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-FERENC F THE STUDY

1 "ite'aims.of the project were:-
, .

1 To report on the distinctiVe features 9t TRADEC
approach,'as compared with other futther education
and training modes serving the needs of comparable
groupdof learnerk,

2 To assess tie effectiveness of the TRADEC system
as it currently operates

1

3 To assess the potential of TRADEC for educAting ,

and training a wide range of workers. , .

e The investigation was conducted over an.16 month period, beginning
in January 1981 and ending in June 1982.

2 The evaluation wds designed to Serve the two main purposes of
educational bvaluation, i.e.

' .

(i) to contribute to the fund of existing knowledge
and the flaw of information, concerning significant
educational innovation

(ii) tp serve a variety of decision levels by providing
information neces ary.and,relevant to judgments
concerning the improvement.adoption, implementation
and validation of TRADEC schemes,.

The evaluation aimed to serve

the information needs of policymakers, administrators, teachers
and trainers associate& with the existing programme, in respect .

of decision-making c ncerning developments and applicatiolis of
the system a

/
,..

.
.

7. - theneeli of policymakers and developers in organisations not at

'b present engaged in the systet, in reseect of decisions concerning
, the possible adoptoion, exteripionTand implementation of the TRADEC

', l

mode],

. '
1

the informati n needs of policy makers in. validation /examining `.'''

bodies in'XesQ2ct of judgments on validation issues arising from
TRADk initiative

RESEARCH DESIGN 4"

3 The research.design comprised" thrim major elements

(i) a DEVELOPMENT PUAS4 devoted to

(a) identification'and clarification of the key
evaluation questions in consultation With
parties representative. of the decision levels
to be served

4,



(b to 'construction of a detailed description of
the system and its compnonent schemes currently
in operation

(c) to development of a set of working hypotheses
based on (a) and (b) above

(ii) EMPIRICAL INVESTIGATION, by survey and case study methods,
of sample of schemes currently.in operation

(iii) 'COMPARATIVE STUDIES designed, by selective review of tlie
structure and operat on of other systems, to draw 'broad
brush' comparisons b wta the philosophy and implementation
of TRADEC and that of o r Modes catering for comparable
targets .

DEVELOPMENT PHASE

4 Theset of evaluation questions prbduced by the process 'of consultation
described, appear in AppendixIII. The complete list of Colleges engaged in
the TRADEC.system -up ti 1982,'together with the types of schemes-they have
implemented,. appears" in TRADEC III,. The detailed descriptions of the
system and its component scheme's-appear in TRADEC II, Chapters 1 and 2.

The working hypotheses constructed on the basis of these early exploratory
investigations were. as-follows:

It was hypothesized that:

(i) The TRADEC system embodies an approach to vocational
preparation which demonstrates strengths, relative,
to other models, in its acceptability to employers,
and its ability to attract and maintain the interest
and motivation of the traditionally non- participant
target group. '

(ii) There is, significant divergence between intended and actual
system performance in -

- the . tent of the 'triangular' negotiation
pro ss .

- the agree of employer involvement

..
1- the extent of curriculumadaptationf within the TRADEC

methodology, to moot individual and local needs

the structure and usei of continuOun assessment
proceWOmm - h

Major factors influencing the degree o9 divergence between
actual and intended system perform ice, in any given acheme,
are -

attitudes, experience and preparation of the staff
.beam in respect of tho TRADEC approach.

participating employers' perceptions of their roles
and reaponSibilitien, and those of the colleges, in
'the education and training of their young employees



adequacy and efficacy of strategies for monitoring
: the implementation of new and existing schemes

the 'gap' between staff time necessary and staff
time allowed /available for effective liaison and
management work :t

Factors determining the potential of systems/models to educate
and train a wide range of workerl include -

(a) factors associated with the erent cbaracterisiciti
of the system

(b) factors associated with divergence between actual and
4intended system performance (as above)

eel

(c) external factor's interacting with the system'

Under (a) itwashypothesized that the TRADEC model demonstrates strengths
relative to traditional models, fn respect of its pottptial for
preparing a wide range of workers, in its design and letodological
'features which anticipate and provide A framework for acoommodatio
of a wide range of Occupational and peronal characteristics and
needs in tII learner population.

Under (a) itwas further hypothesized that the principal limiting factor
is the lack of adequate curriculum strategies to deal, within the /'

time and other constraints operating, with the demands of the broad
generic groupings in their present for.

Oder (b) it was hypothesized that the prq4pal limiting factor (in the
short tern) is that of availability Jfinecessary staff expertise.

Under (c)' it was hypothesized that the principal limiting
the substantial variations, by geographical region,
industrial and social features, and the organisatio
infrastructures, which have combined to prqs.luce the

factors are
of the regional

gal

TRADEC system.

EMPIRICAL INVETOATIONS OF SCHEMES CURRENTLY IN OPERATION 6

.,..5 Four approaches to data collection were req fired for
i

the investigation
,f the different typos of evaluation variable reflected in Appendixl.

(i) compilation of existing recorded data across all
cases

(ii) sutvey of key evaluation variables across A
representative sampinof cases

(iii) dotailld cane ott141, of ajimited number or canes

(iv) obs4rvation of.oelected 'system' procesSos including
Writing Groups, Conferences etc.



6 Each approach hattits iparacteristic advantages and disadvantages.
In the'case of (i) the advantages of ready availibility are balanced by the
disadvantages of data being fixed in ayredetermined form which may be.
appropriate to the precise form of the eitaluation question.

se
7--Under (ii),'the survey approach has the advantages of representativeness

if properly-:constituted and) therefore allows some conclusions.for the whoie
system,.tb be drawn from the results in the selected saAiple.

''8. Detailed case study, on the other hand, has the 46vantages.c4 enabling
researcher to''get inside the processes' and deal with variables which cannot
effectively be investigated by other methods, the disadvantages being lack of
generalisability.

OP

9 Recognising the strengths and limitations of each method, it wgs proposed
that all four methods should be adopted e research, in order to balance
the needs both for wide cove go and for depth in the. research.

In respect of the survey, a procedure based on selection of
approximately one half of schemes in operation, for 100% sampling
of the associated populations (teachers/learners/employers/others)
was proposed. Selection of the schemes for survey was random, with
stratification by:

.04F
(i) experi(!nced/less experienced

1

colleges

and (ii)...trades groupings

as illustrated
twits numper or seiectea scnemes
in brackets): Experienced colleges

J-

Less Experienced
Colleges

Mechanical Trades Principles 7 (3) ..1t-3 (2)

rabricatidn a :loin ng Trades
Principles

,
(3) 3 (2)

Distribution a Consumer Trades
'Principles

5 (3) 4

tt

, (2)

Food4raden prinCiples* ti 2 (2)
'

-

Commercial Trades Principles 4 2 (2) -

*College t rood scheme wan only partially surveyed, since It did not continue
to run in 1901/02.

4



10 Questionnaires were prepared for

company personnel with overar responsibility for
the involvement ftrainees in TRADEC schemes &pendix

direct slpervisors:. (as a supplement to_(a), for use
where applicable Zppendix VIII17

scheme participants learners) LAppendix V 7

Vx is7

(d) Course TUtors responsible forscheme co- ordination,
in the form of a structure4 interview schedule
accompanied by a self-completion section. ZATIondix Iv

.

(e) Members of the Course tlm, other the the Course Tutor.
(including contributions to the scheme for General
Studied and camper departments and from organisations
and companies.

fipoedix VI7
11 epilOt survey was undertaken with the primary purpose. of

(1) testing the draft versions of the qeestionneire

and (11) gaining experience of the problems of administration and
retrieval of questionnaires directed to the three main
population groups (learnere, teachers,,'mpany personnel)
in order that the questionnaires and proposed ntrategies

0

could be revised to optimise both the quality and quantity
of response.

i 12 The pilot eurv4swae bae,ed on the MTV echome, operating at Stages 1,
2 and 3 in College it, and the distribution and Consumer Scheme operating' at
Stage 1 in College J, ther4 sct5mes being excluded from the 50 Per cent
selection for the main nurvey.

41.s

13 In the pilot, fell and demanding queetionnairem were deeigned, with
the anticlieion of redootioe in the main survey, to tent the limits. of
length arid inteneity 'acceptable 100 appropriate to the reependento, in order
that the final vet:elide of the goeitlonnalies could he geared to the optimal
revel.

14 Questionnaires were administered to courae.participanta in their study
groups in the College, on dated Agreed with the Couto... Tutor. Queetionnsiree
were administered to all members of the Course Team throeoh the tourer. Tutor,
and were distributed by postal means to named personnel in the compe-lien from
which participants, were drawn, the list of'initial contact points having
been provided by the course TUtOr. Additional feedhack.from reepondente en
the approprtsteneen of the length, conteet., and etructure of the (westionnAch,4
W40 invited at thin etarje. I

15 On the basis of the pilot results, the questionnaires were reconettucted
revised in consultation with the consultente to the project.

The main points of the revision were 40 f0110W0t-

r.oUrce Partici ente_rtieetiohnaire
The conversrolia open W144174000 into 'closed' goestiotopo W40 suggested by
thoTilot results, which wore also of importance iM the generation of the
alternative tioNnsos fot,the tatter.

er it



, 17 Court* Teem luestionneiro ,..,

Quostiori concerning curriculum-feat9res and issue* wort* cvchal iv rotate

more readily understood and identified with. by the rgalion.te,

le .=Lamployere' questionnaire ind iturclement _

A substantial reduction wee male in the length tin teme of i-:,44,44 of r41e8)
Of the quostiOnneiros. A cheAqo in tarot of pteriontettc.o ar..1 ptlpt 41 o44I-god

*Aarsto rropOrtivn vet the orilinAl content to ba,rotAiraL A ilot 1-,,,r-vo

also revealed that familiarity with the TILAZIEC Aple.roah Apd ol-ecie foatutes
could not be esau=0.4. iNestions woro Adapted oec*/fliNly.

- .

The COUr00 Tutor Interview schedule. heard on ?,(; ,.sod 1-4estit:r:s. w 4
not piloted, sins out-el.:intl.! es;. .ionoe'had.Loen alrel In l_lelintrary
interviews undertaken d4rinq initial collelavisits.

20 In Ignore:. the inttial Questionnaire% hal, etteted t the
preferred terminology or the I:MA:MC ey4twm. The vilt 01;pwCIwes,70 tOsiw4144,
thevoints at which use of thio teuminolody led t000nruoion r OtA-41.,datotonlirn .

In those cares Ltly.twtrilt vote! 411 A.I.t#A t,1 r,rmo or wgsinq mi:474 oaally unlaretoeJd

by the tospon4ente.

21 Th44 revielon of quoltdonnaires vas 4CCtlatAtel (0 411mw OL44Ex4,1= tintvoy
cAlveraqe bef4ire the 440 of the AcA4cftie year t144dilll:.

22 In tho'19.ochomoa (19 staloo
AS
t outvoyed tho apptoachoo to queotionnAlt,

administration which hal heen used In the pilvt ourvey were alAle adopted. at;

they.had proved to ho offootivo. Note% for quidanco in quaotionnairo
adminietrationNworo provided for Ccsureo Tutora, and notes for quilsnco
Pn comPlotion of 00! q9t-qttonalto WV0wIftwnit *410 Irlludel In the dtatrarution
to compantoo. hIl Curoo Tutor interviews ware (N - 40 I*2
half-COmplotion ocitAIng wore cArt4Itted.

21 In the survey of learners, loci vet cent favo.ti40%,44 ti1;t401e4 rt,m
those In ettendence on the dates *010etc4 And Areel !or the d-41-vey, rtes
represented An estimated 00-90 per cent' OT that f.A4I ti.14A414tIn of
VartICIVAntd in the sotvela:I achoeme,.

,4 Ahoonteeo thfCtuqh eititneed. holidaye 4,k, ware 11,1fe47 root {vet r*- 41.7w-s4

ur fort tw4Wcintt of tisio thektrsitite 40 ptAttl41 liffiltlea InVOlvod, Th000
who had withiravh rites the scheme Loroto the tire of e4tvey were hr_!1
44minigtot-04 with queetionraires fr oimilat tos-2no, llo.w'ver. their tr441:7T14

1for withdrawal wet.. oliotted from Cfintoo 1\itot4 anl c.:,eran es in as tt;0*.y C44e4
44 ponelblo. In the Came otudy o,.emeo, hwooe. withlraell warn ante ro le
examined inoPwly. IncOw the Ott:?10g40 e'lonitorel conf.-in,.,k;aly.

.."., Tha total nuathwr of loetnet.reap,neeo woo 44o, The otec_All 1: or

lsrner FOOt..-410 loot °on 00Icmw 11Pww 14 wh_twn in T414., I.

T11W4r flF hrhtlYrn Tlf7VIn

MWMANtr:Al, VstOetrtr5

ta4trtATKIN hftti JOININtj Ti rAra POINvArtr:74

OffitfiPintort it 0)0%,t)SEP TPAPF. rtft(lrfrT:,

c001Mtnt-I1L TVIAllgg t'ottorArtr0

r000 1OA0Fg rnifkIrt,

4Pf lOne Wore illetiMAted smug C:=-Jrures teliStere 414 frit t4ttOt tot kikit_

4 4 dltiehal eritdIrehte arid Ctnit00 tutnt 4t1t441 ttt041 *100 sot
t outvoy 1 voti41044.



,CplirSOlears:ciulestionneireviierereturned by other", . ., ,

thtOrs,r4resentinVapproximstely 60 ,per 'pentoktbose:engsged in:the
iiichelieSiznderHsurVey.'Hereigai0,responeerates are estimates. because -

Fifthea%kluidnature Ok',:the teams.
. .

,The!,suivey'lldtOiliPany Personnel responsible fdr-TRADEC trainees
zzprodimeVresponses from 133,companies'ae/011owst'

MECHANICAl TRADES PRINCIPLES 2 *

PABEICATIOWAND 44NINO'VRA6ES'PRINCIPLES
DISTRIBUTION ANONSUM4A TRADES'pRINCIpLES,,
COMMERCIAL TRADES'PEINC/PLES

.,FOOD TRADES PRINCIPLES:
,

30

57

29

12

5

"18 :1esponSeswere 'Obtained- froin'64;Proximately 60 per cent of those
totpAnies.-whoeenvolVement*in'the scheme Was continuingat,the time of
survey: 'Pollow up by letterltelephOSe. Vi!its:-arld/or*contadt through
employer l4aison meetings wes:neceasary'to'achieve;thie leVe1 of response:
PollowlippofcOmpanies whose partiCipation had ceased shOwed.that they w
markedllesruitful in terms of quantity,Of information received.
Identifying:and,recalling.:thescheMeproved difficult even for those
involve& in i.hei ricenVpaet.: these.earies',.,:k011ow:upwas therefore
confined to glicitingeasOne fot withdrawal,fiom the:scheme, The reasons
Were'in most cases, theabdenoeoriUltable.trainees,.with the effects,
recession Oil: peteOstiel- iecrUitMent

4

29' the percentage responses are shown in Table 2 below

TABLE 2 ,:PERCENTAGE RATESi'OFRESPONSE MOM SURVEYED COMPANIES

re

No. of companies
participating. at
time of receipt 'of
survey questionnaire

No. of reeponSes R % response

193 116

No. of companies
which had withdrawn
at timtpf receipt of
`survey questionnaire

85

60%

No. of full responses: % response

No. of responses
obtained in respect
of reasons for.
withdrawal

17

30

55*

f



30 InsteSP0Ot'Of detailed calls stUdY; ,9W Oexample of 'A schema wai
selectediNovi those, in operation at the time of the research. ..It Was
'conaideie24 most apPropriOe to undertake detailed investigation of se eMes"
which were fulAy:develOPed, Where,poesble. Where =a new. scheme was my
,operatimg at the'pilot Stagepit was considered more approprkate t
+investigate ite.operation iti,one Of the mare experienced colleges This,

suggested thersfore, "concentration qf the cage study work in the ore
experienced 41Aegee'. ..On selection of a 'Particular scheMe and 9 liege, it
was proposed thdb-All stages operating in .that college were investigated
together. Under thisosystem, the following set of cases was 'koduced.

COLLEGE As: Mechanical Trpdes Principles Stages / Stages 2 & 3

COLLEGE C Fabricdtion and Joining Trades Ws Stages 1, 2 & 3

COLLEGE G CoMmercial Trades Principles Stage 1

COLLEGE F Distribution and Consumer Trades rindiples Stages 1, 2 & 3

COLLEGE A Food Trades Principles

31 The case studies involved

interviews with Course Tutors and ther memberi of
the course team at intervals thr ghout the period
of operation'

completionof industrial liai ondiaries by Course
Tutors

interview with learners

(a) as a vroup
and (b) as individuals in the early stages of the

scheme and du ing the 'principal' projeCt
period

Stage 1 *,

interviews with cotpany personnel responsible for
trainee's followipg TRADEC schemes.

observation of/the teaching/learning process

interviews yith scheme moderators

- review of course records

- a. selecti e participation in meetings (eg employer
liaiso , course review, learner and employer
debt fing meetings etc).'

32 Questi naire data provided by the general survey of the schemes was
also availab e for use in the case studies.

c

*The Foov TradeaPrinciples Case Study originally planned vas the College E
scheme' The scheme did not attract viable numbers in the case study yeat
and w s therefore replaced by the College AACheme.:

14



33 The operation of,the eYetem
Committee recorde, partiCipation
regional,meetings'and conferen00
centralW, and Interviews with YE
Regional staff, Regicinal TrA4es Un

14

F

was investigated through examination of
Writing GroUpe, participation selected
'examination of course records held
Hp officers, Comm ttee'Chairmenc MSC

,

on andCareers a 4pers. ,

' 3A' TheeinVeatigations tooklicecontinuously through the period Of' '

Otuay.
e p

. COMPARATIVE STUDIES

.

35 'The locatiOn of TRADEC olearlypresented a problemto many of the
policy and co-ordinating bodies consulted during t research. ,The
decisio draw 'broad-brush' comparisons between TRADEC approa01
and ose b th.of vocational preparapion and conventional day release wa
tak n in order te.clariky the location of TRADEC end.tegive the differ

ds in respect of coMparison presented by. the intended users of the
research.

36- The expeCted diversity of needd in respect of comparison have bepn
:confirmed in the process of consultations with e 'variety of examining,

validating, co-ordinating,and providing agencies (and have also been
reflected to some degree within the Steering Committee), the pressure and

;, and needs for comMisonboth.with Vocational Preparation and conventional
'" vocational/technical provision having emerged strongly.

37 The project is, therefore, committed in respect of comparative work,.
to making broad-brVsh comparisons between the PHILOSOPHY IMPLEMENTATION
of TRADEC .,(Research Proposal. : Abstract) and that of of parable forms
of provision, in order to locate the TRADEC development, o comment on
its distinctive features and effectiveness. Comparison Of eeducatiOnal
PHILOSOPHYAincluding methodology) of the TRADEC approach, with that
repreeented in the.Vocational Preparation models on the one hand, and that
represented in Conventional models, on the other, is essentially a
theoretical exercise for the researchers, informed by. consultation with key
exponentsof the respective models. The FEU document Vocational Preparation
(FEU 1981) is clearly of particular importance in this analysis and discussion
of philosophy and methodology.

r.

38 In comparison of the IMP MENTATION of the TRADEC approach, with that
of the Vocational Preparation and conventional models, two levels of
comparison require Onsideration:

(a) The operation of the system (ie. the way in which
the philosophy and methodology is translated into.
practice

(b) The performanceef the ,system, in terms of:proces
and outcomes.

The former is of primary importance in the comparison of distinctive features:,
the latter 111 the assessment of effectiveness.
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av In view; proliferatipn of coureet and.sohemes unddr both the
Vocsti pal Preparation and 'conventional' arms, it who ,the judgment ":''

f th repearohers4hat, in comparison:4,ot implementation, partioula5 attention,'
be:given.to-peleetiiilormo of prate/or) wIth'which it appeavi;the mat

fru ul'And sionifiOnt comparison odn be madeffeecondleval comparative
comment comparable ;or)cOntrasting teature, of particular impoktance. . 3.',,

vs

,,.

4q,ThOsolection of the ;et levelo 2nd level comparisons has heen\i
, ., .

infolmed by discussions with remseentatideedfintending usdia of the research,
and consultants to it. The working model appears below.1

41 Comparison'of the implementation7Of the TRADEC approach with that of
other'forms of conventional and-Vocational Preparation provision.

CONVENTIONAL COURSES

Secondary
comparisons

RSA,
TEC, etc.

Primary
comparisons

Craft.Studies
or equivalent
Operator <
Courses

EEC .

General

TRADEC

MTP.- - -

FUTP - -

'VOCATIONAL PREPARATION' COURSES
.

Primary
comparisons

-//

Powered -
Traption

TP
SCOTTISH
TRADEC.

Food - -3>

TP

Commercial -
TP

DCTP. - -

Secondary
comparisons

...4'... I'''''. "...""*,

...\,,

YdP/Pilot
%.,

programmed.. `
for YTS.

Pre-vocational '

Courses: '

City-S Guilds
Formation, and
365Coursses,
RSA, Vdcational
Preparation,etc. /

/

42 The 1st level Comparison with UVPis important. for reasons which
include its encapsulation of the essential Vocational Preparation curriculum.
features.1FEV 1981 :12 .--13).its,orientation tdwards young people in
employment, and therefore the'iMpoitance°,of employer acceptability; the
acceptance of TRADEC I for UVP funding. 2nd"level comparisions will also
be made with other CompOnent% of thaVoCational Preparation .package' in respect
of the. essential curriculum features. .-
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. ; .

i, 4e The Jinn level comparison with craft studio's le of importance for
reasons which inolude°the origins of TRADMC.pchomee in 'filling a gap! for
thosq whopon,the.phasingout of. Craft Praptice coureee,'were not Appropriately
nervdd by C,raft'Studree40ourses since they were not receiving Adequate
CoMpleffienthvy tictitNing - this role of TRADEC conttnues'to'besebn as itn

' 'primary function. ertli%nifiCa t ntimbprof,agencieel the davelopmentswq
under:disouspion by theJoint A visory Committee OP City and. Guilds and
6e-RUDe, Whicfrhave oolsidorab e iMplioations for the vbloand function
of TRADEC the iMplIcAti a of ohanOee in the balace between tradi-tional ,.

craft,and limited skill ccupations4 for proVisions on the boundary of
change'. etc.

.

`I

44 The firs evel,comparison with BEC General courses has, been_included
for reasons of a degree o overlap and interchange between'the participating
students inAtbe area otoperation of TRADEC, and themovss towards adaptation
of sEc general to meet .MSC and FEU criteria for Vocational Preparation.

45, In comparison both of operation and performance, the model of
comparison presented on the following pages (12 - 15) was adopted.

,

% . .

46 It will be noted that the questions relating to TRADEC were developed
under the main headings of this model in order to facilitate the type6 of
comparison detailed above. -.

,.

17,
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PfiIM RY EVALUATIOWQUESTIONS

(to be':epplied to the.TRADECjyatemrsubeequent comparison of

Aate obtained with.exieting and parallel data pertaining to other

modes)modes)'.

1. RELEVANCE and ACCEPTABILITY, (TO EMPLOYERS /LEARNERS)
'I'

_On what bailee, and by which means, do TRADEC committees and ScheMe

co-ordinators identify and assess the'neede.and expectations of

potential 'users' and .'consumers' ofoschemeS? By what.proce6Ses, are

their anSlysestranslated into scheme designs and curriculi?I'

How are the.outCOmes of these procespes perceived/aesessed by employers,

in terms of the relevances of (a) the TRADEC model and objectiveSand

(b)-the currieulUm-as-experienced, to thetroneedil ancFthosd'of their

employees? What are the-learner's' perceptiOne/asseeeMenteof the

releyance of TRADEC in respect of (a),their personal development and

-oduipational:needs and (b) the needs of their employers?

What strategies are adopted iCr%'selling' schemes to employers? What.

difficulties are encountered in persuading employers to enter the

scheme? Are, there signifiCant regional /sectoral variations in

response?

How significant is the 'triangular' liaison 'of negotiation proc

considered to be in:terms of the acceptability. and,relevance f
z),

programmed, by parties to it? T

2, TARGET GROUPS

To what extent do TLEC schemea attract and maintain the.involvement

of the. intended non-participant group? Are there variations by

locality/trades.-krouping in recruitment? What:are the trends-in

characteristics of scheme participants?

How fai" 'are -schemes successful in'attracting the intended range of age

groUPs/occUpationsI. What difficulties are encountered in persua



employersito releaie (a):tho'traditiO4lly nsp7partioipating young

employee (b)' older workerd?,What:raotdrs appear tcP,be associated

with sugOess'or otherwise?

CURRICULUM DESIGN AND SPECIAL CURRICULUM FEATURES

On what bases;do TRADEC committees make design and related decisions

:'concerning aOheme:01ectivea/14arning parameters and intended outcomes?

How are consideratiOnt Of-epeational.'worthwhilenessi matched with

,thoseOf immediate employmentrequirements? To mhat extent are.scheme

design and writing processes adequate.and appropriate to the'demands

of the TRADEC model? I,
at is the ,correspondente betWeenIsdistinctive curriculum features

. .

and scheme objectives?. at variations are in evidence in interpretation

Hof design and. met ological features in implementation at college 444%04
.

level?

How are negotiation/liaison processes organised and
,

implemented? What is the frequency/duration/intensity

of liaisbn and negotiation activities. Hew satisfactory :

are the outcomes of negOtiation perccived'to be by parties

.to them? What is the' extent of learner participation in

the negotiationprocess? How faitls .!negotiating'space'

us in practice, and how far does it produce the intended

adaptation to local and individual needs?

What ia`the nature and extent of the 'experiential'

curriculum components in implemented TRADEC schemes? To

what extent are schemes linked with.in-company training/

in-company.work?

sz.

. Towhayextent are projects and related activities''under-j,

taken in the'company setting? By what means is correspondence

maintained between experiential and other-curriculum

componentp, An terms of timing/pacing/context etc., and how

effectively?

How effectively are...continuous assessment processes

implemented, and used.in the curriculum process?



Ta:there-,1014detitifiab,10 core of bialo ak01.a whiohlTAD20

sohiMes are intending to trahifer? Do.adeqUite means exist

for assessment of achievement and progress.in basic skills?

What variations existAn the treatment and integration oflife and socioal

skills elements?

What are the perceptions/aieessments of teachers/learners and .

employers of effectiveness Of special curriculum features, against

intended objectives/outcomes?

4. (a) LEARNER MOTIVATION.

What evidence is there of,degree of./. variations in learner.motivation,

in'terms of attendance levels, application to, and completion of,.

course work,'achievement, wastage rates, etc? Is there evidence of

OP
changes in attitu work, to dil -age attendance and to study

associated with pa 'cipation? What appear to be the effects of

involvement in the negotiation process. on learner motivation?

(b) EMPLOYER COMMITMENT

'HoW far do emplpyers contribute to scheme design /working processes at

committee level? What differences exist in the willingness of
. 04

employers to participate in the'liaisbn and negotiation process, to

contribute to the development and support of in-company components,

and tdparticipate in,industrial.assessments? What factors appear to

be associated with.e0tive involvement?

What are the difficulties encountered in establishment of employer

commitment at committee/writing group/college levels?

What are perceived, by employers/college staff /learners to be the

effects of TRADEC participation on employer/college relationships

and employer/learner relationships?

5. PLACEMENT ANDALLOCATION TO GROUPS

What 'criteria are used by colleges for placement on TRADEC study

gropps? How 6ffecOle.are they improducing satisfactory placement?



To what ,extent doom' Oommunioation take place with employoranearnere:

6vor placement?

'What opportunities 'exist for transfer between TRADEO4and other

soheMsW in oases of uneatisfaotsry,pliaement?. flow' oftih doei transfer,

occur between TRADEC and other douses, and, for what reasons?' .

. ACHIEVEMENT AND PROGRESS

What Propertions of participants complete schemes satisfactorily?

What factors are associated with non-completion?',,

What is the range 4:if achievement levels produced, in terms of the

measures adopted for the schemes? What variables appearto be

associated with variations in there achieve'd levels? What are.the

trends in achievement levels?

What are the perceptions/assessments of learners/employers/teaers,

of levels of achievement in TRADEC schemes?

To what extent areguidance/counsellingprocedures linkedjivith

monitoring of progress and achievement.

What proportions of learners proceed/intend to proceed to further

stages following completion of TRADEC scheMes? What proportion intend

to proceed to other forms of FE?

7. QUALITY OF THE EDUCATIONAL/TRAINING EXPERIENCE

What variations exist in teaching/learning strategies and in sequencing

and structuring of the curriculum in implemented schemes? What are

perceptions/assessments of teachers/employers/learners of implemented

'curriculum practices?

What are the problems: encountered by teachers/trainers in theimple-

mentation of the TRADEC. methodology?. What are.their perceived

developMent needs? What opportunities exist for.dtaff preparation

and development? What isthe level of particip'tion in these 'programmes?,

How adequate are opportunities perceived to be?

4
.



Floyloill4140 d s attempt to control` implementation of schemes?
, ,

_ ...,_ . .

What forms 0.;on/00O6 10,:usod?V-t:maphanimme exist for feed-.

back to coMm/tties/sriting(2roupeipOrea teame?,To'what extent does

review, evaluation and adaptation take place? How ,affective are

.procodureo)eroeiveo be in maintaining /imprpving tho quality of

shcemes?

It

What 4s the extent and perceived quality of supervision and support

given to theilearner in- company? Whaisystems exist for,ensuring,

that_ supervision 'and 4UPOortis.evailable for th2 learner in the

company setting?

8. -ASSESSMENT

What are the bases fOr adoption of the profile approach to assessment

and certificatidn? What is its rilationshipmith scheme objectives/
.

features.

How appropriate are the instruments /criteria adopted in relationto

scheme philosophy, methodology and objectives? What difficulties are
) .'

encountered.in imOleMentation of \the assessment procedures? What .

support and guidance is available to staff in the development of

Il

/assessment systems and ow adequate are these perceived to be?

V
What are the perceptions of teachers /learners and employers of

.

str ngths and weaknesses of assessment and certification precesses?

9. COST/VIABILITY OF THE SYSTEM

What evidence is there to support the validity of arguments concerning

the total balance Of costs in TRADEC implementation?

Is

What are perceived justificaitons provided by'outcomes, for costs?..

What variations exist in the perceived)relationship between 'effort'

and 'return', and what factors appear to be associated with-variations?

What are the 'hidden cots! associated with the effective operation

of TRADEC?

What factors/conditions s em to be associated with viability of the

31
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'04dopt:tho TRADEpaystema What regional/4(mi. factors epbaar to be
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For sigualiallgoduani"
1,1 What is its length, in weeks?
1.2 Whet is the pattern of attendano for

COLLEGE-BASED WORK
eg 4111-day release/1 day release/block release /day and block release, eta
for Lack re1ftso obtain details of number of blooks/weeks per block/
interim 'linking! arrangements, if any.

- COMPANY-BASED WORK
eg is there a required number of days of comPany-based work? If so,
how is this organised?

.4 RESIDENTIAL ELEMENT
p How many blocke/days per blockt at what location

- OTHER ELEMENTS (eg INDUCTION)
Na, of days, etc, as appiopriate

II.. COURSE TUTOR'S PERSPECTIVE ON DEVELOPMENT. OF TIA SCHEME IN THE COLLEGE

2.1 %When and in what circumstances was this TRADEC-scheme.introcluced in
the College?'
How was the need/demand for a TRADEC scheme in this area 'Untitled?

2.2 How has the scheme developed?' When were new stages Introduced
(if at all) ? Is the scheme growing /declining or steady at present le'vel, in
the College?

2.3 What institutional factors have Influenced/are influencing the growth and
success of the scheme. Which factors have tended to support, and which
to impede the development of the scheme".

2.4 What other major factors have been significant in supportag or impeding
the scheme's development In this college, eg, -Industrial situation, educational
developments elsewhe in the system, etc:

2.5 (If Stage I of the scheme is a UVP/TRADEC Scheme) are there any particular
advantages or disadvantages that the UVP Association has brought to the
development of the Scheme.

III. COURSE TUTOR'S INVOLVEMENT AND ROLE

3.1 Is this academic year the:
1st year

2nd year

3rd year

4th year

5th or subsequent year

in which the respondent has acted as the course tutor
for this TRADEC scheme

. .

3.2' How did he comet° be involved as the course tutor of tills scheme
3.3 Is he course tutor for all stages operating? If not, for which is he course tutor?
3.4 Does the course tutor have previous experience of teaching

on other TRADEC schemee
in this college?

In. other colleges? 33



9,5 Does he haveexperienao ad s tutor on other !vooationsi Remotion.'
courses for the target group assoolate4 with TMDEO?
Obtain details.

3,6 What experience does he ha've as a tutor on oonventlional non-advanced
courses of Further Education, eg,ipity and Guilds, DEC, oto? Obtain
brief details.

3.7 Which of the following course activities does he undertake, Obtain briSf
details of the atug and Wu; of his involvement in each,
liaison with companies and other. employing orgoisations,, for
recruitment purposes, .

liaiton with participating companies over course process and content,
course administration a,
course planning _

Classroom teaching
project supervision
student counselling/guidanOe
assessment/examining
other (please specify other)

IV. "SELLING' TO EMPLOYERS

4.1 How were/are, the target employers identifie how is the 'need' or
likely demand fol the scheme assessed?

4.2 How are the employers to be approaohed,selected each year? How far
Is the same employer group maintained? How,many new employers are
approached each year (approx)

4.3 How is the initial contact ?made; how is the scheme presented; does the
course tutor work through training or employer associations, or similar

)4.4What was the 'take-up' rate among employers
groups, for recruitment purposes.

- in the first year of the course
- currently

4.5 Can the comae tutor identify common reasons for
- employer drpout ?
- level of employer take-up?

4,5 How are recruitment duties shared between members of the course team?
4.7 What are the experiences of the course tutor/team of the 'selling' process ?

What particular problems and successes have been encountered?

V. LIAISON WITH EMPLOYERS

5.1 How Is College/Company liaison organised? How may liaison meetings
take place with each Company Involved, in atypical scheme?

5.2 What are the main objectives /purposes, of the liaison 'meetings ? How
"'effective are they in achieving their purposes in the course tutors' experience?

VI. COMPANY -BASED WORK

6.1, How many of the students undertake company-based work within this scheme/
Are there any specifications of time to be spent/type of activity to be underta en,
in this scheme? Is a company-based element activity encouraged? Does the
course have any in respect of inclusion of a company based element?

34
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0,3 How le,00mpany.baled work monitored? How does it link with college-
based work and how Is aorrespondence.maintained between 'MAPCO work
undo ken in the company end the college'settings,

6,3 In what proportion of the partiolpating companies is an industrial tutor/
supepleoHor equivalent), ref ponsible for supervision /support of TRADVO
participants?

6,4 , How effectively does the combination of company based /college based
activity woik.in this scheme, in the course tutor's view?

VII. CURRICULUM

7,1 How far does the course tutoriconeldor that the 'array' curriculum structure
adequately accommodates the curriculum content and processes which he
considers desirable?

7,2 How, is the curriculum structure translated into practice in this scheme?
How is the scheme content structarid or sequenced? .

7.3 :a) What does the course tutor consider to be the main curriculum problems
encountered In implementing TRADEC?

b) How has he attempted to deal with these problems?
c) With what degree of success? . .

7,4 a) What do you consider to be the main ORGANISATIONAL problems that .

'you have encountered in implementing TRADEC ?
b) How have you attempted, to deal with these problems?
o) With what degree of success?

7.5 HoW is the life and social skills component handled within this course?
How is it staffed? Is the coura tutor satisfied with the place of
L & SS in the TRADEC structure 2 ow effective does he consider the L & SStow
component to be in this scheme?

7.6 What teaching and learning methods e course tutor found to be most
effective in dealing with this .target gr up?
Do, they differ significantly.from those he has found effective with other groups?
How, in the Course.Tutor's view, do the levelebf achievement of TRADEC
students compare with those of similar groups of students in other courses which he
has experienced?
It Is sometimes claimed that TRADEC generates high learner motivation in a
group characteristically associated with poor motivation. How far is this

. borne out by the Course Tutor's experience, and in what ways?

VIII. PLACEMENT

8.1 Wh criteria are used fork.)placement of students on this TRADEC scheme?
Do ese criteria produce Satisfactory placement, on the whole, in the
cour e tutor's view?

8.2 To what extend does communication take place with employers/learner',
over placement?

0.3 What opportunities exist for transfer between this TRADEC scheme and other
courses and schemes in, cases of unsatisfactory placement? How often does
transfer take place between this TRADEC scheme and other courses, and for
what reasons?
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IX, OtECIAL FEATURED

THE roilowiso QUEOTION PRI:SENTO A OCT OF OTATEMENTD WHICH HAVE SEEN
USED TO DOOR= THE INTENDED OPERATION OP TRADEC, THE COURSE TUTOR
15 ASKED TO ADDESD THESE OTATEMENTS IN TILE 1.10tIT or HM EXPERIENCED or
TRADECUMPLEMENTATION,

9,1 'TRAMr.entaitAnen_uine Pertalln_holvr=zuh thethe _leap& e_sa juifira
A.114.1.122SRUSLO
How ter, end in;whet respects, does the course tutor gcnslder that the
schemes In which he to involved represent en effective working partnership
between employers, learners and the college?

9,2 ii. D u .e
How for and In what,ways does he consider that his schemes have boon able
to fit themselves to each participating individual and each worki4ag situation?
What factors interfere with this process, if any?

9,3 'the emplqyer and the learner have nificant ert I decidi what
sicaLtansLbsavaiLiszsmg: ?
How for do employers contribute to these decisions in ohe schemes in which he is
Involved? How for do learners contribute to these decisions In, the schemes in
which he is Involved?.

9.4 'the operational manaaementof the system successfully accornanodates_oroups
atnelmtle o(Auktina jb21stlajaaau at and difftrino [ovals of
How widely mixed are the groups ho deals with, in terms. of:
- occupation?
- age?
- ability?
How far does he consider that the'TRADEC system Is adequate, in practice,
to moot the needs of people from widely different job backgrounds?

9.5 'Em r a d r a iv vdi the an nom
the,bases and results of assessment are well understoqcr
In what ways are employers and learners involved in the assessment process in
his scheme?
How is continuous assessm/M undertaken?
How far is the assessment process used actively to facilitate learning?

9.6 ' TRADEC juLaysistmstoosoldecAurraIe t which uses the worising
situation as a vehicle and motivator'
How far does he consider that the personal developMent needs of learners are
adequately Identified and et through. the TRADEC scheme in which you are
involved?

K. COSTS

10.1 It is frequently said at launching and running a TRADEC scheme is .very
time cdrisuming and. refore expensive in comparison with other courses.
Is this the experience of the Course Tutor?

10.2 HoW does the Course Ttrlor assess the 'new balance sheet' argument which
claims that where staff costs, savings of capital costs, greater throughput
of students and better use of college res.ources through the year are all
considered, TRADEC is no mdre 'expensive' than a conventional course?
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10,3 Wee the mile tutor 000111d0r Chet the rettin WIMP!! the RHO
running ?RANO echemes?

IITURING COMMITTX11

Is there a 8Wering COmmittee or simile, body associeted directly with this ,

?IAD= scheme? What has been the nature of the content between the course
tutor etylegie steering committee. 'What contribution does the steering committee
make to the scheme? (Relevant for 411 UVPARADEC schemes)

XII, VALUATION

13.1 Does the course teem echulerly evoluste the scheme and by whet means?
13,2 Does the course team feed beck its experiences of Implementation of the

schemes to the working groups and other committees?
12,3 How ueefuVettective does the course tutor feel the moderation system to be?

STAFF DCVLLOPMINT

13.14What staff development ectivities directiv concerned with TRADEC has
the Course Tutor perticipited in? (Obtain brief details)

13,2 Does he consider that tutors in TRADEC schemes require skills
substantially different from:
- those required In conventional courses ?
- those required in other vocatbnal preparation courses?

13.3 Whet does he consider to be youspown development needs in respect of
your roles as a TRADEC Course Tutor?
- in the pest? i 0
- Currently?

13.4 To whet extent does he consider that, the course team has a significant staff
development function in respect of TRADEC?

currently?
- potentially?
Has the course tutd$ attempted to develop this function in the course team?

13.5 Does the course Tutor consider the existing staff development provision available
to be adequate to meet the development needs of a TRADEC tutor?

13.6 How is the course team selected for this scheme?
What, in the course tutor's view, Is the ideal staffing arrangement on a scheme
of this kind (eg levels of staff/vibe of staff/staff-student ratio/'double' staffing,
etc) and staff roles.

XIV. GENERAL

14.1 Has the course tutor been involved In any other TRADEC activities? (Please
give brief details)
- membership of TRADEC committees
- membership of writing groups
- contributions to staff development programmes:
- moderating
- other

14.2 In general, how successful does the course tutor consider this scheme to be
in meeting the stated alms of TRADEC?

14.3 What does he consider to be the main strengths and weaknesses of the TRADEC
approach? How, in his view, does it compare, in terms of itsiistcomes, with:
a) conventional courses for the target group in question?
b) other vocational preparation courses? 37
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0) eollogo

Ifteellsraw.iastibmiteneyme

y CFO OwVioyagl,

(i) Whit io your poottioiy/ Pe Opoitt,

(4) is your pOtiottioft full=t4o4 or potty-tip.,

'(0) P1414110 describe briefly'

(1) any industrial @averianc y u hay@ had in the

course or your carver,

(ii) any teacher training you hay. racial/ad in

the course of your career,

2. It is often reported that launching and running a TRADEC

scheme is very expensiiia in tares of 'time costs'.

Please estimate

(a) the amount of time (timetablied and extra) that was

involved in launching the scheme. including contacting
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1,101*liet,kelowthe:nemes of any'STDDENTS who withdrew from

thi30111111'Sohemeafterthefirst week) and state the

reason for withdrawaI, if knOWn.

REASON (if.known) FOR WITHDRAWALSTAGE I

STAGE II

'STAGE. III



Please list belorthanames of.EMPLOYERS who'have withdrawn
. ,

'within the lidi'3:Yaara,Hand itate'the reason for Withdrawal,

if:known;

NAME OF COMPANY/EMPLOYING REASON (if known) FOR
WITHDRAWALORGANISATION

.

THANK YOU FOR YOUR CO-OPERATION

44



UNIVERSITY OF'' SURREY

Departiient'otAduli EdUciation'
'Guildford,
RUMMY OU2 8XH

TEL' (0483) 71281

AN EVALUATION OF TRADES PRINCIPLES SCHEMES

A'Study boMmiseioned by the Further Education Curriculum :

Review and Development Unit.

QUESTIONNATRE FOR PARTICIPANTS,

SCHEME:

STAGE:

DATE OF ADMINISTRATION:

This questionnaire is part of a study.which'is being

carried out to find out more about TRADEC schemes and

how they work out in practice.

We are asking about 500 students involved in TRADEC

schemes to tell us about their experiences and views of

TRADEC by filling in these questionnaires.

We ehould-be very pleased if.you would help us by

answering, as fully as you can, the questions in this

booklet.

This is NOT a test. You e not asked to-give your

name and all your answers will be treated as CONFIDENTIAL.

1 -

CONFIDENTIAL

.

They will be used only by the researchers, and will not

be.looked at by course tutors'or employers.
10#

Thank you for your co-operation, A

KAREVPEVANS

UNIVERSITY OF SURREY

DATE: 1.5.81

.10(

SERIAL NO.

45



Ie
Ple;Ise list below all TRADE, schemes and stages
that you have taken part in, including your
Present on

Title of Ocheme-- Stage Year Enrolled .

2. (a) When were you firstAold that your company

was preparedAsend yotu'on a_TRADEC'eoheme?

(please tick)

at the job interview

after joining the company

other

(b) Had you at any time asked your, company to.

give yoiraPportunitied for further education /

training?

YES / NO (please ring)

If YES,,did you ask to take part

in a TRADEC scheme?

OR

another type of course?

(c) Did you have discussions with your supervisor/

training officer about what you might gain from

the TRADEC scheme?. YES / NO

If YES,-whalt possible'gains / benefits were

discussed?

30

J J

9 10 11
1

I 1

12 13 14

15 16 17

IIII
18 19 20

21

E1
22

I I I

23 24

I:a
25

11111
26 27 28 29

(d) Were you allowed to decide for yourself:

whether or not you would take part in the scheme?

.YES / NO

46

30



(a) ,OloWidid yOu Pool about taking part in a

f(1,14kmatiOk

the line which describes most:Olomely how,you

4810,,

- enthusiastic lk

willing, but not enthusiastic

not really interested

reluctant

opposed to it

(b) Can you say why you felt like that?

(C) Have your-faelinge about taking, part in the

scheme changed since then?

YES / NO UNCERTAIN

It EYES, in what ways have they changed?

.

4. (a) Have you had opportunities to discuss yo r

own ideas about what you 101ould be learning on

this TRADEC scheirie with your college tutors?

YES / NO

If YES, have the discussions taken place:

in a group?

with yoU individually?

by other means? (please specify)

(b) Have you had opportunities to discuss your

own ideas about what you should be learning

with company training / supervisory staff?

YES / NO

If YES, have the discussions taken place:

in a group?

with you individually?

by other means? (please specify)

(please tick)

31

32 33 34 35

1:1
36

11111
,37 38 39 40

I I

41 42

I I I

43 44



, How fir do,you feslAhat/your own neode'ondilit.

create have been akeh Oto4aoount by col ego and

coOpemyrstaft in Olanning.the work which you hove

done in your TRADEC scheme?

FULLY / TO BOMS NOON / HARDLY AT ALL
45

Listed below are some or the benefits that people

have said TRADEC brings. Please tick any which

you think apPly,to you:,

TAKING PART IN tnimm

Nas helped me tq'understand my work better 1111111.111.1

Has helped me to' earn things of dee to me in my

life outside work

Hap given me greater confidence pseiFitfoLk

Has given me wider work experience

Has giyen.me a broader outlook on work

Has given me more responsible attitudes towards

my work

Has helped me to communicate better

Has given me the means of getting a better job

Et
46

Lt
47

Lt
49

50

51

52

1:1
53

Has brought me new opportunities at work"

54
It has helped me in .my relationships with other

people
55.

Has helped me to get more satisfaction from my

work
56

Has given me opportunities to develop my interests

Has given me opportunities to gain knowledge and

skills I could not have gained at work

Has given Me the chance to gain a qualification

Please add below other benefits which you feel

you have gained from taking part in TRADEC:

57

1574

II
59

60 61 62 63



What do mi.:think:you employer has seined from

your perti9 1pat4on an Ea TRADEC scheme?.

8. Which parts of this scheme have boom

(a) mist useful to you, in your work?

(b) leastussful to you, ih yo r work?

9. How much of the following parts of the scheme have

been done in your company? (please ring)

MAIN PROJECT',

Ilene,/ very little about half / most / all

SMALL PROJECTS AND ASSIGNMENTS

none / very little /. about half / most / all

DEMONSTRATIONS / EXPERIMENTS." EXERCISES

none Lvery lAtlej about: half-/ most / all

Have any of the ;parts of )bur work been done in

another company? Please give details:

.10. ANSWER ONLY IF NQNE OF YOUR TRADEC COURSEWORK HAS

BEEN DONE IN YOUR CONfANY:

Do you feel that the scheme would have been more

or less useful to you irsomeof your couraework

.had.been:done in your company?

MORE USEFUL / LESS USEFUL / 'UNCERTAIN

; 49

11111
68 69 79 71

1111
72 73 74 75

1=
78

77

78

111
79 80

81



IP DOM1 OF YOUR TRAM COUROPORM HAO PORN DONS

;f4 TODD OWN COMPANY;

(a) Do you have someone at work to aupervise and

'help you with TRAM coureework?

(b) Who is this? (planes tick)

Training Manager

Dupervivor / Line Menager

Personnel Manager

Other (please specify

(c) What types of support and help have been

given to you in xour company, in Connection with

your TRAM scheme? ,(please tick the types of help

you have been given and for each item ticked, show

how helpful you have found that particular type of

support)

SUPERVISION OF PROJECT WORK

very helpful / fairly helpful,/ of little help

ARRANGING VISITS ArD OTHER SPECIAL ACTIVITIES

Very helpful / fairly helpful / of little help

ARRANGING EXPERIENCE OF DIFFERENT TYPES OF WORK :

very helpful / fairly helpful / of little help

GIVING ADVICE AND GUIDANCE ON COURSEWORK

very helpful / fairly helpful / little help

PROVIDING MATERIALS AND E IPMF T FOR USE IN

PROJECT WORK

very helpful / fairly helpfu / of little help

OUP (please specify)

very helpful / fairly helpful / of little help

(d) Has the time which y u have been given to

do TRADEC coureework within yud

too' much

just enough

not quite enough

far too little

own company been

for what you have been expected to do? (please tick)

I

1:11:1
84,es

1=1:2
86 87

L=I
88 89

I I

90 91

I I I

92 93

I I I

94:95

96



woo THIS SydOS OF YOUR SOHSWIt

How many times have you been visited in your

oolm*, by sole one from college, (plow ring)

once / twice / more than twice / not at all

'*

13. Do you fell that your work on this TRADIO scheme

his received enough individual attention from

your college tutors?

YRS ./ .140 / UNDICIDID

Does your college tutor trues with your

(e) your coursework mark. (please ring)
.

regularly / occasionally / rarely / not at all

(b) your general progress

regularly toOdesionally / milli/ not at all

14. (a) In what ways, if at all, does your company

give credit to employees for effort and achieve-

ment on TRADEC schemes?

(b) In what ways, if any, do'you feel that

gaining a TRADEC certificate will help your

prospects:

in your present employment

in future employment

51

101 102 103 104

105 106

107 108



l'44ISTIONI 16 AND WM 81 AMIVIMED IWY ITIMI IT

AN0411011 III MUM OW

LC"aluituktoubourjblimb= a

* (0) VW were your Pain reasons for continuing

to the nest stags?

(b) have you found this stage eg or Sac.-

lesctory than previous stages in!

4 relevance to work needs?

NOM murAcrony / LESS SATIVACTORY / NEITHER

If HORS or LISS SATISFACTORY, Owe say In vtuit

ways,

- relevance to personal needs?

MORE SATISFACTORY / LESS SATISFACTORY / NEITHER

It MORE or LISS 6ATIRFACTORY:Olesso say in whet

warsI amoll4.01110.11

opportunities for activities direcVy related

to your work, eg! company-based projects?

MORI SATISFACTORY / LESS SATISFACTORY / NEITHER

If MORE or. LESS SATISFACTORY. please say in whet

ways!

opportunities to have a say in the planning

of your own course-work?

If MORE or LESS. SATISFACTORY. Rleaso say in what

ways:

16. If you have entered the schemes at Stage II or III

without doing the previous stage(s):

Have you experienced any particular difficulties

or problems in this scheme as a result of not

having taken the previous stage(s)? In what ways?

f)

11

11;7iFil

171;;;;Pg

1 t 1 1

120 121 122

1 1 I 1

123 124 125



17, TO El ANSWERED EY DIM I AND OTAO1 It STUDENTS ONLY;

Do you intend to take ?wilier stages of this lichee.,

if and whaOhay 414 available!

YES / NO / UNDEO1PED

la. TO PI ANSWERED by AU.;

Have yow Virile about education and training

changed as a reault of taking pert in TRAM,

YEE / NO

If YES, in what imp' have they c mod'

lg. Do you intend to take any othor further gducettoa

courses after coapletInd UAW,

YID / NO / UNDIMIDU

If YES, what course do you have in mind,

20. (a) On the whole do yg think that TRADEC is a

worthwhile scheme for people at work to take part

in? A

Why do you think that?

(b) Vgat'Improvements could you suggest to its

organisers?

5a

171:7
32 134

134 135 136 137 138

139 140 141 142



-f

OrjURILAUTIOLASSUZI ',IWO 4

11, aiit

Pi, till MALI

13, NO polity so at *Mel fur on .ate year,

(After melting whoa 1,41044 o.)

I

A. P44 you obtoin any quotifiontiono rot 0E4%401,

Y14

It Y14, plump writ. in Ow numbs,' of '401 type or 1;7

4uolipootion:

Cal Oroglo

CU 044/440 :404 1'

CSR otherOrogioo

Oct '0' rodoo 1, 4

061 '0' other rodeo

Other
if

stairlip

spalminp1411=.1kanse.01,6emx

1!11iIIIME
110.0MeinNOMMEsmIIIMINFe

IF YOU ANR En= OR ON A YOUTH orrommin

(YO4'3) OR VOX MERIERCV 0419 60t61;

Whit 14 your job?'

Mhot. doe. It Involve?

e

Whitt to the nom, of your ooploywr?

26. IF YOU ARE UNEXPLOYED:

In what job area are you oeoking work?

54

140

La



27. (a) Have you everattendedeoilage for anyother':'

Courier6i0art'lreaTRADEC sitioeleeving'sehoOlI
151

(b) 'Please list "any qualification / certificate/1,i

gained: Aeg. City and Guilds / BEC / UVP / '0,

Level, efb.)
152

153

154

,:,(c) Did YOU obtain releaaa.from yOur present or

a preyious employer to attend:tbebe?

155

THANK YOU FORYOUR HELP

PLEASE 'WRITE BELOW ANY FURTHER THOUGHTS YOU HAVE

ABOUT TRADEC WHICH YOU THINK WILL BE qiEim TO

THE RESEARCHERS (CONTINUE ON THE BACK OF THIS

SHEET-IF NECESSARY):

7

55

155

M.



S.

-14(i01111ITY
Departiant.of,AOUlt zonation
OULD701W 4Aurilly,OU2 OKH,

:'Tel.1 (0483). 71281 '

AN EVALUATION OF TRADES PRINC1418 SCHEN:11'

A study OcamiSsioned by the Further Education Curriculum Review and Development Unit.
, 4

QuisixotimAtil FOR EMPLOYERS

.This queitionnairi is part-Of s pat onal stUdy'rcurrently being carried out into the operation of

TRAM schemes.

jn,the asseesent of a system of wor r education and training such as TRAM! employers' views

and experiences are of prime imPorta900.

We should be very pleased if you would

returning it to the: the above addre

'Please consult notes for guidance attached.

Thank, yOu-for your co-operation.

KAREN EVANS .

UNIVERSITY OF SURREY

DATE:

'F.

SECTION I

this work by completing this questionnaire and

All replies will be treated as CONFIDENTIAL.

.SERIAL NO.

'1. How many of youremployees.participate in then TRADEC schemes per year (please
.

range, if variable)

STAGE I STAGE II STAGE III

indicate

1 1 1

9 10 11

"When did. you first involve your maployese in this TRADEC scheme? YEAR
1 1

12

3: (a) What types and leveleof workers are offered:involvement in this aches'?

13 14

(b) Are all employeesin these groups offered involvement In this scheme? YES;/ NO
1 1 1 1

If NO. what criteria are applied in selection? 1 1 1 1

15 16 17

Before your cowpony began using thin TRADEC scheme, were the groups of workers now involved

in the scheme involved in other Further Education and/or training courses?

YES / NO / NOT APPLICABLE .If YES, please list courses:
T *--7----T

18 19

5. How many times during typical TRADEC stage do company personnel meet college staff for
Idieduseion of course matters?

1

1 I

1 1 .1

STAGE I STAGE II STAGE III 20 21 22

to

8. (a) Do you consider the lialsoMmeetings which take place between college staff and company

staff, in.connection with this acbeme,to be (please tick): 1-7
.. too frequent insufficiently frequent of the right frequency

,(b) What are you looking for. in contacts of this kind with college staff?

(C) Are you satisfied with the outcomes of liaison and negotiation?

56

23

I 1 I 1'1111
24 25 26

T-1
27



AN) DO ?RADIO partiOlpinti Underteka:11)0mpliny.bafed work Ap'010 Of Mali. ?RADIO OehOml _

g. ,
.?,

(04.;,OOmpani:balled PEOJeCti, assignments,: 00.) ' YII / NO

(b) de0Cribe briefly the forms which the Company.besed work take.. (Please write

N/A if inapplioatle)
0

(o). How much time,.within normal working hours. are TRADED participants given for oempany

1;1
based'course work? (If variable, please give range)

;14

( a )
Please indicate which of the following types of company personnel are direotly involved

the planning of company-based TRADEC activities;

line manager to the employee undertaking TRADEC training manager,.

training officer other (please'specIfy)

(b) the Implementation' of company-based TRADEC actIvitisal

line manager to the employee undertaking TRADEC training instructor

training officer other (please specify)

I
35 36 37 38

39 40 41 42

9. What:criteria, if any. are applied in the selection ofcompany'peraonnel for supervisory and

related. roles in this TRADEC scheme? .

'I I I

43 44 45 46

10. What arrangements are made to ensure 'linkage' between the company-based elements of TRADEC

and college-based work? (please tick, and indicate approximate frequency during the scheme) .

FREQUENCY

Periodic meetings between college. and.company supervisory staff

Visits of comAny staff to scheme participants in the college setting-
I I 1

Discussions between company supervisory / training staff and the I I I

tented participants 47 48 .49 50 51 52

Other tpleese specify)

11. Thi curriculum structure of TRADEC has been designed to allow 'each scheme to be aligned with

students' and employers' individual needs.

In what ways do you consider that this scheme has been successfUlly aligned with:

(a) employees! individual needs?
I I I I I

53 54 55 58

) :

(b) theicompany!, needel

I I I I I

57 58 59 60

12. What do you consider.that employees have gained from their participation in.this TRADEC

scheme? I I I
I 0.1 I I

61 62 63 64



iO4

3. What benefits do you thAn6 the 406pany.ilse gained from involving its employees In this

TRADED ioheme

I es 1 at I p7 68

14. Please Indicate your general satlitaotion with progress in work related skills of employees

participating In this TRADED schema, on the scale below,

satisfied 1 2 3 4 6 dismetimfied

Flees* explain your rating,
T. 69

15. (a) Whet practical difficulties, if any, has the company encountered in:

(i) releasing employee. for TRADED activities.

70 71

72 73J

(ii) organisation of companybased activities under the scheme.

I I

(iii)participating in:rmicessery liaison activities with the college(s)

(b) Please describe any particular advantage and dieadventages which (i) the tructure

(li) ShiLlenalli of the emirs* holde for yoUr comp:mit.

16. The notion of a 'working partnership' between employer, employee and college is, fundamental

to the design of TRADEC schemes.

Please indicate the extent to which'you consider that this TRADEC scheme operates as

'working partnership', on the scale below:

Does not operate as
1 2 3 4

'working partnership'

Please justify your rating.

74 75

I 1

76 77

I I

78 79 80 81

I I

I I

82 83 84 85

. Operates as fullilli
'working partnership. I I I.

86 87 88

17. that do you consider, in general, to be the major strengths and weakn f the TRADEC.

approach?

P.T.O.

58

4.

1

89

I

93

I

I

97

I I I IJIIII
90. 91 92

I I .% I

94. 95 96

1 1

I I 1 I

98 '99 100



SC 00( NAITO litiloviowi Aiout,voun war

(0)l Nom of Oompanyt
1 ,

(6). lise,oi Company)..
. . ,

(c) Naturi of SpOinesst

(d). Number, or Employing Number or amplOyses in estObliehment (iT applicable)

OP......17..1
10. Other eduoaticri and training scheme, in which the company participates. (Please give,

details)

106 101 106 I

20. Your neom.and position in the Coopsnyt.

109

PLEASE ADD ANY OTHER CONNENTS WHICH YOU THINK WILL BR OP VALUE TO THE RESEARCH TEAL BELOW,

CONTINUING ON A SEPARATE Biala or PAPER. IP.NECSSSARY.

THANK YOU FOR YOUR HELP AND CO-OPERATION



toot)i-,:ot:.,:otetosoittot.,
n(b) Tor' direct- trainers with responsibility for TRADE° trainee's

ustvisstry Or sumer
Department or Adult Iduoation
OUILINFORO, lure*, GUI SXN

Tol1 (0443) 'HMI

61.1.1A141012ILLINILIIIIMILEAMIL(IMARISI)
A study aasaissionsd by the Further aduoatIon Curelouluo, Revlow.snd Development Unit'

OVISTIONNAIRI /OR BNPLOYIAM

EMMI FOR OCNPANY Hamm DIRECTLY INVOLVED IN SUPERVISION/INSTRUCTION OF /RADEC PARTICIPANTS

Wit !OWL NO.

1. HOW many employees on this TRADEC .chew ere *sprint!, milder your / inotruatIonl

S. Hoy many of thee* are on each !Ito of this TRADEC scheme? Number.

Stags I

Stage II

Stage III

i

3. at is your role in relation to these TRADEC participants? (please indicate below the role

ich most closely describes your own)

structor . Line Supervisor Industri 1 Tutor

Other (pleas, specify)

11
14

4. What forms of guidance, instruction and/or supervision do you give to employees engaged in

company-based course -work projects, assignments, etc.) for this TRADEC scheme?

FREQUENCY
15 16

Supervision Regular/Occselonsl

Forma instruction Regular /Occasional 1 ia

General discussion of progress Regular/Occasional
I I I

Other (please specify) Regular/Occeelonal 1.194;20

5. (a) Are you, yourself, involved in liaison with the college(s) running this *bac scheme? 21 22

YES / NO .

I 1

(b) If so, how often do you meet college staff to (1114"i course matters, during a typical

T-327

Once Twice Three times Four times Five or more times 1._....t

4(c) Is this frequency of mestings,.in.your view:-

too grest7 not greet enough? just riliNeZ

6. What benefits, if any, do you think that employees have gained from their participation in
i

I

tmozc4

7. What benefits, if any, do you think the company hesgained by involving its employees in

TRADEC schemes?

60

-24

t
25

I

1,1
I

26 27 28 29

30 31 32 33

r



Ara you generally aatiatioid with the progress th work- related 'hills lode by eoplopeal wha

partieipate in,T1UW10 bohemia? YRS / NO
1111

It NO, in what reepecto are you dissatisfied,

li11111111

So What preatimal dittioultiee, If any, have you encountered, in oonneetion Withi

reiesse of employees for TRADOOsetivitieet

- organisation of company-based activities es part of the ?RADIO 'theme?

- liaison activities with college tutors?

Please describe any particular advantages or disadvantages which,

(i) the structure '(ii) the length of the scheme holds for you

10. The notion of a"working partnership' between employers, employees and the college is fund

mental to the design of TRADIC schemes. Please show the. extent to which you consider that

this TRADtC scheme operate; as a working

Does not operate as
1 2

working partnership

Please Justify your ratinj

partnership, on the scalelelowt

3 4 5,
OPOreteS full

working partnership

11. Do you feel that any significant changes have occured as result of involvement in this

TRADIC scheme, ins

(a) your relationship with college staff?

(b) your relationships with employees under your responsibility?

(If YES, please describe changes briefly)

1 1 1 1

46 47

1 1
49 50

51 52

12. What do you consider to be the main strengths,and wilakn f.the TRADIC preach?

I
I

1

I

It
I I

53 SA 5S 56

1 1 1 1

S7 56 59 60

I I 1

.
i 1

61 62 63 6

13. What is your position in the Company? \
14. Please describe briefly yOur industrial and / or training experience:

?NAME YOU FOR YOUR HELP AND CO-OPERATION

61

65

I 1
66 67
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UNIVIABITY (*WPM
Department Adult Eduoation

(44414ford
AURRIV au 500

Tel; (0403) 71201

AN EVALUATION OF TRADER PRINCIPLES SCHEMES

A StUdy comminaioned by the Further Education Curriculum
Review and Development Unit.

QUESTIONNAIRE FOR' MEMbERS OF THE COURSE TEAM

SCHEME:

STAGES:

DATE OF ADMINISTRATION:

This questionnaire forms part of the evaluative study

currently being carried out with the co- operation of

YHCFE into the .operation of TRADEC schemes.

We should' be very pleased if you would help us by

answering the questions in thisbooklet as fully as

possible. They are of an 'open' type to allow full

comment and presentation of views on matters which are

of significance in the assessment of effectiveness

of TRADEC and its potential for, extension.

All replies will be treated as CONFIDENTIAL.

Thank you for your co-operation,

KAREN EVANS

UNIVERSITY OF SURREY

DATE:

SERIAL NO.

TIII LIIII

62



I thio aeadem e yearthel'

lot year

Ind year

3rd your

4th your

5th or subsequent your

in which you have been involved as a teacher in

thii TRADEC scheme (please tick)

2. (a) What ara your weekly class contact hours with

students on this scheme?: (indicate range if

variable)

STARE I STAGE II

=Et
10 11 12

STARE III
I 1 1 I
13 14 lb

(b) What experieride do you have of teaching on

other TRADECschemes

- in this college?

- 'in other' 'Colleges?

3. What experience do you have as a teacher on other

'vocational preparation' courses for the target

group associated with TRADEC? (eg. UVP, YOP, COLT

'Foundation Courses, CFE etc.)

'Please give brief details:

ti

63

16 17

18 19

I 1 1 I

20 21 22 23



A, Whet-osporionoo do you hOvonoo o t000nor On

foonvontionol, non7odvonood 4)oursoo of further

Sduootion? (og. City .end Guilds Croft Couraoo,

DgC, eta.) Phase give brief' *tails.

5. Why were you assigned to teach on thin particular

scheme, do you think?

6. What subject areas did you cover in the THADEC

,schemes °prating in academiC year 1981/82?

7. Which of the following course activities do yOu

undertake? Please give brief: details of the types

of activity undertaken., and estimate the number of

hours/weeks spent on each.

(a) liaison with Companies and other employing

organisations, for recruitment purposes.

Estimated hours / week:

64

Ela
2ti 29

1 I I IN
30 31 32 1

I I I

33 34



(b) I. listscon with participatin4 comOnalstrbver

pournprobebo:and content

Ratimated hour* / soak;

(o) course administration

Istimmted hours / wok;

(d) ooursi planning

34 v. 50

10

Estimated hours / weeks.

(S) ciesproom teaching

Estimated hours / week:
a.

(r) project supervision

Estimated hours / week:

(g)' student counselling) / guidance

Estimated hours week:

(h) assessment / examining

Estimated hours / week:

(i) other (please specify other)

Etytimated hours / week:
LJ,

65

940

EllE1
41 42

4304

II
45 46

I I I

47 48

I I 1

49 50



(a) What do you consider to ha the main 'WW1*

and looming' Oroblaaa whivn'you have

onoouniarod'in your work on MI*

TRAM minima? (0g, in handling teaching

methndat chum content, protect planning and

oupoOvioicril,aiudant partivipationt *to) -

v15,019,41,..1,111*

(b) How have you attempted to dearPwith those

problems?

(c) With what degree or aucceaa7

9. (a) What do you consider to be the main

ORGANISATIONAL problems that you have

encountered in your work on this TRADEC

:scheme? (eg,j in recruitment, liaison,

resources, timetabling etc.)

e

(b) How have you attempted to deal with these

.problems?

- 67

-fl-4'"=71r.4164-

ai

50 60

lilt
61. 62 63

11111
64 65 66 67



With whet dime 0 I

10. Doss the TRADLIO'curriculusiotructuro 41low you to

cover your subje ct in WitYo which you

onoldir to be fiLeatiothtioorntr_o! poitiny
if not; 0044.4 Oat* in which ways you' 1'044

constrained by couroo structure

11, (a) What totwhing and learning method* hove you

found to be moat effective in dealing with

this target group?

a)) Do they differ nignificantly from those you

have found effective with other groups?

In what ways?

67

ET.,
1.1
EE
7) 74

1==
75 76



10. lin*. In Your litow014ho Ovolo of oFhlovoocht

of TRAPP otudOitto 044,ro with thole of 'WIMP'

wows at otodeout WOOSP saurus 101101 you Aovo

osporiohcoe 010449 Mot. the fleu'iø oath o400

you oro 0;4008 POSWIR0114, et 4 aA4

Croft OtUdi4f,.140 ra1 tIVP oto)

11. It 10 mommt1M46 flolmod that TRAM goneratem

high learner motivation In a group charactortet,

scally aaapelated atth tivatIon. IWe far

I* this h'*tne 04t by your Amp4rttnel, A44 14 AbAt

emyto

4,,

;TL'17WIW-,

k

14. THE FOLLOWINC. QUESTION PENT II ASET OF 'STATEMENTS

liRICH HAVE DEEM USED TO DESCRIBE THE INTENDED :

OPERATION OF TRADEC. YOU ARE ASKED TO ASSESS.

THESE STATEMENTS IN THE, .ICHT OF YOUR EXPERIENCES

OF TRADEC IKPCEMENTATION P1anay7turn page.

68



..)-:JTRADEC;createli.:64enUine:..partnerehipbetween.

the-leanat4'i'.the emelewerHand the college'?

How far)`' and 1,n .10at'reepectedo. YOWconsider
:tbat the lichemes in which you are inVolVedH

.

represent'an:.effebtiVe...working..partnerahiP.

between'ethabyerej. :learners andtht-college?

4,

At/ ithe TRADE system fits itself to:each

!individual and each working Situation'

Howfar. do you consider that4ourschemes

have been ebieto fit themselves to'each

participating individual4nd each working

situation?

`1.

'.1. I I

84 85, 86

'the:employer'aildthe learner r-have a'osignif

idantA5ari-.in tfe&idineWhat is 'done and hOW'.

it. is :to'be.done!?.;;:"-, 7.:.

44..
ar do s ployere contribute 'to these

ions EtOhemem,i which yoW are

involved? Y.> I
/

i



HOW l'ar,jdo learners OatributOo these

'daoiraidnw in thvioHemas'in which yoU are

(d) 'the operational management of the system

.successfullir dOcOmiladales groups of people

of differIngObbackgrounds and; differing

levels of:abrlity'

'low widely MiXed are the groups you deal with,
'4'

,;,,in:terms of

occupation ?..

- age?

ability?

Do you consider that the TRADECsYstem is

adequate, in practibe, to meet the needs of

people froth widely different job teckgrounds?

W17, do you think that?

7

2 9

92

I I

93

94

I ,I

95

I I

.96 97



JEMbibker and learner are involved in the

assessment process, therefore-the bases and

resulte'bf. asseismeht'are-Well'understood'

In .what 14$4 sic emploYersinVolVed'in.the

assessment process in your scheme?

In what ways are learners involved in the

assessment process?

Is the assessment process used actively to..

help further the learning of students?

In what ways?

(f) ,TRADEC is a systerrLof personal development

which uses the working situation as-a

vehicle and motivator'

Do yOu consider that the personal

development needs of learners are adequately

identified and met through the TRADEC scheme

'in which you are involved?

If not, what changes-would you like to see,

introduced t m t these needs more.

effectively?

0

71

I I I

98 99.

I I I

100 101

102 103.

No

I I I

104 105



16., (a) WllatetaryeVelOpment' ntiVities directly

concerned with TRADEC h Ve you partipted

In? (pleale give hrief details) i"

- courses

conferences./ semina s /
4

//7
curriculum workshops

course team activities

- other S

(b) Do you consider that teachers inTRWDEC

schemes require skills substantially different

from':

- those require'd in conventional courses?

- those required.in other vocational pre-

paration courses? (eg. UVP, YOP, CFE, City'

and Guilds Foundation Courses)

(c) Did you experience any particular difficulties

in adapting:

(i) the content of your subject area(s) to meet

the requirements of the TRADEC curriculum.

PleaSe describe:

(ii) your teaching styles and approaches.

Please describe

4/.'

72

106... 113

106 ;.07

I I I

108 109

I I

110 111

I I I

112 113



(d) -What Cline and/or area's of knowledge have

. you felt the neadito 'develop ,furtheri in

fulfilling your role as a TRADEC tutor?

in the peat?

(e)

currently?

To what extent do you consider that your

course team had a significant staff develop-

ment function in respect of TRADEC?

- currently?

potentially?

(f) Do you consider existing staff development

provision available to you to be adequate to

meet your development needs as a TRADEC teacher?

Have you taken any steps'(apart from course

attendance) to Promotkyour own development.

in this role? Please describe briefly!

:

1 1

114 115

116

117

1 1 1 1

118 123 120



10. Hays boon invOlvoci in MY other TRADED .

'activities? (please giVe brief detail's)

.membership of TRADED committees

- membership of writing groups

c

- contributions*. to staff devslopMent programmes

1,"

- moderating

other

17. In general, how successful do you consider this

scheme to Os in meeting the stated aims of

TRADEC?

16. What do you consider to be the main strengths and .

weaknesses of the TRADEC appl'oach?

'
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121

122

r:t
123

124

125

139

I I I

126 127

1111
126 129 133

11_41
131 132 133



How, in your view, does.TRADEC compare, in terms

of itsoutcomeal with

(4) comparable conventional 091.11,00a Ow COLT

Craft Coursea, BEC, etc.)

(b) other vocational preparation cournoe?

(0111 UVP, YOP, CFE, COLI Foundation Courses

etc.)
r.

PERSONAL DETAILS

AGE: Under 30.

30 39.

40 49

50 59
60 or over

College by whom you are employed?

. (a) What is your position / Department?

(b) What is your.*ain subject- area / field of

experience?

75

134 143

]:=1
134 13b 136

11 1 1

137 138 139

,

140

LII
141

I I I

142 143



In your poet full-tim pr part.t1me?

144

24, Pledge describe briefly1

(1) any induetrial experience you have had in the

(mum of your career?

(ii) any teacher training you have received in

the course of your career?

146

THANK YOU FbR YOUR HELP.

PLEASE ADD ANY FURTHER OVSERVATIONS WHICH YOU

MINK WILL BE OF USE TO THE RESEARCH TEAM IN

THIS EVALUATION BELOW, CONTINUING ON THE BACK

OF THIS SHEET IF NECESSABY.

76


