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teachers have debated at length such issues as

classroom, the virtues of interdisciplindrity,
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"mainstreaming," and the need for greater awareness of race and class. i

.

of introductory women's studies courses, particularly with respect to o

cancagtualizatian, In this paper, we -wish to discuss the need for greater.

wu/ P

claritv in canceptualizing women's studies, especially in introductory ‘ )
P g est , .

]

courses where the problems are most dcute. - We argue that women's studies ;
teachers mustebéim@re selfsionécigus about the analytical framéﬁork-which

they adopt and present to théif Etudéﬁts; Fufthefi we_suggest that éhe :
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cgncept of gendéf‘and g
=1

feminist scholarship but less prominent in the women's studies curriculum--

m\

nder relations=- currantly a toplec of much debate, in =

8

e an integral part of that organizing framework.
.. L A N

Introductory courses in women's studies @ﬁtain a 1audablé range
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padaggglcal methods, intellectual disciplines and spegifigvissur 3 despit

their variety, sev veral gener allzatlmﬁs may be made about their content.

First, such courses,serve a coppensatory function, by teaching students

about women's contribution to knowledge, history and society, contributions
which had been denied or trivialized in the traditional disciplines. Second,

sstablished intel-
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lectual disciplines;, whose sexist biases belie claims to scié ti Eicxﬁbgectivity.

Asklﬂg questions about women 's expar iences has necessarily led to .a ‘questioning
Third, intro-
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ductory women's studies courses offer an analys is of the natur "d : J
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consequences of "sexism and the potentiality of gaciai change. Most cdurses T
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examine a variety of issues such as health and-reproductive rights, discrim-

edia. At the
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ination in the workplace, politics, and the

introductory coutrses direct att éntian to the divisions within women 's

experiences, particularly the effects of .class and race and the impact of

a
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ourses, although the 1970's and 1980's have witnessed important
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in the data and approaches used. The burgeoning em p rical research
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on women and increasingly complex analyses have been taken into account .
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heroines and celebrated women's achievements. Ten years later, our under-
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about women have emerged. To name only a few Examplés, current research
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it debates the active vs. passive models of wcmen‘é behavier, examining the

and contrdbute to their oppression; it
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studies power.relations on both the mitré and macro levels; and it analyzes

systems of production and
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" Beyond the new scholar “rosde .. ions about the nature and

B

purpose of women's studies ar . "aving * - .o .ent of the courses we teach.
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ularly important is th Lo + men's studies, as an autonomous

3cag£igaﬂt of Eﬂé dangers .of gui*:aii;AiDﬁ éﬁd-thé'b',,;, =Bs ansforming

: wish ED see the liq uidation of women's studiés aapartments ﬁigprcgfams, and

. - .= L c, . . . . L 13
some have argued'that women's studies c@nstitutes a Sapafate field of L,
intellectual iendesavor. AE mainstreaming occurs, it 'will be neeessary to

clarify the rationale for separate wamen s studiesrcourses“af’ programs. - =

s part of this process, we would argue, - feminist teachafs mpst generate

»

theoretical foundations and condeptual approaches in their coursés.:

‘Other educational concerns have affected the content of introductory
. women's studies colurses, p artic '1af1y Ehé emergence of a new-'student
constituency. It is folk wisdom among college tearhers today that their .’

. %
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’skidgnts are different.from thﬁse of a decade ago, 'more .comservative, passive,
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characteristic has become sgalient: the brli,f~ f

cgﬁditi@n:éﬁd status of wgméﬁ have zhaﬁgad dfamatigalyy §nd pasitively over

‘the lagt fifteﬁﬁéyeéfsgf Where féminist teacths colt lnue to see a world

g%ﬁggnder:hiézl hy and iﬁEquallty, our stﬁdéﬁts (the.igegz year old models)

paint a different plctura, ohe ﬁfizaraargappmftuﬂiziESQ companidnate relations.

between the %exés; and the inéviﬁa@iiity>cf;waméﬁ's E%Gg ess. The tendency

of feminist instru ctors is to view such attifudes’as naive,, be enli ghtened‘
i ' & - h
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through eggsziagsness raising. At the same time, many of the inequities

= s

and prejudices that were so obvious in 1970 are now more nuanced and
ambiguous; documenting the persistence of sexism to our students has become’

& : -

‘a more difficult task. .
College students are increasingly’saparated from éhéif instructors
by differenjikistnfical and cultural experiences. Too yauﬂg{t@ have ’
. experienced the necessity and force of the feminist movement. in the late
v _
1960's and early 1970's, they have nonetheless reaped its benefits. Our

students often dismiss sexism as a largely historical problem from which

they believe théy are exempt. Taught increasingly to bé.dQEfS and makers
of their destinies, they are suspicious of approaches which see women as
- : 1

. . o . . -

victims of c%préssién,SEE cbjeets rather than subjects,. or that generalize

= W - o B . . . . . L'
about women's roles. Moreover, they demand to hear the "'male point of
view" and question an exclusive focus on women? As products of the American

educational system, they approach social theory gingerly and. uncomfortably,
1 s’fi‘k‘; . ‘ f

_ . L 1 . N N s § = - . 5 o I :
creferring ''common sense' explanations based on individual motivation and i
. ) L o . H

B

socialization. As femirfist teachers, we cannot merely label this consciousness
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as false, but must recognize that it is a product of sigpnificant social

changes over the iast fifteen years; our students pode an important challenge

to the ways in which we conceptualize women's studies.. '

The changes surrounding feminist pedagogy oustlined above lead us to
call for greater conceptual clarity in women's studies courses. We are
beyond the stage of compensatory-work--the "add women and stir' method--and

the debunking of the traditional disaiplinesi VWomen's studies is moving

of ‘new and a

ompelling paradigms with which we can interpret human society. As teachers,
our aim should increasiﬁgly be to develop rigorously in our students the




analyt 1 ‘tools and cqnceptualvffamewafks necessary for _uﬁdérstaqﬁiﬁg'
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A A

-

' Toward this, end, we bélieve that a theory of gender relations must -

lay a key role in our teaching. Feminist.researchers in a wide range of

ﬁéq approach whiéh locates the saéialfrelatiaﬁs .
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.* of gé,der at thg centeg cf schalazii 1nvas -igat 13, fguin%ﬁthat we csnnat
unde stané the Exp€¥iéﬂcé of women--or of men§=w1thaut vié wi t in
- i .
ZTOup., ;he ccntept of gendef relations, addresses .

$uggest that this Dncept of gender B
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to bE more flgGrDuS in its analysls Df women's expetlience, sensitive to the

complexity iof human agency, and more able to meet the concerns of our

students. C Ce -, ‘ , . Lt
. First, we will outline our analysis of how'a system of gender ,

= e ) ’ = . 7{‘-'3 _ =3 - P .
relations operates, how 4t is maintained and altered. ' It %%cgld be noted

that we are not discussing the origins of patriarchy, nor the intersection
of gender with other social felati@ﬁs such as élags aﬁd-raﬂe, Naturally

such concerns wbuld hold a pf@mlﬁent place in an 4int troductory women s 1”

studies coursg; our more limited fpcus, however, lies Specifizélly in the

. . .
- We define gender as the historical and social relations between
women and men as social ‘groups, among women, and among men. Gender i=s
B 4
made-=created and recreated through the lﬁteraatlans @f 1nd1v du%;s, who
A :
. ~ . - ) .
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* interpret and express its meaning in everyday life. Thgs gender is not

a rigid or reified analytical’ category imposed on human -experience, but -

of gender hi,hlights three- variables which would structure our teaching of |
\gﬁémen s studias. (1 baundarles, or the ‘structures which establish

diff rences and cammgnalltles between women apd men, among women, and

» ' )
amgng men; (2) the social prbe es of negotiation and domination, which

are the means by which the bDUﬁdarlES are maintained and changéa; and (3)
consciousness, the su ubjective understanding:af gender upon which people act
as women or men. Each of these factors potentially 'interacts with and
biS‘iﬁEéédEPEﬁdEﬁt on the other; thus gxplgﬁétians of étability and change

in a system of gender relations must examine’ the continuity or alteration’

* 4
1
_ With respect to boundaries, relation# between gender groups have i
- been, and continue to be defined by varving ‘degrees of separation and »
distance. The most obvious boundary, and a common co ptualization in . )
. !’ fj # £ - i & = 11 3 T l e - - <
women's studies courses, is that of 'separate. spheres. This framework

describes the assignmerit of women to the domestic realm, men to the public

realm, the gﬁysiéal separation between both, and the social prestige

attached to the public domain. While its neributions remain significant,
* _ . £ o . -
the notion of separate spheres tends to reduce social life to two discrete .
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and social spgéé-“’As physical separation between the sexes diminishes, how

are gender differences created and exaggerated? In the classroom, one could

, fruitfully examine the literature on verbal and nonverbal interaction, the
.' . M = - i g: .

social cohstruction-of se llty (partizularly the requifeﬁghts of hetéra—

between micro and macro levels of analysis. Further, one could explore .
" the relationship between different types of boundaries as a means of

=

might be made between the gender arrangements in the 19th century, with its
confluence of ideology and material conditions reinforcing women's domesticity,

and the situatl,,;af the 1950's, whith cantained a tension between the "feminine

& rising labor force participation.
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As we stated earlier, gender relations are dynamic; while identifi
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it is through processes of negotiation and domination that we derive an
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At the same time, we should avoid in our teaching the assumption that
) B 4 .
women are passive victims of a system of power. . While women are not
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y ; .
t responsible for their own oppression and exp itation, they are )
nonetheless agents who can choose to act within certain constraints. )

We need to explain the ways in which women cooperate in setting up and

maintaining the dynamics of gender relations, as wellhas the ways in -
which they resist. While feminist Ehearies of demination eéplaiﬁ how n

women are oppressed by men, another concept-=-that of naggtiati@ﬁﬁsdescribeé

a process in which wo
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both need to be described and analyzed if women's experiences are to be
understécdi The caﬁcapt of negotiation suggests human agency. Both women
and men é;e acﬁ%ve participants, sometimes:asking or dinviting, sometimes
demaﬂding £hat resources be.shared or reallocated._ In this formulation,
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both women and men have some resources which they control, although the
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of the reasons why women chobse to maintain or resist the system of gender

relations. Taking a "blame the victim' approach, students often ask w

o
e
@

a secretary or housewife While the oppression model stresses women's

<}

coerclion, atten tlDﬁ to the pro cességf negotiation suggests that women may

perceive they have something to gain. For example, the fact that women do

hey gain
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. greater ﬁkawledge about kin, derive stronger family tiés, and have more

participation in planning kin gatherihgsi As a result, women gain control
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over the area of klng%ip, aﬁd permitt men access only if and when they

s0 dééired. i E h ’ ¢

. ( . oo , - |
Attention to the PIGCESE'Df ﬂEthiaﬁlDﬁ=a%sﬂ gives us igglght in%m

the subtle maintenance and change-of st tructural bcugdafiés. Tﬁ fémin;éatiG%

of clerical work in the late 19th centuryj-'for examplég.lnvalvad sg;; ar
& process. Women were- "invited" int%@theaéffic; as Eiariaal Wéfkéﬁsg zréssiﬁg"fz .

a boundary thst years earlier they could not have transgressed. - Women gained

new jobs which appeared to affer better opportunities for wage earning, while

men both g,lﬁéd an inexpensive labor force and could avoid -deskilled and

g d )
devalued work. This involved some shift in boundaries--both with respect

) ii‘
to the physical location of women's work as well as its ideological justification--
but did not seriously disrupt the- system of gender relations How, then; do

structures and processes. A system of gender felétiaﬁs ig not comprised
L . : R . - E . T
sﬁlely of Dbjetti”’ cbrditions, but 15 apprehended and understood subjectively. ’

@

"People make sense out of their lives and. their worlds thfaugh consciousness,
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of the primary conceptual tools ugéﬁi Here we wish to
distinguish three types of consciousness. The first, gender awareness, ig

gi¢ to the development of the subsequent two forms--female/male and

ba
' fémiﬁlst/ -feminist. Gender awareness of one's sglf'gs female or male
permeates most facgts of everyday life. 1t involves largely descrlptlua
g . - .

attributions, and aizepﬁé the axlst;ng gendai arrangements as natural and

' ' - B -
good. Residual dissatisfaction with thé way things are is individualized
.as a personal, not collective problem. '
k - - " .,, \,. " - ,‘.,,
Q S ki s it i ]
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