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This is. the twenty-third of & series of newsletter editions which "describe’ the activities of
the Teaching’ Résearch Infant and Chlld Center.. The Teachlng Research Infant and Child Center = ..
consists of: . ° , | 2
- . . ] Co - .
; - Parent Training Clinic: Bill Moore S coa }T
‘ - Prescriptive Program: .Ggail Rogers o T ' {
. - Group Home for Severely Handicapped: Dave Templeman ’ Y
O - Director of Classroom Services: dJane Toews - : :
N‘\i . - Integrated’ Preschool Program: Kim Udell and Kathy Newell é
= - Elementary Classroom for Severely Handicapped, located in Monmouth-lndependence School ’l
, Distriet: Barbara Korbe, Rick Lutes : . 3
o . ‘Secondary Classroom for Severely Handicapped, located ln Corvalhs School District: Katrma: T
M Nebers, DeAnne Mickenham, Kirk Hendrickson : Wk

O\ - Secondary Classroom . for Handicapped Youth ln Trouble, located in Salem School DlStl‘lct
(o | Crris -Hadden, Chris Creecy-Meyers _. o . ;
Le) - Group Home for:Handicapped Youth In Trouble: Debble Kraus . .

. = Training Staff: Torry Piazza Templeman, Carol Bunse, Tina Wilson, Joyce Peters, Valegle
- Miller-Case, Sue Warsinske, ,Vnckn Nishioka-Evans. :
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' Thls issue of the newsletter descrlbes the Intdgration for Severely Handlcapped Cmidren and 1’\
Youth Project and was prepared by Kathleen Stremel-C-~.mpbell. *Other project staff 1nclude Dr. ,,s

Wllham Moore, Nancy Johnson-Dorn, Judy Clark and ane Toews. S /f""\
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INTEGRATION ﬂR SEVERELY : -' ok
sctivitiea should result in' reguler end; susteined .
IINDICAI’P!D u;n.m ND YOUTH P ingeractiona .between nonhandicapped atudenta gnd L W
The right of ap- Zindividual to & free sppropriate aggjﬁannts zit;mial e;da erd?claotlo'ra? that Th°::1::v:
<  public education ‘in the least restrictive environmént . gntex‘agtionga‘ between - nor?handiea ed and 51c d
in the result of The Educstion for Al} Handicepped gridenta v - jandicapp Topaont and” s
Children Act (P.L. S4-142, A975). - Incressed mmbers ggg;gf;,g;‘gg‘f,:‘;&, padiied S e thetticary &
m tudents,with severe hendiceps are being educated ‘are 8o, ‘gevere . that 1nzugration into t ~"'g‘

“ mtegrgtion :ork?" - Instead, efforts ahould be ndicapped peers.. However, plsitive attitudiﬁ 'do bt
tad . :'° Pitingd i" make i"t"g“ti"" "::"' ;o The qcessarily  assure  thet increases . ikl .social
lnm&?ﬁo 5 F rgrt:ag;: uéont 1:“;:"’: sii':‘ily net A p;:;a ¢?1 isteractions will oceur. ~The work.of a number.fof
P 4 e pec - educators (Bricker, 197B; Fredericks, Baldwin, Grove,
X public' schoolé and community; rather, ¢ intepration o= - LY € Bl
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1n ettings with their nonhandicapped peers due to the

_federsl mandete end” legal actions by “advocates 31“:;:” lggg)‘be Adi'f;i::bc::t of('R?&adriJ‘ (McHaT\ ‘nd
\&"(Education of Handicepped Lew Report, 1980-1982). onsson. 1980  Voeltz 19804 1982) " Sho -
'2'Wilcox , and Ssilor (1980) stress that the major  Jo n oo "t l oot of noc:handica | iand  8e

\j.ntegration issues to be eddressed by sdministrators ' s
'educators snd parents ahoulg:no longer focus on "does ::thﬁgsgcdofatnugncr?::dic?;pedm:tm:i.tg tﬁ:““re
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:zore, Rigga, and Lyans, 1978; Guralnick, 1980; Hamre-
etupski and Nietupski,®"198l; and Stainback and
Stainback, 1981) indicstes that speciaMized
arrangements aof the environment and programming mmkge
hecesaary if poative interactions are to occur. '

Based, on the review of the literature and
preliminary project data, °‘the Teaching Reaearch
Integration Project has formulated a number of major
perapectives on which the integration model ia baaed.
These include: .

1. Integratian-of individuals with severe handicaps ia

-8 critical component of ihe atudent’a educational
and functional living skills pragram. L

Systematic planning muat occur between the regular
education ataff, the administration, and the
apecial education staff to assure that actusal
contact between handicapped studenta and their
nophandicapped clasarates doea aoccur. .

Integration of severely hahdicapped individuals and
nonhandicapped individuala muat include mare than
physical = .proximity. If incressed aocial
interactions are to occur, active integration must
be an ongoing protess that includes aystematic
praogramming, .

"ahared
three-way

encompass a
includes s

Active integration should
environment" concept that
_praceas of':

. nonhandicapped students being. engaged in
activities in the special education clasaroom

. handicapped students being invelved in activities
typically engaged” in by the nonhandicepped
students (art, music, gquide group, dances,
assembly) ; .

students
enviraonments
community

. bandicapped and _ nonhandicapped
interactin in  noneducstional
(hallways, cafeteria, bussing,

aqgivities and facilities).

The intent of active, integration should de-
emphasize the importance of the differences between
individuals and build upon
each individual.

The special education staff need ta become actively
involved in regular education activities. In
addition special education administratoré or a
person responsible for integration nctivitiea need
to be available to provide technical assiatance.

The development of a communication system between
the handicapped students and their nonhandicapped
peers is critical if increased levels of aocial
interaction arve to ocgur. .

8. There is a greater nead for active intagration and
social interaction training with thove atudents
exhibiting more severely handicapping conditions.
If :
Benefita ta the nonhandicapped peera, ca- include
learning new ways of .communicating, accepting
differences in othera, and learning that ,persans
with even severe handicaps can comnunicate.

The ?eacﬁing‘\Reseafch Integrhtion Project for
Severely Handicapped Children and Youth ia funded
(1981-1984) through Special Education Programa,

Department of Education.” The major goala ¢ fhe

Q
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three-year projéct are ' to develap, Qalidate{
demonatrate, and disseminate ‘an innavative integration
madel for severely handicapped tudentn, ages '0-21
years. The population addreased by the Integration

Project , are severely and profgundly handicapped
childr@d and youth who diaplay the. faollawing
characferistica: a) ,sevére cognitive deficits; b) no

functional _expreassive language skills; c) limited
receptive language akilla; and d) few functjonal agcial
akills. Twenty-two atudents with aevers handicapa
currently are serving aa the project's participants.
Preachool, elementary, middle- achool, and skcondary
cladsrooma in Central School District (Monmouth,
Oregon), Salem School Diatrict and Corvallis School
District serve asa the project'as demonatyation and
replicatign aites. ) c

4 rive major componenta form the basia of the
integration model and will be diacusaed briefly within

this article. These are: ) - L
1. General Integration - . ‘
2. Active Integration r

3. Prelanguage and Language Communication
4. Generalization of Communication and Social.
- Interaction Skilla . . I
5. Parent Support and Involvement

General Integration

. ?

Systematic planning among administratora, reqular
and_special education atsff and parents muat occur to
assure that opportunities for interaction between the
handicapped and nonhandicapped atudents are available.
Without the support of the school principal,
reqular education teachers and saupport® personnel,
integration activitiea can not be truly-successful. It
ia often the role of the special education teacher to
gain (or maintain) the support aof the public school
peraonnel and of the communiky in order to increase
integration ‘efforta, Prelimifary project reaultg and
reparts, from ofher’ integration modela (Taylor, 1982)-
suggest that it may be necesasary for the teacher to have

.

I

the

assiatance from spother peraon tao share with inservice

activities and aystematic

to plan
activities.

integration
. -

- ~
~

“The project has developed a General Integration,

Needs 'Assesament to aasaist the special education ataff
in determining overall integration objectivea for any
student within any "public school enviranment. Since
the level of support, attitudea, and cooperatjon for
integration may vary dramatically acroas schools and
even across studenta within the samé school, it ia
necesaary to .pinpaint the problems and to develop
objectivea and atrategiea. The General Integration
Needs Assesament serves:-as a tool to pinpaint areaa. in
which integration could be impraved. These major areaa

include: 8) the-visibility of thel classroom and the
acceasibility of 8ll school settings; b) .the
involvement and cooperation of -the reglyar school

.ataff; ¢) the special educator's integration efforts;

d) the sppearance and sacial behavior akills diaplayed
by the handicapped atudent; e) the interactions of the
nonhandicapped students with the handicapped atudent;
and f) achool-home communication and cooperation. -
A
Addit onal activitiea within the general integration
campanent ihclude the special education teacher's

s
Ithe information presented herein doea not neceasarily
,reflect the viewa or policy of -the Department of
€ducation and no official endoraement should be
inferred. -

: J
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involvement in ongoing achool activitiea and the level °

of integration in the cafeteriay hallways, gym, muaic’,
art, leisure settinga or recess, asaemblies, achool
eventa and special activities. The project has
prepared a format to aasiat teacherd in preparing
different typea of inservice activities in which' the
audience may be the school principal, regular
education ataff, specific suppgrt peraonnel, or the
nonhandicapped atudents. Considerationa in developing
inaervice activities include”an overall objective,
rationale and_‘purposé, the target audience, the type
of inaervice format, the lever of knowledge of the
saudience, the type” of asudio-viasual materiala to be

used, the level of deaired participation by the
sudience, and waya to evaluate the sucgesa of the
inaservice.

Active Integration

* While the  purpose, of the general integration
component ia to increase positive attitudes and
cooperative cfforta d to facilitate opportunities
for aocial interactibna to occur, activitiee within
the active integration component are systematically
programmed to asasure that positive social interactions

between the nenhendicapped and handicapped stydenta do.

occur and are maintained acrusa time. :

Twa types of interattion programa are central to
the model; a) educational interactions in which "peer
tutora" are trained to conduct specific programs; and
b) sasocial interactions  in. which reciprocal
nonlanguage, prelanguage, and .language interactions
are fgcilitated between the "peer partnera" and their
handicapped friends. Theae two types of interactions
require that, the special educaticn staff conduct
different types of .inservices and train.rg programs
with the nonhandicapped’ students. <

Jhe training frnrmat and(techniques to increase the
skilis of the peer tutor are those described for the
volunteer role in the Ieaching Reagarch Data Based
Classroom. The peer tutors serve as voiunteers and
learn t® deliver appropriate cuea and consequencea and
to record the program data.: In thias program the peer
tutora aasume 8 teaching role and a supervisory
position. While ihtergctions do occur, they are not
;i;jpr0cal in that the handicapped and' nonhandicspped
at

ents do not exchange social rolea.” Often, the
raining activitiea do not provide opportunities for
social 1interactions. |
(\

The development of the "peer partner® ‘integration
program hat been a result of preliminary project data
that * demonatratz that even though nanhandicapped
students had
paired with a handicapped student' during lunch or

receaa, interactiona between the stydenta ,were
limited. In addition very- few of the handicapped
atudents' IEP objectivea reflected that aocial

interaction skills were being targeted. Therefore, a
Srcial Interaction Placement Asaeaament has been
developed to measure the aocial interaction akills and
needa of the handicapped atudent. The aaseaamen’.
evaluatea ntglanguage and language _initiating and
reaponding skills as well aas inappropriate aotial
akilla that may interfere.with social interactiona.
These data are used to develop aocial IEP objectives
bys the parenta and educatigpasl ataff. Once
objectives are developed, interaction activities and
peer partners are selected for the aocial interaction
program. A worksheet ia use¢ to ssaist the teaching
ataff in aelecting interaction activities that are age
appropriate; of high intereat tq both the handicapped
and nonhangicapped atudenta %nd directed toward

opportunitiea for ‘interaction. s

Q . ,
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The project ia currently developing a8 catalog of
interaction activitiea geared toward different age
groypa: and for different akill levela 8o that
activitiea can be varied to maintain a high intereat
‘level. Nonhandicapped peera are recruitéd as a reasult
of inaervice training avtivities and by cooperative
activitiea between the special education teacher. and by
regular education teschera. Older atudenta may receive
clasa credit for the peeer tutor or .pe2r partner
activitiea. Students in the elementary and presachool
claasrooma may volunteer as a apecial activity.. Each
peer aeiected for interaction activitiea ia within two
years, of age of the hafldicapped atudent. Parent conaent
forma that outline the integration activitiea and the
benefita to both' the nonhandicapped and handicapped are
signed by parenta before apecial integration activities
are initiated.

Interactiona between nonhandicapped atudenta and
students with.severe handitapa may not become naturally

reinforcing *for the nonhandicapped atudenta without

more apecific and additional reinforcement. As &' part
.of the project’a evaluation efforts, interaction dats
haa been collected for a two year period acroasa studenta
in preachool, elementary, middle achool and secondary
clasarooms. The interaction data include inappropriate:
interactiona, obaervations, nonlanguage interactions
(such as, cooperative activitieas, imitation, following
directions, etc.), prelanguage -“interactiona {any
intentiopal communication behavior in which a formal
language aymbol ia not used), pnd language interactiona
(any formai language 8system - speech, aigns, and
communication boarda - used to communicate to another
peraon) . . .

Trainer cues and conaequences that are delivered to
facilitate interactions are alao recorded. The effecta
of trainer cues and conaequencea on the interactions of
nonhandicapped and handi¢apped atudents acroas the four
levela of claasrooma are preaented in Figure li - Thease
data indicste that trasiner cuea.and consequences for.
poaitive interactiona aerve to increase the
interactions of the handicapped and—fionhandicapped
atudenta. The data alac ahow that almoat no prelanguade
or _ language responses were directed. to the
nonhandicapped peer partner by the handicapped atudent
without teacher cuea and consequencea. Theae data were
collected on severely and profoundly handicapped
studenta and shouldsnot be generalized to miidly and
moderately hanricapped atudenta. '

A.major component of the aocial interaction training
is arranging a aocial interaction , activity and
providing cues and conaequencea to promote positive
interactiona. ‘Socisl interaction guidelinea have been
developed by the project to assiat the teacher or an
interaction monitor to develop and conduct social.
interaction programa. A asocisl interaction checkliat
ia uaed by the interaction monitor tq mesaure
interactiona and to modify the interaction training
program if poaitive interactiona snd socisl askilla are
not increasing. :

——
-

Prelanquage and Language Communication : - }///

. /

Communication akilla are basaic to the succeaa of the
severely handicapped individual in
environmenta: Many individuala with
profound handicapa do not demonatrate the cognitive and
early communication akilla that may be neceasgyfxbeforp
a formal language ayatem (auch aa apeech, mapual signa,
or .symbolic communication boards) can be trained.
However, the lack of a8 formal Lgnguggg,syétem doea no
mean that a student cannot: comiunicate or cannot have s
bas¥t underatanding.- of--the communication of others.

N

4
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Often programs attempt to teach an alternate language
system, such as manual signs, to a severely handicapped
. student whp does, not "~display early communication
Traner Cons § Compoquamces behaviérs and representative skills. A major emphasis
- Jof the communication component is the development of

_receptive and- expressive prelanguage communication

o

skills. Contingency awareness , and prelanguage
. " .communication skills, such as, assisting a person,
- "extending . objects, eye gaze, pointing, showing,

gesturing,4 and object representations are -targeted
prior to the selection of an augmentative language
system, Once the student's prelanguage skills are
trained, these communicetion skills are utilized to
 develop additional communication functions (requesting
objects/aotion, protesting, answering, requesting

oRSEAVA. NOW e Lok Teasis attention, and greeting) and an augmentative language

TIoNs L. AN Pty system. .
\ : A Communication Placement Assessment and Curriculum
' have been developed by the project. The assessment and

Trainer Cups § Consequences

curriculum are divided into seven major content areas,
. that include: a) responses to sensory and social
N ) stimyli; b) interactions with objects; c) vocal
+development; d) receptive communicat ion; e) expressive
communication; f) language modalities (spezch, manual
signs, communication boards); and g) communication
functions. JThe specific skills within each .df these
areas are written for both younger and older sthents.
While many of the communication skills, such as
extending objects, may be appropriate for . both

asewa. PR e Tmna ' of the' activities may be quite different far the.
' : pret i different age groupg. Samples of content for both
B canssioppes younger and older students are provided in the

B onnands s Communication Assessment and Curriculum. An IEP

. : _— planning worksheet is used to outline each student's
- skills and needs within each of the communication

content areas. These assessment results are’ given to
the parent prior to the IEP conference so that the

PAROLCAPFED/ MMAKDICAFPED. INTERACT I0KS parents have information prior to the development of

their child's IEP. -

Trasnar Qs § Contequsmces Not only is it important that the severely
haqgicapped student have. 8 prelanguage or language
system with which to cgmmunicate to his/her
nonhandicapped peers, it is ‘®lso critical that the
nonhandicapped peer utilize the student's communication
system. The handicapped and. monhandicapped students
must demongstret® a "shared: communication system" if
they are to increase their so~ial interactions. Peer
tutors and peer partners are trained to usé the
student's prelanguage system, electronic devices,
manual signs, or communication bosrds so that
commynication between the peers can occur.

During the second year of the.project, over 200 first
and second graders have heen trained in manual sign

. language. While not alljof these children are involved

Trainay Cuss & Consaguancas _in integrated activitiBs, these children are learning
: that persons can communicate in different ways.
Benefits to the nonhandicapped children include
learning a second language and utilizing“the 1igns in
reading programs.

’

Generalization of Communication and Sccial Interaction
: 2 ! ~ 'Y

acquire communication and social skills, but that these
skills generalize to nontraining environments.

Therefore, a major emphasis of the project is ta focus

AT T

TG el e B Dk ¢ Gk on the generalization of skills 8o 'that the objectives
B 0 are apt completed until generalization has pccurred.

Mosand 1< apped Active generalization techniques (5tokes and Baer,

& ) ‘ 1977) are included within the cemmunication curriculum

: and within the social interaction programs in order to

Figure 1 ] t

I N 4 ~ B )
J | 4 ,
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It is important that handicapped students not only‘

populations, the specific objects wsed and the contex}
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facilitate the generalization of trained skills across
new-"adults, peers, =mttinga, and activities. Two
observation systems have been deweloped to measure the
acquisition andfor generalization of communication and

social interaction skills within the natural
environment. The Prelanguage and Lsnguage Observation
«~ System is wused to measure different types .of

prelanguage skills, the Use of speech and augmentative
language systems, the frequency' of responses  and
initistions, and the type of communication functions
displayed by the sfudent. Ten minute observstions are
taken gn a weekPy basis to messure the student's use
of communigation acepss activities and, p#psona not
involved=~in the injitial training. These communication
samples are slso used to plan the “content of s
Student's communication programs. M™Me Social
Interaction Observation System is wsed to measure the
acquisition and generalization of socigl ‘interaction
"skills in training and nontraining sctivities.

Parent Support and InVolyénﬁng o

* Parent, support and involvement in
student's educational and community programs are
necessary to increase the student's skills and to
increase their child's participation in school sand
~ community ‘activities. A Psrent Resource Guidey
developed by tHe project, is used within the model so
that parents © become .aware of
facilities, and resources that are available to them
at each of the major*trapsitions of their child's life.

bdth « the }

the _activities,

~

If parents da not hsye the informstion necessary to _

plan ‘for future  educational -and/or  living
environments, this information or the name of a
contact person is given to the psrent.s
also encouraged to actively program communication in
" the home settingrand to asssist in providing program
content so that the trained. communjcation skills are
functional in the nonschool environment. The project
assists parents in developing leisure skills if the
home enevironment, integrating their child into
community activities and training siblings to increase
their positive interactions with the 'hangicapped
child. ]
The products developed by the project dre currently
being field tested and revised. The following
products will be available in January, 1984, °

Prelanguage and Langdage Communication Assessment
and Curriculum for Severely Handicapped Students

D

~ 2. Integration of Severely Handicapped Students: * An

Administrator's Manual
Integration of Severely Handicabped Studeﬁts: A
Teacher®s Manual .

4. Manual Sign Language Lessons for Nonhandicapped

Students

5. Parent Resource Guide

Please contact Jane Toews at Teaching Research if you
are interested in receiving more information regarding
the -products. ° V.

\
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