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- Introduction to the Humanities Series
David C. King and Larf'y E. Gondgﬂ, Project Co-Directors

~ world. The learning that results in this does not come from ainy special course or
discipline, but can be developed throughout the curriculum. The needs for
different grade lavels and courses are varied and the project materials are
designed to meet them. We have designed the materiais for teachers, teacher

all who work with and are concerned ahout the schools may also find them

useful.

One can never say that a .carriculum is finished.
Rather, it is a process—a continuing series of shifts and
changes that we make in our effort fo provide training
that will better prepare young people for the future. As
the closing decades of the 20th century approach with
what seems to be alarming speed, we find ourselves
living in a highly complex world. in an age charac-
terized by wrenching changes and evér-increasing
interconnections. In such a world, the dynamics of
curriculum as a process become more and more im-
portant. . :

The materials developed in this project, Global
Perspectives: A Humanistic Influence on the
Curriculuum, represent part of that process. They pos-
sess a high degree of built-in flexibility—a flexibility
that encourages adaptation to personal teaching styles
as well as the needs of individual students, a flexibility
that permits responsiveness to the concerns of the local
school and the community, and that can provide room
for future change.

Each handbook in the ‘Humanities Series offers
ready-to-use lessons and activities as well as sugges:
tions for lessons you can develop yourself. The materi-
als can be used in individual courses in the social
studies, humanities, language arts, and science. They
can also be used as the basis for team-teaching and

" other multidisciplinary approaches. The handbooks

Q
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_can go along with existing texts and other materials; no

special preparation or purchases are necessary.
Throughout the project’s three years of develop-

ment, hundreds of professional educators have ad-.

dressed themselves to this question: What kind of
schooling do today’s students need as preparation for

‘the kind of world they will have to dea] with?

Many of the answers you will encounter in these
handbooks fit what Arthur Combs calls the “new goals
for education”—goals which are both *“holistic and
human.” He feels that the major objectives of schooling
must be “the development of intelligent behavior, the

production of self-propelied, autonomous, creative,
problem-solving, humane, and caring citizens.”"?
While such goals have roots deep in the traditions of
American education, there still is no simple formula
for their achievement. Throughout the project’s devel-
opment period, we have aimed for the kind of holistic
and humanistic approaches that can build toward

_not asking teachers to make drastic changes in what

they teach or how they teach it. Instead, the project has -
focused on ways to make existing courses more re-
sponsive to the needs and opportunities of a new age.

Working Goals for Global Perspectives:
A Humanistic Influence on the Curriculum

We seek to develop thoughtful, cieative, caring
adults able to function effectively as individuals and
citizens. For this we believe students need a global
perspective which can be approached through a
curriculum thet includes opporfunities—

1. To learn to recognize the interconnections between
one's own life, one's society, and major global con-
cerns siich as environment, resources, population,
and human rights—and how these interconnec-
tions affect our future options and choices.

2. To develop an understanding of basic human com- -

portance of individual and cultural differences.

3. To develop an awareness of how perceptions differ
among individuals and between groups.

4. To develop the skills which enable adequate re-
sponses to an electronic age, with its increasing
volume of information and technological choices.

5. To acquire an ability to respond constructively and
flexibly to local, national, and global events, as in-
dividuals and as members of groups.

.
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Objectives as Building Blocks
You will note that the obhjectives listed for many ‘of
the activities deal with the building of skills in proc-

essing information and in gaining experience with the
concepts. In one middle-grade lesson, for example,

‘students analyze why the telephone was initially re-

garded by many with such disapproval and why its

potential was not foreseen. Although this activity may .

seem rcmote from learning about the pressing con-
cerns o} a global age, this episode is important in add-
ing to students’ understanding of change as a force and

‘haw peaple respond to it.

‘The competencies and perspectives today's young
people need are best developed in a sequential pattern,
beginning with the earliest grades. Practically every
course in the curriculum can add specific building
blocks to the process. -

An Example ]

One frequently listed goal of moedern schooling is to
help stuclents undérstaﬂd and respoﬁd to the cgmplex
we spemfy partlcular ab; ,tlveisr to be aEhlEVEd by cer-
tain grade levels, we form a picture of how learning at
all levels can build toward such a goal.

Examples of the objectives (or competencies) that
contribute tothis goal of environmental awareness and
concern might include the following:

By grade 3, students should be able to
1. describe the notion of systems by explaining how
a breakdown in one part of a system will affect
other parts;
. 2. identify systems in'surmurldiﬁgs familiar to
them—including both built and natural settings;
‘3. give examples of planet-wide systems such as air
and water;
4. draw a picture of a natural system and label its
parts.

By grade 6, students should he able to

1. identify relationships between one’s immediate

- surroundings and the planet’s natural systems;

2. define interconnectedness and give examples of
its operation in human-environment interac-
tions;
record changes over time in their loc
faundiﬁgs

al sur-

Pa\

alter natural systems;. often in unmtended and
complex ways;

5. draw inferences about how population influ-
ences environmental situations.

e
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By grade 9, students should be able to

1. use pictures, literature, and historical sources io
draw inferences about changes in human-
environment relations at various pcnnts in .S,
history;

2. give examples of ways in whlch modern urbani-
zation has influenced naturai systems;

3. hypothesize about how alternative plans wnll af-

.fect a particular ecosystem.

By grade 12, students should be able to

1. infer ways in which seemingly personal or local
" matters affect or are affected by larger envi-
ronmental contexts;

. recognize that creating a healthier environment

can require difficult clemsmns and suggest ways

of measuring the possible positive and negative

_consequences of such decisions or actioas:

‘give examples of conflicts of interest that arise

over environmental issues;

4. describe ways in which people have expressed
their feelings about human- environment rela-
tions;

5. identify ways in which the ongoing revolutions
in science and technology have altered human-
environment relations;

6. form a hypothesis about ways in which future
population patterns may influence their own
lives.

%)

Four Basic Themes

Much of the learning in these handbooks is centered
around four basic themes, or concepts:

1. change '

2. communication

3. conflict

4. interconnectedness .

As students become familiar with these concepts,
they will find them valuable for organizing the infor-

.mation they encounter thmughnut their school

careers—and beyond. -
In the elementary grades students might be taught tc

flictin an }ustnr;tzal Pplsode snd a EDHﬂlEt encuuntered .

‘in a story or a real-life situation.These classroom expe- .

riences, in turn, can provide useful insights into how
conflict operates in our lives and the positive functions
it can serve. Thus, the concepts also represent one way
of making those connections between the classroom
and the world around us.

This focus on concept learning and application may
be more difficult with upper IEVEI students who lack
background in the concept approach. High school

“teachers are urged to use activities which, while de-

8
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signed for earlier grades, do provide students with a
beginning undarst'mding of the GnnLEpts Many teac’h-

tedness The students were not even aware that Lhey
were being exposed to primary grade materials.

Inafrustrating and sometimes frightening world
there is a great need for coping skills and tech-
ﬁiques GDDd g’uidance and better pfeparatiaﬁ are
w1th uncertalnues and in learmng to chcose
wisely among alternatives.?

NVEA NATIONAL BICENTENNIAL PANEL

The Handbooks and Basic Skills

Others have said enough about basic slt;lll, sothat we
don’t have to repeat -here the dire warnings or the
problems of low tast scores. However, two important
points do need to be made:

First, the deve lopment of skills does not take place in
a vacuum. In fact, skills development is much more

likely to be imp gved when students are dealing with
subject matter that is real to them and inhérently inter-

‘esting. According to Charlotte Huck, former president
pf the National Councii of Teachers of English:

If our goals for children include mastery of a wide
range of language functions, then we must create
env fcnrnents that will be supportive of this goal.
Children need to talk and have interasting experi-
ences so they will have something to talk about.

Those of you who are interested in composition
know that this is equally true aboui children’s writ-
ing. Children need to have authentic writing experi-
ences in order to produce careful observations and
honest feelings.?

The second point about basic skills has to do with the
kinds of skills most in need of strengthening. Chris-
topher Jencks of Harvard argues that a close analysis of
test scores reveals that today’s students are doing bet-
ter, not worse. in man} skulls areas. “WhEre problams
appear,’
with the d =gire or ablllty tD reason, w:th lack of mterest
in ideas and with shortage of mfarmatmﬁ about the

- world around them."?

We have tried to apply these ideas to the develop-
ment of basic skills: R ,
1. to provide interesti g shmulatmg experiences

for skill development;
2. to encourage the develapment of those “more
complex skills";
3. toprovide studants with better informati
and uﬁderstandmg of “the world aroun

Connecting the Classroom With the Real World
One major approach to creating the kind of learning
eded for our age has been to try to relate what is

‘E rned in the classroom to what is happening in the
tu dE 1ts’ lives and in the world around them. Achiev-

ing what we call global perspectives must begin with

that.
We can use a hypothetical unit on the Renaissan ceto

demonstrate how and why such (;Dnnef;tlons can be
made: :

Teaching about the Renaissance is one of those areas
where we tend to assume (or hope) that students will
recognize the importance of the information they are
encountering. All too often, we find ourselves disap-

pointed when only a handful show any interest in the
pamtmgs of da Vim:i the sculpture ofMi::hElangelcj Gf

intoa tmugh of bnred They fmd little in the study
that connects up with their own lives and interests.
But there are connections, and one of our tasks is to
make them more explicit. A teacher might develop the
Renaissance unit around a theme such as: *The envi-
ronment is what we make it. And how we shape it
depends on th we percewe it.”’3 Classraam actwntles
into both the present and the past We m*ght begm with
Renaissance architecture or art, and ask students such

questions as these:

1. How did people during the Renaissance perceive
the nvironment? i , hat ways are the percé
ons gf people to day—mcludmg studen
same or different?
How are these perceptions translated into, say,
architectural styles—the form and function of

bulldlrlgs'il Are there echoes of Rena;ssam:e at-

b
;]

space, natural enwmnment aﬁd 50 Dn‘?
3. Wauld the class want to reshape their surround-
ngs in some way? What arrangement or styles of
uildings would they prefer and why?

Other conne\:tmg themes might be: ideas about the.
importance of the individual, the changing role of

wamen the search for ht'mes valuES at tached to mate-

{Eme isusedto

_rnake cannectlons w1th cOncerns faﬁlhar to students, .

this is a different sort of “relevance’ from that which

was popular a decade ago. The existing curriculum

" unit on the Renaissance remains, but there is now a

coming together of the traditional humanities, modern
social issues, and the students’ pérscmal COncerns,
Students become mors interested in learning about the
Renaissance when they see its relationship to their
own situation.

If we plan our presentations with thls in mind, we
should be able to demonstrate to our students that just .

-

9.
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" . total environment. And they are perspectives

" build on this experience is

Q

about every tnpn: we deal with has
lives and futures.

What we call global perspectives involves more than
the study of other cultures or what is commonly
thought of as international relations. Global perspec-
tives are ways of looking at experience, ways that
highlight the individual's relationship to his or her

nvi that can
emerge readily from much of the subject matter we are
already teaching.

applications to their

The question is not whether history is relevant .
but what the relevance of a given historical expen-
ence might be to a given current or future one—that
is, how is it relevant?

Historian Epwarp L. KEENAN

w:m

Fitting the Project Goals and Materials
into the Curriculum: An Example

In thespring of 1978, the ‘San Francisco Unified
Sclmcnl Dlstrn:t launched an ambxtlous prngram to re-

curru:ulurn guxde whu::h mcnrpgrated many Df the
ideas developed by this project, and San Francisco
teachers helped in the design and testing of materials
in the handbooks in the Humanities Series. A descrip-
tion of the San Francisco K—=12 scope and sequence is
reprinted below. The course descriptions illustrate

-how the goals of the project have been incorporated

into a traditional social studies curriculum.

Other schools, state departments of education,

commercial publishers, and individual teachers have
found various ways of tailoring
special needs.

Elementary Grades

All children bring a rich back grcj ind of culture and -

experience to their school life. Encouraging children to
ce sl part_of social
studies and helps to enrich the ::ufm:ulum The K-5

curriculum allows students to apply their personal
experiences and perceptions to the material being ex-

plored.

]

Children learn about their own physical and emo-
tional needs and explore their immediate ens Amn!-
ment. They begin to know themselves better and learn
about their relationships with other people.

Aruitoxt provided by Eic:

the materials to meet

GRADE 1: MYSELF AND OTHERS
Students learn about themselves in relationship to

families and peer groups. They develop awareness of
interconnections among these social units, their simi- -
larities, diversities, and changes. By studying different -
famlly and friendship groups, students begin to dis-
cover things they have in comfmon with humans

throughout the world.

GRADE 2: MYSELF AND My SURROUNDINGS

As horizons expand, children learn about them
selves as participants in larger settings such 5 the -
classroom, the school, and the immediate nexghbc:r— -
hood. nge knowledge is gained of neighborhoods in
different communities and countries: comparisons and
contrasts provide deeper understandin 80 fthe child's
own surroundings—both natural and hum

GRrRADE 3: MyseLF IN SAN Francisco

The rich multicultural framework of San Francisco _
provides the setting for learning about different ethnic
groups, neighborhoods, lifestyles, and careers. Field
trips, classroom visitors, parent participation, and
other sources will aid students in understanding and
appreciating the city and its heritage. Comparison with
other cities in the United States and other parts of the

world will broaden the learning experience.

GRADE 4: MYSELF IN CALIFORNIA

Diversity of cultural and ethnic heritage in the
broadened setting of .the state extends students’

' k’r’mwledge nf' themselves in relatmn to thEil’ SDElal arld

many mtercnnnex:tmns hetween themselves Calenr—
nia, and the world, including the heritage of groups
which have contributed to California life in the past
and the present.

GRADE 5: MyseLrF 1N THE U.S. As PART oF THE WORLD

The concept of change becomes central as students
examine the nation’s growth and development. They
learn about the contributions of individuals and differ-
ent groups throughout the nation’s experience. This
study provides an historical background for under-
standing the United States as a changing. complex,
multicultural society. Learning also places the United
States in a global setting, indicating the growing inter-
connections between this country and other parts of

the world.

Middle School

Students’ horizons are extended furtheras the 'l earn
more about the larger global con ntex
th social studies, emphasis co
self—an exploration of the st dentf

within Expandmg areas of a

10
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GRraADE 6: OuR HEMISPHERE AND MYSELF

Students now learn more about themselves in rela-
tion to a larger envirgnment—the varied texture of life
within the Western Hemisphere. Selected societies in
North and South America are studied to develop a
deeper understanding of the nature and variety of
human culture—the ways in which people in different
places and at dlffcmﬁt times have organized to meet
common human needs.

GRrabE 7: OUR WorLb HeriTAGe

Many different groups throughout human hlstnry
have contributed to our global bank of human culture.
Students will explore the experiences and achieve-
ments, of selected groups to gain an understanding of
how these groups have.added to the hun:an story. The

learning will highlight common human themes as well -

as points of. dlffgrgnce

GRS\,DE 8: Tuk U.S.,

The study enables students to analyze the economic,
political, and social decisions of the past that have
helped to shape our modern physical and social envi-
ronment. Attention is also given to the forces which
have strengthened ties between the United States and
other parts of the worldxand how thos; interconnec-
tions influence our lives.

e WOoRLD, AND MySELF

-High School

A wide variety of social studies Eipgriencﬁ:iﬁs
cluding history, geography, political science,

1efgnamigs anthmpulugy. and Gthersspmvidé stu-

am:l uppnrtumt!es of t_he future. Specxal attention is

" given to ways in which the social studies can help

young people to prepare for adult roles and to function

"effectively as participants in a democratic society.

GRADE 9; GEQGRAPIIY 1, 2

Geographical and social studies skills are developed
in studying the interrelationships of our physical.
economic, social, and political environments. Case
studies will enable students to compare and contrast
the ways in which different societies have adapted to a
variety of geographic settings. Special emphasis will
be placed on.settings in Africa and Asia.

Grane 10:ELECTIVES

In grades 10 through 12, students have available a

spectrum of courses that will introduce them to more

detailed or advanced study of particular subjects.
These offerings may vary from school to school; some
may be components of special or *‘magnet’” programs.
Special attention will be given to the role of the social
studies in preparing students for career opportunities

- and citizenship responsibilities, and for understand-

ing and appreciating their own cultural heritages.
Grape 11: U.S. HisTory 1, 2

This is a survey course, reinforcing social studies
skills and concepts, and encompasses the growth, de-
velopment, and traditions of our democratic society;
exploration and appreciation of the roles of various -
cultural and ethnic groups in creating our modern

society; analysis of the changing roles of women: ex-
ammatmn of BCDHDTHIG. mdustrlal and urbaﬂ changes
present rgle in a changmg. hxghly interconnected .
global environment.

Grapg 12: Civics 1

A special emphasis is placed on the role of the indi-
vidual as a participant in a democratic society—the
rlghts and responsibilities of citizenship. Students
gain an understanding of the practice and theory of
government, beginning with the 'school setting and
moving through local, state, and national levels, fo-
cused on an appreciation of the special opportunities
provided by the democratic process. Comparative
‘study of other forms of governmerit places this study in

" a broader context.

* * B

We hope the materials in thxs Humanities Series will
help you meet some of the important educational
needs we've outlmed Yourcomments and suggestions
are welcomed.

*Humanism, Education. and the l"uture Edu-
£ np January 1978, pp. 300 [,
Fror ch by Charlotie Huck. quoted in Language Arls, vol.
53.no. 1 (]an y 1976). p. 78.
3. Queted in Education U.5.A., February 20. 1978, p-187.. ..
4. -From “American Edur;almnﬂl Futures, 1976=2001: The Views
of 50 Distinguished World Citizens and Educators.” by {arold G. .
e Fulurist, vel. 10, no. 5 {October 1976), p. 255. A summary
nf t}m results of an interview survey conducted by the National
ication Association in c:unm:(:tmn with the ﬂbSLr\!ﬁnCL nf the
nat blccrtﬂnmal

F. Adaptcdﬁumthﬂi 15 ( ¢
San Francisco Unified School Disir 1. Aprll ‘IH}'B Reprinted by

permission.



Themes for Teachng U. S H;st()ry

‘Conflict and Change

David C. Kin ing and thryn] Lnng

Political mob in Charlesion (1795)

‘Introduction.

"U.S. histofy can be one of the most exciting and
useful subjects there is lo teach. But nearly every
teacher of history has humped up against two problems

at one time or another:

. History can seem very distant and remote to

[

young people. They demand to know what it has_

to do with them, now. If they get no satisfactory

answer to this question (whether or not they state

it), the result is often gla?ed eyes and turned-off

minds.

It's easy to overwhelm ourselves and our students

- with facts. We have to meet course requirements,
state requirements and c:arnpétent:y requirg—

ta

sc:ramble tostuff in mfgrmatn:n the rneamng and
excitement of history can easily get lost.

'One remedy for both. these problems is to focus on
certain concepts that will link fact to fact and event to
event. History then bécomes more meaningful. At the
same time, the use of concepts serves to connect his-
torical fact to present, personal fact, and history be-
comes more interesting (because nothing 'is more in-
teresting than ourselves!). We have observed how the
use of the concepts of conflict and change works this
alchemy in many classes in which the lessons in thxs
program were tested Time after time, the enthusiasm

_generated by seeing how conflict and/or change af-

" fected their own. lives and ‘times carried students

Q
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throtigh the historical lessons and made these more

12

emorable. And the conceptu
ET‘Eq xckly applied tﬂnewsxtu tmns Astudentguad

The following. units contain some general sugges-
tions for teaching U.S. history with conflictand change

sons. We have focused on a few widely taught ceas
where the two concepts seemed especially appropri-
ate. You wouldn't want to use these concepts all

- through the year—they don't cover everything, and

besides, your students would suffer from concept
overload. But we hape you will find material here that
you can use, or adapt to fit your purposes. Roger Tory
Peterson, author of the famous Field Guide to Birds,
tells how he was surprised to find that many owners of
his book had ‘‘personalized” it: torn out and rear-
ranged the pages, added their own indzxes, in-
terspersed their personal comments, and replaced the

it al zing conflict and change in, say, the abolition
movement or in labor probléms can apply this ability to
di ff ent situations. This carryover is a vital step in’
learning how to adapt to life in our age.

-as central theimes; there are also a number of full ies- -

binding. Then he decided that was the greatest com-

pliment a reader could pay him. We agree with Mr.
Peterson, and hope you will use this book that way.

Grade Level: The inaterial in this handbook is aimed
at the middle grade level.-With only minor changes, it
can easily be adapted for grade 5 U.S. hxstgry or even
for the 11th grade course.

1 3
#:'\
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Unit 1. Student Preparation:
G%tﬁng a Fix on Conflict and Change

(Student material, p. 31)

The basic way we use concepts is pretty simple. We you encounter examples of conflictin your teaching of
have a mental image of the concept—transportation. history, to record causes of conflict and ways of re-
delicious food, fun, conflict—and we use this mental solving them. This will make the students more con-
image as a sort of mental filing system. The concepts sciously aware that they are picking up new ideas
help us put data in some sort of order so they make about the concept.
sense to us.

. You will find it useful to spend a couple of class Coping With Change

periods drawing out the images the students already
have about conflict and change. This will give you a
chance to correct distortions—such as the idea that
conflict equates with violence or that change is always
good {or bad).

You may not need as structured an introduction to
change—the basic mental image of it has already been
grasped by most students. Instead, you might talk
abnut experlences the stddents have had in copmg
What Is Conflict About? fnend. tral-.xng a t;!p, ad;ustmg to a new ?regurlat?mnr;f

home—they should be able to come up with numerous

The pictures for students emphasize the notion that examples of their own. Talk about what was goad or
there are a great many different kinds of conflict. Use bad about the change, how the person adjusted to it,
this as a starter. Ask the students to indicate the con- whether or not the adjustment was easy.
flict'in each picture. Some students are likely to see a relationship be-

As a-homework assignment, have students bring in  tween conflictand change. Change can lead to conflict,
magazine pictures or newspaper headlines (one per and vice versa. It is important for students to realize
student will do) that they think show conflict. this.

In t;]ass;. go through some of the samples. Make a The first few assignments will give students the op-
list—or have the students do it—of what the conflicts portunity to pick out examples of conflict and change,
are-about. Then spend a few minutes talking about and often to establish a relationship between the two.
some of the ways we go about resolving conflicts (vio- Perceiving the relationship between these themes adds
lence. retreat. compromise, a vote, appealing toa third  to the understanding of history; and history, in turn,
party, etc.). : . °  provides insights into the dynamics of conflict and

This will be enough to start with. It will be helpful. as . change. '

U”*t 2. Setﬂers and Nailve Amer icans:

Why Was Peace Impnss:lbl g7

In a standard American history course, one of the must live. Students then will learn something about
first serious conflicis we study is the clash between the nature and dynamics of conflict and abeut conflict
settlers and Native Americans. The bloodshed contin-  between cultures. The story used in Lesson 1 will also
ued with little interruption for 250 years, until the last help them to understand how events they study in

_tribes were forced onto reservations. history courses affected the lives of the people ex-

Q
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Textbooks cover this long, violent story—but they periencing those events, as well as affecting the way .
seldom explore reasons, and so give the impression we live today. :
that the conflict just sort of happened. This lack of

explanation can be puzzling; it can also contribute to Either or both of the lessons included here may be
the feeling that history is the description of remote, used. Lesson 1 is a story of two individuals caught up
mechanical events. in the first settler-Native American war—the Pequot

A great deal can be learned by exploring the reasons  War of 1637. Lesson 2 uses role playing to allow.the
behind the conflict and its legacy, with yvhu:h we now students to wrestle with the issues involved.

10 13



Lesson 1
The Pequot War, 1637

The Indian-Settler Conflict
A Role-Playing Activity

(Siudént;mjleﬁali ;ﬁp:SE%TSS)

PurrosE
Students aﬁalyge the disputes that led to 25(‘_’1 years Df

bggm to develap !dEES abctut the nature l‘:lf t:t:mfllct
between cultures and about conflict itself.

OBJECTIVES
Students will—

Identify differing views of land ownership as a basic
reason fur conflict.

Infer that each side (culture) has ideas about why its
position was right and the other was wrong.

Compare conflicts they have experienced directly
with those encountered by people in an historical
episode.

Express empathy for people caught up in this violent
nutbreak
an mdlvldusl [ I‘n;"d

Givean example of how change is related to conflict.

TiME

2—4 class periods. depending on teaching needs and
student interest

PROCEDURE

A dramatic short stgry introduces readers to some
causes of c;-onfhc:t The story can pmvide prat:tit:e in
for a mle playrng ac:tnnty {It's mterestmg also to re-
verse the roles and have the boy be the prisoner. DD
new images of the Indian emerge?)

You might want to have part of the class work with

__the story while others use the role cards in Lessen 2.

Note:
ThePequot War took place in New England. You can

" easily recast the story so that it happens inanother time
-orregion: Pontiac’s rebellion, the wars of Blackhawk or
Tecumseh, Pope’s Revolt—or whatever the first seri-

Q
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ous conflict was in your region.

See if students can apply what they have learned to
conflict situations in their own lives or in the world
around them, :

RIC

Another way to get at other elements involved in the
Indian-settler struggle is to use a role-playing activity.
Like the statements of Alinquot in Lesson 1, the'quota-
tioﬁs used on thE cards in this lesson are simplified

In Lesson 1, students saw that d!ffering views about
land ownership were central to the outbreak of vio-

- lence. You may wish to emphasize that these ideas

emerged from different cultural experiences. For cen-
turies, the idea of using the land in common had been
one way the Native American tribes had adapted to the
environment. Europeans. on the other hand, had long
thought in terms of ownership, or possession. They
had built walls, fences, and even forts ta kEep others off

This mattEr of land ownership wﬂl appearin the role
cards. In addition, the students will encounter other
examples of cultural differences. People on each side
were beginning to have set notions (stereotypes) of the
other. You might use this to introduce the class to the
ideas of prejudice and stereotyping.

Truvg

2-3 class periods

PrROCEDURE

Reproduce the statements and cut them into role
cards. Use the role cards after the class has read a
textbﬁak ar:d:t:unt of indian SEtt]er hDShhtlEE Yau
abc:ut Lhe first violence in yDur regmn

Divide the class into groups, giving a set of role cards

to each. Their task is to sort the statements into those

made by Indians and those made by settlers. They
should be able to give reasons for their choices. (Set-
tlers’ views are presented on Cards 1, 3, 6, 8. Card 4 is
open to interpretation. You might have to remind stu-
dents that Indians raised corn but did not often herd
cattle.) )

After groups have come to their own conclusions,
each group can then present one statement to the class
and explain how and why they categorized it. Discuss
any differences in interpretation that emerged. Then
ask how such views contributed to conflict:

—Do the statements show misunderstanding of the

other culture? In what way?

14
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—Why did these feelings lead to anger against the
other side?

—Can vou think of wavs the difference
been worked out without fighting?

could have

An alternative would be to use the cards as the basis
forrole playing. Have a group of “settlers” explain why
thev feel they must fight the tribal people. A group
representing the Indians can then present their reasons
for going to war.

FiriieR BACKGROUND—

You can use this account to tell the class about the
Pequot War, if needed:

After the first strirggles to establish colonies in North
America, the settlers began to push westward into the
w:!dumﬂzs In New England. new colonies were
';tarth in Maine and along the Connecticut River. The

'ZP&quut'?. one of many Algonquin tribes. found them-
“ selves being squeezed out by this E:*ipaﬁsmn of the

colonies.

In 1636, violence erupted- PEDPIE in the Mas-
sachusetts Bay Colony accused the Pequots of an attack
on one of their settlements. An army was raised and
sent to attack the Pequot villages. The major Pequot
town was near the Mystic River in Connecticut. There,
the Indians tried to defend themselves in a block-
house—a technique they had learned from the Europe-
ans. The Massachusetts settlers attacked and set fire to
the blockhouse. According to one account, the settlers’
army succeeded in *roasting to death or shooting more

‘than 600" of the Pequot. The few survivors fled into the

forests. and before long the tribe practically ceased to
exist.

This was the first open war between Nativé Ameri-
cans and settlers. For more than 200 years, the story
would be repeated over and over again as the settlers
moved westward across the continent. Only when the
last western tribes surrendered, late in the 1880s, and
moved onto reservations, did the long history of vio-
lence come to an end. i

EVALUATION

1. Da the students show a grasp of the basic reasons
for conflict?

.Can they apply this knowledge to other cases of
Indian-settler hostility?

2.

12

Lesson ldeas
Extending the Study:
The Past and the Present

Follow the theme later in the course.

As the nation expanded westward. this story of con-
flict was repeated again and again. Your textbook is
likely to provide at least two specific cases: the Indian
removal policy of the 1830s and the -ost-Civil War
movement westward. Students should see that much
the same reasons contributed (o these later outbreaks.

Use library resources.

Bring in library resources describing different
phases of the long struggle. For example, students in
other parts of the country may be intrigued by the
Southwest experience. where Pope’s Revolt against the
Spanish, in the late 1600s, had much in common with
Indian-white conflict in other parts of the country. You
can use this opportunity to help students learn how to
find information in the library.

To update the story, have the students bring in
books, newspaper and magazine accounts of current
struggles between Indians and the rest of society.
Again, this can provide practice in finding informa-
tion.

Use the materials to consider these questions:

—The conflict between Indians and whites has not

ended. What are some of the conflicts about today
(mining rights, regaining tribal lands. oppor-
tunities for Native Americans, etc.}?

—1Is there violence now? Why or why not?

—What methods are being used to try to settle the

problems (protest marches, meetings, court deci-
sions)?

Consider what we have learned.

Our modern sociéty faces countless problems arising
from our tremendous power to control and alter nature.
Many Arnericans have come to feel that we can learn
some important lessons from traditional Indian ideas
about using the land and its resources. You might
explore this with the class and find out more about
what the Indian values were and are—and how some of
these might be applied to our ways of living today.

You could even explore the statement by Indian au-
thor Vine Deloria, Jr. (Custer Died for Your Sins), that
“Indians have really won the battle for cultural sur-
vival.”” What is he saying about modern American
culture? In what ways would he suggest that it has
failed? What would he think is better about Indlan
culture?

1
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ADDITIONAL RESOURCES

Two paperbacks are especially useful for the Indian
views they present (settler/European views are gen-
erally easier to find). They are:

Touch the Earth: A Self-Portrait of Indian Existence. Com-

piled by T. C. McLuhan. New York: Simon & Schuster {a

Teéuchstone book), 1971, $3.95. Contains brief, readable

statermnents by Indians from many tribes, made over the

course of U.S. history from pre-Colonial times to the
present.

American Indian Prose and Poetry. Edited by Margot As-

trov. New York: Capricorn Boaks, 1946, $2.45. Wonderful

songs, stories, and poems with helpful introductions ex-
- plaining how the material was used in tribal life..

Uni

Most students think of their surroundings as more or
less permanent. From their perspective, things have
always looked pretty much the same, They read about
change in their history texts, but this usually seems
quite unrelated to their own environment. Con-
sequently, the more you can relate course materials to
life in your region, the more students will come to
sense history as a dynamic, vital process. This, like
using personal stories, can be a valuable way to make
histary come ahve
mty—ar the DldESt c;tyltuwn near you=has cher ad—
vantages. :

OmjecTivEs

Students will—

-Gain a better understanding of the meaning of
change.

Recognize ways in which change influences peo-
ple’s lives and how peaple have responded to
change.

- Understand change as an ungumg process, and one
that affects their lives.

Gain a sense of how history has shaped their com-
munity: its location, size. appearance, and so on.

In most local community explorations, it will be
belpful for the class to keep this question in mind:

1. Euildings/Architecture

Lriiferent buildings can give students a visual image
of various periods in history. State or local historical
societies can help you locate sfjuctures from partlc:ular
periods:

public buildings
railroad depots

landmark houses
factories
Using these as a base, students can begin to identify
types of architecture in vogue at various times. They
can sharpen their skills as historical detectives by
using clues and trying to place buildings in their time.
Old photographs, paintings, etchings, and maps can

- help them to verify some of their guesses. They should

. Whatwas changing and why, and what did itfeel like? |

Q
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also think about such questions as:
—Why was this building constructed? What did it
have to do with life in the community then, and
did it change people’s lives in any way?
—If they had been living here then, what might it
have been like to see this building going up?
—What clues can they find about the kind of com-
munity people wre trying to create? What did the
people want the [U'vn to look like? How were they
changing the natural environment?
2. A Scrapbook of Community History
Xeroxed pictures of community architecture can be .

used for a class scrapbook of local history. Whenever .

6 . - -



possible. relate scrapbook sections to major historical
changes or periods. The Colenial (or settler) period.
American Revolution, Civil War, immigration, agri-
cultural developments, inventions—all have affected
the community.
Herg is an axampla\,

in ygur textbmak, sut;h as the tc;lﬁ:phung. or rallruad
development. Locate newspaper or other accounts of
how people responded to the change. The class will
become increasingly familiar with the variety of ways
of obtaining information about the community. You
might find a newspaper article speculating on whether
or not the telephone had any prac:ticai value—many
people initially thought of it as an “‘electriral toy." (See
Urut LESSQH =19) Df Lhare may b an item on the

w’ags:that pegple‘s daily liVéS were inflt
startling device we now take for grantedi
Newspaper files, diaries, and personal histories
show the human side of major national and interna-
tional events. During World War [, for instance. how
did people adapt to sudden shortages of certain mate-
rials? How was community spirit influenced by the
war effort and also by the horrors of modern war?

also

3. Change and Conflict

In building a community—or regicnal—scrapbook.
look for changes that led to controversies. The coming
of the automobile is a good example.

—How did people respond to this change? What
kind .of conflicts did it create? (Concerns about
safety. need for new laws. etc.)

—Look for the “hidden wiring” of a change like the
automobile—the unexpected consequences of an
innovation. Was there concern about jobs (e.g.,
what happened to blacksmiths?)? How did au-
tomobiles contribute to the growth of suburbs?
How did this change the environment and the
city? Many communities had good public trans-
portation—you could ride on troiley -cars from
New York to Boston. What happ+ned to these
public systems? What new probiems followed
from this?

Recent events can also illustrate the relationship
between change and ccnflict. Look for a proposed
change—a dam. mining. a new recreation area—
something that led to conflict. Ask the class to find out
what the conflict was about and how it was settled.
4. Family Histories, Personal Histories )

With the help of parents and grandparents, students
can build family histories. They can thus learn more
about themselves, their bazkground, and the effect on
their families of major national and international

14

events. They should try to find out when their ances-
tors first came to the United States and why, and how
this fits into major imrigration pziterns. They can also
trace the history of their families or their community or
region. {See Unit 7, Lesson 23.]

Dld recnrds can rev eal a lat abnut histgfic:al com-

:lues about when sgtﬂms came, where Lhcv were f,,um,
what relationship they might have to families living
today. The U.S. Census Bureau can even provide de-
tailed facts abont specific families during specific
periods.

An excellent resource for ways to explore family and
local histories is David Weitzman's My Backyard His-
torv (Boston: Littie, Broiwn, & Co., 1973}, suitable for
middle and upper grade students.

5. An IHustration of What Local Documents Reveal

A service at Bancroft Library at the University of
California at Berkeley turned up the following two
items—among dozens of accounts of how Bay Area
residents were responding to Chinese immigration of
the late 1800s. The excerpts are from testimony given
in hearings before a California State Senate Committee.
1876.

One point of view:

. Haymonn: How is this Chines

regard to crime?

They are a nation of thieves. I hav

one that would not steal. .

What is the proportion of criminals to the whole

number?

I call a man who will steal, a criminal.

Then nearly all will be criminals?

Yes, sir.

R. Pierson: What pmportmn of the convictions in
the Pohce Court are Chmese?

e population in

ve NEVEer seen

are CDﬁVthEd in the Police Cgurt, :

. Haymonp: What, in your opinion, is the effect of
the Chinese here on the industrial interests of
this city?

I think it is bad. They are the worst class of
peopie on the face of the earih.

A,

Another, less common opinion:

A. Ihave employed all kinds of laborers—Scandi-
navians. French, Irish, and Chinese. I prefer to -
employ white men when 1 can get them, but they
cannot be had, and I am obliged to take Chinese.
Were it not for Chinamen, rnut;h of my work
would be left undone.

So far as the labor Element is concerned, I
think they are an important element in the state.
I know in the country, that if the Chinese labor

was taken from us, it would be a great hardship.

17
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In the country, there is no competition between
Chinamen and white men, but I find this differ-
ence: the Chinamen will stay and work, but the
white man, as soon as he gets a few dollars, will
leave and go elsewhere. . ..

I believe the laboring man is an advantage to
the country. whether Chinese or shi'e men.
There is roam for all, and theve is need forall the
labor that can be brought to this country.

These two brief examples suggest various possi-

bilities for classroom activities. Students can find out
more about how immigration changed industrial life

and why the Chinese were in a special position.
Stereotyping and prejudice are in evidence. They
should alse be able to find other examples of how
Chinese immigration I2d to conflict in the community:
Whao wanted to ban the Chinese and why? Who wanted
to continue immigration and why?

These class findings can be compared to the analvses
of conflict between Indian and European cultures.
Also. original documents can be compared to textbook
accounts of the incidents involved. Perhaps most im-
portant, students will discover that history changed
and shaped life in their own community.

Unit 4. The Drama of Government

The formation and function of American govern-
ment ari topics thai, in teaching, lend themselves nat-
urally te dealing with the concepts of corflict and
cliange. These concepts should be especially helpful in
the organization of the wealth of information students
are expected to absorb in this area. At the same time,
they should help to bring the dry bones of constitu-
tional and legal study to life.

This unit is divided into three sections: {1} Prelude
to Revolution {the emphasis on change as a prelude to

‘corflict); (2) Constitution {the emphasis on conflict

resolution in both the writing and the inferpreting of

the Constitution); and {3) Government and Law [the
emphasis on government as a regulator of coriflict).

‘Lesson ldeas

Pré!ude to Revolution

Philosopher Eric Hoffer says, *“We are usually told
Lhat revc:iuticjns are set iﬁ matinn tfs realiie radical

stage ft:r revnlutmn -
Challenge students to test that statement through the
events that preceded the REVDlutmnal‘y War, How were

. peaple forced to alter their way of life by the following

Q

developments?
+-New, heavier taxes than before
—Theburden of supporting British soldiers who had
come to fight in the French and Indian War
-==Greater p::xwers give:ﬂ to Briﬁsh gcvernms

liament or B.ng Geg:ge

RIC
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You may want to debate this statement: “If British
governanecs of the colonies had not changed after 1760,
the revolution would never have happened.” _

Compare the change, and consequent revolution of
177%, with more contemporary and familiar events.
You tnay find something in the headlines. such as the
building of a nuclear power plant, a ban on lumbering
or mining, an increase in taxes, or the exclusion of a
minority group from equal oppaortunity. Ask the stu-
dents: Haw did this change bring about confiict? What
form did the conflict take? Did protestors do any of the
things the colonists did (submit petitions. complain to
the government, hold rallies, boycott goods, etc.)? If
violence did take place, were other avenues of redress
closed or perceived to be futile?

The following lesson is an example of another way to
make the conflict and change of the rwcilutujnary
period more real to students.

Lesson 3

Joining Up: Family Conflict During
the American Revoiution

(Student material, p. 35}
Purrose

The conflicts we learn about in our history texts
directly affect the lives of the individuals and groups
caught up in them. Looking at a conflict on this level
provides a good- way for students to feel they are deal-
ing with real people and real problems. Here is a sim-
ple story of a family conflict set off by the decision of
the American colonists to take up arms against the

Brmsh
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OniacTives
Students will-—

Give examples of how major social of governmental
changes affecting individual lives can create a
climate for conflict or revolution.

Compare contemporary personal and social conflicts
with similar conflicts in history.

Tiue

Reading and discussing the story can be completed
in 1 class period. preferably during study of the events
leading to the American Revolution. A good time to
usethe lesson is after reading the text description of the
battles at Lexington and Concord.

PROCGEDURE

Read the story aloud to the class or reproduce it for
student reading. The discussion questivns will help
the students sort out different elements of conflict.

Lesson ldeas

Forming a Constitution

One way to look at government is as machinery for
resolving differences among those governed. When the
British government stopped working that way for the
colonists. they rebelled. But they found their own Arti-
cles of Confederation also inadequate to the task. The
Constitution that replaced the Articles was written
more carefully. seeking to handle the differences
among its creators and to deal fairly with future con-

flicts among Americans.

This is one approach to understanding the American
Constitution. Begin by intreducing your class to four
basic kinds of conflict resolution (there are more):

—A win-lose solution: One side gains and the other
luses.

—Compromise: Each side de
thing for the sake of resolvi
gets all it wants.

—Cooperation: The two sides decide to work to-
gether t6 solve the conflict.

_Withdrawal: One party retreats from the conflict.

:cides to give up some-
ing the conflict; néither

Pick a conflict your students all know about. or are
interested in. such as a current battle between two TV
characters or a disagreement among members of the
same crowd over where to go for fun. Ask students in
pairs to make up resolutions for the conflict selected,
and to classify these. Volunteers may want to act out
their resoluticus for the rest of the class. Add to the list
of kinds of resolutions as you go along. Mediation or

arbitration. for instance, may result in a kind of com-
promise or cooperation.

Students can then apply what thev have learned to
the disagreements that emerged during the framing of
the Constitution. Useful examples are presented in the
next lesson.

esson 4

-

Scenes From the Constitutional
onvention

(‘-‘udent mgterm! pp 35—3?}
Purrose

These two scenes from the Constitutional Conven-
tion show in human terms what some of the conflicts
were about. They also reveal something of the wayvs
found to resolve the conflicts.

OujicTIVE
Students will identify ways in which government
acts as a regulator of conflict.

TivE

2--3 class periods

PrOCEDURE

Assign students to prepare for and read the roles
presented. Encourage them to read slewly and with
clarity. If you like. students can follow the readings, if
they are given copies of the script. A narrator could set
the scene and introduce the characiers. Or you may
prefer to use this as a reading assignment.

Note: Underlined words can be used for vocabulary
building. Some students will have to lock up the words
or figure out meanings from the context.

EVALUATION

Before the reading or dramatization, ask the students
to pay special attention to:

—\What the conflicts were about.

==th: was iﬁ\FO]?Ed

ExTENDING THE LESSON

As you study, in your text. the framing of the Con-
stitution, you can use a chart to clarify the constitu-
tmnal quastu:ns over wh:ch there was canﬂ!c:t along
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Here is the beginning of such a chart:

) [What Sem% What Dthers'
Subjer;:t ! Wanted | Wanted {

Resolution

- T —
- P R | . -
Pres Ewu:yj King-like A chairman ;Compromise: A

! figure ‘ istrong president
; i balanced by
, ! other branches
_ PR R L
- | 1 —
Bili of IWritter  ‘Rights im-  |Win-iose: Bill
Rights i Bill of ‘plied in the ,of Rights in-
| Rights |Constitution | cluded

Some cross-cultural comparisons can alse enliven
vour study of the Constitution and give vour students a
broader perspective on its principles and mechanics.
Two examples:

a. The Bill of Rights: To what extent was it written as
a reacticn to recent conflicts with Britain? To
what extent did it reflect a wave of thought from
Eurcpe about the dignity of the individual ? Com-
parv our Bill of Righf% to the United Nations'

,,,,,,, * Could such a
DL\:Iaratmn have bean wrltten fgr the world of
17897 Why or why not? Why have we needed to
change our Bill of Rights over time? (Response to
changing situations and values.)

b. Majority vote: As Madison said, the majority vote
is the basis of democracy. Why then did the fram-
ers of the Constitution place so many checks and
balances on it? You can help your students see
why protection for the minority is important
through the lesson “*The Hostiles vs. the Friend-
lies.” It's an extreme example of a culture that
doesn’t believe majority rule is falr

Lesson 5
The Hos ﬂes Vs. the Friendlies
{Student mglgnul p. 38}
PURPOSE .
This short story tells how arinther culture uscs a

method other than majority rule to settle a conflict. It
should stimulate studeni. to reexamine familiar

American ways of resolving conflict and to analyze -
. with some care any proposed method of conflict reso-

I_uﬁ(i!ﬁ'

Students will recogrize that the methods used to
resolve conflicts are influenced by culture.
TivE

1 class period

ProcEpuRr:

You may read the story to the ciass, hard it out as
in-class reading, or ask a few students 1o act it out.

Lesson ldeas
Government and Law

Government has a vital role in regulating conflict. As
your class studies government and law through U.S.
history, vou cait use the regulation of conflict as a
connecting thread. Introduce the class, via informal
discussion. to the two chief aspects of conflict regula-
tion through law:

a. The regulafion of conflict means two things: First.
there have to be controls over conflict. To keep con-
flicts from getting out of hand. people agree to abide
by certain rules. Sometimes these rules will be put in
the form of laws or written regulations. Thus, a foot-
ball | game is playﬁd accardiﬁg to set rales; otherwise

s. Another example is

Lraff“t; lawssdxgpums over whu should drive where
are reducad by traffic laws and regulation

. The second factor in regulating conflict is the provi-

sion of ways for people to express disagreement. In
other words, controlling conflict does not necessar-
ily mean trying to eliminate it; instead. we might
agree that certain ways of expressing it are accept-
able. For example, if two motorists do get into an
argument over the right of way, we don't expect
them to settle the matter with clubs. An appeal to
officials or taking the matter to couri are ways soci-
ety provides for resolving such difficulties.

Students can see how these work in practice through
the two lessons that follow. The first presents a situa-’
tion in which there is not enough government—too :
few contro}s aver conflict. The second presentis a situ-
ation in which an individual has to struggle to be
heard—and the controls nearly overpower her. The
second lesson «1so demonstrates how the rules of gov-
ernment, in« luding representation and voting, can
savecitizens irom the harm that may come from people
in the government bureaucracy.

A%
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Lesson 6

The Vigilance Committee

{atudeﬁt materlal pp 3540)

PURPOSE

This story of frontier justice (and injustice) illus-
trates what can happen when there are no agreed-
upon, ordered ways to control conflict or to allow for
the expression of conflict.

OBECTIVES

Students will—

Understand that in thF;‘ absence ﬁf eff'er:t’ive gGVET’ﬁ-
ment and liw,
rules. often autsxde the law.

Recognize that taking the law into their own hands
can lead to new conflicts and innocent victims.

Trae
1 class period for reading and discussion
PROCEDURE s

The story is good for reading aloud.

Lesscn 7

How to Save the Barrio

(Student mnterml pp. 41-42)

PURPOSE

-Students examine a conflict between individuals
and government, then simulate a city council effort to
resolve the problem. -
OpBjECTIVE

Students will give examples of how citizens can use
gavgrnment to gain changes they want.

@

TivE

1 class period for reading and introductory discus-
sion.and 1 class period or more for city council debate

PROCEDURE

Cgvernméﬂt is designgd ta prnvide ways af' bringing

finds himself or herself tangled ina dlspute w 1&1 some
level of government. Students will encounter this in
one woman's experiences, as described in the reading.

The reading provides a setting for a city-council
debate which the students can simulate. Here they will
see that (a) government does in fact provide the ma-
chinery for resolving and regulating conflict; and
(b) change can be brought about by citizen participa-
tion.

1. Assign the reading. See that students read the in-
troductory questions first.

2. Discuss the introductory questions to be sure stu-
dents understand the issuss. The questions following
the reading can be used to speculate about possible
solutions—especially the plan proposed by Kelly Rol-
lings.

3. For the second class permd assign the six roles
described in the student materials. The rest of the class

can act as the Council and elect a chairperson.

4. Allow people with assigned roles time to try to
persuade the Council to vote for the solution they
favor. The chairperson should ask each for a statement
and the full Council can then debate the issue. Callfora

thE a few mmutes bef@fe the El'ld ﬂf the permd=c:\r

5. List on the board the issues that were debated (this
can be done during the council meeting). Then list the
resolutions decided on. What conflicts still remain?
What do the students think should be done next?

EvALUATION

Students should be able to apply to contemporary:
settings what they have learned about the regulation of
conflict in history.

ADDITIONAL RESOURCES
Social Education, February 1974. **Teaching about
the American Revolution' is useful for teaching about
conflict, values, and the American Revolution.
Conflict and change in relation to the Constitution’
and the law are touched on in many law education
materials. notably those put out by Law in a Free Soci-
ety (606 Wilshire Boulevard, Suite 600, Santa Monica, -
CA 90401). Ask your local Bar Association for help in
obtaining law education materials.

21

L3



Unit 5. The Black Struggle: To Emancipation

Students should be aware that the black struggle for
equal participation and opportunriiy iz an Dﬂﬂamg £0-
cial conflict that has been part of the American story
since the Colonial period. They wiil encounter various
episodes of this struggle throughout their study, in-
cluding the continuing drive today for equal rights.

In this unit, the lessons and teaching suggestions
focus on one major period—that leading up to and
inchiding the Civil War. Through these activities, stu-
dents will be able to apply the two major themes to the
continuing drama, including new episodes they will
encounter later in the course. oy

OsECTIVES
Students will—

Identify a variety of ways in which conflict over the

position of black people in the U.S. has been ex-.

pressed.

Give examples of how the expressions of conflict in
the black struggle led to change. -

Explain how and why conflict escalated over the
slavery issue.

Give reasons why a conflict may become violent.

Evaluate ways in which conflicts over the black situ-
ation were resolved or handled.

Compare these past conflicts and changes with
events in their QQNTI lives and times.

_ﬂ 7

Lesson ldeas
The Road to Civil War

" A framework of questions dealing with the dynamics
of conflict and change can help your class understand
the sequence of develspments preceding the Civil War.
They also allow the students to compare specific situ-
ations with experiences more familiar to them—in-
cluding some in their own lives. Use this framework,
then, as a basis for some of your class discussions and
activities., We have keyed four specific lessons to the
framework; it can also be applied to text materials.

8

.3. How did cultural and economic change

The Framework

1. Who was in conflict over the slavery issue? Con-
sider:
a. Some whites supported the black cause from the
beginning.
b. Some blacks. in Africa and the U.S., favored the
institution of slavery.
c. Pro- and antislavery sides had many shades of
feeling and belief.
- How did pecple switch sides?

[=9)

{See Lesson 8)

2. How did slaves express feelings of conflict about
their roles? Consider:
a. Runaways
h. Giving up or becoming gynical
c. Covert expressions of conflict
d. Defiance, and its repercussiaﬂs .
or]trlbute
to the conflict? Consider:

The growing importance of
. The rise of industry
The growth of cities
. Expansion westward

cotton

o e

ap

Exarﬁple d;d Um:le Tom’s Cabin ease the sxtuatmn
or did it sharpen lines between the two sides? Can
you think of a present or recent conflict where the
press Elays or playéd an impgrtant role?

mpmmrﬁs? Ccmslder

Lydia Maria Child
Frederick Douglass
Angelina Grimke

Henry Clay
Daniel Webster
Abraham Lincoln
Stephen A. Douglas
" Can you find a modern cnntmversy where leaders
were important in changing people's minds? For-
example. could you compare anyone in the pre-
, Civil War period with people like Martin Luther
~ King or Ralph Nader or George Wallace?

6. What nonviolent methods were tried to resolve the
conflict? How successful were the following:

debates ~ votes in Congress
forming new political elections
parties compromise

(See Lesson 9}
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. Prior to the war itself, what violent methods were
tried? Deseribe such ex arﬁpl?s as these:

~J

slave rebellion
Bloody Kan nsas

maob action—e.g.,
John Brown's raid

\Vhat reasons do vou think were behind the vio-
lence?

To what extent were these acts successful?
How might violence have been avoided?

(See Lesson 10)

i)

. Describe some inner conflicts faced by individuals
and how they were resolved. For example:

. \;\'hat inner conflicts did people like Robert E.
Lee face? What do you think you would have
done? 7 7

. \What inner conflicts did Lincoln face—over the
conduct of the war? Over freeing the slaves?

¢. Write about an inner conflict faced by a character

in a movie or television drama.

{See Lesson 11)

9. Why did elements of conflict continue after the
Civil War? Consider:
a. The frustration of losing
; b. Hostility between whites and blacks
¢. The role of the carpetbaggers
d. The economic dominance of the North
Lesson 8

Hidden Conflict in Slave Stories

(Student material. pp. 43—4)
PurPOSE '

The two brief animal stories. part of American slave
folklore, show how feelings surrounding conflict can
be displaced and eased somewhat through creative
expression.

TiMe

2 class periods

 PrOCEDURE

1. Begin by talking with the class about ways tohandle
angry feelings, when it seems impossible to change the
situation that brought them about. For instance, your
parents refuse to let you watch your favorite TV show.

You have to stay in the house. What do you do? (See

student introduction for further suggestions.)

2. Explain that the slaves often sang songs .or told

stanes to express their frustrated feelmgs Students

may know the words to some spirituals that illustrate
this. The animal stories of Brer (Brother) Fox and Brer
Rabblt will probably be familiar to your class, but they
may not know that these served a purpose similar to
that of the songs. Explain/ that the stories have origins
in African tales, but that the slaves changed the plots to
fit their situation in America.

3. Pass out the stories, réad and use the questions at
the end for discussion.

4. Assign groups of students to write their own Brer
Fox and Brer Rabbit tales. They may enjoy putting their

- stories in more contemporary times. The main idea,

]
=]

however. should remain the same: Brer Rabbit is the

“underdog.” yet he outwits Brer Fox. Examples: A
story might feature Brer Fox as a landlord and Brer
Rabbit as a poor tenant. Or Brer Rabbit might relygnt
a =‘,'(:)ung child. and Brer Fox an nlder bully

Lesson 9
The Use of Violence: A Riot

{Student material, pp. 45-46)
PURPOSE

This first-hand account of violence between escaped
slaves and slave catchers should encourage students to
ook bevond an easy “'good guys—bad guys’ *approach.
Studgrlts are askgd to EGl‘lsldEr the causes of VIDIEEEE.

be avmdad.

TivE

1-2 class periods

PRrROCEDURE

1. You will want to introduce this lesson while stu-
dents are studying events that led up to the Civil War,
especially the Fugitive Slave Law. It is useful tobe able
to compare this incident with different violent inci-
dents such as Nat Turner's rebellion and John Brown's
raid.

2. Begin with a brief talk about the treatment of vio-
lence in America. TV is a good point of reference here.
Ask about the violence students often see on TV. What
are the usual causes? Which figures usually “win™'?
Are the costs of violence shown to be great?

3. Hand out the reading with the introduction. Some
students may find this first-hand account a little dif-
ficult. You may want to read it aloud, to gauge class
comprehension. Discussion questions follow the . .

reading, plus an assxgm‘nent to students to rewrite the
violent endmg 2 3
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Lesson 10
Two Social Protest Movements

(E:tudem material, pp. 4;45}

Prrirosk

As students work with a set of related speeches about
abolition and women's rights, thev will consider that
aspértg Df thls 5urt gf Lgnﬂmt can be heslthv ThE\" will

ProcEDURE . \

think of

r-white

Begin by asking the students what they
protest movements. They may have a black
attitude: protest is inherently evil ar good. Find out
protests they have heard about; what tactics were used.
what the results were. Offer some contrasting exam-
ples of social protest from recent times: petitioning.
speechmaking for a cause. rallies. etc. Point out that
some are successful. some not; some peaceful. others
violent. But without social protest of some sort, im-
portant changes would not have occurred as soon as
they did (i.e.. the independence of the United States,
the end of slavery. protection of the environment).

After you've thus set the stage. read and discuss
according to the directions in the student materials.

(Smdent material, pp. 4H—=ED)

Purrosk -

Students will 'E:-cplare the inner tnnflifts fafed by

This wﬂl help dEVEle sensntlvuy to the human side c;f
Lhat struggle and bu’ilcl understanding of another as-

Q

RIC

Aruitoxt provided by Eic:

1. Introduce the idea of inner conflict. Some questions
for class discussion would be: _

—Have vou ever felt a conflict between what vou had

- to do and what vou wanted to do?

—Inner conflicts are often hard to resolve. We repeat
to ourselves all the arguments on both sides and
still can’t decide what to do. _What are examples of
inner conflicts Vou have faced? Which were
hardest to settle? What helped to resolve them?

2. Use the role sheets after the class has completed
their text assignment on the opening of the Civil War. If
the text does not go into Lincoln’'s struggle. explain
that he faced an | mner canfln:t over wh&ther or not to
Fass out the role shegtsi whn:h sht::w some of the
arguments with which Lincoln wrestled.
3. Select four students and ask each of them to present
to the class one of the four roles. Everyvone else has to
play Lincoln. listening to arguments and replies, try-
ing to make up his mind.

4. Discuss the arguments and the kinds of pressures

“thev might engender—e.g.. did they make one feel that

one “anted to r:lVlJld thg 1%511{2? st thF‘l’L 1nger or
h,:lt*‘

5. Distribuie Lincoln's response to Horace Greeley
which explains Lincoln’s peint of view. Ask students if
this position changes the view of Lincoln as the ~*Great
Emancipator.” Why or why not? (Students should rec-
ognize that he maintained his moral-tonvictions.)

From a language arts point of view, the quotation is
interesting for two reasons:

- —Notice the words Linceoln has chosen to em-
phasize. Ask the class how this adds to the mean-
ing. -

—He presents a clear and logical argument, which
has great power. How does he do this?

6. Hand out the reading about Robert E. Lee. Use these
questions as discussion starters:’

—What was the inner conflict Lee faced?

—Have you ever had a problem of divided loyal-
ties—for example, where you knew that a friend -
had done something wrong and you were asked
about it? :

—Lee's inner conflict. of course, represented some-
thing more serious than such difficulties, but in
what ways do you think the feelings would be
similar?

—How do you think Lee's
course of the war?

24
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Evaruamon "1

‘Students will probably express empathy for the
plight of both men. Take note if they condemn Lincoln
fnr not actmg by his mnral cnnvictinns’ And kéep in

;udnments in ﬂ"us case of :gnfllctmg values students
should have a logical basis for positions they take.
They may fc;el he should have acted according to his
mmﬁ! n:omrictiuﬂs rather than his official duties. This
lissent. from the Viet-

nam War pr::lu:y amung hlgh gav rnment officials to
the tangled web of Watergate/post-Watergate.

Unit 6. The Industrial Révolution:
Machines and People

The Industrial Revolution ranks as one of the great
changes in human history—a change still going on. We
are used to thinking of it as a period of great progress.

And it 15 Eut lt was, arld is. charat:terized by Lremén-'

so often bgen the case in this handbgak our ma;ar
focus in this unit is on how people were affected. The
lessons and activities here emphasize the impact of
industrialization on workers: how ways of work
changed. and how workers responded to changes.

The material has been arranged to form a sequence,
with later lessons building on earlier ones. You may
prefer to use the items separately, if they fit your
teaching needs better that way.

OpjEcTIVES

Students will—

Compare attitudes of craft and industrial workers
toward their jobs and employers.

Give examples of conflicts arising from mdustnal
change.

Define ways in which ‘workers organized tu meet
new needs.

- Identify reasens why labﬂr-managemgnt conflict

pEl‘SlSt‘;

Give examples of ways of resalvmg labor-
management disputes.

Use a case study to compare workers
with those of the past.

attitudes today

22

Lesson 12 7
The Craft Shop

(Student material, p. 51)

"U\

Students will use a fictionalized letter from a sil-
versmith’s apprentice to consider what werk was like
before mass-produciion machines were introduced
into manufacturing. This is best used in conjunction
with Lesson 13.
TiME b
1-3 class

permds depending on class experience
with u.e conce

cepts

1
ProOCEDURE

There is a students’ introduction to the lesson, and
this can be used as an introduction to the unit as a
whole. The questions in the last paragraph can be re-
ferred to as students work their way thmugh the mate-
rials.

" After students havs read (m heard) the iniroduction,
discuss briefly how change can lead to conflict. This is
particularly useful if your class has not worked with
other lessons in the handbook. Begin with examples
close to home: Suppose your family moves to a new
town (change). What new conflicts do you face in life

25



as a result? How can these conflicts be healthy (help
vou learn to get along with others, to spend time alone,
to give support to vour family. etc.)? Another exampie:
Suppose we run out of oil in the next 25 years (some say
we will). What conflicts among us may resuii? How
caii Americans work now to ease those conflicts?

:Provide the class with the student reading and dis-
cussion questions. You may want to enrith your dis-
cussion by inviting a muagrﬁ-dav apprentice to your
class (they still exist). Hunt one up by looking in the
Yellow Pages under such topics as Printing or Furni-
ture Repair. Ask the apprentice how simiiar his waork is
to that of the 1790s silversmith’s boy.

=

Lesson 13 o

Mr. Ford’'s Assembly Line

(Student material, p. 52)
Purprosg

The first-hand story of how Ford's assembly line was
dreamad up is fun to read. Students can use it to make
comparisons with the previous lesson, and look ahead
to the consequences of the invention.

Tisg
1 class period
ProcEDURE

Read and discuss as indicated in the student materi-
als. You may want to preface the reading with some
information about what kind of person Henry Ford
was. There are many gnnd )umur bmgraphles avall-
\:hanggs his assenbl} line would make in Amarxcan
Life?

Lesson 14
Assembly-Line Activity

" (Student material, pp. 53-55)
- Purrose

This activity brings the assembly line alive for stu-

dents. While some students simulate the work of craft
workers, others form part of an assembly line in class.
The preceding story about Henry Ford will probably
lead the class to expect greater efficiency from the
assembly liﬁE: Eut the attivity 'wiil alse: help briﬁg c:mt

TivE

1 full class period, plus parts of periods before and
after for preparation and debriefing

MaTERIALS

cils; blank paper one CDpy pesr :stu,dx;nt of mlas and
debriefing sheet; one copy per assembly line {see Pro-
cedure below) of auto-parts patterns.

PrOCEDURE

1. Tell your class they are going to work, and will
compare nctes on work methods. Prepare for this ac-
tivity by dividing the class into groups: Assembly-Line
Workers (12 students per line): Crewleaders (2 per as-
sembly lire); and Craft Workers {5 or 6 students). Pass
out student roles and go over them so everyone under-
stands what to da. Tell the class that the entire next
period will be devoted to factory work. T

2. Prepare the room for the working period: arrange
the desks or chairs of the assembly-line workers in a
line. Cut up the auto pattern sheets and place one
pattern on each desk in numbered sequence. Stockpile
blank paper on the first desk. Set the desks of the craft
workers where each individual will be least in contact
with the others. Stockpile paper at each desk. Provide
pencils for all.

3. Run the activity all period, as though your class-

room were a warkshop.

4. Assignment: Ask each student to write a one-page

“diary” about what happened and how he or she felt
about the work. This will be a help with debriefing the
next day.

5. Next period. pass out debriefing sheet and discuss
student responses.

ALTERNATIVE .

You may wish to use the workshop to put tugether a
useful product, such as workbooks for your class, post-
ers for a worthy cause, or even something your stu-
dents can sell. Use the experience to talk about the
nroducts. of manufacturing: Do workers care about
what they make? What encourages caring? What as-
pects of the industrial system sometimes separate
workers from the products of their labor? What might
be done to change these?

LSp
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Lesson 15
A Girl on the Line

(5tudvﬁt muterml

L%y
s
[t

PrrPOSsE

This reading from Theodore Dreiser’s novel Sister

Cﬂl’l’if‘ qll(;ms student-; ig Empathlze w:th a turn- of-

_,_cxpegenc:ewm,the prsv;ous lesscm with hers

TivE

1 class period

PROCEDURE .+ -

Read as indicated in student materials. You may
want a formal discussion of Carrie’s experience. or you
mav want simply to let this reading soak in withoiit
laboring the point.

ExtenpiNG THE LESSON

Invite a local union representative to your clas: to
talk about modern industrial conditions. The class
should be ready to ask what has changed since Carrie’s
day (1900). and what means workers can*use to im-
prove thElr workmg Lnndltmns . :

boycott

minimum wage law
collective bargaining
arbitration
Taft-Hartley Law

strike
sit-down strike
closed shop
lockout
right-to-work laws
Assign each term to a group of students to—
a. Define the term.
b. Find oneeventin U.S. history in which the ““tool”
was employed (using text and other reference
bm;iks)

3.
USE the follmw;ng que;tmﬁs to compara the “tm:ls

Dae; this tool benefit warkers or owners, orboth?

o

escalate 1t"”
Would another action have been better in your
example? Why or why ﬁot'?

n

were a workar? An owngr? A CDHSLmFr?

EVALUATION

Reading for comprehension: The story of Gompers is

Tntréduced by féurquestions. These questions should -

give students an idea of things to look for in the read-
ing. You can assess their progress in dealmg with the
guestions as they read. Vocabulary words have been
underlined.

Lesson 16
Samuel Gompers’ Stcry\

{Student material, pp: 57-58)

This brief bl@gfaphy‘ﬁf GDﬁ‘lpEI‘S gives students”
some insights into early labor-management difficul- .

ties. The research activity that follows will introduce
them to methods of resolving those conflicts.

Time

_-1class period for reading and discussion, plus home
orin-school time to complete the research assignment,
and 1 class period for reports :

F‘ch EDURE

- 1. Hand out Gumpers stury for readmg and. dlscussiaﬁ

as indicated in student materials.
between workers and industrial owners, it became
clear that changes wuuld hava to be made Intime, bﬁth

flicts and make the changes they thcmght were needed

. Some of these tools are listed below:

- 2. Research assignment: Explain that, as the gap grew

[
W

Lesson 17
Trouble in the Mines’

(Student material, pp.-59-60)

PuURPOSE

account Df a stnke in :175?5, Thxs should remforr:e the
idea of long-lasting conflict; comparisons also involve
analyzing the reactions of people to events.

Tive

1-2 class periods

PROCEDURE

Reproducg and distribute the readings. The ques-
tions at the end of the readlng ﬁ:n'rn the basis fnr class

:dlsr:ussmn » Do s

elmllantles between
presem and past in the atutudas and feelings of work-
ers. in metlmds used, and in the deadlocked situation.
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will help them to see that conflict is not a simple

Lesson ldeas matter, which can always be resolved completely. In
b P £ s fact, deep conflicts persist in the workplace, with ten-
Labor CD!‘!ﬂIEt Chart sions sometimes suhmerged, other times exploding

into overt conflict.
_ _ _ To bring this point home—and to aid in creating
(Student material, p. 61) order out of textbook or other accounts—students can

apply a simple framework of questions to any conflict

Why does labor conflict persist even after a particu- between labor and management. .A framework is
lar issue has been settled? presented in a c;hart form that students may find easy
This is a good question for students to deal WIth—lt ,,,d helpful to us

Q

“especially hard to comprehend the impact of change
~onindividuals in different cultures or at different times

‘lessons and activities. This will be easy in schools that

Umt 7. The Age of Madern Technalngy
Coping With C.‘hange

. Students may have difficulty gaining a realistic Purrose

ense of what i by change. Th ir world _ o
SEnseo what is meant byc ange ey see the:r uﬁr]d Reading, mapping, and mathematics skills are com-

changmgmarsﬁdomg gDInSDmEnglEEl Drderly way. Ttis bined to show how two pioneering journeys (Nellie

Bly's trip around the world and the first flight across
the Pacific) served to shrink time and space. The stu-
dents will gain some idea of how people felt about
these changes at the time and how life on our planet
was transformed. .

in history. Nevertheless, in their own lifetimes they
will have to respond to a vast array of changes.
The activities in this unit are designed to help stu-

dents gain a better understanding of change, how it .
OBJECTIVES
affects people’s lives, and how people have responded } - D
or are responding to it. Students will— _ ST
Note: : o Use stories, map skills, and mathematics to measure

increased speed of transportation and communi-

There is a major change in the format and possible cation over a 100-year period. <

approaches for these Unit 7 materials. The project has Identify relationships between changes in time and

plnziiez ftr;?guiﬁpaisl; Dtrglélilld;iclign‘?;ir:g; changes i in ways of traveling and communication.
pro 1 Es uni encolrage fisltory lea Work in groups to discover how space satellites

work with teachers of other subject areasin developing _ ' o, - . BTOUPps lo discover how
change modern communication: -

Image themselves taking part in a journey that makes

are structured for multidisciplinary courses, including the world smaller

those with humanities programs. Others will find it
more difficult to synchronize times, materials, topics,

- and other factors. If such cooperation is not possible, Time
American history teachers can easily adapt the materi- 3—4 class periods
als to needs of their present course. ’
: MATERIALS
- o Resource books on modern space travel and com-
’ LESSQ“ 18 munications satellites. (Useful sources are: Walter B.
. i et B - 1A s . Hendrickson, Satellites and What ‘ThHey Do [Bobbs-
_JDurneyS T'ﬁat Made the wnr!d,sma"e! Merrill Co., 1963]; Hubert A..-Smith, et al., Modern

Science: The New Laidlaw Science Program [Laidlaw
Brothers, 1974]. Level 6. ) World map or globe showing
physical features,

(Student material, pp. 62-64)
A

AREAS OF STUDY PROCEDURE
Language Arts (reading, writing) Mathematics Yﬁung people tend to take for granted the ease and
Sm:lal Studxes (history, world studies) Science peed of modern communication and travel. It is dif-

- » og

RIC
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ficult for them to grasp how much has changed in a
very short time.

The two stories in this lesson are designed to in-
crease awareness of how fast and profound technologi-
cal changes have been. You might introduce the story

~ of Nellie Bly by taking students back to the vear 18849.
Ask if they know of anyone who is 90 years old, or
older. Those people were alive when the story takes
place. Then. using pictures in history texts or other
sources. you can impress upon them how different
their communitv (or the United States as u whole)

“looked then. You might put on the chalkboard listsof -

those things in the pictures that we don't see today and
another list of things we're used to that did not exist in
1889. Concentrate on communication and transporta-
tion. For example. horses, wagons, and carriages have
been replaced by cars and trucks. Railroads were the
fastest way to travel (up to 60 mph). but few countries
had railroad lines. There were steamships. but no
airplanes.

Once the setting has been established. use the story
inareading period or for practice in reading aloud. The
questions require the students to interpret the reading

and also to use maps and mathematics to arrive at.

answers. If vou pause in the story to look at the map or
globe, the students should see that mountains. deserts.
and perhaps jungle could form barriers for Neallie.

On the next day tell them that the second story takes
place in 1935. How lorig ago was that? Would their
grandparents remember this second journey? How
long was it after Nellie Bly's trip? Emphasize that this
second trip took place about halfway between 1889
and today. Remind them that many people still alive
remember both famous journeys.

Again. have the students read the story and work out
the answers to the questions.

ANSWERS TO (QUESTIONS

The Race Against Time
. The trip covered about 30,000 miles. That means an
average of nearly 420 miles each day.
. a. Telegraphs were used for stories: some went
through the mail by ship.
b. Railroad and steamship.
The travel distance from San Francisco to 5t. Louis
_is nearly 2.000 miles. Even at top stagecoach speed.
it would have taken her roughly.25 days. She would
have lost the race. ’ o :
4. a. When Nellie tried to send a cable from Italy. the
operator had never heard of New York.
People reading about Nellie Bly'sadventures be-
came more aware of the places she visited. (Help
the students sée that as more people traveled to
and communicated with other places, people in
different parts of the world were learning more
about each other.) -

L

b.

[
L]

EXPLORING ON YOUR OWN’

The students iwvill probably guess that others tried to

L¥y ]

tomobiles and especially airplanes would speed the
journey.
The Easy Adventure

. The China Clipper took about 100 hours to travel

8,000 miles. including stops. At the same rate Nellie
Bly could have traveled 30,000 miles in under 400
hours—less than 17 days. The precision of students’
answers will depend on their math skills.
The plane took off from and landed on water. This
would help if they had trouble on the flight: they
could land on the ocean without crashing. unless
the waves were too high. '

. About 4 times faster: the China Clipper made its
journey in about 4%z days—even with stopovers.

. Mail traveled across the Pacific much faster by air.

. By now, most of the students should see how .
changes were making it easier to travel and com-
municate over great distances. Thus. the Philip-
pines once seemed very far away. Now they seem
much closer,

[

You might use science classes for these explorations.
This is a good chance for students to gain experience in
library research and to have resource books in the
room. If children are interested. they might make
model drawings of their space colony or show how
communications satellites work.

ExtEnninG THE LESSON

" You can apply what the class has learned to other
topics that share the implications of shrinking time
and space. The development of modern industry in
this country is one example. A lesson which shows
how industry depends on fast transportation and in-
stant communication, and on resources and markets
throughout the nation (and the world) will help the

class sense the importance of changes in travel and

are in tne process of modernizing will indicate how
peoples’ lives in other places have been influenced by
the stories of pioneering that the class has just en-
countered. T

communication. Similarly, studies of nations which
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Lesson1:9
What Usae Is an Electrical Toy?

" (Student material. pp.

Ar&;w OF éﬂgl e

Langue}yi: Arts Social Studies
Readin -g Science
Report=ang Art
Writine=s Skills

Pumpose

As indic==ted earlier. work with teachers in other
subject arew=s if at all possible. This can add important
dimensions = to the learning experience and can help
the studen— ts understand the relationships among.
courses. Th= e purpose of the activities outlined here is

--t0 explore c=nore fully the-impact of change and peo-

ple’s respor—ase to it

OpjECTIVES
Students - will—

Draw infe- =rences about why people were slow to rec-
. ognize - the communications potential of the tele-
phone. Use the telephone as a case study in
technol - ogical change.
Through === variety of activities—creating a systems
o Gdél wrmﬁg a newspapﬂr aﬁrnunt prEparmg

phDﬂE t:umrlbuted h;\ worldwide inte dgpem
dence.
TiMmE
4-6 clags - periods
MATERIALS
Optional:  materials for creating models of the tele-

. phone or tel - _egraph.

PROCEDURE , ‘
-. This lesso= n consists of a series of activities that can
be worked o= in pairs or by small groups. The assign-
ments can be== completed within a specific course—so-
cial studies e=or language arts. However, for the devel-
opment 6f pa=articular skills (art. science. writing, etc.) it
- will be helpf=ul if you can work with teachers in other
subject areas=.
Photocopy— the student materials “What Use Is an
Electrical To-«y?" and distribute or read to the class the

PRSI 27
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‘opening statement. which refers to an invention with-
out naming the telephone. Aflter the students have tried
to guess what the invention is, distribute the activity

sheels [ﬁutn:g that thc:. mtrndm;tlr)n to the activities
Ansy *The Historical Set-
tmg can be used a;!-:ﬂ‘lE basxs fgr class discussion of
how people responded to Bell's invention. Or, you may
prefer to include this with the other group activities.
Choices of activities can be voluntary or made on the
basis of interest or skills needs.
The activities, aﬁd the courses | in \\.hu:h they rrught
“bewirked on; arer T T

1. The historical setting
American history. sociology

. Accepting the invention

English. journalism

Hoiwv does it work? i -

science

4. The impact of the telephone
American history, art, English (prepdrmg oral
reports)

. The individual and the tEIthDﬂE -
American history, sociology. English (com-
munication}. contemporary issues

6. The telephone and other inventions

American history

7. The telephone and other things

science, English, drama

8. Future changes -

science, art (optional) o

[

7]

poy]

Allow two to three days for completion of assign--
ments, then two or three class periods for reports and

-discussion. Discussion should center on (a) people's

response to technological change; (b) how innovations
like the telephone connect us to distant points.

EXTEMDING THE LESSON - O S

In almost any course, you can explore other cases
where people have had difficulty adjusting to or ac-
cepting new ideas: new kinds of music or poetry: new _

- roles for government, as in the New Deal; economic

changes such as the factory system; or, today. the need
to recognize that the earth’s resources are iimited: Area
or world studies might be used for comparison m
finding out how other societies responded to thegﬁ- -
rival of Western technology—or imperialism.
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_AREASOF_STUDY

Lessen 20
Companies That Span the Globe

l%ludt nt mqlf‘krmls ﬁﬂ E?—ES}

Social Studies
Modern History
Economics
Culture or World

Studies

\\riting
Art
Drama/Role ']

Prwriise

In these multidiscijlinry activities. stz dents will
explore one of the g_.ru-ll(lﬁngi‘s we arg ! Iving with
now: the growing imjulince of corporatio= 113 that op-
erate on a glubal basis

Ouncrives
Studz:nts will—

Draw inferences abmithe nature of gloE=sal compa-
nies from charts mladvertisements.

Hypothesize aboutithe reasons for gle—bal opera-
tions. snd [h) thmmpact of glgbal cm’:?ipa'nes
Rec one force
makxng pErl of Lhu\urld more lnl&rdi:*pE‘ndEnt
Through reading alrole playing infe=t that this
increased interdgmdence has both p=sositive and

negative effects upeople’s lives.

T T T - :

2 class periods

MATERIALS

Optional: back issusof magazines (Ti rme. News-
week. U.S. News and Wald Report. Fortune==, National
Geographic): colored yms; art supplies &For making

" posters. ‘ -

. Forthe first actwlty (|IVldE the class info
or 5 and hand each thlist of brand names  to identify.
After 5 to 10 minutes rge them to gues== about the
ownership of those thydon't know. In fac—t. all these
well-known productsm from companjes= owned or
controlled by non-tmerican corporgti. ons—even
though the addressesmsome of the produc—t labels are
American. This shoulibran eye-opener fcor your stu-
dents and raise curiglyabout what it me=ans.

28

groupsof4

Thelome countries of the pa==ent corporations are:

Nesili—Switzerland
Volvw—Sweden
Libhy—Switzerland
Valkwagen—Germany
Goold Humor—Great Britain .
Pepsdent—Netherlands and ~ Great Britain
Shel—Netherlands and Greg - t Britain
Keabler—Great Britain
Sony—Japan

i 'D‘i-rNEtth’]andS

LlljmnaGreat Britain
Raskin-Robbins—Great Britai n

Use the term global corporuz==ions or multinational
corponlions to describe such ceompanies that produce
and =ell goods or ser 5 i me==ore than one country.

The next two activities will  help students under-
stand some of the reasons for m—ultinational business.
Ask thegroups of 4 or 5 to anals—rze the IHI ad (Activity
2). .and consider some of the —factors which go into
deciding the location of a me_altinational’s factories
[Aitlwly ]

swWers ;1o the quastmns in Ac‘“ ﬂ;xty 2. In Acthty 3
students should see that, in a’-;g:ldltu:nn to labor costs.
they would have to consider tExansportation costs for
shipping raw materials, parts, ==nd finished products.
Twoassignments conclude =his part of the lesson
(see stident materials). The r -ine ad can be done
in clasorused as a hamewczsrk »nment. If in class,
encounge Group 1 to bring 'r +reg ads for the next
day. Optional: on a large wall r==ap, use colored varn to
conned your community witb=a (a) foreign countries
whost goods you commonly use. and (b) countries
whereyour local corporations  also operate.

Lesson 21
Deathby Transfer: The ixanpact at Home

(Studez=nt material, pp. 69-70)

AREASOF STUDY -

Social Studies
(curent affairs,
econmics, culture
or global studies)

Lan@uagé Arts
[v==rriting. advertising])

Art

Drax—ma (role playing)

Purros

Students will work throughr - conflicts that emierge
when 1 company (in this case=, imaginary) shifts its.
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_-studuisdiscovered in the previous = assignments. They. ...

operlions to another part of the we—rld. This will give
themafeeling fur how people’s live==s can be disrupted
by tetrend of globe-wide events, . It is helpful to use
thisadlivity with Lesson 22,

T

2-tlass periods. depending on  assignments

Procaure

Youmight start the period by t===lking about what

shoullby now sense that (a) gloaba=al corporations are
extremely active and widespread, = and (b) their daily
livesiinfluenced by the advertisi=z ng and products of
theselims.

Hue the students read **Death by Transfer” and
roleply a conversation at the local X McDonald’s. talk-
ing alout what has happened and w~.-hat they are going
to do

Indiscussing the situations, draw- — on personal expe-
rienas if the students have had ar=—y that apply. This
woullbea good opportunity to invi Ztea répfesentatwe
frcxmalm;al company with nverseagﬁ Dp

zine ad fora hypmhetmal z:t;:rpmau::s on or wrlte a lettar
homeis if they were en route to a ——arporate job over-
seas [se assignment in student ma - -terials).

Lessm 22

- Between Two Wc;srldsg:

- alsodwelop

Q

E

Aruitoxt provided by Eic:

Thelmpact Elsewhere

(Studer=nt material, p. 70)
AREASKF STUDY
Language== Arts
{writin_=g, advertising)
Art
Drama (re ole playing)

SociilMudies
(curent affairs,
ecoomics. culture
or glbal studies) -

Purros

Vemzuelan teen-a agers pruvxdes a cﬁoss cultural com-

parismwith the material in the previ-ious lesson. It will
p the sense that (a) these c —ompanieshave an
impad lhat ignores national bound Haries; and (b) the
impadhas both positive and negati€ive elements.

TIME

1-2class periods

29
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ProceDURE

Start the period by discussing the homewo 1: as-
signments and displaying the ads from the pre~-ious
lesson. Have some w:lunte&rs read lhmr Ietters l}i:lrne
Then p[DCEE‘d to ﬂ‘;e iettsr exchange belween ﬂlé tx,
Venezuelans. These two letters canberead in class or
be the basis for another homework assignment. If 11sed
in conjunction with language arts, youmightt want to
have students write answering letters. The letters can
-also be used for a role-playing dialogie. Do the stu-
dents see that global companies are perceived as either
good or bad—or perhaps as a mixture of both? The
discussion questions will help draw together the les-
son.

Constructing a Family History

(Student malerial, pp. 71 —72)

Pureose

The exploration of family histories has become in-
creasingly por.ular. The task is more ifficult for some
families than others, but even students who can trace
their family histories only to grndparemts =<~ill
probably find new and interesting infomation about
their own backgrounds. The efforl will increase
awareness of how major national and internati onzl
events have influenced people’s lives.

AREAS OF STUDY

Social Studies (families, U.S./world history, using
resource material, interpreting data)
Language Arts (writing)

OsrECTIVES

Students will—

Construct family trees extending back at least thhree
generations.

Form, hypotheses about ﬂ’lE connections betw
family changes and historical events.

Gerneralize about family changes inrecent history.

Make predictions about possible future changas in
American families.

EEQ

TiME

Time needed will vary over a one to two-week
period
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M anmars books in the clas ssroom. Or w orking on specific
problems. This should allow time to work with stu-
dents on an individual basis.

On the d assignments are due, vou can use as
much time as prufﬂab]& reading the submitted papers

White paper. < olored pencls, re—iroe books {see
li==ting). -

%~ . -
Pro and going over far trees.

in by spencding a clissperind s zii ng up the as- Some general d
d—znment. Younm ight wantostart by reading aloud the students pull the t

of Alexlev's Ho - ots. As i basis for 1.
i questions as:

wening pa What are some uf the m

hhll)fli L5 =

—\tho in the

di =

nstructing

'; ;Qunt for these

s knowswhen ac=id how their fam =

iy canae to commuity ? T t] n : '
—Where did © me from and k
arhback van voulnee vour  family histori

vou
diffi Eulhes’?

3. How is vour family tied to families outside the

—How | ! I
o L - o o L United States?
The last question can beused to e=monstruct a rough v - .
N Le 4. \What major historical events influenced your
draftof family Ire=es. Youanuse you_ar own as a model T

. 2 i family history? In what ways?
o usethe one provided., Vaitions ==n the form can be o M ¥y yst e
. _ From all the family histories. can voucome toany
ue= edfomeet ind 1 vidual needs. Allov== 10 to 15 minutes S - ——
) conclusions about how the American family has
fo = constructing  the roughdraft.

Anuther puint  to consider is nat=ional and ethnic (E'é sma]ler famllles
- ckground. Most studenbsvill have=: some idea. how-
e ervague, ol vwhere menlers of Esheir family have
ce=te from. Lotate on a wold map  or globe as many

Lhunﬂed in tl 1is centur }.’

6. Laﬁ ynu maks- anyv pred tions abuut hnw vou
think the family will cha ng in the next few de-

o
i ST O i i @ cades? How will these changes come about—or.
woinls of origin as the ap mMas mnage. -
Pe11s S =S n & what factors will influence th e changes you pre-
Askifanvone Kriows ofamajor eve=znt that caused the dict? Vs

fa=mily to move—rvar, thehope for I==etter jobs. having
n= latives in the L 7.5, slavery, and sco= on.

Distuss anv problems thathave ar—isen in construct-
e = e rough drafts. If thee are di—vorced parents or reneral reference works on family history should be
ot her situations  students may feee=! uncomfortable  available in Lhe classroom. A good example is David
at=auil, makvd"c,ruf!f:tlstat(\mmtthqt people willnotbe  Weitzman's M\f Backvard History (Boston: Little.
: anyv informatior== about their fami- Brown & Ci:. 73)orUnderfoot (New York: Scribners,

. thev will be able  1976). Many DthE‘f recent books are available from a
mig

ocht write to the

KEsoURCES

re— quired] tor disc
lie==x they would I:lfv?-h‘r notly, [nstead =
to select individ=:1als theywant to l==now more about: public library. Some students m

th is will be the basis forwiling a p - ortion of the fam-  Bureau of the Census to ask for information about

il=.~"s history. - someone in their family. These records are available
FPassout the' dS%ig entsheets anc— have them begin  back to about 1880 at a cost of $2.00: the only data..

a homexvor k Slgnmél‘lt T"he completed as- needed is the persgn 's name and address and the date.

t should be due inone or tw=ro weeks. depend-  The report will provide a good deal of new and inter-

family. This will make

in_ = on vour owmn judgment of stud- ents’ interest and  esting information about that \
students aware of some of the resources they can use

th eirability to fi rld sufficient inforr=mation.
Class time mizy be spentfor libras=y research. using  for exploring family hist
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You probably have heard the storv about Squanto
and the Pilgrims? It happened during that first hard
vear for settlers in the New Waorld. Many of the Pil-
grims died of discase. Food was scarce. The weather
was more violent than any winter the people had
known in England. '

But Sguanto-and-his-people-helped - the Pilgrims.
Thev showed the settlers Bow to plant cori. They gave
them food that saved them from starvation. W hen thc
first Thanksgiving was held. the Indians were honored
guests.

This friendship didn’t last. Within a short time. there
was warfare between Indians and the newcomers from
Europe. Hatred and bloodshed came to be the story of
the settlers and the Indians. For over 250 vears. the
wars went on as the Americans moved westward and
one tribe after another surrendered to the power of the
settlers. By the late 1800s. all Indian tribes had been
| land called reservations.
which the whites had nouse.

forced to live on spec
Usnally this wase land f

\Why did this happen:
the: reasons for this long history of violence?

You are going to be reading about one of thé fir
wars between Indians and settlers. See if vou can use
the story to figure out why the two groups began t
fight.

Here is the story:

Why Are We ati

\Vhen you are 14. a musket is a mighty heavy gun. It
makes it hard to be a soldier. And when vour first duty
is to guard-a-prisoner-soldieringis even moredifficult.
" That was the position I found myself in. And I have
to admit I was scared. My prisoner was a chief named
Alinquot, of the Pequot tribe. The event was that
bloody affair in 1637 that came to be known as the
Pequot War,

Alinquot had been captured near our farm and now
he was chained to the wall of our smokehouse. The
battlé 1isalf was still béing fnught some miles from tha

War?

seemed strangely quiet with most of the men gone.
There was an eerie sense of danger in the air. The first
time I brought food to my prisoner. I' was shaking so
hard I almost dropped it on him.

I was scarad and I was canfueéd Nnthiﬁg rn:’ade

rmndi :
In ﬂ’m first p]aﬁe 'theré was the gun. C)f course. | had

ofa musket at anather— human bemé_! Wbat would Ido xf

Tke Pequot Wer,

? \What went wrcng? What were

'myself. !nd bEEn left as a h,fm: guard Ex‘EFythmg

1637

he came at me or tried to escape? | praved that he
wouldn't put me to the test.

"lhui th&re was Almqum himf.elf' 1 had Lnu\'xn Fir’n
His son haL uer;umt: a L.,hrlstlan and came to 11\, einour
village. He was thebne who had taught me to hunt and
to track animals. o

3

But the most difficult thlﬁL for me was trving tc
figure out this war with the Pequot. Thev had alway
been our friends. Now, suddenly, w2 were killing each
other. On my third day as guard, I had a chance to talk
to Alinquot about it.

It was one of those cold. wet days late in fall that lets
vou know winter's close. I found Alinquot crouched in
a corner of the whitewashed hut. He was huzging his
knees to keep warm. I could see his breath in little
white puffs of frost. and I handed him the blanket I had
brmxﬁht HL tt:mk it butsaid ﬁathing a'nd draped it over

m

Ths: men are still away! I sa;d. hnping to start a
conversation. ~*We have heard no news.”

He nodded and stared down at'the hard-packed earth
of the floor. For a minute, [ didn’t think he wanted to
talk. Then he said: "I fear it will go poorly with my
people. This war is an evil thing.”

It was the first time he had spoken. I crouched down
next to him. bursting with questions. and pretty much
forgotlwas his guard ‘Then avhy did vour people start
the war?"" | asked. ""We had a treaty of friendship.”

He gazed at me in his level way, as if he was looking
right inside me. *We had no choice,” he said. *“The
Eurupeans steal our land "

put yﬁur mar ks on the tI‘Eatv v I uasnl meaning to
argug with hxm Iwaﬁ. justtrying to understand. and I'm

HE trmd to Explam, “\When you make camp, the land
belongs to the first there. They leave. others come and
itis then theirs. All in the tribe may share. but none can
say it is his, as though it were a beaver pelt.”

“But.” I insisted. “'you soid the land. You received
goods in return.” C ' o

He shook his head. “We allowed others to use the
land. The gifts were a trade for sharing our camp. Now,
the Europeans say it is theirs alone. Our hunting lands,
too. This is wrong. When you hunt or travel, the land
belongs to no one. Many can pass through the same
place in a day. But now the whites say we cannot pass |
through that land.”

I was beginning to understand. Almqm:lt and his
people had no idea what it meant to own property.
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They thought owning meant sharing.

He smiled at me in a fatherly way. “Now you tell me
why the whites seek to destroy the Pequot.”

“Your people raid the outlying farms." I said to him.
"“You burn crops, kill people, take prisoners. Also, ina
meeting, | heard one man say that all Indians are
wasteful. They need a whole forest to supply food for a
few families. If that land were cleared and farmed, it
could feed hundreds. If the Indians need so much land,
the man said. they should move into the wilderness.”

I remembered. too, that at that meeting people had
argued about going to war against the Pequot. William
Hawkins had said the war would be wrong. Settlers
kept pushing into forest lands, he had said—lands that
were supposed to belong to the Indians. There could
never be peace unless we stayed away from Pequot
lands.

Many were angry at Hawkins for saying this. Captain
Pr:scott was red with rage. The Indians would murder
us all if they weren't taught a lesson, he shouted. Most
of the people agread with him. | decided not ta tell
Alinquot about this argument among the settlers.

Aling.ot said to me: "We raid to keep white people
trom taking over all our hunting grounds. We have
tried to hold them back. But they come in greater and
greater numbers. Yes. we could move into the wilder-
ness. But soon the Europeans would fill that, and then

where would we go? Perhaps it is best tn die here. in

our own land.”

I felt great sympathy for this proud man. He called
the land Indian. We called it ours. Could there ever be
peace between the two?

Postseript

n_lﬂmugh the story is fiction, all the major events are
true. The Pequot War ended with the burning of a fort
in which the tribe was trapped. Most of the Pequot
were shot or burned to death. Soon, there were only a
few of the tribe left. A small group of Pequot still live in
New England today. How could you find out more
about their life now?

Alinquot’s arguments were the same used by other
tribal leaders over the next 250 years.

FOR DISCUSSION

1. What were Pequot ideas about owning land? How
were the ideas of Europeans different?
2. Why did ideas about land ownership lead o war?
3. As more Europeans came, settlers pushed into the
western wilderness. They met new tribes and often
signed treaties. Many times these treaties were bro-
ken and there was war. What guesses can you make
about why these wars started?
4. Members of the same group can be in conflict. Can
you find-an example of this in the story?
. People change throughout their lives. How do you
think the boy in the story changed? Do you. think

n

Alinquot had changed. too? How?

Conflicts sometimes happen because people don't
understand each other. Do you think this was true in
i;he Fequat Wa’r‘?’ Explaiﬁ

o
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The Indian-Settler Conflict

The Praying Indians have learned much from Euro-
pean settlers. Most important, they have accepted the
Christian religion. But the majority of the Indians in
this region remain wild savages. They do not under-
stand even the most simple rules needed for law and
order.

Role 1 el &

Rale 5

One of our men was arrested and put on trial for
murder. He was then taken out and hanged. What kind -
of a way is this for a man of honor to die? To die in

rope—that is the act of cowards.

Role 2

The land is for all to use. In exchange for goods.
others may use the land. But it is still for all to use. The
newcomers cannot then say that we must remove our-
selves from the land. Like so many things these people
do, this does not make sense.

Role 6

Their ways are very wasteful. It takes so much good
land to support them because they would rather hunt
than farm. Every day there are more mouths to feed.
The land is needed for timber and farms.

Role 3

clear it and farm it aﬁd our children will inherit it. That

is a basic law of society. It is certainly easy enough to
understand.

When a treaty is signed, the land belongs to us. We

Role 7

They think nothing of taking what others'use: They —
come upon land that has been cleared for farming and
they take it. This way they don’t have to clear the land
themselves. Even by their own laws. they see nothing

- wrong in this.

‘Role 4~

Their cattle roam into our cornfields and they do
nothing to stop it. They say they can’t help where the
cattle roam. This is nothing but an excuse to use our
corn to feed their cattle,

Role 8 _ : -
When the weather is hard, watch out for'them. They
~ will rob, steal, and even murder to get their hands on”~
food. They are like wild animals.

O

RIC

Aruitoxt provided by Eic:

L
-~



E

oining Up: Family Conflict During the American Revolution

That morning in the summer of 1775 was the first He pau ed and looked at me in that calm, level way
time my brother Nathan and I ever had a serious argu-  of his. “"Look, brother.” he said. ' mean you no ill will.
——ment. And it threatened to tear our family apart. -~ - 1 kﬂr_mrl 1-leaving vou with a burden. You have the
He was busy packing his things. Word had come shop to run. and I rely on you to look after Mother. I

Q

only an hour before that General Washington and the .
Continental Army were approaching Cambridge.

~ Nathanthad had his heart set on joining up and this was

his opportunity. Mothing | or my mother said seemed
likely to change his mind. My mother had talked of
little else for days.

I made one last effort. I i’EmEFﬁbEP 1 said to him

Treasun?” he repeatecl in a«?quxét voice. “I% it
treason when we have ngo choice?”
“There are other ways to sattla our grievances.” I
said. "'That’s what we have laws and gavernment for.”
“Do I have to refresh your memory?” he said. His
voice was more stern now. ‘‘Have we not tried
everything? And look where it has led us. It wasn't five
vears ago that some of your young friends threw snow-
balls at a British soldier on the Common. Do you re-
member what happened that day? Three people were
killed. Three Americans.”
I didn't have to be reminded about the infamous
“Boston MSSSEEFE I ma félt the sorrow Gf that day

,_,,Natha.n- I_nstgad lsaui _‘Thaimlﬂhthavabeenanscmx,

dent. Maybe that officer didn’t mean to give the order
to shant Eesides 'that was different from this. This is

““Yes, it’ srevnlutmn "hesaid, resummg his packing.
“And perhaps it's about time. How often has Parlia-
ment acted against our interests? Has the King ever
acted as though he were our King? I say that our lives
are not worth a penny unless we have a voice in our

. own affairs. Our only chance for freedom is indepen-

dence—and if-'we have to fight for it,  mean to fight.”
“Then what about the shop?” I asked, hoping to
change theargument. “I canrunitalone, Isuppose. But.

‘just about half of what we sell comes from England.

Where will we get supplles"“ No Englishman will sellto
us.”

“And what gaad is the busmess now?" he said bit-
terly. *‘Ourtaxes are 2 burden. Our fellow citizens don’t

want to buy British goods.”

RIC
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don'tlike to le,,ve you like this. But I see no other way.”
He made me feel very young and very alone. I ad-
mired his courage, his determination. I hoped that
some day I would be brave enough to follow in his
footsteps. But at the time all I could-think of was that
our safe little home was coming apart and that we were
all in danger.

Maszachusena Histarical Sociaty

Cartoon in Boston Gazette, May 21, 1754

'FOR DISCUSSION

1. The story hints that orice the brothers’ business had
been good and they had lived safely under British
law. What changes have brought on Nathan's
anger?

The two brothers are in conflict. What is the conflict

about? (What are they arguing about?) In what ways

is their conflict like the conflict between the col-
 omies and England? In what ways is it different?

. Theyouth telling the story also has aconflict within -
himself. What is that conflict about? Have you ever
had a similar experience? Explain.

. Do'you think other colonists had conflicts hke the
two brothers? How do you think they wuuld be
resolved?

5. What pressures were the colonies under to join the

revolutionary cause? How was their conflict similar
to the brothers'? :

w!ﬁa

)

s
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Scenes From the Constitutional Convention

Characters

BenjamiNn Frankuin, of Pennsylvania, now 81 and in
failing health, but always wise and witty. Frequently

seems to be asleep, but hic mind is ever alert. _

Gouverneur Morris, of Pennsylvania, equally brilliant
whether writing or speaking.

WiLLiam PaTerson, ofpNew Jersey, who presented the
New Jersey Plan calling for a national legislature in
which each state would have one vote.

Arrxanper HamiLton, of New York, a young

lawyer

man at the cunventmn

Ensunp RanpoLpH, a member of a leading ergmxa fam-

ily.
ORGE WASHINGTON, of Virg
convention.

GEO

SCENE 1
The private dmmg room of an inn in Philadelphia,
early ]uly 1?8? A]thﬂuah the tlmE is Iute Evenmg, the
the ;Dntmumg heat wave. IhE.- meal is over and two c:f
the five men present are puffing at clay pipes.

FrankLN: This has been a most festive table. And yet
an air of gloom hangs over us. - )

Mapison: I do not know if it’s the heat or the endless
rounds of debate in our meetings. We seem to have
little strength left for pleasure.

_Frankun: If that is the case, we are in a bad way
indeed. ’

PatersoN (half-joking): Sometimes I feel as if our '

debates will never end. Perhaps we would have been
best off merely to amend the Articles of Confederation.
Morris: 1 had thought the one area in which we
grec—*‘d completely was the necessity for a new gov-
ernment. On that point, at least, our several states
seemed willing to cooperate.
RanpoLrit: And I might add that if we had more
cooperation from states such as New Iersey. we could

begin to'make some. progress.

PATERSON (now serious): The small states can hardly
be expected to cooperate in their own enslavement.
Perhaps if the gentlemen from the large states did not

The dlﬂlngue in “Scenes Pmm the Constitutional E‘nnventmn is
adapted from James Madison's Journals of the Federgl Convention
{Chicago: Albert, Scott & Co., 1894).
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aggressive

a, presiding officer of the

insist on domination, we would have fewer prublems

Mabpison (standmg up and beginning to pace the
f'lcmr) Dammatmn is hardly the wcnrd th fc:rget that
the mi nnrnty subr.mt to the rnajxjflty It fullnws simply,
that the states with more people must have a greater
voice in the government.

Paterson: That is precisely where disagree. Unless
there is an equal vote for each state, the small states will
cease to exist. -

Morris: Do I need to remind the gentleman from New
Jersey that his one-vote-for-each-state plan was
soundly voted down nearly-a month ago?

PatersoN: | have not forgotten. But without such
protection, I fear that some of the delegates from small
states will soon return to their omes.

Mabison: Perhaps we should lower our voices. [ think
Mr. Franklin is asleep.

FrankuIN (has been napping, now opens his eyes): 1
was merely pondering. Your conversation reminds me

of the ancient tale of the two-headed snake Have you
heard it? No? Good.

This unforturate creature was hungry and went off
in search of food. A tree blocked its path. One head
wanted to pass to the left of the tree..The other head
insisted on passing on the right. The two heads could
not agree and the snake died of starvation.

Manison:-Not a brilliant story, perhaps, but certainly

one of your briefest .
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S SENE 2
The convention meeting room in Indeperidence M.pisoN: Yes, the use of force will only make the
Hall. a month later. The tall windows on either side of large states impregnable. It could become the cobweb
the room are kept closed to ensure the privacy of the which would entangle the weak to be the sport of the
sessions. Sand has been spread on the street outside to strong.

——soften-the-sound-of horses and convevances-over-the——- Morais: | sense that Mr. Hamilton contradicts him- -
cobblestones. Washington presides, solemn and dig- self. He speaks of an all- powerful national gov ernment,
nified. The atmosphere is verv formal. About 35 dele- but does not seem willing to grant power.
gates are present. The first speaker is "Alexander’ "Hamiton (becoming annoyed): On the contrary. I

<Hamilton. *  simply believe the power must be wisely managed not
. foolishly squandered. . -
Hasiuton: The question is not one of liberty, but one WasHINGTON (firmly): Gentlemen I think we can keep

of power. How do we divide the power between the better control of Gur tempers.
states and the national government? I believe that un- MabisoN (after a short pause): 1 think that some time
less the national gnvgmment is all-powerful, there will ago, in connection with the New Jersey Plan, Mr. Pater-
be no government. son made aproposal which could serve Ls Allowmeto
Ranporen: And yet, if the gnvernmgnt is 0 power- read it; “*Acts of the United States in Eangress . shall
ful, the Constitution will riot be ratified— . be the supreme law of the respective states or their

Paterson: I would liketoseeus mcludethefallawmg citizens. And the Judiciary shall be bound thersby in
pmpnsxtmn If any state fails to enforce-an: aﬁaf Con- their decisions.”
gress, the executive shall call forth the power of the Paterson: If I may clarify. ... The c:enteral point is
confederate states to enforce and compel 6bedience. ‘that the national government shguld act directly on the .
(There is @ mirmur around the room al the.drastic citizens and the states. Thus, we avoid relying on the
proposal. Madison asks him to repeat it, which he states to enforce the law. :

does, speaking slowly.) RanporpH: The pian may work, provided we are clear
HamiLton: Such an arrangement cannot work. It will  on what powers belonz to the national government and

lead to civil war, perhaps to an endless series of civil what powers remain with the states.

~wars. —Vapison: [ agree. And | believe that we can establish

that clarity.

-

FOR DISCUSSION

-

o

: 1. Haw daes Fraﬁklin 's tale relate tg ﬂie situatmn thE‘

larﬁ'e states conﬂn;t fi nally resglved? What t}« pe uf
resolution was found? - -

2. What is the basic conflict in Sr;ene 27 ng wds it ,
resolved?

3. What might Paterson’s motive have been in putting
forward his drastic proposition? (It abviously goes -
against the tenor of his other statements.) -

4. Within the two scenes, what evidence do you find of

* aconflict between resolved by a win-lose situation?

5. Both Franklin and Washington usually stayed out
‘of the actual debates. What influence do you think
they -might have had on the often-heated argu-
ments? .

'!:j
n
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- The Hostiles vs. the Friendlies

.In 1900, the man from the Uhited States government
came to our village. The goVernment had a new plan‘to
“make the Indian fit for civilization.” It seemed that
Congress was very busy making laws: on-what to‘do
with the Indians. The plan called<for boarding schools
for the children of the Hopi and other tribes. Thosé of
us who were school age were to be sent from our homes
so that we could learn to become Americans. We were
no longer to be “‘savages.”

Now the village of Oraibi at that time was 800 years
old. My people saw no reason to change their culture

“ for that of the white man. Everyone agreed that some-

thing had to be done to protest this measure. But there

" was disagreement over what to do.

The village became divided into two groups. One
group came to be known as the Conservatives or Hos-
tiles. The Hostiles believed that the people should re-
sist peacefully. We would simply refuse to go to the

schools. But we would not fight the army troops who

would come to see that the order was obeyed.

The second group was ‘called the Progressives or
Friendlies. The Friendlies did not want to oppose the
government. They thought it would be better to give in
and not risk violence.

How was this problem settled? There was no talk of
having a vote. To' the Hopi, a vote is not democratic
because it allows the majority to overcome a smaller
group’ Instead, the two sides held a great tug of war in

tiky (New

Based on Four Ways of Heing Human, by Gene Li

York: Viking Press, 1976). pp. 238-239 (paperback editjon).

" aR

the square of the village. The losing side was to leave
the village. The Eriendlies won the contest. The Hos-
tiles packed up their belongings and formed the new
village of Hotevila. There, they refused to send their
children to the government school. Many parents went
to prison. - - o : -

In the end our sidé won. The government gave up in
the face of the strong passive opposition. Small schools ’
were built in several locations so the children wouldn’t
have to be sent away to go to school.

FOR DISCUSSION .

1. What were the advantages of the tug-of-war method:
of conflict resolution for these Hopi? What were the
disadvantages? - '
Have you ever settled a disagreercent this way—by
playing a kind of game in which the winner wins
both game and argument?
. Can you think of another possible way totesolve the
-village conflict that would resist the government "
pressure and also allow both sides to keep their
dignity? . T
. What might the U.S. government have done to im-
prove this situation? What cultural attitudes pre-
vented Indians and whites from working together at
-that time? ) -
Would the Hopi method work very well in America
today? To what extent does it depend on unlimited
space for expansion? How does it limit national
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The Vigilance Committee

In the 1880s, Bristol Springs was a booming frontier
town. In fa t. part of the trouble came because it was
growing too fast. The territorial government was new,
had little'maney, and its officials could pay little at-
tention to a town on the western edge of the territory.
What attracted people to Bristol Springs was the dis-
covery of silver. Literally overnight, hundreds of peo-
ple swarmed into the area.

For a year or so. Bristol Springs was mastly a tent
city. Then it began to take on the appearances of a
permanent town: hotels, stores, 3 bank, and saloons
were built; tents gave way to cabins and then to frame

.houses. A sheriff was elected. Settlers with families

moved in, including Ben Parker who started a wgekly
newspaper.

But Bristol Springs attracted rougher sorts, too. The
sheriff could handle the miners, gamblers, and ad-
venturers who got into occasional scrapes with the
law. But he was no match far the gangs of outlaws who

established regular forts in the mountains and raided

~ towns whenever they felt like it. Within three months

Q

-in 1882, Bristol Springs was victimized four times. On

each occasion the gang numbered more than 20 men.
They shot up the town, robbed businesses. and killed
two people.

The townspeople were angry and frustrated. Law
and order simply ‘did not exist. Even when a lone
gunman was captured, he was likely to escape from the
flimsy jail before being brought to trial. The circuit

judge rarely came, and when a trial was held, it always

seemed that someone had gotten to the jury on behalf of
the outlaw. Either fear or money could be powerful
weaptms against the intimidated jurymen.

“*We have to do something,” people said. And Bill
Re’ims’ started to do something. As owner of the Palace -
. he was one of the town's leading citizens. People
listened to him. N

“The only way to stop these outlaws,” Reams de-
clared, “is to  take the law into auf own hands. We must

_ Once theu:lea was planfed itgrewinaharry. Withif ™
a week, more than 100 men had joined the vigilantes,

‘with Reams at their head, and were ready to go after the

outlaws.

Ben. Parker Db]EEtEd from khE start In his weekly
editorial, he wrote: “The vigilance people say they are
for law and order. But law and order demands a fair
trial for any accused person. The vigilance group is as
much cutside the law as the bandits."

Reams and two other businessmen paid a visit to

-Parker, They tried to persusde him that their way was

the only way. ““Look."” Reams said, *'I understand your

.concerns, but I've seen vigilance work. In the Min-

nesota Territory, we were terrorized by four gangs.

=
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They even burned down the courthouse. Once we
rounded up a couple of dozen, the gangs broke up. We
had peace and order, and that’ 's what we want here.”

“You may get some outlaws,” Parker warnad “hut
you are likely to hang some innocent men, too.’

One of the men gave a warning of his own. Pointing
to Pdrker’s editorial pasted on the window, he said,

"You had better decide whose side you're on. Another
article like that one and you might not have a paper to
publisgh.”

With only Parker making any objection, the com-
mittee went to work. They caught three men from the
notorious Smithers and Boufant gang and left them
hanging from a tree. The general feeling in town was
that the three got what they deserved. The justice was

swiftand inexpensive. “We saved the territory the cost:

of three hangings,” one vigilante said.

Other hangings followed. Parker continued to pro-
test and the anger against him increased. Businessmen
stopped advertising in the newspaper—most of them
belonged to the vigilance committee and the rest sup-
ported the wave of vengeance. With- practically no
revenue. Parker knew he couldn't keep publishing for
long. The end camie even sooner than he expected.

One afternoon in early summer, two strangers rode _
into town. They tied their horses in front of a saloon
and went inside. The appearance of two dusty riders
wasn't unusual, but somehow the story started that
they had been seen in another town riding with the
Winslow band. The rumor spread quickly; they were
advance men for Winslow. They were probably meas-
uring the strength of the vigilance committee befare
moving in. The rumor was that one of the pair was
really Winslow’s right-hand man and had killed at
l¢ ast six peaople.

. Within an hour a crowd had gathered outside the
saloon. The two strangers, hearing the commotion,

stepped outside warily, blinking in the slanting rays of
the sun. While Parker watched, stunned with horror,

the men were seized and their hands tied behind their
“backs: THe voices of the vigilantes were low and angry,
as if each man had a special score to settle' with the
strangers. Reams*climbed on the back of a wagon and
raised his hands for silence. .

"“It's time for the trial,” he shouted, and pausad for a
moment to glance down at the two helpless, bewil-
dered c:aphves “All those who vote ‘guilty’ step for-
ward.’

As one man, the c:rﬁwd ‘moved furward The gutteral
sound of their voices sounded to Parker like snarling
animals. “What kind of a trial is this?" one of the
victims pleaded. ““We've done nothing. Just let us leave
town, ¥ His words were drowned by angry shouts,

F‘arker ran forward and leaped into the wagon next to
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wgre murderers of pron

ughs of San

The Batimann

mer\:hants formed a \ngn,snce gomm tee and took the law inta their ewn hands.

eams. His body was trembling with fear and anger
‘fYc}u can’t do this,” he stammered. **You've gone too
far. . .." But Parker's protest was quickly 511311«:3(1 by

the blc)w ofa gun butt to the back of his head. As he lay

unconscious in the wagun the two “outlaws”
dragged dow

That night there was another t:gmrﬂotit:ri on the
_main street of Bristol Springs. A fire had broken out in

were

.

" the offices of the town’s newspaper. The next morning,

Parker surveyed the smoldering ruins of his business.
He fa;ed atough decision. Without a cent in his pocket.
should he move on and try to start over somewhere

else? Orshould he hcppe that someday.s
would return to Brist

omehow sanity
ol Springs?

FOR DISCUSSION -

1.

Clearly there was a conflict betwee
the town and the outlaws. The vxgxlan,
used their own methods to solve the pro

did Parker think was wrong with thos e methods?

40

3. There have been numerous examples

‘solved?

How did Parker think the crime problem should be
handled? Why did others think he was wrnng"f‘
What do you think? ~

in our na
tion’s past and present of people feeling that they
must take the law into their own hands. Which ones
can you think of?

When a situation is tense, rumors then make things

more explosive is

ive. How did rumor function in this
story? Why are there quotation marks around the
word “outlaws” at the end of the story.

Conflict existed between the vigilantes and Parker.
How was this conflict Expressed? How was it re-

What was the inner conflict faced by Parker? How
do you think he finally resolved it?

Leaders can help keep argurnents under control.’
Reams influenced conflict in a different way. How
would you-describe his role?

Why do you think vigilance mcvements were com
mon in frontier America? What ways of regulatin
conflict were missing in Bristol Springs?

43
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How to Save the Barrio

Government is supposed to provide ways for people
to handle their conflicts. But sometimes it seems it's
the government we are in conflict with. In the follow-
ing story. vou will see how one woman made her way
through the tangles of government bureaucracy. As
you read. try to answer these questicns:

1. Was Mrs. Rodriguez in conflict chiefly with laws,
or with people who enforced the laws?

. What structures did the government provide
through which Mrs. Rodriguez could work for the
change she wanted?

3. Do you thmk any Lhaﬁges were ﬂéedéd in ﬂ“lt‘

(Y]

citizens. tD be heard" Dr wauld a rhﬂngv gf ad
ministration do the job?
The Struggle to Save the Barrio

The city of Tucson was born many vears ago as a
Mexican village. Now Tucson, in Arizona, is abustling
modern city of 300.000. But still in the center of the city
lies the original adobe village. Mostly poor Mexicans
live there now. It is called **the barrio.”

One day Mrs. Manuel Rodriguez. a long-time resi-
dent of the Tucson barrio, decided to make a trip to City
Hall. Her tax bill hadn’t come in the mail. and she
wanted to know what had happened to it. When she got
to the tax office. she was told that her home could not
be found in the records. Mrs. Rodriguez understands
some English (her native tongue is Spanish). But she
thought she must have misunderstood the tax man.
She found a friend to translate and returned to the
office. This time, they sent her to the city planner.

The planner’s maps showed that all the houses in
Mrs. Rodriguez® area had been sold or condemned. But
Mrs. Rodriguez knew that her house had not. She in-
sisted on paying her taxes. -

Why was Mrs. Rodriguez never sent a tax bill? Ap-
pa_réntly it wasn't a mlstakg It is easier to r:cmdemn a
m:t bEEﬂ pald on t:me Planners wanted to c:cmderﬁn
the huuses in Mrs. Rndﬂguez area so that a fl‘PE‘\NEy

America lhc= BL}ullﬁJl l-und Book, Wgrnrr Fﬁerback lerary 1973)
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could be built through the barrio.

When Mrs. Rodriguez’ story made the newspapers,
barrio people found they had friends all aver thecity. A
campaign was begun to save the barrio from the “But-
terfield Parkway.” The people against the freeway in-
cluded:

—A group of citizens eager to save the “Wishing
Shrine,” a well-loved religious shrine in the bar-
r1a.

—Architects from the University of Arizona inter-
ested in saving the old adobe buildings.

—The political opponent of the mayor in an up-
coming city election.

—Youth leader Ernesto Perez, found
newspaper L.a Fm

r of the barrio

help in keeplng their homas,

Those in favor of the freeway included city and state
officials, some businessmen who thought the freeway
would help bring business to the city, and some people
who said ‘‘progress’™ was at stake.

Those against the freeway finally won in a city vote.
Look at the list of “antifreeway' people carefully. Why
do you think they won? In what ways could they con-
vince others that they were right?

The people of the barrio managed to keep the free-
way out, but are beginning to have new problems. It is
clear that development of some kind will probably
come to the barrio. After all, it is at the center of a
growing city. And the people of the barrio want some
way-to climb out of their poverty. The question is: What
kind of development is best?

One project has already been started by a Tut;sun
automobile dealer named Kelly Rollings. Mr. Rollings
is a student of D]d adnbe an‘:hitecturg Hxs plan is tD i

ccmdltmn . then use them as shgps and gf‘f:ces
FOR DISCUSSION *

1. What are the advantages of Mr. Rollings’ plan?

2. How is it different from the freeway project?

3. If you lived in the barria, would vou have any ob-
jection to the plan?
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Roles for the City Council Debate

Instructions

Students assigned special roles should present the
viewpoint of the person they represent. The rest of the
class, as the City Council. can try to decide what they

think it's best to do.

A Friend of Mrs. Rodriguez Emesto Perez
You live with a large family in an You are a 16-year-old representative
historic house that the plan would of those young people in the barrio
change into shops. who want a youth center.
A Spanish-speaking Man
The New Mayor You live in the barrio. You represent
o e e e o a large group of unemployed people,
YDL‘ f;iu!ght fg? thglfrii‘f’ayf but now - and hope for jobs in the new shops and
youre ui,ymg tD?UI e conflicting offices. However, lack of skills and in-
groups together again. ability to speak English may be an
: added barrier.

A Professor of Architeciure

You helped in the antifreeway
cause.

A Shop Owner

You are eager to move to a tourist
attraction area in order to sell hand-
crafts from Hawaii.
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Hidden Conflict

Conflictis notalways easy to see. Sometimes. friends
or family members are + -gry with each other but do not
let this disturh th. -quable current of daily life. It's
hard tu Kée, stee? eelings repressed, however, and
thiey anay cotge out in ways that seem unrelated to the
f *s of the argument. Remember when you kicked a
b . hard, or wrote an angry page in your diary, or put
ou a loud record as an outlet for your feelings?

The slaves in America lived with conflict every day.
Yet there were few avenues through which they could
directly show their frustration and unhappiness, since
the surface of life on the plantation or in the slave-run
shop was generally smooth. So, many slaves expressed
their pent-up feelings in songs and tales. These often
seemed to be about religion, or animals—something far
from the master-slave conflict. But actually, they had
more than one meaning. As you read the examples
below, consider what the slaves may have meant when
they told such tales as these.

Brer Fox Meets Mister Trouble

Brer Rabbit met Brer Fox one morning on the big
road.

*How are you, Brer Rabbit?" asked Brer Fox.

“I'm not feeling too good, Brer Fox,"” answered Brer
Rabbit. “'Trouble’s been visiting me."

“What do you mean, Trouble? Who's he, and what's
he like?" asked Brer Fox.

“Brer Fox, you mean to tell me you've never met
Mister Trouble, and you wouldn't know him if you saw
him?"” responded Brer Rabbit in surprise.

“No, sir, ] wouldn't know Trouble if I met him in the
middle of the big road.” said Brer Fox.

“Well, I'll take you to where Mister Trouble lives,
and you can meet him," proposed Brer Rabbit,

*Thank you, Brer Rabbit. I'd like to meet him," re-
plied Brer Fox. o
“then, because I think he's still at home,”
said Brer Rabbit.

So off they went.

When they got close to a barnyard, Brer Rabbit said,
“Right over there in that barn is where Mister Trouble
stays. All you have to do is go over there in front of that
door, stand up on your hind legs, and holler, ‘Wahoo!
Mister Trouble!” and he will come out.”

Brer Fox crawled under the fence and went over to

The texts of these folktales are from The Days When the Animals
Tulked: Black American Folktales and How They Caome lo Be. by
William |. Faulkner (Chicago: Follette Publishing Co..® 1977 by the
author). pp. 137-140. Reprinted by permission.
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in Slave Stories

the barn. He stood up on his hind legs in front of the
door and yelled as loud as he could. “"\Vahoo! Mister
Trouble!”

And then Mister Trouble came bursting out of that
barn door in the form of a passel of hound dogs such as
Brer Fox had never seen in all his born days! When the
hounds saw Brer Fox a-standing there, they lit out after
him with such a-barking and a-hollering as you've
never heard in your life. The whole kit and caboodle
came tumbling over themselves as they tried to grab
Brer Fox.

Poor old Brer Fox hardly got two jumps ahead of
those hounds before they were on top of him as he
scrambled through a hole in the fence. Two hounds

 grabbed his tail so hard that it broke off in their mouths,

and he was bobtailed fox from that day to this.

Brer Rabbit just stood there a-looking at poor old Brer
Fox. And then he said solemnly. **Never go locking for
Trouble, Brer Fox. He'll find you scon enough.”

Brer Wolf Wants the Honey

One day Brer Rabbit was just moseying along the big
road when all of a sudden Brer Wolf jumped out from
behind some bushes and tried to grab him! But Brer
Rabbit was tvo quick for Brer Wolf, and away he went,
lickety-split, down the road. For he always said, *“Trust
no mistake; always jump from a bush that shakes.”

But Brer Wolf didn’t give up. He chased after Brer
Rabbit, yelling. “I'm a-going to eat you this time for
sure,” and he ran faster than he ever had before. He was
just within snatching distance of his prey when Brer
Rabbit jumped in a hole in a big pine stump and slam-

- med the door—right in his face.

- Brer Wolf was plumb outdone, but ke said, “That’s
all right, Brer Rabbit. You think you're smart. You
think you're safe in your house now, but I'm going to
get you out of that stump, no matter how strong your
door is. I'm going to smoke you out. You just wait. I'l]
set such a fire around that stump that it'll burn you out
in no time,"”

Brer Rabbit answered, ‘‘No, sir, Brer Wolf, I don’t
think you’re going to do that. I've got a big jug of honey
in here, and I know how much you love honey. I'm
going to help myself to the sweetness right now."

“What'’s that you say, Brer Rabbit?"” asked Brer Wolf.

“I'said I've got a big jug of honey in here, which I just
brought in this morning from ‘the bee tree in the
sure is good.” And Brer Rabbit smacked his lips.

"How come you don't give me some of that honey?"
asked Brer Wolf, as his mouth began to drool.
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“You're welcome to it, as much as you want.” an-
swered Brer Rabbit. “*Come on in. come on in.”

~All right, then. Open up the door.” ordered Brer
\Volf.

“Look. Brer Wolf, mv house is too little to hcld both
of us at one time. 'l unlatch the door and come out
while vou goinand help vourselfto the honey—all you
can eat.” proposed Brer Rabbit.

So. as Brer Wolf stood by the door. Brer Rabbit eased
himself out—smiling on *h- outside but scared to
death on the inside—and buwed for Brer Wolf to enter
his house. At this. Brer Wolf squeezed himself into Brer
Rabbit's home and looked around for the ju: of honey.

But, quick as lightning. Brer Rabbit slammed the
door. bam, and locked it from the outside. This caught
Brer \Wolf inside.

“He, he. he, he!" laughed Brer Rabbit. “Brer Wolf,
how does it feel to be inside while I'm outside? You

44

were going to smoke me out. Well. I'm going to smoke
vouin. And if you find any honey. help vourself, while
1 go and get the kindling for the fire.”

And so once again Brer Rabbit's wits saved his hide.

FOR DISCUSSION

1. Whois the stronger animal in these stories. Brer Fox
or Brer Rabbit? Which is smarter? Which do you
think the slave storytellers felt closest to?

If vou were a slave, would you enjoy telling these

stories? How might they help you to handle feelings

of frustration at being a slave?

. Suppose a master came along and heard a slave
telling one of these stories? Might he think he was
being laughed at as a “‘Brer Fox™? How could the
slave explain the stories to him so he wouldn't be
angry? .

o
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The Use of Violence: A Riot

Most Americans are used to the fairy-tale kin:d of
violence we see on TV, It's the good guys against the
bad guys. We cheer our heroes on. When they win.

_.order is restored and life goes back to normal.

But violence in real social conflicts is seldom so
simple. Both sides may feel they have moral right on
their side. They mmay feel there is no alternative to
violence. though they do not want it. A conflict maygo
on and on without open violence until it seems that
violence is necessary before change can come.

A]l the'ée (cmditiuﬁ-?. L‘iistf'f] in thE pre- ('i\il \\ar

even b&ﬁ)re (hL pr(:lzmgcjd v m]r:nu: DI war is the 1831
“riot” at Christiana. Pennsylvania. The Fugitive Slave
Law had made it legal for slaveowners to reclaim es-
caped slaves in the North. Former slave Willianr Parker
of Pennsylvanisz ed with others in a *Special Secret
Committee’ to trace the movements of slaveowners
who were in the North to track down escaped slaves.
On September 10, 1851, Parker's friend Williams a

rived with news that slave catchers were in their
neighborhood. Parker goes on to tell what happened.

William Parker’s Story

‘Main Characters:

a fnrrm!r slave and a

WiLiias PARKER leader of the Spe-
cial Secret Committee

Pivekney, Parker's brother-in-law

ABRANAM JOHNSON, Sasues THosMpsoN, JosHua KiTe—run-
away slaves

a U.5. marshall trving to enforce the Fugitive

e Act

a slaveowner

Gonsten,
Mr \V;ll;amg h.ﬂd bmught news that spread thmugh

i‘atEhLFS was ::lftf:!’ some Gf our frmnds When I gc:t
home. I found Pinckney, Abraham Johnson, Samuel
Thompson and Joshua Kite talking about it in an ex-
cited way. I laughed at them and said it was just a
rumor. This was the 10th of September, 1851. That
night we went to bed as usual. the escaped slaves with
us.

m Parker pubnshed
A I March 1866,
: 1wk Men in Chaing: Nar-
:dited by Charles H. Nichols (New York:
l'n,,). Py 07317

This atcount is buagsend on o nurr;lﬁ\ [ by \
in the \llunlu 3

Laurence Hl“ % Co.,
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In the snorning. Kite headed for home. But he was
back within minutes. “The kidnappers are here!” he
shnutéd up the stair;

1 met tham at the landmg and demandr;d, to an\- w hc:
they were.

The leader. Kline, replied: *
Marshal.”

I then told him that if he took another step. [ would
break his neck.

He said again, "'l am the United States Marshal.”

['told him I did not care for him nor the United States.
He then turned back down the stairs and they left the
house. ]

As they were leaving, Pinckney said,
use in fighting? They will take us.” s
Kline heard him and said, ' Yes. give up, for we can

and will take vou anvhow.”

I'told them all not to be afraid. We would not give in
to any slaveholder and would fight to the death.

They kept us surrounded all that day and night. A
slaveowner named Gorsuch kept insisting that Kline
act. "Goup to them, Kline,” he would say. **“Take them.
You are the U.5. Marshal.”

Kline asked me to surrender and to pay for the crime
of harboring slaves. I agreed, but Gorsuch wouldn't -
have it. I want my property,” he demanded.

I said: *Go and look in the rooms. There are beds and
bursaus and chairs. If you find anythmg that is yours,
take it.’

“Those things are not mine.”
my men. My property.”

Kline was caught in the middle. Either he was a
coward or he wanted to avoid violence. Bur Gorsuch
forced him on.

My wife came and asked if she should blow the horn
to bring help. It was a signal we used when something
was wrong. | agreed and she climbed to the garret to
blow the horn.

This alarmed Kline's men and he gave the order to
shoot. Two men climbed a tree and shot at my wife but
missed. She crouched behind the stone wall and con-
tinued to blow th&horn while shots poured thick and
fast around her. '

The shooting died down and the two sides contin-
ited to argue. We even turned to the Bible. and [ ex-
plained that the Bible did not a]lnw the owning of
human flesh,

“Doesn’t the Bible say ‘Servants, gbpy your mas-
ters’?” Gnrsut;h demandad

48
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“Wheri," | asked, ~does the Bible s
should deal in his brother's bloud?”

“IJo vou call a nigger my brother?™

“Yes." I said. and we then joinzd in a song to show
our determination not to give up.

NMeantime, Kline had called for militia help and the
number against us was growing. Some in our small
band wanted to surrender. My w m grabbed a corncut-
ter and said she would cut off the head of thefirst one to
attempt to give up.

I then went to the door and the others followed me.
. AMr. Gorsuch said. “You can't come out here!”

“\Whv? I said. “This is my-place. | pay rent forit. I'l]
let vou if | can’t come out.” '

“1 don’t care if vou pay rent,”” he eried. his face red.
“If vou come out, I'll give vou the content of these“=
indicating his two guns.

I then walked up to where he stood by-the gate. He
was trembling, Kline tried to step between us, but [was
determined now to have it out with them.

Their men fell into line and we tried to do the same.
although we were only about 10 paces from them.

Gorsuch's son swore at me and fired. but missed. |
ran up to him and knocked the gun from his hands. He
began to run.

“1 can stop him.” Pinckney said. He raised his
double-barreled gun and fired. Young Gorsuch fell. but
gotup and ran again. Pinckney fired a second time. and
again Gorsuch fell. But once more he rose and
staggered into the cornfield.

Meantime. Thompson took Pinckney's gun and
smashed old Gorsuch on the side of the head. All the
white men opened fire and we rushed them. Most
dropped their guns and ran. We were too close to shoat
but clubbed those who held their ground. Although
badly beaten. old Gorsuch proved to be the bravest. He
held onto his pistols to the end.

Gradually, Kline and all the others fled. We went
back to the house and found Gorsuch lying in a pool of
blood. There was confusion everywhere. Someone
asked for a sheet to cover the old man's body and |
agreed.

The riot was ended.

say that a man

Postscript
Parker soon escaped to Canada. Some of the others
were ]atf‘r(:mﬁhi t,u.d aru:l ir‘nprisnr’wd 'I‘heincidem

dnd thE f’ﬂ)uth

FOR DISCUSSION

1. What were the causes of the violence in this inci-
dent? Make a list. noting which causes were large,
underlying ones. and w hich were immediate.

Jo you think violence was inevitable in th's partic-
ular case? Why or why not? Did the blacks have any
ac c;plab]g alternatlv 57 GD thmunh thE- nsrratwé

[

E:pr-‘Eh mlght have stnppgd vmlem;e wlthnut fm‘c-
ing the blacks to surrender.

3. The former slaves were disobeying the Fugitive
Slave Law in this event. How did they justify their
action? What other law did they claim they were
following? Can you think of other times when
Americans have deliberately disobeyed the law for
a “higher' purpose? Were they justified? '

1. Verbal conflict zame before the violence. What was

the relationship between argument, insults, and

physical harm? Did the riot improve the situation?

Who was helped by the violence? Who was hurt by

it? Is violence sometimes necessary?

Notice the confusion and the missed shots. s this

hkL the uuﬁfight-:.' vnu‘ve seen on the ::.r:r‘eei-rf'i Does

]

ASSIGNMENT

Try making up a new ending to Parker's story in
which no one is killed, and the Parker group is not
captured. You may get some ideas from the Brer Rabbit
stories (sze Lesson 8). Some might claim that to escape
such a situation by stealth or cleverness would be cow- |

ardly. Do you agree or aisagree? Why? .
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Two Social Protest Movements

When people engage in social protest—such as a
civil rights march or an antiwar demonstration—they
are stating that there is conflict. The protesters are in
conflict with others. and sometimes that means the
government or the entire rest of societyv, Public dem-
onstrations provide one means of expressing that
LuﬁﬂlLt
Hrouses stmnfr h(l:alllL im-lmtfg, and it may Iﬁnd to vio-
lence. But conflict also can be healthy. It provides the
means for change—if opposing views about important
issues were not expressed. there would be little change
5. As you work through the next case study,
rsirable features of these two con-
3 r the question: How does the
.\; ression ol conflict as social protest help to bring
about change?

ur progr
suee lfv.u can list d

;lﬁli'ﬁld\ v MOV Emc:nt and H'IF‘ \\nmﬁn 's xght% move-
ment. Since women were very active in the antislavery
campaign begmmné_ in the 1830s. many people feel
that the women's movement grew out of this work, A
number of the leading women in the crusade for aboli-
tion also became leaders of feminism as that movement
gained momentum in the years following the Civil
War. As you read the speeches, see if you can uncover
some of the reasons why women united their cause
with that of black Americans.

Speech 1

In 1838. Angelina Grimke appeared before the state
legislature of Massachusetts. She brought with her a
petition bearing the names of 20000 woemen who be-
lieved slavery should be abolished. She and her sister.
Sarah, had spent most of the previous vear touring the
country, making public speeches against the “'peculiar
institution.” For many Americans, this was the first
time they had heard of a woman being on a speaker’s
platform. Here is part of her address to the legislature:

Mr. Chairman, slavery issaidtobea political subject.
Therefore. people often taunt us by saying that women
have nothing to do with it. Are we alieris because we
are women? Are we bereft of citizenship because we
are mothers, wives, and daughters of a mighty people?
Have women no country—no interests in the public

RIC
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welfare—no liabilities in common peril—no partner-
ship in a nation’s guilt and shame?

I firmly believe, Mr. Chairman,
women have to do with this subject. Nat in} bacausa u
is moral and religious, but because it is political—we
are citizens of this republic and as such our honor,
happiness, and well-being are bound up in its politics,
government. and laws. ...

I stand before you as a southerner. exiled from the
land of my birth by the sound of the lash and the
piteous cry of the slave. [ stand before vou as a repen-
tant slaveholder. I stand before you as a moral bemg
endowed with precious and inalienable rights. .
And as a moral being. I feel that I owe it to the suff&rmﬁ
slave, and to the deluded master. to : ny countryand the
world. to do all I can to overturn a system of compli-
cated crimes. built upon the broken hearts and pros-
trate bodies of my countrymen in chains. and
cementod by the blood. s t.and tears of my sisters in
bonds. . . .!

wes

Speech 2

ifficulty aceepting
Ilu" mhri uf women in thr; unhsim ery movement. To
i i ion of the resistance women en-
s part of the argument presented by a
man in 11:4(’_) H igned his post as chairman of the
Connecticut Anti-Slavery Society after a speech by
abolitionist Abby Kelley.

I will not sit as chairman where women rule. [ vacate:
this chair. No woman shall speak or vote where [ am
moderator. [ will not countenance such an outrage on
decency. I will not consent to have women lord it over
men in publit assemblie-; It is ennugh for women to

Chlldl‘l—;l‘; in the nurser;i ‘She has no busmess to come
into this meeting, and by speaking and voting lord it
over men. Where women’s enticing eloquence is
heard. men are incapable of right and efficient action.
She beguilas and blinds men bv her smiles and her
control in the nurgery an I am
Smeit toit....2

a man, I W !ll m:nt

Excerpted und adaptad fmrﬁ The (-imke Sisters frum South
[ urulmu Rehels Against Slavery. by Gerds Lerna (Boston: Hnughtﬂn
Mifflin. 1967). p. 271 ff.
2, Adapted from Pioneer Women Orators. by Lillian O'Connor
(NL\-\ Yurk: Vantage Press, 1954), p. 36.
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"enough. to be the mother of all that is here. I want

_more to have equal rights for all.*

' Amrnnaﬁ History, by Fagv Smith (Bosion: Little, Brown. 1970].

Speech 3

A woman who drew p(’u"n”i*l% between the “Negro
Question™ and the "1V Juestion]” was Tennessee
Claflin. a leading femi mqt of the late 19th century.
Notice that in the following excerpt she sees both is-
sues as political struggles.

The Negro Question vitalized the Republican Party,
because there was a principle involved in it; so, too,
shall the Woman Questien vitalize the party that shall
become its champion. If the Republican Party did a
great service to the cause of general civilization, the
party that shall lift the banner of female freedom and
equality will do it a much greater service. The Woman
Question involves hundreds of millions scattered ail
over the face of the earth. It is [ proper] that the country
which was almost the last to abjure slavery should be
the first to enfranchise women. \We lost much prestige
by clinging to slavery: let us gain what we lost by
boldly meeting and settling this newer. greater, and
graver question, which other nations have scarcely
begun to talk abcut.?

Speech 4

Sojourner Truth was a black woman who had been a
slave: gaining her freedom. she became a leading
crusader for abolition. And after slevery was ended,
she turned her attention te women's rights. This por-
tion of one of her speeches shows how she saw the
relativnship between black rights and women's rights.

There is a great stir about colored men getting their
rights. but not a word about the colored women theirs.
You see the colored men will be masters over the
women, and it will be just as bad as before. SoIam for
keeping the thing going while things are stirring; be-
cause if we wait till itis still, it will take a great while to
get it going again. White women are a great deal
smarter and know more than colored women, while
colored women do not know scarcely anything. They -
go out washing, which is about as high as a colored
woman gets, and their men go about idle, strutting up_
and down; and when the women come home, they ask
for their money and take it all. and then scold because
there is no food. I wantyou to consider on that, chil’n. I
call you chil'n; you are somebody’s chil'n, and I am old

women to have theirrights. . ., have been forty yearsa
slave and forty years free, and would be here forty years -

3. Excerpled from Daughliers of ”H Promised Land: Women in

p- 150,
4. Ibid.. pp. 142-43,
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FOR DISCUSSION
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VWhe was the conflict between in the abolition
crusade? In the women’s movement?

Hoiw did the women express their conflict? Why do
vou think men were so upset by it?

. Think about the styles of speaking the women used.

Why does Angelina Grimke ask so many questions?
Does it help her argument? What is special about
Sojourner Truth's way -of speaking? Do you agree
with what others“inthe class think about these
questions?

. Some men claimed that-when women added their

own cause to the aboliuon cause, the latter suffered.
Do you think this was a fair claim? What reasons
might the men have had for making it?

. Most abolitionists and feminists were opposed to

violence. Yet their critics said they invited violence
by stirriﬁg up angry feelings Do you thi’ﬂk the fisla:
the battle for women's rxghts? Does scglal prixtest
yver go too far, in your opinion? How would you
define “'too far'?

Slavery, of course, was abolished during the Civil
War. Women finally got the vote in the early 20th
century. Yet the two struggles didn't end there. One
example of the continued struggle for black rights
was the founding of the NAACP (National Associa-
tion for the Advancement of Colored F‘eople) In the
mid-1950s Betty Friedan and others were feeling
unhappy about the position of women. Mrs. Friedan
said, **What we need is an NAACP for women.”
What did she mean? How was the situation of
blacks and women then s;l‘m]ar to their situation in
earlier times? (You may want to do some research
before answering this questlcn )

United Presz International, inc.

Social pr@test continues to be vm:aﬂ Hera unemplayed workers
demand jobs in the 1930s.
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Lincoln and Lee: The Struggle Within

Lincoln’s inner Debate

Note: The roles here represent points of view that
Lincoln had to consider in his inner debate over issu-
ing the Emancipation Proclamation. You may be per-

suaded by others. or persuade others yourself in the
course of the debate. (All role statements are directed to

President Lincoln.)

way W e

Role 3: A Colonization Advocate
(Colonization was a.term used for the idea of
sending American black people to live in other
lands ™ notably Africa.)
Role 1: An Abolitionist ) Yc?u must VéDﬂSidEf how terrible the- aftereffects—of —
freeing the slaves may be.

Mr. Lincoln. it is your meral duty to free the slaves. You are well aware of the problems that may come
Christianity requires it. The country’s principles—*"all from former slaves trying to get along with people who
men are created equal”—also call for it. You yourself once enslaved them. You yourself have in the past tried

»| saidasayoungcongressman.*Slavery and oppression to raise money and find black volunteers to move black
‘| must cease. or American liberty will perish.” people out of the rountrv tu Central America. You
: have said to black visitors: . I think your race suf-
fers very greatly, many of them by living among us,
while athers suffer from your presence. In a word we
suffer on each side. If this can be admitted, it affords a

reason at least why we should be separated.”

f“”gg
."’ Y
Role 2: A Senator . . \‘\, g

Your f'lrst duty as President is to preserve the Union. = e
* According to the Constitution, that comes first. To free Role 4: An Escaped Slave
the slaves could only make the Southerners more You must not worry about what will happen to black
angry, and besides, many Northerners who will fight people once they are freed. They are able to take care of
for Union may not fight for Emancipation. As you themselves, as others do. It would be unfair to send
yourself have said. “‘My paramount [ greatest] object in them away from the country where most of them were- -
this struggle is to save the Union, and it is not either to born.

“save or destroy slavery " Besides, an Emancipation
F'mr:larnatmn would be impossible to enforce in the
_South. :
49 52
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—died-for-the-Confederacy__

RIC

Lincoln’'s Response to Horace Greeley

Lincoln, as vour text may point out, held out against
pressures to issue the Proclamation until he felt the
time was right. In 1862, he responded to an article
written by a fumous editor. Horace Greeley. Lreele\’
printed Lincoln’s response:

My paramount object in this struggle is to save the
Union, and it is not either to save or destroy slavery. If 1
could save the Union without freeing any slavel would
do it, and if | could save it by freeing all the slaves |
would do it: and if | could save it by freeing some and

-

leaving others alone, 1 would also do that. WWhat I do
about slavery. and the colored race. 1 do because 1
believe it helps to save the Union; and what I forebear, I
forebear becausel donot believe it would help save the
Union.

I have: here stated my purpose according to my view
of official duty: and I intend no modification of my
oft-expressed wish that all men everywhere could be
free.*

*From The Collectad® ¥\urlx5 ufr\hrnhum Lmuzln Ed\lEd by Ruy
Basler.vol. 4 [New Brunswick. N.J.: Rutgers University Press. 1953). _

1

The Décision of Robert E. Lee

The Civil War is often called the Brothers’ War. And
with good reason. Battle lines were not strictly drawn
along state lines; or, if they were, those battle lines
ignored families and friendships. Senator Critendon.
for example, had made one last effort for a compromise.
Instead. war came and he saw his family split apart.
One son was a major general in the Union Army. The
other hgld the identiml rank in the Cnnfedera(:v Thé
L-ljﬁfad&l'a()y; Members uf Iaffe:rg.gn Davis’ family
fought for the Union; three of Mrs. Lincoln’s brothers

States Armiy. He hated slavery as much as he loved the
nation. He had freed the few slaves he had inherited.

But he was also a Southerner. There were deep
loyalties to his state of Virginia. How could he lead
armies against hiz own people?

Lee knew that he would suffer whatever decision he
made. His own state had split-over the issue of seces-
sion; West Virginia was formed by that portion of the
state that would not secede. Even his own family was
divided. The man in command of Union naval forces
on the James River was his nephew. :
I can _

No one symbolized this conflict of luyaltlés better
than Robert E. Lee.

Lee was the best-known military officer of his time.
Even before the Civil War began, he had established a
reputation for strategy, leadership. and courage. He
wis alsg aman Df warrnih and hurmr In many ways hE
was also a géntlgman,

By the time Lincoin took the oath of office. the Union
was already crumbling. Eleven states had seceded:
more might follow. He knew he needed a man of
strength and courage to lead the federal troops. It was
natural for him to ask Lee to take command.

Lee was torn. He wasalready an officer in the United

o
=

_In algtte,r_ta_hlssgn LEE wr@te nf hxs feelmgs

brgakup] nf the Unmrl. he said." St;ll a Unmn that can
only be maintained by swords and bayonets, and in
which strife and civil war are to take the place of
brotherly love and kindness, has no charm for me.”

He struggled with the issue, tormented by the need
to choose. He wrote to a cousin in the Union Army that
“1 have been unable to make up my mind to raise my
hand against my native state, my relatives, my children-
and my home.”

Finally, the choice was made. Lee resigned from his
position in the United States Army. He accepted the
gray of the Confederate forces and took command of

_their cause.
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—the way people worker

- The Craft Shép

-

A good deal of what you study in American history
tells how our society has changed. In fact, if you look at
the chapter headings in your textbook, you will find
that just about each one describes some new develop-
ment or change. Many of the changes are seen as
1mprovements=‘or what we loosely term progress.

ut few changes, even those thought of as progress,

are examplé-: -of unqualified success. Change can also
contribute to new sources of tension—or to new areas
of conflict. Think back on the ccnflmts you've already
studied in. U.S. history ([fittians vs. settlers,
abolitionists vs. slavehnlders etc.}). In each, change in
the society had something to do with the emergence of
the conflict. For exan plE the steady movement of
people into frontier areas led to settlers and Indians

cnmpetmg for the same land.

" slaves.

."What do you think changed in shﬁps like this once

power-driven machinery was introduccd?

Despite the good working conditions, there were

- occasional conflicts in the shoP What sort? How
were they handled?

[

:‘.l,:.‘

Dear Cousin William,

I was delighted to hear that you are going to appren-
tice in the trade. It is too bad that Mr. Mayhew cannot
take you on here. It would be gnnd to have you as a
fEllow apprentu:e

wﬂl be hke assummg yuu are fgrtunate Enough tc;:,

~work for someohe as kindly as Old Mayhew. I have

heard of some who treat their workers little better than

We start work at seven. There are six of us in the
shop. Two, Mr. Mayhew and Tom Walker, are master
smiths. Two are journevmen and James and 1 appren-

- tices. The work is hard but seldom dull. Once I begin

A
[

Emm edd Willpge and Heniy Fond Museum

One of the most radical t:hanges in human histnry is
the series of developments called the Industrial Revo-
lution. Many of the changes were good, creating enor-
maus materlsl abundanrzé.and new forrns nf EDIﬁ;DI‘t

rrlany nf whlch continue to plague us in Lhe 1970s.
" One basic result of mdusmahzatmn was a change in

goods were praduced in the way peoplethought about
their work, and in the relationship.between owner and
worker? What conflicts were created? You will be

‘dealing with these an;l “other questmns in othe 'les-

Q

E
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sons.
Before mdustrlahzahcm prar:.txcally all goads were
made in small shops or gvenin workérs homes. Lifein
a silversmith’s shop in the 1790s"i3 described in the
lstter belaw Usethe letier to answer ﬂ]ESP quEstmns

1:
How did he fEE.l about his Emplﬁyer?
toall workérs

Do you think wpr‘k was as satisfactory
in the 179087 Why or*why not?

2.

s
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changed in the way

- work on a piece of silver, it becomes very special to me.

Imust mold and shape it into the desired form. It can be
tedious to spend an entire day simply trying toflatten a
piece of metal. But then ithegins to grow and you know
that you are in control of it. Each finishing blow of the
hammer makes it shine and then you hold it up to see
how well it compares to your model. Mr. Mayhew
points out the defects in your workmanship and that
makes you determined to do even better the next time.
We have the finest shop in all of Virginia, Old Mayhew
says. And sometimes, when he is feeling especially
proud, he says we compare with the best in the coun-

The shop is a pleasant place to work. The four rooms
are spacious and well lighted. On warm days like

- today, a gentle breeze comes in through tke garden.

There is much joking and good fellowship. And there
are serious business conversations. Every few days we
discuss the work to be done. Often we can choose an
item we would like to make or feel we could produce
well—But;- Of‘i:DuTSE.‘I\"TI—MEth“'—ha‘fﬂlEflrstthOIGE**"
and the final word.

Perhaps I am painting too pleasant a picture. There

- are occasional problems. One of the workers is not

satisfied with his wage. He says he has trouble feeding
his wife and children. Mr. Mayhew had given him
extra when the last child was born, but he feels the man-
is not worth more money. Twice there have been harsh
words between them. [ would guess that he will soon
look for another shop. Old Mayhew is kind, but he is
not soft.

When you have found a situation, please write to me.
I will be anxious to hear how you get along.

7 Your éousin, Rabert
o4



Mr. Ford’s Assembly Line

Industrialization meant more than just the applica-
tion of machinery to production. It also involved the
factory system-and ‘manufacturing on a large scalerA -
key to mass production was the use of standard parts.
In 1798, Eli Whitnev had come up with the idea of
standard parts for the manufacture of rifles: Previ-

ly. each gun had been tailor made—the parts were
made. and then assembled, with .the ngeessary ad-
justments made for each gun. If snrm:thlng ‘broke in
use, the part had to be remade. But standard parts were
interchungeable; the samie part would fit all glins. The
new method was fast and efficient.

‘A little more than a century later, Henry Ford went a
Eldnt step further with Whitney's idea. He created the
assembly line. Here is a story about its early days.

thnl %tarted wurk fﬁr the }*urd mepdny Ithmk u

px;ls:,ed a ;l(gar sput on thc fluur and began putt;ng a car
together. You went and got the parts and tools you
needed. The plant by then was making its own parts so
there was a separate department for each.

But Henry Ford didn't like -that way of operation.
Workers kept getting in each other's way or else they
couldn't find the right part. As Mr. Ford said, **The
undnr;gt( d wurL;—:r spends more gf his tlma walkmg

A(u;lrdlrxg to Mr. FDI‘cl. thE}I‘E were tWD gua]s to StI‘lVE
for in iwtting up our plant No man ghuu]d t?_lk(‘ a r:.t(‘ip

drl(lth(‘r imh d:iy it sggmed he had some new sc hgme
totry out onus.Onedayin 1912 or 1913 he talked to me
ahuut what he was trylng todo.* ThEI‘E shguld bea way

fn’ushad w;th hi'i task, Lhz: wnrk shnuld move on tD thc:
neﬂ man. Farhqu by force of gravity.”

“You mean,” | asked, "like some sort of a slide or
t:huté Lhat we wuuld sand thé work dmvn?“ I had a

burmd undsr a pile of half- fmlshed Lngmés

Y

Based on My Life and Work, b
{(New York: Doubleday. Page-dnd Co..

Honry Fored and Samuel Crowther
14922).

I have something in mind like the
go meat-

“No,” he said.
uvurhead trolleys | have seen in the Ch

- packing plants. Thavput the meat on hooks and slideit-- -

along the trolley.”

The plan began to take shape. First we tried it on the
fly-wheel magneto. Before, one man would do all the
work on a single magneto. He could put one together in
about 20 minutes. Now we tried assembling it in
stages. There were 29 separate operations. Each man at
a long table performed just one operation and passed it
on to the n;;t man. As soon as you finished your

and put the same part on that We were all m;ghty
impressed with how fast the work seemed to go. Mr.
Ford kept time. The average for each magneto was
down tn 13 minutas 10 SEEDﬂﬂS
huw the cunveyur belt came mta Dperatmn, Tha work
was spaced out on the belt, so-that as soon as you
finished with your part, you set it on the belt and
another piece came along for its part.

Then we tried the same principles on assembling the
chassis. In the past, the average asscmbly time had
bEP 12 hours and 28 minutc—;s for Bach Lhassia C)utside

ChasSls algng The whgla dlstance was about the same
as the length of a football field. The workers traveled
along either side of the chassis picking up parts from
the piles we had placed there. Even the first time
around, we cut thc—; time to 5 hgurs and SD mmutes

savmg At first, no one Taallzed that w&used to have a -
pretty gumd tnme gettmg in Each DthEi‘ s way. And no

1. Henry Ford was in competition—a form of
conflict—with other automobile manufacturers.
How did he create change by trymg to win that
compammn"‘ .

2, Compare the assembly line with the previous story.
How had ways of working changed? What new
conflicts do you think the assembly line might pro-
duce?

e
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Assembly-Line Activity

" Assembly-Line Workers

Yau have bEEﬁ hired to wurk on an auto assembly ’

and a pc;nr;l Line up ygur desk or chair w1th the other
workers according to numbers. The first worker takes a
blank sheet of paper and copies his or her pattern as
closely as possible on it. Then Worker 1 passes the
paper to Worker 2. who adds the assigned part to the
drawing. in the right place. The drawing goes on down
the line until it comes out complete from the last
worker.

Remember that aa's‘.embly line work depends on
everyone being as quick and accurate as possible. Do
nt:lt nmke any ch:}ﬁgr;:s in your part or lts plaﬁement irl

Crewieaders

_ Your job is to make sure the assembly line runs

- smoothly and quickly. You should urge slow workers

to hurry along. Settle any arguments that may arise. Be
sure that everyone has the right materials and is doing
the job c:Drrectly Y’nu shuuld also time thE wark and

m{-mbr!r tlmt a élepy or maccurate car may have tm be
recalled

 Craft Workers .

Youarein busmas for yourself. You draw ycur own

" car models. Each must have at least 12 basic parts, like

the models turned out on the assembly line. But you
: tomize” your cars—change shapes and col-
ors, add parts—as you wish. The value of your product
depends partly on how attractive it is. But remember

also that the more cars you turn out, the greater your -

possible sales will be.

ERI
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1. How many cars per worker

&

Debriefing heet

me from the assembly
line? From the craft wm‘kers (Divide total of cars
made by number of workers, including crewlead-
ers.) How does the-output per worker compare in
thesd two methods?

. Why do you think the assembly llHE method

quickly became popular? Is there still a place for the
craft method? Explain.

. What did you enjoy about wcxrklng on the assembly

line? As a craft worker? As a crewleader?

. What didn’t you like abouit your work? Da you think

you could do it all day -every day? Would the
amournt of pay make a difference? :

5. On the assembly line, people depend more on each
other to get the work done. Did this lead to any .

conflicts (some workers slower than others, some
wanting to draw other parts, troubles with crew--
Ieadersi? Were there any benefits such as good

Huw would ynu Change this Esserﬂbly line work to

make it more efficient or more fun?Is ithard to meet
both these goals at once? '

. Of course, assembly-line work or craft work is not

the same in the classroom as it is in a real shop.

"What differences can you think of? How would

these differences affect your attitude as a ‘worker?

56
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Part 1: Lower Chassis

Part 2: Top

Part 3: Windows

J Zif/,

Part 4: Door i Completed
) b fs"" _ _
| T — —

Part 5: Front Wheel

i

L=

Completed

e

Part 6: Rear Wheel

‘Completed




Part 7: Seat Completed
V. /4
Part 8: Headlight
Part 9: Taillights
2
%_"’1
Part 10: Tailpipe
Part 11: Chrome
Part 12: Paint
(use light-colored pencil)’
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A Girl on the Line

In the late 1800s. workers poured into American
fuctories. Labor was plentiful, partly because so many
neweomers were arriving from eastern and southern
Furope. With so many workers on hand. emplovers
could offer lower wages. Few people had theight
about the effect of factory work on human beings.
Manyv emplovers simply treated their workers as part of
the productive machinery.

After 1890, a group of writers. sometimes called

tices in American life. One of them, the novelist Theo-
dore Dreiser. told how an 18-vear-old girl felt when she
first went! to work in a factory. As vou read, compare
Carrie’s experience with vour own on the classroom
assembly line.

Sister Carrie

The pieces of leather came from the girl at the
machine to her right. and were passed on to the girl at
her left. Carrie saw at once that an average speed was
necessary or the work would pile up on her and all
those below would be delaved. She had no time to look
ahout. and bent anxiously to her task. The girls at her
wft and right realised her predicament and feelings.
and. in a way. tried to aid her. as much as they dared. by
working slower. .

At this task she laboured incessantly for some time.
finding relief from her own nervous fears and imag-
inings in the humdrum, mechanical movement of the
machine. She felt, as the minutes passed. that the room
was not very light. It had a thick odour of fresh leather,
but that did not worry her. She felt the eves of the other
help upon her. and troubled lest she was not working
fast enough.

Once. when she was fumbling at the little clamp.
having made a slight error in setting in the leather. a
great hand appeared before her eyes-and fastened the
clamp for her. It was the foreman. Her heart thumped
so that she could scarcely see to go on. -

“'Start vour machine.” he said, 'start your machine.
Don't keep the line waiting.”

This recovered her sufficiently and she went ex-
citedly on fhardly breathing until the shadew moved
away from behind her. Then she heaved a great breath.

Asthe mornin
felt the need of a breath of fresh air and a drink of water.
but did not venture to stir. The stool she sat on was
without a back or foot-rest. and she began to feel un-

The reading
Dreiser’s nov L
side Press. 1954), pp. 33-38.

ing wore on the room became hotter. She.

beginning to ache. She twisted and turned from one
position to another slightly different. but it did not ease
her for long. She was beginning to weary.

“Stand up. why don't vou?" said the girl at her right.
without any form of introduction. “They won't care.”

Carrie looked at her gratefully. *I guess 1 will.”" she
said.

She stood up from her stool and worked that way for
a while. but it was a more difficult position. Her neck
and shoulders ached in bending over. ...

Carrie at laét could scarcely sit still. Her legs began to
tire and she wanted to get up and stretch. \WWould noon
never come? It seemed as if she had worked an entire
day. She was not hungry at all. but weak, and her eyes
were tired, straining at the one point where the eye-
punch came down. The girl at the right noticed her
squirmings and felt sorry for her. She was concentrat-
ing herself too thoroughly—what she did really re-
quired less mental and physical strain. There was noth-
ing to be done. however. The halves of the uppers
came piling steadily down. Her hands began to ache at
the wrists and then in the fingers, and towards the last
she seemed one mass of dull. complaining muscles,
fixed in an eternal position and performing a single
mechanical movement which became more and more
distasteful, until at last it was absolutely nauseat-
ing. ...

The place smelled of the oil of the machines and the
new leather—a combination which, added to the stale
odours of the building. was not pleasant even in cold
weather. The floor, though regularly swept every eve-
ning. presented a littered surface. Not the slightest
provision had been made for the comfort of the em-
ployees, the idea being that something was gained by
giving them as little and making the work as hard and
unremunerative as possible. What we know of foot-
rests, swivel-back chairs, dining-rooms for the girls,
clean aprons and curling irons supplied free. and a
decent cloak room, were unthought of. The washrooms -
were disagreeable. crude, if not foul places. and the
whole atmosphere-was sordid. . .. »

By three o'clock she was sure it must be six, and by four
it seemed as if they had forgotten to note the hour and
ere letting all work overtime. The foreman became a
true ogre, prowling constantly about. keeping her tied
down to her miserable task. What she heard of the
conversation about heronly made her feel sure that she
six o'clock came she hurried eagerly away, her arms
aching and her limbs'stiff from sitting in one position.
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Samuel Gompers’ Story

Cournesy of Brown Brothers

Even workers not on assembly lines were affected by
the greater organization that went along with the In- -
dustrial Revolution. In cities like New York where
labor was especially cheap and plentiful. many
craftsmen worked long hours for low pay in their
homes, making products marketed all over the coun-
try. Wurkmg conditions in city tenement apartments
were often as bad as those in factories called “*sweat-
shops.” where workers were herded together in a hot,
airless, and crowded loft.

.Of course, the factory’owners were aware of the
workers’ complaints, since conflicts between owners
and workers were common. But the owners had all the

- weapons on their side. while the workers struggled to

find some way to fight back.

In the following biographical story, look for the an-
swers to these questions:
1. What methods could owners use to keep warkers
“in their proper places”?

2. How were workers trymg to combat the power of .
the owners?

3. What steps did Gompers use to try to lmprVE the
conditions of labor? -

4. How does the story illustrate the expression of
conflict, and conflict resolution and change?

5. What does the court decision at the end tell you
about the attitude of government? What about the
work of Roosevelt and Cleveland?

© 57

_ mates was something that lasted a lifetime. .

Samuel Gompers was born in a London slum in
1850, the son of Jewish-Dutch parents. By the time he
was ten, he had joined his parents as a full-time worker.

- In 1863, the-family migrated to America, arriving in

New York in the midst of the draft riots that tormented
the city during the Civil War years. The Gompers found
a home in a crowded tenensent near the Bowery. Their
trade'was cigarmaking, a craft that required considera-
ble skill. While his parents worked at home, 3am hired

& himself out to one of the sweatshops.

The sweatshops were usually located .in lofts or
tenement apartments along New York's lower East
Side. They were often poorly iighted and any sort of
ventilation was largely a matter of chance. Usually the
air was filled with the acrid dust of tobacco leaves. The
benches and. tables, not built for comfort, forced the
workers to shift position constantly in order to avoid
cramps. The workers were paid acco rding to how
many finished cigars they turned out, and earnings
were very low.

Despite the conditions, young Sam enjoyed hxs
work. A halficentury later, he wrote of his experiences:

“I'loved the touch of soft velvety tobacco, and gloried
in the daft sureness w;th whlch I crjuld make Elgars

felt a prnm:e in rﬁy own realrn w:th never a care f(::r thE‘
future.” !
Althcmgh the wnrk regmred sknll a sure cra ftsmsn

pe “left us frae tD tl‘lmk talk hsten or smg " He
wrgte abgut the close comradeship that developed:
“I'loved the freedom of that work. for I had learned
the mind-freedom that accompanied skill as a-
craftsman. I was eager to learn from discussion and
reading or to pour out my feelings in song. Often we

chose someone to read-to us who was a partmularly

good reader, and in payment the rest of us gave him-
sufficient of our ciagars so he was not the loser. The
reading was always followed by discussion, so we
learned to. know each other pretty thoroughly. We
learned who could take a joke in good spirit, who could
marshal his thoughts in an. orderly way, who could
distinguish clever argument from sound reasoning:
The fellowship that grew between congenial shop-
This haphazard education helped develop twa im-
portant ideas that were to guide Cumpers career, First,
something had to be done to improve workers’ condi-
tions. Higher pay, shorter hours, and a decent envi-
ronment were essential. The second idea was that craft
workers wére different from unskilled workers, and the

venty Years of Life and Labor, by
Dutton & Co.. 1425).

L‘.)ct:l:rpmd and adaptnd from Se
Samuel Gompers (New York: E. P.
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.with the power of the owners.

~ence:

crafts differed from cach other. The strength of a craft
grew out of the comradeship Gompers felt so stronglyv.
This special strength could be used to help labor's

cause. Craftsmen were also more difficult for the own-
ers to replace. He decided. therefore. not to seek a
union of all workers. whether skilled or unskilled.
Instead. he wanted a separate union for each craft. The

‘craft urions could then cooperate in some sort of fed-

eration “lthnut lu thmr speual ldentltv

uurl\able was a lung and troubled one. " The first at-
temnpts were disasters. There was no organized effort to
present demands or negotiate a settlement. In other
words. there was nothing like collective bargaining.

Lacking tight organization. the workers often went
on strike out of shae desperation. *“The emplover fixed
wages until he shoved them down to a point where
human endurance revolted.”” Gompers recalled.
“Often the revolt started by an individual whose per-
sonal grievance was sore. who rose and declared: " am
going on strike. All who remain at work are scabs.’
Usually the workers went out with him.”

The workers realized the need for better organization
than that. It was too easy for the owner simply to fire
them and hire others. They needed-a way to keep
nonunion workers out: and thev needed funds to carry
them over a period of sustained Stl‘ll\E

Money was set aside for strike
¢ began. picket lines were formed and nonunion
kers were asked not to cross. In 1877, the Cigar-
makers’ International Union of America tried a city-
wide strike. **‘Provision kitchens™ were set up and the
union distributed food to hundreds of striking work-
ers. Medical assistance and even money to pay reats
were provided. .

But the union’s meagre resources couldn’'t compete
“*More than anything
else.” Gompers wrote. “'the strikers were anxious to
keep roofs over their heads. On October 24th, the
employers brought into action a terrible weapon.
[They]| evicted workers from ten tenements.”

s held on for a few more weeks. They had

The strike

kept some money coming in by allowing a few workers.

through the picket lines. These workers then turned
over most of their income to the union..In December,
the owners knocked out this feeble prop by locking
their doors against all workers.

The strike was broken and*the workers went back to
their benches. Like other leaders. Gompers was refused
his old job and so went to work at another sweatshop.
There he encountered still another weapon of the own-
ers—the blacklist. Here is how he described the experi-

a-

] had sat at my bench and had made about twenty
C'gars u.hen Mr. Stacha’lberﬁ came over to me. exam-
ﬂgnd and grﬁeted me L‘Drdlally But fwe mmutes af-
terwards the foreman told me that Mf. Stachelberg
wanted to see me in his office. On my arrival there . . .
he said that he regretted very much what he was about
to say to me. but he could not help it; that he liked me
Darsnnally and liked my work but that the Manufactur-
ers’ Association had decided that the leaders of the
strike should not be employed by any members of the
Association. He did not want to discharge me, but I
would confer a great favor if I would leave. .. ."”

Gompers continued his organizing activities. In
1886, the American Federation of Labor was started.
employing his ideas about the craft unions. Each craft
fc:rmed its own lntai state, and natiaﬁal branches

natmnwxde gmups Lhen furmed thg Federatu:n, with
Gompers as the first president. He held the post until
his death in 1924, by which time membership in the
AFL had climbed to over 4 million.

With uniuns aﬁd federatians like the AF’L LhE wark’-
were s-tlll glant Dbstacles inthe nay. The nght to strlke,
for example, had no general acceptance.

An example of the opposition to labor was provided
by Gompers’ attempt to bring the forces of government
to bear on the problems of working conditions. He
developed a friendship with a young member of the
New York legislature, named Theodore Roosevelt,
who had toured the tenement factories of New Yuork.
Roosevelt agreed with Gompers that the crowded, un-
sanitary conditions weré inhuman and must be
changed. If they could push a bill through the state
legislature outlawing the cigarmaking sweatshops, it
could be used as a wedge for more legislation to close
down other sweatshops and tenement factories.

Roosevelt went to work guiding the bill through the
legislature. Governor Grover Cleveland supported the
measure and signed the law when it was passed. It
looked llkE a great trlumph for thr—: cause Df' labnr

cnurt The law was dgclaréd unc&nstltutmnal Su::h

,,,,, ti%s:;-
declsmn read “how the m?armaker is to be ;mpruved
in his health or his morals by forcing him from his
home and its hallowed associations and [healthy] in-

fluences [in order to] ply his trade elsewhere.”
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Trouble in the Mines _/

Even though Americans have found many ways to
resolve industriql disputes, the labor-management
struggle has not ended. An important issue may be

decided, or o particular strike settled. But underlying )

conflict often remains. One recent example is the long,
highly publicized coal strike of 1978. The following
story tells how individual miners felt about the strike
and its settlement.

The Appalachian hills have been **coal country" for
a long time. In the tiny community of Coal Branch,
West Virginia, for instance, generations of miners have
worked underground. They have also struggled to
make their United Mine Workers Union strong enough
to battle with mine owners for better wages and work-
ing conditions. Early in 1978. the union was out on
strike again. Higher prices had cut into workers’
wages. They wanted more pay —and better health and
retirement benefits.

After months of collective bargaining betweerl the
union and mine owners. a new work contract was
written. The union leaders asked the workers to vote
for it. It called for high wages—higher than some
workers had thought they could get. But health and
retirement benefits were cut down. The union mem-
bers turned the contract down.

What had happened? Three brothers named

Hensley, miners at Coal Branch, West Virginia, tried to
explain their feelings to reporters.

“Please don't get this wrong,” said Donald Hensley.
“1love my work. I get a thrill out of doing it. I'd rather

. live in Coal Branch and work in the mines than any-

thing I've ever seen.” He and his brothers were proud

_of their skill in handling the latest mine machinery.

knew it took nerve to go to work in a dark,

They also
" said Larry

narrow shaft' “It’s a sandwi!‘:h “buddy.’
Henslay, * " Coal mining is the
most dangemus m;cupatmn in the United States. So the
brothers knew how important it' was to be able to de-
pend on their buddies in the mines. In fact, this special
brotherhood had always made the mine workers union
one of the strongest.

Material fnr this story hasui on the following articles in The New
York Tim “Three Brothers Reflect on *Ornery’ Mood in Ap-
palachia.” March 12, 1978, p. 1, 33; “Coal Settlement Cheers Some
Miners and Vexes Others.” March 26, 1978, p. 12; ~In the Bitter
Aftermath, Whither the UM.W.?" March 26, 1978, Scc.
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It was this pride, and the sense that the owners owed
them certain rights, that made the Hensleys vote to turn
down the contract offer. The “‘right” to strike, they felt,
was denied by a part of the contract that allowed own-
ers to fire “wildcat”* strike leaders. The “right” to
medical benefits, they said, was denied when owners
changed old arrangements and asked miners to pay
some medigal bills T‘he “fight" to a pensmn was cut

didn't makg up for the lc:ss Df rlghts "

All the brothers were aware of how the union had
fought for its rights in the past. A mine worker said:
“Thisunion has great traditions. When I was justa boy,
they told me how Mother Jones organized this union
up and down the United States. When 1 joined up,Isaw
guys getthrown in the creek and get hit by baseball bats
for crossmg any picket line. Times are better now-—not
as violent.” But the men around Coal Branch knew the
violence might return.

At home, the Hensley brothers and their f'armlles
lived well enough on savings, with some help from the
union. Each had a comfortable house for his family,
9 acres of land they owned together. On TV at
night, they got some idea of how the nation was taking
their decision. :

The news showed that the strike was having a pow-
erful effect all over the zountry. The governors of Ohio,
Indiana, and other states declared emergencies due to
low coal supplies. Some schools and factories. were
closed. Whole cities turned off their street lights to
reduce the use of coal. Householders turned down the
heat, washed and dried clothes less frequently. and
kept lights off \.! ~re possible. The trouble spread, too,
to other natio.:.. | -ople abroad worried that the United
States, in the absence of coal, would be using more
precious oil and so drive prices higher. Business peo-

ple lost confidence in the American economy. The

dollar became less valuable'in foreign countries.

Under pressure from these problems, President Car-
ter put the Taft-Hartley Law into effect. This meant that
the miners were supposed to réturn to work for 80 days
while a new contract was being hammered out.

But most union members simply ignored the law. As
they saw it, Taft-Hartley only gave the owners 80 more
days of cheap labc:nr under their old contract:

wgldn:ét strike: a local strike not approved by the nahgnal union.

6‘2
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The Taft-Hartley decision did peint up how serious
the strike had become; however, whan a later contract
was put up for vote, most miners agreed toit. Some said
the union leaders had let themselves be pressured. and
this was the best contract they could get under the
circumstances. Other miners were tired and out of

money. Manv agreed with the bitter words of a new

Now all this contract offered us was a raise and a
little bit more,

\Vith a hospital plan that wouldn't be free like the
one we had before. :

There's a bonus just to end the strike and getback in
that mine. - :

And the company's right to fire a man if they catch
him on a picket line.

the Hensley brothers among them: As one strong union
man said: "There’'s a tradition in the mines. When the

guess that's a pretty good tradition.”

FOR DISCUSSION

1.

e

 In our modern industrial economy. small disputes

The final contract was a compromise. Owners said
it cost too much. Miners said it gave them too little.
What do vou think was good about the com-
promise? How did the democratic process in this
case allow for peaceful change?

fected by the miners’ strike? How do the rights of
those groups compare with the rights of miners? Do
vou think it is helpful for government to take a hand
in cases like this? Explain.

quickly involve many other groups. \

Do you think the acceptance of the contract ended
underlying conflict between mine workers and
owners? Explain.

Do the Hensley brothers have anything in commor
with Samuel Gompers (see earlier story) in their
attitudes toward wark, their union, or the owners
How do you account for the similarities and differ-
ences?

-3



L aboar Conflict Chart

Workers Owners
1. How have cultural changes (new wayvs
of producing. etc.) altered the position | o
of workers and owners?
2. What does each side want? *
3. What are some things tried by -
workers? How do the owners react?
4. Why does the conflict sometimes
become more intense or move toward
violence?
- .
5. What would happen if workers
withdrew from the conliict by
dishanding unions?
= .
6. After a strike is settled, does each side
still have things that it wants?
7. Is there any change in the positions .
described in the answers to Question
17
: 8 o
o B4
O
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Made the World Smaller
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The Race Against Time

Suppose vou wanted to take a trip around the world.
\What would be the fastest way to travel?

You mightsay: By jet airplane. Or maybe even a
rucket ship.

Butif the year were 1884, and your name were Nellie
Bly. the ;ms;'wer would not be so easy. There were no
rcn:lwt shlps lhf:ﬁ No dn‘pldm!s or autumahxlea le

t:a\'ér:l amund thc,: wurhj fastcisr than 4,ﬁyung had ever
done.

Here is how the journey came about.

Nc-llu }Zlv was a m:uspapt-r rc-pnrtu At:luallv har

penple w uuld TL’ITILIleL‘F that name. And she wanted
people to remember her as the best reporter in the
business. So she took a name from a popular song and
Nellie Bly.

A few years earlier, a famous writer named Jules
Verne had written a story. It was called Around the
World in Eighty Days. It was not a true story. but more

science fiction. The hero of the book was a man
| Phineas (Fin-¢-us) Fogg. Some men offered to
bet hc could not travel around the world in 80 days.
Fogg took the bet. In the story he used every kind of
travel he could find. He flew in a balloon. rode steam-
ships and railroads. and used camels and even an el-
ephant. You can probably guess how the story ended.
He made it back home on the 80th day.

No one belisved such a trip could happen. Nellie Bly
decided to find out. She made plans with the publisher
of her newspaper. The World.

‘What will your route be?”" he asked.

Nellie said: “'1 will sail to London, then go to Paris

and then south to Italy. I will be at the Suez Canel on

November 27th. sail to Ceylon by December 10th. From
there to Singapore by December 19th. Christmas in
Hong Kong. From there to Yokohama. Japan. and a

- steamship will get me to San Francisco by January

22nd- | can travel across the United States by train and

be back in this office on January 27th.”
The publisher stared at her in surprise.

possible,” he said. "That’s only 75 days.”

“That's im-

Trace Nellie's plan on a world map. Phineas Fogg. in
his imaginary journey had traveled across much of
Asia by land. \WWhy do vou think Nellie ¢ hose to travel
mostly by sea?

The newspaper announced the journey. She set sail
on a steamship on November 14, 1889. She looked at
her watch. It was twenty minutes and six seconds be-
fore ten o’clock. She was on her way.

Crowds waved to ker from the dock. She waved back
bravely. But inside she was thinking of the dangers she
faced. There were stormy seas. plrates handlts‘ d, -
ease. "'I'm off.” she wrote in her journal. ™
come back?" :

She arrived in London and sent a cable in code back
to The World's office. She also wrote a story about the
first part of her journey: a story which would not get
back to New York for two weeks.

From there. Nellie raced against time. Sometimes
she had to run to catch a train as it was leaving the

station. In Italy, she tried to send a telegram to The
World. She wrote out the message and said to the
operator, *‘Please send this to New York.” He scratched

L
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his head. “New York?" he repeated. ~“\Where is New
York?”
:Xs she sailed across the Mediterranean and through
Suez Canal. newspapers evervwhere printed
sturm E}Tﬁ] her. Prizes were offered for the person
whognessed when she wouid get back to New York.
Few people thought she could doitin 80 davs. Almost
no one believed 75 days was possible.

Nellie was doing well and luck seemed to be with
her. She arzived in Ceyvlon. right on schedule.

Then her troubles began. She was delaved for five
days in Ceylon. Finally the ship arrived that would
take her to Singapore. The ship, named the Oriental,
made its way slowly eastward. They traveled through
seas where pirates were the greatest danger but made it
safelv to ‘%muapnre But she was still EJ-*L days behind
schedule,

Next. the Oriental headed for Hong Kong,. They had
scarcely started when a huge monsoon struck. The ship
lurched through the heavy seas. It seemed certain to go
under any minute. Nellie’s cabin was filling with
water. but she was too tired to care. She f!appvd in her
bulk and fell asleep.

When she awoke, to her surprise the storm had made
them gain two days.

From tong Kong she sailed to Japan and then went
aboard the Oceanic far the trip across the Pacific. The
entire crew was pulling for her. In the engine room was
a sign that read:

For Nellie Bly
- We'll win or die!
The Oceanic hit fierce storms too. Back in the United
States people began to wonder if she would ever make
it home alive.

But the -:.hlp landed &.afélv in San I-ram‘:lsm:: Thbl‘E

to %tmp, She was rushgd to the rallmad station and
started across the United States. She still had nearly
3.000 miles to go and she had used up 68 days.

The special train raced through raging blizzards.

" Twice they almost smashed up. But Nellie's luck was

Q

holding. At every city and town crowds gathered to
cheer her on. Sometimes shé operated the throttle of
the train herself. pushing it to its top speed of 60 miles
per hour.

Finally, the big moment came. With thousands of
people cheering, the train pulled into Jersey City. She
crossed the river into New York. People were shouting:

.‘:;hv 's dcme xt' She sa wmner' Time: 72 days 6 hours,

Nellie Bly had won har race against time. She had
proved that travel around the world was fastgr than
anyone had believed possible.!

z. The Amazing Nellie Bly (New
¢ World, January 28, 1890, and

‘i'nrer . Dutton & Cu.,
January 28. 1922,
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QUESTIONS

1. Use your map to figure out how many miles Nellie

Bly had to travel. To do this in 72 days. how many

miles would she have to travel each day?

a. From the story. can you tell how Nellie sent her
reports to The World?

b. What forms of transportation did she use?

3. Suppose the trip had been made just 30 vears ear-
lier. There was not yet a railroad across the western
United States. she would have traveled by
stagggaat:h whu;h CDuld go SD ITllli:S ina dav ng

it

San Francisco? Wculd she have been able {0 com-
plete the entire trip in 75 days?

4. Less than 100 years ago. people in one part of the
world knew little about other parts of the world.
a. What evidence did youFind of this in the story?
b. Would a trip like Néllie's help people know

about other places in the world? Explain.

- Once the trip had been made. do vou think others
tried to beat Nellie's record? \What new inventions -
would help?

L4y

The Easy Adventure

The year was 1935 and we were about to make avia-
tion history. Seven of us, with Captain Edwin Musick
in command, were going to try the t;rst flight across the
Pacific Ocean.

“Everybody ready?" the captain asked.

“Ready. Captain!” we all answered eagerly. But 1
imagine the others felt as 1 did. I was excited. jumpy as
a cat, and scared—all at the same time. And | was sure
that many in the crowd outside wondered if we could
make it

DﬁE by one the fgur huge engines mared :nto actmn
The lines were cast off and we began rocking along the
waters of San Franu%ca Bay Tha pl"DpE”EFS (:hurned

spead .

The huge flying boat went faster and faster, then

lifted heavily off the water. Ahiead of us was the Golden
Cate Bridge, and beyond that 8.000 miles of ocean.

The Golden Gate Bridge! We were headed straight
for it. The plane was too heavy to climb above it.

A shudder went through. me. But not Captain
Musick. He simply guided the China Clipper under-
neath the bridge and then started our climb.

AWith a sigh Elf relief, Isst bat‘k as we headgd into the
one had BED hDFSEpDWEl‘ That made me tluﬁk uf tha
powerful team of horses my father used for plowing
back in Idahn Thmk—hcjw many hursgs itwould take to

E‘n:nan we were Eruzs!ng at SEDDD tgeL I checked the
speed. It held steady at 130 miles per hour. We were to

€5
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*down.

" 1. TheChina Clipper took abou

stop at four istands on onr way to the Philippines. First
was Haowaii. then Midwayv, Wake
For vargo. we carried 2,000 pounds of mail.
airmail delivery across the Pacific.

The captain told us to make ourselves comfortable. 1
climbed into my pajamas and settled back with coffee
and sandwiches

I found that navig
made radio contact with a ship. our vperator would ask
their position. Then we'd check this with our compass
reading. We had another way to check ourcourse. toa. !
dropped flares out the rear hatch. As they driftea
1 could tell if we were drifting with wind
currents. And when the sky was clear. | could navigate
by the stars. Sometimes we would pick up a tail wind
and reach speeds up to 200 m.p.h.

Wake Island was the only tough spot to find. As you
can see on the map, it's just a tiny speck. There are no
other isfands around to serv guides. But when we
were 130 miles from Wake, we spnttvd the ocean liner
President Lincoln. The ship gave us a salute of three
whistle b : and Captain Musick tipped our wingsin
return. They also gave our radio operator our position,
so [ could alter course a little. Within a few minutes 1
heard the radio signal from Wake lsland. It was very
k at first. but it let me guide us right on target.

The rest of the trip was even casier. Soon we were
cruising into Manila Bay in the Philippines. More than
100,000 people were there to cheer us. We shaved and
put on f’rfu:.h unifcirms The tatal flying time had been

aating was nu problem. Whern we

Wi

ve stepped ashore.
e a speech, Hesa

;,nund us as w

3.2 10 IDllES w xthullt one serious preblem Clne e nrter
said to me: “Everyvbody was betting you'd lose direc-
tion. After all. radio waves gnly go about 300 miles.
Didn’t vou have any trﬁubh—;?fmdmg those islands?”

\.\-’Pll it was a little tough,” I said. mostly to give
,,,,,, “But we had h‘:lp from the ships down
bc,—luwi And we've got a captain and crew that could
find their way blindfolded."?

QUESTIONS

t 60 hours to cross the
Pacific. Add 48 hours more e for landings along the
way. Now suppose Nellie Bly had been able to make
her journey in this airplane. Abgut how long would
her trip around the world have taken? '

Tt

What was special about it? Why would this be a

"Ihat 5 nnk thL Wnrld h\ Tum I:.mrh

Sﬂi
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Istand. and Guam.;
The first

ald
" energy will you need when you are in orbit?

. The China Clipper was a special kind of airplane. -

3

4. One nf th{; ships they

~ a space satellite
" three months. Yuur journey is an important step in

the Pacific

gnrd t'p" f piune for flights across

Ocea

- ,"
]

spotted. the Pre
took about 186 davs to cross the Paci
faster ‘'was the Chinu Clipper?

1. How did airplane travel make it faster to send in-

formation over long distances? ) -

%ume new spapurs said lhE China Clipper helped to

* Others said “"the world is

\,\’hat do vou think these two

b1

gettmg Sm"“t)
phrases mean?

EXPLORING ON YOUR OWN

of the class will make up the crew of
,tmn You will orbit the earth for

All the member

shrinking time and space—even more than in the
stories vou have read.

Youwill be wnrkmg in three grﬂu ps Each gtoup will
prepare a report about vour space trip. Here are your
assignments. {You will need to do some library work to
complete them.)

Group 1: Yourtask is to make a list of things vou need
for vour mission to work. You have to survive and you
have to get along with pach other. Explain to the other

aroups what your life-support systems are. You might
also give them some ideas of things that could go
wrong if every system doesn’t wark just right.

Group 2: Your job is to find out about speed of tratel. .
How fast does a spaceship go when it is launched?
How does this compare with theﬁhmu Clipperin 1935
and Nellie Bly's travel in 1889-907 What kind of

Find the answers to these questions and report to the
other groups.

-

Group 3: Your assignment is to find out how you
mission can make communication on earth easier an
faster. How will your manned satellite help television
and radio communication? How can you assist i
weather reparting and why is this important? Why car
you make studies of outer space more easily than can
people on ecrth?

Once you've found the information, prepare a
for Groups 1 and 2.

DL.

=]

‘.’J =] :1‘

report

WRITING ABOUT IT
Write a story about either a or b:
a. Write about your adventures in
What does it feel like to get ready forb
like to travel through space? Hm do :
from your station? What adventures do you encounter?
b. Pretend Nellie Bly is a time traw:ler
traveled through time up to today. What woul
that would surprise her about how people travel :
communicate? Write her story telling the readers of
The World about her time journey.

67
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. What Use Is an Electrical Toy?

{Vhen the invention w as first introduced, a few peo-
plehailed itas ate chnological miracle. Very few. Most
people regarded it as more odd than us.e*ful Here are
some of their reac tmns

1. A corporation présidpnl “*What use could this
country make of an_glecirical tov?

2. Many people ({Jn:i%cd surprise that two Choctaw
Indi could vasily make use of -t.

3. Theinventor decided to launch a. ln :avy advertising
campaign to persuade people that the deviee would
be valuable to all Americans.

4. The devic

ilyin business. In 1900. only about 10 percent of the

totdl in use were in people’s homes.

A maguzine writer warned that it would lead people

ta say L}hmgﬁ'fm T other they would never say in

ordimary ¢ ¢§1Lx32r§aunn

6. Nt!dl“ik. 50 ve later, Trotsky: lhu Communist

ler. suggested to the Soviet Union's pgwerful

dictator Josef Stalin that the Communist cause

could make good use of it. Stalin is reported to have

@

‘shock.’

once it was accepted, was used primar-

said no: *'l can imagine no greater instrument for
counterrevolution in our time.”

Today. a century later. people regard the invention
in a different light. One corporation planmng director
calls it “‘the natural ally of demgcraz} " Others agree,
and it is sometimes refer ed to as “'the lifeblood of the

- American economy.’

On the negative side, suclalgglst Sidrey = .ronson
says that it may have brought us into the age of “future
" with too much happening too fastand contacts -
between people becoming more and more impersonal.
Aronson also argues that **Gambling of all types—
especially horseracing. prostitution and drug deal-

ing—could probably not exist at their present levels in

o

the absence of the — Vs

Have you filled in the blank vet? What do you think
the invention was that caused such disapproval a cen-
tury ago and is now regarded as a major force in our
lives? If you don’t know, at least make a guess. The
answer is on the next sheet vour teacher will hand

out.!

Activities

The invention was Alexander Graham Bell's tele-
phuns‘ a device we now-take so much for granted that
it’s hard to imagine pegple once failed to recugnize its

;1lm‘ Some of you myay have made the right guess;
rs probably didn't, The reason vou might have had
trouble has to do with the way people respund to
change. C)ften the value of a new u:'lea isn't evident at

:5 Bell Telephone Co.

- 65

first. People can’t look ahead and see }mw a single
invention may make major changesinthe way welive.
Here are some projects and activities that will help

you explore this topic more fully. These projects can be

- completed individually or in small groups. Full re-

ports should then be made to the class.

Activity 1: The Historical Setting

Why did people in the 1870s. and even later. fail to
see the potential of Bell's invention? Read back over
some -of those early reactions. What do they tell you
about people’s thoughts at the time? What reason can
you give for each of the responses? For example, what
does the second statement suggest about feelings to-
ward American Indians?

Activity 2: Accepting the Invantion

Bell tried hard to get people intgf'es‘ted in his inven-
tion. One advertisement stated: **Conversation can
easily he carried on after slight practice and with occa-
sional repetition of a word or sentence.’

(_fradually a few people became wiiling to try it. T‘he
invention received a blg boost in ]anuary 1878, twn
years after Bell accidentally made the discovery that
the human voice could be convertzd into electrical -
impulses and transmitted along a wire.
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A druggist in Hartford, Connecticut, had organized
one of the first telephone exchanges. A few months
latar a railruad au:idant ULLUrr('ﬂ in the m'drby tuwn of
Tarif
immt;dmtu contact \,V!th 21 doctors and a llvery stable,
which arranged for transporting the physicians to the
scene.

Suppose you were a Hartfnni newspaper journalist
at the time. Report the story and use it to give your
ideas about the value and uses of the telephone,

Activity 3: How Does It Work?

Use science classes to prepare models of both the

taln;jrdph and iE]hphDﬁi" 2 The telggfeph had bE(‘ﬂ in-

mum{,.;xtum thrnughmu the t:cmntryi What is the dl,ffe,r-
ence between the two devices? Did the success of the
telegraph have :mythl s to do with that first disinterest

_in the telephone? Why or. why not?

Activity 4: The Impact of the Telephone

The telephone as a device is a system; telephone
netwaorks are systems that spread like a web over the
planet., Use a map or drawing. or both, to create a
magazine ad showing how the telephone can connect
the individual to other parts of the globe in important
ways. Some possibilities: The hot line linKing
Washington and Moscow; busim;s'; contacts; personal

communication: a natural dis

Activity 5: The Individual and the Telephone

a. Sociologist Aronson said that the telephone. has
made communication more impersonal— ESpELmlly
bu&:mess communication. It has contributed, he said, to

*a decrease in the persanal and emotional satisfaction
of business activity.”

What does the telephone mean tﬁ you? Write an
essay on how the telephone is involved in com-

. municating with others. How importantisitto you? Do

you feel any of the notions of impersonal contact
suggested by Aronson? How would your life be differ-
ent without the telephone? :

Why do you suppose Mark Twain had this to say
about the telephone: It is my heart-warm and world-
embracing Christmas hope that all of us—the high, the
low. the rich. the poor. the admired, the despised, the
loved. the hated, the civilized, the savage—may even-
tually be gathered in a heaven of ev‘erla&;ting rest and
peace and hliss—except the inventor m the tele-
phone™?

b. Wiretapping has become a serious menace to in-

dividual freedoms. Government agencies have used
them for law enftﬂrt:emgnt;and also illegally to eaves-
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drop on people who might be opposed to the adminis-
tration or to the society. Businesses use wiretaps to
steal each other's secrets; individuals use them to spy
un others for personal reasons.

Research and prepare a report on the issue of
wiretapping. In what ways are constitutional rights

endangered? What safeguards have been created to . ’

protect those rights? What other satfeguards have been
praposed? What additional ones do you think are nec-
essary?

Activity 6: The Telephone and Other Inventions

Dth(:.?‘ innovatmns hava alsn been s::nrm:d when m=

are all common E).lelplL‘.S. T ace the cjngms of one of
these—or any other you think of. What were the first
reactions to it and why? What impact did the invention

- eventually have that. like the telephone, made ti.s

earth seem smaller?

Activity 7: The Telephone and Other Things

a. Back to Aronson's idea of impersonal communi-
cation. Consider his statement in connection with Citi-
zen Band radios.? Tell the class something of the his-
tory of CBs and your own interest. How would you
explain the sudden increase in pnpulanty of CB? Do
you think it has anything to do with the desire for

" warmer, more personal contact with others?

b. Read the story “Sorry, Wrong Number.™ In a
class report, explain how the telephone becomes an
instrument of terror. There’s a record available of a
radio dramatization of the play. See if you can find it at
the public library to play for the class. (It requires about
25 minutes.)

Activity 8: Future Changes

Make a model or a drawing of a wind or solar-energy
machine as an example of a pollution-free energy that

does not require fossil fuels. (The Reader’s Guide to”

Periodical Literature will help you find illustrations.)
Explain why most people seem reluctant to develop

such power sources; or Treate an\a;:l‘g;ertxsément de-

signed to persuade people of the invention’s value.

- - - kY
= Y

1. Sources: John Brooks, Te lehﬂn( The First Hundred Yedars
(New York: Harper & Row. 1976); Sidney Aronson. speech at Mas-
sachusetts titute of Technology, December 1975, printed in
Christinn e Monitor. December 1975,

2. A science teacher—or a basic séience text—can supply you
source is UNESCO Source Book for Sci-
Teae UNESCO. 1965). pp. 180-181.

. We need a CB buff for this one. :

1 A. Ullman and L Fletcher, in Alfred Hilchcock Presents;
Stories Not for the Nervous, edited by Alfred Hitchoock (New York:
Random House, 1965). ' ’

m



Companies That Span the Globe

Activity 1

Most companies produce and sell their goods in
their home country. and some of them market their
products abroad. Others, the multinational companies.
have factories in many countries and produce goods
for sale there and for shipment anywhere, even back to
their home country.

Go over the brand names listed below. Decide which
ones you think are owned by non-American compa-
nies. Guess what country is the kame of the corpaora-

ASSIGNMENT

G

Divide into two groups. The assignment for 1
is to go through back issues of news or bus

zines. Look for ads that show (a) foreign companies

=

roup
maga

~oper ''ing or selling in the U.S., (b) American compa-

nie:  erating in other countries.
The ussignment for Group 2 is to check labels on

products to see where they were made. Good examples
will se television sets. stereos, transistor radios,
clothing, and food.

tion:

Nastle

Volvo

Libby foods

Volkswagen

Goad Humor
ice cream

You might want to make a wall map of the world
showing how your community is connected to other
places by the activities of these companies.

=

Scripto pens

Lipton soups -

Baskin-Robbins ' [ - . . R
ice cream

Pepsodent
Shell gasoline
Keebler cookies
Sony
Magnavox

Comparative Hourly Wage Rates*
Underdevgloped Nations vs. U.S.A.

- Average Hourly Rate
(in dollars)

Activity 2 Underdeveloped

. , . . Mations U.s.A.
Study the IHI ad. Use the ad to try to answer these o
e e : Consumer'Electronic
questions: Products
Hong Keng
Mexico.
Taiwan

—Where does the company operate?

—Why do you think it doesn't limit its operations to
Japan?

—What do you think the term global corporation

eoo
e LT
o L~

M

103
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Office-Machine Parts
- Hong Keng
Taiwan
Mezxico

0.30 2
0.38 3.
0.48 2

means?

Semiconductors
Korea
Singapore
Jamaica

_ Activity 3

Do o
T M
S LD B

Use the Comparative Hourly Wage Rates table to see
if it gives you any more ideas for the questions in
Activity 2, . .

Suppose you were the board of directors of a com-
pany that made elcectronic parts. Where would be the
best place for assembling parts? What else would you
have to consider besides the wages paid? You will
need copper for your finished product.

* Now suppose your company made office machines.

You will need manganese and iron as well as an as-
sembly plant. Where would be a good place to set up
operations? :

Wearing Apparel
Mexico
British Honduras
Costa Rica
Honduras
Trinidad

CoOooo
P b B3 B £
oA W

]

ha

o

“Hourly wage rates lor agiven éaunlry and the U.5 A. arc for comparable lask and
skill lavels,

ource: Richard J. Barnel and Renald E. Muller, Global Aeach: The Power of
ultinational Cerporations (Simen & Schuster, nc., 1974). Copyright:g) 1974 by
mon & Schusler, Inc. ‘
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Aruitoxt provided by Eic:

Being involved in “Heavy Industries’ means

vou CHH FIHD us bemg mvc:lved wnth many Excttmg pTD]ECtS m

RN many exciting places.

DOI"G nll THESE TH!HGS it also means bemg actively t;annected with

the well-being of people.all over the wurld
be it thrnugh activities on land, sea or air.

I ALLTHESE PLACES.

We're prcud of our work and we can
faithfully promise i;gﬂkeigp on doing our best

~WE MUST BE DOING

wherever we are and whatever we're doing

SOMETHING RIGHT. e

Exporting cranes to the U.S.A.
Keeping rivers clean in Eﬂglaﬁd. )
Building desalination nlants in Kuwait.

Servicing aircraft in Jaﬂaﬁ.
Building bridges in Turkey. i
Installing electric power plants in Australia.

Establishing joint venture companies.in 5ingapa’rei

Constructing iron and steel plants in Brazil.

' o
Launching ships all over.

We make things work, I H I

lﬂikawupnm Ha-lmﬁ Heavy Industries Co., Ltd., T@kyn, Japon

HEAD DFF!CE Shin Ohtem: xhlEIi;!g Z.chome, 2-1 Ohtermachi, ﬁhivuda ku. Tokys 100, JAPAN

Reprinted with permission of 1H1 Ca.. Ltd., Takys




Death by T

Picture vourselves living in the small eastern town of
Lasser sometime in the 1980s. The town has a popula-
tion of uhmll 20.000. Of the roughly 9.000 uurklng
"adults. nea v one-halfare employve
( nmlmn\; The major plant operation”
line: therte is also a small research and de%xgn dv:paﬂ
ment o mplm, ing about 530 engincers and technic
er is a typical one-company 1own. For the past
rs. the eatire cconomy of the community has
depended on this small. family-owned business. Just
about evervone in town works for the firm or is re ldtr-[i
thv nthvr bu-sm( 15505—

to someone \xhu dms

n's:hmmmﬁ

um] hm I wis lllu tr.m (i dur ng thv lii‘[lﬁ
plovees willingly took a cut in pay for a few vears
riather than see the plant close its doors. and town
merchants he :AAped out by extending credit. ‘
The company (and the town) remained fairlv pros-

percus through the 19708, But the cuonomy has been
changing for the past 25 years. AH over the nation,
huge corporations have begun to opcerate on_a global’
scale, carrving on husiness in dozens of different
countries. The Lasser Tool .ompany has found it in-
reasingly rhff It to compete.

Suddenly. m Jﬁdgi‘mﬁnt has announced that the as-
sembly plant will be closed. This part of the operation
will be transferred to Taiwan, partly to be closer to new
- markets. but primarily to take advantage of lower labor
" costs. The president has made lt ¢lear that this is the °
only way the company can-survive. The rescarch and
design division will remain in Lasser.

The o fh*[ t lma hm-n tim’,lsh : f\hm';.l overnight.

les [ s
owners snld out and mmrvd away. . About one-third of
the production employees also left. But the economy is
tight everywhere: jobs are scarcoe, espocially for the
young and those past 40. Most ‘of the townspeople
remain almost paralyzed, apparently unable to decide
what to dm '

The scene is the local McDonald's. A group of you
are talking about what has happened and what you
think should be done. Think about what yvou would say
if vou were in one of the following situations.

1. Y nuf_i'u'theg,r is one of the company’s executives. He's
been with the company a long time, enjoys the work,
and it pays well. Now to keép his job. your family will
have to sell vour house and move }mlfway armmd the

ransfer: The Impact at Home

world to Taiwan. How do vou fesl about it? Do you _
think your family should make the move. or should
vour father quit his job and hops to find work some-
place elses

2. Your father is a.design engineer and vour mother
works in the research division. Their jobs are safe.
They feel bad about what has happened and know llfe
wurn't be the same in Lasser. They've been asked ta j
the protest against the decision. Should they joing.4
protest and risk being fired? Or do vou think thvw
should remain quiet and mind their own business?

3. Yuur pnrf nls own a small hardware store and have
worked hard to make a success of it. You help out
nds and summers. With the plant closed, busi-.
ness will be cut by 50 percent—more if people keep
moving away. Can your family afford to sell the busx—
ness and start over somewhere else? How can they
even sell a store in a town that is dying? Orshould vou
hang on and hope for a miracle? What can vou do to
survive? : -

4. Your mother, the only wage earner in your family,
started an insurance agency four years ago. She was -
just beginning to make a go of it when this happened.
Should your family stay in town, hoping thit perhapsa
new industry will come in. knowing that even if it
does. it will take a couple of years for the economy to
recover? Or should she sell the house and business and
move away? If she does that. the low price she will get

will prevent her from starting a new business of her

own. What do you think the family should do?

5. You graduated from high school two vears ago and
went to work for the company. Now you're going m,‘_be
out of a job. Is there anything you and vour fellow
workers can do? Should you stay in town and hope
something happens? Or should you move somewhere

else and begin hunting for a job?

6. Yourfather is a skilled toolmaker who used to work
for one of the small businesses serving Lasser Tool.
He's now been laid off. A brother has been urging him
toleave Lasserand join him in his machine shop. There
is a vacancy and this would be an opportune time to go,
but vour famlly likes small-town life and is reluctant to
move. Should“you and your family join the exodus
with the others? Or should you take the risk of staying
and should your father hr*lp attract new businesses to
thE town? :

Q
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FOR DISCUSSION

1. Have vou. or anyone vou've known, ever had to
move because of sudden changes in parents’ jobs?
How could you find out how common this kind of
job dislocation is in the United States?

9. Go back to the work with advertising and labels.
What things do you think glubal companies might
provide that would balance problems like those of
the people in Lasser? \What would be the benefits or
drawbacks to the people in Taiwan?

4. How do multinational companies illustrate that
different parts of the world are coming to depend on
each other more and more?

4. Some people say American jobs are lost through
overseas plants of global companies, as in the case
of Lasser. How could vou prove or disprove this?

ASSIGNMENT

Complete either one or both of the following: |

1. Invent a company. Work with another student,
preferably in art class, to make an advertisement of
how vour products mjght appeal to people in another
country—say. Venezyela. If yvou know Spanish. use
that language. Poster papeT will give you a good work
surface. Refer back to magazine ads for ideas.

2. You've just landed a job (congratulations). You're
in the advertising.division of an American steel com-
pany. After a training period. you've been assigned to
the office in Caracas, Venezuela. On the plane flight
south, write a letter home. How do you think you'll
feel ? What's exciting about your new career? Are there
any things that make you uneasy?

‘Between Two Worlds: The Impact Eisewhere

Read the following letters. They were written at
about the same time, so they crossed in the mail. How
do vou think each will answer the other’s letter?

Dear Carmen,

The village seems empty with you and vour family
gone. | guess | feel especially bad because your father
has chsen to work with a North American giant com-
pany. Those corporations come here to rob us of our
natural resourcesy take advantage of cheap labor. and
then send the profits to some bank in New York.

" Meantime, here. we will try to build our own Ven-
ezuela. without the help of outsiders like the Yankees
or the Germans or anyone else. We have nearly finished
work with the electrical lines. Soon every house will
haveelectric lights. All the men and boys in the village
have been working very hard. So, you see, we can build

a modern Venezuela on our own. And gradually the

" government will buy up the American companies, like

they are doing now with the oil companies. Then we
shall have Venezuela for Venezuelans.

Despite my hassh words. I wish you good luck. You
can even send me a good Sony or Panasonic transistor
when you get to a store and 1 will send you the money.

Best regards to your family,
i - Juana

Dear’ Juana.

We are now firmly settled in the company town. Itis

" nothing like you said it would be. The houses are new

and clean. with indoer plumbing and electricity.
Where are all those awful **Yankees™ you warned me

K]

£

about? I've met some of them and they're just like usin

most ways.

My father does not feel he's sold his soul to an
American corporation. In fact, he likes his work and it
pays more than he could earn anywhere else. He is also
in a special training program. He's learning all about
‘the factory so that kie can become a foreman. They've
said we might even be transferred to other countries,
which would be great fun.

We're only ten miles from the city and have been .
there twice. Juana, you would not believe it. It's filled
with excitement. Theaters, restaurants, stores, gleam-
ing glass and steel buildings, cars and trucks and peo-
ple everywhere. It makes your head swim. It also makes
me determined to work hard inschool so thatIcangeta .
job in Caracas. You should get out of the village and
come see for yourself. Besides, I miss having you
around. ' ‘

’ Your friend,

Carmen
FOR DISCUSSION
1. How do Carmen and Juana differ in their views of

global corporations? :

2. Notice that Juana asks for a transistor. Both models
are made by Japanese global companies. No you
think she is being inconsistent in her opinions?

3. How do you imagine each will answer the other’s

letter?-Do you think they can still remain friends in

spite of their different views?

Do the letters give you any more ideas about how

global companies influence people's lives? Ex-

plain. :
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