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- A su:vey y Of 7§ parents ai 1369-student5 ‘in 82 f t,
and flfth grade classrooms in Marylana’waSﬂﬁpﬂﬁusteé o e
stxgate the effects (on: parents) of parent involvement techn;qu =
~(used ‘by teachers) ‘for learning activities at home. Some of the - .
1 aehers were; re;ngnlzed :by ‘their. principal. for their leade:shlp in
:he use .of parent involvement, while other teachers frequently u%ed
nt»lnvalvement, and some used-few, if. anys'pareﬂt 1nvalvement

ues. Survey results- indicate . /that. parents -have" generally_,

’elatt;tudes abaut the;r':hlld *ischaal and tea her. Hawever,
few

1 féme learn;ng act;v;t;es. It was- alsa,,_
»thatwteacher—leadersyused parent 1nva1vement;pra:t1§es more - o
;and more: equltably with parents of. all:educational: vels.,;u¢;=
£ chi 1 with teachers who ﬁreguently use home:learning .
*'Fare mnfe aware;af teachers effarts,_rece;ve mare 1dea5:L,
*ON .= ”ragram,=.'
‘rate- ‘the teacher higher in’ ;nterpersanal sk;lls ‘and averall

2 hlng qual1ty.,9ther .types aE ;parent involvement, such as :outine'
] ’;:at;ens £rom the. schaol ar pareni znvalvement at the schoel,

- Rép:adugt‘gns supplgednbg EBRS are the best that can be ma&e
e o f:d,sthe ar;g;nal dagument. :
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aIntfééuctery:S;atEm§n£;x .
Ihe Center for Eaclal Drgan;satlcn Qf Schcals (CSGS) has twa prlaw
C.mary EbjEGtLVES- ‘to develop a scientific knowledge of how: schools-
affect their stuaents, ‘and_ to use this knawleége to develop better . -
»;schaal pzact;ces and organization. A ST

W

“The Cente: warks thraugh three reseurch Prﬂgraiﬁftéﬁaéhié%é’itgf
,cbjectlvesir Q S : L “__f" N ,“

The 'Eﬁgg;am 1nveat1gates hawf

“rccm’
;. comes nf schaol;ng.. Cur;ent Etuﬂles facus on pa:ental 1n,,1vement,'

 m1crccampute g in..schools;.iusé" of ‘time'in schools, : cﬂaﬁerat ~learn-.
“-ing, and’ athe:“crganlzatlonal ‘stratégies that alter the task;)reward,.
-fauther;ty anﬂ Peer ‘group. struﬂtures -in schcals and classroams.' S

-

‘ The s '-, E;gg;gm examlnes the relatlanshlp be
--schooling-dnd’ stuaents' later-=1life cccupatlanal and: educational
wcesses.: Current’ prajects ;ncluﬂe .studies’ of the gﬁmpetencles -reqt
©..in ‘the -workplace, the sources of training ‘and experience: ‘that’ lea
+ employment, college students’ majar flElﬂ chaices; ané emplﬂyment.

f%ufban mlngrlty ycuth.,,f el

-fThe ESQQQ;& ‘and Delingueng:
ldience. vanaalism, and- dls@raer in- sehacls and t
s 'play ‘in delinguency. -Ongoin ;ajects ‘address’ the;develcpment of" .
*fthegry ef aellnquent,behavia -schaal effects .on-. ﬂellnquencg, and

: of ellnﬁuency preventian pragrams 4in: ané , . BC

5. also’ supports a'EE;;QgELAEE,;hf: ' — P
ES appcrtunltles for talented- :esearchers tc ~conduct " andﬁp
ant research 1n cenjunctlan w1th the three researchﬁpsaﬁrams.

.,.;i;‘

S Ti‘évregcrt, p:eparea by the Schcal Grganlzatlan Prog:am, p:esents
‘results of a. sugvey of Parents on . the effects Qf teacher practlces of"

-”parenﬁ lnvalvement.
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- . ABSTRACT

4 survey of ‘parents of 1269 studerits in 82 first, third, and flfth-
g1 gie Eéachéfs‘@elasskaams in Maryland waj_canﬂucted to aﬂaress the

%ﬂestzﬁﬂ': -What a:e the effegts an Earents of teacher- practlces af

@Er%ﬁt 1nvalvem3ﬁt .in lea:nlng act;v;t;es at hame? The parenﬁs had

chii .ldren: ln classsraams Qf teachEEE whc dlffEIEd 1n th31r emphasis an

Earent ipva \ nt._ Same af the teaﬂhers were recégniseﬁ by the;r PElﬂ“;
clpal fcr th21r leadershlp in the use Qf parent 1nva1vement ather )

'teachers frequently useé parent 1nva1vement‘ and- same used Eew if amy

,}parent 1nvolvement techniques.

= &=

. Results'af théisurvev ﬂf'pafents show . that pérentslhavé,QEDEEéily"‘

" po '{t1VE attltuﬂes abﬁut the;: chllé‘ ?schoal ana teacher. HDWEVEE,

fxmany pazents fecelve ‘few or no cammunlcat;ﬁns fsﬂm the EEh@Dl, few are,_ 

g

é at "the schnﬂl, and mast belleve that the sshcals cauld aa mar

é“ta 1nv01ve parents 1n 1earn;ng EQthltlES at hame thatvwculd benefit

?fthe;t ch;lﬂ.: Teacher 1eaders useé parent 1nvglvement¢practlees mcre

fglearn1ng act;ka;es are mcre aware af teachers' effazts, receive.

"fldeas frcm teaghers, kncw mc;e abaut the chllé's 1nstruet1§nal

_gram éné rate the teacher hlgher in 1nterpersanal skills anﬂ aveza

iﬂte?chlng qual;ty., Dther types of parent 1nva1vement - suﬁh a

émmunlcatlens frﬂm the sehacl @r garent 1nvc1vent at the schccl
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EE‘E‘ECZ":S DN PARENTS DF TEACHER ERACTIC

? -f7? ;_' DF EARENT INVGLVEMENT

¥
‘i

‘TEEﬁthE vary 1n the;§ use af §arent 11va1ve ent Etact;ces.

teaahégs belleve that they can be nos £f 1?; f they thaln parental
ass;stance on 1earn1ng aCELVltl Mj h 7' -;Gthé:s bElLEVE they cani;?>

_1act1V1t;es at;hame_(Becker apé E§ste;n, 19823- Epstein'and Be:ker,;,f

SUMMARX GF FINDINGS FRDM SURVEE GF TE"'

nvolvement’
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A]learnlng act1V1tlés at hgﬁe. These teachers ‘are calleé “Eeacher 1eaa

= S

1n ths Eepﬁtt.; Thus, pareats"exgezzenﬁes w1th three type" f'

o

;teachers were studled :ccnflrmeﬂ teacher Je Sg_ 3 ther case“ teache:s

oo = .

Lwhc were users af parent 1ﬁvclvement, anﬂ cé,t 1 teachEEs whc ala nat
,émph331ze parent 1nvelvement._ in this répaztg pa:ent 1nvclvement“ I

:refers t@ the paztlzlgatlan by parents 1n twelve tyges cf 1§arn1nggif:

- - =

a’t= 1tles at home that are. used by teacners in ccnjunctlcn w;th t,e-ﬁf»f

e

:h ld's 1n5t:uctlanal pzagram_at,sghgml- ;i'.' L -;_',_' o Q:_;Tit;

Ameng the m@st f:equently mentlened ExPéEt ed beneflts af parent

1933 Mager,f R

1978 Rlch and Jan@s, 1977 Rcblnsaﬁ, lB?S SQWEEE, Lan

and Gﬂwett, 1983). L;ttlé;has been dcnég hawever, ta 11nk Speﬂlf1344

teachers' practlcés' ; b-the parents wha expe rnce them; ar ta mé%sgf

d;fferences lﬂ attltudes and béhavlars af parents whase ch;lﬂ en %éré i

classrcams Df téache:s w1th dlfféfént phllascphles and practlceﬂ‘QEjj

nt. Thls study makes the ccnnectlgn between the,téaéh

sbculd 1n£arm teachers

]

’stuéents' pa:énts.i Th%,res_ e

jéﬁﬁﬁﬁ;f

,ﬁagﬁlces :are ed by the;r;stuéents parents and -




*,_

Famllles were 1nstructed

hoal and tea he: éhéulé‘camgleté“the survey,r GVEE'QQ%»QE

* A

imDSt kngwleégeablé parents were femal@. ‘Dther backgreund anﬁ i .

'efﬁed by Marylana‘s schaols. Abaut ane—faurth af the parents haé scme b

thlsﬁﬁscheél Educatlah but no . é;plcma; almost nneathi:ai E;fi,?

w.\m

and abcut aneifaur

1gh schaal,sabaut one- f;fth attended sﬁme callfg;

fithe samplé were Elngle parents.:

;gnnt wark autslde the hcme-.abaut one-£ ifth warkea gart-tlm_ anﬂ anathe

f?£  f ft h had’ full tlme Jabs Qutslde the hame.h Abaut anEEthlrd af_the

 , -

'ample were black.

There were alfferences between the parents wha respanded tc the sur-

ey and thaae who dlﬁ n@t Mare 9arénts WhQEE chlldren were abave*aver

-y - =,

:EEtS., Regardl sSs ,f bﬁ?’chlldren fa:eﬂ acaaemlcally, the respcnse

greatef fram parents Whase chilaren were

q.

th were 1%,6 ers n parent 1nvclvement-
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Characterigticq af Parg@L

'(NSIZEEL

' af'Ré spen ééﬁt_i;

.Some. High Sﬁhaﬂl (Ef less)
High School’ Diplﬂmaiﬁ‘f:e
Same Cﬁllege-' o




The differences in return rates from éifferent g:aups QE ‘pareénts—have _
éffsetting effects. Parents WhGSE children are in classrooms of teach-
ers who Emphaalzé parent 1nvalv2ment tend to be more 9551t;ve about

schanl than other parents, ‘but garents of. hlgh—achlev1ng students tend

_to be mare srlt;cal cf s&hgal and teache's han ather parents_ Statls—;
tical méthcds were used that take - 1nt@ account multlplé chatactétlstlﬂs,;;

~of Parents,.teachers, and students in crder to isolate effects of teach—

- ers' pgactiaes af parent in nlvement on parénts. "The minor ﬂifféEEnEéE

in return rates from some’ garents do not é%fl@ugly affect the Esefulness

ﬂf data ffam the w;éély ﬁiverge, 1 arge sample of parents chafacterlzed

The data from the full sample -of parents were used to

address five guestions:

ot ,Whatigré the attitudes of. paren ts toward publié schools and teach-
ers? ’
ﬁé : - What aﬁe;Ehé ééfeﬁpé' expet;ences w1th and reactions tQ 1nva1vement

='“,leamilé—-::;--as-"'1n the use- 'f ﬁé;eﬁ)i?;
o  What_do- the res spon ns€s from pa :ents;meaﬁ

i




Parents' attitudes toward the public elementary schools &nd their

:Ehilﬂréﬁig teachers were :emarkably pesitive, ‘About ninety perce nt a?

the- pafeﬁts agreed that their Ehllﬂfen !Is_ eleménﬁaty -schools

ﬁgﬁ!: Almost: a% ma Eelt ggm;g;;gg;g at thélf ch;lﬂ's scha@l and

belléied that they and the teachers had the Same ggﬁls fDE the child.
-They Dverwhelm;ngly agreed that teachers should ;ngglgg Eg:gn;g in

-k was useful fc: their ahlls"

"iearning'aztiﬁities
dren. Thié genera 1 supg@ft for tﬁe sgheels; tea&hers, anﬂ,fg: homework
is a stra%g%véte of sanfiiénée;in the schools. ?‘ ’

 -The>c1éar1y pésitive aétitudes;seeﬁxta_:guﬁtér :%Sént natiéﬁal,

‘that have criticiséa thé’:ﬁrricu;é; teachérs; ané;standaﬁdsriﬁ
the public sehaals (Nat;@nai ‘Comm ission on Exéelleé;é,;iséigXNéfianal;'

’p TaSR-FQrge on Educat;an for ‘Economic G wth, 1583); Thé'r3E§:£S f&ém ';,

-parents in Mafyland ‘are more like the fiﬁé{n,éféf the técent Ga;1u§,'

lEBS,epcllsln wh;ch anly 9% of respandents wi th ;Hiiéf;n in‘ﬁublic
&schénls said that gett;ng gcga teachers was a problem in -the schaais,

and only i% fépﬁrtéd prablems-i

--Qﬁly*g%-éltéé pafgnts lacknaf 1ﬂtEf€Etf,

Althaugh there are some pgablems in all schc@ls,

ﬁa-ﬁitﬁ adml istrators.

most garents ih the Gallup pall ‘were not :ancegned abaut the ba

adm;nlst:aticn af the s&hoals, W;th pa:ent 1nvclvement, or with theiig

3. — . [ ——

guality cf teachers.! Zhey fcuna fewe 'érgble

;th th21§ awn 1Dzal

%%zelamggggfy s;haals than w;th cher publ ~ gchools (Gallup, 1982, 1983,

e public schgcls rated thﬂse schccls'

=

, ;Gcaélad,'1983)., ngggﬁé—whﬁgggsiL




8
higher than did @théf citizens, and parents who used'thé private schoole
praised the, quallty of the prlvaté schools (Gallup,lSBz).

Théréwﬁéreénﬁ'Significant differences in the attitudes about the

public schools of parents with children in cla ssrooms- ﬂf teaahe:—leaderé'

vsi'athé: téachersg as shown -4in Table 2. Thus, therparéntﬁ;nVélvem2ﬁt

‘”U
W‘
n.
‘m
m
m\

‘teache 5 did not influence the general attitudes of .-parents

abaut th21r scheﬂls

: Qgﬂlﬁvzgzﬂggg

DEEpitE'PQSitiVé attitudes about the schools and teachérsminfgéneralls

pa:ents fepo:ted that teache:s Eaulﬂ do maré ‘to 1' olve parents 1n

ning act1v1tles at hame._ Feweg than 30% of the parents gegartea

lear:
?thaﬁrteachers gave them most of th eir ideas af ‘how _to bélp th31 chllﬂ

~in reééihg:éné~ﬁath. Ab ut ED% af the parents zegorteé that the’ teacher

_nevet madé irequent use f aﬁy p:a:tises that 1nvelve pazents n 1earﬂ—

ing a:tlvlt;es at home.b An@theresa% percént salé the téachers used ve:y

= .

few te&hnlques regula;ly. Abaut,lﬁ% reparted-that the teaché: nevér

wanted them to help the ch;lé w1th hamewa:k-,iBy :antrast, over 80% .of

-the parents sala they ggglg spend more time (an average of 44 mlnutes)

;f they were_ shéwn "how to do EPE§1E1: home léarnlng act1v1t;esi

Parents had mixed attitudes abgutftéachezs? interpersonal skills. -

‘Most  (77%) said Eheit contacts with teachers were cooperative, but QVEf.'

$4b%xdiéﬁgg;—£indz?ﬁesge¢tﬁ ﬁfqimazmthé_in;théiiyzg;atiens yith,téégﬁergf:i

Overall, the respanses fr@m pafents suggest rélat;v ly hlgh suppc;t

for the public e e Eﬁﬁaty schacls, pasitlve att;tudes tcward teather:, h

5 s . - - Y




Table 2
Parents' Attitudes Toward School and Parent Involvement

In Classroom& of Teacher—Leaders and Other Teachers A

ng:- _ % Parents % Parents
ts Tend Strongly
[=]

Tf“&;4=:~h : 2 ' : % Pare
" Parents' AtElLuﬂAEV . . - - Disagree - to Agree . Agree

20.2° - 69.5
23.1 | 67.2

~ The school ‘my child attends  Teacher-leaders’ =~ 10.3
T is generally wéll ‘Tun.—.. - Other teachers . . .= 9,8
(N.5)a/l ) o

I feel tﬁmfﬂffﬂhlé qpéﬁdzngb ’ ngchgtgjéadggs' B 13§0” = 12.2 7
 time at my child's school—" Other teachers =~ .-12.4 3 16.9 - 7
(Nb):‘i/ : o . . .

This teacher and 1 -have the = Teacher-leaders - 14.
' same goals 7F3f my child: h/ Other t?nchef . 14.
(N%)— '
ST feel I've hsd Enaugh : TEEEth*;?édEfE
- training to help my child Other teachers
J{,_w1th resd17g and math ... -(N.s.)a/
: ﬁfﬂhléms.: L

W,
¥

?—Teachers sﬁauld tfy to shaw= Teacher-leaders - - 8
psrents .how  to! hélp the - Other teachers- 7.
child Eaﬁﬁ thlngq At~ ';(N.S;)i/ B
hameiE ’ S S )

5

. HJNG 51gnitlcant dlfferen:e between pafEﬁES w;th Ehlldfen in classraamz Ef
Eeachersleadéf or’ Bthﬁf teacherg. . : :

x i= - . . N LT
ae Ems T "y

fE'THESE i%%mé’wefe phrased negatiyéiy'in the siirvey to minimizé respqnse bias.
'All items have been stated positively in this table for purposes of comparison.

= B a ik - =
o e - -
O E R, = : =
- 3 = )
f LY
Lz - = =
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o]

some. dlssatlgfa:tlan wlth ‘how some teachers interact with parents, and
an untapped supply of garent asslstance -with learnlng activities at

hamea Dthe: recent evaluatlaﬂs with more llmiteﬁ samples or méa:u:és
also fEPG:téﬂ generally PGSlthE att;tudes of Parénts of gubll school

ch;lare toward the curriculum ‘(Klein, Tye, and erght, 1979) parent

‘H."

wolvement and homework .(Olmsted, Wetherby, Leler, and Rubin, 1982;

Williams, 1983).

PARENTS' EKPERIEN CES WITH -PARENT . INVOLVEME

in Ei;is

céspe:até W1th the sshcals through bas;c famlly managément of

childrenis‘schegl suppli es:aﬁﬂ act VltlEE.A Gvar 97% salé ‘that the;:

. éhlléfen had the: supplles they neeﬂ far_s:ha@l, sna aver QD% regorteé

ThéSE manage- -

,”that ;heif ch;ldren‘haa a :egglaz_g;acg tg dcfhcmewerki
”méﬁﬁichgrés‘éfe*expeéiéé‘by tﬁg%ééhcais;ané are a::epted as réspcn51b11—
the parents spent 15 mlnutes or mcre

ities by most parents. Qver 85% aﬁ

Fe

- elplng the1r th;léren on homewcrk aEthlt;ES when they were asked to d:

;sc‘by the teacher. Thl is Qamgarablé tc ethe: stuaies.‘ In 2111 and

,M

~ Petersen's, 1982, safveg; 83% of pa:ents helpea th%lr ch11dren, aged 7

to 11, with homewotk. . . . . B
at Eéhgﬁl

f o s

One prévalent i%fm of parent 1nvnlvement is paﬁental asslstance 1n

=

schocl related actlv;tle - 1n the class:cam as an a;de ta tea:he:s, ir
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at special events, such as class parties or trips or fund raisers. !Eﬁﬂg_!
parents participate in some of these activities at school, but most

parents are not active at school:

o About 70% pever nelped the teacher in the classroom or on
trips. . o S

0
o ot

-0 About” 70% never Part;élpa ed in fﬁna iaising'aétivitiésgfaz the
. school. ) Co o o . e

o

} About -88% negg; 85515teﬂ in the llbiaEYg Eafeterié or other school
areas.s - o N

~©  These §é?eentage: show clearly that mast paxents cannat or do nct

become involved at school. - Even thase who ala beaame active were

&

. involved infrequently. The ave:age number of days per yeaE involved at

school were: - ) e o ‘ Ce

o  :§;15day$.he1Pin§ the teacher and class '

o 7.0 days_helping fund raising a ’
o 3.5 days helping school cafétegla,'@ffices;_;;§zaryu '
7Dn1y abaut 4% af the réspandenﬁs (51 parents &1stzlbutéé Across 82-
classggams) wege vgry actlve, SPEﬁﬂ;ng GVEI 25 days per year at thE *;
HEGhDD £QE on scho ol UElﬂESS. e o _ o o

Many (42%) Ef the pafents whc wete nat aﬁtlve at sﬁhnal warkéd auﬁ—:

:{Asgée he heme during schaa; héurs. Gthers haé sma 1l,§ﬁiiéfe:7%familgié%;;

*pfbblems.=cr @the: act1v1t1es that demanded th31r time. VDthers {about

12%) almply had nct been askeﬂ to ESElEt at schaal.,

- A . -
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L]

in 5 chool and on committees is the most common

[

- . -
Athough participation
activities, and others are anly ;nfreguently involved (Egste;n, in

contrast, most parents are invalveé'daiiy for at

time with their children at home. o &xa

Cgmmunlgatiﬂns fram the schcal to the home is sometimes considered a .
pazent 1nvglvement" prag:am, but is more accu:at ely a “pf'ent<ﬁﬁfétﬁaﬁ -
7 -

tlan pragram sf'cau:tesy, All sgha,l send basic 1nfermatlan hoeme to - -
the family abnut school schedules, regcft‘cara graﬂés, and schcal aat;v—
ities. &Gme Schaals argaﬁlze .and réqulre teacher- pazent EQﬁfE;EﬁC%S fcr~‘=
all paréﬁts. éthers ‘hold conferences only w;th some parents at the -
gzequest of the teacherg or parents A few chucls sugpﬁ:t the v151ts
by teache:a ar teacher aides to inform parents abaut schcal pfccedurés

—Qr teach;ng technlques or to Ercv;ée famlly EEIVlEEE IEe:ker anﬂ

 Epste1n, 19823). i ' ;' : ‘£ ; S f : A % S :';7'¥

‘:Séﬁé traaiﬁiéhél Eérms of-éémﬁunica the schacl té'ail-

fam;l;es. Sther ccmmun;catlang ga Erem teachers tc cnly scme parents,f?'

based -on the béhaviar and ach1évément Df the chllﬁzﬁn._ In the Maryland

'sample,,abcut 15% af the parents sa;d they rece1vea no: -Memos fgﬁm th21§7

chlld's tea:hér, over 35% h no pa;ent—tea:her canféren:e. ané abcut

wSD%f ver sgake to the .teacher on’ the phane, Tablé 3 1ﬂalcates clearly

that fewer parents rece;veﬂ pegsanal cammunlcatlans ané appﬁrtunitles”f

fc: lntéractlcn that requ1red m@re teachezs‘ ané Parents‘:tlmei 

net su:prlilng, but the table lllust:ates h@w 1arge numb gﬁ,ga:ents;iﬁ_ﬁ




Tabl- 3

2 : Percent of parents who never experienced

3
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i

unications from-child's teacher over one year. - --

;Héméefram;téaéhér-l . 16.4 -

Talk to Eea&héf;befaré or éftérrschdél 20.7
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can be exclﬁd e fraﬁ the traditionai forms of communication that link

Pareﬁtsgwgfe asked abcut'the frequency -of th21r exper;enaes w1th
f¥twelve téchnigueérthaﬁlteachers use to 1ﬁVDlVé parents in 1earn1ng

act1v1tles at hame. ThéE were grauped under five categories: - (a)

techﬁiques ‘that 1nv91ve :eaaing and bcaks, (b)”téchﬁiquéé thatrenéaufage

alscussiens between parents and chllareg,”fc) teghn;qges based ggﬁ;gfﬁ;i

: mal act;v;t;es and games that use camman matex;als at ‘home; (d) techni-’

gues basleen formal  contracts and supe:vls;an among parénts, teachers,

and ‘children; ﬂﬂd (el techn1quea that involve_tutoring and teaehlng the.

?h;lé in skills sné én;lls. Teachérs; 1n an EEIllEf survey,-rated Ehese

i:tééﬁﬁiqﬁééwééstﬁéifyﬁmét satlsfylng ana successful pazent 1nvclvementh“i

| Pg;&ticés_(Eecker and Epstewn, 1?82&){ o o o T e

7iﬂf§*g§;§n§§ Pa;ents mast f:equentiy expe:l—'ﬁ

encea five pa:ent 1nva1vement act1V1t;es, as shawn in Elgure 1i Qver :

T one- fgu:th of the parents salé they were’ askea xg;g gf;gn ta :gnéuct

K

spec;f;c readlng, d;scu551an, tutarlng and manltar;n act1v1ties.:‘ihé

.
Q

ﬁ 1d reaﬂ, talking w1th the chlld abaut the evenﬁs ef the schaal éay,

ivlng spelllng or math arllls, glVing help on wurksheets or werkbaoks,'

ané s;gnlng the chlld's hamewcrk. The f:equent use Df these technlguesh

” far some pa{SﬂtS is céuntereﬂ by the-fact that: from ane-fau;th “to’ twoe'fA

ilfths Df the pagénts were never asked tc canﬂuct the fi e mo st f:e—xgé*

quently useé aat;vrt;es_




Figure 1

[y

Parencs' Reporcts of Frequency of Teacher's Requests for Parent iﬂv@lveme:;: Techniques

Frequencies: Hever

eE*

,;f?‘?‘,{;"' véﬁylﬁffgen 7

T AmﬂTI’ES Emﬂastsz:. RE@IHG

. Read aloud teo u:ﬁild or’ lis"en to Ehilﬂ read r* —

Borrow boocks from ::agher to ghe extra : I_ -
help to ehild - L

Take child to library N
ACTIVITIES EMPHASIZING DISCUSSION
Talk with child sbout the school day = |-

. Watch and discuss specific v show . | A | j j
INFORMAL LEARNING ACTIVITIES AT HOME

_ Play games that help child learn. : . -

. ..Use things at home ;;v teach child . L r i
FORIMAL vAf?’EIViTiES AND SUPERViSTON
'Sigﬂ faml contract to supervise r B

hnﬂewatk or specifie ptnje;t

Sign homework for school e |

ACTIVITIES REQUIRING TUTORING OR TEACHING SKILLS

. Give. Ei‘lilﬂ gﬁelﬁﬂg"ét ‘math drills S L | —

o HeIp enild HiEh Hﬂfksheet or imtkbnak;s T

. Visie, ;lggs:aam to nbger\re how aki].ls ase :aughl: r — Bk
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Tabie 4 shows significant differences in parentai :epa s about the
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rent involvement and other teachers. Parents with

.children in classrooms of téachers wha were‘leaée s in pare nt invalve—

ment reported s;gnlflcantly more frequent use of nine of the _welve
. parent involvement gractlcés than ﬂ;ﬂ other PEEEﬁts. These lﬂElLﬂEd the

five most frequently ﬁsed Pfaétic" == readi ng, aiscuE31ng, glVlﬂg

dr111' -and ptactlce; helplng on. warksheets, slgﬁlng bemewark - and fnu;

“others = - taking the .child to th library, playing: 1earn;ng games,. uslng

r
\m‘

”Eﬁiﬁgs E"*héﬁé to’ teach, and viéiting‘fhéacia sragp té‘learn'hQW'ta*f*i*

= = =

teach.:,Dn the thfee least-used. PEEEElZES - barraw1ng bcaks, Enter;ng
'cqntraétsé“aha”ﬁg’ﬂg TV for 1ea:n1ng -= there were na s;gnlflcant ﬂlf-
ferences in reports from parents of teachers wha were leaders camparedﬂ

’ﬁprtth teache:s.g ) ; - L ;JJ:;,

he survey of- teache:s and thé survey Qf Qarants 1n§1caterth§; the

H

use of TV for- h@m%flea:n;ng acti 1tiss,:althaugh ra:ély used, 15 a

p@tEﬁtlally useful teehnique.. Famiiiés have many app&rtun;tles fa: -con-

ve:satian and:dlscusslans, anéiTv shﬂws cnulﬂ be useé to structuze

ﬁg speaklng, énﬂ -

8 par ch;lﬁ d;scus iENE ‘to bqilﬁLéhilé en's 1i
'analyt;zal skllls. iny 2% af_thé teachers i' fh’ state—w;ae sﬁrvey 7

' used ‘this’ echnlque f:equsﬁ 1y ;h 'gh ahautméﬁ% sa;d the téchn;que
cauld be useful in their - teachlng practice (Becker ané Epste;n; 19325).
‘\

Gnly 5% Qf the Parents in the 32 cése ana cantral teaehe:s‘ classreems:q

said they were askeﬂ often ta ilsten ta and discuss TV shaws w;th th31:

H_chlldren-v




Table 4.

P reent of pareats repcrting teachers' frequent use of twelve
parenL involvement techniques by teachef—leadars ®
.and other teachers. <

Activity

I. Read aloud to child or-listen a8 sy R I
to ehild read -~ T : : - : . L

- 2}='Sigﬁ:éhild’$ thEWGfk_;'itf o .66 - ~;'r-1 Cos2t o sk
© 3., Give -spelling or math drills 61 . 54 x

4. Help with warksheet or- workbr:z:k

ey
m
]
wn
[»R
po
w
o
w\
A~
o
e
e

. 6., Use th;ngs at hnme to Eéacn . ] .
~. | child ,, , 44 34 o Rk
7 E:Lay games that help child learn S35 28k
8. Visit classruam ta vatch haw s . o . - ] - |

»child is. taugh; B ’ 3‘3é"§$ T - 23 Shakd

9. Take child to library . - 26 1w

;lb . Borrow books. from teachet to T L ) o
 ‘51vE extra. help R . S . 21 . - .. .16

: ilfi Makg a farmslfﬂantract with I : - .

T _teache: to supérvise hamewafk : s :
‘o .or. pfajg:ts_ .z-ﬁ . - S 21

J12. ‘Hatch aud diacuas ™v shaw S ' _ .o : . ) -

‘with :hild . , L 15 . © 15 e A

ERIC

Aruitoxt provided by Eic:
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~The responses of parents and teachers Qaﬂﬂét‘bE:EDmPEEEEKaif§EE1Y
because some techniques (i.e. éfilis; worksheets or workbooks) were
added to "the sugvey of parents based on suggestions from teachefs. We

can :anél’d however, that-"“ﬁy

o The most popular technlques fépéfted by teachers (:eaalng
aloud, discussions, signing work) were the ones most Efmquently

experienced by parents. v i ; R

L] —53 least PQPUiﬁE ~techniques for. teachers (use of TV, use Qf_._
“formal contracts) were 1east fzequently experiénced by parents.

a

Only 5% of.the parents said the teacher regquired them to helg
at home. Other parents felt thef were expected to help or that

o

it was uyp to them whether or not they did what the teacher Eug-
gested. ' There was little follow-up by teachers to see if and-
how well parents assisted in learning activities at -home. :
These reports from parents match those from teachers™that 1n61=
-cated that few teachers required.parents to assist their chll=
ﬂren at home (Be@ker and Epst21n 1982a). e .

»

1

The slmllarl y of teache E ti:es and parents' exper;ences lends

credibility to the reports of both ‘groups. o ‘ .

PARENT 1NVQLVEMENT AND - PARENT, EDUCATIQNAL LEVELS .

E3 :'a oo =

The su:vey -of teachers fcund 1nterest1ng relatlonshlps between the
’ &
teache:s‘ uses ‘of and att;tudes abaut garent lnvalvement ané the 1evel

af educatlc f parents. TéaEthS wha were hic hly gg;;gg,usgzﬁrgf

Qarent 1nva1vement were not llmited by the - educatlén nf th31: chlléren s

m
" \m\ w

garénts - the hlghly actlve users: E} te hezs whe taught chlldren
i ,

ude
from m'§n1y1§allege eéucateé, mainly gh school’ éucated, ana=malnlyv

=

less than hlgh scha@l éducate& f 1 In cont:ast, teachezs whe were:

fng; gg;;yg ggezg gf parpnt 1nvclvement weré élfferently affected by’ the f

'eéucatlcnaJ 1evel Df the;r children s Parents.; If they taught Qh;léren‘
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¢ from mainly Eighseéﬁcatéﬂ families} the less‘éttivé tééché:s tepgfted
i;' ) . - ‘ = B .. ) - ) N %"'q._ ’ ‘ ;
that parent invalvement techn ;q ues could ‘be useful, but tlat they pre—

ferred ather teach;ng straEEQies, If they taught ch;lé:en fram ma;nly

1Qw=e§usated fam llesiathewl,r s-active ;E;Shgis‘szgique,ap;;tg;:epo:t
that the parents would not be able or willing to assist their children

with learning acﬁiﬁiﬁié§ %E.hame (Becker and Epstein, 1982a).

#

Eamé tea:hers had wcrkeﬂ aut ways tg Drganlze and involve paréngs of

all eaueatlnnal levels 1n learning activiti es ‘at "home. ~“Other té$éhé§$§

who had not we:kéﬂ out such prééeéufés— v1ewe§ parents w1th less educa-

tion in a very different l;ght ~-- as unahle or unwilli ng pare nts.

- ] B
addressed with the data. i:am Paféﬁts tec clarify
= B

m\

" Two éuegtiﬁ”g wer 2

=

' the pattérns ef resuits thalﬂéd from- teachers.

1. How do parents w;th EDllEgE, hlgh schaﬂl, ana less than hlgh

.schéal education repnst teachers' pfactlces anﬁ the;r awn

’ ihvalvement?' How does the average educatlcnal level of all thi
- pafentsfin the cla ; re@me,ff, repo rts @f teacher practlces aj
Pérént”inv@lvement. T : - :fﬁ

2. At ea:h eﬂucatlcn 1 level, haw an §afent5‘v epo 5 -di ff 'if

the;r chlldren s teacher: g;g or a;g DQ; leaﬂers in Earent

1nVﬁ1vement? ' : .

*

— - .

k Table S shnws the pe:cent of f:equéﬁt use by teaehers Gf garent

-; . .




Tahle 5
< : Reprts from Pare—ents on Teachers' Practices of Parent Involvement,
B by Parents . ° Education and by, Teachers® Leaderghip ' ’ ) L
. . - : : in Parent Involvement Techniques )

Humls or of .
-ent arent Inveluwsnt Techniqiossss e . e
icat iond d Frequently by rYs . LY

) Hone Sure Hany : ) . : Hene Some  Many .
gl ) 23% 40 S37% . oL High Ed.; Teh Ldr. - . 422 52% «
B o : High Ed.; Tch Not Ldr. ; 40% 352
wverage - 15% m ez - - ‘ © - Avg. Ed.; Teh Ldr. - 35z 562
- . Avg. Ed.: Tch Hot Ldr. L 402 3% -
— Z - 56X '
3z <522

ou N V. B | TR 1Y " ~—Low Ed.; Ich Ldr. ] H
, s : ~ Low Ed.: Teh Net Ldr.  * P
L = 25.98; p<.001 7 . : R (Teh Ldr.) = 4.55; p .34 (RS) .

- ' R 2 (Tch Nor- Ldr) = 18.45; p <.001 o

I
"

- 4

PR T - = 5 t g’[ = | =
. Education— < I A
. Frequeney K of Teachen Requesfe==

7 : Teacher quency, of leac .
E=An . Leadership £a, READ T0 or Hear (ild REAL™

ent . Fre

a uency of achers ' Req
cation—. ’ . to

EAD TO orhtar .child R

q
R

Som ;bf'eg ] - . ' LT . - ’ Never . Some . Often
o VA A :

.3 Tch Ldr. 271, B . 5%
gt d.:; Tch Hot Ldr. 427 ilz 45X
o Avg. Ed.; Tch Ldr. 202 -4 3%
- L _ _Avg. Ed.; Tech Mzt Ldr.. = 27Z 172 . 5%
. Low Ed.; Tch Ldr. 33z 6% | 61%
. ng Ed.; Tch Not Ldr. 30% 11z T 592
: ' 7 K (Teh Ldr) =.3.91; p .42 (NS) oo , L

. N ] R ’ s ¥2 (Tch Not Ldr) = 21.97; p<-,001

" Low-education iﬂncludes parents witlfome high se—hecol education (N= f.ﬂ}_;r average educarion includes parents with a high shol diploe==ma {(N=4¢
i@_g;aziaﬁ ineludes parents withit least some== collepc cducation and bayond (NBS&SL . . L i
E 3 . - . . , . . o i s

Frequency refers to use of “tuclve prent invelvem=mont tachniques described on page  :{ None=frequent use ‘of 0 techniques) Some=E resmg Gent
ge of-1=4 techniques; Many=frequentwe of 5-12 t=— C ~

-IFreqﬂenéy refers to use-of home laming aciigii:y'affead;ng aloud or listening to child read:’ 'b_lév_eramgver rqués;&d of prnes; Semome=
£ g se ‘séveral cims Often=frorzgucntly _:equgsmd-ﬁf parents. e e T P .

I - mnae c o s o EERNNCIE S ——e e _ I

ERIC

Aruitoxt provided by Eic:
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ent ;nvﬂIvemént* __The bottom half of the table

ices of pa
focuses o Ethe- most popular pzactice of reading aloud to T:ji‘g;‘:frﬁé;_ggﬂ‘_‘

‘I-]

|- 115ten1ng to the child read. The.left half of the table presents the

;e;ganses of parent ith-little schooling, average schooling, aﬁﬂ'

wi
* adv nsedsafzgallng. ‘The 1ght half further\

Du

6%5 the parents 1ntD

:thcse parents whase chlldren s teachers are

nd a:é not teacherileaders

W“

.

in the we of Earent involvement practices.
The top 1eft panel of the table shows that, in general, parents with

1ess eaucatisn reported significantly more frequent requests from teach-

ers than do garents ‘with average or advanced education. - The tco? righE

pétl%l7 ggpla;ggsthat the ﬂ;ﬁf_e,:;encﬂs —in - :epﬁ:tsjﬁam—gazentsmw;t—h:éiéfer

%

ent 1ev€15 of eéucatiqn were significant only for parents w1th chlldren

" in classroms Qf teachers whc agre ng ;ﬂﬂg in the use: of- p' rent

inv 1‘vement In class t:mms w;th teachers who a:,g ,Lﬁ,ﬂg_s parents at

' all eéucatlaﬁal 1evels rem:rteé 51m11af frequencles Df requests by

t;eachéfs to - ::anauct 1earn1ng a:ti’vitie

xThé l:mttt::fn of the page -shows €RAE the pattern of responses for one of

R i;h items arﬁﬂng the - 12 parent 1nvol nt actlv;t;es — teaahers'
'reguests foxr parents to ass:,st the ‘chil d by readlng aleud or 1;5ter|1ng
tc: the chila -teaé alcuc] at hame -- 1is the same as the genéral pattetn
:for all twelve technlgues, "‘he bottom left Eanel shows - that. in ;gens\*“ o
-reral,' averagé— and 1éss—educateﬂ parents reparted ‘g’,;fircantlyvmare _
requests fr::rm teache:s tha’n d@ hlgh eaucated parents cencernlng readlng
| at hame.’ Tﬁe bcttam grlght panel clarlfles thlS by shcwing that the d:,f—.

férenges in the :eparts frc:m low— anﬂ hlgh—educateé parents were. E:Lgnl* ff

29

"!." i
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‘ficant only for parents -whose childten are in classrooms 5f teachers who '

" are not leaders in usiﬁg pafent involvement pr actices. The same pattern *

was fcunﬂ for other parent 1nvc:1vement actiwt;es - iﬁcluaing discus-

. - : — N .

;'Péaf:fhéf S—Whﬁafﬁﬁﬂgﬁéﬁlﬁﬂeﬁ ={r¥i the us

E — parent—inwvolyement

maée ;éguests of pafenﬁs w1th llttle educatlan w1th abcxut the same fre- .
quency, bgt teachers who ‘are leaders in parent 1nve1vement made cansiéé‘
:é'r:_ably more 6emandsz than other teachers on par ents with average and-high
eaucétian. Accarﬂlng to these fepofﬁég 1f_ ther teacher is a 1éa§ef J,n

_ xgarent 1nvclvemént practices, then’ parents at all edgcatlonal levelg are

___afie:i;erl byt

The reports from pa:tents"elarifyfan& 'exténa the ea:lier'infermaticn

> =

from teaghers on their use of parent ;nvolvemerxt w;th tﬂif feren 1y eauk

cated }'_‘::arje_:nt;s. Teache:s whe were actnré users of par:ent analvemént ‘

: ' - N A

hlgh schcscl and 1255 than hlgh schoal éducatlﬁn repc:-rted slr‘nilar num= -

bérs af requests for anDlVEméﬂt by teachérs‘

! ) . -

ﬁ?;

alchérs wh::: are not leade:s in pa:ent lnvalvement more aften

'7_"71’2?@1?‘&‘26 that 1ess educated parents cauld nct or wcuLﬂ nat be . able m:

'i;w1ll1ng ta cgnduct 1ea ng. actl‘J;tlES at hame : !et,- 1n these teachers'

classrcams, it ‘was thé Earents w1th less eﬂucatln ;, not the well=edu-'ﬂir‘

cateé parents - whc more then sald that they were be:_ng askeﬂ fre— .

".-quéntl to ,ss;St‘ ,1 h 1earn1ng actws_tles at home._;_'
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sults have sev eral pnss;ble explanat;ans. Teachers Whé€§;§

=
leaders in the use of pafent 1nv@1vem2ﬁt practlces may establish more

. éguitable'ané thorough parental assistance E:egramg, :egaréless of the

eaucat;aﬁal léVélE of thé parents. Téacﬁérs who are leaders in gareﬁt'

edures to reach gl; or mggi parénts w1th an

i
e
<
o
i
<
=
m
b
w
=1
o

<
o
i)
4\
m

U]
[a}
a]
ﬂ\

organ lzeﬂ program of activities. Rich, Van Dien, and Mattox, 1979,

efer—to-this philosophy and teaching strategy as a “ﬁéﬁédéfiﬁlt

Teachers who are not Jggﬂggﬁ in parént ;nvclvement may not t:y tﬂ

.reach all parents. Theg*may see little need. to agp:aach parents whose

~children a ezéalng well i —schoo lﬁnz_pafentsﬁwha _are able to help their

1

h léren at hame w;th ut instruction frnm the teacher. Chlldren af

&

arents w1th less edueatlgn are mare llkely to aa less wel 1 lh—SEhQQlf

)

'and p, ents with less fa:mal schaallng are less 11k Ea ass 1st their"

children in sc h‘ ¢l learning without teaﬂhers"lnstruct;cgs. This means

;that teachegs may ask 1ess~eéueated garents tc assist the1r chlldren at

home even 1f the teachers do not belleve that these parents w111 bev’

‘Hﬂ\“

ully suzﬁé§éf‘1‘iﬁ”ﬁﬁ§if“éfféf55?”fSEthEJénés?fISBDf—ebsérve§“thaﬁi"
;areﬁés of éducatlanally ﬁlsad" age 6 ycungsters try -to~help-at ~home~+-
e (without. adv1 e or dir ectlcns ab,,, how té,help) even when they belléve

 their éhila:en. will ¢ fail or do p’c@ély in school.

‘Hn'.

Li eaucateé ga:ents may féél they a:e b31ng askea td h 1§7f a=

!,QUéntly ané feel mcre pressure ta help if asked, even if the requasts.i

~Erom. teaché:s are nﬂt mﬂre f:eguent than thgse ;ssueé to ﬁiﬁhaéducated'

parentsi--Thls exglanatlon wculé apply té our Eattern of results anly 1
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fééllngs of” 1mpaslt1gn,anﬂ frust:at;an are more prevalent wken teachers
do not ﬁave wellmestabllshea, organized procedures for frequent parent
involvement, or when the tEEEthS=ﬁDmTuﬁlEaté @vertly or subtly their

tions that less—eéucatea parents will- not succéssfully ccmpleté

m
-
ol
m .
n]
o
T

his is'a v ery subtle explanatlan far gross

T
age élffé:ences, tho gh Valentin and Star ,1975, suggest,that

o]
M
\H‘
n\
"..'.l ‘
\ﬂ'

teachers ask Parénts to help even when the teachers expect fallufe. S

Same,might uggest ﬁhat parents with little education. Just ag;ee more.

7ith suévey guestlnn an@ that the patterns :eflth zespanse

biases asseclat d with—educatio onal level. ‘Thlg explanation waulé be

,;;plausible;;fmge_laakeﬂ,Gnly,at the ge ne:al ;eparts*fram Parents;bgveéu—

catlenal level." EHQWEVEi, in the classrooms cf teacher-leaders, parents
of- all eaucatlonal 1evels rep@rteé abaut equal frequency of teathérs'

,Eéquésts;fc; involvement -- an unb;ased Ea;tern Qf~resgﬂnses..

Flgu:e 2 shows haw th% average education of parents at the classroom

lEVél affec ed-"re pcrts abcut tea héf ?fﬁét*ﬁé“ éf parent 1nvalvement.

'”’The top 11ne -of— the graph shcws that the emphasls ‘on- pa:entﬁl ’Ql,r,entt;wt
;was PEELELVE@ s;milarly by parents in teache:—leaders classroans of F
malnly , Eeducateﬂ, ave:age,-ar 1ess—educateé parents.; EétWEEﬂ 43%
—ané 5&% cf the parents 1n classraams of Lﬁa:her—lé de §.r p@rteﬂ fze—,é

quent use éf many parent ;nvalvement pfact;ces. ‘The: d;ffézenges in géf%"

o GEﬂtagés amang these graups was’ nat slgnlflcant.;:‘%i e




- Figure 2. Percent of parents in classrooms with mainly
' ' high~; mixed—, and low-educated parents reporting '
frequency of teachers' uses of many
parent-involvement techniques
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In- cantrast, the b@ttam line of the g:aph shows that the emph sis on

par nt 1nvclvemént was pe:celveé élffe:e tl by mainly hlgh=— average=,
and 1cw*éducatea pafEhts in nanﬁleaaers' lgg rooms achérs who were
nat 1eaﬂers in Parent 1nvalvement useé slgnlﬁ tly fever hgme 1earn1ng

:act;v1t1%5 with ma;nly wellseﬂucatéd parents than w;th less’ wellsedu-

cated Ea:entsg

Thé:e 1s not camplete consensus of parents in any classrooms about

the frequency of the teachers uses of parent invélveﬁént:teshniques_

jtéaéhets cl,f' ooms, and there arévéfaﬁéﬁic dlfferen:es in the exgeri—
el

——teache:§: B

1 Teachers do not always use the same techﬁ;ques with all parents in the f

: enges_af

classroom. They:aré n@t_equally effezt;ve w;th; nor equally understaaé

lassroom. There’ are, however, clear

0o

byﬁjlﬂg%'cf the parents in any

ﬂiffe:enéés in the peraept ns of parents in teacher leader ana other

W

1—éaucated parents ;n the classzcams of the two types af

Tabl -5 is-infl, nced, in Eart, by the average edu 1éﬁ £ thé pa:entsl

Jat the classrnam level.' The teachers wha are nct 1ead in Earent

, mafe hamé learnlng activ;ties in classragms with 1ess weliaeaucatéd

1nvalvement had s;gnlflcantly dlffétent st:ateg %5 of parént anglvement

w;th classr ams of hlgh, aver g and 1nw eéucated parents. Théy useir

';parents, -and they did nct Emphaslze parent lnvalvement practices §Tin

: lass:aéms w1th malnly Wéllgeducateﬁ parents. It 12 1mpcrtant that”f

7W1th1n classraams cf génerally wellneducatea pa:ents{ there may be same;"

‘Cﬁllﬂfén whnse pasents have average ‘or 11t le edu catlan. These parents:f,

84




may not have the knowledge needed to help their children at home without
ﬂiﬁé:tian frem the téaéﬁer. ThE>laEk!Of emgﬁasis'an parént involvement
may be ésgeciillf de t:;mEntal to parents who are less educated than the.
maj@iity»@f pérénts in the classroom, and whose Qhleren s -teachers do.

nat émphas Lze and gssist par ents w1th learning activities at home.

EFFECTS OF - INVOLVE HENT ON EéREﬁTS

Parent involvement practices may improve education if they lead to-

*='p@sitl?f’éﬁtitﬁ:eé"éf=Eéﬁévi@rs in parents, teééﬁéts or students. We

" want to anW»lf parents whDse chlldren s téachérs fzéquentiy ask tﬁem to
'becéme 1ﬂvalved in home lea:nlng act1v1tles ﬂlffer from other parentsAin
- how they evaluate the child's scha@l, téachér and eaucatiOhal pfég,am!

and in how they feel about themselves as partners ‘in the eaucat Tl

process. ;We_négﬂ to know if the same results oc cu: when parents are

and-when they are=;nv@lvé6

involved 1n any.

e

_vin;a 'érm 1 program af fréquent lgg;g;ng - ,??fﬁoméi

#,

. Dne way tc EkéMlﬁE*the effects Df teacher g:aéﬁiﬂes‘issﬁq :Qmpaiérther

sg@nses éf the grcups-af.pa;ents wha chiié;en are ;n d;ffe:ént e

'teachers' claasrocms —s_far example, tcxgampa e‘the -average respanses af

LY —

parents whcse ﬁhlldren are in. Mr.'Erawn s class with the respcnses cf

. those- whose shlldfen are in E”, Smith's class._ Whén the average re=.

sponses 6f graups of garents Ere analyzed, we lcse 1nfefmatlcn ab ut
1nd1v1dua1 61fferences that exlst w1th£n class:aams, but we galn an

unde:stané hg of the gene:al effects on the grcups of ch;léren -and’ fam1— 

31155 se zveﬂ by the teachers., I “; L 'f o ..'-,:; : ‘%3;.

&
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Regxzression analyses were condcted to determine h-zow teacher leader-
f‘hlp imm parent 1nva1vement affe?ts (1) gare'it,s reac =-tions to the teach

ers' exfforts, and (2) parents’ waluations of teache -rs' merits. The

-analysees identified the unique ¢ifects of-teacher-pr -actices, and the. . e

éffect= s of other variables thatire shown to influe=nce teacher-prac~-"
tices o of parent invclvement in erlier analyses of d#ata frc)rn’ teachers
(Beckexz r and Epstein, 1982a;b) . Te regréssian analy*ées included three’

~measure es of the teachlng S:Ltuatlon —-= grade 12vel, t —eachers’ quali;ty-

-fatting' * from the p;incigal, and teachers' education (- highést degree) ; twq_--

measufs; es .of student :haraciéri’sftics —= the Ela’séfaéﬁca 1evel of P‘r"'Efr
,mancé . in readlng and math, and the razlal campaslt:lmn of the c:lass, arld

' twa mes:asures of” parent chazacter _ics - the éﬂucat__;anal 1evel t::f the.

' Somssze variables were not inclued in the mcael be;c:gause they .correlat

E

hlghly - with other vé;’iﬁables == .for éxample, city n and :ﬂ_;a_]_

. of théélassrﬁam ‘(i.ér a hlgh prapc:t;ﬁ:n af biack students

S R .

“the urban sc:haal d;st;—lcﬁ m our Samplé) Th:-ese two va:;able%*

“are in

cé’ulé in E bath be éntered 1ntcs the same equatum w;,t:hnut dlﬁt@rtlhg the

5f theu: éffec:ts (Gnrdon, "1968) . Raulal c:ampas:;tlan was uaed

est ima’-;t

\| ‘m |‘ [a] )

1nstéa-;é af 1 f:at:.an because the przgcrtlan :::f blac:k: and WhltE stuéents

~cla:assrooms va:;e_f] rass allthe classreams in thae samplei-_
l-»x;,: —— N N o : : _ .

Tab ele 6 summa: ize s""hcaw teaf:her gractlﬂes cf Eaﬁemgt anG].VEIﬂEnt affet

%

parent:v,al *re r:zt.l ns_ tt:"-'the schsalp agra"n anc’i parerlt;aﬁgl evaluatlens t:f

teach e.=r 5 merits.'éWéanalyzed the efﬁects on pareni::E af three measu:es*

\

_Qf ﬁeai;uher leadership: (1) ceaehe:s' reputat;cns aE teachexzﬁleaaezg i




Table 6

on pafents ~rea:§i@=§ andaevaluatiﬁns -of. tthE measures-of _, ., - . ol
. .2/ Bl
m level, N=82— —

srandardized rggressigﬁ ;ngffi;iEﬁ:)
Parents Evalu atians of
Parents’ Reactions to Teachers' Efforts Teache :‘s Herits

. . Parents Fa . . .
her gives-  think they kr ore Positive Excelleice 7
ideaz to should - abou chool interpgersonal .of tuding '
help program - - skillss skills

Teacher works -
HMzasure of hard tao
Teachers' interest
Leadership . parunts

b b b b v b ’ b

Repﬁtaﬁiap as . - } o : B
.a Teachet-leader ST LZATER Y 15 S081 .251% g S -
in Parent e/ e U ————— . e - .
Invelvement— ) Lo T ) — : oL e
Parants' -
(Classroom) . ) : R '
-Agreement of L695%% L7B7%% .603%% © LA06RET ) L712%% S LT
Teacher's Usa - - .
of- Parent ' :
Involvement
Parents' ) R
{Classroom) ) . . ’ . . '
Agraement of . T L356%* 216 T L1500 .231% 373k S
Teacher's Use - . - ) E o N - :
of Ocher . . ) . . . T o L
‘Communications - - v R o L : s -

Grade , = - Grade— : - Grade . Grade

Raced/ o Parent ,,° - . Race’ ~ :-— ' Raecefl

-~ - -Parent_ ——Edugation - ~ Parent. ;.. ' Parent - S S

Educarion ) . . Education Edudation, : ) o
-=ISEandafdizeé regression’ CEEffiEiEﬁES are zepnrteé so ‘that campstisans of effects across ﬂieasgreszésnfhg mdé’_- Toee
*—Sigﬁ*fitanﬁ Effél:;ﬁ a};s the .05 level of sigﬁifiganfze; **-si; or beyond the .01 level of-significance. :

= elassroom level: :gradé level, teacher ov quajime=y,
Effafmam:e level of students, racial compotllion. of '
e ‘of “parent a:Ei\rity at gchol |

.3

e T’f

1stu_dé nts (messutes g
measures of parent ‘fac

ERIC

Aruitoxt provided by Eic:



S o 3=0

anreht invaivément, £ 2) parents' coonsensus (aﬁ,the" classréam\level)
that the teacher is a frequent user of 12 techniques of parent involve- ,
ment, and (3) parents= consensus. (at= the classroom level) that the

_teacher frequently cocnmunicates witk= parents by note, phone, memo, or . .

conversations at schoe=1. These rout—ine communications may or may not

& - .

concern .parent involve=ment in learniing activities at home.

‘ Th ree items neasuree=d parents' awamreness of teacher practices. = Par-
‘ents were asked wvhethe=r the teacher worked hard at.getting parents: . -

: e:&ci;ea about helping at hone, whetlzaer they -received most ideas for home

‘H‘

earning f:ém the tea=—her, and hew coften the teacher made it clear ‘that

t 154 ilm_ulﬁ help thélI ﬂhllﬂ w:.th Ht::mewc::k.

Accoré;ng t=—o- pafe 57zteachets whcAweﬁre_;t;ms;da -

"'6 1eaaers in. pafén%: 1nvolvement t::y Prl E‘als or by Earents were sig- -

‘mf ' g P

n:.flc:antly more llkelg than chgr tEachers tc y_ﬁk ,bg;d at getti;ﬁg:\if
parents lnte:ested ané exmted 1.n lgarnlng act;v;t;es at hcme. ;TaAbl{éE:>
* shows (cclumn 1) that ) all_three méa%u:és af teacher 1eadersh1p affecteé
' parental estlmate% of teachers efff’::;rts, but teacher practlces of pé‘re{'ﬂ*tr
1nvcs1vernent in 1earnlilg actw;’ne%ﬁ,éti hﬂﬁlé had the ﬁcs._ dramatlc effe:ts

cn parents reparts Gf teache:s‘ EfEnrts.
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Table .7 shows how the measures of tea:her leadership and athet varia-y
bles in the model explaln == unigquely -and in camblnatlan - the effects
on parents, The first three rows of the table report the Eantrlbutians

to the explalneé var;ance in reg@rts that the teacher HQEEE ‘bhargd to

1n§§lve parents. CamEarlng the middle and rlght hana—cclumns reveals

twc different pétterns of effécts nf twa nf the mEESUEEE Qf-teacher

adership. The far right calumﬁ shéws that routine cammunlcatlens fram

. ‘Ir-"

the teachér ta the family explalned 20% of' the varlance in- regnrts of

teachers' ff ts with no- other varlables in the eguation (RZaJ, and 9%

T:aaf;:the va;&ancezaite;zail—cthe:_xaziab;, odel-were—taken—into——

*

ctices of

accﬁunt (R2b). The middlée column reveals that teacher pr
. parEht’invelvement explained 69% of the variance in reports that the

teacher wézks hard, and ‘183 afte: .all-other varlables werehaccaunteﬂ

'ff@f; The miédle colu Qf Table 7 shaws that nthg;»varl

4a . —

model aﬁééé little nfarmatlcn (4% af the exglaineé variance, RE:) after

A teache: PEEEthEE were- taken 1nta accaunt. Ihe;f;:st and thlfé columns;

i

Gfrghé,ﬁablEfShDW.thE for Elﬁnrts that the teacher works- -hard, éther

varlables ssgésgecially g£rﬁe.level. raéial camgcs;tlﬁn, ana:parents‘ o

l

A:;ééuéatiei'—;" lbuted much lnfnfmatlon (ove: 40% of the explainea

\ variance) after the chéf measurés af teacher léadershlp were acgeuntea-

for. e L A T e ,

e iéﬂméféariables did nat\Hélp explaln garental estrmates of teazhers*fGl

_efforts. Natablyi pr I'i’péls‘ ;a%ings of teachers' éVE”all ccmgetence

?Q~aﬁ§lté§gh%:s'.aévanceﬂ ﬂegrees énd y ars’ Qf teachlng experlence dld_gﬁt

Lgéffeéﬁigéieﬁts' reports that teachezs ngzk hard tG lﬂcluﬂé Pﬂf%“tg in

nﬁand exclte thém about 1eafn1ng aEthltlEE at hcme.'v“fm,@,‘ : fi, vl

| ;f,_ ;Bsm

L s
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32 ' . Table

Explained variance in gfféctg éﬁ‘gaféﬁtg of three measures of - .
teacher léadéfship and athEr variables in the m@deLEl T
e ) ' : ] Percent Cantribgﬁian to Explained Varianca=/ of A
Three Measures of Teachar Leadafshlp )
Teacher's 7 ‘Parents' v Parents' '{
_ . Reputation as | " (Classroom) -~ (Classroom)
- — . &—Téaihef leader——ﬂAgreemenf of ,;mf'AgIEEment; of .
Parents' Reports in Parent Teacher's Use  <Teacher's Use
~of Effeced " ~ 7 o Involvement- — —— —-——-of Parent; - i ———of-Other————
| ‘ Invalvement Communications - - :
Ve L - é T - — = —_— e
Teacher wotks R"(a) . 11 . 69 20 ’ ’
hard to «_, 2. C ' '- e s
interest &h8 RE( ) . o 18 ¥
excite parents R (c ) ) 49 -4 : £3
_Teacher_gives_ R%(a)w, - .8 _ 30 _ 10 -
" ‘'many ideas 2 . B : ba T
to parents g(b)‘ : 6 o ) ;‘ - T
R™(e) 18 °” = 13 .13
~ Parents think Rz(aj . . 2 e _ 60 ‘ .15 -
they should R : T .
_jglsftifmm_“géhlﬂmﬁ,;w;xximy_q,,"‘MMEQ%W_W“_A,TQ,ZZ
: ' . . R7°(e) 54 . : -9 . . 42
' parents know  Ro(a) ) ’ 43 - 17 |
- more about - o208 : - - P 7
ehild's : Rg(b) =0 6 3 .
- program - R (&) 42 . 7 30
;4,afent5‘ ratingsm,Rg(a) S T S é,,,i, o el2 ;
.of teachers’ o Rz(b) B .6 . . » 19 - . ‘_f 10
iﬁgerpersunal ) 2 : _ . g - T
skillsiv T R7(c) .- - ‘ ] 20 . 7"
“Parents' ratings R%(a) ) 10 o 27 o 28
;;af%eggg;%gg;e 'Rzib) - 7 . _— “ a0 24
f teaching .2 : . N .
115 R™( 14 - - + 16 - 3

- quatiéns ineluded these lndependent varlablas, all at the classracmzlavél.,'ME§suré
:f ‘teacher 1Eadersh1p in parent. iﬁvulvemEﬂt- .grade level, teacher
,Eea;her s highes; dggrea (measures of the teéaching si%uatian), perfarmaﬁge 1evel af
'tudents, racial ca;ﬁasitian of 5tudenﬁs (measures of student pﬂpulstiun), parents -

) fac

uéﬂtian campgsitlan, degfea af ﬁarenﬁ act;vity at_ schaul (measureg of patent

. =

:,(alé:eferS'tu the Explainedfxariance afxthe measure pf

,Entered iﬁ-the aquati@n; .
N

Aruitoxt provided by Eic:



Tables E'Eﬂdfﬁp theﬁ,sgiégglyzghgﬁ that the teachersi skillg.%n )
crgan;z;ng é;ﬂ managlng parent involvement aﬁtivitie; were theé most
3;1Tpﬂftant §ilté5:a f@; gag itive ﬁegazts fr@m pare ;é that Ehe teacher
. wcr%ggharéfta 1nte:est and excite parents in the their children's eéuéaﬁ

=

_~€ion. These‘strategles and skills may be earned by teachersPSEparatély
and in. different ways from subject matt;f expertisé and 6théi;teacﬂihg'

approaches. - - E .

Ideas ig; ;g;;bg;g.i:Eérénﬁé receivéé-mgﬁi iﬁggﬁ for ham; 1earning,
'Ectiviﬁiéé from te hefs who were rated by principals or by parents as
zrlééée:srin paéent 1nyclvement E;EEtLGéSé Viéachérsf use of” home 1éarnln§

a:tivitfes((b2-787)7wagia'far more im?értantvéété:minant ef;abtaiﬁihéﬁ |
‘ 16%35 fram teaéhe:; than was the'teaéhétks;reéutaticn ferzleaaé:shigrin

. parent 1nvalvemént (b 268). =iéachers‘iuse éf schacl%taéhame éemmuhica—

tions wa; not a s;gn;ficant §ﬁedictor of cbtaining'iﬂeas;frém‘%eache:s{

The 1eadersh1p exgerlenceﬂ by ga:ents was mcre 1mpartant far eff ets on

pa:ents thaﬂ the 1éaéersh1p percelved by prlnclpals. " o ';;'
. = ;'\ . : * +
report the initial (R2a) and unique

The secgna'tgrée,raws,af'Table
(Rib) cﬁnﬁributiéns'cf-th: mea%uzés of teacher leadérship and éf.éthet'

varlables (RZ:) to the explalned variance in regarts Gf rece;vlng mast

—iiﬁeasgfor‘hﬁme I“arﬁlﬁg activities f:gm‘Ehé "her.f The data 1ndléate

'clearly ‘that the ﬁar ance 1n parents' rec 'igt af ldeas that was unlquely

ngéial ed by thé’teacher gractlces nf parent ;nvalvement (23%) was frc

;fé;tggsgtimég_tbe var;ance éxplalned by the_;the: measuresAafAteacher_

' ‘leadership.
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from ;EEEhEEE ;Parents thought they ghgglj hglg when

teachers fregquently asked thém to help. When teachers engagéd parents

in. home learnlng act1V1tles, parents felt the abl1gat1@n to help at hcme

(bg.SQB), Neither the teache:s'=reguta§1ans~as ‘leaders’” (bEaQSl),BGZ
ji’t any cammunifatiéﬁs'(bé.iEO} affecteézparentS',feelings that they

,,,,,

variance in parents' beliefs that they should help at home. Gther vari-
ables in the méﬂel aédea iny 9% to knawledge about pafents‘ bellefs
after teacher practices were acceunted for (REE), but other varlables
contributed f;s; 42% to-54% tc the explalned variance when: rnut;nezcam—

munications or teacher :gputatiénﬂwas the measure of teacher leadership

in the equation.

[

‘program. . Parert
1nvclvement shaulé praéuce ln::eased r *ental knawledge about schaqli
In our survey we asked- parents to 1n31; te 1f they “unde:stgad more thls

yaa:_ﬁhan Cthgy) ﬂlﬁ_lEEAZEEEEmﬁbQHtFHhat (their) ¢ ;h;lﬁh¥s_be;ngm;aughigsax

1n schaal. " Parents 1ncreaseﬂ thelr unﬂELstanﬂlng abﬂut school when the__
teacher frequently usea parent 1nva1vement practlces (b= 406) and’ when

the teaché: f;equently co mmunlcated with the fam;ly (b——EBl)F as shown .

1n Table 5. Prineipais"estlmates of teacher 1eadersh1p did net affect

,parents' knawleage abcut the instructi nal pragram (b= 065) . Only thé'ﬁ




~direct experiences with the teacher -- through réquésts‘faz Pafent'

- involvement or other information about: schanl - 1ncfeased parents'

,rpnﬂerstanéihg of their chilé:ég,s éducat;anal program.

Table 7 (raws 10 to 12) shows that 43% of the variance in. lmgraveﬂtz,é;

\I-“

‘ PafEﬁt understanding abgut schaal lnst:uctlon was explal é ;f 11 we

knew was’ whether mast parents of chllﬂrén in the te chers' éiaigxaamé
.agree a that-the teacher f:’q tly used parent 1nvc1vement technlgues.

Iﬂ cantrast, only 15% Qf the variance was explalneé 1f all we knew was

useﬂ ether types cf mnunlcatlsns to the famlly, and less than 2% of

the varlance in parént understanding was éx§1ained by the teache;s'

reputational 1eaa§:shlg in the use,gf parent involvement.

Parents Gf chlldren in ycunget graﬂes, iﬁ préﬂamiﬁantly'black '

_‘clas'es _ané in classes w1th preﬁamlnantly law—eauéateﬁ Earents dlso

:mregcrted‘that they gnﬂg;ﬁignﬂ mg;g about’ the schcal.prﬂgram than they

did in prior years. ?It_;s unﬂerstandable_tbat pa:énts\w1th ycuﬁger’
N - . R - \ €,

hildren or less éducation have more toom for new knowledge abaut ‘the

m

pa:ticuiar insttuctiaﬁal pragfam:their children fcliaw than éa ga:gnts
cf chlléren in the Qlﬂer g:ades or parents with more experlence 1n

schcals. The 1nﬂependent effects we feuné alsa EéflEEt teache;s'

’Wéfforts to reach and teach parents of new Etuéents, eéucatlanally ﬂlsaé-ﬁ

vantageﬂ. DK chez h1gh-r15k students. Rubin et- al, 1983; fcund that
mathe:s in urba -areas wha were invalved 1n parental acth1ties at -

schacl Qr w;th a hame v151tcr changeé most in the;r behav;cr ‘foward ﬁ

’Ehéif hildren and 1n the;r QPlﬂanS about themselves. Parent 1nva1ve—: o
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-mént intervention pzcgﬁams such as those in Gaklandi Detrclt, Miami, ana
Arllngtan maké sgéclal Efferts to reach 1aw=aehlev1ng ch;lﬂren anﬂ

1ess eaucated parents tn 1nva1ve them in 1ea:nlng activities at thé
(Safrgn‘ana Moles, 1980). What is as or more 1mgpzt3nt is the. finding
that parents whose children's téaéheré use f:equeﬁt‘pa:ent,invciveﬁent
praétiﬁes continue to ééy that théy know m@féiﬁﬁan they did before "about
their hlld‘s 1n5truztlnnal pr@gram, regaréleés of tﬁé grade level,

racial ~composition, and parent aﬂucatlan campas;tlen af the ELassraam.

Parents were askea to-evaluate tea Ch 3 of =] cn two dimensions -- inter-

el
i
[}
iy
Q
=}
W
[
i)
by
qu
wl_lw
|_.|\

1s and p:nf2551anal merlt - o o - S

Parents were askeﬂ to

Judge the quallty E heir 1nte:perscnal cantacts w;th the teacher by

rat;ng fl?é pns;tlve character;stlcs of - 1nterpersanal cantact& (caaperaﬂ

'tlan, f:;enél;ness, IESEEG ’ trust; anﬂ warmth) and flVE negat;ve char—‘.

acteristics'(canfliét, mlsunaerstanalng, d;gtance, lack Qf canc-erni ‘and '
tenseness) . An ;naex of. the number of positive characteristics mlnus

the number of negat;ve ratlﬁgs was canstructea. Table 6 shcws that all

threé méasu:é" f teazher 1aadershlpts; prlnc*pals":at;ngs Qf teachers'

:egutétianE; pa;ents"ratlngs of teachers': frequEﬂt use of parent

vitiesr'aﬁd‘paEEﬁEs' repertsraf frequeﬁt use- of ather‘

m .
-

1nv01veme t ’rt

'schnal ta—hnme cémmunlcatlens -~ had. strcng gesltlve effects on garental

fétihéé f é;'che:s' 1nterpersonal sk;lls._ P nts rated teachers mast

Apegiti 1y f the teachers maae pasltlve anﬂ irequent Dvertures to tHE:' 
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-— parents (b=.712): The ings suggest that, in gemerali téaEhér prac-

m

t;:es of parent 1nvclvemént maximize caaperatlén ‘and mlnlmlzé antagon—'

isms between teachers and parents. ‘Most pafents (94%) dl%agreed that
"it is not the tEa;hé:‘s'business“ to show parents how to hElE!théir
Echilé learn at home.. Ana; when teachers frequently used home 1eérﬁing
activitigé; parents ?eéceiveﬂ the teachers as more interpersonally -

,ski;lfui, Because these analyses éfg based on classroom level measgré%
that represent the general estimate of the parents of all chilérén-in
,the;§iassrégm, the results do not reflect personal faVGIlLlEm ‘in the

:élatianshipsraf'a few parents and teachersg

Table 7 (rows: 13 to 15). shows that teacher pra i ces of Paggﬁt
—_iﬁvqlvement_aéﬁéﬂjls% (R2b) to the expla;neé variance in parents' rat-

ings of interpersonal skills after all other variables in the model were

taken into account -- more.than three times the unique contribution of

€ac hers' fegutaﬁicﬁal 1eaaérship and abaut:twice the contribution of -

teachers’ general schaal ta hcme ﬁammunlcat ions with garents;

Pafents we:e asked ta evaluate teachers -

cn cverall teachlng quallty using a slx—palnt scale fram‘geér to out-.

_stanélng.ﬁfParéntal evaluatlans of teachers' merlts _were significantly

~ and pnsltlvely affecteﬂ by all three measu:es of. tea:her'léaﬁefship iﬁ;vf

parent ;nvalvement ---parents" estimatés ‘of frequent use Gf'hame'léérhﬁ:F»
ing athvltlés-(b;_7ZE), parents' Estlmates Df fEEQuent cammun;cat;nns;'ﬁ
with the family (b=.581), and érinclpals' rat;ngs (bfi274), Teachers

. who were leaders in parent involvement or used frequent c@mmunicatians_;,¥
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with parents were viewed ﬁcfa pﬁsitivelyfand were considered by pafents

ment or other. communications betweenfscheal and hameg

-~

These analyses examined the three types of teacher leadershif in

parent involvement in sépa:ate éguatlensi In oth2r analyses we‘asked

‘whether teacher practices of parent involv ent ma;ntalnea ;ndep ent

effects on parents after the frequency of general schaal—tc—hame cgmmu—

nication was taken into aCEDUEt— In every 1nstance == féf awareness of -
teachérs‘ efforts, impro veé pafental knawledge; and: ratlngs af teachera'
lmerits - the frequency of teache; practices of parent involvement in

g -

1earn1ng act;v;tlés at home. ccntlnueﬂ tc have 51gn1flcant,p§$1t1ve

effects, after thE‘tD—EChQQl csmmunlcatlcns were accounted for. By

écﬁtrast; the pcs;t;ve effeets of téache:s"use of genera 1 hameitaé
schcal ccmmunlcatleﬁs ald ng; cant;nue to.- have pesltlve effeats Qﬂ!:

par rent reaetlans to. and rat;ngs of Echaals anﬁ teachers afté: the aetual

A e

lassrcem p:actlees of parent 1nvalvement were taken lntc accaunt. ‘The -

exceptlan to" 'this pattern was a centlnulng lndepenﬂent effect of cammu—""

nlcatlans, net Qf parent lnvelvement on Earental ratlngs Qf teachers'

cverallrme:;t-

fp@sitive than others. 1In ;1 assroom graugs, hawever; more parEﬂts~agreegw o

i’

abaﬁt\fhé teachers® efforts and merits. lf the teachers 1nc1uée ma;e

parents in.their children's learning activities at hame.
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SUMMARY AND DISCUSSION

It is important for teachers to learn more about parents' reaction

w

and experiences. It is equally 1mpartant for parents ta know how their -
own rractions and ;xgeriences compare to -those of ether parents inside
and autsiée_théir own school and district. This study highlights some

important facts for teacﬁers.aﬁdggafent$= .

's] 1P ents Gf chllﬂren ln Haryland's elementary schcclé haveg in-één—
eral, positive attltuées about public elementary schaals and teach—;
"+ ers. They. bEllEVé the schaals ‘are gen 1ly wellerun, Eémfgrtable'
places for parents to visit ana assis t; and that the gaals of the. ..

: teache:s are 51mllar to the gaals that the parents have for. the;f

- chlléren;' N
o Despite generally PDElthE att;tudes. the seheals could do more to.
1,1ve parents in learn;ng act1v1tles to help the;f chlld:en at -

‘ww

hame, and teachers cauld da mare ta shaw EESPEGt for the persgec-

thés af parents. j':f;;‘5 : -

=

559» S, rpri ingly 1a:ge numhers cf Qafents are excluded f:cm sgme af the
most. basic tfaéitianal;cammuﬁi;at;ons from the ,rhv_l ' '
" 7é§EF€FiffﬁQtesfzﬂﬂﬂﬂELEatlQﬂE;;thDE_Eallskzﬂi_ﬂﬂnfELEﬂE
teachers.
raof; Few gareﬁts are 1nvalveé i; §ghggl ' Blﬁhéugh:havingweéen aff2wr

parents ;n the class;@am‘may 3551st the teacher, the number af

act;ve parents at 5,?

Df the che: parents ,h_ are nat actlve at thé schaal..,_lf
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Parents are aware of and réégané‘ta teachers' efforts to invalve

)

them in learning activities at home. Parents recognize some of the
same leadership qualities that principals identify in teachers, but

parénts are also aware of the:éaily‘effptﬁs'cf many teachers who

ara not acknawleégea as le ad rs bg the principals. There is a sup-
ply of cnaperatlve parental enérgy that some teachers have captured

and cac:dlnatéd in the;: 1nstrpct1ana1 program.

o’ inbﬁgache leader classrooms, pa:en;s at all educational levels

’repart frequent Eazent 1nvalvement In other teachers‘ clasgr9§m3{if;

-

parents w1th 1355 fgzmal schcal;ng repnrt mcre fseguent reque sts

~than do cher parents to help their child at hame.x Teache:—léaééts
seem to canauct more equitable Erag:ams, reachlng all or mcst
’ Eazents as gart cf their teach;ng phllasaphy ana 1n§t:uctlanal

‘_L st:ategg.ﬁ cher teachezs may Ehﬂ se, no t,t, inv : ive parents whcse

‘n‘

'eﬁiléfen re dcing well in schaal. "hlL' 1 t ?é,use Qf pa:ent

1nvclveme 1t , héWEVé:, is: more cften bu11t on negatlve exgectatlcns

‘,aﬁ a parent's, and Q 1b1y a Ghlld's;ablli yA to sacceed.~wlA rf _

o Parents'may béfaskéé~té cbnduf' a f ew learnlng activ t;ls from time'

' to tlme tg helP ﬁhe;r chlld at hcme, but mcst pare ts ar é not

;nvclveﬂ 1n an crgan;sed pregram w1th a va:;ety af freg ently!used

act;v;tleg. Thus, parents repeztcrles Qf helplng skllls are nat ?5

bullt Gver the schgcl ye : f' and tend to’ tapr, ,ff or .-di’ ppear as-
haa;- o

the Gh 5 prcgresses thrcugh
. . \:-

igaii;éa-enﬁs! :epagts 1ndlcate hnat ;ea:her Eractlces ;ﬁg affé5tfparéﬂtr

"resganses.; Scme teachers hav 5bu11t parent 1nvalveﬁent pgactlces
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into their‘instructicnal program with a-vafiety of frequently-used
téehﬁiqués. Parents with chila:en in these teachers' classrooms
tend to be more aware of téa;hers' effa:tsf accept more ideas From
tea:hers,\knaw more about their child's. ;nstructlcnal program ané
raté the teachers higher. lﬁ 1nterpersana1 sk;lls anﬂ averall teach-

ing qual;ty.; Te aEhEIE actual practlces have 33351stently scrong

aﬁd positive effects on paféﬁt actions t@ the EChGQl pragram anﬂ

on parent evaluations of teacher '_merlts fer parents at 11

i

éucaﬁ

=

tiona 1e rels, net of all @ther varlablési

o Parents®' ratings af'teaéhéfsf inﬁerp&fscnal ékills-analteaghingf

1 éﬂt in learn;ng aEthltiéS at. home. and the teachers' use'@f”

>the thé Ghaalnccmmunlcatlgns.’ Regardless Qf Dther charaetérls—

o]

-EIES af*ih‘ teaghlng 51tuat1an, teachers wha wark at parenL.

lnvclvement anﬂ famlly—schgol cammuniﬁatlcns are ca 1ﬂeredﬂbeﬁﬁe;:

i teachers than thasé whc are more .isolated fram thé familigsihm:f,"

g [ . st S PR S - e

s ;h;ldren“they teach,_g,= ST

Twn cf thé f;nélﬁgs :eq é &6" cnal ﬂlsguSSLQH, First, the grade

%

.1evel of the chllﬂren taught .was one Df ‘the most. 1mpartant in éep ﬁééht; 

;vaziables in Quf su:veys Gf teache:s anﬂ pa:éﬁts. Secaﬁd; thg:e are _'"
flnte:est;ng pragt;; al im pl tiQﬁs Df thé parents' reparts abeut what

; theyzmg,lg do, can do, do in fact do m ;.Q.ulﬂ de in learnlng actlu :

 ti

‘H"

es a at home.-
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In thefsurvey'gf teachers, grade level taught was an impor

dictor af use of parent 1nvglvement practlces in learning activities

'hame and as sehaal valuﬁtee:s (Becker and Epst31np 15823;b)i: Parénts

rlier 1 mentary gr ,d 1',‘r2§crte§ SEQnificantiy

W‘

ﬁlth children

more frequent use Df parent 1nva1vemént,rmaré freaué’t"cam BﬁlEathﬂS

fram schc@l t@ famlly, and more:- fzequent part;:;patlan y parent vclun—

tee,s i the s:haﬁl amé :lagsraam.' Cértaln parent 1nv lvement pzactlces

et
mn

were mare fféquently usea at the 1@wer g ﬂ .,EVél; - zeaalng alauﬁ*ar

Z

'1lsten1ng to the. chllé read, glv;ng spelllng or math drllls, anﬂ playlng

learning. g es. cher techniques we:e used more with older children -~

enterlng ccntraats ané s;gnlng hamewcrk. Still others we:e-uSeé about

equally Wlth Chllﬂféﬁ at all g:ade levels éﬁ'discussing school with

-chllﬂ:en at hame.

:Efazénfs ﬁith children in g:aaes l, 3 ana i'f if:é‘ff;:l”tlf.abéut

—thElf”pEI glpatian LnAparent—lﬁvalvement act;v;tles;~_Parents cfwalderﬁ—-—;

1 mentary ch;lé én ,  fr equently ‘said that they did nnt have enaugh

t a‘ ing t@ helg the;r chllﬂren in readlng ané math' v*t es .at. hamé."“

- They EEE rted that they é;ﬂ help the;: chllﬂrenf but ‘that they felt 1255

fié nt abeut the;r hélp with speclf;c sk 11. Sibjects (EP fe1n, 1983).,

Ihls 1naﬂequacy was - expres ed 'even after parental éﬂucatlan 1evel was

taken lntc ‘account.’. Therg was, thenfﬁlggﬁ use and lgﬁﬁrggniiﬂgnggrin_f;f;?
’helpiég_issthejuéper*g:éées;’ L o . i BRI

‘One ’terﬁretatlen cf these results is that there 15 a "1ack cf

@Qméﬁtum -in teachers{ effarts to: 1nvalve parents of alﬁer chlldfen w1th
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. ch;ldren 1n the ea 1 er g:aaés. _Ccmpaféd with parents of fir or third

fgraders,!fewer patéﬁts of fifth graae students say that the teaéheg

;_QQEEE hard tGAihVQlVE‘péIEﬁ§S cr gi?%s them' many ideas for home learning.
a;tivities; It mayfééiméré diffi cult to involve pa:ents in 1eaﬁhing
activities if the abilties and needs of chilﬁra, ‘in the upper g:ades are

- more.diversified and-the-academic conte nt is ore co mplex.,:Téachérs el e

m
ééﬁlé‘havégté E§Eh§ more time.planning individu 1ly agprgp:iafé_aétiv%

Aities for étuéents who would benefit frém.hélg from parents. Tﬁéiéata .

sﬁgwr haweyer, that whén téachefs at all g:ade“ieveis invclve=garents;’

sitively affect the

ktituées and Eat;ngs of parents. . v] . B

S There are- two 1m§artant pattérns in thé results. .For some paren
A .

r

réactlﬁns aﬂé evaluatlons, graﬂe level appe rs ,'pcrtaﬁt'gn;i; the

teacher practices af=parent 1nvalvemént are ent%rea 1n the_ mcﬂel 1hi$ é

'iiS'tfue for parents EEPﬁrtS that teachers wark ‘hard aﬁd glve many 1aeas

-—ta'invalv5‘pareats*1n~1earn1ng act1v1tlés‘atﬁhcmer—aﬁa~fﬁr"parents

evaIuatngs of teacbers nterperscnal sk;llg and averall teachln ‘qu ,1—_1

/

1ty;' The Elgnlflcan f grade 1evei fcr these efiects ‘on parents

\

dlsappéa:s wh?n teache: pfactlces.af pafeﬁt lnvalvement are taken lntn

\

home 1e§rn1ng. and 1mpreve Earents' évaluatlans of the tea:he:iz

ﬂnﬁimaéﬁeriwhat thE\grade 1eve1 Qf the child:en. Fcr DthPE pa:ent reac—'t‘

N + * ° i . ) \ ) i
““tiens and evaluat;an%, gr ade lev el :ema;ns an ;mpa:tant varlgble even
L N .
fgigg:.teaéﬁer praatizés are taken into aceagnt;- Th;s is - true for -
- o N . .

f“péréntsf'regorts that they should help and can he lp the1r child at hcme,
R : : \ _ o - ] - ; R 7
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and for their feellngs that they kﬁaw more about the instructional pra-

= L

gram than in prev;aus years. In théSE cases, teacher PEEEEIEES are mare

efféctlve at the earlier grade levels.

Hhat SHOULD, CAN, DO, COULD parents do at home?

There are interesting differences in. the :eparts from parents of

=

:whethe::théy think the teacher. wants them to help- the;r chlléfén (d.ewy
that they ﬁhgglﬂ help), whethé: they thlnk they have en gh t:alnlng 0

help the;: ch;léren 1 Eaﬂ ng and Inati';‘(,l.a_i.ﬂr that ﬁey Eiﬂ-help)i

fwhether they actually spénﬂ i & ss;sting ana sterV1slng hamewark anﬂ .
pen %%%b g

say ‘they EDulﬂ glVE more help on szh@al Wka to thélf Ghllﬂrén at home

(i.e., thatwthey ggglﬁ help if g;ven’,':,ct;cns by the teachér);

ParEﬁﬁs:thinE théy,éhgglﬁ bglg if’the ééachers give them le arning'

"u
-

.actlvlt;es tD do at héme; Dther k;nés af cammunlcatlcns ffam teachers';

*exfel1ence—ﬂa—nat~affect—parentsL~belleES*thatﬂthé’

hame 1earn1ng actlv;ties.' Mare parents cf yaungﬁr chlldrenr‘msre

pa:ents ‘with :hllﬂren in predamlnately black schgals, anﬂ more Earents

whose shlldréng teachers have advancéd ﬂegrees or éﬂucatlanal credlts S

;iéél_tha:f'

1nvalvement p:act; ess . 0 e j?f

Patéﬂts feel;ngs that they gﬁn help, that they have aaéquate tra

ing to . help thélr chlldzen w1th reaﬂlng anﬂ math is a ]uﬁgment based

:primaf11v cn the;r eﬂucatlen and the;r child n s grade level.i Parents
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-—" L .

,say they -can hg;g if thev have méfe education- ar 1f their chlld:en are
-

in tﬂé'lDWEf elementazy graées wher re less specialized knowledge is

\M

—ices ﬁf:

M
Iyl
W

needed to help thé ChllﬂfEn (Epste;n, 1983). Teaéhézsf'p:

,Pa:ént ;nvclvémEﬁt llave no independént effects cn parents’ £eelings that

they gap -help with teading and math. -

‘DESPitéhéifféfEﬁféS in ParentS‘AEeelisgs that éhey shauiﬂ Help or can
hé;p wiﬁh,bémewafﬁr;mést:Eazénté do Egig; Only 8% @f ‘the parents
:répéfteé theyfﬁeveﬁ helpe ed theif h;ld with fead;ng and math skills. dufe

" ing the school year.,. whether or nar they were asked to do so by the.

ﬁéaﬂhezi "Most parerts régarted, uld hglg'méré if the’

“teacher showed them what to do.

The differences in explanatory "facto 'sif’rAEhe‘ﬁariables Ehgglﬂ help,

- can help, do help, 2nd could help quggest h@w eaucatc:s amuld organize’
, : ‘ ' 7 . 9 : —
programs of ‘parent ‘rivolvement .to meet SEEG;f;§ objectives. For exam-

.ple, tEEEthS‘WhD waﬁtiparéhtS'tD think__that ﬁhéy Ehgglg bg;p'will be

ff—*hey Qrganlze a_ptagtamfﬂf_fréquentﬂléaznlng aat;Vleﬁ

ties at home tha t 1rc1uées 1n5trﬁak1ans and expectatlans for actlen.i

] = =

Viif teachéfs want paréﬁts to faelrﬁsﬁfiéent that=theg ‘can hg1§,=tﬁey I

or thelr school aémvﬁ;strata:s wmuld need tn arganlge and Eanduct wark—}e

T,;gwhglg in réaﬂlng anﬂ mathf—_ﬂs—@gbn—*i5?4—====

haps,farwpatgnts_;h_r

PﬁlntS D‘ltr PafEﬁts lack af kﬂéwleﬂge daes ‘not méan lagk @f lnte:est.7 f

Warkshaps or. spéclal 1nstructlan w&ulﬂ be lész necessary w1th wellﬁedu~;:

 cate§ parents who alreaéy feel ccﬂflaent abaut he;plﬂg th31r Eh;laren

'“ﬁlfh readlng and math and Whn réadlly aak téaﬁhers questléns abaut hew

-

f?t¢¥§§1p,(LL;W§k'and Meyefsi?ls74),r ksh@gs weula alsa be- 1355 neces
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pare 1 ass;stan:e 15 requesteé or required for subjects other

sary i

=
H

~ than :eééing and ”ath. because pa*ents Seem more co ?fed nt that they can
help their children in,qther subjects. Parents of younger children tend’
to feelralreaéy that theyegggqhglg, but the parents of aléer'sguéenté

may need especiallyiéleariané sequential guidance from _teachers.’: Spe~
cial assistance to build and m ’ﬁta;ﬂ confidence cf parents with - chil-
" dren in the upper lEﬁéﬁtary grades may be esgéciallﬁrimébrtant;i 7

*Beéauéeiga:ents do help whéthef or not they are asked to do so.by the’
teachet, téache:s who afé not already usiné~p§fentvin€aiveﬁent techni=-"

-

jques caula §331§e hcw tc use th;s uns oli 1teé help most Effect1vely;.-

‘EEﬁEﬁ?E:PEEéﬁtE’EEthhé?;ﬂgﬁiﬁfhgig‘mﬂfE‘If_Ehﬁﬁﬁ‘hﬁl ;J:5=mxght—

ccn51aer the recrganlzatlen of aﬁtivities té useﬂgQ:é P rents more gften
to ,s'ist "the gcals of the schaal Pragram_‘ T o e

| . B i -

T The message from pa:en S is'that~paréﬁt iﬁvélééﬁéﬁt is fifst_aﬁéi

fcremost an. act;v;ty that ‘can be suppagted by Just abaut all’Paréﬁts*ét,*

Ah’ﬁe The message for teachers 15 that magy Qarents help th"

and many would .

bEﬂEflt f:am ﬂlgectléns or 1deas from the teacher that could be usgfu1i ;

for the chlla‘s prpgress 1n schael.

“

’—Q._afe_theg_fulfllllﬁgjf

_ar; :klng respanslblllty? grasplﬁg ‘at brasslengs Qr grasplng at

se’ data suggest that fram the garents' pe:sgect;ve;
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callect; £ 1aeas fcr parents to use at home, 1nc:easeé understanding

,by parents df schoecl P:Qgrams, anﬁ,hlgher ratlngs of teacher quallty.

i

Haw gqpﬁ and hcw 1mpﬁgtant 15 the help chllaren rece;ve at home frcm ;
parents§ The current stuéy has ccllected éata about "the effects of
teacher practlces anﬂ parent 1nvolvemént énsthe children's achievements
_aﬂd attltuaes abgut school and learnlng.i Analyses of these data will be,

3

- 'reported in a future Pageri
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