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The learning center approach to individualizing instruction
is one which, for some time now, tas been used in varving degrees
as a means of opening up the Eiassra@mi By "opening up" the

classroom is not here necessarily meant to take down walls or

g

ave

]

» large open spaces, but to divide the traditional classroom

nto learning areas in order that both students and teacher -have

\I-l‘-

» pptiaons from which to learn and teach. in a Elasﬁragm that

3

or

n

uses a learning center approach, the teacher becomes a guider and
facilitator of learning rather than an administratsrlafAknawledgé
ﬂhéré the focus of attentien is on the front of the fﬂémi
Johnston, etal. (1978) write,- "Traditionally, a t§a§E§F was
pari#ayéd as standing iﬁ f?@ﬁt of a élasﬁranm 12:turing,»gi ing
gireciaﬂs, jggtifying'auﬁhzfity;'telligg, Eritiéiziﬁg,

yving, monitoring, evaluating, and FeqUI ~ing of the students

f
é%géﬁtially FE"FEdHEthErbEhSVIQF- However, by the

effective uée af learning centers, the $géu§; ar régpaﬁsibility>
€éﬁ learning must régﬁ with the learner. :Qlthgugh téé teacher
can facilitate and guide, the learners are qltimét%l? responsible
for thei#,zwﬁ progress. 6All educational efforts are concerned
.Gith both the *product® and ?pfgzégsg of learninga...."

”EEﬁSEQUEﬁtly, in & learning centered classroom, pupil and téacher

. become as partners in the learning process.

A gtuéy of the literature quickly reveals the #alléwing
raﬁiéﬁalé f@F.QSiﬁg learning centers in the classroom. Klingele
- (197%9) says, "Leaﬁﬁing genters are héavily relied upon to provide
¥1egibi1i£y in the clags%nam- Learning EEﬁtérsii;éée

~ conce ﬁtrét;gng of stgdént activities focused in a particular area



ef a classroom or school.” Thomas (1975) de cribes learnlng
centers as:

.- any one area within the classroom itself established
temporarily or permanently for the Purpose of providing
pupils with differentiated learning experiences in the
form of individual or group activities te whieh gup;is
may be directed by the teacher or may be given the'
aopportunity to select, manage, and evaluate the
experiences of which thE center is composed. The
learning center may constitute an individual desk, a
bulletin board or chalkboar~. a table, a file Eabzﬁet,
or a bookshelf. 1It. may be teacher-constructed,
pupil-constructed, or the rosult of a tErcher%pupll
effort.

Johnston, etal. (1978), describe a learning center as a
¥.-.designated area af a éiéggrgﬁm that éantaiﬁs a variety of
instructional matéﬁlals and aEtiVitlEE grgan;ged afaund a topic,
theme, concept, or skill.... A learning :Enter =hould prav;de
activities that a;zgmmédaté di¥¥éfeﬁt iﬁtérésts and learning
styles."” In additi ion, jﬁhn Dewey (1977) observes,; "...if an
guperience arouses ﬁUF;Dslty, strengthens iniatiye, and sets up
desires and ﬁgfpggés %hat are §g¥$iEiEﬁt1y intense...," an
individual will pﬁ@baély be driven to further learning in the
future. | - ﬂ

Therefore, using the learning center approach as aegz%ibéd
. abpve,. this paper will develop a unit for use in middle school
social studies f%am a semi-contractual format.

The- lltEFatuFE reveals that there are many stylés and
patterﬁg of learning centers éﬁﬂ, according to TthES tiq?g),
there are four categories into which these étyleg and pattérﬁsm"_
;fit_ Théy are: Motivational, Diaéﬁﬁséiz; Preszfiptive; and

Enrichment.




/
/
A mitive  n.. e ter is a useful area of the classroom

because : ' ...ar -=ujs to a pupils innate curiosity, it develops

the p#%nfﬁ ‘esir _ for peer appraval, and it provides a rewarding
/ ' .
Envi7émmgﬁt;*

¥ U hame s, 19735)

/*ﬁh: Figgn wtic center is used as a means of finding out what

thé/pL@;?é "= a.l about. It is basically behavior oriented as
thé‘tegfhéz "hearves ths pupils® activities while they are
E%ﬁéfiéhfiﬁq a particular learning center.

/ :
/ The activities of the prescription center are determined by

the findings of the diagnostic center. The experiences pupiié

-he prescription type center will be the kinds of

c
s
o
m
]
{ln ]
o
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3
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experiences that are at his ability level and rate af learning.

Enrichment centers ar numerous. Eagziallyg they are any
kind of center that adds variety te and expansion of a facet of
the élééﬁ?gnm curriculum. Whereas, the motivational, the .

diagnaétiz, and ﬁhé PFE§CF1Et1Vé focus at individualizing

i

learning far the student at h;s 1evej g% ability; the enrichment
center does this whllé at the same time attempting to broaden the
student’s knowledge of hlS world. An example of such a center in

the smﬁlal studlgs would be one that deals with CUFFEﬁt events.

magazings,

M

At thi% 1E§Fniﬁgdﬁéﬁ{EF'Hledrbé found newspaper

ictures, filmstirps, recordings, books, etc. that deal with

n

urrent events at all ability and interest 1%?215;

H

The specific type of 1§arn1ng centers foreseen in this paper
. R B S e : ’
will be of the enrichment type, be based on inquiry and
mparison, and be.an integral part of a unit of instruction

'éngerappr ach (Klingele, 1979) It might be added



that this writer used such a design in hié Elaﬁsfaﬁm, but without
the added dimension of learning center experiences.

As mentioned before, the format is contractual in nature.
The contract is based on BO%Z mastery of information and aimed at
the "C" or middle range student. This does not, however, infer
that the instruction camnot be aimed higher, or, perhaps, léweri

In addition, no grade lower than "C" is earned. .Concerning

‘contracts, Aierstock (1978) writes, ?___Eaﬁtfaztédi

responsibilities are not built one upon the other so that the

i}

more work that is azcémpli%héd, the higher the grades; rather, th
gualitg,af work is considered to be the criteria for

academic achievement." This writer agrees and the learning urit
as developed in this paper attempts to da ghgt ﬂié?gﬁnik
describes. (See Appendix 1 for "an example of the plaﬁﬁi?g
sheeég}

The design for instruction is as follows

I. Unit: A topic coverily a large segment of material
comprising several concept areas.

I11. HModule: A logical c¢rouping of concepts included in
the larger unit tmp;L The module may be equated with a
lesson plan but usuaily requires more than a single
period for mastery léarnlng. .

Ibjectives ‘Objectives are in reality, statements

of expected learning outcomes. These expected outcomes
should include basic competencies needed for minimal
mastery §¥ the concept area. :

IV. Learning Exuperjiences: Learrning experiences should
be correlated with abjectives. For each shiective, state
the learning experiences the student needs for mastery
- of that objective. Each learning experience should be
 ‘stated so that students achieve the intent of the ob-
jective without further directions from the teacher.
Materials to be used must be explicitly described.

H
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V. Evaluation:. Evaluation is needed for the student
to know that she/he has achieved the objectives. The
format of the evaluation may include aral guestions,
charts to be completed, problems to be solved, short
discussion and objective test items. Whatever the
evaluation format, an evaluatior sequence must be
correlated with each objective if mastery learning is
to be attained for each student.

Vi. Additional L;E;anﬂfE{péFlﬁnEéga The additional
IEEFﬁlﬁg experiences are remedial and should be con-
structed for\the learning style of students who
experience dﬂf%iﬁulty in leaFﬁing,A Additional learn—":
ing experience musht be available for each objective.
The student repéaté activities only for the cbjective(s)
not previously achieved to complete the basic competencies
required Far minimal mastery of the basic concept area.

Vii. QGuest ﬁztlwztles. Activities ranging from highly

interesting supplementary materials to independent
research projects must be available for thoses students
who demonstrate early mastery of the required cbjectives
of the module. The nature and time for completion of:

. these Guest Activities should be contracted between the
student and the teacher

Thé teacher develops a unit=and'theﬁ divides the unit into
'mﬂduiesg Each module is designed so that no EtudEﬁt earns 1ES§
tham a "C" grade, since aizmﬁdiﬁg'tg the design, Scxvis mastery.
Each module begins with alﬁ?EEtEEtééﬁd ends with a post-test.
Any student who obtains an 80% score on the préstéét goes 7

directly to the post—-test. Any student who obtains ?ess than 80%

on the pre—-test completes the entire.module and then takes the

post—test. 6Any students who obtains less than B80%Z an the,
post—test EEmplEtE§ ﬁQ?ditiDﬁa1 Learning Egpéfiénﬁes" and takes
éi;fEFEﬁt, but similar, pggt—tégtafthis p§$t¥tes£.ﬁguld possibly
be a ?g%sign of the original p?eiﬁzstg The student who
gatisfaitarily Ep@pietes the module moves into the Quest

t ts for a higher graﬂé, if she/he degiééé;A

Acti t ‘and

\uw
ﬂ\

Wheréag some gf thé Hgdulé a§t1v1t1eg might involve ithe learning

¢ .

7
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centers, all Quest Activities are conducted from the learning
centers.
The module described herein is based on the seventh grade

social studies textb@ak Sources of ident;ty by Faul F.

Brandewein, Etél:; and '‘published by Haﬁcaurt Brace Jovanovich,

Inc.
’ Co Unit 5: Man_in His Environment
Module 1: People of the Desert

After completing this module students will be akle to:

ve in desert

m-lw

1. Compare cultural traditions of people who 1i

: areas with those of the students. v

2. Locate and name the nations of the Middle East and North
Africa as listed by the teacher.

3. Discuss the available resources of people in the desert.

A. Pre—test: The pre-test is a direct result of the
jectives listed above and the learning experiences.

?
B. Learning Experience

-

i. BShow films "The Middle East: Crossroads of Three
Continents” (16mm, color or bw, 13 1/2 min.); "The
Middle East” (16mm, color or bw, 13 min.).

a. teacher led discussion of films.
b. divide into groups—-—answer and discuss questions
concerning films——answers are to be written and

- handed in.

2. Class is divided into groups——Each group is given
blank maps of North Africa and the Middle East.

a. . fill in names of nations from list on chalkboard.

b. locate and name major deserts (those that the

teacher fedls are. important are listed on the
. Ehalkbgaﬁd)

C. locate and name major water ways (thﬁse that
the teacher feels are important are listed on
the chalkboard).

d. color code nations, deserts, waterways.

. Class is divided into groups.
- each groun chooses a recording, secretary and a
EhalFpEFEﬁﬁ-SpEFESpEF%Eﬁ:
b. discuss questions on p. 6 of thE téxbﬁﬁk that
deal with the p;ctures on p. 7 -

W

=



answers with the class

C: ea Eh group shares its
erson.

1
through its spokespe

4. Read pages 5-13 in the textbook. .
a. individually, or with a partner, answer the
questions an p. 14.

3. - Using the worksheet "Cultural Traditions" (Appendix 2)
compare the cultural traditions of people in the
desert with your cultural traditions.

|
6. Using the worksheet "Foreign Adventure® (Appendix 3)
imagine that you leave your home and lnhablt a NﬂFth
African or Middle Eastern Eﬁuntry. : .

7. Frnm your reading and from the films, list 10
resources of pégﬁie of the desert.

st stz The post-test is a direct Fésult gf thé
objectives listed above and the learning experiences.

D. fAdditional Léarﬁiﬂq Experiences: For those students
who don’t achieve mastéry, additional activities,
other readings, etc., are prescribed. - Emphasis in
preaﬁr1pt1ﬂn is centered on areas, of weakness.
Another post-test is édminl%tEFEd .

.1. Listen to teacher—made tape describing desert
areas and the people who live there.
ae tell the teacher about what vyou heard.

2. Read pages 327-333 in Dur World and Its People.
) a. tell a classmate abgut what you read
and then
b. . tell the teacher about what vyou read.

3. View filmstrip "What is the Middle East?"

L]

4. Discuss the cultural traditions of the people of
the desert with a classmate, “Compare them with

your traditions. Have the same discussion with
your teacher.

E. Ege%tf Activites: These activities are of an enrich—
nt nature engaged in at the various spcial studies i
arning centers. Each Ouest Activity may be contracted
& higher grade with the teacher.. Directions are on

cards.)

Mmem

s
0| W}

[
M

World Leaders Center

a. Eaﬁdmis Read about three of the following
leaders——. o . '




o
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u

1. Ayatollah Khomeini af Iran
2. Anwar Sadat of Egypt

3. Menachem Begin of Israel
4. King Saud of Saudi Arabia
5. King Hussein of Jordan

6. President Kaddafi of L:bya
7. Go _to Card 2.

Card 2: Choose two of the three leaders you

read about on Ca rd>1 and do one of

the following—

1. Write a paper comparing the views of each
leader and report to the class or .

2. Tape your report and share it with thrEé of

- your friends gr
3. With the help of your teacher,’ Vidé@taﬁé your |

 report like a news bFuadcast and share it.
with the elass.-

rent EVEHts Center

Card 1: Do Global News worksheet.
{Appendix 4) ar

Card 2: Do worksheet Top Political
Story in_the News.: (Appendix 5) or

Q§r 73; Repgrt about the problems Israel
is having with Egypt and other ﬁ;ddlé East

nations. Do the following——

1. Make a list of at least five questions that

=

aps and Charts Center

deal with the problems. Show the list to
yvour teacher. .

2. Using your questions, interview a teacher
from another class, a classmate, your
parents, an adult friend that is not a
relative. ‘ ’ )

3. Compare their answers with your opinions on

' the same questions. | : .

4. Discuss your findings with yvour teachers.

5. Draw some conclusions and share your findings
with the class in one of the fnllgwiﬁg ways——
a. oaral news report or .
b. video tape news report or

ard_4: Using the same pattern as

ar 3, report about the prnblems Iran
ving with Iragq. :

Card 1: Construct a chart containing. the A
following information for any four counktries

in the Middle East and Nprth Africa. (Appendix 6)
1. Area ’ o :

2. Population



- 3.: Chief Exports

4. Chief Imports " or S

Card 2: Choose one country in the Middle
East or North Africe and do the following-
1. Draw a map of that country.
2. On the map show the location of the

Eaﬁital city, other major population

s, agriculture areas, major_ indus

o

;,g; areas :and lﬁdUQtflé;q rivers and

12 Rea d a bugk abﬁut Eedouins, about
Aborigines, and about Pueblos. Compare the life
styles of each grnup and present a report to the
class. or

b. Card 2: Read about the Islamic Fgligiaﬁ and
.rFeport to the class. :

This has been an example of a unit of study in social
studies for the middle school using léarﬁing center experiences
to enhance and enrich thé iéarning process. It is possible
(quité prgbable) that §tudé ts involved in Quest Activities may
not have completed their iny igaitions by the end of Module 1.
However, these same GQusst Activities could alsoc be continued into
Module 11, or 111, or 1V, or whatever, if the student so wished.

It is as important,

in this writer’s estimation, that students
continue a topic of inte est as it is to experience closure of an
assignment or process. The end result may SE—@EFE beneficial to

both the student and to the class as a whole. John Dewey (1977}
writes, °
+ o = . .

.. .experiences in order to be educative must lea
into an expanding world of subject-matter of fac
information and of ideas. This condition is sati
only as the educator views teaching and learning as
continuous process ‘of reconstruction of experience.

This educator has a long look ahead, and views every
present experience as a moving force 1ﬁ 1ﬁ$1uenc1ng
gwhat future Experlenzes will be...- . -

iy et
o ;I""' ‘E.“L



" “inclinations for the benefi

-
O

In similar vein, David Elkind (1977) says, "Educational programs,

of whatever kind, must meet two basic yvet contradictory human

needs. Une is the need for individuality, the striving of

_each. person to be unigue and to realize his or her full powers

]

and ‘potentials. ‘The other is for human sociality: to
relate to other people and te subordinate one’s perseonal

of others.” The purposes behind a

e

B = s
learning unit such -as the dne described in this paper are to

hopefully create atmospheres and experiences in classrooms and

schools as described by Dewey and Elkind.
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Module Planning Sheet

Specific Basic Learning Assessment Additicnal Quest
Jutcomes Experiences Learning Activities
' Experiences
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APFENDIX 2

Cultural Traditions

Families must work together
Compare your family traditions and work habits

get all the chores done.

East.
comparisons.

{cooperate with each other?

Are they vastly different from yours?
You may draw pictures if vyvou wish.

Use this chart

to mak=s a hame and

to make your .

Categories Desert Areas Mine
Cooking

Food Eaten

Types of

Transportation

How People

Get Clothes

Lighting

Medicines .

MWhat are

not be done in desert regions?

some chores young people in the United States might do that may

Where do you think young people yourr age have to work harder? Why?

Q

ERIC

Aruitoxt provided by Eic:
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APPENDIX 3

Foreign Adventure

ﬁd move to a North Africa or Middle

[}

If you were to leave your home
Eastern country:

0

1. What three ideas would you take with you?

w‘

T

2. What ten items would vou consider as essential for your
survival during the first year in the foreign country?

3. Get together with three classmates. Compare your lists
and make a single list.

Who would you select to accompany you in this venture?

S

5. What rules of behavior would you insist upon during
travel and the first year in this foreign country?

16

ERIC
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APPENDIX 4

Global News wilth the e _ ] e e

of the world according to the amount

1. Rank order the parts
of coverage you believe each has received in the local
papers in_the last ﬁgﬁtﬁ
Regional Divisions: : My Rank Order:
West Europe . 1.
East Eurocpe 2.
Asia ; Z.
North Africa ! 4.
South America . i 5.
Central America i 6.
Canada . / 7-
Middle East 8.

em tg be having the mdst

2. What part(s) aof the rld 5
conseqguences for yaur Iu
/

. . ) i R
3. What part(s) of the w#ﬁld do you believe will have the
most consequences Fgriygu in the year 20007

4,.. Identify the type of events you feel most likely will have

. the most consequences for you and then discuss these with
two of your friends and your teacher.
o =

5. What global problems do you see as a result of the previous
~questions? Consult your teacher for assistance.

O

ERIC

Aruitoxt provided by Eic:



is6
APFENDIX 5

in_the New

mm

tical Stories

Foli

[~
03]

Q s

what has been the top political story dealing Nlth

In y—our opinioan,
Nor-t h Africa or the Middle East during the past month?

To Storvy:

Why - Chosen:
Why =<lo vou think this happened?
tory to the people in Ann fArbor and/o-

How —a mportant is this
Mich-agan?

How =3 mportant is it to the lives of people in cther gafﬁg of tue
worlcH? Where, specifically? :
lives?

WJ\
I
'Y

it continue to be an important story in the Future? Why? . Why

Wili
not?

think might happen next?

vhat do vou
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