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! varlety of ways to 1mprove and exparnd learning opportumtles, one of

FACTORS CONTRIBUTING T0 THE ENROLIMENT OF MALES - - )
IN PROGRAM AREAS NOT TRADITICNAL FOR THEIR
'SEX AT ™E ARY VOCATIONAm.gpLstTON LEVEL IN OHIO
A
_ y

. . INTRODUCTION

.
/ P

Education is the process through which peopie' learn, facts, skills, and .
’ . . o

develop their abillties and attitudes. Black (1954) defined education as
. . L~

the "oenscious, deliberate cultivation of life at its higher levels on

LY

the part of immature rembers of the society under the direction of mature

and expert teachers" (pp. 115-116). Today's societ/ is ch.rmgki'ng and tamor-

row's work force needs to be prepared fgﬁr these changes. As advocated by’

Tofflex (1970), the priine objective of ‘education is to increase the~ cope-

ability of individuals: the spéed and econany with which they can adapt

to continual change. People need to be provided with"an educatjon which
api:roaches‘ learning fram the Stardpoint o_f‘ this and that, black and white,
rather than this or that, black 95 white.s Such education can ease the

‘process of self'—identifiCation, goal clarification, and goal attairment_.;"'

l

A ma304ty of people utilize their jObS to Yeach individual goals thus,

teachers and educational institutions should prepare «them for soc1ally and

;mdlv:Ldual'ly approprlate jobs; thls is a duty edu‘cators dare no_t repudlate. .

' An opt.unal envquent for 1earnmg experlenaes 1s needed -if- teachers '

[y

are to provide their students with a forward—loo}ung ‘education. There are

-

_whlch —_ but only cne — is brmglng sex equ.lty into the classroan As

def:med by VOICE (1981), "Sex equ.lty means that men and wamen, girls and
boys have the rlghb to bedwho tney are, not who they are supposed to be"

(p 1).

.
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‘directed vocational edicators to eliminate sex bias and sex stereotyping

" vocational programs. Y

-2 v

\
‘

TitlewIX of the Education Amerdment of 1972 was passed to ehiminate
sex discrimination in education and to\ensure'equal opportunlties-fo: both
Sexes in educa%ional prograns. Teachers have been encouraged to treat men
and wamnan equally and expected to provide thelr students with a su1table
learnlng enVLromnent in which learners can expand apd develcp according to

their needs aﬁd'abxlltles. Tltle II of the Education Zmergments of l976

. : ’ AN .
fran their programs. Title IX and Title II, -along with the-effort and

activities of .educaters, éarents, and camunity groups, offer a fertile

%round on which sex’ equity can grow and expand. - Successful recruitment of
K M ‘ ' ‘ . \_\ . .
nontraditional students (a nontii:itional student is defined as one‘enrolled

in a program in whlch 80 percent™r more of the students are of the other
- Y,
sex) and consequent placenent of them ln occupations related to their -

-

training agpear to be reasonable irndicators of tHe efficacy of progtams and

. . ; s - . N
activities aimed at contributing 'to the growth and prosperity of sex-fair
4 ;’ i

Y
PROBLEMS - AND OBJECTIVES
Y

-+

The focus of legislators'and educators on the equity needs of women

- has been'sdbcessful in changing the enrollment:pattern of afemales in voca-

: tional'education programs. For example; Hartley (l981) cited that enrollment‘

.

of women ‘in agrlcultural courses at high school and college levels in

-

. California has been increased at least three“efmes fastet than enrollment of

men. She also reported that the nunber.of female students in agriqyltural-"
econanics has been increasing at an annual rate of 72 percent.since 1975.

In a parallel fashion, men are_takihg jobs in wonenudominated occipa- “.'

o

. C . b
_tions.’ American Telephoite and Telegraph reported that by mid-1972, over

¢
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.12 percent of its secretaries, or 13,200 employees, were men; this change
' .t . - . o -
increased .the .percentage of male secretaries by more than 100 percent in

seven'years"(KohIes, 1981). "U. S. News and World Report (1981) revealed

that the number of nurses who are male jumped by 140 percent, fron 19, OOO
".in 1972 to 46,000 in 1980. Thg same source dlso reportéd that the share of
‘male airline attendants has quadrupled; fram 3 £6 12 percent during thes
. . same period. o B | /

In spite of these findings, one should recognlze that although the

social-emotional development of .both sexes is. hlndered by sex—role stereo—

typing/kesearch has 1nd1oated that it is more difficult for.males than
~ . ' \’. ]
to unlearn stereotyped behaviors (Smith and Farris, 1980).
The early identification‘orocess for the boy is therefore
; . paradoxical and tragig. ' Pressures are put on him to be "all
boy", yet he has to achieve a masculine identification virtually
by proxy, via a father who iz either uninvolved, often absent,
pass1ve when present, or assuming a punrtlve role. (Goldberg, 1976)
A
T Jehnny may not do all he reallv: llkes to do. tecause same of those actl—
-vities may project him as a‘"slssyv. Mcm and Dad will probebly discourage -
his interest inﬂballet danoihg,‘dolls, and sewing.' Other boys in the school-
may not play w1th hnn unless he can prove his mascullnlty to them. Our
soc1ety not only demands thdt people live up to theln[tull potentlal but-
also fit themselves into predetermined roles; a situation which, for many
+ . people, in fraught with unresolvable?contradictions. -?hus, Johnny lives in
the duality in which "to be" is "to be like" and "to be like" is "to be like
those who appear successful" 1 ‘Johnny has to be tongh has to do his best

el conform to expectations oF socidty for men, and has to practlce hlS

mascullnlty at,all tnnes‘no matter what the cost mlght be (PEER, 1981).

4

lThe terms "to be" and "to be like" were borrowed fram Padlo Freire, Pedagogy
of the Qppressed (New York The Seaburg Press, 1970), p. 33.

v
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Pogrebin (1380) claimed”;that exercising masculinity may push a boy into

« T academic prcblems in elementary school Vroegh (1976) reported the

& .
3

follow1mg flndlngs which may support pogrebin's claim: ' ,

-~ 1. For every g1rl with acadenlc.problems in elementary
MG schopl, there axe four boys.,

,2.\ Two—thlrds of grade repeaters are boys ' v

3. In elementary remecial readlng, boys outnumber girls :
two to one. - ' o \

Encouregi%g Johnny to enroll in a traditional%ylfemale vocational educa- _
tion progremg elthough it.can.be the best for -him, is not an easy task to |
~‘accamplish. The' literature is not rich enough to provide guidelines for’
schools and teachers to- assist peop_e like Johnny to get rid of the "male
mystigue", the old ‘notion that a man must be unemotioual} should never ask
\\for help, and must be a successful earner firstsand a person second (PEER,
7 1981). Social pressures for traditionalyoccupational, choices are uot the
~ only factors thet keep Johnny welding rather than child caring. Many of the
traditionally femajp occupations are low payino, and real econcmic pressures
may dlscouragelnen from pursuing them.
Therefore, egpansron and 1mprovement 'of sex equity progréms and actl-
vities. is needed in order to-overcane sex discrimination, sey bias, and sex

. £ o :
stereotyping in vocational education. Until now, such, activities have been

far from being universal. Benson and Hoachlander (1981) reported that
22'percent of secondary and 40 percent of postsecondary institutions have had ,
expenditures of funés to prawote sex equity. They also indicatéi that at

the secondary level flve percent of the local educational agenc;ec reported
hiring or reassigning staff in order to pramote sex equity; at the post-
secondary level, the cumparable figure was 20 percent. Thus, local as well

as federal leadership is needed; collaboretive and strategic resources should ,
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be provided for educatronal mst.mst.lons to deslgn and implement sex equlty

J

aCthltleS, and addltlonal research needs 'to be conducted to identify and
docurpent new strategles Wthh w1ll be of use for aldlng in the resOrutlon
of problems. ‘-

~ The purpose Of this research was to 1dent1fy factors contributing to
the enrol]ment of males in program areas not tradltlonal for their sex.

Spec1f1cally, the study was deslgned "and implemented to acccmpllsh the

o

following: ., o A 5
1. To identify the programs‘ at the secondary vocational
educatlon level that are not traditional for males

" m Ohlo' ~ v

2. To identify specific secondary vocational education \
' programs not traditional for males that have been
successful in attracting males in Ohio.

3. " To develop ard dlssem.mate specific recamendatjons for
‘the improvement Of male enrollment ard retention in
vocational programs not traditional for males at the
secendary level in Oth

“_) - s PROCEDURES"

-
.,

’¢ . i ~~_\ oy . v .
This was descriptive survey research; as such, the study was aimed 4o

A - . \

. DL .
search for accurate information about beliefs and thoughts of particular

subjects regardlng the topic under study (Van Dalen, 1979).. The 1980 '\ S

\-
. Executiive Student FOllOWJ ReEort was utilized to 1dent1fy 28 vocatlonalf
KXi |

educaticn programs ‘not traditional for males in Ohio; less than 20% male

-

, enrollment was the criterion for the selection. 'I'he 1981-82 I’JEJ\P data were
investigated to identify the top 20 programs according to the mumber:of males
enrolled. Th'ese"procjrams were found to be located in 14 different'educational
institutions and served as the purposefuily selected sample of the study.

' The principals of the selected schools werd contacted and permission was

-
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- .granted to conduct face-to-face interviews in 13 of them (total of 18.pra-—
grams) . Th° 1§ programs were as follows
- Prggram i 3 .
Medical Lab Assistant ' 5 e 2748
“ - Dental Assisting 2 11.1
Diversified Health 1 5.6
‘ Cogmetology 2 11.1
~ Bank Teller ~ 2 n.ln
Child Care a , 2 11.1
Hare Furnishings 1 5.6
Camunity and Hame .3 16.6
. Total = ~ 18 , 100.0,
’ ?
The instrument of .this study was’ canprised of different interview
//‘ ) . .
schedules for students, teachers, couns_elors, ard administrators. The
interview schedules were tested for their face validity, reliability, and
utility. The members of the :':ldvisory camittee of the project validated ¢~
the instrument..-The interview schedules were field tested (Test-Retest) at
The Ohio State Unjversity and the data obtained fram the field testing were
\v
analy zed to detenru.ne the reliability of the J_nstr:unent ‘
" The male students present Cgl the day of 1nterv1ews, teachers of tne
programs, and counselors and !administratiors of the school (as made available
) by the schools) were interviewed. All the 1nterv1ews were conducted- by two
A N
graduate research assoc1atcs. No gcncrallzations were made bccause the
sample was selected purpOS(afully. The findings were analyzed to make recam—
mendations regarding the area of interest. ’ d | n
FINDINGS, CONCLUSIONG, RECOMMENDATIONS, NEED FOR FURTIER STUDY
The following were found to be the vocational cducation prograns -at
the secondary level not traditional for males in Ohio:
.
o L

&
r 4
.
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T%BLE 1
Vbcatlonal.Programs With Less Than 20% Male Enrollment

*+ . Program - *7  Males Females Total % of Males
Dental Assisting. 12 . 463 475 2.5
Dental Hygiene ©o.e20 . 209 211 .95
» Medical Lab Assistant . #22. %" 151 © 173 . 12.7
) Nurse = . _ . 104 . 1550 1654 . e.3 )
o Practical Nurse 7 - = BS ' 3031 3116 2.7
Nurse Assistant, : s 18 .. 270 . 288 6.25
Psychiatric Aide - - S 3 2l .24 12.5
Ogcupational Therapists 1 C47 48 2.1
Mental Health Worker w120 0 110 122 "9.8
Medical Assistant : 6 242 248 5 2.4
; Medical Records Technician 4 . 73 ' 77 5.2
Piversified Health 12 139 . 151 7.9
T Diversified- .+ 55" 978 . . 983 5.6
Child Care - ) 41 1511 1552 2.64
Home Furnishings - . 2 13 15 13.3
Camunity and.Hore . 105 649 - . 754 13.9
Bank Teller . - . 15 96 111 13.5
) General Office ‘ - 5. - 84 89 5.6
) - Clerical Services 32 " 445 477 6.7 .
‘Office Clerk : - 130. 4915 - 5045 2.6
Officé Machiné Operator 8 397 . - 495 1,6
Correspondence Clerk 2 128 130 1.54
Medical Records Clerk 1 o9l 92 1.1
Stenographer and Secretary 3 739- 742 .4
Steno Ct-Co . 2" 47 » 49 4.1 .
Typing and Recep. .76 ‘1749 - - 1825 ' 4.2
+ Miscellaneous Office 6 .155 161 3.7
Cosmetology ‘ -72 2301 2373 3.0

\

Ty

Data were collected fram maie étddents (n=90) , teachers (n=297, coun~”/
] v

selors (n—l6), ‘and administrators (n=17) through the use cf face-to-face
[

lnterv1cws Data were then coaded and keypunched onto cards and analyzad by
means of the Statistical Package for theluOC1al Sciences (SPSS) canpu(er .

package ava;lable at the Insfruction and Resecarch Camputer Center at 'The
( . i

LI -
. Ohio State University. ' ' ' ;

A total of 90 male students in cight diffarent vocational aducation

prograns were interviewad.  The enrollment in the programs was As follows:

\
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TABLE 2 ’
p Tobb <
Program £ 2
Medical Lab Assistant 26 28.9
Dental Assisting 2 2.2
Diversified Health 2 2.2
Cogmetology _ . 6 6.6
: . Bdnk Teller . 10 C11.1
o Child C-ore 1 10 111
Home Furnishings | ' 18 20.0
Camunity and Hame 16 17.8
- Totals. 90 100.0
The. students were asked several questions in regajcd to their arcas of
vocational education. ' Their* responsas were then summirized:
"~ 1. 47.8% Of the students indicated that they decided to
enroll in the programs because of being interested in
.them. . 12.2% chose those programs because there was
nothing else to take. .
2. 71.1% of the students claimed that nobody influenced
their decision regarding the selection of the programs.
" 3. °43.3% of the students indicated that they received
! information dbout vocational education. programs fram
the school counselor. ‘ .
. . 4. 63.3) of the students identified their teachers as
. those giving them encouraggment at school.
-5.  70.0% of the students claimed that they had nol faced
any serious diffiéultics in their classes.
' h G. 77.8% of the students indicated they had reached the

objectives they expectad. to achieve by enrolling in
the programs. "Learnod wha' wanted to leamn” was
found to bc the mijor satistaction the students had
received fran attending the prograos.

7. 87.8% of the students pointad ot that i they coultd
start over, they would solect the same provroan,

8. 86.7% of the students inlicatad that thoy would Tike
o work dn theiv areas off training upon aupletion
of  their studicg. - ,‘")

9. The future plans of the stwlents, innediately upon
graduation fran high school, were found to be as
+follows:




TTMiLE

-G

Dlany
ol

Tour-y2ar colluge
Technical college

TWo—year camuunity colles
tary

ft=

ro
w

w4
UT Y WOt

=

to

.
w

3 O to

(S

QO Irto W~ Ot~

WOrk 9
diot sure 2 .2 '
Others n .1

90 100.0

. Totals

A total of 29 teachors (6 -walen, 23 feenles), 17 advinistrators (all

i ‘
males), and 16 counselors (6 fomales, 10 males) wore also interviewed.
They were asked to respond to the following questions: their re: LPCNSeSs
were then tabulatad: N
A.  Who do you believe has the major intluence on tha students' selection
of a part:lcular proarom?
{
Teacher; Administrators Counselors
’ ' | 5 ‘1 L
‘ Parents 2 T 1 H.4 10 62.5
Friends 3 10.3 2 11.9 2 12.5
: Teachers ] 13.3 5. 29,4 1 6.3
Counselons 13 47,8 3 17.6 1 6.3
Saolf 8 13.8 2 11.8 2 12.5
Others 3 10.3 1 _ 5.9
Totaln 29 1 00.0 17 100.0 1+ -.100.0
B Who do you lxwl iX w' hes hed the m||<)r int Tuer Conyowr male students!
,antmn ot -_l‘ U.ulltmnllly l(m.llt\()llt‘[l('xl puln o o "
l'onchor Adminin oators Counselors
rw_ T W E REECAALELA
Poronts ! bod ") o 2 IS
ricmds it [ 1.4 1 N0 S 1ah
Toachor 7 Jd 7 drLe -] 290
Cotmnelon 10 [ I G0 -
el . Hh, " ! lon t 7.
Other o Y IV ] RV 2 1205
29 109.0 1/ tou.o 16 109.,0
O
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C.  For your school, who could have the greatest impact on :educingwsex bias
and sexX stereotyping of males? . - : ' ;

\ Teachers . Administrators Counselors
T e Tt “TE - o:

’ Teachers 12 41.4 7 4.2 8 50.0
Counselors, 7 24.1 4 23.5 5 31.3
Administrators 1 3.4 4 23.5 1 6.3

Students | 5 17.2 o= -_— 1 6.3

Parents 2 6.9 2 11.8 1 6.3

Not sure _2_ 6.9 - § -

Totals | 29 100.0 17 100.0 16 100.0

»

D. Given that sex equity means that all students’have a right and’an
: - opportunity to enroll in any vocational program for which they have
7 \ interest and aptitude, is sex equity in education very important, same-
what important, slightly important, or not important to you?

Level of teachers Administrators ‘Counselors
Tmportance E 3 E e )
Very important 21 72.4 14 82.4 . 15 93.8
Somewhat important 4  13.8 2 11.8 /o1 6.3 .
Slightly important 2. 6.9 - . 1 <5.9 - -
Not important 2 69— = — = —
Totals 29 100.0 "~ 17-.100.0 16 100.0

>

. A qualitative as well as quantative evaluation of the data resulted
in the following findings: |
1. Nineteen (65.5%) of the teachers»indicated that they had not
" attended a séx equityrawarenéss’program during 1980-82. Twenty-
eight (96.6%) of t@em were fourd to be interested iﬁ attending an
. e
in-service meeting designed to help them enroll or assist e
students in their programs. Fifteen (51.7%) of-thog% wil}ing to
_attend the meeting indicated that they would participate in the
"meeting in order to learn more about the pramotion of non-tradi-
tional prograns.
2. The teachers Qere generally enthusiastic abouE\th enrollment of

males.
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10.

11.

12.
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"The teachers indicated the unpor ~ance of being objectlve, treating

*students equally, and setting same standards for males_?nd

L‘females.

The teachers believed that they could play an.impertant role in
the recruitment, retention, and placement of males in their
programs .

The teachers euggested-that role models would be 'a significant
faqtor in the recruitment as well as success of students.

Thirteen (76.5%) of the adninistrators mdlcated that- they had
attended a sex equ1ty awareness progran durlng 1980- 82

All of the admlnlstrators were found to be interested in attending
an i1n-service meeting designed ro help them enroll or assist male
students in programs not traditienél for their sek:"A’majority '
of ﬁhan (53%) would attend the meeting in order to learn more
about the prcmotion of non-traditienal programs.
Thirteen‘(76.5%)fef the administrators indicated that they would
encéﬁrage their'staff to attend additional in—ser&ige meetinds

on sex equity.

Eleven ;(64.7%) oflthe administrators indicated: that there was an
lnle?dual or a'group responsiblé for coordinating sex equity
%ctivities in their schools.

-F"%fteen (88.28) of the administrafrg knew their Title'IX

s "
Coordinators. = .

_ AN :
Ten (58.8%) of the administrators were not aware of the specific

“activities of their Title IX Coordinators.

The administrators were_inwclose contact witﬁ'students,'teachers:

and counselors. .-

Ny

14
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17.

18.

19.

20.

21.
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The administrators indicated that they /Wére utilizing career
days, role models, and{ sex fair materia/ls to pranote their
prdgramns. /
The administrators believed that the success of rec\rui‘anent‘acti—'
vities was dependent upOnﬁ‘the use c\5€ sex affirmative ;t.rategies.
The adninistratots indicated that théy had been successful on
attracting males into their traditionally female oriented pro-
grams bécause of the quaflty of the programs and staff.
Nearly a third of the admihist:cators felt that objective, unbiased,
and liberal atthosphere are necessary to create. successfui non-
tradltlonal programs for males. &
All the administrators had strong feelings that sex equ1ty pelicy
should be carried out. While same of the administrators viewed
this as a duty and an obligation, others iooked at this camit-
ment as a matter of morallty ard ethics to pursue.
rIk.«lelye (76%) of the counselors indicated that they had attended
a sex equity awareness program during 1980-82. -
Fourteen (87.58) of the counselors were found to be interested in
attendlng an in-service meeting de51gned to help then enroll or
assist male students in programs not tradlt_lonal for their ‘sex.
43.8% of the counselors would attend the meeting in order. to learn
more about the pramotion of nontradltlonal programs.
Thirteen (81.3.%) of the counselors J.ndlcated that they had had
specific training to recognize sex—biased information.
All the counselors said‘that they ‘muld-be wilbling to use sex-
fair J'.nformatién to widen men's career options. However, only
503 of them were found to have had specific training for this

task.

15 .
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22. 'Fifteen (93%) of the counselors indicated that testing and

~

counseling materials in their schools hgd been reviewed for
sex bias. |

23. Fifteen (93.8%) of the counselors indicated that they needed
ﬁore materials which speak directly to changing roles for men.

24. Nearly haif-of the counselors-indicated that "hands-on" prograns
were being used as a recruitment tooi.

25. The counselors were found to be using camplete and objective

~ . information to introduce‘the programs to students. .

26. The counselorqyglso indicgted Fhe impgrtance and effect%veness

S -of role modeis in the pnsnotion of programs. *

27. The counselors relied oﬁ pranotional programs as a carrier for
sex affi:mative érogram selection.

28.  The counselors poihted»ggt,Ihaz;iﬁ_ggﬁ_gggiEy for males is to be
attained, awareness of sex inequélity*among the concerned '
individuals is a factor which should be present.

29. Thé/counselors claimed that quality of programs and staff affects

the enrollment of students greatly.

‘Conclusions | o -

The reader is Eautionéd that giving socially acceptable answers by the
interviewers to the questions could have been a'threat to the internal |
validity of the dgta and thuégéffeéting the conclusions and interpretations'
of these findings. | - .

1. The studenté interviewed were'genefally found to be satisfied with
what they were doing. A majority of them had well-defined plans
fo£ their future and being in vocafional'prcgrams was 5ust_a
steppiné stone for them.. | -

el
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. There were a few students who believed that ﬁhey were misinformed

"about the content-of certain programs. One student in a "Patient

Care" program (Camgunity and Fome division) contended that he
thought he would be traj_fjf»g?d’ to enter the field of medicine; how-
ever, his traiﬁiné was notlaimed to make such a goal likély.
Thus, it is important to provide the students with accurate and
re%é§s§ic infqrﬁatiqn about different vocafional prqgfans.,
Nearly half of the students interviewed believed that they would -
get appropriate jobs which‘would_provide them with séme form of

seif—satisfactidn; that théy would be doing what they wished to
i -

ﬁ_acccmpllsh and that they would recelve ample rewards in the form

of money and other geneflts.
’ ¢ \ . A '
Although non-traditional occupations are of good quality, students

~ should be made. aware of the reality that many of thesé“?gbs tend
to be low paying. .However, emphasis éhould not-be -on-the-negative - -

aébects (e.g., '>w pay) of these occupations, and their potential

should be . promgted.

The teachers, counselors, and administrators interviewed were

"found to have a positive attitude towards sex equity in education.

' The teachers, esﬁeciqily females, Wergdyery enthusiastic about

having boyé in their classes and would be willing to do their
best to,recfuit more.. However, most of the teachers indicated
that they did not have much to do with the recruitment of

students., A mutual relatlonshlp between teachers and counselors

"> :

was found to be cruc1al.

Teachers should Drov1de counselors w1th accurate and ngectlve

r

1nformatlon about thelr programs and counselors should utilize

the 1nfonnatlonal 1nputs whlle recrultln%,new students._
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5. Role modeld and audio-visual,’ instructional and origntation
. ‘ . ¢

i [ .
materials that include representat.ion of males were found as

o

being useful and SlgnlflC&nt factors in the recrultment reten-
- | _ tion, and ‘placament of nale students }(h non—tf“dltlonal programs
6. Low pay scales in these jobs and strong ccmnunlty occupational
» ’ role stereotypes limit the effectweness of %equity actlons taken <
. by. educators._ The enrollment of pioneering wales has slowly
increased in the past years.' It is reasonable to e)’gpect m,ore men
to .enroll in these programs in the future. ‘ Y
ReCQmmendations o T ' -
RN o _1. ExpoSe all students to all programs.
2. Provide all students with objectJ.ve and realistic mformatmn
» . about dlfferent vocatlonal programs and let them make thelr own

dec:LSlons . s

: | "3, Talk w1th 10th graders at high schools about job opportunities.
Make them aware of opportunltles for males in traditionally female
. oriented occupationsl | |
4. Haye role models in non—traditional positions visiting schools and l.
giving speech’es'. ‘l | -
e ‘ 5., _Invite parents of students, especially those with 8th g'raders, to ,.
,Aattend orientation sess'i’ons where trley can be informed about _

' chfferent vocational programs ' ,/‘f

6. Keep school's staff up—to-date on sex equity issues and literature;

@

utilize state staff to conduct workshops. School adm:nmstrators |
could and should facilitate this to happen.
*\. 7. Keep chapnels of camunication open among students, teachers,

adninistrators and other staff members. ~
\)‘ o - T '

10 . : S
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8. Support and encourage ploneering students.

& " 9. Be sure that sex equity policies are keing implemented, that

r

staff are aware of their responsi;)ilities regarding ‘these pOlI:L"‘
oies, and refine pOliciés to eliminate biéses\:arﬁ diécrimﬂlai:im
practices. |

10. Develop and l{tili?e audio-visual, ir\lstrqctional, and orientation

. materials to promote vocational programs; show males. in non-

fraditional occupations.

11. Tako students to job sites.

12. Go to classes such és Engiish where there is a combination of
both sexes $o pramote differen "progr.éms,.' -

13. Make sure the Qhole recruitment process is sex affirmative and
objective 1 ‘ o - .

14. Hold small group- dlSCleSlOI’lS ngll students and dlSCUSo sex equlty

15. Inform students about oppor:mhes for ccoperathe group activi-

1ssues with them

ties (1 e., unions) wh_lch have the potenmal for mprovmg wages,
g
- working cond_lt*ons, and benefits in traditionally female jobs.’

16. Péecruitmont, retenti.:on, and placement of male students in voca-
‘'t e tional education programs which have traé{tional\ly been for <
| feﬁalos is a team.effort. Collaboration among, the concerned indj-
viduals is amust if these objectives are to be reached. . \/v

J

Need for Further Study

*

- 1. The basic eleme_nt:S of the study reported here could be replitated
in ather geographic areas or target popula;tions. wledgé of

geographic variations in occupational;vchoice influence: muid'be
useful for ‘"ed_ucators trying to encourage pioneering enrollments

5
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4

in different locales. The tremendous growth in adult cducation
' programs mighs suggest tﬂét equity'reseafch'at this level vould
producé feriile results. The career choice influences of men
seeking jobs in tfaditionally female fields.without fomﬁal
educatlonal preparatlon could be campared to the career choice
1nfluences of men with fomal training for tradltlonally female
jobs. This resear h-migh£ provide additiqnal recruitment strate-—
gles fo; schools ltoping to enroll éioneerihg males.

Repllcatlons or expansions of this study would beneflt fran
increaseg opportunitieg f f comparing schools which have high

" pioneering hslé enrollmesi;\to those whose pioneering male enroll-
. ments have been negligible"or nonexistent.

Application of the reoannepdatibns of this project could be more
"easily-hndértaken'if adaitional information ébout'enplOye; .
attltudes had been ¢ llected. Follow-up studies could include a
_more 1nten51ve and expanslve look at employer attltudes and

»

-acthps with regard to pioneering male applicants and employees.

24
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