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Introductory Statement

Center for Social Organization of Schools (CSOS) has two primary objec-
tives: to develop a scientific knowledge of how schools.affect their students,

and to use this knowledge to develop better school practices and organization.

The Center works through three research programs to achieve its objectives.

The School Organization Program investigates how school and classroom organization

.affects student learning and other immediate outcomes of schooling. Current stu-

dies focus on parental involvement, microcomputers, use of time in schools, coop-

erative learning, and other organizational factors. The Education and Work Pro-

gram examines the relationship betweén school ing and students” later-life
ocfupétional and educational success. Current projects include studies of the
competencies required in the workplace;ﬁfhé sources of training and experience
that lead to employment,‘éollege students” major field choices, and embioyment 6f.

3

urban minority youth. The Schools and Delinquency Program researches the problems

of -crime, violence, vandalism, and disorder in schools and the role that schools
pléy in delinquency. Ongoing studies address' the development of a theory of

deliﬁquent'behavior, school effects-on délinquency, and the evaluation of delin-

quency prevention programs. in and out of schools.’

CS0S also supports a Fellowships in.Education Research program that provides
opportunities for talented young researchers to conduct and publish significant

research in conjunction with the three reseafch programs.

v

This raport, prepared by the School Organization Program, summarizes research

.

on the selection of friends from early childhood through adulthood.

°
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Choice of Friends over the Life Span: Developmental

and Environmen;él Influences

ABSTRACT

This paper.takes a life-course perspective on the selection of friends. It
charts research fesults on three aspects of the selection process:' (1) facts of
select{;n——the number of friends and their proximity; (2) the surface of seléc—
tion-—the visible features of friends such as their sex, race and age; (3) the
depth.of selection-—-characteristics af'friendships and similarity of friends.’
Over 250 references are reviewed to learn how patterns.of selection change with
age and under different environmgntal conditions from pre;chool to postsecondary

«

school settings.

The research reveals important developmental patterns in the selection of -
friends. With age and with the development of cognitive skills and experiences,
older students tend to choose fewer best friends, make choices from wider boundar-

ies, increase cross—sex choices, decrease cross—race choices, move toward mixed-

age choices, reciprocate and stabilize friendships, and choose more similar

friends. There are also important environmental effects on choice of friends.

For example, elementary, junior high, and high schools may be organized to encour-
. . > »

age wide or narrow contacts; to reward, ignore or punish cross-sex, cross—race, or

mixed—-age choices of friends; or to emphasize differences or similarities among

students. These and other envirommental conditions affect selection in ways that

revise expected patterns of cheesing friends.

Ideas for new research are presented that stress the importance of developmen-

tal and envirommental factors in studies of friendship selection and influence.

<)

iii



O

ERIC

Aruitoxt provided by Eic:

CHOICE OF FRIENDS OVER THE LIFE SPAN:

o

DEVELOPMENTAL AND ENVIRONMENTAL INFLUENCES

Joyce L. Epstein

INTRODUCT IO

Friends are not selected at random. Nor are they selected on the basis of one

individual”s preferences and decisions. Friends are-not selected the same way or

for the same reasons by young children and adults in every social setting.

.. Research is often presented, however, as if the selection of friends were random,

ironically asocial, similar over the life course, and generalizable across envi-
remments. One reason that friendship choice has been poorly understood is that
research has r = the selection process chany« with or in

differently organized enviromments.

This paper discusses research on three aspects of friendship selection. First,

we consider the facts of selection —- the presence of friends and their location.

-The number of friends chosen, the number of isolatecd students, and the proximity

of students are three facts about selection that establish the existence of

friends, place the friends in context, and permit more detailed analyses of the

selection process. Second, we review results of research or the surface of selec-
—_ eeses s 2=

13

tion —— the visible features of friends. Sex, race, and age are three primary
characteristics on which students base their selections of friends. We look at

the cxtent of same- or cross—sex choices, same— or c¢-oss-race choices, and same-

~I
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or mixzd—-age choices of friends from preschool through adulthood. Third, we exam-—

ine the details of the depth of selection -- the characteristics of friendships.
The reciprocity and stability of choices and the similarity and dissimilarity of
friends are characteristics of selection that determine the quality and longevity
of friendships. These are variables that link the selection and influence pro-

cesses.

The results of research are summarized on several charts and are discussed in

terms of the develbﬁmental patterns and the .environmental conditions that affect
seléction. It is important to interpret the charts cautiously. The.studies dif-
fered widely in-methodological style and sophistication. Few were rigorously
empirical. Few used comparable measures to study the same age groups, different
age groups, oOr compafable subgroups. Terms differed, so that the definition of a
friend in one study was the definition of a besﬁ friend in aﬁothef. Time frames
in studies differed, so that th< intervals of sﬁabiliry of f-iendship . uuices
_unged from two wecks to a year or more. Very few studies obtained infofmation

about the environments in which the friendship choices were made. Few studies

were both longitudinal and developmentai,.and most that included several grade

levels tréated the stﬁdents as a single group. Thus, studenté from grades 9

through 12 were treated often as a single group of high school students, and not
as séparaté groups of freshmen in a transition year, sophomores, juniors, and sén—
jors in a different 'year of tramnsition. Very few studies measured envirommental
conditions. . In~most cases,.thg schobls and classrooms were not stud{ed for

different organizational schemes that would affect <tudent interaction and selec-

tion of frierds.



O

ERIC

Aruitoxt provided by Eic:

The synthesis of results from. diverse studies cannot take the place of coher-
ent, longitudinal studies with normative, developmental data on friendship selec-
tion, maintenance, dissolution, and reselection. Nevertheless, patterns emerge

from the disparate studies that illustrate how developmental and euvironmental

conditions affect selection.

I. THE FACTS OF SELECTION
NUMBER OF SELECTIONS

The number of friends and the absence of friends are basic facts for the study
of selection. Numbers establish that choices are made and provide information on
the breadth of students”™ .. .works. Not all students choose friends 6; are
chosen Ly ftriends. bSoume wmay be isolated, rejeéted or ignoréd by other students;
others may elect In remain separateﬁfrom-tﬁe‘available group. Measures of isola~
tion are important because they indicate the cohesivenesg of groups, and because
they ﬁay be used to identify students who have portentous social proBlems and ;ho
require special training in sccial skills (A;her, OHen, and Gottman, 1977; Asher
and Reqéhaw, 1981). Figures : and 2 show that.there-are developmental and envi-
ronmental conditions that affect the number of friends selected and the prevalence

of isolates.

Developn. ral Patterns

Number of selzctions. Figure 1 arrays results from studies of -the number of

friends of students from preschool through'high school to adulthood. Across the

rades; students select,-on the average, about 4 to 6 best friends. Elementar
. : y

school students had an average of 5 best friends, with a range from 2 to 8 best

©



friends (Hallinan, 1976, 1980). About 6 best friends were selected by Australian
students in grades 4 through 6 (Dunphy, 1963). At the high school level, an aver-
age of & to 5 same-sex, best friends were selected (Cohen, 1977; Hansell, 1981;

Weiss.and Lowenthal, 1975), with only about 9% of the students choosing more than

6 close friends (Cohen, 1977).

There is some indication that the number of close friends selected is curvilin-
ear over the school grades. Leinhardt (1972) compared selections of children from
prekiniergarten to grade 6 and found that very young children made fewer selec-
tions of close friends thaﬁ did the children in upper elementary grades. Epstein
(1983b) reported that significantly more best friends were chosen by sixth graders
than by.t;elfth g;aders. Lerman (1967) reported that the size of close friendship
érohps increased among l4- to l6-year-olds in urban areas but then decreased to
pairs (two students) after age 16. 'This dramatic décrease is not evideng in most
other studies. For example, adults selected 3 to 4 close friends or more (Booth,
1972; Caldwell and Peplau, i982; Laumann, 1973; Reisman, 1981l; Welss and Lowen-
thal, 1975). Across the years of adulthood, young adults chose slightly more
friends agd met them more frequently thaﬁ did older adults (RgiSSman.and Shorr,

1978; Steuve and Gerson, 1977).

The curvilinear pattern in numbers of friends selected —— fewer close friends
for very young students and for late adélescents'and adults, with the most friends
selected by preadolescents -- may be explained by in part cognitive changes in
cogcepts of friendships,'pérceptual skills, and accﬁmulate& experiences with

friends, including the recognition of increased demands of mutual friendships;



Flgure 1, Number ot friends selected in elementary, juaior high,
and high school grades, and in adulthood
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4 Hartup, 1967,

Best friend chaices
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children in grade
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Rardin & Moan, 1971,

Average of 5 best
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schooly with a range
of 2-8. Hallinan, 1976,

Average of 3.2 best Triends in high
school, Cohen, 1977,
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school. Weiss & Lowenthal, 1975.
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Average 6.2 friends setected as members of cliques. (Australia) Dunphy, 1963,
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friends chosen by
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1972; Caldwell &
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Average of 1,93 best friends (range  men named | to 4
1-8) in private high school. Hansell, close friends.
1981, Laumann, 1973.°
7- d
year olds | " DBetween 3,36 and 2.92 choices recelved as best friend over a Differcnces noted
contact an , )
two~year period, Horrocks & Benimoff, 1966, across the adult
average of ; ‘ . ears with an
37 children J Over grades 6, 7, 9 and 12 younger students select more best 1v;r$ e of 1.6
each day, friends; older studen;s‘select from'wid;r boundaries {n school. closegfriend;

Fine, 1980,

Epstein, 19834, b,

Size of close_ﬁrieﬁdship group decreases o
pairs after age 15, Lewman, 1967,

Teenagers have increasingly smaller out-of-school groups

of friends. Montemayor & Van Komen, 1981.
: “

reportad by newly-
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Welss & Lowenthal,
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About 6 close
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Relsman & Shorr,e

1978, Steave &

Gerson, 1477,

CONDITIONS , )
High pitte - Smaller number of Students who participate In extra- Harriage, parent-
ctpatory cliques fn more open currieular activities in high school  hood, retirement,
- actlvitles elementary classes, select nore friends than nonpartici-  widovhood place
S:?:od‘l . suggesting less pants. Karweit, 1983, adults ln differ-
{nteraccion exclusive friendships. ‘ ent environnents
49015 “bare Hallinan, 1080, College track students have more and affect number
! ﬁ:ﬂdéﬁﬂn. extensive network of friends than.non  of riends .
 dividual, . college track. Hansell & Karveit, selected at
table actl- 1083, different ages.
vities, and t ) i Blau, 1961,
affect the Ny g . y ‘
. ausber and , st B Students in high-participatory schools make mote cholces of best
; BEST CORL dstait "
| 1 E \i(::f:: W friends {n prades 6, 7 and 12, suggestiag less exclusive friend-
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I
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Children in the middle years stress the importance of activities they enjoy with

any friends, whereas adolescents stress the importance of the loyalty and commit-—

ment 'of particular friends and the quality of their friendships (Bigelow and La

Géipa, 1980). .

The number of different students who are selected as friends increases over the
school years. More and different students were chosen as best friends in grade 3

than in grade 1, as students spread their choices more realistically (Rardin and

Moan, 1971). _Over time there should be fewer “stars' and fewer ''nchosen "iso-

lates" if students learn to share close friendship with one or two others. The

number of choices received by particular students can change even if the number of

" choices made by a group of students remains the same. Which measure is counted —-—

number of choices made or received -~ affects our knowledge about students” selec-
y . ’ 9

tions and also determines the kinds of questions that can be asked about how

friends” influence each other.

In additiqﬁ to best friends, students have other friends who are'members of
cliques and.groups. A clique includes from 3 to 9 friends who select each other
in an interlocking-ﬁetwork of choices. A crowd is aﬂlassociation of cliques, . with
up té abopt 30 members. Students” cliques are likely ta meet and interact in
sc%ool'daily, whereas crowds interacg mainly outside of school and on weekepds
(Dgnéhy, 1963). The little information ghat,is available suggests that older stu;
dents are more likely to be members of cliques'fhan.arg>younger students (Cohen,
1977). Being a meﬁber of a clique may extend the number of choices of friends

made and received among clique members or may limit the number of friends hecause

of boundaries built between cliques and out-of-group members.

13
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Isolates. Figure 2 reports patterns of isolates across the years. The percent

. 1%
of isolates is low when the measure of isolation is choosing friends (i.e. naming

-no friends). About 2% of young children and 3% of adolescents and adults were

isolates—as—-choosers (Reisman and Shorr, 1978). The rate of no choice of: best

friends was higher than no choice of friends. . Epstein (1983b) reported about 15%

‘of secondary students made no choice of best friends in school. The percernt of

isolates is higher when the measure of isolation is being chosen as a friend
(i.e., being named by no one as a friend). Between 6% and 11%Z of elementary stu-—

dents received no choices as friends (Gronlund, 1959).

There is greater isolation from cliques than from friendship dyads. Hallinan

2(1976) found few cliques in most elementary classrooms, but, when they did exist,

many more students were excluded from cliques than from dyadic friendships.
Lliques wefe more frequent in high schools (Cohen. 1977), but even among older

students the mathematics underlying the selection and isolation processes assures

that youngsters are more likely to be friends with one other student than to be

members of a clique characterized by mutual .choice among three or four friends.

Thus, more students are excluded from cliques than from dyadic friendships..

There are no clear developmental trends in isolation across the school -years

0

bggause of the absence of comparable measures in studies &aGross the grades. Among
adults, however, fewe? young adults are isolates than older adults (Fisﬁér and
Phillips, 1981; Laumann, 1973). Young adults tend to participate more than older
adults in work enviromments, clubs, schools and bther:community settings and,

thereby, have more opportunities for social contacts. The number of isolates



Figure 2. Tsolation of students in the elementary, fualor

high, and high school: prades, and in-adulthood
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among adults ranged from 3% to 4% among young adults (Reisman and Shogr, 1978;

- Rosow, 1968), to about 9% among older adults. (Pfeiffer, 1977). Adults over 65

years old who retired or who had limited“ﬁobility in' the community had fewer

dpportuhties than young adults for social contacts (Chown, 1981).

Children who do not choose friends or are not chosen by other students may not

be "true" isolates. They may be temporarily in a Pperiod of‘feselection, after

-losing or dropping a previous best friend; or, they may be members of a large

group of friends in which none are considered "best'"; or, they may not vet be sure

of the qualities that define a "best" friend; or, they may not choose to choose.

A

the students who are available in a particular school or grade; .or, they may.have
friequ outside of school who cannot be listed when the instructions .of a-socio—’
ﬁetric measurefreque§t the names éf friends in a school, grade, or classroom.- Oq
the other/hand, there are some "true" isolates. Gottman”s (1977) study of pr;—'

schoolers rev?aled, for example, that children who had frequent negative interac-—

tions with the teacher, and children who were déydreamers or "tuned out," tended

to be rejected by and isolated from other children.

Horrocks and Benimoff (1966) showed how the fiming of measures of selection

made a difference in the prevalence of isolates. They reported that 25% of thé

students in grades 7-12 were unchosen as best friends, but only 5% were unchosen

over a two-year period. The number' of "true" isolates may be relatively small

- . - - -
because, over time, most students without a friend seek and find one.

Other distinctions are made between students who are satisfied with one or few

friends vs. those who are dissatisfied and wish for more friends. The former may

P

not be isolated, and the latter may feel more isolated than they are. Reisman

s

(1981) and Rosow (1968) made similar distinctions in identifying isolapéd adults.

17
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Hartup (1983) reminded us that solitary play is a healthy, accepted behavior among
-preschoolers. Although total reclusion is unhealthy, solitary activities and few
commitments to best friends may be preferred by some older children and some

E

adults who appear isolated or unchosen by their peers.

Figeres 1 and 2 contain entries that illustrate the probleme_of ipterpreting
data on studeﬁts' selections of friends. Few studies used exectly the same mea-
sures of ‘numbers of friends, membership in cliques, or isolatee. There is a criti-
cal scarcity of longitudinal studies that would clarify developmental patterns in

a

. numbers of students” friends. The suggested curvilinear trend makes sense, how-

U
o . -

-ever. Very young children who have limiteq networks of friends and who have not’
developed concepts of close friendship probably choose relatively few close
friends. Older adolescents who understend and practice the intense and time—~con-.
'suming_commitments of close friendship probabiy choose relativeiy few elose
friends. Children in the ﬁiddle yvears of preadolescence select and reselect
friends as they pursue ﬁceive play and grehp games and activities.- These children
probably make more choices of best~friends ﬁhan either the younger or more mature

students.

There are several ways that researchers collect information on numbers of
friends. Students may be asked directly to estimate how many friends, best
friénds, or contacts they have. Or, vaiious sociometric instruments may be used

to obtain the names of students” friengs or best friends. An.estimated number,

¥y

y

the actual names, a checklist of names, photographs of classmates, or other rat-
ings of friends provide researchers with different kinds of information about the
extensiveness of students’ social networks, the hierarchy of'etrong and weak

affiliations, or the numbers of friends selected for different academic or social

13
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functions. If students are asked to name their friends, then res;archers can go
beyond the simple number of'friénds to ask the friends questions directly in'order
to leérn more about .the selection process. Observational fecords, videotaped
interactions, and diaries of studenté; social contacts may Be used.to documént
details on the numbers and kinds of social exchanges in schools, classrooms, or
other settings. Each-type of measure has ceftain weaknééses (qulinan, 1981), but
é,combination of ;ethods can usefully address questidns about the number of
friépds, their characteristics, changes that occur as school, classroom, and other .
settings change, and, over time, how particular friends (and different numBers of
friends) in different settings influence each other.

Environmental Conditions

.

Number of selections. Students in differently organized environments have

different numbers of friends. Studies conducted at the nursery, ele@enta%y.and
secondary school - levels show how organizations can affect students” social ties.

. . i . -
Charlesworth and Hartup (1967) reported that participatory activities (e.g. dra-
matic.play) increased positive social exéha;ge among nursery school children. In
contrast, individualized activities (e.g. quiet work at_tagiés).reduced social
‘exchange. Rubin (£§80) obser?ed thatla less—sgructﬁred, child—centered'nursgry
school organization ;rea;ed many small groups of friends with frequent: changes in .
group membership. In conttast, a highly~structured, geacher—centered organization
created a single, largé group of étudents.who focﬁsed a major amount of attention

on the teacher.

Differently organized school enviromments promote or discourage the formation
of cliques. Hallinan (1980) found fewer cliques in open elementary classrooms

than 'in traditional classrooms. She suggested that less exclusive, more fluid

O
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friendships among many students were made in open elementary classrooms. At

12

Lie

I

high school level, s1gn1f1cant1y more students were chosen as best friends in .

high-participatory secondary schools in three of the four grade levels studied
(Epstein, 1983b). College-bound high school students had more extensive networks

of fr1ends than non—college—bound students, even though their numbers of close

'friends were similar (Hansell and Karweit, 1983) Students who participated in

extracurricular dctivities at school chose and were chosen by more friends (Kar-
weit, .1983).

Schmuck (1963 1978) distinguished between student relations in classrooms with
d1ffuse1y vs. centrally structured groups. ‘He concluded that in diffusely struc-
tured classrooms -— many students.receiving some choices,rather than few students
receiving many choices ~- more students had high'self—esteem and positive atti-
tudes toward learning. Selection and acceptance.as a friend in school may be
linked,'then, to positive personal and school behaviors. The point.is that‘
differently organized classrooms create conditions that promote diffuse or cen-
traliaed-social structures which’assist or hinder teachers in accomplishing their

teaching goals and #ssist or hinder'students from developing positive attitudes
and success in_learning in school.

Adults are," over the years, in a variety of env1ronments that affect -the number
of close and other friends they make and affect the frequenCy w1thqwh1ch they
interact with friends. - Blau, 1961, discussed howbeventS‘in adulthood such as mar-
riage,'parenthood, retirement,“and widowhood alter the enviromments from which
friends are selected. Other researchers have reported how .the numbers of adult,
friends change with age, personal'circumstance,.andisettings (Feld; 1982; Laumann,
1973; Reisman and Shorr, 1978; Steuve and Gerson, 1977; Verbrugge, 1977; Weiss and

Lowenthal, 1975).

207~
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Isolates. The organization of classroom and school enviromments reduces or

increases the number of students isolated from others. Fewer students were iso-

3

lated in open elementary classrooms (Hallinan, 1976) or "in high-participatory sec—

ondary schools and classrooms (Epstein, l983b;IMcC1elland and Ratcliff, 1947).

-

When students participate frequently in activities with peers and are rewarded for
doing so, they may be more apt to find at least one friend, and may be more able

to replace lost friends. In contrast, there were more isolates in secondary

school classes that were characterized by low cooperation or low cohesiveness

©

. . ' .
(Muldoon, 1955). When students are separated, assigned permanent seats for
extended periods, work individually,Aor are rewarded for passive or.noninteractive

behavior, they may be more restricted in finding a friend, or may have more diffi-

"

culty in changing or replacing friemds. If interaction in academic activities is
not part of the classroom organization, more students may be omitted from the

informal social networks that studgnts build in schools.

It is debatable whether schools should provide coaching in social skills to a

few isolated students or whether schools can do more to increase group cohesive-

‘ness and individual social skills by reorganizing the patterms of interactions of

all students in academic activities in classrooms (cf. Asher, Oden, & Gottman;
1977, EpSteiﬁ and Karwéit,‘l983; Oden and Asher, 19773 Putallaz -and Gottman, 1981;

for arguments on both sides. of this debate). Coaching individual isolates places

Tittle or no emphasis on-the organization of school activities for increasing num-

bers of friends or decreasing isolates. Reorganizing interaction patterns and

purposes in schools and classrooms can affect students” selections of or isolation

from other students. _ s

&
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The discussion of numbers of friepds and isolated students raises the ancient

question of how many friends is a good number. The answer, unclear to Aristotle,

remains unclear today. One good friend may be enough to prdmote feelings of

security or self-confidence; many friends and acquaintances may be needed to

develop skills iﬁ communicating, nggotiating, and pfoblem solving.;Epstein (1983c)
showed that students who selected no Bést friends at school were no worse off one
year 1ate£ on several measures of_academic and qonacademic attitudes and beha&iors
than stddepts who sélected low—scoring best friends; also, students who selected
uo Bgst‘%riends'were bettér off on measures of selfjreliance and college plans
than students with stable, low—scoring friends. However, studeﬂts who sglected no
best friends had significantly lower scores on most outcomes than students w;th

stable, high—écofing friends. The importance of no friends or a number of friends

depended on which friends were made and kept.

Studepté Pécome more selective in their choices of friends as they_learn more
about themselves, about others, and about what they can expect from and give to a
friendship. Older students participate in wider, more varied contexts, and meet
and interact with many more students than do young children. Greater ;electivity
and wider circles- of friends affect the selection process, restricting the number

of best friends and extending the number of other friends and acquaintances. The

number of best friends may decrease as older students become closer to a few spe-

cial friends; at the same.time, the number of friends and acquaintances may
increase as older students make social contacts in wider boundaries. Number of

friénds, then, is related to the proximity of friends and potential friends.

O
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PROXIMITY AND SELECTION

Proximity or propinquity was recognized in early research on children”s- friend-

ships as a necessary but not sufficient condition for the sélection of friends.

)

Of course, in most instances, if studeuts are not néar each other, threy will not

meet, continue contact, nor become friends. -But, many students who are in close

and frequent proximity do not become rriends, and very few becomé close friends.

. Which students are put in proximity, what they do together, and how they are

rewarded for their interactions affect the selection process. - Figure 3 arranges
the results of studies of proximity and selection of friends along a developmental

line and highlights enviromnmental effects of proximity as a factor in selection.

Devel opmental Patterns

The meaning and functions of proximity change across the school years. Proxim-
ity means "security'" to infants and toddlers, but changes to mean "play and shared

activity" to older toddlers and preschool children (Maccoby and Jacklin, 1974;

Selman, 1976).

3

The importance of proximity for social contact 2ud play is -affected by cultural

‘traditions. For example, Pitts (1968) described how, in France, proximate pre-

Y
L]

school children.did ﬁot play together. until they obtained permigsioﬁ from their
parents. The French parents granted permission mainly on the basis of thé known
or assumed sociomet;ic status of the nearby child. Tﬁus, for French children the
direct connection petween proxiﬁify'and play was mediated by parental pérmiséion.‘

Three major settings —- home, school, and community -- def ine the boundaries

within which children are in proximity. In each of these settings, differences in
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' and high school grades, and in adulthood
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DEVELOPMENTAL
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‘toxinity and the selection of ftlends {n elementary, junior high,

cont, and high school prades, and In adulthood
PﬂnMv_ng Lo T A § gy 10 1l 1 Molt
U LTNIAL ‘ "
COSPETIONS
n Proginity of
. (Cultural differ- Teachers change students' seats to find college gtudcnts:
ences, af fect the "ecologleal" solutlons to problems of {n a resldential
{mporzance of totsy soclal groups. Heybyk & dormitory
procinity-e.g, Famhan-Diggoryy 1981, affects {rlend-
play activities ship selection
anong young ‘ In classrooms Older students select friends from wider boundardes In scheol, and influence.
children in organized to choosing more friends from outside thedr own teachers' classtooms, Nawconb, 1961,
" proxinity are enphasize seal~ Epstetn, 1983b, :
highly otk and rect : In college
controlled by tation, students' Schaol organizations that encourage students to move, regroup, classroons,
parents In classroon friends and work together in classrooms, labs, or libraries, chane the seat partners
France, tend to he seat- definition of "proximity" for students in school space. become {rlends
Pitts, 1968, nates. Epstedn, 1983, ' and increase
Bossert, 1979. friendship over
time more than
° Proxinity {5 the Soviet urban and rural youths differ in other class-
result of struc- patterns of frlendship, content of mates.
tural layout and interactions, and satisfaction with Byene, 1961
grouplng practices. friends, Kon, 1981, tholées of
These factors . ‘ : Friends by pro-
' ' affect the for- Extracurricular activities put stu-
- ductlon workers
mat{on and. compo- dents in proxinity and set up friend-
. are mote homo-
sition of cliques ship opportunities among students from h
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cholces by sales
selection of not {nteract in academic classes.
workers because
friends. Karweit, 1983,
Halinan, 1980, of ditterent
! geopraphiic
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which friends
are selected.
o Verbrugge, 1977,
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groups select
¢ friends from
different proxi-
mities. Low SES
) select kin more
often; nid SES
select nefghbors
’Nr;. more often; -
Ca _ P o high SES select
ST ““""’fffﬁigﬁij' -ome - 0=WOTKETS moTe
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the organization of space and activities (e.g. the facilities, tasks, rules for
" attendance or behavior, purposes and rewards for interaction, architecture, size
of group, spatial arrangments, and other locational or geographic qualities)

affect the patterns of contact, interaction, and the selection of friends. -

2 ‘'Very young children depend on their parents, siblings, neighborhood play
groups, parks, local housing arrangments and other family and neighborhood condi-

tions to put them in contact ‘with other children. The neighborhood arrangements-

can be affectedﬂby broad culfuréT»patterns of housiftg and work (Whiting; forthcom———

'ing)z Also, within cultures} di}ferent housing patterﬁs cfeatg natural variations
in ;opulation distribﬁtions that affect young children's.associations. For exam—
ple, in the same culture, given the same ;;mber of potential friends pér housing
unit, youngsters who live in an apartment house,.a neighborhood of row houses, a
suburban sprawl of single family houses, and a rural farm cammuhity will have
different patterus of contact and different numbers of friends. .When children are
in schooi, their proximity'to other children is controlled by school and claésroom
organizations, but they bring with them different histories of friendships and

different connections to few or many students_ that resulted from family and neigh- -

borhood factors.

Neighborhoods continue to define boundaries for studgnts’ friendships during
the school yeérs. Seagoe”s (1933) early studies of students in grades 3 to 8
showed that students and their friends lived an average of .26 miles apart, where-
as students and other classmates lived .92 miles apért. “Fu;fé§ ?1929) repcrted
that 89% of elementary school students” frigndé were from the same neighborhood,. 

-and Fine (1980) found similarly high rates for preadolescénts, aged 9 to 12.
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No information is presented in most studies of developmental changes in the
geographit distance between friends, but Epstein (1983a,b) reported c1ear trends
“for students from grades 6 to 8rade 12 in the widening of boundaries of selection
within school settings.. In the upper grades, students selected more friends from
beyond their own teachers’ classrooms. With age, students reassessed those who

were in proximity. For example, althoggh equalrnumbers of males and females were

present and proximate at all 8rade levels, the numbers of cross-sex choices of

—best_friends_increased with age. '~

u

Allan (1979), Rosow (1967), and Verbrugge (1977) discussed the continued impor-—
tance of neighborhoods for same adults (low SES unskilled lahorers) more than for
others (high SES, white collar workers). Proximity of friends was con51dered an

.especially factor-in the Selection of close friends among the elderly (Chown,

1981; Pihlblad and McNamara, 1962).

The bits of evidence suggeSt that the definition of proximity changes 'as a
result of age, social and emOtional needs, school environments, and neighborhood
L]
" and occupational characteristics. There is almost complete reliance by young

children on phy51ca1 proxlmlty for the selection and definition of friends, but

less re11ance by young adultS on physical prox1m1ty to deflne or ma1nta1n frlend-

shlps. The closeness of Most adult frlendsh;psbdw1nd1es when one friend moves

-)

away from the other (Allan 1979), but, in'general, adul ts maintain friendships
over far greater distances for 1onger perlods of time than do youngsters. .There
may be.a return to 1ncreased importance of physical proximity for friendship

- v

selection among the elderly.




Envirommental Conditions

Six school conditions affect the proximity of students and the potential selec-

tion of friends: demographic factors such as the sex, race and age compositions

in the school and in classrooms; grouping policies such as tracking or within-

class grouping}on the basis of ability; instructional methods that encohragé'or-A

discourage students to contact, help, and interact with the same or different

individuals and groups of students during the school day} seating practices that

"1imit studénts to one &eat for the &chool term, or that encourage studénts to
change their seats and their proximity to different students for lessons and pro-

ject's; the organization of nonacademic activities such as extracurricular activi-

ties before, during, and after school; and the architecture of the schoolubuild-

ing, play yards, and other spaces that discourage or encourage small or large work

and play groups. o ' : .

Each of these factors puts particular students in close contact or ié separafé
groups. Each emphasizes or deemphasizes fluid movement and exchange among many
stﬁdents. "Each factor establishes whether, when and why students in proximity
meet, work together,.learn qbout each‘other, and beco@e frieﬁds.'mihf_importance
of several;of”thése school factors on selection of friends is dis;ussed in other
sections of this paper. Here we focus on‘seating practices —-—- a clgar'condition-

)

of pﬁysical proximity of ;tudents in classrooms.
‘ 0 .
Seating proximit§ affects friendship selection at all grade levels (Bossert,
1979,$Hallin§n, 19805- Seating partners, moré théﬁ other students, exchange
information about échool work, share social comments, ask and aﬁéwer each other’s

questions, ‘and check each other”s papers. Hrybryk and Farnham-Diggory (1981)

reported (as all practitioners know) that teachers change students” seats if there

b3
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are problems wiﬁh too much ffiendly behavior in class.. The proximities of.pairg
or small groups of students aré~£hanged in order to maintain the teachers” need
for-ngn-friendly behavior during class time. Thisvbecomes a periodic procedure
when students who become seatmates become friends and become 5nnoying to teachers.

Byrne (1961) found important effects of seating proximity on college students”

selections of friends.

_Seating arrangments may have subtle but important effects on the measurement of

friendship choices. Foot, Chapman, and Smith (1980) suggested that children”s

choices could be affected by whom they see nearby as they look around the rooﬁ

when they are filling out socicmetric forms. Children who are close 1n"proximity

v

may be named more often than others who are across the room, in another class, or

absent from school even if those students are equally impuxtant as friends or best
friends. If proximity has important effects on the measurement of friendship
choices, then written choices or checklists of friends should be supplemented by

. . . . ’ . b3
observations or diaries of social contacts or other behavioral measures to docu-

ment more accurately or more completely the number and the location of friends in

'school.f

Several other studies illustrate the variety of ages and locations in which

contrasting patterns of proximity produce patterns of selection of friends. These.

include: Kon”s (1981) study of Soviet rural and urban youths; Karweit’s (1983)
research on extracurricular activity settings; Newcomb”s (1961) classic documenta-

tion of the importance of arrangements in college dormitories, and Verbrugge’s -

(1979) study of adult occupational settings.

*

Environmental factors that alter the prbximity of students should have differ-

ent effects on the selection of friends at different age levels. School factors

<

.

O
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that affect proximity should have stronger influence on patterns of selection
among elemeﬁtary and junior high school students than among high school students
ana adults because youngef students form and change friends more frequently.
Environmental conditions that affect proximity should have stronger influence on
selection during times of trahsitions ;r ;pheavals (e.g._when students enter new

B

and larger schools, or move to new communities, or when adults start new jobs)

i

than during times when students or adults remain in familiar enviromments.

——==Many-studies—of~adults have addressed issués of social distance, personal
space, and interpersonal boundaries (Altman, 1975; Laumann, 1973). We are sug-

gesting that Jifferently organized classrooms create situations that bring more or

fewer students into close and frequent contact. The tasks and assignments, seat-
ing‘arrangéments,‘and locations of work places or learning centers fevise personal
boundaries and change the phfﬁical distance betwéen diverse students as they work':
togethef. Future research on the boundaries that restrict or extend'sécial con-
tact must identify and clarify the variations in the functions and meénings of

proximity at different age levels and under different environmental conditions.
IT. THE SURFACE OF SELECTION
SAME AND CROSS~SEX CHOICES

The array of studies in Figure 4 suggests hbw’develoﬁmental and environmental

.factors influence the selection of same-~ and opposite-sex friends.

2
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Pigure 4, Sex differences n the selection of friends in clementary,
Junlor, and high school grades and adulthood.

Grade I K ! ) 4 5 b ] B 0 01l 12 Adult
DEVELOD- prevalence Same-sex cholces predoninate in elementary, middle, and high school, and adulthoad, Campbell, 1964, Moreno,
MENTAL  of same-gox 1934; Tuma and flallinan, 1979,
mEwg  Choicest hoys 7

. and girls are 197 same-sex 6575 same 917 same-sex choices {n high school Sime-5ey
selected and cholces.  sox cholces population, Kandel, 197, choices
valued by each Blerd  of host : preduninate
other, Danon, Hatlinan,  triend, B1% same-sex cholces in private high for colleee
19, . 1978, Hallinan, school, Kansell, 1978, ty Karwer 4 [reshman,

1978179, . Hansell, 1983, Wheeler &
Cross-sex chotces are more comnon among 2-5 year : fezlek, 1971
alds (BK-K) than ¢ among b~9 vear olds (grades 1-4), ’
Gottman and Parkhurst, 1380, 314 femles J

Girls with "varm" personal-
fties have larger friendship
groups than girls with "aloof"

and 437 males
have opposite-
sex friend

(USSR).  Kon
and Losenkov,

9%,

N

Hainly same -
sex best
ftiends
(Verbrugge;
1979), espec-
fally for
niddle-aged

“and older’

—petsonatitios—imas-1968

Boys with "warn" pérsonalities
make more crosg-sex friendship
choices than boys with "aloof"
personalities, Maas, 1968

Increased cross-sex choices in
Asher, Singleton and Taylor, |

Alnost exclusively sane-sex friend-

ship choices among French - adolescents,
Some cross-sex Pitts, 1966,

chotces of
friends but no
Cross-sex clique
" menberships,
Hallinan, 1980.

Many same sex cliquest of 2¢ cliques,
only 5 consisted of somewhat even pro-
porticns of males and females, and all
had one of these mixed-sex cliques were -
Juniors and sentors n high school.
hansell, 1981

adults. Welss
& Lowenthal,
1975,

. leterosexual crouds of frlends form in carly adolescence; heterosexual
cliques increase in later adolescence Girls dncrease cross-sex choices

In crowds and cliques sooner than hoys. Dunphy, 1963,

grade 10 compared to grades 3 or 6.
982,

Incfeaslng cross-sex cholces of ‘best f;ignds inthe high school
years. Douvan and Adelson, 19665 Duck, 1973b; Dunphy, 1963;
qutein 19833 Hollingshead, 1949; ﬁontema)or and Van. Komen, 1982,

Clrls incrcase Cross-sex choxces over high school years more than

boys. " Epstein, 1983a, b,

Increase in written references to heterosexual relationships to explain terminacion of
same-sey friendshipb Bigelow & La CGaipa, 1980,

"

Buys say girls -
can be Friends
enly If you
love them,

Young adults,
§07% oppostte -
sex best
friends;

older adults,
18-30% cross -
sex choices.,
Welss '8
Lowenthal,
1975,

Damen, 1977, BEST C{}PY ﬂr,f f!

Girls. make more choices of hoys than
vice versa. Kon and Losenkov, 1978.
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Sex differences in the selection of friends in elementary,

4
i:ﬁ:fe " Junlor, and high school grades and ddulthood.

Grade Pk k1 ] b 5 b N 10 1l 2 dult
DEVELOP-  Praschool Mter age 7 best friends are more  Females have more reciprocated best friends in grades 6, 7, 9, aud Vomen stress
MENTAL  boys had "{ntensive" (ome.or two friends) 12 Fpstein, 1983, ' reciprocity,
TRENDS fover close for girls, and "extenstve" (larger . and support
Cont. friends in group of friends) for boys. Waldrup Females ha'» move rociprorated in {rieadship

nursery.. and Halverson, 1975. friendships. Nansell, 1981, aen stress

" school set- ' sinilarity and
i, Clark Females have more reciprocated shared activ-
Wvon § friends and those that are fties, Welss
Richards, Same numbers of reciprocated are'more sinilar § loventhal,

1969, ‘ . cholces by boys
girls, Eder and
Hallinan, 1978.

Nore friends
selected by boys.
Tuma and Nallinan
1979,

Boys {n larger groups are mote
competitive, settle arguments,
Girls in smaller proups are less
competitive, have fewer arguments.
Lever 1976,

e
U

JAn fanily and school status
than unreeiprocated friends,
Karvelt and Hansell, 1983

23 fenales vs 1/3 males prefer to meet in pairs
with friends, Kom, 198l

0lder glrls Cirls have more cliques than boys
in smaller suggesting more exclusive friend-
groups than ships. Cohen, 1977.

boys or

younger girls

Savin-Williams

1980.

Boys accept Girls new to environment have more

newconers  diffteult: tine making new friends
sooner than than do boys.. Damico, eited in
gitls,”  Hallinan, 1980.

Feshbach §

Sones, 1971,

oy L
4 4 Taaiasdisiads

-

cont inued., .,

1975,

Yo sipnificant
sex differences
fn numhers of
intimate, good
or casual
friends,
Caldwell &
Peplau, 1982,

Men and women
report prefer-
ence for spend- W
ing time with
smatl nunbers

of close

friends, not
large groups.
Caldwell &

Peplau, 1982

Males and
females choose
equal numbers
of close
friends, but
female asso-
clations in-
volve more
emotional -shar-
ng. Booth'1972
Caldwell &
Peplay, 198L



Figure &,
cont,

&xdiﬁemnwsindwsehcuonquHeMSinekmnMW;
junfor, and high school grades and adulthood,

trade R K ! ) k § b i - 0 u oy il
ENVIRON- Prokindercarten Friendship Sme-sex  Hales enterlng niddle and high schools (In transitions to new:
NENTAL practiees that and play cholces  educational levels) have fewer reciprocated friends within
CORPI- reward crags- groups alnost  range from thefr netvork of friends than do females. Epstein, 1983a.b.
TIS sex cooperative ecclusively 1599 dn ‘
play increase same sex in five class- Females receive and make more cholces of best friends, but no -

cross-sex cholces
of friends.
Sertln, Tonick,
Sternglanz, 1977,

Hales given
experience In

e hild-care— .

responsibilities
are more
nurcurant and
prosoctal in
behavior than
other males and
note Jke females
fn other dyadic
relat fons .

Witing,
fortheoning,

b classrooms
observed 2]
veeks
Bossert, 1979,

b Hallinan,
1978,

Tn open
classrooms
hoys make
-nore dyadic’
cholces: In
traditional
tlasstoons
hoys make
mote trans-
itive, triadic
cholces, The
structure of
plels and
loys ate more
cimilar in
cpen than
traditional
classroans,
Eder & Hallinan,
1978,

s size Influences
cress-sex choices with
fewer cross-sex friends
thosen in larger classes,
Hallinan, 1979.

Hore cross-
sex helping
behavior, in

classroons

that use teams
or pames that
require and
revard (ross
sex interaction,
DeVries and
Edvards, 1974,

Fever than 57 cross-
sex seating patterns
in middle school
lunch room, Schofield,
1981,

+ roons, Eder sex differences in nunber of cholces dn hiph-participatory
sthools, Males mote often included in Friendship choiced fn
high participatory schools. Epstein, 1983y,

Groups 1n school are lager and Include same-sex choices; groups
out of school Increasingly become smaller and heterosexual.

Hontemayor and Van Komen,; 1981,

)
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DevelopmentalAPatterns

Same—sex choices. By far, the most important surface featufe of selection is
the sex of the chooser and the chosen. Research éonducted on students at all edu-
cational leveis and on adults reparts the pfedominénce of same—sex choices, wifh
éame sex more, important than réce or-age for the selection of frieﬁds (Campbéll,
,196§; Kandel,.l97?;.Moteno, 1934; Pitts, 1968;ASt. John, 1975; Schofigld, 1981;
Singleton aﬁde;ﬁer, 1979; Tuma and Haliinan, 19f9; Wheeler and Nezlek, 1977; Ver-
brugge, 197]).‘ Pafents and teachers may inadvertently or‘purposely socialize stu-
depts té mage same-sex choices if théy resfrict young children to same-sex play-

mates and work partners at. home and in school.

There are many informative reports'on the size of male and female friendship
groups and on pattarns of réciprocated cheices. reschool females made more

N

éhoices”of friends‘than_prescﬁool males (Clark, Wyon, and éichards, L969); but .
after abo;t age ;, maiés had more éitensive, large—-group éssociations.than femélesi
(Macﬁopy and Jacklin, 1974, Savin-Williams, 1280; Waldrop and Halverson, 1975).
This p;ttern continued in reportsof .9- to ll-year—olds (Eder ;nd Hallinan, 1978),
‘but was not sbfcféar or consistent in laterladolescence. Monqémayor and Van Komen
(1982) reborted thét among 13- to 19- year-olds, males and feﬁéles were members of
simil arly-sized -groups in and out ofrschool, and Caiawell and Pe?léu (1982)
reported np‘significaﬁt differenées in“ghe numbers of %ﬁtimate,ugood, or ;asual
friends of college men and women. Some studiés foﬁnd that females made more

reciprocated choices in the middle and high school grades and in adulthood

(Epstein, 1983b; Karweit and'Hanseil, 1983; Hansell, 1981).
An interesting, difference has béeh noted in the ease with which males and

females make new, same—-sex friends in new settings, or add new friends to existing

”

-39 . ‘
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. friendship groups (cf. Eder and Hallinan, 1978; Feshbach and Sanes, 1971; Damico,

O
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cited by Hallinan, 1980; Epstein, 1983a). The results of the varied studies sug-

‘gest that males make new friends or include additional friends in existing groups

easier than do females. Little is known, however, about the processes that might
explaiﬁ the differences noted, or how experiences in different school environments

affect the readiness with which new friends are made by males or females.

Observers of school behavigr report that ﬁost.informai interaction }s between
same-sex students. ‘For éxémple, in a midﬁle school lunchroom, fewer than 5% of
the freely-cﬁosen 'side—-by-side seats were selected by opposite sex peers (Scho-
field,.i98l). Sitting next to someone of yodr choice at lunch may be a more exclu-
sive selection than acknowledging friendly accgptaﬁce of male and female classi
mates on a checklist of names. Particular types of seléctions (such as choosing a
seating partner, working on a joint project, or sending an invitation for a party)

have different meanings from general sociometric measures of selection.:

Cross—sex choices. The literature suggests a curvilinear, developmental pat-

tern of cross—-sex choices of friends. Very young children made frequent cross~sex

choices (Damon, 1977; Gottﬁan and_?arkhurst,.1980), children in the elementary and
middle séhool gradés made almost no cross—sex choices ﬂBossert, 1979; Eder and
Hallinan, 1978), and adolescents increésed their cross—sex choices of friends
(Douvan and Adelson, 1966; Duck, 1973b; Epstein, 1983a; Hollingshead, 1949; Monte-
mayor & Van Komen, 1982). JIn written comments, older studeﬁts discussed the

importance of cross—sex friendships more than did younger students (La Gaipa,
. :

1981). The students” written justifiéations help to explain how the observed,

relative increase in cross—sex choices among adolescents becomes an accepted

socialrpattern, even at the expense of same-sex choices of friends.
\
o
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classroom artifically minimize the extent of cross—sex choices, especially in

27

More cross-sex choices of friends are made than cross—sex choices of best
- . ') ) - .

friends. For example, Hallinan (1978/79) reported uB to 35% cross—sex ghoiqes of
. : ., )

friends among students who chose only same-sex best friends. There were more

‘cross—sex choices of friends than cross—-sex memberships in cliques (Hallinam,
. . A A

1980). It is more likély.that.éldyadic cross—sex choice will be made than that a

clique of three or four friends will.all make the same cross-sex choices. .Differ-

ent rates of cross—-sex choices will result from different measures of selection.

When the measure enables respondents to report their friendly feelings towards all
N o

classmates or school mates, not just their closest friends, the extent of cross-

sex choices will be higher than when they can 1list only their best friends.

Before 13 years of age, males and females did not differ in the extent of oppo-
site-st:it choices of friends (Maccoby and Jacklin, 1974). In adolescence, how~
ever, girls made more heterosexual choices than did boys (Epste{n, 1983a,b; Kon

and Losenkov, 1978), and girls” choices were often of older boys (Dunphy, 1963).

Measures that require or provide names of friends in a students” own grade or

adolescence when the heterosexual choices are often mixed-age (e.g. older males)

and out-of-schoél friends.
*

Personality characteristics may influence the rate of cross—sex choices of
friends. In Maas”s (1968) study "warm" boys made more positive cross—sex choices
of friends than did "aloof" boys, who tended to avoid cross—sex interactions.
"Jarm™ girls had larger groups of playmates than did "aloof" girls. The.préroa—
tive hypothesis is that enviromments which encourage warm and close relationships

will change the way heterosexual relations and friendship choices are structured.
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Environmental Conditions

Same-sex choices. The organization of classroom .instruction influences the

rate and acceptéhce of same-sex choices of friends. Eder and Hallinan (1978)
reported that in traditional classroom$ boys had less exclusive,. more transitive
triadic friendshibs than do girls. In more opeﬁ.elementary classrooms, males and
females had more simiiarly structured friendships, and botﬁ‘males and females
emphasize dyadic relationships. It may be that in more open classrooms, males
(and females) have numerous .opportunities to work together ana to select a close
friend. during écademic activities; in traditioﬁal settings, males may make numer-
ous.fr;ends (but not necessarilylcldse friends) in their nonacademic contacts with
other boys in large group games. This interpretation of Eder and Ha}linan’s

» results makes a connection between the school or classroom organization and the
influencial play—group structures.’

Epsteir (1983b) found that females made and received more best-friend choices

than did males in traditional schoolyenviroﬁments, but males were more.equally

included in friendship choices in_high—participatory'environments.

Cross—sex choices. Three features of the enviromment that have beer found to

influence cross—sex choices of friends and patterns of interactions are early re-
sponsibility for nurturant behavior, numbers of males and females in a group, and

the reward structures for cross—sex choices of friends.

v

Whiting (forthcoming) réports that boys who were given opportunities to take

"care of younger children were more nurturant in their dyadic relations than boys

whose environments did not require or permit them to be responsible for child

I3
o

care. Nurturant behavior may be associated with greater acceptance of opposité—

sex friends and the earlier development of reciprocated friendships.
4 )
'Y

O
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The number of cross-sex choices is related to nursery school envirommental fac-

tors, including the size of the group of playmates. Cross—sex choices were more ‘

common in small preschool classes than in largé énes -- e.g. 10 vs. 35 students
(Smith and Connelly,_l9815, Hallinan (1979) also recoénized that size ;flthe
glaésroom population'éffected crdss-sex choices.\ Students in larger classes made
fewer cross—sex choices than did students in smaller classes. This may be because
studeq;s have more opportunities to choose among a large numper of same—-sex

friends, or because the large number of students cause the teacher to use manage-

ment strategies that emphasize the separation of boys and girls in. classroom

&

-

activities.

‘When cross-sex interacCtjols were reWarded,in classrooms (e.g. when teams or
games required cooperatiOn 3aMong male and female teaﬁ‘members), moréfcross—sex
helping behavior and fr;enQShips were made (DeVries & Edwards 1974; Serpig, Ton-
ick, & Steinglanz, 1977). If;the-task and reward systems of the school or class-
rdom provide official, stryctural Support-for cross?seX’choices{ then opposite-sex

friends would be among “the nOrmativé patterns of selection. Without institutional

: - P . - . e . — Yy - e - .: . - !
support, the individual”$s crOss=sex choictes would be based on personal decisions

. and justifications, and would not necessarily be understood or accepted by same-

sex.peers; Elementary schooi childrén's cross—sex choicés of friends were more
unstable than their same-~geX fgiendShips,(Gronlund, 1959). This could be due to
many factors, including the 1ackLof péer and institutional supéort for cross—-sex
choices. Students may mOre Quickly drop or dissolve friendships with opposite-sex

friends if there is no posjtive support from others for the continuation of

cross—-sex friendships.

O
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The research suggests that variables such as class size, proportions of male

and female students, authority and reward structures in school, and responsibili-
ties for child care at home can alter the expected patterns of cross-sex choices

of friends. Envirommental factors, not just biological ones, help to determine

how'Boys and girls form same- and cross—sex friendships. ) -

o

Other environmental factors have béenvexaﬁined for effects on same- and cross-—
sex choices. Fo? example, in-school and out-of-school settings were ;tudied by
Montenagor and Van Komen (1981). Out-of—s;hool'groups vere smalIer.and more he€:
erosexual than in-school groups, especially for older students. ‘Witﬁin—school

o setting; (e.g; lunchroom vs classroom) were observed by_Schofield (1981). She

[

found few cross—sex ehoiCes in the lénchroom. These two ekamples illustrate the
compliéated.links between proximity, association of students: énd selection of
friendstl Greatgr numb;rs qf»studeAté are brought toéether'in schools tﬁan are
_usually found in neighborhoods. Larger groups mdy promote more same—sex associa-
gion, in part because of schooi and classroom mahaéement:gprategies tﬁat‘divide

females from males. The proximity of paraticular students may result from sel f-

direction—(in-lunchrooms) or from assignment {in classrooms). Each type of prox-

imity may have different imblicétions fer friendship choice.

Sex of student is often comparéd to race and age as an‘ascribed, Qisible, sta-
tus variable which guides the choice of friends. Without excepti;n, at all grade_
levels and in aduithOOd, being the same sex is more important fof-choice of best
ffiends than being the same race or the same age. 1In adoleSéence, both males.and

/ .
females increase theilir heterosexual choices of best friends, but females increase

their choices of males earlier and with greater frequency than males increase

their chloice of females (Kon, 198l). Girls” status with same-sex friends may

ERIC
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depend on their relations with boys at an earlier time than boys” status with

same-sex friends depends on their cross-sex friendships (Schofield, 1981). - R

Epstein (l9838,b)5fopnd more cross—$ex clioices by females than by males at the
secondary school_levél.’ From the few studies that examined details of cross-—sex

choices, we’'get some insights into the subtleties of sex as a'status variable.

Sex of student may be an equal status variable for same-sex choices of friends,

but an - ‘unequal status characteristic for cross—sex choices, with males more often
chosen (and perhaps more highly valued) by females than females are by males.

This hypothesis can be understood only with more specific studies of saﬂe— and

" cross—sex choices and valuations.

New research is needed on the developmental and envirommental factors in

,

schools and classrooms that encourage cross—sex acceptance and choices earlier’

: ) . ’ . :
than adolescence. Schools that support the separation of the sexes and reward

(overtly or subtly) same-sex choices of friends should have students who, on the

average, have different attitudes and behaviors than students from schools that

_ __ support and reward cross-sex interaction and acceptance. We lack information on

the l'ong=term effects of early support in schools and classrooms for cross—sex

choices on levels of interaction and types of influence of males and females. on

each other and on each other”s attitudes (understanding, trust, appreciatiocn)

about the opposite sex.

- ) NG

<

SAME~ AND CROSS-RACE CHOICES _ <

Like sex, race is an ascribed, visible, surface characteristic that influences

students” choices of friends. Although there is considerable discussion abgut the

@

benefits in co~educational schools of exclusively same-sex friends for learning

O
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sex—appropriate behavior (Fine 1981; Hartup, 1983; Maccoby and Jacklin,,1974),

the:p is no analogous discussion of the benefits in desegregated schools of exclu-

a

sively same—-race frlends. An éccepted goal of integrated education is cross-race

-

accep;ance and choice of friends (St. John, 1975). The research reported in Fig-

ure 5 documents developmental and envirommental effects-on same-race and cross-

race choices of friends.

- e B i T o e o e Y e et e A A i i . S B

Developmental Patterns

Thé importance of race as a criterion for choice changes across the school
yeé%s. Very yourg children placed léss emphasis on race 1n thelr ch01ces.of
frlends than d1d older children (Asher, Oden, and Gottman, 1977). Soon after
school begins, however, same~race. choices dominated students” selections. Same-
race choices of friends ircreased from grade 1 on in sevef31 studies (Blanchard,
Weigel_ané quk, 1975; Car£er, Detiﬁe—Carter:and Benson, 1980; Criswell, }939;'
ﬂauserman, Waleﬁ and Béﬁling, 1973; Stquohn i975; Schofield: 1981; Tuma and ﬁai—

) linan,” 1979) reported tha£.5— to'8— year-olds made fewer raéigl distinctions in'

selection than older children, but 9- to 13- year—oids selected friends of their

own race when they .sought recognition and support in social Tand—academic—activi———— - _

ties. -

_ Mostﬂstudies report that fewer cnoss-race choices of friends ;fe made by high
schoo{vstudents than by elementary students. There was a decline ove? time in.
cross—race choices in.the elementary grades (Hallinan, 1982; Singleton and Asher,
1979) and in the sécondary %fades (Asher, Oden, & Géttman,»l977; Epstein, }9833);'
Hartup. (1983) digcusged a British study tﬁat showéd a large.decfe;se in cross-race

choices of friends at the time of transition to the secondary level.

O

ERIC

Aruitoxt provided by Eic:



' Figure 5. Same race and cross-race cholees of friends in elenentary
junfor high and high school grades and adul thood.

Grade WK R . 2 3 5§ 7 LI . . 1l 12 Adult
DEVELOP- Raclal  Same-race cholces  Same-race choices becone | Fewer cross-race cholces in high
MENTAL accept~ predominate. Tuma.  more prevalent in pre-  school become more prevalent, Asher,
TRENDS  ° ance, i and Ha!linan, 1979, _ adolescence, Moreno,1934; Oden & Cottman, 1977, :
ot - " Schofield, 19815 St. John, '

friend~  Almost 50% of black  1975.
©oship,  and white students '

preva~  report out-of-school No difference in numbers of friends chosen or rate of

lent-for activities with other ‘reciprocations of black and white students in grades' 6, 7, 9 12,

Ird races; 0% black and  but white students friendships more stable over 1 year, -

graders. white students - Epstefn, 1983b.

Asher,  visited eachi others'

Oden, & hones (compared to

Cottwan, 507 same-race visits), -

1977« Patchen, 1982,

60%-70% same-race choices. Kandel 1976,

Increased oun-race choice of social '
friends fron kindergarten to-grade 4.
Increase in white students own-rave
chotce for acadenic work partners -
from X to 4. Bartel. Bartel, &Grill
1973, -

Decrease in cross-race choices Increasmgly fever cross-race chodces from grades § through
over grades J to 6. Asher, . 12, Epstein, [983a, b.

W
Singleton, & Taylor, 1982, W
Little emphasis on race in interraclal attitudes or Blacks select black
acceptance among young children (3-8 years); fncreas- - Frlends for socisl
ing own~race preferance for acadenic and soclal ‘

recognition and interaction among elementary students E;:g:’ f:?itnssm%g .
(9-13 years)  Studies revelwed by Carter, Detine-Carter, S

4

‘& Benson, 1_980 . .. achievenent recog-

nitlon, Whites
prefer white
friends for soeial
and achievemant .

Choice of  Acceptance of blacks
work part~ by vhites is a con-
ners main- sequence of bldck

Ay Influ- geudents’ achieve- recognition, .
e byt e, 9, Garter, Detie, | e
' Speto & Benson, ‘ : :
sex not oo 075,
race'of . o
partner, , : ,
: Singleton . Friendship choices
" b Asher, ! related more to
1979. : coupotence. than to
' race. Blanchard
‘ Welgel & Cook ,
‘ 1975,
‘ I Achievement and sex
S 7T 7T B Stadentare-more- e e L
fmportant than race A o A
in choice of friends; . k 45”
race 18 especially
. * important to black

* nales for soctal
interaction, Carter,
Detine, Spero,: Benson.

1975, | contlnued...
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cont,

junior high and high school grades and adulthood

~Grade % K 1 | 5 6 ; g g 10 I
ENVIRONNENTA, | In B4 Dlack In 0% black - Rarly cross-race Posdcive grade school experiences,
classroons  school, 6% white  contact, SES, " opportunities for contact In class,

CONDITIONS

race dnler- 33 black st

between 942~ students chose
1007 cross~  black friends;

achievenent,

* teacher attitude,
sex, and black/
white ratio
allect cross-race
cholees. Carter,
DeTine~Carter, &
Benson, 1980,

actions were ' dents chose
positive for white friends,
male and Shaw, 1973,
fenale black

apd vhite  Tn 401

i graders.  black
. Females (not  school,

Few cross~race
adjacent seat-
ing cholces

nales) had 18} cross-
note same- ' race
race Inter~  chofces desegrega-
actions than by vhites; o (close to
expected by 4% cross- 501 vhite)
chance, race ChoLCeS. sty cohool
Singleton & by blackss  irorarty,
dohery 1977, Asher,  oortaly 4
reported in Sagar, 1977,
Asher, Odea,
& Gottman,
1977,

In 90% black school,
whites make and recejve
fover cholces of friends
or best friend, Tuma

& fallinan, 1979.

~ - blacks selected more
best Frizads and chose
mre white friends if
blacks vere fn minority
in classroom population
Hallinan, 1982,

Al

participation {n school activities

and fantly attitudes influence friendly
contact and friendshlp relations between
blacks and whites. Patchen, Davidson,

 loffnan § Brown, 1977,

Cross=race cholees. of frienﬁs {s function
of years of opportunity for selection in
desegregated settings. McPartland & York,
1967, :

Byteacurricular participation encovrages
cross-race friendships, MePartland &
York, 1967,

Race 15 a stronger barrler for selection of 2
friend than for selection of @ vork partaer
in school, HcPartland 6 York, 196,

continced,.,
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o
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Figure 3. Same race and éross-race choices of friends In the
cont. elementary, junior high and high school grades and adulthood
N T SR S U SO N N b7 T 1l 12 Adult
ENVTRONMENTAL Cross- Need for In th and 0th grade, students in
CONPITIONS " Tace intervention . Couperative work groups {ncreased !
" social to maintain " crogs-race cholees of white and
{nteraction  « cross-race - Mexican-American students, but not
- (lunchroon acceptance ' other white, black, Mexican-American
seating characteristic conbinations, Weigel, Hiser & Cook, ’
and free of primary 1975,
play) grades. i
fncreased - Singleton Students , ‘
when re- , . ‘
varded b sher, 1973 igoliﬁii:ve Cross-race friendships fncreased in environment that j
) P revards cooperative behavior of integrated learning a
but re group. e ' .
Nore cross teans {n classes from 10% to 51% black, Edwards,
turned to classes . ‘ . .
same~Tace tace friend- wade more LEVFiES\S Snyder, 1972; DeVries & Edvards, 1974; DeVries :
choicé§ - ihip c?oins cross-ethnlc Edwards & Slavir, 1978,
after re- o e ;:" group
vards ‘r":::i dtcbs . (enishi
vere on 6 i i choices than
withdrawn, aclon cowpare {n control
‘ to individual- y
Hauserman, classes |
{zed methods. |
L Walen, & ‘ Johnson § (Canada) ‘
- Behling, 1973, '
thlng, 1373 Johnson, 1981, ‘Tégﬁler, ,

Ingreased ctoss-race choices from
particular classroon conditions
including openness, mixed grade
levels, high {nteraction assign-
ments, slightly mote blacks In

Black and white females
make fever positive cross-
race interactions in class-
room ot play yard than do

Miller, 1983,

5l

numbers, Bartel, Bartel, &
Celll, 1973,

. black and white males.
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choices than students in low-participatory settings. Epstein, 1981,

Tn cooperative
learning vs.
control classes
students con-
tinued more
cross=race
choices ‘of

friends 9
months after
12-veek treat-
ment, Slavim -
1979,
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Reports of students” doiiindiit éliviees of frlends often hide the facts about’
cross—race acceptance. Considerable cross-race acceptance of friends, teammates,
and workmates was reported in the research even though best fr1ends were most
of ten the same race (Asher, Oden & Gottman, 1977 Asher, Singleton,.& Taylor,
1982' Singleton and Asher, 1979). In one study,‘about SOA of black and white stu-
dents.reported that they part1c1pated in out-of-school activities w1th students of
a different race, and about 10% reported freguenthparticipation in interracial
activities. About one third of each racial group visited the home of other-race
frienns; in comparison, about one half of' each group visited the home of'same—race

friends. These facts refer to the ,measures and.population in one study,. but the

examples show why reseachers need to give attention to the absolute and relative

"rdtes of same vs. cross-race choices and to other variables that may be as or more

i) d

important than race for selecting friends. , : ¥

= . . EY .

The prevalence of same-race choices may be overestimated and misinterpreted

_because of a lack of other important variables in the measurement models. Same-

~

race choices are often explained solely by“race, but the selection process is not

‘_unidimensional. Some studies have tried to determine whether race or other.char-

O

acteristics are the key facts fot se1ect1ng friends. Blanchard, :Weigel and Cook

(1975) and Carter, DeT1ne, Spero and Benson (1975) suggested that achievement was

4 ~

mor e important than race in determining students” acceptance or.friendships in

. R S 3 ,
desegregated settings. Race may be important for some selections (e.g. social
activities) but not others (e.g. academic work groups). Miller (1983) concluded

that black students” increased achievement leads to increased acceptance of blacks

by whites and that achievement is more important than race in the selection and

s . “ .
influence processes.
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The results of the studies of same- and cross—race choices are interpreted
differently if one is interested in predominant choices, beét friends, just
ffiends, or the acceptance and tolerance of othef;. Often, researcﬁérs have mea-
sured only cross-race choices of best friends without having reason to expect that
students in newly desegregéted schools would quickly‘form deep friendships.
Research on adult friendships suggests that race neither determines all friendship
choices nor does its importance disapéear when other‘characteristics are consid-
ered (Laumann, 1973; Mayhew, 1970). Rather, the interplay'of race (or other
ascribed, surface characteristics) and achievement (or other achieved, or profound

characteristics) will affect friendship selection and may be different according

to age and social environment.
Environmental Conditions

School and classroom ernvironmments can be organized tc maximize or minimize the
importance of race aﬁ a basis for selecting and accepting other students as
friends. It is what happens daily in the classroom that determines how interac-
tions occur and how friendly or exclusionary_behaviors develop among black and
white students. Studies of school and classroom organizations suggest that the_
task and reward structures, pé{ticipation structures, demcgraphic features of the
school popuiatiéh, énd the organization of transitions tc¢ new educational levels
affect students"cross~raEé choiEes of friends from kindergarten through high

school.

-

At the elementary school level, cross-race choices increased when the teacher
rewarded this social behavor and decreased when the rewards were withdrawn
(Cooper, Johnson, Johnson, and Wilderson, 1980; Hauserman et. al, 1973; Johnson

and Johnson, 198l1). At the secondary level, cross—race choices increased when



38

students worked as members of integrated.teams in which group progress was
rewarded by the teacher (DeVries and Edwards, 1974; DeVries, Edwa;ds, and Slavin,
»l978): The cross—race choices were strogg (best friends) or weak (just friends)
depending on the sociometric measures used (Slavin & Hansell, 1983). 1Increased
cross—race acceptance by older students may last longer aftertan inkervention.
For exampie, cross-race acceptance was maintained nine months after a 12-week
intervention that rewarded cooperation by students on a biracial learning team
(Slavin, 1979). Ziégler (1981) found similar, long-term acceptance of cross—eth-
nic group friends after cooperative lea;ning activities in grade 6 of a Canadian
school. Héwever, Weigel, Wiser and Cook (1975) suggested that there may be some
groups for whom currently available strategies for cooperative 1earning do not
work well, especially in triethnic or multiethnic groubs. Certain structural con-
ditions 1n kindergartenvthrough grade 4 increased cross—race choices, including
‘the organization of open classrooms, mixed grade levels; high interaction rates of
students on school tasks and slightly‘more blacks than whites in the classrooms
(Bartei, Bartel and Gfill, 1973). Epstein (1983b) reported that students in
highfpafticiﬁatory secondary schools made more cross-face choices than did stu-
dents in 1?w~participatory Zchools.

Other envirommental conditions may affgct the anBs£ﬁ2£>q;pss—race choices.
The history of the students” egperienqes in .desegregated schools and classrooms;
the race of the original populationcat the school (i.e. whether the school was
predominately black or white prior to‘desegregation); the percent of majority and
minority'étudents in the scﬁool'and in classrooms; opportunities.for participation
in class and extracurricular activities; and racial attitudes of the family at
Lome are experiential and demographic factors that influence cfoss—race choices of -

friends (McPartland and York, 1967; Patchen, 1982; Patchen, Daviason, Hof fman, and

©

O
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Brown, 1977; St. John,‘1975). Clearly, if a school is segregated, cross—race
choices of friends in school will not occur. If a desegregated school is resegre-
gated, with black sﬁudents in one classroom and white students-in another, cross-
race choices of friends in school are unlikely to occur unless other well-planned,
desegregated activities create cohesive, integrated groups of students. The level
of desegregation is a basic.environmental condition that Affects the extent of
contact, interéction and cros§4rgce choices of friends. For example, in é 20%
black elementary school, Shaw (1973) found 6% cross—race choices by whites and 33%
cross-—race choices by blacks. In a 40% black elementary school, Asher (in Asher,
Oden and Gottman, 1977) found .18% crogs-race choices by whites and 44% cross-race
choices by blacks. But,.cross-race choices of best friend are only paft of the
story. In a 21% black third grade classroom, between 94% and 100% of all cross-
race interactions were positive ones (Singleton and Asher, 1977). Ihus, in—-class
acceptance can be uniformly poéitive; even if close friendship choices are not

prevalent.

The length of time in newly desegregated settiﬁﬁﬁ is also an important factor.
If sociometric measures ére taken too soon after désegregation, cross—race

choices will be low due.;d the lack of time needed to develop positiVé*feelings of

. acceptance and to work through the selection process (Carter, Detine, Spero, and

Benson, 1975). ;

Blacks tend to make proportionately more cross—race choices than whites in most
desegregated settings (St. John, 1975). An increase in the proportion of the
minority racial group may lead to more cross-race choices by members of the major-

ity group. For example, when the number of black students in a school or class

increased, there were more cross-race choices by whites (Patchen, 1982). The pat-
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to group students by ability in ways that separate most black and white students.

terns are nei;her simple nor pned%ctable, however. In one study in which black
students were in a 90% majority,:wﬁite students were at a significant sociai
disadvantége (Tuma and Hallinan, 1979); in another study in which white students
were in a 90% majority, blacks and white students received about equal numbers of
choices and reciprocations (Epstein, 1983b).. White students” choices were less
stable in.predominately black elementary schools (Tuma and Hallinan, 1979); black
students” choices were less stable in prgdominately wﬁite secondary schools .
(Epstein, 1983b). Hallinan (1980) report§ that in minority black schools, black

students increased same-race choices from the beginning to the end of the year.

The"pétterns get especially complicated when choices of students in sex—by-race
subgroups are examined separatély. Far example, in oﬁe study black males but not
black females made more same-race choices Qhen the proportion of pheir own race
increased (St. John, 1975), but in another sfudy it was the females who made.more
séﬁé;raée“choiges than males (Singleton and Asher, 1979). Miller (1983) reported
more positive choices by bléck and white males in el ementary échqol classrooms and
play yards than by black and white.females in the same settings. Schofield and
Sagan:kl977) found remarkably few-Cross-réce adjacent seating choices at the mid-
dle school level. The differences iﬁ'expected patterns cannot always be
explained, .in part because the studies do not document the school or classrobm
étructures, rewards or punishments, teachers” practices or pre¢judices that‘héve

been shown: to influence cross—race contact and acceptance.

Transitions to new and larger schools often instigate the regrouping of. stu-~
dents. For example, the first major transition from home to school in grade 1 is

a time of increased same-race choices of friends. In grade 1, many schools begin

»

9
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In léter transitions (e.g. from elementary to middle school or middle to high
school), tracking and grouping p;ac;ices often result in greater separation of
black and white students. ;n some middle or junior high schools; for example,
students are tracked by ability into véry high and very low ability groups which
tend to be lgss integrated than elementary school classrooms. This reorganization
of groups may contribute to the dramatic iﬁcrease in same-race choices of best
friends found when students move to high séhools‘(Epstein, 1983a,b). ‘In high
schools, tracking and grouping prattices_often pléce students in different curri-

cula that are located in separate classrooms and even in separate areas of ‘the

sctool. In adolescence, too, there are new social pressures for selecting same-

race friends for dating and social activities that were not -of major importance to
students in the earlier grades. Students” choices of friends may be greatly

affected by these coincidental envirommental and developmental factors.

Despite over two decades.of interest in race relations and sociometric choice,
comparable studies have not been conducted tha; clarify the selection process in
desegregated settings atidifférent grade ie;els,and under different environmental
conditions. It is not 6n1y tpe accidental discovery of similarities of black and

white students that creates friendships, but also the Opportunifies structured by

the school for contact, interaqtion, shared reﬁards,‘and purpcseful cooperation on
school aétivitieséthat dgfine the nature of inter-racial experiences. New
.rgsearéh will be usefdl that shows first how different organizational structures
in desegregated schools emphaéize or minimize the importance c«f sfudenfs’ diverse
skills and talénts, and then how different eﬁphésgs affect whether ffiénds are
chosen on the basis of extensive knowledge about others or merely on surface char-
acteristics. Future longitudinal studies that permit students to name an unres-

tricted number of friends, and that allow students to distinguish between toler-
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ance, acceptance, friendship, and best friendship should give better estimates of

cross—-race choices in school settings, and how they change over time.

SAME- AND MIXED-AGE CHOICES

" Many researchers have reported that students select their friends almost exclu-
sively from same-age peers. Although some define "peer" in terms of age, equal
chronological age is not a requirement for friendship {Hartup, 1983). Equal sta-

tus, the critical component in the definition of "peer," can be based on many

characteristics other than age that are more pertinent to students. Figure 6

shows that at all grade levels students select soue mixed-—age friends, but most

students select mostly same—age or same-—grade friends.

‘

Thé predominance of same-age choices of friends 'is partly the result éf the
samples and measures of selection used in most research. Most samples of students
are studied in age-graded schoois. The students may be asked to limit their
choices to close friends iq their classroom or grade, or they may be asked té

check the names of their friequ or best friends from a list of the members of

- -

1

their class or grade. Measures that specify selection categories will result in
patterns of selection that reflect the restrictions. New studies that: use mea-

sures to.account for all friends in and out of school will provide a more accurate

representaion of mixed-age-choices: of friends.
Devel opmental Patterns

A few studies permitted students to choose ﬁixéd—age friends. In naturally-or-

ganized mixed—age groups, young childrén selected older friends more often than’
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Figure 6. Same-ape and mixed-age cholces of friends in elementary,

Jundor high and high school grades and n adulthood
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older children selecpgd younger friends (Allen and'ﬁz;in—Sheehan, 1976). Adoles-
cents more readily éhose older than younger friends (Kon and Losenkov, 1978).
Patterns of mixed-age choices differed for males and female;. Males who played
large,'mixeé—age group games chose more mixed-age friends than females (Lever,

1976); adolescent females chose older male friends more often than males chose

females (Dunphy, 1963).

Studies of-adults show a curvilinear pattern. Middle—aged adults chosg more
mixed—-age friends than did younger or older adults (Reisman, 1981; Rose, 1962;
Steuve and Gerééﬁ, 1977; Verbrugge, 1977). These patterns cf selecticn are
related to énvironmental conditions and social development in adulthood. Work

settings (Feld, 1982) and neighborhoods (Allan, 1979) impose clear environmental

- conditions on populations of adult friends. Young, married adults with infants

and young children spend time with their children in neighbdrhood playgrounds and
other éreaS’where they méet other young adults with young children. Ydung, work-—
ing<adu1ts enter the job market with others their own age, but the ages of workers
become more mixed aszsome'move up the occupational ladder. Older adults retire
and leave the work place, return to their neighborhoods or join new communities
for sociél activities. Adults at different ages are in different-environgents

that affect their contact and friendship with adults of same or mixed ages..

Maas (1968) suggested that students wﬁo select older énd younger friends have
different pergpnalitigs. He compared a small sample of ﬁwarm" and "aloof"_eight-
té twgive—yea;—oldé.. Males and females with warm, sociable personélities more
often selectéd older friends, whereas aloofumales more of ten selectéd younger
friends. In another small study, Hansell (1981) found that ego development was

associated with choices of mixed—-age friends. Students with high ego levels (high

62
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awareness of others) made proportionately more mixed—age choies of friends than
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students with low ego levels (dependent on others; conforming). Deépite the
admittedly small differences between groups of students, the results of both stud-
ies suggest an intriguing link between personality and the structure of mixed-age

choices.

The metric that defines same-aée and mixed-age friends differs for children and
adults. Adult friendships are considered "same age" if the parties differ in age
up to four or five years (feld,1982). Some adults choose friends from Rin and )
neighbors who differ in-age ten years-or more from the chooser'(VerBrugge, 1979).
Childrern”s friendships are considered "same age" if tﬁé youngsters are within one
year of each others” ages or are in the same grade i& school. The different defi-
nitions of "sgme age'" reflect the different spans of time of childhood (18 years)
and adulthood (40 to 60 years or mo?é), and the more dramatic gature of deyelop—
mental changes over short periods of time iﬁ childhood. It is clear, however, -
that the definition of "same age" is largely arbitrary. We know very little about

how choosers consider their friends” ages, and whether and when age differences of

one year, four years, ten years or more become important in the selection process.
Environmental Conditions

fost schools and classroéms and many other settings in which youngsters inter-
act are age—graded;'that_is, they are purposely réstricted to populations of stu-
‘dents of the same age. In most schools, students Qithin a grade vary in age by

: P
about 10 mbqths or less, though some students are a year ahead or behind in age of
their classﬁates due to promotion or retengion in school. There is slightly
gréater correspondence in friéhds' grade levels than in age (Kandel, 1978). The
history of cﬁildrenfs experieﬁ;es in ;ge—graded classrooms assures the pfedomi—
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nance of same-age/same-grade choices of friends in most schools. At the junior

high and high school levels, about 80% of students” friends were in the same grade

o

(Kandel, 1978; Kon and Losenkov?.1978).

When environments permit and encourage mixed-age interaction, however, stu-

‘dents” selections of friends reflect their opportunities and experiences. For

example, Allen and Devin-Sheehan (1976) reported that in a mixed-age school, chil-

dren regularly named friends older and younger than themselves.

Z with at least one

ﬁixed—age friend

Grades 1 - 3 82
Grades & - 6 . 67
Grades 7 -8 60 )

In the one-room school, 76% of the children said it was easy to be friends with
children of other ages (Allen, 1976). Itiisrﬁnlikely that students in regular

schools would make similar reports. Barker and Wright (1355) studied stﬁdents’
choices of friends in é variety of behavior settings in and out of school. They
found that about 65% of the children”s interactions were among frien&s who dif-

fered 12 months or more ‘in age.

Many individuak and envirommental factors affect the exﬁent of mixed-age
chﬁices. Groups Qary in size, proportion of mixed—-age students, and sex and race
compesitions. Groups véry in rates of contact and reasons for contact. Students
within groups may be at different academic and socig} developmental levels. They

L4

may experience different levels of official or peer support for mixed-age interac—
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s can affect the number of mixed-

- _tions. Any one or a combination of these factor

age choices of friends. In the onewroom school with only a few children of each

age, more mixed-age friendships would develop than in a school with three or four{

. classrooms of same-age children who are shepherded though their school years in

separate grade levels. Even in age-graded schools, however, if only a few of the

same—-age students are male, more mixed-age friendships would develop because males

tend to c.ioose males over : = :s regardless of age.

A middle school in Baltimore is organized so that students in grades 6, 7, and

The curriculum is presented in topical cycles

8 are assigned to the same classes.’

to cover prescribed subjects over the three years in mixed-age classes. In some

1 _ ,
| schools, mixed-age tutoring is organized (e.g. grade 5 students tutor grade 3 stu-

dents or high school students tutor younger children in different schools).

Different age mixes in tutoring programs could affect peer relations and friend-

ship choices (Allen, 1976). These and other school practices revise age restric-
\ .

tions in students” contacts and may affect children”s choices of friends in and

out of school, and their attitudes towards older and younger students.

Many of the most basic questions about same—age and mixed-age friends have not

been ac ressed in researc Sor example, what are the benefits of each type of

.interaction and selection? Studies of peer interactions suggest. that certain

kinds of behaviors may be more common with particular combinations of mixed-age

a B =ud cependency with younger, same age, Or .

peers, €.8. nur turance,
older peers, respectfyely (Hartup, 1978, 1983; Maccoby and Jacklin, 1974). When

‘ mixed—age peers are friends, however, they may be equal in all respects other thar
age. -Their patterns of interaction and influence may be more like same—age

|
f friends. Younger and older students may be friends. because of similar interests,

1

6

Ci

ERIC

Aruitoxt provided by Eic:



B

levels of skills, neighborhood play patterns, or school placements in regular

i
classes, elective courses or extracurricular activities. We need to know if and
| how mixed-age friends are similar or different from same-age friends across the
school years and in adulthood, how the1r fr1endsh1ps are reciprocated, how they
stablllze relations, and how they 1nf1uence each other. If beneflts from mixed-
age friends in school are found, we will need to know how mixed—age interactions

can be encouraged within schools and across educational levels in the organization

of teaching and learning.

I1I. THE DEPTH OF SELECTION

RECIPROCATION OF CHOICES

o

This section discusses research on developmental patterns of *reciprocated
choices, and the features of school and classroom environments that increase or

decrease the prevalence of reciprocated friendships.

Developmental Patterns ) .

‘There is a general increase in reciprocation ffem prekindergarten to grade 3 or
4 (Rardin and Meen, 1971), and then a'general leveling of f, with between 40% to
| 55% of the stqdents; best friends reciprocating choices (Busk, Ford and Schulman,
i 1973; Epstein, 1983a,b; Halliﬁan, 1979; Laumann, 1973; Shrout and Kandel, l?8l for
| rates ef reciprocation across grade levels and adul thood). éThe rates of retipro—

| cation are highly tentative because of ‘the differences in samples, measures and

methods of anal§ses used in the various studies shown in Figure 7.

i L S
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I
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Y 5 Reelprocated feiendship cholees tn elementary, )
o Hguee ? TﬁﬁiLr high and high sEhool prades and in’adulthood , ”,.f""f’fdfd \

Crade LS S S . T b1 B I 11 12 Adult
DEVELOP- More reciprocated Cross‘fgg;iondl data show no significant differences In 437 adult male.
NENTAL cholces among older . eclpfocat fon actoss grade levels, but longlitudinal data suggest  [riendship

‘ children's best ’;,/,—"""ihat reclprocation of best friends increases yuarly from grade choices
TRENDS {riends, Rardin and _ 6 to 12, Epstein, 1983, b. rectprocated.
. Moan, 1971, ’ : b Laumaan, 1973,
K §5-50% of students' hest 417 best frisnd cholces reciprocated, -
InceensToy transitive [riends reciprocate the Shrout & ¥ -1 1981, Adult women mote
friendship chofces. cholce, Tuma and : Ukely to have
leinhardt, 1972 llallinan, 1979, reciprocated -
’/,,»f”f”d ‘ . frionds than are
e . Retween 507 and 547 of cholces in grades ’ men. Relsman,
‘ ‘ 4-8 were reciprocated with no consistent 1981,
differences by grade level. Busk, Ford &
. Schulman, 1983. B N

ENVIRON-
MENTAL

-
ITIONS

— lallinan, 197,

14
Females make more

reciprocated friendship chioces ip grades 6-12.

“ Epsteln’ 1983a, b

Ages 4-9 are characterized by self-nterested friendships, whercas
ages 9 and after are characterized by increases in mutuality, coop-
gratlve reciprocity, and expectations for tecprocated, equal treat-
meat.  Sullivan,. 1953 Younlss, 1950"

Comparisons of students in grades l,.ﬁ, b, and 8 show that older
friends are more helpful to each other; older students work for
equality in rewards with friends, Berndt, 198la.

[
Comparisons of studeats in grades 1, 3 and 3
show that older children use available {nfor-
mation more completely and coherently in ways
that increase the mutual tewards of friendships,
Hartup, Brady, and Newcomb, 1982,

4 o

Females make more veciprocated choices,
Hansell, 1981,

Friends who reclprocate
cholces are more similar

- 1n college plans than

+ friends wno make
unreciprocated choices.
Alexander and Campbell,
1964

Assymetric dyads More reciprocated choices n high participatory classroons,

and Intransitive Epstein, 1983b.
triads become
teansitive
soaner {n open
elementary
classes.

friends.
8lavin, 1981.

u E:;]. (:(?f’ f qlli.i

Cooperative learning ‘
procedures (10 weeks)
ircreased reclprocated
eross-race chotees of
Hansel] and

Reciprocations among members of a network of friends (friEnds of
friends) may be disrupted when students make the transitions from
elementary to mlddle and m‘ddle to high school, Epsteln, 1983a.

Students similar in status in school
reciprocate friendshlp choices more
than students dissimilar in school
status, Karweit and Hansel 1983, -

66
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"+ Cross—sectional studies report little difference in rates of reciprocation
gcross.grade levels (Busk, Ford, and Schulman, 1973). Recent longitudinal anal-

yses of the choices of friends by middle and high school students showed small but

o

‘consistent increases in reciprocations from one year to the next (Epstein, 1983a).

- who did not reciprocate choice.

On the average, taking into account the number of choices made, students increased

their reciprocated choices over one year.

Reciprocated choices of friends are more stable than unreciprocated choices.
At the elementary (Hallinan, 1978/79), secondary (Epstein, 1983b; Kandel, 1978)
and post-secondary or adult levels (Allan, 1979; Vetrbrugge,1977), friends who

reciprocated choice ‘at one time were more likely to remain friends than were those

)

Réciprocated friends are more similar (Alexander and Campbell, 1964&; Cohen,

1977; Epstein, 1983c; Kanded, 1978). Karweit and Hansell (1983) reported thit

O
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réciprocSted friends were more similar than-ﬁnreciprocated friends especially on a
measurelbf school status. Females were more similaf to reciprocated than to unre-
ciprbcated friends on all measures of family and individuql status characeteris-—
tics. New lbngitudinal studies at several gradg levels with specific measures of

choice and status characteristics are needed to clarify the earlier reports.

Yddﬁiss-(l980) discussed fiaget's (1932; 1959) and Sullivan;s (1953) concepts
of the peciprocity betwren friends from 6 to 14 years old. Younger children are
bel ieved to share "symmetrical reciprocity" in their exchanges of ideas and in
their growiﬁ;'recognition of others. Among very young children, reciprocation
refers to responses returned in gequénce or to the simple recognition that friends

are people who have their own ideas (Hartup, 1978; Youniss, 1980). oOlder children

are thought to enter "cooperative reciprocity' in which they increase the depth of

6
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their social exchange, consider each other”s ideas,'and discuss and resolve their
differences. Distinctions have been‘made; too, between cooperative and collabora—
tine relations between friends (Selman, 1976,1981; Selman and Jacquette, 1977),
with collaboration requiring a higher order of skillc than cooperation forlresolv—
ing differences and solving problems. Berndt (1981) showed that older children
more than younger ones are helpful and work for equality of rewards with their

friends. ' ' -

The theoretical and empirical atudies suggest that reciprocation of time spent
ogether in activities may be more important than the reciprocation of labels of
"best friend” until children.develop an nnderstanding of tne concept of recipro;
cated commitment between friends. Several studies point to increased communica-
tion, task-related behavior, and problem*solving skills from preschool through
adoleecence (Hartnp, 1983; Hartup, Brady, and Newcomb, 1982). These social skills

should affect the quality of students” friendships and the rate of reciprocated

choices.

The type of measure of selection seriously-affects the estimates of reciproca-
tion. For example, different estimates will result if the measure of reciproca=
tion refers to "friends" or "best friends." More friends can be reciprocated-than
can best friends. The extent of reciprocation will differ if the respondent is

given a check list of names or is asked to write out the full names of friends.

- The former is easier to complete, should result in.more ch01ces recorded and,

therefore, more reriprocations. ~Rates may differ, too, if the respondent were

-

askedftoxlisf’or check ‘only those fllends who would surely reCiprocate the choice,
or who would reciprocate a friendly behavior such as an invitation to a birthday

"party or dinner. Very few studies have compared the rates of reciprocation that

79
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result from different measures of reciprocation; We know'liﬁtlé about the links
between the measures used, the underlying concept of reciprocity,'the ages of the*
studénts, and the envirommental conditioné that affect fa£es of reciprocation.
Envirommental Conditions

Three aspects of school enviromments have been reported to affect rates of
reciprocation. First, studies of the effects of cooperative vs. competitive
instructional methods showed that students who are encouraged, rewarded and given
opp&rtunities for cooperative activities with their#*peers made more reciprocated
frigndship choices'(Heftz-ngafowitz, Sharén, and Sternberg, l980).v In one study,
significantiy ﬁore crbss—racé reciprocated choices were made in cooperative learq-
ing vs. control classes ;fter a ten-week instructional treatment (Hansell and Sla-

vin, 1981).

.o -
Second, open or participatory educational methods increased reciprocated
choices between friends. Intransitive friendships became transitive sooner in

open than in préditionél el ementary scthI:EIéggfdbﬁs in grades 4 to 6 (Halli-

nan,l976); Stgggﬁts in hiéﬁ-participatory éecondary schools made more recipro-
f/x,caéed éhbiEé;'than students in low-participatory schools.(Epsteinl 1983b). Stu-
dents in open or high-participatory schools have more opportunifies tﬁan other
students to interact on academic work and are supported and rewarded for doing'so.:
Students who are actiQely involved.with other stﬁdents should get to know more
about the ski;ls, talents, and personalities of more classmates. If studeﬁks hel p
and reward each other on academic tasks regularly, the mutual benefits they gain

E}

may lead to mutual acceptance and liking. _ . T

e
g

o
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Third, the organization.of transitions from one educational level to another

-

(e.é.the transition from elementary to middle school, or from middle.to high
schooi), may affect the rate of reciprocations. When stﬁdents change gchools
(e.g. from small elementar; schools to largewmiddle séhqols), they are organized
by;new éradiﬁg and grouping procedures. The middle and highrschooi students join

populations that may be demographically different from the student:z~ previous

schools, and there may be many opportunities to meet.éther new students in curric-—
ular ana extracurricular activities. A period of selecting new friends and learn-
ing the new social Skilisvdemanded by new school organizations may lowéf rates of
reciprocation.for a short time after a transition to a new educatiohal level.

Certainly, newcomers to schools at any grade level are individually affected by

the disruption of their friendships in their former schools.

——Cooperation, equal exchange, purposeful academic interactions, and increased

a

undefstanding and similarity of friends all méy promote reciprocatgd friendshiph
choices. A mathematical_reciprocal-is the"inverse of another number. If this
asﬁect of reciprocal relations is applied to friendship, then reciprocated friends
should comp}émgnt each other to form a complete rela;ionship through friendship.
We know surprfsingly little about how or when these different aspecté of recipro-

cation develop in children”s friendships, or how school organizations and class—t-~

room enviromments encourage or discourage the behaviors that-promote reciprocity

among friends. . - -

STABILITY OF CHOICES

One of the most complex topics in research on children”s friendships is the

stabilty of relationships. :Research réported in Figure 8 suggests that stability

o 72
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of friendships'increases as youngsters mature, but stabiiity is also influenced by
the time between the measures of gelection, the types of measures used, and by

school and classroom organizational features.

Ky

T o

Devéldpmental Patterns

- Most-research that includes»students from several grade levels shows fhat older
‘'students have more stablé friendéhips. This was reported in stgdies that compared
pfeséhool to kindergarten children (Hartup,.1975); kindergarten to grade 3 (Rardin
_End Moan; 1971); kindergarte;.to grade 5 (Horrocks and Buker, 1951); kinde;garﬁeﬁ
Eo grade 6 (Miell and Duck, reported iﬂ.Duck, Miellnana'Gaeblér, 1980); grade &4 to
. %fade 6 (Halliﬁan, 1980); grade 4 to grade.8 (Busk, Ford and Schulman, 1973);
grades 6V£hrough 10 to grade% 11 through 12 (Thompson and Horrocks, 1947); and

~grades 6 to 12 (Horrocks.and Benimoff, 1966). ‘The regularity of the trends is

impressive, but the consistency'is partly a function of the shcrt time between

measures of choiceé (?gsk, Ford, and Schﬁiman, 1973). M;St of the findings of
gpeate:'staﬁilit;vof older students compared to younger ones we;e based on rela-
tively short periods of two weeks or a few months.‘ Over.one full year, only.stu—
49n§s»in grade 12 had mbfe'stéblé };iendships than students in grades 6, 7, or 9

(Epstein, 1983a,b).

The consistent trend toward greater stability in older students” friendships is
elaborated by some related findings. The classification "friend" was more stable
over a six week period than the classification of "best friend" or '"non-friend"

(Tuma and Hallinan, 1979). Best friends who reciprocated choices had more stable

friendships (Epstein,-1983b,c; Hallinan, 1979; Kandel, 1978).
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Grade K LS S AU DU U TS B B9 10 1l 17 Adult
DEVELOP- Increaslngl  Increasingly stable chodees of theee best Incteasingly stable friends after 1112 years old. busk, Ford § - Increased

NENTAL stable friends frlends, from kindergarten to gradd 5. Schulman, 197, ,
from toddlers  Horrocks & Buker, 1951, i '
to older pre- Immﬁhﬂy%%hfnm%owrmemewmyMeﬁmgli
schoolers. differences signifcant only for grade 12 compared to other prades.

lartup, 1975, prtctn 19834, b, <.

TRENDS
Increasingly stable cholces from 5 to L1, Miell
and Duckyreported a Duck, Miell, & Cacbler,
1980, -
o ' 16-18 year olds move:stable frlendsh ips than J1-13 year olds over
Incresiogly stable 2-veek intervals.. Thompson & Horracks, 1947, '
friends from grade :
_ b to grade 6.
,,,, - ‘ lallinan, 1979, 1980,

Lack of ‘stahi Uty of friendships of 6-8 year olds conpared to 9-11, and
114 year olds. Youniss, 1980

25% 1f best (viends stable over | month. Seagoe,
1933,

- 407 same
best friend
after 2 weeks,
fustin &
Thonpson, 1948,

Intransitive trieds
more toward stability”’

over time. Sorenson
£ Hlallinan, 1976, . &

Young children's

- cross-sex cholces

,—f~j”'“w" \ less stable than

o -same-sex choices.
Granlund, 1959.

Kandel, 1976,
!

more Stek'e.tallinan, 6-12, Epstein, '983a, b,
1978/76; 1979a; Tuma
§ flzilinan, 1974,

from fall to spting. Cohen, 1971,
Galy 6 out of 34 cliques
remained stable from
fall to spring of school
year. lallinan, 1980.

Increasingly fewer “genuine,”
lasting friendships. Ron g
Losenkov, 1978; La Gatpa, 1981.
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Similar students more stable friends,

Reciprocater’ cholces Rgciproca;éd friends are increasingly move stable friends, grades |
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best friends
(friends for 6
wpars ot more)

high school (274).
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DEVELOP-
MENTAL , "Friend" more stable
: : ‘ . over six weeks than
TRENDS best friend or non-
(continved) friend. Tuna §

Hallinan, 1979,

Even mutual friends
remain stable on
averape of 90 days.
Yallinan, 1978/79.

Choiceé received are more stable than
choices given over 8-week perfod. Busk,
Ford, § Schulman, 1973,

~ Correlarion of .8 of most- and least-1iked  Righ rate of changeability of best friends over | year, One best
* children from beginning to end of the school friend anong three predictabls after | year in only 8% of cases.
year, with .63 top 1/3 grades 1-3; and .77 Horrocks & Benimoff, 1966,
top 1/3 grades 4-6, Lippitt & Cold, 1959, -

Correlation of .50 of
.most-liked friends over
| year; .40 over J years
Correlation of .40 of
+ least-1iked friends over
- 1 year; .35 over J years,
Roff, Sells, & Golden,

. ' 1972,
Inmature coneept of "veciprocity Increased realism From Time and ' ' Sequences of
of exchange," and lack of concept age 9 in needed skills  ~ experlence with decisions, each
of “enduring bond," Youniss, 1980, to maintain friendship friends lead to depending on
T stability, =~ = . more stable group different criteria,
- Youniss, 1980. membership from deternine stability
Tth or 8th grade of close adult
Increased stability of group on. Hrybyk § ' friendships.
relations coupled with increased Farnhan-Diggory, . Kerckhoff &

problen-solving skills. Isaacs, 1937, 1981. Davis, 1967,

Development of rules for including
ar excluding friends, choosing and
refertinyfrids loads to hases
_{nr keeving {riends. Dowvan
& Gold, 1964,

g
A

"lucreased awarcness of mutuality from little emotional
exchange in preadolescence to intense, fntimate exchange
in late adolescence and adulthood, Douvan & Gold, 1966;
Douvan § Adelson, 1966; Selman, 1976; Duck, 1973a.

Increased ipoilan.e
of loyalty, authenti~
h ‘ city in friends.

i \ 70 . ‘ la Gaira, 1979, e adults (65+)

Males knew their friends longer than females; females-

have knoun and kept

e

knew thelt friends longer than male-fenale dyads. triends Longer
- Home: -9-81- . than youny, adults,

Montemayn_r__&,‘.nn }mmen’j teuve & Gerson,

o : : lg7,

' 138 of school friendy knew sach other av least § years;

| buls b -
s RO uase pang w300 of adulte kaew friendn at leaat 3 yeotd
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o,

It is necessary to differentiate between the relative rates of stability of

older aqd younger students” friendships, and the absolute rates of stability. In

i

o

(Seagoe, 1933). Invgrade 6, about 38% of the students made at least one change in

grades 3 to 8, only 25% of the students had the same best friends after one month
\ .

their choices of three best friends over two weeks (Austin and Thompeon, 1948).
Most s&udges find a high rate of change in students” choices of bestAfriends over
time. In\a three-year study of students from grades & €o 6, choices of best-liked
friends wﬁ;e 2?% predictable after one year, and 167 pree@ctable after three years
(Rolf{ Sel%s,land Golden, 1972). Among secondary school students, the.predict-
ability of\students’ choices renged from 8% (Horroeks ane #enimoff, 1966) to 33%
(Epstein, ﬂ983a,b). The differences in the reported rates may be due to a number

- of factors anluding a variety of school organizational conditions in elementary

and secondary schools.

Older students tend to have more stéble:friendships than younger students.
. Nevertheless, over time, even older students” relationships are not very stable.
Combinations |of social,:cognifive“and en@ironmentaL.factors work against stability
over the loeglterm. Because students belong to several dyads and groups of

‘friends, it is not surprising that some of their relationships are characterized

vy change and linstabil ity, reelignments; and reordering of best friends. : '

A few studigs have been conducted of the characteristics of groups of,friends,
the transitivity of cﬁoices and stabilify of relationships aﬁong three or more
friends. Sorenson and Eallinan (l976)-report that, over time, intransitive triads
amove toward stability of relatiohships among ehe three friends. Tﬁe feetures of
groups'”members ips change with age. Hrybyk and Farnham-Diggory (1981).conc1uded

n

that time and experience in social relations led to more stable group memberships

O
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at around the seventh grade (age 12 to 13). More stable group memberships should
| support more stable choices of friends. At the elementary school level, 6 out of
34 cliques, ‘or about 18%, remained stable from fall tc spring (Hallinan, 1976).

At the high school level, 55% of the cliques that existed in the fall of the
i N » . l’\
school year remained stable, while 45% of the cliques disintegrated by the spring

'(Cohen,l9‘2). Although there was an increase in the stabilty of older students’

groups, group relations are not stable even at the high school level.

Youniss (1980) attributes the lack of stable friends of children undgr 9 years
old to their lack of understanding of th: concept of reciprocity. Others place
.the critical stage of development- of concepts of reciprccity atuage 12 or older
(Piﬁgct, 1932). Bigelow and La Gaipa (1980) suggest that after students are about
11 years old, they share more clear, normative eﬁpectations of friendship. The-

concept of loyalty develops at or after age 11, and adds expectations for con- o

stancy and dependability in relationships (La Gaipa, 1981; Youniggd/l980);/ From

e .
e

preadolescence on, youngsters increase problem—solving and conflict resolution

e

skills that help them stab?liz&»gréﬁﬁ‘;elations (Isaacs, 1937). Rules for inclu-

sion and g;ﬁlusiﬁﬁ/ﬂevelop between the ages-of 8 and 11 (Douvan and Gold, 1966)
/

o

“and may help to stabilize interactions and selectiohs of friends. From preadoies—
cence on, new needg develop as a tésult of physical, psychblégical, and cognitive
growth for close and iffiméte friends with whom ideas, goals end intense feelings
can be-shared.(Douvan and Adelson, 19§6; Duck,.1973a; Selmaﬁ,‘l976, 1981). The
devel opmert of expectétions about friendships, "the translation of concepts of loy-
alty to Bekav;or;:and the improyément of problem-solving skills are long, slow

processe4, Children test, evaluate, reject; reform; and reselect friends.
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Even with the developmenf of advanced social reasoning skills,. the probability
..of ihstaﬁiigy of best friends continues to be high,-even in adulthood (Allan,
1979; Hauser, 1982; Kerckhoff and Davis, 1962; Laumann, 1973; Verbrugge, 1977).
Stability is neither typical nor rquired for best friendships across the life

span.

Another aspect of stabilty is measured by asking individuals how long they have-

known each other, and whether they have ever previously classified each other as

best friend or as friend. Using this type of measure, Weiss and Lowgp;hal~61973)

found' that 737% of school friends (vs. 30% of adu1t<§;iends)/ﬂéd known each other

for at least 5 years. (See also,prntemeie;'and Van Komen, 1981, and Steuve and

Gerson, 1977, fgg/sbudiégfghat attended to length of time high school. and adult’

—

;frieﬁaéﬂknew each other.) Of course, some schools have high rates of student
. : .
turnover, and some adult communities are very stable. By using meéasures that ask

only for names of friends; we overlook the longevity of contact and.fémiliarity

among school children, and underestimate one aspect of stability of relationships:z

The preselection process of gathefing and storing information about potential
friends 1is part of the history of selection of friends. greée;ectioh probably
lgads'to "better" choices and more stahie choices‘of.friénAS over time:. The
length of ﬁime friends have known each other and the historieé of ééleétions

‘should be useful additional measures in new research on stability.

A different measure is ‘the stability of social positions in student popula-
tions.  Some students receive choices as friends or best friends, or -are nominated
for positive or negative social characteristics, even though they are not always

. chosen or nominated by the same people. For example, ‘the choices received over an

8 week period were more stable than the choices made over the same time (Busk,

3
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Ford and Schulman, 1973). Popularity is relatively stable even though individual
choices of best friends are relatively unstable. 'Lippitt and Gold (1959) reported

high correlations from the beginning to the end of the school year for most-liked

and least-1liked students, with the cofrelatibﬁs ranging from .6 in grades 1 to 3

to .8 in grades 4 to 6. " Continued sociability or acceptance may be more important

W;han/thérgkability of particular friendships for the development of some positive

attitudes and behaviors that are assumed to result from social interaction.

A basic question is whether increased stability early in the school years has
positive or negative effects on students” social and academic development. Alt-

hough many assume that stability is a good quality of friendship, Epstein (1983c)

showed that this is not necessarily ‘the case. Students with initially low-scoring

friends who kept those friends over one yéar had lower self-reliance, less ambi-
tious plans for college, and lower‘report card grades than studénts who selected
no friends in school. Thus, stabilitymof ceftain friendships may affectistudent
development in negative ways. Stability of.some frieﬁdship may be detiimental for

particular outcomes, especially outcomes that are expected to change with age.
Environmental Conditicns

Several environmental factors“may-afﬁgct the stability of children’s friend-

[

. ships. Grouping practices that are based on the similarity of sfudents are one

O
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. for iﬁétruction)lhad'more’Stagie‘best friendships.

type of school factor that may- increase choices of friends who remain friends over
time. Bossert (1979) suggested that homogeneous grouping increased the stability

of' elementary students” friendship. Tuwa and Kallinan (1979) documented that chil-

dren who are similar in-achievement (whether or not they are homogeneously grouped
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Schools” grouping practices (such as homogeneous ability groups) may hasten the
deveiopment of stable social group memberships because the school policies create
and maintain the students” groups for most of the school day. One important ques-
tion is: What is the price paid in breadth of aésociations, tolerance of others,
awarenegs and understanding of different strengths and weaknesses when group mem-

berships are fixed by tracking or grouping procedures early in students” school

o

years?

kS
.

Another envirommental condition that affects the sfability of students” friend-
ships is the organization of trom..:iweu i:um elementary to middle or junior high
school, or from junior high to senior high school (Elder, 1969). At the transi-
tioﬁ points some students ;nd their friends change to different schoéls. Or, stu-
dents may meet new friénds in the larger populations of the new schools. Some-

times adults plan their own transitions to new jobs to coincide with their

children’s school transitions so that the children will have an easier time making

friends at a point when all students are reassigned to new schools (e.g. at the

start of junior high or high school). Epstein (1983a,b) found that stability of
friendéhips incfeased_when the students and their friendé remzined in the same

sc+ ool environment. In that study, students ir Grade 12 were in the same school

.for at least two years, but this was not the case for students in grade 6 and for

some in grade 7 who were moving to new middle schools, or for students in grade 9

bl

wlio were entering.new high schools.

Outside of school, children’'s games establish environments that may influence

stability. Lever (1976) suggested that boys” larger groups for games lead to

more stable group relations. Even when best friends change, they may change among

the same group members. Best friends may not be as easily exchanged or replaced

by:girls.whose play groups are smaller, often dyadic.

9
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We have some evidence, then, that older students have more advanced concepts of
friendship and more stable friends, and that envirommental factvrs also increase

or decrease the likelihood of stable friendships. The effects of age and environ-

ment, confounded in early studies, must be separated in future research.

The shorter the time between measures, the more friendships will appear stable.
The broader fhg measure (e.g. friends vs. best friends), the ma}e friéndships.will
appear stable. The less the environmental disruptipn, (e.g. students remaining in
the same school over the time when selections are measured), the more friendships
will appear stable. Little is known about the ;tability of students” memberships
in multiple groups of friends, or about the benefits and disadvantages that result
from stable_dr unstable friendships. Little is known about how environmental con-
ditions and life histﬁry events affect the stability of friendships. The stabil-
ity of childfen's and adults” friendships is affec;ed by the development in each
friend of concepts of friendship aﬁd‘of social—skills that can bé.used to resolve -
eonflicts so that friendéhips can continue. Stability i; also affected by the
structured, natural upheavals thapvare part of the life course, and by day to day
factors that determine the regularity or disruptions in patterns of contact and
exchange. We know 1ift1e.éb0ut how disruptions affeet f;iendships at aiffe;ent
éges, or how are they buffered or intensified by.différently orgénized séhoois,

classrooms, and other environments.
SIMILARITY OF ‘FRIENDS

One of the continuing debates about patterns of selection is whether friends
are chosen for their similarities, complementarities, or differences of attitudes,
behaviors, statuses, and goals. Does similarity lead to choice, reciprocity and

o

stability, or to boredom and competition in relationships? Do differences lead to

-85
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conflict and rejéction, or to excitement and enhancement in relgtionships? Are
similaritié§ and differences in friends given more or less prominence in differ-
ently organized classcooms? Similarities, complementarities, énd differences are
;especially important characte;isticsrfor research on children”s friendships
because the degree of similarity between friends may be tied directly to the
direction and extent of influence of friends on each other”s attitudes and behav-

)

iors.
Developmental Patterns

Figure 9 suggests that students selcct ever mdye similar friends. Similarity

of friends from age 12 to 16 was greater than the similarity of random pairs of

197}
i

[

longitudinal data show clear increases

ino
ing 1grtudinal s}

students (Duck, 1973b). n

tuding
tugirs

"

similarities of students and their friends over time.. Kandel (1978) reported sev-—

eral important patterns of cimilarity in friendships. Students were more similar
to new friends than.to friends they dropped; friends who were picked as new
friends were already similar to the chooser prior to snlection; anrd friends became

more similar from fall to spring of the year. Similarity incraas i wost among

friends who made stable and reciprocated choices. =

<

Cohen (1977) studied.socializétion and seiéctiop pattefns in high school stu-
dchcs; cliéués of fohr'members'or more. He found that cliﬁue meﬁbefsvwere,ﬁére
similar to each other than to other -students on 18 attitudes and Eehaviofs, with
seyerél of the differences sigﬁificang.v New members in cliques'becéﬁe increns—

ingly similar to original members in their attitudes and behaviors.
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DEVELOP- From b to 13 years old, friends are perceived as more Percelved
MENTALL sinilar than proven fn objectlve neasures, Davitz, 1933, aimilarity
greater than
TRESDS

Sintlary of

From grade 4=12 riendship choices are a linear function of perceived sinilarity i
attitudes, Bytne and Griffite, 1966,

Students report they. would ke hypothetical others who ate supposed to like the same
thinps they do. Byrne and Griffitt, 1946,

9~year old
friends are
more simjlar

in soctal best friend). Kandel, 1978,
maturity
‘than in 1Q, Among 12, 14 and 16 year olds,

Furfey, 1929, similarity of friends is greater
than similarity of vandom pairs,
Friends are sinilar on different
chatacteristics across age groups,
Dyck, 1973b,
Kindergarten children are move concerned with "self" than with “similarity" i

conparison with children in grades 3, 7, or high school, Peevers & Secord, 1973, friends, Randel, 1978,

Similarity {ncreases among stable,

v - - Sinflarity of [riends Is found on many measures of ' ,
reciprocated friends; nev friends are

“Sinilarity of grade ievel, anu sex (over
B correlation of self and best friend),
and race (over-,6 correlation of self and

Similarity is greater among reciprocated

popularity nakes

{t easler for
thildren to galn
entry Into new
grovps, . Dis-
stmilar status
or unpopularity
ead to "hovering”

~ behavlor char-
actéristte of
neNCOmRrs.

~ ottean, 1977

" Putallez & Cott-
" man, 1981,

locatlon, physical characteristics, and personal
attributes. Seagoe, 1933,

Complementarity {n selection of friends |
due to personality factors found for “aloof"

‘hoys (selecting and interacting on the

basis of ‘demination over friends), and "warm"
bays (selecting and nteracting on the basis
of sensitivity to others' needs), Maas, 1968,

 Current friends are more sinilar than friends chosen one yéar earlier
on a varlety of school attitudes and behaviors, Epstein, 1983b, .

noré sinilar to chooser than friends

who are dropped, Kandel, 1978

Strength of friendship influences how
sinilar friends are in thelr use of
mar{juana, Shrout and Kendel, 1981.

9

New selections of tlique members

Increasingly sinilar,

Students: who 1ike

math and science n

Cohen, 1977,

school select friends
// ' o who Uke to spend out-
‘ + of-school time sharing
nath and sclence activ- .

{tles, ' Keeves, 197,

87 ‘ : . o e , ] continued. ..

actual sinilarity
of preferred
friends. Felder
1954,

College students
ure similar to
ifelr friends

by spcial type,
and on many
tralts that
typlfy soctal
type. Newcomb,
1961,

Horogenelty
¢learest for
first-naned

best friends of
adults, o
Verbrugge, 1977, V"

Group memberghip
increases
positive, feelings
and exchange
anong adult group
menbers.

Tajfel & Blllig,
1974,
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CUDITTONS envlroments (sane School palicles that separate groups of  Adult men choose
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Hallinan and Toma, from these prestructured groups. Hansell occupations as
978, and Kerweit, 1983; Karvelt, 1983; Karveit their own

: ' and Hansell, 1983, However 20-30%

teading growp fn ©
same teacher's
classroom) promote

: white collar
School practices and teaching methods that encourage students to work workers choose
ulth nther students increase students' information about who is blue collar
similar or different on a vardety of attitudes and behavior, friends; 28-34
Epstedn, 1983, ‘ blue collar
- . workers choose
School policies and teaching practices can alter the lmportance of  white collar
similarlty of students for the selection of friends. Similarity friends, Hausers
of status 1s less Inportant {n high-patticipatory schools. Epsteln, 1982,
1983, -
: Social structure
Cross-curricular choosing (dlssimilarity  of adult occu-
of track placement) incresses with stu-  pations puts

dents' participation (similarity of sinilar vorkers
interests) in extracurricular activities, together. Friends o
Karvelt, 1983, 3 are selected o

mainly within -
these work set-
tings. (Feld, 1982
Steuve and Gerson
1977,

_ Adults tend to
choose multiple
- . friends from the
same setting -~
. fanily nedghbor-
. hood, or workplace.
Verbrugge, 1979,
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Epstein (1983c) reported that students” friends were more similar than friends
selected one year eaflier on several academic and nénacademic measures; This was
especially true for students in grades 6, 7, and 9. By the time they were 1in
grade 12, students’ current friends were not much different f;om their earlier
friends 1in ﬁersonality (self-reliance) or in school success (report card grades).
Even at grade 12, however, current friends continued to be more éimilar than ear-—
lier friends on college plans, achievement, and attitudes toward school. In all
three of these longitudinal studies, the increased similarity was partly due to
the selection of new and mofe similar friends, and partly due to friends” influ~"

ence on particular outcomes so that they became more similar as they continued

N

their friendship. - : L

"Youngsters increasingly become aware of their own and others” characteristicsy

e~ 5

preferences, values and goals. They select friends on the basis of their current

estimates of how they and their friends are similar or different. Young children

N ’ "- . - : M
select friends-without much thought about the characteristics’ of others,  Older

-

children become concerned about their similarities to others-and others” similiar-—

‘ities to them (Peevers and Secord, 1973). Epsteiﬁ”(1983a) showed that from gpédesn

6 to 12 children made more discriminating interpretations of their own.and others”. J;

3

behaviors. The changes in students” perceptions of'themselvéé‘gnd othets may help”

to explain why older students” choices are more selective and their similarities

become dissimilar. -

with friends. moré clear. Young children and their friends may

on certain attitudes and behaviors if their cognitive and physicalidevélopment

. . - '
LAY

prdceed at different rates. One friend may crystallize personal goals sooner than

-

anbther. The new discrepancies lead either to acceptance of differences,_té
influence attempts,vor to the dissolution of friendships and_thﬁkseléction of- new o
. . - 2 . S J.

ax
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The strength of friendship is an important factor in the similarity of friends.
For example, first-named friends were more similar than later—~named friends among
students (Epstein, 1983a) and adults (Verbrugge, 1977). _Among adolescents, best
friends were more similar than oLher friends on attitudes and behaviors concerning
drug use (Kandel, 1978}. Among adults, men more often preferred friends who 11ke
to do the same things and more often preferred to do activities with their best

friends. Women preferred friends who think or feel abouf things the same way they

'

do, and more often preferred to talk with their best friends (Caldwell and Peplau,

«

1982; Wheeler and Nezlek, 1977).

Similarity is both a subjective and an objective characteristic of friends.

Children (Davitz, 1955) and adults (Fiedler, 1954) perceive or report greater

similarity between themselves and their friends than is objectively the case. The

perception of similarity may be as important as its reality (Byrne and Gr1ff1tt,

o a

1966). Because respondent° tend to report that-their friends are s1mllar to them—

(;

selves, researchers must measure the characteristics of friends directly, 'and not
rely only on the respondents” reports about their friends. Because respondents
increasingly select similar friends, longitudinal data are needed to establish the

N

nature and extent of influence at d1fferent ages and under different environmental

conditions. .

Environmental Conditions

School and classroom environments may be organized to emphasize the similari-
ties or differences among students. These emphases may influence the importanee
that students- place on s1m11ar1ty as a criterion fo* se1ect1ng frlends. For exam-

ple, many’ schools separate studen\s into groups that are c1m11ar in achievement

(tracking)‘ sex (same-sex schools or activities in schools) race (segregated

S

O

o

v

RIC

Aruitoxt provided by Eic:



R

- . . . . - - !
- less emphasis on certain standard criteria of status {zuch as coliege plans and

friends among elementary school students. At the secondary school léﬁel,.being

. 1
69 - ‘

schools or resegregated classrooms); age (grade levels); and other interests or

.abilities (in sports and activity programs). Other schools purposely create het-
erogeneous groups in multi-ability or integrated activities.

‘Bossert (1979) observed that teachers who grouped students homogeneously taught

their students to choose similiar friends to work with in class. The students”

~ |
_\

Students selected more or

choices of friends in class carried over to their choices of friends in play

activities. When they changed teachers, students appeared“to alter their friend

ship choices to meet their new teachers” philosophies.

less similar friends based on the teacher”s emphasis on homozeneous or heterogene

ous group activities. ! “

L
Some school organizations place different emphases on particular status crite-—

-

ria. High SES or high achievement may or mey not be considered important indica- '

tors da high status depending on the school”s grouping practices, course ot fer- '
ings,, extracurricular .activities and services, and teachers” attitudes and

o

bractidés. - Epstein (1983a) found that in high-participatory

schools there was 1

parents” socioeconomic status) than in more traditiomal, low-participatory’

. o
schools. ) .

N
'

The similarity°of'settings (shared experiences and rewards with others in prox-
imity) is most important for young | |
.béing‘ig ;ﬁevsame teachers” classroom and in tHevsaae reading group working
together for long éefiods of time each day fostered friendship and stability of-

‘ in
Lhe same ﬁeacher’s'ﬁlaserO@ was‘more impoftant for younger, middle school stu-

L2

Q
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dren. Halliqan and Tuma (1978) noted that y
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friends among many classrooms. Low-status students in high-participatory schools
selected more high-status friends than in low—-participatory schools (e.g. students

low in SESseselect significantly more high SES friends; students with no plans for

college select more students with college plans).

) )

The tracking policies and the extracurricular of ferings in schoole influence

g,

|"~

whether students and their friends are likely to be simil"r in academic orienta-
tion, talents or intefgsts. About 75% of students friends were chosen from their

own curricular track, and most friends were located in the same extracurricular
‘ N R

activities (Hansell and Karweit, 19833 Karweit, 1983). Students” interests in
: 1 : :
| ) a

{ . “ . -t .
school can lead to the iselection of friends who share those 1lnterests during out-

“

of-school timéf ‘Keeves| (1972} found that students who like math and science in

v
I

sthool selett friends K who have similar attitudes and ‘who spend time together in

b
<.

‘math ,and Science activities at home. The link between selection and maintenance

of attitudes and behaviors is suggested by these data.

-+,

o

Among adults, similarities of friends have been studied in-colleges (Newcomb,
'1961); in work places (Feld, 1982; Hauser, 1982; Ladmann, 1973) und in neighbor-
: 4
hoods (Allan, 1979). The eunvironments in which adults learn, work, and conduct

" leisure activities may empi.asize particular similarities or differences among mem-—
1 B

a

bers, and affect the sele%tions of friends (Taj%él and°Billig, 1974).

’ L A
Similarity is often equated with high support, low conflict, mutual rewards,

sel f-confirmation, and positive social dev. opment. Som . _gest, however, that

» o

quarreling, tension%’aggreﬁsion and competition may strengthen friendships o

" (Berndt, forthcoming; Hartup, 1978; La Gaipa,l98l). We know little about how

different school organizatipnal procedvres fe.g. groupir. .ractlces, competitive

.

contests, cooperative learning, individualized instruction, tutoring prattices,

ERIC |

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

71

etc.) promote the acceptance or rejection of similar or dissimilar students as’

.

friends. ! N

The research rev1ewed in Figure 9 suggests that teachers methods of instruc-—

tion can accentuate or minimize differences in studénts ‘statuses,. appearances,_

opinions or-attitudes. Different designs of tasks, rewards for 1nteraction, and

. e
rates of students” participation in decisions can determine which studénts will

work together, on what tasks, for how long, for what reward, and can affect which

students bécome friends [in school. Teachers select-classroom management\stiate_

gies that encourage or discourage discussion, debate, negotiation and resolution

of conflict amnong students in a classroom or other school setting. When these

/

behav1ors are: encouraged studentS.may become more aware of each others"similari—

ties or differences in ways that encourage new' friendships to form

~ , . - L

y Similarity: One important link between selection and influence.

. . \ ’ .
. School enviromments can play an important part ifi determining the similarities

\

and differences of the students who interact in school by the way students are

assigned to-the school (e.g. in desegregation plqhs); to classrooms'(e.g..by abil-

1ty, by interests, by success in school, By rgce and sex)' to other school act1V1—
ties ( e.g. by the number of different extraquricular of ferings and the prerequ1—
sites for 301n1ng.them). Within classrooms, the teachers” organization of,
instruction brings simiiar or different students\ in contact~for,cooperative or

competitive tasks, for active or passive learning., Students select most school

friends from the grouos that are established by school policies or practices.

. ’
R
Vs N ~

Schools create groups of s1m11ar or diverse students, place them 1n proximity,
create- opportunities for 1nteraction, reward the interaction of similar or diffe—

rant atndenta. and affect the selection of friends. Thus, the organization of
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\

similarity- in the school and classroom links the selection of friends to the

influence process.

Cohen (1983) discussed'the lasting consequences of selection that occur because

\ . .
of - the 11nk between the selection agd 1nf1uence processes. He argued first that

) -
[ .

selected fr1ends have greater influence than unselected peers. His literature
review illustrated how settings and e1v1ronments affect the types of friends that
are se1ected and the s1m118r1ty of those fr1ends.' Cohen suggested that similarity -

affects the influence process —— with friends either anchorlng their already .

¢
t

similar attitudes and behaviors, or changing important attitudes and behaviors on

which they differ.

Epstein (1983c) demonstrated with longitudinal data the predictability of pat-
terns of change or malntenance of friends” attitudes and behaviors. She found
that similar friends changed least over- t1me, they maintained their att1tudes and

behaviors more than dissimilar friends. ‘For example, similarly high-scoring stu-

dents and the1r friends remalned h1gh and-.similarly low-scorlng friends remained

. low over one year on several measures of att1tudes and achlevements. Dissimilar

friends changed most over.time.:'Initially~1ow-scor1ng students with initially
high—scoring friends changed in a more positive direction than otner Students.
Initially high-scoring students,with.initially low—scoring friends changed in a
more'negative.direction than students with,similar friends. The selection of
friends who were similar or different. dn several measures was a key factor in the
directicn end degree of frlendsi 1nf1uence over'one year. Low—sccrlngvstudents
were especrally disadvantaged by theiselection of similar friends~on,particufar

-

outcomes. -’ P .
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Important questions can be raised about which student is more influential in
changing a friend”s attitudes or behavior. Friends who are or become dissimilar
‘and who are unsuccessful at influencing each other t become similar on important

outcomes, may dissolve their friendships or reduce the intensity of their commit—-

a friend becomes one of the general

ment (e.g. a best friend becomes a friend,
group of peers, etc.). The dissolution requires the selection of new friends, or
the elevation of other friends to "best" friend, based on new estimates of the

.. . : ) S, . S L
similarities and differences in their own and others” behaviors.

IV. SUMMARY AND DISCUSSION - o
Three aspects of selection were examined --= tPe facts of selection, the surface
characteriéhics of selection, and the deep chachteristics . lection. The

three aspects weré,arranged in a heuristic not a temporal_order_td allow the dis-

" cussion to flow from spare facts tc elaborate conditions of selection. Informa-—

-

-}ion on the number and proximity of friends tells whether and where students are

Iconnected to othervstudents- These facts raise questioms about which students are

/

[ . . N .
[selected as friends. Surface or ascriptive characteristics such as sex, race, and
{ . - .

ﬁ'zage tell which students are attracted by others” visible featutes that match or

~

differ from their own. - Information about who is selected leads to questians aboﬁt
» . »
" how stﬁden;s develop the quality of their friendships, and how they keep or changé

/ the friends they select.

Similarities and differences of friends 1ink the selection and influence pro-

cesses. Similarities can lead to se! -ction of friends and can result from the’
AN ' g
/ selection of friends. Students choose friends who are similar on some character=

s
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‘work to maintain attitudes and behaviors. \Or,'the friends may focus on their dif-
i \ . .

[

ferences -and try to infl-~nce each other to change attitudes or behaviors. Or,

the fr1ends may find they .uunot build a lasting relationsh: .issolve their
fr1endsh1p, and select new frlends to start the selectlon and influence cycle

again.

The facts, surface characrerlstlcs and deeper qua11t1es of selection were stud-
ied to 1earn whether patterns of selectlon changed w1th age and un d1fferent
environmentai conditions. Three conclusions can be drawn from the charts of life

.

course changes in selection of friends®

1. There are important developmental patterns in the :selection of friends.

The patterns of . selectlon of older’ students are significantly different from
those of younger»students.\ On ne average, older .students choose fewer best
friendg, but more friends and aoqdaihtances; make their choices within wider
boundaries; increase their-croas—sex ohoices, but decrease ‘their oross-race'

ChOlCES' move toward more mlxed age ch01ces, reciprocate more choices; make more

stable choices; and 1ncrea51ng1y choose friends similar to themselves. The facts, .

I's

importance of surfaCe'characteristics, and deeper qualities of selections change

v

. . o ' . L. \
with age and with the development of more mature soclal cognitlon.
!

Research suggests that the developmental patterns are due, in part, to the - -

» s . e i

* - * - - ' - / .' K
advancement and accumulation of students” cognitive and social skills. Selections

reflect students” increasing abilities to make more accurate estimates of their

"own and others” personalities and the demands of friendship, and are better' able’

to deal with stresses and disruptions in friendship. The research results suggest
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and limitéd commitments to friends, to awareness of themselves as members of

groups, and to deeper commitments to particular friends.

v

2. There are important environmental patterns in the selection of friends.

The basic characteristics of envirdnments affect ‘the selection of“friends. For

“ r
example, one- room schools, age-graded classrooms, black or whlte nelghborhood

schools, or: 51ng1e-5ex schools or colleges create predlctable patterns of same— or
mlxed-age,'same- or €ross-—race, same- Or Cross-sex ch01ces of fr1ends, respec— -
tively. Of course,~the_basic—charaeteristics of enviromments may change. One

room schools may be expanded, segregated schools may be.integrated, single—sex

‘ schoels'may.be made coeducational. The patterns of selection that were all but.

) - . . | . . » / )
guarenteed .under an earlier organizational scheme-will change.

-

The nataral'changea in eavironmeﬁts.affect.friendahip choices. For exaﬁp}e,
high sehopls are usualiy Iarger than elementarylor junier high echools, and so
students come iato coatact/with more and different étudents.who.may beceme new
friends. .Compared to elementary schoel,'high schools typically reqaire more; -
sel f-direction and permit more self—éelecfiqn.into courses, classes and-extracur-
rieular activities. 'When‘studente make, theee choiees, they'join.others who are
51m11ar in ‘achievements, goals, or 1nterests, and lncrease the likelihood of
5e1ec£1gg frleads who afe 51@11ar on some 1mportant characteristics. ngh’schools
estab}iah'étfuetures SUeh as.eatfaeufticular activities,;aances, and rallies that .-
encourage heterosexual interaction and, -thereby, supportvthe development of more
cross—sex friendship choicea by older students:.

The natural changes in school organization often occur simultaneously ﬁith:the

-
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-, . B . E
mental andrenvironmental‘changes may be concurrent, it is necessary to conduct

research on the selection of friends by students across the age range wb~ artend

differently organized.achools or classes withih schools.

3. School and classroom environments can be revised or redesigned in ways that .

change the expected patterns of selection..

Schools and classrooms can purposely change the way they (a) dlstrlbute demo-
graphlcally diverse populatlons of students to schools and to classrooms, (b) set
grouping or tracking policies in schools and in claesrooms, (c) establlshdcurrlcu-
1ar and extracurrlcular of ferings and prerequ151tes, or (d) de51gn the task,
rewar or‘author1ty structures of the 1nstructlona1 program._ The. results of etud-
ies ¢f envirommental effects on selection suggest that the demography, grouplng
p011 4‘_f,academ1c and extracurrlcular offerlngs, and classroom task, reward and
authority structuree are four manlpulable or a1terab1e condltlons in echools that
affect which students come in contact, why they 1nteract, which 1nteract10ns are
rewarded and who becomes friends. -For example, selections were affected by con-
trastlng demographlc charactprlstlcs in schools and classrooms (e.g. the pe
minority and maJorlty ‘students affected cross-race cholces) tracking and ‘grouping
practices (e.g. student+ selected friends ma;nly from their same.curricular tracks
aﬁd classrooms; students had more stable friendshipsxwith others from their same
abilityigroups); extracurrcular activities (e.g. studedts selected friends:from
the same clube, teams or act1v1t1e5) cooperative tasks and rewards (e.g. students

rec1procated more friends if they worked cooperat1ve1y with them on learning

_tasks; students made more friends if they were rewarded for cooperative behavior);

and participatory organization (students made and reciprocated more friends,
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tus characteristics if they were in high-participatory classrooms). Moét'df these
findings from research have not yet been developed into. useful knowledge or prac-—
tices for or by teachers. Rarely do teachers purposely maﬁipulatg classroom

structures in order to maximize the positive effects of peer and friendship groups

.in their classrooms.

Iﬁ,ggnerai, participatory4structures-;whethér'in cooperative learning,‘open
educatioﬁ; project-orientgd; child-oriented,_multi—ability,vor other high-partiéi-
paﬁbry'classrooﬁs--enable étudents to Qork together often; without conﬁinuoﬁs,
direct.supervision from tﬁe teacher, ask each 6tﬁe; questions; give assistahcé,
and gainvshared-rewards. .These conditions help students learn mofg‘gbouflothér
étudents, and mgy incréase the nﬁmber of students who are accepted as friends and
reduce the number of students who are isolated or”unse1ecﬁ¢d.' Studies are needed
on how ;eleqtioﬁ prdéeése; in contéésting enviromments affect a variety of ouﬁ;lv

comes such as tolerance, hel pfulness, leadership, problem—solving} sportsmanship;

and empathy—--—outcomes that, in turn, affect how students make friends.

Enviromment< o=ncourage wide or narrow contacts. Diff-~ ontly organizcJ .choots
. . \ .

_anq classrooms reward, ignore, ridiéule or punish croés-sex, qroqé-race, and mix-
(ed—agé choices, or choiceg'bf'étudents who are different fggT each othéf on‘partié‘ 
culaf characteristics." Environmentgi~effects were rgported for numbers of |
friends, numbers of isolates, Cross;}ace, CrOSSng¥; and ﬁixedfage choices;'fegi-.
procify, stability, and simiiarity of friends. The patterns of envirommental
) o ' . : B .

effe;ts begiﬁ to explain whylchildreh of the same ages differ in theif~rates,and
directiqns'ofstéial4devélopment5 and why{child;eﬁ and adults difﬁér in.their

: : . / _
friendship behaviors. A life-course approach in research on the selection and
! ' ’ , 4 ; § _

O
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i . ' -
Vast gaps in our knowledge ahoht even the most popular, well—eovered topics of
fr1endsh1p se1ect10n can be filled only with r1é0r0us examlnatlons of developmen-
ta1 and env1ronmenta1 effects on the selectlon and influence of frlends. Many
(even most) of the entries on the flgures in thls paper are rnconcluslve or uncon-
firmed;' Seyeral topios-in addition to those mentioned in each section are candi-
dates for important dew research.' . ' ) — |

.

‘1. Types of selections at different'ages and in different environments. One

" direction for research on selectlon concerns the types of selectioﬂs thatvsﬁudents

make. Aristotle defined three categorles of. frlendshlps (friends for. p1easure,

utiiity, virtue).- In more recent discourses, Elder‘(l969), Glidewell et al.

i /

(1966), and Schmuck (1978) dlscussed various functions of’ frlendshlp. Using their

O

ERIC
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own terminology, they each d1fferent1ated among selection for afflllatlon (acrep—

tahce and 1iking), powver (inflﬁence), and accomplishmen. (aehievement, competence
or wastery?. Students Choose'others as friends, leaders and instruetors.. These
chorces may be based on cr1ter1a that vary with age and env1ronments.' The pat-
tefns of selection of best friends (aff111at10n and liking). reported in this-
paper may not be the same as patterns of selection of leaders or work partners

(cf Bartel, Bartel and Grlll -1973; Carter, Dttlne, -Spero, and Benso:;//?75 Sin-

gleton and Asher, 1979 McPartland and York 1967). "For example, ino omparison

)

with students in schools that 11m1t the number—of’high ach1evers or restrict the
kinds of achievements that are rewarded, students who attend schools t' 2t encour-
age many. students to display and share diverse =aills and talents should have

Y

different and more diffuse patterns of nominations of competent or influential
- . . Vi
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2. The profound characteristics of selection. Patterns of selection based on

abilities, attitudes, interests, behaviors, valQes, goals will differ from those

based on the surface characteristics -- sex, nge, race. The surface characteris—
tics have been given major attentiom in prior research, but new research must be

conducted on characteristics that may override or interact with the visible fea-

tures of friendships at.different ages and in differently organized environments.
. ~ _ :

3. - Links. between selection and influence. Research suggests that similarities

and differences of friends affect the extent and direction of friends” influence.
:\ . 4 . -
Other selection criteria may also be linked to influence. For example, the numbex

of friends may affect how a student is influenced, and how often. With a few

. )
friends, a student may be open to concentrated and predictal” = influen?e; with

many friends, a student may be o sreater quantities of péer prgéSUre on many
tépics.’ Or, with qaﬁy frieﬁds,‘ini4uencé 6n‘any one topic may be diluted }f éom—
peting ideas are exchanged among the students. The surface éhafactéris;ics of
friends also may affect patterns of influence on particular attitudes and behav-
iors. Stndenfs with several cross—sex or cross-—race friends may be influenced b;
théir friends to develop differeﬁt attitﬁdes and abilities from students with no
such friends. These may include attitudes Hirectly related to thé characte*istics'

l

of .their friends (e.g. more positive racial attituaes, or profeminist attitudes)

or attitudes related to the diversity of their expériences (e.g. tolerance, lead-

| !

ership, and problem>solving in heterogeneous groupé);~¢The influence process that

results from sel:-ction may be different im contrasting environments. Indeeu, the

selection process ;é'éomplex, but longitudinai studies of aspectsldf selection and

reselection will improve our understanding of how frigggs_inﬁluénce*eachﬁﬁfﬁgffw

;- . . ’ . -
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4. Historical effects on patterns of selection. Social and historical events

can affect patterns of social exchange and selection (Elder, 1980) For example;

the increased acceptance of day care facilities in’ the 1970s znd 1980s has changed

-~

the enviromments in which»preschool children meet and interact. Studies of pre-
schoolers” social behavior in day care centers will yiecld new and different infor-

mation about the friendly behaviors and friendship'choices of very young children,

" compared to earlier studies that were conducted in laboratories Where mothers and

2%

5T

-

children or pairs of preschoolers interacted.

IR

Similarly, the introduction of open schools in the 1960s and 1970s changed the
ways elementary and secondary students were permitted or required to interact in
classrooms on academic tasks. Patterns o selection were not the same for stu—

dents 1in all schools because some schools/had altered the organization of social

“

exchange among students in classrooms. Resea?ch conducted during that period

showed that even without labels like "open" or "traditional" education, schools

and classrooms varied in the ways their authority, reward and task structures

efdcduraged or prevented_students interaction with other students. Researchers
(TR . . - >

- -
are now required to measure school and classroom enviromments in order to fully

§

explain patterns of selection. Q

o e, ) _ ~ . '
The civil rights movement of the 1960s and court actions of the 1970s raised
expectations for better race relations among students in desegregated schools and

O

changed the way children s friendships were monitored. ‘Themrace of the ‘students

~‘became an important variable along with the students histories of attendance ir

O

desegregated schools. Today," desegregated schools are considered ineffective 1if

race relations are poor, -and researchers are counseled to meaSure a range of out-

N4
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New research is needed that clarifies how historic events and social movements

change social settings and/cﬁénge the way we meaéure and understand children”s and
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