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.(2) How-do these lessons of experiencerrelate to.the" ;entfal~purpasen
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extent»da these 1essan§ faster/the capacity to learn: from future ‘}51:“
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Thefe ia 5 camman belief in the edugative value bf f;rsthand experienee.

‘“Héfsaylthinga 11Ee Ehgt was a real 1earning éxpEtience; pfaetice makea per e

anﬂ “let experience be yaur guiﬂe;

k m‘—,%,‘ =
ts’ expérience as bath the means and the canfent Qf impartant
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persrnmﬂ R fié§ +aif ¢lassroom re;

l‘:utinns._,}r.zf N ) ' T e ., -

This papaa: focuwnz In E‘fr%?e&céntriﬁdﬁiaf;”éf f‘iféii;ﬁéiﬂé:;é
, p;_e E vice leﬂéi off Tmmtalegy to teach. The d

T

Th:[s meansx that presefvice fie,

l:id:m and :aﬁtimmis éf&#fﬁrar_ds.

<. »T, set a gﬂncrete frame af fefEfem:e ‘Ear aur discusaian, we 'bégin-with

che p gervice feacher —1earning in the ;




Secﬁnd, hnw dn these 1essans uf éx— ;'

! e ‘€
En Ehe cent ai pggpﬁse Qf teachiﬂg, that is, helping pupila

ch we :all piﬁfalls.

rience relate

'\,.

ﬁieéfﬁ Ehiﬁga- ;Thifd, tn wh%t extent du theése 1essans faster the. ﬂapacity ta

! 0 . A ! " . - . : * 'L
f;earn frnm future experience?: ’,f - ;4 : ) : C . b c.
.‘/v . \ - I E , z '_,
ﬂf che aa:ial psychnlagy nf juﬂ o nt, rginfnrceméut ST
5 \ -
kg L 4

tééching gnd tea:her educgtian, and the edugated imagina=

phil p er inter—

L

in the,preser—

f_'e expéctatian that snmething will be

\

LY

d in*these different iﬁns is prnbably justified. Yet,nuﬁ all"
’+‘!

ning ig’ praéuctiv& or desirsble;' Thus the queszieﬁ of whéther w& wgnt

= - Co= ". a-i'.

future tEEEhPfEaEQ 1eatn 311 the lessnns af Experienee must be examined.

2

rviggfhtéyls‘ ly\Fielﬂ Experiéngés f ;3 o
) ] X \ BRI

g PR Every ThufsdaY\at 8‘15 g.ma, Kgfen catche 'h bus ta Gencral Sghnnl

where Ehé spends the day-in the fﬂgrth grade. Even thaugh Esren 13 ,1y~s '; .

amare, she hag alw&ys ﬁanted :a bE a tegcher becauge she Jﬂves children. <

.‘,,

Fx

' aaglhéki ferengeﬁ and generalizatians iﬁ our’ discusgian are hasgdaan the
fallnwiﬂgz Bucﬁmﬂnn & S:hwille, in'press; . .Anderson, 71981; Becker, 1972-’ .
1965; FEiﬁBn-NEﬁser, 1953 Littlei 1952 Nigbétt E Euss, 1989*'




:ngw'F;I the mﬁrning Earen

L

‘{grsders Eéﬂm; Sh% had wan;ed tﬁe child:en

"},=ihtr§d eed her ‘ap Miss Hiller, which feels a li;tle strange.

ing the Eiléntxrésding pefigd after lunch Karen tslks afliftle with the : ;'ﬁi-

“nmm‘—'— - LA S Syt

L

wnrks with Iﬂmmy n' hia gpelling list--sﬂhile the

\ .

teahhe: tuns a réadiﬁg graup, ahe hFlpE indi?iduai pupils-hith thei: aeatwotk.

At receai Karen gnes autside with the ghildren and usuall} éﬂds up playing

/ 1!

"with the Bame thtéé girls.x At lunchtimé she.swaps ExperiEﬂces wich ather

university Etudents Enralleg in the Eame intrnductary Educatian :aufse. Duf— :
5

K

téacher and then matkﬂ papers. She . .ean see that gume pupils unéerstanﬂ their

.=

wurk better thaﬁ athers. The teachét has askedvﬁaren to dﬁ ‘a bulletin buatﬂ

14 fyi Ka:en really feelg like &

e zeacher walking the elaas .Eo an& jfﬁm the 11braty--Lﬁxf_ P

;‘ recess an§ bulle 3

' EBﬁmEﬁEEti;-“

) : N ' _ =
’ aehecling_ Her judgment abauq the pupilg iﬁ®lies‘ cnmpariauﬂ with\lée past

' Ehan she*did”at th

: =
s et ¥ = E ® . =

iﬁf

sy

B "

In trying to T ke gense af her fiEst field experienge, Karen naturally

Y - -

thinks abnut haw this setzing résembles the anes she remembezs ffﬂm her own - i:]

and thﬂughts aﬁﬁu: the futu{;.ﬁ Nnt—nnly dnes Eﬁe feel that Ehey kno ma:e

ge /she alsa feeis app”” ”:, abuut whethet &PE will

‘“\'l'

kﬁﬁw engugh’tu te h the .E hildren. Yet much of what EhE Eges is fam%liar.j,

East expéfience ﬁélps*inwggkiﬂg Egnsé of spelling lists and readiﬂg ggﬁhps,

baards, seatwark and ditta aheets. Actually, her familﬂ’?' .

A 3 .

iarity with thes iassrégm pragticés gives her a feeliﬂg -of cnmpetencé.xrqi

'”fram the ather side

' iﬁgg?in thé schga dE?,g,id'ElaﬂéfDﬁm ggﬁivi: o

PO e

L= T S =L Ty

*ties have-imherent =>!iﬁﬂ'pr§§iztébl%‘ Pst!:?rﬁs. Eaught up’ in memories that help.;



her a sanse Qf what 1t wi
.gﬁ- = - oy

wbat she wants. A sense aE pgwer géts added tc :
_acting;like~a E;acher,:ﬁgré
“Shﬂuld-éhe teéehéf.ée hn s&

saives this issué will depen

i a Similarly, what Earen mgkes'cf h ‘pbs ervati@ﬂ that the ghildréﬂ diff

uﬁdEtstaqsiﬁgs and whether tea:

i \ . .
gan:e of é';ars. Ihe nbsetvati

"rélateg to te heart gf Eeaching.

g

far whst they ﬁave Iéafned Will

T'Siﬁ.‘zg it is uﬁ_l 1:; ly Ehat the hahil: of inq ;lfy'ﬁill

acquired on th jcb it ig 1mpa
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of téaching unless someane helps hér to do éér;'

;able in persanal experignge- Earen app:ﬂaches he: early ,ield Eg éfiéﬁ’

EIdeaa and images af clasgrﬁoms and tea:hers 1aid down thrﬂugh many yeats ‘ag, a

T o

\

pupil ptavidé a f;aqgwark for viewing and Etandards fcr judgiﬂg what Ehe seesv;

o

:ﬂuw.y Such frameworks will fit with so:ial traditians af teaching and sghoolﬁik

iﬁg, thex have Ehé Eelf=evidence and salidity Qf Ehﬂ ‘aken—igr=granted. .

L Fundamen 1 f V'i:classrgom 1ife, such 53 that teachers aré in Eharge

5 {'

may=1mpresg Karen, hawever, she. may fiot relate this faLt to the central taskg

3

.

without leafning ta Eeach ghildren Eamething.' Classtﬂﬂm experience in 1tse

be Eericas abaut pupil 1Esrﬂing. Gn the‘santrafy, it msy black thé leWHGE
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) etﬁéﬁ. 7

Alsn, gettiﬂg’iﬂvalved wauld keép,tili'

l'university Eiass.- His gbsgrvatinn assignment is mgant ru sEt him.apart framnw_

What is gaing gn.; The c;fldren rarely apptaagh him fgr help aﬁd the teacher  '

doeg not count on Iam srassistance_ It is Iom wha 13 the 1earnef, agd what hg

hglagy. ' He appéars ta be learniﬂg hﬂw tn
’ .

‘rom’ judgment_and at prﬂviding sﬂme gontext,fg

5‘

*

-

1 ways of seeing or is hé aequiring a Ekill



=1

In either case a. lnt depéuds on whaﬁ happens with his abservatians, both
\in the ;1aésragm and in his Eoundatiaﬂs ‘elass. Building habitual WE?E of gee=

“ing re q 8 iﬂstfugtiéﬂ and einfarcémenz. Tom will ﬂEEd help in- ghinkiﬁg

about what Ehese observations mean and what they imply for action. - He can get

that help frnm two saufces——zhe “classroom teazher and his university profes—

sor. Suppose ‘the zeachgr shows ‘Tom that she, too, iséa alassraam observer,

even though she does not have thé lﬁx;t§ of obse ving in the ?ay Tnm dges.

Suppose she talks with him about Hhét'his data may mean, gncaufsggs him to eb-.
C. ' o L ‘ S
serve Ehe same children in nonacademic activities to round out his impressions -

sf them, tells him when ‘she can afford to ébservé, and'e&flaihs,hgﬁ obgerva-

tian helps her, to decide what to do. Suppose on‘-the other hand, that %he
) /
teaeher lets Tom go about his busiﬁess withnuﬁ paying much attentiaﬁ to him, n

seems EﬂaigﬁOfE or mis the kinda of abservatioﬂal cues. hé.ia picking up, and
- 1‘-“5&,5
treacs the businesg of 1engthy ﬂa" Eaking as somehow relevant. Clearly these

- twﬂ aiternatives would communicate quite differe i>'2353ges about the role of
-—:abservatian 1n Eeaching and lé n ,g to teach. Note thatrEﬁEzgécand ~alterna-
. - - -

:,ti?g 15 liable EG reinﬁg:gg any beliefg about the ir:élévance af ac;aemi;

- F

. =

- 1earniﬂg fnr Eégghing that Tam might already hald

;:Chance alga plays;a rale. The cﬂﬂperating teacher'* cgnaeptiaﬂ aE her

S e

:Jﬁﬁtﬁzmgj include QEéetv&tiéﬁ. G:dinafily, she ﬁakes ﬁime ta azt nn thia con-“%;l

égﬁti@ﬁ; Thié'ﬁiag f nd graderg, hﬂwever, happens to be 311 nver the T

Vplaé --1lit rally, and in terms gf whaz they ﬂEEﬂ cg 1earn.> The teagher is

busy keeping Qfder whilé daing her best to diversify Eupil wgrk.r She* cannnt

give7the pupila all the fEédback she wanta, lgt alpne Epehd time ﬁitb Tam. iAf‘
Glaégraamsfafe ‘busy placeg, and Tnm EEEE that thévtéschéf:must atten& to
many-ﬁﬁingsi The Gbservatianal gkills that he*is develaping are. related to

'—'h%&piﬂg ghildren 1earn. Withﬂut tf&in*n% in haw ta "look and whaﬁ to ngtice,‘L““

: S e ..




- activities. Tom can  afford to concentrate on mastering this way of looking

priigsely because he 1s not réspansible for what gaés on. But thetre 18 a pit-

J

% =

fall. [If Tom does well in this assignment, he éi,l have the gratification of ~

a g@ﬂd grade. But this ?mmediate reward is iﬁdigenQuS'Eﬂ the university cul-

Eufe, not to the culture of schools and. Eeaching__ Thé vgry éttﬁétﬁre éf Tom's"

apart.

*‘Tﬁmlgvexﬁg:ien:e—iiiﬁéftateg‘whgt—WE_ng ‘alltng‘fﬁE‘JtWQGWGfldE’p;c—

— £

Afall_' In teaching, abservatian is a means, not an end. Ways af'seeing do

not imply ways of scting. Tgm may succeed in becgming a skiile& ﬂbserver, but

this will ﬂaé gagrantee Ehat he will kngw how ta act wisely on what he

=

nétizes_ Nor will further glassrﬂnm experiénce in iEself activate the SE—

o,

*quired Ekills in situatigns that call faf abservation_ Tam will need hélp £

K

8.4 : .
éee haw what he has 1aarnéd as a univefsity student can shape his thcught and

) ééﬁian aa_a,teachééa ‘His ﬂni?érsity iﬂEEquth may tell him thac learning to

i

look is impafcant in learning‘ta teach. Will TGE‘EQEEHEE sae absgrvatiaﬂ as a

valgable tual for the wark of tearding, or as samethiﬂg he mu E dé, this term,

¥ N = = .= .t = .

for a cuurse requirgment? S

The EWBiWthﬂE pitfsll has at le a8 twa aspects.' The norms and féw#rﬂg

assaciaté with Tom's f rmallpfafesgignsi prepafatién fit’with the academic

séEting- Dging wgll at the university b:iﬂgs immediate and highly salient .

rewards which may nnz have much to do with succesa in teachiﬂg. ‘On the gther

hgnd;-the pressurg ta adapt to the way things are in s:haals 13 great. More-~

over, this pressure will résonate with eammangenae—natiana waﬁeaghéfs gﬁd
b A )
classrooms acquifed thraugh the péfsﬂﬂal expefience af Bchﬁaliﬂg. Ganffanted

j“ﬁith Eu:h pregsufe, a:ademit—learﬁing:is—iiab13 tg evaparate, regsrdless af’ e

EN

T e
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'ics worth. Its availabilit§ in memory de Eﬂd$;§% attributions af :elevance

’anﬂ :anegtians to patticuiar instances that have persnnal meaning and felt
Eigﬁifizance. Its Evailabiliﬁy An acﬁiﬂn dépaﬂds on knnw—haw iﬁ adapting the

Vlearning to concrete situatiﬂﬂs.;:;

} Vigﬁgggeiééw P Viging Teathing - - S ) .,,;; =y

; N . - . ) : . = ) . X - . a
" It is spring. Sue'has jﬁst hegun her third=weEE,nf student teaﬂhing in a

}“rfau:th=gtade classzanm. Tadgy, shg is suppsssd ta “take gver the mgrning

frractivitieﬁ.; Sinca Sue has_ been watching_the ;eacher for the past ;wnrﬁeeks,

7 she has a gaod idea abﬂnt what “the mntniﬂg is 11&&, and that makeé her fe Elr

fai;lyrzamfaftablé_ i additi@ﬂ, the téa;her explained what lessons she .-
ghauidizgve;iand'géve Suéxéﬁe Eeacﬁér'g_guidés to follow. Thiégmarhiﬁg Sue is
.planning‘tﬁﬁﬁléjiéiﬁﬁﬁ’Says'éfﬁéfbthe geéﬁing 1;53;, ::Shé pufg the math as=
signmeﬂt on the bgatd jgst like, the teacher daes and ﬂalls the first readiug
gtgup-tﬂ the fraﬂt of the room. She cal}g on children in turn-to réad Ehe
sstgfy and Ehén,aaks the,quéséicns speliéd nut:in~thé gﬁiﬂe. Evetfﬁh ng goes -
. Emagthly aﬁd Sue thiﬁks with gome elatinn that.she can agtually teach-_ : :?;'f

Next week Sue will take over fnr the n ire day, which means . Ehat she

will alga teach spelling, sciencgg nd sn:ial studies_ Shé:plans Eﬂ'haﬁeva ;

spelling,bée for FTLday. Thisgwill'ge rate a lat of nnisy éigi;emenE;rsince

- the pupils Eﬁjéy ;Qmpeting with ea:h gzher.: Inﬁ%cience shé will teEEh a ung\s

on batt rie and bulbs that the EciEﬁtE methadg teacher ahgwed her; Ehe won~
ders how the 'c:hilfl;en ;‘;111 like disco 'ing Ehings on their own. So far she
'=Hgs nat:geen:ahy Eciénce iﬂstfuztian:in;thig clas room, but hgf gaaperatiﬂg )

z

‘;égehé:'gsid she could try out thia unit‘ Same;mavies have already been .-
ST ) b - .
ardered;fsi:gaeisl stuﬁges, so zhe day will be pfetty well filled. Sue-hgpés’ )

N
L

Ehgt=§§giggglkggp the pupils busy and thaE ahe wan'c hgvg ta digcipline




r”

anyone. She 1is eager to see if she can get through a ﬁhele dey'ee hef_eﬁn_’

The outcome will mean a lot to her. Sue stands -at the threshold of doing the -

‘work of teaching in earnest. Whatever will heig her to come out of this
* experience in one .plece will impress her as tried and trustworthy.

e

Enmmenter' -

-

So ﬁhet does i: preve if Sue can make it on ﬂhE— own in student teeehing?'

In the first pleee,'it ehewe thet she can keep the eyetem running, which 1e

1 1

how Sue baeieelly gsees her teek " She 1s _confident beeauee she knows whet hap-

‘pens in the morning. .She believes that she can step ihte the teacher's shoes

and de whaZ her Eeepefetiﬁgéteéehef.dcee. Heving chi;dren eh:ough the deily

eehedule ie, of course, part ef the Eeeeher 8 eeepeﬁeibility, but a feel

~
;teeeher elee hee Ee deeide what thet eehedule ﬁill be, hew the: ehildren eheuld

‘be gfeugedr end what eeeignmente Ee ﬁutiﬂﬁ theZEeerd— The point ie that: etu—

dent teaching occurs in somebody elee" eleee:eem, thie makes the reqniremente

_for action in studént ;eeehiﬂg fundamentally diffe:ent ffem theee thac fell on

e T £ - . o=
., the teeehe:.i , ‘ , : : 7. »
= - . . : . = . : £
: : ]

-Hekiﬁg 1t on ene 's own iﬂ etudent teeehiﬁg ie net ‘the same as’ 1eern1ng to
‘Eeeeh-_ Sue' eeﬁfiden’ ie ,’E well—feunded; she does not see eleerly thet

" the givene ernund her were ehepeﬂ and eeteb;iehed .over time eﬁd thae, ‘for. the

reel,teeeher, there ie e geed deel ef ertainty te eeﬁtenﬂ with; C}eeerpeﬁ ’

- etrueture hee to be create d, and it can teke differe f rme.} S ue’ per’bﬂel

experiences as a pupil and hef expe ifences in the field de not’ previde a teliﬁ’

able eemple ef the vefie in eleeerenm envireemente.' Whet can Ee experi—

. eﬁeed firetheed ie neeeeeerily 1imiteﬂ aﬁd’likely to be bieeed; Juetsbeeeueeg,<

experieneee seem pleu bl dnes net mean Ehey ere truetworthy.g Sue*e belief ’

thet ehe kﬂewe hew eleeereeme werk will be. diffieult te dis pel ,ll.di

Ao t ef thingefehe hee eeen and: pertieieptedzin, theee experieneee are- vivid Coa A



aﬂd%cathéitedg -Yet inferences énd geueraliza;ians ba%ed on firsthand
é%p 1 ce are frequently UﬁW§ffEE=Eﬂ or at ;east prematufé?

7 OEE can see ﬁhy Sue thinks she is ieafning to teach. . She rehearses béﬁ:
havioras that she iﬂgntifieﬁ with teachiﬁg and that\mastly are fsﬁiliar to the
class. She aﬁd Ehﬂ EgapEfatiﬂg teacﬁer will see thldren at war%, perhaps
hapﬁilf’snd_with exci&gmenz, It is gnlikely that her Qéﬂpéfatiﬂg‘tégﬁth-will
fa;l t@iécmmend héf,PEfofmaﬂEEi -Stuéenc téazhéf, ar pértigularly gsensitive i

to things that bring abéut a feeliag of - ‘Success: - Gaing Ehraugh familiar rou-

tines anﬂ being praised will produce that feeliﬁg; independent of whether
ﬁracti;’ "lead to Etudeﬂt léatning.
‘ Sue 5 cggfidence is parﬁly based on her obse rvations f; Eﬁ;s classroom.

But vivid memoriés of her cwﬁ.schaaling also help her figure out what to do
,) ) Co-
aﬁd how to str ruet ure :he ‘time’ aud aztivities- This apﬁiiéﬁ'-fﬂr 1n§taneé, EG.

‘ the‘spalliﬁg bee. ‘Teachers uften use Egmpetitinn as- an iﬁ;entive ta gét Ehil

6rén‘thféugh boring Easksi, Uﬂless Sue is helped to see Ehe pnssible loﬂgétefm

L3

consequences of such inacrugtianal strategie éishapiug pupil cancegtiﬁng af

~ the pufpnséa_gf ciassfanﬁ 1ife in terms afiféward _ex Eti’ i{ to 1earning, far'

exampleésshé=may Eﬁntinue Eb Ehiﬂk of-a spelliﬁg bee simply as é "fun thing to

s e

-~ do." If no omne requirés Sue tﬂ p:actiee making and justifying instfu::iaﬂal

: decisinns or to cnﬂsider the c@naequences af given Bgticﬂs 1n E speaifit>pfa2— :
Eica; c@ntéxt, Ehg may get :anfirmed in a view of teazhing as filling Eime,
keeping EhilﬂrEﬁ busj, pefpetuatiﬂg famili p', i ces withaut cansideriﬂg

'their conaequ nces fﬁr pupil learning, in Ehe shart Eﬂd lnng run._ Glaésfaﬁg
. Experfénce alnne, whether past .or present ggﬂﬂﬁt justify whaﬁ teachers ﬂﬁ,»
*x,’- o . -

ﬁarjteaeh teaehers ta think*abautftheir wafk.'

Sue has the 1mpres§iaﬁ, ccmman ta many teacher candidates, that Etudeﬂt 1;




bé impgrtaﬁﬁ to know what motivated Sue to tfy out the elementary ééieﬁEE:uQiﬁ

B

on batteries and bulbs. ;QSE;SgE'EZdEEiEiQﬁ impelled by 5; interest in science’

and ‘a belief that children should undergfand how' their everyday ?ﬁrl& works?

Or wids it matitazed by a desire to try out samething new and ﬂgat Cbéiﬁg -

éreativg ig a zharac;eriscii Gf student teachgrs that ﬁeachérs and EEEEhEt

EdggétﬂfséﬂfEEﬁ judgg favgrably)- The probléﬁ is fhgt the dis:avety app’ﬁ’ ch

to science teagﬁing,rests on a vieg ﬁf‘knawledgé,thac-pfesupggses,g deep

understanding of subject matter and children's learning.- Sue has never seen
the Eeacﬁer:iﬂ this‘aiassfnﬂm teach EEiEﬂEE. Has Sue'seéﬂ aﬂy demonstration

igf apen pedagagylin EciEﬂce7 Withauﬁ understanﬂiﬁg the value and limits nf

E‘mesa;ﬁg abaut,: ghe wiil have no Easis for deaiﬂing whén and hag ta inﬁervene

o 2

er to nudge ;hildfen 8 1eatning alung-

What wil;fthe Exﬁetienge be like aﬂd what will Sue- learn froa 1t? Vafiéiii

ous sggngfius sié p ,blE-!‘Ihe chiidren cauld QQQPEfEtE in this new kind of

=

learning EEtause Ehé agti?i ie arge fun, and ‘the teacﬁer gﬂuld plim nt Sue

-on hﬁ: ereatifi y. . On the other hand Sue cauld be unable ED msﬂage< handg¥ -

ﬁ;
an éiszﬁvefy 1ea:ning; and the teagher enuld be displeased with thé cammgtigﬁ

and the smqunt‘ﬂf t*ma being taken. While iE is no t cl a' fhethe§' ithgr”
. o i

szenaria wnuld prnmﬁte Eeience 1earniﬂg in Ehe pupilg, bstﬂ have potenti&l fﬁf-'

teachiﬁg Sue some things ab@ut teaghingEBif she 13 helped ta articulate the»;
1essonsfbf this expetience. JuEt ‘as the pugils must mak énse ;f theif ex—"=

l

péfiménts with batteties and'bﬁlbé, so Sue must think abaut what happens iﬂ _

felatioﬁ ta pupil 1e’rﬂing. ’Iﬁ the first gase, thig means. lcaking faf evi— ;;

£

dence of studenc 1earning: In Ehe EEEﬂnﬂ it means: figuring nut what wgnt .

wfang anci' what !:o dn a’bnut iE withaut reje:;ting Ehe whale appraach fgrever.

(While ;t may be ﬁnn gampligated now; digg ¥‘ry learningrisrvatﬁh anather »
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=

experieﬂca as a ghﬁiei ﬁhe nzeds to knaw abaut tne teacher'’s inte tiaﬁs as .
well as those af the . univergity staff. Perhaps the teacher has judged that

Sue needs a lot of gﬁiiaﬁgékas she takés over a Eln:k Qf time. SDr it may be -

Ehat the teacher iz no: much ineli ed to have hér 1 room schedule alte:ed

Eépécially at thie time of year. Has Sue been encnuraged by the university -

:WszafE to fit ﬁérself into Ehe Cea ,hef*gyéiéfall plan and ﬁrcpase mﬂstly T .
activities thaz do nut alter wﬁ W ,slgaipg gﬁiin:this'gi533réé§?’ The univer-—

sity staff reaiizeg that teacﬁerg need to keep their elassrapmg'tuﬁning and

app:egiates how. easily éver routines that have been es:ablisha ver time and

B _ i
s

with ;éfg can be'ﬁggezg : . Lo ¥

Y

This aﬁ%lysis,iiﬁugﬁfatés the “¢f§é5=§ﬁfpésé§* pitfall. The 1egitimgte

r

Aas 1abﬁ:atgrieg aud do not EBEIEEE t f rther the purposes of 1éafning to .-

L

:’Eeach;“'Almast fleces afily, the Eeagher will see the téaghét Educatian gtu=

"dent B attenticn to- the way thiﬂgs are: as praiaewcrthy.;—It 1sufun§tiaﬂal from

thfut iﬁstruttieggi ipcgfvgn:icn,

\H‘ vy,

the pﬁiﬁt nf viev f rlassraam 1ife-» Yet, w

Sue 8 adaptiveness ta thé here and .now may be dysfuné tle nal. fgr thg lang=range

purpases of Iearniﬂg to teaeh.l Leatniﬁg frum further Pxperieﬂce presupp@seg .

=5

agting with understanding. Acténding to the immediate requirements fur actian )

ERL

_in establishad Eettiﬂgs dags ﬁat faster thé capatity to. lestn frﬂm furthef ex—'g;

périencé. Hat is,@ne'gasuggegs t his taak a reliable predicta: of succeas
-abj: running one's owm glassr@asﬁ ‘for the pgr—pases of pupil leai;ni'ng- ;

= B £

Caﬂclusian

Tﬁe three vignettes illust:ate three pitfalls that must be avercame if-

ERIC
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o

learning things that are only part of the job of teéchiﬁgi Qﬁ:eighgy:bégin

teaching, Tém. Karen and Sue will quickly see that they do not .now all there

o
(74

to know about teaghing. The more seriqus problem is getting into pitfalls

or learning things that are inapprépsigte in any teaching %ituaziaﬁ and that

H] = B =

i will be reinforced on the job. The "famil;atiﬁy pltfall"-’, ses from the fact

that prospective téashers’afé no strangers to ElaSSTQQﬁSfffIhef"Eéstérlﬂs

pitfall" afiEES from the fact Ehat _teacher educatia ggé on in two distinet

. v . »’. v
!sgﬁiings and from the Iéfiaus assumptlan that makin g connections between
Lhése two erds is straightforward and can be left to the novice. The third

,;pitfaliiarlses from the fact that :lassracms are not set up far teachlﬂg .

téache%s% It's a case of being at cross purposes.

. These pi tfalls afrestwthaught,ar Eislesﬂ praspezﬁiv* tea he ‘into, be=_
<2

lieviﬁg that central aspects -of teaﬁhiﬂg have beea maste;ed aﬁd unﬂefstaﬂd -

. Pfemstur l ure comes from faqu?h¥EIEEptiGﬁE and judgmeﬂts Ehat are sup—
L] R 'y .
patted even rewarded by Erusted persnns and a Eali ,; ‘et ﬁg. _For Tﬁm,'

A

this setting is ptabably EhE university classraum- far Earen gﬁﬂ Sué, thé
elementary tlass:agm.- tht makés thEEE pEfCEPEiﬁns pitfalls is that future'
teachers get iﬁta thém withaut knawiqg it and have a hard time geEEing aut.

Wha: mgkes them even more- Ereacheraus is. that they may not Iaak like pitfalls

5

ta an 1nsidef, but rather 1ike a normal pla:e xa he. Glearly, help ffam the

Qutside is nécessary Qn bath enuﬂts*

Dvéfcgmin_g the Pitfglls e ,

The familiaf ig the fmost salient and the leagt amenahle ta inquiry;»
Qvercnming the “Eamiliarity pitfgll req i a break with the :akeﬂ fgr-

granted and a fecugniticﬂ thgt the familisr and Ehe regl rest on Eacial anﬂ='

Vmen;al ganstrugtipng.é Future teschers cannot be expected to recagnige thgt{f

ERIC
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~ data. ' ) -

-what thay'kugw abuut claasranm 1life is only pgrt of a universe of

%

passibilities_ They -need -help in geeing how theif pEfsaﬂgl higtory and exper-—

* =

k]

;ien;e of schanling influen:e their gerteptians of glasaraﬁms in a way that

mﬁkes it diffigult to appreaiate alterﬂgtives. Bath ends- and meaﬂs must be »

;ansiéered.' A largEE and more flexible vigicg ﬂeed not :esult in a rEjEEtiDE

of - :raditianal or familiar Idéag and pfactiees. There iE,-hﬂﬁEﬁEf; a big dif-

ference batween mgre habit and cugtgmary aczigu chaz is understaad and gseen in’

perspective. Furthermore, plaiﬂ t;hinking and empifieal research. do sometimes

show that traditinual“ﬁéys_af doing things are nat always sound or effe::ti\re.
Dveréamiﬁg the fam;liafity picfall Ehudiﬁ keep future tgachérs ffﬂm cnﬂfusing
what is with what can or should be, and heighten t’heir receptivity to Jew ,

Qva Treo ing the twu=war1ds pitfall“ requires §cknaﬁledgiﬂg that thg wagiﬂ

af,thaught snd the . warld of aztian are legitimatgly different. Eaeh has its

] unifyiﬁg purpases aﬂd a patential ﬁgr makiﬂg a :antributian tﬁ 1earﬂing to _—7

E N & .

_tegch;' In ﬁther ﬁﬁrds, ane does not overcome Ehe "twﬂ—wnrldg pitfgll“ by

- - =

éliminating it. The goal Qf prafessiﬂnal eduéatign ig aéting with uﬁderstand—

ing. Neither uﬂderataaﬂing nor, ectian by ltself'will suffi&e, and _belief

”;alaﬂe dgeg ngt predu:e action.. Teacher e&uaatiag studeats ﬁEEd help in. seelng

F

E how undergtgndiﬂg can’ ﬁlarify and _ shape ways Qf daing._ They alsn need in-

'Astrgétiﬂﬂ 4n judging ways af daing and in adapting them ta pafticulsr settings-

;ias well as to their own capacities-. Tgagher educatian atudents cannot be !

Expected to make the Erugial distinctinn betwgen Enlighténment and applicatianK

-

in ﬁnnsidering the uges Qf kﬁawledge in téazhiﬂg-: This ésiqhere_teaghgr edu— :

s:atr;rs must Eake reapnngibility fgr théir stuﬂents Jearning.




Eiﬂaliy, there are two ways to overcome the “cross-purpoges pi icfall.’

One Ts.ofo identify learning to teach with aigptati@n to ﬁhatéver_ﬁiéss;aam and

school setting the student teacher is placed in. The m@feidesirgblé aitefﬁa?f

=
s

tive 1s to work toward a closer fit between the purpgsegugf classroom life and

those of learning to teach. 'This would require structural and normative .

Ehanges in schools, ghaﬁges ﬁhag would enable teachers to study thé;f practice

tagether aﬂa get fewards for doing so. If schaa;s ?égamé'pléces Hhefé‘téaﬂh—
ers az well as pupils learned, then fu;ute ﬁeachéré.W§ulﬂ lea:u to teach in -
‘classrooms where their " gaﬁpétating teachers were also student of tear;hiﬁg-
- In suT:VhdariEiaiEciiﬁg, ;ﬂ’;ance aﬁd the pr ess for action would ﬁnt decide what
stut‘i’éﬁc cgaghefs _léafn. The give aﬁd take af conversation amcmg PEIED g at -
liiifféféﬂt plat;é;s in lea:ﬁing to teach wauld E’xpaﬂd the unive é f feté
aiﬁefnétives én@ overcome the ;imiks and biases of personal Expgrienge-":Thus, .
_futufé:teséiéfs wgﬁlﬂ get the mégsage ﬁhat 1eérniﬂg to te%éh iE a_ieﬁgthy, on—
"gciﬁg p;§Fé§s that atﬁéf;pgaple gére aé@ét;va pfﬁcess in- which one's own 33= 
- periences provide énly somé of ;heﬁ‘ data’, t 7
_ . . _v 4'35 _
. ) . A ' o
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