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Visual Arts Educaton Guidelnes K42 has bt

published by the Georgla Departmeht of Education for

. leachers of the visual arts. Developed by commitee

rnembers from different ‘evels of visul arts teaching
and supenvision, 1t contains broad program godls,

, specmc leaming expectations and activiies whjch wil

benefit both teachers and siudenls of visual arts,

A findamene goal of e Georgia. Department o

" Educaon I he repaalon f gedueles who c

communicate sensmvely and creatively with olher pec-

ple. Through art experiences .such as dr criticism and

hstory, fim making, ceramics and painting students
are learning lo become more aware of their own and
olher people’s feeings, idezs and befifs about fe as
well a5 about art, This publication, which identiies
qoals, conlent, strategies and resources for arls educe:

| lmn oan lead to the attainment of that goal,

L |s my hape thal adminisraors, stupervisors, counsel-

ors, parents, communily leaders, students and teach-
ers wil find these quidelines helpful in organizing a
comprehensive program that wil broaden knowledge

and understanding of th visual ars and theirmporiant

role in our society. o
: | |
Charles McDanie!

State Superintendent of Schools

0
““'He grades studems art dlsplay, Cahh cnunty S;haﬂls




Introcluction

Recent changes in the field of visual arts education
siress the need for {ffe program fo broaden ifs base in
the school, The study of the visual arts, once limited
predarinantly to studio activiies, now emphasizes
development of appreciation, valuing and knowledge
of art objsets. Art education should provide students
with the competence to make and justiy judgments of
aesthetic merit and qualiy in works of art. Changes in
society, its values and beliefs, provide new trends and
issues around which o center visual ars inglrucion.
The advancement of technology confinues to create -
new developmens i the visual ars and to provide
new content and issues for study.

Visual Avts Education Guidelines, K-12, was devel

oped by teachers for teacherS. It provides planning
" quidelnes for implementing 2-program reffecting im-
portant changes in the field of art education. Materials

in this publication, are desigred to flustrate possibil

ties rather than to prascribe programs. It is oo hope

that local system personrel will choose from among

thie qoals, objectives, actiites, sralegies and resources ... ..
‘the components that meet the needs, interests and
ahilties of their students,

Lucle 6. ordan o
Associate State Superintendent
Office of Instructional Services

R, Soot Bradshaw, Dieclor
Division of Curriculum Services é

o ' - , Exhibitian &t The High Museum of Art, AﬂanE{ 13 ;
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Chapter | « The Goals of Art Education

The General Aims of
Education

Why do we teach art in our schools? The answer may
be found in reviewing the general aims of edcation

and the relationship between these aims and the goals
of art education

For over a century educational theorists in America
have tried to define the minimum essentials of a
general education for all the peaplé in a democralic
nation which regards universal fre¢ education s a
basic right. For the purposes of this quidefine, the aifs
of general education are basically three.




Herman Balley

Daybreak

(chalk on peper)

Gitt of Mr. and Mrs. Sidney A, Wien, 1962
The High Museum of Ar, Atlanta

| "."“PEBSDNAL-DEVELDPMENT, |
To fuster maximum 'dévelapment’ of human

It is not difficult to see that a belief in each

ties, regardless of racial, rational or socio-
conomic background, is part of the educat ional
goals of democracy. Education inthe visual ars,
- as defined in this curriculum guide, is a discipline
of leaming centtal i its contribution lo the maxi

* tential from chiidhood to maturty. ¢

| individuals Tight to develop talents and capaci-

““num development of personal and creative po-..

Themas Hart Benton

[iawn the River

(Ithograph)

Gilt of Lawrence and Altred Fox Foundatlons
The High Museum of A, Allanta

BAGA (Atrlean)

“Nimba" mask

(woad)

Gitt of Mr, and Mrs. Leslle L. Rood. 1971
The High Museum of Ar, Atlants

_ARTISTIC HERITAGE

fion and all humanity
The school has historically been regarded as the

culturat values which are the heritage of human
kmd Such 2 her‘rtage bc h natianai and intercul
funnhcm asa ||terate and contnbu mg member o
“adult society. While the skills of reading and

| witing, o verbl teracy, are universal regarded

as basic 1o the atiainment. of edusational or
fungional Iteracy in general, the contrbuton of
the visualars o education fr visual lteracy in
culture must not be underestmated.

ART IN SOCIETY

To transmit the cultural hg?ﬂage of one's e

- insftution for-the transmission of knowledge and |

To contribute to the social order “and™the |-
betterment of humanity
s in artistic works of dffergnt culures that a
person discovers the social hapils, mores, ameve-
" ments and valdes of the human pastand present~—
recorded, interpreted n symbols and preserved,
- These records consfitute a vast reasure of some
of the finest achievements of the fuman race.
Thus the visual ars, in all their magnificent
histary both within and culside the bourds of
one's own familiar culture, provide signifcant
modsls and are insiructve teachers in our rela
tions with each other and i m our highest asplra
fions.




, . [ Personal Doveopient - o
Caneral Alm of Education Artistic Heritage Goals of Art Edueatio——

Five Goals of Art

Esrly childhood student, crayon drawing

Eased on hé gTEnE fa airrs of educatian ﬁve goals for
hemage aﬂd art in sccxety, ThE ggals far art EdLlEEIIDn
were selected to provide a comprehensive ans.pro-
aram involving the fwo basic modes of participation —
expression through art and response fo art.

Expression refers 1o ideas and feelings conveyed by
works of art, The discovery of ideas, the transformation
afthsse idea's by aﬁistic;: means and heir realiza ié' |

expressmn.

The experience evaked when an individual views a
work of artis response. It involves description, interpre-
{afion and judgment of works of ar

Artistic expression and ariistc respanse are the results
af an an prc:grarr insuring students appﬁﬁuniﬁes o

sreanva pmaass mvolved itk makmg ofart, siudems

learn 10 apply their knawledge through analyas and

 gynthess.

..A program jn art education from kindergarten through

the twelfth grade in Georgia schools should provide
gach sfudent the opportunity to achieve the fallnwmg

- goals, -

A. Develop perceplual awareness

B, Value art as an important realm of human expe-
rience

C. Produce Works of ar

E

D. Know about art history and its relationship fo
other disciplines :

E. Makeand justify judgments concerning aesthefic
quality and merit of works of art

The goals of a curiculum in the visual arts are to be
incomorated incontinuous instruction in Gegrgia schools.
These gaals are broad enough in scape, ye! defintive
enough 1o encompass a range. of experiences in -

. making and responding to warks of a, studying an

criically and develping an informed appreciation of
the visual arts and artists, While individual and local
applications of the several goals vary from place o
place and from teacher lo teacher, leading to diversity
of practice both in methods and results, the over-
arching goals of instryction function as guides 10
astablishing levels of atiainment firgughol the state.
Thus a comman body of curriculum goals and exper- -
ences for school art programs in Georgia will add
strength and claity to art instruction for the beneft.of
teachers and parenls, while aloiing for dversity and
imagination by individual teachers in actual classroom
selfings. The goals include both producer and con- -
sumer-oriented activiies in the reaim of the ars,

Note; The five goals, A, and the objaciives (tasks)

e keyed fo the acties charts in Chapter Il
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PERCEPTUAL
AWARENESS

VALUING QF ART

PRODUCTION OF
WORKS OF ART

5 .

HISTORY OF ART

AESTHETIC JUDGMENT

A, Perceptual Avareness

This component of art intruction demands Continuous
exposure 10 the manyfaceted products of ariss, rafs:

and secondary education. I is the task of bth school

and leacher to show ingenulty and imagination in .

finding ways of making this exposure to he ars
whether in the student’s immediate vicinly o in the
larger environmen, s diverse and stimulating &
possible. AS somegne has sald, no one can create o
* of avacuum. It the schools responsibiity to provide
perceptual envichment whether n th form of original
Works — painting, print, sculptures, ceramics, murals,
monuFients or enviroAmental struclures and spaces —
or through contact with reproductions, fims and slides.
Such exposure allows the student 1o buld a back
ground of stoed visual memoris and perceplual ex

perences fiom which to develop e ilria for in-
formed judgrment. Ths cultural enrichment leads to an
informed and iterate taste and appreciation for the arts

In addifor 1o confinuous exposure to the varied prod-

s of the aris, simulated and quided discourse -

cancerning works of &, whether originals or reoroduc-
lions, encourages siudents lo express ideas and re-
soonses to diferent works, media, arisls and styles.
This discourse, which will becorre more complex and
sensilive over fime, invalves recogniton, description
and interaetation of subject matter and themali di
ferences among dfferent works and familiarty with the
sensory and formal prcperties of ar. Through repeated

* e¥posiure and continuous experience with art, students

develop a sounder Vocabulary and a broader base
of percelved quallies upon which to draw in e
pressing their deepest feelings and responses,

N, . Wyelh (American, 1882-1943)
Invocation fo the Buffelo Herd
(ofl an canvas)

The Hgh Museun of A, Atlanta




Objectives (tasks) (hiroce D= Deveop  R=Reinore)

e © CONCEPTSKIL K| s |

At the completion of experiences designed ¢ develop perceptual awareness,
the student s able to

A, Perceptual awareness | 1. recognize and describe the subject matter of works of art |

a.  Identity the subjects in specific representational work of at (people, | 1D
buiidings, animals, plants);

o o |

b describe how the treatment of objects in two or more specific representa: D ' H'
tional works of art is similar or different; ‘

¢. identfy themes of specific works of art (fiendship. mother and child, = 1D R
crafls in Georgial,

d. identy events depicted in specific works of art {wedding, religious care- - 1D R
monigs, bales, sports); |

6. describe how the themes of twoior more specific works of arl are similar ) R
or diferent;

|

f.  describe the main idea presented in two specific works of art (mother and 1D 'R
child at leisure, mother and child a5 religious figures).

0. Identfy some of the conventional symbols commenly depicted in works _
of art (cross, crown, logos, flags, dove, famiy crests); 1D R

b, translate the meaning of convenfional symbols commonly depicted in works ,

ol " 1D ‘R

i describe how treatment of the theme of two or more works of & is )
similar or different; - -

J.- identify subjects that have two or more meanings in works of ar n

K. intrpret the mearing of objecs in works of S R TN

). identy alegories depicted inworks of at, | b

m, nerpret he meaning of alegaries. o \ | o,

2. g0 beyond the recognifion of subjeci matter 1o the perception and descripfion D .| DA :

of formal quallies and expressive content (he combined effect of the subjest |
matter and the specific visual form that characterizes a paricular work of ar), | N g
LR . £ H . . Q .




CONCEPT/SKILL

K4

58

812

describe the characteristics of sensézy elements of works of art (colors,
shapes, ines, tevtures, values, space);

destribe the relaionships among the sensory elements and the com-
posfional principles (scale, proportion, variety, iy, repetiion, thythm,

balance, directonal forces, amphasis, subordinafion, conlrast) n works of '

o

describe the differences between sensory elements (color, e, Space,

shape, value, texture,) of two or more works of art:~

dascribe the expressive charactr feeings and moods)of works of at
(sadness, anger, frigh!, fiappiness, anxiety) )

selec o a roup o works hose e show such trings as e most—~—

movement, stabilly, simplicty and complexity.

select works that are similar or different in expressive character

diaggam the major composiionl feclures of works of art (scal, varigly
ytin unity, proportion, repeffion and thythm, balance, directonal forces,

emphasis and subordination o contrast)

select works that ate simiar or ferent composition;

describe the major composi:anal principles of works of an

describe how the sensory elements (lnes, colors, values, shapes, space,
textures) combing to give & work of art a paricular expressive qualty
describe how compositonal features contrbute 1o a work's expressive
qualty; I - |
desobe how th fomalquale, nd subjetmlter urcon fogeter o
give a wark of art s own expressive content, |

descrbe the simiares and diferences in expressive content of two or
moewoks ofat . | |
destrbe how some works of at have o discernible subject mater

o 1

o 3

DR
DR

DR

DR

—n
o

DR




PERCEPTUAL
AWARENESS

VALUING OF ART

PRODUCTION OF
WORKS OF ART

HISTORY OF ART

AESTHETIC JUDGMENT

B. Valuing of Art

Posttive, informed atfitudes and values in any realm of
human activity develop from exposure, thoughtful ex-
amination, reflection and increased information, Thus
is in this goal that the deepest and most lasting
experiences in Ihe visual arts are to be expected.
Informed and rational affitudes and values are formed
slowly over fime. Appreciafive affitudes loward the
visual arts are buill by looking at, analyzing, sharing,
crificizing, interpreling, evaluating, making, sharing and
enjoying the varied forms of the art world. This is an
rance and dispeling bias or prejudice, a process the ar
curriculum in the schools s designed to provide.

Adults who support the visual arts are usually those
who have had  number of pleasurable and enlighten-
- ing conlacts with ar, arfsts, craftsmen, patrons, collec:
tiong or musaums, And in those instances where
exposure is lacking, the schools must fill the void.

One of the ulimate aims of art education is the
- production of sensiive and informed consumers of the
arts, Wihout educational effors, there is.nothing to

" quarantee the enhancement of ordinary existence which
comes wilh the humanizing effects of artstc and
culfural e, Sound art programs for the young are &
kind of insurance tha the civiizing aspects of the arts
Wil contnue. |

%,

if’-‘i

R

Spectators at The High Museum of Ad, Atlanta

A .

—

.
5
::?!-
A
!
A




Objectives (tasks)

~ (I=Introduce

D = Deveiop | R:REiﬂf@i‘CE)

TOPIC CONCEPT/SKILL K4 58 012
At tfie completion of experiences encouraging the valuing of art as an im-
portant realm of human experience, the student will
B, Value artas animpor- | 1, be efectivel oriented toward ar
oot real ofhumat 3. enjoy experiencing works of art 1D A
experience ”, p_-_.|g__c_.s R - i i
b, consider it important to experience works of art 10 R R
¢, respond emotonaly o the impact of vorks of ar,
2 particpate in actvites related fo an
3 atiend school an displays and other exhibiions: 1D R R
b, look a art in magazines and books; 1D R R
¢, chserve aesthetc objects in the environment; D DR R
0. read about art statements by ar historians, ar critics, arists): use an 10 DR R
references (dicionaries, encyclopedias, ar books, reproductions, slides,
films).
3. express reasonably sophisticated conceplions about and posiive atttudes 10 R
{oward ar and anss:
2. oupress posive altudes tovard ar I 10 R
b, express posilive atitudes toward 1 ui of the visual arls in our Society. | 10 R -
¢ empathize wilh artists; l 10 R
4. demonshate knowledge ofthe functons of the visual at in our Socity: | 1D R
o descrive the diferences between handcrafed and maching-made objects; 10 R
{ descthe the difierences between works of art and natural objecls D R
0. demonstrate knowledge of art career opportuniies (designers, architects, 1D DR
painters, crafsmen, photographers efc.). |
4. show an openmindedness toward diferent forms and styles of ar | - D R
6. show an open-mindedness toward alsfc experimentaton. o e R




PERCEPTUAL
AWARENESS

VALUING OF ART

e E— - S

C. Production of Works of At SCEESENES

thas baen-{raditionally held that continuous exposure

10 and experimentation wilh a wide range of artistic
processes wil lead a student to acquire confdence
and skil as a producer o performer in ar. There s
much merit and common sense in his view. Exposure
lo problems of art similr o those faced by mature
artists and crafismen i the base upon which refing-
ment of atistc capacty is developed. What mus! be
added Is emphasis on & progressive series of arstic
problems eading to more compiex masteryof skils as
the sfudent malures. Media exploraion should be
quided by informed problem assignments and S0l
fions. A continuous demand for originally,for increased
‘mastery of visual and plastc problems of consgucton,
compasilion, representalion, manipulation and techni
cal understanding must quide the teacher's effart.

99

o

Early chiidhood students, tempera resiat preparation

e XY

i " 2

PRODUCTION OF

WORKS OF ART

HISTORY OF ART

AESTHETIC JUDGMENT




Objectives (tasks) | (=Introduce D = Dev‘elop R=Reinforce)

T0PLC CONCEPTISKILL K 54 042

At the completion of esperiences designed to increase abilty to produce
arl, the student is able o

C. Produce works of art 1. produce origial and imaginative works of a, gven various fms of objects, | D R
invent new forms.

2 express s flunly;
5. generate ideas for works of art {subjects, themes); i D R
b.  protuce visual ideas, | D R
¢ Use visual media; l D , R-

compose visualy. | | D R

=

3. produce a separate work of art that
3. ulfils the demands of a space or shape: I D R
b. contains specified subject matter. 1 0 R
. creates a particular mood o feefing that | Ir- 0 R

(1) tis the mood of a-pgem,adance 0r piece of music; ’ 1D R
(2) shows a mood such as célmﬂess! excitement, gaiety or sadness; D R

(3) shows a particular egling such as coolness, weness, warmness, L
lomeliness or Spockiness:- " |

Q 33 , (4) shows personal expgriences, bg’lie;fsi‘feelings:‘ | 1 U:)% 1D~ R\




TOPIC CONCEPTISKILL, - K4 b4 §12.

d. createmeaningbasedon e use ofestabished symbols cr0ss. ogos. ag):
e, creale meaning based on the use of new symbﬁls:

f use exaggeration: abstraction and simplfication o express ideas:

g madfy e orn of an obet o mproe fs aesthtc qualtyorftonal |~

characteristic;

| creale images with a paricular function (communication, worship, cele
bration).

4. produce works of art that contain Various visual concepls which
2. demonsirale the abiity to represent spatial concepls (one person standing
in front of anather, something close and something far, a stree! and &
buldng, color variaton);

b, demonstrate the abilty to represent objects accurately in art products
(painting, drawing, sculpture, graphics);

. produice works in which the subject indicates cpressions and emofions
(1unning, walking, faling, laughing. crying, anger, right or happiness)

d.demonstrae the ahity to epresent an object from diferent vewpoins
and under diferent light conditions, |

5, know and apply media, tools, techniques and !anﬁing rocesses;

2, experiment with a wide variety of media (painl, clay, ink, tim:

3

DR

‘DR

o



TOPIC | CONCEPTISKILL K 59 012

. perform processes (coi a pot. cut and print a inoleum block, mix specific . _ D DR
colors);

¢, select the appropriate togls 10 produce a speciic visual statement; B 1D DR

d. demonstiate responsiole and safe use of tools and materals. : I 1D DR

Ron Petlls, Birds and Beasts (tempera), Muscogee County
Schoals, School Art Symposlum '

andall Smith, Birds {sandstone sculptur), Jackson County Schools, Sehool Art Symposium

1




PERCEPTUAL
AWARENESS

 VALUNG OF ART

PRODUCTION OF
WORKS OF ART

HISTORY OF ART

AESTHETIC JURIMENT

¢
D. Knoyledge of History
of Art and its Relationship
to Other Disciplines
Siudy of major works, arfts and movements in thé
shidents own cullure as well a5 ofher cultures, Golh

contemporary and fistorical, is a fundamental part of

education in the arts. Inthe opinon of mosf historians,

contact with great works of art is & means of under

standing human ideals and aspirafions and appreciat-

ing the heralc, comic and fragc in human afars. The

history of work ar funishes us with many examples o
human courage, endurance and achievement

In athigving this goal of art instruction e sludent
st and styles, especialy those whih have had an
enduring eflect. ! requires that sludents have some
contact wilh clear, Interesting writing or discourse
explaining technicaldiscoveries and hislorically mpor-

.f.; .
3]

tant innovations, The student should be able o explain
the reasons for crifical acclaim of selected figures,
up the spit of the age in which they occur. Such
acfivities can be supplemented and made more memo:
rable by vists to aclual collections or museums, 1o
tamous architectural sites and manuments — the visls

y, Viss by museum curalos o gallery owners, art
hstoians or private collctors who dscuss the special
nature o thelr coletions, s anciher importan! avenue
ot increasing student understanding of the historca
dimensions of the visual ars,

Finally, arfles, lectures or discussions that explore

and explain relationships between pariculr art move-

ments and other hstorcalor sociological events should
be offered whenever possible. Understanding i con-
nections between art styles and ffg styles from difer

et cultures and historical epachs is the aim of instrue- . -

fion and student inguiy.

Eugene Defacrolx (French, 1756 853’)
Deitel], 116 from “Hamlel” serles, 1 43

(ithograph, second %)
The High Museum of AR, /- @ -

¥




Objectives (tasks)

(=Introduce D =Develop  R=Reinforce;

CONCEPT/SKILL

K-4

%12

L

D. Know art history and its
relationship to other
disciplines

At the completion of experiences presenting art history and its relationship

{o other disciplines, the sfudent is able fo: |

1. recognize major figures and works in the istry of art and urderstand their

sirifcance. (Sinificance here refers to works of art tat began new slyles,

markedly influenced subsequent works, changed the directon of art, contained

visual and technical discoveries, expressed particularly well the spirtof an

age and were considered to be the major works of major arfsts,)

. recognize well-nown works of art

b, tell why well-known works of art are important or signiicant

¢. name the artists who produced specific vorks of art,

d. seloctthe statement that best characterizes the signficance of a work of art

e. - explain why certan key works are considered to be imporiant to the history
of ant

recognize styles of a, understand the concept of syl and analyze Works

of art on the basis of style. (Impressionism, Cubism, Sumealism)

]

a. seléé-t from a group works of art of ﬂje same style:

b, explain why two or more viorks of art are simiar or different in style;
. answer questions about the conoept of style;

d. answer questions about the characteristics of speic styls:

&, describe the common charactsfistics of works of arof he same style.

3. know the history of human at actity and understand the elalon of one sy
or period to other siyles or periods

2. tankwoiks of art (o 10 10) i chrongogial orde

b. platewarksma;iinthétimeperiedduringwhichwarksafart_werepmdu;ed;
£, place works of an along a time line;

A, idently he isoricalperiod uing which works of a were produced;

1D
1D
1D
10

1D
1D
1D

DR
DR

DR
DR
DR
DR

DR

Bl
DR



TORIC CONCEPTISKILL | K4 58 612
6. select the style name that most closely characterizes a work of a, 1D 0,
{, explain why particular visual, conceplual,technological and culural ad- l DR
vances had to occur efore a certain work of art could be prnduced
0 demonsiale understanding that art reflects the relationship between artisls DR
and their culture (polifcal, religious, economic. geographic);
h, recognize and understand simlariies and difierences in mecha formmg | 08
pracesses tools and techniques;
(1)7 select the works in which similar media, tgols.,techniquesahd foring DR
processes were employed: |
" (2] descrbe the media, tools, techniques and forming processes em- DR
ployed n producing parlicular works. and explain the advancements
tht preceded their use (ithography, photography, plastc, steel)
L explain why Works of ant fom technologically highly developed societies )
" difter from thase of primitive sociefies; |
ST T ety the important visual or expressive aspect evidenced na paricuar | I
wark of art hat is not evidenced n other warks that preceded f. (Cu-
G bistc works of ar); _,
(. deronsiate knowledge of art of diferent cultures (European, Eqyptian, - IR 1D
South American, African, Asian), :
| select e most accurate statement about the functions of particular works 1D
ofat ‘ . |
" m, select the most scouale semert abou he culture which produced a 1D
partcular work of art
‘ f ident_itg ws;r_ks of art that originated in paricular cultures; 0
__ 0. malch a descripton of a cultue with a representative work of art of the D
same culture; '
. fer i characteriss o 2 society that produced a particular work of ar, D




TOPIC CONCEPT/SKILL K4 58 &2

g idently a stye of art that may have infuenced speciic subsequent styles.
4, disinguish between factors of a work of art that felate principally to the
persanal style of the artist and factors that relate to the stylistc period or
the entire age.
{

3. fom a group of works of atof the same period, selec those that were
produced by one arist

b, ffom a group of works of at of various perods, select trose that were
produced during the same perio: |

o select stalements that most accurately characterize the simiarties or dif
ferences between bwo works of art by difierent arists of the same slyle
or period; | :

d. descrine the similariies or differences between twoworks of arof he same
siyle but produced by two different artsts: -

. when presented wit two works of ar of the same style, but by two dif
forent artists, characterize the diferences that might refate to the person-
alty of the artists.

5. recognize the relationships hat pristed between ar and the cther discoplines

of the humaniies (terature. music. dance and particulary the history of ideas
and philosophy) during a given perod;

s selec e workofahalwas produced duing he ame prio of Heraure,

pogtry, dance or music o
b, select works by art that were produced by socieies holding particular ideas,
philosapfies of rfigious befifs |
¢, make Inferences about the different natures of cullures based on work of
art from those cullures. _

DR

DR




PERCEPTUAL o PRODUCTIONOE | [\ Liernay me sor N
JWARENESS VALUING OF ART ORKS OF ART HISTORY OF ART AESTHETIC JUDGMENT

. At ugnen

Pethaps e most sophistcated task for the student of
the arts I the development of inteligent and defensible
judgment of qualifes and merits in works of ar, espe-
¢ially when comparing one work, style or arist wih
another, To do this involves continued reflection, com-
ing to grips wilh questions of harmony or disuniy, o
what is aesthelicall pleasing or displeasing, of func-
tional design and the appropriale use of media. It
 involves atempls 1o develop and refine creria fo
making judgments about divergent works, artts and
styles. It also involves making discrminaling judg-
menls about works similar in content, medium or
theme, and the abilty to distinguish statements which
are descrptive, analytic, interpretative or judgmental.
Anirmportant objective in this area of at insruction s fo
increase the student's familiaiy with and use of term-
nglogy and the students confidence in verbally ex:

Edgar Degas (French, 13441917)
Ballerlnas
(charcoal and chalk on paper)
The High Museiurgpf A, Atlanta

) 48 K




Objectives (tasks) (1=Introduce D= Develap' R=Reinforce)

TOPIC CONCEPTISKILL | K4 58 §-12

At the completion of experiences in making and justifying judgments con-
cerning the aesthelic quallty and merit of works of art, the student should
beablefo

I OR
DR

E. Make and justity judg- | 1. make and justify judgments about aesthetic merit
ments about the
aesthetic merit and

quality of works of at . gve reasons why a wark of it has or does ot have aesthetc mert I DR

2. judge a work to be good or bad; I

o B = T = R

2. make and justfy judgments about agsthetic qualy: I DR

N

a characlerize the aesthetic quality of works of art | - DR
b, give reasons why a work o at has a paricular assthetic quatly: | DR |. R
¢, judge a work of an based on whether |

(1) its organization leads to feelings of pleasure or dispieasure; I DR

(3) it creates a vivid and intense impression; 1D

o | =3 jou o § o}

(4] the arfit has used the inherent qualtes of a particular medium; 1D

(5) the artst has controlled his or her mfediun;'; : | DR
(6) ItsuccessfullyexpressesaspectsofthesgcietyI_nwhichIIwaspradur:ed, SR DR

d. judge a ufitarian object, an advertisement or & bulding on the basis ‘ 1D
of how wel it functions or fits a context :
3. know and understand criera fo making aesthetic iudgments; | DR
2. discrinnale among sitements containing adequate udgmerlalcr . | DR
teria and those containing inadegquate criteria; " '
/ b. give adequate reasons for stating that any work of art has aesthetic m'griI; 1 DR

N explain why two or mare works of art, although very iferentin appearance, : D
" areoften judged to be of essentilly the same aesthelic worth!

[ ]
L5}
|Zc
)
\-—
Lo |
o
o




TOPIC CDNQEFT/SKILL K4 58 012,
d. explain why two or more works of art with ESSEHYIE”Y the same subject D)
matter are ofien judged to be of very different aesthefic worth: Ty -
. descrbe personal biases tat although aimost entrely unrelated to ags- | 1D
IR thetic qualty, affect judgments of works of ar. ‘

L

Cedar Shoals Band Room

(ink draing)

Clarke County Schools, School Art Sympnsium

In Conclusion

Such a curiculum as described wil require maximum
use of all available resources in a varied iand intreas:
ingly complex serieg of learning expenences The
result is a high school graduate who i |5 a litprate,
- informed and sensilive appreciator: or practmnner of
one or more of the arts. tis hoped that tﬁgwdehnzg
and suggested activiies as applled in agual classroom
situations wil make a signifcant Qamnbut(on to the
arfistic and aegthetic aducation of yauth

L33
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Henrl Hausseau

 The Sleeping Gypsy, 1067
(oll on canvag, §1° X 67)
§ Collection, The Museum o

5 | Modem Ar, New Yark
’ ‘ : EE
: ) e, Simen Guggenhelm
ERIC RIC 5 ¢z | |




The previous chapler stated the purpose of art in the
curiculum based on the general goals of education.
The goals of art educalion are personal development,
transmission of the cullural heritage and societal val-
ues and beliefs. The uniqueness of the content for
teaching art adds to is relevance in a school program,

The content has two major components, the productive
(studio) and the apprecfative (history and Crticism).
The studio component of an exemplary art program
teaches basic studio concepl and skils. The apprecia-
tion component includes aesthefics, art istory, cri-
¢ism, contending philosaphies and development of art
forms. The program should not only assist students
to acgymulate knowledge about art, but also enhance
their atility to make aestheic judgments.

The conterit of an art educafion pragram evolves from
the study of art works. It includes forms of expression
that evoke response. A student, professional arisl,
i:riiii: hisiciiah arsaciai group responds to FEATUFiE—S

iTiEdiE, funeti icn! ds&gn arid siy e, The prai:iice ar.d |

teaching of art leads to the study of these features in

classrooms, in reading o in listening to ari crifics and

hisiorians

Most art programs emphasize design, media and pro-
duct, From this base familar to most teachirs, the
program should broaden s content to include style
funclion, subjects and thernes, In developing programs
al the early chichood, middle gradesand secondary
- levels, teachers'can use two or threg of the fealures In
~an acfivily. Using only one is an Iﬂ‘pOSSIbIIIiy For
example, individual students n a class are invaived by
looking at the reproduction, The Seeping Gypsy, by
Hei Fifiusseau N

) :
v X 58 -

Chapter if » Content for Teaching Ar

Teacher
Tell me everyhing you see.

Students

AMOON .\ .+ . (subjecl)
Mountaing ......o.oovennnn ..o Jsubjec)
Colored dfess. ................(design, subjec)
Salldshagés.i..i.i;.!,,...i.m... (design)
MEKUIE oo eeinnse e (025I00)

Definiions and examples of the seven features of
ccnieni ioilciw ty |i|ustrate their e In he everyday
each feature Df CDI'ilETit 5 mciuded iD uriher generaie
ideas for study.

Sample visual art activities are presented focusing on
each feature of content, The activities are provided lo
illustrate & few of the numerous options for teaching
visual arl conten, Reading through each sample, the
teacher becomes aware of the range of possibiftes for
adapting and designing additional activities suitable for
the local school program. The content features assist
the teacher in expanding oppartunities for students in
exploring many ideas, beliefs, feelings and facts 2
well as in developing technical skills.

For intance, houses are subjects for art. Dudng &

class assigament the students are instructed to draw -

on locafion, using pencil and paper, the houses in the
school nelghtorhood. Upon completion of the draw
ings e finished works are tacked on the display board
for & group criigue. The critique focuses on two

features of content, design and media, Emphasisis on -

shading, lnes, textures and structural organization. In
a single lesson the sludents are able 1o accompiish
several objectives in the shudy of drawing. -

Based on this lesson, several passibilties should be
considered by the teacher, WAl other features of con-
lent be emphasized in ansuing lessons? Wil houses i
ofher neighborhaods and in other areas of the world be
viewed ‘and discussed, pointing out similiarities and
differences? Do the students view and discuss works
by professional artists who have used houses as
subjects or as themes? ls an architect to visi the class
inarderto cistuss aphilosophy and critera for buiding
a house? Wil archilecture as a prodct be discussed?
Wil function and style be discussed? Wil historically
significant hauses be viewed and siudied’? Has ihe
used buil|d houses beiare i_he iweniieih century and
the mecia used today? Have the students developed
crteria upon which to make an aestheticjudgment of &
house? The new ideas for content can inspire  variety
of aclivilies and examination of issuss affecling siu-
dents, professional arsts and society. i

In additon to the examples for each of te features of
conlent, the actvties are coded for corelation with one
or more of the five major goals, The purpose of -
identfing the goals s to demanstrale the importance
of developing activiles within instructional nits and to -
buld toward the realization of the five qoals of anl-
eduicaion, The activilies are also- coded to specific -
objectives for each goal oulined n Chapter One. The
purpose is to demonsirate the types of actiites which
mey be planned o teach specific objectives and con-
tent, An example follows.

As sources for developing art courses, units and-
actvites, e features of content, objectives and goais
provide a framework within which to develop a curioy-
lum applicable tothe needs of & specic teacher |
school and system,

g



Leonard Baskin (Amerlesn, b.1822), Porirelt of Sariach (etch:
“Ing), Giftof The Lawrence Fox Foundation, The High Museum of
A, Atlanta

Honors Daumer (French, 1808-1675), Depuy Vatout (bforize

scuiphure), Henry B. Scott Fund Purchase, The High Museum of Rephael Soyer (American, b.1839), Self Portalt (ol on panel)

T 2 High Museum of Art, Atiante

An, Atignta

 GOAL

STUDENT OBJECTIVES

ACTIVITES

Perceptual

dWareness

1, &

2.4,

Idenify the abjects

in representational
works of art;

Describe how the treat

"~ ment of object In two spe-
" cific representational works

of art s similar or different;

Descrive the expressive

character (feelings and
moods) of works of art

The teacher shows several exampls of por
fais, suchas :

o Self Portall, Raphael Soyer

* 5 Portrait of Barfach, Leonard Baskin

Sludents describe factors that are unique to
this art form (portraits are representations of
peaple, usually the head is viewed and the

" person’s posed raher han involved n actiy

with other subjects): The teacher shows a ser-
ies of reproductions and asks sludents to el
Whith are portraits and which are not. What

 are hevisual differences in the way the arists

have depicted the person? What feeiings or
moods e porrayed in the works? Which
works are similar?




Subjects

Subjects are whatever Is described, identified or represented in art works, such as people, plants, cars and
products of the artist's imagination,

Llsa Blgler

Shoes

(pencll drcwing)

DeKalh County Schoole, Schoal At Sympasium

“Most every day | wear ray tennis shoes.
Drawing them was ¥se drawing an old
friend,”

Anselm Atkins

Twa Snakes, 1975

(talned glass)

“Cratts In Geargla" touring exhibition

Geargia Gouncl for the Arts

Mianta _ |

| use tracitional mterials, but my design
work is contemporary. Much of my work
combines a geometry of stripes of other
orderly patern with free-flowing natural
form.”

. (Anselm Atin)

‘ 6035

Human forms
heag

gyes

hands

lorsa

Animal farms
domestic animals
fart animals
200 animals
birds

figh

Mineral forms
mounlaing
rivers

|akes

Oceans

foeks

Starter List of Subjects
in Art

Planit forms
frees

ferre
leaves
0rass
weads
vagelables

* frut

Human-mada forms
homes

skyscrapers
factorias

dams

highways

* falroads

automabiles
churches
Jewely
dloffing




(0als
| I

Objectives

Perceplual
awareness

Production of
works of art

Al-a

od
o
Coab

S

|
Perceptual
awareness

Al

A2-a

= #_.—_

Activities Focusing on Subjects

__ A Sy ——

How do Students interpret the subject o trees in at?

How have olher arsts inlerpreted the subject of trees in warks of art?

Students walk o an area adiacent to the school buliding where rees are growing. The
sludents produce drawings of ees in the area uging the student’s selection of media.
The corpleled art works of rees are dispiayed and are compared or simiartes and
diferences i the interpetaton of rs, The sudents view and discuss the following
reproduclions or sides by other aiss who have used tres 35 2 subject. Are there
siilarliesin nernretation? Do the chosen media help o reate a enan expressive
character in the work? ‘

+ Maruyama Okyo, Png Trees in the Srow (coloron pape)
. John Conslable, An Ash Tree (pencl and watercolor)

» Vingen! van Gogh, Grove of Cypresses (drawing)
» Pavel Tchelitchew, Hide-and-Seek (painting)

+ Piet Mondrian, Flowering Trees (painting)

Other Features

MEDIA
DESIGN

Using a group of photographs of animéls oné child willbe “t" and secretly chooses one
animal and descrbes it 10 the group as to s color,shape ofears, size o egs
placement of nose. The student uses descriptve phrases and ar tems to describe the
animal such as " have fourthic legs: my skin s ough and winkled; and my ears a1
fiat and roundish; | am gray. Which animal ar 12" (elephant).

he
Perceplual
dwarengss

A2

.

The teacher shows several examples of porals, Such as

o Dieqp Velazquez, The Infanta Margana.
o Hars Holbein The Younger, Henry VIl

o Amedeo Modigliani, Porrat of Juan G,
¢ Chuck Close, Mark, 1978-79.

Shudents describe factors that are unique to this an form, such as that ponraits are
representatons of people, usualy the head is viewed and the persan is posed rather
than imvolved i acivi. The teacher then shows aseres of picures and asks students
* toell which are poreals and which are nl. Wha are the vsual diferences in the
way the artsls has depicted the person? Why did the arst produce porrals of these
persons? What feelings or moods a7 porirayed n he works? Which works aresimlar?

FUNCTION

PRODUCT
DESIGN




Goals | Objectives Activities Focusing on Subjects Other Features
Histary of an Dt The students and teacher recognize and select well-known works of an by various PRODUCT
D24 artists who have portrayed houses at various times in history. Here are exemplee MEDIA
gzﬁb o Charles Eurchhéld. Sir 0'Clock. STYLE
e Andrew Wyath, Fam Pond.
» Edward Hopper, House by the Rairoad.
# Grandma Moses, The Old Checkered House.
Percepual Al-atf The students are asked to deseribe the visual diierences as depicted by the arlists or [0
AWaTeness A2-abcd explain how and why the artists chose a particular dwelling to poriray. The students
Value an B2:bc discuss the style of houses, determining if the artists portrayed an achual house o one
from imagination. Reading hstorical accounts o the work canrelate pertingntinformation -‘
Production of C2ed for discussion. Studenls may draw or paint a hause within the communiy. When the
works of an G students works are displayed the class may discuss the queetu:n How do our
Chab drawings of houses reflect ideas and attudes about modern times?
Pereotual h:-ab Students collect and examine abjecis found in nature, such as a bee hive, fruts, small | DESIGN
awareness A2-ace plants, leaves of trees, shells, seed pods, roots and rocks. A magnifying glass may
be used to emphasize the details of inner shapes, various textures and color areas.
Agsthetic E2C(1.2) Using slides, the teacher presents several examples of drawings, paintings, weaving,
jidgment | and sculptre, The works e seleced 10 mphasize theincorporation of naural forms,
c0l0rs and textures as a subject or mofif of ar. These are examples.
: s Japan, Large Bow with Pine Mot (Shino sloneware)
» Konstartin Milonadfs, Flower Garden (sculpiure)
o Mughi, Sik Persimmons (painting)
» Tiftany designed Liy Window, Columbian Exposiion Chapel
o Susanna Ko, Target (turkey quils sewn onto handwoven hemp)
How have the artiss eated the natural obects i each work? Are there siiarifes? :
Eath student selects fom the examples ofat works the mofif which e 0r shejudges o
show the most irplicty and writs the choice and reasan(s) on a piece of paper. The
reeulte are pelled reted and presented lo the whele cleee for decueemn
Perceplual Al-ab The horse firs! appeared in art about 30,000 years ago. Wiras ound i he Lascax | PRODUCT
awareness caves in eeuthern France. The teacher and students select and examing an works in | MEDIA

which the horse s portrayed, beginning,al Lascaux and proceeding to modem fimes.
The following are in chronolagical order.! : ‘

T

[
"




John Constabls (English,
1781637} '
Ladsc:pe (walercolor),
Gitof M. and Wrs. Alfred
W.lones

Igh Wuseum of At

L
%

!

o it giazed flora motl)

lgh Museu of A, Allta




Goals

- Objectives

Activities Focusing on Subjects

Other Features

History of an

Valte at

1

Dt-ab
D2-abed
05b

Bobd

o Horse and Groom, about 1500 B.C. {stalustte).

o Young Men on Horseback, Parthenan, 447-432 B.C. (bastelief

» Horse Aubbing Leg, Tang Dynasty, 613-907 AD. (sculpture).

» Drawings and Studies of Horses, Leonardo da Vine, 1452-1519 (drawings).
» Buffalo Hunter, about 1930, anonymous American.

» Chaleaw and Horses, Raoul Dufy, 1930 (paintirg).

Students read resource books to discover the important ol of the horsg in many
societies, why and how the artists expressed the subject in many forms and media, and
why the selected works are signiicant in history.

Perceptual
awareness

Production of -

works of an

Af-aby
At-acd

1
Ce-hed
Caahe

Painters and sculptorg have recorded circus people since the origin of the cireus in
England less than 200 years ago. Who are the citcus peaple? Acrobats, clowns, and
other pertormers were members of the circus family. Have you attended a circus? What
do youmost remerber? Students and teacher collect and examine works of art showing
peaple who make up the Circus,

o Auguste Renoir, Two Litle Circus Girs

o Wall Kuhn, Acrabat in-Red and Green.

+ John Sloan, Ol Clown Making Up.

o Georges Rouault, A Clown

o Honore Daumier, A Clown.

o Pablo Picasso, The Circus Famiy,

Why do circus peaple wear costumes? Which works are similar in feelings and moods?
Afterdiscussion of the visuals, he students produce a group mural expresing the mood
of the circus including circus peaple. The classraom or portion of the school may be

transformed into an environment reflective of a circus environmen, Students can dress

I costumgs o create clown faces with face paining, !

Percaptual
ANareness

 esthelc
* judgment

History of at -

Al-ab
A2-ahedth
E2-C(1-6)
E3C
Ok
024

Charls Sheeler's Buok County Barmisacareflcrayon anditemperaworkiilhermphasis

on light and shade which suggests a record made by a camera, This picture s totally
diferent in feeling from John Mann’s painting, Bam in the Berkshires. Large, bold
brushsirokes are used with few [tle strokes or details to slow down the movement
achieved in the watercolor. The subject of a barn is the same in both works, but

how have the arists teated the media, spatial concepts (close and far) and light
conditions io relay different expressions? Students explain why the two warks, although

diferent n appearance, are judged to be o essentially the same aesthetic worth. Does
* the viewer respond to fhe sensory qualies of the works? Or is it the technical skil,

PRODUCT
MEDIA

" MEDIA
DESIGN

the subject appeal or the slyle of the work?

"y

PRODUCT

&




Goals

Objectives

Actities Focusing on Subjects

Other Features

Parceptual
AWATENESS

Production of
works of art

* Perceptual
 awareness

Praduction of
works of art

At-ab

© A

Cl
(2

The siudents are shown photographs of a varety offowers. The students are asked 10
recal fowers in their yards at home. Encourage the studenls to describe hiow they
look,the tings they do wih flowers and how they feel abeut them. Show a fimstp
or s of varous flowers and encourage the students 1 look for the colors,
textures and shapes. The studenls are encouraged to creale a tempera painting and
drawings wih crayon and chalk showing their own flowers o the omes viewed in the
reproductions, Experimentation wilh media may help the find therbest media suted
for their flowers.

MEDIA
PRODUCT
DESIGN

5.
E
i I
_ - _ _

Al
AZ-abedfikimn

Gl

L Cabed

C3c(2:3)

Perceptual
awareness

Praduction of
works of art -

" Valeat

Al-ab

AZ-abed

Gl
C2-abed

Ca-abe

e — _ __ __

Sudens wrte a paragraph descrbing their observalions o different faces. They are
encouraged to use adjectives which infer the persnaliy of some people, their age,

the textures, shapes, coloring and any special fealures of the face Students study

examples of ar works with faces crealed in difierent media and with various expresr
sions, {Personal prilograpris, paintings, ceramics sculptures, adverisements, s,
cartoons). How does the artist creale expressive fages? Compare the difierences and
similaries i faces found n observations and in works ofan Encourage the students

DESIGN
PRODUCT
MEDIA

i create a solt sculpture of a face showing & pariculr expressive character.

Using slides or prints, the teacher shows the students examples of the variely of fish
found in nature, An aguarium may be observed and colors, shapes, texlures and move:
ment discussed. Are the fish at or skinny? Do the fish seem nervous o lazy? Can
you move e a fish? Whal colors do you see? Where are the fish swimming? A
piece of blug or green cellophane s placed over a ight source to give the room

an undenvaterfeelng. Ask fhe chidren fo riove lke a fish. The students-are
encouraged 1o creale & colage using colored fissue paper. Each is encouraged to
show where a fish is swimming. Are the plants in the water? Other subjects? An
ehibition of the student’s colages are displayed for other students to view.

1

't

DESIGN
MEDIA
PRODUCT




Thame often refers specifically to a basic idea, mood or symbalic meaning which is expressed in an ar
work.

Herry Christapher Settr

Mother and Child

“Gralts In Georgla” tourlng axhibltion

Geargla Councl for the Ards

Atlanta :

“A Judaeo-Christian humanist by convic-
ton, | prefer universal themes which
speal o the mind and heart of mankind."*

<% [Homy Soter)

I’

Norrlg Ivle
The Unlcorn's Mane
(pen and Ink drawing)

~ Clayton County Schools

Sehoc’ Art Symposium

“Fairy tales and dreams often are shown
in my art work, | like to make up the
people and places.”

Starter List of

| Themes in Art

mther and child

| caring for others

ways of warking
Irigndshin

family relationships
peogle atplay

Moods and feelings
lova-hala
gx.ilement-calm
fear-securiy
{ension-reliel

Concems
conformity
stop
growingp

dedh

visual pollufion

Questions and lsaues

Who am 17

Can we conlrol he machine?

| Whatis regl?

How can | make my mark on the viord?

Ava the popular arts reglly an?

Can 2 work of a1t use mundane subject matier?
ls violence in art good or bad?

How can | be honast in my ar work?

Major congepts
visual order

beawy
seeing relationships
"legs i more”

L

i
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Goals | Objectives Actlwtles Focusmg on Themes | other Features
Perceplual At-abcdeil How do we note similarities and diflerences in works of an?
awareness A2-abedth i How do we personally respond to them?
Using two slide projectors, show the following sequence of sides by pairs.
.Aés;h%t{ﬁ ked Pait |~ Edvard Munch, The Scream. PRODUCTS
Iogmént LuDuble, Cain, DESIGN
Pair Il — Baugin, The Five Senses. SUBJECT
Melendez, Stil-1fe. FUNCTION
Pait I — I Greco, The Bura of Count Orgaz. MEDIA

Diego Rivera, Agranian Leacer Zapata.
Pair IV — Wayne Thigbaud, Pie Counter.
Jose de Rivera, Cons rucrion Blue and Black,

Eugene Delacmm Lzberq Leading The People.

. The students look at the sfides in silence. The slides are presented again and the
students are asked to write brief respenses 10 be used in class discussion. As the
students share various similarities and diferences, the teacher wrtes them on the chalk-
board in columns according to whether they are related to media, subject, design.
function, product, stye or theme, After he student discussion, the teacher identiies the
columns by category, thereby develgpmg a vncabulary for criticiem,

Perceptial Al The students dlscuss thernes they feel would tell future generatmns abnul our lives SUBJECT
awarenass o loday, such as friendship, ways of warking, people at play, ecology, growing up and | PRODUCTS
| | Ireadom. o : FUNCTION
' Pmdimﬁm:: Cled Shidents exarmne works of art to see how artists have axpressed similar themes in
Hors 01 & the past, and how they present the main idea of the theme.
History.of an 03D Sludents selact a theme and create a visual ilustration of it These pictures, along

with other things the students consider important, are sealed in a large glass cnnlamer
and buried by the class as a Time Capsule

C | Perceplual | Al ' “Read an artu:le in an art magazine abnulacantemparary amsr Wntearewew ofthe | SUBJECT }
awareness artcl, reporting on the arists choice of themes, subject matter, and siyle. PRODUCT

STYLE

Valig o 3t Create a work of art using one of the arhst? fhemes and y@gr own style

Poducionol | C1 - :

works of art | _ : K | o ?/S

Q ' ok
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Goals | Objectives Activiies Focusing on Themes | Other Features

Perceptual Al-abede
awareness : |
= Read a book of chapler in a book about the ife of a well-known artst. Wiite or tape a
History of ar D14 report highlighting the mast important lfe events.
02

0t Find reprqductimns of the anist‘s work done during these per'ads. Examing thewok | SUBJECT

o to determine the themes, subject matter and style. Compar : them to seé how the STYLE
’ artist ireated favoritg themes. Discuss the question, “How uoes the arist hansfom an
idea {o create an?" "What are some of the sources the artist uses for ideas for ant

works?" _
Aesthelic E2-¢(26)  Students discuss diferent Enwranmens swh 2 rural and farm c::mmumhes crtnesﬂ SUBJECT |
(udgment B2 towns, Suburban neighborhoods and how spaces are designed in éach Efnphaas FUNCTION
s placed on the following statements. Rural or farm communifies need wide opén STYLE ;
Produc, Jn of (33 spate for raising food: therefor, the communilies are spread out in ares. Melo- DESIGN
works of 2 polan communities ofien have limited space; therefore, tall buildings (skyscrapers) | PRODUCTS

must be built 10 use fifle land space. Many towns are building shoppings centers and | MEDIA
mals to bring stores ogether, reive parking problems and provide a quieter environ-
ment A cny planner or arnhnect are valuable resaurces ta a|d class d|scuss onang fo
students o eat_e g rn_ndel or‘a seis cf drawmgs ofa pamcular enwranment suh as 4.
shopping mal, a metropoltan area, the schoal and surrounding area, a sports complex
or an arts center. |
Other cules may be sudied to learm how various environments were planned to
provid ving space. Examples may include older centers such as Egyptian, Greek
and Mayan as well as modern centers fike Allanta, Tokyo, New York and London.

” F’emeplual Aijasédelm S Siudents wewafnm crtelévusmn pragram lhat hasahérg and a villain in Y Ifa N ET -
AWATENESS A2-dljlmn night TV show is to be viewed, students could all walch the same show and be PRODUCTS
ready 10 discuss it i the following day. Point fo discuss might include these. FUNCTION

o Who's e hrc? The vili? | ST
o How can you tell the difference in the hero or heraine and the vilain?
Iy it by looks, clothes worn, way of talking, actions?
o How did the show end? Does the hero or heroine always win?
 If you could change what happened in the program, what would it he?

o Who are your favorite heros or heroings and vilains? Why? h
'? - . 7,H _
§ o
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(30als

Objectives

Actwatles Focusmg on Themes

Other Features-

Valuing of ar

Perceptual
awareness

Histc.ry of an

S udems callect pnztures of then favnn 8 hgmes herames and wllams to assemble on

2 bulletin board. Using the plctures on the bulletm board, discuss these points,

» Symhols used 1o identit or depict the hem heraine of villdn,

o How he artistpresented the expressive character o the subjects) ivough the use of
compostion.

# Alegories found in the themes of good and ev

+ Media used fo poriray heroes or he:oings in contemporary times. -

Students may produce a project.

o Paint a picture or do a drawing of 8 hero or heroine and 2 vilain, r:_reating 8
particular mood, fegling of expressive character.

 Wrie a story about the e of heroing and your vilai; draw & cartoon &trip
about the story using established or fiew gymbnls o Geate meaning. develap a
 Slyletouse throughout the stip. -

Studems examing reproductions of works lustrafing how other arfsts have n erprated
the hero, heraine of villin, Examples may include th following

 Albrecht Ourer, The KnigigDeath and the Devi,
o Andrea del Vetracehio, Celleoni, a Miltary Leader
¢ Andy Warhal, Mariyn.

o Jack Levine, The Feast of Fure Reason.

+ Ben Shahn, The Passion of Sacco and Vanzet

i

ereptual
anareness

Production of
works of ar

 Atalee
- Aad

Gl
CZ bed

Students list actions of movements that accur cjn the playgrotind, such s running,
jumpirg fope, siding down te sie, kicking & ball Ihmwmg o bamng abal and
playing hopscotch.

Students are invited to act cut molons that they have listed. As a siudent acts out
the motions lsted, the class could point out diferent movements such as fow ams
and legs are bent and positons of f e body during movements. \

Siudents divide into small groups and each student selects an action 10 act oul for
others who will ry 1o quess the action (charades) This allows al sludents to Experl

ence actual body movements,

'\
Sludents examine reproductions of representalional Works Df aﬂ flustrating how artists
" have shown people in movement, The sludents may assume the same body posiions
a5 viewed in 2 work[s), Sample works may include these. -

n

PRODUCT
MEDIA
SUBJECT

L



Early childhood student
(cut paper)
Frank Wachowlak Collzction, Athens

"~ Andy Warhol (American, b.1830)
A ¢ Marlyn
v (portfoliof 10 silkscreens, 172/250)

'54;8 ~ The High Museum of Ar, Alanta . e R LA R 7 |

| | e




Goals

Objectives

#

Activities Focusing on Themes

Other Features

» Auguste Renor, Chidren Playing Bal.

» Winslow Homer, Snap-the-Whp.

o Pieter Bruegel, Chidren's Games.

+ Ben Shahn, Handbal,

Ask fhe quastons, “Have you played any of these games?" “Are lhe movemen's
familiar 1o you?" “Do you think the movements were familiar 1o the arists?”

Using a large piece of drawing paper, students praclice drawing 2t least tree or four

diferent aclions, These can serve as a warm-up. Students can then pick ofe acion t

fiake & more detaed drawing for contrbution to the murel or lo make 2 smal
sCulpture.

i

i
Perceplual

Aesthetic -
fudgrent

Al-acd
AZ-abcdtk

Bl
E2:ahc
Ed-abe

Students view a elevision program offim and decide whether or nott presen's an
impartal view. They can read other sources of normation 0f view other films
n the same idea to help them decide,

Sludents keep a detalld record of thei {elevision watching for & full week. The TV
diary could include the te of the program. a ynopsis, an evaluation, reasons for
selection and who selected the program. Al the end of the week, sludents should
analyze their own ecords and create a nersonal Viewing Profle. Studenls swap
Viewing Profles with other classmates and spend  wee walching TV from someane
else's viewpaint, At the end of the week,the studen!s can discuss how changing
viewing habils affected them.

Siudents create a Classtoom TV-Watching Profle. Graphs and charts are used 1o

* record such data as the following,

» "Pifne Time" chart showing-the mast popular hours for walching TV on veekdays
and weekends. | o

o A record of otal hours spent walcfing TV, plus an individial average

o A chart contrasfing TV-watching with other activites (sleeping, eating, doing
homewark).

o An audience-graph indicating who ¢hooses programming and who watches TV most
within a farly. “

| +-A ating chartincicatng the umber of good, bad and meciacre progams

Studerts examine i done by movie and TV crcs, especially reviews of movies
and TV programs the students have seen. They can compare their opinions with those
of the . Students view a fim n lass and wrte  review of . Reviews could

%

,4:":,
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83-§. =¥

PRODUCT
MEDIA




Goals

Objectives

| Activities Focusing on Themes

Other Features

Perceptual
awareness

As-abedefghik

Some artists have made visual stalements about the symbols of patriofism. The teacher
and students select several to examing, These are exmples.
o Emanuel Leutze, Washington Crossing Ihe Delaware.

» Grant Wood, Daughters of the American Revolution.
¢ Smithsonian Institution, Star-Spangled Banner.

-+ George Luks, Blue-Deus Marching Down Fith Avenue. ’

' Je{per Johns, Flag.

o Lary Rivers, Flag.

What s the one symbol prevalent in each work? Does the flag have a similar or
diferent meaning in the Jofins and Rivers works? What events sfimulated the arsts
ideas? How do we display the flag today? How do you feel about a flag deca
pasted.on a ca7 window or used s a design in clothing? Have the sludents s other
eyrnbe!e of petnetlem |

PRODUCT
SUBJECT

e ————
- Perceplual
awareness

At-abedef
AZ-abcdefghikimn

~E2-abc

Ed-abd

:-Art.ets heve expressed persene‘ expeneneee W|th peeple and he 56 threugh werks of

art showing the sea and rivers, rowboals, canaes, dugouts, rafs, clippers, schooners,
frigates and barks. Students view Winslow Homer's Breezing Up afd Gearge Caleb
Binghar's Fur Tracers on the Missour. Students describe the feelings and moods of the
two works, Are they similar or diferent in fegfings? Students and teacher list the
responses on the chalkboard, The students look at Rembrandt's Ghstn the Storm on
the Lake of Galilee and Wins Iew Homer's Fog Warning. How are the fast two works
diferent in expression from the first ta? How hag the artist used desigh to enhance
the expressive quality? Working in groups. students may use tracing paper or acetate
and diagram the major e directions and shapes of the four works. Which work shows
more movement? More stabilly? The class describes orally and in writing what is
presented in each work, analyzes the relationship among sensory qualiies and com-
oosiional features, and iterprels the meening of the wark,

PRODUCT
MEDI
STYE
DESIGN
SUBJECT

! Hrstery of ar’t

Dtan
D5-ac

Mes:e hls elwaye been eleeely relaled te er! Eeth ere a meene of persenel eecel end
reigious expression of nermost feelings. Students can prepare a book which containg
visud neletu:ne student deecnptmne newepeperehppmgs ennc rewews ;hetegrephe

Fiecerdmge are eeleeted which are the same peneds 8 the ert werke The elese
||etene o the mueue They rney reed | bnef hlstery ef the muexcel period end wnte

has i t_heme been trea_;ed by arliss threugheut helery? Examples of veuele to
reinfrce the use of the teme include the following.
\, ‘

ey




Ben Shahn (American, b.1896)
Lute an Molecies

(silksgraen)

Ralph K. Uhry Collection

The High Museum of Art, Atlanta

Jacques Villon (French, 1875-1953)

ERICRE,

44

The Cancert on the Baach, 1907
(efching and aquatint)

Ralph K. Uhry Collection

The High Museum of Ar, Aflanta
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Goals | Objectives: Activities Focusing on Themes Other Features
o Peler Bruege the Elder, The Wedding Dance (1522 3).
o Wiliam Harnet, Ol Models (c. 1890-1892).
) » Herry Tanner, The Banjo Lesson (c. 1675 ;
+ Pablo Picasso, Three Musicians (1921), |
o Ben Shahn, Silent Music (1951).
Whal are some :Df lhe contemporary relationships among the wisual arts and music
(ims, posters, album covers, Ight shows|” Have you ever seen freworks on e 4%11 '
of July while hearing an orchestra or band? The students select an art work and 2
musu:al recardmg WhIEh they feel are uf the same expresswe QUahty
Hstoryofat | D5 " Th leacher displays o reproductions of Hars Holein The Y@uﬁgérsAnns of PRODUCT
| Cleves and Henry V. Te teacher orstudents ead nursery thymes, fary tles and FUNCTION
Perceplual ¢ At-abeeg poems ahout kings and queens. An exariple for older students is Herbert Farjeons DE5|GN
awareness | Aal - Hemry VI SUBJECT
E . MEDIA
Oraducion o ! Bluff King Hal was full of beans; .
FIOQUEAen. 9 . He matied hall a dozen queens, |
works of art G2-abed i ¢
Sy For three named Kate they cried the banns, Cy
éé:;;c ! Ao e callg Jane, and a couple of Ames? v
. Or an English jingle. -
King Henry VIl o six wives was wedded.
One died, one sunvived,
Two divorced and wo beheaded.
Whowas Hesry V[1? Who was Anne o Cleves? Wha are the visua! cues which help us
1o identiy a king and a queen? Whal other symbols represent royally? Students may
pratce banners representative of queens, kmgs and symbols of royally in past and
EDnthQrary times. |
Perceptual Al-abedig What dn arisls say abnu war and the Suppressmna f people? The teache and ;
awgreness | A2-abedfimn students select and examine works of art showing an amsts interprelation of this -
B2:bd theme. These are examples. :
g; o  Fico Lebrun, Buchenwald Cart, FHQDUCT‘
C}abg ¥ Picasso, Guemica, FUNCTION
C43d o Goya, The Execufions of May 3, 1808, DESIGN
CSab o Bruegel, The Massacre of the Innocents. MEDIA
RECT L4
. Ot-abed » George Grosz, APf_eeea My World 11, SUB.JECT g 9

N




Goals

ODIECﬁVES

A clivities Focusmg on Themes

Othevr Features

e

The sludents read wrmngs by historians and crils relaurg the work o & iDd and

event in history.

What is Lebrun saying about war and the suppression of a group of peaple? View
Guermca and dtscuss 'he histarical backgrﬂu‘nd of the painting and Pif:afssa’E state
What 15 theu funt:tmn? Does furce come irorﬁ the amsts ccnwchcn and passmnate
expression? Is there valdly of satement,truth and honesty of expression? Is Goya
expressing the same theme as Picasso, but from a 19th century view? Is he artis

a wilness of the time? How does Goyas conception of violence differ from Picasso’s?
Discuss the fise of Nazism and its influence on the art world. What do you see in the
Grosz painting? How does Grosz shiow his bittemess?

An artist makes social statements through art works. Let the students suggest and
discuss all theme for a fim or photographic essay on  social issue.

Perceptual
awarengss

Histary of an

Production of
works of an

At-ahc
A2-abcdfhi
B:bd

Dde -

ol-a

Ct
C2

c— 7':7 - 5
Perceptual -
AWaIenEss.

u Provided by ERIC

EKC MQO

At-abog

A2-gbe
B34

St fudenls view at wrks based on he themes of imaginafor fantasy or dreams,

Each student by wrting o by talking about imaginafions, dreams, or fantasies
explores the theme,

The students are shown Marc Chagall’s | and the Village and Joan Mira's Harlequin's
Carnivai Flead the fDiIowing inisrpretive passages from HW. Janson and Dora Jang

"Marc Ch_agall’s I and the Village, in confrast. enchants u3 by is gaiely. In this
‘Cubist faity tale, dreamlike memories of Russian fok stori 5 and of the Russian
countryside have been woven into & glowing vision. Chagall here relves the
experiences of his chidhood, experignces 5o importan to him that his imaginaon
shaped and feshaped them for years without ever getting rd of their memors,

“His (Joan Mira's) Harlequin's Camival looks like sémething one might see under &
fairy-ale mictoscope~-a lively and colortul minialure stage where everybody and
everylting s full of magic vicks, However, Miro also had been 8 Cubist before he
discovered his own world of fantasy, and the efforiess gaiety of our picture s
actually the result of painstaking care In he design of every detail."

Each student creates a painting expressing a personalnterpretation of a ream, fantasy
or imaginatinn

T PRODCTS.

DESIGN
SUBJECT

e —————rR

‘-‘ludents wsn anares rjf lhe cammumty that is saturated wnh advchsmg A grncery
siore thal covers ll the front windows with instore sales ads or aDushess shreet
tal s saturated with neon signs and bilboards may be selected. Students could then

vistan ared of the community where advertising ismore carefully displayed and:am;g_@

[ FUNCTION

RODUCT

STYLE
MEDI




Goals | Objectives Activities Focusmg on Themes Other Features
Aesthetc Et-a * leglings. fiom wewmg boi areas
jlgment Egea_bcd Students discuss the meaning of saturation ana ie oiher examples in their environ-
1  Ehahe oL HlaL55 TE e g J 8 LTHE.D.iEf exampes IR EleﬂVIFDﬂ
_ ment in which advertising has been overdone or is not in harmany with the natural
beauty of the area. What do we mean by the ferm “vicual pollution?"-Does ¢ of the
ateas exemply this term?
War%ing 5 a class, students create 3 “Saturation Box.” The teacher will obtan a
box large enough for sfudents to enter {washing maching box) and students will cover
every inch of this box inside and out with advertisements cut out from newspaners,
magazines and flyers. One end of the box should be left apen. Tape recardmgs of y
advertisements can also be played while students are in the box, l\ﬂer takmg ' 'urn
J Inthe "Saturation Box,” students can be encouraged to discuss their feelings..Bo you
think the created environment is pleasant or unpleasant? Studants collect examples of
aaverlisements which they consider good and some they regard as poor, The adverlise-
menls are mounted with & written description of the reasons for their decisions. Com-
3 | | pare the choices and discuss why some were chosen. Invite an adverising desigier
; { ‘ to visi thexglass with examples. Discuss and develop adequgte Criteria for making
; fudgments of advemsmg desgns
P e = — — R - ﬁ,‘,;—;_i'f, - o e ——— e,
Perceptual - A2-abod! Students view slides of contemporery ceramics which are done in a free or abstrat | PRODUCT
awareness manner bty artists such as Peter Voulkos and Rudy Autio. Discuss with students the | MEDIA
transition'of ceramics from a functional art form to an expressive statement in an
History of ar D4 media. Discuss the statement, “Funclion has been the leaping:of point for Pacic ;
D3 (1)1 Norihwest ceramics into the pool of meaning, not use.™ Invite potlers to class for o
discussion of their work, Are thelr ceramic works funclional and utiitarian or examples
of “defunctionalizafion” of pots? |
Perceptual Al-gh Students collect examples of &ypes of clothing wor by their age group from personal | SUBJECT .
aWaIeNess AZ-abedf phatographs, magazines and catalogs. The collection i displayed and discussedfo | FUNGTION '
: B34 distern the faclors considesed in designing cothing. A fashion merchandizer, il DESIGN
h sirator or designer invited 10 class could asist in the discussion. How dos geo- STYLE
History of art D1-a graphicel area and climate affect clothing design? How do ife syles in diferent MEDIA
D2-abede.. - - - 1 cultures determine the type of clnthmg'? Show examples of clothing produced by othes | PRODUCT
D3-&fghimo cutures, such as Chinesg, Afican, Indan and Arabian. Technology has changed the—...,
Ddacde fashian market : 5
E1ab . What faclors have molded tese changes? Discuss the desin faciors a ashion /
Ehabe , ?_E,S'ane_f_ml_‘st_ﬂ_ﬂﬁs'ﬁe_*’_'” _devgl_qplng new ;f_ashlun?_.rlnt:e_rwe:w other stﬁuﬁ’ents{m the p
) ? sqhool about their views on fashion, What is your tavarte type of clohing? Why? ' .
9 S R 0
. ¥ . o 3 f



Gods | Ojecves | ActesFocusiganThemes | Other Fetures

Who do you think delctmines fads, such as the uban, western look? Moun! several
| | ohotographs of male and female clthing by welnown designers on 82 11 cards.
Ask your fiends, parents and other teachers 1o respontd acoording 1o their ¢S and
dislikes and record their reasnns. The rasponses are categorized and reported to

the class.

Bab Owens ' \
" Covered jar
“Graftsin Georgla" tourlng exhibiion .
Georgla Council for the Arts, Atlanta o

Mary Ann Clayton

 Double weave coat
“Gratts in Georgla” touring exhibition
Georgla Councll for the Arts, Aflanta

-~ dery Ghappeile‘j
i F N H
o Teapot :
“Crafts In Georgia” touring exhibiton
Georgla Council for the Arts, Atlanta

____ 4




Products . -

Products are works of art such s film, pottery, architecture, seulpture and painting,

The High Museu of Ar, Allant

Alexarider Calder

Tifle urknown, 1948
The High Museum of At
Allanta

“It remained for the American sculptor
Alexarider Calder fo create in the 1930's
an art form—maobiles—which successfully
mtegrates inotion into art withouf aban-
'danmg any of the essenhal tra:ts of sculp

ture.”
’(Edr*" A 8 Sbitan Varls of v:sual Expe ﬁem:eg )

I like to watch the mobile move,”

Starter Llst of

Art Products

Adverilaing ar
billooard

magazing advertisement
poster

Architet’:turé

chufhes

office buldings

Clay products

vases

" howlz
s
el

Clothng produes

vesimants
Growns sculplura
uniorm . Saluary
Glaos products’ Waod products
giained glass windows fumiture
bollles bildings
bowls weapans
goblets masks
paperweighis stulptiire
e KL A L B

Metal products
oons
medals
Weapons
armor

Jevielry products *

-1ings

_ pendans

oW

costume ormaments
Paint products
‘walsrcolors

oil paintings

mirals

"~ Stane products

l'L‘ Ji

8




Goals | - Objectives | Actvties Focusing on Products

Other Features

-

Perceptual
aWErEness

History

. Perceplual
awaieness -

Hitory of an

Production bl
works of ar

 judgment

Production of
, werksc}fan

| Aesheti

Alab -
A2-abcegh

01-abed
D23
D3-fg(1 2K

Al-ab
A2-abedim -

D1-abee
D3-q(2)k
D5

Gl

, (2
Clde
C5ab

E2-abo-b)d

Gl

(2
(32
Coab

| jging the aestheic qualy of a char design.

1 those ofoherculurs, Studets and teacher colect eproducton of exiling

«Studonts examinerepyoductions ofchais fiom various periods of history o idently e
funclions assotiated wilh the chair, Can a chalr, such as a thrane, symbolize power?
Or a profession, such as & dentists ehair? Or a personal funclion, Such & lounging
and dining? Using the reproductions,the students compare styles of chairs from various -
periods and by dferen! designers, Examples may include syles such as Cueen Amng,
Chippendale and Bentwood and designers such a5 Van der Rofe, Thone!, Breuer and
“Eames, The sudents ludy the idea ariginated by Louis Sulvan, Chicago architec
(1856+1924),staing the first principalof modern design, “Form follows function."

How has advancement intechnology influenced char design’? Review Ife styles during
the diflerent perods in which th design orginated. Students devslop criteria for

Sudents examine mural crealed in past cullwres suchas priiive cave painings and
lescoes such as Michaslangelo's Sstine Ghapel and Diego Rivera's Enslaverment of
the Incians, Emphiss i placed on how these murals were produced, what fhey
commyica o the Vewer and ways they make the exvionment more il |
posshle, siudenls should ist  mural i the communly and compare this rural to

i ctes of the United Stales, Such a5 Alata and Cincinnall Examples may include

these. |

« Edward Laning, The Role of the imm yrantn the Industial Development o

America, R

o Donld Berjamin, James Padgett, Wendy Wison. Shaw Communiy Health Cener
- Mural Project, Washinglon.-

Students reete 2 vall mural 2  publc steor witin e schoo.The murlshoud

be planne to be notonly decorative bul also to cammunicate Something about the
* building and the activties Inattake piace wilin thal bulding, -

SUBJECT

FUNCTION
SUBJECT

DESIGN -

STYLE

MEDIA™

{ DEsiGN
| FUNCTION

THEME

 Bach student develops personal et for Selecting cloiing, such asthe !
design for fis o her by type, coloring and personalty. The class members may
bring in examples of clohing and discuss aspects o the designs such as which
colors make one Jook smaller? Bigger? They should hold various colors up to therr
&in and examine themselves In the miror to observe which colors ook complamentary
next to the skin and which are not sullable, :

* Sudents design and Iustrate a specifc costume or ouft expressés their

indiidualty. Accompanying te lustation could e color chaices, abric swalches and |

DESIGN
MEDIA
FUNCTION
SUBJECT
STYLE




ST WEAE o R AT ol

b

Amchar .
Italan, Umbrian, 16th century -
(alat) - -

The High Museurs of Ad, Atlanta

. 1{)05’

-,
if

e

Sdochar
Amerlcan (New Yark Cly)

elreg mid-19th century

(rosewood, lamenated, bent and carved)
The High Museum of An, Alnte

%

Slda chalr

" Amerlcan {New York Clty)

cliea 1750-1809

(mohogany) ;
 The High Museum of A, Allante

R
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Goals | Objectives  Activities Focusing on Products Other Features
llstratons of aceessories. Studenls can present thelr ideas in diferent ways, using a
clthes hanger device, a cardboard manikin or skelched fgure
Sludents creale an accessnry to be used with an outf they enjoy wearing (woven
bag, macrame bag, headband, bell sippers, hal, jewelry and te). Studens should
consndar size, shape functmn and cnnstruchun in carr ymg aut Iheir dasngns
Perceptual A-abedg  Teacher and students select examples D| fims ta expl&emutmn plctureterms devices. | DESIGN
awareness : anl ochniques. The studenls discuss the ole of crics and reviewers who wrie |- MEDIA
opinions and who offer comparisons, analyses and interpretalons-offims The class STYLE
hesthetic E1-ab mermbers make plans o atend the same movie and become cris by wrtng eviews | FUNGTION
-~ judgment E2-ahe of the firm based on criteria previously stated and agresd upon by the class 2  whole. SUBJECT
| E3-abe The class can agee to isten to the review of a movig ¢ic, such as Gene Shall, THEME
| 0r 16ad rewews lound in newspapers anc magazines. :
Value at Bi-c.
Be- ,bd
| History of art D3gkimno ‘Baskets were originally made {0 be used. The students and teacher fist and dISCLJES FUNCTION '
: 05 somé of he functions of baskelry, such as molds for clay cooking wlensis and STYLE . .
5 containers for cooking, gathering and s?grmg matrials, Examing how basketry DESIGN
Aesthetic E2-abeft-6)d techniques were used for buding, clothing and ceremonial objects. How were biaskelry - | MEDIA
judgr ent E3be foems influenced by funcion and restricted by the Miateral available? Securing orgial |
. Works or pholographs, assemble examples of raditionl and conlemporary baskets,
| Podutiono! | C2bed Compare the various siyles of baskels. Today baskely, whether functional or not, is
works of an Caf appreciated for is aesthetic value. The students st and discuss reasons the examplps
C5ab " shown previously are of & parcular aesthelic qualfy. Lt a number of maleyials ™ °
loundinthe man:made and natural envionment which can be used o produce baskets
Value an B2:0d " Read hooks and articles on baskelry techniques, Selectatechmque ard apprepnate
o : rnaten Is and createabasket of tradnmna. or cantemp@rary style
 Perceplua At-ah o In nts4DUD year mstory art flass was 55 pmmmem in Qmamentmg rehgmus and regal FUNCTION
awareness | AZabedfhil .. Objects as gems, gold and siver, 15 hisory includes vessels and windows (usefulas STYLE
1 | well s decoratve): arefectural monuments of aesthaic design and physicalsrenglh. | MEDIA
Value an” B2:bed Sludents study the development of ar gass. What I!TIpEI:t did the Indugirial Revolution | DESIGN
' have on the funcfion of glass objects? Discuss the diflerence between studio glass | o
- History of ar Di-ac created from an ndividual hand and glass produced from the assembly e, ENcourage .
’ ~ D3cdg(f 2)im Ihe sludents to-name glass products i eir environments, List on the chalkboard e
| D&b Have the students organize the i 0 categories of Functional and Decorative. Can
' sume glass prnduzls be in belh categones? Using shdes feacher and studenis wew




\ ,
Goals | Objectives .Actlwtle;sFocusmgon Products! | Other Features |»
! ; Yol
Aesthetic Et-ab and discuss examples o glass praduced in ather penads o h|smry such s the ‘
judgment ‘E2-abed Venetian glass of the Renaissance, Study the coloru! windows in churches and *
' Edbede synagogues by Marc Chagal and Henvi Malisse, Read in crafts magazines about the
phiosophy ard technigues of madem glass arists. Some examples inlude Mary
\ Shatfer, Joel Phillip Myers, Hugh Jenkins and Dale Chibuly. Place examples of glass
. _L a alnnganme lne, Exarming Tlﬁany and Seuben glass : ,
_?i e — — __§__— — _ g — e ——
Production of C¢d | Studems prodlce line orawings alaflgure in mo mn The mudel takesastatmnary DESIGN
works of ar €30 uright pose &nd e students complete a quick sketchﬂ Emmutes) The modelthen | MEDIA - .
Cobed . moves ane arm up slighlly and the students draw the change of the am on their SUBJECT
C5-ab : original drawing, Every minule the model raises the am slightly and he shdenls
T record the ehange on th original drawing, (Through the use of overlapping ines and
Perceptual At b shapes, the drawings begin to show motion).
5 aWaIEESS Atg |- The students and teacher may select raproductions of prints, drawings and painfings
i “ | whigh imply motion, uch as Glacomo Balla's Dynamism ofaDag unaLeash Thc:
L Class may discuss implied and actual mofion, * l : ,
Sludents create a time-iapse movie. A fast growing bean plant or narcissus bulb can
be planted. Each day one class member shoots abobt 10-15 frames, using & movie
catnera. When te fim is projected, motion of the grawing plant wil be seen, Are
motion pictures implied or actual“?
| Perceplual Af-abedghi IAsaclass the sludents createahst of d|ﬂ§rent typas of adveﬂlsmg sur;h . FUNCT]ON
“awareness A2abodeghi Rewspaper ads, magazine ads, travel posters, TV commercial, store signs,bilboards, | DESIGN
\‘ ' posters and telephone book Yellow Pages. The jaachr has examples of the advertise-. | MEDIA
- Value an B-tde Mmens in the classroom for students f examing. A discussion of the term graphic * | SUBJECT
) arts leads o the understanding ofthe role of a graphic designer n visual communication | STYLE
fields. A graphic designer may be invied to class to present examles af work and
, o dlscuss the develnpment of ideas and fnrmats : ‘
" History olat D3fghk ) Stidel collect or ite examples of a pruduct that is advertsed in more than one
- form, For éxample, an adverfisement for & new cosmelc prodict on the make! might
Aesthetic Ef-ab be found in 8 magazme ad,a store fiyer, a newspaper sale naper and in a lelevision \
judgment E2-ahed commercial Students can cumpare the d|ﬁersm fermats and styles and the eﬁechve a
S Edabode nessoleach - :
L

R TR W
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~Goals | Objectives | ActlwtlesFocusmgon Products Other Features
; — L - _ _
Percepival | Al-aD) Assembhng Db]EElE 50 that th I nngmal idenity s st||| apparem yet they ae r:hanged MEDIA
awareness A2-abedfion ina new context, is  type of as mbied sculplure or assemblage Stisdents examine DESIGN, _
. examples of tis type of sculpture ,, STYLE'
| o lat g;zgm # Pablo Picasso, Bul's ead. FUNQ’T@N .
Débdef N » Louise Nevelson, Aoyal Tide #1. o
‘. D4 " i . Chnstn Package n @ Whaelbarrow, ’
Dabe : The studets and tebcher d|squss how-sculptural assemblage is the abandanment af -
o | canving, casting and modeling, vadiorally the lechniques of the sculptor, Outstariding ,
’ N painters, such as Picasso and Brague, have created assemblages, Arists have used
o i the actual objects instead of using paint and brush to represent the Db]ECtS The N
iy works ofthe Dada.arisls, such as Marcel Duchamp, Kurt Schwiters and Jean Ao
' t  are Siudied and examined. The dludents read and discuss lhe slatement by Edmund
Feldman from Varielies of Vidul Experignce. 3 - R
% : &)'
: Tnday asts do nm seer 1o be paricularly infibited abnut wbrkmgnp any
' -~ dimension Pay can penetra ! :
; v o

Street, 1924
(reed, pen and India Ink)
The High Museum of Ar, Atlanta.

-~ George Gros2 - @g%/"ﬁ

) (pen:ll Ink and crayon); The High Nuseum of Ar Ailnnlﬂ

. JohnSloan (Amerl;an, 1671:1951), The Making afanﬂclress Ge)uras Ewaqlng, 1908 *

¥ 2




Media

Media refers to the physical substances out of which art is made, such as stone, glass, clay and metal
Medium is a means, such as stenciling, chiseling and glazing, by which media are transformed into an

art product,

R. E. Johnsan
Pewter Bowl
“Crahts In Geargle”

touring exhibition

Georgla Caungl for the Ars

Atlanta .

“Each of my pewte pieces Is formed by
hand from a flat sheet using a minimun of

pewter tools.

Q

il

s

PR IE

Charles Bowsn

untifled

(pencl drawing)

Westminster Sehool, Sehoal Al Symposium

1 like o use pencil to stuy everydy,
commen objects.”

(R. E. Juhnsor)

StarerListof B
Media Used in Art

Materlals Toals Processes

clay hands toil bulding
potier's wheel | 5lab construction
e modefing—— - |
throiwing

linoleum block | cutiing fools printing
wood block faund objects
ifk
paper

consirucling
weaving
collage making

hands
nai_ls

found objects

fim camera developing

direct
indiract

tempera paint | brushes

paper

£




Goals | Objectives Activities Focusing on Media Other Features

Value at

Productian of
works of at

Perceptual
awareness

History of at

Ca-d
Co-ab

At-ab

Dk

Students use jnk wash and ink ing (brush lings, per fines ard fies made oy un-
conventional tocl iich as Sicks and carduoard edges). Comparison should be made
on how this medium is simlar to and diferent from watercolor. The student experi
ments with ink wash ad ik fine using the folowing procedures.

o Apply various shades of ink wash to white paper,leaving cenian areas white.
Draw in contour three or more figurés bolh in the wash areas and the whitg areas
0 the ink contour unites the white and the wash areas.

o UUse ink washes to indicate segments of posed models. When dry, apply ink lines
to identify the models.

|+ Draw st e orlandscape using ink wash and i 1o create various textures,

o Use different paper surfaces for experiments

The teacher shows several reproductions and, where possible, arginal it works
using ink wash and ink fne. Some examples incluge

» Rembrand: van Rin, Saskia Asleep (brush and wash)

» Saul Steinberg, Bird and Insects (ink crawing).

o Leonardo da Vingi Five Grotesque Heads (pen and brown ink) '5
| o Charles White, Preacher (ink on cardboard).

» Jean Dubufiet, Landscape with Jelied Sky (pen and india ink).

Wha diferent marks are made by the ool he ariss used? Descrce the difern!
technigues used o create tones or values, Which drawings record what is seen?

Salect those that visualize what is imagined. Which drawings symbolize ideas and

toncepts? -

PRODUCT
DESIGN

FUNGTION
SUBJECT

Value at

Perceptual
gwareness

o2}
-

A2-adf

The sludents use lempera o paint a randorm or free design. They are encouraged 10

disreqard subject matter and to experiment using the paintfo create different ings and
shapes, o painton lap of an already painted area (bolh whieit's wet and while it s dry),

10ty thick and thin paint, and to enjoy theviteracton of colors. When the paintings

are cry,the leacher should select centain gnes and display one ata time. The students

an teacher discus fegings and moods in the painting |

o What kind offeeling does this one have? Why? How do you feel when you ook
ar =

o Are some colors sad? Happy?

o Does Ihis picture make you feel hot, cold, wet? — !

» Dogs tis picture ook busy or cam? Do the ines in the icture create th feeling?

=

a




Goals

Objecives

0 her Features

History of art

D34 -

The teacher secures examples of original prinls produced by diferent processes and
reproductions of art works. With a magnifying class. the Student examings the surfaces
of the originals and the reproductions. Which of the prnt examples reveal a regular
patter of small dols? Do any of the prinis.have alayer of ink that looks Ike

paint 77 = 1o be on fop o, rather than absorbed by, the paper? Do any

prints &+ - ~ysical impression on the paper? Discuss the tesms, prnt and
reprodut - n. Discuss the four basic prinmaking methods: relil. intagha, lthagraphy
and ik screen. How have photachemical methods of eproduction changed the image-
making jrocedures? Students collct other examples of reproductions found n their
dally Envirsnmeni;

PRODUCTS
FUNCTION

Valie ar

Perceptual

aWareness

A&

Using powdered tempera, students mix a3 many new colors & they can by combining
the !hree pnmary colors (ted. yellow and blue) fus bfack and whne Students shnuid be

black)‘ and zn!s (_rmxed wﬁh wh| e) Dlder studems can be chailen ged tcz find unusual
colors wih famiiar names such as sienna, magenta, ime green and peach,

The students make paint samples from their experiments. The teacher places repro-
ductions on display.in the classroom. The sludents try fo maich the paint samples
{o the same colors found in reproductions such as these.
o Piet Mondrian, Gomposition with Red, Yellow and Blue,
o Wasslly Kandinsky, Blue Mountain

o Frank Stella, Sinjerl Variation |

o Paul Klee, Casfig in the Su‘n.

 DESIGN

S —

" Preguction of
works of at

Perceptual
awarenss

C5-ah

Al-b
Ad-h

Al home the studgnts goona sr:avengEr hum for malenals that can be used in
fabic design. Students can assistin naming and fting malerials hat can be used or a
fabric design. Each is encouraged to ask for assistance in locating these materals.
Example of materials 1o be found are scrap thread, embroidery thiead, sequins,
buttons, Jewels and beads, jule, lace. braid, zippers, fel, burlap and any mber
materials that could be used in fabric design.

When tie malerials are assembled in the classroom, the students are asked to so
these by types. Younger students might sor their materals nto cloth, yarn and
decorative objects (butons, and beads), Older students might sor diferent patterns of

clnth 5uch 8 polka daﬂed stnped Lhﬁﬂkﬁd plasd flowered, and sohds This acuwty |

bnstly‘ bumpy nr furry. Dlscussmn can fnllaw on how dlﬁe_ren_ .ma!_enals mlght

be used. Which materal could be used to make ines? When chogsing diferent kinds

PROUCT

11

7



(below)

Purvis De Chavannes (French, 1824:1898)
La Narmandle, 1893

(Iiiagraph 6n paper)

The High Museum of Art, Allania

{fer fight)

Righard Lindner {American, b.1901)
Banner, 1971

(hanging, from an edition of 18)
The High Museum of A, Atlanta

{rlgh!)

Bridget Rlley {Canadlan, b.1331)
Coloured Greys Il 1972
(sereenprint, 33125)

The High Museum of Art, Atlanta

- Xﬂ\\\&tﬁf\i\x\ :
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(0als

Objectives

Activities Focusing on Media

—r

Other Features

and colors of cloth, should the chaice be many different kinds? Can pieces be malched

that go together?
The class looks for examples of materials used to create 2 fabric cesign or &
decorave design o cloting.

History of ant

Valye art

| Production of
works of art

Perceptua

awaengss

D2
B3

Coab

A2-ab

Students examin an criginal watercolor or reproductions of walgrcolors by such arists
3¢ Andrew Wyeth, John Marin and Wassiy Kandinsky, Comparison can be made of
difterent technioues used in watercolor Such as washes (wel-on-wet, wet-on-dry) and
dry brush. The students experiment with watercolors using wet-on-wel technique, -
wt-0n-div technigue and dry brush, Emphasis should be placed on leavirg areas of the
paper while, using layers of wash o build up shapes, starting with lightes! color, irs
and then adding darker colors and using dry brush to define lines and shages,

The studenis andteacher can discuss the selected examples of watercolors anddiscuss
the relationship between media and style

PRODUCT
STYLE
DESIGN

History of a

Value an

IE
D3k

] |
=B
[l

Studerts and teacher view cave paintings. Students are ed o recognize he importance
of the discovery o fre which allowed paople to fiv in caves hreg from dangerous
animals and 1o draw on the cave walls wilh burt slcks.

Siudents create a bumpy drawing surface by putting papier-mache stris over wads of
newspapers. ks are burnt and used as drawing tools on the simulated cave wall
Stylized animals and figures are drawn on the bumpy surface. Noltg thal placemen of
the animals and figures over the bumps is crical o the design. Did the hungry

cave dwellers imagine the bumps on the walls resembled pars of cenain animals and
did hey il in rom the suggestions? Did this technigue help them learn how o draw
the animals? Lok af examples of cave panbings.

o Wi Anls, Cave of Loscau, Frange.

v Bufalo, fram Gave of lont de Guame, Paris _
Read o the subjectof cave painfng o fearm what historians say aboutthe warks and the
ave anits.

i o s

PRODUCT
SUBJECT

Valie art

Parceptual
awaieness

S =

SHudrts use buiding bocks, woud scraps and wood spool f crele archietural
stuctures, Sudents are encairaged o experiment with various anangemen's o creale
structures with interior spaces and fo buid fowers without concern for permanent
struclures, | o ‘

PRODUCT
DESIGN
FUNCTION

117

pa!
| N




Goals.

Objectives

 Activities Focusing on Media

Other Features

Production of
warks of ar

C5ab

Students make 2 collection of various materls used i buiding shefers. If possibe,

The feacher and students lak about therclgssroam and schosl buiding. How does I
feel? How does it ook? Discuss the functon of e bulding, Wh vere specific rooms
buill? Who s an architect? The teacher may show several examples of shelers
found in the communily.

the students may take a tipto an actual bulding ste 0 collect these materials. These
malerils are paced on a tabl, abeled ang used o further experiments.

i A

—— - o S——— i i

Producion o
| vorks of et

awareness

Histary of art

| Perceplia™ |

: C_j. -

C2d
Gt (1)
C5-abd

Mad— - -~ -

D3-ghi

Siudents construct and create their own fces. Empy slide mounls can be purchased
o a photo shop and & iece of clear acetate canbe nlaced inside the mount. When
ironed the mountwil adhere to the acetale and a workable sl is produced. Students
can use acelale markers, permanert markers. Pelikan inks or any olher material that
wil achere o he acetae o raw on theeside, Sudents should be encouraged o use

can creale slides with some of the following,

npestngshapes, edures, inesandcompasiions Wi expermenlaton estaens } -

» Vaseline, oo coloring. alt granuls, colored qelafing and lissue paper can be

placed between two pieces of acelate and then sealed na slide mount, Interesting
colrs, textures and desins result when such materals are meshed between the
acetate. ,

» Take o pieses of acelae and draw on each one. When both peces are ut -
together in the side mount, nterestng colo overlaye resull "

o Try placing lound object between two pieces of acetate soch as small feathers,
screen, neting, hais, rbyon feers, fine grass and floordust Observe the results
when te imag is magniied vough he i procto.

» Take an 0l side and remove some of the emuion wilh a cotton {p and diluted
bleach. |

The studeats experimentwilh he efecs of fght moton and sound. Usig slides made

by the students, he class creates a ight, motion and sound show. Arrange the slides

i the projector n 3 unigue sequence and project Nese. Try shovwing these fast and

then low, moving pague objecs n he path o e Ight, creating outoffocus projection

andcombining images from two o e projectrs. Music may be added using records
and tapes. Allow students 10 dance or move i font of the mrojections. The siide
images can be projected on students wearing poncios mads from sheels Does the

projection of the image crealea "ight” mask on the igures? The tpather can provide 8

miftor fr the tudentsto view themselves. Dscuss how the theae ars and dance

createspeciicefects using igh, sound and moton Cinematographyis the artof making
piclures appear to move. Read about he histry of cinematography lo discover it

O

PRODUCT
DESIGH
FUNCTION




Eary chidhood stden tempera panting, Cobb Courty Schools

" Decitur MARTA Station
: Decatur

 Terty White

- odMI i
(pencll draiwing) . ; ;
Jones Gounty Sehools, School Aﬁ’%ﬁp@g]um

B s



Goals

~ Objectives

Activities Facusing on Hedia

Other Features

« societies produce films?

photographic basis. the new dimension of sound and the iniroduction of calor and
mofion. Discuss how the phatographic image, olus sound. color and motion make
cinema 2 highly persuasive medium. n reviewing is history. note how technology was
developed o implement the ideas of fimmakers. Do only advanced tecfinological

o

—

Production of

Natural and synihetic fibers are basic materals or a variely offorms created bv

i

History of at

Perceptual
awareness

D3HghiK

Alah
AZ-abc

™ piocesses such as weaing stiching,crochefing and macrare (knotting). The students

. and tecfnically. Questons to explore migh inglude these.

and teacher collect sampies of fhers for display and examination,

Discuss the textures and colors of the fibers and the processes used to create
objects. Collect examples of the fber arts which are functional in the traditional
sense as well as aesthetically appealing. Also, encourage the students to find other
examples of fioer sculpture, a new direction in ths area Divide the class in groups
of &5 partcipants and assign each gfoup 2 fier process 10 explare historically

» Did the origin of the process resu. from the specific needs of the people using
fhe product?

» Has technology brough! changes in materias and processes?

+ What are the functions of fiber arts in our contemporary sociely? Are the functions
diferent in other societies?

_ L

DESIGN
FUNCTION
STYLE

PRODLCT

b
" | “Production of |
wonsof al

History of at

Aesthetic
| judgment

C5ab

D3-gh
03Im

Ela
E2-abod
E3:be

-y

“When working wifi clay | take pleasure from the processes as well as from the
fnished piece.” Toshiko Takaezu'"

Takaezy uses a poter’s wheel and gas-ueled kin to produce sculptural ceramic
forms which become the foundation fof fich paintings of glaze and oxides. Discuss
the processes used!o produce ceramic wares, such as pinched, coils, b and throwing.
Examine examples of original ceramic potiery and selected reproductions Are there -
visual clues lo assist the viewer in identifying the process? Discuss the types of

clay which are used to produce cerarics, How has each arfist treated the surface
decoraign? Did the works originate in dferent cutures? Have th students wie he
inerpretation of the Takaezu quote. The students should orally of in wrting state

and justiy reasons why the ceramic potery examples have a particular aesthefic

PRCOUCT
DESIGN
FUNCTION
STYLE
SUBJECT

122

4

C oy
]



Function

Funciion refers to the spéciﬁc purposes for which works of artare created, such as worship, communication
‘and cummemnratinn Function lnvalves both the aesthetic and the utilitarian.

Charles Counts

Stoneware Vase

"Crafta In Geargla" tauring exhibition
Geargia Councll for the Artz

Alanta B

“As a de‘signer'and craﬁsman laim tﬁ

my whole person / feel 3 burstmg farth c»! |

IDEA that | iry ia putin real FORM,"™?
j, ' (Chares Gaunts]

g 1

i

Mike Barn

Enameled box

(brass and enamel)

DeKalb Gounty Schools, School Ar Symposlum

“The metal container was created fo store
smaller treasures as well as fo be viewed
a6 an object of beauty.”

:
. .
T =

| symbals of beliefs

| syrfbals of offce of pro: 2ssion

| habitation

Malrtenanca of political institutions

| symbols of social movemens, for example, ecology and eace

Startr List of
Function in Art

The supernatural
gymbals of affiation

fertlty charms

‘Communlcation of sochlposiion

syrmbals of status

symbols of power

symbals of rank

syftols of dagrees of hans
gymbals of sexually

Personal fupction
gdomment
mauring
calabrafion
emolional expression
iensis

sybols of nationhaod (Tags, emblems)

syrmols o paiwer (e crown, the Kremin, the White House
symbols of paliial partes or doctine

symbols of laor ons

gybols of heroism

Soclal mavements and soclal criticism
- pollical cartoons

Contribution to play and recreation
1 objects used in chess, cards, dolls, puppets, and foys.

I s



— —

Goals

Objectives

Activities Focusing on Function

Other Features

Perceptual
" awareness

Produciion of
works of an

At=abcd
A2-ahed!

C1
C2-abed
Cahef?)
Coah

The students select an arist and read o discover facts about the artst s ffe, including
birthday An example might be Alexander Galder, bon Auglst 22, 1898, Plan abinthday
celebrafion o hoior Calder, using e olos, shaps and subjets depicted nhis work
hiscicus art and mobiles. Why do we celebrate bithdays” What are some of the ways
we celebrate birhdays? How do we create a mood of gaely énd excitement? The
sludents create &n envifonment n e classroom using murals, mobiles reproductions
and music, Whal othr evenis do we celebate? Whal visual mages e assotiated

Dt-abe
D3K

i Chiimas? Valentnes Day? Fouth f July? Marci Gras? Feslvals? Weddings?

What artists have recorded such celebrations? Here are two. ,

o Steen, The Eve of Saint Nigholas.
» Picler Brugel the Elder, Peasant Wedding.

PRODUCT
THEME
DESIGN
MEDIA

|

—

History of art

| Production of
works of a1

Aesthelc

| judgment

- D1k

D2-abe
D3g(t)h

W
C2-ahcd
C3degh
C5-ab

Et-ab
E2.abe
E3-abd

" The students collect examples of Jog0s, symbols of a business, a profession or

* reale the design? How have businesses and professional communicated e

group. What is the purpose of & logo? Who designs the logos far the clent? What .
must a designer know about the clients business. group of protession in order to

service of product hisorical? Examine reproduchions o pas! and contemparary
symbols. Have culural and technological advances inffyenced the style of the logo
nd s use? The teacher-and sluden's select 3 G1oup or business, As a C@ss, gach
student contibules a design forthe 1ogo. The ¢1ass votes on the best logo based on
an understanding of e Citera for making an destec judgmen.

PRODUCT
DESIGN

Perceptual
Valuing of an

History of arl .

‘awareness

Ay

i

Al-ablg
A2-abed!

B
B4

02-ab¢
D3-efiimn
D5

Religious art 1 an expression of el n a dely. Using the slide projector, the teacher

ot the otject determing the choice of media? Do some’styles reffect the period of ——
* history n which the work was crealed? o

shows an example of Chvisian ar. such as Fra Angelico's and Fra Filppo Lippis
The Adoration of the Magi (painting). The second Slde shows an exarple of
Buddhist ar, such as Budoha Tread, Japan (scuplure). Read about te bliefs of
the two religions symbolized in the & works Paint out different symbols and ofjects
for.Christanity. How are they diferent rom thase of the Buddhist religion? What -
are the functions of reigous ar and 1 turgial ar objects? Look at objects and -
symbols created to enhance and facitate worship in other sects. Does the funcion

§TYLES

el e

PRODUCTS
RSN
MEDIA
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{fat right)
Timan Rlemenachneider (German, 1450-1531)
S1, Andrew, The Aposile
Kress Colction
+ The High Muiseum of Ar, Aflanta

(right) - |
 MegloDeSagna .. —
5t. Cathering of Alaxandria

olonwoed &

The High Museun of S, Atk

129 65




Goals

| Objectives

Activities Focusing on Function

Other Features

Perceplual
awareness

Apsthetic

judgmeni

At
A2-ghd

El-ah
E2-ahed

Refore the sludents ative at school the teacher can remove al decoration, displays,
buletn board material and curains thet make the room aesthetically pleasing. A

the end of the day. the class can discuss feelngs abot & 100m fimited in visual
simul. Students an discuss planning & foom for aesthelic as wel 2 functondl
puposes. How does the inerior designey please the efe of a vigwer? ls the designer
an invesfigator of colors, shapes and textures which singly or in combination are
appealing? Can the room be designed wih ODjects and space which are beautful
and useful?

|

SUBJECT
DESIGN

i — u—
Perceptual
aAWaIeness

Agsthefic
judgment -

Al-a _
Adgbed

E2d

Students ecognize that people design shapes and forms to communicate and to
decorate the envirnment in which 1o five. Students ciscuss and name shapes and
torms found i their environment (signs. lelephone poles, garbage cans, mal boses.
houses, cars, sheets), -

They should designate those which communicate, such as safety signs, strest signs,
and advertisng signs, and those which decorate the envionment such as shrubbery.
Hoviers, and shuters on houses. How are the foms and itages used for communica-
fon arganized in conjunction with verbal Janguage? How do these forms and images

cal atention to thercrucialuncion o art i conveying formaton tosocial groups? - e

Car: the medium of communication be aesthetic a8 well s useful?

Percepiual
awareness

History of art

Resthetic
judgment

A
A2 abedelghk

D3l

E2-abcd

 Siudents name dierent archilectualforms in the enviranment n which people ve

ok or play such as houses, ralers, apatment houses, banks, brares schadls,
pos offies, restautants and rocery stoes. The teache" and students select visual

examples of archiecture in the communiy. How do these buildings serve  physical

* fanction? What do people do in the buldings? How does tis function affect is
 design? What changes in design are evidenced in e newer buidings in the

commnily? Discuss how technological developmenls have chariged architeclura
stures, I archteciure lso a vehi forideas and emofions? Read this excerp!
vom Archtectrd Record.” |
“Against the lght bufof the concrete; the archect has projected a rainbow of
intri calors:red and bue i, vibrantre o rch green for carpets, purple for

 crtan casework,royal bue for some desks and wall aeas, brihtred for many

- seafing unis, and combinatons of these fo everything else. And yet even wilh

“suih a broad, right palete here i no sese o colo un ol Whal ingers, o
carfes over from space o space, are feelings of gaiely,of celebraton ofyouth....
What better feeings fo a bulking ha by s functon is boh a pimary st

- and aseat oflearing.” - L :

DESIGN
PRODUGT
SUBJECT
THEME

DESIGN
SUBJECT
PRODUCT

- MEDIA




Objectives

| _Aciivities’Focusing onFunction

Other Features

. History of art

02-ab

D2-glkimn

- B2bd

E2-abe

The teacher and students survey the class Giting' examples of jewely wor by each
person. Why do we wear jewelry? The teacher lists the responses on the chalkboard.
The responses are cateqorized by funclions Such as symbolizing mariage status,

economic status, assocation, cultural status and religion. Read about India which has
the oldest uninterrupted cullral development in the art oewely:making. How does
the use of jewelry in India differ from the use in Wes"3rm cultures? An example may
be the indispensable ceremonial use of jewelry which adoms almost every part of

~=——t=—therbodysuchasatbirth; the-day ofname:giving-and the marriage ceremony-Diverse—

reigons, geagraphy and the avaliabilty of natural resources express the way of Ife
and customs of the Indian wearer. The students view examples of Indian jewelry.
thiough books and magazines. Does the ewelry reflect a specifc style of design?

, PRODUECT

“ MEDIA

STYLE
DESIGN

The studéms and teacher select examples of pohnca! car!aans ’rom the twentieh

sRODUCT

Perceptual Al-abedeghik
aaTenEss A2-abodet century, such as those by CIif Baldowski (Baldy) of the Atanta Constfufion and DESIGN
C David Low, formerly of the London Evening News, Are poliical cartbons infendedto | MEDIA
History of an 034 ridicule people and institutions S that they wil change? Is the humor sometimes THEME
| bitter a5 well as in fun? How does the editorial caroonist develop & pictorial formula | STYLE
- Production of G for the portrayal of prsonalities? Ave palitcal cartoans published only in demacratic ‘
works of art (2-abed sqcieties? The students create their gwn cartoon charcters and carioon based
(3abede upon @ palmcal persnnahty Or iSsie s
Perceptua A2 Students selegi ashian i!lustra tions that are appropriate for various occasions using | PRODUCT
AWareness A2-ahe Clothing catelogs, pattern books and magazines, Sludenls choose one occasionand | MEDIA
_ select ilustrations to ft, Sorne examples may ifclude clothing for school, church, DESIGN
'v_al'ui_n"g a B3 games and arties. Students are encouraged fo bring in examples of he cloting. STHLE
How does the material and design vary according to the funclion of the clathing? SUBJECT &
History of an 03-kimno How do weather conditions, such as cold, hat or rainy, make a dmerence in the =
: Clothing selection?
Students place two samples of cloth, ong white and one black, In direct sunlight and
observe the way heatis absoybéd orreflected. Reasons for hig variation in lemperalure
¢an be discussed and students can cite calars and fabncs lhat would be appropriate .
for warm or cold weather e - :
Various pegple nvolved i4he fashion market, such as designers and ilusiators,
models and buyers, may be invted to $peak to the <lass on thlr rols in ashion.
: I such pecple are not avaiable i the communiy, books and fims can be used by .
students o find out more abou! these professions. What are some of the factors
| each much consider 1 markeling and designing cofing? | .

0o
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E@Goals

Objectives

Activities Focusing on Function

Other Fealures *

Perteptual
awWereness

Valuing ant
History of &t

“Production of
works of an

Al-ab
A2-ahe

Bie

D3g

G

G2-abed
(g

(5

Sudents are asked to bring to class ther favorte (oy and game. Each sludent
eomments on {he feasons for theichaice. Why do we have foys and games?

Are there games and toysfor aduts? Gan you ideny some objels usedin he.
games or on the toy? Name some of the colors that you see. Who made the loys
and games? Do you ever Make your 0Wn 10Y5 Or Games for play? The teacher and
studens look 2t examples of foys and games made in ofher contemporary culures
and i ther periods of hstory. The class discusses te differences between the toys.
An example may be the electroni foys and games made for today's market which
can employ light, sound and movement because o batteries while primitive cultures
use natural resources. ' ‘

Older studenls may exemine the tachnological and cultural advances which occurred

i order to make the modein loys and games avallable. They may also examine (e
economic factor by comparing costs of games and toys purchased at a store and those
nandmade. The class is dhided ino groups. Each group Creates a oy or game based
on he citera the class has establshed for a qualty game or toy. The finished
products are judged according fo the criterd. The toys and games are given 10

younger children. !

PRODUCT

DESIGN
MEDIA

Secondary student
(ewelry)
Fuiton County Schoals .




Design refors to the structure of ar. It is the organization of visual elements such as line, color, Shape,
form and texture, and the principles by which the elements are organized, such as balance, rhythm,

il Starter List of Design
gg:ﬁé:::f)&hﬁﬁli School Art Symposium m An

T S TR T T T lne ..
Everything is drawn in simple is_h_apes, sepe
Most of the shapes are geometricand have ~ | color
stn arinae ! texture
sharp edges. | it
volume
mavament

Organizing principles
iy

emphasis

balance

praportion

variely

monatany

Symmelry

asymmelry

e e . WIJ,nily. T —
figure-ground -

Expresalve quallties
happy—sad
sliang—wesk
exciled—calm
thin=hick
geomefio—Tree-orm
intense—-subdued
dark=fight
gloamy=bright
warm~=cool
advancing—receding
smoolt=rough

Frank Stella (American, b, 1936)

Mantenela /, 1968

From the "Pratractar Serles”
(acrylic on canvas)

The High Museur of At

Atlanta

Sl about 1967 tumed o brlanty
colored shapes, inferrelafing semi-circles

with rectangular ordiamond effects.” ™

(I .

O " (H HoAmasn, Hy ofNodem A

Bt ;E:r*"
. E




Goals Obj‘ectiveé Activities Focusing on Design Other Features

Perceptudl
awareness

Aesthetic

|udgement

History of an

Production of
works of art

Value ar

Al-ah
AZ-ack

E2-aC
B3¢

D1
D2
D3g(1.2

]
G2-ah
Cs

B2
B3

" hox and carefully fee! the ofject. The object should be distinguishable by s texture

Students can experiance cbjects by feaing rather than seeing. Gonslruct & bok
which students cannot see but can putthei hand. Students place hiands ino the
(such as sponge; drftwood, ur, crushed paper). Siudents and teacher discuss how
they responded to the ebjeets ell and whal design elements (such s i, shape,
value, calor) might be used to depict the texture, What color did they imagine the
object {0 be? Was i a hard texture or a soft one? Was the object rough or smooth?
Did the surtace feel warm or cool? Which colors are warm and which are cool?
Students might st words which best describe the fextures experienced (craggy.
heaw, gt gged, Sk, pebby), Oiersudent an discuss ow texure an be
real or implied and how ariss have represented the same texlures differently.
Stuidents can view eproductions or sides of arsts work and the use o implied and
real texture.

o Vil van Gogh, Drawings
+ Maring Marini, Man and rforse.

¢ Claude Monet, Cathedlral at Sunrise.

» Pablo Picasso, Green Stil-Life.

with media such as watercolor, empera, or mived media. Others might write down
descriptions of observed texlures (artficialof natural and make a smal sketch nex!
1 he descrpion, Others could research, analyze and characterize th diferences

Following the discussion udents might create & painting which émph_asizes texture

" aid simlarites i the styls of two or more selected artiss and present these

fingings o the class.

. Value art

Praduction of
© works of art

Al-b
A2-acefgk

Bl
B

(! Y
G2-abed
Ge

In our ervironment, a5 viewe or & artisls, we experience tho kinds of exture—ea
and implied. Real textures are those g can actually see and touch. Implied
\exures e hose which have the appearanc oftexlure, However, they are simulated

o invented. Real or implied textures have been-used by man thrcughout centuries

and can b used o express a0 6 Tough he mutuge o malerials avaiable

10 today's Society. | S
Students and teacher might begin discovering the characteristcs and sensary qualfies
of implied and eal texturé n'some of the folowing ways.

Students might view though sides or reproductons the Works of Vincent van Gogh.
View several examples ofvan Gogh's early work paintings and draving) and compare

iy

PRODUCT
MEDIA
STYLE
SUBJECT
STYLE

SUBJECT
PRODUCT
MEDIA
STYLE-




(oals

Objectives

Actlw ties Focusmg on Desagn

Other Features

History of an

Aesthetic
(udgment

Di-acd
D2-bede
034

E2¢(1235)

them to later wark Haw does his attitude mward levture change'7

o Promenande af Arles 16"
+ Boots, 1647
o Crag 1h,
o Portral o Dr. Cogg et 1890,

o Digging Woman, 1885,

o Boots with Laces, 1886,

o Van Gogh's Family Home at
Nuenen, 1884,

+ Head of a Peasant Smoking Pipe,
1694,

Haw are these warks diﬁerent of similar in slyle? Are 1he textures van GDgh

Do these heavy et of Iater p,enad lead o feelmgs o pleasure or- dlSpleasme'?
How does the medim van Gogh used aflect the visual impact? When students and
teacher have terminated the discussion, present the students with another selection
0 early and later repraductions of van Gaghs wark and ask them {o hst these as
early o later, ,

Studen might ciscuss the textural qualiies in the medium used. How does a

pariicular texture (implied or actual) add to or detract from the visual impact? How

well was it controlled? What tool or technigue is best suited for applying and

contrlling the desired result? Have the students experiment with a varialy of

media 1o solve these two prnblems

¢ Create a new pamhng medmm which has samethmg added to i that gives the
paint a diferen! exture

. Examples are glue, sand, sawdlust, papier-mache, dir and coffee added tﬂ
tempera paint.

 Create 3 new painting surtace which has something added to i lhat gwes the
surface a different texture.
Examples, are sand glusd onfo cardboard, fissue paper glued to paper, tinfoi
glued to paper, scrap cardbaard bm t up ona Iarge p,ece of cardboard.

 Perceptua

awareness -

Value art

Producon o
works of an

i Cath -

Af:abf
AZ-acdelkh

B2-¢f

0

C2-abde

Ling, in an, may be thought of as a path rnade by a pencil, pen, brush crayon
“0r any ohir drawing mplement, 1 can befound in the arfical and natural enviranment,
Students can compare natural objects such as tiee branches, seed pods, seashells

leaves, and ariicil objects such as a saw, foothbrush, nall knife, chalr, They can -

compare and categorize by the kinds of ines observed,

- Students could begin to identty and define the more r;:ammnrﬁypes of fne such as
ouline, eontour, blind contour, gesture (movement), implied, blocking-in, sketching, -

callraphy. Once stdents are ablet idntly kinds of e, invstigalon no how

9 i

SUBJECT
MEDA
PRODUCT




Goals | Objectives Actwmes Focusmg on Deslgn Other Features

mdmduals interpret and use line in art mlgh fbe pL,rsued

History of ar Dta

004 A companson and discussion of the folowing sldes-of reptoductions can lead to

D greater awareness of ing in the human and naturel environments.

D4-d Natural o Human
i 2 » EdvardHicks Peaceable ingdo. o Stuart D, Promiere
Aesihel | e o Max Emst, The Joy of Living o Vincent van Gogh, View of An

judgment 2ol o Herri Rousseau, The Dream, Inustial Gy
- o James Fuller, Dappled Things » Wavne Thishaud. Pie Counter
Ffﬁ_t;_gcthn_ol C1 : | Seres 444 - o Edward Hopper, Early Sunday
worksof %‘éﬁﬁﬁ & Phi ke, Sea Stucture #15 © Momng.
At o Richard Estes, Drugsfare

dnﬂerences and smulanhes in the charactenshcs nf the line used n the amsts
visual image. What kinds of lines were used? Curved or shiaight, stiong or weak,
dark or fight, blurred or fuzzy? Do the blurred and fuzzy seem farther away whie the
bold anes seem closer? Does the quality of the ine suggest a mood o play on ffie
viewer's emolions? Is the artists varied use of ing importart 1o the work? How

or why? The teacher can Iead the class to greater awareness tough questionng
and observation about the use of ine, both in viewing art works as well as in

I Atﬂnveyfngﬂeanmg—mare&ﬁeclwelpamemwaalmkjgpendmu on the abilly

and imerests of the students, they might falow up the abcve investigations with
some acivities ivolving fie. |

Do 2 small nonbjective drawing using only vertcal, horizontalor diagonal Ines. How
does the directon ofthe ins change te sense of mood of character? |
Do three drawings of the same Ihing using a slow contour fine. & s, skelchy line,
bold thic-k lines

Create a crawing where animals re found in & natural environment with curved

flowing ings (eaves, vines, plants). Do  second draing where the animals are n a
human environment such as 200, city, room or yard. - :

Experiment using dflerent drawing fools, conventional (penci, pen, felttinped pen,
crayon, chalk) and uncunvemmnal E hnger i sang, & stck dipped in paint, an ege
of a piece of cardb%ard a fork). Tools may be used to creale d|ﬁerenl kmds oflings,

Emphass: shiuld berplaced on concepts

14

113




Stuart Davis (American, 1894-1964)
vy League, 1353

(sllkscraen)

- The High Museum of A, Atlanta

Al Held (American, b.1926) -
% Femishlx .
(gerylic on canves)

" PavelTehefchew (Russlan bom Aerican, 18061957
HeadWl :

* (paste on black paper)
The High Museum of A, Atlanta

Ben Shahn (American, 1898-1968)
L Love

o ub b (nkonpeper)

" The High Museum of Art, Atianta

144




| Goals Objectives Activities Focusingon Design | Other Features

1. Which tool made he bes! thin ine? thick ine? wide g’
2. Which tool made a sof ine? scralchy line? hard Ine?
3, Which tool makes repeated fines? (fork dipped in paini)

Students are gven choices o drawing media n crealig varous fine cranings.

Locate in*he room examples of repeated ines Such as the gril on the radiatar
sipes on & $hir, brick walls, the slats in the blinds Discuss how patterns are 3
created by repeafinglines and shapes, Students can practice diferent tepeating fings,
auch as curved lnes lo create a patern, Studenls bieak up the space of a pece f
naper by tracing around diferent shapes: Querlapping should be encouraged. In each
shape a ferent pattern of ne wil be vsed.

Afer any ofthe above actifes te work should be displayed and discussed by the
students and teacher. |
Perceptual | Aldb The 'sense of space is often discussed in such terms &5 forward, back, around, SUBJECT
A2-abedghikl under, behind, over, o, ou o, A o these erms ncicate acion nspace. We can | PRODUCT
exiend these terms to @ vocabular descring space inimages, Intioduce th terms | FUNGTION
Di-ac two-imensional space apd three-cimensional space. Ask studenls to identiy twe- ’
' dimensional space and three-dimensional objects in the room. Deserib2 aspecs of
two-dmensional objects. Use terms such as flat, positive and negative space,
picture plane,iluion and depth (nigher and lower on piture plane), overlapping,

| Takatouthree-dinensiona space ntemsofspace around fowing space,deep ad
shalow space, congested space, s sace, cneandwopont perspecive Foware |
these Kinds of devices employed by the ars o make 2 parcdr ki of compo-
sfton o represent a paricular spatia cucept? Stuents might compare, contrast
and identiy methads the following artits nave used 1o suggest space in their com-

posfions. Reproductions or sides may be ttuded.

aWareness

Histor; of an

o M. C. Esher, Hand with Reflecting Globe.

o Paul Klee, Uncamposed Objecs in Space.

# Paul Cezanne, The Tuming Road,

 Romare Bearden, On Such & Night As Ths
0 Yves Tanguj, Fumiture of Tme. |

Ask studenls Io describe and analyze how each arist has employed one or more o

e spacil devices 0 @ twerdimensional sutace. -
by ' : . e
a1 ‘. | | 1 47




Goals

aWareness

Production of
works of art

works of ar |

Perceptual ¢
aareness

' Production of
| works of

| |
! Perceptual
| awareness

Perceptual

| Cob

At

compare differences, smﬂanﬂes and changes which have occur red intrangfeiting the
idea from one techmque tothe other, \

F #

Gearges Seurat_ Th D_fsqmenng Muses b_y GlDrgm de Chro, ad The S_eepzng
Gypsy by Henr Rousseau to see how the artists placed obyects higher on ihe plane
and used overlapping shapes to create the ilusion of depth.

The tem orizon in i nocuced. Students peduce e daving of 3w o
people. One-hall of the class modals while the other half drawg the subject. Students
madelmg are D'ositianed with some in front and s0me beh_in.d;

Objectives Activities Focusmg on Desi_gn Other Features
At Study the fallﬁwmg reprnduchﬁns S|Idé§ of Eludy sculpture ound in the communiy.
A o Henry Moore. King and Ougen. | PRODUCT
" o Max Emsl, Le Capricome. MEDIA
62 " " o Marisol, The Bicycle Race. STYLE -
ca? o Michelangelo, The Redeiious lave. | FuNcTION. ©
C4-é Teacher and students discuss spacial concepts id how they are similar or diferent |
C5ab when workingn thee-dimensionalmedia, When discussion ends sudenls migftsefect

threg or more approaches to regfesenting soace in either a two-dimensional or three-

dimensional media. When tris fias been completed, ask tfie students to translate the

same subject, theme, or design into the opposite media. When the student has com- |-

pleted products in a two-dimensional and in & three-dimensionl form, display and

Usmg their names of Iarge pnnled Ieﬁers students rmght dha i various Ways:

tick and blackened in,just outined with emply Space inside, outined wih fuzzy edges,
outined with rubbed and blurred edges, or tetured and patierned. Place them in &
fow (In appropriate order) and observe the visue sense af advanr:mg O receding
Space. !

How have these techmques affected the sense of depth?

Students coulddraw he same object frcm (ifterent eye lovels. Students select a simﬁié’

DbjEE sach LR cup aganor aflawer pc and draw iton EyE Ievel and then below |

Students are encouraged 1o see whlch paﬂs of the ﬂb]éd are visile from dnﬁerem
eye levels. : : -

PRODUCT ’
MEDIA ‘
STYLE

FUNCTION ’,




i

Activities Focusing on DeSIgri | | Ot_h__e_r Features

Goals | - Qbjectives

Students create a landscape painting from & diferen viewpaiﬁt Descrbe and analyze
works o ar sfowing mages from diferent viewpoints, Such as ver, under,overapping,
hgher, lower. Examples may include these.

= o Midnight Ride of Paul Revere, Grant Wood.
+ Rooftops of Montmagny, Maurice Util.

» London Bridge, Andre Derain

o Hynlers in the Snow, Pieter Bruegel.

Amaln Lagdeck (American, b1905)

%L Manhattan Vista

P \ drypoln)

Wil Bradtord Arerican, 1630-4652) T il

st o Labrad The High Mugeum of A, Afiants
(al; en canvas)

The High Museum cf Art, Atlarta




Style

Style s the combination of distinctive features of arfitic expression and execution characlerizing an
artlst, a culture, a school of artists or an efa of history (Gothic, Renaissance).

David Roper

The Ginger Jar

(colored pencll drawing)

Galneswllle Clty Schools, Schoal Art Symposlum

‘| drew the stll lfe in a realistc style
wanfed fo show the decorative aspects of
the objects.” |

Amphara (Greek, clrca 460430 6.C)

(terracatts)

The High Museum of Ar

Allanta

“They (Greeks) mastered the problem of -
foreshortening, imparted volume to their
figures, and mtraduced spatial relations
into their campas:tmns Hhis is especially
the case in the Aftic poftery of the s:xth and

fitth centuries,”™

O [(cisslaM. A anhter {a Handbagk of Gresk At)
iy

CN5
N “

Starter List of Art Styles |

- Expressianig! period

Reglanal examples
Egyplizn

Greex

Reman

Azlec

Indian

Ferlud Examples

Ba_roque

Siyles labeled by shared attributes
Cukizm

Hard edge

Nonabjactive

Surrealist

Super-ealism

Labelz used to distinguish developments
In & single arflst's style

Plzasso

Blue period

Rosa period

Cubist period

Mondrian

Nenabjective period




Goals | Objectives Activities Focusing on Style Other Features
r Percepluan Af-ab Using an art reproduction or side, the teacher shows Shame by Paul Klee, Paul PRODUCT
awareness Aadf Klee sought  chicike stye for his paintings. One of the ways he achieved this style | MEDIA
was 10 paint wih his et hand, He was rght handed, therefore painfing wit hi efthand | SUBJECT
Production ot C2hed resuted in 2 less controlled line which added to the childlie characler.
wotsolan | G50 Eachsludent slects objects or evanisfom chdhood, Such as games, oys or partes,
o , anddraws as) mbahcprctureuﬂhatnb;ectDreventwuththennndnmmarthand Display
- Velue & the drawmgsy .
History of ar D1-abed Discuss chidike art and lock atother arsf’s work such s ht o Grandma Moses,
, D2-ah¢ Kare! Appe! and Joan Miro. Do work by these arfists reflect impulses to communicate
Dé-2 ideas effectively, inensely and vividiy? Do any of the students have personal biases
abnut childlike art? Doas this bias affect their ;udgmen of Klees pamtmgs'?
Aesthetic Ef-ab : :
judgment
e i i i - - - i — ”_l. = o iﬂ
Perceptual At-abeef The studen's and teacher view and discuss fhe works of Kathe Kollwilz aholiedin | THENE
gwareness A2-ahdfhjkimn Eermanydunngtheﬂrstha!foftmscentury SD*’I’!EExEmplesmawncludeThePnerners_ PRODUCT
: Death Seizing A Woman, and War Cycle: The Parens. The three prints were produced | MEDIA
History of an D1-abe - _ 'nverapemd of 26 years, yet they are consistent in mood. What feelings and dig- DESIGN
D0-ahede pasnmns are aroused from viewing each wark? s emofional response caused by subjct SUBJECT
D3-dkmn ‘matter or theme? How is Kollwiz's deep,concern for humanilyreflected in her Works?
Dé(e Read about the histary of Europe, especialy Gemnany, during the frst half of the
century Cumpare Kollitzs drawings and prints with Wemer Bischof's Hungern Inda,
Value at B4 a pholograph showing a major problem of humaniy. Are the styles similar or different
= - i visual organization? How does design assist n the portrayal of emotions? Discuss
how some works appear to have been created largely n response fo an amats
strong emotion, Ask the students to write anonymously o discuss openly an emofional
experiance, such as terror, daspair, love, joy and hope. How are emofional experiences
~ shawnin mher ar! forms such a dance drama rnusu: and creatwe wntmg’7
History of arl Dbt | A_ddiﬁvecalczrtechniquewasdevel_ap&d inthe lae 19th century ollowing discoveriesin | PRODUCT - == ===~
-D2-abede. - {he fiel of optcs. Arists learned from the scientsts that iny dots of two or more MEDIA -
- D3t pure colors could be placed side bysnjﬂ and at a distance these colors would mix DESIGN °
. e " inthe eye to create another color. Pointfism is the name of the style that employs the =
Perceptual pab use of adtive color, |
MarEness | | Sty smaares ofsevralPoinlstc works such a5 A Sunday Afemoon o he



History of ar

D3-bdeg

" Thesludensandheacherhoose several uldings i e school reaor communty i~

diferent and ditinctive architectural styles. The students skelch of photograph
the buidings. Using media and human resources, identify the styles, record their history

and prepare 3 visual reprasentafion of other buildings past and contemporary which

CPRODUCT

reflect elements of the siyle. One example may be the Greek Classical style which

IST’ i

Goals | Objeciives Activities Focusing on Style Other Features
Vil o a Grande Jatte by S;urat, Identity all the colors that were used 1o make up ona color |
o B such as the green in the grass.
Experiment with additive color i painting. Paint out that small araas can be rendered
In this technique and other areas painted in anather tachnigue.
— R - I — e ——— —— ol
History of art D1-abcde The liafian Futurists were excied by the beauly of speed made pasaible by tech- PRODUCT
' 02-abcde nology. They added mation to the ideas of cubism, How dd these artists treat trad- | DESIGN
D3-beffn fional subject mater, such as animals, human figures and sl fe objects? The students | MEDIA
D40 vieiw three selected reproductions or slides of art works bringig the idea of motionto | SUBJECT
| Cubisrn. Three examples are these FUNCTION
Perceplud A o Marcel Duchamp, Nude Descending A Staicase.
BWarEnESS Az abdegiin o Thomas Eakins, Mulfpls Exposure Phatograph f George Reynolds Pole Vaulting.
¢ Gin Severini, Dynarmic Hieroglyphic of the Bal Tabarin
Discuss the color, ine and shape repetitions and progressions which stimulate the eye
and create iyihm. What developments in technology influenced the Futurists. Compare
Duchamp’s figure painting with the Cubist painting, The Clarine! Player, by Pablo
* Picasso. How did the art style of Cubism influence the subsequent style of Futurism?
What Cubist concepts were expanded? Discuss the media of fim and telsvision and
their suitabilty to showing motion. Compare examples of movemen! created by arisls
in film, sculpture, painting and tll photagraph.
Histary of ar 02:be Warking indvidually or in small groups, the students select a socialy and trace though | FUNCTION
’ D3hkmno reading e fistory of s ar. A specific art form witin & cullure may be emphasized, | DESIGN
D3+t such as the ancient Mgerian sculptures of Arica’s artist radifions. Students view | SUBJECT
sculptures of animals, figures and heads. How are the sculptures smilar or different? | THEME
Discuss the meaning of primilive ar. How does the style of the art relate to the
culture that produced them? Read arficles and books on the Nigerian culture, especially
the poltical and religious aspects. Each student group presents the information of the
chosen saciety through sices, tapes, firms and fimslrips, bullein board displays,
posters, quast speakers, reproductions, and origingl works collected or produced by
students, The reports may be shared with ather classes invited to the presentafions.

MEDIA
DESIGN
FUNCTION

s
(!
l
&

3



Goals

e

“Aotivities Focusmg on§t yle 1 Other Features

| has over the cemunes been he type of bmldmg most imfal ed Students may view

reproductionsofthis style inisoriginalform, the Parthenan (447- 432B.C) andproceed
though the visual and writen records obsenving examples

+ The Pantheon, Rome.

o The White House, Waghinglon, D.C.

What are the characteristis of this styla? How are the aesthelic and scientiic
principles integrated in the Parthenon? Why do you think our Wester cullures have
always ooked back to Classical Greek style for cesign inspiration? Are the materials
used in the buildings similar? Why?

Iblbla (Nigerla)

Mask

e

~ The High Museum of A, Atlenta

IBO (Federatian of Nigeria)
Janus headdress
‘(wood)
The Capitol, Washinglon, D.C. The High Museum of Ar, Atlanta -




Darothy Batge (Amerlean, b.1923)
Two-lorm Seulpture, 1968

(ot

The High Myséum of Ar, Atlnta

Wl Gutman (Swise, b.1927)

- Ailanta Block

(alumlrur)
The High Museum of Art Aflants

Notes

1 Laura Chapman, “Curriculum Planning in Art Ed:
ucafion.” Newslefter, Ohio At Education Associa-
tion, Vol. VIII, No. 1 (Winter 1970) p. 6.

2 Arthur Efland, editor, Planning At Edugaon n he
MiddlelSecandary Schools of Ohio. Columbus,
Ohio: Department of Education, 1977.

3 Crafts in Georgia, touring exhibition catalog, At
[anta: Georgia Council for the Arts, 1980.

4 Crafts in Georgia, op. cit
5 From Kings and Queens by Herbert and Eleanor

Farjeon, copyright 1933 by E. P. Dutton, mpynght
+ 1961 by Eleann r Faeon.

6HW. Jaﬁsmjl and Dora Jane Janson, The Story of

Painfing, New YorK: Hamy N. Abrams, 1957,
156159,
\

\

Cariton Omar Thompson

Arh iV

“Crafts in Geargla" touring exhibltan
Georgla Council for the Arts, Atlanta

7 Matthew Kangas, “Rudy Autio: Massive Narra-
tiors." American Craft, Val. 40, No. 5, Oclober-
November 1980, p. 12

§ Edmund B. Feldman, Vaneties of Visual Expe-
rience. New York: Harry N, Abrams, 1972,p.507.

9 Edmund B. Feldman, op. ¢il, p. 422

10 Crafts in Georgia, op. cit.

11 John Coyre, "Handerafts” Today'sEducation,
Novemier-Dagamber 1976, p. 75.

12 Crafts in Georgia, op. cit
13 Barclay Gordon, "Vigorous Forms and Vibrant Colors
Envich & Sedate Quadrangle at St Lawrgnce -
Universty." Architectural Record; Vol. 168, No. 5,

October 1980, p. 70:71.

| 14 H. H. Amason, History of Modem Art. New York:

Hary N. Abrams, 1972, .65,
15 Gisela M. A, Richer, A Hangbook of Greek An‘ |

New York: Phaidon Press, 1959, p-292, " - -~
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In order lo fulfl the general goals of education as well
as the goals of visual arts educalion, planning by the
school system and the communiy is required, (se
Appendices) Visua Arrs Educaﬁcn GdeEﬁﬁES K
visualarls Uil tD.r !Dca_l schacl systemﬁ.schcaols
o the individual classroom.

A planned program in arl should be provided al &l
educational levels from kindergarten through highschool
At each level experiences should be organized wih
different emphases and diferert degrees of inlensiy
and complexity to broaden understanding in &

A teacher planning or revising a visual arts curiculum

has numerous options from which to develp new
approaches and broaden content. Planning 4 visual

& .. ans program cannot be done quickly. Adequats fime

must b allowed for siudy and discussion of changes in
visual arts education and for an analysis of the curricy-
lum. The content features and five major goas czf a
education shauld be ingluded.

A sample conlent analysis charl s provided. The
content analysis serves as an evaluation of thepresent
= ‘ i

{

\

Chapteer 1l » Developing a Plan for Teachiy Ar

Early childhoed student, paper comlulin

courses: of study. I provides & pergalie uggeilinthe

development of a comprehensivwit progisam. To

complete a conient analysis, the iher mdy * do the
following.

+ Recall each student acivity in lpesent ocurmicu:
lum and indicate o which of thile art edad uication
goals each may be referencel ! he stloicient is
involved in some form of art pragion, e goal of

"Production of Works of Art” makidentiite, If the
student is involved in art erllcl the =0al of
“Aesthetic Judgment” needs 1o i didcaet

' ldermfy 1eatures of content rnas‘mphay?gd Are

nant? Dcxes the actnnty f0CUs uq ile gr {L-z?eme‘?
Chart the entries on the Conteialysis (hart in
the appropriate box, Enlries mab faced | e more
than one box. Some activitiess s o EEVEFEl -
content fealures, \

o Study the chertlo armive at condl swdps aholtit areas
of concentration in the curriculun ke Some== goals
too lightly concentrated? Some ihea wly



Con e gnaIyS’s (Fach dot represents ane acthity)

i — T‘r“g-’___ - - i i, _ __ _ — L p——— e —— i S ———
' Faalures of Conent ' Features of Content
Goals  and Objectives of e - Goals and Objectives of
Viéu:zal Art Education . Visual Arts Education .
: ilol® g c g g g 2 £
AR EIEIAEIER AHEEHHARE
FiciSlujclals HHEHHEE
HHEEBER AHHEEE 2
flE|a|EfLjOf® HEEHOLE
e i b - i g S —— — . Eﬁlﬁsﬂ—ﬂ
Production of gridh. -=a| and Imagmanve works Aﬁecnve gnenlallnn Iaward an.
ofart — -
R I ERE T S L Pamclpalmn in aq:lwmes related 10 art
Fluent grpressipn f ideas. L 1=
e s S N T N Exprsssmn d pnsmve aliudes it a1 "
F‘mducnon of sgfar="ale works ol &t wuh 5pec| ; amsls
fsc eritaria; g — _
t B ——— = 3 Demunstrauun of open- mlndedness uward
o Wlinen o Yeace and shepe demands 8 1 diferenloms and s ol :
6| - S aians oot e I ' : -t
ol snemhed sullE=ct malter, Demonstranur' 4 gpen-mindedness taward i m: i
A B — EKpErlfﬁEﬂ'dtlDﬂ |
3| oo - r:hanracler - - p—
= " m:al g ment bnutasthetu;mem
g . x,e:mon Of ey and sstanhshéd symbuls T Jusn 0 ]udg e .
6| —m—— - 26| Justicalon ol ]UdngﬂE aboul aestetic
| e ol oigel 0 T v anely mudmcatmn Df EE quahty
| furmsaf i & =sech: gg’ _ — _
g it —TT <3| Knowledge and ndrsnding al weia o makmg
A paﬁmular gafn:ﬂsmnn
: A , S . . | aesthehcluﬂgmems L
Produgion o yohe:s of art he contan VAo ] Hecngmnﬁ Dmajurhgures and woiks the
0
T"fuéi E,HEEP - [ P R S A hisloy of & and understanding their sigifcance. |
Fncwledge ana M :l'callﬂnﬁ f e, tools. lEEhT’" Recugnman nl styles of arl, uﬁﬂerslandmg lhE 1
ques and farmmg ;race55és _ cancept of style, and analyis o works of &t of
e . fhe basis f syl
F{ecognltmn and Uscnpnan oi lhesub]ezt mangr : : i ' N - 1
Fo| dwmeda Knowledge fisoryof art acfiy and undersanding
Je| = - £ | the relatin of one siyle or period 1o olher styles of
%g Perr:epm:m ang dE§gnuuan ol iﬂrmal qualmes < pano ds' ¢ s r prio 10 One
ﬁ and expressive iralent (i combined el of 9
Qg thesubjectmatéts andlhe specife visual lorm E‘ Kngwledgenfdlsungmshahlefacmrs mawnrkufaﬂ ]
thal charactefizat & parlicular work of ar). § | thatrelaielo lhe personal sile of the arlsts and i
Py - T | faglors bl relate o the siylistic period or e
gntire age.
Hecngmtmn dl the relauanshlps fhat existed between
art ar4 the olher discipines of the huranites
- (Herature, music, dance and particularly fhe
hisory ofideas and phiosophy) durng a gien
period.
BF y : .
c ’_V

O L;- 5



Fumrly chlhood student, chalk crawing

Exemplary Units

Having completed the content analyss, the teacher

can riow use 1t n redesigning the a curiculum o
improve thoge areas in greatest need of development,

Thi teacher can review Chapter Two, focusing on the
content features and identying the five goals of an
educaton..A review of te starer th may mofivate
New ideas.

For all but the most creative and Exglenced teacher,
skefchy lesson plang can lead to wasted time and
unnecassary problems. A master plan for each course
and for daily activties is needed. It should go beyond
mere iar:hnir:'al instructiaﬁ The e ideas for coment

Some e f@r a gncad umt plan follaw.

1. It follows through on major ideas, A concept (con-
il key issue questiﬁn) is reﬂected in theabjec:

2, The unit plan containg only acivities that the
teacher has already tried.

3, Itincludes a list of materials, visual aids, concepls,
bjectivas and procedures, and it provides for re:
view of corcepts.

4. Itincludes dally plans each with only a few major
ideas. These concepts, writen in complete senten:
ces, are logically approached and clearly lustrated.

5. Itincludes a range of arl concepts including tate-
ments about the elements and principles of design,
Objects in the human and natural environment, ar
styles, art criiism, art history, artmaking, creafivity
attitudes and practices, and technigues.

6. It contains a series of lessons connecled by repeti
tion of concepts from one area (use of one major

medium, subject, design idea, ar practce idea, |
visual element, art cricism or art history lconcept).

71t makes use of varous stategies 1o allow for

individual diflerences. For example, @ single un
would use several of the following; games, discov-
ery, careful observafion, empathy (puting them-
selves in place of an object), fims, food; sound,
dramalics, costumes, teacher as artist-model, guest
artists, quest art collectors, special events and -
exhibitions, fied tips, visually exciting pictures and
reproductions, Queslion and answer sessions, brain-
storming, self-evaluation, wrilen reparts, integra-
fion of student work into the communty, use of
students as teachers and selfnslruction leaming
packages. °

8. It containg a series of connected concepts that
move from the very basic to the more complex and
advanced, and usually from the more structured fo
the less struchured in assignments.

A sample unit is presented for gach of the three
instructionallevels—early childhood (K-4), middle grade
(5-6) and secondary (3-12). Each unit exemplifes the
theory of art curiculum presented in this gude and
embodies the goals of art education. Speciic charac:
teritcs of the unis are as follows.

o Unittile |
o Urilt ovarview and theme -

 Unit objectives 4

o Lescons on sublhemes

» Lesson objeciives

+ Activities _

-+ Resourcas |
e

&5



Early Childhood Unit (K-4)
Major Emphases of
Instruction Level

The development o arturls foryourgchicren shoulc2
take into account the enthusiasm wih which theye
approach ar, They are excled abou new experiences ..
especially paricinatory, Logking al epoductions, pob=
fery, weavings, sculpture and other a works is enjoy—
able.

Opportuniles to hold, feel, examine and regpand 1

Early chitdhood sfudent (grede one)
Rabbil, Blrds and Flowers
Frank Wachowlak Coflection, Athens

lhose forms that havvesting visual and tactle
quales develop sensgitchden iat ntrease ther
responslveness ang pet helr curiosly. In add:
fon, s the range of glnsenses are Sfimulated, e

" chid'stoal sensoryaneplve auiy s enhanced.

engage in crealive drail and paining, designing
modelng, conslructing #prnimaking. These aclvi
tgs involvs selecting, Atging and decision-making

Expression s &pt o he e creative and meaningul
when it is emofionally iaed.

" Inkindergarten and gedsone through four children

When hiren sudy a el 2 the socil sciences
ieralure, music and lf subjects, they should u
derstang fhat vorks it have been produced Oy

Overview of The Ui
Theme, Animels*

This s a sample unld instrucon for the: lower
elementay gades, Tosaect o anmal s an excek
jnt choice as & fogu funi of sudy n art, It is @

subject in which chijd are exremely nferested.

Thel atenion can be sk directed o the animéls
perceplual expression, Hinls also have senved &
ihe subject of & Greag 4y asts' work, Their work

can help chldren gep foy iferent ways folook &

and think about animgk

This unit includes fvg ions and would take from

approsimately e o g 45-ninule periods o com

" e, Four of he lsgcude sated i depln, Orne s

broadly reated, Whiks 21 the lessons focus on the

 subject, Animals,th e feaures of medium, de

sgn and product re & deat wilh in ifrent e
005, |

1

people in &l Cullg-es throughout history. Fomalized
sludy of ar hiskory s s ol recommended; however, s
imporiant for Youtg children o sense that art s 8
pastand a présent s and has always been &n imporan
part of human endeesavor,

Although aestheti  judgment receives less emphasis
during the primary + rades, bases shoud be estab
shed by the end of the fourh grade upor which
knowledge o the St tructure, meaning and relevance of
at may be develohoed in succeeding grades. Chicren
i grades oné Ibydaugh four wil have many opparuni
ties 1o share heif + own artwork, talk about adult an,
make cholees and o defend their references.

Objectives of th § Unit

To help chidren

1. find sources of: - subjets and hemes in their per
sonal experienCazes wih objects and evenls in the
nalura' and huMlan envronment,

2, iferpre el iy s and feglings by sludying difer-
ent ways 0f piétzsenting them in visual form;

3. explore various . quales of media to make appro-
priate seleclio’s. for expressing ideas;

4, yoice destripiprns of the qualies they see in works

of art;

5, acount or helt - feelings arut orks of i s
of the visual gizzlifes they find;

6. understand the o diffsrent sources that artisls craw
upon for ieiridsgeas, i |

7. understand that - atsls interoret ther ideas by de-
veloging diferaneat ways of presenting them in visual
form; L

8. understand that * art ercs and historans help peo:

g percﬁivefwﬁlju;es in'works of art,



for Ideas

e, color, e and movement
as sourdes of their ideas and

s and feelingsof pels by studying
resenting fem in paintings and

 from hom one or two small
main at scodl for a week, such
en or raptl

sther 10 lpckaland talk about the
hold and luchit. Ask questions
on the anindsunigue qualities,

e and thaiy it moves. s il fat -

y or glick? fsk the children to
sanality of e animal. “Does il
us?” "Oow it seem funny or
ve likg themimal? Show us.”

will be abllook at the animal
vings and jahlings for several
they will slbe able to make a
in crayon.
agine how i drawing is going
to tell howhey feel about the
might shi heir feelings’ with
hapes andidures. “How would
afraid of thenimal, that you like
make theatimal large or small
you goinglhpul anything elsein
it going 1ot dhing?” etc.

W12

ERIC

Aruitoxt provided by Eic:

After disscussion has jielpeldarify the children’s ileas
and fee=lings about the p distribute cream M3 anila

_ paper &_nd crayons.

Place tFze animal where allechildren are able & o see
it. Some= will still want to lekand touch.

Asthey - ork on their drawis, encourage the chite-dren
tothint.  about and look atfwthe animal moves, \wwhal
it feels like, its shape andwlor. Encourage therom 1o
reflect &on how they feeldbout it. Anyone Nagaving
dificulls should be encouried o look atand toycH=1 the
animal =arefully.

During 2=he next several s as mdlwduals of sSzmall
groups ==omplete their assigments i in reading or Mrath-
ematics . they could be encuiaged to create additi-Bonal
drawing s and tempera paigs of the same gfil:amal.
Encour==ge the children tolylo improve their abig fitles
lo 5hower the ways the paluks from differen; Y-riew-
peints. “Encourage them #lo be sensitive 10 any
change==s in the pet's persuilly, and to their charnging
feelings-~ toward it on differandays. “Does he still &:zeém
lazy?" = Are you still afraiddhim?” Encourage thé.=m 1o
show thes ese changes in theork.

To stimez.late the chilgren 'sinaginations about t1& = pet,
suggest= that they also iry ingnary pictures shoWiring it
with diff ezrent kinds of perswities. “Imagine thal H he is
very lowwrable.” “Imagine thite is furious.” "HoVear will
your ¢o Eors and shapes bilen?”

Prepare= an exhibition of thetiildren’s work in the F—oom
and halBz way display case. e the other rooms 3o see
it.

~Earlyldhood stuuem (grade E=hree)
Birds, Animajs and CAzJouds
Frantfichowlak Collection, Atzthens

Art Magerighind Tools
newsprint pay

¢ream rfianiidawing paper
-colored Crays

terpera pall; varied colors
brushes, byl s and watercolor




Lesson 2
How Artists and Critics See Animals

Objectives
To help children

1, understand that artisls interpret their ideas and
feglings about anirals by exagqerating their shape,
color and texture in paintings,

2. describe the qualifies of color, texture and shape in
paintings of animals;

3. understand that art criics and historians help DEG
ple perceive qualiies In works of an,

Activities

When the chidren have completed Lesson 1, show
ther several reproductions of painings by mature an-
ists who have used pels or animals as subjects.
Examplesyol two that could b selected are The Black
Beast by Ausiin and The Peaceable Kingdom by
" Hicks. Explain that thesg paintings flustrate that arists
hive expressed differen! ideas and feelings aboul
ﬁmmals One arist presents animals as sociable,
fiendy and gentle; the other shaws animals o be

fierce and brutal,

Encourage the children fo talk about the different ideas

and feelings about animals ey see in these two

pamtmgs Ask questmns

« G anyczne tell us what they see in these wo
paintings?

« Which painting has a feeling of friendiness and
which & feeling of widness?

o What did ezch arst do wilh color, texure and
shape (0 make you feel thal way?

o What features af th§nlma|s did each aﬁist g

174‘
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Show other painfings of animals which emphasize the
conirasting ideas and feelings artists have about ank
mals. Marc Chagalls / and he Village could be shown
to help children see the. way love-for animals looks.
Chagallloved his animal fiends 5o much when he was
a chid living n a small Russian vilage tha he dreams
he married one of them in his paining. -

In contrtwith hs eeling of ving gertleness, Tamayo
shows Us 4 diflerent feeling about animals n is paint
ing enifled Animals. He makes us feel the savage bru-
laty and violence of which some anims are capable.

Another ariist's faelings toward animals is expressed in

 Morris Graves Blind Bird, Encourage the children o

paintings.

Children’s awardness of how language helps them to
see qualfies in ‘works of &t can be increased by
reading 1o them short pieces of art citcism. For
example, read Margaret Gracza’s interpretation of
Graves' Biind Bird. Ask the children if they agree with
he interpretation. “We could say a bind bird might as
well not have wings. He has no radar ike a bat. He
needs eyes to fly. Moris Graves pained him dark. He
matle i shivering and alone with only black holes for
eyes. This is a haunting picture, full of hurt

“Even the bird's song fals him. It falls lo the ground,

white and tangled around his fee. The pichure gives an -
impaci—a ory ofteror, lonelingss, helplessness. There
5 10 way oul, A bird of the air must have sight f he s *
~going o fiy" nvite the chidren to give their own \

interpretations ofthese o other paintings of animals,

Marris Graves (Ameriean, b.1910)
0wl

(drawing)

The High Museur of Art, Atlanta

Visual Materials

Chagall, Marc. [ and the Vilage, Museum of Modem
Art, New York

Dubulfel, Jean. The Cow Wit he Subtie Nose. Mu-
seum of Modern Arl, New York

Graves, Morrs. Blind Bird. Museum of Modern A,
New York,

Hicks, Edward, The Peaceable Kingdom, Philadelphia
Museum of Art

Tamayo, Ruino, Animals. Museum of Modem A
New York.

Library Materials

"Gracza, Margaret Yourig. The Bird in At Lemer
Publications, Minneapolis, Minn., 1966, p. 51.



Lesson 3

Exploring Media to find Ideas About Pets
Objectives

To help children

1, recall the shape, color, texture and movement of

their pels s sources of their ideas and feelings;

2. interpret thair ideas and feelings about pets by
altending 1o the qualiy of line, color, texture ang
shape as hey create collages, drawings and painl-
Ings:

3. explore various qualities of media o make appro-
priate selections for expressing ideas.

Activities

Start a discussion af pets by showing photographs of

dogs, cats. monkeys, fish, elc. Usa this to stimulate the
chidren to recall their own pets. Encourage them to

describe how they look, the things they do wilh their

pels and how they feel about them.

"« Show  film about pets. Encourage them fo look for
the characteristic ways animals stand and move, thelr
colors, lextures and shapes,

o Invite the chilcren to creale collages, tempera paint-
ings, and drawings with crayon and chalk showing their
own pels ar lhose segn n the fims,

+ Encourage each child to explore saveral of these

media (o find the ones best suited to showing her o his.

pet’s unique features.
« Encourage them o show their pets involved in soine
tharacleristic acivity.

Visual Matirials
ms and fifm s of pels
phnfﬁnrgﬁhé of pets _1 _ 6

Art Materials and Tools

cream manila paper

colored conslruction paper

collage malerials such as yam, cloth and paper scraps,
butions, efc

colored chalk

paste or glue

SEiSs0rS

tempera pain, varied colors

‘brisfes, trist, watercolor

Lessen 4

Children as Art Critics

Objectives

To help chidren

1, desgribe the qualities of Iine, calor, texiure, shape
and movement in their own collages, drawings and
painfings.

2. account for thel felings about works of artin terms
of the visual qualities they find,

Activities

« Display the chidren’s completed drawings and pain:

ings of their pels. Invitg them 1o become ar! itics by

" looking &l and taking with one another abou! the

qualies they see in e pictures.

o By asking questions, help them to verbalize the . -
feslings they seg embodied in their pictures and to-
paint out the diferent ways they are shown through
quatties of texture, fing, color, shape and movement,
“What feelings do you see in the pictures?" "Which
pictures make the pels look fat and slow-moving?”
“Which ook scary?"“What did the children do to make
them iook that way?" “What kind of colors?" ELt,

 Lead them to recognize that their pictures, ik those
created by arfists, reveal the uniqueness of each

- animal and the feelings the children have about them. -

+» Childrén praclice descriing the visual qualitiés they

508 In thelr classmates' work as a way of sharing their
perceptions with one anather. -

Early ehildhood student (grade two)
Animals
(ol pastel) .
Frank Wachowlak Collection, Athens -



Lesson 5 Art Materials and Tools
Animals in Three-Dimensional Forms found obfcls

tempera paint
Objectives . | qlie
To help chidren | slapler

1, tecall the personalties of animals descrbed n epe

books and use them a5 sources for their ideas and Visual Haterials

teelings; : e Miash M it o Al Bt
2. interpret thelr ideas and feelings by studying ways ifs cﬂé Tj;;bf%ggmga' Colobus Gley ofFo
o present then n theg-dmensioal oS Guarden Lo China, Clvelng Museum of Fne s
3. understand thal ansls nterprel their ideas and — Dhiio E
leelings of animals by developing diferent ways of e

presenting them in three-dimensional form,
Actves

« Discuss wih the children the stories of animals
which they have been reading. Encourege them lo

rellact on the animals' personallies (e.g., their shy-

ness, sirengih, loneliness, e(c..

o Invite each child o select one of these animals and

terprel s personally Irough & three-dmensional

form created from found objects (e.g., smal bokes,

butlons, pipe cleaners, slgel wool, tc.). Sugges! tha

they design them &5 purpets to be used late in ther

awn rginal plays. S b

+ Prepare a display of thre-dimensional anmal forms
oreated by adut afiss Such as masks and sculplure Lo

o Initg the children 1o speculate on the animals’
personaliies,

Early childhoad student, animal sculpture

o Encourage ther fo poinl out what the arists id o
give the animals thelr urique personalles.
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Middle Grades Unit (5-6)
“Major Emphases of
Instructional Level

One of the challenges facing leachers af this level is lo
feinforce the sludent's leres! n leaming, Withou!
ovarly strucluring the art program, it is necessary fo
respond 1o Ihe students changing need for relevant
information and skils whie nuduring creative and
BXDIBSSIVE Tesponses.

Throughout the middle grades, students should con-
linue Yo have experiences that promote visual respon-
Siveness. Abilties to distinguish visual qualiies should
Increase, maving rom simple fo mare complex percep-
lions,

 Throughout the intermediale grades studenis should
improve el abilis i drawing, paining. sculplure,
graphics and offer forms of expression selected by e
teacher and by the studenl. The sense of safisfaction
and conlral of media should increase, along with
expressive qualty in the work.

Sludents at the middle grades level should continue to
improve ieir understanding of historcal developments
in art, and they should recognize an produced in
various cultures,

By the end of he eighih grade students will be able Lo
view art and other things in &n aesthetic light

Qverview of the Unit
Theme, Expressing Feelings in Art

This is a sample uni for the midcle grade students. tis
designed to help studenls gain confiehee in using
their fegiipu& a5 surces for crealing l_he_if O pain:
il

ings. cravingg. sculplure. masks and environmenla
designs.

1t .50 Geals wih ihe differen! ways artists express their

 lefings, some [hrough realsubject mater (such as he

human form) and olhers through emphasizing the
elements of dasign such as fines, colors and shapes in
nonrepresentalional products.

S lessons make up this unit 1t would require approx-
imalely ten o twelve 45:minule periods o complete,

Objectives of the Unit
To help students

1, find sources of subject and themes in their per-
sanal experiences wilh abjecls and even's n te
natural and human environment:

2. use theirinner feelings as sources of subjects and
themes:

3. interpret heir feelings by studying diferent ways
of presenting them in visual form;

4. develop control of various media fo enable them lo
produce intended effects;

b, voice dasgriptions of the quallies they see in
works of art and the environment;

6. account for their fzelings aboul works of art and
the environment in terms of he visual qualiles
Ihey find;

7. inleroret works of art rom mare than a single point
of view;

8. compare and contrast styles of ar produced by
people in diflerent cultures;

9. understand the different sources hal arlsls draw
upan for their ideas;

10, understand that artists interprel their feelings by
developing iferent ways of presenting fhem in
Visuiel form; -

11, undersland that ant crilics and historians help
neople {0 perceive quallis in works of art

12, understand thal crifcs by to account for ther
they have perceived.

13, compare some of the diflerences in viewpoinls
held by crifcs and historians and how Ihese
influence thelr perception of arl

Gearge Rouault (French, 1871-1338)
Plted 195
From the Misgérfe seres

(Intaglio print, 24/25)

The High Museum of Ar, Atlania



Lesson!
Seeing and Sketching Faces

Objectives
To help students

1 fng sources of subjects and themes in therr per

~ sonal experignces wilh human faces;

" 2. use their inner feelings as sources of subjects and
themes; |

3. inlerpret heir feelings about faces by sludying ways
of exaggeraling expressive fealures,

4. describe the qualies they -2 i faces and n heir
OWn wark. '

Activities

inside by looking carefull al heir facial expressions

Ask individuals or small groups o express feeling

Inough their faces. Ask Ine resl of the class 1o

speculale on thase nner eelings. Encourage e cass
o describe the qualies they see in the different
fealures of he face. “She's eeing mad because her
eyes el real ound and all white.” “Her chin gets
pointed,”
* gk the students tc argarize temselves no several
smal qroups. Ask (he students in each group 1o lake
1urng a6 models whil e ofiers make skelches of
ieir faces. Ask them o imagine how the: model is
feelng,

" Encourage hem o sludy the modefs face carefll,
looking forils st exressiv fealures and exaggerat
ing these i the skelch fo heighen and intensiy-he
parficular feeing (hey see.

Ercgurage each sludenl o make severel kelhes o
diferent lagsmates faces, Lying loimprove the abily
Iosee, and inerpre expressive qualies.

Dispay the sludenls' fnised sketches. nvolv them
i1 discuseion of diferent qualies of he facial fea-
lues fhey see and the ways hese have been exag:
ggraled o dramalize the fegling

Inile the students 1o use the opaque projectar o
oroject thlr skelches for discussion

Art Materials

India ink

pens o swab slicks
newsprinl paper

+ Eafly childhood student
(tempra pafnting)
Cobb County Schools




Edward Stelchen

Salf Pertrai

(photograph)

The High Museum of Arl, Allanta

Ben Shute (American, b.1905)
Circus Gir

{oll on canvas)
Tha High Mussum of Ad, Allenta

Qsker Kokoschka (Austrian, b.1586)
Page from King Lear, 1963
The High Museum of A, Aflanta

Lesson 2
The Style of Expressionism

Objectives
To help studenls

1. understand that artsts raw upon ther fzglings as a -

source for their ideas;

2. understand that artists interpret their feelings by
exaqgeraling the expressive fealures of faces in
portras and masks; ,

3. compare and contrast the style of expressionism

'Dradgged by people in diferent cutures,

184

Activities

Prepare a display of portrails and masks created by
arlists in diferent cutures in the styles of realism and
expressionism. Without identfying the styles by name,
challenge the students to sort the display into two
groups according to their slylistc features. Lead them
Io perceive shape and color distorfons as the perva-
sive fealures of expressionism. |

- Agkthem o point outthe different ways expressionistic -

arfists have exaggerated the shapes and colors of .

faces to heighten and intensify the feelings "and moods
of their portraits and masks. |

Ask the students 1o cormpare and contrast the possible
purposes of expressionist arfsts of different cullures.
For example, ask them 1o speculate on the functions of
masks to primiive people and of portrais to twentielh
century painters. "Why do you suppose arfists exag:

qerate the shapes and colors in their works?”

Visual Materials

Healing Mask, Tonawanda Reservaion, Seneca In-

dian Arts Project, 1930. Courtesy Rochester Museum
of Arts and Sciences, Rochester, N.Y. .

Self Portrat With Hat by Karl Schmidt-Roituf, O
1919, Courtesy Cleveland Museum of Art. Bequest of
Wiian R, Vanthe, |

, 1850
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Lesson 3
Portraits and Landscapes

Objectives
To help students

1. find sources of subjects and themes in their per-
sonal experiences wih faces and views of the
environment;

2. Use their feelings as sources of subjects and
themes;

3. interpret thei feelings by sludying ciferent ways o
exaggeraling shapes, colors ar 4 messes in lwo-and

- freg-timensional forms;

4. account for therr felings about warks of art n ferms
of the visual cualiies they find “

5. campare some of th diflerences in paints of view
about art held by critis and historians and how
Iheié views influence their perception of art

Activities

Invile the students to make two- and three-dimensional

oortails in different products such as masks, sculp
lure, prints, drawings, paintings and stichery.

Discuss several options for finding ideas. For example,
studenls could use their kelches made n Lessort 1 2s
the beginnings of ideas for new painiings and draw-
ings. Also, they could choose to work fom posed
madels or think of imaginary faces or famous peaple.
Ask each student to idenify the expressive purpose or
function of her or fis purtrait, Wil 1t be a sculpture

ot drawing lo efther flafter or safrze the subject? Wil

15 purposes be o communicale a feeling of ove r fear
orhale, ele?

* ;Encduragé g ch sludent o ty diferent e, compar
g e effectveness of each i helping dgvelop deas
andagive e intended ncion of e poral

T

Encourage the students o exaggerale the shape, color
and mass of facal fealures s they explore the way
particular fegiings might look o them.

Ag the students complete the portrails, ivile them o
exlend their abifies in expressing their feelings 1o
olher subjects such as landscapes

Invite them 1o find ideas by sketching views in heir
neighborhoad or thinking of imaginary andscapes.

Frcourage them to exaggerale and dislort shapes and
eclors lo heighten and intgnsily the feelings they are
\wying lo create through their work.

Ask the studens o cisplay their pciriraits and landscapes.
Invite them lo disnuss or wrle about the differences
between faces «d landssapes as subjects through
Which to express heit eelings.

L,

Stugent porirall drawing, pastels

Ask them 1o identify the feelings specifc works create
and 1o point out the visual qualiies which seem o
cause them, « j
Sludents can be helpéd totalk about teir own work by
comparing the diflerences in points of view held by an
crifics and historians.

Ask them 1o read (or read 1o them) descriptons of &
single work of art by difterent islrians. For exampe,
Meyer Schapiro and Kennelh Clark have descrbed
Van Gogh's Road wilh Cypresses. Schapiro diecls
allenion lo the paintings organization of visual ele-
ments, Clark, on the other hand, diecls aterion more
lo the feelings o expressive content o the paining,
Ask the students lo discuss what they think the differ-
encés,are in these wo points of view and how they

" cause the viewer o see dferent lhings n he paintng

1§

e



)

Meyer Schairo: “(For Van Gogh). a real landscape
requires an unearthy character, The Cypress . 5.
shaggy siaining lorm, a vertical forest formed of
wo rees indistmquishably merged, @ lomented
ing spire ascenaing with abrup! shifs from side fo
side ot of the picture, above the sun and maon.
The earth 18 invested with similar writhing shapes, i
the yelow field and the cascading stream of the

" road....But so powerful s the contrast of the central

vertical cypréss and the unsiable. dlagonals of the
earth that the picturg wavers betwean these oppo-
site pulls, The artist strains lo unite them; mogn, sun
and evering sta li on a srong dlagonal sighty
ben! lke the edge of the road below, and a great
cloud inclines lo the earth from the star... the
common fempo of sirokes throughaut the work,
helps 1o fuse the antagonistic parts. In & world of
sharply opposad and crossing abjects wilh poined
forms there 1s & compeling continuity in the vatied

paths of the brush strokes = concentric in the Sky,

- parallel, wavy and convergent on the earth, fame-

Hk% the frees.”

A
Sit Kenneth Clrk; " Throughout all his work there
funs a restless, fowing fine, curling and uncurling i
endless, agialad spirals. .. We are dazzled by the
colour and saturation of light which he ‘s able fo

" conv.y by a halstom of tots and dashss, As for

partcular images, we find in Van Gogh the enor-
mous suns, the gnarled and holiow tees, the
pierced and twisten rocks. .. 1

“Expressionist art involves a dangerous fengion of

. the spirt..But the frenzied writhings...of Van

~ Gogh...are i fact painful simiar t the paintngs

of actual madmen. The assaull they make on our

mally moved recognize that something unusual is

qoing on. (They) cannot fai to hear the voice of Van
Q - "'7 i 5

Gogh rising to @ scream of rapture, pily or de-
spai”

Library' Materials

"Schapiro, Meyer, Vincent Van Gogh. Toranto, Thomeas
Allen Publishers, 1952, [ 22.

Beacon Press. 1961, p. 109,

Visual Materials _

Van Gogh, Vincent. Road with Cypresses. Oil, 1890.
Museum of Modgrn Ar, New York,

Widdle grddes student (grade ﬂ\_f'ie)i Planis and Balls, Frank Wachowiak Egllezﬁan, Athgﬁ_s. o
AW

¢ v e wart
i':?’lﬁu
E 1! “i_i LAY
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Art Materials

o for masks and sculpture
papier-mache
sawdus! and wheal paste mik
Clay and wax
o {or painting and drawing
colored chalk and crayons
{empera paint and brushes
manila and newsprint paper
+ for stitchery
burlap
yam and needles




Lesson 4
The Hurnan Form

Objectives

To help siudents

1. find sources of subjects and themes n [her per-
sonal experiences with the humn form,

2. use their Teelings as sources of subjects and
(hemes: |

3, interprel e feglings of the human form by sludy
g Ways 10 exaggerale ls expressie fealures:

4, develop con'rol of drawing, paining and sculplure
media lo produce ntended effects

5, accou for thei feelings aboutworks of arin terms
of the visual qualiies they find

Activities

Tris esson could be itroduced with an actily Smiar

1o ong used in Lesson 1. The lezcher or & student

could y 1o cormunicate an inne feglng Ivough &

bocy acon i e estof e lass ies o quess e

feeling expressed.

Help the students lo empalnze (0r feel aong iihlhe
 clions of the model a5 3 wey 10 "ge! the message.” /

Inite the students to skelch he medel in many e~
pressivg poses. Encourage Inem 10 empaihize wih (g
fesings of the mode a5 they explore ways 0 xegger-
* gfe foms o cramaiize their feelings. Encourage each
sludent 1o creale many skelches.

Make avalal 1 the stoers reproductions of an
work by prolessional s in which the 8hapes and

" e of he human form have been eraggeraled 0

eipess e, Ask e o fom o small gougs 0

design displays of ihesg works, Explain thal The pur-

pose of the displays il be to hep olhers in school

become aware of he feelin__gsﬁemibédied-in the works
' Hiu ‘

L

g

Encourage the sludents to group the wrks according
lo ither similar o contrasting fegfings. Reproducions
of & photagraoh of sculpture and bio painings migh

" sbe included in their displey entilied “Artls” Feelngs

of Psier," They are Seated Man Wih Owl by Leanexd
Baskin, Stag at Sharkey's by George Belows, and
Wrestlers in a Circus by Ers! Ludwig Kirchner,

Encourage the sludents fo include in thei dsplys
brel witien descriplons of the works they have se-

lcled. Help them clary hei own feslings aboul each

work and identy visual qualies (such as shapes, ines
and colors) 1 accountfor ther feelings, The folowing
s an excerpt from one boy's descrplon of Bellws
Stage af Sharkey's which he compares t he feeings
he gels rom Kichners Westlers ina icus: Thee's
3 feeing of power n bolh hese paining. ' ifeent
in each, hough. In Stage at Sharkey's, | have the
e f sk peed, evenying movng s, Thre
3 faling, 100, of loudness, | ik the arstgets his

" feging by making the borers skinny and shiny. They

arelghl colored and stand outsharp against the Dlack
baokgroundaThe Wresters & Cicus shows & difer-
enl fegling of power. There's a feeling of heaviness.
The wreslirs are stong, but hey don'move fas.

Eyenyhing seems slow and quil THS i because e

art made.the wiestlers have really wide shoulders
Al the shapes are big,foo. The cuves are smoolf al

- ovar”

/ i

inite the sludes to select their best skelches com-

* peleg at he begining of i esson. Encourage each

student to ranslale these skelches inlo a medium of
is o her choce (6.9, pan, chalk, ly, wir, lc)
Alow several periods of independent sludy in Whih
each siudent is a2l to develop a umber of works n
one or several medla

‘ j{ld_dle grades student, printmakng

Visual Materials J :

Baskin,Leonard, Seated Men with Owl. Smilh College -
Musum ol Ar, Northamplon, Mass,

Bellows, George. Stag al Sharkey's. Cievelend Mu-
seum of A Cleveland, Ohi. -
Kirchner, Emst Ludwig, Wrestlers in a Circus. Clever
Jand Museum of Ar. Cleveland, Ohio,

Munch, Edward. The Cry, Lithograph, National Gallery
of Ar, Washinglon, D.. |

Art Materials

India ink

pens or swa stcks

leripera pait 215 WTUShes

cojored chalk

ay
-slovepipe wire b
I

.4

G L




Lesson'5
- Environmental Design

Objectives
To helpxsiudenis
1, use thelr inner feglings 2 sources o subjects and
themes;
-2, interpret thelr feglings by arganizing colors, spaces
. and shapes to reate moods in enviranmental de-
+ signs;

3. under stand el arfls inlerpre! thrr loelings by :

developing difierent ways of creating moods in
environmental designs;

4, account for heir feelings about enviroamental de-
§igns in erms of the visual qualiies they find

Activities

Invite the students?ia creaie models of environmenal

designs in sl boes, Rater then having thém

design & typical room with fumiture, ask them fo
imaging the size of he space 1o be thal of el

gymnasium and thelr fask s to creale mood spaces

through uhich people vl walk,

Discuss with the students ways they can conbrol the
qualies of colors, shapes and spaces o cause people
moving hrough their designs to feel specfc emotions
“Help hem find visual answers to questions.“How can
Creale a-feeling of tensenass or boldness or crisp-
ness”" "As pegple walk through my design, what kinds
of colors and shapes Wil make them sense moods
slichas peacefulness, oyluness r exclement?” “Should
[he shapes be sharp and angular or soft and round:
ed?""Should the colors be quie and subls or hersh
and ]arnng'? "What mood do | want and how can | get
|t9

Challenge the studems I creale the moods and feeh

\‘l

ngs they wan! wilhou reince on ordinay deices

such as spooky skelelons etc, but primarly Hhrough

the quallty of the colors, shapes and spaces they
inven,

Discuss with the students possible materials (o use,
such as colored construction paper, fissue paper,
colored cellophane or gelafins, burlap, yam and varied
found abjers (e.g, shraws, toothpicks, elc.

In 2 subsequent activi ly invite the students tc: explore

e th ough creatmg i o hght shows

Demonstte ways ey can rel el own 2inchby

Z:nch sldes which, when projected on surfaces in the
room, wil change the moad and influence the feelings
of inviduals,

Provide each student with several 24nch by 2:nch
pleces of clear slde plastc (realed acefale) and
cardboard slide holders. Encourage them o experi

. ment fregly by painling directly on the plastic wilh
colored ndia ink, magic markers and Burgessink. Ao

encowrage them lo ry out the efects of overlapping
00lors and shapes by sandwiching between hwo sheels
of plstic such malerils s colored gelafn, lissue
paper, yar, plastic pellts, efc. .

Encourage he students lo search for the unique
qualifes of these malerals by processes such as
stralching, guing and even burming the platic: shegls,
Encourage each st o creslea number ofsides.
Ask them to form into small teamg {o prepare and
present thelr own ight shows o the clss. Using
several projectors smultaneously they couldcombine

- and overlap sides on the wel, floo i cellng to

reale specifc moods,

Suggest hat they ty to intensiy the fealings of the

* qudience by integraling music and ofher recorded .

sounds wih the visual images. Also, dances could be
spontaneously invented by the students as related
oarls of the lofal envirormental design.

Vistlocal commercil bulings and privale delings.
Qr show fims and photographs of archileclure and
intefors such as the Golhic cathedral of Chartres, the -

+ Cade! Chapter et lhe AI Force Academy and the TWA
. Terming! bulding at Kennedy Intemational Aiport,

Discuss wilh the studants the different moods and

‘[eelings the architects and designers have created. .

Ask them 1o point oul the ways colors, spaces and
shapes have been designed fo creale feeings.

Art Materils |

boxes

colored construction paper 4

. Colored cellophane or gelatins
colored tissue paper

Clear realed acelale
side holders
India ink and Burgess ink

‘magic mekers

yam and wire
plastic pellets
rubber cement

] ¥

Visiial Materlals

Films of photagraphs of The Chartes Cal hedral
Charres, France; The Al Forse Academy Chape,
Colorado, by Skidmore, Qwings and Merril; The TWA

Terminal Buiding at Kennedy Interationa A;rport

* New York by Eero Searinen

\‘ﬁ !

Library Materials
Hilyer, V. M. and Huey, E. G. Young Pecple's Slory.of
Archieciure, Merednh f ress, New Yor k 1966,

l!ll!‘t
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Lesson |
Nonrepresentational At

-~ Qbjectives
To help sludents

1, Understand that il Interpret ther feelngs

through nonvepreseniational forms;

2, understand that ant crlcs and historians help peo- -

ple {0 perceive quallies in works of art

3, Interpret thei feeings by studying ways of present
ing thers In nonrepresentational form;

4, Jestribe the qualtes ey see in works of art

Acliites

Explain to e sfudents that some s express el

feelings in paintings with o realisti subject matter and

" that these are referred 1o & nonvepresentational paint

Ings.

Prepare a display of nonrepresentalional paintings.
Engourage the sfudents to study the paintings o sense
" the feglings they see. Ask them to compare painings
- Which have decidedy different fealings, such s Franz
Kiine's New York-and Ellsworlh Kelly's Red Blue. Help

Ihem create simple descripions ofhe paintings' quali

fig like s by a fouth grade child. “One painting has
smooth and clean shapes. The aher fas ragged and
fough shapes.

To help students increase neir awareness of how the
language of an crifcs can help them see the qualties
in a work of art more sensitively, ask them o read {or
read 1o hem) the wriings of critcs, One crilic who
could be read Ts Rachael Baker, Her description of
Stuart Davis' painting, Owh! In, San Pao can fead
chidren 10 see how feelings are created by shapes and

~ colors in @ nonvepresentational paiing. Direct their

atenion {0 her use of "qualtative language” consis:
ing ofsuggestive analoges and welchosen adectives

and adverbs, |

She says, "The modem American painter Stuar Davis
caiches the excltament of a moment of jazz in the vivid
pamirng that is called tantalizingly Owh! I San Pao.

“This.Is & panlng of slarting conlrasts, W see -

conlrasts of shape, size, direction, fight and dark, and
dazzling conirasts of color, Circles are conlrasted with
rectangles. Shapes point up, down, sideways, In every
direction, planes it at & angles, nterestingy, exciting:

W,

- *Light shapes Contrested wih etk shapes, and dek

shapes contrasted wih fight shiapes seem o move
reslessly, incessanlly before our eyes.

"Viyid, ntense color conirasts sartle us, brght yellow,
brllant e, intense green, burning orange, hot glar
Ing vislent purple. | -

“Unexpected shapes joltus, a circle slashed, a reclan-
gle flarng strangely, & bt taken out of a riangle, No
mafter where we ook, the eye has no resl. We feel

change and exclemenl,

“Though this pamtmg piclures no grs in beaded dress,

no couples ancing e Charleston, though 1 portrays
no vialof saxophones, no hot heat of drums, sl wih
shapes alone ft makes us feel (e exclement in some
nameless might spot o a thriling moment of jazz.”

Invie the students o create thelf own nonvepresenta:

lional paintings as ways to express her eings.

Engourage them lo 158 qualtalive Iariguage lo share
with one anclher he feelings they see in their own
Work, | o

 Frank tell {nerea, b.1336)

Double Grey Scramble

. (calor 8llkscreen)
The High Museum of Ar, Aianta

Visual Materlals :
Brooks, James. Rasalus. Oi. 1959, Whitney Museum

~of American A, New York,

Davis, Stuarl, Owh! In San Pao, Whilney Museum o
American A, New York.

Kel, Elsworth, Rld Bl Cleveland Museum of At
Cleveland, Ohio,
Kine, Franz. New York. Albrlght Knaw At Gallary

Buflalo, N.Y,
Vasarely, Viclor, Compositn. O, Colurlbus Galtery '

" of Fine At

Library Materials

" *Baker, Rachagl, “Shapes that Say Owh In San Pao,”

Artists Jr., Vol. 7, No., 3:, Jan, 1986
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Socondar, A Unit(312)
Majos i ses f

Instritic i Level

Althe seator i v levl insil:on i provided n greater

. Qeplh &t g 250, -ian s possible n earler
grade*t I s e IE\ K !hE Eeccndary studE'ﬂ il
,aﬂenhzfi“ e ai he cppaﬂurlmés for ected
" Vigwing, i, oraeon nd elaion provided
gt {his leve: a0 dclivilies conlinug 1o encourage
learing 2525 s developmen of e concepls and
Generaizalions hal provide broad understanding of
o |
* Bythe end of the secondary grades studenls shouldbe
able o see with a sense of inner enoyment and
responsiveness. Perceplion is largely an-affective,
- esponse skil.. ;

The sludents sfpm_ild experience deeply the artstc

process ang know frsthand whal il means lo inmerse

~themeglves in the creation cfarti _

The secondary student shoul develop atiuges lo- *

- ward artthat will elp n learning relevant facls and i

Sludying art wilh a sgnse ofinquiry and enjoyment, The
gecondary art program should lso develop the analt
- ical competence of students in iewing and dscussing
Works of rl ‘

Ovenvew ofthe Uni
Theme, Art as Social Commentery

Warks of art may evoke a social response from view
ers, This response is sfimulated by works of ar depict

* ing polical expression, umaniarian coneem, salcal

FCUTﬂmEﬂTG e general, Ganeral The viewer may individually
Wiimnee de oy of a, bt respo émemberufa

"

family, ethnic group, church organization or the busl

ness world. Publc and personal expression of social

commenlary can be presented (rough art

This is a sample unit designed o focus on function,
The it consistsofour lssons. Eight 0 ten S0-minulg
periods would be requirad to complete the unt,

~ Objectives of the Unit

To help sludents

1, understand the difierent social issues arsts e-

- gpond 1o for ideas.

2. identil social cancarns 28 sol 088 Dfsubjects and
themes. .

3, explan why parculr social concerns and isues
had to oot before a certain work Uf at f.ould be
pmduced '

‘4! understand how arsls communicele ideas, con-
cems and befiefs through visual symnols in their
art forms,

5, express thalr faelings, belels and deas s

sources of themes and subjects for works of
ar | s
6, intgrpret their ideas by creating meaning based on
the use of new or established symbos
7, select acourale slatements about the functons of
particular works of a
8, udge a work of arl on fhe basis of how vl 1
functons o fits & context,
9, develop or denty crtera or udging works of ar,
10, know and 2nply media, tools; lechniques and
- fomming processes for expressing ideas,




Clessnl
Looking At Sociai Cancerns for Ideas

Objectives .~
To help studens |
1, find sources of sublects and themes in their identi
- calion of sccial concerns;
-, express their feeling, baliefs and ideas s sources
of ideas and themes for warks of ar

3, nerpre! their deas by creating meaning based on

the use of EH o esiablished symbols

|deas
5 judge a work of art on the basis of how wel i

. functions or fits a context
Activities
-~ Askhe studnts o brng magazines such as Time o
S, News and World Report and state and loca
newispapers. Listen 10 2 lelevision news program, -
| espemglly t 1& cable news serwc:e Examine how mes-

audl nry meqsages

Encourage the students fo sludy the media o sociel
concerns such as changing patterns of leisure and
wark, urban fte, minority groups, the effecls of mass
cultue, supply of natural resources and the impact of
technology. Invit the students fols! thei topics on the

~ chalkboard, Discuss wilh the class the d|ﬁerent types
ol social concerns and categorize tie responses. For
example, stp mining may be classified under Land,
 urban ife under Human Cullure and Techriology. Bolh
are environmental issues repﬂﬁed o the public thrnugh

 Discuss il the students ways, hese issues can

Jt,:c:rﬁbmahcu‘] ofthe above subjecls to express problems -

*Rlchard Esles (Amerlcan, b.1635)°
Linoleum Stors or Danbury The
From "Urban Landscapes’” setles .
- (serigraph)--

The High Mussum of Art, Atlanta

stﬁdents 10 recall their responsgs o the visual and
auditory imagery huitino the television news program.

simufate thelr ideas for different an products, Lead
them to think about forms far interpreting the selected
socia issue. For example, urban centers contain a
varety of subjects to consider. Among hese e
parioramic cly Scapes emphasizing large-scale struc- -
iures; transportatior lanes; peaple of diverse races,

accupations and inferests, massive areas of commer-
cial developmient, The students may use 2 visual

of overpopulation in Urban cenlers.

Discuss wilh the students the nigue quailies of dier
ent artmedia they migh use (9., clay, paint, fim, nk)
Encourage lndwidual students tﬂ expenmem wnh S8l

for mterprehng thelr ndeas

Ask the students to talk about their completed works.
" Encourage them to share the reasons for their choices

of media and their selections of a social concerm, The
students identfy the values and befefs their images
symbolize and describe te visual gualifes which give
them impacl.

Aﬂ Materials

pholmgraphy supphes
wdeo tape

drawing media

mtmakzng supphes

—massrmema —

Invite the students to design  display of the ariicles,
especialy the ones with visuals. Discuss the function
~of ihe visual in relainship ta the narralive. Ask the

lerary Materials

i




Lesson? |
- Adits Express Social Concerns

Objectives
To help students

1, understand he ifeent social isses arils e

spond to for ideas;

2. axplain why particular social concerns andissues
~ had to occur before a certain wark of art could be
-~ produced; '

3. understand how arlts cummumcale Idaas, con-
. cams and beliefs through visual symbols n their art
o foms,

~ Aetivlles

Vigwasideo reproduction of Franlso Goyas Thid
 0f May 1808 in Madrid {Prado Museum, Madrid). Goya -

(Spanish, 1746-1828) progressed in his art from spir-

fled scenes of Spanish feto dark portiayals of the fme.

and place in which he ved, The source of s artworks
Were experiences vilh everyday realty including crugl
* fes, sel-deceit, perversity and madness. When Napo-
* leon’s invasion of Spain in 1606 resulted in unspeak-
 able brutalty and suflering, not ioeration, Goya was
errbly disilusioned. His images reflect the inhumanily
- of the times. Ask questions aboul the painting. Is the

- atist awiness ofhs fime? What s represented by this

work of at? How does structural nrgamgatlon (etal
- ind ’.ght patterns convey the meaning of the work?

View 4 slde o repraduchan of Guerrica by Pablo
Picasso. Read an account of the event which ingpired

. Picassolo creale what s inmeny ways the greaestof

gmm@mmmw@mmgmmmwmm

- mages and symbohsm_ Compae the il o the o

Works, Goya's and Picasso's, Discuss how artsts often
Taspond 10 social evens as sources of ideas.

Qo .

P

« Anaher-ocial concer Is recorde by lsae Soye,
Employment Agency (1937) porrays the andiety of

individuals who are out of wark. In the American

economy, *he thousands of new workers monlkly, the |

contintously changing technology and varied economic
nollies make the experience of uemploymenf a real
ity for millons, Discuss the feelings and mood of the
people conveyed through the painting.-Point out that

anlts find ideas by making visual sludies of people in

various social circumatances, -

The rapid advancement of lectronic technology as

 enabled the computer 1o perfor operations In bil-

ionths of a second and t provide access lo vasfstores

- of knowledge. Edward-Kienholz's The-Frigndly Grey

Computer presents a direct experience wilh the coi-

" puter, How has e st created a compuler, usualy
the epftome of the |mpersana| ina perscmallzed and

even rumpled way?

The s opraing istuetans, alced b tis 8

work, also persqanalize it |
Campufers somelimes get fatigued and have nér
" yous brealdowns. Mloyou know your computer

wel, you can tell when t's tied and sortof blue and

in & funky mood. If such a condition seems immi-
nent turn rocker Switch on for 10 to 20 minutes,
Your computer wil love it anc work all he harder for

you, Remember that i you treat your compter wel

it will lreat you wel,"

What characlerislcs does this work have that are )
nevet found in real machines? In whal ways does tis
suggest that our relationship lo the work s enrely -

diferent from our usual relationship to" computers?

Read nformation o the use of computers wilh graphic

display screns. Leam abou thelr impact on commr
nication and personal envichiment from recreation o
fine arts. Arits are now experimenting with computers

caladyencementof el sl o an ashelicend’

' Vlsual Malerlals

Jnhn Steuaﬂ Curry (Amerlﬁan, 1808 1546)7 .
Jahn Brown® .

o (Hhograph) *
TthIthuuummArl Aljm C

and other forms oftechnology. Compare radional a,
forms wilh new forms developed through modern fech- -
nology. Discuss how some artsts use the technologi

Goya, Francisco. Third of May 1808 in. Madnd il

+ 1814, Prado Museum, Madrid, Epain. ~
Picassd’ Pablo. Guernica. 1937, Museum of Mndem R

A, New York, | .
Soyer, lsaac. Emplayment Agency 1937, Whltney

* Museum of American Art, New York, © :
. Kinnholz, Edward, The Frendly Gray Computer, 1065, @ :

Museum of Moder Arl NewYok, - = |

H ;' v:
ik
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“Lesson 3
Advertising Design

~ Oblectives

 Tohelp ghidents

o understang how designerscomminicale dgas and
informafion through advertising designs;

2. develop or denty. crilera for Judgmg advertising

- Qesign; |
3, select-accurate stelements about the.funeubne et

©advertising design:

Agtivities
Advememg dee|gn organizes forme |rnegee and lan-

 guage lo comrnunicate pereueewely s an example

" of the socialfunclon of art a5 & communication meds
um, Adveriing designs convey visual messages scen
by milions of people. The design may serve a vargly

of nformation and communication puryoses, such as

record album covers, book jackels, package designs

“and bilboards.- .
Discuss 1he 10l of the désigner as a specialized
professional working with olher professionals to pro-
duce e final produet, The designer must beaproblem
solver In carrying out the social functions of this ar

~ fom, Presentthe folowing genéral riteria which edn
" fronls the designer.

+ Agpeal o the atlenfion of a porfon of the publie
+ |dentfcallon of @ paricular group and knowledge of
il interests and mofivation.

it

) Freeentehen o ne [dca o preduet wih quick

s Gentent ind quenut_y of vrbal matera

‘Work with the students lo collect and create cisplays of

’ epreleeeienel works of art which demenetrele the vari:

i o ayeriing deegn sk theeludente lo organize

Iheir d|ep|eye eceerdmg lo categories suth as package
design, magazines, fiers and newspapers. Television
commercials may also be included, + -

, Discuss the various functions of he edvertieéeg:dea ;
signs inthe display. Ask lhe sludents 1o explain'how

the design and symbols s6em o eenvey &'visual ang
verbal message. Discuss: e designs based on the
crileria Stated previously. Ask fhe studenls to |dent|ry
lhe porton ofthe public to which the acvertsing dee|gn
“I dwecled

* sk students, teeehere and additiona| echeel person; -
nel to'respond lo four or five examples Ask what eeeh
advartisement or package design canveys fo ihem,
Keep a record of the responses by charting indvidual
-~ tgimarks, Summalize the resuls fo delerming how ”

people react to-he design. Do ‘he responses i .

interprefations depend on age, sex and occupaton?
Do the majorty of peoplesteceive the same messages
fiom the examples?” D|fferent experiences lead 1o
diferent percaplion of eaing. Visue images and
symbols may lead lo simfar inerpretations, Ask the
sludens o summarize their discoveries about the

" fungion of adverising design and how he publc

lerpret s visual messages.
Visual References
Examples et edvememg designs . -

Hefen;e_neee ;

 Edmund B, Fldman, Vs of Vil Experience.
~ Hany N, Abrams New York, 1972, p.76:93.
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In this chapter four major components have been
identified for assisting the art teacher in the develop-
ment of a curriculum plan: units, subthemes, activities
and resources. These are itemized below with proce:
dures for invalving teachers in the planning process.

Forshe purposes of this guide, the identification of
themes was the entry point with tha identification of re-
sources concluding the eurriculum components. Thereis
niot a best pracedure. The order could be reversed and
one of the other components could become the point
of enlry into the process.

Notes . *

{. Adhur Efland, op. cit, p. 116117,
0, Arthur Efland, -editor, Guidelines for Planning At
+ Instruction in the Elementary Schools of Chi.
Ohio Department of Education, Columbus, Chio,
1970, p. 5866,
3, Ahur Eland, op ci, . 6761
. Sara Jenkins, Images of ChangelAn, Science and
Technology, St. Louis, Mo.: Millken Publishing
Company, 1974,
T d.op.ci, p. 128129,

LRCT gy

i
et i . '

Art Curriculum Components

Points of Entry into Planning’

Teacher's Planning Activities

IS e Brainstorm for themes,

Think about goals, content, issues and concems

F i iiesiesieisses oo Befine themes into subthemes.

ACTNITIES  ———>

LTS

Art Curriculum
Plarining Process
Enter At Any

Point

SUBTHEMES

RESOLULRCES
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In studio, ar! hitory and criticism activities, access to
good print and visuar materials is & primary concern. If
Sludents are to bacame visually fiterate, diverse sources
of images should be available for classroom use.

-Communicafion technology offers many chaices in
dealing with visual images and information, Full use of
instriictional media makes it possib'e to provide alter-
native patters and relationships in the visual ar
pragram that assiire & more comprenensive approach
to its design. Visual ans curriculum design and media
utlization are inextricably interwoven. The repart, Com-

ing to Qur Senses, David Rockefeller Jr, chairperson,

-states that technalogy has crealted new and flexible
medfia for arlisic expression.

“Iihere they do not already do so, edlucators should
recognize as art forms radlo, video, film, and st
photography, each of which ias a tecfinology and
vocahulary that must be understood before ifs aris-
lic and educational potential can be realized. At all
levels of American education these media should
be an integral part of arts programming barh 8
reseurce and subject matter,” !

To the an stude!, visual and verbal media help o
identiy the problen . supply information and meth-
0ds fo solve i, Purposeful integration of the art curricu-

lum and media is ongoing and open-ended, wih stu- -

dents, art teachers, media soecialists and cumiculum
consultants jointly selectmg and deagnmg instructional
fesources,

Educationa media programs in Georgia public schools
focus not only on the provision of instructional re-
sources to suppart the curriculum, but also on the
elfective use of thase resources in teaching sirategies
and learning activities. A combination of resources is
hecessary for effective support of instructional pro-

grams. Examples of such resources include print'and -

nonprint materials, equipment essential fp&iheir Uuse or
Q IL
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Chapter IV + Resources

production, and programs, senvices and addifional

- resoUroes avalable through state, community and other

educational agencies.

Innovative media committees are seeking o faciliale
access to informi -+ { services in the production of
locally designed le-- -+, malerials. They can ansire
effective se of m rials 1o foster growth of listening,

Visual Arts Teachers

and Media Specialists:

viewing, reading and inquiry skills. Georgia Board of
Education Instructional Media and Equipment policy
requires that media commitiees be involved i select:
ing materials and establishing procadures for effective
use. Visual arts content area representatives shouid
contact their media specialist to become involved in
this planning pracess.

Partners in Planning Instruction

The primary responsiilty for visual arls instruction
rests wilh the art teachers. Planning for instruction,
however, involves other professionals. The media spe-
clalist can be of valug in providing information needed
for planning visual arts instructional strategies, in giv-
ing information ahout current resources, and in advis:

" on the sutabiity of a given resource. Hthe resource

i5 not available, the media specialist may know tech-
nigues of production or adaplation to meet specmc
visual arts instructional neads.

For example, & learing goal might be to create an

.. awareness in students of the expressive qualies of

form and fine. Then a specific objective might be, “look

at ine drawings of figures to determine what form and
ling communicate fogether.” It is important that before
this objective is accepted the visual ars teacher should
know abaut available resources and faciities. If the
collactions of materials showing fine drawings of fig

 ures Ts fimited or nonexistent, the ar teacher, wilh

assistance from the media specialist, can plan o
secure repraductians for 'the class activi'y The dry

schgel or d|siru:t medna center and each ean be used tD
mount magazine photographs, post card reproductions
or otfier visual images. Cooperation in planning be-
tween the teacher and the specialst rinforces nsruc-
lional strategies and use of resources, |

..2_0_3“'_ - N}



Instructional
Resources to Support
the Visual Arts
Programs

Inormation about available resources should be cenr
trally located 1y ensure that teachers and students
have access and to prevent unnecessery duplication.
This refers to all resources supporting the visual arts
program. In some systems an addifonal resource
service, designed to augment the building media pro-
gram, is provided af system level for all schools, A
communty resources file, developed about local peo:
ole, places, actities and unique resources, will en
hance the visual arts programs.

Many professionally prepared and commercially pub-
lished reviewing sources, available in school and sys:
tem media collections and in fbraries, are listed.

"Selacted Sources of Information on Educational

Media,” avaiable from Division of Instructional Medid,
Georgia Department of Education, Twin Towers
East, Alanta, Ga. 30334,

“Ali to Medla Seection for Students and Teach
#rs,” available from U.S, Department of Educaion
Bureay-of Elementary ‘and Secondary Edusation,

Office of Libraries and Leaming Resources, Wash-
ington, D.C.

Reviews and bblograpies o recommended visul

ar's resources and descriptions of innovaive programs -

are published requlaytNoumals and periodicals, The
fallowmc are recommended.

: 1‘[KC 210 |

FullToxt Provided by ERIC

F
Art Tacher, National At Education Assagiaiion, 1916
Association Dr,, Reston, Va. 22091

Art Education, Nationdl  Art Education Association,

1916 Association Dr, Re=ston, Va. 22091,

Studies In Art Education, - National At Eduation Asso-
Giation, 1916 Associatior= Dr., Reston, Va. 22081,

The Georgia Deparimert of Education provides re-
slirces and servicss by l=achers ands udents {hrough
media centers, .

Instructional Media Divission, Georgia Deﬁéﬂrﬂeni of
Education, Twin Towers East, Allanta 30334,

Georgia Tapes for Taac=hing: Catalog of Classroom
Teaching Tapes for Ge=orgia Schools (ard supple-
ments). Aranged by siebjects, this catalog lists the
(tles of audio tapes whitc=" on request will be duplicat:
ed. Recommended ister—ing audiences are indicated.
A one-ime schodl fegisi=tion is required. The request:
ing media center must previde the blank reello-reel or
casselte tape; relurn pos—Eage is provided by the Geor-
gia Department of Education.

Catalog of Classroom @ eaching Fims for Georgia
Schools (and supplemeni=s). The 16mm fims listed and
annotated are arranged By fitles. but indexed by sub-
fects, Recommended viewsving audiences are indicated.
Registration (anral begi=rning in September or semi
annual beginning in Jan_sary) requires a minimal fee.
Each registrafion provies a speciied weekly fim

quola, but miliple regis=Erations are accepted. Many

fims are broadgast ovey 18 Georgia Educational Tele-
sion Network and sonte- may be dupicaled on video-
lapes for later use. Infomeation about this service and

" the broadcas! schiedule is provided annually to the

System Media Contact P=2rson.

Instructional Television Sc=hedlule, Copies of the Schedk

Ul wilh seres descriplimrs and broadcast times are

available on request frompir System Mwiedia Contact
Person who als0 coorcinasiders for pes=eded teacher
manus. Although (ecormided Viewintng audiences

. are indicated, the Schedutind mangs==ls should be

exarined for potenial Ustfa progtarr or series to
Iniroduce, develop or reirne vual azrts concepls.
Images and Things is fhrequaly Sescheduled ar
serigs avaiable for Georgauiogls

Educalonal Resources Himafion Coenter [ERLC),
Georgia Departmen of Edilon, Twia™ Towers Eas,
Alanta 30334, '
Research sevice is providdh Geargia- - public school
adminis ratn 5 and 1hﬁi fal Drf ¥ étzaﬁ Camputer

matio Cen ,er (EﬁnG) da se WhlE.ﬂE inclides Dver
375,000 references 10 edudin docume-nts related to
axemplay projects andmadleashing s2=trategies, can
be requested by the médsiaf (o2 the System
Media Contast Person, -

Readers Services, Publicllary Senvirices, Georgia
Department of Educatmn finla 303%4..-.

- Books, pamphlets and pefals 004t  the téaching

nf visuai arts aﬂd the vari IieidE of vii*isual arts are

is lndlwdual usé

"Selected List of Books forTear,harS“‘ ¢ (and supple-
ments) and “Periodicals Lif and Supyle=sments) iden-
tying ttles inthe Pupli Liy Serviceg cxcollection can
be obtained by the S¢hodl i spRciyiesst on reques.

(Georgla Library Informatiarfework (GLELIN), another
telerence and biblographicsice, provicades access to

publications in the"collecis of Approsximalely 150
perticpating public, Specnd dcaGéreemic lbraris.
Requests for these serviceind r#Sousaces should be

‘made through te Iaca} il ibratigd by the school
media staff.
BL
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Categories of
Resources

Decisions concerning materials, format and quantities
are made on the basis of the visual arts program and
the needs identfied by the teachers and students. The
" collection of visual aris media in each school is planned
{oinclude breadth and depth of content and represents
varied types of materials, points of view and forms of
expression. The selection of visual arts media accom-
modates diverse learning skills and styles of ugers at
varying maturity and abilty levels.

In a media callection numerous categories are speci-
fed 1o denote the range of visual and verbal media
available. For the purposes of the Visual Ant Guide-
lines, K-12, each calegory and its subdivisions is isted
With specific examples of visual arls media. The pur-
pose is to ilustrate the different categories wilhin the
“fotal collection and witiin each subdivision and to
assisl and inform the teacher by presenting “starter”
ists of sourcas available for the acquisition of media,

Print Materials

Baoks

Following s aselected bblography ofbooks rfted o

visual arts education, The listis by no means complete.
Itis intended to stimulate teacher and student investi
gation of the range and type of publication in this
categony.

Anderson, Yvonne,

Teaching Film Animation to Children,
New York: Van Nostrand

Reinhold, 1970.

(Ages 6-18, fim animation, 34 ¢
(g o ) g 2‘

&
Wﬁ-ﬁ.

Ashurst, Elizabeth.

Cailage, London:

Marshall Cavendish Publications, 1976.

(Collage techniques for middle grade and high schoal,

Bland, Jane Cooper,

Artof the Young Chid. New York:

Siman & Schuster, 1957,

(At for children ages 35)

Boughner, Howard.

Posters. New York:

Pitman Publishing, 1962. |
(Small paper back that ouflines rules for paster-
making. Can be used directly by middle and secondary
students in planning posters.)

Bourdon, David,

Calder, Mobilist, Ringmaster, Innovator. New York:

(Story of Calder's ife; 90 phatographs of mobiles and
slabiles; writien far young readers)

Bruande!, Pierre.

- Photograins. New York:

Watson-Guptll 1973,
(K-12, making pictures without a camera.)

- Chast Bernard,

The Art of Drawing. New York;
Holl, Ringhard & Winston, 1970,
(Introduction to drawing, secordary students)

Chapman, Laura. |
. Approaches to Artin Edlucation. New York:

Harcourt, Brace, Jovanovich, 1978.
(Preschool through grade nine, emphesis on persona

. expression, art heritage and art in society, drawing,

pairting, graphics, photography, television, film, sculp-

and ceremonial ars)

Children Are Centers for Understanding Media. Asso-
tiation for Childhood Educzlion interational, 3615
Wisconsin Ave., NW Washingtan, D.C. 20016, copy-
fight 1973,

(K-12; photography, television, fim making,)
Churchi, Angiola,

Art for Preadolescents. New York:

McGraw-Hil, 1970,

(Ages 10-13; Nature of the leaer, two-fimensional
expression, {hree-dimensional construction, assem
blages, theater, fim making)

Gohen, Elaing Pair and Gainer, Ruth Straus.

Ar, Another Language for Leaming. New York:
Cilation Press, 1976,

(Elementary program. Clear suggestions for safiing up
the program.)

Colter, Lynn R. JAM.

Junior Art Museum.Gincinnati, Ohio:
JAM. Printing Co., 1977.

gives suggested art activities related to that culture)
Cooke, Robert.

Designing with Light On Paper and Film. Worcester,
Mass.

Davis Publicafions, 1969,

(Photograms - all ages.)

DeFrancesco, ltalo. _

Art Education, Its Means and Ends. New York:
Harper and Brothers, 1958, '

(K12 art program,)

Erdt, Margaret H. -
Teaching Artin the Elementary School. New York,
Holl, Rinehart and Winston, 1954,

(Art activies that inegrate with the acadermics.)

PR
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Feldman, Edmund Burke.

Becoming Human Through Art, Englewoad CIfs, N.J.
Prentice-Hai, 1970,

(Currculum approach for teachers, K-12, functions of

ar, siructure of ar, painiing, sculpture, architecture,

fim making, television, art criticism.
" Glubok, Shiy.

The At of Ancient Egypt, New York:
Anthengum Publishers, 1963,
(Elementary appreciation.)

Greenberg, Pearl

At and Ideas for Young People. New York:

Van Nostrand Reinhold, 1970.

(Elementary and middle grade students, drawing, paint-
ing, photography, firmaking, graphics, textiles, sculp-
fure, ceramics )

Haffer, Vima

Making Photograms, New York.
Hasings House, 1969
(Photograms, all ages.)

Herberholz, Barbara.

Early Childhood Art, Dubuque, lowa.

W, C. Brown Co., 1974,

(Early Chidhood Ar; art appreciation, pholography,

drawing, painting, printmaking, consiruction, puppets‘
fextles)

Hochman, Shirley.

Identifying Art:New York.
. Sterling Publishing Co., 1974,

(denifies eight paintings and the artsts. Gives sug- -

gestions for siudy and actviies related to midde grace
and secondary.)

Hoover, F. Lewis,

At Activities for the Very Young, Worcester, Mass
Davis Publications, 1961. -

(pﬁ ﬂﬁhulhﬁﬁ‘, fﬂl‘ gges & Gb

Howell-Kaehler, Nancy.

" Soft Jewelry: Design, Techniques and Materias

Engle-wood Ciifs, N.J.
Prentice-Hall, 1977..
(Middle grade and secondary jewelry program.

- Hurwitz, Al and Madeja, Stanley S.

The Joyous Vision. New Jersey:

Prenfice-Hall, 1977.

(Source for activities, teaching strategies, subject mat
ter, and curriculum designing for teaching an apprecia-
fion,)

Kay, Alan ,

Phatography in At Teac:hmg Londan:

B.T. Batsford, 1973,

(Middle grade and secondary photography progrm.)

 danson, H. W. and Dora Jane. |
" The Story of Painting for Young Pecple: From Cave

Paintig to Modern Times. New York:

Harry Abrams, 1962.
(History of painting for middle grades)
Janson, H. W,

History of Art for Young People. New York
American Book Go,, 1971,
(History of artfor middle grades)

Jenkins, Sarah.

Images of Change. St. Louis, Mo..

Millken Publishing Company, 1874,

(Series on art and cullure with & themaic approach
Iransparencies, ditos and narrative descrition.)

. Kinsey, Anthony.
~ How to Make Animated Movies, New York:

The Viking Press, 1970.
(Middle grade and secondary fil animation)

Larkorowitz, Betly, Lewis, Hida Present; and Lucai
Mark,

Understanding Chidren's Art for Befter Teaching.
Columbus, Ohio:

Charles E. Merril Books, 1967.

(Dev'elnprnent siages in children's art)

Creat :ng Eadv Cavenngs New Yark

Van Nostrand Reinfiold, 1973,

(Costume design)

Lidstone, John. |

Self Expression in Glasstoom A, Worcester, Mass.
Davis Publications, 1967. .

(Grades 16; collage, conslruction, prmtma poster-
making, jewelry making,)

Linderman, Earl W, and Herberholz, Donald W.
Deveioping Arisic and Perceplual Awareness. Du-
buque, lowa; |

Wi, C. Brown Co., 1969,

(Aqes 2-12; developing awareness,)

Linderman, Earl W. and Linderman, Marlere M.
Crafts for the Classroom. Dubugue, lowa:

Wm, C. Brown Co., 1969.

(Ages 512, &l crafts plus crawing, painiing, print
making, photography, and fimmaking)

lowndes, Douglas.

Film Making in Schoos, New York:

Watson-Guptil Publications, 1968,

(Middie grade and secondary ﬁlmrnaki'ng program)
Madeja, Stanley with Sheila Onuska.

Through the Arts To The Aesthetic. St Loms

CEMREL 1977. _
(tn aeshetc educaion curiculum for elemertary

programs.

A



McFee. June King and Degge, Rogena M,

At Culure and Environment, A Catalyst for Teaching.

Belmont, Cal.
Wadsworth Publisshing Company, 1977.

(Visual Ars education; K-12; concerned with ant andits

relationship to the> environment,)
Mendelowitz, Darviel M,

A Guice to DrawZng. New York
Holt, Rinehart & Winston, 1976.

(Introduction to materials, skills and techniques; step-ty-

step program for beginning arfsts.)
Nelson, George.

How To See. Bosston:

Little, Brown, 19777

{Perception, exce!lent photagraphs of the world we ive

in)

Eaﬁemarei Amel W. T T
Art and Environrzent, New York,

Van Nostrand Rexinhold, 1874,

(Ar Education; elementary and middle grads students;
costume design, edrawing, interior design, architecture,

communiy plannang, communication.)

Pattemore, Ainel W,

Printmaking Activites for the Classroom, Worcesler,

Mass:
Davis Publicatiors, 1965.
(Early childhoed Ehrough middle grade; prinimaking,

Plummer, Gordor 3.

Children's Art. Jurdgement. Dubugue, lowa:
Wm. C. Brown Coo., 1974,

(Grades 16, art =xppreciation.).

Rosenberg, Lili Ann Kilen,
Chidren Make WEurals and Scuipture. New York
Reinhcld Book Georporation, 1968,

(Group scuipture and mural making for elementary and

middle grade stuclents.) -
o Y

(A progra fo the young adolescent,)

Schuliz, Lamy T,

Studio Ar, A Resource for Arists-Teachers. New
York:

Van Nostrand Reinhold, 1973.

(Drawing, painting, printmaking and three-dimensiona!
activities for middle grade and high school

Seott, Guy.

Transfer Printing. Newton Center, Mass.

Charles T. Bradford. 1377,

(Direct transfer printing on polyester cloth, all ages,)
Sommer, Elyse. |

Contemporary Costuine Jewelry, New York;

Crown Publishers, 1974,

. (Middle grade and secandary jawelry program.)

Sparkes, Ray.

~ Teaching Art Bagics. New York
Watson-Guptil Publications, 1973,

(Aimed at teaching the elements of design to ages 6-9;
Offers basic information pertinent o any age.)

Sproul, Adelaide.

With A Free Harid. New York:

Reinfold, 1968 -

(Primary and middle grade students; painting, drawing,

graphics, ceramics, and sculpture)

Tuck, Barbara and Judy, Harriett

Haiw to Taach Children to Draw, Paint, and Use Color,

New Yorkh

Parker Publishing Co, 1975,

(Drawing. painting, and mived media activities for
elementary students, achivites that integrate with aca:
demic subjects)

Wachowiak, Frank and Hodge, David
Atin Depth. Seranton, Pa.
Intgmational Textoook Co., 1970, -

&

Wachowiak, Frank and Ramsay, Theadore,
Emphasis: Ar: Stranton, Pa.:

International Textbook Ca., 1971,

(Art program for the elementary student}

Periodicals aind Newspapers.
Magazings and newspapers are valuable in the study
of art crificism and contemporary visual ar's issues.
Professional journals provide varied viewpaints on
teaching art, Arfices found in each offer a broad range
of subjects for intellectual and aesthetic stimulaticn.
African Arts
African Studies Center

, University of Calfornia
Los Angeles, Calf. 80024

American Arist ,
Subscription Dept.

1 Color Court

Marion, Ohio 43302

American Crafts (formerly Crafts Horizon)
American Crafs Counci

P.0. Box 561

Martinsville, N.J. 08836

Architectural Record

P.0. Box 564

" Highstown, N.J. 08520

A Education

" National At Education Association

1916 Association Dr,
Reston, Va. 2_2091 :

Art Forum

PO.Box 980
Famington, N.Y: 11787



AtinAmerica <
150 E. 58th 5.
NewYork, N.Y. 10022

- At News
- Subscription Service
P.00. Bax 969
Famingdale, N.Y, 11737
At Tedcher
Nafional At Education Association
1916 Association Dr.
Reston, Va. 22091
Newsweek
The Newsweek Bldg.
Livingston, N.J. 07039

Porifolio

Subseription Service Bureau

P.O. Box 2714 |
Boulder, Golorado 8u322

Schaol Arts

50 Portland St

Worcester, Mass. 01608

Smithsonian Institution
Smithsonian Association
P.Q. Box 404

Flushing, N.Y. 11478

 Time
Tirie-Life Bidg.
Chicago, linois 60611

Pamphlels

This collection may include state, riaional and interna-

lional documents represeniing imporiant sources of
information,

The National At Education Association
1916 Association Dr, .

Reston, Va.

“Careers in Art"

"The Essentials of a Qually Schoal Ar Program; A
Position Statement”

The Georgia Depariment of Education
Aris Education Ut

1958 Twin Towers East

Atlanta, Ga. 30034

" Arts in Fundamental Education”

i}istiiiw'”'
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The Georgia Gouncil for 4ts and Humanites

" Sute 210

'627 F’eachiree 5 NE

Gearg;a Art Bus Program”

Union of Indepsndent College of A
4340 Oak Street

Kansas Ciy, Mo. 64111

- “Career Resouces List for Visual Arfists”

Georgla Department of Education resource materlals



Visual Materials: Still Images

Fimsirips, art repraductions and slides offer a broad

cessibilty of this media, Fidelity of reproduction to
original artwork, including sharp focus and accurate
color, is essenial in collections of posters and art
reproductions.

Slides and Filmstrips
American Council on Education
1785 Massachusetls Ave, NW.
Washinglon, D.C. 20063

American Librery Color Slide Co.
P.0. Box, 5810
“NewYorcNYA0017- -

American Crafis Council, Research and Education
Department

29 West 53rd 31

New York, N.Y. 10019

At i ofChicago
8. Michigan Ave. and E. Adams St
Chicago, Il. 60603
" Kudio Visual Cerler
Indiana Universily
Bloomingtan, Ind. 47401
Baley Fim Associales
11559 Santa Monica Blvd. .
Los Angeles, Calif 900%5... ...
Dr. Black Colar Productions
1309 N. Genese Avenue
Los Angelss, Calf, 90046

: Q

Budek Films and Slides
1023 Waterman Ave.
East Providence, B, 02906

Genter for Humanitias, Inc.
2 Holland Ave.
White Plains, N.Y. 10603

Colonial Fims
71 Walton &,
Allanta, Ga. 30303

Educational Dimensions Corporation
Box 488

Great Neck, N.Y. 11022

Educational Audo Viéualj Inc.
Pleasantvile, N.Y. 10570

Grolier Educational Corp.

845 Third Avenue

New York, N.Y. 10022

7 Hesterand Associales

11422 Harry Hines Bivd.

Image Color Siides

P.0. Box 811

Chapel Hil, NC. 27514
International Film Bureau, Inc,
332 5. Michigan Ave,,
Chicago, 1. 60604

Lifg Filmstrips

Time-Life Bulding

Rockefeller Center

- New York, N.Y. 10020

MecGraw-Hil
1121-Avenue of the Americas
New Yok N.Y. 10036

National Gallery of A

Consttution Ave. and &th St, N.W.
Washington, D.C. 20001

Dr. Konrad Prothmann

2478 Soper Ave,

Baldwin, N.Y. 11510

Sandak, Inc.

4 East 48th S,

New York, N.Y. 10017

Society for Visual Education, Inc,
1345 Diversey Plowy.

Chicago, II, 60614

Universily Prints

15 Bratle St

Harvard Square

Caribridge, Mass. 02138

Van Nostrand Reinhold Co,

450 West S3d &t

New York, LY. 10001
Warren Schloat Productions, Inc.
Pleasantville, N.Y. 10570

Graphics: Posters and Art Reproductions |

Harry Abrams

- 10E 59 8t

New York, N.Y. 10022

American Book Company
450 West 308t
New York NY. 1000t
A Educeion, e,
Blauvelt, N.Y. 1091 }
Metopollan Museun of At

Fifth Avenue & 82nd St
New York, N.Y. 10028
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Museun of Moderm Ar Shorewood Reproductions, Inc. University Prints

11 West 53d St © Department 2 15 Brafle St

New York, Y. 1018 724 Fith Avenue -- Hanvard Sqare

New York, .Y 10019 ~ Cambridge, Mass, 02138 - Jon Erle Rl
| " Ceramonla “T* shle

My Weekly Reader-An Gallery
Skira Art Books Van Nosirand Reinhold Co. ~ Cratts In Georgle”

Education Center

Columbus, Ohio 43216 | Distributed by Werld Publishing Co. - 450 Wesf 33rd &1 tourng exhlbtion

2251 West 10 St New Yo NY. 10001 eorgaCounciterte.
! - Arty, Atlenta

National Ar Education Associalion e
ot Asosn 1 ‘. Cleveland, Otio .44102. g |
Reson Va 209t - - ————Univershy Gallees______ Donald Penny
retesl Bl of B Dept. SA Stoneware Plater
Nanana l ?E"E”f 0 Art?___ o 520 Fith Avene “Crafts In Geargla”
Congtitution Ave. and 6th 81, N.W. S : iouring eshlbitlon” ———
- - New York, NY. 10036 oug elon
Washington, D.C. 20001 Y Georgla Counell for the ‘

N L " Arts, Alanta
New York Graphic Society L
140 Greenwich Avenue
Greenwich, Conneclicut 06830

Penn Print Co.

572 Fith Avenue

New York, N.Y. 10036 80RO

D, Konrad Prothmann (RepulLp E;Lgfg

2478 Saper Ave. (W)

Baldwin, N.Y. 11510 The High Museum of A
) Aflanta




Visual Materials: Moving

Images

Films

Sound fim (16mm or Super 8mm) and video are
available commercially for purchase or rental. Gollec:
tians of these materials are avaflable in some schaol
systems and at the Georgia Depanment of Education

Fim Library {16mm),

AGH Films Inc,
16 West 46th St
New York, N.Y, 10036
American Crafts Council
Research & Education Dapt
29WestS3d L
New York N.Y. 10019

American Federation of Ads
41 East 651h St
New York, N.Y. 10021

Balley Film Associales
11559 Santa Monica Bivd.
Lo Angeles, Cali. 90025

BFA Educational Meda
(Colurbia Broadcasting System)
2211 Michigan Ave. |
-Santa Monica, 30404

Brandon Films, In.
221 West 57th &t

New York, N.Y. 10019

Center for Mass Communication of
Columbia Universy Press

560 West 113 St

New Y@r& NY 10025

Contemporary Films, .

330 West 42nd &t

New York, N.Y. 10046
Contemporary Fims/McGraw Hil
Princeton Rd.

Highstown, N.J. 08520

-+ Encylopedia Britannica Fims, Inc.

425 N, Michigan Ave.
Chicago, Il 60611

Hester & Associates
11422 Hary Hines Blvd,
Dalas, Texas 75229

Infemational Film Burea, Ing.
332 8. Michigan Ave.
Chicago, I, 60604

Janus Fims

745 Fifth Avenue

New York, N.Y. 10022

“MeGraweHil Fims
1121 Avenue of the Americas
New York N.Y, 10036

Monument Film Corporation
267 West 26th 31,
New York, N.Y. 10001

Museum of Modem Ar

11 West 53rd &t

New York, N. ¥y 10019

Museur Without Walls
Universal Gity Studios, I,

221 Park Avenue So.

New York, N.Y, 10003

NBC Educatonel Enerprises
30 Rockefeller Plaza

~ New York, NJY, 10020

N..T. Bureau of Audio Visual Education
School of Education

Indiana Universiy

Bloomington, Ind. 47401

Pyramid Fims

Box 1048

Santa Monica, Calif, 90408

Stering Movies

375 Park Avenue

New York, N.Y. 10022

" TimesLife Fims
43 West 1610 St
New York N.Y. 10011
Universal Education Visual Arts
201 Park Ave., 5.
New York, \.Y. 10003
University of Southen California
Fim Distribution Section
iesiyPk
Los Angeles, Calf. 90007
Warren Schioal Productions, inc.
Pleasantvile, N.Y. 10570

£
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The Georgia Texthook List

This publication includes & complete ! of lextbooks
adopled by the Georgia Board of Eaucaton. This l!
has been prepared for the use of superiniendents
prncipals and teachers and has been ananged alpha:
betically by cublishers under the subject headings.

In orcer that the instructional iaterial used as basic

" ext in schools be of the fighest qualy, the Georga

Board of Education, through the Georgia Depariment
of Educalion, caries on a continuous review and study

-~ of el texthaoks presented by publishers. The Georgia

Board of Educalion appoints a commitieg {0 serve n an
advsory capacty. The Textbook Advisory Gommiee
consisls of 17 professional educators and six [ay
members: two mambers are appointed from each
congressional disiret and three commitee members
represent the state al large. The Textoook Advisary
Commilee reviews al tlles submilted and recommends
1o the State Boérd those files found 1o be of high
qualty and desirablg for use in the public schools of
Georga. Tiles accepled and approved by the State
Board are considered adopted for purchase vith Stae
textbook funds.

Adoption Cycle

Texlbooks are adopted for a periodof e yeats. Each
year on 0 more subjects are considered for adopfion,
" During the school year folowing the stale adoplon
eah school system should make plans for adapling
lexibooks inthat subject. During the fin ars adopton
oeod he Texthook Advisory Comritee reviews and
slicies printand visual mecia submied fo he conlent
area of visual arts, An example of the visual medja
 represented is The At Appreciation Print Program

Q T T

pubished by At Education, Inc. The Concept of De-
sign — Part | Elements by Davis Publcations, Inc,
represents baoks in the print materials calegory.

Texthook allotments

Fach year  specic amount of money is approprited
by the General Assembly for Insiucional Malerials

(ieorgla Department of Education photograph

and s alotied fo each school system.

The following information concerming textbook adop-
tion wil assist a visual arls currculum commiteg in
developing a planning schedule of acquision of mate-
fals on the Georgla Textbook List. |

. The nax{ academic year for the Fine Arts Adoption,

 The local school system fextbook adoption policy.
+ The amount of funds allocated.




Community Resources

"Learning is not confined to the classroom. . Supe-
ror insiruction may oceur in @ varigly of Seftings,
both on and off the school campus. As the sponsor
-~ and carefaker of the educational needs of youth

Schools wil necessanly develop a broader defini- -

tion of education than commenly is applied today.
The communtly as well as the school affords splen-
did opportuntes o feam.”

Statement by the Naional Asseciafion of Secondary School
Principals, This We Bafeve 1975,

Commurity resources offr a range of programs and

services for use in implementing & visual ats program.
These human and cultural resources provide a link
befween the community and the schaols. Communiy
resourcas include art institutions, museums, local ars
councils, historcal societies, Horaries, private art schodls,
churches, business groups, parks and recrealion de-
parimenis and artists. Cooperation between schools
-and.other instutions provides new ways of leaming.

To-accomplish the goals of the a education program,
both school and nanschaal staff are essentialin currc-
uum planning and development. To make sludenls
+qware that artists are individuals involved wilh every-

day human concems, and 1o involve them in the -

Creative process, he identfication of an artistor arfists
in the communtly is imporiant, Within a school seting
or.al the ariss studio, interviews with the arist can
hep the students to become better acquainted with the
(reafive process, where arists get their ideas, how
they go about making decisions. Avits working in a

variely of styles and media five in all areas of Georgla

and are a valuable communty resource. The visua
astan e eacheran lan repartoryandolow-p
acthiies-which el integral the vt into he uni

28
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Whether in a rural, surburban or urban area, commuri-
ties consist of many elements which have a part in
crealing a Iving-working environment, Some of the
elemenys are graups of peaple, houses, streets, stores,
shgubsj signals and signs. A unit designed to develop
student awareness of the visual envionment can in-
ol study of artists, archiecture, organizations and
instutions which fect changes i a community, Re-
search procedures may lead students o discover the
visual records of their community (individual and family
photographs, newspapers, portratts, fim clips) and the
valugs of the community &s expressed in the vistal

- s, Senior ciizens, government and business leaders

may be asked o falk about the community's history

- and the poliical and soclal changes which-have 4l

fectedits environment, The messages can be recorded

on tape as an example of how people describe and

inerpre! changes in the visual environment, Students
can select aspects of the community as studio subjects.

The possibilfies for cooperation among he visual ar

ieacher ihe schmi and the larger cammunity' are

o ___b_en.aﬂ_mal in Eﬁlﬂbﬁ@gﬁ..P.[@QE%EJH%UDE%E?ES,: L

student knowledge and appreciation of community,
state and nafional art resources.

‘Stae and Communty Resources

The Georgia Gouncl for the Arls and Humanifes
Sue 210

1627 Peachires Street, NE

 Allanta, Ga, 30309

The Department of Education
High Museum of A -
1'250 Peachiree Stregt, NE

Washmgtan D. C. 20560

* Georga Congress for Parents and Teachérs

114 Baker Streel NE
Atlanta, Ga. 30308

Georgia Museum of A
The Universily of Georgia
Athens, Ga. 30602

Telfair Museum

Bamard Sirea!

Savannah, Ga, 11401
Sears-Roebuck Foundation
Film Library

¢/o Association Sterling Fims

5797 Peachires Road
Atlanta, Ga, 30340

Museum Resources

Nalonal Geleryof A

Washingtan, D.C. 20565

Color sfide lectures with recordings, 16mm fims,
spocial publications and ravel exhibts.

Hirshhom Museum and Sculpture Garden

Museur‘n Shgp

Postoards and reproductons; publications and sfides;
comprehensive catelogue of the entre callcton,

Freer Gallery of Ad

Smithsonian Inglitution

Washington, D.C. 20560 :
Middle_Eastem and Eagtem art and Amencan art
slides and reproductions of colecton,

115 -
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Museum of Contemporary Crafs

29 West 53rd Strest

Naw York, N.Y. 10019

lustrated catalogs and sefs of slides from shows.

The Art Insttute of Chicago

Michigan At Adams

Chicago, 1 60603

Postcards and reproductons; publicafions and sfdes,

y ) [+ 4 -
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| C‘hange and grnwth inar educatian ooout mos'Uapidly

t_o step back f.rc:rn leir emerpnse l_o see what s
actually happening. Even the most carefully planned art
program occasionally misses s mark. Teachers and
sludents somefimes lose direction or fail lo see what is
being accomplished..The purpose of this section of the
curreulum guide is to encourage teachers to expand
both the quality and range of their current evaluation
pral,tu:e ltwil present criteria and evaluation aitema-
v These include assessing writen programplans,
falking 1o students about work in process, leading
group criliism sessions, consiructing fsls, gradiﬁg
and presen mg a program's accomplishments to the
communily. .

This discussion will present only & brief outine of
‘evaluation strateqiss for day-to-day classroom inferag-
tion. Interested teachers should consult more detailed
Iteralure, recognizing that any major assessment of ar
programs will need to consider such factors as working
facillies, funding, teacher preparation, and support of
an by scfioal officials and the communy.

T == hereypressedibehaviorabobjectve-form ———=="1-"Comparettoother class experiences, dd you ks

Teacher's Program
Qutline and Lessons
G s Il 1 s e el e

general concerns of mos ar teachers, lhen the range
-and deplh of expectations are indeed large. The fist

\ask in evaluafing a program is to select goals that are.

appropriate o the teacher's skl, sudent ablfies and
interests and the learning enviranment. A check should

then be made to sed i the actualprogram is planned

lo meet these needs. For example, the teacher whose
= spemal sklll Is in two-dimensional reas il need to

A

Chapter V o Evaluation

consider this in evaluating advanced courses.

A second task is fo review the individual lessons to see
i ey help achieve selected goals and objectives. For

+ example, the goal of developing discrimination and

jude-nental skills would be dificut to reach without
studying criteria for judging art and making compari
song. Teaching art awareness would be very difficult f
the teacher does ol plan lo display examples of arl
from today's culture. -

Identifying goals atiead of time can help make the
purpose of lessons clearer to both leacher and student,
Consequently, behavioral objectives will be consid-

ered. Developing abjectives is probably the best exer-
- cise for helping a teacher think through a lesson o

achieve a cenlral focus. Granled, art teachers pride

themselves on offering an experience that is dferent

from acadenic subjects, Instead of “correct answers,
they encowrage invention, personal statement and

" originalty. However, even the most open-ended as-
" signment has a purpose. The students should be

expected at the very least to be abie to discuss the
results of personal, exploration. Such discussion can

Here- are two examples of behavioral objectives, The

'firsl describes 2 highly § ructured Iesson while in the

tca (he studem

1, The student wil cut sThoueties of chls o
paper and rearrange the chair shapes and the cut
scraps of paper on alight peice of paper so that the
chair moff s repealed in both the furegraund and
background areas,

2, Selacing rom a wide range of papers, tudentswi
cut, tear and arrarige paper shapes in a collage,

 and discuss the wrk, including commenls on how

Unity of effect wa= achieved.

X 1. Point ol

In the second abjective, the student may or may not
lsé: negalive areas dr repelifion of shape and unity.
But composiion is stil a focus and ils recognion is
expected rom even the most creative student. As with
the first objective, addtional discoveries and solutions
¢an and should be recognized and discussed.

Student Viewpoint
Bemg aware of student atftudes and feelings helps he_
teacher evaluale how well the lesson is proceeding
and how much the luentisleaming, Simpl observa
fion of noise Iev], namber of students working, num-
ber of questions asked, how long the poject is taking,
and similar factors, wil tel the teacher quickly how
interested the students are and how the lesson might -
be changed. ' -

Acking drectquesions il i ied impotan lr

- mafion, Typical questions may be kept on a form with

the studént's portioio.

this one more, about the same or less?
2. Is there another related problem that you would ike
1o work on nex! or [ater? If so, describe i brefy
3. What extra, nonassigned work did you do?
4. 1Fyou were asked lodo something ke this agai,
how would you change the assignment to help you
lear more?

Infotmal diécussinn helps the téacher to understand

the students viewpoint and o encourage evalualmn by
the student, Herg-are some sirategies,

fag swnhaut opinions, r(__eep the siuation
- Nojudgmental. T see you used a diferent subjeet” - -
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" {hom thal ciscussed in class). Is there somelfing
Ihat interests you morg?”

2, Avoid the use of "why?" It implies negative judg-
ment, “How?" or “What were you thinking?" are
betier for keeping the situation nonjudgmental

3, Another way to get students to talk about feelings
and ideas is o ask them a question before respond-
ing to their question, or to repeal wha they say o
you. For example, in angwer to, " can’ do i, say,
"You can't do 17" To the statemen, *| can't make
this work," reply, “What seems to be the problem?”

4, To break down barrers, Iet the Studen teach the
teacher Use sur:h phrases 2 "Tellme about. (your
abuul usmg ) 0, Idcmt knaw b perhaps
we could find out”

5, To break down barriers and to reinforce behavior al
{he same fime, praise student wark or work habits
ofien, but praise specifically. After time is spent
discussing sirengths, it is easier for some studens
lo discuss problerns freely.

. If' pbssible gel the sluden't 'a pﬁim out strengthq or

and urge he studem o get into ﬁe habn of warkmg
fom sirengths rather than focusing on dificulies.

7. Often the teacher's presence disrupls an important
Irain of though. Belore leaving a conferénce about

- slugent work 1t is a good idea o ask, "ls there
anyihing we haven' discussed?”

8. End with a surnrnary or a questinn ftjf review
- d,lscussmn hes been long. bay sornethmg e,
“What are you going to work on first?" or,"Now that
we've looked at it hat are 1he main ideas you want

O inmind? s
ERICTT 24

Helping Students
Eva!uate Their Work
To judge thE|r own work and that of others, students
rieed to talk and write about & in a fairy organized

fashion. This requires practice in discriminating difer-

ences of form and feeling,

A delailed account of exercises and games that can be
used to teach art appreciation and crtcism skills wil
notbe given here. One good source of exercises i The
Joyous Vision by Hurwitz and Madeja.' This discussion
wil oulline criteria that ofien come up in cricsm of
class work and siiggest how the teacher might discuss
the sludio art of students, Here are sgme of the criteria
lhat can be used as a focus for a@hdﬁment derived
lrgely from Monros Beardsley (195

» Aesthelic, object-bound reasans such as unity, com

plexity o intensity of expression

« Woral sigificance reasons such as providing nsight

 that s upliing or socially relevant

« Novelty and originaify reasans such &s presentng
an idea new 1o the creator or 1o the larger art
community ,

+ Craftsmanship reasons suh as complex handing of
a difficult material

known amsl

v Sodoculufal reasons such as acceptance of the

style by ane’s. fnendg '

In discussions Df riteria, students need 1o be cau
lioned about relying ‘o preferences for realism, per
sonal taste or the melevant. Here are studio-oriented

crlcism sirategles which can besled by the teacher.

!""

1, Ask studerts to write or discuss what Iy kamed
from the exercise., Encourage some taoul the
focus of the lesson.

2. While work is in process, have the shiis hoid
up thelr two-dimensional projects for agitk eval-
uation by the teacher. Is it on the riglack or
does i olfenwise exhibit desired behai!

3. Have a sudent stand back from fis o1 wok
and with asmall group of students and feleacher
analyze siengihs in the work 8o far,

4. During aoroup critique the teacher canlieuss or
invite sudents to discuss the strenghol each
work d|splayed reinforcing lesson cond pls fwhen-
ever possile. R

5. Have each student discuss his of her tiork n
terms of speciic concpts around whi he les-
sonwashased, |

6. The teacher can ask the class to pick allmortes

. in partulr calegories such 48 the “my nngma!‘"
idea” or the ‘best crafied.” But corlg ?nh
calegoris unil allthe works canbe Sngoytfor
recogriton,

7. lithe class has spent a great deal of tmedﬁcuss
ing work as il was being made, & sime bulletin -
board display of all the Work headedih a key -
corcept fom the lesson may bga-Sdint re-
Vigw.

B, To éxaggerale qualifes and moods teded i
works, add crama. o poelry as the majyicism
exercise. This works especially well wilpppets,
rasks and three-dimensional work h eneral.
Have students make up slores about e uigns ™

of thelr creatures, Using personifcationd anal- -
ogy wilh absiract works, Use mood ma, spot
lights, a slnwlyr tqrmng scuipture plfam and

Vi



Steve Melilus

inttled

(pen ged Huhing)

Heiiaon CalySehagliss, Settyd it Sympe-=sium

eother effects to make the occasion special.

J _ 9, E=xchange projects hrtween two classes doing fhe
=ame probleme " 0 it becomes apparen! that
Sturents are lwsitant 10 talk about ther friend's

ST
1 Ffave clags members crilize each o@r’s workin
| - riting, insisting that they include positive as wel
| =3¢ negative comment. Be sure the Students see
Ehe criticism of their work and perhaps have a
| ehance to respond. |
]

" Woritten Assessment

Matmy teachers feelthattests are somehow outof place
“inthe creative environment of the art classroom, Aris
~ generally viewed, perhaps correctly, as a subject lgss -
depl rately evaluated by tests requining pre-estailished
answrers. Nevertheless, there are benefits in testing,
the most impartant being objectiviy and efficiency in
ontoring studen! understanding of key concepts. On
T aprgrmaticnote, forteachers who find themselves ina -
scriomol Where art study has been viewed by students
and sounselors alike as a frivolous “play” subject, the
usg eof fests, afamiliar tool in academic subjects, can
lend  credibilty to the an program,

N\ Here= are some general princples for fest construction
~N) \ WY " folowved by a bref descripion, -wih examples, of
% |  seveeral standard test question forms. Throughout this
seglieon the teacher should keep in mind that tests do -
fof amulways have to be dreaded tasks for the students,
As g=ames or parts of leaming packages, tests can be
- “laker—s when siudenls are ready, and can be faken
b4 repeezatedly untl material is mastered. They can be
‘Il usgd s interim review exercises wih scores not
/ ~ coueted, or used only t&c{fgﬂ individual progress.

i!i“
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General Pritipless in Test
Construction

{, The varigus items inprising  a test should span
several cognilive s and ferol ask for recal of
facts only. These ks a5 desccribed by Bloom and
others in he Taxty Of Eclia-cational Objectives:
Cogaitive Domaina¢
knowledge (ciing fah),
comprehension (exdinng and  summarizing),
application (using mieal)
analysis (discussingbe lemernts, the parts of the
whole): :
synthesis (using el eleme:ents or learmed con-
ceps ogelher); |
evaluation (judging 1 ging re-€asons).

2. To differentale amng e geZ:hievement levels of
students, include el venwy difficull questions
and, in general, airohave & Wrwide spread in scores
through ise of qualng of vae_rying difficuly.

"3, Arrange ilems in otk of dieuly, beginning with

Types of Tests

1, Short answer tests require students to supply in-
formation cly. Easy to make out, this type of test s
olten time-gonsuming to score. Common diections
\usedwith his format are lis, define, classify or label
pars. Filin-the-blank questions afirac! debate and
are best offered in muliple choice tests distussed
below.

Examples

» For each of the displayed art works, list the medium
or media used.

o Inthe blanks below, label the type of camera drawn
and the parts indicated.

' We have recently explared fe techniqu‘es in draw
in the squares belaw usmg anly e techmque ||5ted
4t the botiom of each square.

2. Multple choice tests, if carefully conshucted, can
‘assess @ wide range of cognitive levels. They
require fme for construction, but are quickly graded
with a scoring key. Questons or incomplete state-

- twoortheee items e most slle_dents-should know.—

- 4, Avoid fme fests tulpenlzg S=slow workers,

5, Keep the reading bellowande use drawings, highly
struclured studio etnises, plshotographs and art
reproduciions wheter possicle, Test art knowl-

- edge, not rieadin_gabﬂily.

6, To help in turning § vegkne=ses in lests before
they are given, aloaid jn  consistent grading,
figure out expectefnswess anead poins aloted per
question prior 10 afiisering, -

Ny

“ments are Tollwed Gy at least four apfons; all but —

one of which are ingorrect. Options should be
grammatically consstent with the stem question or
statement. Underline negative Words in the stem.
They tend to be confusing and easly overlooked.

Exarples

» Complementary colors are those which (defntons
listed)

« |f water i added to plaster aﬂer it begins to et hard,
(effacts fisted)

o Whatis an essential dfference between a print and

2 paining? (dferences listed)

o Al xoeptone ofhe isplayed painings use shee

repefion, Which one is the exception? (Examples

 useshor..,

of the general principle ae displa_yed.)

facts! Mnre quu:k.ly gradEd than ashart answer test_
it ofers numbered ilems in a left column 19 be-
maiched with the most appropriate lettered ftem
lsted in 2 right column. Usually more options than
apply are listed in the second column, To avoid
having several small muliple chaice tests within
your single matching formel, use: homogeneaus
content, eq. al st names, al toois.

Examples

+ On the bulletin board are five labeled paintings. List
ther in chronological order, earliest to mast recent

« Below are listed five stages of development of &
ceramic fiece. Place a number beside each to
indicate the order in which the stages accur,

4, True-alse lests may be helpful jn evaluating cate-
gory discimination abiltes. Avoid using giveaway
Words such as always and never. For clarty, in-
clude only one idea per tem, and avoid use Df
duuble negafives.

Examples

 Checkthe sentences belaw whlt:h state principles of
gmd deagn and mark the 0 hers wnh an X

oz e 2z cr—

" holow which e e and anF fose whu;:h e net‘=
correct,

5, Essa)y tests require sludents 10 use thelr own terms
and are geod for evaluating higher-order thinking. -
Try bse Iimitations o bamds for the ansier by‘ |
e "accardmg o dass dnscussmns "ot e
_clude atloast four (reasons, diferences). Cemmﬂn :
answers called for are 1o describe, to Suggest new_

1o confrast, Gplain, discuss, develop,.

N



aluate. To aid reliability and fair-
grade one item at a time across
and have students sign tests in-
with & number instead of a name.

r next door neighbor says she
h of the work of Picasso because
Vrite your response to her, com-
er “realism” and what you know
t,

best cerarnic sculpiure is better

th specmc 9xamples fr,ﬂm the

1

minisirative purposes, grades cer-
achievement for the official record.
o often they provide a primary
nts who work hard but may harm

ers. Whenever the system allows .

d opt for a written rather than a
mat.

st assign grades can use all of the
1 systems by simply assigning a
‘ade to responses. Here are some
s could be done.

checked against the behavioral
lesson and given an A for going
ves, a B for meeting all objectives,
ting at least one objective, and 5o

24(.

1 e ¥

ERIC

Aruitoxt provided by Eic:

« During a critique, studenls can be given grades
similar to those above for being able to discuss their
work in terms of key concapts.

= A teacher can use a student’s analysis of what has
been learned. This helps in assigning a grade that

goes beyond the finished studio product fo include

knowledge gained, progress and effort.

Universally disliked by both teachers and students, the

grading process can be made less unpleasant and

perhaps more educational by use of the following

strategies.

s Make the cntena for grades very clear.

« Accompany any grade, especially on studio art
work, with a written evaluation of strengths and
weaknesses.

« To help focus orf the content instead of on grades,
use nontraditional number systems. For example,

rate work on 12-point scale broken down into three--

point categories like craftsmanship, complexity and
unity of design, risks and experiments conducted,
and use of the issues of that particular lesson.

Reporting on the
Program te School
and Community

Qutside perception of an art program by students, the
principal and.the community can result in its flowering
or its demise. Indifferent students wili not sign up for
art; the school counselor and other teachers may view
art as a less challenging nonacademic subject.

On the positive &, the superintendent <>f school,
impressed by the qality of work displayed out in the
community and by parental irvolvement, may find
rmoney 10 supparaneeded secund art teaciiier.

Positive perceptionof a school's art prograre—=1 must be
cultivated by the eacher ‘at every turn. TENis public
relations oriented issessment can iake ma_z‘ly forms.
Here are a few. -

« Display studenlai work throughout the sc=hool.

» Volunteer to ghefaks on the value of att  in educa-
tion. In prepanin for this, save the we=rk of stu-
dents who mag stiking progress over == year of
quarter and shon i as part of the talk.

« Send home wi all art students a quarie-rly news-
letter telling of e program’s activities.

» Offer short clases and workshops for
teachers and lycal clubs.

parents,”

. Stage special sients (operings, demerastratmns
visiting ariists, fild frips).

Evaluation procedies can be used to put  teachers
and administraters in touch with program gc>als, con-

tent, quality of inghuction, student progress. amclscﬁanj_;

environment,

1. Al Hurwitz and Stanley Mafdejai Joyous V#=sion, En--
glewood Cliffs, NJ.: Prentice-Hall, 1977,
2. Monroe Beardsy, Aesthetics: Frobleraes in the
Philosophy of Gilisism. New York: HarcoLz=srt, Brace
and.World, 195,

3. Benjamin Bloonand Others, Taxonomy cof Educa-
tional Objectives Gtzgnmve Domain, Loengmans,
Green, 1956 L
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Chapter VI + Administering

Whenever a meafingful, vital art program s found, 8
close look will reveal a welkinformed, suppartive school
administration along with an enthusiastic, well-trained
tsashar 'wha is sansttiva fo tha aesthetic attct sxprss
tnsttua fonal pragrarrt basad on astabltshsd DbjECllVES
and & curriculum quide adopted by the local sshool
systsrn Next in tmpsrtanss o a qualfed staft aﬁd

af art IHSITUEIIDH,

" Development and adoption of art programs are the
raspansibilittss at saunty suparintandants and sahast
tnvstvas rnany protssstsnats Viswl arts tsaattars_
classroom teachers, media specialists, principals and
central system instructional staff and administralors
should be involved in davslaptng and implementing an
currigula. :

A curiculum guide identifes goals, conlent and ap
proaches in art study. Based on the courses, decisions
concerning staff, physical facilfies and schedules of
classes can be activated, The diversily of curriculum
design and instructional unit tarmata reinforces the
statement that decisions for administering the &nt pro-
gram are largely based on the naeds of indiidual

~ Y818 -SR0S e

Iformtion o adhiiserng th visualartsprogram s

~not a'set of exact requirements or regulafions, but

rather & basis for developing adequate faciliies and
.eficient management practices that assure a quala-
tive program in ar

Staffing

At teachers and teachers In the elementary rades-

. e theprimary esponsiblty tartmplamanttng the art

A=

programs. An important factor n the teaching of the

. visual arts is an intelligent, sensiive and creative

teacher with aesthetic com: ctions. Frank Wachowiak
and. Theodors Ramsey in Emphasis A’ state that
every good artteacher combines tha qualites of com-
patartt:y and dedication.

s g competent instructor he has develoged as
broad a background as possible in the history and
theory of art and can clariy for students e relation-
ships between the contsmporary and traditional
forms inman's cultural heritage; he also performg in
some area of arts and crafts o achieve personal
gesthetic safistaction; he understands the basic
problems and tachniques of the craative processes

- e teaches; fe knaws hsw f argsniss Mmalrias

bss passtbls wark ing aancttttans int ,ha r:tassraarn,,
he is aware of the new and impartant findings in
chid psychology and mental theraoy; and he bases
the art program on tha present needs and fulure
demands of his students.”

 Elementary Classroom

Teacher

The elementary ciassroom teacher S critiat in refforc- -

ing posiive atitudes toward art and knowledge of ar
In @ sel-contained elementary classroom where in-
stuction is the responsibilty of each teacher, consulta

 fion with art resource personnel, aceess to resource -

materials and slaff development are essenial, Some-
one qualified in art education should be responsible for
coordinating the elementary art program. The class-
foom tssshsr sttsn nsads assistance in ptanning and
at i taught by tha siasstaam tsaahar and an o
s_psctaltst itis the rasponsibilty.of both to plan instruc-

tion combining related concepts and skills into unils.

‘Specialists

the Visual Arts Program

This approach to planning instruction places at within

the schoal's curriculum care, not out on the periphery.

Visual Arts Teachers/

oF

In elmentary, midde, and secondary schools

 leachers/specialists are necessary for teaching the

'stat diastptina of art instaad at msrsly 2 pratsst and
msdta at:tttttttss ltmtts undsrstandtng Psrsaptual e
ness, at criticism and art history should also be taught
In achieving goals and objectives, an art teacher has
the responsibifity to make the program appeal 1o &
broad range of students {hrough suitable content and
leaching strategies.

Visual arts teachers/specialists are professionally pre-

pared for teaching the content of art education (ar
history, art criiism, studio skils] Their Knowledge of
cumiculum design, teaching srategies, classroom man-
agement techniques and instructional resources en:
ables thein o design and teach a program [0 achieve
the broader goals now defined on national, state and

- q'aaat tassts Tha art tsat;har,’sasstattst oan ba ths

sttrﬁtt' tttng sshaal visual arts prt:tararn rsashtng bayt:tnd =
'the valls of a classroom 1o aflect the total visual

~environment of the school and t invove other school

- olafand studens, ‘

" The responsbies of g visua ars teachbrspecialisl
| mayinclde o

o teaching, planning, revising and interpreting a‘Se-

i
|

quential art curriculum to assure & qually program
from grade to grade, schopl o school and fiom year
byear, et |

5 ow



» working from a flexble schedule which allows ¢ time
for planning the insiructional needs of the school art
program with other taachers{ and principals and
central curriculum personnel,

« planning with other members, of the sheol staf
relistic budgets for art instruction resources and
assising in the selection of sale, appropriate, and
qualty materials and equipment;

» conguting with principals and teachers (0 schedule
fimes for working on special projects within school
heing available o interoret the goals and discuss the

 accomplishments of the art programs to folocal grcups
such as the PTA,

In order 1o fulfil responsibilies, a visual arts teacher
should be knowledgeable in six areas.

~ Professional Growth

‘Demonsirate @ professmnal commilment to the impor-

tance, growth and coninuing rle f art nthe nstuc-

lional program of elementary, middle and secondary
seheals.

" Demorsirae  knowledge of and commiment to at
reated professional associations and organizations.

Identiy and utlize professional res0Urces gch a8
publcations, agencies, museurns, galleries and human

" resoLnces.

Art Education Foundation Areas

Demanstrate a knowledge of historic develapments of
_art education.

Demansirate knowledge of relevance o art in society

and s cultural implications.

Demonstrate knowledge of curen! psychologies of
- yinel ot 2nd fts mplcatons fo 0r leamer growth and

development.

Demansirate knowledge of the relationship of the
visual arts fo aiher discipfines of stucy.

. Demonsirate knowledge of assessment procedures for

evaluating visual art competencies.

Demonstrate k‘nowledge of research in art education.

: _of lhe wsual arts

Art Criticism and Art History Areas

Demonsrate knowledge and applicafion ofat criticsm

approaches.
Demonsirate kncwledge of the developments of pas!
and contemporary world art forms,

& Demonstrate the abilty to distinguish between and

amang syles of arl of difierent cultures and times.
b, Demonstrate the abilty to identity major arists and
their works of arl,
¢. Demorstrate the ailty to distinguish between and
among the functions of art in diferent cutures and
fimes,

* Producing Art Areas

Demanshrate basic concepts and skills in the produc-
tion of two-andthree dimensional arl

- Demongtrate basic conceptsin the vistal s including

cortent from the following two-and-dhree dimensionl

o areas.

' dfﬂWlﬂg
» SCulpture
« design

» CEramics

o prinmaking

o commercial art (ie. adverfising design, fashion
graphics, flustration, product { and package de-
sign, typography)

+ paiting ¢

o fibers (sttchery, weaving, surface design)

« cinemaloqraphy (animation, fim, video)

« jewely design (metals)

+ priotagraphy =

+ envirgnmental design (community planning, interior
 design, architecture)

s computer art

Demonstrate the abilty o select and apply appropriate
tools and media pracesses for producing artforms,

Demonsirate the abiity o transform an idea from the %

CGﬂEEptual stage to an &t form.

Demonstrate the concepts and skills in at least one
area of specializafion.

Methodology Arees

dentiy and develop-program and instuctional oals
for visual arts.

Selecidevelop a K-12 visual ats continuum emphasiz
ing he $cape and sequence of earing experiences.
Consiruct and sequence related short range objectives
for art experiences. -

Constrct or assemble assessment. insfuments 10
measure student performance in art |

Demonstrate the abiy to plan art leaming experk
ences In re.auon to objectives and needs of students.

a Select/develo-and sequence- related Iearnmg B .
periences in art (crificism, history or pmduc ion) that
are appropriate for a given sef of lnslructional
objectives and siudent learming 1 needs

oy x\
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\Iearning experiences,

N

b. Select and prepare instructional materials for denti
fied instructional objectives and student learing

- egds.

C. Identify skils which assist students in developing
and justfying their own art values, afitudes and
beliefs.

N ~d. Recognize and encourage siudents in developing

creative approaches 1o problem solving in art ¢t
cism and production.

¢, Develop leaming experiences which emphasize the
relationship of &t and other subjects.

[ Develop visual art experiences for students wih
physical and psychological difficultes.

. Develop visual art experiences for students identi
fied a5 gited and talented.

Deronsirate the abiity o counsel students concerning
polential art and vocational careers,

Demonsirate he abitty {0 plan and design a functional
ant faclity based upon identiied program needs.

Identiy and develop a system of keeping records of art
classes and individual students progress.

Generic Based Art Areas

Demonstrate ihe: abilly o communicate information
about art orally, coherenty and logicaly
Demansirate the ablity to fisten to, comprehend and
interpret art information.

 Demonsirate th abity to wite about artin a logial
" easly understood style with appropriate grammar and

senience structure.

Demonsirate the abilty to organize and present ar

Demonstrate the abillty to deal effectively wih class-
[00m management.

System Visual Arts
Personnel

Acgording to the school system's philosaphy, intruc-
tional program and physical needs, different staffing
patterns have emerged lo provide personnel for con-
sultaion with and supervision of rtteachers/specialists
and classroom teaghers. For school systems wih 10
o more Schools, coordinaton of the art educaton

program by an art director, supenvisor or coordinator

provides continuity in planning, development and im-
plernentafion of a program. The visual ats coordinalor,
working wilh other instructional supervisors, principals,
ait teachers/specialists And classroom lgachers, pro-
vides the system art personnel with the perspecive
neaded 10 bulld, maintain, expand and coordinate ar

programs for the elementary, middle and secondary -
schools. The responsibiities of an art coordinator may

include

» dgveloping curriculum;
« coordinafing and administering curriculum;

o selecing and procurng supples, materials and

- equipment;
» selecting and assigning personnel;
» evaluating programs;
» improving slassroom ingtruction;
» providing leadership for desirable change.

specialsts who Work with mere than one elementary
school and assist the classroom teacher in infusing ar

into other academic subjects. The responsibiifies of

the ar resource teacher may nglude

- Some school systems provide ar resource teachers

3



+ providing leadership in planning, revisng and infer
pretmg 2 sequenual aﬂ curm:ulum to assure &

!‘@E& and hum }E;u !D year,

.« Working from a lxile schedule which alows i
for planning with principals and currculum person-
nel for the' needs of individual schools, including
in-senvice courses andworkshops for particular schools

or for partcular grade levels from several schools;

v-belng avallabl to individual teachers o schedule
times to assist in the preparation and infroduction of

the content of art as relative to the study of other.

academic subjects.

' assisiing principals and teachers i planning reafisl
bydgets and in the selection of safe, appropriate and
qualty ar ingtuctional materials and equipment

v being avalabe to pringipals and teacherS o sched-
ul times for working wih special projects. wihin &
shool;being avallablg (o local educational and civc
groups 1o interpret the goals and discuss he &c-
complishments of the art programs. - -

Two important factrs 1o consider are the number of

elementary schools assigned 1o each art resource

teacher and the abiiy of the art resouce teacher o

cooperate wilh the elementary stalf. The number of
assigned;schools should be proporionate o the num-
ber of teekhers served, Regular and Irequent nterac-

tion betweerihe art resource teacher and classroom -

" fhe slementary curiculum, The interacon develops

into a cooperative relationship when goals and ahjec-

- s for the program have evlved from mature plan-
" hing. “An art resource teaher! spemahst respansive 1o

- tegchers is necessary to integrate an instruction intg

elementary teachers’ needs and the needs of the - -

. students can assist in pgmntmg a posiive atftude
toward the study of art and ftg mportance in the

- " : \

education of every elementary student. To assure the
interaction, all teachers and staff responsible for ar
instructon should be in the planning, implementaton
and evaluation of the art curriculum,

ln urder tg fuliiil lhe 'résponsibilities Df o Eaurdina

prnfassmmal shou be knawledgeab_le and pmﬂmem in

" the six areas designated for the visual arts teacher in
adgifon to the management and organizational skils.

Scheduling E

. ensure that If ;t_rucugn in art 8 pfovndsd for every ea,rl_y

ehidhood student and for the middle and secondary
student electing art, To achieve instructional and per:
formance objeclives, the Schedule should support ef
fective art instruction whioh call for regular and se-
quential lessons. Flexible scheduing should alow fo
lessons with expanding conlent and the usé of various

teaching strateg‘ies The requi rements for ime and

of the actwn fies. The visuel at eacher pnncup_a,l and
other staff members should determing the mos effec:
tive vge of time and space to achieve the goals and
ohjectives set for early chidhood, mu:idle and second:
ary school art prograrms.

At centers n the Kindergarten program are designed
to allow sfudents access to ar experiences at different
in ervals of time Flexible s&heduling shauld pravide art

In g_rades one through four, 40 minutes of visual ats

instruction per wesk 154 recommended minimum.

However, conlinuous visual ars instruction is very
effective when included in the total curriculum on a
more reqular basis. For example, leaming & visual
language ofien suppors the learning of another lan-
quage (verbal). Ech language should be faught in
combination with the other,

Actual student work is only ane component of the tasks
in a ypical elementary art lesson, Mos! of the tme is
used for management of materials and equipment,

 onganization of the class for the lesson, clean-up and

Wravel. It Is recommended that art lessons be sched:
uled in larger blocks of fime rather than in two shor
lessons per week. Classes, small groups and individu-
als may engage In the art acfivities when there s
special need, interest or opportunly,

‘The middle grades (5-8) and secondary (3:12) visual

art prograims e elective courses wih inglruchion oy &

 certfied an teacherlspecialst, At both instuctiona

levels extended periods of time ranging from 501060
minutes are recommended. Art classes should meet as
often and as reguiarly as other subjects. The middle
grades art program can be effectively presented 1o
sludents on an'elective basis at intervals during he
school year. This allows a student to particpate in
several types of visual arts experience. f related arts
are included in the electives, a visual ar student also
has the opportunity 1o Study humanities or to sing a5 &
merber of the chorus. Praviously the middle schodl
student has been required to take cerlain courses and

‘has not had the opportunityto explore. At i second-
-ary level visual arl courses are schieduled on a quarier,

semegter o fullyear basis earning five quarter hours
cred, % Camegje Unitfor a semester o one Camegie
Unit fnr a fullf'yea

| F|eld trps and ol communtiy hased le learmng expe

riences should be timed and scheduled as an mtegral

- parofthe curnculum ‘

2‘51



Financing

Physical facilities, equipment, and materials should be
available in suffiient quantity and quallty to enable the

~ art staff o implement a comprehensive ar program.
Provision of instructional supplies is the responsibilty
of school administrators. |

The budgetary needs of schools wil vary according lo
the type of insiruction and the type of resources
program development needs will determine the level of
funds necessary.

Financial support of art programs should provide the

following.

1. Instructional resources and supply budget with pro-
visions 1o provide experiences in both the studio
production aclivities as well as art hislory and
criticism achvities.

a. Materials, tools and equipment should be provided
for experiences in
« environmental design (community planning, interior
design, architecture)
» commercial design (fashion design, adverlising de-
sign)
« pholography
« prinimaking
~ « drawing
+ painting
+ ScUlpture
o Ceramics
o jEwelry dasign
o fioers

(This publication suggests simple experiences n each
area naed, As more advanced and teghnical expert
© i

%

ences are planned, the needs become mare special

ized)

b. Materials should be available to provide activiies in
art history, art appreciation and criticism.

» books, newspapers and periodicals

o flm3trips, slides

v fims

Student toutng The Hgh useum of An, Al

o graphics: posters and art reproductions
 SCulplure repraductions

+ Opaque, overhead, fimstrip and side projectors
+ black-out curtaing

v felevision programs

2. Specifications 1o insure quality control of materlas,
SUpplies and equipment should be developed




Planning the
Fac’liﬁes

mg 2 gDDd an program in schaals Locaon, space
safely and special ngeds of the faciity are determined
through careful planning by the system and school saff
and the architect. Art rooms should be desigried o
facilitate activities in studio production &s well as
acttias in an history and criicism.

Space

mcluded in the Georgla Dﬂpartment 0 Educanon pub
lcation, A Guide for Planning and Constructon of
Sthool Facilties in Georgia.

» Space must be provided in the art department for

groups of students to work independently in the
areas of Grawing and painting, extles, printmaking,
ceramics, jewelry, sculplure and photograpfy.

» The art deparimen should accommodate about 25

-+ sludents.

» Adequale space for students lo move from one
supply area to-anolher in order fo gel lools and
materials should be provided,

+ tis recommended that approximately 1,600 square
feet of floor space be made available in order for
‘tudents fo work wih large materials and in large
and small groups with a variety of materals, ool

o equipment

space allotmem based on 45 square feet per 25

Ehnﬁanh: AF 125 Squa EEt The SECﬂﬂdEr}’ art room .

i

should have a minimum of 400 square feet for storage
in additon to a minimum of 1,600 square feet recom-
mended or 2,000 square feet overall

- |,ocation

I locating the at facity, planners should take ino
consideration the movemen! of equipment, sugplies
and eshibitions; noise faclors. both insde and outside
the art room; the need to cooperale with other depart
ments; and lighting. |
The mul- purpcée art room sfiould be located on fhe
ground floor wih a direct enrance fom the outol
doors. There: should be easy access o a loading:
urloading area for aufomobies or rucks which trans:
port heavy equipment and exhibifons. It should be
convenient lo parking areas if he room i Lo be used
for commiy classes. The outside entrance shold
he convenient as work areas for projects which require
excessive dust, noise or fumes,

Safety

Itis the responsibilly of the architect o plan for student
and teaher safely, o avoid exposure fo fire hazards or
to the breathing of hazardous gases and fumes.

Excellent veniliationis essential. Specizl exhaustbooths
should be provided for spray areas, over acid balhs
and printing equipment and in dark rooms. Additional

-~ axhaust fans Should be located to remove all hazard:

ous fumes that may accumulate in the art roorm (fumes
are not localzed when many sludents are using ol
paints). |

Kins for fiing clay should have proper venttion and

be localed in a separate room or in the insructiond!
area. Since the ki requires high voltage: service, ts

location and wimg must be consisten! with the fre
codes, A master switch Is an addiional safely feature.
Fire extinguishers should b2 I planned ready acces-
sitle spaces. Al combustble o corrosive mélerils
should be slored in safety containers in  fireproof
cabinet.

Special Needs

Large, sturdy wrk fables, spacially Gesigned for ant
room use, should be provided in sufiient quantiy fo
accommodate Ihe largest class using the room.

Thetables should be exrawide to accommodate arge

- pieges of paper, clay and other manipulafve materels

They should have solid edges to which vises can be
attached (ypical lunchroom and firary tables are nol
sulable). Light veigh, sturdy stool or chars should
be available 10 sludents.

Reoustics should be of prime consideration in plan:
ning the at room. Materials which absorb sound
should be used wherever practical.

Clean-ip facilties shouid nclude a miimum of two
sinks, Sinks shold be located in diferent parls of the
room for easy access. They should have several hot
and cold mixing aucels, and large, easy 1o clean
sedimen! raps. Sinks should be stain-proof and sur
rounded by water-resistan! materials. Al least one of
the sinks shotl be deep anough for filing buckets with
waer and for sbaking large pieces of fabri. '

"oars should be easly cleaned and skidresisan
The flagr should be resistant lo al malerials which are
used in the art room.

Lighting should be cgrefully planned for control and .
intensily. Naturallihting requires & norihern exposie

orshyigis. Al el ights must ave some mthod

il



of glare and blackout control. Provisions for blackout
curtaing, blinds or louvers are required for audiovisual
projectars,

Aificial lighting should be dequale for overal
flumination. Special lighting, such as spot or track
ighting, is desirable in areas where models, Sel-ups
and displays are to be used.

Elecirical oulets should b distrbuted throughout the
art room in order 1o avoid the use of extension cords,
Outlets of 110 and 220 voltage will be needed for king
and other specialized equipment. The lacation of out-
lets should be planned o reduce hazards and to aveid
Interference with activities and display areas.

Storage

Careful planning of storage is one of the most impor-
tant considerafions in providing for the needs of an art
foom. Care and organization of tools and equipment s
an important part ofthe learning that is to take place in
any artlesson. Wel-ordered storage space permits the
student to know where lools and ar work are ke,
encourages the correct se and care of supplies and
equipment, guarantees their accessibilty and facil-

tates keeping irack of fools and equipment. Six lypes of

sforage are required for the visual ars program,

Bulk Storage of General Supplies

A slorage room should be provided for bulk storage.
This room should be used primarily for sforage of
reserve supplies of materials, special equipment notin
dally use, audiovisual aides and media, and the stor
age of some threg-dimensional projecl. A minimum of
250 square feet is' recommended for this room. The
slorage foom should be adjacent 1o and connected
wilh the art classroom and equipped with adustable
shelving of different dimensions. Narrow, vertical shelv-
Ing and wids, low, horizontal shelving is desirable fo
accomm@dgte the different types of paper storage.

B S
o

s

Bins for storing large rolls of paper and woad should be
a station for a utity cart used in moving supplies to the
classroom.

Limited Classroom Storage for Suppiies Used Daily
Anumber of smali storage units within the instructional
space can be used for storage of materials and equip-
ment needed often in ihe classroom (e.g., soissors,
Qlue, rulers, brushes).

Storage should include open and closed ajustable
shelving of base and wall types, drawers, Shallow
horizontal shelving and narraw vertical shelving.

£

Base cabinets should have flush handles and hinged
doors. They should also have overhangs and toe-
spates. Theirtop and front surfaces should be of easily
cleaned, durable materials, Exposed, exterior comers
should be rounded. Metal cabinets shoud be avoided
with the exception of ang for flammable supplies,

Heavy-duty hardware should be used on all cabinets in
the art room. -

Paper storage in the classroom should include provi
sion for various types and sizes, For sheels of paper
and for poster board, low-helght horizontal and narrow-
width vertical storage are necessary. Sliu%gi tray-lie
shallow drawers in under-counter spaces are useful for
paper &5 both weight and bulk can be a probler if 1
must be in arge stacks. This type of storage should be
designed wilh the inside measurement at least one
inchiin excess of the paper size, Storage unts should
comply with standard paper aizes. t s very convenient
if the paper storage area is equipped with & 30nch

paper cuter on the top. There should be room for Y
large waste baske! near the paper cuter, For rols of

paper, a dispenser should be sugplied. |t may be ited

‘onto wall brackets or be partable. Standard fsiizg rolls of

paper arg 36 inches wide. A

.

!

L.
|
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Tools and Equipment \
Tools and equipment should be located near the area
where they wil be used, Storage should be closed and
lockable in most cases. Cabinets wilh inside wal
panels of perforated hardboard or plywood with hang:
ing devices are useful, as are portable tool panels.
Such panels may have the tool sihauette painted on
them with similar, identiying colars on both tools and
boards, Special cabinets, simiar o drawing board
racks, may be conslructed for storing portable panels
when not in use. Drawers or smal ray comparimens,
both lockabl, are necessary for soring expensive and
delicate equipment such s jewelry and leather tools

Project Storage

Adequate storace is needed for workdn<progress. Many
projects are wel when in process or after completion
and need special provisions for storage. The sheives
should be well ventated for quick drying in order to-
prevent warping, rusting, molding, spontaneous com-
bustion or explosion,

Veriical racks provide the storage needed for diying

The racks may be located on the tops of sfelving or
cabinels.

Storage of Reference Materials

Adjustable, open and accessible shelves should be
provided for books and perodicls. A legal of chart
size fie cabinet may be sed for ling smallreprodutions.
A bl'z&rint cabinet protects large reproductions and

 makes them easily accessible. Dustproof storage in 2

ool dry place is needed for sfides and fimslrips.

Storage of Students' Personal Ilfems

The instnjctional space should have storage for stu-
dents to eave personal ems whie they are working.
Otherwise, work tables become clutiered ard unsae.

&y we
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Display Areas

Display areas should be provided wihin the art room
and in other areas of the building. The art room should
have adequale wall space to which two-dimensiona
work can be easily tacked or pinned. I is desirable to
incorporale soft acoustically absorbent materels for
the display surface. Such covering should be from floor
or countertop 1o celing 5o that 2l possible space may
be ufilized.

Cabinet dlisplay space should be provided for extibits

hii and withaut the ar't foom. Some locked, glass |

d;mensronal or shold be prawded n ohe pubhc
areas of the schoal building. Display unis should be
ilumingled with concealed lighting.

A gllysce i ey dsiale 1 et It oan be

pr@iessxgnaj als end t,ravelmg cultural exhlbnmns
The gallery should be ocated in an area accessible o
the public, It should be planned with simple, atractive

furnighings and proper lighting.

|

Ofﬁce Spa_ce | /

, desuabla Such an afea car be used for parenti
" teacher and studenl-leacher conferences, storing e-

cords and fles, grading student work, matting Work fnr

- exhibitions, and starmg visual aides. The offce space

should provide some view of the classroom for super-
visory purposes ‘

Special Space
Considerations

Photography
For middle and secondary schools, there should be 8
oholography darkroom 10 be used by students of the
visual arts program a5 wel as ofhers

The darkroom should have 3 doublgr-fight-tght door,
The roarm should be divided info two sections, one for
use vih enlargers, the other for loading, unloading and
processing fim.

Safefights should have permanent electrical connec-
tions. There should be one safeligft for every 60
square fee of cefing, Safelights should not be placed
over the enlargers. ¢

The number of enlargers provided should be defer.
mined by the number 'nf studems the pan'icu’lar schnnl

shsuld fom ,dnnde.rs between Enlargers tn preveni
exposure from neighooring enlargers, Lighttight dra-
rs should be loated under the enlargers for the
storage of sensitized papers. Electical outlets should
be provided for the enlargers.

Sinks, splashboards and walls around sinks should
be chemical resistant, Waler temperature will need fo
be contralled for some processing. The prnt asher
rst fit into the sink,

Floors. should be chemical, stain and skid resistant,
Exhaust fans are essential in the darkroom, A dustdree
fim closat for dying fim s desirable. Ther must be
working and storage space for other items, such as: &
paper dryer, a ight box, contact printers, developing

- fanks; cameras, bulk fim loading equ:pment and-

a0id- res:sr ttrays



Storage sheives for chemicals for processing fim

should be located in a different area of the room from

thase for processing paper 50 that sludents will not
gonfuse them.

Ceramics

Because of the dust factor related 1o clay, the clay area
should be separated partially or completely from the
other spaces allocated in the art room.

+ Ceramics requires special equipment and storage facl

ties. Clay bing should be rust-proof, leak-proof, airtight
and portable. These bins may be made of wood lined
wilh non-corrosive mefal and mounied on casters.
Equally uselul e ZD—gallnn heavyfdu‘y plas'i’c cor-

lar canta'ners are useful f@r stanng plast_ar. verrmcuh g
and glaze materials.

Potter's wheals may be of the kick or vanable- speed |

electric type. Electrcal oullets for wheels should be

* located 50 that water and clay cannot reach them,

B

A damp box for storing work in progress /s desiable
but it i5 not an absolute necessity with the curren use

of plastic materals for keeping clay damp, Stong,

variable shelves are & necessity for storing york in
progress. some which mightbe quite large and heavy.

A wedging boarc should be localed 8o that 1t i
canvenient to the clay storage area. .

The floor in & clay area should be hard, washale,

‘skigresistant and properly drained so that it can be
“washed down daily. :

'f-:fself Contained Classroom-

Ina self-containgd classroom space shauld be alloted

or slorage of supplies, clean-up faciities and counter

gitare gparg, Enaugh space in the rear af ha oo

- for one or more farge project tables is advantageous.
Instructional bulletin boards and space for other dis-

play purposes should be planned.

Louls Gabat {French, 1612-1833)
Study of & Tree (charcoal on paper)
The High Museum of Art, Atlanta

1, Frank Wachowiak and Theodore Ramsay, Empha:
sis At Scranton, Intext Educational Publishers, nd
ed, 1971, p.16.
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QS_t_,ep_sfqerevelopinga Visual Arts Curriculum

Appendices

Task

: Respansibility

Visual Ars
Guldallnes K-12

Task

Visual Arts
Guidelines K-12

Responsibilty -

1, Farm waual ais Curriculum Commilles
Composed o

s |02, curriculum direcior
« local visual arts Supervisor or designated
"t visual ars cumculum leader
|+ representatives from visual s teachers n
> elamentary, middle and secondary schoals
+ Media speciali!
» represeniatives om alher curriculum areas
(10 be called an as needs arise)
+ uidance counselor (to be involvad
periadically)
» tepresentatives fom the commuity i be
talled on periadicaly) ‘

+ Do &l presen courses include sufficient
opportuniies for problem solving and
evaluation?

& Whal sralegies ofeaching should be
employed? Are a variely of shrategies used

- in teaching each course?

« What major fopics of wisual arts should

should these be addressed?

Thesg findings should provide & framework
o which fne curriculum can be bl

+ Sludy general and visual arts goals of local
and stale educational agencies and stale
and alional professional visual arts
Organizations, :

+ Study (or formulte} philosaphy of s¢hool
syslem reqarding ganeral educalion and

» Consider local studen! needs, present and

| e {.

2. Develop goals of visual &t earming Visual arts curiculum | Goals
commifee Resources

Anpendices

3. Develop studenl objactives for visual ars
education and indicate those essential
shils expected of graduating seniors
whether they entef the woild of work or

Visual-ans camrculom. | Goals

commitize and Objectives

consulants Appendices
Resources

6. Heview exising curriculum to ascertain i

essenlial skils ar included in approgriate | commilles
Eourses 10 ansiirs oppomunifias for sludents

Io sludy these skills; indicate thase missing

from curiculum,

Vigual aris currieulum

E

ments (5oih state and local) and Stalewide
Criterion-eferenced Test objectives.

Visual ans curticulum-
commilies

7. Review exisling cumiculum in térms of -
staled goals, objgclivas and local student
fieeds; indicale nconsistencies.

Visugl ars curculum
commitiee

| 4. Study materials and provide suficient e
I discuss findings regarding such
quesions s th following,

+ Whal are your siudents’ present attludes
toward visual arts?

s What changes in atitudes and appracia-
o do you wish a mlfed visual s

© pogamboal?

» Ave fhere spacific visual an needs for your
- community? Are fhere pariular ngeds i
rarncte ey pursued by your studenls?

IR g

IToxt Provided by ERI

Visual arls cumculum
commiltee

Evalualing
Objectives
Relerances .
Appendices

8. Lis! courses 1o fulfl needs of lacal

Visua! arls curriculim | Samgle Courses

sludents—some may be mincoursés cormmitles Appendices
liked together for one quarer, one

semesler or ane year, according 10 e

organizalion and school size. -

9, Wil lentative course plans using o o
ilomalon andwilgs fom preious | VA IS cuem - Obeies
Seps. Plans shoud cide he olowing, | MEE Sample Coursgs

Resources

' Tille ~ the Il succincly reflests nature
o olcouse
+ Course desciption = he couse

¥

’ Appendices
Careers in Visual Ars




. Visual Arts
Task Réspansibity Guldelines K12

Tazk

Responsibility

Visual Az
Guidelines K-12

tFreg 1o five sentences i length and
should be wiitlen to give sludenls ard
parents a good idea of the content and
expeclalions.

+ Course abjectives - each visual arls
churse shauld have at laast ane broad
bjectiv n each of he five strands of
visual arts educalion. 11 is Hkely Ihat such
broad abjectives wil be the same, or very
simil, for each visual ars course. |

Under gah abjective should be isted
{hose lasks which & student s fo do in
order 1o achieve Inat bjective. These
{asks may b called indicators or
sludent bjectives. Thay should be
weagurable and may include such
faclors &

+ |he time frame and
« level of achievement or acceptabiy
gupacled.

The number of tasks (indicaors) given
for each abjective may vary as may the
requured of stucen’s, Prowsions should
b miada fo adjust lo individual student
neads.

Each objective should be keyed to the
campelency-based educalion graduaton
requirements whenever possblz in order
10 show haw the sludy of visual ans
helps all sludenls meet general
compelencies and requirements.

-
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teach all content, this seclion should be

cargfully writen to includz content which

i essenlial for the successhl -~
complelin of he course by studenis. In
addition, knowledge of this canlen

e

should give sludents the necessary -
base for the nex level of visual arts
Study.

o Instructional Actiites — hese are
the sirategies and acivities which refate
to ihe achigvement of a 12K, objeclive
or goal. Such actvifes shouid be
designed to help sludens with the
mastary of skile, knowledge and
attludes. Such actiities might include
reading, writing, taking and discus-
sions, istgning, obsening, iplenviewing,
dramalizing, plaening, B&ffbiing and
manipulting

+ Resources — all resgurces, balh print
and nan-prinl, should be listed. In
additon to baoks, fims, lapes, prints,

of peaple in the community who are
wiling 1o be used as resource
personngl,

+ Evaluation — evaluation should be buil
int0 each task or indicator required of
students, This will insure that sludents
are meating the program goal to the
exlent raquired ir & panlicular course.

slides, periodicals, there should be a st

I3

110, Revigw tentative course offerings and

raspond to hese questions.

+ Have appropriate offerings been provided

* {or 8l levels of students?

« Can approprale courses be scheduled
aach quarler or semester fo all tudents?

» Hava courses been identified which match
minimum requirements for graduation? o
Ihese courses include the compelencies
fequired for graduation?

+ Ave courees pianned to allow for & much
flsitiy in Scheduiing as possible?

« Aie course objecives staed s fha

evaluation of shudent atainment can be

Visual arizcuricilim
commillee

Climiculurm commiltee,

| addilional an teachars

and consuitant(s)

| Qojectives

Course of Study
Resourcas
Appendices
Careers in A




Visual Arts

Guidelines K-12

Task

Responsibility

Visual Arts
Guidelines K-12

measuied? ,

+ Do the courses provide opportuniles for a
vanety of strategies ncluding discovery
approach, small group or indidual actvi
ties, Dbgarvation. exploration, invesligation,
inquiry, arganizatan of ideas. organizalian
0f dala, applications 1o olher discipines,
reforcement?

+ How can Ihe level of studen! involvement
beingreased?

+ Are student activilies appropriate with
fespec! io neads, abilives and inferesls?

« Based on present inventory are all needed
matenals on and? If e, gt missing
materials and rank them from most fo feast
needed.

18. Implemant the visual arts
curriculur plan,

Appropriate adminisha-

*ltors, and altof visual arts

stafl

11, Revise the tertalve courses on the basis  {Visual arts curiculum
0f responses 1o lask 10 above, commiltee
: —_—-Li L __ P AT S . —
“12. Develon 2 plan to helgdast the program. | Visual ars curmiculum :
- cammilee

13, Selact schoole and taachers to field-test
the program.

Administrators, visual
afts cumculum commitee,

¢ lvigugl 2t teachars,

14, Fielihlest the program, Keep notes Designaled personnel
regarding changes needed in the
program. '
18, Review and revise curriculum — use - 1Vigual arls curriculum
queslions in previous steps fo develop  [commillee
plan for review and revision.
16. Plan for evaluation of visual Visual arts carriculim | Evaluating .
" cumiculum. ‘ committee Objectives

| 17, Formulate and implement stal
“development plan

.. 2*«
A S

Visual s curcuum
commities, appropriale
aaminisirators andgl

of visual arts staf

]

18, Evaluale the visual ars Aopropriate agminigha- | Evalugling
Curmiculum each yer. (ors, visual arts leaders
' and designaled sl
members
20. Review findings of evalution each vear | Designated persannel
and plan revision where needed. ‘




Career Resources List For Visual Arfists
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Career Positions

S WWeork Areas

Art Education
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Art teacher—~school systems; elemencary, secondary, high school; public "
private schools, - T _
Artist-in-Resident/Astist-in-the-Schools: serve one or more school systers 5 ' .
artstand educarional resource, srves local communites s well. B
Teacher-fculey member for colleges: private, public, community college.s X
universicy, technicabvocational, e .
Teacher of are and recration for corporations and armied forces overses:

teacher abroad in schools for children of American personnel, wicher in " )
loreizn school system, all levels, o ) .
Teachernstuctor with service organizations in U3, or abroud, in pad or A

volunteer capacity, 1. e., American Red Cross, Girl Scouts o the UA, | i
Rectetion specilisnsuctr or community, iy, county, stte recreacion

programs n the chools, parks, communiy ceners.all media amsand s, | @ | ]
ogelyaes. | * -
Administrator for any of the above ares; developing und administening

progeams, development of funding, public reltions, equipment man- | @ | # ¢ |0
tenargt; on loca,ste and rationa levels, public or private. ]

AX/ critidwiter for newspapess, mdio, television on local, regional or
ol el speciaize in specific are forms, ., flm, or genealize; du-

ionl ind incustrie eriodicls a el e for generl public. -

“Part-Time ¢

Instuctor wih pat-time progeams: commuriy centes, churches; regione
and community arts and cultural centes, ant galleries; adule educauion
programs fo single school ar entite chool system; camps, day or rside;
Pussing homes and drugecare centes, homes for the ecaded, handicapped
delnguent or emotionlly disurbed; ollege evning school ind Sicundy
programs and aren "fee” universiies prisons; depdrtment StORS; MISEUS,




Career Posttions

Art Educaﬁon ' Art Thetapy °

Work Areas

A i sooa ol

W UL S L TS
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L L e

M e rerciiad,
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o

An thcnrht (1 st with vetenng hmpmlls public and private b l 0%
prals, V.5, & abrsd; sehbibation of physically or mensll hundicapped
of ol ages. Teacher o art thesapy i medical and educucional instiaions.

Instructorthétapist with secreation programs for the handicapped; leal,
stite o federal agencies, puhhc [rivafe.

Adrstraton /terlplsr o the .1bm.¢  progrims;

st ur/rhmpﬁr In publu: school progrims lor emotionally, anmII or
physclly e |p|ul samefor homes fi the handicapped, the de‘:lmqum[
prm

Cl'ﬂfts Gemics W(x)d- Jewelry, Glas, Weaving |

Crbtsman—freelince, commisson, o melu ol makeand sl own work
on inchvidal or ot hass to private bugers, consignment to gallery, shop or
boutigue.

Hoturicd cEltsmn—std puﬁmun \mrL s maser s, consulae
af dpprentice, 0 histarcal reStoration rojecs, 16, \Vl”l‘uﬂ&burgﬁ Qrurhnd;t
Vilage, Pracrice historicaly authenic aspecss of craf, &
and documentation of met B

Craftsman==contact or stllposicon for museums; ke copies and repr-
et of museu originas for sle in museums, shop and catlog orders
"o for historical restoration sals, :

Crftsman=—contract i for prstige departmf:nt sores, make |Im!”‘J
sditions of protorype of own work, make it editon copies of museu
orginils,

Crltsman—commision: dsign Y P— A Pr—
pices for private buyes, wchiets, foundanions, conparton, baals,
* libraes, profesional organiatons

gl aned)

Aruitoxt provided by Eic: ¢ . .

Joel Bowen

Appalachian hand-crafted dulcimer #223
“Crafts In Geargla" touring exhibition
Georgla Cotinell for the Arts, Atlanta




Imogen Cunningham (American, 1883-1376)
Wartha Graham, 1931

(v prini)

Tha High Muveum of Ad, Allanta

Career Positions

wSorlke AAreas

Ceafts cont'd,
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Mister Criftsmanilsign consultant to imdustry—-contrct, st esicon
senv 35 esipner and consuant to industics involed in imiced o s
prodhction of furniure, s and Mhovae, pls, cenmics, fabics, vl
ind Qoor cmerings, et i e welzed in housefumihings, commerciland
induseil ket Als, commissions o prootypes for mas procion
of whove,

Model miker—commision on contect buss: for muscums, elucanond
progranms, hitorical estomtons, archivecural fims. Design and constauct
yarking models for use in demonstrtions. ‘

Critsmanfesafs: shop—seltxmployed owner or stff position: aperite o
work imshop servicng el ofucher crfismen and public, prsiding b
and supplementary suppls, strctions aid expertse, ungani (asts,
crl equipment for sleor rencl and ocher elited sevies. Operte shop n
conjuncton with community s enter or gallry, '

Cadtsmanprve. studio—seliemployed: operae and muincan prvte
o or oW use or 1 4 jine comopenative with oehet s, or provide
working pace ind el or eher crftsnen wihing o el studio
fclites under contract aypeement buss,

ol

Cristman—selFemployed or sl posiion: restoreion and consesieon
work for museums, historical restorations, archifects, histonll setes

wtigue detles, genen poblic.
Crltsmanldsigner—contrace commission. basis desgn procypes and
el or companies which import hundsmade s on anass sl or sl
to ol deparement st decoators, architets . Execued by v
crlsmen from prototypes provided. -

Artistein-Resicence Areistein-the-Schools: serve ong or more schobl sysns
15 crdismman and educational rsourceseves ocal commnnunites s well,

Administator for any of he abose anes: developing and alministera pr-
grums, developmen of unding, public relations, equipment muinenie
on I, stte and national lesls; public or privic, '

Alo St Art Education Industrial Design, Sculpture, Painting,fibres

S




Career Positions g ¥
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Lﬁmmuniw Desigﬂ, Lam_lscape A_rchltt:crurk: A AL E

dnlnn; uul erth ul Anhmm |%¥ i L{mlu[umnr sl prmnh o
drawings and lrtermg: Mokl bualding; related e uties s suppit
sill 0t

Archinet— wL“LInp]II&L‘d i, o sl pmrum yith fim o
partnership: rtting of plans, space plinning, site phanaing, disign of
ommercial, ndustral, o resuleninl s, o compuer f
iy,

Ardiar - by prmulL it hrma mtl ] SLrvICes fnr any Uf
the abae, 1, drlon g, il hmldmg, rmdl,rm;s and pr;}mt.ltmn 8 ] ¢

s, i

L e st sell pl o o st ; siton with ach e:Ltth or
Linheape archectural fiem, deafting, site planning, site evaluation, and
winie dign, Prc%m;mm.lﬂ'n|ug1(‘|l' 1|qﬂi'ﬂlllhit%‘ oo rretiond | @ | @ | & 0 |0
st ;I|H i i ‘lL‘FL]“[“”L frrition| s £ nr for-ocal, stare
uf i mnn.ll dgeiicies. (mrdm.m Jins with .lthl[Li[

Iter dnn,nu:—sdf A1 xplu Lﬂ o sttt pmnnn witl f|rm o ]MrfﬂLl'EhlP
drttmng ot plans tor ntetors=residential, commercial, wdustrial mstalle
=i of e’ use, spuce planmng, Provide or we computerbued | @ @ L 0 1 0| @
analysis, anlyzng b flow, popularion. growth or concentration, efc, for
turger lletive planming.

Adinstrtorlp S pltml o sall pmwde L)mpun,r Jised
.,m,nhh L o u[} pm, It mmmu:nun;. !,rdmm; Ldumuumh Jlfu!' & 8 A ) 8
tutos, on conteact o e buss, Positon of computer progtammer; cleil ' ’
aumur el

Prieet or iy pl bl |msxtmn Tor o, st o i leden] .1;;nL5‘
ndependent finy, dratimg, site anlysis and evaluton, St all support | ’ o |0
ot withun firm o agency Llumg drdting, model buikdag, cleical
duticn, [resentation zlrmn;x.md lettening. P A

Phorugre phcr—adf enployed o staff p(smun infefior |1h ');ﬂﬂph) o
clents o publicarions, 1 highly specialized field requiring strong photo- | @ ¢ 0
araphic kg :

Wtier—stal positon of Fedance: wite o li,mxht.xla fatariy atchi R 0l e
tectural aeticles; nagacines for peneral audience, anch mtur.l rs.rmdu.lls
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Georgla Department of Education Photograph

Career Positions

Fashion Apparel Design

Waioorle SAreas

H isornricad
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Fashion l]L‘hlEl‘ILrgmﬂﬁUlet der studio or i conrce dm;n
cosumes: B movie ndustry, seme & apprencice 1o designer, asisting i
selecrion ind purchige of { Fibrics and acesoris, | utten dahing, draping,
conceptun] presengarions and renderings. Same b television mdus[ry‘ sime
or theater—some upportunity for btgmncrg in"srae Dt summer thee,

Fuhion spuilist: ~consulin, or sl posion: o hitoricl estomcios
museums, foundations, histarical societes on local, seae ind fedal leve,
Sperilie in fesration, prescrvation, identification of styls and fbeics,
reconsrucion offsion desigas o it appropriate perios, Oversee dsign
and construction of hlsmrmlh .lppmpn.ztt costumes for wearing on st
Alio, f.&ln o curator in charge of display nf (s,

Fshion writrditoritic—Fre-nce o s poscion: e fshon s
for trade maaings and fashion périodicas, newspapes. Rescarch asscant
for hstoricd p;nudlmlg publishers. Wnter or criuc for television fews
commentires covering fishion reparting; resentch and awareness of sl

‘marketing and trends, coverage ind skegchies af ighion et

i .1pp.lrcl ot men, e,

Dﬁ@mrzfrw ince o stafpostion: peciali

chidren; dsign for secific cientel with own shap, comaission work, or

design for firm serving broader marker thruigh mass production o garments
Free-hace desi for estal e boueiques and 0,

Bﬁlgner=frm:-|1nce commission or staf positon: provide suppurr evics
0 tstiblished desgners, boutiques, store, historicd restomtions s

- makers. Seamstess, daper, cutterof i, 1d]us[menr51nprmf,nts

Fishion disphy slx*cmhsrssmff posiian, somerimes uniun membeship
rcqulrr:d with major deparment stores, Desin display windows and diplay
unis within store; display coordinator for chain of stors.

uyer, salsperson=for boutiques, df;p,lrtmmr Tl Jdmmﬁ[u ,

u shup, reail or to rade only. Sales for fashion dmbn s, fepesenting
merchindise of company {m prespective buyers, £, bowtigue, stors and

H

department stores, €C. * o

Desipmer—fre-hance s;mlh;,c i pmiiul.u - dr:sxg,n sellmg f0

boutiques and deparcment stores. sell and desgn such tems 35 aces fts

fcanes, ey, novety ) QOwaerol firm, orsafl.
(Eshio Appurél DE&IEH mntd )
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Fishian Appare] Design contd, : FAEEA P SR
Fhion comdntor<-tree-bowe o sl psicion: present stores', desgners,
(OF TRANULCRUTER devigas T huyers o public. Public elycsons Apons- R e e
hlh[lu mrdmlrmnut W m]mlb ALELSSITIs, Wi L\“I[hmllkl% , ress .lnl] ¢
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[i“ﬂLIm”lelf ¥, ltf |‘1hl 10 s}‘ﬁlihﬁ n 1||us{r1tun nl dtxuﬁmrs
e i BOF Presentition o i fm;m i sl ul LIWL” firm; smu}m
i detig ol st from dm;mrs nnumlf. tor garmient. production, ) o | s
%pm e m dmlnplmnt of [utterns for hl me %me,, llustrace dfsm‘;,rs
Gomcetions fof fesentation i consumes perielicals, sewing ptern ks,
an Juttem ;mk.n,& Prearaion ofashu skrchesfr subscrbens. N |
Worker within st crade=-wsally wn munlxr\hlp m;ulrul ‘M‘-IHL -~

e SR, i, b e, havers of fbric for cung,

mrkers, drgpen, Watk tr gamhent stomdctarer. Other positons wih
bt of appure il ) Qualiey Coneraller, L()Hfl’(i“lﬂ!L iy ol LB
nunlumlm Ot pul il relitions, AL [)mpmu (AT

pressand wieh prospecve buydes, e, and uther s of management, e,
sketing :

: lehuln desgn n.uhw I uh Lishin dm;n A GO of |11L|1 sl
g ases 1 communty. Tech i specliad tullnu.ll/\m.munl . ] '
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Gary Miles Sawyer

Tapestry L
“Crahs In Georgla™ touring exhibition
Georgla Councl for the Arty, Ailanta
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Career Positions

i
Fibre * Textile Design
Weaving

Fi ]

Work Areas
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Wonerhdesipner—seli-emploved: provide works to crfts gallenes, ineerior -
i Jiu; l

designers, architets, deproment stores, churches, Communtry centes,
specilry shops, historic restorations; on feLince b, ot by commissinn,

Ovaurbdminitrtorof weaving nd design studi, g palley; indpendent

or aconpenstive with rher arists. Linted scule production or onearkind,

ad markering ol prodoets, 7

Consulant/Conndinator or Buyer for depamment stors, interior rsignen

and architts.concerned with home fumishings or commerciindustal

instalicions.

Restoreaalyst T useums and istorcal foundatios, cithe fo fbric
or et and cquipmen; community-supported museums and s
rorie e, public o privte nsictions of bl stae o natonabserp.
alo gullries dnd mugumsassociated with eluctonalyngtitutions.

Writr for rafteoribnted or histoical publicatons; desclopment of - |~ o R '
visulsJor educarional manuls or progrins. ! |

Teacheffculey member in public or prvate school sstems, adulk evening
chsses, clleges and universites’ art. departments, art llges, communiey
arecenters, summer crafts chools,

Aedministrtor of the above progams deveopment and administraton of
fibe-assocated programs, development of unding, public elatons, e

ment maincenane;on o, stace, o narional el pblic o privat

Desigoer, or stylist for corporaton producing: papr producs, i wl-
paper, wrapping, ecting cirs, packaging, woven of pried fabris for

commerci, residential or industral use, floor coverings androther related

producs. Development o materls necesay for the productio o tee

" producs testing. Fre-anceor staff psiion, o s onsulant,

Siles eptesenative for fbric houss, inerch desi fxms, corporations.

Selfemployed agnt epesening dsgnes act dher arits o copee
deign department head interiordesign fems, fumitre indusey, €.

. LA
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Career Posttions
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Graphic Design B R
elesgn it Good For You

Gmphlc df:smntr=smﬁ pusitign: ;rlphu dmn for pmduung [ti[.lx |
aging or containers for producs, pu,mﬁ G concaner graphics. Alsu trophy 8 6 | 8 T o
mikers, toy designers, Teacher of s, : |

Gmphu: dsignerhee dincor—staff postion: sumenmfﬁ union, fo el
vison, stucio o network pesition. Dkesizn griphics fo use n programming,
tv. graphics and adertsing; warklon visulizt tions, Storybourds, stage ses,
anurmatin and cartoons. .

Gmphu dﬁlgner/apprennu: SISt 10 t An Dictor, At Diecor—stg
| ‘fxmrmn sty owne, o with dhertisng agency. Design graphics for con
suiner ldurtlsm}, L.mlrzugﬁ and product promotion. Develop lusons wich
new clents; mke presentations o clens; devéopment of macket sech
and phanning of promorional campaiges, Hundie aspects of studio work
on fiteelance or stafl hesis, 1., mechanicals for agences, I.I}OU[ [iste-up
techmicals and léuering, e uuLhmgﬁ keyline. Specialtes in . graphiss,
phﬂrup.lphlc M\Erllklﬂk Jndimﬂa TL-iLhL[ nf sime,

Graphic designer for urhun stiphics— ~ree-lince or stoff rﬂsmnn furdlspl.l
compinie, Sign, Compinies, printers, agencie, banks, community organizi
tions, government agercis. Design bilbuards, sgns, chars, show s,
truck eteeing, murds, strucriona or direciond-signs. Teacher of sume,

Comorate dﬁlgnermsmﬂ position: desin and develop audio visuls and
othet aids needled o tren employees, design of audioevisuls for company’s
ann reports and publicarions. Traning ilms, mamals, bookles, cartog» 0|0 | @
raphy. Also, povernment ugencies, map cumpames, museums, deparment :

Sgﬂ'ﬁ

DEsngnerArf ﬁlrﬁrar—smﬁ pos;tmn T d&rﬁﬂmtnt surs, Coodiate
and supeni ofherar staff, responsibl for visal representaion o (products
«and sevies oftered public. Coordinate work of fishion arits, fumitue
arists, your artss, merchandise arsts, store and window disphy; work
" with Jgnucs dﬂd newspaperscoordiraing advercising cumpaigns; marketing
tesearch.

* Corporate dﬁlgner/Ar: Director=gtaff position: for r:@rpcraneﬁ “wihinat

" department; Wﬂrkuﬁ suc pmjﬁfaiitﬂf[ﬂratfﬁ“l‘l{lgé Iogos, nualrepﬂrcs
brochures, }lekdy: and produce design, market research, pr?;’iﬂnan i | O [ 8| 0|0

aliing, busies forms, etc. Tescher of ame,
Also See Art Education
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d, free-lance, or. staff px pﬂﬁltmﬂ' illustrace bmks R 7‘ ® j,,, 7;7 ) ®
s: children’s books, medical journals. _ N ] _
n: for advertising agency visual presentations for ® ° °
¢ store, or art difector: design, coordirate, of devel-:sp S 1 ’7 1 o 7‘"
mr:l Eub!u: relations cdmpaigns. o _ - -
ance: for record company designing “record covers
Dﬁxgner of pmrnstmnal murals or posters for record ® ®
irector—staft. pasméhﬁf;g: greeting tzrd'éampﬁny, T 1. — i
ccessories, i.€., posters, party accessories, wrapplng ' °
ff position or frce-lance: doing fabric designs for | o | o e | o
rugs, wallpaper. other living accessories. L ] 77 s .
3rmrldc hrrfn;e% edition or t;‘mgmal wctrk; of art N ° ® ° ®

rs, galleries. - R _ _
e-lance: dgmg medical/technical llluStm:mﬁ for
¢ journals; technical drawmgs Tlﬂd maps - L ] .
Juses and periodicals featuring fashion illustration, ] ‘lf . - ‘7: o
i houses, department stores. o . -

T programming: provide illuscrations for, docu- )

news and weather audio-visuals, instructional and [ ] ® ® ® s
=ach ;he use of the above. - e _ o

lance: for cc:mpanys in-house publu:atmns pubh- » * °

Lnd | public ;Dnsumptlt?xr'!wr _ - I - —

(Ilustration cont ds
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) " areer Positions

ot

Hlustration cont'd. _ ]

Work Areas
Gﬂm*ﬂme‘mt &
public agencies

Historical
| & minseums

Ilustrator: specialist in display for muscums display unifs; apprentice o
staft specialist who designs or repairs displays. e - N
Dasigner of displays for department stores, windows and store’s departments. - N
T rratorcartoonist—stafl or sclf-employed, free-lance: "design cartoons for 1T 1
apers, periodicals, advertising agencies, government agencies, political

»
e |

Fashion Ilustrator—staft or free-lance: for newspapers and magazines,
fashion publications, pattern companics, department. stores, advertising : ) ' -
agencies; design of accessory itéms and illuseration of them. - :

Also See Art Education, Photography/Films, Graphic Design - o
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Career Positions
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i»

nting - “

Painter—self-employed: provide

ings for interior designers, architects, deparement stores’ galleries, libraries,
community centers, churches, banks etc., on free-lance basis, or by commis-
sion. ) - . K

works to galleries under conerace to; paint-’

ainter—self-employed: commissions for poreraits of, individuals, animals,
nes ctc., on behalf of corporations, individuals for private use, local, state
and federal government agencies, churches, colleges..

Artist for government-funded special projects such as documentation of
commemorative occisions. : - .

Painter—commission: mural paincer for interiors or exteri
for corporation advertising, advertising firms, bilthoard companies, local and
city arts commissions in coordination with neighborhoods; architeces, inge-

rior designers. . .

Consultant/Cootdinator or Buyer for department store, department of fine -,

arts, store’s gallery, or art supplies, framing and matting of prines and paing-

ings. ~ . . L . _ _ _
Owner/administrator of gallery: scrve other artists through expx ure to buy- i
ing public; serve public through framing and matting services; consultant .
. to prospective buyers of art. G o - - )

Administracét/curator for miseums, foundations and corporations with art ° ®
collections. o - ) - B B . -
Specialist for galleries, museums or historical foundacions e °
preservation, or exhibition of works of art. Selfwemployed, or st - C
s of buildings -

Artist-in-Residence/Artist-in:the-Schools: serve one or more school systems
as artist and educational resource, serving local comminity as well.

Designer of stage sets for theater productions and responsible for cheir con-

struction; design or construction of window displays for seores. ]
' ) (Painting cont'd.)




w

t1IONS . _ : o

*

I

work Areas
Educational

b
| Historical

)l le.\,l'L‘tJ, .\,udm -vistals, . i
n ) . R
istrator in community ufts center;
ring studio,” administering proghims
on of funds for the operation of center, contraces with e | o
re of buildings, administration of exhibutions, etc.
ne Of these funceions with other public service organi-
y ceneers, .
reing firms which deal with i |mpufnn& “of p.untmg,,s on
hotel gallerics, deparement stores and to decorators
ympany with nﬂyml yuality prototypes which foreign
]X)Tf B . L B -

P

";Efﬁatngféphy < o T o ) R : 7 . ’
ation, Television " . . L : o L
i _ _ _ - — g P

nal pth!.,mpth :,tud o; mdqﬁcndent stu- o . ) _ _ { . : Jian F o
; sing agency, marketing division of larger ° ° ® ' Helan Frankentha
n 5tudm doing r:mughmg, camera worl, developing - | o . ) - ] L

: i i e T e e ~— = —==—TheHigh-\

3r:1-rsenmnve repn:srnt the phumbmphers or studio’s C
potential customers in adve g, corporitions, or . ® ) ® ® : .
r staff positions doing general office wm'ln,i de;-w;lap- ] )

niques, pubhc relations, ctc. o .

(Phﬂmg,mphy cont'd.) i o - - l 2'63 o)
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Career Positions

- Work Areas

Photography conr'd.

& museums

Historical

| Government 8

lic apencics

| pub

Multi-media: ov, film,

Photographer/cameraman

aff position or self-employed free-lance contract
work, dealing directly with client or through established photographer. Spe-
cialy areus of portraits, weddi scenics, aerial photography, photography
for school systems, residential and commercial interiors, etc.

lan

Photographer: free-lance or staff position; specialization areas of medical

_photography, institutional phorography; photographer for trade journals,

marmzines, newspapers, book publishers, advertising agencies.
iz newspapers, book publishers, ad 1§ agencies.

Owner/adminiscrator of photographic resource center: provide service
newspapers, advertising agencies, television starions, and trade journals of
rhotogrphic resource files

)

- Corporice orinstitutional “staff photographer: document development of

products or occasions; develop films and audio-visuals for training programs
fur employees; work with or hold che position of art directorfart deparrment
head in providing for orher corporate and institutional needs.

Photographic curator: staff position for museums, historical, educational

foundartions and institutions, and galleries; record arrifacts: adminiscer shide

library; presentation, preservation and repair of films, negatives and old ) ® o
photographs. Researcher of historicul photographs and photographers aral

filmmukers, equipment and methods. - B ] N
Owner, administrator, or salesperson of photographic equipment, products

and services such as equipment repair. Company representative or staff posi-

tion in specialty of equipment repair; specialty in development, experiment ® 4
tion and evaluation of new films and processes for photography and film=

muking. s - e - ) - B
Owner, administrator, nss t in photographic firm specializing in develop- _

ing and enlarging customers’ films; service general public,-firms; or photog- ] e
mphers needsonly. 77 L _ ) B

Are director; staff posicion with advertising agency or advertising division of

lacgze corporation. Specialize in development and production of product- . e
oricnted films and phorography for commercial use.

"Film director, researcher, or assistant, making films for commercial, founda-

tion-funded or public_television stations. Cameraperson for specialized area,
i.e., news, or general. S )

o o - (iglmtc;xgraphy cont'd.)

w
.

4



Y]
| )
i z | €2 =
Ty — = ET -] =
o 2 3 £ £
) o | &= =
L Z [y =
[ = 2 o = o
) EE | 82 =
d. |3 E 5
[L‘th hnL,h chunl college students use Gf ﬁ]uxpmcn:
i tor photography. films, relevision & video: service
arement, or school system; consultane to schools and [} [
on 77
[ ] L 2 -] ®
ﬂnyaj commissions of individual works or in series for
als for private use, local, state and federal government ® ... [ [
leges, museumns. B - B
ircment store, in dep.irtment Qf fine
and marting of prints and paint- L4 =
nf 1ll;r\ e mer drt;sts thmu;h ©x ﬁoa.un_ {8} bU)—
e rhmugh t _ _
[ ) (] L] [
onsultant o 0
- tor museums, foundadions and cclr;ijﬁltix\ns with col- _ )
— ° ° ® °
il ares. ~ B ) -
seums Or historical founduations in restoration, . ® . °
_are. ‘Sclhtmphlyt_ﬂ or smﬂ tion. j -
ve pnnt s * L L L

s printer for
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made paper)
Ie, School Art Symposium
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Printmaki ing Li)ntd T lo&alECL
Apprenticeship or part o ® ®
areas of book de o ~
\Vnrlxzahﬂp pn:.ltmn n pnnnné‘ or nuhhahmk hnﬂ Pﬂﬂttr sol UP dﬁli un e & &
muchines and pr ' - )
Poster artist, free-lance,
programs, COMMUNIty CEenters, ¢ ] _ _
R T 2 [ ®
limieed editions with purpose of sales or puh]n. rd tions in communicy;
silkscreens or woodeurs. Sales to museum shops. - )
for arts- related periodicals, mugazines serving the rmdisr general
public, and in-house organs. Critic/writer for newspapers, radio, television, ® ° ®
on local, regional or mational level; specializing in specitic art forms, print- - ]
king, or general. - ~
Arﬂst in-Residence/Arcist-in-the Schoals: serve one or more school s)sr{ms as
artist ind educational resource, serving local cx}mmum[} as well. )
Teacher/Printmaker/ Administrator in Community arts center; staft position
teaching classes, operacing studio, and admunistering programs for center.
Also have rr:s]mnmbl,nty tor generation of tunds tor operation of cener, G-
tracts with other artists and staff, care of buildings, administration of exhi [ - e
tions; erc. Staft positions for any one of these tuncrions with other puhhc
service organizations with comimunity ¢enters.
Also See Art Education - o L . ~
15
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od: provide works to gralleries urnazr Lur.tr.u:t to; sculp- R
TS, .m:hin;c dtp;irfﬁ‘ltﬂi’ stores ies hhmnm ® ® ® ®

'jl\.‘ldu’lls, anima

! COMITHSSIONS fnr oIS of in

.1“ ﬁi Cmp-uﬂn(ma individuals for rzrndtr: use, ILIAI » L L -]
Lhuflhi‘s us!lrs -
-} [ ] [ ]
[}
f Lg,dlr:r) serve other artists thmu&,h exposure [ bU)—
¢ through services of appraisal, repair and restoration of L
to prospective buyers. - ) | _ _
for museums, foundations and c cor: >rarions with art . o e @
-] - @ [ ] L]
in- thr: Schmls +EIVE DNE OF IMOre school systems s

F as well,

ﬁ:xr thr_—ﬂte: pdeui‘t;Qns rﬁpﬁnstble for their construc-
uction of window displays for stores. Designer of ma- L2 ®
lisplays for private companies specializing in dxsplay ’ '

l permdn:al’ serving the trades, general public,
riter for newspapers radio, television, gnlgca,l regmn-
pecializing in sculpture, or general. Devclupment of & e
WF!CEI‘/makEF of documentaries about scul peure and the -
o _ 7 : .

' (Sculpture Qcﬁ:ﬁt‘d.) : o
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Chamberlain, Betry  $6.50

The Artist’s Guide to his Marker
Watson-Guprill Publications, N. Y.
1975

Clarke, Beverly

Graphic Design in Educarional Television

Warson-Guptill Pub.
96 pp-

(the) College Graduate and the World of Work
U. 8. Deprt. of Labor

Bureau of Statistics

Washingron, D.C.

U.5. Gov'r Printing Office

1972

Cosgrave, G. D.

Career Planning: Search for a Future
Toronto: Guidance Center

Faculty of Educarion

Univ. of Toronto

Craft Shops: USA
American Crafts Council
44 West 53rd Street
New York, N.Y. 10019

Crystal, John & Richard D. Bolles 57 95
Where do I go From Here With My Life?
The Sexbury Press

815 2nd Avenue )

New York, N.Y. 10010

251 PP

Directory of College Placernent Dfﬁc:§ .

College Placernent Council
P.O. Box 2263

* 65 East Elizabeth Ave.

Bethlehem:, Pa. 18001

Dunnete, M. D.
Work & Nnnwnrk in the Yem‘ 2001

. Monterey, Ca.

Brmks/(:gle 1973

Selected Bibi

Employment Outlook for Cgmmefc
Industrial Designers
Inrerior Designers and Decorators

- Bureau of Labor Statistics

Supt. of Documents
U.5. Government Printing Office

__Washington, D.C. 20-02

Fine Arts Marker Place $16.30
R. R. Bowker Order Depr.

P.C. Box 1807

Ann Arbor, Michigan 48106

Federal Career Directory  55¢
A Guide for College Students
U.S. Givil Seri?i:e Commission

Frederick, Lee M,

Teaching Opportunities

A Directory of Placement Info
U.S. Dept. of HEW

25¢ via Supt EF Dﬁcumsnts

\V;a,shm&,mn D.C. 20402

Gayer, Rosemnary

Career Planning and Job Hunting
Maclean-Hunter Limited )
1970

Genfan, Herb & Lyn Tactasch  $7.9°
How to Starr Your Own Craft Busi
Warson-Gupeill Publications, N.Y.

Glaser, B. G.
Organizational Careers
Chicago; Adline 1968

Groome, Harry C. 312 50
This is Advertising

Ayer Press

West Washington 5q. ..
Phila., Pa. 19106 ‘

_ (Bibliography cont'd.)



Geidance Series Booklets
Choasing Your Career
Discovering Your Real Interests
How to Get A Job

.. What Employers Want



st }eafﬁrrn the
yalanced )

ofessional organizations reached
8 They circulated a statémem on

uged that it be called to the

f-the-entire-education-community.
of the public at large.

faliow’s embcdiés the collective

It expresses
a mare com-

te the concurrence, support and
one interested in education. -

ials of Education

' basic knowledge and the basic
valid. Society should continually
| then provide for eyery person
ducation that are essential to a
ingful life.

f knowledge and skill are only a
of education. In an era dominated
ack to-the basics,” for “minimal
of “survival skills,” society should
ons and declare a commitmient to
cation.

entials of education should avoid

s: to limit the essentials to “'the

y that is highly technological and
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Organizations for the Essentials of Ed

complex; to define the essentials by what is tested at a

.time when tests are severely limited in what they can

measure; and to reduce the essenitials to a few “skills”™
when it is obvious that people use a combination of

skills, knowledge and feelings to come to terms with
the:r world By re]ectlng these snmphstl: tendenc:es

changmg wor!d in which they must hve

"Educators should resist pressures to concentrate solely

upon easy-to-teach, easy-to-test bits of knowledge,
and must go beyond short-term objectives of training
for jobs or preducing citizens who can perform routine

tasks but cannot apply their knowledge or skills, cannot -
reason about their society, and cannot make informed

judgments.

What then, are the essentials

cf education?

Educators agree that th=2 overarching goal of education
is to develop informed, thinking' citizens capable of
participating in both domestic and world affairs. The
development of such citizens depends not only upon
education for citizenship, but also upon other essen-
tials of education shared by all subjects.

The interdependence of skills and conten is the central
concept of the essentials of educatidn. Skills and

abilities. do not grow in isolation from content..in all
subjects, students develop skills in using language and
other symbol system; they develop the ability to rea-

son; they undergo experiences that lead to emotional
and social maturity. Students master these skills ‘and

_abilities through observing, Ilsteﬁmg reading, talkmg,

and writing about science, mathematics, history and
the social sciences, the arts and other aspects of our

%

intellectual, social and cultural heri

-about their world and its heritag

"~ deepen their skills in Ianguage k=

acquire the basis for emotional,
growth.-They also become aware ¢
thermn and develop an understandir
of the interdependence of the m
world.

More specifically, the essentials o
the ability to use language, to thinl
cate effectively: to use mathemati
methods to solve problems; to reas
abstractions and symbols with pc
apply and to understand scientit
methods; to make use of technolog
its limitations; to express oneself t
to understand the arlistic express
understand other languar:es and

health, nutntlon and physu:al ac.tl
capacity to meet unexpected ch
informed value judgments; to rec
one's full learning potential; and t
learning for a lifetime.

Such a definition calls for a realiz
plines must join together and ackn

" dependence. Determining the esse
"is a continuing process, far mor

significant than listing isolated sk
basic. F‘uttmg the essentials of edu

requires instructional programs b
sense of interdependence.

Educators must also join with man
ety to.specify the essentials of ec
Among these segments are legislal
parents, students, workers’ organiz

‘publishers; -and -other groups-and

315



on. All must now participate in a
»n behalf of society to confront this
. a stake in the essentials of educa-

nal Associations
J This Statement

for Health, Physical Education,

W, -
20036

on the

in Languages

om 1814

016

pervision and

pment

gion Street

314

ling Association

ad, P.O. Box 8139

i1

National Conference
Drive

i

ation Association

Drive
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National Association of Elementary School Principals

1801 N. Moore Street

Arlington, Va. 22209

(703) 528-6000

National Council for the Social Studies
3615 Wisconsin Avenue, N.W.
Washington, D.C. 20016~

(202) 966-7840

National Council of Teachers of English
1111 Kenyon Road

Urbana, Ili. 61801

(217) 328-3870

National Council of Teachers of
1906 Association Drive

Reston, Va. 22091

(703) 620-9840

National Science Teachers Assc
1742 Connecticut Avenue, N.W.
Washington , D.C. 20009

(202) 265-4150

Speech Communication Associa
5205 Leesburg Pike
Falls Church, Va. 22041
(703) 379-1888




