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In 1982-%3, a study was undertaken at the City
Colleges of Chicago {(CCC) to ascertain the attributes and learning
processes of high-achieviﬁg students of relatively low aptitude so -

"~ that.these attributes and processes might be taught to other students

to~improve their achievement. Interviews were conducted with 26 CCC
students who belonged to or' were eligible to belong to the campus
honor societies, and who had relatively low reading placement test
scores. During the interviews students were asked about their
background, financial concern$, high school backaround, college
choice, study and work habits, in-class activities, teacher
reX¥dtions, personal goals, extracurricular activities, and
satisfaction. Study findingﬁ.iacluded the following: (1) involvement,
reviev/restudy, selectivity, and planning seemed to be the major
processes. responsible for academic SuCCeSss; {2) in—¢lass involvement
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careful to.choose an effjcient study atmosphere- out of class ani took
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for. their academic weaknesses by taking réfresher or developmental
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and restudying course material; (5) students were highly selec¢tive in
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.« 4 $tuderit Learning Processes:  _#
How Poorly Prepared Students Succeed in College

f

. dohn Q. Easton and Rick Ginsberg ,

Public concern over declining academic achievement at all Ievels of
educat1on has created iﬂdemand for 1mproved teach1ng and 1earning for all -
students. This research paper concentrates on the effect1Ve Tearning

, processes of high-ach1ev1ng community college studehts of relatively: fow

. aptitude. We have 1nvest1gated in depth the 1earn1ng character1st1cs of a
. sample of City Colleges of Chicago students whb have ach1eved better than we .
would pred1ct from their previous academ1c success and apt1tude. fhe purpose
of the study was o ascertain what common alterable attr1butes (Bloom, 1981)
'these students share. This work has centered on study hab1ts and learning -
‘¢Echn1ques that other students m1ght acquire, rather than on traits like
personality or fam11y hackground that neither students nor educators can

change. In many respects this study is modeled on previous research” con-

ducted at the Center for the Improvement of Teaching and Learning (CITL)
that identified comman teaching processes of highly effective City
Colleges teachers (Guskey & Easton, 1983). In seeking a more complete
understanding of the teaching and learning process at the community;coliege,*
Jevel, we designed our current study to discouer what successful students
" with average ar tow ability do that other,students might do to improve’their

work in college. The implications of this research are great for improving
education at secondary and other post-secondary levels.

Educational researchers have predicted student performance in school
from many different independent variables. In general, they have been most
successful with the kinds of variables that are the least amenable to change--

parental socio-economic level (JEncks. 1972), home environment (Ka]inowfsi &
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Sloane, 1981), inte11igence and aptitude (Jensen, 1980; Lavin, 1965), and ‘

previous school achievement {Bloom, 1976).

Under conventional teaching

conditions, these variabies are high1y predictive of student success in schooi..
Several personality or psycho1ogica1 variables Iike sel f-concept (Hanford

& Hattie, 1982; Shavelson & Bolus, 1 1982}, locus-of-control and achievement

motisation (Atkinson, Lens & 0'Malley, 19753 Mcc1e11and. 1972) are also .~

predictive of student achievement, although not as strongly as the others;

At the community college IeyeI. Griffin (1980) has shown the-significance -1

of these variables in predicting success. While this type of research suggests

certain qualities of successful studemts, it does little to help teachers and

others improve education for students. Background attributes are impossible

to transmit from one studentfté’another, and these persona11+v attributes

are also very difficuit to teach to students. .

Research on study skills and habits is much more in line with the doais

of the present study. Successful hign school and college students use a set

of study skills that predict achievement independently of their aptitude (Brown

' & Holtzman, 1955). .Students who know how to study and ‘have efficient study

f methods achieve better in school than other students. We are working in this -

/, _same tradition of 'research 1ooking for the types of skills and habits that can

. be taught to many students and do not depend on especia11y high aptitude. |

1
H il

‘ ﬁesearchers have p1anned 1mprovement programs based on these techniques in the

_past and have raised students® achievement levels with these_interventions
‘ o

(Kirschenbaum & Perri, 1982). . B . »

P

¥

. , Recent research on teaching processes has shown that certain teacher
behaviors are highly associated with studeht performance. ‘Brophy (1982)
gives a careful summnary of these findings at the elementary school, 1eve1t
Our own work.at the City Colleges shows that effective teachers are well

Q ) ' “0e o ‘ R - .
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. . Organized they are student oriented, they prOV1de regular feedback to students,
and they act1ve1y engage stiidents in c]assroom part1c1pat10n (Guskey & Easton,

1983). These are processes that we believe can be adopted by other teaghers

-
.

and do not represent immutable character{stics of teachers., In pilot work, we

have assisted small groups of teachers in us1ng these practices in their own

teach1ng and plen greater 1mp1ementat10n of these findings in the near future.

’ "‘"ﬁfﬂé’ﬁHFbBEE*of this study is to identify student learning processes that
o
can be taught to other students to improve their achievement. This study

used. indepth 1nterv1ews to co]lect data on successful students perm1tt1ng us
C o to obtain a r1ch source of information on study techniques and other methods ’

and practices that may be imparted to other students.>
s g METHODOL 0GY

Student Selection

Our goal in selecting this sample was to obtain & group of students who
had done very well in college yet were not necessariiy high apt%tude students
for whom achievement Eaﬁe easily. We wanted to interview students who earnee

' 'hign grades-through di]%qent study rather.than by virtue of high tnte]]igence.
Some might caiiithese students “overachievers;]"ﬂe setrthe following criteria
for selecting the sample. Students: '

. entered CCC in Fall 1981 or Spring 1982,

. spoﬁe English-.as a3 native language,_

. vresided in Chicago, .

. enro]]ed 1n four courses per semester,

. beionged or.weré e}ﬁg1b1e to belong to the campus honor society. -
From the list of students who met these cr1ter1a we then chose the students.
with reiativaif low reading placement test scores.

Wo first applied this process at Loop Col]ege, a downtown campus that

ﬂraws students.fre\\the entire city of Chicago. Forty-four students met




A .
the firsf’set of cr%teria; and from these we chose twenty-two studénts.with
low reading placement test scores. We invited these students to. participate:

- in the study and interviewed nineteén of them. The process was repeated on

R e

2 smller scale.at fwo other City Colleges, both of which are distant from o
' 8

¥ Jowntown Chicago. This §amp1e was extended so that we .could generalize our

findings beyond one college. We interviewed three Students at Nridht College

}
and four at Olive-Harvey College.
' *Student Characteristics

The following figure describes the twenty-six students interyiewed in

—this study. Our experience with City Colleges students indicates that this

.

group is representative of the population of full-time students meeting tHe

_previously listed criteria.

Average Age: 21.5 Years (S.D. = 7.7)

Average reading_g}aégment score at coilege entry: 7.6 gr;de
equivalent (Nelson-Dénty Form E, comprehension plus vocabulary)

> -

Student Sex: 21 Women, § Men; Race: 21 Black,'3 White, 2 Hispanic . e .

Living Situation: 18 live with parents; 6 1ive with spouse,
children, or others; 2 live alone ; '

" Children: 4 have children (an average of 2.5 cach)

Work: 10 have part-time jobs (18 hou=s/week average); 4
looking for jobs; 12 unabje or chose not to work .

A&ahemic maﬁors: 7 Yiberal arts, 6 aata processing, 6 -~
medical-related,. 3 electronics, 2 business, 2 law. enforcement

Career Goals: 4 data processing, 4 medical aancillary,
3 business, 3 computer programming,\B computer/electronics
technology, 2 physician, Z‘teachjng, 2 law enforcement

Interview Development and Interviewer Training

\ : / :
. Staff members at the Center for the Improvement of Teaching and Learning
deﬁh]oped the interview questions for this stu@y'using‘severa} background
souréqs for guidpnce. including previous research on effective students and
\ - . .

'\\ ‘ ‘ . .




their study habits, CITL research on effective teacnersg personai experiences
of the researchers as students and‘teachers? and feedback from trial‘interviews.
_ with Cit} Colleges students. The processes of 1nterView schedu]e deveiopment
and interviewer training overlapped,since the interViewers revised and reworded
questions as_they gained experience with students on the trial interviews. Our
goe1 Was toiprodUCe a set of questions that elicited meeningfuihresponses,

were unambig%ous, and cou]d be asked (and’ answered) in natural and appropriate
Janguage. The interview questions appear in Appendix A of this paper.

Two interviewers conducted all but two of the student interviews; a ﬁhird
staff member did- the others. Since the interviewers were involved in writing -
and revising the questions, they were fa;iiiar with the purpose of each
question. Al three interviewers conducted two trial interviews with Cit
Colleges students and reviewed these sessions with a second interviewer. \
By the time the first regular interview-took p]ace{jeach interviewer had
opent approximately twenty hours discussing, reviﬁdng, practicing, and

reviewing the interview questions. . | /

~

Data Analysis : ‘
The interviewers tape-recorded the interview sessions and shortly after
each session replayed: the tape and summarized the data on a four-page form
The sheet provided ten categories for. these summaries: background informatich, |
financial concerns, high school background and choice of college, co]]ege, study

i
and work habits, in-class activities, teadcher relations, p? rsonal goa]s, A

extracurricular activities and satisfaction. “The 1ntervjewers wrote the
summaries using both their own descriptive Ianguage'gﬁz as many direct quotes
as possible. . /'- <
From these summaries the interviewers deve1o9ed a checklist of 42 short
£
items to Code all of .the interviews direct]y,frdé the tape-recordings. The -

coding system used a three-point scale to in icatehbositive evidence (+), no




. expl‘ined most of what the students revealed in the interviews. After revision

" first sémester," “"studies alone," “summarizes chapters and/or-notes,” and

revision of the checklist our interview team was abte to reach an agreement

'fbur verbat1m transcripts as sources for this data analysis. He searched -

. throughout the interviews and descr1bed as compi tely as possible the preDOnderance

- and planning an character1ze the1r Iearning approach. - Involvement 15

-~

evidence (0), or neaative evidence (-) in the interview for each of the

/

items. ~ Some sample items from this checklist were:" ftook refresher courses |
“sits in front of the classroom.” Following considerable practice and

G ) . o .
rate exceeding 90% on four consecutive interviews. Once we reached thjs . v
criterion we cuded the renainder of the interviews individua]]y.v (The coding,
sheet is attached as Appendix B.) A } .

L

We used the complete set of interview summaries, the checklists, andev

{

the data for a set of categories or key*factorsthat appeared repeated]y
of the data. In other words, we looked thrOug this data for categories that -

and reconsideration we chose four maJor head1ngs that descr1b°d the students
study babits and techniques and a f1fth category that c0nta1ned PersOna11ty
character1st1cs of the students. The four categories of study techniques
were not mutually excius)ve. We will define‘and dfscuss these categories R
in the fu]10w1ng pages. We draw most heivily on d1rect quotations from the .
students to.suppdrt onr findings and occasionally use percentages or proportions
der{ved from the coding sheets. .

| ©  RESULTS .

‘ We have identified four major processes that appear td be reSponsibIe

-~

- e

for these students' academic success. Involvement, revfew/restu_x, se]ect1v1t1,

o
part1c1pat10n in learn1ng both 1ns1de and outside of the classroom; rev1ew/

res tudy is the process students uti11ze to \study and correct both short and
long term weaknesses. seiect1v1ty refers to the students' discrimination in'

~6-, " ) . .
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.what and how they choose to study, their choice of frienﬁs. classes and’
teachers{-and planning is the conscious short and long term preparitioo'
students undertake to foster success in school. These, processes appear to \

be alterab]e--that 1s. under advantageous conditions other students cou]d be .

;HW““MM taught to apply these prdcesses themseive&. In add1t1on to these four alterable

proces es,.-we find the excel]ent students to be extremely goal oriented. ¥The

; rema1nder oﬁsth1s paper d1scusses each of the four alterable learning processes

N ey \

and the motivational’ componentg?n detai]; . ' -

- T Involvement

1] ~ ) . Y “ L
‘One 6f the most significant findings of this study is how these studentsI
maintain a remarkably high level of involvement in their academic work.

When involved with a subject these students pay attentionl think, work through

ideas and questidns, and relate new concepts to preV1ous1§ Iearned ones, a]]

in order to understand the new material as thoroughly as poss1b1e; The <
students vary in the intensity or degree of the1r 1nvoiveTent from time to
tiﬁijgpjglace to place, yet -overall they a]] exhibit a h1gh degree of 1nvoive— ‘1'3
ment in their academia work. For the purposes of this paper _and the presentation

of the fiod1ngs, we distinguish between 1nvoivement in and. outslde the c]assroom.

Fe FE

Involvement in the CIassroom

AN of the students portrayed severa] d1fferent methods and speC1fic

e persona11zed technﬁhues for atta1n1ng a high Tevel of 1nvot¢ en .

| classroon learning. ‘The typical pattern of classroom 1nvolv§pgyi 1ncludes ' .
attendance," pay1ng attEnt1on in c]as&*—tak1ng notes in class, and asking,

: quest1ons and partIC1pat1ng in c!ass d1scu551ons. The foi]ow1ng paragnaphs
show the great variety of ‘techniques that these students use to accompI:kh

_their classroom involvement. | - - . Y A 'T RN

~ Reguiar c]ass attendance is an essential prerequi51te to 1earn1nggcourse

mater1al and is the first step t at 311 of these students take t0 becmne Tk

-7- ' s
- -fm . -,
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. students do poorly 1n,po?1ege.

|

|

/

!
]

¢ to questions concern1ng attendance. They understand that in order }

,“know what‘s go1ng on.’l they must be physrca]]y present in the c]assr?pm to
3 !

see and hear it. Attendance is not seen as 1mportant for its onf/sake. Bat |,

o

ratzﬁr for the opportun1t1e§ tﬁat it proV1des for 1eaqn1ng. Several stddents

mentioned ‘that absentee’i s is. the s1ng]e most important’ reason ‘why other

Nhen the honor students do'm1ss class (due to

PO

111ness or other unaVotdable reasons), they 1nvar1ab1y ask a feiiow studenﬁi
-Qr the teacher for m1ssed notes: and ass1gnnents. . ‘.‘ .
5 -

Be1na in class itself may be necessary for Learn1ng, but 1t is not suf- o

ficfent. Nh1‘t in, class you must payfattentjon “If‘jou can t hear you ‘can't

“ey

Iearn." As a first 5£99\¥br paying attent1on in c]ass, the studentsfs1t in - ;. b

ar1ng the teacher.
_a,, .

Abouit two-th1rds of- the’students prefe to s1t in the front of the room where

! -

the locat1on that they f1nd most su1table forﬂsee1ng and

] L

“you haven't got any cho1ce but. to sit land Tysten“ and “you-pay;more attent1on.“'

. S L - . / .
Qse woman prefers the last seat in the front row, "so oEople won'
f— ¢ _‘
side.” These students sit in the front not only because "std nts in the

back are too no1s§," but also for mor7 subt1e agd comp] easons ﬁI i}t

face 1ik

in _the frpnt and Took 1n_the teacher's he s g1ving me a prxvate &,

S—

tesson"; "in the front the teacher ev%n ‘gets to know you better“, and "that I+
is where the teachers pay attent1on-z1f they see you wanderfhg,pff théy let
you know‘“ These statements 1nd1cate that the students sit’ 1q front to sé&

-~ ® /
better and 1ncrease the1r.chagces of 1earning ‘and- gett1ng better grades. f

Other St"de"ts are able %o cdncentrate equally well in the m1dd1§ of the S

Dom, but they aVoid s tt1ng close thfr1ends "so they don' " encourage me tq
ta]k.“ Also, they - IeaVe thair newspabers on the floor S0 they are not tempted
to resd them during cIass. Nope of tHe students c1a1med a proference for .
the back of the c]assroom.- To concentqpte on the teachen and shut out possable

. o g g
- = AR .11

-

o -
e
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;‘ ; to daydream after class” or “I try to focus on the materiaicbeing presented

. c]ass in doing homemprk and studying for tests. . A

' ¥4
- The:final commonalxty in the 1n-c1ass behavior of these students 1s that w

- impertant. The-more se]eotive note-takers-often write in their own words

,reprimanded for not having heard an explanation, in_general the studerits: have, - T;;

or exp]ain points tth they do not undbrstand.

- in ¢lass, take notes, and ask questions and participate in discu551ons. Withi “\ 3]
&

each of these aveas there is variation” anmng students and within studbnts from T %
"time to time or class to class. The students use different note-taking RN
1
: < - - - e

distraétions, the honor students sit in the middle or toward the front of

Bl A e
’ : %

the classroom. © a \

The students. focus on the instruetor and c1ass materiai through most of

the period, yet some occas onalTy find their M1nds wa1der1ng off the subaect. e

To get back on task they te11 themseives.,“l need the course" or "I have time

in order to maintain concentration.” These seif-reminders are useful ways for
students to recapture attention when they become bored or distracted .

Al1-of the student in the sampie take notes—during class, though there

is» ariation “in the comprehe 51veness of the note-taking' Some students try

_to wrtte down everything that the teachers say, stopping th m when they taik

too fast. pther students writ? down oniy the key words or ey concepts, what

a

they believe is most importan% or what the teacher has tol them is most

X

rather than the teachers‘; Al of these students use their notes out51de of

-

:

they ask quéstions when thei 3re perplexed by the Iecture or if, they ‘miss 37
something. T don't make p oblems for myself...lf 1 miss something, I ask ,“. '
him, That's what he's there for.“ Although there is some siight reluctance* u‘
to ask questions when they fee unprepat:d or believethat theyé&\ﬁl bg

ovechMe such difficuities and freely dsk the teachers to repeat, ciarify, f;' I

-

" To summarize, the students all attend class regular]y, are highly attentivd

-

¥




technigues and different methods of regain1ng lost concentration. In general,
/
y ©ooour effect1ve-students want quality t1me in the cIaSsroom WIth h1gh concentrat;on'_

I ——

and m1nigai distractions.

Out~-of-Class Involvement

These students ‘are similarly highly involved.in their school work outside

of the c]aserOm. They are very successful at Iimiting.the distractions that
5nmy inhibit their 1nvolvement. A1l of the students have developed techniques

-app]icable to their personal c1rcumstances and preferences that assist them

-
L

in Yimiting distractions and enhanc1ng 1nvoivement and learning

while the students have many different study hab1ts and techniques, they’

2re all able to describe-fully the conditions of their studying -- when they
study, where they study, and how they studj'. They a1l have favorite "stidy

atmospheras“ most conduc1ve to learnfnga Th1s atmosphere, wh1ch may differ
from student to student, is distraction free, containing only those materials

or persons that dlrectIy re]ate to sc ool studies. They students prefer locations

-

‘that provide complete qhiet and few inferruptions{ “rd} many students, this
means studying in secluded areas at hohe:. “1 enjoy studjing in a quiet environ-
ment;..my_bedroon.;.need a flat surface with a good chairl; *1 study in-the
kitchenslaway from the TV." One young mother explained that she gets'hone from
school, attends to housework, takes care of her children, sees that they do

N . ‘ k
their homework, but at 6:00 p.m. “Mommy has to study...(she) is not to be;

disturbed.™ ?o;\othez\itudents, their home environment'contains too many

distractions. 50 they p\efer to study at school, usua11y in the library. Many /f
_students like the library becaasehltk1s quiet: "home g1ves you excuseswfori; A
. —"”"—lr,"‘—h—-.

not studyxng...the library 1§ a2 nice qu3§t~atmosphere. ‘
Along with a quiet 1ocatlon, the students%a:o?d‘ﬁa of the pitfalls which
" can detract from studying. None of the honor students studies wit sic on.

Indeed, one ‘woman explannedjthgieﬂ1th music on, a student was likely to~ Iiaﬂﬁnrmeﬁﬁﬁhkx
\ .10.




" to the musﬁé and avoid studying. Similarly, several students-depfct television
[y f,.r

as a Hivegsion to be avoided. A number of students purposely study in locations

away from television. Others shun the medium ;omp1ete1y.

I just stopped watghfhg television...l reaiized I'm looking at garbage."
that she used to watch TV all the time but has quiE/now that

"After high school,

One

woman revealed
‘she is in_sthool. The students also limit their outside social a??HV1ty, another

onsuming, d1stract1ng e1ement.

time- “You don't have time to party or talk

{ the phone...you have to study." “When I socialize, I slough off." “If

all you're going to learn is how to dance, and anybody can dance!®™ Several
- students had no time for non-academic extracurricular activity because they

‘preferred devot1ng the time to their studies.

' In choosing an efficient study atmOSphere, the students. carefu11y consider

L J‘-h

whether they will study alone or with other students. About half of the students\

study exclusively alone because "in groups there is lop much social{zing."

., There are "too many minds pulling in different directions" and "with friends i

you talk about other things." One student said succinctly, "I’ sit alone to do

my homework. No one bothers me.” The other half of the students find that

studying with one or two students- can be highly effective, especially if the

“other students are high-achieving students. "Sit down with somebody who's

doing better than yoif' 1s @ common theme among these students. "It's good

"because if you don't’

- to have other people /to study with,” one student advised,

comprehend, someone else might. " _
- --A-figa] factor apparent here is that these students take advantage of
A1l of the students use dictionaries

They

additional resources when they need them.
| ) .

constantly--"Ialmost used one up"--most often to look up word meanings.

also refer back to textbooks that they used in introductory c]asségipr reading

The students in this sample also used

¢lasses to help them when they need it.
-11-

you're tco busy hanging put with your friends and going to yisco on the weekends...

.'1
b
-

L

»




/

tutors and other college resources {computer-aided instruction, counselors,
and advisors) for assistance. They recommended these resources very highly
to otﬁer students whﬁ.are not doing as well as they- are.
This group of honor students is highly .involved in their learning both
in class aqﬁ outside of c1ass when they study and prepare for tests. They
employ a wide range of techniques for maintaintng this high level of involve-

ment, keeping'thémse1ves attentive and actively learning their class assigﬁ- -

ments.

- 2 e st wn ciaen - — [

Review/Restudy Systems — ]
Another general process that these successful students have in ffffEELj§”#’"

the way in which.they embed a review/restudy cycle into thei uﬂ?ﬂbatterns.
~This review process .occurs-both Ln,the’16ﬁg“ru nd 1n the short run within '
~ e )

specific seme*terJXOng courses. AImost aIways the students review or restudy ,

when they encounter or perceéive personal academic weaknesses. They go backt
over certain materiat or subjects and study until they feel more confident 1
of their understanding. ‘In the long run‘ﬁhen students ére aware of general \
ueasnesses such as soor re;eing skills, weak mathematics backgfou ds, or
ineffective study habits, they undertake plans to‘imprbve thems;;zes either by
taklng certain c1asses or by following self-study programs. Similarly, in the

short run, when students receive a poor grade on a test or fail to complete .

an assignment properly (indicating to them a lack of understanding), they |
- \ _'I

]
£

invariably go back over their problems with increased effort.
The co11eges recommended that many of the students in this study register
for deve]opmenta1 or refresheﬁﬁtourses in their first semester because of
" their relatively low reading p1acement test scores. About ha1f of the
students took one or more developmental courses in the first semester. In
general, the students recognize their weaknesses'xn reading and accapted the
placement test'sceres as confirmation of what they already knew ("1 always
g o 12 .
5
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had trouble cqmprehending."). Many students discussed useful counseling ;

experiences where they recognized the importance of stﬁEhgthenihg basic

skiﬁ]slat the beginning of their college careers. In most cases Fhe students

- chose thiese refresher courses freely: "I didn't have a very good math

"bﬁEﬁgroﬁnd so I took the 100 course thinking I would build up my méfh";

"1 was tncertain about my reading skills and I figured I would take this

to He1p me with the skills I had lost." The students viewed these refresher

courses as ag/ﬁﬁportant way to review in areas where tﬁey were weak, thus

inereasing their ab{Iity to do very well in subsequent college 1eveT'courses.
Whether or not students took refresher or developmental courses dugjhg ,

their first semester, those who perceived any academic weaknesses continued

to work on bhuilding basic skilis in the fundamenta1 subJects. Many ofath\\\

students in this group use self-help and self-study books- do-vocabulary ~

building exerc1ses, use special flash card sysfems Fo study basic material;

and refer to reading, math, or study skills textbodgg they_uéed in previous f

classes. One woman, for example, writes down all the words she doesn’t know

on index cards, ti:en puts the meaning in her own 1;ﬁguage to review the

words constantly. Another pronounces all words 0?4 loud and breaks them into

syllables, because "sometimes how a word -sounds can tell you what it means.|

Most of these hbnor students recognize the usefu ness of genera1, non-scho 5

rﬁlated reading as a means of improved reading skills and hence school ach eve-

ment. These students reccngize that they have Z;d difficulty reading ("I Jjust

take books and read them to’get me to understand things because I always Ze?t

that‘i was missing something.") and read for e1f-imﬁrovement. Some students

do read for enjoyment, but more often they read to "get ﬁyself used to reading"

because "the more you read the more you 1ea;n." |
Besides these general se1f~improvemenf strategies (taking refresher

courses, study §k¥1? improvement, and reading for practice), the students

~13-
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2150 review and restudy their specific course materiai on a regular basis.

Some students review their notes before or after each class. Students read

chapters into a tape-recorder and then play them baek for review. Stndents

are also very likely to review and restudy when theytsense academic difficulties.
_The students'use whatever evidence is avai]agie to tnenfto indicate what they
have learned well, and perhaps more 1mp0rtant1y, what they haven't learned as‘
well as they should have. Most often the evidence about academic progress .
(this is often celled feedback) comes to the students in the fonn of test

sc0res ("my grades tell me how I’ m‘d01ng.") and the tests themselves (“go over

the test anc ask which questions f got wrong.") The students also want to
know Specificaiiy‘nhat tnEtr prdb]ems are ("If I mess up I nant to knqgh___
exactly why...") so that they can "go back to that material and find the
_ answers.” When the students cannot ascertain for themselves what their exact
“problems are, they seek more detailed information -- "If I can't see what's

wrong with my work, I want them (teachers) to‘expiain to me what it is that

I have done wrong so that I can correct it." Classroom dlscu5510n and question
and answer sessions a]sor;ndicate how weii students are 1earn1ng the mater1a1
and guide them to review and restudy. . |

Once the students fECOQlee and plnpoint their grrors or problems, they
study harder and if needed, find some.help. Overall the students have no
particular techniques that they use to c0rrect their difficu]ties, but they
work harder. When necessary they Took for aSSIStance from the teacher, from
a tutor, or in some cases from another student. If they fall behind in cl\ss,
these students.“cancel eveyfthing else and do the necessary work to catch up."

When one student gets a pJOr‘grade, he "...talks to more peOpIe to see what

they're doing, see.who did get a good grade and talk with them. We can get
together and study. Maybe he can explain to me what the tgécher cannot
) ' . =18-
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explain. Maybe he can break it down further, better for me.” On'the whole
_ %he students appear to try their own resources first, and if they still have ’
diffiéu]ty.lthen-they séek out additional help, usually from a teacher_or'
futor, but‘occasionaily from a peer! T ”
In summary, thése students regularly review areas where tﬁéx are wqu.
If they perceive general weakness in fﬂﬁ:::ewta? subjects, thef wi]lingiy
take rgfresher coufse§. In addition, th students work continué]]} to
improve their basic skills in reqdiﬁg, math, and study habits. They also
review and restudy course material Lhén they have ey{dehce, usually in the form
of test scores, that they have done poorly. Most often this restudying {aﬁes
the form of going back over the origjna]-materia] (notes or textbooks) and
then Using other resources if necessary. I f
T Selectivity
A third geﬁéra1 process that these students demonstrate in their studying
regimen is that they are highly selective in what_thgy choose to study in ‘
greatest detail. Ihi§ procéss of selectivity is apparent during class time when
the students aré alert to teacher signals and cues; it is appqrént in doing
homework assignments and preparing fdr tests when they look for sigmals in the
texfbopk and {n their notes; the selectivity process is also involved iﬁ'
cho&sing courses, programs, and friends-most”?hited to the students' needs.
The students use discretion in choosing the material, that they will become most
highly involved with, thereby becom}ng more efficient learners who conceﬁtgate
their enérgies on the key ideas in a lecture, in a rea@ing assignment, and h
throughout % course. Students base these decjsions on several sources of
information, especially teachers’ advice or signals.

When the students are paying attention in class, listening to the
“teachers and trying to understand and think about the subject matter, they - -
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‘are also attempting to distinguish key ideas and concents,from Iess important

%mteriaf. They look for signais or cues from the teachers as to what the ~ -
chit1ca1 ideas are. This is a relatively easy task since most teachers tell

wh t is important, l'what to look for" and "what to study.". Students use these

" teacher directions in c]ass to guide their thinking and ettent1on, out of

‘class the teacher cues guide studying and preparing for tests. The students

defiritely "pay attention to what the teachers tell you ta’get;“ This selection

process henresents focusing «nd chodsing the essentiaifpa}ts of the subject.

: These‘successful students' study techniques ahg habits have been mentioned

briefly hefore in°this paper. The students use a grea{EMariety of different

techniques with a common factor among them that can 'be ummed up with one
Just as students 100k for teacher’ cues

seek these cues and signals

: commenv "Try to find the main p01nt.“
on wh é to study and attend to in class, they also
elsew ere. For examp]e, when these students read textbooks, they have several

read .the ciapter summaries

techiiques to look for the important points:
inZ: and pay\careful attention to subtitles and outlines; read the fntroduction
.twice , skim the test to get an overview,.reread, "outline the chapter to find

out what is important fFirst;" "ask what is important while you read," "look

for what the teacher said in class whi12-reading'in the book." One student
underlines "short things that you can remember,“jand another "puts Eheck man?s
next to things the teacher Yiscussed in class because that is what is important
and should be studied." | |

The students are also selective in their croice of friends or school

associates, Iooktng for successful students whd,wi]] either guiee or assist

them. We have already discussed how some students choose :study-buddies“
\

frnn the high-achieving students. In the same way that the students look for

the main point and the,Ley,ideas in their rea41ng and studying, they look

1 notice

for associates who will lead them to the major goals of schools:
_-n16¢ 3 ) Y
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the people who seemed sort of brightin the class [ was in and would watch

them go to the library and would talk to them and we'd start studying together“;
*Hang around with people who want fo be something." The importance of selectivity
in friends is ep1tomlzed by the student who warned, *You can get bad grades by
sticking with the wrong crowd. _

o Two other fllustrations show how these students are selective in their

school work. Nhen they review and restudy, they go back on?y to areas where

they are weak and must have a firm understand1ng in order to succeed in the
"future. .Aiso,wtn planning their school programs, students select the courses
that are most reievant to their major or caréer goai. (This -planning aspect

is discussed'in the next section of thisnpaper.) In both of these instances "

students ‘base their selections on teacher'and counse?or_recommendations. \
" , '_ Planning ' ' X \\ ‘

The honor students realize that success in both school and Yife reguires -

some organization and planning. The students constantly consider how they
<'might improve their school work and relate schooling,ho—future p]ans: Planning
e - ] ‘}I .

ahead for these students has a short term component (in class, at the City

Colleges, etc.) as well as 2 long term component {future schooling and career).

Short Term Planning

In terms of more immediate concerns, such as course selection, achievingh
good grades and addressino remedial needs, the students develop a'variety of
plans. The kinds of courses taken by the students are important, the proper
sequencing of courses being the key. Some get "general courses out of the way
$O you can concentrate on your major."’ QZhers recommend taking “required courses.,
not too many electives." Still other students choose classes that relate to
their major. Most students seek advice when selecting courses, relying to’a- -
considerable extent on counselors and advisors who "can set you on the right K
track.f Severa] students seek the advice of peers in selecting courses; some |

T - SR
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rely on their own goodgﬁndgement for pianning: "1 try not to get myself right \
into them (classes). ;I look them over, get a little insight, then p1an.Tl A{ong
with seeking adV1ce ;nd taking the proper sequence of courses, students search

- for classes: reiat?d to their lnterests, since they find courses which are

" one student

_interesting to be easier. "Get courses you will be interested in,
said. "You w11J like them better. " Other students feel that course se]ectlon
. at the.start of the schoo] career shou]d be approached with an open mlnd 50

they can more adequate1y determine-~their lnterests. Planning course se1ect10n

is an 1mportant aspect of . succeedlng at schoo] accordlng to honor students.
Re]ﬂted -to piennlng for Gourse se1ect10n is the self-analysis that RS

Ieads t e:L students to ;n'awareness of their remediation needs. The students |
know where their weaknesses are, and they p!aﬁ*strategles to deVelop need?d
sk1lls (see ReV1ewIRestudy sectlon) For many students this means entering
a prpgram at the beginning of "their college careers to forti‘y their know]edge:

//of basics. Other studen;ssimplytake a number of "brush up” courses in the1r‘

J weak subjects. Several 'students have attended "remedial seminars to improve
reading and test caking.“ Some seek tutorial assistance when prob1ems arise.:

Many students attempt improvements on their own in areas such as reading,

forcing themselves to do extra work in the area in order to iqprove. In their .
planning for success in schop1, these students identify their learning weaknesses
and pursue means of correcting any difficulties. - | \ -

A final aspect of short-term planning is specifically related to the
pursuit of academic excellence. In their approach to studying and test
taking, the students plan strategies which will guaranteeltheir success. Most
students prepare well in advance for tests. Few cram'at the Jast minute. One
womah says that you must “organize your study and use your time right."
Studying in advance relieves tension fer these.stqdents.- "If you work hard,
you have confiqéﬁce on tests." Another woman suggests that jf you do your

- "--18-




homework, you know what to expect on tests. One student ¢laims thaﬁ working
‘hard at the beginnxng of the semester makes the rest of the year easy. Several
students also make out strict schedules to follow. "I actually work out a11
the hours of the week...work hours,!study hours, cleaning time, Iayndry time
and all of thls.? The students plan ways of Iearnxng the course materxa]

3long with se1ect1ng courses and rectzfyxng their weaknesses, to 1nsure the1r

-+

success in theﬁr c1asSes. ' - ’ .

- Long:Ierm Planning . .

A1l of the plans for shqrt-term success in their present.pﬁegrams are
geared toward more-10ng-term goé]s. he honor students have p]éns'for their
future, and their‘short-term successes provide the groundwork for those plans,
Most students select a major with their eyes‘to future career//z

only must the major be interestlng, but it must promise job 72tent1a1 for

/

money seem to be." Aimost a]] o the students plan to go on&for more schooilng.

ptions. Not

the future. "I'want to be a computer operator; that's where [the jobs and

Mast have a college or university picked out. One woman sqggests takxng on]y
teose courses that give co;Iege credit, fitting your "0?87/11 p1an." A young
man advises students "to find out what your plans are for//the future, what ;‘
classes you will need.”. Same students aren't s0'speci?ié abousva career or
even about future college plans, but have a more ambigudus long-term _
orientation: "If you achieve, you have a good backgrodﬁd when you Iook for

& job"; "I want to do well to prepare myself for the putside world." Whatever,

. i
the specific goals, the students have long-range goa}sizpat'they hope to attain
and they direct the1r academic efforts accord1ng]y

Goal and Success 0r1entatnon

. A common trait of the honor students, more persona] than the four processes
enumerated and certainly more difficult to teach. is their\strong motivation to

achieve success during their lifetime. The maéprlty of stydents come from poor




) to succeed. They want to do well 1n school and enter successful careers. For

L . ' . Y *

neighborhoods, many from single parent homes, most attended public schools and

'l

were only average or poor students in the past; but now they are motxvated

some, encouragement comes from parents, other family members, teachers or

friends: for others, a strong sense of self-motivation appears.-;But all of the

students have short and long term goals inspiring them. ", ’ - T Ce
In the short run, most want to learn as much as tney can, get good grades ‘ /t‘*
and have an opportunxty to attend a four-year co]]ege. The vasttmajority want’ ‘
all A's din their classes: "I want to. be the top student" Nl want to get as W:‘;'
much as I can from a class. It's a waste of t1me 1f you don t“ "What's the ' .
use of going to school 1f you re not g01ng to achieve“ "If you want to get
something out of school, you have to*force yourse]f to study even 1f you don't
-want to." As is clear in the previous sections, the students have Iearned what

it takes to achieve in schoo], and they apply the techn?ques in order to attain

-
r

good grades. i . - NP

~

- The students ‘also be]ieve that success in schooi wx!? open doors for

them in the long run and aSSISt them “in 1mprov1ng their present status "A '
high schoo1 d1p10ma doesn't mean anythlng today. In co]]ege I can’ attain ﬁhe
necessary skills to be somebody" "When you go to coiiege, a11 the doors open

to you. (After college) you've got a good background when you go lpok for. a

——r M
————— - s

to do“, "l feel if I graduate on top I wTT1 have—good- éhances.ﬂ Many ‘students

e — L,

select careers, such as in the med1ca1 area and computer or high technology ,
fleids where ‘bey feel Job openings will be p]entifu] when they comp]ete their =
eddcation. "That's where the ' jobs are," severai students exp]alned o

The honor students also ﬁong to 1mproye‘the1rrcurrent living sltuation,:

and they deptct education as the ticket ouyt.-of their present c1rcumstance. “You
on]y 1live once., Why be on the bottom when you can be on the top?"; "I don't

-20- L i
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“want- to be 2 ‘gas station attendant al “of my 11fe.“//Two students went on in

1 want to be somebody. 1 want . to;be able to do things. Wnen
1 walk down .the street and see drunks and all that stuff, I
just te?1_myse1f "I want to make something out of myself,"
and-that just makes me work' harder tewards, my goal,

“ . some detall - B . //

" When I-look aroand at-my motHEr ﬁnd sister and other people
that .really don't seem. to. care much,> I think it made me want
- to. do more. If nobody else- 1n~my—house\does anything, -at
least I could. be the*onﬂy)one to tny and do something.

_ The students are strong1y goal, oriented° they have SpElelC ideas about' L

what they want out of' Yife and how educatlon will help them to.achieve their -~ - |
geals. . 0 ) : : L f

- S CONCLUSION : - “,_ . L e . '!:

. This reséarch 1dent1f1es a_set of 1earn1ng processes common to a group ‘ ' eé:
iy of Yow aptitude, h1gh~ach1ev1ng students 1n the City Col1eges of Chlcago L \~i

v /
yHigh lnvo1vement se1ect1v1tyT revbew/restudy techn1ques*aand planning are

" part of the approach to-learning. taken by each studentxln this 1nterv1ew
study. we be11eve that each of these processes can be taught ‘to other

f'students, these -are a1terab1e processes. This belief stems from the fact

that theylare not fixed varlab!es (like 1nte11igence or home env1ronment,

7 thezr-1earnr“g“p'ofess‘s"can be taught to other students. “In terms of

aptftude and 1,teT1lgence. home background, and flnanelal status these

J
students see hlgh1y reprqsentat1ve of the Clty Co11eges s tudent popu]at1on.
The average reading grade equlvaIEnt score of the students was 7.6 (for students-

enterin//their th1rteenth year of school), most did average or be1ow average v

work in. high school, and the majority came., from workﬁng-c1ass and Iow-lncome e
faupdies. In tenns of persona] charact§r1st1cs, the interviewers tenned= N
= / . » '., . ;J &".21- ! , t" ™ (
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the students as average, very much like other students in the City Colleges.

Yet these studgnts have acquired.a set of learning processes that have fostered

&

a success pattern in their co]]ege work. _

Other research on- successful students has d1sc2verd a. set.pf psychologlcdl
. ._ traits correlated with academic success, including High se]f—concept, inner
.Iocus-of;control, and strong achievement.mativation. {eaching indtyiduals_to
‘adopt these. characterist%cs,\however, has proven very difficu!t for educators.

-Without having measuded any of the variaples in thi's group of students,

our be11ef 1s that they would score hlghiy on éach of them. He point.out
X
in this paper, for e%amp]e, that these students are very highly goal oq;ented.

Ye beiieve that the Puccess o?\the studedts\1n this sample can be mo'tly
attr1butede§p thelr 1earn1ng processes, rather tﬁan to their psychological

attributes, " - _ . S T Ty

-

How d€d°the students deve]op these Iearning processes and the concom1tant

\ -

psycho]og1ca1 traits? Our eVIdence 1nd1cates that for the" most part the

s

| students ‘have Iearned these processes on their owny through tria] and error,
.y \

and in most cases WTthln the past- one or two years. Tne data suggest that
the ; students 1acked at earller ages the positive psychological tralts that
¢ ‘they now disp ay. For most of the studénts here, this is the f1rst ttme in

thefr 11ve5 that they have"done+we14-4n school*——They madera*maaor—thange 1n S

M NP

e e

their 11ves,at‘some po1nt between high schbol and college, usually through a, .‘: g

p sona] assessment of their needs and goals. The students recogn1zedtthat

if they wanted a successful career, they had to begin—to do some thlngs T -ﬁ

differently They Have made an, attempt to change the way they aPDroached
__-;school they experimented with new techn1ques of study1ng, they tr1ed ‘to’ =
? follow their teachers’ ad\nce.hor they modeled their behavior on 4 sucpessf‘uT . .‘
- friend. - Each sma]l success Ted to another suocdss and encouraged greater ) _
PN

ﬂ1111ngness to try new study techntques and new“behav10r patterns With.
" ,
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these successes students developed hioher se1f<esteem, inner }ocus-ofucontﬁo1,
greater hotivation,'and clearer goais. A1though we cannot be certain, the
dataodo suggest a deve1opmenta1 sequence of success breed:ng success. Atgthe‘
“same time that the students became_more successful, they have deve1oped more
Posit1ve psycho1og1ca1 traits. . - 1 t. ] N " .
We be11eve that an 1ntervent1on program bosed on the four processes
emphasized in th;s report would_be very successfu1 in the oity coﬂleges of .

Chicago. BY learning from other students' successes, new groups of students ehmJ. vfh‘ff

can begin.a sequence of increased achievement, se1f~esteem, and motivation.

’ . “-.

IMPLICATIONS = - . \\

»

We enV1s1on a variety of possible strateg1es for training students to’ "i- ’i;;;:fs

+

uti11ze the four processes. We feel the fo11ow1ng can be imp1emented at ;,,f”’
the City Co11eges of Chioago, w1th the expressed be11ef that such a- c”/}nation
/

of techn1ques will best ensure that large numbers of sto/ents-- subJect to o {;_%
time and financial constraints -- will become,versed in the processes. - We -~ Z%

understand that alternatives to the strategies we. suggest do exist and ; T »:"i

' urge others to test those techn1ques most.applicable to their>jnst1tution oo
7 o ’

and student population. ' . ‘,' e .
1. Ogientation Film - We believe that the best time to a1ert L N
: college students to the importance of -these processes and to ' i T
’, begin the training is at the beginning of their coltege careers, ) s

In addition, we believe,based on the numerous recommendations
. of interviewees, that students will li¥ten io peers before faculty .
. ' or college staff ,as to the requisites-for success in college. . R
.1‘ Many programs for school success fail because students are mot . - . 3
*{ - * aware of them or ignore them. A mandatory ttendance film. S " e
. showing, presented before glasses begin, usiag students to ‘ T
. discuss and display the vasfious processes, will have a greater ) S
chance for making an impdék. - As school begins, students are =~ . L
eager to do well. A film shown at orientation sessions. could -~ ~ . o
tap that enthusiasm and help students recognize the importance T
{ of the four processes. Such a film could be reshown in certain ’
classes .and betome a point of departure for dlsCUSsion and teaching
of pertinent. techn1ques. - . : -

.
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. Brochure/Checklist ~ A handout:describing the processes
presented in the film.should also be availadle. The
handout will explain the main points and fully describe
each process. A checklist of the alterpative methods for
satisfactorily performing each process wiil be included as
part of any handout. In this way, <tudents will have-a
ready reference for better understanding the processes e
and a 1ist of the various ways they might approach their
studies to incorporate.the skills.

Remedial Classes = Mandatory classes should be set up or parts
of presentiy offered mandatory classes revised to teach the
processes. Many honor students complained of never being
taught prooer study skills, while others were able .to pin-
point the class or teacher who helped them. In both cases,
students emphasize the need for training in skills areds.
We believe that a mandatory class teaching the,processes
“and a1terqat1ve methods for ‘their proper use would aid
great1yé}n teaching students these successful techniques.

1

-

Review Classes/Tutors - We also feel that el s should
be arranged, or- tutors prepared, to review/reS¥udy the’
methods for those whe need such help. Students doing
poorly should be directed to these classes and tutors. -

Peer Tutors - Students doing well in the1r c1asswork should
help others learn these processes. Such peer tutors could

be trained to assist other students with problems they-may.
have relative to the four processes.

Faculty. In-service - Faculty must be advised of the importance-
of the processes and urged to discuss them in class at. the .
beginning of the semester: Teaciers could have the pupils’
refer to the brochure/checklist. when spend1ng several mitutes

" on this subject with a class. o

Counselor/Advisor tﬁa1ning - Those individuals reésponsible
for student programming ang counseling must be made aware
of the four processes. They could highlight- - through -the
brochure or assignment to remedial classes or to a tutor--
the need for paying attention to these four areas. Since
students generally meet with their advisors each semester,
the advisors are a valucble source for reinforcing the
importance of training in the processes.

87 Experiments———Researchers must compare the impact of

training n the processes to control groups of students

* without such training. 1In addition to measuring the
effects of the training. experiments should compare the
different strategies for implementation and identify those
most effective and efficient.

L4
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This research suagests & variety of other potential studies onare1ateJ
topics. As alreudy suggested, tests on the véfious*imprementation stratégies,
will reveal tha most effective and cost efficent techniques for training

students in the four processes. Another interesting area‘for 1nqﬁiry,inv01ves

conducting similar research on lower-level students. We assume that our

fingings will be ngid for high school pupils; research is needed to con-

firm this hypothg;?g. &n'addition, research on the processes used by primary
Tevel students may be similarly revealing, although such studies.woﬁ1d require.
. research designs involving more thqn Just stﬁdénp iﬁtervieﬁs, possibly %nc1ud1ng

classroom observations and parent interviews. In-depthvase studies using -

several ethnographic iechniques may prove the most ipformative in furthering
our understanding of the 1ea;nind processes of aﬁ; level student. Community
c;11ege students, especially the Eost siiccessful products of the open admissions
policy, have & w;a1th of information for educators on the teaching-learning
process. Studies such as this begin to‘uncover some of that treasure. énd

we must learn from and apply what.we find.
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Appendix A

Effective Student Pilot Study T A

Student Interview Schedule

Introduction

I.

IL.

HI.

Iv.

1. Discussion of purpose of the Center and for this part1cu1ar project --
to learn how very good students function as learners in order to help
other students improve. Explain why student was chosen.

2. Guarantee intervievees confidentiality and anonymity.

3.“Secure permission to tape interview.

Background Information

1. Confirm age and address.

2. Do you live with your parents? If not, with whom? Do you have
children? ; .
« f
3. What are your parents' occupations? What is your spouse's (roommate's}
occupation? i

.|' —

4. How far away from school do you live and how do you ggt back and forth
between home and school?

Financial Concerns o

‘High School Background and Choice of College : /

1. How do you pay for sGhoo]’

2. 0o you have a full or part-twme job? How many hours do you work each
week? How far is your job from home or school? f

r

!

" 1. Where did you go to high schoo]’ Tell me about how you did as a h1gh ;

[

school student? What courses did you take, what activities did you
participate in?- What did you 1ike and dislike about high school?
Oid your friends go to coliege?

/

2. How did you decide to attend college? Who he1ped£you make that
decision? O4id your high school counselor help you? Did your
parents/spouse/siblings/friends encourage or he1p you in mak1n9
your educational plans? Y

co‘]ege f
1. What is your major? How did you make this choice?
Z. What courses did you take in your first semester? How did you decide

what courses to take and what teachers to have?; Did you feel prepared
for the courses? Yas your academic advisor helpful?

\ T30
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Vo

VI.

VII.

3.

4.

Have you been taking courses you enjoy? Do you do as well in courses
you don’t enjoy?

If I were a new student, what advzce would you give me about selection
of courses and teachers?

Study and Work Habits

1.

3.

In-

Tell me how you study for reqular school assignments? (How often,
where,, when; library, dictionary; highlighting, notetaking; read
entire assignment or just hit highpoints, read once or more) Have
you tried to improve your reading skills? If so, how?

Tell me how you feel about tests and how you prepare for them? Do
you worry about tests? How do you know what to study when you
prepare for & test?

What do you do when you fall behind or get a poor grade on a'test?
(See teacher, tutor, learning resource center, PLATO, student study
groups, etc.)

Class Attivities

1.

2.

3.

4.

5.

6.

7.

I.

2.

How many classes do you normally miss in a semester? When you miss
8 class do you do anything to get the missing notes-assignments?

Are you able to.con&ehtrate throughout an entire class period? How
do you do this? What do you do when you find your attention starting
to wander?
Where do you 1ike to sit in a classroom?
What do you do during class time? How do*you take notes?
Do you ask questions in class when you don't understand something?
4
Do you participate in class discussions?

Do you volunteer answers to questions posed by teachers?

Jeacher Relations

What do you find to be the major differences between good and poor
teachers? What do you do when you get a poor teacher?

Do you prefer to have teachers tell you exactly what to do or to
allow you to make some choices on your own?

. What kind of feedback do you 1ike to receive on your work? How often?

Do you ever talk to your teachers outside of class? What do }ou talk
to them about?

. -28- )
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IX.

x.

XI.

Personal Goals

1. What type of goals do you set for yourself in your classes?
2. Are you pleased with the grades you've been getting in college?
3. Can you tell me what motivated you to achieve in school?

4. What are your plans after leaving this college? Do you have a
career in mind?

.

Extracurricular Activities

1. Do you have friends who help or encourage you with school work?
Are these friends you met here? Vhere did you meet them?

2. Do you belong to school sponsored clubs, groups, etc?

_ Satisfaction

1. Are you happy at this college?

2. In terms of your school 1ife, what would you do differently at this
time from what you have done so far?

37 Is this college rieeting your academic and personal needs or
expectations?

Conclusion

1. Do you have any specific suggestions for students who are not doing
as well as you in college?

2. Do you have anything at all that you would 1ike to add?

3. May we get back to you at some future date if necessary?




. Interviewer Coder

. Appendix B8
Student's name B ~ College

-

EFFECTIVE STUDENT STUDY
CODING CHART

1. Student's age

2. Does student Vive with parents? (yes or no)

3. How long does student travel to school? (min/hrs)

4. How does student pay for school? (aid/work/family/svngs)

§. If student works, how many hours per week? “}:b
6. What is student's major?

7. Hhat is student's career goal?

Use the following symbols to indicate the extent that the statements on this
chart are evident in the interview: // :

+ evident in interview
0 no indication of this in interview
« evidence in interview that indicates a negative view of this

)

8. Helps others in the family with school work 8(+)__17 (0) o0 (-)
9. Good grades (B or better) last two years of h.s. 8 (+) __12(0) 5¢(-)
10. Participated in extracurricular activities in h.s. 18 (+) 20} 5 ()
11. Family encourages college work 20 (+) 3 (0 2¢-)
12. High school counselor helpful in decision to attend _
college 5(¥) ___10(0) 10¢(-)
13. Found first semester courses difficult ¢ 3(+)_ 12 () 10(-)
14. Took refresher courses first semester 12 (+) 7%) 6 (-)
15. 2gzﬁ§g;c advisor helpful in selecting first SemEStEES (+) 5 (0) 5 ()
16. Doesn‘t do as well in disliked courses 8'(+) 9 {(0) 8¢(-)
17. -Studies on a regular basis 22 (+) 2 {0) ()
18. Studies in the library 18 (+) 2 (0) 5 (-)
18. Has regular study places 19 (+) ___4(0)  2()
20. Studies with others 17 (+) 8 (0) o ()
21. Studies alone 22 (+) 2 (0) 1 (-)
. 22. Underlines in text 17 (+) 8 {0} o0¢{(-)
23. Takes notes from or summarizes from text 12 (+) 13-(0) 0 (-)
24. \Uses dictionary 20 (+) 5 (0) 0 (-)
25. Tries to improve reading skills 16 {(+) - 8 (0) 1 (=)
26. Describes a study method 24 (+} __ 0 (0) 1(-)
27. Uses teacher taught study method | g(+) 13 4/{-)
28. learns what to study by listening to teacher 24 (+) 1(0) 0 {-)
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A

29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40,
41,
42.
43,

45,
46.
LY
48.
49,

RN

Fig;res out what's important from cues in text
Takes notes in class

Seeks assistance from teachers when necessary
Waits until the Jast minute to study for tests
Worries a lot about tests

Uses college resources (PLATO, tutors)
Reviews class notes frequently

Attendts class regularly

Contacts teacher or colleegue T misses class
Attempts to maintain concentration in class
Sits in front of classroom

Asks questions of teacher if unclear
Participates in class discussions

Works extra hard if receives a poor grade
prefers detailed feedback on work

Wants an "A" in every class

Pleased)ith grades so far

Wil1 go on. for mgre college (B.A.) after CCC
Has‘f?3gnds who encourage good scheol work
Participates in extracurricular activities
Happy so far with experience at CCC

Note to Appendix B:

26 interviews.

[EHG© CLEARINGHOUSE FOR
UNIVERSITY OF CALIFORNIA

FEB 171384

15 (+)__10 (0}
25 (+) 0 (0)
22 (+) _11{0)
1 {+) 10 (0)
10 (¢#) 7 .(0)

g (+) 13 (0)

10 {+)}-_15 (0)
25 (+)___0 (0)

22 (+) 3 (0)

20 (+) 4 (0)
16 (+) 1 {0}

23 (+L__1 (0}

23 (+) 1 {0)

JUNIOR COLLEGES

8118 Math-Sciences Bullding
Los Angeles, Callfornia 90024
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