. = -
< S \

T » : ' DOCUMENT  RESUME | Coo
: ED 238 347 - . 2 : | > : HE 016 875
AUTHOR . Komarovsky, Mirra ' Lo ' '
TITLE ' . A Women's College as |0 Agent of SOC1allzat1on for
' . ' Women's Roles.¢'
INSTITUTION - Columbia Univ., New York N. Y ) arnard Coll. A
SPONS AGENCY +, National ‘Thst. of Education (ED}¥ - washington, DC.. . ~
 PUB'DATE _. * [83] , o S e .
"GRANT ) "NIEw£F79-0087 | ' ‘ fj*{; . ' -
NOTE . 272p. : T ‘“3 ' 9
PUB TYPE' - ' Reports - Research/mechn1cal (I@B) —_—
R "Tests/Evaluat1on Instruments'(IB@) ‘
EDRS PRICE ..MF01/PC1l Plus Postage. - .
DESCRIPTORS - Case Studies; Change Agents; *College Freshmen;
, : . *College Role; *Females; Higher Education; Life
SRR . Style; Longitudinal Studies; Males; Occupational
e " Aspiration; Questionnaires;’ Sex Differences; *Sex
" 'y~ . . . Role; Sexuality; *Single Sex Colleges;
v o - . *Socialization; Student Adjustment; Student C
e Attitudes; Student Development; Womens Education, -
.ABSTRACT o P \¥ * .

A report on a study of freshmen women's be11efs about
psycholog1ca1 'sex differences, attitudes toward sex roles, and 1defls
.,of femininity and mascu11n1ty is presented A random sample of 232!
freshmen entering a woman's college in: September 1979 was studied t -
longxtud1na11y Study instruments included a' scale consisting of 16’
" propositions regarding psychological sex differences, the Attitudes’
Towards Women Scale, and the Gough Ad]ect1ve Check List for "My .Ideal .
Woman" and "My 1deal Man." During fall “1980,. the sophomores were:
readministered- the study instruments, and ‘68 se ‘studies were . Ce
developed, based on interviews. A summary-of the research findings is
presented that indicates that the freshmen tended to- reject the
familiar psychological sex stereotypes and to endorse egalitarian sex
roles The following research areas are examined ifn depth, with case '
study illustrations: student transition to college and the :
vulnerability of freshmen to the first ydar of “college; occupat1ona1
plans, 1979-1983; life-style preferences, 1979-1983; female and male
professors and female peers as agents .of soc1a11zat1on for adult
roles; and emotional and sexual relationships with men. Appendices .
include the 1nterv1ew gu1de and selected questionnaires.,b (SW) .

. .
-

. h LN
*********************************************************************** -
<
* Reproduct1ons suppl1ed by EDRS are the best that can be made *
* - from the original document. *

- *******************************************************************K***

ER&C

wll Toxt Provided by ERIC




%
L

Py K’,;won;en's Cd.ll?ge as_gn ‘éggnt of Soc1allzat10n for Women,.s Redles
o *. o - ’\ | | - ' . T - ¢ 6

. : RSN

A}

ED238347

. Pt1nc1pal Invest}gator Mirra K‘omar sky ¥
Q - - *

o  N.I.E. Grant G-79-0087 - < -

) . . » ) i *
. .

o e ’ -

- < * ’ ° ° ”

. : ‘

. . . - - .. -
l- b T i ’ )
J - ~_- - * ) ’
r ’ ‘
: o .
) _ ~ »
, & N By
A l ‘ ) i S
. \

- . . - &
- ) . : -
! ¥ N s, 'DEF:ARTME.NT OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION - . . ,
[DUC»\TIONAL RESOURCESINFORMATION -
. CENTER (ERIC) . : . "
~. ¢/ Ahis docurgent has been reproduced /
recewed from the person or organizaten -
. onginanng it . - . . » [
o "\Tnm changes have beep made 10 Mprove
. - " reproduction quabity
e Pants of view or opininns s(ag%m this daﬁu :
- ment do ot necessarly rapresent ofticial NIE /. - - '
¢ . pomtion o policy ” ’ «
. . . '
r . . . -
r R
N 4 N .
® .
R \> -~ 5 . I
¢ . .
. 9
,
- . - .
.t ’ ¢
- . - . .
* . ‘ ~

- ‘ -

O

ERIC

Aruitoxt provided by Eic:



[ . Abstract -.
e . b 2. o7

b In, the fall @f 1980 ‘the original sample still in collece

{(n = 196, response rate%ﬁg’bo percent) fllled out aga1n the
Y

set of research 1nstruments measurlng the dependent varlables.

The’ malor reSearEh effort of fall 1980 was 'in’'sec¢uring 70 in-

.\depth 1nterv1ews (2 two-hour 1nterv1ews w1th each)’ of a subﬂ_

.sample of our panel. We have located several major, probfems,
P I .
experlenced in transrtlon to college, such as a disorlentlng e

loss of 1dent1ty, an “1nv1S1blllty“ caused by the 1mpersonallty

of an urban college, culturg?shock and varlous challenges to.

self -esteem and, more generally, to self-concept whén exposed to
o

'~th1s heter%?eneous and 1ntellectually selectlve student body.

<

b
The 1nterV1ews suggested hypotheses for relatlve vulnerability

N j \

of freshmen to the problems of the f1rst yeafgof college:ind for
success'ang fail re of affected freshmen‘to cope with th e

~

deVelopmental task§. ’ : - ‘ ’ .

The:data on.impactoof college on occupational decision-
{ ’ .

-

making and on life-style preferences awaits the current on-goilng

study of the panel in its senior ar for_final analysis.
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- The. enclosed‘document reports the f1rst stages of the longltudlnal

study of- the class of”’ 1983 beg1nn1ng with the research completed in the

Fall of l9f§, oovering the input variables of the enterldg\freshmen.,p
‘ . . s _ ' -
_ P S e : . . ,
The grant for the completion of the study was not renewed by the.NIE.\.

I was able to obtain some support from a private foundation and Barnard'

College that wlll enable me to return to“the- Panel in the1r Senior year

1982—1983. The total sample of 1979, stlll in college in the current year,

o o

(N=I74) has already received a set of questionnaires dealing with the

-p .

magor dependent varlables (see Appendix). The research desigh calls for a
second set of 1n-depth 1nterv1ew; Vlth the subsample’ of 70 students who had,
a . N , ‘( -
been in iewed in their sopﬁomore year, g o
, interylewed : N '.z_\:‘{f

vl

% - ‘ L
The materials on the entering freshmen have been analyzed, .as repor%?d‘

in ‘the enclosed published article, and alpaper_'s ho be submitted for /3f.
puh‘}cation (see Chapter l)(f ,

- /

The rest of -this report follows the Outline of the book to be |
. » o2
published by Basic Books, Inc. when the data of the Senior year of our
N A Y - B

. . 7

o

) . : : - . L
.panel is collected, analyzed, and the results written up.

<~ : . : R .
. / :




Women in College: Challédge and Response

The tentative title_of’;hé book, the contract for which was signed

with Basic Books, Inc. . -
L% \ . ’

N e
- S Qutline. -
/ [} . e — -

" Introduction : . " , &
| L © e

' The theoretical foci. Sampie. Research instruments.

v

The original sample was a random sample, stratified by race and
. » - ! : - R . N -

religion, of 620 new fréshmeg;ﬁho'entered Bardard College in September,

b4 -~

1379£ (This sample will be compared with The Aﬁerican Freshman: National’

Norms for Fall 1979, A. W. Adscin'et al. Cooperative Institutional Research -

*  Program.) o N ST ' | . T g
Of the sample originally approached Eq_fill out a set of 15 question-
daires, scales, and QEEEf.testg, 232 did so, a response rate of 96 percent’

N ~ M

with n =-232 cases. The high rate of response was in part attained by

below-up telephone_cails.

N . : : ‘
The Appendix includes copies of all research instruments used in"

""L?&and in 1980. ' : R " o o

-

In dddition to the 15 quantitative instruments, we obtained 201 brief —

interviews with the entering freshmen. " SN
» (]

— " . ) i . /

'In.Septeﬁhqr 1980, the original .sample (mipus i& who ;Jithdrewwfrgg;L

\éollegZ); now at the-start ofltﬁeir so?homoré year, received again,the
e ‘ :
set of questionﬁaires that‘méasured our outcome q;ldepgndengdvariablés.
The response rate was 90 pértgnt (n = 196). \; . . ” ' \ [
The main researchxoperatioﬁ in ﬁheifall of 1980 was fﬁe cc}llectton~ ’

of 68 case studies of sgphomores in our sample, based on two two-hour




, . .'“‘r f " Women in—quIgge: Challenge and Response-2,

) ‘ ' £ : .
intg;views with easﬁﬂytudent. The Interview Guide, prepared by me ang used*
p s } . .

) . (
- by me and my associate graduate student interviewers, is included in the
{ . L. ) . ' '
Appendix. : e .. | S

For findings of the 1979 and 1980 quantitative operations, see earlier

< resS reports on®Grant G-79-0087. Most of these findings were reported
in three“papers presented at meétings of the American and Eastern Sociolog-

e

Al

ical Aséociations in 1980 and 1981. See also publicatioﬁ-under Chapter 1.

.Chap;er 1. Life-Style Preferences and Gender Ideology of Entering Freshmen,,

L e

See two enclosed articles.

Chaptgr 2. Transition tp College.

See eﬁclosed‘ aft. of the chapter.

Chapter 3. Oécﬁgétiqnai,?lans 1979-1983.
. - _

@

Seéyencfosed draft of chapter. This will be revised in the

e ‘ light of the 1983 data and\fome theoretical reformulations.

‘.

Life-Style Preferences 1979-1983.
. N

Chapter awaits 1983 data.

Chapter 5. . Female‘énd Male Professor¥ and Fem Peers as Agents of

Socialization for Adult Roles. -

Chapter awaits further gnalysis.of'the 198011nterzjews and -

1983 data. | SR

)

Chapter 6. Emotional and Sexual Relationships with Men: Gender Roles

AN in Transition.
See enclosed draft of Chapter 6- <
Chapter 7, . (Continued) ‘f : -
. _ y _ . _ “
) -See enclosed draft oé Chapter 7.
\ éhapter 8. ' Theoretical Summary. N
" Study not completed. ‘ - =




e e’\}‘ Py Chapter ‘
- ‘ . p . ' v
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Fema1§ Undergraduates View GendeE; A Study of Attitude Consistency* . :
. \..' , . | » - . ‘~
'{{ "+ - . Mirra Komarovsky
3 ' ) Baynard College, Columbia University i "
- - ) i ' R 3 \ ’
. Ellen R. -Mayer
Columbia University o ‘. ‘ DR
3. .« el ~

(*This_fesearbh was-done.in £hé Fall of 1979, supported by N.I.E. G-79-0087.

, -

; o : _ . v
. ¢ ' -
. .
S
N o
3 o \
& \
< k =
.
i
t
N\
\
o
*
» %
» \ N
¢ L4
° “
“
-
1]



.

Female Undergraduates View Gender: A Study of .-Attitude Consistency

3 ' .
- ’lf ‘g

ABSTRACT # S

S

pu

‘This artlcle'preseﬁts°datavon beliefs about gsyCHblegical sex differ-
ences, attitudes towards sex roles, and ideals of femininity and. masculin-
ity, expressed by a randOm sample (n = ?32) of freshmen, éntering a -woman's
GcoLlege in Septémber 1979. The deliberate replieatlen'of fnstruments used-.
' in'recent studies permits comparisons with research dohevat ofher colleges;
The theoretical focus of this research however, centers on the degree of
con81=tency (and conversely, ofvindepehaegce) that,gbtains §E9ng bellefs )

about psychological sex differences, iftltu es towards Sex roles, and

v

idegls of femininity and masculinity. East research has focused on eac

‘a

-~ -

of these components of gender phenomena separately. This study, hy con-

trast, examines both interrelatienships and dlsjunctions' among < them.

.
S LI

e



. . R o . i { .
Female Undeggraduates View Génder: A Study of AttitudefConSistgncy*
T

Recent decades witnessed several social changes 1q gender-related|

attitqdes. As ‘to psychological sex differences, the lﬁterature began to
stress the variapion within _each sex and the consideza?le overlap in B
psychologicai traits of men.and women. éttitudes towa&ds sex roles have )
éhanged in;the direction of greater Egalitarianism. Fﬁnally, both in

L s .

ideology of, the,feminist movement aﬁﬁ in the‘fég existing sbudies of

social attitude§ the ideals, of masculinity and femininity have become

7
/

more androgynous," with .less differentiation in the ideal attributes of

the sexes. . ﬁ,”z R ; . 3 f ' e T \ .
This’ study deals with beliefs about psychological sex differences, Lo

attitudes towards sex roles, and‘ideals of femininiip and masculinity as,

e¥pressed by a sample of female undergraduates.' f :ﬁt ‘/ ’

The deliberate replication of instruments used in some past studies

3

of undergraduates lends a comp ratlge dimension’ to our findings. We. shall
note both continuities{and differences of our results‘in relation to some

recent investigations.
‘k*. -

“.The theoretiCal focus of Jthis study, however, lies beyond these com-

parative pefspectives ‘ Ii centers on the\probiem Of‘;EIatiODShlpS between

the individual's beliefs, attitudes,tovards sex roles; ang~€deals.

. . . L 3 ) .

) > } i ) L : 3
"Historically, the societal support for the differentia gon in séx

froles‘ﬁas buttressed by}the belief in significaht psychological sex differ-

" ences. Tt is plausible to assume that some: erosion of that rationale would
. ’ - &
‘predispose women té question the.traditiomal differentiation in the social
. =

d

_ *This research is supported by ﬁJI!E,‘Research G—79—00&7j\\)

- N x
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roles of the’sexes. More specifically, do women. who stereotype psychologi-
. ‘ SR
' cal sex” differences tend to.- subscribe to. more traditlonal definitions of

» P

gex rolEs7 Conversely, is a less gender-dgéierentiated perceptton of .

&

female and male personality assoc1ated with ggalltarian norma 2§i§more‘

Wandrogynous" idealsd of. femininity and masculinity7 These hypotheses - “h

remain‘to be tested Despite extenSive research on each of these separate

r, - ’ K J,:/
components, the issue of ideoIogical consistency among them has been rela- \

tively neglected., Indeed beliefs" -and norms ‘have occasionally<been used Cot
. A <
interchangeably in comparative studies of tradintonal or egalitarian trends.
.- )
The search of the 1literature found few exceptions to this neglect of

the problem of conSistency. 'Thus Kammeyer (1964) found .a moderate relation-

I

ship between beliefs about psychological sex:differences on the” one hand
and attitudes towards selected'sex?roles- on-the othen, Nielsen and Doylé
(1975), in their atudy of women undergraduates at the University ‘of Wash-

ington in 1970, found that the twenty-three self-styled feminists had a ‘r
~ more positive perception of feminine personality than the 114 non-feminists.i
4

Rapin and Cooper (1980) found that nonwfeminists did tend to stereotype

" psychological sex differences tot% greater e&tent than the feminisi under-

« graduates. . T : ' . s .

4 .

’ v

k 2 = : ’/ .
These few exceptions aside, theﬂstudies which addressed the issue of

i
h \

attitudinallconsistency dealt with a differentlproblem. They compared < -
attitudes towards sex roles within'a Vvariety of institutional sectors,n

with no reference VhateVer to pe%ceptions'oi»psychological sex differences, A

L.

. Ot to ideals. (See, for example, Mason. and Bumpass, 1975; and Thornton —
and Freeman, 1979.) & I ST
4 . f -
) . -/ . - '.. NS : -+
N \ ) ’ /
e . o L {




. " u ' ‘

T, -v\\;\\N_M‘;_N;;_— = Female Undergraduates View Gender
4 . t. a B - . . - . - . ’ v - 3.

 METHOD
The Samgle' o ; o

The presenf study is based upon-asrandom sample, stratified by race

-, and religibn of‘girents;‘of the 620 new students who enfered a women"s

'coll\ge (oné of the so-called "seven sisters" Eastern colleges) in

) R
September 1979. The 232 freshmen who,returned the mailed questionnaries-

‘constituted 96 percent of the :jproached random sample., This‘unusually

high rate of reSponSe may perh s be-attriyuted to a brief reference to

the forthcoming study made at the meeting of the incomin} freshman class i
" during the freshman . orientation.,' ’
The respéndents were about equally divided among Protestants,ycatholics,

" and Bews.' Of the 232 abOLt nne-third were Asian-, Black-‘ and Puerto Rican-k

3

Americans._ The majority of parents (62 percent of the fathers and 53
v,cpercent of the mothers) were college graduates, some attended but did not ‘
finish college, and the rest (25 percent of the, fathers and 30 percent of

4

* the mothers) had twelve or fewer years of Bchooling.

>Research Instruments K

rvBeliefs

O

Bellefs about psychological sex differences were‘ascertained using a \
scale adapted from Kammeyer (1964),\Johnson (1969), and Komarovsky (1976)
The scale. consxsts of sixteen propositions asserting a particular psycho-
logical sex difference, e.g., "Men are more}original than women," '"Woten

tend to ba pettier than men" with five options for each statement: '"agree;

-

agree somewhat; uncertain; disagree somewhat; disagree''.

: Subjects were given a total score by summing up the arbitrary weightsg,

[

Pa

i‘ ~. v ' . g .
vt . 13 - NETE
. . -




either positively or negatively. Possible“scoresfranged;frggﬂljﬂto 80.

scoring 50 and over as non-stereotypers.

A 4 ‘ . Female Wdergraduates View Gende¥
£ . ’ N - . 4‘. )
assigned to responseicategories (1 for "agree," 2 for "agree somewhat,'

3 for' uncertaih Y 4 for "disagree somewhat, and 5 for "disagree"). o ?.

RIS

The low scorers endorsed the assertions of psychological sex differences.
Conversely, the high scorers rejectedithe tendency-to stereotype each sex,
- ®
T ¥

(/ .
Thosﬁ with scores under 50, were classified: as stereotypers and those

Attitudes towards sex roles

o f

Attitudes towards sei‘roles were measured,by the 15-item Attitndés ' -

.TowardstOmen Scale_developed by-Spence‘and Helmreich-§1972). ﬁmms scale

consists of 15 statements regErding-thé roles, rights, and privileges of

_4 women, Y- "Swearing-and obscenity arg more. repulsive inwspeech' of

\

- a woman than a man ",or "Under modern conditions with, women being active

outs1de the home men should share in household tasks such as washing

;.

‘dishes dnd d01ng,the laundry" - with four,response options, from "strongly

agree," "

'agree mildly," "disagree mildly," "disagree strongly. High scores
,represent-egalitarian attitudes,and, conversely& low scores the traditional
~ ] . ' 3 ¢ ) , . ¢ . - '

ones.‘ Possible scores range from 0 to 45, with those scoring 37 and over

- .
.

Jclass1fied as egalitarians and those scoring 36 or under, the traditionalists.

“_ Ideaﬂs of feminlni_y and masculinitz

fe freshmen 'in this study filled out the Gough AdJective Check List

v’

J (ACL: Gough and Heilbrun, 1965) for "My Ideal Woman and MMy Ideal Man. "

.,The scoring procedure for classification of~ femlnine and ' masculine qual-

ities was based on methods of Sherriffs and McKee (1957) Having classified
the traits checked by freshmen for "My Ideal Man" and "My Ideal Woman," the

score was based on thé ratio of feminine to masculine traits., 'J'.’hus,,__~ sl

J ‘ | -4' . h 14" ;‘ . ’ ] ,:,..”“,v '._, /,



Female Undergraduates View Gender
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l for "My Ideal Woman," a score- of(l ‘would be_ obtained by a student‘who -~

[ ) L)

checked ‘as many stereotypical;y feminine as-"mascuIine" traits in ia .
. . - - -
. depiotlng the’ feminine ideal. The higher thé score, the more stereo-

r

stypically "feminind'is the ideal. A Score below 1 reflects the infusion

)

of "masculine" traits as attributes of the ideal woman. -
A S1milar prdcedure was followed in scoring of "My Ideal Man".,‘A

score of 1 and over would indicate a more sterébtypically "manly" ideal,

- . »

while a lower score was the result of.inclusion of stereotypically "fem- |

inine" traits in the image of thé ideal man.
. Ty
| RESULTS . 'y

3

Beliefs about Psychological Sex Differences:ﬁ'Extent of Stereotyping -

The tendency to stereotype fEminine and masculine psychological traits ;

has been demonstrated repeatedly. For earlier Studies, See Fernberger

P

! .(1948) McKee and Sherriffs (1957) Rosenkrantz et al (1968), and Broverman
f_,gt al. (1970, 1972). Freeman, using male and female undergraduates in

psychology classes, reported that "both female and male‘subjacts continue

to believe that Sex-role’ stereotypic differences exist between the average

[N

female and the aVerage male" (1979° 103). ‘As late as 1980 Lueptow con-

o,
|

/

firmed stereotypic perceptiogs of male andrfemale perSonalities among under-
graduates in 1974 and again in 1977 with high,consensus between‘the sexes
in ‘the traits attributed- to each sex. A contrary finding, ébowing some -

erosion of psychological stereotyping, was found by Petro and Putnén\£}g79),

_but their subjects were practicing. school counselors with the mean age of’
' A .
.about forty years.. : . .

Against this background of past reSearch, the beliefs of our respondents

4
. . . )
. .

4
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. . . A,.’ . . 6. . N : ’
\' .
represent quite a radical denial of the.stereotypical psychological Sex

)

differences. The posSLble range of scores was from 16 to 805 q&fh the

v

higﬁyscoresoindicating rejection of steredtypes and, conversely, the low

_, 5

scores reflecting an endorsement of the traditional Sex’ stereotypes. Out

&

of . 230 respondents, 188 or 81, 7 percent had scores of 50 and over and

only 42 or 18 3 percent scored urider 50
’

There is another way of conVeying the reJection of psychological

. stereotyping of the sexes by our sampIe. 6f 16 statements implying var-
ious psychological differences, only 5 were upheld by 10 percent or more
of the resPondents. The percentage of the sample who believed in the *+ °

exisZEEce of sex differences fell below 10 percent for the eleven out of

the remaining traits.

. If our findings are exceptionaL in the denial of sex stereotypes,. ' }
this dlver . ce. may in- part be the result of methodological differences.'
The'familiar ast 1nstruments, used to measure stereotyping, oftenrinclude

“ bipoldr questions, e.g. not at all aggressive" to "Very'aggressive,
asﬁing %ge resPondent to mark on'a continuum the ."typically mdle" or
"typically female"‘trait;‘ It is difficult to escape the suspicion that
these references to)"typical" male or female evoke the traditional stereo-
types and in turn reveal mgrely the familiarity with the stereotypes rather
than "operative" percepti&ns of sex differences (see Koﬁarovsky, 1976: 19
_and Lueptow, 1980 l3g¢£or similar observations) :

_The erosion.of the belief in strong psychological sex differences,

demonstrated by our sample, iA not likely to be solely an artifact of Eif-

ferent methods., At least two past studies using methods Mimilar to ours,
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» " ’ B E ‘(\". r' : . . - /, ' ) 7 ° - i . e -
Kammeyer (1964) and KOmarovsky (1976), found a greater tendency to stereo- '
“

type sex d1fferences%¥ Our sample'may be eﬁhepﬁlonAE’or we may~be witness—i f\

ing a more genenal shift away from traditional stereotyplng of psycho-

: L

rl‘ié

/ \ : . S

ﬂ' © . Atfitudes Towards ‘Sex Roles’

'logical sex differences.‘

(

% ] LT
-0 to 45 with high scores representing feminist or egalitarian

he possible scores’on the Attitudes %hyards WOmen Scale ranged from

and low .scores the traditional ones. 0f the 226 resp
scored 36 or under (the traditionalists) B

These freshmen were more egalitarian than samples of /female under—
graduates in other recent studies know to the authors, using identical or‘
comparable methods. For example, Parelius (1975) rep0rted Lthat 76 percent
of Douglass College freshmen in 1973 (a college she describes as being

"especially senqitiveuto women's 1ssues") gave -feminist responseslto the

éxpectation that—a.husband should:help‘With/housework- The cOmparable;(
figure in the current study was 97.9 percent. Snmilarly, female under-
gra&uates at the University of Texas at Austin (predominantly freshmen)
ditional responses than students in this study.**

Further-researchiwmll be required to ascertain the extent to which

n

these egalitarian attitudes reflect a general trgnd .among women under-

graduates as against the selective character of students at this Eastern

**The authors gratefullyxacknowledge the permission to cite thig refggence
to an as yet unpublished paper, '"Sex-Role Attitudes: 1979- 80" y R. L.
Helmreich, J. T. Spenceys and R. H. Gibson.

¥
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. [] N - :
women's college. It is 1ik§lya§hat both factors are'at Wwork. Other Trecent,
v . .
studies‘ hbwever, cited in this article have also confirmed if ‘to a lesser
' ’extent, a shi&t towards more. egalitarian gender orientations. ‘As to the

7 .
unique characteristics of our sample, "A Profile of Women.sugolleges (The

>

lWomen s College3Coa1ition, 1980) reported that freshmen women at 117
women's colleges are nearly twice as likely as all freshmen women to plan

to become physicians,’ lawyers, and Ph.D.'s.

’ A

Ideals of Femininitx;and Masculinitz

4

In filling out the Adjective Check List for "My Ideal Woman" and "My -~

L.

Ideal Man," the female freshmen gave a relatiVely strong endorsement to

an "androgynous"'ideal of both sexes, Only one recent;study known to the -

’

authors, Freeman (1979), found few différences between female conceptual-

-

ization of the "ideal female'" and the "ideal male"
How "feminine" was’ the_ideal woman of the fémale freshmen? As was .

q

indicated, the score of 1. would be'obtained if the respondentﬁcheckéd~as
many traditionally "feminine" as "masculine" ‘attributes. .'I:.‘heihigher the
score the more "feminide" was the "ideal woman". The mean score for'the‘
'”iizal woman" was 1,11, with the standard deviation of .27. The striking
finding is the low mean, indicating that the entering students expected
their "ideallwoman" to possess also many stereotvpic: 'lw male traits.

The feminine traits checked By the frestmen were familiar enough:
aﬁfectionate,/pleas%gt, sentimental, artistic, kind, t‘ctful sociable,
;ensitize. Eighti-four percent of_the sample checked "imaginative”

'22 percent, patient"; 72 percent, "helpful'; 66 percent, "trusting";

42 percent, "idealistic'"; 37 percent,. '""cautious'; and the like.

K
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The more surprising finding was the extent. to which the image of |
"My 1deal. Woman" for these young women in 1979 1ncluded qualities repre-'
senting action, vigor, rational tompetence, and effectiveness. Women
undergraduates ingchee and Sherti@ﬁs 1959 study had‘nlso chosen wany e
Similar qualities for both "1deal ‘self" and "{deal man" The difference
~is one of degree — with the l979 sample accentuating the high evaluation
. of traits such as Ehe following- “"ambigious" (checked as ‘an attribute
» of "My Ideal Wcman: by 98 percent of ‘our sample);- "actiVe" (89 percent),
" "Yndependent" (86 percent)’ "adventurous" (79 percent);»"determined" (77
percent); "forceful" (61 percent), "courageous" $61 percent), “d "agser-
tive"’ (an adjectiue ‘not’ included in the l959(study), chosen hy 73 percent
of our sample. o ‘ ﬁ“ . ff{""?;,fffi»
For the sample as a whole, 'the*mean score for "My Ideal Man" was 1. 03,
with standard deviation of 34 Both the."ideal woman" Omean score l 11)
and the "idgal man"N(mean score'l.03) represented a nearly even mix of
stereotypically'masculine and feminine gualities, but of the two, the imageL
of the ideal man contained relatively more traits generally attributed ‘to
the 0pposite sex. The lower male score of 1.03 is the result of the.numer-

4

ous expressive qualities expected of "My Ideal Man".
(- For example, the adjectives '‘warm," "affectionate," "sensitive" were
each'checked by over 85 percent of the sample,,whereas only 50 percent

included ""aggressive” as an attribute of their ideal man. A possiblevexplanQ
.

ation of these findings was Supplied by the students in- several ‘interviews.

In reflecting upon the check lists, they Surmised that the gender stereo-

types served as a background\against which they projected their "androgynous"

%

!

» .15
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ideals. Women, they clabned needed to acquire'more assertiveness and inde-
o ‘. a : I . 4
. pendence, whereas men should ideally possess more expressive qualities.
[ » N .
Komarovsky ] (1982) cavéat’ about the use Qf similar check lists no doubt .
.-

applies here: an attribute may be stressed precisely because of its prob=- °
lematic character while an equally valued trait is omitted because its

i existence is taken for granted, 1 | o . -
Degree of Consistency Among,Beliefs, .Sex-Role AttitudeslpandrIdeals of
‘ B F:mininiq and Masculinity e ot <
Our findings pbint to a significantaassociation“between'belfefs abdut_
| psyzhological sex differences and attitudes towards sex roles. More specr

if1cally, the tendency to stereotype psychological»sex differences is
¢ -

related to more traditlonal sex-fole attitudes. Conversely, respondents

«

who reject the psychological stereotypes are more likely to. embrace egali-

tarian sex roles. Out of 77 "high" stereotypers, 63.6 percent are tra-

&

ditlonal in their sex-role attitudes and 36.4 percent are egalitarianxi

0f 147 "low" stereotypens, only 29.3 percent are traditiogal in attitudes

a &

“towards sex roles and, conversely, 70.7 percenti are egalﬁiarian. (See

.Table 1) -

| (Table 1 here)
The question posed at the outset: "Do women who stereotype psycho-

logical sex differences tend to subscribe to more traditional definitions.

of sex roles?" is, thus, answered in the affirmative. - Nonetheless, the
< e

deviant cells are signiflcant. 0f 77 young women who perceive the sexes

s

egalitarian role allocations. Conversely, out ‘of the.147 women who deny

B
/-

e {

.. 20 o .




N . . ‘ . - » . ) - . N

. T " Female Undergraduates View Gender
e o . 11. oo
» " ) . . b_ . , . \ .'.. .
the existence of psycholdgical sex differences, 29.3 percent uphpld tra-
-t . ‘ :
. ditional sex-role stereotypesu

-
- 3 o

We turn now to the relationships be@ween sex-role attitudes and ideals-

1 . 1

w -

of femininity and masculinity. ~Here, again, logical‘consistency would v

sean to’ dictate some significant association.» Traditional role segrega-
..i tioa,would appear to require more "feminine' o ”expressive ﬁomen and

more masculine" or»"instrumental" men. than is the:case when the sexes

are'expected to play less differentiated and more egalitarian roles.

]

‘ There is a slight but not a. statistically significant relationship
o}
in\the expected directio@ for "My Ideal Woman“. 0f 91 women with trad1-

'tional sex-role attitudes, 76 9 percent projected a "feminine" ideal of

B

femininity, whereas of 131 egalitarian women, only 67.2 percent ‘upheld

1

the more st;reotypicall§ "feminine”'ideal'of womanhood. Table 2 presents
the result. "v"" S ’ _ * o

¥ _ . (Tables-2 and 3 nere) : . .

— [ - - -

" Whegmit comes to the ideal of masculinity projected by these.}oung I

I

= N . 3 - ’ ® ,
women, their sex-role attitudes had no relationship whatscever to this
N : O e ) . F..3} .
. ideal. " The strong emphasis on expressive traits in the “ideal man'

reported in the preceding pages characterized equally wdmen with tradi-
tional and egalitarian sex-role attitudes. (See Ta?le 3.

¥

‘We have "also examined the relationships~between beliefs about psycho-

L3

~ . oo .
logical sex differences and ideals of feminigity and masculinity. Inter-

related to the other factor in the '"equation' than the ideal of masculinity.

Women who believed in psychological sex stereotypes:described a more

*

S
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" traditionally feminine ideal'of‘women, in contrast to_womenlrejecting

. a

- psychological stereotjpes. However, as seen in Table 4 this association

‘¢ - - a
jis not statistically significant Table 5 shows the beliefs about psycho- N

-

logical sex differences bear no relationship to the image of the "ideal "

man" -

(Tables 4 and 5 here)
DISCUSSION A
In compariSon with other published studies of woménrundergrad:ates,
‘our results are quite radical. | The freshmen, class of 1983 tend to
i reJect ‘the familiar psycholOgical sex stereotypes and to endorse egali-
tarian sex role#“ In depicting their ideal of femihinity and masculinity,
-they on -balance maintain traditional images, but only barely 'S0, since

‘they.include many h rto "masculine" qualities in portrayal of the

‘-'r

ideal woman and their ideal man has many. expressive attributes in the past
viEWed as typically feminine. pne 1nterviewed freshman_reported that her
boyfriend, looking over her Adjective Check List for "My Ideal'Man," :
exclaimede "Butwyou ha#evdescribed a woman, not a man!' ¢

Our results, though somewhat morE\eatreme, nevertheless confirmm the

1

findings of cited recent studies which also point to a-shift in attitudes
J’:‘ . . B .- )

of femalej,undergraduates, especially their greater egalitarianism.’
So strong a‘shift away from traditional attitudes puts.in question °
e#fe continued usefulness of some standard scales. These measures are g

losing their discriminative power. The researcher who continues to use them

for the value of replication is forced to contrast the minorities at the/\

. | o i .
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extremes of the sample and is deflected-from the taskwof'deVising new \ .,

measures, more appropriate\to the . emerging'gender'attitudes.- A.similar\’f»

scepticism about the continued use of the Attitudes Towards Women Scale \

v Vo

_ was expressed by\zugsetman (1981, p. 1124). Methqdological in%gvations i
are also indicated in mestuyingibeliefsabout psychological\gex dfffer-‘
e

ences. The traditional reotypes of females"and males are, of course,

still.generally familiar to college respondents. The researcher must con- .
N ' : . D . /. Lo

struct a measure that does not reflect merely this familiarity with the

a

traditional stereotypes but taps the reSpondent's.own perception of
~ - . :

psychological sex differences; » ) >
A significant'aSSOCiation was found betﬁeen the tendency to stereo-

’ type psychological sex differences and attitudes towards sex roles.» By«
| .
dichotomizing ‘the scores for each variable, we found that those who tended

to accept the traditional stereotypes about sex differences also upheld;
JDnore traditional sex roles. Conversely, the non-stereotypers endorsed

\
more egalitarian sex roles.

Nevertheless the dev1ant cells in this relationship between beliefs
and .sex-role attitudes were pronounced enough to warrant caution in their
interchangeable use in comparative studies of trends in gender 1deology.
The disjﬁhction.between the stereotyping of female and male personalitiak,
on the one hand, and attitudes towards sex roles on the other, poses a .
problem for future‘research. How to‘account for respondents who'deny any
psychological differencei:between the sexes and §till expect thém to play
different social roles in various institutional spheres? Andﬁsagain,'why

]
do others who accept the traditional stereotypes nevertheless opt-for the

oy -

23
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more "modérn," or egalitarian'version of Sex roles? These issues remain ‘

ol

to be(exp ored : : :"—\- e

| e

\ “

Some ideological consistency extended- to the ideal of feminlnlty,
though too slight to be statisticallY significant. The greater the stereo*ﬁ
‘typing of sex di{;erences, the less egalitarian the Sex-role .noyms, the
‘more’ traditional was the ideal ‘of femininity ahd vice versa.

- These weak relationships break down\completely when it comes to the
ideal of mascul_gify The stereotypers and the non-stereotypers, the tra--
'ditionalists and’ }he\egalitarians alike all projected a similar image of
.,an ideal man with many expressive attributes, We suggested that all check .
listsoof'desired qualities must be interpreted criticallyg Attributes may.
be strgssed not only hecause theyiarevhighly‘ialued but'hecause of their
problematic character. Thus,.for example, working class women when asked
to,list attributes of a "good{husband," ranked '"being a good prdvider"
higher than did college educated women-(Yankelovitch 1574) - It 1is donbt-
ful that this difference indicates the more pronounced materialism of o
working class women. College educated respondents might have simply taken
such economic abilities for granted. E \\ A g

This disclaimer does not aullify the significance bf our finding that
female freshmen, whatever their beliefs and sex-role norﬁs want expressive’
attributes of sensitiv1ty, warmth, and the like in 4 man.\\They may‘have
‘deemphaSLZed some traditional "nanly" attributes becanse they have taken

them for granted. The significant fact,-however, is precise y that the

 expressive qualities have become:'"problematic' and desired.
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The higher consistency of orientations involving women may stem from :

the almost exclusi%e emphasis on women 's roles in. the current femlnist

"literature (and its portraya%sin mass media) “Such an emphasis may be
expected to stlmulate reflection bring hidden contradictions to light

and create a strain towards greater ideological cop51stency in eférence

to women'than tOvmen.
. - .8

‘Anotherehypothesis; which our -data cannot test,jrelates to the stage

of the life cycle of female Tespondents as one determinant of ideals of

masculinity. Young women, at the average age of 18, express their longing

for gentle, warm, and supportive men. Instrnméhtal traits that ensure

~

success in the marketplace may assume relatively reaterilmportance as

v

N

these young women marry and raise families.

R
———
N
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Tabler 1. Stexeetyping Psychological Sex Differences e
s a . - S
o ) and Attitudes Towards Sex Roles o
- " Attitudes 'I'ov-vardS‘ Se':”cv'R'o.ies\ . \
) N ) . 4 .- ) z' . ’t v ! .. . - . ~
Stereotyping “traditional ¢ | Egalltarian - S .
. - Percent Pgrcent- g L. )

. High .63.6 . 36.4 { n=77
i ] . « . LI — . . B ) ) _T\

Low =~ . f 29.3 o 0 70.7 n = 147

. . . 5 . L

— < ' . \
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X = 23184  Sig.=.000
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- Tabie 2'.‘ Sex-Role -Attitudes and "My Ideal Woman' ‘
'Sex-Role Attitudes | | “My Ideal Woman'
| "Péminine’y Androgynous .
. A Percent Percent
Traditional 76.9 23,1 =91
Egalitarian 67.2 . 32.8 n = 131 .
T X e2.084r 0 sigl =154 :
S
< . f N - . . ., ¢
. ) _Table 3. Sex-Role Attitudes and. ''My Ideal Man"
' PR Sw S
. . \ B
Sex-Role Attitudes. "My Ideal Man'
&, v ) \ ' . .
e . ™asculine' Androgynous N
. Percent . Percent v
. Traditional Y 53.3 n = 92
‘Egalitarfan = =~ 40.2 59.3 "n= 132
Y . .
S X2 = ,711 - sig. = 399 .
. \ _
: . {
S . i
,
EY ) - i 2»] ) “
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fIable‘4. Stereotyping Psychological Sex Differences and "My Ideal Woman' .- .

4 .
»Stereotzping ' e "My IdeaI:Woman" 7 C ‘e
"Feminine" ) Androgynous .
' Percent : ST a
20.8 n=77
67.6 32.4 n= 148
- x° =¢.831  sig. = .092
AR : :
: 7\‘-.1 . . »

Tabie S. ,Stereoquing PsgghologiCEI,Sex Differences and "My Ideal Man"

.Stereotyping . "My Ideal Man"
’ "Masculine" Andfogynous B
< R Percent " Percemt = ~
High - . 438 .| 563 _ n=280
Low - 42,2 | s7.8 n = 147
. - b I .
x® = .008. Sig. = .930 _ -
L ‘
o4 ,
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7? Chapter 2, Transition to Collegg

|

Introduction. E B J

whetBer they approached it with ideal;zed e#pectati&ﬁs or were
apprehensive, the freshmen regarded frgnsition to collegéﬁas a major
step towards adulthood. 'Thei we;; quite explicit aﬁodt the dgvelop-'
mental tasks ahead, They muéﬁ now wean themselves from dependence.
upon their parents; learn to establish relationships with a variety
pf classmates; develop self-Aiscip}ine for demanding collegerstudy‘
without the supp;ftive supervi&foﬁ of secondary scﬁools.

T Those not already involved in a cémmitted relationship with a
man, hopéd that college would bri;g new‘b; more %atisfactory relation-
ships, whether the& adhered to the value;of prema;ital chastity or
felt, as exéressed by one ;tudeneiTghat "One of my chief‘priorities
upon .coming to céllege was to loseN;;_virginity_-- not promiscuously,
-but in a loving relationship." 1In contraét to this v}rgin, arfew
studengs ﬁholhav; had an exclusive rélationship ﬁi%h a man and who
.felt that '"'they were missing out on ‘something' had other hspes. —As‘
~one freshman put it: "I felt that-college would be the time to make
a new Beginning #nd enjoy a new freedom. I wanted to See what it
would be like to play the field.". -o» ‘

The feality of tbe‘ffrst months of college, "knowledge by experi-
ence," brought many unexpected challenges, diéappointments, and sat-
isfactions., This chapter will focus upon some typical problems |
experienced by the majority, including both maladaptive and successful
pattern;{of coping. The freshmen, éspeéi#lly thqée who moved iﬂﬁo

college residences at a distance from parentél homes, generally
A o Y

I
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experienced a loss of;former’supﬁorts ét a timé when the new environ-
ment presented many unfamiiiar dgmands._ We shall allude to instru-
mental chores of dally existence. But the transition to college
fequined the diséﬁvery of norms operative in the new milieu, the
improvisatien of new roles, the learning of new skills, comiﬁg to

_ terms with changes in self-concept apd self-esteem, coping with the
"culture shock!” in a hetérogeneoué studedtrbody.: Since it is imﬁdgf
sible to, maximize all valued goals éimultaneously, one is always coﬁ-
frontedﬁyith'the problem of striking an optimum balance bep&een com=-
peting géals. But this the freshmen had to accémplisﬁ’frequently}ih
ignorance of existiné norms and; thééefére, also,of'thejrisksfinher-
ent in alternative decisions. The resulting trials and errors, with
few guideli;es, occasionally proved costly.

Resident students in ﬁolieéé dormitories or dpartments had to
assume responsibility for care of room, laundry, shoppiné, and oftef
meals. A student who kept a jourhal for us described the additional
problems ofdliving in an a;;rtmeﬁt close to butvoff campus.. "This
'college," she wrote, "takes it for grénted that thé student is capéble
to deal with all the complications of living in the city. 1In my.apart-
ment, I have to deal with roaches, defrosting the refrigerator, dealing
with the phone QOmpany; a flasher across the airshaft, etc. I walk
up and down the:city 'street searching for the lowest price for straw-
berries. I have to stick to a budget and decide what's important to

spend money on and what isn't. I converse with my neighbors and the

few people I meet daily on the street. I ignore the men who think
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¢ they ean leer at me as a matter of course and I know what I can do to
try to protect myself from threatening people and situatione."
Moving into a more structyred eolleée'dormitory still creates
'problems'of noise, temperature, standarda of cleanlineés, taste‘in
furnishings. What frustrationg sho;ld one tolerate in order not to

alienate potential friends? One student found her two Suitemates casual

about paying bills and doing housekeeping chores, Made too uncomfortable

« by this disorder, she_was'prepared to assume more than her fair share )

. o ‘ . _
‘of-responsibilitles. "But ngld she thereby .acquire the reputation of*i

 being a "heavy," a reputatlon which her.suitemates wonld'certainly con-

vey‘to:the male friends frequenting the apartment? "Similarly, how- does
one strike a balance between the wish for privacy and the desire for
sociability? Does one keep the door to dne'e room open, can a vieitor
come in'by-knocking at-any time, or, on the other hand, does one set
lim;ts to protect sleep anq stu&y?- Thelnorms_governing relationship
between roommates have to be !earned. One freshman Qanted to spend the
night with her boyfriend.but her roommate was sick. Should she return
early to attend to the sick frienn? If she doesp't, will she, should
she feel guilty7 Lo . \x
- A boyfrlend from another. college comes to visit and a freshman

. .expected her roommate to accommodate her by,mov1ng out for the night.
The indignant roommate refused, only t; wonder subaequently whether such
a request was geferally deemed to ke a Lﬂgftlmate expectation. Inciden-
tally, this parti ular situatlon r:Lal

ned troublesome even when roommates

shared the same values,. as reported in a freshman journal:
: : - -~ ) :

i
|
|
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If the two are good friends, they both feel guilty: the
.one who iniposes this problem, and the one who has ‘the
~option of thwarting her friend's love life. 1In a case
like this, it usually goes on for as long as the person
who is alone can tolerate it or until the couple starts
to feel uncomfortable. The person who is alone usually
gives in to the boyfriend spending the night because if
she says '"no,'" she will either a) seem jealou®¥ or b)
Seem to have sexual hangups of her . So she says
nothing. But then the couple begfns to feel guilty
. *’ for imposing on the girl. Having/been on both sides
of the fence, I find this a situation to be avoided
Iike the plague.

Again, a freshwoman in a coed dbrmitpry was disturbed by the loud rock .
“music played late into the night by freshman males. The latter, ip':
turn, were indignant at hér request for quiet. Wasn't a degree of
) b " B - X

N,
N\
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rowdy freedoml‘they remonstfated now free_of pafental nagging, exactly L
"what'college life was all about?" | . : (\
.Anothet illustration of conflicting expectations of college 1ife
"is drawn from the section of the interviews dealing with fanale-male
relationships. A ffeshwoman met,duting a freshman orientation week,

: é goutn/entefing the coordinate nale college. She descfiben him as
"eind of rumpled, cute, innocent-looking, and very friendly." ' He yas
, fun-to be with until he made it known that his agenda for the first

month of college was "to get hinself a woman,'" a sexual partner and

o

one, "e hinted at it a lot," who would do’'his laundry and bake cookies

~ for him., "I hate cookies,'" the girl exclaimed, "and I told him that
P .
he is really barking yp the wrong tree with that one." This friendship
. : / .

-

was short-lived.
One universal task confronting all freshmen, whether residents or
'-commuters, was that of organizing an effective schedule of study, indeed

2
of allocating time in general. How much to study? How to review for

exam3? What to do with an hour between ctlasges? Unlike the high school,
the eollege places the responsibility for effective use of time upon
‘the student, and many were slow in’recognizing this fact. In,the
ebsence<of the accustomed reminders and checks, they felt adrift,
Only a minority was satisfied with self-disciplineo habits of work.
Following is an excerpt from the interview_witn one such adjusted
student. This freshman? satisfied with her own steady pece of three
to four hours of studying every evening, oescribed her classmates:
- "T had heardvstories'about people pulling all nighters

a couple of times a week. I don't think that's the
proper say to study, even for an_exam. I worked hard

39
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and was very conscientioug, but I worked re%ular hours. . >'3
1 was always prepared for class, but I didn't go crazy
and over-prepare. The people I've met basically fall
&. into two groups: .those who never come to class, never’
seem to study, and always want to borrow your notes
before an exam, and those who aren't happy unless they' ve
pulled two or three all nighters every week,.whether we
are having an exam’'or not. One example, 'for our geology
. exam we had to answer four essay-typeé questigns. 1 pre-
‘pared my four questions and concentrated on being able
to give gbed answerg to those four questions. One woman
in the class studied for a week.and knew all of the mat~-.
erial that had been covered in the first half of*the
semester. .She was so over-prepared that she coul
. answer the sgpecific essay questio&% and thus did p rly
‘on the,exam. . I got an A. 1In comparison to ‘the other
women, I think I've worked hard, as hard as they did,
but I was more focdsed in my work. Maybe my study habits
are ‘better." (Case W) . ‘

In contrast to the sturdy students who were satisfied with their

.

. “ .

: agﬁfosth.to studylhg, others were influenced by their classmates in
various directions. One studeht fr%h 8Ademanding high school. was
"Burprised and really shocked" at the butseé by the "lackadaisical”
‘attitud%#ﬁ;many classmates and by‘thencollege leniency towards late

papers and jincompletes. - Towards the end of the semester, she herself

adopted that relaxed attitude and seldom turnedzin her own assignments

-

-~
~

on time.
A change in study habits in the opposite direction was reportedﬁ%y
a freshman who found college work much harder than she had anticipated. !
.She was disappointed in her early grades and began to watch the study
habits of her friends. She soon realized that”the oattern of studying
which worked for her in high school would hot do in college. Shé was -
-in the hab1t of letting the less interesting work- slide and then cram

>
e Leieed am wlee ovtd belore exams. Her ckllege friends, on-the other

hand, kept up w1th all their courses.th Jghoat the semester and then
e | .

30
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Jwere-relaxed before exams. She watched them organize their work, was

»impressed and tried to emulate them.'

-
>

At the-other,extreme dere students who could not cope. Some sense *

of thE'struggleito keep afloat is conveyed by a journal of oue'such
freshman: ) * o | . . ‘& ) A
"After staying up’ very late td type é{peper,'l missed '
‘my alarm and didn't make class. I decided to skip the
. rest of my classes because I had a midterm the next .

day. . .I had also missed a few classes before the

winter break because I had. begnlstudying for other ... . Lol

midterms.

EPS § had my suitémate's boyfriedd wake me early so
I could study some more. He woke me at 8:30, but
betweéﬁ"howering and talking .to. my suitemates I

didn't start studying.until 10 I skipped my
.- first two' classes in order-to 'k studying fot
- another test." ' o
1This student had ' two incompletes at the end of the first semester. » )

gy

The proper allocation of time becomes especially disturbing when

e

criticism of some significant other is added to the conflicts the student

experiences herself-

"flam forced to spend long days in the library or else

; I won t make it through this college. It isn't easy to

) keep to the grind, especially on warm days when I wish
I could hang around on the lawn and meet some guys., God
knows there are so few chances here to enjoy. social 1tfe.
I got upset when my mother, who was always proud of my
being a good student, suddenly told me not to spend so
‘many hours in the library. I didn't like it and told her
to let me handle my own life. The worst part of being in
college is not having enough time to do the things that
matter to you."
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""No One Knows ﬁz}Name" -- The Lonely Multitude

A college that is part of a large unizersfty, located in the midst
of a metropolis, cannot provide the gemeinschaft enjoyed by students.in
a self-éo&tainedusmaIl residential college. We were not prepared, how-

ever, for?the acute féeling of isolation' experienced by. a large number

»

of freshmeﬁ;\\usffger, apparently, were they. For many, the experience
‘ - - ..

- of anonymity in a social group to which they présumably belénged was
7§}§§grbing§ 7A§;ongrfréshman puﬁ it: "I went for days without talking

| to anyqne andyit was depressing to walk across ﬁhe campus and not even
see a familiar face." She felt "lon;ly and intimidated, as if I didn't
éeally belong at the cqliége." ’

Such isolagion in the midst of dense'COllecﬁive aétivity in ;acked -
e}evators, in classrooms, libraries, and cafeterias creates not only
v \\iiiiyiness but a sense of disorienting 142; of identity. Laék of com-

munication results in 'pluralistic ignorance! of the extenﬁ %o which
this emotion ié shared by others.. This;-in turn1 explains the recurrent

complaint of cold indifference on the part of classmate: "I was sur- -

©
2y

prised," remarked a freghman, "how corq people were. NoO one reached
.out- to me, no one stopped me after class to talk, no one on this campus
wanted to form a friendship." Again, "People just come in and out of
class and that's it. You don't even see them on the campus." "I used

to walk into the lunchroom,? said ;nother puzzled freshman, "and see
people sitting there by'themseIVes eating, looking down into theirvﬁiates

s

as if they didn't want to meet another's eye."

- Some insight i¥®¥ such lunchroom behavior is provided in an excerpt

from another interview. This freshman admitted that when she does have

Q ' N B 4;2_
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lunch in the colleée cafeteria, she eats quickly, looking down at her
plate in order not to appear as lonely and in;ecure as she feeis. She. '
wag‘all éhe more surprised bj her Behavior because in high school she
"always felt secure and never“had any difficulties in making friends."
Enteging'college;vhoweVer, she felt so shy that she often skipped luné;‘so'as

not to eat alone., She had attempted once to strike up a conversation

i

_ with a stranger but was put off by a cold response.

- An editotial in the student newspaper, published during the freshman
I

orientation week, sought to prepare.the incoming student for the imper-
sonality of the new enﬁironmgnt but, jddging by the interviews, the
printed forewarning was not a sufficient remgdy. The editorial, in

fact, captures the mood éf the fresﬁgkn and is, therefofe, feproduéed .
here:

"You're all out in the wilderness now, away from your

homes and your roots, wandering around trying to spot

where you can settle down -- you are trying to fit in.

- But there is no 'in' at (this University). The first

. thing you're going to have to learn about student life
after orientation is that there isn't any. No, you are
not going to die, but a lot of the time you're going to
feel that no one at this school would really care if
you did

The basic attitude. . .1is that, if'§33;gke a student
at this school, you know how to handle yOursel§.

how to select your courses, find your way around the
(city), handle all the emotional traumas that come
with being a student. . ."

Several interviews qualified the portrayal of cold indifference /-
of the college enviromment by reporting further intricacies in
fatterns of interaction. The first few days of freshman orientation

are characterized by frieddly gregariousness: 'People assume that

they are all strangers in the same boat and tﬁey approach each other
o



4

/j2§£§Eﬁdly strangers. \\She was not one, she explained to go to a
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" freely," reminisced one freshman: "But this cools down very fast.

After a while no one knows what s accepted or not accepted and T
#

was afraid to give the impression of being logt alN stupid. 'Every-

one, except me, appeared to be walking brigSkly and knowing where they

were going. This added to_my sense of insecurity."
A similar opinion was express#d by another. freshman-‘ "At first
it was still respectable to go up to somebody and introduce yourself
because everybody was new. Later this would be considered rather

forward, youfmight be barging in when little groups have already

formed."

-
v

Although the initial sense of isdlation was quite pervasive, its

intensity and duration varied as did the patterns of coping. For some,

. ) . i R 1
as we.shall demonstrate, the whole experience resulted in positive per-

Sonality,deVelopment, a few experienced disorganization lasting into

their sophomore year.

Underlying the variations are both social an@npsychological factors,
Some of these modify the intensity of the stimulus; oth&%s pertaio to
the vulnerability of the studgats to similar pressures. For example, -
frefhmen‘dﬁ>§§mpen to enter college together with one or more high
school friends'eojoyed the reassurance provided by these prior friend-
ships. One student who moved into the dofmitory with twoiold frieods
testified: "I was lucky. I didnft.have to make the adjustment of
living in a 1itt1e. box with total strangers." Nor did she feel lonmely.
"I didn't have to ente¥ the dining room alone and face all those

~

pick-up bar and be a part of the "meat market" Neither would she

44
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walk into g restaurant unaccompaniedé§;d<nave people wonder why she
was sitting there alone. *

Residence in college dormitories generally, but not invariably,
facilitated initial sOcial.adjustment.i This presupposed’some degree
of congeniality ohich was 0ccasionally lacking. 'No two people on my
floor were alike,' complained one student. "Some were eggheads, some
druggies, somehpunks It was as though when I looked at them, they
~ weren't well- rqunded people with whom I could associate,”

Other social actors affected the students' vulnerability to
identical objective conditions. Types of communities and secondary
. schools students came from played a part in their reactions: '"College
was a very cold place," explained a freshman who came from a small
high school with 36;students‘in her graduating class. ' On the fixst
day of college sPe was late for her biology class and had to walk
through a class'of 350 students, larger than her entire high school, .
She felt sure that adjustment to college would have been easier had

4

shre been a resident student with a roommate'as a friend.
o
Paradoxically, racial, ethnic, and religious minorities, however
alienated some may have felt within the dominant community, enjoyed
an advantage. The freshman orientation week was so Structured as to

put members of some minorities in touch-with one anmother and religious

clubs on campus served a similar function.| The social affiliations

bound students into segregated groups,\o¢ asionally against their
better judgment. "I have .always opposed," confessed one freshman,

"'segregation along racial and ethnic lines. After all, one of the

major<advantages of college is supposedly to break down_sucn divisions.
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But, here I am, having joined my own groub at the outséf,JI now feel-

‘bound to it." Not every member of a minority could take advantage of
such oppo&tynity'for ready“made affiljation. ‘We shall examine in a
following chapter the case of an Asian student who, partly because of

+

class differences, would not identify herself with her racial group.

Her story illuminates some advantages and costs of marginality.

or in careers, and concerned only with finding a husba fhe had

n : ,
nothing in common with their Guceci outfits. But she needed to be able
-+

to say hello to someone and to be Vith some familiar classmates. 1In
order té preserve s¢mé sort of identity 5he "used to show ﬁp looking
like a slob" and being criticized for her appearance. Apparently this
role §f a rebel was the best coﬁpromise she could make between her self-

esteem, on the e hand, and the need to ''"belong," on the other.
The stgidents themselves, in seeking to‘account for differences in

v

initial adjhgtment to the college cbmmunity, were much more prone to
invoke psychological than social explanations. A student expressed
the generally held view: . T,

"You have to be outgoing ‘and friendly and not afraid to
reach out "to people. - People who are shy probably have a
lot of trouble making friends here because no one is-
likely to walk right up to you and start a conversation."
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" By contrast, a shy student is generally quite aware of her handicap:
"The mere anticination of meeting -all these peeple
scared me. My small high school was like a great
- family,and I had been to only two formal parties in.
- my 1ifg 1 felt inept and very insecure entering
this colleg
"It is against this background that we can understand the wamm appre-
ciation so frequently expressed for professors who "know my name." It
is as if this recognition reestablishes the lost identity. .o

Sooner or later the great majority of the freshmen did form»frlend-
shiQS‘and'learned‘to cope with the impersonality of the total cnmmunity.
Some students, incieed, testified to the maturational effect of the
initial crisis of transition. The impersonality of the campus}’the .
‘very f?equency with whlch classmates were seen walking, eat ng; studying
‘alone tende& to remove the stigma attached to 1it. - This in turn meant
that in situations whe a.person in fact preferred solitude she could

. choose lt without the¥sense of being deviant.

The greater freedom to follow one's preference without huniilation

is illustrated by the following\excerpt from an interview: .:} was

: surprised\to see SO many people sitting by themselves in tTe gollege

| afeterla. Some were eating with their face in a book, signali that
they dldn t want to be bothered.'" She explained that, eventually, she
herself was no longer afraid of being ‘alone. In high school"she didn't
like to eat lunch by herself;and she always found someone or a crowd of
people, to eat lunch with., Now she just walks into Hall, gets
her‘lunch and sits down and isn't afraid of what othe;'people will think,

She said she's not so needy for people now, that she actually enjoys

being alone, that because her schedule is so busy she never really has

- 4
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‘ time to be with herself. It's restful thérefore té'just s ;7P&°hers?1f
and eat. Nevertheleés, she still wouldnft go ;ut and eat alone in a
restauiant,’shg would imhgine people thinking: '"Oh, that poor perSOn{
She has nohody to eat.with,'

"When I came to this campus," reflected another studeﬁt, "I had a '
lot of growing up to do. iq high school I Had.six'cloée.friends and I
wasjvery happy that way. ‘But now I léarned to deal with some people
casually, on a Supérficial level, Before coming to‘college, I didn't see
this as being a #alﬁable asset, But now Ifve learned that this is
tant oot only in érder to survive oﬁ this, campus but in jobs and in life
in general. And I have learned to do it{"  “5 :

Not all freshmen‘made so satisfactory an adjustment to the imper-
sonality of the college. A feﬁ'students, either as a fesplt of severe
psychological difficulties (or some combination of:;ﬂegé and cultural
differences) were so completely isolated\from classmates ébito experi-
;nce depres;i%n. This isolation was gspecially‘painfui for students who
linﬂ in the dom “and had no family to return to:every evenihg: Some
of theSe'studénté suffered a loss pf self-esteeﬁ, others projected their

( In any case, they were relatively

L ¢

difficultieslupon the environmeﬁt,
insulated érmn social interaction wizi peers. Following are some excerpts

from an interview with a student who withdrew from college at the end of

her sophomore year. This student was disappointed in her courses ("I

? )
got a batch of rotten teachers"), but even more so in her classmates. .

In her own words: '

[
co

£
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¥/ (074) "I just can't stand the girls here. %hey are so
petty and competitive. For example; when I would speak
up in class, 'someone would always but in and make some .
inane comment just to show off. That happened to me so
many times. I doém't mind if someone has a new thought -
to discuss, but you could tell they were just doing it
to show off., . .They are very competitive on @very level., .
« « It's amazing how competitive they are about clothes
and appearance. I used to love to go shopping and dress
up. But now, I refuse to wear beautiful cldgfies because
I don't want to be involved in that kind of p peti-
tion. . I refuse to walk around and let some girl size me
. up. . Thé women are so shallow here. - The competition is
so terrible, It -exists everywhere here. . .They are also
sexually competitive, It's importaft to them how many -
dates you have and how many looks you get from men. -
Men are used as a measuring stick of how sexy you are.
I've never seen anything Mike it. It really bothers my
soul, I know I'm always being judged by all these little
females. That's why I'm not attracted to many women
heresg I 'isolate myself from those kind of people. . .
I don"t associate with anyone but my roommate here."

iy

=3

Annther freshman, the only Jew among her suitemates, felt that they
wére anti-Semitic., In any case,'they practically shunned Her, never
 inviting heft to jéin them at mgaltime‘or other aﬁtivities,‘ After her
disastrous experiences at tyg beginni;g of the yéi? with-ﬁer'sﬁitemates;

she felt very shy about reaching out to oghef people. At ﬁhe time of
the interview, in her sophomore“iear, she overcame the isolation by
frequenf vi;;ts home aﬁd long -visits with her High school ‘firends who
go to other colleges; this, she.admiﬁted, at the expense of her academic -,

-
work.

" » . The students who failgd so completely to establish some social
relationships by the i?d of the freshmen year constituted, to repeat,
a very small minority.

Finally, some loneiy students who lived within‘cgmmuting distance

from home, clung to old-high échool and summer camp f£riends. These ties,

whatever security theyéprovi§ed during the transition to college,
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generally proved to be tenuous. Interviews with the sophomores showed
that those high school friends who were ééceqfible during the weekends_’
home either did not go to college or attended local cblleges. Sophomores

attributed a certain mutua% estrangement to'increasing differences in

interests and values. The sophomores may have come from a higher socio-

Ay

" economic background ‘than their "local™ friends. 1In dny case, this sense

o%.estrangement from high‘schﬁoi cliduesiqay serve gsban'indirect sién
of the changes this Ivy,League collége hag wrought in tpem!r‘Sooner or .
later, exéept‘for a very small minority; tﬁe students began té form
friendéhips with their college claésmates ana shifted their allegiance

away from former hometown cliques.

el
&

}
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SeIf-ConceEt and Self-Esteem

Late adolescence is chéraccerized by.thé*insissent press of gwq ques-
.tions: "What kind of person am I: “gright, shy, warm,‘ééxy, selfish,
‘ o : L ——
moody, ambitidus. . .?" and '"What kind of person do I want to be?"
in search for answers, the f;eshman scrut{nizes her peers and pro-

- fessors for clues Both as to her Sén‘perSOnafity andihérvideals: In the
words of one freshman: 'What is this girl with- her head in the béoks all
the time up to? Should I be 1like her?"

ThiS‘watchul scrutiny may be disturbing both inlfhe new insigﬂts

" into oneself and in the Eonfusiqn aﬁout ideals. |

Hyoe . h . .
We shall begin with academic performance and discuss other changes

in self-concept in the following section on '"Culture Shock".

For some st ts the level of academic achievement during the fresh-
man year did not tenstitute a pEbblem. Of the interviewed students, some
did as wellhof even better ;hﬁn they had expected.' (Figures.,) A few
were so preoccupied’with ogher eiperiences that the& attached liﬁtle
'significance to grades as long as they did not fail courses.

The more typical crisis of self-confidence in a highly selective
college is experienced when superior students, now in competition with

equally able peers, have to change their ranking on the totem pole. One

freshman, who did not receive a single A on her first set of college exam-

inations, was shaken: "I was having trouble adjusting to the idea that 7
- : ‘ SRS
I was just average. I had never been average in my life." "I came.to

college feeling very confident,” reported another freshman, "because 1

was at the top of my high school class, a member of a small group of elites.

TN
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But the Veryifirst day of claases, it hit me when Studentf would raise
their hands and give these really brilliant comments and I felt‘thatbthey

‘were a lot smarter than I. It was a very deflating experience." ‘

"Being a big shot in high school spoiled me," admitted another
freshman: "I didn't do very well here. I wasn't special and that was a
‘big comedown " And similar voices° "I always knew that I would .face-
greater competition once I got to college, but I thought‘I would still"
come out on top. I was wrong and I have trouble dealing with it. If I
get a B- on a paper, I think that I will always be a B- student and and a |
B- person. I know this is a fallacy, but -I.can't help feeling dragged
down by'myfgrades;"b Aéain, "I was used to being the outstanding female
‘and now I'm in a school with a lot of outstanding women. This college
makes me feel very insecure. I regressed. " -

Ironically, for some students from less educated family backgrounds,
the very fact of admission to this prestigious ' college conveyed So
exhilarating a sense of triumph that they were all the more vulnerable
to initial\sethacks. Among those disappointed-with their academic per-
formance, the intensity of the stress varied with two factors. The
sense of failure was linked less to the objective level of accomplishment
than to the gap between aspiration and results. _One freshman who received
B's in all her coursesa.was so depressed to have fallen below her customary
high school A recgrd that she considered seeklng therapy.

The degree of sgress Yaried also with the salience of‘academic achieve- -
" ment for the self-esteem of thejfreshman. Some students reacted to aca-

*

demic disappointment by seeking alternative sources of self-respect._

AN
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Qdite explicit on this score was a student who said: "It kills me to get
a B- and when I do I turn to othef’things, like partyiﬁ@ with guys.".

For . others, such compensations were not available becaus$ intellectual

r

prowess was more central to their self-esteem.

g
6\’

What were "the responses to this damaged seif—concept? Some initial.

reactions were clearly maladaptive in the sense that they resulted in a

-still deeper sense of failure, é/freshman who entered college aspiring

3

to be a writer tells her story'

"I had the reputation as the best writer in my high
school. My English tedcher thought so and took a
personal interest in my writing. So I was shocked
when in my first college English course my professor
wrote a note saying that I was intelligent but needed
help with my writing. She offered to work with me.
I was so let down by this note that I never bothered
to go to see her. I didn't feel close to her and

- didn't want to discuss coldly something that was #0

°  important to me." " . :

A similar cycie'of disappointment, withdrawal, and still lower achieve-
ment is described by a freshman who was so ''depressed" By poer grades at

midterm that she "lost all motivatibn to study. I began to geglect my

‘studies and, feeling guilty, I would nevertheless often go to a play or

a party before an exam. This didn't help my grades."
Anhother insightful student described\ﬁer angry rejction to- the com-

petition encountered in college
"I did absolutely nothing all year. I got by betause of
my superior high school background. I wrote the reqdired
papers but I put absclutely nothing into them. It was a
ridiculous attitude. I know what it is to be motivated
but this was my way of reacting to the competition. I
figured I would show them that'I can still pass my courses
without studying."

Another reaction to disappointment in academic achievement was to
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question the system of rewards, more specifically to stress the irrar /
gv . 4
tionality of grading which allegedly rewards and penaliZes in fortuitous o

- ways, reflecting neither student ability nor effort. "It S not that@;

don t study,' explained an earpest student, "it's that I don' t have the

! -

. intuitive knack some people have of knowing. what ‘to give the. teacher on
exams. A peevish cfhssification of students given by another disappointed

fresmﬁ—ﬁ attests to.a similar indictment of the irrationality of the .
B . . s 4 N

g;ading system' 4 - L - s , g

"There are,® of course, some students who cut classes

and drift through four years of college, clinging by ot

a hairline to minimal requirements. But I am immensely T

Jealous of the fortunate people who do some work,  with-

out being workaholics, and do Very well on exams,’ fool-

© ot ing theit professors into thinking they are studying
very hard. Finally come the most unfortunate souls:.

those who study hard conscientiously and then,
come across as lazy an b'because they don'f have-

I the knack .to do well on“tests. I guess I. fit into

™~ . the last category." e

Insofar as the disappointed students appeared to displace the blame

9"' -V)’
" from self to others, the. professors fared much better than. fellow students.

Only a handful of the' interViewed students attributed their failure to

7 -

- \

=y a "batch o% rotten teachers who oversaturate you with dry nuts and bolts,‘%

. \

without convéying the deeper implications of their subJects."

-

.- 1 . ’l_v . | N
Much more pervasive was the attribution of "cut-throat" cﬁmpetitive-

ness to classmates. We had not verified this characterization, but the
recurrent and bitter accounts of competitiveness kad, occasionally, the:
ring.of a mythology fed by anxiety and rivalry.

~ The acoepted norm at this college prohibited direct inquiries- gbout

grades as an infringement of privacy. Curi®sity had to.be satisfied by
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a general question: "How did you do?" and an equally general resporse:

‘ v : : b _ ‘ .
"mot so well" or "pretty good". Close friends, of course, exchanged
fuller information.

" This con&sntion‘of confidentiality alieviated but did'not eliminate
Ehg strain of éoﬁpetition. _For one thing, the norm was sometimes violatéd.'
uihey would boast about their grades;" complained a stﬁ&gnt, "and askﬂyou
what you got on this test or tE?t paper. You could tell that.they were

glad 'if they did better than you."

. A ' . . )
» example, in the reluctance of a classmate to lend notes, in

a
~

T . &, - . :
of organizing study groups before exams. References to the ruthless com- .

petitiveness of premed students, fueled by anxiety over admisgion tq

medical schools, were a commonplace. = So were stories, génetally based

on hearsay, detailing incidents of foul play and including also the male
N - N : * . 'y .

prémeds of the coordinate college: ' buying term papgrs,Kdestréginglan
experiment of a rival in the laboratory, making a deal with the Teaching

AssiStant, a female undergraduate offering sex to thé assistant in exchange

- >
for a copy of a forthcoming exam.

» . i
However trustworthy these accounts, there is no mistaking the anxiety

o . J ) &
and rivalry they reflegted. " : X ,

This competitive atmosphere was praised’by a few studenté,'though the

. ‘A .
benefits attributed to it were not always in the service of the igeals
: . . l/_,l
of a liberal education. A student, proud of her insight, said:

"I used to see academics as an end in themselves. But

I suddenly realized that the greatest value of the college
is in training ycu for the competitive world outside the
classroom. Collese is just a microcosm of what it's like
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! to be in any competitive sxtu tion". You feel good if ' SN
you overcome the barriers, which—4s really what life
is lik'e "
We have so far discussed some maladaptive reactions to the initial
blow to- self—esteem which if anythlng, undermined academic performance.
At the other pole erP the defeatists were students who took steps
to. analyze and improve their _performance and thereby recouped their self-
esteem. Sometimes.it was ;>matter of study habits,_as exemplified by a
freshman who ﬁas’"shocked" to receive all C's on her midterms. _She was
depressed to let her parents down,.all the more so because they were rr(
spending so much money to,send her to am Ivy League school. She kept
phoning heg parents to apologlze for her poor grades, but they urged her

not to take the first grades so to heart.

By s

This student decided to observe and talk to ciassmates about their
study methodsi She realized that she "screwed up" her studying by follow-
ing her customary high school pattern of cramming for exams the night
before. At home in Virginia everythlng w »slow and laid back and she
hadn't realized how fast-paced the college klasses would be. She stopped

reading novels and studied daily i of waitihg'till the tests.: She

was delighted to end up with a B+ average the first semester and her

S
»

parents teased her: "See,we told you that you ¢ uld do it." The women

in her domm were "high- speed" women who got theil work done quickly and

on time" and she tried to\follow their example.
Anpther student who recouped her self-esteem not only by more work
but by a deliberate decision to participate in class discussions, an

¢ LN

- action which, in turn, initiated\a virtuous cycle of increasing self-

<
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confidence. "I got™really frightened at first. In high school I felt
that most students were less intelligent than I." But in the first weeks
of college, she was shocked to hear students talk intelligently in class
about books she'd never even heard of. "This Shook my self-cénfidence

] .
and I mever volunteered in class." After the first set of exams, she
. o p

.

decided to talk to a lot of students, people she.didn't even know,'aboat
the test and as a result decided that, brilliant as‘some students were,
if she worked hard she could measure up. Moreover, she undérstodd the
importanée of discussing issues in class even if “one'wasn't so completely
certain of one's views. ':
Let us recapitulate the patterns of response to the initial dis-
appointment,in the level of academic achievement. We have described the
maladaptive reaction of withdrawal and depletion of effort, whether or
not accompan£\5 by "projection of blame upon the environment. Another
;d:iZZSB/ﬁf students‘ searched for causes of unsatisfactory performance and

e a . . - @
w3gé able\to mobilize resources to improve the record.

We sHall conclude with tha third type of response. ‘'These arerstuAents
ame peacé with a changed self-image. Several elements were
involved in thigs révalpation and adjustment, as illustrated ia the follow-
iag case. |

A student with a straiéht A high school record was upset with her
first set of college grades. "What's going on here?," she asked herself:
"I am working as»Aard as I can and still I'm getting only B's." Some of

A
her friends were doing better. She finally came to the conclusion that

“she was working to her full capacity and if she was getting B's then she’
' \
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was a B student in college.

But this acceptance did® not come autoﬁatically or easily. She took

the trouble to seek out‘hef college advisor to inquire how she rated‘among

all the ézkbers of the freshman class. Her:adviso; was encouraging and

she leﬁt r;;ssured that shg wasn't slipping behind the others.
Additional support was provided by her bbyﬁriend,who repeatediy

assured her that to do one's best was all anyone should expect of oneself.

When she explained to .her i:arents how muchﬁ)re demanding college was in

comparison with her notoriously easy parochial séhool,vthey ghderstood

that she wasn't fooling around. Indeed, they too kept assufing her that
b . ! -

they were satisfied wit}l a B record.

_ The foregoing section on académic performance dealt with the impact

.

of the freshman year upon this limited aspect of Eelf-concept and self-

2

esteem. The section oF"Culture Shock" will trace influences of the

early encounter with college life upon other aspesz; of personality.

e
’

4
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Culture.Shock
Ihe entering freshmen could not have e§caped in the literature
received from‘thé'college its proud claim to the excePtional dngfsity
of its student body.i»Even when thescosmopolitan chafacter of this éollegeé
was one of its’'chief attractions for a student, she coul§ not fully aﬁti-
cipate the impact of such diversity. In this section we shall, illustrate
oﬁly som;.initiél jo}ts of the_"cultﬁre shock,"ssinée coping Witﬁhit:iSn
é‘conginping p;oéess.‘ The interviews with’tﬁe‘sophomores wili enable us
to trace this process in some detail in tﬁe forthcoming pages. We shall
see that for some freshmeq,'the disorgapnizing impact was so great that
even as sophomores they apéeared adrift in a hanner of a ship Mlosing its
Eruddef. At the other extreme were sfudents who sought aut like-ﬁidded'
- . :
classmates, closed ranks and, rough thig selective association, defended
themselves against discrepégg&values. gpother reaction was one of a morg
, open but controllea respbnsiveness ;O"cultural differences. These studenis >
claimed that théy gavee at ‘the qinimum, acquired a greatér tolerance and,
occasionally, tésFifi&d to intellectual and emotiongf development..
gpart Tom tggse three pat, érns of response to&guiture shock, onei
recurrent'reference to the ethos of this college may also represent a mode
of coping with ~divérgent values. The interviews sougﬁt out the stu-
‘dent's perception of tye characéeristic values o? this college in various
domains; . The initial general questions were followed by probes such as,
N~ . .
for exéééle: '"Who, would you think, is more{on-the defensive on this
campus, a virgin‘or woman who has had some sexual experience?"

As perceived by the students, the college did have a position on _

several elements of the value system (see pp. ). But the few such
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démains aside, a frequenE response was that thegcollééj/éxpects the indi-
vidual to form and adhe;e td her own set ofrvalues. This cultural fe¥§1
tivity and toléiénce as idéals wete emphasized even when in specific |
contexts there was no dearth of’mpral indignation>at_somq particular
values of classmates. The students, in affirming the spirit of tole:énce,
may haﬁe reflected the general ethos of our culéu#g; fhei;‘emphasis,
howe&er, mag have also fesongted the ?sycgglogicai-neéd to cope with:
culture shock: "I dop't have.to choose. It {s aii right to follow
different moral Scrip;s." ’

For some students, entrance to this collgge prbvided the first con-
tact with memﬁers'of other racialuand‘ethnié groups in thé shared status
of a classmage. One Catholic freshman who att;nded a parochial high

" school in a small town explaine&kthat she '"mever had a conversation with
a member of-% different race (sic)". She‘waSgdaze& all througﬂ the
freshman orientation ﬁé«@ée; ""all those Asians, Blacks, Latims, Greeks,

Jews, Koreans, etc., etc.! She thought that was a ''great- experience'.

" To be sure, her closest friends during the first semester were her own
2

kind, that is a group of white Catholic girls. But whereas they "stuck
% R . .
. .

' she did "venture out'". She had a Jewish male f:iehd and some

tagether,'
Protestant and Jewish girl acquaintances. BHer parenté did not allow her
to date thig Jewish guyt and she did not =-- a phone_cali was all right,
but certainly not a movie ofva dinner togétherl I ' |
However éuperficial, the contéct with diverse groups was bound to
increase the knowledge of cultural differences. ''Last year, just_before
Christﬁas," reported a freshman, "I was telling a girl in one of my

classes about my family's Christmas plans and aske&'her'abou; herpown
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plans. The girl replied thaé she was an Orthodox-Jew and, of course; her
family didnft celebéate:Christmas. "I was really surprised_an: embarrassed,"
‘sur respondent concluded, "I was so used to a Catholic ﬁeighborhood‘that
it never struck me that some people just weren't Christian."
We shall illustrate the'disquietiug confroﬁtation with-cﬁltural div-
" ersity, first_of a11, with regard to sexuél norms and pehavior. The chap-
ter on sexual relationships portrayé-the wide variety of types: virgins,
freshmen who have already.had a number of lovers, thoseinvolﬁed in an

9

exclusive affair, lesbians, women for whom' the topic of sex was too sensi-

.

tive for discussion and others who reported their séxual experiences in
explicit detail." Obviously the exposure to such variety of both princi-
ples and behavior could not be without significance for the enteriné
student. One freshman reported:

"Freshman orientation was horribleq‘ To top everything

off my roommate slept with a diffg;ent guy every night!

One night she met someone at a bee} party and that night ‘

she slept with him. At -a party the next night, she met .

somebody else and slept with him. I guess girls who

engage in casual sex imagine they are popular with men.

But one of the guys my roommate slept with told me later

that she was a 'slut', that he had little respect for

her and would use her for what he could get."

A counterpart of this account of the promiscuous classmate is supplied
o

in an interview with a freshman who had such a history. This was a young'
woman whose self-esteem in-high school was derived largely from her sexual
attractiveness in a '"partying'" clique with permissive, ''recreational" sex
with many partners. Early in her freshman year she was stunned by the

contempt of her feminist ra ates for a womar who is 'a chick, just a sex
P Cyom

¢ ‘ -
object for the guy'". This reappraisal of herself was all the more painful
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- because she found herself admirihg these outspoken roommates; nof afraid:
to voice théir diéagreément with the guys and, abové'all; unlik; he?'high
school friends, ndE‘deriving their self-esteem so exclusively from an
indi;criminate popu{é}ity_with men. We shall describe‘mqre fully the course -
of her development over the first year of college in Chapter .

Intefestingly enough, the initial%culture shock was more disturbing
when some member of the 8tudent's own ﬁin-grouﬁ'departed from her perséﬁal

<

" moral code.. Dissimilarity in an "out-gfbup" was éxpected and therefore
, R i
less disquieting. - .y

An example Pf such an "in-group" difference was reported by a shel-
tered, only daughter of a devout Catholic family. She adhered to the_
ideal of premarital chas;ity. 0f all th; classmétes she metwin.the first-
weeks of.college, the most congenial was another Caﬁbélic ;tudent. They
shared the same taste in.clothes and a disdain for girls who came to class .
'lédking like slobs. They had similar.academic interests. To convey the *
propriety of her new friend, our respondent summed up: "'She was the kind
of girl my mother would have liked if I brought her home."

The shock came_when her new friend informed her that she was about
to leave on a wéek s holiday with a man, many years her senior, who, as
it turned out, waé“not her first lover. '""But what do your parents say?";
our student was bewildered. "They wished me a good trip," was the
response, Ouf respondent summed Lp: "If 1 left on suéh a vacatio%, I
would have no home to return to."” The friend came bacﬁ from her héiiday
and resumed sexual‘relations'with her 20-year-old lover, .

This friendship did not endure: '"We were just too far apart,"”

explained our interviewee: "I could hardly impress her if {/£9L2/~
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overqued ;o.be finaliy‘allowedvto stay out till 1:30 a.m. on Saturdey
nights." All the saﬁe, she was somewhat amused at her mother's horror
‘("A heathen!") when she receunted at home her friend's adventures.
Such est;angement between students was not an inevitable conquuence
‘of differences in sexual experience. Another interviewed freshman, also
a virgin, wae "shocked!" to learn ;hat'her roommate had been sexually active
since she was 13, and had had many love;s. The most surprising Fhing was
that "it didn't phaSe her somehbw,-it seemed so natural to her to get -
into bed with whomever she,choseo"A This friend, so unlike oer respondent,
had been into speed and acid, and still smoked grass two or three timee a
week. The two students discussed how iromic it was that they could be
so different and yet so close: '"We could talk for hours in our room.
There was a lot of goed communication between us:"
Several factors distinguish the two cases of virgins who met sexually

experienced classmates and account for estrangament of the first and//9 o

tinued friendship of the second couple.

e

LN
“,

~

For the first student, virginity was a matter of a religious principle
ehd the acceptance of a‘strong parental vigilance. Perhaps this docility
was tolerable given her exceptienal good looks and pepularity with men,
despite the liﬁits she set on phfsical contact. She appeared to view her-
self as a desirable woman who will have sex aﬁd marriage whenever she is
ready and meets the right man.

For the second student, more rebellious and intellectually involved,
and more feminist, the contact with the new friend waeAa glimpse into a
world that both shocked and intr}guedvher. She had little social life in

high school, which she attributes in part to having been’overweight.
1 . }//‘
; s ~
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She has no moral scruples abqut prEmarital sex. Her new sexually exﬁefiQ
‘enced friend may be regarded‘as soméone who migh® facilitate her own N

devélopment in this sphere. At the same time, her own self-esteem in -

- ’ thlS friendship is assured by her involvement with intellectual- issues

L4

interests which impress and find a reéponsive audience

and with causes,
in her ro ' )
& Attitudes towards gender roles, apare»from sexualit&, aléo varied
ﬁ'widely enough to generace debate and self-questioning. The very traditioualii
‘ girls who looked forward to full-time homemaking after the birth of child-
ren were ik a small\minority and soon felt on the defensive. The spectrum )

A

of views concerning gender roles was wide and most frgshmen soon discovered
differences to the right and to the left of their own p;;ision, and had

to rethinklof, ;t leest to defend, their own views. "I wouldn't let a guy
pay for a movie or a dinner. I believe that a liberated woman must pay
her own way."; "I wouldn't think of going Dutch with a guy unless I wanted -
"to let him know that there would be no romantic involvement.'; "I hete

the girls who mince and giggle and act dumb as soon as there are guys
around,''; "Some girls are,so militant and hostile to men that they deserve
to be called 'castrating bitches.' -- these are only samples of contrasting
attitudes.

Another aspect of gender roles was also subject to conflicts. Some
freshmen took it for granted that an opportunity for a date would take
precedence over some prior social engagement with a girlfriend. But this
attirude collided with the emerging norm of female loyaity and solidarity.
Thus the neglected g rlfriend may not only be inconvenienced, but feel

indignant if joint plans were sacrificed to a call from a guy. This
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indignation, in turn, generated guilt in students ﬂewly'exposed to the

imp%rativeﬁof female solidarity.

Silver Cords

There is hardly a chaﬁter of this book that does not make some refer-
ence to the family of the s;udent, eithér aé the "cradle of personality;"
.a feinforc;r of college impécts, or,converseiy, a source of cross pressure

vis-a-vis the college. ,E§ﬂ§ section is limited to the sinéle problem,
that of separation from the family experienced at the beginning of the ‘;
freshman year by more-or-less dépendent daughters,

Clearly, entering collegé has differen; implications for students who
commute as ggainst residents with families living at a distance from
colleg;. For girls who had attended boarding schébls, college did not
constitute so drastic a c%ange. Finally, the impact of the Separation
from home varies with the characteristics of parent-chiid'and sibling
relationship;. Some resident students experienced a sense of liberation
with very little nostalgia for the family nest. 'My mother is a very con-
trolling person,' said one student: 'She used to call my high school
teachers cons%antly to check up on my performance. Now I cén‘set my own
limits and enjoy skipping a meal, leaving my room messy, not having to
account for my time -- and not feeling guiity about any of it:f

The relationships of some students with their parents were so'straineq
that the/warfare continued unabated upon entrance to college. 1In one such
case the ostensible conflict was over the daughter's affair with a young
man of &ifferent reiigion and a lower status. This student confesse§:

"I harbor a lot of resentment tcwards my pareats for all the hassle they
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'give us. Were it not for the subterfuges and outright lies on her part,

“ties wiéh the family in her opinion would have been severed completely. *

~

The more prevalent issue, however, was the struggle for some emanci-
pation from the family. We ,ghave referred in the opening of this chapter
to the expressed conviction that college must serve as a training’ ground

for a ulthood in general, and for independence from parents, in partitwdar:’

. This imperative is illustrated indirectly'in tﬁe mockery of a com-

muter by a student residing in the college dorm:
”Girlé who live at home just cannot stand on_Eheir own.
During the strike one commuter asked me if she could
stay with me for a few days. I agreed, but after a
couple of days she said, 'Gee, I really miss my home.
I miss home-cooked food and a nice warm bed and people
around me whom I'm familiar with.' I thought that
was a very childish attitude."

Equally criticized was another freshman who allowed her mother to
§ . .
come and clean up her dorm room and make sure she had an electric pencil
wsharpener and similar '"necessities". 'This'girl jnst accepts this as
é .

natyral and doesn't try to break away from her mother at all" was the

disapproval expressed by a classmate,

0f the freshmen whd made a conscious effort-to attain more indepen-
dence from their parents, some were euccessful and others confessed
failure. We shall illustrate both the partial success and the failure.
Whatever the outcome, both reveal how deeply‘tney heve internalized the

imperative to cut the '"silver cords',

The first respondent described an occasion when she felt very upset

ja¢
m
H

Zfirst impulse was to phone her parents

A

about a2 low grade on an exzm.

th

cr ccmiort. But she resisted the temptation. She was trviag to estah-

lish her independence and felt that if she phoned ''to templain about
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‘every little trgﬁﬁle? her parents ﬁould hardly view héf as ah'aiulti So
sﬁe didn't call them'aé ali. Not having bgard from her, her pareﬁts goq:
" worried and phoned to ask what was tﬁe.matcer. Theﬁ she boured out the
whole story and called them agaip the next d;éht because sﬁé wasn't fgei-
ing any better. She said that her parents atﬁampted to comfort her’ by
saying, '"Do the very best that you can," but\becadse they hadn't,been'tn
college in such a long time they Qidn't feally understand what it was she
'was going through.. She got especially upsét when hervmother Said: "Well,
you always used to get‘real nervous before a tést." She fel; indignant
because she éas having éerious difficulties with a course, not éomé child—.
ish pre-exam jitters, but her motﬁer was trying tofcomfor; her as'é ;hild,.
not as an adult with a major problem. ‘ | . '

This sgudent was aware that she used her boyfriend to achieve‘her{
independence from her parents, but had the inSight,.perhaps.contributéd
by him, that sh;, ié effect, was simply transferring her dependenge frm#
pérents to the boyfriend. ) )

She sought cpmfort from him when she £#rst had di%{jculties with the .
course. She phoped him to explain that she.needéd.soméohé tﬁ*ﬁake care
of her in this stressful situation. He was, -in fact, comforting for a
short time but explained to her that shé sﬁould learn to stand on her ocwn
two feet and make her own decisions. |

The second is a caséﬂof a student, especially close to her mother,
who complained, in the jourmal she Rept for us, abc:g discontinuities in

the upbringing of daughters:

A
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: "It seems that I have alWays been encouraged by everyone
A . T'” to be close to my parents, especially to my mother. -
= 'Now that Ive left home'and gone to college, there ;? :
suddenly this great emphasis on being independent and
. self-sufficient, I feel a great conflict in this area. °
I am supposed to 'wean' myself but, though I am incred-
ibly close to my friends, ¥ feel much closer to my
mother., I called Ber when I lost my virginity, when |
> I thought I was pregnant, and I generally tell her
about all the things that happen with my boyfriend., @ ° ¢
If I am lonely I call ber, as I do when I get a good
. ’ grade. I get a very!'strong .and clear’ support from her.
: It is she who usually says: . 'I'll let you go now,'
- ' or 'I'm sure you have things to do,' and I always.go:
Ce 'No, Ma, I want to talk to you some more.' Sometimes
her words translate to me:_ 'Mayb€ I shouldn't talk
to my mother so much, none of my friends do. . on//
college you are supposed to gqgw up and grow away.
I feel kihd of embarrassed. But I can't imagine
what it would be like not to be in close touch with
her. I know that one ‘day she,won't be around for
me to talk -Bg; but even the thought of that fills me
with dread and fear of .loneliness."

-

»

r

So far this student has not succeeded in.attaining what she accepts

as the,cultural goal Qf "weaning' herself from her mother.,’ The only fomm

this effort takes is "pulllng back" *emporarllv after repeated calls home,

or being "sort of snippy oa the phone". Her mother understands' and never

’ . s
"crowds her'. .- . o s
\, ~ L T

; The process of aiancipation did not aQwa?s;ianlve as co;scious an
-effort,as in the foregoing cases. Some freshsmen, havingltupped to their
perents,for customary solace, were,disappogoﬁed. As one freshman putvit{
i i - ) N

"They (her parents) cannot say -the Z%th thing 'when I phone and complain

>

because they don't kaoow what college is like." TIhis dissatisfaction is

~

"01ced whether parents attempt tco offér some advice or seek to reassure.
7 . .

A freshman tells the lnte*V1ewe*~




D ' D ' Chapter 2
o - . 34
e ! .
~."During mid- terms I called my mom because I was feeling
so tense and upset -about my exams.. My mother asked me
if I had organized- the work in such a way that I could
" get everythlng done. That really frustrated me, I
dggn't call for her to tell me to organize my work., IV
. .. ¢+ ' know how to organize my work, My mom doesn't really
" ) - understand what college is like because she doesn't
know all of"’ the circumstances that surround my life
" at college." ¢ .

And another "frustrated" daughter:

s e . _ &

"My mother is a very understanding person but when I

call her she just gives me sympathy and not empathy.
I'd rather that she try and understand deep down what
I'm telling her rather than tell my kind of surface.
things, things that I alreagy know and don't need
somebody to tell me.”

She concluded:
"l.guess ‘t's unrealistic to'expect that much. because
she's not liviug zt college and cannot know what college
1lifa is like "

o Thus, willy nilly, the s:indent turns away from her parents to her
. : o

peers wto understand what it itz to be scared of a professor, to live with

a roommate whose grades are bet‘ , to try to decide which of the five
e , —_—
courses, “o study for, and the "Tike.

& .
-~The prc -ess of separation from parents when it does take place is r/’/
t . :

P

not continuous and is frausht with ambivalence for the daughters on whose
testimony this sectiou is based.. This ambivalence, the pull and push of
conflicting sentiments, is reflected in excerpts from ‘the student journals:

"Yesterday, I spoke to my father on the phone. After

hanging up, I was very upSet, because I was left with A

the feeling that my father doesn't like me anymore. <\\

I called back to speak to my mother and discuss this "ﬁh

with her. - Interestingly enough, she said that he
% o thought I didn't like him anymore. He said, 'I know

she 1oves me, but for some reason, she doesn't like

me. Needless to say, this ‘upset_me a great deal.

<

*

6u
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According to my mother, my 1ack of physical affection
. indicates to my father that I don't like him. 1In
‘response to. this, he is cold to me.

It is very hard for me to be like the affectionate you

" girl I used to be. In fact, it is impossible. That
is no longer the person that I am. It is very hard to
explain this to him, because I am his last child to
grow up. He 4is involved with as many personal conflicts
as 1 am.- He wants me to mature and be able to take
care of myself, but he doesn f want to lose his little
girl.

- I want to grow up, but in"times of uncertainty I still ~
- cling to them for support. None of these things is bad,
they just lead to an ambiguous situation that id not
easily dealt with " . °
Another freshman chose a major and was especially satisfied because
the choice w;é.her.own: '"™Most of my life I either didh't make a deeision
or my parents made it for me.'" Her ambivaient'sentiments, however, were
revealed in a reported incident. When she raised her grade in physics

L —

from a C- to a B, she phoned her father long distance. "He said'f'Oh I
knew you could do it,' but he didn't seem that impressed and I was a little
disappointedf What the hell! I really don't care; there comes a point
‘when-his reaction shouldn't make a difference." . 7
In conclusion, there is no mistaking the shared expectation of- the
freshmen that the transitiod:to college should mark some degree zf emanci-
pation from parental control and the need for their emotional support.
The struggleffor independence is not continuous and is fraught with ambiva-
lence for the daughter whatever part the parents play to further or retard
the process. Finally, both female and male peers played a 51gn1ficant role"

in 4he weakening of familial control.-  They exerted an influence through

withholding or giving approval and, occasionally, through what the daughters

S
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perceived as Superiof awareness ofvprobléms inherent in college life.
The role of peers in weakening the ’socializing influence of. the family
confims a familiar thesis, here illustrated ahew for ahpérticulér age

and educational group:

IS

Afterword

To say that students on the threshold of college expected it to

. ' ’ [}
serve as a step towards adulthood is not to imply that they were prepared
: 4

‘for the specific demands this involved. We have reviewed some problems

A
4
-

X ’ . A B N ’ .
of the first months of colf%ge and offered some hypotheses’ for differen-

tial responses to these challenges. 2 = - ‘o

Jer
j Y%

In conclusion, we shall note one general factor which some students

' ’ e
themselves identified-as crucial to a satisfactory adjustment to college.

In .the words of one student: ; ?§&Q~ :
"At first I was disappointed by college. It wasn't really
offering e that much. The I met some undergrad leaders
and, observing them, I reflized that here one's got to go
actively after the things one wants rather than wait for
them to fall into iﬁur lap. The college could do more in"
providing information, but I realized that I was expecting
to have it fed to me. Perhaps I was too accustomed to being
.told three times-a day to do something before I acted."

s

This student was testifying to a basic difference between this urban

college, on the one hand, and, on the other, the only two insti'tutions

with which she was already familiar, that is, the family and the school.
. ) . ‘ )
Instead of the closé supervision, nagging, and direction of parents and

teachers, she found herself in an institution in which, a few periodic

-

checks aside, '"No one seems to care." Professors appear distant and

intiﬁidating. Most interviewed students felt that they had to have a good

;easoh to impose upon their professors' time, evens when a professor was

N

7i

x

-
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-known to keep office hours faithfully. 1In short, the habituél, soméwha;
p;ssive, respoﬁsiveness tovofder;\ﬁtom adults was nd longer adaptive.

A few dependent students develbped techniques of manipulating the
initially "impers;nal" organization so as to obtain the wamm reassurance,
frequent help;’and‘éersonal attention they desired. Equaliy dependent

'studeﬁts who lacked suchvskills felt maladjusted. By contrast, entering

students with already aroused intellectual motivaﬁion,and a degree of

independence, purposefully utilized the Aiailable resources almost froﬁ
the outset. Their active participation aroused inte:e;t in them on the.
part of their'professors, se;ting up a rewarding cycle.

This chaptér, with its e&rhaSis upon problems of transition to college, -
made little reference to those student; wﬁo almost from the outset found
college céngenial, stimulating, delliberating. Améﬁg them were girlg
\:whb feit themselves fomewhat deviant in their hiéh schools, because of

‘their strong intellectual intere;ts, feminist values, perhaps, also, a less
than satisfactory social life w1th°m§§é fellow students. Arriving at a
college which affirmed all their vaiueS’and'rewarded them for qualities
penalized by their high school peers pghved partizﬁiafly exhilarating,

enhancing theilr self-esteem and motivation.
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College Women's Socialization for Occupational Choices:

The Freshman Year .~ )
" Qutline
\\.Intro&uction
Trzjecto of Decision-making, 1979-1980 s
Defectors =-- from "certain" occupational choices\to.
‘ o uncertainty in 1980 - L
Steadfést -- reaffirm the "certain" occupational gofls
~in 1980
Undecided  -- equally "uncertain" in 1980 as in 1979
Con&erts - from ‘certain" 1979 goals to new but equally
i "certain" goals in 1980
Discoverers -- from uncertainty or consideration?of several
occupational goals in 1979 -- tbwards some
crystallization or, occasionally, even
complete certainty of goals in 1980
Conclusion

)

~I
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College Women's Sbcializatiow for Occupational Choices: The Freshman Year

r

Introduction
- . 'N . 0‘
That occupational decision making during the first year of college should
NN

- warrant a chapter in a book on womén)undergraduates is in itself a sign of
significant social change. This is not to imply that occupational choices

are firmly made at the average age(of 19. Quite the contrary, the great

majority feel quite uncertain or ogﬁillate among‘various plans. The note-

S

worthy fact is the emergence of an trgght concern about work. L

The evidence of a change in at®tudes towards work ‘comessfrom thiscur- -

L

, : L . :
rent replication of research done in 1943 on the campus which is the site of

thi§‘§§udy. Full results of the 1943 study are presénted on pp. . Some
. . . _/_\\‘ - i -
80 percent of the 1943 sample, though planning to work after graduation,

whatever their economic circumstances, intended to stop with marriage or with

o

the birth of the first child. Only 10 percent were determined career women,
opting for a 1ife-1bng career with as brief an interruption for . hildbearing

ke -
‘as feasible. The high increase in career aspirations of the’® 1979-1980 students

is reported in Chapter 3.

.

As significant as the rise in career aspirations ‘are the c¢hanges ithhe

values underlying these preferenées; as ‘gleaned from the interviews. 1In 1943,

‘i

 bénefits that thie students expected to derive from the experience of paid
work were general, that is, nearly independent of the nature of the~ job.

. 3 i - .
This experience, per se, was perceived to produce long>yange benefits in

developing self-discipline, self-[re}iance, and in providing imsight into’ *

[}

the family provider. Work, gs.insuradce

i

the world of one's future husband

-

¥s, was also considered in this light,

Mifcal or professional skill than as a

i;
E
s

- . &

against some possible economic czi

. . Y L
less by virtue of some acquired tj

- . . ‘”! - VA“
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Aruitoxt provided by Eic:

residue of diséipline and self-reliance permanently accruing from having

‘worked for pay.° Occasionally other values were expressed, e.g. "noﬂiesgefﬁ

v

oblige,' the obligation to repay fér the privilege of higher education by
some social contribution prior to assumption of famiiy respoﬁsibilities.' NQ
A.differedt ;mage of the good life was projected>in 1980. it appears
that, whatever their preferred future 1ife~sty1es, finding ond's place in
: \
the world of work is becoming for these young women, aévit has been for their
brothers, the very touc¢hstone of personal digﬂity and autonomy. Even rela-
tively traditional students who were prepared to withdraw from work in order
to raise a family agonized over the choice of a future ¢ _cuy.  m.
Occupation has entered as é significant component of one's self—im?ge.
1-

’ \ . p
This became apparent, also, in the opposition, in 1980, to an early marriage

o

"(see pp. for findings). The most frequent refrain in the interviews

was: '"'I want first to establish myself in my occupation, to.define my own

.

iédividﬁality%V*I,dop't want to be dependent on anyone until I've had ehough

’

time to prove that I can make it on my own." Students in 1980‘éxpressed quite
exglgzzgly the need to bring maturity and individuality to the marriage rela-

tionship. Excerpts fr#m the interviews illusﬁfate (see pp.. ) that at

least some students were consciously striving not to fall into the trap of

o

transferring their dependence from parents to boyfriends, without ever

becoming autonomous. In 1943, students appeared to share the conventional

& ' ‘ . g

wisdom that marital status, per se, bestows maturity and, in fact, a degree
o : y o ’\ .

of psychological formlessness may facilitateladjugtments required in this

* S

relationship.

1979-1980 ' Ny

[

.the fall of 1979, a random sample

of freshmen enfering an eastern

n
"omen'g colleg% filled out a questionnaire conceraing possible occupational



choiceék ‘'The methodology of this first wave of a loﬂgitudinal étudy is

described in earlier reports. The sample (n =-232) represented a response
rate of 96 percent.

)

The‘questionnaire on occupations (dne of a large set of questionnaires
and tests administe;eﬁ to the incoming freshmen)\elicited specified occupa-
tional intentions as well as the degrées of felt certaincy? ‘A copy of the
questionnaire ié reproduced in the Appendix. As summarized in Table 1, the

five response options ranged from complete uncertainty ('"have no definite

21 plans 2t present'") to, a' the other extreme, "I am fairly certain

nier the follow1ng occupatlon (specxf- " ,

An identical questlonnalre was administered to thK\sample one ye%r later,
in the fall of 1980. N | \ . \

what has happened to occupational plahs dufing the first year of(a?llege?

The picture is‘one of both stability and some changes/ -
, As to the degrees of certainty, for a considerable /proportion of student§,
q?ﬁ% freshman yvear did not entail any change. Table 1 preéents the results of

this comparison and confirms the significant association between the students'

region§es in 1979 and 1980

~I
-
fian N
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‘

(chi square = 69.435; significance = 000). We see that of students

;"fairly certain" of their occupational goals in 1979, 68 per cent

expressed equal certainty in 1980. At the other extreme, S5iper cent

of the "Mncertains" in 1479 were equally at sea in 1980. 1In between
the two extremes were freshmen_nhg in 1979 were considering two or

three possible future occupations. Of these, 48\ber cent were equdlly

vwaivering in the Fall of 1980.

'So much for trends in the degfees of certainty witﬁ which
occupational choices were expressed affer one year of collége. But
cu door Y a alro the “pe~ {fi~ accunations lisced‘at both periods.
Combining both sets of infofmation, th 2 dggrui CI ceyrtaalic énd the
specific occupations, yiel&ed a classification of trajectories of

occupational decision-making into five types. "Defectors™ are stu-

. dents who upon entrance to college specified a "fairly certain"

o

6ccupationa1 goal (or, at most, a consideration of two possible

13 °

occupations) but in 1980 discarded their early choices and became.
totally "uncertain." The "steadfast" students reaffirmed in Fall of
1980 the specific occupational plans they felt certafn to pursué-in
1979. ”Ugdecided” students did not change in the course of *he vear,
remaining- equally uncertain in 1980. «"Converts" abandoned occupations
they felt ceftain‘to pursue in favor of equally certain new choices.
Finally, tkhe 'discoverers" comprise all students who share one feature,
. ; )

i.e., the vear has brought them c%yéer to an occup?tional goal. They
noved from‘completé (or relative uncert2inty) toward a narrowing of

2 N .

opticns and, ‘cccasionally, tcward cne definire intention.



\

This typology is‘thus‘baséd upon two dimensions: the outc;;ef
of occupat%?nal decision-making (identical or different ét both.
periods) and o; degree of felt certainty of the choice. We,sh#ll
proceed by discerning the salient characteristics of each type, first
by illustrativevcése studies, followed by an interpretative s;mmary
of each type. . {;‘

Hypothesés presented in these summaries remain to be tested.
In view of the likely shifts in_studeﬁts' plans in the course of the

“.sbphomore and jupior years, an elaborate quantitative analysis of the

-

T .
gEofrelates and determinants of occupational choices, based or only

04 WO peripds (Fall 1979 and Fall {980) would be inconclusive and

wWaoy

i

nse e~ “ore. to await the data to ~e collected

at Time 3, Spring of 198Z, when al. m;;;éii of the p-rol will ~gale

chosen their majors anqécompleted one semester in the major, be...=
submitting our hypotheses to systematic quantitative analysis. The
hypotheses which have emerged amply testify to the complexities of

processes of occupational choice.

~I
Ca



, Table 1
¢ |
|

Degrees of Certainty of Occupational Plans 1979*1&§b

1979 - e . 1980
. 1 2 3 4 3 Totals

l. Uncertain, too _ o

early to know 28.6 42,9 14.3 14.2 ., 0 .14
2. Uncertain, o .

I wish I knew 9.1 33.3- 33.3 12.1 12.1 . 33
3. Considering i

3 occupations ’ 17.9 12.5 26.8 25.0 17.9 56
4. Considering )

2 occupations 11.6 14 20.9 20.9 32.6 43
5. I am fairly . L s v

certain to enter 0 6.8 2.3~ 22.7  68.2 44

this occupation

Chi square = 69.435

Significance = 000,
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. Defec¢tor, Case 14&967)

In the Fall of 1579, A. was not qﬁiy certain about her oecu—
pationallgoal, but -the gpal in question was innovative for women,
sports reporting in the press or on radio and T.V. She scored® "high"
on career salience.. This appeared to stem from both Eositive and

negative motivations: first, a strohg interest in‘eporté, dating

back to elementary school. She’ﬁas vivid meﬁories of watchjing foot~

Yo

:
5

ball with' her father and discussing the games. She had subscribed

‘

insigh school to sports magazines.- The second. element in career
salience is her lack of interest in marriage and children. Perhaps,

she ventured,’ family life is too far in the future to seem real to

her. . ;

'

The defectiom from the original choice exhibits several
processes. A. perceived some repellent attributes\of spofts journal~
ism, not hitherto apparent to her. She-suffered; wiat was for her,

“ :
a crushing defeat in her first move toward her occupktional goal.

. 13

The ‘repellent feature of sports journalism wis the extreme G
s & o e . .
competitiveness of the field. The few women sports journalists she

watched on T.V. turned out to be negative role models: 'Thev.seemed
so very high strung, very driving, and motivataed." She said: "I -

R4 ’

.

1y

don't have that kind of petsonalitw.
Perhaps the impact of these observaticas would not have been

= 3~ - PR Sres 2 3 I - . - - - - <A
3¢ drastic had |A. not suifered a Zdefeat. She wrote z2n article on



o

English course. The English professor teok the initiative in calling:

the student in for a conference, expressing her view that A. "had:

\ e N X . . N . o 0
potential but did not n:ZE\hard enough' and offering her guidance.
’ : . .

" A:;s major criticism cf»the college, in general, was its
"competitive atnosphere{"‘ Her sensitivity to criticisn.created a
vicious cycle. »She‘did.not pursue'contacts with the sympathetic
English professor and diu not take aavantagé of the resources the:

college provides. Her passivity extended beyond the fear of comper

tition and of failure. A. did not attend any of the conferences

sphnsored"by Career Services and did not seek out coliege academic
advisors Or career counselors.

3

The major problem immobilizing the student is a conflict

between two.tendencies. One the one hand, the college-educated
' e - BN — g
parents, theﬁmuch—admired older sister, and the other siblings have
. . (

‘high professional expectations for A. which she has internalized.

Not surprisingly, her total uncertainty about future goals generated

great anxiety, all the greater because marriage and expecially

. . v L .
“children seem too remete-—and,-hence, not an escape from the need to

[ M R
N ° « ~
make a decision. - o *

l(

+
v

py

The difficulty arises from an equally great fear of failure.

Y

How else to account for her fantasies of escape: "Sometimes I think

114 just like to get a non—competitive; low_level—job, like 'a gym
- - : B 9 N :

' teacher." But she immediately recognizes that such a job wikl not

-

gellob her "to exer¢ise the intkllectual side of myself." The dawning

N

- ) 3 .

recognition that any occupation which would satisfy her internalized
R R \/' -‘\ : -

values and high aspirations would require the dreaded “competition"

a

Lo



appears‘to result in both passivity and ‘anxiety. e -
Summary | : : : '
S : ’

.

The defection from the occupational goal cherished early in .
high school entailed a double discovery the tenacity, drive, and -

competitiveness demanded by the occupation, and, secondly, theflacka\'

~of instant success in trial college journalism and in the English
composition course. Defining her problem as a distaste for cut-
throat‘competition, the student demonstrates a high sensitivity to

~eriticism and, perhaps, a fear of failure;

v

The agents of socialization, persons who unwittingly immobil-
ized the student, were an admiréd older sister, a. female English

professor, the more motivated college peers who were "toovcompeti-

tive, and the few women sports announcersaon T.V. .who projected ad

uncongeniil auré of drive and ambition. « i

At 's anxious passivity stems from a conflict between high

3

professional aspirations, fostered by her family and internalized by
her, and her fear of competition and fajlure. o %

L%

-
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‘Defector) Case 2‘(162)

B,"is»a black student. Hef mother has art M.A. in education

(and has just entered lawrschool at the-age of 44)’andrher self-

.

*\ ) : ’ . *
.employed father4has less than 12 years'of schooling.

N

’B. entered college das a firm pre-med student. Parental, and

espécially r father’s attitude 1s more than supportive. All of her

\

3 siblings intend to become medical doctors; All through high school

their father preached the importance of medicine, or perhaps law, as a

profession for B. that would, not only ensure economic security, but

provide position of poWer and prestige for a black woman in a white -

a

communitya His constant pressure for good grades and his prohibition
of dating (which B. secretly evaded) stemmed also“from'his religious

attitude. ‘I

B. was fascinated by high school biology and received ‘high

Agrades in sciences. °

j . - . . . . 5"
Having entered college with high expectations for herself ("L

think a persoa can do whatever they really want to do") B« suffered a

defeat in her pre—med courses, having to drop chemistry with grades so -
. ‘n\ "
mediocre in other sciences as to rule out medicine.

3

B. did not appear grushed by her inability to pursue a medical

~career. She attributed_her failure to the "hassle of~commuting," the
lack of sympathy on theipart of white male’English professogg.for the
themes of her writing,'upon\rumorsfthat graduate schools are playing\
games with admission policies“as applied to blacks. Attributing her

set~-back to external forces, B. did'not bank the flame of her ambition

- . - : M
to "'be somebody' and advance .the status of blacks. She remains

.o

\

hopeful that she will do better .1n other courses ‘which w1ll prepare

R
s

o S R .

ot - - M -
e 85 . A



her, 1f not for the no longer feasible career of medicine, then for

some other high-status occupation.

Summary of Case 2’

The decisive factor in abandoning the early choice to enter
1

a

courses. She either

medicine was the student’s failure in pre-med
- e . T

denies the extent of Wer worry about the futdfe (since she shares her

parents’ ambitions for her upward mobility) , in part, diﬁplaces_he;l

disappointment, blaming»her failure upon .disc
RN N _ ' a , .
blacks,andrgoncerns of-ninerities, She apparently has not given up -
o * \ - i

: nation'against'ghe :

€

her ambition to enter another high status occupagion, the precise

4

choice remaining to.be made. | ' . ;.



Defecto:l;base 3 (068)
C§ is an only daughter of white, Prgtéstaht;professional
parents, with father, a college professor, and a.grandfathef:segving
on tﬁe.faéulty of a prestigious unive{;ity. In 1979, her oc&gpatipnal

choice was' "foreign service or business.”" In 1980 she was "qhiq%

13

uncertain.™ | -

Why has C. discarded hér early intentions? 'Her‘present
unce;&g&gty is in reality only a more honest recognition of the
attitudes held in 1979. |

' Although the relationship with her father is described as

5 . . .
"somewhat' tense," his academic career and intellectually stimulating™

-

childhood\eﬁvironment had an impact. Her beloved mother as well as:

°

her father expect her-to have a "brilliant, glamorous" career §%d she

doesn’t want,to "burst theiT bubble." Her father urged a career in
TB&QEness as more lucrative than an acgﬁemic career. Her mother
thought "foreign sérvice" would be glamorous® >

Durimg the-past year she realized that she never did want to.

& i

work in a large, impersonal business organization with no possible

impact upon society. Her relatiyeé in foreign service were in no
3 o ¢ ,

position to gain for her a chance of an infiuential job. Moreover\:
£ she fiﬁ@s American foreign policy morally reprehensible._ She wouldn’t

&

wamg'to represent .American 3&; or other speciaiqinterests abroad.

. ¢ .
Having gone to an excellent private boarding school, she ’

found the college .less intellectually demanding than she had expected.
N g;._(.\. 4 » - N N o

Neverthelessz‘B history courses (the subjecﬁ she excelled in earlier)

- were sufficiently exciting to suggest history as a possible major,

L4 . -

. - . : S .<8 e




: ! :
though not being interested in an' academic career she wonders about

occupational prospects of such a major.

€. has elevékgd her- uncertainty about the future into a
philosophy of life, by joining a smalif"punkJ stb-~culture at coll;ge5
‘The externai badge\of“membership is“Eégcial ("creativeh) dress,

: o A .
C. takes pride in "being noticed" and in having

\

[

cfopped or died hair.

the self-confidence to "pull it pff,";to "make a statement" about

A}

herself.  The punk»culture entailSvliving in the ‘present through .
partying, dance, and conSiderable drug use. "Career is mot impdrtaﬁt,"
C. remarked: "I don’t see the point of scrambling up the éorporate

.ladder. We are “all gping to die anyway and the society is corrupt to -

-

the core." The only reality is the present.: .

The sgroﬁg support of this small group does not solve all C.’'s

problems. Here are some jndirect manifestations' of conflicts with the
"straight" (C.’s wexpression) society that plague her: -

1. L. wésxgéenly disappointed over her rejection by two more

prestigious collégeskghd would feel that she had "let her family down"

= >

were she not™affmitted to ome of the more prestigious graduate schools.

For all the philosophy of living in the present the pressure to earn

»

high™grades is gxerted by this aspiration éoncerning-graduagﬁ or

¢ e

professional school.

2. For all the expressed contempt for the "straight" competi-

d RN
4

tive, ambitious classmates, she is anxiously comparing her grades with

Q
»

those -received by classmates.

o 3. She is "terrified of lonmeliness" and hoggs fer-an ?geal -

marriage and mbtherhood. - She hopes to bring up her children to be
>N ’ . . oL

S o
independent and not to ‘have to protect their parents the way she has

» E - " : W




to pretend with her beloved and close mother and her, father, for fear
P ) ’ ) & . >

L .

§‘gf, 4., Her fan:asiQ§ about work reflect irreconcilable wishes.

RS U ’ .
LT

‘that the truth about ‘her attitudes and behavior would alarm them.
2.

.'Shéw§6u§dnft want to work steadily, it,.is hopeless to change the
’ . - _ L€ ' .
Vo e ) o ) 7 R
corfuthSYStem from within. Ideally she would like to retire to a
1Y .
. g : v . ' _
farm and, write significant philosophical ‘and historical tracts, |

¢

similar to works of her professor—grandfathet,.whom she admires more
‘) e ? N

than’anyone alive. . e

~5ﬂb‘c. is ambivalent about the women’s movement with its
~angry, complaining, powerless sﬁékeswcmen‘on TfV.iIYet "lousy experi-

b .

. . N ’ ' .\ -7 3
ences" with -a succession of lovers who wanted only sex and fio intel- //

‘o

lectualﬁcompaﬁionship'increased her awareness. of male;cﬁguvinism.

6. C. describes herself as.basically shy, involved with few
. . 3 : . .

Clqée friends. She sees herself as vulmerable inside'andgqpugh and

o , P ; ?
remote outside — "My clothing is part of the outward fromt," she
- ‘ ) N
. said, "that protects me from being too vulmerable."” .

‘ N ﬁ\ . [ . v
! 7. Finally, vague fantasies .about:i future lifetdtyles, e.g.,

\

- working and not working, husband also in and out of work, depending

'bn agesof childremn, or in rotating jobs, all appear ié a perso@ of her

- iﬁtelligence; to;reflectkgn unwillingness to fade cgnflicts.

(S
N

!
Y a2 - ) .
. Summary of Case 3 - : ;
’ AN . . . wrl

e

C. performed reasonably ‘well in her freshman vear and hence,
»-- apart from her previous rejection by two more prestigious colleges,
’ - ’ ?‘v - Al ' —
she did not suifer a loss of self-ccniidénce that caused other
o .

= B () ' . . . v
defectors to abandon earlier occupational choices. -
. Q L] @ ‘\
‘ : ~ . T L.
= . . : ’ . . Y i\

T
-
\

e
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. B Defector, Case 4 (222) -

: : L .
: D.(;;ﬁthe daughter of Chinese parents. Her father is 4 chef

in a Chinese restaurant, the only one of 4 siblings to attend colleée.
o N .

An elder sister dropped out of college. Parents.brag about her being
in college, hope for a good prpfeSsion but also want grandchildren and

want all daughters to marry early. .

°®
1

In 1979, D. put down’ psychology and drafting as possible

1

occupatfons. In 1980 she was.nncertain.(

n The early choices were made fairly casually. D. explained:

i

“"I was full of all these grand aspirations. I could do anything I

' &ghted." Psychology as a profession occurred toé her as she was

¥

o

o

reading her aister’sﬁtext book and fhe did not even search through the

collgée catalogue to‘aee whether courses in drafting were listed. ¢
~:f ‘_She decided'against psychology, having received a C+ in the

conrse. Computer ecience as a major was suggested b§ an employerkfor

whom she had worked part—time; that idea was discarded because she,

found the first course in computer science too difficult.

- .

o D. received an A in freshman English. Her male English

professor was very encouraging about her writing. "You shouldn’t

waste your ability by majoring in psychology. "Deep down" she has
. \ : - .

always. wanted to become a novelist but she realizes that she. canmot -

. bank on writing as a practical job decision.

r

D. has no intention to go on to graduate school and, there-
fore, tests everv. cour'se as a possible clue to a major and occupation,
¢ ’ . - - .

but so far nothing'has clicked. 5She does not seek the advice-of

professors, advisors, Oor career counsellors; the only discussions of



these matters are with other Chinese classmates, most of whom are more

v

interested in careers/than \she is.

Although in Fgll 7f 1979 D. listed psychology an}/ﬁraftihg as

desired occupations, it is cledr that these were not considéredf
» * ¢

decisions. "Sometimes I wonder," she mused," what would happedvif

I left college. I hate the pressure of cramming-for exams. Then-I
’ . : .

think what a disappointment I°d be to my parente especially to my -

father and I know I can’t do it."

D. describes'herself as "basically'an old~fashioned persin,

- N N . . . .
shy with men but looking forqé?d to family life." Her college friends
- seem more sure of themselves, They -have matured over the year and,

.7

unlike her, they have a career goal: '"This bothers me,'" she concluded.

Summary of Case &
- . ' [ ‘ ‘

D. defected from choices which were not given serjious thought

in the first place. The low grade in psychology quickly eliminated .

this {}el@- Computer science was equally diff%fulti’ English attracts
- ' - 9

L3

per but is not a practical majbr}

'D. has no interest in a long fange workiné plan. Even atten~
. danée at college is questioned. She &ould.drop oét:gere it not for
feaf‘of disappointing he} faégly? ' _

D. is a commuter, attaghed to her family which continues to
exert a strong-influence and gﬁ"'
. . ’ - [~

is disturbing her by forcing:omparison with her career salient

%

- edtional support. The college

Chinese friends who are goal-directed and ready to invest en{rgy
1 T .

J

in achieving ¢

-

:eir goals. . Shkre finds little support for her Void

‘fashioned'" dreams of marriage'and motherhood and hér‘ugkappiQE$s

P

_r*
N Vol
e L

with college work. .

oA - - - .84



Conclusions: The Defectors

Ll
-

\ ‘The defectors were students who i;ml979 checked answers 5 or/4
on the Future Occupation questionnaire ("I am fairly certain that I
. * " -

shall-enter the following occupation . " or "I shall probably

choose one of the following two occupétions

, 6nly to become completely auncertain by Fall of‘l980;xk‘
The defectors abandoned their originaf occupational goals
because they suffered-a sense of failure in courses essential to

future goals. This sense of failure ranged from a moderate loss of

self-esteem to SO crushing a change in self-concept as;to cause

depression and a strong desire to withdraw.from college altogether.

¢

The emphasis on the subjective disappointment with their

performance in the chesen field is placed advisedly. The grades:
5. '

received in these courses or the grade average did not always corre-
late with the subjective reaction. The crucial factor in the: loss

of self-esteem and self-confidence is the gép~between initial expec-

e

tations and the level of actual attainment. .Méfébver, soﬁe-studenté

appeared especially vulnerable to any criticism of thgir:performance.
The defectors had to cope ﬁot mefély with their own losé'

of self-confidence but with the feeling that they have disappointed

their parents. These parenfs set their héérts an a pazficulaf“pccu—

pat}on for theirrdaughtef, or- on a course of upwardvhoﬁility. Thé

the one "significant” parent,
“ . N N '

- relationship with both, or at least
. ¢ ’ :

was 'such rhat the daughter felt deeply the press.of parental ambitions.

In one case, a dutiful Chinese student, the pride of her paren:ts ss

3

)

the onls

d

one of four siblings to attend college, admitted that the

S «



+
orlglnal avowal of career commltment was wholly a gesture of filial

-

loyalty. By the Fall of 1980 she no 1onger masked in the interview

her lack of professional or, indeed, academic interests.

e f N

Another element in the process of defectioﬁ-was the characé_
Egézétic:reaétion of this group of studentshtofthéAihitia; séﬁﬁack.
.The_reactioﬁ"was one of passivity ;nd withdrawal. They wéfe tdb
im?pbilized to taKe advantage of the assist;nee either actually.

proffered byvtheir'profpssors or available for the asking in admini-

strative offices, including that of career counselors. Whether this

passive withdrawal is a temporary reaction tremains to be traced in
.3 ' :

o o

fuﬁure interyiews. . .

In'anticipating the analysis of the "steédfast" typeS, we™
shall note that this w1thdrawal of the def@étors is not an inevitable
;eactlon to the sense of fallure in the chosen field. Among the
steadfast, some studep£§, equally disappointed with their initial
grades, mobilized their reséufcesfand redoubled their efﬁbrts.}

The great majority of the:defeétors did not abandon their .
original gQalé ”voluntarily," that is,‘they did goorly‘in the choéen

field and felt they weren't capable enough to succeed in it.

Occasidnally, the decisive factor was not so much disappointment .
. ) -

i¢

with self as a more realistic view of the intended occupation and a
. ) 4

new perception of some of its repelling or uncongenial attributes.
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Steadfast, Case 1 (031)

A. was certain in 1979 and in 1980 that she will major ‘if

{ -

‘economics, and, if admitted, go on to the Harvard Business School, with

- \
o

the firm intention to pursue lqﬁrative and sucéessful career in busi-

RN ..S &
. ness og banking. i v . .

Sﬂe ;; deeply aﬁtachediéo the memory of her geloved father whol
died when she was 10 years ol§f Hié life is a model she would like to
follow. He was totallyigbsorbed iﬂ his work as a businessman, ioved it,:
and had eﬁciting thingélto tell the, family in thervenings. She remem-
bers_tﬁe thrill d%-being taken by him to Wall S;{eet on.one ofcasion.'A-

. .
"A career is very important for self-respect," A. said,

l#ining why

she would like to follow in his footsteps. She feels she h
ingredients for success. For one thing, she is fascinated Ey economics,

S

she wants to make a lot of money and never to have to depend upon a

man (so as not to be as helpless and devastated as was her suddenly

\\

widowed. mother). Héving had nothing but A's in high school, she felt

confident that, with' application, she can make, it big in business.
- ' ' .
Another inspiration for career commitment came from her wealthy,

foreign-born paternal grandmother who, having married when very young,
o . ‘ A
always preached to'A. the importance of delaying marriage in the interest

of establishing oneself in asecure and successful career. It is in
. il . M . - (\ -
" >

E . . - ‘ N - . 3 .~ e
" line with her- grandmother's views that A. remarked: "I might like to

.get married before I'm 30. It all depends on how av career is going at

0

the time. My career is the most importaant thing to =ze." ot
These elements would appear to suffice in accounting for the
"steadfast’ case. However, A. has had scme experiences in her fre3hman

»

-

O
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o . - .. ,‘.-..

year which, in other cases, resulted in rejection of original occupa-

‘v

tional bians.

< Although, on her own testimony,’she worked twice as hard in - .-

.college as she had in high school, she didn t get even a single A.

'

It bothered ier ‘no end. "I was having trdubﬁe adJusting to the idEa-

P

thdt 1 was just an average<student in*college' I had never been FA:

. college :
average in my life." (A received B's in all- herﬂcourseii) A is)f :

v

depressed by. the superior grades of SQ?e of her friends._ Her own"

‘

0

€ .

acaoemic record is known only_torhersm‘ £r. A.-becomes extremely
/- ) -

4
nervous .before tests, stays up all night studying,land generally works

herself to a "fever pitch " ) L I
\\*\ Why has this blow to her self-esteem not. turned her, as it‘has -

R - ® N T 1 A a
. . Lo - w3

some othe&s, into a '"defector"?- ‘? ‘ -
v ] »‘ ‘ /"? ’ . - " ‘ ,C l; - - .
The countervailing forcas,that Kept herﬁ steadiast incluae,

first, of all her apparently genuine interest in. economics. A course :

#

in international bankingmags so exciting that she’ 'sat et‘the edge of

my seat." ‘Though,the professor in another ecodomics'courSe was "dry - !/
and boring," this made her ‘all the more determined to learn the material |
-on her own. She resents the liberal arts college requirements beciuse

2R

they take her away from‘her real interests. ;

- : q . . : . K . .
Another source of support comes, from her mother., She recogitizes

her excessive oependence up01 her mother but, .though a resident in.a -

college dorm, she frequently -returns home for weekends. ~YNot that this

relaticnship is free of conflict.- Her mother urges her to switch from -

2 dusiness career CI iaw and copstant 1y urges her to begin oat~rg. Al
T2sists both pressuues~ realizes that eventuallr she nust leara to stand

g

ERIC
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S . . \
f'. _ :

on her own two feet. In the meantime, her mother s. continued reassurance

A / and unshaken faith in A's abilities is a source ‘of great comfort. e

‘Whereas some students buckld! under the sense of academic:

failure and became'defeotors," A., with the suppc»t of her mother,

.
\

mobilized her resources and sought therapy toahandle her disappointment
\,..g ‘- ,\ . —
*and anxiety. She entered therapy ip her freshmanyyear and has continued

o -

at the time of- the sophomore interview. - ,””_

A. had never dated in high dchool. (The'interyiewer'described v

her as ' very attractive.") A. recognizes that she feels 'a lot of.
, N X ) . .

aggressive hostility towards men; I am never at ease when I'm with a

man."

~ She characterized‘herself as an "iceberg when it comes to men and
sexual dttraction." Perhaps she[would like'an older man. "As a matter

- .

she comments, "I'd like to meet someone who. 18 very much.asﬁ .

e

of fact,"

I remember my father being." She explains her lack of social involvement
in'par? as a matter of priorities —- academic work must now come first.

. Her best friends are also academically orientei.. Despite her -own lack . .

;-

\of dating she thinks the radical lesbians at college carry segregation
of sexes to an umnatural extreme. "I am not a lesbian," she remarks, B .

""so that I can't go along with their thifiking. ' Sometimes lesbian groups

try to impose their'views on others in a very pushy way that I find

offensive.ﬁ"; ) R ‘ ‘ . . e
Whatever»problemi A.'s‘totalﬁlack-o frigndly interaction #ith

men occasions for her, this very lack may serxve to reinforce her deter-

mination to improve her academic record. Put in other words, the'

[}

alternativeachannels which were available to some "defectors as a
L]

\
' response to disappointment in academic performance generate even more




L . : . . ' o ‘ \

:

anxiety for A. ThlS fact, then, may serve as another stimulus to stay

: L #
with her orlginal occupatlonal goa%s : ) K 2 )
. ». . _.‘ﬂ’r h ..- - ] : ! [ ’ . . ’ . & -\’
' Summary .. - n _ E . -

\ . A . . . ’ » } P '. .
Al suffered a serious anxiety-produeing disappointﬁent in an

]
‘

area so central to her self—esteem, i.e., academic performspce. ' Why., "~
@ * '

then, has she not waivered in her occupatlonal ch01ce° : . "\
*

¢ T . Y, ' .
. The explanation?agpearé to‘lie‘in her strong career commitment
- , N .

' . ’ . -

. Y
/and’ a.genuine interest in her major field: With the support of her o

mother, she mobilized her resources to deal with her anxiety by enter-
) ) ’ . : X ‘ . -
ing psychological, therapy. Whereas some other "defected' students
. _ . .
found distraction in relationships with men, A.'s serious problems in N

e

intersexual 1nteract10n served to cut of f thlS non-academic compensa-

-

. 4 . '
tory“gratiﬁication and kEeppher on the original course. . S

N
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Stead%ast,‘éase 2 klOé)

] .“ ) . o .

- B. is a.daughter of %EE"inessmanlfather who was avgreduate
of a university school .of business and a mothefﬁ—— full—time homemaker
with a high school education Parents are Catholic Mothenlregre;s
. not having gone to college and not having an occugation to fall back’ -

.upon nqy that the children .are grown up. B. voluhteered’ that her
T 2 S . -
mother was a houseyife-but_"capable of much more." '
e Medicine was, the occupation'checked as a certaig ‘g6al in both

1979 and 1980.

o

B. took biology in 7th grade, loved 1it, did well in it and
-l

'was continualgg encouraged by a male high school teacher who told her

that she had a great potential 1n sci\nce. She thought of medicine
-

as a career. Minor surgery and her stay in}the hospital increased her

- desire to be 3 physidian.
4

~—

Both parents encourage her in cameer aspirations; a somewhat

traditional father, we surmise, because neither of her younger brothers
-~ & .
has done as well as she in high school and one: brother requed to go to

kd

college. . » 4 L .

B. wants marriage and children, but only aﬁter she'iscthrough

with medigal school.j‘She has no burning desire to have children but,
. &> . L. ]

when she does, she will stay home orvwork part-time while they,are,too

young tQ go to a nurser§ school She certainly. does not want to bé a
e

{housewﬁfewlike her mother, despite the "somewhat close and intimﬁﬁe"

refationshlp with theLlatter 1 B -

The freshman year reinforced her determinatiocn to be a doctor.

- ¢

in certain ways and raised some anxiegjes in others,
N

- . —



[N R}

' . N ' Ny : \

é; Of the positive_influences;'her own good academic record would
4 ' &% I . ;‘

be a source of Somé encouragement, were it not for the anxiety- gene— -
-~ ' \_u:‘. .

rat1ng rnmqrs that admission td medical ‘$chool requires all A's. She-’
LA -
-~ got h1gh grades in chemistry\and calculus and admired greatly and was

o

encouraged by heL female professor of chemistry, who, not. incldentally,

P

was married and had children. ‘B. worried about'the problem of "doing

it all, B andaderxved, she admitted, some encouragement from the examples

v . R 4

{
of Such a life ket by this chemistry professor and her own weman ¢

P . ° . »
‘physician -- "It was good for, me to see it," she said, "becauise I see
R . A . . : €

it can be done;"

LEY

S

-

Another factor in her reater dete nation to work was,para-’
g )P

dox1caily,the oid)fashioned attitude of the West Point boy-frlend whom

, ¥
\ . § .
months. He was 'so unsupportive of her asptra—

she dated;fgr se

tions, SO res ful when her academic work 1nterfered with hid dating

plans., somsur that he'd want h1s own wife to stay home ‘\\that after

-

_ one incldent (and despite his- attractlveness in’ many ways) she broke
-

up with him: " "That s when T had the feeling, foiget it, I m never ggﬁng
\

v

to get marrled I gan't deal with this.' , ' /
- | - g

A similar indignant re1nforcement came from two male professors
who,_ in classes with;predominantly male students, ulthntheir se31st jokes,

ékpress&d an iriitatingly condescending attitude towards female students.,

q . . ) . . g.s 1 N “..- - “o ~
. ’)’ . . . i . .\ . . . .
- -

. . ’ ) ‘ . .
< - The main misgivings about medicine as a career stem from the- §f/¢.
. .0 .. b
nagging question: '"Can I make it?" She has worked too hard .and her

f

general weariness is prompting her to seek a medical diagnosis; ~The

pre-med competition for A's is getting her down. 3 o

.

I'O"J . oy




Y -
P . '

fA summe? job in a hospital reinforced her interest in medicine
C and'gave'her a more realistic nictute of both support and discrimina-
. - . o - K y '

_ o : . - L
. tion that she might encounter. . . -,

Just as the chauvinist opﬁbfition to‘hEr interest in medicine

paradoXically strengthens her determiﬁation,fso_the feminist message
from the college president's orientation ~speech raises';\kbts. The

&
ideal of the enormously busy woaan who‘does everything,frightens her‘(

. N - “

'"I get too tired "

A certain ambivalence of euotionalkneedS)and'to some extent of\

accepted norms of intersexual relationships‘makes her react negatively

to extreme pressures fro either side The foul language she hears ar

. . -~

Barnard, the-"extreme' feminism, reawakens her traditional v lues -_—

gust .as the male chauvinism reinforces her feminlsm - . t

Q

X Despite ‘these conflicts,‘it is not the goal of mediddl career
wee t ~ ;

but her physical Endurance to attain it 'that creates some iety. She

is, howeverZ continuing on her course. . ) ﬁé
v ) . . - ¢ /
Summary - f ' P

. B:'s interest in science and in medicine dates ba?k'to aﬁ%th
grade biology course and an encouraging male teacher. He@ parents
- . /

P
- ! . N . / -
_ support her aspirations. . . /
: J i . /

B. is steadfast"‘in her. occupational goal becapse (l) she is .-
career—salient, (2) she did very well in pre-med coursés in her fresh-
'man;year, and 3 nothyng happened to lower her interest in medicine.
3. " The. re problem is a lack of physical endurance and an anxiety
about "makiné/ii," both in college so as to be admitted to medical school)

and through the demanding training; But ddspite these anx1et1e?4'she

stays her course. o ’ -,




Steadfast, Case 3 (135) |

i C. 1s a daughter of foreign—born Cathollc parents, both high

school graduates. The, fathef is a f@ctory worker,. her mother a seam—.

‘u

stress\ She is the first’ in her family tv attend collgge. -

[

Y

Cow Medgclhe (ped1atr1cs) or, in case of fallure to he admitted to

'*med:Lcal school, ‘some other health-related "back égl Occupat:Lon were

o . . ,.’

the choices made in 1979 and 1980
" C. is” steadfast-in,per occupational'choice because nothing
had occurred 1n her freshman year to ralse any doubts about 1t. If

anythlng, her declslon has been reinforced. -

\\\T . C. hopes to be married when she is ahout 28 ygars old and haue

 four children, but not before she is estabiished_in a decure profes-
o ’ ' o S

‘sfon.* Finlncial'seéugitf in ‘a career that helps. peopl

s ’ .

butes of medicine that attract‘her. "I don't want ‘to’

are the attri-

e stranded by

T ) . 3 o
/d§ husband and then have to struggle on my own from th bottom in some .
ninimum wage job.™ Her parents fully endorse her asplratlons, they <

3
have carefully saved money for her college educatiom. . '

S ;

*‘.C. stresses f1nanc1aI security and -‘'the prestige of her chosen
it

IS {
; occupation. She is fully aware of the costs of her choice in hard ' .
study,'sacrifice,of social 1life, cbmpetitive ﬁressures in college, and
C, Pl P N »
all these augmented by the risk of beidg turned down by medical schools. 1\

C.' sums up her att1tude. - "Am I good enougﬂ to do th1s° I'1l1l never

know unless I give it a try u

S Several circumstances re1nforced her confidence. The very fact

~OT. being admltted to so pre%tlglous an Ivy League school boosted her

-




LY
Y

. . ) ‘o8 .
priden’ "They picked lzatle ole as ﬁhe cream oftthe crop. Her -~ ’
| . ) I

attitude contrasts-q strikingly with those expressed by some daughters

N

\of professional parents,yho were rejected by one or~two stil® more *

prestigious colleges and for whom this college was not their first
' 9 5,

choice. . e

v

. C. degived the greatest impetus to fack the pre-med competition
. b 4 ., " .' > ’ '.‘ N v
v from the fact hat the excellent grades she received during the first':
T 2 . ’ N
year of col ge exceeded her expectations " This- unexpecsed sugcess '

compensated her for dilig xaczing study, all the more exhausting

becadse she»carried a part—time JOb and was.commuting to college.

S

C. has found" one mal P{ofessor, married)and a father, =~ - -

T . . ~ - . : ) o,
especially supportive 'in his equal treatment of female and male students
‘ . T Te ) o .. > <3
but particularli in his,personal concern.about her. o

s

C; feels;that she has grown.over the year. Hef horizon was

wi¢ened by contacts Wlth some feminist Barnard classmates, so different {’

~

from ' partying high school friends,-as well as with college and non-
college men she ‘encountéred in her, of nepeésity, limited social life.

5 She has begun tz/see some problems in combining a large_family
) L. '

egd a.career. Unwaivering in her’ deéermination to be est1blished in a
. ~

lucrative&career before marrying in her late 20 S, she leages the rest

~T

L 4 A Q, )
~to contingencies of. the futu%e. Indeed, if she marries a very rich
man, she may prefer to work part-time now that’ she hassz?sloped new

o . , ‘ .
interests (partic%larly in the eﬁcellent art course), but also in

- e
. . b) L. e

* |,
¢ le

travel.




’tPe iftrinsic allure of a professional commitment. Hence she calmly

, 5.”/ SR _ : : A
) :; c13351f1ed is only moderately career-committed despite

qn.to become a doctor. The very ‘close

t

itw andmsociil prestige denied them is certainl§ a

: ‘Shekwas encouraged by her unexpectedly

major factyr-

high academQC1perfor§£npe‘in ‘a ¢ollege that her family and/high s¢hool
cl;cle of frfends consider’“él‘\é " Some new feminist college class-

gn 7 A
mates and one male prqgssé&ius portive of her plans appear bo have

contrlbuted to- her stea ast, occupatlonal plans.

»

On'the other hand,,fingncial security and upward mobility

. . W A . : o )
appegr to be much the mbre dominant motives for a career as against °

-

A

'enteréalns the p0551bility of a varlety of contingent flture patterns

“./

L d

of combining work and family‘life, such as worklng part—time as long

as her iFSired four children are pre-Schoolers.'

- oo

¢ ¥
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A r“ 3
Conclusions: The Steadfast '
4
£y - - . . '
.

- . . B i -

. 3
.2 The steadfast were the students whe réaffirmed in the Fall of

- \

1980‘the ocqupational planggthey Were "fairly certain" to pursue at -

“'the ent ancev to college. The occupations were generally professions --
. 1

medicines child psychology, law and otnefs.; A relatively ﬁigh pro-
. .. . 4 .

Pportien scored as "high" career-salient..

3

3 ‘ .
The steadfast students dated their occupational interests far

A .
‘back, twosthirds oﬁrthe group to grammar school. They testified to

enpouragenent and praise from high school teachers. : '
. . . . . 3 v\
Having entered-college with stsong occupational asp;rations, - }

»

: the steadfast students studied conscientiously, and performed as well

(or better) academically as they had anticipated A ngple‘of stu- °
A o
¥,

dents,-disafpointed in their first grades, mobilized their efforts and

ended the academic year feeling reasonably satisfied with their record.

r

Thus, far fron experiencing the loss of self-confidence characteristic v
s : N

of defectors, they felt encouraged.
. . . ‘
The strength of- tha orlginal aspirations and satisfact- ol V;th—~

/
=-academic performance apparently generated a purposeful utilization of

the resources of the college. They took consiaerable initiative in N\
seeking_help from professors whom they ‘liked, about one-half were. .

/

active in college clnbs related to future occupations, and a similar

\\ proportion took summer+jobs, testing® further their occupational
. ’ > v ¢
choices. - - e
L4 w
N The setbacks, and negative sanctions, which in.&ess determined

students resulted in defection rrom original plans, iz the steadfast,

»
- A

/k
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£

‘pressure me."

A ’ S '

. -
]

paradoxically, often txiggered indignation and if anything, a‘greater.

determination to overcomg discrimination and other obstacles. 'An

s
<

~

unsympathetic professor, a "chauviniSt" boy friend, for example, may
) J : -

1

ifmoBilize one Student and energize another. ‘

We shall have other occasions to note the circular character

LR - \ o

’ ‘

of the processes of occupational decision—making} Given a crystallized

occupational drive, the student tends to utilize the resources of the

.

collage in a manner that rewards her and reinforces the Will. By.

"

contrast, uncertainty and ambivalence lead to passivity, underutiliza-

.

‘tion of college suyports, and a further retreat into confusicn about

. < ' - . SN S -
the futura.- v . ‘ :

.

AL

Virtually all steadfast students reported that their parents

} . . . '.; ' - . , .
were very supportive of their occupational choice, sometimes crediting

a parent swith the initial suggestion or serVing as a model as ohe

<

engaged in the occupation in question. A much higher proportion of the

' !

steadfast than of the defectors checked "very‘close-and'intimhte" for

+ the relationship with both/parents, but particulagly with the father.

A revcaling token was the phrase wh ch repeat e&f/?followed the descrip-

-

tion of pérental supportiveness by thé ste ':ast: "Sut they don't

v

4

None' of the steadfast went through a major emotional emancipa-

L
T

+ § o
tion from parents or, indeed, had experienced any serious personal.
. N i
crisis during the .year. LT ' ~ '
N »

~—

This is not to say that the group was free of conflict., 1In

the Fall of 1980, these .students became more acutely\aware than they
: -

)
® .
had been in 1879,0f problems luVOl red in combining family.life and
.- .- ko

.
- - ¢
.

N

.

-
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. : ’ \ 2
careers. This 'awareness came from various sgurces: their current_

’ ’ . ’ . L4

problems of.balancing academic demands with social‘iife made some @ .
> refiect about the likely stresses of professional séhoels aad, beyond v ;
that, of family and caree£e5eencounters wiﬁh attractive men with,
-w;however, traditional expectagions of weﬁen; some experience of'dis—

. \ ;
- crimination against women in a summer Job"; derisive remark of a male
profeasor, peer pressure of traditional clas&mates- a babysitting job

for a career moaaeﬁ creating some anxieé? about Chlld neglect and;d*

finally, warnings éf some parents who, for all their advoacay of high LN

goals, voice their anxiety about the high costs.of studying "excessively" -

and,sacfificing social life. - - . .

L
.
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T ;;ie profile,p?esented@above,deseribes the majority butvnot all.of 4,%A
g\? - . ’ , . N

the %éteadfast. Included among the latter were .Spme more tradltlonal ;"f

s ’ P

‘and lﬁss career—committedAstudents. One such»student (006) looks for— .. ’ ‘

» wardfto an early marriage and7 especially,t%iéotperhood" What-aif fh
counts for the stability of the occupatlonal de6451on to become g Chlld .

-

psychologlst desplte a low career sallence° A .

E
- ¥ 13

Our data revealed what appears ‘to_be a new shared norm which dic—" .

“n" .).v » - )
tates thatgfinding one S place in~the world_of work is, for women also, -
> l

»

the very touchstone of maturlt d- personal dlgnity, whatevEr the

<,
S

erected discontinuities ih employment,throughout the family life cycle. | \
The aspiration to become~a~child psycHologist,is no: $o humble as‘to
. . »o ; - :
arouse derision on this campus, nor ‘is it<so amh;tioush(especially in '
one whose enphasis on family~obligations is proclaimed) asg to éeneraté'_
. . _ - . A .- _ : v
uneasiness in her somewhat’ traditional:social ciréle. She receives full .

. & .
P - . . ~

. support for her occupational'plans from female friends;:her-boyfriend,
two Sisters, and her parents. Moredver, superior performance, with a - 4
. ‘. o ‘ ”~ 7,’, } v i .
nearly A average for the freshman year, enhanced her self—confidence.-' .
L : . e r L -
Adequate‘aghtheSE_factors may ear 50 eccount for Stablllty of

RS

her intentionms, our analysis' finot ®est here. lhe interview brought to a
.7 . 2

tom t - ~

' llght certain countervalllng factors uhlch might have deflected her/from

-

Their failure to do so must be~accounted for. N [ﬁ

A ' AN

v‘v

the original goal.

» v

This studént’received A's in math and physics and was enthralled bv

both subjects. This, in itself, need not have oveérshadowed her;prlor;
. i < i - .‘. . .
long standing inferest in work witH“childrea. What i& noteworthy was her

'

surprise at the interviewer's remarks about the new concern to&%elp w3men
< .. ~ .
. . , N ,

ovkreome '"fear of math” and of sciences as fields of specialiizatien.

ERIC
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' ﬁAnothéf student, more feminist in-idedlogy, m;ghtwhave,recdgnized the
N ’ B [ - . . . : i B . . v .
significance Qf"her_exCeptional'performance-and, even,.experiehcedvsome

"moral imperative to "pioneer" and break new grounds for women. .

.- Less relevant to occufational goals/ghan to career salience were

.Some'étﬂériexpérienées of this student which might have chaﬁged her. .
. . L@ 4 [ - . l
The~§gminist-va

lues éxpressed by the students in one class (and abetted .

P

: . o e 2 . o,
by the.professor) were so at variance with her own religious and moral

- values as to move her to a passionate defense of her position. This ..
LT - .

‘defensive reaction was, certainly, -the short zln reaction, wthever the

imﬁact of this exposure to different values may. turn out to be in the

v
*a

‘long run. There was a third way in which potential influences were

o R - : . o
blunted by her predispositions. Whereas feminist students perceive, or

L ) { . -

N

" perhaps even exaggerate, manifestations of chauvinism on the part of some *

v
&

male professprs, this traditional student hasla high threshold in

encounters with chauvinist attitudes. In discribing.the interactidn. of
‘a male professor in a co-ed class, she defined as“"just kidding" what

another student would certainly consider to be sexist remarks. ._Percep-

tion of sexism heightens indignation and thereby feminist values, whereas

°.the;§ame'béhavior;defined as "just kidding" left our student unchanged.

B

o ' S : : . v

ERIC . . BN
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. Undecided, Case 1 (035) ¥
' _ ., a

..
. 4
; A, is the daughter of a successful businessman, a college

%
graduate, and\a full -time - homemaker mother who also finished college

8
8 —

The family’is Jewish. L o : T
A.'s ideal l\fe\style would have created no/problem for her~had

she lived in the 1950' She'd like to marry a man of“her faith a

S~
good provider, have a house as nice as the home of her parents, raise

kids ih the style in which she grew up, have nice clothes, be able to
entertain on a lavish scale -~ in sum, follow in her mother s foot-

steps. She went- to cbllege because her parents equcted her to and
N 3
also in order to experience a new way of life. ﬁ
' "I pever had any plans or ambitions When I was younger and I .

alWays thought I was supposed to. Everyone I knew in high school had .
,some goals and I thought I,should have one too . . . but I ﬁever knew

FRNG

vBat I wanted'to be and I £dlt weird‘about that. No line of'workgever
l'appealed:to me. My.parents tried to reassure me by telling'me'that—
- college will be the place to decide." -
College proved disappointing in several respects Since her
only motivation for work is the financial reward, she thought of some
lucrative business career.A She has done well in math and computer
science, but if frustrated by the:liberal artsvrequirements and emphasis
of the college. Most of her<courses‘she found boring and, if she had )}w
the push, she would transfer to some college with a vocational emphj:}b -
*  But, beyond thlS, she doubts that she has the aggression, stamina, and

dr1ve to do well in any business career. As to.other possibilitjies, » .

Y
&

111
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.8he doesn‘g want to worklwith peopleg-likesblittag children but

-~

N 1
'’
~

wouldp't want.to teach them, can't talk.in front of others —- in sum, o

1

- can't see herself really dedicated to any particular line of work._ iﬂdi_

*V ‘The most. absorbing foature of college life is socializing..
She did not date: much in igh school and’ hoped to find grehter oppor—.
tunities to meet men in Gllege.'-Social life, going to parties,
drinking some, going to fraternity houses, is what she enjoyed most

A}

about her freshman. year. She has not ‘been successful in establishing

. a long—term relationship with a many p;itly, she thinks, because she

is traditional about sex. She'd like ‘to remain a\virgin until )

marriage. She likes the kind of man who takes control of a date but

-

doesn't pressure her to have sex. She was shocked and disgusted by

casual attitudes towards sex of a roommate who would get .a’call: from

a man at 2 A.M.ggrab her diaphragm and run out for a date. s

~ She was also"disturbed by her classmates' talk about careers:

"The girls here seem.to think that hanging out at the’country club

k]

“is a waste of time;""Much as s%e was annoyed by this attitnde‘and by

the feminist sermons of her English professor, she surmised that by
the‘end of the year, her new environment has exerted some influence.
"These discuss1ons opened, my eyes to new.ideas as to the country

club, "_ For .example, she realized that she doesn't really like\sports.s
and might get bored just sitting around at home doing nothing. "I

don't want to spend my life shopping and redecorating the house." She

thought that perhaps part;time work for her own enjoyment rather than -

r'S

building a career might be a solution for her. A ' “

. - Most of her friends are the partying kind but some are also

-

more serious scholars than she is.

’ T :



~

b

o« College eXposed A, to a wide; range of values - feminist, ¢
' . |

academic, sexual - and this exposure aroused some anxieties. More— .
F.

] over, she gets upset about disappointing gfhdes.; The major way of
2oping is to telephone her.mother. (She once;phoned for advice on -
what to- do ‘with a spider in her room.) She makes 50ur‘or five long
distance calls Weekly and is invariably reassured by her mother whose‘
viewais that she is doing- well enough and, in any case, "the most ¢

/important thing I can do is to marry and have a happy family life.

A. agrees with her father that her emotional dependence upon‘her
mother is excessive; much of what her father thinks she learms from

3‘.;3

her mother because he 1is more reserved : -

A, illustrates the plight of“a more traditional person, deviant
in this college milieu. GeneraIly, A, is the story of the problems of
being "the lasg_tggive up the old and to take up the new" in g society
with shifting gender roles and sexual norms. . ' +

| The reaction to the culture shock (e.g.s classmates bent on
careers and disparaging home and country club style of. life, feminist
. - -~
»professors' sexually experi§nced dorm mates) was at first a defensive
¢ rresentment. She gets angry, she said, when others'trv to force their
ideas on her as, for example,ﬁan English teacher whose interpretations

. o -, .
were always slanted toward the women's liberation vwiew.

-.All°'the dame, after the initial resentments had subsided, she

some of the new ideas have influenced her. The feminist

Egglish professor -who aroused her irritation once invited the class




. B . . c‘ |” ’ IS .
to he;:home. She now realizes that a woman can be a college professor,

be married with both husband‘ﬁhd wife working, have a nice apartment,.
and seem to be pretty happy. Sarcastic remarks by some classmates

about country club" life made ‘her wonder for the first time whether,

v // SN
°in fact, that is the life she wants to lead. The sexual permissive—'

-ness hasn't shaken her hope to remain a virgin until marriage, but not
Y
. without some'attending anxieties about this sphere of life. She
‘ﬂ

volunteered the rtmark that college had exposed her to different points
/

of view, and has contributed to her tolerance and maturation. Though

”, \

she, doesn t agree with her, she is quite friendly with a feminist girl

who wants no marriage or kids. However, of all her classmates, she is

’

closest to a friend who shares her traditional views. -
: s .
The disturbing (and perhaps also the potentially stimulating)
N . . - LT * )
impact of college is blunted by the constant‘reassurances“of her mother
‘ S - : . -
whom she phones long distance W@Enever she feels anxious.

[ R L S e S S
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Undecided, Case 2 (128) T

» - ) ' - . . .

.

N B. is the daughter of «a professional father,’employed‘in' ;
A\

‘industry,\and a mother, a college graduate, who stopped working after
» ;'marriage. The)parents arz toreign—born and - Catholic.ﬁ o ) 'ﬁ;l
Both in 197;§and in 1980 B. checked' ny wish T did ‘know what
‘I wanted to do after college" but I am quite undecided at present."

At both periods a business job was " the only occupation she

I
™

considered butafelt uncertaln about it. -’

v

‘ o
The confusi&h felt at the start of the SOphomore ‘year could be

traced .first of all, to a certain disappointment with the college.
This urban college would ‘oot have been her choice had her protective
European parents not insisted on her living at home. She was initially

overwhélmed by the impersonality of the, college, having come from a i f';
“« gmall, intimate high school. She hadn t expe{ted and, indeed, was -

dismayed by the libefal arts and impractical &haractEr:ot the'college.

. - AN

She had always thought of college as a preparation for a vocation.
Neither prosessors nor counselors to whom sfe turned‘for help gave.her
any direction. She was irritated to hear their suggestions that any
'major-would equip her equally well for the graduate school of business:
The logical major, econonics, was.discarded because she found her first
lcourse too abstract and boring.. Thus;”the,first year of college failed -
to clarify requirements for business or any other occupational goal
On the whole, she was somewhat disappointed in her professors (to none

of them did she assign the highest of three possible scores in filling

out our evaluation blank ) and d1>h° tened by her grades.




s

@

. when marriages appear-so fragiie. -

\

B. scored. .as "moderate" on»the index of career saliepce and
L N .

the score u%douhpedly reflects her persistent confusion about the
'Y - .
future, On -the one hand her mother, to whom | she feels very close,a

-

stresses the impoﬁtance of a career, having ‘herself been disappointed

A
¢

by herffailure to pursue some occupation. Her father, on the other
hand’ would be very. happy if she marriéh ‘young because he is eager to

have grandchildren. She hérSelf feels that a career is important for -

financialtsecurity'and to ‘have something to fall back upon at a time

B »
%

’
All the same s having had to commute, hold a part ~time job *

durin§ the second ‘semester and work in the summer created so much

) pressure that she now views work more realistically and is no longer

/

* sure that working hard is really necessary for one's self—esteem.

4

° " 1In desqribing the college environment, she places herself as a

(A

/niddle-of-the—roader'between the feminists,.whom she finds irritating,

and the traditionalists. She credits the first year of college’ w1th

£
Py ‘ 3
’ i

making her more "intellectual," not the course work but because of

.

. . o
contact with so many informed, articulate, and in%
closest female fr1end however, is not too academically involved and

also wants a family and only part-time work.

She is both worried about her lack of goals and helpless to

. make any plans with so many unresolved issues and so many contingencies.

"AJ_She is not sure where she'll live, she hates the city, marriage is more

[N

appealing this year as she met #ome classmates who are married. Her

~

desire to have‘children has also increased and it will be hard to com-~

bine marriage and kids. She read that the;d}vorceriate is higher when

‘L
\‘*'ﬂ
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wives,ﬁave careers because.this may be damaging to male egos., -She is

r~— . ~.',.
not sure she wants to attend graduate school. - h
e , Lo ¢

- -

Ba?s indecision about Herfoccupational choice appears to have

its cause in an acute ambivalence about future life&styles. Her admitted-\

worry about the future testifies to . concern about these issues.

, .' - on- the one hand, perhaps under her mdther'sﬂinfluence, she had' j L
always felt that work was necessary to her self-esteem and that she would

want financial security and an occupation to fall back. upon, with marriage

\

so fragile‘an,institution in contemporary.society. In 1979, at the begin-~

-

ning* of college, marriage, and especially children, seemed remote in a

far off future.

The other side of her ambivalence stemmed from a certain dis-

&

appointment with college. Because she finds no intrinsic rewards from

her intellectual pursuitsa the burdens of studying (combined with a
A . N ‘ .‘:" . ‘ : N ‘ . . : ’ .
part-time job) appéared excessive and raised doubts about the worth-

whileness of a demanding occupation. She, in effecﬁg now wonders

whether hard work is a goal worth striving for, Whﬂgher as a product

\

of these doubts or for more positive reasons, marriage and children are
~less distant and more appealing in 1980 than they wegre:in 1979 This,

in turm, raises the whole setkof problems involved.d;ncombining work

+

and famk¥§ life. s
, . . - |
A diminished motivation to work and the ambivalence this

created appear to account for this "undecided" case.
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U Utb«idedL“Case 3 (216) S ‘

-
-

. ' . d\»—/ F} ' PO :
. - C. 1s a daughter of a Japanese father'and a Protestant Caucasian
mother. , Both parents are-college graduates. .

T

This case demonstrates that an "hndecided" scudent neéd omot %,

necessarily be ‘a disinterested ‘one, with a disappointing academic record

for the first year of college. Neither need she be traditional in

)

life style and, hence, indifferent to occupational choice. Nor, again,

-, are "undecided" students characteristically those who did not undergo
P 3 .

any personal development, describing the first year of college as

-
g '

uneventful. : N

C.:ﬁorked hard and received the“good grades she had expected
to get at entzance to college.’4 ' . '

The d;%ficulty in deciding on a ﬁajor andloccupation stens;
first of all, from a set of conflicd§ pertaining to occupations per se.
We shall presently also describe her conflicts about life style prefer-

~ ) . LY
ences and obstacles these broader ambivalences create for a conclusive

,

occupational choice;A -

‘*.The choice of occupational goals demands a price because not‘all
values can be maximized by a given occupation. ' C. wants '"hard money"
'but also has some vgrandiose ideas about saving the Third World," that
is, doing sonething sociallyjuseful. A-similar conflict exists between
an intrinsic interest in a field of study and its practicability,‘i.e.,
Aavailability ;f‘jObs, the competitiveness reduired to-achieve success
in that_field, and the like. For example,_she enjoys playing theAflnte,
dancing, writing poetry, but she fullyerecognizes that she lacks the

drive, if not the talent, to achieve success in sSuch chancy careers.

\;,"

'L
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copflicting pressures within her owm

) She has been subjected

: famil§ which is meatly split: her mother (botanist, who, lacking an -

‘advanced degree, works part time at a university) and her brothers
N c

urge a major in natural sciences; her father,_ thoug% not nearly as

‘ . IS V!

close to. her as her mother presently is, stressesahistorical and social .

x

tudies, with an interest in people which she herself resonates. She
did consider math; because she had enjoYed it and has done well in -

high.school.: A very unsatisfactory‘male”professor turned her off math

. : , . ' ./ -

as_a major. On the other hand, a course on Urban Crisis. was so very
. , _ . ; » C

interesting -—~ "not that the professor was that great ~- the reading

_and class discussions were exciting - that she thinks she may major
s

in Urban Studies but 1s not at all sure that she will work in that

field. She has reJeoted a math-science orientation for working with

people but the particular occhpational choice still eludes her. of

A

course, she volunteered, having a father_who is an urban planner may

have led her to romanticize this field.

‘

o Dilemmas of occupational choice pit intrinsic interest in a
field against financial:security, or service to society. Paradoxically,
S . . R o
some non-college jobs, including one in a day-care center, created more

uncertainty precisely by opening up new possibilities. She was'proud
to discover persomal resources of skill and assertiveness she had felt
‘herself‘lacking in the past, and the_pleasure;of workingawith‘children
was a "totalbturnraround of my personality."- The elimination of some
majors, such as math, did not bring her nearer to a decision in the

light of these new, but still not compelling enoush, optiors,

e .
So mucly for ‘the indecisive attitudes towards various cccupations.

N
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\ .The major cause of her indecision is probably roeted less in

v .
2

the foreg\ing conflict than in ‘some basic ambivalence about future life

/

istyles A major socializing agent, her mother, changed radically her

S { own- phiiosophy of life, perhaps in the light of the likelihood of divorgce
v )of c.' s:parents.» c_ was brought up very traditionally to-bela wife ‘and
d a»mOCtht She had rebelled against her mother and’insisted’thatfshe
(; may hot marry-andiwas even less interested in having-children. i )
LS . _ .

Marital tension and mother's disappointment over her aborted

B
-

e;reer led to her more recent assertion that! she regrets having sdcri-
A,- ficed her life for her children and is now urging her daughter to go
,to graduate'school, prepare for a significant career,<and not to be
too concernedrabout having children. The - relationship between mother
and daughter has improved. But just as hé} mother1began touplay down
marriage and tamily life as.the ideal goal for her daughter, C., under
the-influence of her closest girl friendrand her own experiences in the
day care center, began to thinh more seriously of marriage andJmother— o
“  hood. - Her muchfadmired married but childless career-committed aunt - o "
who had served as a role modeltis still an4excellent sounding board
and best friend, but C. had found out that her aunt's childlessness was
not voluntary. ‘ _ . : : -
&evertheless, C. still has, as she put it, somelresidue_of a
ufear\of marriage,"ithe fear that marriage might disarray her life and

eliminate options to do anything else. "C.'s high school boy friend

wanted to cohe east with her, .but she wouldn't want such an intense

£ M

involvement: "With a boy friend either you are happy and distracted

’

from school or depressed and not interested in school." 4

LY ? ’
\ a M
H

—




forxall her residual "fear of marriage," the prospect of family life

t o

and motherhood is increasingly appealing. But with this appeal comes
the realization,gf alr theilorrisome complexities of combining family

vlife and work.. EE " e

Summa

C. was a hard—working student who performed.well academically,

‘C.'s attitudes at the start of her sophomore year are in flux.

found an intellectually exciting subJect in Urban Studies, and testi-

& [

fied .to growth in experience and self—confidence, mostly as a result

of jobs held thﬁbughout the college year and_in, summer.

This perceptible acknowledged development did not bring her

any closer to an occupational choice. If some di pointing courses

.

helped her to eliminate a field, other experianc@s added new possi-

hilities. But no field offered a compelling appeal, combining all the

values she hopes to realize in an occupation: intri sic interest,

financial rewards, service to society. Various members of her family
rooted for different;subjects and her only step closer to a decision
‘'was an incr%asing inclination toward people-centered rather than

A

-strictly scientific fields. . s

>

A moré basic source of confusion was an ambivalence about‘
marriage, motherhood, and work. This, in turn,.reflects»some'mixed‘
feelings about each of these components in‘her futura_life, The
ambivalence about each is exacerbated when she weighs problems of
combining all three, éraduate school, timing of marriagé, timing of

children, loom as nearly insurmountable problems, making an occupa-

tional decision especially difficult.

™~
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. ' Undecided, Case & (010)- S o~

W

D. ts a daughter bf Jewish parents who emigrated from a Middle

S N\

Eastern coﬁhtry. -The father is owner of a bus%ness which also employs:
-~

‘hes two older brothers. Both parents are high school graduates.
s I'e

r )

Not knowing what her major and occupation will ;be was, she ..
N v - -
explained in, the 1980 interview,'"driv1ng me crazy P ali the more go
¥
be&ause she is: surrounded by classmates who appear to be all set for

2

significant professional tareers. . - R l P
> " , ' ‘
"D, is a member of a traditional ethnic-religious community and

l\

jdespite her sophomore year/residence in the dorm, spends every weekend

with.her family and maintains close ties with clas‘mates of her parochiall
lhigh school, many of whom attend‘various:colleges in this city.
‘ D. portrays with vi#id humor the”dontradictory expectations:her' A
‘family has' for her. But ror all this clear percepti%n, she remains a

¢ ' -

_ . . .
child of this subculture and cannot'extricate herself -from this net of
. L i . : | .

~

\» v

irreconcilable, goals. - N |

| L i _
Her mother wou}d;like her to be manried at the early age of 19 -

or 20, traditional for the old country. Yes, D. mocks, she would also

.»a'like abcareer‘for her daughter as a two—day—a—week thing that nrings

in a lot of money." Her father asks her each week whether she has

finailyndecided;on a practical major that would lead to a worthwhile

cecupatioh. "He would.likeglam‘or medicine.” This pressure makes

herlnervous because, she reélizesythat with two hrothers in business,

"I'm the only hope ieft for a professional in the family.'" But her *

father takes. it for granted-that, whatever the cccupation, she will

soon marry and raise a' i milyi.
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«

D. s attitude “to college s completely pragmatic.A She was _b

y T .

7 -
stunned -to realize that some classmates ‘took courses for 'pure intel-

PR

"

lectual joy.' "If I had ‘room for .a course that s not. part of my major

}%7' vor something I m planning for a career, I d take -a gut course to £411°

..

up my schedule,'-shevsaid, explaining herxamazement at a classmate s
. ) - i _ . . ’ . . . - ) .. 1
E choice of a difficult geﬁfticsfcourse "just .to déarn it." )
Her‘indecision abeut future,occupation is'a:constantgworry'to '

- ‘her and she has made & real effort to samplg’various courses to resolve

o
K} v

this problem but vith no success._ She has eliminated various fields
because she has found courses too difficult or- too boring, or leading
to;occupations which will demand longer,graduate and higﬂ pressure
ftraining than she wants for herself An ideal would be a good business
- o position right after college, but“even there she has no specific ‘ \\\\
business in mind and "that s what kill; me.' | |
A ;ecent reaction to this indecision. has been to return to the"
v trﬁditional expectations of the ethnic religious commnnity of relative§
.and friends. Some of"ﬁer classmates have become engaged. D. is quite
explicit about her motivation. She has become increasingly aware of
problems in combining work and child—rearing. "Maybe I feellthis way‘"
she perceptively‘remarked, "because‘I'm not sure of my occupgqtional and
SV ’ career objectives; because I‘don't knov what'to do, children appearmas
;h ~a-higher level of priority." hHer mother's life as'a homemaker with
her committees and projects-no'longervseems"as empty as 1t did~a year
_eanlier in the freshman interv1ew, when she sa1d'w1th some. derision-
‘ - » L i

'Wy mothef“probably wakes up every day and says to herself, ‘What am I

going to do with myself today°'" "During my freshman year," A. concludes,
-

i . R N
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T
‘"I_used'to;thihk of{a‘career as souethingfexotic. fit uas like I'd see ™
\ ,..,;;§omethiug as a‘movie,_ I Qould see a gicture of>myselfhout there.v Now
; oI know I don't belong“in that movie."L]D. recentiy realized that she

would fee rleft out if she deViated.tlo far from the norms of her com- L

. munity, thou h she might/still be something of a rebel, she thought,

for example, .by having'herd:ids a bit later than the average. ’

Summary N B

.

Despite earmest efforts~to find a major, D. reports with a touch

ot . - & : - ’ .

‘ of desperation her current state of total 'uncertainty. Since she views
3 : - . . ¢ N . )

the major as a steppiug stone to axfiual occupatioual choice, she dié=
d _ carded biology,the oﬁiy suhject that aroused some intellectual excite4
meut, because she saw no future in ‘such a major. The other subjects
SN : were. either t00o difficult, or too boriug, or 1ed to occupatious which
required more graduate traiuing and effort than she was williug to invest.-

D., for all hér moving descriptiou of the contradictory expec-
tations of her pareuts for her (especially her father), is herself
caught’ in those dilemmas. She has eutertaiued fantasies of a well-
paying and even an esteemed professional careerJ Theyfamily is not
immuue to society's values of upward:mobility and affiueuce in their
hopes for D. D. herself entered college feeling somewhat disdaiufui '
of her homemaker mother. But, with all this, she is a member of'her"
ethuic community and subject to its norms. Althougthf yiews herself

h ~as somewhat of a rebel (in her standing up to the family‘wheu it comes
to the guys she dates, in becomiug more,tolerant asithe esultfof her

coklege etperieuce of different values, e.g., pre—marit 1 sex, smoﬁing”\,

pot, thopgh nft the femiuist movement), she is sufficieusly 1utegrated
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in her ethnic milieu to admit that her mother has given her a real

- complex" wfth stories of her girl friends ma;;iages and engagements.

®

"It just scared the hell out of me, that maybe I wouldn't be able to

get married," that is, if she delayed marriage. She would iike to
hdve some time with her husband alone before having childrenlandrstill

feels that a career is an important insurance in case marriage doesn't

_work out.

These cross*pressures depleted her motivation tQ id@est time
and effort in graduate study ‘and thus eliminated poéSible occupational
choices that would require such an investment of effort. The failure‘

“»

to define an occupational goal thnew her back upon the traditional

‘life style supported'by her milieu. As rationalization, or as expres-

.

sion of her own values, temporarily rejected, she now tends to return
to the fold, asserting that children need maternal presence and that
her mother's life with her "committees and projects" after dll is not

as dreary as she portrayed it in her freshman interview.

9
P
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Undeci&ed, Case 5 (097)

+

E. is a daughter of Catholic parents, her father a business
o : : '

executive with B.A. degree, her mother a homemaker, a high school
» :
v_graduate. E. hak two sisters and a brother.

Her adolescent fantasies‘of futurgsﬁife ranged, in order
from garry;ng-yoﬁﬁg and'haVigg a large fa@iiy to becoming a movi:\\\
star,”and'finally to cﬁmbinipg a career with marriage and delaying
childbearing until- she fglt firmlg\eé;ablished fn her career.

| Herlparehts expect Her.to have a career, taking it also for;iﬁ.

'graﬁtethhat she .will marry,ustay home with young childrenhand then E A\
return to work. Family life is taken so much for granted that the

o 3

emphasis at the~present time is on a career. Théy tell their dadghteg
that she is a bright and capéble person and should put he§~talents tof
some constructive use. "My parents," she smiled, "won't throw in:my

That ‘ :

fgce»eheix‘baving spent $40,000 on my education; ghéy would expect me
to be more than just 'a housewifé, because that is what my mother“is,
but underneath they expect me to do sémething responsible in the
world, -other than just becominé a wife and a mother." E. wholeheartedly
agrees with them.

Of all her high school subjects, she liked English the most
and was encbﬁraged'by one high school teacher and schoolmates to
bélieve that her poems and short stories were superior. Thé\girls she
hung out with in high school "weren't af{iii_jf b;ing mental" andy
intended to enter good colleges, got'gust to find a husband but to

prepare for professional occupations. As far as dating is concermned,

she did go out with several guys, with none of them seriously.
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Upon entering college she became anxious and confused (Mfright- o

a -
-

ened" as she put it) by ;ll the pre-med and pre-law cIassma;es,'so v

) . . . o . . . . . ' :
strongly motivated and firm in theit goals, all the more SO because '

they felt that an English major is dimpractical. She fe%ﬁ inferior to .

.these classmates and in order to allay her anxiety, sought out an

a
.

. . > X
‘ advisor in the Guidance Department and tried out courses in other
=

R fields. The reassurances from this advisBr, from some other classmates

with similar "impractical” majors, and from her parents, who felt that

Y

. " . a liberal arts education is a sound foundatioﬁ_fo:'any occupation, ¢
helped her to stay with Eﬁglish as a.major.

Other college experiences, for ali their broadening effects, =

«

merely increased her occupational uncertainty. She was mever interested

in making money but considered advertising as- a poséible field in which
her English major and writing skills could be utilized. But she had
joined the Catholic organizatien on campus and ‘that aﬁakened her interest

. . 3
in social and political causes. Now, contrary to her father's view,

- adéértising is definitel& exciuded.‘_"Advertising is creative," §%e
# remarked sarcastically, "but it is creating éarbage. Setting‘up an ad
campaign for some shampoo, 1'd feel that I am Polluting gﬁe Qorld “
rather than reforming ic." |

The reawakening of her "éocial conscience" is-réflegted also
in her growing support of feminiétfcauses. She is coﬁfoftable with
her two feminist classmates who had a major ¥ole in rais;ng her cdﬁ-
sciousness e&en if her anti-abortéén stand makes it unwise té join

. : , 7 .
the women's collective. She hopes to work within the ‘Catholic cHurch

for the liberalization of attitudes toward women.

e
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E.'s uncertainty about an'oécupatidnal goai does not derive
X from any ambivalence about combining a career with family life. Per-
haps becauseeihese gtoblems appeéf distant to her, she feels confident

v

she can solve them w;th the help of .a sympathetic énd cooperative

<

.7

husband. She is enjoying a loving friendébip with a Jeﬁish'fellow

: : ‘_)scudént who dgéén't ﬁressure her about sex, respecting her religious
/ . - o ‘
beliefs without sharing them himself.’ Though marriage is unlikely,
1 . ‘ . )
he made her feel confident of her ability to 7elate to a man. In her '

" parochial high school, her career-orlentation |was somewhat deviant.

“

But collegé has not only made her ¥eel less of a deviant, ‘it has,

fhrough the influence of claésmates; reinforced her'feminism; career

ES

motivation, and éocial concerns, without shaking her religious beliefs.

4 i

If.only she .could discover how,. in whgt'occupation, she could best

channel he:.motivations!

» - . . . ‘.
3

Summary . . A2 : » i

E. 1s a devout Catholﬁh, brought up by “Supportive parents who
. - &
emphasized. the importance of combining family 11fé .with a career. E.
has shared these career aspirations witgfut finding any suitable _ ]

. occupational goal.

‘

.'s career drive does not spring.frod any specific intellec-

tual or artistic interest but from her gemeral philosophy of life.

&

~ The problem arises because the only subject thaf aaﬁé;ls tb her,-an“'
one“she was strongly encouraged to:purshe by ﬁer=high.school teaéher,
is Engliéh. But fhis subject has no clear vocational prospects and
her interest in writing is not compelling eﬁoughito'maké her risk a

1

career &z a“ creative writer.'

eﬁ . v‘

-
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of a social conscience and a desire to dedicate her career to socially

“directions.

I

, .
~ .
. * .
.
-
.
.

Her earnest.expl?rations of other fields were cut short by

tte

"disastrous"‘grades of.C; a shocking defeat to a student with a

» straight A high school.record. Possibly, what she described as an V~J

L4

»inadequate science and math preparation of her parochial’high school

L

‘has led her to abandon in premature disCouragement fields Which might

~

have eventually engeged her interest. * . : Ay

reg

Some persona1 developments, positive as they may be; hl d,;

paradoxically, the effect of inc¢reasing her indecision. The awakening

«

I

useful ends had the effect of ruling out adVertising. A certain thirst
for widening her 1life experiences by w?éking in some foreign counE@y
even at the cost of delaying éraduate school, adds to her uncertainty,
becanse the desire to define her occupa;ionalvgoal is strong. Sﬁe :

\

admires and envies classmates who are sure of their occupational
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Conclusions: The Undecided

=

’

The majority of the "undecided," the students who were equally

]

3 T at sea about occupatjonal goals in 1979 and again in 1980, share a
number of characteristics. To begin with, they tended to be‘tradi—
‘tional in their life style preferences,” scoring as non-carder cases.

.”Moreover; whatever their high school grddes, they lacked intellectual

.

¢ -

interests and entered college with e;pectations’of wider social and
generally “1i£e" experiences rather than:of scholarly attainmen:f.
Mahy were surprised and disappointed by t liberal arts'emphhsis of
the college, bemoaning the vocational irrelevance\of college require=-
. _ ments and most majors. Some wished they had resisted the lure of this
. s Ivy League college and had chosin some other institution\with voca-
¢ . _
§%x~ . ttional programs.z A few considered transferring to_another college bat
- wererpersuaded that the orestige of the degree from<this Ivy League
.u' _- college will_outweigh in their future search for jo ,the lack of
- vocational preparation. ‘

» . &

"Those who sopght advice about courses and occupational direction

from their.proﬁessors:were disappointed because the faculty reinforced

PN

the importance:of intellectual'valuesdand'failed to clarify specific

¥

Lo

"i;vocational implications of various subjects. | e
o None' of the undecided" took her uncertainty lightly, for all
the disinterest in careers. This“was a troubled group of students.
Not only were they confronted with strongly motivated classmates in
Fpursuit of firm occupational goals, but even the traditional women have

now internalﬁred a set of values that requires some dECllenS. The

Y
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shared new norm requires fha; every college woman, whatev&r the family

-

income, must find, uponkgraduation, some occupation and experience
economic‘independence as* the indispensable basis for self—confidence
and self-esteem both inLthe present an§ as insurance for the future.
Seafching as these studeéts did, therefore, for some major
with a vocational po;ential; theégeliminated>at the ou1?et professions
which required arduous graduate training and a sﬁbsequent life-long

: commitment. They were also easily discouraged by an dhsatisfactory “

~grade in some trial field, all tﬁe more SO becausg-they derivedhfew

s

intrinsic intellectual rewards from "purposeless' learning. An occu-

pational goal occasionally stimulated a."steédfq&t“ student to redouble

her efforts after an initial C+ or B-. The‘"undeaidEd," lacking that

incentive, felt that they were pursuing a fruitless sampling of courses.
Another factor hinderingiTZZupational decision-making was the

proﬁlem of selecting an occtupation which would be compatjble with

familial obligatidns, as, for example, one to which‘a woman could return

after a prolonged withdnéwal.for childrearing. Since the ''undecided"

gave priofity to family life in their aspirationé for the future,'thgy

" had less stake than_the career—cbmmittea>s;udents in minimizing tﬁe."

probleﬁs inherent in combining family life with werk. if anything,

they emﬁhasized the irrecopciléble dileﬁmas of such a combination.
Parental inflhen;es contributed to indecision by their excep-

tional ambivalences. These influeﬁces Aiffered for the "steadfast"

and the "defectors." The parents of those two groupé (both parents

or thi’more influential of the two) generaliy set high professiongl

aspirations for their daughters. Tor the "undecided" the umessages
P1re k .

s
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conveyed by their parents were ambivalent. Occasionally a parent

N

reassured the worried, undecided daughter by stressing the baSiC\impor_
13 -t
tance of a happy marriage and, conversely, the secondary issue of the
_ -choice of work. Much more frequently, however, parents were ambivalent.
- ° . ' r‘

Thus, one father, whose first question to his daughteghfurning home
A

from the dorm each weekend,&as, "Well, have you decided on séﬁe p%actié
cal major?', took it for granted that she will marry_young: He kept
reminding her how eager he was to have grandchil@ren. ‘A'mother's~attii
tude was mocked by her dadghter: "My mother would like me to have a’
career as é twd—&ay—a—week thing that bring; in a lot of moﬁ§Y-?

. Xnother'fgfher who suggested a career in me¢iqing»or law to his dé&ghter
expressed’conbern about his daughter's lack of sufficient contacts with
eiigible.men. He warned heér about danger§_3£7delaying marriage.

These contradictory parental messages had é paralyzing effect
on the daughter because they required her to seek "occupations which
could somehow reconcile these diverse values. - N
Parental contradictions were all the more influential because
most of the "undecided" sze either admittedly'overdependenf upon one
or both parents, or were stili wrestiing with the issue of ﬁover— ///f/ﬁiﬂ
protection' and failing to attain a degree of emancipation from the
family exhibited; for example, by the "converts.” Perhaps thé ethnic
subculture which made for traditionalism of the "undecided" also
dictated family controhs, as in the case of t student chafing under
%arental demands that she‘live at home, )

We noted that the "undecided" were reldtively estranged from
y

college  peers and continued to maintain their most significant ties

Q . oo . : '1_3;3
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with high;schaol (édmetimes parochial school) friends who were attending
Fa . other city collégés. Thiélestrangement from coliege classmates éaé

vividly described by oﬁe student whe felt "emotionaily intimidated by

all the girls who séy, "Yes, I'm going to -be a doctory" 'Yes, I'm going

to law school, ' 'Yes, I'm a psychology major.' I feel envious and full

of a;; hearing these girls. It's like the confidence gets §apped out

e of ﬁe.V

This rel;tive isolation from éollege peer npetworks; in turn;:
may haﬁé,insulateﬁ the "und®cided” against the potential influence of
the intellectual and;feminist Q@lues of the-college.

R | ‘ This'is not to say that tﬁe undecided™ remained ﬁnchanged by
their first year of collége. The fi&e Qignettes of\the preceding pages
illustraﬁe many aspects -of pFrsonal de&elopmen;. We need omly remind
the readers of the influence of her clasémaﬁesf derision upon one

. student who had looked.forward to a life similar to her mdtherfs;‘_

centered in her homle and the country club. This student,”having at

first defended her vision ofla good life, eventually realiz 4 that she
Al ‘ K

o

disliked éports and found other features of her projected Zife style
. . \ ‘
less congen§a1 than she had originally recognized. Other students
¥ ) .
testified that they had profited from college contacts with diverse

values if only through having grown in tolerance or attaining a more

voluntary .and rational defefise of their own hitherto tacitly accepted

f
views. " :
The majority of the "undecided" were neither intellectually
Xa
“ ™ AN
impassioned nor were they career salient. This may appear to account

(&
for their undertainty about cccupational goals. However, the "andecided™

-
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occasionally included quité § différent type of student, one'with a
strong COmmitment,to‘a iife-léné occupatioﬁ}

In one suéh case, the‘student's‘desire to be a dedicated pro-
fessional derived from her general‘philoéophf(of 1life rather than from
any éompellipg defingq intellectual or artistic interest. - Thus the .
general career drive still remains to be :7gﬁneled. True, unlike
other non-career "undecided," this student’ will not automatically
exclude an occupation requiring arduous graduate fraining.

The careér-salie;t but "undscided" students appear to be
caught in some dilemmas of value choices. A strong social conscience,

the'exﬁectation that one's life work should serve to improve the
. * - . Y N

world, nérrows'therrange of éhoices by putting stringent demands on

- aéceptéble occupagiodsi Another stumbling block_is eﬁcounﬁe%ed when
the most‘compelling i;terest‘is in'a field with a bleak odtlobg for
employment. .

Finally, some career—saiiegp students are at a stége of per-
gonal development when the most préssing thirst was for a more diffuse
experience of iifg;,e.g., work in a_differeﬁt fhgion; country, social
stratugL This.thirst to widen one's experience, prior to professional
specialization,“di;t;éc;ed some students from investing their energies
inAoccupationalJde§1sion—m§king. The process is no doubt circular.

The érystallizatiéﬁ:bf

’ . . .
activity and, conversely, its absence allows free-floating fantasies

an .occupational goal generates purposeful

to asgert themselves. A1l the same, the wish for diverse experiences
‘”“‘\\v}need not in all cases be merely a rationalizatibn of indecision. The

willingness to take risks and a.search for experiences beyond the
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.- * " walls of academe may distinguish these personality types from students
who single—mindédly pursue défined’;ccupationai go;is.
. : Y B ~— -

There is one final caveat with which we shall conclude this
sketch-of "undecided" students. T¢--remain undecided about occupational
goals 1is not necessari}y to remain static. ‘Considerable dgveloﬁmént
may take place in the individual stﬁdent without bringing her any
closer to a cﬁoice of occupation. This is not merely the case wheni

a student discards a possible occupational 1e;d bécaﬁse of a né;ly
discovered 1ack>of interest or ability. A wideﬁing df interestg.in
subject matter areas may leave ; student more confused. So can a
heightened interest in having.children or ;"relationéhip with a man
which puts expectations about the future in a new perspective.

Nevertheless,;when "undecided" are compared with "converts"
(students ;ho, having rejected an ocCupaﬁional interést expressed in
1979, decided by Fall of 1980 on a new direction), the latter were‘
found to havevundergone more significant developmental changes over

.

their freshman year. Many present themselves as ''changed persons,"

a- degree of personal change the "undecided" seldom professed.

™S
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.early defection from this plan is clearly explained in-A's interview.

list as<'very tense and strained") to entgr S0

a new occupational goal. The pressure was self-imposed--her parents assured

o . ) R . oy
. N .

'w,-'; R Conﬁertslfcase 1°(029)

» a

A. is a daughter’of a college4edncated7commercial artist father anda motheég'“

.« - d

“who dropped out of coflege and is at present serving as a secretary in her hus-

: band's small business in a. Western city.

9

A.-entered-college as g pqe4med, The'original‘choice of medicinerand an

4

3 R '

A. was an honor student in high school, with an A record in the sciences.
. ¢

‘Her interest and competence ‘In science, together with het determination to have

:’ a professional-career led her to choose the ' very prestigious occupation of .a

T

ffgynecologist.‘ This decision was'reinforced by hér.need to resist the constant

: pressure\from her father (the relationship with whom was described on our check-

& artistic ocoﬁpation. When she

told himﬁof her plans he mocked her choice of med cine as a profession "with no-

)

. soul in it." ‘She explained that the need to make certain that she is setting

her own goals and to rebel against her- father reinforced her decision to_ take

a pre-med program.

The science courses taken in her first semester in college dispelled her

5 N, . .
illusions. Not only were her grades of B and B— disappointing, she realized .

>

that she was really not interested in chemistry and biology. She found them
"mechanical, very difficult, and boring, requiring'memorization of facts,'with

no intellectual and theoretical challenge." She remarked, perceptiveiy, in her

L

- 1980 interview: !'Being away from home lessened my rebellion against my father.

My other interests reasserted  themselves."

.Having given’up medicine, A. felt greatly pressed to find a new major and

‘her that college years were meant to be carefree with no hurry for final occu-

¢

£3
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_ pational choice. A.<sohght advice from her official college advisor whom she found
uninterested and not helpfﬁl and her boyfriend, who is undecided himself. Clearly,
the seeking of advice was merely talking over her worrisome Gncertéinty. rShe

_ noted: "I'don't really listen to other people's advice."

Two’ne&ioccupatiéhal goals have emerged at the time of the Fall 1980 inter-

»

view. A. isxgéfiously considering an academic career, especiélly as a professor
of Women's Scﬁdies and, possibiy,’a career as a journalist. a

How have these occupational diregtith“;merged? "

IﬁkA's case the pressﬁre for some deéision became_inéreasingly strong és her
femiﬁist consciousneés ‘ determination tg pursue a life-long occupation have
been enhanced by signifi::::\gersonal developmenE during the freshman year and
,the summer internship in Washinéton. Priof to coming East to college, she was
interested in women's issues but "vgry family-ofiented," hoping to get married

right‘éfter-college. Now, she is determined to delay marriage until she is
. : ” . ,
- established in her céreer, perhaps at the age of 27 or 28. -She does not want
‘marriage to hinder her graduate studies or prevent geographical mob;lity that
finding a job may demand. - |
The growing involvement in the women's movement, the self-confidence and
enjéyment éf independence, as a result of her summer internship in Washington,
combined to strengthen her career drive. .This‘in turn raised the anxiety ‘
t§ define hqg occupational goal. The same influences played a role in the
pfévisional choice of an academic career as a profeséor owaomegLQ Studies
or, leés likely, as a journalist,. - ]
A. gave a full account of her growing awareness of sexism. The Washington,
summer 1980, intermship as a lobbyist for envirqpmentaL causes provided a vivid

experience of discrimina%éﬁp against women. She felt 'she was more int%lligent

and articulate than her male fellow-internist and yet, in the interviews with
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government officials the men "looked through her" and addressed their conversa-
F ' T -

tion to her male companion. R

But the main credit for her developing concern with women's issues goes,
A. claims, to her friendship with a feminist classmate, who "dragged" her to
her first college feminist meeting and persuaded her to join clubs, attend c6n—

- ferences, ‘and begin writing on women's issues for the campus paper.
)

Her growing awareness led her to a new view of&per parents’ disastrously
seXist_ma:riage: her‘father,“a(self-dentered man and her mother, who wishes
she hadn't lived all ﬁer 1l#fe to serve the interests of others. LA. now under-
stands what her mother meant when she said that, given another chance, she might
not have married but pursued a career 1in journalism or sucial work.

. o Apart from involvement in the feminism cause, college had anather major
impact on A. Three courses in humanities and literature generated such intel-
lectual exeitement that “‘A. was fired by a new idea to become a college professor.

- These courses changed the way she now views art, literatyre, films. ?he appeal

of an academic profession is all the greater because A. disclaims an interest

in making a lot of money-?having intellectually stimulating work is her main
P

. v : .
['wish. A. made a speci oint of noting that one of her male humanities pro-
‘ . N AN
. fessors was arrogant and uncongenial and it was the subject matter that enthralled

her. However, in addition to her feminist classmate, A. attributes her personal
N growth and also a new occupational interest to another profe;sor, a young ;itera—
ture progessor who showed respect for her students'vintelligence and with whom
she enjoyed many intellectual discussions outside of the classroou. This woman /o
professor, A. remarked, "helped to integrate me into the college community."
Thus, these rewarding academie courses stirred in A. a desire to becomeva

member of the academic professibn, perhaps, in Women's Studies, She would like,

in her own words; "to write and think out arguments.and exchange idea with others

-

Q | ‘ | - 130




- y

¢
v D

on my own level." “She’would not'consider teachingwin high school. Her father
haé a'pre}udice ;gainst academics in their ivory tower, escapee from the real -
world. ’ ' : i ’
A. is st£11 conéidering, but with lesser enthusiﬁsm, a career in jqurnalism,
siﬁce her coﬁfribution to the campus néwspager g;;e her conffiz;ce in her writing
ability. |
A support of another nature, A. receives from her boyfriend) whom she had

‘met at the freshman orientation and with whom she had developed a close relation-

L 3

ship. He helped her overcome some sexual anxieties and he, generally, supgorﬁéd

¢

her explorations of future occupational plans. ' . o
. . ' L ) ‘ . {
Summary _ - . . '

The rejection of medicine,as the occupational goal affirmed at entrance to

)

collegeiis easily explainéd. The choice of medicine had somewhat shailow'roots:
a desire for a prestigious careér, some interest, and high grades in high schoo;
science coursés,'and the rebellion against the pressure of her fathe; (with whom
relations are ''very strained") ‘to enter some creative and artistic occupationms.
The pre-med college courses in the sciences proved not.only too difficult but
‘ﬁot at all interé;ting. She soon éealized that the sciences and, therefore,
‘medicine are no; for her.

The consciousE?esire to overcome her dependence upon the family and, no
doubt, some inner strength led to considerable growths of selfhcoﬁfidence, Apart
from the college, a summer internship in a Washington 1obbying organ;zation has
taught her a lot both about herselfA(that she can be aloqe) and about the wo;ld.
(that it is sexi%t). )

A. felt strongly the need to replace the abandoned choice of medicine with

a new occupational goal. This anxiety was not.at all relieved by parental advice
< «: "

“~
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to enjoy "carefree college years." Since the year has increased her determination
to have a career (and to delay marriage for its sake) she was all the more serious
in her search for alternative directions. Two significant personal deveiopments

led to the crystallization of new plans. One was a new engagement with women's -

issues, organizations;,and(éctivities. A feminist classmate served as a cc .u-

lyst. The second was an intellectual awakening in several courses in the field~*

of humanities. A female proféssor in‘diSCuSSiOnS, outside of classroom, gave A.

a tasfepf how rewardingfﬁembership in an academic community might be.: i
Y ,
‘ = :
A satisfying reIasignship with a boyfriend relieved some sexual anxieties

E4

and provided the peace of mind which, in turn, enabled her to channel sufficient

energy to clarify occupational directions.

.
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- Converts, Case 2 (050)

-
-

B. is the older daughter -of Jewish_parents with.lgss than a colleée educa-
. tion, the father a‘skilled civil servant, mother a homemaker.
_B., certain in 1979 to be an M.D. as'a.bréctitionér of medicine or a researchér,
changed in 1980 to an equally“certa}n intention to become a clinicél psyahélogist.
# Since elemgntary school, SCiences had béen her favorite subjects_aﬁd she

wanted something in this occupational area. She considéred-being a doctor in

junior high school, .en”switched her interest to medical fesearch, this because

. L ‘ v
s she spewt time at the Long Island Science Congress doing medical research and

7 _ .
liking it. .
¢ ? When she entered college she was back‘%o her original interest in being a
' doctox, because this permitted her to continue with her long-standing interests

iq\medical research as well as'hef;ingerest in people. This latter was new-
found intefest. Sh; has been under s;stained preséure from her parents to study
hard énd make good grades in high school, and their preséure led her to "paﬁic"
and develop ul;érs. Of her bwﬁ accord she had sought the assistance of. a sc?ool
psychologist with her family problems. Not only was this woman personaily ﬁelp—

ful, but the student generally discovered that she enjoyed hanging around the

_ counseling office and talking with people. Financial7se;urity is-also an

' 0

‘important value Fovher in an occupation, » N
While B. gﬁessed that. her pare%ts were the ones to suggesﬁ to her in junior
high school that she be a doctor in the future, most of their pressure was directed
l at her excelling in séhoél (aé she started in college, her fathef woulq telephone
her from work to make sure tha:’she was studying). Her mother, however, wouid

have probably preferred that she be a doctor rather than a medicq} researcher

because of the higher pay. The student once sent away for .information from the

N * Vs

Q. ' 14z




Fall 1980{ Processes of Defection

.

‘.
v .

v;Armed Forces, because she understood ‘that they paid one's way through colle&e,
;-but her parents were opposed. Her father said that he dould not see her driving f

'a truck. While her father took a traditional role in the home, he "neéver thought

-
twice about my going to college even though I am a girl." Both parents wanted

2

her to have a career.

@

Occupational Attributes and Values : . ‘
In her sophomore year this student has dropped the idea of being a premed
\ : =

_ major and, with it, the idea of going on to medical school "In her fir§t semester

of college she dropped her chemistry course which was part of her premed program.

Chemistry was a nightmare course': she was constantly behind in the course work,(

and college chemistry was just too complicated although she had liked it in high‘
school. She did not inform her parents that she had dropped the course until
much later, amd there was a "ruckus."

More gemerally, the student .attributes the dropping of chemistry to a pre-

occupation with other, more salient problems at the start of her college experience.

)

Very troubled about being socially accepted at college, and not having had
relationships with men in high school, she purposely devoted her firetisemester
to demystifying sexual reactions and, by her own admission, was se aliyipromisf
cuous. She pnrsned her social life over-zealously and as a result did ngt do

E
much academic work. Moreo#er, this student is afflicted with arthritis.and was
ill a good‘part ofiher first year.

"A specific event turned her away from the thought of pursuing advanced
medical training. .In her Sociology of Medicine course she learned how difficult
it was to gain admission to medical school. Besides she vividly recallsAreading
an article which had a significant impact on her, in which the differences

between erpectations and real life experiences of medical students were discussed.
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The values underlying her occupational aspirations have not substfantially

changed. She is now channeling her interests away from medicine ang-towards

~

psychological research or clinical practice which also will involve her with
L4 . . . ' .

children, peoble in general, and research. Whereas, when a freshman, she wanted
L SN )
tolattend medical échool,“shq now claims she wants to go on to graduate school .-
for the same reasons: she needs the security of a decent jéb. A graduate de-
gree will ensure greater job opportunities and a Qay'tq better herself generally
. through the acqu}sition of more‘kno;iedge. A new value has surfaced now. Although
'quhe charac;erizes herself as remaining ''noninvolved péliti;ally", the non-college

'; enviornment of the city.has exposed her to the suffering-of othefb,‘and she Qould

i now like to do something involving social reform,

in her role as a psychological
therapist'or researcher, - S
n ‘ J

Self-Concept . .

- L3

-
b

During her freshman year this student moved toward a more realistic assess-

i

& . .
ment of her abilities. When she entered college she did feel that, although .she
had found chemistry and physics difficult, she had done well on her biology‘AP 8

examination and theré&fore felt she could make a good biologist. However, this’

©

assessment was tinged with fantasy and tempered with self-doubt. She always K

had fantasies about discovering something{in medical research - "or something

”

like being the first woman on the moon." Mt the‘same time she worried that being
a doctor was not in fact what she might do best (for example, she was worried o
she could not be accurate enough in lab work) and that she might be pursuing

-.this particular career only because she had "thought about it for SO lbng, and

not because it particularly s%g ed her. She asked herself as a freshman: ''Would \

I have the courage to break away from this field that I've always aspired edom

L | o 144
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~In Fall 19§0 she had decided.thét she was not suited to medicine. Changes

in her self-concept that directly impinged on her occupational defection were
. . , . - ~ : o ; Co -
that she felt ”p?ysically limited," incapable of the intense and prolonged $tudy

‘required (she is only in school, she naow admits; because without it she cannot
get anywhére, and belief:ip g;aduéte educéfio; gas.been "ingfained" in her by
her pérents),.and unéble to '"'stand the sight_of blood anymo?e." ﬁér personality
is not suited Eo the life-style of medicine. 2

Self-Confidence . : o
. @ . .
\ . n

This change in self-concept does QGf répresent a'diminutioh of self-confidence.

L

New intellectual interests have given her a new career direction, and one aboit

which she feels more reléxed.énd realistic. This is a happy defection. She was

2 | ,
excited by the ideas in a philosophy course and is now able to take psycholbhy

courses which have always interested her. She is seriously considering a psychdlogy
major with a bioiogy minor and remarks that psychology is "sort of like biology

applied to people." She feels confident she can do well in psychoiogy if she

-~

applies herself. L

J

Role Partners:

Her chiology‘of Medicine professor gave her support iniher new intellectual
approach to former concern;. "I had a lot of taiks with her about things felating
to mxg;lf becausé of my arthritis. My parents had accused me of being a hyﬁo—_
chondriac when I was young because my arthritis wasn't diagnosed, and this has

4

always troubled me. I would talk to the professor about things like 'Does ome

who is a hypochondriac have™more or less pain tolerance?'"

The professor her- .
self had always been interested in these issues. At the same time, she also
encouraged the student to stand on her own.two feet, and treated her personal

1/'
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problems in a non-emotional manner.--ThiS attitude was new to the student, and one

from which she benefitted. A pale English téacher provided symﬁathy when she .

" discussed her illness with him.

.

Her changed relationship’with her parents over her freshman year altered her

~

self-eoncept and increased her self—confiden;e,‘yhich_indirectly affected her
S "deféction":process. This impr;vedyparental relationship allowed her freedom
. foAapswer the nagging question: Would she.have.the C??E?ge to break away from
her long-standing interest in medicine? Im tpe past, this relationship had'pre-
- occupiéd hér, troubled and coiored much:of hef‘approach to her life. When her
father~diécovgred that she had sought psychological help in high school his

response had been to fly into a rage, beat her, and insist that family problems

remain within the family. Parental pressure to achieve academically dimiqished

&

over her freshman year, and the relationship improved to the point that the‘
student confessed thatb"she occéSionaIly‘actually missed her parents."

All this'led to developmental changes. As a freshman; the student had main-
tained that career was importan£ to Her, but the most important thing was‘for her
to‘establish a loving relationship with a man. " Based largely'on her unhappy

. ¢hildhood, however, she felt unable and unlikely to establish a sound marital
relationship, be a gooé motbér, and reér happy children. Now, though, she feels )
more sanguine about her apilitie;‘iﬁ this area. Deépité the fact that she has
discovered ﬁéw emo;ional strengths in thesé non-work éreas, there is no‘chanéé

<

,>in her career saliency. When it comes to having a career, she will plan one.
with ”%e in mind, and n;f with the possibility of having kids." X
And although the salient issues for her in the first Semester were ones
iﬁva}ving her non-academic life, she now feels she learned from her sexual pro-
miscuity, deliberately stopped it in her secpnd semester, and now considers her- !
. self more rational and'able to care for herself both socially and physically.

N .

ey,
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~'with psycho-therapy ao&

The continuing importance of a career was:revealed in her comment that she feared
. . = . [y ) :
that one day her cdllege promiscuity would be unearthed by someone and do damage

to her career.

Summary

Three general‘factors were: included as .we have seen*in her abandonment of
medicine. First a more realistic assessment- of the Hiffipulties and nature of
medicine vis-a-vis both her stamina and\fnterests. Secondly (and college played

a role in it) a newly acquired emanicipation from parental dominance which gave

her the emotional leeway ‘and courage td act on some latent misgivings she had

~always felt about.her suitability for medicine. Finally, being committed to a

career, she needed an alternative before she could drop medicine® She found

such an alternmative _in clfaical psychology.

'_‘ﬂer interest in clihical psychology was aroused by her high school experience

ll’as by the college courses in psychology.

N -
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Converts, Case 3 (188)

C. is a daughter of mixed parentage: a native born Catholicefather; a high

*kschool graduate, an eﬁployee in a business company, and a Baptist mothef, born

in Centr;\ America with e%ght years of schooling. The mother is employed as a

skilled factory worker., —w;‘l

In 1979 C. planned to major in drama. Her parents had always encouraged
her interest in playing the piano, the %1ute and playing in the school band.
But she never wanted to be-a professional musician. Having perﬁofmed in school

f

plays, she developed an interest in an acting career. Her father approved it,

L] .
‘her mother, she thought, would have preferred something more Rractical,fi%ke

medi@ine or law. But her parents raised her_"co_gbink like a man, and to be’
indegéndent before marriage.” Her mother has always worked pa;ttimg’partly for
fiﬁancial reasons but, also, becausé she.like working, Mother often expiaiﬁgd
to,C. that if a wife doeén'p work, whe doesn't grow whereas her husband does. °
C's father is traditional in fespect to womén, resenting women in his own work
but less so with his dapghters, to the extenﬁ of approving her sister's hope’

to become an englnéer.

In high school .she had related better to boys; girls were resentful of non-

‘traditlonal glrls and had warned her about leaving California for the East, Wwhereas

her high school boyfr nd was much more encouraging about her going to an Eastérn
Ivy League college. ‘

COmiég East to college brought éignificant personal changes. The first
semes:er'é course in plg&Aproduction was so uninspirjing, the professor so boring
that sﬁg:began to waver in hef plan to majﬁr in draﬂZ. Not only did she ‘recognize
the less glamorous side of the theate;, the realistic side, she did not like the
students fho were iajoring in the theater: "I don't know, their zappearance, just



the whole psychological effect;they had on me, the &ay they thought... it was a

very closed-off world." A good friend of hers tr%ed to convince her that an

Yo
-V

-acting career_is a futile dream and(L was upset by this even though she knew -

>
that this friend had a defeatist attitude in general. ' ¢

b -

Even'as C. was becomingvdisenchanted with the theater, some experiences
were changing her in other respects. = :{"

" Despite her mixed background C. had always thought of herself as an Anglo
but upon coming to college she has for the first time experienced discriminatlon
.against Hispanics from classmates. -Thi N raised herlawareness of her ethnicity.
She joined Hispanic clubs but could not identify‘wicﬁ them comnletelp. : .

Several professors took a personal,interest in her but none influenced her _}
more than an impassioned male Spanish professor who often discussed the problems |

- of Hispanics in urban centers. His lectures articulated her own shock at con-
ditions in Nequork: "I had lived in a city all my life, but never im one like
" New York.s Just being here, riding the subwa;.made one aware of city needs--the
the decay and everything. Actually I've become more aware ‘'of the needs of poor

people."”
A course in Urban Studies helped crystallize those new'concerns. She now
wants to help others in her pos1tion wants to enter Hispanic commshitles and

educate children about their rights and opportunities in going awav‘to school.

"What it really comes down to is that education is the whole core of a hispanic .

Woman S success because\w1thout it she has nothing." "I woujdn t want to be just _7
one more Hispanic-woman who has quit/school\and I want to help othersf" A major
in Urban étudies, she now feels: will prepare her ‘for communit; organization wcrk :
in this area. '

v C. has, also, developed since coming tO,college a better relationship with

women. She finds all female classes mcre conducive to open discussion. She was
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Aruitoxt provided by Eic:

,impressed by reading in the newspaper that graduates.of women's:colleges have a

“ about Puerto Ricans, adding,

e .
. . S
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higher self-esteem and record of aqhievement.' In_fact she herself.feels more

éonfident after a year of college. She“respects her classmates, admires them

for their desire for achievement, so unlike the silly girls of her California g
high school. : _ U -

C. was classified as only“"moderately" careerdsalient in both 1979 and 1980.

- . ° . - ’ ’
ES M o -

Summagz

Casez%‘hllustrates several processes 41 conversion. The disillusionment

with her original choige of* an acting career came less from new perceptions of
(X £y . z .
negative attributes,.intrinsic to the occupations}fthan from'disappointment in

* »

the'college drama prograh. The first proﬁessor in drama she fourd boring and -

she was repelled‘by the fellow students in that major as "so up against-the
" .
wall' all the.time. Perhaps because of this disilluSionment C. was especially

»

susceptible to the discouragement of her girlfriend:who kept telling her that®

e
- Vn

she' llfnever make it as;aniactress.( JThis criticism upset her. even though she .

.

knew that her friend had a general defeatist(attitude towards life. .

a new awareness and new interests. - oo {

- 4

Kl came t an Eastern Ivy League college from California and ﬁound herself

N o

for the first time in her life confronted by an ethnic 1dentity crisis.  She had

.

ways thought of herseli as an Anglo. She.“ad never before come across the -ndga-

-~
~ - @ »

. N ) i

tive attitudes towards Hispanics that she encountered at college. éyon upon
rival, she got into an argument with a roommate who said "some nasty things

"= ety e et e N P P e .z
0f ceourse vou wouldan't agree being a Spic §ourseli

. . & -

Haviag enc cuntared this «discriminaticn, she singied out other Hispanics at college

r oG .
but she could ndt, identify with them: ''Thev were tco self-consciously Spanish.”

‘ . - . ' *
The upshot was a 'very lonely. freshman vear,”

> B "' ) . .
N I T U .
. . PR -, i

¢« Just as her.disenchantment with her original planbgrew, other events awakened

+
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A male professor of Spanish literature had a major 1nfluence upon her emerging
ethnic self—consciousness, and indirectly, upon occupational plans. He was-an

.

inspiring»teachermwho discussed at length the plight of Hispanics in American

cities} He crystallized for her her own new experiences: "Riding the subways.

to a dowrrtown . job had a big impact on me, so much povertf and decay, no one cares,

I ;anted to take all those poor youngsters home with me.'" She discussed these and A

other prgklems (the possibility of taking the junior year in Spain) with the“same

Spanish professor. - ' | .
C. is now seriously considering‘g major in Urban Studiesvas a way ofv"learning

about how to help people in cities."' She liked her summer job as a loan processor

in:Hud¢and that reinforced her interestfinbUrban;Studies;

3

This case demonstrates an interplay between a new self-concept (as a marginal’

~

"woman with aldrift towards an ethnic identity), on the one hand, and the influence

7

of a professor, on the othef. Materials in the interviews with C., both in 1979
and in 1980, raise some doubt as to how persistent she will be in her new occu-

pational orientation:: -

u



Summaries of Oéhe Converts

»

Case 4 (100)

D. is a daughter of Catholic parents, her father. an M.D. in pejchiatry; and
her mother).a cellege~graduate and a fnll—time homemaker. = Her mother'nad several
nervous breakdowns, requiringvtemporary hospitalization. 'D. referred tb her

e f fathervas being "a father and a mother" to her and her siblings.

D. entered college intending to become a journalist._ Since the 4th grade,
she nad a strong interest in literature and writing and was an honor student in

| her parochial high school.

The primary factor tnat led to rejection of jeurnalismfwas certainly not
disappointment’in college cour;es (her favorite course was on/the Novel), nor
was it poor performance, since she received A's in both English’courses. She
realized that "there didn't seem to be anywhere to go with English‘after college."
Her father kept reminding her of this fact, as did the senior'majors in English
who were o undecided about their future oecup;tionsf
| Another, probably a less important facter that "soured'" her on a career as
a journallSt, was her unsatisfactory experience on ‘the campus paper, the editor
of which gave her so little scope to improve the paperéihat she resigned in disgust.

Desnite an uninspiring first teacher in psychology, she got very interested
in the'§ubject and nbw intends to major in it with a view ofubeeomlng a clinical
psycholggist, for which.she will require a doctorate. ~She volunteered the comment
that her father may have played more of a role in this choice than she had at first
realized, with all the dinner table conversations about how fascinating his pro-
fession was; Not that he ever suggested this occupation. 1In fact, he advised
her against medicine: '"It's a great profession," he used to say, "if e woman

¢t

doesn't-want to get married. I don't know one woman doctor who has had a successful ¢

D1

<
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marriage. It's sad bﬁt'society places too many demands upon women." "father

- a

wants her.to have.a careerfthat can be more easily combined with family Fife.

But he has alwﬁys pushed her mofe than he has- hér brother; who was always so

undecided,‘qr her‘sisters‘bho'didn't dé ngarly as well in School; ‘ ) ‘Q

Df is a devout Catholic who is rethinking her religiqqs faith’under the

\impact of peer influence. She has had a nupber of coﬁflicts.‘ She supports more
3 | strongly the women's movement since coming to college but her anti-abortion stand .
creates a wedge between her and her feminist classmates. The few CathoLi;'virgins
she knows in 'college assume she is one also, aﬁd she—doés not reveal to tpém

that shg has a lover, an older gradu;fe.student. She resisted the séxuai ad—‘
vances gf thig young man until :he beginning of her“sophomorg year. He ﬁas
’pnovided strong$emotional sﬁpport for her in periods of anxiety but his diffefeni
religion and his fear‘of.commitment'have created problems"for her in their on-
again-off-~again rglationship.

In conqlusion, D's case illustrates several gemeral ideas. The defec#ion
from D's originai and strong interest in an English major certainly was not caused
by poor performance but by a growing realization of how impractgcal the major was.
'The change to psycholégy was surely the result of her father'; long~time enthusiasm
for hié own work combined with the interests awakened by her first two courses in
’psychology. | \ ) ;- b ‘f

4 . -

This case illustrates that a student with only a "moderate" career salience
has no misgivings about so major an ?nvestment as one.required by a doctorate
.in clinical psychology. D. does asgociéte the woman's economic contribution to
the family_with her sense of autonomy and power. But she described calmly the
sequential pattern ‘she expected to follow. Perhaps the future appears too
distant but there was no inkling in' the infervieﬁ of a frustration she might

Y

experience even in a.temporarv withdrawal from a profession requiring so demanding
a preparation and, presumably, a rewarding one.
. L
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x _ Finally, we witness again the high occupational expectations'that a father
"may;have for a daughter, especially if, unlike her older brother and other

siblings, she has a good scholastic record. It i{s as if the desire for upward

-

mobility for his children (or the maintenance‘of high sfétus) has to be satis-

fied by the most promising offspring, a daughter, if the sons are unlikely

- 4

carriers of such longings.,
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Case 5 (192)

E. is a daughter of Puerto Rican parents with grade school education, the

father atfactory'worker. E. shifted her QccupaEional choice from a business

career to computer programming. 4 ' L
_ 3 - \
E. attended a private preparatory school on a scholarship and she attributes

to that experience het relatively easy adjustment to college. -

. She did well in school and it was always understood that she would go on

to college with a view of preparing herself for some white~collar work. Hér

N

father has‘always'enéouraged her ambitions. He often reminded her: "I don't
want you to work in a factory and do manual work. You will work in a?joffice

doing clean work.”" The idea of a business career came to her when, in a part-

time job in a business office prior to coming to college, she realized how much o e
3 ! ) . e

/

she had sjenjoyed contacts with people ands her skill with numbers.

- Upon arrival to college (whfch was not the college of her first choice) she

was disappointed ‘to disterr thfft\there was,no major in business. She considered
Sp! , 5

transferring but a woman with whom she Dncame friendly, her English professor;

v

dissuaded her from leaving. K
In searching for'aﬁEernative majors, she tried a variety of courses, each
with a possible practical occupatidnal goal. The experiment with accounting

b €
ruled out this field because she found the subject both boring and difficult.

2

Economiés and psychology were inter sting but she decided to keép up these

interests as intellectual hobbies/because she felt that she found what she was seek-
ing in computer science. She was prompted to give & course in computer programming
a try, having enjoyed such a course in high school. She "loved" <«he coilege

course, felt a great semse of accomplishment whenever, having worked bard on a

program, she actually nade it work in the computer room. She knew that the

@
b
i
c




0

, .
. : . ’ ) ‘
\ t.
.

~

/ : )
, that she could,

field offered good job opportunities and upon‘inquiring, foun
R .
indeed, major in computer science, taking some cours@s in t

4

> engineering school.,
1

E. has a boyfriend-sympathetiC'to her career aspirations. Their relation-
ship is serious enough to lead to discussing marriage“pffer their completion’
of college. She is committed to working and wouldn't want to hang around the

house but, if anything, she values family life and rgsponsihilitags to young

. children even more highly-—"éo I'm going to have problems," she concludes.
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Conclusions: The Converts

The converts present two theoretical challenges. We need to understand wh}
- they turned away from their early Sccupational plans,. a change th;y share with
defectors. But in cogtrast't; defectors and the undeqided, ‘the converts found k
a resolution of thgir uncertainty by Fall of }980 in.newly'formﬁlated Plans and
this second change also requires an explanation.

For the converts the most freﬁuent immediate cause of defection from an
originai occupational goal was the disenchamtment with courses basic to the
chosén field. Tﬁe mﬁre realistic exploration of the figld disclosed attributes
of the subject matter, more boring or otherwise uhcongénial; than the student’

- expectéd either from high school courses in the same field or from more speculative

anticipations. Often, 'but not invariably, this disenchantment was also asgsociated

.
[ ]

with a disappointing ggade.
. 2

Students' values were also involved in ;ejection of an original choice.
A student with a deep intereétAin English literature became persuaded that-English
was so hopelessly impractical a major as to frustrate her desire to have a lucra-
tive occupation. 1In this case, a closer look at the occupational goal,. convinced
the student that it would conflict with her long-held economic values. More
frequently, values entered info occupational cﬁanges in a different way. 1In the
course oilthe freshman year the stqdent's ranking of values changed and with new
prioritiés, so did the demands placed on future work. These'ghifts may be 1llus-
trated by a new passion for some social cause, $vershadowing the wish for‘pu;el§
personal success. Again, the disposition to invest effort in an arduous pre-~
professional training was weakened or strengthened by changes in the relative
salience of careers, marriage, or motherhood. LA

Shifts in  relationships with parents during the first vear of college had an

interesting effect upon occupational cHoice. A degree of emancipation from parents

Q o ) .1557
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the converts to similar grades.
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enabled some sﬁudénts to discard a goal,chosen‘for.them, in effe@k,by their

i
parents. If some were thus emboldened to challenge parental autﬁority, others
experienced a growing sense of autonomy in a different way. An example will
serve as an illustratign. One student chose medicine lérgely as a gesture of
rebellion against hef‘father who strongly opposed. this choice. Early in her

»

first semester she began to have some misgivings about medicine. "But the courage

to admié this mistake to herself came, on hgrgown testimony, from her growing‘
sense of indepen@ence as thg éesulngf moviﬁg away from home’and of ather college
experiences. At long last, she ﬁb longer needed ta test hér indeﬁendence by the
defiance of her:father. '- . .

e ol s ) 3y )

One root difference between defection and converts appears to lie in the’
impact of the first Year ofrcollegg upon the student's self-concept and;
especially, self-esteem. The COnverﬁs, even as the defecfors! were disappointe&
with the grades in the coursés of their intended majors. However, of -the two
groups, the defectors suffered a more crushing biow to their self-esteem. They
pot only had somewhat lower grades but reacted with a more seVe:e dejeétion than

. <

This greater vulmerability to defeat, characteristic of the defectors, as
against thé converts wés associated with.a cluster of othér patterns, possibly
as the cjnsequence of vulnerability or, conceivably, as related symptoms of some
common underlying facfor. , !

In any event, tﬁé‘bulnefag}gudgfectors reacted to their sense of féilure
by retreating and by a hostile withdrawal from what they described as fiercgly

cocmpetitive classmates as well as from the college faculty and personnel. The
»
: L

b
onverts, on the contrarv, exercised considerable ipitiative in seeking ou

[$]

he formal college resources of major and occupational counseling. Mgreover,
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their professors. These professors, the st;}Snté explained, provided general

encouragement rather than specific occupational advice. Their function was

0

described as "she helped to integrate me into the college by her interest in me

‘and our intellectual discussions," or "she served as a role model," or 'she gave

.

f

me a kind of motherly $upport."
The defectors, by contrast, failed to report such contacts with professors.

Some, in fact, failed to accept a professor's offer of help with a course, sus——
AY

. pecting that she would merely be subjected to some pressure tQLmEiS:—iS~£Pe pro-

fessor's department.

B

Here, again, the contrasting bghaﬁior of defectors and converts illustrates
the circuiar, cumulative processes that set the two groups on ever-widening pko-

jectories. The hurt and, occasionally, hostile withdrawal of the defectors
1

results in further alienation from college and a retreat from involvement in

occupational decision-making. The converts were more open to contacts and ex-~

2

periences provided by the college which, after initial uncertainty, engaged them
in a new process of occupational exploration.

The greater openness of the converts than of the defectors was manifested

i

also in the significant developmental changes the former féported in their 1979-
1980 sets of interviews. Several converts presented themselves as '"changed

persons'' e.g., developing a new ethnic identity, a new feminist comsciousness,
&

B

a greater desire for children, a new career salience. The defectors, on the
?

other hand, apart from a loss of self-esteem, panifested little personal develop-

ment. ’

The developmental changes reported by converts were frequently implicated
in the search for and discovery of new occupational directions. Thus, a student
with 2 newlv salient sense of ethnicity now wants to work in the‘field of minority

relations. A convert to feminism hqpes to become a proiessor of wWomen's Studies,

4
>
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a stu&ént, increasingly aware of her own and her family's emotiomnal problems, has

switched to psychiatry as a likely occupation.

Converts were contrasted with defectors in order to throw light on the
. AY

ability of the former to replace discarded with-new occupaﬁional goals. What ’

can we learn about the same problems by contrasting the converts with the ‘'undecided,
- ~ - I 4 “

the group equally uncertain about future jobs in 1980 as in 1@79?_‘:

Several factors, as we have seen in the '"Conclusions: The Undecided"

immgabilized this group. These were much more traditional in life~§tyle pre-
IS

. PO
fefendes, with the lowest proporgion of career-salient students of all occupational..

types. Moreover, they lacked intellectual interests and were disappointed in
the liberal arts, as aglinst a vocationai emphasis of the college. They felt

that they paid a high price: for choosing the prestige of a%/Ivy Léagdeaqpllege

e

\\

which lhcks vocational programs of other institutions.

Finally, they were éubjected to especially severe cross pressures both from

within and emanating”from their families. Not interested in life~long occupations,’
looking forward to traditional marriages, they nevertheles; took job-seeking quite
seriously. They expected to work prior to marriage and, perh;ps, later in life,
both for economic reasons and %giiétive imperatives.' However, being primarily
concerned with their future familial obligations and lacking com?elling intel-
lectual interests, they found fhis liberal arts college with many highly motivated
pre-professional classmates a difficult setting in which to find an occupational
direction. They ruled out demanding‘ﬁrofessions, requiring 2 laborious training
and difficult to gombine with family 1ife.: At the same time, the college milieu
provided no exposure to many kinds of jobs, other than professiomns, which would
probablyv better suit their needs. k

3yr the conilict had deeper roots. I1f thev somehow succeeded in Tesolving

dilezma of work at not too high a price of a "career,” their parents oiten

T
3}
[11]

"



présented conflicting expectations. A father might suggest a career of medicine

5 %

or law to his daughfer on one day and express.his eagerness for grandchildren

on the next. As one student put it: 'My mother would like me to have a career
- .
as a two-day-a-week thing that brings in a lot of money." o —
. s_& N

Tt idaa,

These conflicting parental pressures were all the more significant because

-

the undecided were as a grodp& dependent” upon their families. Perhaps their
traditional gender orientations were part and parcel of close family ties of

traditional families. In any event, parental views mattered because the unde-
¢ ' s

cided as a group did not experience the'degree of emanicipation from their = .

IS -

families observed among the converts.

o
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Sumﬁagz

<; This paper presented four typical trajectories of occupatiomal

-

&
decision-making. Its conclusions appear in the profiles which sumarize

the illustrative case studies, of each type: defgctorsz PP. 18—19;
steadfast, pp. 31-33; undecided, pp. 54-59; and convergs, PD- 81?833
The discbverers:remain to be analyzed.

The purpose‘of this summary is not to review fhe profiles of
eacb type, but to note a series of miscellaneous observdtioas, some of
which are hypotheses to be tested in the third wave of the study.

_ One of the serious obstacles to occupational planning is the
students' ignorance of the world of work. Their range of optioﬁs is
restricted to some dozen ofngénerally familiar occupations. The college

)
which is the site of this study has made an effort to bring to the campus

.
speakers repgesenting less obvious lines of work. Such attempts to

.stretch the imagination of students must be sustained and é%paﬁded.

One surprising finding was the extent of worrisome concern
with occupational choice on the part of the freshmen.  Even traditional
students, who scored "low' on career salience, hoping to marry voung

o
and raise a large family, felt that they should define their occupa-

tionzl geoals. We are, apparently witnessing a new norm which dictates
that finding one's place in the world of work is for women,also, the very
tcuchstone of maturity and personal dignity, whatever jhe expected dis-

continuities in employment throughcut the family 1ife cycle. This is

uce

fr
)

act to say, of course, that all s ts were equally active and pur-
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The interviews illuminate in rich detail.a generalization, well

v
> ~

recognized in égneral theory but less frequently demonstrated in reSearch
on college impacts. We refer to the interplay between the predisposi-
tions the student brings to college and.the nature of its impact. It
should not come as a surprise thatvthe effect of any stimulns, especiallf
so complex as the college experience, will not be uniform but will be'

modified by the initial characteristics of the students. The vast s

literature on the impacts of mass media, of unemployment, of family BN

_crises, has confirmed this generali-ation many times over. At this e

point, we want to focus upon a specific mode of this interplay between
the stimulus and the system upon which it impinges, that is, its‘

. o ,
circular and cumulative character. ¢

To illustrate, students who suffered a loss of self-esteem as

Y

a result of disappointing performance in an intended major often become

dejected and passive. This, in turnm, s0 immobilized some freshmen,thato

L

they failed to avail themselves of the resources the college provided

‘to assist them.’ opé student, with special wvulnerability to failure,

« pC

found some excuse not to accept a proiessor's offer to work with her -- g

‘th1s leading to further withdrawhl from acaceeic challegﬁgs. 337

contrast, students whose performance was more congruent wit“ their

[

aspirations, tended to become more purposeful in utilizing resources
of the college, e.g., seeking contacts with professors outsicde of the

classrocm. Fhe rewards thus obtained, in turn, leé to greater motiva- '

N 4
t

tion to define and pursue occupaticnal goals

Again, freshzmen with-ifraditicnal gender crientations tended to
\
stay away IZrem acti ivities spensered oY the fexinist Women's Center.
. - 1 oo
i00
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}}nstead,.they sought out congenial equally traditional social cliques

. . - °

which, in turn, served to 1nsu1ate them still further from the dominant

*
R

' feminism etﬁo; of the EOllege. Pn the‘other hand, even a doae;ate

intéerest in women's issues made other students open to.an invitation
. ; Tl i - *

]

. s . . :
of a.concerned classmate to attend some meeting. : Such initial exposure

\ - - “‘ 1

'wasbiigr'some sfudents, the first step.'toward a serious engagemeht with.

1,

the femimist cause. . - | © e

° <

These circular and c&mulativeuprocesses wonld lead us to expect

that, with regard to. some dependent Qariébles (whigh remain,to be -

L 4
.

specified) a-wider variability exists among'senlorsxthan in the enter-

ing class. The minor dlfferences among freshmen wlden wit each

1

successive year. It is by virtue of these processeq that the "common"

college. ekneriencetggy result in 1ncreas1ng the dlffprentiation, rather
l
than the homogerneity, of the stndent’body. ‘ . »

-

o _These observations are not meant te. imply that college impacts
. : r :
. e M i -~ t
are, in general, limjted exclusively to reinforcing rather than modify-

-

11g the predisposi ions freshmen bvlng with them as. they enter college.

We have cited in the forefoing pages enough evidence of radical changes
. ! .

7

-

. e
! . o . - i
n the students during the first vear o:‘colfege to bplie such a cne-
: N - . i

sided emphasis. =4

|
The significant rcle of parents in the occupaticnal decision-



<\di$appcinfed‘iq her %;fe;vwduld hersel? urge her daughfer to follow a
different course, e.g., marry later, establish herself in-some secdre\
ocgupation, even forego haviﬁg child;en;

'Zgg étfuggle fqr gmaﬁgipation from parental authority, whén it

v coincidgd-withktﬁe first.year of wollége, waévassqciated wi;h %ﬁstabii—
ipy of choices. It propellec some s:udeﬁts into unsuitabié choiées,A-
merely as an aqt of rebellion against ﬁarehtalvﬁishes. It forcéd’some '
ovefdepgndént déughters into lukewarm overt conformitywcoupled with
pop;Aperformance as a sabotage against pareAt;l aspirations. It is no
;ccident, we believe, that steadfast students have testified to
éxceptionally satisfactory‘relﬁti;hships with pareﬁts, with no e#idegce ‘
of eitﬁef excessive depeﬁdency or a pgriod of struggle for indeﬁen&encé;

L . , Not that papeutsvinQariébly espoused,é-set of'congruént values

bearin: uoon work,'hApart f}oﬁ possible crosé—pressure;nimpinging frqm'

the fzmily, on tﬁe one hand,_and the coliege, on theqother, the daughters
had =0 cope with parental ambivalencé} college is the_#ime for a broad
libe##% educ;pion bgnggfﬁ'pQSsible practicaﬁ?vaihe can thisimajor hayge;
define.;-nr peréonal interc:ts but be sure to find a weil—paying occu-
pétion; aim high and follow a prestigipus career but don't neglggf

social life and deun' ¢ delay marriage.” c

Paéenﬁal and,.perhaps gépecially, paternal aspirations for the
dadghter appear Eﬁ be influenced by-hér abilities rglgfive to those of

her siblings. We have:fepedtedly-encountered fathers, especially from .

lower socio-eCOQOpic classes, whosé.basicdlly traditional views of W e_x;/fEk

were 0verridgn Bf opposing drives. When the student in question excelled

Y
- . . . ] .z .
in school, unlike her brothers, and was the only offspring to have the

-
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_potential for success, these traditional fathers encouraged their

daughters to become lawyers, doctors, engineers, etc., staking upon
theirvdaughter's success all the yéarnings for upward @obili;y that
they chérishgd for_theif qhildren. -

The struggle for }ﬁdependence>from the family; whgn it wés a -
salient dé?elopmental phangé, operated, as did some other personai;

chéhges, to drain attention and psychic energy éway from the search .

for occupational goals.‘ Some students,:who had no dating expe:ien@e\

“4n high.schoolg were able, for all their yearning for social life, to

concentrate on theiffspudies and find}compensatory re&afﬁs ih,écademic
achievement. But others, &ho felt immature by comparison with their
peerﬁ, pl;nged into social life with zeal. Whgtever the outcome qf
their-decermined effort to("catch up,h thedr preoccupations diverted
them‘froﬁ.the planning for their future jobs.

| The cglture shock experienced by some sheltered studgn@s,!doq—
fronted by different and conflicting values, was anothef dgvel:;heﬁtal
Ehange in the firét year of coilege that occasionally overshadowed the

concern with future goals.

e e

~
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Jbbring";'i worked in a day nursery' and found that pesty little kids can

1be really fascinating," etc.).

.

. _VAppendix¥-6.

4

Unlike check-lists, the interview can often disfinguish b:éheen a
perfdnctory reference to ‘some accepted Y@Iﬁé, on the one hand, and a (/qf
deeply felt moral sentiment, on the other, as well as conflicts between

one or more among competing values.

2. The circumstances or events that a) reinforced or b) changed

a

the student's perception of some attribute of a given occupation ("I

took a course in economics and realized that the subject was too dry and

v

Similarly we.shalivexaminé circumstances and events that served to

1
.

reinforce or to modify the ranking;of values in terms of which occupational

: 2 : e
attributes were assessed. . 9

e

=
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Chapter /,. Social and Sexual Relationships with Men:

§ Gender Roles in Transition, Part I

\‘/ Outline < ,

Male Yressure for "Casual' Sex!
. s
A Sgatus-Set Conflict: '

Dating Rituals in Flux

-

]

The first move.
. Who_paysf
Symbolic significance of money. ' /

Conflicts with Traditional Boyfriends
\ PR

" refrse to be an appendage to i man."
AN
Intellectual rivalry.

Longing for a sensitive man.
. ,

Intrapsychic Conflicts ’

M1 am att;aégéfﬂto old-fashioned guys who don't support
.*;}A' .

my feminist gideals.”

Other ambivalences.
e 4
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Social -and Sexual Relationships with Men: Gender Roles in T:ansitiqglfrért I.

Relationships with men in this and the following chapter are analyzed
 for the light they throw on ‘role strains, more specifically, those

linked to.current social changes in gender orientations. Hence, a cavedt
. . ° rd

’ is in order. 1If relationships witlt men appear too problem-ridden, an
. a
: ‘ . %]
unrelieved portrayalfof pain and friction, it is because the aim was pre-

cisely to uncover the disturbed aspects of these encounters. Some balance -

. . g /]

is provided as we attempt to discern conditions which exacerbated and,

conversely, alleviated particular types of strain.

Since role strains are diffic;xlﬁies in fulfilling %oles, the study

:V\\_ attempted to discover the normative scripts underlying the *+tersexual

I

i~ter. n of this particular sample of college youth. Th analysis

[
O

sought iistinguish ideal, as contrasted with "operative valdes and
g sting C P

. . ) {
norms, as well as standdard forms of behavior that are not directly. called:

for by social norms but are unintended by-products of some conjunction of

normative and social structural factors. This is the background against

‘ Lo S
which the interpretations of strains are presented. -

Female and male undergraduates interact in various statuses, as class-
- "4’ - - ’ . - - -
o mates, club members, in musical and dramatic societies, on athletic teams.

Their purely social relationships .are further subdivided into various

categories. Dating and. romantic partmers, for example, differ from "just

friends'.  The latter appear to adhere to moxe egc 2 norms than those
. . P %,
a. ng the earlv stages of a romantic involvement Ar oz "just friends,"

women are more likely to pay Q?éir share of expenses for joint activities,
R ’

B

feel freer to take- the initiative in calling their male friends, perhaps

1 e,
BUNAN
O
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; .- .
also in asserting themselves and in self-disclosure, mall as contrasted

wikth the early stagés of dating behavior. ' These nomative differences,
- Ead
in fact, created problems for some egalitarian women on first dates:
™ .-

"If I offer to pay, would thiéikqnvey a misleéding signal that I have
no romanti'c interest in the guy?"
This and the next chapter treat social and sexual relationships with

men. Since other Statuses impifige upon or reflect strictly social inter-

.

\

\. S

A |

action, we shall examine this”infe:piay as it creates status,set conflicts
and their rélated'coging s;rategags. T : SN

The greathmajbritx of interviéwed students‘felt that the campus did

\Q%f provide sufficient opportunities for meeting the male undergraduates

of the coordinate college. Since the women'sﬂgga'the men's colleges are
adjacent, some dormitories.are coed, and cross-registration makes many

classes virtually coeducational, the refrain about the difficulty of meet-
. . I
ing men appears, ‘4t first glance, puzzling. Granted that the freshmen,

as we saw in Chapte 2{ complained also about the coldnegg/ggz‘imperson~

ality of the women's college. Moreover, by:the middle of the sophomore

ear, many women, in fact articipated in social relationships with men
¥y > C > P
. %,

7 kY
of varying degrees.of intimacy, adjustment, and duration: All the same,

dissatisfaction with social life was prevalent. Even the satisfied small .,

minority admitted, in the words of>oﬁe student: ' >

"Wou really have to make an active effort to meet men

here. There aren't many opportunities whesk.men and .

women come together. In classes you dom't talk to the )

. men wery much, and after class vou just leave and thev LR
leave. You have to make a real effort to talk to people,
to step them after class, and you can't be shy. You
have to put yourself on the line and you have to take-
risks. 1If you're shy or somewhat backward, you're not
going :%:e“et men her#. There's a lot of pressure hers

d

~.

]
[
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to be popular with men, or at least to have dates for. thé -
weekend. I was more successful than my suitemates because
I had been taught to smile, to be friendly, and outgoing."

We suspected that what students described as the dearth of oppdrtu-
nities to meet men had in reality'other causes. As the interyiews pro-

gressed, the students themselves hore witness to another interpretation.

v
L]

The problém was less one of liter;lly meeting men than of establiéhing\ '

mutually satisfactory relationships in this period of changing gender.

roles.

o
We shall turn to these problems.

Male Pressure for "Casual Sex"

One frequently mentioned barriar to social life was male pressure

@

. . .
for sex on first or second date, "casual sex."
~ ]

-

)

" A freshman was confronted with this problem on her secdhd day of

college. She described the still vivid memory:

#¥1aw-came over to me during Freshzgn Orientation and we .

clicked 4t once. I fell for him 331 we spent three days
and evenings together. Beginning th the second day he
////J started to pressure me to hop into bed. I tried to explain

: that T was a virgin and that this was too soon. "I under-
¢ + stand," he'd say: "But you are 17 years old, you can't he

a virgin aly your life, it's time to grow up." After four

days he dropped me. Just like that. I cried for several

days. He said how much he cared for me, that he loved me

and I believed him. I guess he was on a big ego trip."”

In the w0rds of . another dissatisfied student:
"Spcial life with the Eastern College guys is pitiful.
The guys are basically interested in just one thing -~
sex, unless they are 'merds' and !jerks' who just study
and are altogether lncaﬁaSle of sdcializing. As far as
I'm-concerned, the guys who . are juSt ocuk to sleep with
. - the woman can go to the moon." ~—

A similar grievance was expressed by anoiher student:

. Some girls go to the two pubs oun the campus to meet men,

but those are just 'meat markets.' TRhe pubs attract guys
ﬁ who are into drinking and into the macho image and whe are
1‘.“#1
L



out for one thing -— sex. If they walk you home, they
think they've done you such a favor that you can't get
rid of them.," ’ ‘ :

a

Another student describes her'yirst_evening with a male undergraduate

whom she met at the campus pub. N
After some dancing, he told her that he wanted her to
go back to his room with him and meet his roommate, but
"as soon as he got there the roommate left. Then he
turned on the music and started dancing and trying to
get her into bed.. She told him that she was a prude,
thdt a kiss on the first date was about all that she
was used to. She confessed she was exaggerating a bit

Ty

e
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in order to stop him. But "He couldn't believe tHat

his chamm was not enough for me to go lie on the floor .

for him. He was telling me that I'm 19 fears old and

it's time I did something about it." She stopped see-

ing him soon thereafter.

Women's greater sexyal permisgiveness in recent years presents a new

problem to the young man whose ‘seduction strategem has failed. He cannot,
-as easily as in the past, refer the failure to the norm of cﬁastity but

must experience some gsense of inadequacy or fejectibn; A salvé to the

hurt ego is questioning the woman apoﬁt her possible sexual~hangups or

lasbianism, Such induiriek by frustrated yoﬁng men were not uncommon.

e T viewed sop‘ﬂmorﬂ”§bare§ ‘the feeling of her female classmates
that Eastern College males were ucier ;ieats: pre¢ .... t- Se their vir-
ginity than-.was true for women. AlthoughAshe‘has had sexual. experiences,
she wouldn't tolera;e being pressured by a man because of his own ego needs.
lShe ended abruptly\her contacts with an obnoxious college man who wanted
“her-to jump intofbed on their second date. Some men have the reputation
of b;_ing ""one nighters'". She was invited by one Eag;ern College jocl and
was about to acéept when she was warnedvby.two girlfriends thét that guy
_was interested in a one-night stand and then he'd never call her again.

: L

She refused his invitation.
The male pressﬁre for sex upon: the first encounter or soon thereafter

would n;t be so pervasive were it not‘occasionally successful. But despite

the'increase in sexual permissiveness of young women, as discussed in the

next chapter, the interviewed women were still more likely than male

undergraduates to reject ”casual/Zex” and, upon their own testimony, more

§

(1]

ager for friendship with men, 2ither as an end in itself, or as a con-

5

fl.

ition for eventual physical intimacy. Several sophgmores observed ruefully

’

“ ' e .1§*

Qo !
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that égfwas only after they acquired a "steady" and were :écognized as a

- ~ ’
couple that they also succeeded in hdving close male friends who accepted

the limits that "just £riendship" imposed.
Y

The male undérgraduates were accused of exploitative sexua; béhaviof
but, occasionally, the exploitation was alléged to be wider in scoéé.
A few students felt that the pseudofsopbisticated stance, "I am out to
‘experience life" is a cover for using‘;omen.- A female éophomore spéggs:

"On the whole my impression of the Eastern College men

is very poor. Their pbilos%phy that life is a series

of experiences masks a self-centered, self-involved use

of others to further their own ends. Perhaps they are

still immature. But I believe that women in general

e are readier to give something of themselves in a rela-

Ry tionship even as they try to receive something in return.
I know this is true of me,"

= repeated grievances that male insistence on sexual relations frus-

A

IR . . <
tratcu Rl r f d-ip ro-uire two qualifications. A few fresh-.

men, whose high schools were characterize;\%x\faxual Permfssivenesﬁ*"

tional male dominance, and lower intellectual and cultural standarc., -._-
a different problem 6@'adjuSCment to this College. Among this handful of
students one describes her surprising discaoveries:

"Eastern College men treat women as$ equals. They are

really pretty liberated. In my high school a one-to-ome

relationship implied sex and the guys sort of dominated.

At College here, it's more of a dating scene, you're not

obliged to have'sex, it's more equal., Here, if a guy-

calls, I can honestly say, I have to study and give him

a rain check., In high school, if you give a guy a rain

check, that’s it, he won't see you anymore." .

During the first semester of College she met a guy in a class. They

would sit on the steps, smoke pot, and talk. But he was more into school

activities, more liberated: '"I wasn't ready for it in my freshman year.

IZ I had met him this jv'ega we would have had more in commom.' .

There was another aad a zore significant axcéﬁ%ion to the-grievances
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of the majority tbatvtheir longing for male'friendship with men were unful-

,
¢

filled. Some religiods cliques, members of which, both female and male,
upheld the ideal of premarital chastity, enjoyed a livel; soé;él life %rom
the outset, e ;eligious Jewish freshman d;5cribéd her close clique as

; .
consistipk&gf four girls and f;v? guys who ate together and ﬁarticipated

in joint weekend activities., She "felt very comfortable wigh the éuys,

3

they were very gdod friends." 1In fact, she and another girl went on a ski
trip with four guys, with full approval of her parents. If romantic rela-

tionships develob, she ekplained, a coupie may ''make-out," but both sexes

believe that "intercourse should be between married people,"

5

Whatever changes these religious students may undergo 1in college,

their stricter moral code, somewhat paradoxically, contributed to an excep-
f >

tionally active companiondhip with male classmates during the first year of

college. N

Joarmh
~. }
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I1f tampus plbs failed in some cases to provide opportunities .for the

N

desired malce companionship, some joint' extracurricular activities were

occasionally equally unfruitful. Two women athletes gavé a perceptive

analysis of barriers to social life with male athletes.

Athletes: A Status7Set Conflict

4 . )
The women athletes were swimmers and divers who trained together with

° A}
men in the same pool and gym.
~

Long daily training sessions generate a sen§e.of mutual .'
N\ . respect. Male athletes are generally superior to women.
They can afford, therefore, to watch sympathetically . -
the women's interaction with the coach and applaud their
progress and dedication. The iptercollegiate meets ~
enhance the sense of solidarity and each team feels a
genuine satisfaction in the success of the dthers
vis-a-vis other colleges. -
Both males and females, not incidentally, train in sit-
uations where they gan observe and admire each other's

bodiecs.
4

This account would appear to- describe a2 setting in which cross-sex |

ot . ' .
friendships and romances would develop. This expectation, our informants

assured us, is belied by some countarvailing factors.

The ''jotks' are. generally traditional males expected to play "macho"

roles vis-a-vis women in social contacts, They know exactly how to act
in partying with "groupies,' girls, séme from other city colleges, who
adulate athletes. The men flirt with the 'chicks," strut, tease, and
try (frequently successfully) to 'make'" the female companion of the
cvening. = _
- - ) . - - . - - .. . . .
These familiar partyving strategies de noc play wéll in relationships \
vir ¢ , -\

with women athletes frogr the cocordinate college. '"Hi, chick' would be too

promd
~1
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established in athletic activities doe$ net necessarily extend to intel-

.

B ..

1egFG;1 abilities, cultivated tastes, sophistication which come into play

in social relationships away from the gymfand tﬁe pocl. Women athletes,

- unlike male athletes, may, if anything, be less stereotypically tradi-

tional and more\competitive than the average female student. The women

themselves’ are confused, being attracted by the physical attributes of the

men and, at the same time, repulsed by their "macho" attitudes evidenced
I

-

‘ 4]
at sccial occasicns.

]

v
¢

This was the explanation, offered by some igterviewedvéémen athletes,
. N J

of the difficulty of establishing social relationéhisz;;th men whom they
see daily in long training sessions. '

Men and»women Efn be classmates; coworkef;i club members, and also
form mutual roméhtic relétionships provided they can play roles appropriate
to each social context. But ihis flexible shifcing of roles %as excluded

3

in this case because the roles linked to the different statuses were not

* only distinctive but contradictory. The colleagueship on the team con=-.

trasted so sharply with the somewhat contemptuous and exploitative atti-

tudes towards the partying '"chicks" that the strict separation between the

c

two sets of jole partners offered the easiest way out. 1If this appears }

to bear some resemblance to the familiar division between '‘good' and ''bad!
girls, the analogy breaks down because the "gecd" gizls, the women .ath-

. ¥

letas, may have a permissive sexual code.dn relationships with other men,

o e Awaiam - A e e

Ja ehall eancounter in this Se”*‘o:egz zodas ¢f role strain both
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Among the latter are problems taused by“ambiguify‘abput norms governidgli

social interaction and the consequent need to "pldy it by ear". An opér-
’ ’ v . B . . . ; 0

ational index of this anomie would be alpigh proportion of "don't know" - -

in response to a question as to'appropriate behavior, as well as a wide

scatter of-responses with a low moral commitment to any.

The first move. Even the feminist freshmen and sophomores who con-

demned the male prerogative of initiating a dating relationship. as still
another symbol of patr;aréhy,'hesitabed to violate this norm. We are

referring literally to the first move. In subsequent ‘interaction, and

ééftainly in established relationshipé? women and men appeared equally
freé to contact the other, modified in either direction by struggle for

® B - . . .
power or degree of individual involvement.

[}

A self-assured and gregarious sophomore felt that, unlike most of the
women she =¥t at college, she didn't think it was wrong to call up a guy

LN
103

and was rewarded by positive reactions of the men. Significantly, . she
i

added: " '"But, of course, I would never call up anyone I had just met’"

Thenstrongest sanction against violating the male prerogative of the
first move was the male interpretation of such initiative as a sexual come-

on. Men described such aggressive women as "sluts''.. Indignant .as the
1<) N o .

women were at this inference, they hesitated to expose themselves to the

L3

risks,'unless'they were among the vefy few who did so with full knowledge

of the implications. - ) g -

- R

Some women learned their lesson through trial and error. A freshman

who eagerly anticipated intellectual.exchanges with male as well as- female

o .- L

classmates came sadly to the conclusion that the men she went out with
D , ro L : '
were interested solely in her body. She recounted her first experience:

.



"There was this one guy in my history class who was
really bright. He used to flake brilliant comments in
class and I wanted to get to know him so I could talk

W to him about history. So I approached him and asked
him whether ‘he would like to go out for a cup of coffee, = -
. My intention was to talk about the lecture but when .

» we sat down, all he wanted to talk about Was how I .
. felt about sex, and when we could go out on a date..
LI kept telling him that sex wasn't the reason I asked:
him out. I was trying to be honest and straightfor-
ward with him, but he just wouldn't believe it. He

thought that the reason I asked him out for a cup of
coffee was a sexukl come-on. I never asked another -
guy out on a date," '

&

-

Deprived of the right of initiatives, a woman attracted to a man

.

might resort to active but indirect tactics of frequenting places where‘

-

~—

she would be likely to meet him or persuading a disinterested suit i_te,
" who had alsc met the man, to invite him to a ﬁartyy

Some strong feminists berated themselves for the1r tlmlhlty and the’

s

s
failure to live up to their egalltarlan 1deals. g ) o .

"There is this guy," wrote a student in,her journal, .
"whom I find -incredibly attractlve but I cannot speak -
.to him. I don't know if it's fear of rejection, or ,

- fear of being perceived as too forward, or, qpst,llkely,
.a combination of the two. In any case,.I feel incred-
ibly stupid. I know that one day I will look‘'back om .
this and hate myself for it, but something inside keepSQ

stopping me.'

-

o _pays.: There| were many well-establlshed relatlonshlps rs which |,

expenSes were shared or otherw1se regulated without caus1ng any CODfllCt

whatsoever. On the other hand, the'payment for joint ‘artivities was men-

o>

tioned in ‘the interviews as a source of embarrassment often enough to

i

warrant its inclusion as another example-of anomie..

v . .
Some women, intent on pleasing a new male-adquaintance, confessed

v

ﬂtheirdsuzzlement: "Will he be put off if I offer to pay my share or does

¢

he expect it?" Others had strong feelings, either traditional or’egalitarian, -

ERIC
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only to be confronted by the indignation or mockery of a male companion.

5 .
- Defraying the expenses of a date conferred poWer ‘upon the male but

with changing Customs many undergraduates apparently found compensating

advantages in the emerging custom of sharing the costs. This was all the

more undeﬁétan le w a man embraced those egalitarian innovations that

served his self interest while still clinging to, traditional male advan-
tages A woman describes just such ethical inconsistencies:

"I expect a man to pay for‘me the first saveral times
_ we go out, but this one guy would make fun of me. : ’ ~
- . 'What kind of an independent woman are you? You don't
‘ " even offer to share the expense?' But she had other
grievances against him. He never asked her what she .
wanted to do. He would come over and tell her that
they were going to a poetry reading or to a. museun,
whether she was interested in his plan or not. She
went along with him, but she dcted stllen and he. .
would get angry and ask her what was the matter. ¢
She would tell him and then he would get sullen and
stop talking. Finally, she got so fed up with his )
treatment of her that' she ended the relationship. '

Another student felt thag her former boyfriend was: both cheap and a
hypocrite. He was not above taking advantage of her by always expecting

her to share expenses. At the same time, he wouldn t allow her to call

the waiter for a bill or to give her share of the money openly.
«“\ T
Another aspect of restaurant behavior was also ambiguous. A student
' ‘ o = o
who was working part-time.as a waitress made fun of some traditional

couples:
P . ' ' . : " Y

"It really annoys me when the guy gives the order for

both of them and the girl just sits there. This ‘hap- :

pened last week. 'He knew what she wanted, but he kept

messing up the order. He was going, 'Scrambled eggs,

right?' and she'd answer (almost, in a whlsper), 'Yes,

with bacon.' and he would turn tF me and say, 'And with

bacon.' She was telling him insltead of telling me

and I was thinking, 'Oh come on,. what are you, some

l:r_ttle wimp? '




Y,

1.

.

Symholic significance of money.- Adding to the uncertainty or conflict

about’ sharing expenses. was the symbolic significance of money in defining

new:reletionships as "just friendship" orvdating. MIt's somewhat ambiguous,"
declared one'sophomore: .
A Y
¢
' 1 "If you go out with a guy and you pay for your own dinmer,
you don't really know whether you're on a date with him
or whether you're just going out asyfriends. I prefer
the guy to-pay on the first or seco date beceuse that
sets yp a dating relationship."

. . -9
She gave the following example of what, she hdped, might be the start of N

a dating relationship: °
v ‘ "Some guys, friends of mlne were going out to the movies. -
'W . There was one guy in the group that I was interested in.

: I stayed with him all evening and when we got to the’ movie
theatre I stood right nmext to him. He lgoked at*me and I >
looked at him and he said, My treat T said, 'Don't be
ridiculous, I'll pay for myself And Wt "said, 'No, if
you're with me tonight then I'll pay for you.'"

The familiar cues are misleading. There are other:illustrations-of
L

problems that'stem from diversity of norms. A freshman who came from

N . . . .
a provincial high school that-combined more permissive sexual norms

- with more traditional gender roles describes her confusion :

"I was really shocked by'this guys liberated attitudes
. ‘ (towards women), it posed real worrles for.pe. I thought
) 'If he's offering me a joint, why isn't he kissing me?
Doesn't he like me, if he doesn't kiss me, if he doesn't .
attack me?' 1In high school offering a joint was a pick-up ‘-
\\lne." : - '

/

» ° : —, N

/ : - " 7
This student concluded perceptively: "It was a question of getting

- ~

. . o
,feadjusted to new cues.," , . +

+
N

. ., .
Conflict with Traditional Bovfriends ) R
, - X )

A student complained: "Hy boyfriend is always asking me: 'So what.

are you going to do with your life after you graduate?' I am telling him

» that I don't exactly know. I may want to go into the field of psychology.
) e is comgtantly” pressurldg me about this and it annbys me."
\ R
’ : . 18 o

v
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It is not surprising that cases in which it is the boyfriend who is

.

) ' ‘
the "“feminist" of the ﬁ?uple are rare. Much more prevalent are clashes

between more traditional males and their girlfriend's new egalitarianism.

In a subsequent section we shall depict another variety of strgss caused
~ . L

by intrapsychic conflicts. A e

>The. role conflicts between traditional. men and egalitarian women in

a number of cases contributed to the termination of the relationship, at

chronic stresses of couples held\together by other

e

other s they were

ties.

o

oy
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We shall begin with cases in which the clash of role expectations

wds virtually all-embracing, with the boyfriend wishiﬁg to play the

stereotypically masculine role in all of its aspects and an increasingly

rebellious girlfriend. Other couples will illustrate some more limited

Y lack oftcomplementarity in gender oriendations.L;
In each of the two introductory cases, the relationship began early
" *in high school and ended after .the young woman's first year of collége,

as a result of changes in her atritudes. The stages and the processes of

her development are illuminated inthe interviews.

"I refuse t be an appendage to a man. "OA c011ege sophomore des-

cribed several stagas in a relationship that began in high school and broke
up, three and a half years later after the girl's first year of college.

L

In her own words, nearly all through highfSEﬁbbi?“éhe had a crush on a

very sexy and handsome guy, one year her senior. .As she develeped, she.

began to see hig and herself in a new light and_to recognize how irrecon-
cilable thﬁir'ﬁhgzgl egpectations became.

The case illﬁétrates a young woman's increasing striving for equality.
'Spgcificalhyithis entailed her growing refusél to subordinate,.és a ﬁattef

of course, her occupational plans to those of her boyfriend; a heightened

rl
[ *

im@®rtance attached.to studying and other activities to. further her own
. .
goals, even when these conflicted with his cbnvenience; and a .demand to“be

taken more seriously in intellectual discussions. .

- £

7 - This. awakening came gradually in the course of the first year of%
college:
He showed not the’slightest interest in her aspirations.

“When she expressed her belief that men_and 4zem@n need ”
to achieve équality both in mutual commitment, as well-as .

' ’ . 5

Jrd
C
o

ERIC ' '
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. - in commitment to careers, J. said: "Well, I'll be
willing #o listen to whatever positive plan®you have." *
. But she recognized his complete indifference to her '
. 3%%, ambitions. When she tried to work it out with him,
‘ : é ﬁil» he just said, "That's the way things are."
. YR ' «
e “,2~&‘ Her frustrations weren't limited to J.'s lack of
*" interest in her life plans. He was, .she'felt,

-~ ,always trylng to get control of their r 1at10nsh1p
‘”when people were asking ‘me questions, /he'd cut me
qﬂ off or finish the sentence for me." When she tried

* to tell-him something that interested her in a
, course he would remind her that he'd already covered
o those subJects. Once they went to a conference of
- ‘a youth organization to which both of tkem belonged
¢ %> - aJ. was chairman of a section and he explained to her . .
_ > that it would be inappropriate for her to speak from L
- '~ ‘the floor but he would be willing to convey whatever
~.she had "in mind. '"He had a very chauy;nlstlc attitude
towards women and he made me feel like an. appendage
Eo him." : -

w el ) 4

4

..~‘

" As she ended this relatlonshlp, she began to wopder S
whether she d ever find a man able to empathize w1th
the woman's need for some autonodiy, as well as for
tenderness and understandlng. - L -
: ‘ ‘o A
This woman ended her account perceptively. ‘"My sharpgned feminist
v : N f 7 . ) - -

vision led tqjouf breakup." More or less consciously'she found herself

. : - 5
rebelling against the view that the ide2l woman, unlike the man, finds

W)

. : B, ) ) )
her basic fulfillment in a personal relatignship. ?E%?'notign merely

. . . . \ . 5
" provides an ideological rationale for male dominance, because the wéman's -

. gconcessions to the man can then be rationalized as the fuid pro quo in

tﬁe uniQue rewards she derives. from the association. By contrast, the c

- . T .

. . - . . ) “
,.man, because he is expected to find fulfillment also in- other roles, can

. “
4 . .
. s

expecy her to make the necessary adjustments to his interests:! =, = °
A N U . : : .
. . o k3 :
s a4 Lt . . ‘. N .0 . a
s The next case illuminates in greater detail the process of alienation
0 © . S ) J".-l . -
relationship wi “h'a high-school steady boyfriend. The couple broke

&

He
o}
,‘D
t

©

ap in the :iddle of rhe ¢irl's sophomore vear at collece. 'She fraced
Py s 2 - - = 3

) ;
< P -

.
s
.
s
-

-
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k] -

1u the 1nterv1ew her change fiom being ' "a llttle girl," who molded her-
Self to f1t the boy s traditional #deal of femlnlnity es well as his
spec1al emotional needs. 1In retrospect she recognizes that "in thﬁ
back of my mind I th1nk Isalways wanted to do ‘something W1th my llfe,

) I wanted a career." But it was desperately ﬁnportant for her silf-esteem

y
to have a steady boyfriend. She must have known that to tell him the

. _truth would have been to anger him.’ He would have said: "You don't

. ' Loﬁe me; Why are we going steady? I'll just find someone else who wants

to marry me and be a good w1fe. The case de5cr£hes the early phase of

e

the relatlonshlp as well as the process of cha
4

The student recalls her:"little girl" e in high school.
She asked her boyfriend's advice about everything, her
3 clothes, her make-up, her hairdo. He was thrid{led by her
: + dependence: ''He would plan our life for us, mayriage when
we graduated from college, a nice house, and two children.
*° . I used to go along and say I could hardly wait. Maybe I°
- Qo really felt that way in high schigf;ib t I suspect I needed
the security of a steady boyfrie 4TI was afraid to be
without a man." I

This woman traced in the interview her change from the "little girl"
" into-a more independent and self-confident woman in the course of which

she would no longer tolerate her,latent dissatisfaction and she would see
ore clearly her boyfriend's shortcomings.
&3 N "\‘ : 4
As both entered college, she an Ivy League school and he
a public institution, new problems emerged. He began to
. feel that he wasn't as bright as she and felt intimidated
ani resentful of her intellectuzl -superiority. Whenever,
she tried to get into an in-depth conversation with him
-he would make fun of her by saying, ''Well, I know you have
. brains, and you don't have to prove it to me all the time.
Why don't you just talk like 4 normal human being? Why
e .are you trying to show me how superior you are?'" He
‘ " was also very traditiomal in his attitudes towards women.
When they went out; he would go through all the correct
behavior, not out of consideratiomn) but because he figured
that's the way men should act. For example, when they

b
w




- 15,

went out to a restaurant 'he would order, often with-

out consulting her about what she wanted to eat.
That must have made him feel very suave and sophis-
ticated, but it placed her in the role of .the dummy.

" She reported the following incident: '"One time I

wanted to hear this concert. D, didn't want to go
but he went through the motions of asking me what.

I wanted to do. ' I repeated that I wan*ed to go to "
the concert. He got out the newspaper and’ found

the times and place for a movie he wanted to see and .

‘told me that we were going to the movig. I got very

. tried to inte

The

growing s

annoyed and told him that I din't want to ga out at
all and he said that if I didn't want to go. to the
movie, then we would just stay home. I didn' t‘want
to stay home, so we wound up going to the mOV1es.'
I didn't fight w1th him very often- because he. got
very defensive.'"

Another problé} ‘with the relatlonshlp was that D.
fere Wwith her work. puring finals he
would call her up :and try and pick a fight with ‘her
$o she'd be.too upset to do well in her finals.
She said he called.her -three or four times during
finals week and just found little- things to plck
fights about, .She knew that the fights weren't
significant and that it was Dy's way of making.
sure that she didn't do well on her finals.

most significant effect of her freshman year o§ cdllege was a

elf-confidence and the realization that she could be a person

pn“hﬁz_axnwandﬂdidn't have to have a boyfriehd in prder to be a complete

human beil

women she

- Q
ng. She attributes this change to the independent attitudes of

ﬁeg at.college. Her two ﬁest»friends'éerved as living examples

.

that a woman can be happy, enjoj life and Self-fespeCt without a steady

boyfriend.

apart if

Her

He kept t

LT

These girls wgse sociable but selective and they didn't fall

p

.\_;’_- . ks ‘ o '
they didn't have a boyfriend for several weeks or months. They

o f s

have boyfriends tonsh-<~ relationship, but they were not
and didn't feel Iyini 1ull in their social llfe.
= s . ' - X ) P e
boyiriend was veZy upset about the changesin her—personZIltyﬁu
. . :
elling her, '"What h“DDenec to my 1i ttle girl? You're not my
: ' P
‘ : LR
B . 2 3
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little girl anymore. You don't need me. You don't depend on me."
She felt that she was able to end this unsatisfactory‘relgtionship

preclisely because she was not so security minded and felt she could make
¥ . ’ . *
it on her own. ‘

Her newly found self-confidence was reflected also upon her return
’home‘during the Christmas holiday when she féund hersélf'éble to partiéi-
pate in the discussioné with her relatives iﬁyan adﬁlt way. .

The bfeak with her hiéhischool boyfriend‘was ine#itzable, bhg the
pain and anxiety were eased by a pew‘relationShip with a male classma;g
who had all thé'qualities@she missed in her first love. ~This is her |
happy'acgount of the new relationship:

A. is very interested in her studies and talks to her

about them. He is completely supportive of her desire

to have a career. They are able to study tcgether.

During finals they were often together studying or just

being quiet with one another. A. didn't try and tear,

her down or make hgr feel bad while she was taking exams.

Rather he would try to comfort her if she was having

trouble in one of her classes. She said that A. is

very intelligent and they have in-depth conversations

‘and he helps her to probe into intellectual arguments.

She said she's grown a lot more intellectual with A.,

that she can have an intelligent interchange with him

and not feel that he's intimidated by her intelligence.

He doesn't want her to act dumb. A. said that would

bother him, if she tried to play down her intelligence,

that he wants-her to grow intellectually and he wants

them to grow together as well. Their relationship

continues to grow and she's very happy with A. She

“hasn't- told A. that she loves him because at this point

she doesn't know what love is. 'She said because her -

relationship with D. wa% so destructive, she's very '~

loathe to téell someone glse that she loves him until

she's absolutely sure that that's the person she wants

to spend her life with. She said that A. doesn't pres-
“ sure her at all to tell him that she loves him, that

he's happy with the relationship as it is-and that he

allows her a certain amount of freedom, Neither of

them is seeing anyone else, but she knows that A.

wouldn't desert her if she wanted to see someone else. .

#

| 185



She feels a lot freer and more independent since she
broke up with D. ) .

‘Two relationships of shorter duration were strained and terminate

by similar conflicts wit?/traditionalsmen.
A college freshman set on becoming a doctor met a Naval
Academy student who was "smart and cute and funny" .- . . ’
‘and appeared .to be equally attracted 'to her. She- soon
realized, however, that he was not at.all supportive
of her hope to combine marriage with a medical career.
He would get very angry when her need to study would
occasiohally interfere with their social Plans, trying.
. to convince her that she was wasting her-time on an -
unrealistic ambition. She, in turn, would be infur-
'iatedlby-his°attitude.v .
. e~
She remembered an 1ncident that finally reVealed to her
. the abyss separating them. They weére dining with an '
engaged couple and the girl was tdlking about how-she '
couldn't wait to'get married and” have kids and be a
‘méther and her Boyfriend turned and poked her and said,
""You hear that?" She .just groaned. Her boyfriend just
couldn't understand why she didn't feel that way too.
That was pretty much the end of" thﬁfralatlonshlp and
soon after that she broke up wi hlm "That's when
- I had the feeling, foroet it. can't deal with thlS "

A conflict over "male chauV1nisd broke up a relationship that lasted
a year and a half. The woman found much to admlre in her boyfriend --
his honesty and openness. But, J;th all his understandlng, he could not .
accept ner.commltmeot to a career. He feﬁf\it was a ''slight’ to their
relationehip”. The:break came when she discussell rhe'opportunity to take

her junior year abroad. fShe would argue: "Li§teh, I love you, but I - /

e . s - o . Ta . . v
have things in life I want to do, things like an education and a'career

. . . ) -, o
are important to me.'” '"We had a lot ofqarguments over it 4nd I just. got
sick of it."

She concluded that guys tend to have an old-fashioned picture of

women. She would be willing to lean back, but she would never marzy a

'

suy who would want her to give up her carser once she had a familv,

Q . . . -, .
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So far we have cited male friends and lovers who were so much more

‘

traditional than the women/in all'aSpécts of their gender orientatibns
sthat the relétipnshfﬁ‘éventually dissolved.

AN . . o ‘l’ X .
But similar problems sometimes plagued ongoing affairs.  If they"

, e # o °
endured it was because they were less extreme, more limited in scope,
or offset by compensating ties3_¥£ only the fear of lomeliness.

Finally, "male chauvinism". was the reason given for terminating

° .
.

'assoéiation at very éarly stages of ah acqu;iﬁﬁance. One stuéent was
@ttraéted to a man in one of her Classes. Shelﬁés soon turned off by
fﬁis chauvinistic attitudé towards women}“Télkingcabout his girlfriend,

"he said: 'Well, she's a really cutelittle éie;;'of fluff." vﬁIAgot
disgusted and said that he could ﬁardly ca}eﬁ%&?ut a girlfriena if he
thought of her as 'a piece gﬁ fluff'.," Well," he went on, ”she‘; very

:decorative and also very good im bed." "I couldn't wait until he left,"

she concluded: "I run into him occasionally, but I no longer feei
'%":j f o '

attracted to him." ﬂ“
"L . i ) ANEY .
Male reactions to the women's strugglgﬁﬁor'”personhood".are kmpwn to

us only through the women's testimony. Mutuél accusations and defensive
g Y - 3

counter charges are rife, as we shall illustrate on pp. . An inter-
s R B o B

riewed sophomore reported that the suitemates of her boyvfriend talk about

the wemen's college 'in a very derogatory, fashion. They say we are snooty,

o . ~ - T 3
sophisticated, motivated, driven women who really care more about them-

.

selves than about relationships with men.'" Her own boviriend is more

1

uncderstancing, but he, toco, holds that these women give mea a haszd time,

fod S -y~ bl = ~ - s e -~ .. -~
dCme wiman are s0If and Zeminine &t one fisse, put ca&reer-driven at other
-
PR . .- —_ - A - E T T - e 5 .- 1
tz=es, :JLI::_.TV, CowWn Tien. as CPPLES‘DOIS. 17 nis v.ew Lt L8 the women s
R -
N - .
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confusion that is thé root.of the problem. . 5\7

¢

Intellectual rivalry between the sexes. The women, as“discussed on

PP. , perceived the climate of the college as excessively eehpetitive.

’
s

Students allegedly measured their own performance against that of class-
mates. - When self-esteem is based on spchﬁcomparatiVe ranking, one does

. ot ' .
. notoalways wish one's rival well. Competition for entrance to professional

3

schools added a pragmatic ground for rivalry.
In the past, competition between the sexes was minimized by stricter. -
differentiation of roles. Women might be superior to men in empathy or -

other expressive qualities, men might excell in reasoning ability without

arodsing defensiveness in either sex. They competed for different rewards
and &easured their worth by different standards. We may assume that com-

-

petition within each sex was greater than that between the sexes.
No one could expect that the male and female undergraduates of ‘the

two colleges could today be,free of some degree‘of 1ntellectual rivalty. - - E
The only open question is two-fold: -First, dq_men or‘bq;h aéxeé still
expect that men Should enJOy a clear margin of -intellectual superlorlty,

so that'mere equality is,a defeat ror_hxm? Secondlv~ are women more ‘likely.

- than men‘tg_play down their abilit ies in the face of idtelleCCual dr::er—

“
¢ >

ences? o _ ’ ' _ '
) 2 ‘ .

S we shall cite some illustrations-of survivals of both phenomena, of:

some expectation t“at the male should be the one to enjoy a margin of intel-
lectual supeviority, if differences exist, and that woden are more likely

than men in sensitive situations Lo play down their abilities.

These issues wera not probed svstamatically in every interview. We
IS - - . 4 -

: ™ er
- =V
ATl ~ ae — T 7 Trro e Ny s =% P 1 E o - PUN . AT AA~ o
shall ¢cite scme 1liustrzticns, Dul thar LackK O spontanecus Tarerances
.
: ° ; -
- i -4 3
- s ~
. ) . < . ?
o N —‘L J;
. ; ¢ ; . .. i
. . . . [ -
Q : Y ¢ -
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_ ’ N _
. suggests that for the sample as a whole these were not problems of great

7

uréeucy. ‘ :
The sophomores testify{__ S o : _ ‘
*  One studeot felt that she had gained enough self-~ i - :
confidence over the year to feel freer to argue with
+  the men in her classes. . Then she added a qualification'
-1 would argue less strongly if'I were 1nterested in,. * .-

the gey sociaglly, You can't be adéﬁant if You expect
to be asked out,” o = ) o

»

t Still. another, sophomore called her. boyfriend femlnlst -
in-his attitudes but less so in his behavior.. ,He was = ) .
ralsed in a traditional hone and expects some tradl- e
tional behavior from women._g“ r example he expects. .
her not tg talk too much wh_ ..e s talking to his : .

 Eriends and certalnly, ‘to support his views. He .

. 'becomes uPset if she argues agarnst hlS views 1n .
front of his male friends. o i ' 7

a . . \ o : b

//k_ A rreshman was drsappolntéd in lack o% intellectual'interchange with

‘male undergraduates, . She gave ‘an illustrationi » : K
. . h ¢ $ . N
a . el . . - . <
-f9~Visiting a male acquaintance, she saw a copy of .
-Ulvsses ot his desk, a book 'she'd just read. She
.wanted to kndw what he thought of it but he cut off
- 'this conversation by changing the’subject.
. e ~ PR o '
Whatever_the'stereoty?e of sex differences in intelléctual abilities,
' N ; . . .. o

there was, amono nost” women, a*strongﬁadmiration for those who stood theig

ground in discuss1ons wﬁth men’and disdain for women who ''played dumb',
"Last vear," recollected a sophcmore '"there was this
one®woman on the floor.who was terribly competitive Co
with other wowen Zbout her* marks and. her intelligence. o
Then I saw her with her boyfriehd and she acted like a

. twelve-vear-old. Sbe kept looklng at him in-an adoring

manner and say“n; *'Ch, you're so brlgnt I never chld .
have thought of that.' I was infuriated by her playing”
this game, I woyld rather see women Compete as fer-

b
ocidusly as they do at this college than act stupid.”

¥Perhaps,' she addad as an aiterthought, 'omen are not ‘ .
totally at Zault, A lot of the Eastern Coilege zen I
mét are not all that secure about their intelligencs
and want a woman ‘who acts less intalligent than they are.” .
.
. >3

O
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The educatlonal and 1nte11ectua1 dlfferences between one sophomore

Al

and the boyfriend she 1ntended to iﬁrry presented a maJoruproblem in this

LS

relatlonshlp. ' ' - oy

P N

~ ' .

. \ The young man went to work in his father s busines$ after’
' finishing high school. “They "complesie gn each other" and
are very happy except for this educational difference.
She wishes he had a larger vocabulary;and 'spoke more ., . .
correctly, and they had lots of flght3XQVer it. It got - - -’
to the point where he said: "Either you accept me the

- way I am or you don t. You' 11 have to ‘make your dec151on "
For our purposes the s1gnif1canCe of this case lles in her final
statement, "I still th;nk;lt would be more acceptableplf the wife were

not as intelligent as her"husband than the other way"round. That's

a-,

probably why I'm so defen31ve about 1t."

»

~ We shall return to the theme of 1nte11ectua1 rlvalry in the conclud-

N ] .&

ing section of thls;chapter. The recurrent mutual accusatlons in'what

we have termed,thetmythology of the battle of the sexes suggest greater
_ Q . - -3 .
Lension than is apparent'in accounts°of personal relationships. Possibly,

a certain trial and error brought together coyples who were oongeniaL or’

‘able to cope with this issue of 1nte11ectual rivalry.

The longlng for a sensitive man, .The young women's longlng for

psychologlcal,rntlmacy with men is ev1dEnCed in thelr depiction.of "My
Ideal Man' <see PP. Y. Fllllng out the AdJeCtlYe Check List, '"warm"
"and "sensitive' were each 1nCIuded as a de51red attrlbute by some 85 pér

cent of the sample. The 1nterv1ews corroberateg this finding because

' some oonflicts in intersexnal relationships were precise}y‘over this issue.

?The typical idiom of,youth, e.g. "he is into macho" or "he is inte sensi-
. 1

. tivity" refleots the awareness of the problem. All the same it is the

women who press for sens;tlvﬁty and the men who are on Lhe defensive.



22,

- /

o When the boyfriemd of one of our freshman respoﬁdents looggd over

' 4

her AdJectlve Check L1§t for "My Ideal Man " he was 1ncredulous' "Bgt .
.;",’. R

" you destribed a woman, not: a man." In the enSuia§ dlscu551on,kshe aqcused
14

Him of not listent 11.and not 1 lings. -

im o no istening we not revea *Bg,his own fee 1ngs fhe‘boy ;

friend was indignant: "Well,.ybat you appareﬁtly-want'1513.51ster,~not-
B . ” . .

8

- 'a man.," “\

L3

Another student Hegcriﬁed‘a relationéhip dating back to the eighth

- r's . :
S . R ¢ - - »
grade when the boy first told her he had a crush on het, At one. point-

. - AT : . . L

throughout the vicissitudes of -théir long association they even‘talked

about spending their liveé;togetﬁer. ‘This relationshiﬁ was virt&kily
. : . » e .

. over by the middle of the woman's sophomore year.

'Y ' In retrospect the éirl sees her boyfriend as a good

. looking;, tough, athletic man, still sexually attrac-

tive to her but ut%erly closed up and uncomfor table y;

‘bommunlcatlng his own feellngs og]llstenlng to her

- open talk. ,

: Interestingly’enough, this student accepted her boy-
friend's shortcomings until her freshman year at
‘college. Her two college girlfriends taught her by
example what sharing of feelings and perceptions
can be like. -She became more open about herself
. " and that was the kind of commupication she now
wants in relationsywith men., She recalled an.inci-
dent that suddenly crystallized her dissatisfaction.
She was telling him about the changes in her person-
ality during the freshman year, explaining how dif- \
ferently she was perceiving things and people, her -
growing maturity. This, she#felt .was a big trans- * ’
. formation. Having talked for some time, she turned .
to-him: '"Well, what do you think about all this?" .
And he said: ”Thlnk about what?" "He wasn't even .
llstenlng to what I was saying. He wasrd@y dreamlng v s

and not maklng any effort to ’know me," . B )

The break up of a frlendshlp by another freshman was atyributéd tolx

-

.the man's lack of seaﬁgtivity and understanding.. . r




v [ .

In this case the’woman explalned that she was more
involved i® the relatiohship but faulted him for his
Afallure to sensé ghe depth of her attachment. 4 In any ,
event, the boyfri ould visit her often and they
“would have - long phone talks abouf\hls problems L

r. - The break c when she called him' in a very troubled “

' », state becausé her famlly was .giving her a hard time.s o
" She was telling him about her chlldhood and her rela- 2

tionships witg her family. ' She had been talking to T,
‘him for .some Balf an hour (such lengthy exchanges were

not -unusual for them) when she stopped; ‘realizing that

he hedn't responded. ''Oh, are,you finished?" he asked.

"O k. I Have to do my chemistry homework now."

"I felt extremely exposed and hurt," concluded . the
A student., “Whatever his feeltngs were for mef he Lo
should have been more considerate and understanding "

< <

We shall return to this woman in the section.on ambivalence. Having

o~ °

become wary#ef emotional involvement as a consequence of this disappoint-

-ment; she wasaturned off from"dating altogether until she“met_a very sensi-

tive man who was willing to wait without ?reSSuning h% sexually or emo-
o , . V p:

+

Y 7

tionallfy/(see pPp. ( s . ' N T )

Whether or nmot men can satisfy the women's desire for deeper psycho-
'loglcaiﬁ\n\lmacy, they have become increasingly aware’ of it. One wom=,

an assured us that this awareness has enttred the strategy of sexual seduc-:

e ' "
tion used. by some men. . »

»
-

She descrihed an enc0unter with a male student durlng
Freshman Orientation -in the course of which he- reveiled
much about, himself, including his vulnerabilities and-
, . fears. ' After some four hours of talking she felt that
~ : they had a beginning of-a good friendship which '"might 2
. develop into something more."' As ‘he walked her to &the ~ '
dormitory, he began to make his pitch. He was lgpklng
fof someone’to sleep with "on a regular basis, not just -
" a.one-night stand.'" ,He was very persistent -and it took

some effort to get “him to leave. . a .
1

-

-«

. // ‘This youn§\gpnfn_was sexually experienced and summed np-the above

encounter with this observatifm: "I think there is a definite trend
~ away from macho men who try to impress the woman by showing that nothing

eI . [ .

AN .7

S 195 .
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0f revealing very personal feellings and’ even fears."

R - - . ' 23a,’

phases them. 1 have noticed that now mapy’meh when they want to'sedﬁce
{ , , e g

yoy think that they'li score the most points by being open to the point
’ -\1 s .

‘. . - .

Intragszphlc Confllcts R - o

The femlnlne réle strains desaﬂlbed so far represented two types.

Tha mOre NUmerous- were interpersonal confllcts between egalitarian women

>

and their goge tradltloéa; boyfrﬁends. Anomié,mlght be too extreme a

de51gnat10n of the second type, as 1llustrated ih the shlftlng datlng
24

P £

norms. , Bk that 'mode of strain dld\stem from the ‘absence of ‘shared - -

norms and. the resultlng confusion of an actor who had’ to play it by ear"

- R N
-

1n a relatlvely structured encounter,

We turn Aow to ‘a th1rd mode of role strain, that is the 1ntrapsych1c-

S R . oy
cpnflzcts,ln T to gender roles. The idiosyncratic aspects of the

o -

t

7



) _ . . a.

- .femininity A mllltant femlnlst who is sexually exclted by male sadlsm /

is an example of such(stress.' Another variety of 1ntrapsych1c conflicts

)

séems from simultaneous alleglance to 1rreconc11able values, frequently
> e . ‘\ v
‘_elements both of tradltional and of feminist 1deolog1es, Ihese are

. . S :
analytical dlStlnCthnS which are Iikely “to be fused in\agny personhi'

Y A
~ ‘.

experience, though some rare-cases approximat% one or another of these f 1
"ideal types' of ‘intrapsychic strains. - . “oL

"I am.attracted to old-fashioned macho men who don't support my

' . -
. . ’ RN ! '
- . '

Several women confessed an exceptionally.strong wish to be ”protected"

liBerated ideals."”

’

-by a man. A problem arose when- they were humm&lated by the message of

.helplessness that such dependeHCe on a man carrled "

" [
'

A clash betWeen 1510sxncrat1c emotlonal needs and 1nternallzed 1deals‘7

N

rtook other forms.d Some women were sexually and emotlonally attracted tof

~

.macho men “who take charge of thlngs”. ‘But such men ‘were not llkely to. ;’

8 .
support career ambitions or other egalltarlan ideals that were also essen-

'tlal components of the w?man ] personallty.

.

The follow1ng excerpts from 1nterv1ewsLoffef a fuller descrlptlon

o

of these strains. . -

L -+ & - .
,4.. ) T .o - . ~

: A sophomore who broke up with a boyfrlend'because he
- wanted a traditional wife, deprecated her preoccupation

with studies, 4&nd opposed her asplratmons to become a - . ‘
physician, described her predicament, 'My friends are :
+ ° all guys wholare really with it, who understand my
- ambltlons and yet the guys I flnd myself attracted to
‘ are old- fashloned " She likes guys who "take charge
of things," who can be protective and cote to her.
- ’ defense if necessa . Once at a party, some guy, drunk,
. stzarted talking dIrty to ‘her., The man she was.with
. " hit 'him afid told him to get out: "I like it when guys

"™ do that." Bér former boyfriend said that if he could
fﬁpd the guy who made an obscener call to her, he'd N~ : .

ak his neck. She got annoyed at this reversien
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to primitive macho ways that reduced her to a cave
woman status. She'd like®him to know that she ¢ o~
‘take care of herself. But part of her felt wann .
and protected to be taken care of. ' \ —
?E o e .

' This student reported that she resembled'her mother in her dependency
”

on, male protectlvenesas. But she d'erta.inly wow t want to follow in her

’ mother s footsteps in planning her own. 11fe. Her mother is a housew1fe

who "was'capable of so much more'. The student aspires to a 1ife-1ong
v $ - -
R ) i L .- -

careér in med1c1ne. ‘

~ 7

A somewaht simllar problem was experlenced by another student. She

‘.
- .

needed’ the,securlty of a steady boyfriend because she had a terror_of’

loneliness. . At the same time, it was not -easy to find men who .shared her -

intellectual standards and supported her feminist. ideals: .
My exﬁez}enCes with Eastern College men were extremely

. disappointing. They treat women abominably." One man -

- with whom she had a serious relationship in her freshman
year, "allowed her to be herself' .for the first few wéeks
but tlen began to put her down. WheneVer she disagreed
with-him he'd mock her: '"Well isn't that cute? ' You have
such original ideas."’ The i¥ony of it was that they were ¢
attracted: to each other by their ability to analyze ideas.

. ~ But he began to feel threatened by her and wished .she - v

i were somewhat 1ess 1nte111gent and a bit . softer.

She fell very muchpln ‘love with another man who gave the ¢
impression of beingespontaneous and chamming. Theirs was
a painful affair. It was mostly-sexual, He was afraid of -
. emotional commitment:: Besides, she eventually realized )
¢ . that he did.not respect women. He in effect admitted he
vthought that women were merely appendages- to enhance his
tmage. He said to her that he would have nothing to do
' with a woman who wasn't good Jooking, "that women had tc
" enhance his image. ‘The studant said that he was very com=
petitive with other men. She %old the following story: .
"y hadn't seen L. for about a gonth. He called on a night N
when I had a date’with someone else. T was still in love
with L. so I broke my date to go out with him. I told L. o
about it. I said, I broke a date with somebody else just
to go out with you. L. was very proud about that. I
'later found ouf that he told the whole story to the guy gﬁ
I had a-date with. I thought that was really dlsgustlng
- behavior.," - ‘ _ » o
b - oo J . N .%
‘ , o : ‘ ¥ R

—
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We_haVe descgibed§1ntrapsychic confiicts of a particuIar vagiety
. . P
WOmen confessed to emotiqnal d}SpOSltlonS that ran}counter to their ideals
. }
either of themselves or of masculinity. As a result).they ‘were humiliated

4 -

by their own wishes in relation to men or despised in men the very traits

they found attractive. ' As a rule,' these involved an emotional attachment

®0 traditional gender roles in women with 1iberal or: egalitarian 1deology.

-’

Intrapsychic conflict did not alwayh involve SuCh a clash between the.

desired (traditionalism) and the desir?ble (egalitarianism). Another type

is illustrised by a student whq internalized a combination of traditional °

and feminist values that make future problems inevicable. for.example, one
feminist student s ego ide l contpins many elements of traditional mascu-‘
11n1ty suéﬁ as professional bitlén/ strong drive for achievement ‘and’
for economic }ffluence. "It S extremely important to me to have done.

something with my lifé Whgn I m dead I don t want to be forgotten. I
wouldn t. mind being-.one . of the few women in history bc‘:ks. I d 1ove At
%ctually." This drive for success and achievement she admires 1n both
men -and women. Her_boyfriend has it® and, . she thfnks, is.brighter than

A . f,' ’

Ha%ing'modifiedvtraditional gender' roles to the exten > of demanding ¢

she.. e o 3

»

achievement af women, ‘this student remains traditional in exempting men- ,

o

from domestic duties and a respon51b111ty for Chlld rearing. Although

rd : - .
she wantss hildren and fully realizes the impprtance of nurturance for
voung chi dren;;¥he explained that she could not have any respect for a

man who wouldn't also,kas(she did, want to try to make his mark in the

=

world. §he is opposed to the 1dea of a man staying home§to take care of

the children: .?I think it's a cop’out, I would see him as a,:arkure,
. - s ;

. as someone who just gave up." -

| 195
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¥ .

’ futuse prbblemgqgnd ﬂ joking about -them." '
- L e N h 2z “4:7- ‘
Iﬁ;g ﬁéfidd-qf-éﬁ An gender roles, -it is unﬂerstandable that both
. ; R
sexes wodiﬂ be 1nb ged to claim the privileges of the traditional and the
P e :

M egalitarién'poles,jeveqyiﬁ thy//imposes upon their partners a double dose

v,
e

of obligations; The*%ée -Just deSCribed differs in that the young woman s

values (rather than‘practical exigencies) imposed upon her a double dose ~f

of obligatigns. She wah‘"modern” ‘in her drive for personal achievement

L]

.and '"traditional" in her definition of the husband's role.

»
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% ‘J”A sensitive and considerate man became too emotionally dependent -on me."

3 . *‘\ * - " / ”
- The student whose unhappy love for an inseﬁsitive man (see PP. 22;3), made

her wary of any'emptional,involvement met a man to whom she explained at

w . ’ ' ’ . T
‘th& outset that ke could expect nothing but friendship. L
4

., ' He was con51derate, patlent, a wonderful llstener, and ’
quite open about himself. " They began to ‘see each other
frequently and he let her take her time withoidt pressur-

, ' ing her sexually or emotionally. X . N

One day she told him that she felt their friendshlp mlght K

dévelop into something more. In her sophomgre year they -

began }an exc1u51ve and steady relatlonshlp.

‘affair. She felt K. way too-dependent on her, too focused

on the/%elatlonshlp to the exclusion of other possible
- relatipnships with male friends. He had no close friends
. ; at schdol. He is very sweet gﬂa shy and has a hard time

s ' wﬁen\asked, she expressed some dissatistactlon’with this ;ij__

reaching out to some of the mfre jock-like men at the
- college. Whenever K. was lonkly‘or wanted .to talk, he
relied on her for support and for understanding. She -
felt' guilty if she'didn't really want to listen to him, -~
to be his confidante when at times sheé might want to be
alone or be with her frlends. She felt that K. resented
- her other friends. He wasn't wam or dpen or friendly A
when "they were around. He would withdraw and wait until *
they left and then be very warm apd affectionate wi:h her
after they left., She wasn't surSF hether he was jealous
.of her other friends or that he just wanted tc spend the !
time alone with her. s .

The last case illustrates the 'dissatisfdction 6f the woman with thé
. . - : : r o
price she found she had to pay for the sensitivity-and expressiveness of her

’

patient boyfriend. He was, she7fe1t, something-of a deviant among the )
tEastern College” guys and dependent upon ﬁer to the exclusion of other

\ ) N
ties.. His lack of self-sufficiency put gféﬁt demands upon her:time and

AN

required isolaticp from her own friends.. She felt guflty whén she could

not be available to him. In sum, She began to wonder whether she will ever

meet a man who combines}§§hsitivity with a degree of self-sufficiency.
5 SeAsStELy L Ses T R
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“
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'Chapter;7. Social and Sexual Relationships with Mén,.contipuéd
. ,. 2 . . l

»

. S _ ,p w - .
. Passing references ‘to .sexual" attltudES were made in the precedlng )} i? ’
: ' - " 8’ e .

chapt%f. We turn now to Values-boncernin%iésthlity; as well*aif”actual ,

[

. - ) , , v
experiences of the interviewed.sophomores. ihe sample cannot match in

- - ° L v ' L
size or representativeness the recent surveys of incidence of'premafitéL

«
o

. : € . ,‘: . . - . - -) R
chastigy of female undergraduates, numbers of sexual .partners, or similar -
. . J. ' » ! . . N . + ) * .
quantitativg'data. The interviews, howevel!, have some compensating ad-

- . - . ot : ’ ' .

. . . o 14 . * . - )
vantages. They shed light Og>theﬁrange of attitudes, sources of struin,’
. : 77, . >

"-and the impact’ of college. - -@ PR 4Ci- Y
* a - . i . . ) \
The topic of sex was apprvbached indirectly @ 0-the eourse of ‘the dis-
oo . ’ . ’ ’ ? ! ' . )

cussion of the ethos of this &ollege. The studepts were asked whether,

in.their~view, the college could He characterized_by some_d@minant_values

-

. .
in several specified realms ghls general questlon was _followed by prob11g
further, for éxample. ‘"Who in your opidion, *would benmore on the defen— )

sive on thlS camghs, a student who looked fq‘ward to full-time homemaklng‘r

‘/
(cirtumstances permitting)- or.a career—crlented woman7” on this assue,‘-

N
S

.ast'was indicated in Lhapger the overwhelmlng ﬂhjorltv percelved the
“ O

homemaker to be very much on the defensive because the climate_or oplnion
favored, nay demanded, achievement outside théihoﬁé, In other.realm§t§

frequent response was that the college stood for tolerance of diéeféity,'
with each-lndgviddal free to live by Ker own waluesy

L3N

» -
As to sex, the interviewer raised a similar question: "WHQ tn your
{ + .
. - “
opinion, is more on the défensive in _this college ~- a'virgln or eexually

..nn . . . s

experienced student S : :

y tolerance of diversitw'of sexual norms: ''Sex is a persdnal decisicn.
\ .

]
L

3
P
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L Ca .
“’J hven in‘s&ites ped;le\d*‘+t*tell_you to lead - a particular life—style.

.
-’

It is thé attitude of 'live and let live.q_ No one. is ostracized "

J

This Eolerance appeared in itself an ideal value. Further probing '

. uncovered the dominant ethic, the limits of tolerance, and considerable

- N ﬂ X . [y . * co
. variations within the gﬁilege community, . , ":“ oL
Dominant Sexual Norms . . —-
R What emerged as the dOminant sexual ethic was captured in the fol-.

’

lowing remark of a. student. "It is generally assumed that womén at this e
- i
B collegg will have some sexual experience in their four years of college.gp
1 - .

Ideally, what is desired is a relationship based .on friendship and love,

- though not necessarily involving a commitment to marriage. 8ne night

stands and sleeping around is disapproved as are the sleazy teasers who

3
are out to collect men." . R _r‘

. . o ] . L : A
As to virgins another student voiced»not an uncommon vieW° "1 heard .

hd [

~women, mostly very religious‘Jews and Catholics, say that they intended
<

to remain virgins until they re married ‘Host people won't jump.odn somé-

.

. . v > RS
. one whose reasons are religious. But if a woman expressed just a moral

N

: . . .- & . )

compunction, then other women will most likely argue and attempt to con-
B : : . 4 . 2,

vince her that sexual relations with a boyfriend are not immoral."

¢

Ve

LAnother student herself a virgin, fndirectlyhconfirmed these domi4 (
‘nant‘values: "Students on my floor are quite open about sex, especially
those éLo have had one or two affairs. Virgins don't talk about,hging

‘ ,#s"“
virgins’ in a-group, ‘nor do women who are promiscuous " _m" i‘
The.prevailing censure - of "sleeping around" was evident in the TEe=
ported.gasSip about "sluts" and also, in the_anxiety about their reputa-
‘tion exgressed to usg by someiwomen who in fact engagedAin "casual" sex.
N Such.may haye heen the prevailing“sexual norms but variations within

s
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the’collége;cqmmunity weré widg, For some the religious or moral &rohi-

.3
“ bitlon of premarltal sex was so deeply internalized that no COnfllCt aEI

-

to behavior could arise. \Contrast such a posxtidh wit

the attitudes

expressed in.the follow1ng¢excerpts from interviews.

"""Someone who was a. virgin would definitely be on the

r defensive. You would never want to admit it, you'd be
o in’a really bad social situation if yolh did. Bt sex
somehow is not as important here as #t was in .high school.
Sure, everyone ‘talks about?it, it's nlce but it's casual.
When 'you have sex w1th a guy, it's just not that weighty,”
‘it doesn't .mean that you're indebted to see him fox the
next four years. But you havé tq have a certain amount
"of sex in order to have a good social and self- idage.
Too much sex; on the other hand, is bad, because then ’
people look-at you as Just being after sex, and perhaps
you could be called a 'sex object.' There i§E‘QCh a- .

> thing as too much: It¥s a nice, casual attiffide thoagh..

;-? They dan't brag about it, as in high.school, it's just

‘ part of life, 'It's a normal thlng." _ .

c

Lo
o

And, _again .
"Girls who domn't believe ip premarltal sex have it somewhat
" rough on thts campus because most girls have had or plan
to have sexual experiences so. that the virgins are the odd
ones out. By ‘and large, having‘a‘boyfriznd bestows pres-
tige. When you are sleeping with someong, it does give you
- slight edge. You are somehqQw considered a little tougher,

Jalittle’ better "o L

; - . ’
N ~ The variation of‘sexual norms confronted .the individual with.moral-

e

choices. Those fully 1ntegrated 1nto a group- of llke-minded frlends en-

/

: Joyed the security. of such .a consensus. But thlS did not solve the prob-
- o )

for the majority. Eor one thlng ﬁ%st students had- some frlends out-

side their own ﬁcrowds' who may have aspoused dlfferent va}ﬁes. Further-

o

‘more, few were so- insulated as not to be\aware of ,the var1ety of moral

optlons. For some this cozfﬁsion created a formenting problem of choice.

Even the degree of sanctioned hommun}cation‘about sex varied enough to -
o . i { L . .

generate stress. ) ' N

ES B :
.
~ . v -
\ . ] .- ) . ¢
> L . . ~
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: S At one'-»"-;e were only #va or three students who claimed thai they

4':.~q < °

* had qfver heard, -mine voiceﬁan opinion for or against premarital sex.

. [
- - «©

these, a resident student "wouldn t think of discussing this even -
with my girl friend ~ So private a matter shouldn't be discussed by anyrf

" one but the, couple involved." The topic of sex had been completely "taboo,
i . ‘ ‘

in her family and-has apparently so remained for her in éollege. In view

X

of the reports of dorm discussions, this student may have expressed her

ideal’ of reserve and some.denial of reality. ' o

”

. At the other extreme were experienced women who, as one unsympathetic '
. ’

- roommate put it, distus ed their own affairs and the performance of their

lovers in such "graphic detail" as to make her feel uncomfortalle,
* .
{ The maJority fell between the two poles.' "How open- you are about your

- sexual activities depends on what crroup you are 1n" observed one student

L

perceiving accurately the Variations in norms of self- disclosure about sex.
iy w

Given the des1re for peer approval, each had to test the operative

‘. norms of her new. associates at college. Even this caution, Occas1onally,

- .
,generated guilt: "Did I keep quiet about myself because I am-ashamed of - °

my behavior?,"'feflected a student.
‘ e

"What surprised me about my freshman roommate,” recollected a sopho-

more:- ''Was her.hlunt questions about sex life. She was a virgin and so

were all of us in the suite.l But she wanted to know where-everyoné stood

K4

on this issue. I~yas shocked because I would never ask such a question, .,
noy would anyone in my high school.™" - - ' , .

"Generally people are open," remarked one sexually experienced sopho- -
more: "But there's a lot of discretioh too. For example,llf I'm just
startin a relationship, T won't talk about 'if until it's developed On_

.o . T

A -l DA
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the other hand, if someone has the guts.to

»

ask Qe right awaf ﬁow it's going,-
,' - ‘»I'},l be gutsy in my response and tell them lrig'ﬁ?: ,off the 'bat.." .7 L
- %?gy Several students teétiéied.td‘g sensggof liheraééoi and gehefal grawth‘
upon the diécovery éﬁaé séx wés not a taﬁooéa top;d in college: "It.wa;'a‘
j gqod expefiéqce for me tooberéble to talk to somé;ﬁe fr;nkly aﬁout sexuality

~— f

¢ & because this topic was never broached in ‘my home."

I

N ¢

A
.

The‘uncertainty concerning acceptable limits of self-disclosure was,

;? of course, much less of a problem than issues of actual sexual behavior.

4 ’ ’ - : -~ *®
We estimate that 51 percent of the interviewed sophomores were virgins,
~

-

/;‘ '49 percent have had one or more lovers and the remaining 9 percent of the

interviews did not contain conclusive information.

v

- R
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a girl is a‘virgin, one almost wonders why ?" X ‘ ¢

) , "'Chapter‘7f1 ;

o
B S 7 o ’ !- i . ' 6.
. - . N - . .

Pressures To‘Becomersexually Experiended .’ “

~ . '

~
a

Many students felt tha& thj general cu}tural climhte exerted a con—‘
u / - "_ -

siderable pressure upon coIlege»males to lose thedr virginity and that ' 5

college women are beginning to be subgect to similar expectations. We T

-

observed several indirect indications\that such pressures do exist. These
con:&sted of reports of bragging, that is, g%men claiming more experience

than they have in reality had the speculations about sexual hang-ups of

virgins and the attitudes expressed by some students about their first

1

! remarked one student: "That some girls in

sexual'encounters.. "I know,.
& - :
my dorm pretend to have had moig sexual experiences than they had Ifknow

o

for a fact that qo:e are bragging." ‘Another manifestation of changing

Y .

eXpectations was the speculations_ about why some acquaintagce remained a

virgin. "In my crowd,” remarked one sexually experienced sophomore: "If

‘Other students conveyed, also, the view that virginity is a problem-'

3

atic status to be accounted for. A sophomore who confessed that her own

-

sexuaI experiences were disappointing, b0thﬂphysically,and emotionally,

had this to say about virgins- "The” virgins I have known are afraid of

men. - they are holding on to their virginity as a tloak to keep them from
having relationships with men," ' As for herself, she was happy that she
lost her virginity even if her affairs fell below her expectations. She

now feels ,more expanded, able to express my sexuality, not inea blatant

" way, but in subtle‘ways through my cloting, my walk, in the way I interact

N ~

with people:“ She claimed that ¥she could always tell which classmate was

.a virgin because ''virgins are closed, girlish, and they don't express their

sexuality." .

20U '
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. . The significance of these remarks lies in the readiness of some women

N

’ >
. to attribute sexual hang—ups to virgins, almost in the manner in which
N . : A e
- .rejected male seducers have been known to seek to account for their;failure.
oL v . . . RS LT ‘-‘ ‘. :)‘
Y. o There is still another indlrect evidend/ of the preatige attached to

ca

’ _sexual experience. A number of freshmen, who had their first intercourse °,

N very soon _upon the initial encounter with a man and who found the experi—
ence unsatisfactory both physicaily and emotionally, expressed relatively
'little éuilt cr regret. We do not have s;stematic'data on the’circumstancesb
,surrounding the first>sekual’experience in callege. Nor do we know the long
range influences that such experiences might haveiuponvnarticular'individf .
uals. - We offer the following excerpts from interviews as evidence that in

some cases.the.prestige attached to this initiatiom into adulthood offset
. 4 e

.

the admitted disappointment and emotional hurt.

"In high school I had never had a boyfriend"i said a student who met

k4

C o :
a2 male freshman during Freshman Orientation. They spent the three days - N

together: "It was\Iots of fun. I really thought he liked me, that maybe
‘ie would be into having a-relationship. We‘played frisbee, we went to cock-

tail parties., We talked an awful lot; We went to a party in his room. VAt_.

- . first he just kissed me and I wouldn't let him do anything moref"I‘was in-

~ g

experienced and very shy. He didn't force me but eventually we did have

sex, But after that he was very casual, He just seem. ' to forget about

«

the =t>le thing and I would see him with other girls., It was Qery disap-

pointing.” This student may have .corcealed the depth of her disappointment
wher sl added that she didn't regret her experience but in her own words
;"I said to myself ’Wow, now»I_understand what a one night stand is. Now

I' know what that all means'." >

f | 210
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In the next #llustration of- an unsatisfactory 1nit1atlonN1nto sex,
A

~

anq;her studeﬁt reminisced "When I fdrst came to this City, I was readf_

. -

.
for sexual eXperiences. I developed severa} TelationsEip? at the same
- ‘“A'-/ T e .\

t1me.' ‘It was horr1ble.. I felt torn apart. When I met John (her current

)

k4 -

= »

boyfriend), I realized that it was 1mportant to me to give my love to Just

Oone person. I now know that I am happy only in a monogamous relationsh1p,
e _ . ’ : A o ‘
sexually and emotionally."' . _ » g ﬁ;

-
»

"Horrible" as she felt het previous chaotic affairs were, they helped
:”Q N N
her, she remarked éb the“interviewer, to acquire a deeper understandlng of

oy i
her ovm personality and to '"'get those desires out- of my. system..
For some. v1rgins, as seen in the above cases, fthe prestige attached

P .
to initiation into sexX served to allay the disappdintment w1th the experi-

ence.r "This was not, of course, the universal reaction. A bitterness*tofﬁf

.
3

» © 'x_“ T ) ‘
wards her sexual partners was described by a sophomore:

"I used to feel pressured to give'in to sexual demands and
that made me dislike men. They never wanted to experience

me as a person and that used to make me real angry. All

they wanted to do was to go to bed. Even if I wanted to
sleep with them too, I always felt that I-was rushed into"

it. ahd there was always a core of resentment afterwards.

I used to dislike men a lot more than do‘new. I'm still"
angry but it has diminished because I know“now that I don't
have to put up with that kind of pressure." .

: 211
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) Countervailing,Forces: Some AdJusted and - Some ConflictfulVirglns
N 1 , . M 4 . . : .
. . We,have raferred earlier to virgins whose strong religions and moral i
A » -

3

fonvictions” required premarital chastity. Those who belonged to organized

3 ~ -

' »'groups with males whb shared the same values frequently enJOYEd crossvsex -
friendships in which sexual intechurse was not an issue. But there were

ey

some others who without these organizational ties also enjoyed an activeT

LY

‘ social lifEa

e A Catholic student described her close girl friends as
' sharing her own intentiom not to have sex.outside of i
¢ marriages  These were exceptionally attractive women, ,
popular withﬁa group of athletes ‘on the malé campus who & /
divided women into those "they would get serious with
.9 and others whom they see for sex.”" She and her friends
tease the guys; if they see one of them at a party, they'll
,ask thé next day: '"Did you ‘get lucky (meaning, did you
- get her into bed?)?." These guys.all boast about their
conquests. Yes, sex was quite a big topic of conversation
| - - '~ among women. If anyone®would ask her directly whether she
g P was a virgin, she.would tell, in fact, she did just that
on one occasion without any feeling of defensiveness. A
p ’ . freshman roommate, who was her good friend, lost her vir-
: " ginity and now sleeps arbund. They became estranged. o \\§{
e . .
The attractiveness of these conservative women combined with theirﬁ‘f
selective association with men who also adhered to the traditional "double ’

s standard" accounted for their adjustment,

"In thé next case the studeﬁ%is adherence to the norm of premarital
chastity was uot directly linked to religious affiliations and she main-
tained her standards.without the support of a "subculture.” - Her boyfriend,
she expléined,'"did not put ahy sexual pressure on me. We pet and are very
péésionate with one another, but we do not go all the way." ‘She was not

troubled about sexuality becauge she has madehher decision and her boy-

—

friend respected it. Sex ‘may become an iss e, she concluded were she to
1% e ¢ ’

~

date a lot of men but she was satisfied with her life and had no desire

L.
for a wider range of dating partners. _ .
L 1 ’ {
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The women de§ﬁri§ed so far did not _appear in confllct _about their

‘who shared their values. “Another type of adJusted virgin is fepresented >

v - S ~ -

by a. studerdt whose self—esteem was so'enhanced by other developments of
“- ~. . l . . : B . & ) ’
the first year of college as to.diminish the salience-of sexual experience,

These compensating interests and rewaYds derive from various sources:
academie achievement, involvement in)social causes, various extracurr;eular
activities, a sense of personal development., 'In one case, an ‘unhappy re-
I . -
lationship with her boyfriend, paradoxically, contributed to a sense of
growth. . " - -
~ - This girl had a high school boyfriend who went to a .
: .~ different college. All through their relationship she
was dependent upon him and allowed hefself to be at his
beck and call. She wrote to him four or five lettars a
. week and lived for vacations when they could see one
. , another. But he "dumped her," telling her about a new
o girl he had at college. "I was hysterical for weeks,
N I lost weight., Then I started going out with one of
- his best friends and this upset him a lot and he told
me he wished he had never broken. up with me." ¥
o Gradually, she began to'have an active social life with
 female and male classmates and felt an immense sense of
liberation and pride. . When the interviewer commented on
* her relief, she responded: "Oh, yeah I feel great and I
am &1appy with school this year. I even hgoke up with some-
one -I was going with at' the beginning of my sophomore year. -
Everyone s always broken up with me and now I actually de-
cided that it wasn't a gdood relationship for me, so I left
, the person and I'm going out with someone else now. It is
really nice." *

Returning to ‘the question of sex, this woman felt that she was some-

- what ambivalent about her virginity but her ngwly acquired sense of per-—

sonal independence and self-esteem, her active social life and an interest
R , ‘

in E.R.A., all have combined to put the issue of sex temporarily into the

background.

- *
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The virgins described so far aeﬂeared relat1vely free of conflict.

- Some attained: this serenity at the pticéx\f_a high degree‘of select1ve
+ N . /

N

iassociation with women -and menr .who shared their values in isblation from
“ the larger community. thers were attractive and. flirtatious enough to-

. ; ) .
.enjoy social life with men who still. accepted the double standard of moral-

ity and for whqm they were the "nice girls. Still others found suéh - com—

pensatory sources. of ego-enhancement in the course of their freshman year

\

as to make the sexual questions relatively less pressing.

We turn nOV to the conflic;ﬁul virgins, some unwavering in their ad-»

l
herence to the. norm of premarital chastity, but uncomfortable and defensive,

f

others tormented by indecision.;

h t
EN ! . '

vThe»flrstvcase illustrates'a‘Woman who felt herself a deviant_at(cole :

’ 4 ~
lege and among he¥-friends. But, she was both critical about the prevalling
code and quite defensive about thself..

"Well"-she said: "I'm a virg1n and I'm going to stay a
‘virgin- until I get married. I don't think my friends are.
My roommate is pretty free with what she gives., She disgusts
me but my friends say that what she does is her own business..
I guess that's true, but I still feel very uncomfortable
around her. : ‘
!fw
- The student surmised that she is uncomfortable with her
experienced suite-mates because "it makes me odd, I'm the
only one who wasn't having any sexual experience."

She went on to explain her attitude-towards sex.

"It isn't a matter of .religion with me. It is morality.

I'd like to be sure that I was in love with the guy before-

I went to.bed with him., " I'm not going to jump into bed

with just anybody. I would feel used and somewhat d1rty.

I don't believe that sex is something that's dirty, but

1'd feel that if T just jumped into bed with someone that

I wasn't in love with, I would feel that I had compromised .
my own moral values., Also, although it was never explicitly
said in my house, I think I was brought up to believe that
you should wait until marriage, that you just shouldn't jump -

v 214
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. »’My parents

- - never really said that I had to wait umtil marriage, byt
'I always felt that they would be disappointed in me if 1
wasn't in a ‘very .serious relationship that was tending
-toward marriage aﬁd I’ went to.bed with a guy.” . - .

S

- "She's not embarraéSéd?;;VCalk to her close friendsfahoﬁtAhervattituhes'
. . ; : . S

toward sex, but she neyer'speaks up in a group. She says that in”the dor-

ﬁitory women dischss Qg%te freely their sexual adventures anh.e#teriences,

but itgembarrasses her. She never says anything, and if she becomes too

embarrassed.by how expliclt the talk 1is, then she leaves and goes back to

her ‘room. There is one wéman on her dorm floor who goes to the Pub, picks
" aQ

'up men and sleeps with them. - She 1s not only casual about her sex life,

she is up front about 1} and doesn q seem to be embarrassed that she is the

ca

most talked about girl_on the floor. _Sometimes she°c0mes into this student's

\

room to exchange her sexual adventures with the student's equally promiscgous

a

roommate. -Qur reSpoﬁdeht is tbo embarrassed to listen to their talk and she

A
W

leaves very resentful to be "kicked out ef my own room." : o

. “\

The male students of the Eastern college, this student felt, were able

X

to spot virgins and were out to get thenm, because this was deemed a special

‘

kind of conquest.
This student herself Qefiﬁed the crux of her Stress: QShe-cdnsiders the

sexual freedom of her classmates immeral and disgustihg and yet they make

her feel odd. Her plight might be the result of fertuitous cireumstances

of room asslgnments in the freshman year or her own passiv1ty in her faiﬂir

to seek out friends with more congenizl values.
Another student, a virgin who beliéved that premarital sex was wrong,
felt that virgins were macde to feel on the defensive in this college. Her

e . - . : - . 7 :' -
deep resentment pf this attitude is apparent in the following~efcerpt Irom

210 T
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1 g b-’v.
her, intervigw: ..

~ %\gze of her- three girl friends at college did have sex
. th her boyfriend, but then, the relatienship went\sour.
. "It would crush me to give: mys 1f to omeone~and have it
_not work out.,” No, she doesn' 2 judge’ gi%ls 'who ha<e had
intercourse badly: - !'Everybody has’ failings." She was
told about another girl who met a guy and they were sex- -
. ually attracted to each other and had _sex, ‘The way'I
" understood it, it wasn't love,®just hnimal attraction.
-Guys will just get it from who they can," Another girl .
- friend was seeing a guy for awhile and when she wouldn't
: have sex with him, he stopped seeing her.

[y

The student/met some guys at Eastern College who were
"mostly de ent" but she was not dating. '

For thewqoman to be described next, the decision whether or not to have

sexual‘intercod:se was i.major conflict. B b
E : . . .
A sophomore spoke:

"I'm pretty happy with myself, ' There is only one conflict
"+ I have and that's a really big thing in my life now. It is
sex. I don't know what's the right thing to do. How old do
you have to be before you decide when to do it? I am so
confused and there's no one I can talk to about it. My two
. girl friends who are still virgins are intending to marry
" their boyfriends in a. couple of years, so they dont' have
to wait that long. They are doing it with the guys they are
going to marry. Then there is another friend who is a 'free,
 Iiberated woman' who has been having sex for a long time.
Her mother is so liberal that she doesn't mind if a guy sleeps
over in the house. All of these friends wouldn't understand
my confusion.” '

She went on to explain that she lost a boyfriend hecause she refused to
have sex with him. "I'm qut‘atraid of pregnancy, or thet'the guy won't
want to matry me then." She]d "die" if she had to walk into the Health
Services to ash for advice. She certainly doesn't want to wait for ever,
but she hates for guys to pressure her. Because, she explalned, "I don't
have fitm standards to fall back uponl _I sort of apologize when I refuse

: sex and I really don't know why I ‘am sayiBg 'T'm so;ry' but this onlydgets
theﬁéuys aggravated. There's just&no one to tailk this whole business_over

with." | ) ) . &
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-

We illustrated some adfusted‘and cohflictful virgins. A few could’

N
not be classified because the interv1ew suggested that some. éeeper con-
f11cts may have been h1dden desp1te the apparant adJustment One such

"student admitted that thoug _she was somewhat uneasy about sexual rela-

-

~ tioms, she was not troubled\because she had no desire to engage in sexual

by o

e

act1vities while still in cdllege.
. \ - :
The .swudent did non d1sapprove of premarltal sex-in
principle. Some of\her friends had.and others did not - ° b
have any sexual eXperiences and that's a personal -
decision. She would never discuss sex in a mixed
. . group. She intended to remain a virgin until she
found someone that she wanted td spend her 1life with.
She wasn't even ‘sure.that she would ever meet a man
that she wanted to spend her life with, but she cer-
tainly wasn't go}ng to have’ casual sexual relation—
ships. She does not feel ashamed to talk with her-
girl friend -about the fact that she' s a\yvirgin. She
., talks to her closest friends about her lack of sexual
" experience and her lack of desire for sexual experience. S
One of her girl friends feels that she‘s nissing a great 1
deal, but she knows for a fact that this friend herself
" is also a virgin.

We have_focused upon pressures operating within' the college community.
But womeuilh late aaolescence have close and‘often ambivalent telationshios
with their parents which play a major part in thelr sexual Qevelopment.
“.lhe researcggdid not pursue/thls probleu s§stematieally but the intecviewed
- ‘students had much to say oﬁ the,Subﬁect whemsuarental relationshfps were
especially supportive or, at'the other pole, especially tense ovep the
issue of sex. ‘The—conflicts of the young women were exacerbated when pa-
tental attitudes mattered and at the same tiue tan counter to those'of
significant peers. Coqcealment of an affair was a morelor less satisfac-

tory method of coping cnly when parental values did not. generate excessive

guilt, This was_  illustrated by a student who explained:

z

~
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« "I get a lot of pressure from my mother- about not : ot
. ‘sleeping with dhe guys, One time I was staying over .
a N at my boyfriend's and\my mother tried to phone me at S -

~ ‘11 o 'clock, at 1, 3,5, 7. When she finally reéached
: ’ " ole in -the morning, she was. hysterical and- accused me’
of sleeping with my boyfriend ‘and oﬁ’neglecting my
work, ‘She offer8dd to buy me a car if I were willing
to stay home and cémmute? . My- f3ther is a lot more
_open-minded about sex. He tetls her/that he was glad :
that her mother was a virgin but that it' s up ‘to her : ) v
‘to make her own deciston." This student did not ex- I, :
press much anx1ety over this conflict with her mothers N C

Aithough parent-child relationships as a factor in sexual development ' ..

I v Le

R‘ ~ [N
of . the daughter is an 1ssue falling outside the s¢ope of this research,
there are references to\lt throughout the book. This chapter, to repeat

.’deals with the varle;§ of sexual exper;ences ahfgg?er.att;tudés within the

co;lege community.
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" Casual Sex: _Deviance or Liberation <

fr

Women who slept around" .were the,subjeét of fnfavor
- PR " : . P
- whatever rewards. they derived fromfsuch allife-style,’theyfwere aware of’
\' . .11 v-
ST their deviant status, Interviews with this small minority brought to

- light either anxiety about their reputation br an angry defiance.~ ‘

But not all promisCuous women felt on the dééensive.' Some, apparently

1

few in number viewed themselves as the avant-garde of true ‘sexual libera- 5

- w

tion, as the ' cutting edgq, of the new<order*l Echoes of the1r ideology

© e

wer'e-heard now and then beyond ‘their ranks., For example, a sophomore had
a sexual relaticnship since her senior year in high school with a man

Lo - S ‘
attending another college. They discusséd the possibility of a future

marriage in a light-hearted way, neither one ready to make a‘commitment.

- Because they were‘separated g@bgraphically; this gregarious young

/\s woman often acgompanied female classmates to parties or to the Pub where,
v A : *

on occasion;’some male student made a play for her. She confided a con-

.
; flict to the interviewer. It was not the temptation to respond to some
< . : - o -
advances,but the iack of it-.that worried her. "Am I denying my sexuality,"
- . ; T , .

she wondered: "By‘rerSing a one night stand? I love my boyfriendfbut I
wonder, is there anything wrong with‘me that I find a one—night pick ué
so distasteful, -so alarming?"

Another sexually experienced s0phomore‘discussed freely her current

yaffairs with her equally,experienced'women friend.&lShe expressed great

admiration for -one of them who is "very sexually active." She is out to

expe&ienee everything she,can, and to learn about]her body and its re-

-

sponses. Not particularly popular on her dormitory floof, she neverthe-

less enjoys a certain measure of respect because people come to her with

i 4 : N

Do e A




satisfying sexu

.

4
‘attitudertowards sex -as a series of

Chapter 7
.. . ' & - 17.
their sexual»problems. The reporting sty .thffelt tﬁat this woman had 3
genuige search for a variety of experien-J' n contrast . : &ith the

oNguests. . "Unfortunately," she

added: "I~ lieve that most women at, this college have not had,really

experiences and are engaging in sex out of competition,

. %
tq prove to themselfes and to@;heir friends that they are sexually attrac-

tive., .To treat ex as ‘a- conquest the view that another man is an addi-
v S : L]
tional notch in her‘belt — thig is a ‘sick attitude, not liberation."

The values of the ideological‘subcultnre were‘Hescribed in a diary-

. - . i
kept for ug by a sophomore.

"What I have noticed in my own ‘friends is the adoption of
the traditionally male role of the hunter or the cruiser,
I have done it myself to an.extent but I have seen it carried
too far, to the point where women pick up the very traits
that they criticize in men. The behavior is an extension of

- what might once have been. called the 'tease. " You make sure
that you look very good but you don't wait for anyonejpto
notice you.’ You, do the eyeing up and down and make sure
it's obvious that you are checking thedm all out. It's car-
ried to an extreme when women will talk to or dahce with.
several men just for-the sake of rejecting them soon after.
What differentiates these women from the traditional flirt

4 or coquette is that they feel that what they are doing is’

-~ all part of the greater feminist plan or at least of some

sense of liberation, sexual or otherwise.
N

This attitude comes out even morenstrongly in conversations

. about men -- with. or without men present. I think 4t's great

that women don't feel inhibited about discussing -their sexu-
ality or what they 'like about a man's body. I don't feel a
need, however, to discuss the male anatomy with the:.cold, .
'macho' eye of a prospective cattle buyer. Such reverse dis-
crimination is inevitable up to a point"but I don't think it's

particularly constructive to assume the very characteristics
that we are trying to rid men of.,. I know that some women feel
they must+do a lot of 'catching up' on certain rights and priv-
ileges that have traditionally been an exclusively male. prera~
gative. I tend to think there is a difference between 'catching

' . . R . -
up’ and running bachwards. » s A
' In re-geading yesterday's installment I was Treminded of an
. imcident in high school that seemed to shed some/light on the
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topic of women adopting fhen's atjtitudes. Fn the %
room ‘after gym one day several of the girls wege d bing
. the evening they had spent at a male strip show the night
: before. We were’all quite fascinated and made immediate
plans to gq. To prove your Success with all men was ome °
- way to demonstrate your independence from men in general
(or your steady boyfriend in particular). I think we all
felt that watching men perform erotically for us was as
) , good a way to assert our independence as any.'’

‘have had another report of a small grOup,of women who prided them-

-selves on having a string of lovers., The admired goal is to make a con-

scious dec1sion to pick up an attractive hastern collegEiman, nog to be
picked up by him.. "The ideal is to have the guy end\up in your room the .

next morring, rather than endlng up in his." The "super women" are those
- - ‘ . . . —

whd-engage\in such freely chosen sex (and a lot of it) and still keep up

™ " with acadeni’c work. . o \A,‘ v o= . . -

- .
.

If these geports'are to be trusted, there exists a small subculture

in which equality is defined as a victory in the male model of sexual be-

° havior: the decision when to have Eex, the choice of a partner, the‘easual

attityﬁe towards intercourse, .the position of\power symbolized by both the

9 : - .
initiative and‘the_place of sexual activity. : : y
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APPENDIX . T

Reseafch Instruments
. N
1979, First Wave - questionnaires and scales
1980, Second Wave -[The 1979 questionnaires of- all the

dependent variables distributed
again to the total sample.

. . Interview Guide
1982—35 Third Wave - Selected questlonnalres being
distributed to total sample.

N

P
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"EXPECTATIONS FOR ACADEMIC PERFOR! UCE)

" How do vou think yoq will. do academ1ca11y at

“Fall 197°

-arnard’ You

may or may not have q1ven any prmor thougnt to t“1s quest1on, but

which of the follow1nn comes C]OS°SL to your best rresent nuess’

Please look over all sta%ehents before checking. '0’

'ChecL

1. I an likely to make ai.

2. I.am likely to make a

3. I am likely to have a

individual courses in

G. bfher:

5. I don't tanink

&, It is possible that I

>

R 4
g+ or
g or. ©
C+ ave
wnich

“ . ‘
hicher averace.

¢= averaae,

*

race, thou~h tiere might be -

I'11 do better,

a

may- fail one or gore courses. . \\

et

1

EXPECTATION 2 -- fARRIAGE

I can even venture a guess at this point,
¥ o .

What is your best guess as to the chance that you will

s

Mo Chance

Very

Little Chance Sbme Chance

Very
Good. Chance

g

3

4
St
T

Get married within
5 years after

‘collece.

i

"Get married within

a year after
collece or in
colleqe.
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FALL 1979 -,

. A

HIGH SCIOOL SOCIAL.LIFE

. ~Please check"
1. Did you attend an all-girls' high school
during your juntor and senior years?.
Did you attend aICOéducétionalghigh schqbl. o
during your junior and senior years? ‘ : ¥

‘If you transferred ffomiqne type of school to another during
the last Z;frs of high school, please specify.
N - J . . A“ -
L .
2. Try t% think back to your junior and senior years in hi°h
school =-- did you go out on, what used to be called "dates"?
("Social wccasions with a man," whether just as a pair, or.as

a pair with another couple ‘or couples,_or as a pair wiph a .

1ar0e rou ) v . : . :
& P ,é ) Junior Year Senior Year

'Did not gd out as a pair a;'all. . .

Once a month or lesSsSe « o o« ¢ o o o

Two or three times'a month, . oo . s ¢

Mdre than this.- . T e

3. If you went out with men during the junior and senior years of
high school,-did you ever °

D B . N

a) see one person regulhrly for some’pﬂfiod duriﬁg'the twvo
_ years? . . ’ )

LR -1

b) have - more than one special male friend durinn the two vears?
(number)

. &
o

¢) went out 'with several men, but with none exclusively

4, Do you feel that, compared with the other girlsﬂin your high
school, your social 1life with female and male friénds in the

. ~last two years of high school was: B
L . . ‘Social life " Sbéeial life

with female ‘friends " with male friends.-

More satisfactory. .

As satisfactory. . .

Less satisfactory. . \
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MASCULINE AHD FEﬂINIME_PéﬁSONALITY TRAITS *

Please check statement express1ng most closely your op1n1ons.

1.

0.
1.
12.

13.

__ﬁgree

__Agree

__Agree

__Aaree,

__Aaree

lolhen are more sympathet\c than men.,

Agree Agree somevhat _ Uncertain __Disagree somewhat
T LT e :
Womien are more emotional tham men. ’ ,

Aaree __ Agree’somewhat .- Uncertain - __Disagree somewhat

Yomen are more sensitive than men.

Agree Acree:somewhat __Uncertain __Disagree somewhat

Men are more aggressive than womon.

Agree” _;Agree somethat _ Uncertain _ Disacree spmewhat

4

Men are rore ambitious than women, .

__Agree __Agree somewhat - Unteotain __Disarree somewhat
Ty
Worien have a hicher moral character tnji men. ) Co
__Agree __Agree somewhat __yncerta1n | “1sagree somewhat

The reasoning ability of men is greater than that of women.

__Agree somewhat __Uncertain __Disaaree somewhat

Komen are more artistically inclined than inen.
Agree __Agree somewnat __Uncertain D1saaree somewhat

Fall 1975

nd

Disagree

. .
T

__Disagree A

isagre
__Disagree

;;pisa?Fee

__Disagree " .:

&

__Disaaree

Disagree;-”

It probably qoes acainst bas1c needs of . Weﬁ and vomen to p]ace women in a

position of authority over men.
__Agree somewhat __Uncertain
Men are rore straightforward, less devious, thar’ women.

__Agree somewhat _ Uncertain ._ Disacree sorewhat

Homen tend to be pettier than &en.

__Agree somewhat _ Uncertain __Disacreg somewnat

ilen are more oricinal than women.

__hgree somewnat _ Uncertain __ Disacree somewnhat

Komen are riore insecure than men.

. ©
< Agree __ Agree somewnhat _ Uncertain ._ Disarree sormewhat

- 14, * Yomen are mcre superficial than meh;»i '

__Agree __Agree somewhat _ Uncertain

*Adapted from “ammeyer 2 X.

*

__pisagree somewhat

__Disagree

__Disacree sorevhat’

__pisagree .

_~ Disaaree
__Disagree

__Disaaree

%

__Disarree.

Johnson;;
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- 16.

~

MASCULIﬂE AiD FEIRININE PERSOMALITY TRAITS--2.

.~

Homen are npre artificial than nen.
__Agree __Agree, somewhat - Uncertai Disacree sorevhat Tisagree

Ugiieiv are nore easily offended than nen.) .

¢

. __Agree _ Acree someithat __Uncartzin \ Disagree -somewhat _ fisagree

- e

4

.

& 4

d
14
N |
~ A
‘ &
‘ - :
f "3‘5 / :
: &
N \ -
- -
N .
M
. o
' - -
% &
¢
5 ¢
.
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H P - e ——
Q -
£
. B ‘ :
a O
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\ e Fall 1379
HE LIFE STYLE INDEXY ’ |

3

I. As far as y can tell .nov, da you plan to continue your.
~edycation ter recedivine a bachelor's decree?  Please
circle the apfropriate nuuber: -

) _

Yes, craduate school
Yes, professional school -
Yes, other training

’ Ho, I do not plan to continue

I P

£ W NN -

II. How important do you think the followinn feature of an
occupation has peen or will be ia influencjn~ your choice
of a field of work? Circle 1, 2, 3, # or 5 tG indicate
the de-ree of importance this work feature nas for you.

Provides freedom from supervision

- Completely uninportant 1 ‘ \\
Mot so impdrtant” , £2 - o 7\\
Sonewhat inportant 03 S
’ ‘ Juite important 4
5

Very imposzyt :

I[II. Selow are some conditioni)under which wonen work. QRate
yourself on these by speculating how you might feel about
holdin~ a job after marriace and araduation from collece.
Ciregle 1, 2, 3, 4 or 5 accordin® to whetiner you would*want
to work under each condition. (%e sure to rate yourself
on all 7 conditions.)

sefinitely Probably’ ' Probably Definitely |

) Vot __ilot - Undecided _ Nould ~_.ould
1. No ciiildren; ius- - ) .
band’s salary ) 2 3 4 5
- adequate.
2. One child of pre=
school ace; hus--
band's salary ] 2 . 3 4 5

— adequate.

3. One caild of, pre-
sc.fool age; hus-
band's salary 1 2 3 4 5
- not acequate. - ' '

2

: CoR2V




THE LIFE STYLE INDEX ’ ToL2.
, : o i Fall” 1980 ,
III. Cont. - o | o .

Definitely Probably Probably Definitely
: g Hot Not ‘Undecided would ¢ woulgy
4. Two or more children _ <
of preschool age; .
-huslnnd'ssalaxynot ‘1 - 2 - 3. 4 5
. adecnuate. . ,

5. Two or maore children .
of school age:; : . - -
- husband's salaxy 1 ‘ 2 3 : 4 5

6. Two or more children ’ ‘ ’ i
of school age: ' ‘ ‘ :
husband's salary not Fl
adequate.

7. Children hate grown ' ’ TN

. up and- left home; ’ . :
husband's salary 1 2 03 4 5
adequate. - T

IV. Assume that you are trpined for the occupation of your choice, that you will

marry and have children, and that y husband will earn enough so that you ,

will never have to work unless you t to. Under these conditiong, which of

the following would you prefer (circle cne). "

.To participate in clubs cr volunteer work 1.

To spend time on habbies, sporfs or ;J;Aﬁer activities 2™

To work part-time in your chosen occupation '
e ——._ . _ Please check 3a, 3b or 3c

To wark part-time with pre-school children “ la

To work part-time as lcng as children are of school age 3b

To work part-time whatever the age of the children 3c
To work full—t.une mymrdlosenoccupatmn 4
To concentrate on hcme and family , ' )
Other (explain briefly) 6

V. Fifteen years from now, would you like\ to be:

A housewife with no children 1

il A housewife with one or more children 2 )
An umarried career waman ) 3
~ ' A married career woman without children 4
- .A married career woman with children 5
Cther: what? 6
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' ATTITUDES TOWARDS SEX ROEES
The statements listed below describe att1tudes toward the

roles of wonen in soc1ety which different reople have. There are

no right or wronr answers, only opinions. You are asked to express

your feeline dbout'each statement by indicatina whethef you
(A) acree stroncly, (B) agree mildly, (C) disarree mildly, or

&Xfagree strgn:ly.

-
.«

1. Swearino and oLScépity are more renulsive in the speech of
a womzmn than a wan. .

A 3 - C ' D
Agree Agree’ Disaaree Disagree
stronqgly aildly nildly stronaly

2. Under-modern econoric conditions with women being active out-
side the home, ren sihould share in household tasks such as
washina dishes 9nd do1nn the Taundry.

/

A B.- c _ D
Agree — Agree Disagree ‘ Disarree -
strong]y . mild]y X mildly - strongly
3. It is insu1t1ng to women to have the "obby clause remain in
the marriaace service. - v B
A - B ‘ c _ D
igree figree Disacree Disagree

stronqgly mildly ~wildly * strongly

4. A woman should be as free as a r:an to prdpoFe marriage.

! A B - C. r D
Agree ‘ Agree Disagree Disagree
strongly nildly -mildly - stronaly

. )

atsy

T. idapted Trom J. T, Spence & 7. L. relrrajch. Hasculinity .
and Fem1n1n1ty. p. 237. . : -

3



TTITUFES TO“PﬁuS SEX ROLES--2.

-

3. uomen sttould worry lzss about their r1rhts and more about
cecoming good wives and. mothers.

™

- . . - ',)f

A . B c D
—?gree: . Agree - Disagree " Disacree -
stroncly mildly ~ mildly _ strongly

r

6. .Yomen should assume their riachtful place in business and-all
the professions along with nmen. /{/

.

A B . o c _
A~ree . horee | ~ Disagree Disagree

stroany mi]d1y mildly «'strongly

7.7 A vonan should not expect tos go to exactly the same places or
- to have qu1t° the same freedon of action as a mawn.

A | B - C —p
. \ ) : :
“Agree * - Aaree - Disagree ~ oisarree
stroncly nildly nildly stroncly b

v LI ) . - v )
8. It is ridiculous for a woman to run = locomotive and,jézfa
man to darn socks.

.
s T :
v

A » e B ‘ c , D
“Anree icree visagree Jisaaree

stronaly mildly ‘mildly . strongly

_ 2. The intellectual leadersn1p of a community should be largely

in the nands of men.

A -~B" C : . D
L :
Acree ~ Agree Cisagree Nisagree

stronaly :*Amjldly ’ mildly = . stroncly

13. Yomen should be,g1ven ecual opaortun1ty with men for appren-
ticeship in tne varipus trades.

A B'"-',. : C | D

Acree Agree | ]
strongly nildly m

rse Discrree
y . strongly

2 3 g . ‘ ‘ . \
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o ATTITUDES TO"“DS SEX ROLES--3,

11. Yomen earninc as unuch és their dates should bear equally the
expense wa2n they no .out togetner,

A . B ' C D™
K fﬁjree ¥ “Agree Disarree . Disarree -
' itrongly mild]y milcly stronoly

2. Sons in a family should be g1ven more encouragemedl to wio to
collesce than dauchters.

i B . c ‘ D
Agree ‘Agree ~ Disajree Disagree
stronaly mildly mildly strongly

b

13. In ceneral, the father should ha¥e creater authority than the

. mother in the Lringinc up of children, .
. S B c D o
Agree Agree Disagree - Disaqree a

strongly nildly mildly- stronnly

14. Economic and social freedo:nt is worth far more to ‘women than
acceptance of the ideal of femininity which has been set up

by men. a
A B c D

“Agree Agree Jisagree vi1sagree
strongly "nildly mildly strongly

15. There are many jobs in wnich men swouid be civen preference
over women in being hired or promoted,

A | C 8 o c o 0
Y. Agree agree Disagree Cisaaree

~strongly mildly mildly stronaly

[AV)
W
fome




WINTER 1983

ATTITUCES TO WOMEN'S 1I§ERATIOQ MOVEHENT

1. Please 1nd1cate your feelin"s about the "worien's, libefatibn

movement" in general by circling one .of the cnoices below:

a) 'sympathize qreatly, thipk it is certainly Just1f1ed
b) sympathize sofewhat, think it is somewhat Lustified

&

d) .somewhat anainst it, think it has 1ittld, if any, justifi-
» cation . . ’

c) neither for it nor agéinst i@ Q-

e) ve;y much against 1ﬁ% think it has no Just1f1cation
R v

. . 3 /
”'2.\~EZVE‘you ever been active in the movemgnt 1n any way?
" (ciheck one): )

a) yes B . B b) np

If yes, please specify (circle as appropriate)
a)- ﬁgﬁsciousness raising«group
b) abort1on reform
- c) da§¥care7fdbglities" N "““*:“"if”*‘*4w
.d) demonstrations = ' : , ;
é) coﬁferenceé, symposia, wqushdps

f) other (explain)




Y .co-LLEGE,nAJ‘OR ' |

-

IR

You may or‘vay nNot nave dec1ue< 1ﬁat your co]];ue maJor ww]]

~be., Please read over “the Tist below ang then check the statenent

»

) fthat best descr1»es your presert thouahts on the suLJect

Check

I

' T - .
-1. I have at present no idea of hhat Vj naJor in co]]e e ”1]1
te. : | . 1) “ o : - ,. . .

2. I am undecided, hutr I think I m1qut maJor in one of fhe
“following three (or more) fields:

——

«

a) L E)
c) ' : ,A"others
3. 1 am cons1der1nn one of the fo]]ov1nq tvo f1e]d5'
a) o . A b) -  4
. 4. I as wost ]1kn1y to.major in N - .
. . : N . (wvrite Tn)
~ 5.° I 32 most Tikely to major in - L .
. - . ' (write 1n)

¢ _ . ‘ '
C. Uther pessibilities not covered in above statements.

-

.HYhich one or two persons nast influenced your choice of major?
"(Please circte)

Mother - Closest rale friend

Father ' ‘ Fiance - &
C]qsest Sister ' ' -Teacher ‘
Closest Srother ' Guidance Counselor
“W“Relative o ] fiyself or nobody
v*,Closést'feuale friand & . pher (spec1fy)




. | . o \ Fall 1979 —

FUTURE O CUPATIONS

L St
LR T

Question I. Fah

’ S SO '
Pleasa 1gok over the followino statewents and check the .one

that cohes closest to.é&pressinn vour present thourhts about

»

post-collece work: — _ —

Check.

1.

&

I feel it is too early to know what kind of work I may

¢o after collewe andc lhiave no definite occupational plans

¥
at prasent.

I yish I did know what I wanted to do after collene,

but I am guite undecided at present.

I may chance my mind, bpt';t present I arn cbnsidering
several possible occupations. /monc thess, the most
Tikely tiree choices aré: B ep

a) B o 'b) c) '

I shall probably choose .one of tie followina two
cccupations:

2) | b) . R

<

I ari fairly qertainfthét I shall enter the following

3

cccunpation:

L

234
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. Fall 197¢
& , RELATIONSHIP TO HOTHER IN CHILDHOOD
1. She niade e feel wanrted and needed
very ftrue tended to tended to : very
be true ‘ be untrue untrue
2. ‘She.set very few rules for me
very true. tended to . . tended to very
3 be true be untrue untrue
3. She praised me wien I deserved it
very true ¥ tended to tended to very
- be true be untrue untrue
9. She never let me oet away with breakino a rule
very true tended to tended to very
be true be untrue . untrue
5. She ridiculed me and made fun of ne
very true tended to tended to very
be true be untrue untrue
1
6. She wanted to have co:mplete control of my actions
_ very true tended to ! tended to very
‘ : /) be true be untrue untrue
] | “
7. She acted as if didn't exist :
; very true tended to -tended to very
) be true be untrue ' untrue
8. She pushed me to do well in school-i_ . N ¥
very true " ‘ tended to teﬁded to very
be true be untrue ~ untrue
S. She was overprotective of me
very true ‘tended to tended to - very
be true Eé -untrue untrue

10. She tenced to keep out of :and withdraw from family situations
that wignt be unpleasant ) :

very true tended to tended to very
be true . ce untrue untrue

230 )
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, . ~ Fall 197¢

; ’ . RELATIOMSHIP TO FATHER IN CHILDHOOD

1. He made nme feel wanted and needed

very true tended to ' tenced to, __very
‘ - be true be untrue . untrue

2. He set very few rules: for ne

very true tended to tended to very
be true be untrue untrue
3. ile praised me when I deserved it
very true tended to« tende:! to very
. be true be untrue “untrue
" 4, He never let me cet away with breaking a rule
.} - ; : . i .
g very true tended to tended to | very.
be true ~ be untrue untrue
5. He ridiculed me and made fun of ne
very true tended to tended to - - veﬂy
} : be true be untrue " untrue

6. He wanted to have complete control of my actions

very true tended to tended to _very
be true be untrue untrue

7. He acted as if I didn't exist

very true tended to tended to very
be true be untrue untrue

| 8. He pushed gy to do well in school

very true tended to ) tended to _ very
be true be untrue untrue

2., He was overnrotective of me

.very true tended to tende¢ to . _-very

——.

be true - - be untrue- untrue

10. He tended to keep opt of and withdraw fron family s1tuat1ons
tHat miaht be unpleasant

very true . tended to s tended to » very

~be true be untrue untrue




| Fall 107¢
FAMILY. RELATIGKSHIPS*

0
~

Every fa ily is nat on1/ a vhole un1t but a number of twosomes. For each
of the following twosomes in the fatily in 1n1C1 you «rew up, check the category

- viiich best descr1bes tne relationship.
‘ Sorlevhat 1 Sormewinat v
VYery tense | tense & ) close & . Ver/ close| No such
& strained | strained] Neutral} intimate { & 1nt1wate fensgne

iMother & fathen

riother & me B , -

Father & ne AN

.
~n older brot
ther & "o

- / [ - _ - . i -

o voyficrer ’ .
brother me = ' | ‘ '\\
AR c]ﬁgr ) . : \

sister & me ro—

A younver
sister a me

lvich of your parents do you take after in A. 0ersona11tv and temperaﬂ°nt
B. intelli~ence; and C. out]oot on life?

L

) A. - B. C.
Personality & Outtedik.
I« temperament | - Intelligence on life
Neither parent ) ' &

Motiher only

Father on]y;;I

-0tn narents, but nother nore

cotn parents, but fatner more

Both parents equally

Jon't Laow

*Adapted from A, Rossi.

K4

N4
™
w




» Fall 1279
FAWILY SACKGROUND' o

1. WYhat is your father's occunat1on {or, if he is ret1reﬂ or
deceased, wihat was his occupation hefore)? Please 2ive a
detailed answer, such as "welder in ar automobile factory,”
"hiah school English teacher," “accountant in a larne insurance
cowpany" _

&

2. UToes he (or did he) worl for himself or for someone else?

- __for himself 2 for somecne else

3.¢ About how mych was youf father's income last year as far as you
know? (If your father is not the chief trea2dwinner in the
fairily, indicate incoiite of nain’ earner.)

1 less than 43,000 5 310,000 to $15, 000
y & 53,000 to 55,022 6 515,960 to 320,000 .
3 25,300 to $7,»C0 7 $20,033 to $3G,000
4 $7,590 to_¢10 plafe) 8 over 530,00% )
4, How certain are you about this income? 4
1 .‘I am quite certain about it
2 I know it arproximately
.3 I am mostliy quessing

5., How riuch formal education di+ your father nave? Your mother?
Father o : , Mother

Some grade school -
Finished qrade school
Souie hin~h school :
Finished hinh scihnol
Somie college ‘
Finished collece
Graduate or professional
school after collene

LW NS =

2 N) -

|

~NNmAe T
~NOho

I

¢. How old are your parents? (Guess if you are not sure):

Fatner's age Mother's aae
7. 0o you have any sisters or brothers? 1 yes 2 no
If yes: List them in orcer of their ares:
Sisters' Aces Srothers' Ages
i 1 .
2 2
3 3
4 N 4 Y
5 R 5
6 238, 6
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ERIC

Aruitoxt provided by Eic:

8., Mouw rany

'9." o

" 11. What is your parents' reliaious background?

“r

col}cge?

A

<

_10. In what, country were your tarents born?

~

FAMILY 3ACY“GROUND--2.

of your sisters will rrobally no or have ~one to

of your fFrothers will arotatly ~o or nave qone to
. U4 -

. .Father's countrﬁgbf tirth .

Y

. Mother's country of hirth

'

nather Father
1 Protestant 1
2 Catholic 2
3 . Jewisn . 3 :
4 » Cther (Mhat? 4
- ) .
.12. uvo your parents Lelon: tu a church,
Mother 1 ves 2 no.
Father 1 Y&S 2 - ne
13. How old are you?
14, “llhere aere you bdrn? ~(Give city, state and counfry)

svna~ocue or temple?

15. . Does your r:othar now hold a payinu job or has she ever worked

during your lifetine?
working in a family business.)

ves, sne vorks now full-tine -

yes, sine works nouw part-tine

ves, she vorked rreviously kut not now
no,~s“e rnever worked durin~ =~y lifetime

LB G N

16. 1f she has werke: Zdurin~ your lifetime, what differents

she held? (Cescrite as nrecisely as you can):

1 .

?

<
#

(Includine manacrinn her own business or

1
T

,} ‘
obs has

2
3
4

-

17.
trainina?

1 yes < no

If ves, descrite briefly

Jid your w.ctnar ever receive special occupational or professicnal




18.

16.

FAMILY 3ACKGROUND-¢2.

As far’'as you know, c¢id your rother gver work for pay pefore you
were born? .

1 yﬁs z no 3 not. certain .

1f yes, wnat work did she do?

—— ,

In the pasb few years, has your wmother been active 1n anJ of the
following? (check one or rore):

clubs or or~anizations

community or valunteer work

sports

nohbies. . . Uhmcﬁ ones?
: other. . . . .What?

no, she Has not been active 1n these ways

AN P (IPY —

fol

W )

T. Adaoted from Anarist and Almquist.,

&
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NCS ‘ANSWER SHEET FOR

- THE ADJECTIVE CHECK LIST
" BY HARRISON G, GOUGH

Copyrtght 1952 by Harrison G. Gough, Ph.D.

Unwersny of Cohformu BerkeleY

577ﬂege Ave Palo Alte, Coh

‘| TO TURN THE PAGE OVER and continue trough adjctive No. 300 |

DIRECTIONS FOR USING NCS ANSWER SHEET

This answer sheet contains a list of 300 adjectives. Please read them
Quickly and blacken in the circle beside each one you would consider
to be self-desctiptive. Do not worty about duplications, contradictions,
ang 5o forth, Work quickly and do not spend too much time on any one
adjective. Try to be frank, and fill the Tircles for the adjectives which
describe you as you really are, not as you woutd like to be. BE SURE

. Published by Consulting Psychologists Pres.s3

on the reverse side. Mb EM Wo

|0600000600RORAORHB|

o Use No 25 01 softer penml . F||l circles heavily Erase any enors o suay marks completely ® Do not yse ball point or ink @ Example: .

00000EeEREEEEEAR)|
10000600060E0C0R6F)|

DIRECTIONS FOR USING NAME GRID: 1 the boxes
above, print your last name first. Skip a box, then print
as much of your first name as possible. Below each hox
blacken the circle that is lettered the same as the let-
ter in the box. Blacken the blank circle for spaces.

NO./SP DES )
|u?‘e[.’o/nslyEaE|£L}ecEEd)E FOR NCS
USE ONLY
0000000006 0000
D0000000D 0000
0000000000 alelale)
00000000006 0000
ololelololololo]olo) 010]0[0]
0000000008 |O6006
0000000006 0006
0000000000 0000
0000000000 |00Q0
it
ERIC

A vurex: providea vy emc [l

1.() absent-minded 310 cheerful 610 dependent 01 foresighted 110 impulsive

2Qactive -, - 2Qcivilized { 820) despondent 920 forgetful 120) independent
10 adapmble B0 clear-thinking 630 determined 930 forgiving 120 indifferept
40 adventurous . HQclever 840 dignified - 940 formal 1240 individualistic -~

. 50 offected 30 coarse 650 discrest 950 frank. 1550 industrious

6 O uffecticnate %() cold B0 disorderly %) friendly 1260) infantile

70 aggressive () commonplace "+ 67() dissatisfied 97Q) frivolous 1270) informal

8 Qalert 3¢) complaining 680 distractible () fussy 1280 ingenious

90 aloof ETe) complicated 90 distrustfyl 9 () generous 1290 inhibited

100 ambitious 4 20() conceited 700 dominent 1000) gentle 1300 initiative ©

110 anxious 10 confident 11 Q) dreamy 10 Qgloomy” () insightful |
120 apathetic ' () confused 120 dyll 1020 good-looking " 1320 intelligent

130 appreciative B Qconscientious - 730 easy-going 1030 good-natured  133() interests natrow

140 argumentative - 44() conservative - 74() effeminate 1040 grgedy 124() interests wide
150 arrogant 45Q) considerate 50 efficient ¢ 1050 handsome +  }350) intolerant
160 artistic . 460 contented Q) egotistical 1060 hardheaded 1350 inventive
170 assertive 410 conventional 770 emotional 1070 hatd-hearted 1370 irresponsible
180 attractive 480 cool 180 energetic WO hasty 130 irritable

190 autocratic 990 cooperative 750 entetprising > 1080 headstrong 1390 jolly '
00 gwkward - 500 courageous 80 enthusiastic 1100 healthy * 1400 kind

20 bitter 510 cowordly 81 () evasive mQ helpful . 0 lozy

20 blustery " 520 cruel 20 'exc,iltcble 1120) high-stung " 1020 leisurely
”Oboc*s”ffd 53Q) curious 00 fairminded 1130 honest 1430 logical

UQ) bossy 10 eynical <. 80 fouitfinding 1140 hostile 140 lovd
50 calm 55Q) daring 850 fearful 1150 humorous 1450 loyal

20 capable 560 deceitful 80 feminine 160 hurried 1460) mannerly
70 careless’ 570 defensive 870 fickle. 1170)-idealistic 1470) masculine

- B0 cautious

() changeable

- 3200 charming

58() deliberate
590 demarfding

600 dependcb|e

Scored by NATIONAL COMPUTER SYSTEMS,
4401 West 76th St., Minneapolis, Minn, 55435

88 flirtatious -
- 890 foolish
90() forceful

118() imaginative
1190) immature
1200 impatient

148() mature

1490) meek
150() methodical

CONTINUE'ON REVERSE SIDE ety

NCS Trans-Optic P1038-109
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AGE

DATE
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NCS ANSWER. SHEET FOR‘

THE ADJECTIVE CHECK LIST
BY HARRISON G. GOUGH

. ’
. Copyright 1952 by Harrison G, Gough, Ph.D.

University of Caliloraia, Berkeloy

Published by Consulting Psychologists-Press
577 College Ave., Pulo Alto, Calif.

DIRECTIONS FOR USING NCS ANSWER SHEET

This anser sheet contains 2 list of 300 adjectives. Please read them
quickly and blacken in the circle beside each one you would consider
to be sell-descriptive. Do rfotwdny about duplications, contradictions,
and 0 forth. Work quickly and do not spend too much time on zny one
adjective. Try 1o be frank, and fill the citcles for the acjectives which
k . | describe you as you really are, not as you would like to.be. §E°SURE |,

- | TO'TURN THE PAGE QVER and continue throug‘@fjectwe No. 300

on the reversé 5|de H -I &%\

o-Use No. 2y or safter pencil ® Fill circles heavily ® Frase any enors or shay matks completely ® Do not use ball point or ink @ Exgmple: ‘
h J ' L 4 ! .

10 absent-minded
20 active

30 adaptable

4 O adventurous
50 affected

80 affectionate
10 aggressive:
8O alert

90 aloof

100 ombitious
110 anxious -
120 apathetic
30 appreciative
140 argumentative
150 arrogant

. 180 artistic

170 assertive
18O attractive ;
190 autocratic
200 awkward
20 bitter

20 blustery
B0 boastful
240 bossy -~
50 calm

80 capable
70 careless
80 coutious
290 changeable
00 cherming

Scored by NATIONAL COMPUTER SYSTEMS,

31 0) cheerful
RQcivilized
30 clear-thinking
%0 CIevgi// '

20 confused

40 conscientious-

40 conservative

650 considerate -

46 () contented
470 conventional
80 cool

90 cooperative
500 courageous
510 cowardly
20 criel
530) curioys
540 cynical
550 daring
560 deceitful
570 defensive
580 deliberate

- 59() demanding

600 dependable

4401 West 76th St., Minneapolis, Minn. 55435

61() dependent
620) despondent
830 determined

- 640 dignified -

650 discreet
66() disorderly
670 dissatisfied
&) distractible
690) distrustful
100 dominant
N0 dreamy

* n0 ail

130 easy-going
14() effeminate
150 efficient
1) egotistical
110 emotional -
180 energetic
190 enterprising
800 enthusiastic
81 () evasive
20 excitab|e9§
830 fair-minded
840 fault-finding
850 feorful
80 feminine
870 fickle
s() flirtatious
890 foolish
00 forceful

910 foresighted

20 forgetful

830 forgiving

40 formal

950 frank

%Q friendly -

970 frivolous
9% fussy

99 () generous
1000 gentle

1010 gloomy

102() good-lacking
103() good-natured
1040) greedy

1050 hondsore
1060) hord-headed
1070 hard-hearted
1080 hasty -
1090) headstrong
1100) healthy
mQ helpful

1120 high-strung
130) honest.
1140 hostile

15Q) humorous

160 hurried

10 idealistic.

118() imaginative
190 immature
120() impatient

1210 impulsive '

1220) independent

1130 indifferent

140 individualistic
1250 industrious
160 infantile
1270) informal

128() ingenious
1290 inhibited

1300 initiative

110 insightful -

- 1320) infelligent

1330 interests narrow
1340 interests wide
1350 intolerant
1360 inventive
1370 irresponsible
1380 irritable - .
1350 Jolly

1400 kind

1410 lazy

120 leisurely

1530 logical
1440 loud

1650 loyal |
145C mannerly
1020 masculine
148 mature

149() meek

1500) methodical

CONTINUE ON REVERSE SIDE mmmemsmaep

"~ NCS Trans Opnc P1038-109
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Sophomores Fall 1980

<
Qutline of Data We Must Obtain - lﬁb

Dependent Variables. Sex-Role Orientations as specified below. °

w“y
&

Problem A o o ' \nm '
) " Has the studentlrema;ned stable with regard to the "dependent var es?'

What changes are manifested in Set 1 to Set 67

) . N . ] ..
Set 1 Plans for majors? Future occupations: what earlier possibilities
‘)“"\-—'. .

have been eliminated? 1Is the change, a narrowing of alternatives

N

» -

stated in 1979 or an addition of;new options? Change from "{nnovative'
to tfadicional or vice versa? ! ' j; , L:
‘Set 2 Preferred time of marriage.
ESE_Q Life style index. Professed future préjectiéns as to marriage,

] L

children, work or career. -
Set & Att£fudes foWards Women's Liberation Movement. ]
‘Set 5 Views (ideélogy, sentiments, attitudes) concerningrfemale/male rela-
tionships and cﬁrrent exper;ences. Relationships in in‘ellectual;
emotional, sexual, power aspeéts. Special_emphasis on at'titudes
towards women's roles on the continuutn from traditional io feminist.

.-

Set 6 Modes of role stréines (see "Dilemmas of Masculiz}ty" Chapter 9 for
clues both as to substantive areas of strain and conceptual typolﬁgy);
We shall want to know more abbut self-concept as a woman and satis-

faction, strafins in self-esteem.

Which 1979 strains have disappeared and which new strains have appeared?

A}
Problem B. Some conceptualization of changes and stability. -\

Tentative typology of 1979-1980 compariscas.

-

245
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Guide for Interview I to be used in conjunction with

'
v\ e

the outline of Dependent and Independent Variables. /.

. ‘“ - o ) ’
* *

R \?

PART I. Summgry of changes @ofjétabilitys throuéh compar¥iscen of

1979-1980,scheduies.

) : a ' a
»> .
[ ]

0
PART II., The role of academic work' and male/female;professors in

- S

‘xhange, its difection (or stabllity) This includes 1nstructions to

interviewers as to our goals and§?uggestlons for queétioming
b

by



L% _— . B
\ . .

Part I Summary of Changes

The interviewer's first task is to digest the total set'of'materials
i

-

in the student s folder for 1979 and examine the schedules for Dependent

Variables Set l 2, 3, and 4 filled out for 1980.

The intefview begins with "I see you have indicated that your‘preseﬂt.

“intentions witb regard to major-are.u:." and sifilarly with occupation,
Set i,:3,'and 4, taken one at a time.

- If no change "I see you have filled out schedule r’much the same way
. as in:1959;. Was there any time dtring the past year when.you had some

doubts but returned to the original views or plans’" I1f change in Sets'1,

» '3, and 4 point it out briefly

. ~

tSince,we-have Qo structuréd’questions for Set 5 and Setré.—- these
will have.to‘be\tackled in the second interview.

I suggest that we ain here at getting a fuller description-bf the
studentfs current positions with regard to dependent yariables Sets 1l to
4 and stop havinglascertained enough.to be‘able to classiff case~as to
Typesfl.to IV-as described in the Outline under Problem B:' Let me make
a distinétion between the 1) facts of change and 2) -explanation of change.
I tbLnKﬁit would be a mistake to begin at this point the analysis of the
causes of'change or no change. 'Ihe student will certainly attempt to g1Q;
some explanation "I got a C in chemistry and decidadjit is not for me."
| T am inclined-to liﬁit:the questioning to what the student'golunteers
plus whatever will_give a fuller picture of her current views. "I realized
that I cannot take 15 years off for cbildrearing and still have a career.

realized that it is not harmful to children to attend a nursery school,

etc.. -c."

Were we to probe at th.s point the hows and whys of the changes, we

¥

.\J‘



p. 2

‘wquld have to go through the "independeh'i:;?xgbles," Factors 1 to 5 for

- every dependent variable. It is my assumption that if there are changes
" in the traditional or feminist directidn, or an increase in role strains

these may well be the complicated product of several indepeddent variables
o o N .

\(i.e., features of the college experience). I propose therefore that

N ' . .
y having ascertained the student's fuller (than in the filled out schedules)

deécription of whatrshe thinks, feels, wants, plans (rather than why she
changed)-dith regard to Sets 1 through 4, we stbp at this point. 1In sum

the question is.'In what QaYs have you changed," (not why?).

' o

The First. Interview - Part 2 - Prbofessors and Courses

8 Introduction for the Interviewer

s ° :
You should have time left in the first interview to cover Factors 1

and 2 of the independent Variables: 1) Academic performance in relation
to éxpgctacions in various subjects taken in the freshman year and
2) Femalg.and malé profeséors.‘ These twé features must be distinguished.
The student no doubt will shift back}and forth from 'subject to professor.
Our purposes in this section:
he Qill\haQe ascertained in Part 1 of this interviéw the 1979-1980
‘v_chééges (or :t:;rlack) in sex role orientations. , The probiag,_though
cénéaining some common elements should be focussed on whatever change we
want to explain in each individual case. We should be able to end up
knowing somethi;g of the following about influence of professors on our
dependent variables, such as: a) no professors had any discernable

influence on self-concept on any other of our dependent variables.
) - .

b) The net .¢ffect was to anchor the student in whatever attitudes she

X ‘

e ¥
P ~

r
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ERIC

Aruitoxt provided by Eic:

Guide

. c)

O

e)

ways.

brought  to Barnard. '

To reinforce the attitudes, whether feminjst or traditional. The

difference between b and c may be too subtle. The first (b) implies

no questioning of accepted positions whereas (c) is a positive

reinforcement. v
N o

To modify sex role orientations towards the more traditional pole--

to lower career aspirations (a puéh'in the direction of "defectors").
¥ .
To modify sex role orientations towards the more feminist pole

TG . £y
("converts'") i.e., more self-esteem as a woman, greater intellectual
oY | | |
interest, greater openness to career orientations, etc.

~

* .
Professors in so far as they exert influence can do so in several

~

Explicit ideological remarks about feminine/mésculine roles that

arouse.iﬁ studehtsinterest, indignation, approval. Irony, pursuasion in:

class.

{
Presentation of factual materials on women artists, in psychology,

sociology, etc.; etc.

Influence exerted on sex-role orientation (positive or negative) by

~

virtue of different behavior towards male/female students (reacting to

4 . . . Y
comments of one sex more seriously, patronizing, put downs).

Influence exerted by either loweringvor enhancing the self-esteem of

the student (in grading, in comments upon questions). See influence in

out-of-class interaction as special topic.

Influence exerted by being admired, liked, disliked, or indifferent.

Personality, abilities of teacher as negative or positive role models.

. N .
With regard to courses, our task 1s to discover whether changes,

>
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-1f any, were the result of new intellectual interests, unanticipated strengths,

or conﬁersely disappointment in either her prévious interest in a subject//////—‘\
- .

or her performance in it. On the whole, what is your assessment? Did the

. n e -
student suffer some loss of sel?resteem as a student (in general or only in

A

a spe?ial field that was not too crucial) or found she was better than she

had anticipated? Does she feel she.gave about as much time to studies as
she expected? More or less? ' v
Perhaps we can begin to assess how strong the students academic interests

are? How much is she preoccupied with vocational and not "liberal arts"

-

aspects of the colleges experience, or both? There will be, 6ther points

~

*
in the interview inm which these matters will reemerge in dg¢scription of the

people she hangs out with ("my friends are into studying“ or "partying and

having some fuq"). ) .. ~

.

So much for the introduction to the interviewer and the statement of

N -

our objectives. Now for the interview proper.

The quesfioning might begin with some opening statement:

"We are interested in finding out what the freshman year‘has ;eapt to
yod academically. étudent reactions vary--some have been disappointeé in
general--"1 have h;d better teachers in high school.'" Others_were enthusiastic
at least about some subjects and some instructors.

Some students felt that they did not study as much as they had in high\
school. One said: "I was Joe's student all through high schgol. For some
reason .I haven't been studying as hard here. Perhaps I hang ggt with th;
wrong crowd. The guys seem to feel it is "cool" not to be into studying

and tell me I'll learn not to study by the sophomore year." Others repeated

that they only now learned what it is to study hard and they have worked
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much harder than in high school. ' In order to get a more accurate picture
we are asking what your schedule of courses was each term, without naming

the instructor. Interviewer uses schedule asking student to dictate name of
o M N el -

course. Rate ‘the instructor 1 to 37 ' !

When all courses are listed ask which professor was female, which
p ;

male. : ‘ v-
C Lo N )
If professor is female does the student know whether teacher is single
or married? Children? -

" ? [

Let her talk about 3 courses you found most stimulating? Whéﬂ about

a) subject matter b) professor, added to their value?

. &
v

e J
Why did you give the rating of 1 to those you gave? (Knowledge of

subj?ct, faseinating presentation, inspiration, attitude to students?)
. - 'y .

=

"Now let us turn specifi ally to women's issues. Do you have any

Al : ,
idea as to where the professof stood on the whole issue of masculine and
P
feminine roles? 1In someé 3§§¥se —psychology, sociology, women in art or

women's studies the subJect of the course is bound to include relevant

:. -

factual material. . LQ other courses the attitude of the professor may be

. manifested in some incidental rlemarks about psychological sex differences,
Ly
graduate study for male and female students, views on affirmative action

-

3

for women, on the family, on suitable and unsuitable occupations. .$erhaps,
. some remarks in response to questions from students.

The attitude of a particular professor may also become evident from

differences in treatment of male and female students. Patronizing.

Put down, more responsive to questions from one or the other sex, jokes,

etc. This inventory of possibilities should help students recollect
relevant incidents.
Ny d
<o
O

ERIC

Aruitoxt provided by Eic:
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[ )/

Find out her reactions to the position professor regfgsented-—gave
her a new outlook (which?): made her angry?; she agreed?

Interaction with professor outside the classrépml‘ Was there - any?

How initiated? .

Stimulated interest in the materials of the course? ‘RAiiFd self-".
» R - P', - A

confidencg? Allayed anxiéty about performance in course? Opened up

~—

4

some vocational opportunities?l Offered genegpal counéeling? Created a tie

to the college? Lowered interest in subject because professor was too

¥ "heavy," gave a more realistic description of the field dispelling illusions

about interest or vocational opportunity linked to subject? Was so'

~

. . .
indifferent or impersonal as to alienate student?
Does student have different expectations of female/male teachers?

Expects more support, more personél interest? More intellectual rigor

v

s

from one thang another? .

Perhaps Ehe interact;én with male or female professors outside thev
classroom differs in frequéncy? Be open, of Eburse, to negative answers
even after:?robing: "Were you more surprised or displeased by the aloofness
of the female professor when you went to see her than by the same aloofness

of  the male professor?" *
<

oo
31
&



" Guide ‘ o Cope 7

Academic.Performance. New Interests, new seif-image,dowered, hightened

2

self esteem. ' ‘ : =

Interviewer' read over relevant paragraph above in introduction to

Interviews.

*

‘Ope way to begin might be to iook with the student at what wzhe
indié;ted in 1979 about expectétions of academic performance and confyont

the reélifies (grades received and current attitudes) one year later.

The Introduction to the Intefviewer contains suggestions as to.qdestions;

- Has she found Barnard standards more, less,;aé diff}cult as anticibaéed?
How does she comparé in"Her work habits,'amount of-work, to her few best
friends on campu;?~~Doés she feel Barnard students too grade conscious for
her comfort? Hod does it manifest itself? Who knows her grades? Attitudes
of mother; fathef, relatives to her freshman reéord? Her own feélinééﬂ
Does she feel better, worse about her freshman record than do fri;nds:

AN
siblings? ) \\'
(To thg interviewer: The comparison yifh otheré may occasionally revea}

satfsfaction or dissatisfaction with self, not ascertainable by direct

questions.)

no
91
C.



GUIDE-FOR INTERVIEW

Factor 3. The Studght's Social Network

For the Interviewer

- ) .
As with all independentﬁbariables our task is to discover what fnflu-

v

ences peers (female first, but male also, of course), had upon every one
of the dependent variables. Did it anchor i.e., produce no change in the

views, senciments; values the student came ﬁich; did it reinforce them; did

it move student towards 1) the more traditional or 2) the more feminiéc pole,

o i
did it create cross~pressures and strains.

Whatever we can get on the bases of friendship and clique formation

will be very important: the accident of being on the same floor in the

dorms, on a meal plan. Continuation of freindship from high school, self-

selection, as in joining a raéial, reliéious, some specia rest group.
It matters, whether the sgudent through such self-selectjon~-exposed herself
to, say, Women's Collective which then reinforced her or ginal inclination.
We shall want to record whether' the student remained resifent or commuter
throughout the freshman year.
5

We might begid with ;he questioning by some such opening as che‘foi—

lowing: -

'""Some students were able to distinguish 3 circles of social relationms

Very close iriends

Klad

A crowd I hang out with

People whem I know conly in classes or outside, withgut muach inter-
action

Dces such an overview make sense in your case? In any event lat us begin

254
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-

with men may turq%some students towards more dedidation\;o wbrk: Relation-

ships with traditional men (with or without strains) moving students

:
-

kowards less career salience and the more traditional.pole. Satisfactory

relationships with egalitarian supportive men reinforcing feminist attitudes.

-

e .

Here, again, one way to begin might be by-eciting illustration.
‘ . ) . N

Students have made various comments. Here is a sample:

"He could never understand how I could re}use a date becausé 1 had‘té

, . -

study for a final." : .

c

"He annoyed me by always putting down Barnard girls. He said everyone

knows they are competative, castrating females."

- .

"He was not interested in friendship, he just wanted to have fun and

e

fun was having sex."

a "

"I was very attracted to him as a lover but he became .too possessive

and jealous even of my having to do a term paper." %ﬁaéiifd him because he

was a good listener and I could talk to him about my personal as well as

academic life."

Having given a” sample of comments, the interviewer is ready to turn,

to questions. Review in vour mind our purpose. . We want to locate the

kind and the intensity, from mild to serious, of strains a%s theyﬁﬂgar upon
feminine/masculine roles in this period of transition. Reread "Dilemmas
"

of Masculinity! for substantive areas of strain--e.g..

is feeling guilty because she really likes dominant men.' "A feminist-

&

3.

a feminist woman

p}uﬁ Ly

,

woman blames herself for timiditv in calling men. She fears (actmually whether

.

she knows it or nct) that many men would consider such initiative not merely

sggressive but a sexual invitaticn.

—

;néAi%:erviewer zmay use these illustrazticns to eveoke reacticms.

O

ERIC

Aruitoxt provided by Eic:
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: . - Tarn to Questioning -

- Letr Us turn to the guys who mattered as friends or .more than just
o . S ' e _

o ‘ffiends,whom‘ypu dated. - : : R . h

i

<

‘ Begin with ﬁdﬁn. o s . \ -

. >

. ‘ - "If you could make 3 changes in him what‘vOuld they have been?"
)é\h” ’ q. ¢ ( ..

A . .o ,
"If John could make 2 changes in you what would they have been?"

.

Same with others, -j_f-any,“L more or less significant male associates
in the freshman year. :

I3

If a relationship was terminated, the reasons for it may be revealing
L . ‘ ] S .
of current strains and relevant to dependent variables.

~

o

e

[ ] .
«
N

Factor 5. Extracurricular Activities; Campus and Off Campus

Get-a list of‘c!gbs,.activities; student joined? Joined and abandoned?

- <

Why? o . ‘ - ’ _-, ’

Organizations toward which the student-is somewhat antagonistic?

B ,. F

P . .
How did student get involved in a given activity? (For example, saw

notice of a meeting-and went; a friend called atteantion to lecture, meeting

and they went and she got Enterested.)
. ) Ve .
What outside speakers made a'strong impacf.
. . C‘;’ '
 J . ’ ¢ i ’ ‘
Factor 6. The College Administration, Advisers.. The Culfure of the Barnard

Campus: 1Is There a Barnard EthoS?

We are interested in amy impression you ma

administrators, (the Presidenz, Dean¥, the college advisers) stand on the

ERIC

Aruitoxt provided by Eic:
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with which some freshman talked about having sexual affairs.- No one in
her high school crowd would have disclose to ad§one if she did have sex
with a guy. Another cannot figure out a friend who is both ambitious for
herself and studies hard but also seems to need a guy and has had seVetﬁi
affaifh during the year. Anpther fellow student is having an- affair witl' °
- ma;ried man. Some other reactions were also reported. A freshman saidl
that. throughout high school her friends, and she herself, played games with
the guys in order to be populas and behave& very diéféfently in mixed
company. The Barnard students she observed appear free; to speak up and
even argue with guys about intellectua1 or political isgsues.
’ If you 1ooﬁ.b;CR, first at close friends, but than also:at others
you\have met, what would you have;entered in your diary, if you ﬁad kept
one, because it éhanged your expectations of Barnard, sﬁrpr%sed, pleased,
shocked, diéturbed, stimulated you. Particularly
attitudes towards amount of sfudy, conc;rn with grades, intellectual
interests as revealed in class or outside of class
‘ attitudes quards marriage, children
Atticudes towards work and future career
attitudes towards women's issues
attitudes towards men |
initiative as to calling men
attitudes about friendship with men, playing éames to bolster men's
ego, sexual relations. ¢
it is probably at this poinf that vou might return to the close-friends
to find out differénces between them and respondent on re%evant issues and

-possibile influences (even if only the realization that unforseen or previously

condemned patterns can be tolerated).

'\ | 234
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Factor 4. Relationships With Men ) _ - .

)

. \ . . X
ﬁegin with a questipn about alleged difficulty of sécial life at
Barnard/Columbia (to make it easier for students who have nothing to report).
"Some freshmen have found the Barnard/Columbia situation pat conducive
to solializing{with men, either in just friendship-ror in“dating and felt

real difficulty in meetihg men.

\

)
Do you share the view that the Barnard/Cqumbia campuses and, indeed,

the city as a whole do not provide enough oppo}tunities to have a satis-

factory social life with men? .

What has begn.your experience with regard to this over the'course of
v .

the' past year?

Let the student giv$ a brief “overview of her freshman yegr. Perhaps,

¢

only casual conversations in class, meal time'étc.

The only contacts with men were in clubs, organizations, church,
synagogue acti;itieS, that is in groups without any pairing off.

Some friends (perhaps use initials if more than 1).

Some dating relationships (we cannot at this point ask*directly
whether one or more lovers with s;xual réiaiﬁonships but this may eventually

become apparent).

\

I envision a brief'inventory of men who mattered (note whether contin-

Qation of pere-Barnard relationship or new) without going in depth.

F 4
Relationships With Men Explored Further

To«thé Interviewer ’

Our task is to study relationship with men as thev have implications-

for our dependent variables. For examﬁle, Iack of' interest in .or "unpopularity”

v A

235
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Y

\

with men may turn some students. towards more dedication to qork. Relatfon-

ships with traditional men (with or without strains) moving students -

/towards less career salience and the more traditional pole. <Satisfactory

relationships with egélitatian supportive mén‘Feinforcing feminist attitudes.

-

Here, again, one way to beéin might be by citing illustration.

¥

slud s have made various comments. Here is a sample{

"He could never understand how I could ref;se a'date\because L had to
study for a final." | “1,

"He annoied me by always putting down Barmard gi;ls. He said-everyone

knows they are competative, castrating females."

~
e

""He was not interested in friendship, he just wanted to have:fun and

x

fun was having sex." .
"I was very attracted to him as a lover but he béca}g-towossessive
and jealou§ even of my h;ving to do a term paper.” "I liked him because he
was a good iistener anq I could talk to him'about my'personal as well as
academic life." © 0
Having given a sample of comments, the interviewer is rgady‘to turn
to questions. Review in your mind our purposé. We want té locate the » "
kind and the intensity, from mild to serious, of strain§ as they bear upon
feminine/masguline roles in this'periﬁd of trdnsition. Reread ”Dilemmas,
of Masculinity" for substantive are;s of strain--e.g., ,"a feminist woman
‘s feeling guilty‘becaqse she reélly iikes;dominant men." "A feminist.
woman biames herfelf for timidity in calling men. She ﬂggrs (actuéliy whether
sﬁe anws“it or not) that many men would consider such iAitiative not merely

aggressive but a sexual invitation."”

The interviewer may use these illustrations to evoke reactions.

294
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— ra \ . ! B

< Turn to Questioning
| l

Let us turn:to the'guys who mattered as friends or more than just

friends,wﬁbm'yOu dated. ' L

: . N 1 : t
Begin with John. "~ == ) : )5’

' "I1f you could make 3 changeé in him what would they have been?"

"if John could make 2 changes in you what would they have been?"

Same with others, if any, more or 1ess significant male af%ociates
in the fr?shman year. " .  >1 M
}fva relationshié'waé terminated, th;wreasons for it may be reveallng
of curré;t strains and relevant to dependent yari;bles. - h ¢ij

>

Factor 5. Extracurriculag Activitiesi7Campus/and Of £ Cémggs
1 Ld ‘ N -
ks 4 . .
Get a list of clubs, activitles, studeat’ joined? Joined and abandoned?

. f
Why? g . LT

Organizations toward which the studenf‘Qs ‘somewhat antagonistic?:

How did student get involved in a g1ven activity? (For example, saw

:

notice of a meeting and went; ‘a friend called atténtion to lecture, meeting

and they went and she got intefgsted.)

What outside spéakers made a strong impact.
- !

Factor 6. The College Administration, Advisers. The Culture of the Barnard

’Campus: Is There a Barnard Ethos? s .
» )

We are interested in any impression you may have received of where
administrators, (the President, Deatrs, the college advisers) stand on the
Whole subject of women's roles? What philosophy.if any is promulgated?

What ideals, role models are presented as admirable?” How.was this communicatedz

Speakers, outsiée lecturerswho are invited? Comments of avisers?
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L iiThevfollowing goes~back’t6'faculti but one student complained fhag one
zpf her professors wéuld“ndt Sé\interes@ed in'givihg much tiﬁe to any student-
qho has'no plans for”graduate study. |

" We hésgftouched upon’ the different social cliques at Barhéfd but if

someone asked you to define some dominant features of Barnard,as compared,
N ,‘ . S . v ) s ’ '. ,
perhaps, to other colleges atter-ed bv relatives or friends, if you had to

‘'sum up such an ovgréll picture of what hgoés" is applauded, rewarded or,
~.concfarywise not well accepted what do you perceive it to be?-

, Lgt the student volunteer some, responces. Having recorded them, test

.

further:

"By and lafge.whd is more on the deﬁenjive'at Barnard?; \
. - . v 3

A student who says she has no plans for graduate study and wants a large

~

family.

A student who doés not in-end to have‘éhildren;
A rre-med a pre-law student who hopes to have a lifetime commitment

to a ccreer. ' ' - %,
%

v L i
A :;ﬂical~feminisf‘who~belivcs in "women-oriented" women and who

believes wor n cannot expect —uch help from men in achieving equality.
Who is more admired: := great academic achie?er or. a student very

popular with men?’”

Among Columbia seniors in 1970 ("Dilémmas of Mgscuiiﬂity"x Professor
Komarovsky found a little under a third to be virgins. Virgins appeared

‘to feel more secretive about virginity than the sexually experienced mén

4

. - _\l'
about having had such experiences. How is it at Barnard? Are students 355

.

opposed on moral grounds to premarital sex feel freer to state their position?
. . ]

Are' the traditional or the more permiésive positions 'on the defensive' on

’

°6: .. .
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£
N

the campus? Does a cautious student have to size up the particular group

s

she happens to be with before expressing the first position, the second ®

. » . . .
position? Does a student who is living with a man feel free to talk about

1t? Only to one or two closest friends or to oth?ré also.

>

-

ERIC

Aruitoxt provided by Eic:
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a | co

Factor 7. The Influence of the Family in the Perspective of the First

- Year of College

a

¢ For the interviewer., Review the 1979 interview and the blanks dealing

with relationship with each parent and with "family relationships."

Our optimum objectives:

. We want to know what role has each parent, sibling (generally an éé%

older sibling, I would assume, or%uperhaps, a younger, if there are com— s
' . 2 : i
petitive relationships with them), as other significant relative played"

e

in our dependeht variables, i.e.,

1) chénges inuméjor as 0ccupational.§lans with no change towards

i N
more traditional or more feminigt direction -

2) changes towards the traditionaX-pole ?iﬁ .

3) changes towards the feminist pole. .

The specificyguestiOns.uﬁich should 'help to elicit this information.
. " At some point it will be useful as a; ind}cation of the possible role
of the family to find out for resident students, (that 1is, students who
did'not continue living at.hoﬁé during the ffeshman year) whét was the

frequency of contacts, with family, i.e., visits, telephone calls, letters
in the course of the first and second semesters.

We need to find out what parental views and influences impinge upon
" the student, do these coincide with her own? Do possible disagreements

2

. . e
cause interpersonal or intrapsychic conflicts? Is student strongly influ-

enced'by parental views? Rebelliaus?

Q ‘\. . . 265
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' Guide 1980, Factor 7 | b2 16
3 ‘
R . ‘1)""‘\". ) . .
' What support, approval, criticism, pressures come from each parent
' v N

£

k"

concerning academic life and other features of femindine role listed in

our dependent va;iablgs list?

-’

Recall that,we want to k;z;'the points at which the family reinforces,

“

certain college influeY:es (which themselves may vary) and=§he points at

.

which. the faﬁily creates cross pressures.

b

One way. to approach the problem might be to ask '"What are your mother's
(and father's) views, if they expressed apy opinionsfon choicé of major,

choice of future occupation,"

)

For example, on vocational vs. liberal arts emphasis in the choice of

courses or majors. . !

'

What conversations,-.areas”of agreement, disagreement with regard to
- . ' N ‘ : » .
the above between parents, or you and mother, or father? Which parent is 4

the more suppoftivé of your own wishes, if tﬁese are different from theirs?

£,
Does mother (father) know the grades you received in first, second
R .

semester? Reactions? ("They don't realize how different college is.from

high school” or "Théy know that I worry too much about grades and they try
g y :

o

to reasure me," etc., etec.)
D;vise yourtown questions to obtain»the above dat;. A possible line of
questionfing might be: "If you had to seléct one or two main disagreements,
area of stfain, conflicts between yourself and your mother in the sphere of «
cBllege (grades, choice of career, major, possibility of taking a‘semester

. . -
off, etc.) of future occupatibn or career; or in the sphere of persdngl life
such as dating, etc., attitude‘to ﬁaréiage, future life styles.

What would some of the main disagreements be?

Repeat ‘with father and, if there exists one, some "significant" relative. .

,2bB4
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Conclusion ) v

. Factor 8. Has the freshman year changed you?

Note to.the Interviewers

I am interested in checking Lelia Rosen-Young's finding that career

commi tment in women was associated with seeing faculty outside of class,

5 high grades, scussing ideas- with other students, talking over personal

. RS
matters with/advisors, and having few friends, being more lomely than non-"

- -

careerists, -

. " By contrast, she found that male“careerists, if anything, participated

[

more fully in the soeial 1life of the cbllege than male'nbn—careerists.

Perhaps being career orieq.wd:is not a deviant pattern at Barnard and,

\ B

therefore, career-salients are not lonelier or have fewer friends than non-

career girls.

o ‘;*5‘
42%?3?
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Department of Sociology COLUMBIA UNIVERSITY, NEW YORK 10027

COMEGRV

LY 3

Dear. Senior, .

a

-Three yd;és have;passed since you first participated? in the Fall
of 1979, in the studﬁi;f/the college expérience of Barnard students.
The magnificent rate of“response in 1979 and again, in 1980 has resulted
in significant findings, some already published. JMe are torn between
the desire to tell you everything we have learned up to date, on the one
hand, and, on the other, the conviction that such disclosure before the
final step of the study carries an almost sure risk of influencing and,
thus, distorting the results. The completed study will be published as
a book. Inquiries about our preliminary findings have come from all
parts of the country and gome dozen foreign courdtries.

. j
We are asking for your cooperation one last time. It is easier
and ez because this time there axe only a few questionnb“"eé which
stould o take more than half an hour to fill out. As in t. 2 past, all
informari. is: handled confidentially and is not available to ady college
faculty or admlnlstratlve personnel.

Please. zeturn the filled questionnaires through the cakpus maxl in
the enclosed envelope addressed to me. Many thanks for your-help.’

Some of you, again selected at random, will be approached by me or
by one of my research associates for an interview at your convenience. —_
We hope to illuminate in depth the nature of the~collgge experience which
all too many existing questionnaire surveys failed to capture. Hard as
we have worked and are prepared to work, it is, of course, your willing-
ness to reflect with us upon these significant issues that will make this
deeper understandlng possible. * -

I plan to be in my office, 317 Milbank Hall (tel. ext. 5054) daily, -~

- generz’ly from 10 a.m. to 3 p.m. I teach only in the Spring term. Please

feel free to come in if you have any quesﬁions or comments about.the study.

With thanks in advance,

Mirra Komarovsky .

Professor Emeritus and Special
Lecturer in Sociology

Barnard, B.A.

Columbia, Ph.D., Litz.D.

—

Encl.

N 2se
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-

FUTURE-OCCUPATIONS

20
Questian r.
Pleasa Tool over the followinn statements and check the one
thﬁtfcbnes c1o$est to expre§$inn vour present thouchts about

post-college work: A f .

o . i | DN i . [ . N
# . .

Check

1. I feél it is too carly to know what kind of work I may

T do after ¢o11eg§-and have no dgﬁigite occupational plans
at praesent, » |
___ 2. I wisa I did know what I wanted to do after colleje,
But I_?\\quife undecided at prisent, . |
__ 3. I may chancé my mind, but at present I Sg/zz;éidering
several possible occupationsf: /mone théseJ the most
likely tiiree choices are: . \
a) . ' b) ' c)
) G 1 ;hali probably cho&%e one»o% the fo]]owin% two
occupations: | . :
L a) - b) N"' |
. N ‘ -
5. 1 am fairly certain that I shall enter the following*
occuration: ) —
What is your current major:

o
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I. As far as you can tell now, & you plan to continue your education after re‘céiving
a bachelor's degree Please. c.lrcle the approprlate number:

Yes, graduate school

Yes, professional school
Yes, other training

No, I do not plan to continue

=»w N

. III. Below are same conditions under which wamen work. ° Rate yourself on these by spec-.
ulating how you might feel about holding a job after marriage and graduation fram
college. Circle 1, 2, 3, 4 or 5 according to whether vou would want to work under
each candition. (Be sure to rate yourself on all 7 canditioms.) 4

Definitely - Prcbably Provably Definitely
Not - Not Undecided would would
1. No children; hus- . o
band's salary 1 ‘ 2 : 3 - 4 5
T a‘hqllate- e\ o
. . 3
" 2. One child of pre- )
t.school -age; hus- .
band's sala% 1 ’ 2 3 4 5
agiequate 2 ) ) b
3. One child of pre- \
' schooly age; hus- ‘ (
band'é salary 1 2 - 3 / 4 5
not ate. : [ )

4. Two or more children ?
of preschool age;

> husband's salary not 1 2 3 4 5
adequate. '

5. Two or more children
; of school age; .
thusband's salary 1 2 . 3 4 5
adequate.

. y
6. Two or more children - . ' \ )
of schoel age; N ~—
husband's salary not™ 1 2. 3 -4 5

- 7.. Children nave grown .
T and left hame; .

n\.&bax‘uE's salary 1 2 3 : 5 ”

1Y
U
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(
IV. Assume that you are trained for the occupaticn of your _cfhoio'e , that you will marry
and have children, and that your husband will earn enough so 'that you will never

have to work unless you want to. UnYier these conditions, which of the following
would you 'prefer (circle one): . -

[}

To participate in clubs or volunteer work _
To spend time on habbies, sports or other activities
To work part-time in your chosen occupation

.. Please check 3a, 3b, or 3c
To ‘ork part-time with preschool children 3a
*To work part-time as long as children are of school age 3b

ork par .~time whatever - “ige o % mil. o0 - 3c
- werk full-time in your chosen occupaticn £ 4 7
- To concentrate cn hare and family ~ 5 \
6 |

Other (explain briefly) o \
V. Fifteen years fram now, would you like to be: . \
A housewife with no children
A housewife with ane or more children
gy An unmarried career waman

: A married career wanan without children
A married career woman with children
3 Other: what? '

A U e W N

26U




ATTITUDES TOWARDS SEX ROLESY

. - . A
The statements listed below describe attitudes toward the roles of women in society'
which different people have. There are no right or wrong answers, only opinions.
You are asked to express your feeling about each statement by indicating whether
you (A) agree strongly, (B) agree mildly, (C) disagree mildly, or (D) disagree
strongly.

L

1., Swearing and obscenity are more repulsive in the speech of a woman than a man.

.- A B C D
Agree strongly Agree mildly Disagree mildly - Disagree strongly
2. It is insulting to women to have the "obey" clause remain in the marriage
service. _ H
(A - B C ‘ D
Agree strongly Agree mildly Disagree mildly Disagree strongly
3. A wowd® sh: - as free &z MR e (R wrcéﬂse marrviage.
A B ) ~ D
-Agree s;;ongly Agree mildly Disagree mildly Disczgree strongly

4. Women should worry less about their rights and more about becoming good ‘wives
and mothers. .
A ) B C N D :
Agree strongly Agree mildly Disagree mildly Disagree strongly

" 5. A woman should not expect to go to exactly the same places or to have quite
the same freedcm of action as a man. _ .
A - B C D .
Agree strongly Agree mildly ' Disagree mildly Disagree strongly

6. Women earning as much as their dates should bear equally the expense when they
' go out together,
A . B c .
Agree strongly Agree mildly Disagree mildly Disagree strongly

7. Econcmic and social freedom is worth far more to women than acceptance of the
ideal of femininity which has been set up by men.
A B C . D
Agree strongly - Agree mildly Disagree mildly Disagree strongly

8. There are many jobs in which men should be glven preference over women in
being hired or promoted.

A B ) c D
Agree strongly Agree mildly / Disagree nildly Disagree strongly
p ' -

’

<

i. Adapted from J.T. Spence & R.L. Helmreich. Iasculinity and Femininicy,
w p' 237 . - '
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ATTITUCES TO WOHEN'S LIBERATION MOVELHEHT

kY

&y

o

1. . Please indicate your feelin~s about tne "wornen's liberation

movement" in general by circ]ihq one of the choices below:
a)>™=syapathize greqt1y, think it is certainly justifié&=
b) sympath{ie soewhat, thirk it is somewhat justified

c) neitner for it nor against it

.. d) somewhat, anainst it, think it nas little, if any, Jjustifi-
‘?%‘ _ cattion .

-

J

e) very much against it, think it has no justification

A ' |
g \ : . \

2. Have you .ve. “ee e . the movement in any way?

(check one): \\

a) yes " b) no

If yes, please Spécify (circle as appropriate):

a) . consciousness-raising group

b) - abortion reform

c) day-care facilities

d) demonstrations

e) conferences, symposia, workshops

f) other (expTa%n) : ‘ o )
N \A . ,

\ -
{
i

0o
~I
}._
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+
5. This is probably tne question requirlng the most reflection. Thlnk back to
the professors you had;since entering college and up to the current semester.
Which 3 stand out as the most influential in your development? No names

required: just P&ofessors X, Y, Z. . - ‘
F
2
Types of iﬁ}iuence : PROFES%%R X PROFESSOR Y PROFESSOR 2
. £ _ ‘
(check more than one, o |
1f applicable) ] Female :t MaTle Female Mald I T
’ . . | K g . . .

-

-

Has been one of the
most intellectually
stimulating

A

T et P e s . o e

e _T:—x‘_‘_..m_ T

et e 5 e WAL A . . . :
1% e a, ¢ ey A S e i st s e TR LTI - et e - St Ao oo st i, S e
N g

. \ v ) ) : 2 i i

Provided a model . 1 . ' ' :
to emulate through - T
other qualities (e.g. .
drive, compassion, : : °
soc1al concern, etc., ) ) ,
etc.) i ' : S

Ay
s e

=24

-.g,
i ~ T 7

‘Has given ze encourageL o .
ment through personall ' .
concern in mv develop— ' . ~
zent '

+ ~
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