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INTFQUCHLON O 1:% HUMANITIES SERIES -, °

DPavie ¢. K ng - ! Larpy E. Condon, Project Co-Directers . L

-
IS
1

2oz Global Eéﬁaﬁegtzuss. A Humanistic lhfiugﬂgs on the

. T which the Humanities Seriee is a part, is based on the:

prewv 2 the’, achieving d global perspective invelves more than educating

about the world--it involves education which will help young péﬂng live

in, respond to, and shapg their world.. The learning that results in

this does not come from any special course or disecipline, but can be’

developed throughout the curriculum. The needs for different grade -

levels and courses are varied and the project. materials are. designed to .

meet them)\_-We have ﬁgﬂéd the materials for- teachers, teacher- trainers,

- ewrriculum B anners, goals committees. Boards of education, and ‘
all who work with and are concerned ﬁbéut the schools may. alsa fiﬂd ﬁksm

© T useful. -

5

One can never sayithat a hurrlculum is flﬂlShEéa Rather;'li is a
process--a continuing series of shifts aﬂd changes that we make in our
effort to provide training that will’ better prepare young people for the
‘future.” As the vlosing decades of the 20th century appréagh with what
seems to be alarmlﬁg speéd, we find oursélves living in a highly cﬁmplex.'
war;di in an age cbaraeterlséd by wrenching ;haﬁges and ever-=increasing
interconneéctions. . ‘Ir sueh a world, the dynam;cs of eurriculum as a
prcgass become more éﬂd mcfa ;mpartant. . S

The. materials davelgpad in this project, Glﬂbal Péfspééttvés A
Humanistic Influence on the Curriculum, represent part of that process.
They possess a high degrgé of built-in Flexibility--3 fleglbliity that
encourages_adaptation to’ personal teaching styles as well as the needs.
of individual students, a fléx;hlllty that permits responsiveness to the
concerns of the local 5gha§l and‘the cémﬁun;ty, and.-that can provide

room Ffor futuﬁe Eh&nge,' L . :
N ! = B 2 . F \

" Each handbaak in ha Humanltles Sar;és gffers ready—tc—use lésssns
,and activities as'we as Sugg%stl@ﬂs fpr lessons you can develaﬁ'ygur—
- s81f.  The materials ican be.used in 1ﬁd;v;éual courses in tha saclal
studies, humanities, lhnguage arts,. and sclen;e. They can also be used
- as the basis for team-teaching and other multidisciplinary arproaches.
‘The handbooks can go along with existing’ texts. and other materiais, no -

spec;al préparatLgn or purghases are hecessary. - . . o

= & =

Thraughout the project's three YEafS of devel@pﬁent,,huhdreds ‘of
professional educators have addressed themseives to this questian: What
kind of schooling do today's.stvdents need as preparation fbr the kind
of world they will h&zvg to. deaz with? - .

]
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Hany of the answers yau will eﬂcountaﬁ in these handbooks fit what
Arthur Combs cdlls the '"new goals for qﬁucatlan“s—goals which are both

" "holistic and human." He feels that the major objectives of schooling "_ .
. must be "the development of intelligent behavier, the production of self- * - -
pfogelled autéﬁémaus creat;ve, prablem—sﬂlV1ng, humane, aﬂd caring . .
i R

citizens. wl , : B . . .

Whlle suéh .goals have rogt;‘déep in the traditions ‘of Amerlcan ) .

education, there still is no simple formula for the;f achievement.

. Throughout the project's development period, we have “aimed for the kind .
of holistie and humanistic approaches that can bullé _toward those geoals.
We have not created new coursas and are not asking’ teachars “to-make
drastic. changes in what they teach or How they teach it. Instead, the
project has focused on ways to make .existing caurses mBPEJPESPDﬁElVE o
- the naeds ‘and apportunltles of a iew age. .

WORKING GOALS FGR GLOBAL PERSPECTIVES: - -~ . - -
A HUMANISTIC INFLUENCE ON THE CURRICULUM . . S )

. We seek fo deva;op thoughtful, éreative, caring adults able to function .,
' effectively as individuals and citizens. For this we believe atudeﬂts .
. need a global perspective which can be approaehed through a curriculum
that lncludes oppartuﬁifle§—= :

i. To learn to fecognisé the interconnestions’ betweaﬁ one's own’ life,
one's saglety;and major global, concerns such as environment, -re-
"sources, population, and human rights~-and how these interconnections :
- affect auﬁ futuré options and chgices! o o e

2. To éévelop an understanding of basic hdmaﬁ commonalities; at fha same .,
time recognizing the 1mportaﬁce of 1ﬁd1vidual and cultural dlfferencesi

3. To develop an awareness of haw percepticns dlffer among 1ﬁd1viduals
and between groupé. . . .

4

4.- To develop the skills whichi enable éﬂequaferiéspénses'toxan,gleétrénﬁc
age, with its ;néreaSLng vpolume of information and technological
cholces.v o ; = : :

A
I}

5. To acqu;rg an ab;llty to respaﬁd ggnstruct;veiy and flex;bLy)tQ
) 10&31 Pat;gna;, and global events -as 1ﬁd1v1duals aﬁd as members

- of graups.. . . :
] » o o - L
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OBJECTIVES AS BUILDING BLOCKS ° “ * 5 o s ' T ‘ .
You will note that the objectives listed for many of the activities . k
deal with the building of skills in processing information and In gain-
ing experience with the concepts. In one middle-grade lessom, for example,
students ‘analyze why the.telephone was initially regarded by ma 1y with
uch disapproval and why its potential was not foreseen. Althéugh this
etivity may seem remot2 from learning about fhe!presslng concerns of
a.global age, this episode is important .in adding to atudents' under-
i‘standlng of change as a force ané how people respond to it. h

m \mw

w

H

i The gampetEﬂcles and perspeatlves taday s young peaple ﬂeed are best
’Qeveluped 1n a sequent;al pattern heglnnlng w1th the earliest grades,

=biaaks to the pracess.- - <y .
’ : ] P v

Ar: Example o WA '
- A = | i
.One fraquently 1;5tad gga; éf modern schooling is to help students
understand and respcnd to the complex of environmental concerns that
touch all our lives. If we specify.panticular objectives to be achieved .
by certain grade levels, we form a Qlcture of how learning at all dlevels
can build taward such a goal. .
Examples éf the objectives (or competencies) that contribute to this
goal cf env;raﬁmental awareness and concern ﬂ;ghf inc uda the followin ng:

By grade” 3, ‘students snould be Qb?ﬁ‘té : ‘;- /; T . s

';.;Adgsar;ba the, nétlan of systems_by explalnlng how a breakdOWh 1n
.one part,of a ‘system will affeet other parts; . L
i E 2 ) é- =

2.  identify. systems in' surraundifgs ‘Familiar to thémsiinc;uding both

i built and natural sett;ngs, o .. B - .
‘3. give & ,'Pl es of planet—w;de svstems such as air and water;
N 7 .

74; ~draw a‘pigture of a natural System and ;abal.;ts pagts;
’ ! _s- . T : ' : o - o
o . .-

By gr«:zdé‘ 5, students should bs able to,. o |

1. identify ralatiaﬁships betwaen one' s immediate’ surf@und;ngs and |
' the planet!s. natural systems; .

ERIC
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2. define - interdeperidence and glvg examples of ;ts operation
- ] Ln humanzenvlrcnmant 1nteractlans, .

- . ; ’ _ ;
-3 .recérd chanres over time in the;r local surraund;ngs, : B

TEos .
. . -

*.

"4, give axamples of ways in whlch human act;gns alter natural
systems, oftan in unlntendaa and aampleg ways; Sk 5

5. draw lnferences about how pgpulatlcﬁ 1nf;uences envlronmenfal o
© situations. - - - L e . . Y

Ey grddg 9 stu&gnts should be able ta

‘1. "use piatures, llferature, and h;staf;cal sourceg ‘to draw in- -
ferences about changes in human Env1rcnmeﬁt relat;ans at vaflaus

‘p01nts in U. S hlstary, . .
< .

E,: glve examples of ways ‘in which madern urban izati n has ;nfluan;eﬂ
. =anatural systems; - S : : :
- - s : ’ . i 3{1
3. hypoth231za abﬂut how a;ternatlva plans wil ,fégi‘a particular
EEOEyStEm._’“ - T
; . . 1 -a‘ ‘u ‘1 [
- By grads 12, studgﬂts shsula Eé abig ta Lo e : EERPE
1. 'lnfar ways in. whlch saemingly persgnal or 1a;al matters affeat f‘
"', or are ‘affected by 1arger enviranmeztal contexts; - . o
. 2. reeagn;se that ereatlng a healthier environment can’ "pequire’ o
dlfflCUlttdEélSanS, and suggest ways of measuring thgxp0551ble o
T

pos;t;ve and négative consaquenaes of such decisions ob: act;Ons-’

. i - .

3, give examples .of conflicts of 1ntgrest that arise over environ-
merital issues; . o -t

L, dgscrlbe ‘ways in ‘which’ paopla hava expresse& the;r feel;ngs about |,
. human envlronment relations; _ ! o

A .

o,
'l
]

5. ;dgntlfy!ways‘ln Whlgh*thé ongoing révaluiiéns in science an o
. technology have altéred humansenVIEaﬁment relations; S N
‘6. form a hypbthésisrabaut ways in which future popu;at;an pattarns
' may influence their own lives. e .

W
P

¥ - . -,
PR . L,

N : . - ) _
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FOUR BASIC THEMES ' o Lo

Much of the learn;ng ‘in these handbooks is_géntE?ed%arguna four . - ey
ba$1g themés, or concepts- . - - . .
1. 'ghﬂﬂgg B

2.  commnication. ;'
3. confliet y

4. 1ﬂtgrd : . - ' S

e epsﬂdsnge A~ e . ; . .
As studEﬁts become familiar w1th these concepts, they w;ll find them_

va;uabie for organizing the information they Enccunter thrggghout their

school aareerss—and beyond. .

Iﬁ the eiéﬁantary grades, students mlght be taught to recognise

and a canfllct éncountereé 1ﬂ a story or a, realallfe 51tuat;on. These .
. ¢lassroom exper;ences, in turn, can. prov1de usefill insights into how _ -
confliet operates in our lives and the positive funaglons it can’”serve,
. Thus, the concepts also represent one way of maklng thcse ccnnectlans be- *
tween the classroom and tha warld around us. . - )

~ This focus on concept leéarning and appllcatlgn may be more d;ff;cult '

with upper level students who lack baékground: in the coneépt approach,

High school teachers are urged to use activities which,.-while designed @ .

for earlier grades, do provide students with a baglﬂﬁlng understanding

of the concepts. Many teachers of grades 10-12,. for instance, have used I

introductory activities on systems, designed fdb grades K=3, to develop
Hfam;l;arlty with the concept of ;nterdependgnee. The: studeﬁts were not

aven aware that they were hELng expased ta prlmary grade materials’
'THE HANDBOOKS AND BASIC SKIELS . - - [
) 2 . . " 2 . . ’
Others have sa;d eﬁaughrabaut basic kilis'so’that we d@nﬂt have to,
repeat here the dire warnings or the prrblems of low test scores, How-

_‘ever, twa 1mportant polﬂts do need tc be made:’ : . '

- . )
; Flrst, the, dégélapmenf of skills’ daes ngt také place ‘in- vaguum.- In 77
fact skllls development is much fmore likely to be improved when students .

are deal;ng w1th ‘subject matter that is real to them_and inherently
'1nterest1ng.: Aﬂécrd;ng to Charlctté Huek formeér PZEEldént of the Hatlgﬁal

Couﬁcll of Teachers of. English: . - - : o s o %’

- . e : - e .-

If ocur gaals for Chlldréﬂ include hastery of a wide . ' € S
range of language functions,, then we must create: env1ronmeﬁts
" that Wlll bé suppgrfive of this gcal Ch;léreﬂ need to talk

ERIC
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-and havg'iﬁtereéting expérieﬁcés_go hef w;;; have some-.

" -thing to talk abaut - . o e .
Those of you wha are ‘interested- in camp051tion know = .

that this 1s equally true about children's wrltlﬂg Chllﬂren

need to hawve authentic writing éxperlan:es in.order to

'produce careful .observations and‘honest feel;ngs.z

‘ . . .
" The second point about basic skills has to do with the kinds of

skills most in need of strengthening., -Christopher Jencks of Harvard .
. ‘argues that a.close analysis of-test scores reveals that today's students

are doing better, not worse, in many” skills areas. ~ ""Wheve.problems

appear," he finds, "thwy are with more aomplex sk;lls, with the desire

-or ability to reason, with lack of interest in ideas and with shortage = . |

¥

of 1ﬁfafmat10n about the world around thﬂm "3 . , S -

' We have tr;ed to apply’ these 1deas to the develgmeﬁf of ha51c
skills:’ o . '

1. to prov;de ;ntérestlﬂg, stlmulatlﬁg experlences for skiil
develgpment- e e . )

2. “to encourage the developmén of fhbse “moPéiEoﬁPléﬁ skills“?

to prgvlde studeﬁts with better 1nfgrmat13n abcut aﬁﬂ uﬁderstandlng
of "the world araund them. ". I .

- = * s
o - - . - o . - . e} -

great negd fcr gaplﬁg skllls and tachﬁiques.: Good guidance and
‘better .preparation are needed.in the skills=+of human relat;aﬁs,r
in dealing with uncertalnt;es, and in 1earning to .choose w1sely

among alternat;ves.”

T . . NEA’ Naflanal ElgéntEﬁﬂlal Panal o ’ e

— — e

= : 2 - ’ = - . - B -

CONNEETING 'THE CLASSRDDM WITH THE REAL WORLD . i“i o S B~

- . One majgf approach to ereatlng the klnd af 1earn1ﬁg needed for_our
agé has been *to try. to relate what is learnmed in the classroom to what:
is happening"in the students' lives and in the world around them. Achiév-
ing what we call gZabaZ pérspeetivss must bagin with that. R B
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We can use-a hyp othe
- how and why su:h connes

]
1]
¥
[e]
=3
=
=}
ﬂ'ﬂ
ﬂ“
" g
o -
E
m'lr
rd‘
=5
i
-t
m®
=]
e
e
o
(]
4T
=]
0
m
o
g
)
o
]
Q
Hh
. et
=
[*}
0
W
W
3
 (D.
W
]
=
=3
k]
2]
-
,
m
G
1]
=
ﬂ
'l

o i the lmpgrtance of the )
too cftén we flnd Qurselvés L. .0
i

fhe dramas of Shakgspeare. »:qu'
boredom. They find little
1i res anﬂ 1nterests,f’

"da VlﬁCl; the sculpturg of Mlchagl:ﬁgélo, @f'
The rest of the class sinks 1nta a’tréug, of

;n the study that conn e ts p \ théir own

‘:T'

‘But there are cgnnectlgrs,_ani one of éug tasks is to make them_
more explicit. A teacher might déve;ap the .Renaissance unit around a’ .
“theme such as: !'The environment is what we make it. And how we shape - -
it depéﬁde on-how we perceive it."5 Classroom.activities and field trips ~, =
eould then be used ‘to develop insights into both the present and the .

- past. We might begin with Renalssaﬂ#e arzh;tezturé or art, :and ask . e X
_students such qu asti ﬁs_as these: E _ . . ‘ .
- ‘ - .. R L 0, s s
1, igHﬁw did people during the Renais Saﬁce perc31ve Aheir environment?
" In what ways are the perceptions of people’ tgday-—lncludlng R
?

R -students——the same or differ ren t

_E.X.Héw are these pérceptlons translated 1ﬁto= say, -architectural
tyles--the form and function of buildings? Are there echoes

£ Renaissance attitudes in our approach to Sh@p areas, living
na ural Env;rcnment, and so-on? - o ’ :

~3.. Would the Qlass want to reshape hé'r surraund;ngs in some way? oo
What arrangement or sty; s of buildin gs would they pref r ané S N
why? ; - o L . T

* Other donnecting hemes mlght be' 1deas about the 1mpsr nce of the
individual; the changing role of women, the, search for harées, values
attached to material wealth and many more. Whatever theme is used to -
make connect;éﬁs with concerns faml;lar to students, this is.a.different
sort. of "ra;evaﬁge" from that ,which was popular a decade ago. - The
ex;st;ng curflculum unit on the Rena;ssanze remalns, but there is mow’ s
a coming together of the traditional humaﬂltles modern social issues, - a '
and ,hé students‘ parsaﬂal conaerns. Studaﬂts bécome more interested :
in 1earn1ng ‘about ‘the REﬁalssanﬁe when they see its relationship’ to. )
their own situation. L - L .

1f'we Plaﬁaéur;presantatiang with this_in mind, we Shaulﬂ be able e
- to demonstrate to our students that just about every topic we deal with

.has applications to_ their lives and futuves. ; , .
. K , ' :

% . . B . - o
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. What we call ‘global perspa:tlves invelves more than the study cf .
other eultures or what is commonly th@ught of as 1ﬁternaf10nal relatlons.; e

" Global perspectives are ways of ;aaklng ‘at éxper;ance, ways that high- - ot

g- ‘relevant?

11ght the. individual's relatlgnship to hlS or her total environment.. .
~And they are PErSPeEthEE that can emerge readlly f?cm much af the sub—-' o
gect matter we are already teach;ng.ﬁ . A . T

.The - questlan 13 not whéthe 'h stcfy is relevant . . . but S o
what the relevance of a given historical expérlenga might | . , - .
be ‘to.a given currant or futuré ana——that 15, how is_ 1t '

g

gtorian Edward L.- KEEﬁan

IR S

= - i = e - i

] -

: - = N 5 ) . .. : R L g

FITTING THE . BROJECT' GOALS ~AND. MATE‘ IALS : ( . P

INTD THE - CURRICULUM: AN EXAMPLE - o o ] s
ln thE %prlng of 1978 the’ San Francisco. Un;fléd Sch@al Dlstr;ct LT

* launched an ambitious prcgram ‘to redesign and update its entire-kK-12
eurriculum. The District's Task Force for Social: Studies prﬁduged a.
curriculum guide which 1nccrparated many of the ideas: develapedsby o o
thisiproject and San Francisco teachers helped in the design and testing -
oF materials in. the handbooks in the Humanities Series. A daserlptlsﬁ ’
of the. San Francisco K-12 scope arid sequence is reprlnted below.  The. '
course descriptions illustrate how the goals of" the ‘project ha.ce beaﬂ o
incorporated lnta'a tradltlanal saclal studies currlculum..( Lo PR

ther schools, state depattments of educat;cn, ccmmerclal pub;lshers,

- and individual teachers hava,faund varlaus ways éf Taliarlng the materlals

‘a Qentral part.of social studies and helps to- enrich the curriculum.

“to haet spec1al needs. - . T ‘ » 7
e e The San F‘rsnr:lsca Scc:pe and Se%ugij;;g i S o
- y Fc)r szlal Studj.es, K-12 N .- L.

Elsmgnta?y Grﬁdés 7_-{ S j'fv A e ‘;’* . -

- = LAY i =

~their schaa; llfe. Encouraglng chl]dTEﬁ to bulld o1 thls axperlence is

The K-5 curriculum. allows students to apply. their- parsanal experlences_
and -perceptions to the ma*erlal b51ng .explored. Con R

Cra&e K: ;MYSéif:! T - ' e

- s Y

thldfan 1earn about their own phy51ca1 and emctlanal needs and .
explore their 1mmedlate ‘environment. They begin to know themEEIVES

= F i

. better and learﬂ abaui ‘their relat;anshlps ‘with other people. - *
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- individuals and different groups, throughout the nation's experience.

(

Grade 1: Myself and Others ) N
Students learn about themselves in relationship to families and peer
groups. They develop awareness of interdependence within these social
units, their similarities, diversities, and changes.. By studying differ-
ent family and friendship groups, students begin to discover things they

‘have in common with -humans throughout the world.

v . ) ]
Grade 2: Myself and My Surroundings
. As horizons expand, children 1earﬂ about themselves as participants

apger settings such as the classroom, the school, and the immediat
neighborhodd. Some knowledge 1Sggalﬁéd of ne;gherhoads in different

i

" communities and countries; camparisans and contrasts prav;da deeper

understanding of the child's own surroundings--both natural and human.

Grade 3: Myself in San_Eranéiszé

The rich multicultural framework of San Francisco provides the a

“setting for learning about different ethnic groups, neighborhoods,
"_lifestyles, and. careers. Field trips, classroom visitors, parent par-

ticipation, -and other sources will aid students - in understanding and
apprec;at;ng the eity and its heritage. Comparison with other cities in
the 'United States and athar parts cf‘the world will broaden the léarning
egperlence. : .

'Grade 4: Myself in California

Diveréity of cultural and ethnic heritage.in the broadened setting
of the staﬁa extends students' knowledge of themselves in relation to

“their socidl and phy51cal environment. .Students will alse explore the

many interconnections (S&tween themselves, Cal;fornla, and the world,
ineluding %he heritage of groups which have contributed to Cal;farnla
llfe 1n the past-and the present.

7

3 - -

‘Grade 5: Hygelf in the ‘U.S. as Part of the Wor;d

The concept of change becomes central as students examine *the
nation's growth and development. They learn about the contributions of

w

his

~' ‘H

States -as a changing, complex, multicultural society. . Learning.also
places the United States in a global setting, 1nd1cat1ng the growing
1nterconnectlcns between this cauntry and other: pafts of the world.

study provides an historical background for understanding the United



Middle School

Students horizons are extended further as they learn more’ about the
larger global context. As in all levels of the social studl es, emphasis’
continues to be on the self--an exploration of the student' s life and
interests within expanding areas of awareness.

Grade 6: Our Hemisphere and*Myself
- Students now learn more about themselves in relatlan to a larger
environment--the varied texture of life within the Western Hemisphere.
VSele:ted Eacletles in Ncrth and Sauth Ameri a are studiei ta develap a

ways in Wthh peaple in d;fferent placee and at dlfferent tlméS have
ngaanéd to meet common human neads. .

Many different groups throughout human history have co ntributed
to our global bank of human culture. Students will Eipl@re the
experiences and achievements of selected groups to gain an understanding
of how these groups have added to the human story. The learning will
highlight common human themes as well as points of difference.

Grade 8: The U.S., the World, and Myself’

The stu&y enables students to aﬁélyse the economic, peolitical, and
social decisions of the past that have.helped to shape our modern physical
and scﬂlal EnvifaﬁmEﬁt;k Atténtiéﬁ,is alsa giveﬁ to thé féfces whiah

the wmrld—;and hgw thcse lnterconneztlcns ;nfluenga our l;ves.

- . :

High School

A wide variety of social studies experiences--ineclu ing history,
geography, politiecal .seience, economics, anthropology, a and others--
provide students with knowledge and skllls to meet the chaLlenges and
opportunities of the future. Special attention is given to ways in-.
which the social studies can help young people to prepare for adult
roles and to function effectively as participants in a democratic society.

P
=]

10
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- Grade 9 Geograph

[

L

.2

‘
. B

Geographical and social studies skills are developed in- studying
the interrelationships of our physical, economic, social,- and political’
environments. Case studies will enable students to compare and contrast
the ways in which different s e adapted to a variety of
geographic settings. Special emphasis will be placed 'on settlngs in

““Africa and Asia. T T ; o T

+
o
¥
[
M
rt
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Grade 10: Electives ’ . ‘
In grades 10 through 12, students have available a spectrum of

courses that will introduce them to more-detailed or advanced study of

particular subjects. Theése offerings may vary from school to school;

some may be components of special or "magnet" programs. Special attention

will be given to the role of the social studies in preparing students

for career ap§crtun1t;es and citizenship responsibilities, and for under-.

standing and aDEFEElEtlﬁE their own cultural heritages. .

==

Grade 11: U.S. History 1,2
This is a survey course, reinforcing social studies skills and Eéﬁﬂéptég

and encompasses the growth, development, and traditions of our demccratis

sazlety, explaratlan and appreciation of the, roles of various cultural

and ethnic groups in creating our modern. scciety; analysis of the chang-

ing roles of women; examination of economic, industrial, and urban

‘changes over time; the nation's rise to wdrld power and its present

role in a changing, highly interconnected global environment.

Grade 12: Civies 1

A spacia; emphasis is placed on the role of the individual as a .
participant in a democratic society--the rights and responsibilities of
citizenship. Students-gain an understanding of the pfaétiéé and theory
af gavefnment, beglnnlng w;th the schcil sett;ng and mév;ﬁg thrauwh loecal,

gppartun;t;es prov1ded by the da@@craglc pracess, Qamparat;ve study of
other forms of government places this study in a broader context.

€

We hope the materials in this Humanities Series will help you meet
some of the important educational needg we've outlined. Your comments
and suggestions are welcomed. :



1. Arthur Combs. "Humanism, Education, and the Future,". Fducational
Leadership, January 1978, pp. 300f. )

2. TFrom a speech by Charlotte Huck, quoted in Language Arts, vol. 53,
no. 1 (January 1976), p. 78. ' - )

3. Quoted in Education U.S.A., February 20, 1978, p. 187. =«

L., From "American Educational Futures, 1976-2001: The Views of 50 .
Distinguished World Citizens and Educators,' by Harold G. Shane,

The Futurist, vol. 10, no. 5 (October .1976), p.255. A summary of
the results of an interview survey conducted by the Natiomal Education
Association in connection with the observanze of the national bicentennial.

5. The Arts, Education and Americans Panel, Coming to Our Senses

6. Adapted from the Social Studies Task Forece Curriculum Guide,
San Francisco Unified School District, April 1978. - Reprinted by -
permission. . . ; ! )
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FEELINGS AND FRIENDS
" by Marilyn Maxwell and Caryl Hamilton .

= = k2]

Iﬁtraductian

The activities in this haﬂdback are based on two central themes:
communication and confliet. The ‘communication lessons hegln with sug-
gestions for building a p351tlve self-image, since this is central to
our relationship with others.' The class will explore various kinds of
nouverbal cgmmunlaatlﬂnf.suﬁh as hand gestures and body language, and . .
they w:ll galn practice in the sand;ng and receiving of clear messages

" In later *assans, +he students use these communication skills te
scover something about human differences and coemmonalities. This is
an i pértant step in learning to communicate e;fectlveLy in our plural-

stic natlanal and world. Eﬁv1rﬂﬁﬁ€ﬂt. -

ﬂh

wm

: LESSénS 7 through 9 1ﬁtraduce the children to the study of canfli
They will see conflict as something natural and normal in their l;ves,
rather than as something to be feared or avoided. Recent studies Show
that education about conflict can help young people develgg healthier
attitudes toward it and provide them with skills faT more successful
management‘af it. ‘Test results of materials in this ‘Humanities Series
indicatad that students exposed to the study of conflict were more will-
ing ‘than students in other national samples to consider talking over
ﬂlsputés father “than flght;ng about them. '

. Skills in both hése areas§!ccmmunlcatlan and cgnf;1Et==are essential
build;ng blocks inideveloping an adequate global perspective. We can
best help students achieve ‘these skills by beginning as early in the

» school years as possible. .. =~ - ’ : -

A

o
*
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) . R .
Language Arts {verbal communica-

= tion, sentence writing,
appreciation Tor poetry)

PURPDSE

TMaugh language, art, and musi
‘e to develop a positive self-image.

OBJECTIVES

Children will —

Make a positive statement about themselves.

i

Music ;
Social Studies Cintérgérsaﬂa;
relations) .

ic activities, children are encouraged

N
X

Depict themselves Pésiti?ely in a’arawiﬁg.

Dictate (Df wrltg) persana; 1nfarmatlan about thems lves'%@_be share’

with athars.

their own wishes or goals.

‘Understand. that there are agtlaﬂs they can take tg atta;n sama af

Recognize that everyané has feailﬁgsg and write about the;r own

faellngs.

SUEGESTED TIME

3.~ 4 class periods .

- HATERIALS

ﬁREEGPdlﬂg lMEgiﬂﬂtiaﬂ aﬁd Me
or poem (sources sug-
gested in bibliography)
- Hand mirror

Black construction paper
"'(lg_" }{ 18"3

ERIC
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Cfaﬁ@ns or colored peﬂcilg
Manila censfru;t;an paper (12" x-18")
Typewriter and typ;ng paper (aptlcnal)

Writing paper

iy

L
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INTRODUCTION : i S .

UﬁléSS,c ildren have positive feelings about thamselves, they. are
unlikely t

o get along well with others. -The first series of activities'
can, help bullé that sense of self-worth. The children will develop a
better understanding of their feelings, their strength, and their inter- '
ests. Many teachers will continue to ﬁOfk on this aspe;t thraﬁghﬁut the‘

year, using similar aétivitiesi S R
Activity 1: I Like Me v b
A good, way to begin is to build on the small things children like

about themselves. Songs and poems can prcv;de the means, Usalthe Joe

Waymaﬁ song "I Like Me" from the album Imagination and Me (words and

music for the song accompany this lesson), playlng it for the elass with
o introduction to the total lesson. The song-is-catchy and repetitive,.

and the youngsters eﬂjéy a second Play,,,g. . . .

After héaring the sang, say to the children, "I Like Me!"™ 'Make a
,,,,, s, "I like my brown eyes," or "I like my

hearty laugh,“ Enccuraga the Ehlldfeﬁ to share things thay like about
themselves. If the record album is not avaﬁiable and you're not able to
play the music yourself, read a poem instead, such as "I'm Glad I'm Me."

= N . - I'm'Glad I'm Me

No one looks e
* . 7 The way- I do. )
A I have noticed .
‘That it's ttue .~ . = <
No one walks ’ -
"The way-I walk.
i . +:No one talks :
LA The way I talk. .= .-
s o » No one plays L
: - The way 1 play
T No one szays

*Ruth Dana Peﬂerscn, Qﬂs TE&; Septambé S; 1972, Vcopyrighticz 19?2 by -

¥



Activity 2: Mirror, Mirror in My Hand

Take the previous activity aﬁ§ther'step by introducing a hand
mirror. : ’

Have the class sit in a circle. Ask the children to look in the

c
is passed around the cirele and say what they like about
it difficult to make a statement ask the

mirror as it
themselves. If a child finds

other children to help.

If you say the first "I L;ke" statement, ;* makes it easier for the -
childvren to continue. The children may folléw the example you set. . If
-this occurs, accept theip answers but-go around the group a second tlme
asking for a new and different "I like" sentence. .

After everyone has had the chance to look in the mlrrﬁrg ask. them to
" talk about how they felt when they had to say something nice about
themselves in front of their classmates. Some will say they felt silly,:
while othgrs wili be embarrassed by the whole exercise.

You might wish

to keep a record of each child's statement for use
in the/next activity. -

| Activities 3 and 4 . .

These two activities may go on simultansously.
silhouettes of each child-are made. In Activity 4 children draw
pictures of themselves. Read through both activities. Hold the
groap discussion described in Activity 4. Then while one child's"
silhouette is being. prepareé the other children can work on their
;:draw1ng5i :

‘W

Activity 3: Ig That Me?

Siihauettas are fun to make'aﬁd to look ‘at. Chiidren usually don't
'PEEEEHIEE themselves and enjoy %ee;ng this new view. They will look.

at their -own 51lhouaftg over and over, saying, "that s not me. I don't
- look' like that. " . -

- When the s;lhcuettes are cut ‘out and dlsp;syéd personal information
* can be ddded — - such as full name, address, hobbies, and the "1411ke“
.&tatement made in Activity 2. Younger children might dictate this same
information te the feacher or a parent. vcluntear. . &

In Activity 3 | -

e
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: There is a traditional, very successful methed of drawing silhouettes.
Use a filmstrip projector as a light source. Seat a child directly in
front of the black construction paper which has been affixed to a smooth
wall surface. Using a white or yellow crayon or colored pencil, care-
fully trace the outlirie of the child.

Have each child cut out his or her own silhouette. You will find
* missing noses, square chins, crops of hair shaved off, but this way it
becomes the children's own work. Mount the s;lhauettes on & white back—
graugd and use as a bulletin board display.

 Activity 4: - Making a Class Book

students' physical characteristiecs: halr and eye color, freckles,
glassas, height, etc.

Hold a group discussion about similarities and differences in the

After you feel the children are aware of physical appearance, extend
the discussion to observing the color and patterns of their clothing.

- When- sufficient time has been spent observing, .pass out 12" x 18"
manila paper, instrdeting children to draw thémSElVéS, showing proper
"hair and eye color, etc., and the clothes" thay are wearing.

* When the pictures are completed play. a "who am I" game. Show each
picture to the class. - Or, use an opaque projector to project each
picture. See how many they can ;dentlfy.

Place the bcok in a prgmlnant place wheré the Qh;idfeﬁ and th21r
parents can enjoy it.

- Other children might enjoy writing and illustrating individual
books about themselves. Listed below are some Suggestions for this type
of booklet. :

i
a-

H My name is. - . o ) . .

My eyes are ] . . . 77¥ e .

My hair is

I like to__ - ) '7;f1"177 ) - L -
- I wear glasses. . - Yes = No
T-have freckles. Yes . Ne -
. ';7
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ome may prefer to write g¢tories about the things they do to express

’
.

Statements and autLlna drawings may be prepared ahead of time and
copied for younger children, leaving blanks for them to f£ill in. They
lso color the pictures. See drawings at end pf lesson.

The children enjoy these books because they’ Te written and illustrated
elves and of course, the subject — "me'" — is very important to

@y Book About Me by Dr. Seuss, and a set of dittos entitled Primarily

- Me, produced by Good- Apple, are excellent sources for flfs type of
activity. ) . i

. Activity 5: "I Have Feelings"

=l

e many of these activitles have centered on external appeara 1ce
Jime should alsec be’ spent o

=
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Again, a song ob-poem wauld help diregt‘a shar 1ng session. Another
Joe Wayman song, entitled "I Have Feelings," from the album Dandylions

"Never Roar, has proven a good lead-in for sharing fgall ngs (words and

. music for thé‘é@ﬂg accémpany this lesson). . ?
Children are also anxlaus to talk about the time @ the y got mad at a’
bro'ther or sister. dJust ask, "Have you ever been angry?'" '"What made
you feel that way?" ''When have you bé en glad?" Eg .

Try to elicit a 1lSt of feelings from the class, such as
excited, ashamed, frlgthﬁed, etc. Make a bulletin board lis
for v éabulary deiilopment. Synonyms and antanyms could even be worked

W
G g
ﬁ
[a¥
L

in, but another day.
i . N e s s S ‘ ,
This dlscu551an 1endE it élf o writing activity. Provide a start-
ing sentence -such as — d- : . :
I am glad when _ e o o~ .

I was bored T L B .
. . i o o
Use faces showing these feelings for the background, placing the writing
in the center of thesdrawing. ,Or cut the face and writing paper the
same shape and staple together in a baak‘fa hion

=
oo
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“ Have children discuss or write about times when they like to be
alone — or times when they like to be with someone else.

5§§ =
Activity 6; I Wish. .. £ 5
"I wish I had a baby brother." "I wish I had a bike." Wishing is
_common among children. Sometimes-the dreams can be realized while other

rimes they are beyond reach. -

Prepara “the 'class for w1shlng by having them lmaglne you're a genie
and will grant each of them three wishes. What would- they be? ~Provide
time for them to share with each other their pr@pased wishes.

When wishing time is over, select a few wishes that seem realistic. -
Help the children suggest ways they might attain the wish. Also, select
a few wishes that don't seem possible. Again, lead the children through
a discussion help;ng them see why some wishes may not be attainable..

The experience lgnds itself tD writing.- Ask the chlldren to wr;te
a story about the day the genie granted them a wish. . Since countles
folk tales deal with the theme of wishing, you might read some to the
class, in cgnjunctlan with®this activity. Children will see that w;sh;ng

for something is common to people éverywhere.-

"

O
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JOE WAYMAN
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1 can I like me. . 1 .
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some=-times

some- times laugh,

some- ttmes sing,

some- times

. We like us, yes, we like us.

L 188

some- times’ gen-tle___

. Do you like you, do ym; like you

Doing what only you can deo,
Do you like you?

Doing the things that make us us,
We ke us.

I like me, yes, ‘I like me, -
Being what only I can be, .
I ke mae.

Box 299,

,end Good Applé,

I'm some-times tough -

¥ -

j Cap_yrlght 1975 ]:y Joe Wayman, 640 . Sm;th Grove *AVe. , Barr'lngfcn, -IL 60010,

Carthage, IL 62321.
Used by parm;551an.

some-times soft___

and samg—nmés fm,gh.

All r;ghts reserved.

- "-, . . -
. !-ﬂ “t lgé : % -



| HAVE FEELINGS

Verse One

I'd like to-'share -a- few with you.

o)

in the skin I wear, There‘s no one like_ me an-y -~ where.
- _ ,

G , A
_ 'Y I i
— — 13 : - S W P — — —
= 7 i 1 e T | —— I R T— |
——— T ;‘r*f - E— —— e
feel just r]gjhtﬁ in the skin' I w&ar, There's no - -oné like rns an - y = where.:
= . B 1'-\
) . P
*Verse Two: No one sees the thmgs I zee, be]:uncl my eyes is only me. Y : )
. And no one knows where my feelings begin for there's only me msuie my skin. .
) No one does what I can do, I'll be me, and you be you. - : =\\ e R :
: Chorus: ) - ' N
: \

Verse Thrée Itfs a wonderful thlﬂg haw everyone owns ]ust Enough skm tn cover hls biDDES,-

ar

. Clmrus . .

® Copyright 1976 by Joe Wayman, B840 .South Grové Ave., Earr;ngtaj IL EDDLD,
and Gacd App:le, Bt:::{ ;299, Carthage, IL 62321. All rights reserved.
Used by permlss:.c:n. .

‘/‘ \U I‘
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My telephone number

ERIC



This is where I live”
- Draw your ome.
















’ Bibliography fc: "Who Am I?"

Aldis, Dafcghyag"zvaryhady Says," in A1l the Silver Pennies, edlted -by
Blanche Jennings Thompson. New York: Macmillan, 1967. :

Chute, Marchette, "Contentment," in Rhgmés About Us. New York: E. F.

Dutton, 1974, p. 12.

.Feenéy, G., Inguiring About People. Holt Databank System, teacher's : i
guide, activities 1, 2, and 3. New York: Holt, Rinehart & Winston, o
1972. -

Grimm, Gary, and Mitchell, Don, The Dandylions Never Roar Bsék. Good : .

Apple, Box 299, Carthaga, IL 62321. -

Hubbard, Irene, and Soderstrom, Lori, Primarily Me (dittos). Good

Apple, ng 299 Earthage, 1L 62321. N L
Seuss, Drgg My Book About Me. Eestmlnstér, Md.: Beginner Books, a divi-
sion of Random House, 1969.
Wells, Harold G.,>and Canfield, Jack, 100 Ways to Enhance Self-Concept
. in the Classroom. Englewood Cliffs, N.J.: Prentice-Hall, 1976. ,r;
Recordings.

Haymaﬁ, Joe, "I Have Feelings," in album Dandylions Never Roar; and "I .
Like Me," in album Imagination and Me. Good Apple, Box 299, Carthage,
IL 62321. Words and music for these songs are included in the lesson.
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LESSQN‘ZZ TALKING WITH OUR HANDS
AREAS OF STUDY

Language Arts (note takingj

Drama (role playing)

Social Studies”

Safety

Observation

Math (counting)

Art (finger painting)

e PURPOSE - oo

This series of activi tles 15 déslgnad to hélp thldren dlSQDVEf and
- practice some 1

OBJECTIVES

Children will —

Become aware of the vast variety of massages which human hands and
arms can convey. . :

Idéntlfy reasons for rules of zspdugti

Show, by both verbal and nsn—véfbal responses, that they understand

S : . nnﬁ—verbal messagés.

Use the;r hands and arms to express themselves in creative dram ie
activities, or in art through finger pa;nt;ng.

Improve their skills in observation, rgpartlﬁg, discussion, and
graup partlclpat;aﬁ.

SUGGESTED TIME | S
. 3-14 class pericds ' -
0
- i
MATERIALS 7 .
Peﬂcil and g pern{far older children) _,;;
T £
{ 31 -
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INTRODUCTION

Ask the children to sit on their hands. Then ask somecne to tell some-
thing about the playground — still sitting on his or her hands. Is it
difficult? Have others try it. They will quickly see how hard it is to
talk without using one's hands. o W

i

Although all. people use gestures to communicate, not all gesturs:s
mean the same thing everywhere._ Each of us learns the gestures of our
culture in the same way that we learn our language. (Because we are -
writing the 5 to 8 year old, this lesson will be introductory only
and is not an attempt to teach cultural differences.)

Activity 1: A Field Trip Within Your School#*

A field trip around the school will give the .class opportunities to
ohserve communication through hand and arm movement.

To begin the lesson, ask the children to think about their own hands
and arms and tell how they can do many things with them. The children
may point out that they can hold things in their hands. They can lift
things, cover things, and =o on. Ask the children if they've ever thought
about how people use their hands and arms to "talk" to each other. -And

then explain that they are going on a field tri- arciund the school to-
£ind out for themselves how-people in their sch.ol use their hands and
arms to talk or communicate.

Take time to work on skills of group participation before setting out
on the field trip. Establish through discussion the need for rules or, °
standards of conduct on the field trip. Let the children suggest rules
and encguragé them to give reasons why they think those rules are '"good"

___or "fair." One rule which you and students might agree on is that every-
one should be qulet as they move thraugh the school to collect data. That.

is a "good" or "fair" rule because it is not rlght for a class to disturb
other students who are at their own work. -

Explain to the childfan that they ﬁili have plenty of opportunity to
talk about their findings after they have returned to their classroom.
They will need, therefore, to observe well and to remember what they see.
Older children who can write should take along pencils and notepaper and
be instructed in how to take notes on their obse: vations.

% Erom "Talklng Wlth Qur Hands," Ihtgrcﬁm 84/85 Education for a World in
Change: A Working Handbook for Global Perspectives. _ Copyright © 1976
. by Glabai Eerspactlves in Educat;on, Inci : .




just a few of the klnds of nanverbal ‘communication Whlch they are apt to
see. FPor example, they might see people —

1. Raising their hands to indicate-they want to say something.
% ! 8&3 :

2. Holding their fingers to théif'liEé’¥6L€ﬁai6§f§”“ﬁﬁi§f"_‘

3. Motioning for someone to come by beck@nlng with their forefingers
or their hand. .

salute.

6. Showing students that it is safe or not safe to cross the street.

7. Waving goodbye. poe - *
someone who's been hurt or is in need of being mfarted.

9. Showing decisions made by an umpire or referee.
g

10. Directing a chorus, archestra, or band.

s

" The. list of possibilities is great indeed. These éxamgles are just

non-verbal communication.

After the- chlldrgn have EOmpleted their field trip, have them share

) - their findings. ' As they do, you may wish to 1ist their observations on
the chalkboaird. Or write a short compesition on poster paper, as the

students dictate. : 7 .

Another alternative is to let the children play & game. Have one
student show a hands/arms gestuire. Let the others guess ltS meaning.

i As soon as you are satisfied that the children understand the essentials
of non-verbal communication, move on to more creative aspects of the lessomn.
CActivity 2: Silent Dramas®*

—

*

Let the children work in small graups to plan and rehearse short, non-'
verbal dramas of their own devising. For example, they mime a simple story
about a dog which is discovered eating their lunches. .Through gestures
the students can-indicate their reactions and show their efforts to
make the dog stop and go home. - Finally, they can .pantomime eating their
1uﬁ:hes. ’ - :

5 .
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Another drama can be built around arriving or leaving the:school .
grounds, amphaslzlng safety rules. Students can mime the story of a :
-- ehild getting off a bus or out_.of a car and then crossing a street
properly with the aid of the arms/hands signals of the ~student traffic .
squad or adult crossing guard. )

A third drama may involve taking turns, or d;vidlng and sharlng

~-. Activity 3: Sign-Language S ' o

. The class can learn a great deal about human communication through an
exposure, even a brief one, to sign language. An easy introduction involves
using a popular song the children will know or a standard like John Denver s
"Rocky Hauntaln High."

Using one of the sources in the bibliography, teach the class four or

five appraprlata hand signals used by the deaf. They can then practice
using the 51gns as they sing.along with the record.

- Talk with the children about why knowing sign language and other hand
gestures would be important to a person who cannot hear. .Why, though,
do many deaf people feel they must learn to read;lips. (You can help the
class to see that lip-reading allows the deaf person to live more normaily —
to carry on more "normal” conversations with people who are not deaf and
do not kncw s;gn language.)

cinated by sign 1anguage and may want to learn
’thE:I expl@r‘atlcns, don t lase Slght Gf yc:ur main

Children are often fa
more. While engaurag1*
.point — that using o

of communicating.

i

- AEtiVitY 4: Finger Pa;ntlng*

————=—=Younger— chlldren generally dellgh in finger painting. As a child
finger paints, he or she literally becomes a part of his or her creation
. The .hands feel "the paint The arms beceme part of the preoduction with
elbows and sides joining in the -fun of ﬂaklng a picture. In short, finger
painting affords children a rich sensory experience; no brushes, sponges, ' -
or instruments of any kimd come between the child and the paint. And the
child is free tg paint and to exprgss anythlng he or she wishes.

Hhaﬁ the children are flnlshed th51r flnger paint;ngs can be examined. .
Their peers ought to suggest what they can Msee" in each other's paintings. gggsf
Does the painting "tell" them something? Does it .suggest a story to them?

Does it make them "feel" in a certain way? For Examgle, the a@igrs uged

=

3y : : -
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' might make the students "feel" happy, sad, or excited. By talking about

each other's productions, 'students can increase their sensitivity to art,
extend their abilities to appreciate it, and improve their oral skills.
At the same time, younger children can practice computation. They can-
count- how many finger paintings were done in the class and the number of
times that red or blue was selected by an artist.

Activity 5: Schgal Bus Safety

Arrange to .have a school bus driver give a safety demonstration to
the class. .The ¢hildren will first-'listen to the driver and then par-
ticipate in some of the safety measures taught. These would include
sitting, listening, quiet. falklng, and proper evacuation in case of an
Efergengy. .

Fé;low this by a class discussion. What rules did we-learn? What
hand motions were used? Are gestures sometimes more important than words?

When? : . L

-

you want them to remember, especially the hand gestuﬁes. Did the hand
gestures go with the ‘directions? s

Prepare the children beforehand for this experience aﬁd name things’

OTHER IDEAS
Prepare a map of the school and show the route to be followed during
"field" observations. .
Take a second field trip
u

; to a nearby construction site so fhaf the
children can observe other use

ses of. nanﬁverbal cammun;catlan.:A

If a television set is available in the classroom; -turn-on the pic=——
fture but leave the sound off. Have the children watch for the use of :
gestures. Let them discuss what they observe.
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Bibliography for "Tajklng ‘With Our Hands"

Baer, Edith, The Wonder of Hands. New York: Parents Magazine Press, 1970.
”hctﬁs of things hands can do. : : ’
Charllp, Remy, and- Beth, Mary, Handtéig; A ABE- af‘E;nger Spelling and

Sign Language. New York: Parents Magazine Press, 1974. Good source
for classroom. : -
| N

Dﬁfééf, Charles B., "Sign Language in the Classroom." Teacher Magazine,

May/June 1978. There are alsec some teaching activities ineluded in
this artiéle,u g

Garelick, May, Just Supp@se. New York: Scholastic ank"Se£v1ca, 1969.
Shows children pretending to be different animals ocr—objects. - —

0'Rourke, Terren:e J., A Basic Course in Manual Commnication. Silver

Spring, Md.: National A sociation of the Deaf; 1873—— .
Recordings . T e e

_
John Denver's Greatest Hits. ' John Denver's .songs lend themselves well to
" c¢lassroom use. Especially fEQﬁﬁJEﬂdEd‘ "Sunshine on My Shoulder"
(John Denver, Dick Kniss, and Mike Taylor, 1971); "Rocky Mountain
H;ghﬁ (Jahn Denver an& Hlké Taylcr ;972) "Tékéiﬁe Home Country Roads"

=
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Social Studies Language Arts

Drama Dance 4

Art Music -
PURPOSE i

As part of their exploration of non-verbal communication, children
will enjoy learning how they can use their faces and bodies to express
feelings and communicate ideas. o

OBJECTIVES

Children will —

Learn that many familiar messages -are sommunlcated non=verbally and
are common to many cultures.

Interpret nonaverhal messages to shaw that they camp éheﬁd them.
Send non—verhal messages 1n rale-playlng s;fuatloﬁs. .

H;me different emotlans or’ maadsg us;ng d;fferent parts of their
bodies.

Interpret, from pictures and books, emotiéns shown by pe~ple in
different cultures.

ﬁ&pfeés feelings through music and «dance.

Largg papér bags- (2) : o
Ok-e=f?ﬁﬂ§§8 Face Mﬁksp, by William Cole and Tan; Unggrér



ople in different cuLtural settings — from your own
e om sources like National Géagrgphzg.

4]
5
o
= |
%]

Activity 1: Faces Talk

Draw the Ehlld en together in a group. Begin the lesson with .
statements such as: "Tommy, you look happy today." "“Sue, you look
tired." 'Matthew, you look unhappy," "Do you know how I  know?"

Follow this by reading Frances Face Maker. Show the children the
kinds of faces Frances makes in the bock. Have the sttdents make
similir faces. (A Polaroid camera is a useful and delightful adjunct

lass of what they have

e ¢ learned about hand and arm
. How did Frances send messages?

Do we all do this?
Introduce the term “communication" if it seems appropriate at
this time.- Discuss how talking with words is just one way of communica t;ng,

Activity 2: The Grocery Bag Gam i
Tell the students they are now going to play a game, Try covering the

top part  of your body with a grocery bag, so that no one can see your '

face or arms. Ask the students if they can guess how you are feeling, £

when they can sée only your legs and feet? Let them try. Practice with

a few children ahead -of time, 5o that they perceive that they do use their

whale bcdles to cgnvey massages. Ygu can extend thls to gettlng the

With statements or questlans, bring out different lnterpretatléﬁsi
There will truly be no right ov wrong answers, but the children will
see that we communicate with our legs and bodies as well as with our
facial exprass;gns end cur hands,

CActivity "3: Haking.Masksr -

H

. Mask maklng is-a useful teaching tgcl .that often frees chlldren from
natural shyness and allows them to act out thoughts and feelings. (DOf
course, some children don't need such encouragement!) In this activity,
students can use theé. masks to learn more about facial expressiocns whlch

denate-ccmmap emotions 1§ke being happy, sad, angry, or silly.’

Use picture or story books for ideas of different expressiaﬁs for
feelings. + Have each-child make a mask to show some universal emeotion.
» The search fcr idead and the mak;ng of the masks will help the children

understand the variety of communic cations PDSSlblé through facial expressions.

O
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There are a number of wvays to make masks. One is to make them out o
oaktag folded double and stapled into a tongue depressor (available at
drugstores). A different face can be drawn on each side. This enables the
child t6 turn the mask and thus change expressions — a useful technique
for role playing and the occasion for outBursts of delight when some-
one uses the wrong expression. Such masks are square (about 10" x 10™)
and cover the entire face, ' )

Children j oy displaying their masks to the class and there are. often &~
interesting variations in cutting and coloring. The children can use
the masks for dr, t;zing short plays from stories or from everyday
OCCUrTEernsas. :

Activity 4: Simple Charades

A simplified version of charades is good for practicing non-verbal
skills, and the children love 1it. Have the children sit in groups of
_three to six, arcund a table or a rug, and choose a representative who

ie words from a list you have Pr p red. Give each group repre-
sentative a word or words to mime. The representative rushes back to
his/her group to act out the word(s). The representative may not talk
at any time but must do all his/her éammuﬁléatlﬁg with gestures. The
rest of the group may talk as they try to guess the word(s) and the
. first group to get the exact word or message wins a point. Since the
representative cannot talk at any time, he or she must use some form
of non-verbal communication (example: raise a hand or wave hands to- '
gether) to signal the teac!r that his/her group has guessed the right
:sage. (The role of representative should be rotated until everyone
hzl a turn.)

i

Tﬂé
1as

‘W

IJ‘
M\

Activity 5: Wordless Meésagés

Ask volunteers to stand up and send a wordless message to another
student or te the entire elass, Encourage the senders to think of: -
familiar messages they send all the time to family and friends. Have
the class convert each message into words to demonstrate how the same

- message can also be sent and received verbally, as another way of -
“cémmuﬁiééfiﬁgf”‘fﬁéééléff*fﬁf—ééﬁflict1ng~1nterpret‘tlcns~anﬂ use-these——
to demonstrate that conflict is often a product of miscommunication.
The students will then be better able to comprehend how wrong readings
‘of ¥utended messages can be harmful or even daﬁgéfaus. sSu uppose, for
instance, we misunderstood the non-verbal message of a crossing guard
or traffic policeman.) ) . ¢

39
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Activity 6: Body Plays

Children, especially younger children enjoy moving to "body plays.™

There are a number of collections of these plays available. Here is a
sample from Marilyn Mendelson's "Eighteen Body Flays for Primaries"
which appeared in The Instructor:

" Angcy, Angry, Angry!

‘So angry that I kick the air, -
Then stamp my feet, '
And pull my hair.
Now isn't it curious?
After feeling so furious,
I feel very good once more.

Fingersz, fingers, everywhere.

Fingers bl;nk,ﬁg in the air. =

Fingers making little holes. . : .
gers tying little bows. ;

‘M

learning to button and snap. - S .
rs on hands that like to c;ap!r :

— Marilyn Héndelgaﬁ

Carry over into music, dance, or mevement activity, the idea of
expressing feelings nonverbally. Encourage children to create their
own rhythms or melodies to convey different feelings. This can be done
very simply and can gradually be made more sophisticated. .Working '
in small groups, children can create their own simple musical rhythms

.and perform them for others to move or dance to. With older children,
thlS cn:uld be coupled with folk-songs and dances from other cultures,

From "Eighteen Body Plays for Pr;mar;es," by Marilyn Mendels
Tﬁh«g Ingtructor, March 1963. -

o

4o _ - _ ' -
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LESSON 4: GEITING THE MESSAGE

AREAS;BF STUDY

Languagé Arts (listening, speaking, an alyzlng stories)
Art -(drawing from verba.l instruétiaﬁ)
Dra,mat;cs )

PURPOSE - -

Clear understanding or interpretation of messages is as important as
i ea

clarity in sending them. This is not easy to learn. Qarfeful listening
am:l absa:iva’tlaﬁ sl-::.lls are bas:g tc: successful ::Drmnunlsat;oxl. Thls set

thrc:ugh as ;ﬁtended .

SUGGESTED TIME , ' o s .
b - 5 cldss periods -

. | / , : o : L

MATERIALS - ' )

Drawing paper : S . The King Who Rained by Fred Gwynne
Crayons o - 7 Whingdingdilly by Bill Peet
Bread, butter, péaﬁut butter, ’ Amelia Bedelia by Péggy Parish
- Jelly, knife : Lazy Jack by Joseph Jacobs
S:mele dgslgns for copying - . oo o s
INTRDDUCTIDN )
'l'he primary @a&ias pravlde an excal.lent apportun;.ty for develngi ng g

skills in both accurately sending -and réceiving messages. These skills
begin with careful llsten;.ng and observation and can be developed us*ng i
a variety of games and exercises‘in many areas of learning.- The. \Ehlldf‘eﬂ
will also find that ges‘tures or. 1llustﬁat;ons often help the receiver in-
terpret a message more accurately. :

<



Activity 1: Copycat
Begirz developing lisye=ning skills with smple :labpetﬂ Z. ﬁun“i:erg
_or letter~ patterns. Thege= arve fosbe repeated after you bﬁgy the children.
For exame>le: clap —claps ¢.clap~clap, or 3-7-2-4 or C-F-2-0-G.
. / . :
Vary +these exercises by addingmre claps, numbers, ozsr letters. Make
it mre Gifficult by askingg them torepeat the sequence im n reverse order.

F . ‘) B
The cchildren may enjoy~ being the "teacher" and giving Z a number/letter
pattern. - The teacher sh@u,eld writethe sequence as- if-is g givern to-ensure

dcorate Trecall. . . . 7 -
CombZ.mie such exercisegs.= with s‘tomes about how messdges=s can be con-
Fused theough poor listepl g or chservation. The stovies = of Lazf Jack
apd imelza Bedelia (see bi. bllagfaphy) are examples of Man=.y- stories which\
(inge on midinterpretativnea of messyes — and they approde:ch the subject
with himor. : : ‘

hny ©F the Amelia Bede=1ia books can be used for this s activity. Ask,
for examp>le, why was Apeli =a Bedeliialvays getting into t=-rouble? Why
were Mr. =nd Mrs. Rogers uropset withher? Has anvthing 1i¥ ke that ever hap-
pened to  you? 7 : .

Jraw out the idea thgt = careless listening or not gettz:-ing a message
straight can lead to probpl :ems. ' :

Activity 2i Funny Monaster '

Even when we listen vamrefully,ie can't always get theie exact meaningthat
is in aArzother person's mimind., Demnstrate this by having:g the children
dray @ "monster'' according = to your descriptic-n- 'Provide = specific features
such as '* fat brc:wn legs!' osor '"pink claws ’

The f—_:hildren—'s dravivg =s w;L;ll be quite varied even thowsugh each may be
an accurate represeptation. of whatyou said. Discuss WitH:h the class the
ides that= one can't always = get acrss exactly what one mes=ans. Ask: "Why
shoyld we= be extra carefyl_* +to, understand what people.ars & trying to say?"

- - Repett-thae-activity and- pé—élnt -qut-exanples_of mpravemexﬂ,*;n the capacity

to listea for pre:lse devam=il. . _ -

Thls actlvlty can. be & éxpaﬂﬂei by reading B;ll Peet's Ehagk The
cWhingdingrdilly, a delighyf~=ul storyabout an unhappy dog wH-hich is changed
by awitch into a creatuye.= with may different animal part-ts. He is called -
the thinggdingdilly. - Read - through the book the first time : without showing
the {1lusstrations. After - completin it, ask the children : to draw the
Whingdingzdilly as descpibe-=d.. When the chlldreﬁ have f.LI';l“ shed their drawingss

3 : '
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have the thildren check their drawings ==s you rereadte story, thkmis
time showing the drawings in the book. N
\ Experience tells us that first gradesrs get itchylf they can't— see
the pictues. With younger studeats, it—— may be besttn read part— of the
story, then stop and let the children dr—aw their pictwes of the hs—ﬂuﬁg—
‘dingdilly before completing the book. - -
When everyone has fm;shed, call the= group togetir, Ask the students
‘to hold their pictures in front of them  while you rerdd the Whing=dingdilly
descriptim sections, this time showing the illustratims. There  will be
substantial discrepancies. Discuss witle—x the childrervhy there ar—e such
-~ ~differencet,  Inability to remember.all _ the details i#lll be part cof the . .
answer. (riosity to see the book's P:Li“:‘tt;':ias also iterferes withrm con-
centratingon listening. Having differe=nt "picturesh our heads"™ also
is part oii‘ it — words don't mean exactl__y the same thing to every— person.

Older students will be able to draw their own nmoiters and wriIte
descriptims of them. These children slzmould pass thdr written de=scriptions
to another classmate. The classmate/is then to drawipicture acc—ording
to the written description. After the SZ=rawings are opleted, Commpare the
criginal pleture with the second draw;ﬁg Why do thy look differ~—ernt?
What went Wrong?

Activity3: Peanut Butter and JeFElly

Most children Jove peanut butter and ® jelly sandwithes and can x make them
themselves, Let them give you the direc=tions for maklg the sandwwich and
they'1l ste the importance of explicit @ firections. MTey'll also himave fun
doing ‘it, . . . .

. Come o class prepared with the necem=ssary _ food stffs for makiz ng peanut
butter and jelly sandwiches and spread t-hem out “op - a fmonstration = . table.

Very young children can give the-directi.-_ons verbally, (No gestures = allowed!)
Ask for avlunteer who knows how to ma._ke the sandwih: "Tell me = how to ~make.
a peanut hitter and jelly sandwich. I'me= new.at thismd want to ls_earn. 11
do just asyou tell me." Start with the = first divectin exaetly az:s you' 're
told. Therest of the class will probap -1y get actiwely involved, yell;ng'

"No - Hg; don't do that!" Allow as ma=—mny children @ time péml’t::S to give
directions, each time ric;ng just what thx-:ey say shouldbe done.

. One thiyd gfiade teacher had her stud._ents wr;te =l the cilf-eat1§ ons, cau- .
tioning thm to be as exact as possible, She collectd the papers and pro-
ceeded to follow the students'” instructiwons.  If thellrections saz_id "Put
the peanut butter on the bread" she did - exactly that plaﬁ.‘;ﬂg the = jar on top
of the loaf, Her running commentary add-.ed to the delipht of the c:.rlass, when
she was told to "stick the knife in the - jar"-'she tridit, saying ™ "But the

. L]
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knife w-7on't go through the 1id of the jari."

Aft—er the fun and after demonstrating how cledr directions woz-rk, the .

class w—7ill enjoy making lunch out of the lessonmaterials.’

o

Activi_ty 4: Following Verbal Directions

ThE=s will make a good follow-up several days.— or weeks — ls_ater.
Have ti—=e children work in pairs, sitting back to back, with one Mezember
_of the. pair facing the wall or chalkboard. You will then put a de_esign
"on the wall or chalkboard. T - e

1
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?rovide pencil and paper. Those seeing the Mign &2 =re to describe it
to - their partners, vho are to & raw the design, Wiy the= oral directions.
No «questions are tobe asked ar=d the person givisdirec=tions is not allowed
to . look at the drawing until it= is completed. Afr the= first drawing
is - completed, have the pairs swritch positions, quipt x=p a second design,
Spo —that each child can experier=ce giving directimand following them.

Ask about the problems the Jinstructors ang qrs e=ncountered. "Why
did . you find it had to give di_rections?" Exampls "C=oculdn't use hands, -
cou_ldn't look at drawing as it -was being done.” 'is it= hard to follow
the directions?" "hy?" MHow <id you feel vwhilspu we=re instrueting?'
"Wh_ile you were draving?" : :
Lead the class to see that -using gestures vodihave= helped. A pair
of - students can demnstrate the= point."\Having tjmwdel._ to look at helps -
eve—m more — and this can easil_ v be demonstratiq. ‘{cu c.zan bring the point
hom=-, too, by showing the eclasss printed instryct jus For= assembling just
abo—ut anyfhing;‘ the children wi_ 11 see how wvalyzhltillus-:trations are in
mak __ing the-text cler. «

Act-ivity 5 Fun With Homo=nyms gy e

Fred ijrmje s books The Kireeg Who Rained ov Cjwlate  Moose for Dinner .
ine-lude excellent éxamples of +-=rbal misunderstaglg. = Share one of the
boo=Xks for Ffun or rad a few sta_ —Tements withoit Ej‘mmng £t~ he plétures. Ask
the children .to illuistrate the =tatements. Afteytarin: g the children's *
p;.:%tures and +the bk, discuss —the vecabulary —~ b cor—rect and incorrect
-ngaz:ungs. .

Alternatively, these books <an be used fon, q;featwe « dramatics. Read
a s=entence from the book and as= 3< one berson 0% q P teo agt out what
'ig ==meant. Older children may “emjéy eoming up’ @ ihsimil < ar puns or plays-
on wmsvords. | _ _

Act divity 6: Runor Says ce . < I .
7 The old *pumor game" c:an be used +6 teach thewlue =of checking hac}c
to Fbe sure a messige is correct - Begin with § Wewge ce-ontaining "who,

whagt, where, when" elements, sgu;h as "Yesterday . §ally 8 =—Ffrog ate all t’he

-gup=oies—in—her-fishowl-at-home—"—Have-this mes o pasi‘seﬂ by whispers
froe=n student to stident around —<the class, then d4tssy tihe warped message
.tha—=t emerges at theend. Try +the game a seconhd 4k wit®¥h another message,
but require everyme to repeat —the message bagK «4the seender for coh-
firesnation before seding ‘it on. Students shoudd glkly ==see how acs:u,rat:y

is —improved. (Withfirst grade—rs the message caglt gar—rbled so quickly,
it r=nay be better todivide the ~—lass into smzljieypups For.this activity.)
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This dtivity ca-=m be used to help children see how the misunderstanding
of a messye can lea :j to conflict. Help them recall times they th@ught
someone sl Smmethl_:ag that in a::tualj.ty was not the message.

Activitﬂﬁ Ways  to Send Messages

4 .
Of coqie message -s can be sent in a variety of ways, and some ways
are betterthan othe—xrs for certain situations. List on the board a variety
of ways-#ifonvey & —message: saying it; writing a note; making a phone
call; 5holig an 6b] =ct or picture; and acting it out. Then suggest a
. variety: wofsitvation = and ask class members which methed of telling is

most gpbyyriate. S Aituations might include —
.= Tyingishoelace . .
?é;liﬂga salesn..an you want new shoes just like your old ones.
Invithya frien-d to dinner.
Showing how happ—y yc:u feel.

“TDe&scyling where  you Live.

Anpoyning & Sir-<us,

- Hyve tifferent p~airs of students: dec;de what method they would use
to send owof these messages. The students will see advantages of both
telling an'drawing - =omething like the appearance of a house. Acting it
out will b most ele==rly valuable in telling someone*how to tie a shoelace.:

v Pbat:*ice with plsay te;ephanas (with students facing away from each gther)
will Qemomtrate tha—t talking on the telephone is often not as clear as '!

. fdce-to-fit converse=ation. Some children might be able to give reasons |
for this,mting use of haﬁds and facial e:-:prgss; ons. - !

for 4, have. sﬂ’.:tne children try giving 1nstruc::g;cns, with g;_her
‘ehildpen fillowing tThese instructions carefully —- it's just about im-
possible, for exawple, tying a shoelace from verbal instructions simply
zan't pe dne. ComeLude by emphas;glng that some ways of sending messages
are battet thaﬁ othe=—=s, depending on the kind of message you are sending.
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'LESSON 5: DIAL-A-LIKENESS, DIAL-A-DIFFERENCE 7 C .

AREAS OF STUDY © . . -

Soc lal Stud;as C;nt&rpersanal cultural, and group ralatl:ﬁ D]

Language Arts (greet;ng, interviewing, :émpar;ng, and contrasting)

PURPOSE

Through structured verbal activities, the children will develop an
awareness of human commonalities ( T =s) and differe
- : i -3

OBJECTIVES . -

“Children will —

Recognize, thrcugh ‘talking with each other, that we 211 have samethlng
in common and differ ‘about something.

Be able to identify cc@msnalit;es and differénces among cultures andfor
age groups. ~t -

SUGGESTE

el

TIME e

2 class perieds and 1 Jn/out:pf'schoal fleld tr;p

. . P,
E B *

INTRODUCTION - -
" . Children can now use their growing communications skills to find out.
more about human commonalities and differences. Encourage children to talk
with ‘each other and ‘to share thélr similar likes, experiences, feelings.
At the same time, encourage apen communication about their differences to

__hu;;d;tg:agd uﬂdgzsf ﬂd;ng__f,saﬁd re peet fgr, fhése differences.

= . ) S e e ———

) If pass;ble, after the ch;ldren have Qommun;cated 31m1; 1tles and
differences with their own classmates, extend the communication to include
* . others with whom the children are less famlllar, ineluding other ethnlc
and/or age groups. He;plng ghlldren to recognize that they have many .
qualities in camman with ‘others’ iz an:important step toward improved under-
: standlng a&rass age 1evels and acrass cultures. .

b
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Activity 1: Dial-a-Likene ss, Dial-a- Difference Tl

The communication game, "Dl al=a Likeness, Dlalaaaleference*”ﬁ*lll.
give children a chanee to talk to athers and find out about their llké-
nesses and differences. Form two circles. Half the class will be the |,
outside circle and the othér half- the&;&s&de,glrcleé with the two cirecles
facing each—other. _ Each person will be across from a’ parther;-and-the -

partners w;ll change frequéntly. In a mlnute or tw::g see how maay llkE—

the aGt;v1ty can be s;mpllfled to beg;m w;th by l;mltlng the Shaflng t@
just likenesses first and differences later; or by asking each set of
partnars to communicate jusk one likeness and one d;fference )

When the teacher calls tlme, eaah set of partner@ is askad to- ‘share
Then
Udla;" or rataré’tha lnsldé clrale s0 that each garson has a new partner,
and start them sharing likenesses/differences again. Continue until each
person-has met many--partners and is beglnnlng to see that all people have

thlngs in common aé wéll as- é;ffe ences. Hake sure yaq hace each set gf

out abaut each char. Enccurage hlgher—lavel communléatlon “as fhey aani;nue,

: gelﬁg beyond obvious physical likenesses and differencés to personal”
opinions-, preferences, and tastes. Help the children to verbal;ze any
- generallzaflans acquired thfough this ccmmunléatlon a:tlvlty.

An.alternate approach is to conduct this in triads (three chi;dfenf;
Thls limits the number of exchanges but might be useful with younger
children who have limited intevest spans. .

wem.. .In a triad one person speaks, one listens, and the third .o
""*The teacher should limit the time for sharing — 30 seconds fo :
. graders, is. ample. The sharer béglns to talk when the signal is given,
'w:—ﬁtélllﬂg -all- kinds-of information- about-him or herself.- After the time
-~ is up; the listener tries to repeat everything mentioned, having the same.
time limit. The obsefver—may*pfgv;de key questions to help the - llstener
recall detalls. :

. The aséigﬁméﬁts_thenfchange_’ Ihe,listener becomes sharer; ohservér' ;
changes to listener, and sharer is now.observer. The triad. r5peats the
sequence until eaeh person has played all three rales.

es and ‘differences.

At the. eﬁd af the campleté ‘cycle, gammona

should be shared within each triad and then witt hé“béﬁ?leté ‘elass.
A chart showing how the Chlldrén are alike and different can be f@rmed
durlng this sharing time. . .

One dlsadvantage to the trlad method is that sometimes : a *threesome

“ecan't cooperate! Thé total value of the lesson w;ll be lost to those who
s (

.Activities 1, 1 and 3 1ncluda mateflal excerpted and ada téd frem "Dial-
a-Likeness, D;alsa—lefgrence," in Cbmmunlgatzén, Part A, Glel aliPErspeca
tives in Educatlon Inc:, -1976, pphags 29. + : .
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can't. function well tégether_ Therefore, you may wish to select the
children who will form each triad.

For first graders, you might modify the triad so there's one listener
and. twa talkers. At the end of the triad sharing, the listener from each
group recalls what he remembers with the total group. You then list the
commonalities and differences on a class chart.

How we are alike = LT How we are different )
1 1.
2. 2, .
3. i o 3. (
A : ' v
} ] SECOND AND THIRD GRADE SAMPLE CHART
) =
- i i s _ _ o
.Similarities Differences
1. : ) : 1. . '
2. 7 . 2.
- '-3‘_% s
_Activity 2: Discovering More About Each Other

Based on commonalities and differences gathered from the previous
activity, make’ large wall charts with some of the different headings —
.such as: Saw Star Wars, Blue Eyes, Has a Pet, A Brownie/Cub Scout.
Instruct the children to sign their namesfto thcse group lists ta which
they belong. . ) " ot . -

When the éhildfen have had a chance to sign all the lists to which they .
are members, collect the lists. Without showing the children ‘the title
of a list, call out all the names on a list, asklng each to stand. Have
the members of that group talk w1th\each other until they 1dent1fy the
particular way in whlch they are al.xe. The rest of the class.is wgt;biﬁg
and listéﬁlng ’ ' :

nesses as ell. 1
about human ccmmcn,litiésiis understﬂod and can be verbdllzed in the ‘chil-

dren's own words.
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. Example: An interesting thing ockturred in one classroom doing this
activity. Every child except one boy had signed one particular chart.
When the names of the children were called, ,they all stood, with the
excepntion of the one who hadn't signed. The standing:children began
ta qué tian each ather trying to Find out what théy had in common. This
.aaated child which chart he hadn t Slgﬂéd What was the ‘characteristic?
He liked vegetables. All the other children hated them.

Activity 3: Analyzing Pictures -
Extend these likeness/difference games to encompass learning about

other cultures. “Give each child a picture of a person from arfother culture
or ethnic group. Ask each child to find out all the ways he or she is alike

- and different from the person.in the picture. Eﬁzﬁurage the children to

go beyond pﬁysiaal similarities .and differences; some of the piectures should
show pecple expressing commen ;eellﬂgg and Engaglﬁg in commen EE;lVItlEg
in different ways. (For example, mothers from different Chltures hold
their babies in a variety of ways, but maternal love and protection are.
expressed in all.) Then have the children exchange pictures and do the .
same with the new picture. Make lists showing commonalities and dlfferen:es
as the children share their findings with the total group.
- R 1
The samé activity can be done with a siﬁglé picture} with the total

class~caﬁtflbut1ng ideas. N

Activity 4: Localj Pen Pals - - )
ﬁi@y writing to pen pals, but this needn't raquire
community. Arranging pen pals even within the same

i also yield excitfing experiences and shatter sterDEypesg
ipating in testlng thés& exercises dlscavered. . v

. Arrange with a callaague in anathgr school to gxchange lists and pair-
pen pals. Writing letters then could became a monthly prgjact with the chil-
_dren sharing informatien and gpeclal interests about themselves, thélr schoo

“and the activities, their habbles the argaﬁlzatlgns they balang to, ete.

1

for “the classas tc meet, lf it is at a;l pgss&bia! Dne of the schacls,

.or a park, might be & good setting.. Play '"Dial-a-Likeness, Dial-a-Difference”
(Act;v1ty 1).. Let the group plan activities they would enjoy doing together
such as a game of kickball, a picnic lunch, or a tour of the school. °

. ; 5
CLESS" need not be of the same grade devel. Two classrooms of different

grade levels can also benefit.  Playing "Dial-a-Likeness, Dial-a-Difference"
car help twé‘d;fﬁerent age groups see that they share common interests,

ol js; etc.

-‘{ '
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LESSON 6: FOOLING QUR

Sclence (th

@
ﬁ
&
|..I
w

L

Languagé Arts {f

PURPOSE -

SENSES

7

. - - :
These exercises show children that our senses can't always be relied
upon, and that what we see comes partly from olftside and partly from .inside

our heads.

A beginning understanding of the sources of misperception will

help students later on, when they ccnfrcnt barriers to eross-cultural

ccmmunlcatlﬁn.

OBJECTIVES ~

Children will —

X

A,é
sense.
B. Hirrors can be-used simiiariy.f

Recognize that the senses of touch and
;.

sight work beé%ftggatheri

Compare perceptions of‘aﬂ'ink‘?lgf ta:éeeﬁh@w'ga p e find dlfferent
patterns in the same thing

Use fables and perscﬂal stories ta identify examples. of misperception.

) SUEGEST ONS TO THE TEACHER

s i

S;mple water expaﬁlmants can be used to show how our most.relied upon
— that of sight — can give us false information. .- A finger
-in a glagsiaf water looks fatter viewed from the side. A pencil put
part-way in a pan of water will seem to-'bend at the waterline.
the Eh;ldran use their sense of touch to disprove what their eyes tell
them. . ., . i -

Have the :h;lﬂren loock at themselves,
,,,,,, ‘Let them try to touch
th61r léft and rlght shoulder an% t@es by watéhlng their reflect;gnsi
Ask whether they can tell you if‘an object is on the right or left
Sl?e of the room by looking at the mirror image. = The children should

;-

Have the



discover that the mirror image is a reversed reflection of everything,
and one c.n be easily fooled. :

C. Use a gfab'bag to show that the sense of touch alone is not always
reliable. Blindfold children and let them try to 1dent1fy objects.
anly by ‘touch; then let them use sight also. - -

In conjunction with th;sg tell the class. the fable of the five blind
"  men_and the elephant (in which each man, touching a dlfferent part of
the elephant, had a different idea of what the animal was like)? Ask:
"Did you ever make a mistake about someone or samethlng because you
'saw? only part of the situation?" Many fables illustrate faulty &
per@epiiani . ) .

Yaung chlldren-ﬂan bég;ﬂ ta see how our minds make "sense" out of )
random patterns, according to our individual personalicies and cultural
training. Use an. ink blot to bring this across. Simply feold a piece

of paper over a drop of ink, to.create the bilot. Ask everyoné to draw

a picture of what is in the blot, without talking. Then share class

ideas. Talk about other places where different’ people see different
patterns: in the clouds, the moocn, a camp fire. Suggest that sometimes
-we "see'" patterns in life that don't fit the facts, but come from -
familiar ideas in our heads. ~For instance, we may think two kittens

are fighting when they really are playing. Draw analogies, as appropriate
2to stories.or folktales your class knows (for example, Chicken. thtle s

Dér‘t:et:tlt:m that the sky was falling).

']

This lesson renrlﬁted with minor changes fram "Peraeptlaﬁ," in Ebmmunzsaﬁ1§ﬂ§
Part A, Global PEFSPECthES in Edueation, Inc., 1976, PP- 16-17.
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S OF STUDY

:

Social Studies
Language Arts

Observation
= .
PURPOSE - -
- This exercise should help students to distinguish between conflict
and non-conflict situations. It is also a good way to begin talking
about constuctive ways to handle fights and arguments. s
. OBJECTIVES
Children will — .
Recognize that there are many types of conflict. ar

Understand that conflicts occur because of disagreements.

Recognize that confliets involve emotions.

Begin to consider how confllcts can be settled without Pfaple gpttlng
physically hurt.

MATERIALS - .

Collect about 20 large pictures, some showing conflicts and some

shéwing neutral situations. (You don't want children to think everything
is conflict.) You may ask your students to find pictures of prﬁblems, '
disagreements, and fights in books and magazines. Or, you may choose
the p;ctu%es yourself; you may wish to make slides of tham. Try to

clude a variety of CDﬂfllEtS, as far as you think ycur class can under-
stand them (e.g., personal, group, 1ﬂterﬁatlonal,,V1clent, verbal, economic,
religious). Local HEWSPEPEFS, Sports Illustrated, Time, Newsweek, Iﬂstrustarg

and Leﬁrﬂing are good sources for pictures.

inc
st

Adapfed fram Patternsa af Human Conflict, developed by pavid C. King with
Global Perspectives in Education, Inc. {Tarrytown, N.Y.: Prent;cesﬂalL

Media, ' 1974) . N

1
= ,_;
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INTRODUCTION -

ur daily in a child's life. They are

Minor and major t s
earning to get along with others.

cor
all part of growing up

This lesson is designed to help children recognize that conflicts

dare normal and natural. Confilicts can be hurtful if they get out of
hand. But avéidlgg conflict, and holding back feelings and remaining
silent, rather than taking a stand, can also eventually hurt. Rec-
ognizing a conflict (as a disagysement or a difference in interest)

at an early stage and learn;ngggéiyfa resolve the issue without getting
lDf@ a f;ght is .an important learning goal. One finding in the evaluation
of this project of Global Perspectives in Education was that students

in the program showed gredter willingness to "talk over conflicts rather
than fighting." The primary grades are an excellent place to begin dealing
with the cancept ,of confliet.

PROCEDURES s

Show the pictures to the class one at a time. Begin with such
guestions as: i

1. What is happening in this picture?

2. Haw do you think the people are feeling?

3. Are the people having a problem, or not agreeing? How do you
know? (It is 1mpartaﬁt to get students to see that stressful
facial expressions, clenched fists, and emotions of anger and

_anxlety, are themselves only signals that a conflict situation
is developing. It is that which requires change or rasclutﬁan.
The signals are not "béﬁ" in themselves.)

= =

4. What is thé problem about? 3

EiJ-Is ‘there anythlng in the picture that makes you think the problem
m;ght get worse?

6. 1Is EQEE@DE_EEiﬁg hurt, or about to be hurt? Do all arguments
have t® end that way? Can you think of another way to settle .
this confliet? - .

Next, c@mparé-several of the pictures, natlng similari
while using the questions:

ties and difference:

1. Which people are disagreeing?

58



2. What is the confiict about?
3. How is the pféblém;Zh own (wardsg looks, weapons)?
4. How are 'the people feeling?
5. Caﬁ;d this conflict help aﬁyﬁné? Who might it help or hurt?
6. How do you think it will enﬂ?iv
fi What other endings can you thimk of? Which do you prefer,’ and why
The mareipractlce children have
ways, thg better they should b abl
1

In the lessons that follow, the ch
relationship of Qammunlgatl@n and g

P
n
u]
\u:
[a1]
i
¢
rt

FOLLOW-UP
To extend this beyand the pictures, have children watch for conflict
on the playgr@und, in the lunchroem, on the bus, or on city streets. Le
them tell about or write a book ¥bout them in class. Discuss, using que
tions similar to those above.
) . 1 i
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. AREAS OF STUDY

Social Studies (relations, problem solving with others) .
Language Arts (verbal communication, drawing conclusions)

Art (making puppets) ’

Drama
PURPOSE B .
" "Th

ugh the use of puppets th€ children wi
“ing

9

o
onfliets -in" ways that seem ffair.

OBJECTIVES - ff/g , -

Children will —

Work with a small gfaup -of peers in finding resolutions to specific
[

confliets.

Dramatizé their oyn group's ideas in a brief puppet

Reccgnlze thdt several endlngs are po Slble in any ﬂanfli 2t Sltuatian

Practice going bayand their own first thoughts to ac
* that seem more workable or fair.

pt re salut;sns

SUGGESTED TIME

'\ _ ~ . A é:
" . 2 class periods

MATERIALS -
Puppets
Puppéf stage .
: Materials for making puppetis: . -
socks thread felt tip markers 7
-buttons needles tongue depressors  © i
yarn glue scraps of construction paper

O
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INTRODUCTION

Pupmetry is a proven method for dealing with human relations in the
classroom. It doesn't put anyone on the spot. The children are behind
the stage, not seen by tne audience and can role-play someone else with
ease — this is often an aid in opening cemmunlcatlon,

Hast children love puppets and may use them daily for +their own pleasura.
Still, "warm-up" activities are helpful for all children, since the puppets .
may be used in this lesson in a slightly different fashion from their use

in "play."

It's fun to warm up with riddles, knock-knock jokes, did you know, or
ny short, 211ly, fun skit. Some children may just wish to introduce them-

an
selves by using the puppet.

One teacher found this lesson to be a very successful staple learning
~tool. Long after this particular lesson, her students used the puppets

””” age this method

. to solve their arguments with each other. You might encour

of settling conflicts; ‘it is useful in helping children think in terms
of altérnative solutions.

vity 1: Choosing Alternatives : S

w..‘\l

Acti

To help children see how puppets can portray and settle arguments, : e
stage a show for ‘the class.. Since you will need help, prime, in advance, o
a couple of children to be co-puppeteers. At the beginning, describe a
gonflict, to give the cldss a sense of what they will later be.asked to do.

An idea for the puppet show.might be: Two sibiings énter the TV raam at

the same time, each wanting to watch a different program. They argua.

An adult enters and solves the problem by saylng that the oldest child

may y select the program to be watcheéd by both: “After the p,esanfat;on,’”‘”‘;‘_
‘discuss how the.conflict got started. Whose fault was ‘it? Could 1t have

‘been .avoided? Was it solved fairly? Can you think of other ways to solve

it? i

Follow this by asking volunteers to dramatize another unresalved
dilemma: - v . x !

® You promised a friend you'd play together after schoeol. In thé
meantime, another friend invites you to go ice skating after !
school. You really want to go. What do you do? }

5

. ® Néte that this involves an inner canf;;ct, as the child tr;e to
decide what to do. Other children should act the parts of the twc chil-
dren offering invitations. A fourth may offer advice or help explare the
alternatives the first is.considering. Stop the drama before the decision

is made. : "
H

i
!

-

. ' ) /
. - = [ . #
’ ]
i
I
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- After this presentation, break up into small discussion groups to
share feelings about the situation and alternative solutions. Bring
the total group back together to share their ideas. Again, use key
questions to draw out the many possibilities for handling the inner
zgnrllct! Tﬂ; is ;mpgrtant since the chlldrén flnd out h@w DtﬁEP class

DDSSlbllltles ava;lable far the paftlcular prcblém.

Activity 2: Solving Conflicts '
R . ‘-‘\
The Ehlldrén will want to get involved with the puppets on their owm_
and they can begin with this activity. i : N

Use the puppets to présent a conflict to the class. Try this story,
leaving it open-ended: :

Mark has been given a new book, which his younger sister, Julia.,
finds. Mark comes in and wants the book, which he says is his.
Julia says she found it, he wasn't looking at it and she wants

it. They begin fighting, and their father (or older cousin)

comes into the room and attempts to break up the fight. Cut

there by having the father turn to the audience and say some-
thing like, "I don't know wha% to do about this; can you help me?"

Once again; break into small-gkaups directing eaeh group to work out
a .solution. B® prepared to play out their ending, using the puppets.
When each small group is ready, allLreturn to the large group and the
pupnet shaws are presented. ’
Usually there is. very little structured discussion after each puppet
show, rather, spontaneous comments and clapping: After all groups have

hvaeSEﬁfed their shows, compare_ the. SGlutlQnS.v,Wh;lé.thEra may- hE;SlmllaEl=,

tl§s, the differences will be good to notice.

Gther ‘situations needlng end;ngs*
£ Many éonfllc occur between two people. This type of conflict should
be easy to ;égntifyi Just ask, "Have you ever had an argument/fight
with a friend? brother? sister? parent?". Allow for sharing because
there will be many stories to be told. Use their stories or ocnes
selected from below for puppet solutions on later occasions.

. You found -a toy car in your apartment house hallway. Your friend,
a neighbor, says it's his. What do you do? =~ - L :

. Your sister has a friend over to play with her. You're alone. They
won't let you play with them. You keep getting in their way. They

E:}
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still won't let you play with them. You keep getting in their way.
They yell at you, "Go away, we don't want you!" What do y@u do?
How do you feel? . ®

Two people get to the same desk chair at the same time. -‘Each one.
pushes the other. A fight breaks out. / ' -

. You are in line to buy seconds at lunch and your money .falls out
of your hand. When you get it, the last piece of food has been
sold to the child that took your place.

. Two friends enter a school contest. Their entry wins. Who gets
the prize which is undividible? .
- i C———

. L LS i : _ . _ - I

. You find a dollar on the classroom floor. Two children claim
. they l@st it. How do you identify the real loser? =
Sometime you mlght use a "freeze" technique, stapp;ng at various times
ng thefﬂramatlzat;an, discussing what has happened, what changes might
e been made to prevent the conflict from continuing.

Aétivityiz .Making Puppets

-~ After being introduced to puppetry and realizing how they can use
'puppéts, childréﬂ énjay ééﬁsfruéting fhéif own. then childrén Who are

that they made. Saek puppets ara easy ta d@ just take an cld sgck and,
‘with white glue, paste on scraps of material cut out for mouth, eyes, ete.

{yarn does well for hair). An easier (but less durable) way is to use \
paper 1unchbags and to draw. faces .on' them. w1th Crayons. .
. i : : e

S S

&

Teachers have made successful puppets startlﬁg w;th tws crgssed tangue
.depressors, stapled at. their crossing point. ' These are simple to praduca
and the children have them ready for use . qu;ekly. ,

_All that is needed in the  way of additional supplies is glue and
scrap paper. Head and clothing are cut to'fit the tongue depressors’and
* facial expression, hair, buttens, ete. can be drawn on or made from cut
paper. Hats, belts, bows, ete., can be added, made’frém plpe cleaners,

_glasses, etc. -

:
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Bibliography for "Conflict With Puppets"

Senesh, Lawrence, "Our Working World," in Families. Chicago: Science
Research Association, 1973, p. 110. - '

Sound filmstrips: - "The Trouble With Truth,”" "What L . You Do About

..__Rules?" "But It Isn't Yours .. ." "That's No Fair!"-—from First
Things: Values. Pleasantville, N.¥.: Guidance Associates, a sub-
sidiary of Harcourt Brace Jovanovich. .
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" LESSON 9: ''CROSS DOUBLE! ﬂﬁxs
AREAS OF STUDY
Language Arts Creative Movement
Art Social Studies
~ Music . )
PURPOSE ' :
These lessons continue presenting children with the oppértunity to
explore a con flict situation and te find ways of resolving it.
Children are again making jud%mgnts and finding altermatives for
solutions. '
OBJECTIVES )
Children will —
Increase liste ning skills, éspecia;;y for noting details an nd sequences.
Demonstrate com pf hension ?f the story line through a varie ety Df
means: (a) re-enac iﬂ the stcfy, (b) drawing pictures of events
in the st@ry (e) choosing appropriate music for it.
Explore issues aﬁi-ﬁa;ués in teaghér!;éd discussion. : \
Moye creatively and in ways;thatiSEEm appfapriaté to the character
they choose to pcrtray.
Enhance group partlelpatlgn skills as they work together to produce .
produc :

a short drama. ) ' o
Formulate and utilize criteria for fair resolution of conflicts.

ntercom 84/85, Educa-
Flobal Perspectives..
erspeétives in Educati n, Inc. -

Repr;nted with mi ange
ﬁtﬂﬁ fbr a World iﬁ.[;; ge:
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3 class periods -- to hear, re-enact, and discuss the story.

i
£

Addit;enel time will be needed if the teacher deeldee to extend the
lesson- T e

MATERIALS N

~Sufficient space for eteryeeting (can be done outdoors, if necessary).

Optional: Props for eteryeetlng, art mater;eee&_reeerdEItepee, puppets
‘or materials for making puppets (for directions on meklﬁg puppets, see
Lesson 8) . N
- 4 / o . §J
iNTRDDUCTlDN : V \ , -

In some reepeete this "unfinished" story is similar to a felktele,
In it the animals speak, behave as humans might, and are pergleﬁed by

;enrethleel dilemma.

_There is an important difference between "Crédss Double" and traditionmal
folktales, however. The latter are usually aimed directly at -the trans-
mission of values. As May Hill Arbufhnot put'it, "Folktales taught
children and reminded their elders of what was proper and moral." ' They
hammered home the ethics and moral codes which were commonly accepted
in a given society. This story purposely does not aim at direct trans-
mission of values. It poses, an ethical dilemma which children can readily

“comprehend, but it does not resolve that dilemma. Those. who read or hear

the story are left to wrestle with the value questions it raises. Readers
and hearers are asked to devise ceriteria for +the fair resolution of
conflict and are urged to use those criteria as they propose- the;r own
solutions.

: = e

'Emphasis should Fe placed on the substantive value Queetiene posed
by the story. Nevertheless, the;.lesson affords many opportunities for
skill develepmeﬁt. £ -
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The story which follows, "Cross Double,'" was written by Margaret
Stimmann Branson (e. 1%72). When the story was written, it did
not have such an imaginative title. "Cress Double" was bestowed
by a boy in the first grade in an inner city school in the San
Francisce Bay area. His teacher was one of several who gra-
ciously offered to assist.the author in field testing a number
of stories written to promote creative thought and increase the
communications skills of younger children. When the teacher
finished reading, the boy appeared to be preoccupied. He did
not Join in the class discussion for a long time. Then, as the
casting for the reenactment was hbeing completed, he suddenly
blurted out his thoughts, "Yeu know what this story is really
about?" he demanded of no one in particular. "It's about a
cross double — that's what it's about." In appreciation of
that first-grader! s moment of "concept attainment," the story
was renamed. :

7 "CROSS DOUBLE"

Whenever Darius Deer and Titus Turtle met they got into an argument.
They disagreed about a’most everything. They quarreled about whether
it was better to be tall or short. They quibbled about whether animals
with claws could do more than those with hooves. Sometimes they debated
whether it was better to be covered with fur or with a shell. At other
times they disputed whether it was right for animals to eat meat, as
turtles do, or whether deer are correct to eat only vegetables. In
time they began to bicker about which of them was more hanﬂsome ~ They
fussed about who was smarter.
s

Day and night. N;ght and day. Their angry disputes rang thraugh
1e woods. Flnally the other animals got tired of their unending battles.
ernie Beaver suggested that they have a contest io seitle their difFer-
ences once and for all. Whichever one of them won would be named '"King
of the Woods.'" He made them promise that regardless of who won the
contest there were to be no more arguments.

(o] gt

As soon as Bernie Beaver suggested a contest, Darius Deer said,
"That is a fine idea. I challenge Titus Turtle to a race. °‘Let us
Tun ten miles from the edge of the stream to thé old mill."

Darius knew he could win the race easily; hawevef, he also knew
deep down inside that it would not be a fair match. Perhaps he should
have suggested a Tore equal contest. But he wanted to win so much that
he pushed aside thoughts of fairmess.



Imagine how surprised the deer was when th€ turtle agreed. ''Darius,
I- know you are famous as a runner. Your legs are much longer than.mine..
You can leap high in the sky. But. I will accept your challenge anyway.
I will race you to the old mill. Ycu run the ten miles on the land. I
.will run th ;gn miles in the water.' .

"Let us meet tomorrow morning at nine o'clock at the odge of the
stream. Bernie Beaver can be the judge. He can decide which of us will
be named 'King of the Woods'.'.

As soon as they parted, Titus scooted off to find his family. He
asked ten of his brothers and sisters to help him. Each of the ten.
was to be posted secretly at every mile-marker along the racecourse.
Titus himself would begln at the starting pclnt. .

MEanwhilE, news that the two rivals were galng -to race Spread
through the woods. By nine o'clock many of ‘the animals were gathering
at the edge of the stream to watch the race begln Berﬁ1e Beaver lined
up the two contestants. Then he gave the signal. "On your i ﬁarks Get
set! Go!'' he. shouted. : -

_Away jetted Darius.Deer. He was out of sight before the ‘turtle
really got underway. When the deer passed the first mile-marker, he
called out, "Titus Turtle, are yDu there?" . .

To his surprise a voice came back from the stream, "Yés; Darius,; I
am here."

The deer doubled his speed. When he came to the second mlle marker,
he called out, "Hello! Are you here, Titus?"'

""HELLO YGURSELF! I am right here." .

At the next mile-post the same thing happened; ~And it happened at
the next and the next and the next mile-markers. When Darius Deer N
reached the seventh mile post, he called, '"Titus Turtle, are you here?"

"You bet I am," came the answer. 1

‘This was too'much! Darius Deer ran to the edge of the'stream to see
for himself. There was the turtle bubblng along slowly in the water.
T

"Titus," péﬂted the deer, "it looks,as thDugh Qun race may end in
a tie., What will we do then?" ,

"We will see. We will see.” 1 w111 get there in timé " answered
the turtle. Meanwhile, he just kept on sw1mm1ng, never 1@51ng a stroke.

& ¥
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Darius Deer dashed back :o the racing path. He began to jump higher
and higher, as he bounded along. No short, squat turtle was going to
beat him! When he reached the nlnth mile-marker, he shouted, "I know
you are not there this time, Titus.

'!(,')hi yes I ‘am," the turtle shot back.

The deer could not believe his ears. Faster and faster he ran.
Higher and higher he jumped. He was getting very tired, but the end
was near. One more great leap should take him across the finish line.
Up he flew until his hooves almost touched the treetops. But when he
came down, who should he see but a turtle Slttlﬂé calmly at the finish
line :haklﬂg the water off hlS back.

Read the story alaud to the ¢ léssir Use the following steps to develop

= StQkJrAE‘._&A.E a;;é J H

1. List the characters in the story on the chalkboard.

' ' \
2. -Review the events of the story. Ask gquestions which help children
focus on the key -situations. Be sure students are thoroughly
familiar with the plot and its essential details

3.. Pantomime the actions of various "animals first. Le t
demonstrate how they might leap' like a deer, swim like a turtle,
walk like a bear, fly along the“race course like a bird, etc.
To help students develap freer and more rhythmic motions, you R
may wish to use music apprcprlafe to such movements, of the various
animals as hopping, ]umplng; loping, running, swimming, and
leaping. . .

t students
i

L4.° Cast the story. Let students volunteer for the parts they wish
- to play. -Those not cast in specific roles. can be asked to por-
tray an animal not mentioned in the story but one who might -have
lived in the woods and listened to the argumentative turtle -and
deer. Let the children decide whether the animal they choose.to
paftfay cugh* to walk fly, crawl, or creep to the.edge of the
stream to watch the race.- .

5. Do some initial probing of feelings. Ask questi@hs_iﬁ the affective
domain. For example, you mightﬁask questions like these:

*+ — How do you think the dea felt on his way to the race? Why?

i . 7' 69 -

O

ERIC

Aruitoxt provided by Eic:



— How do you think the turtle felt?

_ = How do you think the turtle brcthers and sisters felt? Why?
— How do you think the animal you are going to be is feeling as
it makes its way to the race? ’

. 6. Storyacting. Let the students re-enact' the story. ~Encourage
them to express the ideas of the story in their own words.
Encourage them to invent dialogue and actions they think appropriate.
(Alternative: The storyacting could be performed by use of puppets.)

7. EBEvaluating the staryactlﬁg _Ask for and give praise to the
dramatists first. Later ask for suggestions for improvement.
Praise students who make particularly good suggestions.

FOR DISCUSSION

Discuss the substantive, value questions which emergéxfrom hearlng/
reading the story. - The children may realize that '"Cross Double" is an
unfinished story. It ends, but the issues are nct resolved. Explore
those issues with questi@ﬁs such as these: '

- A - R . = :
— Why were Darius-:Deer and Titus Turtle a;ways argulng? What did
' each of ‘them want or prize most? _
— Why did Bernie Eeaver suggest the deer and the turtle.settle their

ferences in a contest? Why'did the deer agree to a race? Why

i
did the turtle agree? .

A fu
\ﬂu‘ Hm‘

— Was it a fair contest?
— How do you feel about the way the race ended? ' o .
~— What rules should have been agreed upon before the race began?

) (Let the children suggest some rules: . List them on the chalkboard;

- evaluate the suggested rules.)
| Imaglne that you were ‘Bernie Beaver,t§he gudge. What would you
do next? Why? ' . L

L At an appropriate ‘time, steer the discussion toward consideration of
the larger.ideas/concepts inherent in the story. Some suggested questions:

— Are the prablems in the story like those in real life? TFor éiampler
~do y@u kﬁcw people who always argue — even about ‘-unimportant

&
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matters — and dlsturb others? Haw should those people be
treated? Why?

£ -

- Imaglne that a sixth grader in our sch@al challenged a. first
grader to a race? Would that be fair, even if the flrst grader
agreed to the race? z

— When do you think rules about a contest ought to be made? Who .
should make those rules? Who should see that the rules are obeyed?
How? Why?

— YWhy do people sometimes cheat to win?

-— How would you feel if you won something unfairly? Why?

Rules Allow Fairness
: {

=

\
EXTENDING THE LESSOHM
a
1.. Let the children draw the events of the story in sequence on a
1ang sheet gf‘shélf or butéher paper. Let them write apprepriate

2. Empha gize math skills by di’idi ng the paper into ten equal segments
which represent each of the miLEEfa nkers along which one of Titus'
stationed. : '

brothers or sisters was

3. Let the children listen to short record selections and idéntify
the music they deem most appropriate to the varied scenes in
the stary or moods of the characters.

4, Ask the children to write a paragraph de Scrlbiﬁg how they would
resolve the conflict.

‘5. Make a chart of the ecriteria usaégby the children when arriving
at fair resolutions that might be used.

~

2 : . . s
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