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THE BILINGUAL PROGRAM IN AUXILIARY SERVICES

FOR HIGH SCHOOLS (A.S.H.S.)

Central Location: 383 East 139 Street
Bronx, New York 10454
Number of Sites: Sixteen
Year of Funding: 1981-1982, fifth and firal year of the

third funding cycle

Target Languages: Spanish, Chinese, Greek, Italian, and
French/Creole

Number of Participants: 1,335 Students
Director: Dr. Seymour Weissman
Bilingual Coordinator: Mr. John Ramirez

I. OVERVIEW

Auxiliary Services for High Schools (A.S.H.S.) provides a
viatle alternative for students who, for a variety of reasons, have not
been able to succeed in or take advantage of the traditional high school
setting. Through'the bilingual component of the A.S.H.S. program, the
same alternative is available to limited English proficient (LEP) out-
of-school youth between the ages of 16 and 22 (and older). Established
in 1972, the bilingual program within A.S.H.S. provides educational and
support services to a variety of students, many of whom might not other-
wise return to the school system. Among the students served are actual
or potential high school dropouts; older persons who return to improve
literacy skills and/or continue a formal education; students whose work
and/or family responsibilities prevent participation in a traditional
setting; and recent immigrants who are too old to complete the require-

ments of a regular high school program.
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The 1621-1982 school year was the fifth and final year of the
third funding cycle, under the provisions of the Elementary and Secondary
Education Acc, Title VII. Consistent with the generai objectives of
A.S.H.5., the bilingual program prepares students for the High School
Equivalency (H.S.E{) examination in & goal-oriented, non-competitive
learning environment which encourages student responsibility.

In brief, the overerching goals of the bilingual program in
A.S.H.S. are to:

1. pnrovide students with the educational preparation in
English-language and cognitive skills necessary for
successful performance on the High School Equivalency
examination;

2. expose students to employment and job training opportunities;

3. provide opportunities for staff to participate in training
and development activities;

4. develop curriculum in reading, writing, and cognitive skills
in the native language and;

5. increase parental and community involvement in the program.

The instructional and non-instructional objectives of the program are
presented in detail in Appendix A.

Special features of the program are individualized, self-paced
instruction, counseling (educational, vocational, and personal), place-
ment services (academic and employment), and day and evening classes in
bilingual and English as a second language (E.S.L.) instruction. Educa-
tional activities include E.S.L. (language skf]]s and conversation),

reading in English, and instruction in the dominant language for the




academic content areas of the H.S.E., including math, science, social
studies, and reading development. This year the bilingual program in
A.S.H.S. continued to serve five target language groups: Chinese,
French/Creole, Greek, Italian, and Spanish. Sparish-dominant students
may prepare to take the English or Spanish H.S.E. examination. Students
in the four other language groups prepare for the Erglish H.S.E. examina-
tion in bilingual general education classes which include intensive
English-language skills instruction.

Various city, state, federal, and c0mmunity»resources are tapped
to provide direct assistance to students as well as technical assistance
and support in program development and impiementation. Members of the
A.S.H.S. staff have established contacts with local neighborhood agencies,
other bilingual programs at the secondary and university levels, and local
cultural and religious organizations. Examples of community contacts in-
clude Hostos and Bronx Community Colleges, the Lehman College Bilingual
Program, E1 Museo del Barrio, the Greek Orthodox Church, and the Columbian
Society. On-going activities, such as fieid trips and speakers from
colleges and industry, familiarize students with the edu:ational and
cultural resources of New York City.

Provision of affective and support services necessary to help
students accomplish their instructional goals is an integral part of the
bilingual A.S.H.S. program. Teachers and counselors provide .ssistance to
resolve financial, health, of family problems, through direct intervention
or referral to agencies such as Neighborhood Youth Corps and Planned
Parenthood. Students develop immediate and long range educational and

vocational plans with the assistance of the program counselors
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(Educational/Vocational Advisors), through employment and job training
rasources (Youth Opportunity Center of the New York State Department of
Labor, Alternative Occupational Facilities to Meet Manpower Needs
[A.D.F.M.M.N.], the Youth Employment Program, Shared Instruction, After
School Occupational Skills), and Toca] community agencies (Bronx Counsel-
ing Center, Aspira, etc.). Students are encouraged to apply to colleges,
universities, and other post-secondary institutfﬂns. Financial aid
resources are investigated, such as the College Work Study Program and
New York State Tuition Assistance Plan (TAP); and assistance is provided
throughout the entire application process. Figure 1 depicts the utiliza-
tion of rescurce. by the bilingual A.S.H.S. program. -

Although major program changes have not occurred since its in-
ception, the bilingual program has increased and improved services to meet
the emerging needs of its student population. The program has placed in-
creased emphasis on materials development for the instiructional component
in response to the changing requirements of the H.S.E. examination. New
and expanded curriculum materials have been developed as the linguistic
and educational background of the student population changes. A career
education component, instituted in 1979, continues to develop bilingual
career guidance materials and sponsor wor. shops in career awareness
activities. Services have been expanded to the adult population, aged
22 and over, through adult basic education funding under Title XIII.

In 1981-1982, the bilingual A.S.H.S. program continued to serve
students in day and evening centers of the citywide A.S.H.S. program,
lTocated throughout the five boroughs of New York City. The bilingual

program expanded services in two additional A.S.H.S. centers, for a
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total of sixteen program sites, the greatest number of sites served
since-the bilingual program was established in 1972. Ten of the sixteen
sites of the A.S.H.S. education centers which offer bilingual programs
are designated as official "Title I" schools and are located ir neighbor-
hoods classified as economically depressed. Bilingual education, E.S.L.,
and counseling services were offered for the first time at the A.S.H.S.
Grady Evening Center and the Castle Hill Evening fenter. In addition

to an increase in the number of program sites, the language of instruction
was increased at existing sites. Instruction in Chinese was added in

two evening centers, J.H.S. 10 in Queens (Chinese, English, Greek, and
Spanish), and Julia Richman in Manhattan (Chinese, English, and Spanish).
Table 1 identifies all A.S.H.S. sites where the bilingual program wes

offered in 1981-1982.



TABLE 1

Center

Bronx, New York
-7-

Bilingual Program in Auxiliary Services for High Schools 1981-1982
Language(s)
Center Location Hours Served
1. Roberto Clemente 431 Jackson Ave. :00 - 3:00 Spanish
Bronx, New York
2. Park Ave. Learning 2005 Madison Ave. :00 - 3:00 French/Spanisnh
Center New York, New York
3. Jamaica Learning Center 162-02 Hillside Ave. :00 - 3:00 Spanish
' Jamaica, New York
4, Forsyth Street School 198 Forsyth Street :00 - 3:00 Spanish/Chinese
New York, New York
5. Lincoln Square 216 West 63rd Street :00 - 3:00 Spanish
New York, New York
6. I1.S. 136 750 Jennings Street :00 - 3:00 Spanish
Bronx, New York
7. Linden Center 2045 Linden Blvd. :00 - 3:00 Spanish
Brooklyn, New York
8. Brandeis H.S. 145 West 84th Street :30 - 8:30 Spanich
New York, New York
.~ 9. Julia Richman H.S. 316 East 67th Street :30 - 8:30 Chinese/Spanish
New York, New York
10. Taft H.S. 240 East 172nd Street :00 - 9:00 Spanish
Bronx, New York
11. Maxwell Vocational H.S. 145 Pennsylvania Ave. :00 - &:00 Spanish
Brooklyn, New York
12. Jamaica Learning Center 162-02 Hillside Ave. :30 - 8:30 Spanish
Jamaica, New York
13. J.H.S. 10 31st Avenue :30 - 8:30 Chinese/Greek/
Astoria, Queens, N.Y. Spanish
14. St. George School 25 Hyatt Street :30 - 8:30 Spanish/Italian
Staten Istand, N.Y.
15. Grady Learning Center 24 Brighton Rd. :30 ~ 8:30 Spanish
Brooklyn, N.Y.
16. Castle Hill Learning Castle Hill Ave. :30 - 8:30 Spanish



Perhaps the most unexpected program changes were those which
resulted from an arsonist's fire in March 1982, which destroyed the
bilingual program's central offices at the Roberto Clemente Center
on Jackson Avenue in the Bronx. Assisted by the entire A.S.H.S. staff,
the bilingual program's central offices and resource center were ‘tempor-

arily housed at the A.S.H.S. Park Avenue Center. The entire Roberto
Clemente Center, including the bilingual program, will begin fall 1982

activities at a new site in the South Bronx, shared with an elementary

school (Appendix B).



II. PROGRAM DESCRIPTION

The bilingual program is administered on site in 16 of 20
A.5.H.S. centers by the center administrator responsible for all center-
wide activities. Title VII administrative staff, located at the Roberto
Clemente Center, work in cooperat%on with these center administrators
to coordinate and support bilingual instructional and counseling services
at each site. Instructional and counseling services are provided by
bilingual teachers,.curricu1um developers, teacher trainers, curriculum
specialists, educational/vocational advisors (E.V.A.'s), guidance counselors,
and paraprofessionals. Administrative responsibilities in the bilingual
program were assumed by a new coordinator and assistant coordinator in
fall 1981. After a transition period in late spring 1981, the assistant
coordinator was selected to replace the prior bilingual program coordinator
who moved to the Office of Bilingual Education at the central board.
The new assistént“coordinator, also selected from the existing staff,
served as a member of the instructional staff prior to this appointment.
Administrative tasks include program planning and proposal
development, curriculum and staff development, selection and supervision
of staff, resource allocation, and record keeping. In addition, the
bilingual program's central staff interface with bilingual instructional
and counseling staff on site, as well as with administrative personnel
at the Board of Education, the Division of High Schools, the Office
of Bilingual Education, and the Office of Educational Evaluation.
Bilingual program administrative staff monitor site operations

on a formal (two times a year) and informal (three to four times a year)



basis. During formal site visits, the instructional and counseling com-
ponents are observed and staff conferences scheduled to provide feedback.
On an informal basis, centers and classes are visited to facilitate
program implementation, provide resources and materia1s, and collect on-
going program data including attandance and enrollment information. In
addition, extensive student information is maintained which provides a
profile of program participants, describing place of birth, age, length
of time in the Urited States, level of instruction in A.S.H.S., level
of proficiency in English, dropout and employment status, promotion to
mainstream A.S.H.S. programs, and follow-up on students who leave the
program. A checklist, used by counselors and teachers to document
program activities, enables central staff to monitor program implementa-
tion and serves as an informal needs assessment instrument (Appendix C).

As a result of well-established channels of communication
developed over the past ten years, the bilingual program functions
with some degree of autonomy while it remains a component of the greater
A.S.H.S. program. Figure 2 depicts the relationship of the bilingual
program within A.S.H.S.

In 1981-1982, a total of 38 full-time and 99 part-time bilingual
program staff were supported through a combination of funding sources,
including E.S.E.A. Title VII, the New York State High School Consortium,

tax-levy and tax-levy supplement, and Title XIII as described in Table 2.

-10-



FIGURE 2

Administrative Organization of the Bilingual Program in A.S.H.S.
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TABLE 2

Bilingual Program Personnel by Funding Source - 1981 - 1982

... FUNDING ., SOURCES

......

Position Title Tax Tax Levy- Title  H.S.E.

VII Levy Supplement XIIT  Consortium Totals:

P/T F/T P/T E/T PIT BT P/T 74 PIT BT
Coordinator 1 1 1 1
Ass't. Coordinator | 1 1 1
Bilingual Teachers 2 9 15 8 25 9
E.S.L. Teachers 18 4 3 21 4
Advisors b 1 12 6 12 3
Guidance Counselors 1 1 2
Content Specialists 5 3 5 3
Curriculum Developers ) 6
Teacher Trainers 2 2
Paraprofessionals = 8 2 1 12 12 3 T Y L e

TOTALS: 29 6 23 29 - 121 24 11 99 38

prach
Cas




Staffing pafterns vary on a site-bv-site basis and reflect
the particular student population and its needs, as well as the level
of local tax-levy support. Over the five years of this funding cycle,
the bilingual program in A.S.H.S. has received continued support and
financial commitment from local tax-Tevy funds as well as other sources.
The total number of staff positions (full-time and part-time) has in-
cree ~d since 1979 from 98 to 137. In 1981-1982, tax-levy funds supported
a total of 67 full-time- and part-time postions, as compared to 41
full-time and part-time positions in 1979-1980. Tnhis demonstration of
local commitment to the bilingual program in A.S.H.S. i§ echoed in the

words of a center administrator who "...intends to have a bilingual program
whether there is Title VII funding or not." Funding sources, staffing

growth, and increased tax levy commitment are depicted in Table 3.

TABLE 3

Staffing Growth and Local District Commitment

Tax-Levy High School
Title VII  Tax-Levy  Supplement Consortium Title XII Totals
F/T. P/T F/T P/T F/T P/T P/T . P/T . F/T P/T
1979-80 8 33 18 23 - 16 - 26 72
1980-81 7 33 23 30 - 16 20 30 99
1981-82 6 29 29 23 2 12 11 24 38 99
-13-



Participation of students in bilingual programs in New York
City is governed by provisions of the Consent Decree. Under its mandate,
X eligibility for bilingual programs is determined by yearly administration

of the Language Assessment Battery (LAB). Therefore, the bilingual

program in A.S.H.S. follows these guidelines in identifying LEP students
who cannot function effectively in subject-area classes where English is
the primary or egclusive medium of instruction.

To determine the extent of need for instruction in the native
language and for instruction in English-language skills, specific tesis
are administered during the admissions process which provide predictive
and placement infcrmation. These formal testing data, supported by
student background information, form the basis of student placement
in one of four instructional areas: Native Language Arts; General
Education (basic); Pre-H.S.E. (intermediate); and H.S.E. Preparation

(advanced). The testing process follows:

Instructional Area Instrument
1. Achievement in Reading ‘ Stanford Achievement Test
(English) Metropolitan Achievement
lest

2. Achievement in Reading
(Dominant Language)

Spanish Interamerican Series Prueba
de Lectura (Level ITI
Parts T & II)

French Laboratoire de Lecture
(French S.R.A. Reading Kit)

Chinese
Greek Teacher-developed Tests
Italian

-14-




3. Achievement in Mathematics New York City Arithmetic
Computation Test - Mixed
Fundamentals, Grades 7-12
(translated into target
languages)

4. . Achievement in English- Teacher-developed tests
language skills Standard English tests
: Interviews

In addition, a Student Profile is deve]osgd which reflects the counseling
records (interviews, test scores, LAB score), the student's cumulative
record card, and teacher.records of student performance. Appendix D
presents Student Profile informatidn.

To enter the bilingual program in A.S.H.S., a student must .
score below the twenty-first percentile on Lhe‘Eng1ish LAB test and/or
score below grade level on English reading exams and/or demonstrate
an inability to function effectively in the English mainstream, based
upon student profile information. On a regular basis, profile and
test data are reviewed to identify students ready for transfer to
instruction in English and/or take the H.S.E. examination in English
or Spanish, Students exit the program when they are able to:

--score above the twentieth pzrcentila on the English
LAB test and/or

--read on grade level or above in English and/or
--demonstrate the ability to function effectively in
the English mainstream, as recommended by staff
assessment of profile data, and/or
--earn the H.S.E. diploma.
Therefore, students exit the program as a result of "mainstreaming"

into English and subject-area (H.S.E.) classes appropriate to the in-

dividual's level of English proficiency and academic background and/or

-15-
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"graduating" by earning a H.S.E. diploma. Students who remain enrolled in
the bilingual program beyond two years are reassessed to determined the
scope and need of continued assistance.

In 1981-1982, the bilingual program in A.S.H.S. served Chinese,
French/Creole, Greek, Italian, and Spanish speakers for a total of 1,335
students, which is more than the program originaliy proposed to serve.
Although 54 percent of students 2re of higih school age, nearly 46 percent
of the students are adults aged 22 or over. Approximately 86.7 percent
of program participants had never attended a Ney York City high school.
As a group, the students in the bilingual A.S.HLS. program tend to com-
bine work and school responsibilities. Nearly 39 percent of the students
work full-time and attend day or evening classes.

In the main, the student population appears to be composed of
recent immigrants who would be unlikely to complete high school by the
age of 22, due to language barriers and age at enrollment. This growing
underserved population, never enrolled in New York City high schools,
will be reached by a new Title VII grant to begin in Fall 1982. However,
i the past few years, program staff report a growing increase in the
number of actual dropouts who apply to the bilingual A.S.H.S. program,
due in part to a citywide policy of immediate discharge without dis-
ciplinary suspension. Appendix E presents select characteristics of
student participants served by the bilingual program in A.S.H.S. in

1981-1982.

-16-



PROGRAM-WIDE INSTRUCTIONAL APPROACH

The instructional approach of each language component differs,
based upon student needs and motivation and program resources, yet adheres
to the general conceptual framework of the bilingual A.S.H.S. program.
The Spanish-language component benefits from the advantage of multi-site
locations, greater staffing, and proportionate]y greater amounts of re-
sources. Each of the other language groups, with the exception of
expanded services in Chinese in 1981-1982, are‘served in one site where
the teaching staff usually assumes responsibility for teaching, counsel-
ing, and curriculum development., In addition, non-Spanish language group
staff members attempt to articulate with E.S.L. staff on a more formal-
ized basis since students must develop adequate English competencies in
preparation for the English version of the H.S.E. examination.

However, the instructional process appears to be a key to
program continuity across all bilingual A.S.H.S. sites. Regardless of
language group, an individual folder is developed, containing an instruc-
tioﬁé1 work plan based upon placement scores and intake information from
the initial interview. Individualized student check-off sheets, pre-
programmed by instructional level and keyed to the curriculum, enable
students and staff to monitor academic progress. The check-off sheets
establish all skills, concepts, and topics (mathematics, sciénce, socfa]
studies, native language skills, English-language skills) required before
progression to the next level, thereby festering an individualized
approach. Cumulative student record cards document student growth and
students maintain personal logs of completed check sheet tasks. Appendix

F presents the items which comprise a typical student folder.

-17-



The program curriculum, contributed and revised by numerous staff
members over the program's history, is based upon materials which are
similar in content to the H.S.E. examination. Staff from each language
group hav- deov ' instructional materials and criterion-referenced
tests to . ..., - .deat progress. These regular exams indi-
cate when foliow-up reinforcement is necessary or when a student has
mastered - cor.cepts. Promotion exams are developed by the project
staif in language area to ascertain academic readiness for the H.S.E.
examination, based upon concept mastery in the native language and/or
English-language proficiency. Sample examinations are presented in
Appendix G.

However, some project staff members report dissatisfaction with

the existing Spanish predictive tests, including the Interamerican Series

Prueba de Lectura, to indicate H.S.E. examination readiness. When used to

re-test at the pre-H.S.E. level, the Prueba does not reveal substantial

information. An alteri.ative examination, the Prizba Predictive Examina-

tion, has been investigated by the staff at the Taft High School site
with promising results. Available from the American Council on Education
and used to . sess student readiness for the H.S.E., it has been accurate
within five .~ its of the official examination score.

The instructional approach within the bilingual program in
A.S.H.S. enables students to receive E.S.L., and/or English mainstream
classes and subject-area instruction (language, social studies, science,
literature, and mathematics) in their native language. This non-graded
instructional design, serving the five target language groups, permits

homogeneous instructional grouping in the native language and English.

-18-



Hispanic students generally prepare for the Spanish version of the H.S.E.

examination while simultaneously enrolled in intensive English as a

second language classes., Students from the other four language groups

also receive content-area instruction in their native language, and E.S.L.

preparation. However, these s@iudents are programmed into mainstream

monolingual classes in preparation for the English version of the H.S.E.
Instruction is generally indiyidua]ized or in small groups, since

linguistic competencies and academic background vary at the basic and

intermediate levels. At the advanced level, more large group lectures

are incorporated in the instructional approach. Therefore, the teacher-

student ratio changes according to the instructional level. At the

basic level the ratio is generally 1:15, at the intermediate level 1:25,

and the advanced level 1:30. However, this changes on a site-by-site

basis, reflecting local resources.

A system of on-going, open enrollment enables students to

register on a continuous basis. Based upon pre-test scores, students

are referred to one of four appropriate instructional levels, which
nclude:

1. Native Language Arts: Serves the functionaTiy illiterate
student who reads and writes below a fourth-grade level
in English and the native language.

2. General Education: Serves the student with an educational
background and skills development in reading, writing, and

mathematics that fall between the fourth- to seventh-grade
equivalents.

3. Pre-High School Equivalency: Serves the student with an
educational background and skills development in reading
that fall between the seventh- to ninth-grade equivalents.

4. High Schcol Equivalency Preparation: Serves the student
with an educationai background that includes substantial
high school level course work and reading skills that fall
between the ninth- to twelfth-grade equivalents.
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Appendix H presents the educational progression from Native Language Arts
through High Schocl Equivalency Preparation.

English as a second language instruction is offered at three levels,
basic, interinediate, and advanced, and students are placed in the E.S.L. -
or mainstrean English classes based upon standardized test scores, teacher ¥
assessment, and counselor interview. The Engiish-language component is i
a requirement for all students, regardless of their native language.

Since students who take the H.S.E. examination in English must acquire
content-area and English-Tanguage skills simultaneously, the pattern of
language use varies according to each language group.

The following table depicts the distribution of all students
enrolled in day and evening native-language instruction and E.S.L. during
1981-1982.

Hispanic students receive almost all content-area instruction
in Spanish, while students of other language backgrounds have instruc-
tional programs which place greater emphasis on English-language skills.

Language use also changes as students move from one instruc-
tional Tevel to another within the bilingual A.S.H.S. program, and as
they are promoted to the monolingual program in preparation for the H.S.E
examination. Table 5 suggests these changes in proportion to language use.
The amount of instruction (bilingual and E.S.L.) also varies, depending
on day or evening program. Generally, day classes are programmed five
times a week with daily instruction in bilingual content areas and E.S.L.
- Evening classes, however, are programmed for only three nights a week,

thus reducing the total period of instruction.
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TABLE 4

Instructional Placement by Language and Level of instruction

LEVEL OF H,S.E. PREPARATION E.S.L,LEVEL
. Native Pre :
Instructional Lanquage General H.S.E.(In- H.S,E. E.S.L. E.S.L. In- E.S.L,
Component Arts Education termediate (Advanced)| Basic termediate Advanced
Chinese (N=206) 1.5% 12.6% 85, 4% 0.5% 2.4% 93.2% 9%
French/Creole(N=45) 15.6% 20, 0% 33.3% 31.1% 66.7% 33.3% 0%
Greek (N=54) 0.0% 90.7% 5.6 3.7% | 98.1% 1.9% 0%
Italian (N=63) 34.9% 44.4% 14,3% 6.3% 54.0% 41.3% 4,8%
Spanish (N=560) 12,1% 22,2% 32,30 33.4% 55. 0% | 21.9%  11.1%

Note: Data were unavailable for 7 students.
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In addition to bilingual and E.S.L. instruction, the instruc-
tional component emphasizes a bicultural approach. Students at all
levels (N.L.A. to H.S.E.) have reading, writing activities, and discuss-
ions which cover specified topics in content-area studies appropriate to
students' educational development and the framework within which skills
are developed. For example, N.L.A. students use oral biographies of
role models from the culture, and practice grammatical, syntactical,
and idiomatic patterns of the standard dialect. 'Social studies activities
for all class levels, developed by curriculum planners, content-area
specia]isté, and teacher trainers, include broadly based concepts in
the program, written from a social science perspective which emphasizes
historical and socio-anthropological perspectives.

At each ciass level, a bicultural class project is required
appropriate to that level. Planned independently by each teacher according
to suggestions from bilingual teachers and staff, these include note-
books on newsclippings, folders of notes on bicultural readings, etc.

On a regular basis, staff members also plan class trips to local museums,
theatres, and community organizations which offer students experiences

in their own cultures. Finally, the E.S.L. classes follow-up on all
bicultural curricular topics included in the curriculum guide and covered

at all class levels.

HAITIAN COMPONENT

The French/Haitian component of the bilingual program in A.S.H.S.

has existed since 1974 and is staffed by a teacher, who also serves
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TABLE 5

Proportion of Instruction Using Two Languages as mod

ia of Instruction

If the student's Then the balance English
level of English of the Native- for instruc-
proficiency is: Language and tion is
recommended
to be:
100% 0% —
=
—~ m
w o [«
< E.S.L. 1 > 90% gw 10%
> oo [ Q| :
a ~ G
— E.S.L. 2 S.° 80% syl 20% Grammar
o O Q=
. X o .
v E,.S.L. 3 = 70% 30% Reading
=
v E.S.L. 4 60% 40% >  Social Studies
< 3
£ M-1 > 50% 'S 50% Science
. 2 c &
:2 M-2 e 30% =— 70% Literature
5 £2 o u
g M-3 2 x 10% 2 90% __ Mathematics
T4 0-9% ~ 9171002 . > TRANSFER

M= A.S.H.S. Mainstream stages (basic reading,

Pre-H.S.E., H.S.E. preparation)

M.E.L.E.= Minimum English Language Experiences.

E.L.E.= English Language Experiences.




as an E.V.A., and a paraprofessional. Since this is the only French-
language program in A.S.H.S., stydents are drawn from throughout the
city. Previously located on the upper west side of Manhattan (93rd
Street Center), the haitian program, along with the Spanish component
and the monolingual A.S.H.S. program moved to a new Manhattan site, the
Park Avenue Center at 125th Street. Original plans to relocate the
tlaitian component in Brooklyn were changed due to lack of space at the
Brooklyn site.

The Haitian component served approximately 45 students in 1981-
1982. The heterogeneous student population, generally between the ages
of 18 and 21, tends to immigrate directly from Haiti. Students usually
enter the A.S.H.S. program without prior education in a New York City
school. Socio-economic backgrounds are diverse and only two of the
students are employed. The student population tends to be predominantly
male, and female students in the Haitian program represent a small
percent of the total student population. The mo&e from the West 93rd
Street site makes it less possibtle for "walk-in" registration. Contact
is maintained however, with a neighborhood community center which
sponsors E.S.L. and adult Tearning programs and serves as a resource to the
Haitian A.S.H.S. program ahd students. For example, students who faiTl
to demonstrate seventh-grade academic levels are referred to Basic Literary
Training at the Haitian Neighborhbod Services program and student
referrals are made to other agencies based upon individual needs. The
Haitian component, similar to the other bilingual programs in A,S.H.S.,

maintains an extensive waiting list of potential program participants.
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After eight years, the student population appears to be shift-
ing. Ctudents are reported to be entering the program at an older
age, possibly’pecause there are no age limits in Haitian schools.
Therefore, most students tend to be 18 years or older when they arrive.
In the past, students came from Port au Prince; this trend is changing
as students enter the A,S,H.S. program from different school systems
within Haiti. This change is reflected by inconsistent levels of prior
education which students bring to ‘the A.S.H.S. program. Since the
program teaches according to students' presented needs, some instruc-
tional changes are anticipated. In general, the student population tends
to favor day classes, citing fear of evening travel as a significant
reason not to participate in evening classes.

In the past, the program was geared to serve intermediate
and advanced students who required skills development in English to
prepare for the H.S.E. examination, However, the students enrolled
in 1981-1982 reflected a significant shift in level of academic prep-
aration and for the first time in eight years, the Haitian program
served primarily basic students. The instructional program is indivi-
dualized with limited group instruction, similar to the other bilingual
A.S.H.S. sites. Generally, a student entering the program with at
Teast a tenth-grade education in Haiti can expect to complete preparation
for the H.S.E. examination within twelve months. Instruction is conducted
in two languages; content is taught in English, and explanation and
clarification is provided in French, Students' progress and achievement
is recorded and monitored using individual student folders and program-

wide student check-off sheets. The program stresses mastery learning
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and requires that pre- and post-tests are successfully completed before
preceding to more difficult concepts.

A11 levels of instruction focus on developing reading skills
using teacher-made materials in a field test setting. In this way,
instructional materials are continually evaluated to determine what is
successful in this goal- and task-oriented approach to preparation for
the H.S.E. examination. In 1981-1982, this process identified the need
to revise the basic curriculum for the changing student population.
Existing curriculum and irstructional materials are inadequate to ac-
commodate this influx of students requiring basic instructicn. Staff
members plan to develop appropriate materials during the summer or as part
of the on-going curriculum development efforts.

Changes in the national language policy of Haiti have resulted
in changes in the language of instruction in Haitian schools, which
are now introducing reading in Creole. This change, and its implications
for bilingual instruction in A.S.H.S., is under investigation by the
New York City Public Schools' Office of Bilingual Education. While the
effects may be more pronounced at the elementary levels, program staff
suggest that secondary instructional materials may be necessary in
Creole to meet emerging needs.

Although French is the Tanguage of instruction in the Haitian
component, an increasing need is reported by staff to increase E.S.L.
instruction to rea]istica]]y enable students to achieve their educational
goals. Program staff report that an intensified E.S.L. program is

warranted which prepares students at the H.S.E. examination level,
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and the level required for college and/or the world of work. While
bilingual instruction remains the key to enabling program participants
. to master the academic content areas, the E.S.L. curriculum at present
does not adequately incorporate the content areas. Program staff have
identified several other instructional areas which warrant development,
particularly sex education and nutrition and health education. These

areas, presently not included in the existing curriculum, have been

observed as areas of need by the Haitian program staff.

CHINESE COMPONENT

In response to an increasing Chinese and Oriental population
in New York City, the Chinese component of the bilingual A.S.H.S. program
expanded from one to three sites in 1981-1982. In addition to the
existing program at Forsyth High School near New York City's Chinatown
district in lower Manhattan, classes were added at J.H.S. 10 in Astoria,
Queens (a multi-ethnic community), and at Julia Richman High School
in mid-Manhattan, convenient to all parts of the city. The majority
of students entering the program at all sites continue to come {rom
mainland China, with the remaining students generally from Hong Kong,
Vietnam, and Taiwan. Project staff report that students at the 1ower'
Manhattan site, nearly all between the ages of 17 and 21, are unable to
cope with the traditional monolingual high school setting. However,
in the bitingual A.S.H.S. setting, these students, many of whom have
no prior preparation in English, pfogress rapidly and are generally
able to complete {.S.E. preparation within two and a half to three

years. In contrast, students enrolled at the two new sites tend to
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be older, with few students under the age of 21. Students at the Forsyth
site are highly motivated to prepare for the H,S.E. examination and

many aspire to continue to college. For students at J.H.S. 10 and

Julia Richman, improvement of English-language skills for job advance-
ment appears to be as strong a motivating factor as is H.S.E. preparation,
While this older population tends to be fully employed, students at the
Forsyth Street School are reported to work part- or full-time, usually

“in local Chinese establishments, including festaurants, stores, and
féétories. _

The instructional focus of the Chinese component, like all
the non-Spanish language components, is to prepare students for the
English version of the H.S.E. examination. The staff, fluent in Cantonese
and Mandarin, use Cantonese most frequently for instruction at Forsyth
and Julia Richman. At J.H.S. 10, Mandarin is the dialect of instruction,
reflecting the neighborhood population which is primarily from mainiand
China and Taiwan. The academic content areas, taught w,th an emphasis
on oral Chinese, are supplemented by explanation and clarification
in English, affording students an opportunity to imp:ove speaking and
reading skilis.

According to programlstaff, students tend to be literate in
their own language; however backgrounds and skills a:re uneven and in-
corsistent. Instruction is offered at three levels: pre, intermediate,;
and advanced H.S.E. preparation. Unlike the other language groups, in-
struction tends to be conducted on a group rather than individualized

basis. According to program staff, this reflects the cultural learning
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preference and style of Chinese students, who f=el that "if I do it
myself, why do I need a teacher?" Group instruction is generally not
problematic since the intermediate and zdvanced !evels utilize similar
materials which are differentiated during the instructional process.
These instructional levels, similar (¢ those throughout the A.S.H.S. bi-
Tingual program, are supplemented by teacher-prepared cassette tapes
which correspond to classroom texts and materials. The English-language
tapes focus on vocabulary and are used with phonetic word lists developed
from the International Phonetic Alphabet (I.P.A.).

Over the last seven years, curricula have been developed by
project staff, including translated versions of existing curriculum
materials in math, science, social studies, and literature selections
used in preparation for the H.S.E. examination. Other high school level
materials are available from Hong Kong and these, combined with staff-
developed materials, are reported to be adequate and well utilized by
program participants.

Program staff within the Chinese component identify the need
to strengthen English-language skills instruction, primarily because
of the significant orthographic, phonetic and structural differences
between Chinese and English. Instruction utilizes listenirg and
repetition drills, group znd individual recitation and reading, and
pronunciation and grammzr drills, Staff have devised a translation
method, using the I.P.A. in which sounds and symbols correspond con-
sistently, assisting in students' pronuhciation and reading. Erglish
classes are available to students who hzve passed the H.S.E. examination,

in preparation for college entrarze,

-29-



The Chinese component continues to be urnderstaffed across all
three sites. The Forsyth sife is staffed with an E.V.A. and two teachers
employed on a paraprofessional basis due to lack of certification. In
1981, the site lost its assigned teacher due to a personal request for
transfer. Therefore, all program staff serve in an instructional capacity.
The E.V.A. has been with the program for seven years, and is primarily
responsible for its development and growth. In 1981-1982, in addition
to his-day assignment at Forsyth, he was responsible for the new two new
evenings sites, assisted by a paraprofessional. Because of these staffing
constraints, only two instructional levels are offered in Queens, At
Julia Richman, three instructional levels are offered, using similar
materials and group explanation. Pending funding, this site is prepared
to open another class, based upon an extensive waiting list. in the
evening programs, the teacher-student ratio is approximately 1:12.
However, in the day program, the teacher-student ratio at 1:20 is con-
siderably higher. Staff report that there is insufficient preparation

and administrative time due to staffing constraints.

GREEK COMPONENT

The A.S.H.S. program site which offers Greek instruction is
located at J.H.S. 10 in Astoria, Queens, one of the largest Greek-
speaking neighborhoods in New York City. In 1981-1982, the program served
54 students who ranged between the ages of 17 and 48, the majority
of whom were employed full-time (81.5 percent). The highly motivated
Greek student population is generally older than that of other language

groups, with nearly 77.8 percent of students between the ages of 22
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and 64, many of whom have a high school diploma from Greece. Many
of these students continue in the Bi]ingua] A.S.H.S. program to improve
- English-Tanguage skills and content-area knowledge. When appropriate,
students are referred to local colleges and universities, fnc]uding
Hunter College, La Guardia Community College, and Queens College. The
program served no high school drop-outs and reported only 12 students
who are between the ages of 17 and 21. These students remain in the
bilingual A.S.H.S. program up to two years, depending on age at entry
and prior education.

Project staff report that student enrollment patterns have
fluctuated during the past two years, partially attributed to schedule
conflicts. During 1981-1982, a teacher was assigned as a full-time
counselor to improve support services. In addition, centra] bilingual
A.S.H.S. staff provided assistance with an informal needs assessment,
and increased outreach and recruitment efforts. As a resu!t, student
needs were clarified. The program strengths which distinguish the
Greek bilingual A.S.H.S. program from other local community agencies
were identified, including the program's ability to provide counseling,
vocational and career education, and instructional services, as well as
its flexibility in curriculum and scheduling. As a result of this
assessment and evaluation process, student enrollment increased and en-

. rollment patterns stabilized. In 1981-1982 the program served 54 students,
representing an increase from 1980-1981.
Unlike the other non-Spanish language components, the Greek

program does not prepare students specifically for the English version
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of the H.S.E. examination. Ipstead, students focus on increasing
English language skills through content areas taught in Greek, which
enables them to mainstream into monolingual A.S.H.S. H.S.E. preparation
classes. Using a pre- and post-test mastery learning process, students
develop vocabulary and English-reading skills with a bicultural emphasis.
Group instruction, which permits a teacher-student ratio of
approximatey 1:20, is reported to be complicated by ongoing continuous
enrollment. Therefore incoming students are assigned to the E.V.A.
for a period of several days to a week, in which time testing, assessment,
and integration into the ongoiﬁg program are accomplished. Program
staff report that articulation between the Greek and E.S.L. components
could be improved by increasing the number of program days from two
to three days per week. This would enable direct formal coordination
between E.S.L. and bilingual staff. However, bilingual staff emphasize
the connection between both components by making students aware that

they are part of a "total program."

ITALIAN COMPONENT

The Italian bilingual program in St. Georgé School in Staten
Island serves approximately 60 students, most of whom comprise a wide'
age range, from 16 to over 50 years old. The group includes new immigrants
and older scudents who have been in the United States for a number
of years who are now returning to school to improve English skills
. and/or earn a H.S.E. diploma. The Italian program is housed in an adminis-
trative building near the College of Staten Island and maintains close

ties with the College. (The new Spanish component which operates in
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conjunction with the Italian program uses classrooms at the College;
in addition, many A.S-H.S. students attend the College after graduating
from A.S.H.S.)

The program is staffed by two bilingual teachers, & paraprofess-
jonal, several E.S.L. teachers, and an E.V.A. who is responsible for the
Italian component at this site. He has been with the program for a number
of years, and is an active member of the Staten Island community. The
teaching staff focuses the educational program on social and cultural
aspects of acculturation to American life. Through classroom dis-
cussion in Italian and English, students are introduced to basic con-
cepts of the American political and legal systems, social institutions,
and cultural practices. Using the Italian language, concepts are discussed
which are associated with Italian life. These same concepts, discussed
in relation to American life, are introduced using English as the medium
of instruction, with minimal translation from one language to another.

Since students enter the program with different goals, classroom
activities attempt to focus on the range of individual interests.
According to center staff, about 60 percent of the students attend
in order to get a H.S.E. diploma; the other 40 percent attend for
E.S.L. instruction. The E.S.L. classes are an integral part of the
program; students from language backgrounds other than Italian attend
E.S.L. classes at this center. According to program records, most

of the students are at basic instructional and E.S.L. levels.

~33-

33



The program staff members encourage a sense of mutual purpose
and belonging among students through program participation. Staff and
. students view the program as an educational and social environment
where students can freely discuss their personal experiences and goals
within the larger context of American Tife. The program enables students

to develop friendships and exchange information, thus serving as a viable

resource network for Italian students.

SPANISH COMPONENT

Spanish is the largest language group served in the bilingual
A.S.H.S. program, representing 72 percent of all students. This student
group includes recent immigrants and residents of longer duration from
Central and South America and the Caribbean. Refer to Appendix E for
information about students' countries of origin across all sites.

Abcut half of the.Hispanié students (52 percent) are in the
16 to 22 age group, with 18.2 percent reported as dropouts from traditional
high school programs. Students tend to be employed full- or part-time.
Like the other bilingual A.S.H.S. sites, day centers tend to attract a
greater number of 16 to 22 year-olds than evening centers, which attract an
older population.

Unlike the other language components, bilingual instruction
is offared through all levels, since a Spanish version of the H.S.E.
examination is available. Therefore, Spanish-speaking students generally
require less time to prepare for the H.S.E. examination since they do
not have to first master English-language skills at a high school Tlevel.

Nonetheless, program staff members report that E.§.L. is emphasized,
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since the H.S.E. diploma is of little value without commensurate skills
in English.

The overarching philosophy, as in all the A.S.H.S. bilingual
sites, is to teach analytical skills which have practical value beyond
the scope of the H.,S.E. examination itself. Through a screening process,
students with inadequate prior education are referred to remedial
programs to develop entry-level skills. Students are encouraged to
develop to their fullest potential Sy setting goals which are realistic,
and which focus on immediate and long range achievements and ultimately
are designed to instill a desire to pursue knowledge.

A distinct and unifying feature of the Spanish component is
its curriculum. Due to its size and staffing over the years, program
staff members have developed structured reading materials and workbooks
in the content areas (science, social studies, mathemétics, and language
arts). Based upon Prueba scores, students are assigned by level and work
independently using the check-off sheet at that level, After completion
of preparatory "phases," students prepare for the H.S.E. examination
using commercial tests and program-developed materials. Student readi-
ness for the H.S.E. examination is determined based upon simulated )
test scores, genarally in the range of 250. At the H.S.E. prep level,
large groups are offered rather than individualized instruction, varying
on a site-by-site basis. Due to simultaneous multi-level instructional
needs, a structured routine is established to accommodate all students.
Mathematics instruction may require further ihdividua]ization, but

generally, the small class size and favorable teacher-student ratio -
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enables a substantial degree of individua]ized instruction. Students
at the N.L.A. level are reported to lack basic skills, possibly due to
lack of instruction or lack of attertion to language development in
their prior educational experiences. To remedy this, program-prepared
tapes are used for reinforcement of academic skills.

A substantial waiting list deters non-attendance. Staff members
k a2p in contact with students who temporarily leave the program and provide
the necessary support to prevent non-attendance from becoming problematic.
It is reported that the E.V.A.s strengthen the program and are critical
to its success, especially because they provide follow-up in areas where
teachers cannot, and serve as an additional link between the student and
the program. Retention of students over the summer months is problematic
in some sites, and staff employ a variety of outreach methods tc estab]fsh
and maintain contact with students, including phone cal.s and follow-up
postcards. Due to budgetary constraints, as in the'other bi]ingua1 sites,

it has been impossible to establish a summer program.

ENGLISH AS A SECOND LANGUAGE

Within the bilingual A.S.H.S. program, the E.S;L. component is
administered by the monolingual A.S.H.S. center administrator at each.
site. However, monolingual and bilingual administrators cooperate in
program scheduling, materials development and acquisitions, and articula-
tion between components. An E.S.L. syllabus and curriculum guide,
developed by the bilingual staff, is implemented at the discretion of
center administrators, on a sité-by-site basis. The bilingual project

administration, recognizing the need to include a discrete E.S.L. com-
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ponent within the framework of the program, proposed to create a new
position of E.S.L. Resource Teacher for 1982-1983. This person would

. be responsible for reviewing E.S.L. materials currently in use in the
program to evaluate their effectiveness conducting program-wide con-
ferences for all E.S.L. staff and establishing uniform E.S.L. syllabus
and curriculum guides, by level.

Program staff members report that the system of interface and
articulation between the E.S.L. and bilingual content areas warrants
improvement. Cited areas of concern include standardization of instruc-
tion across sites, scheduling, curriculum design, and instructional
materials. As in the other A.S.H.S. instructional programs, student
enrollment in the E.S.L. component is on an ongoing basis. Staff report
that integration of students into group instruction is problematic and
that initial instruction could be further individualized with increased
use of audio equipment, such as tape records, or Language Masters. Based
upon student and staff availability, sessions are scheduled to reinforce
E.S.L. contepts and bring new students up to level with the entire group.

Scheduling appears to be problematic in day and evening centers,
with increased conflicts created by the shortened instructional period
in the evening program. Depending on center resources and staffing con-
straints, students may be referred to local community agencies for

. supplementary E.S.L. instruction. Staff cite this as a means by which
students broaden their experience in a non-threatening, supportive way,
gaining self confidence and independence. Instructional time allotted

for E.S.L. varies on a site-by-site basis, and students are assigned to
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a variety of instructional modes. In some cases, students are referred
to the monolingual basic reading program where language and writing in-
- struction may be less appropriate for second-language acquisition.

Staff report a recurring need for sequential linkages between
the E.S.L. and H.S.E. components, especially to increase reinforcement
of content-area concepts. Existing E.S.L. curriculum and instructional
materials lack adequate relevance to the H.S.E. curriculum. In general,
the E.S.L. curriculum focuses on everyday life situations and conversation
skills. Further, E.S.L. instructional materials are reported to lack
appropriate interest and content levels that are consistent with students'
abilities. Staff report that specialized E.S.L. courses may be warranted
for students who intend to pursue college or job training.

English as a second language is supplemented by English Language
Experiences (E.L.E.) or Minimum English Language Experiences (M.E.L.E.),
based upon:the student's English-language proficiency. Concepts taught
and mastered in the native language are reinforced in the bilingual class-
room using English. The content of M.E.L.E.'s and E.L.E.'s correspond
to the native-language subject matter and also correspond to a basié,

' intermediate, or advanced level of English proficiency. Therefore, a
basic English student learns fundamental vocabulary while an advanced -

English student reads a passage for comprehension and speed.

CURRICULUM DEVELOPMENT

Curriculum development within the bilingual A.S.H.S. program has
two purposes:

1. to generate new instructional materials for students and
teachers, and;
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2. to involve as many staff as possible in the development
effort, in the belief that curriculum development activities
benefit writers and users.

- Since curriculum development serves as a form of teacher training,
efforts are made to involve as many staff as possible by establishing
curriculum committees to determine curriculum needs. New materials are
field tested by all staff befpre adopted for program use. In addition to
curriculum developers, program staff members are paid on an hourly basis,
based upon their expertise and knowledge of student and program needs.

The curriculum teams set forth broad objectives guided by the

parameters of the H.S.E. examination. In the past, the majority of develop-
ment efforts have focused on Spanish-language materials. This trend is
shifting as new materials are developed in the other target languages.
Since members of all language groups are répresented on curriculum sub-
committees, instructional expertise is shared across language groups.
Over the past ten years, varied and numerous curriculum materials have
‘been developed. This process resulted in the development of check-off
sheets, folletos (containing content-area material and classroom reading
activities), and cuadernos (classwork exercise workbooks of coordinated
activities), in addition to academic materials for all four instructional
Tevels. Each cuaderno contains an activity 1list which guides teacher’
and student through a sequence of an information lesson, questions, a

. reading lesson, additional teacher-made material, and English Language

Experiences. The E.L.E.'s included within the lessons themselves,

provide additional English language follow-up by the teacher in all

lessons.
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Future efforts will focus on identifying curriculum themes and
incorporating existing materials into instructional theme packages.
Staff report several specific curriculum concerns and needs. It is
necessary to increase controlled reading selections, while limiting
additional content areas, as well as produce an E.S.L. check-off sheet
which is consonant with content-area check-off sheets and lessons.

Curriculum development efforts in E.S.L. have focused on the
preparation of E.L.E. and M.E.L.E. materials which include sample lessons
and materials. However, staff involved in the curriculum development
process have observed that integration of English continues to be an
area of concern and is identified as a priority for the following year.
E.L.E. and M.E.L.E. materials will be developed which emphasize the
content-area approach to English-lanjuage learning. As a result of
continuing and projected curriculum activities, the following products
were developed and/or revised during 1981-1982.

--N.L.A. Classroom Booklet and Teacher Guide Supplement: a

set of excerpted lessons following, topic by topic, the "Primera Parte"
and "Segunda Parte" check-off sheets.

--General Education Language Arts Workbook: An elaboration

of the unit on sentence writing based on the General Education check-off,
this workbook provides an introduction for grammar topics that follow;
activities stress writing practice and creativity.

--General Education Promotion Test: This test is a helpful

tool for maintaining standards and uniformity among the centers which

prepare basic level students (A.B.E. I & II). Like the General Education
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check-off sheet emphasis on reading and math, it includes questions in
social studies, science, and language arts. This evaluative tool for
judging general education students comprises two instruments, an official
promotion test administerad by counselors and E.V.A.'s and a series of
criterion referenced "pre-tests" administered by teachers to judge
readiness for the official H.S.E. test. The instrument will be field
tested during 1982-1983.

--Pre-Grammar Booklet: A compilation of suggested drills

for topics on the preparation check-off sheet, each topic is covered by
a range of drills from easy to difficult.

--Vocabulary Development Exercises: Writing exercises for

developing vocabulary cover the topics numbered "1" on the general educa-
tion and preparation check-off sheet under lectura (vocabulario a b ¢ d e)
to eventually include a lesson for each of the letters on the check-off
sheet. Cumulatively there will be in excess of 100 words for drill at
each level to improve vocabulary scores on standard reading tests (CAT,
Interamerican, MAT).

--Social Studies and Science: Revisions of the General

Education science folletos and cuaderno and the H.S.E. preparation social

studies folletos and cuaderno, include exercises, supplementing lessons,

editing language,

--New General Education Check-off: English-French/Haitian:

A new syllabus of topics and materials geared to the increasing enrollment
of basic level French/Haitian-speaking students, with a general education

check-of f sheet.
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Project-developed and commercially-available materials are housed
at the Bilingual Resource Center, which includes a student library, in
addition to staff resource materials. Sample program-developed materials

are presented in Appendix I.

STAFF_DEVELOPMENT

Staff development objectives are accomplished through internal
and external training. Internal training includes supervision and ob-
servation (i.e., formal and informal monitoring visits), conferences,
workshops, and curriculum development. External training includes uni-
versity courses, conferences, and workshops. In addition to staff par-
ticipation in curriculum development, program planning sessions, meetings,
and workshops were conducted on a regular basis during the year. Title
VII funds provided teacher trainers, as well as stipends for participants,
workshop presenfations, and curricula deveiopment.

Funding from Title VII enabled 13 staff member§ (teachers and
paraprofessionals) to pursue college university courses, as described in
Table 6. Eight teachers and five paraprofessionals completed éoursework
toward degrees at the undergraduate (3), graduate (6), and doctoral levels
(3).

. On-site teacher training was provided in an individualized
format to meet the varied needs of staff members (i.e., experienced versus
new teachers, etc.). During site visits, a needs assessment identified
immediate and long range staff training goals. Program-wide conferences
and workshops, which benefit new and continuing staff, served as an arena

for curriculum and material presentations. A schedule of 1981-1982
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TABLE 6

University Training: 1981-1982

COLLEGE ATTENDED

Bank Street
York College

Queens College

f n

Teacher's Colleve

TITLES OF COURSE(S)

COLLEGE ATTENDED

Working with Adults:The TA
Approach

Instructional Technology

Practice and Seminar, Family
Counseling

Psychelogy of Family Dynamics,
Seminar in Family Counseling

Research and Independent Study
(requirement for doctoral thesis
on adult education)

Research and independent study
in higher and adult educacton

Dissertation seminar in higher
and adult education

Ethnography of the classroom
Program Develnpment in Adult and
Continuing Eaucation

Action reaearch‘in organization
behavior and institutional

analysis

Cross-cultural studies and learning

Law and educational institutions:
social policy; student personnel

City College

Baruch College

Fordham University

Tona College
Long Island Univ.

St. John's Univ.

Lehman College

49

TITLES OF COURSE(S)

Workshop in Leadership and Super-
vision of Special Education:
Lav, Due Process, . . .

Workshop in School Services:

Program Implementation in the

Least Restrictive Env.

Theories and Practical of Bilingual
Education

The Application of Logical-Mathema-
tical Principals to the Bilingual
Mathematics Currilum

Introduction to Urban Teaching
Advinced statistics in Admini-
ministration, Policy, and Urban Edu,

Research Seminar in Secondary Edu.

Seminar 1n Research and Evaluation

School Law
CuTtural Pluralism and Education

Counseling, Theory, and Technique

Fundamentals of Oral Communication
History of Puerto Rico



conferences is presented in Appendix J. In September, orientation meet-
ings were held for the counselors/advisors, and full staff conferences
were held for day and evening staff members., Interim meetings were
scheduled in late fall and mid-winter and year-end meetings were held
in June at each learning center to sum up the year's activities. Staff
members report an interest in more frequently scheduled meetings to facilitate
increased communication and exchange. A.S.H.S. bilingual staff members
participated in various conferences during the year, including state-wide
and national conferences (SABE and NABE) and local conferences organized
by colleges and community agencies.

The Third Annual Bilingual A.S.H.S. Conference, scheduled in
cooperation with Lincoln Hospital in the Bronx, was cancelled this year
due to pro- 7 conflicts as a result of the fire at the bilingual program's

central offices. This conference was rescheduled for the 1982-1983 year.

PARENT/COMMUNITY INVOLVEMENT

The Student/Parent Advisory Council, composed of parents,
students, professionals, paraprofessionals, and coimunity members met
three times in 1981-1982. Principal responsibilities of the council in-
c]uded input into on-going program activities, operations and services
and assistance in planning program-wide special activities. A priority
task for 1981-1982 was assistance in the development and approval of
the new Title VII grant proposal application. Minutes of Adviso:y Council
Meetings are presented in Appendix K.

The Advisory Council in the bilingual A.S.H.S. program is unique

in its student membership. Since the major{ty of the population is
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considered "adult" and many students are parents themselves, the category
of "student-parent" affords an opportunity for this group to participate
. in council activities.

In another effort to reach parents, the bilingual program has
given preference to the parents of program students in the newly expanded
Bf]ingua] Adult Basic Education component (B.».B.E.) funded through
Title XIII. Many factors, however, affect parental involvement in the
bilingual A.S.H.S. program; most notably, the fact that A.S.H.S. students
tend to be older and often 1ive independently from their families. Other
factors are distance from the centers and the frequency or schedule of
parent meetings. Staff members observe that cultural patterns may inhibit

pérents from becoming involved in their children's education.

SUPPORTIVE SERVICES

A major focus of the non-instructional activities of the A.S.H.S.
bilingual program is to prepare students for the world of work after
high school, through college and career planning, consumer education,
and job training placement. This is accomplished by a diverse range
of supportive services provided by prooram counselors and E.V.A.s.
Generally, counselor/E.V.A.s maintain student records, confar
regularly with teachers, and follow up on withdrawals. They may also
organize workshops at the various sites, offer or coordinate the provision
of college and career counseling, organize student extracurricular activities,
and refer students to other programs, community and/or social service
agencies. The majority of students depend upon these services from in-

take through completion of the program. Hispanics students may have con-
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t. t vith one of the guidance personnel formally or informally. Minority
language students rely on classroom teachers to perform this role.
Students are scheduled to meet at least fivg times a year with
a cou..selor or teacher. During individual guidance sessions, students
receive educz~ onal advising, counseling or implementation of individual
career plans, nd crisis counseling. As part of group guidance, students
receive information on consumer education, college orientation, and career
planning. Graduating students meet with counselors individually or in
groups in order to make plans for college or employment., These activities
may be supplemented by other agencies to which students are re%erred.
Czrzar @wareness, a major component of supportive services,

‘es new stuc .5, students close to graduation, and students who are
terminatic o ther reasons. During 1981-1982, central program staff
worked with participating counselors and E.V.A.s to develop staff skills,
disseminate information and facilitate the»imp]ementation of the program's
career awareness activities. Since bilingual career guidance materials

are scarce and often inappropriate and the need is great for such informa-

tion, project staff have focused efforts on the development of career™ 77

education materials. Materials in Spanish have been assembled by the
assistant coordinator, with input from staff members, and distributed to
the counselors and E.V.A.s. Program staff representing the four other
language groups adapt and translate career education materials. Career
workshops were scheduled by the Roberto Clemente Center and on site in
centers serving Hispanic students. The workshop topics, originally

developed in 1978-1979, include career awareness sessions to offer bi-
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lingual students lessons in sensitivity, self-awareness, and economic
awareness. Sample topics follow:

--Orientation: includes a definition of career education
and its elements: self-awareness, economic awareness, educational aware-
ness, values (personal and job), decision-making skills and employability
skills;

--Self-Awareness (parts I and II): encourages students
to relate interests and strengths to career goals, and encourages values
clarification. Students are encouraged to become aware of interests,
personality traits and abilities, and to establish a set of goals, how-
ever tentative; students are encouraged to understand and recognize
forces beyond themselves (social, economic, cultural, and educational)
which infuence career choices. |

o --Educational Awareness: orients students to the variety
of training programs which are available after high school, jacluding on-
the-job training, the military, apprenticeship, and certificate programs;

assess interests and abilities and the requirements of their occupational

interestss—The—need—for—competence—in—Engl-ish—isstressed;—aswellas
the concept of education as the means for achieving career goals.
--Career Awareness: confronts occupational stereotyping and
the question of discrimination; careers, occupations and industries in
the New York area and their employment outlook are presented.

--Economic Awareness: presents consumer survival skills, in-

cluding developing a budget and consumer awareness.
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--Employabiiity Skills (I and II): presents employability
skills through role playing, "ilms, sample applications procedures, mock
interviewing, and job search techniques.

--Decision-Making: encourages students to examine the
decision-making process; students are offered a process of approaching
and making decisions, weighing risks and consequences, advantages and
disadvantages of choice; planning and imp]emenﬁing a course of action,
and evaluating the outcomes.

Program counselors and E.V.A.s refer s*udents to varied job
training programs in the metropolitan area, based upon interests and
availability of training programs. The following table depicts job

training referrals by language group and training site.
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TABLE 7

Employment Referrals

Language Group N % Received Job Training % Placed
Chinese 206 0.0 0.0
French/Creo]e 45 4.4 6.7
Greek 54 0.0 O.b
Italian 63 1.6 1.6
Spanish 960 3.8 3.8

the: Data were unavailable for 7 students.
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ITI. FINDINGS

Program outcomes are presented in the following section. Effec-
tiveness of the bilingual program in A.S.H.S. has been assessed using the
. standardized test data described on page 54 as well as other measures of

student response to the program.

PERFORMANCE ON THE HIGH SCHOOL EQUIVALENCY

In 1981-82, according to program records, 345 students passed the
H.S.E. examination as described in Table 8. G.E.D. results for the five-
year period of this funding cycle are presented in Table 9. With a few
exceptions, the 1981-82 results are comparable with those of the previous

years.
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TABLE 8

G.E.D. Results by Site, 1981-1982

Number
Referred Number | Number Percent
Center for Testing | Tested Passing | Passing
Roberto Clemente 68 51 39 76
Castle Hill 17 17 14 82
Park Ave 19 11 9 73
Forsyth 27 20 16 80
Lincoln Square 23 21 14 67
1.5.136 53 38 21 55
Linden Blvd, - - - -
Jamaica (Day) 36 33 32 97
Taft 47 39 32 82
Brandeis 31 20 17 85
Jamaica (Eve.) 96 72 65 90
Maxwell 21 17 12 70
.Julia Richman 43 35 20 71
J.H.S. 10 23 18 17 94
St. George 19 15 14 93
Park Ave. (Fr./Haitian) -- -- - -
Forsyth (Chinese) 28 23 19 83
St. George (jﬁ&]ian) - - - -
TOTAL 551 430 345 80
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TABLE 9

G.E.D. Results by Site and Year

- 1977 1978 1979 1980 1981

Spanish Language Sites 1978 1979 1980 1981 1982
Robertoc Clemente 46 24 22 58 39
Jamaica (Day) 63 60 37 101 32
Park Ave 25 28 .23 17 8
Forsyth 46 25 40 79 16
Lincoln Square - - - 3 14
1.5.136 -- -- -- 9 21

Linden Blvd. - - - - -

Taft 84 36 23 22 32
Brandeis ~ 62 | 39 41 - | 31 17
Jamaica (Eve.) 46 33 45 77 65
Maxwell -- -- -- - 12
Julia Richman 20 28 23 32 25
J.H.S. 10 -- -- -- 15 17
St. George -— -- - 8 14
Grady L.C. - -- - -- -
Castle Hill -- - - -- 14

Non-Spanish Language Site

Park Ave. (Fr./Haitian) - - 6 9 -
Forsyth (Chinese) -- -- 10 4 19
St. George (Italian) _ T e -- 3 - 2 --

J.H.S. 10 (Greek) ° - -- - - -

TOTAL 452 315 310 500 345
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PROMOTIONS WITHIN THE A.S.H.S. PROGRAM

Table 10 presents information on the percentage of students who
. were promoted to the next level of instruction in the A.S.H.S. prograh
by language group. During 1981-82, 211 students were promoted across all
four levels of H.S.E. preparation. Approximately 20 percent of French-
Creo]e; Italian, and Spanish students were promoted during the 1981-82
school year. The percentage of Greek and Chinese students who were pro-
moted is much lower and probably reflects two factors: Greek students
utilize the progfam to learn to speak English rather than to be promoted;
Tearning how to speak English may be more difficult for Chinese students
than for other bilingual students due to structural differences between

Chinese and Engiish (see the discusssion of these points on pages 27

through 32).

TABLE 10

Percent of Students Promoted Within the A.S.H.S. Program, by Language Group

Total Number Percent
Language Group Number Promoted Promoted
Chinese 206 1 0.5
French/Creole 45 9 20.0
. Greek 54 1 1.9
Italian 63 13 20.6
’ Spanish 960 197 20.5
TOTAL 1,329 211 15.9
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JOB_PLACEMENT

Detailed employment and/or job training placement information,

by language group, is presented in Table 7, page 49.

TEST ACHIEVEMENT

The evaluation design for the Bilinqual Prpgram in Auxiliary
Services involves the assessment of three major subject areas: 1) English
language development (particularly reading and comprehension skills);
2) native language development; and 3) basic mathematical skills. Each
of these subject areas will be discussed separately. It should be noted
that no post-test data were availablc for students atténding the Clemente

Center due to the fire.

English Language Deveiopment

The Stanford Achievement Tests, Primary Levels I and II (SAT I

and II) and the Metropolitan Achievement Test (MAT) were utilized to

assess student growth in English reading skills. The site director
chooses which particular test of English reading achievement is best
suited for the students attending a particular site. All tests are
administered twice during the school year, once during the early fall
semester and again near the end of the spring semester.

Tables 11 through 13 present the pre- and post-test means by
site and language group for students who were tested on the same test
form of English reading achievement, A correlated t-test model was
applied to the data in order to evaluate the possibility that the observed

score difference between testings is significantly greater than one would

expect from sampling error. An "effect size" (E.S.) was also computed
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which expresses the difference between test scores divided by the pcoled
within standard deviation. This computa*tion permits one to estimate the
- educational meaningfulness of score differences independent of sample
size. Generally, an E.S. greater than or equal to .40 can be used as a
cut-off point to determine whether or not a meaningful gain has been

observed.

Native Language Development

In order to assess the devé]opment of reading and comprehension
skills in the students' native language two different approaches were
utilized. Spanish students were administered the appropriate forms of

the Interamerican Series Prueba de Lectura while Haitian-French students

were given the Test de Lecture (S.R.A.). Since there:-are no universally

recognized measures of Italian, Chinese, and Greek reading and com-

prenension skills, appropriate teacher-developed tests were administered.
Table 14 presents the pre- and post-test means, correlated

t-test values, and E.S. for students who were administered the Prueba de

Lectura by site. Table 15 presents the pre- and post-test scores, t-values,

and associated E.S. for all students at the Park Avenue site who were

administered the Test de Lecture. Table 16 presents the pre- and post-

test scores, t-values, and associated E.S. for all students who were

administered teacher-made tests of native language reading and comprehension.

Basic Mathematical Skills

Regardless of native language, all students were pre- and post-

tested on the New York City Arithmetic Computation Test. The pre- and

post-test scores, t-values, and associated E.S. are presented in Table 17.
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TABLE 11

SAT 1 Pre- and Post-Test Scores by Site and Language Group

Pre-Test | Post-Test Dirggpence Correlation
Site Language | N | Mean (sd) | Mean (sd) | Score | Pre-Post | t p | LS,
Park Avenue Spanish | 11 | 26,9 (10.4) | 34,3 (10.0) | 7.4 08 1.72) 12| .68
Jamaica (Day) Spanish | 85 | 50.7 (16.3) | 67.1 (14.4) | 16,4 92 19,300 001 1,32
Taft Spanish | 23 | 30.8 (18.4) | 53.0 (18.6) | 13.2 S| 6.09] .00 117
Brandeis Spanish | 53 | 3.2 (23.4) | 48.9 (18.8) | 1.7 J0 |50 .00 L8
Janaica (Night) | Spanish 1138 | 46.9 (20.0) | 56,1 (10.7) | 9.2 98 ]25.15) 001} 1,28
Julia Richman Spanish | 51 | 56.4 (19.7) | 66,8 (17.2) | 10.4 97 14420 .001] 1.27
JuH.3, 10 Spanish | 16 | 26.6 (15.3) | 4.0 (1.2) | 174 J] 6.11] 001} 1.20
St, George Spanish | 44 | 29.2 (13.6) | 37.0 (13.6) 1.8 98 18,771 .001| 1.33
Lincoln Square | Spanish | 4 | 49.0 (12.8) | 54.5 (1L.1) b, 9 | 4.16] .03 | 1,31
TOTAL Spanish {395 | 43.4 (20.8) | 54.5 (20.2) | 111 .9; 24,66 .001| 1,10
LIS, 10 Greek |53 | 3.0 (6.2) | 525 (8.2) | 20.5 65 [2L19] 001 1.3
St. George Italian | 54 | 26.7 (3.0) | 36.2 (.1) 1.5 96 [22.49] 001 1.35

JThere is considerable variation between pre-test scores within students whose native
language is Spanish, However, across all sites and lanquage groups, meaningful gains

were observed,
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TABLE 12

SAT II Pre- and Post-Test Scores by Site and Language Group

' Pre-Test Post-Test Di??ggence Correlation
Site Language | N Mean (sd) Mean (sd) Score Pre-Post t p | E.S.
Park Avenue Spanish 5 149.2 (4.4) | 56.0 (13.9) 6.8 .23 1.10( .32 | .69
Forsyth Spanish | 49 | 47.7 (28.4) | 63.0 (21.6) | 15.3 .96 10.90] .001! 1.19
Taft Spanish | 19 | 43.2 (17.9) | 58.3 (18.5) 15.1 .84 6.31] .001| 1.17
Brandeis Spanish | 21 | 54.1 (19.5) | 59.8 (13.9) 5.7 .45 1.44] .16 | .43
Maxwell Spanish | 72 | 12.2 (11.1) | 17.9 (11.7) 5.7 .98 21.43[ .001] 1.31
J.H.S. 10 SpaniQh 14 | 37.5 (12.6) | 56.6 (15.4) 19.1 J3 6.76] .001| 1.25
Lincoln Square Spanish | 33 | 54.7 (18.0) | 60.5 (17.6) 5.8 97 7.33] .001 1.12
TOTAL Spanish  [213 | 36.5 (25.7) | 46.2 (25.9) 9.7. .92 14,051 .001| .98
Forsyth Chinese |114 | 34.2 (17.1) | 50.5 (19.9) 16.3 .93 23.84| .001| 1.29
Julia Richman Chinese | 22 | 48.7 (7.1) | 62.3 (9.5) 13.6 .60 8.19] .001| 1.23
J.H.S. 10 Chinese | 21 | 54.0 (8.9) | 69.6 (11.0) 15.6 .84 11.72| .001| 1.32
TOTAL Chinese [157 | 38.9 (17.0) | 54.7 (19.1) 15.8 .93 27.39| .001} 1.28
~.Table 12 again indicates considerable pre-test variation within both Spanish and Chinese
students. However, educationally meaningful gains were observed for all sites.
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TABLE 13

" MAT Pre- and Post-Test Scores by Site and Language Group

Mean
Pre-Test Post-Test | Difference| Correlation
Site Language | N | Mean (sd) | Mean (sd) | Score | Pra-post | t | p |E.S,
Park hvenie | Spanish | 4 | 56.3 (20.6) | 8.5 (20.2) | 12.2 99| 467 .00 | 133
French/ o
Park Haitian-
mee /[ oole | 30 | 3208 |66 | w4 | e |enlonl g

AT students who were tested on the MAT evidenced significant, meaningful gains,

—



01
0

TABLE 14

Prueba de Lectura Pre- and Post-Test Scores by Site

(Spanish-Speaking Students Only)

Pre-Test post.-Test Dirgggence Correlation

Site lanquage | N | Mean (sd) | Mean (sd) | Score | Pre-Post | t | p |ES
Park Avenue Spanish | 19 | 59.7 (13.4) | 65.6 (16.0) 5.9 92 4,05] ,001| .98
Forsyth Spanish | 34 | 56,5 (9.4) | 66.7 (9.4) | 10,2 A5 1L70¢ ,001] 127
Janacia (Day) | Spanish | 55 | 65,5 (1L7) | 727 (1L4) | 7.2 92 J1L901 .001] 1,20
Taft Spanish | 39 | 49.0 (13.3) | 59.8 (12.7) | 10.8 .69 6.63) .001| 1,04
Brandeis Spanish | 58 | 48,7 (13.4) | 53.8 (15.8) | 5.1 80 4,111 .001] .68
Maxwel Spanish | 72 | 58,0 (19.3) | 65.7 (18.3) | 7.7 98 |16.60{ .001| 1.26
Jamaica (Night) | Spamish [137 | 66.8 (16.3) | 74.9 (15.9) | 8.1 96 21.65 001 1,24
Julia Richman | Spanish | 61 | 69.8 (16.2) | 76.8 (16.3) | 7.0 76 4,43) 001} .75
J.H.8, 10 Spamish | 25 | 62,7 (16,2) | 73.8 (15.2) | 1l.1 79 5,38/ .001] 1.05
St. George Spanish | 40 | 63.3 (23.3) | 69.0 (22.0) | 5.7 .99 9,34 ,001| 1,18
Lincoln Square | Spamish | 37 | 65.2 (13.8) | 70.1 (14.9) | 4.9 51 2,100 .04 | 47
TOTAL Spanish (567 | 61.5 (17.4) | 68,9 (1.1} | 7.4 89 2138 .001] .94

It 1s interesting to note that there is less between-site variability among pre-test

scores than was observed for English reading and comprehension scores, Across all

sites, significant and meaningful gains were observed,
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TABLE 15

Pre- and Post-Test Scores on the Test de Lecture

(French/Haitian Creole-Speaking Students Only)

Mean
Pre-Test Post-Test | Difference| Correlation
Site Language | N | Mean (sd) | Mean (sd) |* Score | Pre-Post | t | p |E.S.
- French/ | -
Haitian- |
Park Avenue Creole 132 | 5.8 (L.2) | 6.8 (L.2) 1.0 92 12,30 ,001| 1,29

N

l:lQ\V(Z

Aruitoxt provided by Eic:

A educationally meaningful gain in native 1anguage development was observed for
students tested at this site.

11



TABLE 16

Pre- and Post-Test Scores on Teacher-Made Tests of Native

Language Development by Site and Language Group

Pre-Test | Post-Test | Di??gcence Correlation
Site Language | N | Mean (sd) | Mean (sd) | Score | Pre-Post | t | p |E.S.
Farsyth Chinese (113 | 44.6 (9.2) | 56,8 (9.4) | 12.2 8012203 001 1.8
Julia Richnan | Chinese | 22 °{ 50.4 (7.2) | 50.9 (1.5) | 9.5 J5 | 8.43] .00 1.4
JA.S, 10 Chinese | 21 | 5L5 (9.6) | 63.1 (1.4) | 1L J8 | 8.88] 001 1.26
TOTAL Chinese [156 | 45,8 (9.7) | 5.5 (8.7) | 117 2 (2540 001 1,26
JA.S. 10 Greek 152 [ 827 (5.4) 188 (5.1)] 4l | .90 {1264 00| 1.23
St Gearge [talian | 56 | 30,7 (18.3) [46.2 (1.0) | 85 | .9 1012 .001] L4

Regardless of native anquage or site, highly meaningful gains were observed,
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TABLE 17

Pre- and Post-Test Scores on the New York City Arithmetic

Computation Test Site and Language Group

Pre-Test Post-Test Di??:?ence Correlation
Site Language N Mean (sd) Mean (sd) Score Pre-Post t p E.S.
Park Avenue Spanish 21 9.4 (6.0) 20.4 (9.7) 11.0 .89 9,81 .001] 1.29
Forsyth Spanish 48 8.9 (4.6) 16.8 (6.3) 7.9 .16 13.40( .001} 1.26
Jamaica {0Oay) Spanish 55 8.7 (6.1) 2.1 {6.6) 3.4 .31 3.32] .002} .58
Jaft Spanish 48 6.5 (4.4) 11.9 (6.9) 5.4 .56 6.58| .001| .98
Brandeis Spanish 69 7.2 (6.4) 11.0 (7.1) 3.8 .34 4,04} .001 .40
Haxwell Spanish 72 9.4 {5.4) ] 15.7 (6.2) .6.3 .81 14.92( .0014 1.23
Jamaica Spanish 1137 7.4 (4.6) 12.2 (6.2) 4.8 .91 20.75] .001§ 1.23
Julia Richman Spanish 49 11.7 (8.5) 22.6 (8.3) 10.9 .88 18.28| .001) 1.32
J.H.S, 10 Spanish a0 11.1 {6.1) 23.1 (8.6) 12.0 .61 9.55{ .001} 1.23
St. George Spanish 44 12.4 (8.8) 19.1 (9.3) 6.7 .98 22.81| .001| 1.36
Lincoln Square Spanish 36 9.7 (5.5) 15.5 (7.7) 5.8 1 6.38{ .001{ 1.04
TOTAL Spanish 1609 8.9 (6.2) 15.2 (8.2) 6.3 .13 27.69] .001} 1.06
'Mean
Pre-Test Post-Test Difference| Correlation .
Site Language N Mean (sd) Mean (sd) Score Pre-Post t p E.S.
Forsyth Chipese |115 20.0 (4.2) 26.8 (4.6) 6.8 +16 23.671 .001} 1.29
Julia Richnan Chinese 22 20.4 (4.7) 25.3 (4.9) 4.9 .92 11.67} .001} 1.32
J.H.S. 10 Chipese 21 19.3 (4.8) 25.0 (4.9) 5.7 .85 9.75( .001} 1.28
TOTAL Chinese (158 20.2 (4.9) 26.6 (5.4) 6.4 .84 27.95{ .001f 1.29
J.H.S. 10 greek | 53 27.0 (5.5) 30.8 (5.3) 3.8 .93 13.061 .001{ 1.24
St. George Italian 54 29.3 (9.4) 36.6 (9.2) 7.3 .97 25.26| .001} 1.36
French/ .
Park Avenue Haitian 30 11.6 (5.5) 17.9 (8.2) 6.3 .70 5.92] .001| 1.04

-Independent of native language group, all sites demonstrated significant and meaningful
gains in basic mathematical skills.
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IV. CONCLUSIONS AND RECOMMENDATIONS

In the fifth and final year 7 "' <{unding cycle, the bilingual
program in A.S.H.S. continued to provide exemplary instructional and
support services to a limited English proficient out-of-school population,
otherwise unserved by exisﬁing resources in New York City. The bilingual
A.S.H.S. program, operated Tike "a small family," provides a supportive
environment for students for whom the traditional high school is not an
option. Discipline problems are virtually non-existent, in part due to
the program's structure, but more importantly, due to th. c¢ac ‘tional
enthusiasm and motivation of program participants and staff. A defined
and sequential curriculum, across the four instructional levels, establishes
a flexible framework, as well as continuity for studenc growth. Finally,
through the individual record Tog, students are encruraged and expected
to assume responsibility for their progress and growth.

Analysis of qualitative and quantitative data reveals that, in
the main, the program successfully accomplished its overarching goals.
Through its comprehensive format, the bilingual program in A.S.H.S. enabled
students to prepare for the H.S.E. examination, improve English language
skills, and explore academic and vocationé] apf%éns.

According to quantitative data and program records, the program's
goals for student achievement ';ave been successfu]]y accomplished. Analysis
of achievement test data in reading (native language and English) and

arithmetic computation reveals generally significant gains between pre-test
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and post-test scores across all language groups and program sites. Program
records indicate that of those program participants referred for the H.S.E.
examination, 80 percent passed. This figure is comparable with the pass
rate of the previous year (83 percent). Further, more than 200 students
were promoted within the four instructional levels which comprise the
program.

Analysis of job tiaining and employment referrals indicates that
the program continued its successful record of placements. In 1981-1982,
the program assisted 40 students in finding part- and/or full-time

2Mt.

Through vavied staff development and training efforts, the bi-
Tingual program in A.S.H.S. continued to improve service delivery in all
program components. Thirteen sfaff members pursued academic training at
the university level and all staff participated in program-sponsored con-
ferences and workshops throughout the year. In addition, program adminis-
tration and resource staff continued to provide on-site assistance and
individualized training.

Materials and curriculum development projects continued to involve
project staff in collaborative development activities. Among numerous
products developed in 1981-1982, of particular note are the General

Education Promotion Test and the French/Haitian Basic Level Syllabus.

. Parent/Community involvement was instrumental in planning the
Title VII grant application, in addition to providing ongoing input in
all program activities. Increased services were provided to the adult

and parent population through the adult basic education component.
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RECOMMENMATIONS

Program Administratica and otaif Mancgement

The Bilingual Program in A.S.H.S. has a history of effici- it and
effective program management and staff supervision, despite the multi-
site, multi-language, day and evening nature of the program. Based
upon program observations and staff interviews, several recommendations
are suggested for continued program renewal. On-site assistance, es-
pecially to the smaller sites, might be considered in addition to the
monthly staff meetings., Staff members at the smaller sites report some
isolation, suggesting that supervisory visits might be increased for the
purpos. of observation, feeavack, m.terialz . +, and curriculum
support. Evening Staff who do not have access to the Roberto Clemente
Center (open during day hours only) would also benefit from increased
on-site resources. Staff development for the following year could focus
on small sites, clusters of sites, and training by language group in
order to reach more specific staff needs. A summer staff training
institute could be offered, possibly in connection with materials develop-
ment or university training.

Some staff members report a lack of adequate preparation time,
especially necessary for individualized instruction at multi-levels. At
present, staff use lunch hours or class breaks for preparation purposes.
It is recommended that program administration investigate staff needs
and scheduling options, to see if "prep time" might be included as

part of the daily schedule in day and evening centers.
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It appears that increased administrative support may be warranted
in those sites which offer day and evening programs. Staff members report
- .a need for closer coordination between day and evening personnel in these
sites. Program administration might inv-stigate increased direct involvement
of monolingual A.S.H.S. staff by provicing orient .ion workshcss to familiarize
monolingual staff with the bilingual program's philnsophy and fnstructiona]
activities.
Generally, the non-Spanish language sites lack adequate staffing
o at the instructional and support Tevels, as reported in last year's
réva]uation. This will continue to be a problem as the student demand
for services presses upon the necessarily limited resources of the program.
Rocanse of the increased number of students seeking services, the non-
Sp . °h 1e sites lack adéquéte instructional and suppurt steff,
especially the Chinese and Haitian components. The Chinese paraprof s-
ionals eligible for city and/or state certification could benefit
the Title VII university training component, thus increasing the numbers
of certified Chinese teaching staff. The Haitian sites may warrant
additional staffing, especially if basic level students continue to
enroll at the present rate. The project administration is encouraged to
discuss the allocation of personnel with the A.S.H.S. administrator.
An analysis of staffing patterns in all program sites is
. recommended to identify staffing needs. Additional staffing is en-
couraged on a part-time basis as funds permit, to relieve instructional
staff of counseling and advising responsibilities. A schedule of "rotating"
E.V.A.s might be a solution for the centers whose size does not warrant

a full-time E.V.A, yet need these services a portion of each week. 1In
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particular, the Chinese component, housed in three sites, would benefit
from a shared and rotating E.V.A.

Staff members report that testing obligations result in less
counseling hours for students. Staffing options might be explored to
identify alternative testing procedures, while ccunseling services might
be increased by group counseling sessions. Another support service which
might be considered includes initiation of formalized follow-up counseling
services after complietion of the G.E.D. exam. Most sites currently
perform this informally, as staffing permits.

Continuous enrolliment, a unique feature of the bilingual A.S.H.S.
program, often creates scheduling conflicts in some centers, where staff
report a need for more efficient intake procedures. Alternative means
of continuous enrollment, possibly incorporating paraprofessional staff,
might be explored in staff training workshops.

To focus program development needs and priorities, A.S.H.S.
staff might explore conducting a program-wide needs assessment since that
planned for 1981-1982 was not implemented due to time constraints and
the disruption of the program because of the fire. In addition to
identifying program needs, staff and especially student perceptions might

be tapped perhaps using the Bilingual A.S.H.S. Climate Profile implemented

in 1979. An area which may warrant assessment is staff training, in-
cluding program workshops and university courses. Staff training options
should be developed to refiect the competencies required of program staff.
Staff members reported concerns about student retentiocn during
the summer vacation months. Summer instruction might be explored for a

Timited number of program sites if funds permit. Summer instruction
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73



could have a special focus; intensive E.S.L. instruction has been identi~
fied as an emerging need and could be explored as a summer option. A
- combined summer jobs/instructional program, in cooperation with local

businesses, might also be explored.

Instructional Activities and Curriculum and Materials Development

A sequential linkage between E.S.L. instruction and native
Tanguage instruction appears to be an overarching concern for staff
across all sites. However, the concern is more immediate and urgent
for Chinese, Greek, Italian, and Haitian students who take the English
version of the H.S.E. examination. (Spanish language students must also
demonstrate equal English lTanguage competence in the world-of-work and/or
higher education.) There is a need for E.S.L. instructional materials
with content levels comparable to those available in the native language.
fn this way, English language learning would also serve to reinforce
content skills necessary for H.S.E. preparation.

It is recommended that program staff analyze the strengths and
weaknesses of the E.S.L. component to plan implementation of activities
under the new Title VII grant. 1In addition to a sequential curriculum,
other considerations might include the special needs by language groupﬂs);
increased hours and scheduling; improved coordination between monolingual
and bilingual A.S.H.S. staff; increased staffing and improved instructional
materials including tapes.

Program staff may wish to continue to field test the Practice

Predictive Exam, published by the American Council on Education and used
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successfully by the Taft evening program during 1981-1982.
The language policy at the Park Avenue Haitian site warrants

attention since increasing numbers of students are reported to read
in Creole. Efforts underway at the Office of Bilingual Education
should be explored by program staff.

~ Curriculun development has been a significant and productive
activity. Several recommendations are suggested in this area. Program
‘staff may wish to establish priorities, needs, and limits for future
materials developmeiit activities, since some basic goals in this area
appear to be accomplished. Future materials deQé]opment appears to be
warranted, however, for the N.L.A. levels, as increasing numbers of basic
level students enter the program. This may be achieved by a review and
updéte of ali N.L.A. Tevel materials. As the program expands at the
Basic Education levels, materials acquisiton and/or development will be
increasingly necessary. Program staff report a need for alternative
methods to review individual instruction plans which could be developed
through the currculum committees. Dissemination is recommended for all
curriculum and materials developed over the program's funding cycles.
Suggested channels for dissemination include the data bases (i.e. ERIC,
BEBA) and the clearinghouses (i.e. the Clearinghouse fé? Bilingual
Education etc.) as well as other regional resources such as the Bilingual
Education Service Centers (BESCs), and the Evaluation, Dissemination,u
and Assessment. Centers (EDACs). The substantial and exemplary materials
developed by the bilingual A.S.H.S. programs have nation-wide relevance

for similar student populations.
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APPENDIX A

Major Component Objectives

DISTRUCTICNAL:

A,

Students designatsd as advanced students (capable of taking 3
standardized Engiish reading test) will imcrease thedr level of
reading compreneansion, abiliry inm EZnglish at a .05 level of
statistical significance. g

At least 60% of students enrolled in ESL will improve ome rating
category in Englisa language skills on the Englisk language fluency
acale. <

At least 60% of the srudents enrollad iz Gemeral Education will
increase their level of reading ability in the dominant language
at .05 level of stacistical significance.

Students who attend individualized arithmetic instruction will
increase their level of arithmetic ability at a .05 level of stat-
istical significaunce, '

At least 70% of the students (mdoimum of 35Q) enrolled ia the
bilingual preparation progranm for the high school equivalency
examination (Spanish or English language forms), and who are

tested will pass the H.S.E.'" exAmipnarion in Spanish or English.

At least SX of Hiaspanic students who begin General Education
instruction will progress sufficiently’ to emter E.S. Equi-
valency. exam preparation classes . and earn an H.S.E./G.E.D. diploma.

HON~INSTRUCTICNAL:

A.

ASHS aducation centars with bilirgual-bicultural programs will
offar to all students a variety of center and programwide.
activities ralated to vcecational-career awareness including
vocational counseling, trairing program placement, a career

.2xplozation day etc.

At least 50 bilingual program students will be placed im
training programs and/or provided employment.

At least 80% of those referred for trainisg or employment

.willl be placed.

At least 30Z of studenss who earm an H.S.E. diploma graduate
will be accepted to college. o ’

. A;sufficient number of commercially ‘available vocational-

career materials will be idéntified and included in the
program’s resource library (training cemter) to provide
rafarences for each of the Curriculum Guides' concapts for
vocational-caraer skills development and will include at
least five resources for each of the program's level of
instruction.’
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I1I. CURRICULUM:

A. To develop a supplement to the program's Curriculum Gulde in
order fo expand igs scope and content to include provisions
for literacy iustruction (Native Language Arts) and sub-
sequent stages of General Education instruction {(fourth

. tiarough seventh grade).

B. To inmclude in the Bilingual Program’s Curriculum Guides
a sequentlal and topical outline of covering at least 5
concepts related to vocational-—carser skills of learnings
in math, reading, and language. These concepts will be
considerate of mothodology and materials appropriate to
students at all eiucational levels, and for all language
gIoUps

C. T prepaze a wrisren instruction for adapting. methodologzy,
materials and lesson plans in ways that will allow a
greater eaphasis on social atudles, science, and language
concepts in tha ASHS Curriculum Guide to raflect the rev—
isiong of the G.E.D. (E.S.E.) examlnation (all language
groups) .

D. To davelop a minimum of § lessons and/or actdvities for
an aural-oral approach suited to the needs of i1llitarate
Hispanic students in ¥ative Language Arts,

E. To develop a minimm of 5§ lessons and/or activities for
individualized. instruction’.in reading and writirgd skills
developmeat for Hispanic, Spanish, Ital -m, Greek Italian
and Haitian Freach-speaking students.

STAFF DEVELOPMENT:

A. At least 10bilingual program staff members will taka advantage
of at least one "external" progessional improvememt opport.diy
provided or arranged for by the program; in~service couxrse,
ingtitute, major conferenca, wuniversity coursa etc.

B. All staff will have an opportunlty to participate in a
planned “"internal' program of training and development .
activities directed at improving and/or expanding instructional,
gupplementary, and/or counseling services (educational, personal
and vocatiomal),

v. PARENT/COMMUNITY INVOLVEMENT:

A. At least 10Z of individuals receiving bilingual program
instructional and educational/vocational counseling services
will be adults with preferenca given to parents of target
population students,

B. A special Community Vocational-Career Advisory Commlttee
will be established with emphasls placed on asgsisting the
program in meeting its goals and cbjectives regarding
vaocational-career awareness_and opportunities. This
committee may function both independently and in conjuction
with the Student /Parant Advisory Council,
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APPENDIX B

BULLETIN

TO ALL THOSE WHO HELPED SO MUCH . . .

It sometimes takes an emergency
to remind cne of how giving people can
be. When the ursonist struck at
431 Jackson Avenue on March 16, the
ASHS family rallied around like champs.
Dr, Weissman and Mr. Washington provided
rooms for us and the Clemente Centerx
staff at 198 Forsyth Street until they
could find us a temporary home, Several
administrators generously offered their

ﬁ/[/NC-UAL FRO(}M% centers. Jeff Tenzer and his staff

AU%“A&P SERVILES For iliGH SN s helped Mr. Washington arrange for movers
while the Clemente Center people worked

. . long and hard picking through the smokey
L‘OhN KMIREZ_, C%RDINA*OQ rubble for salvagcable books and files

that could be packed away and stored.
We finally accepted the kind invitation
of the Park Avenue Center to occupy
the old counseling offices on the

ground floor of their building, thus allowing us to remain close to what we now see

ag our South Bronx home,

During the three months between March and June we managed quite well ~despite
being fragmented into bits and pieces around the city. Our office supplies were
piled in the corner of a wood-working shop in I.S. 155 on Jackson Avenue (thanks
to Principal Phillip Berman and his staff). Our files and resource library were
packed in nearly 50 cartons and stored in the basement of Forsyth Street., Our only
telephones were the Park Avenue Center ovnes, a story up from the temporary offices
we occupled on the first floor at Park Avenue.

I wish that space permitted the listing of the scores of persons who extended
hands of kindness during our displacement, kinaness way bevond the requirements
of duty. To them all, let me say on behalf of Alma. Josie and the staff a generous
thank you for uncomplainingly allowing your work lives to be disrupted in order to
help us in a time of trouble. (This includes all of you who were patient when not
getting through easily to the office.) A few individuals should, however, be singled
out for special mention. They gave action and inspiration when needed most:

o Sy and Julian for making those I_gent Calls.
, o0 Mike Vega for making the first offer,

o Carmen Rodriguez, superintendent of District 7, for
pleading the ASHS cause,

o0 Richard Organisciak for cutting the red tape,

o Jeff Tenzer, David and Alex, for getting what we
needed even fasier than usual.

o Irv Geddis, Tom Lee, Joanne, Michele and Vicki, and
the teachers and paras of Park Avenue for running their legs off.,

o the teachers and paras of the Clemente Center for again treating
us like family.

0 And especially to Jerry Mahrer and Artie Aponte. Jerry Mahzer
singlehandedly paved the way to our new home.
Artie's enormous toil in overseeing the physical moves
could have been only a labor of love.

Muchas gracias,
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RESOQURCE AND TRAINING CENTER IN NEW HHOME

P.S. 49 at 139th Street and Willis Avenue Welcomes B.P.

The ASHS Bilingual Program Resource and Training Center (BPRIC) has at
last found a new home in the South Bronx. Thanks to the diligent efforts of
Jerry Mahrer, center administrator of the Roberto Clemente Center, we have
been welcomed by Community School Board 7 into a shared facility on 139th
at Willis Avenue. The modern building there will house P.S. 49 on the first
two floors and, on the third floor, the offices of the Bilingual Frogram,

(Room 321), the resource library, duplication rooms, conference space
and plenty of storage for bilingual materials. Our old friends of the Clemente
Center will again be nearby as they will share the third fioor with us.

The telephone number for the BPRTC will be the same as at Jackson Avenue:
292-7427. The office hours will continue to be 8:50 ~ 5:00 pm. If you plan to
come by after 3:20, however, please call ahead for instructions on entering
the building. The separate.Auxiliary Services entrance should be clearly marked
as the righthand doorway on the 139th Street side.

You have a standing invitation to come by to see our new quarters and to
make it your home too. We should have the shelves re-stocked and be ready for
a first conference sometime into October. ’
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APPENDIX C

AUXILIARY SERVICES FOR HIGH SCHOOLS
BILINGUAL PROGRAM

TEACHER: CHECK-LIST OF IMPLEMENTATION

Check ty/) yes or no for each item below:

1. Does each student have a work folder?

2. Is a curriculum check-off sheet (Gen. Ed. or Pre~ or HSE) and log
included in the folder?

3. Are entries made (check marks, dates, comments) on check-off/log
indicating completion/progress for each top#écof. each subject
area (grammar, reading/lit, S.S., Sci., Math)?

4. Are books, program-provided and,or teacher-made materials for
EACH subject area topic/lesson (on check-off) readily available
for and used by staff and students? -

5. For General Education and Pre-HSE levels, is che majority of
instruction individualized?

6. For HSE exam preparation level.class. or group, are you aware of
which students are to complete 1 phase, 2 phases, or 3 phases
and the orojected exam dates for each?

7. 1Is the overall class management (sub—grouping, materials etc.)
effictent—and"welI—organized9‘"*"“ —

-» ———————8;—Isthe paragrofessiml—thuroughiy—famﬂizr—wittr‘the‘currtcm:um,
use of check—-offs, materials etc.?

9. Are complete and accurate attendance records kept in class?

10. Are student absences regularly and periodically reported to
the ounselor/advisor? )

11. Is individual student progress, problems, recommendations for
promotions etc. reported to counselor/advisor?




AUXILTARY SERVICES FOR HIGH SCHOOLS
BILINGUAL PROGRAM

COUNSELOR: CHECK-LIST OF IMPLEMENTATION

Check (V) yes or no for each item below:

1. Does each student have a counseling folder which includes required
intake forms, comments or notes on counseling needs and all data
or information to be transcribed on evaluation data forms?

2. Are all test scores etc. entered on a Student Cumulative Record
Card or recorded in a way and place where they are accessible
and :asily retrievable for examination and entry on data forms?

3. Are accurate and complete counseling check-off caséload rosters
maintained?

4. Do you maintain transmittal forms to enter names of students
referred/placed in job training programs and the exact type
of training or job? (also for HSE exam referrals).

ot ewee—

5. Do you keep complete and updated information on the college
summary sheet?

6. Is théfe:fegﬁlar'and period“ﬁommu;ic;ﬁion (follow~up, conferences etc.)
- --—-——--with-your-students -teacher{s)—regarding progress;-attendance, " — —
: - problems etc.? (review of the class check-off sheet). co

7. 1f a student withdraws from the program, is there a follow-up
(to return to the program; the reason he/she left etc.)?
Note: Complete data forms must be submitted for students who
withdraw from the program. Records must, therefore, be kept.

8. Are referrals made as needed to other programs, community or
social service agencies?

9. Are you prepared to organize and schedule career/vocational
workshops with your students?

10. Is college counseling,being provided to your students?

11. Are you thoroughly familiar with the curriculum and instruction
received by your students?

12. Are your students participating on a Student Council?
13. Are you prepared to help plan extra-curricular and special

activities (cultural, graduation etec.) for students?

NOTE: WHEN YOU RECEIVE EVALUATION DATA FORMS AND INSTRUCTIONS, YOU WILL BE ABLE
TO BETTER DETERMINE RECORD-KEEPING N%EDS FOR REQUIRED Igﬁ§RMATION,

-
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AUXTLIARY SERVICES l;ﬂll 11,5, RULINGUAYL, PROCRAN CENIRE
ASHIS CENTER BONLTORLHG FORM/TRCINICAL ASSISTANCE TANIAGE
T (v e VI consent Decree-Lau)
PATF,
Conpleted by
BROLINT
(0 s (e o e cobfomnts) ) g, gt | DELSBRINRG | 05 APIARNY N | s
A 1, ENROLIMENT/ATTENDANCE (b schedulew, test ncores, cycle) 1. l
1, THPP OF INSTRUCTION (Indlv., lecture, grouplng etc.) 1
LK (activitiens delll, dlacusnton etc,) )
&, CHECK-OFF SUFETS (folders, loga) .
J. RESOURCES {availability and management) ‘ 5
f. CLASSROGH HANAGENENT (Eacilitles, conteal) .
1. PARAFROFESSIONAL (dutles, effectivenase ete,) 1.
B. SYAFE/STUDENT RELATIONSHIP 8
& 5 omER: 5,
~
' 10. UTHER: 10,
STREHGTHS:
!F:@_(NESSES:
!
RECOIDIEHDATIONS:
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Aruitoxt provided by Eic:

(17) GOUNSZLING/ADVISING: (rafar to responsibilitcias)

#¢, B.3.E. refarTals
'g. Job, servica ecz. rafa,
»h, Withdrawels

#4, Promotions

L. ACTIVIIIES 2. ACTIVITIES NOT i, COMMENTS:
DERFORMED PERIFORMED .
Check if
3. Ragords/Forms complata COMMENTS :
()

a. Student counsaling folder

5. Check-off foldar prep.
¢. Cum. cards (test results)
d. Intaka foras + tick-ofZ
e. Counseling cick-off /log

L]

j. College zaf,

k. voc./caraer profilas

(vezznsmiczal forms)

4, STRENGTES:

———————

5. WYEARNESSZS:

6. RECOMMENDATIONS:
S GOROTENTS

9



APPENDIX D

AUXILIARY SERVICES FOR HIGH SCHOOLS
BILINGUAL PRUGRAM

PERFI", VOCACIONAL

NOMBRE : ' CONSEJERO(A) FECHA
DIRECCIé& FECHA DE NACIMIENTO

ESTADO CIVIL DEPENDIENTES VETERANO (S1) (NO)
aNos DE EDUCACIO& ANOS EN ESTE PALS CIUDADANTA

TIPO DE VISA NUMERO DE SEGURO SOCTAL

HORARIO ESCOLAR:

,
MAESTRO(A) DE INSTRUCCION__ HORAS DIAS

/
4 MAESTRO(A) DE INGLES HORAS DIAS

HABILIDADES:

’
CURSOS ACADEMICOS QUE LE GUSTAN

CURSOS ACADE&ICOS QUE ENCUENTRA FACIL (HABILIDAD NATURAL)

’
' CUALES SON SUS PLANES DESPUES DE TERMINAR EN ESTE PROGRAMA?

C(Marque el espacio que le corresponde)
TRABAJAR /
UNIVERSIDAD AREA DE CONCENTRACION

BUSCAR UN PROGRAMA DE ENTRENAMIENTO
(a)df En que area? :

I4
(b)d‘Porque je interesa esta area de entrenamiento?

ya
(c)‘,: Conoce alguien que trabaja en esta area?
si no

INDECISO(A). NO TENGO PLANES DEFINITILVOS

QUIERO AYUDA EN PLANIFICAR MIS PLANES FUTUROS

OTROS PLANES:

MIENTRAS ESTUDIE E T'ESTRO PROGRAMA, LE INTERESARIA APRENDER ALGUNO DE LOS SIGU!.

Meca. afia
Computar °a
Cajer .au) de bando
Electricidad
Otra area:

|

|

Entrenamiento que ha tenido anteriormente:

EMPLEQ QUE HA TENIDO Y/O TIENE ACTUALMENTE:
empleo:

o su responsibilidad: :
ERIC 32—
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Country of Origin by Site for A1l Spanish Program Students

N Puerto Rico  Dominican Republic  South America  Ceptral America Other
33 67.4% 16.3% 4,72 11.6% 0.0%
38 34.2% 26.3% 23.7% 5,3% 10,54
72 30.6% 22.2% 30.6% 13.9% 2.8
55 1.8% 3.6% 56.4% 27,34 10,94
136 3681 31.6% 13,24 16.2% 2,24
135 8.1% 37.8% 23.7% 25.2% 5,2%
73 27,44 8.2% 35.6% 28,8% 1,04
138 7,24 10,1% 37.0% 44, 9% 0,74
;2! 16.9% 12.7% 50, 7% 5,69 14,19
73 9.6% 8.2% 61.6% 17.8% 2,89
62 32,34 9,7% 38.7% 14,53 4,84
62 8.1% 69.4% 14,5% 4.8% 3.2%

able for 2 students

93

exdc BEST COPY AVRILAR

Full Tt Provided by ERIC.

3 XIgN3ddy




Years of Prior Education cf Program Participants by Language Group

Language N Range(yrs) X sd Median
Chinese 206 5-14 9.0 0.82 9.0
French/Creole 45 7-12 9.9 1.4 9.9
Greek 54 6-12 8.5 2.7 7.5
[talian 63 4-15 10.3 2.7 11.6
Spanish 960 1-18 9.3 2.2 a.7

Note: Data were unavailable for 7 students.
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Students Employment Status. by Site

Day Sites N % Employed (Part or Full Time)
. Robert Clemente Center 43 14.0
. Park Avenue Center 83 60.0
. Forsyth High School 223 7.0
. Jamaica Learning Center 55 23.6
. Maxwell Vocational H.S. 73 53.4
. J.H.S. 10 Learning Center 149 62.4
. Lincoln Square 62 35.5

Evening Sites

. Taft H.S. 136 45.6
. Brandeis Learning Center 135 52.6
. Jamaica Learning Center 138 62.3
. Julia Richman Center 98 40.8
. St. George School 125 46.4

Note: Data were missing for 15 students.
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HATIVE IANQUIPGE ARTS (A.B.F. 1)

BRIMERA PRARTE

[ ~ RClauls 8 ACTIVIITES
{apeobing, weiting, isteninal

ToPICS

zesa%'xcssJ'

—a——— e oo

T TR
=

CCXOCIMIENTOS GENERALES

alph1h, chaxts, flashearnds,
dellia, §LLL-1- tlasks, Letien
birg2, marrancing Lelteas in

1. £l abecedario:

2 Tetras sencillas y dobles __ MPF 3,5; NL\ 47-42

Loarr names of Lelters '
n Fag.; dlfferenced .n
alphzbet :

handalting charle, acoirg
acnsd ond nemey, {oailicy ums
bors 1Cwls. edncides, so0c. 408
fleshernds, A praitice
ey jur duxlterity

etice malirg ramed,
mcnu. and othe
words <n Englisk

— gt

el enelid Inn clidests
€ o2ws LA, ewaidag e
L0 iord, Ll G i, -
fHuls earses, cape nudage

b. vocales y consonantes WX 37-3Y
€. mayysculas y mingsculas PG 3-3
d. &) erden alfabdtico NIA 49-30
2. La ~aligratfa:

3. tami0 ¥ forca NLA 117

b. letras cuyrsivas LA

c. letras de molde Sl

d. escribir los nimeros [ 10.90 £
2. Uso da las manfsculas:

2. Ro-bres de parsonas FCP3 710
5. noobras de \veares A3 TI.1T
€. cunienzo de oraclones__ NIA 54-57

Leaaning dedferermy
bet. Spamidl wnd "ug
Lhah:  ass3n puctice
exedaes w, Eng. mames

Gerive s facr examplad, |
chargdng wrady fo pluel, coord;
2o v2abs, adjesiivia

4. Sleaular y plural: .
a. el uiD_ﬁngT_ HEG 1

2 8-9_
b. cancirdancis Entre suj, ¥ verod ufi_ 889

2 3

praetice foaring plu-
aal cf simple bag.
worda; futding worda dn

crrooniy nlipedied words, panes

be 2scribir nombres de ndmeros

c. tatre snstantivo y adjetivo _KFQ  44-% plural in newisp, @rf,

EXFRESION ESCRITA
-graded word Listd, dictations, | 1. La_ortograffa: WALLNg WORts 0f feuss
nmfelng misslon Leterrs, sgudy | 30 crilde palabras coaunes -9 Poe: - beas in Triglick :

5, {7 W 5 2

dovive aules faom examp., tile
sentedces arislrs (an diseud.,
semtenacs dn desonlpiions, 2han
dlalogs, dneiavdess, biogr- iy,
unseacshiing words, use medels

2. La oraciéh: .
3. Lxpresar pensamiento ccmpleto
%, normas pars escridir

NLA #4; WG 100-2
s 12

¢, formas negativa, afircativa, ]

interrogativa

HPG 90-4

wafilng 10 sentircar
in Eng. giving baaec
information sbout vres
detf

dutdvy zules fusa warp., precs
Lize dn pentonedd, Yrd eiao,
L:L—.oma.\:z Lt dletitions

3. L2 puntuacidn:
8. 8l curtd 2l final de oracidn
b. usc de sicnos interroqativos

PO43 17

punctuating dhoxt azlece
2ien in, Tngl Ak

QESTREZAS DE LECTURA

'mmt. with phomis charts, (Laeh
earnds, gueup €% i{exet charta®
{ega2. mide by sond, o be read
leten) anal ady., uiseraxkls
Laglens, diafzzs, word bings

1. Gest-wras fonfticas:

b. reconacer palabras

pry (17
c. leer o s sivpla TXo de | Wt Ay
r oraciones simplas  Litro ( Cectura A, ll;_'

d. Tzer oralmente ccn fluider

o, Teconucer [is dIstintas letras Posy 3-

iZe ond Tela

3. interpretar sfgnos de pmtyaciZn A L

students lewsn €0 g
Jisg 0f wordy el e
N sc'ma.‘.,' work, A

smily Lije

expendenes cwends®, {ndlv, add.
dnows roribosks, cxzl quesfoning
od en 520y ficasd, walttan
questleny, Ziid wusningd wing
aoniixt ~lued, aelr.lii
ries, (L2 sut emndde, {anis,
detest. Sone, deser. phatss

2. Conarensidn:
3. saguir 1astruccionus

v . MHSS
b, coniestar preg. bisicay ___ 4SS Paptunz _ovu

€. dAr resumen oral } L !
d, aprender palabras nuevas

nresantadas en la lectura 94-105
€. recordar datalles importantes WSS Tntrod. Lovel

S Plequne tavel

g, RYA. 230,

studoits Liorm o 2tud
< ad andeeas Uples ¢
sonde and quasddda ur
g0b appliealdon javwa

phe2sd Llloa. Life sltuation:,
filretilys, a-vibuali, sapok.

3. Yoraoulario de lectura an Estudios Sociales
sefalas de trirsito, carteics, mapas,
ctiquetas, planillas, formularios,
diagramas NIA §8, Real Life Reading SAULS

sluderls pAaelics 4ead.
subuey wid 2oad eaps

dadve wa. o rtua&mu,
(ilzardns, a<v's, collect
Aei.-related antictes, elip
wealis mapd, codlect home xex.

8. Yscabularis de lecturn en Ciancias:
$1n%0108, signos, sarvicios de salud,
madleinas, ol clima, comumicacién, trans-
portacidn, tecnologia Naturileza y Socdedad 7

students Leawr £ .2afl
*ewperalune, weathea,
roses 44 Local deavdct
agenedes

auad shoat detectloms, anticle

5. Conceptns en Estudios Soclales

Clencia

sludents Learn 2§ cups

LD

- 96

charts®, role- 3 drd mejarar ccoprenaidn_en Lectura: nates cack <n Sedessr -
Loy 4n everyday Life, guess 3H u-xmu and Social Seudles -
apeakaag, viiies Lo ag R en los Estados Unidos, dos clentf«
gove. b ficos, tiqnificado de 'frminc vida_Mun, § fomun,
T ROPARIO  (Sungested Schedule in Parentheses) _ . e
Ay 1 pAY ¢ DAY 3 DAY ¢ nys
3] presidh -
£ . {Conacimientos © Escri*a (Dest['u:t de (F"D"E:;;"i‘“ c"g:::‘f:f::"’
o Generales Eaphasize nauonal _ Lactura \ ¢ . e
o | eaphesize speaking u-.ejxen:: serivie Emphaadze Zlsendng [ Emhcadie LisLoning. Emphasizz avall-
- ectivaties) 2ie) acLivities ) actevities ) $Aoup act....u..a..,__
; Gxpresicn . (Destrezas ce (Cznznientes (O2strezas o (Lastrezas de
o Escrizy Lecturs Cragraleg tectyra wecturt
% | Eophasize small- Emeiasdin tpraiviag ) Sarrad el bl Emchzadze pblens | doohudze Llatendag
* gAoup activilies) \ GeLinaties 1 g ecteuwtens ) Jsoduian motiviria) aetiaitd el
B I O o . X P
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43 NATIVE LANGIAGE ARIS (A.B.E, 1)

SEGUNDA PARTE

o A ER P MR e

HETHCDS £ ACTIV'IT‘I—ES
fa L th

,L TOPTCS

RESOURC.‘ES

J WIE LE 'S ]

COMOCIMIENTOS GENERALES

[mue;udma
Mg arden;

1._E1 orden a1 fabética:

Ll of Englisa

ep o wdde -‘:;w.) ::‘ﬁﬁ;‘ ;. ordenar una 11sta d¢ p.]{&r., NIA 49517 erd uk dtuderts
o dection; ity . reconocer s : s
alphabetit Inder, Lime cards, et mcim:h‘:“ usas: qufas, director c:vu 4 ¢
denlve aules from exawp.; stnd. [ 2. oo de lae rapficulas: L] afudents e el
a sudh. L0 be e&pu._ 3 fndk 37 en Situlos v RIS 13 besaern lmd Spg{.
s dncorhectly caplif; make | b nogbres, POk =TT | oaastien capit. throngk
i of abrev a~n$l¢‘ l)“;ld& g. lbﬂvlltt&‘lg — 1!0’()7 193-4 2k I I Exa WRiLlen Lxercidedy
pIoe . Dases onas, alis {nin pt3 ;242 | Ledrn rioes ap 4
eaple, dn-dletation e. dl!er&u:us eitre ingl&s y wonths i dogh,
. espafiol EPR_40-42
dendve asles {row exap.; stud. |3 La s{laba: practine brecking up |
el gletueet s aleing | 9T e e e st iy um e | Bathitert O3
o lb?.ujml Tesnidzm . separar palabres en a 3 NIA 59 ey £-4_ |8
wrdexling dipt, dr exticte; -in puactics pronaunedng

in-| 8. _E1_diptongo v el Mata:
| a. repc!‘octr vocaies fuartas y

1les

b, nccmcer distongos & hiates yiA 74 m 4 44,47

[1271% wgu diatasions; match
nunbeny 20 mamed; preparz 2Lts
wu tl( mahers dr eusryday

S Los nuserss:

cifras Euﬁ (1]
% ndmrdy Crdinates W’éﬁrﬂ‘
€. leer sfiboloa lri o8

(¢-xe8» EP8 95-98 [4n Engllsh
lulq actllelen; findlng} 8, B3 diccienlﬂo- ind, wds, (n
du.u dor mpaten, wtf v Suscar niclones NLA 45~ g} Spa/Gng nary
EPRESION ESCRITA
Fd:mannn ddent, nlsspetled | 1. La ortogratfa: atudents "eallect” tny.
wis, 3 discrlm, b:t‘.“:ymm, ;. ?amh Bras 7muentunmn usadas A_ 1% wdy o on weekly lsmb:{.r
hosorums; darange wds, byaceent] B. latras 18 confundan _S2-85 léharning with elassy make
Subd, conkest wd. MM c, faltas g:um o 1s escritura - ap bulidxu. board
drell gnnq: Aewiez of atud. wak) d. elu,s;f;lur pelabras por ecents —_ aiage. 5= \
e, ang)icismos -7

writing Umt Mww&yx
thein ozuw iucubla
& Lol act,
soRandled H

dntence in
bu-t dequenae

2 E1 pirrato: '
Torma del pérrafo”

b. oucio'n introducteria y.
conclusiva
. orden 1691co da oraclonas Fllrn

bl Le
-wwq- e no.

ve 08
Luu of interast

derive Aul:l ot}
in alsdlng fym‘:’t.. 3 mu

st
-

3. La puntuacidn:
8, el s%m de ad~iracidn FOse 82

T 1Y -

b. 13 coma en seria

Mﬂ.ng

Ahu-e selection {n
Engllak

OESTREZAS Df LECTURA

xoup 0 . charts®,
i‘d‘-«lﬂqluﬁ ]

uslng contant cluesy oral
of soondes; ‘dlalos, play;

woeitef be presentar un resumen $0-1¢

1. C%m’cﬁ ¥ lectura ora}: )

8. ordenar acontacimicmtos laﬁ! t ’- pailn

¢. @xtraer {daa priucipa mr.rnm&f

4. contestar pragunta octure_us.

&, derivar signiﬂudot d- palabru
nweyas [

f. leer con mayor

prusent lmt Ad'.CL.uu
4 Emgtlsh and
AQuluwt Lo mugtu
Aim.c mw.un; pct.
waads I Eug.
nery; Sludents ad

ahoazmugupuy

pausent b&u or aituation,

Lhen d.ucnul quuwu ovukc&t

o R o e vl s 8
24

audio-ulsuctds sdrutation actlv,

2, conce
s,

Orre ¥ $us recurios naturales
b. Muestro smbients natural

(ecologfa, contaminacidh) '
¢. La Tierrs y o] Espacio 7
d. Yivir en um democracie arno ¥ localy

{s11nentn, vestido, etc.) Mm,x__ tated toplea

Mm Aead short 42~

¥

R 97

Cer A L. et Y 3. AL Qim

chares amm' H uaZ'um' polon ) o) wdi:g‘
eung onas y eventds !mﬂmn')%&w_ 0f subwy and aoad mtpe;
mu pum a‘ bu:uuz a stro f!md”'m: {gwogratia, 8, Learx Lo
concentos pol fticos) VLS Anen, tntd ks (ML ansmer fotmt ised on
. ; l—-ﬁ gﬁ::)(wur inteligentemente, tomar accion: evtayday Li{er dank,
JRARIO __{Suggegted Schegdule in Parenthaseas)
—- o1 My 2 w3 Ay ¢ Ay 3
] Mnocluinn:os “"EZ:‘?@. (M!{::::r:" “""g:ﬂ“ (:m“'”::::f::“
o Genarales Eophasdize perdonal : Leaingd Exphasdze small-
S Y iy Eaphas ize Liagening | gaphasize Lin b
S hp::::f&:ﬁ;w, Ling e sestu activitlits ) activitits) graup actluitiey
3 igr Carguizianep fettrezas de {Destrezat de
j cx;r:‘x;g?t-‘ {D“"E:::;i:. ¢ f‘-:ﬂ"*lu > ' ¢ Lartery ! Lectur:

Larhasszr Lol



Name Center Counselor
P. de L. Math __° SAT Starting Date _____
Counseling Follow-Ups:
(Dates)
BIBLIOGRAPHY
NLA Native Language Arts, Ticle I Manual
POS1,2  Précticas de Orfogratfa, Gobers
- MpF M1 _Primera Fon&tica, Bishop

MPG Mi Primera Gram3tica, Huerta
MSS ultiple SkiTTs Serfes, Barnell Loft

Basic Words Sets, Barnell Loft

Libro_de Lectura (AiBF. DACBE

_fea Life Readina Skilis, Scholastic

Haturaleza y Sociedad }

ET_Mundo y m1 _Comunidad, Martirez
SOCIAL STUDIES / SCIENCE COGNATES
ageney | agencia aceident accidente
capital capital aipont aeropuerto
condumer consumidor automatic automdtico
continent continente automobile automgvil
diagram diagrama elimate clima
directions  direccizaes communication  comunicaciéh
distance distancia computen computadora
east’’ este eoresporndance  correspondencia
employment  empleo dentist dentista
form - formulario docton doctor
struetions  instrucciones droga
Lsland isla g;vu :}e?ne
map mapa {ene glene
moﬁnw)t mantaMa mei{u‘.ne medicina
noath - norte operation operacién
ocean océano passport pasaporte
office oficina s4gn signo
leninsula penfnsula synbol simbolo
police: policfa technology tecnologfa
product producto Zelegram telegrama
service servicio Zelephone teléfono
south - sur Zemperature temperatura
traffic tréficy thenmometer  termdmetro

¢ - trinsito Luain tren

west oeste Lransportation transportacidn
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e ulaClen, uhelcd

Gominio de
AAESTANY £ in Yaze Counselor
Ee_ngu 1q materag P.L TR ST Starting Date
Leer (Escuchar y Hablar) Coun aef‘ng Follow-urs ~ -
. . \ d.ates

—de t€rminos

I. T:ntroducqio'n gereral 7 ex;lic&ci'.ln ;
|

__idea central tftulo

detalles vocazularip

II. ?r!actica: ’
atecdef 1, vocabulario: desarruvllo

aplicacion practica de las tecnicas aplicani&n pzﬁctiea de las tdcricas

de lectura 2 los conceptos de 1.4 de lectura a los conceptos de las

Ciencias Sociales Ciencias Naturales

ABCDE 2. mapas (info. 10-12 Ambrica B C D 22. los misculos (Cien(3)13-5)
95, Coamoa (L)

R F G 33. circulacich (Cien(3)28-9)
PDDDG 3. pafsea _( R
DDDDD - EE LY. respiracion (Cien (1;)87-88)
HEGGDI L. ciudedes__ ( . :
) 5. estados ( ) W 85. sistema endocrino (Cons (6) 233)
DDK 6. coatinent (Nueva Geografia 180-1)
: 7. oceane (Hueva Geografia 131 & 5) A A A 66. sistema nexvioso (Cien (L) 61-3)
- LB M 8. mares (Apto 8, Guix M L48) A
MA'B 9. rf: (H.P S.G. 113 ;&1 58) B G A T7.digestién (Cten(l) 75-7)
c 10. orjentasidn (UMG 11-21;) AD
B 11. longitud/latitud (VPA 22-24) T7b. M.B.L.E. (BE.L.E. I, IT)
11b. MELE (RIX I, IT) . B E  B8. sistema excretoric (Cien 6)39-40)
12. MELE Adiolonal _
Evaluacidn PI 99. reproduccidn {Cuerpo LL-LS5)
FH
. Esoribiendo (E8cuchar, Hablar y lLeer): 1010, "Salud" (Cien (3)16‘18)

I. PALABRAS- (optioral) £

A q hticor 7719 1ibro 1, Practica B B HD 1111. dieta (Cien [3)19)

15-120 ejercicic. do’ libm1. Pmti 5 L o %

ilasnostices 17279 1:bre 2, brdetio ALICAT EH I B B 1212. ‘enferwedades (Nosotros(6)252-6)
. 1520 ejercicios del libro 2, Préctica J K L 1313. drogas (p6)

II. QRACIONES- (Usando palabras para construiz

Pt

) oracicnes. ) ___1313. b. M.E.L.E.(EIE I, II)
A JQn es wna oncion°
T m. Iwmo ge claaifican la. ortciones? L1k, Adicional M.E.L.E. (ELE I, IT)
deomo se ogscribe lu primera pa.la.ora ¥
3 s nombres en la oracién?
D.¢Qu 1@25 ?a puntuaeidn puaden terminar
una oracidn
E. Pzaotiquez_-‘Que' oraciones pusde nsted 1. Hdm:‘:.:; antaros Matematicas
. ascribir acerca ds usted szme- . ! “Reata: llevando
sus concoeientoa cu omente., !
II1. Mi Pﬂf CTICA- ( Composioion; literatura) | t&blze::s“:lntigligzziﬁ:e
__A. Dictadc, escribir y aprender de jpemcria: iI. Fra :in on
-___hablando/ablando ta/tn o ocon de fracciones
"nyo/callo /&3 __mtroduecibn al estudio de fracc one
bota Ivotar _—'.me,'qur!- suma de fraccicnes
T hecho/echo T suso/date —mi:?__]i’f icar ydm
"aata/hasta —-“'5/“‘(5 ‘ T Reeta: iimemn do oo
B. TUso sus conocimientes da palz\bms y [ mltiialieaciab ve divisidn
. oraciones/para contestar las creguntas : “Taa™ = dultiplicacidn
de laa leciuras de los pusajes de es"udios III Decimle; P s
sociales y clencias naturalies : ___eistama decimal
C. Imego, escriba en gus propias palabras H “suza y resta
lz idea central de lag lecturus &= los i Y lplicscioé
pasajes de estudios socialee y ciencias : “—aivisidn
naturales que ha leido. \ _ap11~aciones heti
D. Aprends cbmo se escrite un ~z¢uedo bdomsoueld. ociiectos en’e campo comercial

20l cw-r:p “valuations and Date
{Rdg, ¥th, S.S., Seci.) Also see reverse S

FC R,

-r o,

SCHEDULE

Q
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Biblioteca de
tstudiow Socialas (cevised 3779)

A. Viajemos por Amsrica

B. Consulror 5

C. La jiistoria de los Mapas (0.P.)

D. Ame,tica del Norte (0.P.)

E. Nuewva (0.?,)

F. Gu a Media (CG.P.)

G. Una Mirada a Espana

d. Escados Unjaos

I. El Mundo y la Cormaunidad

J. Lla Nueva Geogratia (axtva)

K. Viajemos, por el Mundo

L. Geografia Universal

M. Ciencias Sociales ggAnaya

N. Preparado por el Maestro -
o hecho comercialeente

0. Materiales adin: ionales

2. con 'Mapas":

A 19-20, La EZsfera terrestre
B.y 66=-68, Yaciendo un mapa
C.p 44-43, Los Mapas que usacmos
D.r 12-19, Tipos ce mapas
Eyg ;2—74 Piano y wl iapx

3. con "Pdfses"'
F.p 145 Llos Pafses dal mundo
Dy 23-25, Canada’
Da 30-33, Estados wnidos
Dy 47-50, Mwico
G4 1-7, Espuna
D.y: 72-75, Guatemala
Ds 78, Nicaragva
D.b 83-85, Cuba
D.y 88, Puerto Rico
4. con "Cuidades':
H. 36-37, Chicagoe
Gv 82-30, Madrid
G.a 74=79, Barcelona
D.y 21-22, Grandes ciudades
1., 57, Municipios
5. con "Es:adoa“
0. Materiales adicionales

6. con "Continentes": .
D., {-11, América del norte .
D.3 71, América central
Koy 60- -62 Eurapa
7. com Oueané,e’“
+ 0. Materiales Adicionales
8. con "Mares':
L., 32-34, El Mar
2. 57-58, El Mar al servicio
del hombre
M.) 24, Los Mares
3. con "Rfoa“‘
M.) 28, Aquas ccatinencales
Ady %0, Rios de Ambkrica del forte
B.¢ 155, Influencia dal rio
10. con "Direciones™:
Lad 18-21. 1a pr_luntu_u_l'ql_n_
11, con "Loangitud y latitud":
B. 64, Loa Mapas
Additional Evaluation Info:

Bibi-.:u: . e Jizreias Maturales

Ao Li-tniaa 935 fRay)

B. Stemcias T0 {Revw)

C. FlL:fnco de lz Cleacia(s)

D. Muscotas Y La Maturaleza (6) (N.A.)
E. Goust:il-or (6

F. G.E.C. (3)(u.2.)

G. (suve .3 "OM)

H, Ciencilas d2 ia MNaturaleza 6 (Orbe)
1. Cufa sueva0.P.)

J{K)Porqu:c Yerdimoa

L. #2s cosas quc nos pasan

M. S$ay Padre, Ser Madre

N. FPFzenio por el maeatyo

0. Macorialas adicionales

Lecturas

22. cen "™oisculos™:

B nD, \.ux;daa de loa auSculos

C. 114, 08 nisculos

D.w,;). 68 -7G, ¥unciones del cuerpo
33, oon 'Cizoulacidn”:

2.; 226-7, Sistema clrculeterio

Fo» "--..), 3istema cardiaco

G. ,\J), 56~7, Tejidos del cuerpo
44. con Mrespiracidn”:

Eg 226, Sistema respiratorio

H.j 64~66, Luz para las Blantas
55. con "Sismzua ‘¢ndrocrino

N. Materlales adicivnales

66. con "'sistema nervioso:
A, &0-1, Yeccaitamos ver
A.x 42-3, Nacesltamos eoir
A.; 24, YNecesitamos oler
A.g h:, Necesitamos sobarear
77. cen "Digestién™:
B.¢t 78-9, Los dientas
B.x 80, Culdando el aparago digestivo
G. (D) 99-109, Alimgn:act n de animales
A.t 85, limencacion para plantas
A 94-95, Plantas como alimento
D.{G}104~106, Losa :egenales
88. cen "Sisnenn exaretor"
3.p 89, Aparato urinaro
E.q 227-8, Aparato excretor
99. con "ieprouucton“'
F. 3i-4, Estructura de la celula
I.p 22-3, Como se forma el hombre?
F.a 25-7, Las leyes :; la Rerencia
H./ 136~7, Reproducidn de animales(N.A.
M.} Ser Padre, Ser Madre
1010. con "Salud': /
a4.) 20-1, Aqua y alimen:acion
By 70~ 1, Necesldad 2+ alimentos
1111, =czon "Dieta”
B.,' %0-1, Manteniande buena salud
B 72-73, Vitanings
H.y 27, Importancia da vitaminas(N.A.)
D.{G}249, Nud Dabemosn de comer?
1212, con "Enu'rmeﬁades"'
I,y 27-3, Las Enfermedades
H.(D) Orbe .95, Enfermedades-de la

(Rdg, Mth, S.S., Sci.) see also front page huzenldad

l.q 3C~1, tombre contra las enferemedsd
E., ._/,2—¢3 Lx Clencia y la eafermedad
B.g #6-5, La niel

Eut £44-43, L2 Lucha zontza e~fermadad
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lemgua materna Fane

Counselor

3 Grepmatieca y Composicién I. Nimeros entercs 'IV. Porcienton
Q o Introduccidn
o 1. Ace tuscibn ) . - ___1levando __convarsicnies

__4, silgbas (Revised 3/79} ___tabla de xmtipncacioﬁ ___explicacidn ae
"¢s_B. sflaba tonica == " oon oeros en sl cooiente tbrminos y 3ignifi-
7 __C, acento ortogrdfico , T.. Fracciones cado do X"

2. Palabzas que se confundsn (@ ___introducoich al estudiq_Converfilones (48 % a
o 3. partes de la oraeion__ - de Fraociocnes sums deo a frao etc
v |, las mayu’uculas ;) ___aimplificar y xeduoir ___Hzllar el porcieato
5. Ia oracidn "; __hinimo comm dencminador de un mimero
%= " A. sujeto-predicade el —_llevands ___Fallar gque porcionto
&_B. tipos de ormolones ___mutiplicacicn vu ds wn Yo ez otro
& _C. complementos E divinidn (ag/da)
*3 5A. M.E.L.E. E.L.E. (3] ___Me" pultiplicar __Eallar la cantidsd
__6. Signoe de puntuacidn % III. Dacimela original

7. Problemas de concordancia & ___introduccién al ___ Aplicacién prictica

___A, sujeto-verbo a sisteca deoimal Interds

__B. haber ___pumd y Tresta . ___vorcientos en ol

___C. articulos-gustantivos ___maltiplicact: - ocmorcial

adjetivos~sustantivos __roglas de 1» VI.(opoional) Areas y
2dvsrbos-adjetivos division Voldmenes
D, "ie"y "lo” rasticar/o - YII.MELR'S, ELE I, II
B. Prhotica: la aplicacién de egtas esatudiado .

reglas mobie oracionas y boaquejos

raragr.
8B, M.E.L.E. or E.L.E. Starting Date

*(FICINA DEL CONSEJERO*

P.L.__ MIH___ SAT__

99.a, MELE or ELE I, II

3, Lecturn - B
i. Introduccidn general y explicacidn -
de thrminoa
__idea oentral
__tftulos N
__inferencias
__vocabulario ——— D
abecde LOHNAPINS
ta. M.E.L.E. or E.L.E, I, II —
ta11cacidn prdotica de lan tdenicas de lecturm g conceptos de 2)
ienalas Sociales
AABER 2. Ldnea higtbrica (Toh-%#
2.k. M.E.L.E. or B.I:E. I, 2 B
C3EBC 3. Degoubrimiento y Colonizaoidn (tch-pd minmeo) -
3.A. M.E.L.E. or E.L.B, I, II 3)
ABBD L. Esclavitud (Tch-nd mimeo)
h.A. M.E.L.E. or'E,L.E- I, II
HEEC 5. Bavolucién e Independancia 2
S.A. M.Z.L.E. or E,L.E. I, II 4)
DE 6. Forman de Gebisrio ( 30-32,Ciencias Sociales8y)
6.A. mels or elz I, II
HEHJU-SHEER 7. Relaciones Inicimacionslas (Teh-nd mimeo;)
g 7A, MEIE or ELE I, IT__ _____
TCGGGG R 8. Sistsmas Econdmicos (Tcb-md mimao) 3)
6% * 8.A. MEIE or EBE I, II
EFGCCGG §. Proolemas Contemporanaca (T¢ch-md mimeo)
99. Sotiéitando trabajo (reeume, entrevisiam)

Aplicaclo’n prdctica de les tdenican de lacturs & conceptos de Cienoias Natursles

AGGGGG

10.a MELE or ELE I, II
10.b MELE or ELE I, II The Cell

10. Sistemas del Cuerpo Eumado (Tob-md m')Aplicaoi& prdctics de las
* tdenicas de lacturs %'cénoo‘ptén

de literaturxa
PBBBLD 11, Sizters Solar (Crad, =so. 231 267-9
11.a MELR, TLE I, IT __The molar system 13- pnmese Lt ferpinme
nn ) 12. Coupouiclcfn de la Tierra { C*° «Tierra 4=8) 18, Tono y estilo (
12.a. MELE, ELE I, II 18e. MELE, ELRE I, II
H  13. Cambioa de 1la Superfecie Torzestre 19, Generos l:iterardos;
13a MELE, ELS I, IX ) enaayos cusntos
GEPF 14. la Materis (minea; Sona 33€-L0) 19a. MELS, ELE I, II
. Pormas de materia (C*P Quimet2-3) 20, Génexos literarios;
- Baquema grifico (Coms 358) poasfas, obras dracdtican
mabln Peribdice (C*P Quims 1L-6) 20a, MF 3
tha. MELE, BL®, I, IT _ ollow-up £valuatlons a Uate
56 15, Formas da Fnarzfa {(C*PATomiza 15,%7,18) (3dg, Mth, S.S., ScilSee b~
152 MELS, RLD, Iy 17 0 e ,
3 ‘4. meelch ¥ luc layes 6e dawton (Tchead nizeo.

T e -
THe iley = e PP S
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(ravigag 2,779,

Bibliotecs Je Estuuius Scciules sibltete. . Ce Llencias Naturales

A, Conoclendo a Boriuquen A. Fspadc! Para el Billingile

3. Historia de Ao€rica (Marhdn) emo ! 8. CGraduado Enculat'_’c

C. Ciencias Zccinles (7) C. CGenscltov {5)

O. Homure y Su dig.oria n. Inve‘ti uenns (N.A.

E. C*le.ncias Sucinles (8) . mn y ‘or Qué" Qufmj.ca . ¥
F. Las AmeTliag, vol. 2v (N.a.) F. Cduo y For Qué? Energia Atomica
C. Iberoawericano (Marha'y S fuehiloes) 3. Hlech: por maestro o comercial
«H. Historia Je América (Mnrb!n) Teao 11 1. Cufa Nuava (0.P.)

J, Material Adicicnal H. Adicional )

2. con "Lirea listrdrica’ - ~10. com "Sistemas del Cuerpo Humano

A. 20-37, Los.Tatos A 1lp=? 3
Ay 71-73, liertc Rico G-': Ln. k_é]i]i; ]’(;LLZ%{E y s aplic-cion
H., 189~90, Dumre Tomo I G{I)Como se torma el Yombra? H
Hea 313-214, la i.t.n Towo Il G, Enfermedades de la sangre (mimeo)
H) 315-6, petion Teno L1 G.¢ Lu Leucemtia (mimeo)
3. "Descubrimiento y Colonizacisn® G.s Ser Padre, Ser Madre (nizmeoy}

C., P.100 i Dewcabriemento de werics 1), con "El siatema solar”
B.; 164-177, Insctitucion Polftica B. ..
Buy 27-40, Azlecar ., &% Fases de la Luma
B.3 42-54, I?CAE: ) B.q 271-2, Universo
C.a 102, Exploraciones B.q 260-2, La vida dn estrellas
4. con "Esclavitud": B.y 262~ -64 £1 Lenguswe de los geo’grafos
Ad) 46-7, La Tratz de esclavos D. 160-61, La Tierra en el aspacis
By 209, Azucapy la ezzlavitud 12. con “anpuslcion de la Tierra':
B.2 183-7, lLa Mcomienda Dy .5 )
D. 105-106, Feudalisuo P. 53-9, Biograf{a de 1a Tievra
5. ron "Revolueidh e Independencia": B, _rcon 'ua Maverta' )
., 135-62, Venezuela /G, Introduceicn a la Quimica (mimeo)
H.q, 56-7, natr{_ E. 19-20, Acomos y Moleculas
i.g 204-214, wubit F. 21-25, E1 Atomo por Dentro
C. 226-7, Fruncla W E.z 12-13, Formas de Materia
6. con "Formas ue Gobiemna': . C.q 381 Loa Alquimista Antecesof..setc,
D.  154-158:,Honarquismo E.3 14~17, Tabla Periddico
H. 289-295, Repdblica Tomo TI C.a 333-34, Elementos Mis Comunes
7. con "Relaciones Internacionales": Cc.3 387, oxfgeno
H.p 319-20, Doctrina de Monroe Tomo 11 3 con "Cambioe de la SuperficiL-‘terreaire
H.a 320-321, Destino Manifesto H. . : d
B 1322, Polftica fatervencicaista 15. con "Formas de Energfa"
H/B,;g G.; Electricidad (mimeo)
H.e" 323, Diplom-eia del pdlar G.1. Magnctismo (mimeo)
H.&e 324, Buen Vestuo Tomd JL 16. com "Mocicn y las leyes de newton"
HYT 179-186, Bolivar Tumo 11 G. Galileo
E. 226-227. Hereucia ¥ resolucidn
8. con "Sistemas Econdmicos': Additional (Rdg, Mth, S.S., Sci.)
1 mimeo. Como funciona la economfa,. Rvaluation: see frent

c. 30-1, Fconomfa Sovidtica

G| 157-8, Venezuela-Petroleo Tomo 11
G, 52 -5-'\. b‘éltco Touo II

G.3 76 s Repub}.ipa Dominicana Tomo II

98 =99, Guatemala Tomo IT

G-s‘105—106. El Salvador Teomo Il

G.6 118, Nicaragua Tomo II

G.7 229 ~232, Chile Tomo [1

9. econ "Problemas Con:empnra’r‘.eos"
E. 232
F. #5, 5/77 Deracnos Civilcy
G. Mexico, 51-36
G.2 183 -184, Brazil Hoderno
G.g 202 =205, Peru
6. ¥ 218-219, Ferador
G.4260-262, Argentiaa

-
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.- . v Setwican fcz Hizhk S hwols - P liazaal Comporent

HIGH SCHOOL EQUIVALENCY EXaM neACTICE CLASE - CABCX-GFP - Nure
(Courss of 3rtudy)

PrATE @

l !‘Ltsm.é’g_i_gg_a_} (4iecisels clases de wne hora = 16 horus)

1. Operaciones de NUMERE ENTERIS Wt 24-15,329330 47-30,57-59,64-65
~"2. Introdu:cidh a QUEBRADOS-simplificacidn arce tnl-151 | WuN 29,30
T 2. QUEBRATOS-Sura, Recta Arza 132-13% Wt 1%, Guenl
.. QUEBRADOS-mul:iplicacién, divisidn Arcay 135-160 W N 5;‘Q-‘
~775. Introduaci€a a DECIMALES~conversicaoes ATco 1a1l-15%
6. DECIMALES-suma. resta, multipliczeidn(apli:zcién) “rew lo6-11
7. TMECIMALES=divisidn, problewmas wmixtss Arce 172-130 aMN 73
“a. 7-roduecich a PORCIENTOS, conversiones ‘rco 161-156, jepaso 224,126,128,230
- x‘ORCIENmS-aplicacio'ﬁ,. interes Repaso 133-23%
19. PORCIE}}mS—"es"' "qa' Rapasn L4l-243, 247-249
“T11. MEDIMS~Introducciin AN HANDOUT (10.-2377
~"12. VEDIDAS-operrcionas SR GANTOUY _(107-110) . _
—12. GEOMETRIA-fSrmulas de perfmer<o, ATza, voiumen #wi HAIDOUT 72G7-132) Arcoli6-2i3
14, (EO.‘!E'IR.‘(A';pralcticc, aplicaciones Wil HAVDGUT (103-132) Arco 219-222
"715. ALGZDRA-uimeros algzebrafcos, vneraciones bdsicas Azco 206-211
6. AIGERRA~coordensdas, pgrficas de todos tipos Arco 211-213
* [ Expresicn Escrita) (dleciseis clases de uns hora = 16 horas)
___l. Lz VOCAL, 2T DIPIONGO, y la SILABA Cubero #7,19~24; Perera 14-28
. Palabras ASUDAS, LLANAS, y TSDRUJULAS Arco 9-11 :
_ "21as del ACENTO ORTOGRAFICC HANDOUT; Arco 10-12
T 4. El acesto DIACRITICO HINDOUT; Arco 12-19
__5. problemas ortograficos: LETRAS QUE SE CONFUNDEN Legorburu #2 24-54
__6. PALABRAS que se confunden Pello 53-73
_’_7. Partes de la oracion, SUJETO Y PREDICADO Cubero 7 145-146; Arco 41
"7 8. Oracién y PRAGMENTO Arco 19-24 _ Pello 149-154 —
3. CONCCKDANCIA de sujeto y verbo Cudbero #8, 57-62 JArco 24~27
T 10.Uso correcto de los TIEMPOS DEL VERBO Cubero 28 65-77__ Arco 32-3b
__11.E1 verbo HABER: DEBER y DEBER DE Arco 3637 -
___12.Las PREPOSICIONES: leismo, lalsmo, loismo _ Pello. 134-144 Arco 3941
~_13.Las MAYVSCULAS Arco 45 Legorburu 2, 55-57
_ l4.Ls COMA y sus diferentas usos Arco  46-51
____15.1.03 DOS PUNTOS y ei PUNTO y COMA Arco 52~56
- DIALOGO v las citas Arco 57-61 .,;_]
[Eatudios Sociales] (5 clases de cuarenza minutoss & horas} /
1. Economfa: Remta nacional; Fiscal v wmonetario ve. Hometary/Graficas basicas: lineag
2. Historia: Relaciones Internacionalss/Ma% gr{ficas: diagramas v mapas’’
3. ilaterias de Puerto Rizo y el resto dal Carive/mas graficas: diagrsma ¥ barras .
4. Ciencia de Conducta .dumana: aatropologfa/Frdetica adictonal con jrailcas’y mapas
:5. G:og.raf(a: Regiones de EE.UU./Ciferentes ripn: de mapas
__h. Cienclas Polfticas: Los servicios randidos por el pobicrpo/mapas del mundo

ias Naturales| (% clases e 40 minuros=3 }/4 horas)

_ L. Niologias Herencia/dlagramas para hares
i 3iolagla: clasificacién/cablas para tarea
:__]. Fistcas wrovinlents y fuerza/diagramas y tablas para tarea
~4. wfnlca: __bases dcidos y sales/prdctics con fdfmulas pcra tarea
I festogfa: czmbios geolcdgicos/diagramas
lLec_tucal(S clases de 40 minutos=3 1/4 horaa)
. =.a e L ~eral: téenizas de lecturas el sunts de vizrasno ficcioh
__2. "ectura em geseral: los heches =3 la ooinion: caricaturas/editoriales
__ 1. Prosa: shra dramftica - Jersnnajcs/obtas dramAricas
k. vo2sla: languaj2 figurativo ~ glasario da tdrninos fbaladas —
5 a lectura o la vida diariag jnuncios zenezalesa/inscrucciones
- [ =\23° 516 evening Sessicns; u0-4dkours) ’
AORARIO
(Suggested only; space available for individualizing}
Dda 1 Dia 2 Dia 3 Dla & oia 5, etc.
-60 ain.(Cram,) - (Gram.) L Gran.) T (Gram.) ©-.Gram.)
-0 min(Mat.y 0 (Matl) —i(.\t—Zc.T T T oara T T e
. ‘ i l
AN T (ET R Y I e T MTeeT T T 5TRee T T TCien . Vat.) Yete.)




i~ toe Teacher: the following homework assignments are supgested follovings
*+ the class discussions listed on the front. Appropricte activities from

waev, Barrons or the program's own Tareas booklets shonld be given to studen:-
te Jdo at home.

Iirea

Y Lea =ada asignatura cuidadosamente y note los puntos importantes para
recrrdar.

2) Conteste cualquier’pregunta o coloque la infomaqién que falta en los
diagramas y las graficas,

Lstudias Sociales

1. Economfa - Renta nacional (G.N.P.)
2. Historia - Relaciones Internacionales
~. Historia ‘- Puerto Rico v el Caribe
Ciencia de la conducta - __ Antrovoloefa .
5. ‘eograffa - Regiones de_mérica
5 Ciencias Polfticas - — Servicios rendidos por el gobierno

Ciencias Naturales

.. Bialngfa - Herencia (diagramas) _ .
', aiologfa - Clasificacién (tablas)
- <. vlsica - ) Movimiento v fuerza (dingramas)
4, ufmica - Acjdos y bases (fc‘)rmulas)
5. Geologfa - Cambios (diagramas) _
1. Lectura geueral - Literatura (no ficcidn) o
2. tectura general - Orden lggico
%, Prosa -~ _ Di;logos
i, Poesfa - i Baladas
5. Lectura pr;ctica~ Anuncios e
. “TLEGEND o , IEXT
Repaso .. Repaso Matema%ico
W.¥.N. Working With Humbers
W.W.N. RANDOUT Translated sections of pgs. 106-132%

Cubero #7, #8__ Bspanol Activo, Tomos 7,8.

Ortografia _ ___ Ortograff{a (H. Perera)

Perera Acentuacidn y Puntuacion .

Legorburu #1, #2 Ortografia del Espanol, Primer y segundo nivel
Pello ——Manual de Ejercicies Gramaticales

HANDOUT Mimeographed Sections from Legorburu (1-11)

#{available from Clemente Zenter)
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APPENDIX G

BOARD OF EDUCATION OF THE CITY OF NEW YORK

BUREAU OF EDUCATIONAL RESEARCH

NEW YORR ARITHMETIC COMPUTATION TEST
Mixed Fundémbntals: Grades: 7-12
FORM C

Nom de 1°'éléve: ‘ Date:

Nom de 1l'école: . Division:

LISEZ ATTENTIVEMENT LES INSTRUCTIONS

" Ceci est un test d'arithmdtique. Il ¥ a trois pages d'opérations dans

cet exemplaire., Lorsque Qous finissez une page, allez a la page suivante.

Chaque opération est encadréé; Effectugz le calcul de chaque opération
',dans son cadre. Vérifiez votre réponse et simplifiez-la s'il y a lieu. A
droite de la page, il y a une colonne pour les réponses. InscriQez votre
" réponse dans la colonne aprés le numéro correspondant & celui ds l'operation.

Il n'est pas attendu que vous complétiez toutes les opérations de ce test.
Cependant faites de votre mieux. Si vous avez des difficultés avec une
op€ration, continﬁez avec'lg suivante, 8Si vous  finissez avant 1'heure;
vérifiez vos réponses, et apportez-y toutes les corrections nécessaires.
Vous pouvez aussi e'ssayer de compléter les opératic-a que vous n'a&ez pas
achevées.

IMPCORTANT: Notez que le point a la valeur de la virgule.
Vous avez une heure pour prendre

ce test, Arrétez ia.

Translated by Suzanne.s. Tabori 4 Score brut
Auxiliary Services for High Schools

Bilingual Program - French
November 1974 : Equivalence

Pourcentage

165
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1
1. Additionnez '2, Soustrayez 3. Multipliez ' B
' REPONSES
56 7472 463
239 - 687 X 57
4 2798 —_— 1. |
2, i
P4
. 3. C
4., Divisez 5, Divisez 6. Soustrayez
. ) 4.
1280 I 7 3536 l 24 $3.46 de $5.00. g
. 6. —
Te
7. Multipliei 8. Divisez - 9, Additionnez 8.
3.14 187.75 7.5 14.50 + 0.53 + 1.65 9
905 - 1 o °
1a.
1l.
. 12, _
_ 13,
10, Multipliez 1l, Multipliez 12, Multipliez
‘ A . 14.
¥ X 18 X 12 ' 1/3 par 1/4 56 par 41%
150'
13. Additionnez 14. Multipliez 15, Divisez
1/7 + /7 2/5 X 4/5 _ 5/6 par 1/2
)

ERIC | -93- 106




. 16. Soustrayez
1/4 de 1/8

17. Multipliez
.067 X 100 -

»

~—

18.Convertissez

40% en fraction

19. Convertissez
3/20 en pourcen-

tage

20. Multipliez:

22/7: K- 42

21. Additionnez

4 3/4 +2 3/8

22. Divisez

7.5 par 100

23. Divisez

6 par. 2/3

24.'Convértissez

.03 en pourcentage

25, Multipliez

2 X 3.14 X 3%

26. Additionnez

2 7/16 + 4% + 3/8

27. Soustrayez

3% de 1 9/16

28. Divisez

5/8 par 4

29. Divisez

.18 | 228
—

30. Multipliez

4% par 3%

-04- .

REPONSES

l6.

17.
18.
19.
20.
21.

22.

24.

25.
26.
27.

28.

29,

30.

l

8
!

T



31. Divisez

3 2/3 par 3 1/7

32. Trouvez 8% de $650.00

33. Soustrayez
5 heures 20 minutes

3 heures 40 minutes

34. Convertissez ,125 en

pourcentage

35. Convertissez .625 en
fraction et simplifiez

la rdponse.

36. Transformez 3%% en

forme décimale.

37. Convertissez 2/9 en

fraction décimale

38. Convertissez .027 ea

pourcentage

39. Quel pourcentage de

15 est 9

40. Multipliez

81% X 20%

REPONSES




auxiliary 3evviees fo: Eogh Sclivdas = ccbaiigdes congenns

HICH SCHOOL FQUIVALENCY EXAM PRACTICE CLASS ~ CHECK-OFF =« Name

(Coueae of Sty “EXAM PRACTICE T PHASE

Matemdticas) (16 one hour sessions=16 hours) ;
___1. Operaciones de NUMEROS ENTERGS Repaso #20=32,39-41,47=50,57-59
-2 ‘Introduccién a WEBRANG>~sinplicacifn Arco#142-150
——3. QUEBRADOS=-Suma, Resta Arco 150152, W,W.N, 35,42+
— 4, QUEBRADOS-multiplicacidn, divisién Repaso 121-124, 130~132
3 Introduccidh a DECIMALES-conversiones Repaso 152-154, 200-2C5
¢, DECTMALES-suma, r:sta, multiplicacidn(aplicacién) Arco 166=172
T DECTMALES-divisidn, problemas mixtos Arco 172-174 Repaso 207-219
___ 3, Introduccidén a PORCIENTOS,cnnversinnes Repaso 221-232
—__9, PORCIENTOS-aplicacidn, inter€s Arco 196-193, W.W.N, 04=95
w10, PORCIENTOS="es", "de" “Repaso 242-248

11.MENTDAS-Tatroduccidn W,W.N, 107

o 12, MENIDAS<pperaciones W.W.N, 108-113
.__IB.QEOME'I'R;A-fé'rlmulas de perfmetro, 4vea, volumen Arco 12143
_IA,CEO:xETRIA-’practica, aplicaciones Arco 219-222
manm i’ ALGEBRA=nUmeros algebraigos, operaciones bdsicas Arco 206=-2043

-_,;.6.

GEBRA-coordenadas, graficas de todos tipos Arco 209-210

.lEZc‘;:resign Eacritas(w one h{}ur sessions=16 hours)
- 1, La ToCAL, el DIPTONGC, y la SILARA Cubero #7,19-243Perera 14=20

___2, Palabras A¥U_AT, LLANAS, y ESMROJULAS Cubero #7,26=28;Perera 11-13
3., Reglas del ACEXTO ORTOGREFICO Perera 2Ll-34%3 LANDOUT *
sm. 4, El acento dIACRTIICO Arco 12-143  HANDOUT
5. Problemas ortogrificos: LETRAS 1)U 3E CONFUNDEN Le~orbUuruy, 24=54; HANOOUT
s 6, PALABRAS aue se confunden Ortograffa* 18-28,47-46,78-85
7. Partes de las oracidn, SUJETO Y PZEDICALD Cubero#8,22-25,31<34,57=43,46-49
~__ 13, Qracidn y FRAGMENTO Arco 19-21; Cubero#8 109-129
a9, CONC2ALNMCIA de sujeto y verbo Arco 24-27 :
—_ 10,Uso correcto de los TL1EMPOS DEL VERBO Pello* 99-130
—_ 11.El verbo HABER; DEBER y DEZR DE Arco 36=37
T 12.Las PREPOSICIOVES; lefsmo, lafsmo, Lolsmo Cubepo#8,100-302;Pelio134~136, Arcyd?-9}
— 13.Las MAYOSCULAS Atco 45
o l4.b2 COMA y sus diferentes usos : Perera 73-87
~__ 15.Los DOS PUNTOS y el PUNTO y COMA _ Arco 52-96
—16.EL DIKLOGO y las citas Perera 125-128; Pello 51=57

##+% NOTA: Para lo sigulente, favor de conmsuyltar el "Folleto"”  ##%
: m,{m (6 clases de cuareata minutos: &4 horas)
— !, Economia: obrerns v produccidn/lUrdficas bdsicas: de lfnea y efreulo
o2, Historia: E E.U U, y Relaciones Internacionales/M&s gr&ficas: de barras vy 1{; _
3, Historia: Independencia de 2m, tat, /Mds gr:fficas: de barras y cf:gg]g v_linea -

b4, Clencia da Conducta Humana: _pgicolo:{a/Pnfo‘tica adicional con gpdficas___

m—— o GeOgraffa: clima vy ambiente/Mapas de regiones del mundo -
-6, Ciencias Poifiticasz __ _ —_cistribucidn de poderes/Mapas de AmeTica
iencias Naturalesl (cinco clases de 3} horas) .
e lc Biologia: seres humanos: sistemas dejcuerpo humano/diagramas para tarea
—2, Blologfa: salud vy nutricidn/tablas  para tarea
=3, Ffsica: —_ . luz y sonido/diagramas para tarea
—ib, Quimica:__ reacciones/formulas para tarea . :
—— 5, La Tierra __Frocesos geologicys/diagramas para tarea.

; (cinco clases de cuarenta minutos: 33 horas)

-1, Lectura en general:tdenicas de lectura idea central.inferencias,(artfculo da ravista)

meme2, Lectura en general: Los hechos vs, la opinidn Caricatura polftica (Editorialesy

= 3, Prosa: e dcea central ce T __{(cuentos

—4, Ld poesfa y la obra dramAtica: Lenguaje figurativo glosaris de términos (poenas i{picng)

—35. La lectura en la vida diaria: Instrucciones y anuncios clasificados (Instrucciones)
(Total=16 evening sessions; 40-4R hourd ‘

: HORARIO
(Suggested only- space available for individualizing)

- pia 1 Dia 2 Dia 3 Dia 4 Dia 5, etc.
55«60min{Cram,) (Gram.) l (Gram.) ' (Gram.) (Gtram.)
55-¢0min.(Mat.) | (MY l ToMaty o T (aty |7 (Mac) T ‘

. 35-40min.(E.Sec) " | T (CHatu.) T | —(Lee)T T i T.soe.) | T (cien.Nat.J~

Fecha aproximada del aexamen:
N (S1 su asistencis es menos del 90% 1
¥4, serd cambiado o la clase da #re-i.S

b Tinded 1t ]

o . ~96- 105
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To the Teacher: cthe following homework assignments are suggested followings
to the class discussions listed on the frout. Appropriate activities from
Arco, Barrons or the programs own tareas' booklet should be given to students
to> do at home.

Tarea

1) Lea cada asignatura cuidadosamente y note los puntos importantes para
recordar. .

2} Conteste cuulquierlpregunta o colaque la informacidh que falta en los
dlagramas y las grdficas.

Estudios Socilales

1) Economfa - Obreros y produccidn

2) Historia - EE.UU. y Relaciones Internacionales
3) Historia -~ Independencia de Amdrica Latina
4) Ciencia de conducta humana — : psicologfa

S) Geograffa - clima v ambienté

£) Clencia Polftica - distribucidﬁ de vpoderes

Ciencias Naturales

.1) La Biologfa - diagramas; sistemas del euerpo humano
+2) La Biologi; - disgramas sobre salud y nutricidh
3) La rfaica - diagramas gobre luz/sonido
4) La Qufmica - anéiisis de Sagmulas
5) La Aagronome - - dinsoaéas sohré proceéos geol6§icos
Lectura
i) Lectura General - Barnell Loft; artfculos de revistas

2) Lectura General (hechos contra opiniones) - _editoriales para comparar

3) Prosa - interpratacidh de un cuento

§) Poesfagy Drama: lenguage figurativo ~ poemas 1fricos
%) Lectura PriEgiEa - ins:ruccio;esggara tomar un examen
LEGEND . IEXT

ﬁepnso ) v Repaso Materdtico

W.W.N. . - Working With Numbers
Cubero #7, #8 Espanel Activo, Tomos 7, 8

Ortograffa Ortogratfa (H. Perera)

Perera N Acentuacidn v Puntuactdh

Legorburu #2 ’ Ortograffa del Espdfiol, Segundo nivel
Pello Manual de Efercicios Gramaticales

HANDOUT Mimeographed sections from Legorburu (1-11)

(available from Clemente Center)

¢ -
43

/

T, .

97110

¥
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suxiliarvy Secrvices for High 3chool

eevel UL, Fo3.9

Exan Practice Cluss

s - Bilingual Component

CHECK~OFF Sheet NAME

(Course oI Study) (Phase I:)
Matemanicss ( Sne honr sussicaw=li houvrs) Engﬁ PRQET;QE"PHASE ]
™ i. Gperaciones de numeros enteros NW.NL b, 1L, 17, 23 )
2. Introduccion a quebraios-cuma,resta w. W N, 280 36, 323 '
.3+ Quebrados- sxmp&iftgaclon de tuspuaatas Recaco 96, W, W.d. 3C, 31
LD Quebrados-multipi icacion, divisidn W N. a5, 43, 47, 51 ! ——
. .. 5. latraduccignea decimales-coaversidn ~Adec 161~18%, 176-178 .
-.6. Decimales-suma. resta, multiplicacién(apiicacicn) Repaso 173, 3/.w.N. 57, A2, 635
o Deﬂimales-div1=1nn probieras mixtos__ W.w.N. 70, 73, Reraso 207
__ 8. Incroduccion 4 porcientos, cemversiores W, W.N. 81,87, 8¢
.9 qucientos-aplicauion, interss W.W.N. 35, 31. 93
_.10. Pcrciepgton-"es! "du¥ .Repaso YR L c
_ 11, Medidas~ ~3uma, resta, multiplicacion, Givibld“Agiw.W.N. 167 .
2. Geometria—angulos,,pe:.retro Arco Z46-213 -
_ 13, Gecmetria-fornmuies de area y volumen  Arco 217-218
L Quometrla practica, aplicaciones Arca.lif-%0F
13. 1;hebra ataeres algebrdicos-cperaciores basicas Arco 206-2028
16. Algebra-coordenadas, grdfica® de-zodus tipos. sreo 209-210
[E A
Ezpresion Escrita ( 16 one hour sesslon*ﬂlo dours)
. l. La vocal, el diptcago,; v 2a #itaba ' 22r8ra 1, 14=10_ Perera 2, 12-17 —_—
2. Palabras agudas, llanas, y esdruijulas Perera 1, 11-13
_. 3. Reglas del aceato orctogrdfico Leoorburu 2, 11-20 R
~ 4. El acento diacritico Legorburu i, 2&-27
.. 5. Problemas ortograficos: letrds que se cohfunden_ Legerburu 1, 28-ab
-. 5. Palakiss que se confunden Legorburu 1, 28-463; Leég sury 2, 53-67
.. 7. Partes de las cracidn, sujéto Y“pred1Cado Cuberc 7, 145-146; Arco 41

Cubero 8, 57-62

. 8. OQracion y fragmento Arco 19-21

_. 9. Concordancia de sujeto v varbo'
V. Us correcto de los tiempos del verbo
11. bo' haber; deber y“idber de '

Arco 32-36%
verbos {rreculares Arco 36- 37

L 12, Las preposxciones, leismo, laismo

y loismo_ Cubero 7, i33-136; Arco 37-38

' __13. La3 mpyudeulas Legorbixu 2, %55~57
.14, La coma y sus diferentes usos Cubero 6, 33-36
—-~ 15. Los dos puntos y el punte y coma Cubero 6, 83-55
__16. El didlogo y las c;tas Arco éé-:ﬁ

oy MOTA: Pa-a lo sizuicnte,

“stedios Sociales (&

clages de cuarenta nznutos.

st

Zavor de consnltar =1, "Fcileto"

4horas)

~.l. Ecoromia: y grafico basica de_linee, pep  (righerina) _— -

.—_ 2. Eistoria: y mas zraflcos ""de e¢frculo, —t:.*Yg:g—Culnnblna) ' .
-3 Eziﬁgiiif y mds grificos " de barra,ecc. {monanjulas vS. demacracias:

N TR At * yrﬂas graficos __tedos arafica (socioiopia)

. Geografia : terminos geograficos

locaiizar dist;ntos

loczlidades(tipos da papas.)

<lencias Polfticas:

terminos polici

icos mas practica en localizar(concepto de nzcion)

Zlencias Naturales

, *(Behavlioral Suience)

‘eineo clases da 3% horas;
plantas, animales ygeres huhanos.
ecologifi.

Afoiogia:

Figica:

estructura celulax f(diagrama}
interdependencia natural (diggrara)
aleccriclidad (diag-anm a-P’echonPa 2rn. )}

E o e

. ulmicas

estavwatura atomic.:

estructur2 acimiza (diagrama)

h

. la Tlerra:

Astronomia,

sijtema

solar (dlasrama,

.eczura (Cinco clases
Lectura en zeneral:
Lectura en general:
Frosas

de zuarenta minutos:
tecnicas da ieczura,

2t Soras)
{dea cen

tral, inferenclias,larziculo de =evisgza!

Los hechos vs.
siznificade dJe

la opinion

Garicarpva politiva (Editsriales.

{¥nsavo v tema)

"biblioarafia”

"La poesia v la obra dramatica:

WML o ia e

La lectura en

la_vida diaria:

Lenguaje figurativo.

glusarie £a t2rminns i{poemas

Yiego .

instrucciones v anuncios clasificados

‘instruzcinpas?

(To.al-16 _evening sessions;s0-43 hours; suggested Occober-December)

et e e e

HORAR T}
/ (Suggested onlv; space avatiable for nd"‘dua’i-)r ) 4
Nfa 1 N{a 2 wis 2 niza - o
Tmin \ 4 -
o (ﬂr&dﬂ) {7u~wq (ﬁyﬁ/J,v '{%xonb
; ; - — — — —— — ,’-_ N R R i A Tw T — e
@i fn ) () (7] (mat)
. S — e M e N S SR M —_ .
wmin €T % {Cremeerar {L2ath ~ Rl Spmy 5
Fecna aproxiacia fe exa-ong
' WS4 e oaciac I T - N Y er 4 L
Jooseri cam . AdY aie Surenily
1,0 . IR i i :

Q
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Tarea
1) Lea cada asignatura cuidadosagente y ncce los puntos Loportaates pare recozdae.

4 .
2) Conteste cualquier pregunta o celoque ls informacion qye falle en los diggrames y
loas disgramas y las graficas

Estudios Socialaes

1) Econon{a - : Cmort.iqi_m_g['udol 1. expor$ades Ayc, B84~ 0-3
Arc.70-1,77-8
2; Historia -~ . Pre-colombina: loa ggtecas y los incas 3ar 104~5 ,97=8. .
" 3) Historia - ... mmrqufas .y gemocracias .
4) Clencia de conducta humana - ) la lociglogln Arc,81-2. §81-8
5) Geo;uffa - los tipos v lss fungfones de los mapas are 76~7,80=1

6) Clencia Polfeicy - ¢oncepto de aﬁl;nv(cgﬂunfa) Bar,33-1. 92-3 ’

Ciencias Naturglea

1) Ls aiolog{n - las plantgs, los animaies, las segeg hamgnes, alaborzy diagramas

2) La Biologfa - ccolog{u - intsrelgciones; el cicle easbintco; elabor diagraras

3) la Fisica - las Elactronas; elaborar disgramns; inmtegsgegar diagramas

4) La quimica - elsboror les partes del atomo; ideatificsp @ibujos de varias Eldcula
5) La. astronomfs - el sistema g¢olar; wne diagrams de 133 eug:lr!&ticaa de les B'luer.as
Leccuras
1) Llectura General - Bgroroll Lofy, nr;lculo‘ de wivistas
2) Lectura Gemeral (hechos contra opiniocies) - agitoriales pa'rn cowparay,
3) Proes Ensayos pergonales ¥ sl significado del ::mino tema
I (U Y TR T
-4) - Poesfa y:Uramat léngeiga’$1gurats ™ 2“!91“ if¢ican
5) Leoturs Pra’ctica - iptyucciones para cogdr un examen
LEGEND TEXT
Arco .
Perera 1,. Acentuacidn v Pun:uaci‘n
Perera 2, Ortograffa
Lagorburu 1, 2, Ortograffa del Espifiol 1®Cy 2& niveles
. Cubero 7, 8, Espdfiol Activa, tomos J, 8
* Cuberé 6 Pr&c:tcu de Ortogratfa
LEGEND ©1EXT
W.H.N, Working With Numbers
Repaso Repaso Matemdtico
Arco

112

o -99-
ERIC

Aruitoxt provided by Eic:



atlon

inding basic

& for intec-
 representative
s of flction,
tion & nar-
genras

reting concepts of
y and plays

ce in understand-
nferential mean-

e {n critfcal
retation of style
nd weaning of
entative exam

CH

lectures in
ental concepts
erature

.

113

O

ERIC

Aruitoxt provided by Eic:

i

arichmetical com=
putation
measurement

‘arithmetical comp~
utation in verbal
problem~ solving

basic concepts of -vusconcepts in governmental
- area, volume & mea-

surement problem
solving

graphs

LUUCA LIuitnl,

SOCUL STUDLES

oral blographies of
cultural role models

latroductory gecgraphy
concepts

concepts in Marea" cyl-
tures(lLatin Am., Or-
lental, ete.) com-
pared to U.S.

"concepts in personal

consumer economlcs

FRULILAS UG LHak]

SCIENCE

1ntroductory concepts
of human biology in~-
cluding health

LANGUAGE

——————

conversational syntax
and diction
verb strvctures in speak-
and writing
sentence composition
spelling

parts of spaech
parts of sentence

.frequent diction pro~

« blems

simple paragraphs
and sentence con-
struction problens

spelling

‘concepts in world history introductory concepts of -orthographical patterns

concepts In American
pluralism

systems

physical science
basic concepts of life
sclences

arithmetical solution critical interpretation critical interpretation

of typical exam
questions
algebrale solutions
concepts of number
theory

formula sulutions to

sample exam ques—
tions on plane
geometry

of sample test passages
in world history, Am-
erican history, govern-
ment, economics
summary review lectures
of foundational con-
cepts in outline

form

"of sample test passages
in biology, earth sci-
ence, physical science

outline lectures of
basic concepts in each
of the sclences tested
for on the exam

including spelling & :«
homephonic confusions
grammatical agreement
patterns
composition techniques

orthographical, gram-
matical, styllstic &
dictional analysis of
typleal exam Questions

PRACTLGAL APPLICATION

reading and evaluating
advertisements
"dramatic" activities
(mock interviews, role
playing, minimsl dia-
logues ) in job-relat-
ed situations.

application filing

understanding “commercial
writing" (newspaper ads.,
ete.)

the math, teading and
welting of personal bud-
gets and home economics

arithmetic in business

%(credit buying; calculation
of tax & interest; mak-
ing change)

formal letters

writing a biographical out-
line

preparing a resume
interpretation of "bus-
ness prose" (job an-
nouncements, simple
contracts,ete.)

the mathematics of work
and home

the style and grammar
of wricing a resume

exan question drill in
business math preblem
solving

H XIGN3ddv
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'l



A.5,UI,S8,
5. APPENDIX I

French Bilinenal Fropram

PROGRAMME, DE TRAVAIL CYCLE A
MATH . REANING SKIILLS nR1PING. SKILLS,
, " . ' .
/
llevision sur les quatre oncratinng Uging the Context AU Bagenta knglish
l.es chiffres ronains sorking with Sounds Al vorkbookif- -+ 1
Lesa mesures de tompe SRA RI'U Level 1-7 lkxercises page lﬂfl
Les mesure Jde loncueus: Locating the Answer C Capital Letters
Les mesures de capacitd : Using the Gontext C Addressinpg Envel,
" Les mcsures de poids Heterony.s..D letter Writing
Les mesures diverses lomonyms *D1-8 ' Fillinr out l"ox-m">

les fractionas Logating“the "Ahswer D

P
{.es nomhres decimaux with Map »ork
SRA KFU level H-141

SRa 2C fan, Brouwn

llest final

JABORATUIRLE DU o CIUE
. (]
lecture ei habilete 4 la recherche

_uamme ronre, jaune, verte, el hleue

SCIENCI
Lo wlodtterrentre

SUPe s Clus QG TALES
lLes Miats-lnis

/
lycturag el aclivilen le jour el In nuit

;o
le peuple nmericain

/ L.
la nrosnerite americrine La répnntltlon de la chaleur

v
[.'economie amcricaine Les terreswet les-mers

L'histoire du calendrier

. . 7 .,
Ltindu-trie americaine
/
. ".
les villes americaines
'
Hichesse et prosperite des intats-tnis
{ .
levision re¢nerale

FMPLOT DU trMEsS

U.S.A, 1ts Veonle and Its R aders
ftending and ixercises )
Workhook kxercises

{icosraphical ierms

SRA HAB Level 1, 135 readings

O
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C. EJERCICTIOS DE NOMBRES COMUNES

El campesino rampe la tierra con el arado para hacer el surco donde

caerd el grano de maiz.

El sol y la lluvia haran que germine.
grandes mazorcas. Todos tendremos tortillas que comer.

. /s 4
La milpa crecera y dara

En este trozo hay once NOMBRES COMUNES .
Encuéntralos.

1. 7.

2. 8.

3. 9.

4, 10.

5. 11.

D. Mi plato esth en la mesa con el cuch/illo, el tenedor y la cuchara.
Acercare mi silla y esperare la sopa.
Busca los NOMBRES COMUNES. ¢Cudntos son?

El vaso tiene agua fresca.

-104-
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Repaso de las primeras cinco Lecciones

Completa las siguientes oraciones llenando los espacios en blancos.

Le ¢ = el sujeto es el .

es ¢l nombre de persona, animal o cosa del
que se dice algo o que hace algo.
Las sras gue nombran personas, animales Yy cosas

se llaman .

El nombre que girve para todas las personas, los
animales y las cosas de una misma especie se

llama .

El nombre gque le damos a una persona, a un animal
. . . 7/
© a una cosa para distinguirlos de los demas se

llama .

Toda oracién consta de dos partes:

1. 2.

es la persona, animal o cosa gque hace

alyo (o de quien se dice algo),

Para d-= »rir el sujeto, pregunta Cguien? oé ?

118
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N.L.A. (ABE I) Primera Parte

Conocimientos Generales
3, Uso de las mayusculas

a, nombre de personas y de lugares (1)

o e e e e e e e o o o o e e e S e e S ot e S o T T S et A S S S e et S e e 8 e A T T T ¥ S S e e e S e e e e e

Los nombres propios de personas lugares O cosas se escriben con letra inicial
mayuscula. Recuerde siempre que las letras mayusculas en ocasiones tienen diferente

forma a la letra minuscula,

. . . . ’ . «
I. Escribe con letra inicial mayuscula los siguientes nombres:

1. andres ‘ 14. manhattan
2. 1luis . 15. nancy _

3. facundo 16. william

4., julio : 17. zapata

5. bronx 18. chicago

6. queens 19. 1llinois

7. estados unidos 20, hawaii

8. celso 21. italia -

9. peru 22. puerto rics
10, felicita __ 23, rio piedras
11. mejico ‘ 24, santo domingo
12. brooklyn 25. cuba

13, maria

II. Escribe 10 apellidos latinos.

Ejemplo: Gonzalez

1 6.
2 . 7.
3 8
4 9.
5. . | 10.

126
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Conocimientos Generales N.L.A. (ABE I) Primera Parte

3. Uso

de las mayusculas

II.

IIT.

Iv.

3.B Nombres de lugares

Recuerda que los nombres de personas, lugares o cosas deben escribirse
con letra inicial mayuscula.

Escribe 5 nombres de tiendas, pueden ser en espanol o en ingles.
Ejemplo: Joyeria del Toro

1. 3. 5,

2. 4.

Escribe 5 nombres de rios,
Ejemplo: El rio Grande de Loiza

l. 3. 5.

2. 4,

Escribe 5 nombres de paises.

Ejemplo: Argentina
1. 3. 5.

2, 4.

Escribe 5 nombres de ciudades.
Ejemplo: San Juan

. 3. 5,

2. 4.

Escribe los nombres de los condados que componen la ciudad de Nueva York.
Ejemplo:

1. 3. 5.

2. 4,

121
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Dk. SEYMOUR WEISSMAN
Director

JULIAN O. WASHINGTON
Assistant Director

.

JERRY MAHRER
Conter Adminisirator

APPENDIX J

BOARD OF EDUCATION
AUXILIARY SERVICESFOR HIGH SCHOOLS

ROBERTO CLEMENTE CENTER
431 JACKSON AVENUE
BRONX, NEW YORK 10455

JOHN P. RAMIREZ
Bilimgual Coordinator

TO: Center Administrators, bilingual teachers, counselors/advisors
4
FROM: John Ramirez, Co-ordinator of Bilingual Program

SUBJECT: Calendar for Fall,1981.

Thursday September 24th ...:cceeeeseecessso.. Meeting with Ed. Advisors/Counselors

ONLY

Day: (all language groups) 2-3:30pm
Clemente Resource Center

Evening: (all language groups)
4~5:30pm Clemente Resource Center

September 14-October 3 ..evecevecescssssssssss Evening center registration-testing

etc, (all languages groups)

OCLODET 5thececeveevescassensecesssssnssssssss Bvening classes scheduled to begin.*x

OCLEOBEL 21SE v vevevacecovsosssessasesassasssss Fall conference will be scheduled for

Chinese, French/Haitian, Greek, and
Italian staff 4-5:30pm. Clemente
Resource Center.

November 24tR v.veveeveeneosseasessesssssssss Teachers and paraprofessionals

(Spanish component) will be scheduled
to meet. Clemente Resource Center.

Day staff: 2-3:30

Evening staff: 4-5:30

* Call your administrator to confirm.
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APPENDIX K

HIGHLIGHTS OF ADVISORY COUNCIL MINUTES OF OCTOBER 22, 1981

by 2R i)

d at the Brandeis Evening Center, Auxili.
from 6:00 p.m. to 8§:30 p.m. Members of
the Advisory Council signed the attached sheets to indicate their
membership and attendance. John P. Ramirez, Coordinator and Alma T.
Warner, Assistant Coordinator of the Bilingual Program verek present.

o

The meeting was hel
services for High Schools

9
&
735

Mr. Ramirez explained to the Advisory Council that the program
must submit a new proposal to get Title VII funds. Members asked
questions, discussed information Mr. Ramirez gave them and ended by
recomending that the ‘program add as 1its new thrust getting more
~ students into the program who have never before attended school in

New York City. This recommendation will be incorporated into the

writing of the new proposal.

Mrs., Warner presented the results of the data compiled by the

80-1981 which showed information about the number and

program for 19
Council members were shown

types of students served by the program.
“copies of charts showing this information.

The meeting was adjourned at 8:30 p.m.

__.-—__.—..-_.-—-..—-—_—-._._..—._-

——.—-.—..——.—_——_—.—-_—_—_———_—.—

Christmas party/meeting was held at the
Roberto Clemente Center. Members of
e materials available in the office

. The Advisory Counc il pre-
office of the Bilingual Program,
the Council looked at ecme of th
for program-wide use.

3 The Council was given a surmary of the progress made to date in
writing the new Title VII application by Mr. Ramirez. Questions and
answers followed., After this period Council members were asked to
vrite their comments and recommendations to this application on the
sheets dated December 15, 1981 which are attached to this applicatton.
(These sheets served -as attendance sheets for this meeting.) They were
7180 informed that sixty days after the granting of an award for this
neiproposal, an Advisory Committeer will beformed. Details of the make-up
Erof: this committee were given to the Council. The meeting which began

A ‘ghout 1:30 p.m. was adjourned at 330 p.m.
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QRecommendations and Comments.cf Advi

sory Council Members with Respect to the

;Proposal 1isted below (1981=1982)

.o

1, PROPOSAL TITLE:

%5 FUNDING SOURCE: Title VII

~'3, DATE OF COMPLETION OF THIS REPORT: December.l5, 1981

4. SIGNATURES OF COUNCIL MEMBERS:

/ /(ﬁ,nz 4:«12{41,4,{ an /(/r ’/1? F;MA‘M__

THE BILINGUAL PROGRAM IN AUXILIARY SERVICES FOR H.S.

Occupation®*

DLy, 9?&% , 1,2,3,4,5

- Ja:

af ?’mez{Hé Lerassae J has /m,uuz( 2 L7

ﬂoﬁud,‘,a}\_ Afm‘i— Ca S/ «;Qv,l/{'os C@,b ,907’155’1-.

Ppitia (Bbuna)

*0ccupation: :
Parent of eligible child

1.
2. Student
- K 3. Student/Parent
4. Community Representative
5., Board of Education gtaff member
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Recomendations and Comments- of ‘Advisary Council Members with Respect to the
Prooosal listed below (1981-1982) :

PROPOSAL TITLE: THE BILINGUAL PROGRAM IN AUXILIARY SERVICES FOR HIGH SCHOOLS
" FRDING SOURCE: Title VII
* DATE CF COMPLETION CF THIS REPORT: December 15, 1981

;sn:uaunss CF CQUNCIL MFEMEERS:
g Occupation*

1,2,3,4,5
gﬁémfdéuk&/QZMmLzzgﬁmnai 2
1 o el il ]

2 el

s

53
A

s

A LA ____—5

mp L it
‘& o ; a L 4D A " m.v‘df - E
W7 4// Mﬂfu[//afb¢ /2@/\/ Va2

Jgﬂjmﬁﬂ-) h?ﬁ,&ww
Lo ot Ao o oo d;f-mt&&ffé
flc_;,xuu(;\} W

1., Parent of eligible child

2. Student

3. Student/Parent

4, Camumnity Representative

5. Board of Educaticn staff member

125

-111-



£}

recammendations and Caments of Advisory Council Members with Respect to the
- Frcposal listed below (1981-1982)

|. PPOPOSAL TITLE: THE BILINGUAL PROGRAM IN AUXILIARY SERVICES FOR HIGH SCHCOLS

FUNDING SCURCE: Title VII

P ROATIT
iy r_"‘._;_
~>

L ). ONTE OF COPLETION OF THIS REPORT: pecémber-15, 1981

N ¢ SIQWIURES CF CARNCIL MEMBERS :
Occupation®
1121314 IS

Y~\/£Jt§ CZgz{rvULifk; v | 1
449 aeta el diiiomo -
L g, AR pMAAD i

—_—
—_—
I
_—i
I

” ——

s

*Occupation:

e 1. parent of eligible child

K 2. Student

W 3. Student/Parent

2 4. Community Representative .

k. 5. Board of Educaticn staff member

3

2
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