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The objects for which the Funher Educatlon Unit
FEV)} is established are . promote, encourage and
develop the efficient prowsiorfof further educationin the

1 United Klngﬁm and torthat yurpqs ;

ajto rewéw and evaluate the range of exlstmg further

' edugation curricula and programmes and to |dent|ty
: ovérlap,duphcatlon deﬂmences and mconsnstencnes

thereln

N .
“y
\

b) to determlne pnormes for action to'i lmprove the
prowsnon of further educatlon and to make )

| recommendatioris as i) how such vmprovement can. be :
ettegted .

\
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( ’ . . : T The pu bhqatlons in th|ssenes 0! Reports are intended to
\ ' S : : * inform teachers and others and to stimulate professlonal

lscpSS|on about matters qf concern to the FE service.

\. The views expressed ate those of the authors and are not .
- necessfanly those of the Units Board of Management

. ©Furher Educaton Uni (FEU) 1083 L
/Reproducllon Inwholeorln partot lhe contents of this publicationls
e : ; duthorised fot alinon-commercial educational purposes, provlded

’ ¢/ the sourcels ackhiowledged. .~ *,

Al rfghls reserved wllh regard locommerclm roproducllon of the

, . I : R conlenls . L .
N L : A . ' . . "l ¥, A
N ‘ AT ey ) Js o
, . ; | ' . .
- . ’ N ) . - PR
L] ..1.11 -* " . \‘
A . L) R s \ K I.
T e | : / o o, . \ o
M '\ " » . - R ’ . r- N e . LI
v - . 4 o 5 Lot
- - P o

ERIC

Aruitoxt provided by Eic:



CONTENTS - , o .
_ ' ‘ ’ e ' Page No.
TERMS OF REFERENCE OF THE STUDY . s - 1.
o . o
RESEARCH DESIGN - ™ . . . 1
'DEVELOPMENT PHASE ‘ N 4 § o L2
EMPIRICAL INVESTIGATION OF SCHEMES CURRENTLY IN opmiA'rIQN ' 3
. Cross sectional survey of schemes - ’ (4)
_ Case studies - ot : (8)
Investigations of operation of the system ' (9
) - : ' PR . . . ’ %
., COMPARATIVE STUDIES ' R -
, APPENDIX I’ PROFILES OF COURSE. TUTORS AND COURSE TEAM MEMBERS E
- : RESPONDING TO THE SURVEY o 16
 APPENDIX II COMPANY RESPONSES ‘BY TYPE OF COMPANY AND ROLE .OF ‘
cooL .. . RESPONDENT , 7%
APPENDIx 111 - PRIMARY EVALUATION QUESTIONS ‘ 18
AP§E31D1X IV . COURSE TUTORS' QUESTIONNAIRE ’ ' S
‘(a) Interview Schedule , ‘ : (24)
(LL . 5q1f-comp1etion Section @9
APPENDIX V QUES}L?N’NAIRE FOR SCHEME PARTICIPANTS .. 38
Appl.jffm:x» Vi QUESTIONNAIRt\POR COMPANY PERSONNEL .46
A yt.\l ‘(étl)" - Those with overall responsibility
) w ¥ for tHe partigipation of trainees Q,
. . o .77/ 'in TRADEC  *© . e Ve (46)
> e -k} - Direct trainers with responsibility
) . ' " *. for TRADEC- t¥ainees’ B (50)
APPENDIX Vi1 QUESTIONNAIRB- FOR‘MEMBERS OF THE COURSE TEAM 52
. A Ty - \ ’ Al E
“l :
rod : ! J A
K ool » . . N ‘« »
: ' d 41‘ " ’ . & ' ’
4 ‘ 3 he ) . ‘ v !
: . . o
ﬂf‘“ h 1 ' . .
4/' . H
- ' ' - . , ¥ .
Jo o \I 6 , .

ERIC

Aruitoxt provided by Eic:



’r o, . - . : . .
1 YThe'aims.of the project were:- v .
. . . ) - . - ¢ - -‘. .
. ‘1 To report on the distinctive features 9f TRADEC ) )
appreoach, "as compared with other further edycation )
and trajning modes serving the needs of comparable
groups of learners&_
f N . - N - .
2 To assess the effectiveness of the TRADBC system n
. as it currently operates ' :
: . g * . L4
3 - To assess the potential of TRADEC for educqting
and training a wide range of workers. Ve
’ v
. S The investigation ‘was conducted over an. 18 month period, beginning
* in Jan\ary 1981 and ending .in June 1982.
,‘2 The evaluatidn wds designed to Serve the two main purposes of
educational &valuation, i.e. .
4 <
(i) to contribute to the fund of existing knowledge
"~ and the flaw of information, concerning significant .
educational innovation

. - )

(ii) to serve a varietg of decision levels by providing

, T information necesgary .and xelevant. to judgments N
. concerning the improvement, ‘adoption, implementation
MERRP "+ and validation of TRADEC schemes. .
The evaluation aimed to serve e .

- the information needs: of policymakers, administratets, teachers
and trainers associated wi the existing programm&, in respect
of decision—making concerning developments and applicatiohs of
"the system . . : .

2 v

- _the need§ of policymakers and developers in organisations not at

vy resent engaged in the system, in respect of decisions conaerning
i " the possible adoption, exteqpionrand implementation of the TRADEC
EoLo . model ' R

..'L the informatign needs of policy makers in. validation/examining 7
bodies in'res ct of judgments on validation issues arising from
-TRADEC initiat g

" RESEARCH DESIGN ¢
3. fThe research.design comprised thrée major elemenks

v v . .
« (1) a DEVELOPMENT PHASE devoted to t s

(a) identification and clarification of the Rkey
evaluation questions in consultation with
parties representative of the decision lovels
to be served
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(b] to 'construction of a detailed description of

' the system and its compnonent achemes currently -
in operation

(c) to d,evelopment of a set of working hypotheses
based on (a) and (b) above

” 3 .

- (11) EMPIRICAL INVESTIGATION, by survey and case study methods,

of ‘a sample of schemea currently.in operation

(iii) COMPARATIVE STUDIES designed by selective review of tHL
) structure and operatfon of other systems, to draw ‘broad- *
L brush' comparisons b the philosophy and implementation
' of TRADEC and that of olhér modes catering for comparable
targeté‘ P S .

’ «

'DEVELOPMENT PHASE : . - s

4 The'set of evaluation queations produced by the process ‘of consultation
described, appear in Appendix III. The complete list of Colleges engaged in

the TRADEC system up td 1982, ‘together with the types of schemes” they have

implemented, appears in TRADEC b33 The detailed descriptiong of the*
syatem and its component schemes. appear in TRADEC 1I, Chapters 1 and 2.

The working‘hypotheses constructed on the basis of thesé early exploratory

investigations were as -follows: ’

It was hypothesized that: ~

(1) The TRADEC system embodies an approach to vocaticnal
. preparation which demonstrates strengths, rglative
to other models, in its atceptability to employers
and its ability to attract and maintain the interdst
and motivation of the traditionnlly hon-participant
" target group.

(ii) There is significant divergence between intended and nctual
. system performance in - '

R - the pxtent of the 'triangular' negotiation 3
proqéza . .
- .the egree of employer involvement

- -~ the extent of curriculum adaptation/ within the TRADEC
" methodology, to meet individual and local needs

C - the structure and usef of continuous assegsment

proccilieme - n

- . . .
(414) Major factors influencing the degreo of) divergence between
uctunl and intended systom performafice, in any given achemo,

are - - ,
.. A} s.
* - attitudes, pxperience and preparation of the staff
Aeam in respect of the TRADEC approach .,

ry ~ participating employers' paerceptions of their roles

and responsibilitles, and thome of the colleges, in
Yo “the sducation and training of their youny employees
vll" . I - 'f : v . -

s

B =" ‘, B | . 8
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- adequacy and.efficacy of strategies for monitoring‘
© the implementation of new and existing schemes

- the 'gap' between staff time necessary and staff
time allowed/available.for effective iiaison and
management work %
, .
. Factors determinin‘ the potential of systems/models to educate
! o and train a wide range of workejjj;nciude -

-

herent characterisetcs’

.

' v (a) factors agsociated with the
of the system ’
. (b) factors associated with divergence between actual and
intended system performance (as above) *

(c) extermal factors interacting with the system

Under (a) itwashypothesized that the TRADEC model demonstrates strengths
relative to traditional models, fn respect of its potesitial for
preparing ‘a wide range of workers, in its design and methodological

* features which anticipate and provide a framework for aceommodatio
of a wide range of occupational and personal characteristics and <
needs in the learner population. .

Under (a) itwas further hypothesized that the principal limiting factor
is the lack of adequate curriculum strategies to deal, within the
time and other constraints operating, with the demands of the broad
generic groupings in their present foaﬁ : .

ynder (b) it was hypothesized that the pFipgipal iimiting factor (in the
shart teirm) is that of availability necessary staff expertise.

Under (c) itwas hypothesized that the principal limiting factors are ,
the gubstantial variations. by geographical region, of the regional
industrial and social features, and the orgnniuutionai
infrastructures, which have combinod to praduce the TRADEC systen.

N

IMPIRICAL INVhS{iGATIONS OF SCHEMES CURRENTLY IN OPERATION ¢

-

©§ Four approaches to data collection were reqiyred for the investigation
>f the diffarent typos of evaluation variable reflected in Appendix ‘I.

(1) compiiation of existing recorded data across all
' cagen
_ (11)  surtvey of koy evaluation variables across a - ¢ ,
. repreaontative samplo-of cases

(144)  dotalldd case study of a limited number of cases

(Lv)  obmérvation of solected 'system’ processes including ‘ “%\\
\Writing Groups, Conferences aetc. .
& L]
. .
M, -

s
L3
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6 Each approach has its qparactatiutic advantages and disadvantages.
- In the case of (i) the advantages of ready availibility are balanced by the
disadvantages of data being fixed in a ,Jpredeternined form which may be
* appropriate to the precise form of the evaluation question.

7 Under (ii),’ the_survey approach has the adGhntages of repxesentative::ss
if properly‘constituted andstherefore ailows some conclusionsafor the whole
system. to be drawn from the results in the selected s le.,

R : Detailed case study, on the other hand, has the a&vantages of enabling
researcher to 'get inside the processes' and deal with variables which cannot
effactively be investigated by other methods, the disadvantages being lack(gf

. generalisability,

9 Recognising the Btrengths and limitjations of each method, it !gs proposed
that all four methods should be adopted he research, in order to balance
ghe needs both for wide civ/ev.Ige and for depth in the resefrch. ‘

. . }

~In respect ofethe survey, a procedufe based on selection of
approximately one half of schemes in operation, for 100% sampling
of the associated populations (teachers/learners/employers/others)
was.proposed. . Selection of the schemes for survey was random, with
stratification by:

(1) experignCed/losé§preridhccd

colleges ' : . -

and (ii)~trades groupings

vy

. . ) . ‘g_
as illustrated

(with number of selected schemes( *~—
in brackets): » Experienced colleges | Less Experienced
' 4 . Collegas

I )

" | Mechanical Trades Principles 7 (3) *3 (2)

paiinte N

t ' .
Fabrication & Jgégi:gnﬁigggz . ST 3 (2)k

[ ]

Diatribution & Consumer Trades
\ Principles

[

Foodgmgndes Principles* o

(2) @ -

Commercial Tradon Principles N 2 (2) -

- IO R . P,

*Cobloga K rood acheme was only pnrtially surveyed, gince {t did not continye
to tun in 1901762 .
]

. . .

ERIC

Aruitoxt provided by Eic:




O

ERIC

Aruitoxt provided by Eic:

- 3

10  Questionnaires were prepared for e
7

(a) compahy personnel with overal responsibility for
the 1nv01veuant-jftrainees in TRADEC schemes Z;bpendix Vxxg/

; .
.

(b) direct ;&petvisors:,(as a supplesent to (a), for use

} vhere applicable  [fppondix vIIB] .

. () scheme participants ‘\learners) /Appendix v :7'
. \ . . ,
{d}’  Course Tutors responsible for scheme co-ordimation,
_in the form of a structured interview schedule ‘
accompanied by a self-completion section. (Aﬁpendix v 7 '
R S g . .
- (e) Members of the Course tan, other than the Course Tutor.
(including contributions o the schemedfor General
Studies and asimilar departmonts and from organisationa

. [ [y
and companies, - - -
' P o /Rppe¥idix vI7
11 A*pilot survey whs undortaken with the primary purpose of:
. \ . .
. (1}  testing the draft veraions of thq'quesaécnqalre
and (11) * yalning experience of the prob}nmalof admintstration and
' retrieval of questionnaires directed to the three main
population groups (learnery, teachers, ‘tompany personnel)

in order that the questionnaires and proposed mtrategles
could be rgvised to optimise both the quality and quantity
of regponse, )
i 12 The pilot survey was basgd on the MTP scheme, operating at ttages 1,
2and J §in Collego B, and the Dintribution and Consumer Scheme operating at
stage 1 in College J, theg® schimes being excluded from the 50 par cent
selection for the main survey. .
. ’ : ' & .

13 In the pitot, full and demanding questjonnaires were designed, with
the anticipation of reduction in the main survey, to tést the limits of
length and ‘ntqng;ty'acccptnbln‘ W oappropriate to the respgndents, {n order
;pat the final vereloun of the qugﬁtlonnalxén could be geared to the optimal

avel, .

14 Questionnatren were administoered to course. participanta in their study
groupn in the College, on dates agreed with the Course Tutor, Questionnaires
were adminiatored to. all members of the Course Team through the Course Tutor,
and were distributed by postal means Lo named permonnel In the companien from
which partieipants, were drawn, the list of ‘inltial contact pointa having

"been provided by the Courge Tutor, Additional feedback.from respondents on

the appropr{atensas of the length, content, and structurs of the quant fonnalas
!

wasg {nvited at this atage, ,

15 On the baeis of the pilot results, the dquesticnnalres were reconstructed
’//gnd’?évised in consultation with the congultants to the project,

The main points of the revision were as followsi= ’

16 Cotrae Participants rqueationnaire ‘
The converdlon of Yopen' quesFlons into 'elossd’ ieations wag suggested by
thespllot results, whiech ware alsu of importance I the generation of the
s @lternative responses for.the latter,

' ' '

ST u

-

v
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.- 17 Courpe TuanAQpantxvnnatrn - . (

Queatlions concerning cureioulum: featurva and 1adues wete orthed 1H Ternd
wore readily understood sng fdentified with, by the respordents,

18 twmoloyers® questionnalre and supplemant .

A SubStantial reduction vas male in the fengih (in terms of romber of pages)
of the questionnalres. A chafge in form of Ftt!éh{&(.vﬂ arnd pripting enaliled
4 large proportion 3t the eriginal content to be zetajred. A pilet eutvey
alno revealed thay fasijiarity with the TRADEC 9&?!@;&“ ard epecial featutesn »
could not be assumed, Quaestions :eie adapred secardingly,

- -
i, way

19 The Coursa Tuter Interview ixhﬁudii Laseé on Tocuysed Q.csll
siiniraty

not piloted, since subsvantis} exwérxerg¢ had_been gaired in g
“interviews undertaken d;r&w; inttiall colliege’ v:asxs.

20 In general, the tnttial guestionnaires nad atrempred ¥o adopt the
preferred terminology of the TRADEC system, The pllut exparience revealed
the points At which use of this terainulody led to confusion ur Rlsundsistanding.
In these canes Lo, torsa vere alapted to forse Of woeding sare sasily understond
by the respondents, .

21 Thé revision of questionnaited was accelevated to allnow manizus quivey
coverage before the end of the academic year (1853781,

. A ’ o . .

R In the 17 achemea (19 atagesl sutveyell the apprcachen to questionnalfe
atminiatration which had een used [h the prlot eurvey were agatn adopted, aa
they. had proved to be effective, Notea for gquidance in guestionnalte
administration®were provided for Course Tutora, amd hifef nutes fur gulidance |
on cuompletion pf the questionnalte supplesent weré included in the distribution
to companies, Nll Courde Tulor jnferviews were cuspleted (N - 10! and 9
delf«complation acctions were clitaiped,

%

F In the survey of learners, 100 frgr et fezjunae 'was wlitalned from
thoge in attendance on the dates selected and agrecd fur the zurvey, This
ropresented an estisated (0-90 fier cent® af the toral populatian or
paEticipants in the aurveyed schemes, |

)
|

24 Abesntees through sichfiese, Bolidays ety wefe hoted bt pot fol jowed
upr fur reascha of time constrainte and practical Jifficulties invelved. Thuose
“who had withdravh from the scheme Lefote Lhe tipe of adivey were hot
adninisterel with queationnalres far similar redsons, - Howéver, thelr teasdng
for withdrawal were =licited from Course TOtors and reepanios in as #aty Casen
as posaible. 1In the case study BoNemes, huowevsr, withiravdis wore abje te be
examined ¢lorely, eince tho schemca Were Aaonitored av“tih.r)a.y.

4% Tha tetal number of lea¥irer feaprontecn was 444,  The yHatribution of
learnef Yeapangea hotyoar scheme typen g shown in Tahle |, '

B e o S L DR SRS T AP Wy e Aot sk X e e T

TARLE LEABNER BEZRONSES - . ) :
MECHANICAL, THADES Phtteipies VS

FARRICATION AND JOINING TRADES ERINCIFLES e

pistEIBUTION AND CONSUNER TRADES FRINCIFIES 9% '
CONMEBCEAL TRADES FRINCIFLES o

FOOH THADEE BRINCIPLES ' s

AR ditienal shroleents apd Course Tutas arwuntgv{ agtual 6: ouy slge At 4
Y E survey were vgnmla.

x PR . ‘ ‘ 12 Cia Ct

’?fé? FULioR wore satlmaled glhge ¢ourie Fegidtors did noy rofisct 51;; SE
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b”“ employer Liaison meetings was: neceasary “to’achieve this lewvel of - responaed

Vof thé fluid nature of the teams.

MECHANICAL 'rRADEs pnmczpws ; S S
w7 " FABRICATION AND. JOENING' TRADES PRINCIPLES 57
;... DISTRIBUTION: AND CONSUMER TRADES PRINCIPLES =, 29

. \" . COMMERCIAL TRADES PRINGIPLES .. . - . .. 12

"72 heaponaea were‘pbtained from Qpproximately 60 per cent of" thoae
. comp&nies whose involvement in the scheme was. continuing:at-the time of -

- involved in the recent‘past. -In these- tases, follow. up’ was therefore .

. ,w
;’representinq.approximately 60 per “gent. of tbose engaged in. the -
achemes tmder survey, " Here,’ again) reaponae.ratea are eatimaﬁea because .

vu~

o__,n
* .

‘,. . - FoOD* TRADES PRINCIPLES ‘ ;;m, BN =',' -5
(R ,. L ) ! N "‘

survey. - Follow up by letter, telephone, viaLts~and/or ‘contact through
"Follow gp..of. companiea whose participation had ceased showed- that they were L
markedly, 1eas ‘fruitful in terms- of quantity%of information recefbed.‘ -
Identifying ‘and . recalling the* acheme Rroved di'fficult even for those’

‘confined to eliciting reaaona foy withdrawal  from the acheme. ‘The reas'ns

"\ were in most cases, ‘the" absencﬂ of” suitable tr&ineea, with ‘the effects £ ‘(fl

,‘recession on. personﬂel recruitment.

N i N &'. ) . .‘,’. -
29' The percentage responaes are shown in Table 2 below - ,f'?“&‘: =
a ol R : w !
TABLE 2 PERCENTAGE RATES4OF RESPONSE FRQM SURVEYED COMPANIES s ~
L. =m ' o
) 5 o - EA L, . g
’ No,~offcompanies - o L . . ‘
.. participating at ' o £ re: SR , response.
“time of regeipt of RE: ho..o_ responses.’ ‘ -t o8 respo_ae ‘
’ survey questionnaire_ e T oty : o
193 I -oue .. 60% °
- R N . o, . . . R . . .
. 3
No. of conpanies . T
which had withdrawn No oflfull res onses: R . %.res ONS
at ‘time of receipt of B P DN , ponse
survey questionnaire . s ' -
. - . - g 17y o
85 L
: . - " . 55%
| .- . . N " N .; .
_ ‘.5_' . “\
o o No.kof'responses .
B ", obtained in respect . 30
; - of reasons for e
ey - .withdrawal = .
. "




Q. 30 Inreepeet‘ of detuiled caee ntudy,, one example o! eeqh echeme wag S
selected\ from: thoee. in Pperation at the time of the. remeaxch, It wae
ooneide:x most ‘appropriate . to- undertake’ detellqd investigation of .ag emee
"which were fully: developed, Where possible. Where a new scheme was nly c,
operating at’ the pilot:gtage,: ‘it was coneldered moye’ eppropriete tgf T
vinveetigete its operation in'one 6f tha more experienced colleges,$ This, '
‘suggested- therefora, concentrqtion of -the cad@ study work in the fiore . .
experienced co legeg. .On selection of a particular scheie and gbllege, it

was proposed thab a1} etegee opereting in .that college ware invZetigated
together. Under thieoeystem, the following set of cases was Eoduced.

o COLﬁEGE A Mechanicel Trpdee Prineiplee Stagee : Stagee 2 & 3'f

: COLLEGE c‘ .Febricdtion and Joining Tredee Princi :

A;>i » CQLLEGE G- Commercial Trades Principlee o _‘ . Stage l 'V[

Stagee 1, 2 & 3

'.COLLEGE F .:Distribution and Consumer Trades‘

rinéiples Stages.l. 283"
. L . R

COLLEGE A '-Food‘Trades Principles Stage ™/
B . . . . . . . . B ’ /
31 :The cage studies involved ! :
- interviews with Couree Tutore and' ther members of v |
* . the course team at intervals thr: ghout the period v
. of operation’' = .. . g BN .
N . g )'
- completion of industrial liai on-diaxiee by Cour{N /
»Tutors . f
. - interview with learners ’
- . - ' &
o~ T s 3
* .+ -(a) - as-.a group TE ; . , '
_ . ‘and (b) -as individuals/ in the early stages of the - .
- S .+ . scheme and du ing the principal' project
S o period
» .- interviews with company personnel responsible for
' “trainees followin TRADEC schemes. ;

- obsersation og/the teaching/learning process

- interviews with scheme moderators

.- A'review of course records L.

- * gelectiye participation in- meetings (eg employer
‘liaiso(, course review, learner and employer

scheme' The scheme-did not attract viable numbers in the case study year
L‘and w”s therefore replaced by the College A scheme
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33 The operation or the nyutem was 1nvaatiqated through examination of .
committee recoris, partioipation Writing Groups, partioipatidh in' seleated’
regional meetings’ and conzerance examlnation of couree records held- . . °
centrally, and interviews with YHMNFHE offieeru. Commtttee Chaitmen, MsC

,Reqional ataff, Regional Tr&des Un on: and’ Careera Of igers, L

CEN
.

These 1nveatigations took place cOntinuously through the period oft

;.. stu&y ,

. COMPARATIVE s'runms «.’";‘ )

ot A\

35 'The location of TRADEC clearly preaented a problem to many of the \
.policy and co-ordinating bodies consulted during %@ research. The
decisio draw 'broad-brush' comparisons between" TRADEC, approach

iy P : . o \

' 36" The expected diversity of needs in respect of comparison have been
~.confirmed in the process of consultatjons with a variety of examining,

validating, co-ordinating, and providing agenciee (and have also been

reflected to some degree within the Steering Committee), the pressure and

and needs for comp'?leon ‘both .with Vocational Preparation and conventional

vocational/technical provision having emerged etrongly.

- LN

v s 37 The project is, therefoze, committed in respect of comparative work,.

- to making broad-brush comparisons between the PHILOSOPHY IMPLEMENTATION
- of TRADEC :(Research Proposal : Abstract) and that of ot parable forms
of provision, in order to locate the TRADEC development,' o comment on

its distinctive features and effectiveness. Comparison of the educational
'PHILOSOPHY (including methodology) .of the TRADEC approach, with that
represented in the Vocational Preparation models on the one hand, and-that
represented in Conventional models, on the other, 1is essentially a
theoretical exercise for the researchers, informed by. consultation with key
exponents of the respective models. The FEU document Vocational Preparation
(FEU 1981) is clearly of particular importance in this analysis and discussion’
of philosophy ‘and methodology o,
o . .

38  In comparison of the IMPLEMENTATION of the TRADEC approach with that .
of the Vocational Preparation and conventional models, two levels of
comparison require génsideration o . .

(a) - The: ogeration of the system (le. the way in which
the philosophy and methodology is translated into,
! oo ,practice

(b)  The performance of the system, in terms of proces
" and outcomes. .
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In vidw o! the- proliterntion of oouruea and schemes unddr bhoth. thc
Vocqti gal Preparotion and 'conventienal' arme, it whas .the judgment = . - W
3 th researchers .that, in oompurinon of implemontution. particulay attentiom ° "
du bo /given. to- aelqptod forme of provlalon with: which it appeaxs the mogt
fru ul’ and ni,gnifiqunt comparison gan he made, ucond lavel cqmpurativo ' TR
comment . oompnrable or" oont!rultinq foatures of. particular importnnca. ' S T
t e " “il I: Al
4 'I‘ho\snlaction of. the ut laved: = 2nd ‘level oompurisons hus Aaen
info mad by. discussions with reppooantativ’eo df intending uern of the \iosoarch, ﬁ&,.d
and consultants to it. The working model appeurs below. |- , _

. . ,
7R o we

41 Comparison of the implementution of the TRADEC approuch with that of
other forms of Conventional and ‘Vocational Preparation provision. ’ B

o )

" TRADEC -
W CONVENTIONAL COURSES | ' VOCATIONAL fnzpnm'rxon' COURSES
. Secondary Primary ¢ MR =2 = P'ri'mary ‘ Secondary
-\ comparisons| comparisons : - ‘| comparisons comparisons
: ' : : — . T
' craft.Studies ‘. , S . — ~
or equivalent .’ ‘ _ YdP/Pilot R
.| Operator <----- FJTP - - -? : / programmed & \

Courses . ‘/. for YTS. " \
< e ” - | pre-vocational -
, | Coursess ¢ . \ :

/ 3“ city-s Guilds

RSA, ~ &+~ Powered = =P
: . | Formation and
TEC'.' ete. [ . . 'l_'ra;;ion 365 Coursses, N
. N ' SCOTTISH . |RSA, Vocational =/
\ TRADEC™ " . Preparation,etc. - /
BEC . . &4— Food - - - S ‘ ' ' a
B " General , - P e - \ _ . /
a . , . ' . .\~.‘\ _ / ¢
S . &~ Commercial - : .
» o . o P
L ' 1 j'<}__— DCTP. =~ - -} . : i ' n

R ,.

42 The 1st level comparison with UVP' is important for reasons which
include its encapsulation of the essential Vocational Preparation Curriculum.
features .(FEp 1981 :-12 -'13) its orientation towards young people in
employment, and therefore the importance of employer acceptability; the
acceptance of TRADEC I for gvp funding. 2hd level comparisions will also
' be made with other components of the Vocational Preparation -package in respect .

of the essential curfriculum features. . .

T o "

et T o Do . {

O
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S 4& The first 1eve£ comparigon with oraft studies is of importance for |
reasons which include the arigina of TRADEC. schemes in: 'filling a gap' for o,
thosq who) ‘on. the phasing out of. Crafd Practice courses, were not appropriately
v merved by Craft'Studfamsscourees since they werd not receiving adequate s
' complefenthry tr#fining - this role of TRADEC contihues to be“pebn as its ‘
* “primary funotion by a‘aiqnlﬁionat nimber .of .agencies; the developments m

' under" discusaion by the'Joint Afvisoxy Committee of City .and Guildse and
the REBa, which have copsiderable implications for the yole:and ‘function . *
of TRADEC the implicAtidne of chanyés in the balalce botween traditional . =
craft and limited skill ccupntione, for provieionn on the boundary of -
chnnge. atic, W . v,
. ' ' ’ ’

44 The fireifioval cor parison with BEC General courses has'been included
for reasona of a degree of\ overlap and interchange between the participating.
students insthe area of oparation of TRADEC, and the moyes towards adaptation

"of BEC qonernl ‘to meet MSC and FEU criteria £or Vocational Preparntion. .
. 45 . In comparison both of operation and performance, the model of
comparison presented on the following pages (12 - 15) was adopted.

[N Al

46 It will be noted that the questiona relating to TRADEC were developed
' under the main headings of this model in order to facilitate the typee of
comparison detailed above, .
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47 Co-cperaticn and asaistance wad gensrausly glven by City and Guilds
» of london Institute, R3A, BEC, MAC (im Fespect of UVR/NTI) . Hubstantial
. interviews and discuiwioRs took place with officers of thes® badiss, The
badies concerned also rsleased substantial data op the opeiatich of
selpeted schemas and eourass to m’ Besearch Teaa, ‘

48  ia addities, vigitgrr\ ® made Lo sslected gchemes incliding City and
Guilds 365, UVP," eraft, BEC\and WEEP schames, These provided supparting
data useful in the interprithtion of the Bore gensralised iRforpation
provided by the co-ardinatingy validating and ERMALRg badies .

Y
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Under 30 s A ' 3
v 3033 & 30
4049 Y Ed i3
50-59 3. &
60 oF over ] *
Mot know ' i d 3
/ fraduatiial i&b};a;g;mes
EY -
X Mang \ R i = N
‘ €2 yoars . » 1
=3 yeara ] L5
 G=10 yearw 3 ]
T LIRS yeasa 3 &
15 yoare 3 #
eaperiences, Aot gquantified . | % ‘ i3
li@t kntwn . 2 I |
) E 4%
Teaching qualificatians® 4
Hon e . ﬁ’ - 4
Ceayt EJ - i¢ 24
Ciey and Guilde ¥y Teschera Cevt } ' 4
; Dip &1 (FEle i . = *
R3A Teachar Corty boag H
Youth Leaderehiy Cert i -
On CUMras leadlng to qualifivation, at tl#d Gf Sufveyi
Inservice Cort éd ! i 2 2
Other:  Qualifted. Training Officer i
B3 , 3 .
- Qualified EITB Inatructor LI |
' Il i

*Three respondents held sore than one qualification
C -
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'PPENDIx ‘Ixf' ol e
pnm nv EVALUATION; Qums'rxons

JE . A ‘ . e . o P

'(to be applied to the TRADEC system,‘\ir subsequent comparison of .
: data obtained with existing and parallel data pertaining to other _f; '

. 1

releVant modes) 7 o ,

p)r S ‘_" ‘ . ‘ ‘
‘1. ‘RELEVANCE and ACCEPTABILITY (TO EMPLOYERS/LEARNERS) T '?l' (T
]_On what bases, ‘and by which means, . do TRADEC committees and scheme
co-ordinators identify and assess the needs and expectations of . .
potential 'users' and 'consumers' of'schemes? By what processes are‘vj"
‘“;their analysea translated into scheme designs and curricula? -
5 How are the outcomes of these processes perceived/assessed by employers,
«dn tepms of the relevance of (a) the TRADEC model ‘and obJectives and
‘.:(b) ~the curriculum—as-experienced to theirwneeds and” those of their )
f‘employees? What are the learners"perceptions/assessments of’ the'u g
“relevance of TRADEC in respect of (a) their personal development and o

' foccupational needs and (b) the needs of their employers?

WhaiQstrategies are adopted for 'gelling’ schemes to employers? What
:?ﬁ{dlfficulties are encountered in persuading employers to enter the '

“scheme? Are there signiflcant regional /sectoral variatibns in 1: e

, .

»

‘ response? ol

'How signlflcant is the 'triangular' llaison ‘of negotiation procgss
_h"considered to be in. terms of the acceptabllity and ﬁelevance f :
programmes by parties to it° C ot 4@)‘

Y
- Y

2. 'TARGET GROUPS ' . ,
To what extent do TS&DEC schemes attract and ma1nta1n the involvement

o~

of the intended non-particlpant group? Are there var1ations by :
- locality/tredes~group1ng in recruitment? "What .are the trends in
characteristics‘ofjscheme participante? i '

Y
Y
- A

How far are schemes successful in attracting the 1ntended ange of age

»groups/occupatlons? What difficulties are encountered in persuegzﬁé_

. L
I_. " f
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CURRICULUM DESIGN AND SPECIAL CURRICULUM FEATURES .
'On what baees ‘do- TRADEC committees make design and related decisions
concerning scheme obiectives/léarning parameters and intended outcomes? o
How are considerationo of educational 'worthwhileness' matched with
those of immediate employment requirements? 'I'o what extent are scheme
design and writing processes adequate and appropriate to the‘demands

of the TRADEC model? - vf"‘ - ::': -

v

Yo ; ¢ . PERA el . . - N
Mat is the correspondence between\distinctive curriculum features

- -and scheme obJectives? at variations -are .in evidence in interpretation
4 of design and met ological features in implementation at college Qh“h‘
| level? lij§_ R ‘ S

"
'How are negotiation/liaison processes organised and
implemented? what is the frequency/duration/intensity
g of liaison and negotiation activities. How satisfactory :
: are’ the outcomes of negotiation perccived to be by parties
" to them? what is the® extent of learner participation in
the negotiation(process? How far, 8 }negotiating'space'
.JEEd\in_gractice. and h0waar‘does it produce_the intended
"4adaptation to local and~individua} ﬁ??dS?,‘ o o,
_ : R P s >

¢
2

- What is\the nature and:extent of the- 'experiential'

L o curriculum components in implemented TRADEC schemes? To
what’ extent are schemes linked: with. 1n-company training/
= in-company work?
68 A N
| . ‘
To. what*extent are projects and related activities under- ', -
R taken in the company seﬁting? By what means is correspondence
- maintained between experential and other curriculum
o gt\‘components.,in terms of timlng/pacing/context etc., and how
) effectively?"- L - o ~\\
Y e ¢
S How effectively are. continuous assessment processes

’implemented. and used in the curr1culum process?

O
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o e : -
o ‘E‘Ia ther-e an 1dentif1ab1o oore of basic skilla whioh TRADEO SRPS
AR “achenes are intondinn to trahlfer? Do udequate means exist

vror asaeosment of aohievemont and progresa 1n basio okills?
i . . . ’

”J.What variations exist 4in the treatment and integration of life and sooioal
skilla elements? S T : o Ty o
' What are ‘the porceptions/aasosamonte of teaohers/learners and ’
employers ‘of effectiveness of speocial curticulum featUres, against
intended obJectives/outoomes?

4. (a) LEARNER MOTIVATION - >

o ~ What evidence is there of. degree ‘of./ variations in learner motivation,

'.in terms of attendance levels, application to, and completion of, .
course work, achievement, ‘wastage: rates, etc? 1Is there eviderice of
changes in attituﬁ work, “to ’géllege attendance and to study e
associated'with'p cipation? What appear to be the effects of '

involvement in the negotiation process on learner motivation? r

(b) EMpLoYEh comrmENT: -t -

" ‘How far do employers contribute.to scheme designZWOrking processes at
'committee level? ' What differences exist in the willingness of
‘employers to participate in the’ liaisbn and negotiation process, to *
contribute to the development and support of in-company components,
and toparticipate in. industrial assessments? What factors appear to

be associated with active involvement?

0o
L
+

What are the difficulties encountered in.establishment of employer
“commitment at commlttee/writing group/college levels? i

What are perceived by employers/corlege staff/learners to be the
effects of TRADEC participation on employer/college relationships

and employer/learner relationships?

5. PLACEMENT AND ALLOCATION TO GROUPS
What criteria are used by colleges for placement on TRADEC study

.groups? .How effective.are they in,producinglsatisfactory placement?

¢

O
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" 8.

ovor plaoomont? R

'ro what oxtent doou oomundoution tnke plaoe wrth omployora/leerneru

. - ‘ r

" et

' What opportunities exiat ror transfer between TRADEO*and other

'”vsohomel in cases of Unaatiefaot ry pleooment? How oftéh does trannfer'

ooour betweon TRADEC and other ooueee, and. for what reasona?

N ) . P I

W

ACHIEVEMENT AND PROGRESS

) What propdrtions of partioipanta complete sohemos aatisfnotorily?

What factors are aeaociated with non-completion?
>~

. o )
What is the rénge'of achievement levels produced in terms of the
measures . adopted for the schemes? what variables appear to be.
associated with variations in there achieved levels? What are the .

trends in achievement levels?

What are the perceptions/assesemente of 1earners/emp1oyers/tedzhers '
' of levels of achievement in TRADEC echemes?

To what extent are guidance/counselling procedures linkedﬁhth-

monitoring of progress and achievement.

What proportions of learners proceed/intend to proceed to further
'stages following completion of TRADEC schqmes? What proportion intend

to proceed to other forms of FE?

'QUALITY OF THE EDUCATIONAL/TRAINING EXPERIENCE

What variations exist in teaching/learning strategies and.in sequencing
and structuring of the curriculum in implemented schemes? What are
perceptions/assessments of teachers/employers/learners of implemented

‘curriculum practices? B

~. . . .

~What.are the‘problems.encountered by teachers/trainers in the*imple-
mentation of the TRADEC, methodology? What are. their perceived
development needs° " What opportunities exist for, staff preparation
and development? What isthe level of particip!tion in these programmes?

How adequate are opportunities perceived to be? i
4

941
(=]
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u -FHov do TRADIO_
" Wnat forms of ’onitoring are ‘ugad?

d ‘l ottompt to conerol implomontotion ot lohamol7
: mqphnniumu axist for roed-

‘? back to committoon}wricing groupa/oodruo toams? : To what oftont doas
v reviow. ovoluation cnd ndaptation take pinoe? How effective are

: ahcomea?

'";proeedurea porceived to be 1n mcintulninx/impr ing tha quality or

'fwhet,is the extent and parceived quality of wupervision and support

o

given to the learner in-oompany? Uhst'lyltems exist tor ensurina

that. nupervision ‘and support. is svailable tor the learner in. the

rl

~compeny setting? . : ‘

“ASSESSMENT

- L A

What are the bases for adoption of the protile approach to’ assessment

_and certificstidn? What is its relationship with scheme obJectives/

4"

) features.

AL

How appropriate are the instrumente/criteria sdopted in relation to
scheme philosophy, methodology and objectives? What difficulties sre

:encountered in impiementation of .the assessment procedures? What

support and guidance is, available "to staff in the development of
assessment systems and g-now ad_equate are these perceived to be?

-

Y

. What are the perceptions “of teachers/learners and employers of

stq&ngths and weaknesses of assessment and certification precesses?
LR

COST/VIABILITY OF THE SYSTEM
What evidence is there to support the validity of arguments concerning
the total balance of costs in TRADEC implementation?

"\ : P . -
. .

)

'What are perceived Justificaitons provided by ‘outcomes, for.costs?

What variations exist in the perceived welationship between effort‘

. and ‘return' and what factors appear to be associated with- variations?

of TRADEC?

What are the_'h}dden cogts' associated with the effective operation

31



'  :-yneom and 1tu eomponont lohomen? What raotorg nppcnr to inrluenoo_

 ']the deoilionl ot oollaaen/rouional bodieu and loocal- nuthoritieu to

‘=udOpt the TRADEO uy-tom? What roatonal/looal faotors appear to be

»aauociatod wlth the uuooouatul 1aunoh1ng and maintonnnoe of the
}“*;TRADEO lyat-m? T T !
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7 How many blocks/days per blocks*at what location

1L,

R

2,2

2.3

2.4

2.5

1.

3.1

w W w
e o e
Bow N

-~

- develo

"~ _In this college ?

What {8 ita length.in weoku? - o .
What is the pattern of. attendenc tor

., .= COLLEGE~BASBED WORK:

og full-day release/} day’ releaae/blook release/day und block release, eto
for mgg_k_m_gg]_g_ obtain details of number of blocks/weeka per hlock/
. interim ‘unklnq arrangements, it any., ;

- COMPANY-BASBD WORK ’
"eg Ls there a required number of doya of oomphny-buuod work? If 80,
how is this orqunlud? _

= RESIDENTIAL ELEMENT

- OTHER ELEMBNTS (eg INDUCTION)
" No, of daya, etc, as approprlate

COURSE TUTOR 8 PERSPECTIVE ON DEVELOPMENT OF ’I‘HE SCHEME IN THE COLLEGE

2.1 YWhen and In what cifoumstances was this TRADEC schemevlntroduced in

the College?’

""How was the need/demand for a TRADEC scheme In this area identified?

‘How has the scheme developed? When were new stages Introduced |

(tf at all)? 1s the scheme growlnq/deollnlng or steady at present level In
thé College? .

What institutional factors have Influenced/are lnfluenclng the ‘growth and
'success of the scheme. Which factors have tended to support and which
to Impede the develOpment of the scheme. '
What other maj or factors have baen significant in support.' ag or Impeding
the scheme's development in this couege eg, lndustrlal situatton, educational
‘developments elsewhegh In the system, etc”,
(If Stage I of the.acheme 18 a UVP/TRADEC Scheme) are there any particular
advanta or disadvantages that the UVP Assoclation has brought to the
ﬁt of the Scheme. ,

"COUERSE TUTOR'S INVOLVEMENT AND ROLE

Is this academic year the: o , ¢
~1st year ‘
2nd year L : o .
3rd year '
< = ‘ .
4th year . - _—

5th or subsequent year

in which the respondent has acted as the course tutor
for this TRADEC scheme

o

: How did he comé’ to be Involved as the course tutor of t{xls scheme

“Is he oourse tutor for all stages operating ? "'If not, for which is he course tutqr?
Does the course tutor ‘have previous experience of teachlng
.on other TRADEC schemes

L.

ﬁn other colleges ? o : 33 A +



3 5 Does he have-experience ag a tutor on other 'veaational prepereuon‘

couraes for the target group assoclated with TRADBO ? ‘
' "~ Qbtain detalls. ¢ ‘ \
3,6 What experience does he have as a tutor on aonvent(onnl non=advanced
' courses of Further Educatlon, eq,ﬂlty and Gullds BBG, eta? Obtain
‘ brief detalla, ’

*3.7 Which of the !ollowlnq course aaotivities doas he undertake, Obtaln brlal
detalle of the pature and extent of hia involvement In each, C
liateon with companles and other employing orqa.nlsauons for
recrultmont purposes, '
llalson with partiolpating companies over course pmeoaa and content.
course adminlatration
course planning ,
claseroom teaching .
project supervision , ‘ oy
student counselling/guidance - . / '
assessment/examining r
other (please apecify other) .

IV, "SBLLING’ TO EMPLOYERS

4.1 Hgw were/are the target employers 1dent1ﬂe§§ how ls the 'need’ or
- 1ikely demand fqr the scheme assessed?
4.2 How are the employers to be approachad, selected each year? How far
- 18 the same employer group malntalned? How many new employers .are :
approached each year (approx) . *
4.3 How Is the Initial contact ‘made; how is the scheme presented does ‘the
" course tutor work through training or employer assoclations, or similar
groups, for recruitment purposes, : .
4,4 What was the 'take-up' rate among employers
’ - In the first year of the course _ .
' .= currently : .
4.5 Can the cour% tutor ldentlfy common reasons for -
‘ - employer drypout ? : . :
" = lavel of employer take- up?
.6 How are recruitment duties shared between members of the course team?
.7 What are the experliences of the course tutor/team of the ‘selling’ process ?
What partlcular problems and successes have been encountered?

e

[y

V LIAISON WITH EMPLOYERS

5.1 How s College/Company llaison organlsed? ‘How may llaison meetings ’
; take place with each Company involved, in a typical scheme? :
5. Z%QWhat are the main objectlves/purposes of the llalson meetings? How
effective are they In achleving their purposes in the course tutors' experience ?

VI, COMPANY—-BASED WORK ‘ . : L .\

6.1 How many of the students undertake company-based work within thls scheme ? ,
Are there any specifications of time to be spent/type of activity to be undertaKen,
in this scheme? Is a company—based element activity encouraged? Does the |
course have any in respect of Incluslon of a company based element ?

34
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6,4 How le oompunv-bued work monuored? How daee it link wlth aouaqe-
-~ based work and how ia aoirespondence. maintalned between TRADEG work ¢
-+ . undegpken in the company and the college'settings,

6,3 In what proportion of the partlolpating companiea (a an lnduamal tutor/ :
- sup ‘;vlaor(or equlvalent) regponsible for supervislon/support of TRADEC :
‘partloipanta ?
6.4 , How effectively doas the combinatien of company based/eollege based
. aotivity wosIn this scheme, in the course tutor'a view?

VI, CURRICULUM | s

7,1 How far doeu the courde tutor conalder that the 'array’ aurrmulum structure
adequately accommodates the' cumculum contant and processaa which he
conalders deairable ?

7.2 How le the currloculum structure translated into practice In thlu echcma?

~ How La the schems content structured or sequenced? '
7.3 'a) What does the course {utor consider to bo the maln. currlculum problamﬂ
encountered in Implementing TRADEC ? :
b) How has he attempted to deal with these problems ?
c) With what degrea of auccess? '
7.4 a) What do you consider to be the maln ORGANISATIONAL problema that .
'you have encountered in Implomenting TRADEC? - o
b) How have you attempted. to deal with these problema ? '
. .0). With what degree of auccess?
7.5 How ls the life and soclal skills component handled within this couru?
: How {8 |t staffed? Is the coursw tutor satisfled with the place of
L & SS in the TRADEC structure i\qow effective doos he consider the L & S8
.component to be in this scheme ? ‘ o - :
7.6 What teaching and learning methods e course tutor found to be mos‘t
- effective in dealing with this target group? .
Do they dlffer significantly from thosa he has found effective with other groups? ~
How, In the Course Tutor's view, do the levels"of achlevemont of TRADEC to
. atudents compare with those of simlilar groups of students in other courses which he
has experlenced ? :
Itis sometlmes claimed that TRADEC generates hlqh learner motlvunon ina
group chgracterlstlcally assoclated with poor motivation, How far is this
*+ borne out by the Course Tutor's experience, and in what ways ?

VIII. PLACEMENT

Do these criteria produc3 satisfactory placement on the whole, In the

8.1 Wh%crltena are used for,placement of students on thls TRADEC scheme?
courde tutor's view ?

8.2 To what extend does communication take place with employers/leamu-s
' over placement? - :

8.3 What opportunities exist for transfer between this TRADEC scheme and other
courses and schemes in cases of unsatlsfactory placement? How often does
transfer take place between thls TRADEC scheme and other courses, and for

» what reasons?

. -




4 |
IX, BPECIAL PEATURES I | .
THE POLLOWING QUESTION FRESENTS A SET OF STATEMENTS WHICH HAVE BEEN
USED TO DESCRIBE THE INTENDED OPERATION OF TRADECG, THE COURSE TUTOR

18 ABKED TO ASGESS THEAR OTATEMENTH IN THE LIGHT OF 1A EXPEHIF:NGBB or
TRADEC IMPLBMBNTATIQN. ‘ .

9.1 'TRADBQ emgmn?a aenuine partnersh

How far, and in- what respects, does the course tutor consalder that the
achemes in whieh he i involved represent an effective working partnership
betweean empmyﬂra. leumera and the college ?
9'2 ¢ 1 \ J v ¢ 4]
‘ How lnr nnd ln whm wc‘wa doan he conalder that Ms ﬂchemﬂﬂ have baen able
to {it themselves to each participating individual and each workhq sitdation?
What factors interfere with thls procaas, If any? ,

9.3 'the employer and the learner | aya a_significant art In deciding what
“and ' d
How far do employers contrlbute to these declalons In the schemes in which he u
Involved? How far do learnera contribute to these declslona in.the schemes in

which he ls involved?.
9.4 'MMMMWM&MMMLQQW
of people of differing job backqrounds and gl“aﬂng lavels of ability’
How widely mixed are the groups ha deals wlth {n tarms of: ’
- occupation?
- age?

. - ability?
How far does he consider that the 'TRADEC system (s adequate, in practice,

to meet the needs of people from widely different job backgrounds?

9.5 'Employor and loarner arg involved In the assgssment procens, thereforg

tho bages and results of assessment are woll understood’

In what ways are employers and learners involved in the oasossment proceoss in
his scheme? ™ -
How 18 continuous nssessmtﬁn undertaken? ,

How far 1s the assessment process used actively to facllitate leamlnq ?

9.6 'TRADEC (s a system of personal development which uses the wor 199

situation as a vehicle and motivator' _
How far does he consider that the personal development needs of leamors are

“adequately ldentifted and_jmet throuqh the TRADEC scheme in which you are
'tnvolved ?

K COSTS

10.1 Itts (requently sald tfat la unchlng and running a TRADEC scheme is very
time consumlng and therefore expensive in comparlson wlth other courses.

Is this the experience of the Course Tutor?

10.2 How does the Course Tutor assess the 'new balance sheot’ argument which
‘clalms that where staff costs, savings of caplital costs, greater throughput
of students and better use of college resources through the year are all

considered, TRADEC 1s no mdre 'expensive’ than a conventional course ?

| 36 ®



: 10:.‘3'; Does the course tuter eeﬁildbt that 'the retum justifien the affort' in
- running TRADEQ schemen?
- XI. BTEERING COMMITTES

!l there a ﬂumlnq Committee or almuar body assoclated direetly with thtu \

~ TRADEC scheme ? What haa been the nature of the content between the course

~ tutor apduthe steering commitiee. What contributlon doas the ateering commities
make to the scheme? (Ralavant for all UVP/TRADEC schemes)

X, EVALUATION

12,) Doas the courie team Hqularw evdluate the schame and by what meana?

12.2 Does the course team feed back Its expsriences of implementation of the
schema# to the working groups and othar committees ? '

12,3 How uaeful/effective does the course tutor feel the moderation aystemto be?

1

XItl, BIAPF DBVBLQPM‘NT

13. 1wWhat staff development activities concerned with TRADEC has
~ the Course Tutor participated in? (Obtaln brief detalls)
13,2 Does he consider that tutors In TRADEC whumea require skille
substantially different from:
.= those required in conventional courses ?
" " = those required In other vocatonal prepamation courses ?
13.3 What does he conaider to be youg own development needas In raapect of
your roles as a ‘I‘MDEC Courae Tutor ? ,
-lnthopon? : . | . : 4
- ¢urrently? :
13.4 To what extent does he consider that the course team has a llqnlﬂcant stalf
developmant functlon in respect of TRADEC?
= currently? : . .
- potantlally? '
Haw the course tutdt attempted to develop this !uncuon In the course team?
- 13.5 Doeos the course Tutor conslder the exlisting staf{f dovelopment provision avatlable
to be adequate to meet the development needs of a TRADEC tutor ?
13.6 How ls the course team selected for this schame? ’
What, ln the course tutor's view, s the ldeal stalfing arrangement on a ucheme
‘of this kind (eg lavels of staff/mix of staff/sta(f-student ratio/ double’ ltamng.
etc) and staf( rolu.

XIV. GENERAL

14.1 Has the course tutor been lnvolvcd in any other TRADEC activities? (Please
glve brief detalls) N
- membership of TRADEC committees .
- membership of writing groups '
- = contributions to staff development programmes. .
- moderating . v
, - other ) .
14.2 In general, how successful does the course tutor conslider this scheme to be
in meeting the stated aims of TRADEC ?
14.3 What does he consider to be the maln strengths and weaknesses of the TRADEC
~ approach? How, in his view, does it compare, In terms of its j&tsomes with:
a) conventional courses for the target group tn question? -
b) other vocational preparstion courses ? 37
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Burrey QU2 SKH

TEL:  (0483) 71281

A Btudy cossissionsd by the Purther Education Curriculum Review
and Developsent Unit, )

COURBE TUTORS INTEAVIEW:
SELY COMPLETION SECTION

BCHEME

TRCTTTIG N

TAGE(3)

3ERIAL NO, T 1 I
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V. PEBSONAL DATAILS

ta) AGE: Under 30 e
S M=38
49 = 49 -
% = 39
80 or oyer i

(h) College by whom you are saployed?

,’ (&) what (s your position / Dopaét.-cmx?

: |

{4) I8 your peaitisn full=time or pert«tine? . |

v

“{a) Pleass deacribe hriefly:
{4) sny Industrial emperiens
courae of your carcer?

you have had in the |

(11) any teacher training you have recieved in

the course of your career?

It is often ropoftod'that launching and running & TRADEC -
scheme {8 very expensive in terms of 'time costs’,

Please estimate
(a) the amount of time (timctnblud and extra) that was

tnvolved In launching the scheme, including contacting

-39



wployers, designing the curvisulum ats. | '
“{ansuer only 4F sufficisntly recest for 3 Fessanabis
saEimate R be sadel,

fh) Please sstinass {1f applicable) 3ha ascunt of Tise
that vas invelved iR aehing subkseg

*

bl A .

{¢) How wuch Tise have ;@g'ywiuf apant, after tha
iRitial levnching period, o the Folloslng estivitive:

STAGE | Y438 3% Stask f3
= tsachifg
£ 4
\J
4 = adminietration .
r -
»
*»+ listeon )

" activitiea

= Dther 4ctivities
aspiated with
the running of
thie achese

_{d) - How does this patfern and jevel of tise wapenditire
compare with that associated with: . . : .
{1} cémparnbl; qnnvcﬁttcnslA;§ur‘c.
{11) comparable non-traditional voecatjonal praparation
courses ‘ '
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Pleuo lilt below tho namon of any STUDENTS who wlthdrew trom
.' the' 19w acheme '(after- ‘the first week) and state 1;he o
L reaaon tor withdrawal. 1!‘ known,
SN _ ; .
REASON (if.known) FOR WITHDRAWAL -

[

) ;

BTAQE I R

STAGE II L : . K

'STAGE. III




Sl L L oy
S e e e o
8. - Pleage list below the names of EMPLOYERS who have withdrawn

 'within the last'3 years, and state the reasonfor withdrawal, .
_Af known: S ‘

. [ "¢
t [ 3

_NAME OF COMPANY/EMPLOYING REASON (if known) FOR
| "ORGANISATION - - WITHDRAWAL

e
AY

THANK YOU FOR YOUR CO-OPERATION

S
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Aruitoxt provided by Eic:

,{fuurvnnszwv oF SURREY -
* "Department of Adult Eduoation’
‘Guildford.

SURRRY QU2 BXH

TEL: (0483) 71280 . ",

AN E’wu.uwrron OF TRADES pnmcxpws SCHEMES

A Study bommiuioned by the Further Education Currioulum
: _Review and Development Unit. ’

’
.0

QUESTIONNATRE FOR PARTICIPANTS .

SCHEME :

STAGE:

DATE OF ADMINISTRATION:

+

“This questionnaire 15 part of a etudy which is being

carried out to ‘find out more about TRADEC schemes and
how they work_out in practice.

We are asking about 500 students involved in TRADEC
schemes to tell us about their experiehoes end views of
TRADEC by filling in these questionnaires.. o

We bhoulo be veiy'pleased if you would help us by

answering, as fully as you can, the questions 1n this
booklet.
This is NOT a test. You J{;Anot asked to g lve your

name and all your answergjaill be treated as CONFIDENTIAL.

They will be used only gfithe researchersl and will not

be- looked at by couree tutors or employers.

1.8

CONFIDENTIAL

. ke
Thank you for your co-operation, T A
. a i .
KARER EVANS - SERIAL NO. . ,
UNIVERSITY OF SURREY ) L1 11 LT T 1 2

DATE' 1.s. 81 b



< [ N . T . . ) i
]

:Hi. px..-‘“x:-e bolow all TRAD!O uohomol nnd ltngol
. that you have teken purt 1n. 1nalud1ng your:

prolont on:f - y

© Tdtle of Boheme—" Btage Year Enrolled

9 1011
: - _ 12 13 14.
" 18 16 17
2. (a) When were you first told that your company - 1819 20
was prepared send you on a TRADEC scheme? . I;;I
(please tick) - : o
- at the Job interview i::I
< after Joining the company 22
- other '
(b) Had you at eny time asked your, company to.
give yow\apportunities for fUrther education /
training?
. YES /- NO (please ring)
I YES. did you ask to take part .
in a TRADEC scheme? '
R . 23 24;
another type of course? - ' I
(c) Did you have discussions with your supervisor/ 25
training officer about what you might gain from
, the TRADEC scheme? YES / NO
If YES,- wha% possible gains / benefits were
discussed?
: [ : ‘.' 26 27 28 29
. {d) - Were you allowed to decide for yourself
whether or not you would take part in the scheme? .
YES / NO ' — I
! ' 30




T3,

(a) « ilow,dl.'d you r_c_ql'nbouh taking part in a
. TRADEC. weheme at the beginning. '(Please tick

the line which desoribes most olosely how, you

31 - 44

(a)’ Have yop had opportunities to discuss your

- own 1déhs about what you Should be learning~on

this TRADEC scheme with;your college tutors? -
YES / NO
If YES, have the discussions taken place

in a group? . - .
with you individually? ' Y
by other means? (please specify) '

(b) Have you had opportunities to discuss your
own ideas about what you.should be learning
with‘comp_;y training / supervisory staff?

YES / NO

If YES, have the discussions taken place

in a group? -

‘with you 1nd1vidually? )
- by other means? (please specify)’
f(please tick)

oD

hY
N

fﬂlt) 3 N : ' ' .
= enthusiastio / N
- wilung, but not enthuaintio :
- not really interested I
- reluctant - ' 3l
- oppoled to it K
(b) Can you say why you felt uke that? ‘.
. »
32 33 34 35
(c) Have your-feelings about taking‘part_in-tho
scheme changed since then? ‘
YES / NO /% UNCERTAIN | .
" If .YES, in what ways have they changed? 36
737 38 39 40

41 42



-

"vuow rnr do.you rool thnt your own nucd- n:;/{rt-' o e

'_“b; /" -

‘. @

Hu given me greater confidence p}vmﬂ.(

rnrtltu have bccn tnkcn tnto account by college and .
oomplny ‘staff in plnnn%ng the work which you have
done in your TRADEC queme?

FULLY l TO BOME nlonn: / HARDLY AT ALL

'Lintod bolow are lomo of the bonortt- that people

have said TRADEC bringl.' Please tick any which
you think apply. to yout

TAKING PART IN TRADEC!

Has helped me fq"\fndontahd my work better

Hia helped me té‘:eqm things of dse to me in my
life outside work Che

4141

T

F-Y
[«
3

Hu given me wider work experience E‘I
’ ' . } 49
- Has glyen.me a broader outlook on work 1_:_.[
Has given me more responsible attitudes towards . v 50
my work o - ‘ ' ]:[ kY
Has helped me to communicate better ]___—_[ *
Has given mé the means of getting a better job 52
, . 53
Has brought me new oppartunities at work I::I
54
It has helped me in.my relationahipa with other
people ) I_—_[
. U 565,
Has helped me to get more satisfaction from my ‘
work I
N \ . - ] . 56
‘Has given me»opportunities to develop my interests ]
. ) 57
Has given me opportunities to gain_knowledge and « .
skills I could not have gained at work T
. : 58
Has given he the chance to gain a qualification * - ' ,
| : S 1 -
Please add below other benefits which you feel - 59

you have gained f:rom taking part in TRADEC:

.
£y

: ' 60 61 62 63



"7, What do you' think you employer has gained from |
~_.your participation on & TRADEC acheme? B o

i o ¥ it

Y

'8.. Which parts ér thu acheme hivc been: .
(8) mdat useful to you, in your work?

—— > —— T 70 T
{b) leamt useful to you, 1L yoyr work? - " :

————

: Goas 72 73 74 7%
9. How-much of the folloying parts of the scheme have oo

been done in your company? (please ring)

«

MAIN PROJECT™

 n6no‘/ very littlg / about half / most / all :
. : [ 76 .

SMALL PROJECTS AND ASSIGNMENTS .

‘none / very little / about half / most / all

DEMONSTRATIONS [AB*PERIMENfS /. _EXERCISES

‘ Lo 7 - :
~. .. none /.very little / about half./ most / all
: i ' L e . e :
Have any of the parts of }bur work been done in
. énother company? Please give details:

L '

!
| 79 80

g

10. lnswsn ONLY IF NQNE OF YOUR TRADEC COURSEWORK HAS
BEEN DONE IN YOUR COMPANY: '
,‘bo you feel that the acheme would have been more
R less useful to you if gome of your courdework
‘had’ been’ done in‘your company? '

MORE USEFUL / LESS USEFUL / “UNCERTAIN
b . . ° e 81

S 49




UL e
’.ﬁ!r BOME OF YOUR TRADRO COURSEORK HAB BEEN DONB

IN YOUR OWN COMPANY: .
(n) Do you have someone at work to superviae and ;
'nelp you with TRADEC coursework? . ' %I
: . ) I
(b) Wwnho is this? (please tick)
= Training Manager e

- Gupervisor / Line Manager A
= ' Permonnel Manager
.= Other (please specify

{c) vhnt'typeu of iupport and help have been
. glven to you in your company, in eoﬁnootlon with
.. your TRADEC schome? ~(please tick the types of help
. you'havo been given and for each item ticked, show
how helpful you have found that particular type of
support) o

SUPERVISION OF PROJECT WORK __ g

64.85
very heélpful / fairly helpful ./ of little help

ARﬁANOINQ VISITS AND OTHER SPECIAL ACTIVITIES

very helpful / fairly helpful / of little help 86 87

¥

ARRANGING EXPERIENCE OF DIFFERENT TYPES OF WORK :__

very helpful / fairly helpful / of little help 68 69

GIVING ADVICE AND GUIDANCE ON COURSEWORK
" very helpful / fairly helpful ix?t‘littlo help

PROVIDING MATERIALS AND EQUIPMEAT FOR USE IN

- PROJECT WORK

very helpful / fairly helpful / of little help 92 93

OTHER (please specify)

i

.very helpful / fairly helgful / of little help
. E . ) 94:95
(d) Has the time which ypu have been given to (

do TRADEC coursework within yggx) own company been

-~ - too much. '

- Jjust enough -

- not quite enoﬁgh

- far too little o 96

for Qhat you‘havc been expeéted to do? (please tick) ,,)
) 50

3

T
PN




12, DURING THIS STAGR OF YOUR BCHEWR:
o mwvn'ny tines have you been visited in your

" company by someone from college? (plesss ring)

once / twice / more than twice / not at all

e

e

.

Do you fesl that your work on this TRADEC wchese
hes received encugh individual attention from

© your college tutore?
" YEB / NO / UNDECIDED °

Does your college tutor d}neuu with you:
(s) your coursework marks (please ring)
regularly / cocasionally / rarely / not at all
(b) your general progress '
regularly / occasionally / rarely / not at all

14,

(a) In what vays, i€ at all, doea your company
sive credit to employees for effort and schieve-
ment on TRADEC schemea? |

(b) In what ways, if any, do°you feel that
gaining a TRADEC certificate will help your
proepects: '

- in your prolont‘pmploymont

B

- in future bmpioymunt

o1

JENEEg
101 102 103 104
108 106

107 108



bmmm 15 AND m"m %0 BR ANEVERED oY STAGK 11
mamu m momre au.v ‘

(a) II'M were your utn ressona for eonunuu\g

to the next ;mﬂ T

(b) Have you Found this atage Bore or less sai-
‘isfactery than previous atages 1m

- relevance to work nesds? -

MORE SATIBPACTORY / LRGS BATIGPACTORY / NEITHER
If MORE or LESS BATIGPACTORY, plesse aay in what -
wayn:

e
SRR L]

P :
= relavance to personal needs?

WORK SATISFACTORY / LESS SATIGFACTORY / NEITHRR - Etg%
If MORE or LESS urmnmnr.'pxnn say in what 41

L weysy i 3 - ‘5

- opportunities for sctivitiea dxrocg)y related
to your work, eg, company-based projecta?
MORR BATISFACTORY / LESS SATISFACTORY / NEITHER m
If MORE or LESS SATISFACTORY, please say in what 117118119
ways!

v —
- opportunities to havo a8 say in the planning

of your own course~work?
If MORE or LESS. SATISFACTORY. nlea-o say in nhat
vays: : 120121122

¥

16. If you have entered the schemes at Stage II or III
without doing the previous stage(s):

" Have &oh experienced any particular dirttculttea,
° ‘op problemn in this scheme as a result of not
" having taken the previous stage(s)? In what ways?

123 124125

G
'y




3o

17, YO BE ANGVERED BY E‘Mﬁl I AND BYAGR !I mama ONLY;

Ead
Do you intend to take further stages af this acheme, ,
it and when'they are availabley
YES / N0 / UNDRCIDRD ' [f; ,
. 136

18, TO BE ANGWERKD BY ALl:

Have your views absui sducation and training
changed as & renult of waking part in TRADKCY
YES / NO ‘

If YE8, in what vm Rave they changed:

pry

19. Do you intend to take any other Further Educetion
courses after cospleting TRADEC?
“YES / NO / UNDECIDRD
If YES, what course do you have {n mind? : 132 133

20. {(a}) On the whole do yQ think that TRADEC (s a
worthwhile acheme for people At work to take part
tn? ' .

»

P 1 1T T T
134 D5 D6 D7 138 -

¥ []

Why do you think that?

(b) wlat ‘improvements could you uuggést to ita

organisers?

» 139140 K11 W2




(pisase siek)

2. ABK: ' L

e, BN WAk L rEulE
23, Did you SEAY 90 A% Sehes) for sn extra year?
tAfter reaching scheol leaving age):
) ' 13
24. Did you chtain any aualifications at #ehagl? |
YES / WO - < - : .
! If ¥EQ, pleass write (n the pumber of each type of - 148
aualification: A
CSK Grede | - !

COR Grades @ and 3 i
CSR other Orades U g
GCK 'Q' gradea 1, 2 and 3 o — ‘
GCE Q' other grades .;;..__.._..
Other '

. 1

*

25, 1P YOU ARR ENPLOYED OR ON A YOUTH OPPORTUNITIES
: T
(YOF3) OR WORK EXPKRIENCE (WEP) BOHENK:
what is your job?’ )

Yhat, briefly, does (t involve? “n R
) Do 4 )
What {s the name of your employer? . .
149
. '26. 1F YOU ARE UNEWPLOYED:
_ ———en
In what job area are you seeking work? . ..
1%0 :
-




gained %eg. City and Guild )
Level,vetc.) ‘-  ‘,:~;f_

(c) Did you obtain release from your preeent or’
. a previous employer to attend thehe? -

. ¥ . . . . L . .

THANK YOU Fod?voun HELP . - .,

~ .

* PLEASE WAITE BELOW ANY FURTHER THOUGHTS YOU HAVE
ABOUT TRADEC WHICH YOU THINK WILL BE USEFUL T0
 THE RESEARCHERS  (CONTINUE ON THE BACK OF THIS -

.fSHEET 1 NECESSARY). R R *i- e

ERIC
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CONPIDENTIAL

RVALUATION DE8 PRINGIPLES scHzue
\
A mm omultomd by the Nrthnr lcuontton Currloulm ncvuv und Dovclopmnt Unu:. '

SR : R gguuoumu YOR EMPLOVERS ., .
- f‘l'hh qunttonmlu u part. of . nnt onal ntudyarcurnnuy bclu onrrhd out 1nto the opcntton of
* TRADEC achemes. : ~
"‘(In the assessmesnt of ‘a .y.m of worker sducetion nnd tulntna euch as rMch, employera' viewe
;‘,md cxporhnon are. of prtn hportlnoc. .

. Uo should be vnry p!.uud “ you \voul.d hol. 1n thie work by coaplcttn; thie quntlonnun lnd
'"uturnlnl 1t to the the above addres :
‘Please_consult notea for guidance -tuah-d. .
.'rh-nk you for your co-opornuon. En
" KAREN EVANS | ‘ ‘BERIAL NO. -
;,‘;'.'i:f“’.'.".””""""‘ S N N T O O I A
t : AT S FEE Y 5. ¢ 7 B ‘

BECTION 1

All replies uul be treated as CONFIDENTIAL.

*

.

1. Hov many of your nployun pu-uclpnu in th .'l"n_A’plC.nchmn per year (please indicate

range, if variable) . S

: : L ‘ 9 10 11
. STAGt 1 snc; x.x‘- - : STAGE III
_.g . s ‘ - . N . .
"2, “When 14 you first involve your employess in this TRADEC scheme? '~ YEAR
' ‘ ' ' 12
"3 (d) ‘What typea and levels of vorkars uro'o!‘fcrod_:invélvmont‘1n thie echems? . ]——r—r
13 14
(b) Ars sll employeea in thess groupe off‘nd invol nt 1_..-&.1. heme? YES / NO 1ﬁ—|—|’
" If NO, what criteris are applied in sslection? o ' Lt 1 |
: : : ! . " 15- 16 17
4. Before your compsny began using thig TRADEC achome, were the groups of workers now involved
: 'in the scheme involved in othar Further Educstion and/or treining courses? . ToTT
o YES/ NO/ NOT APPLICABLE ' .If YES, please liat courses: i
o TR c g 18 19
e
s, How- many tines during e typical TMDIC atage do company p&rlonnol meat college ataff for .'_I_]_r
., discuseion of course matters? L . : ) . ] i | 1
TSTAGE I _ USTAGEII __ - STAGE III ' : 20 21 22
8, ' .(n) Do you con.-i.dor t.ho li.unon -eettnal vhi.ch take place botvun collogo lutf and company
’ -urt. in .connection with thie echeme,-to be (please ttck)
too fraquent ' inlufﬂ._cionuy fréquent " of the right frequency ) . 33
._ (b) ihng are you looking for in contacts of ‘this kind with college staff? L o
_ T v I G S
= 24 25 26

" (2) Are you utuﬂ.nd vith m outconu of lietson nnd pogothtton?

ERIC

Aruitoxt provided by Eic:
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- ‘(d). How much time,'within normal working houra, are TRADEC participanta given for company

Re / No:

) .‘n' . duorlbc hr;-ﬂy thn forme vhtoh ﬂ\o compw-boud uork takes: (Pleses write
3 m if tnlppuclsh)

+

v . L
based course work? (If varisble, pleass give range) o g::[

() Pleass indicate which of the following types of company por-oﬁml are direotly 1nvolvod> . ;
m‘ . . . \:‘ N . . . . i 1] -. ' o
" the planning of company-bassd TRADEC activities: ) : o l' B e T
1ines managsr to the smployse undertaking TRADEC training manager: ) : DY - :

tr'ltntng officer other (pleass’ lplclty) : ;

(b) tho mglem-nt-tton of compnny-baud 'I‘MDtc netlvttlu: .
Mns manager to the employee undsrtaking TRADEC" training inl-tructor ]
training o!‘ﬂcfr : othtr (plesse -poéify) ’ oo ’ ’ . 30 a0 4L 42

Vhat crttertl. if any, ars spplied in the ullctton or compnny plrlonnol for luporvhory and
related roles in this TRADEC lchamc? - , L : i

,__
|
——

10,

; Othor_ \please _spectry)

‘ Period&c meettngs betwean collqge lnd compnny lupcrvtlory ataff

Vﬁat lrrlngem,eritl'lre gldi to_ensure ! linkage' between the company-based elemants of TRADEC . ‘ -
-nd colle, e-based work? (phue tick, and indicate lpproxtmato !‘roquency during the acheme)

REQQBNCY

Vhttu o!‘ com#w staff to lchcme participants in the college netttng.

Dtscuutons between company nupervtsory / tratn&ng staff and the

schme parctctpmcs . ) . 47 “48 .49 50 S51 52

19,

. 'l‘h. currtculum ltructm or TRADEC has been deltgnod to allow each echeme to be lltmed with

students' and employera' individual needs.
In what ways do you consider that this ucheme has been aucceumlly aligned with:

T (a) employee&‘ individual needs? ‘ . ) . I . l T 1 1

a

(b) 'the':.c‘omp-h.y"s needsy . RS E ‘ » T }

12.

What do you conutder ‘that employeea have gained from their purttctpatton in. thh TRADEC . :
scheme? o . e . . T 1 1 R
- I - . . X 81 7 <] 2 ; B

¥ : . N




What benetite do m think the sompany hes gained fron Involving ite ssployess In this

\‘Mblcuhuu? . R !

, R

L

14,

Plaass Indicets your gonsrel ldéﬁhcﬁoﬂ with progress in work releted skills of smploysss
participeting in this TRADKC scheme, on the moale belowt g

satinfied PR 2 3 ' ] dismstinfisd

Pleass .axplein your reting, ’

s,

" (a) whst prncttcnl dtfﬂculctu, 1. any, has ﬂu company lncounnrad in:

(1) rlhutna employssws for TRADEC ncttvlttu.

(11) 'orglntutlon of company-bassd activitiss under the schems. ' . '

“

(i11)participating 1n.*niqclonrj liaison activities wt‘th' thi collsge(s)

»

(b) Please describe any particular advantages and disadvantages which (1) the structurs
(11) the length of the courss holds for your company.

16.

" Does not opont: as a
' *working partnership’

Pleass ‘Jultl_fy ‘your rating.

The notion of a ‘working pu-tnarlhlp' betveen mployar, employu and coll:ga is fundamental ~
to the design of TRADEC schemes. '

Pleass indigate ths sxtent to which you ‘consider ﬂut this TRADEC scheme operates as a
*working pu-tnarnhlp , on the scale below:

1 2 3 4 T +  Operates as a full

17.

nppronch?

bhlt do yau con-ldnr, in pn:rll, to be the major ltrangthn and weaknesses of the TRADEC

- . i

ERIC

Aruitoxt provided by Eic:

‘working partnership*®
U .

70 71

72 73

il
74 78
76 77

——

86 87 88
-
T 1T 17 717 1
R |
89 90 91 92 ]
T T T1=1 -
i 1
93 894 95 98\ - -
T T ] T
97 98 99 100



; S oo T .
{b)  $ia  of Congany} ..
R (o} Mature of luntnun '

) (d) N\nbor of bployou ‘m-»blr' of employses in esteblishment {4f applicable)

19, : Oﬂm oduentod and trnnlu schenes in which the eoopuw pnretutpltn. (Planse give
‘ «mm : \ ' ‘
] . - . . .
o
— 08 106 107 1
#, X ”p
9 .

20,  Your name and position in the c«-pwt .

109

PLWI ADD ANY O'I‘HIR COMMENTS WHICH YOU 'I‘HINK WILL BE OF VALUE TO THE RESEARCH TEAM, BBLOU.
CONTINUING ON A SEPARATE SHERT OF PAP!R. IF NECESSARY.

¢

] B o
i [

THANK YOU FOR YOUR HELP AND co—bunumn
. T .

‘%
e

O

ERIC
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imivensTY Gy Sy
: Department of AduIA Imnlon
QUILDFORD, Burrey OUB SXH

fely (0483 Mam SRR . B

)
v_ A otw en-lnlomd w the Further lduenlon Curvioulus, Review and Dcvolopnnt Unu
W'
mmm Nl CWMW PIRIONNIL DIRRCTLY INVOLVRD IN !UPIIV!I!ON/!N!‘I‘RUOHN or TMDIO PART!OIPANTO
pctmug o SEAIAL MO _ ’
L1 R
- ]| l : 1 |
\J\ f/l 3 8 T &8 @
‘ - .

1. How many esployees on thie TRADEC echese are ourrently '\u‘\d'r your eupervieion / inetruation? | |

2.~ How many of thees are on each stage of thia TRADEC echeme? ' ' "~ ® Humber

Stage 1II '
«T‘; -
n . vy T
3. at le your role in relation to these TRADEC participants? (pleass indicate below the role
ich most closely describes your own) 3 )
structor - _ .- Line Bupervieor i Indunrt\l Tutor i3
~ Other {please epecify) - \
4.  What forms of guidance, lmtructlon snd/or eupervieion do you give to employess engaged in
: 'co-plny-buod course-vork (o|. proJocto. nulgn-onu. etc.) for thie TRADEC nchono? . .
- o g FREQUENCY ‘
T T : . . 1516
- Supérvieten = . o ’ . Regular/Occasionsl .
"Formal instruction Reguler/Occaeional . ~317 1p
" General diecuseion of progress . ’ . «Regular/Occesional

Other (please opccﬂy) : ] Regular/Occasional ‘L—]jb'imt

. - . . Stage 1 . '
: g © ., Btage It N

S, (a) Are you, yournlt. tnvolved in unuon with the couogo(o) running thie rm:c scheme? 21
N A }:“
- (b) 1t =0, how often do you -oot collogo outf to dieculd couru»n_ttorl. during s typical ]
‘stage’? T——.r
, (Once ___ Twice ____ Three timea ____ Four times ____ Five Or more times 'LZA—L
: (c) e thie frequency of mestings, in.your view:- o ' E_—_[
Q. ~ tog great? not m'nt snough? ] Just rﬁ‘\ ==
, S v il S
6. What benefits, if any, do you think that employsee have gained from their perticipation in =~ ° T | T 1 T
TRADEC? ' i vt . | ] ] Lt

7. Uhlt benefite, if nny. do you think the company has: gnlmd by involving ite omployeu in

] | I | J
TRADEC echesoe? ] | I |
30 31 2R 3
. " »
« "

Q

ERIC
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Are you pmrnuy nmma with the vrunu lrn m-mmd akille made by onplquo wha
pnnolaon 0. TRADRC aehenes?
If 80, in. th rnp«m oro L L] mmumm

L s / mo

¥hat pragtisel diticultiee, if any, have you on«unuud'. in conneation witht

= release of employeen for TRADEC activities? ‘

(

» organtestion of company-besed activities me pary of the TRADIC schese?

~ 1iateon sctivities with college tutore?

Please describe any particular advantages or disadvantages which:

{1) _th‘o structure '(11) the length

of the echeme holds for you

L

The notion of a'’'working p;rtnorohlp" batveen employers, smployess and the college is fund-

amental to the design of TRADEC echemes. Pleass show the. extent to which you consider that

thie TRADEC scheme opont" ae s working partnership, on the ecale below:

Does not operets as
& working partnership

Please Juitlfy your rating:
. 1
r

Oporn;n as e full
working pnrt_muhtp

-
"

11.

Do you feel that any eignificant chwu have occured as a result of 1nvolvmnt in thie

TRADIC scheme, in:

{a) : your reletionahip with college otlﬂ'?
{d) your relationshipe with esployees under your responeibility?
(If YES, please descridbe ch'uuod briefly)

-

12.

what do you cono‘ldor to b; the main otrofutho,lnd veaknessse of the TRADIC approach?

13.

What ia your position in the Company? .

.

LN\

14,

v

Please describe briefly your industrial and / or treining experience:

‘

ERIC

Aruitoxt provided by Eic:

. THANK YOU FOR YOUR HILP AND CO-OPERATION

61

@ %
1 1

S N |
51 82




1! - q ’ 7 i
unrv:nﬂxwv or aunn:v ~ S CONFIBENTIAL 2
Department of Adult Eduoacion ‘ , : g ' f] v@

f’Quildrord .

" 'BURREY QU2 BXH

Tel; (0483) 71281

AN EVALUATION OF TR;ﬁEE PRINCIPLES BCHEMES

i

-A 8tudy commissioned by the Further Education Curriculum
Review and Development Unit. .

QUESTIONNAIRE FOR‘MEMﬁERS‘OF THE COURSE TEAM .

SCHEME:

STAGES:
B L)

'DATE OF ADMINISTRATION: L o

This questionnaire ferms part of fhe‘evaluativo study
‘ currently being ‘carried out with the co-operation of
YHCFE 1nto the operation of TRADEC 8chemes,
- We should be very pleased if you would help us by
answering tne ‘questions in this.booklet as fully as
possible. They are of an 'epenfftype to allow full
comment and presentation of views on matters which are
of significance 1n the assessment of effectiveness
of TRADEC and its potential for, extension. s
All replies will be‘treated as CONFIDENTIAL.
Thank you for your'co-operdtion;>. '
KAREN EVANS . . - - . 'SERIAL NO. S
UNIVERSITY OF SURREY - [T 11 T T 17171
DATE: S o




O
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Is this academic yg@éfthef

18t year
2nd year S A s
3rd year ' '
4th year
6th or nhblaquent year ' N
in which you have been involved as a teacher in
this TRADEC wcheme (ploame tick)

P

i

2.

-

(a) What are your weokly olase contact hours with
students on this scheme? (indicate range if
variable) .
sTAOE I BTAGE 11 - STAGE III

(b) What experieriée do you have of teaching on -

' other TRADEC achemes o
- in this college?

- ‘in other' tolleges?

L
~

'Please give brief details:

What experience do you have as a teacher on other

‘*vocational preparétion' courses for the target

~ group associated with TRADEC? (eg. UVP, YOP, CGLI
‘Foundation Courses, CFE etc.) '

’

.

10 11 12

13 14 15

2021 22 23




ERA ' o I S ' ' 24 = 34
4, What experience do you hdve.as a teacher on '
‘eonvantional' non-advanced courses of Further
 Edueation? (eg. City and Guilds Craft Cournes,
BEQ, ete.) Plaane aivs brief qqmua.

24 éb 20 é?

-8 Why were you aablgneQ‘fo teach on thia particular
acheme, do you think? ’

7

a8 29

6. tht subject areas did you cover in the TRADEC
_#chemes Oﬁrrating in academic year 1981/827

30 o1 32 g

—

N\

7. which of the roliowingxcourse activities do you
o undertake? Pleaég give brief: details of the typeai
of aétivity undertaken, and estimate the ngmber.or
hours/weeks spent on each. , , ’
(a) 1iaison with companies and other employing

organisations, for recruitment purposes.

. - - - » 33 a4

Estimated hours /.week:

O

ERIC
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: (h);?fgninan_ulth participating companies aver
coursq process and content

o
3
&/. . . e 4.

Eatimated ﬁourbA/ weel;

(c) courae q@miniatrattou

-l

Eatimated houra /.wéeﬁi

.(d) course planning

. B E
O , -
Ta - - vir—
% Estimated hours / week:

{e) classrcom temching

'

;Estimuted hours / week:

(f) project auperv}ulon' -8

Estimated hours -/ week:

. (g) 'ntudeht"{:'ox'mdeliiinqll guidance

Estimabed hour.a: / week:

{h) nassessment / examining

“

Estimated hours / week:

(1) -other (please specify other)

Al

Estimated hours / week:

-

TS@ 36"

Wew
] 39\ 40

41 42

45 46

47 48

49 50

e 80

-



P
i
/

§) = 67

'8, {a) Wnat do you eaﬁétﬂer to be the matn 'teaehing
; and learning' probleas which you have
“ ancountered in your york en this
TRADKG echema? (eg, in handling teaching
, methoada, courae content, projeet planning and
.. pupervisien, atudent participation, ete) - N

.

P

1]

{b) How have you attempted to deqf’with theae
preblesa? . ,

\ » —

. %% 6o 7 B

(¢} With what degree of succeaa?

9, {a) What do you consider to be the main
ORGANISATIONAL broblems that you have
encountered in your work on this TRADEC

. scheme? (eg, 1in recruitment, lialson,

resources, timetabling etc.)

61 62 63

-

(b) How have you attempted to deal with these »

o } .problems?

64 65 66 67

66 . ,




n' : . Tmr-Tme
s ¢ ¢ i ' &8 B9
10,  Does the TRADEC curriculus, tructure allov yau to

" eaver your subject area(s) in ia,va which you

sansider to be adeguate to mest the leapners' nesds?

If not; please atate in which ways you feel

conetralned by course atrusture?

¥

70 71

11, (a) What teaching and learning methoda have yeu
found to be moat effective in dealing with

\

thia target group?

{b} Do they differ nignirscuntly from those you
have found effective with other groups?

In what ways?

75 76




O
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12,

Haw, in mr viav, m the lsul: of »%twmz

of TRADEC students emﬂs uim thoss of smm
aroups of studeats in ammn calrssa which you havs
experienced? (Pleage atate the coursss with which
you are drawing comparischs, eg, City and ﬂmldﬁ
Craft studies, BEG ﬁamrax, LUYP sts)

-

83

Y

13,

———
It ia Sanaquga elaimed that TRADEC generates
high learner motivation in & group characterist-
ically ﬁaanela;ad wilh poar sotivation. How fap
s this barne out by your experiénce, and IA what

wiyn?

N

14,

|

THE FOLLOWING QUESTION PRESENTS A SET oF TBTATEMENTS

WHICH HAVE BEEN USED TO DESCRIBE. THE "INTE?.W!)E'E)
OPERATION OF TRADEC. YOU ARE ASKED TO Aa.;ﬁl%‘.?
THESE STATEMENTS IN THF. LIGHT OF YOUR EXPERI!‘NCF‘;

OF TRADEC INP€ENFNTATIOﬂ‘ ?lenue turn page.

Lgﬁ

778 79 B0

]



"How fav. and in “hat‘respecte, do you consider“w
that the schemes in which you are involved

- ' represent an. effective working parﬁnerahip 7fil'ﬂf: b
Yo between emplOyers. learners and the college? e ,i."
' H‘_' X — . .A .. ' o )
- o R i
S,
B ’ v
_ ’ Yv’ N
. . ‘\. & .
' o
] i
It
Co , ¥
How fan do you consider that: your schemes T ‘
have been able to fit themselves to each }f
participating indiV1dua1 nd each working : il i
situatlon? T f_gng . A
. ey, L . }'f'~ 0
—~ - . —
;.
#° < 'i; .
3 .
> R What factors 1nterfere w1th thls pnocess, 1f
any? ;gx ' R \ '

ERIC
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e

;fo theae }‘ .

SO How far; o 1earnars oontribut
o decisidns in the uchames 1n which you are

‘.' . PR L. . 1 i
y ' .
”
: .
% ; .
. 92
: 4
B
. -
Y Con
. - o ot
'-*—,‘

: (' ‘) . 'the operetional mana, ement of the system
g , L
successfully accommaia‘fes gr oups of people : :

of differing_job backgrounds and - differing
levels of abi‘ii_x' : " o . ) -
' ‘ how widely mixed are the groups you deal with, , e

4 in terms of:
-"‘ occupation?. L

R L
- - Ab o A
-~ - 94
- ability?"
, 95
.Do you consider that the TRADEC system is
adequate, in practlce, to meet the needs of
people from widely different job backgrounds?
, wyy/ do you thinl__< _that’? _. o ’ E .
SN - " ee97
.'“_(. h v .
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(e) ‘ Emgloxen and learneg are’ involved in the

esesement prooess, therefore the bases and

results of. assesement are well undorstood'f
1]

In what ways are emglozer involved in. tho

' assessment prooesa in your acheme?

4

In what ways are 1earners involved in the

assessment process?

98-99 .

I

~

- -

Is the assessment process used activelx to..

help fUrther the learning of students? -

i
. e

\

In what ways? -

\ .

()

'TRADEC is a system of personal development.

which uses the working situation as-a

vehicle and motivator' : B

» Do you consider that the personal

development needs of learners are adequately
identified and met through the TRADEC scheme

in Wthh you are involved? -

If not, what changes would you like to see.

introduced to megt these needs mare

keffectively? '

'~ 100 101"

1102 103.

104 105



SRS B S
16, (a) What atarf devolopment ctivitiea direoﬁlz o
,#——~——*“‘Eaﬁbarnod with TRADEC have you partig}pated s

5

. /, » ¥
- courses i, /
. ~1’.: T . //’
" = conferences. / seminars /-
|/ |
i Lo . // .
. r curpiculum workshops - T T
' ' 106 107
- course team activities ",
Y. . - other i %, - . ST .
. - — o -
(b) Do you consider that teachers in' TRADEC
" schemes require skills substantially different
from? : _ A ‘
- those required in conventional courses?
l‘ R
108 109
-~ those required .in other ’voca'f:ionall pre- N
" paration courses? (eg. UVF, YOP, CFE,. City »
and Guilds Foundation Courses) v
, 110 111
» . ) .
(c) Did you experlence any particular di:t‘ficultles i
1n adapting: <
(i) the content o:t‘ your subject area(s) to meet
the requirements of the TRADEC curriculum.
Please describe: ) ]
©112°113
(i1) your teachlng styles and approaches.
Please describe A
Ve . ' B . Y
. . . -
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(e)

(f)

'~ ourrently? .

What 6[(1115 and/or areas of knowledge have
you teit_th,d neadtto ‘develop further; in
fulfiliing your role as a TRADEC tutor?

- 1h_the‘paﬁt7 S

114 =120

-

To what extent do you consider that yéur

course team has q_sighificant staff develop-

ment function in respect of TRADEC?

- curfently?

- potentially?

Ty

114 115

i

-
[
o]

117
Do you consider existing staff dévélopment ﬁ
provision available to you to be adequate to
meet your development needs as a TRADEC ‘teacher?

7

‘Have you taken any steps’(apart from course
attendance) to bromotiiéour_own‘development'

- .in thls role? Please describe briefly:

~

i -
-
[
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1Rl - 188

i?p

18. -

. . Have you been involved in any other TRADEQ . !
aotivities? (pleame give brief detailm) ,
- - membarship of TRADEC committeecs " _
- 121
- ‘me'mbernhip of writing groupa -
- Lt I . \ .
. T
S ~ N 123
- contributions to staff ‘development programmes .
s
- : 123
~ . moderating . , .
' 124
-~ other .
[ 1.
' 125
JIn ‘general, how successful do you consider this
'_scheme to. be in meeting the stated aims of
TRADEC? . = o '
ES
126 127
What do '.you consider to be the main strengths and
- weaknesses of the TRADEC appi‘oach?
R k .
=,
128 129 130
. 131132133
"7A
v : v -
¥ ‘

O
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b How. in your view, does. TRADEC oomparc. in tormg

of ite outcomes, withi
- {a) comparnblo conventional courses eyt COLT
Craft Courua. BEC, eto.)

(b) other vocational preparation cournos?

’ (og. UvP, YOP, CFE, CGLI Foundntion Coursen

» etc.) -

PERSONAL DETAILS

. CAGE: - Under 30

30 - 39 - .

Ve 40 - 49

50 - 59

60 or over

. College by whom you are emplbyéd?

. +(a) 'What is your position / Department?

(b) What is your)Main subject .area / field of

’

. experience'>
y

O
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134 = 143

13716 136

137 138139

140 '

141

142 143




LI

Qa;f;;lu your poat fU1I~c1MQ:0r:pavt-t1mq? o

24, Please deacribe b}ierlyll , : _
(1) " any induatrial experlence you have had in the .
course of your career? ’ ' =

(11) any teﬁcherbtraining you have received in’

the course of your career? o C

- THANK YOU FOR YOUR HELP.
o R | T
PLEASE m ANY FURTHER OVSERVATIONS WHICH YOU
THINK WILL BE OF USE TO THE RESEARCH TEAM IN
"~ THIS EVALUATION BELOW, CONTINUING ON THE BACK
| OF THIS SHEET IF NECESSARY, '
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