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Let’s look-at the basic issues . ;o ‘
A . .

Before you begin the 2xercises presented in this study guide to Youﬁg Childfen in Action, We
ft-tlm.ls important to 1ake a few minuge s 10 look ai semie under tying issues in ear Iy childhood
educalion. T} pically, when you hear a stategpent like the onewe have just made, you can sit .
back and fBlax. assured that a t;tandmd ler%re will be furthummn,—-d lecture outhning issues
and presenting vonclusions. You, as a student, may take a few nofes fow later reference and leave
the lecture awed by (he chalienges in the early Lhildhood education field. Such 4 beginning,
however, swoudd nol sel the proper tone for this study guide. Instead, we are wlng' "o practive
whal we preach™ aclive learning. . . . ) .

Experience is still the begt teacher

People of all &ges learn bes! through experience; that is, by constructing knowledge through
their own actions. Yeung children learn abBut causalily ‘when. to their delight aed continual
amiazement, they toss their feeding spoons [lo}g, fuod) from their highchairs and watch the
objects Tall to the floor with a crash. Carctakers arg often dismayed and aggravatéd when
children’do such things, and they frequently lose patienee ufiless they understand how this

. behavior relates 10 the way children’s knowledge develops, Adolescents likewise test rules vvin

and aver again until, because of the naiwral comsequencds incurred, they find Wisdom behind the
rules; they too reath tue understanding throughb expenence. While as adults we are much beiier
prepared to deal with abstract ideds, even we must work through a direcl expenence Lefore true
comprithension can occur. '

To iruty understand the High'Scope Cognitively Oriented Preschool Currredam, you must
pul it into practice. Accordingly. this study gude s designed o give you pracleal experience,
We present no pat answers. There dare ne easy solutions. You will canstruct your own learning
with your colleagues, guided by the cuericatum concepts. Lel's get started now by trywng some
learmng-1hrough-experience activities.

Find a friend who has taughl or is preparing lo teach. Tegether, take a few minates w hst
what you think the short- and long-term puteomes of early chitdhosd education vhouald be.
Restrict yoar list (o four or five, Doa’l read on until yvou have completed yoor list.

1. . : 3
2
-
e . ,
3
11

‘l’ L

ta

¥ n 5
o
.

—

When asked 1a do this, mony people List such outcames as {1) helping the chld achieve s
or her potential, {2) facilitating soaat adjusdment with peeps, (3) developing self-confidence, {(4)
developing motor skills; and (5] developing appreciation for the eny. ronment. Uow does (his let
compare with yoars? Occasionally. someone will add "developing academic skills or acadenne
reachness.” Very rarely will someone list such practical, ]unj., ferm outeomes o preventing
leenage pregnancy,” “improvag employment oppor lumlu s.” o1 "reducing came andd dehngoency.”
Did you list these arsas? . . :
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' Preschool education has long-term effects - . -,
- Based on High. Scope rl‘ébdrth we know semething about the long-term effects of preschool,
b that makes both individuat and public comnutment to early childhoed education extremely
impotlanl. For over 20 years we have been following two groups of disadv antged childieh hom
age Uiret Lo yonng adulthood. We have found that thuse persans with o prese ||ng mim,.nlJn
s
when compared with those who did nol atlend preschool, have ?7., 3
Sy i
. ¢ % Beller school achievement
. 2. Higher high school graduation angl colfege atlendance rales \w{:( .
. 3. Lower juvenile (Iellhquency and adul! ¥rime rales. . - R
4, less welfare dependency - . .
’ 5. Less leenage pregnancy and lower childbearing rates . ) &
6. Increased rates of job-holding and job-iraining
These prat hal vutcumes have enormous social :ymu]lwn( o5 for us as uim dators «ud for sociely
lcll‘j.'.l‘ P f
Presc rograms must be of high quality - .
' The research done by High, Seope and other instituhions indicates that preschool programs
“work.” It is important 10 note. however, thal they work only when Dmv are of high quahty. To
. ‘be of highquality. preschool programs must exhibit the following t.hdl‘dttel islics:

_ o An identifizble curriculum. Research indicdtes that several Iheurctg .1|]y diverse Lurric ulu lire
, eyually effective insofar as they have been studied to d. He. bul that eclectic curricals (stmple
mixtures of ideas) are rarely effective.

« Inservice training and superviston, Once o curnculum has been :I.husvn andd a program is
underw «y. vngoing inservice traimng and supervision is essenlial, § training should he
provitled by a trained stafi member who is skilled in implementing ht' curriculum and |
who wili help the teaching staff apply the curmicnlum o indsidual children in the
classroom, '

* Team teaching and planning. Most teachers are more elfeclive when they warbk in teams,
A teaching tegm (like the one you will work with lhm;.u.ﬂ‘rmt this study gude) plans and
develops joinl steategies fur working with children m the classroom. Team planning s

- mast effective when il accurs each day. v

¢ Frequent evaloation. Teaching staff ngrid Teedlek on whether the pragram s working for
the children in their classreom. Evaluation tells them what (o emphaaze anid whal
progiam aspects may need further development. Effective evaludion can be done
inlormally (for exafaple, .n the plamnng period when teaching stafl ook at each chld's
particaipation in the classtoom) of much more formally (through culside assessnent),

. , .
¢ Parent involvement. Daent imvolvement 1» an almest universal element of effective carly
¢hildhuad programs. Parenls need tinbe mvolved not only m policy making bat alse in the
E’(Ill(.dll(ll‘ld] process taking place in the classroom and at home, ‘4

. Admnmsti’atwe and technical supporl and equipment, Programs cannot vperale i
¢haotie enviconment. good staff management and s support setvices are essenlial 1o

alow the stall 1o focus on the difficult 1ask of «ducatng children.
L)

o

1 There are real differences in approaches to learning »

Il is intevesting to nole thal. when considenng the general oulcomes or goals foc v-nlv
. Ghitdhoud edwcation. as wre dhd in the 1:{5»[ part of this Foredvord, many persons fnl to inention
the eognibive prog £SS0S that pl‘l‘ll’lll suth general godds 10 be attaned, Do you nave andea of

.
L .

Q . vili ~
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what these provesses might |nr|udt ? We poudglinc hul:- the folluwimg as vwmplvs nf what 14
unportaat to us: . .

Solying problems " i

Asgsuming responsiliility 0 - R TN
. Taking imtiative ‘ . .7

. ‘Being creative . T : . . /
Makiug plans .

A e =

-

Let's try two exerases thal will demonsirate the imiportance of cognitive prudabses in

good innemonie (Iv\,ys. yet are inlended to make a serivus peinl; there is a real diffepence
between teaching apfroaches Again. find a friend to do the exercises tvith you. Digfrmine who
will de the work and who will read the instruclions and abserve the work. Do ni wWOoTLy dbt;ui
“who gets which role; after the first exercise, you will reverse roles, You will each néed an 84"
117 piece Hf paper and a crayon or marker of sume sort. if you are the observer, as you read lh('
instruclions to your pariner pay speciol allention to the, way in which your partner approaches
the 1ask, and hpw he or she responds to your inStructions. Ypu might jot down a few,
oliservations while the process is going on. se you can share them later.

“The teacher-directed apprqach . ‘ -*k _

The “observer” {teacher) should read these insiructions alvad to the "worker” (child) and
demonsls te each gtep. )

1. Say: About vne-fourth gf the vmv from the top of your paper, draw a jagged llnt' like
this, {Demon‘s ale.)

2. Say: Now draw twe curved tines like this so they form the sides of a cup. almost meching
at the botlon. {(Demoostrate.)

*
-
t

L4 L

3 Say: Next. draw two parallel lines reaching 1o the bottem of the page. hke this
{Demonsirate.) ’

n

ix




. i . . g' . #
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f
.
¢ 4. Saw, Now draw “ridges” on the cup, like this. (Demonsirate.)

K + o~
. - . ,// -4
n . - . . o MY . , uj
- ‘a -
» .'
-~ ‘ H P
V‘o . B N
. 5 Say: Now dragv several more curved lines, slarling al the bottom, like this.
(Demonstrataj ¢ » .
- QM N f- *
- By el L )
B - / . -
- o~
¥ =
. L 4 + !

b. Say: Now:thal you have drawn your tulip, sign your nawe. put a dale on the paper. and
give it to me. .

Take a few minutes to discass how you both fell as you were doing this exeruise. What did
the observer see? How did the worker feel aboul the exercisg? How did the observer feel aboul
the exercise? How did the wurkea; feel about the product? List some of these attitudes, feelings.

and behaviors: . . "~ s -
y ‘ .. \ B t. * . ‘\

The problcm—so!vijg appio o .

Now switch roles wilth your pariner and do a secopd exercise. You will need the same size
paper as the first exercise. Again. the persun who 15 to be the obgerver ean record observations.,
noeting attitude apil gplmial hehavior, while the worker carries out the task.

L
. . Sav: Here's a problem for you to solve. Take a sheet of paper and make a paper airplane
thai ghdes. (Do nol demwonglrete.) Herve are some paper aitplanes thai people uf\@ ‘
inake (see dlustrations below}. But vours wight not look Like these. :
. \ '
ot \
e a
» . v
£ . . *




- i < - . . '
When the paper airplane is finished, take a few miputes with your partner to list what
eath of you fell while doing this exercise. What. did the observer see? How did the worker

. ? Now that yuu h<De done both'the lulip and the airplune exercises, what differences do
they represent in teai hing amd learning slyles? Toke a few minutes to hist these differences:
1. 9. ) .
rJ 2l . w
T n |
[
94. * .
[y L Y]
. 5 9 +

- i/"ﬂ}g*eﬁcmng style we advocate ' b .

Yot have jr st experienced lwn}diffﬂrcm le?n;hing styles and two different student roles.
. Based on these experiences, you should have a bevler vision ¢f the teaching slyle we advocate o
eahance children’s problem-solving capabilities. Remember, you control your leaching style. We
requently find experienced teachers whe are commmited to children v a broad, humamsts. way.
but who employ the “tulip approach” of divected teaching rather than the “airplane approacts’ of
problem solting. even though the tulip approazh contrasts sharply wilh all their stated goals for
1 “children. If you are 1o be an effective teacher in a cognitively oriented preschool setting. you |
mustollow chitdren th work as problem solers. You' testhing slyle must be consistent with fius
‘ problem-solvimg approach to learning. We hope you will keep thns adviee fuinly i mnd as you
work througlf this study pnde® ' ) . .
Always remember that carly childbood education aflects the Tong-term opteones of
& Rildiens lives As a preschon] leacher., vou play a cetical role o helping :,I‘nidrt-n hee ome
. . cffective wdulls 1n et socety. Preschool programs die not effective of they are delivered i an
offhand and aninfomed manner. The key to high qualily program dehvery 1s v, the teacher,
. Children's futures aré signif:canily related’le your d!)lli?_\' to deliver such programs of fugh
_ quality as the High Scope Cognitively Orieated Preschool Curticulum: Both the appoitunty and
"2 b gesponsiulity are dearly Vours. ‘

.v.‘- ;( “ .

€ . . \ ) * Daved P Wathart

’ . . Uresident

v e . High'Seope Educational Research Foundation

. T ‘ . v August 1983

1 ' ! f‘? . *
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> . feefabeut the exercise? How did the worker feel about the product?, D_l[[ erther of you tey lo ™
- fly the airplane? Lisf some of these oulcomes lere: . . *
e o
l. . . * - -
. . v
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This study gude l‘; for stwderts and praztiloners of the High Scope Cogmitis ely Oniented,
Preschool Cardiculum, The exerases are de ssigned for pevple who are willing 1o 1mmerse
themseles totally 10 an approach to preschuol learnmg that provides the elements needid to

establish a high qaaluy early childhoodd education program. 5

Excroses in this study guide are participatoey, calling for voo tu ledrn by duing. The
exercises “teach™ you the same way the High Swope o urricalum “teaches children™ by providing
ative- lt-.unm;. experiences. Feyy «nswers can be fuund simply by tarmng to the apprupafe page

_in The accompany ing manual. Young Childreest in Action. A knowledge of. 1he manual 1s expected,

by

Howi w 1sand together aith your own experence .md observations, this kaoswledge should ;,uult'
Vou tn .msw(-m and solutions.

For some of the exercises in edch chapter. you will need access 1o o preschool classioons
where you can observe and inferact with tedong stalf and chiidren This wili help you reahize
that the best theories often [all apart 1n the face of everyday realities, and realities ase w hat
teaching stalf must learn to denl wilh effectively. )

Feom time to time you will m-m! a preschooleaged t,hlld you can wark mlh,n vou du the
exertises n Lhis book. For your “child study.” you mught choose sumesne in the preschool cass
youace observing. or you might cheose o y ouny neighbor, sibling, cousin, niece, or nephew.

Pur }mp:, vou wall find a child through yoluntepr work ina local day care centor. YMCA class,

Sunddy school. or muste dass. Yow wurl\ with this child will be vital 1o vour understanding of
vouny cbdren. so the souner you become ac guamnied. the better. (Murg de l(lilﬁ ahout the “cInld-

sludy child are given in Chnpler § on page 80.) : . *

You will need td choose o teaching Jeam. Since the Cognitively Oriented Preschonl Cuarncutum
15 based on a team approach to problen salving, many of the exercises 10 this bouk are designed
1o be done with a team, in much the same way that teaching and planning are dose n o
preschou] classredm/ Although vou won'l need to ientify your teaching tedm unnd Chaptor 3.
you shu‘lstl start thinking now about people you might work wnh effecifvely,

Ih{ s no answer buok accompanying this study garde, n‘»l as there s no answet buok fon
teaching staff as they confront the everyday issues of early Ihl](lht)tul'o(‘llll abiun 1o thes
presthuol classrooms and day care cenlers. When an answen or solution s not ".'l.url\ yuul
¢hld and teaching team wall help you tlt".wn .iml |mp|pmonl atternatives .

The exercises 1 tns book are meant to e tn;nw(l n lhv same way that we hope vou ey e
workiag with youny clildren. We hope these exercses, like wtive leanmg and 2eamwark, "-\l”
be both llmlivnnmg anel salisfving. .

~




1/ Arrangmg & equpmg
the classroom

The arrangemeat of a cognitively oriented classroom reflects the belief
that children learn best in a stimulating but ordered environment in which
they can make choices and act on them. The classroom is divided inio well-
defined work areas, and the materials in each area are logically organized and
clearly labeled, which enables the children to act indepeadently and with as
much coatrol over the classroom environment as possible.

N

"1 Room arrangement effectiveness

Room arrangemenl affects the way both children and aduitls {eel about themselves and
interacl with others.

a) Deseribe how you, as a child, dealt with the task of cleaning your room. What made this
chore difficull? Easy?

b) Your uncle has died and lefi his entire estate to you. You are selling his house, which
includes an extensive and valaable inachine shop. You have a buyer who is particularly
inferested in the machine shop which, unfortunalely. 15 m greai disarray. In order to
present the machine shop in the most marketable light, you have to organize 1l even
though you don’t know a sockel wrench from a drill press. Descnbe the steps you wonld
- through to accomplish this task.




¢, Review rvom arrangement checklist items 1-28 1 Young Children in Action, pages 294-
98. Describe how children and adulls would behave and feel wn a classtoom wheie all of
these crileria are met,

b3

{ 14

Q .
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\2. Promoting key experiences through room arrangement

Room arrangement sels the stage for many of the key experiences. For example, by
organizing the room into several well-defined work areas where materials are easily aceessible,
adults are enabling children to “choose naterials, activilies, and purposes,” a key experience in
active learming. Turn to the list of key experiences on pages 3-6 in Young Children in Action. In
the chart below. list ten more key experiences that are directly promoted by a well-orgamized

classroom. and briefly- note how.

Topic Key Experience

How Room Arrangémem
Promotes Key Experiences

achve - CrooSingy
learning * materials,

activihes,
PUrPOSRS

A roor ot is oraanizd. for
children. S fhat Yy Can
Teadily: find_things Enables
HRam. 40 See. what s avaslabie
and. o Chosse. and. aed
madenals Aor Aemselves.
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3. Floer plans

Use the checklist below {taken from Young Children in Action, pp. 294-5) to complele the
following exercises:

a) Evaluate the three room arrangemenl {loor plans (classrooms A, B, and C) presented on
pages 5-7.

b} Draw and label a rearrangement of each room in the space provided. so that all the
elements in the checklist are included.

-
¢

Room Arrangement Checklist

Classroom . Classroom

ABC
O8O0} 1 The room 1s divided into several disincl
- areas or interest cenlers thouse, urt,
block. guiet. construchon, sand and
water. music and movemenl, amimal
and plant}

-
[v2]
O

8 The a area ftoor 1s liled

The block area L. 15 carpeled

> 0» 0O

O Oo O

Ooc Oo R
o

10 Trallc llow permuts children to work
OO0 2 Boundares are well defined by tow without interruption
shelves. slabie screens. or walls wilh .

opemngs. so that children and adulls ABC
can see mto areas . OO0 11 The house and block areas are near
each olhey for imnterrelated piay
ABC .
OO0 3 Each area has an adequate amount of ABC
space lor children and ther rse of OO0 12 The noisier areas are nol close to the
matenals . quieter areas
8cC ABC
OO0 4 Tables are incorporated into the work OO0 13 Indvidual storage space (dishiubs.
areas - Sempty gallon contaners. boxes.
baskels) and coat space are provided
ABC {or each child to store his or her
OO 5 The art area 18 near the sink personal belongings These storage
spacas are labeled and placed low
ABC -enough so that chidren can use them
OO0 6 Work areas are not clutiered with independently
unnecassary furniture or matenals
ABC
ABC OO0 14 Riding toys. a workbench. a sand table,
OO0 7 the areas are In comers of an the  table and chaws, are nof included n the
edges of the room and open into a % { block area i
cenlral planning or meelng ares . !
H ]
Ii
;
I
)
.« 16




N An Indoor-Buidoor, Warm-Glimate Classroom
Classroom A
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4. Work areas and materials

exercises;

%
Examine the pictures of c‘lhssrooms E. F, and G on the facing page and then complete these

»

aJ Write in the name of the work area represented in each picture.

»

h) Evaluate each work area, usmb as @ guide checklist tlems 15-27 below [l.lken from Young

Children in Action, pp. 29.;-96)

c} Lis! the changes you think are necessary to bring e.;nch work area in line with the

checkl{sl,

-
»

.

Classroom

EFG ]

000 15 Matenais arestored in the area where
they are used

EFG )

D000 i6 Shelves, drawers. and containers are

. labeted with @ sample object or with
pictures, photographs, or oullines of the
cortents .

EFG ¥

090 17. Identical and similar tems are stored .
together

EFG .

O 00 18 Sets of matenals n diferent sizes are
hung or stored 50 that size ditferences
are apparent

EFG .

080 19 tatenals vithin each area are easily
accessible 10 chidren

EFfG R

LIO0 20 Al matenais wathin children’s sight and
reach ¢can be yseqd by chidren

EFG

00 2t Theres an adequate amount and
vanely of malenals in each area

EFG - ’

100 22 gach area contans uastructured
matenals that can be used n many
ways Example pokes chips can be
used for counting. stacking. maiching. -
sorling. representing food or money

. LY
£

Classrcom

EFG

0oo 23

S

Room Arrangement Checkiist (continued)

There 1s a vanely of matenals avalable
to chitldren for acheving their, gbals
Examples papers Can be put tegethet
with glue, pasie, tape. staples. paper

chps string. rubber bands, a house can

be made wilh biocks, paper, wood at
workbench. playdough. pant

There are enough malenals in each
area for children to work simul-
taneously

There are matenals that can be
manipulated and achvely explored in
each area

There are matendals that can be used
for pretending or makmng representa-
hons n each area

There are many real ttungs (plants.
animals, utensis. 100ls. and nstru-
raents) Ihal chukdren can explore 1n
each area

»
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5. Designing and equipping your own preschool classroom

v

As a Lommunity-service project your apariment huiIdingrdorm;sorority.'fr(&}nity.'cn—

op business neighborhood, faniily is starting & preschovl ventet, o1 classroom, foi 15 three- and
four-year-uld children. Because of your interest in eatly childhood education, you have boen

ashed 1o take charge of arranging and equipping the rooin(s) that will serve as the preschool
classroom. '

a} Select the rgum(s) in youy current apartmentsdorm/sororily/fralernity/co-
4 . .
op-bysiness/house that is(are) most suiled to Yecome a preschool classroom.

b} Make a lloor-plan sketch of the room{s] vou have sel.ccle.d.

-

¢} Dewde which work areas you will wriclude in the classroom and locate them on yeus [oor
pian according tu the principles in checklist items 1-14 presenied entlier.

. N
&

Your Floor #ian

-
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dl You have a budgetol $500 lor classroom matenals. Use as a guide an actual catalog of

¥

preschool supplies or the list of materials and prices provided below. Decide what \
malterials you will include in each work area ani fili out the following chart. A

Commercial
Materiais

Found/Donated
Materials

Commericai Mateiials /

Area

S 150
1295

16 50

84 00
8100

B} 8400
707:5b

80 pkg

1380 doz

- 1796
. 1050
3495

969 ¢gal
. 13650
565
940

26 00
19%,¢a
229 se1
4000
6§95, doz
207
1295

175
250rea
1195
2400:5etof 12
5757ea
10000
180

143 50
160/ 0
150 G0
1530

1 18:hox

o — Area

. 420
‘ 1530
' 2%,

6195

=19
879550101 37
14695 sl of B5

botks

N ‘ﬁrea

ot Caps
broom
buttans
cardboard
CArpet S quAares
chothos
ey

thidbs

duslisan
ey« arton,
fraam

nats

¢) Fvaluate your materials list according 10 the checklis! for each work avea you've selocted.

Price List ;

bells |

‘cardboard Diie

child- ai2ed Chanrs

chdd sized 10y relngeralor
chdd. si2ed 10y SInk *
chtd-sized 1oy Slove

clay

Construchon Hate
crayons * .
dishes

drum . -
¢asel

glue

dney shaped 1abies”
facing boards

Lincoin Logs

Lac Biocks

magnet .
markers

mirror

paigt Drushes

paste .

pegboard,

plasuc Storage contaners
playdough

pots and pans *

powder pant

puppets %

record player
sandbiocks

sand tabie
Iransodrent lape
shelves

stapler

slaples

tambounne :
tane recorder
etephone

toy farm anmirpgls
irigngle fl’g
wooden unt hlaCks
wooden und ocks

Faund Materials '

jewelry
INEASUTING U
par Kng matonads
fans

popsicin Shcks
sibverrwgre

DI T 11N

SEONNS

nd yi lgs

tubes

wago

walpant o

et o srrape

»

{These checkiisls can be found i Young Children in Action, pp. 296-97.) Make any

hanges necessary.
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I} Your budget has just been slashed. You can spend only $200 on commercial malerials,
bul you have been offered unlimiled help in making and collecting found materials.
Revise your chart. eliminaling soine commercial'materials and showing whal additional
materials you will make or find so you still me2l the checklist ctileria for each area.

Commercial
Materials

Fourd/Donated .
Haterials

—— Area

N

Area

Area -

Area

e ——— i T —m

_____ Area

o 24

Comimercial Materials
Price List

$ 150
12 9%

16 50
8400

84 00
8400
707,51
30 “pkg
1360 doy
1704

$0 S0
44 95
969 ga!
136 50

- 595
9 AL

2?6 00

. 195 ¢a
a0 asiei
4000
695, doz
207/
1295

175
.350/ea
1195
Koosset ot 12
575ea
10000
~189
14350
160/10H
15000
1530

"1 18/box
\1 20

1530

;95

6 95

210

B7 9% <ol of 32
146 95 et of 55

bells

cardboard blocks
child sized chars
chitd-sied 1oy redweraiorn
chid-sized 10y sink
chifd-gired oy stove
Clay

CONSLALCHON Daper-
Crayons

adishes

drum

easet

glue

hidney shaped tabios
facing poards
Lincoln Logs

Loc Blocks

magael

maErkers

murrdr

pamnt brushes

paste

pegboard

Plasbit slurage coslamers
blaydough

pois and pans
powder paint
puUPPets

record piayer
sandblocks

sand tabie
transparent tape
shejves

stepler

stapies

tambourne

13pe rerQrics
tglnprue

Gy tdnn anmals /
thangte

woidfen ung biochks
wooden urat BloGks

Found Materials |

bouks

bottle aps

broom
bt
cardboard
carpet sguaees
¢ {Dthi
drhers

utnis

usipbn
OInpAY « attorn
foam

hils

ey

IMEA LUy LS
PACKING malcnals
pars

popywchz <heks
sl wae
AT AL

SEH O

ey b,

bt

W(On
wealtpageet

Lt a0 rAfe

»
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6. Setting up your own outdoor play space .
Outdeor play space is as important as indoor play space. To plan the oatdoor play spate for
your preschool center, review pages 51-52 in Young Children in Actioh.
a) Select an outdoor space near your eurrent apartment/dorm/serority/fraternity s co-
op ‘businesshouse. Below, draw a plan to turn the space you have selecied intp’an
' outdoor piay space. Include boundaries, major features, and pieces of equipm\nl.‘
, P .
. - ~Your. Qutdoor Play Space ,
. O" . . N
1 ! 9"‘ % . < '5 . "
| ‘A
- . o
) . S -
s
e LS \\
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b} Evaluatz your outdoor play space according to the following questions taken from the

filmstrip Where Con-Children Ploy: Plonning Play Spoces fos Young, (‘h:ldm;" by
Steen B. Esbensen: - .

« % 1, How far is the play space from the eptrance io the cl'assroom?
" 2, Do the children have 10 cross a roaﬁ to-get to the play space?
3. How is the play spa—ce enclosed?
4. Are the play areas clearly 1dent1flable‘?

5 1s there an area wﬂh bushes, shmbs. and other landscaping features for guiet
retreat? : .

Q
6. fs there a mound or hill to climb on or to slide down in the winter?
7. s water accessible to the sand play area? '
8. Have you provided space for social and dramatic play? - \

g, Is there an area that enables tlie children to streich. pu"ll. balance. and generally
develop their large motor skills? \ - d

10. Is there a flal, open space for ball games? . T _
1L 1Is shade provided? . © - e f‘
/12. Are there any obstacles to supervision credted by _the arrangemenl of the equipment

and landscaping features of the site?
13.
14.

Is the sand area enclosed and landscaped to prevent sand loss?
Is there a flat work surface, (such as a table top) in the sand area?

Are a variety of textures used? Examples: sand. grass. rocks. iree slumps other
natural landscaping features. - ) <

16. Does the slide stop in the only sand area-on the sife?

~ »

7. Labeling classroom materials

Labeling refers to the process of marking where materials go. Labels made from objects.

tracings. catalog piclures. or pholugaaphs of materials help children locate and return classroom
materials. ;

a) As children match objecis tc labels. lhey age CldSSIfylng. seriating, or-noling spahal
relations. {Seé the-listing of key experierices on pages 3-6 of Young Childron in Action )
Lock at the photographs from Young Children in Action listed below. Briefly describe or
draw the labels shown and decide whether the labels are prumoting classifying. wr;almg,,
and/or noling spatial relations.

¢
Photograph

Bescription What Labeis Promote

'Used with permission of the auther Sec poge 18 for complete ceference

14

20

i




Phetograph Description Y/hat Labels Promote

3

p4l L]

p 174

+ 219

b} Select one of the materials you bought in exercise 5d. Draw or describe how you would
label 1t and indicate whal the label promotes.

3

¢} lLook at the photograph on page 261 in Young Children in Action. Why 1s it important to
include children in the fabeling process?

'}5 * 2‘
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8. Observing a classroom

— )

Visit a preschool classroom. Study carefully how 15 .ianged and equpped. Louk for the
items on the cheeklist 1n Young Children in Action, pages 294-98. and check off the ilems vou
find. :

a) Whal are this classroom's strengths regarding reom arrangement?

21

b) i this were your classroom, what roem arrangement or equipment changes would you
make to meet more of the checklist criteria?

25

16




9. Room arrangement issues to ponder

al

bj

‘|

d)

Often when an individual is working on a project. her or his work space is a mess for -
days at a time. Why does this work Tor an individual but not for groups of preschoolers? '

Some adults think an organized room arrangement interferes with children's spontaneity.
What do you think and why?

In the middle of the school year. due to circumstances beyond your control. you must
move your preschool from one church basement 10 another. How would you prepare
children for the move and include them in the moving process? -

Turn back to exercise 5. What room arrangement modifications would you make for a
visually impaired child? Hearing impaired child? Physically impaired child? Mentally
impaired ¢hild?

10. Room arrangement projects 3

)

b)

¢)

dj

Visil as many preschool classrooms as vou can, Evaluate them using the rooth
arrangement checklist in Young Children in Action, pages 294-98. Photograph or skeich
esich classroom. The resulting room arrangement album will serve vou well when you set
up your own classroom. '

Work with a teaching team to belp set up an aclual preschool classroom. Document room
arrangement cnanges and children's responses as changes occur over the year.

L}
Make up. try out. evaluate. and modify games that acquaint children with room
arrangement, names of work areas, and locations of materials.

Ask several children 1o represent their preschool classromns in tevo or theee chmensions.
Collect or photograph these representations,

:'3' ) -~
DR 29
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: Films and Publications

Films

Arranging the Classroom: Case Study of the
High/Scope “reschool [PS190]

Cotor himstnp ang cassetie tape, 15 min

A ‘eacher from the High/Scope Preschool descnbes her
allempis to implement panciples of room arrangement
and 1o select and Organize materials to promote
intellectual development —thal s, 1o give chudren
opportuntigs 1o exercise .merging cognit've abilties thal
are cribcai to the formauon of more mature modes of
thinking She discusses lhe changes in her classroom
struclure and eQuipment over lhe course of a year.

The Bleck Area

[ PS191] Set of ive color himstrnips and cassetta tapes,
387 mm total .

For préschool 1eachers who wish 10 establish interest
areas in (heir classrooms The focus i5 on the block area
but the wlormalion s apphlicable to inleresl areas in
general and 1o the teacher's role as a rasource and guide
for aclive fearming.

1. Selling Up a Biock Aroe (7.5 mun)

How to sel yp a block area and arrange il 5o that it 15 weil
praced ard logically organ.zed, how lo equip the area
imtiaily and then add matenals as the children become
more faryiiar with the area.

2, A Place |0 Explore New KMolerfats (€.5 mm)
How children explore matenals by Uying things oul. using

* therr sanses, arranging objecls, etc., and what a leacher

can do jo facihlate children's explorations.

3. A Pisce lo Bulld Al Kinds of Structures (9 mwmn)

How children build yp, out, around-—shows exambples of
typcal structures and syggesis sirateges a leacher Can
use 1o encourage purposeful bunding

4, A Place to Rapresen! Things (8 7 )

Struclures chddren “wuld n \he block area—roads.
mdewalks, barns. grrages. houses—and ways a leacher
can respond lo and support this important work of young
children '

5. Observing p Child In tha Biock Arse (7 min)

Lynneile bulds A large siruclure in the biock area and a
teacher observes and works wilth her The naralor
discusses the kinds of questions a teacher mighl osk 10 this
situalion and the sirate0ies she could use o helpLynnetie
exlend and represent her structure

Helping Children Make Choices and Decisions
{PS100] Set of fiva 16mm f1ms. color. spund, 33 mmn
iotal

Five shorl films thal d. al with aspects of Ihe leacher’'s role
0 helping chuidren make responsible troughtiul, creative
chaices The ms were produced in several Head Starl
centers Some ol the diatogue 15 1n Spanish

1. A Good Classroom Is 3 Classrcom Full of Cholces
{PS107} (7 rn}

Chiidren shoutd pe able to chgose what they're 3oing to
do. where they'te going 1o work, whal malenais theyluse.

who they' It work with. This film shows hew leachers can
struciure the classroom envronment and the children's
activities to provide opportumbies to make and carry aut
such cribical choces

Where &an Children Play
[PS120] Set of three color fiimstrips and cassatles, 35 min
iotal "
The three piesentations contained in this package are
designed to provide an understanding of the problem of
space for chuldren in housingdevelopments. playgrounds,
an play areas in schools and parks

Tre package sel is imended to prowde the users wilh
audiD-visual mawerial for Ihree workshop sessons Gunng
which \hey ¢an proceed from a general understanding of
the probiem 1o a pretise design framewotk for developing
appropnale play opporlunities on therr site

Print senipls and a discussion guide are included

Whare Can Children Ploy. An International Overview
{PS121](16 mun}

Summarizes the findings of an interational sludy of
public policies on space for children’s play acliviies and
suggesls some considerations for guahtalive development
ol a residentiat site when space standards exist

Planning Piay Spaces lor Young Chifron

{PS122] (10 )

Provides a design framework for the development of a
particular play space Some guidelings tor Ihe
develcpmenl of appropnate play environments for
children under six years of age are suggesfed

Planning Play Spaces for School-Age Children
{PS123] (9 mun} -
Surveys the play aclwiles commonly preferred by slx- 10
fourteen-year-0lds and Presents some desiyn considera-
tions for providing such child-responswe environmenls

Publications

floom Arrangement and Materials

(43 Elementary Serios)

Author 8. Mamwaning, bookiet (44 pagesj, 1977
The book gives delass 167 setbhng up an environmanl n
which children can test and ejipress ther deéas. make
dec1ions. S0lve problems. appPly thew own reasoning to
diverse siluahons, and sharethea expenences wilh olhers
This booklel descnbes Lhe kinds of planmng that the
leaching stafi could use to produce thus ‘cdming
eniironment  Stralegqes are provded for setting up
interesl areas. changing and deveivping an area. and
keeping nterest areas challending Anextensive appendix
nsts equ;pmenl’. supphes. and resources for 15 nlerest
aeas

Write ar call the High'Scope Fotwndation, U0 North River Strgel, Yosilantl, MI 48137, {313} 485-2000

to oblain Information on orduring these materials.

Ju
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2/Establishing a
daily routine

A consistent de'ly routine 15 a framework. It frees children and adults from
worrying about or having to decide what comes next, and it enables them to use thewr
creative energies on the yasks at hand.. A daily routine 15 designed to accomplish three
major goals:

*  Provide children with e plan-do-review process to help them explore. design.
and carry out projects ond make decisions.

¢  Provide for many types of interaction—small and large group, adult te child.
child to child, und adult teamwork—and for himes when activities are child-
inihoted or adult-initiated,

¢ Provide children with enough time to work in a variety of enviionments—
inside. outside. on field trips. in various work areas.

When the deily routine 15 well implemented it can provide a multifaceted {
structure in which children end adults can be active and creative.

1. Why a daily routine?

In the view ol Young Chiidren in Action {p. 58}, "A consistent routine is a framework. It
" frees children and adults alike from worrying aboul or having to decide what comes next and,

enables them 1o use their creative energies on the tasks at hand.” Not sveryone agrees willy
this view. however. Some people feel that a consistent daily rouline constrains and curbs
oreative energies. A child just gets started on a building. for example.'but has to stop. net
bdcause he or she has completed building a structure but simply because it istclean-up time,
Keeping these views in mind. cemplete the following exercises as if you were addressing a
group of preschool parents:

a} List the pros of a consistent daily routine. How does it assist chlldren" How does i
assisl aduits?




bl iist the cons of a consistent daily routine,

3

¢} How does a consistent daily routine affect children’s feelings of security,
independence, and control over their environmenit?

. d4) Il you werein charge of a preschool classroom would you have a consistent daily
routine? Why or why nol?

Q v . 20
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2. Blocig) of ti\njg within a daily routine

5

A daily routine is made up ol a sequence of time blocks. Each time block has a name so0

that children and adults can easily refer to it and talk about what happens during that time.

Below, list the time blocks within a daily routine as outlined in Young Children in Actien,
pages 59-80. and identify the characteristics of each time block.

Hame of Yime Block | Characieristics

-

21 . 3\}

"
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3. Sequencing the daily routine

The overall sequengce of a daily routine depends on what works lest for each classroom.
Fer example. in some centers a meal time must be included in the schedule while in others it
15 nol. In some centers the climate often determines when and if an outdoor time occurs. “The
particular arrangement is not important as long as each element is included. However
planiing tme, work tinw, elean-up time, and recall should alwayg follow one right after another,
and work tme should be the longest single time period.” (Young Children in Action. p 60}

Philip and Elaine are two teachers in the Scoville Junction Preschool. Use the following
tescriptions of elements of their daily routine to complete exercises a-d.

. a) ldentify the time of day descrihed in each case. .
¢
’ Time of Day - Time of Day
It1s a bnght autumn day The children all 9o “‘What wouid vou ke 10 do today?” Elaine and
. outside where they chmb. swing. shde. play in the Phitip ask each child Some children respond by
sand, piay ball and nde the wheeti toys Elaine s poinbng to an area Others &t a 10y they'd hke 10
helping children hang by therr knees from the chmber use Others describe what they'll be doing while
while Phibip 15 helping some children set up an Phiip or Elaine write down thewr pians and then read
obstacle course ) back ther words
* . e
Time of Day_ Time of Bay

Etaine puts on a record and asks all the children
t0 decitde which parts of ther bodies they could
move 10 the music 'Let's start with Carole.” Philp
suggesis Carole can,give her idea and then, since
Paut 15 next to Garole, Paul can tell us his idea nexi.
and we'll go around unlil eéveryone has had a chance
10 12l us how to move a

Several chddren in the art area are making
collages out of styrofcam hils, scraps of fabnc.,
newspnnt. wood scraps. fol. and paper They cal
Philip over because they can'l get the foill to stick He
helps them find and Iry out alternatives to glue
Etaine has heiped a group of chiddren find space 10
buid a vanely of block structures_and 15 now in the
house area where she knocks on the door of what

aPpears to be a 'doctor's ofhice Time of Day i’
' Vi\:: aatrrsn“;:t?:: g tgajﬁyyouahe?; frlg”'g;iglzshkesr . While the chidren have juice and cariot Shcks.
, “Sure come onn Phibp and Elaine ask each one {o show or lefi about -
In the music area. 'wo chidren are playing what they did that day They ask g.eshons about
"1ambourines and makirg up a dance. wnile tn the quiet indr/idual actvities anc suggest ways each child
area a group of children play store, usingdominoes. ng- might continue the aChvily the nexti day They aiso
a-pgs. and puzze PIeces as Props. encourage he t,huldren to iisten alleatively to each
. ' . speaker .
Time of Day _ Timeo Day . T
_in the art area, Philip and hall of the Chadren n The art area 15 Itered with containers of glue
~ the Classroom are working with playdough. an collage scraps Philip helps the collage makers
toothpicks. and pipe cleaners Some chidren are decide who s gong to collect the glue botlles. who
making people. others are making Cakes. and others 15 gong to gather up the wood scraps. ahd so on
are ust rolling. flatlening. and squeezing the . The-blouk builders are busy piling’ each ether up with
playdough in the quiel area. €laine and the rest ol blocks and relurning them 10 the shelf The music
ihe chddren are finding things with hotes and imakers have joined the store people in the quiel
stonging them in vanous paterns . area where everyons 15 sorling and replacing puzzle
pieces, dominoes, and ng-a-n1gs Etane 1s helping the
R ‘doctors’ .dismanitle thew ofitce and return the house
‘ \ atea 1o normal .

s

Q ‘ v v 22 f
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¢} Why did you sequence the routine as you did? ,

) ( |

d) Hew would you change the sequence if it were winter and the childeen had to put on
boats, caps. miltens. and coats for outside time?

LY

¢
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4. A daily routiné for your center

),

tn Chapter 1, exercise 5. you arranged and equipped a preschool classrosm. Your next
task is to eslablish a rottine for the 15 children who «re in the classroom.

The following children attend juur preschool. They will appear in exercises threughout
the rest of this book. If you want to change the namet of any of these children to names of
similar children you know. change them op this list and throeghoul the exercises in this

book.
Sasha 3% years has Down's Syndrome ,
Denise 3 years shy. nonverbat
Timmy 4. years outgoing. lois to say
Raymond 4 years very achve
Else ¢ 4% years energetic '
Mice. Sam *. 3 years twins
Michelle &'/ years has been 10 another preschoo!
Clance 3 years prone o tanbrums

. Corey 3% years quiel. often plays alone

Brenda 4Y, years always has something 1o say
Jamison 4 years Brenda's cousmn
Marketta 3 years very quiel. cries often
Troy 3 years has difticully getting along with other children
Lynnette 4% years iull of energy and ideas o,
Juanita 4 years joins class later, Spanish-speaking. see Chapler 6

-
b
+
.

+-

‘a) Make up a duily routine for yous preschool program which runs from 2.00 o 4:30 p.m.

Time Interval

Hamg of Time Block

“ 35

L
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b Gwera rationale for the sequence of vour routine.
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5. Helping children learn the daily routine

For a daily routine to be effective. adults and children alike need to know the names of
the tinte blocks and their sequence. For adults this is a relatively easy task. Preschool
children, however, need time and help. Review the suggestions for helping children learn the

daily routine i1 Young Children in Action, pages 538-61. and hen answer the following
guestions:

’t
-

a} Which of these suggestions would you use in your preschool classroom? Why?

-
]

-

. .
i, «

L

b} You have a Down's Syndrome child, Sasha. 1n yuur classroom. How would you help
Sasha learn the daily routine?

%

oA
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6. Planning tinte . . .

g
The following exercises describe some planning-time situations you might ensounter
your preschool classroomn. For assistance in dealibg with themn. you can refer to pages 61-72 ‘

in Young Childrén in Action,

a) You and a co-teacher have been'running your presghool classroom for @ month now
and most of the children understand planning time. This is Denise’s first day.
however. She has just lurned three and appears to be quite shy. All the rest of the
children have made and begun their plans. When you ask Denise what she would like
to do. she does not reply. How would you assist Denisé? Include at least four different
strategies you might try. How would you have other children assist Denise?

-

W
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b} From the moment he came through the door 1oday, Timmy has been talking about the
fish he and his dad caught yeslerday. “| caught three fish, big ones. We dug worms
They eat 'em. and I [elt lugs on my line. We couldn't stand because then the boat
might tip. We skinned ‘em and cut off the heads, 3nd you could see inside what they
ate. One just ate a crayfish. We opened his stomach and saw it .. ,” How would you
use Timmy's experience and enthusiasm to help bim make a plan?

v} Suppose Timmy plans ta play {isherman in the house area, Dbul by the time he 1ells,
you tus plan there are already five children in the house drea playving doctor What
would you do? Include at least four different approaches you might try.

W gt
+

v
»

-
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() Raymond and Elise have planned to build a farm together i the block area While vou
are still planming with vther children, yon are aware that, although Raymond and
Elise have gone to the block area. they are not building a farm, Insiedd they are
kneeling on the rubber ammals to sce how flat they can make them. Would you
immediately leave the children you are stifl planning with and go to Ehse anid
Raymond, or would you wan until evervone had made a plan and then go 1o the block
area® Why? :

v] Once you gat to the block ared, what might yeu sav 1o Ehise and Raymond? Thiak of
at least four different strategies vou might try,

O
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7. Work time

You hdave just fimished planning with the childres in your planuing group and are looking |

around the room to see-what's going on. This is what you see:

Mike and Sam are going around the room noisily "chain sawing” blocks, chairs, table
legs. the record player, the easel. Clarice and Michelle started out mi~ing the paints they
needed {ur then pictures but are new pouring all the paint powdet into one jar to see what
colar 1t will make. Raymond and Timmy are buwilding a long road in the block area. Your go-
teacher 15 doing puzzles with Elise, Sasha, and Corey. Denise is standirg in the house area
suiking her thumb, halding her dolly, and gazing avound the room. Brenda and Jamison are
dressing up as "the mom and the dad” and talking about going to work and cooking
briakfast Markelta 1s crying because Troy ook two blocks she was starling to load into his

dump truck. “Teacher, 1eacher,” Lynnette is calling from the art area. "Look al my picture,
took at my prclure.”

al Where would you ge first? Why? What would you do?

%

b Where would you go next? Why? What would vou de?

e
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¢} As you are going to your decond situation, your co-teacher lpoks around Where might
your co-ieacher go? Why? What might your co-leacher do?

d) Ave there siluations you did not gel a chance to deal with? Which ones? What mighl
. you and your co-teacher discuss ahout these situations when planmng tomorrow's
wark time?

»

o al. 4:)
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8. Recall t#me

The work fime deseribed 1n exercizs. 7 has just ended. Clean-up time 1s over and you are
recalling wich Basha. Demise, Timmy, Mike, Clarice, Raymond, Brenda. and Troy.

i) Durmgr:Ie(m-up time you made inental nofes of each child’s activity al work time
{refer th exercise 7). List these activities.
J o, .
Chilh  / ’ Activities
/ -

Sasha |

Fl
i
L
i

Demise

Trmmy

Mike

Clasice

Raymongd

Brenda

Trow

Bl Given the age, woth-time activaty, and brief description of each of these children, how
would you wonduet secall me? Whal guestions would you ask? What objecls would
vou have at the table? Would yvou ask chiddren 10 go and get any objecis?

ERIC J
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9. Smal!-grdup time

You are planming o small-group time for Elise. Sam, Michelle, Corey, Januson, Markelta, and
Lvnnelte

d a} Last everything vou bnow aboul cach of these children.

thtd Facts About Child

Eise

Sam

Michelle

Corey

Jamison

Marketta

Lynnetle

bh) Choose 4 skill or key experience that will be the foecus of your small-group time.
—e
1 o

r

) Last the materials vou will use and how many of each so that every clnld will have his

or her own things o work with, —

o 33 4
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d} Where will this small-group aclivily lake place so that everyone has enough work
space?

T

¢] What choices will children be able 10 make?

»

{3 How will vou begin this small-group activily? What will you say?

\

48
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) Describe what you might see each child deing during this activity and how you would

Child

support and encourage each child.

‘Ghild's Actions with Materiais

Strategies for Support
and Encotragement

Eise

Sam

Michelie

Corey

Jarvson

Mlarketa

L+ it
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h) How would you draw this activity o a meaningful end?,

*

10. Circle time

You are planning a circle time for the 15 children in your preschool.

a} List four activities (action games, songs, {inger plays} you have done or would like to

do with 15 preschoolers.

b} For each achivity you listed, think about an active beginning. choices for children, and
opportunities for children to lead. Record your plans in the chart below.

Ipnortunities
. Active Choices for for Chiidren
Acfivity Beginning Chiidren to leag

B
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11. Transition times .

Review page 98 in Young Children in Action and then go back to exercise 3b Read
through the sequence yoy decided on for Elaine and Philip’s day. Identify three-transitivns
and describe sirategies :,rou would use to help children go smoothly from one time block to
the next. .

N Transition ) Strategies

12, Gbserving a daily routine
z L)
Visit a preschool classroum and spend a day observing the daily routine. Turn 1o the

daily routine checklist on pages 298-303 of Young Children in Action and use 1l to evaluate
the classroom

4} List the components of the classroom’s daily routine in the order in which they oreur,

S




b) In the classroom yt\lq observed, how are the components and sequence of the daily
routine simildr to thu? described in Young Childgen in Action oy pages 59-617 How

- are they different?
\ C

3 N '

\

\\

N,
- \.\
\\ + !
. \
|
X
o
g
¢} If you were a member of Lhe leaching team in this classroom, whal, if any, chap;s in
the daily routine woul.d you suggest'.l?'Why? s -
f’
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13. Daily routine issues to ponder

a)

b)

c)

d)

e}

f}

gl

Shoold recalling oceur only al recall time? Why or why not? When else during the
daily routine coold it oceur? x

-

Since children plan and carry oul their own work-time ac:liviliei. what is an adult’s
role during work time?

What is the effect of a consisient daily routine on a child from a chaotic household?

Froin a rigid household? Would your expectations for two such children differ? How
and why, or why not?

WHat irmpacl does room arrangement have on daily routine?

Would it be easier to start the year with all new children wholdidn't know the daily
routine, or with a mix of thildren-—some who already knew thg daily routine and
some who didn1? Why? -

LS

A

How woold you help a non-English-speaking child learn the daily routine?

Whal do you remember about the daily routine in the nursery school or kindergarten
you allended as a child? What was your frvorite time of the day? Your least favorite
time? Why? P 1

s

14. Daily routine projects

@)

Try out some of the sirategies to help children learn the daily routine you histed in
exercise 4,

Make a daily routine book for a child. Take photographs of the child's day. Have the

b}
child dictate the 1ext.
() At least once a month, observe the same child going through the plan-do-review
sequence. Make notes on each step and campare them rom month to month.
d) Using the steps outhned in exercise 9. plan, do, and evaluaie a smail. -group time with
preschoolers.
¢} Do and evaluate one of the circle-lime activities you planned in exercise 10,
)
4
~%
‘\_r-"

=
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Films and

Films

-
Suidefines for Evaluating Activities J
[PS150) Sen of I1brae 16mm Inms. btack & white. sound.
58 mun total: thscussion guides mcluded

" These programs demonstrale afternative ways teachers

can plan and carey out achiviies with a group «f preschool
chitdren Each program shows two conlrasling styles of
structuring and teading a group achity using similar
matertais byt differentieaching methods and goals Useful
for stimulating discussion  of teaching stytes and
educalionatl pnitosophies An accompanying observation
Juele offers cnténa by which 10 evalyate and revise
ctassroom activihies  AlsO included 15 a traner's
supplement thal discusses the fitms 1P terms Of the critena
in the guwde and ollers suggestions lor revising the
aciivibres

Contrasling Teaching Styies: Small.Group Time
[P5151) (18 mn)

Conlrasting Teaching Siytes: Work TIme] the Art Area
[P8152} (22 mm)

Contrasting Toaching Siyles: Clrcle Timea [PS153 \ '
118 muny .

Helping Chitdren Make Choices and Decisions
{PS100} Set of ve 16mm fms. color, sound 33 min
ictal

3. Exploring (he Possibiiliies of ihe Room .
[PST031(7 mun)

In order 10 make responsible and creative choices
chiidren need to be aware of Lhe alternatives available to
them Teachers demenstrale some ways to helP young
chridren expiore the posabihilies of the classroom—the
many actiilies and matenalstochoose from and the many
imagenativé ways malenials ¢an be used

Troubies and Triumphs at Home
[P5192] Set of four color Iilmsinps and casseties, 70 mn
total -
The matenals are drecled at parents of chidren with
sPecial needs aged two {0 Irve. but they may be of interest
lo anyone who has child care respensibilities for young
cnndren Many ol the 1deas aRg achviles are approPnale
tor center-based as well as home sethngs Instead of
«lenipling 10 Provide pal solulions the matenats present
some general problem-solving afproaches apnd Show
examples of how certain famihies have appked these
appiPaches in ther romes The strategies shown are
mefnt to be suggestions for Parents-— catalysis for heiping
th€m dévelop wieas and strategies of ther own

There are four sound filmstrps with both English and
Spanish goundtracks, four booklets and a gurde tor parent
meelings The pant matenals are designed to be photo.
reproduced (xeroxed) 5O thal coPes canbe disinbuted to
wewers a3 handouls

-

!

Publications

When "I've Told You A Thousand Times™ Isnt Enough
[PS193] (1€ mmn)

All parenis of two- to live-year-0lds have those thificult
days when everything their chdd does seems designed 1o
anger, frustrate. or embarrass them Bul young chutdren
have a diflicult yme 18asning whal 1s appropnate and whai
15 not i vanaus situations They also have troubie
predicting. Planming for, and sequencing evénts This
fiimstnp chiscusses three important strategies parents can
use 0 mimmizé many child behavior probiems
commumcating adult expectanons i concrete and
understandable ways. enfarcing imits consistently and
hetping children predicl and plan for what 1s coming next

Observing In 118 Classroom ’

[P5184] (13 i.4n)

Reassures parents that they have unique knowiedge and
resourcés to contribule in the classroom Pomnts out the
matenals and equipment In the classroom areas—block
arca, house area, art area. guwel area—and shows chitdien
as they are involvedin the various parls ol thedaty roubing
planning thme. work Lme. Clean-up time. recall time.
outside hme small-group time. and eircle time  Designed
10 help parents become comiortable with the classroom
and routine as a lwst step loward volunieening :n the
classroo

The Daily Routine

[EE20? ] 16mm Iilm. coior, sound, 30 mmn

A itypical day in a cogniwively Orignted elementary
Classroom. with scenes from the Hhgh/Scope Eiementary
Schooi This fdm shows hpw aconsestent routing can heip
chiidren take a mére self-directed. aclwve approach to
iearning The him documentsihe major components of the
dadly routine—planmng and work time. clean-up. small-
group and juice time. activity me and circte time-—and
discusses the purposes of each

Your Baby's Day: A Time for Learning

[1D321] Color filmstep casselie 12 min :
Demonstrates appropnate acinaties 1or adulls which wall
enhance batwes develcpmen! throwgh rouline activities
such as feeding. changing. and bathing The program is
designed to make parents aware of their vtal role w a
haby's development at three important stafes newborn.
four to eght months. and éight monthst0a yYear Usefulfor
parents-to-be. tor high s¢hool and commumity. colege
cowses I chdd developmenl for traming adults in day
care centers Reahshc supportive suggestons for aduit-
infant inleractions Print gude included

W
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Publications

The Daiiy Routine

i#2. Elementary Sernest

Author § Mainwanng, bookiet {36 pages) 1975

Tms guide 15 designed to heip the leacher plovide a
consistent classroom routine which takes iInlo account ihe
chid's need lor active involvement and decision making
and the tgacher's need for an orderly seting The *
mportant components of the dally_fputme are planning
working representing and evaluating Stralegies are
prowvded for setting up the routine and hefping childven
carry out fhis process Some answers 1o common
questions ar¢ includeq. as well as sample plans for
chilklren at difierent developmental levels and suggestitns
for teacher plans and evaluahions

The Daily Routine: Small-Group Times
{#9 Elemeniary tes )}
Author R Lall bobgiet (80 pages). 1978

This supplement t& The Daily Routine contarns gurdeiines

«for planning smalt-group 1nstfuchion and gives
suggestions for 100 sample group himes TOMcs covered
are the relatonship areas Iol spacef classiication,
senation, and tme. language. maihematies and ihe
content areas of art, drama._construct:On. SEWING. MUSIC,
and movement Descriptions nclude the key experences
and developmenial ievei for which each actiily s
appropriate as well as suggested questions malenais. and
extensIons N

Y

lo obtain Inforrhation, on ordering these maleripls.

Wriie or call the High/Scope Foundation, 600 North River Sireel, Ypsitanti, Ml 48197, (313) 485-2000

¢
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3/ Teaching in a team

L

In o classroom where children and odults work together ds problem
sofvers, dectsion mokers, planners, and doers, everyone depends on everyone

e¢lse for support, encouragement. ideas, and assistance. In this environment, a
cohesive teoching team is essential.

1. You as a team member

One way to assess how you might work as a member of a preschool teaching team is 1o
assess your role in other working groups.

a} What group have you belonged to that has werked well together?

-

b) What was the major goal or purpose of this group? TN

(/

¢ How would you describe your role in this group? !

-

d] When conflicts arose in ihes group. how were they resolved? What part died you play?
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fi Whdat was must sahsfving about leing a member of this group?

2) What could have 1o oved the way this group worked logethew?

2. An ideal teaching team '

You are putting legether a teaching team for YOur community
emong all your friends, relations, and acquamniances past
teach with vou Consider your own sirengths and Limut
tlds. and 1he weed for @ team thal works well together

-service preschool center From
and present, choose two people to
alions, the needs of three- and fovr-vear-

al Wha wauld vou choose and why?

Ju
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b} Who mught emerge as \he leader of this team? Why?

t} How du you think this team would deal with disagreements among leain members? For
example, suppose that the three o. you are discussing whether or not children should be
allowed to go ouiside during work time. One person says yes, another says not unless an
adull goes with them: and a third says, "INo, they don'l learn enough outside.”

+

Su
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3. Setting up a real teaching team

Because this cuirr lum relies heavily on the collective epergies, 1deas, and support of o
teaching team tearnwork becomes an important learming experience With this 1n mind, find two
peoplen vour class who sl work togeiher with vou as o leaching team as you do the exercises
in this book : '

a) Retord the naines ol vour team members and five biographical lacts about each one

Team Member Biopraphical Facts

[

b} Review daidy roahine [Chapter 2, exeriase 41 With yvour team members, agree on a daily
rovhine {or yout team's preschos]

Time Name 0&1‘!!\1) Block

ERIC ;
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() Review room arrangement {Chapter 1, exercises 5 and 6). As a team, agree on a plan for
a preschool classtoon and an vutloer play space. incorporating suggestions from each
team member, Draw your plan o the space below.

Your Team’s Glassroom and Qutdoor Play Space

1

Fa

»

Q 46
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d} T'urn to Young Children in Action, page 102, Decide together on the commaon expeclabtiors
for 1eam membrers and record your deasions in the following chart:

Siteation : Expectations
Leaving the roogm
Talking acriss the room
tlanmanirg contact
‘w_
Anger -
Tatking about chattten
Catastropnes
LJ
fJu FIORS LA 1=
i i ot *
e
1 J o
Q
:
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'

4. Setting limits and expeciations

You and your team members decaded not 1o try 1o set limjts and expéctations for the
children antal you had o chance to see what they were hke in the classiroom. Well, today you
s !

Clance come bursting in saying, "I don't wanna make a plan. | don'l wanna make a plan.”
You were supposed (o plan with her, but instead you let her go siraight to the house area. Later
when another adull asked her about her plan, she ran away into the block area.

Trov hanled out all the blocks, then left them in a pile and joined a fingerpainting group n
the art area. Al clean-up hime, he helped with the fingerpaini clean up but wouldn’t help with the
hlocks

Brendd was pleying house and needed some acorns for food. so she wenl outside to gather
some fron the tree i the yard. Lynnetie left the art area when she saw Brenda outsude and weni
vutside with Brenda, taking a pmnt brash and a jar of paint with ber to pani acorns. They didn’t
come 1n uniid after clean-up time,

During small-group Hime, Sam went (o the bathroom and. an his way back. joined another
small greap e w asnt disruptive but Jamison, when he saw Sam i another group, wanted 10 go
43,

Since Raymond wasn’t anished with his small-group tane project. he dida’t wont t. come ')
circle time. He stayed at the table working through aircle lime. Then Marketta poined him,
followed by Clance. Two adults left the rirdle 1o deal with these three children, leaving you with
the rest of the children, who quickly gol out of hand.

a] Last the potential trouble spots that eccurred throughoul the day.

L]

- 4

by Cepsidering these ocomrences, together wilth vour ten membe s egtoblish hamts andd
expectations toe the daldren moyvoor classroom

b3
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¢} " How wonld veur teaching team communtcale tlose new limils and expectations to the
children® .

‘5. Observing a teaching team at work

Go to a preschoal classroom with vour team members Watch the teaching team in achon
and afterwards disenss the following questions together:

al Do all tesm members arrive before the children? 1 not, what effect does the fater arvival
of some staff members seem 10 have?

L What dees each team member o belore the children aeve?

-

19 1
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¢} What does each team member do througloul the daily routine?

dj What common expectations for themselves do team members seem to have?

o) What common limits and expeciations does the team bave for children?
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6. Team issues to ponder S )

<|;

b)

f

7. Team projects

d}

h

{n a teaching team, is it necessary that one mensber function as o leader? Why or why
not? Or should all team members function as peers? Why or why not? Should they
designate a leader or let leaders evolve from lime 1o time? Explain. Will different
situations call for different leaders? Explain.

Under what kind of leadership style wonld you prefer 1o werk—autocratic. fassez faire,
democrati? Why? What kind of leader are you? How do you know?

Are there people in the world who cannot work. as team members? Why or why not?

Think of a person you know who works well with one group but not with another. Why
is this the case?

If you were an administrator in chacge of a lirge new orporate day care center and you
were faced with the lask of drading 12 adudts into five teaching teams, how would you
proceed? Would you mvelve the 12 people in the process? Why or why nol, and if yes,
how? ’ ’

What would you dof one of your teaching-tearn members spoke very litile English?

As a team, select an upcoming toge from the class syllabus. Plan, carry out, and
evaluate a presentdtion of the topic 16 the rest of the class, Make sure your presemlafion

r
im olves the class members in aclive-learmng experiences.
As a Jeam, agbserve a preschool classroam. Select four children 10 observe, After
observing..pool your information, listing everything you vbserved aboul the four
¢ mldhien—their strengths, developmental levels, interests—and tell each other what you
might do with each chitd if vou had the epportunity.
As o trem. buy o mode! awrplane and assemble 10 togethor Afterw ards, talk about how
vou worked together os i team.
i}
~ 2 3 *
o} bo
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Teatm Planning in the Cegnitively Griented
Curriculum

[PS1680} 16mm him. blatk & white. 18 pun

This #m documents the activities of 'wo preschool
teachers at vanous times of the schood day K shows them
pianning, constdering ways o support both the chidren
and each other. sharing observations of the chidren and
evaluating the effectiveness of the achviies they had
pianned 10r the day

Films and Publications

Puhblications

Planning by Teachers (#4)

Author L Ransom booklei (44 pages)’ 1978

Trms praclical hanobook sels forth guidehnes {or a
leaching team’s Organization and implemental:gn of a
unifted classroom program Inctuded in the book are
sirggested techniques and sample forms for chuld
observation and record keeping. stralegres for planmng
daity and long-term classrpom actebes. and a hst of
curricilum resources avadable rom High/Scope
Foundauon APpendices show sample forms for 1eacher
self-evaluation and reporis i parenis, as well as the "Key
Expenences K-8" for ctuldreh and the HighsScope “Chitd
Opservation fecord K-6 7

Wrile or call the High:Scope Foundal
to obtain information on drdering thest materials.

. 600 North Rivor Street, Ypsifantl, Mi 48197, (313} 485-2000

"
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4/Plahning in a team

<= .
* /

Daily teamgplanning fovuses on speaifte elements of the currculun, framework The
currscafum framowork gnves adults both a way to observe children’s actions m reladion o
thewr intellecqual development and a range of possible ways 1o support and rxtend thewr
mterests and tions. Team planiung at the end of eali day ives teaching-team members
the dpportunity fo report and assess their ¢ losg¥mom observations and to phm what the W
are gorng to do abeut them

The exercises m this chapter are designed g be done with your 1eam members. The
teaching ieam referred to in this chapter and througheut the rest-of this boek is the team
compnsed of you and fwo people in vour closs {the team {ormed i Chapter 3). Before
proceeding with the exercises, find all the bianks in this and the next chapter and
together decide whose name lo write in.

Figure 1 on pag mfl‘{g contains observations you and vour teaching team made{bf
ane day m vour commumty-service preschool classrooin. The exercises ask vou tv make
plitns Imqu—;:n the iformation 1n these observations.

On lha- day these observaions were made, you eac h planned o different actrvitly for
sadll-group tine .

_ ‘s group  Using plavdough, toothpieks. and pipe cleaners
- .
o

et e e S group Finding and stnnging thenes with holes

e wtoun Bmlthoz wath smiall colared Bloiks

The e le-fime ac vy was staing “Exversbody Da This just Like Me™ and havine

vt B luld st say on show an achion for evervone to de

————_
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Manning Time

<

Figure v .
Work Time

Clean-up Time

BRENDA (411 .

Diclated plan to play 1 house
area, dress up coOk gu o siore
with Jarmizon .

——rey

Followed plan. Helped Jarmison with buttons
and he Used acorns, styrafGam, butions. for
tood Sorted them inlg mutfin tins Went 10
store n biock area Dwected Denise and
<Jamigon n bulding of a store Had

ipke a Polarod pcture of store
{d some counbing using blocks for money

Enjoyed sarting acoms.
styrctuam. buttons. nio
canrasters RHelped wih bluck
area

CLARICE 13)
}ilusl said  Art Area—--paint’ and’
wenlﬂg‘r:t over to get Started

-

*

Spent a lot of ime mixing and strnng pamts
{She would probably like a water table}
Finally got to painling on easel Made dnp
design, then covered whole paper Solidly with
painl When asked tg tell apoul her picture,

she said  Storm. rughtiime. tig rain

Spent whole time washng
brushes

COREY (3') ks
Fimish my plane al the
workbench

S/

Added lots of nails and boltie caps t0 piane
These are wheels These are where the men
st These are smoke coming out These are
for biast off When he started flymng plane
around workbench - askead him

. what he would ke 10 do next with his plane
Showmydad ——_ sufgested
paning it or buading an awpart for it He
decided {0 paint st which 100k the rest of work
time

Washed brushes wath Clance
Got silly but was able 10 redsec
energies to sponging off tables

DENISE 13}
No response at all 1o What
wouid you hke 10 do teoay? So
e ASKEA 1t DRpUSE
woulg ke Lo go with
10 an area 0 see what was

. there Denise nodded yes When
asked which area. she poinied
G the duiet area S6 they went
‘there together

- -

Tney Ipoked at shelt 16gether In response to

is there anyihing on s shelf youd ke 10
play with? she pownited 10 [he inch cubes
She pled and niled and ereplied with these
as tong as .. —. was with her When
— . .Slarted 10 Jeave she wanted 10
come too - pulled oul the beads
,and the Cuisingrt rods and ¥hese heig her
attenton long entugh for _ __ teave
kY she jongd — ... i the'DIock area
where she stacked picd Liled emphed with
smalt colored plucks Brought Blocks 1o
Jamison for store

0d not really do much cleaning
up Picked up a few bloCks then
stopped

FLISE 4
Diresde pnf Eprer o B0 ks tgre?
Al gt trared e the
TS U TR A T I LN T

. ‘

Sttt

Bt ar ciaburate tarm wth Baymond

A3 g nouse Yo harns lences pastures
ard roads Some dispte when Brenda and
famuor came 1o okl store beGause tarm
Foaw gpe o Myl oo o wal tem
Al st together a0 Tty oo wdedd that <tore
Cougd e alarg el soadd Barraer gougnt

Thager T gmy by *

Used st of Joan s bree o
Araw a e tane g 1
i

L




Recall Time

Figure 1 (continued)

Smali-Group Time

Gircle Time

Quiside Time

Taiked aboul Polarod

1 picture of store Otrer kids
wanted to see o they were
in the mchure

Built store shelves with
playdough and locthpicks
Used pipe cteaness tor

moms and *store
people .

Late 1o Circle becavse she
wanted to finish her store
for her mom when she
came 10 tvrk her up Had
«dea of pretendng o
skate

Gathered acoms and
stones and sorled them
inlo two difteren! bags
Again vowed Oerise in
1his agivily o

I panted Enoved
showr g her puclura aend
hawitig  Shory  read

Oid not ind things’ with
twles Warked just wath
wooden beads oinng and
ol them Did some
sorting By color

When it was her tum (o
suggest a way o move
repealed clapping we had,
st done

!

Played in sandbox hiling
and emolying Han ow of
contanets .

Shoaed by pigne
Kepeated explanataorn for
4o h wdrt .

Added playdough 10 his
piane ToOthpicks were
drving sticks ' Didn t
want 10 take thwngs off tus
plane at end bul i he 100k
nes playdough home
2veryone else wedld want
to Finally took it off

Had everyone move like a
plane

Fiew his plare off the
Chmber ——
worked with m o find a
place where :t wouldn t iy
into peopie Also liew
other things off chmber
paper shcks, cardboard
box. grass Talked about’
which things were heavier
and how they flew

Sauwt aothing but dicd Qo 1
get iroh rubey and
nordded m agreemenr
whern o o . lRikert
abot what she nad dnne

-

Sat next to Clance. rofing
and piing beads 4 not
tatk 10 Crarice even
though they were engaged
n Samé activity with same
malerials

Wouldn 1 suggest a
movement just covered
ner face with her hanis.
50 others covered ther
facos wath ther hands
She seemed Lo like this
7

Stayed by _
1hen jommed Clance fiting a
bag with acoms Took
hees homé

[ERTYS I S ST TR TR PRI LR
Afnaet B dgeen

AR 1

-

Ustd Blucks to budd a
symmetnes budding with
fence around it Worked a

>
Had b many igeas she
had a hard heoe washing
fq.' Frese b in

tAade 3 house n the
bushes with L ynpette and
Raymana Uised jeavas for

cwabon gt ke Pewt Karef nfne 10 Mdhker theé: fond stones {or maonaey
frs e 0 b Yot o euafe Warled Bt acorms frm
fgttae tgr o0, e et st g be the samge Brenda
L%
-
\ a5 / i
(€] i
\

LRIC - !
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ERIC

Aruitoxt provided by Eic:

aF

. Figure 1 (continued)
Work Time

Clean-up Time

Planaing Time

JAMISON (4

Fanned to  play with Brenda in
Ihe house area | m gonna be
the dad

Spent a long time ining up Les nexl 1o each
other ta nd the 10ngest because. as dad he
needed the ggest oneé ~ Then whrked on
knat m tront of mirror Finaly calied Brenda
Honey you gotia 1@ Ihis pesky knot  Gat
angry at £nse and Raymond 10r 1aking up 50
much room in the biock ares Threalenad to
knock down farm 50 he COUtd bud store

— - S1EPDY N belcre they Came W0
blows Jdamison actually Came up with the
solution buld store next 10 the road so
farmers could come to store 100 Didn ¢ really
want Densc 10 help until he reahzed that he
nedded her DIOCKS

4

.

Disappearca (i the hathn oo
at Clear up LInes S kb s Ipt
e Yoy to B o 0 anay

LYMNNETTE 14
Pamt paint paint | wanna
pasnt a Dig mcture tor my dag

Tore off iig prece of bulcher paper thed fo
put it On the easel bul it was oo big Pul il on
the 1100r but Clance kept waiking on it to get
to sk Finally put ¢ on table Clance was
using all the containers 1o mix paint »n and
Lynnetie was getting frustraled s0 ——
Stepped 1y angd asked f there were other
containers she could think of Sre got a
mutfin tn frem the house ar¢a that no One
was using Asked Crance t¢ pour some pant
010 her muffin b Painted eiabbrate mural
witr house family members barbecue bies

Dictated story

Hag to Lng shace Wb Ber g
mcture cg_u’d ry nndestuibed
otsioe mn sun Lised rocks §or
weghts When her Dry snes e
Cleaner] Re'poo o Dice w que

MARKETTA 13,
Powed ty et dred and sad
Puiies

Went night to rabbrt puzzle and aid o two or
three 'mes Then tned farm puzzie which she
tad never done betore Worked alone 10r a
Iong tirme unii she got it then called

aver to gee 't Didint say rmuchn,
bul very pleased Al e § SUGGESHOT
traced around each puzzie plece and labaied
it s the Could show her dm Afterwards on
hers own she traced rabbit puzzie pieces

Pt daoy tmedies Helpod wain
bl ks

MECHELLE 14

Drey puars vy birdngu e she
Aot oo mgke gt warkbene b
Loteied Top siles bottom

Took plan san her Found wood that was
sear lengin ot ires o L L plan Pounded
rpued sawned dricd added botle caps  for
plac es o hold the tood in Tatked with Corey
d ot

Cleane 1 ol sbanghtenesd o
EAUT N

ek
Wear bt T S Urkal, ¢t
Gy o at e M et B

. g teer Vs s gy

Syt Tl

F]

Spent guike g kst of tine chotsing a g g
e o b ool
Neede 3 hein qeting hs cut started bt kep
ienngd T the end ance staded Sowed tan

and then ttndg 4 into the woe |

prechglly ot A0 bt
i Hhy iy as oty N

[ T LYY O I I P e SRR

Tt atent rne gy ty b G e wonds or Dot infrigued
Pt L rteed b ninddrer ey Phe na Aty
[SF (S TR SRS VR STL I LTI T IN '
I AT Y (R T TR} LFAVY
O T R I e N A
S P N P (AR ] h
: 56 6

- Rl




keaall Time

Figure 1 {continued)

Small-Group Time

Circte Time

Outside Time

LT 3 PR

RN ALY

ST TR

[ound 3% linds of things
with O 1 stnng Adags
palte ™ ced pead spop!
batan Prakertoy

Had everyone Move bkt d

QIrosaat ANg thee ke o
b hoarer

Playoed [nothal with

- e @rd oy
ACT urate thrower and
CANChee

HaA B ron Q0 TSt
By 3 bgee and réva
Aoy bhseoimgic atert Tt
Shooaanted T maae gty )
D" EU' B Tttt o

L g Ul‘-](.‘? Ly mahke
taruly on & jornie
Ll

L

e

Had overyane pretend
they were pamnbng

Hiuser tn bushes with
Ehse ana Raymond

Showen P2 racing -
Nermsd o b gt

Linea e blocks up some
ACCOrNNG My shane some
accordng 10 rptor Long

Ny Wwas hel explanation

Yoeueched hor head
10RENG her Knees

‘Wanten pushing on the
swing Cred whorn
. haa her work
0N Pumping

RITITONE B 47100 LA LW T

e .N“”'l"f L IR Y t\.flj
T ST T T L
L P N . T o

' "t

Limestd praviough an T pepe
CRTE S T TGRS PRp s

[ TR INTIYEN (PINS BTN NESTIN
g stead g b Qe

LIESTIFIT S G LI

Had srvemynane ump un
snd s qumpe and L
gt e ceele ang
Dedb CLT e

LIaed s s chmiped
SwWiHd ey poke and shbit
dew - Surptisend harseft
1t e ould chenb Lo
hagh Troy saw her and
tngether thoy were
fircmnn

(LTI LEL LT .

FLATR AL KRV S LT

TR R AT S b

1

[ RIS TR RO N ST
EERUSEININ L 15 I S RIS A (S
Poms Sl b, gt wyg
ER 7 L A TN BT LAY

oL e
' L MAITLS]

HE T ety nnge JumnE
AT W eyery e o
E A A R TR S AR FUIR N F 14 [4 TRE
Ml

.

Played o bt sqa wilh
SenTt Fowpred e 1ol
weeek . Ty s ole) by
TN N R TR LT T YR |
vioeeanig b D) o pule of
w1ty Foonghed ke
Thaeen puboat Hwen nto o
Wedtfoan
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ERIC

Aruitoxt provided by Eic:

Planning Time

Figure 1 [continued]}

Work Time

GClean-up Time

BAYRAND 8
Dictated tnan o wison plock
arerdt Dualding a farm gtk Flse

tSee work tme notes on Ersey In additon
Raymer d naded afl the farm anrmals into the
ruck 10 take 0 the place whera they get
made nta meat  Tred vanous-sized rucks
urtn Fe found one where they d all fit

Ulsend frick fu dnve DIOCKS back
‘0 shehves Spent a lot of hime
fithing Mocks into truck

SAM 3.
A usnal warted 1o work with
M suggested

that ne make two plang first
Somethmg_nea ke W Qo and
secnnd workeng with Mike
Looked around saw Clancg n
art area and sad  Work wih
Clanice

Mixed stered and pdurea pamd with Clahce
then spent rest of work irme panting at easel
MNever did GO o work wilh Mike althcugn te

penodically went to ook at Mike s sawing

Hung tis pecture helped with
orushes then heiped Mike
SWeeD sawdus!

SAZHA 3

During pia g time lett his
group want By quuet area and
dumped a4 the puzzles upside
down . ioned him
a4l LOoks Pke yOou planned to
»rk with puloles today  Sasha
nedden enthasiasticaty

Couldnt begin 10 put puzzles together too
many peces all jumbled together S0 Nirst
thay ternad all pieces nght.cde-up

e gave him the aremal puzlie board
and prtayedg  Gan you find the

- ——— named the ammal Sasha founag
the puzlie plée and worked to get it 1In1o the
board After he fimshed the gnmal puzzle he
wanted to do il agan so he did Third hime
he did it withou! help __ started o
put e rest of the puzrie pieces back bt
Sasna sad no and proceeded to sfack ynd
pule therr Lke oo s

Could not put puzztes back
together but did nelp put
hnished puzzles back N rack

TisAnte

Faredt = aws behoooge

A THVRS LUAASRNT IR L T T g T (s
Pamed ano L diberent mgtenals
ek unE sl tTIEL B
AT Ly B e e by Hlet

T S I O TRSLATIR SR TR

[

Found stick oulside Ted strng to shch acd
peper L' onto steng for pole Usoed
Lt trgChnn paper for tish Punched hole
roar mouth byt when ne put fish on foce ard
trod to Catcht Cowdnt get paper cup

bogr ko mautng By feacher this gont
Aore I response e Whal elhe coukd you
tr, T ho thought O gsing lape loops or

Poon 3G papes e, L 6e the B5h o ot
Tred poth Pater clp dea worked best heaae
Bl out of Blaes pager Used Tinboeigys tor
CLETFCRETAN (IR IRLE PO AP TR K TR ST SN I P
fgrevpr, e thar e e g b u0e
¢

No treble puthing his thengs
awav Then Felpng in block
died

Frloagenl o vy Hre s o b ot e e e |
L I P P R I N T A P
Attt ek j oo gamey gty gl e
T E RIS TR O B S T I TR CFL T RO TRV
[ orn LR S N A L LR Fials by

S CE AL TL N T A

' LI P
Jre sty T

R | S )
Vot oy e PR r .

vt
DAt [ [ ! AR

P TR N

P ZL IR TRLETTE THPRRN I IS o ST Y STULS ERL

AT e N LT
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Recall Time

Figure 1 {continued)

Small-Group Time

Gircle Yime

Butside Time

Browg®® e and dfiraais
heosle g e e

LN

Lisé r flerant.g rod
washers 19 sinng  from
'he st to the biggest
Was able 10 maintan
pattern by mmself

Missed most of crcle
because g vas racing
aroundg s washet
necklace so he could
stow Fis mom gnd dad

Made a house with Elrse
and Lynnette 11l du he
heavy things cause i m
the dad® Pushed logs
over 10 make the sies
Wanted 10 pite to make

log cabm  but logs kept
rolimg oft

Shinwend Fus gucty o
bic a1y RCary

its a

T

Rolled snakes The thg
SNAKEs ate the httle
anakes

Had everyone clap hands,
clap knees

(See Mike at outside ime }

Wouldnt say of snovk
abar ne did 5o

- [OIT QFOLD Do
fe b the anmal pogzie

Worked with playdough
whole e Patted,
pounded rolag holed
smelled  stuck toolhpicxs
mosqu ed

v

Kep < aving circle tn go
pack tgp!aydmgh Finally

sl O o Stap

Played in sandbox
pounng water into sand

Dot rt gl e 0oy fosingg

foonde | foretneen

Pagt aibing same toangs
togoteet n s stang bed

Suages'd pretencing to
Cast a hshing poe

Footbalt witn .
and Jarmison Learning

AL e b gty ther tig aashers samming iorking foet cateh Goot! thrower and
e Nl hottiony Wen funner
Sy De gy Trnanty s
LA DT
il PAFTE U FRTRVLEE IR TP POy e b e Py Bt fte bt
. v Vel s e gl Fade 3 NEgr o brgoe bk VPR JPTRY I  SR
, e EE g 1 R I R
RS T R R I
N - . 3 .
e A
*

L
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1. Organizing planning sessions around key experiences

One way d leathing team can approach the planning processas by looking at what children
are doing with regard tu the key expetiences. Turn tu pages 3-6 1n Young Children in Action for
« complete hist of the key experiences.

4} As you read through Figure 1, hist the key experences that chiidren were experiencing on
the day the ohservations were made An example is given.

Time of Day Key Experiences

' Choosivoy maderials, achivities, purposes

Plannmng Tyme

Wotk Time

Clean-up Time

Recall Tune

Smal Gy, Tunie

it e Tome

[SIFLINTS TEIR NG I

0 s

T
4N




b latng the formar authned on pages 106-11 10 Young Children in Aclion, make a plan fur

the day alter the nhservations i Figure 1 were made Choose the key experences you
want to work on anil think of steategies and activities that would support and extend the
at bivahies noted 1 the observabions

Time of Day Key Experiences Strategies and Activities

. - T,
POATT Py Ty

ootk T

Cirgroup T roe
—

B git T g

S Mrengpe Toergs P

(‘nr\‘l LIS b m

\
~
\)‘ N ‘II ‘u
ERIC




2. Organizing planning sessions around the daily routine

Another wayv 1o use vour day's observations fo plan for the nest day 1s to look carefully at
eah segment of the daldy 1outine to determne the ssues you want to work on ani the strengths
vou wenil to support Refer i the observations i Figure | o answer the following questions

al How dud the childven indicate thewr plans? List the different ways

)

bi Hew would yﬁ'f’ plan to support or extend, tomarrow or some hme w the near fulure, .
vach way of planming?
v
r
\1
, -
. 3

73 ‘ .

L




ERIC

Aruitoxt provided by Eic:

1} Whach three childien would you pick to be particuiarly aware of dartng work tie
tomoreow 2 Why # Hew would vou support or exdend then gy tres?

L

d1 Which two thildren seen to need help at elean-up time? How would you work with them
at ¢lean-up hme tomorrow?
e

-

[ I 7 J
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Aruitoxt provided by Eic:

¢] Last the children i your small group and Jescribe w hat edach one did with the materials

Chitd i Use of Materials

f) Consudering the information just listed. what small-group time achvity would you plan
far your greup of shuldren tomorrow 10 support and extend each child's nlerests and
abibytresf Breefly deseribe the activity, the matenials avdildable to each child, and how you
predict each child would use them,

Activity
Materials !
Chilg Possible Responses

ERIC

frd




ERIC

Aruitoxt provided by Eic:

)

Brende, Demise, Elise, Raymond, and Sasha each experenced particular difficullies al

cere e ime What were they? How would you pian to deal with these issues lomorrow ai
cwrele tume? ' :

+

Child Gircle-Time Problem Strategies for Tomorrow

[

Srendit

Derine

Eliner

Raymeong .

Sushg

b How would vou deploy yourselves at outside time lomorrow, asswming that 1t was very .
simiar to the outsude hime recorded sn the obsery alions 1o Figure § Which children
would vou work with? How? {For a diagram of your swtdoor area, refer to page 13.)

7

6L
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3. Organizing planning sessions around individual children

As part of thew daily planmng sessions. soine teaching teams talk about flw or sin chaldren
and record specific observations and strategies to try the next day.

4] Review pages 113-20 1n Young Children in Action. “Then lill out-the following chart,
ustng the mlormation 1 the observations in Figure 1. You may not be able to fill in every
box for every child. You may also want (o refer to the list of key expeviences on pages 3-
tin Young Children in Action.

Assessment of Ghildren’s Actions and Language

Serlation or Spatia! or Temporal

Represeniation Classitication Mumber Goncepls Relations
Ciarn-e
;
CL"”"y
- /
@ L3
[ LT
| 7 st
-
D‘J » -_i .
!
3
b L —
{1f:




bt Pk one of the seven children and plan how yvou would support and extend his or her

dat rons and langnage 1n cach area.

Child: - e e -
Area Support Strategies
o ‘;’
.. . \k
4 - B ,
Frogtee o Tyt o .
t
. -
‘ ”
{
- /s
n ‘ 7 N
Q . ' _ 7J
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4. Planning for special events

Pertodically. leam planning [or the next day 1s influenced by an upcoming event or hohday
At such times it 1s important o make plans that strike a balance between children’s current
activities and tnlerests and new activilies that relate lo the special event. Some ways to strike
this btlance are to think of evenl-related malerials to make available for children lo choose to
use at work Lime; to plan event-related. small-group activities that will allew each child to work
. at his or her own level: and to modify favorite aircle-time aclivities to relate in some way Lo 1he
- event (singing “Old MacDonald Had & Halloween Pdrly. for example, and naming all Iho kinds
of people who came to it). .
The day after 1lfe observations in Figure | were made 1s the day before Thanksgiving You
and vour leam members are plagning w1|h this special event in mind.

a) What Thanksgiving-related mdi(“fldl‘i would you add to Lthe wor k areas for-children to .
use at work thme lomorrow? .
4
e ]
. Arae Mazterials
House
Bluck
Art ) . : :
Quet
b} What Thanksgiving related, small-group activity would you plan so that each child had
. matertals o work with a! s or he own level? Descnbe the activity, the materials, and .
how each hld mght cespond
Activity Materials for €ach Chitd
Child- Possible Responses -l
' 4
- ‘ L3
3
3
(P2
O ; 1
E MC é t/ . 3
. '




5. Planning for field trips and follow-up activities -

A
ide-as tor hield trips often emegge from chitldeen’s intetests and activiles In the example
wiven 10 Young Children in Action, pages 122-23. the teaching team plans a figld tnp 1o a gas
station because they have obsers ed children playing gas station guite 4 bit during work time. In

Hirs exercsse vorr wall be exammug vour childien's interests and plaminng a field trip around
themn

At Read through the ohisets ateons.n Fiature 1 and pltl\ otit an mterest and a L‘il'l‘f‘S{Nllll!lﬂg
place ta visi

Interest ’ Place to Visit
. - Y, 12 .
' ~.
=
\ bt Mhen dunng the day will von make this va? |
LY
o What aetive things would vou like children 1o be able 1o do on this visp?
]
€
i Upntsetunmng to the shssteom on the day of the vist, hoss seoudd v belp the chaldren
e lE the visi? I
c
%
b} It
Q Y P

ERIC

Aruitoxt provided by Eic:




-]
- ' (Y .
L]
o .
’
o] What new, vsib-related matetials would vou add to the dassroom the nest day?
Area ' Materials

|'

|

I

i

|

!

!

I

|

- i

L
L
i i
: _ i
¥ {1 How else would yvou follow ap the visat? :
"
-3
A!‘e
~ 4
_/
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6. Observing team planning

ety tearhimu deam o Hhies plan, wsing e e bt an paces 303- 1 Young Children
i Artion as von chsery

v vt swers g positia e e this teachig tean feedhak on then pdannmy PUraeas
shat strenaths woudd yvordentdy

ot
B . I

b \‘nh
|

tobleataras g thess planmng paes ess mioht vow dentiby 2 Cave passiblye
UL LB LRI AN
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7. Team planning issues to ponder

ab Sonme o ophe think dors easter 1o plan alooe and thet 1ear planmag s a waeste o e
el energy What deoyvou think and why?

L1 some prople thin that daily team planmimg i« unnecessaiy amd that weekly plannusg s
wuthyunt What do veu thiek and win®

v S e chddien make ther unn plans i Ues curceogiom, why s tean plannisg necnssany
it -iii !

- Ll
d Whe e deoven thank the mayor planning emphases bes m this carnerlum—-in ream
plannang toc @oivaties on an tean: planmiw for chitdeen” why

¢1 Some people ongoy the ginve and take of teatswork and some peopl tind o tedeas How
do vou teel about teamwork?

B Onte a team makes prans, te what extent shoubd it <tk e them? Vieler what
cuotnstances poght o fearm change iks daly plan i nadsteam?

S What are the maor steengths of vour tean iy tean?

8. Team planning projects

ai fren on actual feachung eem for dady plantns Note the plonsing opproach amd how
plans are made torindivsdoal childien

11 Observe ot padinspal Wi the plannoy canrvime vat, apd evaluaton of g spooind

presthoob event—a !t cdayv, ictiday, o ¢ ther velebiation
1)

e baerve 1 ortwgpeale e e planaing, carrvineg ot and evadiation of g preshoal fedd

t:iis




Films

Yeam Planning in the Coegnitively Orieined
Gurriculum

{PS160] 16mm tum black & wte. 18.mmn

This fim documents the acivibes of fwo preschool
tpachers 3 vanwes tmas of Ihe school day i shows them
pranning  considenng ways 1o suppord both the chicren
and each other sharnng ubservalions of the children and
evaluating the eflectiveness of the acliviiies they had
vlanned for the day

Guidetines for Evaiuating Activities

1P 1503) Set of tiree 18mm fdms black & white sound
58 rmun total discussion guides included

Trese programs demonstrate ailernalive ways teachers
TAr plan and cairy out achivihies with & growp of preschoo
vhaldren Each Program shows two contrasung styles of
structuring and feading a group achwity. using simsiar
mateaals but differentteaching methods and goals Useful
far  stimulating  discussion of teaching  slyles and
atuzanndl pholosopies A duCOompPanyiny observauon
guide olers cntecra by whch 1o evaluate and revse
rRassroom  actves  Also ancluded 15 A lrdwner's
supplement that discusses e fms e lerms of the Critena
mothe guate and offers suQgestions for srevising the
actesitigs

Conlrasting Teaching Siyfes Smali-Group Time
PS5 18 mer)

Contrasting Teaching Slyles Work Time. Hw Art Aroa
TR A2 1 22 mun

Conlrasting Teaching Styles Circie Time
(PSISAF IR mun.

The Block Area

FPSTI] Set of f ve o 0k)r HHOSINDS 390 ¢ A5splle Lk,
W7 o torat

5 Observing » Child in the Block Area 17 i,

Lynnette budd . a 1arge SlruCluse in the DInck 2ed dnd 4
wWACher ohsetyes and works with her The narrated
A by Thee wpnds of guieslnas dteache s moaghd ok i ths
styation and the dretegees she (oulg use ™ hedp o yhineita
it aed rednesont HEr sheod b

ApCTicaGing and Repreaeniing
I if et BdMS coder Lo I8 o

Trosb of njraden afem ¥ by B e it o8 49 b
et et e e St oAl pd ry o stane taas T
SR R ] L TUR SF R LTV T T U LAY SO PR T O N

Films and Publications

representahon 0 each seChivn twi teaChers discuss
specihe activihies from the rclasssoo.n ond Jemonstrate a
variety of teaching strateges

Thinking and Reasoning in Preschoot Chiltiren
(PSS 138} 16mm fiim. Mlack & white. sound, 23 min .
An gverview of the charactenstics ot chddsen s tunking
the 'preoperalional’ stage ol development The [im
JHusirates some of fhe important concepts and reasoning
abihitres that chutdren develop dunng ihe preschoeal years
1 3h0ws how the chitd's undersianding of the woitd atlects
tis Dehavios and problem-solving methods A Concise
mtroduction lo a complax subject

Key Expzriences for Intellectual Development
Buring the Preschoc! Years

{PS137] 16mm ldm, color, sound. 19 mn

Scenes from the High-Scope Preschool ilustrate some of
the major “key expenences” lorthe cogmbive development
ol tne peescnoo’ age child —n actwe learming. anguage
representalion classficahon S2nation numher Congeplts
mporat relations  and spathia; rélations

Puhlications

Pianning by Yeachers (#4;

Aurhor L Ransom bookipt {44 pagest 878

This practical handbook sets lorih guidebnos for a
actung tearn’s Orgamizabion and umplementalion of a
uhulieg ClIassroom program  inchuded n the bonk are
suggesfed techmques and sample forms .0r child
ahseryaton and record keep.ng strategies for Manming
dady and long term classroom actwilies  and a hst of
curncuium resources avaslable Isom HighScope
Fouvndahion Appendices show sampie forms for jeacher
sell-ovaluation reports 1o pacentt ac well as ihe  key
Erpernences K 6 for chidien and the “hah Soope Chid
Onseryahon Heoord K-6

Write or call the High Scope Foundalion, 800 North Faver Stieel Ypsianh K1 a8197. {313) 485.2000

to seiam information ore ordering these maternals
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5/Active learning

Vo tron 1o dog—chaddren domy Adchon s haadling, chaneig, moving
mehing thines—aol qust watchimg  Action . sowide sanding, hammering
Actron is parating, mahg models of real things, mexing paints, learnmg 1o
nai the brush. covering the table with newspaper, discovermg that bottle caps
con be wheels Achion 1s squshing, pressing, rubbing, veting down on the
floor. tacng, pushing, compermg  Actron 1s clunbing up, spinmng eround.
holding on, velling with all vour nneht Action is shakmg, making drfferent
sounds s fidlling, emptying, pouring, sprihing, choosing, putting things
together halanemg, makmg semetfung as long as you can meke 1t Act oicis
pretendhing to fly hike @ bird. be an elephamt, drive ¢ car Adtion s pouring
vour own putee, lusting, feehing, tonchane, exploring all by vourselfl Adctron s
s re vour entire body to fearn

1. Active learning: For everyone
Things that peaple of all ages really know abont age things they have actually done oo
sapenent ol

ae Atter ieacing the tollosing patagraph about paper baes bt all the eademe facts
Abunt poapen bags imparted 10 yon by ths descnpbon

Paper hags wore ovended 10 Fraace e before the turn of the century by Petvas de
L Papier Pang o onatse white paper made fonn discarded envelepes and soraps - Clinen
trome his wide Celeate’s sewony basket de T Papier folded the fiest paper Bogsan the
cluape ub oy et tangde ated held them touether withi a stiong respons giue These Dt
paprt hass caneht on hike wald fue ard voon de Lo Papaer vspanded hus T toan, Tude
Foeos b vanpeas s1zes itid shapes, g~ wedl o bags soth battone and andles Toados poppres
P ape e and nscsd thronobn ot the wonbi 1o carey ahinost ans theng amte the son
o g s g s bt T woadoers toe o cries Ty magte ceantees Sy e ek e

LA ,! | ifi'l.»*_\,-g TR T i ,i I f.,. TR I LT LTI N l“\ vide 4% 1} I'ri"hf EI.}\‘\El"‘\
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1}
fb b ool paper bas smd explote it bor at Teast Dive suntes Find out what i Jooks ke, foels

choestoells Bhe sonnds lihe tipd out how many thinus sov can de waith 1t Phen miake o hot of
e rentnal b ahant paper baoy
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(b U ovou wanted preschoolers to lramn as nosech os possible about papen bags, how
b
vou help them daatr?

.

i Beethy decstle st e dearmne expeienses o recali from o own ¢ iuldhood

v

i
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2. Recognizing the key experiences in active learning

eachiaohos e muolved i actve bagning mnwe boof the tawe, hat not ol adedts tecogonze
detove learmime when they see 0 Bn thas vaeicese vou sl pead descnpliens of cvervda
st aateens aad ddenndy them swath one o more of the follow e key experrenced fnn active

Terp I

Hey Experiences: Active Learning

» . LTI ] S » ( [ I-ng freTiter e, 3(!,\_4.{.% A ST
- " r . Tina Lol P . ’ ~ Y gy e - +
. 1 L T * ooy ks athotcr s and equgame et

. e el o e

-
L3

B carer O LM noa Reedd

o Ahhe bnd bren cnattme Tono stene ot comstacinn paper and deadol e wanded G ol

Hirm tre ther 1o sake o buek He haed 1ape but the anddle steips kept falling ont. <u be
ddvecnted toos e il Stapler, pushed down on the o, then pulled the papers ut 10 see the
~tpde He conddiet see the staple <o he tepeated the process, this time fnttine the staplet
Brandes Acain no stapde This tine he bent dowg o he conld seeai the staple was
correvu aub He pished down stanly sass the staple wnang wut, endd Dinaliv realized that
bt oot the poper berose the pupet wan under the staplec tather than® between
s haeally e moved tle papers between the pans, pushed _and was dehhted 1o
o thal the staple bad qone thvoueh atf the papess Babeen staples Tater he s -otistp <l
0 bs ek tvaashd sty oo b

Tedo oibe iy a (BAERS ST NI TV
+
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cb When s group aiinoed at the table tor smiall-gioup Gme, they found an exatims
i lection o] matettads bon Gshaped grapeliud nmds, stevas, toothpacks, varn, -
Ponstiachion paper. ppe 4 leaners :

Um vannad make 4 nest,” annoanced Else, getting a eind and same straw

Min's vonag be an Bastes bashet with tas ter g handle,” said |yvonetle, Twisiing
‘oz ther some ppe & leaners

Marketta selected a pnd, turned ot nind-side-up and began to poke loothpicks into it
Mike Iihed Muketia's wlea and added yan avound s 1oothpicks to mabe "ags ™ foos
ek seane o8 everything fo see how much sooald fit mto s "bowi ™

Bientdy tie bev expersensefsj .

bl

di Tock ot any new nuwitens My gramdma anale thein See, they have o f on 1111-!11 That's e
me Jainsson © Alter showing his aew multens to all s teachers, famison teturaed 1o the
- oat tach, took off hus mttens {earefully fucking theninto hus pocket), removed and
bt up s Jacket, amd sat down to work en fus onts After stragshng, he called. "Hey
tea bt these s st k™ — showed lm how 4o erab the back of has shoe with
aw bond and the heel of hes boot with the other and then asked Jamison 1o o the othet
Lol the same way “Look [ did i and mv shoe stasyed on!” exe launed Jamison, and he
yit his Justs under bis fachet and headed oif 1o make s plan
Tleatite the ey experteacets) .

Seoaa bt D b by cienbonincd i Yhe block areas seeven et e a larue
T R S P L o eirptend bt g the hedlam ansd 1aolled

PRI ] LTI
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1 Dvanette was burtding an “up and down” 1ace track Tor the wind-up race car she got for
bes buthday The tlat part of the back was {ine but the car kept mmping off the track
3 Becasse the hill she built was 100 steep. In her frustration, she kaocked the hill down,
’ turning it o o gradual nse When her car made 1t all the way up o the tap, she called
sou over and said. "Look. watcht My car goes up ™
"So 1 does” you responded, "becduse you made vour hall & httle lower Your fust
1 lall was don ligh Can you make another Bl Lynnette bult ta o more hills iato

her track, teshing and adjusting them untid the ¢ ar « ould treverse ~ach one wathout
. {athing of

Identily 1he key experientefs).

A aronp of chibdren were making play donzh wath vou "Oeo. look at oll tis sugar We
gont vse thie teathes?” asked Breada T gonnoe taste 0 vuek that aan’t na sugar,
that s walt Yaed!
Mu sall feeds ke sond Lt my Aour s very, very saft,” annonneed Nauchelle
Bk, stcks teemy fingers bise alue © tommented Corey as he stieeed the
cnatedrents together 1o hss bowi

Sasha woas smelilmg bis playdoogh— T'mmemm ™ Then he tasted o bit "No,” he sadd,
aned st ot

st aanelied vood but ot didn’t tisde vood T that b Sasha? von asked He nodded his
Lo ol enthisiashie aliy

L

Plenteby the hey esponenosd-d

-~
3
[
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3. Child study: Observing an active learner
Fire fhis evetosse and the subsequent child-study sxetoses i this baok vou will need o
thtee- ol toar-veu-okd chuld swhom von can observe apd work with peoodicadly tor abost 30
nunutes e h tame -
GChild’s Rame: Date: -
Child's Age: P e Location: __
L T Y LIRS A BELTRGPUS o TR I SR, T BR PR I TS
T L I T et IR L PRI
'w

RN
oSN %




k W IN G

4. Ingredients for active learning

AMany tearhers behiey e that gs long as vkablien are handling matetial, they are engaged i
Steve fearning Motmpnkation of materials 1s essential, ol ¢onrse. bt by an 11 does not
Ceostitule active learmng Active leamaer occars when ali the following maredients aie present

o \Mazeerals o each < had

o Vampuiatien of those matermals

* ¢ hoice by th™Chald of what to trv waith whe h maternals

¢ 1 ordds chasen and used by the child 1o desoribe what he or <he s doing

¢ hupport by wehuldts of peets o the form of recogmitiom e yuestions that help the cheld
, ttank about hes o1 her actions

Ay Bead the bollowing descnphions of sitnatiane that e i vamn preschoed cassronm
~ 13

Sitreoaben A

Cliner s pamiing at the vasel She lias hosen tive cotars and selected o brosh for
carh endor She starts withaed oad sery catalhy paints a hire Irom p s bottom on the
bt Band wade of the paper Next tuat she very carelully pants 4 blue bine, and so on,
untd <he has five cadored fines nest to cach other She obasts over agam with the blue
Bovsh anbconamaes 3l the whale papes 1s filied Wath calored Tines

Stapatien B

o s sial] gronp scwmdkmge Halloween mashs - wves each child o
~his Lo combataing seissors. stiag, o prece uf black constinciim paper, a puece of
ab s el peaste, and soane dlbow mararom CNow " . . begins, " want each
st yon b bioose sommethong Bom voue box that's black Good, Clarrie, vou got the black
g paper Ceond Tonmy N, Denre The sedosois aie not Mack, theyvre sil- e Pui :hun betr ko
e et sometheng black ™ After each «Ryld has 1emosed the ack pape, 1 hae
thei hoeose somethipe lono and po:abe Onie each Child Bas tound oCssite,
shoses o Goevome hew e cnl ant eves, nose and moath, gloe meecasons fos evebrows, make
atc s lasl mashaec be and artach o <inme to hold the mask on Coed . .
peorses the ddulden “Lei s weat o miacks fa enele tnae to show the vihes childien ™

et gl 3

Caa

Voo i, ;:11:1 e el ny o bk dbent soo ananais You bold wp the hirst
ot b semd hnbdren Seonna oy e the once watebnoe oomnthed comel sk e
wont Whogn 1 e abaoad thes pe e T v ash
Phoo hitthe end shoaeddot b ctanderer af the & 0o She cighy ae bag ' was Bremlda
s neannia conmg cive s cspandone s en she et heme Aeche e ok
Yoot poht You sheabda b atamd an T Yeni e oty s v say s

Mol won et e land o o grt demee cane e the ooy amaht ot oot dsa s

Vb e b e vgn T ats

ot o i DAL

S b p o ot wonet baeea T N0 e e vk i menedegtong e R ETLA 3
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“Feant see T eand see” coll the othes childien as you ?wlp Sasha hind us seal azamn

“Thaet aint i cbehoe,” Elise seplies in disgust to Sasha, “That anr't ne bird, that's a>
1o iz dog wath a baby ™

“Wellat does loak Tithe o dog ™ vou sav, prching up on Ehse’s comment

Sitiuation 1)

Gotey and Sant are busy making roads and ditving cars and trucks around in the
samd table They decide they need a tunnel for their cars to dess o thiough. so they scrape
together a ig pale of sand and begin digging through it wath spoons. "Hev. the sund
Keeps talling down,” Sam-tells Corey. _

“Fhev pite the sand back up. iry agdin. and when the sand “falls down™ again, they

beetn hitting W os hard as they can Pretty soon they've forgotten about the tunnel and -~

vatd 15 flviria i all direchions as they chant? *The sand 1s falling down. The sand s

falling down ™ " 5

e e = totrres Gy er, "Hep, what are you guys domng? What's happeming to your
toads? o asks

“The sand 15 fathng down™ giggle the two boys. “Yes. i can see that. ii's geiting all
over the floor” _______ responds. "Whal were vou doing before the sand got all over
the Hoor . .

“The sand (i} down on the tunnel.” Sam reports

“Show me.” _ rephies. and the two bovs show —1hewr pnp}imn.
AWhat could you add to 1he sand to help keepat together, to help keep it from falling?”

. e asks, fully expecting "water” for an angsver ‘

"Blocks 77 Sam supgests

"Well. ge! some and see” .

Sam_and Corey buid a small tunnel with blocks and cover 11 with sand “Look.
testcher, the Blocks are holding wup the sand.”

“thev sure are What a good ydea ™ says . adnuningh

By the ead of work tune, Corey and™Sam have butlt a number of tunnels wsing

Bl ks, hoves, and papet towel tubes o anks them to show and tell abowt the
sannwels ab reeall fune e

-

LS

G ne Chabtbelow chin kotbe ingcedients foatve learming that are present in e h situation

»

Situation Mater.a1s Manipuiation Choice Words Support

ERIC

Aruitoxt provided by Eic:




by Preloonnl the three stialions from which the most mneredients tor active learmng are

missine atnd boels desortbe how von would add these wgredients (o each situation

Situation Missing ingredients Viays to Add Each Ingredient
* : 3
»
. . ]
oo s et i b c by ee ran s et ontnibade tooan bive doarams”
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5. Active learning: Solving problems

Lhse 15 washung her hands ot dean-up tane, and atter mabmy the siak stepper go up and
Uown several imes, she asks vou, “Teacer, why does thes thing Leep the water in”

You tell hee, "Breause w' =n vou pull up on the lever, the stoppet covets the hole

The neat das at the sk <he ashs you, “Teacher. tell me again aboul the stopper  You
repedt sor explacation with o Iite bit of the Lahadvaold-vou-onee tone aeeping into o
RN .

When she repeats her guestion on the third day you reply an exaspetation, " How dovor
thank it works, Elise ™ Faltenngly she begins 1o pul the process into her own words, amid tocetheg
vou exagune 1he tads and levers under the sink that activate the stapper Elise 1s su exated
abaat what she ks leacned that soon shie has Tour or five other dnldeen looking under the <ok
aad reabizing what happens when they pash the fever on tap of the sisk 10 Juse the dean

Focleaing the banner must often answer fus o her on oo queshons, Adalts help chddrea lown
nChelping them work through a problemn vather than supplving thew wath the answers

Folluswing e bk destrsplions of patential ac iy e-leaning situations that adalts have
missed  Invach sstuhon. you cmdd slo somethimg differently to turn the wtughion e
proble sl uzg expeeeste, and thas aoreal learndng exprnence, for the «nld

4l Demise s fevine 1o heoig ap hes vaacoat, hut the coat hook i< o neh Alter o whili <he
wives up aid pest ~tairds new the coal tack hoiding hev 1aincoat amid suckinge her thumts
When . ashs "D vou need same help, Demse?” she pods ves, amd 0 0
hangs hep vancoat up lot et

What is your active-learmng oppioach e the “Hook [s-Too-Heeh™ proldem”

e
P sasbor e st e the mpddte of e brock area 2iantiog and waivine hes atmes tow otk
Lostie ) o hmadly cove s bo o saonge "Sashag do v waent coape Db b
St nodds et aliy - bongs Sasta an atatal of ung blos ks

Whot s vonr ate-leanmiog appeegch to the TN eed Bome-Blos ks prablea; !

T
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s¢). "I want {u make a big, big, car.” Raymond tells ________ al planning time. "Big ehough

lo sit in."
! "You'd beller use the big blocks then,” ~.responds, "and build them around
you,” - ?
l « 'What about a sleering wheel?" Raymond asks.
l “Use one of the big round Tinkertoys,” ________ advises.

What is your aclwe-learnmg approach to the "How- lo-Make~a-Sll in-Car” problem?

i-'{- \ . . l ,

d) Brenda is so upset that she’s hitting the.workbench as hard as she can with her saw.
"Whal's the matter?” —— asks. taking Brenda's saw in one hand and Ilolding
renda with the other,
“This wiggly board won't. slay sit!l sn | can't saw il,” Brenda shouls in frustration.
"Well. here,” consoles; Tlt put the board in the vice for you so it will stay
sl fils the board into the vice and tightens the clamp. “There. now you can

saw.
Give your a lwe-learm;ng appruach to the 'nggly-Board" problem.
| * )

85




e) I's small-grov® time, and since 8 number of graduate students are observing your
classr 1m eve:y chair is being used, leaving Timmy with nothing to sit on. “Teacher,
there's no chair for me,” Timmy announces.
*Well, go get ane of the big hollow blocks,” — __ __replies. "You can turn it on iis
end and vse that for your chair today, Tim."
Give your agﬂ\r\&}eaming approach to the “No—Chair\-for-Me" problem.

-

il

f) Clariceis vgry excited because she has brought a bag of walnuts for snack time. "My
grandma growed these in California,”, she tells her group proudly. “She sendéd ‘em in the
mail.”

+ “Thal's very nice,” replies, "but we can't eat them today hecause we don't
have a.nutcr.  r to crack open the hard shells with.” Clarice’s eyes fiil with tears. T .
bring in a nutcracker and we'll eat them tomorrow, okay?” " adds hastily.
Clarice is only slighily mollified. ’

Give your active-learning approach tu the “No-Nutcracker" proh‘lem.

g) "Hey, Teacher.” a group of children approach —___ ___ at oulside time. “We're gonna
make a big, big house with these greal big boards.”
“You mean with the railroad ties?” asks.
“Yeh, we're all gonna help and then gey inside.” . !
“That's a good idea but the railroad ties are 100 heavy. Lise the climber for your
house instead.” ' e *
“But. . ." e .
“The ties are Loo heavy. Use the climhe y___ repeats. The group disbands.
Give your active-learning approach to'the "Too-Heavy-Ties” problem..

I
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hj Review and discyss your sol((tjtions with your team members.

6. Making sxixa!l-grouia tinies active

On pages 131-32 in Young Chlldnlen in Action, two small-group times focusing on pineapples
are describéd. The idea of this exercise is to figure out why one of these smali-group times

mcorporates active learning whereas the other oné doesn't.

aj Read through the description of the first ¥mall-group time and answer the following

' questions:

1. What materials are avaitable for each child?'

- P .

-
»
- fod

2. How are children manipulatirfd materials? ¢

4

-4




. -3. What choices are chiidren making? " t .
P f ’
! ’
S
- . - . )
‘a 4. What words are children dsing to describe their actions?
- \ A -
- -
\ a= r
) - ]
§ ) \,

5. What supp(;rt is’ll‘le teacher giving to help children think about their actions?

£ -

- -

-
]

b) Read through fhe dessriplion' f the second small-group time and answer the following:

1. What materials are available for each child? 4 .




a * , .
i t - ‘
- 1] 1
, > - ’ & *
L ] » o '
.° .
. i
2. Huw are children manipuleting materials? :
- r - -
- * ' . \
. - . =
. - 3
[ SN . '
LY /‘ ( - .
/
r .
o o
s g ) e P ’
L2 ' ® ) \
. . ¥ . ¥
3. What choices are children making? : - .
- %
. _ , '
~ L2 -
¥ I )
- )
Fl . . I E'e . ”~
- b ml
<
3 - *
- % 1]
. r" . ¥ . . -' " ) vy
T 4. What.words are childrem using to.describe their actions? »
] ]
P r
* + *
a i hp
Al L ¥ 1
a . . "i
. ] ,
. * LN * L
] N M ]
! - .
i . ¥ ' L T » ¥ 4
5. What supporl is the teacher giving to help children think abd\ut their actions? ,
- v - #
: a - “.
- * ’
. -
. - [+ .
- . . . . !
, - i ’ LR W .
Q ¢ " : ; ,
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¢} Which small—gmup time incorporates active learning? What active’learning key
.. experiences does il mcluue?‘ , .

7 . »
- ‘F' - L
‘ b x FR b O.
! » 3 " ‘ - \ " 4 - ' "
- . . o ' 3 -
- } a ‘ ) -ﬁ. vy -
- Ve N . . N . - S
- o.——— &1} Visit a preschool c!assroom Observe a’small-group time activity and answer the
following questions: . ) ;
- L Wwhat aclwe-learmng key cxf.:cr!?nr'es werc “incorporated? .
. "
- s B " '
- ) b
’ J
) What materials were available to each child? .
-'. .
¥ . - ‘ )
iy x
[ ¥ - .
1 v M
3, How did children nienipulate materials?
&
. 4 ,
\ R T ) .
4. What flioices did chilelren make? .
- ‘ ' L
a .l (
. . , .
10z -
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. 5. What words did children use to deseribe actions and observations? .

. v @ . . ) - ’ N LY L
* \ * - \

L] - ’
» ' - o
6. What support was given*by an adult? -
» AN

v N -

- ~
. P

7. What changes would you make in this activity to incorporate more active learning?

) . : / S

] ] *
e} Review and discuss exercises a-d with your team members.

Fd
"

: o , '
7. Making circle‘ time active ’

Bécause circle time mvolves 15-20 preschoolers al once, action can easily turn into chaos,
causing many adults to react with strictness in order to maintain control. Making circle time an
active-learning experience will help adults avoid the lwo extremes of chaos and strictness. Do
the following exercises with your team members:

a) You are planmng a circle time that will help the childrerr become fmore familiar with the
names of the parts of their bodies arfd how various body parts can move. You decide to
" use the song. "The Hokey Pokey " {"Yqu put your in, you putl your
out, you put your —— —____in and you shake it all abou(. You do the hokey pokey and
you turn yourself around. That’s what it's all about.”} For malerials, each child will use
" his or her own body. . . .

‘ : _ 43 .
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g 1. How will you build into this activity choicos for each child?
LY -
T - ; - ) - ' » 3
’ - ’
» - ' ’ "
| o,
“ ks I. - '
E‘r -
L 4 \ r
- L + I
» -~ ] ** . ' -

2. How wil} children be.able to describe their actionsfo*b;ervatiuns in their own words?
What if a child ises the wrong name for a body part?

! ;I\h - » N \ *‘"

i

. o 3. How will you provide supporl and help children thmk about whalt they're doing? thl
- if a child moves a body past but can’t.name ii? / &

~ < -‘ - - » . i \ , , .I‘ .
. ‘ _‘ } by

' ' P/ ; L
. : N\
b} Strce one of the children’s favorite stories is —_ (fill in a children’s book or story
' with which you, are very familiar), you are planning a circle llme in which the children ’
aet out this story. . i
v 1. The characters in the story are the following: 1 : ] ' '

1]

. . * ! | Y

| . ” ., <

! L4
.




charagters and t5ere are*15 ch:ldren, somé
_ of the children will play thé follovﬁmg parts (of additional animals, people, or obi@cts

2. Since in the story there are onl

o " appropriate to lhe story}: o . Y
5’ ' ‘ ) ) - A .
T ST o g
3 . - - - . - - .
—_. » . -
¢ . L
- 5 {* f . ¥ )
. y - . -
R . ]
. &
. 3. What moterials will be available? ' . '
LY 4 - a R A * o s
S } : 'y

~
3
Fl
\ Lo
+
L]
»

Y 4. What choices will ¢hildren make?

- R . /
. . . - // v ,
h ¥ )
. 5. What will be thefopportunities for children to use their own words?
|
o+ . . .
* - ’ r \\ -
! 2,
’ ‘\ ) . ¥ ‘ﬁ
. ¢ ¢ . ) . T
. . ) F
6. What suppori witl be given by adults? (Consider how this play will be orgam%ﬂ how
« it will get.started, how it will’end.) . e
¥ . v o . ¢ "2
& ¢ . ¥ ’ ? >~ N . .. ", s
5
\ . r . L + L3
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P -t} Piek-out-alarge-group activityyou have done with \preschoulers}. Evaluate il in lerms of N
. et . &  aclive learning. ' .o ' - (: :
T 1. What materials were available 1o éach child? .
: T o ' ‘ #
\‘\L\\w ’ : rs o T
. L]
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¥ A . . T Lot
. . 2. How di& children manipulate 1these' materials?
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- . 3. Whali|choices did children make? ot .
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4. What words did children use to dgscribe their. actions? .
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N * 5. How did you support ihe children to enhance their thinking processes?
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a ActWe ’learnmg Transfurmmg troublemakers
Iu many situahons prescboolers who are causing lroubic -~fooling, bolhenng. hittimg,
__disrupting—are dging so because they haven't anything else to do at the moment. There are two
ways of looking at mlsbehawor You can look at lhe child and think, *“Troy is having a bad day
today.” or “Troy has a vgry ghq:‘i atlentmn span.” or |1 wish Troy-would stay home for a few
: days,” or “Troy has a mean slréak in him,”" Such statements about a child may help you\
[ rationalize his misbehavior. but they 'dan’t. serve yoi2 to improve it, . )
'« Alternalively, you’can look at the activity the ghild is supposed to be altendmg to and ask
* yourself stich queshons as, “Is this activily mleresﬁng tc Troy? Are,there materials he can use.
choices he can make, opgorlnnmes_ for him to talk about what he's-doing?” A change in the ,
fetivity-can cause a chahge in behavior. Generally, childreh who are actively involved are caught
f up in what they are doing and have little inleresf uL or reason for causing trouble.
'# . The following exercises describe troublesome sitnations in which changing the activity. to
make it more active, could re-chanuel the treubiem?kers energigs. As you change the aclivity,
remember fo consider mamnqls. manipulation, chmces words, and m:gport

-

a) At small-gmup time, is holding 1 up construction paper stipes, | askmg each.
¥ ' child in tyr te name the.shape and color. Ellse is very good at this and often calls.out
the answers before the child whess turn it is has a chance to speak. Troy js poking Mike
under the table. When —__ask’ himto pyt his bands on the lable. he does so only
to begin tippingsback on his ¢hair until he lips ovér.”  , .
Describe how you wonldschange this sinall-group aclwity. retaining ifs focus on
. shapes and colors bul making it an active- learninﬂ experitnce_that wonld engage both
. Elise and Troy. \ . .

) R . ' -y
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. person ready for outsde_uma,.'l‘oday. while he's waiting for everyone clise, b

on the dodr, letting in the cold air and making a racket. Flnally.
+ to go sit in the quiet area until gveryone else is ready. This angers Jamison 80 he dumps
out afl the puzzles. By the time he finglly gets lhem ail picked Gip, outside time is over." -

Desgribe an alternative way of deahng with Jamison's abliny that would mvplve him
in helping others take care of their own needs S .

L) ..&
\\‘
“\
\\
.\\_
P
’ }
/

&

-

"y

jdrmson is very  geod at zipping, snapping, and tymb and conseguently is lways the first

1¢'s swinging
tells ]am:sm'l

"¢} Your preschool class is vmtmg the neighborhood fire department. While a f:remaq I’ells !ht‘

chlldrer,y how many feet of hose the hose truck carries, how much water the pumper truck
pumps per minute, and other facts and figures,’ Coreyqbegins to pull*’ﬂémses hair Denise

starts to cry, and
Up —

make a future fire slauon field mp mare active and thus more engaging for. priéschiol
children. - .

L

whao, finally,takes him outside until the vjsit is over.
Describe possibilities you woutd discuss with the fire station ﬁersonne! that would

¥

-

4

‘moves next to Corey holding botn his hands. Corey tries to climb




d) Describe a difficult situation you have encountered with a chlld euher in a preschool
+ classroom or elsewhere

—- o

ar

-+ , ' % .
e] In l:ght of what you know about aclwe ]earnmg. describe how you would handle the
same situation again.

.

R

. T
f) Réview and discuss exercises a-e with yloui team members, T ’

LR — .
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9. Supporting active learning

Today during work time as you walched the chlldren in the block area. you saw the
following:

Markettia was heaping up the small, colored blocks. then smoothing out the heaps.
sometimes putting some of the red blocks together in one part of her collection. She also seemed
to be feeling the blocks by rubbing them against her cheek and the back of her hand.

Mike was building towers and knocking them over. As one of his towers toppled. he seemed
to nolice thal.the eylindrical blocks rolled. so he tried rolling olher round blocks a5, well as some
of the reciafigular ones. .

Clarice was f{illing two dump trucks with blocks, carefully seemg which blocks fit into
whiehi truck.She also figured out how to make truck beds go up and down.

e asha also had a small dump truck and three of four small blocks, which he repeatedly

Vs “‘banged together, dumped into the truck, and dumped out again.

Discuss these observations with Your team members. List the active-learning key experiences
that oceurred, ways to talk with these children about whatf they were doing, ways to encourage
them to talk about what lhey were doing, aod ways to extend their activities {by adding sumlar
but new materials, for example. or by maklng suggestions of similar things they might try).

Kev Experiences - Ways to Encourage Child
Ghild Observed to Talk Ahout Activity Ways to Extend Activity
1 \_\I .L; ) Q
Markeita -
Mike *
i ! v
/
/
Clance .
g
Sasha ' : ) .
‘, -
/

98
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16. Observing actiye learning in a preschool classroom

Turn to the active-learning checklist on pages 304-5 in Young Children in Action. Spend a
day in a preschoo! classroom looking for the items in the checklist and checking off the ones you
find. .

a) What are this classroom’s greatest strengths in providing active learning for preschool
children?

s

N

b} If this were your classroom. what changes would you make to incorporate more achive
learning? .

-
by

ey

11




a1 Active-learning issues to ponder
a) What is sumething you really know about? How and over what period of time did you

acquire this knowledge?
b) Looking back over all your schooling, which teachers do you conpider outstanding? Why?

c) After the preschool years is active learrting still important? Why or why not?

d} You are setling up a nutriiion and preschool centerin a third-worid country where.
because of lack of resources, children are malnourished and passive. What impact will

active learning have on them?
. &) How does active learning relate to on-the-jud training. apprenticeship, “the school of hard
knocks,” and the adage, “Experience is the best teacher™?

f) 1s active learning in conflict with conlemplalior;? Why or why not?

-

~.

12, Activé-leaming projects

a} Return to exercise 7a in Chapler 3. With your team members, review your ¢lass
presentation. Consider 1aaterials for each participant, manipulafion of materials, choices

for participants, language from participants, and support from you. If any one of these

)
aclive-learning vlements was missing or needed improvement, redesign the activity. If
possible, repeat the presentation. Ask participants to coinpare your two presentations.
b) Apprentice y¢'rsell to someone skilled in an area of interest tp you. Keep a journal of
your experiences. ~
c) Pick an area of inferest you have always wanted lo learn about. Obtain a "how to”
manual and follow the directions. Reccrd vour experien: . .
d} Take the most dcademic class you have ever attended and plan how you would present a
portion of the same malerial in an aclive-’zarning style. .
e} Ina prescho?l classroom, plan, carry out, and evaluate afx active small-group time.
“ ! .
f) in a preschool, plan, carry cut, and evaluate an active c}!rcle time.
/
/
’ ;
. / .
n .
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Films -

P

Helping Children Make Choices and Decisions
[PS100} Set of five 16mm hims; color, sound; 33 min
fotal

Five short films thal deal with aspecls of the teacher's rote
in halping children make t#sponsible. thoughtul, creative
choices. The lilms were produced in several Head Start
centars. Some of the dialogue is in Spanish.

1. A Good Classroom K a Classroom Fuil of Cholces
{P5101} (7 min)

Ch.idren should be able Y9 choose what Lhey fe going 10
do, where they're going ¢ .what materals they luse,
who they il work wnth. This fiim Snows how teachers can
struclurg the classroom environment and the children's
aclivilies to provide opportunitios to inake and carry gul
sUch crilical choices.

2, Quuestions That Help Chﬂdron Develep Their Ideas
{PS102} {7 min)

Strategies o help young chiidren tnink lhrough the
process of bringing an idea lo frutiwi—{inding mateniais
they can yuse. discover.ng solulions to—problems. and
éxpanding *' 1 ngmal nohons 1o lake agcount of new
information.

3. Exploring the Poss!biﬂ"ss ol Ihe Room

{P5103} (7 min) .

In order 0 make responsible and creative chowes.
chikdran need to be aware of the aitérnatives avaiahle o
them. Teachers demonslrate some ways to help young
chdren explore the possibilities of the classroom—lhe
many aclivities and malerials to choosefrom and the many
im&ginative ways malerials ¢an be used. ’

4. Acknowiedging Children's Choices and Decisions
{PS104] (6 min) )
Some ways teachers can help children recognize when
they've made a decision and foltowed it through. Children
dor's always talk about their choices, they don't always
connacl (heir actions to the Choices they've made. A
teacher can gwe a child support for his decisions by
naming what the child has done. praising him. pointing cut
resuits, and helping him survey his activities.

§. Pianning Aclivittes Thal inclide Choices

[PS105] (6 min) .
Straiegies tor planming achwties that allow chidren a
dey;se of conltrol. even when choiCes are umited, such as
when the teacher s structunng an expenence o meet
cerlain goals or when routines and procedures are set
(e.g allunch time or nap t;me).

Guidetines for Evaluating Aciivitics

{PS190) Set of thras 16mm fims, black & white, sound. 58
mdh lotal; discussion guides included

These programs demonsirate afternalive ways tr _hers
can plan and carry out aclivities with a group of pr¢  hoot
children Each program shows two contrasting styles of
strucluring and leading a group aclivity using si
materals put diftérent feaching methods and goals. tsetul
*2r stmulating discussion of leaching styles. and
educational phutosophies An acCompanying observaion
gude offers crileria by which to evaluale and revise
Llassroom activities Also included 15 & trainers
supp'emint thal discusses ke films in lerms of thecrilelia
in the gudé and offers suggeshons lor revising the
actimtes

+

Films and Publications .

f \
Conlrasling Teaching Siyles: Small-Group Time
{PS151} (8 min)

Contrasiing Teaching Styles: Work Time, the Arl Area
[PS152] (22 min)

Contrasting Teachlug Styfes: Cirdle Time
{PSISS} {18 min)

Experiencing and Representing

{PS110} Set of lour 16mm lilms: ¢ofor, sound; 48 min total
These programs demonstrale the importance of direct
experience and representational play and show how lhe
preschoot environment can promote bolh experience and
représentation In each section two leachers discuss
specific act.vilies from their classroom and demonslrate a
variety of leaching slrategies.

FParl I—A Way Children Learn

[PS111} (12 min)

Shows a variely of classroom aclivilies 0 which children
spoitaneously represent things they've done or seen.
Teachers discuss how children ot dilferegt slages of
intellectual devetopmanl vary .n thewr abjidytohold details
in min¢t and depict them in space and hme. They aiso
digcuss the importance of representational play for jater
cognitive and-academic development.

Part 1—Stariing with Direct Exgarlence .
[PS112] (12 min}

Some materials teachers can provide an ues lhey
€an use to promoté concrete expenance wn INg preschool
classroom as a basis for later representaliongd activily.
Troubles and Triumphks at Home

[PS192] Set of lour color lilmstinps end casselles; 70
min lolal

Lol Them Do It )

[PS195} {16 min) o

This filmstrip discusses the imporlance of gung chuidren
tiousehold responsibiishies and of encouraging them to do

things for themselves—not jusl because they must-

develop seli-help skilts, but because of the important
learving thattakes place when yuung chtldren stréich thesr
mealal and physical abibties. This presenlabion shows
how a number of parents decided Lo slop "doing for” thewr
children and began to éncourage more independence. It
afso suggests how simple househoid adaptations and
wisudl cues of reminders can make the difference for the
child belween being dependent on athers and bewng able
10 do something indapendently.

Supporting Children’s intellectual & Physical
Beveilopment

{PS161} 16mm film, black & white. sound. 59 min,
discussion guide mefitded

This lilm has esght un-narrated sections and shows several
leachers conducting lypical day care or préschoot
acteabies 1 a vanely of teaching slyles and silsalions.
Designed for usein the traimng of teachers and currlculum
assistants, the- film shows Lhe foliowing scengs for
discussion, aflashcard actiwity at sharing ime. a " myslery
bag” game. two chiidren making lish in the arl area and
describing their aclivity 10 the leacher, @ teacher using a
hand puppet to discuss the days weather. & teacher
passing a pinecapple around for the chidren 10 see, fee),
smelt. and 6at. a teacher heiping children make indindual
porions of playdough. chidren planting seeds and tatfong

!
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with & teacher aboufEacir “gardens”, a teacher reading a
story about robins 10 the children and asking them
questions about it An ascompanying tramning gurde
provides questions and learmng activitres for each section.

The Block Area
[PS191) Sat of live color filmsfrips and cassette tapes;

© 38.7 min total

1. Seiting Up a Block Area (7.5.min) -

How to set up a biock area and §rrange it 50 that it is well
laced and logically organized.’ how o equip the area
nitiglly and then add malerials as the childrén become

more familiar with the area.

2. A Place to Explore Now Malerials {6.5 min) *
How children explore matenals by trying things out, using
their senses, arranging objects, ate., and what a teacher
can do 1o facilitate chitdren’s explozations.

Opporiunities {for Learning /
[1D308) 16mm hinw bleck & white, sound, {27 min) '
This fiim is designed to stimulate discussion among
parents and infant-caregivers. It illustrates the process of
exploration and discovery that is charactaristic of most
one- and two-year-olds by loflowing the activities of one
child through a series of play situations. In order 16 learn
from his environment. the child needs metarials for playing
and learning, fima to try things out, peop/s tohelphim and
to have fun with, freedom tolearnon his own. Eachsection
ol the film focuses on one of thase elemerts and gives
suggestions to parents on how they .can provide
opporiunities for learning in the home.

8ahies Like Attention S
{1D303) 16mm fiim; black & whils, sound (13 nin)
Several clps from homo visits chosen to stimulate

view. It sShows how complex reaching, holding, mowng,
and pulling ¢an be for an infan? and how babies sensory-
motor exploratons and dilficulties can be turned into
learmng expenences which are lun for both baby and
parant. . ‘

tans: Toys for Learsing
{1312} 16mm film» black & white: {17 min)
A practical demonsiralion ol how a simpl2 househoid
objeck, a can, can be used as an educational toy Infants
are shown progressing from simple maripulation, to.
ognition of objects inside a can, to puthng objectsback
inside the can. The film shows how activities can be made
more complex once the infanl becomes aware.of the
vanaty of the can's uses— for example. by adding a hd for
the baby to remove and replace and by pulting ahole it the
lidrthrough whici: the baby can drop objects. Ther. arg
suggestions for using other household objects—e.g., pols

*.and pans, Band-aid boxes—in a similar mannet.

discussion of the use of praise and encouragement with .

intants. Includes the spoptaneocus reactions of a group of
mothers who watched themselves pn videolape,
interacting with their chiidren. £ach mother gives a
summaty of her views on praise and encouragement and
suggests things she fegls are importantto remember whan
interacting with a ehild. A good introdyction for parenisto
the home-visit situation.

A Special Kind of Mother
{ID310) 16mm film; black & while, sound; (15 minj

This iilm fuatures and is narrated by & mother from .

High/Scope's Ipfant Videotaping Project. kit focuses«.on
some of the special skills a mother can feamn. Interactions
batwoen this mother and her baby point up her ability to
understand. mterprel. and act upon her child’s needs.
Throughout the film she comments on her actions withthe
child and how she thought tha baby feit at the time

Learning Through Problsms: & Baby's

Point of View

{1D311) 16mm film; back & whits, (10 min)’

Often a prob.em that's easy for an adult, such a= holding
two rattles £ the same time, is very dillicult for ababy. This
fitm asks viewers to observe events fromihe baby’s point of

102

Respending to a 8aby's Actions

[1D313) t6mm litlm: black & whire; {24 mn} ‘
Babies have special ways ol letiing adults know therr
participation 1s wanted. Adults responses can take many
forms. Some of the possible adult responses are;flustraled
i this film. imitating the baby s sounds. exploring objects
and toys with the baby, j0ining 1n a game the baby has
started. Following a summary of these responses. three
un-narrated examples ol adult-child nleractions are
presemed for uyse in group discussions, for which a
discusston guide is included.

Your Baby's Day: A Tiwe for Learning

[1D321) Color filmstrip/cassetie; {12 minj

Demonstrates sppropriate activities tor adults which will
enhance babies' developmgnt through routine activitie
such as feeding, changing{and bathing. The program i
designod to make parents aware ol Their vital role in a
baby's development at thr portant stages: newborn.
four toeight months, and eight months to a yaar. Useful for
parents-io-be, for high schoo! and community college
courses In child development, for trainmng adults in day
care centers. Realistic, supportive suggestions for adult-

infant interacions, Print guide ifcluded.

| 8

Pubiications

Learning Through Sewing and Pattern Desiygn

{#15} Author. 5. Mamwaring, booklet (35 pages), 1976.

This umgue desenption gives suggestions lor estabhshing
a sewing area in tha classroom and how to make it a vilal
center for learning and cognitive developmen). Also
included is a discussion ol spatial and temporal relations
inherant in sewing, and projecls and problems typical of
children in an elamantary classrogm.ideal for use notonly
by teachers but also leaders ol boys and ginls i scouting.
YMCA-YWCA. and other youth groups. - ;%
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_Ghildren as Music Makers

{#17) Author: L. Ransom, booklet (78pages). 1973,

The guide gives slrategies* for teachers jo support
classroom musfic activities by providing instruments.
space, fime and encouragement The author shows how
children readily explore instruments and discover basic
elements of music. how they learn tomake music and write
it down, rereby applying math and language skifis in the
process Ipcluded are a wealth of classroom-tested ideas
for small-group and large-group aclivities. descriptive
examples ‘of children's musical representations, a
dlossary, and lists of suggested books and supplies.

o

Teaching Movement and Dance

(440} Author. Phyiiis 8. Weikart

Teachers will discover how to provide studdhis of all ages
with successful rhylhmic movement expertences through
the step-by-siep. easy-tp-follow sequence of achions and
expressions presented in tlus book. The book also
presenls the theory behwnd the learming process for
acheving rhyihmic movement, thus ging teachets anin-
depth understanding of why as well as how 1o teach
movement and dance to all age groups and special
populations. Teachers of movement and dance will
welcome this book because of ds down-to-earth
perspective. its practical Quidance and advice. and jts
sound theorgtical base.

\

il

o

Write or call the High/Scope Foundation, 600 North River Streel, Ypsl.'a.‘viq, M1 48197, {313} 485-2000
to abialn inforination on ordering these materlals. 5
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G/Langtiage -

- »

Lenguage—putting actions; experiences, thoughts, feelings into uords-is .
part and parcel of active learning. Language keeps eiperlence on tap.” Doing
. 1s not enough, but domg put into words trar.sfarms‘actions into understanding
and turns events inta mfarmatlon that can be recalled and used in other |
situations. Actions supply informatior, while languags makes the informatian
accessible. Preschoolers are busy putting actions-inta words.

1 ‘-
L - - . n

1. Child study: Babies’ language’ . ' '

~

By the time they reach preschool children have already spent a good deal of their lives t\
listenieg to and using language Without any formal training, they'have mas[ered the
wmplcxmes of sentence Structure. for example They may say, " go store,” but they never say,
"Store I go.” As tneir parents talk, read. and sing to them. babies not only learn to use language
‘through imitation but also discover the joys and intimacies of verbal communication. The idea of
this exercise is 1o examine the beginnings of language and to see how it has developed by the
: tlme a“thild is three or four years old. ‘ .

a] Find five children whom you can observe for 15- 30 niinutes each. They should be of the
ages shown in the chart ¥ “ow. One shduld be your "child- study" child. As you observe
each child note what sousus andfor words he or she makes, what or who seems to
msplre or motivate these sounds;words, and what rele You or another person plays in the

“conversation.”

Shild - Sounds/Words *  Wotlvators - Second Person’s Role

{tes$ than :
one-year-oid)

Name’

-~ Age!

(one- {o
{wo-yearold) - ) /

Name: ) /

\\ - v Age_‘ . . | . | ] | y

P . : '
bl r.-..",& ~
1 1 b k] L]
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{two- to
three-year-oid}

Name:

Age:

.

{three- lo
four-year-old)

" Name:

Age:

{four- {0

five-year-old)

Name:

Age:

£

B) From the five children y,ouuobserved, what conclusions can you draw &bout language
development in young chiidren?

[

1




2. 'ﬁecognizing key experiences in language

It is one thing lo read bout children’s language and the undersiandmg it represenls, and it
is another thing to hear, recognize, and support children’s key language experiences as they vceur
na.urally in the classroom. Following are monologues and conversations from dl:tualI preschoo!
classrooms. After reading each one, you will choose from the list below the key language
experiencefs) that most accurately descnhe(s) the conversation or monologue.

—% —_— C
. ) Key Exparlences..language , "
o Talking wtlh others aboul personally s & Having one s Own spoken language written
meanmg?ul experiendes _ * down and +ead back
‘o’ Descnbmg objects, evenls, and relations - e Having fun with language -
* Expressing feelings in words .- T - . ;‘

L . !

R . . o "
- a} “Hey. 'm gonnd set next to you on the bus, okay Rickey? fr
. . "Okay.” - .
' “I don't like them skeletons hangin’ on the doors. Thev's scary and they's real mean.”
¢ “Oh, 1 ain't scared of them things. They just paper.’ ;;
"I'm-scared, I'm not wearing no mask ‘on Halloween. No snree.
ldeniify lhe%key experience(s): . o .
, . : . B ' o i
. . - <3 - F . r -

b} “What can you tell me*about your plcture Cara?” ,
“Snow." - A . .
“Oh, this is snow. 1t looks like lots of snow. ’ "
"Pile.” (Cara points to another part of the picture). - !
“This is a pile of snow or a pile of something elge?” !
. ‘Somethlng else.” Ty
“Oh, it’s a pile of something else that's all different colors.” |
“Blankel.”
" “Oh, I see. This is 8 blanket made out of lots of colors and it s{ all plled up.”
: “Yep."
"Dld somebody leave the blanket outside in the snow?" f/ ] .
“Nope. Dog chewed it." ‘g i
"Ch. dear,” . . ;
“All wet.” . ‘ / )
“Now the blanket is all wet.” v . P
. ‘ “Yep, all wet." A
ldentify the key experience(s). - :




Q * - ‘ - .
. . - i 3

¢} “Whal would you like to say on your mom’s Valentine ¢ard, B I:el?"
"A story.”
“A story? Okay. You tell me what to wrife down, and I'!} write it on your gard for you.”
“Okay . )
) * “What happens-first in your story?" ) .

. "The mom got toys for the boy. Her said, ‘Do you want some toys? He said, 'Yes. I want
some!' Her buys all the toys, He got a I{ough Rider and a Hopper Wheely Car and all the
toys. 'Here’s your card,” ht said.”

< Identify the key experienca(s):

-
. .

- L
- -,
- nd .-

' “‘d) “Rebecca, Jeff would like to make a book. Can you tell him how you made yours?”
"Okay. Well, you take all the paper and put it together so it all fits together and you hit it

‘. upanddown soit fits togelher And then you staple it along the side so it will stay, and
_then you write your story in ity . .
Identify the key experience[s] .
- - - g "
. . | e
¥ * @. . . "
B . or J .

e} "Thls is where the mom sits, and this is where the dad sits, and this is where the little
boy sits, and baby's over here, and outside over here's the car for when they go o their
grandma's house far, far away."

Identify the key experience(s).

] . h]
T T ' ] ] A
f) 'Teacher. guess what! My dog got hurt all over his eyeg an' we had to take him to the
dog doctor's ‘cause blood was all over his fur.”
"That's too bad, Terry. Is your dog still at the doctor's?” a
"Nope. We bringed him home ‘cause the doctor sewed him al} up. You can see lﬁread
—<- . ___ _ _ stickin'right in his face.” :
“T'm glad yourdog's getting better.” ) ‘

“How'd he get those cuts, Tlmmy‘?" ST Tl
_ “My dad says he got into some 'coons. He tried to bxte emm. They scralched him .wﬂh their ~
' claws.” :
Idenll{y the key experience(s). ' '
- #
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! . N . / . N X
g) “Jook, see lhis cake, .'I‘eacher | he!ped make it,.and we/can have :t for snack cause it's

my birthday today." . - -

“Well, happy birthday. Joey." T ‘ .

"I'm so excited! Hey. Donna. loday 5 my birthday and I'm flvc this’ many. (joey holds up

- five fingers.)
“It, is exciting to have a blrthday. Joey. Can you put youk beautltul ca.ke up « on the shelf,

then take your coat off and rome back and maKe a plan?"

. "Okay. but I don't know if [ can wait, and at home I'm havin' another cake and lots of -
) presents. I can't wait! Hey Tracey, wanna’ see. my cake? I gwe you some at snack time.
» I put on the frosting: . K "y . -
v : Id'enlzfy the key expenence(s) _ o v

* L 1 .
1 ' - 4
. » .

J1 "l-{y. Teacher. my sister lcached me lh:s new song Jump rope. jump rope, all the way fo
. .-~ antelope.”
.- - Identify the key experience(s).

- + I >

- R ’ i} “Truckity truck, stuckity stuck. Trucklty truck, stuckity stuck "
Idenllfy the key cxpenence[s] o -

3. Asking questicns that help children think . _
One way adults can slimula{g thought and langnage in preschool children is by ask:ng
questions that make children think. Divergent questions have more than one right answer ‘They

encourage children o express their ideas, fcclings and predlclmns. , -

“What do you think' would happcn if,. > . IR ’

“What do you think"is in this box?' .

“How cdn we try to get the seeds oul of our pumpkins?"

2 *

Thought. pmvo?mg queslions have a right answer. that is based on children's direct . .
ebservations of mg erials they are sing or experiences they are having.. Thought provoking
guestions encour?gc ch;lclren to classxfy, seriate, use numbers, or observe the relationships of

. space or time. /
- l - .

“What did/you clo in lhe art area today? ~ , -
“How mahy red blocks are there in your tower?" P T
“Which/one of your clay balls is the biggest?” s,

_ Mini/p'/mla'response (iuesfions call for a “yos" or "no" answer.
' . "Is Ahat a triangle? < ) . ..

. : 126 . o .
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. . {%’ ' . . ; ;
- a4} Decide whether each question, below is divergent (D), thought-provoking {TP), o#*

&mmlmalwesponse (M} When you fi d a minimal-response queslion. rewrite it so that It
is diyergeat or tho}zght provokmg. 4

. "I see you ve got the cars out C‘orcy Are you going to build a l:oad?" . DTP M

z

. i . + "~\ - ]
- LY » \ .
2. “You know, Clarice was havm some trouble today hanging up her
painting because the drying,hri is too high, What are some things
A ~ Clarice could try .omor‘row if e\has another picture to hang up?" , DTP M
- ! L3 N , 1 ’ ) .
: »* . .i’ ) . ’ T ) +
1 . ; -

I "B’ren&a brought us a surprise for snazk today and it’s in this bag, * .
What do you ,thlnk it is?’ \ O DT M
w4 -

- . L. -

. T + L3
. - . *

- : 4 X

"Thls morning we took a special trip to the fu'e siallon What's the

s - r '
‘. * t N ~.. . )
. R . PR . »

' % b

» Ty

7. "My gdodnes's Mike This is the most delicious bottle cap sonp Fve

. . ever lasted! I'd like to know your recipe so-I-can-make it mysell ~ | .
qomellmehﬂow many boltle aps did you uge?” . DTP M
RS T 2 . . * ’ 5 ‘
¢ 8. “For small-group time today we have buitons, straws, macaroni. o
. string, paper, and glye. What ar¢ some things you could do with
‘ . these things?” , ’ ‘ DTP M
& 0 . _y ‘ .. b,

¥

9. “The nonkeys stole the peddier's caps If you were thegcddler. how

A 109 121 )

P . very flrsl thing the fire chief showed us?” S . DTP M
a, 4 i N -
o . . f\ . - ‘\\ - ‘E’ ] . i‘
“‘I‘roy. you took Markelta's scisgors and now she's crymg hecahse D ;f
~ <she doésn't have anything to cut with. What could you do to make
' her feel better?” | - o <N\ -DTP M

.Y 6. “Sam, ;rwoing to give that puzzle hack to S%ha or not?" | DTP M -
! " [y . .
} ) y \A - , .

? would you get thcm back?” v DTP M’




e bl . . [ ‘ . N \}p_ . ¥ £
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. P s . R . 9 ’ .
& Ll { . , . . . 3 . - '
- » . R . ~ - ° - " o . #”
-1 1] 3',- I i X o i \\}‘ .‘ " 4 : L4 L TR E ; I )
. 10. "What_a colorful picture, Timmy. Is it a meuw? . . LB P M- .
. N Con N e o -t
. e ’ - N
”;’-‘ ! Il\ \ o LY . - - ‘. " -
o LA _,;'4. We re going to have fun makmg uprrthymes lud'ly Whai 5 a wprd N tr N
. o that starts with M and rhymes wilh house?" = . : *DTP M *
o i ) i L ¥ ’
o " <, i ' i ) f i - ' Lo i ’
. el ' ’ ! ‘e 4
) T . % 12. "What a neat way- to make a car, Ehse Whal are yuu going t pul .
I ' ~ on it nexl?" . .~ ~DTPM -
. ) ! o * ., ¥ ’_} - ?‘: -
a A . - o - R .
@ 2 . ® .-;{ A ., i
13. "I know clean-up lime is hard bul whal do you'think would . LT
\ ~ happen if we played every'day bul we never cieaned uptt v . , D ’ﬁ[? M .
’ f . . . '_ ; £ ‘:.
LI . ) - ; - = Yy
’ . o e N * .
- s It f -
[} . . . . .t .
14. "Raymond. you pul some of the animals in your barn-dnd som /_,/,/
. , in the pasture. What's the same about all ths animals you'put in 27 '
- 3 . your barn?” . L DTP M
’ 4 " ' w s J‘/// & ‘. ‘ - -
S < -
] k - 0 , L] L]
- ' b) Write three divergent questions. : .
L] - 3 . , \ “?.- - -
‘ — ) @ -
¢ N ", .
- - - . k-
. t 90’ v, LI
& - . * n F] -
] , , , Do
a L . - - * . 4
—-- ¢) Wrile three thought-provoking questions, . e “
o ‘1 [ - o . . .
- v . <
+ v o
- - ' . I
; . * . . - “- *
* - ‘
kS * b 2 r .
‘ ’ L ) ' ' 1’\
d} Review and discuss exercises g-¢ with your team membery 2 .
- © : ! “
. i - M 'l
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4. Supporting communication among children

Another major vole for adults in a presthool classroom is lo support and encourage

. childrer’s efforts te 1alk, listen to. and learn from each other. Adulls can use the following
strategies:

Strategies
e Encouraging interaction and cooperation e Inlerpreling and delvenng messages

. Heferring one child’s questibns or ' ¢ Encowraging active listening
problems to another

a) Read through the following conversalions t2ken from actual presshool classrooms and
for each one, decide which of the four slrategies jusl listed is being used. There are some
conversations jn which adults miss an opportunily for supporting cominunication. In
these conversations, rewrite the adult’s part so that the adult supports the child-te-child
commumcallon You'may want to refer to pages 150-54 in Young Childreq in Action.

1. Adull Did yau hear whal David said, Peter?

Peter: What?
Adult: Could you tell Peter what he might be able to do so his trees woptdn't fall down?
David: You could use them on the floor, Peter. :

-

Which stralegy is used?

) 2. Joannie: Mo, mo.
. Teacher: She's saying. “Move,” Chﬂsly
Which strategy is used?

* 3. Laura: | wanna use lhe hig Tinkerloys. too,

Adult: Why don't you talk to Andy. see il you can work together?
"Laura: Hey Andy, wenna work togelher wilh Lhose? !
_Andy: Okay. We'll have to make it big for bolh of us.-

Wl_]ﬁh strategy is used?

- 4, Adull: Hey, Troy, Andy’s trying to get his screw eye 'n. I wonder if you have some 1deas on
how he could do it. :

Which-sirategy is vsed? '

‘ ) ' 111 I 2 .




5. Dan is pusking Contrell.
Adull Talk to him, Dan. Tell him what you want to do.
. 'Dan: Will-you move so I can ‘make these trucks go through?
Which strategy is used?

6. Adult: Hey, Tom, you know the masks that you've heen making? That's the kind Alvin
wants. Could you help him make ome? s
Tom: You wanl' a graen one, Alvin?
«+ Which slralegy/js used?

bl

7. Contrell: What did Pookie bring in that cage?
Adult: She brought her guinea plg o
Contrell: Can T hold it? N
Adult: It might run away. .

Which strategy is used? +

1

_ 8 Adult: Tara, tel} Shantell how she can put the wheels on.
Tara: Put the wheels on here so...
Adult: Look, Shantell, and listen to what Tarais telling you. -
Tara: ... so they won't drag.
Which,strategy is uged?

9, Tom: I want to do an idea and he (Mike} won't Jet ine do it. an’ I'm mad:
Adult. [ don't blame you. I think you have good ideas, Mike, didn't we talk about this? Other
people have good ideas, too. Maybe you could work together and use both your ideas.
Which slrategy is used?

* v 10, Liz: | wanna plane just like Maura's. How'd she make hers? l,
Adult: "¥ell, first she folded her paper in the rmddle like Lhis. .
Which strategy is used? N

-




JAFullText Provided by ERIC

b) Wrile a conversation using the students in your community-service classroom. Make it a
conversation in which you encouroge interoction ond cooperotion between Sam and Mike.

a4

.\

1
>

'3
T ot
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+ f} Review and discuss exercises o-¢ with your team members.
II

[

{
5. Stimulating conversations
Many young children have learned to negotiate withoa! words. Family membe['s and {riends

understand and r<.pond to their shorthand system of looks and gestures. This nopverbal
communication, though clever and efficient, is eflective only for relatively simple gxpressions in

sheltered surroundings. It is therefore important in classrooms to encourage and slimulate verbal

I

conversations whenever possible.
Many ’opporlunities for conversations between children arise every day in the preschodl
classroom. Suppose that you are in your classroom and spot the following situations:
cups and

’

- 4

a} Marketta and Denise are playing at the sand table. Marketta is filiing up, !
uffin tins.
:}Jme of her cakes

v turning them over for cakes while Denise ;5 doing the same thing with
Marketta brings over a pilche{ full of water which she pours on top of
Denise holds out a can apd. without a word, Marketta fills it up for her.J

]
1. How would you join Markctia and Derise?

114
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-

L

b) It’s snack time. Your gro.up is busy spreading celery sticks with peanut butter. Brenda is
pulling the “strings” off her celery while Corey watches her, wide-eyed. No one says
anything. ‘ o

Describe what you would do and sdy to get Brenda and Corey‘ to talk to each other.

’

“

¢} Clarjce is sitting on the seesaw, looking at Sasha, who is standing nexi.to Clarice,
,leoking at her. 1t looks to you as if Clarice wanted someone to seesaw with her and that

perhaps Sasha wanted to seesaw. Since neither one is saying anything, you ’

.

step in. *

1. How would you join Clarice and Sasha?

'
!

2. How would you hglp them talk to ¢ne another? .




]

3. How would you iry to help them continue talking once they both got on the seesaw?

L} i

L) L)
*
L
LY

El

d) H's recall time. Michelle is destribing how she made her birdhouse in the construction
area. but she's talking directly to you. The other children are quiet but don’t appear to be
paying much attention. Sam" s playing with his sweatshirt zipper: Michelle's celpring her
Jingernails with a green magic marker, and so on,

Describe what you would do to open up Michelle's monologue so that it lncluded
other children. . :

* [}

, 2} Review and discuss exercises a-d"with your team members.

- - [
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‘6, Ackglkowledging children’s choices and decisions

)
P
L

is not anusual to hear one #Qild say to another. “That's a good idea” or, “ have an idea. We could
...~ When children hear addlis acknowledging choices and decisions. they do it too. .

Below are three conversations conducted in different styles, one of which acknowledges
Lynnette's choices and decisions. Togelher with your team members, read the three conversations
and then do exercises a-d.

»

Ina pre\ﬁt':;hbol Elé_ssmhwhere chlldren feel good about themselves and what they can do. it

Conversahcn A -

Adult: Lynnette, what did you make?
Lynnette: A fish.

Adult: A fish! Are those his fins?
Lynnette: Yes.

Adult: What a good idea! What did ydu use to make your fish? What's this right here? .-
Lynnette: A balloon. T

_ Aduit: A balloon. And what's this over here? {pomts}

Lynnette: Some paper. , :
Adult: Okay. And what did vou use to stick the paper on? ' ‘
Lynnette: Some glud. )

Aduit: Some glue, you're right. And whats this I see nghl here, this stuff here? (pomlmg] P

Lynnette: Spa rkles.

Adult: Sparkles. Okay. Or glitter. I think that's a beautiful fish. Would you like o hang it up?

Conversation B - ’ ' o .

Adult: Lynnette, look what you made! What can you tell me about {t? .
Lynnette: It's a fish. ' :
Adult: You made a fish out of your balloon. What a good 1dea' Tell me what some of the parts
are on your fish.

Lynnette: These are paper—all different colors of paper, and this, this is glitter.

Adult: So you made the fish all different colors and glittery—sao it’s kmd of shiny. What are, these
parts here? T

Lynnette: Those are the eyes and this is Ihe mouth and these are the scary parts.

Aduit: Jo you used rouad pieces of paper to make eyes and the glitter to make it scary. Boy. it
sure looks scar* to me! Those were good ideas. Lynuette. Is there anything else youre gomg to .
add 'o your fish? .

Conversation C L Lt

- Adult=Ohs Lynnettertnnk'wharwcru'mﬁér'rharg"h"ﬁnﬁﬁ‘ Bitatace? =~ o T
Lynnetie: Nb. It's a fish!

Adult: Oh, a fish! Well, that's certamly 4 very nice f:sh I think we should hang the fish up 50

everyone can see it.

M

a) "Decide which conversation best acknowledges Lynnette’s choices and decisions. and
underline the parts of the conyersation that do. :

' ' ' "y
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b} List and analyze the kinds of questions the adull asked in the other lwo conversations—

dw@rgenl. thought-provoking, or neither.
\ - Question

+

Type

*

A

.
[} 1

¢) Compare Lynnette's contribution in the “acknowledging-siyle” convei.ation with her
contribulions in the other two conversaticns.

Py el




k]

&
d) Describe why the "acknowledging-style” conversation is the best of the three
conversations,
. : ; )
e} Find a ;-reschool-aged child who' i doing or making something. Talk with the child about

what she or he is doing. Acknowledge the child's choices and decisions. As you talk, tape

record yourself of have 2 team member act as a scribe. Afterwards, review your

conversation: list your questions and analyze' them; list your acknowledging statements. _

. o,
« *  Questions/Acknpwiedgments Type of Quastion
- * !
-
\ - [ ]
3
3 o
== ==fj=How could you imiprove this conversation?. . '
P )
3 / '
/
. : ! -
- . f o a %
Q .o ’ N ' .
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i

g) Find ancther child in another situation_,iRepeat your experiment. Record your findings.

. iy
, Questions/Acknowiedgments |, Type of Guestion
' ' :r'l.f
4 Ijllf
I .
/
/

/

i

[
- ' ' ;J:;Irf

) ..'r.‘ '
¥
! *
g .
- ;"]
- !llr;
1 1
h) How did you improve? -
. + / )
?
[l . - !




7. Tgking dictation

For vo:itg children who cannot yet read or write, dictating stories provides an-intimate

connectionswith written words. Reviev,.pages 164-65 in.Young Children in Action: Usé your
“chitld-study” child for the following dictation exercise: “

v .

a) Ask- the child to tell you a story or to tell you akout a recent experlence Write* lhe
dictated account in the space below, {Put carbon\paper and another sheet of paper under y
this page to make a copy to give the child))

. - [N

Clilld's Rame fRate -
E 3 \ . . .
h _ £
. &
-
4 ‘ )
L]
+
a
* .
[ - I '
L]
‘. r .
ra
. ¥
A .
* ' - r
. .
-
-
' .
\ |
h -
*
.
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-
i
-
%
el
-
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-
L
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~
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.

+ b) After you have left the child, note down the child's fesponse to the d:clal g process, any
quesiions you asked lo nudge the story along, and recommendations to yourself for the
next time you elicit.a sfory from this child. - ] '

v * [ .
%, ' / ' '
£ ' o h
. ‘ » " - -
8. Reading aloud : v, ,

, Being read to is another way preschool | children make the connection between wrllten and
spoken words. Although they cafi't yet read or write themselves, they begin, to realize that words  °
can be written down and read back the same way over and over-again. Being read to also allows
children to enjoy hearing language well usgd.

The following are some gualities lo look for-in selecling books to read aloud to preschoolers:

+ Rhyming Repetition-(Rhy Rep) . (/
Words and phrases that appear predictably lhmugh the stor};. iather like a cherus

or refrain, Children can learn and repeat them -easily. . o '

+ Language Well Used [I?WU} ' ’ < .
Language that's pleasant and exciting to read aloud. Interesting, varied vocabulary
Sentences flow. - . 5

+ Consistent Logic [CL} °

Characters (human,.animal, or vehicular) act and solve problems within a given coherent
framework. In the Bobar storles, for example, elephants cons:slently act like human

beings and human beings actept elephants who act Iike people without batling én e
eyelash.

' ., , s
The following are some qualities to avoid in selecting books and stories to read aloud to
v preschoolers:

- Ghoppiness [Chop]j ‘
Short. chopyy, abrupt sentences that are hard to read aloud

~ Lackluster Language {LL)
p Limited vocabulary, unvaried sentence slructurc and h.ngth

- Aimless Plot (AP} .
' Things happen for no particular reason. Lack of resolution.

- Didacticism () )
Stories written solely to “educate” (be a dentist; don't litter: everything has a color] .

- -

Y B
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a) Read the followwg selections from children's books. Circle the qualmes thal apply Io -

each selection.

‘-
. e -
Selection : Qualities
Charles sat on the toy shop shelf, . N + W -
Day afler day he sal all alone . ) : oot
. between the painted dolis. - Rhy' Rep © Ghop
“1 do nol belong to anyone,” lhought Charles. Wb ! Ly
“Nobody Belongs fo me.” s
The shopkéeper was nol uakind. ¢ . CL AP
He smiled as he dusled Charles off.  ~ : - . D
“There now," he'saig, "that feels better, doesn'Lit?”
“No.” thoughl Charles, "that doesn! feel better. : il - -
-1 wish | were a wild bear,” thought Charles. | i
_Butthe “shopkeeper went whistiing on his way.
One day the Duchess sat up in the tower, .
She had listened lo minstrels for many an hour. ’
She was bored with embroidery, tired of 1alking, . '
She htoped no one suggesl thal she venture out walking. Rhy Rep Chop
- 8o she sal in Ihe tower and thought what she'd do - wu LL
While the girls were at school and Buke busy, too. CL AP
Then, quickly. she sat up, a light in her eyes—
"Why. I'i bake them a cakg-—what, a fovély surprisg!” D -
‘ - - -
S0 she raced down the lurcet, Inred steps al one i2ap.
Cleared the help {rom Ihe kitchen and said .
"Don'l you peep. - ;
You' all be delighled, for Fm going to make ¢
A lively tight juscious delectable cake.” .

There was & bib-bibbidy-rib-ribbidy rip as the wheels Rty Rep’ , Chop
ricketed over rocks and ruts and tore loose iram the LWU L
wagon, fiying their separate-ways. Ebenezer somersavlted :
backward over the backboard, and Farmer Palrper kissed CL AP
the ground as the wagon shot over hrm ot . D _

The wolvering is a weak-sighled animal that fives in Rhy Rep” Chop =
the wilds of North America. The wolverine is something of LWU LL
a bandit. it walls unfil a family leaves the house. Then il
steals in and eats all the food it can find. The wolverine cL AP
also steals bait from hunters’ lraps. . D

The music was furnished mostly by thesMusical Soup ' Y '

. Eaters. They marched with big bowls of soup in fronl of »  Rhy Rep Chop.
Ihem and big spoons for eating the soup. They whistied LWU LL
and chuzzled and snazzled the soup. and the noise they .

_made could be heard far up al the head of the procdssion ClL AP 3
where the Spoon Lickers were marching. So they dipped ' D

their soup and looked around and dipped Ihéir soup again.

On a bimulous night, the sky Is like lace. Rhy Rep Chop

Do you know how it Jooks when il's - L

oimulcus and the sky is like lace? LWL{ L
tl doesn’t happen olten, but when il goes~— CL AP

KA-BOOM! '

. —and everylhing is slrange-splendid and plum-purple Dy, -

® ¢ - ' v
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Dog. Big dog. Littie dog. Big dogs and -t P B
little dogs. Black and while dogs. Rhy Rep .Chop < :
"He]!o!” . - ..
Rher LWy LL o R
"Do you like my hat?* , ) CL AP )
. “ do not" A T * D ?
“Good-byel” .
Good by Vo ' .
\ - ;LT
\ ! . - - -
Bb] Discuss exercise a with your team members. Isecide which of the selections are from .
9 stories you would read aloud to preschool children, . '
b . 0 .y ;
‘ ’ N <. Y ‘ o ]
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¢} ‘Go to the library and select five books to read aloud to preschool children, based on the
- pntena just l:qted List the books and describe why you chose them. X
- Book {Title/Author) ’ _+« Why Selected .
F " R ' b -
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9. Encouraging larignage throughout the daily routine

The daily routine provides numerous opportunilies faor children lo talk with one another:
about what they are planning. doing, remembering. observing, feeling. and enjoying. The
following is a list of language opportunities that occur throughout the day. {They are lettered
from A-N so you can refer fo them by letier in doing exercises a and b.) Do these exercises

togetner with your team members.

Opportunities for
~ Chitd Language

Opportunities for
Adult Suppart of Ghitd Language

Tatking with others about personal expenences
Descabing objects. evenis. and relalions

A
B
C Expressing leehngs n words
b

Having spoken langyage wrillen down and read
back

E Hamng fun wilh language. thyming. makng up
and hstening lo siones. poems

F . Asking questions that help children think
G Encouraging interachon and cooperation
H Relering one child's Questions 10 another
1 flnlétﬁreling and delivenng messages

J4 Stunutating conversalions

- K Encowaging aclive listening

L Acknowtedging‘children's chpices and decisions
M Taking dictation

N Reading aloud

aJ List three language opportunities that are available in planning time. For each
epporlunily. wr:te a sample conversation. An example is given.

Language Opnortunite

Somple Conversatlons

Mike : My log SpliHers Gomng 4o be like my
dad's log spliber: s has o lever anch
he tets me push . Stradh, it 0pes,

very lowd. - it voms 'em veal hard..

1125
k] &l o
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a

b} List three language opportunities available in each of the other segments cf the daily
routine and give a sample conversalion for ach one you list.
- . - . )

Language Opportunities Saniple Gonversations

iWark Time})

{Clean-up Time)

{Recalt Time) - ' .

{Snack Tme)

18

126



{8mail- Group Time}

{Circle Tume)

Fd

iOutside Time)

16. Talking with children who don’t talk

In every preschool classroom there are children who, for one reason or another, don't

talk. They may be shy. They may be developmentally delayed. They may speak a different
language. They may us» a personal language comprehensible only to themselves and their
" families. However. it is vitally important for such children to be talked to by adulis and other
children 11 is only by being intimately included in verbal exchanges and by hearing language
that any person—infant. preschoolers adult—learns ta use language.

,Following are descriptions of four children in your preschool classroam who have spgcific
language problems. Consider the strategies offered in Chapter 6 of Young Caildren in Action, as

you read the descriptions. Do exercises o-d with your team members. -

. A'though Sasha is a own’s Syndrome child and doesn’l tise eny languege. he hgs « very
complex and effective system of grunts. noises, and gestures. Using this systen. he's very

' . :'“: E’ ‘ 13'3
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much a part of whrtever is going on in the classrgbm. During planning time he can indicate
an area and objects he wents to work with und/o ten plays quite cooperatively with ather
chgldren who ueco[l%rmodatv to his puersonal comn«tniation system. Because he is so adepi at
expressing himself without words both at sr}?ol and at home, you feel that perhaps Sasha
could talk but simply has no reasen to. Thefefore, you decide to pldn some ways that would
encourage him lo Jse actual words in plage of his gestures. At plurinmg time, for example.
you're going to tryf having him say aft? you the rame of the area qo which he paints

a] What are four other stralegies yau could y?,

I
[

t

i
Dentse never says @ werd m school. She's alert und aware bf what is going on around her
and can dicate what ohe'd like to do at planning trme. She has no trouble comprehending

langutage. she just doesn’t use it. In talking with her parents, ybu are surprised to learn that
at-home she talks guite ¢ bit. i . *
’ b) What are four strategies you could lry to encourage Dedlse to talk wilh you and olher
children in scheol?

1.

o

-
-
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Troy becomes frustrated very easily. He takes his frustration out by throwing things and
knocking over other people’s wark 'and ends up feeling worse then he did to begin with. He
rarely totks. even when things are going well for him. Outside, however, Troy is q different
person He is extremely well coordinated ond con climb, throw, oud cotch better than anyone
else Other children look to him for help ond assistance which he gives. Qutside he also totks
freely with both children and adults about what he's doing ond things he does ot home w:th
his brothers and sisters. .

+) What are four strategies you could lrg} to help Troy talk and be as successful in the
classroom as he is outside?

1 ’

«

-
L3
1

Inenita. o four-year-old. has just joined your preschool clessroom. Her parents come from
Puerto Rien ond only her father speaks some Enghsh ]uunl I3wery verbol, olert. and able.
She speaks well in Spanish, but no other person in the cluﬁsroum can speak Spaonish.

d) What are four strategies you could try with Juanita s
verbally wj‘th other children and adults?

2 could communicate

1.
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11. Observiné children’s languag?in a preschool classroom

8 Turn to ;he language checklist on pages 305-8 in Young Children in Action. Spend a day in a \
preschool classroom looking for the items on the checklist and checking off the enes you find.

a} Describe this classroom’s greatest strengihs in providing opportumues‘f_or language
between children.

”

’

b) If this were your classroom, describe the changes you would make to provlde more
epportunities for language beiween ch:ldren

\.
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1%,Child study: Language

Shili's Nams: N S ' Date:

Ghitd's Age: Lecation:
& 3 -
a) Watchandlistenio — Make noles aboul how, lo whal extent, about what, and 1o whom
is lalking. :

o

b) Considering your observations, what language slrategies will you use for joining — 7

%

v

K .

d) Whal did you learn about the way __________ uses language? .

&
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13, Language issues to ponder ‘ _ /

a)

b}

c)

s d)

e)

3

p

What is the relationship between the langu;ige children use and a well-organized
classroom? '

’ + [

*

What is .ll}e relationship between children’s actions and their language?
How would you take dictation from & child whose language you do not nmﬁﬂand?

Suppose :;uu were blind and you were looking for a p'reschool in whigh to enrcH your
child As you visited potential classrooms, what would you listen for? .

AR

Chl’idren used to be raised according 1% the belief that children should be seen but no\
heard. How might the practice of cuch a belief affect rlnldren s language deveIOpmenl?

14. Language projecis-

a)

b)

d)

Visit a preschool classroom blindfolded. Considering just what you could hear.
evaluate the classroom using the active: learn‘;ng and language checklists in Young
Children in Action, pages 304-8. .

Watch a children’s television show. How would you evaluate it with regard to
providing key language experiences for children?

Tape record yourself in a preschool classroom for at least 30 minutes. As you listen to
the tape, answer the following:

1. ; What questions did you ask?

2. What ways did you support communication among children (by encouraging
interaction, referring questions to ehildren, delivering megssages. encouraging
active liste ning}? . \

Give examples of how you acknowledged children's choices and decisions.
Give examples of other ways you supported children’s iangu age
Who talks more often on your tape, you or the chlldren'? Why-’

What are your strengths in providing language opporlumtles for children?

NP owm s

What do you need to work on in providing language opportunities for children?
Make % collection of preschool children’s dictaled stories, letters, and ideas. Make
carhon copies for the children, Make notes on the children’s responses to the process
and on your role in eliciting the dictation.
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: _ Films and Publications .
Films ) - . :
Supportin cammunicaiitgn Ameng 4. acunow!sﬁgfng glitidren’s cheices and Decistons
Preschoalers {PS104] {6 min)
{PS 145} 16rwm film, Black & wm:e sound. 3 rgols, 78 min Some ways leachers can help ch;ldren recogmze when
total they've made a decision and followed il \hrough. Children
* This seven-part lilm deals with the cognitive, social. and don't always talk about their choices, (hey don'l atways
wnguistic aspects of communication and iliustrates a wide connect their actions to the choices they ve made. A
variely of leaching strategies for stimulating communica- teachiér can give a child supporl for his decisions by
tion among preschoolers. Parts Lland Il are narrated tilms. naming what the chid has done, prassinghim, ponting out
Parts U=Vl illustrale leaching stralegies and show un- results, and helping him survey his actiwities.

narrated classroom opisodes which viewers are asked o
analyze; Pant Vil 1s a question-answer formal with breaks Experiencing and Representing -

for discussion. Set of faur 16mm lilms; calor, sound, 48 min total

Part i—An imporiani Oppordunily These programs demonstrate the importance of direct

Examples of varbat communicalion in the ciassreom, the experionce and representational play and shaw how the

ways chitdren use language and the benelits they gain preschool envircnment can promote both experience and

from il. repreizenlallon_. In eac;l; isechctn iwo feachers discuss

Part i—Opportunitios In the Classroom :g:glycoafﬁg;ié;‘e:f‘;rg:?aw;irecslassroom and demonstiate a

How the daily rouilne can provide children wilh . i . *
opportunities_to commumcate with one another. How Pad i~A Way Chitdren Leam [PS111] {12 min) x
teachars can SUPPOﬂ chﬂdmn as gwers and receivars ol Shows a vdristy of classroom achvil|3§ in which children .
information. sponianeously represenl things they've done or seen.

Teachers discuss how chiidren at different stages ol
h inteliectual development vary in their ability to hold details
A presentalion o Iea_chmg strategies 10 promols in mind and depig{ntham g space and I{me Tlfet:tealso
Imteraction and cooperation among children. giscuss the imporlance of representational play for later
Part W—Referring Cne Child's Guesilons or Probleams cognilive development.

lo Another Padl jt-Startin j

g with Direcl Experlenca [PS112]{12 min)
Oflen chiidren can help each ofher with problems thal Some malerials leachers can provide and technigues they
an3e in the gourse ,of thew actwities. In asking and:  can e 1o promote concrete experience in the preschool

answerng queslions and helping each ofher 10 solve classro i ivi
probiems. they use ianguage 1n important and meanngfut om as a basis for [Ater representational aclivity.

ways. This_tilm shows what teachers can do 10 @ncourage Part lil—From Direci Experience lo Reprasonialfon
\ this type of interaclion. {P5131](8 min}

Part V~intsrprafing o “Deflvering” Messages Teaching strategies to h2lp childrén represent lheir -
i SOmetimgs a"; eagger eods longe , "gog:stween“ o experiences: sequencing aclivilies irom the concrete 10

. 4 - Ihe abstracl: strucluring the classroom in a nondirective
children. helping one child understand what anolher IS way 19 encourage chitdren 1o represent ideas and

. tryshglo say, helping the other lofind ways {0 say what he experiences in a varlety of media.

+ means. Often the teacher may have lo "deliver” messages Part IV—Siratealos lor S cling R tsllonsl

Ihat werenl recewved or acknowledged. Thes film i 49 upporiing Reprosenialiona
“flustrates several such situalions. Acttvity

. [PSt14] {16 min}
Part Vi~Encouraging Active Lisiening i f . .
* Ways in which teachers can help children listen 1o, think Teaching stralegies that encourage children to add detajt

and complexily to their reprosentations; shows t
:zggé'gs)dngc' upon each other' 55‘3'9’“9"'5"‘”35""’_‘5' or process of taking dictation from \he chidd to stimulat

verbal representation and to help the &hild iearn thal
Fart Vit—Examplos for Discussion writing is a way of representing spoken language.

: : tet Them Say 1t [PS196] (18 min) . . . )
%&gfggﬁsﬁﬁllﬂf en Makﬁ Gh_olces angdqg‘gisians Many parenls are concerned about ther child's language
[ ] Set of five 16mm liims; colos, sound: 33 mun total gevelopment but are unsure of Lhsir abildias to supporl
Fevashort hims that deal with aSpects of the tescher's rofe their child's language Isarning at homa. This Himstrip
in helping children make responsibie, Inoughlful, crealive

describes how language can be a palural part of any
choices The films were produced in séveral Head Start aclivity and shows how parenls can incorporate verbal {or

Fart itl—Encouraging inlsmaciions and Cooparation

-

¢enters. Some of the dialogue ss in Spanish. ‘ sign) communicalion into such cornmon daily activilies as
2. Questlons Thal Haelp Chitdrun Develop Their Ideas balking. ‘cooking. dressing, cieanng. etc. The fimstrip
[PS102]{7 mun) * also suggests several generai techniques for stimuiating
' Sirategies o help young children think (hrough the language usage such as. asking chddren lo give "

process of bringing an idea ¢ fruilion-—finding rnalterials instructions or directions. reading books . ways that
they can use. discovering solutions to problems. and stmulate conversafion, and recording th¥ chiid's
expanding their original notions 1o lake account ol new I nguage. slories. and expenences and then readysg
miormabion these back . ;

' g /
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Aruitoxt provided by Eic:

Pubtications
Writing and Reading (46}

, Author: O. B. Hsu; booklot {40 pages), 1977 '

The Quida contans~a plan for developing writing and
reading abibhies i children based on the following
prermses. 1) that writiig and reating are best learned
together, 2} that thé chid's inhation nte(Ineracy is &
maliel of discovenng the connechion betv spoken ang
wntten, ianguage,* 3) lhat the child discovers this
connechion best when personat expeériences ard the basis
I the furst attempis at wnting and feading. Classroom
writing activities can include dictating, tracing. c&iying.

v
-

and evantually wribng independently abowt the child’s
personal experiences. Reading bagins with the child's owin
witing and sJfsequently includes wiitings by Iriends and
ponted matenals. Strategles for exlending children’s
stenes and encowraging reading comprehension are also
given. The appendices have datailed progressions of
WNting anw reading abilities in redation 10 Piaget's
davelopmental stages, as well as critaria for evaluating
quality end ~ontani In children's stories

Write or cail the High/Scope Foundalion, Gat}

orth River Stragi, Ypsilantl, i 48197, {313} 455-2000
{o-cbtaln information on ordering these malerials. .

~
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7/ Experiencing & -

- [

representing - - .

%

Learning starts with action. Experience, as the old saying goes, is the best
teacher. But for.experiences fo teach, they must be remembered. Represen-
tation helps people remember what they know. Language—putting experiences
words-—is one way of representing and thus remembering. Painting.
drawiRg, modeling, and role, playing are other more tdctile, three-dimensional

‘representing and rememb-ring. Doing teaches, while representmg
and holds the Iesson somewhere in niind.

o

-

{

1, Child study: Obsei-ving th%éelopment of i:eprs;é;entation

" Children represent their experiences in widely varying degrees of complexity and
abstraction, depending on their age. level of development. and life experiences. Infants, for
example, explore objects with their mouths, eyes, ears, hands, and noses, but they are alsv very
active imitators. Young preschool children make very simple ¢irawings whereas older
preschoolers include more details in their drawings. The idea of this exercise is to watch a

=~ variety of children reptesent in a variety of ways.

a) Find five children of different ages whom you can work with and watch for 15-30

minittes. They should be of the ages shown in the chart on the followmg page. One of the
children should be your “child-study” child

4 LY

* Present each child with the following items. a cooking pan. a spoox. six small blocks.
a magazine picture of a person, a doll, crayons. and drawing paper.

As each chkd plays with these materials fill in the chart with specific examples. You
won't be able to fill in every square for every child. ‘The youngest child, for example, may
simply explore the objects by mouthing them (take necessary safety precautions}.
throwing them, and putting them in the pan. Make your notes as specific as possible.

B ~
a
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Child

' Bow Child Explored
© . Objests

Haw Child- Rela%

7 Dol and Pletur
io Real Peopla

\

Playe

How Ghild Bole

How Child Made

Whet Ghitd Dictated °

{six-month- 1o one-’
year-old) y

Name: ,

Age’

-

¥odels or Pictures

-]

- f
{one- to wo-year-old)
Namag:

Agea:

{two - to liree-year-old)
Namae:

Age: .

& .
{three-~ io fouryear old)

Name:

Age:

L

{four to-tive-yeer -oid)
Name:

A g e
O
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b) Based on these five children, what conclusidns can vou draw about huw chlldren ] ablllly
to represent develops?

”y

v
L3 - - =

I
c) What do you remember about representations you made as a child? Do you of your “
parents stiil have any of your first drawings or models?

] .’

” -

d} Share your findings in-exercises g and b with your team members, .-
/ . ~ / T o
v . » L] ' » » . ‘. »
2. Recognizing key experiences in experiencing and representing
LY - L :_ : -

Following arc descriptions of classroom situations in your preschool. In exercises a through »

you will decide which experiencing and representing key, experience(s) each situation depicts,

N

-

*  Key Experiences: Experieacing and ﬂepre'senlini[

« Recognizing objects by sotind, touch, ¢ Role playing

N faste, and smell . ¢ Making models

¢ Imitaling aclions and sounds o Maksng draw:ngs and pintings

.+ Relating models. photographs, and

- " i ¢ Obs‘erwng ihat spoken words can.be written
‘ pictures 1o real places and thlng?' Jown and read back p
B - —
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a} Lynnette. Mike. and Jamison have made a plan to dance t0 some records. {-‘xfter they put
on a record with a good heat, Lynnette says, "I%now how to shake my wrisis.” Mike and

Jamison watch and try it too. Everyone takes turns making up steps and trying out
everyone else’s steps.
identify the key experience(s).

b) You notice that Elise and Raymond have set up a grocery store in the house area. They
have also used some boards from the block area to makg a counter. Raymond asks you
what you wunt to buy. "What's on sale?” you ask.

p  Identify the key expeiience(s).

r

r
& ]

c) Brenda calls you over to the art area to admire her painttng.’She tells you to get a pen so

you can write down her story about her painting. You wyjte down Brenda's story, then
irelp her make a hew plan.
Identify the key experience(s).

L

s

k3

d) Just before outside tinie, whiie you are helpmg Clarice put on hef overshées, you heaf the
garbage truck making its daily stop across the street. You ask Clarice if she knows What

is making that sound. ?
Identify the key experiencegsl.

\ 18
e] At small-group time, you put out piles of shredded riblons, sectjons of used compuier
cards. glue, and crayons. The ckildren make collages with these materials. '.See my
playground,” Lynnette announces excitedly. ?\/ . -
Identify the key experience(s). . .

. , ' %

+ ’ " .

f)  You notice that Corey seems to be stumped on where to go next with the camping van he
is working on. You lalk with Corey about what he hac already done and discuss possible
additions. Corey says he can't remuinber whal else goes on a van. so together you go tq. .
look al a campmg van parked outside. "Oh, I'm genna pul a ladder on my van and a tre

in the back '00,” Corey decides. ~ . .
Identify the key experiences). '

15¢ - B
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g) You are working with five children who plan to make soup. The children busy them-
selves washing, scraping. and cutting tarrois, potatoes, and gelery and putting pieces
in the broth. Sasha seems to be confused ghout what goes in the pot and tosses in a
, Plastic onion. You fish the intruder oul Tand take a few minutes with Sasha to compare
" the real onion with the plastic onion. The children laste, louch and smeli both.
ldentify the ke¥ experience(s). N

LJ

h) During outside time. Marketta asks you to push her on a-wooden taxi. You would like
to involve Marketta in play with the other children so you “load up” the taxi with two
other children besides Markelta. After a few rounds you stop pushing. saying that
you're tired and someone eise needs to push. Markella v'olunlccrs,

“Brrruuummmmumm,” she says. “I'm the motor.”
.Jdentify the key exper.ence(s).

* - -

- .

i} There's real vegetable soup for snack time. During small-group time. you have your
group draw pictures of the different foods the children found in their. soup. Sam -
makes his picture by tracing around various vegetable chunks. "Can't draw thesel” ..
says, indicating the celery ridges. " 'cause my paper's too wet!”

Identity the key experience(s).

il, Review and discuss exercises a through i with your team m<mbers.
’ L4

3. Recognizing levels of abstraction
1

Representations range from very simple to very complex. from very realistic {o very
abstract. The simplest way lo recall an orange, for example. is to place a real orange in front of
you. if you ate the orange and left the peels und seeds. these reaj parts would serve te remind -
. you of the whole. More absiract ways of recalling an orange would be a photograplf! 'ay model,
drawing. or painting of an orange. If you know how to read, the word "orange” can répresent or
bring to mind an orang » ever though the word itsell bears no resemblance whatsoever to arf
orange.

reschool childrer cannot read the we ! “orange.” bul they can explore oranges; cut them

into shlfids; examine their seeds, peels. and sections: recognize pictures of oranges: and make
models or drawings of oranges. Once they have done these things, the leap to deciphering the
word "orange” at age six or seven is a natural one,

Your abilily to recogrize levels of abstraclios helps you see what makes sense to children. It
also helps you provide appropriate classroom materials. In exercises u-d. you will practice
arranging thu.gs 1n order from the most realistic to the most abstract.

| -
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a} Arrange in order a photograph of children picking up shells on the beacI:J. a book about
+ shells, shel: pruas in the sand. a line drawing of a shell. shells the childien gathered on
ihe beach. a papier .niché shell. ;

Most realistic 1.
- 2. 4

Most abstract 6.

) LY
b) Arrange in order a simple wooden firetruck, a detailed metal firetruck. The Real Book of

Firetrucks, a firetruck bell, a firetruck made from a box with bot'le cap wheels, a real
fireman’s bools and hat. .

Most realistic_ 1. \ ’ o
2. -

3
4,
‘. 5.
Most abstract 6.
¢] Arrange in order an eggshell collage, a chicken's egg:a plastic Easter egg. the boo

Horten Hatches a Who, egg-shaped Easter stickers, photographs of a chicken fayin.

Most realistic 1.

E-

o ok oW N

Most abstract }

d}-Arrange in order a blue silhouette of a cow, the book Brown Cow Fgrm. a reinforced
cardboard cutoul of a cow. a rubber model of a cow. a recording of cows mooing. a
playdough cow.

Most realislic 1.
2

3.

4,

’ 5.

' Most abstracl 6.
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Labels indicating where toys and materials go on ghelves can be realistic or abstract. The
most realistic label indicating where the blie crayons go, for example, would be an actval
blue crayon taped to the shelf. The most abstract label for blue crayons would be a

written sign—BLUE CRAYONS, For the items below, indicate how you would make four
different kinds of labels \;aryillg in degrees of gbstraction.

,J

1

ﬁ!oéi Abstract
Hems

Label

Less Bealistic
Lahel

Most Reallstic

More Ahstract
labet hej

La

i)

Cooking pans

~

1

Scissors

-

Oump trucks

%
i

Puzzles

L
Hammers

f) Review and discuss exercises a-¢ with Your leaphing team.

!

B

-

.

Pl

4. Providing materials for expériericing and representing

If preschool children are to make a wide variely of reprusentations. they need both real
ubjects to work with.and explore as well as materals with which to construct representalions of

i objects Consider materials from each aren of a preschool ¢lassroom as you fill out the following

chart.
Children in Action. Do this exercise with your team members.

You may wanl to refer to the lists of classroom materials on pages 37-52 in Young

3 &
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Materials

‘ fleal Objects for Hodels, Fhiotes, and Haterials for Making Maodels,
Area Exploring and imjtating Pictures of Rea! Objecis for Role Playing Paintings, and Grawin|
Art Area
- s
Block Area . s
House Area -
'y
Quiel Area -




O
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Aruitoxt provided by Eic:

»

Music Area

S}

Ammal & Plant Area

Construchon Area

Sard & Waler Area




* 5. Starting with real objects

Many adults feel that they are teéching only when they are telling children something. .
Following this line of reasoning, 1magme that you are in school and your ieacher reads you the
fullowing story about “ballparks.” Do this exercise with your team members. Chouse one person
to be th:: “teacher.”

Ballparks Have Hita Hew High*

We alt know that baliparks are suddenly glamowous

To iil the truth. the balipark 15 not really a park at all, bl a tarm dong a vﬂry good imitation of a park The
talpark ciamp s a gumble like the bpa creep. The only difference 1s that for reasons knawn only 1o iIself the
ballpark has chosen o pippen overbeak instead of in the nippy ozo

Shipped farm baliparks are clamped in soft. ploppy. or crumbly . .. the maypoie. The clamps stew quite
quickly and trap mimi yeliow flappers. The cunous part of the ballparks stewth begins when the flappers tit and
the remaining clips or  mits™ cram themselves in the il in a grocess techmcally known as geocarpy. The
ballpark develops at the end of those muts, the ships reaching ther ruff phase well before the indvidual patks
withinn Citnster. in the praget the clamp is ready for pestenng. The clamps, ballparks and all, are simply tatioced
by tracer and lef 1o phed for 1 few days in the llack The baliparks are \hen pished from the clips by tracers.

. The be'lpark heels geneidu: stsses of ‘B termilers, fs lip 15 largely of the unpumpled varety. a d three or
four bushtuls remitls the overgrown tempo mamiord requirement. The ballpark is qude a park.

The ongins of the ballpark are buried m history. The Headbands o} Left and Right Free World were among
the hrst i appreciate the park. Somehow the bailpark reached Cralica. There it became anmpottant loop drop.
The balipark sled many shives dunng the shiwves’ jemey to the Tied Tenas. lts early days in this paniry were
hued by this association. The prevailing term then was “sreboog.”

The taw between the Ternras gave the ballpark (s big break. Leftyails and even Keeney flukes began to leds
»Lreboog balls Keeney s camed the ballpark clamor back Yonder and baliparks became famous as a chopper
One sign of how fashionabie the balipai~ hag become was an article in a well- known ne vspaper leling

rakers how they could siiter sreboog on shingledeckers

-

"4} Now that your teacher has read this story to you, answer the followr.ng questions to see
how much you have learned:

1. The ballpark is not really a park, but is a

-

2. Another name for ballparks is

s 3, Whatis unuqual about the ballpark’ ¢ stewth and p:ppemng? .
4, What is “geocarpy”? \ .
Yo

-

5. Although tracers usually tattoo the ballpark clamp, can rakers silter b.;llparks on
shingledeckers? How do you know?

*Created by Donna McClelland, Consultant. High/Scope Educalianal Research Foundation. . .

o

: | i 1%;
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"

- 6. Which American president is most likely to have been familiar with ballparks. -
Abraham Lingoin, Jimmy Carter, or Ronald Reagan? Why? '

b) Based on this experience, how do you think preschoolers woul’d feel when asked, for
example, to talk about or represent what they know about giraffes. after hearing a story
about the habits and lives of giraffes?

’ v . . .. £
. - . .

¢} If you wanted preschoolers to find oul about gira{fes, what sort of experlenre would you

plan for them? )




d} Turn to page 173 for "Ballpark Definitions.,” Translate the st ori' into English. As you do
50, remember that many words we.use with young children are as unfamiliar and

meaningless 1o them as "mamford” ig (o you.

P-\ . ‘ . ,

- \

. e} Describe the experience you would plan for preschool children if you really wanled them
- to axplore and learn about peanuls.

» o

-~

v
R ]
’

f} *Once lile children had the opportunily lo explore and examine real peapuls, describe
what kinds of malerials you would provide so thal they could represent what they knew

" ahout peanuts. How might they use these malerials?

Q ' s '
R 146 3
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6, Child study: Imitation . . ~
" Imitation—~copying what olher pesple do—is one of the very earh?st ways chlldren represemt

what they know, .

“a} Observe again the five children you used for exercise 1a on bage 136. This time, as they

- youngest child, for example, imitating sounds a parent makes or waving his or her arms
just like an older sibling.) Record your observations in the following chart, snamng with
the youngest child:and working up to the oldest child:

Ghild ' How Child Was Imitating ’

*

play oud interact with their families and friends. watch for imitation. {You may see the Y

MName: . T .

_Age ) Y

Name

4ge

A
Name

. Age

Name -

* Age

Name ~

Age .

EI{IIC : ' | 147 16y
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b}. From your chservations, what comluamns can you rlraw about the de\?elopmenl of
imitation?

4 LN ] - ) -

i

¢} ‘Together with your team members, plan.how you would encourage preschool childre‘n to
irnitate at recall time, . 1

. v :

3 -
"

J} Tugether with your team members, plan three uircle-time games Lhal would encourage
children to imitate,

-r



va
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7. -Starting with real gxpex:iencés: Field trips =~ . ;

— " % .

One way children gan haye expetiences with real objects is by going on field trips—to
construction sites, farms. grocery stores, botanical gardens, Recently in your preschool
classroom, you've noticed 'that. Timmy, Michelle, and Raymond have begn buailding fire statidns
in the block area but seem confused about what to put in them other tham firetrucks. Their play
consists of going “rrer” like a fire siren, driving the trucks out. around the block area, and back
into.the.statiost again. In this fpgf‘rcise'you and Your team members plan a field trip to the local
fire station. . . ‘

a) First you call lh,e' fire station, set a date and time, and talk about what the children could
see and do at the fire station. During the course of the conversation, the {ollowing
possible actjvities at the fire station are mentioned. Check the ones most appropriate to .
pteschool children. . a

- O Hearing about how many gallons of water each hose carries per minute
O . Holding a fire hose; seeing how many hands will fit on themnozzle -
® - "0 Ringing the firetruck bell .

Seeing a map locating ali the fire alarm boxes in town that are wired into the fire * .
station

-

Bl !

Seeing the firemen raise the ladder on ihe firctruck
Walching a firemal,'l slide down the pole _ o .
- Hearing about the medical tmalificz'itions of.the rescue truck drivers
Looking inside the rescue truck ., . bt
Seeing the living qmu:ters of the firemen—beds, stove, refrigerator
Hearing about how many pounds of hamburger the fircme-r: GO!IS[;H'IB in a weeh
Trying on fire bouls: halts. coats ,
Hearing about the temperaturss the fire boots. hals.‘and coats can withstand’

Hearing about how chemigais are usedto put out fires

oooooood oo

Seeing photographs of the firemen rescuing a Kit\&% Trom a tree ' '
ey Q.£ &.’ ) - * .

M
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b) Next you talk abput what you might bring back with you from the fire slallon to the
classroom. .

-~

1. List things you could bring back from trerfire slanon that chitdren could mclude in
their play.

LY

! . >
* - 1

i .
2. List Polaroid photographs you could lake to help children recall their visit.

»

LS - .
-

L

(} You have just mmpleled a successful trip lo the fire stution, The children hgve seen and
done everything you had hoped they would.” You've been able 10 take Polaroid | «
pholographs and bring back the things you listed. Now you are planning follow up

*  activities for the classroom. Building on The children’s experienceS=thig pholos, and the
things you brought back, describe how you would help the children represent thoir trip
lo the {ire stalion. Do this by filling oul as muchof the following chairt as pussihl;e:

w16y
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b. Role’play

Anolher way preschool childcen represent what they know is by laking on rcles and
prelending to be someone else. Read Lhrough the followmg descriplion’uf a ‘sture” roie-play
siluation you observed'al your preschool center.

“Here, I'm the money. man. okay Tlmmy I lake l'e mone}, Hure. you put all these lhmgs on
the shelf so’s the people can buy ‘&m."
“Is this,a grocery slore. Raymond?” .

“Yep. This is a grocery slore. Here, pit these on the shell.”

"What ab¢ t the money?”

“T'll get the monev. Be righl back.”

Raymond goes Lo the art area and hurriedly Cuis sume Breen construction paper into
reciangles while Timmy puts cans, egg carlons. milk cartons, gnd plaslic fruit vn store shelves

P niade from blocks.
"Where you gonna pul the money?” Timmy asks when Rdymond reiurns.
"This big block It's my reg:sler Brrring. Brrring, Brrnng Thal opens it up,” Raymond says
’ punching "keys” on his “register.”

“Well. money man, hope some people come lo our store.”

Brenda. Elige. and lgmison come over from.the house aree. Brenda, carrying a big purse and
sporling a broad-brimmed straw hal and high-heels, has her «wu children in tow, Jamisun with a
bottle and Elise carrying a leddy bear. , )

"Mamma, Marma, b.Jy candy. We "ant candy.’
"No sir, you hush, That's bad for your teeth all that sticky sweet. Yuck!"
“But, Mamma. we wants some,”

"You wanl a spanking? Now you go and get some food and eggs. Go on, now.”

Timmy offers the lwo childrn a bag and together the three emp’v Lhe store shelf into 1l

YHow much I owe you?” Brenda asks Raymor.d

*Thal be §11. You got $117?" )

“One. two, three,” Brenda counls the bullons ¢..e has n her purse. "Nope. only $6."

“Qkay. glmmmSS You want a sucker?’ he asks the chiidren a1d hands them each a
Tinkerloy lollipop which they "Hck™ all the w'ay “hcme.”

"We nome.” Mamma arnnounces. “Open the door. I've got the grocenes " Elise opens a pretend
door. They file througl. it ane after anuther and shul il carefully behind them.

+Aller each rule-play element listed i the following chait, give as many examples «s you can
find in the "store" silualion. '

¥

. Element . Examples

1

Pretendin., o dDe
SOMEnne else




5.

1
’

Element

Examples

I
r

Shanng the pretend
role with others

-y

Using oner opject
1o stand for another

Using actions and
sounds as substitutes
lor reai achons

and sounds

Using words o
tepresent a make-
believe mtuation or
sethng

Tatking to others
wilhun the context
of the role-play
situation

Ly

164 .




9. Child study: Role play
Visit a preschool clas:room, play group, cooperative nursery, or any other group of young

children wha play together. As you watch the children, look for the role-play elements, Give
specific examples of what yo.i see, '

Roie-Play olg;jrvatian Guide

" Place: : - tﬂale: -
Children Qbserved fHames: - Ages:
Element xamples .

Pretencﬁ_ﬁg tobe
Someone else

£

Shanng the pretend

rote with mﬁ '
i

Us<ing 6r:e object 10 ’
stand for another

! * 154
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Element Lot Examples

Using actions and
sounds as subshiules
for the reat achon

or sgunds

Using words to -~
represent a make-
believe sitpaton of
setling

. -

Tatking lo others
within the context
oi the roie-piay
Stuatien

]
L4 ~

10. Recognizing experiences childien will want to represent

A mother took her four-year-old gon to gee the movie Bluck Beauly because he liked antmals.
When it was over, he couldn’t wait to tell his dad. "Dad, guess whall We sal in seals Lhat go up
and down and then got me som+ popcorn. and it got real dark. Some kids talked real loud, and
the man had to come over gua make 'em be quiet!” ]

"What was the movie about?” his dad asked. '

“A horse.” the son replied. '

"Wha! part did you like the best?”

"When the lighls went off and we ate popcorn!” ’ -

Although his niother probahly thought she was providing her Jitile hoy with the ‘opportunily
to see a good ma . ie, what the liltle boy actually enjoyed was the experience of being 1n a movie
theater. The nexl day after preschool he reported (o his mom that “Me and Beante made it movie
thealer in the hlock area. and tomarrow Mrs. Brickman is gonna help us make real popeorn!”

As you read through the following expetiences. decide whether or nol eactt experience 15 une
a Cluld would want lo represent and why.

155 165



a} Tommy lives on a farm. Every night alter supper, Tommy helps his dad feed the cows.
First he helps his dad hilch a wagon o the tractor. Then he rides the wagon to lhiégrn
where he and his dad load the wagon with hay for the cows. Tommy climbs as higl#as
he dares on the hay bales for the ride home, juraps down to opeh the pasture gate, closes
it behind the tractor and wagon, and finally helps his dad pitch the bales into the
outdoor feeder. .

Explain why Tommy probably would or would not want to represent this cow-
feeding experience. a

%

b} A local policeman comes into Mrs. Rughy's day care center to talk about safety. All the
children sit at his feet as he tells them about safety. "Now what do yon do when yeu
cone to a corner?” he asks the children.

“Hold your mommy's hand., one litlle girl volunteers.

“Tuat’s right,” the policeman says, “but first you stop, took, and listen. Can you say
that?" After gelting the children to repeat "Stop, look, and listen,” he goes on to talk
about the importance of wearing seaf belts, nol playing with matches. and not accepting
rides or food from strangers. Afler fibishing his talk. he gives each child a safety
certificate that lists all the rules he has talked about on the back,

Explain why the children probably would or would not want to represent lhis safety
lesson experience. ..

n
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¢] During vutside time a group of parents came to help with a playgroupd ¢lean-up project.
While Bobby's mom wielded the clippers, Bobby and three vther children hauled branches
away '3 the dumpster. "Look at me, f've gol a long, long, heavy branch,” said Gene.

“Leaves, leaves. look at all the leaves,” Angela chanted brushing her face wilh a
branch, T

“1 can carry lots and lets, " announced Bobny carrying five branclies at a time. "Look
at the big, big pile. It's bigger than my mom.’

Linda, Sharon. and Sharcn’s mom were raking. "My rake's stuck again. It's leeth dig
too far down,” said Linda as she untangled her rake. "This grass needs a haircut. It's too
long.” So saying, Linda abandoned her rake for a pair of scissors.

“Look, there's bugs in this grass, way down by the dirt.” Linda and Sharon’s mom
gathered’around to examine he bugs Sharon had discovered.

Explain why the children probably would or would not want to represent this
playground clean-up experience. _ s .

4

d) Al Mrs, Atwood's table, children are making cream cheese and jelly sandwiches. Each

child kas a paper plate, a plastic knife, two slices of bread, a small paper.€up of cream
cheese, and one of jelly. “This breaks up the bread,” says Eddie as he attempts to spread
is cream cheese.
“This sure is funny Iookmg—bumpy with spols.” ,
¢ “Quch, m¥ knife's sharp.” '
The sandwiches the children make are unique but tharonghly edible!

Explain why the children probably would or would not want lo represent this
sandwich-making experience. - .

+




¢)  Mrs. Bassfin is leaching a group of preschoolers how Lo tell lime. She is holding a big
cardbourd clock face and Wining the hands around to different “o'clocks.” “Now when
the big hand is here angd Lhe litile hand is here, what lime is it?” she asks. . °
“Time lo clean up,” Joshua volunteers.
“No,” Mrs. Bassfin answers, “it’s len o'clock because Lhe litile hand is on the len.
Now whal time is i1?” she asks moviag the little hand to the 11.
) " “Ten o’clock.” shouts Andrew.
“No, it was ten o'clock lasl time.” ) .
"1 think it's time for snack,” suggests Margaret.
“No, nol vet. Where's the little hand, Margaret?”
- “Righi there," ‘
“On the what?"
“On the clock,”
“No, it’s on Uie number 11 8o il's eleven o'clock. You say it, Margaret.”
“Eleven o'clock. Now can we have snack?”
Explain why Joshua, Andrew, and Margarel probably would or would not want to
represent this time-lelling experience.

.

.

o

Describe below how you could alter each experience lu make it one children would want
to represent, -y

-
.

-

f) Go back to the situations yuu decided the children probably would not wanl lo Tepresent.
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11, Representing throughout the day

a} Reread the classroom observations in Figure 1 on pages 54-59 of this study guide. Write *
down all the exumples of representations that occurred throughout the-day described.
Discuss your [indings with your team members, .

. Mare Abstract Most Abstract
Realistic Representations Représentalions . Representations

Outdoor Time

Cucle Tune

Suwa-Group
Time
~

Recall Tune

Clean-up Tune

i
VWork Tone

Hignnnyg Tife

‘ N 17
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¢) When did the least representation occur? Why?

- &

»

.
=

d} Recall time enables children to represent by talking about, describing, and sharing what
they've dune during werk time: For Denise and Sasha, whal is the value of recall time in

+ !

termas of representation? . S

-

* .

e i-. '

.



k.
¢) You want te find cut to what extent each child in your classroem is able to represent
. using crayons and paper. During what time(s} of day would you attempt to find out?

- How? ] A .

3 o .
fy A frier}q of yours asks you to observe the preschoelers in her classroom to see how they |

represent. Due to yeur busy schedule, you can only spend one time period in her
. classroom to do this. Which time period would you spend? Why?

f

161




12. Classroom situations: What would you do if . . .

Do the following exercises with your team members:

a) Rdymond and Jamison are playing Batman by running back and forth across the room
singing Lhe Batman song. Since this is disrupling just about everyone eise, you puil
. Raymond and Jamison aside. What suggestions do you make that encourage them to’
@ continue their Batman play in a less disruplive manner? How else could they represent

Batman? .

5
’ . " t
i -
W . b} Michelle comes to planning lime wilh a post card of a tyrannosaurus from the natural
history museum she visited with her family. "I want (0 make a dinosaur like this one,
Teacher,” she says. When you ask her what materials she would need, she has no idea.
Describe three suggestions you might make, involving three differeni types of malendls.
to help Michelle: get het dmosaur underway, . .

+
¥
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¢} Troy has made a road for his car out of blocks and contented himself for several minutes
pushing lpo car back and * th repeating “rum-rusi-rum.” When he cannot think of
anything mnore to do, he bey.ns running his car inté other children’s structures. When you

- join him, what do you suggest to redirect his encerptes back to his road and to exlend that

activity?

.

-
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d) Whenever Denise goes to the block area, she decides lo build a house. Aftér wtaking a
very simple structure (rio doors, windows, or separale rooms), she sits back, apparently
feeling that she has finished, and just watches the other, children in the area. When you
join her today, what three suggestions do you make to help her elaborlate her hguse?

3
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e} Samn tomes running up lo you with an aifplane he has jus! finished at the workbench. He
1s ehviously very proild of it, and asks you lo look al it. Describe three dl[ferent ways

’ you cqnld respond that.would lnvolve repre\ssntauon . .
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f} Lynnelle brings her pet goldlish, io school.-She is anxious to shpw it and talk aboul it
with the other children, Whal do you suggest? -, . .
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g} Cosey 15 very proud of his elaborate block tuwer. At clean-up time, he does nol want to
. take 1t down. What threesailernatives do you offer him?

y

hj Every time Brem}d draws a piolure using crayons, she draws a person. Describe theee
ways vou mghl atlemp! 1o help her expand her drawings.

.'?! *




»

»

Every time Timmy plays “ambulance driver,” he jumps into his “ambulance,” makes a
siren noise, "hixes” a "wounded” person. and drives off. After talking with your teaching
team, vou docide on three possible ways to extend Timmy's ambulance play Destribe
them. .



. 1} It's small-group trme. You have provided each ¢hild with colored paper, stissors, and
paste. Your goal is lo have each child use these materials le represent the playground *
X oulside. Even though you explain what you want them {o do, the children start right in
' cutliag fringes and sirips and loading them down wilh paste. Shouid you try to get them
to change their aclivity lo mee® your goal? Why or why not? By culting fringes and
o pasting, what are these children telting you about their familiarity with scissors and -
paste? What would you plan to do with them tomorrow at smail-3roup linie?

t

k] Since you'se jusl gotten - benny rabbit for the cassreom, you and your team members
decude to make bunnies:at small-group lune. Since there are three of you, you decide on -
N three diiferent els of matenials 1o use. Describe the materials, what you say to the
childrea to get them started, and what kinds of bunnies night result from each small

LU

. 3
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1] Even though Sasha is chronologically 3% years old. developmentaily he is about 1v:
vears old. After each key experience in representation. describe the expectations you
would have for him, keeping in mind that, like any 1%-year-old, be can observe and
understand far more than ke can do'o: talk about, :

. Recognizing objects by sound, louch, taste, and smell

g 9 . i




ERIC

R At £ Ty P TIRT

L

2. Imitaling actions and sounds

-~

N

3, Relating models, photographs, and pictures to real places and things

4, Role playing

5 Making models .

1




6. Making drawings and paintings

7. Observing that spo!?en words can be written down and r sad back

|l

4 i

13. Observing, eiperiencing, and representing in a pfesc}iool
classraom ’

Turn to the exyeriencing and representing checklist in Young Children in Action on pages
308-9. Spend tine in a preschoel (lassroom looking for the items on the checklist and checking
off the ones you find.

2} Deseribe this classroom’s greatest strengths in providing chiidren with opportunities for
experiencing and representing.

¥
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b) If this were your classroom. describe the changes you would make to provlde morge
opporiunities fo- experiencing and represennng

oy

hd

+

14. Representation issues to pander
a) Why ‘do children represent?
b) Do adults represent? If so. why and how? . .

] Preschoolers generally hike their representations, but adults olten say. “Mine isn't very
good.” Why? ¥

~d} How does a well-urganized classroom affect children’s opportunities to experience and
rcpresenl? =
¢} 1s it possible for peuple 16 repmsenl lhmgs or situalions Lhey haw nol experienced? Whv
or whv nat? If s, how?

T} What is the relationship between language and representalion?

gi Would childeen’s ability to reprf'si'ni vary from cullure to culture? Why e wh}, nol? It
s0. how? : .
&
bt What s the relahionship ho'wee n representation and reading? Between representalion and
maithematics?

it What s the difference befween “real” wmatenals and "absiract” materials?

1} What 1s'the relationship between rnination and role play?
L]
k) Onea chglelren begin drawing and painbing, will they continge to smitate? Wha or swhy
noi?




Aruitoxt provided by Eic:

15. Rel;i'esentation projects

. a) Repre?enl an experience you Bave hiad. Use two of the following media: mime. dance,
sculpture, drawing, painting. photography. drama. music, or writing.

b) Start a gollection of childcen’s representatjons. Include the child’s name and age. and the
date on each item. .

-

¢] Co to an art museumn-and do the following: -

1. Find two paintings on the same subject by two different artists. How are their

representations the same? Different?
L] .
2. Stand in a rpom of abstract paintinigs. What do they represent?

3, Look at Creek artifacts and Egyptian artifacts. How are the represemalmns of thess
two cultures the same? How are they different? .

4, What is your favorite part of the museum? Why? .

d} Make a Hist cf all the representations you sge throughout one day.

Balipark Definitions

Joans — peas Leftyalis — Southerners remils — fulfdis
halpark —peanu! hp, -~ od Rght — Cenlrat

bushfuis — handh,s
chopper  snack
cramor — habt
ciamg — paint

oasy — Crumbly
1000 + j0od
«mamiord ~ proten
i poie — Sy

i — iwr‘{ &

shngle deckers — r00f 0ps
shipped — sheilted

SIWeS — slaves

IERIC

., chps St mine — $mat suler — rais€
Clainier - My mits — negs sle¢ — ted
Cearen Aleg Gty - fesn stepoog alls — goober peas
amn - by Ipedh - undérgrownd ' stew — grow
drop RERIG N . Overgroyn -- adult | SIOVES ~ AMOLAIS
At ! U tattved — putied up
nack g ) pantty - counhy tempo — daiy
Hapgess 1 e Ditrk — ot termliees - wilamuns
bber . - a0 pestenng -- firveshry Trreas = Slates . ,
Prie gy ol Armgnina phae - - e Tied Teras — Unded State,
Furmihes faadre oned - dry 1] BNy
S 1% 1o i FINL prayget  cedt Jut -t
Lt O AN XA F T S N SR BN T I o] T LT
LIS st T (wd ships e Faf s LLE ot T Y o F7¥ F ¥ 11 T
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- - LI b roykers e hilir e Lrptrplend - nerede e
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| Films and Publications - .

Films

Experienging and Representing .
[PS110} Set of tour 18mm hims. co'w., s0und, 48 1rimn total
These programs demonstrate the imporlance of direct
axpenence ano representational play and show how the
preschaot environment can promote bath expenence and
represeniation. In each section. lwo leachers discuss
specihic activilies lrom ther classrcom and demonstrate &
vartety of teaching strateques

malerials but different teachingmethods and goals Useful
Part I—A Way Children Le N f\‘for stimulating discussidn of teaching slyfes and | .
[Pg””“z r;m’ fen Loarn educationat prilosophies. An accompanying observation .
Shows a vanety of classroom activittes in whlch chidren uide offers criteria by which to evaluale and revise
spontaneously represent things thay've done or saen. lassrcom activities. Also included 15 a trainers
Teachers discuss how children al cifferent stages of upplement 1hat discusses the ilms interms otthe criaha

inleliecival development vary in their atlity 10 hold detals
m mund and depict them 1n space and time They also
discuss lhe wmportance of representalionyt play for 1ater
cognitive and academic development.

Part §—Staring with Direct Experisnce

{PS112} (12 min)

Some matesals leachers can nrowde and lerhniques they
can usg fp promcte concrote @xpenence in the preschodl
classroom as a basis for Yater represenlational activity

Part ill—From Direct Experfance to Reprasentation
1P8#13} (8 i)

Teachsng strategies to heip chiidren represent thewr
experignces sequenting activibies from the contrete o
the abstracl shutlun0g the ciassroum in a nondwechve
way lo entowage chidren to represenl deas anrd
expenences in a vanely of media.

Part Iv-Strateglos for Supporting Representational
Aclivily

[P5114]} ({16 mun) )

Teathing stralegies that eneourage ¢ruldren to add detail
and compiegxly 10 thex iepresepfations. shows the
process of 1akng dctatos from the child to shimdlate
varbai represertation and lo help the chad learn that
wnhing 15 a way of represenling spoken sanguage

Observing aule Play

(PS144] 16mm frim. black & whte, sound. 15 min
Scenes Irom \he ngh ‘Scope Preschool are used fo
nlusbials @ seyuence of iole-play sduationsteachers an
recognize and enGourage in children prelending tobe
someone elsa, shanng a pretend situahion with another
persof, using one object to stand lor another. tmitating
attions of spunds. UsIng fanguage to descnibe a prelend  *
situation, using lANGUAQE ApPropridle {0 a role. remaining
A rofe-play situation for a sigmiicant amount of ime

The Block Area
{PS191] 8ot of five color imstrips and casseilo (apes. 28 7
min tolal f

4. A Place to Reprasent Things *

18 7 min)

Stroctures chidren buid in the block area- —foad's
sidowalks barns garages. houses- and ways a toacher
can respond t¢ and supporl this important worx of ycung
Couldren

. Guidelines for Evaluating Activities -

<

[P5150] Set of three 16mm ftims, black & while. sound, 58 *
min lojal, discussion gurdes inciuded N
Toese programs demonsirate alternaiive ways leachers
can plan and carry out achvities with a group of preschool
Ghuldreh. Each program shows two tontrasting styles ol
struCturing and leading a group activily, using similar

it lhe guide and offers suggestions for rewising the
achvities.

Conirasting Toaching Slyles: Smati-Group. Time
[PS151] (18 min}

Contrasting Teaching Siyles; Work Tima, the Art Arsa
{P5152} (22 min}

Contragling Teaching Slyles: Circie Time
[P5153] (18 min)

r

Representation

18mm fims with lve action; color, soynd  + !
Childran portray. or "fgpresenl.' thewr thoughts in many
ways—for example. they draw and pamt, el or write
stories, make modeis. enacl familiar scenes. Representa-

tion enriche s experience and helps toclanty thought—il is .

a crucial factor develOpmenl. as these twe films
demonshale.

Chlidron figke Represeniations !o: Many Reasons ’
{EE202}{16 mn) :

An overview of representation —why it 15 imporiant sn an

educabonat setling, whal kinds of represenlation arelikaly

1o ocgur throughoul thechild:en’s day The film p inpomts

ihe roie of represenlabonal activily n stimulating and

clarifying thuniing and in devoiopsng @ more detailed and

accurale conception of reatiy

Teachaors Make Representing a Thinking Process
[EF203} (17 mwn)

This fnm depicts, the role of the teacher in lmplementmg
reprasentation as ‘a tormal curncuioMm component 1t
demonstrates thal prl’ﬁSBl‘ltﬂhOﬂ 15 & crealive piocess
sahsfying for both teacher and chitd and siressos the rote
of the teacher as a taciatos an~ observer of chidrens
representations It aiso showssome ways leachers can use
queshgns. parhication in chiidren's actwities and
addilional matenals to help chddren expand ther
representational activities and thus thew thinking




ERIC

Aruitoxt provided by Eic:

fublications ‘ .

Writing and Beafling (#5) /

Awhor O B Hsufbookie! (40 pages). 1977

The guide conlamhs a plan for developing woing and
reating abihtkes n children BQased on the following
premses 1} that wriing and reading are best learned
together. 2} that the child's imibation kG hteracy 15 a
matter of iscoverng the conneclion between spoked and
wriltenn Janguage. 3) that the child discovers this
correchon hest when personal experiences are the basis
for the first altempts af wrting and reading Classroom

~—

L]

wnting aclmt:as can ‘nclude dictating. tracing. copying.
and eventually wriing rndapendently about the chilg s
personal expenences Reading beginswmththe Chud s own
writing and subsequently includes wntings by friends and
prnted materiais Strategres for extending chuidren s
stories antl encouraging reading comprenension are also
wiven The appendices have detaded progressions of
wnting and reading abihihes o relabon 10 Piagets
deveiopmental stages as well as ctena lor evaluaung
quaity and content 0 chiidren’s stones

{o obtain information on orp‘ermg these materlale.

Write or cali the High'Scops Foundation, 600 North River Strest, Ypsilanti, Mi 48197, (313) 485-2000

.’

s
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8/Clas$ificatioh

if

»

. Preschool hildren enjoy clussifying—exploring and talking about the,
attributes of things, discovering similarities, putting things that are the same
together, talking about.things that are the same and things that are diffezent. :
As preschoolers begin to classify, they begin to use logical thgnking skills to
distinguish characteristics of things and to sort and arrange them according io
these, characteristics. Since preschoolers’ are naturally eager to classify, it is
up to adults to provide children with really interesting materials and to
encourage children to talk about atiributes, similarities, and differences.

' ' -
v » *

1. Classification: Definitions, examples, rationale

Read pages 191-95 in Young Children in Action. Then do’exercises g-2. ‘

a) Detine and illustrate the following lerms:

Graphic collections  *

2. "Nongraphic collections g . , .

) ' . . ’ { *
Z 3. Sarting

L3
- 1

4 Class incuston

-

% Multiple class membiership D

6 Mulhple attiibutes . :
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Aruitoxt provided by Eic:

; ‘ A -
* " J ‘ X "
b} Give'at least one cxample each of a child exhibiting the f8lJowing glassificatory
behaviors: . .

1. Making different responses to different objects

] -

N #

2. Exploring attributes .

]

. '
- - . v LS
& 3. Using class hames .
4. Making graphic coliections o
~ . L 4. '
5. Sorting by identity ' e
% -
6. Sorting by similarity
‘ b 4 o~

c). Brigtiy define classification and why it is 1mpor{ant for preschoolers to have
~ ulassification experiences.

T +

v

il

“d) Explain how each of the following social institutions uses classification:

1.+ Museums -/ ¥ -
L - . . \
rF
2, librarses ,- - . )
. . *
. B
3. Post offiees
" - - ' ] ' ]
4 Schoil systems
r 4 - M
' ) ? 1 -
1 ” ‘
’ -
= 15y
177 .
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Aruitoxt provided by Eic:

Yioenaghl ot

.\

&,

e} How does the following exercise {rom Brain Boosters by David Webster (p 43}* call
upon classification skills? Would this exercise be more appropriate for preschoolers or
adults? Explain .

Ail of these are Fubbyloofers~-

1
-

-

Caty, N Y . .
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2. Child study: Children’s developing classification skills

"The idea of this exercise is lo sce for ymfirsc}f how different th‘ildre‘n classily, each
according o his or her leval of vognilive developnent, Ol course, you will notl be teaching
hildren 1o classify, They will be teaching you abou! how they classify. They will be showing
yuu whqt they understund about the athiibiles of objects and how objects go together, In this
exercise, s vu will be presenting some children with a number of red and yellow pencils, sume
lung, sume short, some sharpened, seme unsharpened. You will ask each child to make piles
uf pencils thal ge together, Whichever sorting scheme he or she chooses, each child musi

remembes the ciilerion for'sumng without being misled by other differences and simjlarities.

Between the ages of two to aboul fouy, children display only rudimentary understanding
uf dassification concepts, Two typical forms of classification behavioe hy young chuldren
during this period are the making of “gpaphic collections” and “chaining,” Mal.ing a graphic
collection imolves separaling objects @l random?with no apparen! criterion in mind, other
than, “These things go-logether begduse they are together.” "Chaining” consists of putling
ohjects in a string or in a line ingtead of in groups. A typical explanation would be, "This
ow goes with the house becauge they are both woud. This rubber horse goes with the cow
hécause they aie both animal4, This eraser goes with the horse because they are bnth rubber ”
Each decision determines the ralionale for the nexl, rather than each dedisron depending upon
strme preconceived scheq/r(e or plan for sorting, * '

When children do %gin' to use logic, in their classilication activitigs. their first attempts
usually cansist of mafy gmall groups or piles rather than a few targe ones. When presented
the pencids spoken of earlier and given the instruclions, “Put things together that .go -
together, ® sung cl;/flfreh are apl to make cight separate piles of idlentical pencils—the long,
tedd, sharpened pegieils, the long. yellow, sharpened pencils; the long, red. unsharpened
pencls. the lung, yellow, unsharpened pencils, the shorl, yellow, sharpened pencils. theshort,
red, shatpened pencils, the short, red, unsharpered pencils; and the short, yellow,
unsharpened pencils. Children who sorl this way have progressed in logical development Lo
understanding that things go together il they have common attnbutés, They also have the
“mental flexibility™ to devise a plan and complete il.

At a shghtly more advanced level. a child usually makes a smalter number of groups —the
wng, shaypened pentals (red and yellow); the long. unsharpened pencils {red and yellow), the
short. sharpened pencils {red and yellow); and the shorl, unsharpensd pencils {red and
yvoellow) ;

At asuil! gl v Tevel a ohild sorts objects into even fewer groups—the sharpened penails
(leng-short, rou-yollow] and the unsharpened pencils (long-short, red-yellow). Such children
heve devetoped several dassification skills. They know that objects and events can be
Cassifiad aceotding to then allnbules; they can recogmee a commonality among olherwise
dissemddar objects. and o they have chosen a crilerion for placing objects in a group. they
are not distiacted. . '

Find frve chifdren between the ages of three and five years with whom you'can work
ndividaally for 21 least 15 minutes Include yvoor "child-study” child,

Gather ingether a set of the following materials: two Tong red pencils, unsharpened, two
" long red peniy sharpened, two short red pencids. unsharpenedt Lwo short «od penals,
sharpened. two long vellow pencils, unshaipened. two long yellow penctls, sharpened; two
short vellow pendits, unsharpened; twao short vellow peacils, sharpened

" 179
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r 8l Amh child the following questions in the order giveuiand record eich child’s answers

.

and your observations in the chart below:

!

¢ What are ali the things you can tell me about these pencils? Tell me as many

! things about them as you can. - - .

¢ Can you put ail the pencils together that go together? Show me how you would
" put the pencils together that'go together. (Look for graphic collections. chains,

groups of identical pencils, groups of similar pencils.)

* ‘Guod. Now let’s put 31l the pencils back into one big pile. Can you put them
together again in a differcnt wav? Show me how you can make séme different
piles of pencils that go together, ° -

Child

Attrihotes of Penclls
Child ¥amed

b

s

Grng‘ps of Pencils
. Child Made First Time

-

Groups of Pencils
Child Made Second Time

7

Name:

Age: -,

—r

Name:

Age:

Name-

Age’

Name.

Age

Name:

Age




hS

b) Which child has the most advanted understanging of classification? How can you tell?

:

c) Which child has the least advanced understanding of classification? How can you tefl?

dj Do you remember any sorting and m'atching you did as a chiid?

e) Review and discuss exercises a-d with your team members.
=

3. Recognizing key experiences in classification

Classification occurs  Serever children.and objects come together. The trick for adults is

to learn to recognize the cl.._jification process as it occurs. Listed below are the key
experiences in clasificalion for preschool-aged children. As you read throughk each of the
following classroom s:lualmns you will decide whicl; key experience(s) in classification it

illusirates. ) Ju
N . Key Experiences: Classification
e Investigating and describing the atlributes  ®  Talking about the characlenshcs
* . of things something does not possess or the class 1t

" . not belong 0
e Noticing and describing how things are the does not ng ¢

same a@nd how they are diiferenl. strting s Holding mc?fe {han one allnbute N rmund at
and malching a time

¢ Usmg and describing abjects in different . D:slmguish;ng belween "some ant¢ ail”
ways . ~ .

r ,
. !
a} At Mr Barnum's small-s,roul) time (ke children are using a variety of materials to
make models and pictures of animals and peiformers they saw at the cirfus.
“Look at my tail,” says Roler! to Henry. ° S

“i did mine different, My tiger has one tail right hete on his back.” says Henry.
showing his 16 Robert with satisfaction, .
Identify the key experience(s] in classification.

. 4

g
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. b} "Look at my pizzie, Teacher. See this piece can stand up like this.”.Marketta stands a

cat puzzle piece on the rug. “And it can lic down flat like this in the puzzle, t0o.” She

fits the cat piece back into the puzzle. “It can stand up and¥ook around. and it can go

to bed.” .

Identify the k'i’!' experience(s) in classification.
1 4 - v
2
ot oo ' E .
I . “~

c) At planning time Jack made a plan to “play with those long round things. You know,
the ones with the reunds you can put together and take apart again.”
"You iffean_the Tinkertoys?" asks his teacher.
"Yeh! I'm gonna play with the Tinkertoys,” replies jack.
/ “Identify the key exper:ence[s] in classification. ’ ..

. . +
- -

-

d) “Put that truck back. Rocky.” Joey advises. "It doesn't have any wheels.”
Identify the key experience(s] in c!assiﬁcalion.

f

| . -

e) "Look at my building. Teacher,” Lynnclie calls excitedly. “See. these people’s all the
same, 50 they go in here; and these people’s all the same, so they go in here. And these
blocks all fit together, so lhey g0 here; and these chimneys are ]usl like these )

. chimneys, so they go here.”

Identify the key experience(s) in classification.
1

/ ’ . »

I Qutside Kimi and Angela find a caterpillar.
. "He's fuzzy.” .
. “He’s got some long spiky things sticking out his eyes.”
“He's tickling my%and
"thre s his feet? Oh, here they are underneath. They're ali black except for these

red ones.”
« “Let’s put him in thé sandbox.”
oo Identify the kgg experience(s) in classification. &
» . .
1 T . -~

8) Jeff very proud!y brings « box to snack time. “It's my birthday, ¢nd I helped my mom

make these cookies. There's soine for us and there's some fer the other tul «e. There's
covkies for all the kids and I made ‘em tqo. My mom said each person ¢ n take twol”
N Iddentify the key experience(s) in classification.
[ r
L
] - r
- -
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“h} it's Mia’s first day in school and Lois’is helping Mia clean up in the ari area. "Okay,

Mia? ¢ .
Identify the key experience(s) in classification.

o

»
&

now look," says Lois. "You put thiese sharp scissors hefe with these other sharp
scissors and I'll get all the round-end scissors and put 'em here in this can.’okay

i) "Here's what I'm going to do.” announces Willa at planning time. "I'm going to_dress

up in that special party dress with the lace and the big, big skirt, and I'm going to

church for % wedding.” .
. Identify the key experience{s) in classification.

v

P

1}

T

you're wearing a sweater.”
identify the key experience(s} in classification.
N

4

»
&

»

i) As®Lauren passes out the napkins at snack time, she announces, “It's too hot for &
sweater today, so'}‘m giving napkins to just people wilh_ no sweaters on. Too bad 1f

k} As Anita cleans up in the house area she sings to herself, "I'm putting in the red chips,

the-ed chips. the red chips. 'm putting in the red chips, red chips, red chips. I'm putting

in the red ... " .

_ Identify the key experience{s} in classification.
t

I} Mattis dressing his teddy bear in doll's clothes when Anil joins
bear. Matt warns him, "Some of thege clothes are too small. They don't fit cause our

+

him with another teddy

bears are too big. But some of them are okay. Here, try this one.”

I(\ienlify the key experience(s} in ¢lassification.

C -

in) AJ{ outside time a greup of children are using an old board for & ramp t6 race cars down.
After a while they get tired of this activity so they decide to use the board for a seesaw.
Not everyone who wants to seesaw can fit on, so they change it inlo a bridge (v crawl

under and over.
Identify the key experience{s} in classificalion.

o Y ~as.

i3

-
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n} At circle time Jessie and Skye announce, “We're silting logéther cause we boih have on
the same knee socks. See they're green and they have flowers up the sides.” ’

o Identify the key experience(s} in classification.

' ¢

o} Visit a preschool cla;sr;aom. Look for examples of each of the key experiences in
classification and clearly describe each one.

ey Experience o ‘Classroni Examples

+ 0 T

Investigating and
describing Ihe altnbutes
of things . ’

»

4 .

Not¢ing and descnbing

how things are the same
and how they are e
dilterent; sorting and s’
falching ‘ ’

Using and describing .
" objects in diftérenl ways” - 1

Tatang about the *. .
. characlenshcs something .
. does nof possess or the - H
' class  does not belong to A

4 . . 1

Holding more than one < ’ '
atinbute in mind at a e :

-

Distinguishing belween -
“some” and "all”

r

p) Review and discuss exercises a-o with your tesm members.

LS
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4. Providing oppertunities for classification through room

arrangement -

5

-

Preschool classreoms can be arranged and equipped to encourage children to classify.
Storing crayons by colotagives children the opportunity to sort and matth at clegn-op time, for
dxample. For this exercise’ look at each of the classroomn photographs in Young Children in
A'ction listed below and write down which key experience(s) in classification the room
arrangement or equipment is Providing. See if your team memhers agree with you.

Glassraom Photograph classitipgtim\ ey Exveriencels) Crovided .

-

Page 37 {bottom) , " .
Block shelf looking mto . ,
house area i
A
Page 41: - :
House area equipment , ™

’ -

Page 43 {left) ) -
Art area matefjgls .

¥

¢ v
Page 93 ' *
Small-group-time malerials

-

Page 95 (both) ) -
Qutdaor egquipment

\ . -
Page 97
Musicat instrumenis
+

[ . 3

Page 128
Blocks .




Glassroom Photograph

b

»

Page 132: . .
huuse area matefials

Page 191 °*
Quiet area materials

Page 200. °
Block area-materials

] [
Page 225:
Quiet area materials

Page.243:

Small-group-time materiais *

Page 257
Real baby

7 -

R s
Page 279 {boltom}
House area equipment

5. Classification: Addilg content te conversations

. .
: . : y
B L]
‘ )
L]

V'

Knowing the classification key t;xperienccs helps adults see what children are Joing and. as
a resull, adds content to their conversations with children. For example, instead of saying fo a
child who is sharing the pinecones, “Aren’t Lhese pinecones nice?” an adult aware of the

h

‘
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. 1
P X
-7 g

; w
¥ L] b -
classification key expcraenre investigating and dcscrfbmg the attrrbuth of Ihmﬁe sught say,
_ "Aren’l these pinecones brown and prickly?” ,

-

a) Expaﬁd cach of thefollowing conversational statemnents by adding content to emphasize

the classification key experience indicated. Each statement refers 10 a pholegroph in
Yourg Chllt!ren in Action that helps clarify the mnversauon

, 1. Page 192: “Denise, isn't that a lovely pile you've made.” {Investigaling and describing
2 the altnbulcs of things)
'\.

A
2.

Page 34: "Why, Mike, those two towers were magnificeni!” (Noticing and describing
how things gre the same and how they are different) . ;

= f

Page 195: "What a good idea, Sam. When you put the beans in there they da that and

., When you put them in here they don't.” {Using and describing objects in different
. ways] - .

LBt L *
. e B
' " '
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4. Page 77: “That's not mng..to work Jamisay.” fTalkmg,"nbout the characlerlqt;cs
something does not possassf -

=
b

a1 i

5. Page 191: “Yep, they both have ‘em, Timmy." |Noticing and describiné how things are
the same and how they are different) y L

a

4 - - ]
. ‘ A / .

—
2
N

!

1 ;

6. Page 179 {!eft] *Isn't she a cute baby. chlldren!" {Investigating and describmg the
attributes of thtngs]

t ]
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7. Page 170 (middle}: “See, yours is just like this.” {Noticing and,desviibing how things
., « are the same and how they are différent) Sl .
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8. Page 214; “Let’s take them out of the box bpt just wash the difty ones.”
) (Dmtmguis ing hetween ‘sorge” and "all"} s .
. ’ . } l_ . -l'-l ) ° :
e - . - ‘ . ..f'ﬁ~ o ~ a "
ca et <
s ' 3 : % \f‘ ‘ Tt * [ \
. 5. \ k N
\ > P - -
& L) . . - .
A e - - . e ’ o
e s N ‘ . VT - 1 .‘% *
% t +?
R | ) ; ; ) _
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6, Usmg small*groqp time to find out how chlldren classify

]

e

/t — . .
1 - - . ]
* v . ',. . 3 X ,
-
- 1

et st et
of

. One way to find out how rhl!dren classify is to plan small-group-tipes around (he
classification key experiences. As children work_with materipls on Lhe task set forth, adults can
walch to see what dach child does. Review small-group time procedure$ and.suggeslwns on

phges 92-94, 198-99, 204-6, 208-0 in Young Children in Action. . Vi -
a-] In this exercise, together with your team members, you are plan ning a sreall-group ume
based on the classification key experience investigating and Jdeseribing the attmbutes of

things. The children in yoyr smal! grpup atfz Elise {41}, Marketta {3}, Mlke {3} 'I'roy {3)

.and Juanita (4).- ~_ . LD
1. List the m.atenals wﬁwill need for eath child. < } -
- ) - . .
N - . ’ ,
- ¢ N * Ff .
¢ ’ ‘ 2
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. . . ]
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2. How will you gef thls small»group time started? What will you say to let the ch:ldren
know wiial towdo with the maierials? I—Iow will you c’bmmumcate with ]gamla who »

' speaks only Spanis h?
. A

3. Describe three different things you might see ehilu’ren.dning with Lhe' materials
. - " )

é . e . ) . ) . B




»

4. Describe three things you might dso to sefport and encourage children in this activity.
- f

Hd

"5. How would yoil draw this activity to a meaningful end?

-
Y

b) Together with your team members, you are pianning a small-group’ l:me based on the
classification key experience qoircmg ond describing how things ore the some oird how
they ore different, sorting ond tmolching. The children in your small group are-Brenda
[4'&] Corey (3'%), Michelle (4%), Sam (3}, and Sasha (3'!:]

1. List the materials you will need for each child.

2. How will you get this small-group time started? What wiil you say to let the children
know what to do withthe materials?

g . -

. 3
mradBe
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3. Describe three different things you might see children doing with materials {include
~ what Sasha might do).

-
#

'/ -~

e

,/ v
~4. Describe three things you might do to support and enconrage children in this activity.

//ﬁ ' .

5. How would you draw this small-group time to a meaningful end?

- ———,

~

¢) In this exercise, together wijth your team members, you are planning a small-group time
- hased on the classification key experience using and describing objests in different ways.

' The children in your small group are Clarice [3), Denise {3}, Jamison (4], Raymond i4).
Timmy {4%).
P 1. List the materials you will need for each child. - . ,
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2. How will, you get this sinall-group time started? What will you say lo let the children

knowswhat to do with the materials?

bl

4 -

4. Describe three  ags you might do te support and encourage children in this o

1 L]

L

5. How would you draw this small-group time to a meaningful en(ﬁ

10207
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7. Classification at work time

2] - .
. Once adulls are alert to classification key experiences, they can gee them vecurring
throughout work lime and in mosi other situations where children work with malerials. The
question then becomes. How do adulis act on these observitions? Review Suggestions for Adults

in Young Children in Action on pages 195-215. Then read through the following work-lime
siluations and do Lhe exercises wilh your team.members.

aj _"Look at my puzzle. Teacher. See. this piecg can stand up like this.” Marketla stands a
cal puzzle piece on the rug. “And il can lie down {lat iike this in the puzzle t00.” She fits

the cat piece back inlo the puzzle, “It can stand up and it can go lo bed,”

1. Identify the classificalion key experience(s}.

L] / . . -
2, Suggest strategies lo supporl, encolrage, or gxtend the experience(s).

a

B ” : -
b} "Look at my building. Teacher,” Lynnetie calls evciledly. "See, these people’s all the same.
and the¥ can go in here: and these people's all th. same. so they can go in here. And”
these blocks all fit togelher, se they go here; and Lhese chimneys are just like these :
chimneys. so they go here.” - !
1, Identify the classification key experience(s}. )
- R
‘ ; J
\ ! |
2. Suggest strategies tc support, encourage, or exlend the gxperience(s).
k} E \/
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¢} You see that Timmy is discouraged about something in the art area so you asx him
whalt's wrong. "Well, I want to make a motorcycle that looks. just like this one,” says
Timmy, showing you a » agazine picture of 3 motorcycle. “But mine doesn’t {ook the
same, see,” he says, show:ng you the picture he’s drawing with magic markers. "Mine
» looks different. 1 want mine to have all those things;" .

1. identify the classification key experience(s).

-

2. Suggest strategies lo support, eniccurage, or extend the experience(s).

1

s

d) Troy is at the easel but so far hasn't gotten much paint on the paper. Instead he is feeling
the paint brush bristles against his hand, cheek, and lips. He's dipping his fingers into
the paint iar, stirring avith the brushes, and using the brushes to paint his hands. When
he does try putting paint on the paper, he stops to watch the drips drip all the way down
from the top of the paper to the boitom.

L

1. Idenlif_y the classification key experience(s).

-

+

2. Suggest strategies to Suﬁporl. encourage, or extend the experience[s'}.

waw o 106 205



¢} Brenda is busily d:ggmg through the dress.up shoes saying, "yep” or "nope” as she comes

to each one. ; ]
1. Identify the classificalion key experience(s}.

-
~

. .
2. Suggest stralegies @suppurt. encourage, or extend the expenence(s]

.o

f) At the workbench, Corey is making a “wirid surfer.” He uses the hammer to pound in
nails, fo pull out a crooked nail. and to measure the length of lhe secund board he needs.

1. _ Identify the classification key experience{s].

2. Suggest stralegies to supporl, encourage, or extend the experience(s)
. it

+
- 4

g} “Look. Teacher.” calls Sam, “we're playing all the instruments. Listen to this.” Sam, Mike.

Denise, Corey. and Clarice play ygu a “concert” on the tambourines. triangles. drums, and
$ -

bells. i

1. Identify the classification key experience(s).

S 210
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2. Sugpgest slratagiés to support, encourage, or extend the experiesce(s}.

* . 4
v ¢ i " ‘
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- , 8. Restructuring songs, games, and field trips to stress
classification \ \
- . 4 .
T, Many, children's songs, games, and outings can be altered somewhat to emphasize
classification, .
a} In Young Children in Action, review suggestions on pages 197-98, 204, 211, and 213.
- H * ]
,b} With your team members, select a song to sing with children at circle time that can be
/ altered to emphasize a classificdtion key experience, .
{7 1. Write the lyrics of the song as it is traditionally sung, "
[l r/ *
/
f{
. \
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2. List the clas‘sification key experience you will emphasize. - ~

! ) 3. Revise the lyrics of the song, emphasizing the classification key experience you ~

selected. - . '

r
K
L] Ls " ' *
»
o n ‘ -
] -
9‘; K -
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e

¢} With your team m‘embqrs. select a game to play with children at outside {ime that can be
altered to emphasize a classification key experience.

1. Describe the game as it is traditionaliy played.




s} ’

L. » u
*:,-. - - -
. YR . , . :
B . » - " o
4 Lisl the classification key experience you will emphasize.
)
3 Descrlbe the a!terahons you WOuld make in the game to emphaslze the classification
key expenence you selecled . .
’ > ' . , Y . %
\
P . [
s -
il i - L
Lot e . . '
T
. , d] You and "your.leam ,mgmbers are. planning a field trip that will emphasmc classification.
. 8o far you have talkéd about going to the dairy farm, to the grocery slore, for a walk
‘ . around the block, to the natural hlstory museum, or to the pet shop.
\ 1. Select one of the above places 1o visit thal you think would prowde many
- : opportunities for classmcahon . .
- . '
L3 L3 s
] - . )

L 2 o

" 2. Lisl the classificalion key experiences you will emphasize and describe whal lhe

children will do to experience them, .
Slassiiication Key Experience What the Ghildred Will Bo
4
) &
P
1
o
' *
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- - Slassification Koy Experience Wiat the Children WHi Do .
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9. Observmg classification i in &preschonl classroum ,{"' i .
. Usmg the classification checklist in Young Chilidren in Action, pages 309-19, observe a
preschuol classroom and check off all the items that apply. f
a) What are the major sirengths of this classroom in the area of classificauon? .
..4' lfr . . 4
s ] !
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b) I this were your classroom, what changes would you make lo prowde more
classzhcahon key experiences for chlldren"‘ '

* 3
-

- [ LS

) y 106. Classification issues*to ponder o

a) Can adults teach dadsification skills to preschooltrs? For example, can adulis teach
classification by showing preschoolers how to sort crayons inlo lwfo\gvroups—éharp
.crayons and duii crayons? Why or why not? ,
] AN
’ h] What is the difference’ belween leachmg children how 1o sort into two groups and
providing children with.experiences In noticing and descrlblng how ‘lhings are the same
" and how they are different? - e -,. ‘.

’

N v - ¢) How are the key experie.ces in class;fucalmn related o dctlve learmng?l To language? To
experiencing and lepresenlmg? -
1
. ) dl If a group of preschoolets grew up on a lush tropical island without adult '@lervenlion.
would they develop classification skills? If so, how? If not, why not? : g

7 “el. What is therole.of adulis in the development of‘preschoolers' ability to classify?

-

11." Classification prajoects . ' '

a) Start a classification album. As you work with children and materials, pholograph or

. sketch examples of children sorting and matching. 4abel each photo ur skelch with the

* child’s name and age. the date. and the location.

J . ' . ‘ “ . , e
I b) Design an active-learning exerciss that would help adults understand what classification”

) - is. Try il out on sume aclults.

!

' c] Construcl a toy or design a game that would pr;xvidc classification key experientes for
| preschoolers. Have your “child-study” child try oul the toy or game. S
]
|

‘ | Py " 202 L
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Buldefine®for Evaluating Activities - |
[ES150] Set of throe 16mm lims: black & while, sound;
58 min 0tal: discussion guides included

. These programs deronstrate altemalive ways teachers

can plan and carry out activities with a group of preschool
chiidran Each program shows two contrasting styles of
structuring and lgading a group activity. using similar
matenarls but different teaching methods and goals. Useful

for stimulaling discussion of teaching styles and:

educational philosophies! An accompanying observation
guide offers criteria by which o evaluate and (evfse
classroom activities, Also inciuded 1s a trainers
supplemant that discusses thefilms in terms of the critena
in the guide and offers suggeshons for revising the
activities.

"Confrasling Teaching Siyles: Small-Group Fime

[PS151] (18 min}

Confrasting Teaching. Slyles: Work Time, tha Art Area
fP5152] {22 min} . -

Contrasling Teaching Slyfes: Circle Time
fPS!53} {18 min}

»

L

1

—j—

! Gognitivé Development Series

16mm lilms. color, sound

Each film in this series dodls with a dillerent kind of

- thinking process—classilying, senating. temporal

- thinlng. spatial understanding—and shows a sequante of

curricelum goals and corresponding kay sxperiences jor
" elementary-aged students. Each goal and expenence is
“descrnibed bnelly and flustrated with classroom axamples.
- 1. Classiflcation—A Sequsnce ol Exercises

[EE211] (25:min)

Children. gradually davelop the ability o group things on

the basis of similaritias and differences - altnibutes and

use’ they learn 10 inake and idemily‘ connections.

] 3

L

3

T
-

Write or caif the High/Scope Foundation, 600 North River Streel, Ypsitanil, Mi 48197 (313) 485-2000
fo oblain informatlion on orden‘ng these malerials, 3 .
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Seriation, finding order in différence, is the process of arrnnging objects
or ideas in-order (either physically ar r\nenmlhd according to variations in one

. of their properties$. Seriation develops as\ghildren grow physically, logically.

. angd éxperieniially. Preschool children are not yet able to master the logic of
J-=  seriationy but they are very involved in comparing, arranging a few things in '
" .order, and fitting ordered sets of objects together. While these skills do nof .
constitute serjation, they are important first $teps. '

) Co Lo »
d ‘b Y
.
\‘ . . . ‘:\ !

+ 1 ,
- . i
¥ 1. Definilig seriation .
Yo Revietv pages 217-19 in'Yuung Children in Action, then answer the following guestions-
rh) .Wha,t is seri?ion? K ~d ‘
3 ’ . . 4
.Illl <
“‘ , b) -‘.*‘:'hy\is it importgnt for preschioolers to have upportunities to make comp.:ariscns. arrange
things in ordés. dnd fit ordered-sets of objects together? :
* Lo ' . ‘
- N,
. ..I - ._._P-— AR Ta - \_' o -_._—_" o S
. .- --¢) While preschoolgrs are not yet ab!evg serlate, adults seriate both tangible objects and
abstract ideas according to a wide vidriety of dimensions. For examples of adult seriation,
arrange the following sets of objects according to the dimensions given,
‘ - P . . L] *
& # - i
. 1. Rank the following military commissions {rom the lowest 1o the highest rank:
second lieutenant ¢ 4~ LOwest 1.
lieutenant general R 2.
. caplain © 3
general ) 4 £ .
- colonel . - 5 .
, major 6.
. major genera! 7.
lieuterant colonel 8 v
#first lieutenant 9.
' brigadier general Highesk 10, .
[ .
. o .- ’
. . | L .

x &S . 204 e
Ao , 21



3 - g ' 13
O -, -
2. You've won free round-trip alrime tickets from the ail,lporl nearesl you to any one of ¢ -
* seven cities: . . ~. N . - .
, , Denver, Colorado ~ ™ Cincinnati, Ohio . - _' RN L L.
- 3 Boston, Massachuselts :Seattle,Washington - A R
Lo Washington, 0.C. New York. New Y‘orlz o ", . -,
Miami, ﬂonda X e ) R
‘ ] - i . " -t a .‘, i . "..6
In constdermg whlch cily ta visit, first Tank lhe vities accordmg {o the:r d:stm'lc'es from g
your aifport. - - w—— . . T A . . ! vy
R Fa_r?hes! from your %irpdri 1. ' oL Y e e e
' 2. e A L
. . R . K . - "e
: 4. © v T et
. ' 6 . . v .‘ Lo cor ‘-'. 'l“l L . " :
i - - - 6- M ’ ": * ‘vv - t - .‘.. o " ’
Nearest 10 your alrport, A I
" ’ i s & o r/
Second, rank the same seven oiliesjaccord:ng to destrability.. .~ =~ .. = - LT
¥ ’ Most like tc visil 1: ce ORI
. . - 2. s L Y r
‘ 3 - . .
Co s ¢ G
6.~ : r N
' ©  Least iketq visit 7. | ‘ o Lo
* ‘ - i ‘ ’ - 2 - : \' " 3. '
Third, rank lh:e cilies according to the average nightly cost of botel rooms in edch city.# ..
5 . . - » — . . ! .
. Miami 564 © - Leasl expensive “ o .
? : Cincinnati $25 2. . o . X
‘ o ‘. Washington. D.C. 369 _ 3, . . "
Seatjle $50 ot 4, . o )
* ; Boston $85 o . 5, P ' s .
s . "New York $91. ’ . ° - N N
o Denver $88 . Most expensive 7. o ’ : .
Finally, after conmdermg these.‘lh:ce factors—distance, desu‘ablliby hatel costs—you T
) . decnde to visif . - Enjoy your trip! - _ Lo
d} Describesa situation*in your life in which you h'ave used seriation, r Lo
- » - * <
’ * ;- .
L L 1 *
- — ‘ s . \ ,‘r . » -
[ i y - . ) !
* ‘ 3 3
- - r . [~
B * » ‘
. ) . . ’ ,
&) . " A
: N 205 ; .
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Review the senation key experitences listed below and described in Young Children in Action
pages 219-26.

2. Recognizing seriation key experiences

Making comparisons

Arrangmg several things in order and

describing thelr relations

Key Experiences: Seviation

« Fiting one ordered set of objects lo another

through triat and error

. In exercises a-+. you will consider some classroom situations in your preschoaol and decide
whlch serjation key experlenre is occurring in each situation.

a) It's clean-up llme Lynnette is putling away a big piie of Spoons singing as :,he goes—
“Here's a soup spoon. Here's an eating spoon Here'’s a baby spoon. Here's a soup spoon.

-

Here’s 4an eating spoon. Here's a baby spoon.”

ldentlfy the seriatlion key experience.

“Teacher, heip me. That piece was easy lo saw hul this piece 1s much harder. You do

some, okay?”

L

o

Identify the seriation key experience.

Timmy and Elise are setting up a post office in the block area.
"Now before all the people come,” Timnuy instructs Elise, “w
gapers ready. Now, we're gonna put these big papers here in these big envelopes, like
this.” Timmy puts a big paper into a ‘i ménila envelope, ' Then we gofta put these not-
s0-big papers in these envelopes.” indicaling the medium-sized envelopes. "And we gbl to

»

oul these little bitty papers in dhese little bitty éavelopes.”
"“Yeh,” says Elise, “these are the birthday parlv invitations.”
Identify the seriation key experience.

"Happy birthday, dear Sasha. Happy birthday to you. everyone sings as Sasha blows

I

out the four candles on ii.s cupcaké.

"I wish I had Sasha’s cupcake,” says [av.isén. “cause his has more candles on iL.”
Identify the seriation key experience.

+

| 2021 3 J )

we have to have dll‘lhése



e) Brepda is hunting through the gxtra mitten box for some millens to wear in the snow for

outside time. “Look, Teacher, here are some big ones for you.” Brenda proves her point by
puiting them on your hands “And here are some tiny ones for my baby.” She puls these
on her.dolly, “And kere afe some nice red ones just for me.” She slips tlem on and races
out into the snow. .

Identify the seriation key experience.

-+

. . \\“ "
) Elise has buili & big block fence hﬂ; the farm animals. “Here's where a]l the daddies go.”

-

she says putting all the daddy animals together in one corner. “Here's a place for all the
mommies, and hiere's where all the babies go except when they're hungry. Then they find
their moms.” ¢ -

Identify the seriation key experience.

+

+
o

g) “Ilikethis leuck betier than yours because it's bigger and it has bigger wheels,” boasts

Jamison.
“Well, I like mine better because it’s tinier and it can go into lots of places like this

“one right here,” replies Timmy. .

identify the seriation key experience.

H] "Look at this piciure [ made, Teacher. This one’s my dad. He's the biggesi. This one's my

" mom. She’s in the middle. And this teeny. liny one’s my baby brother He's just a dot!”
identify the seriation key experience.

7

i] San and Mike are looking at a Halloween picture book together. (

"That ghost sure Jooks scary.” says Mike.
“Yeh, but this witch looks scarier to me. Look at her mean face. She's scarier all %}
right.”
identify the seriation key experience.
%

» H
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j} Turn to the fallowing pages in Young Childzen ir sction. Briefly describe what yau see
and what seriation key experience is represented.

Page Brief Bescription

Seriation Key Experience

4

43
{tef)

217

219

220
{bottom)}

220 Co
{lo;

222

224 ———m e - -

225

2

" b
k) Review and discuss exerciges a-j with your team members.

L

3. Providing materials to compare, arrange, and fit together

To provide seriation key experiences for preschoolers, il i
malerials that children can compare. arrange, and {it together. !

-

team members. s

a) Turn to the fisl of cumparative terms on page 220 in Yol'ung Children in Action. You
decide to make these kypes of malerials available in your preschool classroom. Write
down your ideas in the following chart. Include both found and coinmercial materials.

1
|

i

stDnecessary to have a variety of
o exercises a and b with your




t

. . . .
Quiet Area House Arga Block Areis;". Muslc Area Juts!de Area

o ]
|
|

Materlals .
{o Compare Art Area

-

Heavier/Lighter

_Sharper/Blunter

. . |

Rougher/Smoother
)

. Welter / Drier
|

Loudear/Softer
. 4

_H.arderf Sciter .

L .

" | sigger/smatier
7

= = s

- rhicker/Thinner

4

¥

282




b) Chogse three of |he materials you have selected and describe and.or illusirate how you
would label them to emphasize a seriation key experience.

L]

. +

_. 4. Child study: Seriation

In Young Children in Action, review the list of materidls in three or four sizes on pages 222-
23 and the list of sets of materials that {it logether or. page 226. From each lisl, selecl some sels
of malerials that you can actually find and use, and collect these materials. You will also need

three children with whom you can spend gt least ten .ninutes spcce. They should be of the ages
shown in the chart below. One should be, your “child-study” child.

- a} Present cagh child with each set of materials and record what each child does and says
in the chart below, | ' ‘

22-&" 210 -
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child and Materials + .+ What Ghild Did with Matevials
(three-year-oid} - : . . .
o) Namer
Age: ’ |
Malerals of graduateo gRes:
. P

Matenals that i together:
{four-year-old} 1. [k, ' . ™ . .
Name' _ \ )
Age. ! A .

" Matenials ‘of gradualed sizes:”

S
Maierals that ifogether. . ) . ‘e

L1 , - ]
{Ive-year-oid) - .
Name- ,
Age ) " ! )
Maierials of graduated sizes:

4
v
' Materiais that it lqgether:
L 3
!




b) From your observations, what conclusxons can you draw about the develiopment of
seqalmn skills?

.\

.\

\\

¢} Reviewand discuss exercises o and b with your team members.
LT '

5. Including seriation in everyday conversations and questions .

Lt Seriation, like classification, can lend content to adults' conversations with children. For
example, instead of saying to a child sharing some pinecones, “Aren't these pinecones nice?” an
adult aware of the seriation key experience mbking comparisons might say, “Aren't these |
pinecones nice? This big one is light brown and this little one is dark brown.”

a} Expand each of the following conversations by adding content to emphasize the secialion .
key experience mdlcaled Each statement refers to a photograph in Young Children in )

. Action. - ’
1. Page 41 “Denise, you're‘doing a nice job cleaning up." (Fitting one set of objecis to )
another through trial and error} . . ) :

-

. ) . .
[ .
- - -
' -




&

2. Page 43 [Left) “You sure can stretch your ela;stic. Clarice.” {Making comparisons)

=]
L ]
E-]
] %
! L
[+
3 Page 47 “My goodness! Two people sawing on one pmce of wood {Making b -
comparisons}
L
: L
-
. "\

¥

"+ 4. Page 51 "These logs look like steps.” (Arranging several things in order and describing
their relations)




5. Page 54 "1 think the guinea pig lsxhungry it's good you each have a carrot for him."
(Making comparisons)

) R L3 3

*

JJI
‘
!I,'Ir LI P
II .
N
,.

6 Page 219 “Which teddy bear,are you going to play w1th ﬁrenda? {Arranging several
things in order and descrllnhg their relations) '

i
' 9

N

b} To accompany the following- photographs in'Young_Children in Action, make up ysur
own conversation emphasizing seriation,

1. Page 220 (bottom) (Making comparisons)



-

o, -
- = - 4
L) 1
Y * -
. L]
. ‘4 %
= I/
.
? ’
4 ' ’ *
’ 4
t -
o L]
- -’
s . '
1 ) ’ i
/ -
[] 13
- - N ‘
3. Page 225 {Fitting one ordered s« of ohjects to another throtgh trial and error)
' f
. H
®.
' kY ]
il ‘_ 1 -
’
.
: L3
3 ’ ’
[} J f .
4 L8
LY
-,
rF)
. - -
’ ¢) Review and discuss exercises a and b with your team members. . :

! O ] X Q,:' . N )
' ERIC , - s SR ‘
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6: Observing seriation in a classrooin

Using the seriation checklist og pages 310-11 in Young Children ja Action, observe a
preschool classroom, checking off 1, checklist items you sce.

a} What are this classroom’s strengths regarding seriation? *

~
i
L3 . .
L] » |
. L}
I
.o % "
*
* .
L 1) g -
' 1
- N - —
L}
i ¥
- : : -~ )
b) If this were your classroom, what changes would you make to provide more seriation key
. experiences for children? . .
~ %
- LY - 4 ¢
: i - .
3 . .
g . ' -




ll"- 7.

)

i

€

Seriation issues to ponder

)

a) During what parts of the daily routine would ypu expect to see tt:hi}dren seriating? ,,Why?\_

b) What is the relationship between seriation and rgpresenting? Between s:erialiop and
language?

-

¢} How does seriation affect your everyday iife? -
d) How is the nucléar arme race relatet] to seriation?

e} What is “ordered difference"? Give some examples.

Sekiation projects )
a} Dasign and build a toy that provides seriation key experlences.for preschoolers. Have
your “child-study” child try it out. . . >
. t
b) Write and illustrate a children’s story that includes seriation. Read it to your "child-
study” child. See if he or sl:e would like to, dictate a similar story to you _ .r

c} As you go through a day, make a list of all the examples of seriation you | encounter and
ali the sxluahons in which you use serjation. '

* -

L)
7
1
£9m
L}
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E . 7
Eilms .
Cognitive Development Series '
16mm films, color, sound b

Each film in this series deals with a dillgrent kind of
thinking process--classifying. seriating. temporal

-

Films and Publications -

-

.J

Findmg Order in Difference: Seriation in
Flementary Surricuia . .

Author: Charles Hohmann, repunt (3 pagss). 1575,

This aritcle defines senialion, gives examples-of senahon

il

Puhllcatiuns p :,

)

thiriking, spatial understanding— and shows a sequenceof in adult nfe, apd-traces the cevelopment ol sertation skins ’
. cusriculum goals and corresponding key expertences lor - in children. i -

elementary-aged students. Each goa! and expérience is . " ¥ .

descn%ed brielly and illustiated with classroomexamples. ’ . o .

2, Serlatlon—-A Sequence ol Exerclses : TR - .,

[EE212] (25 min) . - .

Children learn fo order obiecls along a dimension-—for . . - JREERR s,
. example.saying which of two objects is bigger, or lining e ) :
. pasple up according to height. Lt . . ! . . -

. \ . B B - T . x v .t , L ’. -
Write or call the ngh/Scope 'Foundaﬂon, 600 North River S!raet Ypshianti, ¥ 48197 {"’iSj 485-2000 L
to obfaln Information on ordering these ma!er.'afs.

~ [ V’ : ) -._‘ - .
» " . A . -
. ' #
1 o . ; ‘ o
- L L]
. ) “'u-l‘- * *
. . . . ] A .
. y [ »
- * A "
)-: . (.' . , .
. 4
. - b1 " v
- \‘
: . * L - N \ ' . L] . * ,
y . o ‘
S . . . 7 . S,
1Y ‘ b N . . * ’ N,
- - . - ! >
Lo % .
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Preschoolers are equipped with pre-number logic and judgment. They are
leurmng 1o moke judgments about comparative amounts of things, to arrange
things in one-to-one corresvondence, and to count objects they are using.
Their comparisons and counting will not always be correct by adult
‘ standards, but that’s perfectly all right. The process of thinking about ..
numbers in the best way they are able is what is important for preschoolers.

1. Ynderstanding a preschooler’s concept of number 8

To answer the following questions, review pages 228-30 in Young Children in Action.

*a) What is one-to-one correspondence? "
- ’ . ¢

b} List at least three sets of items you use every day. that correspond one-to-one. {For axample,
one rup for each saucer.} \ .

»

- \c) What is conservalion of number?

ot -

L e

S —— i _ -#’:,.-4—' o

] Ri, erring to the graphic on page 229 in Young Children in Action, if youl asked a
- ;fresri’mol child which row had more things in it, row A or B, what would you expect lhe
rhihl to say? Why?




e) Referring to the same graphicl. if you asked a preschool child which row had more things
in it, row A or row E, what would you expect*the child to say? Why?

- . . 3}

f} Read the brief description of Piaget's experiments with vases and flowers and wim
bottles and glasses on pages 229-30 in Young Children in Action. Why couild the
preschool child count six glasses and six bottles and still say there were more bottles

. than glasses?

» I3

g) If a child in your preschool classrootn counted six bottles and six glasses bui said there
were more bottles than glasses, would you try to correct the child? Why or why fot? .

N *

2 “

h) What do you recall about your own early experiences with numbers%




“
2. Recognizing number key experiences
Review the number key expericnces listcd below. Then turn to the pages in Young Children
in Action that are listed in the following chart. Briefly describe whal you see in each photograph
and identily the number key experience(s} represented. !
‘ Hey Experienca‘s: Number -
e Comparing amounts ¢ Arranging two sels of objects in one-to-
e  Counting objects ong corregpondence _
‘ . L3
Page Brief Descripiion Number Xey Experjance(s) T
83 (both)
1777 ,
" 228
230
"\
23t
- 233 : .
T 1 234 poiny
. 235
236
Ly
) 0
~ 221

' e~




3. Compari g amounts

+

inany continuous mélerials as ;,fou can think of thai you would provide in the
gwing work areas: /’ J

// Continvous Materials
/ ‘
/ ‘ f
Art * |
& ! +
- Quret r
\\

QOutdoor |

c) What are discontinuous materials?

o 222




d) List at least three discontinucus materials you ‘would put in each of the following work
areas:

Areg

House

Block

Art

Quet

Construction

Cutdoor

piscontinuous Materials

e) It's Timmy's birthday and his mother has sent in cupcakes decorated with chocolate
chips. Each cupcake has gight chocolate chips. but ¢
each cupcake looks different. Lynnette is crying beca
cupcake bas more chocolate chips than hers.

1.

rranged randomly so that
she claims that Timmy's

Why might Lynmetie believe that Timmy's cupcake has more chocolate chips than
hers, even though they both have eight chips?



N . T

2. Realizing that Lynnette’s reasoning about amounts makes sense to her, how would
you deal with the situation? )

»

~
-

3. If the strategy you just outlined didn’t work, what's a second slralegy you might try?

4!

\.

fj Turn to the photograph on page 191 in Young Children in Action. Supposc the 1eacher.
Mr. Dodd. is asking Jeff questions aboul the comparalwe amounts of things hc sees. List
al least six questmns he could ask. .

i
A

3

wl

"k
{v.



s

g) What if Mr. Dod'd asked Jeff to decide which one has more legs: the zebra or the zebra
plant. and jeff answered, “The zebra plant.” What might Mr. Dodd d¢ or say next?

+
L

~

h} Sam is playing in the sandbox pouring sand from a one-pint butter tub intc & one-quart
syrup container. “Look. Teacher,” he announces, "now I've got more,” indicaiing that
when the sand is in the syrup jar there is "more sand” than when the same amount of
sand is in the butter tub. ' ’

1. What might Sam’s rersoning be?.

2. How would you respond?

-

3

i) Juanila is IoQkir%Pal a magazine picture showing two rooms in a house. You ask her
which room haspore furniture in.it. "I don't know," she answers. Why might juar
have answered this way?

.

i} Review and discuss exercises ¢-i with your team members,

-

. LA .
ERIC 225 233




4. Arranging two sets of objects in one-to-one correspondence

Review pages 232-35 in Young Childrer in Action, Then answer the following questions
about Lhe number key experience arranging two sets of objects 1 one- -t0-onv correspondence. Do
th?ﬁt;xemse with your team members. . .

} You are stocking your classroom with sets of objects that fit together in one-to-one
. j correspendence. List at least three such sets for each of the work areas listed in the charl °
below, :

/ Ares

i Haterials

House

Block

Quiet

Art

Music

Consiruction

Outdoor

/\

b} Mike is making lots of little round balls out of playdough and sticking a loothpick into
each one. What might you say to him?

24y

N 226 - .



d)

-
- t

At small- -group time your group is making popcorn to share wilh two graups. How could
you turn popcorn making and delivering into an experience in one-to-one correspond-
ence? .

£ . ~ . ’ .
\
. . .
LN
At oulsjde time the children have made a game to “Jack Be Nimble."” At the words, “Jack .
jump over the candlestick,” each child in turn jumps over a smail stone. You and your /

tedching team decide to adapt this idea to a circle-time game involving one-to one
correspondence, How would you do it?

t

e} Elise insisls thal Markeita can't play dress-up with her and Denise because “there aren't

AS

enough dresses.” How can you help the three girls solve this dilemma, using one-to-one
correspondence? - -~

-
-
w



»
Sy

»

1- ) . -
2. ) . ’ .
» ’ 3

4. .

4

¢} Every preschool classroom should be amply stocked with countable objects. Look at
photographg on the following pages in Young Children jn Action. List all the countahle g
oh}ecls you see in each photograph.

. Page . cnuntabig ghiects

!

! i34 - P . “
{both)pictures)

{both)

41

151 -

225 .

ERIC Ty 228
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Time Block

+ d} Turn back to Figure 1 on pages 54-59 in this study guide and reread the classroom
observations. Suppose that you could relive‘the day descrihed;, and as you relived il, you

decided to seize every opporiunity that arose to encourage chlldren to count ob]ects
Brieily, describe each potential counting situation.

Counting Situations ¥

Planming Time

Work Time

Clean—a:ip :l'lme

Recali Time

' .

Small-Group Time

[

Crrcto Time R \

1 .
Outside Time

=

t
e
15




. v

e) Raymond comes up to you aif{axcited. “Look how many fish 1 made in this picture,
Teacher. One, two, three, fige, six, ten. Ten fish!" How would ybu respond? ’
: ' \

f) You're visiting a local preschool. The teacher is working with a small group of children
at a table. "Who knows how many days there are in the week?" she asks.
#Two," answers a little gicl, “today and the next day after today.”,
“Nbo,” says the leacher, “there are seven. Let's count them. Monday, Tuesday, ..." She
goes through the days of the week and the children repeat them after her,

1. How would you evaluate this learning situation as a counting experience?

»

. -



~

e
/

1}

2. What changes would you make in thls activity before you used it in your own
classroom? »

-

-

.
[y .
4
¥

y

g) Timmy and*Raymond are hauling loads of sticks from the bushes to the sand pile. After
down the aumbers, okay?” Raymond asks. Realizing that neither Timmy nor Raymond
ban read numbers. how would you comply with this request?

"

showing you the first couple of loads and coun!'ing the sticks with you, they decide they
' want you to keep track of the number of sticks in each load. “After we count, you write
)

-
.
[

L]
h} ¥ wiew and discuss exercises o-g with your team members.

H
N

&+
o

‘e
e
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8. Observmg number ekperiences in a preschool classroom

Spend some ume in a preschool classroom, .Use the number checklist on page 311 in Young .

Children in Action. Check off the items that apply. :
LY .
a} What are this classroom’s strengths in providing number expériences? .

, ’ . Fi g j

{ , . oy

‘ - L]
r -
3 -;\ .

o

. . ~
- . ' } L]
L] - £Y
L
° b) If this. were *~ur classroom, what changes would you make in providing number -
experiences? S .
» ¥ 1
\ ®
” ¥ .
-]
.- 7 ' .
~— t + .
- . “ -
L] - * -
¥ LI ‘ ¥
.
\
L] A‘\ * L)
d
+ ~
- »
g _ F
& wo* 24 "y
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7. Child study: Number

[ Child's Hame:

Date:

Child’s Age:

VAN

Location: ...

-

some number gy expenesnces?

&  Whnat happened when you joined

*  Whail did you learn about

L3

e Considering what you alreadyfm?ﬁ about
some countable malenals you know
malerials and record your observalions

® Based on your gbservalions. how WI|L you join

= »
¢
i
, .
h.,.
k .
( L]
. -
~'s concapt of number? %
. . A
o
- )
. 13 '
k)

%

- from previous child studres. pmvfde ——wilh
will enjoy Walch 1o see whal does wilh \hesg

a

L3




8. Number issues to ponder

a} Why are many adults, leachers, and parents so concerned about teaching children to,
count? N .

— 1

-

b) In this age of calculators and computers, is it still necessary for preschoolers to have the
number key experiences outlined in Young Children in Action? Why oi why not?

¢) Some preschool children learn to play the violin, eello, or piano, larting as early as age '
two, They are able to play complex rhythms even though they have no numerical.
understanding of quarternotes, halfnotes, and whole notes. Considering Lheir number

abilities and the fact that they are not yel able to réad music, huw are they able to do
this? '

9. Number projects

-

a) Borrow an_electronic math game like Speak & Math or Dataman. Evaluate the game in
‘ o lerms of ils appropriateness for preschoolers, : -

b) Design a math video game appropriate for preschooler[s.
¢} Visit a preschooler’s music lesson. How is it a number experience for the child?

d) Find all the nursery rhymes you can that involve numbérs. Recite or read them to your
“child-study” child. Together. make up your swn number thymes. ~

Q « . L 214
ERIC . .
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Mathematics inﬁ{:e Cognitively Dricnted
Gurriculum
[EE219] Seot of nine color lilrnstips and casselte 1apses,
163 mun totat
A senes of programs dealing with the mathematcal
reasoning abilities of chitldren duning chiterent stages of
intellectual development. The presentations yise scenes of
the classroom and teacher-planning sessions to show that
childreén’s math expenence can and should be integrated
-with ther everyday acimities They demonstrate how
teachers cap use vanous child-mitiated situations o help
children think mathematcally and use mathemalics to

»

Films

&

*solve problems they encounter «n thew work The three
paris of each fimsirip set deal with the precperational
chid. the "franstional” child, and the concrete operational
child. respectwely

Understanding and Using the Concept of Number
[EE220) (56 rmun) R
Understanding and Using the Concepl of Length
[EE221} (56 mun) :
Understanding and Using the Concepts of Areas
Votume, and Welght

[EE222} (51 pun)

Wiite or call the High/Scope Foundafion, 600 Norih River Straetl, Ypsifantl, Wi 48197. (313) 485-2000
{o obtain information on ordering these malerials.

O
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11/Spatial relations

Spatial relations—how things take up space. move, and relate 1o other

-things in space—occur everywhere in the physical world. Preschoolers explore

the ways things relate to one another in space—~how things look and feel:
what kinds of edges, shapes. and contours things have; how things fit
together; how things can be transformed from one shape to another and
changed from one position or point of view to another; where things are
located; how three-dimensional things look in two dimensions. drawn on a
piece of paper. Experiencing and representing spatial relations are essential
ingredients in the life of any preschooler, as well as the cornerstones of future
scientific and problem-solving abilities.

1. Developing concepts of spatial relations._ .

Review pages 238-40 in Young Children in Action. Then answer the following questions:

a) Skye, a five-month-old, is playing with a wooden train car. but when it disappears under
the couch, she picks up a rubber cow fo pfay with. Her three-year-old sister Jessie, |
however. retrieves Lhe Irain cor and gives il back to Skye who is delighted by its
reappearance. What does Jessie undersiand aboul spatidl relations that Skye doesn't, and
why is their understanding different? -

RSy

236

s
.




4

b} Imagine thal you are a one-month-old infant lying on your back on the living room floor.
Your parents and three-year-old brother are working and playing nearby.

1. Wha! objects might pass through your field of vision?

&

2. Would any of these ohjecls seem related or connected to anything else? Why or why
not? =

3. Your brother is holding a rattle up for you lo look at. In the space below, draw what
you might see,

4. Your three-year-old brother starts a game of ratlle peek-a-boo. What does he
understand about spalial relations that enables him to play this game?

[
)




Aj
: ¢} Describe any memories You have of how things or people looked to You as a very young
’ child. ’

d} How do barriers influence preschoolers’ judgments of proximity and separation?

- 4

El - v

¢} Adults call upon their highly developed spatial understanding every day. Descritie the
J spatial understanding you would have to exercie‘:e to compiete each of the following
tasks: ’

1. You are a police artist. A group of witnesses a, 2 describing a suspect and you are
drawing a composite portrait.

- ' =

2. Your neighbor has recently been confined to a wheelchair. You and a group of other
neighbors are designing and buildirg a ramp for his front porch.




=

3 A friend of yours has moved to un upstairs apartmeni The only way she can get her .-
piano up is via the exterior fire-escape stairs. You agree 10 help her.
A

A

-

“'-) 4. You have boughl your litlle sister a pedal tractor for her birlthday. Now, with
instructions and piclures it one hand ard a box full of rvarls in the nther, you begin i -
assemble il. ; )

¥

-

5. Your aunt, uncle. and two teenaged cousins,are coming 1o visit you al your currenl
+ residence. You are figuring oul where iney are all going to sleep. -

) Describe 4 spatial problem you have recently solved.

__‘):-' r} .

o 239 255 a
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2 ‘Recognizing spatial key experiénces

Spatial learning occurs wherever preschoolers and objects get together. Tu recognize these
pcourrences, review the spatial key experiences listed helow:

T '

: ¥

Key Experiences: Spatial Relations

* hilng things together and taking them apart e Learning i iocate lhings in the classroom.

* Fearanging and reshaping objects school and neighborhood

¢ .Inlerpreling represenlations of spatial
refations 1n drawings. piclures. and
photogrdphs

o Dishinguishing and describing shapes

°  Observing and describing lhings from
differenl spatial viewpoinis

s Expenencing and describing the relative
posions, drections, and distances of things

® Experiencing and representing one’s own
body

R f‘\
- a) Turn to the pho&}ﬁﬁ;’mdicaled in Young Children in Action, Briefly describe each
photograph and list the spatial key experience(s) depicted.

Page Brief Deseription Saatial Key Experience(s)

34

43 , , )
(rghty x ] -

e

52
(all three)

61

64-65
(entre
sequence)

| 253
F MC ’ . Lt " 240.




Page

_ Briet Bescription

86

{botiom)

77

9%
{top}

135
{both)

141

[

149

174

182

199

204

225

234

241
Hop)

e

241




Page Brjef Bescription Spatial Key Experiencefs)

- AN
- . 241 * .
(bottorn)

263 ' '

266

. b} Review ahd discuss exercise @ with your team members.
Y,

é

3. Room ar1angement and spatial learning !

A well-arranged preschool classroom promotes spatial learning. Do the following exercises
with your teaching team. .

T - . . . .

‘+ a) A well-arranged classroom enablés children to locate the things they needswithin if.

e Describe the role of each of the following features in helping cllildren learn to locate
things in their classroom: \

1. Well-defined work areas

2. Consistency

a

. 3. Classificatior of materials

2,
. hj How can a well-arranged classrobm help childrer observe and describe things from
different spatial viewpoints?




4

2 .
‘ '\ L]
of spatial refations in drawings, pictures; and photographs?
L] +
\ rearronging end résheping objects?
. %
Q ' .

ERIC AL

b

#

LS

vy

¢} For circle time, you and your teachigg leam ara planning to focus on experiencing and
describing the relative positions. directions, and distances of things. You decide o play
*8imon Says” and use the whole classroem in t

¢ game. How would you play this game?
(In your desgription. include at least ten lhings

Simon wduld say. ]

d} How could you use a well-arranged classroom o help childgen interpret representations

) You and your teaching team have du,uled to rearrange the classroom to accommodale a
sic area. How could you involve the children and make this into an experience in

_5¢



. 4. Spatial learning: Active learning ‘ =

Spatial learning is active learning. Many adulls try to turn spatial learning into a series of
. directions for children to follow. "Put your hand on your head.” “Put the pencils mto the pengil
box.” “Paste the round piece next to the square piece.” One way adults can avoid just giving
directions is lo set up spatial problems for children to solve that encourage childien to act and
then 1o describe their acts in words. For example,
“Where else can you put your h&nd ?aen?"
“Here."

- “Where's here?”
“In my pocket.” ¢
. For each of the following situations, you will identify the spatml key experience{s) being
. emphasized. Then, wherever you find direction-giving and verbal drill, you will describe ways to
include action and problem solving. P .

a} It's small-group time. Mrs. Gridpipe-Fin has given each child a set of nuts and bolt.
“Now, when I say, ‘Go!" you twist the nut$ onto the bolts. Ready? Go!" The children get
. busy fitting and twisting. "Stop!" calls Mrs. Gridpipe-Fin. "Oh, that's very nice, Eleanor.
, You twisted all your nuts up to the very top of your bolts. And, Timothy/you twisted
. yours [o-the middle. Oh dear, Milo, you just got yours started. You get busy and twist
those nuts up from the bottom all the way to the top. .. Good! Now. this time when I

say, ‘Gol” everybody twist his nuts down. down. down, dnd off so they're all apart again,
Ready? Go!" ) *

1. Identify the spatia} key experience[s}. .

- @
~ § -

* 2. Describe ways to include spatial problem solving.

. b) "Look at my snake, Teacher,” Logan ealis fmm the art siren.
“My.” responds Mr. Cringingnut, "that’s a long one. all right. But i'd llke a buasket. Lot
me see you chenge that snake intv o basket. Curl him right areund hinself inlo 4 basket.”

Sa L ldenjify the spatial key experience(s).

»

YRS
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¢} “Antheny, you're way on top of.Lhe climber. J bot things look redlly different up there.™

{ Mrs. Bannisler is talking to Anthony at outside time. "How about if you hang upside

down so your hands and head dangle down. .. Geod! Now I bet I look upside down to

.. YO} You sure look upside down to me!” s
. A 1dentify the spatial Yoy eiperience(sl. I
2. Describe ways to include spatial problem sdlving.
" ' * ’
LY
+ .
. ‘ ; .
. ) 1 .
. d) "lLook, Teacher. I put all the pinecones away.” : .
"Good, Jethro. you put all the pinecones into the canister next to the pot holders? ~ , -

Good. And the plates go under the cups. That's right. Now, if you pul the blank:sl over

- the doils. the whole house area will be cleaned up! N
- 1. Identify the'spatial key experience{s}). -
’ . {; . k-]
. : . . s
2. Describe ways Lo include spatial problem solving. ‘ -
’ , . 4
/ -
LY o
W - . ’ ' ) b .
e ‘ § £
. * * P \
ey . —~ ” ‘%‘ ) .
: i » -
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e) “Okay, today for cirgle time we're going to have a circle parade doing all kinds of
different things with our bodles. I'm going to put a record on and we'll all stait out by
marching as tall as we can." The music slﬁris and everyone marches around in a circles

being very tnll “Okay. now make your bodies as small as you can make them. just like
I'm doing. . o

f)

) ‘szl
f

1. tdentify -lhe spatial kej f;xpéﬁéﬁéets). . ‘.
Ty
2. Describe ways to include spatial problem solving. ' ’
f
- 1 ] “
1 . ' o

Mrs. Fellini is reading Cops for Sele to the children in her small-group time. “Who can
find the monkeys on the top of the tree? Good, Leslee. Now, who can find the flower in |
front of the house? Very good Maggie. Bob, where's the tree that' s farthest away from the _

.peddler?That's right. Mickelle, where's the monkey who's lookmg toward the sky? Grea{
Thats right.”

7 Identify the spatial key expenencb[s] . o f" :

3

] ’ A" o" L] l\‘
. . N . . . \
2. Descrihe ways to include spatial problem solving.

3

- f

.o > :
Mrs. Yamaha is playing a shape-sorting game with sonte children in the guict area. All
the wogden shapes are in a pnle and each child has a shape-sorfing card, “Everyone get o
square {o put on your card,” Mrs. Yainaha dlre( ts. “Goed. now everybody get a trmmﬂv
for your card. That's righl. Now, get a square.”

1. Idenlify the spatial key experience(s).

3




[

i

®

-

2. Describe ways to include spatial problem solving.

*
s oo

. ]

»

h) Review and discuss exercises a-g with your teaching team.

-

5. Spatial lea?ning: The need for active adults

T

= * ’ 3 i e - .
a) Active learners need aclive leachers. To see what aclive leachers do, examine the

phntographs of 1oarners and teachers from Young Children in Action indicated below and

fill in the (ellowing chart:

Page " What Childrea Are Doing

+

Vihat Teachers Are Doing

w

238

240

241 .
{bottom)  ’

243 4

248

- 258

260

263

264

7

RN




bj What can you woncude about the teachers in the photographs? How would you describe
their rol~s?

. ¢) Witheu! using words, what are these teachers “saying” about experrencing and
representing one's own body?

%=

d) Review and discuss exerrises a-¢ with your team memhers

N
. &IIC : S 248 ‘
- 26&




/6- Using spatial key experiences to deal with classroom situations

Everyday classroom situations arise thai teaching teams feel they must talk about aad plan
ways (o deal with, should similar sitnations arise agaiu. The key experiences help teaching
leams generate sirategies to try. .

Together with your leam members, read through the {ollowing classrocm situations. Use Lhe
spatial key experiences as a guide for generating the strategies lo try for each situation.

a} Mike has been climbing onto and jumping off h large, wooden block in the block area all
work time. Yon wanl 1o exlend Mike's acti®ify lo include more spalial experiences. Using
the block-area materials available—~bldcks. large Tinkertoys. cardboard boxes. small rug-
sample pieces—what are two strategies vou mighl plan? °

[N

Al

=

b) Lynnetle has been zooming her truck back and forth across the block area. often running
into other children’s structires, How could you and y  ~ *eam plan to help Lynnette
siructure and exlend her activity? Generate al least tws, ,palial siralegies.

_ ¢} For a number of days. Marketla has randomly pounded nails inlo a large picce of wood. .
What two strategies mighl you plan 1o try to make Marketta's pounding a more spalial
experience?

d} Troy has spent Lhe {irsi couple of months in preschool doiny the same thing. no maiter
whal area of the room ke works in—{illing and emplying containers. Rather than trying
to gel ham lo do something altogether new. you and your teaching leain wani o help
Troy vary this activity by adding some spatial elements Lo il. Whyt two strategies mighl
you plan?

P

e
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ERIC

Aruitoxt provided by Eic:

’ , ) .
e) Sam has been trying lo fit a small pair of panls unto a large doll. Describe two slrategies
1o help him deal with this spatial problem. .

r

i

.
-

f) Elise's mother is very concesned aboul the test Elise must take before she enters
kindergarien. She i1s particularly concerned uboul the shape identification parl of the tesl.
In vrder o allay her fears, plan iwo active, problem-solving ways to help Elise
distinguish and describe shapes.

5
§
L

g) Even though it is midway through. the school.year,«children still depend on you lo locate
classroom materials for them. Describe two ways you can help children leatn lo locale

classroom malerials on their own, - -
¥

h) You notice that your two student {eachers e not interacting wilh children dpring
oulside times The children usually climb on ;be climber, swing, th ‘w balls, push each
vther in the wagons. and jusl run. Whal lwo siralegies can you “ug st lo your lwo

student teachers to involve them with childrin in ouldoor learnin,

.
»

.

¢

1) Raymond and Timer y buill a large house with the counting cubes in the quiet area, They
were so proud of (nemselves that you let them leave it up until tomorrow. Now you and
vour team membe s are discussing other ways you conld help the boys “save” thewr
bulhng. You've decided 1o haye them draw o piciure of it but are aware that they will
need help. Desenibe Lwa steafegies to help thew solve this problem of spatial
representalion.

» O

250 4
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7. Child study: Spatial relations | o

LS

Chi me: : . Date:

Shilt's Age: : i Location: ¢

% Togewher with your 'chitd-study” chitd, plan and sel yp an obstaciechurse

¢ Take hwns goTng Ihrough lhe cowrse and decide how 10 change # 10 make o more exciing or

chaltenging
N .
s Prowde ___ with markers and paper and ask - ko draw a micture of the course
" #
¢ Have ___ _____ dictate a story L0 go wath the picthwwe Then jead tbacklo —

& What did you find oul about ——

‘s concepl of space? :

Coserving spatial relations in a preschosl classroom

a) Spend 5 morning in a preschool classroom. As you watch, check off all the items you can
in the spatial velations checklist on pages 311-13 in Young Children in Action.

4 +
1) “What ace the strenglhs of (his ciasspoom regarding spatial relations?

. | 265

251
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¢} If this were your classroom, what changes would you make.to previde more
opportunities for spatial learning?

9. Spatial relations issues to ponder

a} Suppose there were a culture in which children were carried continuously by their
parents and siblings from birth to age three. How might this physical restriction affect
the children’s understanding of spatial relations? |

b} You have a child in Your prescheoi classroom who is “aecident prone.” that is, he is so
physically active that he is always bumping into things and falling. You have dnother ,
chiid v-ho is so:cautious.that he barely moves. How would you work with these
children? .

L] c]

d)

What is the relationship belwe.en‘ spatial learning and action? And reading?

One of the children in your preschool tlassroom is tonfined ‘o a wheelchair. How would

you provide him with spatial key experiences?

e) How is the ability to look at things from different spalial viewpoints related to the’
o ability to recognize olher intellectual and emotiungl viewpoints?

-

'

10. Spatial relation projects

a) Visit three parks or playgrounds and evaluate the opportunities they provide for spatial

learning. Design a play area where spatial opportunities abound.

b}

)

d)

Design a fit-together-take-apart loy vr game using things found in & hardware store. If
you can't afford to make what you design. sketch and describe it.

Pick out one of yuur “child-study” child's favorite places or things. Photograph this place
or thing from as many different angles and points of view as you possibly tan, Show the
photographs to the child and record the child’s comments and observations. You may
want to make a book logether. | Y

Go on a shape walk with your “child-study” ¢hild. Find all the shapes you can and record
what they are and where you saw them. If you photograph vour {indings. you can end up
witlt another book.

it .
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Spatial Learning in the Preschool Years

[P5143) 16 min i.in. black & white. sound. 22 mmn

A wview of the praoperational child’s uoderstandmg of tha
way things refale 1o one apother in thrée-dimensional
space~the fook and leel of objects thewr shapes
coRtours”and edges and the way some things hit next to or
ingide ot one another This flm shows children ganing
spatial understanding through explorat.on and
mapipulaton of chrects Scenets lrom the High/Scope
Preschool suggest ways of prowding appropnate
ctassroom mMatenals and exgenences for spatial problem
solv.g There are also scenes showing the development
of spattal undérstanding in infancy

4
The Diock Area
[PS191} Sat of hve color fiimsinps and cassetls tapes.
38 7 mn tolal

31 A Pizce lo Bulld All Kinds of Struclures
{Qvmim)
How children bauld up, out. around—shows exarples of
typical structures and suggests stralegies a leacher can
use o encourage purposelul buiding

L)

Fiims

Cognitive Development Series

16mm hims. eolor. sound

Each fLilm in this senes deals with a different kind of
thinking process— classifying. sesating. lemporal

- thinking. spatial understanding—and shows asequence of

curnculum geals and c..:esponding key expeniences for
elementary-aged students Each goal and experence is
described briefly and illustrated with classroom examples

3. Spallal Relalions--A Sequence of Exercises

[EE213] (20 nun) ’-

Children onent themselves and objects in space and
mentally orgamze thewr expenence of the ppysical world

\

O

ERIC

Aruitoxt provided by Eic:

-

Write or call ihe High/Secope Foundation, 600 North River Sireel. Ypsilanii, Mi 48197, (313) 485-2000
fo oblain Informalion on orderlng these malerlals.

Son- gy
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12/Time

»

Preschoolers do not view time the same way adults do. Basically. they are
concerned with present time, with now. They are, however. beginning to view
time as a continuum,. to understand that things existed before now and things .
will exist after now. As preschoolers talk about time, describe Past events, and
anticipate future evenls in words, they strengthen their ability io understand and
deal with the cantinuity of time. They are beginning to think about a sequential
order for past evenis and to learn the words adults use to represent time. They,
still have a way to go. however, before their underslandmg of time begins to re-
semble that of an adult. .o

1. Understanding a preschooler’s concept of time

-

Review pages 267-68 in Young Children in Action, then answer the following questious:

al Infants have a one-dimensional concepl of time. What does that mean?

L4

o

b} Preschoolers are just beginning to view time as a continuum. What does that mean?

- ¢} Preschuolers sec lime suh;eclweiy while adults view time objectively. What Is the
- difference?

ERIC 265




d) The word “time” has many meanings in adult conversation. While adults understand the

meaning of time in all its various usages, preschoolers are very literal in their

understanding. Choose five of the following sentences und describe how a preschooler

might interpret them:

He made it to the big tiine!

,Check the timetabie to see when Grandma's train comes in.

A, What's your favorite pastime?

Right now he's just marking time.

If he really wants to.do it, he'll make time.

He spends very little time at home.
*, Time flies when you're having fun.
Time stood still.

U've told you time and time again.

2
*r .




LN L
¢) Even though preschoolers dun'l understand the abuve expressions the way adulls do and
. don‘t understand what a “minute” or a "year" is, why is it important for adults to use
time units and expressions in their everyday conversations with children?

- 1
~ -+

&£ .

f) How did you perceive time as a young child?

1 N
g} Ré\\:iew and discuss exercises_u-f‘vailh VOUT team members.

3

2. Recognizing time key experiences

Time key experienc.es fall into two categories. (A) understanding time units or intervals «nd
(B} sequencing events in titme. . -

{\:).

: Key Expériences: Time .

=
A Understanding time umits or intervals B Sequencing evenls in bme
. ]

* Slopping and slarting an acton or . % Antcipating fulure events verbally )

signat

*  Experencing and descnbing diiterent
‘rates of speed

¢ Expenencing and companng ime
. nlervals

¢ Observing seasonal Shanges

*  (Observing that clocks and calendars
are used to mark the passage of
fime

and making appropriate preparations

Planning and completing what one
has planned

Describag and representing past
events

Using conventional tme unts in
talung about past and fulure events

Noheing and describing the order of

"gvents

-

O * v 256
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Look at the photographs or iilustrations on the pages of Young Chiidren in Action hsted

below. Briefly describe each one and list the time key experience(s) illustrated.

Page

Brief Description

Time Key Experience(s)

48

6%

64
{teft

65

{highty. -

174
{botiom}

i84

- T

/243

266

268

27

273
g

[ o]

it




Page . Briet Description Time Key Experience(s)

4 -

276 _ ' ;

@ ‘ 3
. i
277 . P
- : >

279 '
(alp p

. %

— LN '
3. Helping preschoolers understand time limits or intervals

Review pages 268-77 in Young Children in Action. Then do the followmg exerc:ses

a) Why do preschoolérs believe,that simultaneous events of the same duratlon take up °
different Amounis of time? What influences their judgment?

. )
b) Throughout the morning, Sam continually asks, “Is it outside time vet?" Once it finally is
outside time. he asks. “Do we have to go in vet?” How could you help him deal more

effectively with the beginning and end of this liine period that seems to be so intportant
to him?

\ e . ’
. # b
' . . ”
i - % L3
2 -,
- ) « ~
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« © What confusions do preschoolers have about comparing rates of s%’ed'?'

-

-

Y

- 1
(tha You've decided'to concentrate on the time key experience experiencing and dm,crlbmg
:ﬁrffar{.nt rotes of speed at small-group time.

“1. What materials w:ll you p;owde{or ecach child?

£
L. [

’ , . e

hl
. L]

. (\y& 2. What will you say to get the small-group time activity started? . '

5 Ta

, s L Y N
. < : '
- y ' - +
N R ! . - ‘ .
L] - r Ty, ,
‘ 3. What aré four ihings you might expect to see children doing? ) T
- . 7 .
—— -~ €
" z . ‘d\, .. a
[ . \ J . &‘
4. Whiat will your role be? ¢ ¢
t . . -
;. -
f
s \
l ‘ L : Y
f 5. How will you draw the small-group lime to a meaningful end? ’ -
) o
iY - N - I
f
7 v,
» ‘ ’
¢ ' \' ‘
Ll ¢ . r ? 2? —~ '
* " 259 v .
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ERIC

Aruitoxt provided by Eic:

e) Bnefly describe ten different ways children could expertence and describe different rates

of spedd wilh their own bodies
-
ey 1
E
’ i
L]
)
e
* - 5
* +
a

f} Do preschoolers have a sense of
L3

1
.

3

at outside lime. . '
L e
L4 L%}
P 3
o e
’
- g
l" , -
- ﬁ‘. LIS
- .
? - ." x
) > e .
e
-

Y
-

) : ;
a uniforin rate of time? Why oy why not?
-
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2} Answer the following children's ‘:how-long-unlil“ queslions, using litne inlervals the
*children can understand. . -

+  « "When's my mom gonna pick me up?” Demise asks at the beginning of work lime,

.

2 "Here’s some cookies for everybody, Teacher! Can we eat ‘em now?" Michelle asks as
she arrives at school. ’
. "No. but we sure can eal them at snack time.” you reply
"How long's thai?" Michelle wants to know. {

an

3 .
k) Are preschoolers able to e lerstand the notion o vecurrend e, ime as o cyvehical
? progression? Why or why not?

L




O

ERIC

Aruitoxt provided by Eic:

f

1} You dre vis'tinga preschool in Miami, Florida. It's January and the teacher is “doing a
umt on winter.” She has decorated a bulletin board with snowflakes and snowmen .
cutouts and for circle lime she's reading a story about Eskimu children. If this were your
classroomn in Florida. what changes in the “winter unit" would you make?

-

k) A fnend ol yours is an engineerin,, student who has promised to build you a clock that
would make sense to preschoolers. Togdh-r, vou've decided thai 1t will be a 2%-hour
cdock and will tel) the daily routine time without using aumbers or words. What would

. the face of this clock look Jike? Draw a picture.

+

»

+

IV Review andd disenss exercises ash wath Yuur tepm members

3
262
/4

270 - . ‘
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4, Helping preschoolers sequence events in time

Pages 278-82 in Young Children in Action will be of assistance in answenng the following
uestions:

a) Seme people live almost completely in t~e pasl. Some live in the future, and some live in
« . the here and now, in the present. Where do preschoolers live in time? Why*

b} What do preschoolers gain as they begin to anticipate future events?

¢} What do preschoolers gain as they begin to recall pasl evenis?

»

d1 Which would be easier for preschoolers (o de—desernibe the sequence of the

describe the sequence of steps involved in putting logether the arrplanes they just made?
Why?

Seasens ar
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¢) Marketta comes bursting mlo school atter a few days absence with this story: .
"Tomorrow my dog gol hit by lthe car. We were so sad so my dad says we're going to get
a.aew dog yesterday when she gets borned frin her mother. I'm going o have my new
dog tuday when she gets her eyes open, When she drinks milk from her mother she has
to siay with her mother till she gets big,” How would you respond 16 this story beth
acknowledging Mgrkulla's enthusiasm and her altempt 10 seguznce evenic in time?

-

: . H
[} Review and discuss exercises ¢-¢ with your team members.

5. Using time to deal with everyday situations

Solve the {olowing. problems wilh your team membhers:

. . < R
4] At oulside time, Timmy, Lynnetle, Corey, and Sam are arguing aboul whose turn il is to
steer the ride-on taxi, How can you heip them sulve this problem, vsing one of the lime
Lev experiences as a guide?

L

ol

ERIC . . .

Aruitoxt provided by Eic: . =




*  b) Clarice is walking on the balance beam bul keeps bumping into Brenda who 1s in front of

her. How can you help her solve this problem. using one of (he time hey experiences as a
auide?

n
1

¢} Troy has planred to make fingerpaint and use it us he did yeslerday, but befure you can
get 0 um. he dumps some orange lempra powder on the table and 15 swishing it around
with his hands. How can you retrieve the situation by looking at it as an opportunity io s
work with Troy on time? ’

]

27y | :
ERIC
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ERIC

AruiToxt Provided by ERIC

l) Raymond, Michelle, and Mike planned to work in the music area. They started oul tiying
different instruments, but now lhey are all banging on at least {Wwo instruments apiece,
growing louder and louder, How can you join them and redirect their concertizing to
focus on one or two of the time key experiences? - ’

bl

A

.
+

e) Daenise is anxious to have her father pick her up at the end of schoul. so after she takes
off her coal, she goes to the windew o wail for him, How can vou help her gain a sense
of when he will be relurning?- .

266




. 6. Child study: Time

Chilid's Name: . _ ... ... Date: s
Child's Age: .. ___ -~ .. Lecation:

n

= Together with . make up a sloPping and s!-artmg game Play it

n

.o Together vath -« .2 Sél up a race (You might decide 10 race two cars down a ramp made rom a
block, for examplel Ask .. thought-provoking questions about different rates of speed and tme

mtervals Aok e 13 precict who 15 going (0 wig each race and why )
. Vn .
. = Altor you have done e previous exercises togettier ask — 1o draw a piclure and tell a story
o about what you have done logether
L o
® ARt vou learn about the ched s concept of tme?
e

- 7
IRIC <81
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-

7. Observing time key experiences in a preschool classroom

Visit®a preschoa! classraom and check off the items that apply in the time chechlist on pages
313-14 of Young Ctildren in Actibn.

a) What are the strengths of this classroom regarding time?

[}

-

b) 1f this were your preschool classroom. what changes would you make to provide more
time key experiences for children? s

4
] -
.

. 268




. 8. Time issues to ponder ' ,

a}

f)

8]

9. Tix.ne projects

a}

LY

b}

r)

4

&

Suppose that you are about to have a baby and a dlock supplier offers to furnish you.
with clocks. You have to choose between regular face clocks, or digital clocks, or a
mixture of both. Which would you choese, realizing that as your baby grows he or ghe is
going to learn ahout telling time from these clocks. Explain your choice.

What kind of atmosphere would you iry 1o create in your preschool classroom: one in
which children are hurried along to the next thing. one in which children have all the
time in'the world they need, or one sbmewhere in ihe middle? Explain your choice.

Do you have to set aside time to teach preschoolers gbout lime? Why or why, not?
Do preschool children from different cultures have different notions ol time? Why or why
not? . ) ’

How would you acquaint a blind preschooler with clocks and calendars?

How does a daily routine help preschoolers understand time consepts?

What is the relationship between tiine and number? Between time and seriation?
%

Ll

Design a personal clock or calendar for your “child-study” child. If your first efforl is
confusingto . make necessary modifications.

During a 24-hour period: make a noie of all the references to time you see or hear. How
would a preschooler interpret each one? .

Find a group of children in second or third grade who are learning to tell time. What dol

- they understand about clock time? What is confusing for them? Fog children to tell time,

L

ad]

what are all the concepts they have to understand? List thein. ¢
Ask your “child-study” chiid to explain these staiements to you. Record his.or her
answers. . . . , .

A stitch in time saves nine,

Time flies when you're having fun.
Tirne marches on.

Time and tide mm;ait for no man.

How old do Yeu think a chiid has to be to understand the statements? Test out your
hypothesis on several older children.

Design and try out 4 movement activity that would provide preschonlers with nne or
more hime key experiences.

>
*
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Learning About Time in he Preschool Years
[PS141} 16mm fir. black & white, sound: 37.5 min

This fum shows how leachers can help children
uwnderstand concepts of bime, it ihustrates strategies for
oncowraging chitdren to recall the past. anticipate the
witure. and observe and replesent temporal sequences
ang ntervals The lirst part shows how to help children
observe the beginming and end of ume periots, qbsewe
movement and change, and begin to represent the *
passage ol ume The second part shows how Young
chuldren learn to anticipate and recall events and observe
and predt the order «n which events occur.

- v

Cognitive Uevelopment Series
16mirn hims. color, souad

£ach him in thus senes deals with a different ind of
thinking process—classifying. serialing, temporal
thinking, spaval understanding — and shows a sequence of
curncwum goals ang corresponding key experiences jor
etementary-aged students. Each goal and experience is

descubed bniefly and illustrated with classroomexamples -

4. Temporal Rolations—A Segquence ol Exercises

{on 2 reels) (EE214] (35 min} {EE215} (16 min)

Aspetts of the development of the thid s onentation in
time—ways children (earn to understand and function
within fime, e

s

‘o cbtaln Information on ordering these malariais.

: t

Write or call the High/Scope Foundation, 600 North River Streel, Ypsitanti, Mi 48197, (313} 485-2000\

\
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13/What next?

iy L]

-

You have compiv!ed the exdrcises in this book about room arrangement.
daily rautine..teeching and planning in a team. active learning, language.
experiencing and representing. classification, serigtion, number, space, and
time. Now you musi put what you have learned together. The exercises in this
chaprer will help you think about the next steps you can take toward
providing h:gh guality preschool educauon for young ch:ldre

1° Understanding young children _ )

The Cognitively Orieted Curriculum is a way of observing, understanding, and planning for
young children. . . . ’ %

a) Review all your child-s‘t’fidy exercises and write a briel but thorough, repor! of what you

know ahout your “child-study” child. Review the repert with the child's parent(s} andsor o
teacherfs). ) - L $




’ M
. ! ’ ) .
+ i )
' 1
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® b} What things did you find oul aboul your “child-study” child other than the specific things
you were observing for? Why? . )
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s - o} s there something mussing from your réport? Sonielhing you feel you should know about
- but don't? What? Why? How would you,add this element lo your knowledge aboul your
* child-study®child? . s
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2. Comparing this preschool curriculum to others

Preschool curr;cula come in many dilferent pacxages The key is finding the. currlculum that,
to your way of thinking, best_serves children and their teachers.

a} List the other kinds of preschool curricula with which you are familiar (for exampie,

 directed learning, free play, unit-based). What characterizes each of these approaches to
learning? What is the role of the child? Of theadulis?

1

p

h) What does ‘cogmtively oriented” mean?




L} - 4

f " ~

L}
¢) How is the Cognitively Onentvd C urr:ﬂllum smular to lhew dpprodehes? How s il .
- dilferent? '

s

R

; , . .
Ll L
’ 3

g{ .
) How doe the Cognitively Onemed Curriculum encourage children o express lhmr
feelingsZthink about.others, and feel goocl about lhvmse!ves"
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3. Working with a teaching team

The Cogmtively Ooentedd Curriculwm depends on team work. taly evaludtion and planning.
«and mutual probitm selvime, ' . /

»

al List the strengthis and weaknesses ol your teaching teag,

L
h} What cid vor learn about yourself as a group member and a group leader?
— L
kl -
. -
~
2 -~
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T

¢] Interview mempers of an aclual preschool teaching team. What do they see as the
problenis and s siisfactions of teamnwork?

+ -

") Where do the members of a teaching team turn when they cannot solve a problem
together? .

e) Would you be willing lo comna yourself to the leam-teaching approach? Why or why
not?

29y
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4, Early childhood issues
a) What are the major issyes facing early childhood educators today?

F 4

. 2

bl How would you deal with these issues?




r v - . -

¢} What do you plan tv do next Lo provide high quality breschool education for young
children?

’
L)

o

. L 278 2.
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5. Study guide evaluation

a)+ If it Wwere vour job to revise this study guide. what changes would you make?

*

&

N

b} Please share your ideas wilh us. Send your revisious, suggestions, and comments 1o;

Study Guide Evalualion
¢/o Mary Hohméann
High/Scope Press
600 Noreth River Sireot

, Ypsilanti, M{ 48197

~

Thank yon and best wishes in your career in early chiidhood education.

Cae R399




EXERCISES IN THE
COGNITIVELY ORIENTED
PRESCHOQL ‘CURRICULUN

Designed lo beusedin conjunclionwith Y0ung Children in Action, the preschool
curricufum manuat that has become a classic in its hi2ld, this study guide provides %
activa Tegmning experiences fo give students ano practitioners an n- depth

s+ . understanding of the Cofpitively Orienled Preschoo) Curriculum,

Each chspier Is keyed 1o a chapter in Young Children in Action @nd provides

® Problem-solving exercises

*- Issues to think about |

» Real-life clasiroom exampies of what children do and how adults can *espond

¢ Sirategies for designing activities based on "Key Expenences for Cogniive
Development” . . -

¢ Delailed guidelines for child observation

s Suggestions for working wilh & teaching team

-+ & ldeas lor working with bilingual children and children with spegial needs

-This study guide brings the i'-!igh! Scope Cognitivély Onented Curnculum 1o Iile/

by Mary Hohmann with a foreword by David P."Weikart
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