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Introduction

1

WEEN the U. 5. Congress in 1957 empowered the U. 5. Office of
Bducation (USOE) to develop programs to improve the educational
opportunities of children classified as mentally retarded, a new .
era began in the history of American education. Previously, the
USOE had been primarily a center for the collection and dissemi- .
nation of information and statistics: ‘with its new authorization,
the USOE expanded its personnel and activities to carry out the
intent ef Congress;. thus it sought out programs that were pursu-
. ing new directiens in teacher training and research, and in the
= development of materials and delivery systems in order to stimu-
late innovation and change. !During the 1960s and 1970=s programs.
were extended to include children with all varieties of handicaps
and children manifesting other school-related problems. o

"In 1982, we take notvice of the completien of seven vears of
growth and development in teacher education and the Dean's Grant
program. This program was established by the Bureau of Education
for the Handicapped (BEH) in 1974 to support changes in the pre=

" service prep tion of regular classroom teachers to enable them
to serve Handicapped students in the mainstream of American ed
cation. "

CeL -Although Publie Law 94-142, The .Education for All Handi-

;7. capped Children Act was signed-in 1975, most h dicapped students

;. already had been -assured access to a free and opriate educa=

*tior. In"1972, the case of Pennsylvania Association for Rotarded

C i ARC) vs. Pennsylvania established the right te educa-

ion that was appropriate to the handicapped pupil,

i

tream settings and Birch (1974) exam- -
E educating handicapped children; and --
especially those who were ¢ ied, as EMR (Educablé Mentally
Retarded), in regular classrooms. : : T
. - - - . fi S
. The initiatien of the Dean's Grant program in 1974; howeaver
the .subsequent funding of over 260 projects between 1975 and
st ‘time reached into college schools, and de~
lueation to stimulate revisions in’teacher-educa=
‘to:.make them responsive to,the a

"ined &lternative proc
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"sehools has not

‘(learneﬂ from past DGPs to the deans
‘er=adue

"ber of states expressed the opinio

: égﬁéntg;'fclﬁarl?, i ud;nq handlcappgd pupils in ragulaf cl

in how teachers £

roomg and scheools r 1 han 2t <
I -nw schools are operated. The Dean's Grant =

thosa classrooms

‘Projects (DGPs) pﬁav1”e§ both the financial impetus for adapting

teather-preparat;an programs to these changes and the arena for -
discussion of different approaches to the institution of._ nec= . |
essary ehangoee. , -

The chijective of preparing clazssroom tea:hérs fully: and ade=
quately to serve all children, including those with handicaps:
and/or special learning and instructional needs, in regular
= een achieved in all instances, yet significant
improvements have been documented in faculty development (i.e.,
increasing the skills, knowledge, and commitments of.-ind dual-
faculty members) and curriculum revisions. HNor have all rove—

. ments occurred at the same rate or according teo the same methods,

a not unexpected flnd’”g glVEn the differences among “instititions
of fering teacher-education 4] 8. Névertheless. a great deal
has been learned from the dlEEE§Ent projects. e

The purpose of this book is to make available what has beé&n
and other personnel of teach-
c ftion institutions who are taklng esarly measures to up-
date their teacher-education programs. The chapters, therefore,;
rahqe from general overviews of the Dean's Grant program and
Dean's Grant Praja;ts to examinationg of what approaches work
der what conditions in different institutions and the ;daﬁt;fl -
tion of trends that may affect the future of teacher aducation/

The Problems and the Challenge

TEACHER educa

but it cannot be ﬂen .auntry thers has bEE 1
ganeral lack of confidence, nat Qﬂly in the tra;n;ng af tepchers
but, also, in the public’ schools. y Eﬂu-
cators have openly criticized or at I
American public education and its teasherspreparat;an sy,tem.

puring the 1960s and 1970s, school administrators in s num-
that they ceuld ﬂa%a batter

job of training teachers than could the teacher-prepar, tl@n in-
stitutions. Alarming numbers of classroom teachers

gan;éééi',al leaders vented their dissatisfaction

ith the guali-
ty of the training they had raceived, -fed that
elassroom teachers, not college or uni 1el, should
control the preparation of teachers to work in classrooms. In=
deed, in a number of states legislation was proposg¢d to provide
"gquick fi =" for teacher education through legislative mandates
af variocus kinds which often ;ncludeé the shrinkipg or abelition
of teacher-ed tlsn colleges mints. - Yﬁ at least ‘18
states, ex : e rathér than gradua-
ti to bd considered the
Ey the/ ti the legis-

- v 14 under cansiﬁeratlan.
,nder atﬁaék along a hrnaéﬁir@n;;

ram is that deans
ad faculties in
ize raised serious
power? : Would deans

betteﬁ guarantafs
lation that became
tea:her Educatlﬁn

The major premise of the Dean's. Grant  pr
of education have the authérity and power to
changing teacher-education pro
guestions: Did deans of education “have suchH

‘be willing to commit their time and Presﬁ;g to the task? Would

er-education faculties accept the leadership of
sion &f programs? Such quést;ans have been an="

jations as well'az: [ i
Sivage (1982):

members of te
deans in the re
swered in the affirmative by empirieal 1nv25,
personal.experience,  For example, Okun (1332) and




—-investigated two rclated questions: Did-deans of edu ation per=
ive themselves and.were they perceived by their faculties as . '
possessing the power to institute changes through Dean's ‘Grant
programs {Okun)'? that are the methods used by deans to make
Dean's Grant Projects inskruments of change (Sivage)?  In both
Studies, the investigators found that deans are perceived as pos=
‘'sessing the power and ‘authority teo institute change in teacher- -
+-‘education programs if they officially identify their office with
.- 1the work of Dean's Grant Projects and personally lead and support:-
.. . preject activities. ’ S
[ In the analysis of her results, Sivage described the adveoca- -
| €y role adopted by deans to insure the success of projects as
/ follows: L '

/
! The site visits revealed .that some deans
; must negotiate with competing envireonmental
factiens, both internally and externally.
Deans who' persuaded faculty members to.become
involved in DGP activities used person and
- "power of the affice” persuasion, and even
allowed colleagues to persuade in their names.
Finally, some deans.suc ss5fully choreographed
- change, teaching, directing, and overseeing :
T casts of characters according to their partic- /
ular situations. These roles of Negotiator,
Persuader, and Choreographer of change are de- /

. scribed in the literature that was reviewed
i - and are supported by the data collected. al- /

though, clearly, the rolez do not comprise all
the various activities that are undertake by
deans, they are sufficient for this 4i gion |
because they are the roles deans play as proj- |
ect directors of Deans' Grants. Thus they fcrm!
one dimension of an operational definition of /
advocacy. (Sivage, 1982, p. 55) :

faculty members, Okun (1982) concluded that "it is not faculty
submissiveness to the will of the dean that makes the concept [of
the Dean's Grant program] sound but, rather, the sense of follow-
ing a proven leader in ascertaining and achieving institutional
goals" (p. 157}. :

On the basis of the interviews she conducted with dgans and

| =4
in institutions of higher education where, as )
these data confirm, deans seldom have the power
to dictate programs. - Curricula in colleges and
universities are largely the province of the!
faculty...and, as one déan pointed out, there
is very little that a dean can do "to prevent

This distinection is parti ularly'imgartjft
d t g

. individual faculty from ‘doing the own thing'."
Rather, deans are in the position to creatse | the
environment ‘for change, using their influence

3 le,

and broad communications netwerk. For exa
; n supersede departmental territorialitie

which might preclude faculty members from bBeeom-

ing involved in agtiv 5 that are generally

considered the province &f one unit (e.g.,/ Spe- o

) They_ also can spread the mes- BN

other faculty memt I ) o

ect are important to the/entire

inally, in many .states, deans of

‘o : schools of edudation are regarded as léaders in
5.7 . the field of publie education; their expdrtize
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and their ideas and suggestions carry

nt welght with educational policy s
ind educators in the field, as well as. = o
with other deans.... (p. 157} :

“. OKun pointed out that thégsituatianal context:is always a factor -
in change progesses just as arc the personalitics of the deans.
She concluded that the power of the deanship in-an institutional
context and the strength of a dean may feed off each other.
_Stronger deans are comfortable in using their abilities te influ-

“ence ‘change. Weaker deans are more comfortable in seeking posi-

: tiens in which the structure and c¢limate of the institutions dis-

" rgourage change- - :

: The decision of the leaders in the BEH in 1974 to establish

the Dean's Grant program was a gamble that the deans could and-s—2

would seize the opportunity to-change her aducation to pre w

pare better -lassroom teachers and to then their institu-

tions. 1In general, this decision has proven to be cerrect.

Issues Facing Teacher Educators
THE lessons-learned by the educators who are engaged in Dean's

Grant pro ns have not come easily. There have been long and

hard debates on a number of issues. Who is a competent teach £?
What: must teacher know and bes able to do in order .to teach in
a mainstream classroom that i des one or more handicapped
children? 1Is there an adagua knowledge base for making majo
changes in teacher education? What is the state ol the art i

f.

training teachers? Who should conduct the training?  What is the

;cture teacher education
es? “he institutions
type, location, and
a study of project

role-of spe 1 education? -Must we restr
and reregotiate the roles of teacher educa
te which Deans' Grants were awarded varied in
size of student enrollment. For example, i

.demographies and outcomes, Gazvoda (1380} found that most grants
were awarded to public, urban institutions with student popula-
tions of from 10,000 to more than 30,000. However, 9% of the in-

ions were private sectarian and 10% were private nonsec-=

: 40.6% of the institutions were lecated in suburban or
rural settings; and 23.4% had student bodies of 5,000 and under
whereas an additional 25.2% had student bodies of 5,000 to 10,000.

Given that the grants are awarded to deans, to whom should
the deans give the responsibility for the day-to=day.econduct of
the programs cutlined in the grant proposals? management of
many early projects was assigned to special edu on because the'
people there were knowledgeable about handicapped children. .In
such cases,. most deans guickly realized that the assignment had

“been inappropriate and they shifted the responsibility to regular
education personnel. The reas for the shift was not incompe-=
tence (many ecial education ulty members developed very good

nstitutional po esg, territorial imperat and

! t er-education institutions, each

s demarcated entity. Thus facul=

d problems pert 5

~ . the sachers to work with handi

students as the sole domain of the special education fa Y

project that was managed by a special educator-was regarded as
another activity within the purview of special education and
regular educators saw little reason to be interested in it.

- E When the project management was shifted to regular educa-
ien, however, and especially to one or more persons in elemen=
ary education, curriculum, or instruction, the interest of other
aculty-members in these artments was arcused and they began .

¢ participate in the project activities and to begin the process -
E it TR e

ng of t

t
P
£
i =

@
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af Eﬁeulty devclapmant  Nevertheless, " the implications of st
deﬁts needs for changes in structure, courses, course content,
.+ and/or. knowledge bases, and the suggestion that faculty members
-'needed new skills caused many members to become defemsive. They
- did not want the content of their courses or-their teaching as

:'q,entlyi was devoted tarbfaadenlngithe base of. fa:ulty parti

-... Common Ecay of Practiece for Téachéfsi Thé thallenge of Publlc &
Law 94-142 to - c ’
"1980). The s ] "commen baéy cf gra;ti:es" :émpr;sed lﬂ
;icluste:s af gapah;llty for teashers. (For the list of instrue-

signments to be altered, Eépesially not without their partieip
tion. Questions about vioclations of and threats to academic freaay '
dom were raised and-debated at faculty meetlngs. Eaculty re= i
»traats, and social gatherings. )

Much of the energy of deans and project dlrectcrs, conse
e

§

ip
vi
ad

~avided w;th appcr—
1 tlEE to galn “an ~hands” gxperlen:e w;th handicapped pupils B
and their parents in schools and classrooms under both 5eqregsgedv'
and mainstreamed situations. From these and related activities,
fa:ul;y membe;a 1ncreaslngly EEEEptEd the réspaﬂ51h;11ty for pre=
ﬂl:épp&ﬂ hildren in ma;nsﬁreamj
r Exgerlences as the
thin 1 for individual,
children and interasts in ‘individualized Eﬂucat;aﬂ,
andicapped students: but, alse, children with a diversity of’ ‘Bpa=
11 needs--in fact, all children. New relations among faculty .
mbars were established across disciplines (e.g., regular educa-
n and special education) and new responsibilities were a:geptea
within regular education. - Hence the EuhjEEt for debates shifted’
te the content and experiences provided in the teacher-education
curriculum.

" What do teachers need to know and do? Early attempts to re-
vise curricula centered on adding a new course on excepticnal
child tion or integrating inth existing ‘courses some. modules.
en exsept;nnal chi In the seven years that the Dean's Grant
program has I, & pattérn has emerged: initially,
programs did then they integrated new
Lﬂntént 1nta ald caurses, and now théy have rned to extending
programs. An lmpaftant 1n,t;ai aét;v1ty far

competencies which fanggﬂ from a dozen .or 'so to hundreds ana aven -
thousands of items:. Obviously, there was considerable  latitude
-in the ideas of what elassroom teachers were expected ta know. and
be able to do. The different suppositions of what s hccls an
schooling should be like and how teachers should per I
roles both frustrated and challenged teacher edu tors. With ths .
aid of DGF ataff members, therefore, faculty members began to loock’
for resources and esxperiences that would help to provide answers.

.Starting in 1975, the HES5P argan;zea an annual meeting of DGPE.
deans and directors to share experiences and problems and to open
communications among the personnel of different projects. These .

1 meet;nga, anﬂ the raglanal mEEtlﬂgS which were initiated
ts for the people who were  °
programs. The processes
g and - haldlng on to what was good and what works in
tien and what should be changed to make teacher Edu=,
sponsive to the needs of elementary and secondas;
l needs children under present conditions and £
or DGP concerns. Out of.these concerns there.
a profaessional curriculum for teachers; A
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; clus&ess see the paper. by Lakin and Rayﬁalj'

"‘much time gan the
. Deans' Grants) ir

v
: nat staff ;ts national and regional

-ional materials that have been developed

el has been the time
and skills, }Hnw much ™

A more recent issue ameng DGP p"
.neacded to aﬁqu;rg the necessgary know
“life space®™ lLust be taken to ad;qu
that cdan work wi*h a grou
tional needs? How much t
teacher education in the How
student afford? %Qmé lnstltutIQhS (maﬂy with -
ate that a five- or even six-year program may'
be requiréd to train shtudents to become profesgional teachers.
The belief -is growing that programs consistingiof thre s :
prafé ;gional rses, usually, a foundations course,
gl dz -course, and student teaching do no provide the

time and gpgartu,lty for faculty members to adequately prepare

teachers for today's classrooms. In contrast, seme believe

1g the Xeéngth of programs may drastically reduce
their cost effectiveness for students, considering the low start=
ing salaries, or may become a barrier for low-income and minority
persons who caniiot afford the longer preparation time, or may
Earcc some institutions out of teacher education if the student
population were to fall precipitously. These issues have

been

resolved but some state legislatures anﬂ p,
organizations (AACTE and WEA) are exgiérlng t pos
In some states, currently, a full year's 1ntgrn hip i
for certification.

One thing iz apparent: TIf the prcfissi@nal practitioners
ulties of higner education do not reach zome definitive
n, the gavernmental aﬂenc;as {e. g, légi%latu;

prablam Qf adequate Eéazhéf tfaln;ng. Su;h sﬂlut;@ﬂs m;§hL satis!
fy the ageneies but they would not necessarily be the best options™
fur the professions or for children. . .. .
These topics have generated conziderable discussion at NES5P
and AACTE meetings and on 1¢ campuses of many institutions. -For
example. Qhe Un;varsity ai Kansag aﬂﬂ thﬂ UﬂlVEf ;ty of Flariﬂa

grams bay@nﬂ four years, A number of cthe ;n5t1tutlana ‘are at
various stages of studying the igsue in terms of what is required
to become an adecuately prepared teacher and how lana it will take
to do the job.

A Support Sy tem: Technical Assistance

- In 1968, the2 passage of the Education Professions Development
Act (EPDA) in the US0E Bureau of "‘BEducational Professions led to
the generation of a number of innovative programs in education.
Within the E'amewark of these programs there was created what was
called the ship Tfélﬁlﬁg IﬁSElEuEES {Davies, 1975). The
center for zal assis e i 1 education be
Leadership Tre ial Edueation (LT
Uﬁl?éfalty of Mlnnésata. unﬂér the leadership of Mayn rd Reyng .
Subz&queﬂtly, this LTI became the NSSP, the technizal nee
center for Dean's Grant Projects. NSSP has been a k
in the success of Dean's Grant Projects during their:first sgven
years, 1975-19B82. .A remarkable lesson can be learned from a re-=
view. of the conditions that led. .to.the development :of technical
as&iatan:g and/or support systems by the USOE dnd from the experi-

se: runters. . P

in brief, it be:ame apparent very early that the
offices w;th suf i

u
ei

rprsons who were endaged in conceptualizing and operating R
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.gohnel to manage and conduct technical -assistance-servi -
‘all the projects.  More important, pe -hapsg, the ageney's role of
-administering, monitoring, and evalua ng projects for fundi
PUrposes was not compatible with the advoecacy that character SESJ
technigal azsistance. ‘When Reynolds summarized the proceadings
of the conference on national “technical assistance support sys-
T = education which was held in 1974 '(see Reynolds,
) 1575), he presented a concept of a techniecal assigtance/support
- 8ysteém. (he used the terms interchangeably) that became the model
for serving the Dean's Grant Projects. He believed that such
‘'system functioned best outside the government; most agencies had”
. limited staff and resources, were bur 1l by administrative du-
~» .. ties, and could not act as monitorsz and advocates 51mu1tareauslyl
o Support systems should operate on a "soft" basis, that is, they
should be temporary structures with limited existence. Temporary.

" structures would not competerwith existing professional argan;ga—
tions but,- rather, would strengthen them. - . Lo

Reynolds racagnlz&d the legitimacy of at least two programs::
(a) the federal agency's.need to comply with the legislative man
date in administering a program and {b) the needs of the agency's
constituents whe are served through the program. Thus, a support .
. system must be able tg,ass; st both agency and constituents with-
'gut v;alatlng thE ‘kruste EE either. Personalized and respbnsive
eing. -

= " A support system can QEEVldE a variety of se:v;'éss consul="- "
. tation; training; dissemination of information; y; and the - -
like. 1In general; a small central staff that is augmer d by a
range of experts who can be.called upon for specific tasks
shert periods of time can provide more services than any 1arqe
paermanent staff.

These briefly stated views became the philosophy or frame- .
work for the development and operations of the NSSP In faet,
the majer characteristics of NSSP have been (a) its temporary ;
‘nature (established in 1975, it ceased to exist on September 30, -
1982), (b) its functions as an advocacy system for projects and -
their needs, (g) its cooperation with the Eeﬂeral  agency to carry -
out the legislative mandate, (d) itz =mall, 2
central office staff, } its attention to " the pragrammat
cept and the futurg w’1le dealing with speeific current pfablams,;
(£) its organization of conferencesz, development and diss B
tion of materials,. and facilitation of communication ameong prnj=

s, and -(g) its advocacy for handicapped QEESEHS and the pro=.

fessianz that serve them. .

. The ‘NSSP. program reflected the needs of ba;h=federal anarlcé

clients: The Advisory Board, vwhich was created to work with

advi 3 t s that affected both clien
. 2 eight nal liaisons, a handicapped

on, and the parent of a handicapped person who alse repre

sented a federation of advocacy organizations:

R The reg;gnal lla;san cff;ners were ﬂean and Dean's Grant.,

of teacher prEEritlQn
sities, and especially in pr grams rélateﬁ tg pf,ﬁnd;ng ={=ka 25
for handicapped pupils who are placed in mainstream classrooms.
The deans who acted as liaisons were geographically dispersed-

= -round the country and came from small and large lnst;tutlans,

s :lud;ng the traditionally bladk colleges.

Two significant components of the NSSP program were the dl
sériination of materials produced by pfa ects and those developed
by NS5P, and the- scheduling of bgoth regional and annual national
meetings. At the latter, naw pragects were acqualnted with the
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were aVa;lable and were walccmed into the
ork”of: DGP lnstltut;cns., The programs afforded time- for pro
“ect pErSDﬁﬂEl to share informatien on successes and intreduce’new
ideas and concepts;- failures; debate of issues; arrive-ak econsen=..
=5u5 ﬂn some ter;als, aﬁd arrangé for the Qx:hangé_af materials

m,

h the craatlv;ty of the psaple lﬁVLIVEﬂ,—,
resulﬁéﬂ in a ri literature on the revision of teacher educ
- #ion,  Many materials that were .useful to the projects- and to Edu'
cators in - institutions without Deans! uld never have :
accepted. by commercial publishers bec: gxpensge of pra=-
.t duetion, the [orms in which they were presented, and/or the lim-
? ited market for -them. The final chapter in thi= volume lists' the
many . products:developed during the first seven yearsﬁgf the pro-
gfam. P ’

' (ARCTE) has

n. s G:ant ED d;;semlnaté ‘;D 1ﬂ5t1tutl§ﬂ5
“,wlthaut gr» ia

Erant Prajeg

. ha élcappéﬂ students: Cur:ently, AACTE has a = z
small, pr;vate, liberal arts colleges to strengthen their teach-
training progrs < BAACTE alsé will continue to distribute
materials and products initiated by NSSP This organization and
the ERIC Clearing House Pfaject, located in Washington, DC, have
become the cential depésltBELEE for information and materials on : . .
teacher educatiun and Dean's Grant Efajeats. ’ . R

- . NSSP successfully a::@mpl;shed its mission
*»st:u:ture that was das;gnad to pravlﬂe techniecal agsi
ge number of local projects; set’ goals that were re
clients, the projects, and the federal agency; wa

future= oriented; and strengthaned the institutions it

Drganisaﬁian.cf Book-

IN one sensa tha ch pters of this volume p gress from.the past
to the fut . In the first paper, Hagerty, Behrens (the first
Ergjégt Officer fa: the program), and Abramson deseribe th2 ori-.

gins of the Dean's Grant program and its present operations fr
the Eederal perspectlve. Réynalds, in the secand :hap a1

say, an t basls of these twa :haptérs,
. program Has bheen strengthened over the seven gears of its exis-
“——tence first by the support provided by the federal agencies and
; accep ance of and-dedication to the program by -
ﬂeed the begt EﬂUGEEEéE far the p:ag:am
h

p-by-step through the’
15 and : = ivities of a project. -In the follow-

- {;ng chapter, Woods details th process of ‘faculty development,
"the first major task in: thE revision cf teacher= Edusatlan pfa-

“grams. BN .

scuss the problems of revisingfteacheré
] care of the;r d;scussign 15 the'lD




.- provi ¥P
= la 1in Eléméﬁtafy and se;anda:y édutatlan can be Ehanged.

ts have extended their areas of con-
térﬁ by focusing en service students than thosze in =le-
mentary and secondary Educarlan. .The work of projects in the ar=
%%s%%giﬁgiiradm;nletratlan and school' counselors and psychologists is
=d by Sharp in the’ chapter on key support personnel. Fol=

e
ng Sékzey 2] d;SEQESLQn Qf ﬁhe different approaches to project
cular needs of insti=

's Grant Projects

_._Some Dean's Grant Prgg
=T

Eut;ans, Sharp dést;;hés the Exper;enzes
in supporting regional consortia.

A major concern of projects, almost since their beginning,
has been that of documenting their successes. BRates discusses
the problems of evaluation and offers an example of a program
that was conducted by Cleveland State University. The addenda_ to
his chapter show the kinds of data which have been collected on a
regional and twe natieonal evaluations and the conclusions that
were drawn in each.

(Sprlng 153 )i is
inted here because gi its attention to issues tha may
mine the future course of teacher sducation and sduecational
vices for haﬁdlaappéd children. i}

produced by the varidus DGP prajects over the years and the in-
formation on where these pfadusts can be obtained. The autheor,
Karen Lundhelm, has been the Assistant to the Director of NSSP
since ﬁhe suppért sy;tem was Establlsheﬂ and pfabably haE had

anyone ElSE.
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7 éﬂster 1
ared Responsibility in Teacher Education

George Hagerty, Thomas Behrens, & Marty Abramson

Special Education Programs
L. s Deparcmem of Education
ABSTRACT: The Dean's Grant program is designed
t schools, colleges, and ﬂepartmentg of

L R

—r

"'nﬁzaffili d pr@fess;cns in the re-
als for both
'gfa& yate and grsdaata students. A primary
cective of the faculty development and cur-
*ulum revision activities traditionally asso-
ciated with the program is the infusion of
those instructional competencies that will be
required by current and future generations TG,
personnel to more effectively serve the full
range of children placed in the regular schgal
To date, about 260 1nst;t

tisnal 1n;tlaﬁ ar
status, and pot tlal iutu:e gf thﬂ ;nﬁcvat;ve,
field-responsive enterprises.
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Améf;:a‘e publ;c sahaals ‘continue ta chal
nity in general and teacher-educatio
particular. Although the rights of hanéica:p

Dr. George Hagerty 1is a Senior Pragraﬂ Spéglalxst and Area
Advocate for Regular Education-Preservice programing in the
pivision of Personnel Preparation, Special Education Program
U.5. Department of. Edu&at;aﬁ.

W
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Programs, U.S. De=

he Aresz Advocate for
rsonnel Preparation..

.Dr. Thomas Behrens is Ac¢ting Direct
Innovation and Development, Special Fduc
partment of Education. Formerly, he was
Deari's Grant Progjects in the Di i E

Marty Abramsgn ;s cufrentl :a Senior Proyram Specialist
I £, Bpecial Education Pro-

In thlE pnsitxcn he is in-

he - P
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yguth to a free and appropriate public education in the l=zast re=
strictive environment is affirmed by both professional consensus
and federal and state statutes, debate continually has focused an
the capacity of the educational system to adequately coordinate
and deliver the range of services required by the general popula-=
tien of exceptional learners. The principles and procedures con-
veyod through Public Law 94-142 - the right to education, least
restrictive alternatives, individualized programing, and due
process - require schools to employ teachers and support staff
who are competent in both their profeszsional specialty and estab-=
lishing mutually supportive, cooperative relations with col-=
leagues, parents and students

Providing for the education of handi ped children and
youth is truly becoming a shared responsibility. Appraxlmately
68% (U.5. Department of Edusation, 1982) of those children id
tified as handicapped spend me portion of the school day in
regular classroom An additional 25% who manifest more severe
handicapping conditions are served in separate classes in regular
school building Thus, all but a small proportion of exception-
al students receive instruction in school environments where the
opportunities for substantial interactions with nonhandicapped
peers and regulaf s&h@al staff are pass;blé Hawever, the quall=
ty of the int
services provided agpéar to be h;ghly variablé and lafgely de-
pendent upon the preparation, direction, and motivation of the
administrative, instructional, and support persennel in a\given
school. i )

In their on- going study of the ecology of quality schools,
Hersh and Walker (1982) : ed that the environments that have-
the. greatest educatieonal ldren are thﬁge ;ﬁ w,lzh
there are found (a) high pectations, (b) a
of efficacy, {c) clearly communicated rules for aclal be avier,
(d) strgﬁg adm;ni trative leadershiy (e) paraﬂt support, and (f)
u 11 £ students’ work.
Eﬁe1aﬁs are the fundamental lngféﬂieﬁts of a fine~tuned «53131
organism., If we know what facteors ate gresant ;n S:hmglg that K
are éfféét;ie with children exhihbit
it is only logical that we, as Efa;ﬂgfs of teachers and
ﬁ;strat@rs. concentrate our efforts on understanding these
tors and effecting change accordingly. However, our emphasis

Eﬁauld not be on isolating discrete elements but, rather, on af-
fecting the whole by changing the parts.

The primary objective of the Dean's Grant initiative was to
influence positively the educational system by revitalizing
teaehar Edu:atl@n to make tha régular S:haal Env;fé ment a ‘more

an expaﬁd;ﬂq rangé gf ﬂLVEIEE stuaénte, part;aularly dlcappad
children and youth. The intended outcome of this federal effort

- wag not pa:c’lvgd by its architects to promote some idealized

renascence in American education. Rather, the initiators of the
Dean's Grant program realistically envisioned an evolving network
af szchools, colleges, and departm s of education (SCDEs) col-
lectively devatea to improving services to children. Advances

in existing services would result from a

e preparation of a cadre
of highly skilled graduates at the baccalaureate, master's and
doctoral levels. First, however, traditional teacher—edueation
cufrleulum wculd havg ta be réfineﬁ td refieet ths kn@wledga and

ers, spec ,al edutatars. adm;nistratﬂrs, anﬂ félateﬂ service Prc-
viders to understand and funetion in the fenegatlaﬁéd roles ex-
tant and evolving in the 5§haals.

s




O

ERIC

Aruitoxt provided by Eic:

Antccedents of the Dean's Grant Initiative

IN their review of the histerical development of programs for
handicapped children in the United States, Reynolds and Birch
{1977) observed that advaneces in the pract;:e of special educa-
tion, which paralleled improvements in other segments of the hu
man services community, rafely "took over” suddenly. Changes
the mode and content of gérv;ce delivery characteristieally prD—
gressed at a 51 \ than uniform rate. The heightened
momentum and "urgency ion” that emerged in the late 19&60s
and expanded throughout the 1970s to protect the rights of handi-
capped students was largely the result of a coalescence of major
societal forces: Jjudicial, le lative, professional, parental,
and the general publiec. The right-to-education mandate embodied
in Pub > Law 94=142 and compa le state statutes not only im=
partcd new legal responsibilities to the educational community
but, in 3 more profound sense, e 5] ed a host of fresh pro=
fessional ch nges regq ing .immediate attentien. The impor-
tance to edu onal prs tioners, teacher educators, and poliey
makers of the progressive legislation being promulgated on behalf
t'anal learﬂ rs was the degree to which'it ancaufaged in-
the classroom.
1af EChﬁQl cnv;raﬂment from a place of exclusion to a sertlng
faster;ng more 1n§1u51v2 afrangéments for handicapped children
:gllab@ratlgn, na ﬁanslse

D;thz largEf Eammuﬁlty of advacatea, parent5, and ;tuﬁents which it
" served. .

Although the field of special education experienced tremen=
dous advances in the areas of knowledge, theory, diagnosis, and
instructional techniques (Grosenick & Reynolds, 1578: Reynolds &
Birch, 1977; Schofer & Chalfant, 1979), the advances were. di-
rected ?r;mar;ly to educational models rélylng on "pu ut"

that is, the removal of handicapped children from

s for a portion of each school day to provide
Faf all pract;cal pur-=
in

réqular classroo
them with’ appraprlate spezlal SEEVLEEE.
poses the pres =
turn, created 5&7 deqen&ratl”é subs = ’ regul'
education and special edusatlgﬂ) through 1:h ha d apped
dren passed to receive appropriate services. /

Attempts to study more effective methods of Eduéatlﬁg mild=-
ly, moderately, and severely handicapped populations were ;made 'in

rthe late 1960s. These research and development activities were

stimulated by federal and state dlscfétlanary funﬂs (CEUHE;l far
Exceptional C lldfen, 1976) . B 3

rect service ‘pr iors was the
cial education training programs at ;ﬁstltutlans Bf higher
tion across the natlan (Burke, 1977:; Schofer & Chalfant, 197
Sm;th "1977) . Aga feﬂefal suppa:ﬁ prav1aeﬂ thrgugh legl la-

law;ng raﬁga of b:aad Eund;ng ﬁatggaries‘ -
\ .
\ .

. General Special Educat;nn : - EEEfEEt;Dﬁ
. Saverely Handicapped . Interd;sc;pllngry T
- Early Childhood Handicapped . Pafag:&feaSLEnal T
.- Vocational and Career Edu-= . jel I
cation B plE'eﬁtat1@n (Speeia
- Physical Edueation 4 /
- Regular Educatlcn - . Devslﬁp,ental’Ase;staneg

- Volunteers; 1ing) -
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"37% of regular classroom teachers recei

1474, the massive training demands for regular edu-
Fr:atarii Ljd othor Rnor i 1
state,
vice activltl s. Féderal fundinq far . the apezi;1122§ 1n5Lfv ca
preparation of regular educators was assumed to be catalytie in
nature. Discretionary funds were awarded for the development,
initial implementation, and assessment of model inservice pro-
grams, 1including consartium arrangements (Siantz & Moore, 1977}).
The collection of individual efforts was deters ed to be pras-
ticable and ei{fective ( 1981), but the rel g t £
available fe 1 rescurces and the scope of practit
knowledge and skill deficits required a_rethinking o
approaches to professional development.l

State-wide stndy committess, composed of repres
from institutions of higher education, state and loc
al agencies and consumer/advocacy groups, were formu

=]

gtlng persgﬁﬁil—prParatién
emhsam, = =]
:Luded in most deliber atlans was the consideration of appropriate
: -ification regquirements for :égular educators, with particular
Eﬁphagla on the establishment of acceptable knowledge and skill
standards for classroom teachers who would serve an expanding
populatien of 'students with diverse handicaps. The outcome of
these activities pointed to the crit need for a refinement of
the cencepts and content found in tra

,tlaﬁal undergraduate and
graduate teacher-nducation programs (Behrens & Grosenick, 1978).

Lefining the Dzan's Grant Program

THE Dean's Grant (or Regular Education - Preservice REGP) program
wag conceptualized to address the neasds of future ggne:at;gns of
regular classroom teachers, administrators, and related service
providers in the country The program was developed in tandem
with the federal government's Regular Education - Inservice (REGI)

‘program that was designed to upgrade the skills of those educa-

tional personnel already employed in the nation's schools. The'

intention of *he simultanéous underwriting of these ambitious en-
srprises was to realize both an immediate (REGI) and prolonge
(REGF) influence upon the quality of educational services pro

he mag ltude of the problem of providing the population of
809,000 regular educatc.'s.with adequate inservice training is
g

a

-

T

== F
highlighted by data derived from both an A%‘ survey (1981) and
State Plans (1982) submitted to Special Programs, U.5. Department
of. Education. When aggregated, those reports indicated that only
2 ¥ inservice prapara=
tion for instructing handicapped students ﬂuflnq the academic
year 1979-1980. The averags number of hours in which regular ed-
ucators participated in these ir rvice activities was 12.1 (as
compared with 21.3 hours for si jal educators) Additionally,
state data suggest the possible e olution or perpetuation of an
imbalance in the ‘content .of inserviece training provided to regu-
lar education .personnel. Inserviece activities delivered to regu=
lar educators in 1973-1980 were three ELmEE more likely to be -
oriented toward training-content in awar and knowledge rela-=
tive to educating handicapped students than in skill practice and
application. By contrast, inservice training provided to spec al
educators during the same time peried was fairly balanced in econ-
zent (i.e., trainee development in awarenass, knowledge and skill
areas, with a signifieant.increase in aEthltlES leading to com=

PEtEnEE in skill appl;catlcn).

AJW":B‘H
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.tian narzat;ves ko address the fallaw;ng cfltlgal areas (Clair

vided to handigapped students f{as well as their nonhandicapped
peers). i

During the s*fing'gf 1974, staff from the Bursau. @f Educa-=
tion for the Handicapped (BEH) held 4i 1szisns on future agency
priorities with professionals representing teacher eéuﬁat;ﬂn,
state agencies, local school systems, and consumer groups. Fore-—
most on the agenda in these deliberations was the development of
a plan of action that would respond te the eollective / findings of
th; on=geing Statewide Study Committees. Subseguent to these
meetings, it was decided that an effort to stlmulatelrhe refine-
ment of traditional teacher training programs was 1m§erat1ve,
and, in fact, that it could assist in the timely infusion of de=
veloping, innovative special educatisn training segdences.

The resulting Dean's Grant program was anneunzea in a July
1974 “"Dear-Colleague" 1ett§r to deans across the cguntry by Edwin
Martin, then Deputy Commissioner of Education. The program ob-
jectives specified in this correspondence included. the following:

- The development of instructional competencies
pertaining to the education of handicapped
students for regular education personnel, in-
cluding “"elementary educators, secondary sdu-
cators, prir pals, supervisors, sup
ents, career/vocational educators, and other
persoanel....”

- The "reforming of training sequences and cur=

ricula™ which promote the infusion of the com~

pétéﬂ:;ea 1 response te the individual chal-

1 ding the handicapped,
ns

h;ch incorporate

- Dean or eguivalent administrator as
the project director.

2 = A plan which ¢ ses the revision
of the teacher education program:
modification should be beyond the
mere addition of one or two courses.

= nce of strong special education
faculty involvement and commitment.

4 = An initial three year timeline for
program implementatidn. .

5 = A delineation of project outcomes
;nclud;ng but not limited to: Changes o
in eurricula, pact SEhﬁQlnglx i
College operation, b 1 ’ .
gram graduates, and pz =ted ;mpa:t
u;an handicapped and other children

" "whom the program's graduates will

serve." (Martin, 1974}

1f one common element was present ameng- the o jinal Dean's
Grant aggllsants. it was diversity. Initial eyecle submissions . ',
(i.e., 1975-1978) were disparate in geographic locatieons, insti-
tutional size and composition, type of personnel involved, and
scope and nature of proposed programing (Behiens & Grosenick, -

1978). Competitive proposals consistently focused the applica-

& Merchant, 1979):

‘Proposals described the nee

m
'Lﬂ‘
H
L
N
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and curriculum revizien which were determined threough systematic
and thoroughly documented institutional needs assessments. This
information represented the perceptions of all Qart;c;patlng sec~
tors of the school, eollege, or uniwversity i1ly, model

Dean's Grant prograims sought the partie atien QE thﬂsz constitu-
encies ultimately affected by the reconceptualized training cur-
riculum (i.e., students. parents, pel el from LEAs and SEAE,

and advocacy organizatlon representatives).

PijEEE Influence: Applications clearly defined the ?féj;:

g audience(s) and delineated the anticipated ;nEluenri of
curricular redevelopment strategies for each of the prop :
audlen:es. The e Qpasgl ffEGuEﬁtly ldéﬁﬁlfléﬂ thé field-based

pport and de-—
1af develop=-

content and the sequence Df Q,UEEE affer;ﬁqs, in add;tléﬂ, proj=
ect results usually were defined in terms of measurable improve=
ments in faculty and student knowledge and skill acguisition, as

'wéil as attitude change.

Depending upon the content of the indiwidual prﬁjéét need
statements and the identified training populations, Dean's Gfs
Project activities focused on the competencies required for one
or more of the following rolms and environments.

[

E
. Secondary educator
£ . Head Start programs

'le childhood educator

. Resgurce roon
ial esducater oo s

vozational program settings

anglf:grigr educator

. Community-based prograr
{(beth a:adem;c and extracur-

.- . Local, intermediate, and
7 state administrative unit
- prgqrams
. ional and

. Community =duc
ra

at
health pfag ms

= . Consumer/advocacy agenc,és
. School ﬁs;ghalagist

. Szhgglfﬂa ial workers

service pro-
ocecupational

therapists, physical ther- ’ ;
apists, rehabilitation
. personnel)

1 Strong propesals characteristical-
-ribed a sequence of faculty and program-development’ activ=
to promote the special education and regular eduggf;@n do-
‘Effective projects, tradltlanally, were organifed around
llaw1ng components: .

.. The asslgﬂm nt of a project advisory committee

composed of project staff, prIE;EﬁtéthES~Gf par=
ticipating institutional units, and pereahnel from
external educational agencies and tnnsumer g:ﬂups.,

. Collaborative faculty awareness
to staff acceptance of necessary

Tm i‘ri ,";m;;afpkgi)W 
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=
. Cooperative staff-development activities to insure
the development of crucial and collectively deter-
{i.e., attitude, kniowledde,

- Analysis of didactic and practicum content in
existing teacher-education programing.

. Identification of additional program conten
tinent to the education of exceptional child
regular classroom settings.

. Development and field testing of new curricular

designs. . .

Infusion of new courSe content oF total revision

of the graduate and/er undergraduate program.

.. Plans for an on-going evaluation. documentation,
and fEf;ﬁEmEﬁE of the permanent Fecontceptualized

per-=
ren

ﬂwﬂ

‘r-t

in

Evaluat;aﬂs of Hegular Education-Pre-service proposals were
partlculaflv favorable when applicants forecast the continuous
,;pagl n of local school personnel znd parents in project
ecially in those effortz related to the as-=
on of practicum arrangfmnents.

SES?NEHE

=

The of proposed revisions iR each application was
variable specific to the needs of individual institutions.
However, several basic areas of faculty/graduate competence were
prasuppesced. In deseribing the University of Kansas program, for

. example, Kleinhammer, Chaffin, and Skrtie (1978) determined them

to be as follows:
’ ’ "a. Knowiedge of normal and differing learning
patterns of students.
b. EKnowledge and application of’classroom as-
sessment procedures apprnpriﬁte to excep-
tional children. ;
-Knowledge of curricular choites appropr ate
; for exceptional children. D
/ d. Knowledge of techniques for planning, de=
livery,.and management of instruc
exceptional children. .
e. -Human relations and Q:ganlzatlanal Ekllls T
essential to serving exceptional children
and participation on IgP teams.
f. Knowledge of societal influences and issues e
related to exceptionality. (p. 149) :

Project Evaluation: The majority of :@mget;tlve applicants
proposed an evaluation design incorporating instruments and data-
management procedures -that insured the methodical collection of
assessment information, and reviewed, analyzed, and subs ently
used the information for project refinement. The evaluation pro-
cess was intended to provide for an accvrate assessment of pro
gram function and, at the same time, to'allow for the comprehen=
sive dacumentatlan of all project activitifs. Evaluation instru-
ments fréquéntly included ltéms such as the EBIlﬁWlng.

ormal surveys of Stiffg Paftlﬁlpaﬁlﬂg fa:ulty X
membérsg und graﬂgaté and graﬂuats tf';nees, and,
ipants.
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* Narrative reports of project activities.
* Anecdotal records.

* Position papers and responscs.

* Statletlcal Zéeégiih ralatgd to méasurabl

Eafly projects were 5upparted at levels of approximate
$35,000 per year. Funds rimarily employed for the re
time of a senior faculty caafdlnatar, secretarial support, con-
sultants, and limited staff travel to promote interproject dis-
semination and network activities. The majority of the initial
Dean's Grant Projects experienced a 1 21 of success (in meeting
prapased ébjéétlvea) Equ1valent ED tr lng prggrams suppmrted

strategies as positive ﬁétéfminants.

. The active involvement of a primary academic
administrator (i.e., dean or eguivalent).

s and Groseniek (1978) sug

inﬂ;vxﬂuals have the autho

bfiﬁg about change. Projects in which
zan took a leadership role in planning and
1 Qlamentinq the pragram - aﬁd not one ﬁf

Eas;ly ae:ampllshed :flL,'
sion objectives. {HNational Supﬁart Systems
E:éjeét— 1981)

the participation ef elassroom teachers, handi-
capped individuals and parents in project plan-—.
ning, implementation and evaluation; and the
refinement of pr ca experiences to reflect
changes in didactic offerings (Hagerty, 1981).

The early and freguent use of team or consensus-
building activities to promote a truly interdis-
ciplinary effort (Clair, Hagerty, & Merchant,
1979; Grosenick & Reynolds, 1978; N ; 1971;
Teaching Research, 1982) Those projects were
particularly successful whi igwed the EpEE;al
education faculty as an importanpt element in, but
not the sole contributors to,- :urritulum re-
f‘newent Process. Efféetl' .

the input and pafticip

! disejplines-and areas of the educa ional sp ectrum /
; which would realiZe-the.m /-
/ on the curr i
; tary educati |

N " psychology,

\
. Y
The Expansion of the Iﬁ%ﬁ;tuti@ﬂél Network

D
h
el
o

. R e - pY =
THE initial federal investment in the Dean's Grant prcgram to= -
7

talled $1,400,000. During Fiscal Year (FY} 19 5 (Academlc Year

| Y LR Y SR
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.-The impetus for

1975-1976), these Eund upparted 39 gha rter projects. Table 1
shows that from 1975 I i
af Régular Edu:atian

rapid expana;én in the
numper and d251gn ‘of pplications and institu-
tienal awards (Clair, Hagerty. & Merchant, 1979).

TABLE 1
Year # of Projects Supported Total Level of Funding
1975 -— 1,400,000
1976 60 3,230,000
1977 75 3,230,000
1978 52 3,420,000
1979 117 6,486,000
1980 141 ’T,ESQ,DQD
19 6,187,000

81 ) 132

Currently, about 260 colleges and universities have been
Dean [ L:ant re ients for time periods ranging from one to
2 number does not acecount for the additional 56
ﬁst;tut;ans of h;ghar education that have benefited .indirectly
technical assistance activities or materials pravided by
ral national or regional networks, notably the National Sup-
port Systems Project (NSSP) scated at the University of Min
sota, and the American Asso tion of Colleges for Teacher Educa
tion (AACTE), located in Washington, D.C.

From the inception of the Dean's Grant program, both federal
administrators and faculty members in participating institutions
have receognized the need for substantive program and network sup-
ports to assist iy lual grantees in project implementation.

1§ a major technical assistance and
support network evolved from the dual conditions that

individual projects were developmental in nature
and that, as a conseguence, these "high risgk" ef-
forts focusing upon longitudinal faculty and cur-
rigular change would require a substantial system
for the design and provision of supportive materi-
als and technical agsistanae services; and

The two major networks (NSEP and AACTE) supported by the
Division of Persannai Pfggaratigﬁ duf;ng the tenure of the Dean's
1 i ested service
;stérgd hy prev1aus suppcﬁt p:ajg:,s in federal.
programs, such as Teacher Corps and Education Professional De-
valameﬁt Act (EPDA) programing. They included the managément
of the fulla';ng,

(draw1n§ upon the
and farmer Dean's

; Gtant rEEiPLEﬁtS).i
Material ﬁEVElDPmént ‘and EEfiﬁEment a:t1v1t‘.7 {in

which pgaauets focusing upon effective strategies
for faculty and -program change are promoted).




20

. Material/information dissemination activities
(insuring the timely distribution and exchange
Gf fgeaarch £ nd;nqs. tralnlng SEfétEglES and

- Canven;nq activities (prév;d;ng appa:tunltles,
ba;ed upon natieonal, regional or tapleal in=
s, for professionals he
ed preparation of
to discuss common Colcerns
future instructional designs and pfaétiégsl,

1983 The multiple support activities administerad by NS5P (1975=
1982) and AACTE (1978-1981) were and continue to be valued by
schaals, Ealléges, and aepartments Qf du:at far th§1r appra= -

needs, Twa part;cularly natawarthy suppart st=r ateglés ema atlng
from these national projects were tha E;tabl;shment of al
1lalsgns by the NSSP and the us tats a5 ==

Under the NSSP project design, Dean's Grant Projects were
formally organized into eight geographiec regions. Each region was
assigned a lead professional or ison to act as principal co-
rdinator, act in an advisory capacity to the larger NSSP na-
nal network, and, wheéen reque;téi to prmvlaé direct anﬂ tlmely
assistance to individual Dean's Grant Projects and prosp i
applicants. Annual regional meetlngs were Egnvanea at the dls—
cretion of the liaisons and were organized

- to act as a vehiele for sharing information:
= to enable individual attention to projects:

- to ensourage regional assistance to problem
ying; and
to share ideas and materials, as may be avail-
able.

The central staff of the NSSF provided.a myriad of suppor-
tive sarvices. ~ Actis ias ;n:luﬁed national training conferences,
smaller topical conferences 'ﬁ across the natlan), the er=

ganlzatlan of site visits, as
materials among the projects ~ and the a;tablishmant of a publlca—

tion and disseminatien system.

The AACTE Praject’aﬂ the Edusatiﬁn of the Handicapped crea-
tively used the agency's arganizatiﬂﬁal structure of state asszo-
ciations to ac:mmpl;sh the major objectives of

1n£ﬂrmat;an félatlng to thg Dean 5

Gfant pra

encouraging responses by its membEES"p

Ef 1nat1tut1ans in the Dean's Grant Eanﬁépt.

Frequent collaborations with NSSP and individual Dean's
Grant Projects enabled AACTE to sponsor a variety of national,
regional, and state conferences on critical issues in the spe-
cialized preparatory training of regular educators.

Current Programing and Future Direections
THE Dean s Grant program has been successful to thgbﬁggree that
it has accomplishad bath the explicit and implied following ob-
jectives: : -

a

ERIC
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. Establishing the education of exceptional students
as an-area af cfiti,,L attention for teacher edu-

- Promoting models fér cu ment/moderni-
zation in teache duca , primarily
focusing on special edu es.

:Egﬂlaf and
‘services to
students

- Advocating the shared re
special education for tf
a substantial proportio
(Sontag, 19B2}.

The realization of.these DbjEEEiVES largely has been
moted through the use, by Dean's Grant program partic
twWwo major approaches to the reconceptualization of tra
teacher-education Eurrlﬁula. These general appféachés are ag
follows: - - ol

content relating ta thg education of haﬂé;>-
youth IRES -

ns with Eean s Gfant Projects dedicated
and complex strategies for changs ahava
ta add a ﬁéurse on hanﬂ;cappeﬁ studen

The majafity of
themselves to fuﬁd
the level reguired mé
for all teacher train
formation and experier
pupils were included with,n thé Eraméwark’ cf existiﬁg ‘courses.
In this aaprgath

§ ggaatg zu:r;;ulum wWas revi éwsﬂ [={=3 aséértaln the cgurses and
field experiences in which those competeicies cbuld be imparted.

Modular instruction emerged tutions as a form
for infusing pertinent content inte Exlgtl.g courses, The in-
structional meodules frequently incorporated both commercially

prepared and internally developed materials. These instructional
resocurées have the advahtage Qf bé;ﬁg Eaéllﬂ ;ﬁtE fatéd 1nta é*
isting prepa = gz
ty in the instructional format in that theg Gauld be useé as rg—
sources by faculty
the training sequenc )

The infusion of information thraughcu the eurri
some disadvantages, however. For example, it is more
to document that ‘graduat have acguired instructional conte t
when it is not neatly packaged in a single course. Also, thare
iz danger that &rt sampaﬁEﬁts are widely dispersed in the cur-
riculum of complex programs, the commitment of instruct to
some components will 4i lnlsh or be superseded, thus destroying
EEE aystématiﬁ appfﬁ to the :Qntant. An Essent;al element to

ly. 'is the as ;gnﬂent of pfgfgsslanal respansib;lity for the co-
ordination and suppgrt of the pragram. .

ldent;fgéﬂ in A Camman Eaay af Pract cg fa; T“achg;g,jﬁgynalﬂ

et al., 1980). -

the 10 clusters is presented by K. C.

“public Law 24=142 as an Organizing
~ation Curricula,” in this volume.

]

Lg lﬂ & M. C. Réynalds
Pringiple for Teacher-

ambers or incorporated in whole or part into -

re;atlng to the educat;gp of hand;&apgad
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A conscquonc
with a EDﬁpE;hgn:LVLly ruv;agd gurflculum.
- -bers (and, subseguently,
. special and-regular ed
ous Basic que
discussion and resolutio s
gspace” provided for teacher education
for teacher educatior the renegotiation of ar:angementa for
teacher education with faculty members Er’m the liberal arts and
the professional diseiplines such as ine and law; and the
new roles of speci ts and tcachers in relation to parents and

— the community.
Regardlesz of the approach to faculty development and the
curricular change deemed to be best suited to a partie i

stitution's needs, it is evident that the Dean's
ive 'influence on the educational co

P:a;eets prgdu: appraxiﬁatély 38% af the na
yearly output of new teachers (NS5F, 1980).

Of those institutions that have completed
the th;rd p:agrammat;c year L 5

b
"
]
I

i
o
"
*
L]
A
1]
]
E]
T
=
1]
it
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3

e

repaftéﬂ eam;létian
111 ab;e:t;ve;.

o
"

W0 0
S ed

U‘m w oxt

R - Increasing numbers of consortium affanqemEﬁEE have
bzen szupported to insure an expanding influence
upon smaller universities and colleges, particu-

larly institutions serving rural populations (SEP,
19817.
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ffe by teachEEaprépa::,;an prﬁgréms. For °
instance, 4 recently funded AACTE project is de=-
signed to provide technical assistance t» teacher-
education programs in meeting the standards of
special education adopted by NCATE (National Coun-
‘gil for Accreditation of Teacher Education) (AACTE,

71981y .
- In an initial survey of recent Dean's Grant Projects
by the Teaching Ressarch staff (1982), the EQilawiﬁg

ngs were documented:

—""First ~year pf@jects seem to be of to a

er prjEEtE,'
=."The amount of [technics
tance available. through
onsiderably more abundant now than it

.- wak for the early projects."”

- "Making curriculum changes and incorporating
them into the degree program was the most
successful and dlasting part of the former
prajeats,

ERIC
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P

lowever, t.-—wo elements thate Critit‘;‘él to tE=he reconceptuali-
Zatin of teachemer-education prgnns appear to renﬁuirﬁé further at-
tentin; they a=re, particulariy the ref;nement oF=F practicum ex-
Permee and th=——e collectieon of aificie program gradu=

a_
8ty It is somsmewhat disguieriyts no ‘e the fﬁlmawlﬂg

-7 Few of the former Deansfrant Projects ir=m a
national _ survey (Teachipyfsearch, 1982) r—-eported
the uze of practicum anditudent teachlng ey ith

haﬂd;cap¢§éd studénts tncnmplement :ev;.se course=
nal re-
's Grant fEEEplEntE

= revisiens in pracn:\,u‘n exper;erlceg It is
imperati— ve that ;nst;tgtions receiving Dear—m's Grants

inerease - efforts to re i 1
vant pra-_ctica experiencas,

+ A subst. _antial number . ipojects (even ti
ported f="or 4-6 yeara) dilnot address the 2 us
lated o0 = success of gralntes. This faiE®™ ure i
particul . arly prahlémat;ehecausé the ultim==te ob-

jective = <f the major Dea':s Grant component——s= (fac-
——ulty-devs=—elopment-and-carin ,ef;nementp - isthe.. .
positive sffect of progming ug 3
and skil_ _1s of graduates, It is encouragines to
note, ho—w—wev:r, that sewvel individual proc——grams are
in the pz-xowuass of develgly ;nstfuments ar=—=d 1=
lecting = lengitudinal dapm the i of
programs - ¢ =hing i

~ Recent dis ussions on the sope and natufE ofE== future Dean's
Grat programin=—g have centered gisolating contiremuing areas of
Negl, Some refsswocusing or redefpition of the trad=itiocnal Dean's
Grat concept m=-ay be necesgsary, feluding the pos s==ibility of de
Velphg a- rev:::t:al;zéa maste g r teacher syst——em and expand-
lﬁqpractx:al 3 = =rlences with excepti = onal learners

dury the pre-= service traLnlﬁg giquence. Additic=—nally, it is

€lerthat furt=her investment inprogram developme==nt is warranted
ife s areas of doctoral trainiy (leadership pers=s=onnel) and pro-
dfaly in histessorically blaek iptitutions, small colleges and

~Ueipsities se=—=-ving rural and uhn populations (= Sontag, 1382).

Thelitial vi a revitalizdfegular Educaticmon-Preservice
Propn would esmicourage the desipof projects thams=st include kke
foliping featu——res:

A truly meuinigue program dsign that lnaarpgr—ates

inpovati=—re models/activities which are rela=wted .

to effecE=tive teacher trahlng, research, aremd S A
local ge—xvice delivery. fils may-be accomp==lished .
through =% he development ¢ consortium model _= for

the trai==ning of deans (otheir designees) in co=
ordinatice=on with loeal =cwl officials. Thesmais
training would provide thpersons who are Iespgné, .

sible fo= policy 4 velt;pneng and implementz-sxtion in
cnlleggs_, u ;vers;t;és. and lat:al %t:hat‘::l az_str;t:tg
w;th the

ser\u_te e=lel ry actn’ltiu related tr:: tha - aduga—
vL’-an of EZiandicapped studms,
. h.detailes =d_planning cofpme
 tensive =Taculty and LE
 pesal suE=smission. ’ )
\Collabor==tive SEA/LEA adwacy activities. )
A deline==ation of the extgt to which grcsg:a:_!-_m ob- - .
: jec{iives w;ll 1hfl\;3m:é the part:u;;pa m; i= nisti= .
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E E sive svaluation de-
L.ch will assess project influence upon the
functions of program graduates and handicapped stu-—
dents.

The Dean's Grant program continues to provide teacher-educa-
tion personnel with the DPEDfEunlty ta ;eaa ess and renagct;ate
the professional relations = he i 3
tional services to all children. At t;mes,'the process of p o=
fessional examination, refl&gt;gn, and change appears exceed;nqu
slow and cumbersome. Over the seven-year ! tory of Regular
cation = Preservice programing, -teacher educators have become
increasingly eognizant of the complexities of the institutional
change process. The tearing down and building up process pro-
ceeds ultaneously, and generally at a far slower pace than
enthusjiasts are willing to admit (Penner & G;lmcre, 1977). How
ever, numerous. Dean's Ggant@rE§ipignts;havezaéﬁ ped-—-and-docu=
mented innovative strate egies to enhance and increase the likeli-
hood of the timely progression of critical events, for éxampie,
faculty development, program analysis, and curriculum IEVIELDﬁ.
Successful grantees have generally learned - in an insti

sense - how to overcome negative influences,. such as staf,
sistance, administrative inflexibility, and programmatic
trenchment.

colleges and departments of edu-
prcaéhés f@r the prepafation of

w;sdam and éxpe:;enca of the
stitutions. Given the econer social,
ties of the 1980s, the keystone of future initiatives to
programs in teacher education and related disciplines (e.g.
ucational psycholegy), will reguire a substantial level of i
and interinstitutional collaboration. Attempts by former ar
current grantees to document the critiecal dimensions of the
change process -~ the motivation for the development of this vol-
ume = should serve as a crucial foundation for succeeding endeav=
ors to reconceptualize the scope and content of teacher training.
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Dean’s Grant Projecis: Fméress and Prospects

Maynard C. Renolds

University of Minnesota

ABSTRACT: A 37-item gquestionnaire was distri

buted to DGP directors, coordinators, and
cher educators, who participite in the opers-
tions of Dean's Grant Projects, at the a=nnual
meeting of DGPs held in Apil 1982. Aleout 65%
of the confereey sponded to the gueztionnaire
by choosing responses on i S-point Likexrt ssale
ranging from Strongly Agree to Strongly Disa-
gree. The subjects coverel by the que=tion-
naire were as follows: The Inpact of Public

: Law 94-142 on Teacher Education; The Pragress
of Dean's Grant P ects; lhanges in the Schools:
Imprlications for Dean's Grit Projects: New Ap-
proaches in Future DGPs: The Need for Quality

* in Teacher Education; and luporary Support

Systems: Needs of the DGR, )

e impact of Public Lw 94-142 on pre-service tea-
cher edwcation Have Dean's Grant Projects (DGP=3} played a sig-—
——hificant role implementing the priciples of Public Law 94= :
1427 should +he projects be continwed? If so, s=hou'd new ap-
proaches be explored? What new strategies, in adcdlition to or
instead of DGPs, might be used to bring teacher pxeparation into
accord vwith current policies for theeducation of handicapped
students? o ’

WHAT has beenn th

Ansvers to such questions are imortant to many people: to.
educators who seek seriously teo make teacher-preparation programs
re adiptive o the needs of handicyped pupils, +to federal of-

ls vhe administer the Dean's Grant program, +o members of
.Congress, vhe must consider educationbudgets and priorities in,
the context ©f overall needs, and to advocates of handicapped
children vho must be informed to function in the children's best
interests. - : : . ’

. Dr. Reyneilds is "a Professor of jpcial Education in the De=
partment of~-Educational Psychology. Iewas the Director of the
" Jational $ipport Systems Project durly its existence, B
; Y T .

* .

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

" 27

DGF pa:t;c;pants in address;ng

1 n of teacher education =nd spe-=
;c quaatlans on the pragress and pr aspects of DGPS. Five

; E orted i =an's Grant Projects A Des=
> Analysis and Evaluatlﬂﬂ (ﬁSSF 1980) on a suzvay in

DGPs. The report summarized the findings as follows:

DGFs have been a success in the first five
years af the program. Strang maﬁels far teacher

impll:atians of .the new pgl;
plored and a new literature
and cooperative linkages have been established
among institutions and prafesslanal organizations
to. help to ‘disseminate new insights and products.
In sum, the DGPs and the institutions in which

they operate represent a.significant and grcw;ﬁg

resource for the further work to be. dnne in im-
plementlng PuhllE Law 94~ 142 I

1mpartant ,,w perspeet;ves on and én =
source of energies for teacher Eéucatlan in gen-
(NSEP. IQBE. p. v;)

e EEmplELEd by 139 peaple,
ipants. All re-:pondents were as

education; about half were deansz of eduecation
,dEf were mostly members of education faculties and

:s on tha themés Ef
ed -to :amplete the

Qf “the mget;ngs by - zhgas;ng :Espﬁngés on

from Strongly Agrees (SA), through Agree |(
-gree (D}, te Strongly Disagree (5D). Comment

ses and v;ews were alsoe solicited. i

The purpose of the survey was te ascertain the thinking a=

~-mgng DGP directors and active participants for .the future direc-

tions of teacher education-and the functions of DGPs. Responzes-
are organized according to the following six major topics and

six corresponding tables. ’ _ -

. The Impact of Public Law 94- 142 on - Teacher Table 1
BEducation B - =

The Progress of Dean's Grant Projects Table 2

Changes in the Schools: Implications for * Table 3
Dean's Grant Projects .

New Approaches in Future DGPs Table 4

) The Need for Quality in Teacher Eﬁucatlan Table 5

S Temporary Support Systems: Needs of the DGPs_  Table 6.

B identifying items of the guestionnaire, a numbe¥ refers to the -
table and a letter to the item within each table. : For example, -
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Item la refers to the first item in Table 1.t When they add
anses,; the anenymous observations and

depth to the tabulated r
comments of deani and pr ¢t coordinators are quoted.

The Impact of Public Law 94-142 on Teacher Education
(Tahle 1)
had an iﬁéé%tant but lé;s than fevclut;anary 11fluen§é upﬂn pr—
service teacher education programs. .
o "Public Law 94-142 caused a bureaucratic but
not a substantive revolution.®

o

The law "did not set off any fireworks" in

teacher education "but slowly, carefully and
deliberately we e started, and will con-
tinue to change attitudes of teacher edugca~

tors. "
In Table 1, item la Ehaws that 75% of the respondents agree (26%,
strongly) iples of Public Law 94-142 are well es-
tablished and will continue to guide future developments in the

schools and in teacher preparation. In item lb, a smaller but
5till major proportion (65%) of the respondents affirm the im-
portance and revolutionary nature of the law's principles. How-
ever, it is interesting to note that although the same perfentage
of respondents (l4%) expressed uncertainty with each guestion,

almost twice as many indicated dlsagréemaﬁt with item 1b.

Given the extent of the acceptance of the principles in Pub-
112 Law 54 142 (ltém la). do we see a claser wgrklng :Elat;an ba=

- 44% of thé respandents agree (see item 1e) that the
1 n of relations between the . :EWO areas has been suc-
= L The proportion af =
that of the "Disagrees,® v

gfams? Dnl

eel that the "concepts
42] are not widely inter-
cher educators and that a
or the law to be repealed.”

faculties as till “tea=
rather than about its im-

[l

24
nalized" yet by t
few are "waiting

mm

More than cnz respondent noted,

If there is a "federal retreat from the con-
cepts of Publie Law 94-142, we will see the

erosion of present trends toward the lmPIEe
mentation of the law.

o

(%]

"In the absence of national leadership...the
more usual concepts of EffiEiEﬁEYEéééﬁémYs

and the 'route of.least resistance' will over-
-take" present efforts to 1m§léméﬂt the law.

Thg Qrder in which items are pfezenté in the tables and in d;s-
cussions is only approximately the sar as in the original ques—
tionnaire. The percentages for each item do not add up to 100
because not all respondents answered all guestlan Readers who

.wish to have a copy Qf thé que rite to the au-
guous result= °.

thor (Reynolds).
ed in unusable respanses and are omitted in.this report.
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to Items on The Impact
94-142 on Teacher Education

Responses
f Public Law

—
i1

The major principles expressed
in P.L. 94-142 (such as the
right of all children to free
-and appropriate education, due
process, least restrictive
placement, etc.) are well-es-
tablished and will continue to
serve as important guides to

O
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——fFuture—developmants—in-the- o . . E— P
schools and in teacher prepara-
tion.

)
™

49 14
The implications of the princi-

ples inherent in P.L. 94-142 are

very important and are causing

revm]ut1gnary channés 1n the

1b.

19 45 16 1

tion.
The renegnt1at1nn of relation- )
ships between regu]ar and
"special” education in teacher
preparation programs has been
successful and is 1ikely to

€0l nue into the future.

1P
WG
[~

Td. Theé mission of the DGP§s js -~~~

.. “largely accomplished. Federal
financial supports are little
needed for more than abowil three
to five years into the future.

n 13

staff members
continued for

t was thgught
er education]
¥ seven years,

we had not begun.® ] . .

]

i
che
o

noted the impo
chil
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———tinue-pPGPsfor—a-—substantial period to realize the necessar

o "Parents won't permit a rev
provision of Publie Law 94-
n

o Progress is "likely to continue aﬁly if

pressures continue from parents and f;éld

personnel.”
In sum, the response of teacher educators
tc PFublic Las , ] intial but less than spectacular.
The necessary ir ncvatlan are coming into existence slowly, as
part of a deliberate process. .
o "After the critical uproar of the regular

teachers, the changes are coming about grad-
ually, st tly, and quietly.”

Few respondents were sanguine about the future, should federal
léadéréh;p be seen as eroding. Without strong pressuras for re-
visions in teacher-preparation programs. the future does n lock
promising. Most respondents feel tha' it is important to con-

changes in teacher education.

The Progress of Dean's Grant rejects (Table 2)

o

IN one chapter of the 1980 NSS5P summative report, Gazv (1
discussed her investigation of all DGPFs operating during the
1979-80 academic year. One source of her data was self=rati
of project staff members. These data showed that by the
or fifth year of operations, 72% of the institutions in wt
DGPs were located had made extensive or complete revisions in
their teacher-preparation curricula. Seven out of eight respon-
dents, Gazvoda reported, rated the members of their teacher-ad-
ucation faculties az knowledgeable about Public Law 94-142 and

" in more than half the institutieons major program changes were re-—

parted as accomplished by the third year. However, revisions in
practicums were reported still to be problems: less than half

(42%) the respondents reported extensive alterations in practi-

cums, even-.in- khe faurth and fifth years-of- Qpéfat;@n_ S S

af respondents commented that DGPs
time"” and that often a "foundation
in early years and the ;mpartant
prcgress ogcenrs later. B <
Several rEEandénES obzerved that the new NEATEE
relating to h 'alcappeé Ehllﬂrén was beglnnlﬁg ta have

and that the

t;v;ty as’ st ;:tly a “speclal ;nt est" effa:t,
agtred;tat%bﬁ devélapment as a definite pas;tlve Step.

called speclal EduEatLEﬁ -an
editation work of 1982 and latEf.
E
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Table 2
Responses to Items on The Progress

of Dean's Grant Projects

In generaT the Dean's Grant . SA A | u D 50

[\
I

in ach1ev1ng th51r objectives. 23 53 21 1 1]

2b. The new NCATE standaﬁd on
special education is but another
example of the work of a narrow-
1y framed spEC1a1 1nterest
—groupr———— - - 5} }——==38 .- 18

-

2c. General structures for leader- ;
. ship and quality monitoring in ’ ;
teacher education .(such as AACTE, .
HCATE, State Certification OFfi- "
cers. etc.) are incapable of !
strong, progressive leadership of
the kinds needed te 1mp1emert )
P.L. 94-142. 12 33 16 29 8

[¥]
=3

Spéciai education in general and

the Dean's Grant Projects, in

particular, have "bitten off more .
than thex can chew" and are pro- i
ceading in unrealistic fashion to

try to change all of teacher edu- ] ;
cation, _ ) - 4 3 5 53 129

2e., The Dean's Grant Projects have
servéd to dEmanstratE that dEaﬂS

leadership in atcﬂmp115h1'
portant changes in professional

programs and that more of the re-

sources for training which are

directed to colleges of education

in the future should be sent

through central college officers

rather than to narrowly framed . -

components of a college.. 34 35 13 10 4

e k;nds needed to 1mplement Public Law 94—
w;éh the statémént and 16% were u ﬁe ed. The EDmment

o “Regular education faéulty have . bghght inte
ma1nstream1n§ thraugh Eh,lf professional sub-
atidn organizations...."
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Thus, awarensss’ a the changes that were taking place in els
5

32

Despite the indications that DGPs 1ead to general revislons
of teacher preparation programs, occasional EflthE have charaec
terized the projects as overly ambitious and unfeallstlc. of try-
ing to reform teacher sducation too b:aadly- This view is not
shared by most directors and staff members of DGPs (see item 2d).
More than 70% of the respondents rejected the idea that their
prdjects had been too expensive. One commentater asserted,

o Even in national perspective "dean's grants
have been the catalyst for much of the posi-
tive movement in teacher education in the...
last 5 to 6 years."

sen the centralit 'y of
‘the projects. A
with item 2e. The
e of the Dean's Grant
consi dEfaEi@ﬁ shgﬁlﬁ

The comments on this item suggest as ecan be expe gééd, thatg

[=) Leadetsh;p by deans is still sp@tty and
unless they are “committed and skillful”
as instructional 12333:5 they may "impede
progress.”
In sum, involved pers annel’raté
ving faculty awareness anﬁ cu

Ew praje:t partlc;-
ent” of making deans
ved to be suc-

1ie
de

flé:t a deﬂizatea and hégéful sg
nts would have it otherwise. The
ucation the central figures in D
: when the deans make a strong
s' goals, the pra;e&ts themse v
fu

/

o "Colleges of educat

respond to change, rather
than ED create it." :

e
tary and secandagy public schools often has beén the f,rst
in revising tEaGth—EﬂBCathﬁ prcgrams,
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Table 3

Responses to Items on Changes in thSchools:

Implications for Dean's Grant Prjects

. The s—=ocial structures of school programs ar

becom 1ig more complex as a result of the in
plemer==3tation in our society of mainstreamin,
desegr—egation and right .to education pringi-
ples.

Teache==rs should be expected to teach specifi-
cally for cooperative behaviors in diverse

-~ groups.= -as- well-as- for competitive-and ind4vi-— - -

ualiste=1¢ behaviors.

If thee—=ve is less money for education in tht

next Eecade, this means not only retrenchment,
but al  so major restructuring of education--

especi  ally so in the case of expensive "spe

cial" . programs. )

. Presen. =t systems for categorizing mildly hand-

capped® children (e.g., using labels such as
educab- =Tle mentally retardeu, learning disabled,
and ere=sotionally disturbed) are outdated and
inappr=opriate and should be disbandad.

. It wour -—‘id be desirable for IHEs to undertake

sti11 = broader forms of renegotiation and %o
try t6- - bring together the now disparate &7
ments in teacher préparation relating to bi-
lingua™ 1 education, ESL, multicultural educs
tion., ==smnigrant education, remedial teaching,
educat - fon for the poor and disadvantaQeds
ete., =.as well as the elements of “special™
and “ressegular® education. :

+ categorical preparation OF
specia™™ 1 education teachers for the "mildly
handic=.apped" should be disbanded in fayor
of nonwesscategorical or Bther non-labeling
approdsmaches.

We may expect that many more programs of
Ear’ly ===ducation, including components relat-
ing to0 early identification and treatment of ...
except——ionalities, will be developed in cur
nation -

It seec=ns likely that 1;hE ‘Fundmg of special
educat—ion programs on the "input side" (det:
ting mcore money just for {dentifying handi-
capped children) may be on the way out and
that me=ore emphasis will be given to "out-.
comes c=lata as justification for funding.

26

46

ag

Pe=—centages

u

i= 5

e s

Az b

31 )

D
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DGE statf meders =m to hold wide agreessment that public
Law 94-142 mapdanore inclusive arrangement==s for handicappect
students in the pistream environments and, t=—hus, that thedi—

versity of puplldiwracteristics in regular ¢l =z assroems hasbeen
and will cgntifuelt be greatly increased. Nos=Ste in item lath=t
some 74% of th2 mpondents agree (26%, strong=ly) that thesocial
structures of Maiktream —lassrooms indeed aAres= beocoming more coomm-~
plex.

It follows, thn, that teachers should bhee== prepared todeal

.with lnt‘:réaélﬂglycamplex social structures. One form of such
management is to luce cooperative and mutual - 1y supportive be—
havior among stuiits in mainstream classrooms= Fortunately,

much of the tethwlgy for carrying out classr— M cooperation is

well developed ani considerable literature available, Rele-—

vant materials hatbeen distributed by the NS =5P (see Johmon =

Johnson, 1981)-. Iten 3b =hows that B7% of DGF= staff members a—

_gree that teachepshould he gxpected to_be cossmmpetent i mMnaging.. ...
classrooms “ith dverse groups of students in - order to ephince

cooperative behayie,

b

Respondents i the present survey also sé-=e the mainstream
movement as helplyto break down the rigid s paration of nrrow,
categorical prOgnis, Forxr example, it appea = that the needs oFf

. so=galled “éﬂuﬂéhlc retarded,” "learning disab =led,”™ and "emtion-—

ally disturped” clldren <an be accommodated b-=y a generie form - o
of special edufatin for the mildly handicappés=d. Reductiomn i
education budg@tsapport this kind of program = integrationbe-

cause the mainfemite of many separate programzms, each with its

special entitlémat procedures, is patently in- fficient. Ih re—
sponse to item 3¢t of respﬁmdents expressed the helief that

we face not only nirenchment but restructurins==zg as well in'"spe—

cial" schoGl pfogins. Retrenchment can be a positive foroe i€

it leads. to the gitematizing of individualizee—d instruecktion,

Funding cuthiks sometimes have an opposi~_te sffect, of
course, that is, iy may <ause even more rigia-dity and sepira-
tion of progranfg if everyone seeks shelter in = safe, traditional
enclaves. But itwed not be that way.

Many obSefvas pointed ocut that restructu=z I;ng that moves &2 —
way from narrow categarizatmn of children see=-med "inevitable"
and "already undeiy." ©One observer noted tha.at the broad, uni—
fying changes @warting in, especially, prodrasmms for mildly an&
moderately handicgped students, should be indeependent of finarz—
cjial arrangements it is just that the present combination of
rﬁalnstreamlﬁg éx;d [iscal constraints has create..ed stronger pres—

Ehauld ;m:lude t:hebnng;ng tage her af rﬂany "if,peclal pragramr—‘

not only for studints who are handicapped but ==alsc for thos who
are bilingual, multicultural, mlgrant aﬁﬁ ﬂisg—sédvaﬂtaﬁre-é, At
least twaeth;rdg (m) of th -

is desirable formr teacher eduwa- R
tors to urndertdkeibroad renegotiation of pro ramg in these =
many special areasnot :)nly te respi:nﬂ £t des rable changes i o .
the schools but, i, in order to unify the t&==ask of the cnllegas-

& Sprfe ervers saw the bfeaklﬁg dowzwn of barriers

to item. 3e, 20% areed that it

amohgipcial "territories” in the colleges as ;
) difEjalt and, surely, a matter in which the col- /
“ ' legasite "not”well suited to lead the way."

It is widelyireed that this restructuricemg does not nes— "
sarz,ly mean a diplition in the needs and demar=eids for speciallsts )
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in the schools; it does mean that the specialists mostly should
be deployed in mainstream classrooms to carry out their work.
Item 3f indicates that 72% of the respondents favor noncategori-—
cal or cross-categorical programs of preparation for teachers of
mildly handicapped students. To be sure, some nay-sayers could
be heard: .
o If we do away with
and teachers we "wil
in time.

The move toward noncategorical or generic ’
specialists is "probably not feasible due to

the politics of our advocacy arganizat;éné\
and of teacher certification. k

Q

These abservaﬁ;aﬁs

\r‘

=====tingentupor Td

educzation pragrams
hana;capa. Indesd, resp@ndents fare ea éxpanalﬁg
: ams of ea:ly education feor "special” children,

£s relating to the early identification ané
>tionalities (see item 3g) . \
o Qné fgsp@ ndent noted, however, that "our culturs \
is only now showing llmlEEd willingness to in= N
vest in preventive work. e .
& Another erved that the widespread development. i
of early educatien pragrams “"must awalt a shift 5
in our social and o

sa cial and economic priorities. s

15, the prevailing opinion seems to be that \\

nome éxpanslan in demands for early edueatlgﬁ perﬁcnnel zan be

:hlldr In any Ease.
the preparation of e =g
equip thEm to serve handicapped and "high risk” children in their
zlazzes

A last 1mpurtant area in whiech change is expected to make
itself felt in the schools is that of accountability. It has
been noted frequently in the past that funds for special Edu:é*
on the "input” side; that -
zpacial educatars have been given money simply for identifying
exceptional children and placing them in special pEOgl . : The
results of the process were little observed and had no effact on
"the funding. According to the 69% of the respﬂnd.nts whoe agreei
with item 3h, this pattern of funding will chan and increasing
empl s will be placed on "outcomes" or evaluatien data. 1In
part,—this conelusion is unavoidable, given the concentration on
planning and evaluatlng programs for individual handicapped chil-—
dren, for example, in the preparation and review of IEPs (Individ--
ual Educa nal Pragrams) In the future, more attention ungues-—

tianably will be given to the plans for evaluation before funds - .-~

are allotted to propossd programs.

f In sum, DGP staff ‘members see a majar :hange a:aur:;ng ln
the schools in response to the "least regtr;_ is
prln:;pla expressed in Public Law 94-142. T
ports the inelu n of more diverse groups f
stream clas T The resulting increass ;n dlverslty requlrES'
that teache be prepared to manage the predictable complex so-
cial interacti In addition, generie rather than narrowly
categorical pragfam;ng to meet spec;al needs can be Eﬂtlﬂl?ﬂtear

£
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which suggests a genaric nk of gpe=secial education teacher pre-
paration to serve mildly handléalﬁgyﬂa-cﬂ gtudents. Some growth in
early childhood educationith eypEchasis on programs for handi-

capped or other "special'tildrem . is expected. Increased de-
mand for evaluation of gpeclal edyce=ation programs also can be
antlzlpéted.

New Approachésg hfitufg L
SUPPOSE you had the chanmdi stagt
Grant Project, would yowmted diz _
you do?
These guestions repatdly hgve—e been asked of DGPF staff mem-
s. Thoss items in thelll2 suyVve—ey that are relevant to such
uestlions are repofted Lithis segto—ien.

There is broad congéns thag T the problems of changing tea-

cher education in TCespon#l bpublie _c Law 94- 14 are fundamental

——rather-than-cesmatic o lhiteg- it:&d,?—th' : =. should .

concern all faculty membyas Sofig & 84% of the reapaﬁaents aﬁreed

that basic reconceptuslintlny aye = regquired in such areas as -
measurement of individoalmireSg = and the role of parents in

educational planning (5%31!:2“\ 4ay .

The basic nature of ltChahgéz==s is refleetea
sponse to gquestions on ti ingﬁlvémﬁxént af fo 5
Emb rs in curricular acthities. =& About Eﬂrﬁ'gt
espondents agreed that thpfin®ip-=

: 94—3142 were reason eneughb stilmyl=s _ate the rewarkiﬂg of the
foundations compongnts of tuther es=ducation (see item 4b), The
item that a;thvad the laigest prgPﬁ—ﬂrtlan of agreement (91%) a
mong respondents is 4g: U foupda
cate better among thepsels, aéfgi==s the;r own Spéﬂlaltleq, and
members in ol BroOge =sional areas. However, DGF
staff members, in Qgeneral #® nog v willing to allocate . more aca=
demic space or courfge crdls in pes=acher- 'eparatlr:n programs to
foundations. courses (see lm 4d), . Commo -
grams for teachers requiruly ope =
subjects and many DGP stallys s%el = to conside

= t. Some obseryeilgitgts-ed that-t
expanding foundations stufvdg Agte
. when they had a hetter wolgption o=
ke A few remarkithat if
"more relevant and vital'iey wouls

offerings.

At the time of the M repoyt, -, DGP staff members suggeczted
that future DGPs woulgd bewll~adyi=_sed to give early attention -
 to’ programs other than tekl prepPs=aration, for examgp school
administration. That redgmidatiom=n is iterated in the 1982 sur=
vey (see item 4e) . Ipded P9y oF & the 1982 respcﬁdgnts agfeed
) _attention should pe flen £0 £=
istration, counseling, ansisel-p=
prapartlan af respc:naem;sagrl?éd pha prog
oped in education te prepn all gfé—aﬂuate -udents=-our next gen-
eration of educational lalws~-tg H base their professional prac=
-tices on the social policurfeflegc®t—ted in Publiec Law 94-142.

Item 4f shows that 823 ol reSpdme-ndents agree that education
graduate programs belong® the DgP = &genda.

Considerable Euppébtippﬂaiéé in the survey results for ex= R
pamﬂ;ﬂg the targets of hiito relat_.te curricular reforms in -
cher-education progdrams wii0ze wf = health and related fle;ﬂ
More than 9 out of 10 (%} #% ige==m 4g) respondents agr
tea:her eihcatars Shaul:i courﬂinég,e = thg-;.r pragrams w;t thc:se in

W

in founda 1
fequ;fémént i
er time for s
~on the job,

spects of

& ware made -
about added

a
E
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la. Among the major problems of the SA A ] D 5D
future, as we consider the mission
of DGPs, is to reconceptualize our
approaches to such matters as
classification of children, meas-
urement of individual progress in
education, the role of the parent ,
in educatfonal planning. a4 T4 a 2 1

Mb. Foundations {of teacher educa-
I tion) faculty should consider the
principles expressed in P.L. 94-
142 as a major ch .
cause for the fignificant rework-

ing of their programs. 36 -38 12 11 B

i, It s important that more coor-
dination in the planning and se-
quencing of instruction be
achieved both within the "foun-
dat1oﬁs areas (as between spe-
1n measurement,

between Fuundat1gn= ‘and profes-
sional (“"methods") elements of
teacher preparation programs.

o
L]
[ed

ai 2 5

4d. More "space" in teacher prepara-
tion programs should be given to
Faunﬂat1oh areas.

7

de, Leaﬁers of future Dean's

ey

29 31

o]
—
]

to give early attention to fields
Tike cational administration,
\ seling and schoal Fsyihﬁiﬂgy,
+ rather than to concentrate spe-
cifizally on teacher preparation. 27 4z 11 16 3

4f. There is much need for develop-

ment of programs which will serve .
all graduate students in educa- \
tion - our next generation of

, 1,aders - to acqua1nt them with -
. 94-

=142, 46 43 5 4 1]

4g, Taacher educators are well-advised
- to seek common cause and/progra

‘matic collabaration across lines

of health, psychology, Epééth and

other related fields. /Dur gradu-

ates -in these several /fields should 5

not graduate as professional , . , .

strangers to one another. 65 27 - 5 1 1
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The JntéfeEt Df DGPE in the Easrd;nat,an has EEEH
st;mulated in part, by the work of the American Society of Al=
lied Health Prof ions (ASAHP). Under the leadership of Carolyn
Del Polito, a sp al project of the ASAHP has brought health and

education profes i
couraging courdinated responses to Public Law 94-142.

=
w

&en DGP staff members loock to the future they see
ac—

In sum,
the need for strong efforts to include all teacher-education £
ulty members in developmental and eurriculum change efforts, &
pecially in the very fundamental changes required to respond ful-
ly to Public Law 94=142 They also see the need for exte ng
curriculum revisien to ;n:Lude all graduate study areas in edu-
cation, but with special emphasis on school administration,
school psychology, and school counselin Cooperative Effarts
between education and health-related training are regarded’a

essential also.

%
‘Lﬂ [T

The Need for Qﬁality in Teacher Education (Table 5)

hin the DGPs on quEs—
cts should be p

A dzgree of tension has alwaye existed wi
tionz of how broadly and ambi
For example, almost all projec ind serious
space” problems, that is, 1 E ough time in thE typl:al
undergraduate programs to permlt Eurr;:u ar attention to be given
to all important topics. EEY &1 should we work
for an extended--possibly 5- yéaf——préparat;an par;gﬂ for tea- .
“2chers? This and similar gquestions are considered in this SEEtiGﬁ.

To start, DGP staff members agree that the "new federalism, "
which seeks to increase local ard decrease federdl responsibili=
ties for planning, makes it more ;mpartant than ever for deans

of education to take the leadership in planning and monitoring

programs When "ths Fedsaiééy less and provide fewer supports,
leadership inevitably devolves on the state and

Amang thE 1582 survey fESpGﬁdEﬁtS, 77% agreeé that ﬁhé nead

dress by Thomas Gilhool of the Public Interest Law Center of Phil-
adelphia. A prominent public advocacy attorney, Gilhool was the
counselor to the plaintiffs in the famous FARC case.? Saveral
items on the questionnaire related to Gilhool's remarks. :
asked whether it would be a qagﬂ idea for teacher

be challenged in courts on "state-o he=art” per-’
The item is meant to propose ﬁhg stimulaticn of higher
,allenge 1ﬁ mu:h Ehé

formance.
quallty 1n tea:har Educat;an thrcuqh legal

sa

on the dél;vary af Séfv' ces. In h; édﬂrESs Mf. hacl maéé ;t !
clear that such actions uld be seriously cons zred. The re-
sponses to item S5b indicate wide alsaqrﬁémént with the idea.

Only 17% "Strongly Agreed"” that such court tests would be wise. ;

o "It's the only way to get change.” )
o "If institutions are not pull d, kicking
and screaming into modern practice, changes !
will not oeccur.” H

£ Ret: -.=2d Children vs. The Common-
334 F 51 1257 (E.D.pa. 1971).
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Responses to ltems on The Need for

™
I

‘«,_If the present trends toward the SA A u D 5D
“new Federalism”" continues, re- .
sulting in more programmatic
leadership in education at state
and local levels, it becomes all
the more important that SCDEs
give leadership aleng the 1i
af DGPs.

Mot
e
ot
e
—
-
—t
—_

5b. It would be a good idea-to have

1nvn1v1ng Yitate of the art
hallenges to thE field of

_
]
—_
[
[
ok

25 L

1§za1 séhaals are caused
by court findings and judgments
to undertake “inservice training”
activities for their staff, it
would be a good and acceptable
idea to have IHEs enjoined in the
court orders. In this sense the
teacher preparation institutions
would make themselves co-respond- . A )
hools. . 22 3z 22 16 9

'
I3l

god idea and a
helpful step if some of the most
5

L4
T

It would be a go

successful Dean's Grant Projects

formed a special network to ad-
vance ideas for the future and.
to work aggressively on political
aspects of needed developments in
fields such as legislation, fund=
ing, and professional affairs.

47 8 5 1

Rl
o

5f.

1 [«
required for high quaT1ty teacher . o ~
education. 55 34 7 1 1

I
b
-
=
e
-
L%

ration. 49 32 8
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o Such an appreoach "may provide the crises
necesrary to encourage growth. We, like
all beings seem to follow the paths of
least resistance. If that path goes through
swamps, although we know that mountains exist
with grand vistas, we stay in the swamp. We
stay not because we like the dampness and the
mire, but because we find the place predic-=
table. To get us to we may need the
erisis of law suits.. :

At the same time, 15% of the respondents strongly disagreed
with item 5b. :

m ‘D’Iw‘

=caaperat' i, and lﬂtElllgEnEE will b
best weanpons.

Some respondents took a qual;f;éé or intermediate position.

© Teacher education needs “just Eﬁcugh court
cases to set some new guidelines.

o "We...do not seem to bhe evaluat;ng programs
ctively; so perhaps it is lﬁé?lﬁablé
that the courts will do it for us.’

14 the~issue of state-of-the-art guality in publie school
education come befcre the courts, it may be,adv;sahle for col-
leges of education te join with the sc
Thus college of education leadership wou
; t is our mission to participate in the prav15iﬂn of
ol programs through high-quality teacher prepa-
, the guality of the school operations "isz in
doubt and under challenge, we choose to make ourselves co-defen-
dants with the public schools.” Item 5¢ shows that respondents
were less than enthusiastic about this idea, nevertheless 54% ex-—
pressed one or the other aégree of agreement. One naysayer com-
mented,

Y pt agréemEﬂt on a larqe
number of iétate af the art' statements.”

Iﬂigﬁé case of DGP staff membEfs, hawever, tha ﬂrevall;ng view

ns to édapt a state-
inother respondent

the faliure of teacher-grgpatat;an
of-the-art standard as a major “cop
differed:

© "We would be naive to move precipitously on
this issue.” - -

It often has been.ohserved that broad-based organizations
tend to be conservative: to survive they must serve the needs of ~
the majority, which mzans not "rocking the boeat.” 1In such a eon=.-
text a helpful st may be to bring er a few leaders from
Very progr ive institutions to explore the issues and to lead
toward 'state-of-the-art' standards of performance and monitor-
ing. DGPs could prav;de such a struectur Interestingly, BS5%
of the respondents in the p it survey ag:eea that such a move
would be desirable (see item ! . Some informal :aal;tlans that
mlaht sérve as praﬁct pes al i

ﬂy Exist; far example, ame in-
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erhaps the deliberate organization of such cooperation weuld be
irable.

substantial amount of discussion has

ong DGP staff members abgut the problem
ame tErm ig, “11fe spa:e faf teacher PI
=1

acaaemi: time
@cated far the study of all the important profession-
On the other hand, teacher ecandidates also need

g programs in general Eduﬁatlﬂn, which puts the problem well
nd simple competition for and division of existing space.

X

1

mn

o

0

o

m\nupau

]

et

=

%tension of preparation programs beyond the useal four-year
aufeate level must be considered.

the academic sgace issué and, spet;flzally,
respondents thought the present time (1982)
for making additional space demands. Some B9% of thne respﬂnﬂent&
agreed that teacher educators should make their elaims now for
adequate life space to prepare high—-quality teachers. Commenta-
tors tenﬂﬂ rt this view strangly- "The need is eriti-
cal.' However, some suggested that "we missed that boat in the
eafly 1970s.* A number advised that, of course, in whatever
moves that are made "we must be sure that we're using well the
time wr already have." One cbserver reflected,

o "Going to a five-year program would take
tremendous courage unless done multilater-
ally within a given state."
nother item dealt generally with the "climate and timing*
broad major move toward gquality in teacher education.
re than four out of five respondents agreed that the "timing
right, {(1982)" for such a move (see ite:n ) Many comments
re offered. :
o The time "has been right for the last 15
years. " :

o "It has always been the right time.'

Less positive comments

Federalism
right time.”
o "We cannot be assured that the current cli-
mate will... support the diverse, alterna-
tive-oriented procedures necessary for in-
stitutional moves toward gquality.”

In sum, DGP staff members faveor strong moves for 1 1
teacher preparation at this time; such moves teo include
for » necessary academic space for quality programs,

efforts to specify state(s) of the art and to hold teac
kEEQfS assauntable ta su:h a level of aperat;@h. Thé W

a
o “T'wo or three
t

w;ll;ng to work aggresslvely for
reform and quality in teacher education is widely appraved.

]
1]
L
T

sorary Support Systems: Needs of the DGPs (Table 6)

se upport Systems roject (NSSP) has

operated out of the University of Minnesot temporary tech-

i ] rance system for Dean's Gr: jects. 'As part of
sistance, eight régional liaisons have served projects in

différent regions of the country. The NSSF program has ;ncluiad

ven years the National 5

R
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Table &

Responses to Items on Temporary Support Systems:

Needs of the DGPs -

8a. The dissemination of ideas in " SA A = ] b 50
special project areas Tike DGPs
requires temporary support sys-
tems, such as the N55P, rather
than to depend totally on regqu-
lar professional publications _ i
and dissemination systems. 43 43 9 3 b}

6b. Even if there is no funding for
. an N55P-type activity beyond the
current year, it would be a good
idea to maintain some kind of
voluntary, "Dutch Treat" national

or regional networks of the i
OGPs. 60 35 1 | a

national and regional conferences, site visits t
velopment of publications, dissemination of info
igus forms of technical assistanc NSSP also has helped to link
DGPs to other organizatiens, such as the Ameriean Association of
Colleges for Teacher Education, the American Society of Allied
Health Professions, and athe:s, The apérstlgne of the NSSP con=
clude on September 30, 1982,
Inasmuch as this termination was aﬁncun:gd by the NSSP staff leng
before .the 1982 national meeting, the data reported here are from
a relatively open situation.

projects, de-
ation, and var-

=]
]

m
5

Item 6a shows that alwost nine out of ten (863‘ DGP members
agree that some kind of temporary support system is essential to
. at least to 1d§,t1fy and disseminate ideas and materials
2R :cts. It should be noted that when DGPs
stafted up seven yeafs ago there were very few well- éavelaped or
ted ideas on needed faculty development and the kinds of cur=
lar changes that institutionalized the 1 sponse to Public
Law 94-142. A period of very frequent communications among pro-
jEEtS aﬁd a sear:h;ng out cf pram;s; g 1deas seemed Essential

Encaurage rapld Eraggass._

seem necessary to develop a |

o "Temporary systet
en of interest for purposes

i1}
strong concentrati
of rapid progress."”

t is doubtful that the major permanent professional organiza-’
ians can accamm@ﬂ -& the aggrés ;ve devglcpmgntal and publ1ea=

years. The Jﬁﬁgment af the Easpcnﬂents is Qverwﬁalm;ng that
even in 1982 there is a continuing need for a ‘temporary support
Eystem— .

48
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‘meetings called by some other agency or organization. The pos-

43
It is very uncertain that the Special Education Programs unit
of the U.S. Department of Education will wish or be able to sup-
port anything like the NSSP the near future Eaﬂalderlﬂg the
New Federalism policies in which loeal i
sized. OFf course, a form of self-help Suppﬁft; offers a possible
golution. “Locally funded DGP staff members could agree to meet
nationally or regionally; they could maintain a -communi
network to exchange ideas; or they could confer as an En:lava at

sibility of voli ntary organization is suggested in item 6b, and
95% of the respondents agreed (60% strongly) that the idea is a
good one. =

o "Networking--various forms of temporary system—-—

seems to be an extremely potent type of organ-
ization in the mi to late twentieth century."

Amid the expressions of general support for creating a net=
work "from the grass roots up, " ohservations like the following

- also were made:

Summary

T
:ipaﬁ;ﬁg in the wark of Dean'e G:ant Pragé:tc at d;fférent :al=
leges and universities ecan be summarized as follows: -

In general, the response by the teacher-education cummuni ty
te the principles of education and legal imperatives axempllf'éﬂ
by Public Law 94 142 has been eguivocal. Many members of that
community are unsald“ on the pr1n21§laa. NEVEftﬁéléﬂs, pragté s
in the adoption of the principles is believed to be occurr
if slowly, in. many plaEE The adapﬁ;cn tEﬁﬂs to be graﬂual, to
be eccurring within the Egnﬁéxt of evolutionary change processes
Clearly, the rate ©f change is not revolutionary. The new NC,
standard relatirg to handicapped children, the g
of the American Association of
and the gpecific efforts of na ional subje:t spezlalty graups
support the adoption of the pflntlples.

In institutionz in which Dean's Grant Frojects are loecated,
clearly the rate of progress, usually is hettér than elsewhere,
but sven at thase SLEES = i stir faculty devel
opment and to -secure signifiecant EBEEQEE in teacher-preparation
curriculums. A period of four to six years seems to bé'ﬂecésséfy
for most DGPs to make substantial progress. There is virtually
unanimous agreement that if federal initiatives and support for
the desired progress will be slowed. . Fertunately, a
tal work has been accomplished, as repre-
= -ial literature assembled by the NSSP and
many project Etaffs. &

Current DGP staff members bEllEVE that future Dean's Grant
Projects should give early attention to preparation programs for
schaal administrators, school psychologists, school counselors,

nd graduate students in education {our future teacher educators
and leaders) as well as for teachers. Aﬂiiﬁlﬂﬂallj, they concur
that deans of education ‘should seek closer programmatic ties with
their :aantérparts in the health-related prgféSS;@ns.
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operations including both regular and s
1

cial education and all
faculty members. Cgrtainly ﬁé; the s ]

=]
g those regquiring
hE faundatlﬂng

insights,
soems to be needed
aration that is based on th? h;qh aspifat;ané ExPEESEEd in Publie
Law 94-142: right to apprppriate education, in the least re=
strictive environment, proceeding by explicit individualized
plans whieh students and parents have helped to shape, and with-
de processes that rgrpE:t duE p:é:ess pr;nzlples. Dean's
] = feady to

:;ples, but Still we ﬂéeﬁ some method. Df :anvenlng and Eﬁarﬂ;nat-
ing efforts at the national level if progress is to be strong.

Gazvoda, M. W. nd outcomes. In The dean's
grant projects: i 5is and evaluation. Min-
neapolis: Unlvefslty of Mlnnééb Col j& of Education, Na-
tional Support ‘stems Project, P -28.

Natlanal Euypurt Systems
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Reconceptualizing and Restruf:turiﬁg an

Undergraduate Teacher-Education Progra

Robert L. Saunders & Barbara G. Burch

Memphis State Uﬁi?ersity

AESTRACT. With the support of a Dean’
from 1978-1981, t ~ollege

restrlgtlve leafn;ng env
students.  During Year Two,
students were heavily 1nvalve§ in =
leading to broad curricular redesign anﬂ compre -
hensive staftf development.

By the end of Year Two, two hypotheses were
being tested: (a) In the main, competenciess needed
by teachers to teach handicapped students effec- .
tively are the same competencies needed to teach
any student effectively. (b} Many competencies
needed for effective teaching in K=12 settings
are the same competencies needed for effective
teaching in non- EEhSQl settings.

‘During Year Three information and professieonal
judgment were sufficient to aceept both hypotheses.
Cansequently, by =he end of the third and final

é'truﬁtufad

w

THE ir =
] was élearly a logical move. For more than a decade the Ccllege
of Education at Memphis State UﬂlvEfSlty had placed high prior-
- ity on the preparation of teachers for work with handicapped
" . students and on related programs and activities. During
th? preceding decade, for example, the number of faculty membe
- land- stuﬁE'ts graduatlng from programs in—the- Depaftment of-ape

Dr.'Saunﬂers ;s Dean and Dr. Burch Assa iaﬁ,

gt TR an
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College was to institute appropriate cux

a6

cial Bducation and Hehabilitation mere than doubled. The depart-
ment's outreach activitices encompa the apﬁrgxlmately 50 rele-
vant agencies and organizations in the greater Memphis area.
Indeed, the outreach activities esxtended across the United States
and into several foreign countries where faculty members were
Significantly involved in teaching, nsultative services, and
leadership roles. 1In 1975, the College of Educatien won the
CTE Distinguishad Award for Project Memphis, a program that
created new knowledge and new techniques for d;aqna51ng and
treating handicapped infants, some as young as 6 months. Two
textbooks and two years of national and international workshops
and training sessions for educators (pre-service and inservice)
resulted from Project Memphis aleng with benefits to chiidren,
their parents (real and foster), and the loecal courts that used
zvaluations by the Project Etaff tu make decisions on the aﬁ@pggfs
bility of handicapped infants. o

-

nce of our work in thiséfga
n be seen _ih the

The scope, level, and signific
of education Eaf haﬁd;cappea pe:caﬁﬂ al;a €
rartment’s the pedk occurred
1977=78 w;th 11 prgEEt' tDEal;ng $911 DDD lﬁ;ﬁﬁtefﬁﬂl funds.
Fﬁr the six years preceding and 1n¢1ud;ng 197
obtained an average of $697,279 per year Eg

In other words, the College's interfst in education for
handicapped children was genuine. It-was al comprehensive
a had becn sustained for over a déecade. Our proposal for a
Dean's Grant was accepted on May~5, 1978, we were notified of
the award of $30,000. We committed $52,000 from our own funds
for in-kind scrvices and materi

. . Year One )
Thz Project Coordinafbor and Administrative Assistant were selected
from ﬁ;ﬁbaf af EQ; Department of Special Education and Rehabili-

tatien. {In its first year the Froject was directed toward the
achievement of tho Eall@w;ng four major gaols:

1. Provision of information to all College of Education
faculty members regarding characteristics of handicapped individ-
uals likely to be plageﬁ in fequlaf clagsrooms and of curriculum
A ila uzating such is z

and use of re
Provision of information regarding legislative require-
Pfécéduf 1' zafeguards in rgferral, evaluation, and
placement of handicapped individuals.
4. Development of resource lnfaf,'
cooperation with the Departmer
itation, the State Department aE Edusstlaﬁ, ﬁhz N;ﬁ;anai Suppgrt
Systoms Project, and local sc
Thesge four goals, essen
were pursued through s=ix sats of act;vlt;;
1. Establishment of an Adviserv/Leadcrship Tgami Thg téam,
composed of department Chairpersons and colle 3
proposed to stimulate thuse ihers to 1
in important program and certification EfEaE. ThE réaaﬂn for
focusing on both certification and broad

teacher-preparation areas and to accomplish these changes th,
appropriate faculty -and staff-development efforts. - The team
reqularly and recommended strategies for fe;nfafc1ng faculty and
staff development in the Callegé, parﬁlsularly in the ﬂESlgﬁated
areas of certification.
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2. Establishment of a Resource Center. Materials were
acquired and made available to faculty members and for fa;glty
and staff-development activities. The materials were housed in
the Eallsgé of Educatien's Learning Resgur:es Center where théy
were given a high igi

3. Determination of Faculty an Y =
Public Law 94-142. The following series of aue,
rather early in Year One:

m

'

"How knowledgeable are faculty members and adm;n;strat@rs
in the College about Public Law 94=14232"

*Are faculty members highly aware of both the letter and
spirit of the Act?" X :

"Are they aware of the efforts already being made in loeal’
and area schools, K-=12, and of the successes, failures, and the
difficulties encountered?"” -

"What new topics and content in preparation programs do :
teachers and administrators recommend in-view of their experiences
in attempting to implement Publiec Law 94-14272" 1

To get at answers to these guestions, a Faculty/Administra-= \
tor, Literacy Test was developed and administered. Reminders

were sent out until over 90% of the staff had returned completed
sures. The results were not at all curaging. Only faculty

rs in Sp al Education and I ation were highly i X
knawleﬂqgablé about the law. Indeed, some faculty members were H
unaware of the law per se, not to mention its reguirements and B
lta implicaticns for teacher preparatiosn. Thus we realized, i

'

1 more strengly than before, that we needed organized and
Eystematlc precedures to make changes necessary. to accommodate
Public Law 94-1432.
4. College-Wide Faculty and Staff-Development Sessions. S
Two college-wide development sessions were conducted: - [
a. Dr. Peter Fannin, State Director of Special i
Edugation, Coleorado Department of Education, presented
a program that focused on Publie Law 94-142 and Section
504 of the Rehabilitation Act of 1973. About &0 fa
ulty members in the College attended and participated
in the Saturdav marning sessions.
b. A faculty seminar was held in Nashville in
which 'all 36 teacher-sducation institutions in the
state were invited te pa:tlelpate- ThE mEEt;ﬁg, co=

s

slty ané the UﬂlVEfSlty af Tenﬁessee—ﬁnaxvllle, was
supported by other Dean's Grant Projects in the
state. Topics included "Section 504," "Model Public
School Pro jrams, " "Mainstreaming,”

’"Impllcatfans of Public Law 94-142 for ngher Edu~-

a " “The Right to Education Philosophy,*

"H gher _Education State Education Agency Linkage,"
ani "Die Process Hearings." -

A ‘total of 46 faculty members in the EEllE§E of Educatieon
at Memphis State departed at 5:00 a.m. for the four-hour bus rid
to Mashville, attended the five-hour meeting, and returned home
the same day. The shared experiences of ‘the day led to the de-
velopment of a kind of rare esprit de corps, which was to serve
us well throughout the duration of the project. They became
known as the "Group of 46" and were viewed by their peers as be-

w m-'\

\m\

-ing significantly -involved in the prjEEt-

=t & Madiiylng Physigal Fagil=
Significant strides were made in maalfy1ng physical fa- o
s at M= is-State as a result .of the Dean's Grant. The . . .=
rations included installation of several ramps in eritiecal:’”

5. Use of Project as Leverage

5]
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and wheelchair accommedations in restrooms.

locations utsg,
The chaﬁqea wizre especially evident in the College of Eduecation
facilities.

6. Needs Determination. An ad hoc committee consi
the Dean of the Callege, a Spéc;al Edu:aﬁ;cn fepr§Eﬁt t
the Cglléqe
five ]
ways af mgﬂt;ng thas; réeds as ghey related to the Deaﬁ's Grant
and te teacher education at Memphis State.

(7]

ome Perceptions after Year One . .
The first year of operation of the Dean ] Gfant PerEEt prov;ﬁed
us W;Eh EDME qagd 1n5;gh:5 ta

ments réflect our ger:éptlgns,
1. The project called for two thrusts, one in eurriculum
improvement, the other in fa:ulty/aﬁm;n;strat;ve devalopmént.

They caused us to move away from spéclal ed

tion base and to focus our efforts more teo

education, broadly conceived. At t pﬁ nti the praject was
moved both administratively and physically into the Dean's office.

The Associatée Dean for Programs assumed the Project Coordinator

positien and was charged with the responsibility of incorporating

whatever we decided to do in the way of course changes .{to aceom—
modate Public Law 94-142) into our college-wide efforts -te develop
an improved and more responsive teacher-eduvation curriculum.

Assistance was provided by a dostoral student From the D partment

of Special Education and Rehabilitation who served as aAdministra-

tive Assistant fo- the Project.

= alse realized that we should attempt no further "add-
ons" to accommadate emerging neads, pressures, = To
continue to accommodate new needs in patchwork fashion was cer-
tain to end up with a "crazy guilt"” curficulum pattern.

3. The problems of programing and funding made us aware
that we could not continue the specialization/fragmentation in
our undergraduate program (apprax;mately 30 specializations).

4. We then realized that in essence we would be testing

the hypothesis that "the competencies neaded: by teachers to

carry out the purposes of Publiec Law 94-142 would in most cases

(perha 85%) be the same competencies that teachers needed to

After 211, for a guarter of a

swledged that . the essence of good

ng “students where they are and helping them te

develop ta their maximum potential. - In reality, Public Law 94=

142 simply extends the ranges of individual differences among

students in clasg:gamsi anﬂ aEEEmﬂDﬁaﬁlng these differences is,

ing.

\ 5 P 1 = ise and expeditious to
regard the Dean's Grant Project as a primary vehicle for recon-
ceptualizing d restructuring the teotal undergraduate teacher-
cducation program, and simultaneously to assure that the program
effectively prepared teachers to meet the requirements of Public

. Law 94-142,

6. The results of an earlier and aborted Expefléncé ﬂuflng

" the per;ad of 1971 7ﬂ were part;ally fesurfe:té,

\rl'

mm

effectively teach any atuden

baSEd not just course- camplat;ﬂn baseﬂ and :eggainly ngt in
sﬁrucﬁar based (i.e., each instrugtor determiniﬂg the objectives
of each :aurse)r

defined the term ca’peken
aj- knawleﬁge mastéry,

" tg"inelude three

and (&)

quate gna~appf§ﬁflate‘,“7;
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Réiﬁfafaéﬂ aisé was the

appropriate perfgfmance or behavier.
idea that competcncy I
classroom iﬁstru:ﬁlan, EfE'EﬂmEUQ labar tary Expeflences, “and
clinical experiences in both en= and off-campus settings.:

8. A concurrent intention was to develop a new major-in the
undergraduate degree program to prepare students to perform ed-=
ucational services in son-school settings. MNot wanting a com-=

ly separate, add-on program, we formulated a corollary hy=
pothe is, namely that “géneric competencies teachers needed to
work effectively with students in grades K-12 are Eamparable to
those needed by educators working in non-<school settings." This
hypothesis led us to seek a truly generic pedagogical core for
all educators, irrespective of their professional practice sek=
tings, and to move away from a highly specialized and compartmen=
talized curriculum. Some inte ting insights emerged from this
activity. As we defined the competencies needed by tEaEtha i
non-school settings, we discovered both duplications an
our existing program for teachers in grades K-12. One a
for example, was the underemphasis of the assessment and evalua-
tion area. Several other gaps and numerous duplications alsoc
were discovered. )

Year Two

o

IMBUED with the clearer vision of the full potential of the Dean's
Grant Project to influence our teacher-education program both
immediately and in the long term, we entered the second year of
the project with a substantially different approach. Although
the prevaili 3 i ¢ i1l £ 3 1 I
auﬁpaft and

The Year One
bus tf;p ta Nashv1lla uﬁasqbtedly had ‘had an ;nfluenzé, Further
faculty participation was gained when the College initiated self-
study activities to prepare for an upcoming HCATE visit. Several
project activities served dual purposes; that is, they provided
additional opportunities for faculty members to become more fully
informed about various aspecits of Public Law 94-142 asz well as
the NCATE mualticultural standard and to explore the implications
of both. .

The objectives for the project's secend year
scope of the initial grant and inereased i
.opment and curriculum reztrgctur;ng as
iges. The fellowing seven obj

ar
adopted for the second year of the Dean's Grant Proj
' 1.

faculty awareness of Public Law 94-142 and the
environment concept as the twa relate to the.
tx';n;ﬁg programs.
staff

f'h;gher education tes
2. Provide faculty members with op

_development in the areas of Public Law 94= 142 and the least re-— .
strictive environment congept.
3. Provide necessary staff support to the faculty to effect
changes in coursé content according to specific certification
areas of elementary, secondary, guidance,, administration/super-
visgion, and special educatien. .

Provide to the faculty, thr@uéh an Advisory Coun i1/
Leadefghlp Team representing the certification areas, the leader-
F charge of effecting course content changes in the certi-
fication areas (of #3 ‘above) .

5.. Provide opportunities for facvulty members to part;c;pate
Lﬂ :rass-d;s:lpl;nary éffartg to EEEEEE changes in ;ﬂstructlanalr
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ants across the United States

7. Work cooperatively with the Mid-Seuth Teacher Corps Pro-
ject to provide skills and training for its participants in the
aregas of Public Law 94-142 and the least restrictive environment
concept as they relate to the Teacher Corps Project.

and other Dcan's

Faculty Related Activities

1. Restructuring of the Advisory/Leadership Team. During
the second year the Adviscry/Leadership Tocam reorganized to in-
clude the Director of the Teacher Corps Project and faculty rep-
resentatives from five broad areas of certification (élemencafy
education, se;gndary education, special education, guidance and
=cguﬂsgling, and’ Edueatlanal ad iﬁl trat;cn and superv;;;gn). The

1 ration of the least restrictive environment éangépt with the
various certificated preparation programs in the College. This
Team assessed needs and designed and carried out staff—davalcpment
activities to bring about appropriate curric 1
diffaerent pzéparat;an Areas.

2. Conducting College-Wide Staf
sessions were held; they weére intended tc
bers: in the College.

Séach all za:nlty mem-=

a. Dr. Dean Corrigan, then Dean of Education at
the University of Maryland, presented a series of
three siminars on the clarification of definitions

and understandings of what the College should be
doing relative te Public Law 94-142. He alsoc con
ducted a speclal session for the members of the-
Dean's Grant Leadership Team.

b. Dr. Susan Melnieck, Edu on P
izt for the National Teacher Car@s‘ pre
day series ‘of seminars, on handicapped pu
cef multicultural ‘education concerns. Melnick
" held. sp 1 sessiens for faculty members, including
those in the five areas of certification represented

on the Leadership Team and the Multicultural Task
force, -the Director of International Studiedg, and
department chairmen.
1. Scheduling Brow
'the Department of Special Education a i itatlan and the
Office of Handicapped Student Services as well as personnel from
local school systems conducted lunch-hour seminars that were open
tg 1ntere téﬂ faﬁultg mémbe:s and students. Tﬂptts included
the Miidly Handicapped in the Regular .
(a slmulatlmnj. "Due Procegs"; "The Handi A
and "Pércaptlans of Field- :

attanded the last_ﬂamed seminar .to share their concérns with and
experiences in trying to implement the concept of "least restric-
tive environment" for all students.

’ 4. Identifica

= =T gf ﬁhe LEaﬁershlp Team to- as;;st
épaftment chairmen in their implementation respon-
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sibilities, and to provide further staff-development

assistance.

d. To provide sufficient time to focus completely
on the outlined curricular expectations relating t@
Public Law 94-142 and to coordinate department efforts

to effect these expectations as fully as possible.

Our funds did not permit our fulfilling all these needs but
they were sufficient to permit addressing the first through a
two~day retreat for department chairmen and the Leadership Team.
Consultants from the University of Kansas shared their expertise
on the implementation of Publie Law 94=142 and addressed the
quagt;@ns af competency identification, course=content revision,
Faculty members digcussed their specific areas

Through this Eétréat we were reassured that

raﬂy atténded to maﬁy ps identified as basic to im-
It was agraed that add;t;anal

(b) Db' ir

E:gm gradugtés an the apg:apr;atenees Qf course work to the pro=
visions of Public Law 94-142; (¢) linking u iversity and publiec
;2hacl plaﬁﬁinq, (d) 15Eﬁt;fylng specific competencies and appro-
into courses; (e) defi ing con=
EthE gg;l : and {(f) EStabllahlng a research base for future
=25 .
Creating Faculty Development Awards. The Teacher Corps
Project provided tre fu ding for faculty development of instrue
tional modulcs on both Public Law 94-142 and multicultural educa
tien. Five facul:y members each received grants of 5200 to d
valop the modules.

B. Strengthening the Resource Center. New materials were
i i made available through the Center, which had been
iated dvring Year One, through cooperative efforts with the
cher Corps Project. A comprehensive bibliography of all re-
SQUEEES was compiled with cross-references and annotations for

‘letter was distributed to all ,a:ulty and ztaf, members af
College, the Campus School, nd Children's Scheool and te all
interested individuals in various departments across campus A
regular featureée was the "Dean's Corner." An external researcher
noted that this particular column was widely read by all our fac-
ulty members.
E. Revisicn

Spe—lflcally, Tgam mambarg
g gourses ta PubllL Law 94-142
B 5 5 f

cantent; identified necessary su
tEfmlneﬁ Eurréﬂt a:éas af the cu

ss

I as

assossed the :E:EPE;Vlty of axisti
j2)2l=

rri

= érablé
rev; 15N EF EEUf E yllah; to insure Eu:fl:ular a:—ammadatlan af
both Publie w 94— 142 and NCATE multicultural standard.

' Partlg;pat;gn in Staff Development for acher=Education-
Rzpﬁé;entat;v&s of the Dean's Grant Project staff,
t .and the Léadership Team pa ipated i
spac 1 seminar on Publie Law 94=142 that was sponsored- by. the .
State Department of Educa Representatives from other teacher-
Fraparatlan lﬁst;tutlans in the state also attended.

. ership for a State Grant.. The Project
'ﬂlnatgr far Tennassee" to use’ an
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Luuchgr=ﬂdu¢atign institutions
ud ; igz—an exporiences in a
labgfatary. Each i
1 sting the materials being used by

Grants in the state and elsewhere.

achers. The Depart=
> Office of Profes
Labéfatary Expgrlgn:cs co= SPBEEDEQQ Publiec Law 94-142 awar =
and implementation seminars for all student teachers in elemen-—

tary, secondary, and special education. Seminar topics included

“Aware g of Handicapping Conditions C L
=142"; "I.E.PF. Development”; and "

and post- tests were administered. Evaluation

that the sessions were viewed positively and t
additional knowledge and skills related to the

2. Survey of Graduate Students. All gradu
falled ;n the Callege were aurvéyéd to abtaln ;ﬁfgzm

‘revision Df paft;;ular cour syllab; anﬂ,

fa:ulty J
téacher-praparatlgn pfagram.

to redesign the

3. Provi
Corrigan conduc
varioug aspects
envirgnment concept in fﬂlat;an to the pfé:tlEE of Eﬂucatian in
various setting

Brogram—Re

1. Revision of Syllabi in Col
féf courses iﬁ the requirg

Ccllega

Courses. 5Appfapr;ate ,yll,b; :haﬁ§és weré made in SpEE;ETlSEﬂ
courses in all programs for teachers (K-12),
and school administracors and supervisors. Depaftments ﬁavelapea
plans to evaluate the effectiveness of the changes. .
Caafdlﬁatlﬁﬁiana Planning Among Departments. When

iy i =re identified, similarities in the pr

s required of, teachers to comply with the pfav;slans ot
Publ;; Law 94-142 and with the NCATE multic ¥

gly apg Law 94-142 is

,u:atlnq h;ﬁdlc;ppgd individuals in the "1
virenment” whereas the multicultural standard iz dlfe:teﬂ ta
building "awareness and accommodation of v i
tural differences,” thus both Publ;; Law 9 1 1]
tural ndard are directed to "a sensitivity to individual needs
and differences.” )

Field Testing of Module
modules that had been designed
teachers, guidance counselors, and administraters to funetien

The several instructional

‘b
"

within the context of Public Law 94-142, including the least

restrictive environment concept, were field-tested in several

ourscs. : - —

Some P ion
THE scope and Exte of sec
for-a faculty member in the Ccllege ta ignore PubllE Law 94- 142
nevertheless we were still far short of full commitment by all
faculty members. At the same time, we were well into the- prs;esa

,1W: —:: R el E;E;, ,i‘

tc improve the preparation of . .. ...
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of urst mewlif Lt ion and revision.  In planning and conducting
Varlous activiat ied some significant and far-reaching questions
began to be raised:

"What is the best (not neces

b sarily the easicst) way to mod-
ify our program to meet both the spirit and letter of Public Law
94-1427"

"1s the basic structure of our teacher-sducatio
adequate foundation upeon which to build
tencies, expectations, and requirements?®

"If the program indation is strong cnough to permit the
addition of competer £8 that enable teachers to comply . with
Public Law 94-142, will it hold up under acdditienal strain?
Adding the competencies necessary for multicultural education?
Adding the competencies mandated by the State Board of Education
for tecachers in K-87 Adding the regquirements relating to reading
methodelegy mandated by the Tennessee Legislature? Making the
appropriate résponse to the § te=House 'Joint Resolution that
directed a study of ways in which pre-serviee teacher-education
students can acquire more classroom experiences prior to the
student-teaching internshipz”

The answers to these gquestions seemed to be a resounding,
"Nal” ’

Following discussions, wse recognized that we must rebuild
and oxtend the basie core of our teacher-education program.
-Whilea lty members continued the analys of competencies

necded by teachers to comply with Publiec Law 94-142, we reaffirmed
the decision mad

a year ecarlier to use the Dean's Grant Project
as leverage to reconceptualize and restructure our entire under-
graduate teacher-education program. We found reinforcement for
our earlier belief that teachers of all students, whether handi-
capped or not, needed both "a sensitivity to individual needs

ant differences of learners; and the competence to teach students
who have different needs i characteristies.” Thus, we were
highly confident in pushing for further improvement for our over=
all program.

Year Thres

IT was with a strong commitment to improve our entire teachHer-
iucation program that we began the third year of the Dean's

nt Project. Our plans for Year Three called for carrying out
um and teaching changes deemed necessary to enable our
graduates to teach effectively in schools in compliance with
Public Law 94-142., Having glected not to add courses to an al-
ready fragmented progran, we revised existing courses. Testing
the hypothesis that’ "the r~ompetencies needaed to work effectively
with handicapped students wers zlso those needed to work with
other students", t9ck considerable time and effort of faculty mem-
bers, department chairmen, and directors worl 1g as a group with
the staff of the Dean's office. 1In the intensive study that en-=
sued, revisions were made by faculty members and the College Un=
dergraduate Curriculum Council and reviewed by consultants.

Qur - intention to improve our program through reconceptuali-
tion and restructure was timely for several reasons (a) We
were obligatid t6 accommodate the principles of Public TLaw 94-
142 and were committed to do ocur best. {b) Development of a
generic¢ Base for our teacher-preparation program was clearly in
* line with the decreasing number of students electing to enter

teacher education and the resulting difficulty we and other

teacher-preparation institutisns werse having i
high degree of diversity and specialization in urrent programs.
We were offering students a choice among more than~30 separate
and substantially différent specializatiens, with only four

‘courses common to all programs. We were dividing our students

13

ERIC

Aruitoxt provided by Eic:



slasses that were s
[EELITI (RNTTIE 4 muthmd af fund' q aﬁd th: ;nc:gaf;ng a
n to ELuﬁg size éﬂd ffgﬁi: hgur pf@ﬁucti@ﬁ per
the

1t
sustain,
ion b;lﬁg g

1 that wéfg absalutely essential to
atara gnd dz glap;nqg thfaugh pfagfam re=

1l ed
a lel

3 - (d) WE ggllgvgd that thz feaan:gptuallged
gﬁpaﬁ’ﬂt we wore:striving for not only would be a
d mﬂrP ffEEEl"E mcgcl fgf gfeparlng K= 13 EEaEthE but,

el T o R T R R I o T s s
T 0o o~ T o O

‘Hl
[r]
Lau}
[l
T
m

ifie QEjéEELVés far the third yea:
ollows:

with praﬁtlzal settlﬂqg in whlch EQ apply thE skills they a:qu;: d
as a result of curriecular changes.

3. To continue making appropriate curricular changes in
courses that support the initial certification areas.

4. To evaluate curricular changes me in Year Two and
make appfaprlgtz revisions.

5. To continue updating the Resource Center with appropriate
materials to-support activities and expand usage of the Center
by all students.

5. To Eanﬁinué thé Déan Grant PEE]EEE Ngwsleﬁtgr ta

nal support materials and

9. To develop needed
resources to achieve the mo ive results in enabling
students to acguire r implementing th
1 restrictive Envlfanme

appfgach o Ehe “léast fE;tFlEthE environment® cancept.

11. 'To identitfy and use, cooperatively, lozal education
agency personnel to enhance field-based experience in ;mplamen—
ting the "least restrictive environment” concept.

' Twe_ days of
Maynard

Reyﬁglaz. Director of th
dividual meectings were held with the LEédérShlP Team, faculty
moembers who taught methods courses, the tatgl callege faculty.
graduaté Etudénts. and departmeﬁt :ha'

2

were ! di two for :alLEgé-w;de p'f,
ﬂepartments. Twa were held by aépartmente at affseampgs ‘sites.
=

3. Paft;c;pat;an in Staff Develapmént ;ﬁ Othe

Education Institutlons An institutional team g”,f
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State Departmoent of FEducation Cenference for higher education

/~institutions. Opportunity was afforded to exchange ideas with

other education faculty members from across the state. There
was considerable interest in hclp;ng one another to do the best.
job possible of building the provisions of Public Law 94-142
into basiec prgfégslaﬁal pféparﬂtlcn pragrams.
4. Conducting Pilot Projeset i z hing Semester.
This project was initiated by two faculty embers (one from
Curriculum and Instruction and one from Special Education and
Rehabilitatien) te facilitate commu ation between regular and
special oducation teachers on the academie goals of children
participating in their programs Other participants inecluded
two student teachers, a fifth- g:ade puhl;: school teacher, and
a resource teacher.
Expanded Distribution of Newsletter. The monthly Dean'
roject HNet lé ter was ﬁghtlnggd; lt was ﬂlatflhutéd Ea

=) tion gf Calqucs of T acher Educat;an (TAETE) EG
assist them in“incerporating the principles of Public Law 94-142
in their teaché: Qﬂuﬁ n programs.
6. i \ and Principals.
. Faculty m:mberg identified lacal ichool perscﬁn who could e
han ztulents' field-based experiences with the "least restrie-
tive anvironment™ concept.
I gtlans [£=] Pfangflanal Groups. Presentations on
re made at several national and regio-
nal 1 of the Tennessee Association for,
Colleges of rgaghsf Eﬂué tion. Materials developed through cur
Projoect were shaféd w1th athgr Eég:her edu:atnrs ;n the state.
E.

Its pufpg;g was ta

hare pfahlems ‘that
¢ while b lelnq Publ;: Law 94-142 concepts inte .

“her-

ation programs and to determine how the institutions could
each other.

Center holdings were
romote use of the -
gxpanslan was made

= é@rps Froject.
were made to link resources w;th courses to bring about

2. Modules Shared 5 Modules developed
during Year Two the Faculty ngglapme t Award Project were
‘ovaluated, refined, and made available Ffor general usze by the

College faculty and faculty members of other Tennessee teacher-~
education programs. .
3

of dguelapms,tf . care”ﬁamp@ﬁaﬁts
inclergraduate teache

a. The Dean sh

w;Eh the fﬂculty the need
iJr greater “"cost efféectiveness measures® and ill-
ustrated how the generic program revisions being made
to ;n:gsparate the concepts of Public Law 94=-142
helped in thesé efforts. o

The chairmen, directors, and prof ional
the Dean's office, thraugh a seriés of
mestings, reached several working agrée=

. program structure and contents. They were -
intended to be tentative, to encourage the inclusion
in our program of courses and experiences that would
enable all our graduates to work effectively with handi=




capped learners in the least fEStflCEl?E er - lranmeﬁt.~
These working agrecments were as follows

(1) The undergraduate program should assume
that student-learning results are variable and
hierarchical and range from low to high order,
not unlike Bloom's taxonomy of learning re-=
sults. The group used a descriptive scale
that included the following four levels of
learning:

Level I:

n

Enowledge - will be able to
recognize ning, describing,

naming, and 1dﬁntlfy;ng them.
e Level II:
Understanding/Conceptualization (R
Analysis of Concepts and Alt at
the student will be able to ﬂeterm
motives, and strengths and limita
analyze evidence; present alternatives;
reach conclusions; support statements and con-
and :ampafe and interpret ideas.

pplication/Demonstration/Skill - the student
shauld be ablé to demonstrate mastery of know-
anding gained by means such
ons; making presentations;
delivery in field settings;
and ;ntgfa:t;ng éfféctlvely. '
Level 1IV: .

IS is/Evaluation - the student will ke
able to predict, juﬂge, assess, discuss impli-
cations and express 1 (agreements/ .
disagreements) .

(2) The program should have a phasing or
sequencing dimension. The group considered
four sequential and interrelated phases that
might provide the base for conceptualizing
the program. They weare as follows:
Phase 1. Orientation and Introduction to the
rDEEESlQﬁ = &.g9., the magnitude, variety, and
ional enterprise; the
] and diversity of educa- : /
tlanal roles in American society; and the
tentative identification by students of career
goals (a written exercise that could be used
also as an examinatien).
Phase II. . Learners and Learning - e.g., char-
eristics of learners, young and old, handi-

c'gpai and nonhan ;:apped, rural and urban, steé.;
that affect the

= learnlng pra;esg

Phase I[I. P

curriculum, Eual,,
envisioned as five .dimensions: curriculum,

sment @fi;éafﬁiﬁg, instructional models

trategies, management of the learning

aent, and resource materi

- Phase IV. Pféfégsignaligatian -

having threes distin

ot parts:

practica; a rela 1 saph;sticatea st dy of
the profession, his va:;aus phllasﬁ‘
phical foundations, and
various ph;lasaph;;al £
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expucted of various members of the total educa=
tion enterprise; and an exit "professional papef“
that would eontain an analysis and synthesi

of the student's previous learning and its
relation to his/her elected career plans, imme=

diate and leng range.

{(3) Within the contexts of the phases,
broad areas of competencies were to be identi-
fied and expected of students as a condition
of graduation and licensure. Hours and hours
were spent in considering and identifying those
ies that should be expected of all
ion graduates. The full devel-
spment 3, mpetencies was to be shared
by the Eéaihéf-éauﬁét;ﬁﬂ faculty in the Cellege.

There was,. at that point, substantial
agreement that at least eight broad categorie
or clusters af :mmpetéﬁ:;es should be included.
The group r ily on competency listings
available i rrature, and abeut 8-10

such listings were studied in depth. Our ver-

zion of "the wheel” (i. e., the generic compe-
tency clusters) was tentatively ﬁég:flbéﬂ as
fallawé*
(a)
[§23] 1Ea ensions of Teach;ng
‘ () Understandi and Modifying Human Eahav;ar
(d). Currieulum Planning
(e) Instructional Strategies and Skills
(£) Instructional Resources
(g) Measurement and Evaluation
(h) Professional Characteristics and Experiences

4. Determination of Field Experiences. A definition of
Eléld exXperiences consistent with the principles of Publie Law
42 was developed, and reguired field experiencesz were iden-
tified and incorporated -in core courses in all certificatien
areas. They included not only K-12 areas of certification but,
also, areas of counseling, reading, and the principalship and
instruectisnal supe

5. Validation gf Curricular Changes. Curricular changes
made in course syllabi aur;ng Year Two were aaépted. Competen-
cies were reviews:d by faculty members in various committees and
revised as needed. ’

6. Development of
Generic competencies for

hich reasenable facu lty consen
attained were compiled through a ,SP ially designed doctora
leve 1 r; it was conducted -jein
by a h;ghly interested dgpartmgnﬁ =] alrman and the Associate
Déan (Prajé:t Coordinator) .
placed within ccurse structures. A Eréllmlﬁary
set af considerations were identified for transforming the
courses into a programmatic cgﬂflgurat1cn,

7. Dissemination to

the Proiject were shared with athe
the stace.

Student-Related Activities

Ll. Conducting Gradunate Student Semlnarsi A gra ﬂuate stu-=

dent seminar was canéutteﬂ by Dr. Maynard Reynolds on the subject
of "Szhaal of the Future. ..

m -]
ey
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with Hand;caaﬁed Stud:n' Sorvices. - A panel d; uESlEn, ap;n te
everyone at the university, was held with handicapped students.

1 re shared on ways in which teachers needed to work with
pped students. .

} wars £
chers which dealt dlEh e :hlng haﬁd;: avped student
nstreamed classroom were further developed and hel

all student teachers.

Some Perceptions After Year Three
AT the conclusion of Year Three, we were optimistie that we would
accomplish our goal of substantially revising and improving the

basic components of our professional preparation program. Ex—'
tensive participation by and suggestions from faculty members and
administrators had occurred on a continuing basis for merée than

a year. Many excellent ideas were afleat and considerable agres-
ment existed on the goals and program characteristics desired.
The amount of work accomplished on various as ts of the project
was overwhelming and gra
who part;c;patgd in the doctoral seminar had brought some compo-

,ifylng.-vstudentg and fa:ulty members :

—nents together in a workable format. Even so, it was obvious

that the entire summer would have to be devoted to further refine-
ment in order to present a draft proposal to the entire faculty
for preliminary review in the fall of 1981.

It was ironie¢ that just when the College had arrived at a
highly sig -ant juncture in the development process the Dean's
Grant PFQJEQE as a formal, federally supported effort., was over. )
We regretted :that funding would not be continued for another cyele
We had had three good years with the project. A number of chang
in faculty responsiveness and course content and purpose could be
attributed directly to the work carried on Ehraugh the project.

Dther outcomes could be cited as well, the major one being the

1 de about midway through the Grant that a thorough -
restructuring of the undergraduate program in teacher edu ion
must be our ultimate goal, eliminating the need to "add on" o
ses and experiences to prepare idents to become €ffectin t
chers in classrooms containing rerse populations of pupils.
That was the reason for the 1B months of concerted efforts ta
develop a basic framework for restructuring our total program
the preparation of teachers.

Overall Results:
Current and P:ajeztga

the fécuity and adminis T d =}y
developed through the pfaggct. Spgc;f; lly, the fellowing ac;
tivities were extended inte the 1881-82 school year* /

that contained materials related to Public Law 94-142.
2. cCompletion of the final phases of the revised undergrad-
uate teacher-education program and the inclusion ci gaeneriec ecm—
‘petencies that had been developed through the Dean's Grant Pfggect.
: i i ride Newsletter as
fa:tgr of g:eat

1. Continued development and operation of ‘the Rescurce chm

lmpgftance aa we maved Lnté thE reac
the program restructuring. Because the Dean's u,ant Prgj
Newslaetter served us well during the life of that prDjEEt
because we were continuing the essence of the pfaject in

‘content and ‘purpose, it seemed both logical and w;se ta cant;nue
publishing the New
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It should he pointed out that prior to the start of the
Dean's Grant Pruject, the College had complated an extensive
"Five Year Goals Study." One goal was to extend the mission of
the College by meeting the preparation needs of educators who
practice in non-school settings. As indicated earlier, this
doal re-emerged in full force during the second year of the Dean's
Grant Project. When we considered ways to better entify and
carry out a generi re of professional studies for certificated
teachers, K-12, it became apparent that all educators, irrespec=
tive of professional practice setting, had some needs in common.
Thus, the development of a professional preparation program for
educators in non-school settings proceeded simultaneocusly with
the revisions being undertaken through the Dean's Grant Project.
The program for non-school educators was conceived and structured
as an "Educational Services" major within the existing B.S.E.
degree in the College. Thus, by the end of the D 's Grant
Praject,

on already had been made to move ahead with
both the new and redesiqned programs,

The summer following the conclu n of the Dean's Grant Pro-—
ject was spent completing the development and refinement of the
two new program proposals. When faculty members returned in late
Auqust 1981 for the start of the Fall Semester, they found in
their mailboxes several hundred pages of reading materials under
the following titles: A Proposal for C ging the Professi

sucation Comg in 1 ] =1 d

of Science in Ec . Degree The

1rst fac ig of the academic year was devoted to
a presentation of these two proposals. Faculty members scon were
fully apprised of what lay ahead.

Meanwhile, at the time of this writing, about 70 faculty -
members are completing final develepment of the core caourses for
the revised K-=12 teacher-preparation program. Faculty committees
will complete descriptions of other areas of the proposal this
summer (1982), including such comg isi

ongnts as advising, competency
>rification, development of clinical laboratory resources, iden-
tification of appropriate lahoratory school sites for field ex-
periences, screening of teaching faculty for core courses, and.
other related concerns. Simul taneously, department faculties
re reviewing and revising requirements in the various teaching-
endorsement areas, giving particular attentisn to reguirements .
in specialized professional educaticon courses that support these ¥
endorsement areas. . . .
The proposal is expected to be presented to the Collegs
~ Undergraduate Curriculum Council in early Fall 1982, and by Jan-
uary: 1983, approval at the University level should be gained.
Following a vigorous and comprehensive program of staff-develop-
ment activities, both new programs will be undertaken in the Fall )
of 1983. 1t is very doubtful that either could have been devel- e
oped without the benefits of the three-year Dean's Grant Project.’

)
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o Dean’s Grant Projects:
A Vehicle for Faculty Development

Bob G. Woasis

University of Missouri-Columbia -

3 hanﬂlcapﬂeﬂ children
ular classrooms. Althoug E
are used, the overall strategy of most DGPs is .. -~
to move Eram aevelaplﬁg faculty awareness of
the purposes and.-implications of Public Law 94-

142 to facilitating changes in the teacher-ed-
ugation curriculum to prepare students to prac=

tice their profession according te the law's
principlrs criptions of how some projects
have car this strategy are presente

"‘1
it
m o
[+M]
o
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MUCH attention has been devoted to faculty development in recent
years, in both the professional literature and actual practice.
‘Prior to the advent of the-Dean's Grant program, however, most
of the attention was directed toward el 1tary and secondary
school personnel rather than teacher educators. Anyone who has
been affiliated with a department, school, or college of educa-
tion (SCDE) is fully nizant of the problems in initiating an
effective faculty-development program. The deterrents range

from lethargy to the-belief that such programs infringe upon aca=
demic freedom. Perhaps the main inhibiting factor in most tea=
cher-education programs has been the lack of funds to provide
essential resources, such as consultants, instructional mate
ials, support staff, and faculty time. - This problem was solved
for the institutions that were successful in obtaining Deans’

Grants. . .

- In order to facilitate the implementation of Puklic Law 94-
142, The Education for andicapped Children's Act, the Bur-.
=] for the Handicapped (ncw the Office of Special

and Director of the Dean's Grant

0
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and Rehabilitation, U.5. Department of Education) ini=
Jeants Urant p:quam* Its purpose was to bring about
ﬂEQﬁEh Ehg qEE lﬁ prg=aF?V1;Q tga:hef [ ucatléﬁ pr@grama ta

= far hand;cap;ed eh

1 fggulaf classrooms. Because of the

dwlndllnq resources of institutions of higher education, oppor-
tunities for faculty development relating to Public Law 94-142
extremely limited without the DGFs. In short,

ant Projects provide resources to SCDEs to tool up
] 5 for which they had a need and an

for Public Law 94-142, a
obligation.

ulty Development in SCDEs
t

actment of Public Law 94-142Z
égramg of fa&ulty develcpménﬁ

of college students Elaétlnq to gntgr teacher~-education programs,
many 1n5t1ﬁut1@n§ eliminated faculty positions in 5CDEs. The

absg af “"neow blaaa" means that sach year teacher-education
fa;u1t1L= are qgrewi ng older and probably more cbsolescent. It is
estimated that the modal group of tenured professors will rise
from 316-45 years of age in 19280 and ha 56— 65 years in the year
2000 (Heideman, 1981). :

Other factors which have Eantr;buted to the urgency of in=
sorvice education ng on campuses are the introduction of
new technalagy, Eush as microcomputers, changing sogial condi-
tions that have given rise to the need for multicultural and bi-
lingual cducation, legislation at both state and national levels,
and the development of new knowledge in most academic fields.

The need far teacher Educataf tg kEgP abfeaét of new knowledge,
technology, lization is imper=
ative; otherwise p:a:z;e;ng ElEmEh y and secondary school tea-=
ahére will out- paéé thém. Thé Déan's Grant Praject;, ﬁhergfaré,

Law 94— 14"i have provided thg Egark that hae §Et aff a multl—
faceted s=t of faculty-development programs in many institutions.

A virtue of the DGPs has been the relative freeﬂam of ﬂEEan
which has permitted ‘each institution to pls '
particular set of circumstances. Some ins
their DGP activities on curricular revision,
the development of instructional materials,
tended primarily to faculty development. 2
mary focus, hawever, all have included an El 1
education which has fesulﬁed in faemlty ﬂévelapménﬁ

:nmlnq thL. ﬁﬂéney Qf prafessars to believe Ehét 1t i
needed by most of one's colleagues but not by “oneszelf. y
trators also are prone ta urge faculty members to engage
ulty-development programs but to avgld Eart;clpak .

;na. ;nﬂgéd, féqu;red to became ﬁhe PElﬁElpai 1ﬁvest;gatcr.

Models for Faculty Deve

1 (=] en
If ;hg'gaal of a Eaculty-develzpmgnt program is improved educa-
T & o -
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ing I=Sout they probably will pot result in curricular eor instruec-—
tionE==l improvement The more successful faculty-development pro=
dgran=== are organized into stgqgﬁ or phases, and this organization
hiaz —oeen followed by most Dean’'s Grant Projects.

A model incorporating five identifiable and related stages
wigy —described as follows (Wood, Thompson, & Ru 1981) =

Stage I, Readiness, emphasizes selection and
underEEandlﬁq of and commitment to new pro-
feszional behaviors by a school staff or group
of- educators. In Stage II, Flaﬂn;ng, the
specifiec plans for an inservice program: are
developed to achieve the desired changes in
professional practice selectsd in Stage I,

In the Training Stage, Stage III, Sk —
are translated inte Ptact;:é. T
tation Stage, Stage 1V, 1 n
that the tfalﬂlﬁg be:amca part gf thé anqa;ﬁq
prafésslg 1al havior of teaehers and admin-

Malntenaﬂcé,
B grated inte y praetme. The aim of this -
+ final stage is ' to ensure that once a change in
performance is operational, it will centinue

aver time, (p. 64)

Another model is based on the assumption that s;gn;flzant
iMpro- esvements 1 instruction must take place at three levels: at-
titud Ze, process, and structure (Bergquist & Phillips, 1975). Re-
latin. =g this model to DGPs, the inferonce iz that faculty members
muse be attitudinally supportive of a program of faculty devalop=
meEnt for instructional programs to be improved or strategies fo=
cugin~-=g on the process of instruction will be relatively ineffec-=
tive. &) ecome attuned attitudinally:-te
a hew = concept, program, or innovation and has developed a reper=
tolgre = of methods and techniques for transmitting the knowledge
of it =, the organizational structure must pravuﬂe essential 5up=
pores = for the program to sudceed,

In this discussion the process of facu’lty development is

s consisting of three phases: awareness, training and/or
prep: ration, and adoption. Because of the relative newness. of
Publis < Law 94-142 and the concept of "mainstreaming” which it
rts, dévelap;ng an awareness of law's provisicons and -
r=-porating them in courses was particularly impoartant for:the
flrgﬁ cycle of DGPs. However, because of the publiecity and at-
tengie= on that the law r ived during the two or three years fol-
lowips.g its enactment, developing the avareness of faculty members

W
i}

.thrpus=gh regent Dean's Grant Projects requires less Effcft.

Awareness Development

BASTIC to any succ
semin=.ation of 4

no exc=ception.

zable bady of hterature on mEEtlﬂg the needs

-1 4 ‘hac=ndicapped children and yc:uth in reqular classrooms was a-

wailalkfle from the beginning; it needed only to be braughﬁ te the
attentr+tion of teacher educators.

EXPuring the beginning stage of tha D Uﬂivérsity of )
MisSgulsiri-Columbia (UMC), faculty-develo ities concen- T
trateE=1 on disseminating information.on Pu,l;, Law 94-142 and the &
ZongeEs=t of instructing handicapped t;entg in the least
tive Ssenvironment (see Groseni ,Ef,waads, 1978} .
aetivE—-dties could be describe f‘aa lnEarmatlun 5 &
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ulty memburs of interest, including the distribution of packet=—
af dup ted articles, reports, and a bibliography of books a==d
other types of materials that werc available in the profession=sl
L;brafy section of the College's Instructional Materials Cehpe—.
Other types of sch 1led activities were special seminars for

the faculey, a project newsletter, a filmstrip p esentation on
Publ Law 94-142, and two faculty retreats focusing on appro-=
priate content. The project coordinator, an established and r=—-—
spected member of the Department of Special Fducation, confe ,'E:Ea
with both individual faculty membars and small groups ta 4]
the law and its implicatiens for tca:hers ln elemen
ondary schools. Tn rhese rcnfaf‘:nfeg 3

to alleviate the id that the Dean’ nuruges_t wag: gnﬂtheg

grant for the special education Eacui!;y

A project advisory committee with representatives from dif—-—
ferent departments was established early to suggest and assist
with carrying out various strategies. An effort was made to aE——=—
point faculty members to serve on the advisory committes who
were interested in and supportive of the DGP and who could ob-
tain the support of colleagues.

Faculty Training
8Y the beginning of the second year of the UMC project, some fe=co-
'ult'-_;- elopment activities were designed to encompiss both a=

1
255 gnd training elements. Among the activities were pre—
consultants on such topiecs as identification of
of handicapping conditiens, formulating individ-
Lized cducation plans (IEPs), due process, and other concept=e= .
Other activities were panel discussions that included reqular
classroom teachers and educational resource teachers from main—
streamed elementary and seceondary schoeols, and the development
of a list of competencies required by teachers who work with heee n-
dicapped students in regular classrooms.

The development of the list of competencies became a majoc—
activity of the DGP during its second year of Dperat
list of nearly 200 competencies was compiled from.
Two groups of faculty members--one made up of spec
teacher educators and the other of regular teacher educators=-
rated the com -encies on a five-point scale-fér relevance t£o
teaching handicapped children in regular classreoms. After mart--vy
inzervice education meetings, much discussion, and the use of a
type of O-sort procedure, the list was pared to 45 “cri cal co—an--
petencies. "

When consensus was reached on the competencies needed by
teachers to work successfully with handicapped students in regu——
lar classrooms, the next faculty inservice activity was to con—
duct a needs assessment to determine if and in which ‘courses thee
different competencies were being addressed. Fa::ulty committee =
examined all undergraduate courses, including those in such spe—
cialized areas as home economics, industrial arts, physical edu—
cation, early childhood education, and so on, The obje
to determine the current coverage of the critical competencies
and to make the necessd 5 =1its 2o that all teacher-eduga——

major vould be able to velop them during their undergra==i-
Decisions were 1 made on which ecourses would
mpetencies. Although no dlfe-ﬁ::-'
= was that specified

nt Project ..

UMC_ Dean' rar
ﬁ!g the pt@’
LH

WEAR the end 5
with evalua

the director e

Gr
ti
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‘grams,

. Fortunately, 'Dr. Géne E
Ld Admptlﬂn Méﬂel (CEAM‘ t

Data are gé hefed tﬁfa gh ngEt;Dnﬁa;res and in 7rv1ews.

Thg evaluator-is able to ascertain the stage of concern and level
of use attained by the, individual or, when plotted together, the

group. By analyzi e data, the change f: litator works in a

diagynostic and prescriptive maode. His or-her role becomes ane

of determining which resources to use and when to intervene..

The major ‘goal of the UMC Dean's Grant Pr jeect during its
carly phase was to develop awareness of and interest in the con-
cept of previding handi pped students with educational o por-
tunities in the least restrictive environment. During this in=-
Eafmatxan Satufatlgn phaEE. a varlety Ef act1v1ties were Ehéd-

istrative Etaff"members to bE:amE ;nvalued in Egculty ﬁevelcp—
ment.

Dr. Hall's Ehaft;ﬁg and analysis of the data collected with
the CBAM instrument clearly showed that Ub ollege of Education
Eu:ult; membcrs were genafally kﬂgwledgeablé ahnut and interested

ﬂ
n

to the pr]EEE dlre:tar and za@rd;natar Dr. Hall explained that
th& Eaculty membere haa bEEQm fully awvars the concept of

7rﬁéd about it. fThe information
nevértheléss many Eac%

the;f teazh;ng. Relatlng the UHC Dean's Graﬁt Pfagact to ather

colliege: f 1lties that tried to institutionalize innevative pro--
Dr. Hall explained that unless something further was dene
by the project leadership, continued progress would be unlikely,
and the faculty members who had bégun to bé usérs 1i} y wagld
regress to the nonuse level.
tima was fight féf i

ject alrectaf aud Caafdlnatar.

Following Dr. Hall's vigit, a mesting of the Advisory Com-
mittes was called to explore what the next steps should be to
ancrpcrate mainstreaming concepts and teaching strategies into
thg uﬁdEfgfaduatE gurriﬁula At ﬁﬁis paint, the fctue Gf the

agaptlgn, -

Aﬂépt;aﬁ
CONSIDERABLE thought and much deliberation were devoted to meth—

" ods of *firing the gun,” and several strategies were planned and
‘used to give impetus to the adoption stage of the faculty=devel-

opment project Oone of the more successful methods was to select

a facilitator in each of the five departments in the undergrzd-

uate teacher-education programs. Fa:ulty members whg had demon-

strated a knowledge of and interest in DGPE géébs were sslected

to stimulate jinterest in the project and to assist faculty mem- <
i;th ancrparat’ﬁg apprapr;até icntent and 1n§truct;gnal

she deemed appropriate
3 =R = The money was ob-

tained by thtLﬂg a parglan of the facilitators' salaries on the
grant and réallgeat;ﬁg the savings for their use in’ pramat;ﬁg
fazulty develapm&ﬁt in their respe:t;ve dega:tmentg.

“s." 1n his Briefing .
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Ther Lacilitators used their dlg:rltlgnafy Euﬁd; in various
ways ranging trom hiring o gradu 5
expensues to attend sclected work
funds w used, for example, to 1
and to pay consultant fses, segtharlal aas;ftgnc¢, ﬂﬁd dipafts
mantal faculty treats.

Haming facilitators who represented the various departments
and making d;Ecrgt;gnary rosourecs available to them were impor-
tant fagtors in the success of the adoption stage. It was an ef-

fective to develep a fecling of greater ownership in the
Dean's Gr 5 z y tl : teachar educator It was
at this point of the projeet that Ffaculty nombers sé ously bhe-=

gan to examine how their courses could be modified to incorporate
subject content and instructional activities appropriate to the
implemeéntation of Public Law 94-142 in elementary and secondary
auhﬂals,

I the success of a fagulty=dav51§pmént pro=
gram, pgrtlcu arly at the ~doption st
tutional environment, Inn~ratlions and :onEE:utt;vg changes do
not occur without administrative support and without the neces-—
sary conditions to set them in motion. The program must provide
for 1nd1vldua1 iterests and strengths. The reward system of
the ool, colle , or department of education also is an impor-=
zuecaess of a faculty=ﬁévélgpment program. IE
qamd tpuchlng is not rewarded, g

¢ #pend the regu
courses and improve the ¢
nature to emphasize actis

1lity ‘of tﬁglr tea'nlng.
-ies that are rewarded.

DCP Models for Faculey Development
n

=

A number of faculty- d&v ment models have been designed for
and followed by the De Grant Projects. Some have Eacused
on .a particular segment of SCDE faculty members whereas oth
have inelt 1 all or virtually all the members of the teacher-—
edugation faculty, including those who prepare school counselors
and udm;nlac:gcgrs. Som QJQEts have cut across facul ]
arts and scien 1 E A few projects have
i rporated interinstitutional components which include activi=
that project the 1efits to several institutions in the
region or state,. Another model wil =1 bé:ame 1ncf' c
prominent during the past two or three years
consartium under one DGY by three or more eallages or ur
ties. Some descriptions, of various models of DGPs or,
cases, of a component of a specific DGR, follow.

i
oy
W
™

‘arglina State Universi y Ralelgh

\F

The DGF at the Schosl o
51EV Raleigh, uses a uni
A I,. Etewart, Froject
cripuion:

t
uea
apgrgach to Ea:ulty ﬂevelapm'nt
rdinator, provided the following des-

The major strategqy for planning specific activi-
tles to support faculty cfforts of preparing profes-
~sicnals to educate handicapped pupils at NCSU is
Technical Assistance Agreements (TAAs) They are
written contrackts negoti 1 between a faculty member
or group and the project “coordinator and approved by
“the dean. HNew departments are focused on each year:

FL]

The TAAs are supported by flexible project
funding that ~llows the individual f ulty member,
program area, entire department to develop a plan
to meet a specific need. Specific criteria are v—.-.




&6

TAAs and ascertain appropriate funding.
P Luede obijoctives, costs, time-lines,
ﬂQCUmLﬁtﬂtLQn, dueseription, feasibility, and targe
wopul on. Each TAA must include its own mgthmés
for evaluation or documentation and should result in
a tangible end product.

2159

ﬁ vatiétg of TAAs in the Departments of Ocecupa-
Education, Eurflculum a In5§ru:tiaﬁi and
lor Eduecation have b i
wo years. Grant mon

retreats, rescarch, modul e dgvglqpmenti
5, purchasec of materials, graduate and el
stance, and oth activities to facilitato
lty prag;:ts.

w_‘

bility ameing q;ﬁ;ral aﬁd Sp:cial tEEEth eﬂu:atarg
and counselor educators as a means of furthering the
preparation of teachers and counsélors tc meet the
neads of students with special They d;s:ussed
possible target groups, available resourses, var
units to team teach, the expansion of a unit on
cial students for a counselor education course, and
-the formation of three-member teams to develop speci-
ﬂgllvery Eyst ms The Dean’'s G

tud;us professor contracted to study

¥y lioevel social studies tea-
1_amgd :Iasafamms and to seek alterna-

n ma

lutions to the guestions raised. He survevyed
e of 350 teachers nation-wide, compiled a list
4
xp

ions and issues raised, and is consulting

erta in the field to determine appropriate
. s s5tudy should result in a publication
d WLIl affe t the methods and materials courses

~nd rapsrt, "HQH M;ddlé Schools
-Accommodate the Handicapped,” a research study, "The
Needs of Secondary Level Special Ed for Train-
ing in the Content Areas,"” and the ﬂevelapmént of a
.new elective course, "Teaching the Handicapped in
Mainstreamed. Classrooms." -

- ihiludﬂ a case study

-her= Préparatiéﬁ program at the College
Calaraﬁa Statg Uﬂlvéralty, carries the

VD:atlQnEl, 1nﬂustr, 1 SEIEHEE, E
= and physical édU& \ programs. & major component of the

- Dean's Grant Project, which is in its fourth-year, has been fac~-
ulty development. All 87 faculty members in the College of-Pro-
fessicnal Etudiesz participate in the curriculum sequence of the

Eachér éﬂucatlcﬂ pragram and are ln:ludéd in the

tencies for meet;ng.the Educailanal neads of” handlcapped students
in régulaf classrooms. The compete have been grouped inte

O
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1. Enowlindge of Legislation

2, Kngujedqg ot Mature of Hgndi:apﬁinﬁ Conditions

3. Awargness of Own Attitudes toward landi cappod Pupils
and Deugla pment of Positive Attitudes

4. Cmmmuﬂ;::tlng with Parents of Handicapped Pupils

5. KnowWledge of App ﬂprlgtg Environmental Settings for

Ha

ndicapped Pupils

6. Adaptation of Curriculum Content and Supporting Mater-

ials
7. Classroom Hanagénent Skills and Group Process Techniques
8. Diagnostic Teaching Techniques *
9. Evaluating Student Progress
LO0. Desi Use of IFPs
li. Communication Skills with Special Education Resource

Fersonnel Inecluding Use of Rescaurce Rooms

Various activities have been used to attain the objectives
faculty-development component of the DGP They include
visiting other DGPs that focus on preparing s dary school tea-
chers, atter 1y workshops on the content and skills needed to
teach the competencies, producing videotapes of mock staffings,
raescarching ule davelopment, and interacting with the handi-
capped community. .

af th

A new model of seconda ary teacher preparation is in . the pro-
of development by the Dean' Proj at Lglgrada State

gity. The project leaders intend to “hare the results of
their project with other teacher- preparqt;gn institutions through=
out Colorado and tha nation.

California State PDlYﬁF hnic University, Fomona

PFroject M.A.S5.H. (“Ult;dlailpllﬂﬁty Approach to Serving the Han=
dicapped), California State Polytechnic University, Pomona, is
an example of a DGP that is designed to provide inservice train-
ing for an entire university faculty. According to Dr. Ellen
Curtis-Pierce, Project Coordinator, the major purpose of Proje
H.A.5.H. to contribute positively to the development and 1
style of handicapped individuals by lmprg g the university’
personnel preparation programs ciplines (Business
Adminisk: ioen, Arts, Agflcultufé, Englﬂééﬂ ng, Science, and En-

;m
(13

<
i fe

[

L

vironmental Design). Initially, the project focused on generat-
ing among all faculty members of the university an awareness of
the characteristics, special needs, and rights of handicapped

individuals The Prgjést has three major goals: (a) to increase

1 and sensitivity of university faculty members in
disciplines to the needs of han icapped individuals,
(b) to expand the knowledge and enhance the skills and competen=.
gics of university faculty members in the different disciplines
with respect teo serving the hanﬂleappad papulatlan, and (¢) to
assist university faculty membe j I

to reflect a concern for handi

ignificant accomp 1anment; ‘marked the pra]eat =
initial year. A Fall Convocatien and “Handlcaﬁped Awareness Day"

m
]
it
hut
b
(]
et
[
.

.were successful awiireness programs and were. conducted for all

university faculty members. Th Department of Health, Physical
Education, Recreation and Dance initia 1 the process of revising
its entire curriculum; community support groups were identified
and employed in an advisory capacity; and a number of faculty
orientations, presentations, and workshops were conducted by con=
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sultants and thie jiajewt statt,

The thrust of the scoond year has been on a continuation of
xness programs and the initi
in all thHe schools en campus. The ¢
4 with a group of szelected faculty ren
to help them to revise their courses to include appro-
ts of handicapped individaals. Incentives were as-
the praject staff to encourage faculty members to

patL in project a t1u‘ and tn fevxse EhElf COUFSEsS.

The incentives included tr
shaops, or confoerencos tm

ct coordinator is

Proje A-B5:H. ygoals; as gnmzn: af pfgj Et abal tant H aﬁd
recoc n_through the University Informatien Dissemination
notwork.
An instructor in - artment of Urban Planning, School
Ef Enviranmzntal Des ted an inte ting activity durin
| Forty U: 1 Planning students

whg are in tfa;nlﬁq té be;amg urban desig e given a force
ful lesson on how the world is Eipéfxanﬁed by péaple with limited
mobility when they spent a day in wheelchairs. As they made
their way across campus, the students found their familiar route
blocked by stairs or by doors that were too heavy to Dpéﬁ. Ac=
Eﬁfdiﬂg to the instructer, ﬁhis activity,

e c@mmén to hanﬁl@appéﬁ pécple. gave the stu=
dents a4 new puf:pﬂ:tive on design problems.

‘t M.A.5.H. is Dr. Paul F. Weller, Vic
3 E T of the University. Having a per-
1t this 1 1 af the unlvrrsltv‘s trative structure
*ve as p:ag;;c director undoubtedly has been an important fac=
success of this unusual DGP, which is directed to all
the fa:ultles of the different schools.

of Missouri-

the University of Missouri-Columbia DGP has had an in
tlaﬁal campaﬁ ﬁt fésuaxng on fae

ulﬁy dsvelgpment a:tl
= 12 the least restrictive
fa:ulﬁy mgmbefc from the SCDEs of the part] f
were 'invited to take part in the series of wor shaps whlEh were
schediuled throughout the academic year. Each partieipating in-
stitution was ked to identify two faculty members to represent
EhL areas af elementary education and secondary education, re-
and one faculty memper to represent educational
hysical education, or anather area of teacher ad-

faundat;@n
ucation.

Arrangements were made to hold the workshops at a
tel or motel, and the participants were re bursed fo
travel exponses. 1
workshops. Among the consultants were
school. tﬂa:hera, grgfgzﬁgrs af sp
people,
occasions,
sessod PKPEfEiSE Dﬁ thé EQELE ‘at hand madé a graaentat an
1nd the discu ) :

her areas af spes;al;zat;an. school adminls‘
unEeling. A twa—aay wgrk bap was héld to

i

i'U

2

ers from all schools

R

1=

[=]




Fesjard for the pro

graduate progr
Following a pro
irrent year,
facus on th
serics of sarvice a:tivlt;es 1
LﬁﬁtfuCtlgnal programs for the preparatieon of
pals and counsclears who will be directly concer .
Public Law 9q=14 - In order for classroom teach to atta;ﬁ
cptimum off Venoss in wor 15j with handieapped students in
gular classrooms, the cooperation and support of knowledgeable
rincipals and coun sen

selors are essential.

¢ University

E e 1

pmizat for the

xJLUlE” was

i “hat thi %
itratory toward ngliz Law 94=14
‘Aq are influenced by the attitude
.ty members with whom they zame‘in [«

ded by Daff&ll an and ImagEﬁt La,d
1nutars, “and Dean Denald Robinsen, Project Director.

the development of positive attitudes
treaming was of paramount int thE
: profgram grew to inglude thL
entation of and part;:;paklan po
in apﬁ:lal Educ;tién

dL

Qut af EhlE
lnEer;stipllnaFy advisory
(DFAC)- The DPAC
activitiecs

B
the duratien of the program.

2 decerming levels of k*éwleaqg ane
érEQ Df Qdu:atlng handicapped children

s and graduate
= ndu:t;d in tha College of Education
Thizs survey revealed the foelleowing.

1. Elightly over one=half (51.6%) of theo 64
raspondents did not cover Public Law 94-142
in their eourscs.

(&%)

Forty-nina’ rg:p ondents (76.5%) devoted little
or no time tg Public Law 94-142 in their
COULrSes. : N

3. Rppf@ximanély half €§l.

%) had never peramn—

Etuaents in régular :laas'aama.

Thé m’géf thrust of th;s ataF'

—davelopment pro-
knowledge in pr
paring teacher interns to meet the educational needs

of handicapped students in thE leagt restrictive en-

The actual p: ign had four compon-=

awareness workshop all faculity members
and tga:hxng assistants, (b) working retreats for
faculty members and staff, (c¢) collegquia for teacher-
education faculty members, and (d) academic classes for

ERIC

Aruitoxt provided by Eic:
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faculty membey . 7 The latter component grew aut of
faculty=-identificd : for more formal,
intéractions with professiona in Fglgtgd di
A brief description of h e t foll

AWAELEnE=S waszhapg ware held dur-=
ster each year. Each workshop was
as attended by all faculty
istants in the College of Ed-
selocted faculty members and tea=
assistants frDm those departments o de the

which affect reqular teacher-edue: n pro-=
by The workshops were designed to introduce fa
ulty members to the concepts of mainstreaming and in-=
fermation on the educational needs of handicapped
students. ’

thﬂg LEL
ing the fall seme
interdisciplinary and w
members and teach i
u;atlun, as well

Retreats for Faculty Members and Staff.

=} Faculty members, statf, and DPAC membar:
e held tao d;gzuss the Eallaw1ng areas

Publx: Law S 143 (E) m
r's rﬁlg in mainstreaming, and (d) a model for
ﬁq teacher-education curriculum to meet the

of prépaf; j professional educators. These
1, with medification, in retreats
i Slvély to elementary educatien (January
1980), special eudcation (January 1980), secondary
education (May 19B0), occupational and adult education
{(May 1980), teacher-educati personnel from other
;Qlleges {May 1980), faculty from other Oklahoma uni-=
Ter {(September 1980), and special certification
programs, such as reading, counseling, school psy-
choloyy, etc. (November 1980).

Colloguia for Teacher-Education Faculty Members.
This Fighly successful series of Eormal and informal
presentations was the impetus for discussions of cur-
rent issues in the education of handicapped children
and youth. Presentations included "Adapting Educa-
tienal Fa llltlEE to Meet- the Needs of Handicapped
Students,” "Nonbiased Assessment,” "Multicultural Ap-
pfaa:h to Maingtreaming: A Challenge te Counselors,
and Psychologists,” “A C@mman Body of
-« for Teachers,” " =) of=h h Excep-
al Adults,” "The TQﬂEhEr = IﬁvglVEmEﬁt in Coun-=

.éellnq Parents with Handicapped Students, " "Toward

a Curriculum of Individual Difference: Mainastreaming
in Elementary Teacher Education,” and many others.

Academic Classes for Faculty Members
quraﬁ;ﬂn. A total of 36 faculty members, © 1
achar educators in 5ix departments from t”gee
: of tho university, ngt1c1gated in classgs

:raadgnlng the knowledge base for

The rotreats, seminars, collegquia, and classes
stimulated questio dEbSEEE; and ﬁlscuesicne in
whlch dlverse opi ;

lnstltutlﬂnallzatiﬂn Ef a
and revision which emphas]

plines as on the product,
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esulting from the professional development course.

In preparation for writing this overview, nine
faculty members (20%) were randomly selected and in=
terviewed. Each was asked to comment on his/her per-
ceptions of project unigueness. The foll ing thres
perceptions of the procass emerged: (a) the is uni=
versal acceptance and involvement of the faculty in
the project; (b) t} e 1z a willingness and compe=
tence among the project staff to conduct the pro-
ject: () there is a high degree of effort to breaden
the concept of mainstreaming in order to remove the
image of a speeial interest group and to move special
cducation into the mainstream of education.

When asked what aspects of the project have
been most helpful, those interviewsd gave responses
that fell into five areas: The first was retreats.
Faculty members feel that the comfortable, aff-cam-
pus atmesphere is conducive to serious discussion,
and that faculty interactien, communication, and
problem solving are possible and enhanced at a re-
treat. Most striking was the excitement exhibited
when those interviewed mentioned their change in at-
titude as a result of interactions with articulate
disabled adults who "have been there.”

After rotreats, most mentioned were (a) intro-
duction to and availability of audio-visual reference
materials, (b) preszentations by publie school person-=
nel and class presentations by project staff, (g)
compiled competencies and projections, and (d) pub=
lisher responses to new materials. Atééfding to the
co-director, the GMU Dean's Grant Project is unigue
in that it serves as a facilitator for faculty mem=
bers to do what they know pfaféssianally neasds to
be done. :

Implications for Change

ALTHOUGH many factors currently underscore the need for meaning-—
ful programs of faculty develdpment in higher education, conduct~
ing successful faculty-development programs has many obstacles.
Through the resources provided by Dean's Grant Projects, however,
many SCDEs have instituted successful programs of faculty devel-
opment that focus on the infusion of appropriate instructiocnal
methodology and content on Fubl;é Law 94-=142 in teacher-education
curricula. .

The scope of programs for fa:ulty development ranges from a
sedgment of the faculty of a SCDE to the entire faculty of a uni-
versity. Regardless of the scope of the undertaking, the general
design of DGPs has three stages of development: (a) - .esxeating an
awareness of the need for providing for handicapped students in
regular classrooms, (b) a study of the knowledge and skills
needed for implementation of the law, and (c) making the neces-
sary instructional and curricular changes in teacher- Edu:atlan

programs to attain the desired goals.

Dean's Grant Projects have provided rescurces to insure the
success of faculty-development programs. They are a model for
edugatienal change in the elementary and Eéﬂéﬁﬂ§§y schools of
the country which, I hope, will be emulated in the future when
additional signii icant changes in education may be needed.
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Public Law 94-142 as an Organizing Principle for

Teacher-Ed-ucation Curricula

K. Charlie Lakin & Maynard C. Reynolds

University of Minnesota

ATRACT: This paper outlines and provides
vndar-
an in LﬂﬂﬁEcLLDﬂ with Dean's Grant Projects
licate curricula for teacher=preparation
: of the caﬁ:empctnry
. Tht

Al

a riationale for a serics of activiti

tak

te

pfaqf,ﬁ= from an analys:
ale and FPEPDHSLDLLLE;E& of Lo

ﬂevgln Ent DL fElE h :

tQ fow (lQSDb)i “[T]he
tg;t af help;' whether théy can serve thase who
cannot get along w 1thnut thﬁm rather than those who can proceed
or make progress without them” (p. 25}, What ahnu: the students
who truly test educators, the pupils en the m rgins How well
] s prepared to work, for example, with hand;:zpped
antaged students, children whose lives ar 1 disorder
and who bring the disorder with them te the schools, and students
whEhE primary laﬁquaqe iz not English? It is these marginal pup-
focus of most attention in the educational
eral legislation of the last two decades.
in the past, the tEﬁdénEV was to refer marginal pupils to narrow.
Satagorl programs that of required the removal of students
from the in fact, between 1949 and 1970 the number of
child: t of regular classrooms to special education
centers increasad bv 700%, and still more were removed for Title
I classes and other speclal programs. Now, the press is on for

r
u
Lt

Mr. Lakin is a Research Scientist in the Departmen Edu-=
cational Fsycholeogy. . : -

Dr. Réyﬁ@lﬂg; Professor of Special Education in the Depart-

E cational Psychology, was Director of the National
Suppcft Systems Project from 1975 to 1982 when thé Project term-
inated.
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tha sgunGteuct Lo i thee
teacher-preparation programs
rooms will have more powWer to qccumma'*tL a
humaﬂ differences. Thus, advocates for the &
pils have been directing urgent gquestions tm Ehg pecple gnd
stitutions that prepare regular classroom teachers.

In A Common Body of Practiee for _Teac ‘(Reynolds,

G at al., 1980), & 1z that grow ou af experience

D Grant Prejects, a case was made for inerecasing the pro-

fe nalism of teacher-education pregrams by establishing

cula that included 10 areas of understandings and skills, 1
"zlusters ot capability,” which derive from the new policies f
the education of handicapped students. The educatorsl! who ini-
tially drafted the common body of practice statad their rationale

4% follows:

Thu gyaals of Public Law 94-142 will be real-
1 if the quality of teacher prepara-
tion and professi he sct
can be improved. : ority must
to substantial if not massive upgrading and
retooling of the programs that preg tea-
vhiers . (Reynolds ot al., 1980, B. 5)

3t course, the recognition of the need for significant
chan:ss in the proecess of teacher education in the United States
win not uniiue to the "common body" drafters. Critiecisms of
teacher ition hﬂUL appearéd xn publxtatlaﬁs r;ﬂq;ﬂq from, the
popular (2.g., “Help,
1981} to E;hglarly publlEaElUﬁE in th— "ﬂuﬁﬂtlﬂn field
itself (lfall, Hord, & Brown, l980; Smith, 1980a). “"Teacher ed-

d drastic revision," asserted Lawrence Cremin,

College, Columbia University ("Pessimistie
Lyons (1980) described teacher educa-
g It drives out dedicated pecple, re-
warids LﬁLDmpLEEnEE and wastes millions of dollars” (p. 108).
The paper won a significant award for public service.

given

Teachoers

Daspite the apparent consensus that teacher education needs
much improvement, relatively few critiecs have specified the exact
dimensions of the inadequacy or professed hope that the situatien
would be improved soon Smith (1980c¢) captured well the com-
plaints of many professionals about the prezent state of affairs:

o =] = Colleges of pedagogy will
robability never overhaul their pro-
1 each fallgqe iz to de it aleons. .

2 are too many hurdles, too mueh divis-
1288 and lgtharqg among faculties, too
ﬂuuh fear, and too much ineptness in the lead-
ership. (1980c¢, cover)

Ultimataly, reported Smith and the iiszussaﬁts of his pape
glimmer of hope, but not much more, uld be discernead.

af owlucation arc reacting maré to political and so Elal

pressures than te pedagogical urgencies -Forces gover 1 kea=
cher oducation are seen as hostils, d@m;ﬁég:;ng, ignorant, and

malaevolent, But is such professional negativism justified?

lJa:k W. Birech, Uni
Public Schools; Rob ; Uni
Morsink, University of Florida; and
zity of Minnesota.

sburgh; Dawn Grohs, Wichita
:rsity of Houston; Catherine
Maynard C. Reynolds, Univer-
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The: Hewnd tor Common Beli-sfs

ol pnliL;caI and economic issues influence
mrgan;;gtlanaf and afqanlzatlans

| One of the ma=
jeor dltt;;ult;us is 51mply th lack among educators
o whdat ought to be included in the curriculum for teacher-educa=-
EiOn BIrojra and how such progrs sught to he put tagethtf.
ied thaL idea of lﬂaduquatL-;,i £

cher Eﬂuiéti@ﬁ iz th
Iﬁ the AACTE bicenten:
Ca:flgan, Denemark,
that is, the

what must take plice before tea-
{as appased ta a somi- pr

CDIT'!?
h of Pennszylvania (1971); examined the ge state of
practi {in teaching) in relation to the mueh highar “"state of
the art” and asscrted that it is the obligatien of schools of
aeduzatisn are the state of the practice, but to use
the state the art" (1982). The use of the state(s) of the
art, af requires first that they be spelled out. It was
réazﬂn that wérk was begun, in the context of
22 ify, at least initially, those
clusters of capability that m .ght define what a good beginning
teacher should know and be able to do.

for a Common Professional Culture and
Body of Teacher-Training Activities

ACCORDING to Smith (1980a), the first prergqulsltc to program
deve lapﬁgﬁt Lﬁ ah Em ;r;:ally based p:ﬂfesalan is that "thﬂ :E=
=

c

{p. 83). wg, Qaa, wguld 5&:&55
1ledge in terms of the roles

é EXPPEEEd to perform. Professional
havn héén :E&Qtwd to transmit the knowledge and skills that en-
aduates to fulfill their social roles and responsi-
1 practice of their professions. Steps to meét
ctatien in teacher education necessarily must begin
iz of the contemporary role and responsibilities

15 =

bilities

that oxpe
with an
af teacher

5
Publiec Law 94-142° mandateg an env;fanment in Ehé schaools
which has iportant impli = " In brief,
the law entitles every handlgappad :hlld ta an
wblic education, based on the eareful mult
of his or her needs, and an explicit publie plan for
wh;th ha; been neqotiated with the child's parents

part of a broad base of intorrelated law and jud;clal
determinations at both federal and state levels. The main prin-
ciples of the law are rooted in social peolicies that are indepen-
dent ¢ the law's provisions.

5 u
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D provess rightn are atforded te parents in all aspects of
child study, planning, and program excoution.  An addltlénal
inciple of key significance is that of the least restric
environment, which means that the first o gation of publli
o deliver individually appropriate preograms to handi=-
while they remain in regular slassrooms. It is
latter £

pringiple that raises the broad issues of
law as a whole is an important stimulus
rale of classroom tocachers. o

Public Law 94-142 calls for te
" to have ills that are re
nts, including those who have
it waE in this context that the 10 Elustéfe Qf qenér
ings and skills identified. The
toers or dumdxn» of profassional rues
ity: clearly, each overlaps with other
iti of a classroom. Thesz domains are meéant

* teacher "ccmpetena " of
teachér educat;an, n@r

by Pubel 1es
rosponsibin b ihy.

Brith

:rately tavght in school)
5

sungsters in reqular clas
f EEUdEntS leafnlng ne

of theo a;haﬁl currieulum thaL
through hlqh ,Gél (K- 12).
seribe the 1

chool d the ration=
They should be able to
abguﬁ the ﬂéuelépmeﬂt Gf

entary and
:urrlﬁulaf

curriculum mﬂﬁﬁflalg baseﬂ upun carms-=-
al and group needs.

£ Llla fﬂli 1ﬁtﬁ threg main :aLEgﬂrlés'
maintenance, and personal development. théraey E
for whieh the school has pri
ﬁpggssaff for co tlnueﬂ lea

ng as well as for efficient perfor=-
They 1n:ludg réad’n R whlch all

] d a fEEGqﬂltlDﬂ, Eampfe Enslmn, and rat,), wrltlng
{letter formation, sentence structure, and paragraph structure),
spelling (rules and exceptiens), ar;thm&t;c (whsl t
tation; simple fractions, time, an
study (use of resources, criti &
and speaking “{zending and rece;v1ng a:eurate verhal messaqés.
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.al

sion, .atul pntotat jong .
FFor survival amd of
féféff;d La as survi

and. home safety),
and comparative
i, COUrt system,
- skills are nec-
LSEafy far pereanal growth. ccausc all individ s struggle
with Uﬂluésg Ehlla ﬂph’ 11 positions, meral behavior, and basie
lifec. should provide mature models for their stu-
dants Thoy should be prepared to assist stu-
dent n making, problem
salving and EQﬁflL nd interpersonal
dimensions,

3. (Class

. maneuveriﬁg in traffie,
pu:chasési making change,
i appeal proe
nal developme

ses Af géal saetting, dec

t rESulutlQn, in both intr

Teachers hauld be able to apply individual and group
agement skills. Wh claszses are skillfully managed,
can maintain attention to school-related learning activiti
build positive feelings about themselves, their classmates, and
their schools. Teachers need to be highl :ffective in group
é ting tuchnidques, management of tran iong in school activi=
ties, responses to daily erises, and management of a i
learning aectivities: Time on Egsk ana Eavgrablc attitudes n
to be maximized. Students should
ity for anadg nt. Teachers
havioral alysis procedures (someti
estion or continge
procedures to onacouy
bBle wpersonal social econduet, and ta i truzt pafLﬁt; and tea-
chers'  aides applying these procedures under the teacher's
guidance.

sional :ammunlcaﬁ;an, as both ln*t‘
-ablish and maintain responsible ir
administrators Teachers should be able

Tga:herﬂ wha ;pé ;allzg, faf instance,
g should be

that ﬁhey should lEafﬁ ta use w;ih VLEually ;mp, puc
their ragular clas - e time, teachersz should learn
s of consultatio Educators.
g with ool
fESPDi Lity ividual student's programs. Regular tea-
chers and spoecc —lapfuaqg patholegists, for instance, must de-
liberately complement and reinforee each other's work with pupils.
Léﬂihéfh also need to know how to negotiate chjectively and con=
stently Wwith ;allgg , administrators, employers, and other
i vialuas, philéséphtcs, or priorities

5. Teagher- -Parent Relationsh

P
i

TEaEthS should learn :sskills and sensitivity in dealing with
rents of their students and egpecially with paren and sib-
i i i ged, and other exceptional stu-
fects of handicaps and social dis=
advantages on families, especially influences on family-=school
contacts and interactions between parents and te rs or other
‘ofegsionals. Teachers should be able to deal with instances
Df distrust, .hostility, and anger, and, in turn, to build trust
nd :ag?eratlan. They should be prepared to share teaching

dents. ThEy shauld knaw the

52
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powhethey arprh gogdent in mooting
Lavly ampear tant of Lndxvxdunl
& i the aliili Lre une fuent and g
t promote honest and o ful sharing 'ef infor
trulividual student and parents. Thus, teachers

imaini= or eriterion-refer d n
tor anterpretation of the ghild's total educational
I addition, tf should be able te conduct valid
af their nwn inutruetion.

nal commitments and professional be-
Ehauld exemplify the
Edu;atlanal

in the Veca-
Thasa ir ide the right of

in all school placement de-
1 restrictive envirenment, and
to ca u%ull; individual iz ucation. Teachers should be
i in assisting others (parants ] e pupils) in
cepting as PQSXELUL valuos t”; inEfEaElﬁg
t wha are enrolled 1n

nsidoration f 1
P uE are called for in Pubiié
14l Rehabilitation

individual studentes tu

cisions, tw ealucation

=) o ualuEEi
ent models of pro-

1 L J 5 1l1ful and cons
anal ism and of commitment.

The Uses of the Commen Body Approach

THE vanception of the training responsibilities of colleges and
Lupurfmunt of aducation in thm“ gf thuse 1D :lusEEfE Qf £a
bility is, of course, but one passibilit

cher-education E ulum( hEWE er, any ﬂpﬁraa:h te teacher ed=
ducati these days must give attention to the impliecations of
the new policies on b ts. In a survey of all

andicapped stud
11j D’in'“ octs Uggrgtlﬂg 1979-80, it was found

*a viable framawork
A number of these rro-
aﬁd development activities
;azvoda, 1980).

Some’ project personnel have called for additional detailing

i
E@r vLEWL
jocts? I
have used the 10 clusters as a conceptual model

f the antE A;;mfdlnqu, the Nat;anal Supp@ft Systeme Pro-
ect P
ate
prxmnfy H ta Q'tllne Lhe a:u; of accept-
1 pfacticé in rather specifi¢ areas of profession-

‘mance which are essential to the affective. teaching of
ts in teday's schools. The progress und outcome of
ts are desgribed in the following section.

subtopics under each of the 10 clusters,

tance from cducatafs wh@ were agclve in the
n's Grant Ffﬁjétts network.
curricular needs of future
Ellgrzd knﬂwledq ’hlv in thh ar

phl EEﬁhﬁlquE
112 projects,
cument. Each page
far ;n:ludlnq

Ef Eaﬁablllty, a
ing program, and a dt
suggested subtopics.

§§

st EEE ‘of sub-
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capabile of providing appropr

' for thoe handicapped children in fequlaf class=
raoms.  This need has bQLn addres .
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ly reviewed, rodesigned, and reorganized EhElf
programs, curriculum content, and dcll
systems Pevision is i

e - 2. 8RO0W avidence that

tcachers who are

(Ruhln & Eilém, l§71). Thg natlangl maégl
EE té;:ﬁgr Drgparatlgn at the time clearly did not adequately
E: dral foec valy with such a range of
Such facts, coupled
icited the following ob=

1 on of Teacher Edu-
, has be the director of the

he was the Elementary Coordi-

n activities and currently is
ission procedures for elemen-
low= up of program graduates.

This chapter was prepared with the consultation of and as-
sistance from Dr. Robert D, Gilberts, Dean of the College of Edu-
ation, who has been the Principal Investigator for the Dean's
Grant Project, and the Liaison of the FPar West Region sinece 1
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‘in project settinc

H

[ vt petting for the Dean's nt Projects
waerd A Laboratory, one could run an experi-
mental vhavier "X numb aof times and de-=
But the projects are not
laboratories. They are housed in
i and zolleges. (p. 69)

analyzing the ohjectives ! activities
which projects met their inLl:lpath
' attainment for stated goals

Llrst y;af ag SpErétlQn ware eonsi
itifying a need for ehaﬁgé in cour
EQHELHE to help §tudLﬁt“ r
ainstreaming izs
s for this yga; had taken prcllmlnafy
vard the analysis of course contant.
néllﬁltg of the first year projects
gf :Exgeri e" were noted in the

By £ in al steps of reexamining
and r2v1sing students’ field experiences. A
curriculum goal addressed the issues of review-
1N, develap;ﬁg and disseminating appropriate

syllqbl ;ddreg Ed th; IEEUE éf exp nalng Stu=
dent i £ i in special education and mains
classraoms (p- B4).

The

four projects in the third-year-plus
,naneive aﬁd inteneive revigsions of

izual in-
1iese old projects
£t experiences
. lan of dual

t‘ll
L
e
1
e
L4
H
o]
Lt
]
it
Iy
r'W
8
t:,
g
L
it
W
[
W
ik

e area of "Curriculum™ the team repo
be a sequential developmental patte
st year of opeoration to thoese in fﬁ plua phasé"
An apparent continuum focuses on ident fying the need
dge, and on planning and 1ﬂltlat1ﬂ§ appropriate ste 1

This is follewed by the carrying out of désig
mats, the evaliuating of the pilot program, self-correct I | .
repatition of the cycle. . A

The team's rgnclu515ﬁ "that projects may be more alike
both qgeals and strategies than might be expected by thé wa,
' {(p. B7) is heartening to note.
(1982) repor ed ilar conclusions after a series of 1nfcﬁ
surveys of and visits to projects in the Far West Region.
s were reported to be the catalyst for curriculum change:
projects generally indicated the need for a separate courss r
lated to handicapping conditions as well as the infusicn of sp
cial course content inte the gurrieulum. © Espeseth also noted
that despite the great disparity in project philosophy and organ-
izational structure at the institutional level, there was unani-
La1iE: t on the need for curriculum changa and generally
1:udes,,avzrall, hange=s in progres

j=N
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"La11 tables follow the text of the chapter.

Thee ka at Lincoln and the University of

hiats: ferepjrams that mirror the general develop=

trigwer ity b Hehirasd

ef .
At the Us : = of Mebraszka at Linecoln, the project has
Berory e = agf mnS Qlecﬁlnq curriculum 1ntﬂgfat1an. A

statement ore red for certificatior purposes follows

pleting the four=year undergraduate
tion program at UN-L have. prLf1=

ich handicapped students
thir regular elassroom.

but Tab s

content Wilhelsm, and KEilgore (198l) presented a com=
ehensive on their proje approach to the Integr

"tion of Curriculum ‘at the annual Dean's Grant Conference in W -

ington, D. A brief overviaow follews.

C.

lﬂ;lud;a methods élu ses and practicum
in ElEmLh ry. and segsndafy édugatl@ni

tﬁif ﬂEVLI@pEﬂ aﬁé ap 1;,& to Eubjéct a
throughout methods courses and student-t

curriculum is presentec

Following the o
of formalized mainstr
faculty at UN-L a3
a great dealof v
presented in the 1z different agztlﬁna Df th
Efﬁghmgn Ecuﬁdatlnﬁs course. Thls fesulﬁéd in

curriculum integra
d conecern that ther

rrt;sé. ag a £
staff collaborated in thg develapmenz "of a cur-
riculum "pa:két. The cu:rlculum packet, wht;?
=~t1vg= to bE aﬁﬂre Eea in the cour (2}
lgarnlnq activities designed to teach ok jectives:
{3) materials to be used by faculty and/or stu-




v
L]

‘eurricul um

" teaching-

.

ts; and (4) alternative ipstructional
ategies for use in teaching to the objee=-
e - . :

iatl ha gackat is ki
a5 a resource for fa;ulty and
,as mainstr-eam curriculum is inte-

E A major. effort is currently under

way whereby.p;aject staff and faculty use the
packet.in a team teach;ng approach. . It is . .
intended that such'a str tegy will assist

faculty in using the pac] .

following project completion-when project

staff will no longer be. available as rezourcé

persons. . ] . -

ElEmEntafy Education
~ * The denter for .Curriculum and Instr 1gkion
has devgléﬁed a program which includes a se-

quence of Earning aétiv1€;es déslgnea to pre-

;he ‘needs DE ma;nstreamed :h;ldfen.l The flrst
el, labeled the awareness level, occurs - -

.during the- Efeshman!scphﬁmafe semesters. Stu=

£ thé,nEEESSLEy to adapt
s to the spe--
aps. The

rve a mainstreamed

dents are ade EWEEE

eial -ne

student is EEqu red to éE
child and, as part of-the report written about
thesg _pre- student taach;ng axper;ences, wrltes

3

the méthadala§1aal

lev
Bem ésﬁers when thé Etudent ;s enfalled in meth—
ad In each methods’ elass students are

, the application level,
:ar is sﬁuaent teaahing.

student tea:h;ng,

write three papers. These papers aﬂdfass- (1)

rationale.and legislative mandates; (2) strate-

‘gies for adapting curriculum to meet the neads

of handicapped children; and (3) roles and re-
nsibilities a -ale

groom teacher, parents
each student
n or series.
straamed a

‘In addition,

A synthesis of the mainstream curriculum is ° . 77
designed to oececur during "the. process. of student .

‘The majar gaal of the’ Eléméﬂtafy Eduﬁatlan ptagxam at the
ioning

O
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“of the questionnaire.

. fof teaching, 4.1.

e - : T

1977- 73 the Elemﬁntary Ea jecation faculty put inte action a plan
calling for the d i of a set of competency-based courses to
operate with the n "praining Elementary Educators for Main=-
streaming (TEEM) Program." Thase competencies (Table 2} were
organized .into a matyvix (Haislay, 1978}, to show the relation =
;autaewark tm program gaals aﬂd to serve as guldellﬁes fgr*th

- On’ the’ hasxs af thé matrix by Haxsley and Haiélhurst (1979)

a quest;cnﬁalre was d':igned to evaluate tne competence of gradu=-

ents were isked to respond to the guestion,
Y"How do you perceive the’ importance of: thz:FEEM Program objec-
tives, and to what extent did the’i gram héip you to achieve
those ab:s;t;ves?" A : = L. [

EE The mean EESPDHEE “to each.item by the 13 (of the 45) gradu-
ating seniors who completed Part A of the guestionnaire is set

out in Table 3. , The dotted line extending to the right of edeh
item indicates the mean‘response to thé:level of achievement of .

In Part A, st

- . eaeh competency acqguired by the students during the period of
ori. The continucus line immediately below the
cates the mean ‘level of ;mgazgan;g given each

teacher educatio
dotted line indi
‘competengy. :

Téblg

,n;ng a group mean for each section of the ques-’
lt wag possible to:rank the sections according to the

fstuQEﬁt's rati g af the importance of the items in,K each section.

ut the means for each section of items in Part A

Table 5 sats:

arded as having the most important
cructional Goals and Planning”; "6.0,
H ana *3,0, Use of Instructional Strate

The
competencies were
Fcunﬂatlan DLEELE

H
WW

.giesz." It is' 1nterez£;ng to note the dAifference between the im-
partante of the competency areas ana the extent to which graduat-
| : In each

,cépt;ng '1!0 and 6.0, graduating seniod
s chievement hi héf than they rated the lmpgrtante_af thé com=
‘petency area. This finding may be interpreted a

nges in tea:héf education in Elementary Educat ion in the Col-
1335 af Educat;an at the University of Dregan.t‘ . .

In sum,, graduat;nq seniors pEiGElVEﬁ‘éli the tcmg;tan:iés to
1 ., rating “Instruetional Goals and PBls ng" the high-
h ‘a mean of 4.25. ! The seniors gave high ratings: to” the
the TEEM program kelped them to -achieve program
"Use of Iﬂstruzt;gnal Strategies" hasg a reparﬁed

:Dmpetenz;és,
mean of 4. .61,

Part B of .the quest;annalre was de
portance of the student practicum eipe ce, to give an overall:
Iatlng to the program, and to estimate value as a preparation

; The data in Table 6 indicate that the student=
'Exnerlance was valuable in helping students to tie to-
theories, and classroom pragtlés. This 'item's

= 83. The mean for the students' overall rating of
program is 4.2, and for how well the program prepafed them’

L)

:d to asséss_ﬁha im=

£5° had not -

It should be rgmambe'eﬂ that the graduating senio

et been exposed to.tha ' eal” world of teaching. A fallaw=upﬂuf
hESE graduates (after~2 years .of teaching) and of a_group of ;
Eir ﬂgea: gfaﬂuates is eurrently under way. R

155'




THE Report of the Deans'
of the growing body of Litet tufe pro ucea by DGPE-,
inglude curriculum: -modules, course guides, teacher competency
“iists, eva uation instruments, resource haﬁdbnﬂks, learning ac=
tivity packets for methods students, .inservice training plans,
and annotated blbliagraphies, Scme Examples Bpllow: ’

i The UniVE:s;Ly af Kansas DGP has put thEtth

Ph;lcsapb;cal and Social Issues.
. '+ At the University of Texas at Austin, Project T
= PREM ﬂevelapeﬂ 10 curriculum modules* for use b
in training teacher educators to work with
i !handlcapped <k dren in least restrictive en- N
x vironmernts, -

g .t

The DGP at the University of North
prgduﬁed seve:al pragram anﬂ resour

- At the UanE;E;tY of Nebgaska at ﬂmaha, the.
DGP made up 'a list of curriculum skiils re- .
el 1 its CORE program and a syllabus for
h mini-course. This program was ‘extensive=-
1y evaluated and revised, on .the basis of stu-
dént anﬂ Eaculty EQﬂt:}bnt;QﬂS.

* The University of Illincis DGP developed
7 detajiled deseriptions of the Specialized
| °  Instruction Program: it includes the program
af ;nserv1ca &ralﬁlqg for cooperative teachers.

= At the University of Hawaii, the DGP §Efélaped
" a detailed framework for integrating main-
streaming  competencies into new or Exlgtlﬂﬁ
courses in the E Ed..prégram. =

‘fhe list of praducts fram 'DGPg grows, at an almost alarm;ng
" - rate. . As projeats have "matured” and moved into a refinement and
‘ eva aluation phase. product dlssemlnat;mn seams tE have 1n:raased,

s - Issues Affécting_gurfi:ulum

3

‘NATIONAL concern with the competence of Eéaéhéés’has led educa- ’
tors to quest;an ‘the adequacy of the.current | 1 3
- 3 to upgrade the quallty
ﬁg of adm;ss; n réqu;f;=

of this ques-.
among athers,
Schwankeé (1981), -,

EE;EHE cr;-:kE

0 B

' . teacher-trai
ments (Dunn, 1982).
tlan dre found in ree
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E The result was mEfE rig;raus Esfeens
ing and admissions procedure The .system is based on obj
» measures, such as standardiz achievement tests, semi-obj
~ measures that inelude erting tests, and a more “subjective
. ure, ths prafesslanal interview. (Rankin, lSEE)i Ari evaluation nf
#% this gystem was undertaken by Dunn (1982). The preliminary re- ° =
sults indicate that Unlversity of oregon graduates: appear to be
‘ exceptionally strong in & broad range of skills. An Evaluat;ﬂn
--of student teachers in Fall- 1982.by. their cooperaking
and supervisors in lcated abgve averagg ratingg on, all LtEmE
{Table B). Follo
during their teachirs
‘as-it :Elates to tr

) GaEvaaa (1980} notedtthe reed for the documentation af af-
fective teacher=training maéelé’ta translate the kﬂawleﬂga.ac;am-
_modated._in_D lntg stanaaras for teacher gezttflcatian'and Pfa=
ram accreditation. . ¢ T —

“-of pre-serviée applicants..

,1ng gaals aﬁd gb]ectives.

3

Some pressure already has been applled on all colleges in
- . certain states where' licensing bodies have adopted certific8tion
" requirements relat;ng to competence in teaching héndicapped chil=.
-dren. 'Many DGP personnel, however, havé been members of the .
rtment Esmmittéeg that developed these competency check |
,,,,, _The ‘following- statement,for Oregor, which was adopted‘by
. DGPs in the state but is not mandatery at this writing, ts ’
) 1imumcompetencies for elemen -y teachers under the major.
.. headings of knowledge and. skills A 'consensus of the Pre-service
» Traihing faculty is needed,. however, before the transliation of
similar competency lists to éEftlflErtlEﬂ requirements can be .
undertaken at the national level. -

Rnawleaga of the definitiens, :hara:teri stiecs’

‘ana eligibility regquirementz of handicapped

and disabled:school aged children as defined’®
in Oregon Aﬂmxn;strative Rules 581-15-051 to .
lncluda*“ .

1. Tha chafacterigtlcg of handicapped students.

2. Eligibility criteria for special eduecation
and related services for handicapped students.

o 3. PFedaral and state laws and :Egulat;ans relas=
. tivé to hand;cappeﬂ students..
g . ) o )
4, Pprocedural safeguards for handicapped stu-
dents. rents, and’ teachers. .. .

o 5. State Administrative Precedures for warklﬁg T
with handicapping conditions ln terms of: - -

. ’ aj nt identificatien. ...
A . b) ridual assessment. .
; c) . development. | i
Ly gf’ da) iviﬁualigéé instruction. .
- a) ed gervices. -
£) zed Eﬂucatlcn plan review.-

S e g) least restrictive environment.

tlDﬁal pla
‘a).the pupils’ ‘surrent edugational status. *

¥ . b) educational gaals needed for the pupil.

e) instructional cbgectlves leading to Ea;h

. . .. goal. o .-
GO . d) instructional and service regqu emén;s‘ e

- " for pgngram.;mg;emgntétiéﬂ . ) -




7. Modifications and adaptat
L “made in general education
- - ' handicapped .learner. ‘

o © Skills in informal asséggméﬁt and a variety of
: " instructional Eeéhnlques and procedures for im-
. plementation of the educational plan far handi-

s capped pupils:

- = ' B

student identification. o
individual ‘assessment. E
I.E.F. development.
individualized instruction.
ralated- services. - '
individualized educatio:: plan review. .
least. restrictive environment. - -
aaapt;ng curriculum and/or instructiocnal
environment to meet.the needs Qf the -~ )
'hané;cappgd stuét“‘g . . ST
(i.e., effective com— _ .
L imastrators, students, )
- parents, resource gé:sannél and Eommunity o
groups ta solve Educatlﬁnél prahlems). ' ’ -

. 3. cClassroem management and teaching EtfatEQLEE;
: (i.e., proficiency in class management pro- .
ecedures, ineluding agplzeﬂ behav1ar analy51s,
ials ,arrangement,
jues, inc
positive affective climates). .

4. Development of student social interaction :

(i.e., the ability to provide’ guidance and

implement , pr dures which promote student

. perspnal gmowth, apd. encourage student in- i

v N volvement with hanﬂlcappeﬂ students in a . . .
variety of educational settings). - - u

.

. Hersh and Walkef {in press) believe that "the qual;ty Qf
‘teachers and the classroom conditions they create are wvhat should
. occupy our future. attention." We cannot ;gnare this issue. The .
i evaluation data from graduates of DGE‘prQq:ams in school settings "
over the next few years will begin to £ill in the missing feed-
back loop and encourage new rounds of program recrganization and:
‘curr;gulum m@dlficatlan. Hersh and Walker nated :
1 s =
In aur most romantic maments, we béllEVE that
p:aperly tra;neﬂ 13 thars and apprsp:;ate

thllﬂfeﬁ. C) réséa'i'ch is basEd en that as= : . v

sumption and although we have not yet dis= ’
 covered the secret of how to create these
”:canﬂftlan$, we believe we have begun” to get

handle on two of the variable teacher ) B
expectat;ﬂns and teacher efficacy=--whieh the 4 -
IEEEEIEh‘WE have reviewed indicates are im- A Y Lo

- "o an uzggnt neeﬂ ta quest;an the canalﬁlans unﬂer wh ch we Ex—f
gett teachers and stuﬂéﬂts to be 5ue¢ess¥ul " Certalnly, ﬁhls
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nd attention “to
d Ex?ééﬁaﬁiﬁhs

!iiﬁ'$:E=5§rviee preparation,

=eachers' social standards 3

sh and Walker found that gurrent .

1g have not eliminated the "histcfical

eling and stereotyping of handl:apped stu=
1-anc abuse, and the behavl';al ecommunication

i xpeztatl@msa . . .

Caﬁclusi@ﬁ .

awher issuses to IEdLEECt the ;ufrlﬂulum Eac : :
Al programs will continue to emerge. At th;s‘palnt,ji?
" *safe to note that the DGPs, by the systematlc re- .

“than any gther ;nltla re -in recent hlstafy.
prng;am changes are beaamlng institutionalized- . %

= the future =} gl ss of the mainstream movemen *, s
ed influ & Eléld of teacher Educatlan.

Paper éreééntgé SE EhE a ﬁﬁéi'meetlng'af’ﬁhe DE
. Projects, Wash;ngtan, ‘Dc, 1981.° - =
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. . : Table 1 ) - .

Gﬁuaﬁ: Idéntiriﬂabian Inr 10 Arens of
° a
: Hajﬂr‘ Gantent : - r

Uni\versity of Hebraslfa—Llncﬂln L

1. Awsrené,saaﬁd Attitudes . . . *EPSF 131
**'2. Historical, Philosophical, and Sacial e
’ Perspectives : " "
-3, .Litigatien 'and Législa;t.ian _ . oo
£ s
Le Service Dalivery Syatema and Plagran
T APEI‘QEEhES i . . i "
5. E_hsgagtgri;tias of Ci ’ildi-en with Hardicap= - ) .
: ping Conditiens o . EPSF 261 .
6. Commpniczbion S5kills, Role Relationshi 1:§ i< and ,' EPSF 131
Coordination of Rescurces SvooeTh 362
7. Assessment_in-the Classroom . ' EPSF 362
g, Adaptation of Curriculum/Matérials and ' -
‘ electian af Insl;ru:t.;nﬁal Strategies ” "
-G, Classroom aml ;t%’lt Behavior Managemenﬁ oom ¥
10, Dévelopment and Implemértation of the _ EPSF 11
Individualized: Education Prggam (1EP) Lo " 362

e -;'e:?g?fia Educational Psyehalnar and 5 [c;sl Fnu:adntléns

L. A}:samit, H. Wilhelms, & Kilgore. Prggaﬁng
. .0 _wark with ﬁ’iﬁatria'méd-h

. Psper presented st the armual meeb-—

of the Dean's Er‘ant. Prﬂjél;tpa Hashinztan, DG 1‘381‘
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l (Mean response aEhieﬁemEﬂ:t ====== , Mean response 1mpurtam‘:e _ ‘;),
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1.0 Instruction -
1. T-Intgrpret goals -
) ’1.2’1ntgrpr§t objectives
_1 -3 Interpreﬁ curriculum programs . -
=1, 4 Fgrmu]age goals | - H
R .- Farmu]ate pbjectives” -
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o g 7 Develop Iessan p]ans .
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E -0 Se’lér:tmﬁ % Deszign of | i.,
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Iatings of Importance and .a.Achievement
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L=l Selegt tests for diagnosis of lea=—mer

Problem\ solving with communitx

1.7

=17

Table § . o
Campet,ancy Area Ratings by Graﬁuaﬁing E‘enia;-s -
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’ Impnrta@:a lﬂiiierence Anhievement
Area ~HMean —

- 0L

Fourdation Discipline Le2? L .82

Use of Instrustional : - .
Strategles 3.93 - B

Personal Growth . G
(pupil) o 3 8l =3l

Instruetion

Belection & Design of i . )
Curri:ulum H!at.erials 5“3;5% * =79

p 333 =83

Prefessional Gr@wth 3.29 ~.38

Problem solving 2.99 . =1.08
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Table 7
Fall 1982
Elementary Edu ion Procram

Student Teacher i _____ Grade Level__ _ Term
Caoperating Teacher [X] Y of O Supervisor [ ]
The Zlementary Education student *teai:hing objectives have been stated
below. Please rate your student's success in meetmg these goals
; g5 = nutstandmg '
4 = above average
.3 = satisfactory
2 - below average
1 - unsatisfactory
1. Hamtams good discipline and control of tﬁE (4) i(;’l) (11)
classroom. _ 1 2 3 4 5  (4.32)
2. Provides a physical and social Eﬂ\HI’QﬁmEﬁt (2) 17 (13) .. ..
suitable for learning. ) Tl 1 2 S I g‘ (4.50)
3. Identifies and provides for individual © . 2) (7 (13 .
differences among students. 1 2 (3 ) (4 b @3y 59
4. Effectively does long range planning, umt (1) £ 1g i _
planning and daily planning. 1 z % ! (45) (g6) (4.68)
87 Achieves dES‘li‘Ed learning outcomes with pupils ’ )
through the use of a variety of instructional S (1) (1) 5
techniques. 1 &7 - ;%) (45) (SL’) (4.55)
6. Evaluates student progre ss iﬁ relation to 1) (2 - 3
~ stated objectives of instruction.: 1 éf) V(S’) (45) %3) {4.411
7. Interacts with members of the professfon . 1 E (o ] )
in a manner appropriate for a teacher. 1 % y %3) : (42) %E)__H-SQ)

Overall how would you rate the atudent as a prospective teacher?
1 A1)-5 5 (2) 4 (4) 5(15) (4.5)

How well has the. program prepared the student for the 5tudent teaching

EIPET’IEHEE? : 2(2)2 3 (1) tgﬂ;) 5 (7)

1 (4:14)

-ifgii

= :. . =

nentary eau;étnrs for . mainstreaming.
tary edueation. University of
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Studsnt Teacher _ ) Grade Lavel___ _Term

Cooperating Teacher [ ] U of O Supervisor [x]

The Elementary Education student teaching nbgéctwes have been stated
below. Please rate your student's success in meetmg these gaa1s

5 - putstanding .
4.~ above average )
3 - satisfactory : .
2 = below average
1 = unsatisfactory
1. Maintains dood discipline and control of the (1) (1) (2) (7) (9)
classroom. T .2, 3 4 5 (4.1)
2. Provides a physical and social environment @ ) (8
suitable for 1earn1ng. 1 2 3 4 5 (4.2)
3. .Identifies and pmvnﬂEE for individual F3 Fay F
: differences among students. 1 22) E') (47}_ $) (4:05)
4. Effectively does long range planning, unit 1 3
planning and dzily planning. 1 é ) (33) (47) (g) (4.2)
5. Achievas deswed learning outcomes w1th pupﬂs R
through the use of a vaﬁety nf instructional 2 . 17 T
'ter;hmques. . 1 é) 3 G (%l) (4:35)
6. Evaluates student prngress in relation to- 2y (2) rey . L
stated objectives of instruction. 1 é )v (32) t%l') éS} (2.95)
7. _Interacts with members of the profession %l) (3l) {5y élj) 4.5
in a manner apprgpﬂate for a teacher . 1 4 5 (4.5)
Dveraﬂ how would you rate the student as a ﬂﬂ:spEEthE teacher?
. A1) (1) (8) (9 :
. 1 27737 445 {4.55)
‘Hnw well has the pﬂ:gr’am preépared the student for the student teaching
experience? | - ) R (13) _(3)
vozs e

Comments:

; F edueaﬁiam Uniﬁrslty ai'
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Secondary Education: -

ms for Teacher Education -

. Dale P. Scannell

e UniversityofKansas_____

ny

ABSTRACT.. Secondary education programs have
achieved only modest success in modifying .
curricula and assisting faculty members to
ﬂevélap expertise for an effective least re-
tive environment curriculum. Evern so,
Dpean' s Grant Projects have had some success,
and the accomplishments and products could
be of Elgnlflcant ass;stanee to ;ﬁstltutlans

‘@ition of a course éeallng with the charac-
taristi of exceptional adolescents and the
implicat.ns of Public Law 94-142 for second-
ary teachers, and the development of materials

T ation in exist Plans
and materials related to 3% 1apment
have been produced and fiel tested by various

‘institutions. Again, these resources are
available for institutiens that have adopted

a least restrictive environment curriculum.

THE requirements of Puhl;c Law - 94 142 have had unigue implica=
ons fer the preparation of ‘teachers . for secondary schools.

e challenges have been recognized by the personnel opérating
n's Grant Projects (DGPs); the accomplishments have been more
mlteﬂ than is desirable or even than were hoped for when DGPS

- .were initiated in 1975.

Among the DGPs with secondary education componehts, the com-
mon goals include faculty develcpment and rriculum revision.
The ehallenges for a:campllsh;ng these gaals aerlve f am the
characteristiec
grams for secondary edu&at;gn teachers, lﬁiluilng

1. the roles and functioris:- of secondary schools;

' Dean of Education, and Dean's Grant
ent pfafegslcnal activities have fo-
tian pfgg:ams to énhance




seconds
zecondary teacher-esducation prog H
n of faculty and Etudentg in sec ﬂd,fy

ry schoel curricula;

2. the nature of
3. the nature of
4. the ar;entét;
an
of
1.

W‘ Vﬂﬂ

uw

m

special education services at the