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“Indian students had benefitted from cultural instruction by
“increasing knowledge and appreciation of their culture and prldé in
themselves.- Elementary,students vere mafe zmpfessed by the prcjeet5,
than secandary students. (sB) ~
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. EHAPTER A INTRODUCT £ON. AND ‘BAcxaRQuua

Th1s;monograph is ona of a series QF documents wn1ch reports on tha 1mpact ,%\y'
: eva1uat1on of the Part A Program of the Ind1an ;du:at1on A;ti. The principal
s component of the Evaluat1on was a study of a sampia of 115 pro;acts located - ) ,
thréughout tha Un1ted Statas, reprasant1ng Part A grantees. Data were- coi1actad =
~duripg the fall, and sprimg of the 1981-82 scheol year, using a var1ety of h
quant1tat1va and qua11tat1va proaeduras.v The overail_raauita ‘of that' study are
' raportad in a separate do:umant.] -~ ’ T B
Tha’purpoaa of thia monograph’isgfo present a wealth of datai1éd dataion,tﬁe .
cultural .instruction or activit%és component: of the Part A=frogram._ Although the
*cultural Jnstr ction component s’ just. one facat of 1oca1 Part A- projects, it-is-
a part1cu1ar1y mportant aspect to study, since cuitura11y re]ated instruction or
‘ act1v1t1a§ were prov1ded in some form in 64% of the Part A DPGJEEtS in_the impact
eva]uat1on 's sampTa.‘ A Nat1va American perspective on tha 1mportance g1ven the
' Qonoept of” prov1d1ng cuTturaTﬁy-basad educat1ona1 opportun1t1es to Ind1an ané

Nat1ve atudanta 15 praaentad in Chapter 2.

Hﬂne of the major mathoaoiogiaa1 issues with respect to the ava}oatioﬁ of the Part
-;A Program which was 1n1t1a11y po1ntad out by the Department of Educat1on was |
. that ._;"ganara11y the Ind1an Education Program 15 a cu1tura11y based and an
;affect1ve -domain based program in which projects seeking only cognitive
~.objectives were ratad,mara frequently as unsuccessful than were projects seeking
objectives. across all three démaina.*?t The regulations governing the Part A’
iProgram énaourage’1oca1'pr0jacts to'carry oui activitiaa deaﬁgnad to maat tha:

T,

7%?’"

R Developmant ASSOCTatésa Inc. The eva]uat10n of the jmpact of thgﬁEart A: : )
- Entitlement Program funded under Title.l e lndian Education Act. Final

"-Report.  Submitted to Office of P]ann1ng, Budgat and Eva1uat1on, u. S Dapartmant
of Ecucation, Junes 1983. _ _

2Requeat for proposal for the ava]uat1on of tha 1mpact of-the Part A "4

Entitlement Program under Title IV of the Indian Educat1on Act # 80-89, U, S. ~
Dapartment of Educat1on 1980. - o :
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and to use cu]tura11y based mater1aTs and te:hn1ques 1n program aﬁt1v1ties_§,
. Spec1f1ca11y, three of - the seven permiss1b1e act1v1t1es 11sted in the Federa]

gregulat1gns ref]ect culturally re1ated or.’ cuTtura]]y basad obgect1ves. They

aress T , _

. F .

:i.InstrU§t1on in tribal her1tage aﬁd in Ind1an h1story and‘p011t1¢a1 =
organization, including current affa1rs and tr1ba1 re]at1@nsh1ps with 1aca1
_ state, and federal gavernments, ' : . . . _
, < . - i ) .
: G*Creat1ve arts such as- trath1ona1 Ind1an art crafts, mu51:, and danca, and

‘. Nat1ve 1anguage arts, 1nc1ud1ng b111ngua1 pro;ects -and the teach1ng and a
pFESE?Vat10n of Ind1an 1anguages.

The program, thus, a1ﬁdws écﬁddi'd%gék%ét§QéﬁH:péFeﬁtsrtézéﬁpﬁﬁéménf énarbéfstégi°

the:1éta1 Educaticna1 prngram in ways that recagn12e and build upon the cultural

Jéhd 11ngu1st1c d1fferences 1in AmEf1can Ind1an and Alaska Native children in the -
-pub11c schools. Indeed consistent w1th the findings .of . the angress1gna1 Repart
of 1959’4 the Ind1an Education Act acknowledge these culstural dlfferences and
:makes prov1s1ans for them in its educat1cn31 prggrams.r It 13, theréfora, not
5urpr151ng that the study found that near1y ‘two-thirds (64%) of the over 1 DDD
Part A proaects across the ccuntry have a cultural 1nstruct1en component.

-gﬁudy PnQ;gqqrés angrindianfinvo1vémggﬁ_
' : - ?

For the evaluation oF the Paﬁt A Programs data were co]Tected during fall and

" spring v151ts in 1981-82 to 115 Part A projects. The visited projects were a
'-strat1f1ed random samp]e of a]] Parﬁ A progects 1n public schog1 districts wh1ch
had bean operat1ng three or more years and wh1ch had 30 or more American

‘Ind1an/A1a5ka Nat1ve students in 1981 (1. e., 85% ‘of the Part A progects in pub11c

3excerpted from Federal Rﬁiter/VoL 45, No. 100, May-22, 1980, p.:34157.

| 4Senate Committee on Labor and Public Welfare Indian ducation A National
Tfa'ed .a NatﬂcnaT Challenge. S. Rept. 1969, 91std Cong., 1st Se351an, No.
91-: - 196% >pecial Submittee on In§1an Edutat1an. : : ,
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*s:h@o]s)': The data in th1s manograph arEebased on the 74 such pro;ects which had
: cu1tura1 instruction or activities compcnents_ At each of these pPDJECtS, data ’
-were ce11ectad from the fo11aw1ng groups of reéﬁondents (a) Joca] sthaol '

Jfadm1n1strators, (b) progect d1rectors *Tc) prDJEEF staffs, {d) parent’ cgmmittee
membars, (a) pub11e-szhool pr1na1pa15, Qf) teachers, (g) leaders -in the Ind1an
commun1tyb (h) Ind1an students, and (i) parents of Indian students.. The pFDJEEt
stast, parent comm1ttee membérs, téachErs and Students omp]eted se1f adm1n-

; 1StEPEd dﬁest1onna1ﬁes, other rasﬁ%ndents were 1nterv1ewed by Amer1can Indian or‘

- Alaska Native data col ectcrs.f In addition, data were gatherad from proaect and Qf'f
lacal educat1on agency (LEA) F11es. From its start ‘the Study was designed to '
ﬁpnv1de for the 5ubstant1ve 1nva1vement ~of Ind1an adugatﬂrs at a11 paints. For
examp?a, as much cultural match1ng of 1ntérv1ewers w1th respcndents as pOSS]b1E

‘was required i ;der tc increase the probab111ty of ga1n1ﬁg valid and useFu1
; data. Simi1ar1;, it was requ1red that Ind1aﬁ'resaar:her5 play a substantat1ve
role in the study's conceptual design, the d ;g1apment of data cg1lect1gn

~instruments, and data analysis and 1nterpretat1an
- . " = E -

w—-’l{‘

‘ Consequéntly, during. thé Ear]y stages of the: eva1uat1on Deve?opment Assac1atesrﬁ
. identified and initiated 0ngo1ng consu1tat1e§% with knowTedgeab1e Ind1an and
Native educators who possessed a var1ety of exper1ence and expertise. These .
1nd1v1dua1s were known to have a thoraugh know?edge and understand1ng of Indian
commun1t1es, Drgan1;at1ons, and education 1n genera], and of the-Part A Pragram*i

" in-particular. The;elconsu1tat1ons and- 1nvo1vements provided insights_and - *
strategies Bearing upon the study's design, implementation, and ana1ysisi ‘They

qwére also quite helpful in establishing the study's credibility within the Indian
xand'Native communities and in.securi;g cagperétion from schc;éis3 both of which

;Eaci1itated‘data ci1lection-th sighout the study. .~ - ;J L
in additidn, a technical advisory génei to the Study wéé constituted. Th1s paneT
-wWas madé up of Ind1an educat@rs and researchers from across the country who met -
- to rev1ew and adv1se the study S staFF w1th respect to study des1gng data
collection and analysis. They participated in decisions regarding areas and -
strafegies of investigation; Feviewed-ai1 instrumentatiél, partiéiﬁated in
sampling and data cn]1ect1on decision- mak1ng, rév1ewed pre11m1nary data and
adv1sed regard1ﬁg the ana]yt1c plans; ahd 1nd1v1dua11y reviewed and ‘commented on
drafts of this report. Throughout the study, each of these 1nd1v1dua]s_devoted,
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fs1gn1fi¢ant amount§ cf7t1me and energy to the effﬂrt.; Cons1stent1y, tney werE o
-free in tﬁ%1r cr1t1§35ms Qf‘draFt matér1a1s and madE va1uab1e tontr1hut1ons to ' e

;ﬁ,.'.,"

_the eva1uat1on overa]i. ; 'ix;= A R e e

:Dvera11 the study ut111zed over 51xty Ind1an prcfess1ana1s as pa
at var1ous cr1£1gal pcints. Throughcut Bear Chief aﬁd Assac1atesf
. owned and staffed consu1t1hg f1rm) served as a—subcontractar to Deve1opment

;Asscc1ates. DurTng the instrumEnt deveIopment stage, same farty IndTan EdUEaEEﬁS

,prov1ded an 1ntense week Df 5pec1a] traTning pr1cr Fé the ﬁa11 data co11ect1cﬂ 7
and a sesond week of training prior to the project visits in. the. spr1ng. nIhE',*”
f1e1d staff. consisted of un1vers1ty Facﬁ]ty members, upper” 1evel graduate ':
students with prior work expérgence, and experienced professional staff from i,;“,
Indian f1rm$ or organ1zat13n$ with whom subaontract1ng arrangemants had been maﬂﬁ

i - ’ A —
v : = .v’ B - -

Data ana1ys1s also included substant1a1 Ind1an 1nvo]vementi ‘Native American
graduate students at- Ar1zgna State Un1ver§1ty conducted the od1ng of a11 !
open-ended quest1onna1re respnnses from. Native Amér1can interviewees. It was,
clear.during the ear?y anaTytla phase of the study that Indian educata?s cou1d
more accurately anaTyzeﬁthe respgnses of ‘Indian’ parents and- pru;ect staF? “than
. could coders with’ 11tt1e cultural or programmatyiic 1ﬂs1ght. S1m11ar1y, Nat1ve
1Amer1¢an graduate studeﬁts from Pennsy]van1a §'ate Un1ver51ty were used t

 egmpoﬁents af the Part A?progects.

. )
a8 B >

'ééhieﬁtigndfprgaﬁi;agion‘gf ThisﬁRépcft

-

This report presents a deta1led descr1pt1cn @f the cuTtura] 1nstruct1on companent
'nf Part A prggects and an assessment of their: 1mpact and -relevancy in terms of .
sat1sFact1on, appropr1ateness, and 1mportance ba%ed’upon the ca112tt1ve Judgments': 
cf;respondents reprgsent1ng the school d1str1¢ts, the’ Ind1an community, and '
,Indian’étudgntsi These data are present%ﬁziﬁ Chapters 3 through 9.
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fVIn additién; dhning’tnéxﬁfeTiminaEy phase of tnéAstudy, tn;g surfaaed a ccncern

i regard1ng the re1evance of cu?tura11y ref%tﬁd 1nstructjan
“andvbasic educat1on goals thrcugh the Part A Program.; Indeed thg House af

‘Representat1ves Répart "(H.R. 15) on the educat1on amendments GF 1978 Eaut1oned
-that the 1nc1us1®n DF cu]%ur311y re1ated educat1on shau]d not be canstrued as a - .

further1ng academ1c“”

Ind1an students %hraugh the Fart A ent1t1ements- Skept1cism rega?d1ng the :t;fi’,
pcss1b1e benef1ts aﬂd usefu]nes& of cuTiurale re]ated,edu:at1on has ﬁ1ke1y been- - -
v-fostered by the pe ption. that sugh progrifr a1n1y comprlse bead1ng, thtéry
fmak1ng, or SDEE131 events act1vftes. Thus,}§' 1mportant aspect of the study of
:the cultural 1nstru¢t1on prcgram was to 1den£1fy and . describe thg range and

‘d1ver51ty of the. program. . To, do th1s mean1ngfu11y, it 15 necessany to define,,' DO
';exam1ne, ‘and p1ace within a meanﬁngfu1 context the cangépt of" cu1ture, 1ts - .
reflection within the laca1 cultural programs, as. we11 as 1%5 .meaning énd |
importance for .Indian chi]dnen, the1r?parents, and the Ind1an commun1ty_ Chapter
,é'is intended té pravide such a framework ?rom an exp11c1t1y Fnd1an perspective _
and to 1nd1cate how that view re1ates ta the descr1pticn and’evaIuat1Dn DF ’ :

;cu1tura11y re1ated 1nstruct1on o S , :%g T o

w1th respect to the :entent of Chaﬁfer‘z ‘it should be noted tha; from ‘the outset
oF th1s project, the Depﬁ:tment of Educat1on made clear-that. the study was to- (
assure ‘the: 1nt1us1on of Nat1ve Amer1can perspect1ves and that thé resuits should *
‘be stFuctured to. be usaFu1 to the Indian community. In designing the evafPEt1on,’
it DEEame aﬁparent that the cultural component was of k§x¥1mpartance to the
‘Ind1an and Native commun1ty Further, the community tank a view QF cuiture that
went beyond trad1t10na1 Eduaat1ona1 views or indeed tﬁe Standard V1EWi@f what
culture is and its role .in education. Thus, for the reader to understand why the
evaluation appraached’cu?ture in depth and how it was assessed, 1t 15 necassary
to understand how .it is viewed by many American Ind1ans ‘It should be noted that -
th1§ perspect1ve was cr1t1¢a] tg the basic: ava1uat1an design for the cultural s
?campanent in that it shaped the questions asked .and broadEned the - scope of what
‘was covered. ‘In some cases, 1t also affected the techn1queg used part1cu1ar1y

the" use DF Judgments from various groups of lndﬁan and ‘Native peop]e,

= .- DEVELOPMENT ASSOCIATES, INC.




 CHAPTER Z. THE EVALUATION OF CULTURE FROM AN AMERICAN INDIAN PERSPECTIVE!

‘5jhgjcyitgﬁquCon;eg; and;Cgﬁiéﬁt{éﬁ’u;S! Edyﬁatfgn, R R TE

A cu1tura]1y re1ateﬁ or Eu1tura11y reTevant curr1cu]um is one that 1nc1udes and
'rE1nForces those e]emEnts af a_ ociety s cultural’ va1ues, nnrms, and‘her1taga )
, thought to be 1mpartaﬂt tg pass 6n to: the ch11dren edu:atégﬁﬁy that curr1au1um~ -

'bound by 5Q¢1eta1 and Eu1tuc51 norms and vaTues, and they §;§a re1nfar:e—and ,
v'support them._ Indeed, sct aa]s,rbe§1des educating 1n a¢adem1c areas, 3150 p]ay an
~important role in he1p1ng to sa¢1a11ze their students. Hawever public schao1 }
kicurr1cu1um5 have always been mare cu1tura11y re1evant for cErta1n groups 1n th15
nat1un tﬁan For others. S . ;'
fwh11e the: United States has a1ways been cuhtura]Ty daverse, Eurapean va1ues have .
' That is,; certain sets

;predam1nated in the curriculums of the nat1on¢
of. values have been reflected in public school curk1cu ums. which PETnfDFCEd
pr1mar11y Eurapean, or more accurate1y the Euro-American, culture. Farbes B
guggests that the Ang1o -American culture "has -been. graat}y 1nF1uenced by. )

'pna -Eurdpean pEQp]ES (1n§1ud1ng Ind1ans), but the mest1zo (hybr1d) character of
Ang1osAmer1can cu]ture is se1dﬂm regogn1zed EEPEE1§11y in the szhaa1

' curr1zu1um. ne Thus, from an Indian PEFSPECtTVE, Indian and Native ¢h11dren
(even those who were and are educated in essentially segregated schools) have :
'beenvd1sadvantagad and a11anated by a schoo1 aurr1cu1um wh1ch has 1argef§ 1gnored
their: cu]ture and cultural patterns of 1earn1ng. E?deed IndTan peoples- believe
that 1t has been in spite of pub11: schoc1s, not with their ass1s§gnﬂe, that . ;>
.Indian and Native peoples have ma1nta1ned their cu1tures “and her1tage through the

years of FederaT aggress1on, ben1gn neg]eat, and paterna11st1c concern, - o ,

1This chapter was written. by the study's Deputy Director, an Alaska Native. o
- The intent was to provide an Indian berspective on §u1tura1 -programs and how -
this perspect1ve was used in the study as well as to capture the essence of the :
particular views of American Indian and Nat1ve Alaska people. e~

chrbes, J. D., Teaching Nat1ve American values and cultures. In Bank, J A.
Teaching Ethn1c Stuﬂ1es. 43 Yearbook of the National Council for the Social.

Stud1es, 1973, p. 2071 .
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"c1ass1f1ed by the Federa1 gnvernment as Educat1nna11y hand1cappéd an : R
disadvantaged because of their leFerent 59:15} and ecénom1c status, ‘but not""'-l
':pant1cu1ar1y because of . -cultural d1fferences.; Unt11 neceut‘years, there has bEEnzf
1an aTmost total b11ndness to’ the fact that there are often Aast, cu]tura]?y- o ;f
?def1ned d1ffeﬁenﬁes -in. thE‘Way Ind1an ch11dren perce1ve, 1earn, agt @ndzbehave, e

;For examp1e, a1though teach1ng and 1earn1ng abgut,ihe d1fferent cu]tures of the -

7 western wor1d are 1mportant Facgts Df‘pub11c schnnT curr1cu4ums, Indian ch71dren
genera11y knnw ‘more about Eurapean h1story and cuitune than abnut the Indian l,.
tribes in tn1s cuuntry.' As a Chi]d in A]aska, thi ,”uthnr can rememben 1earn1ng

-:the h1stnry QF western man, yet a1mest noth1ng abuut Esk1ma Qr Nat1ve h1stnny.

Nhat little was said. abnut Esk1mos was so d1stcnted as to cause anuta

"if

embarrassment. - e SRR _Y-. L .dig"’ é’

f:Indeed there 13 an 1ncreas1ng1y 1argé bedy nf op1n1nn wh1ch taﬁes thE view that

"ackngw1edg1ng and a§52pt1ng the ex1sten¢e of - cu1tuna1 d1fferenﬁes in ta11ar1ng

- local curricula to meet the SPECTET needsinf cirtarn ch11dren Wit not weakén tne.
schools; but will, 1nstead _increase tm$1r vitality in-a p1una115t:;, {s,
multi-cultural soc1ety. - That_there has been-a long standing- desire’ for th15 156";

~attested to by the qu1¢k acceptance and growth of cu1tura11y re]evant 1 : -t
1nstnu¢tinna1 programs and activities prDV?ded by the Ind1an Educat1cn Act and :

~ Johnson 0'Malley. Moreover, it is Fe1t, such an approach enab]as schoo]s to mnre,

) annropr1ate1y serve as-a soc1a11zat1an vehicle than they now do as well as

serving to ease. tens1ons between groups ;H_;= .

. Finally, it is’ 1mportant to note that&For the 1ast 30 years the schomis ‘have béen
”fnrceFu11y charged by the courts with prov1d1ng an adequate education to a]}
children ‘who enter their doors, regard1ess of the educat1ona1, economdc, and
social "d1sadvantages §nd ‘handicaps" they br1ng with. them; ‘The federaf
government has ass15ted the pub11c schQQTs in th1s for the last 20 years.,
Although there are severa1 fedéra]ly Funded pnograms which have.served Indidn -
';ch11dren when they fit into such programs' cr1ter1a, Indian penpie view T1t1e IV'
Part A as un1que 1n that it has recognized the cu1tunai1y neTated academ1: needs
of Indian ch11dren 1n add1t1nn to’ the trad1t1nnal academic needs. The Part A
Program, thus, has the npportun1ty to provide = Eomprehens1ve balance of '
-ass1stanze -- i.e. recognizing the scc1311§5 we]J as the academic aspects of

£

. DEVELOPMENT ASSOCIATES, IN




R T R

f7s¢héaiiﬁg.v This study~has sought tu descr1be and.asséss Part A pr@;egts effants'
to prnv1de such a balance- of a551stance, as weTT as 'to- assess spec1f1c culturally

1

::;1ated eiiorts from both a genera1 and an Indian pErSpEEt1ve. B PRI ;"ﬁgjff!

;Tﬁ% ;Re‘!e oﬁ QJ]tgt‘g,j,ﬂ,ftihfé%E’du;aticm of Indi‘a‘n and;ggaﬁve ,pegp-,e |

»7_', ) . R K . . ; t ; ﬁ
The cu1tura1 aspects af eduﬁat1gn raise a mu1t1tude of quest1ﬂn5, Thése S

f guest1gns ‘hinge on ane s definition and unﬂerstand1ng QF “su1ture“ and its.
funct1nn in” humdn- tnnnmn1ty grawth and déve1cpment._ Culture as an, e1eméﬁf ofl-. 1}'5

i1anguage, and the war1d view and EETSthDTOQTEE1 structure wh1ch it def1nes and'
organizes fcr the ﬁu]tura1 graup, is alsq an, 1ntegra1 aspect of the quest1on. wv':

’1n311y, and‘mare-ﬁpecif1c to this’ study's concerns, is “the can51derat1§n of )
ture as part gf ;an1t1an, Qearn1ng, and the. uverali Rracess af educatinn. IEIE
Feﬂéla1 prugrams, espec1al1y since the late ]95@5,
Facets of educat1nnaﬂ program and pa11cy as reiate tg ‘a p1ura11st1¢ sac1ety.
Mucﬁ'has been achneved under the ESEA s spet1a1 prngrams 1n b1T1nguaT educat1an, :
*athnic her1tage stud1es, SpecTaT Eurr1ﬂu1um, and teacher tra1n1ng, as we]] as N
thrgugh research "in- all areas of m1nor1ty and cultural educat1on. Such programs -
have amassed 51§n1f1cant data and materiais which attest to the range and force

DF the-gu1tura1 educat1ana} movement over recent de¢ades- In add1t1an to these‘-
deve1apments w1th1n ‘the -U.S. foTCE of “Education (naw Departmant of Education),
there are an extens1ve number of prageets, programs, - and act1u1t1es which have
“been Funded by such groups as the Eureau of..Indian Affa1rs, the Nat1an§1 ,,,ﬁ;é;
Endawment for the Arts and Humanities, as well as a var1ety of 1ocaT,rstate, and .
major private and carporate Fcungat1gns, and, quite ofteh by Indian tribes ﬁ

It is important to understand that éhe -American Endién-cb%munifyFiz/ékimaFiiy ..
outs1de the gen3ra11zat1ans app11ed to ather m1nor1ty groups “1n-the United
States. Spec1al chara¢ter1st1cs deF1ne 1ts re1ationsh1p to Faderai and state

‘ihave wrest?ed with the many

themse]ves.

7 _ _ ia’ - =

3Th15 sect1on of Chapter 2 is-based upon a paper wr1tten for the study by Dav1d
Narren of the Institute of American Ind1an Art Santa Fe, Néw Mexico.
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,governmente, end the .existence f over 200 v1eb1e 1enguage greups eempr1e1ng the
American Indian, Eskimo, and- Aleut pepu1et1eﬁs effere a ste1k1ng d1fference

between those peop]es and ethere.J
. B

a o

H1th1n thet eompos1t1on ef tr1be1 groups and 11ngu1st1c ent1t1ee,rthere exist a
new momentum ene a process of Emergence et1mu1ated by the long deve]oping need
(endgﬁgw demeng) for mere 1oeel contre1 ovér. all areas eF emmunlty development,
Edueat1on is at the eenterpe1nt of- the Ind1en eommun1ty s efforts todey to- meet—
the r1gere of. cantemporery 11Fe, while etrengthen1ng trad1t1one1 1nst1tut1ens and
1ve1ues and the make=up of a epee1e1 "Tife way." .Thuss this study has eought to’
describe and assess efforts made by Part Aeto assist Indian public school
, etueents,eeeemmeﬂate_their:ewn_euiture,and;the:mager1t1dqne;,ee_weiluee thewif;w;%i;
extentléf.lndian centrei.and ihve1vement ig,these‘effofts, ) R ’

fBeyond these genere] eoneerns, “the study sought to assess the re1e eF eu]tura11y
oriented activities in Part A and their effeet1yenees. To do th¥s, -it was - ’
necessary to define culture both in generaT and from ar Ind1en perspeet1vei
Culture can be defined as a ‘collective term; embedy1ng the way of 11Fe of all.
humen groups. It includes stendard1ee? learning end forms of behev1or which. e11 '
membere of a group recegn1ze and expeet. Culture is men1fest in Tanguage and
eymbe1e, in mu1t1p1e forme of ergen1zat1en, such as fam11y, kin, eccupet1eﬂa1
roles, legitimacy, and authority etructuree,ﬂ It also involves the Fundemente]

but more abstraét concepts of her1tage, cempr1sed of re11g1on, eesthet1es,

eth1ce1 end natural eysteme.

Perhaps most basic to the funct1on of eu1ture is a co11ect1ve identity, w1th
boundaries of inclusion or exclusion,. often based on spece, 11neege or bleod
relationships to and along a line of eommon historical exper1enee. Inherent 1n
these is e]eo the sense of ehered reepons1b111ty for the me1ntenanee, d1gn1ty, 1
and freedom of the group. '
‘Culture, as one of-the -leading authorities on eu?ture1 behavior and Eereeptien,?
Edward T. Hall, states, is "man's medium." It is everything that makee=ub human
1ife. One's personality, the manner of expression, 1ne1ud ng emotional display,
how thought occurs, and how prob1ems are solved further constitute the phenomenon :
of éﬁq%ure. It governs the meaﬂs by wh1ch we erganiifggur 11vee frem the
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7 51mp1est to the most complex stru:tures uF an esanom1c and Po11t1ca1 order_ Yat;
"1t is Frequent1y the most obvious and takEn -for-granted and therefare, the
~least studied aspects of cuﬂture that 1nf1uence behav1or in the deepest and mast
_subtle ways."4 ; o T : o
s - ,; J "‘A‘,si
As exampies Df this observat1an, Hall desar1bes the manner 1n wh1ch cu]tures use
‘time and ‘space -as features for organ1zing act1v1t1es. Far -some,- notably the
white Amer1can cuﬂture, "monochronic time" (MT) ex1sts as the sa]1ent Feature of -
how 1life is per221ved. MT stresses schedu?es,;segmentat1an,sand be1ng on time. '

In cantfasﬁia?e thcse, such as’ the Latin Amer1tan “and M1dd1e Eastern cu]tures,
_wh1ch view space and t1me 1n."po1ychrgn1c time": (PT) terms. For these groups,

" things occur at the same time; emphasis 1is p]aced on the greatér involvement oFT

ﬁ.peaple, "camﬂ1et10n of . transact1ans" ‘as appased to conformance -to. presetf

’ sahedu]es "P-time is t?eated as: 1ess tangible than Mht1mEh P-time 15 apt to be
considered as a point rather than as a ribbon or road, . and that pa1nt is
5 ) ) . R £
saEredi" oo , : : L -

. s : :

‘The matter of differing time and .space percdptions in relat1on to cultural

behav1cr has great implications for 1nterpersona1 reTat1onsh1ps_ Hall observed q‘fj
that those reared in the MT tradition are often caught in.a situation in which

"[MT] seals off one or two people. from the group and 1ntens1fjes're1at1gnsh1ps
“with one other ... or at most, two or three people."® This results in what _

Hai? Furthér describes ‘as high and 16@ context cultures.. H1gh cantext cultures

‘are those that deeply 1nvo1ve many people in a var1ety of social “processes,
particularly the wide shar1ng of 1nformat1on, which while often simple 4n.

message,’ 1s,deepb1n meaning. Hall fe1t ‘this to be true of Ameriaan Indian

P

s

44a11, E. T., Beyond Culture. New Ycﬁk, 1977, p. 17.
SIbid, p. 17. : A
bIbid, pp. 19-20.
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soc1ety.7 On the othen: EéﬁE::%hE“1oﬁ contéxt cultures, associated with MT
character, were usually h1gh1y 1nd1v1dua11zed and scmewhat a11enated.3

The f1nd1ngs of theoret1ca1 and. app11ed research in 11ngu15t1ss, psycha]ogy, R
soc1o1agy, and ethnography have offered many suggest1nns for determ1n1ng thé
apprnpr1ate‘rola of éducat1onai 1nst1tut1ans gut51de the fam11y and. scmmun1ty 1ﬁ'f?f
addressing such a brgad and aamp]ex matter as cu]tura1 deve1gpment. There 15 K
ev1dence that ‘the ha11stic nature ‘of cu1ture and language must be carefu]]y
cons1dered in programs ‘that deal w1th521ther e?ement or. d1mens1gn. " How th@Se%S
approaahes are best served in school and. overall eﬂUCat1onaT s1tuat1ans is. 7
inherent in the accumu1ated inventory of experience and, mater1a1s Frcm Part A and{f:
the var1aus cher programsraf the 1ast few years. R :'ani;‘j a

&

Eu1tura1 reFEPEﬁces affected, fDr examp1e, tha performance Df Eanad1an Esk1mos 1n; ;
Schoo1s and revealed the poss1b111ty of new strategies for using the cu]tura?iy ) ;
re]ated abilities of these students.. It was found, for 1nstance, that perceptualrgf
skills, cagn1t1ve styles, and persana]1ty types were all related. Brooks Af5;
re brted that one study strcng1y substant1ated the theory- that "the Canad1an .;f'f
Eskimo' s hunt1ng ecology and ch11drear1ng patterns which encauragé 1ndependence,
foster a broad spatial field 1ndependense cluster of ab111t1es, and a]so a ‘
distinctive tluster of ab111t1es involving - 1nduct1ve reasoning from non- verba1 ]
st1mu11."9 The. 1mp11tat1ons of these f1né1ngs for educational strateg1es were *
h1gh1y Brovocat1ve* "Native studEnts appeared strongest in spatial ab111t1es and
tended to use those ab111t1es in a style which was characterist1ca11y non- verba1. o

= R B -

7Ib1d p. 39. )

3Hav1gh§;st & Neugarten. American Ind1an and white ch11dren A sociopsycho-
logical investigation. Chicago, 1955. The. Havighurst and Neugarten study con-
Tirmed the existence of affective factors in educational, sociological, and
cultural deve1apment consistent with the observations of Hall. They found.
estimatable elements of behavior, defined by cultural norms and peer systems,
which strongly suggest the presence of a high context ‘system of "other cen-
teredness" defined by regard for others, service, smooth -personal ﬁe1at10n5h1ps,
discipline, and authority, among the majority of Ind1an students of six
d1fferent tribes when compared to the wh1te students Tow context prof11e.

QEraoks, I.R. Teaching Native c children: Lessans from cogn1t1ve psychaiogy,
Journal of Educational Thought, TEi;T; 1978, p. 63.
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. In. 19?5 Pau1 Ras1er repértéd some. pre11m1napy'f1néQ%gs from h15 work 1n : -_r{
?.b111ngu51 edusat1nn at the Rock Point SchcoT on the. Navajﬂ Resarvat1on in’ 7 i
};Ar zcna.r The results were’ “dramatic in providing evidence- -that theiuse of nat1ve :
gg1anguage cquld promate narma] Eogn1t1ve devglgpment“ In fact, onE af the o
—funder1y1ng prem1ses and F1na1 canc1u51ons of the. Rosk Point study-was that é
‘thild. must understand the,Tanguage ‘of 1nstruct1an wel] ar. h1s cagn1tfve e
gsdeveiopment may be reta?ded. At ‘the very 1east ‘heé would’ be ﬂen%gd the 7
nppartdﬁ1ty to deve]op thnsé Eogn1t1ve ‘processes to the best extent.1o His- L}j: L
_ F1n3ﬁﬁgs of near1y Four years of study shﬂweﬁ dramatic 1ncreases 1g éch1evement ‘ %1
3 in FE]EtTVE'tEPmS, amorig_ the Rack Point students. The' b11rterate Navagc students
a]sD s:ared 519n1f1cant1y h1gher in: TotafﬁReading on the Stanford Ach1gy5ment
Test thén dfd manalinguai ‘BIA: students on the Navajo Reservation.. Moreaver, tﬁé
'ata Df ach1evement grqwth ‘was ‘nearly daub]e Ehat Qf “the BIA sampie :

- Ih ﬁe1¢her the Qanad1aﬁ nar Navago cases was spE§1FTc test1ng or, ccnsclgus effart
maﬂa to- def1na»or 1nvn1ve a "cu]tura]“ dimension to the 'program. Rcs1er comments
“that Navajo- scg1a1 studies in ‘thé native Tanguage dur1ng the fourth ‘and fifth .

_ years had given the Navagg_Tapguage prestige equal tD=En9115hf The implications
for better self-image in the Navajo case were consistent with what Rbéiér saw in
the F1nd1ngs of Canadian studies 1n which the use of Franch had h1gh1y

s1gn1f1cant effects on a. sfronger student se1F 1mage.]2 o _?;‘;

5 =

- Also 1nherEﬁt in culture are va1ues. According to Me?son, vaTues "have an_
'ought' charaﬁter that gu1des personaT actions, prov1des standards “for réash1ng

dec151ans and resolving conf11cts, Justifies behavior, aﬁd ma1nta1ns SRR o
self- -esteem. " 13 . L : -7 T

= : ) ~ . -

10Rosier, P. & Farella, M. Bilingual education at Rock Point - Some.
ear]y results, TESOL Quarter]y, 10:4, December 1976, pp 3?9-380

“111bid, pp. 385-386.

12Ibid, p. 387. B o - C L

13Me15@n, G. F FamﬂTy and Env1ronment An Ecasystem Persgective.

P
L
\

Minnesota: Eurgess Publishing Co., 1980 P 100.

i
4

r.
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rlf educatars do mot’ take: wa]ues nf d1fferant chﬂTdren se??nus1y, theymare nat 2
acknawtedg1ng ‘the influence. the¥ have on $tudents. In ‘much. the -same way as - ' -
perceptual-and cognitive styles; values may act as:selectivé mechanisms 1n- };‘”f
F11ter1ngﬁ1nfgﬂmat1on cgﬁCErn:ng the env1rgnmént. 4*‘ LR L -

P4

P . S i' R -‘._'_,_ »,:—:_’X L . .

=

MEEer statés thaE*"as a resu1t BF our heréd1tary equ1pment dur part1cu1ar the .
exper1ence (molded by cu1%ure For examplé), agd the demands of our: present f;~7;

env1rnnmeﬁt§ st people deveiep 1earn1ng ”ty]es that émphas
s 15 , ; .

ab11:t1es over ﬁth,if,_ e d:Native: ¢

do have such :u1tura11y re ated ]!,!  ng. ce

:Cattey, “there may -’ be cu]tura11y special ways QF‘prQCE551ng 1nfbrmat1an and

process1ng thrgugh dﬁfférent hem1spher25 in the bra1n ‘may. be a’ resu]t uf how ane

“15_ In her ré¥1ew of héw Navajag B LE;AT_

perce1ves the war1d 1ﬁ wh1ch gné 11ves.

gt

E]earned she Eangluded that

L33 3 B
i . . . = . : A . . - }
= = '

1) The NEvaJo DEPEE1VES the warld mare ho]1st1ca]]y than does the

Ang]a,t ,
2) The Navage exae]s in. v1sua] and 5pat1a1 Eonf1gurat1an, and - .‘lié;i_ﬂ<.’?i~
- 3) His verba]133t1ans tend tD be more indirect, metapher1c, _;’ AR o
- mythoélogical, %n nature as- a means oF commun1cat1ng - ;’ﬁ; LT

~_information-1 e T .
These stud1es suggest that curr1cu1um and teaching strateg1es can be mﬂst
effect1ve when they recagn1ze ‘the need éé deve]op some relevancy . far the Nat1ve
student through an appre¢1at1gn and unde#stand1ng of the cultural. aspects DF
1earn1ng, self 1mage, and percept1on/cggn1t1on quest1ons.— Dtherw1se,ga§ Cattey ’

conc]udes, 'we are farc1ng the stqdent tu

S L ] . * '8 - -

Mirpig, p- 36 L

< - - I

“15McBer & Gampany, Learn1ng Style Inventury - A Tachn1c31 Manua] ‘Boston,
‘Mass. 02116, . P- 4, L

i

16Catte_y, M. CuTtura1 dTFferences in processing Tnformation. Juurna] C

.of IndTan “Education, Vol. 20, Noi 1, Ar1zana State Un1vers1ty,_0ctober 198@ p.d
23.. o - , . VR , .

bl f o= . ) = N -~

T7lb1d pp.EES 27._ g e LT




n-..1earn thruugh a pratess that perhaps dis nDt canduc1ve ‘for him
~ to.achieve his max imum - putent1a1. -We are, perhaps,. st1f11ng a
" “natural-creative process by subjecting him to listen rather-than -
see, ‘to dissect, break down, and analyze 1nfarmat1ﬂn without S
- 'seeing its: reTevance and association to other aspects of life. We - _ -
‘need to take a c1aser look at our educat1ana1 system; not mere]y e
- what fs be1ng taught but how and for what purposes. 16 X ‘ o

. -

»5Th1s part cf=the Ehapter ‘has - outlined a number of perspeet1ves and Faé%nrs in
_deal1ng with the issue QF cu1ture and its FE1at1QnSh1p to. aducat1on and human fA
'development. The then quoted Er1t1§1sm of modern life 15 that it hg’ . '
icompartment311zed the organic nature of human 1ife and, espe¢1a11y, irad1t1ona1
‘societies. That :Dmpartment311zat1an has led to a- 11m1ted understand1ng af
culture and 1ts funtt1an in contemporary educat1on and to thl f
-cancerns S1mp1y through the 1anguage d1mens1cn in the cantext 3
éducat1cn. Far ‘the American Indian :Qmmun1ty, ‘whether En thavreservat1on DF 1n

-an urban setting, that appraach is s1mp1y too. restricted. e

Since it is a cTeéP'purpose cf Part A to enhance the éducatinnai expebienﬁe of

aEEommodated 1anguage, Ind1an va]ues and 1earn1ng sty]es.» Furthermﬂre bEEause of
the d1vErs1ty of Indian and A1aska Nat1ve ciltuxal groups, the design of the

study placed heavy ne]iance_on ratings and asses'ment of ‘open- ended PESﬁDnses . o
Frgm local members of the re1evant cultural graqps, i.e., from Ind1an parents and-f
frgm the Indian community or tribal- 1ead2rs fam111ar ‘but not assoc1§ted with the k
Prngram. In addition, it sought to exam1ne the culturally re]ated content of the

Eufr1cu1um, which- 15 discussed below. Coe -'%\x%;A o

The_lﬁportanéérof‘FrcvidiﬁgVCu1turajjy,Sensjtive and Relevant Instruction for:

AIndién and Native Children

=

The Ind1an Edutation Act, part1¢u1ar1y the Part A regu]at1ons (1980), prgv1des
N

14 — e

e . o .

181bid, p. 28. - - .o
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: re]ated and re1evant prggrams to bgister and re1nforce the - Ind1an and- Nat1ve 3
;students' total %gucat1ana1 experience. Also prav1ded are ‘many oapartun1t1es far
13&31 part1ﬁ1pat1on by Indian parents ‘and uther Indian commun1ty mgmbers 1n the
] progect and schaols., F?am the1r perspéct1ve, the provision of cuTturaliy re]ated
f”1nstruct10n is: v1ta11y important tc the educatign of the1r ch11dren, and it is

:presented._

-

,a1sn important that Indians and Nat1ves ‘be 1nvo1ved 1n cuntra111ng that whij:/ns

It has been part1¢u1ar1y d1sturb1ng to fga1an peap1e that the 5@5131 studies and -
'Amer1can h1stary curriculums of public schools have. typ1ca11y offered Ind1an anﬁ f’
non-Indian’ ¢h11dren a11ke d1storted and 1nac:urate representatTQns of the . '
_iAmer1can Indian and A1aska Native, the1r h1stary, §u1tures, va]ues, an@ ways_;_ -
The ﬁurr1cu1ums ‘have also- perpetuated véry fam111ar, rac1a]]y b1ased T
stereotypes. Thus, the pub11c 'schools themselves have been gu11ty ‘of foster1ng
and r%1nFcrE1ng b1ased, s1mp11st1c, or stereotyp1c m1srepresentatiﬂns of Ind1an5
and Nat1ves- To this day, 1in school plays, in ho11dax ce1eﬁ%at1uns,:and in the —
media, .the usual pcrtrayaT is the s1mple-m1nded and pseudusramant1c v1ew that o
- Indians- are,. at best pr1m1t1ve, Featherwear1ng, and half- naked, and at. worst
savage, murderous, d1rty,,1a3y, and genera]?y 1nfer1or in all manngr oF human»
existence. Ees1des presenting “historica] 1nac:uﬁaﬁ1es set in some past time, -JT
“Indians- have rare]y been ngrtrayed as mcdern, present day people: Readers .may :Vi'
harken back to their .own - persona] 1mage of the Amer1can Ind1an and A1aska Nat1ve ‘

‘ to conF1rm this piﬁturé:

A

f A o <
-Thus; from an Ind1anrparspEEt1ve, the ctilturally re1ated Part A Pragrams 1n th;
’pub11ﬁ sshoo1s provide an opportunity o correct the m1srepresentat1ons of tr1ba1 o
and Native peop1e and the1r culture -- to. give both Indian and other sh11dren a
vmore accurate and more sens1t1ve understanding of Indians and Natives and their
h1story, cu1ture, values, and ways. The possibility thus ex1sts “that such

instruction will have an 1nf1uence upon the non- =Native magarity, and thereby

- correct their misconceptions. = - - e P t

:A1so, there is the p9551b111ty that teachers themselves may be affected by the .
Part A Program, Ehang1ng their <ideas and att%:uﬂes about Ind1an ch11dren “and’ haw

they learn. As Forbes has suggested, - ¢ . 28"
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o The Eeacher in the United States has a tremendaqg opportun1ty, the ;' 7?_i. 3
chance to teach about the two most inspiring sequences of events . o
(we can think“of." First is_ the 20,000 year . 5trugg1e of the-Indian

peop]e to deve1ap.the art of living in harmorg# with the Un1ver$e,-
-second is the 500 year struggle of the Nativ American peaple to, -~
- resist. conquest and tc remain true to their her1tagé; o
. - S L L e
Even taday, the magor1ty Gf pub]it schun] teachers of Indian and Nat1ve '
children are nori-Indian, and many, unavoidably,’ cont1nue to br1ng 1nto
the c1assranm att1tudes of ethna¢entr1sm_ }ndeed,:1ngra1ned in the
memﬂr1és of the school Expar1ence of many Indian and Native aduTtS and’
_b1as.' This was documénted 15 years agc by the test1many oﬁ Ind1an peup1e L ,J
during the ccngress1ona1 hearings wh1ch eventualTy 1ed to the passage cf - ) ‘

'the Ind1an Education AEt.: .

Thus, thé Indian Education Act sadéht not only to encourage the aéadem1c o
growth of Ind1an ch11dran, but- ta change under1y1ng attitudes and’ - -
cond1ticns and tn so do1ng enhance academ1c success - 1.2,, to make the
'sghoa1 environment more sensitive and more conduc1ve fur Indian
chi]dran, This study has sought to assess the engrts of . Part A prDJEEtS S _ ]
to change their school env1ronments,_the1r attitudes toward Indian and

Native peoples, and their approach to cantentv1nstrugtjgn on Indian and

Native peoples. N '

'Anathér important area to consider asian argument for culturally related’
instruction is the morg distinctly culture bound chéhactéristics'df the
Indian or Native child who haé been bfought up in a traditional manner.
Such children often bring a quite different set of out1ooks and behaviors
to the schogl than does ‘the typical school child. Many are 11ngu1st1-
cally different and their upbr1ng1ng has g1ven them a percept1nﬁ (worId
view) d1fférent from the Euro- -American wgr1d view of most other children
who. énter the pub11c schaois.' Marash1n, whg examined the 1earn1ng

19 orbes, Op. Cit., p. 219. . _

.
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- . . - 5 - . = - b
"Most EuroﬁAmEﬂ1caﬁ educat1@n exper1ences are segmented 1nto a
.« utilitarian -educational experience because- EurﬂsAmerzgans '
. place .greater emphasis on those skills valuablé to the work--
a-day world. Today; the learner asks,‘“what will I do.when I '
, get out of school?" or "Of what value is'this subject?™ "Why- -
-+« -~ do I need to learn this?" Euro-American society apprnaches o
' life from a one=dimensional.view: materialistic-gain. “Un-"~ . - s
fortunately, humanities are shunned. -Contrarily, the Native . . IREREE
American implements a full-dimensiona] educational exper1en¢e~' e
..with the learner submerged daily into-learning through an-
“inter-disciplinary approach about life, art music, eth1cs, -
laws, hunting, culture, farming and self. "From these-com- : S
bined educational experiences, the Native People learn about- ' el
their .interrelationship with the universe, consqusntiy,; R
qunderstand1ng their ra]e 1n the un1versa1 scheme. ’ g

]

Furthermare, schﬂa]s d1rect1y and 1nﬂ1reat1y 1nf1ue;:§g1mportant areas af student_;
'se1f-est23m and se1?‘ﬁarth, -and. thesé are-areas- addressed by many:- Part A !1<
'pragects. They may do th15 by - enfora1ﬂg and . re1n?nrc1ng the’ student s att1tudes
“and - ab111ties as a 1earner, as a-person who can achieve personal gaals, “and as an;
accepted member of -a group to which he or she’ re1ates and of wh1ch he or she’ 15 a +
fcontr1but1ng member. There are also the samet1mes sen51t1ve areas af mnra1 and o
Vethica1 vaTues wh1§h Ind1an peap]e des1re to teach the1r ch11dren.,; ' v

i

Th1s soc1ety far many reasans tends to. shy away frnm exp11c1t1y teaching
maraT/eth1ca1 vaiues. Yet, it is 1mportant to many Indian and Native paren
‘that their children be taught and reinforced in the rich and v1abie moraI aﬁd '
ethical values wh1ch seem to be shared’ by all tribes -- va]ues wh1ch are ery
Chr15t1an 11ke,.such as peace and” harmony, and not at -all heathen1st1c, éyvage,~
or 51mp1e-m1nded as some still be11eve. Marash1o argues that : ’,l 1

,'S1nca sp1r1tua11sm dcm1nates their 11vas, a reverence toward all life -~
permeates Native American belief. With the present lack of reverence
toward life existing in Euro-American society, a-holistic approach taward
education is realistic. A.welding together of the humanistic and the
utilitarian learning will provide a diversified educational exper1ence with

a curriculum offering- jObiSk111S along with 1ife skills.

2DMarashw,AP. En11ghtEﬁ my mind - Exam%%ing the 1earn1ng process through '
Native American's ways. JDurnaT of Amér1aan Irfdian Educat1an, Vol. 21, No. 2,
Feb. 1982 p. 9. _ . _ o

211bid.
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':Hawever, many Indian and»ﬂative ch11dren?whg 11ve by Ind1an values«at hame are’
fiexpecteﬂ tn drap them upcn entering ‘the c1assroam and DbSEPVE d1fferent sets of
_va]uesi nften cau51ng confusion and conflict. Rassi re1nfurces th1s 1n h1s S

’ recent bock Penple in Culture. He addresses the not1on of forced a¢¢uﬂturat1qn7,

¥and the 1nterna1 psychc1cg1ca1 cnnflicts th1s causes 1n—peap1€.22 S

lIndeed many Indian edu;atﬂrs be11eve that the phys1ca1 and menta] stra1n )
:;exper1enced by eh11dren from d1FFerent cuitura1 baﬂkgrounds when pIaced 1n .an -
“env1ranment where d1Fferent behav1ors and aﬁt1tudes are expected causes . many of-
}them to: w1thdraw and express tha1r regegtion in ways’ a1ready we11 dgﬁumented

. 8.Q., nan respons1veness, defianae. -Sensing that something 15_wrang, such«. .
'ch11dren often do not ‘blame the schooTs, but rather themselves- L

;Dn the other hand there are the Indian ch11dren whc have nat been brought up 1ni:
a trad1t1onal Indian environment, but in urban and metropa11tan areas. - Many are
-children oF re]oaated parents or- grandparents, brought to the cit1es by the '
federal government s re]ccat1on policy, wh1ch Indian people’ fee1 has been a _
fcansgjous eFFort to loosen and break the cultural ties- af Indian people to: their
tribes.  Some have adapted weTT to the cities; but others have not. Mﬂst;.
!hnwever, keep the1r t1es to the1r hame reservation, v111age, or Pe;aan_ Indian
;parents in urban s1tuat1ans, in part1cu1ar, ‘desire to see that the1r ch11dren
learn as much as possible about their 1nd1v1dua1 heritage and the ca]]ect1ve
heritage of 311 Ind1an people. Cu1tura]1y related instruction in the schan1
setting is guite EDmpEth]E with such attitudes and desires of urban Indian and K
‘Native parents.' The. study, therefore, sought to assess prOJEEt efforts to maka

1nstruct1gn more compat1ble with Indian values and thereby reduﬁe conF]icts

fFiﬁgTT&, by law-Part A is a suppiémeﬁtary Entitiement program aﬁda1dcaT’perects
are limited in the services they are allowed to provide, partiéu]ar1y in purely
azademic/basiﬁ education areas. The study‘sdﬁght to determine how the projects
have bolstered the educational and social programs in, schaaTs and the ways they
have sought to assist students in the very persgna1 areas cf se1f-wcrth

22R0ssi, 1. People in Culture. New York: Praeger Press, 1980. -
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SEIF pr1de, grnup pr1de§ and esteem,»wh1ch are’ genera]]y be]1eved ta have an

1nf1uEnce upan “the child's socialization and atadem1c success w1th1n the schaa1
env1ronment. Spec1f1za11y, it was expected that by recagn121ng and te111ng a ; ”75
child that he or- she 15 an 1mpartant worthwh1le 1nd1v1dua] ‘that it is goad ta )

be Ind1an, w1th pos1t1ve models to fo1lcw, and it 13 nct ba& to be d1fferent, and

b3ﬁef1ciaT effect on a ch11d s self-esteem aﬂd se1f wcrth. . T ,’E? -

cher E]ements of Pub11c S:hga] Edugat1cna1 and Sgc1al Egggrams Affected by the 5»;f

' Part A Cu1tura1 Program

ES

The study also sought ta determ1ne whéthEF Ind1an and Native ch11dran are now
b31ng taughththe1r h1stary in a fashion-that does: not place ethnacentr1; Iabals-d_h
on the ~acts and ways of their ancestors. . 5pea1f1za11y, the study 1nqu1red as to s
whether students were 1earn1ng the h15tory .of the1r tr1he, who the1r 1eaders were t
and are, ‘and the federal laws and treaties’ that gavern the re1at1ansh1ps between
Ind1an pegp1e and the federa] and state gavernments. It sought to deterane ;
whether students have the Qppcrtun1ty and the anﬁmuragement to research ‘the R
diverse aspects that make up Indian and tr1ba1 life, past present, and future,

are reading and writing about Ind1an literature, and are engaging in ather :
creative expressions of thETP cultures. "It also sought to ‘learn whether the i
students are learning of the wealth of contr1but1nns that Indians and A]aska
Natives have made to this country -- much of it unknown or taken for granted by

the majority of society. '

Indian children in many Part A P?agrams:aiso receive creative ants and crafts
c]asses. Although this might bE an easy-to-criticize aspect of the Part A
Program, there are, from an Indian perspective, many positive and personal
benefits. Indeed, Indian culture is manifest 1n»13nguage and symbols. Symbo11sm,
is, therefore, important in Indian and Native arts and crafts. Beading, for
example,. is often distained as a waste of time and.money; yet when taught
correat]y, it is rich in symboljsm, not merely the pleasing designs seen by the_-
unknaw1ng eye.  Furthermore, an;s and crafts for Indian and Native people are not
simply a homey, old fashioned, or nostalgic harkening to the past. The aesthetic
appreciation of artfand things natural is an important aspect of Ipéianzéuitufé
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i1nvolved 1n the teach1ng DF arts)and crafts. Sush abstract not1ons as harmony,
ibaiance, and symba11sm are some of the 1mpor£ant caﬁcepts 1earned by Indian
}Eh11dren through ‘crafts. . Ipd1an and Nat1ve art work is replete. with symbo1s of
.jGPEEtTVE life reprasent1ng the tribe, ‘the v111age, théTP re1at1cnsh1ps to nature,
: %ﬂ_nature s relationship to alllof Indian -life. “Such symbols are’ 1mportant For )
“their.portrayals of the Indian-and Native re11§1an and ceremcnies, the’ meanings
‘of which are rare]y ev1dent ta those wha are outside’ the cu]ture. Moreaver;: much
of the arts and crafts instruction stresses-the use of natural mater1a15 - th1ngs
”gatheréd from nature and which have except1ona] qu&11t1es and attr1butes wh1ch
*enhance and contribute to-the symbolic nature of the art work. ~Thus, many 5
%spects Q%'the zuTturé - ‘past and present - are expreséed.with1n Indian and .
Native arts and crafts, which elevates them to-a level of impartance beygnd the

s1mp1e p1easure nan Ind1ans f1nd 1n tham.

‘Thére i$ also aséureiy creative aspect to such activities whereby children and L
,yduth can plan and execute art or craft object1ves. Often over1oakéd” too, are .
the: Tmportant skills learned, such as manual dexter1ty, perceptual skills, ) g
coordination and organization. And there is the Jjoy and satisfaction of creat1ng
SQQething'Df worth.. These are no less important to Indian and Native people than
thé ]eaﬁning of facts and'figures; Thus, from an Indianvperspegtive, shch

cultural/creative activities arerimﬁartant to the overall development of achild,
and the study invest%gated the extent to which they were occurring. '

Lastly, %rom an Indian perspéctive, cultural activities should include specia1 _
events such as field trips, Indian youth clubs, specia1 Indian days or awareness
week from which all students and. school staff may benefit. With such activities,
attention m1ght be g1ven to special Indian observances and avents == tr1baT
abservances, Ind1an games or sports, recogn1t1on of Indian 1eader5, and Indian
speakers of local, regional, or national importance. Further; these special
events of local cultural programs could cbmbine old and new customs, traditions,
and practices in ways which broaden the experiences of the students. While not
viewed as abso1ute1y crucial to the education of Indian ch11dren, they are viewed.
as important in that they can help provide a good balance for a comprehensive
educational prbg?am atba time when educational programs in public schools are
often being forced to narraw their focus (e.g., reducing their offE?iqés in
industrial -arts, career exploration and;counse1ﬁngg music and art).

. 33
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‘Finally, Native Amer1can5 view a]] of the abeve ment1nned tu]tura] top1es and o
activities as hev1ng acedemic*as well as persnnel va1ue. The study thereFere : :
_sought to deser1be and -assess their role in the academic program. = . .- ;*fjf

. S

vSumﬁany:;ndm;gne]uejene‘ Ty L S

s i - ) . S , : S ;
Th1s ehepter hae attempted te prnv1de a ratienale fOr end a deeer1pt1on of tne ;TE-A
range of culturally re1eted activities in the T1t1e IV, Part A pre;eets frem a.
Net1ve Amer1cen perepeet1ve ‘and the manner in which th1s study has treatedythis
1mportent area. From th1s diseuss1an, it shou]d be clear that many Ind1en and

"Native eerente have seen their eh11dren thrust into conflicts over differing =
values and ways of behav1en - cumpet1tien,,verboe1ty, 1nd1v1dua11em, ‘

'eggress1veneee in"the public- sehoels.. When the expected and sometimes.. em,;;@;;;
conflicting values and behav1ers of .one culture are breught to beer upon enether,"‘
there are bound to be preb1ems. Thea Part A Prngram is. seen By many Indian =
educatens as a wey to ease theee conflicts and thereby enhance the teaching and
1eern1ng of thet which is necessery to get e1ong in tn1s sec1ety.r_ '

Mareover, pub11e edueatien, h1stor1ea11y, hes hed tremendeus affect upon Ind1ans
and Natives -- both poe1t1ve and. negat1ve. Such .education, however, did not
eccomp]ish its major goals ef teta1 -assimilation, the thrust of early education’

'efferts of the federal government toward Amer1ean Jndians and Alaska Natives.

Thue, the culturally related needs of Ind1en and Native children st111 ex1st; are ’

‘varied, and are generally specific tq the location of the school dietr1ct. To '7 
meet these needs, Part A projécts must carry out-a w1de d1vers1ty oF act1v1t1es.
Further, ‘these neede must be assessed locally, and prngrams and activities
deveTQped based upen these 1dent1F1ed needs.

Typ1e311y, Indian eh11dren 1n, on, or near reservation loeat1nns or . in rural
dreas (i.e. Alaska villages) are tribally homageneaue, unlike those in
metropolitan or urban locations. On or near reservation, rural, and v111age )
schools usua11y have large numbers (even a magor1ty) of Indian or Nat1ve eh11dren
who have close cultural ties to their tribes ors-villages. They are raised in, a’
traditional fashion, and often speak the native language. Metrqpo11tan or urban
schools usually have relatively few Indians within the total school populations.
‘The proportion of children from diverse tribes is %§u311y great, eng.indivieueT
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'?students may-have spent mast Qf the1r Tives in this sett1ng or’ may have been R
;g=e1acated From reservatian and/or rura1 areas, such Ind1an ch11dren thus have a
TQreat diver51ty of educat1ﬂﬁa1 and sac1a1 needs_ . ‘ , ,

’Reservat1nn and rura1 s:hac] d1str1:ts nften have a 1aw or nen=ex1stent revenue
fbase and re]y heav11y upcn state and federai funds.- The needs oF their ch11dren '
fare 51m113r, and are Frequent1y met by broad based prcgrams for 1argé numbers of :
'ch11dren, and such prﬂgrams (as the cu1tura1 programs) tend to be more 1ntegratedr
1nta a d1str1ct's regu]ar programs. Urban and metrapal1tan d1str1cts are: |
reTat1ve1y more wea]thy and are less reliant upan state and Federa] funds, but
have seldom foered spec1f1c programs For Indian and Nat1ve ch11dren, who are
generally few in number. Spec1a1 pragrams in such districts must seek ta meet
more diverse needs Gf Ind1an ch11dren who are spread th1n1y throughuut the school L
' d1str1ct_ T . ' . T o

Furthermore, while many Indian -and Native chiidreh acrasé all é:héo? settings:
have suffered educationally according to pub11c 5choo1 cr1ter1a for sussess,
there have been different sorts and magnitudes of prob?ems in reservations and
rural settings from those: Fcund in metropo11tan and urban settings.  Indian and
Native children in reservaticn, rural, and village settings suffer- less an
1dent1ty crisis than do children in grban and metrapa11tan settings. But
regardless of setting, their identification with values and.world yiews that are’
different from those assumed of all children entering school causes conflicts °
which take tremendogs personal strength. and resolve for Indian and Native _
“children to accommodate or overcome. Indian and Nat1ve children in. the urban and
_metropﬂl1tan sattings (esp221311y those from trad1t1ona1 batkgraunds) often
axper1ence 1dent1ty crises when they are thrust into a Sch001 env1ronment where

from other mingr1ty ch11dreq as we11 : Eﬁr_them; the canf11ct is greatestvof a]T

?A more hD11S1t1E and sens1t1ve appraach to the teach1ng of Ind1an and Nat1ve

children is just1f1ab]e from a purely educat1ana1 perspect1ve, especially for the
very young ch{ldren, in crder to prov1da them with a more balanced and relevant
education. Agcard1ngly 7§t 15 important to note that by age five a child has -
absorbed the cultural values of his family and surroyndlngsi Their learning ’
style is more or less set; to unlearn these things or to otherwise cope with
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1ns§n51t1ve sett1ngs and expectat1ons pTaces a dcub1e burden upun the Ind1an , o
ch11d.; He. has to Tearn the new values and objéctives of the schﬂBT :urr1cu1um ‘as’ =
he sets as1de his own past exper1ences and values, wh1ch h1star1ca]1y has se]dam PRy
been re1nFDrced by the schaa]s. R T },

7F1na11y, the _point must be stressed that Ind1an and Nat1ve ch11dren are nnt :
v1ntr1n51¢a11y educat1cna1]y and 5&21311y'd1sadvantaged ‘because Df the1r d1fferent

*schoa1s cFFer. Indeed the Part A Prggram 1eg1s1at1cn ‘has recagn1zed such :
‘d1FFerences and aﬂknaw1edged that bu11d1ﬁg upan them is a sound eduaat1ana1 ";;
strategy which merits Federa] support. S e ’>{

ziIn summafy, th1s chapter "has. saught to present a NativevAmerican. perspe¢t1ve of iz
‘the culturally Feqated efforts of the Title IV Part A Program. This study in :‘

v genera], and this mnnagraph part1cu]ar1y, have - ‘sought to descr1be and assess theb
role QF culturally oriented activities in Part ‘A prngegts. The assessment’ was
carried out using both a. QEnera1 per§pect1ve employing many standard eva]uat1an
,tEﬂhniques and a mdre specialized perspective based on: d1st1nct1y ‘Indian views -~
such as those in this chapters As such, this chapter provides a basis for
assessing the extent to which the projects' cultural efforts are responsive to

Native American desires. In the remaining chapters, the totality of the data
‘ .= - * »-

collected is presented.

iy
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_ CHAPTER 3: OVERVIEW OF THE CULTURAL INSTRUCTION COMPONENT OF THE PART A PROGRAM

"y

L

g -

‘Dur1ng the 198] -82 schau] year, v151te were made to a semp]e of 115 T1t1e IV
viPert A projects ‘which had been Funded centinueusly for three yeere (1979 80,
-1980-81, 1981-82) and which had“at least 30. Indian students eligible to-
=pertic1pate in Part A ect1v1t1es. A tata] of 74 of these prajeets reported 7
_*hev1ng a- cu1ture11y FE]EtEd 1netructienal compenent. Th1e chapter prcv1dee a’
'eemprehens1ve everv1ew of that cultural cemponent. Where_ epprepriate, the data
were we1ghted to: meke .them-representative of the universe of Part A projects with
cu]tureT eemponente,] Thue, the data may be cone1dered as com1ng from a subset CL
of 550 of the 865 Part A prejects in the 1arger study's un1veree. L1sted in S o
“Table 3-12 are the’ respondent groups and the number of respendents in each CemL
'graup'Far the subset of projetts with cultural prcgrems. Weights- were. calcuTated-
-en the. basis of the universe of 865 prcjects and applied uniformly; thus there ‘
ere minor. variations.in progected numbers (e.g.; 545 vs 550) which have been
checked using e]ternetive weight1ng strategies and Feund to: yield eesent1a11y the

b

same results.

' The data presented here “are prajeét -Tevel data end represent the respgnees of
1knew1edgeab1e project staff members to queet1gns in a spee1a1 quest1anna1re>
‘entitled "Cu]tura11y Related Act1v1t1ee," tnmp]eted.only for those proJeets w1th
Eu]tureT]y related instruction and activities. In addition to ‘a number of :
;quest1ene designed to provide cultural component. background and 1mp1ementat1on
date, th15 questionnaire also contained a cgmprehen31ve "Inventary of Instructign _
in Cultural Heritage" dee1gned to deta11 what was taught by wham, and how aften.

._.(.'
s L

Students w1th1n prGJECtS and their teachers, pr1ncipa]e, and parente were
z selected so as to be self-weighting overall, so weights for data from these

groups were app11ed only when progeet means were be1ng rgpo?fEd or ana1yzed.

2Respendents listed in Table 3-1 were asked a numner of questlions regerd1ng
their local cu1ture1 cgmpenent which are reparted in th1s and the following -
chapters, i : )

= DEV’ELGPMZEHI ABSOCIATES, INO.




[
|
1

TABLE 3- 1

S : RESPDNDENTS TO- QUESTIDNS CDNCERNING '
- . THE EULTURAL CDMPDNENT DF PART A FRDJECTS UNHEIEHTED*

' T : _ ,;CuTtﬂra1»Subsamp1EA
Res’ondents-' R . . Unweighted Numbers

FarEﬂts ' ' o S T -+ 1,070
- |Parent - Comm1ttee ‘Members. .~ ' S - 2050
‘|Parent Committee Chairpersons : : : . -74
Indian Tribal/Community Leaders T _ 67
Project Directors (Spring) S - 70
Project Directors (Fall) o . - - 74
Project Staff ' o : 268
District Administrators (Spr1ng) R . S 72
District Adm?nistrators (Fa11) , o 72
|Principals - . . ... L T ' - 335 , ]
Teachers ; Y - 7 - I D
-|Students, Grades 4-6 . 3,595 - T

- |Students, Grades7-12 . ST e 4,864

- *Thraughgut this report, data For student, parent teacher, and pr1nc:pa1
respondents remain unweighted,. as we1gh1ng was not needed to make them
nat1cna11y representat1ve. A .

Pverall, the typ1ca1 Part A praject offered cultural 1n5truct1an and act1v1t1es

. for an average of 2.5 haurs per week for 28 weeks per year. - Cultural programs

had been in operation an average of six years. '

Locat1gn of PPGJEEtS With and N1thout Cu]tura1 CompanEnts.' Approx1mate1y

two- thirds (64%) of the Part A prajects in the study provided some type of Ind1an '
Efar Native cultural instruction and/or activity. Table 3-2 shows the percentage

- of projects 1n d1Fferent locations which provide culturally reTated instruction
‘Jthrﬂugh Part A As shown in the table, metropolitan projects had the. highest
‘perEEntage (83%) of cu]tura] programs and on/near reservation projects had the
lowest (50%). Thus, as pruaect Tocations moved farther from a reservat1on
location, the 1nc1dence of proge¢ts oFfer1ng a cultural aompanent 1ncreased. 'éf
the projects with a_ cu]tura] component, 27% were located on/near reservation, 29% f

_were in other rura] areas, 20% were 1n urban’ areas, and 24% were projects in

metropolitan schao1 districts. : - .
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CDMPARISON OF FRDJECTS NITH CULTURAL CDMPDNENT
E AND UNIVERSE OF PRDJECTS BY LDCATIDN -
: (Ne1ghted N= 865)* :

l e i: - I =77U g ';. l; -ff:? T T, Number anﬂ Perﬁentage
: - ' ‘ - . Number of Projects = ~ of Projects with.
_Setting o :f .. i ___1in Universe ~ =  -;§y1tura1 Cnmponent -
‘|on/near reservat1on Co 305 f'i A C Y (50%)
Rural - ‘ _ . - - 255 S 157 (62%) -
~|Urban- . - . o 148 I ‘112 (76%) -
Metropolitan - - = - L -, 157 L - 130-(83%)
OVERALL - .. . =~ 7'~ 85 . ' .. 550 (643)1
*The total number of proge¢ts was 115; The data have been w21ghted tc make ': i, 
“| the f1nd1ngs representat1ve of all progectsi S _ S :=~'~'*“‘;

Primary Objectives and Most Important Single Goal of Cultural Progranms. Projecfri
d1rectar5/caord1nators were dsked ‘about the primary 0bJEEt1VES of their Part A
- projects, the1ré5ecgndary objectives, the major abgect1ves of - other spec1a1 T s
- programs for Indian students (e.g., Johnson 0'Malley), and schoa1 d1str1ct o
;obgect1ves. As 1nd1cated 1n Table 3-3, over two- thirds of the pFDJEEt d1rectars :
reported increasing student. knowledge of Indian history and culture (69%) and -
re1ncreas1ng Student pr1de in their Indian heritage (73%) as pr1mary obgect1ves of.
. their Part A programs. A minority 1nd1cated "developing- culturally related
. mater1a1s“ (Bb%) and "’ “*increasing student knowledge .and use of Ind1an/Nat1ve 7
: languages" (19%) as primary objectives. A re1at1ve1y smaller percentage of the
' praaecté reported these were obje¢t1ves DF JGM ather spec1a1 Ind1an pragrams, or

%vthE schao1 d1str1cts.

The project staff responsible for the 1aca1 EuTturaT program were asked the most S
1mpartant s1ng1e goal Df their programs. Table 3-4 shows the distr1but1sn of
responses to this quest1an. “Increas1ng cultural awareness™ was mnst frequent1y
named by project directors as the most important single goal. "Increas1ng '

- awareness of . the contr1but1ons of Indians" was not chosen by any Qn/near
Peservat1on EPDJECtS, and, not surpr151ng1y, Learning the ‘native }anguage" was

chosen as the most 1mportant goal only by reservation projects.

TE
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o PEREENTAEES OF PRDJEETS HITH CULTURAL CDMFDNENT HAVINE i
CULTURALLY RELATED PROGRAM OBJECTIVES, AS REPORTED BY' PRDJECT DIRECTQRS

(He1ghtaq,N 545)*.

o ~ Part A Part A O o
Cu]turaTTy Re]ated Primary . Secondary .

Dthar Ind1an
" .Program
,_Dbgeﬁtive

,haa]

Program Dbgect1ves DbjéctiveA;» Dbgect1ve'

1. Inérease student © - .-t
knowledge or’ awareness L ST

of ‘American Indian - - . e
history and culture. T 69%

f’Devalop cuTtura]1y reTated ’ ',i“ o el S

. ‘materials for use with e e oL — f

_'Ind1an/Nat1ve students: ~ 36 _ 32, ¢ 011 g
3. Increase student kncw1edge E i )

and/or use of.Indian or

'Nat1va 1anguages. B = 19

(8]
oo

Increase Indian Student L
pride in ethn1c * B L
her1tage ) 73 - 24 T

oo RS o _

. ,‘]7

i ’D1§tr1ct§51”
---or. Other

- Special B

- Program

Dbgeat1ve

*Data in: th1s tab]e are réspandent =lavel data fraﬁ the Prqqect
Questionnaire. These data were weighted to make the findings

Dire¢tor;,r. Sl <
representative =

of all prggects with a cultural campunEnt. The actua] number

of respondents
was 74. , —_— : R
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TABLE 3 4

MOST IHPGRTANT SINELE GOAL DF CULTURAL PRDERAMS BY LDCATIDN
(He1ghted N 545)* ot , .

~ Project Location |
A;;ﬂa1.,A - . |Reservation =~ Rural - 7 Urban - Metro. . :ngpa11
"’fi";—ﬁi | L 2%, - 30%, 51% . 32% o 34%.
Developi g/1mpr9v1ng 1 o == A' ) S f,' o CE .
self-esfeem as an Ind1an 33 4 - 22 24 23 - 25
Passink on tribal culture | e -
/ensurengulture is not . | ‘ : : , .
lost. — ~ 17 s 12 ., 1% 16 . - 15
{Increasing value aﬁd ’ 7
“Irespect’ for Indian- , S o L A A
(tr1ba1) her1tage. _ 9 15 o 16 1T 1,
Increasing awareness of . ’ B 3y
the contributions of - . C
Ind1ansi B IR "0 8 9 17 9
Increasing awareness of 7 L N 7 R
Indian (tribal) -history 3. . o9 - -0 7 O 4
Learn1ng the Nat1ve - o B o 7 D
A Tanguagei - 11 0 . 0 - o . .- 3
*Data in this Tsble é?e feépandent level -data from the Projeét“D1réctér A %
Questionnaire. These data were weighted to make the findings representative.
of all projects with a cultural camponént. The actual number oF respandentS‘“A. oy
‘was 74 : ) pa_— A N .
' . . R S

PrToFity Given to Cultural Instruction. : Project staff were asked what priority
was given to cultural 1nstru¢t1on/act1v1t1es Eamparad w1th other edu&at1onai
needs of Indian students (based upon the1rxneeds assessment)i Table 3—5 shuws
that 38% of the Euitgré1 projects viewed cultural instruction/activities as a
“"higher priority," 31% gave it ‘the "same ﬁfiarity,“ and in 31% it was considered’
a "lower priority." Note that over half gf rural prajects gave cu]tura1
'1nstruet1an a. “h1gher pr1or1ty" than other Educat1ana1 needs, cgmpaﬁed w1th about

'one third of the prajects in other sett1ngs. ‘ v ) R : _
' — DET’ELQE@;ENT Assncm:rzs INC.




”TQLE"ff';i{;’ TAELE 3—5

v - PRIDRITY GIVEN TG CULTURAL INSTRUCTIDN .
s CDMPARED WITH QTHER EDUCATIONAL NEEDS BY LDCATIDN
, _ L (NETthed N= SSD)* - ‘

“Location ﬁj_gher‘ F'r‘wr'ity , Samé F‘f“im“lt.\! . Lower Priority:
Oﬂ/nearireservat1cn 31% - 42% o e I 21%. S
Rural B . 57 - R 21
Urban -~ =~ 7 32 S ' BY-Y AT
Metruﬂaljtan - 30 L 31 - 40
' OVERALL 38% 3% | - 31%
’*The tata1 number of cu]tura] proaects prcv1d1ng data was 74 The'data‘héVéfili>ld
been weighted to make the f1nd1ngs representat1ve of . a]1 cu1tura1 prajects. S

ThE SUFVEY 3130 examinéd the extent to wh1ch b111ngua115m or the Native 1anguage"Ef
dominance of Ind1an/Nat1ve students determ1ned cu1tura1 1nstruct1on/a:t1v1ties_.“f“f
rTable 3—6 1nd1catas the d1str1but1an of" responses by pragegts to th1s quest1cn."' g

S AN el T
: o : - TAELE 3-6 _ o S
DEGREE HAT BILINGUALISM OR NATIVE LANEUAEE DOMINANCE HAD DETERMINED
' ACTIVITIES DF CULTURAL . FRDEREﬁ, BY LDCATIDN ,
(Ne1ghted N=550)* : -
,’ — — S — e — - . P , L
. el I ~ Not
Setting Not_at all Somewhat A great amount Applicable
On/near reservation | 30% 20% 23% %
Rural 54 13 9 24
‘iUrban 53 15 0 - 32
Metropolitan 50 15 o o35
|OVERALL 46% 16% 9% 29%
*The tota] number of cu]tura1 ‘projects providing data was 74. The data havé _
been weighted to make the findings representat1ve of. a11 cultural projects. e
o _ o _ o _ ) B _ _q_, — — 7i : B 1




Y

:0nly-1in. reservation projects does it appear that.bilingualism/Native language. -

~~ dominance ‘was sigﬁificaﬁt'in~dé£érminin§ ‘the activities of the'cuithfa1'prégfamiA
vaear1y half of these prﬂgects 1nd1cated that 1anguage factors had e1ther "a gréat 
V‘amuunt" (23%) or "somewhat" (20%) of an 1nf1uenee on their activities. QVErE]]

1,?5% of tHEéﬁrQJects (83% of the nan!reservation prngects) 1nd1cated that Nat1ve o
: Tanguage was "not a§p11cable“ (29%) or had "not-at all® (46%) determ1ned the- typer'j
" of cutturgl activities presented. When theseﬁprogects were asked to explain Bt
~ their -"not at all" and "not app11cab1e" ggs’,?'és, -72% indicated that they had no;

] bilingual students or that English was the damﬂﬁgnt language. An additional 17%‘:"h

indicated that very few students in the1r d15tr1:ts st111 Spoke the Nat1ve .

1anguage.»
7>Tr1ba1 Representat1gn of Students. Neériy all (QS%) coa?dinatars'ef‘thé prajects'
:surveyed repnrted hav1ng students frgm more than one tribe. Numbers varied from
—age tribe (several Qn/near reservaticn and rura1 projects) to a max1mum of 84
“~tribes, reported- by ES metrapulitan pra:ect. ‘The' average was twe]ve. Near1y e et
5one-Fqurth (22%) of the projects with a cultural program servad Indian students -
Vﬂg1mar11y from nearby reservat1ons._ Over n1ne-tenths (92%) oF the progects w1th

.mu1t1tf1bal top1ﬂs, courses, or act1v1t1es.A As Expected 77% oF'the on/near
eservat1on projects indicated they prov1ded bqth types, whereas ail (100%) rura]
and metropa11tan progects and 93% of urban ‘projects d1d 0. i :

Local Indiaﬁ Inva1vement In Project. A1l of the projEEt coordinators -said they .
used local Indian/Native peop]e in the1r cultural 1nstruct1cn and activities.
»Loca1 parents and tribal or Eommun1ty 1éaders were 1nv01ved 1n the cultural

program in the fo]]gw1ng ways:'

* Instruct1ng or assisting w1th 1n3truet1cn/act1v1tes - 99%'gf projects
e Identifying cultural needs of students. ) ; o
) Deve]op1ng cultural activities, programs. : : " QS

e Developing awarenegs of program. N B } /7

.® Locating/supplying resource materials. ] <4

0 McnitOring/5va1yaﬁing cultural program. = . - 2




|
m

LT 3-8

~=reereeentat1ve ef the Ind1en eemmunity. Only'zi indicefed=they'were_netée
. representative (19% e1d net enswer the quest1en) -

351xty-three pereent ef»{fe prejecte w1th eu]tura1 1netruct1en 1nd1cated thet they_ A
-also included “Indian re11g1oue or eeremen1e1 study. Fewer then half of reserve-5f¥§
) tion (44%) end metrepa11tan (46%) pre;ecte had religious or eeremon1e1 study, 3"775

;wh11e 80% of rura] and 84% of urban projects presented theee tup1es.:

: ;rvé}f. o
IF a pregeet 1ne1uded Indian re11g1eus or eeremen1e] etudy, pregeet

directere/eeerd1naters were asked whether the local Indian’ “community or tr1be hedf,;
expreesed .a need for such etudy. Teb]e 3-7 prov1des a d15tr1but1en of those -

PESPDDSES; . Lo S . C=

3

TABLE 3-7 o L 8

“* WHETHER ‘COCAL INDIAN COMMUNITY OR TRIBE EXPRESSED: NEED"FOR -~~~ ===
STUBY OF INDIAN (TRIEAL) RELIEIDUS OR CEREMONIAL SUBJECTS BY LDCATIDN :
(Weighted N=346)* .

tir Yes . No
" On/near reservation 8% - T72%
Rural : 36 - . 64
~ Urban _ 26 .. .74
Metropolitan . 18 - 82
OVERALL © - 28% [ 72%

,Q 7,7,' - e IO

*The total number of cultural pro;eets providing data was 74. The data here
-been we1ghted to meke the findings. representat1ve of all cultural pro;eete.

Only 28% of those with re11gjoue or eeremen1e1 1netruet1on indicated that the
;Indien or tribal community had expressed a need for such 1netruet1en. Asked
whether eny problems.had been encountered in presenting these tep1ce, 91%
answered no. Project staff were also asked if special prov1eione were made to
ensure that the epprepr1ete persons were involved in the presentation of these
religious or ceremonial subjects. Staff from 52% of these projects responded,
f1%'fewer,than'indie§ted they teught‘theee subjects. Of these, 49% responded
"yes" and 51% "no." Of those who answered af figmgtively, 45% had hired
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experienced instructars,,BE% had used knowTedgeab1e triba1 consultants and Ind1an inmd
parents, 3% had camp1eted zarefu1 prior examinat1an of 1asson plans and :
presentat1qns, and 12% respanded ‘that, while they (the students). had: St;§3Ed
these subgects, they had not ﬁract1ced or demanstrated them.,'

Laca] _Indian IﬁValvement in Se1ectian/RecammEndat1nn Qf Textbauks aﬁd Dtheré,
Eduaaticnai Mater1a]s. Pra;ett staff, parents, or. ‘parent camm]ttee members in:

aver half (52%) of the praaegts with cultural programs had been’ 1nva1ved in the :;

se1eet1gn and/or recommendat1nn of school textbooks. - By sett1ng, 37% of the

an/near reservat1on pro;ects, 73% of ‘the rural projects; 46% af the metrcpc11tan'

pra;e&ts ; and 51% of the urban proaeﬂts indicated that Indian people had not -

“been involved in 521ect1an/recnmmendat1nn of school textbooks.. Part1¢1pat1on in f'

“the se]ect1nn or recommendat1nn af other edu¢at1ona1 materials by prGJECt staff,
parents, or parent committee members occurred in 64% of the :u]tura1 projects. .
By setting, 71% of rural prcgects, 62% of on/near reservation, 70% of A
“metropolitan, ‘and - 48% of urban projects- 1nd1:ated that- 1nca1 Indian paople had
part1c1pated 1n the se1ect1on/reacmmendaticn Df Dther educat16n31 mater1a1s.

- Relationship- and Inf1gen§e of the Cu1turai Prcgram on Schgo1 D1str1ct. Project

' staff were asked whether .any schools in their districts had provided EuL%yra11y -

related instruction or activities Far Ind1an students pr1ar to their Part ‘A
pragramsi' Table 3-8 shows the bneakdown of responses by location.

3

, Gn1jhié% of the projects indi;;ted’tbat.there_were cu1tura11yrre1ated instruction -

or activifies ﬁrcvideé'ta Indian students prior to their Part A programs; 65% of
the projects indicated that there wei$‘nct. - Staff ?Pea surpr1s1ng1y 1arge
prapart1an (19%) of prcgegts, ‘however, did not know whether their districts had
pFDV]dEd cultural instruction or activities prior to the Part ‘A project.. ‘It is
of note that'cu1tura1 programs had not been previously provided in 60% of the
an/near reservation and 85% of the rural pro;ects, these are the settings which
“have the most Ind1an ch11dren. '

‘The types of 1nstruct1on/aﬂt1V1t1es C1ted as prov1ded by these d1str1cts prior to.
the Title IV Program were '

- DEVELOPMENT ASSOCIATES, INC.



- Lo L ‘TAELEss
SCHoOL DISTRICTS PROVIDING CULTURALLY RELATED INSTRUCTION

PRIOR TO TITLE IV, PART A, BY LDCATIDN
: (Ne1ghted N= 55@}* i

“!QE_"n't Ehgﬁ o

ciet;ing feé ‘i gg

On/near reservation 14% ;'602 26%

Rural ) . 10 -85 5

Urban. . ~. o\ J 15 - 63 22
Metrupn11tan e S 28 50 22

-|overaLL | 16% , 65% ) . 19%
*The total number of gu1t5ra1 brojeétsipravid%ng data was 74. The data have - - :
been weighted to make the findings representative szaiT:cuTtura1 projects.

L

A The types of 1n5tru¢t1an/act1v1ties cited as prav1ded by these d1str1ct5 Eriar tﬁ;f
the Title IV Prngram were: - e

& el

e Cultural activities, genera1 ) :
(Snme progects in 311 four sett1ngs 1nd1catéd ‘this. )

7%

) BPTEF sessions abcut Indians in Thank5g1v1ng histary 7
(Only rura1 and metropolitan pFDJEEtS indicated this.) 20
o Ind1an/Nat1ve history ' o R
(Only metrcpa11tan prcgects indicated thiss) . 15

& Yes, but don't know what activities o | -
(Only on/near reservat1an projects indicated. this.,) _ 10
e Ind1an b111ngua1 pragram A A C . o _ ; -
" (Only rural projects cited this.) ) , : 8

‘Arts/¢rafts/s1ng1ng/danc1ng .. A -

(Only on/near reservation progécts 1nd1cated this.) o 7
e Field trips, Indian club, tribal governmént 7
(Only on/near reservation projects cited this.) - 4

Staff in the projects with cultural instruction were aSked whether any of their “
special Indian education project ;y]turaﬂ1y related instruction or activities had
Table 3-9 shows the distribufion of

become a part of the regular school program.

w48 o V: o

responses by location.

oo
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HHETHER OR NBT SPECIAL PROJECT CULTURALLY RELATED ACTIVITIES"
“BECAME A PART OF THE 'REGULAR-SCHOOL PROGRAM, EY LQCATIDN .

(Ha1ghted N 550)* .
o B _Yes' Eg
- D;)neér’reservatian | 68%7'" 32%
o ¥" - Rural - e o 36 64
. : .~ Urban - - o 34 66
R ~ Metropolitan - 50 50 -
~ OVERALL - 47% 53%
7 *The total number of cu1tura1 prDJEEtS providing data'was 74. The data have -
been wéighted to make the f1nd1ngs representat1v2‘tf a11 cu]turai praaécts.

As 1nd1cated, CDEFﬂ1natDFS in mare (58%) on/near reservation projects sa1d the1r
““cuTtural instruction or act1v1t1es had becume a“part of the, regu]ar chool -

“program than did those in praaects in the ather three tyﬁes of 1acat1uns.

program- had accurred the least in urban ang
staff in 47% of the praaects respgnded that

fIntegrat1an_1ntaxthe regular school
- rural areas (34% and 36%). 'In all,
) their culturally related activities

program. .

. ?
- ActiVities thatibecamefpart,af the;regﬁ1ac school

Indian Day/€ultural Week
Arts/crafts
Guest speakers and specia] presentat1ons
Indian history

Indian” language
Powwows - ,
Other (misc. responses)

s e es o9

=

reasons for not doing so were:

3pgrcentages are based upon the 47% who answered "Yes"

had became a part af the Pegu1ar s:hnal

e

program were:3

3

' '18%
. v .18
S L 17

17,

18

Over half (53%) of the districts, however, had not incorporated any Part A
special cultural programs/activities into their regular ‘school programs.

The

in’ Table 3-9.
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S "

,i§D1str1ct weu1d if Federa1 Fund1ng ended o o - 17% S
e District/school not interested - ' e [
e Have not approached the district about dc1ng this, T

- ® Because non-Indian students cannot part1c1pata ‘ . _ ' 1
‘e Lack ‘of funding . - P,
=i

‘Have not determ1ned what shau]d be 1ncbragrated S - 8

= .

T e

- The proaeet staffkwere also asked whethar the schag1 curr1:u1um had been' )
1nf1uenced by their cultural pragram.v Staff from 44% of the preqests 1ndicated °'“
there had been curr1cu1um rev1s1ansi Rev1s1on§§gnf1uenced by the cu1tura1‘

‘:pragram were:

e Indian h1stury cTass added .o e : _ . 27%

e Cultural activities added to Eurr1cu1um , _ 22

e More class time spent on Indian history and cu]ture e 15
. o Arts and crafts class hdded ' S 13

e Parent committee or -others consulted for, recammendatiansj_i N

o Greater awareness/sensitivity/interest in Ind1an éu1ture-; o 9 o
.- Spe:1a? events (1 .eyv; ~Indian- Daylweek) R Jr;a¢~r:~;y;~“5~¢ﬁ;iﬁg@

< Fifty-six percéﬁt of the projects indicated that-their»cuTtufai programs had ﬁqg-
influenced any rev151nns o the school curricu1um. Of these, slightly over one .
ha]fr(SSX) 1n§1cated why. The reasons g1ven were: - ! L

'+ e Low priority/not needed - A . S0 30%
. ‘e Just gaining "acceptance T , , 18 -
- @ Hampered by-a lack of funds I : ’ , 12
~ o Hard to make impact on state approved curr1cu1um - L 7 .
@ Lacked professional staff and a fonmal curriculum . . .- 5
o Lacked time/qualifications of staff : » ! .. 4
e District had blocked attempts : L . , 3
- e Other (misc.) , ' 21

. ’ : ' '

"Finally, the project staff were asked to jdqse the réspansiveness/hETpfu]ness of
the school district adm1n1strat10n and school staff in the deve1opment and
suppnrt of the cu1turaT‘§?§éram. Staff from near1y three=fourths (74%) of the
projects indicated the adm1n1strat19n was "very respon51ve/he1pfu1 " 22%

1nd1cated "soméwhat responsive/helpful" and 4% indicated “ﬁot respons1ve/he1pfu1 "

Acqu1s1t1an of Mater1a1s to Carry Out the Cu1tura1 _Program. PFDjEEtﬁStafflePE
asked whether they had been able to acquire sufficient materials and resources -to

adequately carry out their §u1tura] courses and activities.
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.. TABLE 3-10

FEe o et r ABILITY T0 ACQUIRE SUFFICIENT CULTURAL MATERIALS \'f” N
S e " AND RESOURCES, BY LOCATION - R
o EREEE ' (He1ght3d N=550)* o S :

- Yes - No
' - (T . SR R
Dn/near reservat1on . o - .. 8% . - 14%
JRural - - - - -t _ s 68 -~ . \ 32
Urban.. - I - %2 . 8
{Metropolitan . - - ! R 13 S ar
OVERALL o C e T % -
N R B o . . = - 1 - o ’7
*The total number of cultural projects préviding‘zaté was 74: , The data have:
been weighted to make the findings representative of all cultural projects.

As seen 1n Tab1e 3- 10 over- three-faurths (79%) DF the progeats 1nd1eated they L
had adeguate mater1a1s tﬂ Carry. au;ﬁ;ha1r Eu1tura1 Qragrams and_ act1v1t1es." Df

thase projects that respgnded negatively (23%), the reasons c1§ed were: ‘"not
enough funds" (51%); "non-availability of materials or resource people" (32%);

"prob1ems witﬁ'requisitianing procedure”. (14%); and misc. responses (3%).

p ,
Projects with adequaté resources and materials were asked to 1nd1caté where they CoT
had acquired their materials. Sourees given were -

o Commercial publishers’ - I _ . 83%

e Indian community or tribe - o o T 67
® School district = o ' ; e 50
¢ Indian Education R250ur¢e and Eva]uat1cn Center (T1t1e IV) ) 46 .
e State Education Agency- : N 34 .
e Office of Indian Education Pragrams (T1t1e Iv) o 27
e Bureau of Indian Affairs ' e 20
. e Other (other prcgects, project staff, Smithsonian Inst1tute,. )
-~ Title VII, powwaws and cunferences, un1ver51t1es) ' R -
: 3 . . , . , S ,
Staff from 41% of the projécts also received mater1a1s from other Title IV
projects. The types Df mater1a15/resgurces they FEEETVEd were:
e Curriculum materials ‘ .. 46%

. ® Audio-visual-materials S T L 20-.
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Crsfts samp1ss/mater1sls
Materials ‘on how to conduct msstings
Newsletters, lists of mster%s]s
Shared ideas
Materials regsrding Ind1sn Educst1cn Ast
Sample . nssds assessmsnts

Loc t1on and Intsgrat1on ‘of Cu]tura1 Prsgrsms in School D1st7j cts.  In 7?% of the
pra;scts, cultural ast1v1t1ss took piace dur1ng the sshao1 day and ussd schoo1
_facilities. Three-quarters (74%) of the praassts also had cultural sst1v1t1ss

aftsr 'school hours (even1ng or wsskends), and 61% of thsss aTsn used schoa]
4 . o . .

facilities.
Progest stsfF were asked if their cultural programs were cons1dsred to bs a psrt
Qf,ths ovsrs]T school program. Table 3-11 shows ths brsskdown,of responses by

[}

location. ‘ o - o %
A S Y , o
CULTURAL PROGRAM CONSIDERED A PART OF THE - .~ -
’ . OVERALL SCHOOL PROGRAM, BY LDCATIDN .
- - : : (wE1ghtsd N= 550)* §
Yes = *N&\ -
‘lon/near reservation 84 . 4% - : - 2%
Rural - : 70 25 S 5
Urban : ‘ 50 50 - -0
Metropolitan o 15 82 3
OVERALL _ Lo s7% 40% i 3%

"|*The total number of cu]turs1 ﬁrcjscts ‘providing data was 74. The data have .
been wsxghtsd to make the findings rspresgaﬁst1vs of all cultural projects.

) = ‘ = : .
An examination of Table 3-11 reveals thstrsasrdinstors in S?%ioF the pfojscts
responded affirmatively to this question. Note that staff. in“84% of the on/near .
reservation projects answered "yes," as opposed to staff in 15% of the

metropolitan projects.

3

— o Ei.

4Msn_y projects hsd both dur1ng-sshoci snd after- sshoo] cu]turs]
programs/act1v1t1ss. 50 o




;fThe'reasons given For cu]tura] a2t1v1ties be1ng 1ntegrated 1nta the regu]ar

pregram by prajeat staff are 1isted be]aw's“";ff 'Vf:i’_“”'“:f*f-j‘;;=-' S r,;f-;;
;557Ta make them mare effect1ve, ta better meet need; S 75  TR
~(On/near- Feservat1en and rura1 projects only). = . - ,m,fgf::JES;Ef;pEgjgﬁtg;;é%

fQ‘Ta jncrease part1c1pat1@n/schedu11ng to a11ow mgst students §
~..an appnrtun1ty to participate .

h (Prajects in all four 1ncat10ns) oo - L o180
. To share culture with rest of school (ncn Ind1ans) | -
: '(Urban and metrnpn]1tan praaects only) R [
é Requested by parent committee or Indian tammunity ; ,
- (0n/near: reservation and rural projects nn]y) - 710
e Instill pride, a;knaw]edge 1mportance of cu1ture . S /
- (On/near resarvation, Pura1, urban pragects) 9
L] - . 4 .
e Majority of students are Indﬁan/Nat1ve ' ’ - R
(Dn/near reservat1an and rura1 prDJEEtS cn]y) 8
ath - :f;faqﬂsqdif " faderal funds are_ cuf 77?777L;;4; - 5 vi?“
(On/near reservat1on projects oniy) » . _ o - 2 ot
‘e Other (misc. respnnses) | o ' ; 27

*The questign of ‘how the decis1an was made to integrate the CuTturaily related - -
activities 1nto the school program was answered by staff oF the pPDJEEtS where‘
J1ntegrat1an was reported to have occurred. " Of these, 22% 1nd1cated that the
parent committee was responsible Far the dec1s1on to integrate the cu]tura]

‘program into the Pegu1ar school program, 19% cred1ted project staff and/or

teachers, and 10% 1nd1cated that the school administration had decided a1one. - '
The rest indicated it had been a JG]nt decision by parents, project staFF and/or j

S . [

school persanne]. — 7 ; , coe

- = ‘ . . B !
. . { . :

Staff from all projects wh1¢h had integrated cu1tura1 activities into the schea]
’ program indicated that integration was an effe¢t1ve approach. The reasons théy
gave were as follows: . L

5These percentages were based on the 57% who answered "Yes" in Table 3-11.
4
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C23%

, é:DEVETQDEd pr1de in Ind1an heritag&/pas1t1ve se]f image- i 20 B
_.§3A11awed greater part1c1pat1an by students :'*:_;it‘;;ujlé-fff:'  18
:f-'A1]awed teachers/a1des to better 1mp1ement prugram - ;,-; ': E '.Q-TQ

’ § Had.r3te1ved pos1t1ve Feedbaek - e ﬁ' I '_,f5 _;; 'b; .9 f }i?;

“® Increased adm1n1strat1on s abi11'” to eva1uate success af o |
‘the curr1culum and the pragram DD'EEt1VES = L P

.8 Teachers learned. 1mpartance of cu1ture for ch11dran 5 aducat1an g -2 f-:'!
* (Only. on/near -reservation prnJEEts) B
* Gther (misc. responses) ﬁ_" . - ) B - T
Staff frgm these'prnje;ﬂ efe a1sa asked whethar thé'iﬁtegratiﬁn ﬁ% the Cu1tﬁféi’:;

-Fo1]ow1ng reasons:

e Activities were 11m1ted by the sghedu1e or time S -33%

e Cannot teach religious tgp1cs in’school ' - 29

e Competition for teachers’ time/competition with other pragrams To15 T TR
e Can only provide one class at each school . . N -
°

Can teach only schga1/d1str1ct—re1ated ijectives D 11

Of the 57% of the prcjects whose cultural program was considered a part of the
overall school program, all used séhao1_Faciiities and/or resources for cultural
prdgramS/activitiesi' In almost all (94%) of these projects, school classroom
facilities were pravidéd.”,Prévisian'oF classrooms and suppart servjces
(duplicating, janitorial, audio-visual and other equipment, resource personnel,
etc.) -occurred in 24% of these projects. : o
These praject cogrd1nator3 were also asked whether the schbols- prov1ded time for o
Indian students to attepd their cultural programs or activi 1&5,.and 97% ' 7
1nd1cated that they did. In. these projects, students were FE]éaéﬁd from c]ass 1n
46% of the projects; courses were included in regu1ar class schedules in 35%;
'part1c1pat1on Qccurred only in the Furm af assemb11es in 13%; and 1nstru¢tor5
v1s1ted the E1assrogms in 5%. _ . o o -

DE‘V‘EI.QPMENT ASSQGLATES. Ir




éﬁ:LLFQt:fiiff2Q:”7ff?i.Tf*uri*é;;'iié17J‘inﬁ R

3Hh11e most (77%) prajects had some :uituna1 act1v1t1es during the schun1 day, —,’1
’fcgund1nators 1n over nne -third (40%). of the progents 1nd1€ated that their -
'cu1tura1 pnngram and azt1v1t1es were not con51dered a part Df the regu]ar s:hng1
_program. . Fourteen pernent of all the on/near resenvat1on pro;ects, 25% of rural,
'50% of urban, and 82% of the metropolitan projects that had cultural.instruction
-answered thatithiszﬁas-the,:ase.*AThesé’pfojécts were asked why thgsé o :
prognams!acﬁivities were separate, and their:coordinators responded as follows:

e Because they were not a part of the regular gurr1cu1um o ,34%

e Because students were scattered thrnughgut the schools ' 23
e Time and scheduling conflicts v _ - - 18
e Convenience/best time (reasons unspecified) L 13
e More convenient for parents/parents could attend 9 ..

. & Office of Indian Educational programs would not allow
over 10% participation of non-Indiarg -
e Resource people had other jobs during school day.
- o Indian children learned more when separated
. C1asses her on resenvation fbr bétter participation

Ww o

VPrnject coord1nators were Further asked how and/ar who made “the dec1s1on tovla
separate ‘the cultural program or activities from the reqular schng1 day ‘and
"sc¢hool program. The coordinators stated that this sepanation was the desire of;

the parent committeées. The most Frequent (55%) response was that the "parent
committee requesteﬁ" it.‘ Next most Frequent were ‘“parent committee and schooi
administration requested" (19%), followed by "parent comm1ttee and teacher or !
pro%kgé—ataff reqyestad" it (15%).

The prngects that 1nd1cated their cu]turaT programs were not a part of the school
program were-:asked if this separat1on was an effective approach' 67% thought it

was. The1r reasons were:

e This was the most convenient way to schedule activities - 24% of projects
(Only urban and metropo11tan progects) .

3

‘e Students are scattered, and there are limited resnurne

peop’lef thus a central location is néeded 1T
(Urban and metropolitan projects) L s

e After schODT transportat1cn was available 6
(Rura1 projects) . _

s More concentrated 1earn1ng S : o ' 6
(Urban prozects) , o . .
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o Best ut1]1zat1on gf funds and resources
- (Rural projects) ' :

e Did not have to ﬁu11 students out of regu]ar c1asses “,“,-r 4 . f;.jf
; (Metrepa11tan projects) - _ . S

o Allowed ch11dr2ﬁ to wnrk at }he1r own pase S -
(Rura] prcgects) Lo ‘ -

- . < P
L 3. N s S el

. Dther (m1sg. raspanses) '7 '9>"' v o - 8';L”i I
o . ~ G- c . T e
CaerdTnatcrs uf pra;ects who anSWE?Ed that "keep1ng the cu1tura1 program seﬁarate;
was not an effect1va apprnach" (33%). a]sa exp1aﬁned;the1r v1ews.‘ They bei1evedﬁ'°
it was 1neff3§t1verbegause7 C

r-.
i

° Students were t1red after school’ - T 12%
(Dn/near reservat1on and rura] only). . i ' o
~  e-There was" poor ‘student- attendance '474>~ u;x:;f;;,"LMQPHL_;_T;%Q;;?;;E?'
:;:;;;LUEban cnlyl__._ S S e - 7
» They were not serv1ng max1mum number of students - ﬁiﬁl 8 ﬂﬁgg.,iff;

(Metropa}1tan only) - = . _ i

. They needed the total schcn] Env1ranment to reF1Ect -
- positively on Indidn culture - . = L Ca 4

(Metropo11tan ﬂn1y) , E R

Askeﬁ 1F this separat1gn Frgm the regu]ar schoa1 prugram nr schae1 day 11m1ted
what- was—affered or how it was foerad 56% of- these cgord1naﬁor5 said no.
Converse]y, 58% of the ccord1nators of metrbpa11tan progects 1ndigated tnat Lt
did 11m1t them, as did 58% of the on/near reservation and 47%. of the urban
perEEtS. A11 of the rural project coordinators who 1nd1cated that the1r , .
cultural act1v1t1es were not a part. of the regu1ar schao1 prcgram aTsa 1nd1cated
th1s appraagh d1d not limit _their programs.

‘F1na11y, near1y nine-tenths (87%) Df these :onrd1nators sald their schoo]
distr1ct5 prov1ded Fac111t1es *and resources, mainly classrooms: and .other space,:
even thaugh they were not can51dered a part of the regular schgn1 program.

.
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Nearly two-thirds IS%il;pf.the Part,é;ﬁrajgztsghad-éiculturél ptﬁgnam;'l;Tﬁs ..

creasing the students knowledge and awareness of Indian h1story and. Euiture

(69%) and "1ncreas1ng the Ind1an students pride in their ethn1c her1tage“ (73%)
fwere the two most frequent]y cited pr1mary ijectives -of these cultural prugrams,
‘sTng cultural awareness" (32%) was' most often named as the most R

wh1le “Tnc :
'1mportant s1ng1e goal.

Indian/Native studeﬁt bilingualism OF’Naiiyg language dominance, overalN(:f
a relatively small part ir" determining thé cultural programs of the projects. In
_only 9% of the projects was it said to be an important factor, and then'bniy.in-
those cultural programs'ioiated on/nea}vﬁeégrvat{ons and to a lesser degree in
_otker rural areas. ‘Nearly all (96%) cu1tura1;prajécts sérvédistudents from more
than one tribe. The number;uf'tribesrs§rved by the projects varied frbm“one to’
"84, and coordinators from 22% of the projects- said that they served Indian =
students primarily Fram*ﬁearby reservétions. Consequent1y, almost all (92%;¥
pragects offered both single-tribe and multitribal top1cs, courses, or
agt1v1t1e§. - . : _ : . e '

A1 pkojeets used'ioca1 Indién peeafe in' their cultural instructicn and

'ass1st1ng in thé 1nstruat1on, and to mon1tcr1ng and eva1uat1ng the1r prcgrams.'
eal Ind1an part1c1pat1on was con51dered to be representat1ve of theg.nd1an

*

5”d/or tr1bal commun1ty in 79% of the projects.

Fifty-two percent of the progects said ‘that Indian pPDjEEt staff, Indiég'ﬁafeﬁts,
and/or parent camm1ttae members had been involved in the seiect1cn/reaommendat1an
of school textbooks, and 64% had been involved in the seiect1on/re¢emmendat1on of
other %guéatiénai-materiais for the schools. - ) g L
School d1str1ﬁts in the sample had not in most cases, provided cu1turaf1y
related instruction or aﬂt1v1ﬁ1es for Indian students prior to the Part A o
iProgr‘am. Only 16% had, and- these were more fraquent1y gEneral cultural?y re1ated .

“act1v1tlés, ‘with some tea¢h1ng of Ind1an h1story, 1anguage, or arts and crafts

=

i
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-'c1a§ses;~-“5rief sessions abnut Ind1ans in Thanksg1v1ng history“ was a cnmmnn ;:ffl
__tespansa EEQEEdJﬂg_thE,EEﬂtEDiLﬂfrthEnpﬁeylltlgcll_aﬁtllli]ES; - ,Qiﬁj:;,,

.Hhen asked whether any Df their cuTtura1 cﬂurses, tnp1gs, or act1v1ties had
become a part of the regular school pro fﬂi;‘47i of the EOﬂrdinatDFS said that
some had. Most frequent1y mentioned act1v1ties wera: ‘Ind1an day or Indian~
cu1tura1 week (18%); arts and crafts (18%), guest speakers and: spec1aT L

presentations (17%); In§1an h1stury (17%); and Indian language (8%).

Fartyafaur percent Df the project anrd1nators sa1d thaﬁ sshoc1 QUPr1cu1um

‘revisions had béen influenced by their cultural programs. Influence was Fepartéd
most in these areas* Ind1an history classes (23%) and :u]tura1 act1v1t1es (19%)
added to the curr1Cu1um. Gver half (56%) of the coordinators responded that '
their. cultural pragrams had not influenced the school gurr1cu1um. The reason o
they gave most often was that curriculum revision was a "“low pFTDF1ty andfor nat~w—

needed" (30%). . .

s

Threeifaurths (74%) of the progect coard1natcr5 said that their school districts
. and schools had been helpful and respcns1ve in the deveTopment and suppart of
their cultural programs, and only 4% said they were "not respons1ve or he1pfu1.
The majority (79%) of ¢u1tura1 progects had been able to acquire sufficient
materials and resources to carry out their programs, and had received these
mater1a1s and resources from various sources, most commonly from cammerc1a]
-publishers (83%); Indian community and/or tribe (67%); school districts (50%) ;
and Indian Education Resource and Evaluation Centers (46%). They also received . -
materials, resources, and assistance from other Part A projects Yin 44% of the i
projeéts, mainly in the form o# curriculum materials.’ ® - f ' '

Mast-of the instruction.and activities of local ﬁrojecté‘ éuTtura] programs took
place during the school day (77%) and Qti1ized school facilities (81%). ‘
Generally, a 1arge number of pragects had cultural instruction and activities
both during and after the school day. Coordinators in 57% of the proaects said
their cu1tura1 ccmponents were ﬁDns1dered a part of the overa]] school program,

“and all of these considered this an effective approach. Typ1ca11y, coordinators .
cision to integrate the cultural program into the overall.

reported that thej
"school program.wds made by the parent cofimittee, often in conjuction with proqect

o6
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staff teachers r the SEhBQ] adm1n1strat1an,_ Most (77%) coord1natars Feit th1s B
1ntegrat1gn did pot 1imit what the prDJEEtS offered or how they offered 1t S :
“ﬁimbst“aTT fQ?%?*ﬁf thE”SEhﬂﬂ*S‘dﬁﬂ—prvﬁde time for Indian students to attend
cu1tura1 programs and azt1v1t1es, if they took piace dur1ng the schca] day.~~ ’

”Caardinétcrs in 40% of the praﬁects‘said'theif cuitu%ai instruction/activities
‘were not. ccns1dered a part of the regular school program. They gave these
reasans Far the separat1cn- .cultural courses or activities were not a part of
the regular curr1cu1um (34%); students were scattered throughaut the schools
(23%),7there were student schedu11ng and time conflicts (18%); this was done For \
canvenienﬁe or beqause this was the bestetime (13%); and th1s was more convenient
far parents to attend (9%). Most coordinators stated that w1th1n these projects,-
the parent committee alone (55%) or inrcdﬁjunctign with the school administration
(19%) made the decision to separate the cultural program from the regular school
'prag}ami In. 67% of these pFOJEEtS, the staff thought this an effective
approach. Asked whether this separation 11m1ted what was offered or how it was o
offered, 56% of the project coordinators said no, while 44% of the projects said

Projects, for the most part, were prévided with school fagiiities,éﬁd/or scﬁao1
resources to ccnduct their cultural classes or activities, whether the programs
took place during or after the school day. Al1 school day cultural activities
and 87% of the gf;sr‘sghbgl cultural activities utilized school classrooms and

facilities.




A
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CHAPTER 4. TYPES OF CULTURAL INSTRUCTION

Detailed information was gathered from 72 of the 74 projects in the study with 4

,cu1tura1 program on. the types ‘and frequEney of cultural instruckion and the types

 DF instructors used. The data from this “Inventary of Instruct1an in Cultural 5
Heritage“ were weighted to represent 530, or 61%% of the 865 universe of projects
in the study sample. The data and results presented in this section thus o

' represent 95%1 of the sample universe of Part A pragects with cuitura]Iy

reTated 1nstruct1ona1 programs.

P
The project staff member(s) most knowledgeable about each project's culturaf
program filled out an inventory which provided inFormatiDn'cancekning ther
_specific topics in which cultural instruction was offered, their frequency of
,instrUEtian, and the types of instructors used. The 1nventnry was quite .
fdeta11ed, and was aggregated into a list of e1ght major Eategcr1es of 1nstruﬁt1an"uW"

for analysis. The eight major categories and the number of subtopics they cover

are: ’

1. Creative arts andréfafts (20 possible subtopics);

2. Indian (tribal) history (no subtopics);»

3. Indian (tribal) culturai heritage, e. g., moral and ethica? values, -
knowledge and preparation of foods, hunt1ng and fi-' 1g, traditional .
_society, current and traditional bel;efs and cerer ﬁ“ﬁs (17 pcss1b?e

subtopics);’

4ﬁrTr1ba1 ‘governments, e.g., tribal governments, role andrpoiiéies é?-fgdera?
government, current relationships with, and responsibility of federal
government, contemporary tribal issues, study of federal legislation,

Ind1an tribal law (27 pQSSlZ1E subtcp1gs),

5 Language preservat1on and development (4 possible subtop1:s),

6. Indian literature, stor1esg SQngs, music, 1egends, poetry (ng suétcpics);

1

1The two cultural projects who did not fill out the “Inventory of Instruction in
Cultural Heritage" represented 4% of the weighted data. As mentioned earlier,

it was estimated that there were 550 -Part A projects with culturally related in- -
structional programs.

o8
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7. Cnm”arative gu]tura1 studfes, e. g s studies amﬁng and between tr1bes, o
contribut 1ans of Ing 1ans;j amous. Ind1an§%£18 pussib1a subtap1cs), and

8. . -5 ec1a] Events, e.9.y Ind1an awareness, Indian C]ubs, F1e1g Tr?ps, Iﬁdian 3715

Day/Week (8 “possible subtap1¢s) ‘ _ e

B

~ What was. Tauggg Tab1é 4-1 presants tﬁe eight major Eétegaries of instrﬁctién, fféﬁ

%by d1str1but1an of the pertentage of cuitura1 projects foer1ng each -
'3tap1c/ast1v1ty w:thin,each sett1ng, : B

Creat1ve -arts and :rafts were offered in aTmost every project with :u1tura1
- instruction. “ Fewer than half (40%) of the praJEEts included 1anguage
preservation. Df the prngezts with aultural instruction, 89% included tap1cs o
from six or.more'of the eight aategor1es, 31% offered tup1cs from all eight .
.categories, and no pra:ect affered just nne catégory of 1nstru;t1an (the Fewest
_Anumberfbf\fategar1es presented was two),- -

Inclusion of 1anguage presarvatian Fe11cwed an exPEEted pattern " with rural and;-"

an/near raservation progects having the highest percentage (these campr1se a
large” proportion of 51ngle.tr1bal Tanguage projects) and metrapo11tan the -

"smallest (having the most tribal languages represented).
- X

. TAELE 4-1

PERCENTAGE OF PROJECTS PRGVIDINE CULTURAL INSTRUCTION, BY PRDJECT LDCATIDN
(Weighted N=530)* ;

“Categories of - —On/Near - . -
Cultural Instruction Total Reservation Rural Urban Metropolitan
Creative arts and crafts 98% 94% - 100% 100% 100%
Comparative cultural studies 94- 93 96 - 93 93
Special events 93 . - 79 95 100 100
Indian cultural heritage 93 85 ‘95 93 - 100
Indian literature 89 77 95 - 84 100
Indian (tribal) history 82 69 ‘92 73.. . 93
Tribal governments , 71 57 .72 79 78
Language preservation - : 40 ) 45 51 34 25
*The total number of cultural projects providing data was 72. ® The Yata have "been

we1ghted to make the findings representative of all cultural projects. B
: _ T I L _ _
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" The composition of the categories of cultural instruction with more than one
i%spig or activiti s was explored in more detail. It was found that for:

) Creat1ve arts and crafts - Nearly one ha]F (48%) nf 20 possible act1v1t1es
were taught or presented by the average project. ~

_were taught or presented by the average prDJEﬁt. _3

[ ] Comparat1ve cultural studies - Over one-half (56%) of 18 ﬁ0551b1e ‘topics

e Special Events - Over one-third (41%) oF eTght poss1b1e act1v1t1es were ‘
prov1ded by the average project. )

- :zInd1an (tr1ba1) cultural her1tag5 - Dver one- th1rd (41%) of 17 pass1h1e
) topics were taught or presented by the average project.. .

e Ir%ba? g

overnments - Over one=third (42%) of 27 possible toh1cs were taught
or presented o ,

Dy the average project.

e Language preservation - Two-thirds (66%) of four possible areas of
1nstruct1on were taught or presented by the average progecti :

" Project coordinators were a1sq asked whether the tDpTCS they cuvered were taught
formally or discussed only. Table 4-2 indicates the percentages of top1cs within
“each category (of those categories with more than one topic) wh1ch were taught '

-forma11y or discussed only.

' TABLE 4-2-
PRESENTATION OF CULTURAL TOPICS*

Categories of Cultural Instruction N**  Taught Formally Discussed Only***
Creative arts and crafts : 522 95% ; 5%
Comparative cultural studies: ’ 497. 93 ) 7
Indian (tribal) cultural heritage . 494 86 . 14
Indian literature 474 .75 e . 25
Indian (tribal) history 437 - 71 29
Tribal governments ) 377 56 44
Language preservatjion : ' 212 63 o 37

L - .
*Specia] Events are not included.

**The total number of cultural projects prov1d1ng data was 72 The déta have
been weighted to make the findings representative of all tu1tura1 prQJEEtS.

***"Discussed Only" means the projects did not present the topic in a FDrma]
‘manner-but discussed it in passing -- e.g:, discussed Native languages but d1d
not teach any.

y
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o
*
*

e

Tap1cs within creative arts and trafts and :amparat1ve cu1tura] 5tud1es were. ..
"taught fgrma11y“ most’ f?équént1y (95% and. 93%, respect1ve1y) and those w1th1n '
the Tr1ba] governments :ategary least frequently (56%) Of course, in many
projects the- d1Fferent topics w1th1n ‘each :ategary were both taught. FgrmaTIy and
d1scussed. _ o SR : _ . s

Who Taught the T0p1cs ‘and Act1v1t1esi 'Tapics of cuitura1'instructicn were taught
or presented by (1) special jnstructors and/or local resource persons, (2) local
pragect staff, or (3) a combination of both. The extent of use of-special

1n5tructors/1cca1 resource- persnns prav1des some- indication of the involvement Qf -

local Indian peap1e in project activities. The findings are shown in Tab1e 4-3.

As seen in Table 4-3, Creative arts and crafts agt1v1t1es utilized the largest
:propurt1cn of. special 1nstructars/1@:a] rescurééApersans, and Indian history the
smallest. An average of 26% of the projects taught or. presented topics using .
special instructors/local resource persons, and 42% taught or presented tap1cs
using local project staff. . Overall, 32% of thE‘pFDJEEtS with cultural

instruction used both specia1 instructors and project staFf.

TABLE 4-3 ,
" INSTRUCTORS USED IN CULTURAL INSTRUCTION

Type of Instructors Usgd
Special Instructors/

Categories of Cultural - ‘ Local Resource Pragect. .
Instruction v N> - ____Persons Only  Staff Only Both
Creative arts and crafts 522 > 35% o 15% - 50% |-
Comparative cultural studies 497 : 16 : 38 46
Special events 493 29 38 - 33
‘Indian (tribal) cultural her1tage 494 23-= : 40 T 37
Indian literature 474 30 49 20
Indian (tribal) history 437 22 _ 62 . 16
Tribal governments A 377 21 57 22
Language preservation : 212 ' 31 51 18
OVERALL 1 B . 26% . 42%. 32%

*#The tDta1 number of cultural préjects providing data was 74. The data have.been
‘weighted to make the findings’ representative of all Eu1tura1 prcgects.
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;ng Often_the Topics and ActivitiES"Hére Taught. Projects provided iﬁstruétiaﬁ=

in d1fferent cultural topics with varying dégrees of regu]ar1ty. Pra;ects were .

: asked to indicate the frequency with which they taught or prov1ded 1nstruct1an

for each topic or activity they listed. The respanses were grouped into three
categories: o : : S B

=

1. The "1east frequent" - taught or prov1ded once a year (ar no more than four '
hours per year) up to several times a year. A - ,

2. “Moderately frequent" - taught or provided 9 to 40 hours per year, or one

- " hour per month up to sggerai hours per month, or no more than 1/2 hOUF per
"week. -

3. "Very frequent" - taugﬁ?%%r pngyided 40 or more hcurs per year, or at least
one hour per week. , : ' S

- Indian (tribal) histéry, when'taught,'was-the category most theﬁ'taUth on a
_very frequent basis (see Table 4-4). In 57% of the pPOjEEtS, it was taught a

m1n1mum of four hours per month, up to one hour per week. Special events was the
"least frequently" offered of the cultural instruction categories. In-59% of the
projects, Special events were proeided only from one to a few times per year.

{
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CTABLE 4-4 oo
FREQUENCY OF CULTURAL TOPICS TAUGHT :
) | Frequency of InStru:tipﬁ_ .

L R N . Léast . Moderate]y " Very - -
Categories of Cultural Instruction | N* Frequent’ Frequent Frequent Mean**:| -
GCreative arts and crafts - |22 2% -24%. 47%  2.18
Comparative cultural stud1es ' . |497 25 v 33 42 2.17 |
Special events , 493 59 25 16 1.57 | -

" Indian (tribal) cu]tura1 heritage 494 .33 30 37 - 2.04
- Indian literature - 1474 29 35 - 36 2.07 |
| _Indjan (tribal) history _ I = 7 L - 29 <...87 . 2.43
Tribal governments . 377 36 26 38 - 2.02 |~
Lgﬁgqaggzpreservat1gn e 27 31 42 2_137»‘1

| *The total numher of cultural projects providing data was 72. The data have been:*

weighted to make the findings representative QF “all cu1tura1 projects.

.

**Rating Scale: 3 = Very frequent, 2 Maderateiy frequent, 1 = Least freguent.
Key: Least fréqueﬁt = once up to several times a yaar. A - !
Moderately frequent = 9-40 hours per year, no more than 1/2 hour per week.

" Vary frequent = 40 or more hours per year, at least 1 hour:-per week. -

Table 4-5 provides a breakdown of the most frequently taught category of .instruc-
tion by project setting. = The table shows, for example, that of the on/near
reservation projects that taught Creative arts and crafts, 63% pruv1ded
‘instruction for 40 or more -hours per year, or at least one hour per week, wh11e
only 37% of metropolitan projects provided arts and crafts instruction w1;h such

a high degree of frequency.

DEVELOPMENT ASSOCIATES. IN




-,4?74

S o . TABLE 4-5
' PERCENTAGE oF FRDJEETSSPRDVIDINE CULTURAL INSTRUCTION VERY FREQUENTLY o
- BY CATEGORY QF INSTRUCTIDN AND SETTING
R ’7 " On/Near . 1
!Categer1es of Cultural Instruct1en - N* Reservat1on Rurai** Urban Metrope11tan
Creative arts antcrafts 522 63% . 40%  47%..  37%
Indian (tribal) history 437 - 57 géi 57 50
Indian (tribal) cultyral heritage 494 - 36 - 42 29 37
Tribal governments and. their : S ; : .
relationships Lo 377 22 37 45 43
Language preservation and , , ' _
development 212 - 57 38 10 44
Indian literature . - 474 45 38 2% 31
Comparative cultural studies - 497 .36 44 48 41
Special events - | 493 L F A 18
*The totaT’number of culture1 ‘projects prev1d1ng data was 72. “The data have been
weighted to make the findings repreeentat1ve of e11 cultural projects.
**In terms of actual numbere, rural projects prev1ded the greatest number of
topics and/or activities on a "most frequent" basis across all 8 categories
except for language preservation.

1

Ratings of the Projects by Overall Level of Cultural Instruction. Finally,
projects with a cultural component were rated in terms of the overall extent of
their cultural instruction (see Table 4-6). Each project was independently

judged by four Indian gradugte students of education edmiﬁistratien;g” These
judges examined individual project detazreeerdingiwhat.wae taught, by whom, and
how often, (i.e. the "Inventory of Instruction in Cultural Heritage"). Projects
were examined individually by each judge, who!reted them aeearding to the number
and ba1ance of categories and topics taught, the regularity or frequency of

topics and activities presented, and the use of special instructor/local reeeuree'
persens. Projects were then rated on three levels:

2The students attended the Native. Amer1ean Eraduate Pregrem in Education at
Pennsylvania State University.
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metrcpaTitan,prcjects_517% vs. 6% and 5%).

/.

: 48 -
1i High level of cuitural 1nstru¢t1on.s'
2. Moderate level of cultural instruction.
3, Low level QFV;UTtUFa1 instruction.
Each pPDJéCt rece1ved faur 1ﬁdependent ratings, which were averaged and- then
we1ghteﬂ to represent the 61% (530) of the universe Qf projects in the: study -
sample. Of those projects with cultural]y related 1n$tru;tlan only 11% were
rated "high level. of cultural instruction," 51% were rated “moderate," and 38%
" were rated "low." The level of cultural instruction ratings are summarized by .
setting on Table 4-6. o
§ TABLE 4-6 v o
'LEVEL OF CULTURAL INSTRUCTION BY LOCATION K
-AS RATED BY INDEPENDENT JUDGES =
o . ) High Mgderate” Low
Setting N Level _Level Level Mean**
On/near reservation 140 6% 59% 36% 1.62
Rural 157 17 51 733 1.86 -
Urban 103 17 4 43 1.76
IMetropolitan 130 5 52 43 1.62
- loveraLL 530 1% 51% 39% 1.72
*The tata] number of cu]tura1 projects providing data ‘was 72 ' Tha data have been
weighted to make the findings representative of all cu]tun;] prgaects_aa
#*Rating ‘Scale: 3 = High level, 2 = Moderate level, 1 = Low level. * ’
" Projects in rural and urban areas had the highest mean Fatings, andvthegé
projects were rated at the "high level® three times as often as reservdtion and

T
©
F {
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eraativa arts anchrafts was the mast&w1ﬂa1y taught category of tuTtura1 o e
~instruction ' (98% of the prnaatts), followed by Comparative cu1tura1 studies '\3 -
;,(942) .Language presarvatiun was the least widely-taught. There were twenty
”pnssible act1vit1as in Creative arts apd trafts, and near1y one-half (48%) wara
_Ltaught by the average prngactia Camparativa tu1tura1 studiasuhad aightean‘
'puss1h1e topics, of which 56% were. presantad by the averaga pra:aat. Craat1va
“arts and Erafts, when" taught ‘was more Freguent1y taught Farma11y than were
;tug1ts in the gthar seven cataguries of cu1tura1 instruction. Language
preservation was the categury of 1n5truct10n least fraquant1y taught Farmal!y.

&~ =
| S

Creative arts and trafts, the must w1da1y prov1ded farm of cu1tura1 1natrutt1an, |
rrta assist in taach1ng tha act1vnt1a5. It was- a1sa the _second must ragu1ar1y a
Mtaught catagory of cultural instruckion. Dvara11, an avaraga of 26% of all e '”Em;*
projects with cultural instruction taught or prasentad topics us1ng ‘special ' i

instructors or local resource persons; 42% used local project staffs; and 32%, on E'
_the average, used both. o ' N ' | E

When taught, Indian (tribal) history was most frequently taught on a regular ;"ﬁ;ﬁﬁa

basis of all the categories of instruction. Of the projects taathing-Indfan ~

history 57% taught it 40 or more hours per achaa1-yaaa.af at least.l hour gér

‘daak! The next moat fraguant area was creative arts and crafts with 47%.

‘F1na11y, the rat1ngs of cu]tura] prugram 1ava1 uF 1nstruct1un showed “that few
(11%) progatts received a h1gh rating in terms of their overall balanca of
% tatagor1as or topics taught the regularity of top1cs taught and the use of
special instructors or local resource persons. The majority (51%) was rated at a
moderate level, and a significant proportion (39%) was rated Tow.
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CHAPTER 5. RELEVANCE OF CULTURAL PROGRAMS

‘This chapter addresses the re1evance of the. Part A :u]turai instruction programs,'
both from the - erspett1ve DF the Indtan Eommun1ty and the perspective of 1oca1,,,

school persanne, In assess1ng prggragrre1evance, quest1anna1re data were
ana1yzed in terms of three main areas. “The first pertains to respundents
fperceptigns of pr gram apprgpwiateness and their satisfaction with the material

and how it was_preggnted_ Tapics-addressed in this area include: (a) the extent

of consultation with the Indian cammunity and parént involvement in.the programs¥

(b} Indian community views on cultural topics’ and activities which should-be
added or dropped from existing prngrams, (c) school d1str1ct staff perceptions Df
special educat1ona1 needs not met" he program or other schoo] programs, (d)
Indian percept1ons of whether Ind¥an ch11dren have cu]turaﬂTy related needs which

_are d1Fferent from ather ch11dren, (e) Ind1an cammun1ty satisfaction with the
project in terms of meet1ng cuitura11y reiated needs of Indian ch11dren,'and (f)
school district administrators' satisfaction with the ‘cultural instructien

programs. : .

The second area addressed 15 ‘the 1mpartance oF cu}tura11y re]ated instruction to
the’ §;d1an community and to public schaﬂﬁ,staff_ Data on this top1c are provided
from Indian tribal or community leaders, Indian parents, school teachers, and

szhca1Aadmihistratars_ o } | o
Lastly, the chapter prcv1des data)an the perce1ved respons1b111ty of the pub11¢
schools to provide Indian children with cu1tura11y related 1nstruct1on. The

views of the Indian community, Part A project staff, and public school personnel
‘on this topic aﬁe presented. . : ) ! ‘ ' '

APPROPRIATENESS AND'SATISFACTIDN
Consultation with the Ind1an Ccmmuﬂ1ty. As one primary measure, of the

apprapr1ateness of the cuﬂtura] program, pro:egt staff and parant camm1ttee
members were asked whether: they had approached Indian or tr1ba1 cammun1ty members

s~
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'abcut what should or shaqu not be taught w1th regard to. cu1tura11y re]ated
topvcs. To abt&1n the perspect1ve of . gnmeane kncw1e§geable yet auts1de of the
local project, an Indian tr1ba1/cnmmun1ty ledder was a1sn asked whether the '
:ﬁFOJEEt staff consulted members of. the Indian commun1ty cancern1ng what shou]d ,
: and shnu]d not be included in the local” Part A prngect. Be]ew is . a cowpar1scn ef :
,thE1r resaonses.':= o ; T S T P

P

TABLE 5 1

T PRDJEET STAFF CDNSULTATIDN HITH INDIAN/TRIBAL
: CDMMUNITY ABOUT NHAT SHDULD BE TAUGHT -

) Nhether Indlan Communﬂty was - Cansu]ted _ g
Eﬁ pandent Groups : S , Yg; - . QEQ; ' Dan t Knaw . ;.' '
PrOJect staFF 7 i o - . 57277 B ;:132 - "; 3§§” R
. (He1ghted N=1588)* ’ . . s . :
Parent commitiee members-. - | 62 L YA ' 21
(Weighted N= 566)* ’ o " : ' L o
.. 7 A , o e
"Tr1ba1/¢ammun1ty leaders - i IR - A : - .
(Weighted N 441)* 7 v . -, 52 _ .23 © 24 o
|*These data were we1ghted to make the f1nd1ngs representat1ve af all prcgects
with a cultural component. The actual numbers of respondents were:, 258 pro;ect
staff 205 parent ﬁomm1ttee members; and 67. tr1ba1 Teaders. -

= — - e - - e = - - . T

= o - = —
. . =

As Table 5'1ishows the majority of the responses oF the three érodpsrindiaate
‘the Ind1an tommunity was consuited_ Re1at1ve1y few indicated. ng‘tonsuTtat1on.“
"The "don't knaw" respgnses represent s1gn1f1cant propart1on5 ‘of ‘the three
‘respondent groups. Tr1ba1/cDmmun1ty leaders were somewhat less p051t1ve about
Such,:ansultatiohs than,the others -but  the d1fFerences were not. very great.

1 s

s

As part of the same ‘question, progect staFF parent comm1tt§e members, and
1}tr1ba]/commun1ty leaders were asked with whom the ﬁragezt staFf had consulted \
regarding what shcu]d and 5hou1d not be taught or presented‘1n the1r programs. o

Their respDnSEs fc11ow in Tabie 5-2. .




- TABLE 5-2

TS S S , T

TYPES OF INDIANS CONSULTED ABOUT WHAT SHOULD BE TAUGHT IN
PART A CULTURAL PROGRAMS,..AS REPORTED’BY PROJECT STAFF,

o .~ PARENT COMMITTEE MEMBERS, AND COMMUNITY LEADERS *
o : : NHD INDICATED CDNSULTATIDN HAD DCEURRED
- ’;’*i13 . — Pro;ect — Parent .
) ) Staff - Committee - Tribal Cammun1ty
7 o ~ Weighted -+ MWeighted Leaders
~ Consulted Groups (N=888) . (N=353)  (Weighted N=231)
|Parents | R f:'f@ - 'gsz : séx"f -~ 90%
Indian community (non- . - | . _ ) i
government) leaders ; 71 68 - 67
rﬁﬁcﬁﬁﬁnity”eldefégknbwn - ' o | ) ;
for their knowledge of ! : L Cal S
“leultural or Tanguage —— Uo7y ooYUTJTVYCSTOOUTT T4 =
Tribal government leaders ' 4 ’ 35 o E 22 .
*These data were weighted to make the findings representative of all projects
with a.cultural component. "The actual numbers of respondents were:. 157 project
_staff; 134 parent committee members; and 36 tribal leaders. ~ o
Lo T A
‘Tab1e 5-2 shows that parents were the Indian community members most Frequent1y
contacted about what should and should not be taught or presented in thETF 10;31
Part A projects. The three respondent graups were gquite consistent 1ngth1s v

regard. Tribal government Téaders were the Indian ﬁammunity group least _
'frequent1y mentioned by the three respondent groups. This is not surprising since
these individuals would only be available for consultation by staff in reservation
‘;or cher rural areas. Indian community (non gavernment) leaders and e1der5 were

cansu?ted mu;h more Frequentij
*a_ - fik . , A - : '5
Parent and Indian Tr1ba1/CQmmun1ty Leader Involvement. Parents and Indian tribal/
7cammun1ty leaders were asked whether they hadubeen involved in their Jocal Part A
'~prggeztsg One-third (33%) of the parents and nearly three-fourths (73%) of’ the
,Iﬁdian.tribéT/commuﬁity leaders said they had been involved. The data show that  ;
they were involved in deciding what would be taught or presented, the review or =
.evaluation of what is taught or presented, and in the actuaT presentat1on of

these tDp1C5 and a¢t1v1t1es._ '
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about their involvement in selected aspects of their projects.
: . - ) - g . -

are-presented in Table 5-3.

TABLE 5*3

PARENT INVD “MENT IN SELECTED
. ASPECTS OF CULTURAL PROJECTS

‘More specifically, the parents who indicated they had been involved were asked

Their responses

; ) (N=335)
- < . .

. Area of Involvement » Involved Not _Involved
Deciding what the project would teach or do., 9% 0 61 |
éraviding'comments*and*recommehdations*gn'the B
project at a public hearing! e 34 , b6
Serving as a speaker or dEmDnstrat1ng a skill - '
for. Ind1an students. 21 79

Writing the proposal. 20 80

re5pcnses are listed below.

Tribal/Community Leader Involvement (Weighted N=300)

° Ser91ng on the Parent Advisory Cbmmittee

e Serving as a speaker or instructor’
e Assisting in the planning/teaching of Ind:an culture, -

- traditions, history, 1anguage, arts and crafts, songs,

X

Additionally, tribaT/community'Teaders were asked to specify how they and other
Indian community leaders had beén involved in their local prcjects.

Their -

4741
21

dances, ceremonies, etc.

i
e Reviewing plans, activities, budget,

Having the tribe provide activities for students
results, evaluations

Involvement in initial and/or proposal deve]opment of project

18

16

12
10

'Cu1tura1 _Topics Nhich Should be Added or Dropped.

Tribal/community leaders were

asked spEC1F1ca11y whether any particular act1v1t1e5 or areas of instruction

shou1d be added or dropped from their 1Bca1 progeﬁts.

i

i
Ty

-Fifty-two percent said

1Pércentages ‘total to more than 100% because some respnndents specified two
areas of: 1nvoivement. . ;
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: yes,“ 43% said “na,“ and S% did nat answer the quest1on (see Tab] ,'4).

Parents were also asked whether thErE were :u]tura11y re1ated tap1cs that were )
(1) currently taught that sﬂgq}d,ng;Abe, ‘and (2) currently not taught that should
be. ’ ' : : o S -

TABLE 5-4

" PARENT AND INDIAN LEADER RESPONSES REGARDING WHETHER
TOPICS: SHOULD BE ADDED TO OR DROPPED FROM EXISTING PROJECTS -

o = = Il — N *’ — —— — - — - - g
‘ ) - Yes - No Don't Know |
1. Are there topics which shau1d be added or - I I R
- - dropped? .

__Parent committee members . 3% 59% 8%
(Weighted N=566)* : T T - .
Tribal/community . leaders : 52. = 43 5
(Héighted N=441{* : : :

. : & x )

2. Are there cu]tura1 top1cs present1y taught
which should not be taught?

Parents - & - 7 57 - 36 -
(N§1070) ' ’ — , ' -

3. Are there cultural topics not present1y

taught which should be?
Parents I B -33 29 38
"~ (N=1070) - : -

*These dagé were weighted to make the Find1ngs representative of all projects

with a cultural component. . The actual numbers of weighted respondents were:
205 parent committee members and 67 tribal leaders,

The "no" responses in Table 5s4gare important in assessing satis?acticn with, and
aﬁpropriéteness of, what was taught or presented by the cultural components of
local projects. Comb1n1ng the respgnses to arrive at an average, the "no"
'respanses (47%) are*greater than the “yés“ responses (32%), 1nd1¢at1ng a
relatively high level of satisfaction or appropr1ateness- The "don't know"
responses are a significant percentage (21%) of the total responses to the three
- questions -posed,-but.no judgmentsmcanybe,made:ahgutJihemiwwK:1;,
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Hawever the positive (1 e., “yes") FESansE§ in Table 5-4 suggest some
d1ssat1sfa:t1un regarding what is or is nat presented by the Tocal zu1tural
programs. As noted in the table, over half (éE%) ‘of the tr1ba1/commun1ty leaders
_indicated that "yes, topics should be added or dropped.” ‘Overall, they listed
six types of topics they thought should be added, and 0n1y'one related ta>
cultural instruction. Spea1f1ca11y, 44% of those who wanted topics added’
indicated that “pregrams, aft1v1t1e§, or _clagses. in tribal culture, heritage,
~history, language, values, or tribal governmgﬂtsﬁ should be addad. Only 9% of
the triba1/community 1eaders théught thefa were tapics fhat shquid be drropped,

Of the parent committee members (ﬁhp'wouId be assumed to be much more familiar
wifh the project), 34% thought that cértain topics should be added or dropped.
Thirty-two percent specified wh1ch topics they thought should be added. Df‘the'
12 genera] categories of ijnstruction that werg¢ suggested Ey one or more comm1ttee.
members, three had to do with cq]turai instrygtion. Specifically, they responded
that there should be: (1) more emphésig upoh Indian history, culture, heritage,
‘and values (27%); (2) more emphasis on Indian language (11%); and (3) specific
training skills - including arts and crafts (12%). - Only 6% .of the parent ,
‘committee mémbérs mentioned topics they thouyht should be dropped from the
pfogram, and none of these iﬁdicated cultura)ly fe1ated instruction. - ‘/»

Of the sample of parents interviewed, on1y 7% thaught that cu]tura?Ty related
topics were taught that should not be. The tupics most frequently mentioned by
these parents were: (1) Indian or tribal re)igjous and ceremonial topics (36%);
and (2) faulty, biased information regarding [hdian h1stary, cu]ture, Tanguage

(22%). Thirteen percent a1sa stated that n@thing should be taught unless the
s

L

parents agree to it. o C .

Thikty—three percent of the parents théught that culturally related topics were
“not taught by their Part A projects which ghqu]q be. Specifically, these parents
indicated that more . Indian or tribal history, Cylture, heritage, values, and
lanégage should be taught (91%), as should artS and crafts, as well as the '
aesthetic appreéiaticﬂ of art and musﬁ;r(ézi); topics relating to tribal govern=
ments, Indian rights, land "issues, and treatiss (8%); learning to get along with

72




other Indians aﬁdeieerning more about other tribes (8%); and tfediticha1 stories,
1merale,_end weyslof behaving (7%).

added or dropped or” whet shou1d be teught or not taught, there‘1s no cempe]11ng
“evidence suggesting that the "yes" responses across the three.ﬁeseondent groups
indicated either dissatisfaction with or the. inappropriateness of euT%ureTTy

—related instruction. Dvere]T the responses were generai]y an endorsement of

what was being presented and a request for mere.

.Unme;_Educatiqge]regd Culturally Related Aﬁedemj;wyeede, School district
administrators and public school principals were asked whether the Indian
,studeﬁ%s in their schools had special educational and culturally related academic
needs not being met by their Part A programs. Table 5-5 shows the distribution °

== =T

of responses to this question.

TABLE 5-5

. PUBLIC SCHOOL ADMINISTRATOR RESPONSES TO THE QUESTION:
“DO INDIAN STUDENTS HAVE SPECIAL EDUCATIONAL AND CULTURALLY
RELATED ACADEMIC NEEDS NOT BEING MET BY THE LOCAL PART A PROJECT?"

ReSBgndent Group '  Yes No Didn't Answer
District administrators* o N 43%  53% ; 4%
(Weighted N=526)%** :

‘Principals L 13 83 g
(N=335) ‘ : : .

*These were euper1ntendents or assistant superintendents knowTedgeeb]e about the
Part A projects.

**These data were we1ghted to make the f1nd1ngs representet1ve of e]] projects
with a cultural component. The actual number of district administrators was /2.

The "no" responses on Table 5-5 indicate that the erogect was meet1ng the needs
of the students, and therefore imply respondent satisfaction and the

appropriateness “of the local progga@e.
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re1ated a¢adem1c needs not be1ng -met by 1@:31 prnaects.» There. is qu1te

discrepency between the "yes" responses of the district administrators (43%) and
the principals (13%). This may bé;bg;ause the principal was much closer to the
daily wokking% qf the project than was the district administrator. ’ '

A1though 43% of Ehe district ‘administrators ind%c;ted that therée were needS‘natv
being met, when asked to identify such, only 268%f these 2§T1n1stratcrs

mentioned culturally related needs. The two unmet cu]turai1¥ related needs c1ted
by the district administrators were: "teaching.Indian 1anguage“ (4%) and ;
’"j;?rses to increase knowledge of Indian culture and history" (22%).' The other ~
: of the district adm1n1stratnr5 who indicated that there were needs not being
met 1dent1f1ed non- cu1tura11y re]ated needs - 1. e., azadem1€ counsei1ng, career

or vacat1ona1 needs.

Referring again to Table 5-5, only 13% of the principals indicated that there

were épec131 educational and cu]turaT]y related academic needs not being

addressed. The cu]tura11y related needs 1dent1f1ed by. these pr1n:1pa1s .as not

being addressed were: : ' i;, ' . e
e Indian language : ‘ 16%
e More cultural act1v1t1es and/or Indian studies c]asses : 13
® Arts and crafts 19
] Greater d1vers1ty in approach to teach culture 6

Thus, the way the principa]s and district administrators answered the'vqricus
questions regarding unmet special educatignai and culturally related academic:
needs suggests that they were genera13y sat1sf1ed with their local cultural

;ndian Tribal/Community Leader Perceptions of CujturajlgiEETEteg AcademicmNggdsi ‘
Indian tribal/community leaders were asked.whether Indian chderen had culturally
related academic needs different from those of non-Indian children, and, if so,
wﬁét were those needs. Seventy-four percent of these leaders thought that Indian
children did have Speciai-néeds, and 26% said they did not. The two culturally

related needs identified were: : 4

*
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‘e Lack of special courses, activities or jnstruction in Indian or tribal’
%UIt?reivheritage history, language, values, customs, and tribal governments
85%).. R - : : - : T
® Lack afVEQQTish,Ianggage'assistance - students who speak the Native tongue
- or speak little English need more and better assistance (9%). ' :
Iﬁdignthmmunjtyhiatisf@;tjun HiﬁhLErejEEt_Iﬂﬁﬂééting_@gjturai Nge§s of Indian
Students. Indian tribal/community leaders, parents, and parent committee members
were asked how satisfied they were that their projects were meeting the cultural
"needs of the Indian students. Table 5-6 summariZes the results. S

. TABLE 5-6

SATISFACTION OF PARENTS AND TRIBAL/COMMUNITY LEADERS THAT THEIR
PROJECTS ARE MEETING THE CULTURAL NEEDS QF THE INDIAN STUDENTS

" 3Tightly to , satisfied
: : , Not satisfied moderately to very Don't |
Respondent Group _ to dissatisfied _satisfied* . Satisfied Know.

Tribal/community leaders s % - 40% 8%
(Weighted N=441)** ‘ _ : .
|Parent committee members 17 ‘ 0 <69 14
(Weighted N=566)** s : , :
|Parents 2 ‘ 39 : 200 29 .
{(N=1070) ,

Project directors ' 3 ‘ 63 34 0.
(Weighted N=545)** )

*This choice was not available to parent committee members.
**These data were weighted to make the findings representative of aTTrprgjects )
with a cultural component. The actual numbers of resporidents were: 67 tribal
Jeaders; 205 parent committee members, and 74 project directors. : -

A majority af the respondents in each of the groups was at least partially
satisfiad that their projects were satisfacigri1y heetiﬂg the cultural needs of
- their students. Relatively few were not satisfied. Interestingly, almost
'twc-thirds (63%) of project directors were only “moderately satisfied" that their
projecﬁs were meeting the cultural needs of the Indian students. - Qverall, these
_re§u1ts indicate pcsjtiV§ collective perceptions of appropriateness and 7
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:Sat1sfact1an with the culturals campanents of thé 10231 Part A prajects, but
suggest they fee] mgre can be done. . :

In'adﬂitian the'parents were asked to exp1ain why . they were satisfied or
d1ssat1sfied with how their projeécts were meeting the cultural needs of their
students. Seventy percent of the parents responded w1th an exp1anat1cn.- Their
answers are summar1zed below:? : o

&£

e The project is providing a good, wei1aba1ance&:cu1tura1 érogéam. o 27%

o The project could do more if there-were more money or time/1ack of.
" basic materials or resaurges/darng the best they can under the .
circumstances. , v , _ » : 20

( i The children seem satisfied or hagpy and the program seems to be .
. meeting the needs of -the students/the children talk about
what they have learned in the cultural program. . 18

] The project could do more than it 1s/act1v1t1es are not cans1stent/
they have only periodic or one-time activities such as ' :
Cultural-Week, a six-week program, or a summer program. . 13

e The children have learned a great deal about the culture. ) : 1 ﬁ

e The project is teaching only basics/they need to provide cutural
programs and need to expand programs or activities tD other _
grade levels. ) _ 10

e The children are doing better academically and attitudes
have improved/teaching culture helps motivate the students ,
in other areas. 7

e The project provides opportunities for students to be invoived in
local Indian functions and events, and field trips to Indian
places or doings. R 4

e There are no knowledgeable téachérs or instructors to teach the
culture/children are more responsive to Indian staff. . T 4

e If there were no Title IV, there would not be any cultural

activities/just the fact that they are getting some cultural
instruction is significant. _ 3

2There were a total of 17 response categories listed based upon all pafent
explanations (7 categories were left out of the list because the response
rates were 2% or less). Percentages total to more than 100% because parents

sometimes gave two explanations.: 75
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- School Administratiﬂn Satisfaction with the Cu]tura] _Program. The district
administrators and school principals were also asked haw satisfied they were with
the qua11ty of the project activities and how valuable these act1v1t1es were ta

~ the Indian students. Table 5-7 summar1zes the results of the1r responses.

TABLE S-?’

iy

‘VALUE OF AND SATISFACTION WITH CULTURAL PROJECT ACTIVITIES,
~ AS REPORTED BY-SCHOOL DISTRICT ADHINISTRATORS AND PRINCIPALS

Not ¢ Didn't
at all Slightly Moderately Very Answer

“With projg¥ activities.

District administrators o 3% 35%- 49% 12%
(Weighted N=526)* ‘ -

[N ]
W

PrinCTP;\s I 28 ’ 47 - 13

(N=335) ) , e A _

2. Perceived value )
for Indian students.
Principals - ) 2 10 25 52 11
(N=335) ’ : s

*These data were weighted to make the findings rgérésantative of all projects
with a cultural component. The actual number of district administrators
respand1ng was 72. . - . :

‘Approximately half of the district administrators and'prihc{pa1s were very
satisfied with the prajectsé'@r thought they were Vary vaiuab12~far'1ﬁdian
students. An additional one-third to one-quarter of respondents thought their
local projects and activities were moderately valuable, or they were maderately
satisfied with them. The data indicate that district administrators and school
principals in the cultural projects subsample were satisfied with their Part A
_projects and their activities. |

\ .
Summary. To summarize the perceptions the Ind1an -school administration and

project staff perceptions of appropr1ateness and satisfaction with their docal

‘cultural Eragrams, progect.staff,lparent committee members, and .Indian
| ‘ 7 I




tribal/community leaders wére asked whether Indian community members had been
consulted about what should and should not be taught by the local Part A
projects. Over one-half (52-62%) of each respondent group said the Ind1aﬁ
Ecnmmun1ty had bee§ cunsu]ted, and only 13% to 23% said it had not. When asked
who was consulted, approx1mately 90% of each group said parents and 70% said
Indian commun1ty leaders, while 54% to 71% said Ind1an or tribal elders.

Indian sammun1ty 1éaders and parents were asked if they had been involved in.
their local projects. of the parents, 33% indicated they had been involved, as
did 73% of the tribal/community leaders. Overall, their responses indicate that
parents and leaders were.general'ly satisfied with their projects and that the

of ferings were appropriate.- - o Qa' ' o o

The tribal/community 1éaders, parent éommittee,membe%s; and parents were asked if
there were certain topics or activities that should or should not be taught.
Nearly one-half (47%) of the combined responses of these respondent groups
indicated there were not. Although an average of 32% of their responses.
indicated that they thought some change,should be made, their further
explanations generally did not reflect dissatisfaction wf;h §he culturally
related instruction. Overall, this suggests they thought the topics and
activities were satisfactory and/or appropriate without any additions or
deletions. ' | ' |

-

Fl
,
=3

Parent committee members, parents, tribal/community leaders, and kajEEt
directors were asked how satisfied they were that their local projects were
meeting the culturally related needs of the Indian students. Across the four

indicate that the cultural .instruction components of the localjp ojects were
satisfactory and the content of instruction was appropriate from the perspective
of the various segments of the Indian community. ;

respondent groups, very few said they’were’nqt satisfied. Thu;sithe.data

‘The same was also true from the perspective of school district personnel.
District administra%ors and pr%ncipaTs were asked whether Indian students had
special educational or cu]tura11y related academic needs no: being. addressed by
the Part A and other programs. E1ght_y ~three percent of principals and 53%) of
administrators indicated that Indian students' needs were being met. The =
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- district administrators and éehaé] prin:ipa?5>were also asked how satisfiedrthey‘
were w1th the quality of praje;t activities. Almost half said they were "very
satisfied," and only two to three percent said they were "not sat1sfied." Given
the apggrtun1ty to 1nd1cate their d1ssat13fact1on w1th ‘the pruaect or cu]tura1 .

réSpDnSES ‘which spe¢1fica11y 1nd1cated either the1r d1ssat1sfact10n w1th or the

1nappragriateness of the cuTtura1 instruction in their Part A p?ngectsi

0veraT1 the data from the Indian Eammun1ty members and the schcal adm1n15tratars
' regarding their percapt1ons of the cu1tura]1y re1ated 1nstruct1an of local - ‘T’
projects thus 1nd1cate that there was general sat1sfact1on, although there were
’,s1gn1f1caﬁt percentages indicating there were unmet needs. o

IMPORTANCE OF THE CULTURAL PROGRAMS L L
-District_ Adm1n15trator and Triba1/Commun1ty Leader Percept1ons of Imgcrtance.

.School district adm1n1stfators aﬁd Indian tribal/community TEaders were asked how
.important the projects were for Indian students. Table. 5 -8 shows the 3
d15tr1but1an of responses. As shown, the percept1ons of both respondent graups *

are very close across the three response categor1es_ A great magority perce1ved
the prg;ects as being very important for Ind1an students, wh112 almost none sa1d

the prD;ect was n@t important.

The tribal/community leaders and district adm1n1stratars were asked to éxp1a1n
why.they'thought the projects were important or not 1mpartant_ The tr1ba1/camé
munity TEaders‘vexﬁlanatidns weré'groupeé into 12 responSe categories; three of
these were related'tc the teaching of cultural topics; and 61% of the respondents
indicated these three responses. -The most frequently chosen category of the

three was: ®the local project was important because it "prav1des tribal or Ind1an'
culture heritage, history, language classes, programs, or activities" (28%). )
ETeven percent of the tribal/community leaders stated that “the progect is not o
do1ng what it could or should be doing", but most oF these still rated the ©
pragect as being moderately important.  Twenty- five percent of the d1str1¢t
adm1n15trators thought the culturaT program "preserves and passés on® the Ind1an
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TAELE 5-8
SCHOOL DISTRICT ADMINISTRATOR AND TRIBAL/CDMMUNITY LEADER -
- PERCEPTIONS OF IMPORTANCE OF PROJECT FOR INDIAN STUDENTS

- ' Not - 'Siight1y‘: Moderately - Very -

Important  Important Important  Important|

School district admﬁn1streturs ;_ﬁ%v 2% o26% T 74%
(Weighted N=526)* | ' o . C o

Tribal/community leaders N 2 13 - 83
(Weighted N=441)* R e S

S S - .

*These data were weightedfte make the findings representet1§e of all projects.
with a cultural component. The actuil numbérs of respondEnts were 72 d1str1ct
edm1n1etretors and 67 tr1be1/eommun1ty leaders. _

o |- I i=ﬁ,,§ -

culture to the studenteﬁ ahdFEBZ theught ‘that the progect "1mprovee the Ind1en

student's se1Fiimege'end sel esteem."l The d1str1ct administrators' third most o

frequent (23%) respense was thet the preject “1mproves academic 5k111s and
eehievement"

.Teaehergﬁe;eeetipnseof Importance. Teeehere;(N=872)*wehe asked how important %t
was for  Indian students te"partieipete in activities peftain}ng,to‘theifwindien,
cultural heritage. Fifty -four peréent thought i%'wasf"very fmportent ' 36%
"moderately important,* S% thought 1t ‘was "511ght1y 1mpertant "'and 2% thought it
was "not- important.” Thus 90% of" the teechere in the schoolswith Indian e
.students served by the cu1tura1 program thought that Ind1an Student paniﬂc1pat1nn
in cultural her1tege ect1v1t1es was moderately to very 1mpertent._

Pe;ent Committee Member Perceptions of Importanee; The eerent'cemmittee-membere'
were asked to list the most 1mportant types of :u1ture11y related - 1netruct1en.‘
ETthy—e1x percent of the perent committee members (we1ghted N= 566) respended
The* s1x .most Frequent1y named categeries and the percentage of cemm1ttee membere~

nem1ng each eetegery are 11sted below: ’ o » _4;A .
o Arts afd crafts instruction - - ) o 93%
e Indian \and tribal history, government, treaties o ) 80
e General instruction in Indian or tribal’ cu]turei o ) 29 -
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Indian/Native language . PR ' . 29

- F1eNd- trips related to Indian/tribal h1stary or culturer - - .24

" » Indian/Native dan:es, 1nc1ud1ng the1r meanings and 1mportance 19 . @

There were no différences ih the percentage of resbanses by éétting for the firstA
rest. Spec1F1caT]y, Fur genera1 1nstruct1an in cu1ture the extremes were on/near
reseryation (18%) and metropolitan (40%). Fdr the language item, the extremes
:Vwere urban (10%) and on/near reservation (43%). For f%eid trips, the extremes
were on/near reservat1on (10%) and metrupo]1tan (43%) - And for‘danéé, the
_extremes were rural (8%) and urban, (32%). '

Parent Perceptions of Importance. :Pafents (N=1070) were asked whether they knew
what kinds of cultural topiCS’werg taught by the local Part A projects. -
Forty-sixi.percent of the parents answered "yes," and were asked to 1i§t the most

important§kinds of cultural topics ;agghtf The’ dee most Frequent PESPDHSES are
listed bejow: ’

] Arts and crafts (a]sa ccak1ng, danc1ng, 51ng1ng) and

“the eesthet1c appre¢1at1onfaf same - ' Co _. 51%
. Ind1an/tr1gaT cultural heritage, vaTues, eustoms, trad1t1ons o 31
) Ind1aﬁ/tr1ba] history ‘ o : . : - . iZi‘s )
. Iﬁd1an/tr1ba1 1anguagé, g S i i‘, 2
) Instruct1on about other tr1bes and Indian cu1tures/ ! |

appreciation of Indian her1tage, 11Fe styles, culture . L 9
"The abové Iigt from the parent sample and the previous one from ﬁé&ent Egmmittee
members regarding-thé most important culturally related topics of instruction are’
quite similar. Arts and crafts led the 1ist of both groups.

*

Summary. In summary, d1str1§t adm1n15trators (74%) and Indian tr1baG}Eommun1ty
s]eéders (83%) rated their Part A programs very jmportant for Indian students in
their school districts. Fewer (54%) teachers thought the local cultural heritage |
grogram was very important for Ind1an5 students, although .36% thought it
moderately important. Parent commitice members and parents were dsked to T15f
the most impgrtant_kinds of cultural topics, and both groups listed (1) arts and -

81
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erefte, (2) Indien histery, and .(3) genere] cu1ture1 1netruet1en as the three L
. most 1mpertant eu1tura1 top1cs.: :

F
¢

; eespous;siLva OF*THE SCHOOL DISTRI&T.TQ TEACH CULTURALLY RELATED INSTRUCTION, .

i ;ne1en Cemmun1ty, School Staff, end Progeet Staff Pereept1ens of Respone1-
; b111t1.3 Tr1ba]/eemmun1ty 1eedere, perent eemm1ttee members, pehente, =~_"

. pr1ne1pe1e, teeehere, and the project staff were aehed whether the public sehoe15x'
' .have the reepons1b1]1ty to teeeh cu1tura11y related tDpTCS in the sehoe1si_-Teb1e

5:9 prov1des omper1eens of the six reependent greups enewere. e ' ST

The majnrity of all respondent greupe answereﬂ the question in the efF1rmet1ve, _
thusg there was high agreement among all groups. The pr1ne1pe1e represented the L
group with the laewett frequency- (54%) of “yes“ respnneee, while the triee1 '
leaders were the” h1ghest (83%). ‘ o

The Ind1en/Net1ve cnmmun1ty reepondente were e11ght1y more aff1rmet1ve, overe11
in the1r responses to the ‘question than were .the eehon1 etaf? == an everege ef
78% ee cempered to: 69%. On the negat1ve side,- the Ind1en/Net1ve cemmun1ty
respondente end the echee1 stefF averegeq exactly- the same rete of "no"
reeponees, 15%. The h1ghest rate of negat1ve reepensee was by the perent
‘eomm1ttee membere (25%), followed by preject etaff (ED%) and pr1nc1pa1e (15%)
‘ Intereet1ng1y, 20% of the pr1nc1pe15 and 13% eF the teachere hed no op1n1en about -

fy

such reepene1b111ty. W o o ’ ' ‘

e

3Pereentegee reperted far the Ind1en/Net1ve co mmun1ty in th1s ‘Section are the’
averages of the percentages .reported by the three subgroups - tribal leaders,"
parent committee members, and parents. Percentages for school staffs are
evereges of percentages of pr1nc1peie and teachers. v & .
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c . TABLE 5-9 |
, SUMMARY OF RESPONSES TO THE QUESTION:
“DO.PUBLIC SCHOOLS HAVE RESPONSIBILITY TO TEACH
. CULTURALLY RELATED TOPICS IN THE SCHoOL?" .-

Respondent Groups ™ o Yes ~ No

Tribal leaders .. o83 9% e 9%

(Weighted N=441)*bfv: o ‘ & .

_ N - .

Parent committee members . = 74 25 ;é% A 21

(He1ghted N=566)* — . o .

Pargn;s : | 78 t o co 12 .

-}(N£1070) ’ . - :
|Principals. o © 64 T I . 20"

(N=335) e —

: - : T o N :

Teachers . L - 14 - 13

|n=s72) A |
|Project staff - .75 20 - P

(geighted NE]SBS){ ; ' - : ‘ -

*These data w:ie we1ghte to make the findings representative -of all progects’
‘with d cul ,;aT component. The actual numbers of respondénts were 67 tribal
leéaders; 209 parent committee;members; and 268 project staff. : E

———— v - — e —— M- ey

- Theé same respondent grnups were asked to exp]a1n why it was or was not . the _

respan51b111ty of the Dub11: schools to teach culturally reTated top1cs Table
5-10 summarizes their responses. . Two of the reasons that it should be the
resﬁahsibiiity of the séhOQTS were: "butlds se?ﬁ—conf1dence, pr1de, and positive
self-image"- (30% of the Ind1an cammun1ty members, 24% of the school staff, and
50% of the prgjéct staff), and "provjdes all students with a broader’

“background and understanding of Indians® (26% of the Ind1aﬁ c@mmun1ty members,
28% of the “school staff, and .11% of the project, staff) ’

L

= —7 : <
“4NEEF?F”GHE ha%ffoF*a11‘thE'parent*commﬂttée—members Se%ected thﬁS‘réépGnse T
(Number 2, Tab?e 5-10).. - - . - L :

: - . w0 T
*5Forty-two percent of the parents chose this response (NumbérJB{ Tab}é 5§1D);
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g . , TABLE 5 n oo
o Sy OF RESPONSES T0 THE QUESTION ‘
| WHY CULTURALLY RELATED INSTRUCTION SHDULD/SHOULD )
| BE THE RESPONSIBILITY OF THE PUBLIC SCHDOLS
. { :
' ,  Tribal o Parent . Project
, leaders  Comittees  Parents  Principals  Teachers . Staff
g - (Heighted (Weighted  (Umeighted  (Umelghted (Unweighted  (Helghted
Respanse Categories* | ToAsa) Nesth)  Nel0)  Weds) o Ne82) N )
memmmwmmhmmﬁﬂ,.“m moow o om w %
Y ilds self-confidence, pride, n o ] : |
S0 !tive selfinﬂge o 16 4 8 % . 50
% Provides all students withahmader a | | |
" background and understanding of Indfans - 13 .. 2 12 [l 2 1l
A, Because Indlans are fart of American . : , __
history, culture and 11fe (naticmal b local)* 58 23 % M 26 U
5 Corrects past stereutypeslprandes More . . : _ “ R
. accurate picture uf past b |L§ (. X 0 8 o
6 Tond e Tl T - T ‘ i
schunls and family . -2 | 0 0 ﬂ_ &
| 1 Ber:ause Indian students I’ECEWE fnstruction S 7 \
T gbadt uther cultures B E R 10 0 0 0
B, Hakes students aware of thlr past culturé 7 o B
*and history ° 1 s 42 19 3 0 -l
-9, Tncreases Indian -students'. nterest in all .
their school warlv . 2 H 1 0 -0 10
-_iD Because Indian students will n_nt Tearn . . H 7 |
culture and histnry it home 0 B 2 10 0 6. ,
11, Should nntbg taught 1n 5chnn1_/5chauis o A S
should focus on baste skills l 0 ] 1 12 1
12, 1t is a parent responsibility ] | 1l 0 10 0 3
13, It fs discrintuatory to teach llture . . R
to one group and not other groups 0 0 0 5, b 0
o b i (; '



“5—191,

- The _response "beeeuse Jndiens are part of American history, culture and life
'(nat1ene1 and 1pee1}¥ was more frequent]y (35%) g1ve3 by the Ind1en ppmmun1ty
“members than any pfher ‘response, and was on1y s1ightly more common than the
response "ehpu1d be the comb1ned reepone1b111ty pf the schools and Fam11y" (35%)

As a way of "eprreetlng paet Stereotypes and for prov1d1hg a more accurate
picture. of the past® waf. gixen by 8% of the- Indian cemmunity members and 8% of
the prpgect staff, but’ by‘np principals or teachers. Teech1ng cu]ture shou]d be
a reeppns1b11ty ‘of the sehoe1e "because -Indian students regeive instruction about
other cu1turee" ‘was a reeppnée of an average of 12% of the Indian community

members, and they were the eﬁiy groupe to respond in this fashion. "Making
Indian students aware of their g?st cu]ture and history" was a response of ali
but "the teeehere ‘and was qu1te important (42%) to the parent epmmﬂttee members.

’ N i"
The last set pF responses to'the question in Table 5-10 (numbers 11 through 13)
addressed the, "shpu]d not be the reepone1b111ty" side of the question. Upon
1nspeet1pn these represent a minor pert of . the total responses. The respense
that culturally related instruction "should not be taught/or schools should focus
on basic skills" was given at least once byteT] respondent groups; however,- on
the average, fewer than 5% of the Indian community meﬂggrs and only 10% of the'
teachers- and pﬁincipeie gave phiei That “it is a parent responsibility” was not h
given by any .parent, and was cited by 11% of the parent eemmittee members. There .
was one response category given by only principals and teaehefe -= "it is
discriminatory to teach culture to one greup of students and not to others," and
only a minority of.these cited this: Fiﬁeﬁ1y, the mayjority of the explanations
of tHeir responses in Table 5-10 were -on the pps1t1ve side. The three negative
(i.e., ehou]d not be the responsibility) reeppnse eeteger1ee represented

=

re]et1ve1y few respondents _ , A

Summary. The majority of all réspondents (tribal leaders, perent_eemmiftee
members, parents, principals, teachers, and project staff) thought the public
schools have the reepeneibi1ity to teach eplture11y related fopics. Tribal
leaders (83%)° were more sure about this than were p¥incipals (64%), who were the
1eest sure. Interestingly, EDﬁbpf the principals and 13% of the teachers

reported no pp1n1on to this question.

45
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The same respondent groups-were askéd to explain why teaching EuituraT?y related

" instruction should or should not be the responsibility of the bub11c schaa1s.

They gave a variety of answers, most1y indicating why it should be. Three

responses stand out because a 51gn1F1cant proportion of all six respondent groups

selected them. They were that cultural instruction should be taught in the '

public schools because: ‘
e It builds seif-canfidénce; ﬁride, and ﬁositive-seﬁF-ESteem_.

o It provides all students w1th a broader-background and understand1ng of
Ind1ans.

s Ind1ans are a part of Amer1gan h1story, culture and life.
The only reason mentioned by all respondent grcups on why cultural instruction
should not be thé responsibility of the public schools was that cultural in%
struction "should not be taught in §;hoo1, schools should focus on’basic
sk111sg" This response was given by one to twelve percent Df each of the
respondent groups,

. "87
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CHAPTER 6. IMPACTS OF THE CULTURAL INSTRUCTION COMPONENT ON PARENTS,
OTHER INDIAN COMMUNITY MEMBERS, AND THE SCHOOL DISTRICT -

. i : ) 4

This chapter presents data pertaininé to the impact of the Part A cultural

programs on Indian parents and their local school districts. A number of

questions were asked of studenté, parents, parent -committee meﬁbe?s, Indian
thiééilCﬁﬁﬁﬁﬁTf}:Téaééfé;réfﬁﬁﬁTjéﬁﬁ“ﬂ?ét%ﬁff“étéff}faﬁd’pfbjéét"Etaff”ih‘brﬂ&?;“”"

to determine their perceptions of the impact of the-cultural pfagrami The

involvement of the Indian community and regular school teachers and the extént to

which the school districts supported theVCq1fGrai instruction were also reviewed

as measures of the cultural programs' impact upon the school districts and -

admin1strat1ans. I .

IMPACTS UPON INDIAN PARENTS AND COMMUNITY MEMBERS -

Prgject staf$ and parent committee memhers were asked whether the 1oca1 projects
"consulted mtmbers of the Indian or tribal cammun1ty about what shcu1d or sh0u1d
not be taught in their cultural program.” As was shown earlier in Table 5- 1

over ha]f of the respondents indicated consultation had~ozcurred. ATmost all of
the parent committee’ members (92%) and project staff (86%) who 1nd1cated '
consultations had occurred thought parents had been invglved- in these consulta-
‘tions (see Table 5-2). Overall, they also reported that Indian comﬁgn%ty TEadérs
and elders were frequently consulted, although for obvieus geasons this accuﬁréd
more frequently in. on/near reservat1on aﬁd rural project sett1ngs than in urban

and metropolitan settings.

Indian tribal/community leaders (Weighted N=441) also were asked whether Ihdiap
community or tribal members had veen involved in the local Part A'projects. e
éeventysthree percent indicated they had been involved, and 18% of these leaders
indicated that they or other community members had "assisted in planning and/or
teaching Indian culture, traditions, history, language, arts and crafts, songs,

dances, ceremonies, etc." : : -

Project staff were asked whether they used 1eca1 Indian/Native people in their
cultural instruction and activities. Staff frnm all (100%) the projects in the

£
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.cultural subsample responded “yes, they did." Community members were involved
in: (1) identifying cultural needs of students, (2) deveiapihg cultural -acti-
v1t1es and programs, (3) instructing or ass15t1ng cu?tura] instruction/activi-
ties, (4) mon1tgr1ngfevéiuat1ng cultural programs, (5) increasing other peop]e 5

awareness of the program, and (6) locating/supplying resaurge;mater1a1s_,
--The.project staff and parent committee members:.were then asked thgiextent'ta
which project cultural activities had been successful in two areas (see Table
6-1). "Us1ng local Indian or tribal community resources" in the cultural
programs was thought to be “vgry successful" or “maderate]y successfu1" by must -

- A TABLE 6-1

EXTENT TO WHICH USING INDIAN COMMUNITY RESOURCES AND >
- INCREASING THE LEVEL OF INDIAN COMMUNITY INVOLVEMENT -
IN CULTURAL PROGRAMS WAS JUDGED SUCCESSFUL BY
PARENT COMMITTEE MEMBERS AND PROJECT STAFF

Very ~  Moderately 511ght1y- Not . Don't

Ergje;ﬁilmpaetg Successful Successful Suc:essng Successful  Know
1. Using local Indian or | |
tribal community resources.
: . <
Parent committee members 7 : ) o R
(Weighted N=566)* , 27% o 37% “14% 3% 19%
Project staff o R _
(Weighted N=1588)* 35 38 16 2 9

2. Increasing involvement and
ﬁarticipation of Indian
cammun1ty and parents

Eéfent committee members
(We

ighted N=566)* 13 a3 21 8. 15 |
& -
Project staff . B} 7 H _ 7 B
(Weighted N=1588)* = 23 . 41 20 4 13

= o _ .
*These data have been weighted to make- the findings representative of all

projects with a cultural component. The ggtual number of parent committee
respondents was 205; the. actua] number of project staff respondents was 268.
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of the parent comnittee members and project staff. A1thcugh not as highly rated
as the previous area, "increasing 1nv01vement and part1c1pat1on of the Indian-
community and parents in the school district and schools" was also thought to be
a "very successful” or "moderate1y succesz?u1" impact of the cultural programs by
oveér half of the parent committee membersnand_prggect staff.,

Parents (N=1070) were asked whethér their local progecfg had helped them - A
. personally. Fifty- ~two percent thought it had, 36% felt it had not, and 12% were

not sure. Those who answered "yes it had he1ped them were asked to explain

how. The most frequent response was that “the local project "encouraged parents

to learn more about Indian (tribal) heritage, culture, language, arts and crafts"

(23%), followed by the project "helped make parents to become more aware of the

Indian community and torbecome involved in Indian or project related activities" .

(14%). The rest of their responses were not culturally related (“hg?ped them get
"a job," "helped them support their children's school work," etc.).

Finally, project'directogs (Weighted N=583) were asked.to describe the major
effects of tﬁeirvprojeétnupon parents. The most frequently (37%) chosen response
_Qas an increase in parent "attendance aﬁd involvement in project and school
activities and cuitura1 classes.”" The next most frequent (17%) was that parents
_were- "mgre knowiedgeab]e and had more ‘Yiscussions about Indian cultur
REpFESEﬁt1ng.the remaining 46% of the responses were six not cu1tura1%; related
effects'that directly paralled the responses givén bykthe parents.

3 ’ ¥ : . )

%

community were re]ated pr1mar11y to an 1ncreased involvement in the ]Dca1 schools
and. increased knowledge of their own heritage. - '

IMPACTS UPON THE SCHOOLS AND SCHOOL DISTRICT

Teacher Perﬁeptidns. Regular classroom teachers (N=872) of Indian students were

asked whether they had in the last 3 years, made any changes in their :
curriculums or classroom mater1a1s to better reflect the students' history and/ar
cultural heritage. Fartg six percént of the teachers answered "yes," and 54%

answered i‘noi;" Thosd-who answered "vas" were asked to describe the changes they
had made. -The responses of these 393 teachers were:

#




L s \t

_i Greater emphasis on the place of Amer1can Ind1ans R

in American history and culture - - 30%
- -@# More material on American Indian history and ® | .
culture Dbta1ned and being used o o . 36
. @ Specific 1nstrust1an or activities 7 | ,
regard1ng Indian place names, culture, .and 1anguage ' -
o New and different textbooks o I o v!fd
‘e Stories by American Indians used | o o , -, 4
. e Indian arts and gr§f£§ displayed = | 4 -3
.. Qq@gérjsgns_giAjndianAandryegtgrnxcqfiqrgs emphasized 3

- They were also asked whether,theyvuée& éhy materials in their classes dave]ohed
or provided by’thg,Pé}t A project. - Twenty-eight percent said "yes they did," 60%
" said "nu,“ wh1le 12% did not know 1f any mater1a1s they used had come from the
pru;ect. Those who said "yes" were asked to 1nd1cate the k1nds of mater1a1s they

used. The materials used by those 247 teaehers were: ’ g
e New audio-visual materials . C 41%
‘@ New books & ' : : . - 31
.. ® Art and other cultural materials ' ‘ 20
e New locally-developed materials dealing w1th 10ca1 tribal graups 17
. Curr1cu1um and cu]turefgu1des 15

The teachers were also asked whether_théy had observed or participated in the fﬁ
cultural component of their local Part A projects, and 53% said they had. These LN
teachers were then asked how much their 1nva1vement had improved their - ;

sunderstaﬁd1ng of Ind1an students and their educational needs. Twenty-nine
percent said "a great deal," 44% said "a moderate amount," 23% said "a little,

"and 4% said “none." Finally, teachers were asked if they had discussed a number
of topics with the local Part A project staff. Of the 69% who said ‘they had, 54%
indicated that théy had discussed the “special eaucati nal or cu?turai?y related
academ1c needs .of Ind1an students" and 50% had also discussed. "tcp1cs in the
teaﬁh1ng QF ‘Indian history and culture" with project staff.

Principal Perceptions. School principals were also aékéd about @@ of project-
' supplied cultural materials. Of the 335 principals 5Lrveyed, 59% reported that

-
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some classroom teachers in théiP:SChQQIS used prgiEEtidev;1Q§eé’cr’ﬁfaViﬂed )
Indian cultural and historical ‘materials. 'Sixteeh pakcént said such mater1als
-were not used by their. teachers, and one-fourth (26%) 'did not knuw or did ﬁat
" answer, 'Principals who answered aff1rmat1ve]y reparted s1gn1ﬁ1cant use of

prcjectideve1aped and provided cultural and h1stur1ca1 mater1a15 by §1assrocm :

teachers in the1r regular c]asses, spec1f1ca11y 1n o . )

® Reading classes . 28%
e History classes . - " 44
e Social studies oL o . 50
e Literature - : ' 29
Y ) Arts and crafts ciasses a [ 46 - -

Prggect Staff and Parent Comm1ttee Percept1ans Project é;aff andvparént

committee members were asked the extent tg which their local projects' chituraj~

activities had been successfu1 in: (1) ‘helping non-Indian district and school
staff to better understand Ind1an students and (2);causin§ changes.in the way -,

schools view, teach, -and-treat I d1an students. Table 6-2 displays their
responses. ’ ' : 5

As shown in Tab1e'5—2 a maJor1ty uF both parent comm1ttee members -and prgJect
staff thought thé cu]tural compgnent of their Part A pro;e:ts had been
"moderately" to “very sucgessfui" in (1) he]pﬁng d1str1ct and sthool staff to -
better understaﬂd Tndian StudEﬂtS ané in (2) causrng changes in the way Schac1s
view, teach, and treat Ind1an students. For both impact areas, project staff

indicated a h1gher dégree of success than did parent comm1ttee mimbers.
‘\r? R ,. i";.‘
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S TABLE 6-2 . ;
S EXTENT T0" NHIﬁH PARENT CDMMITTEE AND PRDJECT STAFF JUDEED THE
- . CULTURAL INSTRUCTION. COMPONENT SUCCESSFUL IN HELPING NON-INDIAN .
SCHOOL' STAFF BETTER UNDERSTAND INDIAN STUDENTS AND CAUSING -
‘§HANGES ;N THE WAY THE SCHOOLS VIEW AND TREAT}INDIANsSTUDENTSl . ,
B L s -g s . i‘ . v - . i ) N PN : ) - .
_ v Very Moderately 511ght1y TUUNet -Dbnft, 
] tPregect Impacts ‘7= ~ successful successful ~ successfui successful - know
' 1. He1p1ng non- Ind1an district ; A
and school staff better,
understand Indian students. : B
Parent committee. . .. - . oo
(He1ghted N=556)* _ 23% - 3% 22% 4% 13%
Project staff - . : 5 |
(He1ghted N= 1588)* . .38 36 : Jao T 2 11
2. Cau31ng changes in tﬁevway b
schools view, teach, ;
and treat Ind1an students.
Parent zamm1ttee v :‘; - \ - T ; - o
(He1gh€ed N=566)* 18 37 o 6 17
~ Project- staff , ».”; : : o 7 7. e
- (we1ghted N= 1588)* s 31. 37 12 30 .. 7.
R - . 7 i} . 7 B B 7 _ . \) ) 77. 7 , gr L .
: *These data have been weighted ta ‘make the findings representative of a11 .
projects with a cultural cnmpohent. The actual number of parent committee
respaﬁdents was EDS the. actua] number of project staff respondents was 268.

Frnject Cccrdinatﬂr PEfEeptiaﬁs. Ccardinatnrs of Eart A prajects with cuTturai

pFQJECtS- act1v1t1es upon, tha SChGﬂ1 d15tr1€t5. The mast frequent response. was
"more cultural aw%réﬁess and activities were taking place within the distrjct"
" (32%). These CoB?d%néth?;quthértStated that the school district was moregaware

Ca

1
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af Indlan student needs/prob]ems (25%) the'schaaT cﬁﬁritu1um had'beeh impravede
(15%), and there w§s more contact between the district and the. Ind1an com- ’
mun1ty/parents (TE%) As men§1cned 1n Chapter 3, in 47% of the- pra:ects, spec1a] k
un1tUF31 act1v1t1es or. 1nstru¢t1an had be;ome part of the regu]ar schéol program, ’
and curriculum. changes had been made in 44% of the‘d1stﬁ1cts,%! g Lo

'Parent Cqmm1ttee Cha1rperson Peraept1ons.r Tﬁe parent cdhmittée chairpersons
(Ne1ghted u,549) were asked if they were aware of -any changes. that had occurred
in what was taught about Ind1ans in the regu1ar c1assraﬁms over the: prev1ous-

three : years.i S1xty =four: pércent said “yes,” and 1nd1cated the fc]]ow1ng changes

had taken pTace _ Sl
@ More cu1tura1 act1v1t1es/c1asses : ‘ ' L T eyl
_e Indian history 'taught/more accurate’ h1stcry of Indians N w = 15
e Breaking'down of stereotypes/teaching ‘positive image of Indians -~ =~ 12~
e Teachers more aware, and’ have bétter:attitude toward Indiaﬁs N I
_ ifDeve1093d11mproved curriculum re1at1ng toulnd1ans R . S 11
e New mater4als on -Indians = S Ty T, 1 I
? Moré accurate picture“of Indian cu1turé R . 8. .
‘@ Better ijdentification/classification ofsIndiany - - s a7
e Eliminating derogatory books and movies ., - SRS LT ¢
.8-Indian language taught - A S T R
D Ind1an resource. téacher/afﬁas h1red =f* R BT A S o 3
AN R R R R .
2 - - : “s s . )

Parant camm1ttee cha1rperson5 were thgn asked 5pec1f1cal1y ahdut three areas
whére thanges - may . have tékan pTace (Téb1e ;:;) x Dver ha1f reparted that SQmE Dr' RS

a 1ot Qf change had OCCUFFEd in ihe past thrée yaars ragard1gﬁthgw Iﬂd1an %Dp1ts ﬁf
are treated 1ﬁ the c]assrocms 1% {ﬁéiﬁ d%strict5; ~ s RN A
] ,j{ c‘ . rifxi ",‘V_L-'!'iii»-'!v - ’ . . E’.‘i._ 2
o Y ¥ = A R - S ) LA
- . L £ %, . *
.. . 4 = é‘!‘ ? EAX - T
e g‘\‘ : ,’: Vi) ; sgﬁ.-‘\ = = =
_ e ‘ ~ - * - ”
- : Lo - s R ' .
N e p SRR e A =
& % = a5
3 . AL = T :
® =, . R
_ = . gﬁa’g = 1 ‘: & %

7Per¢antaga§‘aﬁe basad on the 349 cha1rpergon5 wha 1nd1cated changes had
‘occurred. ?Ercenfages total to more.than- 100% because §cme Ehairpersons

[ -c

1nd1§ated changes in.more than one area. f’¥ L . - o
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! '\ TABLE 6-3 ’ R
PARENT- COMMITTEE. CHAIRPERSON REPORT OF AMOUNT OF CHANGE IN THE '/
REGULAR CLASSROOMS IN THE PREVIQUS- THREE YEARS oo '
(Neighted N= 349)*'
‘ ' ' A Lot of Some ~ No . Don't. . Didn't -|
Project Impacts , Changes  Changes Changes Know-  Answer**
v L - ' ST i o/ —
_ |A. More resource materials '
(books, films, etc.) dedling. !
with .Indians were used in e e e
..class- . o 36% 26% o 3% . 0% - 36% | .
B. Increased discussion of ’
Indian current affairs and R B S ) T
modern life _ - - 24 .31 T - 65 3 v 36
e. ﬂeﬁe discussion of Amer1een
Indian history and culture in . - X
regular history/social studies . 7 o L -
e1esees A 8 : 33 - 19 5 ST - 38~
—— ———— — — o - ———
*Theee data have been weighted, to make the F1nd1ng5 stet1st1ee11y representet1ve
- of all projects with a eu]ture1 component. = The. eetue] number of parent
eemm1ttee reepondente wes EDE. ’ . .
**This percentage repreeente these who anewered "no' tb the prev1oue queet1en DF
‘whether they were aware of vany -classroom changes in whet was taught to Ind1eﬂ
children and thus, d1d not eomplete th1e part. .

The d1str1ct edm1n1etreters were asked whether the Part A progeet hed 1ed to: 7
(1) eurr1cu1um revisions that reflect greater accuracy and eene1t1v1ty to Ind1an

cultural and h15tery and (Z) textbook. eﬁept1ens that reflect greater accuraey end
fSEne1t1v1ty tc Ind1an eulture and h1etory (TabTe 6~ 4) L B . :

,-*/
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R | T "TABLE 6-4 . L
] " CURRICULUM REVISIONS AND TEXTBOOK ADOPTIONS INFLUENCED. BY
THE PART A PROJECT REPORTED BY SCHOOL DISTRICT ADMINISTRATDRS ) -
- - , ‘ - (He1ghted N=534)* ) _ o _ -,
Project Impéﬁts L - . jgs,“ No- - .Déﬂ't’KnDW' D1dn t Answer]
. N T V"' . - . = ’i( - . »V-fiiii" . - ] .'7’7'.;{
1: Curriculum revisions - . - 58%  19% 6% . . 8%
E.'Téxibbck adoptions S 40 'él_ o Edg 9 BE

*These data have been we1ghted tD pr0v1de f1nd1ng§atepresentat1ve of all pfalgcts
with. gu1tura] components; the actua] number of d1sf%1;t adm1n15tratar respondénts-';

. was ?2. .

Over ha1f (58%) of the: adm1n15trators reported that there had been curriCu]um
”rev1s1ons, while fewer (40%) reparted textbook adapt10ns.ﬂ The, adm1n1strators '
were then asked: to comment on the1r respcnses. Their comments are T1sted be1ow.‘ s

S e - : #
[ There are now more materials (books, etc.) concernTng Ind1an cuTtgre L
ava11ab1e in tﬁé‘ETassraom and/ar 11brary. . , , o L29% 0 v
] A more ggjtural]y relevant program {e. g., more ﬁontent Qn, and S e
sens1t1v1ty to, Ind1an cu]ture and her1tage) has been- deve1oped. 8T 30 -

. @ Teachers and Dther staff are now more involved 1n the Se1ect13n af 3 7
curricu]umné%ter1a1s (there: are. 5pec1a] meet1ngs on curriculum- R
topics, etc - — .. e R ¥

e The staff show a greater awgreness‘af, and 5én51t1v1ty to L
: Ind1an heritage, h1stary; and cu]turé -f‘.A.f_ L e o 10
. p_The d1str1ct has now deve?gped a gtaédardized curr1cu]um. o ) Sif

=§ghogT D15tr1zt Support for the Cu1tura1 Péagram.f .Fmaﬂ_vi progect staff
=dwe1ghtéd N SED) ‘were - asked to judge the respﬁns1veness/he]pfu1ness of the sch001 s
d15tr16{ adm1n1strat1uﬁ and schagl*staff in the deve1gpment and suppart cf the i
éu]tura] prggr‘ams-' Staff from thrée fourths .) of the pro_jer:ts md’u:ated the_y
were-'"very responsive/heipfu] n. 2% 1nd1cated "samewhat r55p0ﬂ51ve/h31pfu7 " anﬁ

4% 1nd1cated "not respons1ve/he1pfu1 Staff oFéEB% of tne progects also -  .
1nd1cated they had re¢e1ved mater1a1s to carry out thE1r cu1tura1 pragrams from w‘
the sahoo1 d1str1¢t i 77% of tﬁe pragects 1nd1@ated that the1r §u1turéﬁ 3 _‘,;-

z
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ct1v1t1es took p1ace during-the_ schao1 day and used school fac111t1es_ ‘Fram Z{_?
‘these staff reports, it appears,that the leve] of schao1 dTStP?Ct ?espon51veness

and he1pfu1nes§§3n ‘the deveTcpmént and support Df the cu]tura? éampcnent af the1r

Part A program has been relatively h1gh. C %

SUMMARY‘

A little over haif (52%) of the parents surveyed thought .their local Part A

7 progects had helped them persona]]y. of. these, 23% stated that they, had been ;ﬁ_;"
encouragéd tg learn more about. Indﬂan or tribal culture, heritage, Tanguage Aand

» arts and ;rgftsi Pragect directors described the major effects that the1r
projects had had upon parents.' An_"increase in parent’ attendance and 1nv91vement
in 6rcject andischaaT activities and-in" cultural classes" was reported by: 3?%\
and 17% thought that parents "were %gre knnw]edgeab1e and had more d1scuss1cns

* about Indian cu]ture " Most of the project staff ~and parent committee membens
rated their cu1tura1 components.as moderate]y to very successfu] in using. 16C31
Indian and tribal c@mmun1ty resources and in increasing the involvement and
part¥cipation of the Indian communities and parents in thee chcc1 d1str1cts and,

3

- schools. h o : ‘ . o
HTth respect to 1mpacts upon the schoc]s and schaa] d1str1cts, ne§r1y ha]f (45%)
.of the teachers said they had made cnanges ‘in their curr1cu1um§ and ciassraom
materials in the last three years to better ref?ect the1r students history and

. cultural her1tage.§ Spec1f1ca11y, they had cbta1ned and ‘used marauﬂat&rTa]S on
Indian history and culture, . emphas1zed the place of American Ind1ans in American
histbry and culture, and held spec1F1c act1v1t1es or 1nstruct10n regardlng Ind1an«;'
place names, culture, and Tanguage. ’ . :
Many (28%) of the feachers a1sahstated-they used cu]téra1 materials deveicped or
provided by the local project. - “Over half (53%) of the teachers said they had
observed or part1c1pated in thé local cultural component, and 73% of these said.
their 1nv01vement had improved their understand1ng of Indian student educat1ana1
needs (only 4% felt it had not) -Also, '69% of the teachérs in the cu1tura1
subsample indicated they had discussed special topics with project staFF, angoF
these, 54% had djscussed the special educatjqnahgﬁﬁd cuipur§1jy.related academic .
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needs of Indian studente, and 50% hed d1scu53ed top1cs 1n the teaeh1ng of Ind1en o

f1story and cu1ture . o C .

C1eesreem teacher use ot prOJect deveToped or prev1ded Indian. cultural and

h1stnr1ca1 meter1a15 wes*a1ee reparted by 59% of the school pr1nc1pa?s; o .
(Twenty=s1x percent d1d not know or ‘did not enewer the quest1on )- They, reperted ,) e
use of" Such meter1a15 1n s6cial stud1es (50%), arts and crafts (46%), h1story -
(44%),1 Viterature (29%), and r‘eading (28%) classes. ’ v

=

A mejor1ty of the parent comm1ttEe and progect staff thought the cu1tura1

he1p1ng d1str1ct and Scheo] Staff te better understand Ind1en etudents, end _

thought it moderete]y to very sucgessful in ceu51ng changes in the wey the1r
;schoo]e:v1ewed, taught, and treated Ind1en students. One third (32%). of the -
project directors also thought that a mejer effect of their prejeet aetivitiee,'g
hpon the school districts was greater" cu1tureT awareness and moce eu]tura1§ _ LN
ect1v1t1es w1th1n their ‘school districts. . ) o

Fertyﬁseven percent of- the proaect staff ‘reported that cu]tureﬁjy related activi-
‘tigs DF their local prejecte had b%come a part of the regular schaol program, and .
44% thought the1r programs had . inf1ueneed echccl curriculum revisions. However,
64% of the perent omnittee chairpersons thought there haJ been ehengee “in what
was taught ebout Indtans in the regylar c1355rnams in the prev1oue three years. )
The five most frequently mentioned charges were: (¥) more cultural activities and
classes; (2) Indien’€1story teught/mereeeéeurete h15tory of Ind1ans, (3) break—
down of etereotxpes/teach1ng pes1t1ve 1mage of Ind1ans, (4) teathers more aware

eurr1cu1um re1at1ng to Ind1ene/

The parent comm1ttee che1rpersens reperted the edme to a lot, of changes were

made 1in the c1assrnom, 1n theee areas: (1; moye resgurce materials dealing with
Indians were used 1n regu1ar classes (62%); (2) increased discussjon of Ind1an
current affairs end ‘modern Tife (55%); and (3) more-discussion of American Ind1an
history and culture in h1et9ry,and_59c1a?—stqd1ee classes (52%). Moreovér, 58% &
of school district administrators repgrted curriculum revisie@éé and 40% reported

textbook addptions influenced by ‘the Part A projects.
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F1na11y, 74% of the pragects Jjudged the school d1str1ct administration and schoa1
‘staff to be very responsive and helpful in the1r suppart of the 1Dca1 cu]tural "
pragrams, and only 4% 1nd1catad ‘they ‘were not responsive or- heTpfu1. Seventy-
seven percent of the Euﬁtura1 act1v1t1es took p1ace dur1ng the school day and |
used school facilities. A little Qver ha1f (53%) QF the projects 5a1d they
receiéed materials from the schao] dlstr1ct to carry out their cu1tura1 prngram.

F
C
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CHAPTER 7. IMPACT OF CULTURAL INSTRUCTION CDMPDNENT ON
.  STUDENTS AS REPORTED BY OTHERS |

=

This chapten‘reports the pereept1ens of the pregeet etaff, school d1etr1et staff,
nd Ind1an/tr1be1 eemmun1ty members relative to the euTtureT component s impact

upen Indian etudente,

The Pub41e Sehon1 Staff Pereept1ons, SeﬁooT dietricéweir ~’etratere (weignted
N= 534) and pr1nc1pa1s (N= 335) were. eeked to. report the v vects of Part A 7
projects on Indian studente in their districts and 'schools. Of the "ten response T
_ categories prov1ded the ‘most fnequentiy chosen was "students have a greater
appreciation of their culture and the Indian way of 11Fe. Dver three-fourthe@ef
the pr1ne1pa1e (79%) and - adm1n15tretnrs (81%) surveyed. felt that the cu]tureT
' pregramrhed 1nereeeed Ind1an students’ eppree1at1on ef their euitune1 end Ind1an

- =

way of life.

Pr%q51pa15 and district adm1n1etretors were asked how vaTuab]é(1mportant they

thought the Part A programs were to Indian etudents, ‘and teachers were asked if
tthey thought the. 19ce1 Part A prejeete were benef1tt1ng Ind1an etudente in their
sehoe]e (see Table 7- 1) . ‘ , St ) o ;

ATT three'greupe reted the proaeets h1gh1y, with 94% ;?'the adm1n1etrator5, 77%

of the pr1ne7pa1e, “and: 68% of the teachers eeiect1ng the moderate to very ’
»poe1t1ve rat1ngs - Also 1mportent are the very small percentages (0%, 2%, and E%)
 of these- reependents whe e1eeted the 10weet ratings (1. e., "not important, " "not, :
,ve]ueb1e," and no benef1?ﬁl - The fa1r1y hsgh Qvera?? ratings of local projects o
,1n‘va1ue and benefit for Ind1en etudente by pr1ne1pa1e and teachers is 1mportant -
L51nee they are cTese to both the preaeets -everyday operations and to. the '

students. : o . ' .

,TThe D1str1ct Adm1n1stretor data were weighted to make the findings -
statistically representative of all Parf A projects with cultural cnmponents

- The actyual number oF district adm1n1etnatere was 72. L e
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- SCHOOL ST TINss . L PART A PROJECT IMPORTANCE, |
i T ) TR TD INDIAN STUDENTS* _

. — 1 - — N A ,7-'7777”7 -
District Admini - Al ¥ A Project: Impdrtance
(we1ghted N=53- o S0 L e Y '

' Not 1mpgrtaNL ‘ ST 0%
« Slightly impo- T 2
Moderately im =« ; , 23
Very importan . - 71
- No response 4
Principals ? Project Value
Not valuable” . RS
Slightly valuable - = '~ 10
Moderately valuable oy 25 ‘
Very valuable’ T ) 52 - T
No response 11
Teachéﬁs Project seﬁefjt'
No benefit 6%
A little 14
. Some , - 32
A great-deal : 36
L No response 12
J*The district adm1n15tratcr data have been w31ghted to make the findings.
| representative of ‘all projects with ctultural components. The actual number QF
district adm1n1stratars 1ntEFV1ewed was 72.
Part A P%dject StafoPerCEptiansi* Project, staff were asked whether Indian or -

Native students in the1r prcjects had improved ,in seven selected areas as a

result’ af their cu1tura1!1nstruct10n
. project 1ccat1cn of respanses to these items .

101

e
L

Table 7-2 shows the d1str1but1on by
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TAELE 7-2 R

Co ~ PROJECT STAFF PERCEPTIONS OF STUDENT IMPRDVEMENT
; ' .. IN CULTURAL' AREAS, BY PROJECT SETTING.
s ‘ (Ne1ghted N=550)* -

-

—— A Great o

lLocation = .= . at A1l some ° Amount  :Applicablex*

Stﬂdents Imprgved The1r Art _and Artwqu 7; R . '; ;l e o f;- .

'Qn/néar reserVat1an . ] - . 4% - . BD% ot .66% - 1 0%
_|Rural - . - T o 45 48 oL 9
|urban - -0 _ 62 14 C 2,
Metrppai1tan MR ) -0 . - 38 36 - L. 26

QYERALL 'L{“ ’ , 5 _T]Zt ’“E 43%.. | - 42% 4%

:Students Impraved The1r Craft 5k1115 a0 f'- o P N

On/near reservat1on L f 0x . 34% ‘ 59% , 7%
|Rural . . e Y0 . - 43 48 9
Urban w»+ - L or 17 63 20
Metropolitan 7 o - ,40 . - - 54 .. -

OVERALL - T o% s s . 1%

-Students Imprgved ThE1r wr1t1ng Skills

aDn/neag;reservat1aﬁ , N 0% " 36% 35% " 29%

|Rural- \ ) . . "3, L 40 29 ... 28
Urban . ' T L o 34. -0 ‘ 66 )
Metropolitan - 0. 42 - .20 - 38 -

OVERALL o e 3% 23%. . 39%

- — — = m— e

)

S gﬁgﬁg;VCQnducted Researgh on Snme Aspect GF Ind1an Tr1ba1 Cu]ture /.

&

‘|on/near reservation: N 5% - 14% 26% 4
|Rural R o0 e2 .23 a5
Urban o 2T 21 ., 51

Metﬁcpciitan _ 2;585 1 - 21 o g}§"
Esig” 0 o208 T 28

un ey O

OVERALL . b 5%

\';.
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. o : TABLE 7-2 (Cont.)

Students Made D1sp1ays DF Arts and Crafts o j'; - ; i5 R
“|oA/near reservat?cn o C0% L 17% Coymm 6% I
- Rural I 0 24 62 N LA
{Urban ' o ' ‘ Q- .. 49 - 36 s 15 »

- [Metropolitan S |- 29 34 : 19 \
’-bVERALL [ 28% 549 13%
o L. sp * T T
'Stgdents Fr1nted Stories and Poems - Lo - ‘
P S0 : P S R

on/near reservation | -12% 43, 23% 22%
“[Rural - o ) 8 . - -57 5 - 30 °

Urban . i 0 43 I

Metropoelitan < 19 23 \\ 24 « 34

_ : i . . v oo }

avgkﬂLge;'a " “ .10% 42% 13% . 34%

Students Rec21ved Inv1tat1ons to Present and D15p1ay Azﬁgmp11shments and Ski?];

S -

On/near reservation ,Q*:; 0% ©31% 57% . 12%
Rural . w _ 3 60 24, - 13
-lUrban .. . ST 7 32 27 - 34
MetropoTitan . TR 8 -35 35 22
OVERALL . = - F o " 4% A 36% 9%

) *These data have been we1ghted -to make the f1nd1ngs represantat1ve oF 311 4
projects with-alternal camponents. The actual number of projects with :u1tura1
compﬂnents Wwhich prﬂv1ded data for th1s table w%s 74. , .
rexrnot app11cable" responses indicate the cultural component was not d1rected
. toward. that particular-cultural areafa¢t1v1ty. A :

Thraugﬁcut Table ? 2y the "1mpraved not at aii® response to the seven areas of
cu]turaT 1nstruct1gn appears 1nfrequent1y, but the "nat app11cabie“ catEQOry was
a Fa1r1y common response of ‘the staff respcndents.i "Arts and crafts" (items 2,
.3, and 5) was the area in ‘which students exper1enced éhe greatest improvement.
F1fty ~five percent of the staff reported there had been a great amount of -
’1mprﬂvement in the student craft 5k111s, 54% also indicated this in student
é1sp1ays of. arts'and crafts and 42% in Student art and artwark.- Th1rty-51x
percent BF the" staff also reported a great 1ncf§{}gg1n invitations to present and

£
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‘display student accomplishments and skills; and 23% reported a’greet amountﬁofs
improvement in writing skills, 20% in conducting reeeerehxon some aspect of
tribal ‘and Indian'cu1ture;fend 13% in student printed ‘stories and poems.

- Qverall, 55-89% of ‘the pro:eet steFF responses to a11 seven areas indicated

“eome" to a "great amount" of 1mprovement

Project staff were also asked to 1ist the cultural activities they thought -were
'most successful. Below is a list of the activities ‘they named.

i

: e Arts end crefte
N [On/near reservation projects responded w1th this the most o .
K Frequent]y (71%) and metropo11ten the least frequently (33%).] 55% .-
¥ SO
“ e Public diep]eye eﬁg SDECT&] exhibits by ‘students ¢ !
[Metropolitan projects most frequently (53%), compared with - , .
* . only 15% of the urban projects.] 1 . 23
¢ _Ind1an danc1ﬂg \ : i L o Lo
[On/near reservation and rural ‘projects most Frequent1y chose . co- - .
(25% and 23% respectively), urban and metrepo11tan progects 1eaet 7 L
: frequently (17% end 14%).] - 7 ) o 21 )
e Indian Day/Cultural Awareness Week TeoT ' . L
[19% of the metropo11tan progecte and oﬁ]y 8% of the ; B
rural projects.] B ; , ) o SR I PR
e Powwows S T : o -
[No urban project choee*th1e reeeonee, unlike 16% of the on/neer ¢ : Qg
- Reservation, 12% of the rura1, and 7% oF the metrope11ten progeets-] 9 T
o Summer schoo] N ‘ | ‘ ) “
/ [Metropolitan projects most frequent1y (17%) and - o
’on/near reservet1on projects least Frequently (4%) ] . Co. 9 -
e Field tr1pe . g ' _
,[Only the on/near reservation (ED?) and. the rural progeete _—
(5%) chose this answer.] _ . 9
e Ind1en history ‘ T S =
[Rurej and metropolitan projects did not e1te this at ’
all. _ o, .2

K]

,eToth1ng, youth groups, ete!), but theee represented e_very 5ﬁa11iproportfen of

the responses.
. ~
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Prajéct‘staff members also rated the extent to- wh1ch the project had’ he]ped

students in three specific cu1tura1 areas (see Tab]e 7-3). Dver 80% 1nd1c"ed
‘that ‘the projects had been of moderate to a great deal oF hetf nmcredsing
_Ind1an student knowledge of Indian cu1ture and aﬁts and craFts . On the bther;
hand ?D% reporﬁed that. Indian students were, helped little or not at all 1n'
1earn1ng to Speak Indian 1anguages, “a reflection of the fact that on1y 40% of the

n v

progegts prov1ded 1nstruct1an in th15'area.

Tﬁﬁ'?s ] |
HOW MUCH PROJECT HELPED INDIAN UDENTE IN THREE CULTURALLY RELATED
AREAS, AS REPORTED BY PROJECT STAFF . L
(we1ghted N= 1588)* .

- - — - - is o — Kl | o - B
NDﬁ at o A . A « . Didn't
Cultura11y Re1ated Areas A1l Little  -Moderately Great Deal " Answen
. fe ou ) S '
Increased student ® ‘ )
knowledge of Indian N s R
~ culture and-history. : g% 110% 39% - 44%° © 5%
Improved student ‘ . , . B -
Igggan language skills. 49 21 ) 9 .8 - 14
oy | ‘ .
- Improved student Ind1aq B ) N .
crafts and re1ated ski 15 3 - 10 30 . 517 6
*These data have been weighted to make éﬁé findings representat1ve of all ‘
projects with cultural components. The-actual number of project staff
respondents was 268 from 74 prOJéEtS.

.

- : T r

The Progezt Staff and Parent Committee Percept1ons. Pr%iéet.staff'and parent’

‘committee members were "asked to describe the ways and i.te the extent’ to which
their projects’ cu]tura1 act1vit1es ‘'had” been successful in several areas. Their-
respgnses are detailed 1ﬂ TabTe 7= 4. ‘

%By averaﬁing the percentage Féspahses’FDr each éF'tﬁé e1evenirésponse categories!
4

' for each respondent group in TabTe 7= 4,,1t was revea]ed that 73% of the project

staff and 63% of the parent comm1ttee members reported that the1r local pragects

CUlturaT programs/had been "maderateiy" to "very successful." There were three
areas which gver three=f0urths of the staff and two—th1rds ‘af the committee

« /. 105 e
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R — J’/ Not / S1ght]y derately . Very  Dont
| _ Respondent Group  Successful | Successful . Successfu] Successfu] KnGw

| L\;
f '
| :

1, Making the schaols better places ‘ e B
- for Indlan students. [ 024 12

[ T

9/ | w7

36 I T

Project staff
Parent cnmmlttee

» .
2, Enhahcing pride and respect for / 7‘ EE
[ndians and Indian/Tribal cultupe. Project;staff‘ -

Parent comittee - l

T T R N

Project staff 7 | I
/S| A I

closer together TOJE _
| Parent comnittee

4 Using 19@31_Indian cominity o
vesources (human and other)., Project staff
/ N Parent comnittee
H / !. , L3
5, Teaching nd1an (Tr1bal) attitudes, -
~ knowledge and skills to Indian |

students.

% B
W% B M,

Project staf 7 - | '35 W I
Parent comitiee 4 B LT A

6. Providing Indig§.§01e models, Projectstgf? | I % % |
S Parent comittee N 4 A

I, ‘iHeiping on-Indian district and
“school staff better understand
Indian students.

R T TR I | N
v . Dfent comittee "4 L/ A A [

W w




N Sl
& oL feoF TE [ B .' ,,t..:-
tﬂiﬁ i :

S SEace— t —T ShghtlbF MaaerataT Very Tanti

- Area o Respondent Graup Succassful itiuccassful N Successful Successful Know

l ’t P S o o K . .

?‘-"'_'Ehangmg tha wa,v Efwhfch schaals v A SR v,
",-i_'_‘vtew, teach treat, Indign atudents Projegt staff B N A A IR n |
e - Parantaamfttae, I R A . .;]7‘:
-._-*lm:reasmg tha mvatvement/part]cf Q'. e T o o S
-~ pation of Indian camumty and TR LA e
parents in the dastrlct and schools. ‘Pra;ect staff B | 4 i23 R

Q R Parent cammttea i [ L | A A | h

t;NHa]ping infian studnts 1mprave | / ER I S B
| ‘schaal aarfarmanca Pro;fect shiff A S T R R KA
SEUPRONRE - Parent commttee SRR FO Y TR IR PR | RE

Hatpmg Indfan students ta stay m : A o
'_nschoa] mstaad of drappfng ot Project staff ol Ew 8 % b
| o | ~_ Parant t:armtittaa 5 R 37'_ 8 ____-]3

Praject staff aierage )3 th S 37% Comom
Parént comittee average LR A E n o

’ .r.-x_

fhese data have been weaghtad to make the findfngs statfatically raprasentatfva af al‘l prajacts afth a cultura] companent
fhe actual nunbers: of raspandents Were; 268 praject staff and 205 parent cam'nittaa mambers fram L/ praaects.

’. [ C “l& ' 1 ‘ ', SR |
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members rated "maderate1y“ tn "very successful." They wér257'(1) mak ing school
‘better for Ind1an students, <(2) enhancing pr1de and réspect %DP Indians and. the
gther tr1ba1 cu1ture5, and (3) he1p1ng Ind1an students 1mprove school
perfurmanﬁe.v An avéFage of 15% of the staff and 22% of the parent camm1ttge
gmembers se1ected the "s11ght1y successfu]“ Qr "not sucsessfu]" rat1ng§

= - . R .

Préject‘sta¥f:rated'éach jtem. (exéept’the third)!"very}sgtééssfui“wmérev . -
;Frequent]y than did the parent committee. - This is not really sufprising, as 7
they would be expected to be more. gpt1mist1c about” the success of the1r efferts.
As Such the parent committee serves as he1pfu1 comparison graup. Both
‘respandent groups shaw ra]at1ve1y high carrESPQndence across all response
categories. '
The Ind1an Tr1ba1/Cnmmun1ty Léader Percept1ans. Ind1an tr1ba1/cammun1ty 1gaders
(Weighted N=441) were asked how cu1turaT instruction m1ght he1p students. They
reperted it cou1d he1p students by - o - :
;iz Deve1op1ng ‘a pas1t1ve self-jimage, pr1de, ete. : Y - 5?% N
-~ @ Increasing and retaining knowledge of Indian h15tary and Eu]ture ' 45
e Adjusting to non-Indian world; getting along w1th non-Indians 13 -,
® Relating to their peers : 12 a
_ e Improving interest and part1c1pat1on in school; decreasing dropout 11
e Improving academic skills; improving academic standing : ' 9
e Observing Indian role models - . . 4
7F1fty-n1ne percent of thE tr1ba1jcommun1ty 1eaders were able to Tist spea1f1c
-acccmp11shments of .students: resu1t1ng From the cultural prngram in thé1r school
'd1str1cts. The - accomp11shments 11sted by thase 1eaders were
L Students ‘have learned more abgut the1r culture, herﬁtage, h1story, -
values, dance,vsnngsa 1anguage, etc. . e T 31%*
- @ Students have 1earned arts and crafts, and have learned the uses and B
the meanings related to the things they make and do. . 30
° Students have gained self-pride and 1dent1ty. - 27

*Percentages are based on the 262 tribal/community TEaders who were aware of
. student accomplishments. Percentages total to mare than 100% because many
1eadérs 1isted mu1t1p1e acaomp11shments.: .

ks = . K
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‘e Students have made Eu?tgraiﬁpFésentétigns,'aemanstratianggQdispiays,

Far ather groups. ' : L e S : 19
L. Students have taken mare 1nterest 1n tr1ba1 ceremon1es or tr1ba1 R
R fact1v1t1esé A L - _ 13 ...
;1‘: e Students have campeted 1n art campet1t1ans- :'z S  %j‘l €f - RRE |
* Students have*appTﬁed Fur graﬂts to cnnt1nue add1t1@na1 cu]turaJ ;7'| ‘.
praaects. 4’ ) . ’ _ S 3
" — ) . : S . \ - L L}
Students have Fnrmeq Ind1an clubs and he]d pawwaws. SR IR I
. PotentTaL drapauts have been p1aced in an a1ternat1ve . ; o ‘ .
prggram where they sgem to be succeeding. - S - 2

R

-Over twu—fh1rds (71%) of tﬁé tr1ba1/cammun1ty leaders thnught the1r 1néa1 - ‘
projects were meet1ng the cultura]]y related ‘educHtional needs of- the Inﬁ1an

students “fairly well" (35%) to "very. weiifi(SSE), " Only ten percent responded
"hot very we11," and 19% "d]dn gzkncw, T : B V

'7’;
£
T'P'_:i

T

The- Ind1am Parent and. Parent Enmm1ttee Pegceptians. Df the parents (N= 1070) whc

' respcndeé—ta a similar guestion, 40% th, ;ght the 13231(Part A projects were
meet1ng the cuTtura11y ra1ated needs of | Ind1an students "fa1rﬂy well” or "very
we11 " 19% thought they ‘were. dg1ng “about average," and 12% thought they were 7
do1ng "not very w%bi" or were. "not at a11" helpful. The remaining 29% d1d nat

know how well ,he prJect was meeting the cuiturally re1ated needs of Ind1an

,students.'

zthe cuTtural1y reTated needs were asked to exp1a1n their responses. 7 7
.Spe¢1F1ca11y, ‘they 1nd1cated that: ST R T S

K The1r prc;ects were pi%v1d1ng a gaad well ba1anced cuitural pragrami ' 25%»"'

® The1r children Seem sat1sf1ed or- happy, seem ta be pr@ud of their’

jdentity as an Indian; an,"falk abaut what they have learned in

the cultural program. = 1 | o w
' e Their children have learned a g:§§t deal abgut the cu1turéi 10
e Their children are do ng better academ1ca11y, grades have improved;
attitudes have improved.. - - : ) -, 6
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V, N The pruject pruv1de :opﬁartun1ties fgr students ta be.1nvalved 1n ; S

Jocal\Indian Fun:t1ghs and -events. . e S L3
. P a,_ S TR T :

!*E.

QF the1r ch11dren. Mast frequentTy‘they sa1d B
:"i The prDJECt cau1d‘da _more if. there‘weré mare muney or. time there 7 -
is-a lack of bas1c matériaTs or resources.” i jV%§ et

Foe

[ ] Praﬁest :Du]d da mare t an. 1t 15, act1v1t1es are nat zcns15tent, and
they have only pt periodic or part-time activities such as a cultural
week, 6 week programs, summer program/tao-much emphas1s an certa1n
a¢t1v1t1es such as arts and crafts.‘-: : , : R

o 20

o The project is teach1n1 an]y ba51cs needs tﬁ provide cu1tur§ﬁ S .
programs; needs to. expanﬂ programs or act1v1t1e5 ta other grade . AR
1eve1s. , . , . .9 -

e There are no know]edgeab1e teaﬁh§r3§nr 1nstructars to teach the 7
culture; children are more res§9n51ve to Ind1an staff. 3.

o If there weren 't Title IV there would not ‘be any cultural
activities; Just the Fact that they are gett1ng some cu]tura1
1nstruct1on is s1gn1fﬁcant. : . . A .2

] Progect staff does more than 15 required of them, staff vo]unteer
time to provide or organize activities and are involved in local
. Indian community; staff use Ind1an péDp1E as resources to cultural
program/staFF seek knaw1edge “advice of tr1baT leaders. and elders. -

. . - s =

Most (83%) of ‘the parent comm1ttee members (Neighted N= 556) thought thé1r o
cultural programs had he]ped Ind1an students in their: schaa1 districts, aTthaugh;
14% did"not, ‘and 4% did not resgond. The parent committee members also thought
théimdsi;imgortant:gf Successfégﬁ%ypgs of cui;urain Pe1ated instruction were:

. Arts and craFts instruction ' N % 93
~ @ Iribal and Indian historxj gnvernment treat1es R - 80
.-e.Languages - - ' ’ ' ' 29
# General cuTturaT 1nstruct1nn (food customs, values, - etc ) SR 29
- @ Field trips relating to Indian history/culture ' ' ' 24
e Indian/Native dances, including their meaning and importance 19 .
e Tutoring and other¥remedial instruction ' 12 . .
‘e Activities with other tribes . : 11
. Summer pragram/act1V1ties -7
e Re 7




-Seventy=e1ght percent QF the parent camm1ttee members‘a1sc rEportEd the student5 ;

;hii~1garneqvfzam the.pragﬁam.» They sa1dcsk11]s or. ga1ns were ‘made 1n the
‘3fgiiqg%ng;arei§: - SFEI R ’ o

.t

15;*?3; , ‘v-=J:; R ,' :
B Students have TEarnEd about ihe'}
' Qf other Lnd1ans_ . . :

‘. Students have deve?oped more Er1de Tp,tﬁemsglvesland theitzcujture

' and Ind1ans in:- general.. ; _"? i R ST e ;?jf;
. Studenis have 1earned méra about Ind1an arts and crafts.‘;;;j nt: ,_;: 35 1':?x
rti---Students have developEd their manua] and craat1Veisk111s7(é>;:;,fﬁ 3 Aoy
arts and crafts). ST N SRR N
° Stgdéﬁts have 1earned more about the1r Ind1an 1an5ua,e:-;: zﬁivf,; 4; 1'1§.“'7'

p'Students have 1mproved their mot1vat1on (to 1earn, tn wurk
to succeed, ets Ve o , s _,gg_

L: N Students have 1earned that Ind1an5 can becnma successfu1. o o

‘e Students hagé 1mpraved their academ1¢ sk1115 (e. g., reading .
- ab111tTES, test scores, etc.)i : L L

¥ | Students have learned to work with the schoa1 sys 5Ty . o
- haw to ask quest1ons in ¢1ass, commun1cate with teacher aides, etii}i: 4

The parent comm1ttee members were then asked to 1nd1cate why or how they.thought °
that Indian students had benefitted from the cuitura] 1nstruct1on.‘ Over
-twoﬁthirds (71%) responded, and they listed. thesedways ) o N

‘9 Cu]tura1 d1splays and demaﬁstrat1ons have made Indians Ergud and .
~ have made others respect the. her1tage of the Indians (e. g,,rInd1an .
‘ . , o e 33%

Cu1ture WEEk étc{,g%» :
e Arts and craFts have been on pub11c d15piax, o *'v'=r _ 29
. The “program has -helped- everyane apprec1ate Ind1an cuTture. E ’ i 224: ..
7 Act1V1t1es have he1geé students to share. -~ ’ . | . . 2§¢-
’,;. ° Pub11c presentat1ans have been made . (p1ays, dances, etc.). : '36"

DEVELOPMENT ASSOCIATES, ]




.. Cu1tura1 d1sp1ay§sor demonstrat1ons have shown ‘others- that Ind1ans A
are "Dt “SEVEQES" and do nut fit: the usua] stereot'res. g I 6 e

Su mmary. Dver thfee—Fourths of both the d15tr1ct adm1n1strators and- school
: or1nc1pa1s surveyed in the cu1tura1 subsamp}e thought the cu]turai ;omponent had
‘increased Ind1an students' apprec1at1on of their cu1ture and way of 11fa.; ﬁs~:
Dvera11 84% of the schou1 district adm1n1strators thuught that 'the Eart A’ Qr -
:1prugeots were moderate1y (48%) to~ very effectlve (36%); 27% of the pr1nc1pafs* ;gs‘ji
thought the1r Part A proge;ts were moderate1y (?5%) to vary valuakle (52%) to u_éih
”Ind1an students, and 582 of .the tEaChEFS thought the1r Partsﬂ project benef1tted
“Indian students some (324) to a grgat deal (36%). It is. s1gn1f1cant that over ™
half of the pr1nc1pals thought thE local ParﬁsA prugects were very va1uable to

L

- Indian students in their 5chno1sg_
A : =
Most pPoJétt staff thought Ind1an/Nat1ve students 1n the1r proJects had 1mproved'v
=jar benef itted séme to a great amount in each of the foi1nw1ng areas. :rafts
' 5&1113, d15p1ay§ of arts and crafts, . ‘art and artwork, 1nv1tat1ons to. present and
rrd15p1ay accump11shments -and 5k111s, writing sk1115, research on some aspéct uf :
Indian/tribal culture, and pr1nted stories and poems . ‘The most successful ;
cultural aEt1v1ty as 1nd1cated by the" ma;or1ty’oF progect staff was arts and - ‘

Vcrafts T - -

The magor1ty of project staff thought their progects had (1) 1nz¢2:Led -student
know1edge of Indian culture and histdry moderateTy to a great deal (83%) ‘and (E)
had helped .students. 1earn Ind1an arts and/or crafts and related sk1115 moderate]y
to a great dea1 (81%) :

Project staff-ahd‘ﬁaPEnt committee members were asked to rate the success of
their ]ooa] projects' cultural programs in: E]eVen areas of assistance to Indian
students and the Indian'commuﬁitiési i majority (ED-??%) thought the proaacts E
was muderate?y to very succcessful in all areas reported ‘
Most  (71%) of the Indian.triba1/éommunity_ieéders and. a significant proportion
(40%) of the parents thought their Tocai projects‘weré meeting the cu1tura?1y'
related educational needs of Indian students fairly well to very well. However,
many (29%) of the -parents dqd not know how we1] their projects were meet1ng these

needs. : ) 7 : { ’ ﬁ | &;
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Ind1an tr1ba]/tammun1ty 1eadeE5 Fepnrted that the1r 1Q¢a1 prc;é&ts cu]ﬁu: -
programs 2nu1d ﬁeip Indian students in-a number of areass - ThE’f&D ane@skgg;t
vstand Qut because of . the frequenty w1th which they were reported HEre,;;, .
Edeve1ap1ng a pcs1t1ve ;,1f ima’ ,”',r1ﬁe (57%), and 1ncreastng and reta1n1ng
“'knaw1ed‘e of Indian h1story -and GuTtE?e (45%) T D e

L .

Exj/ . ﬁf! o . . e, = L8 ,;E = L V . g' - = - v

iF1Fty—n1ne percent gf the Indian tr1iaT!cammun1ty 1eaders a1§n 1Lsted tﬁl';
_,accgmﬁﬂ1shments of Ind1an students jnvolved. . in the cultura1 program. -5 The Thrig
- most- Frequent1y listed were-r students 1earﬁed mare about‘the;;sﬁn1ture, _
her'itage, va]ues, etc. (31%), students have Tearﬂetyarts and graft, and théﬁr
“uses (BD%),'and students havg ga1ned seTf pr1de and 1dentfty (27%) Col

=

= £

A

qMast (83%) of, the parent gamm1ttee members thnuzht the 10ca1 auTturaJ pragram had ;

:hé1péd Indian students, -and 93% thaught -that arts and crafts was;ane of the most
. B

: 1mpnrtant or suﬁcessfu1 types Df cu]tura]]y Fe1ated 1nstruct1aﬁ._;:; Toe

;g; : = T
Es‘,

%%

Saventy—e1ght percent\pf thé’ parént cemm1ttee members a]so repartéd the students f

learned certain Sk511StET made gains in the certa1n areas, the mast frequent N
response being that "students have 1earned about th21r own cuiture and h1stgry or .
: ‘tha‘t of other Indiani,; S

= . - - . ~ ¥

In cnnc1us1cni all sources repcrted that Indian’ students "had gained‘cr henef1tted ;

from su1tura1 1nstru¢t1on, Two resu1ts of ¢u1tura1 1nstruct1on were mentioned

repeatedly by .the various respondent .groups. These were: Indian students had an§°

increased appré;1at1an ‘and know1edge of Indian EuTture and way of life, and

s}Ind1an students had increased pride in themseives and their ‘heritage. Prov1d1ng
a cu]turaTTy relevant 1nstru;t1ona1 program, and, in part1cu13r, arts and craFts
1n$truct1on were h1gh1y va?ued by the respandents as be1ng 1mportant for Ind1an

& . % - T=

_students.%
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.. CHAPTER 8: IMPACTS OF T_HENJLTURAL INSTRUCTIDH CDMPGNENT AS )
R REPDRTED BY“INDIAN STUDENTS B

; T f Ce T R R
tEescmptwn of the. Studsnts in ths Samp1s. A tnta1 .of 12 570 Indian and’ Nat1vs —
students were suQVEyed in the’ .spring _of. 1982%. Of these, 8, 459 (@3%) were in - . 4
?SChEOT d1str?cts wh1ch had Part A prajests W1th cu1tura1 camponents (74 T Ty,
,prOJects) of th1s tgta1 3, 595 studsnts were’ in grade§§4 through 6, and 4 854 s
jstudEnts were - 1n grades 7 through 12. Baskd upan their answeérs'to a series of -‘.7'77

;qusst106§ in the Student Questionnaires regarding thair 1nva1vemsnt in the local
;Psrt A p" Ject%é sfudents were sspsratsd jnto thass who, had been 1nva]ved in Fart'
A‘EEtJYTtT , those who had not bsen 1nva1%ed, and- thuse whass 1nve1vemsnt was- 1“4ﬁ
unc1sar. :,fhths sscogdary school students iin prﬁbssts ~-with cu1tura1 campanents, .
59% (2 885) sa1d they were 1nva1ved in their 1ocaT;Part A projects, Bﬁ% said they
were.not 1nvo1vsd and 10% gavs unc1ear or conf11ct1ng information. “Similarly,’
71% (2 570) of the Jlsmsntary studsnts sa‘lda;hey were 1nva'lved 23% sa1d they
were nct, and ths 1nva1vement of S% was not c¢lear.’ Rs sush, a tota1 QF 5,455
(64%) students in the subsample of pragests w1th cultural campﬁhents ss1d thsy
were 1nva1ved 1n ths1r 1usa1 Part A proaest at ths time. of the study. Data from P e
these studsnts were ussd in. the ana1ys1sjgf 1mpasts, rsparted 1n th1s chapter, : .
The spring 1982 Studsnt Quest1onna1res canta1nsd three ser1es ﬁE@ItEmS sencern1ng

'the local cu1turs1 i?mpanents of the Part A prcgramsq The f1rst askedss;udents

to rats the 1mpcrtancs QF sQEC1F1c tgp1cs and act1v1t1es, it represents an

assessment of studsnt interest in Eu1tura11y related- suhgects__ Thése items .were
'answsred by students regard?ess of whether they- had 1nd1catsd 1nvg1vemsnt in

their 10Ea1 Part A projects. (_ T G o

ER

The second series Df items cgnta1nsd quest1ons rsgardjng the. help students had @&
received’ fram ths 1cca1 Part A projects; only the studsnts whn 1ﬁd1cated that - ‘
they had been 1ﬁva1ved in their Tlocal pragects that year cﬂmp1eted this’ sect1cn.
Ths third €eries of items contained qusst1ons directly re1atsd to the projects'
cu1tura1 component, for those-students who had part1c1patsdi The size of each

4

respondent group is shown in Table. §-1.
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NUMBER‘AND PERCENTAEE OF

)

8-2

& - L 5.

TABLE R

\§TUDENTS IN SPRINE SAMPLE AND CULTURAL SUBSAMPLE*»

T

| : Number of ™ . Number of. _ Number cf Students :
: .. Students in ) Students in PFQJ cts InvaJved in-Part Eir,
o~ ~  Overall Sample =~ With Cultural Comp nent ‘ & Project . :
- o = N ": g&‘ -

E Grades -Grades Erades Grades-xi .. Grades Grades

e T T2 &6 112 = = ""f“'? 2
Némber of - . - . - " f

Students _ 5,201 7,369 3 595 - 4,864 57D E 885
frotal - 12,570 . 8,459 ) ‘s 5,455
: 100 % of 67% of "' 64% of
7 Qvera]],sampIé overall sample cultural subsample

C s . : E

&

L 4

The Impartance of ‘Selected Culturally ReTated Activities and Issues fgr
" Btudents.
: data, beginning with. thase questions cancern1ng ‘the 1mportance of certain

What fo110w5 is an exam1nat1pn of the results of -the student survey
azt1v1t1es or. issues. The frequency of respanses to these items was campared
between students wha were involved and those who were ﬁot 1nvc1ved in the 10Ea]
Table 8 2 shows how students rated the importance of six

selected tnpiés_f A F%vé—po1nt scale wés used, ranging from “nat 1mpartant“ (1)
E;FQ “very 1mpurtant“ (5)- Students were tD check the point on the scale which,

correspgnded with the way they felt about the topics. The '3' was aésumed to be
; m1dapo1nt (somewhat 1mpartant) of the scale, with '2' closer to “not

Part A programs.

: f%partant" and '4' closer to "very important." '2' is

labeled “"slightly important” andv‘4‘.“impgr§3nti“

For ease of djscuss1gn,
A comparison of the

-
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TABLE 8-2

e

_~" STUDENT PERCEPTIONS. OF THE IMPORTANCE OF SELECTED TOPICS,.
7 * BY GRADE.LEVEL AND-INVOLVEMENT N PART A PROJECT ACTIVITIES*.

S

T

= e

s

.- or Your Tribe in
‘Schopl. ¢

Grades 4-6
o .Tﬁg'séf ?nvo’lved
-1~ - Those not. involved

-4

o| - Grades 7-12

_Those invo?ﬁedi
" Those not invplved

Impgrtanti;z! s o« s

s

47 ‘F.xr

5

(1)Learning about Indians

45

37

/
€

3

E-4

%

. .« «Important
2 1 -

L
"

T S

o o

(2)

Speaking Your Indian o .

or Tribal Language.
Grades 4-6

21

Those involved
22

those not involvéd

Grades 7-12

27

' Those involved
those not -involved

33

11
1

16 .

12
14

17

™
[ »

o

L) Lt
— L

——
(3)Having Teachers '
in Schbol Who are” »
Indian. ¢ -

Grades 4-6:

42
31 :

Those involved
Those not involved

-Grades 7-12

b :
vizﬁfhese invalved - ,
~Those not involved

- 31
24

10
14

u




2

“ ‘TABLE 8-2 (cont,)

F

=

|(4)Going to Places ,
and Events Special to

- Indians or Your
Tribe.

Those involved .
~ ThoSe not ihvodyved-

‘Grades 7-12 [

- Those involved.

"Those not involved

| qlrades 46w o "

Very

/ ¥

579
46"

35
33

. . Important . .~
5

4

J3 T2

—+Not = .
!Impaqtant

s = = &

ns . .6

6%
10 .

4%

- s
L] o,
oM

P ™
o .
Lad
L) L]

N

(5)Doing Special
Things with Other
Indians in School.

i,

Grades 4-6.

Those invc?&ed 7
Those not invojlved

.o

cades 7-)27 .

e

Those involved ,
Thoseé not involved .

48
36

.37
©'27.

23 8

17 6

23 9 5 .
27 -

(6)Having Materials &

- Books that Tell
About Indians or
Your Tribe in Your
Classes in School
Grades 4-6

~ Those “involved .

Those not, involved
Grades 7-12 .

Those involved

Those not involved -

.50
40

'36 .

28

19

20

Q. .

- 25

23

'

‘18 6 - 7
21 8 .«

105
12 8

24
29

L G

o 0o '

Those

*The actual numbers of students who answered the questions were:
Those - involved: N=2597, Those not involved: N=746; Grades 7-12 -

~Grades 4-6 -

Those invelved:

- |_n=3098,

not jnvolved: N=196. ,
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means of those students who were 1nvc1ved w1§h thnsgiiqt involved. reveals th hat ~
:these 1nxﬂ;ved rated each tDpTE as more 1mpartant.: ThTS difference is -
'ﬁart1c£’ar]y nat1ceab1e in campar1ng the percentage Qf students ‘who answered on
- the high efd of the scaTe f4s and 55) . L o ’
. R N o _; o %ffé
cwhen the 1tem percentages in, cn]umns e and 5 af TabTe.S—E gere totaled. and : L
'averaged aCPDSS*a11 six 1tems for those students involved and’ thcse not 1nvc1ved,fi'
it was. found that- 652 Df the e]ementary students who were 1nvn1ved in- their 1ucaT-
“Part A prugects answered “1mportant“ or “véry 1mpartant " as- compared,w1th 54% of ~
‘those not 1nva1ved._ ‘Similarly, across all- 51x 1t3m5, a greater propﬂrt1an of. 'i
1nvo1ved secandary;students (59%) Judged the 1tem5 to DE‘"1mpartant“ or “very
’ 1mportant“ thégsun1nvg1ved secandary students ‘51%) Therefore, on the average,v if
—11% mnre e]ementary students and - 8% mone secondary. stydents who were. invg1ved 1?§A_,7}5
their Part A projects answered on. .the ppsitive end of -the scale than: thase S '
-students not 1nv51ved_ﬁ Both the uninvolved E1ementary and secondary students YL
4answarad more frequently in the middle and lower end. of the scale (samewhat
_1mp§;tant or not important), on tpe average, ‘than did the 1nv91ved students.
) . R - A R , et e e e

J

- The data in Tab1e-8 2 also show that several.areas are particularly impartant to '
Indian studeﬁts. Three-quarters of the E1eméntary students ‘who sa1d they were |
1nvo1ved said the fo]Taw1ng were 1mpartant or very 1mpgrtant L

. Learn1ng about Ind1ans or. their tribes in schan] : A 76%
. Ea1ng to p1aces and events spe:1a] to Ind1aﬁs or the1ﬁ‘tr1bes S {75.

< a3

Seventy perﬁent of the seconﬂary students who sa1d they were 1nve1ved a1sa rated'r;
“going. ta spec1ai p1aces and events" as being important or ‘very 1mportant.ij (' o

For e1ementary students, both 1nva1ved ang;nnt inva]ved “speak1ng your Ind1an or
~ tribal language" (means of 3.0 .and 2.8, respeat1ve1y) was "maderate1y impartant" .
on the average, but for secondary students th1s was seen as 511ght1y more
_1mportant (3.3 and 3. 1) This was the only item that secondary studEﬂts as a
-group thought more 1mpcrtant than did elementary students: Elementary students-
'Eons1stent1y ranked each item (except fcr speak1ng the 1anguage) h1gher than did .
secondary students, whether or not they had been. invoived in. the local proaects. -
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S Jila -fQE - ,E':* o ; i; . fé%é; ff-j;?h 7.‘:fzugf;,:> ’_,i’;,%ﬁ L
C . T . - . g
Extent to Hh1ch Pragect Staff and SETEcted Act1v?iies Heiped Studentsi Students :
were asked-a second,set df quest1cﬁ§§1n arder to determ;pe huw~muqh the Part A.
staff and act1€1t1es had he1pedgthém.r Qn1y students 1nv31ﬁg “in prcjeats ', -
A cbmpieted this part of ° the Student Quest1nnna1re. These resuTts are presented 1n .

Table 8-3. - . - ﬁfﬁ! e !'!\ R R S

. ] s T C . 'Ii_ ’:3!»» . - : :A ’ . . e - * Gy ; - oL :

STUDENTS IN SELECTED ARBAS, BY GRADE: LEVEL e
* (Elementary*® Students,‘N =2570) e S
;%§ : (5ecandary Students, N= §385) o e B

T RATING§ OF oW’ MGCHQ?RQJECT STAFF-AND ACTIVjTIES*ﬁELFED R

Extent To Which the = = - _f'ﬁ;ﬁuf i;:”; N
Part A Projects ’_ Heiped a ~;;.f' R T A Did_,ot'
He]ped Students ' great daa1 ; ' 3

ﬂ‘ U"ﬁl\
\I!-::- »
)
fm

1.?DD and sfbdy th1ngs , . .
‘ interesting to them L ;iff" - T .

‘| Grades 4-6 . 44% - 15% N 4% 6% 3.8 |.
| Grades 7-12. - 19 23 40 12 .7 - . 3.4

2; EnJDy at%end1ng A Lo
-] 'school L e

Grades 4-6 -~ . 39 ' 14 .. 32 & - .10 - . 3
Grades 7-12 a2 38 .. 9 T3

-Bg’EnJDy ta1k1ng about . - .. o L
what they have ) : S C
“learned with their S . o
‘parents or: OthEﬁi L ‘ - e o o
- at home ' Lo I i .
Erades 4-6 - -~ 39 14 731 7 9
Grades 7-12 = . 18 .20 37 . 13 - 12 v

AR
L] L3 .
M~

4. Feel that school ... St

- teaches things = . T e
important 'to = .~ . : o e _ .
Indians 1ike - = . St ’ e
themselves =~ = R e '

Grades 4-6 '*5_ L3 17, 34 7 8 3.
Grades 7-12 16 <19 40 14 11 : 3




11793LE 553 (Egnt;) ,s':' _vz,=i , 5i.. o ;‘hj o

‘[Extent To Which the .
‘|Part ‘A" Projects - 7
|Helped Students to:

|5, Know about the kinds
| = of jobs that Ind1ans
' Jdo today

fri,Erades 4-6
o Erades_?i12~

.;j See Indian adults

»f;fieéadés'4 6
”“fEFEﬂES 7=12 -

7. Eg to Indianrar_
tribal events in-
- their areas - (pcwwgws,
feasts, potlucks, -
. cereman1es) ‘

VEEGFades*4—5, -
~ Grades 7-12

18. .Go td-Ind%angcr- 
~ tribal historical
blaces :
Grades 4-6'
. Grades 7-12
|9. Go to Indian tribal
sports, games, or
tournaments ‘
Grades 4-6
Grades 7-12

[ doing important jobs

Helped a
great dea1 .

fon

17

40

21 o

34

25

32
22

34

24

. 7 pidnot
v s . e sSOME . . . . he]p at 311 )

£ . _ ) Meéh;,rf
4 3 2o 1 T

o F

15 32 8
19 - 39 13

16 27 7
Sl .35 o b ;

o
=0

15 - 25 12 es

‘There were three areas iﬁ'&hich beth éieﬁentary and secondary students thought

_the Part ‘A project had Espec1a11y helped them

(1) doing and studying things «

‘interesting to them; . (2) enjoying attend1ng schao1, and (3) See1ng adults dc1ng

important gabsi
: s%candary students'’

Aga1n, there is the same -trend: as 1n Table 8-2; that s, EQE
avera11 mean scnﬁes for each 1tem in Table 8- 3 were lower .
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than those QF the elementary studente. An inspection of the eereeﬁtage'eedfee S
for each item ehﬁws that e1ementary studente mere Frequent1y chosée the p951t1ve
“end of the scale (helped a great deal), wbereee eecendery students more
:frequentiy cheee the m1dd1e of the. eea1e Fcr eech 1tem. Overall, the me;erxty ef

pFBjECt eteff in those areas 11eted on Teb]e 8-3. j

:VThe etudent data re1at1ve to .the items in Table 8=3 were also ereesﬁtebuleted te
>eee if there were d1FFereneee ‘by: prnaect 1eeet1en. .The item means were then.

_ summed and everaged in order to err}ﬁe at an overall average for the set of ‘the.
items for both elementary and eecandary etudents 1n the four: 1ecat1ensi The

_results are. ehewn in Teb]e 8-4. .. . A Jv,:.;.,_-ne,u_m,eieee

TABLE 8-4 -

AVERAEE SCORES REEARDING THE HELPFULNESS TO STUDENTS
OF THE CULTURAL PRDERAM BY PROJECT SETTINE

Dvera11 Averege For ~  Overall Average For
LW : , Elementary Students | ' Seeendary Students

Setting = - (N=2570) o _(N=2885)

On/near reservation 3.63 B ":3.30~
‘Rural : : - 3.37 : _ 3.12 .

Urban ® - 3.55 2.96
AMetrepe11ten . 3.55 3.20
"DVERALL 3.51 - 3.20
,Lf = —_— = np— — - —— = = — e

1 123 :
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’751ementery etudente in on/near reservet1un 1ncet1ens, ae the everege, theught thev '5;

"prejeet staff and- pregeet aet1v1t1es (in Table 8-3) hed he1ped them samewhat more. .

1;than did the etudents in the ether three 1neet1ens.§§%15 was’ e]se _true ef : '

ee:cndeey etudents in en/near reservation 1ucet1ens. The 1ewest mean. was 2. 95

for ‘the secendery students in urban locations. This mean was s11ght1y be]cw the

: m1dpa4nt on the sea?e, but cn1y by .04, A11 the other means were abeve the _

-m1dpe1nti - The data were e1sn cross- tebu1ated by prn;ect 1acet1en Fer eech ef the o
nihe ifems_ The highest item means were 4. .07 fer the item’ "do and study th1ngs o

. very 1nterest1ng for yuu,?'fer e1ementary etudents in metrepe11tan schools, end

- 3. 48 for the’ item "see Ind1en eduite dging 1mpcrtent JDbS,“ for secnndery ) _

Vietudents 1y on/near reservation seheoTs. CanvereeTy, the 1eweet item means were

- 2.83 for the item “ge to Indian or tr1ba1 sperts, games or teurnaments,? for -

;rural elementary seheoi studente, and 2 49 fer the same 1tem= fer urben

'7eeeendery students.
Extent to Which Students Learned Abeut Se]eeted§Cu1tura1 Tcp1ce. “The FiﬁaT Set:”i

_'ef queet1ene probed how much etudenf% had learned about a variety of ‘cultural

zftep1cs. Again, only studente involved in the. Tnca1 Pert A projects’ eempieteé

" this part af the Student Queet1onna1re. The reeu1ts are presented in Tables 8- 5

':end 8= 6

i As. can be seen in Table 8-5, the 2,546 e1ementary students involved in the ;
culture1 :umpcnent of the1r Tocal Part A programs ehcse the answer “1earned a

., great deal" more than any other response for all 15 tep1ee. The overa11 mean
score for each topic is 's1ightly above the midpoint of the scale.” “Learning
-Indian arts and crafts” was rated pert1cu1ar1y h1gh by. the e1ementery studente.
The overall average across all topics was 3. 5,v1nd1cat1ng that e1ement§ﬁy
students thaught they had learned some to a great dedl about e11 ef the 15 top1ce
listed in Tab1e 8 5. : ' -

The 2 830 secondary students whe responded to the questions 11sted in Tab?e B—S
more frequent]y chose the m1dd1e of the response scale, 1nd1cat1ng ‘that the

majority thnught they had learned some about the tap1ce listed. The en1y )
exeept1on was "Indian arts and crafts" (3. 6), abeut wh1ch secnndery etudente = g% -
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: JpeLE 8- 5. . >
’ RATINES oF HOW MUCH ELEMENTARY STUDENTS N GRADES 46"
'LEARNED IN {HE CULTURAL PROGRAM R
. (W2s46) S e

~Tearned a Deson = - Did. ﬁéf'f B
Ereat Deai e se e e e Same;.;.-.'. Learn Anyth1qg

2. The giving of namés T I i I

‘3. How Indian chii?en : ~
were educated 33 W7 29
B N

-4, -Ind1an 1anguages *;,u33  RS ii_f_a .27

NN

5; Inq1an foods = i“§9 - 7'.14 : 28

w0

6. Uses of plants 25 12 32 .

8. Indian chthiﬁg and . o S
its decoration - 40 . . 14 - 29 . -6 12 - 3.6

12. Ind1an people nf S | )
the past . 37 14

13,5indian'pedp1é of

15. Indian arts and C

*"‘

Cu1tura1 Tap1gs o o : - T o » Méaﬂ ;
1. The Indian fam11y : 41L?§§/§ 13; :_“ '31$' .ir Si‘ E 10% )~ S3.7

22 3.1

9. Indfan history 40 14> 29 7 ' 1. 37

10. Indian dances 3812 27 8 - 16 - 3.5

30 8§ . 12 . 3.6

today - 3 s 30 8 13 . 3.5

" crafts 56 ' 14 21 . 4 6 4
B - o E o _OVERALL AVERAGE; >§.5_, |

_and their importance -30 ' 16 34 - '8 12 = : i"§.4_; i;ﬁ

13 3.5
3 3

fish, and birds - 36- 14 . 27 - 8 16 . 3.5 |

|11, Indian music = 3 1 . 28 9. 18 3.3 |

4. Indian stories 39 15 29 7 7 w0 7

— . — _ —
%The same response Farmat was used-for these 15 jtemsso a F1ve po1nt L1kert"
scale from 1 = "Did not learn anyth1ng“ to 6 = "Léarned a great dea1. ’
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TAELE 5-6

* RATINGS -OF HOW MUCH ‘SECONDARY STUDENTS IN GRADES 7~ 12
: ' LEARNED IN THE CULTURAL PROGRAM . -
(N 2330) A -

r a ]
" Great Deal + . . .-~ . Some ... .. . Learn Anything
1 ra] Tap1es R LT ] —

1. Ind1an treat1es 1 11% o 16% 7§35%::’.,:17%'  - 22%

E;VIndian values: & : N I - CoT o s Ty
- beliefs - IR w9 3 4 LT e )

3;f;ssues_faciﬁg' o S Lo S
* Indians today = . =16 - 19 . 3 - 13 . 216

4. Indian language - : 13 - 12~ 26 18 . 31

5. Preparation and - o L B
1 - customs. re1at1ng B

6. Use of p]ants as -~

food & medicine < o2 7. 29

o

7. Uéé Df:én1ma1s, o
: F1sh and b1rd5 ” - 26
8. Ind1an Eantr1but1nns ,

"~ to the ‘development -
" of. America

. p— .
\M i .M.‘,‘,M""“;@:ﬁ.”'-uv- 2o o o
p—l
o
L8]
=1
=1
o

w8 7 a7

£

9. Indian history 7 39 12. 15
10. Indian music & dance 18" -~ 15 . . 29 14 a4
11. Special ceremonies < 13 1429 1727

323 Indian peap]e cf the - B i , i . Coa
- past . 22 18 - 33" 12 16

13. Ind1an people of .. T - ) .
|- today . 15 18 40 12 14

sl
L
el
ol
o
™
vl

14. Indian stories. 17 16
15. Indian arts & crafts 33 200 A@;Eﬁi SR T &

116. Indian humor ; A [ 13 - 29 18 29

R Tearmed a3~ . Didwot.
’ g

_ to food . e w70 33 e 202

"35]

- R ' OVERALL AVERAGE:

2.6

2.8

2.9

*The same respnnse Format was used Fnr these 15 items: a Five%pu1nt Likert
~scale from 1 = “D1d not learn Enytthg" to 5 = "Learned a greégsﬁea1 "o




Bt - 1

V1nd1cated they Iearned more than they d1d in- other tap1cs. -The QVera11 average% ; 
: atross all topics _ for the setandary students was 2. 9, 1nd1cat1ng that they _,»~,,5€
‘thought they had 1earned same Sbuut the 16 tap1£s abnut wh1gh they were asked < f:;
: F1n311y, the student data re1at1ve to- the items in Tab1es 8 5 and 8-5 were ‘
chSSstabu1ated to see if there were d]fferenees by praject 1acat1on. The 1tem
_mearis were then summed and averaged in arder to arrive ‘at an averai1 av&rage fnr*i?
the set of 1tems in each table Far bcih e1ementary and seconﬂary students in each

~of the Faur 1o¢at1ons, as deta11ed be1cw. - woL _y;
| o : L6 ‘ : Y
, | _ TABLE 8-7 - | f

12, © MEAN SCORES REGARDING THE EXTENT STUDENTS.. - . -~ =

' L. LEARNED ABOUT SELECTED CULTURAL TOPICS, =~ . ... . .. ..

- BY PRDJECT LDEATIDN

Overal Aveﬁage For Overall Average Forl:

o o . E1ementary Students . Secondary- Students \
Setting . L (N!257D) - _ (N EBSS) ,
lon/near reservat1an , 3.62 . T 1 2,92
Rural o - 3.29 T - 2091
fUrban - _ CoBy - 3.62 0 0 S 2.8
Metropotlitan - - . 3.61 , e 2491
— — — — T :, —

Overall, the’eTementary s%ﬁéénts ingea’h 1o¢ation'were four-tenths (rural

: 1ocat10n) to eight-tenths (urban 1ocat,an) of é point highé# on the scale, than
secondary students. The means Far th e1ementary students 1n each 1Dcat1on were
above the midpoint (.29 to .62 abave) and the means for the "secondary students
‘were below the midpoint’ ( 08 top.ls be10w) " Thus the elementary students in all
1ocat1ons jndicated they had learned somewhat more about the cuTtura] top1cs
listed on table 8-4 and 8-<5 than the secﬂndary students. ‘Means by location were

aléa derived for each item. The highest jtem means were 4.3 for elementary %_5
students in the metropolitan schools and 3.7 for the SEEondary students in the
rural schools for the item "Indian arts and crafts." The. lowest item ‘means were

2.7 for the item “"uses of plants" for elementary students in rural schools and
2.2 for the item "Indian language" for secondary students in the urban schools in

127

the cultural subsample.-
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Smﬁnary of Student Repgrted Impaﬂts_“ A11 students were gsked to rate the .
? mportance of the six cultural tap1cs on a. f1VEape1nt scale. Thcse ‘students who
;were 1nva1ved in the Part A Pragram indicated a gﬁeater 1mportance for all’ top1cs':
;than those not 1nvo1ved. Except Fcr “speaking the Indian 1anguage,“ e1ementary ‘
?’%ﬁdents rated the 1mpartance of 311 topics h1gher than the secnndary students.
;Fa? g1ementary students, both” thnse 1nva1ved and not 1nvg1Ved the 1tem “speak1ng;
A , Ind ' pr tr1ba1 Tanguage“ (means of 3.0 and 2. .8, respect1ve1y) was-. '
moderate1y o ;samewhat 1mpartant whereas: for secondary students it was seen as
 511ght1y more important - (means of 3.3 .and-3. .1).  This was the item which rece1ved o
the 10west*rat1ngs by both the secnndary -and -the e]ementary students‘ Twa-1tems S
'stoad out as particularly 1m§ortant for Indian elementary students: - learning ST
about Indians or their own ‘Tribe in schdol, and ga1ng to p1aces and events:; N
75pe:1al to Indians or their own Tr1be. . S S o

e D R e ] g L e

”act1v1t1es in nine areas us1ng a F1v2spo1nt 'scale. The 1tem means ranged from
3.0 to 3.8. (The overa11 average for all nine items for the elementary students
was 3. 5 and for the secondary students was 3.2. ) Elementary studenfs ratad each
item h1gher on the scale than did secondary students. Three areas in which
e]ementary and secondary students ‘thought they had been part1cu1ar1y he]ped

were: doing and study1ng things of -interest, en30y1ng attending schoa1, and’
see1ng Ind1an adults. do1ng 1mpartant jobs.

L

=3
A

The amguntwstudents learned about cultural topics was éonsider§b1y’ﬁighéﬁ for
é1ementary students than for segondary students..” For a1eméntary §tudeﬁts;'means
’ranged from 3.1 (uses of plants) to 4.1 (Indian arts and crafts) For the
secondary students, means ranged from 2.6 (Indian languages; uses of plants as
"food and med1c1ne,,and Indian humor) to 3. 6 (Ind1an arts and crafts) The
overall average for all items for elementary students was 3.5 and 2.9 for the

secondary students.

It is noteworthy that the'areé or topic both eiementafy and secondary students
rated quite h1gh (4.1 elementary and 3.6 setondary) in terms of the extent they
- had Tearned someth1ng was ‘Indian arts and crafts. As reparted in previous
jchapters, Indian arts and trafts was not only the act1v1ty provided the most

f.,.ks\ =

[

s
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" GHAPTER 9. CONCLUSIONS

The Part A Program has. retogn1zed the cu1tura]1y re]ated needs af the Indian and
_Nat1ve ch11dren in the pub11c schools. The data re]at1ve to ‘the-Part. A cultural
_1n5truct1on program indfcate that a. magcr1ty (54%) of local progects had such a

"pragram._ Dvera]], such’ programs tended ta be we]] ba1anced in ‘terms of their

‘and effects (upon the district and schools, the curriculum, the students, the .

_QOver twnath1rds of the progects w1th a cuTtura] ﬁompanent reported giving -
'cuTtural1y related needs the same or higher pr1or1ty than other éducat1ona1

type and var1ety oF topics and act1v1t1es, and taught on a reguTar bas1s ‘through-
out the school year.’ The jnvolvement of Tacal Ind1an resaurce peop1e in the '
presentat1on of - cuTtura1 top1c5 and act1v1t1es was re1at1ve1y high . 1n all .
categories of cultural instructian. D1str1ct and school persnnnei Indian
cammun1ty members, and progect staff were genera]Ty supportive of, and reported
cons1derab1e sat1sfact1on with, the1r programs' goaTs, objeet1ves, act1v1t1es,

Ind1an commun1ty, and upon the att1tudes of- chers towards Indians and thE1r

cu]ture)

=4

needs. The goals and obgect1ves listed by prOJEEt directors as be1ng the most
important were: (1) 1ncreas1ng student cultural awareness and knaw1edge 1n Ind1an
h15tory and culture; and (2) improving student se]ﬁ-esteam and pride in the1r
cuTtural heritage. Although few (16%) ‘districts had prov1ded any - cu]tural 1n-i-

“struction or activities for Indian children pr1or to the local Part A Program, R

the need for such programs was currently rated as very 1mportant by 74% of the
district adm1n15tratnrs, 82% of the tribal 1eaders, 54% of the regular school
teachers; and 56% of the parent committee mEmbers. Indeed, an average of

>three§fourth5 of all respondents (tr1bal 1eaders, parent comm1ttee members,

parents, pr1nc1pa15, regular school teachers, and project staff) “thought the
pub11c schools had the respan51b111ty to teach culturally related topics and
activities. Significantly, in almost half (47%) of the local projects,: spec1a1
cultural activities, courses, or programs had become a part of the regular s schoo]
program. Furthermare, 44% also said the schoo1 curriculum had been influenced by
the cultural program; and, in 57%, the_total cultural program was considered a -

part. of thefregiTar séhooi program. However, forty percent of the projects'

- .wai"130  ; i
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Ecu]tural eFferts were nnt a pant eF the - neguler sehcai prngram, and in 44% nf <
theee, th1e separat1on was reported ‘to 11m1t what the praJeets eeu]d undertake. o

Dther ev1nence cenf1rme the effeete the cu]tura] prngrems have had. Dver hani
(58%) of the d15tr1et edm1n15trators reperted the1r euituraT progname had ;“ ‘_ L
:1nf1ueneed curr1eu1um rev151nne end 40% reported an 1nf1uenee on textbook  ?l‘
'eé?pt1gns_ Classroom teeehens, as repnrted by three-fifths of the: pr1ne1pe1s,p'?u"
Care- ue1ng progeet cultural meter1a15 in the1r read1ng, h1etnry sae1e1 stud1es,i' o
”11terature, and- arts ‘and crafts e]aseee. “In edd1t1en, nearly half of thé.:f
_teachers reported Eurr1cu1um revisions had heen made "in the last three years to
better reflect Indian h1etnry and cultural her1tage, and that these rev1%§ens had
been 1nF1ueneed by the Part A prngect. )

zeF1na11y}¥nne of the more 1mpertant areas of Pert A 1mpect has tn ﬂﬁfw1th the ,
students themselves. Sueh 1mpects were Judged from the perspect1ve of indivi=-
dua1e who had f1ret hand knnwledge of pregect effects on students. and by the
etudente themselves. Three-fnurths of the school adm1n1etnaters and pr1nc1ba]s .

) net only thought cutural instruction was helping Indian students to appreciate = -
their culture, but was also a factnr in the projects' overe1] effect1venese_end'“ ‘
_value for-Indian students. Two-thirds of the teeEhene sunﬁeyed thought that o
prov1d1ng cultural 1netnuet1nn ‘was benef1c1e1 to the1n Indian students. 7
The Indien community, esneeia11y perente,'repneeents an enua11y impértant source
_of information. -The majority of parent committee members, tribal. leaders, and:
parents also were satisfied that their local cultural component ‘was meeting the-
culturally related educet1ena] needs of their children. " They listed several
specific areas of student improvements and benefits. ' Student ge1ne they

. attributed to the prnjeet were the Fn110w1ng.; 1nereesed pr1de 1n themselves as -
Ind1ans and in their cultural her1tage, increased knowledge and ewareness of
their cultural her1tage, and increased’ know1edge and sk114e in gge areas nF

ereat1ve arts and crafts.

Overaii the majority of Indian etudents themse1vee valued and thnught 1mpgntent e
the teachings of culturally related topics and activities in their schools. In
judging the he1pFu1ness of project staff and prnjeet aet1v1t1es, they rated a f
hnumber of areas as mnderete1y to very he]pfu1. The three areas which stood eut
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were doing aﬁd study1ng th1ngs of interest ta them, enjﬁying‘attending school :
more, and seeing, Indian adults do1ng important Jabs_ The eieméntéry:Studénts _%Fé;;
san51stent1y repcrted learning more in similar topic a%eas of ﬁuTturaT ingtructiuﬁw;;x
“than d1d secandany students. Hawever, both groups, acrqss al] Part A pragects ' E A
with cuTtura1 components, reparted 1aarn1?§ maderate1ygta a great dea] din the

severa1 aPeas of cultural 1nstructlnn addressed in the study. Overall, the .- |
-pr1mary area or topic was creat1va arts and crafts which cens1stent1y emerged as:%'t
.an 1mpnrtant act1v1ty‘af the Part A cu1tura1 prcgram thraugh several perSﬁect1ves_‘ :
This is.consistent with the Nat1ve AmEﬂ1can view Qf arts and Erafts as d1scussed o
in Chaﬁter E ' ' T ’ - :
r 7 e
!Létél cuiﬁtra1 programs are diverse in terms of geaTs, ubgect1ves, and apprcaches,%
as they have tailored their programs and act1V1t1es to 1QcaT needs. Teaching
mcu1tura11y related topics and speéial héﬁ1tage classes and - their b21ﬁg“féi16fed N
Ata the learning’ styles .of Indian and Nat1ve;gh11dren have had ﬁnbéttant ef?egts
upon the public schools, Indian students, and the Indian communities. - chh

effects are continuous and ongoing. ‘Important, too, are the’ ongoing effects such E
_programs have had upon the schools, curriculums, and personnel.’ Indeed,rit is
apparent that the cultural instruction component has been an -important. bart of

the overall Part A Program and of its local projects. It has provided. maQy DF
theloppgrtun1t1es for 1oca1 Ind1an($nd Native 1nva1vement as adv1sors,

instructors, and prDJect staff in 1oca1 proaects and the schaois_ .

Lot ) : : - A g

On. the other hand, it is ciear that not all projects have implemented a cultural -
program, since only 64% operate such programs. A1sc,'while the variéus o
‘respondents reported a high degree of sat1sfact1an, there was a 51gn1f1cant
mﬁnor1ty of s?aFF parents, and students who were not satisfied.’ F1na11y, when -
giewed from a Native American perspective, as outlined in Cbapter 2,,1t appears

she pragects have made s1gn1f1cant pyogress in all areas. Perhaps the most
STQﬁ*?1:ant has to do with the positive changes brought about with the school,

Athe teachers, and the curf1cu1um. Even hera, however, -the results must be
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