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ABSTRACT _

Renewed attention on educational quality is forcing
educators to consider experimenting with new organizational
structures for achieving public school objectives. Eight recent
reports on the state of public precollegiate education in the United
States address the need for better -educational quality. Although the
eight reports vary in emphasis, viewpoint, and recommendations, most
discuss the need for improved curricula, standards, teacher quality,
and finances in the nation’'s elementary and secondary schools.
Educators can respond to these reports by considering changes in
educational organization. Local school districts can be restructured
through consolidation or cooperative arrangements to influence the
flow of educational resources. Examination of the structure of school
and student activities can lead to altering the lockstep approach to
the school day, varying time blocks for certain subjects, and
improving the use of teacher time. Restructuring the educational
professions can build specializations and professional advancement
for teachers. The federal government must maintain educational access
for minorities while supporting research leading to educational
reform. State governments must ensure that state statutes and
educational goals work together. State boards of education must
ensure high standards. Local school districts must consider
innovative and flexible reorganization. A comparison of
recommendations from four major reports is included. (SB)
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WORKING DRAFT Thurston

Organizational Changes In Public Schools -~

_These are interesting times in public education. While the word "interesting"
is usually a cliche, used when one doesn't know precisely what to say about the
subject, the word is appropriate when talking about education today for precisely
this reason. On the ont hand school districts are under increasing financial |
pressure, whether it be from declining enrollments, decreased state commi tment
to public education or property tax relief given through farmland assessment
legislation. Most, if not all, of you are p%é;ona]]y familiar with this financial
pressure and the paper by Geske ably puts this financial plight into context.
At the same time there is unusual public attention being given to public education
byihnrglieved progression of national commission Féports and scholarly studies.
This attention is unprecedented since at least the Sputnik era of the mid 1950's,
and'a1though it is too early to know precisely its impact upon public education,
I think there are two broad themes. First, and most obvious, there is a high
degree of dissatisfaction with the quality of public education. There is room
for debate about the extent to which this feeling is justified, but there is
little question that such a broad level of concern exists. Secondly, there is
no indication that these reports will be translated easily into legislation that
will supply or channel large amounts of additional moneys into public schools
to do what some people think needs to be done. There are proposals calling for
substantial increases in educational funding, making some people think wistfully
aﬂout the post Sputnik era and the financial bonanza this generated for the
schools for moré\&bgp two decades. But it is doubtful that consensus will form
around support for drastically increasing educationa? expenditures, at jeast in
the near future, particularly with the political reality of a considerably

>,

smaller position of the population directly involved with children in e]emeﬁtayy
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or secondary schools-- as was the case in the 1950's-- and the economic reality
of a s]uggi;h ecOnomy unable to meet the current level of commnitments.

Hhaf this suggests to me is that people interested in public educafion are
going to be forced té think about and experiment with new organizational structures
for achieving fhe objectives of public schools. The mecsage is clear that schools
are expected to provide greater educational effectiveness. The difficult ecoromic
times provide an incentive, in some districts En imperative, to examine the
status ﬁqo. But 1n an ironical way this examination and pursuant action might
provide the spark for enthusiasm around which additional support-- financial
and moral~- might follow.

Before discussing the variety of organizational changes I am talking about,
and the part which.various levels of government play in this it is informative
to consider a number of the commission reports and national studies which have
reported on the state of precollegiate education in this country. Although a
detailed analysis of each ofathese repbrts is beyond the scope of this conference
it is instructive, for two reasons, to provide a brief description of each report.
First, most of these reports have received wide publicity in the media and have
the potential for focusing the debate of the future of public education in this
country. Therefore it is imperative for professional educators to know these
reports and to become involved in the debate about their cignificance for
educational reform. Secondly, several of these reports include observations
and/or recommendations about the organization of nublic schools. These matters,

being an important segment of your deliberation today, will be highlighted.
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. & A Nation At Risk: The Imperative
For Educational Reform. The Report of the
National Commission on Excellence In Education]
]

In April of this year the first, and perhaps the most widely publicized
of all these national commission reports was made public. The National Commission
on Excellence Ifi-Education was created ir. 1981 by Secretary of Education Terrell
Bell and was composed of 18 members drawn from various educational perspectiveses
“fhe commission drew upon information and testimony provided at numerous public
hearings around the country and from forty commissioned research papers,as well
as existing material. Frsmsbhis the commission states in uncompromising terms ,
the importance of education to our national well being, and the r1skawh1ch 1n-

el

attention to the schoojs places the-sesurify—of the Nation. The report documents
that mediocrity is the horm in American education but emphasizes that we do not
have to settle for this.. A call is made for vigorous public support for educational
excellence.

We define "excellence"” to mean several related things. At the level of

the individual learner, it means performing on the boundary of individual

ability in ways that test and push back personal limits, in school and

in the workplace. Excellence characterizes a school or college that

sets high expectations and goals for all learners, then tries in every

way possible to help students reach them. Exce]]ence characterizes a

society that has adopted these policies, for it will then be prepared

through the education and skill of its people to respond to the challenges

of a rapidly changing world. OQur Nation's people and its schools and

colleges must be committed to achieving excellence in all these senses.
And this commitment to excellence does not allow for a decreased commitment to
educational equity.

The Commission mafesrecommendations in five broad areas, each with several \

implementing recommendations.

S
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Content:

Finding that most secondary school curricula have been diluted, with no
central purpose, the con;ﬁssion recommended curricular changes which, among
other things, require a foundation in five academic areas-- the so called Néw
Basics include 4 years of English, 3 years of Math, 3 years of Science, 3 years
of Social Studies and 1/2 year of Computer Science for all high school students
who seek a high school diploma. Proficiency in foreign language is stressed
with a recommendation that fbreign language begin in the elementary grades.
Support is also given Eﬁr demanding courses in fine and performing arts anq
vocational education.

Standards and Expectations:

~

The Commission recommended that high schools, colleges and univ;rsities
adopt more rigorousn;nd measurable standards and higher expectaﬁions, both for
academic performance and for student conduct and that four year colleges and
universities raise their admission requirements. The implementing recommendat{ons
focused on increasing the reliability of grades as an indicator of academic
achievement; the raising of admission standérds at 4-year colleges and
universities to build upon and reinforce the importance of the five basic areas;
administering nationwide achievement tests at critical transition points to
monitor student performance and upgrading the quality of texts and other
curriculum materials.
Time:

The Commission recommended that significantly more time be devoted to learning
the New Basics. Implementing recommendations suggested realizing this through more
effective use of the existing school day-- more homewo rk assigned, better use of

the school day, and reduction of disciplinary respcnsibilities of teachers-- as

well as longer school days and longer school years.

* S
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Teaching:

Basically the Commission concluded that the quality of the teaching staff
has tq be upgraded. '?Uur‘gttention is given to the inability tq attract
academically able students to teaching, to the‘need for upgrad{ng teachenﬂ
preparation programs, to the need to upgrade the gquality of the professional
1ife that teachers face and to meet the shortage of teachers in certain key
academic areas.

Leadership and Fiscal Support:

The Commission recommended that citizens across the nation hold educators and

elected officials responsible for providing the leadership necessary io achieve

these reforms, and that citizens provide the fiscal support and stability required

to bring about the reforms. The implementing recommendations in this area .
b % - .

whk oy .
concentrated on the leadership roles of principals and superintendents; on the
roles of local, state and federal goverlments; and on the need for educators,
parents and public officials to assist in impiementing the reforms proposed by

the Commission.

-

The Twentieth Century Fund Task Force Report 3
On Federal Elementary and Secondary Education Policy

2

This report raises concern ahout the inability of elementary and secdndaty
schools to meet the educational needs of this country's students. Schools are
charged with trying to satisfy too many demands, and the fwentieth Century Fund
report calls for schools to focus on the fundamental purpose of providing "the

basic skills of reading, wrifing, and calculating; technical capability in computers;

training in science and foreidb languages; and knowledge of civics." ’
The Task Force report calls for a special responstbility of the federal

governﬁ@ht to provide leadership for increasing educational quality while insuring

equality of access. A national Masters Teachers Program is proposed to recognize
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and reward classroom teaching excellence. The report emphasizes.curriculum

~ upgrading in Tanguage training (both- English and foreign Tanguages) and
‘ mathematics and science education. Th? federal dovernment should provide
financig® support, particularly to guarantee education of those special
categories of students-~-the poor, the handicapped and the ﬁon-Eng]ish speaking--
who are politically poweries%,as well as shouldering the burden of gathering
and monitoring the educational data to insure accountability of our educational
institutions.
\ The Educational Equality Project
of the Coliege Board? .
., ya
Concerned about the mediocrity in precollegiate education in this country
the College Board is committed to pursue the joint ‘goals of excellence and

]

equality through the Educational Euality Project. Recently the project

released its report, Academic Preparation for College:which describes azsréferred

pattern of preparation*whfeh secondary schools can emp]n&_to better prepare high‘
school students for colliege. There is recognition of the interdependence

between Tearning basic academic competencies and learning basic academic subjects.
The desired academic competencies are defined. For example, writing includes the
"ability to conceive ideas" and "the ability to organiie, select and relate ideas"
as well as "the ability to write Standﬁgﬂ English sentences with correct structure,
verb forms, punctuation . . . and other matters of mechanics, word choice and

spelling.” OQOther competencies such as mathematics, studying and computer knowledge
include both the conceptual skills related to that competency as well as the more
mechanical tasks associated with each competency.

Academic Preparation for Coliege identifies the six basic academic subjects:

English, the arts, mathematics, science, social studies and foreign languages.
b

A rationale is provided for the inclusion of each of these subjects as one of the

six basic academic arzas.
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This book emphasizes doing we11f mastering these competencies while studying .

- basic academic subjects. This short book is intended to provide motivation for

high schools to upgrade the quality of their academic offerings.
Action For Excellence: A Comprehensive
Plan to Improve Qur Nation's Schools |
From the National Task Force on Education
for Economic Growth® ' f’

The National Task Force, chaired by Governor Hunt of North Caro]iha and

comp§ised of governors, legislators, corporate chief executives, state and local

school board members, educators, and ofherg jnterested ?% education, reported to °

the nation through the Education Commission of ihe States. The central theme of

this plan ispthat the economic well being of od},count;y is threatened by the

mediocrity of our precoliegiate schools. A call is made for expaqding lhe

definition of basic skills taught in schools as well as renewing the energy and - Ve
commitment to the curriculum of the schools.

There ére eight action recommendations made, most of which give attention to
familiar themes such as expressing a new and higher regard for teachers, assuriﬁg :
quality, increasing productivity in the academic prodram, improving leadership
and management, better serviég unserved 0i underserved students and increasing
resoarces for schools to achieve these objectives. Two new themes introduced
by the National Task korce include a recommendation that each state develop and
‘mplement a plan for improving precollegiate public education and a recommendation

that more effective partnerships be developed to improve education. These partner-

ships could include ties between schools and businesses, higher education and
different organizational configurations.
The Task Force has not disbanded but continues to meet and promote efforts

to implement the Plan to improve the schools.

('
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Science Education Report
issued by the
National Science Board

¥

The Natiohal Science Board issued a report decrying the condition of math

\\and science education in this country.” The recommendations include establishing
2,000 model schools with special science and math programs upgrading training for
the country's 1.16 million teachers rgsponsib]e for these subjects at h{gh school
Tevels a;d balow, more requiredﬂﬁggzsigfgtoufses and longer school days or years.

» ‘This report recognizes that education is a local matter bﬁt ca]]é% for the federal
government to take a leadership role in promoting math and science education. This
leadership role carries identified financial responsibilities. The report calls,
among other things, for regional model schools and upgrading teacher training in
math and scique at an estimated cost of $1.5 billion the first year and $6.5 billion
over the course of 12 year;.

o

High School: A Report on Secondary Education in America,
a study by the Carnegie Foundation
For the Advancement of Teaching’

This 355 page report, written by Ernest Boyer, the president of the Carnegie
Foundation, is the product of three years of investigation which was conduct{?yby
25 educators and researchers in 15 diverse high schools across the country. The
richness of this report cannot be summarized briefly. Still several salient points
need to be made.

The report calls for a core curriculum in the high schools, but unlike other
studies which eunphasize math and science this report focuses on the centrality of
language. There is aiso a recommendation that students complete a service require-
ment which would involve them in volunteer work “in the community or school.

Considerable attention is given to upgrading the quality of the teaching

profession and improving schuol leadership. Emphas%s is placed upon leadership

coming from tﬁa“builijng level. -
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The report recommends thagblarge, comprehensive high séh0015are0;ganize
themselves into smaller "schools-within-schools” in order to establish a more
effective social suppoft mechanism for students. The repdrt states, "we believe
the preferred arrangement is fo have biéness and smallness-- a broad education® '
program with §ﬁbp&btive social arrangenents."
Grant money will be available, administdred b{ the National ‘Association

cf Secondary School Principals, to implement some of the proposed éeforms.

A Study of High Schools by Theodore Sizer8 . "ot
(yet unpublished)

Theodore Sizer, Dean of the Hgﬁg?giéraduate School of Educatian has been
chairman of a group condieting "A Study of High Schools" for the'NationaE
Association of Secondary School Principals and the National Associatign of ’
Independent Schools. Sizer is writing one of the volumes from this study, and

~lthough the volume has not yet been published, a provocative article by Sizer

9

appeared in the June issue of Phi Delta Kappan’ which calls for a reorganization

of the high school. Heowantsva reengineering of the Structure of the hfgh school.
The American high school, he claims, has ; dysfunctional structure.

Sizer develops several themes which he thinks would characterize this new
high school structure, only a few of which I want to highiight.

First, the academic mission of the school needs to be more sharply articulated.

But unlike many of the reports which provide a'long 1ist of minimally necessary
subject matters Sizer calls for a simpler, better-defined list of goals. What

is actually focused upon will emphasize certain higher order thinking skills--

such as reasoning, imagining and analyzing-- and the active invo]vemeﬂt of siudentsf
This typ$ of learning will take place through confrontation and dja]og, not through\
flooding students with facts to memorize. Memorization of facts will be deemphasized
with the cenfra] goai of schooling being students becoming able to teach themselves

and wanting to do so.

1i
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This imrge of schoaling has significant consequences for the type of coverage
that can be realized and'the role and function of teachers. There will need to be
larger Llocks of time which students can use to get into the type of dialog ane
con%roversy necessarygfor deve]opmeng fer these skills. Also, teachers will be
ae{e.to educate fewer students-fhﬁs*“af%jhan they currently manage. Teachers
deserve more autonomr over their schedules” and the way they perforin their jobs.

- Part of this aytenomy can’be reé]{ged through restructuring the profession so

that thére is more variety in the roles that teachers perform in their courses.

This variability wili be reflected through' differentiated salaries, too.

Lastly, the organization of the‘high sehoof needs to get away from the current
10ck-step pattern of age grouping and isolation from the communify. Students must

be allowed to progress au their own rates. .Instruction needs to be geared to the
&

learning styles of the students. ATso there is a 1ot which can be learned outside
of the .school.. Schools should capitalize on this supp1ementery 1earn1ng and
provide incent%Ves for students,to use these out-of-school opportunities to help
them learn even more. -

This 1s a provocat1ve call- to think of restructuring our high schools to
realize more effective 1earn1ng ’

¥

-

~ school reform will ‘start as an effort in exploratory engineering,
designing and testing new structures appropriate to the adolescents, the

. teachers and the culture of the 1980%s. Ve, need new models of schooling,
that attempt several néw approaches at once-- a necessity, given how most

, of the Important aspects of h1gh sch001 structure affect every other’
< aspect.”

A Study of Schooiing'
by John Goodlad10

Following eight years of research by forfy-three researchfiers who conducted
more than 27,000 interviews in a variety of schools spanning the different types
and different locations across the country John Goodlad recently published his
11

findings. Two articles in the March and April, 1983 issues of the Phi Delta

Kappan provided a preview of‘thesg findings. In the April issue Goodlad makes’

[~
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several reconmendations for school improvement, several of which have, important

implication for the organization of the schoh]z

Before presenting some of these recommendations it is important to” staté his
general finding about{teco]]egiate schooling in this tountry, Teaching-and : |
learnlng at a]l levels of schooling are character1zed by a sameness. (lasses are

teacher dominated w1th memorization of facts and recall the ceﬁtra] themes; not

on problem solving or inquiry. Although greater var1at1on was reported 1in the

-
-

factors comprising what can be called the cu]ture of the school-~ perva51ve
v ¥

values in the school climate, pr1nc1pa1¥s)treatment and views of teachers. tEachgrs

perceptions of their prihcipa1§, qualitative elements in the teacher/student\

relationship and parental conthct with teachers, to n&me-a feh,--'the ffna1

teaching and Jearning process of the school can bé characterized by a sameness. »

Students have very little opportunity during the academic program to 1ht£ract\hitﬁ
vteachérs or with one another. Iti1s not surprising then, that students. were

directed toward the aoc1a1 and’ extracurricu]ar because of the 1ntellectua1

vacuum in the schools.

Goodlad emphasizes, contrary to mah& of. the othar national repbrts, that the
restructuring or redesign of these sphdoﬁs will have to be done within the system,
p{ece by piece, in a cooperative process and not by imposed solutions from outside.

Simply stated Goodlad recommends a system where the state clearly articulates .
a full range of goals for schooling that have eherged over time and on which there
now appears to be substantial agreement. "School districts," Goodlad says, “should
be expected to assure the presence in,each school of a comprehensive curriculum
encompassing academic, citizenship, vocational, and personal goals equally accessihﬁe
to all students."]3

School districts will be responsible for meeting these educational objectives,

but the '2cal school is the focal point for déciding how to meet these objectives

fot
o
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.'within the particular characteristics of its staff and student body. This will

necessitate a dialog at the building level, which Goodlad expands upon.

"There should be extensive dialog at the district and building levels
regarding the meaning of these goals, the relative emphases to be
placed on each in the 1ight of Tocal conditions, and the means of
fulfilling them. This dialog should create an awareness of the need
for an attention to teaching procedures and learning activities
frequentiy neglected in classrooms. The faculty of the English
department in a high school, for example, should discuss how to
acirieve student competence not only in writing but also in areas

of personal and social development. Unless each department considers
the whole range of goals of schooling, only-those goa]s within the
narrow subject-matter specialization will be promoted in its program--
and the same will be true of every department of an entire school.

There is much more to sc?gols th 1 preparation for and performance
on achievements tests.

- Th1s will pace unusual responsibility upon the building 1eader to conduct this
dwalog, articulate it into a mean1ngfu1 program of action and monitor it through
sens1b1e-1nterpretat1on of a variety of data.

In addition Goodlad argues for concerted specific attention to curriculum and

ihst}uction. He believes that this concerted action must come as part of the process
of dialog, decision making and action by various constituencies in the school. In

order to institutionalize a structure that will necessitate teacher and administrator

interaction Goodlad proposes organizing schools in four year units of not more than
100 at the elementary level and not more than 160 at the secondary level. A team
of adults guides the learning of this group over the four year period, getting to
know one another very well in the proce{s. Goodlac elaborates.

"tach unit would be self-sufficient for most learning activities but
would share such facilities as the main Tibrary, gymnasium, shops, piay-
grounds, etc. Schools would have considerable autonomy to distribute
full-time teacher equivalents (FTEs) as they saw fit, such arrangements
to be included as part of the planning documents, shared periodically
with the super1ntendent Consequently, four teaching FTEs might be
divided in a primary uni% among a head teacher, two career teachers,

an aide, and an intern,

[
Thefe would be a variety of types of teachers, with important implications

]

for career patterns, salary differences and developing different expertises.

. 14
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This recommendation also carries with it a very different view of the role
of the student., Goodlad wants to replace the present passive role of students
with an active role. Peer teaching-- students helping teach other students-- is
a central component of this active responsibility.

"The multi-aged grouping created by the vertical unit structure directs

attention to the possibilities for peer teaching among students. Those

of us who once taught in one-room schools found in upper-grade students
the teaching resources needed to assure additional practice and, ultimately

mastery learning for other students-- and those students doing the teaching
enhanced their own mastery of the subjects that they taught. The effective

use of students as allies in the teaching process requires that teachers
embrace a new perspective on the teaching process. They must promote a

classroom ethos in which students are responsible not only for their own
learning but also for that of their classmates. Under such circumstances,

cheating becomes almost impossible.” 16

I. Areas of Possible Organizational Change

Whether motivated by financial necessity due to declining enrollments or
decreased -“'upport levels or by attempts to develop new strategies to increase
levels of student learning considerable attention will be given to possible organi-
zational changeg. Consider a few of these areas of change, several of which will
be presented in considerable detail while others are much more exploratory.

In thinking about possible organizational changes it is helpful to distinguish
between changes in the school district and changes in individual schools.

A. Restructuring the Local School District

Although states have primary responsibility for providing public education in
our constitutional federal system our historical experience has been that ﬁﬁﬁh of
this responsibility resides in local school districts. Even though this educational
responsibility is supplemented by the state board of education, regional offices
of education and regional educational cooperatives the local school diétrict is
unquestionably the most significant unit for directﬂhg and then reallocating
educational resources. The restructuring, the reorganization of these school

districts, is one way to influence the flow of these resources.
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We are all aware of the increased interest in the merger or consolidation
of neighboring school districts as a response to declining enrollments and “p51’
dwindling resources. With the enrollment decline continuing in approxlmatelg"uuu ﬂiﬂibjhiﬂﬂ
80% of the I1linois districts and the sizeable number of dTStV‘ICtSHWIH continue jd’f'ld)
to be attractive. Still, it is not clear that sufficient financial or educational
incentives exist to overcome the loss of local identity with a school when

districts are merged. There is also some question about the rationality of

hCTH

recognizing three different types of districts. This organizational structure
will apparently come under closer scrutiny, but it is doubtful that this structure
will be abondoned in the near future.

Bevond consolidation or merger of school districts there are a number of
organizational relationships that can be utilized for expanding the type of
educational services available to students. These seem to be most relevant
for small districts that do not have the scale to undertake certain initiatives
alone. Cooperative arrangements-- modeled after the special education Or vocational
education systems-- can be expanded to enrich opportunities for gifted students,
or for particular parts of the curriculum. Beyond this it would be possible for
staff in two or three districts to cooperate on curriculum development. Consider,
for example, the high school social studies teachers from two or three small
districts collaborating on revi;ing the U.S. History curriculum.

The regional superintendents are able to provide a small number of cooperative
ventures that serve several districts. This cross district responsibility could
be encouraged.

Some states are instituting specialized schools which will draw upon students
from all over the state and which self-consciously provide models of teaching

rh
and curriculum to other schools throhgheut the state. North Carolina, for example,

has funded a boarding high school which specializes on math and science instruction.

16
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The lab schools at I11inois State University and the University of I11inois have
the potential for being moved in this direction, but there is no indication of
any- interest ir\ doing this.

In additiﬂﬂ to the jinformal arrangements that can be made between distritts
in @ number of areas there is also room for encouraging activities that go beyond
local district identification. For example, the IHSA could a]lo# some competitions
win whicn sfudents from an area, rather than a particular school district, would
form the basis of the team. Or, more importantly, if there are circumstances in
which there aren't sufficient numbers of interested students to maki a team in
a school district they would be allowed to join students in another.district.

The comments by Goodlad and Sizer about the desirability of ?rhcu“h?SS
suggest we may want to be more creative about how we approach consolidation.
Both call for fostering small manageable social structures within a rich educational
support environment. This ought to make us think hard about consclidation as a
means simply of getting large numbers of students together. Rather it suggests
that we need to inquire about ways of insuring the strong support services-- the
library, physical education facilities, etc. This, then, suggests that cooperation
with other governmental bodies might produce cooperative results that could benefit
both parties. For example, ¢ n the library facilities of the small town be
coordinated with the school, or the physical plant and physical edu.ation facilities
be coordinated and shared with the village or municipality or park district? Some
of the suppcrt services which define quality education also provide indicators of

a qualitative 1ife that ocher people in the community can utilize.

B. Examination of Structure of Schools and Activities That Students Fngage In
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B. Examination of Structure of Schools and Activities That
-Students Engage—In

#

Goodlad's characterization of the sameness of schooling-- teacher centered

instruction, classes with approximately the same number of students and the
tyranny of the schedule and the bells which block instruction into regular
patterns throughlut the day-- invites us to think of alternztive organizational
structures. Assuming the luxury of disregarding the reality of scheduling the
students it is instructive to imagine possible alternative structures. Two rather
simple ways of looking at altering the structure of the students' school day are

_the fixed Tength periods and the predictability of class size. It is easy to
think about allocating different amounts of time to biology than to English or
math than to Spanish. Not only might this relationship be different as a general
standard, but it also might be different for one individual student than for
another. It is also easy to think of variations between days of the week. For
example, a large block of time could be spent on biology on Tuesday but it would
receive no time on Wednesday or Friday. The variation on class size is also easy
to picture. There could be times when 150 students listen to a Tecture, other
times when £~10 students engage in a discussion or prepare a project and still
other times when students work alone reading, writing, interacting with a computer
keyborad or whatever.

In order to realize these different configurations schools will need to be
able to take advantage of certain technologies available and be preﬂzred to
utilize the time of the teachers differently. The possibilities of technology
are all very familiar but probably not very widely used currently. Audio and :
video tapes as well as computers all provide ways for students to get information
that frees up teachers to do more diagnostic work and more interacting, more
challenging dialogue with students. It is.not unusual for a teacher in the

current lockstep classroom pattern to give the same lecture to 3 or 4 classes of
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25-30 students each period. It is possible to tape this lecture and free up
the teacher for other types of student interaction for the other 2 or 3 periods.

Although there is nothing new in any of this there are probably serious
reservations about how the school could function with so many potential variation
in time and space allocations. I am not exactly sure of the blueprint mygeTf.
But it is clear that the learning environment would be very different and ;Ehld
probably have to be done by managing the structure for a small group of students.™
So, a group of X teachers working with 100 or 150 students over a period of 3 or
4 years could be in the position to vary the structures of the organization.

C. Restructuring the Educational Professions

1. Teachers

Although the learning process is a very complicated one the teaching profession
is probably less differentiated than almost any other profe;sion. Specialization
has been the trend in both the medical and legal professions in the last two

decades while teachers basically perform in the same way across the teaching pro-

. fession. Teachers specialize in early elementary education ur high school social

studies, but they do not specialize in the functions or performance of their jobs.
Teachers generally have a predictable number of students and are paid according
to a set salary schedule. The job descriptions of teachers and their expected
performance varies little across ages of children or subject matter expertise.
With the current concern over the quality of teachers in the classroom and the
lower qualifications of candidates in certain teacher training programs, and
actual shortages in other areas, it is appropriate to consider the structure
of the teaching profession.

Merit pay has jumped into national attention as a proposed response to
reward, and presumably thereby encourage, better teaching. Much of the discussion//”#/
around merit pay seems clumsy and tending to overlook the real measurement

problems involved with making judgments about quality. A more promising approach

15
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would, I think, be to build upon &pe d1vers1ty of teachers. Look to develop
specializations among teachers, rang1ng from subject matter expertise to
curriculum expertise to other expertise, as well as allowing a variety of types
of positions.‘éThese positions could range from master teachers through classroom
teachers to teacher aides and technology specialists. There could also be room
for job sharing and part time teachers to participate in the teaching force.
These different positions would require different qualifications and would have
different ranges of remuneration. They also provide a pesis for professional
advancement that does not currently exist. A

2. Administrators

There is a trend toward school district decentralization with greater autonomy
placed upon the Tocal building. Administrators will need to have a wide range of
skills in working with people and understanding curriculum to be able to satisfy
these new expectations.
1. ImpTementation of Organizational Changes -

At a time when little variation exists in the schooling of children the
publication of a number of national commission reports and national studies of
education propose a variety of recommendations to respond to certain perceived
deficiencies of precollegiate education. This scrutiny has focused attention
and debate about precollegiate education, but except for isolated instances of
school district consolidation the nature of the policy responses remains to be
determined. The challenge is how to upgrade the quality of public elementary
and secondary education without compromising our attention to cultural, racial,
ethnic and linguistic diversity. We can, I believe, agree upon this as an

honorable goal. The interesting problem is identifying those policies which

will maximize the Tikelihood of this occurring.
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It is important at the outset to recognize the wide differences in view

points, emphases and recommendations generated by these national reports and
studies. The reports differ both upon the rcie of the federal government in
initiating reforms and the prescriptiveness of the reforms. [ must admit at
the outset my perspective far thinking about policies which will most effectively
reform the educational system. Although I am sensitive to the need to attract
new and different resources to aid in upgrading education ! am supportive of
Sizer and Goodlad in looking to reform coming from local school districts with
broad involvement by a number of constituencies. With this admission let's
consider policy initiatives which will provide an environment for these
structural changes.

Federal

The federal government can play a significant role in making resources
available to respond to improving precollegiate education, but his financial
commitment threatens to lead to prescriptive solutions which are easy to articulate
but preclude experiméntation with a variety of options. The government should be
vigilant in protecting minorities and supporting research which explores the
strengths and weaknesses of various approaches taken.

State

A. The Legislature and Goverror

Under our constitutional system the state assumes primary responsibility
for providing a free public education. In carrying out this responsibility the
Tegislates certain specific requirements and then delegates other educational
re;ponsibilities to other governing bodies. Major responsibility is given to
local boards of education with regignal offices of education and the state
board of education. given certain/responsibilities. This framework often

[ p—

Timits the range of options that dre available in organizing a particular activity.

ERIC 21
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Jn responding to concerns about educational quality there are two things which *

i}he state legisléture needs to be attentive to. First, the state needs to be
{Hlert for dysfunctional relationships between certain statutes and‘what it desirqs
to achieve. For example, ﬁuch attention has been given to the charge of teachers
who are poorly qualified for® the teaching assignments they hold. Yet this concern
is voiced at the same time that the state requires-- in absence of a collective
bargaining agreement to the contrary-- that bumping privileges be based upon
seniority in a reduction-in-force situation so 1ong as the teachers are minimally
qualified for the position. Let the legislature be alert for teacher quality in
examining the impact of various statutes. This may be naive given the political
interests that legislators have in paying attention to certain legislation. Still,
it is probably time that there needs to be more information gotten to legislators
about how certain statutes-- existing as well as proposed-- are likely to affect
educational outcpmes.

Second, the state needs to be attentive to a structure of organizational
authority that allows maximum poteatial for flexibility in responding to
educational matters. Collective bargaining is one area that has the potential
for allowing such flexibility. It is potentially a vehicle for teachers to be
involved in critical decision making that could speak to upgrading certain
educational practices. Yet their collective bargaining exists within a statutory
framework that dictates certain constraints. For example, it is difficult for
districts to utilize part time teachers or to define teaching in a broader range
of instructional types. If collective bargaining exists to protect the interest
of the teachers why not strike some ofbthe protectional teacher legislation from
the statutes?

Consolidation provides another example of the limitations that are placed

upon school districts. Although scme of the 1983 statutory revisions have
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loosened this somewhat there are still a number of options that are not possible.
It would be difficult to arrange a joint ownership of certainly facilities like
a library between a school district and a community or to allow a contracting
out of certain students to a neighboring district. The technology of teaching
allows us to think about organizational arrangements that do not require the
collection of students at the same 10cati0nrevery day the way we have thought
about it historically. The implications of this for the role of the local school
district is critical, and the current statute does not allow this flexibility,

B. State Board of Education

The State Board of Education occupies a position in which it can speak to
the Governor and legislature gbout the implication of proposed and existing of
state policies upon educational quality. It also has the responsibility
establishing certain educational standards and monitoring compliance with these.
The state board needs to be careful that these state standards -are articulated
sufficiently high and sufficiently broadly so that local school districts have
some flexibility about how to meet them in a fashion most appropriate to its
circumstances. ’

In addition the state board will want to support initiatives Eo test different
arrangements and organizations of instructional resources t0 see how they work.
For example, the State Board of Education could take the lead in coordinating
intensive use of computer technology in 2 or 3 school districts. University and
business expertise could be included in this initiative. The general notion is
tha% more work needs to be done.on developing computer assisted instructional
software as well as working on the integration of this material into the
instructional program. Initiatives such as this could go a Tong way to being
disseminated to other districts as well as providing a training site for teachers
from other districts who are interested in C.A.I.

The State Board could also initiate, once again with funding and some staff

A
oy
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support, some innovative organizational changes in small school districts short
of consolidation. This could range for support for sharing of certain specialized
staff between districts to establishing networks of students between schools to
encourage greater in-depth concentration in math or science or é;glish or foreign
language. Theré are actions the board can take which symbolize support for
academic endeavors and which can encourage faculty and studenté to broaden their ¢
contacts and their perspectives. )

Local School Districts

Much of the responsibility for improving education will fall upon the local
district, and the district will enjoy some discretion to decide the quality of
the educational program it wants and will have some degree of flexibility to try
to realize this. It is possible that the collective bargaining process can be
utilized to realize some innovative realignments and to bring teachers' expertise
into the policy making arena. Still, given the largely advErsaEi;l nature of
this relationship the way it has been practiced to date in I11inois does not
make me sanguine. .

Communi ty aiscussiOns will be important in articulating the curricular
objectives of a particular school, and then cooperation by teachers and staff
will be necessary to make certain small innovative steps whicﬁ will be necessary
to realize these objectives. Some:changes will necessitate drastic changes in
the way students and teachers interact, and this change will probably need to

take place gradually.
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Conclusion
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Judicial and legislative concern about the‘civil rights of students over
the pact two decades has led to the proceduralization of schools and the application
of strict regulatory contract. Due process evolved as a constitutional standard
in which students are required to receive a notice and hearing before certain
sanctions can be applied. This was expanded as the legislative mechanism employed
in 94-142 to arrive at the most appropriate placement fﬂr handicapped children.
In fact, the nature of administration of public 5chools can in_many ways be
described in procedural terms. Much of the administrator’s time is spent talking
with various constituencies to see if they agree to a particular resolution.

Legislators refined the regulatory model to apply to alleged civil rights‘
vielations. General legislation was passed and then administrative agencies
wrote detailed prescriptive regulations which identified prohibited behavior.
Due prbcess and civil rights remedies will contineu to bé available, as they
well should. It is not clear whether this prescriptive regulatory model will
be applied to our current concerns over the quality of our injfructional program.
In some ways it is easier to apply the regulatory model to certain things such
as time in school or the number of required Eng‘ish or math courses necessary to
graduate from high school, and we will certainly see some of this. But I fear
tha? these changes will not go to the heart 0f the reform that is appropriate,
and that it would be a mistake to rely on this model to try to realize such
changes. Therefore I urge that we look bé&ond the regulatory model to look for
initiatives, possible avenues for action, that will increase local flexibility
to deal with organizational matters.

There is a major chai!enge in this.” Although admin%strators are notorious
for their lvge for railing against the mindless requirements that-.they were made
to follow pursuant to the regulatory model it did allow the 1UXUrx of saying "I

may not like doing this, but_I have no choice and am required to do it." This
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did provide a certain amount of security. With discretignm and flexibility comeL;
//; rasponsibility. The emphas}s here will be on the superintendent and princip&]

as instructional leaders. It is a responsibility that is sobering but one

. which I encourage,
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Companson of Recommendations from Selected Edudation Reform Reports

The Cotle‘ge Board

CURRICULUM

Sigrhicantiy more tme should be
devoted to tearming the new
basics —Enghsh mathematics
science socal studies. and
compuler sceences and far the
coltege-bound a foreign fanguage

Rigorous programs should be
provided 10 advance studéents
personal. educational. and
gocupatonal goats. such as the
fine and petiogming arts and
vocational education

\H%chools shoutd
erownde Teoond base ' Engbsh

language development and
wriing, Computanional and
Problem-solving skills. science.
social studies. foresgn language,
and the arts

Forergn languages should be
s1aried in the elemenlary grades
with 4-6 vears ol study

The Iederal government should
clearty s1aie that the most
wnpartant objeciwve of elementary
and secondary educanon i the
United States s the development
of hteracy in the English language

The school curntelum should be
strengtheéned St1ases and
comfnumbes should Wentify skills
[hey expect the sChools 10 1impart

The academic expenenck shouly
be more intense and more
productive Courses not only in
mathemancs and science, bul al$0
n all disciPlines. must be
entiver.ed and imbroved The goal
shoutd be both ngher subsiance
and greater mouvantional

power —ehmination of “soft”
non-¢sseniadl courses. more
enthus@astic involvement of
students i earning,
encouragement of mastery of
skills beyond the bastcs. e
problem-solving. analyss.
infecPrelation. and Persyudsive
whiling

Educatprs. business and labor
leaders, and other wnteresied
parhes should clearly Wenlify the
skills that the schools are
expecied [0 1impart 10 students for
effectiva employment and
ciizenshup

The school curnculum should be
desgned 10 ensuie that Students
actueve tha specild gutcomes which
aie deemed neces<ary, particutariy i
the student Plans 1o enroll in college
These outcomes are |clennlne°d h Iwo
sels Basic Academic Compelencies,
ncluding réadng writirig, speaking &
listeming. mathemalics reasoning &
studying. and Basic Academic
Subtects. inclurding specitic
knowledge and skilis w English. the
Arts. Mathematics 5aience. Socal
Studhes and Foreign Languages [n
additon. the cumncutum should
ensure the students should acquire
Computer Competgncy

High School Graduation Requirements

All students seeking a diploma
should be required 1o comPlate (a)
4 years of English, (b} 3 years of
mathemancs. {ch 3 years ol
science. (d} 3 years of sacial
studies, and le} one-nall year of
compuker sGience For the
cotlege-bound, 2 vears ol loreign
language 1n high school are
strongly recommended

=MNo comparable provision—

=No comparable Proviston —

¥

¥

. =No comparable Provision—

r

a

Course Content

[Detasied implementing
receMmendations are included for
gach subtect area )

— No comparable provison —

{A us1 of “Basic Skills and
Competencres Jor Productive
Employment” 15 contained n the
Apnendoc}

— Seg Curncuium —

Proficiency i a Second Language

for the college-bound. 1wa vears
of a foreign language in hugh
schoot are steongly recommended

Every Amercan public school
student should have the
opportumty 1o acquire proficiency
n a second Janguage

—No comparable provision —

College entrants will need proficienty
m another language

Q@ Educanon Commussion ol the States

ERIC

Aruitoxt provided by Eic:
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The National Commission on
Excellence in Education

ECS"* Task Force on Education
for Economic Growih

Twentieth Cenlury Fund
Task Force

The College Board

Time

Significentiy more time should be
devoted 1o learning the new
basics”

Scnool distrcts and state
tegisiatures shoutd sirongly
consider 7-hour school davs. as
wett a5 a 200- 1 220-¢a¥ schoo!
¥ear

Time available for learning should
be expanded thiough betier
classroom management and
orgamzation ol the school day

Additienab instrucuonal time:
should be found 1o meet the
needs ol Stow [earners, the gifled.
and others who need more
nsiructional divessiy than can be
prowided in the conventional
school day and year

Evary state should intiease the
duiation and wtensity of
academic learming time Studénts
should be introduced earhier to
such cntical subjects as science
Schools shoutd examning each
school vear especiatly the twellth
gtade. 16 ensure that ime s not
wasted

—No comparabie PIoviSion -

Both states and localties should
consider lengthemng the school
year and the school day by
extenting teachers’ contracts

Learning me shoutd be wncreased «

by establishmg - wider range of
fearning oPpoit wues beyond the
normal school day and year

—No comparable provision —

Textbooks and Instructronal Materials

Textbooks and 10015 of learmng
and teaching should be upgraded
and uPdated 1o assure more
ngorous conlent and 1o reflect
currént applications of
technotogy. the best scholarshed,
and resgarch findings

Funds should be made available
10 develop 1exts lor the
chsadvantaged, learming disabled,
and gilled and talentled

= No combaiable Provision— — No comParabte Provision -

—No comparable Provison —

e

Textbook Adoption

in adopling textbooks. states and

Jecaihes should evalyate lexts on

the basis of their capaciy 1¢

present rigorous and challenging

materat clearly’and should

reqQuire Publishars € furnish

evaluauge data oh effecliveness
= -

— No comparable provision — — No comparablée Provision—

/!
—MNo comParable provision—

-

x 1

Homework ¢

Students in high school should be
assigned homework

—No compParabie provision—

States and Iocgl $Ghool districls
shoutd establiskefirm, explicit, and
demending redlirements,
concerning homework, ™4

Q

- . .

— Mo comParable Drgvisien —

1 Pl
'

3
.

Effecine Study and Work Skills

. . B
-

-
* 1

» .
= Nu combarabie Drovision— —N¢'comParable Provision —

Elfecuve study and work skills - One of the Basic Academuc
should b2 introduced in the eanly Competencies which students should
grades and contnued throughout A acQuire
the student’s schookng T e ' ) .
1 L
& . ’ . " * -
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The National Commission on
Excellence in Education
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Twenlieth Ceniury Fund
Task Force

ECS' Task Force on Education
for Economic Growth

The College Board

PROGRAMS FOR SPECIAL POPULATIONS

The tegeral government n
cooperalion wih stazes anc
tocahlhias shouid betl tneos the
needs ol key Qroups of students
50Ch 3¢ the gdled and 1alented
saCoeconOmucany thsadvantaged
minGrity and {, \guaae eanoity
students and he hdanditabped

Federal eflons to Drovide speciat
educaton programs 10 the poor
and the handiCaPied should be
conbirued M

Federal prigrame 1 the
d-sadvantaged and himited English
speaking should be maintained

States and school gstacls should
increase parhaination of young

women and minonhes in Courses
where liveY are underepresenled

Siates and schoal distnicts should
wenhly and chatienge
acadermcally fted students

Stales and schoot sYstems should
specilaically include handicapped
chiddren in pHogeams for
education and econamc growlh

tducational qualily must not lead 10
achions that hmik the aspirations &
oPPortunites of disadvantaged and
minodily Youth  arbntrary standards
musT aot he imposed wilhoul concern
for enabling $tudenis to meet them

Special Feltowshps for academics

— Mo comparable provison —

Special lederat fehowshiPs should
be awarded 10 s'udenisto
encourage the creatign of srnali,
ndnnduahzed programs stalied by
cested teachers and run as
smalt-scale academes

—MNo comparable provision —

—No comPBarabte provision —

COLLEGE ENTAANCE REQUIREMENTS

Four.year colleges ard
umversihies, should idi5€ thew
admiss10n standaros in ine with
the recommended requitements
1o: high schoot graduation

= N¢ ¢omparabte provisiun —

Colleges «nd uneversities should
rarse 1hew entrance requirements

The ProDosed duicomes are
essenhally mimymum coliege
1eQuyements

PEAFORMANCE STANDARDE FOR STUDENTS

Grades shoutd be renable
ndicators of a student s readiness
tor furthes study

— NG comparahle Drovision —

States and school Systems should
estalish reGurements conLeeming
disciphne grades, and other
matters

—No 9thér comParable PrOYiSIOn—

Standarduzled Tests

Standardwed 1ests should be
adrnestered Al Mayoer transslion
points 1rom one tevel ol schoching
10 anolhed and particula*ly Wom
migh school to college of work

« The purbode would be 10 Cerufy
credenbals, senify the need for
remedial work and Wenlity
oPporiumilies for ennchmenl

~ No comparabie Prowsion -

Effectve Progeams should be
estabhshed 10 momior student
Prograss thicugh Deuodr%laslmg
ol general achwevemenl and
sPecihic Skills The 1e3ting Program
shoutd be linked 10 a Carelully
designed Program of remedialion
and enrichmen! 10r students who
need sPecial help

Student Progress

Pracement and grouPmng ol
students as weh as pranotion
and gradualon pohcies should bie
guded by the acadurme progress
ol sjudents Ind ther .nstructional
needs rdther than by ngud
agherence 10 age

- No comParatse provision =

Student Progress shoutd be
measured by tests of general
actuevernant and sPecslc skills
wilh Promoton based on mastery
nol age

States and locat disto 14 should
eslablish fiem exphery and
demanding redquirements
concerming studonl dratdes
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for Economic Growth

The College Board

Student Absences and Farlures

Attendance PONCIES wath cigar
incentives and sanchons should
be used 10 reduce the amount of
time fos1 through student
absenteersim and tardiness

=~ Mo comparable provison —

Siaes schuul systemns pracipals
teachers and barents should work
to reduce Student absences and
school taures E1forts 10 deal waih
absenteasm and Yropouts should
nClude revitdhzing course
matenats and makwhg educalional
scheduies flexible entugh 1o
accommodate students wikh
specral problems

- Mo ulbier comitiansile broy 1S -

Dhscipline -

Tha burden on teachers to
mainiain hsciphne showd be
reduced by developing and
enforcing fwen and tair conduct
codes and by considening
aternatwve rooms. Peograms, and
sChoots lor distuPtive studenis

ww—«— —— F . .J.w..‘--.-

= N0 comPrabie Prowision—

States and tocal sSChool distncts
shoutd estabihsh hrm exphcit. and
demanding redurrements
concermng siudent disCiPhne

TEACHERS

Teacher Peepardtion should be
imPeoved. and teaching should be
made a more rewarding Protession

A major {federal inibidlwe shoutd
be underiaken that emphasizes
the cntical imporance of quabity
teachers 1 Amerncd § SChools

States and school districts Should
imProve in2thods or rec uniing.
Udining and payng teachers

. Teacher Preparation

i Persons Prepanng to teach should
. be reQusred 0 meet high
educational s1andards. and 1o
) demonstraie combetence In
academiC LisciPthnes

Mastes teachers should be
involved in designing teacher
Preparahon programs

Rescurces should be used 10 solve
the crobtemof a shortage of
mathematics and sc.ence 1eachers

— Mo comparable proviSipn —

Every stale and 10¢at sChoo!
district wilh the fullest
Parhicipaon of 1eachers should
drastically snprove methods of
traning teachars

S1ates Singly of 1 COORERINON
wilh one another should eslabhsh
batler pra 5erviCe and inservice
education Progrdms or teachers

Teacher Certsfication

€ltorts should be made to have

= Quahfred persons with academe
tediming v mathematcs and
science eligibie to 1each Other
aréas of ¢nucas need, such as
€nghsh. mus) also be addressed

— Mo comParatie provision —

Teacher cervhcalion processes
should be changed 1o make i
possible kor qualified “oulsiders”
10 5¢rve i the SChooks

Master Teachers

Schoot boaras admimstralors
and 1eacherss shoutd cooperate (o
develop careet 13dders {or
teachers thal distingush belween
the begmming insteucior, the
expenenced 1eacher and the
masier \eacher

A nationat Masier s Teacher
Program should be established
funded by the federd)
government, that recognizes and
rewards teachung excellgnce

Staies should credle career
ladders tor 1eachers

ERIC
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Coligges and universities shouid
be judged on the perormance of
their graduates

—No comparable Drovision —

' The! National Commission on Twenltieth Century Fund ECS*® Task Force on Education
f——-- - Excellence inEgucation Task Forca for Economit Growth The College Board
Teacher Education Instuutions q

Bach Siate should substantally
FESiruCiure and renewr 15 1eacher
traming currccutom. and shouid
upgraae the acadenwc Quahty of
the teacher rdnng cuyraculum SO
Ihat entenng teachers will meel
higher srandards

= No olher comParabte Provision—

Teacher Salanes or Grants

Teacher satanes should be
ncreased and made
prolessionally compeblive and
rmarkel sensive

School hoards should adopt an
1 l.month cOntract {0r teachers

Teacner satanes shouid be

Master teachers would be
awarded agrant of $40.000 per
year lor a Peniod ol 5 years

Anincenive apRroach should be
adopted 1o provide awards 10
teachoers of exceptional meni.
awards should be numerou.
enaagh 1o aitract nalional

Every si1ate and local school
sl wath the fullest
pariopantion of teachers. should
drastically y/mProve methods for
paving teachers

Financial incentwes {01 teachers
shoutd be keyed 10 dilfenng
responsibiibes and 1o filling
Srtical noeds wn cerlain Suhject

Performance based altention and substantial endugh areas
10 keep the master (eachers i the
C1ASSTO0m

Teacher Performance

Salary promotion. lenure, and
2lenbion decisions showd be ued
10 an effechve evaluation system
that includes peer review $0 that
supenor 1eachers may be :
rewarded, average ones may be
envouraged, and poor ones may
be esther improved of termimated

Master teachers should be
nvolved i suPerasing teachers
dunng thex Probationary yers

The master \eacher proposal Is
designed 1o “Pave the way for
reconsyderation of mert based
personnel sysiems”

o

Boards of educalion and higher

educaton olficaals should .
Cooperate wilh teachers and
adminiSualors on ways Lo

measure the effectivenass of

teachers and reward oulstanding
pertorinance

Procedures shoukd be inghtened
for deciding which teachers 10
retain and dismuss

Recagnuron of Teachers

- NO comParable Provision --

~No compParable provainn—

Stales. commumties, the media.
and businesses should dewise new
waYs 1o honor teachers

Loans/Granis for Prospectwe Teachers

Incgntive” suchas geants and
{oans. should be made avasable 1o
atiract oulstanding students mto
the teaching prof@ssion

A scholarshwp program should be
used to augmeni the supply of
teachers In mathermnatics and
science as well as in loreign
languages

Scholarsheps and other hinandral
incentives shoutd be used te
Mtract the most able Pepple into
1eaching

LEAOQERSHIP AND MANAGEMENT

Ciizens across the nahion shouwld
hold evucators and elected
olhicials responsible Jor providing
the JeadershuD necessary 1o
achseve these reforms

The executive an.] legisiative
branches of the lederal

government should emphasize the

need for better schools and 2
betler education lor alt young
Amencans

Schools should use eHeclive
managemenl lechnQves
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_

Twentioth Century Fund
Task Force

The National Commission on
Excellence inEducation

. »

ECS" Task Force on Educatiun

for Economic Growth The Coitege Board

- —

Prncipals
22 ST AT PR TS T ENCT SRR Ft NS T TS
reaSt Llay aupuld peet m

M A able Brsvisnas —

Princifals should be n chaege ol
educatonal progeams Pay shouid

- My athet Lenbarabie fLrovicigh —

4 Deveh ainid sChon gl Carminutaly be retated 1o responsibilitres and

Sutfort luf tetems effeciveness States should set
mgher standarcs 101 recrusting

Admawsirative burdens aug traerang and momlonng the
r21ated I UNIONS ot 1he tead het periomance of pnncipals
should be teduced 10 aths ts e
tine avanabde i 18800 At

‘? learmng

§ -

School Boards

} SChooh BOArds must CORsOIGusly
develoh 1eadershi skiis at the

-- Mo compatabite DeovisIon

-- Mo comprarable provision —

i’ sChoo! and dhstnct tevels il the N
telorms are to be actueved
’ r
Educators, Pareats. and Ciizens
The Comimssion calls ubon — Mo comparabte provision - — Mo comizatable p1Ovision—
. educators parends and caizens al
all tevels 10 assist »n Drngng
sboul the 1i2IGIans pronosed .n ihe
teport
FISCAL SUPPORYT
. Cruzens should provide the liscal The {ederal government must Schnols should make the best
suroqet and s1abwhiY redured 10 conlinue 0 kel meet the sPecial Possible use of resources More
bring about the reloems needs of poor and MINOnTy lunds are needed lrom all sources
studenls while iaking the lead n for seleCtive investments in elforls
meenng the generat and that promole Quahty
overwhelmmg need ko
educatonal Quahty
Federal Government
{See PROGRAMS rOR SFECIAL Categorical Programs required by The tederal government has an - R
POPULATIONS ) thelederal governmeni shoutd be  essenbal subpborting role in
funded 1through ihe federal fmancing educ alion
treasury
The tederal government shiutd
fund Ihe Master Teachers Progiam
The lederal government has a
responsibibty 1o heiR overcome
’ the unevenness of S1ate ellons 1o -
fund educanon
Schoot disIncis with subs1antral
numbers of immigrand children
shoutd recewe Federal wnpact and
Faderal fungls now ysed 1or ’
twhingual ecfucation should be
used 10 {each non-Enghsh
speakmg Cheideen how 10 spedk
read and wrie Enghsh
Stajes and Locahtees
]
Sia1¢ and tocal schoo) 0lheials - Mo cetnbarable provision — States ond 10callies have ihe
including sChod bezard meanbers chiglieipansibshity for subhorimg
. governors and teguslators have the schoels and making
Ihe [nimaty (esponsib ity 1or educabional pohcy Stases showld
hnan<ing and goverming sc hoots continue ellons 1o secure more
and incw poeating theso relonns eQutable disirbuion ol
G educationdl polrcies and Hiscal educahional resources Mose
planneng hunan, haancial. and nstidviional
* e scurces should be invested in
. educalron
3
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. < e National Comnussion on
.~ Excellencen Education

e

Twanltieth Century Fund
Task Force

ECS”* Task Force on Educalion
for Economic Growlh

g

The College Board

FEDERAL ROLE

Tre fodera government s rule
inCludes several funclions of
naLEnal consequence 1hat stales
and lULAkDes arg unlikely 10 be
able 10 meel Pro1eching the
constitulional and cwvit rights of
students and personaet
collecing data stabistics. and
generaknlormation about
educatin suppoching 1eaches
rasving 10 Inese areds of shorage
of key nauonal needs and
providing student hndngciat
As5151aNCe gnd resedrch dnd
gradudte lrawvung Assistance
showld be provided with 3
rummum of adenunestiatbve
bhurden and mrUSIvVEness

The lederat goverament has the
oomary responsdnbty 10 dentily
1he nAt0Galinterest i edycanin
and also 10 hetp lund angd subbon
elioris W0 protect and promote
that interest

The executive and leqisiatve
branches of the lederal
governméent are called upon 10
emphasize the need for beter
schools and a beter education for
young Amencans

The federal gOvernment should
promote and subport Profciency
in Enghsh dor all chitdren e the
pubig schools but especially foi
those who do nol speak Englhish

of have Only a wviled command of
Engush

Federal attention and assistance
should go to econGrucally
depressed locahlies with
concenltaions ol smrgrant
and/Cr i ovenshed groups as
well as thos2 Ihat slready are
rmaking sroeng effons 1 imProve
their educational berlormance
The federal government shoutd
emPbhasize Drogeams 1o develol
basec screntshic Ineracy among all
Cszens and Programs 10 Browvde
advanced (raswng i mathematics
and science for secondary schiol
studenis

iAls0. see "TEACHERS" above!}

-

Sue Federal Sovernment under
FISCAL SUPPORT " above)

- No other comparable Prywvision—

Federal Research Effons

{See "FEDERAL ROLE" above !

Federat Sudport sheu'd be
proveded Jor specihic resech
actwibigs such a5 basi¢ daa,
educalLonal performandce.
evatuation 0f Federst educabion
pregrams and fundamenial
résearch into 1€Arming processes

— Mo comParable Provision —

-

——

IMPLEMENTATION PLAN

(See "LLADERSHIP AND
MANAGEMENT )

--}No comParabile provision —

Each siate should devetop and
tmplement a Plan lor impioving
educaion in grades K-12 Each
governor shoud appoint a broadly
inclusve task 1orce pn educalon
Ior economic growth This Lask
lorce should develop an
impiementaton Plan for the state

Each locat schoot thsinct also
should develol its Own
wmplementalion Plan

= NO COmDrable Diovision —

BUSINESS/EDUCATIDN PARTNERSHIPS

— Mo comparable Provis«n—

Partnersk.ps lormproving
educatson should be lormed with
cartiCi-aton by businesses labor
and the prolessions Public
olhciats. higher educaton
clhicials, and school olcials
should establish they own

Dar ingrshuds
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