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: . To determine how bilingual .
of story in an _oral reading activity at homg,. researchers video- and
audio-taped samples of four bilihgual Chicapgo seeond grade chidren
éngaged in matched narrative tasks. While the two male and two female
children read aloud storybooks in English and Spanish in the home '
setting,. reseachers focused on their presentation of story content,
projection and contrel of the social roly of story reader, and
accuracy of stery;éélivery{ In particula¥ they concentrated on. the
children's perspective strategies (how the children organized and
coordinated the social act of story_rsading by manipulating the
perspective of their speech and how this helped audience perception)

hildren éispléy a sense

and contextualization cues. (how the children manipulated intonation,
prosody, stress, and gesture to assist the listener’s reception of an
inteiled message). The children apparently. follbwed general plans or
"scripts"” for how to go about reading to an audience and individual
children seemed to exercise some regularity of style in oral reading.
The perspective strategies used by the children in oral reading were
related to their personalities, their English or Spanish fluwency, and
the characteristics of the setting and the texts. Plans for
“continuing research are included. (SB)
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Four Chicano bilingual childrén HEEE;Vlﬂeﬁ: ped in a home getting perform=—
ing delivery of three. types of, narratives over a three year perlaﬂ; Ch 1ildren:
were enrolled in a second- through faurth—grade bilingual progdam over the. = ¥

threeé year period of observation. Two male‘and two female children wete
‘abserved The preseént project éanﬂucteé during the last year of obsgervation
summa:lzed changes 'in children’'s Engligh and Spanlsh narrative performance
across all three years of data collection. Specdial atte tign was given to
oral reading of storybooks in Spanish and English in & homeisetting. Ghildren‘
performance was analyzed in terms of communicative strateg1§% used in oral :
reading; tteﬂtlan was also given ta errors or miscugs in chlléfen s reading.

- The study was eanéégteé from a field wo;k‘pgtspective resembling ethnogra-
phy. Children's narrative performance was contextualized in terms of the
characteristics of children's community, family, and school life. Videotaped.
data of children's classroom interaction were also examined. One of the
bilingual teachers of the children and the head. of the children's bilingual
program assisted in intérpretation of the data and in drawing out impli:atlgns

fo: data regarding the classraem adjustment of the children.-

The results of data lnterp:etation showed that changes in chilﬂrén s
Spanish and English narr e skill were influenced by changes in their
proficiency in Spanish ish and by their home, community and school
adjustment. Over the c of the-study, all four children displayed loss
‘of skills in Spaniish and an increase of skills in English as evidenced by
analysls af their ﬁa:fative pé:férmance. Bufing tHe Ei:gt twa yeazs éf

,than PEEEQEmEﬁEE in English. Three of the four children in the first ana

second grade clearly were* ‘alded by their bilingual program. It permitted

them to exercise language gkills ih their more familiar language in activiti
. =—that helped teach them about literacy: this exposure acted as a foundation
*  for their future academic growth. Loss of skills in Spanish seemed .to occur*
because the second:and third grade bilingual program aeemphasfzg%:the use of
.Spanish. While all chfldren ghowed growth in the narrative skills in English
over the three year course of observation, there was evidence that two children
were beginning to fall natiéeablg behind in their class stanélng as reflectdd
by their CAT scores and by reports from their teachers. The other two remaining
children aisplayeé an opposite pattern of school adjustment.

#

The aetlvities ﬂf the présent pEQjEEt 1eﬂ ta develapment af a schema

pefformaﬁce .and its cannectians to ‘their Eélf identity. This theafy was
useful in accgunting for differences in children's narrative pe:fg:mance and
~ ‘also in analyzing the 1mp11eatians of these performances for children's
%Egngéingsschaal and pe:sangl adjustment.
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Quarterly ﬂewslgtter Qf the Labaraﬁary ‘of Ccmparative\&uman Eagnitignpxin p:éss.;x."

'_Dral Eeading-ﬁehaviq;
e Richard P.‘Bugan! : ,
. \ - Educatignal Testi SerVice N
. ‘ J 5= —

The research on Chicano children's discourse behaviaf éés;fipeé in this

paper stems from an engoing project gupparééﬁ by ETS ané NIE.1 The work has .

ihvolved collecting naturalistic discourse data in Span;sh;gné English from

four 7 to.10 year old Chicano children as Ehej:interaét with teachers and

other students ﬁé school, and with parents and other children at héﬁei In t_' LFD
this work our research team is interested in. gluéying how bilingual children's

. . 5 ‘-
knowledge of a social speech situation &dnd a speech activity affects the way .

they communicatey particularly, how the; depl@y vafiaug st:ategies‘ta sustain
. ) A =

- *

integaétian with others. We want our desa:iptive accounts. and analyses Qf

Epeech behavicr to captu:e Eviéengé of how chiléren unaergtand the demanﬂs Ené e
P . N = -
ggnstralnté of interaction and ‘how they accammaﬂate téri ech and accom- /-

*, st i

-kngwleage thaﬁ child:en nmight b:ing to bear in egntfgl of  their interactian

and Eammunicaﬁian with others ind how th}s knawxeagé is used to, ggiae speech

and inﬁe:a@tian as otHer participants perceive it. In effect EE?ErE suggesting

that an enhanced understanding of the nature of communicative campeté%cé is

v =
- #

enabled b§ looking at~How children's knowledge about how to communicate stems Ya
w o - ) L ’ !
from both sociocultural and cognitive sources. - By suggesting a more cognitive

. afiéntatigp to the study of communicative competence (without ﬂiminishin%\fhe

F . A .

O
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funéamental impravigational natQEe of social eammuniéatian anﬂ ggciai ] ucture) i

we may be capablé of better unde:standing how it is tha§ inaividual chilézen
- '

learn tﬂ use languagé in the_ early school years and. haw their Etyle

cation grows, éevelaps,ané is ac commodated ta the 1earniT? gnd literacy ;Qﬂﬁegts
faced in school. 1In this regaré; elementafg scha@l éhilﬂren‘é'a:al-féaéing of

f K ‘\g‘ﬂ;

stories, for example,srﬁnr esents a ig 1ficant communiaative aetivity which is@

a Efeeurséi té externde? iteracy dev elopment., Ig!the oral gtary—:eaéing N
contexts we a:e studying, children are fequared to understané thé individual . ‘A
£ | -

wards and sentences in. a Eta;y as they read them and as they sahé:e as a

=

’

narrat;ve- They are further required to "tell a story" as EhEy;;gaé 1ti This
“;élling of a story" as it is read builds on eﬁild:enfs knowledge of what

stories are like, given their genre. It also builds on knawledge that childfen
have about gggiaéultu:al'g@nventioﬁs in story telling and on knowledge about

the scgiagu;tu:al characteristics of the audience toward which théy'afé airécting
it,s [N E

 their oral reading. An additional, but very basic and necessa ary kind of knawleﬂge

* . L

cobncerns how to improvise an activity of "story telling" as it fits withln the j

° everyday, unpredictable éxigensieg which underlie any real discourse context. ’ff

- !

In part ular, children's knowledge af*whabggécial st:uctures are pos i,l within

o
H

a éiéﬁég:se setting and what the praxemic and social characteristics a

1 e
context -are like as it evglves, -affect the way they proceed in a, task such as
an oral reading Qf a gtory. Thus, the overall activity of a*al stary=reaéing

is ;fmpli;ateﬂ’in terms ﬂf the knawledge forms required to accgmplish the

umes -a gocial context and social

\m\

activiﬁy. si nce oral :eaﬂiﬁggaf stories as
contract for gammuniéatiﬂn,ithe accgmpan?ing speech and paralinguistic signals

serve toTsignal many different forms of information ‘required to establish and )
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.oNr own work, it-will be,useful to mention a few previous’

anic children's discoutse which have guided our - .

2fforts, Blsg’hevwill,b? EEﬁﬁiahing samé recent work by cognitive scientists

AV . . - ) .
ar saclgllggu;sts which haZ introduced the nctlan f E'zipts“ ré,ﬁescfibe

=

‘ﬂawleége st:ugtutes that hypﬂthétiéally unﬂeflie peaples‘ aﬁility to récéqnis§ e S5

, sggial ccntexts and to use language %F :gcu:rent sgcial cﬂntgxts_; It is our
,,//: ) g . * - ) i ) A
= present contention that ¢hildren's acting-out of, scripts, plots or plans for
. speaking in Eﬂéfél contexts that have a ;gé gn izable order and gtfuétutei show
* 7 . = « .

that children rely ineaé Et;ategnit: fashion on their linquistic and sociolinguistic

\ ' repertoires when Eﬁécting‘é speech activity. Indour wﬂrk on Chicano. children's
. K n
v g > . » .
C, C4 . .
s narrativgla ivery we wlll point out some ways in which these canﬁegtians can -
be made. - e , S .
‘ - .
‘ )
Some Relevant Research : . A
& A ) x Y. '.i 4 s

;?

L=
have documented the EcmMﬂn—sensé Egpe;tatign that. children's skill in communication .

is dfamgtically afEEngriby the pa:t;sipant Etructure, the setting, and the

¢
nature of speech events. Be:e, we will just méntien three studies yhich are.

==

relevant. to our own work :ather‘Eﬁ§n overview this wgrk in detail.

Perhaps the bést known ethnographic study of éultu:alfinfluenggs on ethnic
- 1] . = - P - *

minority children's discourse behavior was done by Philips (1972). 5She found

) $ BT . 6 - \
- ot . i . .

O
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that Native-ﬁme; can ,ilﬂren fram the Wérm Sgrlngs Indian teservation in
gk central Dregan were reluctant ‘to answer th21g teaghers' questians publ;cly o
g iﬂ the claésra@m, but thése same childfen were found to interact act;vely
with Ethérs in grou p ’lfésra&m act i ities. ,H;liES- research on the communica- = :

tion st;uctu:e ané pattéfns of, chllﬂren autsidé the Elassraam revealed that

LY . . s s 54 . : . 3 = . ry PREN
' the §§t1v2=Ame:;gan children in question have norms for cammunieat;an Jhlsh'

AR o ; %
make public gqueztion-answering inappggpri,te based on a
’ 2 : . ) .

o]

wn

~ answering learned in home and community settings. In addition, it was found

that Native-American children preférfed to interact with athe: children rather

s

" than with adulgsg who imposed thei: own rules;faf communication. (’
R .
Philips éevel@péd the notion of paftizipant EEIBEEUfE to refer tc the ways

teachers organized verbal interaction with Etudéntsg The term ."participant
. . . - B . & -

structure” has Einégiéame tg refer more geneeally to the uakg'éf:speakigg’anﬂ
intdgacting hharsé among inté:lgcthEE in a setting and speech activity?

i i

. The importance of pafticipant structure in- ethn;é minority ch;léren s

P

. =4

suceessful conduct of feaﬂing tasks is ‘hi gh ighted -in the reséafgh of Au (1985),

4

on the effestiveness of KEEP (Kamghameh,

this p:égram, first(thfaugh Ehird grade ‘children of native Hawaiian descent are

arly Education P;agfam)-1n Hawail_f In’

taught reading ig small groups of 4-6 children seated around a teacher. .A

"Bignificant part of each reading lesson invaives the teacher allowing and encour ag-

_iﬁg children to break into thé stream of caﬁﬁéraaticﬁ about ‘a storybook when they

. N .
Anthrqp@logiaaléand linguistic research on native Hawaiian cultural practices

e

suggests that informal group interaction in reading lessons is Educat ionally

sugs sg5ful

Ity

or children with Hawaiian backgrounds beeau%g it regembl es the
i

w

N
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ultural 5t'%yt,1li'g

1]

practices of Hawaiian aéults. While the structure of KEEP -

— reéﬂing legsgns, and-the feadiﬁg curtiéulum asg’ a whéle, ig muéh ‘more ﬂamplicated

"than éescrlbgﬂ above, the:g is substantial’ eviéepce that the KEEP children are i'?'
L . - & . - .
- | : e . : R -
", .more'willing participants and éfféctlve learners'in feading lessons because they
- & - - . ) = LR B - . -
. can draw on their own cultural and social rescurces for communication.

%

: Phe research of Au (1980) is significant to our own research in that it

s
v

i
m\
\rT

_that théfé afe-éiséfﬁguishablé patterns of social participation in

=

QQ

‘enactment of oral readin ng. n the resulting jointApatterns of partiéipéﬁiaﬁ,

N

REEP chilér&n assume distinguishable functlgns and roles in contributing to a
story. iﬁ a sense, thé school activity of a :eaﬂing lesson is orchestrated
E 3 : .
‘. around socially shared patterns of participation which occur 1mprav1saq§anally

iané:éhich tend to be distributed differently according to théamajar parts >

of a reading lesson activity. ) 7 3 .

. The effect of ﬁa;ticipgg; structure on Hispanic children's discourse \\:
-4 . ) . -
. behavior with school related tasks:is,highlighteérin the ethnographic work of

‘Carrasco, 'Vera and Cazden (1981).‘;ThéSE-reséa:cheté found that a second grade

bilingual child, Veronicsa; exhi?itéé a dramatic difference in fluency in.

aésc}ibiné_knawleége'af a language-arts s spe elling tasE when she answerec Qﬁestiéﬁi

abopt thgblesaan put to her by her teacher as opposed to when she engaged in
. ! 2 .
pee:—tuta:ing sequence with a-male Chicano atuéent. When int2f:§gated-by.
. o~
the teacher, Veronica elaborated very little about the purpose and nature of

.the spelling task: fgrthermoreg her response é in English were ungrammatical,
. Y '
leading the teacher tari nfer that VEfqnica was unskilled as a speaker as well

as uninformed about the 13330ﬁ.7§

H
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In Eantfast; in the peer~tutoring Eequenee.=Ve:§nica was found to be

highly fluent in teaéhing the language-arts Epelligg task in,guestign to another-

d

Etuﬂéﬂti In thls sequence, Veronica é;splayeé a thﬂf@Uqh knawleage of the task'

she was teaehing, and Epﬂwleﬂgé af'haw to maintain the role of teacher when

distractions inte:veaea; Her communicative éffectiveness was marked pa:tic ularly

by her use and timing af aifectiv g such as requests to-spell a ward and to
pronounce it in English. Her usé of directives was also gcé@mpaniea by

paralinguistic cues involving stres§ and intaﬁaéian which ﬁeLpé& strengthen

=

* the force of her commands when they were not init;ally abeyed. ‘In ad&itiaﬁ.
. , i« 2 - ; -
s tone or key o of éisgau;se de;ivery di gea elémentsxwhich cauld

only be recognized by a child fqgﬁ a siﬁ;lar‘ﬂ;spanie baekﬁfaund, 'h15 was

exemplified on one éccagian whén Vg:gni;;,gently chided her tutee for being

"dumb” Gf meﬁtélly slow using an jdieomatic expression in Spanish. She delivered

the expression with apprapriate ‘stress and intonation, emulating an adult's

gentle and affectionate Ehidlnq of a child. &%\
¢ ' . . ;
aro .Thééthfee examples’@f ethnographic research which we have cited suggest

u

“to us that the display of éhilﬂ;e 's sacialingqistic,regért@ifeg iz intimately

"linked wlth the participant - -structure of a Egmmuniéative activity._ We believe

that ‘central to child:én‘s ccntrgl and imprsvfsatianal use of their linggistié

and sﬁclallnguistie rege:tc;:es is their knswledge of the activitg types

.

within which language is useﬂ, couple é with their kncwl,éﬁi of how to draw

BN - . -
- effectively on their Epeaklng ability as activities evolve and shift.

;

Recent research in eggnitive scienge and sociolinguistics suggests some

ways in which we might describe kngﬁlédge of activities and participant structures

from a psychological viewpoint.
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Freedle and Duran (1979) , Nelson and Gruendel (1979), and Corsaro (in

press) have suggested that childréen's knowledge of activities %svwhich
speech occurs might be represented by knowledge structures activated from
memory which we term “scripts_“g A script represents khnowledge of a network

&
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salignt activity such as reading from a story book, participating in a birthday

n situations

[

party, etc. Scripts-identify culturally normed ways of acting

that are salient in and of themselves as recurrent activities within a socio-

cultural setting and community. Apart from the scehes or major subactions
' : %

which a script specifies, there are other components of a seript which

1

describe: the roles and relationships of people within scenes; the environmental

version of a script--as, for example, child versus adult birthday party:;
the conditions in the social or persénél world which signal the start of a

script; and the social or personal conditions which signal the ending of

c,asiﬁg of a script. Freedle and Duran (1979), Nelson and Gruendel (1979), and

Ccrsara(ff—press) also suggest that Sériptsg-ag knowledge structures, may

contain information about how communicative interchanges occur among script

icipants. Knowledge about how communication occurs in a script refers to
: 7

[N

in the oral. reading of a story there is a general asghmptiaﬁg in our

classroom culture, that a reader has the floor and will read a story

directed towards an audience that consists of other children who are passive

listeners. Listeners are expeated to evidence signs of attenéihg and listening
v ; o , . _ _ _ o
to the story reader, yet the teacher is free to interrupt or change the course

child¥s reading.

L 100 B
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The notion of a script as a knawleége'st:uétgfe fefiectiné pecﬁle‘g'

understanding of activities is not adequate, in and of itself, to fully
‘ . o -
_explain how people actually interact in any setting. Sociolinguists such as’ -

Gumperz . (1981), Erickson and Shultz (1980), Bennett.(1980), Gumperz and Tannen

(TQ?é), ana’Eriksan tiSBDY have pﬂinted out that oral communication in a setting

- =

. . has an intrinsic 1mp:avlsatianal guality which cannot be reduced to a simple plan
'gf how to say what, when. The immediate chatacter;stics of speech in a éétting

are the result af locally negatlaﬁeé.:elatianshigs among speakers, and exigencies

=

‘ that arise as communication proceeds can dramatically affect ongoing discourse.

' . s
-

Nonetheless, within the confines of an aativity sach as oral story-reading we®
e ’ B
wogld EXPEEt a story reader to behave as if he or she had a "sense of story

’réaéing“ in an activity that would make some strateglies of discourse more 1ike1y

than others. In our-work on Chicano children's discourse, we ask how a child is
abié to display a "sense of story"™ to others in an oral reading activity at

home. We here' borrow the term "sense of story” from a recent paper on this —
topic by Cook-Gumperz and Green (1981). 1In our concern with a "sense of story

reading® in aééitian to a sense of story content, we are interested in the story

—

reader’'s p"j'ctlan and control of the social rale of story reader as well as

story éelive:y,ih’téfms of the accuracy of oral pgrfo:maﬂge,ﬁiséaévig the text

being read. In looking closely at repeated oral story-reading performance by the
same ghild}-we hape to learn how to describe an individual child's sociolinguistic
repertoire in terms af :eﬂunaancieg or systematic’ differences that Eenﬂ to occur

acraas different sta:y reaéing occasions. Dur belief is that children mentally

stare ané subseqnently rely on strategies for -communicating in particular ways =

that £it their identification of an activity and audience for which such strategies

=

are useful,. .. ' Lo , : .

O
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L . Iﬂ‘aur viéeataped data éad‘accampanging observational field notes of

& —

Chiéana ﬂhild:en & grai ading we are pgeséntly fgcusing on identificatlaﬁ

k. ot

DfaEtQEtégiéE df twa general Ecztg The first éne:al strategy cange:ns how

. LI
= e

chiléren azganise and Eaﬁrdigate the 8s0C 1,1 act af stary reading by manipulathg
=7 T4

thE gerspectivg or pﬂine*af—view of their speech, and how this st:atggic‘uﬁe‘
. af-ﬁerspeﬁtlvé aiasiiﬁ,auﬁiéngewpezceptién af E ‘story's Eﬂntéﬂt; We have -

3

adagtéd our own notion of pe;speetive f;om thecre;iéal work’ in éiséaurse

analy515 by Bennett. (1981) ana FlllmGEE (1974). In examlnlng thé P ;gpegtiveg
.- : [

. éréjectéd in Ehlldfen s oral reading we dre attending to featﬂ:eg sgch as the

-fallawihgz : ‘ . )

o reading from an émﬂiscient erspective assumed in

the text of a narrative. . ’ —
. = ’ - '
o embellishing a story by introducing information :

not stated in the story text.

© quoting story characters, A& evidenced by emulation S
' L .
of a ghéragte:'s intonation and g:as@dy;

o nte rupting the reading of a st y to réquest .

1

reading help, E;qm‘the audience.

- o stéépiﬂgrgutside of the role of text-reader to

help an audience- in its understanding of a éE@:y,';
B -as in the display of é story picture.
.o stepping outside of the rople of story nafrgtar to
_,,,} - = &
ﬁanage an audience by, for example, requesting
attentive behaviat. ;

- \\ ; . =
; = - =

e for ai, erspectives are me el xemplaty. Other strategic ways of

AT -.,.r
PR

prajecting stor ry r Qing or stgry content to ‘an audience are conceivable. fWex

H‘ "

. s . . F .
) : . . = =
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,11ikely t ‘oceur i ?eeftain parts af a Eta:yhfeaélng

h Etfategies we are investigating afe )

':ﬁémea-i?'iﬁ§§aﬁggiggﬁi§n'cues by Gumperz (1977). Eantextualisatian cues ﬂr ;

*ﬁ-

i tener S feceptian af an iﬁtenaeﬂ

i ana gestu:e in speech in—aréer tQ assis .

E Eéd in~part on previaugzreseatch on. narrativ

;(Gumpers & Kaltman, 1980; CaIiins & Michaels,f19309-ana Sgpllan & Scallgn.rf'

. _'4

gestu:e éur1ng the :e,ﬂiﬁg Qf ‘Egrieg hgulé be useé ta emphasige* ‘a). impastant

pniﬁts gf infa:matian in a story; b) canttasts between aniscient sta:y narratian

aﬂﬂ quates fram starg sharacte 85 )l:hetafical questi@na asked af an audience

B

ﬁgbauﬁ a stnry'as it ig béiﬂg feaa; and d). prampting af sta:y guaience memb ers.

to. ﬂescribe the Eietures that accampany a stary. Hgte that Ehé'exezutian of -

E

stfategies invalving manipulatian of . auaience perspeetive by an @

T

e



T In this exam, e ﬁhe chilé begins‘tc feaé the. text af the st:'

unée:li' p@fﬁian in the 1aEter part cf the esample ma:k paintsrat whieh .
:'the child peech aeviatea ffﬂm the stdry—back text. eithez with tega:d ta'—-i=:

wa:as utte:ea or pranunciatiaﬂ of those wa rds Iha wa:a 'GUBIGSD“ is eapitalize&

'Prta stress its aceurfen:e in Sganish as qppaseé to English. “The" 1aEEer partians B “ifﬁ

- f the fcreg@ing exam@ie illusﬁrate ane manner 9n whigh a ehilﬁ may appeai fér';;f

: help4in aral reaaing. The child herg aemcnstrates knawledge gf whgt is being

read, althaugh utilising a language systémi—spanish—-which is éifferent f:am :

Aﬁhe 1anguage af the Eext. The exampée aisa aemanstsatea.haw a. chila's pe:ceptian .

ef an . iniarmal pa:ticipant st:uctu:e aceufring in a home sett;ng may allaw him o

ar her tn :equésﬁ airect help E:am athers ta acéamplish a feaaing agtivity.

- In our cbservatians of a:al stafyh;eaﬂing iq glassraaﬂ?settings we fiﬁa that;éf

o

-*chilﬂ'a deviatian f:am a. text is more often viewea;as inapprﬂp:iate than as _ ,;.i,;_f;f

=

;pafE Qf‘a pﬂtential strategy for 1ea:ning haw to: :ega :_-_;? T T .-




In delivery of the utte:anzes "If yﬁu beeamé a:mgunﬁain eli@be:,
be a cracurs iﬁ a hidden gérdeni“ thé Ehiié used a noticeably-higher pitch of ™

spee:h than in delive:y Df the utte nce 5:ay the little bunhy_' ?ufthgrmarég

f?4~the range~af intanatiﬁnal shifr hin theftwg utﬁe:anceg,ﬂf the quateé,ﬂ,ﬂm,rﬂ;;wA;;;A

p ch m2ﬂtianed abgve s richer, more: meladic anﬂ aEcénEuaEEE! like that ‘of .

ES e L

aﬂimatea speech in a canversaticn in p:agess——than wag the- case fa: ﬁeliveﬁy :

~ of the utterance "say the- ‘little bunny™ whieh was eiive' é w;th a lower R

- & v T e L

pitch gné 1233 variant iﬁtanaﬁiﬂh; Shifts in Ehe intaﬁatiaﬂal piteh éu:ing

‘reaéing are sug éteé by shift up a; aawn in the wavy line ﬂrawn beneath the

_'child's utte:aﬂces. Suﬂden inegeaseg iﬁ piﬁch in the guoted speech caingiaea R B

-'v with gtresse& wardg (unéerlined), the latte: fallgwed by a éistinguishable

' gguse before continuation. This example sugqests that the child in questian

ERIC

Aruitoxt provided by Eic:



'ﬁﬁnt'jbu té ga. .. .This is the Pi:tnre."':

'rby a ehaﬂgg to a flatteﬁeé intanaticn, with a ;awer pitch ané ﬁanal range Ehan i

x e i,:

2 Finally, here is'ankegample af hgw a gaung réaégr in a starybsetting - :;i-,,,

) m;ght EEEP Qutfbf the stary-:eaaer rglezta manage an \Eience._,im SO AR 51_;;
-' ‘e .« » .No; Pati, i as reading thigese o o« - - T ‘ .

This ‘comment was utte:eé by - Ehe reader when he: ‘younger Eiste: attémpted;ta

take away the st@:y book . The utterance was maﬂe in a fb:ceful fashian, with

imore. amplituﬂe anﬂ stress iﬂ aelive:y than was useé in the reading af text.

: ‘7;; Qur. abservatiﬂng of child:en s aral reaéing behavia: ‘at hame ana Echaclk»y;-
and ev idence af the Ecrt we have just citeé ;eaﬂ us ta believe that the» B

chilﬂren are fallawing geﬂeral plans OF- seripts for how. ta ga about reading to .

.a.’ ”ie ce (Duran & Guerra;_1981)i These’ plaﬂs or scripts age not strict ﬁ= _(_ T
ones; raﬁher, they are ma:keé bﬁ a set ‘of intEﬁtians or "plots®"- —ta borrow a
term fram Fred Erickgan-—whieh guiﬂe a:al reading ‘in a giVEn pa:gigi

structure. In oral geaﬂiﬂg as a referentigl and’ sagial aetivity in U.5. main-

L
(]

ERIC
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may be iaiasynétatic té indiviéual chilaren.- ’

, E; An: exaﬁgle ﬂf haw thicns in Etg:y'reaﬂiﬂg ‘occur agpears,sas citéd egrlié;, ;}!Cf |
o hiAn sur abiér‘:;{;ﬁian ;:E one ki:h:lld" st;:ategy t:nf tﬂrﬂlﬂ? stargbmk Ei{:tur‘es - i ~ ,
»:;qwa;ﬁ gn;auéiééée acc Empanied by a :equest that the auéience 1cck at thé -A-fil ; |
fwﬁiééﬁ;é éﬂéYitéfcégﬁents. The Ehift in §3fspéetive Hhiﬂh this’ stégy :eééér _ “

71 e étei;;é waa markeﬂ by camments Euch as '1aak at_ Ehe pEettg pictur;) Gften‘

Tk o

af a farmulaic cha:acter, with uge’ af a cha:acte;isti

apPEapriate to utteranﬂe af the fa:mula in a Etary’reaaing settiﬂq. . i"' . )i :f é; b

—In,aur abservatigns af :hilé:en we have - fauné Ehat inﬂividual child ren
. - gt

= g e

15;§g§m to exercise somé" régula:ity cf Etyle in a:al reaﬂinq and erfarmaﬂee Qf>

an oral reaéing saript. We have detected the existence af these styles by

:epeatedLy abserving children :ead a number af sta:y baak texts in a hame ;3; .

getting and;alga, to Eame extent, iﬁ a sghaal gett;ng, “We - have netea ‘that we

can isolate ée:ﬁain.?nqﬁité*;af communication which ehilé:en'fallpw in terms :
’ - = . oo l_ T . ;_, ’ 4 .
of characteristic shifts in pargpéétivg iniaraléréaqiﬂg and.in an accompanying
ot ) T o T - .
. " ‘> ﬁ
W . -




:aing Ecript far ‘a gen_E'Eueh as-Wd

&* =

starieg, is by no. means. inva:iant Eithe: acrass Euitures af even within

:- aiffefent saéial grgups and Eettingsfyithiﬂ the same culture.: These caveats

.Lf faf evaluating Ehe_geqegality af;fin@ings-ﬁf_wﬁfk gucﬁ gs Qurs“a:e b;aught'gut-‘ ‘g;’g“'

v

well iﬁ the réseérch,ﬁf ‘Scollon andas; llﬁﬁ (in press, é éﬁé~b) aﬂ-cantfééié!

betwegn Alaskan Athabasgan s pesﬂértiana af the arganisatiﬁn af gtary stfuct

. &L P L
; ' = s 1 -

versus mainstreaﬂ U. S. persaﬂ 8 pe::eptians af stary apructuge and EtQEY

e =

I
;V‘aélivery. In aﬂﬂitiﬂn the Eﬁhﬂng:aphig wark of- rwige—Eeath (in press anﬂ lQBD)

-

{geitEﬂaea; séziaéuitﬂfallyfdetefmlneé phenamena}that-eanﬂat be inte:p:eﬁeﬂ . e v;v,x;
[ N * L - L = . = .

~ simply. from Steﬁéaﬁyﬁeg.fééslitetacg events held in the mind of a highly , =

literate mé;ng;ﬁgam cultural group.. In our éwﬁifeséa:ch; issues rgga:éingsthe

Aruitoxt provided by Eic:



‘sociocultural ‘ar

" notes, and field nhotes Qn‘Ehilafen hamé and sehgcl~'

o Lo ‘!':

;EnnEQFtely;%

acrass sehaal years will differ 1n their str'rgggé and manner cf presenting -

gtary infnrmatian. Thus, ‘sonie af the - cha,;es we expegt o abse:ve .are due tg 4 '
: ;hilﬂren 8 cagnitive-linguistic ﬂevelgpment ana alsa due to the text mate:ials ’
they encaunter a%ﬁﬂiffe:ent age*levels_ o ‘
\ VS i
B e f,-_\.—v Fiemmeiisn, ay e man, el S e s gmyraen s n R TeREs St - sk il o :».,x:—,.msgf,-q'.;xé
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! ‘measure. Eu;sgn- Tnﬁsan Unifiea Schaal Distriﬂt, August,igéﬂjrf
- mﬁ“ﬂE?FiEt-’ r T P RS Errar -

-Heéath, S. .’ Protes
- literate tfaﬂitians.,
;*Harwaeé, HJ': Abiex. in EEEEE-‘”

Car;asca, R., vgra, A., Cazden, A 7-_Es af bilingual students cammunica

' ~ tive competence in the classraﬁm":a.iase study. 'In R. Durah. (BEaT
, Latino language and cammunicative behaviar. Harwnad. HJ- Ablex, 1931, 7
: 23%249. R SRS o e
B S S e Tt . . e
cgllins, J., 5 Hichaels, 5. f’

el cgak-GumperE, J., & G:een, J. Sense af starg’ Influeﬂces on children sjgtéﬁy ] )
: " telling ability. -Paper presenﬁeﬁ at the Gegrgetawn Roundtable ©n L Co- T
Linguistica Prec@nferen&e, Ha:ﬁhp 1981. o o B . _  §?

o=
v

Eéfsara, W. Script fecggnitian, artiaulatiaﬁ and’ expansian in children g role
play.F Discaurse P:aﬁesges; in ‘press. i 1 v . .

= . P s e i .

,7,,,,,,7,,i,,,;,, e el

Durén, R., & Gue:ra. E. Evidence fa: Ecripts gave:ning bilingual chilﬂfen s
' aral :Egéiﬂg behavior, AERA, 1981. . . e

' Er. iksan, - Classroom éiscaurge as imp:avisatiaﬂ. Paper PEEBEﬂEeésaﬁ:the'
' :anfefence cnmmunieating iﬂ the classfacm, Unive:,, yﬁcfzﬁ)scansin—ﬂaaisén.

P

Detcbe:. 1986. o | ,rji .

= -

: E:iksaﬂp F., & Schultz, J. When is a coritext? Some issues ana methaas in. the o
"analysis of social competence, In J. Green & C. Wallat (Eds.),: s
- Ethnography and language in edueatianal Eettiﬂg_. Hﬁ:ﬁaaé, HJ-:

_ Rblex, 1981, 147-158, N T L \

Fillmﬂre, €. J. Pragmatics-and the deseripﬁiem of ﬂigéaufseil In c. Fillmore,
G. Lakoff, & R. Lakoff (€ds.), Berkeley studies in syntax and gemantizs,.

Berkeley: Inatitute of Human Learning, -University gf éalifa:nia.
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ft -] lunﬁhtime.

" At 'morn ﬂg
Diseau:se Pfacesseg, 2(2),'

Philips, s.

Eds.);, Runctions afalaﬁ ,age,in the élass:aam
Ieache:s Pf ss;

,7972 37(1%394. s, e . ’f ”x,%; _ S
T Scallan, R.. & S 1lan, 5,; co king it up and T
- Athabaskan

bailing it écwn. \Abst:acts “in
1ildren's story :etellings._

. In D. Tannen (EQ, Ys Spoken |, )
inguage. Ha:wama, NJ-' Ablex, in. ‘press. (a)

and_yrittén‘

>Seaiian, R., & Sca%lan, s.

) The literate twg—year-ala-

The fictia;alisatian ) o
of self. In R. Scollon & 8. EEallan (Bds.), Ha::ative, literacy, and’ "> T
. face in- 1ﬁte:ethnic cammunicatian.—fuarwnaé, HJ.ffab;ex, }ﬂ press. (b - -
Tannen, D. - What's ‘in a frame? Suqface eviderice for unﬂeriying expectatians. ’-%;“JT:f;
_ In R. Freedle (Ed. ) P New ﬂireebiens iﬂ 6iseqq§5g,pracessing§ Norwood,
NJ: - Ablex, .1979. , » B
- N ' . R
E - - ’ * 7 ' 'ii .
This resea::h wasuauppartea by a grant fram the Natiangl Iﬂstitute Ef : =
Educaﬁicﬁ (G:ant numper: - HIE—G—81-D12€)_ o : )
2

A—:eview af Eimilar agpraaches to. ccgﬂitive p:acesses guiﬂing discgu:ge is
glven as gart of a

a paper.by Tannen (1979) which includeg discussign of . the
general felevaneg af ‘these- agp:aaehes tg adult's oral narrative delivery.
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