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The Sti L@uis Hétf@palitan Teagher Cente: (SLMIG) is DnE:nf s&veral

"iaf,. .
éenters funded by. the United States Department af Eduﬁatian Teacher Center-

B y o

- Efvgf_, ' Ihe ﬁajgf :hrust Qf SLHEC iE tu pruvidé cppa:tunitiés,fhf

iﬂservige educaticﬁ that are based upﬂn téaﬁher iﬂEﬂtifiEﬂ needai- The

% ~_! i

prngram has two main campanen - H inse:vite Wﬂfkghapslﬁaurses and
. / - - \ . v . : . BLH
. migigraﬂts. o R T Lt L

. IR . L . . B . N \ } "‘aé

Ihe research fggused on tha-Hinigrant Pfﬂgrﬂm which pravides sﬂall ;;
amgunts uf ‘funds- (up ta $756.D0) fgr individuals to use in dévelﬂping
gpazific Edugatiaﬂal praﬁeéks.g The impetus far the Etudy ariginated ﬁith

tha SLMEC Paligy Buar& and t:“'

ment in prcje ts Ehéy thémselvgs desigﬂ. A pfapasal Eﬁtitled Ihe St. Lauis _
+ B . - .

e stu dy Was what impac: have minigraﬂz .:

had jezt ﬂavelapersAaﬁd the eduzatianal syatems they
feprés%nt? Tha réaéafzh had. threa maja: abjaatives.' (1) to deterﬁiﬂe the f;:
impaet of paztiéiﬁ%;iﬂn in the prsgram on prﬁjéct develapers, (2) to

detgrming the impact af partiéipatian in tBEAMinigfant Prugram on systemi; g

5

innavatign and :hange, agd 63) ta develup a more basié.understandiqg '

fega:ding what/happens to p:ajegts Sfter the :nnalug%?n af funding. .

F

~‘ahjactives pramptad several faresha&awad‘pfablems" {Malinawski;'3<22)

which were initially helpful in guiding the research.' e

a : r“‘

Ethnegfaphic math@ds ware emplayed f Da*a was calle :tgd thfnugh

pattieipant nbsefvatinn,vrggarded iﬁtervigws aud éxaminatién of dacuments.

- The "triangulatian" (Densin, 1979) that re ults frgm multiplg methods -

F
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'pp edxﬁhe'resaarch cbjé:tives éutliﬁed earlier. All paftigipants gave

' théir infarméd consent and th sesrgher gave assurances that their

aﬁanymit? wnuld ‘be prutected; L Yy N

N ' ' T

The fiﬂdings are partrayed thraugh a &eszriptive narrative which

takes the fﬂrm of extended case studies and di sions of. data across the,

&9 prnjacts in the study. T%ngﬂlluwing impli ons are noted:
: ‘(1) T hezs in this s:udy develaped prajects Which~ﬁérésba§éﬂ upon uEEdS‘ a
Exprésgad at several Ievels. glsss:anm, building and dist;ict- (2) Teachers

J-fﬁut nnly desigﬁgd useful matariala and wsrksth prngrams, they Experieﬁced

if aggnad deal gf learﬁing abaut cur:iculum, publicatiaﬂ, wafking wvith athers,

= #

e is iém nting. pfﬂjettg with étu&ents and develaped ccufidence in thgmselVes
as prafeasinnalsy (3) “For - ‘many pfujégt éevelaperg, cnmpletedgprujg:ts -
prgvided a high level af satisfactign and a sense af a:camplishment which

- in turn served as a'?latfafm for fa:mulating futufe géals; (4) Teaehers
wha were invalved in curriculum develnpmgnt prﬂjeets Exhibited thé stfang
. tEﬁdEﬁzy to design materials that were graunded in the realitiéa af
quassrﬂom ins:fugtiaﬂ (i e.s néeds afid intefeatg af studEﬂts, Elassr@am
. nrganigatian that facili tes s?all group study .and individualized attentinn,
udent fgspgnsihility f 1 :ini g) .(5) Tha Iéagher Center and Hinigrant ‘!

Ca

ang:am serve as a catalyst for achér iﬂvalvemant in prajects that lead

to knawledgé of tgaching and . learﬂ%ng on the part of participanﬁs* and
(5) Prejects dgmanstrate& pasitivg iﬁpaﬁt at zlaSSfaum, huildiﬂg and school

‘dis:rigt lévéls.whigh_suggests.the hypcthégis’that teachers' an‘;pfluéﬂée
.égyséaﬁi;giﬁnavgtién éﬁa'ﬁhangelﬁhgaugh ﬁhe;; iﬂvalvgﬁgﬁ;_in éducgti§ﬁ§1 ;
L-pr@jéétsitﬁe&,.tﬁeﬁselvgs;:désign2‘ | . 1‘ _ v
'Tﬁis-fépgrc is'a:ganiséé-iﬂta fdur sectiaﬁs.. The first section

presents a context fa: the fEEEafch and briafl tes he authsr g

pgrspeztivé aud backgreund iﬁfnrﬁatian ﬂB the Hinigrsnt Prngram. ‘The ~
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setnnd seztiaﬁ describés the gfigin of tha prnblem aﬁd state EEE ijeetiv&

. ;-

va®

or the feseafgh and’ tha methadnlggy that was emplgyed._ Third Ehe

cin dings in tha farm nf des:riptive narrative and iﬁterpretatians are ;

disegsaed. Thé faurﬁh géﬂtiﬂﬁ prnvidés a suﬁﬁgry and - sketches sornie Gf the

0 ; .
;;implicatians suggested by the fiﬂﬂ%ﬁgs. - o
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SECTION I: ~ THE RESEARCH: CONTEXT ~ \ o
= L ('*- : -l o o .. . : “ _'!u * ) ) :l(i: A

=

=/ ' Teaching 1g unique. No other occupation can claim a membgfshgp
- of over.twg million college graduates and tens of thousarids with

advanced de rees. To expect teachers to contribate to the -

f their occupational knawledgé seéems ressanable' '

gﬁgi’devglupmenﬁ,
to the ézten—-that they dg, their futgre 5tanding and wark

v GHAPTER I R o
X -+ INTRODUCTION . .

. o : — V o B ‘:.Vv .
Befare jaining the S?— fouis ”éﬁfaﬁéligaﬁ”feaghgr_GenﬁégXI was a-high_,

s¢haal Bialagy teachat and science dépaftméﬁt Eﬁai:pérséﬁ: Ixﬁégan ny o

career ig Ehé EaflyAlgéﬂ's \E peri@d gharatterised by the great su;gé af
' : . ' B - S L
‘ égfficulum devélapment in scienze, ﬁathemaﬁiﬂs aﬁd aaei l Studiés-x It

‘' was during that periad that I becam& invﬂlved 1n the Hatinnal Sci&nze

M L

%

Fcundatinn summer 1ﬂstitutas lfd acadamic year study prag:ams. Thase’;

§E§periEﬂces have had lasting éffEE on mE as a scienee-eduﬂataf and how as .

rams bf@ught abaut

the Di;gztar of a Teacher Géﬁ:er; Ihcse NSF pru

gigﬁiﬁiéanﬁ changég iﬁ the way.I viéweﬂ.teaé'

ing, the ways_;;éfganised L
- { . i
far iﬂstfuﬂtian\fﬁd relatinnships with studEnts, parents and aallgagués.;

L

It was thraugh thase PchEES cfiénted pragfsﬁs that I began to s se haw

'tha :nuperativa effarts gf a ﬂiverse graup of peﬁple gguld 1éad ta impfave:

L RIS i

S

‘ments. in educatiuni;” -

:

1971,_1 became thg Ehairnersan Jof. the scienee*departmEﬂtﬁaf.a new

anen plaﬂ high szhaal. Ihe pfiﬁﬁipals and teachers wcrkad taggthé: tE>i

nceptualize a curricuium wh;gh in turn diztated the apan a:;hitectgral

5,
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' éésigﬂ." That, tan, was an. axpansive time: like thé eafly"én's.n it ﬁéé. e
during ¢hat time that the members of the Ecienae depa:tment &evelaped a o

i

plaﬂ faf j‘:nntiﬁnﬂus pragress stiéﬁée cu:riculum aﬁd sezured funds

\

(ESEA Titie III, now, IV:) to. impiément the plau._ The prajezt had a

] s

U stzang inse:viﬁe EQEPQﬁEBt cansistiﬁg primarily nf summer wnrkshnpg fgr y

: Eu::iculgm dévelapmen;_ Tha wnrkghaps hraught tagetﬁer teache:s ffam .

5éveral schaal distric ts roas - thé St. Ibuis Métrapalitan afea and

= 1

pravidad a farum far exéhanging ideas, m;ﬁy af which faund their wag intm

: the materials and - Elassraam maﬁagemént EE:ategies whfch wa:e devélaped,

%
. i -

l Ihat pragram 15 atill 1g operation, largely bgca SE ;g,ehezs racagﬂiséd-a-

:,.. - =

tive suppcrt and gat che

:d d velapéa a gfant p:gpaaal, segured adminis

-prapgaal fuﬁded. 'Th :, gssful ing of Eundg thraugh Title III

L!ﬁ
and the subsequent déVElDPmEﬂt, implementatiaﬁ and evaluatinﬁ af the

'_J - - L

prcjegt had a, ttemend@us iEPSEt on my pérsaﬂal and prafgssiaﬂal life.

—‘Thé gxperience was eha:actgri;éd b feglingg Qi pride, accnmplishméﬂt and

ﬁ;a EEﬂSE af béing Eapable af nnt ﬂﬂly idEﬁtifying*prnblams but findiﬁg f

= -

- qutiﬂﬁﬂ.:.ﬂthéfs wha wergzinvalved in the prajé:t, Especially thé core 4‘ ..

_group. at the schﬁnl had similar Expefieﬁces. o ::: Vi_v 'i. J:f'

-

. iAE the niiectar afga Teacher CEnEét I begsg to wandEf if - nu: T

Hinigrant Eragram, Which pravides an avenue fﬁr 19251 initiative in‘;
develapiﬂg aﬁd implémenting educatianalipfgjegts, ma%ghave a pntaﬁtially

milar ﬂflugngei Thus, this fesea:gh pfapasal aiied at ﬂiseavering 'iqu:

the 1mpagt nf a gmall educati@n&l g:aﬁt pragram Bﬁ the prafessianal

1ives of. teachefg, thgir zalléagu ag, studapts and-;he sch;al syStems.aff'

whichjthey are a parq. L , L i

e
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3, Ihe iﬂservice pragfam af the St. Lauis Hétfapﬂlitag Tegche
Center will,be exééuted at Ewu 1evels. Zh
f bé arganiged iﬂtn a:rivities by the’ staff nf
teacher cénter. Distriét and building spezifi: eeds Eill be
_.addressed :hraﬁgh a geries of teacher initiated. minigrants
. for: plaﬂﬂiﬁg aﬂﬁrnPETEEing tha apprapziate insarvice B
ragtivities. The teacher zentef staff. will prmvide caardinatigﬁ_ B
f:and technical aasistance to sqzh effarts (ﬂ. BD) .

{:1ap§1i§'ﬁi'n ; rms thraugh 1@231 Teachéf Cen Ef ;-7

: rep:esentatives whﬁ must sign off. ﬁgﬁggggram was stafted iﬁ 19 Sa‘iﬁ

- Tl

; ;he{ *lie? Bua:d félt this step ﬁas‘neaessary ta éﬁka*su:e that prapased,-‘

W
\ﬁw
M\

j éuld not be_ in canﬁli:t with pnliciés Within éagh district

servad hy the pragram. The prapusalskare then fnrwarded ta the Teacher

Genter Miﬂigraﬁ: Gaafdinataf whn reprnduees and sends @apies Ea members af i




iﬂiprnggsals acccf&ing Eﬂ such paints i

‘Ehe tafgét pﬂpulﬂtiﬂn, nbjectivas, :}>

,epartufé

"aaaur threa-

,V.prgviding g

-man& pragessing the final evaluatigns. ’

apenihguga, “and” thfaugh_‘
authnra.h Gﬂpies’af 1lf}"
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- zopies af minig:ant pfaduets.”

o

re:eiveg ﬁail aﬁd telephane requests (1acal reginnal, natianal) far -

u

These are sapplied fq:r Ehe :Qsts af xeraxing

i

Y . : T L . !
The Hiﬂigfant Eregram pravides up,ta $75D.DD far appraved p:ﬂjet

a’ mailiﬁg. “‘r,if¥'" ,i:ift'.-ﬁ;ﬁ,j‘vr.,,_”";, *9ﬁ ';;}i‘1,~'5=51j151g:1"

‘E;Z,Lear o Eswgi;:g?f s i,il; ‘was’

for a :apj of lﬁie

other informa ian;_-g
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B T  SECTION. IT: AN APPROACH TO THE STUDY
R GFAIEAGEREITERPRDG‘RAH

The general pnint 13 that the prablems are all araundi ‘pas
gﬁ by the investigator’ in vaf?ing -guises; anﬂ mns:ly -nead Qﬂl?
n .ta be: recagﬂized fargEheir passibilities (Smith 15?8, p.'BEST

Ty

:?:gfeatET invﬁlvemeut in the cufficulum ﬂevelnpmgnt prmcess._ Devan ;

= . §

ihelp :bild:en lea;n;x When :éaghers became invalvéd in the davelapmens ‘:;:’
Qf their Bwn curriﬁula thE? vary fra ftheir traditinnal rulg as cnnsumers o

hat Ethéfs praduze and gént:gl CHnuse, 19745g5§f35ﬂn, 1971) Fullan-;vb'

E-;C1972) believes that téachers gte mn:g ant ;ﬁ use’ Ehe materials Ehey

-s

lthemselveg have helped tg devélup, a view which tenda Ea ba :anfifme& by

Y

" ;,{Bafman and HbLaughlin (1 }7},:7:_::

*meﬁt (Hause, 1974) Lipham (19§§) has ﬂbsgrved that iﬂ fEEiStiﬂg innn— 5{

str ts:s; eaehers Experientg a- dEEliﬂé

; valued :haracteristigs ef r-idgﬁtitiesgéé teac hers. - _'~%  -

W ©

d




:ulum d%velnpment
1mary ,unctinns‘a the :eagher (dfe

- In the ﬁast geuéral sease,

the prabiem is wha: impact have minigrant

dévelapera and the eduzatiﬂnal aystgms af whieh

J”,_they afe:a pazt? Ihe _uthar wag ﬁﬂtxmerely in:erésted in’

praducts ar pf@éesses préduzéd and

the kinds af -

Eheif u:iligatian,

but alsn iu thE‘z
impagt af the pragram which cauld be repurted at one

In ga:h nf these.pfnj i
) of time ﬂevelnping ma
" . . .:Thessa materi

ts, the staff
arials. ‘to.
als were dgvelspeﬂ £
gﬂmmercially

5pent a- subst
use in the project
rom. sc:atzh OTF put
develapad matefials.

autial amount o A
classrooms, - LA
tagather

Alth@ugh these

fram bita%af

L




“to Ehe Hinigrant P:agram.

(1975; ftavidés the facus., e

';a:ti —Eies were uﬁéartakEﬁ Eeaauae thé staff felc it S
i ::couldn't la:até commercial materials, we believe that the
- " real- caﬂtfibutian wasg psychalagical-;pravidiﬁg the staff
with a sense of iﬁVﬂlvement and matual support. ‘Working -
ftagether to” devglap materials for the: pruject gave the staff
: a SEEBEJﬂf pfiﬂé in its own accamplishmenzg, : sense»af,
R aﬁnerahip in' the p ject, an appartuﬂity ta =
fﬁthe caﬂeépts which

:ftea her and pfﬂvided a sense af‘ p:ﬂfess paiisﬁ Vand o
-caape:atiﬂn not usually available in the sﬁhagl setting
”(Vbl III PP . 11—12) S e

¥

'__The authgr was alsahintfigued by ‘a @ ?-er ﬂf ché: isaues relativefta

'r_fic:) which maﬂ be 1131;54

ﬁ . .
J frgm Be:man and HcLaughlin

e O i .',,';/,; 4 e ’,;‘ T .,...:L, e
',iThe sanial aﬂd peer climate of the’ sghaal helps to dEEEfmiﬂE
. project success. For change to- be' "visible,' 1t has to have
- had a faifly dramatic and widespread impact on the Eéhﬂﬂl.i~
-. But. these prjEEES ‘had:- other. impazts which, although not-
‘visible, may in the. aggregate be ‘as impartant. -Firat, there.’,
is the phenﬂmenan of thg isolated ,teacher. who, alone amgng*"'
. that ‘school's staff, was" afféc:eﬁ ‘did change," ‘and will™
persiat in that change;; In- almast every achool we visited
there was at least one teacher who signifi:antly departed ‘-
. from that‘g;hnalxﬁ norms and enpacted a large portion of the L
project's techniquea; Such 'lﬂners havé a difficult role f;_* -
R - sustain,_but they ﬁere an impﬂftaﬁt paft of: theApfaje:t 5:
‘_f«accaﬁplishments (Vbig III,. p. 47). = ’{ €

’Q

:};g",

2. 3 b é,gti:rgs ,

:This feseaf:h on the Hinig;ant Pragram had :hree majgf abje:tiv

.. 1. To determiﬁe the impaﬁt af pazticip ,i,n~i the Minigrant '
L 'Pr@gfam on prﬂje¢t develapers. o o : . o

2. Ia dgtarming the’ impazt of participatian in the Minigrant
L Erﬁgram on systamic innavatian and :hangé.'

. ’ - .
. 3. To dévélap a more basic understaﬂding regarding what ha ppgﬁs
Lo to pfnjer_'ts after the canclusian ‘of fu’nding. ' '

S




rceived abiiity to selve 1cga1 edi,atigﬂai{§rnblems?

,,>minigrant fe:ipients Experienced changes iﬁ agti
-t ward :hildren, cnlleagnes and’ tgaehing? ST ~_/ -
Tthere a "rippie effggt“"db miﬁigrant participantg
én:e ﬂthéfs :a partieipate in. the Pragram?

uppafted innovation anﬂ»change at ‘the’ indivi}", b
aﬁd:district 13?21? . -

7 speaking, they pgint ta SntEEEﬂéﬂtg and ﬁangequenaes meffate&-by a.

edugatianal grant pragramu '{:':A. .o ,i  ;:l:“"fi

‘f 2 4 Défigitiﬂns

' Ihe precgaing dis:ugsian use

"ave miﬂigrant reciﬂiénts undé:ggnerchanges ig;;heir own.

-

éztent has the Hiﬂigraﬂt Pfsgram eneauraged inrf' ,

““f The Hinigrant Pfagfam was disggssed at - same 1ength earlier in, ﬁhig

] :.Q #

.paper. Th pr g;amiis one. Element af the St. Lcuis Héﬁrapalitan Teaeherr

: ééﬁtgr;_ Hiﬂigraﬂts pfpvidg up tn $7SD.DE férg jeatg prapaséd by a

divg:sity af edueaﬁianal persannel. Ihe funds can be ugad far develgpiﬁg

:_zufficulum or plgns faf'specific staff develapment pragrams Prajects are .

L

fundeﬂ on . a aamﬁetitive; asis with the Hiﬁig:ant Screening Gammittee

= . =

gerving asrthé primar? &e;isian making gIQHP’fﬂf:fugd%d‘PIﬁjEEtS-:

A% B
ot

The. -




\f Camnitteg is staffed by teachér ;epfesentiﬁives ffaﬁ schaal &is%zicts in

- the sur_rc causaftim- B L SIS PR

s x

-

'?in suzh waya sa ‘as ta Ezér: farces an eaeh ather CShartley, 1?59),P A*"'

'fnr:e cnuld Ee thnught af as a push ot pull on an abﬁeat Hhiah tenﬂs ta

"5:hangé iﬁs mﬂtian. The change ﬁay rgsult in inereased or, decreased speed '

- ke

l-far deviatiﬂn of the abjeat alang its ?ath (Sienka, 195&). Eﬂwéver ; é’f

i o-

1,Vzufriaulum praducta af PIGEES%EE they davelap, ,,;f;,ﬁﬁ;f,fﬂiiga

; :
d ériptars qf impazt ﬁhi:h a:e helpful to, the d

=

'definitian, ‘These in:luﬂe thg dagreg tg which changes ‘are. braught abaut

amgng pa;ticipaﬂts (i_e., Eeacherg, principals, children) gnd insgitutiﬂnsi

;1pfﬂjEEEg. Hbfe spezifiﬂally thesa zhaﬂges iﬁcludai (1) the impaftanae gf:_

i \ B
that pafti;;pants aﬁtach tn being able to develap their“hwa materialg,

-CZ) _the. henefits aeeruing to building and- dist:ict units as-a- fegult af

“p iﬂipant iﬂVﬂlvEméﬂt iﬁ ﬁhe develcpmeat af ﬂrnjezts, (3) al f;tian
e 7 N
nf attitudes as a- fegult of invglvement in d, tianal pf@jéctg,

willingness to share déa gd CE) the dgg:ga_ta ghigh Pfﬁje;ﬁs are

implemented and Q@ﬂtiﬂuéﬂi

. The . fgderal régulatigns fur thé Taagher Gente: pragram allawad far

a wide raﬂge ﬂf participaﬁts., Participatian in the Hinigran P ogram isi

npéﬁ to a variety gf ‘personne whigh in this paper, are feferred EQ as -

*fiIn the physieal s&iences, pafticleg are kﬂﬂwn tﬂ inté:aﬂt ﬂith eaﬂ%?athér ’

'ﬁ' Impagt enuld be defined ag ‘a callisian cammunicating faree" b: the."

farce whi:h fesults frnm Ehe iﬁteragﬁinn cf twn or mﬂre abjegts ar events.gl

1;partigles aﬁd abjézts are far remgvea fram a discussian Ef aducatafs and B

'(i-e., building, distrigt, eammunity) within fédérally funded changa agent f



: 5devélqpergi>‘ Qligy Bﬂard plsceﬂ‘its émphasis §ﬁ EEé.ﬁ§éﬁ£ég§f‘;

:Ehe pfajeztp; must have same pateﬂﬁi&l EEﬂefiE far §3§ﬂ3ﬁts) f&Eth

than a. deline ziaﬂ af th ki'ds af par;;gipaﬁts Eha; gauld use the Hiuii"if

ﬂ

grant Efggram. AftEf twn yea;g af pragfam aperatiaﬂ, Ehe typical users

have EEEﬂ élass:cnm Eeacherg, p:iﬂ;ipals, district tufriﬂulum Eangultants,r

S

guidance :uunselafs anﬂ librarians. Amnng these it was classraam f‘

!teazhers that farmed thE majﬂrity,

= B

Pfaject develgpefs are thase parti:iﬁsnts whn-take direat iniziative -

-

in preparing ;he miﬂigrant'prnpnsal aﬁd assume th

\ épansibility far

pfﬁjaét maﬁagemegt..__:;f;;fXE 1}_;>ff:f; {',,5 - if f f j{;,iﬁf”~l;;V

is thaught to be mﬁré efficaciaus in aaﬁamplishiﬂg.,he gaals af a sys;em"
(Hiles, 1954, p. 1&) Hilég defiges ;hange as an alte:atian incgaals,,';-

st:ucture or - pfﬂEéSSEE af a Eygtem beﬁween Eime one ané tiﬁe twu

:t' 5'5'”51 'Stacement : “’;’ . ;,

'i

Métrnpnlitan Teacher Center Paliéy Eaa:d whn wanted to- unde:atand haw Ehe ‘

gpregfaﬁ hag affected ?g iriﬁants- The Pality Bagfd viewed thé iﬁvéstiga— .

s Eian as iﬁpértant to £;E fu:ufe design or :edesign af the prﬂgram. cher

: teacher eenters or ins i' i@ng inte:estea in atarting small gducatianal

grant pfagrams wil, E a 13 to. use the findiﬂgs ta désign agd diregt thaif”

own. Effafts. JSi'GGliéig:”:gts institutiaﬂs af higher eduzatiaﬁ, spate-;?:é"
'iggeﬁeiésg :ﬁé rggiunal labn:atgries may find,the_study useful to the '

desigﬁ af staff develnpmgnt prggraﬁs at mulﬁigle‘lévelsi In the b:aadésﬁs

VAsensei hé feaeareh is seen as a cautribu ion to tﬁé!iiteraturé related |

,-tu thé invﬂlvament of teachers. in innavatian aﬁd ﬂhange withiﬂ edu:sfiénali

' ﬂrgaﬁigatiéns (Safasaﬁ; 1§?l;kE§use, 19?&;.Be;mang 1975) and-the schémas :

TR

ERIC

Aruitoxt provided by Eic:
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- “of those imvolved in.

developtng and implementing e’:ii;}:;gtiﬂféi Pprojects
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@AEIER II,I-, ;:{

Umcmmc;f L s

?  . '1 >7‘ *.5' : _3.1 7HEthDds‘and‘PfDEEﬂufE§ o &

Betwaen Januafy 1 1973 and Dctaber 1, 198@ 84 minigrant E?Dje.,*f

. =

fuﬁded Ey SLHTC. Pfﬁje:t tapics rapresentad a- divefgity af :cntent and ;fét

msth 1angﬂage a:ts and strategies f 'fteam Building, class;aam manage— SN

ment aﬁd iden;ificatian af zammunitYVTEsaurees. Prajegts have .come :fnm‘

all 1evela (i;e-, centrai cffige, high s:hnﬂl juﬁiﬁf h;gh schnul

i

elgmentgry) and - a variety af—:ales (1.&., classraam teaeher, prin:ipal

7vspecia1 educatat, 1ibrafian, couﬂselar, distria; :urfi:ulum :aﬁsultan )i

It. was the diversit? of praje¢ts, pafticipantsxand levels that madé the

= pfﬂgrsm at-the same time sa in te ﬁ;gg_in te;ms afrinquiry,aﬂd ;hgllé;g ﬂér

) iﬂ_EEIﬁE af methadalagy; .

Some signifieaﬁt mﬁthudalagical questiﬂns ware pased by the diverse

natufe of the minigfan: prajezts. Haw daes one ga abaut cgllezting dat’;”f
Ehgt will 1eaﬂ to the aehievgment of abjactives far thé study af the *5;'E"f'

Higigfagt Prugram? What kinﬂs af meﬁhnds are. useful ta the devalapmént af f

- thea;y’that'fits the- Eiﬂigran: Pfagram? Pfajegts “vary aggﬁzding tﬂ
individual and schaal—based needs, gaalg, implementatian settiﬂgs and; j>;'7{
ariqf' G' omic ganzext : What safts af methads will. allaw faf the -
disznvery af multiple va:iables? What kinds af‘méthads will 133&723 a
more holistic understanding nf tha imPact af the Hiﬁigraﬁ: Prsgfaﬁ? '
‘These questigns suggestad a ﬁEEdvfpf clgge invalvamentvw;th pgajéét;f



evelﬂPEfs and athers iﬁvalved in minigraﬂ: pf@jacts. »Parﬁi;ipant"

‘}ébséfﬁa

in”a vafiety ﬂf settiqgs meith & Egi:h 1971 Pahiand, 197u Smith & o ,::f

- m
a

i.-he aEESﬂ EESign, aaﬂtral, manipuiate or - Ehaﬂgg gnything_ Vi’qugjiﬁ
. --Ultimately. hE iz - a nnﬁiﬁtEffaring absefver ‘and ‘a gaod I
:'frepartef (p.h 13). ST L v

DD haura jere 1agged in the Bzu&y af 49 miﬁigrant pfaje:ts ;;

,i{iﬂbréethagty

as a pafticipant gbserver betwegg September 1 1950 and Juné 1 1981.,{’;

Pafticipant gbaérvatiaus accurréd in such setti g5~as glassraaﬁ3§ resauféé"'

i"fagms, the Eammunity or teagher cente:,AHﬁarEver *’aie:: activi;iﬁs were L
r’develaped and implementeﬂ.' Pigld cand summary fnotes. and spur of. thé mnmgnt

enbse:vstians pr@vided the data base fram abse:vatignal settiﬁgsi_ﬂ¥v‘

Iﬂt rviéﬁs with PIEjEEt devalape;s were alsa used 1n building the’

. data base.; Hinetyaaﬂe persané we;e iﬂtervigqu invalviﬁgrappfcziﬁaﬁely

?D haurs af interviev timg CSeptémba: 1 1980—Juﬂe 1 1981) Interviews,

fﬂlafgély semi-structured CHertgn'-1955) include& bfief canversatians and ”f;:y

vmﬂre length? talks with'thase,invﬁlved in miﬁigfant prﬂjeats.r In mgst C i

L T =¥

AEases, interviews wera tapé fecafded aﬂd tfaﬂslated inta marg than 300 . q T

apagés of ::anscripts Whiﬂh pfavided aﬂ impartan: data saurza. -The—
;"fareshadawed prnblgms" 1i$téd earlier pravided the Eapia araas fnr fj*
:iﬂitial interviev qugstians._ Within Ehé framewark cf iﬂitial questiana
fthé fEEEEEQhEI was alert ta new di:ectians suggested by the intarview
}Situatians_ _;."“FJI'f;f - =;'i, , 7v . ‘ \: _:'r v.Li R 2,{,_
| ;nvadd;tiéﬁiéa.éﬁggi?atiéﬂsfgﬂd iﬁté¥%iéﬁé,Vé.ﬁa;iétf of'd@éﬁmeﬁﬁé' o

b *




g h;appraagh;“.ﬂe;_;f

¥

ffnm the use af multiplé datg saurees wag vieweﬂ 88 a’ EEEp,tﬂwaIﬂ:gféq er

o S et Ll
acg'r y iﬂ thé afgani;afinn af data ana pfesegﬁatian af the events under

: -EaﬁevEf,fane dnes nnt emplay fieid study methads withnut same sa:t :

”f; gf systematic planning as ta ;heir utilisaticﬂ. Diasing (1971} autliﬁes .:i%f

several steps which were useful ta the implEﬁentaEian of a ease gtudy

_Qf nraparatian, (2) gcﬁivities iﬂ the field
(3) discavery and iﬂtéfﬁ" tatian af thEﬁEE, (6) cliﬂi:al evidegce, vf _;;Lf--

(5) bﬁilding a mﬂdEl (E) ezplauatiﬂns, and (7) repaftiﬁg as one way to: ;'

o eancéptualize the Eask sequente. Basic tﬂ Ehese steps ia the impgrtanzé s

assaﬁiated With Pfiﬂr preparatian iﬂcluding Ehe aﬂthrapalagical impgrtange o

af kﬂawing tha "lacal 1anguage and soci al/pnlitizal clima;e., As a ";f

'. pafticipant abserver this 15 ka? to suzcessful Eﬂtr? to. fielé study

=

situatiang.u

5 emphasises the imgaftange Gf p:iar thaught regafding ﬁhe 1@:&1 Eulture as,_“

1

;an ante:edent ta the a:geptange af the researcher EY the lacal cﬁmmunity;ﬁ*"

" ‘This has alsa Eeeﬁ damon d,b? a numher of athers (Whyte, 1943‘

':BEEEEI et al-, 1951< Hamaﬂs, 1959)., Siﬁce the feseat;het had a high la?el

V1was not prablem- The Efaad gaa; af the :esearch was nat just a ;@i

=

:af iﬂﬁﬂlvément in distfiqts servgd by the ante: enEry ta field stud? sites

j@utnalistic descriptieﬁ," buz algn the gene:atiaﬂ af " ﬂ?irigal

fapasitiqns" (Zelditch, 1952) and, "graundé theary"’(Glasar & Stfaug,'
P

3,’-1231? Am.



' pracsss sill bs snsthsr pspsr svsilsbls ianuns, IESZ:

4

ths thsughts, insights sﬂd sugg 7 s 8 sf sthsrs i s;sstsﬂ in Ehs

themss ﬁhish hsvs smsrgsd,frsm this initisl sffsrt;f-hf

B i

'ﬂsiis;i-?"

Ssmpliﬂg tsshsiq ues f psrgisipsst sbssfvstisn studiss srs not- wsll N

e

. A g :
dsvslspsd. Eswsvsr, Hslinswski's (1923) sstisﬂ sf "hsiﬁg s:suﬁd fsr ths -

svsnss sf svsryﬂsy lifs snd Glsssr sﬂd Strsus s (1967) csﬂsspt sf f-; -

"thssfsticsl ssmplisg give hslpfui difsstisﬁ;' Hsrs T

Pahlssd (1974) dsfivsd a msthsd sf "dsssriptivs ssmpliﬁg Ehish ths 2 .
hss fsuﬂd ussful in guiding ths sslss i,n_sf rsss fEh situstisﬁs 4n this.j
L stﬁdyi It is simils: to ths 'stratified random’ ssmplisg" Esshniqus e

dsscribsd by Ksrlingsr C1973) o f;;_ " ;.f;/,

Ihs suthsr sslsstsd thrss prujscts sn Ehs basis sf uﬂiqus fssturss
7 sssh sffsfsd to the gfsstsr undsrstsndisg of impsst discussed ssrlisr.

One prsjsst fssussd sn surris svslsp t st Ehs juﬁisr high sshsol

level. snd iﬁvslvsd a first yss ‘te shst, Ano: hsf pfsjsst,ssﬁssrnsd itsslfi
with a strsss prsblsm within a sshssl distrist wﬁish fssultsd in ths- -

g nisstisn sf a strsss msssgsmsst pfsgfsm. Ths third‘prsjsst ssnts:sd

sn a tssshsf sith a highly psrssnsl set. sf smstiussl sanssfﬂs ;hst fscsi sd .
srsstivs sxp:sssisn thrsugh prsjsst sﬂ dssth snd dying.? Ihs Eh;ss

prsjssts are. gsssrslly fsprsssntstivs of the kiﬂds of prsjsscs in ths o

1stgsr grsup (i.s., cufriculum ﬂsvslspmsﬂt, wsrkshsps, ete. ) snd sdusstisnsl :

«




F

”nprajegts with an av ragg award af 5523 ll per praject. Aithaugh one persaﬂ e
-was fecﬂgniggd as the priﬁzipal authgiﬁaf each pfaje:t, a- tatal af 269 T
: i,d,viduals (teaghérs, pfiggipals, etc ) were invalved;; This bfeaks dawn

Qré cost of . 5121 35 Péf pafticip"t;A These 49 praje:ts affezted (either =

. ‘”

_vdifectiy or indireatly) mnré than 17 DDD students ﬂizh a :ast pe; stud

::*ﬁf'$1-57- When thage data sfe :ﬂﬂaidereﬂ within the cantext uf impaﬂt

’.diEEUSSEd 1, ter- in the paper the reader will be able to farm aﬂ apprax—

’:{vimatian af EEEE’EEfEEtiV ane f,f he 49 prajegts under studyfi

L

. < R

Tommr



Average Ayard Per Pfaject 'Af‘ e A,':”Ml;f:f ;A_, *"$§2Q-&lrﬁﬁ x:
Humbe: of Partici ai”g  ;7Af o _i ~Aif,7A'L DR ‘ _"hg -

Dire; ly Invalved

Ayérage Cast“?er Pafti:ipant

» !mhér of 5 ﬁéé?;@tg ;;és;iés;ﬁgﬁi o

*Data retrievéﬂ ffam prapasalg aﬂd pr ce di g of thérﬂin%gfaﬁt )
Scfeening Committee - - . - ... ... .. Dl 1355 =—:Ti."f*. t1 3;w

=




" user and a complete fevEfssl “of ‘the directian af iﬁfluenne nf
~the pfaﬂess af educatianal ehange (Fullan, 1972 p. 31)

.f ' _ h& 1"iﬁ;§§§ﬁ"i"’

As the stuﬂy af the 49 praje s pfég ssed the authar béesme canfrnﬁted

ﬁith the prablem af haw to- afganize and p

théﬁes_whiah began to emgrge; In one sense, it EPPEEEEd ;hat the selectiaﬂ

,jla af Ehe 49 prﬂjects far mﬂre iﬂtEEEiVE réﬁartiﬂg

”seamgd advisable;, This appfaaah wauld have Ehe advantaga af placing eath

-Pféjééﬁ ﬁithin'aftantext of 1@;31 caﬂ&itians, fafzes and eventg whizh wauld '

1make the readar 5 iﬁtéfprétatiﬂn af daﬁa mn:e salieat. :The\ﬂthe:xeptiaﬂ <

R eaﬁmgﬁ and igdiviaual tfaits af thg 1a:gaf g:aup af p:aje:ts and authars.:ﬁ

-}This has a&vantages in Ehat a bfaade et Ef pfujecta can EE used ta '

; develnp the desgriﬁiivé nafrative and in tufﬂ, add tﬁ the genefali;ability .

of ths data.‘ The argaﬁizaticn af this SEGEH n f the paper was difficult o

‘

iibe:ause bath ehai;es appeafédfta have'mgriti In the final analysis,vﬁfrfﬁwif

'*the authaf attampted to’ cﬂmhiné bath apprﬂa:hés.- TthE pfﬂjéﬂts waré

élé;téﬂ; on Ehé basis af feaaaﬁs.given éarlier, fﬁ: more éztensive ’

cfting and inte:pretatian.- Tha three extended zaseg ‘are presented ’

szirat in the belief that the reader will begiz to gnderstand thg arigiﬂs )

Lt

T 1 I

W




: Fallaﬁing the dESﬂriptiﬂﬂ and iﬂﬁerpretatian of thé Egtended caseg.
'7‘the authq: utili:es tha bfaadgr set af pfajecfs tc dévelap themes which

¥lemergeﬂ ac st :asas.: These inglude the kinds ﬁf needs which wefg f‘jzfi'

ed and arganised inta minigrant prnpnsala. Dthef themes include n

. :ertain items fepéfteﬂ at :h 'ﬁe TSC aalfpsychalagigal level. These includeii

. satisfactinn,

:::the mntivatiaﬂal aspects, ezﬁansign af persanal 5ch me

";;reccgﬂitian, prafessianalism and netwarking af sharing cf pfaject

' 7;materia15.‘ Ihe authﬂr alsa devates ‘attention to the impact of minigfaﬁt:”:

,Eythe 1evel af the student.%;m;f;”hi

VThE ﬂaf:ative descripzian nf the thzee prajécts aud che braa&er

=

i disc:uEsiaﬂ af themes g:awiﬂg au: af tha 1argar saﬁplé Will be used tnv

stketch some tentative Ehoughts regsrdiﬂg the invalvement of teachers

?aﬁd ather Educatianal ;ales in smsll edueatianal gran: pf@gfamg

',j’iqiifichrggmiﬂ Qn—thé—an Streés":

i For ygars, the Iamiesgn Schsal Distriet had been a: typieal wﬁité ,’

. middle class suburban cammunity wi:h a Etable resideat papulation; A§~

"_nne time, :he distriet baasted the éc highest salary schedulé in the

,"! S e I .

‘area. and was a regngﬂisgd leadaf in quality gducatianal pfngfaﬁs - Enwavér:jg
,the szheol pnpulatian began tg ghaﬁge in I%ﬁEﬂt yea:s with the Emigratian |
Eicf Black familiés frgm the nearEy gity. Th31ﬂistrigt ;ﬁda%ﬂl? fnund itgelf
Adgaliﬁg with Ehé flight af its Ziﬁ’white papulatinn, atudeﬁts with . 7
_differeat Sgcial Eﬁ@tinnal aﬂd edueatianal naéds; a R I.F. palicy to - ;

Zaﬂc mmgdaté Ehe declipe in éﬂfallment, and 8 finanaial bage that was .

. 4
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"schanl;-,Iz HEE thraugh thase- ,-‘ agi

-VEﬂd se:iausﬂesg af the prablem;.'

= =T : = B =

) Jeri Lanéfug was direg iﬁ s federal prcj ét in the Jamiesan Sﬁhaal

:msnagement wufkshap- Je:i begame a; re. af the need far the -PT j :>duriﬁg

za'infarmal zanve:satians Hith teachers wha drapped b? her aff 7 E the high

she begaﬁ to’ 8see Ehe depth

’ .,-Iha year we wroté that omne...was the year that the distriﬁﬁ,h"
" first went into a R. I. .F. policy. Word was out there was going
‘to be- cuts...ThEY had a sigﬂifi:snt :hange in the papulatian :
they were. dealing ﬁith.; There was a raclal changé in the
"eaﬁmuniﬁy._ Therée was.also a change.in the academic level and
interest. - 'They (téachers) were Impatient with students that.
-they were- Eeaﬁhing. _It.had a real profound effect on these
~~f?'tea2§erg.i.They ‘were-us to: teaahing nice, middle-cldss;
: :ﬂliege prep type. students; All 6f a suﬂden, they were dealiﬁg
. with kids who couldn't read, kids that ‘weren't interested in
hisﬁnfy, kids that were &galiﬂg dope...Il really think that they .
were in a state af almost’ profeasional ‘shock. The morale just R
- went right down.  People were quitting,...desperately looking R
for.jobs. They. ﬁnuldn't talk to each other.  The faculty. startédf
. £o fragment. You saw a lot of isolationism, almost as a.. T L
'_praﬁe:tive devisé (jeri,Landrﬁm, Taped Iﬂtefvieﬁ, 4/2/81) S

The federai prﬁjegt Jeri diregted was suppcs help teachers to ﬁake

changes in insﬁ:ugtiﬂnal tEEhﬂiqﬂEs that wuuld help them mﬂeﬁi%ie demands

xaf thé Ehsﬂging cliEﬂtele.l J ri decided that Ehis effa _nE gaing

to Eé uce aful unless the amatians e&pressed by the staff ;Quld be -

“dealt wieh firse.

W%

5 - .

._.Sa that's why the . stréss maﬁagemgnt idea came up. It was'
. vncalized to me as a need by many individual ataff members...
- they would always say, don' t tell anybody I feel this. way,
but I really feel like I can't keep going...I1'm having these
stomach aches, I'm throwing up on Monday ‘mornings...but ‘they
. . werae real afraid £o0 admit.it because they were afraid they .
f‘ . would 1ase their jabs CJeri Laﬂdfuﬁi Taped Iﬂterview, 4/2/81), A

As the diréﬁtar af aﬁiadjunct fgde;al p;aject, Jeri hsd thé latitudE"b'

.

Y
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“on Hhat was ﬁeeded. The next sﬁEp

is and things jugt ‘aren't gaiﬂg very well. - And béfare yau e
‘knaw it, you've got a Jot of-: negative feedback and 1it's"
‘hard to turm it arnund.. So_rathér. than do that...I guéss )
adme. people think you're better off preventing that kind -
_of gession and that kind of ,alk (Dr. John Eeal Taped ’

n_Interview, 4/33/31)”~~wuqfﬁ

This vieepaiﬁt Ea? have had same justificatiﬂn-in Ehat an?time yuu ?:'

_allﬁﬁ teazhers to’ gaﬁ tngetﬁezrand talk abau; prablems in th 'district,

’ théy bacame more uniteﬂ anﬂ tha; can have an impaﬂt in terms af days of .

- caﬂ:erﬁ,_gtfikes, etﬁ._ Tn fazt, a day af zancern was helé iﬂ the spring

" of 1979 as a reagtian to the schﬁal baard'* galary p:apasal aﬁd R I. F.;_

,paliﬂy. Ihis may have influenced the administra:ive vigwpaiﬁt on stress

u

‘mgnagegent pragrams_, However,’
“and EiIIF—Vpaliéiesf they igre.alsp ggpressigg feelings“felated to tha

. racial :haﬁges in the dist:igt E;ﬁ how thisj:elatgd-ﬁg teaching and ;heif

;_parsanal lives. - i - Al:  ‘ f . Y

: ...We have aefinitely gnne thfcugh a t:ansitian in just ‘the
‘time I have been here. At the time I started. in '69, there

~ were five blacks and now there are 49%. So we've had some

. beard.of educatian/ﬁeaahgr..iprablems with Eegatiationsi..
‘We had 45 I beliave on the faculty and 15 of them left that

o year. Some of them left without jobs...I think that's
... contagious. One of. the teachers had drawn a cartoon ﬁherg _
people were diving off the boat and as other people quit, they
;' added names to that (Beth Lindall Iaped Iﬁtérviéw, 5/8/81). S

-...WE had some prablems with black White studeat relatiaﬂ—
ships at that time...there was this undercurrent all.the

R



' : ng £
. They ﬁEfE clasiﬂg ane af “the Junior high szhaals,'
zhey were layigg nff people...I- :hink 1t was a very stressfulz'
) yesr (Bill Leﬁis Tapeé Interview, 5/14/81) .

,..I ma very uptight persgn...l daﬁ't knaw hat. I Eina o ST
- teaching any more stressful than ‘anyone alm ¢ but T thdnk . o0 7 T
- most teachers find the: situatina Etfessful Not nnly frﬁm’-'
~. the viewpaint that you! re iﬂ ‘a situgtinn hefe where I think -
.>I'd call it being on stage all day long; but when yau="d-
= _leave ‘here, athe: paapie don't understand what you. go. )
. through when'you're here, husbands, friends, ete....You. findA;‘
yourself in a situation a _lot of times where -you. are -
_”‘defending yaur pasitiaﬂ.WAHy husbandineve:—un&era:andsAﬁhy ——%?
" I'm tired and I will admit.sometimes I wonder why I'm tired
"_because I don't find the Job that physically taxing. But -
:mentally, it has to be, otherwise you wouldn't be Eired ’
f(Tiﬁa Jﬂhﬂsan, Taped Interview, 5/15/31). © o

B

Jeri 8 affica ﬁaa iﬁ the high s:haal a 1arge rambliﬂg building built -

An stages ‘over the years., The variaua seczians were gannéctad by a I

= *

ilabyfinth af caffi&ars and walkﬁays Hhiﬂh appeared Ea make ghe departmen:s

7 ﬁmnre segafatedmthan théy really weré. Thg physiﬂal distan:e anﬂ separat,,n .
seemed ta reinf&ree ;ha psyehalﬁgi:al isalatian Je:i referrad ta in har

’intervieﬁi' IE waula have been diff icult to make the af;hi;ectural ”‘ )

'fHawevEE, it seaﬁs that some thing could have’ been dﬂﬂa to. reduge the f

- psy:halagieal isalgtia b bfinging penplg E@géthe; tﬂ discuss Ehe prablems

and :ﬂncérﬂs expressed by the staff Sinee maﬁy af the penple who' had
- talked to Je:i were high SEhaal teachers, ﬂne EandEfs if the priﬁcipal

wss aware af Ehe prableﬁ and if sa, why he éid nat try to help. Th%_-

B answer came duriﬂg an interviEWean Hsy E, 1981. ) 'i-' 7 »ﬁi f

...WE ve bEEﬂ&--dﬂiﬂE our utﬁnst to keep the lid on this thiﬁg
for the last séven or eight years...keep things from .
exploding as a result of the rednecks and blacks: ‘coming. in... . _
It's kind of an ‘explosive situation (Dr. Paul James, Taped S
Interviév, 5/5/81). ' , . : , o

Dr. James calked in tEfms nf "trying to’ keep it stabilized,“ "keep

the 1id Qﬁ," "nﬁt to have - our EDflE all upset and that they'had made'-“3



T eIt Lt

Vhim perscnaily. '

o -..Yau auffer fram it.’ It's “pure hell at times. Theré's' . .
- just no question about it.  It's-just’ pure hell aﬁﬂ you - Lo -
. " _.gpuffér a-lot from it...I'11 never get over some of the T
© | “atress. I"11 'mever get over .somé of it- (Br.,Paul James,
g Taped Interview; 5}5/31) SERE o , -

Despite his reparfeﬂ suffering, ‘he. wgs ﬁat ane E;Eéék“réliefliﬂ'aﬁji -

7 . nrganized way by hecaming a part af : suppaft graup or by cfeating meetingsﬂ f?

that ﬁﬁuld help him and'his staff to drain aff same nf théremntiunal 1aad._

'...There 8 beeﬁ a 1at af shafing of fegl s.;ibetween
radministratars and'hatweea ﬂertsi;.teachers...thsi just
L ﬂépeﬁﬂs on your- relationship with a teacher aﬂd...wﬁere the’
". teacher comes in seeking samethiﬂg. I never was one to seek :
- them out...I was fDever one to. set. up meetings spe:ifically
- for .the purpaseqnf Bharing feelings and to help our satresses B
i that's just not my thing. I understand that it would - _ s -
—~well-be-a-release-but it-wasn't afreleaae fﬂr me (Df. Paul - S
) »James, .Taped Interview, - 5/5/81).< - R s -

’uA,Eezhaps Dr; James' Belief abaut not.. briﬁging peaple tagether ta

Y

share feeliﬂgs Enntributed ta the psychelagieal isalaﬁian within the- buildiﬂg.-m
?Perhags he was influEﬂEEd by the ,tral foi:e attitude that cnnvening
mééﬁiﬁgg tﬂxﬂeal with-st, will just End up -as negative féedback. What :

_isﬂéleaffis tﬁét’éhe7‘y t’ was nut interested in déaling with the EfﬂElEﬁ

'Sﬁavjerirwas éwéferafvi‘ . o 7

V,i..Ihe distrigt ‘didn't much want ts mess with it (stréss}

- a8 a topiec. They did not give me Ehe feeling they wanted ',
to. fund anything of this nature. They were very: willing to
. fund iﬂstfuatiﬂnalg..teehnique kinds of workshops but, not. ) :
this feeling stuff. So that's when we went through the ) _ T
'minigfant prgcgss (Jeri Eaﬁdrum, Taped IﬂtEEViEW, 4/2/81) T

7 The wgrkshap was held &ufing savaral days in the sPring nf 1979. Théf;:
farmaf p:avided biﬂ?féé&baﬁk training, gzpusu:e tn :elaxati on hniqugs, .
_f£rust building a:tivitiea and apen diseussinns af péfsanal streéses.,

ThEEE and athéf tnpias were diféétly relatgd tn the plaﬂning sessian Jeri

and the two - warkshap 135&&:5 ffam Jaffgrsan UniVErsity held with members af

the grnup prigr to the ‘eve ,ﬁg The warkshap was . initially affeféd ta

=
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<




?i“represented ‘a ﬁrﬁss—sectian nf teaehers in theidisrrizﬁg administfative- 

,fpersannel atteaded.,:,f,,"J;:-Tff} -‘j':_; ‘ﬂ;'?»;j’:,:!'ff'ff;}::fif.;ﬂif;ts

\.m\

] ﬁ'rhsps,thefe was. ;fﬁ i . ;éf ‘a’lf i "t ;: 7\}Ff?if7‘;A

! she had in pfazti;ing the fglagatiagﬁteehﬂiquesg

'.ﬂiQues ta~gantra1 a flare-up of hypervantilaﬁion attacka._:_”' ’ s

i:fen& gi the stress wnfkshap. Aithnugh1£h3fe wss na definitive eviden;e af

reiagiaﬁship Eetween the wafkshap snd day nf :oncern, Jeri Ehnught ¥

_‘.i.I Ehink it mgbilised that fa:ulﬁy.; There were & lat af
:peaple there from-one garticular school (high. schagl); As -
- ‘tHey began to._share in the group - gessinng, théir defenses -
* went down with ‘each other and I suddenly gaw a kind of group.
- They - began to kind of rely on_'each’ ather.i.gamé ‘sort of . )
.. group spirit beginning to emerge with these people: because e
. -of the experience. I feel it firmly...I think we met a . - S
-ffeal need (Jeri Lanﬂrﬁm, Iaped Intervigw, 4/3J81)

H?iifhé impazt ef thé wnrkshop zauld be described in tEfmS Qf gﬁ;lfhéiéf:“.n
iang—range effeats on Eeachers and EEﬂdEﬂES.V Althaugh Ehe intg:views for
this study taak place ‘two years aftef the wq:kshnp, parﬁicipants :ould

-

remember what they hai)dnne and v':e ble to descfibe same gf their

o 1mpfessiaﬁs 1a detail. N ' f S

Iina Jahﬂsgn, a Buginess Educatian teacher, femembefed ‘the diffiﬂulty

”?a..I can femsmher our instruetnrs._.ane af the Eﬁéfcises she
C used...ﬂas..,where you tighten up and then relax, Eighten
up, relax...you close your eyea and try to relax evefything o
— ———fl'ﬂm -your-toes. on-up- to your- 'héédr— And - I- u:auldn ¢ _do that . e e
. aieso'I was - kind of watching and gome people were really , :
‘~;..gning to sleep. And, I thought this is fantgstiec. I
wish I could do this CTina Jahnaﬂn, Taped Interviéw, 5/15/8l)

L Siﬂﬁe Ehe vafkshep, Tina had twins and admitted that she was undéf a
conside ablﬁlamaunt of stress. She 1é§IﬁEd ta uge the :elsxatian Eé:h%

o -*;éthef times, I startad to ga into it (hyparvEnﬁilatinn)
and I ve tiged relaxatinn type teehﬂiques to stpp that -



o EP = =
I've: maﬁaged to nip'it in the bud- and to- stap

»_;'affa:k.
1t . so: L can just -go-on (Iiua Jahﬂsaﬁ, Tayed Inte:view;',f U
;4Béth Iindall used the te:hniques ga help relaz.»:isii B e S

...I was gaiﬁg thrﬁugh a’ divaf:e at that time so I had,f :
a lot of persanal stress on top of it and some: of ‘the,
" techniques I tried to iﬂcnfparate (Beth Iindall Iapeﬂ‘

:Interview, 5{3/81).;=:: S Co S

'aEill Léwis, a bialagy teachér,,fQUEﬂ Ehe discugsiaus af persanal
o stfggs hélpful iﬂ the sense that he leafned it was a pervasive prahlem

exparien:ed by athérs. ‘:?”’ =
.. .&Veryone gﬂt a chaﬂca to ps:ticipate and . tell their part o

of the story...there were - examples that they (aansultaﬂts) -
used to show how others came about...and group ‘activities - - -

to show us that it was- agtugliy thafe,.,It helped to verify
. my own ‘feelings,...I understand more or less: where I was
~~“coming from at that time...I was ‘feeling the stress of the — _
~_situation and I think it helped.to verify that it was in. .. ... . -~ .

existence because everyone else was feeling the same thing )

13111 Lewis, Taped Interview, 5/14/81). . .

Darathy Héaker, the a:haai nu E also paftiﬂiﬁatéd in. the‘prﬁgrama

Shé re callad a trust building a:tivity that calléd faf pafﬁicipants :a_
'::ﬁﬂfg iﬁ pairs.» Dﬁe partner wisg' blindfalded and assigﬂed the task af
'stackiﬁg blaekg as high as pngsihle. The gther partﬂar wsg respanaible :
E for 1etting the’ biindfalded partner kﬂaw ﬁhen she had’ féaghad the paint : E
.where the s;ack wnul& fall if anather black wag added. VID 1 hy talkedi‘
about the é;tivity aﬁd What -8he 1aarﬂed ffam it.' e

;;7,...Beth satd, I. think-i-thaﬁ'g enaugh-i.I felt sure- that S e T

I could get another block on there. And, I said...I want B
‘to’ try one more and I put the last block on there and

.- they all fell...I felt. 1ikev; failure because I really -
“hadn't taken her advice and it had fallen. - And everybadj - ]
else 1in ‘the class 1s looking on...There was a kind of an.. - : -

. general "Oh," you kpnow...But one person spgke up...Carolyn ce
said, but you tried. And immediately I _felt better. T -
felt liké it,ﬁag,QK ,And this tau hE me that ..1f there's.

....it gan Ee.ve:’ stfen'thenin ,ta .
difference between whether zﬂg,fcgntﬂ; ue _t

b
o




o view,. 5/14/31);—;;_:, f s

:';r '.Darathy alsa utilised thé Eechﬁiques she 1ea:ﬂeﬂ ftam the wafkshnp in

’ ‘Her- Wﬁfk with studeats wha came ta tha{clini’.f

She applied ralaxa:ian with

fstudenfa wha wnuld came in with headgahea and végue E lainfs.r And

%éfalthaugh she~had na statisti:s ta pfave it, she felt that she'ﬁas Eéﬂdiﬂg F

;*~hame~fewer students HhD :ame in with these teﬁsian oF stﬁgsg,rélatei‘ “gfl

caﬁplaints.;A f

" Ti. 1 the s;udéﬁt Eells me that they are not feeling well R

. and aftér we've talked a little while and I'm convinced =~ . . o

 they don't féel like going on to the classroom, I will say, =~ -
would you like’ to rest for a while on’ the cot, -1f they have
a headache. And I will say, sometimes if you get completely -
telaxed.i.the headache will" ga away...(Dafathy HEEkEf, Iapea '
'Intérvigﬁ, 5/14/81) ; It T “ _ B

77 Tina Jnhnsan alsa applia& :he ﬁﬁfkshap to. her studeats;r ';A; 1 "; f -

R 4 :egagnise zhe fagt that a la; af times you can help chaf‘"*'
penple but you're so close to a situaﬁian yaurself that you
can't always help yourself...I worked with students as far

) as...a child thsat's upset, getting them to sit down and talk ;
———- _ to me in a soft voice...I remember that's the main thing she .-’
) (consultant) did. She talkéd in such a very, very soft
- wvoice...It-kind-of just lulled everybody...that was a very
. effactive means ‘of ‘calming a person down or relaxing them,.
7uging.a soft vniﬁe.;.CTina Jahnsan, Iaped Iﬂtéfvigw, 5/15/81).

v:VBeth Iindall used the skills she 1ea:ned ig 'he gt wafkshap tg

h21? her clerical stuﬂents maﬂage prablems they might enﬁnunter on the:

jgb— The techniqu £t inta the unit on self—awareness and human

" ...One of the -things was in talking abnut on the jab.;.kind
of satress...although theére was some. parsanal stress invnlved,_ff_j
. but primarilv aﬂ the- jab.;g(BeEh Tindall, Iapad Igter?iEW,
. 5/3/81) B . ' ‘ ‘ .

'_She alsa felt’ that Eha open disaussinns about managiﬂg stress helped

..i.I felt that it halpad a lot in th; glasgtanm bégause waz
-had an 5beﬂﬂess there because I was a participant in. the
graug as weili..we cauld be more apen.,;aﬁd I aauld take . .

=




"~ gommoné out in the hall and say, v,nak there's a pfablem
i~ hera"...In. fact I- did...The" girl ‘had had. an abartitn the' .
. . day before.and that's why she was: gaﬂe...I don't think she
" “would have told me that ever...if we hadn't had’ -this kind - G
- | thing.f S0, I think it helped (Beth Iindall Taped Iﬂ'erﬁ L el
o view, S/8/81). T : RO

~;i§iﬁtg thase days iﬂ the spting nf 1979 tha district has athieveé-a

maasure gf talm anﬂ stabiiity. The thanges iq studEﬁt papulatitn have

1Eveled nff at app:azimately 503 white and 50! blatk.‘ The distritt has ﬂat
f{ Eeen Eated with the immadiate naed to- claae ad&ititﬁal sthtnls aﬂd sala;y E
ri.ﬁegttiatiaﬂs ﬁete nat ma;ked by fafmal attiats by teathers. Jeri Land:um’:z
i; has siﬂee mgvéd tn an assistan: pfin:ipalship in a neafby private s:haul.-

: Jeri viewed her invtlvemaﬂt iﬁ the Einigrant Pfagfam as very pasitive.f;SEé i

ﬂestribea it in terms ﬁf pergtnal learﬂing ana disttvefy.

,..ny expefi"",in thatrs:haal distfitt ﬁas ‘my first n
teachitg experience...and I lacked gelf taﬂfidéﬂta when,,
1% .- gtarted out 1n terms of what things I could do other than L
teach. So that every time I realized I had amother skill...'
it was a fitm, yes you Have that skill, increased my” feelings ~
. of self-worth and professional tumpetttty; Writing that
minigraﬂt fit right into ‘that. It was an ‘affirmation...and .
~ it gave me courdge againm to-try sama.additibnal ones...In - S . .
"*additiﬁn, I-worked with two other. teathera.-;ta help them.” = st S
They had ideas but they were like me.. They were tarfifiad
of tfying to put it down on paper...that was also an o
--experience because I felt like I was passing stmething tn;'”~~
.. We worked tagethetg!;snd that-was 1like one more step .~ - e
' ,b3tauge it put me in the pasitinn tf being able tt traiﬁ : -

'Ihey gtt a gfant,.iand they gtt.;.wﬁatever;..they gat tut
of that experience. 'But'I had an additlional enhancement tf
my own competency by:feeling like I had assisted them...s0 -~ .
;,that was. Escitiﬂg (Jeri Landtum, Taped Intngiaw, 4/2/81).,,4; e e

Jér{ said that in five yeafs and with addititﬁal egperiénce aﬂd '
apptftutities to build ttnfi denc e! ghe’ ttuid see hefself bectming a printipal

or ntzupyiﬂg anﬂther high 1evel administrative pasitian-r She viewed the

n This tase illustrates tha iEPthEﬂ f suppertive enviranment ‘as

e

.'a bulwark agaitst social and Educatiaﬂal thangas whith fmpatt cn a teathing

B

o



ehee it wee effecting the mentel eﬂd phyeieel heel:h ef the teeehieg e;eff

end 1t3 Pﬂtﬁntiﬂl im?eet on: teeehieg effe:tivenees.'-ﬁhy Ehen wnulg not. a 1‘f

o e:heel dietriet went te eet, eepeeielly if there wes petentiel :het _:,»eri

;etudent leerning might be affeeted? Ihe Aseietent Superintendent speke ef -

- etreee menegemeﬂe ﬁﬂ:kehepe as gfiPe seeeiane -and - thet negeﬁiviem weuld f ;w“

~fieeeumulete end be diffieui% Ee turn ef,und. Ihis demeeatfetee e pe55151;

Vleek ef uﬂdersteeding ef etress end the ueys in whieh humeee nteﬁd:ee eepe .

v.r;th it;. -

':where perti ipeﬂts eeﬂ eif gripee, blew eff eteem end releeee the emetienel '

load.. U

‘.etu&ente ere upeet they efe prebebly net geing to leefﬁ;;

R

',bie teeehere fele‘rege:dieg R I F, end selef? pﬁl;—;ee eetebiiehed by the

'aeehbelubceeg,é r,ithie ie the eeeeg there ere reel riekegin bringing

“Eeeehefe together beeeuee theg een.beeeme Eere'efgeeieedrend_deeermineﬁ

_;ie‘eheif effief ee>fee1et ~FBet'ifeelee seems féégﬂﬂaﬁlélfﬁlthiﬂk that if

;—EhE~distIi:t Wauld heve been etteﬂding te etreeees :eeulting frem seeiei~:}a;7

s 4

-'eheggee end weuld heve been mere euppertive ef needs expfeased in lﬁef.efee°

. thet there might heve Beeﬂ lese ef a preblem with the ‘R. I F- end eelefy

&

1:p 1ieiee 'Strikee eﬁd deyeief eeneefn go ewey eventuelly, but prebleme e

'-feleted to 30 iel eheﬁge in the distfiet will net ga ewey end teeehere

5

=Vw111 heve :é ind ”e to eepeg “’-; ff;',”: ' 'f;;e -:_ o ;Tfu_f:”' -

. 7

- TR
.‘ﬁ . . - .
. . - B . - x
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f tfeee:meﬂegemene ie ta ereete eettinge :‘ ;

rhie heppene, there een be nﬂareel hepe ef teeehiﬂg Eeehniquee‘: 

th etrese.g Thie is’ geeefelly true fer eny leerning eiﬁﬁeﬁipgéme

s The eeee else Peinte out ‘the imparteﬂﬁe ‘of an adjunct fédéfal program’ -’



b=

'; schgal distfiets may Be 1imited by schaul tard oF administrative poli

B ;tea:hars ta :ry and help themse,-.s

‘pfﬂblém Iﬁ that s ﬁs s zher EEﬂtEfE apawn lead&;ahip and éncaufagei'

aistfi:t appareatly did not’ hava any diffigulty wi ri argaﬂi;ing & wnfk—ﬁ

shap as 1§ﬂg as iE did ﬂat requira disgrict,maney. 1i§i§ éﬁgge?té':haé

iﬂtermediate age } E gh as teaeher centers that are- nat clasely tied
<73
tu any Partégular schagl systam :aﬁ Pra &e istange in ‘areas where f;iﬁfﬁ

o Ihe‘é sa alsa paftrays Jeri as an effective entfepreneur. She s L
L= . '-g_:’!_'

1istéﬂeﬂ ag the eviﬂence far thé pro 1eﬁ mﬁuﬁtéd. She taak the initiative i

=

She apptﬂached the Teachaf Eenter faf suppart thfaugh Ehe Hinigrant
Pfagfag wrate Ehe miuig:ant pf 7’531 idEﬂtifiEﬂ the wdrkshap 1Eade:s C

:sults iﬁ terms af reduzeﬂfiadlatian an evglutiaﬁ‘ f"“‘_

':grauﬁ spirit. IE is anjiﬁgmple af a pazsan Wanting ta p:gvide 1eadership

cambiﬂing with a Ieagher ‘Center with fesaurces that cauld impact an the,” o

T

Ancther rémarkable featufé af the wn:kshap wss Ehe way tea:hers Efied

. ta apply the tE:hniques ta théi pe nal'lives aﬂd Ea their*elasaraaﬁs

#

ﬁEﬁE pragfam wasg nriginally dasigned. Eaving a nuzleus af parti:ipants )

'*meEE with™ thg wa:kshap léadars ta refine Ehe cantent af the pragramiinsured

J”that agtivities ﬁnuld be on targét snd that time wauld ,'b' wasted.= It

V:alsa builds psychﬂl@gical cnmmitment aﬁang partiﬁipants. An intéféstiﬁg B

':in iﬁservize activities they help to design and the disseminatian of thase

Q =

;patentiai spinraff @f :his pra;esg is the way teachers utflisedatechniques

ﬁith sEudents. It suggestg a S trong 1ink between teachers invélvement

; B
te¢hniqués to stﬁ&gnta. e

42



develap iﬂdividualized pagkets faf his jugiar high draﬁtiﬁg

's élé§sE5; Thé nezd faf the prﬁjéct was relateﬂ tn being new. ‘to :he depafts .

'imEn: sﬂa unfamiliar with ﬁhaﬁ the preﬁiaus teagher haﬂ dane. B

:...I wasﬂ't familiaf with :he ﬁg? they had dﬂne Ehings in f S
the past-.;and I wanted to revise it to what I wanted’ to - . et
do because I just didn't feel. :amfartable teaching someone’ ;

- ,else" material (Jahﬁ Fiﬁe, Tapad Iﬂgerview, 7/31/80).7,;

Alﬁhaugh minigrants had been awa:ded ta juniar high teazhers in the

J hn's awafd ﬁas unique in twn respe:ts.

”F
A”re:eived fgr gurriculum develapment 1n iﬂaustrial Eduaatian. Ihe SEEQﬁd

\m‘ d

2 , 7
was thaE Jahﬁ was the 1233: experien:ed Eeachef ta apply far anﬂ ,3 iv,

"1
Jnhn and his

Eannamic henefits attached to teaching. Jahn alsa alt Ehaﬁ it wss S
impaftaﬂt far penplg ta cantinual;y gfuw aﬁﬂ develap and cnnsider new

éppargunities._ These faztars appeared to farm the basis for ‘his-iﬁﬁgﬂﬁgri.,v

ta rgnain iﬂ eduzatin“ fgr anly fivé‘years-f

o ..-I feel 1ike sameday I wuuld prahably bevrﬁnning my own, o
- construction company or béing some kind of high Javel . 'ﬂ‘
executive dn a technical field. I do not see myself .

. -staying in education...it meets a very ‘curzent need of mine
'+ - but as'I get older I feel 1like I.won't have the patiéﬂce R :
77 "which 18 necessary to be a good teacher...I ‘see myself U

as constantly growing and improving. I can't see the '

B ‘idea of being retired from teaching inm 30 years...I just

4L ‘ ean't -comprehend - that...I dﬂnnt feel. like-I could .
I -feel 1like I:

zanatan:ly grow for 30 years in_ teaching. .
‘would stagnate.. And 89. I've kind of set a five year time R

on myself.»,, ve’years and then move on

education was iﬁ%aftaﬁt.~ Gﬂ=thé.f

‘_ééﬁﬁ?étﬁ}ffgé.ﬁéldzit ﬂﬂ& in impuftancé to a strang faith in Gﬂd. He



;?ffeaﬁmunicated arsense af aangern abnut the way students appear generally "*ii

iuncaﬁeerned abaut the future aﬂ& the rale of edugatian iﬂ :reatiﬁg a future'r

-}ifar themselves whi;h was refléﬂted dufing the 1nterview..>1"'

f:...Enw are Ehey gaiﬁg to 5ucceed?
' 'ball's chance. - It'g'fealiy depressing (Jahﬂ Fine, Iapeﬂ o
 gIn;erviEw, ?/31/SD) : _ L

-A?VSG,VEBE mntivatian faf Jghn s fiinyEaf plan seemed ta be.a g:awing o

';realizatinn nf thE pfablems earing teaghars faée in Er?ing ta fea:h,stuﬂ&ﬂts

.and thg g:ﬂwing eeanaﬁic canflizt agaaziated wi—

"l

rzying :a fsise a’ family

‘on & teacher s pay.  o ':; o

ewal féally believe var? strﬂﬁgly in edueatiun and the anly
reason I would leave is because. I wauld -feel - frustrated in -
ﬁhat I wﬂuld ﬂa nﬂ Ehé financial agpe:t of it.’ I think

mi1fate af 132? There is no way (Jahn Fiﬁe, Ta?Ed Interview,x
7/31/83) . . X

teaﬁhers g5ﬁerally held far iﬂdustrial edugatiﬂn. _He believed that the

*fsghaal faguged on’ baai kill nd 2allege prepafatafy p:agfams huﬁ that

4

studenta who ﬁauld gg iﬂtﬂ tEEhzical or vaaatianal fields thi:h hei'
e
,Eed ta be 80%) were nat given a prnper pfeparatian nther than:

;ééﬂd,hg Ehem ta a2 cﬁunty vﬂcatiﬂnal techni:al schaal.r

’ ~.;.That - aﬁe Ehing thgt :eally bugs the he:k aut af ms, : _ 1"-*'

'ﬂ'ﬁ*~stuaent. It's gfeat‘in eallege pfgparatary ‘but -that's -

¢ just mot- the bulk. of the atudents. But schools are great )
at- maintainiag their status quo...and they are not going to -
‘manipulate it and turn it around (Jahn Fine, TaPed Interview, .

7/31/80) . R

':;Jahﬁ a;tfibuteﬂ the status quﬂ nature of schacls to the fact that
'

teaéﬁing does na: attra ple who are énthusiastic, peaple whe want tﬁ

Ery ﬁew thiﬂgs and get ahead.

‘f...they were peaple who wauld'keeﬁ théi: kidsﬁin tﬁéi:
seats and dan t stir thiﬂgs up. anditake atténda cérfgihgy .

;1  ?: . Tﬁ:{;fi>: i- l.L'  __ - _4}§ : 



~A'yau have thnse types of peéple Ehéy re very relu;tant to

- ETY any;hing ngw-..Ihey ‘Just won't stick:their neck aut...I

. hear some of these: peeple talking in. the . teaeher a8 1nunge
S0 TandielI wonder if they ve ever worked at. a real job in Ehéif

‘~*1ives. “This- one gal was Ealking abaut how this kid-said.

- ' instead of ‘"here." And boy she...just sent_him to Ehe
'affiee for-that ‘and I _thought my God.:..put that energy into
gomething ‘that" ﬁight do the: student some good and I -thinlk- they

- might quit yelling "yo" at . you when you take attandsnce ,
'(Jahn Fige, Iaped Interview, 7/31/80)iw e

'Despite his géneral views thaﬁ édutatiaﬁ was nat daiﬁg as’mu:h—ag itv"

cauld ta help all students anﬂ his specific feelingg abau: perﬁgpﬁ

held by ather Eea:he:s abaut industrial Educatian and‘his own Qppnsitian ta_:

o a;titudes and pragti:es ﬂf ather Eeachers Jahﬁ felt Ehat Leads Juniaf Eigh

thrnugh Bétty Greea, thé Ieacher Center represantaﬁiva in his Echaﬂl thatr

.:Jnhn learﬁed abauﬂ the Hinigrant Pragram. Ee had 315 réceired suppgrt

and gncauragéEEﬂt ffaﬁ his prinzipal and department chaifpér, Dver the’.”

,,ﬁaursa af the SQEEEI in 1986 the deparcﬁent :hiarpersaﬂ :all "& Eith:
Jahn in the develﬂpmenﬁ af drawings tha: were neaded in eaah 1&55@3.

R 4 talke& to. Paul. and he had a. _very gﬂad idea of whét I n N
- wanted because we had been talking all year: 1ang...éﬂd so ¢ . R
- 7 I tried to devise the work schedule in such a ‘way .that. he;~”
" ecould work -on samething without me having to ‘be there and;
. wnderstanding what I wanted to do...I would have him. ‘draw.
-up all the drawings and then write the subsequent plan of
. procedure sheet that would’ 'go with -that drawing...I'm -
77 doing all the other ﬁtitiﬂg that almost needs to ba ‘done”
: by one person to maintain ﬁantinuit? (Jahn Fine, Tgped
Intgrview, 7f31/80). , ,

Eeyand his 1iﬁitad EKPESHIE with currigulum Eaursas in :ﬂllege J@hﬂ
V'hgd no real priaf experienge in pradugigg cu:rizulum materials; anévef, 5
. he ﬁas :anfidenﬁ that ‘he knew and understood the EEﬂtalitY ﬂf the juniar f-ﬂi

~high sﬁudentvand had a-gaad gegsg @f~h9§ ta;apg;aaah.;he pr epar Eign af

‘ the curriculum matéfial;f

:....I ve bsaiﬁally braken it dawn iﬂtQ a reading agsigﬂgent ‘ﬁ
and thén either quéstians or some Eind of draftiug



,'iéétivifyg;,§§ﬁiegii§=in the:beginning af the uﬂiﬁ I have 1;?"?j”.
.'a section called "Fastening the. Dfawing Paper to the’ ) o
Dfawing Board" and explains how you want to do it, why you T

ﬂa it, Ehe way yau da 1t,ffar ﬁhat reasang. I; givag yau
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f_Taped Intefview, 7/31189)-3??‘1

'Jahg s iéea ‘of studEﬁt E?aluatian was based aﬂ perfa:manze ﬂriteri’ﬁffz>

 that _varieﬂ with .F:he &ifficulty of the task.

-7 ...I dan t alvays keép it canstant be;ause on same thiﬂgs,1

- like. lettering, gome - studencs just can't lettéf well. )

" “They don't have the motor coordination yet. And so, it's
not fair to hold them. back. I had some learning disabled
‘students last year...who, in the begiﬂning, you could ;hardly -

- read their. writing but by the end of the year they - were L . o
o doing very well...So, I couldn't’ bold them back with any- = , =~ S
-~ . thing ‘1ike that. Ihgt'ﬁ not fair (Jahn Eine, Taped Interview,- -

7/31185) : \ o ‘ o

-f,iJahn did nnt think scuéénts shauld ‘be. given Ehe Eurficulum aﬂd just.w*

’ curned 1aasé but that the Eurfiaulﬁm ahuuld be stfugtured thfaugh Qﬁjaatives,

.basia airEEtiBﬁs, aﬁd ac:ivities tha&ﬁéave averall guidan:e ;a the 1ea;ﬁing.
?.i nat immediately ElEEf ffom cénversatinns with jahn what his zale S

- wasg iﬂ the imglemaﬂtagian af his individuali;ed appraaah.- Eﬁw W§uld‘the

=

currieuium be managad 80 . as ;a azanmmgdate the variety af learﬂEfs Jnhn

PR

ﬁnuld have in class? Wbuld all studeats move cagachEE chrough the material?v
Wauld Jnhn empiﬁy 1e¢turefdisaussian Ef a mﬂfE flexible managerial style é
in suppogt af scudent 1ea:ﬁing? Dbse:vatiaﬁs during EIESSES m vigic iﬂi

E"Hsy,ﬁlggl pfcvidea a péfspective on- haw the :urriaulum, the tea;haf

-'Ihe field nates pravide an azauunt Gf that activity.

. . H .

; fThe class was already starced when I ﬁalked inta the room.
""The period was not more than five minutes old and yet’ .
- everyone was into their work. John came to the- rear of -

' thé rdom to meet me and explain what was going.on. They
©.. were wafking on Orthographic Projection and Selection of =
Views, Spacing Jf Views, Hidden Lines and Sg:facgs.'_The,‘
‘sheet he showed me was laid out with a job agsignment . N
number, abjectives, task gtateménc,‘evaluatian and a . e B
- performance score. ~John said students were working R Lo
independently and he was moving around providing help.




"gThere 13 aame mgvemant 1ﬁ Ehe class as-. students move: tavw,'
.- adjacent "desks to borrow- erasers, tape or rulers. and. :
~brushes. There ia. vgry ‘1ittle small talk. - The chairs
- they sit on squeak with their ‘movements but otherwise -
:yau can hear . ahn prgviding help Ea iﬁéividual studants.~

J%ﬁﬁ fte o a;udent)‘ This line is o de 2 1ﬁehes, thia
‘ifzches. - These two. arswings are the nnly ones’ yau T
fhave to have dane. v _ 7_, L o ST

John (to aﬁ@ther student)' Iake a 1agk at ;he tap and
.. Eell me ‘where your drawing is too shart. .

—Stuﬂéﬂt-: Eigh:rﬁhe:ei (Paintiﬂg to a. pattian af the ’

"fdfaﬁing )

;1§§§;= Jﬁhﬁ 8 speezh is quiet and uﬂabfasivei Eéfmnves»;'
aag iiy up and down the rows. . :

'Jahn (Ea annther SEuﬂEﬁt) Line up’ these two 113&5 and
.connect them. How. 1anglia that_ front .view!

" help yau ‘to de;ermine the side view. | L T

. amd
ggg.;' The. studeﬂts are ﬁarking on an agsignment. wherefthey
- L -kﬂaw the diménsions of two sides of a figure and Ehey

" have to determine and draw the third -side.- John ..
is providing help to those who need it. Some . o
students appraa:h him faf help as he moves fram desk

";a desk."

_ j hn 2. Jeff; Jeff- Jeff}: Come here. . WhaE are you doing?
th a en t yau warkiﬁg on the assignmgnt? ' .

"~ 0bs.: Jeff was a student ﬁha wag up and abaut -y ganﬂ deail o
duriﬂg the . class. } ’

'Jiff: I don like to da thase!

¥ ¥

»;Jahn praceeds to-ask: leaﬂing questinns abauz ‘his- drswi,g o
which Indicates that Jeff really has not understood whaﬁi -

: was to be done. John gives dife:ticﬁs paciently and Jgﬁf
=gaez bsck to wark.

" John (to angthEE studgnt ﬁha has Eﬂﬁplétéd Eha wafk) ‘ Get ..
anathe: paper and starﬁ on the se:and half af the Egsigﬂ? :
.mment . o oL . -

- Obs.: ”Jahu_ééésn't smile much. He is very quiet t in his
: ' mannér, yet he easily approaches a desk. a d_legns
.. forward on it or om the student's chair. 'He -
- carries’ a four-foot long slat of white pine with
" him that he often uses as a pointer. John ‘said
he carried it Eecause he could tap it when he
talkEd to- students and this distfacted him a bit

4**1 \.
= xa,. b i.



=

“,Pérhépé it‘heiﬁeé ﬁé ;isé

1 "fi "3ﬁell CFiEld Hntes, 5/81).@ R - s e T

Iuwafd the end af the alassfaam abservatiaﬁ, Jahﬁ painted aut the '

. he had dgvelnped thrﬂugh the migigrant. Thesa we:e arraﬂged in sequEﬁges

ftﬁm tﬁﬂ ta baﬁtam in Ehe shelf ﬁhich had five cnlumﬂs having 1& baxes eaﬁh.

Eazh unit was identified sa they eauld be a:aessea easily by studéntsii“

During the periad studeﬁts maved to thg shelves and fem@ved uﬁits they

needed-. Jﬂhﬂ alsa 1ﬂdigated that the arfangeme a 'er? useful when a

‘:Etudent vas absent be:ause upan retufﬁ he :auld Easily start hiﬁ aff whe:e;i

he left aff.

"pink slip" he had fEEEiVEd ffnm his schaal district that ﬁasgin the thfﬂes

af clnsing sch@als aﬂd 1§?ing gff teachars.i Ee ﬁas aptimistiz that hg ?i;
wau;d be- fehifed haﬁever aﬁd had beeg aeiving :eassufances fgam his-

prinzipal that EﬂIEilmEnE industfial aducatian wauld prabably warraﬂt .

Eis pasitiﬂn fﬁr 1981—1982. Jahn had been mﬂnitariﬂg'tha registratian '

bif Jahn's digtri:t spansareﬂ a farm of suppart far teazher initiated .

pfnjezts similgf toxthe Hinigraﬂ: Prngram spaﬁsered by the. Te iche fwﬂénﬁgtngm

The differeuces in the tﬂu pragrams SPPESf to regide in the way the »

7 prajects are awafdéd and aﬂmiﬂigtéfed-_ THe schaal dist;ict awards are more
‘or less autamati: .and scfutiny af prnpased ﬁr@jects is the respaﬁsibility

. af:ane centfal nff dminigtraﬁﬂr.. The Hinigraﬂt Pragtam at the Tea&he;

Center iﬁVﬂlVES a sere&ning process cnnsigting af a :nmmitf ae of teaghers,

a:ﬁha gview and raté afapagals that are ZEEEiVEd- Because af :he finité

_‘ Q0

o
\



7fugded ﬂhi:h mskes Ehe praaass campeﬁitive.f iha'manitaring nf the prbje;tsf

i'by Teagher Cenger staff is minimal bé:ause understagding ﬁhat teaﬁthg ﬁillf

. _Vsna a :hezk is made at Ehé ﬁanalusign af zhe praject ta haﬁ the

,Prgpnsed gbjegtives hava been :artied1ﬁut_b Aflrf o

Jahn was nat awafe, as he said Eeeause af his néwness in :he distfict,

that his diat:ict suppafted ﬁurrizulum dévelapment'pfajeats faf teazhe:s_

#

After he had submitted a Pfﬂjetﬁ En ‘the Teazhe Center he was samewhat o

;hagfined to 1earn that the digtfict aetﬁally paid :eaghafs mﬂre faf their

- -

".-;i dan t feally feel like I was EGEEPEEd fu: this grant V
because it was automatic...I feel I was accepted because I

had a gm:d prupgsal CJahn Fine, V'I;aped Interview, 7/31/31)

g =)
1Jahn wan aware Ehatgthe miﬂigran; procasg v :ampetitive and that S

£

ifgét all ajects re:eived funding._:ﬂe ‘was alsa aware that hig propasal

was read and rated by a graup of peera.‘ ThEEE sgpects af fegagnitigﬂ and
-fundiqg by an autside agen:y ssem ta pfamgza an aﬁtitude of pride and
Wr»,mplishmgnt that. 13 not Eaﬂﬂ d with distrizt supparted pfajégts.:g~

The:e was nnther level af’impa:ﬁ ralated ta “the develapment of the
. R ' .
:zurriaulum packets that Iﬂhn fepnfted.; Jahn experien:ed frust a;i Ehat

:fesultéd ffam tfyiﬂg to Efanslaﬁe thé ideas hE had in his head Eﬂ

3

.v::ufficulum maﬁerial that DtthS cauld understandi Jahn 8 wife servéd as

hig typist and editnr and she wauid canffﬂnt him with questinns ahaut thé

meaning he was tryiﬁg to canvey to é;udents th:nugh the material._

«esl know ﬂhat it 415 'and it g hard to artiﬁulate what ynu 're
trying to do- and why you did it that way. Yau know, why you'’
do it this wdy -and not another way...I don't really pounder.
over it you know, is this really the best way? And am I

. reazhing{the studeats? Ciahﬁ FiﬂE, Tapad Intefviéw, 7/31/8@)

John said that hé_yasAnat Efgiﬂg to pértraj the experience as




‘trfing ta 3ueceed ﬁi

fearlier cﬂm@grt gantinual gfﬂwth aﬂd develapmeat. Gfawth uppartunitiaa‘ o

1=aft3ﬂ pfuduse frustfatians that wheﬂ encauggegﬁﬂ and ﬁver:amg 1&3& tﬂ_ :J;'avj

“'ney skiiis anﬂ strengtbs Hhich iﬁ tu:g act as a platfarm faf iﬂyalvement

Wiﬂ new. grﬂwfh appaftu::;ties. et &
An interesting questian pased by the study af Jahn'* Pr j v is haﬁ: S

| ite pravide the kind af appartuniti : ,ar graﬁth and davelapment Ehat will
'Eauge teaehers 1ike J@hn.ta remain iﬂ Ehe classfaam.u There is no q“EStinn el

Aithat ﬁﬂney is a s:raﬁg mntivatnr Eut alsa iﬂ shaft supply in oSt schual

7;distgi¢ts.r-3ut 1f mnney:

‘r higher salafies is ﬂat a real :hﬂice EhEﬁ '

',what* Part af the answer ﬁsy lie in the idengifieatiaﬁ af ntangible

[

' fews:ds and ineentives and by kﬂgwiﬂg mare about haw tea;he:g 1earn once
ithe? have fEEEiVEd thgir initial dggfee. Jnhn s gtcry @ay illustfaﬁé some=" .

=

T,thing impoftgng an this latter paigt. _He. talked ‘about the ﬁialague he _;j;
ihad with his wife ﬁhg servéd as editar and typist égf the, wark hg produced.

. She raised questigng abaut the meaning he was tfying ta canvey and the_~3
relevgnce of the wark ta junicr high age studénts.: This. ﬂlase revigw
73appafenzly made him Ehiﬂk abaut the way hg arganiged his ﬁu::igulum
,x,matefial and jus;ify Ehe work iﬂ terms of tﬁat ggé g;aup.i Jahn said that A_f
| he had alwa?s kepﬁ that infarmatian in his hesd and getting it on papgr waa

- a ﬁhallenge.r This seems 1mpartant too in that once 41t was: fnrmalizéd ha ’
was farﬂéd té examine it and judge it in terms cf its impact with v
I;g:udEﬁtE. Ea glsa wafked with an Experien:ed Eeaeher in the industrial

gdu:atiﬂn departmant and hE.HaS in tﬂuﬁh wi;h at lésst one other teacher

gutside his buildiﬂg regafding the units- he warked on. If one mgasure

suﬁcessfully with stuEEEts then it appésfs that infnfmal learning

50
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;p jEEE mgy be impaftant._ The prﬂdﬂct thaf’ia pfnduced is a visible fgwafd:

BN

Ear Ehe effgrg.. It glsa serveg as a stimulus Ea e—evaluate and.revise

Vand Ehus createﬂeaﬂtinual gpparﬁuﬂities ta 1eafn mﬂre abaut teaching :

Ral

o prazti:ei, Iahn alluded tn feelings af satisfaction and priée whiﬂh

a:aampaﬂiad the wﬂfk he did on hia prﬂject. Thgsa feelings_sssac;ated

= wiﬁh suzﬁeas éan serve as métivatian ta try new f@jécts;‘fa enﬂéﬁfége S

one "to, stick Eheir nezk ;nt“ and build more éqeéessesy' Ihis 1s an

”impartant agpect Qf préfessi nal gruwth and develapmant far tea:he:s.

Aﬂg:her elemen; 4in John's sta:y thgt haa implicatians fqr cantinual

;EESEth develameﬂt ig Ehe suppertive enviranmgnt af Leads Juﬁiaf High

ol. The pringipal heiieved that it ’ ; impartaﬁt faruéeaiths tér;':{

=curriculum and every dapartment was. aative in :his regard.— The ﬂarma:ive .

aha:aaterisﬁias af teachera as ﬂurficulum dév apers at Leads pravides 7:?

ra sghtle mntivatian snd suppa:t bage for teaﬂher in the huilding._ Hbre i'_'

'expe:iEﬁced teaﬁhers prnvide help to those who are less experienﬁed o
- Jah* ig an ézsmple af a yaung Eeacher wi:h liggle ar'ga-;eglresgeriEﬂ;é :

in :ufficulum develapment wha by using his ﬁﬁﬂ;iﬂiéiétifébaﬁd by uéiﬂg=v

"the mnfé experienzed Eeacher as a’ fegaufce and,suppart cam@léﬁed and

Aimplemeuted a currigulum projegt. This proaess is patentially pawerful

[ e S R Y Y . _

:’iEHEnhanging lé&rﬂing aapaftuni;ies Eo: tegghers and 1n pfaviding a systam

. of incentives andArawafds.that cauld-delay the exgdus of teachers from tha

| é b glfg,;néat?;ia,nd; in 1

'B:éﬁég Jones was a gusié teacher ai EhE'EimwﬁadLElémgnEary Sehcal'aﬁ
Ehevtiﬁé.ghéAﬁréée‘g pr@pgsalftg‘deve;qp a children' s book on the subject
Vafiaeatth This msyvééég sﬁfangerghat g-gusic?tésaher ﬁuuld*mgke such a

W
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?:”,prapasal but Btegda': ﬁﬂtivatign faf w:i;ing Ehe Eaak steﬁ@ed-fram re#egt
.~; Eﬁznunters ﬂith death tha: affe:ted her vgf? daeply. Ene af these o |
ﬁ\éﬁcgunters gaﬂaefned the death af her peg eat, Dilly—Dilly, wha was>€hé
1¥ubje¢t af hgr book by the same name.- Angther was the death of a sis

in—law some tﬁu,yeafs eg:lier-, As Brenda talked abaut that pEfigd iﬁ her';f

lifé éhe :anvéyed the iﬁﬂressinn that the’baak itself was hg: way af {,>:~:f7
.fiﬁﬂrkin; aut scme intease ematiags that haﬂ develeped wi:h the dgath’af ﬁe;_'

~sisté£{iﬁﬁlaﬁ, the death ﬂf th pet and ‘more raaently her own i;lfhes;th

_and majar surgefy. .
e ...It was 1ike a campulsian I guess. I am not :eally sure af
: whaé the blg reason was. There was s compulsion to do it. If
= : ﬁeed d to do it. Maybe it's a :athafsis. I m not ‘sure. It
5-'“A—} was’ ething I-really- needed tn : -y :
tEJEEE _years prior to thi aW- 1 80
“1is so far the only’ desth in EF immediate faﬁily...At ‘the time
" I was iﬂ Wisconsin, at the time my sister—in-law died... . .
‘I had 1 ft...kngwiﬂg that. she might die during. the summer. - L
‘It was a difficult decision -for mé to decide to go away that T
~ -summer.’\ And I think at the time I really didn' t have time to - .. '
. work. thr\ugh my.own emotions concerning. her death, :too.. -So, ..
"this:was, $~think a. catharsis in that case too of a follow
up and a ?ﬁrking thfuggh af ‘another’ grief (Brenda Janes, Iaped
\ IntEffiew 11/3/8@) : : oL .

Ihe bﬂﬂk wa s aimeﬂ at aanveying Brenda s pe:sanal experieﬁce with

’ the daath of. hEﬁ cat, DillizDilly. Brenda had grQWﬁ atta;hed té the aﬂimal

. over Ehe one and! a half years shé ‘had Ewned her and as BrEﬂﬂa axplained

3
B E
”féfléi?éfsﬂﬁ whaerealiy*d; “not like cats Ehat mugh ‘she had’ become veryr

#

attaehed to tha"aﬂiﬁalg-lfhig awareness be;amg the basis for a bgak-v

: aiméd at. :hildreﬁ. e e - : o

...And this léd ‘me to think that if I felt so strnngly abﬂut
losing the pet, that children must have very strong emotions
‘and some difficulty in dealing with loss of pets also
(Brenda Juﬂes, Taped Iﬁtérvigw, 11/3/80). ' o

Dfiginally the baak was aimed aﬁ ve:y yaung ghildrgn but B da
'diS¢averEd.zhat-ghe_diérngtrknaw‘hq? to write to that leve;g ”In the fina;r,:i
aﬁaly 1s she surmised that it hit at about the third to fcur;h-gréde_le?él'

E
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'.‘fadﬁiéﬁ' gd 'ad the baak and fnund*it meaningful.’

Pfaparata:y ‘to ﬁriting the baak‘ Bregda regd Eéme b@ kg and tﬂﬁk af_'

~‘;@ se'in childfen 8 ;iterature. She ﬁanted ta EEE?EY tha :angept that S

pom

:nathing ia Ever last, that we are sll a paft of ﬂatu:é‘aﬂd she wantéd :gv

krcanvey that=kind gf-an attitude tawa:ﬂ death in her baak.  ‘wf

-l

-;...But the ﬁhiﬁg ‘that came ta me was a. quoze fram some
. poetry .that I had learned somewhere in my past to think -
- of beauty as-a joy farever. .It should never fade into
‘.nﬂthiﬁgnessi And so this was what I gaid, that I feally E o
hadn't lost Dilly...tha: all the besutiful things that S
she had brought into my life were still .with me. - And S
that was another reason for wanting to write.the book .
ftoo. To ‘let other people Lknow. about a beautiful pet. To' .
" let hef live in’ the baak (Bfenéa JaﬁEE? Iapgﬂ Iﬁtéf?iéﬁ,:7;'~ .

g L 11/3/8Q) _AA;A:,,;“ e , e - : S : e A -

’Bfeﬂﬂ S‘fEEiiﬂgs“Ebﬂﬁt’EEE"PEﬁ‘EVﬁlve‘QEiEle;iﬂ’th‘Eﬂak.A Tha pef~"

i'ffepfésented some iﬁpnrtaﬂt values that E:enda cnnveyéd in a. paragraph an  f'

page 23.

?'Dﬁe day, while in Wisconsin, we were Ealking “about” heauty
and 4 friend said, "Brenda, what is the most beautiful- thing
4n your 1ife?" I replied, "My cat Dilly—Dilly-"_ Seva:al
peéople laughed. She ﬂas‘begutiful! ‘We need beauty in

_ our lives. She was a gentle cat. She came into my life at

" a time when beauty, love and  gentleness were very . impaftant

. to me. . I was not well., I was suffering from a painful, .
~:h:cﬂic :anditiaﬂ ‘which was slnwly drainiﬂg my energy (Dillz—

' Dilly, page 23).

iﬁ;5Afﬁéranenaaﬁhad~surgefy~Di11y‘played'aﬂjimpgrtant*rgle”inﬁﬁer*”’;”

':re;upé:atiﬂn; AﬂQEﬁEE paragraph frém thé‘bbﬁk illuéﬁratés fhé’pﬂiﬂt;':

Dilly—Dilly was '‘my eanstant :ampaﬂiﬂn during the wasks af
.+ recuperation. She- Enjayed the ffiagds who came to vigit,. the-
* 'afternaﬂn naps, the conversations and the fact that I was at
. 'home and giving her more attention than she had ever had .
- before 'Dill sDilllr page 39). : :

;f,BrEﬁda's cnn:ern far Dilly began with the realizatign that the
aﬁimal had catafazts which made it diffiﬁult “to jump in sufe—fante& ways l

that is typigal of féliﬂé béhaviar. Ihis was fullawed Ey surgery far

o
W



'f”mammsry tumﬂrg and finally, fatal feliﬁe iﬁfectiaus peritanitis. Ihe haak
deseribes the behaviar changes in Dilly during the 1ast days.and a pictufe :

',af egtraardina:y :ara and gfewiﬁg eaneern on Bfendg 8- paft ag the end -

g drev near.;f,:
v esal-was feeliﬁg hgﬂeful. Dilly—Dilly was éa;ing eagerly
- as I. placed the nutrient on her nose for her to lick aff...: a2
LI was ‘setting oy alafm,and féédiﬂg her- during the night
. to strenghthen ‘her. * She was very quiet. Even though I
talked to her often, she seldom’ meowed.. and rarely purred

. (Dilly-Dilly, page 44). e . o R I

?-....TWB weeks had passeﬂ since D;. Biake had diagnased
- Dilly-Dilly's condition.- haybe she was going to live. I
;thaught she was improving slowly. Then one night, she was: o
' awake during most of .the night. - She was moving constantly - - L
'as thnugh ‘she gaula not get .comfortable. I kept a hand =~ . el
: keep her Eucked ig Ea pIEVEﬂE e iieen

- ;I knew ,hat the fluid must havé spreaa to ChE 1ungs.
After a sleepless night ‘she finally fell. asleép- In my .
eagerness:to have her live, I overlooked the warning signs
and felt that we had Passed a arisis Dill Dil

L 46=47). , : )

' ;D;ily-Diliy was gaing to die. -1 cguldﬂ t stﬂp c:ying.v o
.I could hear the hard sobs that were shaking my- body. I
fﬁas 80 very tired. Eighteen days had passed. I had.gone:
AR ﬁhrﬂugh 80’ many emotions- during that time. I had been - .-
e T angry——=very ang:yaaehat such a 1aving, gentle créatufe .
C . should have to -suffer so much. I had been determined to- .
gave her. What difference did it make to anyaﬁe .or. anything = -
else? Why couldn't she live? She had put up such a flght
for life. Sometimes I felt guiit?.‘ .What Else could:I . . .
. have daﬂe? -What did I fail EQ do? (D111y-Dilly, page 48) = . o

The vaterinariaﬂ tald ﬁ:énda that it was anly a métter af timé and tha:;
the kindest thiﬁg to 'do wauld be to put_fhe animal to sleep, paiﬂl Sslji -
Bféﬂda tried to get hér égntiuns ‘under eantral and Eake a decisisn._

With the dgatar 's iast—minute tests iﬁgicating ﬁE impravement Breuda

.=

de:ided that authaﬂasia was the human?;thing to dn. ' She tald Dr. Blaké j£4l

that She wanﬁed to be with Dilly when-she died. N

fAEE brought DillyaDilly in and placed her on ﬁhavtable,

. wrapped in the large towel that T had hraught her in. .
. She was very limp. I held her gently as he administered
: Lthe_drug; ~She breathed & sigh as' 1f relieved. to be free

. ifgei ~‘-? _ e o __j N



: afiﬁéfnﬂisééséd Eédj.‘ 1 atood: ho 1"33 her, eryimg = = .
(Dillzsﬁillz psge 50). SO P ; B

i

F; back, but’ with it came a. phrase of paatfy fram some’ N
.- past :learning, "A thing of beauty igz-a joy fﬁféver...
) That was, Dilly—Dilly. She wauld be a “jay fnrever“ bé

‘;memafies (Btenda Jnnes, Taped In;efviaw, 11/3/80)

-y

lerenda gat twa new kittegs bnth Siamese, Eut ﬁst as:

replacaments far Dillyﬁnilly. Bfenda viewgd Dilly—Dilly\as a uﬂique.'

p Eﬂalit? and therefare irraplaceable. Ihe new kitteng were named
[

;’Qaﬁe part af the hausehald she shared with her :,

Aside fram the fact Ehat the bnak had helped B:enda wa;k he: way

Ehfaugh a vEfy diffigult emﬂtf%nal periad iﬂ her 1ife she feltsthat thé w

vrrby nthar teazhers at Elmwnnd Sghaal and ather:

elementary s:haais in the Benquist digtrict. Iwn thifd grade teacher§ at‘
1mwnad used the baak with théir classes as-a pa f a unit on ematiﬁns,l

Dné ef the ;eazﬁe:s agked the :hildrén ta w:ite stgries abaut the baak.

The stafies were thaughtful and app:éciative. A few Excerpts f:am the

ghildre' a stqries undE gs res the pg;gti'j“'-ztﬂ-:qb7 f;:”i:fe;ii S

B Tb Hisg Janes. g o S
I Enjayed the book Billy—Dilly, the b pa:t of ‘the S
..+ /' atory -was when you ‘found Dilly-Dilly., "I"love thiat. part.
'55' Pilly=0illy was' a beautiful and loveable Siamese cat."
.I wish that Dillyiﬁilly would not have gotten sick.
I hope that Wynkyn dnd Blynkyn dan t" get slck too'or .
QNad.= Dilly-Ddilly ‘was the best ﬂtnry I have eve: heard; RS
o hape ynu write aﬁathér book. e -
LR . e . , f:am Judy

'Ta Miss Jaﬁes. ?iv— : N .
Dilly—Dilly was a very: 1nté ES ng cat.‘ Fram thé'gtﬂf? :
-4 2 seemed yvou loved her very much. I snunds like Dilly=

' 'Dilly was a wonderful .playful as well as loveable cat.‘,vﬁ-'. };;
. The saddest part was when she died. D111y§D111? was a g ,‘g;
'beautiful cud51? and sweet cat.. Miss Jones wagtgd BT -3&“




‘f_éﬂja?éd;éﬁé’gfiéa f§fiDi11?—Di11y._. : .
- Co ' P Léva, Emantha

o Ta Hiss Janes.__: - : ' Tl T
I 11Ked the book. Dilly—Dilly.' T liked it because yau '
- " told the feelings deep down inside of you..” Dilly- .~
.. Dilly was a sweet and loving: cat...Miss Jonés cared for.
o Dilly—Dilly 8o mu:h that she w:ute a book abaut her_
- . R PR , Carla

";A fifﬁh gfade teacher at Elﬁﬁﬂﬂd reaﬂ the story’ Ea her class aﬁd théy

;aa respﬁﬂded with 13tters faf Bfenda. ThE fﬂllnwing are typical nf the »

1ette:s ﬁrit;Eﬂ Ey Ehesé fifﬁh gradefs._*v’
" Dear Hisg Jones: . o )
I 1liked your book. .When | DillyaDilly died X criéd
‘because I ‘could understand how you felt. My cat died a
year ago. I felt very sad. My cat got felime -
iﬁfectiauspeﬂtmitis That's How it died, too. ... . = - .
o R ane, _élissa F:ank S S

Dear Hiss Janes C T ’Vf,f
~I really liked ynur baak abaut Dillﬁ—Diily.. At the
“beginning of the book it seemed like a very interesting
.story but when' Diliy—DilIy got sick and died it was very .
R ‘sad. WYnk?n and Blynkyn are. great names far yaur new
. cats. ~It's . too bad. Dilly—Dilly died.s - . i
: ' - Siﬂﬁerely, Jahn Allen

-

Dr. Williaﬂ James, the Assiatant Superiﬂtendent Gf Ehe Renq ist Scho ol
N Distfigt, had alga zead the bagk._ Hig Eifé had recéﬂtly EEﬂnme va ry ill':
.and-he EﬂﬁmEﬁted on the mean;ng the bpa&_held for him at this Eim in his

1ife.

Frcmréﬁe desk cf'
iWilliaﬁ»P. ‘James o] a -
: - September 24, 1979

I just :ampleteﬂ rgading yaur stgry. It ‘was vary mean— L

- ingful and ‘moving, perhaps mainly because of thé illness . .
. in my family at the ‘present time. It is a fine position

"statement of love and felatianships ‘as we all live them -

ﬂay b? day amidst Ehe vigissitudes uf lifa.' : .

Cangratula:ians,
Bill




, L .3;, S |
.I have bgen léaking fnr you iﬂ the hails :gcently but
" 'haven't seen you. I wanted to-tell you how much our .
. _7_72ﬁti:e fsﬁily enjayed yauf bnak Dillz:Dillg- It was S

,Vﬂiss Janes-

o .H',*f,v Sin:éfely.v ~75
T 7 - Jane 'Flemming . T
(na date available prﬁbabl? gametime during the 1979— : ; e

'Dne af the teathers at Hew Eape Eleméntaf? Sehaal described Di g .

N ‘%

: z as ét super ﬁaak ‘a lﬂvEIT baak-": She Eaid,r"

_._The EhildIEE Ieally enjﬁyed it__ They were spellbcugd )
 when she read it to them. Mdst students Renquist have
_pets and they understand that pets die an they related’
- to ‘the book...It was difficult to keep the book inthe — -
1ibrary ‘because everytime the kids saw it they would take " .
. 1t and leock through-it (Ielephaue Iﬁter?iew with Wsnda O
1'Rgdman 5/16181) . . . ’ll

. Thé librarian at NEW Hape cnncurred. She assumed that the childran
f}diséussed,the bnuk f:equently Eegause it was alvays ‘checked ﬂut. Brenda_ =
aid Ehat kids wha had Ehetkéd thé bnok out af the 1ibrary wnuld app:aach

_hér in the halls ‘to ask questiaﬂs. Shé had also réceived lettezs f:gm a.
pfiﬁeiﬁél;;:-, ni ter, and several friénds and éther teachers axpressing
: pasiﬁivé ée;timent abaut the Eack.:' B , ’ ) S
In a. telepboae canversatian June 16, 1981 Bfenda indicated that she .. .
, 'had:bée; EGﬂEaEEEd by’ ‘the Staté Tg Ahé rs Assaciatipg_wha asked'her\ta
:PfESi’t'a wa;kshap on writiﬁg ﬁ,ildf&ﬁ's b k% ét:thevfaii :gn#entiéng

‘She | ‘was very happy with the inﬁifatiaﬂ.i She'had also taken some initial

.lsteps to get the bgak published and was'und” Egd with her iﬂitiai

' rejegtionsi Breada said she wsuldzcnntinue ta‘tfy to get he: wa:k
"vpuﬁiished, that shé had not really pursued publicatinﬁ in earnest. until f

'—Dill hElPEd her redis:aver

_ now. - It was eleat Ehat the writingfafnnili

her iﬁtéfést in w:itiég. She felE that she had begn changed in thE process




fj;as painted out ffnm the fallcﬁigg exzerpt ffam an 1nterview ia 1980.'f; ’

,f?...I hgd fargatten, iﬂ Enllege I diﬂ some ﬁﬂfk on the R
-~ school mewspaper and this was a’ small schodl but 1if I e
- would have atayed the next semester...l would have been '
. the editor of the school's’ newspaper. So I've had an.
B intefest in writing for a long time that got buried uader
7 all my- ‘hotirs’ that I have. spent in musig (Brenda Jnnes,f
: u;Tape& Intgrview, 11/3/36) , L

éﬁd=;>: '>

’:T:...a lot af peaple think that writing is réally the S
. neatest: thiﬂg there is and underneath the feal like they .
would 1ike ‘to be a writer.r And that's -a thing that has
been shared with me, too. You know like gudﬂenly T've daneA
-~ something terrific because I've written a book. =~ And that
- was the real surprise to me. - The attitude toward an
authar I think iz really- quita unique (Brenda Iaﬂes, Igpeﬂ
11!3/80)., - .

ﬂ’Sg, by writing the baak araﬁﬁd an iniﬁial ﬁeed ta degﬁribé the death
af a very 13?21? pet and passibly work nut grief i a pasi:i?a»aﬁd 7
:raative wa?, Brenda alsa re geivéd zagnitian f:am hgr’pééfé.; The :

ifregagnitian may se:ve as a mgtivataf fgr futuré w:iting or athet gfgative
s wgfki!~

far ahildren. Ihe subjezt is nat as Eabaa as.it o gg ‘was and as . the natioﬁ
af- &eath as a paft af 1153 gains greater uﬂderstanding there iz a need for

.'éduaatianal material t@ fill the vﬂid._ Branda s buak was a cnntributinn ,

'tavthe ligééééﬁré'gn deathg_jEﬁt it ﬁag mugh mﬂge‘thaﬂ Ehat‘ ‘The b@ak,'»L-
3'pf§vided aﬁ iﬁﬁéfesﬁingAviéﬁ era'éLSSEfaém téaeﬁérbff?ing”té dééi with. =
some very difficult emotions geae:ated by events in her persaual lifé.;
>:Ihe aase reve 1, 5,5 nsitive, :afing pe:san wha rESPEEEEd 1ifg aﬁd admired
.beauty and graeeg IE reflects a kind af quigt heraism aﬁd ﬂﬂufage and
a pEfSDﬁEl need for suppart. In this way teaeh'f ‘are a part of the main—'

>~,stream of" 1ife. They, 1ike gthers 1ﬁ:§aeie:y, have to face difficult

fftimes aﬁd samehuw wark thfgugh them. Writing,was Brgndarj w’? 'E 70 rking !




I 1@-3@;.' It alsa pravided a mg:hanism wher by athera cuuld readil? see the

!::depth ﬁf her emﬂtions aﬂd fespoﬁd ﬁith appr : atian and suppart.y The

- \ -
P dudtian of the Ennk bfﬁught reaagnitioﬁ aﬁd affirmatiﬂn.: Teachefs,ff

Studéﬂta and_parents were intafested in- the Eank with all its detail and :f

' candnr and they let her knﬂﬁ. In this ﬂay, the boak hElpEd t@ a’ganige fx',

‘Ta suppart gfﬂup fa T nd& whiah in’ turn helped her to- work’ thfaugh Ehe '

1-pEfsaﬂal prablem she engrienged.-rrhis'éugg st that Wfiting in either ? 

) fgfmal or: infgrmal waya :an he helpful tn téaghers who may Enﬂﬂuﬂﬁéf B

;vsimilaf 1ife aiffiaulties.: IE is quite'ggmmén fgr sehaal distfiets-taa'

i fElEEEE Eesghe:s (tenured iﬁcluded) du Eut | 1 ne. ; enrallment-.'?éf
tmany teaahars, this is s crisig thac appeafs aften fathéf suﬂdeniy.Jilt

e i ] :atches teachers unswarf Qf~ 1te:naﬁives aﬁd haw thei: histary

" ag a teaeher may or mgy not 5uppaft new :aréer dizectinns.f Like¢‘
. . ;) .
Brenda, it would seem that ﬁfiting wauld fepr,"'t a g,g,:,vg way nf

_'dESEribing past experiences and’ platting new difec:ians. 'Bfiﬁgiﬁé.'”

téachers tngEEth to dis :,,Adiarias,'j fnais, etg., wauld build fSpﬁpgft»

u

?StEE and iﬁéreaSE thé'ﬁuﬁﬁé;“ﬂf idéas‘ﬁhag éuld be sha réd

The Teaahér Center was ingtfumEﬂtal in hélping Bfanda ﬁfaduce th
jboék._ She admi ted that she wguld have wrizﬁgn ‘the . bcok 8 v ? but she

' 1wwu1d ngﬁ hava ‘been able-ta praduce copies to- share with athér tea:hers.«m<5

‘2’Wi§h§ut Téacher Eeater sﬁppgrt,.it is 'doubtful that her wark wauld hafE  1'5

)I-‘- .

'bgeﬂ nEtWﬂrkéd thruugh a catalngue se ; tg .schoo ,ls n the ;nngartium

and iﬂ a- braader ngtwnrk nf midwest and natianal teéacher centers. : It éas
' Ehra hg;his netwnrkiﬂg that the support graup was farméd; Efgnda knew

-

that thé TEEEth EEﬂ er as hEr aﬂly hcpe bezause Ehé szhaol dist;ict did

: - not praviﬂe fuﬂds faf prsjegts sugh as hgr ank. It again paings Ea'a
‘Eiﬁd af'shﬁrﬁsightgdnesa_in the sﬁstem'begause Bréada‘is Efabaﬁi7 a more’

effective teacher as a result.of writing the book and getting.tﬁfaﬁgh'that
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 13 gfucial to the teacher/stuEEﬁt in;]rf ce duriﬂg inatructinn;‘—Bféﬂdai~ -
{'ahage ﬁat ta apprcath the district fbr supﬁart fnr her baak Ea:ausé of an
: gg:lie: pfgj rt Ehaﬁ was- campleted but nat appraved b? the distri:t-:':

f..iit gat shelved and we weren' t evéﬂ gllawed to use it
.esit was 1ike having.a baby and then...when you put
yaufself into something like that- and. then not being able
to aEEBQW1Edge it CEfenda Jaﬁes, Taped Intérview, 11!3/89)

_It is in situatians 11ke this wte:e teacher eenterg, nat Eied

exclusively ta schaal distriet gaals aﬂd abje¢tives, can play an effe¢tiver

- role. TE che f EE’ters can ;espand to needg expfessed by teaﬂhers that e

”5éfé'5gﬁéide the—district s pereeived respansihilities. As in Brenda FEEE

cage, Eha gnd fesult :aﬂ be impraved mental heaith, a sEﬂEE af gatisfa;tian
“gﬂd appraval fram péers-~-:ix» - - ;< %, 7



- caarzm v
samms THE AI\',RAY oF aasgs T

5 1 Iﬁtraductinn '

The initial ;ase studies revéal several aspects nf the miﬁigfant ”;'.
| prajects aﬂd Ehe PEﬂPlE and institutiaﬂs whg are. invﬂlved._ We Eegiﬂ to -
’_ETSEE :he pfajaat developér as a pefgan Eith beliefs, values,'and attitudES: 

" as well as a prafessianal wa;king ﬁithin the iﬂflueﬂces of thé soec ial_V '.

:system context. WE staf; to visuali;e thE Eamanian (195@) naticﬁ af the

"inté:ﬂal aﬂd exterhal s?stem" 1g Ehe intefplay af the pérsan as a

’T‘prcfessiansl within tha s*’aal arganigatian
- The case s;udies alsa 123& us to an. initial d rstaﬂﬂiﬁg af haw .
'.minigraﬂt pfajects have been utilised to bring abnut eduﬂatianal imprave— -

'jmgntg at multiple lEVElS.; These levels cnuid b esc ribed ‘as 1) the ;1;

"~department, or: an Eﬁtifé staff),'aﬂd 3). the schoal district. Prajects

';f'hgve fgcused on a varie;y of needa eg?ressed thfaugh these 1Evels and

'have in;lgded curriculum davelapmaﬂz and inservi:e Eraiﬂiﬂg pragrams that

'-have, dire:tly or indife:tly, affe:ted studeats.z Th% role’ Qf the praject_-

B devéiape: as % far.:e in Ehis procags émérges as a fm:al paint in the

8

‘study.' Ihese inﬂividuals not anly desigﬂéd prajects that had systémic_

\3.the pféeess; Thfgugh interviéws aﬂd ébservaﬁians of prgjagt dévelépg:s in i
:Ehé.aat af 1mplémenting thEif prajEtts a. namber of thémES emergé whigh
Eépgeaf tg be impgtgan; a; the persoﬂal/psychalagi;alVlevel.7 Thesejineludé

' »iﬁstgncesrqf léaf@iﬁg-wﬁizh acéﬁffgd thréughlﬁféjezt,iﬁﬁgiéément;"Thésg o
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1 fnings iﬂfluen:éd the expansian of- persnnal szhgms aﬂﬂ g:eater ar
1esser degreea af peraeived change in behaviaf,!attitﬂﬂe, aﬂd skill

o develnpmenti' Eiﬁze many af ghe praje;ts ﬁera caﬁzerned with the pfepa—

.ratiun af ins;fuztiaﬁal mgterials it was passible tn abserve a perspécﬁive

1;an curri:ulum davelepment fram the teaﬂher 8 paiﬁt af view. Jaﬂesick

1»'_(1931) defines perspective ag "y refléctive sacially derived interp:gtatian

of haﬁ whi:h he/she En;auﬂters whieh Ehen serves as a basis far Ehe a:tians

fles clues abaut a i""

::ﬁhich he/shé zanstru;ts";(p 2) Ihe perspe:tive pr'”?

;egzherﬁg theezies of aurri:ulum, tea:hiﬂg and léafﬁing.A Dther theﬂesr~l

which pravide insight inta the - davelap persaﬂal pefsﬁective incluae
fessisu&lism, mntivatiaﬁ, sa;isfactian with campleted Wﬂ:k regqgnitipn

v

P
tfram superiﬂfs and peers,,and the establishment af future gaals., Ihe :

7.7 pufp SE of this se:tinn af the papez is ta fu:ther develap :Eftain_éf' S

thESE Ehemes whigh eme gédlfram the initial cases. =Ta da EhiS'ﬁhé authér f

' will draw upcu selégted examples frﬂm Ehe largEf gfaup af prajégts._ Thé’:i

',"raader is Egain remindéd that,the authaf is trying Ea ‘move :award a :henry

af schaal impravement thraugh self-initiatéd p:ajgzts at a va:iety af le vels
7 in the,eduzatiﬁnal arganisatieﬂ, This preliminary ;ﬂalysis af the data is

-.a step in Eha: disa;cian. - B -

5 2 The Clasaraem Lével

Several projects vere &ésigned to meet ﬂéeds that nfiginated within o
Ehe cantéxt gf a ﬁlaSanam. One teacher wagted tn ﬂé E op packets-:hst

:wauld focus an_studen,.u:il,

Eheater/drama‘eaufses. The filmstfipseweré housed. in the s:hﬁal 1ihra;y
aﬂd the quizés ﬁithiu Each paeket gave the teacher v 1, ble feedback on
the independant 5tudy of films f'p ; pies. A:sixthvgggdé'tgaéha§ waﬁt§é .
to dgvelap a.GDEE euzgi;ulum approach’ to ﬁéachiﬁg sa;ia;vétﬁdiés.vaha
B2 |
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:1grade :ufri:ulum,=

R Jﬁlassrcam level.”
;his high schaal Engiish departmentia His new’ assigﬂmEﬁ;, ninth gfa&e

“;a textbaak,. When his prdEEESEQf 1Eft tawn ﬁithaut passiﬂg alnng ﬁagefials

far his :aurse that first year. It was priﬁa 1y=

: cha agtivitias.

_pfajent grew fram a desire to’ reduee zhe frsgmentatian within the sixth R

= Tgblé 5 2=1 Hill pravide a ;amplete 1isting af

SRR

'-a:ns‘é'gg: Table 5; 2-1 About Here

igdapth des:ripzian aﬂd iﬂterpfetatian af selected prajeets fram the 7:

:prajents Hhich impaﬂt at the elaasraﬁm 1evei. ﬁhsﬁvfpllaﬁs is a more .- .

Tam Smith s pfaje;t avalvad from a Ehange iﬂ tea:hiﬂg assignméﬁts iﬂ ;

lgreative writing, hsd previausly been Eaught by a tégahaf who did nat use

and infafmatian abcut course ofgaﬂizatiuﬂ, Tom had to start his firét year

in the :nurse withﬁut a :uf:iguluﬁ.r

1...1 had an idea ;hat I ﬁauld teach sSome poetry and...,_,
-~ some short stnry, hut I really didn't know what’ the
- students wanted.- And so. the first class I got'I

:ald them ta tske auz a half sheet of paper and i'said'

we want ta write pcetry and the cther 252 said...
short stories. (Tom Smith Iaped Interview,'ll/S/SD)

It was thrgugh*this ﬁEEds assessment PfBCYSS'EhaE Tom got the faeﬁé

paétfy[shaft stcry

]

~ course with barfawéd bi:s of’ curriculum plaged here and Ehété to provida ;1

Tom taugﬁt the course faf threefyéars aﬁd-éaeh v : he colle cted more:

c ities in the fnfﬁ of Etudent PﬂEth and short storie: As studeats

“iéxpregsed difféfiﬂg néedg the course content st hifted. Far éxample, during o

course content was about 5Dg50._ In year four gbagt 1@2 were Interested in.

poetry and 90% wanted short stories. Tom's project was based in part om



Table 5 2-1

"; List af Prnje:ts With a Glassraﬁm Level Impatt

o Sli de Tape. Efagzam on Japanase Culture faf a Eigh Schaﬂl Agian
" His tary Course . K :

A Core Eurrigulum far Si;th Grade Sacial Studies

‘A Play fér Third Grade. Gatéway ta Ehg WEst

A Juniar High SpallingIVagabulary Pragf&m'j>'
H,Sliae Resau::es for. H High. S:haﬁl Humsﬂiﬁié . fsé : . :
Iﬁdiﬁiduali zed Learning Pa:kets for Eigh Schaal Theé;erfbfaﬁspéiasSEs 
A Baak nf Eagtfy fcr Prima:y Age CBildren B - ~ | |
A Summer Iheater Wﬁ:kshap far Elementary Studentsf

'AfGettiﬁg to Knaﬁ You: A Pragram far Gambating Erejudiﬂe in the o
Elementary Grades . .

‘A:gf- Eigh Individualiséd_Drafting'Prggraﬁ ST T e
Projects in Eiﬂth'Gfade éféativééWfitiﬂg y o S SRR

. Hissau:i Indians: Aﬂata:ials far a High School Hissaufi Eis:nry.
Caursev - .

-Computer Pfagfamming for Jr. Eigh~5tudénts 45"~m7"'~ﬂfﬁf*¥'~wi*w

Aﬁ'lpdepégdegg Reading Eragrgm for Jr. EighVSchgal S;@éenfs

Indeperident Study Units for a Ninth Grade Scieénce Curriculum

m‘ o
M
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iﬂtﬂ a :reative ﬁfitiﬂg zeszbagk.

. ...What the textbank becomes EhEﬂ is Ehat Een kids every
?Tyear say they want to write- pnetry, ghe? Wwant to write
- short 'stories. and Qccasianally yau'li get a'studEﬂt who -
< daegﬁ t want to do either. He wants to improve: his -
. writing and we. work out kind of an individual curriculum o
" .i.they do some of the work in the textbook...but thé? e Lo
. -also work on otlier things like writing an essay and ©~ . . - .
. things of this sort which are not in.the :Extbaak-
'(Tam Smith, Taped Igterviaw, 11/5/8@) . '

",The prajegt hélped Tom . to. sift zhrough all the ma:erial he had

'.bility in’ meeting changing studegt needs and iﬂ ter

studEﬂt paatr? from pfiaf yeafs.' Hast 5Eudents Wrote

said’ that farmer

: during the EEEEStEf théy were invclved in paatry. Iem'

gtudants were ver? intérested in aeging their paems in h beek; Thé A L

pagsibility :hat ghair mate:ial might appeaf in future ,d ians may have

served as a saufce af mgtivatién fer studéﬁts.,-éa'a result—ﬁf his :

'invﬂ;vemggc iﬁ‘thé prnjeg; Tom d152§v3fed braadEf parsnﬂsl zapabilities o

- and a~§en52‘af sgtisfacﬂian from develaping and utiliging his own bagk
,...i disﬁﬁvered I was capable of more thsn I thought L ]
-1 was capable of. I discovered that it's a real satisfac— mgw.jy,ﬁﬂi7;2
N tian.,.whaﬂ you, aacumplish anything worthwhile you feel
good about 1it...There isn t anything quite like handing-
out your own textbook to your students:. It's a great
feeling.  (Tom Smith, Taped Interview, 11/5/80) -
'Tam's préjée; p:@%ides'anAiﬁtareéﬁing perspective on the curriculum
develapment pr ess as ﬁe::&iﬁeﬂrby a Egagﬁe;., One is struck by the’
'fp:agmatiz nature Qf :hg process. whigh firsﬁ’fégﬁséd on the ﬂéedsréfvstudénﬁs

agd thE pulling tagether af mate:ials ta méet Expre se d eeds. In

‘additian, gne is alsg pushed ta :qnsidar the peteatia; that projects such .
A as this have fnf impfaving the quality of the sghecl. If-HGGlean (1973)
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; is éﬁfreet “in zhe belgéf that ﬂreativa Expressiﬂﬂ snd :ammunicatiau is

a measure af schﬂal quslity then PijEEtE suah as Tam s, whiah fc;us an

_'writtEn Eipfessiﬂﬂ, msy iﬂfluenze ﬁﬁré effe:fivé :ﬁmmunicatians within-'
>the school- Eﬂd beyand, The art af gfeative e:presaian, once Esparien;ed,
15 infecticus.- It pulls one alang and leads ta gther créagive Endeavnrs. o
| Aﬂ exaerpt from an iﬂtefview with Taﬁ makes Ehe paiﬁt. - 7 -

_7.;.Since I did Ehis (ﬂfeative writing Eagk),l
-started saying to myself, I've always wanted to ]
write a mythalagy ‘textbook...So that second book .
4s in my head. started saying, well I konow a lot
ﬁ'sbnut mythologyiand I know why 1it's boring for kids
" and I lmow buw%l could make it inﬁgresting. And I
could write saﬁething really good. CIamVSmitb,
-Iaped Interviev, 11/5/80) s ) i

l,publicatian af his :reative :

Tam has pu:sued his interesc inrg,r
~AWIiting bcck and hag baen undauﬂted with the fejéctinﬂ slips he has,x
regeived Ea bas pa:ti;ipated in a T f Eentér watkshap Qﬁ "Haw Tﬁ .
’ in writiﬁg sﬂd publishing.' A ﬂamment hg mgdé duriﬁg his presantatian
ExprEESEd an apiniun aboug priarities :eachgr authnfs shaul& have in
Z-ﬁriting. - - = o

,..yéu should write for yourself and’éaur students
first, publizatian is se¢nnd,and may never happen.

. The caﬁment underscared his real reasons far iﬂitiating the -

' é:eative ﬁriting Pf@jééﬁ: Eis focus was’ clearly on- s;udggtsfand his'§§n'

E péfsansi sat sfa:tinu in WTiEiﬂg saméthing hé ﬂauld usé ﬁiﬁh'éhem. The |
 pEnje§E was a. zallatian and synthésis_af past.éffggts aﬁd“praﬁidéd!a;'

) glement~af stability in~ g caurse ;hat.aﬁaptéd:itsglf to the i;diﬁzéugl.

nee ds ai students.v it élSQZSEfféﬂ‘ésf'-?laﬁfsfﬁ'fﬂf,géttigg-éﬁtﬁfé géalé?l
Projegts which invél?éd teaahers‘as :ur:iculum writers. wgre'u -

QbEEf&édAQE both saeéndary‘and elementary lEVElSa Severzl prajeets foﬂused ’
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an the develapment af supplementary mater als that wafe used ;a extend ar‘v

*

enhan:e vsrigus acher aspe:ts af the ;ggriaulﬁm. Betzy Jahﬂsﬁn, a fifst

g:ade te a:her Hh5 develaped a baak gf pnetfy faf pfimafy age ehildren,

is a :ase in pgint. '1.Vf . ;; ‘i]‘izg"'

...The paemg, twenty af them arse ;entere& around class S
curfi:ulﬁm things that are :amman in,firs; -and - Eéﬁﬂﬂd-.-c-,ﬂ
like tha;.- Tea of thém are intended for the EEa:th '8
‘use just for fun...on hiccups bubble gum, Ehings thatb'
- the children enjoy hearing and also use. for. wriﬁing
by the children. Purposely the vocabulary words are
. kept at a first or second grade lével and the poems -
use the vocabulary words that the children are supposed
to be learning in the specific units the poems are
meant for. (Betty Jahnsnn, Iaped Inﬁerview, IQIEISD)

"‘*Tha gaal was ta develap series'af paems usaful in tgauhing vo Eaﬁﬂiéfy“
oT as witbin variﬂus units studied By first and sggﬂnd gradera. Bettvaas
: 1 interested in including poems that :hildfen aculd simply enjay,

paéms that-vauld relate to the day to day expériEﬂGes fgmiliar ta yaung

EhilﬂrEﬂ. 11  .7:7 o Vf ._”:A' -;,:- - . “' V ; o .
The idéa faf ‘the bnak évolved avef a twn yeaf pefiad and culminated

iﬂ a minigragt PijEEE duriﬁg ﬁhe Eummér of 1979.' As Betty wrate poems

suggesticns abau; other paéms Ehéy wauid liké Ea See intthe baak; Bettyfg -
" work: 2aught the aﬁtenﬁian of” ﬂEWEPEPEfE .and the 1local university Whiéh f;f
extended iﬂféfmatinn abaut héf baak beyanﬂ her szhaal distfi

f‘...Iha ﬁhalé thing has led tu numerous nppaftunities....,
the ﬁewspaper did the big article on me, «L've been asked
. to speak by groups...and talk to them about writing for .
-children; up at Midwestern .University the children's L el
literature professor had me come and present my whole o
Prime Time Rhyme Time book to his undergraduate. class... -
fe 1 really -liked it and asked me to come back and do it
again...The...undergraduate education students were :
very excited about it and asked about it.  (Betty Johnson,
Taped Interview, 10/9/80) ' L .
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- to have published.z_ B

o

Betty was 1ike ather pfquEt develapers wha segged ‘to: appreeiate,~f~ -

' zha ragagnizinn Ehey feceived far thg wurkl;hey had daue. An added

:-rgzagnitian far Betﬁy was Ehe au::essful publicatiaﬁ Gf her baak ‘Sha{{-"“

S

:;hag sin:e develaped a similar baak fatraidET zhildren that she alsa hapes,

\E s

Anather teaghaf desﬂribed her iﬂﬂef drive and ﬁativatian fﬁf ;ryizg

nevw things. :

Q...A 1at of - peaple 5ay that I have a lot af sgilis and

-abilities that would be better off used in some agher

manner...l use:a 1 of those skilis. in the teacher's

organization..  Sometimes I'm not quite used ‘up with-

,;teaching._.l m always lanking for new avennes, new kinds

. of work...it's not a5 challénging when you're teaching: :

_the same subject.. That's vwhy...I've been moved so. '11-;&Jﬁlv,jni N

. many cimeg, teaching different,<va:iaus subjects.~ I' i :
- " love doing that, writing up new. things. “(Tina Lowell, -

»,GTaped Interview, 4/22/31) . . f

iTiﬂa's p;ajeaﬁ gansisted gf a aeries of 1aarniﬂg packets far basiz

V:skills instruatian ﬁithiﬂ jf. high schaal mathgmatics.r ThE pzaje:t greﬁ T

-aut af diSEﬂchagtment with textbggks, a concern’ e;pfessed by other

,teache wha felt thaE tegtbaaks were 1imiﬁed in thelr ability ta ﬁeet thé-:i,

individual needs af st.uw;

...I ve’ fogpd aut in my expe;iance that I'm just
completely disappaiﬁted in textbooks. Ihey 11 say: that
¥ou want the child to master: samethiﬂg...takiﬂg area )
sai or perimeter for example, they'll have two:- pages on area, - - e e
tWo pages on pEfimeEar and those students cannot learn = . -
perimeter and area with two pages. Haybé some b:ight R
“students.” But as you know we have mainstreamed -
classrooms now. We have everybody, a heterogeneous
‘classroom where we have all levels of learfiing. Maybe
-.the bright student can 1earﬂ from .a textbook's two pages.
“The slow student canmot. We have to supplemEﬂt this ,
- material with additional matérial;v Otherwise they re not )
' going to learn. No textbook is sufficient for our slow = =~ .

.- learmers or even qur. average learners...they need more
" concerted effort placed on tain basics for them to -
learn...The téacher in the classroom knows better what
they need...She's gaing to have to keep supplementing

and it's better if it's organized supplement where you - i
’ writé it, it dawu and you spend the time, than just . : -

Ca
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»tha
_neeas Eas a4 common theme aman

*The teagher;

-teachéf 8 rale (Iayce,f1972)

Q'flaoking at a. texthaak one day and sayiﬂg I’ ll uae thisk
" ‘sheét.as: a’ supplemeat.: When' you:have it grgaﬁized it i
'w=;makes it so 'much better. It f;nws better.- You can’ get . L ‘
.. your thaughts better.. You bulld a:progression. You .= e
-, just don't helter-skelter just pull sheets out from . - . .-
<.+ ‘this textbookXor that sgpplementjzz warkbnnk.x 1 Ehink

- . "that's the most impa tant. part of /having writing- o o _
: ;Expe:ien:e iﬂ minigrangs. (Tina. wall Taped Iﬁterview{ [EIE TR S
L 5122181) ,V. L -:;?' : R EE St LT

It isn ; just raﬂdom suppleﬁEﬁting :hat makes a diffezenée but Egg o

ghtful coﬂrdina;ian af appfupriata az:ivities thaﬁ "build a prégféssiaﬁ?ﬁ:

Ihif Ehrust anard Psupplementing" %extbaok material Eo meet student -  -g?%

Tgsa prajEﬂtg thaﬁ fa;used on gufficulum

1aper aﬂd coardiﬁator -

., the kinds of aq:tivitigs L

T

:othefs, :epresented he: respaﬂse td planﬂed supplemental materials f ; her .

jr. high,math stgdents. Q%g is struck by Ehe pqt ﬁ al :hat this type?;
of iﬁvalvément has fo: expan&ing the iﬁﬂavati ve gharaatafistias af the

N o o
'IE was fip ad aarlier Ehat a varigty af ﬂ ta

e

sources were usgd to

Eﬁé alnp the descfiptivg narrative,' It was nat al ays passihle‘ta abserve

}F"

5materiala in actugl use due ta the vast. nature of the study and the

di culty af saheduling visits aéross a :ange of 100 miles. Enwaver,

:

Ehe authaf did Eonduct a 1arge ﬁumhér af classrngm absgrvaticng whi:h

ﬂrovidé insights inta thé ways iﬂ which materialg were iﬁpléméntgd, GQV;’

:Harch 22 1981 the suthar visited Tina Lawellxg srgmﬁ and ubsgrved th

s g

:teaahing a math lessan.shé had dev oped the summer befaré thfaugh a

minigrant prajéct. The fiel pravide a glimpse nf Tina E classronm =

" KT

and the flaw af the interaatioﬂ during Ehe 1essnn.,'ifi: t :;,':if-' - :__ﬁ




Afisg-‘

‘,';Iing 1s dressed in a dark. blue psnts suiE ‘with a white TR
blouse. Her hair is done in small tight curlszand dooks -
L very’ fashianable.{ Her coat 1s off as she moves about .
: the room.: ,'; 3Aw f ;i_  - A ':' ST f L nRE
o Azrass Ehe back af the rear wall .are huge yellﬂw letters
o sayiﬂg "Welcome".. One bulletin board - 18 decorated -
. with metric ‘symbols. One wall has maps and pictures of - -
.. past pfesidents. ‘The bulletin board -in front is ‘covered ' .. .
ﬁith afange paper with an Apfil galendar piﬂned to it.:,l. Co

fﬁhea I aame in fhe faam thE tventy s:udenta had just

Com "Geametriz Shapes and "A#Efages Tina gaid she had
gone . over the instrugtians far the‘periad ahd - Ehesé L
»Wefe ﬂriﬁtéﬁ an Ehe baard. !" L ,hAf

%

.1 She shawed me. the geametrié shape paﬂket and explained
" “that students had a . hard time drawing the shapeg.' They . -
) vknew what a cylinder log ked like but .couldn't draw it; She
----gald they were-concentypiting-on’ drawiﬁg ‘the -shapes-today.-> " ; -
She moves among them askEIng questions, giving ‘help: Most -
- everyone is invalved d4n ﬁ%ﬁif assignments. Talk is araund i
-a$sigﬂments in the pEBkEt. : ; . ’

- Tiﬁa. Remember, what I said the line shﬁul be slanted. uf

Tina maved to anathéf StudEﬁt wha asked hﬂw many Qf each
.k¢nd of drawing they were suppnsed to make!~4 :

:,i Iina. You hgve o make twc of each.r

Student' Will we have pﬂiﬁts takan aff if. it's messy@
Iina. Ng, that s. all right.  I cangsee what yau have dnne;'

Eina is mnving up and dawn the raws laaking at student Bﬂrk-;
She sometimes offers nbservatinns and aften respands ta .
student questiaﬂg. - : : ” ;

To anether’sﬁudent she'say$=_"l Do s

L . Iiﬂa' Just aumber them gciﬁg dﬂWﬂ. Ynﬁ'ﬁakeAyaur 1iﬂéé'1ika’ E
, ~ this (demonstrating). Make one of them higher then .
';f T yau can jain the ‘two to maka your trisnglé.

-Iiﬁa;‘nﬂﬁ t erase your: straight line ga;ng down. Just erase
) _this Iiﬂe and connect thESE twa. ) .

VTina separates. two boys whn have ﬁat a::amplished anything
in their packets so0 far. . :

'Student, What shaulﬂ I dg naw?

"f;{": .




;:Tina. Enu can start on yaur spelliﬂg wnrds._'ilﬂi f_r,i;'f - f::;f

L Iina came" aver ta shaw me that thé packet ag;ivitiea HEfE
) aimed ‘at. :avering the B.E.S .T. (Bgsic ‘Essential Skills o
- Test) objectives in different ways. The students ask
. .lots of questiaﬂs gbaut a:tagﬂns, pentagans, tfigﬂgles,.
- and eireles. - o oo . H,;f R

L A‘Iinaz Véryfni&eg éaéﬂér Dn yau see huw to mske them naw?

A 1.@53.- Tina cﬂmmunicates a ‘sense af inygrﬁft and iﬂvalve—
' ”l;-ment with the class., She smiles and interacts easily” . =~
\“x%_ with students. Her penetrations intc Etudent; space - o

: keep students an_their taes.;‘ D . : :

.Studenﬁ I'" gaing ta get an. A on- tha test.
A-iiTiﬂS"Gﬂﬂd far ?au, Tammy.

Tina stappéd her movements ta get thé numhers nff the
- packets. _ She called role and studentg zespaﬂdad with. -
. numbers, 15, 26; 18, 31 28, ete. This ‘'was her way af T
. -keeping track of the packets she had handed out. - Tina then
_ - moved the group back to their :egular pasitinns ‘as the .
: periad drew ta a :lase- . , .

" Student? Are we gaing to do anymnre aut of thé averaging o
paekec? .. e L L

' Iiﬂg;iﬁesj we're gciﬁg to dﬁ a féw'mafé aétifit'ég‘
N ;g_ .
© < Tima: Ok. Let 8 find samething to da far the 1a§t five
: minute . . .

Tina eaﬂtinue to move améng ‘Some- af the 5tudents chécking ;
packet numbers. Some’ studants eﬁntinue to wafk in theif :
_tpackets, nchers talk quie:ly, } .

‘¥f*Iiﬁa Dan t- farget to bfiﬂg your- rulars ‘back" tamarfaw.,
‘ We'll go over decimals and volumes...and" your test '
will be on Friday‘..' R S .

Tina showed ‘me’ two huge ring binders which héld the math
curriculum. Each was at least four inches thick and
contained: teacher written :urrigulum materials (i. e.,“
~ Sets, Touch Down With Addition, Subtraet the Cat, Don't
Let the Word Problems Scare You, Prime Factnrigatian,'
Perimeter). (Eiéld Notes, 4/23f31) , . . SR

iIhe packets were nat crganigéd with an intraductiaﬁ, abje:tivgs and -
detailed instfu:tians fﬂr eazh activity, Rather, ‘they were a;gan;zed With,'

a pré test and- callectiaﬂs af activities that : ;ﬁdénts,ﬁagié dﬁ'asra'léfgé '




= 5_1‘

'_ﬂf Sﬁéii'gfﬂuﬁ., The packets and smail gréup instruntiaﬁal farﬁat allawed
- Tiﬁa ta mgeﬁ ﬁizh students wha had partiaulgr needs; ;:,‘;v‘ ;
' I.find that - 1 hgv?e to b::ing them up to my desk in two's . .-
" and three's to ‘help them with learning problems. - They '
- a1l have different needs and you have to discover what - S
they are. I feel that it takes more.time but it's the =~~~ .
only way to really help them. The other studéﬂﬁs ‘can. ’ ' S
.- work 'in theéir packets while I give time to two or.
'Vrthreé;»‘(Tiﬁa'Laﬁell Taped Intafview, 5/14/81)
_iIhe iaterplay Eetwean the packét mgtéfials, Ehe students, the
;teaﬂhaf and the :lassfaam argsﬁizatiﬂn prnvides some iﬁitisl clues EB  :
-Tina a8 theafy uf teaching and learning . Ehe seems ;Qrbe saying tha: thE

cher 8 rale is ta 1ay auﬁ the gaals and Expegtatiuna far students Sﬂd”:”,

- within these parsmeters the téa:hér Jﬂ”uld be available;EQ help studeatsff“wlr
with pafti;ula: ueeds. The materials not anly bé;ﬂme a 1earﬂing devicé‘
:ibut an arganizatiﬂnal'dEVi:e.asnwellg praviding the neces a:y*flg;ibi;i;y
'} hér fnle requi:és fnr idéntifying and mseting spagial,needsi_ Eer Elassraéﬁ:;

7 -practice af small grnup wafk cammuﬂi:ates that learniﬁg is samething that

' :happens withiﬂ iﬂdividuals and ﬁhat the regpansibility far learﬁiﬁg in

L 1afge mESSurE ig an individual matter;- The small graup wark suggesta Ehat
'rstudents afé a part af leafniﬂg team that dg 3 t rely snlely on the -

EE:th- The inzarplay batween pazket matefialsrand studants iﬂ ‘small o

grgups establishes the value :hat a vafiaty af individuals are impar:ant

to the léarnigg p cess. . This furthe: gg cs that sncial respanaibility 2k

is impartan: aﬂd tha: lEEIﬂi 1g iﬂva ves iving as ﬁéll as regéiving.

oty

- 5.3 The Buflding Level

Several f@jézég atigiﬂaﬁéd from EE%dS expressed by multiple tlassraamsil

a départmgnt or, in some cases an entire buildizg taff. Ihase projects

&

: had mgra of a buildiﬁg levél impact aﬂd ingludéd canstru;ti@n of math

,;materials for prima:y gradés, a ba@klet en adaleseent depressian targeted
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!,fer teeehere ig the jr. end s:. high eeheal -and a_ teem buil&ing pfegrem, o
whieh iﬁvelved the eteff ef§an elementary eeheel. A mere eemplete 1ietiﬁgr_-
‘of ptejee;e et ehie 1evel eee be feund in TeBle 5. 3—1- _The . fellowing 7

‘eeeeunt eefvee as ‘ao exemple ef a p:ejeet e; thie 1eve1.

Insert Teble;;géﬁl.ébeut_ﬁe:e h

: Eeute J EigH School Eed-e"ﬁrebiem=éith“iee'eeﬁeol newspaper..

be n the reeponeibility of a club Eut wee net very eueeeeeful.fi

\D-.

.The p peper hw
,Siﬂee the edminietratiun, Eeeehe;e end studente weﬁteﬂ a eeheel newepeper,
fuiCerel Heuk, e,menbeﬁ ef Ehe Englieh depertmeng, deeided te meke ie —£+;f:i
-reepeneibility of. jeurneliem studeﬂte withiﬁ a reguler Engl ish elese.Au B
) She tgied it as an experiment fnr one yeer end faund it to‘he geﬁerelly

eueeeeeful. She then utilieed a minigrent Ehe fallewing eumier te

m .

"ergeﬁiee her" theughts and meterielr so the pfejeet eegld ‘be eentinued.

...I felt the;...if I eheuld die no one would heve enything
to follow even: theugh I hed done it...I know I made’ mistakes.
I knew there had to be changes...Il had to think more and
have something written down so I could follow 1t etep by
fetep.- {Carel Heuk Teped Intefview,.lDIEZIal) Y

”The prejee; develeped e preeeee end guidelines fer Ehe ergenie tion
;ffend—eveluetien—cfwe eeheel peﬁepeper.w The*p:eeeee~de§eﬂded'lergely"en’ o
the peyehnlegieel/iﬁtellee;uel enmmitment ef etudente as. :he key peeple .

in meking the newspeper a reelity. Qne etep in the pfeeeee ineluded .
student feperters seerehing out meteriel for -stories, editeriele, end .
~upcoming evenee, thee eteperievelved_ley out, eeeembly, priﬁeingj(mimeeé
g:ephjfendéiieeemiﬁetiee,Eeilbﬁeﬁ’hy the ‘newspaper eteffjf.efitieelf u
evaluation of each iseue. The field notes previde a gliﬁ@ee ef "1ey out '

day" end Ehe eetivitiee ef Cerel end hef etudents.= -

a
B

=

=1
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’Ele 5. Sil'

P

‘Ldst ﬁfffgﬁjégt wit h: Building Level ImPazt R S

, 'Defining Gaals ig Spelling (Elem3ﬁtafy)

R

v!emeutary Sncial Studies

':Ecuﬁamigs Caﬂaepts fnr»v
Lagguage Skills cheekli' - (High School) :

;Ehysical FiEﬂEES Skills far a Jr. Eigh Physical Edueatian Erggram
LA Jf. Eigh S:haal Glagsraam Dbservati‘ﬁ P:nject

' A Parent Reading Pfggrsm (Elémeg:ary)

s % Hsth HgEEEials fa: Pupils in Eindergartea Ihtaugh-Sécﬁﬁd‘éigdé : 7-_?_

'fStarybaak an Death (Eleméntafy) i
'Cafrelatiﬂg Reading Mst 81 Us d the Elgméﬁta:?rS:hoal N

”1 Szaff Grawth and Development CElementary)
i»EalculaE;r Activitiés far J:_ingh Schaal Hath Students

High Schanl Libfafy Dfien i n ngram .

A:Rédésigﬂiﬁg a High Schanl Mass Media Course

Wn:d Pawg:. Aztivities to P:amate Reading Skill Develﬂpment Amang
© - Primary Age:Sgudents' : .

‘A Resﬂu,cé Guide fér Téazhing Basi: Life Skills (Elementary)

Iu::gduetinn to E:nﬂamir:s and GDvErﬁmEﬂt in Jr. Eigh Social gt—ﬁdiés:fﬁ-

.La¢31 Laﬂguage A:ts ijeatives ‘of .the” Basia Essential Skills Test Ty
(Jf. Eigh) : . . R
’ b Lo .
DE 1Gping a Math Curriculum. Relating to the Basié ESEEﬂtiEl Ski
: st (Two Prajeets. Jz. Eigh) ’ :

A First Grada Phoneti ally Baged Spri:iﬁg Program
-f:_ An Elementary Languagg Artg Handbagk L S

’camping Warkshap Sensitizing Elemantary Teachers ta the Behavicrally
Disardefed Child - : . )

Publishigg a Schggl Newspapa; as a-Part af thE Jf. High Schaal
Languagg Arts Curri:ulum i

L 'Planning the Uses af the Rasaurcé Center far Threg Departm&nts in a N
v+ . . High Szhaal . _ - o _ o _
: P SR "?4‘, ) R - o -




; Ptiar to the: start af clasa I talked E igfly'ﬁi;h Eaf§l g,
abaut what was gaing Ea happan. o - Co T

’Caral' Ihe EEQBPS will be maeting tagethet to msssage'
their articles to get them -into final form..

They gan‘t have an add number of pages.

.Obs. Pfesumably this wauld iﬂﬂéffefé Hith printing

,_and :alla:ian of . Ehe papaf_

; Caral haa a pa&dle on one wall, a gift fram a student,
‘never used. Hainly - decorative -item. On one side it
says "beware'; on the other side is a list of rules. The
bell riﬁgs and students staft ta fill the. room. ;

-One of the editars appraached me and said' 'Today is Ehe-
_Big -day’, mesning paper. lay- aut day.- I indicate :hat I
. am here to. ﬁat;h 1t happen.v e :

,S;udents ﬁame iﬂ aﬂd pramptly :ske seats., The'twu editgré_;f;_w;,

7 sit. The. graup faguses on Cargl as she gets started.
'Garal is behind her podium, diféttive but friendly and
affable in her appfﬂach.“*- . .

'Bedlam as Ehey break into. their gfcupg,» Lots. of ﬁaveﬁeﬁt;:
~action. Much deliberation over articles that hgvéﬁbgen‘ :
'cantributed b? individual ‘ZEOUD. members;-_ oo T

\Carcl answers questions as théy afise.“ Shé}aarts in and out
~of groups p:ampting, pramating, cheaking. ﬁiﬁe kid= respond -
pasitively; ' S : E

Carol removes th jagke: and drapes it over the pudium. The
room is getting warmer as the activity continues. The door
is eclosed to keep the saund inside. Carol announces that .

they have-twenty minutes to :nmplete the task. and pgriad-- .
!ﬂ—m~ficglly anngunces the timé femaiﬂing.ﬂ<~w»~w - - Rt

'Dne group deaides tu type an article and moves to a
_'Eypewritaf.
Carol sits dawﬂ on a taEle by the daar -to talk to a group .
- working on sports. She has never totally backed . Gut of
this activity. She is there announcing time, pushing,
telling them not to look out the windows unless it's
for an article. - She. ftéquently checks with studénts to
see what they are doing.

The buzz grgws more in;easei_ They are alearly in a crisis
‘mode--a deadline to meet. The atmosphere. is intense, =
.pressure laden. The kids cope well, smile -work 'qui:kly :

. and EEfi:iéﬂtly. , e

‘W \I‘I‘

~I
3
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ERIC

Aruitoxt provided by Eic:

,55',

: Dne bay ziraulates EE keep ﬂaunt of pageg :aming out af
-groups. More and more - ahatfer about pages. . Minor crisis
. "ocecurs when it turns out to. be thirteen ‘pages. ° They keep
- tallying and still come up with- thirﬁeen., Then one .
‘student Suggested a signature page as a solution to Ehe
,.uneven number of ‘pages.. There-is pasitive feaetian to
. this -as a passible salutian. . -

Dbs. I am amazed at how’ Ehéy stay on task. Lots of
‘ ﬁlesning,up of articles, srguing snd &is:ussian avar that
process but they are maving. T

~Carol tells Ehé_gfﬁup—ﬁﬁ give her their pasted down layouts. -
- She moves -back to the podium. Students quiekif move back -
- to their desks and get quieti .
Ca:al EDQWE a gfeat deal of persanality iﬁ her ﬂeview af
. 'the:seetions. She smiles, jaba, problem. solves-—what a
 ‘performance. She gets to their level wiﬁhgut vialating
har adult status. . e

Lacs of handS—vélun;eered when the problem of'uneven® -
number of pages is considered. Many students are eager’
‘to :ﬁntﬁibute——sﬂﬁé do so spontaneously. Everyone is .
1nvolved. -They pick up on the original suggestion of
a signature page. Carol made a drawing of a graduation
- cap (mortar board) on the blackboard and she talked g
© with 'kids about the way it would be signed.* They = =~ .~ =~ 7~
work :ageﬁher to decide what the igszfiptiﬂn will say. - s
"-It turns out to be 'Best Wishes To The Graduates From - e F
 The Ham ton- Ha ‘Eﬂin Staff' ) CField Notes, 5/5/31) B '

This a::auﬂt agaig draws attentian to several isgués of impartanze-

: with regard to tea:hing, currigulum and 1earﬁing. First, Ehe prajegt

" re 1tgd in a newspaper that. was well reaeide by the gtudents and staff

at’ the s:hual. The paper prcmg;e& cﬂmmunizaticﬂ among the sahgal

papulatian and in that seuse zantributed to the soclal climate nf the

szhoali To the e;;ezt that thg new sPaper helped ta=fgrgé :ummgﬂications

and provide a mechanism-for ;ogsidEfiﬂg issueg'af impgrtanca taithé,schcﬂ;'

i

community, the expressive qualities of the school were enhanced (McClean,

1972)

i -

Second, we again see implications Eszcﬁftiﬁuluﬁ a;d-leafning- A

76

 eurriculum is;qat just a book, or a plece of material but a way of thinking
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ERIC

Aruitoxt provided by Eic:

' 'the teacher's aﬁa;egggs of curriculum aﬂd learning.

':;ébautrﬁéaehing“éna 1ééfﬁiﬁgi Ihe newspaper prajegt Paiﬂts to’ sueh

iargaﬂisatian and wn:king anard a common gnal as § EES af curticulum-'
:Students not aﬁly 1earned abnu; su:h things ‘as’ grammgr,.senténae ’
‘struﬁture snd wfiting within the cﬁntext ‘of ;Egular English tlass, they
Sfﬁput them igza pra;ti:e :hrﬂugh wafk an the neﬁspaper. In additian the
inewspaper alsﬂ prcmﬂtad gppartunities fgt aurriculaf intégratian agfass'“
‘all &isaiplines and pfnvidad -an appnrtunity Eaf students to explare a

.. career in’ jaurﬂaligm as well,

'; Ih d, one sanses thé pn;ential nf the téaéher.as a pfaﬁlém solver .

and inﬂﬁvataf;~ We saﬁ huw Caral identifi d a prsblem, develaped_gg;

.initial salutinn and implémented iﬁ with students in the form af the

n wspape: prajeat. fhe was a kéy element in mgtivating studencs to

}»became intelleetually-aﬂ& Emotiﬁnally iﬁvalved vhigh in Eurn'establishéé
"Ehe newspaper as a comm! unicatiﬂns davige ‘throughout the schaal.i Thé

-iﬁﬁplvemen:rgf tea chers in prcjgcts they themselveg desigﬂ can expaﬁé

5.& The Sthaal Distfigti—;”'l-

) WE have seen haw prgjects respanded ta :1§SEroam and building 1evél

néeds and the impaftan: of th praje:ts as iﬁgtan;es éf'educatiqnal

'impfqv&ment; A smaller number,af Etﬂjééts-gpaké’ga needs reflected at”

the broader. level of the’schaql?diSE:icz: Ehésg inecluded guides for

"dis:rict wide art and laﬂgﬁagg'arﬁs curricula, an independent reading

curriculum, and a workshop on clagsroom management. Table S.4-1 presents

a complete listing of these projects. 'Whaﬁ-fallgwa is a desecription of

1oné sgch praje:t that influenged changes which were teeogﬁiseﬁ at the

séiﬁél'distfizt level.

kv



" Insert Table.S5.4-1 About Here = -

Jﬂaﬁ Pat:aﬂ is g IEEQEIEE Eaagher in Dfake Elamentary échaal
fin thé Bentsen S:hcal Distrigt where 5hé wcfks ﬁith regulaf 2lassra§m
_'Eea:hers in pfaviding assistaﬂce with feading, szience, sacial studies

and gcher:streugths grawigg aut‘;f her iﬂtezes, ,ﬁ‘artigEiE'fields;
_'Jaag -1 proje:ﬁ gréﬁ aut of a tEQGhing éspériaﬁeé'wiéh fau;ﬁhiéféde

zhildren.

because I did an arienteeriﬂg aﬁtivity with my : :
ﬁfaurfh:gfadg ‘atudents: and. my - prin;ipgl ac.the time . - . Tl
encouragec me to appl? for a grant. And so, not wagting
- o make ir for one. classraam, one teacher, one school,
I got™a teagher from each school that I knew was interested
in orienteering...representing grades two, four; and six .
and. together’ wé mapped all. the playgrounds in our distrizt, '
both the area” and the playground equipment, and other- ’ -
. things that were Ehera, and the. building itself, that = =~
Here on the’ playgreund, And we attended ona wnrkshap.- o
‘We devised games and fEEEEEEhEd games, pu:ghased -some
books, and put together a pamphlet coordinating all that
" material, plus some written texts just telling what the-
purpose of this was and. how it wag not to be an additianal
part of the curriculum but an adjunct to any phase of the
curriculum espeecially math of saien:e._ (Joan Patton,
 Taped Interview, IDIEL/SD) ‘ .

'AJaan Ealked sbnut the saﬁisfagtiﬁg shé feceived as a result of develap*

ing the afienteefing praject.
I'm sort af I guess whatvyau waﬁld call an ald-fashiﬁned:

'aﬂd I csn see a pufpugé in a. nnéishnt déal‘snmétimés.i 1’ m
‘not saying that we should never have them.  But when T
go into something like this, I like to approach it with
some kind of be;ianing and end in mind. And I not only
gaw a béginning and end in my own mind but I saw it happen
in the book we drew up. It's a nice little packet, T
think. And I'll be interested if it's used...I really
" feel very satisfied. I think all of us had .a particular
féeling of satisfaction when we saw it. : (Joan Pattom,
Iaped Iﬂté:fiéﬁ, 10/21/80) . . . : ‘;'“"' o ,,-'

~3
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o N . Table 5.4-1
| | List of Projects with a District Level Impact

.fThe Dasign af Eealth Educatian Materials. for Fnuf Elementary Schaals

A Guide far an Art Curfi:ulum' K—lz

.. Planning and sele;ting Ma;h Program:’ K—S
CA Dist_::ici; _Wide;c}lassrﬁaﬁHsinagement-ﬁ@rksha’p-f
.SéressrﬂanagEWénﬁ ‘ ' v ‘
.Preparation of Career. Alterﬂativa Haterials fgr Spacial E&uéatiﬂnr~§

, Resaurze Rooms

=

inEﬁEEEfiﬁg Efoje¢t

. Updgﬁing the Sex Edu:atigﬂ Currizulum E—li

The Use of Heu:g Linguisti;s Eragfamming in Educaﬁiﬁg_Eléméntafy
Schaal Children ' B :

A Gui far Gaardinating Language A:Es K—lE

Indep 'E 1t Re,di ng Curriculum




?‘pe:sanallpsygholggigal igvel. Aﬂ excerpt ffam the Bermsﬂ and HgLaughliﬂ;i:7

' '(1575) repart pravides the fm:u E %

a,;..Althgugh ;hese activiﬁies wgre uﬁda:tskEﬂ because tﬂe staff
felt it couldn't locate commercial materials, we believe -

‘;that the real contribution was ps?chalﬁgical—-pfaviding the
ataff with a sense of involvement and mutual support._ Wbrking
together to. develop materials for the project gave the staff .

a sense of pride in its own. accomplishments, ‘a sense of . :
cownership in the project, an opportunity te think thfnugh .

‘the concepts which underlay. the- project and an impﬁftaﬂt Ehaﬂce

. to communicate with other members of ‘the staff. It broke

¢ . down the traditiaﬂal isolation of the classroom teacher and

. provided 'a sense of professionalism and :sapératinn not -
L usually available in the schaal'sattiﬂg. (Vol. III, pp.,ll 12)

»Jaaﬂ aﬂd the thfae gcher Eea:hers iﬂvalved in the Eiﬂigraﬂt prajeet”’ 
'fpresemted Eheir mazerial Ea ar fazulty meeting at Drake Elementafy Schaalrl
on. October 20 lESD. The aczauﬂt ﬁhigh follaws is develcped fram fiélﬂ

notes taken by‘tharfeséarcher'ag_partieipant absgrvéf;' The Eﬁen;-was ma:e :
* than jugﬁla~§fesen;atian'af material,.hﬁwevéf.' It turﬂed 6u; to be a’ )

'7haﬂds-an Experiengé that iﬂvnlved Evefyane there. 7,
Joan was intfﬂﬂucéd Ey he; pfingipgl, Tom Ford. The participant
observer's field nﬂﬁes captured his,rema:ks during the early moments of the '
Tom' introduced me (ﬁ H.) and talked about the origin of
. the arientea:ing writing team composed of four teagths.
" 'He said he was here to listen to Joan presemt the T T8
’Qriénteering project.’ He indicated that he thought it was . °

. 'good for them (staff) to be involved in a learning. experienze
. with the’ materials. (Field Notes, IQIZIISD)

: Jaag then';ntfgdured'thé'ggmbEES Qf—thé é;ienceefing pf@jéct team and

they in turn made presdatations and handed out @atéfialsé' A few excerpts
from the fleld notes wijll provide some insight into the flow of évents.’
Joan served as moderator. Lo : i
_Jaéﬂz Now Bétsey will show you how to use thé campass. When .
. ¥you use the compass you beaum& iﬁvalved ‘both physically
and mentall?. .

[=}
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T

, Cﬁmpésség;ére hsnded ‘out by Tam.,' 

'Eetsey:’Thése ‘ate new cnmpasses puf;hased far us here ag
" . .Drake S:haal. : : . .

Betsey wen; gvé: terms on her 1arge demanstrazian ma&els—
base plate, magnetic. arrow, arienteeriﬂg arfow (always f
na:th), directian of :ravel arraw : .

Betsey' Thiﬂk af ?aufselves and your campass as qne uniti; h

Everybady attentive., Tam mﬂving afaund helping athérs to .

1ine up their. zgmpssses.‘ . ] :

Ee;sey- Iurn yaur ‘body ugtil you line up’ your ariente
' arrow over your magneti: arrov. .

’1iﬂg

—_
Evefybady up and. Ealking, helpiﬂg Ea:h gther, lots of il
talk and laughter as they try to make a BEQ turn.,,” A
(Field HNotes, . 1D/21/SD) o o

-

Jeaﬂ then ggt them iﬁvalved in an n:ien;eeriﬁg experiEﬂga where Ehey .
had to ‘use ‘a map to find ‘their way around Ehe librafy.. Ihe=whﬂle affairE'
had a atmasph re snd everyane was involved;

Evefybcdy is up m@ving sround, sSome nn flcﬂr undér tables.
.Tom 1s helping a teacher, teachers helping other teachers.
Everybndy walking arnund with their eyes flitEiﬁg up and
dawn from map to floar and araund- Théy ﬁake gand
pragressg . . .

Tam. Does évaryane knaw that the clue at eg:h pain: is
mgsking tape with green 1Ettérs?

“It's émazing haw they _are. taking to. thig., It's late.in - S
the afternoon. They laugh and seem to enjoy- what they are
‘déing. There 1s a game atmgsphere, lots of interactiaﬂ, ’

A teacher said: This is really ﬂeat jcsﬂ. o : S
(Field Notes, . 1@/21/80) Coe , L S E

Eg;h teacher leftvehé'fgam'ﬁiﬁh,aﬁéﬁﬁi éf_the ﬂfianteer;né-baaklé;
deve;ééed bf'tﬁé teamf‘ffhe team tfiéé t§ convey ;o-thé fggulz§ that;thg-‘
\orieﬁﬁééfing7ﬁategia;‘zauld be épplied wiﬁh adéptatiéﬁ to anyilé§él;. They
.effééﬁiveiyfdéﬁansz ted that origﬁteering begins in primary graﬂes with |
differéntiatian between right and 1eft and is cantiﬂged iﬂ uppe: grades

w

with suah a;tiviﬁiea as map and campass‘ Jgag felt,that arién:earing shéula

81




;Apravide_an aestha:ic experiegce “just far fun" as wall as sn g:ademiﬂ

"fe;periEﬂcE“wiEh applicatinns En othér disciplines.

Jaan -3 pfaject was acﬂeptgd b? the Eentsea Sghcal District as a [

sipart of theiz thfust anard cutdanr edugatinn.. Ag intEfviEw with thE .

‘ af the prcjeet. o 'jt‘?.'.” “'j}_; E . l . i S

ii...ﬁamarfnw I'm spending the day at 5ixth gradé camp. I'm
© . going to spend it out there with our sixth graders all
. day. I've been assigned to the orlenteering gfaup...lt'
compass and map work all day long. The Journey is secret
because you get certain written orders and compass :
_ bearings when you take off. . So I'm one of the .
orienteering ‘instructors. The fi:st thing ‘I did when' our.
' ‘grade ¢ "director told me I was going to have
.- this respansibility is go back and ﬁansult...materials
.that Joan Patton prepared just to see what kind of ,
background the elementary kids might already have. had...
‘Orienteering was a natural project for us.. It wasn't
considered gimmicky at alli. It was something that fit
in with this whole s;ienge, or human relations, .-
- personal development emphasis that we uséd,..in outdoor

* education. (Dri 3111, Ffazkliﬂ Taped Intetvigw, 5/5/81)

"

Df, Fraﬂkiiﬂ went furthe: to déscribe how ﬁiﬂigrants fit intﬂ the EEhﬂél

4

distric; perspegtive.

..-_ﬁithaut sharing iﬁsights -or ne&essafily dis:ussing
gome of Joan's career trials and- tribulations, hapes,
. ambitions, frustrations, and all the : rest, it was very L ) .
. _approprilate to_her at this stage of her. ecareer to get a ...
Aminigrant. It was very meaningful te her. It was some= .
thing that meant a great deal to her personally...We've
used Teacher Center grants, candidly, to enhance persanal i
development as well. -as to achieve gomething. in. the :
eurriculum...we haven't dane that through a formal structure
“of making .judgements but we've dome that through persomal
. counseling and en:ﬂu:SEEEEﬁt.;:(Df{ Bill Franklin, Taped
Interview, 5/5/81) - . : o '

Dr. Fraﬁklin desgribed a diattict level thrust tnward ‘a minigrant typg
pragram dating back to the early 1970'i which indica;ed a kind of '

readingss on the part of thé,;gaff for a teacher EEﬂtEf sponso red prngram

Hawever, he Hent.fqztﬁer'iﬁ describing how téaché:S'rélated,;@‘the Teacher

SE




ﬁanﬁer Minigran; Prag:am.,

yioE

,I Ehiﬁk thg signifiﬁant difference with thé Tea:héf C ;tar
is that- this is a minigrant thst au;amaticaliy is shared
~Witb aEher distri:tsm_ WE gidn t havE that dimensinﬂ,-

“be g:gnted we gavé it as full a. blast ef publigity ag we
.»Enﬂld-..ﬂé d call=atten;inn to 1t’'in board- meetings and., .. o0 0T L
- publicize it in our staff bulletin- (Dr. Bill Franklin,f:,'--'g-..:;.}

_?Iaped Interview, 5/5/31) o R L ; L e e

have a praje;t Ehat davalnps fr@m thé idea nf ane—tea;he

eventually becnme a Sthﬂﬂl distfiat eufriﬂular thrust is a manumental o

Vfraahiévement.ﬂ Several Elemgnts sgem tﬂ nvgrge iﬂimakiﬁg this a

realiﬁy. Firsﬁ, we see. hgw thE idea evalved ﬁfum Ioaﬂ s dgsiré Eé'f:

£

prqvide her students ﬁith an auzdaar 1earnin% égpériEﬂze. She taak

- steps ta build her knaﬁledge af arienteariﬂg thfﬂugh a aaursa at

T

la:al uﬂiversity, aﬂd immediately began trying Ehings she had learned'i"

with her studeﬂts + Naxt, Qg see how her prinzipal eu:auraged he tnn
et R

Z develap heréideas fufthef thrﬂugh a minigrant which made it passible

%n invglve Everal taashegs ffum other élémantafy sehaals in EEE”

'hnw the supe;intaﬂdent 8 iﬁfﬂfmal .8

’ distfigt.. Finally, we sae

_ suppcrt'h ,pedathe,p;qjeeﬁ

'-éﬁlé ta:influeﬂcg fétggﬂitiﬂﬂ far the prajé:t Ehfaugh :
. - . .‘, Dt ' .
Laungements at s:hoal haa:d g%e&ingi, This cambinstian

\'~ x&r
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éentét- EThe broad gnal was to devalnp a theary af school. improv

_'based upﬂn the iﬂvalvement Df teachefs and ntbar profe Séianal roles in

AWhat has _been’ présent

1ﬂpramsture at. ghéi ?éiﬂﬁ-;;g'

"Eindings:d@ wafraﬁt seriaus=Eéﬁ5ideratiﬂﬁ-§vaﬁ if théy Efé'ﬂ0t7éiévatédA

" 'SECTION IV: . SUMMARY AND REFLECTIONS, ' ..

" A very persussive argument ‘can-: ba ﬁadé that gfeater teacher 5.
paf;icipatian and more schnal—site igsefvice programs will
contribute to more effective. program 1mplementatigﬂ and an " - .

. imp:ﬁved classfaam learniﬂg praaess. (channell, 1977, p. 15)

S oo CHAPTER v:, :

DMPLICATIONS

‘ :'6'1 T tx &u:tion 7

=

- The purpase af this fesearch was~to!des::ibe the impact of a small

,ignal graﬂt progfsﬁtdjlr, :'thra>ghua federally fuﬁdrd?teagher .

éduzatianal projects; At a. EETE'EOﬁEfEtE, if ﬂﬁt narfaw;'le 1'Ehg

B

iﬂdividuals aﬂd systemsg The authar hES‘ixp :ienced bath the jcys and

S e . L

v'ffustfations of Ehis Eask as’ the reséarah p:atee&ed fram prcblem fafmulatign

' ta data c@lle¢tion to" intéfpfecatiaﬂ, analysis, ‘and . now, to répb;ting._

5 : .

rlier andfwhat now fallows.should praperly be

B —

e called a set Qg,thgughts or inizial hypctheses or reformulatéd questioas ,;

rathgr tﬁén a. set of :onclusiaﬂs. ngclusiaﬂs-sré.much Eéa fiﬁal and

;e .
ver, the authﬂf dnes be 2liev that the

e . 2y
a A, e - ) ;}' .

-

‘to the leval oF canclusinﬂs. ‘Aftef all, géﬂé nf’the gaalsncf’SESEfiptive !;'

fEEEEfch is zo pfévide an accufaté repartiﬂg af the eveats unde: study so .



5thst the fesié” may rgaeh hislher aﬁh canzlusions (HEDDnnell 1977).;A,

V?I; is in_tﬁié pirit Ehat :hese tentative ﬁesnings af the acaaunts ﬂf this

,!:paper are pfesanﬁed_

,,ifliﬁgtiaﬁs fnf Iﬂnni;"f,

T

6.2
Is it passiblé nhat if tégﬁhers ha& mgfé éppartunitieg‘té igitiaté
.ffeducaﬁiana ptajéégéithat these prajEtts might»iﬁf uénce zhanges in
{sghégl'sysﬁgms?—”fﬁairesults af this study iudi:ate that this 1is
.:;paésigié;fLAégéfﬁiﬁé to Ragers (1971) many :hanges can and are made
. »égvtyéil'! 1 the indiviﬂual' in the agg'eg these ghanges may héve
i jag impaﬁt at the ’ systemic level. Hawevér, his .runs cantrary ta theA“

‘“impdal pfacess Gf chaﬂge which;usually fneuses ‘on the innavation as. iti;[ .

is impcsea upo ﬂ thér serrﬁf;; abave CHDuse, 1974‘;Sarasan,¢1§71§AcﬁiﬁA

g

nd Benne, . 1 ) )i_ Full CLQ';) has’grgued-far:gfeater par gici?agio

W‘

,by teSEhers infinnavgﬁianvaﬂd ﬁhaﬁgéfin'tha belief~thét bé §'2ﬁ§i2~s
'ﬁill be madé iﬁ the’ sal c'ian of innﬂvatiaus.'” 7

,":..iunlike the madal pracass af zhangg..ithe uger Cteacher)

' plays an a::ivé choice making role;- ﬁﬁresver, this is 'f

- . not seen as mere délegatiaa, .but rather as a process of

. develaping the user's capacity to make :hﬂites,..lnstead

Eeiﬂg disseminated to gchools,. they .

_an inventory .of ‘available alfarnativag )
- from® whi;h the user chacsés.j The direction of: ot s
influence 1is gléarly ‘from user (singular) to innavations ] L
~—-.(plural) -rather than innovation  (singular) ‘to.users .. i

'« (plural).. This increases the range of alternativas
likely to be considered and at the same time inzreases_
. the likelihaad that adopted imnovations will matﬂh .
user :oﬂditions and néeds, CFullan, 1972, p- 25)

. Whilg sgudiés af teachers as sgents af change are. genera%ly absant :

Affﬂm thé 1itératufe, Fiu;h's ClS?B) 5tudy uf a gréup nf ﬁEEEhETEA,Z;ﬁ;i@

LN

”invfl éd ,n implementiﬂg an aptiaﬁal éd ca on progfam fﬂr students at B

1; the ir. high sghcal lé el ,s hElpfgl. Thg Stu dy p@ints torthé

K

- . . : . : St

- m"
N
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7irm§,£atian af an iﬂnavatian, especially if thé pringipal is én'ﬁégflyw
'frraluctant advﬂza:e of° the iﬁnavatian.= The study highlights the :'i'v
:;impartaﬂce gf a&ministfa:ive suppcrt fﬁr teacher initiaﬂed projéct ﬁaf 1'

‘ :just in the psycb@logigal sensg but also dn Ehe allocatian of fesauraes n

. required far the implementatign. Just as teaghers :an exercise their :

'prf g ive not tg use aﬁ iﬂﬂavatinn (Hﬂuse,r1974) impaaed fram abgve,‘

-

’

v Ehe priﬂeipal alsa has 5imilar veta pawar when 1t camas ta supporting

'In

s dividéd as to whether the amouﬂt ai tiﬁe and anergy requifeﬂ was really
‘warth Ehe effaft. Thg problem of fesagtaas may be mi:igated by an
) 'autside 50ufca of funds (i e., Hiﬁigran: Prcgfam), ut ,heré appearsffju

f;é be nazsubstitute Eor the psychalagital suppe:t af a prin:i?al

-OT athar administfgtar du:ing :he impiémentatien praaess. Thiz podint -

‘WH.

s made quité cleafly by Befman and HnLaughlin (1975)

'A'The principal 5 uﬂiqua gaﬂtributiﬂﬂ ‘to implémentation
lies not in "how. to do it" advice better offered

- by project directors, but in ‘giving moral suppa;ﬁ . :

: to the staff and in ecreating an nrganizatinnal climatEE

. that gives the projeét "legitimacy". (Befman and '
HcLagghlin, 1975, p. viii) . -

f;'Gur findings indigated that iﬂ mgst cases, administfatars wgre

;. B0 bpo:;ij X f Eeazhers invalved in Einig:ant prajEEts;, Ihe?fglléwing,_ﬁﬁg,

"exge:pt frnm an 1ntarview with a pfiﬁgipal wha had ten teachers involve ed - .
SN A T
in Ehé H;p;grant~5ragfam points to an unde;staﬁdiﬂgiof the importancé"af_:

H

app:eeiatian for the wark teachérs da.- This supportive zlimaté may

prnmote invalvemegt in- Eeagth initi ted ﬁr glﬁtsa'

' i.--EESEthE have to be éeminded that Eheré are gggd
thiﬂgs abnut aducatioﬂi..fhey ggnstaﬂtly have to bé

» shipi You can’ t tell the 1 man or the wife tdo many
 times that you 13 Ehem_..zhaﬁff sgmething that has to

B

"

O
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ffSngeg;”thét ﬁa;efialsAaﬁd Pfaéti‘

,;;ulminacians af prig: study and tzial d_g;?érrﬁggt;gg;,”"Lfﬁ;;

.ﬁhange sgents within a ﬂ_

be reinfngged daily. Samg way abaut a teazhef in a_ class-
faam and tha wafk thac they re daiﬂg and the g;titude Ehey
r’zhgt ?au app:eziéte Ehem when they smile at a kid OF...: N
"do something to cfy to help ;hat kiﬂ ‘that is out of the },5 )
- normal book and paper stuff. We have a teagher agpféciatian
. day which we invited the teacher and their spouse to :
- come- in one evening in the cafeteria and we had a nice.
.- dinmer. for the Eea&hers,rin honor of the teachers.and the
;;wﬂrk that- they da. m Beal Iaped Iﬁtéfview, 4/24/81)

- anever,_asiﬂ;_ 1ﬂ:h's (1978) stud? Qf ceazhers invalved as:;lgg

nl and a hast ﬂf apiniaﬂs (wblcatt, 1971"lu o

‘ Maﬂaﬂnell, 1977"Jayae & Weil 1972- Staﬂhnuse, ' ) regarding the
Zliinvalvemant af Eeaﬁhers in’ innavatiﬂﬁ and change, we kngw very 1ittle.

" - gbout aatua;'teachér rales in the thange PfﬂEESE. WE have ﬂEEEEﬁE@

fﬁJeeftaiﬂ char iir'riétiés ﬁf ceaghers whn h> Eﬁbéé inv lved iﬂ éduéatianal K

pfajagts which may be helpful iﬂ pfnmating uﬂderst d,,g‘gf hé pﬂESiblE ’

role ﬁf‘EhE zeaeher,ig tﬂﬂavatiﬂn‘aﬁd chaﬂgei'

, IéaéhéfAsubjEEts.i

3 : .
this feseareh dgnnﬁstratad créative désigns
Mafeovéf, the salutiaﬂs they dESigﬂEﬂ
freality af classraam expériengé. Projegts were.

thera was Evidenge ta

' Wully ucilised within

'classraﬁmﬁ.' In many cages mat ria 1' davé;épgd’in minig;anc prajegts w;fé>'

materials drew uﬁan

‘,éxpéfiéﬁééé aﬁd éxpéftisé of

Tliéagués as well as auasidé :onsultants.

. \ﬂ‘ s

fram the textbaak appraach nr ather nnfms Establighgd in tha afganization .

V'»af the Eihﬂﬁl. ‘In taking Ehese steps Ehey aft

exertad persaﬂal e

' Jay:e and WEii?(l§72) capture muﬂh

af what this study has gbserved abaut Ehe éharactérigtics af taagha as -

b



- slide 1ntp rautine that Eempts everyane.— Ee hss to
7 appraach‘prablEEs with zest and flexibility, and see
;himself as a tregtar af new thiﬁgs.> He has to :6*&

work ﬁiﬁh his: :alleagues to develap prafessi&nal T RS
. climates’ where innovation is the morm. To be an ) ' ‘ :
" innovator rather than .a bureaucratic functiaﬂary, , T

. - -the teacher has to combige personal creativity with - -
[.the’ abili;y to work wi;h athers.;r(ngze & Wéil 1972, p- 11), .

’.:ihéxexpéfieﬂcéé'ESSﬂCiaﬁEﬂ with the deveiupment of teagher initiated

projects agvfepértéd in this paper give guidanze to. the develapment af

'Efaining programs for teachet iﬂnavata:s. To the extent that teachers ;i:’f

a8 partners anﬂ 1Eadér5 iﬂ the p:ceess gf Edueatianal feﬂewal aﬂd ’_

i@::wémegt; I S ' S

E -3 The Pg_gfgssiva Edugatian Havement Revisited

- Taa:hef invclveméﬁt in minigfsﬂt pfaje ts 1is ”eminiseent of the

-

prnje:t :ufriculm"'(talpa::ick, 1918; cﬂuings; 1924 Deﬁéy, 1955)

£

‘whigh evnlvad dufiﬂg thE progre ssive eduga:ian maveméﬁt_r fliéf-i this

eg:uzy‘ Iﬂ arriving a:_hi ‘e§n;§pﬁ uf thé p:ajagt gur:izulum,_ﬁilpatrigk

i,.saﬁié‘ﬂiEEEfent=fﬂlevfﬁrcthe"Eééaher! Ee believed the téacher shauld

gprﬂvide a schﬂél enviranEEﬁt suggestive—af numerous and varied :hild

i purpases (p;ﬂSJJAT nday we migh “view Kilpatrick‘ purp -1 mié’

stident interest in a végiety of éégivitiesi Ihe chief funﬂtieu of the

‘ teaﬁher within a prajéct curri:ulum was ta guide and assiat stu&Eﬂts'-

they exefgised thEif freedam ta salect pfajegts that would meet’ their

B 4
5 gifiu; pufpnﬂés. K:Llpai:fi:k viEWEd Ehis ty’?e af iﬁiritlvemeﬂt as ceﬁtral

| m

,tn av_"warthj‘ life" S

'7...the wurthy life consists of purpnsive activity and _
not mere drifting. _We scorn the man who passively accepts

'-11,, .
= ® . . o LR
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‘and "Haw The Snowbifd Suf?iﬁés In Wi (Cnlling,,

““acle nces and humanit: e wefé.intfgducadg

,1&iversified sets af skillé fram teaéﬁézs.'f,

what fate or mere chance brings to him.  We admire the
., ‘man who.1is master of his fate, who with deliberate -
. reégard for:a total situation farms cléar and: far
- reaching purposes, who plans and executes with nice
- care ‘the" pufpases 80 farmed. (Kilpatfi:k 1913, p- 6)

.

- Ihe prajeaﬁ matbad facused on student interest as they fElatéd ta

Gk

‘the life af the timgs., Pfaje:ts wéfe ;ategﬁ:ized by x rsian,

- caﬂstru:tiag, stgfy and play and ingluded averything ffam 'Haw Tgmatags

1924, pp.v 3*54)

‘Thg Deway S:haal (1956) alsn featufed prajegts suEh as gafpen;:y, sewing, :

ving agd c;t:aking. Déwey, 11};& Kilpacrict; c1913) a.mi Eulli:lgs (1924)

' beligved that life accupatinns were the means by which the atts,;

In many ways Ehéipféjéét-éu :ulum, by fazusing on, student purpaéés-

Ainiluenced ahanges in;thé role af:thé'tésﬁhér : azhers were no 1cnger

) disseminatnrs gf wisdam, hut managers Qf 1garning.- Thgy had ta :alle¢t
B an- array af resourgés and o;ganise the schoal day 80 that axplaratian  V.
-; ‘of p:oje:ﬁs waér lssiblejr The" teaghér also had the fespansibility fOf'fi
:i fa:ilitaﬁing disgussians Hith studéﬂts as they idéﬂtiﬁiéd di:egtians théy f
 ‘wanted to take with prajec s. The é oject méthgd fhen, facused on f

’child centered—life cente:ed interests which in turn demaﬂded more

=,

In recent years we havé abserved a shift back to textbuak andréﬂrri¥

culum guides as the tools af téﬂ%liﬂg andvléa:niﬂg? TexEEOﬂks and curri-
*- culum guldes dG not ftgg ﬁapitélige on the spécifié intgrgsts and ﬂeedg
f@f Studéﬂts; It 'ds fqr this reasan thac s0 mEﬂY teache:s in this,stgdy

iéﬁpféESEd disdain faf texcbnsks and thaiﬁplimi ad apabilities iﬁ hélping

student 1earnil If it isn't the :glﬁgarnatign of Ehé pfogressive-gdugatiaﬂ 4

movement that influénces this attitude amnng tea:hers thgn what aagnunts

2 L . LS
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‘i=far it? Teachers are faaing a wider array of 1é'§§iﬁg §ré§1éms ﬁhiéﬁ

?PIDfESELGEEl pa:spegtivg..rfr-

zag be attribgted ta the iﬂ:feasing number of students wit h behaviafal
' >pf§blems, learniﬂg disabilities and physigal haﬂgicaps whn are,maiﬂstreamed -
:inta zlassfaams Iﬁ ard er to mee et Ehe educatiangl ﬁeeds af this divéfsifieﬂ

grnup af Etudents Eeachéfs are fafced Ea identify additianal feseuraes ‘

thaz will suppluﬁent ar extend textbggk 2nveragé, and to use: Elassraam L
I3

'managgﬁént that will allaw timé fgr 1ndividual studeuts.-

 : HE have seen haw ﬁhe "praje:t mathad" (Kilpatriak 1918 Cnlli ngs,

AlSEé) evclvad fram the Eelief ;hat eduaatiunal p:agrams shauld havg a

B

'Zstfang relafiaﬂship to the purpases gr inﬁereats af thé child- Addi—

“tianglly prajgets gféﬁiﬁg out af the "1ife igte:ests"aaf the child were'

*"Tviewed as a mechanism far learnigg abuut thg,hgmanities, afts and

:scienges (Deweay, 1956) f Teacher iﬂitiaged pfajécts appear to gffer '

'similar appgrﬁunitias far téa:hers.; Piajegté,which are- based upan tea:her

g

rigt 1evels nat aﬂly affef leafﬁing appnrtuni ties- f or ﬁhildren, Ehéy

;"alsa prévida instangeg af %Earniqg for EE :he:s. ajegts serve as.

feanvéyaﬂEE fa: the teaghar iﬁta sugh»ed,;atiagai damains as:téazhiﬂg

,pfacti = curfizulum and 1eafﬂing.’ Thé :esufr3§tiaﬂ af tha praject methad

thén'appea 31;,'5érve as a viablg machanism fnr Expanding_thé tea:her g

ré}ﬁfxcg:ficulgm and thgiléaﬁhéf s Pr ofessional | ctd

s3per spe tive on gurriculum,

instrugtian and learﬂiﬂg.. Ihé findings Suggggt that;a»cuffiéﬁlum is

uat merely - -1-1 5 QE materials or’ an Qutline of cancepts ta be cover d,f

_buﬁj3'§r§§éséﬁﬁhat pramates thg pfﬂfessi 1 g owth éf‘téaghers-A SEEﬁhéuse

r - A B 1



(1975), iﬂ wrestliﬂg with his awn :haughts abaut Eufri:ulum, haa
arrived at Ehe fallawing descriptian whieh is initially hglpfui in ' . ';;if
praviding ditéctiau to gur own thaughts.-' o A
..;I have identified a curriq:ulum as a Partiﬁulaf fnfm . g ,
is a way af tfanslating any educatianal idea inta a
.. . hypothesis testable in practice. ' It invites critical
: testing rather chgn agaeptance. (Stéghnuse, 1975, p. 142)
Stenhause C1975) afgues Ehat thg uniquEﬂ ss of each classraam satt iﬁé

implies ‘that any prapasal that weuld affagt Eu:rigulum and teaching,

even at thé scheal 13?&1, sheuld be ‘£ried and adapted by Each teachar

withiﬁ his/her ‘own classraam.v

...The idea is'that the éufti;ula: specification should
-~ feed 'a teacher's péfgéﬁal ‘research and éeveiapmentt,_ﬂ_:5 e
program thfgugh which he is’ pragfessivély increasing ’VJ . .
his understanding of his own work and- hence bettering . P g
hisz téaching. CStenhause, 1975, p. 142) S Lo

_ Dn the surface ig wnuld appéar that the. prametiou af this kind- af
rale af teaaher as researcher iﬂta their awn Eeaﬁhing practiza wnuld '
7’-put the teaﬁhing prafessiﬂn on a E,llisian zaurse-with chéf dacisiﬂn'ﬁ

gékg;s atiqﬁherv;evels wha=nft,,'make dezisigns abcut thé what, where, C

- when and héﬁ incﬁrfiauléﬁ _ House (1974) raminds 'us.that administrators

Vare the Eﬁtrepreneurs nf iﬁnavatiaﬂ and ;hsnge and‘teazhers, byzaﬂd
: ’

 1Eng, have been the im@léme t,f f thqse deeisians;l?But this daes not

af

have ;a be thé case., . Stenhcusé (1975) simply believgs that any currigular f

eifgrt should be based upﬂn kﬂawlédgg of taazhing praétice as. th%

fallowing EXEEIPE paiﬂts Dut. S fk

...all well founded gu;rigglgm reseafch and develupmenE,
whgther the work of an ‘individual téachéf, of a 'school,

of a group working in a teachers' centre or a g:nup
wﬁfking'within the Efamewark —of-a-national-projecty is: . .
/based upon the study of classrooms. It thus rests on S
the wnfk of tgaﬂhezs.. (Stéﬂhausa, 1975 p. 143) - oo .
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_ The reaearch reparted in this paper demanstfates hﬂw Eeschars-
devélaped educaﬁianal prajezts out- af their own expefienges within'r'

glaassnams and schaalsa WE have seen how particiﬁgtian in eurritulum

rale.nf.reseafchers of their own Eeaehing pragtiéei The accounts Qf
Egaehing'wnrk pIEEEBEEd EEIliEf demg t’a e haw Ehe eff gsvaf pfajécﬁf.

develapers resulted iﬂ the d gcnvary af new skills and gapahilities,

mativatian aﬂd satisfaatian with the wnfk they agcamplisﬂed-= Iheé; -

. Eaﬁade'are 1mparﬁant at~a time erPublic disdaiﬂ‘fﬁf'eﬂucatiﬁn; lﬁﬂst

aignificgntly, we alsa see’ the passibilities fﬂf Expagdin the teaéﬁér‘é

afessianal pérspe¢tive thraugh inval rement' - in aurrieulum develapment

’ éi:l:f vities.

‘A;traii ﬁal :nﬂcepﬂign of p:afessianalism (anle, 1972) suggésts
several :haragteristies as be g ypical of a traditicnal definitiag'

af prafessiaﬂalism-_ These include a high 1eval af classraam cgmpeteﬁce,> .

zhild agntEfedness, skill in uﬂderstandiﬂg aﬂd werkﬂ,g with Eﬁildtéﬁ,
'~»satis£action ffﬂm warking with stuéentsg Skill in evi uati ] and i g
attendan;e at iﬂservice prcgr’** nf a pfaztical natu:e; éﬁayle (1972)

. has Eéiﬂéd the term "axtended prnf ssi'nalv Eofiﬂﬂludefa”view of téﬁﬂhiﬁg 
L e % ‘ ) : e o T
i'wark in a wider eantext of Schual and ﬁmmugity, ga:tigipation in a wiaé;

. R — s N L I R

v ri t? af prnfessianal écii i i es fire., sgmiﬁafs;rtaachers céntfes,:

i_:anferencea?, a desire to liﬂk theafy and pra igéfaﬂd a'ggmmitment Eé
‘SGEE form. of curriéulum thénfj and cungept of evaluatian_' ihué é§-éf%-'
.sgggestiﬁgjtha;.thesé aspects af the 'egtended pfafegsigﬂalﬁ Cﬁéfiég iQ?gi :

.may b% a concomitant of close involvement with.curriculum and instruction. & ¢

development p 'j' ts would not gnly raise thg-pfafésgggnal’standiﬁg of

- . ks

E}Eji,:
N
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 teachers bgtiélsé improve the gﬂality'afééducati@ﬂ fﬁi.SEQSEﬁtégf

E‘S, eacher Center as Catalzst
The strength uf a Eeacher ceater is 1Es fast, fléxible Espénéé‘ﬁi

~Expressed nea&s, and a ﬂan—hiéfafchiaal bufeauafatie atructure that briﬁga :

cegter staff inﬁc day to day Eantast with teaghérs in the field.t Tea;he:s

eenters pravi&é wafkshops and :nurses, pla;es wthe tgaﬁheré can watk

fan a piecé f eufficulum material on felease time ar after schaal
:taﬁhnical assistance in halping Eeachers to achievé their. désired agds,vv

=

and a pla;e whére teazhers Ean meet and share ideas and‘ﬁg;gfial5a 

Teazhe:'zanters havé a ggraﬂg ‘belief in the patantialVEéf tea&hefs'té l 

—~imprava educatian th:augh gfeater knaviedge abaut glassroams and haw

2
Studéﬂts learn. Devaney (197?) summarisas the goals and fuﬂctians of

teachers’ centers in :ha~;ant§xt:af 'nanith:eateging:, suppaftive s
individualized programs thateheip_tgaciers-t f cus on sﬁ dent 1earning;

We &ry to design a .learning program for teachérs that is

non-threatening, responsive, aupportive but yet iden;ifies

major ‘areas of concentration for the learning of the

children 'in those teacher's classrooms. Without such:

eoncentration insgrvi:e 1is trivial: a few days a year; .

tips to- brightaﬁ your classroam,~50 tricky treats to make & -

~on “halloween far all ethnic groups. It is ﬁnfortunate

‘that in this ecuntry the problems in children's learning

are not valued.as matters for sustained adult effort, but oo

. ., . are defined as matters requiring a qui;k delivery of o

T j’”f"skillg""”A ‘profesaional has to be able to- identify 'W"”jﬁﬂt"'**"’
with a .serious, sustained endeaveor. A -teachers’ center. '
defines ‘the study of children’s 1garﬂiﬂg a serious .
_prafessinnal endeavor. - (Devaﬂay, 1977, §§E1 :

ca -

foauses on hélping EEaEthE develap a gfeate; undefstaﬁdiﬁg af thE ways

3_€that tlassranm tea:hing and learﬂing can be Eﬂhaﬂﬂéﬂ-! It is be:ause of

this fagug Ehat téaéhéfs zanters may serve as catalysts for tagﬁhar.vv

prafessiénal dgyglapment and gltimately school improvement

B R R . i

-r‘[,}
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:features af g teachers' :enter-x Far exampla, mnst af the praje:ts fnndedi*'

The fEEEEICh un the Hinigraﬂt Eragram paiﬂtéd to se%éral éatalyti§7

Ehraugh the Minigrant Pragram wauld'ﬁnt have c;cu:fad ﬂithgu: :esghér'

e

yomT

'ﬂEﬂtEf suppn:t.r Althnugh same ﬁeazhafs said they migh: have g ott

'arﬂund :a Harking ﬁn'the pfﬂjEEt sametimg iﬂ the future mast felt iE

ﬁ‘ .

just wnuldn't have ' gattéﬁ dﬂne.= In. aﬂditian, Ehe wa EEhEﬁl distrizts

whg hare minigrant type ptagfams have restrictéd guidelines which pféventf;f

some teaﬁher iﬂitiated prajects f:am’being eansidefed. Because'r teaaherv*f

:enter EEY‘Hﬂfk with agd yet side thé purview af schaal distriat gaals!j;

‘and’ abj ctiv es Ehey have m@re»l attitude in supparting teaeher initiatad

praje:ts. ‘ _1 . : .

reviéw af prajecta.» The Hinig:agt Sareeniﬁg Cgmmittee reads, reviéws ;

and fuﬂds teacher iﬁitiatgd prOJEEEE. The Eﬂmmittéé is made up of

.teaﬁhe:s frﬁm memhar dis iets. . Prnjgct davelupers iﬂ this study 1ikedif

fthe-systém af pééf review. Théy felt r geagniged by a gfaup not tied

l;directly to their own. schﬁcl dist t The Minigfant Prqgram alsa prﬂ Ed

- f
far netwarking af matigials daveloped hy teachafs whieh pravided added

- regagﬂiticn and a sense of satisfagticﬁ.; WE havg made the puint EEfliErx

"‘-w'

A futufe a:tivities.» Teachéf zantgrs, and more spacifically thé Minigranti:'

V‘Prag:am in this study, serve as :atalytiérfarceg far invalving teachers

,_5 ed. aetivitie Ehat pfavide sustaiﬁéd pfafassianal grawth.

Thegﬁiﬁigrant Progfam stands Mdn stark ggﬁ%rast to. more prevalegt.v

ER |

l-wafkshaps, demanstratians, simulatians and reading) HGWgVéf;‘if thé,

T

V_'mgasu;a~af i;servi;g Eduga;,aﬂAis teacher pfﬁductivit?;thgpuégténdedi

o -

-

. W S
M - '
£

i

ltypes cf sch l district and univa:sity insarvige rngrams Ci E., 1ggtures,-
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:i,iﬂEEfViEE edugatiaﬁ appa:tuﬂities sugh as thcse affafded by teachér

Vr'initiated prgjects might repfesent ag Effegtive mndeli WHEE a. teaehef :

f!f;applies far a minigfant pfaje:t a g od deal af ?:iar ﬁhaught and e |
:'pfeparatian are fequifed- This ineludes idéﬁtifigatian of nead gaals,
';ate:ials ;equiréd and evaluatian design. If the pfajezt is fuﬁded
'participants dEVDEE msny haurs to- develapment and - implemgﬂtatian.- A :

- fé:éﬂt analysis ﬁf inEEIVice aducatian strategies by Jayza aﬂd Shawersi
:C1981) iﬂdiﬂatéd that Effe:tive inservige training must pfgvide émple _i;,:f

'ﬂtime far'partizipantg to’ became eﬁgagéd with sevefal Eraining enmpanents;i:

ThEEE were deseribadias azquisi éf theary, pfagtice and evaluatian ':

5in simulatéd glass:ﬂam canditiens,gsnd gaazhing uﬁder narmal ;nnditians n;v;y

until the skill or model is fully intagrated into the teachér 8" repe airéi 

: Thefe is 1ittla aviden:e to suggest that many current inservige pfaztices o

e

; are havigg any lnng Eéfm, cumulativa impa:t on tgazhezs (Hersh 1981).,-

The Hiﬁigrant Pragram apgears ta appraximate the attributes (thggf?,

simulatinn, ;aa;hing) gf effé:tive in SéfViEE eduﬁatian a €0 ncgptualizéd ’

L3

By Jayge and Shawers (1951) and ﬁight be . useful bﬂth as’ a madél gﬂd a

= - - .

fazus for écntinued réséarch on iﬂservige Educatinn;

i
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St‘ LCNJIS Metrc:pc)htan co R : C G. Wayne Musher, DM"ECTC!F

Teacher

”"Palicy Baard Members or from SLHIC.

: Sharan Ealick. Assistant Director

Preparatiod éf Ehé}ﬂﬁi—@f&ﬂt Ap’plix;étiafn'

e The SLHTE Hini=€rant Program* allaws teachers to. design and develap

- their own edu:atiﬂnal projegts, Mini-Grants" are ‘available. for . ~iculum
. development and other'types of inservice activities and workshc =. Mini-

Grants, provide opportuhities to secure funding for activities . - ch are - o fi;
not otherwise offered by SLHIC or district level 1nse€fi:e pragrams. - oL

) Grants ﬁill be awardéd in Ehe amounts’of §25.00 Eg '§750.00 to cover .
all_approved costs in the proposed project. Guidelines and application _ 7
forms  are available 1n the 2chools from SLMEE Building Representatiﬁes,T L
:\‘ ‘R - ', e : . » -r B

The proaess of preparing a proposal begins with thé "intént to submit

H

gstatgnent - An intent to submit statement should be written in duplica:e. .

- One copy should be~” sent te “SLMIC, and the other should be sent to d Policy SR .
: 'Eaard Member frgm your district. This is for information purposeg only and

- giveg us" some idea about the gumba: of proposals we might expect: During

rocess of ‘preparing ‘the Hini—Grant proposal, the -applicant is urged

_.to.tonta:c the Mini-Grant S¢reening Committee’ Member representing that
. distriect for assistance aad clarification. Completed proposals should be
‘sent to the Policy Board Members in your district. Policy Board Members

willl review the pragasal to. make sure it is eonsistent with school district
policy. ragarding gurrigulum, lnng range plans and- release Eime. It is the
appli:anz's fesponsibility to contact Policy Board Members about the time -
required for this procesg. Please make -sure that your plgpasal is submitted -
far enough in advance so. that théy have time.to.review, sign and forward the .
proposal to the' district. representative to ‘the SLMTC Mini-Grant S:fegning '
Committee befors the stated deadline. Your distriet represﬂn;ative ‘to’ the
Mini-Grant Screening Committee may contact you regarding any -additional
information or clarification.which™may be indicated prinr td actual review
and funding' decisions. Throughout this process, SLMTC urges the ‘applicant

to keep his building princlpal informed about the Pragiéss of the proposal.
. For additianal infarmation, see pages to fallaw aﬁd/cf call-EQBSSBSS.

= . . 5 -

o

*Tg:hﬂig:a;ﬂ.y, this is not ‘a grant" 'prngram but rather ﬁ’a sefi_és of mini:

awards which are made on a competitive basis. We -continue to use the term
mini-grant as the program title since this was in the language of aur_"

"gfiginal praposal which was fuﬂdad by the Department af E&ucatianj

i e Do . . . =

Kl
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. 1. -Pntsn:ial to in:zaa.sa :ea:ha:—l:ﬂ:
: needs of ' amdm;a.

AT T E:Eam: to Hhi:h ‘the. gaﬂla ire st .y éefiﬁs- suc ,gpabla of baing al:t.ain&d.=

3 "-E"Eﬁﬂﬁ to wﬁir:h pfajege avalusf - aegdu* TR ;Eam;na whgzha: gaala mfg met.
o 5‘-*_ ' APPra‘pﬂaEEnaas nf sisa. sﬁﬁpc 1 dumgrts 2 ‘éjaf;ﬁ l:é secura pradu::iva resul:;- N
5. . -E’racei;ilii:? of cost inra.’tat* 2L e od re.sﬁli:a. . ‘ _L I
. 6. ’&:ane to ﬁi‘hiéﬂ prr:pased act! e SN} neeﬂ_s not g:haﬁiae mat by the - ’
R disi:rizt i:ﬁ?nlvgd or Teacher - WBITT as . .
7. Pagm:ial to iﬁpfﬂﬂ‘apfﬁg‘r?ﬂi fc. _ ) .
s . .
s 1 E ui"'engz gliefally. equipmn: wsting more Ehaﬂ $2Q DQ uill ma(: ba a.uawad. E
S ' Ci-a_ hardware, AV, phneag:sphy, fmitu:a)
2. I!.atafiala; proposal writars are STRONGLY am:auraged ta invas:;gata disﬁrlgﬁ
L resources of paper, binding, dupliﬁaﬁi:;g materials, etc. . .SLMTC faill andesver
to ﬁ‘ﬂfh tﬂ:h :Lnd;viﬂuals who have modest maearia; needs. _
) 3. Trafal. . ouly E-:a?al expenses relataé ‘o 'El;g final pﬁdugé-ﬁ{ proposal will .
: “ba fundad. (i.e. slides, samples) SR S S S
4, Lim:r.g. A‘ppli(:s:nt may be participancs 4n ai;har ’p_faﬁ;séls but major author(s)
aam?mpfapasﬂ : . ST
- 8. Degél;ng; SuEmias;gﬂ of A"ali;atian Dai;g B
. .. ..  Octobar '
R Jannary L.
- Apm
6. . Ealaase Iima. : CD::abes 1 and Jam;.ary 1 desduges anly) ' -
. Any Ealgasad time included :!3 the pferpass;, should be :%nsis:egi: wi!:h éis*eﬁzz
7. ] : r Fr; ocsals: (Acpﬂl 1 desdlize only) : ' ' ;’/ .
- : a. A 325 honorarium will be paid to ps:ti;ipaaﬁs faf each 6 hnuz da?
.. - This is only for propesals implemented during summer @onchs. _
h o b. Summer proposals must -ba of shore durgcion to be finished by Augt; 35 S
B o 7 v';_‘ ?vm.ding for an individual ;aagher cannot axceed 15 wazkiﬁg dajsc 375 Qo).
8. ;ggferem:e Attaudan;a. If :ha pfap«:sa; involves SHEE E@diﬂg for spplitan; fno A
‘attend a confarenca or convention, the- appl:;:an: mst ‘agree co plaﬂ, devalap and
lead a minimm nf z v-mrkshaps ’bgsari en igfamatiaﬁ gsiﬂed. L




sf LOUIS METROPOLITAN TEACHER  CENTER

. E;'apassl fa: H;Lﬂiicr E

Name L g . . pistrict . e ]

;Sﬁhanl 7 ,;* . Home

1? ;l;:t: . C “_'

firer;ticqs} ,»Eu’bﬁit ﬁm gapies to the Pclicy Baafd Member faf signatufes. E‘lease
, keep an additional copy for yourself. Ples.sé type. Addii;ianal
infarmatiﬂﬁ may be attached. Be brief. -

. L

Aﬂdréss o R v

Schnal Ad&reag j - Lo - Eip Code - ', o Emne Phuﬁe e

: Schagvl-P_hﬂﬁéf;f ; ' Gradé 1evel/ciepartment o

_ 77‘?77 — - 77’,,’ i — e ——
_ ! Sigjnatﬁre . IR .
LI F;,Titié (‘af PfQjEﬁf)f,,, ) T S S ———

' II. Qvarvieﬁi Tﬂ}ic:h best dasg:ibes whst will be pfaduced by your gfa.ni;?
-a. %ufricult.@ dﬂﬂm&ﬂt "b. matéﬁals for- classraﬂm use ‘c. ingeﬁ‘ige: wnfkshapg

_ (Des::ribe the tangi'ble praduct tha’l: wiil fegult from this prapasal ¥

IIL: Haﬁfwas thia need géna;ated? e / e -

1v. 'ﬁiat pe:sanﬂel are imﬁlved ;Ln detemining the :lead? Iﬁclgde n@es, pnsitiag

' grade ;Lgvel. R A _ S .
! iL_ What is the targat graup ta ‘be affat;ted'? (EEEEthS/SEﬂﬂEﬂtS, IEVElE, mmber)

1@31

Stuﬂents‘ .

number . ' "0 pumber . ]
DEVELOPMENT = B _
_I; List the majc: ‘goal or’ :f.m of the pt«:je:t'a: _ L IR o
'II.  How will prgjgt;t be develaped? - 3 o MR ;
- — - — — — —~
- — _ — e I S i ; - _




(III. How will the goals be evaluated? (Describe both quantitative and qualitativg.

‘ﬂ;ﬁhétig ta be _uﬁs’ed;*);; e S e o

== L. . e —— . e f

) - V;n -W’hera uill a:;fivi;y be :andu:l:&d? 7:. o _ R , o L 77 R
VI. ' Who ;Ls respnnsi’bie for the develﬂpment af the’ priaj_ec;’t?f;F : 77‘" R 77:

» VTT. When will agtivify be eandu:ted? P o A
) Aﬁpfasimaﬁé ’d,al:es gSee gage 2 ,fm: vé letion. dates) - R 7 R

. BUDGET Completa each. itaz 1€ applieable

CIL Rgsaufee Person .

E@lgﬂé.ﬁian; — —

II.. ' Travel: . ; l. .
. - miles x § .17 ! : o
Bxplamatdon: T v L o
. III. Release time: (not applic;able far smer mfk)
Mumber of teachers - x. . substitute cost Eez day =§J
Ok Leac . . ‘;
Iv. Smer haurs. ) . _ e 4
Number- of i;aaahers Coox .o $25 per ddy - _.i 'mbe: of :dajrs - o _
o o : S (nnmafet;hanlj o
’ ’ T ' ’ days per teacher) . T
* Quaﬂtitative methads would iﬁelude tast ;Earas faedbazk ffam questicmaifeg and S
 evaluative checklists. Dualitati*ve meétkods might ineclude intarviewa w:gEh participants '
and ahsewatian of mgta:ials in usge. ﬂth students. R . .




- s Ecplanatian- 7 : ' '*

.‘VI," Hatetials.. list sepafately (,,E;'slidés,

7 SRR Eégplanatiéﬁ: - V.i o 'i — o 7, L 777.#77”.1 -7"‘». S e

- s o re
»Estima:a ﬁast gf fiﬂal duplicate capy faq.SLHTE L L ' T

GRAND TOTAL™ "~ = ‘f

( - .
E Sigﬂaﬂufa of Pali; Board Hembers
( o : v

ATTENTIDN PO LI g ARD HEHBERS , o

i\: ; 7;,_ . N : . . + - N & - ‘“ ° . - };ﬁ
¢ Please farward signed prépasal to your district's rep:asen Eive to the
. SLMTC Mini-Grant chEEﬁiﬂg Cammiﬁﬁae, ' . B

o

Revised AP/PB, August 19, 1981 - o . : L B

[

o)

U
&
]

ERIC

Aruitoxt provided by Eic:






. The ELIEE Hj.ﬁ;—(;faut Szreaﬂing Gﬂmittee wiil fum:til:nﬂwith sevEﬂﬁaen m@bafs ®

iz lQEl—lQEE ~The séven new "districts to have representation’on’ the committee . = «
.ware .chosen by :ésian. P Certaiﬂ Eﬁ.ﬂis&fggt Sﬁreening Members. w?:[ii be raspansibia B
for :ﬁa distfigts. N P o . : N - P

z .

, Applizani;s st:i.ll send farms to. Eheir distrir:t Pality Baard HEBETE,' Pcliay
~Board Members will forward forms to the’ Screening Committee Member regfesanﬁing
that digstrict.’ Sr;reening Camit.tee Members will then contact the appliés,nts far )
' elarification if necessary. - The Screiﬂg ‘Cormittee Members forward. the, proposals -
“to SIMTC. For example, an- applicant from Ritenour séﬁds the proposal tp their’ . .
Policy Board Members, Helen Meredith and Marvim Tzinberg. - 'After they have si@eﬂ

the proposgal, they send it to Susan. I.?n:h, Ritenour’s Screening ;camitt.ea o "
Regfesatative. She contacts applicants from .j‘énni.ngs and Rirenour for clarifi:ai;iag
about the proposalsa if necessary.. Susan Lynch represents-Jennings and Eifenaur o
at the Mini-Grant Screening Committee meetings. The faliawiﬁg 1list provides - PR
information abaul; tha kﬂ.ﬂi—sfant Sereeniug Cﬁmittee Hemhefs ani :hE ‘dist:ris:ts they ]
reyfesent-’ o e P
érchdia:es\& - F:Lrginia lﬁ;eiler Sa:red Eearﬁ “ 1 B 831-3372
Claytén. . s T s A AT
 University City o G ggia. Fay T Glayfan SEﬂiar Eigh - .‘72_5,7;525Q Ext. ;El» R
gﬁi:i?ig’_e‘:‘rﬁ A.:a&gmy Cleta Pm;p'pafi:-' A S Spaede Elementary - !'432—5438 o
Ferguson —Flatissa:;ﬁ ' Q.'W- s T ' T
St_g‘f “133 = ;angg_;;ieagga _Cross geys ;nminz- Eigh | 5955‘3319_,. S
Fort Zumwalt i T ,; o R
Missourdi Lutheran T Paul -Bfauer _ River ,ggad's o 355‘93‘39
Fox . Mary Buetef : Pox Junior High . 296-5077
;Fi‘r;.n;:l.s Emie.li ° ", . Neal Berry - - : Ea]ﬂ.enbe«:k. J‘@iﬂf Eigh . 447-5605 .- -
House Springs = = oo oo oo O cnentaty . VAT B
L1 ij; ergh . o Ealen Schlass | Dressei Elem ,tary c 843 121?2
Ea;elmad S Lauise Whittﬂnﬁei‘g Walker Elentary s '_ 921@1341 -
Ritenour . o Susaﬂ Lynch L .Ien;ings éém Buﬂ.di;g :_85?.*39(3_6 B
Maplewood ' Ralph Taylor -ﬁsbingt:g Eianeﬁtai—?; 679-7736
Eaﬁ;_gnd?- o o T AT _
Mehlville . Stephanie Maupin  Oakville. Sentor Eigh © 892-8800 - ,
Eattmviue " Doon Quimm Holman Junior High ° " .'739-5000 Ext. 225
Spa;ial LR Barbara’ Hu:Evay - Spe::is.l District- foiza | 569-8244
Sullivan = - . T IR e
Washington. ;eré;: Br?ag; o Sullivan lﬁ.}dle ‘;_;{;5-3-4033 .
Wellston ~ ; Izola Toy . Bishop Elémentary | 383-2090 .
Wentzville - . . -  Sue Salamon |  Emil E.. E-:lt Sr. Eigh 327-8683

- ¥ . _7g




