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Same race imitation amongst American black and
white  children has been a will—a—thg—wigp phenamenon- Here
:alevant research on same race 1mitat1an 15 critically
- reviewed gﬁﬂ a study of imitgtian under ;aﬁditiang of
ascfibgd and racial simila:ity in two culturally distinct
and separate graups is rgpérted, Ascribed and raﬁial
similarity resulted separately in greater imitatian gf a
same sex, peer model's toy play behaviour, but same ra:e

and different race imitatien eaeffects ue:gz_statistiGSIIYAT'

sigﬁifizaﬁtly different only for Abariginal children.
Asa:ibgd similarity also affezted-ac;uracy of recall
1Eréspective of race of abséfvEE, and. in égnjun:tigﬁnwith
fa:e af abserferi The appartunities af culturally distinct
aﬁd sepa:ate, as eppesed to ra:ially distinct, groups for
,same and different race enceunters and differences in

culturally sanctianed learning styles are discussed.
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- ‘B CROSS5-CULTURAL STUDY QF IMITATION UNDER CGNDITiGNS
- OF ASC‘RIEED AND RACIAL SIMILARITY

| It is usually assumed that learning occurs best
when there is Eagial and/or cultural similarity beﬁﬂgen a
learner and teacher or model. In the case of social
learning, such an assumptian is not without foundation, as
a number af studies have shaun that the ¢hild's willingness
to ;mitate a model 1= dependent en his or her ascribed aﬁd/A
-or actual aimilarity tﬂ the model, Similarities that

enhance imitatian include 5§e:ific persénality traits

(Kagaﬁ, 1967), general backg:aund_ané—interest%*{Rﬁ§“krans,7

1957- Stotland and Patchen, 1961; Burnstein, Statiana and
Zander, 1961; Statland, Eaﬁdg: and Hatsaulas, 1952) and
matcﬁéd reinforcement outcomes Qf experimeatal perfafmanee
(Eﬁssgy aﬁé Perry 1976). Actual similarities may include
' sex and gexirele (HacEﬁby and Wilséﬁ, 1957; érusec and
Brinker, 1975) and - real shared life experiences fEartup and

Coates, 1967). Variaus explanations have been offered fﬁr

these similarity effgsts. Bandura (1969) has suggested
that ascribed or actual similarities between a model and an
observer may mean that outcomes. af the model's actions may
have high predictive value far:autaames of the éhse:vef's
same é:tians; Bussey and Perry, (i§75) found, uhere
reinforcing contingencies were correlated for thg model and
Qbserver,-that imitatian was enhanceﬂ. Statland et. al.

(1962), in contrast ta Bandura, provided an explanation in




terms of the cognitive demands placed on the observer

by the situntiaﬁ,ﬁf “sagﬁitivg :éﬁsistEﬁsy“ (Bussgy'and
Ferfy,ai??é, P»1173). ° According to Stotland et. al.. the
pe:eeptie of 1m11grities between a madel and observer
1=ads t@ the perception or active creatian af other paints
of gimilarity between the two individuals., This is
different, again,frcm the suggestian that greater attentian
is paiﬂ to similar models, pﬂssibly because of their
.salieﬁce for the observer ( Maccoby and wilson, 1957,

Kagan, 156?).”

SAME RACE IMITATION EFFECTS

De3p1tejtgg,sgeming-stfength—af*simiiarity “effects

in imitatian research, madeling studies of actual racial
similafity between iﬂdividuals are generally non=supportive
of the gimilarity hypethesis- We will now review briefly
these studles. Six gf'ﬁhe 12 studlies, all Ameri:aﬁ,
systemati:ally varied madél and observer EECE (Latt, 1979!
‘Thelen and Fryrear, 1970 Breyer and Hay, 1978- Theleﬁ,
19715 Cook and sSmothergill, 1973; Gable and Heckelf'iSTQ)i
Holland (1976) studied blaéklchildreﬁ absefviﬁg black and
white models; Gottfried and Katz (1977) white children
abserviﬁgzbléck and Hhite.medelsg and Aéams (1974) black
and whlte .children observing white models. Thelen and Soltz
(1969) uniﬁtenti@hally included in their stﬁdy black and
white children who observed a white model. Simms® (1578)
study @f‘blaek,ghiiarens‘ pfcésaciél behaviour ﬁsed a

h . specifically

black model but in'g;ngrai modeling vs
£

black mcdeling-éihuati@ns, imitation o  prgsa§1a1 behaviour
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’ Eging gréatgr’in'rhé iattgr situatiﬁﬁ;'
gnly Thelen and Soltz (1969), Taton and Clore (1979), -
ang G fried and Katz (1977) have systematically studied
- 1p#- similarity in conjunction with race. The latter
st -dy +as concerned with altering white :hiidren@r '
‘ttitudes to a black model by experimentally controlling
the £hild's and model's beliefs about a certain issue. The
+"'t’hors also looked at bellef similarity in relation to
rergiimgf,the models' speerr making behayiour and the
expressed intention to imitate Ehase behaviﬁurs, if réquiréd;
Bellief similarity resuited in more favaurahle attitudes

about the models, more ae:urate re:gll of madels‘ speech 7:17?

- making behaviaurs but ‘not greater iﬁtentian to imitate the
model.  Their suggestians far future rergarch3inriuéed ‘
’using younger :hiiﬂrgn and a measure sf_aéﬁual_imitatian‘

behaviour rather than intention. -Theieﬁ-and Séitg {1969)
also found that there was no effect- af madel simiiariﬁy
or dissimilarity on imitatign, but this may have ‘been
because their. verbal desrriptian of the madgl uas not
‘ruffi:ient to indure a perrepticn of similarity and because
of actual ‘age and racial’ differences be tween madels and.
shildren.  Conversely Eaton and Clore (1975) found that

‘ different race imitation iﬁ:réased ﬁith .gradually -
increasing 1evels of eantact (ascribed similarity) between
black and white rhiiﬂren at a haliday eamp. Dirregarding
Simms* manacultural researeh anly Lott (1970) has presented

1 evidence for 5ame race mndeling effeetsa Usihg peers as maéeis, :
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Lott concluded that skin colour is .an effective cue for
imitation and racial 1deﬁtif;:gtian which increase as

a child gets older.

‘Various feasaﬂg have been suggested as to why -
observation of a same race madel, insteaq of a differenrt
raee madel, has nat :esult&ﬂ generally in greater Lmitatiaﬂ

of the madel‘s behaviaur;- Thelen and nyrear (1?78) con=-
cluded that the effect gf racial :hara;teristizs on
imitatiaﬁ may be mediated by the type of task to be imitated
and the reinforcement conditions under which imitation is

expected:te occur, Henge their findings that hlack—and T

 'white children imitated a. llbe:al white madel more than
a ?ibefal blaek model, but a gtfingent blaak and stringent
~white model equally, and that white children mcdelled
aggressive behavigur more after watching a biaﬁk maéel
than a white model (Thelen, 1971) a:e indicative af
per:éived status differences between black aﬁd white: in
relation to Ehe tagk expe&tatians.- This explanatien is
consistent with findingg that subjects will imitate a model
. of high status more than a model of low status (Harvey and .
Hutheffefd, 1960; Lefkowitz, Elake and Mautan, 1985) and
" that similarity implies anticipatinn of shared Similaf or’
-,gissimila: consequehces Hith a model (Bussey ané Perry,
1976). This. exﬁlanatign may also be ‘applied to the study
. by Caak and Smcthesgill (1973). Their failufe to. elicit
| 'same race. imitatian using a piature disaziminatian task
may have been due to an. element of status 1ntfaduced by
madelg refgrring to. the one they "liked best",- thus

5..#‘-



Sg-

-suggesting to the gbserv&&ithat‘it is more appropriate to
imitate the stated preférence of a white maael than a blaek
model, espézially in” the presence af a white experimenter

with whom théy had te intera:t while making thelr respnnre-

fe

Another reason why same race imitation may not occur
is because the observer dces nat belleve that“he or she
shuées the Ethni: or racial characteristics of the model..

_ This may be influenced by the degree té which the absesver
identif;es with, or expresses a positive preference for
different ethnic or raclial groups. However, Holland (1976)
found a'nansignifi:ant relationship between racial
identifiﬂatian of observers and imitation under 5aﬁe and

different race modeling conditions.

| Adams (1974) has focussed instead on similarities
:atg§r)than differences in black and:%§§§éiéhilﬁrén‘s past
experiéﬁsesn | o ’ |
The apparent lack of différ&ntia;iaﬁ may be
‘attributed to the quality of the school
attended by children. ;?ﬁeisehgal provides
“bgth an integrated seéting and black and
white teaching @aﬁels who perform their
teaching tasks in constructive co-operation.
Therefore the'iséue'af "black a::whité“ . »
,prabably has little affective meaniﬁg for . |

these child:en (Adams, '1974, p.EBE).

"Thus reinforcement expectaneies either may disturt
_ same race’ imitatign in situatians uhere models differ in

f

- status or prestige, or ‘may mask the effe;t if raclally

8 ..




differentlehild:en, su:h as American whites ‘and blacks, have .
7 rgughly equivalent app@:tuﬁities for same and different race’

modeling in everyday life.

THE PRESENT STUDY
o The study ‘we :é%@:t aims to investigéte-separatéiy
the effects of ascribed and ré:ial similarity on imitation
of a peer mcéel in a toy play situation in Ewa,quité Separate
and distinct ethaic groups, white Austtaliaﬁland tribal
Abé:iginal Australian. - 8y chccsing these g:aups, the PFESént
study all@wed firstly fa: diff2fen:es between them,isu:h
as use of non-standard (or naﬁ—sngiish):diaiesﬁ,mphysical -
racial attfibutgs and pércélVéd ethﬂicity which, accarding to
Davidson (1959), are usuaily :cntained under the rubric
of race, but secondly for differiﬁg degrees Df contact
with Aboriginal and white models,

7 In this same cultufai context, Daiidsaﬂ (197§), using
a visual ﬂiscriminaticn task, :epafted that agquiescen:& ,
on- the part of zhiid observers to a péer model's judgement,'
an indi:atcr of imitative behaviaur, was greater under same
subje¢t and madel race éanditicns, with acquies;ence ta the
. same race model being significantly greater than to the
different race. mocdel for the Abariginal children-

The p:eéent ?tpdy was designed with other aspects

of the p;efiaus.ﬁmerifén research aisa in nindi Sex and ége-
cf models were agntralléd. The latter may have éauntera:ted
gther similarity effects in the studies by Theleﬁ ‘and Soltz
(1969), Thelen (1571) and Caak ‘and Sméthe:gill (1973) ; ; R

- where EﬁildrEﬁ were required té abse:ve aﬂult madeis

perfg:miﬁg Eertaiﬁ acts. This study used an imitatian task

3



which uasvnsutsal in the sense that any ssiséing status
differences between an Abariginsl and a white Aust:slisn

peer meﬁel should not canfeund similarity effscts on

’1mitstive performan:e., Finally children were on average

2.6 years younger than those tested by Gottfried and Katz
(1977)- Our prsdictiaﬁs were that Aba:lginsl snd whits |
Australian children usuld ps:farm more imitativs rsspsnsss when
they viewed a same, instead of different,?ra:e mcdsii,and

when the msdel'gss dsssfibed as similar to, instead of
different from, ;hsm;

Another purpose was to invsstigsté under conditions
whs:e subject groups are ethniﬂsliy, :u;tu:ally and
,histsrically distinguishable, possible rival explanations
of ths similarity effect. With regard to generalization of
-iﬁtsrpe:ssnsl similarities’ (Stotland, Zander and Natsoulas,
11962) it wauld bs expected that childfen would imitate more
when a’ same :a:s model was dss::ibed as s1miiaf :sther'thsn
dlssimilaf- Se andly, 1f 1ﬂ:reased imitation 1is due to
the amount of sttsntisn that is paid to a rscﬁally, or
otherwise, similar model, then recall of a msdsl‘s;ﬁshavisu:
sheuid be more accurate under conditions of ascribed similarity
and same race modeling than under ascribed dissimilarity and
different sasé modeling anﬂ _possibly, 'where ascribed and

?ra:ial similarity are combined.

METHOD

=

. SUBJECTS. | 'Ths'sésesrsh was carried out in a
predsm;nsntly Absriginal and a predsminaﬂtly white community

in the Nothern Territary of Austrslia.' The child observers

10



Iwere 30 Abgriginai and 30 white Austéalian gifls:fﬁam the
former and‘lattér communites respe:tivély., All Abariginés
were of full Aba:iginal descent while all Hhite ‘children were
of Eufapean Australian descent- The Abgriginal zammunity,- ,
dES:EibEd by Davidsgn (1976, 1979), although only abcut 100km.
away from the white township, for various reasons still |
femains relatively 15alated frcm personal and media acntact
with 1a§ger centres in the Nththn Ter:itary. In the Hhite
town a ,d its school there is still very 1little 1nté:cu1tural
contact of a Péfsaﬂal nature bétween the two éthnis groups
(Hérlan, 19763, althaugh'a number of Abariginal child:
from two separate éneampments on the fringes of town attend
the Eﬁhﬁél!tthE; éppcrtunities for cbserving, and develaping
lrelatianships Hith Abariginal and white adults and peers,
and the quality of these rélétienships (see Daviéspn 1976,
1977) were, therefore, 1imitéd by somewhat SElfﬁiﬁE%EEd
geographic and cultural segregation af Ehe:twa g:aupéi

The Abarigiﬁal shildr&n :ﬁnstituted the entire femalei
pcpulatian of the infant classes at their school. * White
children were selectedrﬁndGNIYffam the 1nfant classes
in the uhite cammunity s:hasli The age range for Aﬁariginal
girls was 5 years 7 months to 8 years’é‘ﬁcnths ( mean age=
7'yéafs 2 months) while for wﬁ%£2‘gi:ls it was 6 years 2

-

" months to 9 years 1 month ( .mean age = 7 years 1 month).

THE IMITATTON-TASKi~' Tcy-play ués ‘chosen 48 the method
of meas%ring the children's 1mitative behaviaur, because 1t
did net appear to reguire the mast ry of ;amplex cognitive .
skills for adequate perfarman;e and be&ause the:e appeafed_v

ta be no cbviaus cultural ‘or status bias in the _8orts af

11



' were generally fam11i§f with each toy and how it épe:atéd;

- ot

responses requifgd from children afte: absegying the mgdel.

Five types of tﬁy were seleateﬂ from those ta be found in

N@rthern Territory schcai classrooms, so that children

Each type included three cholices of toy, éniy one of which

would be selected by the model. The toy categories wé:e:

Jigsaw puzzle or colouring book; balls;r“rgila ball" puzzles;

musical instfumehts; books. Separate video tapes were made
giﬁan Abariginal and a white girl ﬁadel showing the féllaw£ng
order: the nominated jigsaw, ball, pugzlé, 1nstrument and
p;ctu:é book. The madels were the same age and from the
Same regicn as Qbservers but were unknown tg the latter.v,

They were apprgximately the same heigne and welght, looked

about 8 years old, were dressed :asually, and had no

‘ cutstahding personal features. Only one model of eaeh race

was deemed necessary (see Ereyér and Hay, 1970). The
behaviaur of the madels was»indentical in terms of method -

of entfy and exit, methad af play, ‘time spent with each

“toy, order and identity of tays chgsen, and verbaligatians.

&

Each tape lasted 7 minutes.
' The design alsa'iﬁgluded a control group who, instead
of viéwing cne of the model films, saw a 7 minute video

tape of Aborigiﬁal and white pre-school children jointly
playing on bicycles and trgllies in a pre-schaai playground,

" Girls were- assigned zandamly to vieu either the same race

madel,_different race’ madel or ;gntrgi group filmfi

SIMILARITY SET. Girls on the modeling cenditian

re:eived either ascribed similarity or dissimilar;ty

L

descriptiansaf _the medels. -Be:ause it'appeared impossible

af _ _ ,, - 12




to equate the positive or negative valence of a:tivities

found in the two quite distin;t and enormously differént,

lifestyles of the grgupﬁ, e-gg say wood gathering or food
gathering with mother vs. going shopping with mother, the

same- descriptions pointing out general similarities cr-
dissimilarities were used for Aboriginal and white observers.
These general qualities given the model were expressed in

terms of : small. community vs. big city gesidengé, small

Vvs. large school attendance, public vs. local private

transport expesriences, and enjoyment of children's

activities such as playing with same sex peers, riding
bicycles, swimming and picnicing vs. preference for adult
activities such as meetings, reading books instead of comics,
and dislike cfii;ec:eaﬁ; Questions were asked of the children
during the descriptions to e..phasize similarities and
dissimilarities,,agd to ensure that they attended to the
instructions. ..

PROCEDURE AND SCORING. Testing was carried out by

.theiwhite, female experimenter using school English in

unused classrooms at the two schools. Each child in the
médeling gcnditicns, upsn éntering, was told that she wculd

see a film of a little giril playlng with some toys and

:waulﬂ ghgn be questioned about it, but that she’wgu;dﬂbe

told some things about the 1little girl before she viewed the

- film. The similarity set was then read aﬂd'ﬁaé;féiiéﬁeé'ﬁy

the film shown on a BD;m black and white portable television

monitor. Children were seated dire:tly in frent of the -

.mcﬁ;ta: at a distance of 1m. from the screen. The tays,-

ﬂescribed earlier, were. plazed in five clusters about Em-;>



behind the child. A small table and chair were placed near
to the toys sc that childres could sit on the floor or at
the table tc do the less séréﬁuaus activities. The
experimenter sat at a sﬁall table about 1.5m. to the left
of the monitor while the videotape was in pfagress and
:rduflng the play session. At the :énglusian of the film
Aézﬁildféﬁ were instruztéd te play with the toys while the
expe:imenter p;epared her questions. The experimenter,
using a :hegk'list, then recorded each toy. played with éﬁd
the order and manner in which play pf@éé%ﬂéﬁ- After S
miﬁutes, the child was told té finish p? ;ihg and to join
the experimenter at the table. She .was then asked three

‘ecall of the model's performance:

)

gu=astions to té t her
wWhat did the little girl play with in the £ilm? What did

the little girl say? Wwas the little girl black or white?

The procedure for the control group was exactly the same

as the experimental graups, exsept that they did not reﬁeive
any similarity set instructions. Two imitatign performance
and two recall measures were derived from ths records of
observation. The first madeliné measure was the number

of model toys played with, if}espective of thé number-

of times the toy was selectéd'iﬂﬁs); The second was based on
chilldren's imitatign of the model's manner af play, with

the five most outstanding characteristics of the model's
verbal and nonverbal ﬁlay wiEﬁseaeh tﬁY’EEEEiViﬁg a score

of one, irrespective af Hhetth it c:eured with model tays

or non-model toys of the same type, and with eaah behaviaur .

beiny scored once (0225). ChildrEﬁ :e:eived a score anly

U

1f they imitated the model behavicur preci ely.

Lo
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Two measures of recall were chosen for final analysis.
They were number of model toys recalled (0-5) and number of
non-model toys volunteered (0-10). ' On the question of
verbslizations, 28 children scored 0 and 22 scored 1 out of
a possible recall score of 4 (see Breyer and May, 1970,
particulariy p.644). Only one Aboriginal child who received
the white model - dissimilar instruction recalled the race
of model incorrectly, as "half caste", |

RESULTS

Tests of comparison of the controls with separate
experimEﬁtal'Qcﬁditians, using the solution suggested by
Himmelfarb (1975) were made against the within - cell
MS error OPtalned from the one-way analysis of variance of
two :@ﬂf:@l ahd eight éxpériméﬁtal conditions. Means, SDs
and statistically reliable differences between the control
~and experim~ntal conditions according to Dunnett (1955), are
shown for the two imitation (Table 1) and tﬁa recall
(Table 2) measures. !

Insert Tables 1 and 2 aEaut here

Tablé 1 shows that, except for the condition in
which the dissimilar,‘uhite model was: viewed by the
‘Aboriginal Ehildren, all experimental canditicns diffe:ed
significantly fram the control group af similat race on
the number of model toys used during the play sessign.A For
madéi behaviéu:s imitated four of the eight treatmeﬁt{grcups
differed signifigaﬁtly from their sgspectivé :gﬁtzgiagéaups.
Data were gnalyged separately for model toys chosen '

and madel behaviaurs imitatgd using 23 factarial

i
2



analyses of varliance (race of child x race of model x
similarity set)- For model toys chosen the effect of
similarity set was reliable, F(1,40) = 4;31., b < .05.
Children who were told that the model was similar to them=
selves used significantly more model toys than those who
were told that the model was different from themselves. The
interaction between race of child and race of model was
marginally significani, F(1,40) = 3.36,p = .10. Although

not strictly appropriate here, but iﬂ view of the find‘ings

race models, tests of the race of model effect for race

of subject were performed. Aborligines used significantly
more model toys when they observed an Aboriginal model than
when they observed a white model, F(1,40) siéjzz,ig = .05,
wWhite children played with more model toys when tﬁey saw
the white model instead of the Aboriginal model but the
differénce was not significant. wWhite. :hiidfen useﬂ
Sigﬁifiiéﬁtly more model t@ys than Aboriginal children,

after viewing the white madel, F(1,40) =.4.32, P :2-05;

' For imitation of mgdel behaviaurs,‘similarity set
was again reliable, F(1,40) = 4.04 Er! .GSG and in the
expected direction. The race of abserver X race of medel4
inter‘actién was highly reliable, F(‘l y40) = 9.37, p = .01.
Aborigines imitated significantly more model béhavicu:g "
when they observed the Aboriginal model .rather than i:he
white model, E (1,40) = 8.52, p'= .01. White children

imitated more behavic:ufs péff@:‘med by the ‘white mcdel than

 did Aboriginal children, F(1,40) = 6.16, p < .05. No

other effe;ts :eached significance.

16



Similar 23 analyses of variance were performed
separately for recall of toys used by the model (toys
correctly recalled) and recall of those not usgd by the
model (errors). +White children recalled more model toys
than Abafigiﬁes, F(1,40) = 6.00, p « .05, and fewer non-
model toys than Aborigines, F (1940) = 14.64, p < .001,
Irrespective of EEEE; children volunteered significantly

fewe:-naﬂaaadelkays (made fewer errors) when the model was

described as similar rather than dissimilar; F(1,40)
8.86, p< .01, The first order interaction, race of child
x similarity set, was reliable also for non-model toys,
F(1,4C) = 7.25, p < .05. Aboriginal children under

similarity set conditions volunteered fewer nan—mcéel

tays than those under ﬂissimilarity set conditions, F(1,40)=
15.53,‘£g§ .091- ‘Aborigines made significantly more
errors than whites when viewiné the dissimilar model, F(1,40)=
21.27, p < .05, but not the similar m@delg

: ' DISCUSSION

_ When a . child mgdel—birréspective of race, is imbued
with similar characteristics and past experiences as a peer
;Eb%EEVéE, greater 1mitatian ﬂf the madel‘s behaviour accurs-
This exper;!ent,-unlike that by Bussey and Perry (i??é)’
where there was._ expligit réinfaraement of the model's and

bserver's behaviau:, defined similarity &z past enjayable
Qf :ewarding experien;es shared by the madel and abserver.
'In these circumstances, in. terms of sacial learning principles,
greater imitaticn <f the similar rather than dissimilar '

;made1 may be explained An te:ms af antieipated autccmes of



toy play, these possibly being associated expectancles of
enjoyment from toy play similar to thé model. There were also
less mistakes in fecalling the model®'s choice af toy under
similarity set anditians, indicating that children possibly

paid greater attentlon to the detailed choices of the similar

model but not the dissimilar model (Kagan, 1967, Rosekrans,
125 57; Gottfried and Katz, 1977). Similarity effects on

imitation and recall were not enhanced by model -~ observer

racial similar ity (Bussey and Perry, 1976; Gottiried and

The dzata.contain evidence for same-=race imitation
effects, Cerived frem research with two groups of children,

k H

whose cultural and fa:iél origins are decidedly different
ani whose expa:ieﬁéeslgf cross-race modeling are similarly
,limitgd; this finding is not consistent witHArésults of the
-majority of studies of American biaek anﬂ white children N
wha;shafe aspects of a common majﬂrity culture and experiensés'
-iﬁ a common s:haaling system. H@wgVEf, analysés Qf.ﬁantrasts
'1uithiﬁ the first- order effe:ts’revealed that same race
imitation effects were reliable on both imitation measures.
only for Abafigiﬁes.‘ Additionally the white model &1 licited
signifiﬁaﬂtly less imitation from Abar;ginal than from white
abservers. Thus 1t appears that same-race Imitation is a
‘salient feature of Aborigines’ but not white Australians'
behavi@ur; This is cgﬂsiEEEnE'Hithithe findings of Davidson
(1979), and knowledge of Aboriginal soclalization o
experiEﬂcess greéﬁaemphasis on abse:vatiaﬁal 1eafning styles
in traditional education; specific past histories of zantaﬂt

with Abc:iginal and white madels- and- the inappfapriateness

{_,-



©f white standards and consequences for determining
Abcriginal behaviour standards (Hamilton, 1970; Davidson,
1977). Wwhite children's behaviour; however, did not differ
slgnificantly when they viewed an Aboriginal instead of a
white model. It is difficult to imagine the kind of
reinforcement whites might have anticipated from imitating

the model uhnn she was Aboriginal. Race relations in the

whlte town are still based on the premise of white ”%,

supremacy which is firmly entrenched in the minds and

pesrs. Two levels of speculation are possible. For 7
example, white children might have set standards of sélfs

reward or have imagined that they would be vicariously

rewarded by the experimenter for perfarning better than an
Aha:igiﬁal peer, better meaning here attually doing the same thing
as the Aboriginal model as pre iseiy as possible. On

the other hand, the difference i same race imitation

between Abcrigines and Hhités may, in itself, be a2 cultural
difference, mirroring Ehé 5éle:t1ven255 of observational |

- lea arning styles in the partiaular sa;iety, and possibly

degree of in flexibility in cultural reinfarcemEﬁt histcry_

W

‘The findiﬁg that Aborigines and whites differentially

alled more accurately the behaviour of a madel said
to be similar rather than dissimilar is not inimical te this
‘latter interpretation althaugh there was no same race effect
on recall. This aspect of ﬂifferential imitatian may be

worth éxamining with other specifically non-western groups,

1

i dgs




Aberigines' recall generally was poorer than whites'. This
is a common outcome of cross-cultural studies of memory
(see Cole and Scribner, 1977). Whether it is due to
adopticn of a different answering style {see Goodnow, 1975)

or to a production deficiency (Flavell, 1970), it is

o

probably more useful in this case to adopt a relative
performance analysls suggested by Poortinga (1971) and
focus on the experimentally manipulated variables and
interaction effects rather than the absolute racial
difference. Despite these differences most groups were
remarkably accurate in remembering which toys the model
played with. In fact, there exists a possible ceiling

effect

Hhy

n recall of medel toy scores which may have

z

Q

concealed reliable results on the similarity set and

first order interactions.
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TABLE T
Means, SDs and control-treatment differences for
eight experimental and two control conditions
for number of model toys used and model behaviours

imitated.

White observers Abﬂfiginai observers

Condition X  SD Condition X 'SD

Aboriginal model Aboriginal medel
Similar (n=6) 4.00* 1.00 Similar(n=6) 4.33* 1.11
Dissimilar (n=6) 2.83* .69  Dissimilar(n=6)3.00* 1.42

wWhite model White model

Similar (n=§) 3.50° 1.61 Similar (p=6) 3.00® .58

Pissimilar(n=6) 3.83* .90 Dissimilar(n=6)2.33 .94
Control (n=6) " 1.16 .69 Control (n=6) 1.16 +69

BEHAVIOURS
Abﬂfiginal model | 7 Aboriginal model
Similar ‘ ' 7.66* 3.90 Similar = 10.33* 5,31
Dissimilar 6.00 2.08  Dissimllar 7.50 4.35
White model : , 'White model
Similar ' 8.66° 4.06 Similar 6.33 3.99
Dissimilar - 8.,16° ‘3,39 Dissimiia: 4.83 2;§5€3

Control 2.33 1.89 Control 2.323 1.11

L ]
Il

Exp. = X Cont, Sig. p ¢ .05

hd
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TABLE 2

Means and SDs for eight experimental conditions on

recall of model toys and non-model toys (errors).

Aboriginal observers

|
1<
| [w]

White observers

Condition

Conditicn

MODEL TOYS RECALLED
Aboriginal model

Aboriginal model

Similar 4.83 .35 Similar 4.83 «37

Dissimilar 4.50 .50  pissimilar 3.83 <69
: Whife mcde%

. L, .90

Similar 4.50 « 76
] 3 «37 Dissimilar 3.83 «90

FS
L]

-
o

White model
Similar

L
.
0
o

Dissimilar

' NON-MODEL _TOYS RECALLED
Aboriginal model

«50 «76

Aboriginal medel
Similar

Similar | 17«37
«33- .47 Dissimilar

Dissimilar 1.67 .75
White model

Ehite_made;
Similar

17 .37
D;ssimila: «17 «37

Similar
Dissimilar

Do
c.




