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Preface

Cultural beliefs and attitudes about what it means to be female
or male influence all of us. Recently, beliefs about what
fomales can and should do have been changing. Beliefs about
male roles are changing too. Students need an oppertunity to

examine themselves in a new light-—and to make decisions about

their lives.

This program, Fair Play: Developing Self-Concept and De~ision-

Making Skills in the Middle School, has two main purpose=: to

expand each student's female or male self-concept, and to in-
crease each student's decision-making capabilities. Because of
the recent emphasis on teaching basic skills in the schools, a
third focus of the program is to improve students' academic
abilities and skills. —-Specifically, the program goals are as
follows:

¢ To help students expand their self-concept in relation to

their female or male identity, including their role behavior,

personality traits. and occupational aspirations and
# expectations

® To increase students' self-confidence and participation in
making decisions

® To increase students' academic achievement by helping
students change stereotypic attitudes toward particular
content areas and alerting them to the relationship between
subject matter and occupational opportunity

Program units are a series of five student texts and six
teacher's guides designed to.supplement components of the

present curriculum. In each of these units, students have the
opportunity xo‘discover information that can enable them to ex-
pand their female or male self-concepts. Students are ercouraged
to examine Stereotypes about what girls or boys "arc like" and
what girls or boys "should do." Students then have the oppor-
tunity to make personal and group decisions based on the
knowledge they have gained.
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The units, which fécus on specific skills, re as follows:

® Decisions and You-—a 12-lesson prerequlsite decision-making
urnit 1n which students learn personal and group decision-
making skills {student text and teacher's guide)

e Declisions about Roles—a 20-lesson soclal studies unit in
which students find out how roles chance over time and how

., pecple can choose and define their roles (student text and
teacher's gu¥de}

¢ Decisions about Language—a 20-lesson language arts unit in
which students compare and analyze female and male language
{student text and teacher's yuide)

? Decisions about Mathematics——an 18-lesson math unit in
which students learn how to collect and interpret gquanti-
tative data while examining economic and career-related
issues about females and males {student text and teacher's
guide)

i
|
|
i
® Decisions about Science—a 17-lesson science unit in which
students examine female and male characteristics and

behaviors in relation to genetics and environment {(student
text and teacher's guide)

® ecisions about Physical Activity—a 29-lesson physical
education unit in which students participate in a physical
fitness program designed to improve students' fitness skills
and attitudes toward physical activity (teacher's guide)

The teacher's guide for each unit contains not only the student
materials but also detailed annotations to aid the teacher in

planning and presenting each lesson.

8 &;
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Introduction

This unit, Decisions and You, is designed to develop decision-

making skiils 1n middle school students.

=]

Students 1n this age group are in the critical transition from

childhood to adolescence. Decisions and You addresses the need

for middle school students t0 make rational decisions for them-
selves by considering which academic courses to take, which
role options to choose, and how and when to partic;pate in
family, peer. and commun%ty affairs.
Although both boys and girls can improve their decisinn-making
skills, research indicates that females, especially, lack the
decision-making skills that are necessary in order to be an
active citizen in today's society. Girls often display low
self-coenfidencé, a low sense of political efficacy, and limited
expectations for participation in decisions that affect them in
the home, school, and work force. In short, girls do not view
themselves as dec;sion makers. Since women 1ln today's society
~?,, have more opportunities t0 be decision makers. girls' self- .
concepts must expand in order for them to take advantage of these

opportunities.

The 12 legsons in this unit are grouped into four parts (see
Contents). Part I, Decisions Are Everywhere, acquaints students
with the notion that they make many decisions every day.
Students are encouraged to observe what decisions are made by
those around them. especially by their families, and to cbhserve
who makes them, how, and why.

Part II, Making Individual Decisions, introduces students to five
' skills used in making personal decisions: (a) getting the facts,

{b) considering values. (c) crnsidering alternatives, (d) con-




sidering the advanéages and disadvantages of each alternative,

and (e) being fair.

Part III, Making Group Decisions, provides students with the

i
i
1

opportunity to learn waﬁs to influence the decisions of others

and to bring about change in gccu ;s through the use of nine

participation skills. - . , g .

Part IV, Decisions and Your Lif., presents sipuationg in which

students can apply their new skills to making both individual

and group decisions. These summary lessons focud on areas of -

decision maklng that are directly related- to male and female
self- concepts—mareas such as career choices, role OpthnS for
males and females, academic achleVement. and possible"barriers

to full participation in society.

TEACHING THE UNIT

To implement t' _-e lesscns, you will need an appropriate number

of copies of the student text, a teacher's guide {(which includes
the Unit Performance Test and answer sheet), and an Implementation
Handhook. .

The unit is designed so that teachers can use it in one of three
Gays. First, the lessons can be used sequentially. on a daily
basis, which will require four to five weeks. Second, the les-
sons can be interspersed with the regular curriculum preogram over
a longer period of time. Third, individual lessons or series of
lessons can be used in conjunction with:pqrticular-topics at ap-
propriate points. The way the lessons are used should be based
on the necds of students: other curriculzr priorities. and

classroom time constraints.

ta




Because the unit is structured according to a decicion-making
model, 1t is strongly suggested that the lessons used be
sequenced to allow student involvement in all four decision
phases. Otherwise, the decision-making impact of the unit will
be lost. A sample sequence for a class not using the entire unit
might be twe lesscons from Part I, fiQe lessons from Parts II

and I1T, and one or two lessons from Part IV. In this ‘way,

students wi1ll have an opportunity to complete each part. The
lessons rhosepn should work srcotk’; together, be appropriate for
the particular level and age of the students, and relate to the

present curriculum.

As a guide to using the lessons with different levels of students,
three possible aprroaches to the lesson are outlined under Teach-
ing Suggestions in the Teacher Overview for each lesson. Level 1
1s the minimal course; activities at this level can often be oral
instead of written, and the approach should allow relatively mo:re
time for reinforcement. 6 Level 2 is the regular course. And ‘
Level 3 1s the enriched course; the approach at this level often
includes additional activities on the assum}tion that students
can more quickly master the skills in the minimal and/or regular

" course and proceed to expand their skills in other activities.

In general, Level 1 refers to sixth-grade students, Level 2 to
w/,e%venth-grade students, and Level 3 to eighth-grade students.
However, the ability and motivation of children vary greatly
from region to region and from school to school. Care should be
; taken to choose a level that seems appropriate for your par-
ticular classroom. In many cases during field testing, for
exampléi sixth~grade students casily wcrked through Level 2
aétivitles. Activities, then, should be scheduléd and presented
in the way that seems best for your class.
/ ‘ -
Since the emphasis of these materials is on the affective as Qell
as the cognitaive thinking-process, it is essential that you the

teacher crgate a climate of aacep@gnée in which the students feel




free to oxpress a variety of viewpoints. 1In many instances,
questions have no right or wrong answers. Eliciting from the
students their honest, thoughtful answers to these questions 1s

nccessary for the unit to be a success.

You are encouraged to make a special effort to ensure that a
large proportion ¢of both female and male students participate

in the activities, discussion: and decis:on making.

Many of the activities can be done by students individually.
Somctimes the text indicates that an activity should be done
with partners or 1n small groups. In general, activities should
be done 1n the way that seems most appropriate for your studente
and classroom organization. If activitiecs are done in small
groups, you should circulate through the class to help groups
that may have difficulty. (See page xvil for tips on small-group

management. )

MATERIALS

Student Materials

In each lesson, studens participate in a variety of activit:ies,
including reading the text and answering guestions ,with or without
partners}, and participating in class discusslons, small-group

~tivities, and recle playing.

The evaluation exercise at the end of many lessons 18 called a
Flight Check. Flight Checks may be used as small guizzes for
grading purposes, as tests if the evaluation activities for
several lessons are accur alated, or as self-cvaluation activities
for students' information only. Lessons in the first or last part
of the unit do not have a Flight Check, since the main ohjective
of these lessons is either exploration or personal and group

decision making.

Iz
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Teacher's Guide

The teacher's guids contains the student ‘ext and annotated
materials for your use and convenience. Each lesson is preceded
by a Teacher Overview that indicates the lesson's duration and
pUrpSEéT student objectives, teaching objectives, evaluation
activity, special preparations, and backgrouné‘information. Some
lessons may need more time than that specified, depending on their
level of difficulty, students' level ¢f involvement, and use of
optional activities. In the teacher's guide, the answers to

student questions are included within each lesson.

Unit performance Test

In order to determine the students' level of readiness before
beginning the unit, you will need to administer the unit pretest
(Unit Performance Test). At the completion of the unit, you should
readminister the test to determine how much students have pro-
gressed and i1n what areas they need additional assistance. The
pretest/posttest, as well as the answers, is included in the back
of the teacher's guide (see pp. 127-37}.

Implementation Handbook

The Implementation Handboox is deslgned to assist the school—its

faculty: students, and adminictrators. as well as students'
parents—ain carrying out the pasic goals of the Fair Play program.

For your convenience, the handbook is designed as a reference.
Sections addressed to both teachers and administrators involved
in the program include Program Goals, Description of Units, and

Program Evaluation. A section entitled Administering the Program




specifically addresses administrative concerns, while the section
Teaching the Program contains material particularly useful for

teachers.

You will probably make the most use of the handbook while you are
planning implementation of the program. But keep it handy through-

out, for use in clarifying particular aspects of the program.

RESOURCES

The following print resources were used in developing this unit
and may be useful sources for teachers desiring further infor-
mation. The audiovisual materials listed in this section may
be used at appropriate points in the unit to heighten student

interest and reinforce learning.

Print Materials

Banks, James, and Clegg, Ambrose. Teaching Strategies for the
Social Studies. 2nd ed. Reading, Mass.: Addison-Wesley,
1977.

Kurfman, Dana, ed. Developing Decision-Making Skills. Washing-
ton, D.C.: HNational Council for the Social Studies, 47th
Yearbook, 1977.

LaRaus. Roger. and Remy, Richard. Citizenship Decision Making:
Skill Activities and Materials (Grades 4-9}. Reading,
Mass.: Addison-Wesley. 19/8.

Massialas, Byron, and Hurst, Joseph. Social Studies in & New
Era: The Elem2ntary School as a Laboratory. New York:
Longman, Inc., 1978.

Rokeach:, M. Beliefs, Attitudes, and Values. San Francisco:
Jossey-Bass, 1969.

Shaver: James P., and Strong. William. Facing value Decisions:
Rationale-Building for Teachers. Belmont, Calif.: Wadsworth
Publishing Co., Inc.. 1976.
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Audiovisual Materials

Listings

Nonprint Resources in Women's Educational Equity. Prainceton, N.J.:
Educational Testing Service, 1978. 243 pages. For sale by the
Superintendent of Documents, U.S. Government Printing Office,
Washington, D.C. 20402. Stock number 017-080-01836~5.

Positive Images: A Guide to Nonsexist Films for Young People.
Linda Artel and Susan Wingraf, 1976. 176 pages. Avallable
from Booklegger Press, 555 29th Street, San Francisco,
Calif. 94131.

Women and Work—New Optinns: A Guide to Nonprint Media. Linda
Artel, 1979. 76 vages. BAvailable from the Women's Educational
Equity Communications Network, operated by the Far West Lab-
oratory for Educational Research and Development, 1855 Folsom
Street:; San Francisco, Calif. 94103.

Films

Accompl ished Women. 25-minute color film (1975) showing inter-
vi #S with siX successful women, discussing such topics as
the women's movement, affirmative action hiring, and child
care. Rental $25. Available from Extension Media Center,
2223 Shattuck Avenue, Berkeley, Calif. 94720.

Beyond Black and White. 28-minute color film {produced by
Motivational Media, 1975%) examining and challenging attitudes
of prejudice against minorities, and exploring the work of
affirmative action to counter such prejudice. Available from
Avanti Films, 8271 Melrose Avenue, Los Angeles, Calif. 90046.

Changing Images: Confronting Career Stereotypes. Richard Murison.
l6-minute black-and-white film (1974} tracing changes in
attitudes about sex roles, as children participate in activi=-
ties to change attitudes. Rental $14, sale $30. Available
from Extension Media Center, 2223 Shattuck Avenue, Berkeley,
Calif. 94720.

The Changing Role of Women. Color filmstrips {(2) with records or

cassettes presenting a discussion of equal opportunity, and
the past and present contributions of women. Available from
Scott Education Division, 104 Lower West Field Road. Holyoke.
Mass. 01040,
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Katy. Monica Duniap. 16-minute color film showing a 12-year-old
girl who assumes responsibility for her bhrother's paper route.
Shows opposition she faces from paper boys and t.e paper
shack manager. Rental $18, sale $225. Available from BFA
Educational Media, 2211 Michigan Avenue, P.0. Box 1795,
Santa Monica, Calif. 90406,

Other Women, Other Work. Joan Churchill and Janie Kennedy.
20-minute color film (1973} showing women working in stereo-
typically male occupations. Available from Extension Media
Center, 2223 Shattuck Avenue, Berkeley, Calif. 94720.
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wIPS ON SMALL-GROUP MANAGEMENT

Although getting students to work in small groups can be frustrat-
1ng for you and sometimes unproductive, it c¢an also be rewarding,
both socially and academically, for your students. Here are some
suggestions to help you and the students have successful experi-

ences with small-group work.

L
Advance Preparation

Make sure You know cxactly what yolt want students to accomplish
in their groups, and make sure you have enough materials for
each group.

Organizing Students into Groups

In general, assign students to groups instead of allowing them to
choose their own. This way, ou will avoid the prospect of c¢cliques
working together all of the time, some students being left out, or
all of the high achievers or low achievers being in one group.

You can assign students in one of two ways: (a) randomly group
them, having them count off or having them choose cards marked with
numbers or symhols for each group; or {b) arrange the groups so
that they are balanced for race: sex, skill level, and compati-
bility.

When you randomly group students or balance the groups, explain to
the students why they are doing small-group work: You want them

to learn how to work with one anofher, respect one another, and
learn from one ancother; you want them to get to know everyone

else in the class: and- you want them to work seriously on the
problem at hand. Emphasize that working in groups is an extremely
important life skill. Be sure to let students know that you do not
expect them to be perfect at group work at the beginning. It

takes practice and certain skills. It's serious business!

Xvii
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Make sure the students know exactly where each dgroup is to work.
Put three to five students in each droup. The groups should be
small enough so that everyone can easily participate.

Guidelines for What Happens in the Group

Be firm and explicit about what you expect from the students.
Establish rules for group work and make sure everyone understands
the rules. Have the students help you in establishing these
limits for effective group work. Emphasize that everyone is ex-
pected to contribute to the group and to listen respectfully to
every other group member's ideas.

Be sure to tell students specifically what you expect them to

produce from their work in the group.

You can assign a group leader., tell the group to choose one, or
simply allow a leader to emerge within each group., You may choose
each of these strategies at different times. It is often helpful

to have a group recorder.

Set a time limit for the work. If you expect the students to
accomplish several things: break up the task into small tasks and
time segments. You might say: "I want each group to list at

least three reasons that so few women work as physicists. You have
five minutes to complete this assignment. When you have agreed on
three reasons, I will give you the second part of your assignment.
Okay, your five minutes begin now." Then circulate among the
groups. Help groups if they need it and be ready to hand them (or
verbally explain) the next part of their assignment when they are
ready. As much as possible, keep to your time limits. Sometimes
you will need to extend the limit if you have underestimated the
difficulty of the assignment or students’ degree of interest in it.

When you allow more time, set another specific limit.




Circulate & .ng the groups. and interact with them. If a group
is having problems, try to help by providing hints, asking gques-
tions. or giving feedback about how the group members are working
together.

Provide students with instruction in ways to cooperate. come to
agreement. generate ideas, solve conflicts, assume responsibility,
and respond to one another. Discuss and have students practice
the following productive group behaviors: (a) giving ideas and
information:; (b} encouraging other group members to share by
asking them for information. ideas. opinions. or feelings:

(c) actively listening: (d) clarifying and making connections;

and (e) checking to see if the group agrees on an idea.

Collect the results, or have the students share with the class the
results Of thelr group work. Be sure to have a procedure for
students to follow in cleaning up and in returning any materials
used,

Evaluation

To emphasize the importance of group work, you can assign grades
based on students' efforts to work together and the excellence of
their product. Group cooperation and responsibility to the group
can be rewarded by assigning to all students in the group the same
grade. Provide frequent opportunities for groups to evaluate how
thelr membhers have worked together. 1In addition, provide students
with feedback about how you think group members have worked
together.

Xix
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Decisions Are Everywhere Part |

TEACHER OVERVIEW FOR LESSON 1

Duration: One or two class periods

Purpose: To help students understand the concept of decision
and understand themselves as decision makers

Student Obiectives:
¢ To identify examples of individual and grour decisions

® In given situations, te identify decision makers and preople
affected by decisions

® To define the word decision

Teaching Suggestions:

Level 1: Activities B and C, orally; Activity E {or
Activity A}; Activity F

Levels 2 and 3: All activities {Activity E, optional)

Vocabularv: Alternatives, decision, individual decisions, group
decisions, affect

“

Evaluation Activity: Activity F (for general information about the
use of evaluation activities, see page xii)

Special Preparations: For Activity E, vou will need to have on
hand enough magazines for the class. You
may have one magazine for each student Or One
magazine for each small group of students

Background:

The following are the main points Of the lesson. Make sure
to emphasize them as often as appropriate.

® A decision is a choice among alternatives.
x ‘ + 1]
® Everyone is a decision maker.

* Both individuals and groups make decisions and are af-
fected by decisions.

, ¢ A personal decision is a decision that is made by an
individual and that affects mainly that individual.

® A group decision is a decision that is made bv a group
or that affects that group.




Lesson : Whet Are Decisions?

Activity A (discussion):
Decisions. decisions

To help yourself to think about decisions,
try to remember television or magazine ads
you've seen. For each ad, discuss the

following guestions:

A-1 What decision is the ad trying to get
you to make?

A-2 What decision could you make instead?
For example, what other products could
you buy instead of the one being
advertised?

A-3 Is anyone in the ad making a decision or
telling you about a decision he or she
made? If so, explain.

A~4 What products try to get the attention
of only women or only men? Why? Is

this good or bhad?

Al

A2
A3

Usually, the ad 15 trying (0 get the
viewer or r@ader 10 buy a Product.

Variety of answers

Otten, the ad emPloYs a testimo-
nial strateg¥ o which someone
exPlams  “‘why 1 switched 10
{product).” Some ads show the
decsion.making “process {coffes,
detergent}. In these-ads, a person
i asked to try out three brands
{altermativest and choose the one
he or she hikes the best,




Lesson |

-your alternatives,

Activity B:
Your own decisions

What is a decision? Are you a decision maker?

Well, think of it this way: when you get up
in the morning, you must decide what to wear.
You probably have several choices. For
example, you may have jeans, a dress-up
cutfit, and a wool suit. These are your
alternatives. As soon as you choose one of

them, you will have made your decision.

Some time this week, you will probably decide
what to watch on television. You may have
several alternatives, or choices—sych as a
comedy, a movie, or a talk show . Your deci-
sion will occur as soon as you choose one of

»
!

As you can see, a decision .involves choosing
one alternative from a set of alternatives.
Alternatives are all the possible choices in

a decision situation.

2.3
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some decisions take very little thought.

These decisions are almost like habit. For

example, you probably don't spend much time ' *
deciding what television program to watch.

Other decisions require much thought. Most

people probably think carefully about which

new car to buy.

Think about your role as a decision maker.

B-1 Here are some common questions that B-1,8-2 VaretY of answers
require deClSJ.OnS.l ‘For each On?; ,make 83 Sample answers. what car 10 buy,
up three alternatives. Be specific. what groceries 1o buy. where to

. , s e, o work, who will d
That is, list actual programs, clothing, the choces for e o,
and so on.

-

¢ What will I wear today?

¢ Whom do I want on my team?

¢ Which television program do I want
to watch tonight?

¢ What will I eat for lunch today?

B-2 List two other Questions that you make
decisions about during the week.

B~3 List three situations in which your
parents have to make decisions.
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Decisions can be made by an individual or by

a group. Decisions that are made by only one

person are individual decisions. Examples ‘of

these are; what to wear, what individuals to

choose for friends: and how much time to spend

on your homework.

A group decision isg made by two or more

people. The U.S. Congress: for sxample,
makes group decisions. The senators and
representatives in this group decide what
laws to pass. Thése laws are group deci-
sions. Your school's student council also
makes group decisions.

o
A group decision 1s also any decision that
directly affects (changes) a group. Some-
times: one individual may make a @ecision
that affects a group of pPeople. For example.
most decisions made by a judge or by the
President affect many people. As a result,
these are called group decisions. Your

teacher has probably made some decisions
about rules for your class. These decisions
are group decisions because they affect the

whole class.

25
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Some-decisions are both an individual and a

group decision. For example, any time you
vote, you make an individual decision—and
you also take part in a group deciéion.
Remember—all the votes must be counted for

a decision to be made!

B-4 List three examples of individual B4 Sample answars: what to wear,
1 e what tQ eat, how to bebave «n Class
decisions. {This last example could also be a
group decision, sipce SOMEone's
- i L TP behawvior may affect the entwe
B-5 List three examples of group decisions. group.}
B-5 Sambie answers  student council
elections, any decisions made by
two or more PeoPle. commuites

ACﬁVitY C: decinions, family decisions
Decisions affect people

To _affect means to change or to have

consequences. You can tell whom a decision

will affect by seeing who must take the
conseguences (results) of the decision.

Some decisions you make probably affect only

you. For example, you may decide to eat

candy for lunch instead of vegetaples. Only

your stomach will take the consequences of
this decision. Only you will be affected.

However, some of your individual decisions
affect others. 1If you decide to talk in ‘
class, who is affected? Obviously, everyone

who can hear you is affected by your decision
to talk.
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Cartoon A

C-1 Whether to watch television ar
read a boak

C 2 Thebay¥

C-3 To read the book. ta watch
telewvision

C4 Indwidual

C5 Tke boy

Who is affected by the decisions of the U.S.
Congress? g&veryone in the United States is
affected. Ffometimes other countries may be
affected. In other words, everyone must obey
the laws or take the consegquences.,

To find out more about who is affected by
decisions, look at the cartoons that follow.
Then answer the Juestions above each
cartoon. )

"

C-1 wWhat decision is being made?’
C~2 Who is making the decision?

C-3 What are two possible alternatives for
this decision?

C-4 Is the decision an individual or a group
decision?

C-5 Who is affected by the decision?
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Lesson 1
Cartoon A
.. . . ~
C-6 What decision is being made? C6 Whether or not to hire the appli-
cant {man) for the job
C-7 Who is making the decision? C7 The employer lwoman)
. . C8 To hire the apphcant, not 1o hire
C-8 What are two possible alternatives for the aPPlrcant
this decision? C9 Croup, since the decis'on will
affect everyone in the company
C-9 1Is t_:hg declsion an individual or a group G-10 Mainly the applicant {if the appli-
decision? . cant accepts an offer, the decision
affects the entire corpany)
C-10 Who 1s affected by the decision? Additiongl questign, f the
emplover decides to hire the
applicant, what decision will the
apphicant have 10 make?
Answer whather Or no1 10 accept
[ )

m/// / ////jl
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Cartoon €
C-11  To whom 10 throw the ball

C-12 The boy with the ball

C.13  To throw it 1o the Oirl, 10 throw
W 20 the boy

Ca4  Both an indwidual and a group
deciston .

CA5 The entire team

What decision is being made?
Who is making the decision?

What are two possible alternatives for

this decision?

Is the decision an individual or a group

decision?

Who is affected

by the decision?

12
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What decision is being made?
Who is making the decision?

What are two possible alternatives for
this decision?

1s the decision an 1ndividual or a group
decision?

Who is affected by the decision?
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Cartoon O

C-i6 For whum to vote

C-17  The woman

CI8 To vote for or goginsg

C-19 Boih an individual and a group
{the individual has decided for
whom 10 vote, but all votes must
be counted for & decision 10 be
made)

C:20 The electorate
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02

03

Alrnost everYone, wcludmng
tuldren, makes decisions

Sample answers  thimkang of
alternatives. finding out related
mformation, consider:ng the ad
vantages and disadvantages of each
alternative. undesstanding what ic
wnDd0rtant 10 this choice, being
realistic 10 making a final decision

Activity D:
Class wrap-up

D-1 Discuss your answers to the question
in Activities B and C.

D-2 Can You think of anyone who does not
make anyY decisions?

D-3 What do you think is needed tO make a
good decision?

Activity E:

Decision makers

Make a collage ©of decision makers.

Present your c¢ollage to the class or
small group.

Explain which decisions are made by an
individual and which are made by a
group.

Explain who may be affected {(changed)
by each decision.

3
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Activity F:
Flight check

Did you understand this lesson? To find out,

answer the following questions without looking
back at the lesson. Then, your teacher will

help you check your answers.

P-1 Are you a decision maker? Fa Yes
, F.2 Aanswer shoulo include idea of
F-2 1In vyour own words, define zhe word making a choice among akternatives
decision.

F-3 a. whom 1o save

F-3 Look at the fellowing illustration: b superwoman

¢, 1o tave the baby. to save the
hiker; to save both if posaible,
to do nothing

d. baby, wker

a. What decision is being made?
b. Who is making the decision?

c. What are four possible alternatives
for this decision?

d. Who is affected by this decision?




TEACHER OVERVIEW FOR LESSON 2

Duration: One oOr two class periods

Purpose: To involve students in a familiar area of decision
makingf-thg family--and to introduce the concepts of
authoritarian decision and democratic decision

Student Objectives:

® Tn giver situations, to identifv family decisions and
generate alternatives

¢ To identify examples of authoritarian decisions and demo-
cratic decisions
Teaching Suggestions:

Levels 1 and 2: All activities except Activity E; may
wish to do Activities B and/or ¢ orally

Level 3: All activities
Vocabulary: Democratic decision, authoritarian decision, adult

control, adult authority, male adult control, female
adult control

Evaluation Activity: Activity F (for general information about the
use of evaluation activities, see Page xili)

Background:

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

® Authoritarian decisions are decisions that arse con-
trolled by the leader({s) of a group--or by the Person
or persons in authority.

¢ Democratic decisions are decisions that are shared
among members of a group.

® Authoritarian and democratic decisions are each some-
times appropriate in most families.




Lesson 2: Thinking about
Family Decisions

Activity A (discussion):
Who makes family decisions?

Who makes decisions for your family? On the
board, your teacher will draw a chart like
the one on the next page. Fox each decision,

the teachexr will tally the class's responses to

find out who makes these decisions in your
family. Then, discuss the guestions that

follow the chart.
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A

A2

A-3

ERIC

Aruitoxt provided by Eic:

Fanily Decision Chart

Mother
only

Father
only

Both
parcnts

Parents and
children

Children
only

What food to buy

What furniture to buy

What car to buy

What to eook

Who should do ehores

When the children should
go to bed

Where to go on vacation

What television shows to watch

When to do homework

Others:

The trathtronal role of mothers
n our society has been to make
deciions abour the day-to-day
runming of the household Such
decisions include what food 1o buy,
what to cook, who should do
chores and when to send the
children 1o bed  Now that more
mothers are working, ther dec-
SN role 13 changing

The trachi.onal role of fathers
11 our society has been to make
decisons about large expenditures
such as Porchasing a house or car,
or going on vatation However,
nOw that more mothers are
Aocking, the deciston role of
fathers 15 changing

In many famehies in whech both
soouses work outside the home,
rofes are often i coniflhict, espe-
cdlly when one spouse 15 unwithing
to share household chores 7o'
resolve role conflicts, some coubles
are agreging o shave househdlid
chores and farmaly care

Raa

Are some decisions made mostly by
mothers? Which ones? How can you ex-
plain why mothers make these decisions?

Are some decisions made mostly by
fathers? Which ones? How can you ex-
plain why fathers make these decisions?

How does working outside the home
affect who makes which decisions?
Think about who would make the deci-
sions if both parents worked, and who
would make the decisions if only one
parent worked.

18




Lesson 2

Activity B:
Choose a family

This activity is about two families who must
make some decision.. First, read about the

Baker family.

ﬂ

The Baker Famlly

The Baker family is made up Of three
people: Lynn, a mother; Vera, a grand-
mother; and Lesley, Lynn's l2-year-old
daughter.

Lesley is very popular at school.
She spends a lot of time after school
with her friends. &8he 1s having soO
much fun that she doesn't have any time
left for homework. During the last
quarter, her grades were mostly Ds and
Fs. Her mother and grandmother are
very upset.




Lesson 2

What decision does the Baker family need to
make? You can find out by asking what
problem the Baker family has. Their problem
is how to get Lesley to earn better grades.

They must make a decision about how to solve
this problem. In making this decision, they
have several possible choices, or alternatives.
Some ©f these alternatives might be:

e Grounding Lesley until her grades start
improving

® Helping Lesley do her homework

e Hiring someone to help Lesley understand
her homework ’

® Encouraging Lesley to decide to improve
her grades so she can get a good job
some day

Who do you think should make the decision?
That 1s, who should choose the best alterna-
tive? You may think that Lynn and Vera
should make the decision together. You may
feel that all three members of the family
should make the decision. Or you may think
"that Lesley should make the decision.

Carefully read the family description that
follows. As you read, think about what
pronlems the family has and wh.t their
,alternatives might be., Then answer questions
B-1 through B-3,

20
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The Creasy Family

The Creasy family is made up of
four people: DeWayne, age 46—husband,
father, and professional writer;

Carlotta, age 45-—wife, mother, and

accountant; Joanna, age 13; and Tony,

age 11.

They live in the suburbs in
Connecticut. They have some problems,
Carlotta feels overworked. After
working all day, she still has to cook
and clean at night. DeWayne is
worried because the house 1$ never
quiet enough for him to do his writing.
Joanna is upset. She loves science,
but her high school counselor suggested

that she take home economics instead.
Tony feels that bhis parents are too
strict. He is not allowed to go out
after 10:00 p.m., and he is not allowed
"to visit his friends on weeknights.
Also, he and Joanna have to do the

dishes every night.

¥
B-1 What is one decision that is faci ng B-1 Possible decisions  trow 10 share
: 5 tasks 5o that Carlotta doesn’t leel
the Creasy family? overworked: how to provide more
quiet for DeWayne. how 10 counsel
- : : : * Joanna about what courses to take.
B-2 Think of two alternatives for this what {if anything} to do about
decision (in B~l) and write them down. Tony’s problem
. . . B.2 Variety of answars
B-3 Which family member (s) do you think 83 Suwa t
N . -3 Stedents ma¥ thank the “man’ o
should make the decision? Explain why ‘ the home of the “head” of the
you think so. house should make all the
decisions. The next activity wili
help them explore the idea of
’ democratic vs. authoritarian deci- .
sion making in famities.

| . o9 3o - ) -
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Activity C:
Democratic and authoritarian decisions

Families can have either a democratic ©Or an

authoritarian decision-making system—or a

mixture of the two.

Democratic decisions are shared among members
of a group.

Authoritarian decisions are not shared.

Instead, they are made by one person or a o

-

] few persons in a group.

People generally agree that there is a time
and place for both authoritarian and demo-
o cratic decisions. Do you think a tax raise
should be an authoritarian decision oOr a

democratic decision? Because a tax raise

affects everyone's pocketbook, most people
in the United States would agree that a demo-
cratic decision would'be best. They would

make this decision by voting.

In families, authoritarian decisions are
often best. Your father or mother wouldn't
wait to take a family vote about whether to
get your little brother out of ﬁhe middle of

the street. Neither would your parents ask

..%

e ]

you how much money they should spend on a
new car. These decisions are usually made

by the adults who are in charge of the
family.

W

o
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Often in families, democratic decisién making
can also be used. For example, the whole
family might decide where to 9o on vacation.
In that case, the decision would be demo-

cratic.

Usually,nfamily decisions are controlled by
adults. This decisicn-making system is

called adult control or adult authority.

Families can also assign authority according

to whether a person is male or female. For

example, in some families, all important

L

decisions are made by the male adult. In .

. this case, the family uses male adult control.

If female adults make the decisions, the
family uses female adult control. gater you
will think about which kind of authority is

the most fair in certain situations.

-

F £y,

23




Lesson 2 *
. Read the 10 attitudes (C-1 through C-10) q
listed below. For each attitude, decide
which kind of family decision-~making system
it best describes:
a. Adult cortrol (authoritarian)
b. Male adult control (authoritarian}
€. Female adult control (authoritarian)
d. Control by the person who makes the
most money f{authoritarian)
e. Decision shared by adults and
children {democratic) '
Write the letter—a, b, ¢, 4, or e—: Xt to
the attitude; d
C1 s C-1 Children should not be allowed tO make ‘I
c2 b decisions. Parents sh~uld make all the .
decisions.
C3 a
ca e C-2 Most of the important decisions should l
c5 ¢ be made by the father.
¢ C-3 Most of the important decisions should '
be shared by all of the adults.
C-4 Children should be allowed to help adults I
make as many decisions as possible. That
way, the children can get practice in

decision making.

C-5 The person who makes theé most money in
A the household should make the decisions.
After all, if he or she weren't working,
the family couldn't exist.

C-6 Family members who cook and take care of
the household are doing just as much as
those who are making money. Therefore,
everyone who helps the family in any way
should have a part in making the decisions.
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c-9

If a hushand and wife disagree, the
husbhand should make the final decision.

If a husband and wife disagree. the
wife should make the final decision.

If a husband and wife disagree, the one”

who has the most information should make ©

the decision. Sometimes the wife is
more qualified to make the decision.
Sometimes the husband is rore qualified
to make the decision.

Families should try t® make sure that
everyone, except for very young children,
is responsible for making at least a few
decisions.

Activity D:
Class wrap-up

i
Discuss the decision your group chose
for the Creasy family. Who made the
decision? Was it democratic ©Or
authoritarian?

Lock at the chart in Activity A. Which
decisions were mainly authoritarjian?
Which were mainly democratic?

Some people heljeve the "man"™ of the

family should make the most important
decisions. Do you agree or disagree?
Why?

C7 b
C8 ¢
Co a

C-10e

D-1
D2
03

variety of answers
Variety of answers

This s 8 trar wtion Queston for
future lessons on female and

male roles and stePs to decision
making. Students nay respond
that men should make more impor.
tant decisions than women hecause
they are ““head of the household."”
Point out that some men may make
batter decsions than some women
in ceartam situations, but that not
all men can make hetter decisions
than all women. Both females and
males, adults and children, can
fearn 10 make 900d decisions.
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Activity E:
Role-play

Role-play one decision that the Creasy family

or your own might make. Have the class guess

whether the decision 1s authoritarian or

democratic.

Activity F:
Flight Check

Did you understand this lesson? To £ind
out, answer the following gquestions without
looking back at the lesson. Then, your
teacher will help you check your answers.

Decide whether each of the following

decisions 1s authoritarian or demccratic.

F-1 The family voted to go to the beach
for vacation.

26
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F-2 Fatber decided that the family would -2 Authontarsan
not own a television. F3 Democratic

F-3 Susan and her parents selected her F4 Authoritarian
clothes together.

F-4 Whenever Shawn and Carol disagreed,
Shawn made the final decision.




Making Individual Decisions Part II

TEACHER OVERVIEW FOR LESSOM 3

Duration: Two Or more class periods

Purpose: To help students explore their own values and see how
values relate to decisions and actions

Student Objectives:
® To classify actions according to the values they suggest

® Given a set of value categories, to rank order them
according to personal preference

Teaching Suggestions:
Level 1: Activity B (B-1, orally); Activities C, D, E
Levels 2 and 3: All activities

Vocabulary: values

Evaluation Activity: Activity E (for general information about the
use of evaluation activities, see page Xii)

Background:

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

® A value ig a standard of worth by which peoble judge
things. A person's values show what that person thinks
1s good or important.

® The actions (decisions) of a person often reveal the
person's values.

® In our soclety, women and men are often socialized to
have different values and to do different things.

® People's values vary because they develov different per-
sonalities and are socialized differently.

® A person may prioritize values differently in different
situations.

While there 1s dispute among educators and social scientists
about the exact definition of values, Shaver and Strong
(1976} suggest the following definition as a useful one:
values "are the criteria by which we judge 'things' (people,
chiects, ideas, actions, and situations) to be good, worth-
while, desirable; or, »n the other hand, bad, worthless,
despicable, or somewhere in hetween these extremes.”

M, Rokeach (1969) Qefines a value as a "type of belief cen-
trally located within one's total beliecf svstem, about how
one ought or ought not to behave, or about some end state

Oor existence worth or not worth attaining.”

continued

45

_ e ]




Often people confuse values with value judgments. When

one applies a value to make a judgment about a particular
action, idea, person, thing, or situation, that person
makes a value judgment (Shaver and Strong, 1976, pp. 15-16}.
For example, the statement that "students should come to
class on time" is a value judgment which may derive from
the values of punctuality, classroom order, or self-worth
(of teaqher). While one can make many, many different
value judgments, there are relatively few values upon which
they may he based.

-’



Lesson 3 Values Gnd You

Activity A:
What are values?

Write a paragraph that describes one of
your best friends. In the paragraph,
make sure to write why you like this
person. (You do not need to name the
person.)

Your teacher will ask some students to
read their paragraphs. As they are
read, your teacher will list, on the
board, words and phrases that are used
to describe that person. (Or, vyour
teacher will ask you to list those
words and phrases.)

Values are things people think are good

or importanc. Look at the words and
phrases. What value(s) does each one
show?

Acuvny A For A-2, list words and
Phrases from students’ paragraphs
such as “'tends me money,” '‘re-
members my birthday,” “is a
goud foorball player " Then in
A-3, helo students determine what
that phrase mught show about the
writer's values. For example, the
Phrases above show 1hat the writer
may walue generosity, fnendliness,
and skl in sports
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Actvity B Pount out 10 students that
some actions show sevaral chiferent
volues FOr example, most people
q0 1o college 10 get nformation
and to enable them 1o make mon-
By 1 the future,

Activity B:
Actions and values

Many of yvour actions involve decisions. For
example, you may decide to buy a pair of
skates instead of new clothes. Or you may
decide to swim instead of watch television.

Someone can tell a lot about your values by
looking at your asztions. Your values are

what you think is good or important. So if

you read the newspaper often, you probably
value knowing what is happening in your city
or country. You may also want to take
actions as a result of your reading. You
can state your value in a general way. Your

value is having information.

Often, people's actions are based on more

than one value. For example, many students

study hard so they will be ready for college.

But they may also want good grades to please
their parents. As a result, sometimes it is

difficult to tell what people's values are.

32
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Lesson 3

In B-1 are listed eight valuable things.”
They are stated in a general way. With each
one are examples of actions that could show
the value. {Remember, the actions in each

category can also show other values.)

B-1 For each category listed, add another B 3 N o R e SR
action that could show the value.

a. Value: feeling good (being healthy
and happy)

Actions that could show this value:
getting plenty of sleep, watching
television for pleasure, doing
what you want to do

b. Value: having friendship and love

Actions that could show this value:

o

smilnd, helPnd ¥Your friend
giving birthday presents to your accomPhsh something, domnd

. . . actiwvities With Your friend
friends, being friendly b
asking a lot of Questions. sPend-
. X R ing tume 1n the library, tring
C. Value: having information 1 do well i school

[c]

. . develoPing skl m sports, study-
Actions that could show this value; ng very hard to make good

getting an education, reading the gradus and develop academsc
newspaper for information

&

d. Value: having skill or ability

Actions that could show this value:
taking a cooking class, doing
homework, going to a trade sclrool
l or to college

tAdapted from Arnspuger, V. Clyde; Rucker, W. Ray. and Creas, Mary ©
Personahty t Soaal Process, Dubuque, lowa: Kendall/llunt Publishing
Comnpany, 1969,
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keetnd promuses, doing your f.

part ot group work, being
dependabile. arrwving o time

buying ¢lothes, buywing a car,
mvesting In s1ocks

tryinn to held poliical offie,
bew }a good leader

Gette g your name in the news-
paPer, bend trustworthy. (rysng
ta “be the best”

Value: being trustworthy and
responsible

Actions that could show this value:
telling the truth, deciding not
t0o cheat

value: having wealth or material
goods

Actions that could show this value:
choosing a career in which you

could make a lot of money, having
two jobs., saving your money. getting
a good education

value: having power over others

Actions that could show this value:
pecoming a manager, being aple to
influence people

value: having respect or recognition

) 4
Actions that could show this.value:
trying to become President,
getting all As, winning a prize
or ribbon. being captain of the
team, being put in charge of
something

34
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Lesson 3
To find out more about how actions show
value, read the following story. As you
read it, try to decide what Diane values.
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B2

83

ERIC

Aruitoxt provided by Eic:

Science, Pottery, studYing nsects,
writing Peems, playng with her
bultdog, taking care of Plants,
beng by herself, hawng a few ctose
friends, travehing

Stience (feehing good and/for having
information), pottery {feeling good
andfor having skill or ability).
studying insacts (having informa-
uon}; wnting poems, Playing with
her bulldog, taking care of plants,
being by harsal, traveting (feeling
good, having information, having
respect or reécognition}; having a
few close friends nendship}

Diane

Diane is 14 years old. S8he is
interested in science. She also likes
to make pottery. Often, she spends
her free hours reading about insects

or writing poems.

Her rcom is somewhat messy, but she
doesn't want to spend her time clean-
ing 'it. She doesn't watch much tele-
vision. She wonld ratber play with

_her bulldog, care for all.her.plants,

read, and write.

She is-very picky about her friends.
She prefers to have one or two very
close friends instead of many friends
who are not very close. She enjoys
being alone sometimes—just to think
about things.

Diane is looking forward to going to
Africa when she is older, to collect
some information abQut African insects.

a

List the actions that seem to be
impeortant to Diane.

Next to each action, write a value
that the action shows. Use the list
of values from B-1.
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Lesson 3

Activity C:
Thinking about your values

C-1 Listed again, below, are the eight
general values. Rank-order them

according to your values. To do this,’

put a 1 by the value you think is most
important, a 2 by the next most impor-
tant value, and so on.

a.~ feeling good (being healthy and
happy)

b. having frieq@ship and lc
c. having information

d. having skill or ability
e. being trustwérthy and responsible
f. having wealth or ﬁaterial goods
g. having power over others

h. having respect or recognition

C-2 Foxm a group with three or four other
students and compare your rankings.
Discuss your reasons for the rankings.
After the discussion, rank your values
again.,

JJ
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Lesson 3

0-1 Variety of answers

. D2 Sample answers A person could
sobtain frendship through trust-
worthnsss or respect. A person
coutd “'feel good” because of
foends A person coutd be re-
spected or have POwer because she
or he has $¢ much miormation,

0-3 Yes. If a person values respect, and
sets 1t as 3 godl, she or he 15 move
Iikely to obtain that vatuatie thing
Values are standards, and as such.
most humans are working toward
them .

D4 Yes Inone situaton, You might
have to choose between having
inforeatron and friendship, or be
between frendshp and power over
others On the job, people might
prefer power At home they may
preter inendshiP—or vice versa,

D5 a. Feeling good
* b Material goods

¢ Becouse they are land have
baen' =~ -Aifferent situations
and becawye they value dif-
. ferent things

D6 Drfterent wavs of socializing gorls
and boys often result wn différences
n what each thinks 1s iraPor tant.
You may find that the values gwls
chose a3 most important were bewg
happy and healthy , hawwng
friendslup and love, and/or being
trustwaorthy, the boys may be more
Ikely to rank having skill or ability,
naving wealth or matenal goods,
and having resPect or recognition

Quscuss grouP differences, if any, In
yYour class Ask  Are some of these
values really better than others?
COr are they all imPortant to 3 good
hie? Point put that thisis a List of
core values that most Americans
agree arg iMpPortant {or everyone.

Ask 131t ckay tor females 1o value
having sespect or recogmition? Hav.
ng skitl or abihity ? Having power
over others? Ask |5t okay for
males to value fnendshib and fove
and being trustworthy? Ehicit from
students nonstereotyped exampies
of each value, such as a woman who
values her pubhic leadership posi.
t1on partly because of the resuiting
Power and recogmuion, or a man
who values the ume he spends
during the dav taking care of his
chikdsen

ERIC

Aruitoxt provided by Eic:

Activity D:
Class wrap-up

Discuss your answers for Activity C.

D-1 How many people changed their rankings
after discussing them in a group?
Explain your changes.

D-2 Which valuable things could you use to
obtain other valuable things? Explain.

D-3 <Can people use their values as goals?
Explain,

D-4 Can you prefer different values at
different times? Explain. 1Is it
usually easy to tell what a person's
values are? Explain.

D-5 a. What value might a sick person
rank as number 17

i - What value might a very poor
person rank as number 17

C. Why do people rank values
differently?

D-6 Compare the top three rankings for
girls with those for boys. Were they
different? .f so, how? Why? Should
girls and boys have the same values
or different values? Explain.

s e —



Lesson 8

Activity E:
Flight check

D1d you understand this lesson? To find
out, answer the following guestions without
looking back at the lesson. Then, your

teacher will help vou check your answers.

Think about the actions in E-1 through E-7,
below. For each one, select at least one value,
a through h, also listed below. You may choose
more than one value for each action. Explain
each answer.

E~1 getting a collegs education
E-2 eating fcod that you enjoy
E~3 learning how to play tennis
E-4 getting a job after school
E-5 owning an expensive car

E~6 running for student body
president

E-7 spending time to keep a promig’

a. feeling good (being healthy and ,/
happy)

b. having friendship and love

C. having information

d. having skill or ability

€. being vrustworthy and responsibie

f. having wealth or material gnods

q - having power over others

hi. having respect or recognition
39




TEACHER OVERVIEW FOR LESSON 4

Duration: Approximately one class period

Purpose: To help students recognize that values often conflict
in real-life situations

Student Chjective:

® In a given situation, to identify conflicting values

Teaching Suggestions:
All levels: All activities

"ocabularv: Value conflict

Evaluation Activity: Activity D (for general information about the
use of evaluation activities, see page xii)

Backgrourds

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

@ Real~life situations often involve value conflicts.

® The decision maker must choose from several "good”
values according to which seems best for the situation.




Lesscn 4; Value ConﬂiCtS

Activity A:
Choosing values

A value conflict occurs when you have

trouble deciding what you value most in a
certain situwation. For example, you may
value power and you may value honesty.

In some situations these values may be in
conflict. For example, what if you have
to cheat in a game in order to win? Will

you choose power {(winning) or will you

choose honesty?
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A-1 Vaiue a (bewng happy} conflicts
. wiath Vatue @ {bewng trustworth¥ ).

A-2 The falowing vatues are 10 conflict
Value b (having friendship and
lovel, Value d fthaving skill or abu-
ity), Value a {feehing good), and/or
Value ¢ (having infermation)

A3 wyalye 2 {feehing qood) conflicts
with Value ¢ thaving mformationt

Here is another example of a value conflict.

You may value both academic ability and

friendship. What if your friend calls you

the night before a test and suggests going
to & movie? You have to choose between two
of your values: having friendship and

having skill or abkility. This is a value

conflict.

Read the following situations. Then: next to
the situations, write the letters of the main
values (listed below) that are in conflict.

a. feeling good {(being healthy and
happy)

b. having friendship &nd love

<. having information

a. having skill or ability

€. being trustworthy and reSpohsible

£. having wealth or material goods

h. having respect or recognition

A-1 Andy was tired after a long day at
school. He was just about ready to
fall on the sofa to watch television.
Then he remembered that he had promised
to help the man next door clean his
backyard.

A-2 Lisa was bothered. Her friends thought
she'd make a gocd cheerleader. Her
parents wanted her to get good grades.
She wanted to spend her extra time
improving her swimming skills.

A-3 Daryl wanted to watch television. He
also xnew that he needed to study for
his English test the next day.

r .
JU
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Lesson 4

Darla had a choice. She could spend
her summer either working to save money
for college or going to the beach with
her friends.

%R
[P “ - N
@, ?;’,S'. ‘/&?>’“€S§
A N
—,

A4 Valuves ¢ Ihaving information) and
f {t 3ving wealth o1 material goods}
conflict with Vealue b {having
friendshup and toval,

Kay wanted to be Mike's friend, but she
didn't like the fact that he never
listened to her opinions.

The Senator took money for a bribe, even
though he knew others would not respect
him 1f they found out.

.
Y

A5 Waiue b (having foendshr and
love) confhets with Value h Lhaving
respect or frecognition),

AE value f (hawn? wealthi conflicts
with Value h thawng resbect or
recogriton)




Lesson 4

Activity B:
In case of fire!

Write a paragraph about five things you would
choose to save 1f your house were on fire.
{Do not include people, since everyone would
probably try to save his or her family
first.) Make sure to tell why you would save

the five things you list.

T 1w
Wi,

W
stz %7 2en Y

Take turns reading your paragraphs in class.
Then try to decide what each person's values

are. Were any values 1n conflict?




Lesson 4

Activity C:
Class wrap-up

c-1

Discuss your answers for Activities A
and B.

-2 Think of a value conflict in a situa-

C
,ﬂ_,ﬂaf”E?On you saw on a television program

_

or read in & book. Tell how the
conflict was resolved.

Activity D:
Flight check

Did you understand this lesson? 7To find

out, answer the following Questions without

looking back at the lesson. Then, your

teacher will help you check your answers.

D-1

Write the two values that are in
conflict in the following situation:

Lannie didn't know what to do. She
wanted to get a part—-time job after
school to have some spending money.
But she also wanted to have plenty
of time to study so she could get
good grades.

Write a paragraph about a decision you
had trouble making becanse your values
were 1n conflict. Tell what values
were in conflict, what decision you
made, and why you made that decision.

01 Having wealth or material goods
and having ynformation {or having
skilt or abulity)




TEACHER OVERVIEW FOR LESSON 5

Duration: One or two class periods

Purpose: To present students with & model for decision making,
with sbecial emphasis on the positive and negative
consequences of alternatives

Student Objectives:

® For a given decision situation, to generate alternatives and
conseguences

® To classify consequences as pesitive or negative
¢ To demonstrate use of four decision-making steps by filling
in a decision model
Teaching Suggestions:
Level 1: Activity A&, orally; Activities B and D
Level 2: All activities except Activity C
Level 3: Aail activities

Vocabularv: Conseguences, positive consequences, negative conse-
guences, decision model, advantages, disadvantages

Evaluation Activity: Activity D (for general information about the
use of evaluation activities, see page xii)

Special Preparations: You will need to provide for each student a
copy of the decision model on page 55. These
copies will be used in Activity B, (If vou
cannot preovide coples, students will need to
copY the model on their own paper.)

Background:

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

¢ When making a decision, a person should think about the
conseguences (both positive and negative)} of each alter-
native,

® The four steps in making a decision are cutlining alter-
natives; thinking about the consequences (advantages
and disadvantages) of each alternative; thinking about
the values that may be in conflict; and choosind one
alternative.




lesson 5: Your Choices and
Their Consequences

Activity A:
Thinking about consequences

In the last lesson, you learned that your
values help you make decisinns. 1In this
activity, you will think about using

information in making decisions. Later in

the lesson, you will use both information
and values in making a decision.

In order to make good decisions, you must

think about the consequences {results) of

each possible alcernative.
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Pretend that 1t is the beginning of class.
The teacher gives everyotne an assignment
that is due at the end of class. Two of
your alternatives (choices) might be

{(a) to do the assignment or (b) to talk to
a classmate.

What will the consequences be for the first
alternative? You will learn something new
and you won't fail the assignment. Many
people would think of these as positive
(good) consequences.

What will the consequences be for the second
alternative? First, you may enjoy talking
to your classmate. So enjoyment might be a
positive {good) consequence. But you will
probably not learn anything—and neither

your Present enjoyment later, when you fail
the assignment »r have t0 stay after school
to do 1t. Many peoPle would think of these
as negative (bad) consequences.

Often it 1s daifficult to decide whether

consequences are positive or negative. The
people involved in the sltuation must decide

whether the consequences are good or bad.

When makindg this decision, you will have to
think about the consedguences of each alterna-
tive. Ycu will have to decide which con-
sequences are the most positive and for what

reason.

by
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Aruitoxt provided by Eic:

Lesson 5

Look at the following situations. For each
one, write two possible actions you could

take in the situation. (See chart below.)
A-1 You are riding your bike and come to a
red light.

A=2 You have just discovered your friend
cheating.

A~3 You are tired of chewing your gum.

Now, next to each alternative write one
possible consequence.

Alternative Conseygaence
a a.
Sttuation A-1
b b
a a
Situation A-2
b b
a, a
Situation A-3

A

A2

A3

To stof. consequence  safery,
obey law

To keep gowng. conséduence
accident of hicket

To do nothing. consequence
feal guity. keeP Your frendship
To tell the teacher. conseluence
possible loss of friendship ¢

To drofP »t on the floor,
consaquence: litter g
To deop o in the wastebasket.
conséduence. tdiness

To swallow it;  consequence
indigesteon
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2

Read the story below and answer the questions

that follow.
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[r Marge's Decision

Marge was driving too fast on a
rainy night. When she saw the girl
on the bicycle, she tried to stop.
" But the car skidded and hit E?e bi- "

cycle. Marge was so frightened that
she didn't stop. Instead, she drove

away from the accident.

fo
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ERIC

(A7 poviaea oy enic:
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List some possible consequences for the
alternative (action) Marge chose. For
each consequence, write whether you
think it is positive or negative and
explain why.

List an alkternative (action) that Marge
did not choose.

List some consequences for the alterna-
tive Marge did not choose. Write
whether the consequences are positive
or negative.

A4 Guilty conscience {negativel escaPist
Severe form of legal Pupishment,
such as mprisonment {pedatvel
Delay 1n getting help for bicyglst
inegative}

A5 To stop and take resPonsibality
for the acaident (POsstivel
To stop and help qirl {POstive)

AH Less severe form 0f 1egd) pumsh-
ment—a fine, for exampte {posi+
uve)

Less guilty tham choice of Jeaving
the accident (positivel

Might save hife of bicyelist
{positive)
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Lesson 5

Activity B (discussion):
Using a decision model -

When you have a problem that needs a decision,

there are steps you can take.

The chart on page 55 is a decision madel.

{A model is a pattern to follow.) First you
need to state the problem. As you can see,
then there are four main steps in solving

the problem: (a) outlininé alternatives
(choices}, (b) thinking about the consequences

(advantages and disadvantages) of each alterna-

tive, (¢} thinking about the values that may

. be in confict, and (d) choosing one alternative,

Positive conseguences are advantages of a
choice, and negative conseguences are

disadvantages of a choice.

62 .
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Read the story below, either by yourself or
loud 1n class. Then answer the questions

that follow.

ﬂ A Contlicl aboul Friends

My name 15 Al. My father and I
just don't see things the same way.
I think I should be able 'to choose
my cwn friends. After all, I'm 14.
L! But £:<2 thinks he knows more than I
know about my friends. He really

doesn't like Joe, who is my best friend.

Il e 18 tuinking about not allowing -me

to be friends with Joe anymore.

I oexpleined to Dad that Joe is a
joud quy --I've known him all through
school and we've had a lot of fun

Loa--ther.  Sure, Joe's been kicked out

«nd has run away from home
5 il times.  And Dad knows that Joe
10 sted once for having some drugs.
ir1d thinks Joe will be a bad influence

frr. i,
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A

82

a6

Al apd has 1arher gre 0 conéhict
over AS froendliln® wyth Joe

through B8-5 Ses deciron made!
on Poge 55

Duthn "9 aiternatives  thanking
chour t . gonseduences of pach
alrernative | thiniang spout valuey an
confhct  mdaking the deCision
Thuse four $1eps are called the

A6 Sib0n morted

-

I think Joe has learned his lesson.

I haven't seen him doing anything like
that lately. Bas.cally he's a good
guy—Jjust a iittle wild and crazy.
From what I've heard, he has a pretty
bad home life, so I can't really blame
him for trying a few drugs. If I turn
my back on Joe, he might feel worse
than ever,

Last night, my father said that he
will think about the situation some
more. He and my mother have agreed to
decide together whether or not I c¢an

go places with Joe anymore.

Pretend you are one of Al's parents.

with your class the guestions below. As the

gquestions are discussed,

the decisior model.

B-1

What is the main problem in this
situa .ion”

What alternatives do you have?

List some consequences (both advantages
and disadvantages) for each alternative.

What values might be 1n conflict?
What decision would you make and why?
What four decision steps did you just

think through? What are these steps
called?

54 5{)‘

Discuss

fill in your copy of

?
1
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Problemn:

Stepd: Outlining Your Alternatives for Action
Alternative 1 : Alternative 2.

Not to perrmat Al to have Jog over of Fo permit Al to have Joe over and go
Jiy anywhere weth harm Places with hym

S 2: Thinking wbool the Conseq,uences
of Each Alternative
Alternalive 1 Alternative 2.

Advantage Advantage :

Al's  parents  would  have  total Al woulkd teel that hes Darents frusied
control over his actons  and hvm because they had allowed hwn to
wouldnt Mave to woiry as much make s own deciy’an,

abour Al becomnyg nvolved In

deuns

Disadvantage : Disadvantage -

Al would feed that hw had been Al's Parents would have no controd oves
treated unfaurly s actions

Al s probably o't enocuith 10 choose Joe may be 3 Poor model as 3 frend
his uwn freods for Al

So far Al has been a risponsible
Person

Sten 3 ¢ Thinking about the Valves in Contlict

Perwer vt 40n

Hespect from son

Happiness of son

@p@. : Decision (Choosing One Alternative.)

/s

5%




Lesson 5

Activity C:
A family decision

In this activity, you will be using the
decision model. First, read the following
story. Then answer the questions that
follow.

=
[H TO MOUE or Not tO Mﬁ\'e

Georgira and Eric Hudson have been
married for 15 years. They have three
children: Susan, age 13; Ellen.,
age 12; and Daryl, age 9. The family

ﬂ lives in Tallahassee, Florida.

Eric works as an accountant for a
large company. Georgia finished her
law degree two years ago. Since then
she has worked as a law partner with
another woman. Business has been slow
for the partners. But at last they H
seem to h. 7 become better known in the
community They avre finally starting
i to build up their practice.

The children are happy, too. They
have a lot of fraiends, and they love
to go water skiing and fishing at the
coast nearby. Ellen has a horse, which
's kept at a ranch about ten miles from

the Hudson home.

Lo
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For the last week, the family has
heen trying to make an important deci-
ston., Er:c has been offered a promo-
tion. He 1s excited because he 1is
tired of his Lresent job. The promotion
would make his Job much more interest-
ing.  The job also offers $5,000 more a
vear. The only problem is that the new
job 1s 1n St. Louirs, Missouri-—a long
way from their friends. Eric jg con-
cerned about hig family's feclings. At
the same time, he knows he would enjoy

the new job.
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Everyone in the family has a
different opinion about what Eric
. . |
should do. Georgia feels that things *
are finally looking up in her law prac-
tice. Now that she has become known
locally, she does not want to leave. “
It would mean that much of her work so
far has been for nothing.
The children have mixed feelings.
Ellen does not want to move. She has
many friends and a horse, and she
l doesn't want to lose them. However,
Daryl and Susan think moving might be
exciting—although they are also happy
where they are.
§ What should the family do: move or
not move?
o
C-1 What to do about Enc's job otfer C=-1 What is the main problem in this story?
22 To move or oot move, decde R X .
|MM6Mr%:mmemmm;mn C-2 List two possible alternatives the
family has.
C-3 Temove
Advantages Eric would have a . \ .
g?mp“tmwm“mmﬁ C-3 For the first alternative, list an
mghhﬂﬁ; ave an aventure advantage and a disadvantage.
Disotvantages ki el have C-4 For the second alternative, list an
lose law pracuice  Eflen will have advantage and a disadvantage.
to give up her horse, all the chakdren
watl have to gwe up ther {riends . . .
C-5 List two values that are in conflict.
C4 Mot to move C-6 Write which alternative seems best

L+

cé

ERIC

Aruitoxt provided by Eic:

Advantages  Georgrd has 3 good
job  Children stay near friends

Disadvantages Enc has I umn-
teresting Jobr  Farmily will tose
chance for more money

Mane¥Y, happiness, secust g,
frendship

Varety of answers

and tell why.

-3
-
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Lesson 5

Activity D:
G]@ Flight check

Did you understand this lesson? To find

out, answer the following questions without
lookiny back at the lesson. Then, your

teacher will help you check your answers.

Imagine that you have just found $1,000. You
try. through the police, to find the owner.
Since the police cannot locate the owner, you

are being allowed to keep the money.

D-1 List at least two pessible alternatives D-1 through D4 Varsety of answers

about how you could use the money. D5 The decision model

D-2 List at least one conseguence for each
alternative.

D-3 List at least two conflicting values to
consider before you make your decision.

D-4 Choose what you think 1s the best
. alternative.

D~5 What are the above four steps called?




TEACHER OVERVIEW FOR LESSON 6

Duration: Approximately one class period

Purpose: To introduce students to the concept of fairness, which
can help them in analyzing alternatives

Student Objective:

® GCiven a definition of fair, to classify decisions and situ-
ations as falr or anfair

Teaching Suggestions:

far

Level 1: Activity A, orally; all other activities as
written

Levels 2 and 3: All activities
Vocabulary: Equal chance, equal access, fairness

Evaluation Activity: Activity D (for general information about the
use of evaluation activities, see page xii}

Sackdaround:

The following are the main polints of the lesson. Make sure
to emphasize them as often as appropriate.

® Being feir can be defined as providing people with an

eclal chance at attaining the things a society considers
valuable.

¢ This program uses the following general catedgories to
describe valuable things: feeling good, having friend-
ship and love, having information, having skill or abil-
ity, being trustworthy and responsible, having wealth
or material goods, having power over others, and hav-
ing respect or recognition (see Lesson 3).

® An understanding of fairness to other people often helps
in democratic decision making. If one makes a falr de-
cision, other people are not deprived of an opportunity
to share in the values most people Prize {(see Lesson 4).

This lesson locoks at fairness from the point of view of
equal treatment. Later, in Lesson 12, equality is compared
with ¢cguity to expand the concept of fairness.




Lesson 6: Fairness in Decisions

Activity A:
What is fairness?

Deersions affect people! What you decide to
5ay and do to people can hurt them or make
them happy. ft 18 lmportant to learn to
think about others' feelings. One way to do
this 1s to try to he failr.
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What do you think fair means? One definition
1s treating people equally. How can you

tell if someone is treated equally? You can
see 1f the person has an equal chance at

getting the things most people consider
important—the things they value,

If a sirtuatrion 1s farr, it provides people

with equal access to {(or an equal chance at

getting) these valuable things. If a situa-
tion 1s unfair, someone 15 Kept from these
valuable things.

Here are some examples. Suppose that your
school lets only girls enroll in math class.
Would that be fair? No, because boys would
be xept from some valuable things-—

]
information and ability.

what :f your parents let only one child in
the family ride & bicycle? What valuable
things would the other children be kept from?
They may be kept from the chance to feel
good-—and they would certainly be kept from

havind the abirlity to ride a bicycle.

by
i
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Lesson 6

Look at the following unfair situations.

One or more ©of the things people wvalue are
being kept from someone. You found out in
Lesson 3 about these valuable things. They
include feeling good, having friendship and
love, having information., having skill or
abi1lity, bheing trustworthy and responsible.
having wealth or material goods: having power

over others, and having respect or recognition.

After you read each situation, answer the
questions that follow.

A-l Leslie wants to g0 to the school dance Al
with Jeff, but she is afraid he won't

oo

ask her. S0 she asks him. Jeff A2 3

replies, "Well, I think it 1s crazy for
girls to ask boys out. If I wanted to
go out with you, I'd ask you."

a. Which valuable thing 1s at stake?

b. Who 1s keeping someone from having
that valuable thing?

A-2 Jancet just hit a home run for the team.
As she rounds third base, George, who
18 watching the game, yells out, "You
were just lucky!”

a. Which valuable thing 1is at stake?

b Who 1s keeplng someone from having
that valuable thaing?

-
Y

trigndship {Leshe)
Joff

recognition (Janet)
George




A3 a frwndship {Bon)
by the qr's

A-3 Bob is not the cutest boy in the school.

Any of the girls could tell you that he
is too fat and wears only the same two
shirts.

N4

Y

However, Bob is kind, responsible, and
smart. He tries to be friends with
everyone, but some of the girls giggle
as soon as he walks into the room.

i

a. which valuable thing is at stake?

b. who 1s keeping s<uneone from having
that valuable thaing?

4

Sl

64 '




---------lIIIIIIIIlIIlIIII!lllﬂllllllllllllll..il!

. Lesson 6

A-4 Conny was hired recently to work as a A4 3 weakth iConny)
manager. About a week after she b herboss
started working, she found out that a A5 a2 informaton or skill (Gerald)
man in the same position who has the b school administrators
same experience 1is making $5,000 more
a year.
a. Which valuable thing is at stake?
b. Who 1s keeping someone from having

that valuable thing?

A-5> At the community college in Gerald's
town, boys are not allowed to enroll
1n home economics.

a. Which valuable thing is at stake?

b. Who 1s keeping someone from having
that valuable thing?

THOME ECONOMICS |

QEICECRRTE AN asgee
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Activity B:
Treating people fairly

To find out more about how to treat people
fairly, read the story below. You will sece
that it has two endings. As you rcad,

,think about whiqh ending you like more.

i Helen and John

Helen and John were both trying to
get the same construction job. Both
had experience.’ Helen's main skill
" was building cabinets. John had
worked in various areas of construc-

I

. tion, 1nciud1ng electrical wiring.

Il ’

r ) Endm% 1 :

®

— Mr. Shields, who was doing the
hiring, had a hard ti=we making up his
f mind. He had never hired a woman
beforg. He needed someone who was
good at building cabinets, and Helon
had that skz:11. Finally., he decidced

to hire Helen. ﬂfﬁtﬁ

66
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Ending 2

Mr. Shields, who was doing the
hiring, had a hard time making up his
mind., Both Helen and John were well
gualified. Mr. Shields needed some-
one who knew how to build cabirnets,
and Helen had tnat skill. But finally
he decided a%ainst Helen. He just
didn't want_¥¢ hire a woman to do con-

struction wbqk. "After all," he

thought, "evervone knows that a woman
can't do construction work as well age

X a man.,"
1!

Now answer the following questiors.

B-1 Wwhat valuable thing or tuings are at
stake?

B-2 Whicn enualng 18 unfair? Why?

-3 Whicn ending is fair? Why?

ctivity C:
Clgsgs wrap-up

P Uar o answors for Activities A and B.

B

B-2

B-3

Material wealth, feeling good,
recodnitior

£nding 2 s unfaiy Hecause females
as a geoup are besng arbitrandy
denied the oppartunity to share wn
the value of earnine money, and
denied recogmton for ther ability,

Ending 115 fanw becaus? the stan.
dard used % jobrrelated

:
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049 a  unfaur
b abality e Skaill, recognitdn,
teebing qood

Activity D:
Flight check

Did you understand this lesson? To find
out, answer the following gquestions without
looking back at the lesson. Then. your

teacher will! help you check your answers.,

Decide whether yo think the following

people are treated fairly. Then tell what
valuable thing is at stake.

D-1 Mary wants to Join the schsol pareball
team. Her teacher has recommended her—
she plays better than many of the boys.
But {he boys say no! "We qun't want a
girl on oui team—how embarrassing!”

a. Is the decision fair or unfair?

b. What valuable thing is at stake?

| e s GaNs BUEm 0 MEMs 2 mome SNSE IS MBS N GEm TES DBEn DS EaE BB N EE N




Lesson 6

George was chosen to represent his
school in the county baking contest
because he baked the best dessert.

a. Is the decision fair or unfair?
b. What valuable thing is at stake?
Few People were friendly to Darik:
because he was from another country
and did not speak English very well.

a. Is the decision fair or unfair?

bh. What valuable thing is at stake?

D2 a

D3 a

{awr

., abihty or skill, re¢cogmtion,

feehng good

unfair
friendshap




Making Group Decisions  Part Il

TEACHER OVERVIEW FOR LESSON 7

Duraticn: 0One or two class periods

Purpose: To make students aware of the ways people can influence
decislons

Student Objectives:

® Given various situations and advertisements, to rdentify
the king of influence being used

a

¢ To role nlay one kind of influence

Teaching Suggestions:

Level 1: Activity A, orally: Activity B, orally or written;
Activity C or D, optiocnal; Activities F and G

Level 2@ All activities except Activity £
Level 3: All activities

Vocabulary: Influence, authority, ohysical power, reward, affec-
tzon, information

Evaluation Activicy: Activity G (for general information about the
use of evaluation activities, see page xii)

Background:

The Zollowing are the main points of the lesson, Make sure
to emphasize them as often as appropriate.,

® Influence means che ability to affect or change others.

® There are five major ways to influence decisions:
authority, physical power, reward, affectiorn, and in-
formation.

8t




Lesson 72 Influencing Decisions

Activity A:
Influencing

How often do you get a chance to help make a
decision? You may wish you had more chances
to make decaisions. But even if you can't
always make decisions, you can influence
them.

What does influence mean? It means the

ability to chande how others think and act.

Here's an example. Television and magazine

ads try to influence what people buy. No

one can force you to try the products. But
advertlsers can cause you to wart to buy the
product.  An ad might say. for example:, that
1f you use a certain shampoor you will have
cleaner hair. If you believe the ad, you
will prokab'+w buy the shampoo. As you can

meer,  the aw has influenced you to act in

voertarn ways
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Look at the folleoewing situations. In each
one, someone 1s influencing the behavior of
someone else., FPirst, write who is influenc-
ing others. Second, write who is being
influenced. If you thaink no one is
influencing or being influenced, write

ne one on ¥our answer sneet,

A~1 “other crdered Janie tC mow the lawn.
&, Whe 1s 1nfluencing someone else?
b, Who 1s being influe..ced?

A-2 Mr. Bowman told the class that they
could leave as soon as evoryone was
in her or his seat,

a. who 1s influencing others?
h, Who is being influenced?

A-3 The dance club put up posters in
M. Meade Middle School to announce
the dance on Friday.

a, Whe is influencing others?

B, Who is being influenced?

A-4  Theo decaded to go home at lunchtime.

a. Who is :niluencing someone
e2lge?
o Who is beinyg influenced?

A-5  Beryl bought a new kind of toothpaste
berause th2 ad he saw on television
sud, "People who buy this toothpast-
wi1ll be popular.”

a. Yiio is 1nfluencing someone
else?

3 Wne 15 being influcnced?




. who 15 being influenced?

Activity B:
Ways you can influence decisions

study the following cartoons. Each cartoon 81 2 smployer
i b employee
ahows a way people can influence other

;)L’Ui»l“.

=] '‘his cartoon shows i1nfluence by
authorite, which means a special role
or rigbht toe do something.

‘. who has authority?

i Wity s being 1oflucneed by
tathority?

300 COPIES
READY BY 2:00 77

YES SiRr !
""(_ i =R A

L i ot

T —
Lesson 7

A=t Chet ducked into the coffee shop when A6 a gong

e saw the ganyg cross the street. b Cher

A-7 a sciennsts

o who 1s influencing somcone else? b cansumers

Lr. Who 15 berng i1nfluenced?
A-7  Many people stopped buying saccharain

buecause scientists said that 1t causes

cancer in mice.

a. Who 1s influencing others?

2
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Lesson 7

w4 vy ainer
Gy R tneycle

This cartoon shows influence by
physical power, which means the
ability to threaten or harm someone
else.

a. Who has power?

4

. Who 1s being influenced by power?

ERIC

Aruitoxt provided by Eic:

u F
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Lesson 7

b=3 Here someone 1s influencing by promising
a reward, which means something ulven or
recerved for an action.,

2. Who 15 offering a roward? B3 a lobbyst
f legislate

b wWho 1s being 1nfluenced by a
reward?

IF You VoTE
A FoR otuR Blil.,
weLL, HELP n
S WITH Your
KEEBLECTTON
CAMPAIGN !

2N

4 i &
[ L
//%%/ /%

N /X
; : #
/A ’ ,/

This cartoon shows influence by
wrection, which means friendship or

L]
Loy,
Wi.r is showing affection? B4 a4 son
t» father
tr. Who 13 beinyg rnflucenced by
atf f-wrtion?
S B ———

s f

Js
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B-5 Here someone is influencing by
information, which means special

knowledge.

a. wWho has information?

b. Who is being influenced by this ¢
information?

|

OuR COMMITTEE
( HAS STUDIED THE °

TNFORMATION CAREFULLY,
HERE ISWHAT WE
 RECOMMEND.Y ,

B6 Ad authorny

B-6 Go back to Activity A. For each

oxample, write which kind of influence
1s being used. Is it author ‘v,
physical power, reward, -~ftcotion,
information, or none?

d
L]

st
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Lesson 7

Activity C {discussion):
Thinking about ads

J-1 Find examples of magazine ads that show
someone influencing you to buy a prod-
uct, Or, think of television commer-
clals. For eagh ad or commercial, tell
which kind of influence 1s being used.
Notice that y¢gu may find more than one
method of influence being used.

Aftoer everyone has shown and/or discussed
¢rampics of ads, discuss the following

juestions:

Vo the ads show that females are likely
to use certain kinds of influence more
than others? Which kinds?

»w the ads show that males are likely

-3
t2 use certaln kinds of influence more
Fhan others? Which kinds?
-1 [f you found differences, why might they
. uxist?
Activity D: :
Role-play

4 ogroup With three or four other

Choonse one of the five ;i nds of

L o Think of a situation that
diwa tits and of anfluence.  Role-play
e o sataataon v front of the class.

]

s

——

C-1 wvarety of answers

C.2 Femaies w tradwional advertise-
ments are more hike!, 10 use
atection and reward infludnce
potenniat buyers.

-

C-3 Males in wachtional advertisements
are more hkely 10 use POwer,
expert information, and suthoony
10 achieve influence  Usuwally males
are used a§ naceators in commercials

C4  The ads rtilect tradwional roies of
females and males in thes socicLy




Lesson 7

1

F 1 SamPie angwers Preddant,
odrants, puncfpal p'§hc£' nfhcer

£ S.)mpia answirs  builies, robbers]
LOSSiDl Y parents and Principal

F 3 Sampie answers  alowance. qradas,
fatcd 1), athlenc letter, schotarshup

F -4 Sarnfie answers  Dewig fnendly to
smpane, COMPhmanting someane.
‘buttenng up ° someone

FA Sampls answers By (uoting
‘;e?ansncs, Dresenting, fxpert ofin
win presanting facts whout
Wtuatuin

-

Activity E:
Real-life exampie -

1

Find a newspaper article that tells about a
person or group influencing a decision.
Bring the article to class.  Tell what kind

of influence 1s being used.

Activity F:
Class wrap-up

-

F-1 <Can you think of sBmeone you khow who
uses authority to influence others?
Do teachers and parents ever use it?
Have you ever used authority? Or been
influenced by authorlty° Why does this
work?

F-2 Think of some people you know who
1hfluence decisions by their physical
power. Have you ever influenced others
by .physical power? Have you ever been
ain{luenced by physical peower? Why does
1t work?

F-3 What are some rewards that may influence
people's decisions? Have you ever
offered a reward? Or been offered a
reward? Why?

F~-4 What are somc examples of people using
affection tc influence others? Do you

cver use i1tr lave others influenced
you through their friendship? How?

F-5 tow do people use information to
infiuence other people? Have' you ever
tricd to 1nfluence others with special
knowledqge? Have you ever been per-
suacded by special information? iHow?

T . RS Ty - O | F Ak sk Shes Sk sy Sl sak S SR L. G i i b




Activity G: ' ' o
Flight check .o
Uid vovu understand this lesson? To find = °

out, answer the following gquestions' witHout
lookingy bacx at the lesson. Then, your

teacher wi il help you check your answers. < .

G-1 List two kinds of influence you could use
1n trying to get your parents to give you

a record album for your birthday. Explain

how you would ¢o about using each kind of
influence. o

-

: {
3-2 Loox at the cartoon below.

G-1 Sample answer’.\ .

a Offer 1o exchange three old
cecord albums for new one
rewvard}

b, e extra kand to parents or
friend sn hopes of getting it

" sga presen} (atfection)

¢ Threaten 10 harm someone
if he or she dogs not get you
the glbum (physicat pover}

d Te#l someone how great the
alburmn s 350 that person wall
want 1o buy 1 gnd share it
with you {information}

o Yors WoN T
TELL, TLL,
GIVE You 11Y.

1
influcnelng someone else?

1. NS

What kiad of anfluence 13 belng
nsed? ’

e 2o Levner anfiaenced?

G2 a qul
b reward
¢ Loy
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TEAGCHER OVERVIEW FOR LESSON 8 ‘

LY - .h - ":“A
puratron: * iné or two class’periads ’
’ ™

’ i .

Purfdose:. Fo help students understand how darouo decisions are
- made and now they are different from individual deci-
N .

. _slons > ]
Stufent Objectives:
¥
® To i1dentify aroup decisions
® To ldentiivy and generate arcup decisions about rules
\ Teachinc -Suggestions:

Tavel 1t Activity Ay Activity B, orally: Activity ¢ fox-
cept C-4); Activity E; Activity D

[an]

L

: A1l activities except either C or D

eve
2vel 3:  All activities ’

[P

[:1

Yocabularv: Group decisions, political decisions, rules

Yvaluation Activity: Activity P (for general information about tue

use of evaluation activities, see vage x:ii)
Backaground:

S

The following are the main points of the lesson. Make
to enphesize them as often as approprilate.

¢ Group decisions are decisions that are made bv 1 cironn
or that affect a group.

® Sroup rules are cne kind of group decision.

s

“roun rules are made to help droups achieve theirr ol

f)h

AruiToxt provided by ERic

ERIC : ~




Lesson 8 Group Decisions

Activity A (discussion):
What are group decisions?

So far in this unit, you've learned a method
for making personal decisions. In the last
lesson, vyou found out ways to influence other
people's decisions. In the next few lessons,
you are going to learn about making group

decisions.

Remember that individual decisions are made
by one person and affect (change) mainly that

person. Group decisions are decisions that

are made by two or more people or that affect

two or more people. Group decisions can also

be called political decisions.

When your class or school votes on something,
a group decision is being made. Why?

Because two or more people are involved in
the decision—and the «z2cision will affect
two or more people. When you and your friend
decide together what to do after school: a
group decision 1s being made. This is a
group decision because more than one person

has helped to make the decision.
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Lesson 8

A1 Group decsion, because 3 group
of people are votingd to fmake the
decision  Since the droup s 2
school boand, the dedision wall
rrobably affect other poople

A2 3 GrouP decision, since st affects
2 grouP of students

b, Group decision, since the ac-
tions of the student council
representative affect the entire
student body
{This may be ditficult for
stucie nls 1o grasp since it s
an individual voting for an-
uther individuad. Nonetheless,
voting 15 both an indmdual
and a group decision, becase
a person decides for whom to
vote and a ¢ount of all voles
deternunes the decision.
Not & groug decision, sinc an
indmdual 15 taking an action
that does not affect a group
¢  Group decision, since 3 group
took an acton that affected
another drouf
Group decision, since 3 group
00k action that affected an-
other group

[g]

=

ERIC

Aruitoxt provided by Eic:

Remember-—a group decision either:

¢ 15 made by a group

or:

e affects a group 3

IV FAVeR ,
SAY “AyE/”

AN

777777

A-1 Look at the illustration above. Does it
show a personal or group decision? How
do you know?

A-2 Which of the decisions below are group
decisions? Why?

a. The teacher said, "No gum allowed
in the classroom."”

b. Maria voted for Sue to be student
council representative.

c. Mrs. McCrary went to church last
Sunday.

d. The club decided to sponsor a walk-
a=thon for the handicapped.

C. The lawmakers voted to lower taxes.

84 95 '
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. Lesson 8
Activity B:
Group rules
Rules are one kind of group decision. Why?
Because rules affect dgroups ©of people. That
18, rules influence the way people act. For
example, suppose that your school has a rule
against chewing gum or smoxing. Most stu- .

dents would not do these actions in school. ‘
If a student did:, then she or he would
probably be punished.

Think about traffic rules. These rules
affect what peopite do. One traffic rule is
"Stop at a red light." Most people follow
this ruvle. If they didn't there would be

many more accidents on the streets,




Lesson 8

As you can see, cules are statements that
tell group members how to act. Rules help
groups achieve their goals. For example.
traffic rules help our\society achieve one of
its goals—uthJE people be safe. Trafiic

rules improve safety on the roads.

Below ar€ some examples of group rules:
® federal and state laws
¢ court decisions
e traffic rules
¢ school playground rules
. cl%ssroom rules

® game rules

® family rules

] Two of Yyour school's rules might be "no
smoking on the school grounds" and "no

eating in classrooms."”
f

“SCHOOL RULES~| -

@ HO SMOKING ON
SCHOOL. GROUNDS

@ THE ScHOOL DAY
BEaINS AT & AM.

@ NO EATING IN
THE CLASSROGW

J {jf}

86




Lesson 8
Read the foMowing decisions. Write down
which are group decisions about rules. To
decide, ask yourself: Does the decision af-
fect only one person or a group of people? ActwtY B8 B4.85, and B6

B-1 Mary decided to wear jeans to school.

B-2 A par<.nt decided that on weekends there
would be no television until after dinner.

B-3 The President decided to take a skiing
vacation.

B-4 In almost every culture, it is against
the law to steal.

B-% The home economics club voted to have
meetings on the first Tuesday of every
month.

B-6 The school board voted to ban three
books from the library.

B-7 Hester decided to try out for the tennis
team.

87




Lessor 8

LY

Activity C:
Living on Saturn

Form a group with four or five othgr students.

In this activity, vou will be making group

decisions about rules.

Your group has just been put in charge of the
ION 101 saturn Space Station. On this space
station are 20 space planes, three space
shelters, and one space food center. Once a
month, a supply of food is flown in from
Earth.

A
A
VA

’
.
L

. Yok,
,//,, v,
Vi i
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A Lessen 8

Your

group's goals arex

to make sure that the planes are fixed
arnd ready for interplanetary space
exploration ©on a set schedule

To make sure that people Know what to do
under different planetary/space conditions

to make sure that food 1is stored
immediately and properly sc¢ that it
will not spoil

Make at least s$ix group rules that will
help your group achieve these goals.
Have someone write down these rules.

Think of some ways to influence people
in the group to keep these rules. (For
example, you might create either punish-
ments or rewards for each rule you make.)}

Present your rulas, including the .rewards
or punishments, to the class.

Discuss how people in your group might
be influenced to oObey these rules.

Would they be influenced by authority.
physical power, reward, affection, or

information?

10,

89
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\
Activity D:
s Making some class rules
. . Form a group with three or four other {
students.
& D-1 List the group goals that you think your 1
class has or should have. {For example,
one main goal of your class is to learn
what is being tanght.)}
. D-2 List rules that might help your class
achieve thege goals. These can be new
rules or ruales that your class already
has .
D-3 Discuss yvour rules with the class.
W '+ perniss: |
€. Feople have rules wn order 1o insure b-4 With the teacher's permission and as a
that a group can function o class, vote on a few new rules for yonr
achreve 115 goals. On a ship, rules class.
are necessary (0 wnsure the safetv ]
of everyone i such himited sPace,
and in what sometimes are dan-
gerous gonditions  On mirhiary - .
ships, rules help the group to AChVitY E'
achieve success 1 war [thew goall, CICISB wrap-up
On pleasure crunses, rules help the
group to achieve pleasure {theiwr
goal} ]
€3 People in a country have rules i E-1 Discuss your answers to Activities B
order 10 Provide tor such things
as defense serwices and Justice. and C.
Ask students (o think how goals
of chiterent counties mght affect E~2 Why might other groups have rules? For ,
' examyple, why might people on a ship have
E-4 People wn a family Presumably rules? )
have rutes so that farmily members I
can be healthy , happy, and sale. R . '
E-3 Why might people 1n a country have
E-5 Because rules are for the benefit rules?
ol the group, sometimes induncduals i
may feel th:t some rules are u?1fa|r 1
for them. There may be conflict 5 . . 5
between group goals and wdind. E 4 Why l'l'lll}ht your falTll ly ha ve ru‘les'
ual goals or bgtween one 9rouP’s
goals and anbther group’s goals. - .
Whon rul s arg not. mode by E~-5 Are rules always fair? Why or why not? |
democratig ©r shared decision- . ‘
making Process, they will howhten E-6 Think about how the members of your -

€5,

ERIC

Aruitoxt provided by Eic:

conflicts among group members
[(or examPle, 1T a {ather decides
10 sPend the family savings on a
speadboat when (ther farmaly mem-
bers need the money {0r more
educaton}

E£.7 Vanety of answers

group participated in making the degi- :
sions for Activities C and D. Did some

people participate more than others?

Were they mostly girls or mostly boys?

Why? 1

104
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‘Lesson 8

o E-7

the situation? '

Activity F;
Flight check

If girls or boys dad pérticipate more,
is that kind of participation fair? Why
or why not? What would you do to change

Find a newspaper article about someone
breaking rules and che consequences that
follow. Bring Lt to class and explain
what rules are being broken and
what the consequences are.

Did you understand this lesson? To find

leoking back at the lesson. Then, your
teacher will help you check your answers.

Which of the following are group decisions? Gm@gmuwmme
F 2, F3 F5

List the group decisions by number.
F-1 Dick wore sneakers to school on Monday.
F-2 Congress decided to wilthdraw money from

states that discriminate against girls'

sports.
F-3 On Thursday. the governor signed a tax

bill into law.

Sy
. . - .

P-4 John decided that he would always do his .

' out, answer the following guestions without

homework before watching television.

Maria's parents decided that she and her
sister must do their homework bhefore
watching television.

100
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TEACHER OVERVIEW FOR LESSON 9

Duration: One or two class periods

purpose: To introduce studen®s (o0 nine participation skills
that are helpfuyl in making ¢group decisions

Student Objectiwve:

® To ideatify examgyes of each of the rine-participation
akills - -

Tecaching Suggestions:
All levels: All activities

Vocabulary: Participation skill, observing, supporting, proposing,
mobilizing, organizing, ¢oing a cost-benefit analysis,
bargaining, rule making, voting

Evaluation Activity: Activity C (for general information about the
use of evaluation activities, see page xiiy

Background:

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

® Participation skills are vital to effective dgroup deci-
sion making. Such skills include observing, supporting,
prowosing, mchilizing, organizina, deina a cost-benefit
analysis, bar jaining, rule making, and voting.

® These terms may be defined as follows:

observing: using one's senses (sight, hearing, taste,
touch, and smell) to gather information with the in-
tent to use it in future action

supporting or not supporting: assisting in carrying out
the goals of the group, agreeing or disagreeing with
what is being said or done

proposing: thinking of an idea and taking it to some-
one to get something changed

mopbilizing: trying to involve others {students, par-
ents, teachers, for example) in making a change

organizing: assigning different people to study vari-
ous parts of a proposal

doing a cost-hbenefit analysis: examining cach part of
a propeosal, studyinag the advantages and disadvantades,
and making a report to the qroup; refers to determining

the net gain of an act &
bargaining: c¢onvincina others to accept all or part

"ot a proposal by being willing to give iln on some parts
of it in ordexr to reach an adgreement

. vontioued

104 '
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rule making: helping to make written, enforceab‘e
decisions for a group to follow

voting: selecting (often by casting a ballok) what one
conslders to be the best propesal from a group of pro-
posals




Lesson 3 Participation Skills

Activity A:
How to participate

In the last lesson, you learned about group
decisions. You also helped make a group

decision. In other words, you participated

in a group decision.

In this lesson, you are going to learn more
about participation skills. These skills

will help you become better at taking part
in group decisions.

First, read the following play. The play is
about the struggle of women to get the right
to vote. The struggle began in the 1800s
arnd finally ended in 1920. For each role in
the play, a student volunteer reader will be

needed.




Yesson 9

'.I"F |
doff It
A 1 || I
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—
TheRight toVole

Cast Ii

Narrator Woman 4 Man 1 l

Woman 1 Woman 5 Man 2

Woman 2 Woman 6 Man 3

Woman 3 Woman 7

10y
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Lesson 9

Scene 1

Narrator: Scene 1 takes place at the
1840 World Anti-Slavery Convention
in London, England. N

Woman 1 (after the conventionl): I aﬁ
shocked! We women came a long way
to this conventlon and had a lot to
contribute., And we weren't even
allowed to talk at the meeting, much

less vote!

Man 1: Well, you women have better
things to do than run around attend-

ing conventions!

Woman 2: You mean you think that just
because we're women, we should be

denied a vote? That's crazy! We

won't stand for it.

Man 2: Yes, I agree that it is not
fair. After all, women are being
kept from freedom of speech.

Woman 3: We should do something about
this! Let's have a meeting at
Seneca Falls to take some action.

YT




Lesson 9

Scene 2

i
Narrator: The Seneca Falls Convention
took place in 1848. At this con- ‘
| vention, the women attending pro- i
(/ posed that there be a new constitu-

tional amendment giving women the
right to vote. But the amendment
didn't have much of a chance o

pass in Congress in 1848, b

Woman 2: Well, did you hear that the
amendment was defeated in Congress?

Maybe we can change some people's

gather together people who like oux

ideas. Let's mobilize some support,

Woman l: I have an idea. We can mobi-

lize support by talking to labor i
AR o\ unions and politicians. We can try
R to make the women's vote a political ||

issue.

Man 3: We can also get women to sign a

petition asking for a new amendment.

Woman 4: All right. Let's organize! o

minds. We're going to have to l

96 l




Lesson 9

Scene B

Narrateor: Sixty years later, in 1911,
women had still not obtained the
right to veote. Many women were
still fighting for this right. They
organized themselves into committees
to study the situation and to make a

list ¢of recommendations.

Woman 5: Oar committee just finished a
¢ost-benefit analysis. We looked at
the cost of having a huge parade in

Washington for women's rights. We
tried to decide whether the benefits
of the parade would be worth the
cost.

Woman 6: We decided that the parade is
a good idea. We'll get a lot of
attention from the newspapers.

Maybe people will see how much women

want the right to vote.

Woman 7: We made a bargain with the
State senator. We agreed to help
him with his next campaign if he

would speak in suppeort of women

voting.




Lesson 9

Scene 4

Narrator: Finally, in 1918, the House
of Representatives voted for a rule.
The rule said, "The right of citi-
zens of the United States to vote
shall not be denied or abridged by
the United States or by any state on

account of sex." The rule was then
l voted on in the Senate and ratified
by the necessary number of states.
| The rule was now an amendment to the
Constitution.

‘W All women together: Yeal! It's 1920
and we can finally vote. The next

step 1s a woman President!

& /‘/////.r
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Lesson 9

A-1 dow lock at the following list of
participation skills and the definition -
- of each.* Say each cne aloud and read
the definition of each.

a. Observing: using your senses
Isight, hearing, taste, touch,
smell) to get information

b. Supporting or not supporting:
agreeing or disagreeing with what is

' being said or done; assisting ip
carrying out, group goals

c. Propesing: thinking of a way to
change something and telling somecne
about your idea

d. Mobilizing: trying to gather help
from others in making a change

e. Organizing: assigning different
tasks to different people in order
to get something done

f. Doing a cost~benefit analysis:
examining each part of a proposal,
and deciding the loss (disadvantage)
or gain {(advantage) that would occur
if it were carried out

g. Bargaining: convincing others to
accept all or part of your proposal
by being willing to give in on
parts of it

h. Rule making: helping to make deci-
sions that the group will follow

i. Voting: choosing the best rule,
proposal, or action

A~-2 Go back to the play and find at least
one example of each of these skills.

Give reascons for your answers.

A~3 Are participation skills important in

group decision making?

Why or why not?

*Adapied from Soctal Studies in a New Era: The Elementary School as a
Laboratory by Byron G. Massialas and Joseph B, Hurst. Copyright © 1978
by Longman Inc. Repeinted by permission of Longman Inc., New York.

ERIC

Aruitoxt provided by Eic:
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Activity A Assign 2 student to read

Al

A2

A-3

each role.
Have students Dronounce each
word atoud Have a student read

aloud the delinitions

Observing  See Sceae 1, Woman 1
SuPPorting See Scene 1, Man 2
Proposing- See Scene 1, Woman 3

Mebiizing  See Sceae 2, Wornan 1
and Man 3

Organizing See Scene 3, Narrator
Cost-benefut analysis  See Scene 3.
Woman 5

Bargaining See Scene 3. Woman 7

Rule making See Scene 4,
Nareotor

Voting See Scene 4, Narator

Yes, without them, 9rouP decisions
which result in change would be
difficult, if not impossible.

) VOTING
PRECINCT
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Lesson 9
Activity B:
Role-play
In this activity you are going to see what it
would be like to use each participation skill,
Take turns reading or acting out the fcllowing
scenes. Then guess which participation skill
is being used.

8-1 Observing B-1 Scene: a middle school classroom

B8-2 SuPPorting
8-3 Proposing

84 Mobihzing

Clara: From reading the thermometer, I
saw that the temperature in here is
- ) 90 degrees. Something should be
done about this.

B-2 Scene: Jason meets Susan in the hall.

Jason: Hey, Susan, I agree with your
idea to have both girls and boys on
the basketball team. In fact, I'll
help you try to get the old rule
changed.

B-3 Scene: A class 1s discussing where to
go on its field trip.

Katrina: I move that we go on a field
trip to the beach.

B-4 Scene: Two students are in the hallway.
Hal: Jdosie, I'm running for student
council secretary and I need volun-

teers to help make signs. You want
to help?

100
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Scene; Sadlie is talking with other
students who are helping with her
campaign for president of the
student council.

Sadie: Okay, Jerry, You be the head of
the signs committee. Janie, can you
be in charge of the budget? And
Warren, how about heading up the
announcements committee?

Scene: Joe 1ls explaining to Harry how
his class decided on a seating
arrangcment.

Joe:r Mainly, we studied the advantages
and disadvantages of each proposal.

Scene: Santos, the English Club presi-
dent, 1s talking to Marie, the editor
of the school newspaper.

Santos: Marie, if you will give us a
free advertisement in tae paper, our
club will donate free editing to the
paper.

Scene: Ms. Martin, the physical
education te her, is making an
announcement.

Ms. Martin: Pfrom now on, all teams are
open to both girls and boys,

Scene: The class is ready to select a
class president from a list of six
nominees.

Teacher: All those in favor of nomines
number 1, raise your hand.
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C
c2h

Cc3 2

Activity C:
Flight check '

pid you understand this lesson? To find
out, answer the following questions without
looking back at the lesson. Then, your
teacher will help you check your answers.

Match each participation skill below with
the action that best shows that skill.

a. proposing £. mobilizing
b. voting g. rule making
C. bargaining h. supporting
d. organizing L. observing
e. doing a cost-

benefit

analysis

C-1 Clara noticed that most of her teachers
let students choose their own seats.

C-2 Jerry agreed with Clara's opinion that
students should be allowed to choose
their own seats.

C-3 In a class meeting, Clara moved that

students be allowed to choose their own
seats.
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Lesson 9

My. Green divided the droup intce four
committees and assigned to each some
responsibilities.

Clara saird to the teacher, "If you let
us choose our own seats, I will agree
te pick up papers at the end of every
class."” '

The teacher said, "There will be nc
gum chewing in class.”

The class weighed the advantages and
disadvantages of the proposal.

lic
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TZACHER OVERVIEW FOR LESSON 10

T T

Duration: Twe class periods

Purpose: To aive students an opportunity to use the nine partici-
pation skills

Student ~biective:

? To uge vparticipation skills in order to make a group decision

lecachina Suggestions:
Levels 1 and 2: All activities except Activity G

Level 3: All activities
“ogabularv: No new words

waluation Activity: None (This lesson involves actual use of
participation skills.)

tackground:

1f the decision-making topic in this lesson, i.e., seating,
i$ not an interesting issue for vour students, guide them
in selectindg another class or school issue, such as a club
or class activity, class rules, or material to be studied.
iowever, make sure that the 1ssue students use in this les-
son is real and that change is allowable. If students know
that their actions are goina to have some real results, the
Jdecision~making process in this lesson will have much more
meaning,

Suggested areas for change are use of student passes, selec-
“ion of seats and placement of desks or tables, planning a
special class activity, and use of student time at lunch.

Notice optional Activity G. This lesson can also be done
using an issue in the community. Again, make sure students
are lnterested in the issue chosen for study.




Lesson 10

Lesson 10: PCIl'tiCipCIting in ¢
Group Decision

-

Activity A:
Observing your school or class

For this activity, work with a partner. In

|
I
I
|
the last lesson, you learned about the ,
skills you need to participate in a group
decision. These skills are observing, sup-
porting, proposing, mobilizing, organizing.
doing a cost-benefit analysis., bargaining,
rule making, and voting. 1In this lesson,

you will put these skills to use.

in your classroom. To do this, discuss
guestions A-1 through A-4 with Your partner. _

at tables or in rows, divided according
to blacks and whites, or males ang
females?

A-2 Who made the rules for this situation?

A-3 Are there any problems with the present
situation? For example, do you think
seating according to gender (male and
female) or race (black and white) shows
a problem? Is the seating causing too

o« much noise? Does the classroom look
sloppy because of the situation?

s 120

.. A-1 wWhat 1s the present situation? To £ind "
out, look around the room. Are people




Lesson 10

A-4 Do you think most students are happy or ¥
. unhappy- with the situation? For example,
do you think anyone feels isolated
{(alone)? Do-you think the situation is
‘fair?_ ’

A-5 Write a clear description of your
observation about your classroom
seating.

® Tell what you are going to change,
and why.

¢ Make sure your description has a
topic sentence and a title.

¢ Make sure that you and your partner
a¢ see on what you write.

Activity B: ,
Supporting. proposing, and mobilizing change

Stay with your partner and form a group with
another set of partners. Choose a group .
leader and a group recorder.

B-1 Gaining support. Read aloud your
paragraphs written in A~S5. Discuss all
of your observations. Make sure each
member of the group participates. Try
to reach agreement about what the situa-
tion is and what the problems are.

B-2 Proposing. Read the following two sample
proposals {suggéstions for change)

about a seating situation. Then decide
on your own proposal.




Lesson 10

Proposal 1:

We observe that students are
separated into wmal: groups and
female groups, as well as black
groups and white yroups. Because
we think that students should not
be separated into these groups, we
propose:

1. That students be seated in a
circle instead of in groups

2. That students be allowed to
choose their own seats

3. That, if certain students talk
too much to their neighbors: the
teacher have the right to move
them

Proposal 2:

Because of a sloppy-looking
classroom and too much talking,
we propose:

1. That a cleaning committee be
formed

38}

That students be allowed to
choose their own seats

3. That the chairs be arranged
in groups, each group being
responsible for making sure
its area is kept clean

107
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Lesson 10

a. Before you decide on what to
propose for your topic, censider
the alternatives (the choices you
have}. Discuss the advantages and
disadvantages of each alternative.

b, Decide on a proposal that is
agreeable to everyone. It should
say what should be done about the
present situation, and why. Be
specific. Make sure the proposal
is well organized and convincing.
Have your group recorder write
down the proposal.

C. Select one person to present the
proposal to the class.

B-3 Mobilizing. Have your spokesperson
present vour proposal to the class to
mobilize support. {(The spokesperson
should try to convince the lis:teners to
agree with the proposal.)

Activity C:
Voting and cost-benefit analysis

C-1 ynting. Now your class will need to
decide which proposal for change is the
best one. As each proposal is presented,
think about whether you want to support
that proposal. Ask guestions at the end
of each presentation if any part of it
is not clear.

After the class has heard all the pro-
posals, vote for the one that you think
is the best. Your c¢lass may decide that
a combination of two proposals is best.
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Doing a cost-~benefit analysis. HNow
you must decide how vou can carry
out your proposal.

g
1
[ ]

a. As a class, list possible actions
+hat you can take to make sure your
proposal i1s carried out. For
eXample, whom do you have to in-
fluence—the teacher. the princiral,
other students? And, what are the
best actions to take in trying to
influence them—petitions, rewards,
special information? List all
suggested actions on the chalkboard.

b. For each possiblie action, «do a
cost-benefit analysis. Ask: What
are the advantages (benefits) of
this action? What are the dis-
advantages {(costs) ¢f this action?

C. Decide which action you think will
work the best.

- Activity D:
Organizing for change

Note: If your class chooses to take only one

action, skip this activity.

D~1 If your class chose more than one action,
form a committ . for each action. Every
student should be ©on one committee.

D-2 Organize your committee by choosing a
committee chairperson and a recorder.
Assign tasks to each committee member.

124
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Activity E:
Bargaining, voting, and rule making

(53
!
w

Bargaining. Carry out the class
decision. Appoint a committee to
bargain with the teacher {(or principal
or other students). Try to influence
these people to accept your proposal.
Be prepared to make some trades.

Voting. When the commitiees finish
bargaining, have them report on any
trades or changes that took place. Make
sure that the class agrees on these,

You may need to have another class vpte
if your teacher suggests making a lot

of changes in your proposal.

Rule making. Now that you have made a
decision, your class has a new rule about
seating. Make plans to carry out the

new rule.

Activity F:
Class wiap-up

What did you learn today about
participating in a group decision?

Could You participate in a group
decision about some other problems?

What are some of these problems? How
could changes be made?

125
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Activity G:
Thinking about your community

-
Choose a problem in the community for which é%i ‘ v f
a group decision is being made. Become
involved in making that community decision
by using any or all of the nine participation
skills.

i =

4/
= P
v
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Examples of community decisions are:

® Energy conservation. How can the city
get people to conserve energy?

® Selection of women and men as community
leaders. Are there mostly men Or women

on the hospi tal board or school board? Activity G: Have student- follow steps
in Actwity A through Activity E, adapt-

ing them as appropriate for the topic

® Bike paths. Should the city build more solected.
bike paths?

® Land use. How should the land recencly
bought by the city be used?

% Parks. Should the city build more
parks?

¢ Elections.- What elections are going to
be he'd soon? Who do you think is the
best candidate? How can you help him or
her get elected?

You can find other examples of community

decisions by looking in your lccal newspaper. !




Decisions and Your Life Part IV

TEACHER OVERVIEW FPOR LESSON 11

Duration: One or two class periods

Purpose: To give students an opportunity to make individual de-
cisions about their lives today and in the future

Student Obijective:

® To use the decision-making model to make a personal decision

Teaching Suggestions:
Levelsil and 2: Activity A; Activity B, optional
Level 3: All activities

Vocabulary: No rew words

Evaluation Activity: Nore (In this lesseonand in Lesson 12, stu-
dents will be putting their decision-making
skills to use. When students have completed
this lesson, they will have demonstrated the
ability to use the individual decision-making
model piesented in this unit.)

Background:

This lesson 1s crucial to the development of students'
decision-making skills. Students will have an opportunity
actually to use the decision-making model while making some
personal decisions. Many students will probably need in-
dividualized guidance in doing the activities outlined.
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Lesson 11:

Making
Individucal Decisions

Activity A:
Decisions about the present

Think of

Here are

L J

L J

how

how

how

how

whether or not to cheat

whether or not to drink

how

whether or not to fight

whether or not to get a part-time job
after school

whether or not to participate in a
sport

how

how

Choose one of the decisions above (or

another decision) that is important to
you and .write it down. Make swe that
the one you choose is important to you.

a decision that is important to you.

some suggestions:

to treat people I don't like
to be more honest

hard to study

to get along better with my family

to spend my free time

to get others to like me better

to improve my pPersonal appearance

If you can't think of one, ask your
Li.acher for suggesrcions.
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Lesson 11

Now begin working on your decision. Use
the four decision steps as guides.
These are the same steps you used 1in
Lesson 5. Make sure your outline looks
similar tO the one bhelow,

Problem:

J3t€$>15 Outlinag Your Alternatives for Action
Alternative 1 : Alternalive 2:

Step 2: Thinking about the Conseguences
of Each Alternative

Alternalive 1 Alternative 2.
Advarlage - Advantage :
DisadvanTa‘g)e : Disadvantage:

Step 3: Thinking abool the Valves in Conflict

Step 4 + Deasion (Chosig one Alternative)

116
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Lesson 1l

a. Write down alternatives {possible
cholces you could make;.

br. Think about facts that relate to
each alternative. For example,
write the consequences (advantages
and disadvantages) of each alter-
native.

As you are doing this step:, you may
want to go to the library to collect
information about your decision.

Or you may want to talk with your
teacher or with other students in
order to collect information.

Make sure to spend at least

30 minutes collecting information.
Then outline the consequences-—the
advantages and disadvantages—of
each alternative.

G Think ¢f how your values relate to
each alternative and to the conse-
quences you listed. In other words,
are any of your values in conflict?
{See the list of values on pages 33-34.)

d. Make your decision. That 1s;
choose the alternative that seems
the best after studying the infor-
mation and values you wrote down.

e. Write when and how you plan to

carry out your decision.

Your teacher will ask for volunteers to
present their decision stePs to the
class.

13(1‘
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Lesson 11

Activity B:
Carrying out your decision

For your decision in Activity A, keep a log
(a record) of (a) when you take steps to
carry out your decision and (b) what you do l
in order to carry it out. Turn in your log
at the time stated by your teacher.

Activity C:
Your future

What are some decisions you will be making
between now and age 25? Probably yYou will be
‘deciding some of the following:

a. whether ¢r when to marry

b. whether or when t¢ have children
c. whether to finish high school

d. whether to get a higher education

e, what career or job to choose

f. what home to buy
g. what car to buy

h. where to live

Rank—~order four of the above decisions
that are important to you. To do this,
list the decision that seems most impor-
tant to you. Then list the decision
that seems next most important, and $o0

on.
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Your teacher will divide the class
into groups according to which deci-
si1ons you and yvour classmates listed
as most important.

Note: Each person in the group should
write the answers to C-3 through C-6,
below. Follow the chirt on page 55,

As a group, think of at least three
alternatives a person could choose.

Collect information about each
alternative by going to the library
and/or talking with others. Think of
as many COnsequencgs——advantages and
disadvantages—as y¥ou can and list them.

Write down all the values that might
relate to the ddcision. Be specific.
Ask yourself: Af I were making this
decision: how would my values affect the
alternativé I chose? (If you need more
help with this question, ask your
teacher.-}

As an individual (not as a group).,
pretend you are making this decision
and choose one alternative as the final
decision. Tell why you chose it.

Activity D:
Class wrap-up

Find out how girls and boys rank-ordered
the decisions in Activity C. Can you see
any differences? If so: how can you
explain these differences? Might these
differences change in the future? Why?

How important is it for people to have

information when they are making deci-
sions? Where can people find information?

119
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D.2

Tally separately the first and
secend chorces of the drls and of
the boys 1n Actwity A-1. Notice -
whether girls think that decisions
about marrsage and chuldren are
more smPOrtant, and whether boys
consider decisions shout careers,
education, and cars more

important,

Such differences may be explained
by tradwional notons of the roles
of females and mates. Point gut
that there is ronsiderable evidence
disPuling these views, For instance,
the fact that the averade wornan
works for 25 years at 57 percent
of the safary of 2 rman shows that
decisions about 8 career and train.
ing are as important lor qirls as
tor boys. More and more men are
taking active roles in caring for
their children. All of the decisions
are important onas, and gnes for
whch both males and females
should consider the olternatives
carefully

Pecple olten make decisions
without checking all of the possible

. choices and the disadvantages and

advantages of each choice. It
particutarl¥ important during this
tume ol changing roles of males and
females that students have accurate
nformation about the chowces they
have, ingluding choices related o
jobs, education, marnage. chitdron,
and consemerism.

Swudents can obtain information by
doing Itbrary research. mterviewing
experts 10 the community, reddng
books, or watching news-oriented
and sefected telewision Programs.,




PEACIIER OVERVICW FOR LESSON 12
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Duration: One or two class periods

Purpose: To dive students an opportunity to participate in group
decisions about a current issue

Student Objective:

® To participate in a group decision, using the four-step
decision model and at least two participation skills

L]

Teaching Suggestions:
Levels 1 and 2: Activity A
Level 3: All activities

vocabulary: Equality, equal treatment, equity, discrimination,
affirmative action

Evaluation Activity: None (In this lesson, students will be put-
ting their decision-making skills to use.
When students have completed this lesson,
they will have demonstrated the ability to
use the decision-making model presented in
this unit as well as some 9roup Participa-
tion skills.)

Background:

This is a culminating lesson which builds on Lesson 5 and
other lessons dealing with the four-step decision-making
model. Activity B is advanced and expands the notion of
fairness {eguality) to include equity (treatment more
closely related to need) in making decisions about dgroups
that have been discriminated against in the past.

In the other units of the Fair Play program, the issues of
fairness and opportunities for student decision making are
continued. In particular, the group and personal decisions
affecting students' role options as females Or males are
explored.

Students may need much guidance in doing these acti:ities.
Encourage them to gather as much information as Possible
about their topics in Activity A. Circulate among droups

. to guide students as they try to use the decision-making
model and participation skills.

13y
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lesson 122 Practicing
- Group Decisions

Activity A:
Using the decision model and participation skills

In this activity, you will be making a group

decision. (The teacher.either will have the
class work as one large group or will divide
the class into smaller groups.)

A-1 First, choose a problem in your school,
community, or nation. Here are a few
examples:

. §§\§R\ 'xiﬁﬁ‘
\(\Q T (ﬁ\

¢ Should students get to choose their
own textbooks?

® Should students be allowed to smoke
in school?

¢ Should my city have more bike
paths?

8 Should women be drafted?

A-2 Use the steps outlined in the model on
page 55 to make a decision about your
problem. Each member of the group must
£fill in the model and hand it in.

A-3 Make sure that you (as an individual)
use at least two participation skills
(see the list on page 99} in making the
group decision. Write down which two
participation skills you used. Explain
why you used them.
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Activity B:
Equality and equity

Read the following story (either aloud in

class or by yourself).

[ ’ i

Whats Fair®
Far on the other side ¢f the universe
|| is the plarnet volos. On this planet

live sceveral kinds ©f creatures: the
round heads, the peointed heads, and the

flat heads. Most ©of the creatures are
round heads. Many round heads used to

—

think they were better than everyone else.
The round heads used to
keep the flat heads and
.
pointed heads in a cage

deep in the ground.

They fed them leftover
@ rocks through a long
tunnel. But the flat
heads and pointed heads
B were smart. They fig-
ured a way to dig their

way out; Once they got

f out, they challenged
the round heads to a
very important game
called Sherk. Sherk is
the game that shows now

smart a Volos creature is.

113:,}
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Lesson 12

For three Volos years: the round
heads, pointed heads, and flat heads
played the game. It took a long time
because they were all smart. While
they were Qlayiné the game, they got to
know each other.” And guess what? They
liked each-other! So th.y guit the
game and all shook hands. They

declared each other to be the winners.

Now there is only one problem. The
flat heads and pointed heads were in the
ground so long that they lost time!
When they came out, they had no hovels
{homes), cones (money), or anything

else that was important on Volos.

They demanded many cones to make up
for all the time they were in the
ground. The round heads said, "Are
you kidding? You have freedom to start
making cones now—that's what is impor-
tant!" But the flat heads and pointed
heads shook their flat heads and ‘pointed
heads, saying, "No—we want 3,000 cones

to make up for lost time."
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Now, for the sires (lawmakers) of
volos, the decision is: "Should we
give ¢ones to make up for the past and
help the pointed heads and flat heads
catch up witn everyone else? Or shall "

we give equal opportunity, starting
now, for everyone to make cones?"

13+
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Lesson 12

B-2

Read the last paragraph of the story
again. Pretend you are sires and must
make that decision. Work through the
four decision steps, filling in the
outline shown on page 55.

Make sure that you (as-an individual)
use at least two participation skills
{listed on page 9%) in making th~ group
decision. Write down which two partici-

‘pation skills you used and explain

exactly how you used them.

Prepare to report your results to the
class. 2

As a class, discuss what situation on
Earth is similar to this one on Volos.
In what ways is the situation similar?

Activity C:
Class wrap-up

c-1

what did you learn from this unit?

What steps of decision making do you
think are most important?

How can you use your decision-making
skills in your school? Community?
Nation? World?
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B-1 Thes story 15 based on the problems

rezulting from the conflicting needs
of diverse groups desirng fair
treatment  The flat heads and
peinted heads couwld be any munor-
ity group or group which has
experienced discrimination {such
as blacks, Native Amenicans, Asian
Americans, Hispanics, or women).

introduce the following terms to
students belore they proceed to
B2and B3,

Equality can be defined as ggg_a_f_
treatment, which means treating
all peapte in accordance with the
sam# standard.

Equity can be defined as treatment
ased on different standards result-
ing from different group needs.

Discremination is the result of not
treating people with equality or
equity.

15 speoial tre
ment for a particular grouP because
of a past hastory of discrinunatoon

Help students understand how
these terms relate 1o the women’s
movement and ethic movements.
Explain that these groups {and
others} want help in making up for
past discriminatuon. For example,
what good 15 equal job opportumty
1f a person 15 not educated And
how can a person get an education
without money? Should such
peaPble have tpecial help?

After students present the.r reports
in B.3, discuss equity vs. equality.
Exampla  babies are given shecial
treatment because they are heipless.,
handicapped people are also yven
specidl trea'ment. Middle-schaol
students are treated according to
thewr age. Textbooks are dvfferent,
for example, to accommodate dii-
ferent interests and reaching levels.

Suggestton for Activity € Use this
activity as a review for the unit perfor-
mance test,



Name

DECISIONS AND YOU
UNIT PERFORMANCE TEST

SECTION I: MULTIPLE CHOLCE AND SHORT ANSWER

Lesson 1

Directions: wWrite the number or numbers of the answers you think
are correct.

(1} Bob, the captain of the baseball team, needs to choose soOmeone
to be catcher. Although Tom is Bob's best friend and wants to
be catcher, Bob chooses Carla because she is the best catcher.

Y

L5 .
{a) Who is making the decision?

l. Carla |
2. Bob *
3. Tom

(b} wWho is affected by the decision?

Carla

Bob

Tom

All of the above

{2) At a party,; Barbara is talking to a group of friends while
her husband, John, is in the kitchen preparing dinner. When
someone $pills a drink, Barbara rushes to get the mop to
clean the floor.

{a) Who is making the decision?
l. Johnn
2. Barbara
3. Person who spilled drink

{b} Who is‘affected by the decision?

l. John

2. Barbara

3. Person who spilled drirk
4. Aall of the above

B et mammme e L L e aaman aaaaw | ammme’  aaaan g L T L T
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Lesson 2

Directions: Read the following descriptions of family decisions.
Identify the decision as authoritarian or democratic
by writing a or 4 in the space provided.

{3} Betsy wanted to have an after-school job. She asked her
parents for approval but her father said no.

{4} Mr. and Mrs. Track are arquing. Mr. Track wants to buy
a large car. Mrs. Track, aware of the gas crisis, con-
vinces Mr, Track that a small car would be better.
Together, they select their new car.

{5) Mrs. Dane is planning to have a cookout. Some of her
children want to barbecue chicken, but Mrs. Dane is
thinking of buying steaks. They decide to take a vote
on what to cook.

(6) Mom says we will be allowed to have dessert only if we
have eaten our meat and vegetables.

Lesson 3 ’ .

Directions: For each question. choose that value which 1is shown
- the most by the activity described.

(7) Eating food that you enjoy &
(a) having information
{t} having friendship and love
{¢c) feeling good (being healthy and nappy)

{8) Running for student body president

(a) being trustworthy and responsible

{b} having respect Or recognition

{(c} having wealth or material goods .
(9) Spending time to keep a promise

(a) being trustworthy and responsible

{b) having information

{c} having respect or recognition
{10} Learning how to play tennis

‘a) feeling good (being healthy and happy)

{b) having skill or ability
(¢} having information

-




(1)

Lesson 4

!

values are things people think are:

(a)y facts

{b) important

(¢} not true

(d) a and b above

During a spelliing test, Carol turns to her friend Kim
and quietly asks the spelling of one of the words Carol
cannot spell. Kim thinks i1t is wrong to cheat but ghe
also likes Carol.

The two main values that are in conflict for Kim are:

{a} feeling good (being healthy and happy)
(b) having friendship and love

(¢} having information

(d} having skill or ability

(e} being trustworthy and responsible

(f) having wealth or materizl goods

(g) having power over others

(h) having respect or recognition

Sylvia found the coach's wallet on the floor of the
locker room. Sylvia has been wanting to buy a record
album but hasn't had the money until now. The two main
values that are in conflict for Sylvia are:

{a) feeling good (being healthy and happy)
(b) having friendship and love

(¢) having information

(d) having skill or ability

(e} being trustworthy and responsible

(f) having wealth or material goods

(g) having power over others

{h} having respect or recognition
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Lesson 5

Directions: Read the folluwing story and answer the questions
below it.

{14) Karin saw a gang of teenagers attack an old man and
steal his wallet. She is thinking of telling.the
police. Bitt the gang has threatened to beat up anyone
who goes to the police.

{a) What are two alternatives Karin has?

P

{(b) List an advantage and a disadvantage of each

alternative.
v Alternative 1 Alternative 2
Advantage: Advantage:
N
Disadvantage: Disadvantage:

fmny
£,
&
_.,__\
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(15)

Lesson ©

(16)

"

__an

(18)

-

Which set of decision steps 1s in the right order?

(a) outlining alternatives
thinking about consequences of alternatives
thinking about values in conflict
" choosing an alternative

(b) thinking about values in conflict
choosing analternative
thinking about conseguences of alternatives
outlining alternatives ,
(¢) outlining alternatives
thinking about conseguences of alternatives
choosing an alternative,
thinking about values in conflict

When bank tellers are up for a.promotion at the local
bank, only white employees are chosen to be promoted.

From this statement, you can tell that:

(a) The local bank 1S5 not treating everyone fairly.

(b} The local bank promotes those who deserve to be
promoted. .

(c) The local .bank probably has a good reason for
its policy:

The counselor at Martin Junior High told boys to take
math and scilence courses and told girls to take home
economics and typing courses.

From this statement, you can tell that:

(a) Certain courses should be taken by only boys or
only girls.

(b} ‘The counselor at Martin Junior High is not treating
students fairly.

(c} Girls are not good at math and science.

Al's parents allowed him to have a job after school, but
did not allow his sister, Sharon, to have a job, because
she is a girl. How can you tell that Sharon 1s not
being treated fairly?

(a) Because she is not given an equal chance at making
money .

(b) Because she is not trusted by her parents.

{c} Because her parents don't think she is as strong
as her brother.
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Lesson 7

Directions: . For each sentence, decide who is influencing others

(19}

Lesson 8

{20)

and write his or her name in the blank provided,
Then give the name of who is being influenced.
Finally, put an X by the kind of influence that
1s being used.

Mr. Roberts has a sailboat race that begins Friday
afternoon. He had planned to leave work early, but
his boss tells him to stay for a staff meeting on
Friday.

{(a) Who is influencing someone else?

(b} Who is being influenced?

{c} What kind ©of influence is being used?

___authority
physical power
_ reward {
____affection
___information

Place an X by the decisions that are group decisions.

{a) Karen decided to wear a dress to school.

(b} The senior class made a rule banning all
alcohol from the prom.

(c} The high school board elected Mary as its
president.

(d) Smoking is not allowed on the school bus.

{e) The student government discipline boaxd
recommended that Tom not be suspendegd.

(f} Drivers of motor bikes are required by law
to wear helmets when they ride their bikes.

L B R N T O TN O I T T Y S, __—a--—-_-—wl

{g) Sharon's boss sees her talking continuously
and tells her to hold down her personal con-
versations during working hours.

{h) Frank chose to caok Chinese food because he
likes it.
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Lesson 9

Directions: Read the following sentences and decide what type

{21)

{22)

(23}

(24}

{25)

of participation skill is being used. Write the
letter of the correct skill.

Howard listened very carefully and made notes while
Mrs. Stevens explained how students would be evalu-
ated and given grades. Howard is:

(a}) observing

{(b) doing a cost-benefit analysis
(¢} organizing

(d) voting

The student rules committee presented its recommenda-
tions t0 the principal. The committee is:

{a) mobilizing

{b) proposing

(¢) bargaining/negotiating
(d) wvoting

The county school board has decided to add a study period
to the school day for all middle schools. The board is:

{a) bargaining/negotiating
(b} supporting

(¢) observing

{d) rule making

"Before we decide whether to have a bake sale or a car
wash to raise money, we first need to think about the
good and bad pcints of each,"” Susan said. Susan is
recommending:

(a) votling

{b) doing a cost-benefit analysis
{c) organizing

(d} mobilizing

"Who is willing to be in charge of taking tickets and
who is willing to be on the clean-up committee?"
Mr. Janesen asked. Mr. Janesen 1is:
W
(a} organizing
{b} mobilizing
(¢) proposing
{d) rule making
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(26)

o n

The

faculty decided that locks will not be allowed on

student lockers. The faculty is:

(a)
(b)
(c)
(d)

"TE
ten

rule mking
voting
organizing
proposing

you'll have all the sports equipment put away by
o'clock, I'll agree to your request for a longer

‘dress-in' peried,” Jo saidé. Jo is:

(a)
{(b)
{c)
{da)

proposing

voting
bargaining/negotiating
rule making

134




SECTION II: ATTITUDE INVENTORY
Directions: For the i1tems that follow. decide how much you agree

or disagree with each statement. Mark your answer
according to the code below. There are no right or
Wronyg answers.

strongly agree
agree

no opinion
disagree

strongly disagree

D oQaow
g oH

1 can never get my teachers or parents to change any of
their decisions,

It's not rmportant for me to make decisions now about
my future. N
I know how to get my friends to change their decisions.

Whether T am a girl or a boy does not affect the
decisidns I make.

I usually try to do what is right for me, even if my
friends disagree,.

I know how to make declsions wnen necessary.

I don't think that my schocl friends can make our
principal change his/her mind about a school rule,

Whatever I d¢ in life will be because I choose to do it.

I doubt if the things I am learning in school will enable
me to "make things happen" in life.

1 can influence some decisions that are made in my
community.

14%
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SECTION
1. a.
b.
2. a.
b.
3. a
4, d
5. d
6. a
7. ¢
8. b
9. a
10. b
11. b
12. b
13. e
14. a.
b.

DECISIONS AND yQU

ANSWER KEY TO UNIT PERFORMANCE TEST

—

E

PPN -

wa D

and e
and £

Alternative l: to tell police
Alternative 2: not to tell police

Alternative 1 Advantage: Teenagers
will be punished.

Alternative 1 Disadvantage: Karin
may be in physical danger.

Alternative 2 Advantagey Rarin won't
have t¢ worry about getting beaten up.
Alternative 2 Disadvantage: Teenagers

will not be punished and may deo it adgain.

19.

20,

24,
22.
23.
24.
25.
26.
27.

£

a

a’
b’
CO

b,

boss
Mr. Roberts
authority

c, 4, e,

and £

a

b
4
b

X

&




SECTION II

To obtain an attitude score, use the following system.

For items 3, 4, 5, 6, 8, and 10:
a = 4 points

b = 3 points -

c = 2 points

d = 1 point

e = { points

For items 1, 2, 7, and 9:
a =_0 points
b = 1 point
c = 2 points
d = 3 points

e = 4 points

Jowi,
b,
&
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