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STATE PROGRAMS OF SCHCOL IMPROVEMENT: AN OVERVIEW

L

Improving .the quality of education.in a time of fiscal
unce&tainty is becoming one of -the major education

challenges of .the 1980s. To meet that challenge, state
educatioh leaders are developind a yide variety of Q'
innovative and successful school improvement activities,

In the -past: few years activities directed toward,

improving the- guality of education have been initiated
in many states at both the local and state levels. Tax
and ‘budget limitations, cuts in federal a2id, public
demands for educatjon improvement and, most recently,
national commissions and task force reports have all

served ds the impetus for close examination of education
programs and policies in the states. :

The roots of these state initiatives in school

improvement policies are many, but four, factors stand
outs: ° .. .

Accountability pressures deriving from public
perceptions of a decline in education gquality. One
of the widespread objectives across the states .in the
1970s was to increase student performance, at least
in the basic skills. To implement this objective, 38
states epacteéd a variety of minimum competency
tesbking requirements._.As the accountability issue
matured, however, tes?"ng concerns often led to a
variety of other concerns; including upgrading the
education work force,, strengthening the ‘instructional
program and initiating school improvement efforts. .
The school finance reform movement of the 1970s.
School finance Policy analyses and debate left many

- . . . .
states with an improved°capacCity for policy analysis
and an interest in detemmining whether increased .
and/or more equitable funding was providing services . —
that would improve the quality of edqgation.

}

Fifteen years of administering categorical grant
programs. Experience gained during these years led
staff in state eﬁpcation agencies and legislative
research councils to look beyond the administrative
and fiscal issues that surrounded the initial
development of education programs to isgues oOf
projram quality and impact, as legitimate issues in
and of themselves, d

L]

National commissions and task forte reports. The

‘rapidity with which education assumed a priority .

place on the domestic issue agenda was unexpecteq.
Yet +he reélease of the Natiaonal Commission on
Excellence in Education's A Nation at Risk, the 4




. : 7
Education Commission of the States' Task Force on .
. Education for Economic Growth report Action for
) Excellence, and a series of other reports struck a
responsive dhord’foﬁ the nation and placed education
. .once again in a priority position. When an issue is
+ ,discussed at forums around the country by the
) "president, the issue becomes a priority.- -
In 1982, the Education Qomm1ss1on of the States
. ~ conducted an initial survey of school improvement
. programs (State Programs of School Improvement: A
S0-State Survey, Odden and Dougherty, 1982) to document
. state efforts to improve the Quality of education in the

public schools. iIn the year following thé 1982 survey,
many states initidted new activities, intensified their .

- present activitiés or reallocated -resources (both

dollars’ and personnel)} to provide a more compréhensive

_and integrated approach to quality 'educatipn (see Table

‘page xii). Based on a new survey conducted in June and ;
July of 1983, this paper updates the earlier survey and ,
includes state level school improvement activities begun

in the past year. Although _ state activities vary in . .
.content, scope and style, states are using a variety of .
.creative and, in many cases, low cost approaches to
increase the.quality of education a;Eess the nation.

=

.

1 .
Nearly all of the initiatives described in this document
have been developed within the past five~six years, and
»,, represent new or invigorated approaches to school
.improvement. These state activities are characterized
primarily by their diversity -- in.substance, scope and

. style. They include: °
— ‘ 1., & variety of new state-developed currzculum or ' - .
curriculum guides, often focusing on the basic skills, * ... ¢ -

- but also covering-many other academic proficiencies.
. : Often, the guides will be coupled with an instructlonal
.delivery system coord1nated with the cur11culum.
... 2. A range of new schobl accred1tat1on standards to ¢
‘address quality, raquirements for local district and
individual school site plann1ng and expanded state
- - review of local instructional .programs. .
. S 5

3. Numerous broad-baséd and comprehensive school o
improvement programs, sometimes specifically including. T

-an effective schools program in which the
characteristics of the most effective schools are .
identified and-attempts made to replicate them in other
. school settings, but nearly alvays requiring a process “»
. . of local planning covering needs assessment, redesign,of
) the instructional program, monitoring individual student
performance, and modification of plans based on
evaluation data. . e




B o 4. Many state-initiated dissemination and adoptipn -
assistance programs A local capacity building'and problem :

. " solving initiatives, 2and a wide array 'of new technical ! £§
asgsistance services, often provided through’ the :

.o ) development or expansion of regiOnal.educat{pn units.

) 5. A variety of strateg1es related to?the testing of

. students, including state-developed and administrated
' competency tests, state éevelopment of test items that

can be used by local districts in creating ‘their own -

teste, and d1fferent reqvlremehts for the use of test

results, ranging from = passing score for high school . .,

~ dgraduation to use of test results to mod1fy the cohtent . -

. of the 1nstruct1ona1 program. “ -

» 6B, An array of activities focused on improving the . )
capabilities of the education work force, including new

types of teacher and administrator cer¢1f1ca£1on and

recertification, teacher prof1c1ency exam1nat1ons, and

teacher and administrator professional development. .

training programs that, in a number of states, include ° \]

-

newly created *administrative 4raining academies or
; institutes. (See "Survey.qf States' Teacher ?011c1es W
.o an ECS report published in September 1983.) - '

- " 7. A host of initiatives aimed spec1£1ca11y at
. improving mathematics, seience and technology
: ~ instruction and programé in the schools, anﬁ 1nc1ud1ng
efforts to recruit and reta1n mathematics and sc1ence ; -
. teachers. (See "Results of a 50-State Survey of T
. Initiatives in Sc1ence, Mathematics and Computer '
Education," an ECS report published in September 1983 } ’

e nt———
W e

PR a

"

" of educatiom strateg1es they address. The combination
of strategies used varies dramat1ca11y from state to
~ state. Some states have adopted, a cdmprehﬁns1ve .
s ,'approach, initiating activities in all-or nearly all of K
”thefabove six areas:
e (California has mandated .new types of teacher  *°
certification and requires passing a teacher ! *
* proficiency test; has a six-year-o0ld, broadly based
5 school improvement program; has implemented )
T dissemination/adoption assistance program; and '
mandates°the administration of 'locally. develgped ' .
-7 student - competency testing. Additionally, new v
, . edncation reform bill, passed in 198 w111 provide -
- . increased high school graduation reguirements; .
) incentives to lengthen both, the school. year and
b school day; a pilot program "to reward high schools
. for .improved student achievement; minigrants for

..
t‘ .l %
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teachers to improve classroom i struction; higher
beginning teacher salaries; and a mentor pragram for
teachers. e .

-
- -

e Permnsylvania has al%so taked a comprehensive approach

. to 'their school improvement efforts. Long-range )

plafining in specific areas is required at both thé

district and building levels, with the state .

" providing guidelines and*personnel to assure that
plans are closely aligned with the state's 12 quality
goals of E?uqation. .

® Arkapséb. too, has now deyéloped a range of school
* imprévement activities including ansinnovative
inservice training, program in instructional
effectiveness for both principals and teachers; a
~classroom management inservice training program, an
. administrators' academy now focusing on instructiohal
‘management concerns; an education improvement process
for small=schools; a sState dissemination program “n
. practices and programs in effectivé Arkansas rural
schools; and now a pilot study on the use of .
.computers for increasingcihstructional efféctiveness,
OtHer states have taken more targeted approaches. to .
their school. improvement efforts focusing on specific
areas .for attention. But evén for these states, the:
'specific areas addressed differ substantially:

L

o -The school imprbvemént stratedgy in Arizona, New
Mexico and Oregon ig focused on student testing.

-

,® In Montana resources are targeted on qg;riculum
development to_improve-basic—skills: f ,
o Iowa's and Illinois® %trategy has” been to provide a
range of technical assistanceé services, including
curriculum development and dissemination.and 'adoption
assistance;, through regional intermediate education
units. . =T . :
. - ¥ * .

¥ -~

e Efforts in Texas focus on an accreditatiorn approach
to @ssure responsive education improvement.
Stjill other states have adopted strategids in between
_two extremes, focusi their attention on more

than one strategy but denerallly limiting activities to

~ two or three initiatives,.and sometimes to just

particular areas of concern. . .
‘e Oklahoma, for example, has targeteé most‘of ibts new
. initiatives on inputiﬁto the education process:

, .
.
:
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L, raising teacher salaries, prov1dlng professional”,

. development training for both' feachérs and
administrators, and develoging new state curxictilum .
gu1des. ‘ L PO ’

¢ New Jersey focuses its activities on a collaborative
effort of district -planning, student test1ng and B v f
currlculum development.

. Mlssourz has implementgd a student testlng program . i
tHat provides ihdividual student achievement ° :

proflles, an instructional management system, and an .
accreditation process that ‘addresses education -
progrem gquality. . .

-
r

A number of different factons seem to account for the
surgeiof state school rmprovement 1n1t1at1ves, and state
" interest in improving the quallty of ocal ‘educatipn : .
practice is unlikely to wane. While state school oL r
- improvement stratejgies are characteérized by their ’
' * diversity, and while their foots come ‘from. different .
sources, three’ general characteristics of these .diverse,
‘- specific strategies should'be highlighted. -

- 1.* Focus on the school or classroom level where

g% . planning and program development can be more responsive °
. to ‘Le particular ‘eeds of the students and the .
s community. Research, -moreover, has indicated quite’ . ~
- clearly that ‘the school building is the appropriate '
. place for the development of schqol improvement plans.’

>, 2. Requirements t__set ‘clear- gocademi€ goals an& Telate
- the instruction program directly to those goals. Again, i
. rgsearch has. documented that clarfty of mission and S
' purpose helps focus resources and energies and produces
- better performance on those objectives. .

' 3, Collection of student-level data to evaluat
students' progress in achieving.academic goals and to _
‘ modify instructional programs, . Here, too, research . ¢
stresses the need for tracking - 1ndiv1dua1‘performance .

over time both to ideptify succdesSes or failures of .
instructional strategies so changes can be made if they

are needed, and to assess success by gains over time.
Since the initial survey in 1982 several new trends
appear to pe developing. First, the fiscal pressures in
many states seem to be abating, in part~by-states
. enacting large tax increases, including 1ncreases in
both sales and income taxeS. 1In a few states, e.g., -
( . Elorgda and California, major education reform packages

)

-

wigth large "increases in funding have been passed. .
Arkansas, South Carolina ard Tennessee are examples of

a -

-
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cor. o 7 L
. other’ states seriously con51der1ng raising’ the sales tax
“to flnance major education reform programs. The
addltlonel monies have been earmarked for specific
educatlon programs and initiatives: increased teacher
salaries, including master teacher. programs; new -

. programs in mathematics, science and.computer education;
longer school days ard years; increased high school- .
graduation zequirements; new testing programs; and
curriculum development activities.” While it is not
likely that all states will be in the fiscal position to
raise additional monies (or ‘even want to), states are
beginning to use existimg funds to create new Programs

Toor to=reexam1ne existing act1v1tles and redirect
resources to those activities that'ate most successful
or productweQ

-
o~

Second, more states are beginning to prov1de a stronger ,
P techn1ca1 assistance service to schdols, often through
' new or strvengthened decentralized structures such as . -
regional centers or intermediace service units. By
7 hringing thé department of education's services ¢loser
to the local school districts, these service units are
4 able to address the needs of the areas they serve, and
. iocal -education- agencies feel they can rely on themto
better understand and respond to their individual needs.
Although these structures vary by state ~- ‘some. offering
a wide array'of servites and some providing only a few
-- it is felt that, in most cases, this method of .

education-delivery is an effective and efficient method. -
g N

Third, dissemination and_adoption assistance is. ﬁeing e
utilized more and more as a way to integrate a specific
program or practice into a school's overall program.
State departments of education are developing their own
research based .largely on the nationally-recoynized
research on effective schools. Education policy makers
are using this knowledge to develop programs to meet
individual needs of schools or to help schools adopt or
adapt a successful education practlce‘» LT

o

b

RS

Fourth there“ls act1v1ty bubbllng up everywhere focused

P -

.allgnment is not a national wvent but requlres careful’
plannlng, management and organization,
Fifth,.education policy makers are now beginning to
focus more attentlog on secondary. schools, While .the
target of school improvement initiatives, to date, has
been directed mai at elementary schools and has.
focused primarily on™improving studept achievement ih
the basic skills, there is rapidly increasing attention
now bheing glvem_to.\lncréased knowledge in mathematigs,

r
Il

-~ 11

X v

-

£



science and c¢omputer technology; the -need to improve
student performance in the higher order sxills; and the
neéd rfor a more stringent curriculum and high school
grauation requirements. Collaborative efforts among
secgndary schools and postsecondary schools are
attempting to align curriculum taught in high schools
with entrance reguirements of postsecondary

{
Anstitutions. Additionally, the business community is

taking an.interest in and, in some: cases, an active role
in$workﬁng with educators and schools,.

. , o L) Ll -
Finally,~ &8s business/industry and Political leaders
begcome increasingly awarexof the link between the need
to improve education and economic growth, and as the
role of many 'state education agencies moves from a

. Passive, regulatory function to a more active and

committed involvement, programs of school improvement
are beginning to make an impact on the quality of
education across the country. Whether the target is one
activity or an all-encompassing statewide school
improvement program, ‘it is ckear that states are taking
positive steps to0 make their education system etfective

"and responsive. They are combining fiscal and human -

resources to raise the quality of schools to the level
of excellence expected by parehts, business and
industry, and taxpayers. '
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. technical support comes

.concentrated effort in improving basic skills and

Alabama‘

Alabama s approach to educatlon improvement emphasizes
local conticl of the educat;pn process with the state
department Of education providing finan=cial ‘and
technlcal suppoxrt to thef}?& local school systems. This
the form of a statewide.
student testing program tuti11z1ng both a stanﬂﬁ;dlzed
achievement test and a basi competency test), a

v

assistance in all curriculum areas. ¢

The state's annual statewide student assessment program .
provides the data for other efforts. fThe -
noxm-reférenced achievement test is administered tO all

tudents in grades 2, 4, 5, 8 and 10. A state—developed
minimum competency test is given to all students in
grades 3, 6 and 9 and.m res student progress in the
areas of reading; language and mathematics.. Beg1nn1ng
i the 1983-84 school year, a high school graduat1on-
examination will be given to “Ilth graders.

Using the results of the achievément tests and the‘
minimuh competency tests, state education department
personnel work with local school systems and schot¢ls to

"diagrioge strengths and weaknesses Of their program, to

help adjust or develop curriculum programs, and"to help
teachers assess their instructional practices. The
technical assistance.and professional development
activities given to school systems are provided through®
the staff of the state department of edutatioh and/or
thrvugh personnel at the local level who have expertxse
in specific areas. Information about exemplary programs

" both in Alabama and in the.nation also is made available

hEé/thé'local school districts.

L bl

alaska ‘ Yoo

The Alaska Effective .Schooling Program is a developing
statewide effort to provide students better
opportunities for learnira. In 1980, the gqvernor asked
the state board of education "to design a plan to help
local districts improve local edvcation programs. .The
Planning resulted in the creation of the Governor's Task
Force on Effective Schooling -and, in 1981,' the task
force presented their recommendations, many of which are
now being implemented. ' The state's -approach to* ¢
effective schooling involves two esseéntial elements.
First is the identification of schooling practices that
improve student learnlng and behavior. The second
addresses th% processes of improvement and change. 1In
both cases, the research-based éffective schools

*
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literature is used in develﬁping'plans and making -
changes. From this research base, flvelmajor areas were

con51dered to be important in maklng‘kchools effective:
‘leadership, school enviromment; cIassreom instruction -

and .management, curriculum and assessment. .

-

Alaska's improvement process at the school site involves

.eight steps'and is renewed annually: (1) select a

leadership team, (2) profile the school, (3) define
strengths and weaknesses, (4) identify areas for
improvement, (5} develop a research-based prescription '
for improvement, (6) develop a plan for implementation,® '
{7) implement the plan, and (8) monitor progress and

report results. The Effective Schooling Program was

pilot-tested in six' schools during the 1982-83 .school-

year and evaluation’is now underway. More schools are

expected to implement an effective schooling program

during the 1983-84 school year. Additionally, the Small . -

F«Schools Rural Design Committee is currently preparing

recommendations for tailoring the program to meet the .
‘special needs of small rural schools, ifcluding

cross—~cultural communication and multi-gtrade classroomu

A pilot-'project will be conducted in_ several rural

schools during the 1983-84 school year.

A committee of educators across the state are now

developlng an elementary curriculum framework for local

districts to use ip-conjunction with the Effective

Schooling Program, including curriculum content, >

classroom instruction, assessment and evaluation, and a .
user'c guide. The £final draft should be completed by
the end of 1983. ~

&
. f
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Afizona /o

Arizona's school improvement efforts focus on essential

skills, student testing programs and compliance reviews,
Legislation enacted in 1983 has giyen the state board of
education authority to set competency standards in all ' #

* subjects for promotion and graduation.. The board will

provide guidelines but local.districts will have the

flexibility to design their instructional programs +o .

meet the competency standards. By the 1984-85% school :
ear, it is expected these new regquirements will be '
implemented statewide. Student testing in the skill

? areas is required for graduation from grades 8 and 12.

The department will provide training to local
administrators and_ teachers to link their: instructional
_program to the neh Ski§l areas. : 2> . -

Arizobna also mandates two other student testing
programs. The first, is & norm-referenced test for each

- /
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student that has to be given every year. The second is
the’ Continuous Uniform Eyaluation System tést that
assesses m@stery of basic sk1lls.

L

districts to use for instructional program reviews and
to assess compliance with mandated standards. The =~ .
department will assist districts with their assessments

- and prov1de tra1n1ng to .school-personnel to bring the
programs into’ comp11ance with the standards.

S 3

I

Arkansas -~ .h T

The Arkansas school inprovement program includes a
comprehensive set of research based activities initiated
by ‘the rchief state school off1cer. The major programs
consist of a serief of teacher and administrative -
1nserv1ce tra1n1ng programs focusing .on 1nstruct1ona1
skills and clinical supervision. The overall program
asgumes six key elements are felated to good teaching
~and admiristration:- 1) content mastery, 2) .
instructional skills, 3)-classroom management skills, 4)
- planning; ) use of resources and 6) human relations.
The key program is the voluntary Program for Effective
Teaching, begun in 1979, in -which nearly three-fourths
"of the teachers and-principals now part1c1pate. Dr awing
upon the Madeline Hunter model; Berijami¥ Bloom's mastety,
learning concept and tHe effective teaching,research,
the program provides training in- effective 1nstruct10na1
practices for teachers and effective clinical,

observation skills for principals. 1In 1982, a claserOm‘

. nanagement component, ‘based on the worksof Carolyn .

’ Evertson, *yas field tested and will be disseminated more
widely durfing the 1983-84 school year. A tra1n1ng of
trainers approach was adopted .in order to maximize the
number of people in the program.. Because of the
w1despread participaticn-and increases in student test
scores, many feel the programs have been quite
succesaful. -

The state also created the Arkansas Executive Academy

o

for School Administrators in 1981 to help administrators .

‘with needs such as communication with the public,
developmeny of pupiéﬁgg;sonnel policies, scheduling,
developing-goals an jecgﬁves, and program planning.

The state has both:norm- and criterion-referenced
testing programs, Criterion-referenced tests developed
. specifically to measure reading and mathematics )
performance are used to test all students in grades 3, 6
and 8, A statewide curriculum gitide has®also been
developed for reading and mathematics and includes

P N

" . The depertment bf education has developed a handbgok for.
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curriculum objectives, task analyses and a skills
continuum’. Norm-referenced tests'in reading,
mathematics and 1anguage arts also are given each year

© to% a11 students in .the samé three grades.

-

Finally, the f0110w1ng are add1t1ona1 components of |
school improvement act1v1ties in Arkansas:

¢ A unit in the depa:tment Of education works

- continuously 'with local school districts in
disseminating programs 1dent1f1ed by the Nat1ona1
Diffusion Network.

r
-

Teacher certification standards have been altered to
allow people from other states with™liberal arts ..
degrees to obtain a cert1f1cat1on without getting an
educat1on degree, PN

o

° -A teacher competency exam is in foxce which requires
a minimum score on the National Teachers Examination,
but in content areas only. .. - £

9 A new Educat1on Sbandards Committee appointed by the
governor is likely to stiffen a variety of standards
in the state, both for students and teachers.f

R £ . 2 .-

. California .

-

.California's school improvement efforts began in the

early. 1970s when legislation was enacted to provide
funds to improve the quality of early childhood

education for grades K=3. 1In 1977, AB 65 was signed,
mak1ng all grades eligible to participate in a school

rmprovement process. Almost one-~half of the state's

+ piblic schools currently participate in the® program, a

planning process that focuses on individval students and
involves every aspact of school operations. - The
planning beyins at the school 51tea1eve1 involving
parents, teachers, principals, 'community members and, at

the secondary level, students, Representatives from

these groups form the School Site Council. The progtam
is funded by the state and the council determines how .

" the money will be spent., The state sets the general

framework for the program and the local schools develop
a. three-year Master Plan that is based on an assessment
of the school's capability to meet the education needs
of each student., The plan nmust spec1fy 1mprovément

objectives and indicate ways to achieve the objectives,’

_including intended oytcomes. Plans are approved by

local district governing boards and the district
receives approximately $65-150 per stnudent., An

important part of the program is the review process,

~
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Schools participating in the program are expected to
) . conduct regular self assessments, in addition to
. . periodic external reviews conducted by the state
depar tment of educatlon'or By a consortium of school
districts. ' The erartment of &ducation ‘has .developed a

., program revlew inggrument and provldes annual training .
for program reviewers. .

California students also participate in several' '
. 1oca11y-developed competency testing_ programs? (1) .
. - mandated .proficiehcy tests for high school graduation, '

/ (2) elementary grade testing for grade promotlon and . °
remedratlon aud (3) cearly-exit test: -

_With the election of a new superintendent in 1982, many
.changes can be expected to occur over the next year. '
The department is now focusing on how to customize,
decentralize and.oxrganize resources, and form networks
o " of education.personnel, including creatlngllo-ls .
regional centers across the state.. School improvements
. . efforts are.-now beginning to emphasize even greater
) local initiation and follow-up—of-their programs, w1th
less "external intervention by the state{ The néw
superintendent has announced plans to-initiate
cooperative efforts with local districtd, colleges and
the .business community .to upgrade the quallty of
teachers and admlnéstrators. A top priority is the
select1on,,tra1n1ng and retraining of large numbers of
~‘teachers in science, mathematics,’ history and English.”
o « ., With approximately one-half of the state's principals
slated to retire within five years, principal training
and rectuitment is also a majox objective, ,
Public concern for educational: quality has been
- . channeled into focused public support of education’

. reform. In 1983 the state superintendent proposed major
reform and financing legislation that was endorsediby a
bipartisan coalition of community 1eaders. Chiefs of
‘the top 100°California corporations’ wrote letters urging
passage and-editoral suppart was nearly unanimous. The

. bill was signed in late summer of 1983, providing an

. additional $800 million to elementary/secondary schools

' for the 1983 84 school year. Some of the major .
provisions in the bill include: 1) increase high school °

. graduation standards with curriculum goals established
for students in the mandated courses; 2) .provide fiscal
incentives to districts to extend the scheol year anpd
lengthen .the school day; 3) establish specialized high
schools in technology and performing arts; 4) provide
state funding for high school’ textbooks and increase

s fundlng for -textbooks in K-8; 5) require new teachers to

. complete 150 hours of contlnuing education every f£ive

years to retain certification; and 6) increasa beginning

- W -
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teachers' salaries over a thrée-year ‘period. The bill

alsg will establish a menton program for teachers,

giving teachers an opportunity to select outstanding , ]
colleagues-to work with cyrriculum develdpment and to
serve-as mentors for beginning teachers. Those seiected
.as mentors w;ll receive up to $4000 annualLy for their
addltmnal dut1es. -

- -

Coforado b y . AP

fae e = Ty -

The Educat1ona1 Accountabi11ty Act and school )
accreditation reéquirements-wWork together. in Colorado to
form the bas1:’g§;bh€"§£ate schocl -improvement program.
In 1971 the legislature passed the 2ducational
Accountab111ty Act requiring local school districts to
set up 2’ process to establish a local accountability

. committee to focus on pr1or1t1es for the district and to
. plan how to achieve theém, 1In 1980, partially due to-the
positive reactions to this program, new legislation wasg
enacted that confirmed the state board of education's
authority ta accredit school d1str1cts, and also
required all districts to comply with the state's 1971
accountability law as.one condition of accreditation.
This means all school districts are  required to develop
an accountébility committee and a continuing five-year
school improvement plan based on local priorities. .
Further, each xindividual school within a district is
encouraged to develop a multi-year school improvement
plan. 1Individual school plans must be related to the
prioritie$ of the district as well as to the individual
school priorities idéntified through a needs and
strengths assessment at the sSchool-.level.

The accountability/accreditation process in Colorado
involves six basic steps: asking the people (needs and
strengths assessment); setting priorities; actiofi -
planning; implementing the plan; evaluating the plan;
and reporting the results to the public,. Throu@
.accountab111ty process, districts identify prior ty
areas for school improvement effo;ts. Technical
assitance is available from the department of education
to help districts become more. facile in the .
accountabil1ty/accred1tat1on process, assesg the ‘quality ’
of their school using self-asSessment instruments, and
work on particular problems in ¢onjunction with other
school ‘districts that are facing similar sitlations.
Two major assgssment instruments have been developed.
"Indicators of Quality Schools" can be used to assess
stréngths and weaknesses at the building level, and
"Indicators-of 'Quality School Districts" can be used at
the ﬁlstrlct‘. 1evel., ¥
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_State department. technical assistance and moni£0r1ng are
accomplishéd through two strateg1e5° reg1ona1 assistance
teams that work on a range of issues in specufac
geographical areas, and “clustets" of people working on
spec1f1c schoel 1mprovement *issues. The regional
assistance teams, hegun in Septegben 1982, are charged .

wi th coord1nat1ng and oversee1ng.a11 visits and serv1ces'-

delivered to local’ school districts. The teams have
accéss - to all resources within the department of

educat1on ‘to help meet' the need® of districts. Further,'

the teams may utilize BOCES, colleges, universities and
othéer education agencies as available resources. 1In
'1983-847, the ?Eg1ona1 assistance teams' model,.of service
delivery will seek to ensure that all the wisits to
local school distticts will occur at the: same t1me;
The “cluster" concept describes a collection of district
and school leaders who' are interested in a particular
tapic or school improvement effort. Clusters have been
formed .in order to improve basic skills instruction, to
. improve school climate and to enhance the utilization of
technology in the school curriculum. These clusters are
~continuing to function {n the 1983-84 school year but
are a much more specialized technic:l assistance effort
than the accreditation/accountability process.

. &

Connecticut
- 4
Connecticut is promoting a broad -array of efforts
directed at local eduycation quality, such as school
. effectiveness pro;ects,:curr1cu1um guides+rand statewide
prof1c1ency examinations for 9th grade students. The
Connecticut School Effectiveness-Project has identified
seven characteristics of an effective school: safe and
orderly environment, clear school mission and goais,
. instructional leadership, high staff expectations,
opportunity to learm and.time on task, frequent
monitoring of student progress, and home/school
relations.. The project is a voluntary sthool sitec
approach using. a facilitator from either the state
education agency or regional education service centers.
The facilitators help local districts develop action
plans’ for improving studeht achievement’ by using student
assessment data and current Knowledge from effective" -
teaching research. In each school, the entire faculty
is involved and they decide whether, or not to
participate in the project. After a decision is made to
participate, a school assessment takes place over a two-
to three~day period. using two interview instruments to
asse’ss the seven effective schools characteristics of .

LY

the individual school. Following the school assessment, ¢

action plans are developed with the aid of the ’

v
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© facilitatox. -As-schools develop their own -

X

1

problem-$olving and capacity-bnilding abllltles, the
role of .the facilitator diminishesi The major objective
of the projectols %0 improve, student achlevement in low
achieving schodls in reading, writing and mathematics.
The 1983-84-school year will be the .fourth year of the
. projecty .with. 30 elementary schools, 3 junior high or
m1dd1e schools and 3 high schools participating.

In 1981, the department of.educatlon producéd a series
pof 12 guides' fer curraculum development now being used.

by all districts in the state. One gulde focuses. on the
“curnlculum development process; the remaining 11 guides
address each of the mandated curriculum areass
mathematlcs, sc1ence, language arts, social studies,
arts, career educatlon, cohsumer education, health and
- safety, foreign language, physical education and =~ - °
vocational education. The guides contain information,
including curriculum models and sample objectives, to
help locaI educators develop the1r purrlculum programs.
an’ empha51s on planning, 1ncludlng revising and ppdating
the? cu;r1culum program, is stressed. fThere is also an
emphasis on involving parents and other community
members in the development of a curriculum program.

A state law, passed in 1978} mandates that all’ 9th grade
students be tested. in the ba51c skill areas of reading,
mathematics and language arts., The purpose of the
state-developed test is to 'provide information to
schools and districts to identify students who may need
rémedial a531stance, provide.ipformation td.improve
school programs, including the planning aspect of school
effectiveness projects; and to provide better A
accounfabillty to the public. The law also requires
dlﬁtrlcts to administer additional, 1l6crally selected
testg in three.nonconsecutive grades between 2 and 8.
Standardized national tests in the ba51c skills may be
dhosen., Provisions must be made for using the test
results to provide remedial assistance and to improve
instructional programs. .

' P
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L ﬁelahare _
Delaware has a set of éompréhen91ve school improvement
strategles.' In 1972, the state board of educatlon
established statewide’ student® goals for educatzon and a
Standardized testing program for measuring student
progress toward those goals called the Delaware
Educational Accountability System. In 1977, the
- depatrtment of publlc 1nstruc ion published case studies
on high~ and low-ach1ev1ng schools, foeousing on factors
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that affected student outcomes. . The,department, adopted
.a set of standards for K-12. schools and,™in 1979,%the
staté board of education. adopted the Goal—Dlrected anéd -~
Performance-Based, Instruction plan that brought minimum
performancé\requ1rements and school standards together
into an, 1ntegra£ed school 1mprovement program. The - =
Delaware Educational Accountability Systen. is focused on
student achievement, needs assessment nd’ program
improvement. The Goal-Pirected and Performance-Based .
Instruction plan is Waude51gn for the management of .
learn1ng ir which agréed .upon,expectancies become the
framework fof the educational program." The .°
.accountability system provides annual data on student
achievement -- districts must submit plans for
improvement each year. Five-year plans for im ovementy
are required through the instruction plan. Bo%i
_programs have bean fully 1mplemented and now include .
‘more pIannlng and techn;cal assistance by'the department

* of pub11c instruction ih terms of analyzing data to help
d1stricts with their school.improvement efforts. The
mon1tor1ng process prov1des a method of checking each
gchool's compliance with the ‘standards. Department of
public instructien personnel make on-site visits to
assess programs and to assist:in program development.
The department also has developed a set of materials .
related to school cl1mate nd classroom management.‘

as of June 1981, Delaware high school students had to °
demonstrate mastery in 17 specific basic skills in
reading,.oomposition and mathematics, in addition to the
satisfactory completion of required coursés necegsary to

earn a high school diploma. Promotion policies ares “

based on achievement in the basic sk1lls and are
implemented on a K-12 basis.

In July 1983, graduation requirements, for 1983d8

freshmen were increased to 1pclude one add1t1ona cred1t

of mathematics, one additionpl Gxedlt of science and’ one
" instructional un1t 1n computer l1teracy. .

a . -
]
. ¢ [N

. . Florida . 28

In Florida, gubernatorial and legislatxve 1nterest in
education has laupnched a variety of statewvide school"
improvement.efforts. In the mid-1970s, accountab1l1ty
leg1slat1on, in pdrt a natural outgrowth of the '1973 °
schooI finance reform, mandated student,competency
testing- in the basic skills and a functional literacy
test required for gra at1on. The .basic sk1ll§ test 18
administered in grad#s 3, 5, 8 and 11 and is coordinated
with state and localf plamning,.cufriculum development
and techrrical aséis ance, with the state department-of

a¥
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education taking an active rcle in providing needed
support for these activities. New mandated- curriculum
*regquirements will begin to be phgsed in over @
three-year period beg1nn1ng in 1983-84: New 1eg1sﬁat1on
ha's akso created and funded a curriculum framewdtk
progect requiring the department of education to aévelop

-

"curriculum parameters foy local district lse. The '?;.

guidelines will establish curriculum consistency’

'throughout the state, while allowing local districts to
_mod1fy thém to meet the1r individual needs.

~ P

Fur ther, to respond to the accountab111ty legislation, ] I
sthe state has supported and funded school—based
management projects in districts across the State. The

purpose of these progects is to enable interested
schools.and districts to plan, develop and implement a-

school based management plan. The Division of Public &

Schools, within the department of education, reviews -
proposals and awards grants feom general revenue funds

to support  this activity. Additionally, the legislation. ¢
awards grants from $500-$5000 to districts to support -
programs which establish a closer worklng relationship
between schools and the communities they serve. These
programs increase communication, provide. input and ‘
feedback between the schools and the communrty.

-

A K-3 program has completed the f1na1 ‘three- year
phase-in, peribd with the 1982-83 school year.' This
program has addressed staff development, reduced class
size and prescr1pt1ve teaching. 2Aall children are

. assessed guring the time period for potential learning
* probl nd instructional strategies are developed to »

.
&

addres hpse problems.
In a special session of the legislature in 1983, Florida
.passed a mdjor education bill that will provide over §3 .
billion inistate and local funds to public schouols. . 'The -
increase in state and local fund1ng will come largely

from an alcoholic beverage tax increase, a riew tax on
corporatiaon profits and a property tax increase. Some

of the provisions.of the bill will: increagse high

school graduation requirements; extend the school ga{

‘for h1gh school juniors and seniors; fund reading

resource specialists ‘for high schools; establish a

training projram for mathematics and .science teachers;

and establish prggrams for students focusing o
mathematics and computer education. Additiowalrly, the =
bill will provide for the initiation of a merit pay plan
Beginming with the establishment of a couyficil to make
recommendations on the criteria by. which the additional

_ pay would be awarded. . -

’
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" . Georgia .
. } ) . g'*’ *
aThe Educational Improvement Program developed in Georgia
is based on systematic planning at the local level whefe
. locally assessed needs' are prioritized, alternatives to ~
addreas pr1or1ty needs are analyzed; and 10gica11y made
. decisions are implemented.. Critical examlnatlon of’
existing programs often revea% margxnal, ineffective or
counter~productive activities that ‘can be terminated and
those resources .redirédcted to support more pr uctive
programs. When the redirection of state aggfggcal
resources is inadequate to initiate some n and more .
strongly validated practice, the system has had the
option’ of utilizing other resources; e.g., ECIA, 1981 <
Chaptex 2 funds. Thesprogram has become -a local
responsibility, although technical assistance from the
. department of educat1 s educat1ona1 unprovement un1t
‘ 1s available on reque .

The network.of Georgia Training Centers for Educat1ona1 .
Improvemrent his been continued with three centers funded
) with residual Title 1V-C fufds, 50% Vocational Education
, . funds and 25% Adult Education funds. These centers help
local school systems adopt/adapt school improvem ,
programs that méet the specific needs of local_4chool$
in Language Arts- ({LA}, Mathematics (STaMM), and :
-consumer éducation. The centers are funded® to provide
development, follow-up and eValuat1on services. The .
state department of education supports the centers in
the -organization, management and delivery of tra1n1ng.

. Georgia alsc has a testing and accountab11ity.program.
" om The Essential-Skills Program and Accountab111ty Plan
regquires mandatory student competency test1ng in grades
1, 4, 8 and 10 in reading and mathematics; in FY 83,
students weré required to pass the 10th gtade test in
order to receive a high school graduation d1p10ma. By
1987, all school districts must develop local’ indicators
for their curriculum ddsign and testing program. The
) state ‘provides technical assistance and grants to }ocal
) districts to help develop the local indigatots.

4
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Hawaii :
Basic skills instrucgtion in the blementary grades
o continues to be stressed with tfiree key activities:

LY

e A statewide campaign, Parents as Partners in ‘Reading,
.t0 draw parents into schooel reading programs;
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e . New approaches to early ch11dhood education- and

] Findings from effective schools and teaching research-
to 1dent1fy 1nstructiona1 practices fcr use .in grades

1 through .

Tt -

In addition to ‘those activities,-all children- enter1ng
kindergarten.are formally assesséd for their overall

-

language development, motor coordination, oral 1apgu ge

and’ other characteristics that- ‘may Have a bearing of
their learning. - Teachets use the results of this’
assessment, Early Provisions for School Success, to
tailor-make each kindergarten child's instructional °
program.\ ~ Y, . )
Another activity is testing all graduating seniors wit
a competency test, the Hawaia State Test of ‘Essential
Tompttendies, and granting "diplomas only to those who.

pass the test and meet, in addition, the'20-credit

*

h

course and credit graduztion requirement. Still another

activity is the School Priority Fund, a legislative’

program that allogates $25 per studént directly to each

school above its regular-allocation and a total of 527

+ supplementary teachef%p051tions to the elementary ¢ -
schools, to enhance classroom instruction.. Each schoo
is free to use its supplementary funds and positions i
pays. that best meet the unique needs of its students
after consulting with parents and teachers,

Finally each school is required’ to establish-a Co.
school-community council that has representatives Yrom
the school staff, parents, students and community. Th
council meets each guarter” to advise the principal on
matters of:school policy and program, and it ‘also
provides a forum tordeal with schcol issues and to
publicize accomplishiments. ' Along with the quarterly
meetings, every secondary school is required to hold a

%

1 L

n

e

n

- annual commur(ity-wide meeting to receive community input

‘and to disseminate information about the *School's

programs, priorities and progress to the entire

Community. T RN
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' Idaho -

7 =1 .

“Idaho's school improvement strategy hinges on schidol

accreditattion requirements and administrator-teacher
+~inservice training, -both designed to help in the .

development of school/district improveméht plans.

Elementary schools are required‘to implement a self

study every five years as part of the accreditation
° procedure. Secondary schools are required to conduct

* . I . -~
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such a study every 10- years and submit to an on-site
review team ev uatlon. The accrecitation process also -

. addresses curriculum development and instructional

-

dellvery The department of education has developed
curr1cu1um gu1des for local district use.

Idaho also has developed a statewide administrator
renewal program.. School administrators form groups,
called collegial teams, that are committed to provide
.support to each other in the development and
implementation of school improvement programs. These
team members develop personal and professional goals and
plans that are shared with members of the team. When
problems are shared and feedback provided,
cdministrators part1c1p&t1ng in this process have
repurted success in taking their ideas back -to their
§chools.and prov1&ﬁngfstronger 1eadership to the school,
staff and district.

+

Proficiency testing in grades ' 9-12 in reading, writing, ,
arithmetic and spelling can be used at the option of
local districts,

. <z .
\ . . )
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. Jllinors

Illinois school improv ment efforts concentrate on local
planning and curricul through a variety of technical
.assistance activities utilizing central office staff,
field-~based staff and consultants. Department
consultants are responsible for curriculum and program
leadership and respond to local needs through direct
communication, materials dissemination, on-site ‘
consultations, workshops, conferences and seminars.

Local needs and problem areas are identified locally .
with the assista field-based staff, then .
coordinated with entral office staff to determine - v .
appropr1ate actions Materials dissemination and on-51te
consultations, delivered by approximately 1300 )
consultants, are most frequently used. These
consultants, available to local edu€ation agenc1es at
little or no cost, are teachers, administrators or
postsecondary faculty who have been trained in two
methods of prov1d1ng technical assistance: (1)

providing help in program assessment and pladning; and

(2) curriculum for inservice activities. .The objectives
of these activities are to improve local problem solving
skills, encourage systematic planning and goal setting,
and curr1cu1um alignment. Inservice assistance focuses
mainly on teacher effectiveness, school-climate™and the
development of high expectations and standards for both.
instryction and student performance. .o

- H - »
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The majority of school 1mprovement activity takes place
at the school site level; However, the department also
in1t1ates programs, workshops and seminars which address.
issues raised by educaﬁrbn leaders,. both state and
national. This strategg enables 'local districts to send
a team (teacher, c0mmun1ty member, school hoard member,
student) to a seminar and, with the help of consultants
and facilitators, work through a planning model which
focuses -on their needs. After the conclusion'‘of a
two-three day workshop, the team has begun to develop a
plan for improvement of an existing program or the
implementation of a new activity. Follow-up resources
in the form of workshops and technical assistance
services are provided to the teams as they reach various.
- stages of program development. .
_Several activities are underway and scheduled for
completion during FY 84. These areas have been -
identified By the department throuch reviews of research
and the literature on effective schooling practices.
The Illinois Problems Index, an aSsessment and planning
instrument, is designed to help local districts develop
an assessment plan and education program:responses to
it. Other areas 1nclude.' (1) research synthesis --
analysis and application of effective schools research
findings; (2) collaberatjive school improvement --
designed to improve school programs and student
performance through collaborat1ve relat1onsh1ps among
districts. The department of education is currently’
prov1d1ng leadership in basic skills, oral communication
and science literacy. Task' forces are currently
studying problems and issues in these areas and will be
making recommendations to staffE?Fr activities in each
area. Additionally, task force$ appointed by the state
_board of education were assigned-to investigate program
"mandates in instructional programs, b111ngua1 education,
driver education and physical education. 8Specific
recommendations for each area were made to the full
board for their action in FY 84. The state also funded
approximately $500,000 in the 1982-83 school year and an
additional $500, 000 for Ehe 1983- -84 school year to .
establish a computer consortia to provide inservice
tra1n1ng to teachers and administratoxrs, to develop '
‘centralized software libraries and for acdguisition of
equipment for loan and demonstration“pgrposes. T ’

Indiana
IAdiana has implemented a number .of initiatives related
to school improvement. The Educational Improvement
Program, begun fn 1978, is an organized attempt to

constantly study, revise and refine curriculum'in the

4 -

4 R3 /- SR

4 E]

o

Fl



local schools. Schools are required, annually, to
undertake 2 review of their curriculum program and to
provide a report to the department of public =
instruction. ‘The program alsc calls for the existence
of a local advisory committee (parents, teachers and
administrators) for each of the seven curriculum areas
to establish goals and objectives that best meet the.

. .needs of the school, 2dditionally, schools must have
.some method of assessment, e1£hex a locally~developed or
commercially-prepared test, and repor® results of the
tests to the department.of public instruction. 1In 1983,

‘the state board ¢f education mandated more stringent
graduatidn requirements by ircreasing the number of

units reguired in mathematic., science and English.
Thig will be effective for the class of 1988.

Gubernatorial interest in education issues has created:

) the governor-initiated) pilot program, Operation Prime
Time. Funded with money from the general assembly, 16 -
schools have been .identified to participate in the
program which reduces the pupll-teachen ratio in the
primary grades to address the issue of time on task. Tn
1982 the governor appointed a ‘select ‘commission on
elementary and -secondary education to keep him apprised
of education .issues and concerns in the state.
Additionally, an ongoing Congress on Education comprused
of education and business . leaders are holding a series
of .cbnferences actoss the state in an attempt to address
education needs and concerns in Indiana. Their &im is

to present to the-legislature a consensus on Publ
education policy iwsues.

L]

- Iowa , j

In 1975, the Iowa Legislature created the 15 Area
Bducation Agencies (AEAs) to act as a comprehensive
service unit for the local districtss The agencies do
not serve in a supervisory or administrative position

. but function as a liaison between local districts and
the department of public instruction. The AEAs are
funded directly from the state by transferring state‘aid
dollars from the school districts in the agency's area.
By law, each district is required té™develop and
"’détermine educational r needs, develop long-range plans
and priorities, update these plans annually and maintain
% record of progress. The agencies provide assistance
to.the districts in developing these plans, determ1n1ng
curriculum, test1ng and advice on using test results.
Although testing is a local prerogative, 95% of the
districts have developed their own testing program.

Q 15¢.-
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The agencies -alifo prov1de inservice education programs,
consu1+1ng, special programs to encourage specific .
instruction, and heélp in identifying, analyzing and
sharing improved education methods. Using the Madeline
' ) Hunter model of. effective instructional. -practice, a
program that teafhés writing-as -a process has been
' 1mp1emented statewide, A Additionally, an effort to ]
increase’ computer skills of both teachers ahd students
. has been initiated through a cooperat1ve effort among
the AEAsS. . . .

o : Kansds - .
'~\\ e - .
Kansas' activities have centered on a gest1ng program in
the’ basic skills and an information .
dissemxnat1on/techn1ca1 assistance program. Students

. are tested in grades 2, 4, 6, 8 and 11 in reading and
« mathematics and results are used to provide local
districts with a profile of student achi ent in these

.skills, -The legislatuYe funded the testi ‘program for
two years and the funding will expire the end of FY 83. .
&t this time there has been no legislation to support .o .
continuation of the program; however, data from the
program are still being analyzed.
.. ) Since 1976, the‘ﬁansas Educational
~. Dissemination/Diffusion System has made staff and noney
available to, local districts that wish.to bring about
change in their school system. Technical -assistance to
, develop,local skills, clarify¥ education needs, choose ’
already-develeped—pxograms, implement’ change and v
organization development‘has-been_gunded in the past . :
through the National Instituté of Eduzation, Titles III v
and IV-C, ‘the Women's Education.Bquity Act -and the ’ .
.National Diffusion Network. Because of the loss of
federal funds these activities will, more than likely, .
"become lost to the local districts in hdf next year or ~
¢ 50. . -, * .
"A new effort initiated by the state'board of education
is the Program of BEducational Excellence. The
> department of education has developed criteria to be
used in identifying Kansas education programs that are -—— - r———
regarded as excellent, At this time the fbcus is on
read1ng, mathematics,’ .Science and library/media. )
-- Districts will apply to the depar tment for program . '
' recognition if they wish. . . :

Other new initiatives are in the process of be1ng
N, “ developed. Several schdol districts are working with

McRel on comprehen51ve ?chool improvement programs. New -

- . .
~ f
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— . Louisiana's.-school_inprovement_initiatives. have come . .~ ‘__ ..

»

L

accreditation standards are in the developmental siage, G
with an attempt being made to link the effective schools

" research with the standaxis.” The new standards would

address some aspects of qua11ty, rather than quantity °
onl; _ ' et

e : ol T

o L - i

. Kentucky . Ve

Kentucky's school improvement activities include revised
accreditation standards, student.assessmént,. local . B
school improvement plans and & school climate
improvement program. The state education agency is -
piloting a new accred1tat1onﬁsystem in an effort to '
ensure that local districts' education programs are in °
compliance with state board standards. Compliance >
+indicators that show whether a district isg meeting what
is required have been developed for each rstandard.
Standards addressed inclufe: statement of philosophy
and objectives, program of school/community relations,
staff devélopment and student assessment. .The - .
department of education offers techn1ca1 assistance to
aid Iocal districts 1n complying with these standards.

»
'HB 579, the Education Improvement Act, requ1res local
districts to develop a f1ve-year school. improvement
plan. 1In, the 1982-83 school ‘year, ten districts began
partic1pat1ng in the new school rmprovement program.,’
The plan is divided into two phases: " {l) analysis of ’
the program and (2} technical assistance from the ’
department of education to implement the plan. . Each S
area will focus on areas wyhere additional money is not
necessary. The plan should tie into.the statewide )
testing program of basic sk1115 where each student in
grades 3, 5, 7 and 10 are tested annually in the skill
areas of reading, mathematics and language arts. .
Kentucky also is piloting .a school climate improvement
process, patterned afteér the Colorado program, in
several schools. This pilot project is being funded .
with Chapter 2 funds. - )

-

L]
- -

Louisgiana

largely out of legislative action. Act 750, thé-
Competency~-Based Education Program enacted in 1379,
established statewide minimum competency.standards for
réading, writing. and mathematics. Curriculum gu1des

were developed to address those standards and have Reen

in use since the 1981-82 school year. In addition, the ¢
Act mandates a. student assessment of those subjects in

grades 2-12. The testing program began in grade 2 in

M ¥ .

. .
» * . o
] - *
.



-
L]

the 1981-82 school year and wiil add a grade each year

until grade 12 is reached., -Further, the Act requixes .. _ __
each school district to develop a pupil progression plan

based upon student performance ‘on the asséssment .

program. Emphasis is placed upon t the student's mastery

ETI T ofthe basic skills- -and- Is -used -as “the principal - -- ST
cr1teria for promotion and placement

A major school -effectivgness study, funded by the '

. - . legislature; is now being conducted by the department of

- education.and is beang piloted in 12 of the 66 .
parish/city systems in the 'state, Using mationally
known research on effective schools, theystudy is

.. focusing on ﬁhe school climate var1ab1e of the research.

4 - R T

- ~ Maine . i . . x
Efforts to improve schools in Maine center on a
technicaljassistance project designed to serve as a
resource to school sSystems implementing a
performance-based approach to instruction. .The Maine ’
Assessment and Planning for Schools (MAPS) is a set of
_ guides ‘that enable school districts to undertake
Y. activities to integrate instructional goals and '
- -+ objectives,, student assesgment and performance
expectations. The state-developed guides illustrate six
phases 6f program improvement: preplanning and .
oxgani21ng, designjing a performance-based program,
prograni mahagement, goals and .objectives, curriculum and
anbtfuct1on, and aSSESsment. S

.

&

. <
. The department of educat1on has developé;;} compilation
~ o0f education objectives and-objecCtive-reférenced test .
e questions that local agencies may use in their'program,.
The item ba contains object1v s and ‘test items for
grades K-lzn‘h mathematics, reading, social studies,
science, language arts and nutrition and serves as a
resource in the development of tests for local school or
classroom asgessment.. The instructional-objectivesghave,
been developed to provide a sequential progression of

instructional content from primary through secondary
education. 'Efforts to-link the education objectives,

the performance—based approach tp instructionand

. assessment methods are being undertaken StaSew1de.
- . - Using the effectivel schools and teaching research as a

base, several schools are now implement1ng effect1ve
schools projects, . :

.
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In Maryland, sohool 1mprovemente-efforts Hre coordinated
under the.program Project'Basic., Begun’ or191na11y as a
project .td emphasize high® school graduation T

[

"_prerequ1srtes, the program now focuses on 1nstruct1on,

assessment and delivery throughout the education system.
The 1980-81 school year was the first year of statewide
implementation. Project-Basic focuses on six areas:
student competencies, instrucQtional 1mprovement, student |
assessment, local planning, local involvement, and
technidal assistance support. ,The department of

education provides this techn1ca1 assistarnce support by
assigning and funding full-time, 1oca11y-based
facilitators to work with the districts in the .
implementation of the Project and to serve as an. o
important liaison between local concerns and the
department .of education, Maryland requixes local school
systems to develop and implement a plan that follows the
Project Basic model. Requ1rements include: (1) a match.
between statewide required competenc1es and’ the local
‘instruction program, (2) administration of a -testing .
program and maintenance of student achievement test ' .
results and (3) a remediation program for failing
students., To graduate from high school, students are
required to pass ctiterion-referenced .reading,
mathematics, writing and citizenship tests. -Students

must also participate-jn an instfuctional program for
work, survival and the arts/physical’ education. A
norm-~referenced test is administered in gradés 3, 6 and

. 8 for purposes of’ program evalvation and planning.

In order to orov1de appropriate 1nstruct1on to ensure
stiddent achdeyement in competencies required by the
state, the School- Improvement Through Instructional
Process program began in 1980, By focusing on student
needs identified by Project Basic assessment results,
local districts may implement one (or more) of four
National Diffusion Network models to improve
instructional delivery: mastery learning, active
-teaching, student team teaching or teaching variables.
The department of education{%rov1des,1ndepth training,
technical assistance and block grant funds through

grants to districts wishlng to adopt and develop these . T

plans. . : i )

B statewide high school study commission made up of
citizens, superintendents, school board members, and .
high school and university educators is in the process
of examining high school education., 1Issues.being
addressed are: more stringent .high school graduation
reéquirements, new curriculum guidelines, educaticnal
technology and other initiatives affecting '‘secondary
education,

{ .
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The state has initiated and largely funded 58
prek1ndergarten programs that constitute almost one-half
of che elementary schools in the state in which the

read1ng level at the 3rd grade level has been a
ontlnu1ng'problem;:“"—‘“'—_—“ o T oTTTTTL T L

L ’ Massachusettsl

A basic skills ptogram that began in 1881 serves as the

anchor of the Massachusetts school improvement .

activities. ,The focus of the program isg en local
curriculum adjustment and centers on. modify1ng or-
changlng existing instructional program activities, not
*creating new programs.. The mandate permits flexibility.
and_allows local determination of standards. The
départment of education defines skills generally, but
school districts are requ:red to set minimum standards
.0f student achievementy to assess student performance in
reading, writing, mathematics and listening; and to
provide remediation. The department helps districts
59V91°P and administer tests, and to modify curriculum
in response to test score results, In the fall of '1983,
the department of education will have available to local
school districts resource banks that contain information
on education programs and practices, consul tants and
other printed materials to aid the districts in thelr
plann1ng process. 1
In-addition, the Commonwealth Inservice Institute for
teachers, begun in 1978, is funded with state, prjvate
and faderal funds to support requests for inservice

_education rrojects. These grants may be'given to.

teachers to develop a school improvement program, hire
consultants and specialists, or to develop a response to

a particular need. The focus is on problem solving.

.The initial assistance, whether in the form of dollars  °
or ‘technical assistance, provides a starting point for
participints to develop their own problem-solving
capabilities apd responses to meet their specific needs.

.
AN
4 "

- Michigan

5

School improvement in Michigan began in 1969 when the
state board wanted information on student achievement in

the basic skills. The Michigan Educational Assessment
Program, subsequently devéloped, is a statewide testing

. program in reading and mathematics, with

objective~referenced tests administered every fall to
all 4th, 7th and 10th grade students. Tests in
curriculum areas beyond reading and mathematics

‘ o 34
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(science, social studies, health, physical aducation,
writing, career education, art and music) are assessed
periodically. The test results pgov1ded by the prxodram
allow local educators to identify which students have
acquired these basic skills:and to assess the strengths
and weaknesses of the district's basic skills program.
Further, the test results are made public for all i
districts and schools. Information from n&€arly a decade
of use of these assessments has been used by education -
specialists in the state to review and revise the .
instruction: ob:ectzves and the tegts. In 1980- -81,
révised tests were Implemerted statewide and will be.
used-as a continuing method for local d1str1ct
assessment of their basic skills program. '
State-designed curriculum objectijes algso have been
developed for grades 9-12 and c:gpbe used "'as a model by
local districts in developing high school progtams.
These standards have been constructéd to allow for the
wide variatidgn in 1ocal practices.~

In 1970, after review1ng the test results, the board and
legislature sought to help schools that had
concéntrations of low, achievers. 'This led to the
Michigan Compensatory Education Program, which allocated
more dollars to the low achieving schools.. It was then
asked why some ‘schools were more effective than others.
That 1ed to four years of effective schools research,
beginning in 1973, with the department of education's
"Cost-Effect1veness Study® and cooperation in studies
conducted by the late Ron Edmonds, Wilbur Brookover,
Larry Lezotte and others.  'In cooperation with the .
regional Title I Technical Assistance Center, profiles
of effective schools were developed. In 1980, the isgsue
had moved to- strateg1es for changing all schools to be
effective schools., A consortipm “for improving student
achievement, consisting of principals, tedchers,
superintendents, state department staff and researchers,
from Mlch1gan institutions of higher education, was
proposed to implement the Rnowledge from the effective
teaching and effective schools research.
Currently,. the state is involved'in implementing the
consor§1um concept »in the’ M1ch1gan Scriool Improvement °
Program. This is a structured process for school staff,
with the asgistance of consértium-mémbersy—to—assess

- a consequence .of shared planning. . ’

“strengths and weaknesses of the'school, and to design

and implement a school improvement plan. The program
rests on five assumptions: 1) '‘the school is the unit
for education improvement; 2) school climate influences
the success of a school improvement plan; 3) effective
~eaching and schools,research resul{s are a godd
beginning. point; 4) school staff must be involved in -
developing improvement plans; and 5) staff ownership is




Minnesota
Mdmnesota ‘s school improvement approach includes an
integrated and comprehensive set of programs and
requirements, all of which were expanded by the
Tecanology and thool Improvement Act (TSIA} of 1983. .
The overall state approach is one of state general oo ' d
requirements and locally'developed standards and
specifics. The Planning, Evaluation and Reporting (PER).
1egislat1on of 1976 requires districtd to develop an
instruction plan that includes measurable learner.
outcomes and to report to the public, annually, 1063{
board policy regarding planning and evaluation, s
curriqulum doals, student test results, opinions‘of

. students, parents andaother residents; and a scheool

improvement plan fox the next year. _As an aid in this
process, Some Essential Learner Outcomes (SELOs) were
developed in the 19708. SELOs are curriculum guides
that organize a subject matter's basic goals and key
competencies throughout the K-12 spectrum. They are
avaliable for use by local districts as a way of’
identifying curriculum goals. They are available for 18
subject matter areas; the '1983 TSIA requires updates for
math, sc1ence,and social studies. 1In addition, the
Minnesdta Student Assessment Program provides a series
of, criterion-referenced tests, patterned after those of
the National Assessment of Educational:Progress, for use .
by local districts in documenting student’ achievement.
Local districts are required by state law to administer’
three content area tests in grades 4, 8 and 11 each year
and to cover 12 content areas over a four-yeat period. ) ’

A council on quar1ty education awards §tate-funded
grant$ to a'limited number of schools each year for e T e e
special improvement programs and the state has funded a

‘Minnesota Diffusion Network which attempts to

disseminate effective Minnesota ‘education programs

w1th1n the ate,
. ,,Zk Py
: qnally, 1983 _Technology and School Improvement Act

provided funds for four new activitiesy J ¢

e Inservice training for teachers and administrators in
the use of technology. Yoo

e Inservice training for teachers and administrators on
instructional effectiveness. ;

e %ﬁrvice training for administrators and teachers in
mathematics, science and social studies.

: 36
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¢ Two million dollars for ‘computer software
development, dupl@cation rights and creation of~a .
statewide-software approval list.

¥
>

) Mississippi . ) = s

In 1975, the Mississippi Legislature passed legislation
that required the state depdriment of education to-
design an accountability program based on local schopl .
district planning. The Accountability and InstXxuctional

: Management program réquires that each school district. .
have a management plan by 1984, 1In 1945, special
monitoring units’'from the department will.be evaluating _
school districts and district Adcreditation is . .
contingent upon compliance with this mandate., The

x .management plan must define the “centent of the.

insqructional program, attach objectives'ﬁﬁat include .

learner outputs, identify teaching practices to be usedy

outling a method of evaluation.or measurement and an L

inservice training programs State education depariment .

staff conduct workshops and offer inservice activities .

for local school district personnel to help them comply

‘

with the mandate. . ’ *

. N " @ -—

additionally, the Mississippi Edueation Reform Agt of
i 1982 directs kthe départment of education to implement a
. statewide aiﬁissment program that will establish minintum
performance”standards and test students in grades 3, 5.
B and 11. The department will monitor the test results
and give assistance to. districts where deficiencies
occur. The act will also provide other measures to - -
- streggthen the school system in the state: 4 statewide
L. mandatory kindergarten program, a compulsory school \ .
~——f—attendanice Yaw, @ reading aid program for grades1-3, - - o e
new teacher certification.standards,. . a principal - ‘ .
raining academy ‘and a new teacher/administrator. : N
evaluation system to be implemented. . ) '

4

Missouri

. Missourg‘s school improvement initiatives include a - "
‘'state testing program that provides individual student .

achievement profiles, a new instructional management

. _program designed to imbed effective teaching knowledge
into all Missouri schools, and rigorous school
accreditation standards. The testing program is _
two-fold. First, criterion-referenced tests in reading - '
and mathematics are made available for grades 2, 3, 4, 5. '
and ‘6 and can be used as an instructional guide and aid
in identifying students who may Pé having difficulties
‘in mastering skills. In addition, teaohers are

¢« .
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A encouraged totkeep individual student achievement-.
e prof:les throughout the student's academic year.

"Second, the state board mandates the sic Bssential
Skills Test, a competency test for all 8th-grade
students in mathematics, read1ng, language arts and
government/economics.: The state education agency .
provides the test, grades\and records the results, and
develops a complete test profile for all students. The
competengy testing program began in 1879, two years
.after Miseouri‘s 1977 school finance reform.

\\The Instruct1onal Management System (IMS), a way of
organizing instruction and manag1ng learning
expertlences,r began in 1979 as a major research-based .
effort to bring effective teaching research and methods
to all schools in the state. The purpose of ‘the program

/is to guarantee that: (1). learning objectives for each
. subject. and grade'level are definedy (2) students dre
, géven time to master the objectives and (3). students,
teachers and parents can know what has been achieved and
what remains to be done. AlthOUQh estab11sh1ng an IMS
is a district level respons1b111ty, the partment of
. education provides curriculum .specialists to work with
districts that are iMplementlng a'system. Training
workshops are also provided for principals,
superintendents and teachers.. The major focus to date:
has been on reading. and ar1thmet1c in grades K=~8. out
of the 445 K-12 districts in the state, 300 are now in
various stages of the process and Missouri education
) officials are hoping to nake it a 100% effort, including
s secondary schools, in the near future.

2 Finally, each school in the state is evalnated annually
as part of the accreditation process. Schools are rated
on three levels, according to the overall quality of the
educat1on program, and the 'ratings are pub11shed by the
A state department of educat1on, A guideline of approved
standards is provided by the state for each .level and
_technical assistance.ig available to help schools meet .
those standards. - - .

t

\ - ‘ -
R . o0 Montana
. 1 . .
The department of qu11c‘1nstruction econducted a
statewide needs assessmeént to establish yhich districts:
need assistance and in what areas. Thisi Assessment is
the beginning of a long-range effort ty develop a
curriculum plan designed to improve baelg skills T,
instruction in the state. A curriculuom 3uide has been
developed and instituted statewide by the department for
- . - local district use and a calendar of schgol-related
’ -activities is curgently in place that contains ~
Enformation on all ‘education activities across the

ERIC - w8
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state. A, resource bank also provides teachers with a »
list of people who can prouide workshops, curriculum
assistance or other inservice needs. Add1t1ona11y, the
‘ department is working with the state university gystem
to provide curriculum linkage between K-12 and " -
postsecondary requ1rements.

¢ 4
The state, in cooperat1on with the Northwest Regional
Education Laboratory, is pilkoting an effective schools.
project focusing on principal effectiveness.,

o .
- -

‘ ‘}
' Nebraska "

In the mid-1970s the department of education-developed a
. student’ assessment program, Nebraska Assessment Battery |
. of Essential Learning Skills (N-ABELS) ;7 which school
. » districts may use or they may devise their own. The
* N-ABELS program identifies, defines apd provides
perpformance standards in the skill" areas of reading,
mathematics, writing and reference usage. About 8$0% of *
. the districts use the N-ABELS and the department will
. provide assistance, upon request, to districts wishing
. to implement these tests. The department of education
does not collect any student information from these.
assessment programs; the results ‘are used mainly for
‘ local district use’and as an accountab111ty measure to
the communityy . -

.

&
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The department of education, in an attempt to address
quality education, has identified 35 schools which, as a ’
N . whole, have a fully comprehens§Ze ‘educational del1very
system, They are classified, rough a peer review
model, as AA model Sthools. Although this may be a - -
subjective method of evaluation, the attempt is to _
identify process and product of the instructional
‘delivery system. Although the school as a whole is the
focus, exemplary programs and prpctices are also
identified.

- . . -

0y * . Nevada - :

a’ . ’ . &

/ . Nevada school dimprovement efforts include inservice

) training programs for teachers and adm1n1strators, and

student minimum competency testing. An inservice
program focuses on basic skills instruction and R Y
workshops are provided by the state education agency in
curricnlum areas and in classroom management. A
Principalship Improvement Projeétf funded with state,
Far West Labcratory and lgecal district money, conducts
workshop. focused on idstfuctional management skills for
principals.

[y




Therstate—deyelbped student competency testing began.by
legislative mandate in 1977 and tests students in grades -
* 3, by 92 and in grade 12 for graduatioff. The tests cover I
‘ ) the subjects of ‘'reading, writing and mathematics and are
constfTucted to allow local districts to use the results'
- to modify curriculum and to provide remedial r M

instruction. The'state is now in the process of * B

expanding the scope and raising the difficulty levels of
the test and hope to have the revised testing program in

. place by the*1984-85 schodl year. Aalso, the stadte .
& department of education is ip the process of ‘ ‘
, establzshang a joint council between: the state board of N
& < .edycation and the University of Nevada, for the purpose

of linking curriculuin requirements -of postsecondary
' ﬁnstltutlons to. hlgh school currictulum. :

& P )

In cooperation with Far West -Regional and South West' - _
% Educetion Regional Laboratories, the department of -

- . .education is beginning to identify and utlllze effective
' schools concepts by designing -workshops by whlch the
. . information from this research base can be disseminated .
to local educators. . , . S o
s L ' - oy

New Hampshire - .- )

. -
. a

In 1978, éhe department of education in1t1ated an
accountability plan to be used.as a guideline to provide
local school boards with a consistent link betWeen
education outcomes and planning. To comply wlth the e
aqcountéblllty requirements, districts have to ‘complete ° .
a six steg process: (1) develop-essential student’ \\h/f.L
— outcomes for both state-mandated and locally-designed .
“fields of learning, (2) develop performance indicators
for all essential outcomes, (3) design anf carry out .
sound- assessment procedures, (4) analyze assessment” - . - .
data,. (5) .report assessment results to_the department of - .. . -
education and (6) develop a management plan based.on T
assessment results. 1In 1983, most districts are ) Y
~ reported as being close to or beginning step six. The . ot
department of education 5as—1dent1f1ed suggested
. essential student outcomes in English/language arts,
: mathematics, and history and govermment which local . '
school districts may use as a guide for developing their -
own essential student outcomes. Competency testing- in
grides .4, 8 and 12 in these skill areas serves as a - .
guideline for developing*accountability plans. The .
department is now beginning to hold regional awareness . .
conferences on the effect1ve schools research infan . )
attempt to Ydentify ways to link the research to the )

development of the management plan. " ° ] .
' To help distr{cts.carry out these precedures, the e
department of education has three levels of technical N
" 26 T B -
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assistance. The commissioner of education established
an accountab111ty unit. witlfin the department to assist
; local d1str1cts. He also created-a joint management .
council, consisting Of .key education leaders in the .
state who serve as an aGV1sory committee to the N
-accountability unit. Other groups of department
. _ consultants, process specialists.and subject area N
. spec1a11sts work with the accountab111ty anit and local
: ‘districts %o he]p develop their plans, 1nciud1ng
¥ providing dssistance in curr1qu1um decisions and student
agsessments‘

New Jersey . - ’

‘* Beginning July 1, 1982, a study was directed by the
newly appointed comm1sg1oner of education to review the
organ1zat1ona1 structure and administrative practices of.

) ,the New JerseY.ﬁtate Department of 'Education. Aas a -

o . ‘result of this study, changes have been made -‘n the
, organization of the department to ensure efficient and

. effective deliveéry of servizces to local school

“ districts. .Essentially,-the new organ1zation is

compr1sed of fewer managers and more professionals. The

_r6le as intermediate units was redefined for the state's

21" county offices. 1In addition, three regional

. ’ curriculum'service units were debaloéed. The study of

administrative practices called f;E,a reV1ew of the
Public School Edycation - Act of 197%, an act that defined
oy the reguirements for a -thorough and efficient public

, school system. Department policy and procedure under

' this act emphasized strict compliance with law and
: requlation through extensive monitoring by state
.department of education staff. It also. stre 'qly focused
on pupil performance in minimum ba51c skills.

1]

Al

As a result of the review of admi listrative praptices,
) the efforts of the department'sAfarious organizational
N elements were redirected to focus on, the planning
process cited in the Public School Education Act of
' 1975. The policy of the department now centers .on: 1)
b encouraging local school districts to plan more )
effectively; 2) having local school districts share
._1n£ormat1onaabout succéssful 1nstruct1ona1 programs;-~-3) -
.eliminating annual state department of education -
~ monitoring of districts that have been determined to.
have met the thorough and efficient requirements of law
and regulation; and 4) directing more of the state's .
rasources and assistance to local districts which have -
identified needs.

The revised policy of the department now requires
o districts (o define needs and to =met objectives for -
meeting these needs through an annual planning process.

‘ ' S - 27 EJ. L
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. is being developed.

&
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While defining the needs and ‘setting the objectives is a.

local respon51b111ty, the state has responsibility for
assisting local districts in this process by providing
consultation and instruction in effective planning, as
well as periodic progress checks and a year-end analysis
of the district's progress in implementing its plan.

Three levels ¢of assistance are available to assist local

"districts in the implementation of the planning process

and the activities to meet "he stated objectives. At

the first level, there are 21 county offices of R

education that have the responsibility to help districts
determine needs, set objectives and develop a plan of
action to eliminate or reduce the needs. The county .
offices will review and approve district plans and
generally advise districts on other requirements of law
and regulation. The second level, which has been newly
created, consists of three regional curr1cu1um service
units, each serving a seven-county reg1oﬁ. These units’
have responsibility for distribution of curriculum
products and.programs and the delivery of necessary
services' for curriculum developmert. The third level of
assistance is located within the central offices of the
department of education. The staff of these offices
will be responsible for developing products and services
to meet specific needs of districts as identified by
managers at the first and second levels of assistance.

- Finally, sincé the process ultimately calls for higher

ach1evement by pupils, a new statewide testing program
Inst=ad of a state mandaved test,
districts may now select commercially published tests to
measure pup11 progress in the basic skills. 1In
conjunction with this, the department of education w111
collect and analyze test data for grades 3 and 6 of the

"public schools and report its findings to the public. &

new and more rigorous test for pupils in grade 9 will be
déveloped by the department to encompass skills required
for reading, writing and mathematics. Beginning with
the graduating class of 1389, successful complet1on of
the test will be ‘required of all pupils’to receive a
high school diploma. .

New Mexico

For the past five years, the department of education has
made a concerted effort to xeview local programs in
every district for ccmpliance with state regulations.
This effort involves monitoring, technical assistance
and follow-up monitoring. ‘Districts are required to
develop program plans, including curriculum development.

Beginning with the 1983-84 .school year, districts must

use a state- deveioged list of exit competenc1es in their
instructional programs,

-

"
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In 1977, the state board of educat1on adopted the Basic

Skills Plan.. This testing program is required of all
students in the 10th grade and measures a student's,
ability to apply. basic skills to realistic ptoblems.
This test covers items such as problem solving; —
computat1on, reading and writing in areas of consumer -
economics, government and law, and occupational
knowledge. an 1ndependent testing agency works §1th
school districts to distribute, score a»d report results
of the test. Although not a requirement for graduation,
i 1s used as a prof1c1ency endorsement on the high
scuuvl diploma. Local d1str:cts also adm1n1eter ‘the
CTBS in grades 3, 5 and 8; results are used for local
district planning and identification of problem’ areas.

New York

The New York State Education Department has a long
history of direct involvement with its students and
schools. 'Over the past few years the focus has been on
programs that meet department objectives of (1)
establishing standards,* {2) monitoring student '
achievement and (3) improving school effectiveness. It
now has three major programs that forge a stronger

school 1mprovement link between the department and local
schools and school districts. * The first is the Regents .
Competency Test1ng Program begun in 1978. Under this
program, mandated tests establish m1n1mum competency
standards for high school graduation in reading, wr1t1ng
and mathematics, with checkpoints along the way in .
grades 3, 6 and 8 or 9. Aany student who is identified .
at these checkpoints as potentially having d1ff1cu1ty in

‘passing the Regents Competency Tests must be given

remedial help. The second is the Resource Allocatiop °
Plan which regrganized the department's staffing,
planning and technical assistance structures to be
identify which schools-in.the state need which resou
and t6 coordinate the delivery of federal, state,.kocal
and regional resources. Schools with achievement trend
data below state expectations may request assistance. °*
Department staff members asgsigned -to schools give the
building principals a direct link to all state education
agency‘technical assistance resources. Thig ‘enables
administrators and teachers i1n i1ndividual schools to
work directly and indirectly with education department
personnel to plan, develop, implemernt and 'evaluate
programs for the schools thathwill prepare students to
meet the Regents Competency Testing Piogram standards.

The third program is the Secondary School Registration
program that implements the regents' authority to set\
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and enforce minimum standards for; high schools.
schoolé in New York cannot issue drplomas unless
registered, and junior and senlor high schools are
visited every five years to ensure compliance with
regulations and to ensure that they are providing’
minimum basic skills instruction and courses with

High

acceptable levels of pupil retention. If not, the
department can refer schools- to regronal or state
resources and recommend ‘chandes in programs to bring ;
them into compliance so that the schools may be
reg1stered.

For the past six years, the Regents and the New,York
Department of Bducation have conducted regional
confefences across the state that have focused on
strengthening basic skills. The conferences in 1982 and
1983 have focused on progress toward meeting the
education dgoals that-were established by the Redents in
1974 and actions that could be taken to better achieve
the goals, Representatives from elementary and
secondary aducation, postsecondary 1nst1tut1ons, and
business and industry have all participated in the
conferences. This effort launched a long-term project
through which the Regents and the department will
examine goals and actions for elementary and secondary
education, wrth public hearings to be held in the £fall
of 1983 and a comprehensive proposal for education
reform scheduled for completion in 1984,

. ) o

North Carolina

North Carolina*T suppert for school .improvemént from the
department of public instruction is provided through
teams of consultants from eight regional service
centers, ordanized to aid local districts and schools.
These centers are staffed with department spec1a11sts -
and consultants with expertise, for example, in staff
development, child nutrition, exceptional children,
curricslum development, vocational education and
community/school relations. The centers hold workshops,
help write grant proposals:- and help develop local .
district plans and buddets. A Principals' Institute,
which conducts its training and technical assistance i
functions largely through. the regronal centers, focuses
on principals!' needs including time management and
oerformance appra1sa1. Most of the state education
agency's services provided to local school districts are
delivered through. these centers -- branches of the
department of public instruction, not intermediate’
anits« -
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The state also tests students as they move through
school: In 1978, at the 1n;t1at1ve of the governor, it
-began to adhlnlsteroa competéncy test in grade 11;
passing this test is required for high school
graduation. For students who fail the test, a stake
wompensatory education and remediation program was ‘
created. A cr1ter1on-ngferenced test in grades 1 and 2. . v
.and a norm-referenced teést in grades 3, 6 and 9 also are .
given annually, primarily for local d1strlct plann1ng

_and assessment purposes. ) . '

' -

L]

Two .district in the state are.-now participating in a ’
pilot project that lengthens the school year to 200 days
and extends classroom time to geven Hours each day. The
plan ¥s voluntary and staté funds have, been rappropriated -

Investment in educatlon Ampfovement‘was a cornerstone of
the governor's economic development ‘plan, including the
minimum competency test.  He can now guarantee companies
that a11 high school g;aduates will have competency in
specific basic skills. In addition, the mission of the
community college system has been focused on training in
labor market skills needed by employers in high
technology industries, which the governor is encouragiryg
to fhove to the state. The overall program shows how a
state education system and. a scheol improvement program
can be part of a°broader political goal ~=_4n° this case,
statew1de economlc‘GEVelOpment. :

St . - \ :

North Dakota
North Dakota''s approach to school improvement stressés - .
enhanced accreditation standards, curriculum
coordination and an instructional program designed to
track indiviéﬁal student progress throughout, his stay in
the school system. The state has a school approval
statute mandating that schools meet minimum‘standards.
The revised accreditation standards are, voluntary and .
provide opportunities for schools to concentrate on
school improvement procedures. Accreditation with
commendation r« Juires the development’ of a school
improvement plan. (1} planning, (2) self study, (3)
out-of-district team visitation, .and (4) validation
methods and a follow-up plan. Parents and community
members must -also be involved. For the 1982-83 scBool
"year’ about 30 elementary schools ‘were in various stages :
of developlng and implementing plans and it is expected

that secondary schools wll}-joln in the effort the BN
following year.




- 1n 1982, the departmens of educat1on estab11shed a
statewide curriculum cduncil” made up of district

educators to coordinate curriculum development in the | RN
state. Although 'the state does not mandate curriculum, N

the department does deve10p gu1de1ines and provides \
'assistance to the districts in their curnculum o
develo]_:ment activities. - ’

L
L

- U¢ing Chapter 2 funds, the state department of education
, created a student-focused .initiative, Each Stlident 'Is
o Special, whith is based on three premises: (1), each - . ¢
o student is uhique, (2) rural education has significant
potential for the de11verz of learnzng experiences and '
(3% rural .parents should share in a partnership role in
education ‘decision mak1ng. The project was piloted 'in
the 1982-83 school year in 12 predominantly rural IS
..schools and 12 more schools w111 particdipate in the )
1983-84 school year. The projéct créates a '
parent/faculty team-  for each student, establishes ) .
. learning .0bjectives and evaluates the progress of the . .
student . throughout the ;nstruct1ona1 process. The state L
..has desigpe& documents and processes for implementing '\
he project and provides training to both faculty and . ’
arents. . S
Additionally, North Dakota has announced ‘new graduation
requirements in English/language arts and mathematics to |
be phased.1n over the next three years and has increased L
- the length of the school] day to address time on task.
. The department, along with schools and school ’
districts; are developing alternatives to bring school
dropouts back into some form of learning experjience.

LY
¥ . L Ohio
. \ Ohio has long been committed to improving phblic
# e¢ducation and the state department of education has .
evidenced its commitment to educational excellence by
/ desigpating 1983 as "Ohio's Year of Educational
o Excellence for R1l1." A numbet of improvement strateg1es
have been initiated oh a statéwide level. First, the
state provides inservice training dollars to local .
districts for the purpose of upgrading. tedching skills.
Second, administrators no longer receive lifetime ' .
certificates after a course of gstudy. New courses or
formal coursework are needed to maintain certification. g
Third, the state has made significant changes in its .
. high school graduation requirements. The requirehents
'  were rewritten to emphasize outcome-based skills and
competencies, rather than $imply measur1ng inputs. AaAn -
extra unit of mathematics was added to increase high
school graduation requirements to 17 credits. To help,

]
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dintervention programs for students whose performance

bl
4

implement these new standards, the’department is in the
process of developihg 15 new dtate curridulum guides.

Fina}jy, a‘ student competency test is now required, in, <

part, as a support for the new high school graduation
standards and as a check on promotion from elementar? to
middle to high school. The tests 4re state mandated but
locally developed, and cover reading and mathematics.
Students must be tested three times dquring their years
in school, once during grades 1-4, grades 5-8 and grades
3-12. The tests identify student competency and ’
falls short of the required standards. ‘
In addition to the above strategies, the departiment has
initiated a major.school improvement program. In 1982,

100 local districts participated in the pragram; 200-300

districts ‘are expected to participate this year.” .The
program draws upon the effective schools research of the
late Ron Edmonds, a University of Michigan professor of
education administration. The department has identified
seven critical elements of an effective sc¢hools program:
{1) a clear school mission, (2} strong building level

-instructional leadership, (3) high expectations for.
" students and staff, (4) fregquent monitoring of student

progress, (5) a positive learning climate,..(6)
sufficient opportunities for learning, e.g., time on
task and (7) parent and community involvement. The
bqgis of this program is that all students can -learn the
basic skills necessaty to succeed at the next level of
learning. A key facfor is the focus on developing an
effective schools program at the buflding level; .
However, all actions are cedr®ipated through district

- superintendents. Local districts and schools volunteer

to participate in the program which is viewed as a cost
effective program at the lotal level. _ .

The effective schools program is administered by the
school improvement section of the Division of Equal
Educational Opportunities within the department of
education. Technical assistance is provided by school.
improvement staff supported by state funding. The
division is responsible for implementing desegregation
in the state, but considers desegregation and effective
schools as complementary rather than separate
objectives. The division normally concentrates its.,
efforts on urban schools; however, given the thrust
toward improving schools, the division works with all |
schools. When the programs are developed in urban
schools with high concentyations of low income students,
they tend to be called effective schools programs ,
{following strictly the research literature), but when
located in other types of schools, they are called
schogl improvement programs. v

*
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As a h1gh11ght of the division's focus on effective
schools; in 1982 the first annual Ohio Academy for
School Improvement Strateg1es was created for
pr1nc1pa1s. " The Academy monsisted of -4 week-long, .
summer, live-in conference. Building levél issues
related to effective schools are emphasized. Elementary
and secondary principals are both represented at the
Academy. Due to its success, .it has been decided to
hold the Academy on @an annual bhasis. This success was
demonstrated by the increase of almost 400% 1n{the
number of participants and school districts in'1983 as
compared with 1982. :

. Other divisions, such.as ggp”bivisidh of Educational
Services (block’grant) and“the Office of Inservice

Education have provided school improvement activities at-

.the bu11d1ng level for teachers and administrators.
Theése initiatives on the part of the department of

education demonstrated its commitment to promoting

building level based school imprdvement programs forcalf

Ohio schools.

Y
+

Ok Xahoma

H

For the past few years, education improvement has been a

major legislative policy issue. 1In 1980 the legislature-

. passed a comprehenSive teacher education bill that
addressed teacher preparation, certification, competency
testingy gtaff developement and establishment of the
.entry year assistance program for beginning teachers
prior to certification. I 1981 the legislature passed
HE. -1236, a major school finance ‘reform that
sxgnifrcantry increased school funding, targéting the
bulk of the increase to higher teacher salaries.

Additional .funding was used by the department of
education to develop-curriculum guides in all
disciplines for all grade levels. These guides are used
by local schools and districts for curriculum planning
‘and review. In 1982 the legislature mandated that the
basic skill areas of mathematics, science, 1anguage arts
and C1tlzensh1p education (soaial stud1es)'be taught in
grades K-12. It also mandzted .that each school district
shall annually review its curriculum.in the basiec skill

areas. The mandaté required that each district complete.

the curriculum review by the end of the 1983~-84 school
year. A curriculum review model was developed by the
state -department of education and schools have the
option of utilizing this method or developing their own.
The state agency provides inservice on request to help:
school districts with the reviewfprobess. Additionally,
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the legislation mandates that each school district have
. .a written discipline policy on file that must be
‘ approved by the local school board. *

) ;> Graduation requirements were alsd ‘increased due to this
: legislation. Graduating seniors in 1986-87 will be
required to have 2 units of mathematics, 2 units of
A .science, 1/2 unit of world history, 1/2 unit of Okkahoma
* ' history, 1 unit of American history, 4 units of language
arts and 10 electives for graduation.  This is an
increase from 19 units to 20 units for graduation.

. . ’ Oregon
. Oregon's program of school improvement xests on
¢ - State-required but locally developed student tests of
. ' ,/ " competence in reading, writing, mathematics, speaking,
listening; .reasoning; on instructional programs.that
" pust be linked to individual student needs; and the use
of achievement test data to monitor student progress and
revise dinstructional strategies. 'In 1974,. the Oregon
State Board of Education adopted revised education
standards requiring that instruction be based on student
. ' abilities and interests, with goal statements of
+ expected student outcomes and--the-charting of student
progress in meeting those goals. In addition, ‘each
i district is required %o identify knowledge and skills at
e each grade level and to measure student progress,
g including reading, writing and mathematics. These
g actions reflect the approach in which the state sets
o~ - down certain genéral requirements butTallows the ,
districts full authority over the design of the -
instruments and tools.to comply with the state mandates.
. Current policy deliberations center on ing:eased state
' insistence that local control be exercised in student
i performance areas and taking neceBsary aotion to assure
achievement.

. Current state priorities for improvement include a

review of both the state goals for learning, and the

‘state standards for schools. Plans are underway to

modify the state accreditation system to focus primarily

t ‘ .on school improvement with most compliance reviews
‘conducted by exception. In addition, efforts have begun
to reexamine science and social studies curriculum as
.the basis for further work in state and local
assessment.

Statewide efforts continue in the development of
improved teacher education in preservice, at indc-tion
and for continued professional.development. Primary
efforts have been to encourage teacher education




curriculum to be fooused on teacher- and school-based
needs, to provide support .systems for teachers new to
positions and to examine the desirability and
feasibility of a fifth year internship.

Pennsylvania

The Pennsylvaria school improvement program is a.
broad-based, comprehensive program requiring the
development of a long-range plan for school improvement
at both the district and building levels. The plan is
designed to cover a flve—year period and is structured
around school practices in five major areas: edufation
progrants and services, district management, personnel
development, commun1ty/staff involvement and nondistrict
support services. Districts assess ,current conditions
and programs, identify key areas for improvement and
develop plans to make those improvements.s Goals and
services should\be closely aligned with the state's 12
guality goals ofi education which suggest student
outcomes and competencies.

il - - . -
Each-distriet's long~range plan requires evaluation at

. two junctures -- 'a ‘midpoint progress report and an

end~of~cycle evaluation report. The final report may be
used by the district to .apply for "registration,"™ a
department process culmlnatlng in formal recognitioh of
the district's efforts. This process assists the
department in publicly recognizing that the majgr
outcomes 0f school improvement -- (1) increased growth
in student ach1evement, (2) a systematic approach to
district management and {3) effective use of community
and nondistrict resources -~ have been accomplished.
Additionally, when districts enter the school
improvement process, $1.00 per child is awarded to the .
district to help offset’ the costs of 1ong-range plannlng
preparation,

The department of education has prepared a geries of
guidés to assist districts in each phase of plan
development and uses some 150 staff volunteers as field
repregsentatives to participating districts in brokering
services of the department and facilitating the
completion of the long-range plan. It has also
organlzed a large percentage of its personnel and
technélogy resources as a depar tment technical
assistance system. This has been combined with
technical assis.ance from intermediate units and a

"pairing relationship™ process with institutions of

higher educatién. .Additionally, the department
maintains a resource system to provide instructional and

training materials, a personnel file, a data bank and
descriptions 6f effective 'Projects.

" 36 50
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A Rhode Island
. . 1}

The Rhode Island approach to school improvement has as
its focal point an "umbrella" program called the Basic
Bducation Program. It was initiated two years ago as an
effort to describe the basic curriculum and support
programs that should be available to each student. More
recently, by legislative mandate, the department of
education was required to develop such a manual for
local disty ““t use. The manual is-in the final phases
of developme. “ and public hearings will take place in
the fall of 1983.. The final manual will be used as

regulations, and approval of schools' programs will be
tied to these regulations.

Several other school improvement activities will be -
incorporated into the Basic Education Program. These
include the Local Planning and Assessment Process, which
is a long-range effort at school improvement activities
that involves educators, students and the community in
planning, implementing 2nd evaluating education programs
in the local district. The department of education
focuses its technical assistance efforts on
capacity-building by offering.a test item bank, a state
developed model reading program, written guides and
manvals, and other technical services. Also to be

. incorporated is the coordinated curriculua project,
which is designed to assist school districts assess the
degree to which their curriculum is coordinated, and to
make improvements based on this.assessment.

The Rhode Island State Facilitator Center also provides
literature, conferences, workshops and training to
schools wishing to adapt or adopt National Diffusion
Network programs.

Student testing is on a sample district basis. A
nom~referenced test is given in grades 4, 6 and 8 in
reading, .mathematics, language and work study skills., A
life skills test, which measures the ability to apply
these basic skills, is given in grades 8 and 10. The
results of these tests provide a statewide picture of
ctudent progress for the department of education and are
used as a guide for state policy decision making.

A standing committee of local school distriet and
postsecondary education personnel, entitled the Joint
Committee on School and. Collegsa Articulation, began to
address cooperation amf], coordination between high school
and postsecondary educatidn. As a result, regulations
in the following areas were adopted: (1) communication

mechanisms between the education levels; (2) increased
L
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course requirements if students are college bound; (3)
requirements that schools specify and measure
compe;enC1es for graduatioh; (4) better prodrams and
policies for concurrent enroliment; and (5) requirements
that postsecondary institutions specify course and
competency redquirements for entrance to the institution.

South Carolina

South Carolina is focusing its education improvement
efforts on student assessment and a new effective
. schools program, The Education Finance Act of 1977
L mandated the establishment of school level citizens
. advispry councils for the purpose of providing input
into the school plann1ng process. Addit1ona11y, the
» Finance Act requirés that school districts participate
in the statewide testing program as preéscribed by the .-~
N state board of education. The required program involves
the administration of a standardized norm-referenced- ’
achievement battery in. grades 4, 7 and 10.

The Basic Skills Assessment Act, enacted in 1878,
required the @stablishment of common curriculum

. objectives in reading, mathematics and writing in grades
K-12. The legislation also established a state Basic
Skillg Advisory Commission and mandated a readiness test
at the beginning of grade 1; criterion-referenced tests
in reading and mathematics at the end of grades 1, 2, 3,
6, 8 and 11; and writing tests in grades 6, 8 and 11.
The test results are used.for evaluating student
progress toward meeting the curricul objectives and
for identifying students needing r dijl assistance,

The effective schools program utilized -these two
preceding efforts as the 1n1t1a1 step in developing a
pilot program in five d1str1cts in 1982, The objective
of the program is to develop seven characteristics of
effective schools, as idettified in the effective
schools research, Resultg are now being evaluated and
the program is expected to expand to additional .
distr#bts in 1983-84. Using existing state and district
money, the department of ‘education will assist schools
to identify their strong/and weak areas, using tests
, score results as the main criteria or by focusing on any
v area which the school f els needs strengthening and in
implementing effective Schools components. The
department is using the "Indicators of Quality Schools™
* diagnostic. instrument ﬁevelpped by Colorado.
The department of education 'is now developing an
AssesSment Center Program based on the National
Association of Secondary School Principals’ (NASSE)
- project. The primary purpose of the program is to
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improve the guality of education leaders at the school
building level. Operated by the department of
education, the program will assist districts and schools
in the selection of school principals, witb an emphasis.
S on management and administrative skills. Each candidate
- will be evaluated by assess9rs who have been trained by

) NASSP and will begip assessing potential principals in
the 1993,Ef/i3299%%§ear.
, "‘ I L

; South Dakota
South Dakota began a series of new efforts over thefpast
_ few years that focus on effective schools, and
/ curriculum and leadership development: The current
Local Field Site Program, sponsored by state, Chapter 2
. and some local funds, is designed to address’ a wide
range of school improvement priorities. Participating
‘schools utilize the research on effective schools as it
relates to curricGlum and instruction, parent and
community support, dectsion making, prganization and
management, and staffing and staff development. These
efforts are geared toward in-depth development and .take
place throughout the year with concentrated work during
the summer. Curriculum guides and ,standards of °
, @XCEIY8ii€e are -~ -ilable to all schools to use in local
. currlguium dev .pment.

Statewide leadership development efforts are also
addgessed through 12 regional workshops that are planned
and /inplemented by local planning committees in
congunction with permissive legislation for two
inservice days as part of the school calendar. In
addition, eight special education cooperatives have been
formed so that local school districts can meet priority

needs of schools that participate in the cooperatives.
South Dakota has alsc expanded the '

technology~in-education initiative.

N

Tannassgee 70

The governor has proposed the comprehensive Better

* Schools Program to the legislature and has asked for a
one-cent sales tax increase to implement it. ,The ~°
proposal is an effort to integrate many programs already
in place and to create new ones that will promote an ’
improved and effective education system in the state.
The program consists of 10 major initiatives: (1} a
teacher designed basic skills curriculum, {2) a computer
skills curriculum for 7th and 8th grade students, (3}
kindergarten for all children, (4) increased mathematics
and science credits for high school graduation, (5}’
spkcial summer schools for gifted junior and seniér high:
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school students, (6) alternative schools £6r students
who disrupt class, (7) a redefined secondary vocational
education curriculum, (8) realignment of vocational and
technical institute governance under the state board of
regents, (9) cvreate centers of excellence at
universities to support teaching and reeearch, and (Y0)
development of master teacher and master administrator
programs. This last initiative i$ an incentive Pay
system for teachers and administrators to attract and
retain the best teaching professionals. .
In November 1981, as part of a state department of
education reorganization, nine district service centers
began to function as technical assistance teams
providing services to local school systems. This
leadership role reflected an effort to bring resources
closer to the system .and school:levels. 'The centers
have no monitcring or requlatory functions, three
separate regional teams function in that capacity. The
creation of these centers occurred simultaneously with

“the development of a set of statewide school improvement

strategies and requirements. First, all systems are -
required to develop annually a school' imprzovement plan.
These plans must. include system efforts. to improve
instruction as they relate to curriculun, staff:
development and community/parent involvement. Second,
in 1979 the legislature and state board of education’
mandated that teacher inservice education programs
should be p.st 0f, and direcitly related to, the overall

" system plan. Third, BaSic SKills First, a curriculum .

program ideritifying basic skills in reading and
mathematics for grades 1-8 was developed by teachers and
is now available to all schools., Mastery tests are-
provided to measure pupil progress, &n .inservice °
training program was developed-to implement this

‘systematic approach to basic skills instruction, and a

computer managed instruction program was written to be
used as a record-keeping aid for: teachers.

Additionally, the Computer Skills Next prejram, which
will require computer literacy ipstructioa in grades 7 -
and 8, is being piloted in I4 seﬁool systems, Fourth,
various advisory committees have been formed to study
evaluation plris as Yequired by the state board of
education, and statewide and, local school system testing

programs. These committeés aYe composed Of staff from
the state department ‘of education, local school systems

and institutions of higher education.

L

A commissioner's discretiofary fund using state. dollars

_has been made available to assist schools’in curriculum

improvement and instruction based.on needs identified in
the instructional improvement plan, inservice plan or
local needs assessment., These g;apts-may be used, for
example, to acquire consultants to’ work with the local

- . »
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school in curriculum improvement activities, for
assistance in implementing a school or classroom
‘improvemen’' model, for assistance in planning and
evaluating curriculum. A project’ to provide incentives
for school improvement, the Incentive Funding Project,
is being pileted in 12 school systems. Incentive awards
are based on measured gains 6f student proflclency or
percentage of students performing above a certain level
and are‘given to the school to be distributed as .
determined by ‘the school faculty.

4

El
-

Texas °

In Texas, school improvement activities have been - .
closely tied with revised accreditation standards that
were estabilished for the 1977-78 school year. Based on
. the belief that accreditation could assure responsive
educational improvement, the state requires-school
districts to submit a five-year plan identifying .their
.education needs apd program priorities. Bach district
that has grades K-12 must offer a well-balanced
: ;currlculum thav includes English and other.languages,
,mathematlcs, science, health, physical education, fine
arts, social studies, economics (with emphasis op the
free enterprise system and its_heneﬁbts), business and
~ vocational education; ahd Texas and U.S. history. fThe
_state board of education is in tHe process of defining
- the essential elements for each of the snbject areas and
determining the grade levels at which the essential
elements will. be taught. The elements will provide an
essential core curriculum for all 1100 school districts
in the state. Implementation-will begin with the
1984-85 school year. The Texas Education Agency will
monitor these efforts and offer technical assistance
prlmarlly through 20 educa:i.on service centers. These
centers aid the districts in meetlng the accredita-ion
requir, nents by teaching districts how to assess their
programs and currlculum problems and how %9 solve them.

In addition, the Agency has 1mplemented the Basic 8kills
Project to asgist low-achieving districts in improving
the delivery of instruction. The progect'ls based on
certain premises: (1) the classroom teacher is the
basic unit for delivery of instruction; (2) supportive
personnel are responsible to the classroom teacher; and
(3) the principal has the overall responsibility to
rovide instructional leadership.  Using the effective
 schools and teaching research, effective school
practi¢es have b identified -- materials, resources,
training and fuAding are made available to the educatior
service centeys to provide assistance to these
districts. ‘ .
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In-the 1984-85 school year ‘the state will initiate a
special p110t project to traiu elementary and middle
school principals. This project will focus on
management instruction, the evaluvation and counseling of
teathers, and the management of time. ' further, pilot
projects in mathematics and seience -teaching have been
directed by the 68th Legislature and will be conducted
during the 1984-85 biennium. \
A”student .competency test is administered for basic
skills assessment purposes in gradés 3, 5 and 2 in the
subject areas of reading, mathematics and composition.

[} .
1

Utah

The Utah school improvement initiative has a curriculum
focus. It is based on the State Curriculum Framework, a
model for curriculum development that grew out of a
comprehensive study conducted in the late 1960s .
involving educators, students and citizens in the
identification of goals for education. The model
outlines the procedure for using the content of each
subject area as.a vehicle for acquiring life-coping
skills, rather than emphasizing the contént  kpowledge in
spec1f1c subject areas as an end in itself. Department
curriculum specialists work with the ldcal districts to -
help them develop a course of study, objectives and
guidelines, inservice activities and assessment .
strategies. The skill areas addressed are: language

"(reading, writing, speaking, listening), arithmetic,

democratic governance, consumerism and problem solving.
Local districts are raquired to develop or select
student competency tests and set cut-off scores in these
five skill areas. The tests are used .as a high school
graduation requirement and for identifying students
needing remediation. Grdde levels tested are determined
by local districts. )

The state board of education is currently reviewiia high
school graduation requirements and curriculum
expectations for elementary, junior high and middle
schools. This effort has been stimulated by recent
reports such as “A Nation at Risk." The review is
expected to be completed by October 1983 and it is
anticipated that high school graduation requirements and
other curriculum expectations will be increased.

Nearly $1 million was awarded to local districts during
the 1982-83 school_ year to support state hoard of
education initiatives in the areas of productivity
studies, technology projects and inservice activities
for principals and mathematics teachers.

-
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«, ' Vermont )

Over the past'few years, several school improvement
initiatives have begun in Vermont including new school

,approyal standards to ‘'be implemented in the fall of

1984; dissemination progdrams, and an ongoing process of
assessment of the strengths and weaknesses of Vermont
schdols. A mandated, ongoing program in student basic

‘competency testing in the local schools is now in its

.educators.

sixth year, with studénts being tested in reading,
writing, listening, mathematics and reasoning. 1In the
past year a department  reorganization shas created five
regional technical assistance teams. Curriculum
consg}fénts within the department have been assigned to
prov#de currlculum assistance to districts and to
provide a link between the department and the local
districts. .

Using funding from the state, the University of vermont
and logal school districts, the effective schnols
research from both the national base and the
locally-developed base is beginning to be implementea in
many districts,. With the initiative coming from the
districts, teams are sent to-,a School ‘Improvement
Institute, a combined effort of the department of
education and the University «0f Vermoht to be trained in
implementing effective practices. The program has been
in place for three years and, often, district personnel
who have been. implementing a successful effective
*schools project will conduct the workshops.

The department of education also offers three successful
dissemination/adoption assistance programs for Vermont
Since 1974, the Resource Agent- Program has
been operating as a way to disseminate successful
education practices. 2Administéred through' the

- department of education, teachers and administrators who

K

have developed a special activity, program, method or
skill that has been successfully tested, are given
special workshop training, then become available to
offer support, in the form of school-site visits and
workshops, to.schools that are in the process of d
developing an idea into an effective edycation practice.
The department also providés a Vermont-developed
collection of education resources-to all =2ducators.
Vermont Educational ReseaPch Base serves a collectiom
and linkage functiony.and materials include practices,
products, methods and classroom techniqies, and human
resources that have originateéd and been developed 'in the
state. _  Last, the ERIC data base provides access to
numerous education programs, practices, exemplary
programs and Eesearch. .

The
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Virginia

.

virginia's school improvemént efforts have their basis
in a constitutional mandate called the Standards of

Qualitz Begun in 1972, the standards are revised every-

two yeirs by the.general assembly. Schools are
monitored for compliance with the state~mandated
Standards'of‘Quallty basic skills, career preparat1on,
special educations, gifted .and talented, alternative
education, responsible' student conduct, personnel, staff
preparation and development, testing and measurement,
accreditation and school evaluation, plannlng ané public
involvement, and policy manuals. 1In addition, the state
school funding formula is tied d1rect1y to thesse.
standards.

n
.
. .o

Under the Standards of’ Quality, criterion~referenced
tests are requ1red in grades 1-6 to measure the progress
of students in achieving basic skills. Learning | ?
. objectives have .been or arg being developed in language
arts, mathematics, science, foreign langudages, social
,Studies, health and physical eddcation, and other '
subjects. State-designed assessment w@sts in language
arts and mathematics will be field-tested in 1983-84.
Add1tionally, norm-referenced tests are administered

., Statewide in grades 4, 8 and 1l1; minimum competency
‘tests also are requited. for h1gh school graduation.

-

More rigorous accreditation standards, effective in
1984-85, will increase the number of units required for
high school graduat1on from 18 to 20, including 2 units
of math, 2 'of science, and 1 unit of either mathematics
or science. An optional "advanced studies" program will
require 22 units of credit for graduation, incldding 3
units each in mathematics and science, and 3 units in a
foreign language. Other requ1réments call for more
demmanding instructional programs in the schools,
stronger instructional leadership .in' school and
classroom, and greater invblvement in education on the .
part of parents, business leaders and other citizens.
‘A recently launched Rural School Effectiveness Project,
serving 22 school d1v1s1ons with a total of about 61,000
- students, is intended to help small localites 1mplement
research on e tive schools and teaching, and
- strengthen 1n§fﬁ§3€?§ﬂgl programsg in rural schools.
puring the 1983-~-84 school year, teams of educators,
composed of department of education ~taff members and
college and university personnel, will serve as
consultants to the school divisions.

~ - .
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’ programmat1;/complement to the 1977 school f1nance

Washington-

The Basic BEdufation Act of 1977, which-was the

reform bill,/ requires all-local school districts to
develop currXiculum options and student assessment
procedires and- specifies: programmatic requ1rements
districts must meet as a condition to receive state
funds. A student learning objectives law specifies that .
districts mnst establish student learning objectives in .
. all subject areas in every grade, and that achievement
assessments must be made annually. The sState monitors

10%of the schools’each year for compliance. The w

process of curriculam development involves _parent, ° \

teacher and administrator committees in an effort to ‘ :
encourage parental participation and support of student <

academic efforts. Statewide workshops for parents and '
adm1nistrators provide strategges for helping- parents
part1c1pate in their.child's academ1c éxperience.

In 1978, a Task Force for School Accrbditation developed L
alternative accreditation procedures to address program SN
improvement and the new, voluntary K-12 accreditation ' o
program has been in placé since the 1981-82. school year, )
Although schools and districts may still becopme

accredited through "standards-only" procedures; the new

procedures provide a method of establishing a . - ’
locally-initiated improvement plan. Schools may. opt’to
initiate a self-study (requiring extensive staff and
community involvement) to develop a needs assessment:
profile and, using the assessment results, establish.an,
instructional improvement plan. The department of
education approves the plan, provides orientation and
inservice training activities, mand other technical
assistance to schools who are develop1ng plans. Aan
extensive set of resource materials is.provided by the *
department for help in developing process and outcome
models. ) -

P

A state capacity-building/dissemination project is now

in its fourth year, providing research results, model

programs and other information to 'staff of the state R ’
agency, the nine educational service districts and docal

school districte. The project, financed largely from
fsstate funds, coordinates information from the Washington

"7 Library Network, labs and centers, as well as conducting

computer searches on request. ’ .

The department of public instruction has conducted an

extensive statewide survey in an attempt to pinpoint

citizea and educator concerns about edycation. Three

high priority areas were identified -~ oral.and written !
communication, student motivation and discipline, and :
computer technology. A task force in each area has been -
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~ pessible methods of fundings; and

bl

formed to ‘develop programs and suggdest alternative state
policies in the pr1or1ty areas. A major study of
d1sC1p11ne in the schools has been conducted, .the -
results of which will be,available in the fall of the .
1983-8B4 school year.
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West Virginia

A Mastér Plan for Phblic Education‘was developed by an

‘advisofy committee of laymen and professionals appointed

by the West Virginia Board of BEducation, which approved
the plan in Jahuary 1983. The state supreme court, :
which had owerturned the school finincé system of the
gtate, had mandated z document with hrgh quality
educational standards and facilities and for an
equitable method of ﬁ1nanc1ng .the public schools of West
Virginia. The plan, to be reviewed ahd updated every
four years,. identifies and describes the:.elements of .a
thorough and @fficient system of education as (1) h1gh
qua11ty gducational programs and serv1ces, (2) required
adtministrative -and instrugtional practices, personnel,
facilities, and materials, suppliesgand equipment; (3)
accountability
measures needed to assure the public thatta thorough and
efficient system of .education is being provided students
enrolled in the public schools of West Virginia. Also
in 1985, the state legislature provided $750,000 to
establishfa“microcomp er network for 17 public s
vocational schools. , Fhiss amount will be supplemented
wi'th $600,000 of App43:ch1a Regional Commission funds.

. The computer network is designed so that it can be

expanded to inelude additional vocdtional schools and .
can also be used for regular and SpEClal education
1nstructional programs. ~ - H

(
Legislation was passed in 1981 requiring the West
Virginia Depatrtment of Education to develop minimum

- .standards for quality education and requiring each

school district to develop an annual plan for school
improvement that addresses locally identified needs.

The department will review plans annually. Every fourth
year, an on-site.review will be conducted to verify

compliange with the standards and to review the
district's school improvement plan. This review will, °
determine the district status for each county -~ full
approval, substantial full approval, probation,: N
nonapproval. Technical assistance will be provided for
remedration if necessary. :Each-district must also set
aside. three noninstructional days’'each school year for
¢ontinuing education activities. FEach district must.,
establish a continuing education council to assess needs
and to write a district plan that will be reviewed by
the department of education. ‘

]
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) In the area of currlculum, West Vlrginla has 1n1t1ated‘
or has completed: - specification of learning Qutcomes
and learning objectivés fo6r all content areas in early

. . childhood, middle childhéod and adolescent education;
v o development, implementation and evaluation of
competency-based staff development packages in reading;
. replication and evaluvacjon of the Stallings classroom
management model; replication, implementation and
evaluatlon of Teacher Expectations Student Achievement
. #° project (TESA); design, development, implementation and- °
evaluation of a computer-assisted mathematics
laboratory; design, development, implementation and
evaluation of .a Chicago mastery learning project in
, reading; design and implementation of systematic médel
.  for staff development packages in curriculum .

) development; design pf a competency-based staff
development package for the implementation of new
curriculum in the content ‘areas; initiation of the
development of an education program development model
that brings together special and regular educators for
the benefit of eﬁceptlonal children, design and -
lmplementatlon of a statewide computerlzed textbhook .

S adoption and use reporting system; implementation of a
: ' supervised entry level guidanr.e program (£ifth year:
on~-site supervision); "development of .
oPjective-referenced tests based on reading learning
outcomes -and ledrning objectives; and implementation of

. a statewide model £for competency-based staff
development.

. . Wisconsin¥

Wisconsints educatinn improvement efforts focus on a
general school improvement project emphasizing
curriculum and student programs. Revised :
state-developed curriculum guides will be available in
1985: Assistance in the use 'of the guides will be
- - available through training sessions at local sites and
) at the 12 newly-restructured reglonal centers., The .
guides will serve as*an 1mportant 1nstruct10na1 link to
student teatlng.
The voluntary criterion-referenced testinhg program in ..
reading, mathematics and language arts is administered
at three grade levels-in grades 1-10. Using the
curriculum guides and a state-provided test item bank’ as
a base, schools may choose a .state-developed test, buy a
commercially developed test or develop their own test.
P The resuylts of the test are used for planning and
evaluation in the local districts. The.'second testing
e .

-
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program is -a pupil assessment in grades 4-12. ThHe
resul ts are used for statewide measures of student
performance. ' '

¥ -
f . fr] . 4 -

Wyoming ’ ‘

Wyom1ng s school 1mprovement efforts focus 1arge1y on a
brigkering -systemr of assistance to local districts and

. staff development. The department of education has
created 10 state regions and- assigned department -staff
to work with the -districts in.all areas of education.

Although curriculum development is a 1oca1 dfstr1ct
activity, the departmen“ requ1res a needs assessment . ,
from each.district indicating what the local needs are K
and a long-range plan indicating’ how theay will address
those needs. Districts may use a state-developed model
< of assessmeht or develop their own model.* The
" assessment and plan are part of Wyoming's accreditation -
“standards. In the spring-of 1984, the departmént will "’
be administering the NAEP assessment instrument in ) "
reading and writing to 9-, 11-, and 17-year-olds. The
results will be reported to the superintendent and used
for plann1ng purposes within the.department. g

b

L

Add1t1ona11y, the department of educat1on underwrites 7
administrator's workshops throughout the year. Thase

- - workshops-are presented by department. staff, outside
. * consultantsFand local district staff.

aNr

', In the summer of 1983,°the superintendent of puhlic ;
inst™Miction created a blue ribbon panel comprised of- -
education and business leaders to assess the quality and
goals of education in the state. Among issues to be
addressed are: state expectations of education, ‘ .

© business/education alliances and boundary ‘issues between ’
secondary and postsecondary ‘education. It is expected
that the f1rst report will be available in 1984.

[}
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