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: 'Achsﬁ@ni{ MOTIVATION AS A FACTOR IN SELF-PERCEPTIONS . .'

. B - L . i . s - ‘

7 Intrsdueti on - "z_@-'7:-,?’j§!';A . 'f':  : »’ . 'flﬂa’ ,;~f*gf;ﬂi

iStudenEs' Mstivatian fgr Mugical AEtiVitiéS in Elémentary Schc@l
was. a- projeet initiéted by the authcr in l975 with. ﬂata R o
-ccllectians in"school earried out during 1581/82._”Thg prejg;t o
had three main purposes: “first, tc‘investigate pf@bléms Df '
- mativaticn in the’ ﬂlassrcam in general, EEGQnd, t@ gxamine B
*factars signiﬁicant ‘to- students' mativatién far the mus;cal
activities cﬁ.the general mﬁsic pr@gram spe:ifieally, and
,,”third, tc abtain empirical fgundatian\fgr thé develcpment -
B af teaching stratég;es of . énhancing student mct;vatién “ine oo
subject Of music.’ (.-

.

i

- thé classrgcm in general as well as- in the,

_ in particular R ,;f g . N ¢

\:>A_ p A E o ; T |
In this pa§ar Iiw;ll be. preseﬁtlng ste results fram ‘the " . ,7} 25
ahﬁ&ementlaned praject,;béarlng*gn*the intentian an this ‘ e
sympasium alucidating aspe:ts of studént self c@ncegt.

’ M@re spegifically will: be add:éssing the questlan of -
whether achievement matives éan be cansidered impartant-

5\

faétérs in Etudénls self- percegtians, aﬁd’furtherm@:e to i
5 what éxteﬁt achiévement mctives and différént k nds cf salﬁE N
.=Eércégtiﬂns will functian as imp&rtant factars in- disgrlmina—f
--ting student mctivatiaﬂal graups in schaal music_t';f S :;!HE

;_‘ i

In acccrdance with experiencés frcm Eéucaﬁicnal practice o ‘;?
and recént IEEéErGh results, Several factars and phencmena J

seem ta preaiét 1earning cuteames in" seh@al, inclu",ng

student mativatian, the saé;al—psyghalagical Elimétevaf

the élassracm,-and intéraetians bétween persénal charactérii
h 5tics and sccial,and 5ituatianal cgnditigps “That is, gcing
~.one . sﬁep béhind thé 1earning cutcames. I waulélhere 1ike o

facus an stu&ent métivatian as felatéd -to: studénts"self-¢a"

a NS -

PEEEEPtiGﬂE.i5 R . l ’ '“f wjda
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Ihér are Eevaral thearetical perspectives wit'in different

fielﬂs f résesrch stress;ng the relatianships h%tWEEn .
l | ‘jﬁticn as ¢ } 
T




”*saékinsan lSEE o 968;"
‘;,&'Feldman l974, S@arés & Séares l975p;a

A

;avin tgn ) Beery
o 1976: Maehr l976, ‘Isard 1977- Pufkey 1973; Deci lSBD}

~ Harter 1951,% Burns 1982).  Here I w@uld just like ta d
3shcrt1y a few of- these. o :

if.,gigjgf;_
o Atkinsﬂn (1964) dire&tea the attentian tawaras mastery andﬁ"
risk—taking behaviar,( He ééntended that intéractians bétWEEﬂ
‘iachie?ement matiVés and thé‘individual s, pérceptian of ta E1 .
_1ﬁdifficulty ccnstitute thé ptimary determinantsvaf ‘the rés'ler
i tant m@tiyatian tendency, as it_ma iféEtE itself i bahavia:
.lf'He theref@re pciﬁts to thrée eampanents as basic ) "
3 achievemént behavia:.;_;_ . ‘,f,“

RITRE

~ the balancé ﬁrélative strength) between éhe two R
: kinds OF - achievement motive, ‘the mgtive té aahiéve,3f'K Y

EEEEESE (Ms) and %he ‘motive to avoid: failur“
ﬁ'expectatians Qf success/failure résultingafr
percégticn af task d;fficulty,;; ;' L
-the incentivn valué of success/failurexfc,
als@ mainly ﬂetermined by percéptign cf t'

o '(Atki;san (% Feather 1955)

fthé‘activity,-_\; ﬂ




“motivation:theory

’aﬂd aversi&@

ﬂ;? highly difficult-tasks.! Mf— i ke ) ~Jz,g¢s cn the ather.f:i 

hand pre‘umably tené “to’ qat = 5 RO Et;mulatgﬂn and challéﬂge-
: ng. with these kinés of task. . (ctr. ﬁ‘?gé:d 1977 p. Lls,
' Cliffcrd 1989 B IL) L S :

“ " N

- . T
. e t .. -,i-:;_ . W 4 =

Interestingly anaugh to- th% razl) at o

wnghip - between achiévement v
mativatian anﬁ selffpérceytygﬂs {-herés séem fa exist an ‘”'u!‘ 'fi
, undérlying interpretatian in At Lnsqm'ﬂ

‘umetivaticn "

ﬂé%shievem
. ely”the faﬂt that ghan a Eerscnjcansiders a
. .percéives the di‘f;culty of thie task. cr agtivity,  _ ,

o must’ certainlyk g“this inv eiatian tc samething.‘ “Th A§rimar
f!=saurae of this'sam;thing-weuld mcst likély havé‘tg be ‘the’

- peréeived cﬂmpétéﬂséiﬂf the persan in the - actuai area cf & 7
?  aztivity. Perspecti?e in- mind it is highly reasan—'
; able’ that several prépanents af mastery mativatien“thearies

taday haVE suggested ex' ntisns and §resanted;ela s'atigns,
attempting at émPhasisingn" Cep :

(Efr
1580,
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7-;elsewhere. In my awn thinkf”gil;

. Laaking t@ the

; gptimal challengé, and. effects Df thé saclalizing agents

'anﬂ'use cf

has bEEﬁ 1aunchin35 Whité s, m in idea was that thé dhilﬂ
has an urge tcwarﬂ ccmpetence @r déalingééffectively with

§ the Enviranment,ﬁ Fallawing ELccess “the child will ExFEEience '

; a fee;ing af efiigaﬂy (intrinsic mgwar«.:l)lr eventually eaﬁtri- "
;;} buting tD the develapment cf its sense @f ccmpentence. o
*3?Wh1t

——g— -

»asiﬂereﬂ=senSE*af—ﬁampetéhce‘bcth—as’__kina cf‘kmzﬁ
“intrinsic motivation and an impcrtant ingredien% of ‘self-
éestéem.; Hartér (1978, l981) extended the ideas af Whité,
taklng ma:a Eagnisance af bath success and failure exaerienees,

(5ignifieant sthers) fa: thg develapment af éamp”tenge as

rthe main saurce gf mctivaticn.; HGWEVEI; gcmpe

: 'She has ad ,ted a différentiat d apprcach af EGmPﬂ“entj;*

chilaren

a“cfildig'gghse ‘of camgeténce,wmaintaining that
é

aften dg ngt view them

1v éé as equally ccmPétent in different
damainsi;_ThEugh, she daes include géneral seIfaesteem asiﬁﬁf“'

L thé gene:al campanant af perceived ;ampétence, in adﬂiticn

" to campeteﬁﬁe in ﬂifféfent dcmains (Harter 1979)L‘f

the@gy,iggr,g_i;

pléxity,éf“fifﬁs,w‘1:;;'

selfﬁperceptlans as mcra Gr less,synanymﬁus,in} a§ure.V,””fh
(Cfr. Lillemyr 1982b ) Suffiée it here ta méntian thatﬂ; S .
Frablems cf definitian and usa af te;minalagi are evidénceiﬁf%:}

af tha prablem of - the nature af s 1f- ¥ ; > :
mgre impa: ant- tg thé Eurpcse cf the present disaussicn, the
dynamie aﬁdimctlvatigna ‘ '

s




;(Shavelsan. Hubner, & Stantgn 1976) With this perspectiv

j,gaares & SDEIEE emphasize the" rglé af significant athers )
or interpersanal percaptians as’ "vital ta the shaping and

”'the suPpazt of the self" (1973,': 3) ;

s e

- _;In self—percepticn research there have béen variaus attempta

"Ei Qn ; ‘
listuﬂant mativatign (Gccpérsmith & Féldman 19?4,5 cgvingtan

e

“at Either a. n@mathetic or. an idéagzaghic dlreetisn of. - e i;

research. The ;d%@graphic ar _prafiléaappzaach“‘appears .
to bé tha m@st papular in recént thlnklng and research

ﬂﬁstrategiés, buL dlf erent strains within this appraach
’éha?e_been PrESented 1ately.g And- gevéral @f thése facusk?

glfspercapticns as related ta -school’ expérienaés and.i=7'

& Béery 1976,7 Saa:es & Saares ISED, 1982, Eurns lSBZ)

'thiausly, théfé iF'a strgng Emphasis -on thé rélatianship

betw%gﬁ mgtlvat;an and self Eangegt in the fiéla éf self=

Etill,,surprisingly little cvarlap iﬂ thecretiéal persgec?' e
tives and resgarah litéfature seems to" exist. Thgugh,_such ;
,-ah’ Qverlag might:. invalvg assentialaissues as to fundamental
prineiples, anfast I will nat ba pursuing furthég here..

T

'5  5acial, physisal).} Harter{!

multiple and best can be c@ncéptualigéd in dimansicns ia;;;'b;
(st;.?res & Soares’ 1982) . Harter’ (1979, 1551) frcm the .
mgtivatianal field af research, '

Estéem as:.
tg pezcéived campeten;e in_

be ccngidéred moxe: or. 1éss¢'f;J:f



elatlvely! nde]
'as highly rel tad:facggr;;fvif

| considered &s.

l;hFxémﬁthe,aim a?‘adéfésSiﬁg’éﬁé}éﬁéétiahiéf whéﬁﬁéi"ééhié%égﬂiiix
merit ﬁativati@n .can_ bé. seen as:a factcr‘in Seif—pafcgitiénsp
=“the fallawing prabléms w1ll be faéused. o

- - =&

Pi@blém'l: W;ll aghiévement m@tives (the m@tive to achiéve

: sucﬂesa, and’the fmotive to avaiﬂ failure

7 functién as 1mpcrtant factaﬁs in~ch£ractetiging
e 'f-_ﬂ{ gelf—percéptiﬂn g:aups at faurth graas 1n‘;:i
s *,,” elementary s:haal? f A”{;f’ o o <

Ca

aehievement mative gzgﬁps at fauzth grade in”;
. f ey ”YleLémentary schaDl? g-~:if ,{ - "”"kiff’f
o R S N N W e
\?rcblam“az Tc what extént will achievement matives and
U L self—gezcéptlans func,laﬂ as impcrtant factgrs

"

grqu s) -in genézal musi,

eleﬁéntary schaglﬁ

e ! ‘% “!‘J.-. N

Sacial Expehtat;pns ané/éthé: 1nterac

ﬁést imgartant té-;
él
percéptiaﬁs 11
factars might ‘be

Eausé—efféét

/
self—pércepticns
Eampa:

AT

Thé JelatianshiPsrbetWEen achievement matives ané self- ‘]':*"




- arch. . f.lnst. Ames lSﬂB, Ames & Felkér 1979,
Blumenfeld & Pintrich 1582.‘ Tallefsan, Tracy;*Jéhnscn,

Buenning. & Farmer" 1982.) - ,{4;;%f%;§m%gfifg¥};x‘
) : o . : | - et ) -w—-‘s:’-‘j - o be V ! i ‘ Lo o .
Math—gé ‘ / . ‘ i-v -, ! : ,! : ; l B 7 ‘ " '{ ‘ 4;,-;, ) ’_ E : ", " : ) ' i‘

'Thé presént study was ' a . dEscriptive fiéld 5tudy canfinea
ntary scha§1.1 Fﬁcus_

tD faurth graée @f the Narwagian_él
; an the subject cf musicAwas seleétea fgr several reascns.;!;;f
: First, the' phenamenan af intrinsis mativatian Eeems partis- s
'cularly ;elevant with an aEsthEth subject l;ke mu ic 3? R

(Cfr. csiﬁsseﬁ¢miha1yi 1975; © Izard: 1977, 'pr-237.) : Seco)
"lt représented a :easanable pursuit of my‘,;seagch $tﬁ§i§s ,,,,
in the fléld of music eﬂucaticn (Lillemyr 19 BD§)}3,Thir&?f.a

‘_mus;c seems” tcdag ta be oné Df the m@st traublessme schaal »
\subgects as to mctivatlanal aspe&ts. fcr whish :éasan it 1 3
)dénates a. éhallenglng field to mgtivat;@nal résearch.' L

, , _ N
instruments WEre Emplﬁyed.;

Invent@rf

) ;megian,=év1dénce Qf reliahiiity and validityf,;A
chéckéd anée again.: Egur of the SEI Student Séales WEIE

—Aadapted ta Qhr Eurp@sesf‘.i

-

. ,—;sélf chcept (20 items)
T = ided ;céncept (zgﬁ;tems)

' i!gstudent salf (25 items)



Viﬁt a,tgtélsggﬁrgJﬂfrstgdéntar,ti@gs{f j?fr,,;illémy:jlsaﬂb;)

- The gsher 1nstrument, the Perceive Cémg tence Scale fgr

‘ v;h11aren (qutéz, 1979) was: chcsen

or the same - reascﬂs‘as
SPI.,'Furthézm@re, the': twa instrumentf WEIE seen ‘as’ partly
supplementing each char and pa:tly DVé'laPlng*éach ather

wasxadapte and translated

§ ‘The Perﬂalvéé Campeténse Sca‘
";nta Narwegian.; _Another. sul

cale t%klng the mus;aali5
asgect of" chllﬂren s perceived cgmpetenge in'schﬁcl was '
,Ecnstructed by’ the authar and adééd té the PE‘

~;AGEdeln§lY, the instrument useﬁ cgns;sted of- .t}

cale._" g

& following'

‘subscalés (wlth -7 itéms & - o R
3 3:'! =
f =" phy51cal campétenceg 3'fi N

- mus;cal Eampeténee, - R T

T o A '

: % general self—ésteem - e : S
o (Harte: 195@; Lillafnyr ;gagh) S )
L - b id??. I

,!,’“ . ‘
s i

3 The mativat;én variablesgaf genaral ng:érn, the mctlve tga
achieve success‘JHs) and the m; ";tc avsia failu:é (Mf), .

&’Gjesme 1972, Rand l975,‘»

;  l,éVélQEEd by tﬁe authar; was em§layed té callect y
1idata cancernlng student interést £ar thé Ectivitiés Qf tha ?ifgi




£

atlcn theary (Maéhr 1978- faghr
ﬁsuticn sthém:y (Weiger 1979),

Asua.fifst ép, analy és %f interc@rzelatians were. ch@sen ::“’"

statlstica.r Singe itzwas hypé-~ .

lgas an app:apriate methca;
chésiséd that achiev ént'

£
‘motives are’ cha:acteristics cn'*
,which self—pefceptién gra ups

mi;ht;be éxpgctéd tc differ>f,<f

;disﬂr;minant fuﬁct;én analyéisjééémed

’ metth. Fu:ther, aspectﬁ af'sei

}”fa;tars

ould bé selsﬁféd far entry;1ﬁ+é the analysissbaééé?an@

érE'ccnsfﬁ

_the city Df Tréndheim, Nérway, Euring 19_
Ltéchn;qu'*




i'e’he instrumemts @f

‘.analysés Df thé ”ta.g Table 1 shaws valﬁésjéf intérnal
cgnsistensy (céeffisient alpha) Fbr ‘the different subscal ,

‘J;af SPI ECS AMS, and I8M. - Alsc inéiudga are ualues Df :g 
internal éénsistenéy of thé tgtal instrument (as to student
;~ratings) iér the SPT and thé ISM.,
'méﬁts a tataled scaré is nat récammended by thé criginatcrs.fﬁ

=ng thé ather twe instru—‘

As can be ‘seen, m@st af ‘the valués arg maderately gatisfactary
ta géry satis;actgrv.3 Valuas of- caefficient alpha of . SPI
and ISM (t@tai sééres) have, tu:ned aut mast satisfa:targ.
-ﬂizhé 1§west value Qf reliability in the table is- camputéd
}ic: thé subsgale Saeial Camgeténce in the Pereeiv&d Camﬁetence
Scale!( 49) ,fi,i,_'w T ,'.y-:; L

latians fcr subscale tatal/items.: Rélatively

1arge: raﬂges were thainéd with the SPI subseales than thé

,;athér subscales.i;' - 5' : T

. andanée ta téaehér raziggsif —
In same caseé7na i ale elatign Dr very 1cw cérfelaticn valﬁes f";i

A

. Studentgseliu_i%;‘yl;mi
is'*? ) . . .
LSMl _ o
Cagnitive CEmpeteﬁﬁé! ro="137
Cor
r

7Sgcia1 Cémpetence_

.-
AT
M
o
|.m.
'y
m
p._u
ﬂ
o]
3
g
s
vrﬂ'
m
=}
.
ﬂJ
H
1

'3fs Husical Qampetence.

=,

r
;\;-j;f'GénEIal Self—ésteemi-’”r
- PR B r



“ fif’ T 7 : . : - ] ..
I5M, and Social Competence, where n@'chgngé br a s;iqht decrease’’
was found. »

=

Table 3 gives an overview Gf tha lﬁtercarfelatiéns as Ea;ﬁu= i -
lated from thes subscale scares af the Nafweg}an Ver51an of
SPI, PC5, AMS, ln addition’ to. tatal scores of SPI anﬂ total
‘scores Df ISM. As ;ndicated in  the table subscales. of SPI
correlate s;gnlflcantly and positively with subscales of
'ECS Eiéept far Ideal Concept that cgzrelates;éignifiéantly
and QGSlgiyely @nLy w;thrcgggltlve Competence and General
Self-esteem. SPI total student ratings correlat sigﬁifiééntly

~ and positively (.21 - .46) with all aspects of PCS. Sub-_ °

." scale scores gf;SEI and PCS all show pcsitive and signlflcant
(madeét to moderate) correlations with Motive to Achieve
Successf(ﬂs) scores, and most of the SPI anﬂ PCS sSubscale - s
scores correlate negat;ve;y and significantly W1th the
Maiive tg'AVDi& Failure (Mf) scores. As would be EEPEEtéd
ISM total scores (ISMT) correlate pcs;tlvely and signifi-
cantly with several af ‘the self-perception aspééts and
achievement matizgg»1ncluded. The highest correlation ‘was
found betwaen ISMT and‘Hﬁs;cal Campetence (-40) and between
"ISMT an& -Student Self (. BD), w;th‘EEﬁT/Ms coming nexta( 25),
There were also found positive and Elﬁ;;:iiﬁ‘é‘.é.,i: g:;rrelatims
between ISMT and SPI total scores, Reflected Sélfffeachér, -
Ideal Concept, Cagnlt;ve Ccmﬂatence, and Social Qampetgnge. G
"As would be expected no g@rrélatlon was req;stered betwegn.%t”'
ISMT and Phys;cal CDmpetenEé, and samewhat surpr131ng, o
between ISMT and General Seif—estéem an& between ISMT and . ;
Hct;ve to Avaid Fallufe, The table. further prcv;&e ,some  * -
eviﬁence cf fa;rly high ana p031t;ve cézrelat;éﬁs between
. subscales within the 1nstruments.l MDtiVﬂ to Achieve
Succéss (Ms) scores and Mot;ve to- Avélé Fsiluré (Mi) SEGIEE‘_
ware found to .be rather‘l@w but negat;vely carre;atéd (—.22).

Further analy‘ES'vathe eorresgandaﬂée betwaén acﬁleVEﬂEﬁt
thlVES, aspects of selfﬁper:eptlans, and intérest in school
‘music were made by employing dlscrlmlnant funct;pn analysis.
Médlan split was used. wi£ﬁ§SPI}?studaﬁt :atings in tota;,i

:abtainlng two self—peréepticn graups*ﬁ~studéﬁts high vs. §;:

: 2
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%\ i
~;ngsélf;§eréeptians- Means, sténﬂaré deviations, anﬂ unlvarlaté
stratlos fgr ﬂ;SEflmlnat;ng variables will not be pre=enteé
in _any of the discriminant. function anal?sez here, but are

\ﬂ]\

avaliablg by the- author, Tahle 4 provides results of th
twg levels of SElf!PEIEEPthDS (in total) group stépwise
discriminant fuﬁct;onranalys;s. iﬁterest in Schodl: Mus;c
i(tdtai score) was also used as a possible dlscrlmlﬁat;ﬁg
variable in the analy51s, in addition to the varlaus camga=
nents of Perce;veﬁ Campeténce. Five variables Eﬁtéred the -
analysls (F éxceedlng 1. DD), all making significant. :antri—
butions to the differentiation between students high VS, ——
low as to level of Selr—gerceptlcns in total. The £fiVe :
variablez provided a Wilks' Lambda of .787 appfcximatéﬂ by
a multivarlaté F-ratio of 17. 52 (af = 5/332, p<: 001).

This first and only discriminant function was found to be

&
.sta tlstlcally 51gn1f1cant w1th xz = 79.67, df = 5, pfi_DDl.

.46. The discriminant function coeff;clént in table 4
mean hat;hlgh vs.-low self-perception groups are bést

éesgrlbéa as follows: 3

ifhe high se 1f—percept1an group tends to have higher

' 5COres on Cagn;t;ve Competence, Interest in Schoal
Mu51§, General Self-esteem and Motive ta Achleve
Su;éess (Ms) , but lower scores on- Mofive to Avoid

e . 24

Fg;lu:e (ME) .
G:pup&céntrcids after step 5 was completed, were = .51 for
~group il (Low Selfsgercéptiéns) dnd + .52 for gfﬁop 2 (High
Sélf-ﬁérséptians); A classification ;esq}ts table showed that -
-71, 58%\of the students were éé::ectly groupe& using these '
aiscrlminatlng variablési A further éiscr;mlnant funét;an
analysis, uSlng only Ms,(Mf, and Interest 1n School Mus;c,
" tutned out in a :ananigal correlatian Qi .35 and a percentage

of correctly’ gzaupéa cases of 67 5. (Th se*:esults are
available bg the authcr, but’ nat p res d heré )
,LS?ind’table ] aisglose the r sults af the next aisarimisﬁ f%géﬁ
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Dbta;ﬁlﬂg twe m@tivat1¢ﬁal groups al@ng the two dimensions:
h;gh vs. low matlve fcr sqccess,réﬁﬁ h;gh vs. low m@tlve
to avoid fallura. The two EDlltS were-used one at a tlme.
Table 5 gives the fesults of the two 1evels of MS groug
SEEPWlSE dlsé?lmlnant functlan analysis. All subscales af;

<  SPIL and PCS weFe emplaygd as’ possible discriminating- ‘variables

.-in the analysis, in addition’to the Ms or Mf scores, respec-

tively. Seven variables ente:ed “the” analy'i§7*311 ‘of which
~had-a significant effe¢t in the differentiation of high vs.
16w Ms groups. The seven scales resulfed in afWilkéé
Lambda of .SDE équlvalent with a mult ivaflate Fératié'éf
10.89 (df = ,/320 p< .001). This &;s:rlmlnant function was

found’ to be significant with x? = 68.93, df = 7, p <.00l.

The cananlcal correlation was calé l t%d tc -44. 'The dis-

crimlnant function coefficients présentéd mean that high

vs. low Ms groups can be described in.the following way: L

The h;ghfms gr;Lp tends to havefhighérvszares on - ®
Student Self, Ideal Concept, Physical Competence,

and Cognitive Competence, but lower scores on Soc iflm S

Competence, General Selfﬁestégm; and M@tiva tc A d
Failure (Mf).a '

~J

wa

n

Group centroids after step completed, were ?.Sggﬁor;
gﬁpﬂp 1 (Low Ms) and +.47 for group 2 (High Ms) . . éiéssi?
fication résults shawed 71 43% correctly grauped cases with
the d;ser;minatlng varlablés that entéred thé analys;s.
" / o

Table 6 provides the results of the two levels of Mf group .
stepw;se alséf;m;nant function analys;s. ihe similar set
of d;scriminating var;ablés as with the Ms graup analysis,
was employed. Only three variables entered the analysis
with a signifiﬁant contribution to the differentiation
- between Mf graups. The three variables prmvided a Wilks'=
“Lambda af .891 equivalent with a multiva:;ate E—ratia .of
13, 22 (df = 3/326, p< .001). 'The function was. faund signi-
ficdnt.with X2 = 37.77, df = 3, p<.001 and resulted in a
éanqnieal ccrielat;qn of .33. Thérefare-




AT

The hig(mf group tends to have lower scores ‘on .
Motive ta Aghleve Success, C@gﬁltlva Competence,

‘and Self Concept scores. : s

Here the percentage of éases grauped carréetly amaunted to
65.° roup centroids (after step 3) were at +. 37 for. graup
1 (Low Mf)3anaéf_33 for group 2 (High Mf) .

=

G

Lastly, médiagfsplit was used with the tétal scores of
.Interest in School MuSLE (ISM), thereby obtaining two graups
of students- those high vs. low interest ;Eﬁgghgﬂl musiz
'Tahie 7 shows’ the results of the stepwise alscrim;nant
~£unstian aﬁalysls- The Student Self and Self anéept ,
.scores of the SPI, all subscale scores of ; QS and the two =
raéhiéQEmentémafives scores: (Ms aﬁd Mf) wer ed as PQSEiblé;
ﬂisﬁrimlnating var;ables in the agalys;s.é S;x variables -
_entered. the . analvsis here, all cgntr;hut;ng signiflgantly
to the dlsgrlm;natlén between the interesf in school’ music

W X "..J‘

,giéups. The six variables or scales resulted in a Wilks
Lambda’ Df .787 apprcxiﬁated by a mult;variata F-ratio. af i
14.58 (df = 6/324‘f P<.001). This first and: on ly dlscriminant

ffunctlgn was stat;stlcaily slgnlficant with x = 77;54,
df = 6, p< .001. ‘The cgrrespanding value Gf canonical .

"acgrrelatlcn was camputéa to .45..\ Acg@rdin,.tc the tablesff¥

- % ) = £ ‘ ) ’ 3 i

The high Iﬁte:est in Scho
-have higher. scores on Musical Competence, Motive .

\H
=
[w]
)]
[
[ ¥]
o}
H
Q
=
o]
a4t
]
e
T
)]
n
8]

to’ AEhiéVé Success (Ms), Student Self;:and (to =
lesser dégree) Mgtive to Avoid Eallure. Eut the
. high IsSM, gr@up tends to. have -lower -scores on Self

5
.Coricept and (to a lesse er degree) Phys;cal Cﬂmpéi

tence. - ' !rri d , L e
“Gr@gp Eentraiﬂs aiter stép 6 was zampleted were 1Q;ated
at -.54 for. group 1 (Law ISMT) and +.50 for graup‘z (High

ISJ’); E;assificatlan résults inélcated that 72, 37% af the

'the analysis. i ; .. -

R




Discussion

- One rather-sérious limitation shou 1& be noted régarﬂlng the
'nature of the results pPresented ;ﬁ,th;$ pager These results
‘Tepresent the fifst tEﬂtative'St’p -towards a mare c@mprehéﬂsive
and extens;ve set of data analysls in the praject- Accard;ﬁgly;
data cgnce:ﬁinc some. of the impgrtant variablés of the study
are lacking in the results exh;hited f inst. as to sex,
‘musical abilities. and teacher expectatlans_ The results‘

presented above must ther refore be considered an excerpt of

" the total amount of results in the study_ i ! .

But bécause of.-the sampling pr@cedure Emplcyéé-and the samglef
cou 14 be regarded representative of the

g.- f urth gradérs ;n the clty of Trandhéim-

* ow

) size, the sample c
' population, -bein

The valués of réliabiiity"f the instruments must be con-
,SLdéred very satisfactgry, with a few exéeptians. .The pic-
ture of reliablg 1nstruments was strongly suppartéd by the
Subscale structu:es pIESEﬁtEdi Cénsiaerafiang of validdty'
were- saméwhat harder to make. The satisﬁaétcry values af
validlty reparted by the Gr;ginatﬂ:s of -the instruments’
were' @f -course helpful,. but examinations of validityaipr

the Norwegian lnst:ument versions had to be ma&ei- The
results with calculatigns of c:iter;gnirelatad validity
régﬂ:ted were, in some cases harily a sucéess. Thaugh,
.teacher rat;ngs as criterian with- these k;nés of measurement
are %rabably not the bést cha;ce, as they might bé too much
biased from. outside factors and’ :Eprasént rather difficult
:aspects fér the teachér to- evaluate. But additicral indi-
c@ti@ns cf val;d;ty can be read out of the. -intercorrelations
présented. General Séif-éEtEEm @f the PGE ccrrelates maderate-

- 1y -high with the . SPI subscalgs Student Self (.42), Self -
Concept’ (.41) and With the:.SPI student ratings in total ’
(.40) . There were alsg mcderaﬁely high carralatians cam=
puted between Cagnitive Campetence Qf thg PCS and Studént

Self ( 51), and SPI’ student ratings in tatal (. 45);-; i; i
Further, m@dérataly (but saméwhat lawgr) caefficients Qf




caffeiatisﬁ'weré calculated béﬁween the two achievement
mgtives and SPI studént ratings in total, stuaént Self,
Self Csncept, and Cognitive Cgmpeténée of the PCS. T@gether
-‘with subjeet;ve judgements of caﬂtgnt vélidlty, these indi-
catimns séeemed to support a P;ctu;a of a satisfactory validity
for the Eﬁur ingtruments emplayeé S+till, further conside—
'rat;ans as to validity af instr uments like this have to
_ cant;nué.é "In- “par -tieular, mlth;n network studles of hﬂman
: mgtlvat;gn and selfepe rceptions will bﬁ of great imyartance
‘to betwegn networ k'studlés like the present one.
b3 * . -
Ihé‘intéfcgrréiétiang presented deserve é@@& aﬁﬂitiéﬁai
comments, as far as correlation between asﬁecfg oF sélfs

-
halb

percaptlgn= and azhievement motives is concexrned. For a11§
aspects éf=self—percept;éns/perceived éﬁmpatence there was
a (most often) m@&erataly high correlation w;th Motive to
Achieve Success (Hs), shaw%ﬁg that schiéveméﬂt ©Or - success
crientat;an ;eralates mbderately and 9351tivély w;th a 1
,—aspééts of self=perceptians.; S;milérly,.mast aspects af .
) self—parceptians/pa;éeived ccmpetenée (éxéept Physical .
- Campetence aga Musical Campétencé) showed: negative, madest
“to madérate gcrrelatiﬂns with" Mat;ve tc Avﬂiﬂ FaiLure (Mf).‘
" inﬂicating that the- téndencyrta avoid. failure ccrrélates
negatively with.mast SElf‘PErEEPtiEn asPécts. In géneral,

itentatlve £esults fram my prestudies, thcugh praviﬂing
samewhab-lawer carrelatlans (Lillamyr 1981, 1532:)

FurtHET, the cgzrelaticns between . students Iﬁterest in
- Se haél Music and self—§erceptian aspacts and a;hiévemént
_matives, disclﬁseé scme ;ntéresting traits.‘ First, Interest
“in” School Music (IsM) szsres seem to-correlate mede:ately
~and pasi*ively ‘with’ sc@res on Reflécted Self/Teacher,,v i
Student Self, and SPﬁ_stuéent ratings in tctal. Secgna,
- ISM scares ccrrelate mgderately and pmsitively with Musical‘
Ccmpetence.vbut alsa 5h§w madest, pgsitiva ﬁ@rrelaticns,

“with scares @nVCc'nitive E@mpetencé anﬂ %acial Campetence
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é@fﬁthérPCS; But no corr el tion was found betﬁéen;ISM scores
and General séif—égteem' Third, IsSM scores tend to .correlate
positively and mgderatély with Motive ta Ach eve Su;céss
scares, thaugh no carrelat;an was fcund between ISM scores .
and Mative to Avoid Failure s ores. These ccrrelatians might
lead to different explanatié
to the‘scmewhat surpr rising zasults that no cgrrelatiﬁn was -

c
K-
ns. Suffice it he:e to point |

found betweEﬁ ISM =scores ana scores on Genéral Sélf—éstgém,!
e

between ISM sca:es and scores on Mgglvé to Avoid Fallure,

and between ISM scores and Self Concept scores. This means

that’ students inte rest in the subjggt of music does not L

- _ person, Judgements Qf_themselves as ta genéral 5&1f=respéat,
and their reported anxlety of mastery situatiodns. /One. S
Explanatlan far thls might be that the SubjLEt ﬂf music
IéprSéﬂtE rathéz law Aincentive- values to the students,

. and, furthermgre the subge&t of fmusic may prav;de little:
of challénglﬁg aﬂtlvities and thus few anx;aty—prcvaklng

S;tuatlaﬁs for Mf-ﬂam;natga studemts-
B - k] 7

In thé d;s&r;minant functian analysis w1th Self—pércaptian
gr@ups ‘the results as to en ter;ng variables could be ex-

EEGtéd although, the discr minant iunczian caefficients -
or weights seemed to maa;fy some of the reasonable expe cii o
tat;ans in th;s .case.  Cognitive Competence’ (Elever at - :

sc haal) turned aut with the stangest pcsitivé weight, )
then followed ISM. The Motive to Avoid Failuré (Mf) camei .
xup with a rather. strang negative weight, a cansida:ably '
stranger négatlve weight’ than the carresﬁanding pasit;ve
weight of the>Mat ve to Aehieve Success (Ms) ;~General-.. - .. e
Self-esteem was also included, but with a rather modest, T
posgsitive we;ght. Maybe it can be ijectea that the- PCS

, é@mpﬂnénts should not have been included in ‘this analysis,

‘.as .they- béfaréhand might béﬁexpEEtEd to discriminate betwaen

éself—péreeptian graupsgﬁand since the cﬂntributians of the

'twa achjevement matives was,the main fccus of. prablem 1.

) ngsver, the;results inﬂicated -that in spite of this ecndi—

“the agh;evement-matives«béth entered the

: tiﬂn of analysis'




anal&sis as contributing variablés.s {;sides, a furthér ana-
lysis using Ms, MfF, and ISM as the only p sible d;scr;- ’
minat;ng varlables, st;ll resulteé in a cannonical corre-

lation of 35 and 87 5% Eéfféﬁtly graupéd cases. .
. . ¥

‘U'm

The results of the aisc riminant éﬁ 13515 ‘with- M@tive to

" Achieve Succesa (Ms) graups were for most variables in
_compatible with what would be expected, but fhg?:antr”ﬁﬁﬁién'
with ﬂegat;ve we;ghts as to- Géneral Self=§steem ‘and ( a- a
lessér-extéﬁt) Social Eéggetence, must he régardeé surgris;ng.
Qniy Student Self arnd" “Ideal. Concept of the ‘SPI subscales
entered the analysis, arr§sult:that cgni;:med tentative.
fésaits from a preétuéy-(Lillemyr 1981; p: 29). This means
that high Ms students tend to rate themSﬂlVgs higher "as‘éh;A B
siuﬂent“ and ;egarﬂing 1&&31 self, E@mpared to low- Ms stud%nts,
ibut a similar tenﬂency as to rat%ngs of thémsel?es "asia 7
pérsan" (Self Cancagt) does ‘not seem to have manifésted it= .
self’ here. ThlS interp:etat;an is supported by the nega-
tlve cantributlﬁn gf General Sélf-esteam réferred to abave. o
Eram this. ;t caﬁ ‘be céncludéd ‘that -success- grientéd stuaents j
dg not necessarily have a more” posit -ive élf-estgam than E
.students w1th a low succéss-é;ientatian.g Theré have. bean;

sgme lnélcat;gns in rEEEnt IEEEEEEh that this might parti-
u:arly be SG in’ the dase of most of the girls,ldependent

on thélr abllltles and a:hieveméﬁt mctives. (Cfr. Ggesmeg~
51979 ) Accardlngly, variables llké sex as. weall zs musical

ab;llties would: have ‘been . intezestlng fa:tars to 1nc1uﬂé )

in these _analyses-. As would be eipegted ‘"Physical Cgmpe=

tence and ngn;tlve E@mpetencp {Elévef at schssi) ‘came up -,

with :athér strang pgsit;ve weéights. Accardingly, he =
“elever Et school and good at sgarts and.. gamés seem iméﬂrtant )
_to high Ms stu&ents.: This lnte:p:etatién is suppcrted by

‘the rather éﬁrang postive weight pertaining to Student Self.

In this analysis it seer.ead obvious that. thé two instruments
=>éf measuremént for SElf“PéfEEPtiDnS (SPI ana PCS) gupgcrted £

each ather canslierably. B T B

;The results cf the discriminant functian
Métive tc:_A oid Failure ‘(Mf) gr 1us!

lysis with o
Vnsidgred .




fs&%éwhat unexpected, as only Ehreé variables entéred the
aﬂalysis- Though, as expacted, it was found that high Mf
students tend to have 1awer success orientation {(Ms), lgwerr
:ﬁgﬁltlva compet tence, and rate themselves lower "as a person"
(Self Canéegt)x compared to low Mf students., These results
Partly confirm and partly modi fy rasultg from a pre-stu udy 1
(Lillemyr 1981, p. 30). . - However, high Mf stuaents ‘does nét
Seem to rate themselves much different fram low Mf students

as- tﬁ f.inst. Student Self Social Ccmpetencé, and General
_ Self—estéém. Ac;@rdlngly, it .could be concluded that the
- dlscrlmlnant analysis w;th—Mf:grﬁups*pTSVided‘a—Iéss “Compre-
' hensive and nct too clear picture as to discrim;ﬁatlng i
variablas. It is- 1nte:est1ng thgugh, that Self Concept_ ﬁas

related negatively to Motive to Avoid Failure, whereas Student
Eélf was reiateﬂ gas;tlvely tc MDthE to A:h;éve Su:cess,

- £

The last discriminant: analys;s cancernéd the d;s“riminatlcn_'
bétween Intereést 'in School Mus1c graups. As. highly exgectéd, o
:Mus;:al CQmpétéﬂCE entered the analys;s ‘with the strongest :
pos it‘ve we1ght, then fallawed Motive ts Achieve Success

Eand .Student Self.’ But. Mgtive to Avoid Failure’ dld also o
,gzltlve we;ghts, wh;ch was mayga some= -

e

Show'  up améng -the
what sufprislng. As mlght ‘be éxpééteﬁ Physiéal EQmPEtEDCE
pr i& d a negative crgntributign. So did Sélf Ecnuépt as
ﬁéll. The quite GPPDSltE‘Eéﬂtflbut;éﬁE of’ Student Self and

Self Concept are interesting, but hard to interpret, until
’maré :esearch is d@ne,..Thgugh thesg results :s5eem to corre-
®spo ond’ Wlth-what'was fgunﬁ in the analysis 8f Ms grﬂups.

- =

As ccnclusisns t@ the research problems set up, I would

suggest the fallgw1ng- —

-

1. Préblem 1l was canfirmed bath fr@m interccrrelatians

~;21-_A5 ”;’vcénfifmed—frﬂm interccrrelatlcns

1scriminant function’ analysis, as some selfipérceptian 7
aspects were faund ta;bé fundamental sources. to achiéve=
-ment motivation. - Several mafe suych aspects were faund

to be central to the Motive to Achieve Suecess, than to .
.the M ative te Avaid Eailuref~ In the case af ME it was

fu

= T
[ v T ‘
ﬂ.l




indicated regative relations to self-perceptions.,

- ~ *MOst (but not all) relations in the case of Ms were .
positive. . .

3. PréblemiB was’ Eé? tly canfirﬁed, as several of the sel f=
Perception asgects and the two achievement mat;ves were

;Intérgst

s . found. fo cantribute»;ans;dérably to students®

. in School Music. Iﬁ most cases it was indicated positive
relations, except for Physical Cémgeténee and Self
LQQCEPE; ind;:ating that not all aspects of seéf—perééptian

contribute pas;t ely to student motivation. o

'still, fhrthef examinations of “the relationships batween
achievement motives and selfép erceptions are needed in .

futgre on this exe1t1ng 1ntergisclp11nary field of research.
In my op®*nion within network studies and. betﬁeen network
stud;as in this field will he most useful to each che:. n
Develapmental -perspectives would be, highly recgmmended in
both kinds .of Stgdi;> also in the case Qf investigating

. the relaﬁi&ﬁghipa between human’ matiV'Elc and se&f— '
-perceptions.. - )

i
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~ Table 1 Internal Consistency Tﬁaeff;clent alpha)

a . -

- - ,Coefficient alpha

. Self Concept  ° - ' - B P
"Reflected Self/Teacher , .76

- SPI Ideal Concept .1 .e8.
~ ————{—Student Self . - - .83 .
: Tatal SPI/StudEﬁt ratlngs : - , . =90

Edgﬁitivg Competence . . .73

: Social Competence | . T .49

PCs ‘ PhySLEal Competence ) . - .77

| ' .78

( .68

. Motive to Achieve Success " ) .79

AMS Motive to Avoid Failure . ; .87

General Interest in School Mu51c - o -85
Task- ~oriented Interest in School ﬁus;: _ 67

: Self Eﬁhancementsﬁrientéd Interest g;_fg . .81
- IsM 5gg1314Des;rabllaty—crzentea“Inte:est e 79

Expectations of Future Success in T I .76

3 B - .

; " |. Total ISM (all subscales) ) : .93

Exp;anaﬁians: ‘ : - o , =

SPI - Sel PEEEEPtlén IHVEﬁtﬂry
- PGS. - Per

Lo ‘ Aﬂs - Achievement Mct;ves Scale_
. T

|..l
\ﬂ H"I

eiveﬂ Campeténce Scale, S

'ISM:E- hterest in Schgal Muslc

[ 7 LR




correlation ranges)

H
o}
m
rt
:
m
o B
ns

Subscale
F

=

Subscale structure (subscale total/itenm

subscale total/item
correlation range

Self Concept . .18 - .48
__ — B — .22 - .59
SPI .20 - .49
.18 - - .66
Cognitiv ve Competence .39 = |65
S@Elal,CDmPEténGé .40 - .60

PCs Physical Competence .50 - .77 .
Musical Competence .56 = .74
. | General Self-esteem L .51 - .65

Motive. to Aahieve Success

Métiva t@ Ava;é Fa;lure

n
P
1
L o]
1
o
e

Génerai lntafést in Sch@cl Mu
Iaskﬁar;enteﬂ Interest in
Self Enhancement-oriented Interest ..
Social 5351rab1lity—a:;ented Interest. ...

Lo T

N
L1

]

[n1]

H

0

=
LA - RN

_
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I

L
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EE . Expectat;éns of Euture Success

Explanat ons: v
s See table 1.
(All correlations are PM co rrelations)
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Table 3 ’C@rrela'tian Matrix

MUK R IC | S5 ST RG | S5 (PEYS |ME (SR | Ms | ef

mr |05 | sttt | 0t e |t |t |

1 | . S1F L on¥ _?"I*_-;,Qzé-%{)" 05— {10 ot “‘IEH _ =

2 R T O B B Nl I YN B P e - |
) R S BN 0 U I P e e

e L] e et e |

| [

Efplanatwns I - Interest in School Music in otal (studrat.)  BAYS - Peccsived Competence, Physical
SC - Self Concept, student ratings = MIS - Perceived Oopetence, Misical = -
RST - Reflectad Selfﬂeachgs student ratings - SELF Perceived Coipetence, General Self-gste

N varies 03Bt 10 - eal Coneept, stdent ratings . s = Ibtive to Achieve Suceess-Soores.

_' P01
" <05

85 = Stodent Self; student: ratings _Mf = Yotive to Awid Failure Smres
S-107- Eelf-Ee:csptm;E, student ratings in tx:tal | :

. KOG - Perceived (petance, ngmtlve o
. 808 = Perceived Cﬂ’@t&n&e, Soefal -




- Table 4 ' Stepwise Selection of ?ariabies for Discriminant
Analysis of High vs. Low Level of Self-perceptions

]

A o ) ‘Standar dized

: i Approx. F for . Discriminant’
Step | Variable - : Wilks' Lambda g £ Tariaad) |:Function- L
o\
. \

;J;;%_V,Gﬂgﬁitiveﬂiﬁngrﬁzaﬁsa;;;;‘;:;:;7,554%*L . " 57.63% - 61 -\
Z V - 4

i

2 |Interest in School Music .822 T 3628w T
3. {me 1 ive3 29.04% =.39
: L

5

(=]

| General self-esteem 790 22.00% 17/
Ms - 7 $.787 .o17.92% -0 14

1)

g ;‘—~EE§IEESA§ff~fIéédGm*I‘aﬁgé—ff@m;g_‘?"33 6-on step 7zl’7tg’§/j§£ T T
on step 5. . o . ' ;
* B 1001 : L

o




Table 5
: ) Aralysis of High vs.
- Success (Ms)

Variable

Approx. F far

Test -ad” Lambda™

Stepwise Selectlanraf Variables for Disczlmlnant
Tow Level of Motive to Achieve

1 | Student self
2 ME

3 Physical Competence
4 | Ideal Concept -
5 Aﬁ."ggmtive CEpe

6

A

=

‘31.13%

22.85%
17.89%

15.81%

13.33%
12.43%
10.89*

1)Degregs of fIEééGm range frém 1/32e an 5teP 1l to

7/320 on step 7.--

* . : -

p{;DDl

S




-} Table 6 Stepwise Selection of Variables for Discrim;nant
Analysis of High vs. iaw Level of Motive to Avoid |

ST Failure (Mf)

= —

g = B ~ . -
£ l)Degrees aF freeﬂam range. from 1/328 on stég 1 to - )
~ 3/326 on. Stép 3

* . .
'p .00l

4 -
- 4
F
= T
) 5
L 4 .
= - ’ [ 2
' ?
B = * Y
%
’ -
R Y
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Stepwise Selection of Variables for Discriminant
Analysis of High vs. Low Level of Interest in School

Music (IsSM) o i

.

Musical Campetence .863 - : S 52.12% .76
Ms S .826 o sl | .53
Physical Campetence , .815 , } 24.75% . =.25
M - . 805 [ o7 .28 - -
| student se1f .798 16.41% S 42
| Self Concept 5 .787 14.58% © |l g

T B N TR O

1) pegrees of “freedom range from 1/329 bn step 1 to 6/324 on step 6 - ‘
* : . ’ . ) : V
p .001 . s -




