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Background

The Learning Assistance Support System, a grant project through the Fund for the
Improvement of Postsecondary Education sponsored by the State Board for Com-
munity College Education, sought to review and clarify washington Community
College programs in basic sKill education,

Throughfour tagk force committees, local and syste mwide activities were studied
Besides reviewing current operations the committees were charged with collect
ing instructional resources for dissemination between colieges and determining
policy recommendations that would assist local and statewide planning.

The report that follows is the accumutated account of the tagsk force process.

Alan Torgerson
Project Director




The
Task Force Process

E]

For several years local and state direciors for basic
skilis and develomental education services in Wash
inglon community colleges disCussed the need for a
Siale Board for Communuy College Educahon sup
ported progect. in 1981 a Learning Assistanc 2 Support
bystem (LASSH) grant was awarded by the Fund f(or
the improvement of Posisecondary Education. The
objective was 1o provide immediate assistance (o la
culty members and administrators as well as review
projecied necds inadult basic skilis forthe 1980s. The
former mandaie imtiatled network and communica
uons activities, imuated staff development programs
andestablished a resources collecuion and disemina
tion sysiem. The laiter mandated a projective siudy
through formation of four 1ask forces. The areas for
study were organizaton and management, assess
) tnent. impaci of immgrant and refugee siudenis 1n
mainsiream education, and public policy.

These task force commuiees were asked 10 collect.
sludy and recommend policies and procedures for
basic skills educaiion that would assist iocaland state-
wude ptanningdunngthe 1980s. The commiliees met
numerous limes In order 0 determine parameters.
define goals. design and evaluale surveys and wnte
drali reports. Each task force worked independently
withthe exception ol the public policy groud. They re:
viewed the early ConcClusions fromthe sevetal reports.

Formatian of cach task torCe was through inviiation.
iBesides faculty and administrators from basie skills
and developmental programs. deans of ynstrucilon.
student services ad ministrators, former students and
coliege presidents were commuttee members, Chair
persons were selecied because of thewr icadershipin
specific areas 3m Benneu from Belicue Community
College as chair of the organization and managemeni
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task force, iritiated one of the first comprehensive
basic skills/developmenial programs in the stale’s
community college system He currently is a doctoral
candidate in  higher educaiion adminisiration
Dr. Ellen Smith is an expert In reading assessmenil
and reading programs. She designed the readinglab
atl hghline Community College and is curre ntly devel
oping curicula at FFt. Sieilacoom Communiy College
Because of her recenl docioral program. shZ has
knowledge and experuse tn lesting programs Julia
Gage established the vocational Englishh As a Se
cond L.anguage Program {VESL) at Edmonds Com
munity Coiiege. Sheis currently emplioyed at Tacoma
Community Houseinavoluntecr refugec training pro
jectwhich assisis volunteers stalewide Duringthefall
of 1gg2 she was a consuliant 1o South Easl Asianre
fugee cemps under the L. 8 State Dcpariment fudy
Pilder is the <rector of District 17 (Spokanel adult
learning program. The Bancroft Center. She is a past
public school buard member with knowledge on
polcy and political processes.

The 1ask forces were given o mandate to produce a
ducument that would formalize recommendatons
fur basic skillseduc ation and assist local as well as st
tewide planning

The original titie for the documeni was " A Framewnrk
lor Excellence.” As meetings and discussions pro
gressed it became evident that the ramework™ will
bein a continuou,s alicring siate durlngthis transform
ing perlod. Thus the tile has emaerged as A Platform
for Excellence.” knowing thai for basic skills educa
uonin the cormmunty colloge sy siem.theinflormation
cofled ted and pohcies recommended will (¢ad o e
view. revisions and reconceptualizanons
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Section 1
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Organization and Management .

Organization and management of developmental programs have been the con:
cern of over half of the community colleges in the state. New reporting structures,
new areas of responsibility. altered philosophy statements and a reduced budget
have forced many thoughts ahout form and style of operations.

This section revie ws philosophy. management modeis, funding. services and staff
considerations, it also presents "What Makes a Sound Developmental Model™




E

-Organization and Management
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Fhilosophy and Purpose

Medsker and Tilery 1in therr book Breaking the
Access Barriers: A Proflle of Two Year Colleges
said "As barners o educationul oppartunities are
chnnnated. stadenis 1n need of help wall flood the
commuonity caflege  anel greatly exacerbate  the
present problems of prociding developmental and
renreehial fratming ™ This has occurredt

Oneof the primary resulis of the open doorconcept of
admussions in the wWashinglon commumiy’ Colleges
has beenthe growing number of students who do not
orjust barely (ulfifl racitional entrance require ments
There are, In fact, estumates which suggest thal
between 35 and 54 percent of community college
students need basic skiils required for college tev el
ctucaton No currens evilence suggests that thus
trendd will seon change

Piviosophucaliv v would appear that as cducaltors we
musi he guided hy the concept that equal hccess andd

equal opportunuy tolearn are morae than tangennally-

refated Thus the premise underlying successfub or
gamzing and managing of basic skills and develop
mental cducanon programs 1s concerned with hoth
the promonoen and provision of greater educatonad
opportumiy and quahlty rather than just geirg more
students 1nto colle g

A strong case may be made forclanming as iraudulent
those systems that adimit these students and thoen
cither faul, pass or frustrige them nto withdrawal
withoutl senously assistiing them an dentifving andd
meenng ther leanng necds

i

On the other hye we are aware that mostcommun
iy colleges i gus state have faurly similor nmssions
andthatal hove ssmilargoals Yetwhenthe orgamza
tonal structdre of Oar vanous insniunons s CXammned,
tremoendous vananon becomes apparent

Froam Scatlle Contral 1o walky walla our conmumuanty
colleges have imuated and implemented develop
mentalZiemediat courses and progroms for the acq
demically disadvantaged we are allaware, however,
and must continually be mindial thist simply offenng
courses and programs will not necessanly solve the
problem The mshtunon whichreally welcomesthese
studdents must clearly definge its purpase to serve this
populinon

Mophet, teffer and  udke andicate thane a clear
denmuon of paposeis basic 1o educational progroams
and planming o orgamization will find it difficait 10
accomphsh a purpose unless us poberes and
plulosophy support that purpose i causmg leaming
o occur in the developrpental student admiitesd
througth the open door has hecome one of the
ity foals of an anstitution, then the polciles,
proceduresand phnlosophy of thannsiuton rmust be
congruacnt -

Substbing o ushne of thought twoand abalfvears
ago. when Bellevae Commumity College was analvz
ing and reorgamaang (ts developimoental edacation
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apporumues, scrvices and instrucnon, the first task
wasto define foruself the general term “developmen:
tal ecducanon™ The commutee charged with the res
ponsibihity of accomplishing this task adopated the fol
lowing delimtion. “ A Sgste MUl Proce ss of Instracfion
and seruices designed to bring stadents to thess fullest
potennal, included In the prcess are dssessment,
caounschng. coursework and other support serorces.”

This working defimton was later clanihied 1o include a
histing of populanons of students who were acadenu
cally dehdient or dhsadvantaged but potenually ¢ apa
ble of lcarming skills or concepts taughtin ¢ ollege pro
grams

The Learning Assistance Support Sysiem Propect has
adopted the following as a defimiion Developmental
educalions alearning assistanc e suppurt system for
adult leamners ihat gives allentuon (o (he fullest posst
bleimprovementof abiluy through the acqgusiporn, de
veiopment, rernediatton, maintenanc ¢ anc pevie s u_f
personal learmng skills

A tunther clarficaton of developmental educaton
defines three arcas

I The achievemoent ot hasie comp-ten 1es 17y retadd
ing, wning, iIstemng and speaking for ES). sla
dents, and mathemancs

53

The preparation for entry into acade mic or voca
tonal programs Thesenclade raising basie educa
uanal skilis 10 reading, wriing, mathemettics and
study skitls whit b mecrprerequisite pnecds that wail
nsure Suce esstul perlormanc e lrom the bhedgmmng
1o the end ol frimming

3 The assistance wih contmennsd basie sKills and
learning necds thiough nionng and other servie es
which suppon formal acadermie or vocanono!
Prograams

In order for imsttauonal and puablie understanding ol
community colleges the Task 1-orce on Organzation
and Management sees a need lor mstututing o publi
relagons campaign 1The praoess ot shanng informa
noncannat be overcmphasized Nomotier bos repeee
sehtabve an instiatonal policoy raakmg commnutiee
nmely anct retevantimformation regardhing chonge in
pohcy, enhancement of educatonal phalosopby and
shifts in emphasis and resource unlzaton st bwe
provicded

It1s also of greal anportance 1o share on an insttu
ticnad hinsis the evaluanve resalis otany developimen
@l peogram etions Tsis cspoecollv vmportanidonng
these dava of severelyv dwaindiingg resources 1o be
open lor Scratny Crcesm o and ¢ oncern s as mpor
tant as any accokades that iaght be direoted roward
aevelopmenal aflenngs Progroans, doshey are 10 bhe
fonded snoulitvaldate she servang o learnmg neceos,
onlv jor developmenil stadenis aceording to pro
gram defimnon and purpose. i dlso for those siafl
and focudty Whoare o part ol 1th studenss ives

10
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.10 1act, the communuty college is a response (o the
necd 10 provide the common man with an ecucation
which would atherwise be denied, then this state's
basic skills and developmenial cducation programs
and opportunities must be aninicgral partof thiscon-
cept and need

what Makes a Sound
Basic Skilis Education Program?

Phllo.ophy

1 An exphicily siated developmental education phi-
losophy leading tou pohicy posiiuns for public un

 derstanding,

Administration
2 Undersianding. commitment and suppon frcm
the chief execultive officer of the ~oliege.

. Horizontal aceessibiiny of alf academic and voca
iwndl programs by the designated developmen
tal education manager/coordinalor/ director.

4. Responsibility for Adult Basic Educatuon (ABE),
General Equvalency Degdree (GED). English as a
second Language (ESL). higih school complenon.
utonng and other basic skiils assistance for pre
cntry or insiructional support by the developmen-
1ai education manager/coordinalor/ clirecilor

Funding
5 A student/faculty ratio of no more than 25 1
6. Categontalfunding forthe deyelopmenial educa
tion program.

s

Assessment
7 Acollege enrrance assessment sysiem with spe-
cific basic skills diagnosiic tesung which screens
stude nts neceding further hasic skiiis educanon.

Instruction
8 A clear and explicit siudent attendance policy
9 Flcxible seil-paced learning opportunities that are
based on mastery of learning concepis
10 A plan forimplementation of computer managed
s romputer assisied and tompuier recordkeeping
systems.
11 A centralized locatuon for basic skilis.dey elopmen
tal and learning support sences whenever possi
ble.

Faculiy

12.A basic skillsinstructional faculty. who havediver
sified hackgrounds.

13. An active staff development plan which includes
ithe involvement of all ac adetnit and vocatuonl fa
culty relatn etgleatmng skills needs and teaching
strategies for nontradwmonal students.

Suppor Sysicm

14 rect and referrai counselor assistance 1IN assSess
ment. cnsis inlervenion. college /community re-
sourccs and ncxistep cducational or cmploy
mcnt planning which recognizes both the cogril-
uve and affective nceds of students

i5 Impation of a college developmentai education
Jlearmng support Advisory Council that encour
ages program cviuation. policy and goal dlrec
uons. and the college's responsibility relative 10
meging lecarmng needs of deveiopmental siu
dents.

Q
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Commitment and Funding

The dependence of Amencan socicly Onits commun-
ity collegesis ciearestin the coliege’'s hasic skillsfunc
tion Legislatcrs and other public members who hold
the purse stnngds in our nation arc undcrstandably
ured of paying several imes over for the teaching of
reading, writing and computational skills. This knowl
edge should be acquired al the elemcniary and high
school levels. Nevertheless, there remain muiniudes
ol peopie who reach adulthood withoul learning
basic literacy and computauonal skills during their pri
mary and secondary years Soclety hastwooptions i
can continue to assist the nontiteraie in skill devel

ship with high schools. Establishmigrit of proficiency
exams pnor o graduaton will Begin w solve prob
lems for ouryounger cithizens howes er. there retnalns
a great backlog of adulis whomustimprove thew shall
deficiencies. These mqupals will need edut ational
basic skills assisiance tprnugh the 1080s

The siate of Louislangrecently spentiwo years study
ing their needsinremedial educanon They discover
ed that funds genéraled by developmenial programs
were not being reinvested back intu the programs.,
Reahinstuunonal commitmenttodevelopmental edu
cation was‘not occurrlng State support and insiik
tional commitment are clearest when enrollmentrev
enuesarerelnvested Into basic skills programs esiab
lished by soft money funding sources.

The Louisiana Task Force rccommenaed thal
funding formula for developmenial education be
consistent with lower division undergraduate student
suppon and that funds generaled be spoent on he
program which produced the revenue

The point to emphasize is that hasit skills, develop
mental and learning assistand © cducation De o lop
priority funding itcm There musi be local financial
support insttutions ssimply cannot skim the funds
gencraed Ly these programs fur uther areas Solulin
vesiment will vicld increased rewention and increase
student enrollment for succecding quaner

Student-Faculty Ratios

small Llass s1zes contibule to o supporin e learmng
environmont an essential component of any bhasie
skills educanon program therefore, s regommiend
ed that developmental cducation coursesin Enghsh,
reading. marthemancsand study skiils be limiged to 25
studenis per class Each class shiould be individual
ized using the systems mode of instrucnon with onc
tnsuructor and one paraprofessional mde Turors and
volunteers may also be used 1o nelp meet the indnvid
ual needs of sticdents In all cases i s absolutely os
sential that the oblecuves of the course be Clearly
undcrsiood by the studemt A course syllabus pro
vides required siracture.

11
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services

/ The services provided by a developmenial program

should include basic skills coursesin wntng, reading.
speaking. hstiemng, mathemancs and study skilis, In
addinon. the support componenis of an accessible
tutonal prograim and counsehng center 1s required (o
provide comprehensiveness for students entenng
the washington community college sysiem with
sKills inadequale tu succeed 1n an academic oF voca-
unonal program.

Althvugh developmenal programs will vary irom
Insuiuhion i inshiutun, the pnmary concerns of cach
musi be that it meeis the basic skills needs of the
population and that it be well coordinated with the
insuiunonal divisions which u supporis

Objeciives

The objecaves of such a program are-

I To provide a comprehensive, structured program
10 sire ngthen all basic skills necessary 1o succeed
in college

2 To provide skUls coursces which maximize aca
de mi¢ and vocational success through small group
insiruction and indwidualized assistance

3 Toinclude the support services of counseling, tutor
ing and advising

Placement of Siudconis

Acomprehensive. campus wide entrance placement
tesung program 18 the primary 100l for direcung stu
denis 1o a skills program Such an imitial assessment
should include an cvaluation of studenis’ English,
rcading and mathcmauncs abilities In addition, coun
scloss and faculty should clearly commmumcane the
necessily of courses so that underpreparced students
are direcied to these classes ’

The Program

English Instructlon - English skills courses should
cemphasize wnhing proficiend y Placemoent of students
n the developmenal English skills (lass should e
based upon the instlution's placement 1ool Satisiac
tory completion should be required for the stucdent to
progress to college level English courses

Marthematics Instracdon—Developmental mathe-
mauc. a course emphasizing basic mathematcscon-
cepts, should be hased on the institeiion's placementi
ool and required of students who plan 10 enler a pro
gram wihich contayns mathcmancs Or science in s
required curncukum Sansfactory complehon of deve:
lopmental maithematcs shauld be required (or the
student 1o advance (o college level mathe matics
COUrscs .

Academlc Study Skills insiruction—This basic
skills course s ddesigned o help students develop the
nccessary study skills 10 succeed in college This
category shoul 1 also incfude college oslentatlon, ¢ ar
cerinformaton, valucs ¢ larifie pion and an emi-hasis
on goal scting and decision making

Q
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Reading Instruction—Develpmenial reading should
be required of all stadents who are enrolled in deve
lopmenmal English or who fail to achicve a level of
scading proficicncy deemed appropriate on an ac
ccplable reading assessment tool

Atademlc Compelencles—Basic competenty af

tainrnent should be the rasun de entre” of all basic

skill s coursework Tnecompetencies to which an alle

dian..¢ 15 subscnbed 1s presented in the Appendlx
{page-27}

Advising and Counseling— Eachsiudent should be
assigned an academic advisory and should be re
quired tg plan her/hls acade mic psogram in conjunc
non with this advisor In addition, each stucentshould
have accessio a counseling center staffec 1o provide
individual or group counseling

Counselors may aid studenis by reviewling goals.
‘commitmenis or atmudes while encouraging siu
dents 1o make their own dectsions.

Tutorlal Servlices—A wtorial program provides assis
tance for tne students enrolled in the developmental
studies courses but also becomes a supplement for
stuctents 1n any class thhough indgrmduat or small
droup assistance. Tutonal programs may e mploy stu
dent or pees iutors, qquahficd voluntecs (ulors, o '|¥0
fcssional' (utors. The tulorng coordinator should bye
responsible to cach academic depariment tosec thal
faculty take an achive rolcin selechionand supervision
uf tutors Tutor raimeng, be it formal orinformat. should
b the responsibility of the tutonal coordinator.

Sudents—Whon studenis are€ plactd nyone ur imort
uf 1hie sKills Cdssues o conding 10 the cniranc e assCsb
ment, it s recommended that regualar college e el
coursework be celayed and a re evaluatton of skills
be rnacle before enrolimentin regular college classes

Swdent involvement 1s essential 10 basic skills and
developmental educanon Instruc s should follow
up un student absences W end ourage students to
retuen e Cass, Although laboratory courses may e
open enfry/open ¢Xu, it is emphasized thai structure
18 shll entic ol Mandatory attcadane e i labuoratoey
courses s recommended

The graching system used for developmenital courses
should be consistent with the grading policy o the
instituttion Stwudent evaluanons snouldd be requested
sG thar programming and Insiruction can ¢volve 1o
mecetl changing student needs Because students
transfer to other instutons, it1s also recommended
that insurwilons develop a untfonin system for
recognizing the complenon of exii cntena

staff and Faculty Selection
ang Training

Stail a1 ot iy seledionand tramiig is cntic al to the
sucL Cos of ary bastc skills cducation program For ef
fective programs only iNsttuckors dand support stafi
who are: commutted o this area of cducdatinn shuould
beallowedoteach and assistinthe program Eachin
stitution should select insiructional siaff based on
thuir own philusophy of basle sKills and developmen
il educanon
¥
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selection entena for all program dir¢etors. insiruciors,
aides, tutors and clerks should be clearly established
Paraprofessional aides should be compensated ac
corcitng to the stae civil service classificallons For
most developmental programs paid teaching aides
should be classed as instructional techniclans Tutors
should also “e adeauately compensated through
either saiarles or acade mic credit.

SInce many coliege teachers lack professional iraln-
ing and expenence in developmental education.
ongoing training for faculty is very important. The
training program should be well planned and should
utilize. whenever possible. insdtutional and slate wide
resources.

A weli developed sialf/ faculty traimng program
should inClude:
1. strong admmistrauve supporttor well rained deve
lopmental education faculty and staff.
2. Achvihes and practices that are conslstent with the
insutution's phitosophy of basic skidls education.
3. A dwector or Coordinator who works with an adwi
sOry droup to provide leadership.
4. Awide variety of acilvities
A. Orientahon sessions for the Insutution’s entire fa-
culty inorder toinform them and capture theirin-
terest.
workshops heid regularly for faculty. aides and
lutors who work with developmental students.
. Tecam visits t0 other institutions to review exem:
plary programs.
Grants for saff 1o develop special projecis
Travel 10 meetings. conferences and conven
tions,
. A professional development plan for each staff
and facuity member.
Appropriate incentives ancl rewards.
G Adequate funding.
7. involvement with the insutution’s overall program
evaluation.
8. Evaluation of training as part of overall program
c¢valuation. '

b B o T

]

4]

A deveiopmenial program should be administered
by a direclor wiho will manage and supervise the
opcration as well as coordinate the varlous
componcnts and who reports lo the academic dean.
Adicdihonally a tead nstructor/ coordinator for each
avademic arca (reading. writing. math) should repoii
1o the appropriate college division

Finaily. the stale Board for Community Colleges
shouldg provide a State Coordinator 10 assist Colleges
and faculty in Iheir staff development needs.

Advisory Commiltee

A basic skills. developmental and learning assistance
cducation advisory committee from the academic
and vocadonal divisions as well as student support
services should be established on each campus. This
committee should review campus policies. proce
dures ancl impacts on these educational programs
The commutte¢ is responsible for encouraging the
whole college to recognize that this educational ser
vice is the "hybrid” of the college in thal it funcdons as
an academic and Student service-onented unit. Itisa
vit 'link to all programs

Q
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Administiralive/Manage menl Models

Simitar to the realizanhon thal there 1S no one Most 4p
prepriate teaching methodology or leanung style 1s
thereality thatlhere js DO one mostappropnate way to
orgamze and manage a developmental eclucathon
program. Appropriateness s at best slluanonal and at
a minimum circumstantal. In reviewing a number of
programs throughout the state this task force was
impressed with the variety of models and manage
menl forganization systems serving as the basis for
these models.

Every inslitution 15 different, unlizing a variety of
methods to accompiish ils goals. There are different
ad ministrative structures and decision-making appa-
rati. varying levelsof commitment to differentlearning
issues, diffeiencesin program mix. and, Most import-
anily. differencesinaddressing the conceptof serving
developmental students.

After considerable bratnstorming and discussion the
Task Force on Organlzation ancd Management feels
thatin spite of the afore mentioned diffecrences. there
are a number of concebts that underlie what we
would consider svccessful programs. On page 3
what Makes a Sound Deveiopmental Educatlon
Program? lists tSitems. These ideas should be con-
sidered whether the basic skills programis itself a clivi-
sion. a rrogram in a single divislon. or a program that
operates Interdisciplinarily across two Or more divi
sions.

Il is our firm bellef that Do successful program can
exist withoul a sernous considetation of a majority of
the reviewed concepts In this section. These are the
prerequisites thatundergird any basic skilis and deve:
lopmental learning assistance  organizational
-~ heme. Organizational plans are important and are
simply ways in which these concepts can {fitinto the
realliies of out various institutionai reporting relation-
ships.
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Assessment In o
Developmental Education ‘
Programs -

Assessment and diagnostic activities exist on every community coliege campus
This sectiontidentifies current testing Instruments in the areas of college entry, writ
ing, reading, math. £SL and vocational screening. Comments on the effectiveness
of the various tests were solicited through a survey with the results beingincluded
in the paper.

Conclusions and recommendations focus an the need for coordination, resources.
policy and.evaluation.




Assessment

Introduclion

Ly these days of accountabality, assessment playsan
unportant rofe n new students' eaucahon s conme
monplace {or the washington commumty collegesto
use assessaicnl measures for placaing students into
vanous levels of wning and computational classes.
Diagnusiie medasures g uscd w further ienuly spe
vific deficicne s reading, wriing and niathematics
Studdents henefit beoause their ciass stlechons ap
piosimale their level o capability This promoles a
learning environment and strategy wiich enhances
the potenual for suceess

Thus review of assessment and diagnosnc measures
in the commumty college sysliem exposes the inter
est, variety and concern held by admimsirators and
faculty Every college has designaled assessmentin
struments for determiming both elass placement
levels and educatlonal deleencies.

Data forreviewing assessment was ohtained through
survey Areas reviewed included college entry, reacdl
ing, wrnung. mathematcs, ESL, several voeational pro-
grams and an “other” eategory which focused on
study skills, spethng, vocabulary and readiness o
1ake GIEDY 1ests

In each prea ananalysis of responses s presented. It
should be noted that some measures are hsied in
more than one sccnon because one college may use
the i sunginstrumeni for entrance while anothermay
use 1t for specific chegnoss.

tast of all. thenfarmatonin the descriptive ehartsis
hascd only on hose responses fromthe survey form.
The cross reference matrix conains a more Compre:
honsive hsting of wesis. [uscrepancy exists hecause
some colleges did nol respond to the imnal survey
sentin November, 1982 The survey developed the
more cemplete descriptive charts wih the com
ments relatiog 10 the purpose of the test, who the test
s lor andd us effeciivencess

L.imitallons

Even though the fask Foree on Asscessmoen. al
tempted 1o oblain comprehensive informatuon, the
daia s hinuted 10 those colleges that parocipated and
hied by the amount of informanon provided by
cach college, Some commuanny colleges responded
with detalded informauon whie others provided only
skelchy reviews  Some departments or divisions
within a college provided imore iformation than oth
crs Therefore, the conclusions and reecommeoenda-
tons will be mated to a reviev of the information ob
tained

Tins secton 18 also hnred by its intent. Because the
survey sounghninfora anon only on entry., diagnosic
and vocanonal assessment resources, severalimport
ant assessment arcas wall not be mennoned Person
alivy ventones as well as assessmoent of leanmng
stvles e shidls ana careers are notimcluded Testing
for wanvers and course credit equivalencies are nol

‘r
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addressed. Although ESL, ABE, GED and high school
complenon lests are mentioned by some colleges,
this report does nol give an accurale review of testing
done in these areas. Moreover, informanon is not pro-
vided on academic or classroom testing procedures
used n washington communily colieges.

Finally informaton on comprehensive and complete
dssessment sirategies 15 nol avadilable. The quesion
was asked but thyis vital informahon did not surface
through the informanon collecuon techmigue.




College Entrance Placement Tests

seventeen communiy colleges ndicdied that general entry placement tesls are used o asstss student
academue skills. Ten colleges reported (wo ur more lests are evaluated for placing individuals in Enghsh,
mathematcs and reading courses.

A hsting of tests include

sine colleges provide staiements of testeflecuve
ness Their statements range from very cffeciive to
questionable. However, the 1ests generally appear to
be meeling the intended purposes,

i

ERI

Communhy
Entry Test Colleges

washwngion Pre College Test 14
Comparallve Guidance and Placement

Test 9
Self-Assessment Instiruments 6
Scholastic Apthtude Test (51
Amencar College Test )
Generalt Aptitiide Test Baitery 2
Clark College Placemeni 1

/

Review of EntryiPlacement Tests

Coliege Test

Purpose and/or Population

Effectdvencss

Beleyue

Lamparals¢ Gudance ond Placement

Assess all new students enteangd teachng laly

Ok L gross placciment
Oonen glves unpeilisne
“patallel” sCores W e acing
and Cornprelension

Contralia washindion Pre Callegde

Schalastic Apthiude Test

Armerican Collegde Test

Comparatisy ¢ Guldano e and Placement

rlacement of new siudents in English
math, reading

Pl e ment of new Swudents in Enghish.
math, reacing

Placement of new Students In Engiish,
myith, reaching

Phicement of new sudents in
eading and wrliing

A Indicaiar of AU ess
Eliecuve for place mcm

Go0d o sor ow Lthose wha
need developmetital Courses
Good o 500 o those who
need developrenial Coursd s

Goad t6 son o those who'
neeg develome ol Courses

Ft Stellacotam

Comparatise Guidance ond Phicement

AssULSES New siutents hur resdng abd waangd

Quesinaridlile

Oly mpta Technigcaol

Comparative Guidance and Plavemoent

Al new students for plac ementin Meh

YUY ellet g

Skogdu Vailey
Program

fomemunny Coillege Assessroent

Pracement uf all AA, Eletrom s, nursing.
office occupatlons, civil tech, and human
strces students in arath, Engllsh and rcading

Tusr early ek

Hpokane Genel Aptitude Test Battesy Glven o posi-high studenis Gaod fur some Olhers duna

Communlty {ollow suggestons roghably
will stop using testasitis
becormng more bureaudrug
Looking {for sometnng clse

Tacama Comparabve Gudanoe andl e cnenit | Placement iy Enghsh Lis €0 a0 a5 many Woobks s CH U o Giput akiarg

washingion Pre College

Sell Assessment Measueement

saetents os posstbe who regisicr

Placementin English Given 4 as many
siugents o5 passible who resisicr

with peading sCares on Nelson
Benny Test

WOrks woll In e uncanon

wilh peathing sCones on Nelson

Denny (o5

walla walle

®

Comparause Guitdance and Plag e ment

Placemem uf v uLanonal Stddeias

Uur s sttt chapisostic inlor
MO O COMprenensKn
skllls

Yakima v ailes
Irrogriim

Community College Assessment

Given o all entenng stulle s wihow
Washimgion e College s ones

-

1% b 1€ v §atiodreniti crrul s
clle nveness wilk e

e rinenred sk adues ¢rad of e
wetar d1em sl

Aruitoxt provided by Eic:




Assessment Reference Chart
College Entrance Tests
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writing and English Tests

Allcor  unity colieges are using one ot mwore uf the 25 ests listed W asstss New students wnting skills, Rusulis
from testung are usedfoi three purposes, for place mentin appropiate courses. for diagnustic analysis, arud tor e
/posttest evaluation The ty pes of tests range from standardized luims (Lampataiiy ¢ Gudance and Placement)
and writing samples 10 “in-house” mMastery 1esis

A lisung of tesig include:

. Communlity
wrlting and English Tests Colleges
wrlling Sample /“Inhouse”
Assessment Tools 21 Learning Our Language-Book 11
Comparative Guidance and Test 1
Placement 8 Pre-Test. Gold and Green ook 2
Nelson Denny Reading Test 8 Relevance of patterns 2
washington Pre College Test 8 Scholastic Aptilude Test 2
wide Range Achleveme it Test 5 Test of Adult Basic Educauon
Basic English Grammar Test 3 (TABE} 2
English 3200 3 Amencan College Test i
McGraw-Hill Basic Skills writing Foliettand Company. Pre GED !
Test (B} 3 Pre-Test Help Yourself Testhook 1
Communlty College Random House !
Assessment Program 2 Test for Standard wrinen English 1
College English Placement ‘Tesi 2 Langan's Semience Skills Diagnosuc
Cooperatve English Placement Test !
Test 2 .
Individualized English—Set J 2 Seventcen colleges provide statements regdarding
lowa Test of Educational test effectlvencsg‘:. Thf:lr State ments ranf8cd from ‘“snll
Development #3 o a bit early to tell” to “great for individualized writing
Learning Our Language Book | program.” The comments on the effecilveness of the
Mastery Test t plethora of tesis ranges from “questionable” o
“excellent.”
Review of Writing and English Tests
____College Test Purpose and/or Population Effectiveness
Big Bend Nelson Denny Heading . Hough ploce ment instrument imo Endhish OR as o Tuugh oL ement
classes Oiven 1o new acadeimic sitdents faistrument
Cenwalla washington Prc Collcge IHacement ol e w studeins inte English Uasses | SHeCHs e 0 (hio cinent of new
. studenis
Ccomparative Guidance anu Placemen | rlacememof rew studenis into English Jasses | Effecns ¢ in plat cme it of nlw
stuicms -
L Scholasuc Apiitude Test Placement of new Students into Laglish o losses | Ellective in phoc ement of nesw
’ stude nis
Culumbia Basin in House Insrument BUE M ABUA U SLudCRtS wWeaknEsaes Persunal | Great Fulimdiv idudalized
| prodram can then be designed wnling programn
Distrl1 17 Learming Our Langduagde 1"re ant] post wsnn bask wanng closses Great fonidenufsing wha
Beok | Masicry Tost sisclemis need 1o Know at e
beginning of ¢aCh (quarncr
Learning Ouwr Languagde Pre test tor OFD studienis Excelentfor GELY reiadhiness
BoOk 11 test
Fi Sieilacoem Relevance of Patierns Idenufies studem piograms in anindividualized | Eflectye
seling
comparatve Guldance ant Platement | Plat es stwdents wboimaend w toke Enghish Questonaile
Classes
Orays Harboi MLGraw HIH Basic witng Test s Mede e ot sidce ars o Badlisd s Classe s e ot ahion o seaienoe al

NS ¥ PPIOPRAIe 10 COUrse
1eveks A urate for DiDeciment
my College wrinng Less o
e for dievetopmoenuit lovels
of English Doesnr ies wiinng

ability
Test Of Adult Basic Educotion Jex eamvee it O Sloddens 1Mo Clagssds Far pre/ b ALt alg ¢asy 1o
BOSTICSS O
wieiting <iaymplrs Falsplnnahic WK
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Review of Writing & English Tests (continucd)

Highl.ne

wWaung Skills Lest hause)

wrtng Sample

uwa Test o Educational Levaiopmend,
Test 3{Correctness of EXpression)

Flact:me it of studenis within 2 S wriling
COURSES OF wrling jab

Placement of Studemis within DS wrliing
courses of wrlling lab

Fur entry of new students into English 101

Sull o b carly 1atell bui
seems 19 he worklng well

Still a bl carly 10 téll but
s¢ems 10 be working well

G (or place Menl pUrposes
to see i siudenls are ready for
English 1071.

Luswer wadulibng

cauliege Engush Plagement Test

cullege Engiish Placemcnt Test

asie English Grammar

iven w all students ensoling in the compus
lon 101 103 sequence

taver iy gl students enrulling in the composi
Hom HO1 HOJ sequence

Csiterion reicrenced

UK Engish Department does
place studenis o elasses on
basls of wilnng compeiencs
They usce this test for screen
Ing |

OK Enghsh Department does
place students into classes on
pasis of wnting compelcnee
Tha:y usc 1his 1est (o1 serecn
ing

Very cifective identfies specille
skills, deficlts.

Oly s Teeh

Pre e st tram Lnghish J2un

Compasative Guitinnce and
Placemen! Wrlting

v en 1w All Pevelopmental Studies students
for determining English Class needs.

Macement of stude nts in Developmental

English

Quie cltecve Aiso worling on a
writing samplc

Nateffectls ¢,

alympic

wide Range Achievement Test Level 1l

Relers students 10 English depanment

Larmnleed

SKagu v alley

Communily College Assessmem
Program -~

Placement of stude nis 1010 English lasses

Tau early 1w ie]l

spokane Comunity

wilting Sarnjle

inHouse U'sage Pre Test

flelers students (o cowvect level of wrlling

program

~
T——

Relers students io cotreet level o wniing

program

Very satisfactory

Very satlsiactrory

bpokane Falls

Easay. holsaeally s oredt on peant scale

Cv e h o all students entolled in

Writlng 101

Llepiifnes weak weters very
well Needds 10 he adminis
tered detare studems eproil in
101t

TacHma

wasihidton Ple College Fest

Compalalive Guldance and Placemeni
Test ’

Plac es students in Enghsh cousses

Places students in E20gUsh courses

works woll wilhin some
seares on Nelson Denny fead
e Tesl

w OfKs well whiin some
SCORCE 0N NClson Denny 1iead
ing Test

MM e valicy

rahswlaahieed Englsl Sed

Follett & Company Ure GED

Pre rest of Gold Book and Grec n Book

Finpuiias problewn arcas of Enghsh Paccs
staclents into Bnglsh mnteunls Vsec lor ABE
GEL anid {18 Completion stadents

inponis preidem aseas of agiish b es sia
dents into Knghsh materials Used for ABE, GED
and 1S Completon stadents

Pres and posttest for place Mool fevIiew and ies)

ing

Exccilend i areas ol graminar
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Assessment Reference Chart
Writing/English Tests
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Nedson Denny
Kearing

washingion

1*res Calbede
compri-he nsive Gondt
ance & Placement

Wide Rang¢

Achievenent Test
Haghish 3200

Communily Collegie

L ASSCsement Prodiam

Mastery 1¢s81 Learning
OQur | anduage

MC Geay HIN Basle
SKills wwribng

writing Sample

In Houws Measires

ress for Adull Basic

Feheatlon

Qet b

I Incltviciual |inghsh —

Fedlen and Company
Pree GF 1Y

Pree Test Gole andd

ileen Bonk

* College Engilsh
Pracement Fes

Basg" Enghish

Caalumar Tesg

PrClevance of
atprrns

scholasue Apnntode

Peeiest 1elp

Yourseli Testhonk
amencan Colede
1est

Cooperative Lnghs

Plar el sl
Harwlom Hesuse

besst for Sty
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Reading — Twenty four programs report the use of
one or more Of the 34 hsied 1eading assessmenis.
Effecuveness of (he reading measurements vary
according 10 the purposes for which they are used. It
should he siated that it may be necessary to deier-
mine the reason (Or testing reading skills before an
effective and appropriaie es1 is determined, Several
colleges responded that a wrial and error process may
be necessary before appropriale tesis are discovered
for specific nceds. ~ .

Breakdown of iypes and usade follows.

Reading Tests Community Colleges
Nelson Denny Reading Test |16

tniormal Reading Inventorie 11

GEDR English £re Tesi 8

Reading lor Undersianding
slosson Oral Reading Test
wide Range Achievement Test
In-house Test

Nelson Reading Test

Siantord Diagnosiic

Reading Progress Scale
Science Research Associales

Engiish Reading Test for ESL
Speakers

McGraw Hill Reading and Siudy
skills

Test of Adull Basic Education
California Achievement
Cloze

Descriptive Test of Language
Skills

Dyslexia Delerminalion Test

Ggales McGinre . .

Specific Language Disabililes
Tesl

SRA Reading inventory
Stanford Brown
AVT Learning Systems in

Reading |
Borel word Opposites 1
california Reading Tes! Levels

1,283 I
Corrective Reading Program

Placement Tesis |
£0i. Readting Bfficiency Check l

| S0 VI % N AW A R IS R S B W )

LS SR 8

"

L
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Reading Tests Communlty Collegeq"
lowa Basic skills 1

READ l

Reader’'s Inventory |

spache & Tayior ' (
Sieck-vaughn Masiery I
woodcock-Silvanoll Internal

RedIng Inveniory 1

Brltter Informal \ b >

The "Nelson Denny Reading Test” is being used (or a
variety of purposes. Mosi colleges use the test as a
rough placement (100} 10 place studenis into reading
classés or programs. Its versaiility altows the results tO
be useful because the raw scores can be convened
into grade equivalencies, stannies and percentiles. 1l
also may be used for limited diagnosis because it
measures reading rate. reading comprehension and
vocabulary. It should be mentloned. howeverihatthe
quesiions are not coded into specific comprehension
areas. Forms E and F. however. do have an liem
analysis for vocabulary and comprehenslon but il is
time consuming to identily the weak areas. Finally il
may be used for a pre and posttest since there are
several [orms available.

summarizing. college reading siaffs feel thai this
instrument 18 effeclive as a gross placement
measurement.

Even though 10 colleges use the Comparanve Guidl
ance andi Placement Test. there seems to be discon-
tent. 11 use to assess Sludients comingd into reading
labs and for place ment into developmental and Eng
hsh classesis maiched by siate mentsthatit“givesun-
reahstic paraliel scores™ and thatil is “inefiective.”

A mixed reaction is given to the "Reading for Under-

standing” measurement. Commenis ranged from

“OK for general placement” and “very effective” to of-
teninaccurale.” # may be used for pre and postiest-
ing.

N

The "Wide Range Achievement Tesl® 18 uscd for
several reasons: diagnosis program placement and
asststance in ideniifying which level of the
Gales-McGinlie to be given.

Othertests are used 10 assistin approximaungreading
levels of swudents and are reported by individual
colieges to be successful

22




Review of Reading Tests

Test teading
Nelson Denny Reading Test

Gages MeGinie
lafarmal Readingd Invemory

Backup 10 CGP Pre & postiest and some
diagnosis

Oceasional pre & (s 1es!

Backup for CGP for lower level studems

College Tests Purpose and/or Popuiation Effectiveness
Big Benud MeLsOR Denns . &I Nuw students wanting 1o complewe English OK as & rough plot ement in
requircments Strument
Reading for Unilersianoing Clace me niin lab matciials o OK Igr gencral placement
* Inaccurate for dingnosis .
Sciente Resedrch Assovinied Pre and postuesin reading courses very cifectlve and retlable
Easy to use
Acllesue Lotniparatin e Gubdonoe amd Plac cmient ] Assesses new studentinto reanding laby Uive unrealistn jrargiie] scures

Very effective

OK

Yery clitotive

¢ entrahia

melson Denny LA B, C &1n
Reading for Uncderstanding
SChence [{escarch Assoclaed

Al smide vis wishung 10 1ake reachng coUrses
Placeme m wiihin RFU and SRA Kiis
Placeme m wihin RIFU and SRA ks |

sServes our purpose well

Clark

Nelson Rearling 1es0uA & B

-~

Nelson Denny Realing e & FI

Ansias sludents earolied In developmenil
cducannn snd ES). Classes

ASSCSs stulents eorolicd in
developmental educanon and ESL.
classes

OK for twoad measures Morc
specific assessment 1S donpe
with 88 Passagles” and " 100
Passages”

OK for hroaul measures More
spediic assCssment is done
with "800 PPassages’ and’ 160
Passnges”

Calumbia Bosin

Nelson Denny LA G ein

AS5Us5C5 studems whiv are enraelled in reading
and voc classes Por Pre and postiests

OK for inutial placcimentn
mans

INstnct 47

Nelson Reading Test

Specihc Langadge Disabiiny Test

ASSess iInComIng ABE and GED studems on
those Hedow 8 on COGP

Sports LI studenis

Excellem

OR but not normaesd

Ft stelacoom

AVT Learning Lo ste msan Readimg
Nelsoo leadingd Test
Nelson penpy Reading Tesq

Comparatve Guidant e o Mlas emem
rest Reacding

Civen e HS compleuon and Learning
ASSISIANCLE studlents

Given ta low ability stutenis and some BSI.
students

ASSCSSIMeN new stutlents and refers thetn
e rCacing el Eogdlish clhsses

Assessmoent new stadents and refers them
o reading and Enghsh classes

Extelie

yVery effecyve

Lzt L oluimbaa

Melson Peany WD &

Gates Mo Capte 31 B 5 F &2)

Slosson Ol iteading

Widle Rangde Aciprveimene 1est
Sivarol

Johrs Basie 131

Stanford Plagnmosne

ksl Ol st e s kg Co apuasInen se
Quence & stadenrs sefemed by faculey

Sl el usead for pHac ing imto eCading
COurses .

Fcslps scdenmby Jesved of Garts Moo
Helps idCrmfy 1eved of Gades Mo e
[ NS )
[Hasnosie

Inagnosn

Good for prodcung s ho wlll
b trouble 1 noemsl college
curliculum Noren (e ferenced

MNarm reterenocd S ooabualory
SUCIOn 301 godd Does o
Promodt oo eduat an L omiea

K
OK
OK
OK
Ol

Grns Harhur
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Toest ol Adull Bosie Eolu atun

Slosson

Reading for U ndersranibng
Clrzer Bemaeder s [ve oy
Betche and Taylor

M CGieaw LRI oS Readhing Svstemn
Heaeling & St ly Hkills

Cath o9 b ITHOS bk e Faeningd sruch nis for plnce
merd i reacdngd L onarses

Filcat 65 slonsbents un e Lssees onied pare arad post
1515

U'serdd an el e plae emeat
U osesdd anh ¢ Jains Bor plod e
Uiseed gn Cloass fOr place it
1 ~eehan class Tor ploc emend

L seri] i ¢ hass for placement
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ACCUrale placemernt insiry
ment Gead Wevels caorrelane s
readaiiin of ests Conrext of
EO ML (RIS Sages mot aprofin
e loe Codlede studems

A CUREIE Eaasy I st are FLom
StrCss forshaclents
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OK — vVolles
OK -- Vahes
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Review of Reading Tests (continued)

Highhne

Descnpiive Test Ot Language hkilis
LForm A)

Netson Dennyic, B, E F)
Reaaing lor Understanding IGeneral 2.3

AnEngish Reading Testdor speakers
ol Enghsh as a Foreign Langduagl

Siossonitral Reacking Tes)

milermat Reading inventory toral read
ing from Burrell Blagnosiic Test

Uyslexia Determinarlon: Test

In house paragraph and 4 questons
{ihis 15 a s¢l Assessme i mea suie that
is avarnatyie to siucents In advisingl.
caunscling and oiher campus offices)

Ll € 0 W ey STudienis who request U for place
ment in readimg courses (Codnscliag Ceni. ¢ ad
mmisicrs i

Pre and posi1est in Texthook Reading caurse
andd lab course (native speakers only?

Pre/ post icsts and placement in ESL in pro
grams In teading lab

e/ post tests and placement Ln GS1. i pre
grams in reading lab

Usell occasiohally for {ast assessment In read
ing 1ab

Used as o quick measure of studenrs reading
levet In reading laly

Lagnostle purpose of remedial reading
Students

A fasi measure fur siudenis 1o sec If they necy '
i reading course or need furthier reading tesfing

OX o8 a gross measure of
reading skllls Quite so0d for
ptacement

Veary eficciive

very effective

Yeory cliecdve, no grad equiva
lence, bu scores can e ¢s
timated in approx graderevel

OX. but only 1or word recognl
tlon

Greal for guick gsscssmenr
and tor oral miscues

Just got it Laohks promising (or
clagnostic purposes oo |
basis In reading lab

OK but only for s purpose

Olympic Teen

SRA

fteadhng for Unuderstaachng 4 e o

Given to alf siudenis enrolted inreadlng and
study sKills

Glven 10 ail stidents enrotted in reading and
stuidy skills

Seems to wark well as a quk
meisurne

Seems o work weli as a gquick
M-S

COI* Reaiingy Placement of slwclents in reacking classes Not eflecive '
Olymc wide Rangde Achicvement Testevelll | Given o new (uactional readingt students for | ~ - ————— ———— — -
placement within the program
Hlossonioral Healling! Given 10 new funcuonal reading studentsloy § —— ————~ ——————————
placemeat withpn 1he program
Carecnve Reading Program Place Gwenn 1o new funcdona eeadtng stodentsfor | —-——--— —m e —— - -
ment Test placeinent wihin ihe progeam .
Stanford Brown Test Given to reading and GEL sidlents Goodl comprehension on
check
Skag Valley iReading Progress Scale iievere Fobl For placement of siucdents o reading marerlals
ciHions) and progriems ,
SiC Reading Invemeory For placement in GEID | Not used ofien because o (s
. el Also does not give oS
accrate mformatlon os Basc
Beadhngd inventorny
hpokang Klantord Pragnostc Reading Test (A, 31| Gwven o Learning Center studenis CGoird 10 gel approximaige readdl
Com mumty g 1everl of stoulients

sSpokane Falls

IReading Progress Sl

Stanford Diagnosic

Nulson Denny
Callformin Ac hicvemeal

All stackents enrolling inCormmyanic Qtons
t.earmng Center

All students encolling In COMmumcagons
Learning Cenwer

Lxt ellem for identilviog low
abiluy reaeders

vorv effective

Nt eflecove
very elueciive

racomsa

Nelson Readling T eat

specthe Language Disabxiity Test

- F
ASSUSS0Ss new AL andd GED students or those
nelow 8 on SGIY

To sppot LI skiclents

Ex¢eilent

OK Bl ree nornsed

walla Walla

slosson Ol Reading i eat

T-ole et ormal Iteading Placement wn
Venlomy 10l

Britron Aculr iRy ioralk

EDE Keading Eibeency Cheok

col?

Al entenng reading and study skibls siudems

Dlognostly purproses o] prey post ies.s

I NOSE PUTEH s N pres/ ppose 405,

PR/ post tests

Given 10 vooatlonal studearsto see §f iy neced
apedding Jass

CHl SUTBE Judstions necd resi
=100 10 Climinate ves and no
HUCSNON G

O S0 TDS 1O INISS NN nleas
quitstions

vy effee nve for comprehen
SICHY L et K

GIVES some e Oss
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Assessment Reference Chart
Reading Tests

Columpy,, Basim
Mstney § &

E“mon“s

Fon Stellacan m

Everey

Grays tarbay

Gieen Rive,

Hightine

Lowe, Cotumipm

Nonh Seqige

L
!

Cengy

Olympic
Pentng

o |SCunte
-

B | AHympia Tech
.

Shoreiing

Shag Valley

Sounh Seape

Spokane Fallg

Spokane

Tacamy
Wenachee

B | Whaienr,

Comprehensive

[ ] " | Wona Wally

—
[ ] o | Yokin 1, 'ﬂ"cy

Guidance & Placemeni
Nelson Denny

Reading Test
Reading for

[ N | 8 | cenrap,

Understanting
tnformal Reading

Inventones
Science Research

Assodlates
AVT Leamningd Systems

In Reading

Nelson Reading s

Tést

Descripton Test
In Language Skl

English Reading Tesr
for ESL Speakers

Dyslexla Determination
Test

Solosson Oral
Reading Test

wide Rang¢

Achtevement Test
Sranlord/ Brown

Stanford Dagnositc

Test for Adit

Baslc Educalon *
Realting Progress

Scale
Calornia AChicve ment

spoechtc Languade

Disabilliy Test

ERIC
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Assessment Reference Chart
Reading Tests (continued)

f Colum byg,
Wi,y Wally
Yuakp M v, ey

Wenowh e
Whatenm

Stetlacoom
Skagy Viiey
Soun LY e
SPokane Falls

SPokan,

Tdﬂmm

LT Ct'nary I
Shmenn._.

Nl g te)es
O.lyrn‘”a Tech
Permngy,

Clympye

CLAYS tartrar
Lo

tlsencs ;o
Iienerg
Veren

Fon

Heen fiv,
Hidhiin,.

n

[
E

Clagge ———

Col'mnbrn gy

Bty e
L ¥ T ]

GIN. Reading
Efllcikency Check

Iowa Basie Skiils
- -

Readers inventory

MCGraw Hilk Reading =
re & Studv Sklls
SitA Reading - .
Inyinior
Steek Vauhn Masiery

B [ | Al

GED English =
bres Test
[ ]

Gates MeGinie =

Spache & Tovior

cloze
B

Correciive Reading Pro
gram Placement Tost
- 2 = B

In House Mceasures
B
N

washingion Prc College a

Test

READ
[

Brlon Intarmal

WornleoCk Silvanoll In B
ternal Reading tnvenory
[ ]

Callfornla Reading Test
Leswel 1 29

Botel Wortl Onposites




Amungthe 25 colleges and disimcts tepornngth
maitles studenis.

The tests tnlude:
Communlty
Math Tesis Colleges

in house Tesis 12
washingron Pre College Test 10
Comparative Guidance and
® Placement
Qfiicial GED Praclice Test
American College Test
Schalastic Aptitude Test
wihie Rangde Acincvement Test
steck-vaughn Teat
Math Placement Tests
Test of Adult Basic Education
Baslic Skills in Arlthmeitic
working with Numbers
Cooperative Math Test-Algebra
1am
Spangler Arithmetic Essentials
Pre Test 2
Steck-vaughn Fundamentals
of Anthmetic 2.
Science Research
Associates-Diagnosis 2
Arthmetic: The Essentlals
AVT Learning Systems
Diagnostic Tests ]
Basic Skliis with whole
Numbers I
Basic Facis |
Community College
Assgssment
Coliegle Board in Anthmetic
Iowa Basic Skills Test
Lankion Blyth
Math Assaociatlon of America
McGraw-Hill Math Test
Metropolltan Achievement
Noonan Spradiey
Science Research Associales
Probe M & L. 1
PCSP . |

In the summary which follows the tests have been
rearranged according to their use lollowed by siate
menis of their elfectiveness, The reporting college s
listed. Itis anticiPared than this list may be an easy re-
ference for individuals wishing to review unfamiliar
testing materials.

N We eI ND

) e e = - -

General College Populatio=
Maihematlus Tests

very Effective Tests College

151 houyse Mg Bend

AAT Learning Systems Dlagnosis Fort Sittitacoom
McGeaw il pasic SKNs siath Grays Harbor

Cooptrative Mathomatcs=—Aldehra LILIE Highllree

¢ ooperative Guidance and Placement
Applled Arthimeld, Computarion

Stk vaaghn Basic Besentals of pianit,
fracis Landg N

Olympla Techolcal

Disirict #17

ERIC
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Mathomatics Tests

*are thuty different mathematics tests used for purpuses of diag
twsks g, of placement These lesis dare lther Liven to all entenng college students or to developmental mathe

Moderately Effective Tests

College

Math Assoclatlon of America Tests
Sk/IB. BA/SIC. CR/IB

Basic SKINS Test, Form A
wlde Range Achievement Test

Forl Sieilacoom
North Seatile

Levell Level it Qlympic
Cooperallve Guldance and

Placement All Levels Tacoma
Quallfled Effectlve Tests College
washington Pre College Cenltralia
Cooperative Guldance and

Placemem All Levels Cerralla
Scholasilc Apthlude Tea. Cenralla
Amerlcan College Test Cenlralia

Lankton Blyth
Arithmetlc. The Essentals
Cooperarlve Guidance and

Placement AppRhied
Arlthmetic-Compuiation

Cooperarlve Guidance and
pPlacement Elememary
Algebra

North Scattle
Olympic Technical

Yakima Valicy

yakima valiey

Developmental Program Malhematics Tests
Used for Developmental Students Only

very Effecive Tesis College
Ofticial GED Practice Tests Math. Forms A, 8 Olympie
Haidl's Pre Test{tn house) spokane
College poard in Arithmcetlc Aflhmete Test  Spokane
nasic Facts Test for Add, Subtract. Multiply

and Mvide Tacoma

working wlth Numbers Mastery Testl & I

seropolitan Achlevement Tests
Basic Skills DIagnostic Test

Sieck Vaughn Math Masiery Nevicw
wide Nange Achlevernent Tesr
lowa Basic SKIlls Test (Forms 5 & G)

wenatchee Valiey
wenaichee Valley
whatcom

yakima valiey
vaklma Valley
Yakima Valiey

Moderaitcly Effecilve Tesis

College

In house
Sicck \'augﬁn hastery I1uots
Test of Adull Basic Edut aton

Noonan Soradley Diagnostc Progeam
Compuiailon Skills

College Board In arthmetic Elem Alg

Columbla Basin
{irays Harbor
iy s Harhor

Olympic Teyhnical

Inter Algd Spokane
Wworking with Numbees Tost Tacoma
Test of Atull Baste Edud alion ITETR N s
Sieck vaudhn Plad cmont Sun ) st #17
Tests Having No Effecti ve Rank College
SRA 'robe M & Prale L. Iocomi
1BCSE ere Tesi Basle Skils with whole
Numbers TaCoMma
SRA 2 agnoss (Forns A & 13) Tl 10
Community Coll¢ge AsSessment Progdram Skagi Valley

27




Review of Mathematics Tests

cGp

S fiojastn Aphiude Tesi

wliih previous math classes and grades

For p!acer?:cnl in marh classes In conjunciion
wiih prevtous manh classes and grades

For placement in math classes in conjuncton
with previous math classes and grades

College Tests Purposes and/or Population Effectiveness
Hig Bend In Housse Diagnasti. and Placement Placement In math cdasses and programiinlab | very eflective
Test
Lentrolio washinglon e College Test For placement in math classes In conjunction Not perfect. hut overall. OK

Mot perfect but overall, OK

Mot perfect but overall,. OK

ACT Por placementin math classes In corjunction Mot perfect. but gverall, OK
with previous math classes ant) grades
Colurntia Basin tn House Test For placement in Dev Main classes. works OK

Fl StEiacomm

AM T Learning Systems Dagnostic
Test

Math Placenent Tests idath AsS0¢
ol Amencay SK/1B3.BAZ10.CR/ 1B

All HS studenis & referral students from accg
instructors

Given new studenls who Intend 10 ake mamh

Excellert Pinplonts
sirengths/ weaknesses of
students,

AMath dept seems pleased
with recommentations

Highline Looperative dtotheman s Toest, Algebra] Given studenes hasing some algebra and wishy | veny, effective Dala laken
LRI 10 continue for placement info matb classes over years supportve.
Narth Scatie Bastc Skills Test Form A All studenis who want 10 take algebra Gool
Lank+on/ Biyth All studenas laking maih OK

{als0 use WG 1€51 scores If avatlable)

Uhymmc Technical

Nuonan speadicy Dragnosile Program
of Computation Skills

Pre test from Spanglers Anthmetlg:
The Essentials

LGP Math and the Applicd Arithmetlic
Compuiation

All developmental math students

For diagnosls

All entering students for place mnt W0 math

Al Iuncliimal mallt students Some GEB

Good PInpolnis week areas
but too long and not many
story problems

Good 1est bul 1oo long
PlInpolals wenknesses.

very ciiecive

Olymptc WRAT Level ] and Level W Gond for general placement
” students purposcs
oOfficlal G tractice Test Math. Check skiltlevers of GRD students very effective
Form A. 3 -
Skagit Valley Communily College Assessment Test Derermine Hincoemind studeris need Doy Too catly town
ClASSCs
Shokane Hatdi's 1Pretest in house 1es1) Asgess hasic math/ale mentaty algebra very eflective
studenis
College Board Tests  Arthmetic, Used [n Leaming Centerat reduest of QK Arithmenc 1es1 very
Elemn Algebra. it Algebra counselors/ Insirucion clieccive
Tatoma CGP indicator of math knowledge of all full thime Good as panial indicaiot

ERIC

Biaslc Facis Test inr additlon.
subtracon mulilfdlcatinn, divsion

SRA Probe M & L

PCSP Tre tesis

Basic SKills Tesis with while Numbers
S5RA DIagrnosis todm A or B

warking wirh Numbers Tesr

L —

new sfodenis
10 assess all ARLE/GED students

Diagnosls
Diagnosis
(agnosis

Pre/post iest per reating level for Pocernent
of studenisin materials

ASSUSS GED Prep Closs

28
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Review of Mathematics Tests (Continued)

DIstricye #17

steck vaughn Basic Essenilals
of Math Part(

Basic Essentlals Mah Pan
Test of Adult Basic Educadon
Steck-vaughn Placement Survey

Tesung. math Placement for ) wceming
studenis

Post test
Pre/post placement of GED/ ARE students.
Pre / post plac ement 1est Ior GEp Students

Excellent

very effective
oK
OK

Yakima valley

Sieck Vaughn Math Mastery geview

wRATAMath) wide Range
Achlevement Teosi

APplied Atihmetic Place ment
Tusi/ COP

Computalicn Pi-cement Test of CGP

Elementar¥ Algebra placemen
Test/CGP

1owa Baslc Skills Test (Forms 5 & 6)

Blagnosis of ABE students
Dlagnosls of ABE siudents

Placemen for students niot have had
math In some dme

Placement for studerns with no
algebra background

Placement of siudenis wlth some algebra

Given tO Ince JiNg ABE studenis.

very effective
very effectlve

Suts ective
"OK for placement Excellent
for finding weak spots.

Dire cilens Aifflcuwit 10 ellow

Good for placement in our
ABE maitcrials.

Grays Harbor

MCGraw HUl pasic Skills Math Test
Test of Adult paslc Educatlon
Steck-Vaughn Mastery Test

working with Numbers. Fundamentals
of Atlhmetic Setles

Placement of students Inno maaih classes
Pre/ post tes?

Placement of students inte maletals

[ Accurate predicior of success
in various levels, Power test

OK Accurate and easy to
score

OK Falrly accurate

wenatchee Valicy

working with Numbers Masiery

Merfopoltao Achlevement Tests

Placement of students L materials

plagnosis

Excellent lor placement/
follow-up ;e 1esing

very effecilve for pinpointing
areas needing review.

whalcom

Baslc Skills Diagnostic Tcst

Given to pre college basic arithmellc studers

Qulte useful

ERIC
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Assessment Reference Chart
Mathematics Tests

Cofumma Basn
Bistricy j o
Fort Stettacoom
Grays Hathor
Green River
Highline
I.OWer Cotu by
Oympia Toon
Olympic
Searye Cenirgg

Prg Beng

ey

@ | Norn Seatig

Spokane Faig
SDOknnc
Tacnmg

Waity Walla ——
Wenarchee -
Wharcom
Yakima vayg,

Shoreyne

B | Skagi valiey
[ ]

B | Souh geama

B | Clark
B |Edmong,
Everer

washington Pre College

[ ]
B | B |Peningy,

B | B |Cenigna
[ ]

Comprehensive Guld

ance and Placement
Cooperative Math Tesi
P Te n ]

Alg N
AVT Learning SYsiems s

hiagnnsiic Test
scholastic Apiitude Tes! s

Amerlcan Coltege Test s

Math Placement Tests

Baslc skllls

Dagnosic Fest
Noonon Spradley

Lankion Blyth

i

Spangier Arthmeidlc
Easentials Pre Test

Ofncial GED Pracuce n s

Test
Community College

Assegement TOST
College Board In

Arifimetic
Basic racts

SHA Probe M & L

waorking with Numbers s

Sieck vaughn Tess s s a

Test of Aduir Basic
] ]

Fducailnn
lowa Basic Skliis Test

MCGraw Hilt Maih

Stech vanghn Fun
damentalsd/s arihmgetic

Megopolltan n .

Achtevement

In House Measures [ n mle n Alm

SRhA Dlagnosis

wide Range Elm n

Achlievement Test
Marh Assaciaion a

rf Amecied
Arthimellc

The Fesendals 1
PCSE

Rasic Skilis Test
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ESL (English as a Second Language) Tests

AVANCIY Of LSLINCastFemenls are used for placement, for diagnosis and for pre and posttesting Filtcen measure
ments were identificd In sixieen colleges.

1 he mosttrequently used tests iInclude the Testol Adult Basic Education{TABE) the Comprehensive EnghshLan
guage Test (CELT) the Michigan Tes! of Enghsh Language Proficiency and the English Reading Test for ESL

Speakers,

A breakdown of the types and usage (ollows:

communlty

ESL Tests Colieges
Michigan Test of English Proficiency g
English Reading Test lor ESL

speakers 5
Comprehensive English Language

Test{CELT) 4
ESL Oral Assessment 4
Nelson Denny 3
Structure Test of English L.anguage

{STEL) 3
ILLYON 2
In house Lileracy Tests 2
Reading for Understanding 2

Test for Adult Basic Education

Davis

English Proficiency
TOEFL

wrilling Sample

.

3
!
|
1
1

The respondents to the survey indicated some dissa-
usfaction with ihe current ESL tests. They staicd that
finding “the ideal test” which provides sufficicntinfor-
mation for determining the levels of language profi

ciency is difficull. There is roos

the measurements,

Review of English as a Second Language

‘or improvement in |

Coliege Tests Purposes and/or Population Effectiveness
BIg Bend Test of Adult Basic Education Altincoming ESL studenis Generally effeciive Easy to
scorz. Cumbersome o adl
minister
Clark Nelsan Cenny Reading Test Place ESI students in ey Bduc courses Good
{Form E and FY
Nelson Reading Test (Form E and F) Flaee ESL studenls invVoc Bduc codrses Gool
Ldmonis CELT Grammer SAWCompienensive T0 gsstss (host reQuesting L5 courses Ciooil fur place mend In ESL
Engl Lang Tes courses
STEL iSiruciure Test of English Given to re-fugees only Gootl as gross measdre 1 Ul
Languadel vide students inlo sub gdroups
Ilghline CELT {vVocabulary} Pre/ post test bn Dev Voo courses. mostly Aslan | Good
students. Place ment
Michigan Test of English Language SL and wrllng Nlacemeaent classes OK Scems 10 work
olciency
Reading for Understanding (General) I’re/ post test of 5L students in basic reading Goodl
English Rrading TEst for 81 $pcakers | Pre/postrest and Placement of ESL, stulents in
reading BxCellent for mafls idemifica
laly matesdlals flon
NSpokane Engdlish Reading Test for ESL Speakers | Placement of ESL students in all but voc ational

afChigan Test

walla waily

Programs
Porstudent eproliment in 100 jevet classes

Not lon sahsfattory
Not efiecuve

English Reading 1est

Struciure Test of Eng Lang. Formes 1. 2.
Bes I Adv .

Mvon Oral Interview

ES1. Oral Assessment

Pre/postiest for ESL acad and voo stulents
Glven i incoming ESL. students who can sead

Given ESL students enrollecl in vocanonal pre
Hrams

Tadetenmne course level for B8, stadents

instmiwe?

L=ngdlis b ifroficiency TestiFoun 1

Engiish Proliciency Testi1form ¢)
IEndish Reading Test

T assess B8 studenis on drammag

Pres post iest foan Branmumat meledals placenend
Phace ment in reading matenals

Crd fur imtasunng draminnsir
skills only  No grade equiva
lency

Yeoery effetive
Yery effednve

yakima valley

von Tostlos ESL

EMagnosis/ placement

OK

Q

ERIC
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Assessment Reference Chart
English as a Second Language Tests

’Ibld

Seans Cenirg
Shoreing

Fon Stelacogm,
OIBYS Hinrtyear
Highwng
Lower e
Nonh Seqge
Olympig Tech
Olympe
Peninsgy,

Corumbla Dassin
Everpy

Cenaly,
Mstiicr 15
E(tmgna 5

Clark
M | Green Rivyy

Bitlloy ye
Big Heng

e,

Wenatchey
Whaicom
Yﬂ’(l’.ﬂ'.m Vﬂlloy

Spokane Fotts
Tacomy

Skagy Vaitey
fouth Seatne
Spokang
m | m | VN wg,

Test of Adult Basic

Education
Nelson Deany
[ ] [ ]

Comprehensive Engllsh
Landuage Test
=
&

Structure Test of

English *.anguagde
ILLYON

English Proflciency 1
[ ] [ ] [ ]

sichigan ‘res) of

finglish Prafictency
Ny

Engdlish Reading Test
for ESL Speakers

Nelson Reading TCSt [

Reading for =
= =

L'adcersiantding
ESL Oral Assessment [

wrillng Sample =

TOEFL

Davls
v ]
[ ]

In House Literacy

Tesls

23
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vocational Assessment Measures

Vv OCdtivnagl assessmet measures are used extensi ely throdghous the commumty celege sy stem However their
furmi Indy be quite ditferent from the assessment systems in basic skills areas Many yvocatonal instructors
INLETV1C W PIUSPEeCtsy ¢ Studie s, sbine programs use lacipnng sy stems which take inio account previous work
cxpenence as well as preparatory coursework  The specidl tesung Informauon requested through the
ASSESsMEN Survey unly brought iwo responses. Highline Community College iIndicated thatii uses anumber of
standarchzed iests for the health vccupanuns, pnnung, data processing and producaen dlustration programs
spukane communty College stated that they use tesis tor suence dlasses, data processing and pre nursing

placement

A humber uf other community colleges do use 1ests fur appraising entry Into specific vpcauonal programs As an
example, 10s understotad that the application and selecton process fur dental hygiene includes adental by giene
apiitude test A fullow up o this review should Include o thorgugh search for additional vocational assessment
procedures Atthis ime na recommendations or cCoNciusiuns Lan be made regarding specific vocational iesiing

programs.
The infor mation (rom the 1wo responding colleges 15 presented:

Assessment Reference Chart
Vvocational Tests
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“Special Area” Assessments

Assebsnend measureswere highlighted by a number of culleges in spellin g, study skills. vocabulary and general

aptiude

A listing of the measues reported and 1heir use In the community ¢olledes is gdiven

Area
speliing

stirdy skitle

Other

Name

Morphographic Spelling
Spelling Demons
Spelling Survey

WRAT Spelling

Study Skills Learning Skills Improvement
McGraw Hill Basic Study Skilis
Study Skills Survey

Other Keys to More powerful vocabulary
General Aptitude Battery

General Education Performance Index
informal Assessment

Lnduuoiedly there are more special areasiests used inthe community colleges that were not obiained through
the current survey. As In the previous section. a follow up 10 this review should Include a thorough search for
addiional spelling. study skills. vocabulary and other assessment measures At this fime norecommendations or
conclusions can be made regarding speclal testing programs.

Special Area Assessments Tests

Colleges
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S =N e -

College

Tests

Purposes and/or Populatlons

Effecilveness

SPokene Falls

Learning Skils Invemory (A Helf Assess
menid

Used 10 recommend study skills modules

Excellent

VY pta Technical
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Skllls Tost

All stuclents in studiy skills classs

Some pasions 4ood Test
now 12 yrs old

Olymbic

MorPhofraphlc Speling Place ment

Place ment of studenis wilibin spelling Program

Good

walla walla

General Education Performance Index
(GEPI

SORT - Slgsson Oral Reading Test

To determine GEp studetius readiness 1o
take the exam

Givento ABE and GED studenis

Good

Good lor Quick assessmoent

MY Bend

Speiing Demons [diagnosic wsh and
Kevs to a More Powerlul vocabulary
tPre tes

For placementin spelling and vocabwulary
classes

Both work very well

Lovwer Cumiia

Spelling Survey

Study Skills survey

Cricrlon reterenced

Criterlon referenced

very cilective. Kienilfies skills
delicits

vely ellectiive, e ntifics skifs
deflcits

Wernat, hee volley

informal Assessment

To delermine H students need belp in consumer
skills
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Assessment Reference Chart
Special Area Assessments
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Conclusions

The placingof studentsin appropriate courselevelsof
reading. writing and mathematics, and ldentifying
study skills and career needs are acknowledged as
necessary roies for all community colleges

The preceding pages provide a current view oOf as-
sessment activities. The lishng of assessment mea-
sures adds to the ¢oliecilve resources available and
may be used to compare local assessment systems

Six conclusions have been drawn from the presented
data.

i Entry assessment is not uniform throughout the
community colizge system. However, programs for
entry assessment are recelving renewed interest,

2. There 15 no single assessment measure thal sur-
faced as the 'best or ‘ideal' screening device, In
each specific area several assessment measures
are used more than others. Selection seems 1o be
pased upon the tnstructor's background. iraiming
and knowledge of available resources.

3. Sfatements relanng 10 assessment effectiveness
vary. Stated purposes and the populations in-
voived in the-assessment are matched againsi a
iest, Questions are then asked: Coes it do what It
was supposed o cdo? Doeslt sCreen or place tothe
dedree instructors expect?

4 ampuswidacoordination of assessmentdoes not
exst in the cotnmuntity college system. Different
areas within a college hold parucular responsibili-
hes. Campuswide directions for siructuring, syste
mahzing or unlizing assessmeni measures does
not accur.

5. Response did not materialhze regarding evaiuaion
of local assessment measures and systems. At the
siate level there 1s also no structure avallabie for
evaluation. « he survey did not solicit policy state-
ments relating to evaluadon. Follow.up acuvides 1o
this report may determine policy positions which
lead 1o evaluation programs.

Recommendatlons

From the survey and review of the assessment, the
following recommendations are presented f(or
consideration:

t In order to consclidate assessment policies, prac
fices and cspecially interpretations within each
community ccllege.itisrecommended thatatieast
one person or office be identified on each campus
which will be knowledgeable about or responsible
for coordinating the college assessment system.

2 fiis recommended that coordinatinn and improve
menl of assessment pohcies be promoted by the

chief executive officer as well as by admimisiranve
deans in each commenity college.

3. it is recommended that in each cullege the por
poses, objectives and policies in assessinent prac:
tices be determined. They should be clearly stated
so that overassessment does not occur

4. It 1s recommended that assessment Instruments
be used soleiy for the purpose which they have
been designed. Instructors should be encouraged
0 use Buros Mental Measurements Yearbook
before selecting an assessment instrument. This
source provides an evaluation hy impartal review-
ers. Manuals and specimen sets should be studied
before purchasing a particular iest

5. College Instructors, counselors and advisors need
staff development workshop programs i) on new
assessment instrements; 2) on revised forms of ex
isting instrumentsin current established programs:
and 3} on current research reseits based on suc:
cessful programs. A statewide newsletter would as-
sist in achieving some continuity by reporting on
new assessment praciices and strategies. Publish-
ers of new assessment Instrume nts shouid be en
couraged to send information to cach campus For
thesereasonsitis recommendecdl that a siate wide
suppor system for assessment be established at
the Stale Board for Community Colleges le vei

6. It is recommended that evaluation of assessment
instruments and programs be implemented at
least every four years on each campus ‘The “peer
review" system. iniiated by Adult Basic Education
Programs {ABE). 1s a reasonable approach o
evaluatlon since it emphasizes sharing of alterna
tives and opportunttles, it provides a learning ex
perience for both 1he siaff being reviewed ancl for
the team of reviewers. Emphasis is on the clarifica
tion. support and suggestions for improved quality

7.1tisrecommended that a "councilt on assessment”
be established which provides the communily col
lege system with a panel of represe ntatives for re
viewing slatewide assessment programming This
council may be associated with State Board opera
tions or with the mstructional Commission.

8.Itis recommended that current assessment infor-
mation within the community college system he
avatlable in the WADE BANK computenzed re
sources system. An "assessment network” would
1hen be availabie to all college personnel.

g lusrecommendedthatresearch should be ¢ cour
aged regdarding the effectiveness of assecstment
programs.

10.1t 1s recommended that ESL assessment polity,
praciicesandinstruments be reviewoedfor ther rea
sonableness and elfectiveness.

Q 27
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Data Collection Schedule T~

Date
May. 1g82
une — luiy. 1982

July — August. 1982

August/September. 1082

November, 1982

December/January. 1082—83
May. 1983

Activity
Questionnaire distributed at WADE conference.

Lelters and queslionnaires seni to colleges nol
yvet responding to quesiionnaire,

Colleges not yel responding to questionnaires
were telephoned. Subsequently. quesiionnalres
were sent to these colleges again.

Leilters and questionnaires sent to colleges not
yet responding.

Crossreference chart seni to aii coileges foran
update of information supplied or noi supplied by
questlonnaire. {This was a chance for colleges
that had not yet responded to provide information
for our project.}

Cross-reference daia analyzed and deveioped
Repon presenied al the WADE Conference.
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Section 111

Immigrant and Refugee Education

The impact of immigrant and refugee students five years ago put pressure on
English as Second Language classes in many community colleges. Today the
impactis being feltin regular academic transfer and vocational training programs
as these students seek further education.

The charge given to the Task Force on Immigrant and Refugee Education was to
provide a statement of current conditions and a list of solutions.

This section revie ws:
Extent of the impact
Process of survey development and information gathering

Review of survey responses based on proble ms, solutions and unmet needs
Program model

Recommendations
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Immigrant and Refugee Education

Exient of the Impact

washingion state. because of its geographical loca
tion, has becom.: a center for immigrants and re
fugees 10 setile A few years ago most of these inds
viduals enrolled in the survival and beginming ESL
classes offered hy community colleges Now, ho
wever imited English speaking students are taking
coursework all across the curriculum,

current data shosws that the State has up 10 35,000
Southeast Asian refugees huring the 1681 fall quar-
ter 2330 individuals were enrolled in regular tuimon-
paying classes. uring the 1982 fall quarier, 2050
weore in attendance From the course coding roster for
the same penod, 7407 students were enrolled 1n ESL
classes

Carol alkinanan an ariicle in lafelong Learning. the
Adull Years,” (Apnl. 1982 staies :at ma growing
problem at communuy colleges s the sirain placed
on the developme ntal skills or remedial programs by
students who come to the Umited Stales asrefugees.™
She conlinues Iy saying that the colleges face a
major prohlem in how to cope with the inCreasing
numbers of studems from a variety of nationaltles
This impact is certainly true at Seattle Central
Community College, with 3572 or nearly half of all
refugee and immgrant studentsin the state, lthas up
10 35 different languages spoken by students dunng
most quarters

NOt only are sl programs Strained to capacuy in
most colleges. but the impaciis experienced now by
INSUCOrs in many general college academic and
vocalional ¢lasses Aikman says “there s the siress
and frustrauon endured by the instructor who is
concerned about the student, hat who frequently
does not have the time to respond o the student's
problem. Evemif hedshelhad time. how could shethe)
hetp a studeni who barely speaks English?”

with shnanking fiinds being avallable to the commun
ity college system. the range of avallable services has
dimmmished ESL classes available to lnited English
speakers have concenirated on college credit arcas
Students with iow Enghsh proficiency have heen re
legated 1o fewer offenings of ABE and ESL classes
Vharactenzed by eher larger (lasses of walling iists.
hereis anticipated 1o be hittle ¢henge duning the next
several years

The cornmunity college that offers ESL classes for
immgrants and refugee students contracts whh the
bepartment of soaal and Health Services for short
term vocanonal tranming and some asslstance in job
scarch offorrs There 1s a need to expand hese
vocanonal traiing options in the colleges It is
recognized, however, thar funding forimmigdrants an«d
refugoee iroimng prodrams Is only assured for
nin¢ moenth penods and s contindally expenencing
cuthacks Thusthe needfor raining will continue with
INCONSISENCy remeanng a large problem

Process

Dunng the spnng of 1982 a Task Force was formed
to 1dentfy current needs and problems from
communily colleges facing the impacl of immgrant
and refugee sludeats in regular mainstream classes.
It enlarged thus main charge by secking solutlons
from faculty menhers who instruct these students in
regular academic and vocatonal courses. Il also
wanied to determine what problems or needs couid
be aniticpated durling the nexiseveral years since the
number of limited English speaking students willcon
linue to increase,

A survey from was senl 10 eaCh community college
isce Appendix 1) it requested opinions relating to 1)
problems studenis faced prior 10 entering their
classes oriraining programs. 2} problems studenisen
countered while enrolled in their classes or raihing
programs. and 3) problems lmued English spcaking
studenis confronied upon completion of thelr course
Or training programs.

Atotal of 57 surveys were returned from 16 campuses
in washington, Twao thirds of the respondents were 1n
developmental educanon departments or Lounsel
ing services. Only onethird of the survey responses
came from faculty in academic and vocational de
partments such as Business, Psychology, Electiomcs
and welding.

Review of Survey Responscs

As expected, the mighest concern was fof lack of
adequate skills 1n Enghsh, both written and spoken.,
The respondents statemenis included comments
such as: "barely adequate”. "enocrmous needs ,
"Inadequate skills due to inexpenence” and ‘can
hardly converse™” )

Arequestforsolutons that were currently hbeing uscd
did bring a vanety of comments Several examples
were "we use much one-lo-onc lab contaci and con

versahon with the insiructor’ and “encouraging stu

denislospendas many hours cach day aspossible -
reading and wnting labs™.

A request was made for comments on antcipated
problems Examples of these wdte "conversation in
tnglish will continue 1o be a prohlem”. "wc need
more (developmental speech classes™; and “there
nceds to e more epportunihies [or students to repeal
parts of classes rather than take an ¢niire Cass over
again”




Survey Arcal
Problems Prior to Entering
Courses or Programs

arher problems Ihal €xisl before
irtmigranl and refugee siudenis enier
a course or progranm
* Gap betwen refugee and general ESL.
courses and regular basic skills classes
asweil as a gap infto other .

I Survey responses identified the following
probleins:

Number of -
. . English-related areas 7
Inadequate si-IlNs in Engiish RCSponscs * Equipmenl damage by students 2
¢ All Endlish Skllis are weak 20 ¢ Isolated from gencral American life 2
* Speaking skills nced improvement 18
* Distracted by demands of ethnic
+ Listening skills need improemoent 3] organizations on campus |
+ wilting skills necd Improvement 0
® Faculty members complaln about
+ Rcading skllis need im provement 4 imml
. grant and refugee students not
# Understanding and followlng directions being prepared, vet they do not seck
need iImprovement - 2 de 2 gtc?geml'r?::at! eyf their students’
on o u n
+ Being able to flll out forms needs adequ
necds |
tmprovement ]
» Irability to 1ake tesis in Enghsh 1
+ Inabllity 1o write lab re ports 1
4 p 2. Survey responses offered the following sotutions:
Inadeguare skills In mathematlcs. Number of
* No problems 14 Respoenses
* Som¢ brobiems in Specliic arcas (an + Reflerral to Some kind of rutoring services
example s stalstics in psychology} 8 and/ or Study sklils classes 26
* Word prohiems and specific icrminology * Advised to take more conversation
creale difficultics 2 classes or experiences 19
* Advised to take more ESL classes 13
Inadequale study skiils. » Referral 1o counseling programs,
¢ Inadequate English skills 4 especially in career planning programs 12
* Lack ctilcient ime ma nage ment relating 10 ® Relerral to developmentai/remedial
study neecds ’ 3 courses/iahs for readinz ~nd wiltlng
* Notc taking ! programs 1o
# Criitcal thinking skilis 1 * [nStruciors Should handle educational
¢ Toking responsibility Of one's own learning is needs on an inditvidual bhasis 8
needed 1 # Instructors need to plan to use different
kinds of teaching techniques 6
Carcer disections and needs * Referral to add::lonal ABE classes ;
* No problems 6 @ R?fer’ ral to math labs p
© Lack of awareness exists for career choices 6 ¢ Bllinguai assistance
* Unrealistic goals 5 ¢ international Club activities 1
* Poor sell-¢valuation abllines a3 ¢ Personal assiStance by Instructors I
* Carecr cholces influenced by current .
financClal pressures 2 3. Survey responses identified the following an-
* Carcer choices are influenced by the impact ticipaled problems:
of cultural differences 2 Number of
¢ Same dilliculty in career choices as Rtl:j::)oﬁrscs
Amcrican studends |
* * ESL classes must bridge the gap
between ESL and the regu ar academic
Culiral diferences and vocanonal programs 26
* Difficubles tn adaphng to 1heir new couniry © I.ack of adequate funding will continue.
and s "system” 9 diminished financial aid for Studenis
¢ No cultwral problems 6 and ESL program suppost 12
® Cuitural differences exist 5 * Contlnuing sludent fallure and
* Tendency 1o pe oo shy” and lacking in frusiraton 7
asscrlivencss 2 * Neod for emphasis on nwo way culmarni
* Refiected Ia their English difficalites and awareness support 7
Study skills 2 * The continaing lack of avaiiable
* Necd o verbally communicate more and employment 3

project ihel voices

# Women studenis uncomfonabie
paricipating in classes wlth moen stwdenis
andd men are uncomiaoable with femae ns
teachors

Q
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Survey Arcall

cdenis were enrolled in classes.

r¢ness,

Inadequaite basle skilis

& Conlinuing need for Enghsh language
tranning

® No problemis

# Miore basle skills

#® Assistance wilh absiracillon and
concepraalizanion neecied

® Assistance with spelling orthography)

# referrals needed 1o approphiale classes

tixcessive time comnmittnic iats lNierfere
wlih siudics:
® Does not seem g inieriere with
classwork
@ A probicemn with agicast half of all
refugee stoademis
o Chuld eare
® hiandled on a case by case hasis
® Cuis in-siudem beneflis ereales more
néid for employment, which lessens
thé ume for stucly
® More nng muost D spent on class
preparation
# Classes meet too ofien for studemis who
must wWork

Lack of availablilty of Support services:
# Lack of counselor support
# | ack of a bonafle program or system

for services winh sensittviy and

vndersianding throughout the college

Latk of English skills assistance or

Ininggaal help watiun counsehng services

No problem

stental heah assislance

Financial aicl AsKsiance

special Services programs neced o

provide assistance

Lymued Enghsh speaking siudenis don't

usC available senvices

seraces used as needed by students

#® Iuionng assistance needecl atthe
besghnnmng Of Ccoursework (O hmeecl
nghsh speaking studems

#® More assistance needed for students
anending evemng classes

Other needs for lmmilgran and refugee
studems who are conrolled in regular
college classes:
@ Mecheal and nunnonat assistance is
needdecd
& Financial support with siataluy 15 needed

ERIC
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Faculty members nextidenified probler s while sru

oox Indlicated a problemIn English proficlency.
40% staled studenls had Inadequale careerawa-

Number of
Responses
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Number of
Responses
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#® Students need 1o have a bener
unclerstanding of the overall college
system

# Instructors need o make sure
assignments are clearlgunderstood

#® An advocale is necded|my assist cach
siudent 10 genhrough the red tape of
Ihe college. .-

2 Faculty need 10 recognlze the lenslon
students (ace in secking a fouryear
tegree as opposed 1o gening an
immediaie Job

#® some siudents not colle, e oriented

® Insufficient funds for ecucation and they
cannol use 5L courses for humanies
credtts which creale some hardships

® The necessity of part tirne work
inlerfered with a student's lime for
learning

® Need for preparing studenis 1o enter
tlechnical iraining programs

Another suggesllon was that bilingual help be avalla-
ble through 1he colleges’ Internatlonal Club program.

& Improved tutoring systems either
through college tuionng programs or as
a part ol the regular cliss acuvily

® students must develop llexinitivy If they
wish 1o attend college

# Current siudents shoulcd aci as
iranslalors for new studenis as the need
arises. Students mighi be hired under
work-study financiat alds assistance for
his activity

# Grealer nise of basic skills programs
including writing labs, math lahs and
study skifls course:n

# Student should undersiand 1hal Cowscs
may have o be repeated and thin this is
acceptable

#® Mare individual conferences berween
students and faculty are needed

® The sharing of lecture noes should be
promoted andd viewed as acceplahle

# Siudents shouldd be e ncouraged 1w seek
experiences hat allow for grealcr
enculluranon

® Counseling should be a relerral source
with more group advising and new
immigrant and refugee siudenis being
involved in orientalion scssions

s Commumty as well as college reforral’
resources should be used Informal
atie mipts 1o link up refugee studems
with appropriate age noies ancl
voluneers on and off campuses should
tre encouraged

42
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Stirvey Area I
Problems After Completlon of Coursework
or Program

Job search actlvitles:
¢ interviewing iechnigues need Improvemem
¢ |.ow speaking skitis hinder communication
e l.ack of understanding of employment procedures
® Facing of prejudiced employers
® Lack assertiveness in applying for jobs.

Need for addltlonal educatlon:
® Most de not condnue fulrther education at this time
a Continucd language develoment is needed

Other needs:
® Need reallstic approaches 1o career potentia! and
possibilities
- @ Need more orentadon to employers and
employment pr-~edures
® Foliow-up swudie. ~hould be carrled out
® Need tor more education for the community
regarchng acceptance of limited English speaking
populaton

Suggested solutlons:

® Use the referral services of the Department of
Employment Security

® Encourage the use of communlty sponsors for
assistance

® Encourage career planning whlle in college courses

¢ Use the campus placement office and resources

® Have Special Services (.8, Office of Education)
programs on campuses that have Immigrant and
refugee students

Several comments regarding anglclpated
problems after educatlonal experlences have
tak en place In comiiunity colleges:
¢ ldentify the number of former students placed In
cemployment positlons as weil as the number who
are unable 10 find )obs because of their lack of basic
skills. especially in English
e Have job placement and cross-caliural advising
assistance on a permanent basis in the community

colleges
® Recognize the :mpau on students’ mental health
and cultural adjustment -

® Provide ongoing financtal support and career
awareness 1o promote continuing educational
acitvities.

Almost all the unmet and anlticipated problems siem
from the lack of funding. However. a shortlist of other
concernsare. 1) child care assistance. 2) more support
services proviching individuals heip with personalpro
ble ms avaflable in a flexibie manner.and 3)job place.
ment and Job skills assessment.

The quesinn is where do funds come from? A closer
cooperation hetween all servicing agencies would
make more efficicm use of available funds Funding
leveis are Currently inadeguate. but higher levels of
funding mightbe belteradministered by an umbrella
orgamzation thar will offer comprehensive services:
such aschild carc. mental health.job assessmentand
placement. and basic English skills asstsiance. The
commurity college scems like the logical agency/
educatonalinstitution to provide this comprehenstve
scrvice.

Q
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Program Model

The following tems are suggested as a model for the
educadonal needs of Hmhed Engich speaking stu-
dents:

e Counsellng and Advise ment Services:
Assign a facuity me mber or counselor as the ad-
vocate for limiied English speaking students.

Refer ail students enrolling for the first time In
classes beyond ESL to a testing/diagnostic pro-
gram. identifylevels of proficiency needed for suc-
cessiul class performance. The diagnosis should
review necessary speaking and listening skills.

® Contlnuity of Instructlonal Progression:
Provide seql.enced classes sostudentsdo not en
counter gans between ESL courses. between
ESL and ABE courses, and between ABE and col-
lege preparatory Courses.,

® Support Services:
Provide class enrollment asslstance

Provide a deslgnated advocacy individual.
Provide tutoring assistance.
Provide job search assistance and planning.

® Program ExIt or Completion:
Provide a foilow-up wlth students to determine ef-
fecdveness of instruction and training. Contact
should be made with employers as well as stu-
dents.
tnform students of avallabtlity of further educa-
tlonal services.

Community Colleges with current immigrant and re-
fugee programs that may provide other models or
assistance are:

Everett Communlty College

Bllingual vocatonal ESL Traiming program in
areas of: wWelding. Food Technology and Chore
Services,

Big Bend Communlity College
Tutoring assistance through the Specal Services
Federal program

North Seattle Community College
English as a Second Language Pronuncation
Lab

Peer Tutoring program
Asian Clul> aciivities
Lower Columbla College
TEIO program for Disadvantaged students
Educational Services peer helper program
*Rap Groups™ for conversation assistance
Minority advisor-planned aclivities
Edmonds Communliy College

vocational ESL program for electronic iechnician
students.
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Recommendations

The following recommendations are presented for
continuing the support for studenis with limited En
Hhsh abilities:

Recommendation i:
Buld 2 funding systein that incudes categoricai
funding for services and classes. Institutions that
should receive funding based §n proportionately
larger populauon enrolilments.

recommendaiion 2:

A portionof community college funding should pro-
vitle services and classes to assist the limited En-
glish proficicnt population to enter reguizr college
classes These services should include enhancing
basic communication skills 50 students can enroll
in college credit or cerdficated programs. Funding
should also provide support services to these 5tu-
dents dunng therr tralning period and In next-step
educational or employment planning.

Recommendation 3:

Increase the linkage with community ordaniza-
tionsinorderto develop acomprehensive services
dehvery system. This system should include as-
sessment activities, child care supportand counsel-
ing assistance for mental health probiems. Joint
community coliege/community agency opera-
tions wili stretch both funding suppon and commu-
nicanon networks in each communily for limhed
English proficient studens.
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Recommendatlon 4
Encourage interdepartmental communication in
each community collesie in order 10 clarify instruc-
tional standards for each training program and aca-
demic course. (North Seattle Community College
has a model that may be used by other colleges.)

Recommendatlon 5:

Counseling assistance for imlied English proficient
students must be strengthened. Specially assigned
counseiors should receive training regarding the
needs of students. institutional policy should be es-
tabiished so referral routes are clear both foristruc-
tors and students requiring counseling assistance.
Faculty advocates and counselors should be as
signed to each immigrant and refugee student.

Recommendation 6
A faculty advisory committee should be estab-
lished for assisting with policy development, with
college network systems. and with ethnic com-
munity linkage




Section 1V

Public Policy Recommendations
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Section 1V

Public Policy Recomm'endations

Pubiic policy for basic skilis education is necessary for determining directionsand
objectives for the 1980s.

This section presents eight pubiic policy recommendations.

]
o
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Public Policy For Basic Skills Education

—
E—

Basie shidls cdacanon has 4 high poonty in Waslhing
FonE Stare colntamby colleges The insiruchonal pro
wraans oy atlable prosvide stadents with the Cdaca
tolial toods Beessdary to s eesstully complete thetr
Chosen g atdoine ur vocatienalziechmical traaning
aend hevome conunbunng e mbers i the commun
iy

I hree areas must e considered:

b rhe achievement of basic skills in reading. wnitng.
mathematie s, hstemng and speaking tfor ESL stu-
dents),

2 The achwevemoent ol competencies necesary for
¢y mto acade e an vocanonal programs, and

1 1he assstamn ¢ with ongoing skills support through
titorid cawl Other cducasonal services All three
arcas ¢ nheno ¢ thie prospect of suecess in course
work by rtasing skills levelsin verbal, mathematics,
reasunng and stady techmygues

I order to mamtam Guahiy ancte xccllence, the follow
my polices e recommceneded

Polcy Lrisrecommeoende d that each community
college provide a comprehensive basle skills
cducatton currlcalum through an ldentlfled pro-
gram.

Rationale s generally accepted thatup to 35%of the
aduit popuaatonmis not cdacatianaily funcuonal orem:
plovahle i the current ransformimg soCiety. High
unemplovmoent s predicted through the lY8us even
thuugh jobs will go untiled Many of these johs will re-
cuare hugh level competenaes in techinological fickds
Anaggressive bhasic skills program must be avalabic
through communits colleges, musthe accessibie dur
UM Hnes Conespondimg to adualt scheduoles, must be
comprchensiv e by design, and muas have continuity
front one fevel to the next This pragram creaies the
hink hetween imned or ourdated sKilis for the educa
nonally disadvantaged adult and new levels of com:
petency which increase opportuniies leading to om-
plovinem

Policy 2. HIsrecommended that assessment pro-
ceduares be eslablished In cach communlty col-
lege ensaring students. instructors, counsclors
and advisors opportunties to identify basic
lcarning skills.

Ratlonale scomprehensive, campuswide entrance
aned plat ement iesting program s necessary for di
reonng studtents i appropoate basic skilisresources
Such an ol assessmoeni should include an evajua
nen of stuckems” alnbiies in woung, reading, mathe
tabe s, siening and speaking (for 1381, studens) and
stutly 10 Bimigues

rolics 3.0 It da recommended that selection of
tac nley and staff e glven to candidates who de
monslrate a commitment to bhastc skills educa-
tion as anintegral fearare of teachingand learning
s Ml discipllnes sSapport for thls commisment
comes lrom providing and endouraglng contlnu-
aus professlonal development at both the local
andd starewtde fevels,

ERIC
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Ratlonale Apn expen, conCerned faculny and stafl1s e
quired il basic skills instructuon 1s (0 be contnuously
successful. Rapul growth in curnCulum and other
areas, Including comp uter technology . requires anet
work for professional traiming and shanng The Wash
ington Association for Develvpmental Educaton has
heen organized 1o provide professional conferences
and workshops.

Addinonally, peer revie w programs asdiimprovement
in curriculum and instruction, and special interest
mechngs and presentations provide opporumtics for
resources sharing ‘fTogelhesthese inservice professio
nal growrth programsassist fac ubty and statfinupgrad
1ing thelr skills and understancding

Policy 4. Because we are In a changing enViron-
menttitis recommended thalanaccountable sys.
tecm beestablishedtoensure that program objed-
1lves are belng met

Rallonale. Acconntabibtyisrequired in the dehivery of
basic skills educaton dunng the 1980s. Because
change is a constantin educanonal planhing, evalua
non must lead 10 conlinuous modification of basic
skills programsin response to demonstrated necd It
is recommended that noless than every four years a
review be initiated ineach college icading to program
reducion or to appropnate support as ines and con
cdinons determing need,

Policy S.1tis recommended that communicatlon
exlsi betweencommunlty collegesand local pub-
tic school systems relating to basic skillscompe-
1encles of students.

Radonale. There must be continbous Colleboration
with pubhe school personnel relating to progress and
improvement in basic skills competencies of sto
denis Reductonoflearmngdefiaenaesis e goal of
educatonal systems in planing for a gh tedhnol
ogdy society :

Pollcy 6. 1t is recommended that basic skills pro-
grams and college supporl services collaborate
in providing asslsiance o studenms enrolled in
baslc skllls improvement ( QUrses,

Rationaie There must be close nes with student ser
vIces support systemsincach colicge Counsclorsup
por for assistance in college ¢ ntry assessmoent, Crisis
interveahon. colleges community referals and hexe
step educatnonal or e mploy ment planning s ¢sanen
tral for students i basic skilis program This support
#1ves recogniton 1o bath the cogrve and affective
needs of students,

1*olicy 7. 1tls recommoeonded thal resource s for In-
structlon, asscssment and stalf development In
basic skills cducation be arganizedand managed
through a systemn that ensures the bhest guaality
posalble for instruction and programes.

Rationale hEgh qualily basie sKills progrivms are
dependent upon a svatem for shanng msiructon.l
resources The continuaton of 1the WADE BANK




E

instrucuonal resources service for coliecnon and dis
semination Of ¢ urriculum materials and other related
items is essttinal for providing all colleges with cur
rent knowledge relaung to the pasic skills program at
a reasonable cost The gdoal of the wADE BANK ser-
viceistoratse the quality ofinstruction ineach college.

Secondly. the establishment of & grant program with
$25.000 annually for curnculum and program impro-
vemoent 1s essential for enriching 1he instructlonal sys-
tem and meeting the challenge of updrading basic
skills educational services, Srall grants between
$200 and s$800 will aliow eac h college several curricu
lum improvement projects 10 be developed ¢ach
year.

Together these two programs will enable teaching
activities 1o be improved and shared.

Policy 8 Formula fundlIng should provlde a staf-
fing ratlo no higher than 25:1 withthe same mix of
full and partdme faculty as currenrly exlsts.

Ratlonale The 192 student 1o faculty ratio in basic
skllls was 34.1 forthe community college system. This

O
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wuJas a ise from a rato of 29,1 in 1981. A recom
mendeu rate of 25.1 will provide educational assis
tance tothe estimated 35% of adults whoarefunction
ally illiterate or lll-pre.pared to face a world requinng
competencies in reading, writing and computational
skills. In 198 1 the state of Louistana found this level of
supporito be necessary fora higherretentionrateand
a reduction In the Impact of declining flrsi-tlme enroll-
ments. Included are costs assoclatéd with regular In-
struction and In suppornt of counseltng, advising and
other nexestep planning activities. . .

Last of all. this funding level should be reviewed
biennially with the intention of reducing support as
basic skills needs in our communities decline.

Conciusion

Pubiic policy statements provide opporwunlty for
shared and stratedic visions for baslc skills education
t0 be aired Policy. once determined. becomes the
structural framework necessary for program planning
leading to implementation and evaluation. The objec
tive is quality educanon for students.
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Academic Competencies
As Defined By The College Board

{The Chronicle of Higher Education: September 30. 1981}

Fuollvwing are the denmitions of academic competen
vits  — abilites students need (o do college work—
preparedin the urst phase of the college Board's 'Pro
ject Equality ™

Reading Compelencies

e’ The aluity 1o wWientily and comprehend the main
andd subardinate wleas in a wrinen work and 10
summanze the kieas of one's own words.

e (he abaliy to recognize diferent purposes and
methods of wnnng. o wlentify a wnter's point of
ity andd lone, and o e rpiet g wIter's meaning,
inferentially as well as lerally

& The abibihy o sepaiale vne s personal opimons and
assunpuens from a wnier's

o The amlity tovary one sreading speed and method
tsurvey, skim, revic w, quesihon and mastertaccord
g wihe 1y pr ol matenal and one s purpose loi
reachng R

o 1 he abnliny touse the teatures of books and otherre
ferenee matenals, such as 1able of conlents, pre-
L3 e, introduchon, wles and subiles, index. glos
sary, app ..atx and ibhography

e The abihty 1o define untamihiar words by decoding,
using contextual clues, or by using a dicuonary

writing Competencies

o The ability to concelve ideas about a topic for the
purpose of wnting

e The abaliny to urganize, select and relate wieas and
to outine and develop them i coherent para
graphs,

e The abulity 10 wnie standard Enghsh sentences
with correct sentenee sruciure, yverh forrns, pune
tuanon. capualizanon, possessives, plural forms
amd other malters of mechanies, word choice and
spelling

¢ [he abihify tu vary one s wring style, including
vocabulary and senlence structure, for different
readoers and purposes. s

o The abilitv toimprove one'sown whnnng by resiruc
turihd, correcing errors ana rewnhng.

& The abahity to gather informeaaon (rom prirnary and
sccondary sources: to wnte a repon asing s
rescarch, acuralely, and to cite sources properly

Speaking and Listening Competcncics

o The alnhity to engage enticalty and construcCtiviely in
the exchange of wieas, paricalasly during class
discussions and conferences with Inswucions

o The alnluvioanswer and ask (uestaons coherenily
andd concsely. and 1o follow spoke n insiruchons.

o' The abiliy to whennfy and comprehend the mn
and subordimate idleas in tectares and discussions
and o report accurately what atlrers have said
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eThe anility to conceive and develop ideas about a
topic for the purpose of spealung 1o a group, to
choose and organizereluiedideas, to present them
clearly in Standard English, and to evaluate simillar
presentations by others.

sThe abiluy to vary one's use of spoken language 1o
sull different siiuatlons

Mathemaltical Compe:2ncies

eThe ability to perform, with reasonable accuracy.
the compuwations of adduion. subtraction,
muluplication and division using natural numbers,
fractions, decimals and integers,

eThe abiluy 10 use effectively the mathemalics of.
mntegers, fractions and decimals, ratios. proporions
and percentages, roots and powcrs, algebra.
geometry. :

oThe abhilny 1o make eslimates and approximanuons.
and to judge the reasonableness of a resull,

sThe ability to formulate and solve a problem in
mathematical terms

eThe abtlity to select and use appropnate ap
proaches and tools in solving problems {menial
computanon, rial and error, paper and pencll
techruques. caiculator and computer.}

e The abilty 1o vse elemeniary concepts of probabil-
ity -and siatistics.

Reasoning Competencies

e The abulity 1o ldennfy and formulale problems as
well us the ability 10 propose and evaluate ways to
solve them.

sThe ability 10 recognize and use inductive and
deducuve reasoning, and 1o recugruze fallacies in
reasoning

eThe ability todrawreasonable conclusions fromin
formaton found in various sources, whether wnt-
ten, spoken. lahular, argraphic, and o defend one's
conclusions rationally.

eThe ability to comprehend, develop and use con
ceos and generahzations.

eThe aluliy 1o distinguish between fa tand opinion




Studying Competencies

TIus setof abiliiesis differe ntin kind from those which
precede it They are set forth here because they
constiute the key abilities in learning now to learn.
Successful study sKills are necessary for acquiring ihe
other five competencies as well as for achievind the
desired outcomes Students are unlikely to be
efficient in any part of their work without them

one further difference must be expressed. aAcuvines
related o acquinng the basic studying compelencies
will fa)l unless studenis bear 1n mund the role of thewr
athtude in the learmning process. That attltude should
encompass a sense of personal responsibility for
one's own progress. a destre 1o make full use of the
teacher as a reésource and a willingness to conduct
themselves in ways that make leaming pussible for
their classmates as well as themselves.

o The ability 10 set study goals and priorites consis
tent with stated course objectives and one’s own
‘progress. to establish surroundings and habuscon
ducive to learning independenily or with others
and to {ollow a schedule that accounts for both
short and longterm projects.

52
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e The ability to locale and use resources exiernal (o
the classroom (for example. libraries. computers,
interviews  and direct  observation) and 10
incorporate knowledge from such sources into the
learning process.

e The abihty todevelop and use general and special-
1zed vocabularies. and to use them for reading. writ
ing. speaking. listening. computing and studying

eThe abilny to understand and follow customary
instructions for academic work in order 1o recall
comprehend. analyze. summarize and report the
main ideas from reading. lectutes and other
academic experiences and synthesize knowledge
and apply It to new situations.

eThe ability to prepare for various types of
examinations and to devise strategies for pacing
atte mpting or omuiting quesilions. thinking. wrlting
and editing according to the ty pe of examination. to
salisfy other assessments of learning in meeting
course objeciives such as laboratory performance.
class participating, simulanon and products of
students’ evaluation.

eThe abihty to accept construclive critdcism and
learn fromiit.
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