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FOREWORD - N~
- . " ) . .
Th1s publ1cat1on is designed to aid téachers(xho -will be teaching’ the
grade 8 social studjes course titled, "Basic Issues and. Problems 1n.the
United States.” The title of thiS‘curriculum resolirce guide; "America’s
_ Heritage, People.and Problems," captilres the major foci of the four umits
© of study. The curriculum for this course is designed to develop' a, compre-
hensive understanding of the historical significance-and growth of a -
. democratic government and soc1ety character1st1c of the United States °
today L3R - .

,-—--_
L]

. Each un1t begins with an nverview and follows the follawing format
1ndex to 'student’ references; (2) key questions; (3), generalizations;
(4 concepts; {5) objectives; and (6) a series of 1ntroductory. developmental

Pand culminatang 1essons and'ngtiV1t1es. e .

_ Th1s gulde¢was ‘developed and wr1tten by Mr.. Barry Yamamoto. a teacher
at Niu Valley Intermediate School, and Frs. Jan Kinoshita, a resource ¥
teacher in the  Dffice of Instructiona] Services. ' Every” attempt was made

to incorporate the "successful® lessbns and activities used by many teachers

. throughout. the state J — .

Implementation will-be guided bnd ass1sted by spec1al1sts from the
district, offices and the 0ff1ce of Instructional Services

Dr-. Donnis H. Thonpso
Superintendent °*

ke - '/tiéia¢¢v/47i :
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' -bring to Tife the early history of America, t

) . making and problem-solvin skills, and- developing a continually growing

Ty / N
’F__ -
- N - - > o - u-
v& . . : R : . - .. .,
e - INTRODUCTION . . .
i a ' N _-_ &, . ‘\_:‘11
l‘: f- . .4- “-'_‘-;-_-.}—-_.. * ’ ! . “CI B n

A:berica $ lieritage "People and Problems focuses on fhe early history
of the nation, Tts peopie and their struggle to bui¥d a.more democratic’ .
nation. The.meaning and jmpact of the Constitution and Bill of Rights g&
-American citizens and’ some of the problems of contemporary America are a¥so
explored 1n this course. : N

A or strand running thrpugh this study is the concept of democracy,
although ts meaning and application have changed over time. As society

and times changed, new Taws. evolved to meet. new “demands, and in time, -

were accepte*d form an ever-broadening concept of. democracy

This study includes the following units s

-3

UNIT,I: BEGINNINGS OF AMERICA. This unit examines the condibions and s o

c1rcumstances which led to the exploration and $ettlememt of America, the

deverlOpment of the people as "Americans" and the struggle for self govern-

meni:‘:s

- 'f-"-\ - -.’, ok - - e - LT

B Mf ) _
UNIT II. DEMOCRACY AND lil}MAN/l.&*lITY Th1s unit explores the histo-

rical past and inquires into its ong and continliing struggle for demociracy.
It examines_the imgortance of-British. traditions and cqlonial experiences

R —in—t—be—formation—oﬁlmerican danocracsz:arrd‘ﬁow the concept of human dignity

can- be translated ioto everyday l1fe

UNIT III: FOUNDATIONS OF !iMERICAN DEMUCRACY‘ Thls unit exp'lores the

. = .farm of goverriment. created under the Constitution, inquires into the meaning

and impact of the Bill of Rights on. citizens, and exa:nmes c‘tizen parti ci-
pation in public affairs..- e L 1 _

UNIf IV: SOCIETAL PROBLEMS This it examﬁles ‘some of the soc1etal

problems that gwnfront Anericans today. It exploves the causes.and effeotsf”*_

-of -these problews on-society and -examines the roles of-the individual,’
community and-government in seeking solutions and acting ‘on them.” Teachers
may - study other problems that may e more relevant to their studﬁnts,.. ,

I

N
; w¥pachers ave encouraged to use their imaginations and creativity to*

e Tien.and-women who shaped_

the development of American democracy,.and the -impact.of the Bill of Rights ,

'oz the lives-of people 4n.this-nation:. ‘Teachers: are-also encouraged to
sist students in bmlding positive self concepts, developing decision-

hilosopby} that reflects responsibility to self and others
} Time a.llotments for }he"units have not been specified Teachers \

should gauge. the ability“and interest leveis of their classes to dete_nni ne
the ¢h and depth of lessons. '

Te lessons- and activities have . been provided but these should -
as springboards to mare creative lessons ahd activities. .
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.. ,J ‘A Exploration o o ' ;(

-
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1. Reasons for explorat'ion S
2. Effects of explorations S PUR

J_%lonintim

'l- Settlement of*the l,...ted States L i "
2. “Reasons for- sett{ement in America from various countries
- 3. Colonial ways of life e S

" 2.7 Different points.of-vie
-301diers

eyr'-':Negrbes,; American Indiar;s, British 2
n~English: Europeans_ e el s

Rornan justice
3 Engli sh heri tage

] “The. Magna-Barta. - .o I
- ’ b ~The-Petition_of- Bj ghj: e e e e
"_-c.;.;_:;_'[ne':-:Eng_l-_i_sh Bidl- of_R ghts : L S

* Maryland:Toleration: Act G o " ;-_-_f"
4 ~-Roger W11 jams* ~defense. of freedom of religi_on ' Lo
5 Trial '_-‘_ofsPeter Zenger GOR

o RN : S . :
N _l_._ l;JJeclaration of-—_Inde_ ndence ﬂnalieqable rights to li A
o - 1iberty, and: the pursuit of ﬁappiness Y/
*- ' 2. Self Concept 7 e '

%
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SRS P Articlés of-;_Confederation s
SEP 2 ‘St““c‘t’ure of*eovemheq,t s
LT Bi]l of Rights SO

e v esehvi Righes
e .ﬁ. Equal Opportunity "

’ ‘r% - . X

‘ -l’. Elect;wns o
T - 2.--EleCtion” Cawpaigns and Issues L
e ag 30 TPolitical Parties STE S
Y. SR ﬁtizenshipf--"-‘:-’.r;_._j_ R -
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o * Teachers may sele t other societal problems that* ma_y be more r'e1evant
ANt thefr students i '




st UNITI aeammncs OF AMERICA

R AR ORI ; R . _
S -&L L L 20N T SR
N “Fhe roots of‘ the settlement of’ America canzhe traced to the search for

P L

_new trade _routes' ﬂE:h led tq thé rediscovery and subsequent exploration

and settlement of rica The beginn:ngs of Americaman ﬂ;o be traced to.

'-,fthe econmrnc and pol‘itical %onditions' in England which led many to seek

T U \ e -
T reater»freedcm and o rtunit i rica. « L '*
"“-w-«a—e_,i___ﬁ pp° y n Ame i - v '

2o []\K s The first: successfulj Br‘ltish colony of America was Jamestown, which

0

_....‘..._e.._ -

' _also -pwneeried the representative »form of dovern{ent as a model for other

. éolonies_

'After Ja'nestnwn, the settlers went to New England and'then to
e

- ‘ other places along ..‘1e Atlantic seabd‘a\Tt‘rn ‘lncreaslng numhers — __ A-\
As earl as the 176015 nany peqple in 'the calonies wet}e beginm ng

- s .

_ to’ think.af themselves as "Ameiﬂicans X They even}ually toofc action against '

- ’-_;‘

,Britisl’; regu'latwns and the princrple of taxation mthod‘t re[jresentation and\
" wWon_ the1r independence after“t‘ﬁe Revo]utwnary Nar. " _' . . _
b, This unit examines the conditions and c1rcumstances wh:lch led to the 7
. exploration and settlement of America. the deVelopment of the people e ’

- - ﬂ £
"Americaps" and thefstruggle for self-government. . f?‘(_ . .
o : ’ L : ;

- \

)
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" UNIT T: ' BEGINNINGS OF AMERICA | S ? .
L] R - - _’,- i 4 Lo . 2 L Y - -
T -'_ . " ‘{a ‘; * R - .‘-_ ‘ . . :' T bt
iy . . N: . R f
R ’ ¢ P .' - '_ - . - _.: ' e .- - ‘I _'\b ' . _? |
. __Keyjuestions / Lo &‘, AR R S ‘.

I. Hhat -changes in. Europé Ted to the discovéry atid exploration of. America?
Z\?hy do people také=risks? -What kind of people ark risk t ers?, wh’at \/f
tsks did the explorers;: ‘settlers, -and revoTu;ienaries take?

- How -did~tHe Jrmigrants- and-settlers: become "Américans?" - -

4 why gid the<colonists “revolt against EngTand*and what ‘actions did they . ! RN
. »- tak.e _' \E ‘. -_“::_::
V5, Who.were the Jea (during the }'{erwds of exp10ration, coTon}ization ang B} ’
i the Revolutionary Hsﬁj n? what Were the cons,equences of the1r 'dems?ons ] W
of the history of Amerw . Lom s <, o, Vo
. o --". . .. L T - . " -
S Dy g b T : A . -
Generaszat‘ions & SN ETT T e SO
:'/ -_’_.___: f \- 3‘ . J ?-.._ . L .‘ ! ‘Q\ .L .
Actmns, i'deas and deq1sfons have consequences«. , The founding ! f a,_'____
' uas the -resuHr of o he interactron of many ideas, decisions, and actions
3 €,

Changes which too[( p1ace 'In Europe dur'ing the fifteenth cencurj had a
+ great .éffection_thd history of Ame erica, ~_Demand. for ne4-products  from —
- Asia.led explorens/to “take sks a to Search_for_new trade'ro tes'wmch
had ’e clJrect bearihg on th 5hsc v and expTorai'.iDn of Amer1 .

have changed and cont" ues to . .
' wortd: and-its futur‘e _ r _

“Ppéople migrated. to_America_because of Various. reasons: destre for o7 ¢
religious-and politital freedom, adventure, greater opportunity for#
T ow better way_ of er._ They~ changed the coursy. of, Hmer*caﬁ' history.
o W

Humanitx s expTora,*ion“into the
_change the geograph{c. conéept -Of,

.5. The first su‘ccessfuT Britfs'ls&cmony f North America was Janhestown, which
-pioneered the representat‘ive form, of governiént as a model fof other © &
coTonuas. gAfter Jamestown;; tl}e sett1ers “went to New Eng1and and then to

+ ,othgr pTacks along-the-Atlantic seaboard n increasing numbers. THeNew
—-Endland MiddTe nand Southern\*cownies eaeh deveToped its own way of Tife,
.l

6, , The Alnerican exper'lence uas moned in part by the Enghsh QoTonists who
brought with them the\ir 1anguage, custpms weligions.and )deasnon Taw and
government. ol {___‘____ A

- —r-\

-; As"?e.ar_Ty as the '1760'5, niany r)ﬂe in the coTonies were(beginning t | .
\think- of. themselvas as. "Amer . o

- . Ly -
- ¥

French ‘and _Indian War resuTted in the growth o videa of home rule. !
~ Thus, British attempts to tax-and reBqute colonies met with fmarican >—
~opposition, ATthough™ her‘*e\uere many ‘ciuses of the American Revolution,
one-of the-most important was:the desireé of the colonists to be free of .
__British, regulations; such-as. the Procjamation of 1763, Stamp Act, Town-
sl -‘-;shend Acts Tea Act and IntoTerabTe A ts. o~

"8, Great Béitain's loose control over £he CO'lOl:}trj—:tﬂ the énd of the

\.o




ﬁangg Tci ca\use 3:0 become__ differentr

- L . . - ) R
. i . ) . ) B _:}\_—:

- . * - - B

'," b L] - - -_-j-:

72 Risk tak'ln,g Tak 7 th ehance of losi g sometning in order to gain L

.' - something elgeif o ~u o U JiA T , _ LS

: S L 4 - ' .

3. c!xploration Searching out- travelino irpa region previously unknown or ' N

_ 1iittle known ln -order Qo learn about its physical features,, inhaﬁitants, | i
A i _ .- N
- \ €fCus 0wt T AR 2o N R S J A

‘ 3. M'igration° 'ﬁqv_gplbnt of people from o 'country to- settle in another '
' . S - .-
5} Settlement- A e\w colooy, or a pla newl} colonized

___._,.._.__ - w

Coldnintion IEstai::lishment of calonies . -_ 3 - ,.T « s

' 'Re‘ olution- ...Bvert_row .of a. goverrunent or sy tem by those governed and
us_allv by ~force, ‘ith anotlier government o syst,w. taking its pTace
7 - ) Ul - *“f:—f S

. fdenki fy and explain\he factors responsibl
fAmrica ( Lol _ _ _ _ _
e Ide tify and discuss th reasons for Europ_ n migration and settlement
~JnAerica. - T \\ T
3'._ Analyze and d1scuss the actors thCh contq 6u_ted 'tovéard a succesSful
g cblony T \ . S "‘ﬁ

. 4 Anal e and _compare the liﬁestyles of the ew England Middle mnd -

t South rn colonies _ O B
o W
. f 5. Identiﬁy and explain the catlses of the American Revolutionary Nar

ﬁ_ -
6» Explain the diffeltnt points f view of the war held by various grou S5 "
. such as ‘Negroes, native. American Indians. British soldiers, and non
T English Europeans e SO T .

S 2 ‘Identify the leaders of i the Revolution and describe’?their roles _
v in-the war ef’fort R / .
! R I B -
f_ .w'. % .
_ Tt
- :-: = ';r-_- l. - :___ _-_::' ; =)




5 LESSGN*{ EXPLORATION~

i > f ! s \ i LT A "I'. y I C | oS
I- e o I ' -
- y Y i vt .
Lo - : /.
-Gev{eralizations .. y ‘o ‘)L N ‘ \E
LU AR ' I .- .. - A
e ¥ Actions, ideas and decision have cInsequences ' 5 *k
L g ] : - ) R - _‘_
2 "‘Ghanges wmch took place in Europe uring the fifteenth /c(entury-had a . &
significant effect).on*the history of America. T )& demand for new products . i
.. / from Asia-led explorers -to take risks and to search’ fop hew" trade routes A
./« which had a?irect\earing o “the European discove qvery /and exploration of .
- / Meri..a N _ .
Vo AT UON o I
‘j‘ 3. Humanity s explorat1'on int the unknown has changed -and conti nues to Ll
-.,J/ _ rhaxge the concept of* the\uo Nd. and Jts future. / o P :
L e Lo _‘ . - y; -7 -
\'" 4.° People explore “for. various reasons. The\Europeans had varied rgasons -
' for ek oring North' America. These incldde finding' gold and sj S
_;;‘\ converlé'\llg In ianS‘ to Chr1st1an1tyf‘and getting more trade goods, [

._-'-Concegt T E;éi T ‘ s
...'.j.-l'.'_'f..'_.Change~ To cause to become ifferent . | L ;_

3 Exploration° Searching out\-'

travel1ng in a regio% previously unknown

. 1. Tdentif y and ex lain the factors

O i l\__ ’, - , - _’r‘

.--,'-

. or little khown in order to éarn about its phys1cal features. inhabi-
_-':\tants etc. "}’;’_‘";"—’ U L .

‘_'3'.";'Risk taking. Taking the cha ce of ]osing something in order to gain

= someth1 ng else

S R . N b1 \
i 5 Tl - 4w \- N
. - __'f A “ /.
" =N ! S
I Ob ective -

explorat1on of orth Amer ca.

n
; . 3
; - il '

"2 “Explain the effects of exploration 0 lthe people and land of America.

=

e

: ;:3 Explain why people take r}sks C k,;' | P
- o-'/-\_ T{-' . - -'._ . “' ' . C ) __.
--Introductor;y Ac‘tivity -.-_'_ﬁ S N

Introduce students to_the _lesson by discussug a top1c which is closer
to the stidents-in time and experience.  Ffor examp\le, have studants..

discyss a statement made by Prasident Kennedy 391971 in feference to
‘the exploration .of space “Thfs is 'a new ocean and‘i the United States

= '_'-must suil on. it."_,_. o T

. sponsib‘>or European di:s_coverym@ '




" The following questions can serve )as guigelines

a, Hha‘t do- you “£hi nk "President"*'l(ennedy was talking about‘? wht could this
new ocean" -be?—«——- - —— -

* h. --th do -you suppose the United States began exploration of space?
. _fp—— -
“c. Were there any risks inonved? qu the Urated States? For the
" astronauts? Explain.. - - L.

-d., - If a neg_.; planet were discovered and smenti sts confirm that tte"planet
is Fich -in gold, diamonds, fertile land, and can support human life;
would you be willing. to explore the planet? What risks.or problems:
would you-probably need to ‘prepare for? Under whatf conditions would - -

P \ you be wil'ling to leave eartl\wto explore a new p'lanet? ,'
Have students sugngt" 1f"-staﬂementss__’.Lf_._'.__.:g_then%f__mu'ld be
* . willing to explore the new p'lanet " SN
o a '\' ’ _\'

Developmentai Activities

. ,
Ad . . . - ‘
[
K
-

1

1

~-Have students pretend they are sai'lors -li'n ng in Europe in 1492, Set
the stage for them by reading the-fol owing hypothetica'l 'situation.
Embellish the story with your own imagipatjon.- .- - . S

You have not gone on long. ocean voyage previously ‘and have heard stories
of huge sea monsters which are much larger than even the largest sh1ps .
You have just been asked by Christopheri(:olumbus tg_sail to. India through*
a new ocean route. . .

Questions to consider \- "

a. - Hha risks would you be taki ng? Th'll'll( in terms of. the fifteenth e
cent ry . :

b. What questions would you want to ask?

o, L - o . LR . [ . e T . i ’ -
LT ey . ot T AR ottt on L, e e " A L . R ' ot ' - FIR T
TR T L L P PO P TR U R R PR PR L T T T T B T S AT, I S

e T N R O e T L S Il L s B T O N BN L B i L T P A L M T R I, Mt O

B
b b,

c. Hhat'. wou w:urage you to sail? . ‘ *

* d. “What would enc u@’:rou to stay at home? v S, . -

f

se. Wo d , - E
e N uld you sail with \\\ _ ‘ ;
Have students compare the early expdorations with contemporary explorations.
_ Ask:  What are the. areas of explorat n\f\ us today? What do. we hope. '
* to gain? H

Inform students that groups of people like the Phoenicians;
etc., have been exploring other” iands from ancient times. Have




2.

3.

//
%

4.

suggest all the poss1ble reasons they & n#@ht have had for the1r~explorations

L1st the reasons, o a chart and- title i “u///;quore?" Keep the chart for .-
a later lesson - ) )

"

As students gather information from books. filmstrips, films, etc~, have *
; them begin an on-going~t1me line and *note the s1gn1fioant data. Se§ .
p. 12 for instructions on making a time line -

——

" Have- students gues what a Cap_ of the Q\::rld during Columbus® tune may ){
3

have log%id i apd ‘out {copies of "Map of- the World" located o p,
at the essom.- MAsk -students to compare the map of the world

’

. during Co ime. with-a-present map of ‘the world..-
Discuss the following questions : . =

How migéi the map of the world dur1ng Columbus t1me,have 1nfluenced
the viewd of the explorers? ‘ :

b. How did Calutbus’ .voyage change the geographic views of the world?

e

. Inform students that theygw1ll plan and present*ﬁnfonnational skits about '
\explorers.  Have students raise questions -that can be answered. The ]
\huestions may- include ‘motivation for explor1ng, place/s explored and
results of theit explorat1ons T .

01vide the class’ into explorers who sailed for France, Spain, Portugal,
or England. Instruct each group-to gather information on the. explorers
who sailed for one colintry and plan an informational skit-about the
explorers. Encourage them to use props and visual aids to help the story,
come alive . _ *,

&
If necessary. 1nstruct students in plann1ng for a skit.

Have*students gather data about the explorers and fi¥ in the following
chart“ i, _
o ' - Contribution [ Effect on
Explorer- Countr& Place/s Explored | to country Indians .

f < -
/‘ - ’ p

The following can serve as quide questions:

IQ
I»
|

a. If you could have gone with any explorer, which explorer would, you
" choose? Explajn .

Select one explorer and write a letter to him/her expressing your
views of the' explorer S. treatment of the Indians.

Choose one explorer and explain the effects of his/her exploration(s}.

L]
3




; _?_« Ll -~ ] -+ ;_‘ j_ . 3 & _; _I; P ,:
g * 4 \ i :

d. Pretend you are aft Indian. T$ 1T yoUr s1de of ;the story of what djf
happened o you‘and_your. peopie with. the coming of the explorers =

.Include how you uguld }ike to have been treated -

. A . &
8 Ask students: If you kad:ithe” opportunity t04maet one of,the explorers, B

whab_questions would yob ask? Encourage students to suggest quest1ons =
--~-and record them on a chart..

- . N } -

.Divide the class into groups. Have each groun select one explorer and"-
gather information about him. ~After-the’ qroups- have gathered their data,
S ~hold a press, ‘conference, FEach .group %ill have someone play the, rote of
. " the explorer and ‘the rest\of the students in class will play the rola of
' reporters. and interview th explorer.‘ The reporters will then write
articles about one or more explorers Students may write their articles

- ind1vidually or in groups.' . z__;

’ Remnd $tudents to_include the main facts and answers to the questions-.— .-&_ -
Hhat? th? How? Hhen? Where?.. . E

7. By the l400's Europeans seemingly had a 1ot of knowledge and technology ' o

to;a1d .exploration.: ‘Have students suggest what knouledge and inventions- = % L
wgre gcessaryto- enable: explorers to=sail into-the unknown. Bec L
the FEBE!

wers on a-chait. . Then have studentsigatfier information and
_eXplain Lhe: part “each-played -in- making-theexplorations possible. - :
Inventiogsﬁgay include- movable—type, gunpowder, tudders vs. steeringb .
- oars;: lateen“saTTS‘vsT”sﬁuare sails P , ’ '

r

8. -Draw students* atten*ion to the “th Explore?" chart. and based on the .2
- data gathered, have. _tudents ‘examine the reasons why people gxplore and*
make necessary additions or corrections. '

Z- h -_ - Co. Yo ) -.
' Culm1nating_Activit1_ '-ﬂf ! &

, Have students exam1ne their time lgﬂeshand pointqo:t g:uses and
ns have consequenc . -

-

effects or show how _@as and acti

' -
.o




I v b Time Lire =~ - , -
" . -Purposes: . Y . - o
"A. To assist you in developing a sense of history. T o E

. B.. To assist.you in-organizing~the-séquencé of-interrelated events and - S

‘ “.QYevelopments. ¢ e ' - : —

C. To provide you with a means for seeing cause and effect FRNALHONSEEPS v it
, ,,__‘--—/— o .- . : o ~ -

. ‘ S O E»-,fs;-
L) — ’
i —————— ——
P
T
. .
wangln =
—
8 P -
e n
.ot B &
H
- - “ 1
1} \f

Either pattern can be used with ease by extending it along either the top or
left margins of an 8% x 11 notebook. You may use a-law notebook;-available .

at alr_nq:tﬁny stationery store. The margins on the pages of such a notebook -
are as-follows: ' ) S

5-* . P . ] i - ! [
:-”__ ‘ .- om . - - . , j . _h . .l ' LR
. . ol T _ .
\ . 2 % :.3:._,, E -
S
‘ - . IRSIEANG
Obviously, the 3" margin is thé best place ft;r -your time lfne.
oo
\ R R
Z N You may. use’graph paper.. ' _ . Ny
On 'goyr time l_ihé'jni:kgi-bﬁ_gf_'eptri'e’s -about an; Tpersbn or jevent that you beljeve
to be. important to your sense:of the past, You may use $ymbols instead of words,
.., & brief -graphic presehtation of the person or event. You may want to po
. ddentify the beginning and-énding 6f an era or epoch, ap invention, the birth { [ -
\of an idea, political movement, evénts, people or leaders who shaped history. [T
- It is .your time 1ine, done to serve your own needs. Put on it what will serve /
those needs. ] . S L S :

- ». . Source: Ray Conrad

o

e ! ‘: '




‘ Map- ‘6‘1-‘ World
) Toscanellié% Hap, 1474 g§;
.3 l
EN - ]
N / '

O
) .
SRS

' i Q Azo‘.fs .
; . "&‘3& .

£ MaonRa,

CATHAYA - cmna _ ANTILIA - island described
CIPANGO = Japan . in medieval legends ;- :
HIBERNIA - Ireland. ST. BRANDAN.- mythicai land

1 L described in medieval tales
_ SOmte v " . . /i ’ IR i

, chnslar, Allan 0., Donald B, Frizzle Discovering Amer1can H1story From :
~ Explorati~ thiough Reconstruction., New York: Holt, Rinehart and winst?n,
“Inc., T§;4 p. 5 . / A |

0 '. . L .

f:.;’fﬁf g)ﬂ?
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G % LESSON II: COLONTZATION A
- ‘ . - . . 2 ) . ° . , ‘ ' .-
2 .07 Generalizations ° . - *
: RSP T
: " 1. Peopie migrated}tg America because of various'reasons: cdesire for oL TE
=  religious and political freedom, adventure, Yreater opportunity and a 3
: ~  better way of life. - * i ' S o
3 LT, - C N ot '
2. The first successful British colony of North Amér‘ica was Jamestown, which LB
o . pioneered the represéntative form-of government as a imodel fer other, TN
L \ P colonies. After Jaméstowh, the settlers went to New England and then to * :
T . othér placed along-the-Atlanttcseaboard i increassng numbers. N ‘ .:
_ *3. 'The American experience was moded in part. by the English colomists who i
) brought with them their language, customs, religions &nd ideas on law . g
and gover{zment. . : - A
e : ' . . . -
4. The-New England, Middle and Southern cclonies each developed its own way
of life. . ' : ‘ ‘
N . . : / ' . =
) . “ . - . . : ) 5.?@\ .,__
Loncepts P : . v L
* 1. Migration; ement of people from one country to another ; _
2. “Settlement: Walony or a place néwly colonized L _*’" -
3.. Colonizationi Egtablishment of colonies L
= . . . .8
—cr 5
Objectives . ' _ T ,
» . . 1 ___:_.E
} 1. Identify and discuss the reasons for European migration and settlement in
- America. . . // S :
T N ¢ , £ - T
2. Analyze and discuss the factors which contributed toward successful - B
colonies. ' - . J , p
3 %ﬁl‘yze and compare the waysof 1ife of the New England; Middle and South- ’ m_,
T ) eMn colonies. g =
-__-: - i . - - r ; “E
Introductory Activity v & ‘ - T
. ] ) . ' ' ‘::_
Introduce students to this lesson by-asking: Where\did your anecestors o
migrate from? Ask them for possible reasons for the migration to .
Hawaji'i. *Encourage the recent student ‘inmigrants to-share their, reasons ]
.'{S-_" ” ‘: . . ’ ..*. . ' - ' A




-

faf'c ing to Hawai' Have students suggest reasons for recent migra-

\tion rom_the rnain1 nd United- States. LS S e -

Un a chart titled "Reasons for Immigration" list the reasons suggested—-

ou_the students. ‘Accept allqauggestions. DRI ) "‘“ﬂ?; _

'Hav students look ‘over the 1ist: and nLte ‘the reasons whicn might have
led'\the early Eurdpedns to-immigrate and settie in- America. ~Ask students

- if t ey want to- gdd other reasons.to the chart. - ' I

planet,  1ave students write brief stories-about conditions on ea

Ask 5 udents if those reasons would encourage them to settle on °"°tgﬁ
which lmight encourage them: to- settle on- another planetq -Ask studen s t

Ca
3

-
-
3
ey
PN
"
oo
=52
-
s
=

Ak A LT

ST

O g

\\\\\

"+ share jtheir stories with the cuass. L

Develgpmental Activities - 'ﬂ‘~;_;;_ E Y

i . . - LR - 4 H !
VIR Al [ _ - » - ; N _ [T
N - ¥ - - -
- L - '
f - ! - R - i S . .
- / i N . '

z; Ask st ents:uha

| f\,

- -
R

1: Have students read appropriate materials on col0nization nd cont1nue the

w to M’Erica. '_-_"

—ar-

- time 1ines -started -in-Lesson I: -Discuss important daﬂes. events, etc.),

“the timeflinesr

Visted on the fime’ lines. Explain the_reasons_ for including, the 1tems on -

e pTEees

satling.on thé ship-from: Europe to-Amgrica. ~Have students gather-data
and in/grdups.of five.;produce a newspaper which may--include articles,
intery ews- which.: -express-the- eople 'S reasons'for migrating to America in
the 1 th and:18 h; i : e - S s

':rstudents:have gathered and;createdcthe newspaper. refer to the I
. "Reasons.forImmigration" and make-additions or- corrections: - Have -
students- formulate A summary. statement about the reasons for immigrati\J'

Later. students:may add a supplement to the newspaper with "letters to
the editor" describingfthe rehlit¥ ‘of - conditions in the new land

"~ Have students urite:their "f”
arly settlers' dreams fi' s
small g

: Ask students to plan_-n_ rgups for the settlement of a new pﬂanet
Tell students that the-planét-§s very similar to Earth and is. inhabited
with less civilized'oeople? -H?ve students decide on: the following'

0 want to include? r-'
\-'f ’ . T

_-What skills shoy Jld__the naver . . 3
Hhat temperament offpersonality should they hpve?

:a;- Hhat kind of peop1 do'ﬁl

: .Nha goods for yourselves and for trade do you want to take? 7

kind of drcams they think the imnigrants had nmie ' -‘5;'




9

'\v

"i.'

:The Unlted States will help you w1th whatever you need untzl you are

‘k‘_

N

self- fficient: ” In*vétuen, you “Will-.be reqiired to pay income.taxes
to tha Upited States government/

) H1ll you continue to be'loyal
citazens of the Bn1ted States?

i

“Discuss: Do you think youv colony has‘a good chance for success? Explain
" your answer, e

o

‘f - . -:" <

.‘._-

~Ask students to compare the colonies of Jamestown and Plymouth--reasons .
_for settlenent, ‘types of people who m1grated leadershlp, geography,
: .relat1onsh1p w13h Ind1ans problems faced tc. f__ .

E . T R oL v .
;.‘_ _ PR :-.-__. - - PO - : - . -‘ ?

e R T
L S damestown-.. -

/Reasons for 5|
seftl ement

- -

< ?:_‘fifsqsﬁp?!y_- f._':if P AN

- -

Rt e e Tl e

Students can analyze the beginn1ngs of both colonies and tﬂentify and
discuss the factprs contributlng to the success or. hardship suffered by_
 the: col0nists. D e A

The followlng canfserve as guide questzons

<

- -

'{;\ a.

_,d-.

~ success OF. fa:lure of. the settlement? _ L S
,-:DidTgeography play a role'in the success or hardsh P suffered? _
:B1d the. r lationship with Ind1ans help or n1nder the success of the_.-;__: .

_"iwere there any changas experienced by the settlers which enabledf :
) -them to surv1ve? -

.ijﬁow a;e our l1ves similar and £1fferent frcn the early settlers' ::“;_ {FL”
= lives - E . :

Nhat'uere the goals of ‘the people? D1d the goals help deternnne :;

settlemen ?

Nhat were the leaders roles in the surV1fal of the settlement?'

_."_ - _ ._____ R

- i =
. - . ForEe
T Al bl
- ;;_,_ '__ r -




Have students pretend they aye Jaﬁstown settlers and have them write%t
_ letters to their parents: about<Tifé in the early days.of the-seftlemen
& Or have students draw-politic ;9 carfoons which express ‘their feelings.
o and opimons—about some offt rqb erns enc'eantered at damestown

5: I-Iave Studen,ts make a ch&}’t of the settlement ot‘ the thirteen CO'IOnleS..{
R W }: LT oG E SXa : Y
Tz < - --._ _:'__'f-_ R '--@"_ St :-__ :: J{ i - RS v :? -.—'.:-: ’ Lo

AL [ o . E - - {
.
)

A Se,ftfement of *l‘hirteen Colo‘nies

.i

| Colony_ Settlement “People: | ’Leader "' Date ._i{easd‘n‘s’_sett.l_ed-_ '
{virginia __Jamestgﬁn;‘:l{nglish,f; John. Smith| 1607 | trade, profit

| - o - DutCh, :;.:-: o __-_':J:- ___' _'--'__ |- ° ) ° - B .‘ - . :,1_-
. :' - ;_—I-: ;—‘-_FP&I}Ch, _-— . . .:;—__ . ) _“ : 5 - = i ) -I_ -
- _---I_talian 15 EERURETa R Rl IR
. -“-- - '-'-' -1- - ’ . '_' __ ) e T :_ 5

P . On iﬂnap O'f tpe thirteen__ colonies. tell stufdents to 1nd1cate thn products B

of- -thg t:ol ogje

g wﬁich can: be answered by exannning the
Or use the hart and map: to - answer the following

. an,y of the:facts _listed
the map? DT

If appropr. ate, ask students ;i_‘.o-share duestions and suggﬂst possible
_ .. -answeps.’ Then: have students gather- infonhation to answer the questmn}s
L raised el = o

How did eegrap help:
Engl&nd g‘Hi id1e hy and- Sp hern Co l

simitar id:you  find-:among thet qglomes? ‘dhatsbasic
-:differences: did—':-you-f “find:among: the, colonies? How can you explaih
thesr imilarities' ind-

ggeSt Pmible topics qﬂ ey will need to
e;questions After a class* - '




s _::'; \'f}

d1scuss1on. de<:1de w!nch enes to keep Then: ask students to make an’ out- .4'
hne using the topics and gather dat—a S0 they can answer the questions, / .
SR .-' = - - o B - - . N T - \:-,'x.,

___L____

A The Land (soﬂ geogl:aphy, reseurzes, climate)
E H - E ; ﬁ L ' _-._*‘1‘43"7-

B The E’conomc Development ('industry, farmng. twdmg)

S -ew”
-\.‘5\'

b : - = - I . ks - : oo SR L
A, 5 -"i,t" —'_" __.'.r; e i T -_:__- 2 T B = / :f‘ - o

P - R

HaVe students se'le;t a. comnunity “of: $he 1750" s - 1770’ i =
nity study. The fp‘l’lom ng can Sél uidehnes 40 [ rganize tbe __s ug

Haking a- lw1ng° kind$ of work. to obtaln necessi.ties andrluku 1es
dependence on __others 1n making a living, Wneriship ef land t 0ls.

L

. d Community_ netwofks - pgople: who _belong te the contnunity, rel _tfonsh‘rp
— o ?amﬂy to-jpthersin . i~
Daﬂy rou n_'s-of> “adin) nd. children° types of* act1v1t1e{ per'fonned
j “ena 'rl' utin abas1s, differences between_tasks and routinei of boys o
o and-gir ] T g -

. '_':S'on;i‘ce‘_: '.:'_':;So‘c"i al __Edu'cé'tid'

vit T Nearned, . ." statements. 1Encet,nﬂag'é them to. think _
“in terms of big ideas.  Or write key, ideaswn, the board )and have students °
fte-the important-ideas-associated with those words.= R




- “LESSON 111 REVOLUTION ~
LT ‘h _ A

PR ’ . T
-— . + - .

.

,i.‘_.';\

i “1".'
‘Y th1nk of themselves as- “Americans

-

-ft;.é;. Great Britain % Toose control over the colonies until the‘end of the

W
.'French and -Indfay resiilted in -the- growth of the 1dea of, home rule.

Thus, British atfempts’ to tax and regulate the chonies met with American
- opposition. f:'_;ﬁﬁ_ A el ERCE T

e L
3.

Although there were many causes of the American Revolutnon, one of the

" most: 1mportant was the desire of the:colonists to be free of British
regulations, such-as the Proclamation of 1763 Townshend Acts Tea Act
and Intolerable Acts.‘n-s-~

--j J4 The colonists were feced with ing: cho1ces and decisions which had
=-ﬁ;— Jconsequences for themselues‘and.America ';;ge.- .

o1ces and’decisions

Decision-making Process of making

; 1

3 _Revol ?ion Overthrdw of a governmgnt by those governed and usually by
force, with. another government%or system taking 1ts place I

- _‘ _\‘-5_- .. L e s - LT

. - ‘- _ ';— _ ¥\ __ _ 1

';,_ bgecti ves Sl _ :
- 1._ Identify and explain the causes”iﬁd‘?ésuttsaef the Amenican Revolution.

-~ Explain the different points of view of “the: war. held by the Negroes,
o _nat1ve American Indians, British soldiers, and non-English Europeans
- _-t__

. :Identify the leaders of the Revolntion and t

'f__“l;to con51de concerning the Revolution ._-‘“;ﬁ.___

»

GenerallZations SR N R - R . v

Home Rule Belief in the right,of the colgnjes tn contrST‘fheir ou Z-' )
.‘affalrs . ‘- T ’%_ e R

;f?Identify the choices and the possible consequences that the people had !

&
.

As early as the l760's. many peOple in the colonies were beginning tol -"

\ ‘f;f




._t.)_._ R -‘-._/___- A - - B
. chart Ask the clays. for ords‘ phrases, 6r events that hey associate

=3 -with ths\‘f"d revol tionLand wnite_thenLon the chart. j\ccept all mrds’
T gl e i 1"i;v'1>'.;/(-:}*f '“,“;//»- oLl
. . e e' . ) ) . - EE LS - o o - - '
g . 'ﬂ/ £ v s N e
‘o2 ;;_-.--—Qmericah RevoTution RS
. SELEE N o
YN
As{ students for their definitions the word “revolutnon" and write

_ them on; the chart. Validate “their: defihitions with the\dictionary'

Inform student.s that the next Lunit of study will be the |American Revolu-
tion: -Ask Students-toskim. through the:-chapters on|the. \American Revolu~

tion and. read- the: head‘ngs\ and: captions of the fctures.| . Then have C
i_ “Amerigan Reyolution.®

th_ii reasons on. the L

FILEe =

Have students create a_’learning mob_i'le of the "American Revolution “ask
them ,to draw graphic: oy pictorial __.illustrations ‘of the moge significant

characteristics; - _"._f:ac, -0 a coricept : o , ) ‘ AF
t'hetitl_e _on the f 1ps an
1-between: - - :
- l'—‘:_-'-'_'ll,- » - _‘-'- -
Bt e T
q The information or answers to

Sbe-wril t_en on. the cards.

cut.: and otch at appropriate places. Tie your
i .in-a suitable arrangement '




{_.

-the-areas occupied by the Indi’ans and: the areas
y-the ‘colonistscunder the provisions of t\be Proc}a-

. he: q olonists- ‘such;as Samue'l Adams Patrick Henry,
~ \John Dickinson, James’ Otis; etc. , and tr%e the trend of fee‘hngs _~
o el_c_l yqt Tonists: between’ 763 to17 _ _

_ _After' reading-the Intolg bl&ﬁctHtheTGﬁt1onﬁ5Fen in the - _I[
e ;g§gimtinental Coigress, defend ‘th
- -_4'%':“'_“:"""' L%

-they or-their peers -;:

decisions hEncourage students-to hame ‘the: dilemnas Then ask students

»'what factzrs peed -to :be-co) sidered._be_f’ore Taking -a-decision. Then have
'students® read “case studies’ peaple;who fad’ t:o maléé crucial decisions




= ““b~nﬁu_at options or; alternatives did each hav

? . R :

: Hhat action shou d“t yﬁﬁ_gezhﬁ s .;:_ S

e
Hhat may be the consequences?

ki

j ol Compare the cases with any contemporary case or movementf' . if‘ffﬂ

i

3.-_Have half of the class pretend to be colonis 5. and\nrite.letters to the .
aditor of-3-newspaper describing hou they*and otheys feel and are affect-
- edby the Proclamation of- 1?63, Stamp Aot. or.other- regulation

‘.}— X

Have the other -halfof the class pretend o ke members of Parliament and
‘f:n~write31§;;ers to the -aditor-explaining.why. théy thipk 'the .colonists -

. shoul ~taxes. 'Have students’refd ‘their letters to each other and
?‘have a discussi o bringhthe‘tuo sides closer togeth -

3. . {a the regueations pass“d‘by~Par1m%gent andﬁtell students

. nthat the colen’ styrdonit.]ike it and want to do something. Encourage

~ students to suggest: questions'which need: to- be answered | before any -

action’is taken,: Compare:students' <uggestions with thejsteps.below.

Then-ask students to: apply the -following. discussion/analysis approach to
46 poli ' ‘étudents work in small groubs and-then have

- ‘,_:.b

Hho made the'pre en law to cause the situation? 'ﬂhy?h Hho has the o
power;toichang jit? How? s y:,ai: A LA 0

;'cl Identify—or specify the roups or. categories of people with an o )
1nterest in the issueﬂf”'Remember, you. are a colonist Y o =

e .--__ -

2 Hho cares? who;has something at stake? Who represents each 1nter~ ) :
: —est? “What:are" their_values?_:‘ ':/_ . T R

.‘_-

b T T s 1

":--:{_.:\Propose or digcouer solctions to the problen\

Rhat can or- should be done abbut it? Hhat are the consequences of"
each proposal? PE o a-. 2N U L

qfii;e;. Select'the best solution after examining the alternativesu '

N Hhat course of action:should I follow (if I were a colonist)?

5 Encourage students to parﬁicipate in a negotiations exercise in which

- they try to. reésolve the: Bostor Tea: Party c¢risis. ‘In teams of three or

four, have\studants_role play- the major actors in the crisis as they .
ider:t *Shoul d the Tea Be Landed?“ . L E




!

' Procedure !

a:

" b

Y

Read background 1nforur’*on and become famsliar with the s1tuat1on

: leading to the Tea Party crisis . '

Divide into teams of three to five and choose one of the followlng
roles to’ play .

1) Thomas Hutchinson - Royal (Governor of Massachusetts -
2} SanzAdams - Leader of the Popular Party of Boston

3) Richard Clarke - Tea merchant- an agent of the East India
Company’ o X .
4) John Hancock - Member of Gouernor's Council; leading merchant

Sn Boston . - .

E 5) John Adams - Boston attorney i

.f Réad theadata cards about the characters

.-on fhEtlSGHE

» 1

<6) FranciéfRotch - Son. of the owner of the ship "Dartmouth," one
of'the ships Toaded with tea - :

See pp. 28-33 at the‘%
end-of this lesson. -~ Decide how the _character you represent stands
Should the tea be landed? . ,

.'*Given_the S1tuat1on -and the character you represent ]lSt bptions

of.

‘that might be possible

rormulate a plan- of action for your. character which ou feel will
fost effectively carry out’ his stand_on landing the tea.

Share your plan and the reasonc for your choice with ‘the other teams
b

g <Re-examine _your plag Revise the,pﬂan if you wish.

h-.'

k.

" Source:"

-Negotiate with other ‘team members to find a. joint solution that a

majority-(at Teast three) agrees with.” You may need to compromise.
Neutral characters who will not take action to: stop your plan can -
be counted as participants on,your side )

Fach *eam 1s7to- make a decision as to what it will or will not accept.
Has 3 Joint solution been accepted? Oris it a stalematelek\“h_—_

Read about the events leadin ‘up to tkz Boston Tea Party. See pp. 34-
36 for the "Calendar of Even s from Gctober 21, 1773 to Decem-
ber, 16, 17?3 :

Detegmine at what points the individuals involved made or could have
made critical choices.

Hould you have joined the ‘tea party?

Social Education_(February 19?4). pp. 137- 152
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6. Have students participate in an informal murder trial of the Britisn
soldiers involved in the Boston Massacre; Role play people who may
have seen the incident :

DlSCUSS: Who really- started the riot, the colonists or the British?

Ask students to examine thé Declaratibn of . Independence 1n thLir
textbooks R

\

~ DlSCUSS the “foilowing:
a. _th was Thomas Jefferson chosen to draft:the Dcclaration of Independ-
ence? ;; .

a
-

. o
b. What was the purpose of the document?

1)

c. What points were madz in the document?

d.. Was there any oppos1tion to the- document? S .

8. In'groups, have stud nts "publish" a. newspaper Wthh 1ncludes various ,
v1ewpoints of Refvolutionary ‘War and/or the events leading to the
War. Go to the résearch the: viewpoints of thé ‘Negroes, -
native American Ind ans and non-English Europeans as well as the British’

“soldiers,

. 9. Have students analyze the battles and the methods of fighting

Discusss - Why did the Americans ‘Win the War? How is modern warfare
different?

-
- » - ¥
- . -
. . -
. N

i Lo,

Culminating Activity .

List topies, p1eces “of information that students have covered through
reading; lecture, audio- v1sual media, discussion, etc. »

=

_Make copies of the 1ist for esch student and cut each topic and 1nfor-
-~ mation into- separate pieces.

Have students arrange the topics and ihformation into patterns,
structures, or,relationships that are meaningful to them.

e.g. - Boston Massacre \ Johp Hancock ,
American Revolution John Adams - '
" Sugar Act ~ Townshend Acts .
Boston Tea Party . Proclamation of 1763
Sam Adams .Stamp Act
ete.

Ask students to write explanatory notes about the arrangement of the
pieces. ‘ .

. @ e8,
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~ .o Americaﬁ‘levolution

Proclamation of 1763 . ‘
,4 © Sugar:Act r Bostoﬁ—iﬁssacrg
« Stamp At~} - ;
" f. Townshend Acts | - |
Y Tea Act { ‘Boston Tea Party
i ‘ ' ~ John Adams -
“San Adams o
~ John Hanéock - -

-
-

" Supplementary Activity -
Have students do the wordfind on the si ners of the Declarat1on of

Independen See p, 37 for a copy of he handout,
: ' '
TN
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. - . Case 1: William Rotch, Nantucket - 1775 . /

Ll

When the Revolut1onary War broke out Richard Rotch, who was 2 Quaker,
saw clearly that he and the inhabitants.of Nantuckett ouqht to remain

-

neutral and take no stﬂe in the war,
As Quakers, -he and most of the people of Nantuckett were against war

or any form of destruction of people.  However, he also realized that the i
Quater? who took no side wouid. probably suffer the consequences of rema1niﬁ _//>a .
neutral. — .
- : w* - =
Richard Rotch was soon faced with a choice: Should he remain neutrai b
His problem began in 1764 when hé took over the business of a merchan -
who djed bankrupt and was deeply indebted to him. Among the goods he had -
. taken over were quite « number of muskets and bayorets. Over ‘the years h o
sold the muskets but hagd always refuséd to 'sell e bayonets. . =
And now with the start of the war, a colonist from the Massachusetts "f?
Bay Colony wants_ to_buy the bayonets. . :;j;
, IR TS B o
. SHOULD WILLIAM ROTCH SELL THE BAYONETS TO THE COLONISTS? 3
. ) . [ ‘
Y %
. l\\‘ ) R * / _
, L] .- 2;:;
A - ¥ '.'.
3 . ) [ / 7
' . . s
. - ] ] "
Adapt;d from Social Education, Vol. 38. No. 2 {February 1974) p. 1?5.-
| ¢ |
‘ S |
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" distressed;he was upon ‘hearing ‘that Josiah was going to. dgfend cr1minals

who -were éharged with the murder of their fellow citizens!

-

L

'S

<

<

“ S e “ T

-1, S ¢ . ¢ )
L _ Case 2:-Josiah Quincy, Boston, Massachusetts - 1770° . %
g : = | : o
"L " . ] N * _r -":-x
8 The - colon1sts called names and threw roqks_gnd_snnuhalls_atJmmma —
= ing down the strgg; Soon a crowd began to gather =
g and started yell1ng at the soldiers * \\\‘ L
- R -
. The. soldiers. at the’ cmmmand of someone who was never identified, fired :
» into the- crowd Five colonists were kjlled i :
i * The’ colonists demanded that the soldiers ba brought to teial. Finally, L
i it was decided that Captain Preston and the soldiers shouid be tried in a 3
o q1v1l court : _ e N
= co =
: Tﬂo young lanyers J051 Quinqy and John Adams were asked to defend 3
o the British soldiers. As laWyers. they were comyjtted to the idea that all .
= people ave a right to” 2 “fair tria% % S
But when Josiah's father learned that'h1s son might be defbnding ' :E,

" .Captain Preston,-he wrote to-him immediately. In his letter he wrote how =

SHOULD JOSIAR QUINCY DEFEND THE BRITISH SOLDIERS?

A}

TN R s _ o N
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Data- Card for Thomgg Hutchinson, Govérnor T

;-

]

You are__ne_roxal_goxernoc_of_Massachusettsriankatrﬁs—your-duay to

enforce acts of Parliament.  As an American; -You -would have preferred that
Parliament not tax- Ameyicans, but you also feel’strongly that the laws of
Parliament mhst be. upheld. And since Parliament %as passed the Tea Act,
you feel that this taX must be collected.' Your sons’ have been selected as
agents of the East India Company to sell.the tea..” Through the marriage of
one -of/ your sons, you arc“related" to Richard Clarke, an East India
Compa . tea agent who has great influence in the Massachusetts colony

Your relat1ons with the Bostonians have been bitter In 1765 you

’ ¥

supported the Stamp Act and as a consequence your house was ransacked. As 7

Governor you were continuously harassed by Sam Adams. Recently: Adams has- .

gried to smear you by publishing your letters in which you urged Parliament .
to assert its authority over the célonies.- Hence, the Americans in the

Massachusetts General Court have petitioned the British government to renove

you from office. You-are angered by such attacks and have requested

-a leave of “absence.from your. duties as’ “governor.. This fall, the. _

government has grapted you this request.- However, _you don‘t like -to give

the impression that you're'quitting because of the opposition's- harassment.

And now _you "have.a chance-to- even- the-score wivh _your opponents. There are

soldiers, ships-of far, and other British officers stationed at Castle

Island, in Boston harbor, and. if:inecessary, you can call them out to help

. land the tea. You definitely feel you have the upper hand and the power to
deal with any,aituation that might. arise .

’Options.

o

1. You could take your leave of absence

2. -You could giveé the "Dartmouth" a clearance to leave Bostn%n without
- landing the tea. .- o L,

3. If the “Dartmouth“_sai]ed without, clearance and with the tea
unldaded, you could ask the Navy to block the ship or iet it'go )

4. You could accept the proposed plan to store the tea in the Customs
House. The dut{ on the tea would not be collected until you
release it to the tea agents.

5. After the ship comes into porfh the agents have tweny days to®pay
the duties.- You could wait e twenty days and then seize the
%p cargo with support from the Navy

-~

b

6. At any time during the twenty day period you can send British
. soldiers tp unload the tea for the agents.

™

8

Adapted fromj§ocialLEgggation. Vol. 38, No. 2 (February,l1974),.Pu i41.
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7+ -+ . Data Card for Samuel Adams, Politician |

- L . ‘g,.i ’ . - . . -

D

You’are a radjcal politician, uriter, and activist for the rights of LE
Americah patriots-and have been a power in Bosvon politics since 1764. You 3
attacked Hutchinson, Governor of. Massachusetts, for his support of the Stamp =
Act and nccused him'of supporting the oppressive British_measures . U

Qou were a leader in arousing the people against the Townshend Acts of - l D
1767 and played an, important role-in stirring the people's feelings that led A

.2%0 the Boston Massacre. - - The groups and. secret organizations such as the I
--Sons of Libeyty, that you belong to,- have beengcriticized for using, mob, -

. violence and’ terror to get uhat they uant ?

LY

g eadipd 10

You lost some of your powep to arouse the feelings of the people against *
British laws when Thomas Hutchinson was. appolnted ‘governor in 1770, and ¢ s
Parliament repealed most taxes on Americans. After Hutchinson's speech justi-
fying Parliament’s right to tax; you wrote. forty bitter articles in Bostons
newspapers and formed a=Committee of Correspondence to keep in touch with
other radicals in ther towns in_ Hassachusetts -~ In this way you. kept the -
patriots' cause. from dying out 2T . -

- Nﬁy ini 1773 you are 53 years old Parliament passEd the Tea Act and New
York and Philadelphia have begun planning campaigns against the Act.. You
have received letters asking You: uhat Boston uill do about: the Tea Act

. You knou ‘that the tax on'teaguill be collected as “soon as the tea is
landed- and -given to-the agents.  The agents ‘in Boston -are Governoy -

. Hutchinson's sons, and his friends and you know that they uill not easily back
down You are d termined to- protest and fight it

Options

1. You can use*your influence to get ‘she Boston town meeting to ask .o
- for the: resignation of the tea agents , A >

[

]

2! You are a pouerful ‘writer:-and can- easily get people’ angry against
- the Tea Act and the tea agents by writing ar*icles ~

3. .You can accept- the: pronpsed plan to store the tea in the Customs fﬁ;e
House. The duty on the tea would not be collected until Governor
Hutchinson: releases it to the tea agénts.

4. You can pgotest against the tea agents by calling for mass meetings .
of your f@llow colonists. You know these meeting$ can turn into
_.~mob violence. . - o

a 5. You can use your influence. to get the Sons of Liberty and other R
0 secret organizations to adopt a plan to destroy the tea. = =

Adapted from Social Education, Vol. 38, No 2 (Februalqs 1974), p. 142.
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-_Data Cand for‘Richard-Clarke, Merchant and'lea Agent

You are a strong supporter of GoVernor Hutchinson and the British govern-
¥ ve—bee g“tea"for-t .~ Your. daughter is
married vo one of t Governor s sons and therefore, you Pave been selected
along with,the Gove 's sons, to. be one of the tea agents for the East

— 4

In 1768, you resistedfor as long as you could before you -went along with '
the Boycott of British goods‘that Sam Adams organized after passage of -the’
Townshend-Acts. ¥hen the boycott endéd in 1770, your company imported a large
part of the 3,000 pound} of tea which.then entered Massachusetts. Sam Adams,
and the other radicals insulted and ridiculed you in their newspapers but were
unabie to stop Jou. You are a proud man‘and feel strongly about giving in to

f pressure, even when faced with the po§sibility of mob violence aga1nst you

You wrote an artiqle in the ﬂBoston Evening Post" and clazmed that by
buying from. company agents_in America the colonists would be cutting out the .
middleman. in Lgpdon and would -be paying-a_cheaper price for tea. You have an. _
argument. "eady/for those-who protest the: import tea tax. _You wrote that large
quantities of taxed tla ‘have: been_steadily imported into America on ships owned
by such_colonists as John Hancock. And you questioned the logic of protesting-
the small_tax_on tea_when the people_have: -wiilingly been paying taxes on sugar,

_molasses, and wine._ -To:those who. demand that-you résign and return the tea-to

England, you aave pointed out that i is 111eqal to reimport tea to England ahd

T

iy
"

i hde
U Dk

i %

_that- the British navy c¢an seize the”Cargo. This action will cause you to lose

money and face possible criminal action 2gainst you by the British government
e -5—-_ ’""t"“‘ - .

'options’/.‘ R S \'_'

1. You can ask the Governor and the Governor $ Council protect you —
From harassment and -your tea from posS1ble destructi .-

2. You can resign _ . , :
You"can accept the proposed plan to.store the tea at the Customs
House. The duty on the tax would not be collected until Governor
Hutchinson releases it to you . - -

s

'4.5 You canflet Francis Rotch return the tea to England if he can get
) clearance from, Governor Hutchinson ’
You can flee to Castle Island where 3£1t1sh troops are stationed to

escape the pressures being put- upon u by the’ rad1cals : 1" :

-

- 6. You can refuse to pay the duties when the tea is landed.

7. §AS a forceful writgr, you can u‘rite nelepaper articles h?sﬂnng th%.
patriots and pointing out the legality of your pos1tion

8. You can stall for twenty days after which the custdms OfflCla]S will
' automaticaily seize the tea

* "Adapted f?om Social Education,- Vol. 38, No. 2 (February, 1974), p. 143.

r
|




“" " Data Caid for John i-l-an'cx't_)gli’,_- Mercn,ant ar]ﬁ Member' of. the Go_\gernor's' _Cauncil

——

“You-are the -most important -New England merchant: who protested aglinst

the Stamp~Act. You were Arrested in 1768°by thé B|r~i1:__ishI and was accused

- of smiggling wine-on your-ship, the "Liberty." John Adams successfully -.
‘defended -you: ir your -trial “and-'you heCame very popular in -Boston. By 1769 ™ .
you were elected ‘to the Massachusetts-General Court, the . lawmaking body

__of "the colony, and in 1770 you:became: tlig-chairperson of -the Boston town
meeting. ~Trom then. on,” you became a leader- in the American fight against
England. In the past you have Shipped tea into tg: colony for tea merchants,
such as-Governor Hutchinson’sisons, “However, sin¢e the passage of the new
Ted Act,” you'have sfopped:shipping tea.” - " - T ¢ o

: a membér-of. the Govérnor's Cotncil. The people
on the Governor's CountfiT-are. pro-American and can checkithe Governor's
power-and block him from-doing anything you think is not'wise. You are also
the Commander-Colonel of the colonial militia and are responsible for keep<
ing the peace in ‘the colony ‘and- carrying out the Governor's orders. Howeler
you do wonder what-you-will do”if the Governor ordered you to carry out an)\ |

order-you ‘do not-agree with, - " ¢ S

- By 1773 Vou vere als

Ary ‘
£ ey

'_ Options._ D eeto _;'._-_'__‘_‘___'___ SRR

ol -

1. _-ﬁ,s_;cbionel__of ‘the colonial militia, you can orden.your men to obey origh .

ignore requests from the Governor to-protect the tea and the tea agents.
2. As moéi_é_r:a,__t;or_:tjf‘_i:hé_‘-fBb_Etbnj’towtl ‘eetmg, you have.a strong influence on
~ the:decisions of" the town-meetingi- "You- can. ask”the town meeting's . |,

1me;[nbgrfs_‘_po':\fote-'-@g-gqiegnand':the__-pesignaj:iq;n of the tea agents.. °

3. As a member of the Governor's Council . You can vote for or against any.-
- of ‘his_policies. - ) L o '

N r

-~

4.. You-cb?&_ perinit the tea to-be Tanded upde? protest and thén organize
_a boycdtt of-the tea. You a‘%o-apowe_r 1 merchant and have .in the past
organized a successful boycott of Beitish goods. = °

:‘;I . '
s ¥ S o ¢

-,

! Adapted from Sogia) Educationy Vol. 38, No. 2.(February 1974), p. 184, .
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... > Data Card-for-John Adaiis; Fawyer' - -
ST SNEGEEEEY E

You graduated from ‘Harvard 'In ],755 taug scheol for awhile and then
decided to become a lanyer. --You:began practicing law-in 1758." When the
5," ou___‘wrote a t1cles in the "Boston Gazette"

501 diers who ‘Were-on trial for nwr'der “{n.-théBoston Massacre. -Many of your
friends ‘bitterly- attacked\you for-defending éthem, but-you, bélieved that
_even. Captain Preston andthe _sold1ers shou have . faig: trial.

g R

You are. in a dilema as ‘0 how you SHoitd’ protest the Tea Act passed
- by. Parliament. You. recogmze. the danger f. the co‘lomsts tak1ng the law
-_.a1nto thew own hands UL L ERITLf s in L Lo

¥os ane-aa very persuasive__writer y ri'd can influence people to support
your ,position A i1 W 'tte--f_or or against the tea agents?

3 __You_have 'a-_. reputatnon__mfo :
_nl_uch i_nf]uen_c_etin_rBoston, both

s Although ‘yoli-are, At dihctlyF
*‘organizations, _y'o Know many *of the1r plans m_advance L

of: . you: eak _out about your
feelings on the possi@e us,e of threats and mob v olence as strateg1es
for protest _ N _ ; - _ _

it
o




 Data Card for Francis Rotch, Ship Owier's Son \

R A -}' zf"r \F-'l"' IR e

You are 28 years old’and the son.of Joseph Rotch " the owner of the teJ

ship” “Dartmouth “* You have recently opened a ntw sh1pping biiness, g
trad1ng uhale.o1l in England for English goods to sell in the colony. =

- You are ]n Boston to look after your father s shipp1ng business and ..
you find yourself.caught in the middle of the téa crisis. You Mave a
contract with Richard Clarke tc ship.the tea to Hassachusetts You know

. that_theve is.growing opposition to-landing the tea and have heard rumors~ __
= and:threats about what will: happen if the ship tries to-land its cargo. °
You don't want to- ‘get involved with the political fight ovér the tea. Al
you want to~do is to tinload the tea so-'you cap g1ck up the.whale o0il which
you-plun- to-ship to England. ~Then you can p¥ck up_a‘cargo of goods in
England to sell in the colonies. Each day the ship is delayed from mak1ng
its return trip to England costs you 5. pounds (about $40)

i
A . LT o- R V _
Y _' - - -

o 1 Turn back your‘sh1p and unToa the tea 1n England although 1t is
L illegal to reimport tea 1nto ngland SR )
__fg:_f e S AL X : s
iy 2{'tUn oad t e tea in another colonlal port Thfs requ1res cl?hrance
S i : the Brifish customs collector or_Governdr T
_:Gett1ng the- Governor and the radicals to:work out -a comprom1se Stich
" as storing: the tea in: the Customs-House and not; requ1ring the tea
fgagents to pay the tax until it 1s?released to them SR

s :Hait and see- “what ?thers do bo{ore  YOU. act. You don't want to get [
_ involved in the po itf“ii figh between the Governor and. the patr1ots

5. ASk-the Governor to allow you to. unload the ted at Castle TsTand in
.. Boston harbor wherd British:- ‘ships.and $roops.are stationed. Then
. your- shipican pick up: 1ts carg__and return to England. -

LS
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____.""*_Octolaer 21, 1773 - L Pl S
' Sam.Adams Heks. the Boston Cbmnittee of t‘orrespondence tosend out

letters to other Massachusétts: Lowns. pointing out the dangers of the
- Tea Act and ~ask'tng for suggestions 5. to how the tax might be avbi ded

'.- - '-' + - ._-'a. '-- N
--'-‘{"" L T A
- - - - = -.--L ‘

- e T e
N r

i) Richard t‘larke_-defend.a the, 'Tea Act in the. Boston Even_g Post pmnting

out its advantages “and- thehypocrisy of ‘the: patrtqts K ,

- L-“Hcveniaer 1

October 30

“The pat’riots counterattaclc in ‘the- Boston Gazette argwfhg that the tea
: 45 _"poisonoys™-and . denouncing-ClarIEe. tﬁe cusfom,s ofﬁcers, and T
= .chvernor-iﬂutchinson' i

_ by - loud pOunding on- his front. door at one.’
‘ofclock-in the: morning,.--mn ‘men:léave: avntessageaatelling Clarke to- -
appear at the: Liberty-Tree-on Boston” Common. at>12 noon:‘the ‘next day to
reszgn From: hfs_ Job? puﬁlii‘c'ly'- Handbf_‘ : s,ﬁare “distributed. to -the- people

e: ted 'agents resign

At noon-about:SOO people .gathe - berty Tree «Hone of the tea
-agents-afpears, - A comnittée from: the crowd - is° sentto- tel1 Clarke
and-other tea: agents “thatzthe: people_tfemand thew’ ‘resi gnat'ions.r The

Crowd: follows:the: connﬁtteé-: oJ.:Tarke tore. “When C

pec @S5S on-of the _.Governor s_' L‘ouncil
..--ough_ ouncilors appear to Cw\l_d a. = /

: ? s held- Jol Hancock as_chairperson. The
peopTe-demand "tﬁe Yesignation-of ‘the tea-agents. Clarke and other

~ ‘agents again refuse to- -resign.= They dlaiu thay don't ypt know the _
- terms-of-their contract with he-_East India Canp’anv

LS

Tolm rﬁetingmmehber, denotnce- the
wishes: of -a~legal i ]

_té_i: agents_for going agafnet the




R Novembera e B R - R
CT ST s ahit -2 Sl - i

lExpecting trouble, Governor Hutchi Son_orders John HancooR eommanding
colonel of the militia to alert the troops Hancock ignore the order.

Es

b
P

'Ho________vember uoo '__- __f ; | BRREEY

-John Hancoc_ic__'s ship l'iiaglery arrives An Boston Richard ¢ _
Jonathan, is on -board.carrying yhat the patriots believe to be
- India contract about the tea Yoo ] e

That night a mo}: gathers outside Clarke $ home One of Clarke's Son

" . fires a pistolTat ‘the mob “The mob 'goes wﬂ‘d and smashesfein the w o}vs
- o "/ . ) _ ) B . L-." . . ._ . ;’.:__‘ ' % "-;\ ) {:
November IB e : - L - St _ i -5
/‘ People hold a town meeting and demand ‘the resignations of the tea agents —1
The agents refdse for the third- time . B e : -
. ' ) T .- - ___" T _-; T oot i . " --:" - :
1 -'“ NovembEr' \19 :-__ T - i L'q 1_{ ; ST ] ) ) : :
: ' Tea é_e%’“ petition ~the Governor. describing the violent acts. comnitted

. /__,a.ga.in them-and expressing the fear:that the. tea might be destroyed by

the-patriots. They ‘suggest a ‘compromises They propose.to’ turn the tea
.over to Governor Hutthinson sosthat-it can be 'safely_landed and stored.
"It whuld be held in»storage unti’l the agents can safely dispose of the

":_;\_-tgiaz-'--.-.. R R e . L P
ST K 5 “: ' R il ggf"\ B
Novemben 27 = KR S o o :-.

- The tea agents 'again ?)ffer a compro'mise 4 The ship will bring in tlie
» " cargo but it will not be llnload;d Honever, the Council refuses. to act

“on-the compromise Co. . _ A

‘u—- T

Governor Hutchinson says t.hat the Boston tomicmeet%ng has" propos_ed
taking-up’ arms and that this "infection"f is spreadi‘ng to neighboring
tpwns Vs , ;

- - -

November 28 3 E-" '_: T ﬁ* ' f
The ship-"nartmouth" arrives with 114 chests of East‘ India company tea.
December 17 is- the deadline for payment of the tea taX. If, /payment is -

-not made, customs’ officers will seize ‘the tea. N
I S - "u /
Noveh)er 29 o Tt S Con/ _
X ’ 3
) Noti(:es are placed all over- totvn Countrymen' Tyranny 's.tares you
in the, face G - \ s / v, -

o -‘Nine tho sand people attend a meeting 2t the Me ting House They %%

T decide- that the ‘tea:shol)d be-sent back and appoint—25 men to watch S

: * over~the. cargo which is at the-whal.- . The -tea -agents are-given until
the next mOrning/ to, think about what ?hey are. going to.do. -

T




Francis Rotch 1s ordered t&appear at the meeting and is told to return-
_ __tm_to_Eng]ande__Rntch_.reluctanﬂy_agtees_.aﬂer protesting But he
1=;§1, does nothing --?;_ . o
A J_ - _ )\__ = el T . ) -
-_-‘:_\- December 8 R I e

LT Govérnor Hutchinson o\-ders the British admiral o guard Boston harbor
and not ‘iet the sh1p "Dartmouth" leave withoht off1c1al clearance

,___-l\lll_l_ -
‘. __._ T, ‘-",.

December 13~ ‘.;_' Tl ;:‘ R T R

_ The Boston Comnittee of Correspondence orders Rotch to carry out h1s
promise to return his_ships to Londo‘h, Rotch refuses R

December 14 , o Vs

The (:omnittee of Correspondence calls another meeting of all the people_._ -
Francis Rotch is. ordered:to-ask the.customs collector, for ¢learance- for
his\ships- immediately. - -The- custonp;__qpllector postpones his decis
iuntil . tomorrou -~ sThe: meeting adjourns~1o Decenbér 16 i _—

The customs collector:.decides -that there t‘axable goods on board and N
- sinde: the tax has not-been”paid,_ he: c,anno.t TeT the__ships ‘leave . :

.-More _than five thousand peop'!e of Boston and neighboring towns gather )

, in:the- heeting ‘Hotise: - “Everyone knows: that- tomorrow. the. customs of ficers

will be free m seize the: tea. - The-agents will.-probably gladly pay the s
Wi’ Zlande 1d:the: people do?.. _

The mee B emands that: Rotch g : the Governor and qei; a permit f' .
.allowing the "Dartmouth" to return to. Londons, - Governor Rutchinson refuses |

g O }hs groun“ds that it had. -been properly cTeared by the customs -
=-_=_'_‘_;off < a SeI T el

' '--i'.-'_-:_%’_.f:fance B _ _
" Sam Adams says he does not know what' pore the. people can do to save-
___the1r country PeopTe shout-"Boston - harbor, a tea party tpnight"‘

'-Three hundred and fortyftuo -chests of tea worth $?5‘000 lay aboard the
"OartmoTJth" and other tea shi ps Hould you have Joined the tea party?

.—:}"'- - SR : - L - T - - L. B .‘_- . E 3

:_Adapted from SociaT Education Vol 38, No. 2 (Eebruar.v 1974), 12 15;-152
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SIGNERS OF THE'DECLARATION =~ . "
Here is the courageous group of dedicated men who heard Ben l-'ral;n!'.hn' say} :
"We must all hang.together or we shall all hang separately," who pledged :
"our 1ives, our fortunes, and our sacred honor" in support of their cause ;
, Which yas rebeliion and rg\rolutiow the name of fréedom. o -
S apAMS (Sand 9)  WART MIDDLETON STOCKTOR o
- . . BARTLETT HEWE'S MORRIS . STONE
' BRAXTON - HEYWARD . MORTON™ * TAYLOR
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| FILM-RESOURCES ~ * g mbols: v
: - Departme ; ' - tary -
T Departmént of Education - _e emen “ﬁ, :
'Multimedia Services J-junior high
H~high
' ‘ ) ) . C-college _ -
THE AGE-OF EXPLORATION AND EXPANSION A-adult T
. 7083° 17 win. | /.7 - :
J-K 197 s C

L hah
Loptdeal

Using the inquiry approach the film questions how and why exploration

and expansion occurred : -in the 15th ‘and 16th centuries. It delves into the -
question gf why European nat-ws and not other highly developed civiliza-
tions, took. the 1n1tiative in Hloration.

? \

" INTO THE: NEW WORLD - DISCO”ERY AND EXPLORATION 1492-1763 -

. 3538. 24 m1n | :Eéi
J-H 1968 .- - .E

. : 4
Discusses the Spanish. French and English explorat1ons and life in
theéhew colonies. Tells about French forts in the w1lderness. life with
Indjan neighbors and’ the strugg]e for empire.

_? - . ' _

COLONIAL EXPANSION OF EUROPEAN NATIONS : ’
0530 14 min, ° , _ ' i
J ;v 1955 Lo _— . s
Describes the period when European nations sought to gain great empires
through colon1zation and the types of colon1es established. .
ENGLISH AND OUTCH COLONIZATION IN THE NEW W RLD
0809 11 min, . . v =
EJ_ 1% - | © G
Reconstructs the sett11ng of an English agr1cultural colony in Virginia, '%
a Dutch-trading colony.in New York, and a Pilgrim colony in Massachusetts. ]
Reveals some of the motivations for and patterns of- colonization. _ i
PGE- OF DISCOVERY - ENGLISH, FRENCH AND DUTCH EXPLORATIONS ;;E
0032 11 min. — 5

E-HA 1956 - ; S | .

'.Presents the dream of the Northwest Passage to the Orient, and the other
reasons behind the explorations of Cabot, Verrazano, Cartier,” Hudson,
Drake“and Raleigh. The routes followed and the effects of their expedi-
tions to North America are analyzed.

JAMESTONN - THE FIRST ENGLISH SEITLEMENT IN AMERICA S , ’555
1499 22 min. . - o
J-H- 1958 '




gov‘.rerment

> COLONIAL AMERICA IN THE 18TH € ENTURY
%3499 14 min.

- havé nychanged in 200 years hut obfsnning them has .hanged

6582 12-min. -
-5% 1975 : o y
Th1s ammated film portrays the. tug-of -war between radjcals and conser- L
vatives as the colonies struggled first tg keep the1r jes with England
' and finally, reluc*antly to break them, v - B
. l ) ° -~ /J
NMERTCAN REVOLUTION. THE'BACKGROUND PERIOD - 1 P
6556 10 min. , \ o
“J- H C 1976 ‘ i

f

} - - '::

E-H 1965

Descrihes life in/America‘in the 7 _-years precedmg the evolutioqary War.
Discusses the ev ution of the Am '1can political, and e nomic systems. o

PMERICA S HE TAGE - COLONIAL ERIOD . -
4818 .12.miyy, T s
J-H 1952 /.

Shows St' bridge Villag in MassSachusetts reconstructed as a living museun
of earl 18th centur,y New England and Williamsburg, ‘hrgfma. authentically &
restored. as a great colonial cap'itol : '

[ "y
o ! o - T
THE FARM - | R O
© 73853 28 min. T
E-3 1976 : |

On a rephc of a ITTU‘s fann, a family of four lwe as their pre-Revolu-
tionary. forebears ‘'did. The basic human needs--food, shelter, clothing *

PREL DE TO REVOLU"’IOH =

DeScribes the political, social, and economic condition\s that formed the
backgraund o O/*the American Revo'lution and those eventsiwhich forced thd
- Colonists to reuel agamst their mother countg .

"DAWN OF THE_ N"IERICA.'\I REVOLU"ION A LEXINBWILY \
0633 16 min. :

E J 1964 o L

Uses a dramatic situation involving g young boy's family {o re- enact the
history of events’ that Ted to the Pmerican Revo]ution \

4141 i;::. g \




- . - ﬁ o - I‘ A-
' SEEDS 0F THE REVOLUTIQN ~ COLONIAL AMERICA -
. 3§87 25 mim : I :

J-H ~ 1968

Discusses*ﬁ?ents leading up to the Revolution. such as the Mayflower
- Compact, the Boston Tea Party. the COntinental Congress, and the Declaration .
- - of Independence. , ‘

' t -

AMERICAN REVOLUTIOH - THE WAR YEARS: . - e

0078 11 min. ,
S . , LD
J-HC 1954. . . oo

Presents the major phases of the American Revolution--the-proclamation
at Independence Hall, the crisis at Valley Forge, the battles at Saratoga
~ . and Yorktown -and the d1plomatic victories at Paris. Stresses tW8 efforts
‘ and successes of George Hash1ngton. ) .o

'f,_

 AMERTCAN REVOLUTION - THE Posrwnn PERIOD ~
30077 min. .

*H C J954 . . :

Traces ‘the st ps that- broubht union to the independen states of Amer1ce
Discusses the \reasons which prompted ;he formulat1on\ the Constitution.

- -

AMERICA'S HERTTAGE - SYMBOLS cs FREEBOM
4820 11 min. : : _ . :
E-H 1957 ‘. : ‘ . "

IMustrates that I?th centuny damestown settlers led a difficult 1ife as
the first permanedt.settlement in America, although American industry. -
first started there. Shows Fort Ticonderoga, key to the continent whem-
“America was young, and_Valley Forge, noted for the winter of 1776,




Overview

UNIT 1:

4

-

il

DEMOCRACY . AND HUMAN DIGNITY

f

‘The foundation of western democracy is the belief in the worth, dignity

and uniqueness of the individual

policy and law.

. This‘belief h%? Qeen translated into civic

" H

-

-

These democratic princ1ples and practices have developed over centuries
LY

of time. FrOmlNPe classical civ1lization of Athens cothe our ideas of demo-

' cracy and from ancient Rome come our 1deas of just1ce The long struggle in

. England for more rights for the people were also part of the American .
?J her1tage c ""i Coe ‘_ _ : g
One of, the most importano sources that American leaders drew on in
governing themselves was the large body of English traditions whicH‘includes
the Magna Carta. The Petition of Right. -and the English Bill of Rights )
Also important to the development of-democracy in America were. the
colonial experiences People, such as Roger Hilliams and Peter Zenger, ?
continué/ d to fight for liberty whjch resulted in a more democratic America
Through the action of people who were committed to a more democ.atic way of
life. documents such as the Mayflower Compact and #aryland Toleration Act

* -were written. These documents represent important milestones in gaining

self government and freedom inrAmerica. . .
" This unit examines the historical past'and\hngu re§ Thto the long and

_continuing struggle for democracy it examines.the importance of British

tradjtions to the- formetron of American democracy, analyzes and examines

the importance of the colonizl experiences to the development of democracy i

in America, and examines how the-concept of human dignity can be translated

into everyday life. | 1 N i
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CUNIT I1: DEMOCRACY AND HUMAN: DIGNITY

TN T T ' | L/
SR _ S , e . K ‘.
Key Questions N /

1. ;Hhat is democracy? _
2, How did governments’ become

3. . What heritage do wecgain from
4. How is human dignigjgdemonstrate in everyday life? .

democratic? . | y \

Generalizationsk _ _ ; *

1 The foumdatiun of western democracy is the belief in the worth, dignity
and uniqueness of the individual. Belief in human dighity is demonstrated
in the everyday behav1or of indiv1duals in their treatment of others D

2. _Democratic pr1nc1ples and prectices ﬁave developed oveg d long period
of- time and will probably continue to develop into the future ' .
3 One: of the most important sourcesrthat Amertcan leaders drew Qn 1n _
governing themselves was the large body of- English traditions which
. ~includes_the Magna: Carta, ‘the Petition of Rl?ht and the English Bl]]
-of Rights L S ; 8 _

. 8. The colonial experiences were important in the development of democracy
' in America. o

za, Peo le, Euch as Roger Hilliams and Peter Zenger, continued the
fig t for liberty which ‘made America more democratic. '

. ) b, .Ddcuments sucﬂ as: the Mayflower Compacf'and Maryland Toleration
) Act,represent important milestones in gaining self—government and
freedom in Americaq‘

o~ Concept o 3 S T

lé'-Human Dignity: The state or quality of being worthy and. unique
2. Democracy: Government in which the people hold the ruling power either
directly or through elected representatives; the principle of equality

og rights opportunity, and’ treatment,andthe practice of this prin-
- ciple - :

3. Historical qevelopment: Chronological.advanceé- t or evolvement
: 5

- 4, Self Concept: images, perceptionsaft onesel f LT

e'past in terms of democratic ideals? \\\\




1.
‘_Zu

T )

o deve

e o0 ° ’ - .' ! 1 ) -
Explain hou the historical past influences the present
_jFonmulate hypotheses about conditions in England which led to the demand

- for ‘more rights by the people. ;3__5-‘ I - c"l\\?ic _
' ﬂescribe and explain the long struggle for damocratic rights in Ametica.

Anal ze colonial experiences and exp@iin how they uere important to the
opment; 0 mocracy in. ca, . - _ _
{ f _ Amery

Identify historical personalii:ies who weré SYccessful in achieving their
" goals that contributed to ‘the. betterment of society. : -

Descthsbhow and why people organize to siﬁisfy hasic soc1al needs.
Analyze and explain ‘the relationship betueen democracy and human dignity.

Demonstrate belief in human dignity by *r at ng others decently and _

T ifairly in everyday life.,?_.“,

N - el i
Develop a continually growihg phl]OSOphy that reflects responsibility
to self and; others. L B S o

Distinguish stateménts of fact f: ;fopinion.yhenﬂreviewing_data related |
to & social problem.;_::. S ""1."1_ o .

Gather data from various sources and organize the data related tﬂ\a ]
social problem. ._2;;___ Sl E R R E

.;.

| Distinguish be een relevant and 1rrelevant data when gathering infor-

mation for solv ng a social probn:r
d_ to- be ansuered in resolv1ng a

Identify t key questions that

i-'social prob Gl TR [

e —sou 5 n- solving a- social problem.:

.(

e, analyze and 1nterpret social sc1ence information from many

-

State a ypothesis about the cause of a sqdial problem. ‘

L .
-

Explain why Amer%can\s;fial values change.

Analyze changing socia points of viev and th&J}) effects on personal
~ beliefs -and’ values. _ -

"
L]




__l,ESSO I ORIGINS 01" DEHOCRALY

Generalizations _ - -“_;ﬂj-'f- 2\ :p_- ::

1. Democratic principles‘and pract 'es developed over centuries of time .
~-and will probably'continue to de"lop into the-future )
'2 ‘ﬂne of the most important sources that American leaders drew on in
~ governing themselves was ‘the large bady of English -traditions which
~ inclides the Magna Carta. the Petitio of_Rightd and the Englrsh Bill
. Of Rights : T {7 PR R TN \ .. s

_ Concegt _ _ - L
ILf“Democracy Government in which the people.hold the ruling power either
, directly or ‘through elected"representatives, the principle of equality

_of ‘rights, opportunity, and ‘treatment, and the oractice of this principle' -

?12,'5Historical Development ChronolOgical adqgncement—or evolvement

e - ."':"“5 - - S
Y N _ | T - _v!,__ e oI - -

i_ltjiExplain how the historical past influences the present

2. -Fdrmulatelhypotheses about~conditions m England which led to. the
- demand -fo .-s:more rights by the people o o

4, Analyze and explain the historical development of democracy. )

-

.,

A e B
P Infroductory ActiviQy
Rt Assess students knowledge and ideas of democracy by doing a word asso-

ciation activity. -Write the. word "democracy”-in the center of the .
chartpaper and write all the WUrds and phrases that come to the students' )

AR minds Accept all words

.

responsibilities _ ff.f'
l’iberty':- _ .
- President T
"I}_ N k\‘ - - “‘--_'_'l
Y _s .-
- . ,:_‘ S




T "-_Give students the: opbortun‘t _':ito-ask questions about the words on the
g __;_chart and_to expla'?n the areTationship of- the wq;ds or phrases to demo-

.

P_'_: L]

v .
’_ EIL R e - s eE __“-' ‘?-':J;;"‘_:’-;'-"' T Lo .
. Hand out "Democrat,icxor Non-rnemocr‘a He? You Decidel" See p. 49-50 at the
_end: of this -1e5soh;:. Hae tudients ategorize the 'Hst 1nto democratic
- .-ozt non-*demeratw.' MR
S e

—'&
: ,k"'_.- o

. Discuss any problems studentis:‘l'aced n placing statements under appro-
. priate-lists.: There:is:zno- sxng__le correct-1isting; placement depends
, on.the type of” reasOningﬂusedt'-_f_Some items may:go -on-both 1ists., Remind

Ly _-students that "deniddfatic-'! does t-‘necessarily refer to Amemca.

.
5

_Ha\ge stidents study: the tems: 1n the demoqratw list and suggest the
_ values of- democracy.. = 1f- necessary,. discuss the meaning of vajues-~ideas
. of: \;'hat‘is ‘good: and des'irable. Then have students write their om o
-2l def nit.on e - ! .

-_Haue students hypothesize why _rt._how the think these democratic ‘ideas
.devéloped, -Ask- students where:they think:: ne of these-ideas began,

2. Have;stude ts - retend\wt e €50’ :*England during King John g -
reign.._ ‘iJescribé the. King's-practices.or read the first.paragraph of
. the handgut=“Magna’ Carta (12]5)“ located:on’p, §3-at the-end of this .
- Yessons - Then ask-the students-ifthey would attempt to. do. -anything b
SR | ’;gmedy ~the"situatio'_ Have students suggest how and what they "
e - : __. @




Note to teachers. while the Magna Carta gas notwconcerned withtdemocracy
*for -all, it was an-important:-step in-the development of the concept of
freedom and- hélped prepaie ‘the way for other rights. The signing of the
Magna Carta-meéant”that the. Taw was -above the king and hencefortﬂ\ the
king oould not impose 1" wiJlfon othens )

3. Tell’Students that 400" ars after ‘the. signlﬁo of the Magna Carta, the
English were:stil1=fighting=their Kings for.Yrore rights, = Hand out and
discuss  the-reading *Petition:of Right" located on p. 54 at the end of
this-1esson. - -Have: students: -compare. the-provisions of the Petition-of
Right.and the Magna: Carta and identi(y"the provisions which-are related
to-the -rights of Americans today, -Encourage: students to- suggest -
hypotheses -about: thé: rights: of- ‘people. - Fop-example; - People Have to’
gontinually fight for their rights- rightsﬂare uon_ouen_a_long_perjoddof_

m < N .

Have students read the handoUt'"English_Bill of-%jghzs.IIEBQ)" Tocated
on-p. 55 at the end of this 1esson gave ‘stugents compare the provisions-

with the previous two documents Ask{students=to-examine the-provisions
of .the English 8i11- ofARights and; hypothesize ‘what was: happening in..

England at:this time.::Have students: suppbrt: their hypotheses by citing
. specific provisions from:the English:Bill:-of Rights. Have:students
o 1dgntify thosefprovision *whichfare?related to;rights of Americans

. Ask stﬁdents why_t ey ink the. present King or Queen'of England is not ‘-
tﬁe.real_leader of -England;: = Encourage: students to-make up-scenarios -
_ that.may_have happened which: limited, he power of the monarchy and gave
r'lsetothep" g R P, T B SR ILE . o T

Briefly explain the structure: and function-of Parliament aﬁaye students
_ compare~the -power of the.monarch and. the people during the 1200's and ‘

democracy?

Have—students wnite summany statéments about the development of demo-
-ocracy. .l L i o A S

Culminating Activitie LT e e
Ask students to read and cut out newsgaper articles which refer to the

ideas: Studied-in this:Tesson: ~The students-should explain hmueach
_ a?ticle relates td:the rtghts won- by the English‘people '

. Draw students attention to- the "Democracy" chart described in the
_ 1ntroductory lesson “Ask- students to Suggest:words and. _phrases that
- should-be: added or’ deleted Discuss the words and Lheir relation to
democracy. I B _
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< on 2 a: sheet of paper make o columns with DEMOCRATIC (meaning an ideall
democratic. situation) at:the. %op -of the first column and NON-DEMOC
at -the top of the second-‘column. Look af the-following 1ist of ideas and
place them under thu column to which you think they be]ong. ' -

\q-_.. .

Education“for all ..hildren

= ?. Education for children of leaders onl y:

T oa- _L_« \ L

3 Citizens may worship as they gplease

4, Runni ng for offi ce linﬂj:ed to party members.

-

_5.3 Citizens may expect equal justice under the law

:\_, T

6.. Citizens have the right to petition

10 Lea_ders cannot‘ remain-in office\igidef’initely L

- ’\ Tapee = =

_ lls,'\Education is considered important to make you a better citizen.

12s I\: you: comnit a crini_ sl ‘e}'Efn'g"ing 0 < ruling party mll help
receivi-ng a: light: sentence - A el "

._:-'-13~ Leaders are chosu' ¥ the peop'le._ L

o '14 People mayi criticize tile leaders.

15 Laws are passed_to protect equal opportunity in employmerqt

165 fCriticism of government is not allowed. ” -

e s

_ 17, atrong genera‘is can easily become leaders.

t

: .__1_8.___Citizens are allowed to worship only in the ohorch of tlie leaders
19. :';All citizens are- treated with dignity f

!

- 20. _'Opposition political partdes lray present their programs to the
.;-- ‘Peop e - . _

fPolice may use any rneans sto gather evidence against criminals.
: , T -




People of. all races are_welcome in the schools, businesses and
" pubiic” 3

23 _'C-it_iz_i_epsi__arg_"-frgé'-%g':gicﬂﬁes:_s:-' theif. opinjons. . -

Department of Edhcation. Basic Issues and Problems in the United
States 1972, ;1-32 : : —
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Democracy in Athens

Cato had finzlly arrived in Athens after traveling for many miles from
Macedonia. He saw many men walking in the same direction and asked one man
what was going on. The man invited Cato to go along with him and soon they

»were on the hill where the yovernment of Athens met. Cato saw over three
thousand. men there. They were scated-on stone benches. As he took his seat,
the crowd roared and Cato saw a gray haired man dressed in a white robe walk
slowly towards the center of the hili. Cato asked, "Is he your king?"

. - . . 13
The mar turpad to Cato in surprise and said, “Don't you know? We have
no kirg, He 1is Pericles, our 1eading citizen We are all equal.”

The crowd listened intently as Perﬁcles began to speak. “"Our government
is different from the governpent of our neighbors. There, a few people have
all the power. Thev think they are better than others. Here, everyone shares
the .power. We are a democracy and everyone is equal. It does not matter to
which class a p.rson belongs, long as he cares about his city and how it
is governed. . It does not matter if a person is poor. A1l men are entitled
to make the Taws which rule them "

"Every citizen has a responsib1lity'to Atvens. Each citizen mJE: be
ready and able to serve her whenever he is asked. We regard those who neglect
voair duties,as useless." . ‘

After the speech, “ato hurriedly walked to the platform and asked Peri-
cles if he could spend a few minutes with him. Cato was very much interested

ment. )

Pericles explained that the lawmaking body is called the Assembly. It
meets once a month and all citizens eighteen years or older are expected to
attend since they are paid to serve. If they do rot attend the assembly, they
re Yined. At these meetings, the citizens decide what ‘laws are neocded and
e by ra1sing their hands. Issues are decided by a majoritr vote of those

Cato wanted to know if he could become a citizen. Pericles said that as

a foreigner, Cato could not*become a ¢itizen. Pericles also mentionedrthat
women and slaves were also not considered C1t1zens

Cato realized that Athenian democracy was better than any other system
of government at this time, but wonhdered if there would ever be & time when
there would be no slavery, and foreigners and women could become citizens.

«

Adapted from Linder, Bertram, et al, Exploring Civilizatiors, A Discovery
Approach. New York: Globe Book Co., 1964, pp. 98-~100. )

5y | T
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in the government of Athens and asked Pericles how the people run the govern-
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Justice in Rome

~

Augustus was being tried for the murder of Brutus. He was very worried
and couldn't believe that eeg;;rlpt {nobleman) judge anﬂ a patrician Jury
would find a poor plebiaeji oner) g\eim innocent.

" Julius, his lawyer, was trying to make Augustus feel better. He told
Augustus that the Twelve Tables of Rome, which lists the laws, have. helped
people know what the laws are and have also prevented the patrzc1an Jjudges
from twisting the law to favor their friends . - T

been trained in the Taw. There would also be the thirty-two men jury who - °
will listen to the facts of the case and then decide his innocence or guilt.
He reminded Augustus that .in Rome the accused is innocent until proven guilty.,
and that the judge explains the principles. of law to the jury. /////y

Julius mentioned that Aug"stus would be tried before a Judge who has /}/}(/E

The jury then entered the room. These men were 411 noblemen. Augustus
was convinced that he had no chance. Juiius did his best to make éugustus
feel better and reminded him tHat there were people in Rome who spént much
time studying the ‘Complicated laws.. .And _he_reassured Augustus that he, a
hawyer, would help him with hii case aad that justice will win in the end.

Brutusz' son, Trajan, described his d1scovery of his father's body.

Trajan claimed that Augustus was the murderer. He gave the follow1ng reasons:

{1) Augustus owed hig father money. {2} He'had an appointment with his father
that afternoon to ask him for more time to ‘Pay back his loan.. (3) Trajan was

sure that his father refused. (4) Augustus tnen killed him.

Julius then spoke as Augustus' lawyer. ‘He agreed that Augustus owed
Brutus money and that Augustus had an appointment with Brutus on that day.
However, culius said that Augustus had gotten more time to repay the loan and
that this was confirmed by two witnesses. Julius charged that it was Traian
who was the murderer. H1tnesses were called who said that Trajan had argued
with his father over money. But Brutus vefused to give his son any more
money”for gambling. Brutus' lawyer testified that Tréjan was due to get his’
father's money when he died, but-that Brutus had told h1m that _he was unhappy
with his son. _ . R

Julius thanssaid that it was not Augustus who would, profit f?Om Brutus’
death, because he would still owe the money to Brufus' son. But 4t was

. Trajan who profited. Trajan " new about the meeting between Brutus and

Augustus, killed his father after. Augustus left, and blamed Augustus. He
thought no one would believe a plebian.

Julius asked the jury to please consider the followxng as they reach a
decision: - (1) A man should be judged on the facts alone. {(2) A person is
no Toriger Judged on who he is or to what class of society he belongs. (3)

~ A1l men are equal before the law.

Adapted frdm Linder, Bertrem, et al, Explorzng Cwihzatmns1 A Discovery
Appreach, New York: Globe Book Co » 1964, p p 1154~ 118

-
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Magna Carta {1215)

The kings of England tried to rule as absolute monarchs. ‘They created
the laws ahd placed many taxes on the nobles (landowners) and merchants. If
a noble did something that the king didn't like, the king would hold a secret
trial and thenthe noble would be convicted of some crime. Sometimes the
king would create a law and then accuse a noble of breaking the law. In
either case, the land would be taken away from the noble and either resold or
given to a noble wr}om the king favored. R

In 1215-Kiag John was the ruler of England. At this time there was much ‘

unrest in England and the nobles and merchants were upset and angry at him
over the heavy taxes imposed on them. They a'so felt that the king had too
much power. and decided to unite and do something to limit the king's powers.
They drew up a list of demands but the king refused to consider them. So
they gathered an army and told him that They would revolt unless he granted
them certain r1ghts King John felt that he had no choice but to give in to
their demands since they had most of the nobles in England and merchants of
London on their side.

So on June 15, 1215, on a small island called Runnymede, King John
signed the Magna Carta, or Great Charter, which gave some rights to the nobles
These rights 1nclude the following:

1. The 1iberties granted belong to all “free men"* and to their descend~
s, .

2. The King cannot impose Eaxes without the consent of the Great Council
: of nobles

3. The King s officer cannot take dnyone's goods without pay1ng for them.
4. Nobles can be tried only by a jury of Epe1r peers.

5. Justice cannot be sold, denied, or delayed.

2 4

* "Free men"gefer to the lords®and bishops. Common people, such as farmers,
merchants, craftsmen, were not included.

." Sources: . )

Abram6w1tz Jack, World History, Third Edition. _Chicagd: Follett Publishing
Company, 19?4, pp. 1b8-159,

Linder, Bertram L., Edwin Selzer, Barry M. Berk, A Norld H1story Chicago:

¢

Sciefjce Research Associates Inc., 1979, pp. 380-381.
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‘Petition of Right (1628)

Charles I became king of England in 1625.

He,ﬁelieved in the divine

right .of kings which was the theory that kings got their power¥to rule from

God. Thus, he tried to rule as he pleased and placed taxes on

without the consent’ of Parliament.

he people

. One member of Parliament John Hampden, refused to pay the tax and was
thrown into prison. Shortly thereafter, the king was forced to summon

Partjament and argued with Parl1ament over money and taxes.
demanded that C&arles free Hampden and-sign the Petition of Right before -

Partiament

granting *him money. The Petition stated that no taxes would be levied with-

out the consent of Parliament, soldiers could not be quartered in private
homes in peacetime and people *could not be. 1mpr1soned without a specific.

dmme

Charles and Parliament continued to fight against each other i the

-

follawing years. Charles still tried to rule as he pleaSEd and Pariament

sought to reduce his powers.

/

Sources:

Abramowitz, Jack, World History. Chicago:

p. 176.

Mazour, Anatole G. and John M. Peoples, Men and Nations, Third Edition.

York: Harcéurt Brace Jovanovich, 1
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Follett Publishing Company, 1974,
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English BiTl of Rights{llﬁ&@l

S

: Lo ) . | .
James II"became King in 1685. He was a Cathﬁlic an¢ made it clear that
. he planned to have Catholics éangovernment positions. (England was mostly
Protestants.} He then replac¥d many avmy Protestant officers with Catholics
and appointed a Catholic to head the Church of England. ]

Wher his wife gave birth to a son, the Protestant leaders of England
decided to take action to prevent a Catholic dynasty in England.

They sent a message to the ruler of Holland, William of Orange, who was
"married to Mary, one of James' daughters.. Both were Protestants, The -
message asked William to save the liberty and Protestant faith of England.
Hi%Jiam responded by comin%-to England with a small army. James fled and
William won without a fight. { .

Before William and Mary could receive the crown from Parliament, they
had to agree to a Bill of Rights. It included the following: '\

1. The.King cannot suspend or make iaws without the consent of
- _Parlidment. . ‘ '

Hl

. ' \
2. The King cannot raise taxes without the cunsent of Parliament.

3. The King cannot .prosecute anyone for petitioning him. It is the
the right of the subjects to petition the King to right wrongs.

4. Protestant subjects may keep arms for their own dpfenéb.

5. The King shall not interfere with the election of members of
Parliament. '

6. The courts cannot take away freedom of speech and debate in
Parliament. .

7. There should not be excessive bail or excessive fines; nor cruel
and unusuiial punishment. -

8. Subjects are entitled to fair and speedy trials by their peers. .

Sources:

L]

Good, John M., The Shaping of Hesterh-Society An Inquiry Approach. New York:
Holt, Rinehart and Winston, Inc., 1968, pp. 136-137.

Linder, Bertram L., Edwin Selzer, Sarry M. Berk, A World History. Chicage:
Science Research Associates, Inc., 1979, pp. 386-387..

98

N | . 56




e P R R P T e~ .. LAY - - - -.E - ;

N - - - - P - - ST . DD R A

© LESSON I1: " COLONTAL ROOTS OF AMERICAN IGEALS

w

: GeneralizatiOns Y

1. Democracy in America evolved over a period of time.

» The colonial experiences were rmportant to the development of democracy :
in Rmerica

_ a. PeOpl , Such as Roger H1T1iams and Petér Zenger, continued the | £
- fig liberty which helped to make America more democratic, = e

* b. Documents, such s the Mayflouer Compact and the Maryland Tolera-
tion Act represent important milestones in the development of seff-
government and freedom in America

éfc. Education of all as a_public reSponsib1l1ty was vital to implement1ng
the principle of equality and developing an intelligent citizenry.

\ . .

— . . . -

Concepts  ° ' ' / ;;;

1. Democracy: Government in which the -pegple hold the ruling power either : ,ﬁi
directly.or through elected representatives; the principle of equal t¥ R
of rights, opportunity and treatment, and the practice of this principle -

2.- Historical Development: Chronological advancement or evolvement-

Objectives . 2 , " ' _ e
1. Describe and explain the long struggle for democratic rights in-America. éf

o 2. Anaiyze colonial experiences and explain how they were important to the =
2 * - development of democracy in America. . :{;

@ . .
Identify historical personalities who were successful in achieving their O
goals that contributed to the betterment of society. G

4. Distinguish statements of facts from opinions. N

5. Analyze changing social points of view and their effect on persona1 :i
beliefs and vaers -

6. Identify a problen or. situation requiring a decision. >
’ ) d P —f

7. Identify and evaluate alternatives and their consequences. .

8. Describe some of the ways in Hhich’peOpie are alike and different.

1 . !




~ 9. Describe how and why people organize to sat{sfy basic social needs.

- Introductory Activity
. Have students make & time line of their Tives. ﬁsk_them to include a

‘lives and who had or-continue-to have an impact on who they are.
Instruct students to explain each entry. *- _

-

) Grandpa e .
" Born L ————— School f
Born ;. - . o ’
i' ) o - * -
7. 2~ e 6 S s g g

a

s-»:

Born - important otherwise 1 would-not pe here -
- Scheol.- -1 Tearn- to. read and write.and not be-stupid.
Grandpa - taught me: how to flsh takes me: f1sh1ng _
Tt etCt . ) . : - . Q-

- . - o
S - -

Have students look at the1r time lings nd suggest generalizations.
‘What- kinds of-conclusions: can they make based on their-time lines?
. (There were many people and/on,events which helped shape my life. ) ]

(You may suggest ‘to: the students to acknowledge the people who made

- . . . R

Ask students How do you think your personal “time lanes would compare
-with a time. 1ne .of -American democracy?- Do you -think -there would be -
specific events'and people in the -time. Jine of American democracy who
made a difference? _ . - g _

Have students suggest a few rights which they think might have been

won because of -people whoscontinued to figﬁt for what the{ believed.
Then tell sfudentszthat tElS lesson will be about the ear y development
of democracy in America.« e L P

t . B ) ‘ '-_M
Bevelopmental Activities - o - _ 8 ;
1. Have students pretend they are Pélgrims and respond to the folloW1ng
s1tuation. Add other details to the. story.
'During the 17th century. you were unhappy withsﬁife in England mainly
because there was-no religious ‘freedom. You could not worship as you
pleased and were forced to pay taxes to. support the, Church of England

J
A group of yoy fled to Holland where you were allowed to worship as you
pleased. However; after. staying in Holland for: ten years; you noticed-
that your children were speaking Dutch and were adopting the culture of

-.r A e &

" few individual events and/or people who were important in shzping their -

A difference in their llves ) ST Y

—




the Dutch This.worried you because they were- losing ‘their English way's
'Hoi'land and Spain wore on the verge of war'. ) , _
“In‘siall group§ “have students, St pretending to be Pilgrims, answer . .-

. the following and- construct a decision chart like the one bejow. . R

- _ _ - _ o
~ad Hhat -is. the prob]em? I : : S e

. d. What do I value? Hhat 1s important to me?

‘e, Whigh choice do I make? (SO]Ut10n)

and * you wanted"them. to-renain English.. You also heard punor's”that -

oA

b. Whmt are the choices? Y /o SR ,

c.. What are- the consequenc&s of the’ choices? S 'h ‘

/_"’_1’ Ny . _ B ) _ .

’ . X ! ®
- . 1) -

- [ A | EZ L | - ) + ’

Tonsequence .f\.i Choice -

e R It EE IR

Consequence = . Chofce [~ ~ Choice - - s equence

Virginia.:

‘However, the ship was blown’ off course by the rough seas and bad weather
-and landed not in Virginia, but in Massachusetts, Since the Virginia

.

' fProoiem. — Valoe* , SeTution
 Have the groyps expiain their decision charts. to the class and’then ’
continue wﬁth ‘the story. B . P .

iLet's suppose ‘that you,all decided to go to America to set up a “New
England.” (Ask students why. they think the Pilgrims made that choice,
‘then continue with the story } -

You got a charter (a written grant of rights) from the Virginia Company
for the right to estabiish a fishing village and a trading post in

In September, ‘1620, 101 of you set sail for the New World on the 90-foat
ship, the "Mayflower." Although your group™is known as Pilgrims (people
traveling for religious yeasons), you are really a mixed group as many
of you were not going to the- new world for religious reasons.

Company could not dictate any laws in Rassachusocts you and the rest of




Theps B According to thexhayflower Compact v:>t'was the purpose of

2-

Y

- of this lesson ;;; \

_ The follouing canrserVe as guzde questions

' é; -Hhat.uere the’ main provisions to which everyone agreed to obey?

S

I
S

the people decided to draw up an agreement among yourselves.

You are*one of the\leaders ih your main concern is to unite everyone
* 8osthat the: ;colony :has a';
want. to- see’ order-and- jus‘_.e served-in-the. colony. How Hould you- do

_this? (Ask students to giv\e suggestion...).. T e A i

:, - i

Then have.students read thef“Mayflower Compact." See p 64 at the end

L3 1

a. What did the Pilgrims value? \\

: migrating to Amarica?

e
P

8.
d. Do you think a compact like this helped the colony to survive?

e. In the struggle for self government what was the significance of
. _the’Mayflower. Compact?.-(The{dea. of majorit rule that everyone
- .agrees to: abideebywthe-will of the majority.{ - T

f. In a.colony where the majority rule. Fiow - are leaders chosen? Hou
" " are. decisions-made? ¢ How-did:the: Pilgrims solVe this prob]em?

- Students may need to gather information. ,:;;}u-_ _ T
If students did the pgf.ious activity, theﬂ review the: facts about the
Pilgrims. If studentstdid:not do the:previous activity, briefly- tell
them of the Pilgrims? _axperiénces-in England -and their reasons-for leav-
ing. Then. have students answerrand disquss the followinq questions

Ca. Nhat do we know about the Pilgrims? \TRevjew) .:'"“' ' _'j:' 5 }

b. Nhat do- you think the.Pilgrims would doif a- preacher who had
joined the colony in-1631 preached-about ideas that: they opposed?
_ What-if~he-preached:that=individuals:had the right -to.worship God
according to their own:consciences and ot necessarily according
to the Pilgrims‘ beliefs? s :

- &
‘c. What alternatives or choicts do you think the Pilgrims faced? ;;>
d._ What are the consequences of -each p051tion? -

e. What do you suppose the Pilgrims valued? - s

f. What decision do you suppose the Pilgrins nmde? Explain your
answer. - ‘ . .

. Students may make a decision chart to help them visualize the alter-
natives and conseqUences. See the sample in the previous activity. e

‘chance for suryival and success. You also’ . ;fjgz




. :~Have studeﬁts reac¢ about Roger Hilliams. h:s problems with the
y .Hassachusetts Bay Colony and the founding of Rhode Island in l636

:'Discuss the following..; .;;‘§:Jf R A “ SN

a.1nmuwusmmawwunnmsmdmeﬁmmmaum .
. 'different? : _ " , /3 -

J,..

Why\ do’ you" spppose Roger Hilliam§ is studied in the context _
of ‘the lesson: <~"Beginnings of: Democratic.Government?“ What
rights were; won by the people through his efforts?

s How important are people like Roger Hilliams to us today? -

) Have“studeqts urite letters either defending the Pilgrims op Roger
__Hilliams SR I L

- 3. :The following can serve as a guideline for a- discussion on religious
- toleration L o ___‘_r e -

Do ue have_religious freedom today? Give_examples ﬂ -

-’. (‘

g b Has Roger Hilliams a Christian?szere the Pilgrims Christians? =
v Hhat do you suppo etf: e:om of worship meant to them?

dom:of worship?

_Hand out-conies of “The Maryland:Toleration Act" to students. See p- 65
at the end of this lesson Students may. answer and discuss the following.

.-}Hhat do you think is the main 1dea of the Act?

th'do_you suppose the people felt itewas important to have it
Hritten into law? S :

. How. is their idea of freedom of’worship different from ours
-today?-. Does: society S~ views affbct our: own ideas? th do
_ ideas qhange? :

: d.; Why is this ACtSEn important-milestone in the development of .
American democracy? )

Introduce students fo the - concept of freedom of the press by asking:
. ‘What do you think freedom of the press means?

L
Can the student newspaper print anything they wast about you?
the- Governor? the President? - .

B

Do you think the. Furitans ﬂould allou freedom of the press in
their colony?

Do all countries allou freedom of press today? Why hot? -




5.

How do you suppose the people of the United States gained
that right? Have students suggest scenarios. -

l-lave students raad about Peter Zenger in their textbooks or “from the

Ca.. Hhat was Peter Zenger s crime?

b. What do you. think was important to Peter Zenger?

following source: Shapiyo, Alan, et al, 'America Land of Change, Rights.
Chicago Science Research issociates, l970, PP 43-37

Discuss the following

c: . From the viewpoi nt of the governrnent, why uas it consi dered a”
- crime? e i _.s; L v

d.: How ddes the decision in. Peter Zenger's trial affect us today?

~—extent-of our religious toleration today.|and. articles which prohably would

6.

7§

e

5 8.

' and dtscuss the following T

Have students clip ancl explain articles jrom newspapers uhich show the .

not have-been tolerated:prior- touPeter Zenger's trial. . Ask students for
their ideas about hou or why peopTe s 1déas and: values change

Students may do additional research on p«Jople who were important to the

development of:American- democratic idealé For ethple, Anne Hutchinson,'_

Thomas Hooker, or Hill%am Pennf ; s o
Help ‘students to read new5paper:_articles gl’ltl cally. Select an articl’e
which criticizes a branch of- government, or a member of government, such
as.a legislator, _Judge; -or’ governor Have students read. the article

.t -
a. Hhat is the article say'lng\ . v

b. What are*é facts? Hjiat are the opinions expressed?
c. On what facts are the opinions based? /

d. Whose- viewpoint is. being expre sed? _Does the person or group
have a, personal interest at. st ke? l

I's, there an {her side to the sto
) have £6 be answered? ‘
N e .
‘Do a_word ssociation activit with &4 concept of education. Ask
students to\suggest words or phrases th¥t . come to their minds as the word
educatio is ‘mentioned Write the.students' responses on the ooard

A
? Are thene other questions which
|

L .

Y

iy e
“alh B

A




6iscuss Is educa "'on ecessa' y? Is public educatwn necessary?

Disciiss with studénts he="01d ‘Wor1d 1deas about education t atwcnl “the
sons- 6f_rich families® needed.a formal education,  -Have students SUggest
why the™ “common;: people-didn it feel thé -need" for-. fonnal seducation. - Ask
students 1f they would:have Tiked:to live in the “gld-World." If students”
answer “"Yes;" “have ‘them create: a“Scenario 0f what they:would be doing.

Then ask: Sstudents if“the'?really wou!& r\xnat life rather than
_thegaresent*z-~ S

jéfAsk students

Is educatio 4

-Have sfudents gather informatton‘on the development of pu511c educat
in errica or the history of edncation 1n America :

- T -

Discuss with students* Hhat do you th1nk is the connect1on between‘educa~
tion for-all and-the- concept of demccracy? Can democracy work if the \
Pﬁoble are uneducated‘? e _ RN =

-

. L

Culminat\ g ctivities

3; Have stuaents crrate 2 coTlage or montage to 1llustrate the titie of
“this Tesson:, -Colonial-Roots of:American Ideals. Ask them to include
~as much of their learning as possible -

2. Have stcdents individually or- 1nisma11 graups find 1nformation about past
or present jvericans:who fostered the growth and application of democracy
in America. “:have students- make a creative presentation of their subjacts
andigiscuss “how the*r 5ubdects actions made for a better America.




Fredqri ck- 'Dou§1&§§\ '

“Harriet Tubman

- SusanB. Anthony
Jacob Riis- - -~

Jane Adams

Hiuiam 'lo d Garrison
-Harriet: qucher Stome
.-Eleanor-Roosevelt
T Wi 1Ham Penm
Hartin Luther King. i

Tl




- _; & +The Mayfiower '{Co'nipact
. Noveiiber-11, 1620

g

IN THE. NAME ‘OF 60D, -AMEN.  We whose names.are: under-written, the Loyal
Subjects of our {fearful) Sovereign:Lord King James, by the Grace'of God...
‘Having undertaken, .for-the.Glory of-God,-and Advancement of the Christian
Faith, and:Honour-of our King.and Country, a Voyage-to plant the first
~€8lony in the northern-Parts of Virginia; Do...(seriously and jointly with
all) in the Presence of God, -and one ‘another, {contract) ard combine our-
.selves together into a: (gbvernment.of citizens), for our better Ordering
and Preservation and Furthermore: of tue-(goals mentioned before}; And by
~ {right thinking and'dction) hereof to (set up, p ‘ogether and pass) such
Just and- equal Laws, Ordinances, -Acts, .Constitutions,. and Officers, from
time-to time, a. shall-be:thought most-{suitable) and convenient for the
general-Good of the Colony; ‘unto which we promise al1*due...Obedience,.

#

IN‘WITNESS whereof we have hereunder subscribed our names... - >
. “\ . * :1\ ! - - ;} | | ) =T

‘/.,

-

-

Adapted from Qur Freedom-Documents, Vol. 1\. compiled by Robert B, Watts.

Washington, 0-C.T The Sipreme Council, 1977, p."6. :
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THe Maryland Toleration Act
1649 - o ,,

The colony of Maryland was established in 1634 by Catholics whu were per-
secuted in England for their religious belief g\ In 1649, the colonial
legislature passed the Maryland Toleratioi, Act.

. ...And wliereas the enforcing of the conscience in matters of religion
has frequently had dangerous consecuenceés in those colonies where it
has, been' practiced, and for a more Juiet and peaceabie government of
y this colony, and to preserve mutual lové and friendship among the
people of this colory. Be it therefore...enacted...that any person
or persons living in this colony, or in its islands, ports, harbors,
r1vers or havens who believe in Jesus Christ, shal? not be in any e
troubled. molested or disapproved of in respect of hls or her ’
re igicn and its practices.

Adapted from Allan 0. Kownslar and Donafd B. Fizzle, Discovering American
History. New York: Holt, Rinehart and Winston, 1974, pp. 81-8Z.
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. LESSON III: HUMAN DIGNITY AND IDEALS OF DEMOCRACY

Generalizations ‘ - F

-
1. The foundation of western democracy is the belief in the worth, d1gn1ty
and uniqueness of the ind1vidua1 )

2. The ideals of democracy 1nclude the right to l1fe, liberty, and pursuit
of happiness. .

3. Belief in human dignity is Qemonstrated in the’ everydax,behav1or of
1ndividuals in their treatment of others. c;\

[

Concepts . | K \ o

"

1. Democracy: Government in which the people hold the ruling power ‘either
directly or indirectly through elected representatives; the principle
{ cr1r1ghts, opportunity, and equal treatment, and the practice of this
principle

2. Human Dignity: _The state or quality of being worthy and unique

3. Self Concept: Iﬁeges, perceptions of oneself

Objectives H
e—— ¢

1. Analyze and expla1n the relationship between democracy and human
dignity. .

R\ T ,

2. Demonstrate belief in Hhuman dignity by treating others decently and

- fairiy in everyday live., '

‘3. Develop a coentinually growing philosoahy that reflects responsibility
to self and others. .

4. Distinsuish statements of fact from opinion when review1ng data related
to a so “ial problem.

5, Gather data from various sources and organize the data related to a
social problem.

6. Distinguish between relevant and irrelevant data when gathering 1nfor-
mation for solving a social problem.

7, ldentify the key questions that need to be answered in resolving a
social problem. .,

8. Orgarize, analyze, and interpret social science information from many
sources in solving a social problem.
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g9, State 2 hypothesis about the‘cause of a social problem.

Introductory Activitiy

* . ~

Introduce students to this lesson by first asking them what they think
human  dignity means, or by asking students to g1ve~examp1es of a person's
belief in human dignity

- The teacher may have to present situations to the class and have students
hypothesize responses or reactions of people who believe in human dignity.
For contrast, students may also hypothesize responses or reactions of
people who do not value human dignity.

s . For example: A student'reading aloud mispronounces a simple word. If
you value human dignity, how would you react? If you do not value human
dignity, how would you react?

Have students write a sumiary statement about- human dignity.

Developmental Act1v1t1es

1. D1scuss the power of medieval kings prior to the sign1ng of the Magna
. Carta. Ask the class if the kings believed in human dignity. Have them
. : explain their answers.

__,f\,ﬂixide class into small groups and have each group brainstorm the answers
toithe following question: How can a government show its bel1ef in the
}-+ human dignity of its citizans?

Students may follow the follpwing procedure: .

- a. L1st gll.adeas,,no matter how "crazy" they may seem. " The 1ntent here
is to generate ideas.

- b. Go over the list and eliminate ¢{hose that seem impract1ca] or unrea-
sonable.

c. Indicate the items that relate to the rights or privileges which
American citizens enjoy.

Have each group share its 1ist with the class and then have the class
answer the following question: Does America recognize the human dignity
of its citizens? In what other ways does America recognize the dignity
of its citiZens?

Discuss the limits or meanind®of the right to life, liberty and pursuit
of happiness. Studonts may come up with the following {deas:

Life: No one has the right to take another's 1ife without justifi-
able reason.

A person has the right to life as long as he or she doesn't
willfully enda~ger scmeons else's life.

- e 71
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D1scuss the following situations° What and whose rights are V1olated? "if

“ liberty, and pursuit of happiness? .. . o ::

L
_"“""-L_.______“-

.the foliowing: Who is important? _What ideas show that people are

T T

Liberty: A persbn is frée to do whatever he/she wants as long as
.he or she doesn't infringe on the rights of others.

Pursu1t of Happiness. A person has the right to justice and eq hg\\QE\\

opportunity to pursue happiness as long as other peopl
rights are not infringed upon. ¥,

a. Do you have the right to come tardy to class?
L)
b. Do you have ‘the right to cut into the lunch l1ne?

c. Do you have the right to hijack another student for lunch money7
d. Do you have the right to borrow m~ney or a pencil,from another i
student? - |

Discuss: How does the government protect people's rights to 1ife,

Divide class into small groups or team challenge groups. Hand out cop1es .
of "Democratic Ideals ~ Right to Life, Liberty, and Pursuit of Happiness."
See pp. 72-73 at the end of this ]esson

Intrqﬁu!é‘students to the Declaration of Independence by writing the v
following on the board:

..that all men are created equal, that they are endowed by their
Creator with- certain unalienable rights, that among these are life, .
liberty, ‘and the pursuit.of- happiness.

..governments are instituted {set up) among men, deriving (getting)
their jyst ﬁﬁawful) powers from the Consent of th QOVerned

. Adapte& rbﬁ‘Gur Freedom Documents Compiled % oy R ert 8. Natts
Washington, D.C.t The Supreme Council Vol. 1, 1977, p. 11.

Ask students if they thirk thé Dec]arat1on of -Ifdependence recognizes
the dig ty of people Have students explain their answers. Or discuss

important?

p ,
Discyss the 1dea;§/9ff62;:L?acy$ the right to life, libe , and
What do these mean in terms of the s{udents'
j udents give.suggestions and record them on t e board.
responses. . ]

- r

v“!

Right to Life Rtght to Liberty Right to Pursuit of Happiness
. T ' 4]
J. Nobody has 1. T can say 1. I have the right'to punch
the right whatever I him if he says something
to ki1l me. want. { "bad" about wma.
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A ‘Discuss students'.responses and make corrections or eliminate those
that are “wrong."
. Then examine students' respunses for each 1deal to see #f these ideals
should be absolute or should haves1imits. Remind students that these
'ideals recognize the dignity of all human beings. '

1

For example. Do people have the right ‘to say anxthing? Do people
have the right to yell "firel” in a crowded theater? Would other
rights be violated?

3. Hand out student worksgyet on p. 72 and have students match the itemis_
. with the ideals of demo acy: the ri to life, liberty or the pursuit

of happiness. e T

these regulations
)

K Distuss students’ answers. Ask ‘students ho
- relate wjth'human dignity.

Have students look over the items in "Democ atic or Non-Democcratic? You E
Decide!” See p. 49. Ask students to note the items that rerognize the . Tk
dignity of all, human beings. Ask students if those weke the same items °
they placeeﬂ;i'the Democratic column in the intreductody activity in S
= Lesson I e students make a statement using: the vords "democracy“ s
- and human dignity . g~
bt : B

5 4. Inform students that,t will examine situations which offer opportuni- il
: ties for students tq emnn rate their belief in human dignity ' '

- Ask students: "Have iou ever had -the exp jience of having someone make
B you 'feel small' or /feel renlly stupid’?" N

™ ; ey

e

Assign groups td role«play an incident which results in.the loss of Y
Jhuman\dignity. Some suggestioms: ° )

a. .¥amily situations such as parent-child disagreements "or sibling
problems .

L3

b. School situations such as teacher-student or student-studgnt disagree-
ments,

c. Peer group situations such as boy-girl disagreements. _ x

Prepare the audience to be active obseryers by asking them to watch the
role-play with these questions in mind. .

a. How would you.feel if you were in the victim's shoes?
b. What was said or done to make the person feel “small-?"

c. How did the victim react? Are there better ways of handling the
situation?

Have a new group of students {or the same group) re-enact the incident
without any loss of gignity to§ each other.
Comparison: What are the differences between the first and second sets

of role-playing?




z : . - : ; . S

- .. Have each student write and submit his or her response to tse foilowing
- question: What could be the lessons learned from this activity?

Possible responses: "People feel better when they are treated with
‘ ‘ respect.”

"We should treat people with respect as we would
e © uant to be treated ourselves." - i
Lesson adapted from.Department of Education, Basic Issues and| Problems ) -;%
in the United States, 1972. _ T

.
5. Divide class_into small groups or team challenge groups Have them dis-
cuss and recerd their responses to the following '

a. What are some of the qualities that contribute to good self- image?
b. Wh& are some of the qualities that contribute to a poor self-image?

¢c. What are the conditions that might contribute to human dignity and ;

self-worth for the following life roles? ' i

’ : {1 ‘teacher , l ~ . 2
student . E

- i :(3)  par 9 . CE
c ’ E4} doctor ™ i
|- . (5) surfér . . ‘ C . T
(Optional: The conditions listed could be identified as economic A
social, or political values.) _ ) S

. d. How can you contribute to the dignity and self-worth of others?

Have each student create a collage or mointage of his or her self-concept E
L on one side of a paper-package. On the opposite side, have the student - e
3 create a collage or montage of what he or she would 1ike to become. On -
3 the other two sides, have the student state what he or she would be will- =5

ing to do to enhance the self-concept of others, as well as his or her

own self-concept . ,

6. Have students do research on the following topics. See p. 227 for a ' =
student -handout on conducting research. : =

Prior fo having students do the research, review or teach, if necessary, ' '_5
pre-requisite skills such as note-taking, cutlining, writing footnotes -
and bibliography.

a. Democratic Concept: ~Right to Life' ) ] ';
-~ y

In a democracy you are guaranteed iife. You may not take any
person's life wii]fully without -cause,, including your own.

Topics: - (%) Euthanasia . fé

Capital Punishment : s
Abortion . '
(4R Suicide L ‘
() Others C - ‘ g
- 74
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;;:" b Democratic.Concept: Right'to-Liperty ' ' ;?

In-a’ democracy, vyou are guarant iberty and freedom, as
you do not’ infringe on théﬁ?ig others. _

RS LR

' Topics: i g Freedom of ‘the. Press.and the right to witnoid sources.
2) Laws. agains pornography i o
{3; Laws -against-marijuana’ - ‘
Privacy and wire-tapping
(5) - Othersi .
/

c. Democratic Concept Right to Pursuit of Happiness

S TRES |
o Ina democracy, you. have the right to develop- to the best of yeur E
T gotential without prejudice to race, ¢reed, Sex, economic or social %
ackground. // ~

Topics; (1) Civil Rights Hovemept 1n1;ﬁe u.s. i

_ {2} ERA~ Equal: Rights Amendment - o . [

The Right -to- Educatiod/9 Public Education vz

Citi2en (Student Rights) LR

{4 The Rights™ of- the Min
{5) Poverty in America
Others = - ,
L/

Culminating Activities

"I. Have students examine current 6;::ar music and bring together a collec-
tion_of lyrics which-express: demgratic ideals. Have them write a
script, pretend to be disz/;ockies and cmnment on each record

2. A tudents‘to look in erature--Walt Whitman ‘(who is referred to as
the poet of Democracy),Carl Sandburg, Robert Burns, Robert Frost and-

others-~for their expressions -of democratic-ideals. Have them read 2

excerpts to the class?or explain and illustrate one of their poems, Or . e
e have them make posters montages -or collages which express the 1deals -
= discussed. // .

» '3. Have students eveloﬁ 20 second messages for radio or t v. to renﬁnd -
ae ' fellow c1tizeps of these ideals.. . '

Adapted from Department of Edhcation, Basdc Issues and Problems in the, . _rg
United States, pp. 28-29. ‘ .

b

s

/

I
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Student worksheet Pemocratic Ideals - Right to Life, Liberty and Pursuit

»

of Happinéss ) - -

: -k ' Tt
2 qué | _ Period N
- - N &
The ideals of democracy include the right to life liberty and the pursuit R

of happiness. : . \_

Birections: A;,,As a group, please discuss these ideals (the right to life,

: liberty and the pursuit of happiness) until all members E

s come to 2 common understanding of their 1imits and what "

T they wean. . o ’

B. The following items are related to your iife as a citizen
of the U.S. Identify the ideal{s) they are related to.

C. - Write all responses on a sheet of paper and be prepared to %
' _ defend your views. U i

i,
. .

A.- Life . B. Liberty . . C. Pursuit of .-
— . __— , Happiness

I

1. On school excursions, "0 swimming is allowed without a life guard present. _fé

2. As-a registered car owner, you must have a safety check on your car yearly

. “In Hawai i, the curfew is 10:00 p.m. That is, no one under the age of 16
should be' roaming the streets without an adult present.

Every chi1d in the United States has the right to a public education.

1
f‘

;; e 5. 1In class everyone should work quietly without disturbing others. _;;

i_ 6. In the state of Hawai'i, no one under the age of 18 will be allowed to
N\ purchase alcoholic beverages.

In school, there~is to be no cutting in the lunch line,

e
T
~

8. In Hawai’i, a red traffic light means "stop" while a green traffic 1ight
means “go." .

9. At Ala Moana Center. do not ride the escalator without shoes.
10. In a theatre, no smoking is allowed.

11. 1n a supermarket, one ‘should wait one’ $ turn in line to get to the check-
out counter.

12. In school, the library is avai e to ever& student-

» 13. You may choose your own future care

76
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‘ 14. - You need. a doctof's"priest:ript'i_on.fqr'cer.tain drugs.
1"5%’" You can ge't_ a_\"res'ted" f_of',smoking p'a'kalqlh. \
& * A 4 Y
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FILM RESOUECES -E~elementary
" Department of Education ' H:gggaor high
b Mu‘timEdia Ser'lv_ces c_co'nege
' : A-adult
§§}f LIFE.IN ANCIENT GREECE - ROLE OF THE CITIZEN
FE 1658 ™ 11 min, _ _
E-H . 1959
i'. Recreatek the- politica] and economic Tjfe in a Greek city-state in

-"440 .B,C. Discusses the privileges and reSponsibilities of citizenshi y ;j
in this ear]y democracy. - ) =

e

T "GUR INHERITANCE FROM HISTORIC GREECE N
2148 11 min, -
' E-H ¢ 1982

) Shows modern exampies of architepture, Tanguage, dress and government
para]leled with scenas of everyday Tife in historic Greece.

MAGNA CARTA, Pt. 11: REVOLT OF THE HO_BLES AND SIGNING OF THl_z CHARTER
1775 .16 min, . S~ T :
_J-H 1959 , - I

kN

Oramatizes the events after the crowning of K1ng John which brought the O HE
conflict between kings and barons to a climax, leading to the drafting 33
- of the Magna Carta. - oA

+ =
ENGLISH HISTURY -nNORHAN SCOMQUEST TO THE FIFTEENTH CENTURY i 1f£
0813 11 min, ‘ i
d-H A 1554 ' : . o

Traces the history of England from 1066 to the dec11ne of feudal”sm.

e . Discusses the concept of limited monarchy as the basis of the £ 1lish ~3
= form of democracy., Points out how the Magna Carta and institution of e
the jury trial marked the recognitiqn of human rights. -

E { ' . .w-' i’,/
THE PILGRIMS .. A
; 2261 22 minutes

J-H 1955

1 ‘ ! ﬂg
Discussés the Mayflower Compact and ‘the hardships of the new w?rld.

Y

. AMERICAN LITERATURE -- COLONIAL TIMES N 7
» 0070 11 minutes ‘
. HK L :
J-H 1954 | oo
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Cisclisses the begirming of hterature in this country as it took the L z\
form of practical, useful documents, reflecting the wonders of the new =
world, the hard pioneer life and deepreligious faith of fhe people.

\Pfln CA'S HERITAGE - smssneu o -
4817 19 min, - : ) . . S
J-H 1956 . Co. B
' Shows contributions i:o Americals historz and high points in the lives of
Benjamin Franklin, John Peter Zengex, Thomas Jefferson, William Penn and g
] . Paul Revere, - . . -
A N
9 -
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UNIT TI1: FOUNDATION OF AHERICA& DEMOCRACY .

Overview ™ t S L
-America’s first plan of government,-the Articles of,Confederation, e

had many weaknesses which-led to the Constitutiomal Convention in 1787 and .

lthe creation of The Consti tutio of the United States, our present - \d

' .COhstitution. { SRR _ F o 5
“:The Constitution serves as the foundation of American democracy and \\
provides the basic tenets,oﬁrdémocratic government (i e., the functions, ' '}
services’ and Timits of government). SRR S ) .;

The form of government created upnder the Constitution is based on the
following 1mportant princ1ple5° federalism, separation of powers, protec-
tion_of the liberties of individuals and’ JUdICia] review. Each has helped
to give Amenicans a stable government that has been able to adapt to changing
timgs and needs. . : N

* The Constitution provides for the protestion of 1mp0rtant 1ndiv dual

hts, such as the rights to Justice, liberﬁy and equal protection of the
iags, against the powers of government, It is in the application of these
rights that the maaniﬁy of democracy/;dapts to meet different needs and

+

changing circumstances. B ¢ . 4

This unit explores the form of Government created under the Consiitution,
‘inquires into the meaning and impact of thetBill of Rights on citizens, and *
examines citizen participation in public affairs.

N -
M L .
. . b

H . .
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| ﬂﬁIT ITI: FOUNDATION OF AMERICAN DEMOCRACY

‘Key‘QUestions
1. What .does the Constitution of the United States prov1de for? How
does it protect the liberties of the people?

2. What rights and responsibilities do citizens have?
3. .What is the function of.law? -
4, To what extent have minorities progressed in their fight for c1v1l-
rights and equal opportUnity? What else should be done?
5. Should citizens 75t involved in politi?s? How can citizens get involyed
_in politics? ‘
Generaiization_ ‘

1.  The Constitution of the anited States provides for the basic tenets of
democratic government (i.e., the functions, services and.limits of
government)

2. The form of government created under the Constitution is based on the
-, . foliowing 1mportant principles: federalism, sepavation of powers,
prot.~tion of the liberties of individuals and judicial review. Each
has lclped to give Americans a stable government that has been.able
to” adapt to changing times and circumstances.

3. The writerc of the Constitution of the United States realized that the
: Constitution would need changes to meet the changing needs of citizens..
. These formal changes were allowed as amendments to the Constitution.

4.  The Bill of Rights safeguards 1mportant individual rights, such as the
. rights to justice, liberty and equality of opportunity, against the
powers of government.

!
+
Il

Rights are not abso]ute, they must be Hh]anced against othe» rights.

6. . Civil law, such as conswmd'law, liability law,-and family law. )
: evolved in our government to resolve or deal with problems encountered
= by individuals and groups in society.

7. The civil rights movement Won legal victories for the Black people

' and ‘has inspired other groups in American societv such as women, the
handicapped, and faym migrant wurkers to make their own claims for
equal treatment. '

8. It is the responsibility of government, 1ndustry, and the individual
to ensure that all Americans have equal oppOrtunitiEs to pursue
their ways of 1ife. .

8. A zociety-based on democratic ideals requires citizens. who have the -~
«011ity to act responsibly and effectively in public affairs. -

o | 80 :
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e

Participation™is the essence of democracy. Social participation calls
for individual behavior gquided by the values of human dignity and
rationality, and divected toward the'resolution of problems, confronting
society. Involvement may take the form of political campaigning, com-

- munity service or improvement, or even responsible demonstrations.

3. The Democratic and' the Reoublican Parties are the two major political
parties in America. Althoush America has had third party movements,
they have not. gained widespread lasting’ support. ‘

Concepts '

1. Government: A system of living'by rules of law

2. Constitution: The fundamental principles’ according to which -a nation,
state, or group is governed B

5. Fedéralism: A form of government in which power is divided and shared
between the national and state governments

4. Separation of Powsrs: The sysiem of chacks éad balances among the
legislative, judicial, and executive branches of government to prevent
any one branch from gaining all the power

. - Bi1l of Rights:- The first ten amendments to the Cdhstitution are

g,
.
10.

G

1.

A

12,

R EY

known as the Bill of Rights. They 1igt important protections for the
individual citizen. The expanded Bill of Rightg also include
Amgndments 13,14,15, 19 dnd 26. . ’ ) ,

Justice: The quali%y of Being fair, impartial; -the establishment or

determination of rights according to the rules of Yaw or equity

,Libgrty:™ Freedom il '

-

Responsibility: Duty, obligation

Civil Rights: The basic rights of an individuat; those rights that
provide all citizens with equal trggtment undevr the law
Equal Dppoffunit}: thality of opporcunity in thenavai]abilit} of

-

Civil Law: Law that deals with the private rights of individuals or
groups of individugls '

Social Pprticipationi Application of,RNONIedgg: thinking, and
commitment, in-the social arena

-

PoiiticaT’%arty: Group of people who have joined together to take
part in elegtions with the goal of gaining control of the government




14,

15. Decision-making: A procé§s by which people attempt to choose among
alternatives, to resolve conflicts among competing interests T
Objectives
1. Compare and contrast the major responsibii1ries among the local, state
and federal levels.
2. Bescribe the significance of the Constitution as the supreme law of
the land. / \
3. Identify the basic rights and responsibiiitf/; expressed in the BiN
of Rights. .
4, ‘Analyze problems of human rights quaranteed by the U.S. Bill of Rights.

6. Explain how civil law prevents or resolves problems that people K
encount *» n _societal living. :
Analyze cases and demonstrate understand1ng of the concepts @ the

.Bi11 of Rights and civil law. .

8. Examine the role of political parties insAmerica’s history.

9. epescribe the development of the right to vote. N

10. Analyze candidates® stand on issues and programs.

1. Identify some ways in which people organize themselves. ,

. "

12. Describe personal values. .

13. Develop a continually growing philosophy that reflects responpibil1ty
to self.and others. i

14. Demonstrate behav1or that 41lustrates respect for others, such as
Tistening to their points of view.

:d

" of family life and peers.

!
'

Citizenship: " The relationship of individuals to their government and
to other individuals andggroups in society

Identify and describe personal social values that are derived outside

F
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FOUNDATIONS OF GOVERNMENT

LESSON I:

ggperalizétidns

1.

2.

Concepts

1.

‘any one branch from gaining a1 the power
3 .

The first American plan of government was called fhe Articles of Confed-

eration. Its many weaknesses led to a Constitutional Conventicn and
creation of the present Constifution.

The Constitution of the United States provides for the basic tenets of
democratic government {i.e., the funct1ons services and limits of

-government)

The form pf government crested under the Const1tut1on‘1s based on the
following rtant principles: federalism, separation of powers,
protection the 1iberties of individuals and judicial review.
has helped ?1ve Americans a stable government that has been able to
adapt to chang ng times and circumstances.

The writers of the Constitution of the United States r:alized that the
Constitution would need changes fo meet the changing n¥eds of citizens
These formal chqnges were allowed as amendments to the Constitution.

~
-~
I

i e et

-

Government:

vonstitution: The fundamental principles according to wh1ch a nat1on
state, or group is governed «

federalism: A fbrm of“g vernment in which power is divided and shared
betveen the national and state governments

Separation of Powers:

The system of checks
legislative, judicial,

and eXecutive branch

d balances among the
of government to prevent

Objectives T

1.
2.

Explain the problems entounterad with the Articles of Confederation '

/
bescribe the basic governmental structures and vespons1b111t1es at the
local, state, and federal levels.

Compare ad contrast the major responsibilities among the loqal state
and federal levels.

.~ Describe the significance of the Constitution as the supreme law of the

tand and the embodiment of democratic values.

8
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5.

Introducton} Activity \

Demonstrate'béhavior'that jYlustrates respect for others.'such as listen-

ing to-their points of view. . ‘

4

Introduce stydents to the Articles of Confederation by-having the class
descrihe how they think the colunists felt at the end of the Reydlution-
ary War. Then pose the question: What is the next step for a’group of
people who had just won their freedom? Have students explain their
answers. v . S

£

In small groups have students pretend to be delegates f?bm the colonies
who have .gathered to establish a framework for government. Remind
students that they have just.fought a war to be free from British

-regulations and taxes. Have students decide whg/ﬁill,have the following

powers: the central government, ghq states, or“both.

P

1. make laws . . ' 5. levy taxes |
Z. wake treaties with foreign na;jdns . 6. declare war
3. build a navy L 7. create post office
4. coin money I ~ 8. control trade in
_ r - - the states

Ask students to exflain thei.” answers. Have students keep their

answers for the next activitys

DeveJopmqual Activities

1.

/
Write on the board the objective of this activity: Students will read
about the Articles of Confederation to find out how the colonies were
first organized. _ _ ' ‘ )

Have students read appropriate pages in the fext and validate vheir
ressonses to the introductory activity. . ~

. biscuss: What problems did the sfﬁtes and central government have

because 6f the way power was -divided?

. Inform students that the Constitution explains how governmen®: works,
" how leaders of the government are chosen, what they can and
cannot do, and what rights the pecple have.

k]

Have students carefully read the following 1ist and determine whether
or not the situation could take place in a country without a constitu-
tion. Ask students to explain their answers.

a. The police could kick in your door whenever they wanted to search
your house. . ,

VoA e
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‘Hand out copies of thé Preamble t

. b. .You become a slave.

3
c. If you're a woman, you have nothing to say at all about your country
or your government.

t [

d. You are told you'd better find room and food in your house for ten
soldiers because the government said so.

e. You are standing on a-corner talking to some of your friends when
-« you are arrested because you look suspicious.

f. You are arrested and some of your friends came to get you out of
jail. The judge tells them it would cost a million dollars.

9. You go to the church where you've always gone and find a-note on a
lgckeg door, which says that the government had decided to close that
churc . :

-
.

1h;- The only programs you can watch on ™ or. books ‘you can read are what

the government wants you.to see or read

i. *You hate the Veader of your. country for all the mean things he/she has
done, but there is no way to get him/her out of office

j. You.are stopped'and searched on the streat and the police can take ,
anyth{ng they wunt'from you. '

Help students to understand that just having a constitution is not enough,
What counts are the ideas that are written in the constitution and how
well they are’ carried out in everyday life.

In small groups, have students bra1nstorm what they think the purposes
of government - should be, Have each group record their answers on chart
paper, Remind students that in-the brainstormingsgmocess, all answers
should be accepted. )\ There should be no evaluatfgedor judament on the
responses, since the‘opaective is to generate ideas.

After about 7-10 minute\ of brainstorming, have students tape the1r

charts on the board, Give students about 5 minutes to look over the_ >
charts to see similarities) L S L

Ask“students if they JEE any
and‘list on the board \ circel

imilarities among the groups' responses
similar responses on the charts.

P

the Consti tution
Preamble: "We the people of the, United States, in ordeééto form
_ - a more perfect union, ‘establish justice, insure domestic
- tranquility, provide for. the common defense, promote the
general we fare, and seciire the blessings o1 liberty to
ourselves and our posterity, do ordain and establish’
this Constitutidn for the ited States of America."

Have students read the Preamble and discuss:




a. What is the purpose of the Preamble?

b. What is the Constitution-supposed-to do?
"Have the students discuss the meaning of the followirg objectives
£ . .
a. establish Justice i

- the citizens of this country would be treated fairly and with dignity »

b. insure domestic trangcilitz

make sure-that citizens would enjoy peace without unregt within the
country

2 ¢. provide for the common_defense

" make sure that there is a defense force ready to fight against a
} common enemy .

d. promote the generol welfare'

be interested in citizens as to their physical and mental well- being .?
w e. secure the biessings of liberty to ourselves and our posterity ' ;

secure .the benefits of freedom to ourselves as well as to future

_ generations . ‘ ' _:é
- 4. Discuss, the need for law and rules in society. _ s
a. Can groups get a]ong without rules? -~ < 4

b. Are there any ruies tha%*may be written or urwritten that are observed LT
among friends?

. - . .
c. What might hgppen if ‘there were no classroo rules? (Extend this line 3
.+ of questionigg until ‘students suggest the need for rules.) - e LR

- Have several students read the -school’s student government constitution to
determine the main parts of the constitutjon. Ot.er students may read
other constitutions or by-laws to-determine the major parts. Then have )
the class determine what they think are the major parts of & constitution.
Students' responses may fnclude purpose, 1eadership, membership, rights
and resoonsibilities. changes, etc. - .

S \c fertmn L

. Have students write a class constitution. First call students' attention
to the mejor components of a comstitution and ask if the list is complete.
Then have. students suggest questions under each:component that shoutld be
answered. The questions may -include:

. “_ a. What is the purpose of the class constitution?

b. What kind of eaders will there be?
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_c.' How wil]};hey be selected? How long will they serve?

Pynat powers will they have? What rights and responsibilities will
' they have? ' ' S

e. What are the rights and responsibilities of the teacher?
f. What rights and responsibilities will_thé general membership have? .
g. How can changes to the constitution be made? .

" After the class feels that the 1ist“ot questions is complete, divide the
students into small groups and have each group answer the questjons.
Have each.group select a chairperson and a recorder to keep the discus-
siog moving and to keep track of ‘the group's ideas. .

-/ . T : T,
Inform students that the oonstitétion;has to satisfy the different groups
in class and that the next step is for the groups to discuss and negotiate.
_ Remind students that compromise may be necessary to -achieve agreement:

Have students participate in a‘consensus decision-making process. Have
each group select a different member who will represent the group during.
. the negotiations for each topic. Have the representatives meet in the
center of the rdom in a modified fishbowl.- The open chair is for any -
‘student who wishes to contribute to the discussion. The objective,of D
the representatives is to come to agreement. ’ s

e.g. Purpose of the constitution

Reépresentatives from the groups discuss and come to agreement. . &
B ® % CoLe
. ® O‘Open chair. . . E

o ® | T
. The teacher may need to assist the students until they become famitiar a
= with the process. ' : ‘ : , =

After agreement among the representatives is reached, the representatives
then meet with their respective groups to assess the group's feelings
about the agresment. The representatives:then reconvene tu “ind out if
'all the groups are in agreement or if further discussion and negotiation :
need to take place. » ,

.fter agreement has been reached on all the parts, | ve the ¢fass vote
on the constitution by voting on each part. Allow ;tudents to express
their opinions before the vote is taken..

: Focus, on the consensus decision-making process. The following can serve
izﬁ as guide guestions: .

a.- What parts of the process -allow the members a voice in the decision=
« making process? . _ : .
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b. How does this precess demonstrate the worth of "1 individuals?

c. How is th1derocess different from s1mply taking-a vote on the
different ideas presen}ed? _

d. What do you think are the advantages and d1sadvantages of the
consensus decision-making prOcess?

e. Can you th1nk of other ared% 1n Wh1ch this dec1s1on~making process
can be appl1ed? .

%

N

" Implement the: constitution in your classroom. ' Aft
how well the class constitution has been working.

a few days, discuss

Inform students that the United States Constitution haX been called
a "bundle of compromises.” Have students gather informat in their

texts or other readings about-the oppos1ng viewpoints in re rd to

. the following questions and the compromises that were reache

a. Should the state QOVernments or the federal government havev'hs
- greater power?

b, Shou¥d the larger states have more representatives in Congresy?
C. Should slaves be counted as part of a state's'population?

An alternative is to give. students the opposing v1ewpo1nts and have hem
come to an agreement. . Then validate the students’ answers with the r
compromise that was reached

1 §

Introduce students to the concept of checks and balances by discussing:

‘Nhat do.you think about changing the Constitution so that the President

can make and pass laws for the country, enforce the laws, and decide

-whether or not the laws are constitutional? Why do you suppose the.

gr1te;s gf the Constitution decided to divide the power into three
ranches?*

&

, Discuss the influence of Montesquieu on the wr1ters of the Constitution.
Discuss the following:

. The writers .of the Constitution also got the1r ideas from Zuropean
thinkers. A Frenchman, Charles de Montesquieu, wrote about the
English system of government.

He described how the' English div1ded the power of government among
three separate branches. The legislative branch had the power to
make.laws, the executive branch had the power to enforce and carry
out laws, and the judiciai branch had the power to héar evidence 1n.
court and decide on a ‘person’s innocence or guilt.

Montesquieu wrote that it was important to divide power because the
power of government can be very dangerous to the Viberty of citizens.
But if power is divided, then one branch can check and balance the
power of the other branches.

. .08 ) 51;3
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.

Montesquieu died in 1755, but his ideas influéhced the writers of
t?e Constitution in the way they organized the new government. They
- ided the goverpueat into the legislative, execut1ve and jud1c1a1
= ranches that Montesquieu had mentioned

ave students find examples of how the branches can theck each other.
Students may chart their answers.

. ) e.q.

"How the Executive can check ) Students may

include the
ézg‘ Judiciary ézz‘ article and
L > —* | section where
. : . . | the checks
T . ' ' LT g can be found
‘ in the
' ’ . Constitution:.

Legislature

Have students compare the organization of the national government uith :

& " . the .county and stite organization. Are-the county and staté organized ~\'%
R in a similar ¢r different way? Nz

el + Have students bring in newspaper accounts of a branch of the government, . . . :
= county, state or federal, checking the power of the other branch. Have ' \
: students discuss how one branch checked or is attempt1ng to check the N e
,power of another branch. -

s 7. Introduce students to the concept of federal1sm by having students look r
5 up the definition in a dictionary, or write the definition on the board

- and discuss its meaning and current examples. Another alternative is to

. . present the following division of pcwer and have students infer the mear-
N ing of federalism. )
e.g. -Under a»fedegal system. of government ™ . ' .
_{ : __— | a. Each?gtate.has the power to decide whether or not to

legalize gambling, to have capital punishment, to
regulate businesses within the state.

b. The central qovernment has the power to levy and collect
all taxes, to coin money, to raise ‘and maintain 7ﬁmed
forces’ :

c. Each local government has some power to regulate various
aspects.of life within its boundaries. - K

Discuss the folﬁ;wing: : ' ‘

a. What do you inotice about the power of government?

b

- .
b. Khy do you suppose all the power wasn't givan to the states and
1ocal governments? .- . .




_ ¢. Why do you suppose all the power wasn't g1ven to the centra] govern-
R c mnt? ! "

Have students skim through the Amendments to identify the one that’
involves federalism. (The Tenth Amendment mentions rights of states.)

% Discuss newspaper accounts of federéﬁ1sm in operation. Students may
L note the responsibilities- of county, state, and federal governments.
L. Students may also do research on controversies over federalism, such as
*the Civil War, The New- Deal Governor Wallace and integration of L1ttle
Rock, ‘Arkansas. o -

8. Write the word "amendments“ on the board. Ask students what they think
the vword means. Remind students that amendments are located at the end
of- the Constitution and were not ratified with the main body of the
Constitution. :

s t
If no satisfactory responses are given, tell students that amendments are
revisions, or charigés made -to the Constitution. - Ask students if they
recall the latest fight to'ratify an amendment.

Discuss with students: ety .
. - . a VR
a. Why do you suppose the writers of thée Constitution felt it was -
—" important to- 1nclude an amend1ng process? i
b. How: many states do you think should approve of the amendment before
1t becomes part of the Constitution?

- Have students look in the Constitution to identify the art1c1e that
- deals with the amending process and to compare their answers.

» Culminating Activities . N M

1. Have students create. short skits that explain the Constitution, sépara-
i3 tion of powers and the congept of federal1sm

2. Have students analyze newspaper articles that deal with the Constitution,
separation of powers and federalism. »
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.+ LESSON II: PROTECTION OF RIGHTS: LIBERTY
.- k.3

Generalizations ~

1. The philosophic principle uhich recognizes human dignity and worth have
been translated into public law and civic policy in documents such as
the American Bill of Rights,

2. The Bi11 of Rights safeguards important individual rights, such as the
rights to justice, Tiberty and equality of opportunity, against the
~ powers of government.

# 3. Every right to a lioerty has a corresponding responsibility
4, Rights are not absolute, but must ‘be balanced against other r1ghts

5. The writers of the Constitution of the United states realized that the)
Constitution would need changes to meet the. changing needs of citizens/.
Thase formal changes were 'allowed as “amendments to the Constitution.:

A

o Concepts

B 1. Bill of Rights: The first ten amendments to the Const1tution are knbwn
K as the Bill of Rights. They list important protections for the indivi-
L dual citizen, The expanded Bi1l of Rights also includes Amendments 13,
0 - 14, 15, 19 and 26 -

;'} 2, Liberty: Freedom i

a 3. Responsibility: Duty, obligation
) . ¥

{ ©° Objectives

1. Identify the basic rights and responsibilities expressed in the First
Amendment to the United States Constitution.”

2. Amalyze problems resulting from the- denial of human rights guaranteed
'by the U.S. Bill of Rights and denial of the right to due process of law.

3. Develop a continually growing philosophy that reflects responsibility to
self and others..

Introductory Activity . - .

Introduce students to the Bl]] of Rights by presenting the follﬂw1ng
situation:

1

o1 35




" in making choices.

a. Why was 1t d?fficult‘to choose/gnfy three rights? ° . :

ey . L . . ~
A-neyw leade:ehas’fsﬁen over our country., His/her first order is: : -

“Every citizen must.give up all-except.three rights ‘mentioned
in Amendments 1-8 and Amendmerts 13, 14, 15, 19, and 26.. Each
5 of you must decide which three rfghts (not three amendments,
. but each individual'right considerad separately} you consider
*the most important. You will bé al\oﬁed to keep these three
rights - Justify your choices

" Have students discuss in small groups and then hav e}each group report

its choices. "List on the board the choices made. If groups have, not -
been able to come to a consensus, discuss, the g1fficult1es they faced f

. A
/

b. Why was it difficult to come/fo/an agneement on three rights?

_What were some of the reas/ns given to retain or discard the r1ghts?
7

"Introduce the term “ipnali nable“ at this point (if the word or general

idea has not emerged in e discussion).

a. Ask whether the tﬁ}ee rights can be considered 1nalienable

b. Examine the aofé}ng of the First Amen:ment ) . DR

"Congress s éll/mmke no law.. . B

€. Examine the wording of the Fourth Amendment: - '___p;;;s

.,“The right of the peopie to be secure...shall not 95 violated." -
d. What are the impiicatinns,of such wording?
{1} What does it tell you about the power of government?
.(2) hhet does it tell you about the r1ghts of the people? "
Have students develop their own role-play situations based on the first

eight’amendménts. - As ‘students engage in the role-play, the audience can
iaehtify the rights which are the focus of the situation.

]

\ Bevelopmental Activities . T

- L.

TIntroduce students to the concgdt of liberty~by hav1ng them do a word ‘
association exercise. Write-"liberty" on the board and have students :
suggest wonds or phrases thdt come to mind. : I

. freedom -~

freedom~of
. religion "~

-
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~Then have students-identify the anendment that protects the 1ibenty of
.- citizens. °{Amendment .I)  Discuss~the importance of Amendment I to a

T, democratic society. How does freedom of expression help citizens?
"« Have stidents determine if the following Yaws would be allowed by the
aE ' First Amendment. - - « LT ' g

e a. Every person over 32, j_réar‘s""\must attend the 'pat-ional church, _
1 . b. No one is allowed to say. anything bad_ about - the _Président.'_ . -
S c. Every-citizen has a right to voice his or her opinion-as long. as R
whatever is said does not lead to action which injures a person. or Sy
S ;damageg property. - - _— -
N d.| “P'eo'pl-é- can print. whatevér they -waﬁt'about}o er per:s;qn. ' _' |
e.; People are alloﬂé&i:o Join the Communisi Party. “v' : ' E

Inform students that tﬁsy will examine the “free speech"-aspect of.the
First Amendment. “Discu \s the-following: =~ = . :
a. I you fed+very strongly about something, should you have the right
+ -~ to speak-even though what you say might anger the istenges? - - -
R - —,\:_ o - : - oo T -

b, If you were'a police officer and came upon a speaker calting thé mayor -
= 7 -a bum and noticed b‘at'iihe Tisteners were detting angry, what - would
: S DT A

. you.do?. " R —

Y L ST m———

-_!--:' ’ R .. - i _: - ) '* ‘ R = b- o . - -
Have students read "Feiner v.\ New York," See p. 38 for a copy of the ' -~
“realing.  Or show fi]m-"EfeeQOu\\tq Speak: -Pegple of New York vs. Irv;}ng '

Feiner." - . R o I . :

a7

The following can serve as gyide\qdé’si_:_i_phs. for diseussioni. .

a. What dangers, if any,. ﬂ'éi/yd_u see in al;lowing:_Fe'_i ner-to cortinue his.
' speech?” What dangers, i any, jo you see in preventing. Feiner from
finjshing-his ‘speech? ;"} s o s ’

b. Do you think Feiner's _/Speec_h furthered the search for truth?- Should
his right to continue speaking depend onswhether'his spetch furthered
that truth? . --- 7 - . _ ot S

c. , If._ybu -v;er"e a member of the Sup}'eﬁé‘ Courﬁ} how would. you have voted S
on Feiner's appeal?. Why? =~ o '

Explain the following "deci'si‘on_.to the c1é/s:‘— ' ’
N, e - ' ) : ]
i The Supréme Court ruled by a 6 to 3 decision that Mp. Feiner's
", xonduct did’not fall'under the guarantee of free speech. Theé Court
-~ explained that Mr. Fginer vas-arrested because of his“failure to
stop talking-when he was asked to and-the -effect of his speech on
.- the listening crowd; - He was. not arrested for whiat-he said. The _ ,ﬁ
Court mentigned:-that a person ha. the r¥ght to express unpopular, .
sviews,but“that” he or she doegnot have the right to cause a-riot
or disturbance, - - - 77 e ’

_ N . \
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Sese 7o //khat lim1t 1s placed on free speech? RS B

55?" -~ /7 free.speech? -

L " What responsibility do c1tizens have as they exercise their right,to

2l Have students recall the case’ of John Peter Zenger

A serve as guide: questions\

kY

The,following‘can! .o '.

}a.

What are the facts of ‘the case? i

»

) L‘—-—\..._-.‘

b ‘ Hhat -was the, charge against Zenger?
& Nhat was thp outcome ‘of. the trial?

"d. Could John Peter Zenger be arrested today for what he d1d? Exp]aln

3 Have studenﬂs make a list of unpopular viewpoints on current issues.
. students_get-into" groyps-and choose :one. of| the issues and: make-a two

Have

one speaker representative
speeches are being mede

Have studen

v < minute $peech expressing the unpan ular v?vpoint. Each group, must choose ;

notice audience reactions as

r]

GuidE“questTohs '5; - f e

How did the audience react?

.“c:_b:]fIs 1t easy to take an unpopular stand?

RN When 1s. it necessary to speak up even though what‘you say is not

N 4. DUpllcate the folTﬁwing quotatﬁons and- have students analyze what they
© mean, Encourage studbnts to\yoice their. opinions on the statements.

“Give me' the liberty to know; to utter, and- to argue freely accord~
ing to conscience, above all other Tibergies,"
i e e LI Johnjyilton, English poet 1644
-. . L ,cv'_
-“The freedom of the préss throughout the world where the cap al1sts
- ‘rulé is the freedom to buy:up- papers, the freedom to.buy writers,
.+ to Buy and manufacturé public opinion.in the interests,of the |
capitaljsts.“ . .= V/1: Lenin, Soviet dictator
| R C . 1870-1924
B .u ¥
et MThe citii&n who -is partially fnformed has no opinion of his)mﬁh bhut
only, the opinion of those who select for him the infbrmation he is
. aliowed to have," '

= J.R. - Wiggins, former executive
. editor of the Washington Post

f:) . . popular? S N _ S
= - ~d. .Should you alwayS‘have freedom of Speeqp? LT '
e, In. you.r per%onabexperiences when have you not had freedom of soeech?
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' -"Censorship has never been used to- pervert history B
- _ T o Kent Cooper, former head of "the AP '

‘-.' D

"As the government grous, secrec grows M L

. Lt o U. S Congre_ssnian J Hoss o a_‘_'
"Press resistance, to gover.nment power is absolutely necessary in a.
democracy“" :

Lo N - - E’dgar A Howrer, U.s. co‘]umnist

+ -

L -

Source Department of’ Education, Basic Issues and Problems in the United '
- - Si'ates, 1972, p: ?2 - _ ,

] Introduce students to tl'ge cdncept of freedom of religion by havrng

. students recall the case of Roger Hilliams The f"ollowing can, serve as
guide questions Do _

Hhat 'did .Roger Hil‘liams belfeve? Do you agree vlith him?
Hhat did the Puritans 'fbelieve? Do you agree\with them?

_ c._ liou did the Puritans noaotwtmnoger—«ua—lwl-iamwdeasD-fiihy%m—}_};*wgmm "
e ‘*d 1 Roger Hillia._ms ne' _.'tnied ‘under_our- present Const1tution what _
.., do you. thi—k wou}d be he“court-—s~decis—ion. — P {

. 'Tell students to stand and 4o -_"ecite the Pledge of A'llegiarme Then ask
students: - Can the. school or“Department ‘of Education pass_a. rule that '
every student mistirecite the Pledge of Allegiance? What if a group. of
students claim thatsit is agaiiist their religion to pledge__;all.egiance to
_anyone” or* anything: other than _God?” Should they be.expelled or punished
-.-_"for not. reciting the -'Pledge'—of_Allegiance tothe United. States? . *

liand out copies of the readi'ng l‘ivlest Virginia State Board V. Barnette 5 -
'(1943)“ 'on p 99 The following can _serve as guide questions SR
- R
. iihy v;as the ruling pasred? Lt

b Does reciti ng- the Pleo”ge develop loyanyand patriotism?

“c. 'gn-;ghat grounds did the Jehovah's iiitnesses object to saluting the
.- Flag? _ _ . ..

d. De you think the compulsory pledge interferes with the Jehovah S
_' -Hitnesses right to freedom of worship? L to -

l'D'

gﬂpeople' practice their right of f-reedom of worship, what responsi-
ity do they have to;t_rthers? T ) .

-Exp{ain the fpllowing .SUpreme_ Court dec1 sion to students ,
" The: Supreme Court ‘uled that .Jehovah's k’itnesses could not be
~forced-to ‘salute the flag.| -The majority opinion stated that the
* refisal of the students to salute the f ag does not interfere witﬁ
'-or deny the rights of others to do 50,




:Tf :Have-students rosearch a draft exemption case. hased on the re]igious&
S :-‘question -and 1dent1fy the 1ssues cf ‘the case and the bas1s of t
- ;‘_dec sigh.; o -

.. R
e ._-y.

Lo

Muhamned AH (Cassius c1ay) e T

7

In
-

8. ;Hhat arguments wereégresented by Muhammed AJi?
" ‘b._'Hhat issues or questions.were raised?

*c. Hhat ‘Was: the court’s decision? what was the basis of the
_ .decision? R f

_- - M . %— - . . ) - -
‘;‘d.'?Do you agree with-the decision? Exp]ain.. e

to court'Or punish you for doing the fbllowing. .

.-

f__ the_Iv st dios and’t M

Zon the board

F = = ____—--_.—' R
. IS i -

] Ot assemle 4f [ Not 0K fo assemble i

- = - \,
‘e o - >y " .

responsibility do - aVe't'iothérs?

.“

Hand out copies of the rqading "Edwards v 'ﬁouth Carolina (1963)“ |
Tocated on. P 100 The fol]owing can serVe as guide questions for
discusstn. B T e :
' Has the place of démonstrati?n,an appropripte one? ]
. |] _ -

- B

Organizing a peaceful demonstration in front of the office, calltng
ling them-what you thank 1s wrong with the .

:’AftEr the groups share'thetrzdecisions with the class, aek the groups

}-'niséusé' ‘As you practice your right to assemble and petition, what '

et Lo

o ¢
1&. Introduce students to the concept of freedem of assembly nd petjtion .‘
.-by having_students in small.groups decide if the. princip can take "you

R

.

to

L

:b. ‘Holding a demonstration _the middle oﬁ the school° grounds during -
Tunch recess.withamu h: ye ling and_shoutihg

J———

show the criteria they_used_to_make_theJx;decasaonsaf_phant_their_answers _
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7 b D.id' the demonstrators 1nterfere with the rights of otherS?

c._ Do you think their actions were reasonable f‘oms oﬁ protest? Explain.

* d;. what reasons can you think of to expiain why the pohce arrested the o
demonstrators?~ b -.__ B

_... : A

- -

i ?"
i-lomr would you deci de in this case? Explain

: :_decisi on.

t 'Have students compare their solutions and opinions mth the Supreme Court

4

'fhe Supreme Bourt decided in an 8-1 oi:inion to reverses the' convic- .r’
. tions-of ‘the marchers: - Jhe ‘Court sajd that ‘their arrests had violatéd
their First Amendment-right- (applied to the states through the 14th
" Amendment} to Mpeaceably to ‘assemble, - and to petition the government
* for: aredress 'oii)grievances."_.,.--.;. ST i .

< - "

The majority opinion stated that the. conyictions were basecl u n_ -
evidence which Showed: that“the opinions exprassed were suff:ciently
dpposed-to-the :views: of the -majority of -thexcomiunity to attract-a
crdwd -and-to-make: :po"lice-protect n-—-‘a‘-‘negessary' precaution 4

= _n]fg'ht have been
rati ad: stopped traffic, ‘ort held ‘the .
"'“when;_-the ‘park was normally closed to the
‘no:police-present. "/~ el

o lumbi demonstrators:'to the Feiner case. lr.'hat
‘between-these-two cases? -Do you th1nk that 'the fdiffer-
ence hin th.e _Supreme Court”decisions is justified?

I.r Have students draw a seriesﬂaf cartoons Or—make posters—t‘FEstraung
.u—the concept - of freedom of expréssion, - The. teacher may need to teach
the stu,dents the elements_of a good__=_poster. ERN

ﬁ

3

2«. i‘ave students analy newspaper _artic'ies or. tele\nsion neﬁs and programs
and p_oint out how the right to free- speech benefits citizens. : N

ot 3 . -9

o




»

<Iuniversity . student set up a wooden stand on a street corner i Syracuse,
- 'New York o 1» __- " . ’t - e . ¥ .’ v f,.

n,

"‘€:'1 L E

‘wColumbus Awmerican

‘o= -7 peiner v, NewYork . .

g5

- __. -
R R .
-b - R R ‘. ° -

,_At aboutas o clock in the evening on Mareh 8, 1949‘ Irvin Feiner,

He got up on- the standqand urged the people passing by ‘to attend a t:'

' -"meeting that night at .the Syracuse Hotel. - .

'f,_,,JHr““Feiner also voiced his 0p1nions on, other subJects and called the

President of the Un1ted States-a llbL‘im"‘and’the mayor a “champagne~§ipp1ng e
'bum Mo vt '

--.~_ —] -- T ) - - - 3 .

The crowd’ that gathered around him 1hcluded blacks and whites

- Mr, Feiner 31so madé some remarks that tﬁe police later thought were arousing _

gOﬂe group aga1nst the other R T

] ,.At 639" p m. the pol1ce rece1ved a complaint about the gathering and '
Sent”two officers to investigate. dhe officers saw a crowd of about 75 or

80" peoplé standing- on~theisideua]k and- 1n the street MP} Feiner was. . .o

addressing them through a‘

Ol!

The officers attempted to- mOVe;thescrowd from the street onto the s1de~

o walk then’ mingled with the crowd. People were, milling abou® and Seemed to

be gett1ng angry, dizne‘man told the officers that 1f they didn't stop R
Mr Feiner, he Wo =00 : - - - .

h One of tho off1cers asked Hr‘ Fﬂiner to step down, but he refused The

::of Ticers then "told" and finally ."conmanded® him: to step doWn because he was

under arrest. Mr. Feiner was.c arged with disorderly conduct gHe was' found
gu1lty and- sentenced to 30 days in the county Jai“ : .

_The gﬁhviction wag_supporteduby two other New York courts Mﬁ. Feiner-

¥

-

Lo

- M. Feiner claimed that based oi- the Ist and 14th Amendments his
constitutional right of free speech had been violated. The Ist Amendment
says "Congress shall_make o -law...abridging the freedom of . _speech.” The
_14th ‘Amendment- says . .hor shall: any state. depr1Ve any person.of- life,
liberty or property.without due process of law." ~The 14th Amendment is -. .
. considered tolanclude and apply the Ist Amendment specifically to state }
governments ‘ ) : s

ST

Adapted from\Pearson\BCraig and Qharles Cutler {ed.), Liberty Under Law.
E ucation Publications 1963 p 11 _ _-; ' _ v
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———thenfmade—an—qppeal—to—the"suprememﬁburt“of—the UnTted-States - S \Eg_f




" ~_-freedom and 3ustace to alga,,;.___

., "' WestVirginia State Board v. Barnetts (1943)

__ . e . . "- o '-,", J __ .___: ;-:‘._ - s . e

— _-meIo promote a sporit of patript1sm in-the publ1c schools the West.

. Virginia State Board of -Education adopted -a -resolution on January 9, 1942,

“that.all teachers-and students: Be required to salute the qug of “the United
7

" States.. The act-al15o: proyided that’ refusal to salute the F ag wou!d be,
. -cons1dered-an ac,,of insu&brdination'

Students “who NEre JehOVah's H1tnesses ob;ected to rec1ting the Pledge
of Alleg?ance. Accord1ng to their religious beliefs, they:-were not to
- "bow down" to any - gravenrimage -They-considered the flag an image and .

-refused to salute™it; - Instead, they-offered a compromise--a pledge of

“"unqudTified allegiance” to God ‘and- “respect" for the fJag as a symbol of

. The school board refused to’ accept the comprom15e and the students
refused to recite tthe Pledge of -Allegiance,s The. students were expellad

. from:school.and  Could -be_readmitted:onTy if they agreed to panmticipatd.

* When® ihe Tocal authorities threatened to: sendthe students to.a réform

$choot- for juvepile. deiinqLents,_the parents went to court.” Ihey main~

ﬂta1ned that a compulsory creed was-a_denial -of the1r re!igfous freedom
The Case eVentually Came before the Shpreme Court e = .

»
- \ : N - :--‘ B . -
. N . . ¢ '
+ - & ‘s‘ » \ *: lf - } '
d ’ / j v -
' _Adapted from ”. e T ~-? . .
- i
- "Pearson, Craig and Charles CutIer, Lfberty Under Law. Columbus' Amorican
-:y_;Educat1on Center, 1963, p 15 By _ _
o '?Ratcl1ffe, Robert H.s Great Cases of the Supreme Court Boston' Houghton
--f__;;M1ff11n Company, 1975 pp 1 -16 R S T
WY 108




-f " ;"'f; I cdwards V. aouth Carolina (1963) - .

\ s . P ¥ . .

The protesters s1gns‘read “Down wifh segregation!" and “You may jait . T
our hodies but not our_ souls," The 187 Black high- school and college students E:
bt ha ‘gathered at-a downtown church-on’March 2, 1961. About noon, they left in =
.. ail groups t‘sgather .at the South. Carolina state capitol grounds to protest L
= discrim1nat1on ainst Negroes :!ilv-__ _ . _ L

At the capitol grounds, the studepts were met hy off1c1als wﬁo told then e
. they could enter’the grounds as- long as they were peaceful. A crowd of less e
than 300 people had gathered to watch. The demonstrators and the onlookers

were quiet and orderly, There were also. QO poTice off1cers at the scene.

_ The City Manager. thought he recognized some l'possible troublemakers“ . Tﬁﬁ
“among the crowd and discussed the situation with the police. The police then |
thdithe demons:rators that they hould bb rragted if they d1d not d1sperse 1n :

m nutes R -:~=-? B : g

s
B AP

o The demonstrators 1nstead sang jThe tar Spangled Banner v Tiste ed to
-a__speech: by one_of - their leaders..and. stamped their feec and cfapped t e1r
hands while they sang “I ShaJl NotJBe MOVed s ?: P ..‘ e

The_students were arrested 15 m1nutes later on charges of breach of‘%he

- peace. All-were fined and given ‘jail sentences. The students maintained,at -

-h————the‘rit(%aﬁ—that—thearhf dom_of-expression had been den
=, . . Glaimed ‘that the police action was aimed at protecting
_ v1olence. The case was eventually heard by tne . S S_

ts citizens against
reme Court,

-

-
4%

- ’ ’
- " .
’ -n \/‘ . . 3
- - - 3 -
I o
- ‘:-_,- LI | N ‘
¢
* -
.‘ + M
. ’ | .
A . -t
p ] ~* . \ .
! *
g
Pl / ‘“- -
4 B y
- f{ ¥
- - ’ ’ o .8 .('If *
" -_-'Sources " . . , .

_Pearson. Craig and arles. Cutler. Lioerty Under Law. Cofumbus: American .,

_ Educat1on Publicat ns, 1963. p.-19. y{ﬁ/
" Ratcliffe, Robert . .. Great Cases of the Supreme Cou . Boston® Houghtoh
Hifflin Company 1975 p 33, ) : )




.-‘-ﬂ‘ B 3 - - - o -

-'_'.';' o _ Lesson III. Criminal JLstlc S

_ Generalizations RS "‘: ’ T . )
_‘ 1 The philosophic principles which recognize human dignity and’ uorth have
been’ translated: into pubic law‘&nd civ1c policy in duclments. sgich as
o —-~the rgmerican Bill of Rights

2. The Bill of Rights safeguards ‘Important indﬁidual rights, such as the ;

X rights to Tiberty, justice, and Lquality of opportunity, against the o
. powe 3of government The rights of the accused are located in amend-

o ments 8 and. 14 . S S *

-

'3, Rights are not absolute and must be b,alanced aqainst other rights g
- R‘ights of the accuséd must be balanced against rights of society

‘x..___', -

Concegg_e'

. 'I'L"-':-":Bill of Right5° “The firs‘t ‘ten amex rents to e Constitution are knovm '

“as- tl‘t Bill of Rights They list mpor‘tant p . tections for the 1ndivi-
REPR '.:j:_j_:dual itizen :-;_ - : - CLEe .

_... - e

BRI Justicer . Th'e quali of being fair aid i artial the establishment ent or
o determination of rights according to Eﬁé rules of Puw or equity

o e T T T o oo
.o . ' - L

N Identify the .;asic rights in the Bill of Rights pertaining to justice

- =2 Analyze problems of denial of hunan rights guaranteed by the U, 5. Bill

of- Rights or denial of due process _of lau.; ) . o

- 3."_ Develop a continually grouing ph1loﬁphy that reﬁects'responsibility
B . to self. and'others _ '

- L \. . .- - \.._ - 1 - . - - .
-4, Describe the role of the courts in the lawmalci ng process L~ !
5. Identify and describe ,personal social values that ‘arederived outside
of family life and peers. - e el £
- .-:'-—-'-I‘--'_- N ’ . ‘:_ [ ¥
ctory-iActiv'ity .'-_ _-,_" L

. Shdw'the picture of: “justice“ blindfolded “see pi167 for the picture.
~ AsK students why they-think "justice" is picturea blindfolded. Record
= the responses o chartpaper Then discuss each response .and have the




.. _,_,__,_,__he“ .

r-gig. Ath M:eudneut rightsﬁ

'class vote' on whtch response thex thmk is the best answer -Sometime -
during this. activity students Should alsg discuss the meaning of justice.
" Have. studen }s dec{de either in. smal"l groups or as a class 'their
pp'inion of thé best meamng of- justice, . . b
A _ . .

De‘#elobmental Acti\nties SR . ' S

. In : duce students to the rights of the accused by Qa_ving,them decide if |

DiScuss st de ts! answers and” reasoning s -

Al Larry was. arrestag f r growinb twa pakalolo fplants in his b ckyard
His bail was set-at<$1 million,: In-order for.Larry to be free until \ -

his triad; someond: had\to pay. $l mﬂlion fo qnake sure.that Larry
sh'ows up at the“trial.

‘Mae- was- ar'rested “ten: y ars- ago for- kﬂling her husband._ She_ is stﬂl
in-jail awaQting her’thial. -Of course,. if she isigried and found
- “guilty, the 'years:she has alread_u spent in Jaﬂ muld be subtracted’
= from the total-sentence AL - R oo

L

Mast night. the. pbtice: broke down your front/ di)or in a sufplise move.
--and: -searched "tf rough your- house,

T E'Mrs . Lee:-wag.adcused of 'steal'jﬁ
- ~-She was’ inmediately. /}@d :
U v‘ias constantly beaten by__ &

ood from the schooi cafet ria. — ,‘

-

uthor ties to get. the tr}.uth out of

.\ R

JRp— PO

Then have students read through amen :”nts 4—8, and 14 and note the amend~
ments -that: have somethtng to do. with he s1tuations >

Inform students that they wiﬂ fir exarmne just1ce 7‘h terms of the
Constitution. “Have students 1ist /the rights in the 4th Amendment and -
- then \look“through other amendmen s and .hst every right that an accused
- person hasi i =g :

eople havesa righ e

" a. be secur;e_in ‘theiy persons, houses, papers. and effects aga1r7?t '
unreasonable sea ches and’ seizyres.

Y 3 .

. b e!:c B : oo A * : .
Y U accused person has Jt/he rightfto ' : e
e a a-speedy and, publ"lc trial .t AN 2 f

b. .etc. - v ’ - Fﬁ

Have students discuss: what. they t ink each means and why they think f

these -are included in the Bi11 of |Rights. ~Assgss students' feelings i

about. the criminal Justice system.- The fol]owmg can serve as guide J
"questions. c e, o .
: , _ g -
¢

the people described: in the -situatiohs below were fairly or unfairly treated V

“upboard; jard drawers_for narcotics.  {




a.l Do y u think alQ,of these rignts age necessary? why do you think
ame ‘one: r_ght) ~Was included n the Bill of Rights? - :

b, you th1nk justice fs aerved under our; crimiral justica system?
- : -

¥ .«/’//, can'you suggest Pabetter system? R d . -
Heuever the students respond, ask questions to extend their line-of

thinking so that-they see the-c uences of their ideas. Encourage )
students to read the newspapers and o look for related topics .

g

Inform students that police need “probable cause“ or a good reason. to |~

¥ stop spmeone and search him_or- her, . Have students stiggest some scenarios

or- situations that would give police probable cause to stop and search ¢
_TYSomegne.. S .

\ of the. readi g et

c \The followin can serve as gu1de questions

- R - ﬁ’ . i f &+
) Have' student read “A Police Repert 1¢he Arrest;" See p.lUB‘for a copy

b. Do you thi k Gustafson s arrest Was legal? | ;,5' o

he ested him?, .

¢. Do iou thi k Lt Smith had the lega' r;gh_t ;to search §u?§itafson afte-\

‘Have students” read "The Trial " See’ p. 109 for a cdpy of the réading. B
_ T

- The following can erve as guide questiJns

have "probable-cause® to-search the cigarette box? Do you agree
with him or the rial judge? s

a.. Why do you suppgte Gustafson S lawyLr argued that the police did not"‘

b. Do you think we skould give ‘the polica the right to search forany 4
evidence, even th ugh-it might not lbe related to the crime, ‘the" ,{‘

di -Do you th1nk-the search was. unreasonable? - X A S i -

person was arrested f“r?"ﬂﬁ"t might be some good and Bad conse~ w
¢  quences? - . ) L . R
o=l S Y
Discuss the following Supreme Court decision - . , .g
Justice Hilliam Rehnghist. who wrote the majority decis;on,;saiq
" that since the ‘arrest was Yawful,' the: segnch foliowing the arrest :
must also be. Tawful. 'he argues—-that police 'haveya right tq search /
" an arrested person,for'evidence and tgat any evidence found can be
used against*him o _
"

Justice Rehnquist said t at Lt Smith had probable,cause to search «
Gustafson for ‘drugs since.he- noticed that the car 'was weaving on
.Y . the highway, ‘Gustafson's - yes, appeared t "bleary." and he. could
- smetl ‘no. odor of alcohol S
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[

ja _ ,
f b At 2 a.m., could there be other réasons for Gustafson $ weaving and\

" The follonnng cah scrve as discuss1on gu1del1nes

'-a. Do you think a lawyer coyld have heTped Gideon? How? s

-~ s&stem from the time a crime

_own chart
"accused becomes: ~the_"crimipal . "
Discuss"

by a lawyer? P . o

l-Have students read "Gideow“?~ Ha1nwr1ght (1§63)" located on P. lli

Do you agree rith Justice Rehhgu1st? o L , -\

b?eary eyes?

S

D1scuss with students the 1dea that the r1ght'to pr1vacy must be. balanced
with the right of society! (P01i¢e€ to investigate crimesa xDo you fee1

dne r1ght is more important than-the other? , A o iisfé

Adapted from Martz. Carl et aL. iv1ng Law, Crim1na1/dust1ce New York .
Scholast1 }Bookaervices. 1978, pp. 76 80 \Lo- ‘ T T

N . i

Inv1te a speaker from_the polfce department té diécuss the parameters of E
reasonable searches an se1zures T naq -
} _
s or the process of the crimipal Justﬂce
uncovered until. the convjct. comes out of
pr1son With each step. havé ssudents g1ve reasons why they hink that .
step 15 1ncluded \\\\jl .

Then hand out

Ask students to listrthe 3

Co _w. T

"Process of Crimipal Justice” and compare with studenfs '

See p 110 for ac py of. the read1ng ) _ \ -
- N,

Have students examine the ¢ 'rﬁ to determine the step. at wh1ch the
Then.ask students at which stgps would
they want Eb have a lauyeq if they were arrested. . .

[l

Should\every acdused person have the%%1ght to be represented

;‘ . 1

b.. Do you think- you. can have

a fair tr;ai\ﬁithout a lawyer? .o

e—~\what is a fa1r tr1ak?

d. "Dé- ygu aqree w1th G1deon“that he*de—not‘haue—a“fair trra"l"f‘w -
e. Do you think the state should hqye prbv1ded a free lawyer for G1deon?
Compare students answers wjtb the fﬁﬁl$u1ng Supreme Court dec1s1on '

- The Gourt ruled that F]orida should have provided G1deoﬂ with a lawyer
to help him-defend himself.. It said. that Gideon was_acciised of.a. °
seriqus crime and that a fair tr1al would not be possible-unless the
accused had a lawyer . e . RN

L \ .
G1deon was brought to tr1a1 aaain. th1s tnme w1th a lawyer represent-
dhg him. Gideon was- fodnd innocent. | Under cross»examination, the
eyewitness who accused G‘deon was found to'be ‘the-guilty’ party

105%




. 5. Ask students if thcy thinkka~person should have ‘the right to.a lawyer , . -f:
at the time he .or she.is being questioned. Have students examine the S
ques{ion-frow- thefviewpoints of the accused and the'poiice - i

Have ‘studénts read “Escobedo V. Illinois (1963) " See a sopy of the
reading on p. 112. y N

'Discuss the follouing .

L]
3 . . P
_____ - — -0 - 1

“a. Do you “think a lawyer could Have helped Danny? " How? _ . o

]

N . s

- — ..._.q-‘——-~

, b, 00" yoii-think- Danny Shiould have been told his rights before being
© = . Questioned? th or uhy not?

Compqre Students' answers with the Supreme Court's decjsion. "The Supreme i
Court ruled by a 5-4 vote that the police had violated Danny's right to X

. counsel, The Cpurt said that Danny should have been -allowed to see his =
-+, vaWyer as soon as he was arrested. It said that in many cases the e
. important tine for the accused “is When he is questioned before his trial b

Dﬁscuss the Supreme Court S: deci§3on on the Miranda v: Arizona (1966) © =
case. ” It rul&d that Miranddshould have been-told of his rights to e
:.remain silent and“to consult a Jawyer.: The. _Supreme Court also listed Tt
the -procedures the- police must follow. Have: students- suggest the- rhﬁ

“that police must tel? theasuspect Then compare Students answers
.the fol lom ng \«-t _

) Before questionin? the police ust tell 2 person that he/she has the
'right -£o remain:s lent. and tha.ts anything he/she says may be used as
evidence in court

!«

e Be”cre questioning, the: suspect mqst be'togd that he{sﬁéohas the

< Fight to a lawyer and:that-if -he/she ca afford dne, the state

will: progide ene. The suspect may have t lawyer present during ' A
. questioniﬁﬁ N

e The suspect has the right to requesﬁ a lawyeraat any-time after being - __fifé
" taken into custody by the: poiice e/She caﬁ aiso stop answering LT
questions at any time _ ] =E

. The suspect may give up these rights. But he/she must do 50 wolun- =
tarily and knowingly. o i

-

Discuss:

ES . ' . LEG

~a. Do you

ink the_Miranda rule is‘iair to society? to the accused? _ -.55
. Why?' \ ' _ :
b. Nhat responsib ity does. the decision place on the police?

Sources

Bassiouni; M. Cherif, et al, Crim. :

. nd Justice.
o Mifflin Company, 1969 pp .

* Boston: Houghton : _,fi

Martz, Carl et al,
Book Services,
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6. Ask students 1f they have the same rights as adults if they were arrested.

Should they have the same rights?

‘r S

Ha;e ;eaa;..is"read "In»Re Gauit (1957) N See P " for a copy of the /.

reading .'v é B . - ,.- P .

 Have students suggest thefbasis upon which Gault appealed his‘case.
(Gault’s lawyer said that it was. -unfair that Juveniles did not_ have the
same rights:that-an adult would have if charged with the-same crime.  He

_argued -that, a.juvenile: should be told of the charges against him/her,

have the right to a lawyer, the right to exaline witnesses, and.the’right

-to a-record. of - proceédings’ ‘Source:- Ratcliffe, Robért-He, et al, Great
. ggses of the Supreme Court Boston° Houghton Mifflin Company. 1975, p./. p;’

o The Supre Court ruJed 1n Gault s favor » f: C ‘

7. Have students d1scuss what they shoqu do if they are stopped for

-hque'tioning and if they are arrested Ask students if._they have the
ht to resist arrest (no). 'Then ask students why they think people
. o not have the right to. resist arrEst. S

Discuss current issues deaﬁ%nﬂ with the criminal justice system
[y Discuss -the strengths=and nesses- of the court system. _Have students
see the costs and_be:;fits of proposals for improving the system
‘_ﬁii iscuss the FoT& of the' judiciary “interms of itsllawmahing power, how
changes the interpretation of the law hy its decisions 3

Culminating_activity

Have students create short skits ‘based on the foilowing tbpics Students
can-enact situations where some-citizens' rights are not respected by the
police Tﬁe audience has to determine which right has been violated

‘ "

.-= . ] Q‘ . BN - - \

TQE-EN: :

search and seizure . .
"'right 10 lawyer -during- trial R .

'a/ght to lanyer during questioning “~\ :
- .arrest:®. . - !
. juveniie rights

’ \
o B .
e L - . .
e ! i .

ey s e TR
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7 . T b ' ¥ ' & o ke
‘ ° . A‘Police Refort: The Arrest T

\ S T ! o oM

" on’ January 12, 1969, Lt. Paul amith of the Eau Gallie, Florida, Police  ° U

' Department was on.a ,routine patrol in an unmarked squad car. At-about e el

2 a.m., he saw a: white Cadillac with New York ljcense plates weave across
the center line three or four times. He also ticed that two of the |
pa_gngersflooked ‘back and “saw him in the squad car The Cadillac then,.
turned onto a side street S P
At This point, Lt.. Smith turned on his flashirg light and stopped the
Cadillac. When the driver of the car.got out, Lt..Smith noticed that his eyes
ere bleary. He could not smell any: qlcohol, but believed that the driver, :
Jamgs Guctafson, could have ‘been on r,ugs : T

_ Nhen Lt. Swith asked to see Gustafson 's drijver’s license, he re\lied
" - that he didn'¢ have it with him. -He explained that he was a college
student and ha lef/ t the license n his dormitory. Lt. Smith then arrested
r{ﬁustafson and ok: h1m into custod;y for driv1ng ‘without a license.
After acing Gus"tafson -tnder arrest, Lt. Smith searched him for -
we ns and evidence before putting him into the patrol car.

Ie patted dow Gustafson § C]Otﬁll‘lg, checked the belt, the shirt
- pockets,-and all:around the inside of his coat. He found a Benson & P
Hedges cigarette box” with mari;;u_ana cigarettes. T

['.‘ e _ .' -

,.-
-
i -
[ i S
[

Adapted From Mar Carl ¢t a"s Livin Law, Criminal Justice New York:
Scholastic Boolc Services, 1478, pp.-




,f

e ‘_. " . - ﬂ

T James Gustafson went to triai for possessing marijuana e first
coarge ofi driving without a licensn uas dropped’,hen he prodo ed his
cense _ .

His lauyer admitted ‘that the police had the right to- arrest Gustafson
for driving without a 1icense and-also agreed that the_officer.had the '
right to conduct-a “pat down" search for weapons. However, the lawyer
said, the officer did not have "probable cause" to"search the ciparette :

!" |-

.I: nhy e

box. -He argued- that this was the kind -0f unreasonabie search prohibited,_\
by the Fougth Amendment.—— - -

The Judge ruled that the search was legal and Gustafson was found
guilty of illegai possession of marijuana _ L :

Gustafson eventuaily took his case to the Supreme Court on the basis

to that?ﬁif Fourth Apendment rights “had been 91olated I

- -~
T

[

. A - lﬂ
. o //i- ' R j
Adapted from Martz,\Carl, ‘et al, Livin Law criminal Justice<» New Yor‘
j' Scholastic Book Services, 19?8, R S .
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or not guilty | information- filed'by | « | °-~ on bail . e
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-~ * Adapted" from Bassiouni, M. Cherif, ¢t.al; Justice in°Urban Anerica,

- Srimes and Jubtice. Boston: Houghton' MF¥Tin Tompany, 1969, pp.. 38-39.
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;e o Gideonove Wainwright (1963). - ,fo 3 -

S ;;_*:5f;§5-‘-¥-- eI ' .
'—Q\F"” S NN -, . :

Clarence~6{deon was” -arvested in Fiorida and Was accused of break1ng
into

ibpoolroom He was. out ‘of work and-had a long prison record Hhen

brought to ;rial, hé asked«the judge fcr a Tawyer.:?gs - A

irh jhdge said- that’ he’ could;have 2 lawyer” 1% e were willing to-pay -

for -one,\ The judge-said. ﬁhat the state of FTorida provided*free Tawyers

only in urden-cases.fg, L I

g Gid' i did not.have the money to peyigg a laﬂyen‘and Qhus became

his own Tawyer, + He.told his story to- theljufy as well:as he could, . He.

cross-exanined ‘the ‘eyewi tnéss who ‘said he had ‘seen Gideon in,the poolroom

The Jury ound him gu1lty and- hé ua% sentenced to. prison. § e

: Hhile . ﬁr1s

revfew his qpnv1ct

, one_accused- oé
d-

gn he wrote to. the SUpreme Ccﬂrt askfng'the.sourt to
ion.. He argued that the U.S. Constitut1‘n_gives every-
a serdous crime’the:right to have a- lawyer [in court, He .
also maintained-that-the-state should-provide a Iawyen.meth .accused is .,
' to- poor to Qﬁre ohe, - Gideon: safd_that*he did not receive due~process
at. because' di -haveZi 'lawyer o )

=i Lass - - "’ B R =
“TFe State of Florida:said that Gideon had a fair trial Lawyers_fOt
theState of ~Florida said that it 1s_not ecessary in non-murder cases to:




~on January 31 19 :'_:,Chicago police arrested 22 year old Danny Escobedo
in connection With the:

der of his brother-'in-]aw Danny refused 10 talk
until he had seen his 1awyer e T

L

_" . -_“ ‘; / ’ :
L‘anny 5. lawyer arriued at the police stat'foh But was. told tn Wait until
‘the quesf:i ning ‘was“over: During: the/qqestioning. Danny pequested several,
s

“times ‘to see-h lawyer The policefsa'ld no, not until the questioning was.
f1n‘lshe:h s

Finally Danny admitted that he had hired 2 iman named D1Gerlando to kill
his brother-igalaw. - Danny c]aimed ‘that the police had offered him a deal if

-he would give them- ev'}dence’against DiGer]ando. The pﬂlice denied that they
_-__-__‘had offered Danny 2. deal ST T

S Danny S answers: wére later used as evidence against him in court He
L. was. not told of . his/rights : --,. RS e -

"'Danny na"' found- guhty of murder Danny s lawyer appealed' the decision
“to-the U:S::Sugreme Court.on the basis ‘that Danny. should have been alloue,d,,
to see -his: lawyer before the police-questioned him : .

- - Z -~ - -- + : ) o
- - - .
- - . e R -
- . ) LT - T
oL . - - # [
o U * - - . -
. ) - t N .
- - - -
.’ R - * -
~---- - - T s
R = - ° -l
M. . -
o [ 5 M
—_—— - - ) -
‘ 5
K
- ! ’
~ f i B / -
+ -

R

Adapted from Martz. Carl. et al., Livi_g Law, Criminal Justicea New York:__ _
Scholastic BooIeServices, p. 88. SoTon C e :




e 'a-'neighbor -Because Gere’ld was only 1

r’l’.n Re Gault ﬂ967l
£
SR Lol ‘

M\: Gerald Cault was acEth“d of mak"i'ng an obscene ph’cne eal] 1o Mrs. Cboi‘c.
‘he was taken to 2 detention center

" for juveniles o nofice was, se‘ht t6° his parents, &

.,._,___

. His case went to uvenile ce‘urt end at the heari ng, Gerald was not
told that he could--hay e a 1aivyer. No witnesses were. called to the, hearing
and no records were He\was not informed of the charges against him

Under question ng by the judgepﬁerald admitted that he dia’ied .
( Cook's numher' but theh had handedﬁthe te]ephone to his friend

“The. judge “folnd Gera]d to be deiinquent arid ordered, i ‘Commi tted to
he reformatory until age 21. Ad-adult convicted-of "the same crime .could
L the penalt_\?of a fige of $5 to $50 or imprisonment for npt more *han ;

Jf e -

. Yoo .
“L'.\_

Gaylt. §Pl5§*'1??§;*_1‘!5; 'S?_.S'?_.TE"_?—-P_.*“? 55-!39???'!‘;%‘5 ‘3"’_.‘!""?-'. e
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LI . LESSON TV: CEVIL® QUSTICE | - ¥
(SRR e f l oS SR

Civil lawh such s consumer. law, liability lau, and family law, evoi ed £L// ’f;f
in-our-govermment to resolvé:or deal with proBlems encountered by v &
individuals ahd gt;oups in sq,ciety. B L&

' 2.' Consumer law s designed to provide a remedy if cgnsumers are _ / o
confronted with a: :probTem:they:cannot. solve. Houever, the consumers'’
-knowlédge -about: The’ "products-or seryices “they are buying and. )

- knowledge about theik- rights ‘as: consumers -may-be the best ways to .
-avoid-problems. . o7 e loan RIS o /

- - T ___'_ t F Al

;'3.' Liabi'lity Taws are: designed to provide a- remedy if an individual “ds
injured-or:his-or her property. is: damaged. . The.laws al'so recogni e
that people have a responsitn ity to each other and to another S p

property. ?

3: y’ -an .-generally made at\*he sta e-level, They regulat T .
-many - impor:tant aspects:.of- .the: family,_,,such, as: marriage, divorce,;the
rights:and duties-of paren ts__and children,rand inheritance. - Chi P’ges ol
in family lavr_: flect: the way : : 1_ew thenfamiiy -

) : jirse_ of '-liet

:-_":.:l_ - aCiml Law Laus concerned mth the pr‘wate rights of indiv} uals or- |

groups o*‘ indi_viduals ST T = T Ty

-'-':_'._-a Consumer fLau__::. -__aus* that protect buyers

' 4 Fami’ly law 3 -aﬁs concerned with the relationships within the fami'lv,
. "family"™ -applies: to- any group of paop'le related to one. a'other by biood,
marriage, or adcption e R _

+ - \ -
' ,,ér damage not invkoing breach 7Z contract

f:;;ooiective
j?i.

f -the. easona;ble person" a demonstrate an
' ’thef stan :




Identffy situations ,in which individqals might be held liable for their

neg‘hgente i _‘_ R L
- _6‘;3 Identify respdnsibilities of the 1ndi\‘tidual ‘ln preventing negli,gence _
7« Identifgplegal rights and responsib‘l‘litmlfof paren s and ¢hildren and L=l n

, Tegal-procedures that can be taken uhen fam'l'ly vs fail to meep”
,gth&'“‘ responsibilities Ao T

L

. -8;.-.-'_-_Analyze and evaluate conf'l ic’es ‘involving cwil law x\“"_ _- ¢ o B i
.. :-__19. _ De\ielop a continually growing philqsophy that reflects responsibil}ty _
S '--:?to self- and:ot T el _ .
P - "1_9;}__-_-':'Explain why Amencan soc1al values change ' X t_ \ )
) + ; '---J | B o

Introductory Activi__;._v ' o RS

'.'__"'Introduce students'_to this, lessbn by shomng them-a p1cture of .an 1ndivi- ,
. quat- involved “An-a:problem situatioqit&auother Jndividual. .

', Ask the class for “their ideas-about:the prob‘lema Extend students' :
thinking by asking=them ‘what kinds ‘of-problems-people have, With- othﬁr
peoplé. - List allstudents! responses on the: ard _Ask students i
- 'there are laws dealing with-thezprobl :-'I"Iste e

Tell students the difference: betwi VAL law and criminal law. CHmi-.
nal- Taws regulate public conduct~ of people. A criminal-case_is a legal
action by -the. ?overnment against as person charged: with: committing a
crime, - -Civil-Taws régulate ‘relations “betweén _individuals or groups of -
___individuals. it .canzbe brodght uhen one person feels )

T:"

K civﬂ ::__l awsu

, ir--_list\of prpblems and 3nd1cate whether they
iminalor civﬂ cases,,; 5

SR 4 "b (‘__'-)-__ 'ft"justice“‘ List students' ideas on the
" board;’ lT enhand out“copies-of “What s Justice?"-Tocated on pp. 124-125.
Discussrstqdents‘ answers andf"their_expianatwns and reasons. Then .

Do:We need -laws. to-protect: the-consuiers?




: b.: In what ways do the laws protect consomers? T L T ,"'
c. ,po consumers have 2 responsibility to_themselv_s? o p S 55}?

2.' Ask students to share any problems they “have had with salesclerks qr with ,' - ;;
© - .goods -bought <Discuss how they‘resolved the problems and how they c6uld =

have resolved the»problems T . Lo 'Eﬁ?'lfﬁé
Then present thestollouing situation. ; ‘_“5 oo : »4; e ' ;
Responding to an advertisement in the neuspaper, Mark persuaded his - s
parents to drive him froW-their home .in Kula td Lahaina, which is’ - , B

- very far from-Kula, to/bby anlAtari computer video system-from.a store z

in Lahaina. . The- system includes: one-game cartridge. Mark was very -
anxious te.see how the set worked and immediately\upon returning home,

. connected -the Atari-to the-television.” Everything was set and he

i carefully-insérted-the-cartridge-into-the_Atari but all_heygot was'a -

_
series of .zig-zRg ‘l1ines. - He checked and- rechecked the connections o
and. stil? got only crooked lines S \ : : _ S

-

: The following cap serve as guide questions: ~ -K

Has there anything Mark could have done differently at’ the store or
s before he went to the store? o _ } T
-~ b. Nhat steps should Mark take after discovering that his cartridge or
o set,doesn't work? \ ‘&

v h B : [ ’

Nhatccan Mark do if the store refuses to exchange has set or cart-
ridge for one that works? - :

..... L = ° - LY

, Have students—read "Protecting Yourself as Consumer,“ Chapter 3, 0f -
Living Law; Civil-Justice o other ‘sources: about how consumers can
protect tﬁemselves befo_e and after making purchases .

3. Have students role-pl_' the meeting betweéh Mark and the store manager.
Different groups. of s ,dents may:role-play various. wﬁgs -good and bad,
of solving the: problj_,;,Have the-audience analyze t role-plays for )
their effect%veness ig ineffectiveness in solviog the problem ) A

4, Show samples of. advﬂrtisements to'the class and analyze how they are™
" attempting to pers __e_consumegs»to buywtheir produpts. o B |

ve students "create'l a\product and plan an advertising
‘promdte and Sell this.product. Have ‘the:groups present or

iy-advertising to the class. Have the.audience analyze the
d to get“the people to buy their products :

read abOut;different techniques in advertising The‘
_urces include a: chapter on advertising.

BB ‘smal] -groups |

. Have studenté i
L 'follouing

’_,:’- *Berget, Robert and Joseph Teplin, Justice in Urban America, Law and
. ' (/’the Consumer, pp 10 265 ° ."___}). Lo __ _ '1

Susan, Living Law,icivil Justice, pp 19-35

RN - - T
- - 1




AR Y

5 Have students 1llustrat& some of |the frauds, quackeries, anHmeptions
-f—tal;en R

‘6. Set’ upa bulletin boa‘rd display titled “There Ought to. Be a Law...
"Encourage students to: contribute \their soTutions to some co umer' prob- ]
lems ,Invite students to display their ideas.on’ the ‘board.: -

""--..J..-——
CmtTcally look at the ideas “and-¢ diacuss the merits of each Then haue
students- decide ‘on-the: "next- gtep“ ‘that -they would be willing to do, e:g., .-
- write Tetters: to the edit‘ors f: the. neﬁspaper, etc . ‘

Ty, _.Have students c,reate att active»‘mini' pulletin board d1 splays focusing an,

-"consumer rights-and responsibilities. \Supply students with a.variety of
sources-or work mth thd librarian to a~ 1st the *»tudents in Tocating

-,_...-references TS . T

-

g Show ‘Agency “For- Instructional Television s

'ideo lesson, "Consumer'
Protection (Rights and Responsibilities)*ll the series "Gwe & Take "

.hq' . ,"“.\;
'"-'l'?:ﬁulmlnating_Activity.l Consumer Law G N L T s

Have stuaentéi-ole-g" . triaf‘l*in a-smam C1ftiisCour, \-rkn Chaims ——
. Court: hears cases_t at-involv X i = 3 A _

"_The_p Ed is usually ver'y simpl .-:.___r-See the handout "Smal'! Claims N
'_-Cour't-fc 'se" on P l27 CLaLEE R N

4 :- : ‘-'5 .-

j :_-Students maye;role-play a Small ‘Cla\ims'Court Case based on the s1tuations

i described in McKay, Susan,” Living Law,iCivil JUstice, p 56 Select\_
, -three students to a&t as a compbsite\;judge T =N

. el Q e
s Or have 'tudents role-play a case:based on the followmg\situatiow -
! 3 Rober:_-_.llang ap’d his girl__friend went earl&? in the morning to a. o
5 aarage “sale and  boughtfa: ten-speed bike. ETLLPE§SOMb1e ‘price——
obert: decided--to rig€ the:bike-the:-few=blocks to his“home.. Robert . -
~ - was: yery~happy’“ it ¥ the bike: - His’ girl*ﬁriend, Darlene also wanted to
-~ """ try out-the: bicycle.  However; the.gears-did_not: WOrk: properly, - -
: $o- Robert~and:Darlene:took-the bicyc1€ -back to- the-briginal owner,
L. - Mr.Chun,: and:asked “for- their money.back. =Mr.:Chun-refused.to =
P return- the money . “Hesaid: “that” Robert*"must have: caused the damage
. ¢ himself Robert.-i-‘iles;a suit in.Small- Claims Court

| After the students finish the role: ol'ay discuss the following questions

. a..Do you thinR the deciswn reached Has ~fa1r to the plai ntiff? to the
L defendant? mw? A L _

g b".' Do you agree or disagree with the judge s reasoni’ng in making the
o ,#decision? S o %

~ they have learned about and show the preventwe medsures that can ﬁe R i
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e ! e ks E S I Tl Ll ST R s 5
Developmental ﬁctiV1t1es . Damag_s_and InJuries ) ! e ;;
. :g

Introduce ‘Students’ t the Concept of tort (h case uhere one person feels .= ~',7%
"he or she has been harmed by another) by asking students to suggest.situ--. -

“ations where one person sues another for damage to property or ifjury to’ *.

_a person - O : _ I T
A g. The haixgrgssgr forgot to put a certain solution on the lady S haiw L
C Later, the lady‘s~ﬁair all fe11 out \ . _ R SRt

: _1.,,. A

Ken ahid Harold were playing with siingshots and were slinging stones
at each-other.. Ken s_stone.accidentally struck Haro]d in the eye

\:' L He Tost all’sight in that eye

D1SCUSS with students e s '7=\

a., If the above cases uent to court. who should NIH? _

. - " ; ‘\ .
) b. Sgould people be he}d responsible for damages cabsed by acc1dent? e \h'

-

) _Explain to students‘that 1n tort cases. the plaintiff (uronged par %) sues
_ the defendant . to. recover \'damages=-a sum of ‘money to make up.for the harmm -

—~dona,. “The_ damages -may:-be for.emotional: and mental harm ‘as well as for—

zWMmWTFTMﬁm }g-:;rawfﬂu SR *:*H—Aﬁ“ﬁfirﬁ

-

) fz.{:Have studedts keep a “record of any situation that-can possiEly lead to a .
g. " tort. -Asksstudents to write brief descriptionsiof the situations~ard o

et 6fexplain how the situations zcould: 1nvolve a‘tort . ¥ N
- \/;;. ’ - = x-'_ B |-- _‘\ - B i - -\' -: - )
- -‘Situationfw.*:{i Rf;iPossible;Tort'g;ti E C v
B I “0111 and Stan 1. ‘If they-got into | - . Ry
: . Were. angrily—-- - a fist. fight and 3 .
SsT -} ;. ‘arguing-with --_ | - °  harmed-each_ LY
R "~ | eachrother.. .. 7 other. B R )
s Ljilf'_'_ ' L - J T 2_-\g T T : B
\\- Do " - _,._.‘_.‘; A - ) -\ - o ) R _'
N b Lk _

°After about‘one.ueek of observation. ask students to d1scuss what they ¢

" saw and. if they think steps could have been taken to make sure that tort
-woui 6t-bo~invodued~ - - '

,-,-‘ R

Ask students to examine their own behavior and note the 91tuations that
could lead to a; tort ‘{;- B LRSI S

=% . o - _" Tl ) T I
R . ) ._ e

3. Discuss the concept of negligence The p]aintiff‘must prove that the
K defendant was. negligent by showing all ‘of the: fodlowing» _

The defendant took an action (or ?ailed to take action) \

L]

1 i ¥
g The defendant has a duty to others\to use’ care.. . -




The defendant did noﬁ use propef’car;:__u'T
¥ e—plaintiff—sufferad uusury*or”damaoe -

k9
The defendant's hction (or inaction) caused those damages

“Have ‘students ‘read aoout accidents and negligence in McKay, Susan, Living ]
Law, Civil Justice. ‘PP 127-135. or in otaer sources, e

"""" A S

) In making decisions the courts used the standard of the “reasonable L .gig
* pérson.” " Foir example, did.the deféndant do what a "reasonable person” =~ A

- would_have done’under similar-circumstances? The “reasonable person” is = %

“defined as?someone'with average intelligence and capabilities _ =
- Everyday ‘people find themselves in- situations where choices must be made.
Sometimes the consequences of. the decision lead to a’ lawsuit

Have students do the exercise l'Is It Reasonable?“ See p l28 for a copy
of the handout R g

- Students_may do the exXe
= sfuden 'answerS"

réfss;_indiviifdi_lﬁ;!li_ér in §m9_11 _gmup_s-. _ mscu.ss .

;. ~ Thevsituations: based.on real;cases Hand-iut copies of "Has It
""Negligence?. fodated-on. p.129. Ask-students to-make a-decision in
each-case, ~Piscuss- students'-answers_and compare them with the actual

- rresults-described: belows:

» Brown"v: Kendall. The court- ruled in favor of Kendall on the
groundz,that he'nasiengaged in a lauful act in which he unintentionally

j;”—c e 2 Cordas v, Peerless Transp0rtation N The Court dismissed ‘the.
~complaint:on the. grounds that less care can be expected of the reasonable
person uhen his or-her 8 e?is 1n danger : i R

" Case 3 Lubitz v..Hells-= Thé court ruled in favor of Hells on the grounds
that a golf club itself.is- -not dangerous and-that such an injury was not a
probability.= There:mist be. probability.ef injury to someone for a reason-
able person to take action e A

Y Ak students if they think thefstandard of “reasonable person“ should
also ‘apply. to minors or-if: “they think_minors are. not capable of thinking

1n terms of forseeing future inJuries;

W “! B

Af*er a- discussion of studentstrthinking. inform them that nﬁnor ¢hildren
are ‘usually:held- to: the.standard of behaviornof 2 reasonable chi
similar age and experience :s = _ -

Have students create their own situations and discuss what they think the
_ outcome should be e Teohs

-

- Or read pp '138 145 in McKay. Susan Living_Law, Civil Justice




."Ask students if they think the standard of l'reasonabl’""person" should B _ffé

R T B

also apply to pets whojcause injury to people. Discuss students® answers.

-

",
-

Culminating__ctivity Damag_s and Injuries -~ | {;%

n_many communities—people -can-be-held-strietly .-fi
liable for damages caused by their-pets. Ask students what their respgn- 5
sibilities are- if they‘are pet ooners o L

Developmental Activities Family Law

" Have students’ check the newspapers for articles involving tort. Discuss li%

\

the situations_using the criteria for negligence listed on pp. 118-119. In X
strigt 1iability cases, items b and ¢ do not apply. Or have students Lm
role-play the situations and ‘have the aud1ence discuss whether any party .
was negligent ] -

For further study of other kinds of negl1gence, ses McKay Susan iving T
Law, Givil Justice\\pp 125-1?1 ’ ’ v o

* V- ¥
o . i -

- . . = u’-’,‘ - . S

l.

zoisplay pictures of groups, fandly and non-family, on the bulletin board.

" Have students vead. “Loving V.. Virginia" on p. 130. The following can

Have students gather 1nformation about the historical role of the wife

_ See McKay, Susan; LiVing_Law, Civil Justice. New York. Scholastic Book

-..k .
]

Ask-students” to examine the pictures and determine which pictures show a
familye Discuss the following _ Fr

a. .Hhat pictures show a family? Nhat is a family?

b. Do you think there are laws that deal with the familyf

c. What aréas of family life do you, think are regulated? (marriage,
- divorce. abortion. child: suppo“t, etc.) Why? .

serve a8 guide questions

a. ﬁ;ygou were a Supreme Court Judge, how would you decide this case?

b. How is the right to marry regulated? (age 1imits under which no one

.. may marry,.age limits under which parental permission is necessary,
blood test, obtaining marriage license, etc.) Why do you think the
state- sets marriage requirements? ~

e ——————

and how the status of wonen- have changed through-the years.

Services, .1978, pp. 179-181 . Lo
Have students discuss the following in small group5°

a. If you get married, what agreements would you like to make with your
spouse?

[
Do




O b Do any of the: agreements involve the lau? _ '

=

"€ Hhat detenmines uhether the agreements will or uill not work? {the
\couple S willingness “t0° give and take, etc. ) .
Have the groups share their responses and list them on the board.’ If
students do not bring it up in:the digcussion, inform students that the
Taw is involved whi “one person seeks legal enforcehent of the agreeqent

‘Ask students to look r the list and dec1de which ones they think
should be legally bin th? -

3 Have students l1st the problems that many narried couples encounter
Are there avenues for seeking .help other than turning to the law? Should
2 the lau be involved? At which point? :

. Point out to students that every effort should be made to work out the
-problems together or with the aid of-a third party

“ Have students look in the yellow pages of the telephone book\to locate
agencies which help families with problems &3 Discuss How can. these
' agencies help families? Lo LT O E e

.

4. Discuss with students -__-: f-_'?"-'t-;_jf_ ' {"-e 1‘ e
'.h (.' Nhy‘do people get d1vorced? List student answers on the board _
b. th do‘}ou suppose divorces are regulated by lau? o | -';'. :

~ c. What are %he objectives or purposes of the Taw in divorces? (fair
settlement of property, rights to see children, etc ) :

Students may - read in references about laws dealing with divorce 0r

o read-McKdy, Susan, Livin rtau,_Civil Justice New York Scholastic
Book Services, 1958 pp.f _ _ :

L

Y Have students trace how the laws have changed through the years. -{More
and more fathers are. being given custody of- their:children, alimony for
husbands - instead of - only for wives, etc.) - Explain how society $ values
change - .

| Discuss. o o .

£ a. The divorced parent who fails to pay child support as ordered by
' 'the: court can be jailed th do you think this is’ so?

‘i

b. Fathers are.almost elueys expected to pay child support for children
_ who_are not-ii ‘their custody; Mothers are generally not expected to
‘pay. Why do you think this is so? "Do‘you think-this is a fair
-~_‘arrangemen%lihy? Lo -
5.. In small: groups .have" students list rents responsibilities and the
things, mater ar and“ﬁbstraét, fﬁat he1r parents provide for tghn

iy .

BT e - -
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Discuss

. a; Are_thesehr lated_bx_lawz__lf_parents"refuse_to_pnouideh_or any
item on the list can they be taken to court?

q

,b.' Why do you think somc:responsibilities are regulated by Taw? What |
~ " interest does the state have- in -making sure that,parents carry out !
their obligations to: their children? b

c. How does the state’ help parents who' have difficulty in meeting thei
responsibilities to their family? (welfare) Are there better ways
of heiping? .. T _ _ ’

6. Ask students to- read the oewspapers to find articles about a family S
involvement with the law. Create a "Family Law..." bulletin board and
have students contribute news articles. cartoons: etc

7. In smalf’ grouns have students plan a role-play s1tuat1on showing a
problem between parent(s). and.a Teenage son or daughter. Ask student
to_inciude the. "purrishment”-meted' out’by the parent(s).: fave student
role=play. the probTem-and discuss the pertinent questions after- each.
The following may serve as guidelines -

b. Do you think the punishment was fair? oo
c. 1Can the law become involved in the problem?

8. Show pictures of children or teenagers working at chores at home
Discuss the following: - . :

a. How'many of you ‘have’ chore to do at hofe? - _
- b. Do you do it willingly? Do you think you should be doing thes. chores?

c. Do children have a’responsibility to the family and parents ( eyond '
doing chores)? _

In small groups have students l1st g?hldren S responsibilities to' their
parents.. /Ask students_to’create situations which involve the 1aw when
children\uo not” act responsibly. Discuss: Nhy is the law 1nvol ed?
Should it be involved? - - . ‘ 7

9. Do the fbllowing word assoaiation exercise w1th students. write ‘the word
“school" on the board and have students suggest words that come fo their
minds. Ask students for other words that deal with school (

“Discuss: .

. a. Do children have a responsibility to attend school (or get an educa- /'

t1on)?

© o~ bNlghat are”the benafits of schooling or education to the ind;vidual,
- v fa tate. nat1on. world?

126 f
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Have students wrfte a short paragragh in response to the following
question: Houldeyou attend-school: if- the -compulsory education Taw was
: declaredaunconstitutinnn]? Hould_you send yoﬂr children to school?

j
Examine the school‘ tdisciplinary procedures. Hhat is the purpose of
~ the :procedures?. Do- schools—have 3 responsibility to the children? How
_ -are these carried put? -

. - L] -
. _ N __-‘ R
. - g -

LN

Culminating Activity' Family Law :X -

Have s(Ldents write a short paper bn a ﬁrdblem involV1ng the family.
Students. should describe: the problem, the causes of .the problem, how. the

prbblem can be alleviated. the role of the law. and the students opinions.

lTopics may inclide’ issues. such s, “Bhould adopfad children have the
rlght to set ir ﬁatural parents?“ T

r
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.y
The Yees uere looking for landa The,y wanted to have a house bl.ll]t on it
by the time Mo Yee, retired'- _n‘five_years. e

A se‘l/ler showed thenrsome undeveloped land. It was divided into 16ts.
The Aots-werc -being sold-to:different owners. The owners would share
in-services.~ For.the price_of a: -Jot, each owner would also get
paued ‘streets, electricity, water. “and ‘sewers., - And owners would share
tennis courts. a- suiuning pool a golf course. and a lake beach, .

The Yees bought a Tof and paid on it for. fwe _years. But -when Mr. Yee
, retired; -none of the services -the: seller- had promised:-had:been Jed, *
The Yees talked to the seller‘ _But al'! the seller said was, "Be L ent.“

\

T{'oe Yees didn't want to be patiente They nent to court {lstead They
. sai a-the selTer brokﬂlle_contracf. B They wanted their ey back. -

0op. of» rope” lying on’ the floor. The rope, had
&m0

'?9_‘-?."??!‘_15-. :t_her__e bys:.Stoi‘e' workers:who . D_ar'yl fell
on_her-face,= e work Lo
At—first.‘fﬂarﬂ ‘seemed” fine;-"But ‘after a-few: days* ‘her cheeks began to

tingle, - Over -the next: two_months, Daryl poticed other strange symptoms.
‘She felt-dizzy:~ Things bégan to-100k blurry to-her, She had trouble
walking.. “Eight: months -aftar-her-fall;-Daryl” “found out sthat she_ had
miltiple sclerosis. ‘Maltiple: sclerosjs is ‘@ nerye disease. "Often its
victims cggdnot:r-control their ‘movéments. Sometimes they cannot move parts

“Daryl: su‘ed'the stor r-_$250.000 -She sa1d -that tri pping on the rope
caused _her: fall and~her 111ness; Store. off‘cials disagreed. “"Daryl was
. *'not ‘watching’ wherewshe Was® 90119, . -they. szid.~And anyway, they added,

the’ fall- ha 'noth n do- with Dar_yl 's getting multiple sclero51s. L

llno'shouldwin?this lawsuit? Y A

--g R PR R - “, . e
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Hark married Hife fl after he_got out of college. : He went to work for a
___big oil company. . Th" om 'ny gave him health insurance, a profit-snamng

o




: plan, and liije”insurance U _
- Sl B

Seven years later, Mavk and Hife #1 got divorced hs part of tite settle-
il _—_-mnt,muifﬁbgave—up—"aﬁ-rrights-td Mark‘rpmpertﬁ'?fthe'fdmrce‘fmfefs‘

o
- . R
= A t‘ —

’ A year later, Hark mrried Hife-#z i-le made sure his new wife was:

covered by his: health“instrance: : He put_her'name Gn the profit-sharing

_ plan. -But he- 'forgot tof‘name her’ ,as_;the beneficiary of his life insurance
: pdlicy Hife #l's name was'o = | PR :

& l&rk was- ki T]ed-_in -a_éar accident.z'-"The insurance company got ready to
"7 pay.@ $150,000 accidental- death benefit to Hife #1,: the beneficiary of
B Mark's Iife insurance T - SR fﬁf _'_;,_ T

:Hife #2 sued _ "It is a mistake that her name is still oh& the poiicy "
Wife #2 said. "She gave up- her-rights to- Mark 'S property 1 should get
- the: $150,000 " i-low didethe court decide@ _ :

SR Pmbiem.--'?;-}.'--_3'-_::;'__'{"‘3‘

. SuSan"Whitewas very dep '_'ssed Herhusb nd talkedher intoseeinﬁad
S, chiatr'i st % LeE PN L n :

‘ “Thez octor' said that b -a-hospjta .'.---__—Tuﬁ days later, ﬁ,l
. gy White became violent.<-The: docton ordered the staff to tie her down,

© - When. White calmed-down, she w re’leaded '.f_ﬂint the ‘ties. Later:that day,

she killed herself.- _S_he put plastic

e Ag over her head and
_.i:ied it with:th‘ belf: ;

r- ait'“ s

rom_he L
: He asked for
Was menta‘lly i'il They should have.

They shouldn't have ‘iefi_:_ :_a_n___ ple__ei:ie_ beg_ i_n_.

$200,000 “'[hey knevi my-wife
watched ﬁer moye: careful 1y
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Answer
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Yes. In fact, the got pore. tuan their mone_y back .- The seller had
- to give them-10~ perce nt- inteFest-on dt, too. The seller also had to
- refun Money the. Yees. ﬁqd pa{d for kaeep on their 1ot~-and even pay
.their awyer s f’ees. PR :

g ST _"_-:
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-5'Answor. R A S

—:3;._-—

'Daryl won. Hedical experts at the trial showed that a fall could set
off ‘multiple-sclerdsis.  Daryl's records showed that she had never had °
a:badaccident or- 11iness-before her=fall. - The: -court” decided that ‘the

. fa}1; had caused: Daryl ‘s ;illness. _And thay said that ‘the store workers
~ had-. been c i leaving the rope on the ﬂoor. The store paid

v - L

el

-J&';”.

_ Hife #2:10st the caso “Wife #1:got. thei-$150,000 The court said that
the divorce papers ‘did: not change “the= benef’iciary of Mark's life insur-
_ance:policy: ““I£-hé had-wanted Wife: #2 to be the beneﬁci’ary, Mqu &

"'--:J__-_j‘_-—-'j_shou‘(' hgve"éﬁ' ! ggg—the.:policy

-{:The-.'_husband won. The court said that the hosp1ta] and the dor.tor were
S _._' both nes“sent, Each had to ’i:ay sloo,ooo.._.__-_-_ . _

..f\'-_ -




" -_Small-__ciaims-'gurt Case - b

. nr .ye :

- . el
1 .t

1. COurt Officer nill cel] the naines of all t‘we pe0p1e who are scheduled
-, wfor:a” _‘ar ng. that mﬁming. En g
- .:'.ﬁis or FEr' story. o

- 3. :'-'Defendant ca cross-examine and ask tne plaintiff any questions. '

L ..:W Defendant cazn cross-examine the nitnessés
= '_r5i-'.'=_::_'._0ef0ndal'lt gives his or her side. ;__ ':‘-' R S
6. -_-"_"Plaintiff can gross-examine-and:ask the defendant anv QUES“O"S

‘time) nho teil the judge nhat
i-__nesses.

7. -Défendant can call w tnes ses” (one” a};. X

T A S T = R o e

_a_,-

_ . om @
- 4 - _
2, Plaint{ff tells the 3udge nhat happened and prod:?bes e\nidence to verify

4. p Plaintiff can call nitnesses (nne at a tjme) nho te]l the judge what
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: } - Directions: Answer. the -following questivus. for ‘each of the cases: -
TR A.; . What-do_you think you would or. would//not do? . g C
2 Nhabdo yQu think the reasonable pe_ on- would dq? s - .
c‘asel_-_':___.'-"_; o —_ s : . _
._// - - i E v - _
You aﬁe walking your dog and meet a yo ng teenager walking a dog. Sud-
i denly, “the two dogs unge-at. each- other an | begin to fight. You want to stop
the fight, so youlook: around for somethil that can help you to_separate the
dogs You see-d. stick lying on’ the groun _

W : : B , . SE L T':—- "-—' - ) '

_ Case g e

You g&re a taxi driver who is cruisgng the street f( passengers when a
man: Jumps into. your -car;. waves a qunjn’ your-facé, and. tells you to drive
“on.>"You're: feeling: very frightened a that he may kill you if‘ you

on't-get” away_frmn him e SR o .

| - ) -

feel_:

You-are in o_ne corner;-—of-your ackyard-practicing your putti'lg Xour
younger brother-and“his friend are/ Taying in the center of the yard = You
get a phone "call- ang wond’er{hetheii.-to Teave’ your ¢lub-and ball in the yard
oy take them: into the house You know that you"ll only be on the phone for!

____r
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©0 00 Mas It Negligénce? |
’ .- -.C . ' ' ‘- _-_-_' . - - ) r ) \ -

Case.l Brbm v. l(endall . T oo

Hr. Brown s and Mr. I(endaﬂ's dogs were fighting. Mr l(enda'll p'lcked up a
stick and swung the-stick at-the dogs.  Mr. Brown Happened to be standing
close: behind him and was. struck in the e_ye. He sued Hr. Kendall for negli- .

gence. S ST T L 5 o .

CeTm lws )

Case 2. Cordas v. Peerles Transportation Co.g ) ' 5 VIR
2l Hr Corc[as had just rohbed 2 store and :iumped into a tax‘l and ordered the
- w  -driver o drive on..~ The:driver did-as-he ‘was told,. Then he suddenly
slamed on the brakes and jumped-out. -The £ar kept-going-and stopped after
_going.over the curb. Cordas was in wed and sued the taxi company, Peerless i
: Tra‘ sportation Co’,, _for negligence. Gt R
LE e A _:/-- s

e

- .-— . 2 - ': B '—_--- -/. I;_"_." Y '- /-

Mr, _-Hellsesometims pmctices _hirgolf stroﬁes 111 h'ls backyahd. Dne day he ‘51
left his club in the yard-and his small son attempted to hita rock with-the
- " clubi="As he swing he accidental. lxh1t~the—neighbor J child t_he jaw. The
ne'lghbor sued Hr. ﬂell . el

for _negl igence.

g , :
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) Adapted from McKaw, Susa_n, Livin
~ Book: - Ser'vices. 1978, pp‘“13 1376 = ni




Loving v. Vigginfﬁ .

In 1958, Harvey Loving, a white man, and Diana Jeter, a black woman, decided
to. marry-—Both-were—residents of Virginia which forbade marriage between

. persons of different races. They went to.Washington, D.C. to get married
and then returned to-Virginia. ‘Upon théir return, the Lovings were arrested
and charged-with viotating" the law against interracial marriages. They
pleaded guilty and were sentenced to one year-in prison. However, the judge
suspended the sentence on the condition that-they leave Virginia and not
return for twenty-five yedfs. The Lovings moved to Washington, D.C.\ but -
ggpealed their case arguing that the law against marriages between persons. : L

different races was unconstitutional.
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Adapted from Arbetman, Lee P., et al, Street Law, A Course in Practical Law. - J
St. Paul: West Publishing Company, 1980, p. 173. T '
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TLESSON V: - CIVIL RIGHTS'AND! EQUAL' OPPORTUNITY - iE

4 - !
- AT

1.- The.equal protection clause of the l4th Amendment ‘extends the guarantees SR -

' PO A )
bl 4 W T
' [T I ™

K Wt LS

'-;'Generalizations

- of the Bill of Rights to all c1tizens of ‘the- states o .

> T i ' is par larly i nL__tg t.hnse citizens .
of minority. ethnic; racial, religious ‘or other groUps who tend to be s
L victims of discrimination e . T

3., Many minorities among them the Blacks and uomen, did not have the rights
' and opportunities of most white people '

4. ‘The. civil‘rights\ﬁovement won . legal victories for the Black people and -

' inspired other groups of American, such_as:-women, the handicapped, and ' -
farm uorkers to make- their own’ claims for equal treatment. -

5. The' civil rights movement and legal victories caused the change in

(attitude of people s feelings a ideas touard the Blacks o

* GJ' It issthe responsibility of government, industry,}and the individual*
to ‘ensure -that all: Americans have equal opportunities to pursue the1r .
ways of: lii’e. EE LT

el o

N Concept _-f'“_:

1. Civil rights. The ba c-rights of an individual, those rightséthat
- »promise all citizenslékual treatme t*under the law )

-

2 v Equal Oppor!unity. ‘Equality of‘o-portunity in the ava1]abil1ty of
- resources. and access to" gove?nmental serv:ces, regardless of geographi-
cal location or.status in life ' . _ ) _

_l.

- ] . . ) {
e Ogjective S _ o
"l. Trace the development of ‘the concept of equal;;y and_analy;e the-effccts_

of’its practice today. o R e
:2} Explain the importance of the civil rights movement and the equal
protection clause to minority groups

::3; Analyze the American people H change in at*itude toward minority

Q¥scribe the problems confronting minority groups and thjlr
orts to gain equal opportunity today __--?f

‘f 5. Analyze the progress-wade by. sinority groups and ‘the gap ‘between -
' the present status and the end goal of achie equal rights and ﬂﬁhﬁ&h‘*
opportunities. : g(:, IR R _




‘ 2’6;:-Gather data fronlvarious.sources and organize the data related to a social

B e problem T

- ﬁ-?;-jDevelop a continually growing philosophy that reflects responsibility t
i - self and’ others.;

I troductory Activity

»

" Introduce-students to this les§&ﬁ by showing the film, BOUNDARY LINES,
v %7, Tavailable from” the Library of -Hawaii. —~This ten minute film-is a.plea
i \ to eliminate the arbitrary boundary lines which divide people from each
other, as individuals and as’ naticns It's presented in stylized anima-.
- tion B Vo

. -

~.-Distuss the individual boundary lines of color, origin, and reliqion

' 0r write the following statement on the blackboard "The Tines that
divide people into=groups are imaginarfy lines; these lines exist only
in ous minds a line ‘can-be anything we want it to be." Then st1mu]_§*te

-. discu sion by asking ‘Some: of the following questiqns - l

lihat kinds of line_:_ 4oy you thtnk this’ statement refer to‘?

N ,Eb; Hhat kindsoflines do you th1nk EXlst 1n our school? community?
e state? nation? D RS , :

S t.: Hhat causes these lines?

d. | Do you think the lines have been eliminated? Can they be
---':eliminated? How? '

e “What can you do 6 help elim1nate the lines?;‘
~Help students to sunmarize the discussion

: ,'Sou ce:” Department of Education, Basic Issues: and Problems 1n the United
. States; 1972, T .

L4

Developmental Activities s : v e

1. Have the class imagine the general attitude of Southern” Hhites toward
" "the Negroes: during the 19th century.s Ask small groups of students to
‘present short scenes- portraying ‘this attitude -and treatment of the
: " Negro“slaves, - Students may; have to do some background reading in
- their textbooks.; S _ . &
Discuss the attitudes that were portrayed The following questions can——
serve as. guidelines" S -/ . i

; :- Here slaves thought of as’ people or pieces of property? , l

i b!j If all of you weré slave managers sons’ and’ daughters, nhat would be
yo:: opinions about tbe Negroes? th would‘you feel that way?
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. _¢.*Do. y_ou t'hiril_c_ye have _similér at'i;itudes toward qther: _pédpie?a
d. '-'""Hqﬁ_;or-‘:why; do &ou;éu'ppds:é_ pédple',ﬁ ideas and ati;-itud'es-‘. chahéed-? )

- Have-students-read the -"Dred Scott-Case" on p. 139. Remind: s¥udents. -
that -the time was three years before the Civil War and that the 13th
and" 14th ﬁ_me‘ndnent;‘-:whid}tb'aﬁned—is'-lmry—and—deﬁned-ciﬁzenship-were-‘ N

" not.part of the Constitution. - - - - | S ‘

Questions for discussion:

a. Do you think that: Sc.ott_- was ‘5 Gitizen of I‘iiésouri? of the
- Laited-States? Is there a ;lifference?'_ - ‘

b. Do you think that Dred Scott's liying in a.free state or »
territory sho_ul_;j make\I]im free?{ Explain. .~ - L &

¢, If you weré_ a Suprm-bbur‘t j'ustice-;—howwould -You-decide—thig——— -
- case? _Exp]ai_n’._' - _ o |

d. How do ybti"i;hfnk— the jhdgeé' ih.las_ftf decided?
- Have students-vead about:the olitcome of the case in their textbooks.

_ . seven of. the mine. justices.ruied in favor of Dred Scoft's ™
. _ master. -They said-that Scott was 'still a slave and §ix of
) - them‘agréed _—t{agt_*-Sgoi_:i;_:y{a's__._not“‘p:._c_iti_zen._____._ al

- Roger Taney, one of the" justices, argued that black:people
werl thought-of as-"bei ngs_of.an inferior. ordei* and -had
5, < "no:-rights whi ¢h.the -white man was “hound_.to.respect."
’ Tanc; argued that- slaves were property,-just as the clothes
~ one wore and the hc_jr:ses-gn_g -rode were property. N .
-7~  Compare ,[;_a,st«‘n&”ﬁ'r“e"sﬁént attitudes toward the Negroes. o EE—
277Tell students -that in the ‘Tate 1800‘s, Louisfana had a law which segre-
gated :the Blacks and Whites -on"the train. ~Have the students imagine
that they are White-train:conductors .in-Loujsiana .in 1896 and ask how
~they would probably have reacted if a man. of mixed White:and Black
ancestry sat.down in a carreseryed for the Whites.

;/ Ask the foTlowing questions to stimulate discussion:

a. Would you allow him to’ remain or. ask- him to move to a car

. reserved for the Negroes? Explain. "

b. * If 'he refused to movg} would you'have him arrested? o

ay
ol

Would it makeéa'di‘ffér-:e_ﬁée if he wére rich? poor? elderly?

T SN 1. . .




d Hould it make a difference if;the passenger were a woman? )
. Infbnm students that Homer A Plessy, of nixed Hhite and Rlack ancestry,
was -arrested--for -refusing-to move ¥rom a tar- reserved for-Whites. He -
=« " appealed His$-case to:the Supreme: Cotrt and-claimed -that the state law .
: “had “denied- him “"equal protection of the laws“7under the 14th Amendment.
He . felt that the state had no right to force separatnon of‘the races.

e Have-stidents - discus«s—the—probable—outcome—o#-the—ease—and—compafe—bhe
- following minority and majority opinions of ‘the - caser

"If the two. races are to meet on tems of social ‘gquality, it
must be the résult of.. . . a mutual ‘appreciation\of each
other's merits and a voluntary conSent of indiv1dhEls e

Hajority Court Opinioh, v
« . Plessy vs. Ferguson by
-7 Justice Brown, 1898

3 4 =
v =

Nooo-

== —= —————y e

l'The destinies of-the tnn'races “in this country are

= . ~"indissolubly- 1inked together, and the interests of both
£ .require that the common:government of all shall not permit
A ‘the -seeds of race hateé to be-planted under the sanction

7 of-1aw. Our-Constitution is color-blind and neither knows

- nor tolerates-classes among citizens - 3
_;_:__ i i . i - .
= ' L v Hinority of one in Plessy

s . vs. Ferguson by Justice.
' »‘ ' John Harshall Harlan, lBQB

The court said ‘that as long as the f3c1l1t1es were, equal they could be

~ separate.

Discuss - C L

a. Do you think facilities were, in fact, separate and equal? Explain
b. How do you think -these 1aws affected the Negroes?

Have stidents’ read ‘about the Jim Crow laws. Ask sthdents to recall

I -the changes in the status of -the'Negro from the.Civil War period.

S Have: students suggest how- or wny the. changes occurred

3. Ask'students if Hauai i has any segregated schools, reserved for students
of a. particular ethnic hackground or religion \

Distuss the purpose of Kamehameha -Schools (to give Hawaiian children a’
"good" education) and compare it with. the purpose of segregated schools
fn thé South, . |

Present the: case of "Brown v. Board of Education (1954)" on p. 140.
Discuss the following questions:




Negro

-‘4_

a. | Do you think that hauing forced segregation imphes that the

is § nferior? EXplai n.

. b. How do you suppose the l,l S. Supreme Court dec1ded?

c. _How nould you: have ru'led in tliis case? Explain.

R

-schools were unconstitutional

In 1954, all hine jl.Istices on the Supreme COurt agreed that segregated

Compare studcnts‘ rc/ sons with the following opinion:

"To separate {Negro children) from othérs of similar age

and qualifications solely because of their race generates

a-feeling of..inferiority as to their. status in the com-
munity that ma, affect-thedrtfiearts and minds in a way

unlikely ever to be undone."

" Di scuss

in 1954, do

-

T ' 1954

- Chief Justice liarren, -y
Brown Ve Board of Education.

What do you suppose brought on these changes?

nt;oduce students to- this lesson by d1scussing the following.

;“ If Homer Plessy sat down in a railroad car reserved for Whites
2

‘you think he would have been arrested? If his case
were i-alien to the Supreme Court-of 1956, do you think he would

Do you suppose situations got iumediately better for the Blacks?

have won or lost? Review the Court 3 decision on the Brown case,

Have students read the case of Rosa Parks in their textbooks or in the

following

book:

o

Ceban, Larry and Hichael S. lierthnan, Pe0ple and the City,
Strugg‘le for_Change,-p '

p 24-25.

Rosa Parks was a-black woman who was arrested in Montgomery,

!

Alabamo in 1955 for refusing to give up her seat to a white

person

Hontgomery had 2. law that:Blacks had to sit in the back rows
of the bus and Rosa Parks- had sat ‘down. in one of the seats

reserved for lihi tes.

0’ ¥

The-case came. before the Sum'eme Court in 1956 and the Supreme Court

-*banked- segregation O public i:ransi't~ vehicles.

3

Have. students read about the effect of Rosa Park's arrest on the civil
rights movement and Martin Luther:l(ing $ fight to secure, civil rights

_ for the Bl acks.

BT Y P




N ng that .an- individ ai who
breaks alaw hat conscience te s him or her 45 unjust, and
who-willingly/accepts the ‘penalty of- imprisonment: in/order to
arouse the cgnscience-of - the ‘Community over its -injustice, is
in reality _xoress'ﬂig th_ _ghest respect for lau? -

_Have student respond to- "Hh" ":if %= questions. 'such fas; “What 1f
a :person fegls that the law/which states that “students cannot smoke
in School . #s iunjust and smékes duripg recess? Is he or she express-

ing respe for le.\w?'r 7

5.  Write te folle sing 7 the. board and tell students that "He shall over-
come" became the t of the ¢ivil _rights movement an uas sung across
the nation duringf he late 1950 s and the 1960‘ T

.

“Iie shall 0V :rcome.

He shall"_.-overcome ‘sonme day
~.Oh,-deep-in my heart;-1 .do beiieve.
" We- sh/a T overcome sane day Mo

Discuss/ Hhat did the song n:ean to the Blacks?

Have Students read about the civil rights movement and-the“‘ri&%ds of
gairing-equal rights. for. the Blacks.” i - e, methoc

ave students read "Excerpts from President Johnson s Address" on .
AL 141, Compare them with George Fitzhugh's statements on p. 142,

A

a. MHave the Blacks "overcome?" ,

b. How dfd they change the system and people’s attituges toward ¢ -~
[ thN? _- - ) _:' ; - . . _/'I. ! )
c. Ave there cthér groyps besides the Blacks who. are s\truggling
to gain their rights nd equal opportunity? _ S

6. Have students do research on minority groups ‘who are i hting to gain
equal- opportunity. -Those may include Hawaiians, -Americap Indians, women,
elderly, and ‘the handjcapped. "Have students formglate K y questionS‘ that

need to be answered in their research Encourage students to gather data

from various sources. _ _ _ e

7 Discuss _ T : SR ‘D‘




g

Students may nork_‘l!ldividually or in groups Encourage them to share ‘ L‘ 3
their learning with the rest of the,tlass in imaginative ways, sach - - 0
. a5 skits,,. campaigns for- aqual rights and opportunities, television “5
“specialsy displays wnich can be shared with the rest of, the school, )
: poetry, etc e b . oo

7. Have students keep track of relevant news articles in ‘he newspapers and

tel%pision _'._ e ]%

Students_inay also keep journa or diaries in wh'lch they would record
‘their thoughts~and feelings on-the. content discussed. in class or rele-
“vant news rticles and- incidents experienced or observed in the scnool

- and conlnunity S e ;oo L })

The teacher can’ periodically co'llect the journals to read and comnent
The entries can serve:as an informal assesstient of the students’- thinking.

2 The journals also serve: as -an:-excellent way for the teacher to communi-
‘cate his or her own thoughts to the students and can open comnunicatwn
between students‘a'nd-'t acher. :-‘*___' A e

8 Ask studi:nts i they like_ being in co-ed physical education classes or /

f-they ‘would ‘prefer. being in segregated classes Encourage studen.ts- to —
share their feelings'" e e A

L3

e

R _J\_.-

Discuss the T1 tle IX.'Act of -il972”wh1ch sa1d that girls have to be treated )

the same a5 boys. "The:téacher ma;lv have to give some background about the— -

Z status of girls and women befgre R o .
= 4 R . PESREELE -
:!elines‘

\ The follow‘ing questiona can 's_erve as d1scussion gu

Hhat changes do you suppose this Act brought for the girls? -

b '_In what ways are girls being treated the same as tne boys?

ew €. Do you- suppose this meant that the boys have to be treated the
o same as the girls? o

.i ; - L

d. In uhat ways are tne boys being treated the same as the girls in -
L aschool? )

e. Does this law give equal opportunity to women: How? -
. B0 you th'lnk this s a goodlawf .

Have students read their textbooks about equal opportunity for women.
) Er have tlzi?n Eead inder, Bertram l. and Edwin Selzer, Youth and the”
. W, PP -24. . - : ’

rDiscuss the gains made and the path yet to go.

Students may do- research on. women ‘who were leaders in some way




o Cu'lminatl Q Activity A j_ e = Y

"?‘."“‘_““"’“‘I Gwe the‘following background to students, -{,fi-_.- et

On August 28 1963, more than 200,000 peoﬁ‘le from all ovgr P:nerica
gathered. at the Lincoln Memorial-to-participate-in a march.- The ' .
march was -the beginning of -a campaign to: put. pressure on-the American
goverrment and the conscfences of knericans to get equality for al‘h
_.Americans % : . :

Dr: Hartin Luther King spoke to the huge audien and gave h1s now -
famous' I havea-dream-. .= speech:: -In-his ‘talk.he-said: that- although
the Blacks: face many difficulties, he-still’ hasra dream. His-dream was
of :a nation that will live out the true meaning of the creed: "We hold
these truths to be self-evident, that all-men are created- equal.” . Hi
dream-also included a day whem his: ‘childreén will-live in a nation w

- they-will not be Judged by t color of"”the1r skin but by the content

) -of their character S T e :

_Then ha__ﬁe stu?ﬁi‘ts expﬂ_s—the"fr'ﬁwn‘_ dreamsnf the future This expres-
_ sion can_take many forms - written paper, oral presentation, song, dance.
photographs, etc. BEATRATEE s e

N

R - ’ - a N - .
o . - . ".,_




L[DredScottCase o

h ,55, .

- Dred Scott, a sTave, tiad been: taken by hi s master, an‘Amy surgeon,

from the slave state. of: Missouri: to the free state of INlinois. Later he
had -beer taken to the free Misconsin Territory and remained theré for five
years. o0 cnoave it e 0T e - :

" -;-Aftef;hi"s owner died, Dred Scott-was 301d to a man in New York and then
. gro_ughi;- back to Missodri: ~Scott then decided to, sue the owner for his free-
- :A"group uf abolitionists:(people’who wanted ‘to do away with slavery) 3
decided to:help Scott. They:argued:that Scott-sust have become a free EH

‘man becyuse he had beeii ‘taken ‘to ‘3’ free state and to a free territory. i E
‘. Thus;. he was:no-Tonger. a. slave when he ‘retufned to, Missouri. "

S j.-‘_f\{'ﬁls .-'¢§§;_-\iaéj_ie'!{éﬁﬁ_ﬁé_']ii:?;kg@ :t(_j:_.fhé'i:].:s;_"sub"._élﬁe; m\ﬁ .
Y _’ ." e ¥ ‘_.:_-L - oL "__ . -.,"I" e . .

. = " = - i ¥ T

L]
f

Kne;.’_gt -al.,’ %e‘ﬁéé‘! ':ﬁuer;ica! 'qlenvi_eu, I1linois: Eott,.
Foresnan\dnd, Capany., 182, b. 6. < e feott

[ T

_‘!:: MerMMventums,New York: Scholastic Book Servicgs,




Brown. vs. Board of Education (1954) “ ,

- -—> gt el o — o e .- . _ /
In.1950, Linda Brown.was a seven year old black g1'j, who trave]ed about

a mile going. to and:from school every-day. There was a public scboo1 for
--wm tes only a few bldcks' from her hom:a/ : . S

" - One day Mr. Brown decided to have his daughter enrolled at the public -
school_near:theifhome. He was told that the school accepted only white - A

students: and-was turned away. - Mr. Brown decided to sue the. Board of Edusé- o
;ion ~force th° Board to a1low Linda to enroll at the school closer to her\

_ The case’went to the v, S Suﬁﬂfne Court. Brown's casé was argued
by skilled MAACP lawyers. They argued that the all-Black schoois were
damagmg to Black chﬂdren

Source: - g 3

Peck, Ira, et al, American Advéntures, New York: ‘Scholastic'B'ook Services, L
1978, p. 609. . CTE

e 1 7
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.i jéécerbts¥frcm%ﬁresidebtfdobnsonLs Address

' '“He bélieve that all men_are crehbed equalu-yet.many are denied equal freat- i
ment. - We ‘believg ‘that-all mén-have Certain unalienable’ rights--yet many 273
Anericans do not enjoy those rights: We believe that all men are entitled ., o
to the blessings ‘of- Tiberty~-yet ‘mil1idns are being deprived of those o
b;essings, qot because of their own failures but because of the coior of

their-skin." . .- weEn oL - : : _

'"The reasons are’ deeply imbedded in history -and tradition and the nature of
) man He can understand’without rancor or: hatred how this all happened. But

-“Our Constitution, the found"tion of our epublic forbids it. Morality for- - . -*
bids it,_ And the law 1 will sign tonight forbids it." . e

“The. purpose: of this law is simple It dces nct restrict the freedom of any B
‘American-so. 1ong -as.he-respects: the rights of others, 1t does not give L
] specia] treatment to*any citizen. "t doés say-the only Vimit-to_a man's

e=wF-his=ehildren sha‘n be h'ls—owrl

‘"It does say'that those ‘who are.equal before God shall now also be equal ih

the polling booths ; -in-‘the“classrooms, in- the factories, and in hotels and
restaurants and’ movie theaters and other places that.prov1de service to the
‘;public.“ R ) K ST EE w\:;-

IR ePresident LyndOn Johnson,qlgsa
: : . Addreéss-to the Nation on signing
the 1964 Civil Rights Act

145




—mee - e

“(The Negro) is but a grown up*c ild, and must be governed as a child..
: The master occupies towards “him” t__ plare of parent or guaridian. " .

= the Negro race is inferior to t
o they would bek far_outstripped or ou
ST Gradual but certain extenm1nat1on woul

white ‘race, and l1v1ng “in their midst,
tted in the chase of free competition.
be the1r fate

\

= T*...we believe. ..that men are not bor‘n physical 'Iy, morally or. 1nte\llectua'|'|y
P equal ..Their natural 1nequallt1es begat -inequalities of rights. The ..
weak in mind or body. requires -guidance, support and protection; they must

)

obey and wo,

for those who protect and -guide theh...Nature has made them

slaves; all that law and government can: dd,
gate. their slavery... S E

s to regulate, mod1fy and nﬁt1¥

/

_"Men are not cdéated or born equal and C1rcumstances, and education, and
_assoc1ation, tend to increase-and. aggravate inequal1t1es among them, from

. generation to- generation.. -Generally, the rich associate and 1ntennarry with

~ each other,. the poor do the samej the ignorant rarely assoc1ate with or 1nter~
. marry with the learned T -

'“Men are noﬁ\'born entitled to equal r1ghts" It would be far nearer the .
truth. to. say,- Jthat sbme were born with- saddles on their backs, and others

booted: and: spurred to ride them'.

and ascendency over the many."

. .No_“two-men by’ nature -are exactly equal

or exactly-al1ker— No inst1tution can prevent_the few_from acqu1r1ng rule

-

§

-

. . : - A
b : T ' George Fitzhugh of V1rg1nia, 1854
- Froin his source Sociology for
. the South ; T
Lechold and Link, .
Preblems in American History -
pp. 320-323
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S LESSON Vi: PARTICIPATION

: _- L .Generé_l'iztafisﬁs__ . *'f -_ - _ , . -8

1. A society ba:ed on démocratic ideals requires citizens who have the
ability to-act responsiblytand. effegtively in public affairs.
2. Participation is: the essence;0f democre c;lr. . Social participation calls
- for- individual behavior- guided. by the ‘values of humah dignity and™"
. ratjonality, and directed toward the resolution of problems confronting
{/' society. ~-Involvement may-fake.the form of political: campaigning, com-
° munity service orimprovement; or even responsi b}e ‘demonstrations.
- CEET e N . I - - . >

3. Politics play a vital role-in-history and is one vehicle of participation.

- __People become active in:-politics for: various reasons. Some-may get
involved in political = . ‘ties’to serve their own selfish_interests while
others may get involv_ 4 because they are concerned about the well-being

of the state o vation asawhole: . - . .

4. Theoenmc;aticand“theReprlican ﬁhrties a_'Fe-"-the__tv.ch___niajdr political par-
ties in:Amerita. Althotigh America has had third party movements, they
have not ‘gained widespread lasting support, , ' =

Concepts - '

1. Social Participation: Application of knowledge, thinking, and commitment *
in the.social-arena ~ - . Lo .
© 2. Politics: The art of give and-take . .l

3. Poiitii'cal:&Part_‘i':_ Gréﬁpfo‘f_ ﬁ_gt')pl_e who h(a_ve Joined tblgether to take part
in elections -with™the -goal of gaining control of the government

4. Voi:ing; - Formal 'pro-c'é_iss,-'by -'w_hi_é'h peOp'],e: express their choice about the
way government should be.vun- ~ - L

.5, Elections: Th

6. Citizenship:
A and other-irjiy

necigipn;inak'{ng':'_l_a procéss b&__ﬁ-uhig'h people attempt to choose amorg
alternatives, to resolve conflicts -among .competing interests

P

f

R‘wayin which pgbplé'_ choose their political leaders. -

he rel atiﬁhéﬁ_ipl--ﬁéi‘:ﬁeénliﬁd'ivi'_duals and their government,
duals .and. groups in society. )

]
*

Objectives | . Con - : ™

Je E_xa_!niﬁe the range df_-sqci\a‘ij él;d__!;oliti cal participation open to citizens.
_ 2 _Eftamine t-he-: deé-'i-r'ab:'-ll_j.ty,t-)f;“-g.bcia'l bértiéipat:lon;
S . *-'\14_3: - 14Y

L —
=N T
oo
- 3.




Introductory Activi_y , _ : v

. fExamine the role of political parties in America $ history -
éi_Describe the historical development of the right to vote.

.:fﬁnalyze oandidates' tands on issues and programs .

."”Identity ways in which people organize themSelves

.‘ Descrihe personal values._’ .i'ia" 1_"_

- a

-

Develop a continually growing philosophy that reflects responsibilzty to
self and others ) —

- e =

v - T R .
1

‘_- a;i'How many "of ‘you -have been- involved 1n politics? How or in. what IR R
'--f;{}waS'did yOU'perticipate?__ I R S

1?__b.;hwhat¢do you think the-word "politics" means? Can you give some

) ‘h’.-

- The: following questioﬁS“can serve as guidalines

or, tell students ‘that the' woird "pO]lthS has been used in many ways. .

-.everyday life with their family, fr

;@_ T . PR
Introduce students to. this lesson by focusinggtheQdiscussion on pol1t1cs

ggamples?‘ (Accept all student responses and write them on the
ard. - . _

- - -':_ __" = —

Hhat do you suppose the speakers meant'in the-follow1ng.sentences°
_ "They always fix the potholes on Kalani Highuay right aWay,
-but ‘take- weeks to fix the potholes on our street Must be -
:politics L _- e L . v

Nyf you think you can do bettér. get Tnto politics

"P'D] '!tiCS""IS dir‘ty M _ * L .3-5_-- j — - -

Have- students check'the definitions of politic¢ in a dictionary and for- ;
mulate definitions or explanations that everyone in class understands , '

Then discuss with students how each ds involved with poﬂitics in their S
iffds;;“d at school.
&

L]

Develapmental Activitiesv__ T
1.

1_community and: who are willing o get' involved and participate in society.

'_FThen have students do the- ”Deserted I'sland Simulation“ described below. };%
"?probably take two class periods '

Introduce students to this activity by. discussing the idea that the wel- :
fare: of,tﬁe community 15 depéndent-upon citizens who care about the

This-similation” involves the students in dec1s10n~making and wil)

,-/ -




Divide students into groups of th Tess than five members The
" teacher should select-members who usually-do not -interact with one _
» another for:each group. - :Inform $tudents that they will be doing a
‘simulation where ‘they will=be placed in-a hypothetical situation and
wi1) -react to the situation{n which they find themselves. They,

-

~ will-be making decisions, solving problems and getting 1nvolved in

politics a0 i

3

b, Set the stage oF‘the simulation by reading the background 1nfor-

" mation. See LY 149 at. the end of the lesson for a copy of the
reading - .

c. Get students 1nto the mood of the simulation Hlth a class dis-

*Your group: hias been-om Shove for &
few minutes Hhat is the condition of::the members.in the group,
‘including’ yourself? How do"you ‘feel -after one night -on the 1ife-~

boat? ‘What do you see, hear. smell?"' Encourage stude?ts to use

L
I

their imaginations 1-( ]
d:' Hand out "Desert =d. land Assignments" and have each group_select

" a recorder to-take notes on: ‘the group's “decisions.. - See p. l50
) at the.end of this 1esson for a copy of the assignments

Iniorm students that they shodld interact with the members.of

.- their group ‘and- will"receive—min1mumﬁhe%p=frum=the=teache
- Give: each group. five.s1ips-of: paper. Which’ will entitle each
\ group to ask a. maximum of f1ve quesbions _

e.,tExplain to students that every S0 often an infbrmation butletin
o Wil be, sent. to: the “group yrming them of new developments

. %n their situation.-"Each ,roup must hand in a written- response
.to the-new development within-ten minutes” of receiving the *

> buTetin. = A copy- of: the “Deserted Island information Bulletins"
is located on. p.- 151 _ ,

f. Have students individually evaluate themselves and the group in

+he—simulation-~—5ee—p~-—-152 for-a copy-of-the "Individual Reac-
tion. Sheet 1o the Deserted I'sland- Simulation "o

g. After. students have had a chance to 1ndividually evaluate them-

. 'selves, have a class debriefing on thé simulation. Select dis-
cussion questions from-the reaction sheet. Also ask students if
there were any. politics -going on in the groups

Compare and contrast\cdtizen participation in societ1es such as
the -one on the deserted island and in our society today.
Questions for discussion may include the following

1) Can citizens- in our society influence the decision-
. making of - the leaders? How? . ]

2) Should all citizens §§*a]lowed to vote.on all decisions
affecting them? <thy*or why not?




2

3) Is citizen participation important° th or why not°

Inform students that ‘many citizens partioipate by joining political
parties.x Ask students-if they know the names 8f the major.American
political -parties. .Then have them discuss what they already.know or..

_ think of the parties. Questions for discussion may include the following:

- a;f th do you spppose people form political parties? what are

‘the- goals of the. parties? \ , ,
b. th do you suppose peOple join pol1t1cal part1es? o ) g

Especially dur1ng elections, the part1es build a public image .

" for themselves that ‘they -fee? will appeal ‘to many voters. What
is the public image of the present maih*political part1e%3 .
Have students read about polit1Cai parties in the textbook or ifl Ball,
Grant and Lee: J. Rosch,. CJV1cs Fifth Ed1t1on, PP. 242 253.

Some. students maysresearch and present a hjstory of the Republican )
and-Democratic parties. The.Republicans’-ancestors. include The -
Federalist:Party-and: the: Whig -Party:i The -Democrats’: ancestors

_ include the Anti-Federalist Party and the Democratic-Republican Party

Other students may wish to examine third party movements, Such as. Free

hibition;Socialist,—Populist., Pro-_

=Nothings}-—Pro
gressive (Bull Moose), States Rights, erican Irdependent, Libertarian.

Have students suggest about ten problems or. issues that affect them
Categorize the’ problems/issues -under the ‘following headings: School,
Community, Nation, Horld SOme may fit into more than one head1ng

- Divide tne class into groups c’ five or s1x Have students choose a

gubernatorial c/ndidate from their own group “and’ plan-a campaign. ; Have
each group decide on the. background and qualifications of their candidate
and plan-a two minute: teleévision a pearance-by ‘the: candidate: The -
announcer for the group can tell tRe ‘class-about -the candidate's back-
ground and qualifications before: the candidate gives his or. her, talk.

After the groups make their presentations, have the students vote for
one of the candidatee _ Inform students that they may vote for anyone. -

Ask students to- examine why they voted as they did. Stress that th:re

is no right or wrong answer., T -

For’ further discussion:

a. Who should Votef“' f g M

" b. How can a person decide if he or she should voté? (The following

can-serve as guidelines: "Is the-election outcome important to
you? Do you think-your vote is important? Are the’costs of
voting less than the benefits to be gained from voting?).




Have' students read in the“textbooks or go to the library to r1nd out’
information about the history of<the right and privilege to vote.

| 4. Bring campaign brochures to ciass.'“Have students discuss the various
*  ways that candida.es try to influenice people to vote for them. How caq

the responsible citizen decide who to vote for?

If this is an election year, have students analyze the te]evision adver-
tisements of the candidates to sée the techniques used fo appeal to the .
voters. Discuss: Hhatcmust voters be aware of as they are blitzed with
election. campaigns?

4
L

Help students to devise a chart or systen to evaluate the candidates'

viewpo1nts on issues. The followﬁng can serve as an example. . , ? ;g
' Candidate ) :
I. Candidate's stahd'On Issbes, Progcams . Bo you i
“.Agree Disagree v
1f ' a
1. Crime.

2. Education LA

3. etc.

¥ -

I1.. Candidate's Personal Qualities . Yes No Don't Know

1. Is the candidate intalligent?

2. Can the candidate communicate o ) .
clearly and easily?

3. Is thé candidate basically honest?
4. etc. . N

ITI. Overall Rating

What is your overall rating of the candidate?

L]

- Very Positive ‘ PosTtive Negative Very'Negativé

@

5. Ask students if .they have been involved in a campaign Encourage them
to share their experienﬂes

147 | 151 7




6.

Cuiminating Activity -

. and how the President is elected.

Discussa . % R o

a. What characteristics of a candidate would lead you to suppprt 7
.or actively campag1n for him or her? | : : CE

b. What. are some ways that students can help in the campaiqn? -

c. Do,you th1nk young peeple can make a d:fference?

Have students read Cuban, Larry and Michael 'S. Herthman. People anu the
Lity, Struggle for Change, pp. 13-16. -This is a young campaigner S
account ow the efforts of the young made a difference in the 1968
e ection .

Discuss the 1mportant elements of the Electoral College - how the number ;
of electoral votes are determined {each State has electoral votes equal
to the number of tha State's representatives and senators to Congress),

s

Ask students if they were running for President,L how might this knowledge
influence their campaigns? ‘

Discuss the possability that someone with fewer popular votes may actually
win the Presidency. Students may an.lyze the 1876 and 1888 elections
where candidates who were behind in the popular vote won the Presidency.

- P L M

_to take on ag a class project. Remind students ‘that the decision-making

" Once the deciston is made.'plan what can be done, what will be done, who

] f .
Have students 1ist problems within the school. After a class discussion
of each, ask students to select one prob)em that the class is willing

process is important and encourage ‘students to discuss their ideas before
coming to a decision,

will do what, etc. Encounagehall to participate.

As a class, evalvate the planhing and decision-making processes and the .
results of the project. =




* Deserted Island Simulation. =
s ) .
Background Information:

You are on a world cruise on the luxury ship "Utopia." Being a person of

modest means, you have third class accommodations, yet you are enjoying the

cruise immensely, for you have not lost your sense of adventure. You love -
to meet people and feel that the new experiences will broaden your v1ew of L
the world. _ Y }, o

The ship is cruising through the tropics and s1nce the night is unusually

calm, you decide to take a short'walk on. the deck before retiring. Leaning e
against the railing on the starboard deck, you see the moonlight sqilﬂerjng L
on]%hg ?aters Cool winds from the darkness create a mood of inner peace and -
We eing ) o i

%

Suddenly, without warning, you are thrown against the railing as you hear
o, the agonizing roar of metal being ripped apart. There.is anpther jolt and

o this time, you lose your balance and-~go ‘cascading into the waters below..

How many minutes you spend in the.salty waters you,do not Know, but finally -
you see the.faint outline of a 1ifeboat in the blackness beyond. Ffortunatelv,
the water is warm and calm-and within minutes you are safely aboard. You
notice about 30 others on the boat. As you collect your thoughts, you
realize that you have been in a shipwreck.

LT
|"I'IL'1"|:‘\{:~J: 4t .::ul .I'I

I'n :-:;:IIII.I

After a restless night, the warming sun slowly rises in the east and as it
illuminates the sea, you notice land to the southeast. Now with the s1ght1ng
of this island, there 1s a united effort to make for shore.

‘The island is ten miles wide and forty miles long. It is a semi-tropical
island with an average “temperature of 72, degrees. At both ends of the
island are two volcanic mountains, one of which is still active. One moun-
tain rises te 1,200 ft, and the other 2,000 ft. above sea level. The higher
of the two is active. There is a barrier reef to the south contaiming a
small lagoon. To the north are cliffs that drop four hundred feet. There
are two rivers in two very fertile valleys to the south. The sea, plant and
animal 1ife on this island is comparable-to that found in the Hawaiian
Islands prior to the arrival of Captain gook.

oE
i




/. Deserted Island Assignments

Directions: Read each assigmment and come 10 a group agreeﬁent on the best

-

answer{s). Record Eﬁfﬂanswerls) for each assignment.

v o

Assignment 1: Decid® who will record the answers for the group. How did you_
ecide?

t
\'\.‘ L. " ] ”

!

Assi annt 2: You have been on shore for two hours. The time seems to be
ab 3

out 2:00 p.m. You hear various people yelling orders like the folléwing:

"Check the 1ifeboat for -supplies.”

"Make sure everyone is okay." v
"Collect a1l the coconuts.”

Let's get organized." :

JYou noticé)that sm&ll groups of people are beginning to explore the area. Of

the foqﬁ'orders listed above, which do you think should bF done first? Why?
: Ve : v B :

e - { ’ i
Assignment 3: One of the big decisions of any group is td select a leader.

/assignment Qualities of a Jeader.

I choosing-a leader, what qualities should tha person have? Title this

Assignment 4: Now that you know the ‘desirable qualitieé of a leader, make a

-lisggof qualities that you do wo% want your leader to have. The list for ;
i

thisYassignment should be titled, Undesirable qualities of a:leader.

Assi?ﬁment 5: Now select 2 leader or leaders for your group. After &ou have

completed selecting your leader{s), decide which powers you are witling and
which you are not wiiling to give to your leader{s). Write down the name(s)
of your Teader{s) and 1ist powers vested to him/her and.those denied to him/
her. The two 1ists will be titled, Vested Powers, and Denied Powers.

. . * . . P
Assignment 6: One of the survivors have come ashore with a 25 pound bag of

supplies. A1l of these tems can be used for your group's survival. Decide
what items are in the bag and make a list witqﬁthe approximate weights.  Your
Tist should be titled Survival Supplies. {No™c

pounds )

When you have completed the simulation, the group may d’sband., Get an evalua-
tion sheet from the teacher and individually evaluate your grokp as well as
your own participation in the simulatjsn.
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Deberted Island Information Bulletins

Note ito the teacher: Maks copies’ of the follr.iing and periodically distrib-

ute the bulletins one at a timE:_#’ . .

Bulletin One: The island is not deserted as previously thought. Strange

footprints have been found on the other side of the island. After further
investigation, humar bones and a broken spear is discovered rearby, How

should the gfqup react to this situation?

" Bulletin Two: Food has ‘not been too much of a problem Since what is avail-

able has been rationed. But this morning, the food supply has been discovered
déngerously low and a thief is caught.. Fow should the group react to this
situation?. =~ . . ' :

H

Bulletin Three: - A person gathering seaweed was severely cut on a spinyésea
urchin, pieces of which seem to be imbeddef}> The ‘person is bleeding se¢erely., L

s -

Bulletin Four: A sunken ship is located in about ten feet of water and a

."\'IF":"L:‘, AR

huge chest of gold is found. Out of 30 members, only your small group knows
about it. What should you do and why? .

o
s Y

. b, : - Vo 2
Bulletin Five: It has been found that the spring from which you have been

gettin? your water has dried Up and the two ‘rivers are semi-poliuted with
natural ‘contents harmful to people. You also know that there is another spring
located in the community of the people who Tive on the island. What is your
group willing to do?

&

Bulietin Six: An old radio has been fcund in a cave, probably left by another
group that was shipwrecked earlier. Not only is it a two-way radio, but
miracie of miracles, it warks! Strict instruction had been given to the

- group members not to touch it until it can be used to get help.! However, one
.member, so overjoyed in the discovery of the vadio, sneaks off with it to

listen to the news. 1In the process, the radio is broken. What shouid the
group do?

-
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finoividual'Reaction\Sbeet-to:tbé'oeserted Island Simulation -

Name - . _ Period~ _ Date - -

Evaluat1on of Group

1. Were you happy w1th‘memb s 1n your group and felt they worked well
- together? :

[

N .

/Hhat did you like best abi t your group?
-3. ‘Hhat were some of the weaknesses about your. grbup?
If you couid 1mprove your group without changing any members ‘what would

-

you“do? . T o _ _ g

L] '

. - _ o .' -
Evaluatlon of Leadership W : : ~:§l_ :

v
T. How d1d your group decide to organize? How did it choose a leader?
;'Has your group more democratic or autocratic when'1t came to making

~ decisions? -

3. Did the decislon-maklng 1nvolva everyone or were there members who were
eleft out? th? I

4. Was your group dominafed by one or two members Wiho- made all the deC151ons?
- Was this-done with the consent of .the group. ot did the group aliow this
to happen? ~If your group-was dominated by a. few who made all deC1s1ons

_:why or how did they assume power? —_— _

4 ’ 4 ._‘-'.

'Evaluation of Your Role in the Group (Personal)
1. Oid you at any time want to leave the group? Why?

2. Did you feel you were-part of the 9roup and participated in ‘the decision-
_making? Explain your answer. . . . -

3. What made you_most. happy about -the group you uere in?_

4. From your role -in this s1mulat1on. would you consider yourself an active
or passive member in- the groupg th?

5. What was your main frustration as a member of the group? Is it something
you could have changed?. ,

6. Do you picture yourself more of a follower or leader how that you have
Jparticipated in this simulation?, Are you more’comfortable taking orders
“or giving it? .

Evaluation of Simulation:
1. How would you improve this simulation?

'-::‘_.;J 153
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" FILM RESOURCES - E-elementary
e 1_ J-junior, high
" Departmént of Education - , H-high
- Multimedia Services- ﬁ-_ggl}gge

L]
E]

© THE CONSTITUTION: ORGANIZING A NATION
3502 24-minutes - N -

H%e8 . N

"Reviews the ConstitutionaT Convention and. examines the chief topics of con-
cern: representative.government, the Chief Executive, the balance of power,
Congress, the-Supreme Court and the Bill of Rights. , :

= 6356. 27 minujds - ®
-0-H-A 1978

‘

e THE.CONSTIT'.#T/I?: THE COMPROMISE THAT MADE A NATION . - .

"~ Dramatizes the controversy between the large and small states, and the compro-
-~ iisewhich resolved differences and formed the basis for the. framing of the
. Bmerican:Constitution. v AR the

A

-
COUIWENTINGANATION T o
- :.6229 5 - 52 minutes s o f
SRR S ) S S

* "Disciisses the writing of the Constitiition and the secret Independence Hall -
~_debates involving Hamilton, Hancotk, Mason, and Madison which set precedence
- _for modern politics. Yisits Monticello and follows the westward Surge across)
= “the Appalachians. T _ :

.~ 4THE BILL OF RIGHTS OF THE UNITED STATES - -
. -0277.. 20 minutes ' S
CE-H 1956 ¢

s

o

" . Summarizes the long struggle for persorial rights which led to the Bill of
Rights. Shows thase first ten admendments to be vital safeguards of freedom
against- the temper of-men's minds throughout history. :
N . , o R
MAKE MINE FREEDOM ‘ ’ e .
- -1790° 11 minutes - ' .
J-H 1850 3 .
oL ) L ' %
Drariatizes the benefits we enjoy under -our Constitution. _ Presents the case
against police state pivilosophies, explains frictions which tend to.divide
us, and stresses need fur cooperaj:ion among all groups.




g THE coasmunou: .GUARDIAN'._OF LIBERTY. ~ - . N _ -
= 35Ql A9:minates-. . 7 e Tl ‘ *

Discusses the United States L‘.onstituticn. Explains the origi‘.ni and signifi-
cance of,ciV1l rights and civil liberties R N

THE BILL OF RIGHTS N ACTION FRE!-.'DOM or srssce T
410621 minutes - .. - - ,
H-A 1968 - ; !;' _ _ _
) Follcws the case of. an unpopular speaker who is convicted of disturbinq the
'j'_- s peace- . ) _ sk e .
“ FREEDOM TO SPEAK: PEOPLE OF NEW YORK VS:'IRVING FEINER . y ~ *
4624 MK -2 mﬁnutes O A . -7 )
H 1967 _; R R - : .
S - _ e T

Reccunts the case of Feiner vs the People of New York to _examine. the meaning

of .the:basic rights of freédom as definéd-in the:Bill:-of Rights.: Points out

that - the Feiner case. raises- fundamental ‘questions, concernsng ‘the issues of

{{eedam VS, security, liberty vs law. right vs. responsibility. liberty Vs,
cense. N SUUE _

" FREE. PRESS. VS. “FAIR TRIAL ‘BY- aunv : Tuéﬁ}silsppsn_u CASE .
“HI3R M- 27 minutes B S
J H-C: A 1959 }_; i _';_= f;. Q§Q?ETL_;_‘f= 1_"m. .

_ Illustrates how the rights of -the: press and. of the accused to a fair trial by

ju;; were'cbstructed in the Sheppard case in l954 S

ﬁ #

THE BILL OF RIGHTS IN ACTION - FREEDOH OF RELIGION i
= 565121 minutes . :
L E-H: l969 _ ,r” - o ‘

Discusses the Fi{st Amendment right in the Bill of Rights through a dramatic
~case-where lawyers arguesthe: constitutional  issues in a transfusion case in-
“which:the 1ife of an unborn child is- threatened because of religious Beliefs

. of:the parents. The details and- arguments ‘are presented, but the film is f

- open-ended. , |« & . -

v THE BILL OF RIGHTS IN ACTION - WOMEN'S RIGHTS  ° o,
6263 -"-22 minutés . =
“H-C-A- 974 - . R P

Uses the case of a high school girl who wants to cogbete on the y's team in -;%

order to describe and discuss the issues of sexual {scriminatior and egual G
rights fdh both sexes under the law. Z
TN . e ' . " ‘ X - ;2
:H'f:_ e R Igs,f_z;ljgg) _ T _ZFE




" THE-BILL OF RIGHTS - STORY OF A TRIAL *
348922 minutes. S

P - - . a L
L - - -]

‘? » b %‘?EE

o o ; L, : A
-Follows- two young men accused of a misdemeagor offense from their arrest B
through their trial, stressing the importance of due process of lawd i
) e _ _ ] %", S
THE BILL OF RIGHTS IN-ACTION - DUE PROCESS OF LAW i _
.5650 23 minutes ¢ - . e - a
J-H 19N oot . - : ' { B
. The Fifth Amendment to_fhé.éonétitution‘of the United States says: "No per- ' ;ﬁ
- son shall be deprived of 1ife, liberty or prpperty, without due process of T

law." - This is the -central issue argyed by lpwyers in a hearing to reinstate S
a student who has been summarily suspended after an act of violence during
a campus demonstration. - ) : )

e D R
4742 . 22 minutes - o i
H-C-A. 1967 - o ,

T LT oo . : -
Presents realistic, contemporary situations to illustrate the problems sur-
rounding the conflict between_ efficient law enforcement and the right of the | s
indiviqyal to be free frqm_unreasqnable searches and invasion of privacy: i

THE BILL OF RIGHTS - THE RIGHT TO PRIVACY = | ~) 5
5652 23 minutes ; ]
B 1970 -

Reveals the impo ce and complexity of theiconcept of privacy, showing j‘ e
arrests made by Police on the basis of evidence gathered by electronic sir- =
veillance leading to a motion to suppress evidence at a pre-trial hearing. ,; X
Asks viewers to decide the issue. ' -

CHOOSING THE CANDIDATES ~ ° S | 5
5018 16 minutes - il . - . s
d-H 1975\ pa R _ R

Captures £§§ drama and suspenise of many of the griat moments in America's
Eo11tica1 higtory as it focuses on the conventions that are the first major
urdle on a caﬁdidate's road to-the White Hbqeg. o

- - —
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N SRR S E-elementary Ty

" " VIDEO RESOURCES.~ iian Mo B

" Departivent of Education b

Technical ‘Assistance Center : -

HAWAII: A CITY - STATE? Hawaii Pub)ic Télevision; 1979. J H A :
- .60:00-mins,, Color-(8:30) . - s ‘ -

Explores the functions of the city and the state governments of Hawaii as
comparad to-the mainland form of city and county governments. Citas the
- advantages .and disadvantages if Hawaii would be -a city-state operated
government. The question-is can we save money if wé have one overall
" government? “NQT FOR:CATV USE, - S

i

B R
ST A A T

_HMALL: A CITy - STATE? (Short Version), Hawaii- Public Television, 1979. NG
6:50 mins., Color.. — . e .
Short version.of HAWAII: A-CITY 7_STATE?. without the panel discussion.

-

"MOCK TRIAL. . Hawaii- Bar Association and Hawaii Sfate DOE, 1978, 0 HA =~
BEI13 MRS, BWLE L o -t e i :

A’mogf*iriaﬂg(éthlift?ﬁg_Eﬁﬁ?ﬁejfiézstageﬂ-tbidemdhsﬁrafa court proce- 2
dures-and-the -role of a jury. -Hawaii State Bar Association.members act -

: as- judge, -prosecutor -aid defense :attorney, and -students from Kaimuki
intermediate School-as defenddnt, witnesses and jurors. This-tape-is .
_ ‘intended to-aid in familiarizing secondary students with the phase of
their future duties as citizens. - e ' - 7
ROUNDABOUT #1. Television for Youth, Inc., 1976. J H A ¥ o
-28:30 mins., Color (Roundabout) . T -
Robin Mann and:thre: students.of ‘the. U.H. Law School discuss the stu- B
dents® rights to have a- hearing before suspension from the public $chools. ¥
A visit to the Aloha Stadium.with Alex Kaloi, a quarterback of the U.H. no
football team and musical entertainment by the Aliis. ’ Q‘i;g
CONSUMER STING. KEW/Food and Drug Administration, 1979. J H A -
9:80" mins., Color ' : : : - =
. Advica to consumers on wise label-reading for foogds, drugs and cusmetics. :
M SCHOOL ELECTIONS HAWAII, Lt. Governor's Office, 1979. EJ H
S 8:52 mins., Color-. I - . ,
o This program offers a fascinating experience to .the students to witness
i hot a school election is conductéd. Sarving as a-guide, -it explajns the
- - duties and responsibilities of people involved,such as candidates,
.i' . voters, and the members of the School Elections -Committee, It gives

4 instruciions on how to use the ballot.punch and how to fill in the
= ballots. -
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.. UNIT IV: SOCIETAL PROBLEMS

R
- .

Overview

America is faced with many sogietal problems such as poverty, crime,
“ .

alienation, and environmental issues. These problems and issues challenge
) ifdividuals, communities, and government to find feasible solutions and to

act on them. This is not an easy tasK and requires tne commitment of all
citizens. ' '
v
Crime is a major problem in America and affects 211 peoplg. The costs

can be measured not only in doilars, but also in lost and damaged lives and

*

. human fear and suffering.
Poverty is a major problem in Bmerican'society today and is also

manifested in other problems, such as alienation and arime. It deprives

people of their feelings of dignity and seif vorth. i

Alienatiqn is a phenomenon which has accompanied the development of an
industrialized America and the growth of urbanization. The essential
psychological condition of alienation affects the aged, the young,

ethnic mirorities, the politically powerless, rural and urban poor,

and the handicapped
}

Many environmental problems have been caused By overpopulation, 1ndustrial
growth, misuse of technology, and depietion.of natural rescurces. Pesponsibility
for seeking solutions to environnental probiems Ties with the individual, as

well as the community, industry and govermment.
-]

*

_ This unit examines” some major sccietal problems that confront

Americans today. It explores the causes and effects of these problems on

. society and examines the roie of the individual, commnnity and government _




. -

--:'i_!i_s_ée:kiﬁg 'solu__fionsi_ a'rid-!a'ctipg--on_ them. Teachers may select other
" problems ‘that may be move relevant or appropriate for their students.

@
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UNIT IV: SOCIETAL PROBLEMS

ra

- Key Questions

1. What are some major problems confronting American society? tht are
the causes? the effects? ’

2. Are there solut10ns to these problems?

3. What can the individual, community and government do to allev1ate the
problems? ‘

‘Generalizations
, .
1. America and its citizens face many societal problems. Responsibility
for seeking solutions to these problems and dcting on them lies with
the individual, as well as the comunity, industry and govermment.

2. Poverty is one of the underly1ng tauses of societal problems in
America. It is manifested in other problems, such as crime and
alienation,*and depriVes people of their feel1ngs of dignity and
self worth.

Ll

. 3. Crime affects all peop]e The costs can be medsured not only in |
Aollars, but also in lost and damaged lives and human fear and suffering.

4, Alienation is a phenomenon wh1ch has accompan1ed the development of
W an industrial society. It is a sense of isolation, powerlessness, -
"~ + depersonalization and'hopeIessness

¥

5. The essential psychological condit1on of 3lienation affects people
: _who are aged, young, politicall powerless, poor, handicapped, and
“those who belong to ethnic mino Fities.

6. The mid-20th century brought new forms of environmental problems
Many of these problems have been caused by overpopulation, 1ndustr1a1
growth, misuse of technology, and depletion of natural resourcesr

7. AN aspects of the environment are ititerrelated.

] 8.' People are part of a world cormunity; thus their att1tudes and values
' should reflect this orientation.

¢

Conce,.ts

1. Poverty: Needy circumstances
2. Welfa..:' Aid to the needy

3. Crime: Something one does or fails to do in violation of a Jaw;
behavior for which the state has set a penalty

&

B . \‘
. .
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Cost-I Loss or penalty incurred in gaining something

3.

5. Responsibility Duty, obligation

6. Alienation A sense of 1solation, powerlessness, depersonallzation

. and ‘hopelessness

7. Empathy: The capacity for identifying with ahother's feelings or
ideas .

B.  Self-Concept: -Image of oneself _

9. Environment: Everything that surrounds us, including the visual,
aural, aesthetic, psychological and physical surroundings v

10. Interrelationship. Mutual relationship, interconnection )

M. conservation:_ Wise use of rRSOUrCes, protection from loss, wast>, eic.

12. Global Perspective: Awareness ‘of one's role in _9lobal affairs and of
global intexdependence of peoples and countries

Objc .. Ves

. . Describe andJex .din the causes of social problems, such as poverty,

crime, alienation, envirvonmental : problems, and the1r effects on society.

Propose alternative.solutions to some, societal problems

Describe and éxplain the responsfbilities of’citizens, communities,
and governments in ceeking_solutions to societal problems.

Analyzenmjorsocietal problems and jssues as they affect and are -
affected by humarns .

Describe and explain the interrelationships between humans.and their
environment, i:mediate and global.

. Identify the key questions that-need to be answered in resolving 3

social problen N
State a hypothesis abth the cause of a social problem.

Gather data from various sources and organize the data related %o a
social problem.

Distinguish between relevant and irrelevant data when gathering 1nfor- .

~mation for solving a social problem.

Distinguish statements of fact from opinion when revieuing jata
related to a social problem.

r
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n.

2.

13.
14,

o K]

Organize. analyze and interpret social science 1nfbrmmt1on from many
sources in solving a social probiem.

3

Develop a continually growing philosophy that reflects reSponsib1lity .
to self and others, ]

Acknowledge the worth of the individual. b

T

Demonstrate compassion for others. ‘
A
- .
J
o
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LESSON I: POVERTY

“‘.—!
L]

'Genereiizetiohe o ) - -

*

2. Poverty Geprives people of their feelinge of dignity and self worth. .

1. ﬁoinfi:Zs one of the:underlying causes of societal probleme in America.

3. Poverty is manifested iqaother probl:Tf},euch as alienation aﬁd'crime.

4. An individual's values are'influence by his or :er economic and social
environment

L=
.-

_ ,Concegt -
1. Poverty Needy circumstances

'-l

2. Welfare: Aid to the’ qeedy

L

Objectives ':*[;, '

1. Descyibe*and exp}ain the causes and effects of poverty. Lo,

2. Descr1 € 3nd explain,the impact of the economic and social environment
on one's~values. %

3. Distinguish statements of fact from opinion when reviewing data related

to a social problem . “ 2

4. Distinguish between levant and irrelevant data when gathering infor-
mation for solving a tocial problem.

5. Identify the key questions that need to be answered in resolving a

social problem. \ ‘ %

6. Organize, analyze and jnterpret social science information. from many
' sources in solving 4. social problem.

| 7. State a hypothesis about the cause of a social.problem.




: Introductory Activity

Introduce students to this lesson by having themdo the word %ssociation . 'f
exercise. Write "poverty" on the board or chart paper and have students %
suggest synonyms and words that come‘to their minds Write all of their L
responses.

.

"%

~

i,
L

Ask .students to check with didtionaries for additionaI def1nit ons . L
or synonyms of pbverty.: Disciss with students the many meaninai

poverty and the djfference between spiritual and economic poverty. Or
have students read Beénnet; Robert and Thomas Newman. Justice in Urban
America, Poverty and- Helfare, p. 2 . o

L]

Have students make lists of identifying statements to describe persons - Lo
who are spir1tually poor and persons who are economically poor. Have o
students compare their lists to see if there are similarities and differ- R
ences. Discuss students conceptions of poverty '
& = P
% .

Developmental Activities

1. In small groups have students hypothesize why there is poverty in America
or in Hawai'i giHave each group present its regsons to the class1 Ask
students to no simigpr1t1es and differences _among the groups reports.

Have students gather information on the causes of poverty or read Bemmet,
(;9 Robert and Thomas Newman, Justice in Urban- America, Poverty and Nelfare,

pp. 10-17. s

‘B

Have students write short scenarios ind1v1dually or in cmal'l groups, of

L the impact of poverty. on a child's attitudes and_1ife experiences as she
= or he grows into adulthood and old age. Encourage students to share
their stories with the class. | 6 « _
2. Discuss witi students : . i?

a. To.some extent we can prepare ourselves to meet future emergencies R
What can you do, now and in the future, to prevent yourself and L
your family from suffering from poverty? (Get an education, develop .
sKills to get & job, etc:)

' “b. Do you th1nk p ople can work hard and still be poor?”
; c. What's the dif nce between survival and happiness?
%1‘ ' dl Can people be happy without .money? Explain. '
- e. Comparing yourself to the poor people in India or thé‘starving people -%

in Somalja {or substitute other places which have been in the news
recent]y) how would you describe your l1festy]e? ) .

Cal
.

Have students -read the newspapers for articles on the poor Discuss *
problems and alternative solutions. Discuss: What questions should be

Rl
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: ._:general welfhro)

. Have. students read

“"COHSldEPEd when seeking solutions? If applicable. conduct public .
j.hearings See p 1G9for ihstructions in conducting a public hearing.

“As I Grew Older by Langston Hughes in

Béennet; Robert and: ,-Justice in Urban America, Poverty and &

--_Helfare. Py 54, (The author As) BTEEk )~

-The poem'is about 2 wall slowly rising b tween the dreamer and the dream.
The wall- grew so tall that it touched th sky and hid the light of the

. dream e, SN e
Have studen.s interpret the poem The following can serve as guide
- Questions: . A /i .
" a 'Hhat kind of dream do. you th1nk he had? S ‘

. welfare. L1st their suggesti:_

- _purposes and problems

';/ai Do you ‘think welfare is a right or a privilege?

: _dii_Hou can the wall be—rem0ved? vy -:J( ,- o

I
s

b. Hhat do you think the wall represents? / B

) /
c. Are there other knnds of walls that prev;ﬁt people from reaching
. their dreams?- - jﬁa,:-; T L

4

Call attention to the preamhle to the éonst1tution Ask students to find
the passage: that dives ‘government the' responsibility to make sure_that
citizensare” provided with the nec sitiés oleife _j _ promote the

.-~r

Have students suggest how the o nt attempts to promote the general

_-_a:'_
vqpnme
on the board

:Have studentsqgather info'T tion on the welfare assistance program. 1ts

.__-_\;

Or have.students read ennett, Robert and Thomas Newman, Justice in Urban
--America, Poverty and: elfare. PP -55-66." . = ¢ .

!

Biscuss' Is the’pfésent welfare system hEIPlﬂg people to get our of the

poverty'cycle? yé .

Discuss some £ the problems of the welfare system. Some people feel

that welfare sa privilege, others fegl that governhment has = responsi-

pitity to ? p the poor. Some of- the Taws designed to limit the extent
welfare assistance are in therelves, sources of problems.

and kinﬁ/o
Have students be judges as they read the case of "Shapiro v. Thompson
(1969)" 1ocated on p. 170.

01; uss the following

g

" _b. How would you decide this case? th? ,///' -
¥ / ’ . ' ’ .
',K: .

i

i o




"i-lave studdiits. g'ead section £ the Folirteenth-Amendment to the Constitu-
}:ion.,i Discuss‘ Hhat do you suppose is meant by "equal protection of the
- g al'JS? - i . ] - -

‘\'-",

'-_-@,no.ttudents the opportunity to change their decisions Remiod them

~ that judges should base their decisions on the law _ '

" Then- conpare. s‘tudents aniswers: ‘with: the court decision. The U.S. Supreme
Court decided in: favor of/ Thompson. It said that it was unconstitutional
for a state to require a waitirig:period for welfare aid to wigrants' into

-Ehe state The Court said that the law violates a citizen s freedom to
rave _
. i ) -

uhninating Activity SRS oo //a
o "Poverty is.a 1nor'ld--wide problem Students may-do in-depth studies o

countries where poverty is a problem or. they may choose areas of poverty
-in this- country ' : s Co- ; :

o

"'0(' students may choose to “do additional research on the we'ifare assistance
'programr- : o R A @

S_pplmntaryActivity S o .

Students may do the wordfind “Hard Times " located on p. 171.

L "'-:.
6




Public Hearing S S

. The purpose of 2 public hearing is to get reactions from people about a particu-- v
lar proposal and to listen to all points of view before a decision fs made. :

Thé pedple involved are: supporters of the proposal and opponents of the proposai
The fsilow1ng procedure is followed during a public hearing:

1.- The :hairperson will call the meet1ng to order and expfain the object of the!
- meeting. .

", 2. The’chairperson will describe the’rules to be followed. These include:

‘2. No one may speak unless; aftér standing, he or she is recognized by the
" chairperson. CJ!

A remarks must be related to the problem being discussed.
c. When one per\on is speaking, no one may interrupt the speaker. . }

. If the speaker wanders from. the. point, abuses other people, or in any way
defeats the purpose.of the meeting, the chairperson will declare the
speaker -out of: grder. If the Speaker does not correct his or her behavior,
he or she may be told to stop speaking or, as a last resort, thrown out
of the meeting, v

L3,f The chairperson will describe the order of the meeting This will be: F

a. First, a representat1v3 of the group responsible for the proposal will
stand and describe the plan. When the representative has finished speak-
N 'ing; he or she may ask his or her witnesses to stand and speak .(one at
a time

b. The cHairperson will then announce’ that any person at the meeting who is
in favor of the plan may stand ‘and have a voice. A1l people who wish to
speak will be’® recogniZed

« €. Next, 'the chairperson will announce that he or she will recognize people
who wish to oppose the plan. A1l who wish to speak will be recognized

4 d. After all people on eaoh side have had a chance to speak, the chairperson
will announce that the question is open for debate. Any person may stand
_to present his or her point of view, or argue against someone else's point
of view.

e. At the end of the debate, the chairperson will thank the people for their
participation, tell them that their arguments will be considered, and
: adjourn. the meeting

a®

B Y R Y L R
.'r[l- | |§'I'a'-:‘1- e W "rl"". T A
sy ' '

Optional: For cJassroom purposes, several students can serve as commissioners who
Tisten to the arguments and then discuss their decisions aloud to enable the rest

of the class to hear the discussion during the decision-making process.’
, )

L4
. X
.Source: Quigley, Charles N. and Richard P. Longaker, Voices for Justice,
Role Playing in Democratic Procedures. Boston:” Ginn and Company, 1970, L

P. 30.

A ]
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" Shapiro v. Thompsohs(1969)

; . i
Vivian Marie Thompson and her two oﬂildren returned home +o Harfford,
Connecticut to 1ive with her mother. - She app]ied for welfare and tie state -
turned down her request. The state's law requires that a person reside in i
‘the state..for one year to be eligible for welfare assistance. Thompson :
claimed that the law was unconstitutional becausé i* denied people the free-
dom to travel and becauge it was not based on need.

The state argued that it should gec1de what are proper we%fare laws.
Thompson®'s lawyers emphasized the constitutional guarantzes of frie travel
and the need, rather than residéncy requirement, for welfare. They said
that poor’ people had a right to welfare.

L

¥

Adapted from Bennet, Robert and Thomas Newman, Justice in Urbai Afierica,
Poverty and Welfare. Boston: Houghton Mifflin Company, 1469, p. 70.




{ Hard Times

b

.

A whole generation, now, has nu direcf experience of the Great Depression,
With luck, they'1i never learn the real significance of bread lines...
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Alms ¥ ~JFall Loss ** Poverty _

Beggar Famine “ Mendicant Rainy day .
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LESSON IT: CRIME «

Y

3

Generglizations ' ';

1. Decisions as to what constitutes a crime are defined by law and further
1nterpreted by the courts. Certain behaviors or actions are prohibited g .
in order to protect life and property, to preserve individual freedoms,
and to uphold the morality-of society.

2. Crime affects all people. The-costs can be measured not only in dollars,
but also in lost and damaged lives. and human fear and suffering.

3. There are many causes of crime. Although there 1s disagreement over the
causes of crime, the following are some widely acknowledged reasons:
poverty, penn1ssiVe courts, unemployment, lack of education, drug and.
alcohol abuse, rising population, inadequate police protection, lack

f parental guidance, ineffective correctional system, little chance ,'*““xhh_f w3
geing punished, and 1nfluence of movies and telev1s1on (\ -

-

4., The need to find effective; solut1ons to deter crime requires c1t1zens ' -
who are committed to the ideals of democracy and human dignity and who o
are wiiling to take responsibility for their actions.

~

-

. Concepts i

1. Crime: Something one does or fails to do ih viclation of a law; behavior
for which the state has set a penalty

2. Cost: Payment, Loss ’
3. Responsibility: Duty, obligation

+

ObjeCtives  ‘ ' .

i. Explain the causes‘bf céime and éna1yzg their effects on society.v

2. Analyze the eFfectiveness of the judigial system.

3. Propose alternative solutions to problems related to crime. .
4. Describe and explain citizens' responsibilities in crino prevention.

5. Distinguish statements of fact from opinion when rev1ewing data related

to a.social problem.

g 6. Distinguish between relevant and irrelevant data when gathering 1nformat1on .
. for solving a social problem .

* 2 - 176
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Introductory Activity

iy

. '

In smaTl groups have students brains&g;m what they think are the causes of

crimz. Then have them choose one ca
the cause. -

and pian a short skit to illustrdte

Or students may wish to Loncentrate on crime in the sthools.

After each group presents its skit, have a class d1scussicn to assess”

: ISR
DeVeIOpmental Activ1t1§§

1. For the duration of th1swles§bn, have
" the crimes reported in the newspapers.
tion on a chart like-the one below.

“}_ ‘students’ thinking and to clarify their ideas and feelings.

students keep a running account of
Students may record the informa-
- y)

Description

,DaFe. Place of suspect

Cfime committed, place

Cause

!

Periodically, have students form hypotheses ‘about crime from the data
they have gathered. \ '
Ij P .
2. In small groups have students Tist Ebeir ideas of what constitutes a
_crimes Compile a class list and have students classify and cateqor1ze
the jtemsefisted. Ask students if any categ&ry is pmitted.

Then have students gather information about different k1nds of crime. .0r
have students read any of the following sources: .
Bassiouni, M. Cherif, et al, Justice in Urban Amer1ca, Crimes and
dJustice, pp. 9-17. Inc]udes case studies. =

Cuban, Larry (Ed.}, People and the City, Cr1me and Safety- PP 9-2%.
Includes stories which can be analyzed by the class. )

. Ask students what democratic ideal{s) {right to life, liberty, pursuit of
happiness) are violated by the perpetrators -of the crimes.

During the distussion inform students that each crime must be defined, as -
such by criminal law. Ask students if they think other, acts should also
be considered crimes. Discuss.sbudenis' ideas and reasoms.

L)

3. In small groups have students compile their opinions about these questions:

Who are the criminals? Are they usually young or oid? Rich or poor?
Educated or ugeducated? Violent or nonviolent? White, black, red,
yellow, or brown? i :

Review students' ideas of the tauses of crime.

Does it watch with studente' .
opinions of the composite criminal? - .

‘, ' ' 173 L7y »- .
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haVe,students gather information on the ration's or Hawai its ¢rime
. problem. The following gan Serve as sources: i

Bassiouni, M. Cherif, et ‘al, Justice in Urban America, Crimes and
ustide, pp. 65-75.

Cuban, Larry (Ed Y People and the City, Crime and Safetx. pp. 27~ 47

Keller, Hike, "dahu’s. Hoemegrown Crime - An Advertiser Study v
Honolulu Advertiser, December 2-123,1979 - T

- Martz, Carl and Rebecca Novelli, Living Law, Criminal Justice, pp.
i { 35-45, -

Memminger, Charles, “Crime and K1ds: Juvenile Justice," Honolulu
Star Bulletin, hugust 3, 1981. ) ,

lf M

Memminger, Charles, “Portrait of a Teen-age Crook,“ Honolulu Star
Bulletin, August 3, IGBI..

The following can serve ‘as discussion guidelines after students have

gathered information N "y

a. Is gerime a* problemfiﬁ;your school? What do ypu t )nk can be done )
about it?- Hhatxgan you do to see that it is dong? -

b. What are some theories about the increase in crige? Do you agree or
disagree with the reasons?. _ -

c. Have violent crimes increased? Do you think addlitional’ police would
help the problem? Tougher sentencing? Longer Jhil terms?

d. -Do criminals have a common background?

e, Hhat can you do to prevent yourself from becoming a.uictim?l v

Ask students if they have ever been witnesses to crimes. Encourage *

students to share their experiences and discuss what they did and what .

they think they ~should ~have“done.

Or describe appropriate moral dilemmas to the cTass and h ve students
discuss alternative courses of action. "Amoral dilemma 1% & situation
involving a moral icssue in which the main character has t¢ decide a course
of action from varioys alternatives. The teacher guides the discusssion
thyrough the use of appropriate questions to stimulate morail reasoning,

Hand out "Brian Dilemma" on P, 173. Ti.e v01lowing procedure can serve as
"2y guideline for leading moral discussions. -

‘:a: Introduce -the dilemma and have students review the facts of the .
< situation. Call on a few studenis to summarize the situation.
identify the people involved, and clarify terms.

b. Ask students to take a tentative position on what they think the
protagonist should do. Students can write down their positions and
their reasons for their choice. 178
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Briefly, have students share the alternative positions and then po!l
students to determine how the class’ feeis. o

c. Organize studer’ in/ small groups of about five students to discuss
the positions tanan by the students and the reasons for the positions.
The students can be organized in one of the following Ways:

1) If the class is unevenly divided on the appropriate course of
action, students ‘can be divided into groups according to the -
position taken. The students. in each 'group should discuss their
reasons and select the two best reaspns for their position.

2) If the class is evenly divided on the ceurse of 'action, students
can be organized intc grouns with an equal number of opposing
positions The students in each grohp should discuss hoth
positions and chogse the best reasoanor each pOS1t1OI'I g

3) If the class agrees on a position. the students can simply ‘be "
divided int9. small groups and should discuss their reasons and
decide on the best two or three.

'

d. Reconvene for class discussion. s

) Use questions that will help students to think.and c]arify their
vaTue]assumptions and to participate in c¢lass discussions. For
example: i

4
k]

- 1) Perception-checking "Anne, will you tell me in your own nogds
what Uilani said?" )

2) Clarifying: “"What do you mean by freedom?"

3) Role-switch: “Jason would want Brian to lie, you say. woald
h1s riother waqt hiw- to 1ie?" :

*

4) Interstudent-part1cipation' “ijo;'do you agree with what Mari

said?" - . _ 5 ,
5) Issue-reiéteds. “Is it ever all right to 1ie?" . ‘.
6)%1Universal-consequence. “What would our lives be 1ike if everytne.
~ broke laws when they pleased?" ’ .
“ 7) Seeking reason iy _. AN

Questions for "Brian‘s D1]emma uogs ’ Coo ‘

a. Does Brian ha@e an ohligation to Jason? -to Hrs. Ota? to himself or

his. conscience? to the law? why or why not?
b. which of these ubligations is mos; 1mportant? th?
c. Is i% ever all right to steai? to 11272 Why or why Ho*?

" d, Should Brian consider the fact that Jason didn t rea]ly need the pen?

th or why not? o \ -

o
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e. Noﬁld it make @’ difference if Jason was not his friend? Why or why
" not?

f. Hou}d it make a difference if Jason was the school bu 1y? VWhy or why
not L

-—:»

Adapted fr-m Fenton, Kohlberg, Teacher's Gu1dgl_Teacher Training in Values

. Education: A Horkshopf pp. 2628, 33. Kit from Guidance Assoeiates

5.

-

6.

- 161-173.

Discuss a recent sentencing. Have the class summarire the facts of the
case, the sentence and the judge's reasoning. Ask the class if they agree

or disagree with the sentence given. Extend the discussion to the problem :

of punishment. What should we do with these griminals? Should they be
- punished? Should they pay back their victims? Should we try to change
, them so they' ll be able to live in society again?

THe following cqn serve as sources of tnformat1on.

Bassiougi M.’ Cherif, Justica in Urban America, Crimes and Justice,
pp. 22-35. .

-

Martzs Carl and Rebecca Novelli; Living Law, Cr1m1na1 Just1ce, Pp.

-

. X .
Have students suggest various ways the judge can sentence the accused.
Tt se may include probat1on, paying back the victim, F1ne, state mental
hospital, state pr1son. or youth correctional-school.

Have studepts rolé-play sentencing hearzngs

a. Have students. in small groups create a hypothet1cal crime and describe
the accused {male or female, age, educational .background, work record,
previous prison record, other relevant 1nfonmat1on?

b. Ask students to choose roles: Jhdge, defense lawyer, prosecutor, the
accuseg Two students may play each ro]e, except the role of the
accused. )

c. Students may do the r01e~pla§‘hs follows: -,

1) The judge calls the prosecutor to recommend a sentence and the
reasons for it.

“22) The judge calls the defense lawyer ‘to recommend a sentence and

_ the reasons for it.

3) The judge asks the convicted person if he or she wishes to say
anything . N _ o .

4) The Judge may ask questions of any of the role~players durwng the
heer1ng.

- . 4




5) The judge announces the sentence. If two persons are role-play1ng
the judge, they may discuss theiv decision-making sc that the

class can hear. .,

Adapted from Martz, Carl, and Rebecca Novelli, Living Law, Crim1nal
Justice. Pp. 168-169. :

r

Culminating_Activt_y . o~

“Have students,1ndividually or in small group%.Planand carry out an action
. project.” The projett should be based on what they as individuals can do -
‘. about the crime problem, either in society at large or in the school.
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,ri;n‘s Dilemma ,
i ' (
Brian ang iis frignd Jason were ten minvtes-tardy to thein social
studies class. Their teacher, Mrs. Ota, was already beginning the day's

lesson and told them to sit ne g to her desx which was located in the far
corner of the r.om. \a

As sogq ae they sat down,-Jason netised Mes. Ota’ s, expensive pen on
her desk. He told Brian to keep an eye on Mrs..Qta because he was goin
to take hie pen. &rian didn't say anything and Jason grabbed the pen when
Mrs. Uta turned to write the assignment on the board.

oo Mrs Ota then returned o her\desk, talked to Brian and Jason abodt
their tardiness, and asked them to return to their sedts.

. When Jason went to his seat, he\slippea the pe; to Brian and asked
him to hold it until the end of the period.

. Moments later Mrs. Ofa realized that her pen was missing. ahe knew "
her pen was on her desk before she started the lesson and found it missing. = %
when she returned. She called Jason and Brian and asked- them if they took
th° pen. Both denied taking the pen.

Mrs. Ota oalled for Brian during the next period and tried to persuade
him to tell the truth. _ ]
’ N - ‘ . - -’?i-
Questjon: Should Brian tell Mrs. Ota that Jason stole the pen? Why or th ;
not? . - - ,

-
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...LESSON TII: ALIENATICN

e
TR

[

o .-

A

= . -
s Generalizations . : f ;'

1. Alienation is a phenomenon which has accompanied the development of an S
- -industrial- society. It is a sense of isolation, powerlessness, ) - s
- depersonalization and: hopelessress \ . A
2. The complexities of modern jndustrial society, the growth of urbaniza-
. tion and the needs of modern consumer-oriented econowies and increasing
. tendencies to big- government have contribated to a general sense of N
alienation. . A , ™, kR

0
. ﬁ

P T |

e 3. .The essential psychological condition of alienation affects people who .
. : are aged, young. politically powerless, poor, handicapped and those. f i
who belong ethnic minorities _ 4 ; L

= 4. Some of the sotial conditions which heighten the_effects on the alien-
ated are broken homes, poverty, emotional.instability, mobility of 7
modern society, uneven dlstrl Utlﬁﬂ of political power, a lack of equal
economic opportunity RS L.

5. The. responses tO the al1enated feelings of frustration vary with the
_ ! age, education, emoctional stability and .economic and social status-of
w0 the indiv;dual..' B ' -7

- —

Concepts _ C e - ' | |
1. Alienation: A sense of isolation, powerlessness, depersonalization and
hopelessness . , .

\“‘{Lh\ﬁmpathy The capacity fon\identify1ng with another s feelings or ideas

3. Sel1f-Concept: Image of oneself : '7§

| L R

Objectives - - _ % -‘ ! s y ,

1. Analyze inc’ ‘ents qf alienation in school and community . ; 1%

2. Examine the causes of alienation and their effects on those involved. . 5

3. Propbse solutions to some of the problems of alienation . , . i

) 4. Develop a comtinually growing philosophy that reflects responsihility .i
: to self and others. ¢ ‘ . F
?; 5. Acknowledge the worth of the individual. ' ¥ E LE
- 6. Demonstrate compassion for others. . - ' ,?3

“179 183 .3




Intruductory Activ1tg

Infonn students fhat they will examine. six statements and - that théy are
to look for the common element Hand out cop1es of "Statements on

4

After students have read the statements, discuss the fqllowing ; ///

Hhat are the ccunnn-elements that emerge from the statements?//

-

' b. Hhat do you- think alienation maans? ' . 7 !

/’

- p—

Alienation" on’ pe lBB._ e o /

c. Do you know anyone'who feels like the speakers of the stathments”

" d. What could be the reasons theSe people feel al1enaf;:?~

e. Could you make a,differewce in someone else/s/fife° How?

/
g

¢ Develupmental Activities _? ) . ')ff/ : ' :2

*

'1. Haterials needed for this aJienation s)mulation include oins and coler

should be at Jeast: 13"k 3" in-sizec-.Select two colors, one' "color more
‘popular:than-the other color._ 29 enough tabs of the more pobular color
“fot 1/3 of the class, Make ta of the less popular color for thecother
2/3’ of thl class” ﬁ,:;_- - S : :

o Prepare students for this:activity hy—infonning them that they nill be
part: of an” experimental‘learning situation, where they may actuaily
experience-being: ”a;j nated” within the classroom.. It is important

S .at»-theﬁstudents rstand that the activity is: merely a simulation,
. o but that they. ar_:to play their roles serious y- _

Introduce stu ents ‘to: the following aCthlty hy ask1ng them to keep in
mind that it is-an activity designed to give them 2 basis of experience
in understanding ‘the concept of "alienation.” Explain fo thém that:

they find ‘themselves in the "in-group™ or the "ou“ group" and that
th//s?ﬁulation will last about.twenty minutes. .

/f . to_select-the_one-he-onr- she prefers and- to-pin- the tab.in a
v conspicugus place onto ‘his- or her clothing.

* b.. Have the preferential group (the maaor1t¥) cluster into one section’
of the room arranged.‘in-a-manner-to facilitate groyp interaction.
Scatter the students in the minority group around the edges of the
room so that they cannof interact with the students in the maaority
JY’OUP; : , .

. €. For 20 minutes the preferential group should have an experience which
s obviously, more -desirable than vihat the minority group wili be
doing. The-teacher may creaté his or her own activ.ties or select
from the following possibilities

Hold the cnlor t&bs ina fan—like arrangement and ask each student .

;- What other groups of peop‘ie might feel alienated?” S e

cards -to be used:-as identification tabs, .one_for ‘each ttudent ~The cards__ o
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Prefe}'ént‘i'\a‘ﬂ' treatrent activities: B

color, including: mystique ‘ideas about how that color choice
makes them superior people.’ ' .

I) An ég’o-»‘tiobsﬁihg-t'al_k:'abt-:_ut thé significance of choosing the

2} Special treats of candies or other goodies. Z
3) Free time...
Non-prefere_ntia'l éreatmgnt- -acti es:

; j—'"‘I')"'”‘L“aak*up“qwd'glj‘ité‘defiﬁTfT" § of words.
'2)  Fill in:worksheets. - R
3) Write-an essay on why they chose their color:

At is important for the success of the experiment to minimize
jdttention to the minority group. -Interactions with the minority
+ ~roup: should be business<1ike-and- comments.re) ated to-."on-task"
Ezhayior.: Intel actions:with:the ‘majority group-should:-be warm, .
friendly;- a néﬁi_ea?'_s%gp_j ng.--Do:not et thestdents-in. the majority

- -groupsinteract with students in the:minority group:i- . -
‘@nd o the-20 minutes; have 211 st

“seati ng'_;?-"i _ t facil
Ing are quastions: that'should stimulate Tearning from this experience. .
Encdqrage-;a‘i\l ~students*to:s hare:something of: their experience. Write
key ‘words -_d_eé;c‘r__i_t;j_pg._th_gjr--fgql’-_jingg'__on__t_hg'j_;ioarq. S

the :20°minutes; ‘have a1l stiidents” rearrange their
such -a* way: that facilitates .group. discussion. The follow-

1 1 Jou were\part of the out-group"

e Hwdic you\feel “about the way you were@g treated? by the
- teacher? by\the "in-group?". - - - ,

"o Did-you feel an t_esént':i@e'nt_s‘abqﬁt not being in the "{n-group?"

o Did the treatment\in this experience begin o make you feel*-
) tha_t"ma_ybe_ youract Kly were inferior? . .

2)" 1f.yoy were part%f the }K—;r‘oup"
- # - - .

o How did you 'fgé_i-abo_ﬁt__t Way you were being treated? by the
‘teaCyr? by the "out group?" . ‘

- —

+

u fipd yourself feeling\unconfortale?
You ever experience a feeling of superiority?

3) When we Sgeat a group of plople as_if ‘they are capable or inter-
esting. howdo they usially act and feel? : '
_ ually _ L

4) When we ‘treat a group of people as if thev are incapable or
uninteresting, how do they usually.act and fagl?




5). Can yod thi ﬁk of some groups of people who are often treated as

if they are not worthwhile, not capable, not interesting? Which
: groups are they? . . ;
+ 776) Do you think it is-fair to prejudge Leople? Why? Do you think
- e ~ -~ you can_know a person by -looking at“their-outside appearance? . r
L s - . + - '

e. Debriefing: Continue the discussion until everyone has had "ample

time to express themselves.- -Share your own experience with them. >
i " Most students will have d need to talk about it. Try to bring them
out. -Students will develop some understanding of how devastating
& alienation can he. 7o summarize, you may want. to have the students
— _'_,-distingu:ish_the_desqrﬁptbn-wonds-on;thé:-c—ha%kba&ndvby--labeling them -
s as. typically "insider* (I) feelings ‘or as "outsider"(0) feelings._ . . . . .-

What are the general feelings of the insider? The outsider? .
2. Tell the class that they will be veading abdut two'girls and their family.
T T-his_ is a story abo__ui;-_'ir_l_siders vs;___q.gts-idgrs—; newcomers vs._:lo;als. _
| Have students read-the booklet "Where More Betta)® is "Mo' Bettah." This -
boékletis from Hawai'i: Multicultural Awareness Project, Families in-

Hawai't," Unit V: -Different Points of View.” -Or-tell a similar story.

i sty s s

acje girls- from the mainland who have a difficult =

Pt time being @ccépt'ed__._bifg-:th;é'::?f}'dt_':_al;---'sty'_.de,_'rit_s_ in_Waimanalo. Their_ skin color, i
hair ‘color; and“speech patterns are different from the local studants. They s

get. picked on by the ."toughies". in-the school and-feel "looked down upon”

i ' by'-—,the‘-‘-_‘qi;h"e}r'_‘-stﬂd,e’r‘ﬂ;‘s-.'_-_'31'_h_e_"' Tocal “students, in turn, feel the haole girls -
look downiyon-thest; = -7 .o 0 o o T T TS

L .;E:g

Discuss th'élfp_l-_ljowin:g gﬂés;i@i;‘s:' ST L

2. Hhy do you "thirjk__'ttie-gi__i._lé-felg_ different?, | 3
" b. Why do you ‘thi l_og:&l_: sj:ud_éiitjs.g_i&\(e neﬂ’cbme;'s a hard time?
" .c,- What can n‘eh\céirs‘do 6 be a\'c(::he:_ptéd? : .
4 - d. What can lacal :stﬁdénts dl") to make ne?mn:ers feel accepted? , i} ’

e. Is there a local vs: newcomef pr_‘q'b]_em at school? What can be Jone
about it? i " s -

[ ATIN
N CRTES

3. Ask students to think about a time when they felt."left. out" of something i

{an experience when they felt alienated). They may recollect an experi- i

. ence of their own, orthey may:recall a story that a friend told them.

= i To structure their. writing, ask them to describe the incident (when, '

= where, what and how), their feelings -at the time ahd why they_thought the

incident occurred. The incident should be one the’student would be = .
) % comfortable sharing in class.. - ;

Examples: ‘Was there "a time when..." . o

you felt "left out" of a group, dame or class project’? .
you were not selected for a team? -

e e

o ) ’ : e L 82 e
‘:_'_- ‘--:i',:-__- _'-'i':—'-:'-"‘ - P - \'_"'_ m L -\ _]_:____'1.86:‘ ) "_




- 7 you were not invited to a party? :
'%ﬁip you were ignored at the beach? in the cafeteria?
you had a friend who was "left out® of a gale or
situation?

The following are twe examples t&dt may be helpful to share with students.

a. Having arrived in Europe, I dacided to take a train ride across the
continent. I really wanted to ?see" the countries. At first the
newness was exciting, but-since I -had no one to share it with, it
soon lost luster. There Were many people on the train, getting on
and off--but they had- their own groups of friends or family. I tried
to talk with others, but their English was limited and socn they were
back to. joking and laughing -in- their own ianguage. I ‘could not
unders;and and I felt lonesome and left out. '

b. ‘The whole class took a field trip to the Pali, and stopped at the
- natural pool where almost eyeryone “jumped in.” It was a hot day
and they looked like they were having such fun! I sat on the rocks
above thé pond, just watching, when one of the kids started splashing
water at me and call1ng me names. 1 was so scared that I'would get
, pushed: in-~since I don't: know how. to swim. I didn't know where to go.
I didn't fit in and. 1 can t 'swimy, I feit scared and ashamed.

Ass1gn students to small groups of aboutvfive people and ask them td.share
their incidents of being "left out"_with the other students. Give the
groups time for each. individual- to share his or her experience. {Option:
if a_student does not have an experience to share, have him or her share
“a vignette from p. 18%) Collect: studentg?‘papers and hold for Activity 5.

Ask’ each group ) to assign one person to record a11 the poss1ble xYeasons a
person can feel alienated. - The reasons can be generated from the
exper1ences they share in their groups.

gave each grqup eprain its list and then compile a master list on the
ogard.

&xamples of reasons for an 1nd1v1dual being aljenated may include:

cultural differences, physical di fferences, racial differences, religious
affiliation, membership in a particular group, lackofski1ls, d1sabilities,
etc. .

r

Conclude the éctivity with a discussion or summary ncluding the points:.
a. Each.of us may have experienced aliegation.

b. “There are many different reasons for {e ling alienated.
C. There are different ways 6f dealing with alienation.
One opt1on for expanding this activity in class is to have students

select an incident previously discussed in their small groups and role
play the incadent to the re$t of the class.

187 -\




vV ;

One option for expénding this activity outside of cTass is to have
students look‘gar alienating experiences in the school and community.
Allow time-for<sharing and .discussing the observations.

4. Tell students thej ars aoing to hear a tape in which four different
people‘are explaining how they Teel about a particular situation. Ask
t?e students to listen carefully so they can distinguish the four points
of view. : .

Play the tape, “Hﬁat's Going On?" from Hawai'i Multicultural Awareiess -
Project, Families in Hawai'i, “Unit V: [Lifferent Points of View.®

The tape includes a local girl's viewpoint about immigrants, a recent
imnigrant boy's viewpoint about school and the students at school, the
immigrant boy's mother's viewpoint about education and her sor's problems
. at school, and a local boy's viewpoint about the immigrant boy.
. ¥

_An alternative is to have- students in small gréuﬁs select one of the
" viewpoints above and write a short vignette about the person's feelings
and viewss. Have students shagg their yignettes with the class.

Discuss the fol!owiné:,
a. How do you suppose a receni‘}mmigrant feels? Why?

‘b. Why do you think the local girl.feels that way? What other factors'
_should she consider? Lo .

T "~ c. Why do you think immigrants talk in their native language?+ Can you
speak another languaye? How easy would .it be for you to communicate
in another language? . . :

d.” Why do you think the immigrant students hang around together?

-

- e. What makes it difficult for immigrants and locals to make friends
) with each other? .

;1 ] f. .Do you suppose it is easy for the immigrants to attempt to make
friends? What fears do you suppose they might have?

f
g. What can local students do to help the -newcomers? -

h. What can the school do to help the newcomers?

5. In this activity, alternatives to problems {incidents) arefe§pldred.
Students wil) gererate alternatives to handling these situations through
brainstorming. )

n

Materials needed for this activity include copies of four incidents of
alienation shared by students in Activity 3 (will be called Student-

‘. [Qcident}, copies of four vignettes selected From p. 189 (Will be called
vignette}, timer or watch with second hand, large sheets of paper and
marking pens. .
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‘ Divide the class into small groups of about\five pEOple Assign half of

the small groups to Side A and half to Side B. The small groups on Side
A will compeke with each other and the small groups on Side B will
compete with each other, " ‘

Have each group se]ect a student to be the "Solution recorder." Each -
recorder needs a large piece of paper (one for each incident brainstormed)
and a marking pen. v

Give each group on Side A a topy of tﬁefsaqe Student Incident; give each -
group on Side B a copy of the same Student Incident {Side A and Side B
will be brainstorming different incidents).

Give the class exactly four minutes to generate as many solutions for
their incident as they can. For the Student fncident they are to think
of all the possible things the person being alienated can do to "solve"
the situation. Review -theé purpose and procedure of brainstorming.
Reiterate the following points
a. Hhen the teacher says START, groups will have four minutes to think
of al1 the solutions they can and the pecorder will record them on
the paper. .
b. Eroups should not spend time evaluating solutions suggested. Rather,
all ideas should be accepted without'review _

After the brainstorming period,’ instruct the groups to quickly review
each solution and-cross off the solutions which do not apply to solving

. this incident. ‘Then tally the number of solutions generated. Give thenm

one wminute.

Ask recorder to tape the recorded solutions on the board -or wall with

-Side A in one place and Side B in another place (Teacher may as51gn a

number to each small group;.

After the teacher quickly reviews the incident for each side, have the

recorders from each group read their solutions . to the class. The teacher '

then.puts a star, check or mark on the small group paper for each side
that generated the Qgst solutions. ,
DlSCUSS the solutions and mark those that students agree are good and
feasible solutions. ;

Hand out copies of twp of the vignettgs selected from p.183. Féllow the
same proceduve as outlined above.  4inecii brainstorming solutions to the
vignettes, the groups should génerate alternatives from the point of view
of the p_rson(s? who is alienating sdmeone.

-

) Conclude the activity by determining if one: group on each side generated

mere solutions than another group. . Then explain to the class that their

solutions<will be uysed in the next/activity where they will individually

decide which solutions show the most respect for themselves and others
invelved in the incident. &

L1

Collect the groups papers on whfch they wrote their solutions.
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6. Hand outcopies of a student incident and 311 solutions generated for the
' incident to hal® of the class. Handout copies. of a vignette and all
solutions generated for the incident to the other half of the class.

Have the class evaluate the ideas gererated by the groups.

. Students are to review each solution and select 5 solutions which they
Xhink show the most respect for themselves and the other person in deal-
ing with the incident. They arg to rank the 5 selutions from 1 to 5 with*1
being their first choice, 2 ‘their second, etc.

b5 When 5tudents have finished ranking their solutions assign students

4 working on the student incident into small groups of 5 and d¢ the same

for students working on the vignette. i

" ) Nhen they are in-their groupst 1nstruct the students to decide on a
group ranking for each selution.

Follow up w1th a comparison of group rankmngs and class discussion.
a. How di¢ your 3mall groupvrank1ng compare with other‘small groups?

————

" b. How did individual rankings compare utth small groups ?

¢. Did small groups define respect differentlyafrom individuals?
d. Here'there other issues which arose in your small groups?
7. Have students selact a physical disability (e.g, partially sighted,

crippled or deformed hands) and on a des1gnated day analyze
the-school environment ‘from the viewpoint of someone with that disability.

Discuss the students® findings. . o
f; - a. What did theyﬂfind‘out,about the physical environment of the school?

b. Does it inadvertently alienate some students from participating in
programs or moving around the campus?

S c. Can the school environment be improved? »

Have some students role-play handicapped students and ask others to
interview them to-find out their experiences as a handicapped person on
the school campus {or community).

8. Inform students that ‘sometimes the alienated children become runaways
. Conduct a class discussion on runaways.

a. Why do you think youngsters.run -away from home? Inform students*
that every year more young people are running away from home and
runaways are getting younger-and younger.

f

b. Have you or anyone yoii know considered *unning away from home? If
yoy did not run away/ what stopped you? If you did run away, what
brought ‘you back, home? ¥
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Have students gather iuformation on runaways.Q,The following can serve as
background reading. .

"Nhat Makes a Child -Run Away}" Honolu1u Advertiser, October 15, 1975.

“Running, Running to Nowhere," ﬂonolulu Star-Bulletin,-March 26, 1976.

EY
"Last Days of a Runaway," Honolulu Advertiser, January 11, 1978.

Show film "Runaway: Freedbm or Frigﬁt.“

Have students conduct a survey of students in Schocl to find out the extent
to which students have seriously thought of or who have run avay. Work

. out the interview questions and procedures to insure confidei..ality of

g.

the studen*s. Or students may survey the entire class of another teacher.

If available, show pictures of street” people to students. Street people
are peOple who 1ive on the streets and for one reason’or another, are

homeless -Although many are elderly, there are many young strest people,

~ too. Some of these are runaways. In Honolulu, the Inst1tute of Human

Services, a religious organ1zat$on, he1ps street people survive.

Ask students if they’ve seen street people around., Have they seen afyone
rummaging in the garbage cans for leftover food or drink? What questions
come to your mind about street people? Encoirage studentf to raise
questions. Questions may include the following: L.

a. Why do people betome street people?

b. What kind of people become. street people?

c. How can society help them? Do they want help?

d.” How can we prevent this problem frum‘increasing?

Have students gather information about street people or read the article

“Big Cities Battle Growing Problem of Stécet People,” Honolulu Advertiser,
" January 4, 1979, .

Parts of the above lesson adapted from materials prepared by Hawaii Integration °
Project, Special Education, College of Educa“*on, 1981,

Culminating Activity

Have students evaluate themselves aﬁH answer any of the following ques-
tions through various means. Students may write poems, create a montage,
collage or photographic essay, plan and perform a skit, write essay, etc.

R N 3 ‘,'
a.¢ How do you perceive alienating situations now?.

3

b. Are you more aware of yourself and others in alienating s1tuat1ons?

f

c. Do you evaluate alienating s1tuat1ons d1fferent1y now?

d. Nou}d you handle alienat1ng situations d1fferently now’ . .

Al
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e. Do you find yourself thinking d1fferently?
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— Statement A:

L

Statement B:

" Statements on Alienation

N

* "Western man is alienated four yays: ““ -

he -is alienated from nature;— ~
he is alienated from himself,
he is alienated from others, -
he is alienated from God."

-

"I.don't want to work at some meaningless job. I would waste

my time just being part/ﬁf’a machine. “A11 I could get was a
u

job as a dishwasher 1d rather do nothing.”

Statement C:

-

Statement D:

Stétement E:

" Statement F:

T just don t want to go to school."

— SV

R R —

"Sometimes 1 feel 'so worthless. 1 don't have a job, I have

no. friends, have no plate to_go. At least when 1
it makes me forget about today." -
VAR

4
£

I

"oy, wh ‘é 1 was young, life was s0 good. You had time to - .
think, time' to Took at-the sunset.. Now, everyone go, go, go.

I smoke pot,

No time’for anything. Today, you make a friend, tomorrow

they-move away. Why try to do anything? Everything temporary,
- anyway."

i3
1

"I hate school.. I try to learn but everything is

“too .hard.

My teachers treat me like I'm stupid. Even my parents give
me a hard time. They always tell me I'm going to end up a
bum.-like my older brother. I want to run away from this

place."

L]

!
]

"So what if I'm crippled and walk fiinny. I have feelings just

like everybody else. The kids tease me by imitating the way -

I wa'lE"d‘?"'asking me if I want to race mth them.

Many t1mgs













£

, -me longer to find.my way because I am partially sighted.

: “ S 4 Vignettes A
)‘ ] . L] ' ' ’
A :
l\

¥

s

I really do knpw how to swim, and 1 can s im well, Sghetimes I go spear-
fishing with my uncle, but the kids in the neighborhood don't believe me
because 1 can only go swimning at the pool during “handicapped times."

s
.- v -

&
I hope the first school assembly I'went tqkw111 be my last. 1 managed to
get into the bleacher on my own,-and some*of the des near me moved away.
Others ointed and, a ghed a; me. -

5

AW

I m tired of always be1ng*§corekeeper, or sitting and watch1ng Just because
I have a leg brace and can't run the bases fast.. I m a good hitter, if they
would just give me a chance in a game. - '

y; T

e - . - &

Why "did the doctor an I have«to tell them that I have seizures? When 1

take my medication, I'm okay. Now I can't take wood shop because the teacher
is afraid I might have An\accident. .

i
-

’ : -

-
- LY

The elevator to the fun féctory was finally fixed, so I got up there in my

_wheelchair. 1 played some games atone, but when 1 tried to get a partner no ﬂf’

one would play with me. -
\ .

-~

The ‘things I dislike about lunchtime is that 1 can't sit-with the other kids..
There 1is only one section of tables where the wheelcna1rs fit and 50 I always
have to 5it in the same place .

) . € ‘ . ™
One even1ng as.l was oﬁt on the street talking with some of ‘the kids who

Tived in my building, & fire truck came right down our street and went around
the corner. Everybody ran off to follow #t, but I got left behind. 1t takes _

-
L]

¢ . "

. Lt ¢
\ ' i ¢

H <

Adapted from materials prepared by HawaifTIntegration ’roject, Special
FEducation, College of Education, 1981,

~ *
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LESSON IV:

ENVIRONMENTAL ISSUES

.Gbnerglizations- . C oy

1. A1l aspects of the environment are interrelated. )

2. The 'mid-20th century brought new “forms of environmental problems Many
of these problems have been caused by overpopulation, industrial growth,
misuse of te¢hnology, and depletion of natural resources.

3. Responsibility for seekiBg solutions to environmental problems and acting
on them 1iés with the individual, as well as the community, industry
and government. °

4. Rescurces are scarce and choices be .

~2 r r must made ‘- a o

9{ The satisfaction of people's needs depends on proper planning and tﬁé\;on-

: servation of both natural and human resources. _ .
i .
.6. People are part of a world community; thus their att1tudes and va]ues
’ should reflect this orientation.
Concepts !: !é) )
T. Environment: Everything that surrounds us, includin¢ the visual. aural,
' aesthetic, psychological, physical surrdundirgs
2. Interrel%tionship: Mutual relationship, interconnection
*3. Responsib1l1ty buty, ob?iga+ion .
4, ‘Conservat1bn Wise use of resources, ~votection from loss, waste
5. .Global Perspective: Awareness of one's role in global.affairs and of
global -interdependence of peoples and countries
"z . N
. . < \
Objectives )
. \
1. Ana]%ze some envirommental problels and issues as they affect asd are
1 affedted by hitans.
A |
. 2. Describe and explain the interrelationship between humans anc thelr
environment, 1mmed1ate and global. } "
3. Explain the need for conservation of.resources. 2
L} " .

4. Distinguish statements of fact from opinion when reviewing data related
40 a social problem.

5. Gather data from various sources and organize the da a related to a

so¢ial_problem.
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8.

-~ \? .

A ]

H

5 . , . , s .
Distinguish between relevant Ehd irrelevant data when gathering informa-

tion ‘for solving a social problem. : ' .
Identify the key quest1ons that need to be answered in resolving a social |
problem. . é

State a hypothesis about the cause of a sorial problem. R,

%

Introductory Activity

- their great-grandparents' time,

-

P

Introduce students to this 1esson. showing pictures or slides of
various places in Hawai’i. The pictures should represent all areas of
Hawai'i and include the "ugly" places as well as the "beautiful" places.

Generate student interest by hav1n? students identify the places and
have them share any exper1ences related to the areas or thoughts about
%he pictures. .

Havé'students‘work individually or in pairéfand describe the Hawaifi -

that they wculd like to leave to their children and the Hawai'i that they °

would- not like to leave to their children. A5k students to be s specific
as they can.

Help stimulate students' 1mag1nat1ons by suggest1ng ideas 1dr them: -
to think about.

E.g9. What about the air? . o ™
What about the beaches and parks? N P
What about the 5231157 . .

After students have had sufficient time to complete the «assigmment, ask
a fews of them to share their scenarios. Encourage students with different
scenar1os to read or talk about their scenarios.

1

Have students'draw a line spectrum bgtween the two scenarios and indicate
where they think Hawai'i is on the spectrum today and where they think

Hawai'i will be when their children are.ready to get married. For example:

"

- today

; ' !
The Hawai'i I ’ future The Hawai'i
want to leave . i I don't want
my children. . . to leave my
;o .o ) chiigren.
| * i . &

LI "

Have a cldss discussion and come to agreement on the placement of "today"

and "future" on the 1ine. Have students explain their opinions. Also
discuss why there are'more environmental probigms today than during

-0 ‘ | 191 _
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Stuadents may also indicate a "today" and Future" on a 11ne specfrum of
“~ the environmental conditions of the worid. , x

o As students discuss present and possible future world conditibns, have

: them suggest how conditions and events outs1de of Hawai'i _might affect
all who Tive in !‘awan i. ) . o F/"\h '
Have students summarize the discussion and write their own thoughts” and )

Y feelings about the.ideas discussed.

Dave10pmenta1 Activities, ' g

1» Have students read the preamble to the “Const1tut1on of the United ’
States" and note the relationship between the €onstitution and protec-
tion of the env1ronment.y J k

Then ask st dents if there are statements in the" "Declaration of’
IndependenceX which are relatéd to protection of thé environment.
1 ‘ - -

Discuss th fo1@nwfng: & -HHHE?“\
a. ‘Do we h '&aws w?iéh protect the environment? Give examples.
b. Should there be other laws? . .

5 C. Are the laws suff{bient? Cam Jaws alone protact the environmenta
- N . 3
Have students read relevant newspaper articles about environmental Y
,_,,prob1ems and laws. Discussmthe ariicids and the positive and/or~negative
consequentes of the problems and 1awi§‘ Have studehts diagram the effects
0 laws or problems. : :

E.q. %

it ST

L]

Ask student§ to express thETP own persona] VTehpo1nts of %he 1awscn‘probdemsi 1

' Also d1scuss how c1t1zens can get involved ﬂn protectibn of the .
e v1ronnent :
J— ~ N

2. S udents can also bring in newspaper or magazine articles about’ cnviron-
- mentaleissues. Use the relevant parts of the "U1 cussion/Analysis
Approach to Public Policy Problems” described in ['General Teaching
Strategies” ‘in Appendix I. . i

Read sentences from the articles and ask students to determine if the
statements aré opinjons or facts. [f necessary, teach students the
dif™erence between opinions and facts. Have students discuss: Is it
important for you to know if a person is giving you facts or expressirg
his or her opinion?

o ' ) 192
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A

_{' a. Rapid growth of world popu]ation.
. ¥

a

. , '
< 3. ﬁE:troduce students to the congept of spaceship earth by having them

-
.

ompare earth to a spaceship hUrtling in® space with_a cofony of men,
men, and children. The following can serve as guide questions:
* o4

a, I you have to pack everything that you neéd to survive on
. .a spaceship going to the Tunar colony, what would you take?

b. Think of the earth a$ a spaceship hurtVing’ through space.
How is it similar to the spaceship that will take you to the moPn?
Cc. What kinds of supp11ea are aboard spaceship earth?.
# Yo, ,'\ .
d. You know that spaceship earth will not be getting any help
from the mother ship. Looking at prdsent trends, what kinds
of problems do you foresee for the voyagers?

Have students read relevant ges in their text or ﬁUban,Larry, People
and the Citv, Can Earth SurVive? pp. 6-9. This gives an overview of

¥

.

environmental problems confronting earth,

Have students suggest how the people aboard spacesh1p earth can change

the trends. A .
To helpqggkﬁents see the relaﬁionship between things and th env:ronmeﬁ},

have them 1ist’ five things that are 1mportant to them.
include abstract idehs as.wéTl as objects.” Then ask stiudgnts to link the
ebjects or¥ideas to the env1ronment Guide the students’\thinking by
asking: Whal dees have to do with environment? Is ‘some Daqf of

"the environment responsible for its#being? Y .
y/giscuss any ideds that arise from the studentS. Have students write a

short reaction paper about the relat1onsh1p between the 1nd1v1dua1 and
the environment. ot . '

. For homework, ask studeats to ngtice the school env1ronment through a
newcomer’s eyes and note the nice areas and the areas that need improve-

ment. Have students pay attention to their inner feel1ngs and reactions

to what they see.

-4

Students may express their feelings through discussion, poeé?y, or
pa1nt;gg . o (‘ y

get students involved in a clagg proaecE to improve one of ‘the areas
that need improvement.

Have students tak {the att1tude survey "Do¥You Agree or Disagree?” located )

on p. 198, Use the statements to stimulate discussion about the envirdn-
ment and industrial and agricultural ?rowth ) '

Have students suggest possible causes of international pol]ut1on if
students can’t think of any, suggest and discuss the follow ng:

"




.fOr

b. Expansion of industry in a1 countries.’

¢, Lack of environmental concern by 1ndustria1ists who are motxvated
by profit.

d. Lack of concern by citizens of the world.
e. “The apathy of religipus Teaders. v

f. -Lack of action by politicians who fear reprisals from pressure
groups.

g. Absence of technology to reduce fndustrial pollution.

h Modern warfare.

“

Have students add others which are not listed. Eliminate any with which
students disagree. Then have students individually rank the causes. from

_the most important te the least important, going from 1 to 8.

‘After students have finished their individual rank1ngs, £k them to gather

in small g»nups of not more than five students and arrive at a group. con-
sénsus. Remind students to discuss their ideas.and to keep their minds
cnen to each other's arguments. "/,_}

Have a student from each group report the group's rating and explanatlon
to the class.

Students may do research in the 11brq{zafo find out the causes and effects
of poliution in the world. :

Distribute "Research Guidelines". located on p. 227, to students to help
them keep track of the process of doing research and of their progress.
Provide asgistance for each step if necessary. See Department of Education,
Integkating Library Skills into Content Areas: Sample Units and Lesson- ¢=
PlanNing Forms. TFhis publication includes student worksheets and guides
aching students.thg process of doing research.

Introduce students to this activity by asking what they as a class would
do if a nice, kind person gave the class $500. , Get suggestions from

the students and see if they can agree on how to spend the $500.
Hopefully, the students will have different opinions on how the money
should be spent. Ask students for their suggestions about how to arrive
at a decision. List all suggestions and discuSs the merits of each.

. Then ask students if there are similar problems about use of natural

resouices. Encourage students.to share their knowledge.
- . < 4.
Harid out the -simulation "Wailana Development Co. vs. Mr. Sam Kaloz".
See p. 199 for a copy of the simulation, Ask students to read the.
fetting, volunteer for roles in the simulation and ggt organized.
Simulate a hearing. See "Public Hearing" on p. 169. Ask the rest of
the class to act as the commissioners and 1isten carefully since they
will have to render a decision.

b .
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10,

Show the fo]]aw{ng films which emphasize the necessity of preserying ouf ‘
environment:

>

LIVING THE GOOD LIFE
BUT IS THIS,PROGRESS?

Prepare students for an informal debate on the questﬂn? Is world popu~
1ation growth the most serious threat to our env1ronment and our quality
of life?

LY

Students may gather infor.ation. from current articles or read the follow-
ing articles from McCuen, Gary, The Ecology Controversy: Opposing : e
Viewpoints, Anoka, Minnesota: Greenhaven Press, 1972. ’

Ehrlich, Paul, "The Population Bomb®
Pope Paul VI, "Encyclical on Birth,(Contrcl" o
Wald, George, "A Better World for Fewer Children"
. wattenberg, Bén,~"The Nonsense Explosion"
- v ‘
Students should begome familiar w1th ail VIewp01nts and then decide to
select one view. .

-
il

Choose five stud%nts to serve as judges and one to serve as chairperson. °
Give each student an opportunity to present his Or her viewpdint with
supporting evidence and to question the oppos1ng gside's statements.

Remind students to listen to each“other and respect each other's view- ot
points, o .

B I "
After all sides have been heard and all questions asked have the Judges

render a decision.

~ Students may hand in a‘ﬁritten assessment of their viewpoint.

i
Have students do the environmental 0p1n10n survey. See p. ‘01 for a
copy ‘of the handout.

Use the statements for discussion.

Show the film, CITIES IN PROGRESS:. A MATTER.OF SURVIVAL. Discuss the
définitipn of pollution and the causes of pollution.

Have students look at theis neighborhood through the-eyes of & newcomer .
and identify the areas of pollution. Discuss the psychological effect
of pollution on the people. . P -

The following lesson on ihe human dimensions of energdy was taken from
Department of Education, Energy Use and the Enviromment, Concepts &
Activities for the Classr om, secondary Social Studies ModuTe, pp. 107~

108, 112-114. See the energy guide for other lessons.
‘ S 19,




. THINGS T0 DO (Grade 8) ' .

a.

S =

. ¥
What would you do if you were told to cut back your energy use ,
by 20%? What would:you be willing to do without? -Would you
try to findﬂyays to get around the cutback?

Do the fo]?bwing activity:, 7

As indjviduals, we daily affect and are affacted, by the prob]ems
tzsoc1ated w1th energy use and our environment. The solutjo
ese problems rests with people and their ingenuity, and cgeativ-
ity, coupled with common sense. and wise use of existing r
This activity wil]’@jvé stu%ents the opportunity to formuite
personal values which hopefully will enable them to make competent
energy choices &and act responsibly to meet the challenges presented
by dwindling, fossil fuel ehergy respurces. It also tries to help
students reaTrz; that cooperation for mutual benefits is quessgry
e

urces

in meeting the énergy cha11enge )

(1) Discuss with.students our current situation regardiryg
energy resources. Do you feel there real]y is a
shortage? -Why or why not? .~ ’

(2) Remind students that even ‘if they feel that there is no
energy shortage, our fossil fuel resources are dwindling
and being-.used up at a.faster rate than they are being
prodyced: Ask them what they would do if they were .
mandated to cut back 20% of the current use of ercrgy?s
Electr1c1ty7 Gasq11ne?

{3) Have students read the tstory "De- 11d%ted“ oh. p. 7u2.

L]

(4) D1scuss the fol{owing questions:
{a) 1If you wére Mr. 8. Concerned, what would you do?

(b) According to the story, why was Mr. B. Concérngd
upset with his neighbor? ‘
S
(¢) How would you describe Mr, B Concerned®s ne1ghb0r?
(d) If Mr. B. Concernel went over to talk to his neighbor,
what do you think the neighbor's excuse would be for
his Tights and TV being on? If he has no excuse,
‘what myght his attitude and/or feelings be toward
Mr. B. Yoncerned? His fellow citizens?
¥ L I
(e) Do feel that Mr. B. Concerned's neighbor -was
within his rights in using electrigity for the
television and 1ights? "Why or why not? Do you
feel the neighbor was acting responsibly? Why
or why not?

(f) Write your own ending for this story. °

196 QU*
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Suggested Follow-up/Assessment Activities

Make yourself an "Energy Use Report Card" by making a list of
various conservation measures youpersonally can implement at
home and school. Next to the 1ist make columns with days of
the week} {Make a month's log. ) Each time® you practice or
follow tqrough with the conservation measure, mark the space
with a plus (4}, otherwise leave it bTank. .See if you can
encourage other members of your famz]y to keep an “"Energy Use
Report Card."

¢

Write a paper describing how you wgu]d feel and what you would do
if the government decided to ratioh-€nergy use in the home, e.g.,
cut back on, electrical use, gasoline, etc. W%hy are individuals
reluctant to give up their conveniences? [s it an issue of rights
and privileges versus responsibilities? Explain.

H

What is your role as & citizen regarding energy conservation?
Write a paper pledging your assistance and your plans to carry
out conservation measures. Follow your plan for a week or two.
Write a paper expressing how you felt during the period.

Make a list of all youy leisure time act1vnt1es - Cross off from

the Tist all the activities you would be %illing to sacrifice for
one month. Are the activities crossed o%f the ones that consume

the most energy? Make a ch@rt and monitor yourself to see if you
are able te carry out your plans.

Make a list of activities you nofmally do with your family. Figure
out the amount of energy used for each activity. Isthere arela-
tionship between the degree of interaction (passive or active;
individual or group) and the energy used? Explain.

Culminating Actébities '

1.

Have students create displays of en 1r0nmenta1 preblems or issues,
including causes and eg:ects, both ;
peopie can do to help

Have the ciass plan a one period presentation about environmental
issues that they can present to other classes.. Or they may want to
share their leaffing with the administrators, of the school or with
their parents.

ys1ca1 and psychological, and what

event‘Turther problems.
L~

o~
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DesYou hgree or Disagree? e
; : ,
‘ . -
Directions: } ‘ - i : \
t " I
Below.are some attitudes e have expressed about env1r0nm§nta1 problems.
Reeq each statement and”ﬁe e;ﬁf you agree, d1sagree or are undecided. '
J
1. Pollution is a problem, but dther problems such as war, poverty and race’
preaudice are more mportant. .
2. Industr1a1 and agricultural growth are the major causes of pol]ut10n ;<
. ¢ )
3. The answe® 1o po]lut10n.1s to get tough with industries that po]]ute,
even.shut them down if necessary. Y t
. . . h 1
4. If we do not solve pollution prob?ems, every aiving thing on earth will P
. die tul‘ ;e ) .
5. MWefcannot_folve our pollution problems uniess we change our whole way of
living. ° ,
L‘ /
6. We shouddn't d?ry about poltlution because humah beings w,] be able to
adapt to 11v1ng in a polluted world. ’ .
7. We will get so0 much benefitafran what indust®y-can provide for us, we ,
shouldn't worry about our environment, espec1a1\y gbout animals and plants
that are no benefit to us anyway.
. L3
8. The ave?age person doesn’t ne~d to worry about the environment because
science and industry will invent ways to solve our environmental problems.
, -
9. Agricultural growth and develo.went while being the answers to the world's
. food problems, are in reality a package solution involving pesticides, 1
fertilizers, irrigation.and mechanization, which does 1rreparab1e harm
to the human environment™
10. Industrial and agricultural growgh have‘peen the primary means for nat1ons ’
to improve their environment for 1iving, of providing adequate food, water,
sapitation, and shelter, of making deserts green and the mountains hab1t~
4 able. ,
2 : R\
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Wailana Development Co. vs. Privaté Citizen Mr. Sam Kalua .
* " L 0 ' '

Setting: Maunapua Valley is a fertile valley 20 miles from Honolulu. 1In
ancjent times, the valley was.mainly used for raising the staple crop, taro.
In fact, it was ”l{e]" believed that the valley was set aside by Kamehameha

aising of the sweet, red taro so favored by the alii. After
the Great Maliele, or the land division under Kamehameha III, in which land
could be owned by pr1vate citizens, Maunapua Valléy was given to the Chiefess
Kaleo, By the 1920's, the valley was in the hands of her grandson, Palani,
who preferring gamb11ng to dirty finger nails leased the various parcels to
small farmers. The valley then was valued at $1§p 000 and .the lease rent of
$8,000 annually gave Palani a comfortable living. The valley is especially
attractive to farmers in that aside from being fertile, it has a fresh water

spring which sends a clear stream to the sca.’

dren. He saﬁs that even as a chidd he
grew up in Hotolulu near what is today
Street,and ‘mo

wanted to be a farmer, even though he
the State Capitol. He 1ived on Hotel
he poverty in which he lived

” Mr. Sam Kalua was born on Januarytlg, 1930, the youngest of ten ghil-

t vivid in his m1nd was
At the age of sixteen, he was Tucky enough to lease one of the parcels

in Maubapua #allley. At Tiyst, he had only six acres for which he paid a

Jease rent of $100.00 annual]y He began by planting taro and sweef potato

., and on the s1de, his wife sold plumeria-flowers grown around the property. -

Sam remembers working av sixteen hour day for m ny years. Sam bought the
lease -.of the nefghboring farmers, and byrthe 1970's Sam's farm was the larg-
est in Maunapua Valley consistlng of 100 acres. Although the lease rent has
gone up considerably, he pays it w1111ng1y as he still makes a comfortabie
tiving. . ¢ . .

Mrs. Kalua says, "We live the 51mp1e old kind of Tifestyle. You Know,
the kind you can not find today in the big city. We work our land, still
planting taro. You know how much tavo land has disappeared? You know why .
poi costs so much? It's peaceful living here. Yol know, we even have time
for the suns t. We are.grateful for everything and it was worth working so
hard all these years." \

- - ¥
The Problem:. Palani was recently offered ten million dollars by Wailana
Deve!opment Company who wish to develop the valley into. a housing develop-
ment which will also incTude a completé shopping center. All the tenants
were notified that their lease would expire in six months. This included
Mr. Sam Kalga. Mr. Carl Slown, Wailana Development Company manager, says,
"This deveTopment is needed. There is a tremendous housing shortage iR
Hawaii. Wheve will the Young people live in.the future if we don't“build
homes. today? These homes will be priced moderately, 50 middle incomk people
will be able to buy "

Mr. Sam Xalua is now appealing to the State Land- Use Comm1ss1on of the
State of Hawaii to keep the zoning of Maunapua Valley agricultural and to
stop.the housing development. Y . Ve

N

]
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Roles: - .

h]

tr. Sam Kalua : ~
Mrs. Sam Kalua
Their two lawyers
. Patani ' * P _
IHailana Development Co. manager and president, Mr. Carl Slown
Land Use Commission chairman ’
Four éommissigners

; (Optional - cne surprise witness for both sides)
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. Environmental Opinion Survey o

¥

- 3 - -
3 * :

This is an opinion survey. ,. It is not a tpst Even though there are no right
or wrong answers, yau §hou1dmbe able to explain why you answer as you .
Please place all fesponses on another sheet of paper and titie it ENVIRO ENTAL
OPINION SURVEY. ' . i L

3

Agree/ﬁisagree'- Explain why. 3

s

1. 1 believe that plants and animais exist pr1marily for penpie 5 use ard

pleagure. »
2? I do not think that I am personally rESponsibie for polilution.

-

3. I think that_if I own property, 1 should be able to do whatever I want
with it without any outsiders pfgiing what to do. .

4, 1 believe that, in ordar toga;Op the growth in pcpuiétion, each couple
+ should have no more than twd children. v

5. I believe that government should 1limit the number of cars to one per
family, and that car be a fuel efficient one.

6. Because Hawai'i, especially 0O'ahu, is becoming too:crowded, the state
government should 1imit people moving to Hawai’i from the main1and and
foreign countries.

7. 1 beli?xe that 1iving in the countpy )ike Ha'iku, Maui is much healthier
than 1iving in a city Tike Honolul ’ -

*
F

8. 1 think that’eventually we Wil run out of energy in Hawai'i and we rea]]y
will oe in trouble.

9. I believe the people of Hawai'i need more-homes and that we should con-
sider using some of the forest reserves for housing.

16. 1 think we don't have to worry about air pollution 1n Hawai'i because the
trade winds blow the dirty air ocut to sea. )

11. My neighborhood is pretty good. It's not polluted and mades me feel good
to be 1iving here.
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Symbols:
) E-g]emtary_
FIl# RESOURCES ﬁ‘ﬂ?SE“r high.
Department of Education C-co]]eée
Multimedia Services A-aduit
Poilution
.3, AGING OF THE LAKES: ENVIRONMENT IN CRISIS
" 5635 14 min. ’
E-H 1971 v

>

Traces the aging process of lakes, showing how people's interference with
the environment causes critical changes in the natural ezology.

GAMBLING WITH QUR LIVES
70106 21 min.
J-H 1978

Modérn technology provides us with an ever improving standard of 1iving,
. but we now recognize the trade-offc we mus. make between the benefits,
and costs of progress. Society §as done little to control the thousands
of substances in our environment that are potential hazarg¥. This film
presents the hazards of our modern world. :
%r»

THE GARBAGE EYPLOSION
5050 16 min.
J-H_ 1979

Documents amounts and types of so1id'wastes; shows disposal methods,
both Tegal and illegal, and describes the sophisticated methods for the
disposal of ptasStics and synthetics. .

MAN'S EFFECT ON THE ENVIRONMENT .
5441 14 min. “~
J-H 1970

Points out that from the time of the earliest colonists, Americans have
destroyed features of the environment at an increasing rate. Shows some
of the effécts of people's exploitation of natural resources, and raises’
questions as to the quality of life such envirohmental changes might

provide. K?i A
S o

NO TURNING BACK ' ‘
7205 28 mia. . /

J-H-C 4971

" I
This film visits some of the technicians involved in government studies ,
at laboratories and sites across the country such as: arid land ecology,
a tropical forest study, river eccsystems, industrial Impact on natural '
waterways and, pollution patterns in layers of atmosphere.

204 -
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i OCEANOLOGY: SCIENCE SELKS ANSNERS TO OCEAN POLLUTION ‘
- 7020 14 win,
v <JH 1977
The death of the 1uv1ng oceans through pollution would destroy the fishing
industry, coastal environments, ana perhaps all 1ife on Earth. THis
repor _profi]es scientific research efforts to safeguard the-seas, includ-
. ing sfudies of ocean dumping, new ways td ciean up oil spills, forestall~
ing harm due to deepsea mining, and other exciting projects.
o« » . :
POLLUTION BELOW ' . ‘ '
6350 14 min. % R
J-H 1975 5
Presents the stories of three peopie far apart, caught in dangerous
situations caused by unexpected pollution, as seen through the eyes of
NASA's satellite cameras.
WHALES: CAN THEY BE SAVED?
6166 22 min, .
E-H 1976
Examines the behavior of many types of whales and explains how whales .
be trainkd to perform. Film shows how modern technology has brought
wna]es close to extinction and explains the steps peopie must take to
save them,
y WHAT PRICE PROGRESS? {
: 7191 28 min,
J-H 1977
) v
“ Three significant cases of industrial pollution and their effrcts on

human 1ife are examined. Presents the dilemma of jobs versus health.
The variety of opinions on environmental matters is well presented.

AH MAN, SEE WHAT YOU'VE DONE

5306 23 min.
E-H A} 1971

Shows the effects of peopie’ s pollution of the oceans, discusses the poten-
tial results of this pollution, and describes methods that have been
developed to combat the po]lut1on.

THE ARK
5643 20 win.
H 1.71

Portrays the moral aspect of *he natural environment problem by present-
ing a stary in which a man’s attempts to protect pond creatures from
po.,ution are thwarted ‘by other people. ¢

~ 205 o
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BUT 13 THIS PROGRESS?
6328 51 min. . .3
J-HCA 1973

This study of the effects of technology on three generations of Americans
questions the quality of 1ife that technology creates, as pollution,
urban spraw! and the loss of landscapes due to the h1ghways tecome a

Jpart of present-day society.

" CHILD'S GARDEN OF POLLUTION

5669 12 min.
E'H 1970" 3

Shows, through a child's eyes, how wé\use and misuse the environment,
how we Tive with it, and how we may die with it. Shows how various forms
of pollution have transformed the environment.

¥ "
CITIES IN CRISIS: A MATTER OF SURVIVAL
5789 18 min. :
J 1970

Contrasts .ugliness oftedhnologicél growth with nature's beauty. Examines
causes, effects, and possible solutions to problems of polliution.

\
MEN AT BAY
5089 26 min. ) -
E-H 1570 .

A case history of the imminent destruction of San Francisco Bay Ly people-

made pollution.
M

NOISE - PULLUTING THE ENVIRONMENT
5809 15 min.
J-H 1971

A study of noise pollution as exemplified by the problems emanating
from traffic and airplanes in residential areas.

THE HOUSE OF MAN - OUR CHANGLYIG ENVIRONMENT
3347 17 min.
J-H-A 1965 _ o )

Discusses the wasfe of natural resources i& cities, woodlands and farm-
lands, and the pollution of rivers and air.

LIVING THE GOOD LIFE
7423 30 min.
J-H-A 1977
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‘Energx

Shows that homesteading is not only viable in modern ‘America but beneficial
to the individuals and soCiety as well. Views Helen and Scott Nearing,
who 45 years ago .quit city life and went back to the land.

¢ - : : ’ .
CHALLENGE OF THE FUTURE . .
6881 29 min.

J-H CA 1975

. 3 ¢
Looks at the problem and details the options that face the nation regard-
ing energy and fuels. The viewer is shown the Energy Research and Develop-
ment Admin stration's laboratories and pilot plants in most of the energy
research centers across the land.

COAL THE OTHER ENERGY : f
7199 15 min. “
J-H 1978 .
The research that is underway in approaches to convek&ing coal to tiquid
or gaseous fuels at affordable prices.

o

ENERGY: A MATTER OF CHOICES
6154 22 min. :
J-H ¢ 1973

The film footage documents the use of coal, natural gas, oil, falling

water, and nuclear energy, and is followed by a revealing look at our

energy "appetite” and the influences that have multipiied it nine times
in the past thirty years. It also points out the ecological hazards,

technological difficulties, and costs involved in using various energy
resources. ’

THE ENERGY CHALLENGE
6049 25 min.
J-H 1973

Examines America's energy\chalienge, the endless search for new and
abundant sources of energy which will involve increases in 0il and gas
imports, greatar exploration of domestic resources, development of
nuclear and other new sources of energy, and an increasing commitment
to the "conservation ethici"

ENERGY: THE AMERICAN EXPERIENCE (Revised)
7201 29 min.
J-H 1978 .

With the perspective of over 200 years of history, the film shows the devel-
opment of different forms of energy under the unique conditions of the
*American experience.
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ENERGY: 2000 . . .
6840 25 min, .
J-H 1977 N

Examinés, in depth, the short-term and long-range search for alternate
energy sources to meet America's needs-in the year 2000 and beyonﬂ.

Related Films on Hawaii . & ‘ .

GUIDED BY THE NENE

6151 25 min.

E-HC A 1973 L

Discusses the plight of the Nene gooss, Hawaii's state bird, and the

efforts which have been made in various parts of the world to preserve

this endangered species. d

HONOLULU'S UNUSUAL WATER SUPPLY
1249 18 min.
E-H A 1963°

Discusses the geologic Formation of Oahu, its bearing on water supply and
the role of the Honolulu Board of Water Supply.

MANANA - ISLAND OF BIRDS
6102 25 min.
E-H A 1973

Birds such as the sooty tern, the wedge-tailed shearwater, and the
knotty tern have been ab’2 to multiply &nd live on Manana Island because
of Hawaii laws designating if as a wil@lee preserve.

CLOUD OVER CORAL REEF
6099 30 min.
" E-HA 1973

The film depicts 1ife.in the coral reef, and shows the effects of the
Crown of Thorns starfigh upon the reefs, as well as the effects caused
by human-engendered soil erosion upon Kaneohe Bay.

*

Population

POPULATION TIME BOMB
7162 28 min. %
J-H 1977

Presents a variety of viewpoints of knowledgcable experts on the popula-
tion problem. Effects of population pressures are well illustrated by
using two countries as examples. Population rressures affect wealthy

as well as poOr hations.
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TOMORROW'S WORLD: FEEDING THE BILLIONS
4772 52 min. , !
J<H A 1968 N ’

expanding pOpulatian of the world.

o
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Explores some of the ways being developed to adequately feed the

rapidly
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HI RISE REBOUNDS, PART 1. KQED, San Francisco, 1980. +«J H .
~28:46.mins., Color (Up and Coming) e
Kevin's friend, "Highrise," it offended by nis family's poverty and takes
it out on his troubled mother, Special guest star: Rosalind Cash.

HI RISE REBOUNDS, PART I1. KQED, San Francisco, [980. J H
28:47 mins., Color (Up and Coming) {
Continuation of Part 1

POVERTY: WHOSE RESPONSIBILITY? Close Up Foundation, 1981, J H A
29:17 mins., Color
Statistics show that there are 25 million Americans who fall into the
category of poverty. A group of high school students questiion Congress-
man Louis Stokes what the government can do to minimize poverty in
America. Representative Stokes defines poverty and explaini the problems
of Welfare, Medicare, Medicaid and the Food Stamp programs.

MRS. RIPLEY'S TRIP. 1TV, CO-OP, 1978. J H A
15:00 mins., Color {The Short Siory)
Suggests how poverty invades all aspects of the poor farmers' lives; even
the trip, which might be expected to bring joy, makes only a small ripple
of differepce Yn Mrs. Ripley’'s hard 1ife. PUBLIC LIBRARY USE - Schools--
make request to ETV. Y

BURGLARY (Short Version). Hawaii Public Television, 1978. EJH A
13:17 mins., Color (8:30)
A policeman explains some safety and protective measures to prevent
burglars from getting into the house.
el

CAREER CRIMINALS (Short Version). Hawaii Pub]ic Television, 1979, J HA
6:47 mins., Color (8:30)
Shows how the police department works to protect the commun1ty from
career criminals.

INSIOE HAWAII STATE PRISON. Hawaii Public Television, 1979. EJ HC
60:00 mins., Color
A Took at a remarkable cr055wsect1on of prison 1ife and prison inmates.
With John Abrams as their guide, KHET crew toured the facility which
includes the diagnostic cells, protective custody dormitory, print shop,
etc. They interviewed eight convicts representing different racial groups
who are rapists, burglars, kidnappers, murderers, etc.

ERIC | 2 &
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INSID@ STATE PRISON. - Leeward Commnunity College, 1979, J H A
12:00 -mins., Color ' 3
Introduction to the inmates of Oahu Prison by a staff counselor, with
several inmates voicing grievances apout overcrowding and lack of jobs.

L

.t . .
SHOPLIFTING. Hawaii Public Television, 1978, J HA
60:00 mins.,-Color (8:30)}
A panel composed of Judge Patrick Yim, David Dingeman, .Renee Yuen and \
Connie McGonigle discusses the problems and consequences of shop11ft1ng
2 Shows a film of what happens to a shoplifter after she is caught. Men-
tions measures taken to prevent shoplifting,especially during the

, holiday season. NOT FOR CATV USE. 5

-

-

SHOPLIFTING ( ort Version). Hawaii Public Television, 1978, E J HA
10:29 mids., Color
Statistics show that shoplifting is the most often tommitted crime in
Hawaii e pecially before Christmas. Shows what happens to a shoplifter

after she is caught and mentions some precautions to prevent shoplifting.
Y

VANDALISM: WHO 1S RESPONSIBLE? City and County of Honolulu, Dept. of Parks
& Recreation, 1978, EJ H A
14:14 wins., Color '
This program was prepared by the Anti-Vandalism Team of the City & County -
of Honolulu, Department of Parks & Recreation to illustrate the|high cost
in tax money of vandalism in our parks, and the frustration that results,
including closing of some parks. Responsibility is shown to fall on all
of v5. A personal presentation to accompany this tape,including discus-
sion and information handouts, can be arranged by calling 536-5498,

A

Alienation /7

DEPRESSION II. Hawaii/Public Television, 1978, J HC A
£0:00 mins., Colon (8:30) '
Depression is a condjtion of general emotional dejection and withdrawal.
This program explo the causes of depression,such as death in the
family, jobs, family problems, insecurity, lonesomeness, etc. NOT FOR
CATV USE.

[ 4

DEPRESSION II (Short Version). Hawaii Public Television, 1979, J H C A
6:38 mins., Color (8:30)
Examines the reasons why some people are depressed during the ho11day
season and certain ages wher depression is prevalent.

PREJUDICE AND HARMONY IN OUR SCHOOLS. Makiki‘®s People Library and Hawaii
State DOE, 1978, ’
60.00 mins., Color (8 30}
This program exrlains prejudice in our schools and presents programs
geared to solve the problems. Students of different ethnic groups air

Q 211 L ,,f”
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TENNESSEE'S PARTNER. ITv CO=0P, 1978. J HA t

SUICIDE. ﬁGBH Educational Foundation, 1980. J H - ’ k

character.. " PUBLIC LIBRARY USE - Schoois--make request to ETV.

their gripes, talk about their problems,such as language barrier,
problems between local and foreign born students, cultural background,
etc. After participating in these programs the students change their
attitude toward their fel)ow students. .

-

F 4
N +

29:17 mins., Color (The New Voice)

When an ambulance comes to the high school and takes classmate Harry »
Magﬂeson to the hospital, the staff becomes alarmed--Harry has attempted
suicide. They decide to find out)why a young person would want to take
his or her 1ife,

<
r . -
i

15:00 mins., Color (The Short Story)

This program develops the theme of genuine love and friendship. The
main character, Tennessee's Partner, also suggests how a ‘rough, uncouth,
outward appearance belijes the essential goodness and decency of his

-

VEGETABLE SOUP I1: PROGRAM 1I. New York State Department of Education, 1578. E J

30:90 mins., Color

The puppet kids prepare to start their treasure hunt only to discover
that the spaceship has disappeared. In a short drama segment, "Newcomer,"
a boy who has just moved to Hawaii tries to make friends with his new
neighbors.

t
' \

WINNER, THE. Muscular Dystrophy Association, 1980. E J.H A o

24:00 mins., Color
Story of a young muscular dystrophy patient and his efforts to succeed.
Program shows that muscular dystrophy pat1ents act and behave just like

normal kids although they are conf1ned in a wheelchair. .
i
Runaways /|

¥ ? s
CARMEN RUNS AWAY. WPBT Public Television, 1980, J H A

i

30:00 mins., Color (Que Pasa, U.5.A.7)

Carmen tries evgry means to attract the attention and Tove of her family,
but nobody non}ces her. All their attention is focused on Joe, S0 she
decides to fun aWay. When she returns home, she finds that too much

Tamily attention is & nuisance. Spanish/English program.

SOCIETY'S THROWAWAY CHILDREN. KHON~TV2 Production, 1980. J H A

27:23 mins., Color

R raway children, mostly teenagers, are children who are abused, whose
parents cannot handIe them, unwanted children, iaw breakers, etc. This
program explains why children run away from home and problems of these
children. Examines homes which sheltér these children, such'as Hale
Kipa and Hale Ho'omalu, activities and services, as well as problems of

- these institutions.

T




*k

!igfence b .
CHILD ABUSE: WHY? (Short Version). Hawaii Public Te]evision, 1978, J.HA
6:08 mins., Color (8:30)
+  Analyzes the causes of child abuse and shows samples of phys1cal and
sex abuse and the psychologicaT effects to the child. }

H

FAMILY VIOLENCE Hawa11 Public Television, 1979, J H A
60:00 mins., Color (Dialog) A

.,

Violence in families is a continuous Pattern which passes .down from one

generation to. the other., It happens in 211 sorts of families. This

program analyzes the causes of physical or emotional violence both in

children and adults. Explains various programs and agencies geared to
' -help these victims. NOT FOR CATV USE.

FAMELY VIOLENCE (Short Vérsion),/ Hawaii Public Television, 1979, J H A
12:47 mins., Color
Short version of FAMILY VIOLENCE without the panel discussion.

INTERMEDIATE SCHOOL. ‘Leeward Community College, 1979. J HA
12:00 mins., Color
Study of pub11c school violence as told from the points of view of four
stu?entﬂ at Waipahu Intermediate School which has had its share of such
viplence,

Orugs

WHAT'S IT GONNA BE? Hawaii State DOE, 1969, E J
20:00 mins., BW (Seasons of Change)

a) The effects of drugs on the family are presented, with an emphasis on

¢ hard narcotics, through comments, songs,commercials and statements by
former addicts and local students.

a

Environment

ENVIRONMENTAL HEALTH HAZARDS. Hawaii Medical Association, 1979, J H A
30:00 mins., Color {Your Body, Your Mind)
This program investigates the causes and prevention of water, air, and
noise pollution. Explains some of the health problems as a result of
these health hazards.

LITTER MESSAGE, A. Texas Highways Departmen}, 1977. E J HA
.13:00 mins., Color
A Litter Message is not the typical preachy "don't litter" approach to
the litter probiem. It displays humor {see Dick run), drama.&beho]d
the fiery blast of a cannong and realism (watch 1itter pile into gar-
bage), with a 1ittle animation for flavor.
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MEECOLOGY.

y* ’,(—‘:\ e
POLLUTION BELOW. NASA, 1976, JHA ™ "
14:00 mins., Color )
Presents the stories of three people far apart, caught up in dangerods ‘
situations caused by unexpected pollution, as seen through the €yes of P
NASA's satellite cameras.
70 LIVE AND BREATHE, Aecna.Life and Casualty, n.d. JHA
11:30 mins’., Color .
A Identifies leading causes of air pol]ut1on the effects on the environ-
ment and what we can do as individuals or as members of the community .
.. to combat the problem. “ ,
1

WHO WILL SAVE THE WORLD FROM MAN? Hawaii State DOE, 1969.

. "" \

McDonald's, 1974, E J

-

26:00 grins., Color

-

The film portrays children from varied surroundings and how each chi
relates to his environment in an ecologically productive way. Each
situation is referred to as a "meecology” which points out the impor

[

tance of "me + ecology” to the viewer.

EJ

20:00 mins., BW (Seasons of Change}

Program shows graphically how var1ous types of pol]ut1on combine to.
create a definite hazard to man's health. Pollution in Hawaii is
stressed. .

Popylatibn

CONTROLLING GROWTH IN HAWAII, PART 1. People's Video'Fund, 1978, J H A
30:00:mins., Color - i
This program examines the causes of population growth in Hawaii ard its
effect to our economy. Presents a number of techniques for controlling
population growth as well as viewpoints,of a variety of people on the
need to slow down the’growth rate. '

CONTROLLING- GROWTH IN HAWATI, PART II.
30:00 mins., Color
Continuation of part one with emphasis on the effect of tourism to bota
population growth and the economy of Hawaii. It analyzes where the
money from tourism goes and who benefits from it.

People's Video Fund, 1978, J H A

HAWAI'D NEI:

CHOICE OR CHANCE.

Commission on Population and the Hawaiian

Future, 1980.

EJHCA

- 214

15:20 mins.., Color
Presents an overview of Hawaii‘s natural resources and the possible

negative effects that unlimited/undirected population groth?COUTd have
on those resources.

!
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POPULLUTION. Hawaii State DOE, 1969, E J "
2u:00 mins., BW (Seasons of Change]
* Prodram shows how most of man's polluaaon problems are caused by over
population. The speed at which the worid population is growing is
demonstrated and the effects of doubling ave graphically iiiustrated.

Energy

AFTER OIL (Short Version). Hawaii Public Television, 1977« J HC A .

§:27 mins., Color
Explains the use and effect of alternative sources of energy: the
utilization, consumption and conservation of fuel and energy.

ALTERNATE ENERGY {Short Version). Hawaii Public Television, 1980. J HC A
7:03 mins., Color .
As 0il resources become scarce new energy sources, some unigue to certain
regions, are being investigated nationwide. Hawa11 is naturally.blessed
with tradewinds, year-roundysuishine and active volcanoes. Thi§ program
ex:aines the wind turbine in Kahuku, test on geothermal anergy on the Big
Island, use of solar energy to heat water and converting waste to energy.

GUSTS OF POWER. U.S. Department of Energy, 1980. J H A

13:56 mins., Color

Since the cost of 0il has gone up, people are tryxng to make use of other

natural«resources as sources of power. This film exp]ores the use of

wind as a source of energy. Shows different researches in making use of

the wind as a source of power--use of windmills in dairy farms and irri-
%g gation systems powered by the wind. -

ad

rd L]
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APPENDIX 1

® GENERAL TEACHING STRATEGIES

Conflicting Quotations. Contrast the meanings of the quotations.
«

Statistical Table. Questions to ask: What story do these figures tell
us? What other information can we deduce from them? What questions do
they lead you to ask?

SUrvey1ng_§tudent Opinion. A survey of student opinion, taken at the
beginning of the lesson, is a good way to get student involvement and
interest. During the qTass discussion, have students explain their
reactions to fhe items of the poll. It should be understood that there
are no "corre¢t" answers but that there are “prevailing” opinions.

Picture Study. Show photographs without captions and ask leading
questions or have students raise questions.”

Personalizing Questions. Personalizing the questions is a useful device

to arouse student interest. "How would you feel if....?" "What would
you do if....?"

" Source Materials. Source materials can pose problems that arouse
student curiosity. A pithy excerpt can challenge students to seek and
evaluate data.

o
Anecdotes. Personal experiences can provide motivation from which
lesson aims can be elicited by use of key questions.

Imaginative Questioning. Any question that offers students an éppOr-
tuonity to use their imagination will stimulate and sustain interest.
Tne questions that follow may be adapted to a variety of lessons:

~1. If you were a cartoonist, how would you illustrate the idea of the
aloha spirit? the idea of equality under the Taw?

2. What would the future scientists say about 1ife in America on the
basis of the excavation of Honolulu Prison?

3. How would you design a postage stamp to commemorate the police
officer in American life?

4. If you were a lawmaker, how would you react to a proposal calling
for censorship of movies?

5. Yhat would King Kamehameha say about air pollution over Honolulu?

6. What do yoly think of the suggestion that cities provide free public
transportation to downtown areas and prohibit the use of private

cars?

7. MWhat problems would teenagers who grew up on a farm face if their
family moved to the city?
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Cartoons. Onefimportant use of cartoons is molding political opinion.
They present issues and are normally drawn to praise or criticize a
particular pelicy, situation, viewpoint, or personality. To become
informed participating citizens, students must Tearn to read and under-
stand cartoons. Some questions useful for analyzing cartoons are:

1. What does each figure represent?
Identify the issue/issues beinYy presented.

+
What views are represented?

= [#L] Do
Ll - L]

Are there other views which are not presented?

5. Who are the groups of people who have an interest in the issue?

57 What particular view do you think the cartoonist is promoting?

7. What fechniques are used by the cartgonist to express a.viewpoint?

Newspaper Headlines and Stories. Newspaper headlines and stories serve
as useful exercises in critical ana1y51s Questions to ask:

Cal

1, What attitude does it show? Favorable? Unfavorab]e?

2. Would the change in a noun or verb change the impact of the headline
on the reader?

3. Doesathe headline accurately reflect the story?

4. Compare handling of a story in two different papers.
a. Page location ‘ ’ }
b. Llength of story
c. Size of hpad]iné

d. Use of pictures with story

o

e. Does an editorial or cartoon appear in the same issue?

Case Study Method. A case study is a problem situation or an unfinished
story used as a classroom exerfise. It normally includes: 1) a statement
of the facts of the case; 2) the investigation of a single institution,
decision, situation, or individual; and 3} a question intended to high-
light certain aspects of the case., Ideally, the case study should take
lTess than a page to describe. ({Dunwiddie, Oliver and Newmann)

This apprQach encourages student involvement and participation; it also
promotes t educational objectives of critical th1nk1ng and appreciation
of another values. The more realistic the case, the more 1ikely the

class d1scu Jon will simulate the real-1ife situation.
F.J
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It is important to remember that the object of this case study-approach
is not to have students learn or discover correct answers. It is more:

. important that students learn to analyze various positions or take
positions and justify them rationally. Therefore, evaluation shouid be
based not on the mastery of the substantive truths but on the perform-
ance in reasonably justifying whatever position he or she takes.

Guidelines in using the case study. .

1. Warm-up exercises. ‘bne of the best ways to interest students is to
personalize the situation.

2. Read the case or have students read the case. If the case is a
court case, do not reveal the decision rendered by the court,

X3. Allow a short period of time for clarification. Students must
. understand the facts of the  case clearly. This includes an agree-
\‘ﬁhgwent on definitions »f terms.
4. ldentify the *ssues and clarify the various positions, viewpoints,
and underlying values.

In this phase of exploring the.issues, the teacher should avoid
telling students what to think or asking questions that will produce
predetermined answers. The teacher's role is to point out to
3 students the assumptions students are making and the attitudes and
values they are bringing to the discussion. This will help students
to rﬂcogn1ze their own attitudes and values as they question and
/7/’ reexamine them.

5. Decision-making. Have students decide what is to be done or what
policy is best. They should be able to state the underlying values
and assumptions. At this point, when students have selected a
course of action, alternatives should thoughtfully be considered,
together with consequences. Finally, there should be a réalizatdiqQn
that decisions involve sacrifices and even risks on somebody's ;;jk.

Some forms or styles in case studies {suggested by 01ivkr and Newmann)

; ;

1. Story: especially gseful for involving students emotionally in a
situation; may repiesent authentic events or may be totally
fictitious

2. Vignette: a short excerpt which does not have a completed plot
&
3. Journalistic historical narrative: told like a news story with no
conscipus attempt to create a plot or characterfization

+

4. Documents: court opinions, speeches, letters, diaries, transcripts
of trials and hearings, laws, charters, etc.

5. Research data: can be used as empirical evidence in the testing of
factual claime, heipful in analyzing statistics for reaching general-
izations inductively from raw data

»
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‘10 relive critical incidents, to explore what happened in them, and to

Role-Play. Role-play is a kind of "reality practice." It enables groups

consider what might have happened if different choices had been made in
the effort to resolve the problems involived. Role-playing is especially
useful {n examining human relationships.

[

Guidelines for role-play.

1. Warm-up. This phase is important to acquaint the participating
students with the problem at hand and also to get students emotion-
ally involved with the problem. A good device to use is the person-
alizing question. :

2. The next step is to express the problem in the vivid details of a
specific example. An effective tool is the problem story that stops
at the dilemma point. A brief discussion should be held to prepare
the students for the role-play. A useful technique is to ask’ students
for their opinfons on the outcome of the situation.

LN

. “Select participants for the role-play. It is important to use
individuals who have identified with the role, who can see them-
seTves as particular persons in the situation, who can feel the
parts. The teacher should avoid assigning roles to children who
have been volunteered for those roles by others.

4,  Set the stage. The players very briefiy plan what they are going to
do. They decide in a 9eneral way on a line of action.

5. Prepare the audience to be active observeﬁg. The audience should be
prepared to become good listeners and observers of other people’s
feelings and ideas, to place themselves in the other person's
position in order to look at it with him or her, and see what he or
she sees. It is only as one understands another's viewpoint that
ong 1S in a position to agree or disagree with another. At the
same time, the students should be expioring the alternative ways of
solving the problem. P

6. Role-play. The players assume the roles and "live" the situation,
responding to one another's speeches and actions:as they feel the
people in those roles would behave,

7. Discuss and evaluate. This is one of the most vital phases of
role~-playing. It is in the give-and-take of discussion that problem-
solving procedures are refined and Tearned. The teacher's questions
should guide the discussion toward consequential thinking, looking
ahead to the consequences of behavior, followed by discussion of
alternative proposals. .

L}

Re-enact an alternative proposal. Follow with steps 5 and 6.

8. Generalize. Out of the enactments, criticisms, alternative proposals
and re-enactments, the class hammers out some general principles of
conduct. MHowever, the teacher must be prepared to accept the fact
that some role-playing sessions do not reach the Tevel of generaliza-
tion.
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0_,Simulﬁtion. Simulation games are simplified, operational models of real-
7Te predicaments or situatfons. '

The word "model” means two things: 1) the reality being represented is
reduced in size until it reaches manageable proportions, and 2) only
certain aspects of "the real thing" are chosen for inclusion in the model,
Simulations allow the students to act and react under a "Let's Pretend”
controlled set of circumstances. They have specific procedures for
placing the learner in a role-playing position where the learner assumes

a decision-making role, but where he or she must follow procedures and .
rules to achieve specific objectives.

Virtually all simulations involve role-playing..  However, role-playing

qualifies as a simulation only to the degr2e that the roles being acted
out correspond to or represent the functioning of some real process or

system, such as the barter system or the legislative process. Students
assuming the roles of the Governor of Hawai'i and his advisors 9oing

v through the process of decision-making can be considered a simulation.

The teacher's role changes to one of an arbitrator, a referee who mediates
decisions and conflicts, or a source of information to the students.,

Guidelines in designing and Ysing simulaticn games.

1. 'Decide on a problem area on which there are dilemmas in life
decisions and identify some objectives. what does the teacher want
to teach?

2. Designers must constiruct a simplified model of the process or system
that wi]l‘best serve the objectives.,

3. The partigfpants or teams necessary to simulate the problem must be
getermined. .

The actors must have resources (troops, money, votes, etc.) to
exchange in competition with other players. Most simulations attempt
to give a precise value to resources exchanged so that the partici-
pants's progress can be known at given points and success or failure
evaluated after the game.

The actors &s they engage in trading resources must have rather
clear objectives or goals.

There must be some 1imits or rules set on what is permissible’
behavior. Also, time limits must be determined for the various
stages of play, and procedures for exchanges must be spelled out.

1n sgme games, the rules are elaborate and strict; in others. loose
and Simple. .
Begin the game with a scenario to set the stage and instruct the

actors for the beginning of play. Students should know the
description of'all the various plavers, their objectives and reseurces,
and the rules by which they must be governed.




8. Post-game follow-up and evaluation. This phase is vital if the
simulation game is to be effective as a teaching/Jearning dévice. In
this.phase, students should a) analyze their experiences, b} be given
the opportunity to ask questions and express feelings or insights
they discovered, and c¢) form generalizations.

If necessary, teachers ought to be prepared to ask those questions
which relate to the process and objectives of the game. ?Nesbitt)

o An Inquiry Model. This model is useful in raising and evaluating analy-
tical questions,

Guidelines
1. Read case study or confrontation material,

2. Have students ask those questions which they believe are important in
understanding the issues. {Students may;work in small groups. As
students develop the ability to raise analytical questions, they may
evaluate their group's questions using the criteria listed below.}

3. List all questions on the board.

4, Evaluate the questions using the following criteria: {

]

A a. Can the question be answered? If so, with what kinds of infor-
200 mation or opinions? Where can they be obtained? '

b, Is there a siﬁale, definite answer to the question? If not,'ﬁhy
not?

c. Is it necessary to define carefullty key words in any of the
questions? Why? .

d. Does the question include a statement that has not been established
as true? 1f'so, how can the question be reworded?

e. Can the question be answered with a definite yes or no? If so,
what other questions may be necessary? ‘

5. Have students answer their questions. This may be done in -small
groups or class discussion. Teacher may have students follow through
with the problem-solving methed,

E-9

¢ Problem-Solving Method.

1. Recognize a problem

a. Defining the problem
b. Clarifying the problem

2. Formulating hypotheses

a. Asking<analytical questions
b, Stating hypotheses

m ) Py
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Recognizing the l1ogical implications of hypotheses

3.
4. Collecting data J )
&,
5. Classifying data _
6. -Analyzing, evaluating and interpreting data , y
_a. Selecting relevant data <
b. Evaluating sources { ~ - 1
c. Determining the frame of reference of author t '
d. Interpreting the data
7. Eva]uating ths hypotheses in 11ght of the data
a. Modifying the hypotheses, if necessary
b. Stating generalizations . *
. {Fenton; also Simop} *//
Discugsion/Ana1ysis Approach to Public Policy Problems. -
» * - =

1. The Issue: Identify or define the issue.
What is the issue? What is the problem? Why is it a problem?

2. The sources of Authority: Identify or specify who or what organization
or institution sets the policy. /
Who made the present taw or rule to cause the situation? Why?
Who-has the power to change it? How?, Why? When?

3. The Interests: Identify or specify the groups or categories of peop]e
with an interest in the issue.
Who cares? Who has something at stake? Who represents gach interest?
Who speaks for each? What are their values?

4, The Alternatives: Propose or discover solutions to the probiem. What
can or should be done about it? What are the consequences of each
proposal?

5. Proposed Solutfon: Selectsthe most feasible solution after examining
a range of alternatives.
What course of action will 1 follow to accomplish the goal?

Team Challenge - A Teaching Strategy ;j%

Rationale

\ -
Team challenge orgarnizes students into groups and allows them to work on

-~ variouys assignments which require group inter-action. It can be used to

introduce new matetials or review concepts already covered. Students are
especially motivated since it involves team spirit.

Purposes

1. To give students a chance to work and inter-react with one another.
_
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To give students an opportunity to work together in making decisions

_and in soiving problems.

To have students become aware that their contributions are important
in group dynamics,

Organization
1.

Students are divided into groups of not more than five and not less
than three. Teacher may assign groups or students may organize their
own groups. Teacher is asked to be sensitive in placing the solitary
student so that he/she does not feel excluyded from the activity.

-—-—-—~—~—JPeaeheF—may—ehange—the—groups_quaFtenlymif_chQUesdbegjn‘tovappean_&__

within the groups.

Students are asked to make team banners which will include the team
name, names of members and class period. Students are very creative
and can design interesting logos. -

Teams should be Sugp1f8d with 8" x 18" oak tag board and colored
pens (if available

Give studénts a time Timit to complete banners, then judde them for
Most Creative, Most Original, Most Beautiful.

These Team Banners should be put on display in class so everyone can
see the progress of each group or team.
. . .
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3. On Team Challenge day, groups are ?iven a feam Challent answer
sheet {see sampie on the next page} and teacher may eil er read

objective questions or have questions made cut and passed to each
group. ' "

4. ° Winning groups may be given a group grade and may also receive colored
dots to signify their winning. (Exampie: red dot - first place,
green dot - second place, yellow dot - third place. These may be
made with construction paper or boughf at any drug store.} These
colored dots are pasted on the banner® and at the end of each
quarter, winners in each class are announced. Their banners are
then placed on a bulletin board titled Winners' Hall of Fame.

5. Students may choose new groups, new names, etc., after the end of
each quarier. Teacher may allow members of groups to stay together.

6. Team challenge may be used not only for objective type review but N
for essay type responses, for simulations or anything else that calls
* x for group work. .
LY
!
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TEAM, CHALLENGE ANSWER SHEET

Group Name Period Date
j 7 - ;
Topic Undet Study:
Group ﬁembers: 1. (Chairperson) 2.
3. 4. 5.
SERIES "NE: 10.pts. SERIES THWO: 20 pts. SERIES THREE: +20-20 pts.
1. 6._ . 11,
2. 7. 12}
3. 8.__ " 13.
4, *g, 14,
5. . 10, 15. -
¢ Total points Total points ,Total points
P 5
SERIES FOUR: 30 pts. SERIES FIVE: +30-30 pts. EXTRA CREDIT: IF ANY
16. 21. 1. {j
17.. 22. \ 2. @
18. ) 23. 3.
19. : 24, . 4,
20. 25. 5.
Total points Tot\\‘l points 6.
7.
8.
9,
10.

GRAND TOTAL POINTS INCLUDING EXTRA CREDIT
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APPENDIX 11 p .
RESEARCH GUIDELINES
NAME
PERIOD
A DATE| TCHR
STEP TASK _ DUE |INI,

o is it too big to handle?
1 |seLecT TOPIC ¢ Is it too narrow?

¢ Do you need to ask teacher for help?

- ¢ What do you want to find out?
2 | WRITE QUESTIONS , » Who? What? Where? Why? How?

4

< e ¢ Are resources available? Books,
- 3 |FIND RESOURCES magazines, A-V materials, Resource

Persons ! e

a
e Do you need to ask 1ibrarian for help? !

® Did you record on!z one kina of RS
information on each ¢ard?

e Did you write the sub-topicon the card?
4 | TAKE NOTES s Did gou write the source of informatiod
on each card? (author,.p. no.)

& Is your information compiete? -
¢ Did you write each source on separate

v 5 " |'WRITE BIBLIOGRAPHY  cards? (3" x 5" is good size) i

oo . ‘ )
¢ Did you organize your ideas into groupsd
¢ Did you 1d%n!t;. fy the main headings for

6 | MAKE OUTLINE - each group

® Do you have supporting details?

o Did you follow your outline and write
) . 1n paragraph form?
7 | WRITE ROUGH DRAFT e Did you write an introduction and

conc}usjon?

¢ Did you cross out {rrelevant data?
8 MAKE REVISIONS e Did you proofread to check for errors?

' ® Did you accurately recopy your
9 | WRITE FINAL COPY corrected rough draft?

¢ Did you proofread to check for errors?

- -

Planning: How am 1 going to share?

What will I need? |
10 | SHARE . Sharing: * *m I speaking so everyone ' |-
¢an hear?

Q . . 227
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l APPENDIX 111

Foundation Program Objectives

The Foundation Program Objectives established by the Hawaii State
Department of Education prowide the basis for curriculum planning and
development throughout the state. A student who achieves these eight
Foundation Program Objectives by high school graduation is considered
capable of successfully coping with adult life. These objectives .

are. . ) -
L3

rl

1. Develop basic skills for learning and effective

{
communication with others.

”

2. Develop positive self-concept.

3. Develop decision-making and prob]em-so]ving'skills
consistent with the student's proficiency level.

4, Develop independence in learning.
5. Develop physical and emotional health.

>

6. Recognize and pursue career development as an
integral part of personal growth and dévelopment.

7. Develop a continually growing philosophy that
reftects responsibility to self as well as to cthers..

8. Develop creative potential and aesthetic sensitivity.

—— ~
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-APPEND{X I1I _ : .

Performance Expectations for Intermediate ‘Level {Grade 8) ?

Performance expectations are fmportant competencies expected of a range
of students. The feJlowing list of Performance Expectations represents
".those identified for frade 8 (see Student Performance Expectatioivs of the
‘Foundation Program, pp. 54-55, 100-101). However, both d®ades / and 8
provide the instructional congg¥;,f0r development of these competencies.
The appropriate grade level social studies curriculum where each perfor-
mance expectation can be addressed is indicated in the column on the left.

Grade
7, 8 ¢ Describes the basic governmental structures and responsi-
biiities at the local, state, and federal levels.
7, 8 s Describes the lawmaking processes at the local, state, and
federal levels.
S 7, 8 # Compares and contrasts the major Pesponsibilities among the
‘ : local, state, and federal levels of government.
7, 8 ¢ Identifies and defines the major ways in which people
organize themselves in American society today. ’
7, 8 ® Describes how and why people erganize to satisfy basic
social needs.
7, 8 ¢ Compares and contrasts the major ways in which people
_,~ Organize and analyze the effectiveness of their effurte.
7, 8 ¢ Distinguishes statements of facl from opinion when review-
. ing data related to a social' problem.
7, 8 ¢ Gathers data from various sources and organizes the data
related to a social problem.
8, . e Distinguishes between relevant and irrelevant data when
e gathering information for solving a social problem.
8 e Identifies the key questions that need to be answered in
resolving a social problem.
8 e Organizes, analyzes and interprets social science informa-
tion from many sources in solving a tocial problen.
8 e States a |.,pothesis about the cause of a social problem.
7, 8 o Identifies and describes perso;al Social values that are
derived outside of family 1ife and peers.
7, 8 o Identifies the major forces in the community which 1nf1uence
the development of one's personal social values.
7, 8 ® Describes cultural practices of an ethnic group other than
one's own, and explains one's acceptance pr.non-acceptance
of them. _ A)
}3*;
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o Analyzes the reasons for difficuities in acceptance of
cultural practices that differ from one's own.

e Evaluates how personal social values affect development
of one's pérsonality.

® Accepts differences in cultural practices which may conflict
with that of one's family or peers.

¢ Describes one's personal values. ' ;

) v, )
e Explains how one's personal values influence the kinds of
social activities one engages in, ! :

o Exp1a1ns)why.American social values change.

| S
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APPENOIX [I1

Performance Expectations for High School Level (Grade 10)

Performance expectations are important competencies expected oY a range
of students. The following 1ist of Performance Expectations represents
those identified for Grade 10 (see Student Performance Expectations of
the Toundation Program, pp. 54-55, 100-107). However, both grades 9 and

10, as well as the intermediate grades, provide the instructional context
for development of these competencies. The appropriate grade level
social studies c¢urriculum where each performance expectation carn be
addressed is indicated in the column on the left.

Grade
7, 8, 10 ¢ Oescribes the »wwifiaking processes at the Tocal, state, and
" federal levels.
8, 10 o Identifies the basic rights and responsibitities expressed
in the U.S. Constitution.
8, 10 e Explains basic rights and responsibilities in American

sgciety in terms of due process of law.

7, 8, 9, 10 ¢ Identifies basic humen social needs and how various societies

provide for salisfying such needs.

7, 8 9, 10 -8 Identifics several outstanding historical persoinaiilies wiw

were successful in achieving their goals that coniributed Lo

the betterment of society.

8, 10 o Analyzes the characteristics of several historical figures
in American history who were successful in bringing about
changes in the economic and political policies and
practices of the nation,

8, 10 ¢ ldentifies and evaluates the personal social values held by
prominent leaders who brought about economic and political
changes in American history.

</ .

7, 8, 9, 10 & Identifies a social issue or problem and describes the

steps required in solving the issue or Problem.

7, 8, 9, 10 & States a hypothesis about a social problem.

7, 8, 9, 10 o Analyzes data and dggelops alternative solutions to a social

problem. -

7, 8, 9, 10 o Designs a research project to test a hypothesis about a
social probiem.

7, 8, 9, 10 o Reviews the processes invoived in solving a social problem
and evaluates the effectiveness of the outcones,

&, 9, 10 ¢ Designs and implements a research project to t>st a4 hypothesis

atout a social probiem.
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Grade 1

|

7, 8, 10 ri'
10 !o
7, 8 1t ®
/

8, 10 /@

/
8, 10 ®

- _

Identifies the cultural practices, which one's community
values. ' r/{

Nemonstrates personal behavior that recognizes "human
worth and dignity” in relating to nthers.

Describes the multicultural heritage of the American
nation.

bescribes how social change affects development of personail
values. —

Identifies the majcr social values in American society today
and explains how these influence personal values.

Analyzes and evaluates different cultures that have
contributed to the development of American society.

234,
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APPENDIX 11l

Performance Expectations, for High School Level (Grade 12)

Performqpce expectations are important competencies expected of a range
of students. The following 1ist of Performance Expectations represents
those identified for Grade 12 {see Student Performance Expectations ¥f
the Foundation Program, pp. 54-55, 100-101). The performance expecta-
tions for Grade 12 represent the cumulative efforts of grades 7-12. The
apprépriate grade Tevel social studies curriculum where each performance
expectation can be addressed is indicated in the column on the Teft.

Grade

8, 10-12 o Describes one's role in the Faerican election process.

8, 10-12 » Explains the role and function of political parties in the_
Amnerican election process.

8, 10-12 e Predicts probable legisiation on major issues based on ilhe
outcomes of an election.

8, 10-12 e Explains basic rights and responsibilities in American
society in terms of due process of Taw.

8, 10-12 9 Analyzes a probieﬁ of violation of human rights guarantced
4 by the U.S. Bi11 of Rights or denial of due process of Taw.

9, 10-12 e Analyzes the concept of human rights (Universal Declaration of
Human-Rights) and describes its statu)s in the world loday.

7-12 ¢ Analyzes data and develops alternative solutions to a social
problem.
7-12 & States a hypothesis about a social problem.
10-12 o Reviews the processes involved in solving a social problen
. and evaluates the effectiveness of lhe oulComes.
11-12 e Designs and implements a research project to test a hypothesis
about a social problem. -
11-12 o Develops a plan for implementing a recommended alternative
derived from research on a social problem.
“—«~//4]_]2 e Predicts probable consequences of a decision or course of
— action on a social issue involving personal participation.
7-12 e ldentifies the major factors which influence the development of
one's personality {e.g., culture, family and early experience).
11-12 o Identifies a personal social vaiue and explains how 1t influences
one's re]qtionsh{gﬂﬂlﬁb others. ..
8-12 e Identifies and explains how social values held by peers were

developed and accepted.
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11-12

11-12

10-12

[

e Explains the social, financial and occupational differences of
being male and female in American society.

e Identifies and analyzes "those factors {e.g., age, sex,
expectations of self, peers, school, family, citizens of a
state and nation) which may influence personal roles in

the future. . .

o Analyzes a changing American social value and describes the .
consequences as they affect one's role in society. .

Dﬂ
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