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CHAPTER 41. INTRODUCTION AND BACKGROUND

Thistmonograph is one of a series of documents which reports on the impact

evaluation of the Part .A Program of the Indian Education Act. The principal

component of the evaldation*as a- -study of isaMple'of- 115 projects idcated

throughout theme United States,- representing-yak Agranteet-. Alta were collected

tieripg the fall, and spring, of the )98182 tchool--year,- using a-Varieiy-bi

Adantitative and qualitative procedures. The overall.-results of that'study Are

reported in a separate document.-
1

The purpoSe-af this monograph is to present a wealth of detailed data,on the

-Cultural ,instruction or activities component of the Part A:Prograit. Although. the

fcd11-tural .,inst tion_CoMponentHis,just_onefacet -of local PartA-Projects-i0s--
. , ,

;-a particulfrl.y 'mportant aspect tO-stUdsiOcp'culturaIly, related instruction or

activities were-provided in some form in 64% of the Part A projects in. the impact

evalUation!OamPle; A Native AmeriCan perspective on the importance giVen the

ConCept of-providing culturally-based educational oPportuoities to Ingian and

Native students is-presented in-Chapter-2,

re of the major methodological issues wits respect to the evaluation of the Part

A Program which was initially pointed out by the Department of Education was

that ..."geherally the Indian Education Program-it ,a culturally based and an

affective-domain.based program in.which projects seeking -only cognitive

-_objectives were rated, more frequently as unsuccessful than were projects seeking

objectivesacrosS all'three domains." The regulatiobs-goverding the Part A=

Program encourage local projects to _carry out activities -- designed to meet the

special-educational and/or culturally related academic needs of Indian children

1 Development Associates, Inc. The evaluation of the impact of the Part A
Entitlement Program funded uner it o e hdian E Aa. Final
,Report. Submitted to Office of Planning, Budget and Evaluation, U.S. Department
of Education, Junes 1983.

Red-Uest for prop-Oal for the evaluation.df-,the-impatt of-:the Part A.
Entitlement. Program under Title IV of-the Indian Education .Act, #80
Department)of Education, 1980;

14
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.
=

-and to dieculturally based .mattrials and techniques in program_ictlyities.-

SpeCificall,, three of-the seven- permissible 'activities-listed in the federal

.regulationerefleet Culturally -related or.-CulturalV based objectives. They

3

.Instruction in tribal heritage and 'in Indian, hiStdry-and4olitical
organization, including current- affairs and tribal relationships with .local

state, and federal governmentS;

'Creative arts such as traditional Mean art, crafts, music, and dance; and

Native language arts, including =bilingual projects and the teaching ..and
preservation of Indian languages.

The-program,- thut, allows school district and parents to supplement and, bo ster

the'16cal educational-program in ways that recognize add build-upon the cultuial

=and linguistic differencesin American Indian and Alaska Native children in the-

public-schools. - Indeed, consistent with the-findings f,the Congressionalfleport=-

0f l969 the Indian Education Act-acknowledgethese culs.tural differences and

Makes'proviilonslor-them in its educational_ programs. :It .is, therefore, not

surprising that'the study found that nearly two - thirds (64%10 the over 1,000_

Part A projects across the country have a cultural instruction component.

'Study Procedures and Indian Involvement

For the evaluation of the Part A Program, data were collected during fall and

spring visits in 1981 -8 to 115 Part A Projects. The visited projects were- a

stratified random .sample of allPart A projects in public school districts which

had.been operating three or more years and which had. 30 or more American
= .

Indian/Alaska Native students in 198r (i.e., 85% of the-Part-A projects in public
=

=

3Excerpted from Federal R gidter/Vol.' 45, No. 100,. May-224 1980, p.34157.

4Senate Committee- on Labor d Public Welfare Indiamigducation A-National

Tra-ea -,a Naiional Challen e S. Re0t. 1969, 9.1sWong., 1st tep,Slcin,Ao.
ee on In ian Education-.

=
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schools). The:data in this monograph-are-based on-the 74 such projects which .had

cultural instruction or. zativities components. At each-of these projects, data

`.:were collected from the following groups of r pondents:.--(a) .local _sdhool

cadministrators, Lb) project.directorsTpro ect staffs, {d). parent Committee

=Meffibers,-Lej .public school principals; ,(1) teaChers,(g) leaders in the Indian

Community, (h)-IndianStudents-and (i)-parents of Indian students. The project

staffs, ParenttOmmittie members, teachers and itudentSCoMpleted

istered ueStionnairo)ther resAndentswereHnterviewed byAMerican'Indian or
:4-AlaSkeNativedata.dol'iecirs In addition, data -were gathered from.projeCt and

local edUCation agency (LEA) files:. ProM its start, the study was designed to

provide for the substantive involvement-of indianeducators at all points, For .

eXample,'aS-much cultural matching of interviewers with respondents as possible

was required in

data. Similar

role in the study's conceptual design, the deWopment of data collection
x

instruments, and data analysis and interpretaXion-
g

Consequently, during,the early stages oftheevalua.tion, PevelOpment Associates

der to increase the probability Of gaining valid- and useful

it was required that Indfinresearchers.010 a sub tentative

-

.identified and initiated. ongoing consultation with knowledgeable Indian and

islativi educators who possessed a variety of experience and expertise. These

individuals were known to have a.thorough knowledge and understanding,of

communities, organizations, and education in general, and of the-Part A Program.

in:particular, ;--Theseconsultations andAnvOlveMentt provided insights and

Strategies bearing upon the study's design, implementation, -and analysis-. They

.ere also, quite helpful in establishing-the study's credibility within' the Indian
=

and Native communities and in securing cooperation from schools, both of which

facilitated data collectionth ughout the study.

1

addition, a technical advisory. panel to. the study was constituted. This panel ,.

was Made up Of Indian:educators and researchers from across the country who met

to review and advise the study's staff with. respect to study design, data

collection and analysis. They participated in-decisions regarding areas and

strategiet of investigation; reviewed all instrumentatij_d, partitip-ated in

sampling and data collection decision-making; reviewed preliminary data and

advised regarding the analytic plans,; and individually reviewed and commented on

drafts of this report. Throughout the study, each' of these individuals devoted

rt

16
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significant aMoun of time.and energy td the e ently.; they Wire

=free in th in Criti64sthsof draft.materials.and made val4ablecontributions. to

the evaluation overall.

Dverall, the study utilized over sixty Indian professionals as paid,onsultants

at various-critical points= Throughout, Sear Chfef and As.-50ciates (an Indian

owned and staffed 'consulting firm) served as wsubcontractor to Development

Associates. -During the Instrument development stage, some forty_Indian educa

-- teachers, project directors, and university professors -- reviewed and offered

revisions to the various questionnaires. Data collection itself was undertaken

virtually entirely ty Indian or Alaska-Native profetsjonaltield..staffwere

provided-.an .intense meek: of I:peOlalrtrainiwprior yq_thefaltdata collection

and a second week of training prior to the project visits in.-64-spring. -- The

;ield staff. consisted of universityfacartymeMbers; upPerleVel,gaduate

studentsmith:priOrwork experpnce, and experienced profestional staff from

Indian firms. or organizations with whom subcontracting arrangements had been:made..

Data analysis also included substantial Indian involvement. Native American

graduate students at.Ariz6na,State University conducted thetcodl6g of all

open - ended questionnaire responses from-Nati-veAmerican interviewees. It was

clear,dUring the early analytic phase of the study that 'Indian edudators,could

more accurately ahalyZeTthe responses,ofindian:,parents and project staff than.-
-

,coujd- coders with little cultural or prograthma tc insight. similarly, N've

_AmeriCan,gradoatestudOtsfrom Pennsylvani gate -University were used- t
7

provide ratingS.based on -a qualitatve assessment 6frecorded_data-of the cultural

omponents of the Part ,OprojeCts.

Content and r ahizatioq- of Reporta

This report presents a detailed description of the cultural instruction component

of Part A projects and ah assessment of their impact and relevancy in terms of

satisfaction, appropriatenesS, and importance Paled' upon the collective judgments

of the school districts, the-Indian community, and

Indian students. These data are presente6l'ih Chapters 3 through 9..



n addition, during the'prelim nary phase of the study, 4th e surfaced a-concern

regarding the re evance of culturally rerated instruction furthering academic'

and basic education goals through the Part A Program. Indeed, tit:* House of

Representatives Report (H.R. 15) on tile education amendmehts of )978 cautioned

that the_inclusion of culturally related education: should not be-construed as a

departure from theiMportance'of-prgyiding baic:educatidpalinttructiontW

Indian students Through the ,Part A entitlements. :SkePtiCism,regarding-the
.

. _
poSSible benefits acrd usefulneSs_of culturally. related has likely,been---._
fostered -by' the:percletitionthat-Such programSi,thainly-conipriseTheadingpottery"

making; or _special events activates. Thusan,ithOoriant ,aSpect o the study- of

the cultural instruction program was to identifY.anddeScribe thp-rangeand

diversity -of ,the To_ do thislmeariingfilil it iSneCessary-tOdefine,.

-- examine,- and place within`a meari4ngful-contexttherconcept-oftultUretts'.,-

reflettion within the loca-lcultural programS, as_ wellas its,meaning.and*

importance for,Indian children, their parent, and the Indian coMmunitY;.- Chapter

iS intended to provide such a framework from an expliCitly rndian perspeCtive

and to indicate how that .yiew. relates to the description and evaluation of

culturally related instruction.

With respect to the Content of'Chagter-2, it should be noted that from the outset

of this.proiect, theDepartment of Education made clear.that.the study was to

assure:the'inclutio.k.Of Native American perspectives and that the results should
,

be structured to,beru:seful to the Indian community. In designing the eve u tion,

itEiecaraa--aarenithe cultural component_was -of kmimportance to .the

Indian and Native CoMMunity. Further, the community took a_view -of'culture that

went beyond traditianal.edd-cational-yiews or indeed tare standard viewttof what

culture. is- and its-role An education. Thus, -for the reader to understand why the

evaluation approached culture in depth and how it was asseSsed,JtfiS necessary
,

to understand how it is viewed by many American Indians. It shOuld be-noted that-

-this perspective-. was critical to the basic evaluation design for the Cilltural

-component in that it shaped the questions atked,andbroadened the:Scope of what

was covered, In some cases, it. also affected the techniques used, particularly

the---use .of judgments from various groups of Indian and Native people.
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CHAPTER 2. THE EVALUATION OF CULTURE FROM AN AMERICAN NO AN-PERSPECTIVE1

The-Cultural Conte

A-culturally -related.or-culturally -relevant cUrriculuM is One-that includes and
, .

einforces thoSe eleme- nts o.
.

f a oc ie-- ty-: 4. s. cul t ur a- l- -valu- es, ,' n o rms ,. a n d. .he ri- t- ag-- e

-thought;to be-AMportant:.to,pasS on to the children educatfrby that curriculum..

-:_The .public schools' curriculums aneattivitiwari7expliCitlyand- implicitly

--00undby'-societal andCultUral'norms.?and-yaluet.,_arid: they lAct reinforce -.

suppOrt,them-.'Indeed, cools, betides educating in acadamicareas, also play
.

_

._.. _

an

.

important role in- helping to socialize their students. However, public school

curriculums have always.been more culturally relevant for certain groups in this
...,.... .....

nation than, for others.

While the United States has always been cu;I turally diverse, Europeanvalues have .

predpmina ed in the,curriculums of-the. nation -,-ols.- That isi. certain sets

of-values havebeen reflected in public School curricu_umSwhich reinforced
.

primarily European, or more accurately the Euro-American- culture. Forbes
-- -1..-, ..

ouggestS thatthe-Ang16-Amertpan-culture "has -been great y influenced by

no: -European peoples (including Indians) Jautthe MestiZo-(hybrid) character

Anglo-Atherican culture is- seldom recognized, especially in the school.

' - '- -- 2 '- -=curriculuM ..- Thus, an Indian-perspective, Indian andNative children

(eVen those who were and are,edudated.in essentially segregated. Schools). have

been-diSadvantaged;and ,alienated by a school curriculum which has largeriAgnored.
. _

their.culture-and cultural patterns of learning. Indeed, Indian pedOles-belieVe

that it has,been fn.-spite of public schools; not with their assistance,-that
._ .,-- . -

,Indian. and Native .peoples have maintained their cultures'and heritage through.the

years of federal- aggression, benign neglect, and paternalistic concern.

1This --chapte was written,* the study's Deputy DireCtor, an Alaska Native.

The-intent was to,provide an Indian Oerspective on cultural programs and _how_

this perspective- was used in the study as well as to captUre the essence of the
particular views of'American Indian and Native Alaska people.

?Forbes, J. jeaching.Native American values and cultures. In Bank,
Teaching Ethn_c--Studies. Yearbodk of the National Council for the Social,
StUdies, r973,-p.
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As a result of this alienation, Indians, as well as others, have been v

classified by the federal gov-ernment- as educationally handicapped Ran

disadvantaged- because- of their different - social and ecdnomic status, but not-

particularly because of ,cultural differences. Until recent yeers, there has been

an almost total blindness to the fact- that there are often-iast:

-defined differlences -in the lway. Indian children perceiVe; learn, -act,. *ndtbehavee

For example; although teething and learning aboui,the different cultures -of the

Western world are tmportant facet's' of'public -wheel _curriculums, -Indien childre
s , . . ,,

general knoW more about European: history -- and culture than about the' Irian
-tribes in this- countrY.' As A-Child :in 'Alaska ;. thiuther can remember learning-

- -the. htStorY bf Western man;'-yet alMost nothing about Eskimd or Native. history,-

What little was -said about Eskimos was so di storted as to cause acute.

embarrassment.

Indeed, there is an increasingly large body of opinion 'which ,takes:the view'that

acknowledging and accepting the existence -of cultural differences in tailoring
_

local curricula to meet the special needs, of certain children win not weaken tie.

schools-, but will, instead, increase thr vitajity in a pluralittic.

multi-dultural society. That there has been.a long standing detirefOr his isa

attested to by the quick acceptance and growth of culturally relev*nt

instructional programs and activities provided by the Indian Education Act and

Johnson- O'Malley. Moreover, it is felt, such an approach enables sellools to more:

appropriately serve as- a socialization -vehicle than they-now do as 'well- at.

serving to ease, tension's between groups.,

Finally, it isTimportant to note thattfor the last 30 years the schools have been

fordefully charged by the courts with providing- en adequate education to al)

children 'who enter their doors, regardless of theeducatiOnal economic, and

social- "di advantages, and handicaps" they bring With,them.. 'The :federal"

government has assisted- the public sch6O7s in this-, for the last 20. years..
,

Although there are several federally-funded programs. which hive-terVed Indian

children when they fit into such progrems*, criteria, Indian- people view Title

Part A as unique, in that it has recogniZed the culturally related academic needs

of Indian children in addition to the traditional_ academic needs. The Part A.

Program, thus, has the opportunity to provide j_ comprehensive balance of

assistance i.e. recognizing the social as- well as the academic aspects of-.
t4
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schooling, This study,has sought to 'describe and assess-Part A projects' effoots

o provide such a balance-of assistance, as well as to :asses specific cUlturally

fated eMorts froM both a general and an Indian perepective.-
_

Iv.

The Role of Culture iii= the Edu ationof Indian and Native .People

The cultural aspectsof education raise a: multitode_of questions. These

questions hinge on one' 5 definition and 'understanding of "culture' and: its

function in human-community growth and -development. Culture as an elemeft-ofe%

tlanguage, and the world view-and epistomological structure which it defineg and

organizes for the cultural, group,is also an, integral aspect of the question:

Ffnally, andlmore-spec4fic to this-study's concerns, is'the consi=deration of

ultdre as `part of cognition,learning, and the overall ArOcess_of education.

F eral:progeamg, especially since the late 1950s,:-Mave:mrestled-with :the- Many

facets of educational program and OOliCy ai 'relatedhid--4'plunalistiC society.

Much has been achieved under theESEA'g sPetial'programsin bilingual eckication,

*ethdic-heeitage-studies, special-cUrilculum, and teadher training, as well --as-T
.

throughl.esearoh'in-all areas of minority and cultural education, SOch programs

have amassed significant data and.materiAls which attest to the range and forCe

of the,cUltural-edudational movement OVer recent decades. In--addifoti to these
,

developments within -the U.S. Office, of'EduOaiion Inow Department of Edudation),

there are an extensive number. of projects, ograms-and- activities:which have

been funded by such groups as the_Bureau o jidiap.Affairs, -the Nationil'

Endowment for -the Arts and Humanities, as well as a variety of local, State and

_atiOns,:and, quite Ofteh,-bY Indian-major private and corpoeate fou

themselves.

ribes

It is iMportant to understand that the h*Amet;ican indian-oCinmunity'ig -efmarily

outside the gen4ralizatibns,:applied to other minority'groupsAn,th- United

,States. Special-characteristics defin'tts relationship to federal and state,-

3Thig'sktion-of Chapter 2 is-based upon -a paper written for-the study by David-
Warren of the Institute of American Indian Art, Santa Fp, New Mexico.
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_

governments, -and the.existence-Of over 209-viable lfnguage group's comprising the

Ameriden Indian,- Eskimo, and -Aleut populations .offersia striking difference-

between those peoples and otheri.,,

Within that composition-of tribal groups-and linguistic entities,.there.exist a.

new momentum and a ,procesv of emergeoce stimulated by the long developing. need
A

(andeow demand} for More local. control over. all areas of community development.

Education 'is at the centerpoint of.thajndiancommunity't effbrts,today

the rigorS of. contemporary life, while strengthening traditional_ institutions and

..,values and the make7up 9f--a Speciat "life way." .Thus-, this study has,sought-tot"

-describe and assess effOrts Made by Part:Act° assist Indian public school

studentSadcoMmodatetheirowhtulturt:and themajority_ope,-_as well as the

extent of Indian control-and involvement in:those effortt.
.

:Beyond these.general concerns) the study-sought to assess the role of culturally

oriented activities in Part A and their effectiveness.

necessary to define culture both in general and from A Indian perspective.-

Culture
.

can be defined as-a collective term; embodying the way of life of all.

-human groups. It includes standardizefi learning -andforms of behavior which.-all

members .of a group and expeU. Culture is manifest in -language and

.symbols, in multiple forms of organization,- such as family, kin,'occupational

roles, legitimacy, and authority structures. It also involves the fundamental

but more abstaetconcepts of heritage, comprised of religiOn, aesthetics,

ethical and natural systeMs.

To do thN,s, -it was

perhaps most basic to the function of culture is a collective identity,- with-

boundaries of inclusion or exclusion,, often based on space, lineage, or blood

relationships to and along a line of common historical experience. _Inherent in

these is,alsO the sense of shared responsibility for the maintenance, dignity,

and freedom of the group.

Culture, as one of-the-leading authorities on cultural behavior and percep ion,

Edward T. Hall, states, is "man's medium." It is everythi g that makes up human

7life. One's personality, the manner of expresSion, includlig emotional display,

how thought occurs, and how problems are solved further constitute the phenomenon

It governs themeans- by which-we-organity, ur lives from theof cu _re.
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Simplest to the most complex structures -ofan economic_and political.order.- Yet,

it- is frequentlythe:most obvious and taken-forgranted end,- therefore,:the,

least studied aspects of culture _that- influence behaVior- in the deepest and most
4

subtle ways.

As examples of this observation, Hall desCribes the manner in which cultures use

timeandtpacees features for organizing - activities. For.some,7notably'the-

-white Athericin culture,."monochronic-time" ,AMT)- exists as the salient feature-of-
.

hoW-life is perdeive&.-MT.Stresset- sthedules,.:Se6mentatienand being-on time.:

In- contras are those,. such asAhe Latin American and:Middle-Eastern:cultures

which view space and time in ."Oolychronictime!',(PT) terms.. for these _group3,
. . ,

.
.

things. ccur at the-same tiMe; emphasis is plaCe&on _the greater- involvement ef-

people,-"completion.of_transactions",:as-opposed to conformance -to

seheduleS. "P-time-is.treated as less tangible than Pitime, P-time is apt to be

considered as a point rather than as a ribbon or road, .and that point is

sacred.

The matter of differing time- andspacepercdOtions in relation to cultural

behaVtor has great Implications for interpersonal relationshibs. Hall observed

that those reared in the MT, tradition are often caught in a situation in-which

"[MT] seals off- one or two people.from the group and intensifies relationships.

with one-other ... or at most, two or-three people."6 This results in what

Hall further describes-as high and low Context cultures. High context cultures

are those that deeply. involve many people in a-variety of social processes,

particularly the wide shar ing of information, which, while often simple in.

ss
4

meage,' is, deep in, meaning. Hall _felt this to be true of American- Indian

`Hall, E. T,, Beyond Culture. New York, 1977, p. 17.
5Ibid, p. 17,
5Ibid, pp. 19-20.
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society.
7 On the other.ha the`low context Cultures, associated with MT

character, were usually highly individualized and somewhat alienated, .
8

The findings of theoretical and applied research in linguistics, psychology,

sociology, and ethnography have offered many suggestions for determining the

appropOate-role of educational institutions outside the family and. community in

addressing such a broad and complex matter as cultural development. There is

evidence that the holistic nature of culture and language mist be carefully

cOnsidered-in. programs-that deal .witheither element. 6.,:dimerisiph:'-'.-kovithoSe

approaches are best served in'school and -overall educattonal- vitiations is

inherent in-the accumulated inventory of experienceand,materials.from.PantA.and

the various other programs-of the last few years.

Culturalreferences affected, for example, thd performance of -Canadian-ESkiM0S- in-.
.

schools and revealed the possibility of new strategies for usfng'the culturally

related abilities of these students.. It was found, for instance, that percept

skills, cognitive styles, and personality types were all related. Brooks

re orted that one study strongly substantiated the theory that "the Canadian

Eskimo's hunting ecology and childrearing patterns which encourage indebendence,

foster a broad spatial field independence cluster of abilities, and also a

distinctive cluster of abilities involving inductive reasoning from non-verbal

stimuli."9 The implications of these 'findings for educational strategies were

highly provocative; Native students appeared strongest in spatial abilities and

tended to use those abilities in a style which was characteristically non-verbal.

7Ibid, p. 39.

8Havigh rst & Neugarten. American Indian and white children: A sociopsycho-

logica investigation. Chicago, 1955. The_Havighurst and Neugarten study con-
firmed the existence of affective factors in educational, sociological, and

Cultural development consistent with the observations of Hall. They found

estimatable elements of behavior, defined by cultural norms and peer systems,
which strongly suggest the presence of a high context system of 'other cen-

teredness" defined by regard for others, service, smooth personal relationships,
discipline, and authority, among the majority of Indian students of six

different tribes when compared to the white.students' low context profile.

9Brooks, I.R. Teaching Native children: Lessons from cognitive psychology,

Journal_ of Educational Thought, 12yr, 1978, p.'63.
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1976;. Paul Rosier reported. some_Prelimiparyfin ngs frog his Work in.

bilingual education -at -the BeckPolPtSchpoloh theNavajoBetervition.'in',

were edriatic-in providing Ovidence.-that-:theilltie of native

40Muage-CoUld promote normal cognitive development: In faCt, one. of. the

tiriderlyin§premAis'erWfInal- conclusicins of the-Rock..-Point study eras that

chil&must understand*the,language of instruation well or his-cognittye

..--development may= be retaded. At the very leait, he wou14:be Bend the

opportunity to develop-those,cognitive:proCessesto the:best-extent._ l Hi

fiPNAgs.Tofneerlyfeur,years-ofitudy-Shewe0',OramatfCAhcreaseS.:14-achieVement:

in r`e ative_' terms,
- -

aMohg,the,:kock:Point students. 7he:biltterate-NaVajo.students,-

ali0--acbred-significantlY iiigtierATI-JotafiReadifi9 on thStanfcird Achiviement.
.

,-.Test-th Atd: monplinguel-BIA---stUdents can the- Navajo Reservation. ', Moreover, the

rate!of,:ecbievetneo- growth', Wes .-`nearly. double:

populations

at of the_ BIA tamale_

Ih jleither,the ganadiall nor NaVajo. cases was specific teSting,or. conscious: effort

Made td define- -ors invorVea.ficultural" dimensiontotheprograii.:Rosiercoinments

ghat Navaja''SocialstUdiei during the foLitti -fifth ,

yeaj-s ha0-giventhe Navajolanguage prestige-equal to. English. The implications

for better. self-image in the NavajO case were consistent with what-ROaier -saw in
.

the findings of Canadian studiet in which the' use of French-had,highly
2-

significant- effects on a,stronger7studentself.,image.---

Also inherent in culture are values. According to Melson,values "have Ran_

'ought.' character that guides pertonal actions, provides. standardslor-readhing

decisions and resolving conflitts, justifiesbehavior, and maintains-

self-esteem.-
.13

10RoSier, P. .84.Farelia_ M.,Bilingual education', at Rock,Point - Some
early'results,, TESOL Quarterly, 10:4, December-- 1976,pb. 379 -380.

_llibld, pp. 385-386.

urbid,-p. 387.

'Melton, G. F. FaMlly and Environment:, An Ecosystem Perspective.
Minnesota: Burgess Publishing Co., 1980,-p. ipo.
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.

-McBerYstates thaf..-as a result our.hereditary-equipmen _Ur,particularlife-
. , __

hereditary- equipment,
. ,-. i

experience (molded by.cUTtdre for example) , agd-the.deMands'-of our-present

erivironmeht,-mgstpeopletdevelop:Tearning:.-tVlds fbat---empiasizesoMe)earoipg..:
''. -. .... .

%-1-1
. .

abilifi0-oVer-Othef -..-,,InOla_and-:NafIve._Tildren-febli.fraditiatial,.-Ctilti,lreS,.-

doliave--such,-.. culturally related learning.:$014S.'- Ecr-exaMple;.acCording-tO..--,.
.....

Cattky, . "there 'may'beculturallY'sPetialmays.ofprocessinglinfdrmation-, and-
. . ...

procesSing throughAiTTerent,heMispheret. in fhe:brain-may.be a:result of how one
:-..; ,-- _16

.i, , . .. ,.=.,

perceives.' the world.inwhich 0661ves."- in. her re ieWcf-hOWNavajo=

learned she concluded that

. _
. .

If educators do not. take =value .of different children seriously, they-are not
acknowledging the influence -they` have on ttudents. In much the same way as
perceptbal and cognitive styles., values may act as selectjve'meChanismsAn
filtering_ information concerning the' environMent.14-

) The N &vajo perceives th
Anglo;

rld more olistically than does

2) The Navajo excels in visual and spatial cOnfiguration; and

3) His verbalizations tend to be more indirect, metaphoric;
myth ological 'n.-.nature as- a- means of communicating

informatioh..1

These studies suggeSt that cu riduluMCand tiathing Strategies danbe MOSf

effective when they ricogntzethe need to develop some releVancy-fOrthe'Native

student through an appreciation -and understanding of The cultural-a spects of

learning, self-image, and perceptiOn/cognitton'questions.---Otherwis e,,as Cattey

Concludes, we areforcing,the student to

116.

-15MC8er 8Company; earning-Styie Inventory'- A-Technical Manual,- Boston

Mass. 02115, .p. 4.

16Cattey, VI. Cultural differences in processing information. Journal

of Indian Education, Vol. 20, No. 1, Arizona State University, October 1980,

17Ibid, Pp..26-27.
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learn through a process that perhaps 4s not conducive 'for him
to achieve his maximum potential. We are, perhaps, stifling a
-natural creative process by subjecting him to listen rather-than
see, to dissect, break down, and analyze information without
seeing its relevance and association to other aspects of life. We
need to take a closer look at our educational systemi not merely
what is being taught, but how and for what purposes.'8

This -part of- the chapter has outlined a-number -ofperspectives_and faetars in

dealing with the issue of culture and its relationship to education and human

development. The often-quoted criticism of modern life is that it has; .

icompartmentalized.the organic nature of human life and, especially, traditional

locieties. That compartmentalization has led to a limited understanding of

culture and its function in Contemporary education and to the _addressing of thee

concerns simply through the language dimension in the context of bilingual

education. For the American Indian community, whether on the-reservation or in

an urban setting, that approach is simply tod restricted.

Sinte it is a clear purpose of Far_ A-to enhanCe the-educational experience of

the -Indian. child, the study sought. to assess: the extent to which.projects.,__-..

-Accommodated language, Indian. values. and learning styles. ,FurtherMore because

:-the diversity of.indian and Alaska Native cult groups, the design of the

study placed'heeyy reliance on ratings andasses-ment of open-ended respons*es

from -local members of the relevant cultural groups,,i.e., from Indian parents and.
.1- :'

from the Indian community or tribal leaders familiar but not associated with the

Program. In addition, itsought to examine the culturally related-content of the
,

curriculum, -which: is discussed below.

The Importance of-Providing Culturally en itive-and.Relevant Instruction for

Indian and Native Children

The Indian Education Act, partiCUlarlYthe Part A regulations.(1980

oppontUnity for eligible school districts to-carry out cUlturally
J.

18Ibid, p. 28.

27
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related,and.releVant-programt., .6_bolste and_reinfOrce.the..Indian and Nati_v.e

ttudents'. total educational experience Also proVided are many opportunities.for

loCal Participation by Indian-. parents and other IndiancOMmunityMeMbert in the

-project :and Schools.-1. Fronitheirptrspective, theiprovisionof'CUltprelly related
, -

instruction isvitally important to the education -of their children, -and it-is:

'also-important that-Indians.and,NativeS-be inVolved in-Controlling,.that which is

presenteth.

It has been particularly disturbing to Indian people that-the social. studies

American history curriculums -of public schools havOypically offered Indian

nonindian'thildren alike .distorted and Aniccurate-representations of the

American Indian.and Alaska Native, their history, cultures, values, anil ways.

and

and

The curriculums have also perpetuated very familiar, racially biased

stereotypes. Thus, the, pUblic schools themselves have been guilty of fostering

and reinforcing biased, simplistic, or stereotypic misrepresentations of Indians

and Natives. To this day, in school plays, in holiday celedrations,and in the

media, the usual portrayal is the simple-minded and pseudo-romantic view that

Indians are, at best, primitive, featherwearing, and half-naked, and at worst,

savage, murderous, dirty, lazy, and generally inferior in all manner of human

existence. Besides presenting historical inaccuracies, set in some past time,

Indians have rarely been portrayed as modern, present day people. Readers may

harken back to their own personal image of the American Indian and Alaska Native

to confirm this picture'.

Thusl from an Indfanr-perspeCtive, the:cellturallY related Part Ayrograms-in the

public schools prbvide' an opportunity to correct the misrepresentations of tribal

and Native people and-their culture -----toLgive both Indian and other children a.
,..

more accurate-and more sensitive understanding of Indians and-NativeS and their

history, culture,. values, and ways. The possibility thus exiSts'that such

instruction will have an'influence, -pon the non-Native majority, and thereby

correct their misconceptions.

.Also, there is the possibility that teachers_ themselves may be affected by the

Part A Program, changing their ideas and'att444des abodt Indian childrenand'how

they learn. As Forbes has suggested, 28
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The teacher in the United States-has a remendou opportunity, the
chance to teach about the two most inspiring sebtlences of events
we can think of. First is the 20,000 year steuggle of the Indian
people to develop the art-of living in harmorfewith the Universe,
second is the 500 year struggle of the Native American people to
resist conquest and to remain true to their heritage.

EVen today,- the majority of publit school teachers atindiaft-and Native

children-are -noh-Indian,- and:many; unavoidably, continue to brin-T-intb

the classroom attitudes of Athnocentrism. Indeed,. ingrained in -the

Memories of the school experience of many Indian and Native adults and'

their £hildren are specific instances of'racial-prejudice and racial,.

.bias. This was documented 15 years ago,* the testimony of Indian people

during the congressional hearingS-whicheventUaliY led to -the-passage of

the Indian-EducatfOn Act.

Thus, the Indian Education

growth of Indian children

conditions and tn.so doing.

Act sought not only to encourage the academic

but underlying attitudes and-

enhance academic success: to make the-

school- environment more sensitive and more-conducive for Indian

children. This study has sought to assess the efforts of.Part.Aprojects

to change their school environments, their attitudes :toward -Indian and

Native peoples, and their approach to content instruction on- Indian and

NatiVe peoples.

Another important area to consider as -an argument for culturally related'
- .

instruction is the moredisiincilY culture bound characteristics of the

Indian or Native child who has been brought up in-a ,traditional manner.

-Such children often bring. a quite different set of outlooks and behaviors

to the school than does the typical schoolchild. MAy are linguisti-

cally differeht and their upbringing has given_them-a.perception (world

view) different from.the Euro-American world view of most .other. children

who.4nter the public schools. Marashio, who examined the learning

process through Native American -ways, explains:

'19Forbes, Op. Cit., p. 219.
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Most Euro-American education experiences are segmented in
utilitarian_educational experience because EUro-Americans
plade greater emphasis on those skills valuable to the work-
a-day world. Today, the learner asks, "What will I do when I
get out of school?" or "Of what value is this subject?" "Why-
do I need to learn this?" Euro-American society approaches
life.from a one-dimensipnal view: materialistic gain. Un-

fortunately, 'humanities are shunned. Contrarily, the Native
American implements a full-dimensiona] educational experience-
mith the learner submerged daily into learning through an
inter-disciplinary approach about life, art, music, ethics,
laws, hunting, culture, farming and self. 'From these-ccm-
bined educational experiences, the Native People learn about
their interrelationship with the universe, consequgntly,.
understanding their role in the universal scheme."

Furthermore, schools directly-and indirectly influenCe-importantareaS.p

self-esteem and selorth, and thesre areas addre5sed-by-many-'-Part-:A

projectS. They may do this by .enforcing-and:reinforcing the student's attitUdet:_

and=abilitiet as a-learner, as .sperson- who can achieve personal goals,-and-AS:An

accepted member of-a grOdp to -which he or she:relates andof which-he or -she:IS-AL:-

.contributing- member. -There are.alsa the-sometimes sensitive areas of moral and.
. _

ethical values which Indian= people desire to teach their_ children.'

This society for many reasons tends to shy away from explicitly teaching

moral/ethical values. Yet, it is important to many Indian and Native paren

that their children be taught and reinforced in the rich and viable moral and

ethical values which seem to be shared'by all tribes -- values which are very

Christian-like, such as peace and - harmony, and not at heathenistic, savage, -

or simple-minded as some still believe. Marashio argues that:

-Since spiritualism. dominates their lives, a reverence toward all life

permeates.NativeAmerican belief. With-the present lack of reverence
toward-life existing in Euro - American society, a-holistic approach toward
eduCatian-is realistic. A.welding together of the humanistic and the
utilitarian learning wil =l provide a'diversified-edudational experience. with

a curriculum offering-jobskills along with-life skills. 21

20MarashioP. Enlighten my mind '7 Exam 'ring the learning_ rocess through
Native American's ways. Journal-of American Indian Education, Vol. '21, No.

Feb. 1982, p

'36
21Ibid.
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However, many'Indian'and-Native children who live by Indian valiies-at home are

expected to drop them upon--entering.the classroodand observe different sets of

value 'often causing confusion andhconflict. Rbisi-reinforces,this

reCent-bOok, PeopleAn Culture. He addresses thenotion Of forced acCulturatien-:,

and the -internal psycholOgicii- conflicts this causes in

Indeed, many Indian educators believe that the physical and mental strain

experienced-by 'children from different cultural backgrolAds.When placed in an

-environment where different behaviors and attitudes are expected causes any of

them to withdraw and express their rejection in ways already well documented.

e.g., non-responsiveness, defiance. Sensing that something it wrong, such-

Children often do not blame the schooli, but rathet themselves.-

.

4n.the other hand, there are -'the Indian children whohaVe-not-been ibrought up in

a traditional Indian environment, bUt in urban-and -metropOlitanareas. -Many are

children of,reloCated parents or.grandparents, .brought to the Cities -by -the

_fderal governmenUt relocation pOlity, which Indian people feel his been a

conscious effort to-loosen-and-break the-Cultural ties Of IndianploOletortheit.

tribes. Some have adapted well to the cities i but others have not. most,

however, -keep their iiestd'their home reser-vationvtllage, or region. Indian

parents in urban situations, in particular, desire to see that their children

-learn as-much as possible about their individual heritage and the collective

heritage of all Indian people. Cpltutally related instruction in the tchool

setting is quite compatible with such attitudes and desires of utban'indian -and

Native parents. theStudY, therefOte, Sobght to-asses project eftbris
_....

instruction more compatible with Indian values and-thereby reduce conflicts.

Finally, by law -Part A-is a supplementary entitlement-program andlocal prOjectS

are limiteA in -the services they are allowed to provide, particularly in purely.

lcadethicibesjc education areas. The study sought to. determine -how the projects

have bolstered the-educational :and-social Programs-in,schools and the ways they

have sought to assist students in the very personal -areas of-Self-Worth,'

24ossf, I.. People-in Culture. Ne- York: Praeger Press, 1980.
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self-Orideigroup- pride, --and.esteem,,which-Are'geherally_believed to have an

influenCe upon the child's socialization. and atademic-succesS,Witbin: the school -

environment. -Specifically, it was expected that by recognizing-aild telling --al

child that he or. she is an important,'worthwhile-individual, that it is gobdto

be Indian, with positive model's to folloW,rand it is not bad7torbe different, and

-.that4liscir her ancestors are not:savages,-the proActs efforts' would have a

beneficial effect on a cbild'Sielf-esteem and self- worth.

Other of Public School Educational and Social Programs A ected

Part A Cultural program

The-study also sought to determine whether:Indian -and Native:children are:now .

being ':taught-their histbryin a fashion -that-does:no,t,place_ethnocentricJabels_

on the-actt and ways -of their ancestort. Specifically, the study-ingiared-ai to

whether students: were learning the historydf-their tribe, who their leaders were

andhare, and the federal- laws and treaties that govern the relationships between

Indian people and the federal and state governments.- -It sought to determine'
.

whether-Students have the opportunityand the encouragemehtto research the-
.

diverse aspects that make up Indian and tribal life, past, present, and- future,:

are-reading and writing about Indiati.literature.and are engaging:in'Other

creative expressions of It also sought:to-learn Whether'the-'

Students are learning of the wealth of contributions_ that Indians and Alaska

Natives have made to this country _much-of it unknown or taken for granted by

the majority of society.

Indian children in many Part A. Programsalso receive creative arts and crafts

classes. Although this might be an easyto-criticize aspect of- the Part A

Program, there' are,- from an Indian perspective, many positive and personal

benefits. Indeed, Indian Culture is manifest in language and symbols. Symbolism,

is, therefore, important in Indian and Native_arts and crafts. Beading, for

example,. is often distaihed as a waste of time aturmoney; yet when taught

correctly, it is rich in symb01 sm, not merely the pleasing designs seen by the

unknowing eye. Furthermore, ar s and crafts for Indian and,Native-people-are not-

simply a homey, old fashioned, or nostalgic harkening to the east. The aesthetic

appreciation of art and things natural is an important aspect of Indian culture

32,
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=involved in the teaching of arts3and crafts. Such abstract notions as harmony,

;balance, and symbolism are some of the important-concepts learned by Indian'

Children_ihrough=craftt.- :Indian and .Native art work iS replete with syMbols of

creative life reOresenting-thetriOe,the Village, their relationships to nature,:

)&-naftiresrelatiOnshiO to all-of'Indian-life. Such symbdiSar&impOrtant.for

theit-q3ortayalt of the - .Indian and- Native- religion and cereMOnieS, tiiemeanings-
,

of whithare rarely evident to those-who are Outside-the,culture.- Moreoveri-much

of the -.arts and-crafts instruction stresses -the use of natural -materials - things
_ -

gathered frOm nature and which have exceptional dualities-andattributes whidi --

enhance and-contribute to-the symboliC nature of the art work. Thus, many

'sPects of the culture- -past and-present are expressed within Indian and.

Native arts-and crafts, which elevates them toa level of importance beyond the

simple pleasure non-Indians-find in them..

There,1 also a purely creative aspect to -such activities whereby children and

.yOuth can- plan and execute art or craft objectives. Often overlooked; too, are

the important skills learned, such as manual dexterity, perceptual skills,

coordination and Organization. And there js thejoy and satisfaction of creating

something of worth.. These are_no less important to Indian and Native people than

the learning of facts and figures, Thus, froM an Indian perspective, such

Cultural/creative activities are important to the overall development of arChild,

and- the study investigated the extent to which they were occurring.

Lastly, from an Indian perspective, cultural activities Should include .spedial

events such askfield trips, Indian youth clubs,-, special Indian days or awareness

week from which all students and.school staff may benefit. With such activities,

attention might be given to special Indian observances and events -- tribal

observances, Indian games or sports,,recognition of Indian leaders, and Indian

speakers of local, regional, or national importance.. Further, these special

events of lotal cultural programs could combine old and new customs, traditions,

and practices in ways -which broaden- the experiences of the students, While not

viewed as absolutely crucial to the education of Indian children, they are viewed-

As important in that they can help provide a good balance for a comprehensive

educational program at a time when educational programs in public schools are

often -being forced to narrow their focUs- reduOing their offerings in

industrial arts, career exploration and_ counseling; music and art).

3
DEVELOP ME NT Aee0CL. TES. INC.



Finally; Native Americans: view a l of the above mentioned cultural topics _and

activities as having academicfas weal as personal value. The study therefore

sought to describe and assess their role in the academic program.

Summar 3v and_ Conclusions

This chapter has attempted,to.provide a rationale' for and a :description of the

tange.ofculturally related activities in.the Title IV, Part A projects fro0,4
/

NativA Americabpet:spective and the manner in:which.this study haStreatedi-this

important.area,. From this discussion, it shoUld be clear that many Indian and-

Native. parent's bave seen their children thrust into conflicts.over differing ,
. .

values and ways .

of behavior'- competition , - verbosity, individualism,

-aggressiveneiS-in'-the-publioschools,-- Whemthe.eApectedandLsoMetimms_

conflicting values-and behaviors of...one-culture are brought to bear upon another

there are bound to be problems. The Part-A Program is. seen tly many Indian

educators,as a way to ease theSe conflicts and-thereby enhance the teaching and

learning of that which is necessary to get along in thiS Society.

Moreover,' public education,, historically, has.had tremendoUs.iffect upon-Indians
(

and Natives -- both positive- and.negative. Such,eduCatiOn, however,--did not

accomplish its major goals of total assimilation, the thrust of early education

efforts of the federal government -toward American Jndians and Alaska Natives.

Thus, the culturally related needs of Indian and Native Children still-exist,. are

varied, and are generally specific to the location of theschooldistrict. To

meet these needs, -Part A projects must carry out-a wide diVersity of activities.

Further, these needs.mUst be assessedlocally, and programs and activities

developed based upon those identified-needs.

Typically, Indian children in,. on, or near reservation locations or-in rural

areas (i.e. Alaska villages) are tribally homogeneous, unlike those in

metropolitan or urban locations. On or near reservation, rural; and village

schools usually have large numbers.( even a majority) of Indian or Native children

Who have close cultural ties to their tribes orrvillages. They are raisedIn.a"

traditional fashion, and often speak the native langUaoe.. Metropolitan or urban

schools usually have relatively few Indians within the total school populations.-.

ibe proportion of children from diverse tribes is u ually great*, and, ndividual,
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---Sti.idents may have most of their -lives in this Setting.or:Mayhavebeen

relocated.from reservationanP/or rural areas4-such- Indian .chjidrep thushave. a

great diversity of educational and social needs;.

Reservation and rural schoOl districts -often havea lew-ar-non-existent revenue

base and relY heavily-upon 'state. and federal funds. Tile-heeds- of their.childrep

are similar, and are frequently met by -Oroad'OatedprograMs for large numbers of

children, -and such peograms(as-theculturai programs ) tend to be more integrated-
.

into a district's regular programs.' Urban and metropolitan-districts area

relatively more wealthy and are,leSt reliant upon State and-federal-funds, but

have seldom offered specific programs for Indian and-NatiVe'children,.who are

generally few in number-. Special programs in such districtt must seek to meet

more diverse needs of Indian children who are spread thinly throughout the school

dittrldt..

Furthermore, while-many Indian and- Native childrebacross.all schoolsettingS

have suffered educationally'according to public school criteria for success,

there have been different sorts and magnitudes of'problems in-reservations and

rural settings from those -found in metropolitan and urban settings.-- Indian and

Native children in reservation,. rural,- and village settings suffer- fess an

-identity crisis than dO children in urban and metropolitan Settings.- BLit

.regardless of setting, their identification with values and.world views that a- e'

different from those assumed'of all children entering school causes conflicts

which. take tremendos personal strength and resolve for Indian and- Native

-children to accommodate or overcome. Indian and Native children in the drban-and-

metropolitan settings (especially. those from traditional backgrounds) often

experience identity crises when they are thrust into a school environment where

they are not.only a small minority, but are,essentially and necessarily aliented,

from other minority children as well.- For them, the conflict AS greatest of alL

more holisitic and sensitive approach to the teaching of Indian and Native

children is justifiable from a purely educational 'perspective, especially for the

very young chipdren, in order, -to provide them with a more balanced and relevant

education. Accordingly, t is important to note_ that-by age five a child has

absorbed the cultural values of his family and surroundings, Their learning

style is-More or less set;id'unlearn these things or to otherwise 'cope with
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insnitive settings. and- expectations places- a dduble burden upon, the Indian.

child. He has to-learn. thebeW value's and objectiVes of the sChOol curriCulUM as

he sets aside his own past experiences and values, which historically' has seldbm

been reinforcOd by the schools.
I

Pinallylthepoint must be stressed that indiad.and Native children are not

intrinsically educationally and socially ldisidvaniaged because OfAheir different_

cultural values or bacKgrounds,:nor .do they lac!<thedesireto learn, whatever the

schools offer. Indeed, the Part A PrOgram'legiSlation.haS recognizedsuch,L

differences and:ackboWTedged thatbuildiAg'Ubohltbem is 4 sound'6ducatipai

strategy which merits federal support.

-in,--summaey,--this-chapterlias-sought.to.present aAativelAmeritin_perspectiVk-p-

the culturally related effOrts of the Title IV Part-A:Program. This study in

geberal, and this monograph particularly, have sought to.describe and asseSs-the

role rif culturally oriented activities-.in PartA projects. The assessment was

carried out using both a. general 'perspective employing many standard evaluation'

techniqueS and a nibre specialized perspective basecron-distinctlyIndian-yieWs

such as those-in this chapterl As such, this chapter provides a basii for

assessing the extent to which the ,projects' cultural efforts are responsive-to

Native. American desires. In the remaining chapters, the totality of the data

collected is presented.
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CHAPTER OVERVIEW OF THE CULTU INSTRUCTION COMPONENT OF THE PART A PROGRAM

During the 1981-82 school year, visits were made to a sample, of 11 Title IV,-

Part A projects which had been funded continuously for three years (1979-80,

1980-81, 198142) and which had at least 30 Indian studemes eligible to

PArticipate in Part A activities. A total of 74 of these projectsreported

having a culturally related instructional Component. This-chapter provides a

comprehensive overview of that cultural component. Where appropriate, the data

were weighted to make them-representative of the universe of Part A projects with

cultural components.
1

Thus, the data may be considered as coming iron a subset

of 550 of the 865 Part Aprojects in the-larger study's universe. Listed in2
Table 3 -1 are the respondent /groups and the number of respondents- in each

group-for -the subset of projetts with cultural programs. Weightsweretaltutated:

on the. basis of the universe of 865 projects and -applied uniformly;-thUs there

are minor. variations. projected numbers;(e.g.i 545 vs 550) which, have been

checked. using alternative weighting strategies and found to yield essentially-, the

same results.

The data presented here are project -level data and represent the responses:

knowledgeable project staff members to questions in a Special questionnaire

entitled "Culturally Related Activities,' tompleted,only_for those projects with

culturally related instruction and activities. In addition to a number of

quettions'designed to provide cultural componeot-backgroUnd and-implementation

data, this questionnaire also contained a comprehensive "Inventory. of Instruction

in Cultural'Heritage" designed to detail what was taught, by Whom, and how, often.

)Students within projects and their teachers, principals, and parents were
selected so as to be self-weighting overall, so weights for data from these
groups were applied only when project means were being repo ed or analyzed.

_2Respondents listed in Table 3-1 were asked a numoer of quest'ons regarding
their local cultural component which are reported in this and the following
chapters.
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TABLE -3-1

RESPONDENTS TD QUESTIONS CONCERNING
THE CULTURAL COMPONENT QF PART.A PROJECTS, UNWEIGHTEWr.

Respondents

-Cultural Subsample_
linweighted Numbers

_--,

Parente .

1,070

Parent-ComMitteeliiemberS. , 205-

Parent Committee Chairpersons -74

Indian 'Tribal/Community Leaders
Project Directors iSpring)

.67-

-,70

Project Directors Fall) 74

Project Staff 268

District Administrators (Spring) 72.

DiStrict Administrators (Fall) 72 -

835

Teithers: 872

Students, Grades 4-6 3,595

Students, Grades? -l2 -4664

*ThroUghout this repert, date-for student, parent, teacher., -and principal
respondents remain- bnweighted, as Neighing was not needed to make them

nationally representative,

verall, the typical Part A project offered. cultural instruction and activities

for an averageof 2.5 hours per week for 28 weeks per year Cultural programs.

had been in operation an average of six years.

Location of-Projects -With and Without Cultural Corn onents. Approx mately

two- thirds (64%) of the Part A projects in the study provided some type of Indian

or Native culturalinStruction and/or activity. Table 3-2 shows the percentage

of projeCts in different locations which provide culturally related instruction

.through Part A. As shown in the table, metropolitan projects had.the.highest

percentage (83%) of cultural programs and on/near reservation projects, had the

lowest (50%). Thus, as project locations moved farther from a reservation

location, the incidence of projects offering a cultural component. increased. Of

the projects with a cultural component, 27% were located on /near reservation, 29%

were in other rural areas, 20% were in urban areas, and 24% were projects in

metropolitan school districts.
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TABLE 3-2

COMPARISON OF PROJECTS WITH - CULTURAL COMPONENT
AND UNIVERSE OF PROJECTS, BY LOCATION

(Weighted N=865)*

Settin9

On/near-reservation
Rural
Urban
Metropolitan

OVERALL

Number,of Projects
in Universe

Number, and _Percentage
of Projects with

.'Cultural Component

305 151 (50%)
255 157 (62%)
148 112 (76%)
l57 13Q (83%)

865 550 (64%)

*The total number of projects, as 115. The data have been weighted to make
the findings representative of all projects.

Primary Objectives and Most Important Single Goal of Cultural Programs. Project

directors/coordinators were asked about the primary objectives of their PartA

projects, their-secondary objectives, the major objectives of other special

programs for Indian students (e.g., Johnson O'Malley), and school district

objectives. As indicated in Table 3-3, over two-thirds of the project directors

reported increasing student knowledge of Indian history and'culture (69%) and

.increasing student pride in their Indian heritage (73%) as primary objectives
a

of

their Part A programs. A minority indicated "developing culturally related

materials" (36%) and:"increating itudent knowledge.and use of Indian/Native

languages" (19%) .4s Primary objectives. A Telatively smaller perCentage of the:-

projects reported these were objectives of JOM, other special Indian programs, -or

the school districts.

The project staff responsible for the local cultural program were asked the most

important single goal of their programs. Table 3-4 shows the distribution' of

responses to thiS qUestion. "Increasing cultural awareness"' was most frequently

named by project directors as the most important single goal- "Increasing

awareness of the - contributions. Indians" -was not chosen by any on/near. .

reservation projects, and, not surprisingly, PLearning the-native languge" was
,

chosen as theloitimportant goal only by reservation projects.
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PERCENTAGES OF PROJECTS' WITH CULTURAL COMPONENT HAVING :

CULTURALLY RELATED-PROGRAM OBJECTIVES, -AS REPORTED BrPROJECT DIRECTORS
(1.4eighteCN=.54--5)*

Culturally Related
Program Objectives

1. Increase student
knowledge or awareness - -
of American Indian
history and culture.

Develop 'culturaLly related
materials for use with
Indian/Native students:

Part A
Primary.
Objective

Part A
Secondary
Objective

JO
Other Indian
-Program
Objedtive

hool
trict

or. Other
Special
,Program
Objective

Increase student knowledge'
and/or -use of-Indian or
.Native--1angdages.,

4 Increase Indian student
pride in ethnic
heritage.

19

7

*Data -ins this table are -respondentlevel data froffrte'Pro,Dtrector.
.Queitionnaire. These data were weighted'to..Make the findings- representative
Of all projects. with a- cultural_ Component.: The actual number of respondents
was 7C.
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TABLE.

MOST IMPORTANT SINGLE GOAL OF CULTURAL PROGRAMS, BY LOCATION
(Weighted 1*1545)*

Most Imp
-Single G

.--

increasing
awareness.

Develop
self -e =.

Passi
/ensu
lost.

tant
al

cultural

g/improving
eem as an Indian

on tribal culture
ultu e is not

Increasing value and
espect'for Indian
tribal) heritage.

Increasing awareness of
the contributions of
rndians.

Increasing awareness of
Indian (tribal),history

Learning the Native
language.

Project Location

On/Near:-
Reservation Rural Urban Metro Overall'

27%

17

30%

22

12

15

51%

24

16

23

16

16

17

34%

25

15

11

11

*Data in this T-Ible are respondent-levelAata from the Project Director-
Questionnaire. These data were- weighted to make the findings. representative,
of all projects with a cultural component. .

The actual number of respondents-
was 74.

7

Prigity Gtver-v.to Cultural InstruCtion. Project staff. were asked what priority

was given to cultural instruction/activities compared with other educational

needs of Indian Students (based urion their needs assessment). Table 3-5 shows

that 38% of the cultural projects viewed cultural instruction /activities as a

"higher priority," 31% gave it the "same' priority," and in 31% it was considered'

a "lower-priority." Note that over half of rural projects gave cultural

inStruction a"higher priority" than other edikational needs, compared with aboUt

one -third of the projects in other settings.

41
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TABLE

PRIORITY GIVEN TO CULTURAL INSTRUCTION
COMPARED WITH OTHER EDUCATIONAL NEEDS, BY LOCATION

(Weighted 141550)*

-- Location Higher Priority Same Priority Lower P iority

On/near/ eserva ion 31% 42% 27%

Rural 57 23 21

Urban 32 27 41

Metropolitan 30 31 40

OVERALL 38% 31% 31%

*The total number of cultural projects providing data was 74. The data have

been weighted to make the findings representative of all cultural projects=

Role of OlingualfsM'andiNative Lan ua e Dominance n'Oeterminin. Activities

The survey also iamined.tne -extent.to which bilingualism or thejgatiVe'language-

dominande of -Indian/Native stddents-dpterniined cultural- Anstruction/actiVitie 1---
.-,---- .

Table 3-5-indiCates the .distribdtion_of'reeponses bylirojecti to this Otist-i-ori.

TABLE 3-6

DEGREE THAT BILINGUALISM OR NATIVE LANGUAGE DOMINANCE HAD-DETERMINED
ACTIVITIES OF CULTURAL PROGRA, BY LOCATION

.(Weighted N*550)*

Not

Setting- Npt,at all SomeWhat A great amount 'Applicable

On /near reservation 30% 20% 23% 27%

Rural 54 13 9 24

Urban 53 15 0 32

Metropolitan 50 15 0 35

OVERALL 46% 15% 9% 29%

*The total number of cultural 'projetts prOviding data-was 74. The data have

been weighted -to make the findings representative of all cultural projects.
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--thilly-iiareservatldn-arajectS doesAtHvappear thatAbilingUalisM/Native-langUage

-daminance:wassignifidantiin-determiniag',.thaidtivities of-the:cultural:program.

Nearly-half.af:theSe. projedts-indidated:that-language-fadtbrt-Mad either "a "great..

amoant".(E3%) Or--"somewhat" (20%) of an influence on taiir'adtiVitie.

-75% of talrojects (83% of the non-reservation-projects) indidated that'Nativa
-

language was -"not- applidible"-(29%)-or-had-not.atall" (46%).-determined the-OW

of cal-turV,activities presented.. When -the :project were asked to. explain
v-

their."natata.1)" and "not. applicable" rzgsRa9fes,--72% indicated that- they had

bilingual students -or that English was'the aMiOantiangUage.- An additional 17%

indicated that very few students in their disticts-still sOoke the. Native

language*

Tribal Representation of Students. Nearly all (96%) coordinators of.the projects

surveyed eeported having students from more than one tribe. Numbers varied from

-fie tribe (several on/near reservation and rural projects) to a maximum of 84

tribes, reported by metropolitan project. The average was twelve. Nearly

one-fourp (22%) of the projects with a cultural program served Indian students

paitharily from nearby reservations., Over nine-tenths (92%) of the projects with

culturally related instruction indicated that they provided both 4ingle-tribe and

multitribal topics, courses, or activities. As expected,'77% of the on/near

enervation projects indicated they provided both types, whereas a)1 (100%) rural

and metropolitan projects and 93% of urban projects did so.

Local Indian Involvement JOra ept. All of the project coordinators- -said they_

used local Indian/Native people in their cultural instruction and activities.

,Local parents and tribal or community leaders were involved in thedultural

-program in the-following ways:'

Instructing or assisting with instructian/ac .ites. 99% of projects
Identifying cultural needs of students. 97-
Developing4-Developing culturaj activities, programs. 95

4 Developing awareness of program.- 17

Locating /supplying resource materials. -4

. Monitoring /evaluating cultural programi. f 2

-Regarding the. representativeness of Indian/Native community (tribal) members -in-

cultural instruction'or activities, over three - fourths (79 %) of the-project

coordinators indicated the cultural instruction and activities were
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representative of the Indian community.. Only 2

representative (19% did not answer the question

indicated they were not_

Sixty- three percent e projects with Culural instruction indicated .that they

also included-Indian religious-or ceremonial-ttudy.- Fewer-than-half. ofreserva

tion-144%) and.metropOlitan (46%) projects had 'religious :Or ceremonial study,

-while 80% of rural- and 84% of urban projects presented thete topt-ct.

If project included Indian religious or ceremonial study; project

directors/coordinators were asked whether the local Indian.coMmunity or tribe had

expressed.a need. for such study. Table 3-7 provides a distribution-of those-

responseto

TABLE 3-7

WHETHER LOCAL INDIAN COMMUNITY OR TRIBE EXPRESSED-NEED-FOR
STUDY OF INDIAN (TRIBAL) RELIGIOUS OR CEREMONIAL SUBJECTS, BY LOCATION

(Weighted N*346)*

Setting Yes No

Oh/near reservation 28% 72%

Rural 36 64

Urban 26 74

Metropolitan 18 82

OVERALL 28% /72%
.1

*The total number of cultural projects providing data was 74. The data have

been weighted to make the findings representative of all cultural projectS,

Only 28%--ofthose with religious or ceremonial instruction indicated that the

Indian or tribal. community had expressed a-need -for suctinstruCtion.- Asked

whether any problems -had been encountered in presenting these topics, 91%

answered no. Project staff.werealto asked if special proVisions were made to

ensure that.the appropriate persons-were involved in the presentation of-these

religious Dr ceremonial subjects. Staff from 52% of these projects responded,

-11%-fewerthan Andicited they taughtihese subjects. Of these, 49% responded

"yes" and 61% "no." Of those who answered affi-- ively, 45% had hired-
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*qi-erienceoAnstroOtorsvnt.haspo knowled§eable:tibal. ConsOtents.-00.00an-

7:parents;- 3%-had dompletearefulHprior-Jexaminatjon-Of:lesOm:plans--and

lresentations;ado:1Mresdonded. that,--Wbiletney(theatudentWhadrstu

-these sobjects;-theyhadinotoracticed--or_demonstrated them.

Local Indian Irrvol.vement` in Selection/Recommendation of Textbooks and Other

Educational Materials. Project staff, parents, or parent committee members in

over half (52%) of the projects with cultural programs had been involved in the

selection and/or recommendation of school textbooks. By setting, 37% of the

on/near reservation projects; 73% of the rural projects; 46% of the metropolitan

projects ; and 51% of the urban projects indicated that Indian people had not

been involved in selection/recommendation of school textbooks. Participation in

the selection or'recommendation of other educational materials by project staff,

parents, or parent committee members occurred in 64% of the cultural projects.

By setting, 71% of rural projects, 62% of on/near,reservatioh, 70% of

metropolitan; and 48% of urban projects indicated that local Indian people ha

participated in the selection/recommendation of other educational materials.

Relationship ence of the Cultural -Pro ilarrion School District. Project

staff were asked whether any Schools in their districts-had providedfcultyrally

related instruction or activities forIndiamstudents, priOr to their-- Part-A

programs.- Table 3-8 shows the breakdown of responses by location.

Only lk of the projects -indicated-that_there, were culturally-related ,instruction

or activities provided tOjndian students pride-to eir Part A programs; 65% of

the projects indicated that there we-e not.. -Staff in a surprisingly large .

-proportion (19%)-of- projects,however, did not -know whethertheir.districtshad

provided-cultural instruction or activities prior to the Part A prOject,..it is

of-nOte that'culturaTptograms had not been previously provided, in 60% of the

on/near reservation and 85% of the rural projects these are, the settings which

have-the most Indian children.

--The types of instruction/activities cited as provided by these districts prior to

the Title IV ,Program were:
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TABLE 3 =3

SCHOOL. DISTRICTS- PROVIDING CULTURALLY RELATED :IhSTBUCTION-
PRIOR.T0- TITLE.IV,. PART A, BY tOCATION-

04Weighted-1=55*

Setting Yes No n' t Know

On/near reservation 14% 60% 26%
Rural 10 35 5

Urban. 15 63 22
Metropolitan 28 50 22

OVERALL 16% 65% 19%

The total- number of cu tural- -Projects. providing data was 74. The data have
been weighted to make the findings representative ofc -allcultural projects.:

The types of 1nstruction/actiVities cited as provide40y these stric-s prior to:

the-Title IVProgram were:

it-Cultural activities, general
(Some projects in all four settings indicated this,)

Brief sessions about Indians in Thanksgiving history
(Only rural and metropolitan projects indicated this

Indian/native'history
(Only metropolitan projects indicated this.)

Yes, but don't know what activities
(Only on/near reservation projects indicated. this.)

Indian bilingual program
(Only rural projects cited this.)

a-Arts/crafts/singing/dancing
(Only on/near reservation projects indicated this.)

Field trips, Indian club-, tribal government
(Only on /near reservation projects cited this.)

37%

20

15

10

Staff in the projects with cultural instruction were asked.whether any of their

special Indian education project cylturally related instruction or activities had

-imccime a part of the regular school program. Table 3 =9 shows the distribution of

responset by location. 46
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TABLE 3-9

WHETHER OR NOT SPECIAL PROJECT CULTURALLY RELATED ACTIVITIES
BECAME A PART OF THE REGULAR SCHOOL PROGRAM, BY LOCATION

(Weighted N=550)*

On/near reservation
Rural
Urban
Metropolitan

OVERALL.

68%
36
34
50

47% 53%

*The total number of cU tural, projects-providing data was 74. -The -data. have--
been weighted to the findings.representativeof all cultural prOjects.7

As indicated, coordinators in more on /near reservation projects. said their

cUltural'i-nstrUction- or activities had-become-a 7part'of-the.regUl'a- chdol.

*program than did those in projects,in the Other three types Of location.

Integration into the regular school progranthad,occurredthe least in -urbanan&

rural areas (34% and 36%).' in all, staff in 47% of the projects_resPonded that-

their culturally related activities had become a part'of the regular school,
. . . .

program.
iJ

Activities .that became part of the, regular school program were:,

Indian. Day/Cultural Week 18%
Arts/crafts 18

- Guest speakers and special presentations_ 17

Indiaq,history 17.

Indian language 8

Powwows 4

Other (misc. responses) 18

Over half-(53%) of the districts, however, had not incorporated any Part A

special cultural programs/activities into their regular
,school

programs. The

reasons for not doing so were:

3Percentages are based upon the 47% who answered "Yes" Table 3 -9.-
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It-District would if federal funding ended 17%

Oistrict/school not interested . 16

Have not approached the district about doing this, 12

Because non-Indian students cannot participate 11

Lack of funding r 9

Have not determined what should be incorporated 8

The pePjct-stiMwere also asked whether the schoolcurricuium had been

inflUe0ced,by their cultural. program. Staff from 44% of the projects indicated

there had been curriculum revisionS: ReVisions4,inf1uented by the.cultural,

program were:

Indian history class added 27 %-

Cultural activities added to curriculum, 22

More .clast time spe0t on Indian history'and culture 15

0:Aets and crafts class Added 13

0- Parent- committee- or:others- consulted for, recommendations- 11-

0 Greater awareness /sensitivity/interest in Indian cblture-: '9

:---=- --Special-- events (hei-:-Indian-Day/Week)-- r- '-- -- --'-_ ,:- --6---

- Fifty-six percent of the projects indicated that their cultural programs had not

influenced any revisions fh7the school curriculum. Of these, slightly over one

half (58%) indicated why. Th reasons given were

-Low priority/not needed--
Just gaining 'acceptance
Hampered d-by-a lack of funds
Hard to make impact op-state approved curriculum
Lacked professional staff and a formal curriculum
Lacked time/qualifications-of staff
-District had blotked attempts
Other (misc.)

30%
'18

12

7

5

4
3

21

Finally, the prpied_ staff were asked to j e the -responsivene shielpfulneSs of

the school district administration and school staff in the development and

support of the culturatam.- Staff from nearly three - fourths (74%) of the

Projects indicated the administration was "very responsive/helpful," 22%'

indicated "somewhat responsive /helpful" and 4% indicated "shot responsive /helpful. "

Acquisition of Materialsto_Carry Out theCulturelPrqgram. Project staff were

asked whether they had been able to Acquire sufficient materials and resources o

adequately carry out their cultural courses and activities.
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TABLE 0_

ABILITY TO.-'ACQU4RE'-SuFFICIENT'PLTURALMATERIALS-
AND RESOURCES, BY,LOCATION.,.=

(Weighted-N!550)*

Setting. Yes No

On/near reserva ion 86% 14%
Rural 68 -- 32
Urban 92 = 8
Metropolitan 73 27

OVERALL 79% 21%

*The total number of cultural projects providing data was 74: .The data have
been weighted to make the findings representative of all cultural projects.

As- seen in Table 3r10, over three- fourths (79 %) of the projects indicated -they

'had adequOtematerials. to carry out their cultural programs and activities. Of

those projects that responded negatively (24V), the reasons cited were: "not

enough funds" (51%); "non- availability of materials or resource people" (32%),;

"problems with requisitioning procedure "- (14 %); and- misc.. responses (3%).

p
Pi*ojects with adequate resources:and- materials were asked to indicate where they

had acquired their materials. Sourcesgiven were:

o Commercial_ publishers' 83%
o Indian Community or tribe 67.

School district . --
. 50

o Indian Education Resource and EvaluationCenter (Title IV) 46
State Education Agency- - 34

e Office of Indian Education Programs (Title IV) 27.

o Bureau of Indian Affairs 20
4 Other (other projects, project staff, Smithsonian Institute,.

Title -VII, powwows and conferenceS,universi.ties) 15

)

Staff from 41% of the:projeCts also received materials from other Title IV

projects. The types of materialS/resourcet they received were:

Curriculum materials
Audio-visuallmaterials

49

46%
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.

Crafts samples/materials_
.6 Materials on hciw to conduct mee

Newsletters, lists of materials
s Shared ideas
Materials regarding Indian Education Act
5ample.needs assessments

Location` and Integration of Cultural Programsin -School Districts. In 77%-:of: the

projects, cultural activities -took place-during the-tchobldaY-,and used school

facilities Three - quarters (74%) of-the projeCts alto had cultural ativitis

after school .hours evening or weekends), 51% of,these,also- used school

.facilities.4

Project.staff were asked if their cultural programS were considered to be a part:
_

of!the overall school program. Table 311 shows the breakdownToCresponses by

location.

Settinl

-TABLE-3-1-1

CULTURAL PROGRAM CONSIDERED A PART OF THE
OVERALL SCHOOL PROGRAM,_, BY LOCATION

(Weighted N=550)*

Yes Ro_nse.

On/near reservation -84%- 14% 2%

Rural 70- -25 5

Urban 50 50 0

Metropolitan 15 82 3

OVERALL 57% 40%

*The total number of cultural projects providing data was 74. The data have

been weighted to make the findings repres&Tive of all cultural projects.

An examination of Table 3-11 reveals that coordinators in 57% of the projects

responded affirmatively to this question. Note that staff.in-'64% of the on/near.,

reservation projects answered "yes," as opposed to staff in 15% of the

metropolitan projects.
1

4Many projects had both during - school SO after - school cultural

programs/activities. 50
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The reasons given for cultural activities being - integrated into the regular

-program by project staff are listed below:5

To make them more effective, to better meet needs
(On/near reservation and rural projects only)

To increase participation/scheduling to allow most students
an opportunity to participate
(Projects in all four location?)

e To share culture with rest of school (non-Indians)
(Urban and metropolitan projects only)

Requested, by parent committee, or Indian community
(0h/near reservation and rural projects only)

Instill pride, acknowledge importance of culture
(On/near reservation, rural, urban projects)

6

Majority of students are Indq-an/Native
On/near reservation and rural projects only

some-th-Cng-40-1-1remain,iff-eAer-&fundsa
(On/near reservation projects only)

Other (misc. responses)

14

-10

2

27

The question of hew the dedisidn was made -tp-integra e-theculturally'related

activities into the school program was answered by staff of the Oroject$ where

,integration was reported to have-occurred.- 'Of_ these, 22 %-indicated that-the,-

parent committee was responsible _for-the dpoision-to integrate the cultural

.program into the regular-school program,- 19%-credited project staff:And/or

teachers, and 10% indicated that the school administration had'decided alone.

The rest indicated it had been ajointdeciSiOn by parents project staff, and /or

.school personneL,

Staff from all projects-Which had integrated cultural activities into -the school

program' indicated that integration, was an effective approach -. TPie reasons they

gave were as follows:

5These percentages were based on the 57% who answered "Yes" in Table 3-11.
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Made the.- program more effecti e/succetsful

Developed pride in Indian her
-± .

sAllowed'greater:Participatiop by Students

Allowe&teachert/aides to better- implement

Mad;received positive feedback

Increased-administration's abill. to evaluate successs,
the curriculum and the program objectives

Teachers learned:importance. of Culture for children's education
(OnlY.on/nea-e-reservation projects)

Other (misc. responses)

tage/positive self image

program

2

20

18

9

9

15

Staff from these proje ere also asked whether the integration of the cultural

program into the regular scho 1 program limited what-was offered or how- it was

pffered.___Twe-

following reasons:

cent:reipOnded, ',Yg!4; it was limiting, " and gave the.h-

Activities, were limited by, the schedule or time
4 Cannot teach:religious toplcs_in:School
4-CoMpetition for teaChers'--tiMe/comPetition-with other. prograMs-

,33%
29-
15

s Can only provide one class at each school .12

is Can-teach only school /district - related objectives 11

of the 67 of the projects whose cultural program was'considered a part of the

overall school program, all used school facilities and/Or resources for cultural.

.prdgramS/activities. --In -alMost all (94%) of these projects,- school classroom

facilities were provided. Provision -of -classrooms-and-support-services

(duplicating, janitorial, audio-visual and other equipment,-resource personnel,

etc.)occurred in 24% of-these projects.

These project coordinators were also asked whether the scli

:

provided time

Indian students to attend their cUlturalprograms_or activi ies,-and 97%

indicated that they did.. in_these projects, students were reload from class in

46% of the projects; courses were included in regular class schedules in 35%;-

participation occurred only in the form of assemblies in 10;. and instructors

visited-the 'classrooms in 5%.

or

52
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`While-most- (77% ),pro_ectt had some cultural -activities-during the--school day,-

coordinators _:yin over ane-tnird_(40%)- of the projects S-indidated that their

-Cultural program and activities were not considered a part bf-the regular school

program..Fourteen_percent-Of all the on /near reservation projeciS, 25% of rural,

_50%- of urban, and 82% of the metropolitan projects hat htdaultural..instruction

answered that this -was the case. These projects were -ttked why--these
.

.
.

programs/activities were.separate,- and their;coordinators-responded as-followS:

c-Because they were not a part of the regtilar curriculum ,34%
a_ Because. students were scattered throughout the-schools 23

Time and-Scheduling -conflictS. .
18

Convenience/best time (reasons unspecified) 13

a_More convenient for parthts/parents could attend
Office of Indian. Educational programs would not alloW

9,.

over 10% _participation of ponindiv 6

Resource people had other- jobs during chool dty. 4

Indian children learned more when, separated ' 3

Classes held on reservation for better participation 3

Project coordinators were further asked how and/or who made the decision to

separate the cultural program or activities from the regular school day and

school program. The coordilators stated that, this separation was the, desire o

the parent committees. The most frequent (55%) response As that the "parent

committee requested" it. Next most frequent were: "parent committee and school

administration requested" (19%), followed by "parent committee and teacher or

proje taff requested" it (15%).

The projects that indicated their-cultural programs were not a part of the school

program wert,asked if this separation was an effective approach; 67% thought it

was. Their reasons were:

This was the most convenient way to schedule activities
(Only Urban and metropolitan projects)-

24% of projectS

Students are scattered, and there are limited resource
people, thus a central location is needed 11

(Urban and metropolitan projects)
!

1

Afterischool-transportation was available
(Rural projects)

More concentrated learning 6

(Urban projects)
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* !Best utilization of funds-and- resources

(Rural projects)

Did not have to pull students out of regular classes
(Metroklitan proJectS)

Allowed children to work at her oin pace
(Rural- projects)

Other mlsc. responses)

Coordinators of projects who answered that "keeping'the.-Cul UralprogramseParae..

was not an effective approach" (3* also'explained...their-V They- believed..

t was ineffective because:

4 Students were tired after 'school:
(On/near reservation. and rural only),

-4'-There--was --poor--atudentittendance*-
.(Urban only_)_ '

. .

They were not serving?maximum number. of. students
(Metropolitan only)

They.needed.th'i total school environment to re
Odaitively On':Indf4n-culture
(Metropolitan only) a

Asked if this separation from the regular school program or school day limited

what was offered or how it was offered, 56% of these coordinators said no.

Conversely, 58% of.the coordinators of metropolitan projects indicted that

-did limit them, as did 58% of the on/near reservation and 47% of the urban

projects. All of the rural project coordinators who indicatpd that their

cultural activities were not a part of the regular school program also ihdicated

this approach did not limit,their programs.

-Finally, nearly nine-tenths (87%) of these.cbordina ors said their school

districts provided facilities'and resources, mainly, classrooms .,and_ other spaces

even though. they were not considered a part of the regular school program.

54
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Summary

Nearly two-thirds (6441=of_the Part_A_projects-bad a cultural-program- .

creasing the students knowledge and awareness of Indian history and:Culture"

(69%) an "increasing the Indian students pride in their ethnic heritage" (73 %)

were the two most frequently cited primary objectives.of these cultural programs,

while "increasing cultural awareness" (32%) was most often named aS the most

mportant single goal.

Indian/Native student bilingualism or Native language dominance, overa blayed

a relatively small, part Ittdetermining the cultural programs of the projects. In

only 9% -of the projects was.it said to be an important factor, and then only_in

these cultural programs located on /near reservations and to a lesser- degree in

other rural. areas. Nearly all (96%) cultural projects served. students from more

than one tribe. The number, of tribes Served by the projects varied from one to-

84, and-Coordinators from .of the projects said that they-- terVedIndfan

students primarily from-nearby reservations.. Consequently,--almost all (g %)-

projects offered-both. single-tribe and multitribal topics, courses, or

activities.

All projects used local Indian people iwtheir cultural instruction and

activities in a variety of ways, fr6n identifying the cultural needs, to actually

assisting in the instruction, and to monitoring and evaluating their programs.

L al. Indian participation was considered to be representative of the Indian

.''d /or tribal community in 19% of the projects.

Fifty-two percent of the projec s saidthat Indian project staff, Indian parents,

and/or parent committee members had been involved in the selection/recommendation

of school textbooks, and 64% had been involved in the selection/recommendation of

other educational. materials for the schools.

knool districts in the sample -had noti in most cases, provided culturally

related instruction or aeti.vi ieS for Indian students prior to the Part A

Program. Only 16% had, and7thesewere more frequentlygneral'culturally related

activities, with some teaching of Indian history, language, or arts and-crafts
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.classes.

-response-

sessions about Indians in Thanksgiving history" was a common

cont n t_orLithe_pre,Titlz_IL act

When asked whether any of their cultural courses, topics, or activities had

become a part of the regular school pro 47% of the coordinators said tha

some had. Most frequently mentioned activities were: Indian day or Indian

cultural week (18%) arts and crafts (18%); guest speakers and special

presentations (17%); Indian history (17%); and Indian language (8%).

-Forty--fojn. percent -of.the. project coordinators said that spool curriculum

revisions had been influenced. by their cultural programs. Influence was reported

most in these areas.. Indian history classes (23%) -and cultural activities (19 %).

added to-the curriculum; Over half (66%).-of the coordinators responded that

their-cultural programs had not influenced the school curriCulUM. The reason

they gave -Most-often-was that-turriculUm--reVision-WaSH-e"lOW-piiierity and/or-nO

needed" (30%).

Three-fourths (74%) of the project coordinators. said that their-school districts

and schoolsl4d been helpful and responsiVe in the development and support -of

their cultural programs, and only 4% said they were "not responsive or:helpftif."-

The majority (79%) of cultural projects had been able to acquire sufficient-

Materials and resources to carry out their programs, and had received these

materials and resources -from various sources, most commonly from commercial

publishers (O n); Indian community end /or tribe- (57%); school districts (50%);

and Indian Education Resource and Evaluation Centers (46%). They also received

materials, resources, and assistance from other Part A projects 'IA 44% Of-the

projects, mainly in the form of curriculum materials.'

Most of the instruction and activities of local projecti" cultural programs took

place during the school day (77%) and utilized school facilities (81%).

Generally, a large number of projects had cultural instruction and activities

both during and after the school day. Coordinators in 57% of the projects said

their cultural components were considered a part of the overall school program,

and all of these considered this an effective approach. Typically, coordinators .

iereported that th cision to integrate the cultural program into the overall

school program,w s made by the parent coMMittee, often in conjuct on with project
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:Staff, teachers dr the icnopl administration. MoSt (77 %) Coordinators fel

integration did fot limit what thelprojeats P?fered or how they offered it.

HkUrost-all---01%)Tof-the=--school=s7didtprovide time for Indian students to attend

:cultural programs and activities, if they took place during the School- day.

toordinat-ors in 40% of the projects said-their cultural-instruction/activities.

were not,considered .a- part of .the regular school program. They. gave these

.
reasons for the separation: cultural courses or activities were not a part of

the regular curriculum (34%); students were scattered throughOutthe schools

( %); there.were Student.sdheduling and tim& conflicts (18%); this was done for

convenience or because this was the best,time (13%)-; and this was more convenient

for3parents to attend (9 %). Most coordinators stated that within these projects,

the. parent committee alone (55%) or in conjunction with the school-adMinistration

(19 %) made the decision to separate the cultural program from the regular school

program. In.67% of these-projects, the staff thought thiS an effective-

approach. Asked whether this separation limited W6ai was offered or how it, was

offered,' 56% of the project coordinators said no, while 44% of the-projects said

it did limit them.

Project!, for themost part, were provided with school facilities and/or school

resources to conduct their cultural classes or activities, whether the programs

took place during or-after the school day. All school gay. cultural activities

and-87% of the after school cultural activities utilized school classrooms- and'

facilities.
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CHAPTER TYPES OF CULTURAL INSTRUCTION

Petalled -information was gathered from 72 of the 74 projects in the study _with

cultural program oft,the-types and frequency-of cultural instruction and.the types

of instructors used. The data from this "Inventory.of Instruction, in Cultural

Heritage" were weighted to represent 530, or 61%1 of-the 865 universe, of projects

in the study sample.. The data and results presented in this section thus
1

represent 96% of the sample universe of Part A projects-with culturally

related instructional programs.

The project staff member(s) most knowledgeable_ about each06)ectis cultural

_program filled out an -inventory which provided information concerning the

specific topics in which cultural -instruction was offered, their frequency of

instruction, and the types of instructors used. The inventory was quite-

_detailed, and was aggregated into a list of eight major -categories of.instruction

for analysis. The eight major categories-and the number of subtopics- they cover

are:

Ceative arts and crafts (0 possible subtopics);

2. Indian (tribal) history (no subtopics);

'Indian (tribal) cultural'herita e.g., moral and ethical values,
knowledge and preparation- of foods; hunting and ig, traditional-,
_society, current and traditional beliefs and cerer-nI'il4s (17. possible
subtopics);'

4.,Trial:governments, e.g tribal-governments, role and policies of federal
government,- current relationships with,,_ -and responsibility of-federal
government, contemporary tribal issues, study of federal legislation,
Indian tribal law (27 possible subtopics);

. --

5. Language preservation-and develop ment (4 possible subtopics

6. Indian_literature, stories, sprigs, music legends,-poetry (no subtopics

'The two cultural projects who did not fill out the "Inventory of Instruction in
Cultural Heritage" represented 4% of the weighted data As mentioned earlier,
it was estimated that there were 550Jiart,A. projects with culturally related in-
structional programs.
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con u ions

-Special Events, e.g., Indian awareness, Indian Clubs, Field. Trips, Ind

Day/Week (8 possible subtopics`

udies, e.g., studies among and between tribes,
lans, amous Indians (18 possible subtopics); and

What -wasjaught, Table 4-1 presents the.eight major. categories-of instruction,

_by distribution of-the percentage of.cultural projects offering each

topic /activity within each setting.

CreatiVe-arts and crafts were offered in--almost every project with cultural.

instruction. 'Fewer than half (40 %) of the projects included language

preservation. Of the projects. with cultural instruction, 69% included topics

from six orimore'of the eight- categories, 31% -offered topics from all eight:.

-,categories, and no project offered.just one,category of instruction (the feWes

sd.c\number categories presented was two

Inclusion of l'inguage Preservation-followed an expected pattern, with rural and

on/near reservation projects having the highest percentage (these comprise a.{

large-proportion of single. tribal' language projects) and metropolitan the--

'smallest (having the most tribal languages represented).

TABLE 4-1

PERCENTAGE OF PROJECTS PROVIDING CULTURAL INSTRUCTION, BY PROJECT LOCATION
(Weighted N=530)*

Reservation Rural Urban MetropolitanWTIrles 0
Cultural Instruction

---.0rTAWF-'
Total

creative arts and crafts 98% 94% 100% 100% 100%

Comparative cultural studies 94 93 96 93 93

Special events 93 79 95 100 100

Indian cultural heritage 93 85 95 93 100

Indian literature 89 77 95 84 100

Indian (tribal) history 82 69 92 73 93

Tribal governments 71 57 72 79 78

Language preservation 40 45 51 34 25

*The total number of cultural projects providing data was 72. Thel.ata have-been

weighted to make the findings representative of all--cultUral projectS.
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The composition 0 the categories of cultural instruction with more than one-

tbOic or activiti s -Was explored in more detail.- It was found that for:-

Oreativarts-andcrafts Nearly one-hW (48%) Of 20 possible activities-
were taught or presented by the average project.

Comparative cultural studies = Over one -half (56%) of 18 possible topics
_

were taught or presented-by the average project.

Special Events Over one-third (41%) of eight possible activities were
provided by the average project.

Indian _(tribal) cultural heritage - Over one-third (41%) of 17 possible
topics were taught or presentedy the average project.

Tribal governments - Over one-third (42%) of 27 possible topici were taught
or presented y the average project.

Language preservation - Two-thirds (66%) of four possible areas of
instruction were taught or presented by the average project.

-Project'Coardinators-were- also asked whether-the topics-they:covered- weee-taught

formally or discussed only. Table 4-2 indicates the perCentages of, topics within

each category (of those. categories with more than one topic) which were taught

formally or discussed only.

TABLE 4-2'

PRESENTATION OF CULTURAL TOPICS*

Categories of Cultural Instruction-

TABLE

ns ruction N** Taught Formally Discussed Only * **

Creative arts and crafts 522

Comparative cultural studies 497
Indian (tribal). cultural heritage 494

Indian literature 474

Indian (tribal) history 437
Tribal governments 377

Language preservatOon 212

95%
93
86
75

71

56
63

5%
7

14
25

29
44
37

-*Special Events are not included.

*The total-number of culturaV projects providing data was 72. The data have
been weighted to make the findings- representative of all cultural projects.

"Discussed Only" means the projects did not present the topic in a formal
manner but discussed it in passing. -= e.g., discussed Native languages but did

not teach, any.
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Topics within-creative arts and crafts-and ComParative-_Culturalstudies:were-.

'taught formally" most.fredliently (95% and,:93%',. respectively) and those within

the Tribal governments category least frequently (56%). Of course, in many

projects the-,different topicS within 'each category were both taught formally

discussed.-

Who Taught the Topics -_and Activities, .TopicS of cultural instruction were- taught-

or presented by (1) special instructors and/or local reviurce'per'sons, (2) local-

project staff, or (3) a combination of both. The extent of:Use of-special

instructors /local resource- persons proVides some indication of the involvement of

local Indian people-in project activities. The findings are shown in Table 4-.

As seen in Table 4-3, Creative arts and crafts activities utilized the largeSt

proportion-of special ,instructOrs/local resource- persons, and Indian history the

smallest.- An average of 26% of the projects taught or:presentedtopics using

special instructors/local resource persons, and 42% taught or presented topics

using local project staff. _Overall, 32% of the prOjectswith cultural

instruction used both special instructors and project staff.

TABLE 4-3

INSTRUCTORS USED IN CULTURAL INSTRUCTION

Categories of Cultural
Instruction N*

Tie of Instructors Used

Both

Special nstructors
Local Resource
Persons Only

Project -
Staff Only

Creative arts and crafts- 522 ) 35% m 15% 50%

Comparative cultural studies 497 16 38 46

Special events 493 29 38 33

Indian (tribal) cultural :heritage 494 23 40 , 37

Indian literature 474 30 49 -20

Indian (tribal) history 437. 22 62 16

Tribal governments- 377 21 57 22

Language preservation 212 31 51 18

OVERALL 26% 42% - 32%

*The total number of cultural projects providing data was 74. The data haVe been-

'weighted to make the findings'representative,of all cultural projects.
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How Often the.Topics and Activities-Were Taught.- Projects provided-instruction

in different cultural topics with varying degrees of regularity. Projects. were

asked to indicate-the frequency with, which they taught- or provided instruction

for each'topic or activity-they- listed. The responses mere.grouped into three

categorieS:.

The "least frequent" - taught or provided once a year (or no more than four'
hours per year)= upto several times a year.

2 "Moderately frequent" - taught or provided -9 to 49 hoUrs per year; or one
hour per month up to several hours per month, or no more than 1/2 hour per
week.

"Very frequent"' - taught or provided 40 or more hours per year, or at .least
one hour per week.:

Indian (tribal) history, when taught, was the category most often taught on a

:very frequent basis (seO Ta01-4), in 57% ofthP_PrgjectS,:it was. taught.a

minimum of four hours per.month, up to one hour per week. Special events was the

"least frequently" offered of the cultural instruction categories. 1n59% of the

projects, Special events were prodded only from one to a few times per_year.
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TABLE 4-4

FREQUENCY OF CULTURAL TOPICS TAUGHT.

Cate ories of Cultural Instruction

Fresuency of Instruction

Least Moderately Very
N* Freguent Fre.uent Frequent Mean**

Creative arts and crafts
Comparative cultural studies
Special events
Indian (tribal) cultural heritage
Indian literature
Indian (tribal) history
Tribal governments
Language Oreservation

522 29% 24% 47% 2.18
497 25 33 42 2.17
493 59 25 16 1.57

494 33 30 37 2.04
474 29 35 36 2.07

437 -14 29 57 2.43
377 36 26 38 2'.02

212 27 31 42 2.13

The total number of cultural projects providing,data was 72. The data have been

weighted to make the findings representative o all cultural projects.

**Rating Scale: 3 . Very frequent, 2 = Moderate'ly frequent, . Least frequent.

Key: Least frequent . once up to several times a year.
Moderately frequent . 9-40 hours per year, no more than 1/2 hour per week.

Very frequent . 40 or more hours per year, at least 1 hourper weeks.

Table'4-5 provides a breakdown of the most frequently taught category of.inst uc-

tion by project setting. .

The table shows, for example, that of the on /near

reservation projects that taught Creative arts and crafts, 63% provided

instruction for 40 or more hours per y*edr, or at least one hour: per week,.while

only 37% of metropolitan projects provided arts and crafts instruction' with such

a high degree of frequency.
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PERCENTAGE. OF PROJECTS - PROVIDING CULTURAL INSTRUCTION VERY-FREQUENTLY
8Y .CATEGORY'OF INSTRUCTION.ANO'SETTING

An/Near.
Categories-ofCuitural Instruction.- N* -__- -__

Reservation Rural** Urban Metropolita-_-_

Ceative arts andNcrafts 522 63% - 40% -47%_, 37%

IndiAn'(tribal)' history 437 57' 1 57. 50

Indian (tribal) cultural heritage 494 36 42,- 29 37

Tribal governments and. their -

relationships 377 22 37- 45 43

Language preservation and
development .212 i 57 38 10 44

Indian: literature 474 45 38 29 31

Comparative- cultiwal studies 497 -34 44- -:48-_- -41--

Special events 493 17- 12. 18- -18

The tots number of cultural projects providing data was 72; Thk. data have been
weighted to make the findings representatiVe of all cultural projects.

In terms-of actual numbers, rural projects provided the greatest number of
topics and /or activities on a "most frequent" basis across all 8 categOries
except for language preservation.

Ratings of the Projects by Overall Level of_ cOtural_Instruction. Finally,

projects with a cultural: component were rated in terms-of the overall extent of

their:cultural instruction (see Table 4-6). Each project was independently

judged by four Indian graduate students of education administration. These

judges examined individual project data- regarding what was taught, by1Whom,.And

how often, (i.e. the ."Inventory of Instruction in Cultural Heritage"). Projects

Were examined individually_. by each judge, who rated them according to the number

and balance of categorieS and topics taught, the regularity or frequency of

topics and activities presented,' -and the use of speCial instructor/local resource

.persons. Projects were then rated on three levels:

-The students attended the Native-American Graduate Program in Education at
Pennsylvania State University.
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High level of cultural instruction.
2. Moderate level of cultural instruction.
3. Low level of cultural instruction.

Each project received four independent ratings, which were averaged and then

weighted to represent the 61% (530) of the universe of projects in the study

sample. Of those projects with culturally related instruction,_ only 11% were

rated "high level of cultural instruction," 51% were rated "moderate," and 38%

were rated "low." The level of cultural instruction ratings are summarized by

setting on Table-4-6.

TABLE 4 -6

LEVEL OF CULTURAL INSTRUCTION BY LOCATION
AS RATED BY INDEPENDENT JUDGES

Setting N*
High Moderate Low

Level Level Level Mean

Urban

OVERALL

On /near reservation 140

Rural 157

103

_Metropolitan 130.:

530

.6% 59% 36% 1.62

17 51 33 1.86

17 41 43 1.76

5 52 43 1.62

11% 51% 39% 1.72

*The total number of cultural projects providing data was 72. The data have been
weighted to make the findings representative of all cultural projects.

*Rating Scale: 3 = High level, 2 = Moderate level, 1 = L level.

ProjectS in rural and urban areas had the highest mean ratings, and these

projects were rated at the "high level" three times-as often as reservation and

metropolitan projects 7% vs. 6% and 5 %).
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Summary

`Creative.arts and crafts was the most widely taughtcategory of-cultural

instruction`( -98% o the--projects),--folloWed-by ComOarative cultUral'stUdies.:

(94%).. LanguagepreserVation was the.least Widely:taught.' There.were twenty

possible activities in Creative arts .aid crafts, apinearly-Onehalf(48%) were

:_taUght.,,bY the average project.,--ComparatliecOtUral -Studies-had.eighteen-

-_possible topics, of which 56%-Were.preSentedbythe average project. Creative

arts and crafts, when-taughti'Was more frequently taught formally than were-

topics in the other seven categories of cultural instruttion Language

preservation was the category of instruction least frequently taught fOrMally.

Creative arts and crafts, the most widely provided form of cultural instruction,

utilized the greatest proportion of,special instructors or local resource persons ,

to assist in teaching the activities. It was-alio the second most regularly

taught category of cultural lnstruon. Overall, an average of 26% of all

projects with cultural instruction taught or presented topics using special

instructors or local resource persons; 42% used local project staffs; and 32%, on

the average, used both.

When taught, Indian (tribal) history was most frequently taught on a regular

basis of all the categories of instruction. Of the projects teaching Indian

history 57% taught it 40 or more hours per school year or at least,1 hour per

yieek. The next most frequent area was creative arts and crafts with 47%.

Finally, the ratings of cultural program level of instruction- shOwed hat few

(11%) projeCts received a high rating--fn terms -of their overall balante-of_

categories or topics taught, the regularity of topics taught, and the use of

special instructors or local resource persons. The Majority (51%) was rated at a

moderate level, and a significant proportion (39%) was rated low.
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This chapter addresses the re evance:of thePart-A-cultural-instruction programs,

;

-1\o

both from the iVeoftheIndiAn.coMmunitY and-the perspective -of- -local

school pet-tonne1 In assessing program relevance, questionnaire -data -were
-,x

-analyzed in- terms of three main arias. 41-he-first pertains to retPondents'-

and.perceptions- of-pr appropriateness- their satisfaction with the material

and how it was Presented. Topics-addressed in this -area include: (a) the extent

of consultation with the Indian community and parent involvetent.in,the--programs,

(b) Indian community views on cultural' topicsAnd Activities which shOld-to

added Or dropped from existing programs, (c) school district staff perceptions of
._ _ _

special educational heeds not metirthe program or other school- programs, (d)-

Indian perceptions of whetherIndtAn children have culturally related needs which

are different from other children, fe). Indian community satisfaction with the
. - ...- .

project in terms of meeting culturally related needs of. Indian children, and (f)

-school di- strict administrators' satisfaction with the cultural- instruction

programs.

The second area addressed-is'the -importance of cut aurally related instruction to
/'

the: Indian Community and to public sch- staff. Data on this topic are provided

from Indian tribal or community leaders, Indian parents, school teachers,' and

schooTadministrators.

Lastly, the chapter provides data)on the perceived responsibility of the public

schools to provide Indian children with culturally related instruction. The

views of the Indian community, Part A-project staff,' and publiC-s-chool--persOnnel

on this topic- re presented.

APPROPRIATENESS AND SATISFACTION

Consultation with the _Indian Commenity. As one primary measure. of the

appropriateness of the- 'cuituralT program, project staff-and- parent committee

members were asked whether they had approached Indian-or tribal community.meMbers
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about what should or-000d not-be taught -with regard tbcu turalyTreleted

toPics. To obttin-the perspective ofSomeone knowledgeable Yet .butiide -cif the-

local project, an Indian tribal /community- leader was,alsoaSked_whether the

-project staff consulted members ofthe_indian Community :Concerning what-should

-.and shouldnot be included in the local Part A project. Below is4-CoTpari-som of

their responses.

TABLE 5-1

PROJECT STAFF CONSULTATION :WITH -INDIAN/TRIBAL,
COMMUNITY ABOUT WHAT SHOULD BE TAUGHT

Respondent Groups

Whether Indian Commumity was -Consulted

Yes No Don't Know

Project staff 57% . l3 % SO%
Weighted N*1588)*

Parent committee members . 62 17. 1

(Weighted N.566)* :

Tribal/community leaders
(Weighted N= 441)* 52

*These data were weighted to make the findings representative of all projects
with a cultural component. The actual numbers of respondentS were% 268 project
staff' 205 parent committee members; and 67 tribal. leaders.

.

As Table 5 =1 shows, the majority of the responses of the- three groups-indicate

the Indian Community was consulted. Relatively few indicatedno -consultation:'

The "don't know" responseS represent significanvoroportionsrof'the three

respondent groups. . Tribal/community leaders were somewhat less positive about

such- consultations thin. the others, but . the differences were not, very great..

As part of ;the same question, project staff,.Parentcommittee-merbbers,--and

..,tribal/comMunity leaders were eked with whom the project, aff had consulted

regarding what should and should not be taught or presentedin their programs.

Their reSponSes follow in Table
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TABLE 5-2-

TYPES OF INDIANS CONSULTED ABOUT WHAT SHOULD BE TAUGHT IN
PART A CULTURAL PROGRAMS, .AS PROJECT STAFF,

PARENT COMMITTEE MEMBERS AND COMMUNITY LEADERS
WHO INDICATED CONSULTATION HAD OCCURRED

Consulted Groups

77.oject
Staff
Weighted
CN.888)

Parent
Committee
Weighted
(N.353)

Tribal Community
Leaders

Wejhted.N231

Parents 86% 92% 90%

Indian community (non-
government) leaders 71' 68 67

Community elders known
for their knowledge of
cultural or-Tanguage- 71- 54

Tribal government leaders 41 22

*These data were weighted to make the findings representative. of'all projects
with a cultural component. The actual numbers of respondents were:. 157 project
staff; 134 parent committee members; and 36 tribal leaders.

Table 5-2 shoWs'that parents were the Indian community members most frequently,

contacted about what should and should not be taught or -presented in their

Part A projects. The three respondent groups were quite consistent injthis

regard. Tribal governMent leaders were the Indian community group least

frequently mentioned by thethree respondent groups. This is not surpi-ising.sinc&

these individuals would only be available for consultation by staff in reservation

or other rural areas. Indian'community (non-government) leaders and elders woe.

consulted much more frequerytlk.

and Ialien-Tribal/Communit Leader-Involvement. Parents and Indian tribal/

'community leaders were asked whether they had:ifbeen involved in their local Part A

projects. One-third (33%) of the parents and nearly three - fourths (73%) of the

Indian.tribal/community leaders said they had been involved. The data show that

they were involved in deciding what would be taught or presented, the review:or

evaluation of what is taught or presented, and in the actual presentation of

these topics. and adtiviiies..
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More specifically, the ParentS who indiCated they had. been involved. were asked

about their involvement in selected-aspects of their projects. Their responses

are-presented in Table 5-3.

TABLE 5-3

-PARENT INVO4rMENT. IN SELECTED
ASPECTS OF CULTURAL PROJECTS

(N=33_

Area of Involvement

Deciding what the project would teach Or- do.,-

Providing-comments_ and-recoMmindations- orrthe
project at a public hearing.

Serving as a speaker or demonstrating- skill

forindianstudents.'

Writing the proposal.

Involved Not Involved

39% 61%-

.34 66

21 79

20 80

Additionally, tribal/community leaders were asked to specify how they and other

Indian community leaders had been -involved'in their local projects. Their-
.

responses are listed below.

Tribal/Community Leader Involvement 1Weighted N=300)

Serving on the Parent Advisory Committee 47%1

4- Serving as a speaker or instructor' 21

Assisting in the planning/teaching of Indian culture,
- traditions, history, language, arts and crafts, songs,
dances, ceremonies, etc. 18

Having the tribe provide activities for students 16

so Reviewing plans, activities,. budget, results, evaluations 12_

6 InvolVement in initial and/or propdsal development of project 10

Cultural Topics_WhichShould be Added or Dropped. Tribal /community leaders were

asked specifically whether any particular activities or areas of instruction

should be added or dropped.. from their localprojects..-:-FAfty-tWo percent said

1Percentag'es. 'tota1 to more than 100% becadse Some -respo-ndentsiSpedified two
areas of involvement.
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"yes," 43% said "no," and 5% did not answer the question (see Table 5-4).

Parents were also asked whether there were culturally related topicsthit were

-(1) currently taUghttWit sheuld_not:be, and (2) currently-not-taught-that should

be.

TABLE 5-4

PARENT AND INDIAN LEADER RESPONSES REGARDING WHETHER'
TOPICS SHOULD BE ADDED TO OR DROPPED FROM EXISTING PROJECTS

. Are there topics which should_ be added or
droppedl

Parent committee meMberS
(Weighted N=566)*
Tribal/communit 'leaders
(Weighted N=441

-

Are there cultural_ topics presently taught
which should not be taught?

Parents
(N=1070)

Are there cultural topics not
taught which should be?

Parents
(N=1070)

esently

Yes Don't Know

34% 59% 8%

2 43 52_

-33 29

36

*These data were weighted, to make the findings representative of all projects

with a cultural component. The actual numbers of weighted respondents were:
205 parent Committee-members and 67 tribal leaders.

The "no" .responses in Table 5-4'are important in assessing satisfaction with, and

appropriateness of, what was taught or presented by the cultural components of

local projects. Co4ibining the responses to arrive at an average,the '-"no"

responses (47%) aretgreater than the "yes". responses (32%), indicating a

relatively high level of satisfaction or appropriateneSs. The -"don't know":

responses are a significant percentage (21%) of the- total responses to the three

questions-posedbut_pa_judgments_can_be_Made_abOut_them,_
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However, the positive-(i.e., "yes") responses Table 54 suggest some

dissatisfaction regarding-what is or is not p_esented by the local -dUltural

programs. As noted in the table, over half 02 %) of the tribal/coMmunity leaders

indicated that "yes, topics should be added p ropped." Overall, they listed

six:types.of topics they thought should be atided, and only.one related to-

cultural instruction. Specifically, 44% of tOose'who wanted topict added'

indicated that "programs, activities. _cw_cia56g5. in -tribal culture4 heritage,

history, language, values, or tribal governMets" should be added. Only 9% of

the tribal/community leaders thought-there were topics that should be dropped,

with half of those mentioning culturally related topics.

Of the parent committee members (who would be assumed to be much more familiar

with the project), 34% thought that certain topics should be added or dropped.

Thirty-two percent specified which topics eY thought should be added. Of the

12 .general categories of instruction that w TO suggested by one or more committee.

members, three- had to do with cultural instruction. Specifically, they responded

that there should be: (1) more emphasis u0oh Indian history, culture, heritage,

and values (27%); (2) more emphasis on Indiah language (11%); and (3) specifid

training skills - including arts and crafts (12%). Only 6% of the parent

'committee members mentioned topics they thought should be dropped from the

program, and none of these indicated culturally related instruction.

Of the sample of parents interviewed, only 1% thought that culturally related

topics:were taught that should not be. The epics most frequently mentioned by

these parents were: Indian or tribal rOligiouS and ceremonial topics (36%)

and (2) faulty, biased information regarding -thdian history, culture, language

(22%). Thirteen percent also stated that nO-thibg should be taught unless the
3

parents agree to it.

Thirty-three percent of the parents thought that culturally related topics were

not taught by their Part A projects which t u d be. Specifically, these:parents

indicated that-more,indian or tribal history, culture, heritage, values, and

language should be taught (91%), -as should arts and crafts, as well as the

aesthetic-appreciation of art and music(2); topics relating to tribal goVern7

ments, Indian rights,:land'issues, and treatlet (8);: learning to get along with
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Other Indians and learning more about other tribes and traditional stories,

-morals., and ways,. of behaving (7 )

--Judging from these responses to the;request.to list specifically what-should be

added or dropped 'or-what should be taught--or not taught, there,is no compelling

`evidence suggesting that the. "yes" responses across the three.respondent groups

indicated either dissatisfaction- with or theAnappropriateness.of culturally

_!relateclinstruction. ,-Overall, the responses were generally an endorsement of

what was being presented and a request for more.

Unmet_ Educational_ and Culturally Related Academic Needs. School district

administrators -and pLiblia school printipalS were Asked whether the Indian

students in their schools had special educational and culturally related academic

needs not being met by their Part A programs. Table 5 -5 shows the distribution

of responses to this question.

TABLE -5 -5

PUBLIC SCHOOL ADMINISTRATOR RESPONSES TO. THE QUESTION:
"DO INDIAN STUDENTS HAVE SPECIAL EDUCATIONAL AND CULTURALLY

RELATED ACADEMIC NEEDS NOT BEING MET BY THE LOCAL PART A PROJECT?"

Respondent Group

District administrators*
(Weighted N=526)**

Principals
(N=315)

Yes No Didn't Answer

43% 53% 4%

13 83

*These were superintendents or assistant superintendents knowledgeable about the
Part A projects.

**These data were weighted to make-the findings representative of all projects
with a cultural component. The actual- number of district administrators was 72.

The "no" responses on Table 5-5 indicate that the project was meeting the needs.

of the students, and therefore imply respondent satisfaction and the

appropriateness of the local programs.
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. .

The "yes" responses indicate that there were special educational and culturally

related academic-needs_not being_=met by local projects. a

discrepency,between the- "yes" responses of the:district administrators (43%).and

the principals (13%). This may beJ).ecause the principal was much closer to the

daily working's of the project than was the district administrator.

Although 43% of the district-administrators indicated thatPthere were needs not

being met; when asked to-identify Such, only 26Zf these delhIttrAtort'

mentioned culturally related needs.- The.two unmet cultural.; related needs cited

by the district administrators were: "teachingIndia6 -language" (4%) and

" courses to increase.knowledge.of Indian Culture and-history ":( 22%)-. The other

of the district administrators who indicated that there were needs no being

met identifidd non-culturally related needs - i.e., academic, counseling, career

or vocational needs.

Referring again to Table 5-5,- only 13% of the principals indicated that there

were special educational and culturally related academic needs not being

addressed. The culturally related needs identified by, these principals as not

being .addressed were:

Indian language 16%

Mo're cultural activities and/or Indian studies classes 13

Arts and crafts 19

Greater diversity in approach to teach culture 6

Thus, the way the principals and district administrators answered the various

questions regarding unmet special educational and culturally related academic'

needs suggests that they were generally satisfied with their local cultural

programs, although they thought more could be taught in some cases.

Indian Tribal/Community Leader perceptions of Culturally:Ilelated Academio_ieeds.

Indian tribal/community leaders were asked whether Indian children had culturally

related academic.needs different from those of non-Indian children, and, if ,so,

what were those needs. Seventy -four percent of these leaders thought that Indian

children did have special needs, and 25% said they did not. The two culturally

related needs identified were: 7
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Lack Of special courses, activities or instruction in Indian or tribal
culture, heritage history, language, values, customs, and tribal governments

(85%).

0 Lack of English language assistance - students who speak the:Native tongue
`.or speak little English need more and better assistance (9 %).

Indian Communit Satisfaction With. Pro*ect In Meetin Cultural Needs of Indian

-Students. Indian tribal/community leaders, parents, and Parent committee members

were asked how satisfied, they were that their projects were meeting the cultural

needs:of_the Indian students. Table 5.6 summarises the results.

TABLE 5-6

SATISFACTION OF PARENTS AND TRIBAL /COMMUNITY LEADERS THAI= TMEIR
PROJECTS ARE MEETING THE CULTURAL NEE F THE INDIAN STUDENTS

Respondent Group
Not satisfied-
to dissatisfied

g t y to
moderately
satisfied*

t Satisfied
to very

Satisfied
Don't
Know.

Tribal/community leaders 12% 41% 40% 8%

(Weighted N=441)*

Parent committee members 17 14,

(Weighted N=566)**

Parents 12 39 20 29 -

(N=1070)

Project directors 63 34

(Weighted _N=545)**

*This choice was not available to- parent committee members:.
ti

**These data were weighted to make the findings representative of all projects

with a cultural component. ,The actual numbers lof respondents were: 67 tribal

leaders; 205 parent committee members, and 74 project directors.

A majority of the respondents in each of the groups was at least partially

satisfied that their projects were satisfactorily meeting the cultural needs of

their students. Relatively few were not satisfied. Interestingly, almost

two-thirds (63%) of project directors were only "moderately satisfied" that their

projects were meeting the cultural needs of the -Indian students. -Overall- these

results indicate positive collective perceptions of appropriateness and
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satisfaction with the culturalacomponents of the local Part .A projects, bUti

suggest they feel more can be done

In addition, the parents were asked to explain why.theY were satisfied or-

dissatisfied with how their projects were-meeting the cultural needs of their

students. Seventy percent of the parents responded with an explanation. Their

answers .are summarized .helow:2

The -project is providing a good, well - balanced cultural rogram. 27%

.The project could do more if there-were- more money or time/lack of
basic materials. or resources/doing the best-they-can under the
circumstances. 20

The children seem satisfied-or hagoy.and the program seems to be
.meeting the needs of:the students/the-children. talk about
what they ha-ve learned in the cultural program.-

The project could do more than it is/activities are no_ consistent/
they have only periodic or one-time activities such as
Cultural; Week, a six-week-program,- or a summer program.

18

3

The children have learned: a great deal about. the culture. 11

The project is teaching only- basics/they need to provide cutural
programs and need to expand programs or activities to other
grade-levels. 10

The children are doing better academically and attitudes
have improved/teaching culture -helps motivate the students
in other areas.

The project provides opportunities for students to be involved in
local -Indian funttions and events, and field trips-to Indian
places or doings.

There are no knowledgeable_ teachers or instructors to teach the
culture/children.are more responsive to Indian staff.

If there were no Title IV, there would not be any cultural
activities /just the fact that they are getting some-cultural
instruction is significant,

2There were a total of 17 xesponse categori/s., listed based upon all parent
explanations (7 categories were left out of the list because the response
rates were 2% or less). PerCentages total td more than 100% because parents
sometimes gave two explanations. 76
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School Administraton_Satisfaction with the Cu turalProqram. The district

administrators and school principals were also asked how satisfied they were with

the quality of the project activities and hoW valuable-these activities were to

the Indian students. Table 5-7 summarizes the results of their responses.

TABLE 5 -7'

VALUE OF AND SATISFACTION WITH CULTURAL PROJECT ACTIVITIES,
AS REPORTED BY SCHOOL DISTRICT ADMINISTRATORS AND PRINCIPALS

Level of -or
with proj4i,

-action

activities.

-District-administrators
:(Weighted N=526)*

Princiba s
(N=335)

2. Perceived value.
for Indian students.

Principals

(tl=5)

Not Didn't
at all Slightly Moderately Very Answer

2%, 35%. 49% 12%

2 10 25 52 11

*These data were weighted to Make-the findings representative of all projec
with a cultural component. The actual number of district administrators
responding was 72.

Approximitely half of the district administrators and principals were very

satisfied with the projects, or thought they were very valuable for Indian

students. An additional-one-third to one-quarter-of respondents thought their,

local projects'and activities were moderately valuable, or they were moderately

satisfied with them.. The data. indicate that district administrators and school

principals in the cultural projects subsample were satisfied with their Part A

,projects and their activities.

Summary. To summarize the perceptions the Indian school administration and

project .staff perceptionS of appropriateness and satisfaction with their 4iocari

cultural programs, project.staff parent committee members, and ,Indian
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tribal/community leaders were asked whether Indian community members had been

consulted about what should and should not-be taught by the local Part A

projects. Over ore -half 02-'62%) of.each respondent group said the Indian

community. had bee4' consulted, and only-13% to 23% said it had nOt.. When-asked

who wasconsulted, approximately 9O% of each group said parents. and 70% said

Indian community leaders, while 54% to 71% said Indian=or tribal elders.

Indiah Community leaders and parents were asked if they had been involved in.

their local projects,. Of the parents, $3% indicated they had been involved, as

did 73% of the tribal/community leaders.- Overall, their responses indicate that

parents and leaders were,generally-satiSfied -With-their projects-and-that-the--

offerings were appropriate.'

The tribal/community leaders, parent co- 'tteemembersi and parents were asked

there were certain topics-or activities that should or- should no be taught.

Nearly one-half (47 %) of the combined responses of these respondent groups

indicated there were not. :Although an average of 32% of their responses

indicated that they thought some change should be made, their further

explanations generally did not reflect dissatisfaction with he Culturally

related instruction. Overall, this suggestS they thought the topics and

activities were satisfactory and/or appropriate without any additions or

deletions.

Parent committee members, parents; tribal/community leaders, and project

directors were asked how satisfied they were that their local projects were

meeting the culturally related needs of the Indian students. Across the four

respondent groupS, very few said they were not satisfie& Thus, the.data

indicate that the cultural instruct -ion components of the local ojects were

satisfactory and the content of instruction was appropriate from the perspective

of the various segments of the Indian community.

The same was also true from the perspective of school district-personnel.

District administrators and principals were _asked. whether Indian students had

special educational or culturally related academic -needs not. being.addressed by

the Part A and other programs. Eighty -three percent of principals and 5,o_

administrators indicated that Indian students' needs were being met. The

DEVELOPMENT ASSOCIATES.
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.

district administrators and schcoil principals were also asked how satisfied -they

were with the quality of project activities. Almost half said they were "very.:

satisfied," and only two to three-percent said they were "not satisfied." Given

the opportunity to indicate their dissatisfaction With the'project or cultimAl-

-component in open -ended questions, distritt adMin4stritorS and principals gave no

responies which specifically indicated either their ditsatisfaction with or the

inappropriateness of the cultural Instruction in their Part-A 0rojects

Overall, the data from the Ihdian community members and the school administrators

-regarding their- perceptions of the culturally related-instruction of local

..projects..thut.indicate=that there_was general satisfaction, although thereWere

significant percentages indicating there were unmet needs.

PORTANCE OF THE CULTURAL PROGRAMS

District AdminiStrator and Tribal/Communit Leader Perceptions of Im ortande.-

.School district adminiStrators and Indian tribal/community leaders were asked how,

.important the projects were for Indian students. Table,5 -8 shows the

distribution of responses. As shown, the.pereeptions of both respondent groups

are -very close across the three response categories. A great majority perceived

the projects as being very important forIndian students, while almost honp'said

the project was not important.

The tribal/community leaders and district administrators .were asked to_explain

why.they-thought the projects were 'important-or not important. The tribal %comma

munity leaders' explanations were grouped into12 response categories; three of

these were related to the teaching of cultural topics; and 61% of.the respondents

Indicated these three responses. -The most frequently chosen category of the

three was: the local project was important because it "provides tribal or Indian

culture heritage, hisory,- language classes, programs, or activities" (28%).

Etevenperdent of the tribal/community leaders stated that -"the project is not

doing what it could or should be doing", but most of these still rated the

project as being moderately important.- Twenty-five-percent of the 'district,

-administrators thought the cultural program "preserves andpasAs onothe Indian
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SCHOOL DISTRICT ADMINISTRATOR AND TRIBAL/COMMUNITY LEADER ---
PERCEPTIONS OF IMPORTANCE OF PROJECT FOR INDIAN STUDENTS

Bmpondents

School district administrators.
(Weighted N7526)*

Tribal/cOmmunity leaders
eighted N=441)*

Not
Importan

Slightly Moderately
Important. Important Important

Very

2% 24%

2

74%

13 83

*These data were weighted .temake,the:findiggs representative. of all - projects.
with a cultural component. The actual nuMbers.of resOondtnts were 72 district
administrators and 67 tribal/community leaders.

culture to the students" and 8% thought that the project improves the Indian'

student's self-image and sel -esteem." HThe district administrators' third most

frequent.(23%) response was that the'prOject "impi.oves academic skills and

achievement".

,Teacher Perception s ofJr1Wrtance. Teachers N=872) were asked how important it

was_for:Indian students to. participate in_activities pertainingtotheirtndten

cultural heritage. Fifty-fOur percent thought ttwat:"verY importani,"36%

"moderately important,'" 8% thodght it:Was "Tightly -iimportantan0 2% thought-

was "not-iMportant." Thus 90% of-the teachers in the Schoolswith- Indian

students served by the cultural program thought that Indianstudentparllcipation-

in cultural heritage activities was moderately to very- important.

a
Commtttee Member Perce iont -ortance The parent committee members

were Asked to list the most tmportent types df culturally related'instruction.

Eighty-six percent of the parent committee members (Weighted N=566) responded.

The'six most frequently named -Categories and the percentage_ of committee members-.

naming each category are listed below:

\

. Arts a d crafts instruction 93%
Indian and tribal history, -government,' treaties 50
General- instruction in Indian or tribal culture 29



Indian /Native language 29
FiVii-trips related to Indian/tribal history or culture- 24.
India6lNativedances,- including their meanings and importance 19 -

There were no differences .in the percentage of response's by setting for the first

two categories -listed aboVe,_butthere were fairly large differences Among the.

-rest. -Specifically, for general instruction in culture the extremes were on/near.

reservation (18%) and metropolitan (40 %). For the language item, tie extremes

Were urban (10%) and on/near reservation (43%). For field trips, the Xtremes

were on/near reservation (10 %)' and metropolitan (43%), And foe dande,- the

extremes were rural (8%). and-urban (32%).

Parent Perceptions of Importance. Parents (N=1070)-were asked whether they knew

what kinds f cultural topics were taught by the localPart A projec

Forty -six;- percent of the' parents answered "yes,'" and were asked to lit the most

important kinds of cultural topics taught. The five mostfreqUent.responses'are

listed below:

o Artsl.and,crafts (also cooking, dancing, s ngihg) and
the aesthetic appreciationof same 51%

Indlan/tribal,cultural heritage, values, customs, traditions 31

Indian/tribal nittory. 2e-

Indian/tribal language 21

Instruction about other tribet and Indian cultures/
appreciation of Indian heritage, life styles, .culture

The above list from the parent sample and the previous one from paent committee

members regarding the most important culturally relatedtopics of instruction are

quite similar. Arts and crafts led the list of both groups.

Sur 12f n. summary, distriit admini-strators (74%) and Indian tribal ommunity

%) rated their Part A prOgrams very important for Indian students in

their school districts. Fewer -(54%) teachers thought the local cultural heritage

program was very important for Indians-students, although:36% thought it

moderately important. Parent committee members and parents were asked to list

the most important kinds of cultural toRics, and both groups listed (1) arts and
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crafts, (2) Indian. history, and

most important cultural topics.

5

general cultural instruction as the three

'?ESPONSIBILITY OP THE SCHOOL- DISTRICT-TO TEACH CULTURALLY RELATED INSTRUCTION

Ian Coim`nunit Scheol Staff, and'Pro eet Staff Perce-tions of Res
.,.. 3

bility. Tribal/community leaders, parent committee members, parents,

principals, teachers, and the project staff were asked whether the public schools

Mave the responsibility to teach culturally related topics in the schools. -Table

5-9 provides comparisons of the six respondent groups'.answers.

The'majorfty of all respondent group's answered the question in the affirmative;

thus] there was high agreement among all groups. The principals represented the

group with the lowett frequency (64%) of "yes" responses, while he tribal

leaders were the highest (83%).

.

'The Indian/Native,Community respondeqts were slightly more affirmative, overall,

in their- responses to the 'question than Were.the school staff -- an average,of:

7% as compared tcr69%. On the ,negative side, the Indian/Native community

respondents -and the staff averageq exactly-the same rate df- "no"
.

responses, 15%. The highest rate of negative responses was by the ,parent

committee members (25%), followed by project. staff (20%) ftndprincipals (10%)._.

Interestingly, 20% of the-prioCipalt-and 13% of the teachers had no opinion-atout

such responsibility.

3Percentages reported for the Indian/Native cpmmunity in this section are the

averages of the percentages.reported by the three subgroups- - tribal leaders

parent committee members,-Od parents. Percentages for school staffs are-

averages of percentages of.principals-and teachers'.
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TABLE 5-9

SUMMARY OF RESPONSES TO THE QUESTION:
"DO.-PUBLIC SCHOOLS HAVE RESPONSIBILITY TO TEACH

CULTURALLY RELATED TOPICS IN THE SCHOOL?"

espondent Groupt:

Tribal leaders
( Weighted N=441)

Parent committee members
(Weighted N=565)*

Parents
(N0)070)

P incipals
(N =335

Teachers
(N=872)

Project staff :
(Weighted N =1588). *:

Yes No
No

Opinion

83% 9%

a
-, 9%-

74 25 1

78 11 12

64 16 --20

.74 14 13

75 20

*These data w e weighte 'to make the findings.representativeof all projects
with d component. The actual numbers of respondents were 67 tribal
leaders. 09 -parent committeeimembers; and 268 project staff.

T e same respondent groups were asked to exprain why--it was or was not.the

responsibility of the public schools to. teach culturally-related topics. Table-

5-10 summarizes their responses. Two--of the reasons that it should- be the

responsibility of the schools,were.:. "bu4lds selt-confidende, pride, and positive

self-imegee(30% of the Indian_ community members, 24% of the school staff, and

.50% of the projectstaff),4.and "proqdesall students with a broader'
t

background and understanding of,indians" (26% of the Indian community members,

28% of the'scTiool staff, and .11% of the projedtstafq.5

f

-4Ndarlyone.hraifof-aYI-the-parencommittee-members se4ectetithis-re'sponse
(Number 2, Table 5-10).

'-5Forty-two percent of the parents chose this response (Number Table 5-10);

3



TABLE 5-10

, SUNNY' OF FORMS TO THE QUESTION:

WHY CULT-URALLY RELATED INSTRUCTION SHOULD/SHOULD NOT

BE THE RESPONSIBILITY OF THE PUBLIC SCHOOLS;

Tribal Parent Project

Leaders Committees Parents PrInCiPals Teachers Staff

(Weighted (Weighted (Unweighted (Unweighted (Unweighted (Weighted

iNislASIYILV N 4. 441) N 4
566) j:1111. _H x_

, -LEL N 1 1588)

1, -Helps maintain cultural traditions

ilds self-confIdencei pride; and

hive self -image'

3. Provides all students with a broader

background and understanding of Indians

4. Because Indians are $art of American

31% 27%

16 41

13 , 23

history, culture and life (national &local_ 58 23'

5,, CorrectS past stereotypic /provides more

accurate picture of past 5 14

1 , '

6. Should be combined responSihility of ,

schools and family 53. ' 32

7., Because Indian students receive instruction

abodt other uitures 13 12

B. Makes students aware of their past culture

and` history 42

9. Increases Indiarstudints'dnterest in all

their school work,

10. Because Indian Students will not learn

culture and history at home

11. Should not'be taught in school/schools

should focus on basic skills 1 10

12. It is a parent responsibtlity 11

13. It is discriminatory to teach culture

to one group and not other groups

33%

28

42

26

0%

35

14

14

0% ,

12

42

26

9%

50,

11

24

, 8

21

10

19 23 0 21

10

10

12

10 0

'Column percentages otal to more than 100 6ecause respondents could choose more than one response category.
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The response "becaute -Indians are part of American history, culture and life

national,and local,YN was more frequently (35 %) gived by the Indian community

members than any other response, and was only slightly more common than-the
- .

response "should be the-.combined. responsibility of the schools-and family" (35%

As a way of "correcting:Pat:t stereotypes and for providihg a more accurate

picture-of the pastWaVgiken by 8% of the - Indian community memberS and of

the project staff, b6t.b5,..no principals or teachers. Teaching culture, be

a responsiblity of the sctibols "becaPselndian students receive instruction about

other cultures"-was a response of an average of 12% of the Indian community

members, and they were the o -nly groups to respond in this fashion. "Making

Indian students aware of their -Bast culture and history" was a response of all

but-the teacherS-and was quite important (42%) to the-:parent-comet ittee members.

The last set of responses to the question in Table 5-10 (numbers 11 through 13)

addressed the should not be the-responsibility" side of the-question. Upon

inipection,these represent a minor part of-the .total responseS.. The response

that culturally related instruction "should not be taught/or schools should focus

on basic-skills" was given at least once by all respond nt groups; however, on

the average; fewer than 5%- of the Indian community me s and only 10% of the

teachers and principals gave this. That "it is a parent responsibility" was not

given by anyparent, and was Cited by 11% of the parent committee members. There

was one response category given by only principals and teachers -- "it is

discrithinatory to teach culture to-One group of students and not to others," and

only a minority of.these cited this; Finally, the majority of'the explanations

of their responses in- Table 5-10 were-on ttle positive side. The three negative

ti.e.,--should not be the responsibility) rponse categories represented
.-

relatively few respondents.

Summary. The majority of all respondents (tribal leaders, parent committee.

members, parents, principals, teachers, and project staff) thought the public

schools have the responsibility to teach culturally related topics-. Tribal

leaders (83%) were more sure about this than were principals (64 %), who were the

least sure. Interestingly, 20 of the principals and 13% of the teachers

reported no opinion to. ttils que'stion.
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The same respondent groups -were asked to explain why teaching culturally related

instruction should or should not be the responsibility of the public schools.

They gave a variety of answers mostly indicating why it should_be. Three

responses stand out-because a significant proportion of all six -respondent groups

selected them. They were that cultural instruction should be taught in the

public schools because:-

It builds self-confidence pride, and positive tOf-eSteem.,

It provides all students with a broader- background and understanding of

Indians.

Indians are a part of American history, culture and life.

The only reason mentioned by all respondent groups on why cultural instruction

should not be the responsibility of the public schools was- that cultural in-

struction "should not be taught in school, schools should focus onbasic

skills" This response was given by one to twelve percent of each of the

respondent-groups.
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CHAPTER 6. IMPACTS OF THE CULTURAL INSTRUCTION COMPONENT ON PARENTS,

OTHER INDIAN COMMUNITY MEMBERS, AND THE SCHOOL DISTRICT

This chapter presents data pertaining to thi impact of the:Part A cultural

Programs on Indian-patents and -their lodal school districts. A number of

questions were asked of students? -parentS,,parenttommitfee methbers, Indian

tr be I/dOMMil rift:yHl eadetS--;-tChte-ariti-d ft triot staff, affd-prof -ect--Staff--in-o rdet

to determine their perceptions of the impact of theculturalprogram.: The

involvement of. the Indian community and regulir school teachert and the extent to

which the school districts supported the cyltUral instruction were-also reviewed

as measures of the cultural programs' impact upon the school districts and

administrations.

IMPACTS UPON INDIAN PARENTS AND-COMMUNITY MEMBERS

Project-staff and parent committee members were asked whether the local projects

"Consulted members of the Indian or-tribal community about what should or. should

. not be tauPhtiim their cultural program." As was-shown earlier in Table 5-1,

over half of the respondents indicated consultation-had-occurred. Almost -all of

the parent committee-members (92%) and project stat(96%) who- indicated

consultations had occurred thought parents had been involved in these consulta-

tions (see Table 5-2). Overall, they alSo reported that'Indian community leaders

and elders were frequently consulted, although for obvious ceasons this occurred

more frequently in on/near reservation and rural project settings than in urban

and metropolitan settings.-

Indian tribal/community leaders (Weighted N=441) also were asked whether India")

commUnity or tribal members had been involved in the local Part A'projects.

Seventy-three percent indicated they had been involved, and 18% of these leaders

indicated that they or other community members had "assisted in- planning and/or

teaching Indian culture, traditions, history, language, arts and crafts, songs,

dances, ceremonies, etc."

Project staff were asked whether they used local'indian/Native people in their

cultural instruction and activities. Staff from all. (100%) the projects in the-
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cultural subsample responded "yes, they did." Community members were involved

in: (1) identifying cultural needs of students,- (2) developing euaturalacti-:

vibes and programs, (3) instructing or assisting cultural instruction/activi-
.

ties, (4) monitoring/evAluating cultural programs, (5) increasing other peoPle's

awareness of the program, and (6) locating/supplying resource materials:.

The pro. ect_staff_and_parent committee members were then asked the extent to

which project cultural Activities had been successful in two areas (see Table

6-1)-. "Using local Indian or tribal community resources" in the cultural

programs was thought to be "very successful" or "moderately successful" by most

e( TABLE 6-1"

EXTENT TO WHICH USING INDIAN COMMUNITY RESOURCES AND
INCREASING THE LEVEL OF INDIAN COMMUNITY INVOLVEMENT

IN CULTURAL PROGRAMS WAS JUDGED SUCCESSFUL BY
PARENT COMMITTEE MEMBERS AND PROJECT STAFF

Project Impacts

. Using local Indian or
tribal community resources.

Parent committee members
(Weighted N=566)*

Very Moderately Slightly Not

Successful Successful Success Ul Success

Project. staff
(Weighted N71588)*

Increasing involvement and
participation of Indian
community And parents
in the- 'district.and schools.

ent committee members
eighted N= 566)*

Project staff.
(Weighted N715

Don't
Know

27% 37% 14% 19%

35 38 16

43 21. 8 15

23 41 20 4 13

*These data have been-weighted to makethe findings representative of all
projects with a cultural component. The*tual number of parent committee
respondents was 205; the-actual number-of project staff respondents-was-258.

s
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of the parent Committeepembers and project staff. Although not as highlyrated

as the previous area, "increasing involverpent and Participation of the Indian-

community and parents in the school district and schools" was also thought-to be
_ -

a "very successful" or 'moderately successful" impact of the culturalprograms by

over half of the parent committee members.andproject sta f.

Parents (N.1070) were.aske&Whether their local .projects had helped them

personally. Fifty-two percent thought it had, 36% felt it had not, and 12% were

not sure. Those who answered "yes it- had"-helpedthem were asked to explain

how. The most frequent response was that he local project "encouraged parents

to learn more about Indian (tribal) heritage, culture, language, arts and crafts"

(23%), followed by the project "helped make parents to become more aware of the

Indian community and to become involved in Indian or project related' activities" -

(14%). The rest of their:responses were'not culturally related ( "helped them get

a job," "helped_ them support their children's .school work," etc.).

Finally, project directors (weighted N.583) were aSked.to describe the major

effects of their.projedt,Upon parents. The most frequently (37%) chosen response

was an increase in parent "attendance and involvement in, project and school

activities and cultural classes. " The next most frequent (17%) was-that parents'

.were-"more knowledgeable and had more discussions abdut Indian cultur- '

Representing the remaining 46% of the responses were six not cultural r related

effects that directly paralled the responses given by the parents.

.

In summary, the impacts the cultural programs had upon the Indian/Native

community were related primarily to an increased involvement in the local schools

and. increased knowledge of their own heritage.

IMPACTS UPON THE SCHOOLS'AND SCHOOL DISTRICT

Teacher PerceptiOns. Regular classroom teachers (N.872) of Indian students were
,

asked whether they had,- in the last 3 year, made any changes in their

curriculums or classroom*materiaISt6 better reflect the students' history and/or

cultural heritage. Forty -six percent of the teachers answered "yes," and 54%

answered "no," Those who answered "yes" were asked to describe the changes they

had made. The responses of theSe 393 teachers were:
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Greater emphasis on the place of American Indians
in American history and culture

0
More material on American Indian history and
allure obtained and being used

Specific instruction or activities
regarding-TRUT175Tice names, culture, and language

New and different textbooks.

Stories by American Indians used

Indian arts. and crafts displayed

Comparisons of Indian and Western.cu tures emphasized

30%

36

21

-4

4

3

They were also asked whetheritheYued any materials in their classes -developed

or pi;OVided bythej Part A project. Twenty -eight pertent'said "yes they did,," 60%

said "no," while 12% did not know if any materials they used had-come from-the.

project. Those who said "yes" were asked to indicate the kinds of materialt they

user. The materials used by thoSe 247 teachers were:-

New audio-visual materials 41%
New books * 31

Art and other cultural materials 20

New locally-developed materials dealing with local tribal groups 17

Curriculum and cultureogOdes 15

The teachers were also asked whether they had observed or participated -In the

cultural component of their local Part-A projects, and 53% said they had These

teachers were then asked how much their involvement had improved their

understanding of Indian students and their educational needs. Twenty-nine

percent said "a great deal," 44% said "a moderate amount," 23% said "a little,"

and 4% said "none." Finally,-teachers were asked if they had discussed a number

of topics with the local Part A project staff. Of the -9% who said they had, 54%

indicated that they had discussed the "special educati nal or culturally related

academic needs:of Indian students" and 50% had also d scussed."topics in the

teaching of Indian history and culture with project staff.

Principal Perceptions. School principals were also asked about oft of project-
.

supplied cultural materials. Of the 335 principals surveyed, 59% reported that

DEVELOPMENT AS 0 C TES. I



6-5

some classroom teachers in their, schools used project-developed:or koVided

Indian cultural and historical materials Si*teeirpe'reeht said juCh'materials

were not used by their teachers, and onerfourth (26 %) did or did not

answer. Principals who answered Affirmati-vely reported ignifidaht,useof

project-developed and provided cultural and historical materials Oy. classroom,

teachers in their regular classes, specifically in

Reading classes
History classes
Social studies
Literature .

Arts and:crafts classes
r

28%
44

. 5©-

29
46

Project Stafand Parent Committee Perceptions. Project staff and parent

committee members-were asked the eldent to whiCh ther'localprojects' cultural

ctivities had been successful in -(1)-helping non.-Indjan-dittrict and school':

staff to better under'stand Indian students and (2) causing changes.in the way

schootS: view, teach,-and=tneat _ dian students. Table 6-2 displays their

responses.

As shown in Table 6-2, a majority-of both parent-committee meMberSandProject':

-staff thought the.cultural,compOnent of their Part A projects had been

"moderately" to "very successful" in (1) helping district and school staff to

better understand Indian students and in '(2) caustng changes in the way schools

view, teach and treat, Indian,stddeetts. For both. impact areas project staff

indicated a-higher.degree of success th-an aid parent committee [timbers.

_ -- Immix*. ASSOCIATES.
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TABLE 6-2

EXTENT TO'WHICK.PARENT COMMITTEE AND Pgchlgo- STAFF JUDGED :THE
CULTURAL-INSTRUCTION_ COMPONENT SUCCESSFUL IN HELPING NON-INDIAN
SCHOOL' STAFF BETTER UNDERSTAND INDIAN STUDENTS AND CAUSING
CHANGES IN THE WAY THE SCHOOLS VIEW AND TREAT INDIANSTUDENTS.

Very
Project Impacts successful

Moderately-
successful

Slightly
successful

.Not
successful. knoW'

Helping non - Indian district
and school staff Oetter
understand-Indian students.

Parent committee
(.Weighted N=566)* 2 37% 22%

Project staff
'(Weighted N=1588)* 38 36 11

Causing changes in the way
schools -view,..teadN,
and treat Indian students.

Parent committee
(Weighted N=566)* 18 37 21 6 17

Projett-staff
(Weighted N=1588)* 37 12 3 17.

*.These data: have. been weighted'to:make the findings .representative of all
projects with a cultural compotient. The actual number of parent committee
respondents was 205; the actual number of project staff respondents was 268.

Prolect Coordinator RerCePtiOns. Coordinators of Part A projects with cultural

.components (Weighted-N=548),were asked to indiCate major effects of their Part A

projects' activities upokthe school districts. The most frequent response. was

"more cultural aWr&ess arid. activities were taking place within the district"
.

(32%). These coordinators..futher stated that the school district was more aware
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of Indian student needs /problems (25%), the'school cu- rriculum had been improved

(15%), and there was more contact between the district and the Indian com-

munity/par- ents (12%). As mentioned in Chapter 3, in 47% of the-projects, special

cultural activities or instruction had become part of the regular school program,

and curriculum. changes had been made in 44% of the`districts.

ParentCamMittee,Chairperson'Perceptions.: The parent committee .chairpersons.

(WeightedN.549):.were asked if'they were aware of-any changes-that hid occurred

in what was taught -about Indians in the. regular. classroom S over the'OrevioYs-:

threeyears., Sixty-four4ercent said "yeW and indicated the. 011owing- Changes._

had taken place :'

More cultural activities/classes
Indian history'taught/more accurate' history Of Indians_
Breaking'doWn of Stere0tYpeS/teeChinTO0SitiVe ,image of Indians
Teachers more aware, and have better.attitude toward Indiahs.

f'D,eveldped/iffiproyed curriculum relating to-Indians
s New moter4als-on-Indians
Mord accurate picture"of Indian culture*
Better identification/classification ofoindiam's

. .

Eliminating derogatory books abd m -1ays
I

_

Indian language taught .

Indian- resource teacher/afbez

24%7
15

12
12
11

10
8..
.7

7

Parent committed chairpersons were then-asked specificaly a.b,Out thrdeareas

,where changes may have to en place (Tale 5-3)..4'Dyer ha)f reported thIt'spme'or

lot of change Mad occurred-in the past three years retard how Indian topic

are, treated in the classrobms in tair strots.-

- '4x

w

7,PercentOg are:bOied-.on he' 149 'ch'airOer ons who indicated cMantps had

occurred. __rcentiges fo_al to more, than- 10= becadve lemehiirpersons:-
indicated-.0angeS in,more than one area.



\ TABLE 6-4

PARENT-COMMITTEE-CHAIRPERSON REPORT OF AMOUNT OF CHANGE IN THE
REGULAR CLASSROOMS IN THE PREVIOUS-THREE YEARS

(Weighted 14349)*

A Lot of SoMe No Don't 4:-Didn't..

t2ject Impacts Changes Chan-es Changes Know .Answer*-

A. More resource materials
(books, films, etc.).deeling:.
with Indians were-used in
.class .

Increased discussion of
Indian current affairs and
modern life

More discussion of American.
Indian history and Culture in
regular history/soCial studies
-classes

36% 26%

19 5

36

*These data have been.weighted.to Make th: e: indings statistically. representative
,_of all projects with a_ cultural. component. The ,ac=tual number of parent:
committee respondents Was 2'05.

**This percentage represents, thosewho answered "no". A) the previous - question of
whether they were-aware of-any-classtodm changes in what was taught to ndian
children and thus.did not complete this part.

The district admidistrators were -asked.whether the-Patt A project had led to
. ,

(1)durriculudreVisions that, refleCt greater accuracy and sens4tivity.to Indian

cultural. and history and (2) textbook. adoptions that reflect greateraccurdcy.and

.'sensitivity to Indian culture and history (Table- 6-4).



TABLE 6-4

CURRICULUM REVISIONS AND-TEXTBOOK ADOPTIONS NFLUENCEDBY
THE PART A PROJECT-REPORTED BY SCHOOL DISTRICT ADMINISTRATORS

(Wei-Oted.N534)*-

Project Impacts

Curriculum revisions

TextbOok adoptions-

Yes

58%

'40

No, Don't Know

19% 16%

31 20

Didn'

8

Answer

*These data have been weighted to provide findings .epresentatiVe of all pll'ojett4;

with cultural components; the actual number of district .administrator respondents
Was 72.

Over half 158%) of the:admihistrators:reported that there had been curriculum"

-revlsicips, while fewer 140%). reported textbook adOptions,'..Theadministrator

were then askedto.commenton their responses.. Their comments are listed-below.

11 There are. now more materials (books, ete.) concerning Indian cultUre
available in the Classroom and/or library.

fi

A more culturally relevant program (e.g., more content on, and
sensitivity to, ndian culture an heritaqe) has been developed.

Teachers and other. staff are now more involved in the selection of

curriculum :terials (there:are special meetings on curriculum.
topics, etc

11 The staff show a greater awareness` =, ,sensitivi y
Indian heritage, history, and culture

The district has now developed a standardied curriculum.

30

6hool District for the Cultura Finally,. projett staff -.

/

(1.4ighted N=560).were'a*ked
N

.to judge the resmnsiveness/helpfuTness of ,the.school,
. _I

district administration and school staff in the development andSUpport of. .the

dultural programs. Staff from three,-fourths of the projects indicated they

were "very responsik/e/helpf0," 22%-indicated "somewhat rpponsive/helpful," and

4% indicated "not responsive/helpful.." Staff of 53% of tne projects also

indicated they had received materials to carry out their ailtural programs from

the school district, 77 %- of,the, projects indigated that their culturll
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activities -took place dpring,,theschool day and used school facilIt4es, _Fran

these staff reports, it appears,that the level of school district responsiveness

and helpfulnes--'n the development'and support of the cultur:d1 component of their

Part A program has'been relatively high.

SUMMARY

A little over hat 2%) of the parents surveyed thought,their lac-al Part A

projects had helped them piesonally.

or tribal

23% stated that theyihad:been-':
.

.

encouraged to learn more about, Indian r tribal cUlture, heritage, lan0ageand

0 arts and crafts.- ProjeCt director& described the major effects thatftfleir=

projects had had upon parents.' An."increase in parentattdndance and involvement

in project and school activities and:In-cultural classes" was reportedPY'37%

and 17% thought that parents "were Ipre knowledgeable and had more discussions.,:

about Indian culture." Most of the project staff and parent committee member"

rated their cultural components.as moderately to yery .succesSful inusinglocal

Indian and tribal community resources and in increasing the involvement and

participation of the Indian communities and parents in th school districts and

- schools.

With respect to impacts upon the schools and school districts, nelrlYhalf.(46%):

of the teachers.said they had made changes in their curriculum and classroom

materialS in the last three years to better reflect their. .students' history and

cultural heritage. Specifically, they had' obtained andused more materials on -

Indianilistory and culture, emphasized the place of American Indians in American

histbry and culture, and' held specific activities or inttruction regarding Indian,.

piece names, culture, and language.

Many (S) the teachers also stated they used cultpral materials developed or

provided by the local project.- Over half (53%) of the teachers said they had

observed or participated in the local cultural- component, and 7 % -of these said

their involvement had improved their understanding of Indian student educational

heeds (only 4% felt it had not). --Also,-60%-of the teachbrs- An-the cultural-

subsample indicated they had discussed special topics with project staff, and of

these, 54% had discussed the special educational9apd culturally: related academic
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needs of Indian students 'and 50 had discussed topics in the teachin§'of Indian
.

flistory and culture. ,

F

Classroom teacher use of "project- developed or provided Indian cultural and
_

historical materials wavalsOrepOrted by 59% of the school principals;

(twenty-six percent did not know or did. not answer the question.)- They,reported

use of'such'materials,in social studies (50%), arts and crafts (46%), history

(44%4 literatur (29%), -nd reading (28%) classes.

A majority Of the Paren't committee and project.staff thought the cujtural

coMponght'of their local projeCts had been moderately to- very successful in

helping district And school Staff-to better 'understand Indian students-, and
_ a

thought it moderately to very successful in causing changes in the why their

schools viewed, taught, And,treated Indian students, One third (32%), of'the

project directors also thought.that a major effect of their project activities,

.1.106 the school districts was greater-,cultural awareness and more cultural.

activities withinwithin their school districts.

:Forty-seven percent ofthe project staff'reported thatcultura y related activi-
-

ties of their local projects =had 4come.a part of the regular school program, and

44 thought-their programs had influenced school curriculum_ revisions. However,

54% of the parent committee chairpersons thought there had been changes in what

was taught about Indians in theregUlar classrooms in the previous_ three years.

The five most frequently mentioned changes were: (1)-more cultural activities and

classes; (2) Indian7Sistory taughtimore;aCcuratellistery ofAndianS;'(3) break-

downof stereotylpesiteaching positive image,ofindians; (4) teachers more aware

and have a Bette' attitude towards Indians; athd (5) developed an improved

curriculum relating to Indians./

The parent committee chairpersons reported tai some to a lOtof changes were

made in the clrassroom, in.these -areas: e resource materials dealing with

Indians were used in regular classes (62%); (2) increased disdussion.of Indian

current affairs and modern life (55%); and (3),moreAiscussion of American Indian

history and culture in history and social-- studies ciasses (52%). Moreover, 58k'

of school district administrators repted curriculum revisions, and 40% reported

textbook adOpti6nS influenced by 'the Part A projects.
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Finally, 74% of the projects judged the-school district administration and school

'staff to be very responsive and helpful in their support of the local cultural '

programs, and only 4% indicated they weree-not responsive or -helpful. -Seventy-

seVen percent of the cultural actiVities took place during the school day and

used school facilities. A little over half (53%) of the projects ai0 they

received materials from the scHool district to carry out their cultural program.

I
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H PTER T. IMPACT OF CULTURAL INSTRUCTION COMPONENT ON

STUDENTS AS REPORTED BY OTHERS

This chapter reports the perceptions of the project staff 'school district staff,

and indianitribaldemmunity members relative` to the cultural component's impact,

upon Indian studentS.

The Publit School Staff Ppreeptions School district air. strators (Weighted
1--

_

N.534) and principals (NWB35)-were,asked tO,remOrf the ulects of Part A-

prOjects on Indian students in their districts and Schools. Of theAen response

categories provided, the.'mostlrequently chosen was "students have a greater

appreciatipn of their culture and the Indian way of life." Over'three-fourth_ Of

the principals (79%).- and administrators (81%) surveyedJelt that-the cultural,.

program had increased Indian student' appreciation. of their 'Cultural and Indian

way of life.

-
Principals and district administrators were asked how valuabl mportant they

thought the Part A oograms were to Indian students, and teachers were asked if

they thought the_local Part A projects.were benefitting Indian students in their

schools ee Table 7-1

All three.groups rated the projects highly, with 94% .of the administrators, 77%

of the principals, and 68% of the teachers selecting the moderate to very

positive ratings. Also important are the verj, small percentages (0%, 2%, and 6%)

of these` respondents who selectdd the lowest ratings (Le., "net important," "not

valuable," and "no benefit The fairly fzgh overall ratings of local projects
A .

,in'value'and benefit.for Indian students by principals and teachers is important,
0

since they are close to.both the projects'everyday operations-and to the

:students.

.1TheDiStrict Administrator hto were weighted to make the findings
statistically representative of all Part.kkojects with cultural components.

The 'actual number of-diStrict administrators was 72.
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SCHOOL ST

District A'dmini di
-0T tqdli=5T

Not important
Slightly iMpo-
ModerateTy_i7v.
Very importan.
No response

Princi als
5)

Not valuable'
Slightly valuable
Moderately valuable
Very valuable
No response,

Teachers

No benefit
A little
Some
A greatdeal
No response

7 -1

,L PART A PROJECT-IMPORTANCE,.
TO INDIAN STUDENTS*

Project mpbytance

0 %-

2

23
71

4

Project Value

2%
10

25
52
11

Project Benefit

14

6

12.

. J . .

*The district administrator data have been weighted to make the findings.
representative of'all, projects with cultural ,components. The actual number
district adminisctrators interviewed was 72. .

Part A Project StaffPerce tions.' Project *Sta f were asked whether Indian or

Native students in their projects had improved,in seven selected areas as a

resulto#-Vieir culturaf/instrUctioh. Table ,7- shOws the distribution by

. Oroject-lOcation of respohlses-tO these items.-

1
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TABLE 7-2

PROJECT STAFF PERCEPTIONS OF STUDENT IMPROVEMENT
IN CULTURAL' AREAS, BY PROJECT SETTING,

(Weighted 44=550)*

Location at All Some
rea

Amouht
o

:Applicable**

Students-Improved Their Art and Artwork

On/near reservation . _ 4% 30% .66% 0%

Rural 0 45 46 9

Urban 0 62 14 24.

Metropolitan 0 38 36 26

OVERALL 1% 43%. 42% 14%

. ,
.

Students ImproVed Their ra Skill

On/near reservation z 0% 34% 59% 7X

Rural ', . .- . 0 43 48 9

Urban - - O* 17 63 20

Metropolitan 0 40 54 F 6

OVERALL 0% 34% -55% 11%

Students Improved Their i 'n '_kill .

----r-

On/neal;:reservatiod 0% 36% 35% 29%

Rural- 3, 40 '29 28

Urban 0` 4q 0 t6

Metropolitan 0 42 20 38

OVERALL 1% 38% 23% 39%

Students Conducted Research on Some As ct of Indian Tribal 'Cul ure

On/near reservation 7% 55% 14% 24%A

Rural ,, 0 62 23 _15

Urban , 7 21 21 , 51

Metropolitan 5 58- 21 5

OVERALL . F 5%. li 20% 24%

1:0 2



TABLE 7-2 (Cont.)

Students Made Oi splaxs Arti and Crafts

On/near reservation 0% 17% 77%

Rural 0 24' 62 14

Urban O 49 36 15

Metropolitan 18 29 34 19

OVERALL 4% 28% 54%' 13%

Students__ Stories and 'Poems

n/near reservation- 12% 43% 23% 22%O
Rural. 8 '57 5 30

Urban 0 43 0 57

Metropolitan 19 23 24 ,34

OVERALL' .10% 42% % 34%

Stu8ents Received Invitation resent and Dip- Accomplishment and Skills

On/nearreservation 31% 57% r 12%

Rural .. - 3i 60 24, 13

Urban , 7 32 27 34

MetropoTttan 8 -35 35 22

OVERALL .
.4% 41% 3-6% 19%

*These data have been weighted to make the findings representative -of all

projects withalterna components. The actual number of projects with cultural
componentswhich proqided data for this table was 74.

.
.

'''

"Mt applicable" responses indicate the cultural component was not directed

toward that particular-cultural area /activity..

' Throughbut-Table1-2. the "piproved not xtall". responSe to the seven areas of,.

cu)tural instruction appiars'infrequently,Jwt the "not applicable" category was

a fairy common reSponSe of ,the staff respondents., "Arts and crafts" (items 2,

,3, and,$) was the area in-which students experienced the greatest improvement.

Fifty-five percent of the staff reported them had been .a great amount of ,

improvement in the.tudent craft skill -s; 54% also indicated this in student

displays of arts'and crafts and 42% in student art and artwork. Thirty-six

,percentof the'staff also reported a great incr . oin invitations to present and
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display student accomplishments and. kills; aid 23% reported a great amount.of

improVement in writing skills, 20% in conducting research.on some-aspect of

tribal. _and Indian culture, and 13% in student printed stories and poems.

Overall, 55-89% of the project staff responses to all seven areas indicated

"some" to a "great amount" of improveMent.

Project staff were also asked to list the cultural activi =ties they thought were

,mast successful. Below is a list of the activities they. named.

Arts and crafts
[On/near reservation projects responded with this the most
frequently (71%) and metropolitan the least frequently (33%).] 55%

Public displays.an
j

special exhibits.by:Studenti
[Metropolitan' projects most frequently (53%), -compared with
only 15% of the urban projects.] 23

Indian dancing
[On/near reservation and rural projects most frequently-chose.
(25% and 23% respectively), urban and metropolitan projects least
frequedtly (17% and 14%).]

Indian .Day /Cultural Awareness Week
[19% of the metropolitan projects and only 8% of the
rural projeCts.] e

PowwowS
[No urban project choswthis-response,-unlike 15% of the on/near
Reservation, 12% of the rural, and 7% of the metropolitan projects.] 9

Summer school '

r [Metropolitan projects most-frequently (17 %) and
on/nearreservation projects, least frequently (4%).]

Field trips ,

[Only the on/near reservation (20 %) and the rural projects
(5%) chose this answer.]

21

Indian. history
[Rural and.metropolitan projects did not cite this at
all.]

9

2%

Therevere ten other activities/subject areas cited (legends, cooking, foods,*

clothing, youth-groups, etc.), but these represented a very small proportion of

the responses.

104
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Project staff members also rated the extent to.which the project hadhelped

:students in:threespecific cultural areas (see Table 773), Over 80% Indic

that the projects-had:been of moderate to -a great deal of h in =sang

Indiah studeht knowledge of Indian culture and arts and crafts..-, On the other.
,

.

hand;- 70% reported that. Indian students were, helped little or not at'all

learning to speak Indian languages.,4 reflection of the faCt, that only 4A of bid

projects provided instruction in this*area,

TA g 7-3

HOW UCH' PROJECT HELPED OMAN S 'WENT IN THREE CULTURALLY RELATED
AREAS, AS REPORTED'BY ROJECT STAFF

.(Weighted NF1568)*

Not at A A . Didn't

Culturally Related Areas A11 Little Moderately Great Deal AnswerCulturally

Increased student 4.

knowledge of Indian
culture.and history.

Im oved student
In Ian language skills.

fmproved student India-
crafts and related skikl

)

2% 110% 39% '44%'

49 21

10 51

14

*These data have been weighted to make hie findings representatiVe of all

projects with cultural components. The-actual number of project-staff

respondents_ was 268 from 74*projeCts.

The.Pro:ectStaff and Parent Committee Perceptions,. roiect.staff and parent

committee members were*asked to describe the ways and r the extent'to which

their projects' cultural activities/had'been successful in several areas. Their

'responses, are detailed in Table 7-4.

Ay-averab-ng the percentage i'esponses for each Of the elevem:response categories1

for each respondent group in Table7-4it was reveald:that 73% of the project
4k

staff'and 63% of the parent committee members reported that their loCal projects'

culturallprogramsthad been "moderately to "very successful." there were three

areas which over three-fourths of the staff and two-thirds of the committee

105'
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TABLE .7 -4

PROJECT STAFF AN PARENT COMMITTEE MEMBER PER EPTIONS OF SUCCESS

OF 'THEIR LOC L PART A CULTURAL COMPONENTS IN SELECTED AREAS

(Project Staff Weighted N31 88)*

(P ent Committee Members W 'ight d Nm566)*

'Area.

Making the schools ,bette places':

for Indian students.-

Enhincing pride and respect for

1/2

19 e

olident Group Succes ul Successful , Successful

Project staff

Parent comittee

Indians.and Indian/Tribal cultu e. Project staff'

Parent committee

3. *Bringing the Indian communit

closer together.

Using local. Indian co nity

'resourcei (human and other).

/

Teaching Indian (Tribal) attitudes,

knowledge and: kills to Indian

student".

Providing Indit role models,

Helping non-Indian district and

schOol staff better. understand

Indian students.

106

Project staff

Parent committee

Project staff

Parent committee

Project staff

Parent commit

Project staiff

Parent coTittee

Pro distaff

P ent committee

L

ery

Successful , Know

10% 35% 42% 12%

16 42 25- 13

91 34 50

17 36 36

18

26

38

31

1
16 38

14 6

17 36

14 41

4 12

7 17

14

22

21 14

27 , 12

-35

28 19

34 11

27 14

36' 34 14

33 23 20

36 38 11

37 23 13
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changing the ,way which:'sdhoolt

vtewi..teach.;": treat studenti'.-Project staff

Parent 'com-ittee

pation of Indian .comiunitiand .

parents tin the district, and schoolS- Project Staff.

Parent: committee

Helping Indian .students improve /

chnpl perforMance. Proj.ec(staff.

Parentcomaittee:

Helping Indian students ta. stay in

Wool instead of dropping tuti Project staff 11) .. 38 36 15

Parent cominitte 6 37

38 43

15- 35 37

Project staff average

Parent committee average

2%- )3% .36 '12%

4 ,1,1, 37 .26:.

these data havOeen weighted to make the findings statistically representative of all projects with a cultural compopenti

file actual numbers of respondents were: 68 project staff; and 205 parent committee members from 74 projectso
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members -rated "moderately" to very successful." They.wee::- (1) making sehool

better= for IhOiahStudents(2) enhancing,pride and- respect for IndianSand,the

otheribaicultureS, and ,(3):nelping Indian,students-improve'schabl.

-performance:- An av46ge-of'15%of the staff and 22%-of the-OarentcoMMitt#e-
,

Members .Selected the "slightly succesiful"_,Or,"not successful" rating.

Project:staff rate:Leach-item- (except the nird) very.successfUl" more

frequently than did the parent committee. this is notreallY-sOprisin§, as

they would be expected to be more optimistic about- the success of their_ efforts.

As such-, the parentconmitteelervet:as-helpfOlcomParison group. Both

respohdent groupS show relatively higikcorrespondenCe across all respohse

categories.

The Ihdian.Tribalgommuh) t Leader fierce ions: Indian tribal / community leaders

(Weighted N =441) were asked how cultural instruction might help students They

reported it could help students by:

o

o

o

-DevelOping a positive se1f -jmage, pride, etc. .

I

Increasing and retaining-knowledge of indian:-history and cultdre -_.

57%
45..

Adjusting to non-Indian world;- getting along with non - Indians '13 -,

Relating to their peers 12

Improving interest and particfpatiOn in school; decreasing-dropout 11

Improving academic skills; improving academic-standing- 9

Observing Indian role models ' 4_

Fifty-nine percent of the tribal/community-leaders were able to-list-Specific
4 =

accomplishments of_students,resulting-from the cultural program in their school

districts. The-accomplishments listed by theSe leaders were:-

Students-have_learned more about their culture, heritage, history,

values, dance,. Son0, language, etc. -

o Students have learned arts and crafts, And have learned the- uset and

the meanings related to the things they make and do.

31%*

30

Students have gained self-pride and identity. 27.

-*Percentages,are:based on the 252 tribal/community. leaders who were-aware of

studefit accomplishments. Percentages total. to more than 100% because many

-leaderS listed multiple accomplishments..



Students haVe made cultral,presentations deMonstrations, .displays_
for ether groups,

Students have taken,more interest in tribal ceremonies-or tribal-
Activitiet,

44-Students have competed in.art competitions.-

e Students- neve'=applled.- or grants to -continue additional
projects.

Students have formed Indian Clubs and held powwows.

PoterWhadropouts-have- been placed -_in an ',alternative.
program where they -seem to be succeeding.

19

fm%
6

Over two-thirds (71'%) o f 'thy tribal/community leaders thought their local

projects were meeting the culturally rebated ,educlitional needs of the Indian

students "fairly well" (36%) to "very weW f35%j. 0 ten percent responded

"not very well," and 19% "didnq know. "-

The- =Indian, - Parent ands Parent Committee Pecce tions. (I? the parents (N=10704 w o

responded-to a s4mildr question, 40% thliAght the local(Part A projects were

meeting 'the culturally related needs of 'Indian students "fairlYwell" or " "very

well," 19% thought they'Weredoing "!about average," and 12 thought they were

doing " "not very we 1" or were. " "not at all" helpful. The remaining 29% did riot

know how well he p oject was meeting the culturally _related needs of Indian
=_,

students.

The 765 (71%) paren s who were able to jUdge how-well their projects were meeting
-4

the culturally relatel_needs were asked to explain their responses,

Specifically,, they indicated that:_

Their projects were p -viding a good, well balanced cultural program. 25%

e Their children seem satisfied or-hApPY; Seemto be proud gf their
identity as an iliThn; .and-telk About what they have learned in
the cultural program.

Their children have learned a gret deal about the culture.

Their children are doing better grades have improved;
attitudes have improved.

111
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if 'The project Providedopportunitiet
localNindten fUnctiOnS ancevents-.

Finally, these- 765 parents also made project dnd.sta f-releted'observaticins

regarding fry well their local _projects were meeting the cUlturally related needs

of their children. Most - frequently they said

The project could-40,more lf,therewerb more mOdeyortimeiithere,.
is-a-lack of baSit materials or resources.-'--

Pro5ect-couldido more than. it: eCtivities are nOt--consistent;--en
they have only piFTEic or.part-time activities -such a ktultUral:
week, 6 week- prograMs, suminerprogram/too'mUch emphasis on certain
activities such -as arts .and-crafts. !

-The project isteacning'only-bastCs;beeds- t 'provide cultural
programs; needs to expand programS or activities to other grade
levels.

There are no knowledgeable teat or instructors to teach the
culture; alldren'er0 more res nsiVe to Indian staff.'-

If there weren't Title IV, there would not bg any cultural
acti7TFTes-; juit fact that theyfare getting some cultural
instruction is significant.

Project staff does more than is rectuired of them; staff volunteer
time to provide or orgaririactivitie and are involved in local

-= Indian community; staff use Indian people as resources to cultural
program/staff seek knowledge, advice-of tribal leaders and elders. 2

Most (83%) of the parent committee members (Weighted N=566) thought their

coltural Prageams had helped- Indian students in theirschoo)Aistrictsi althOugh-

14% did,nOtiend 4% did not res4ond.' The parent committee members also thought

the most important pr.successfu types pf culturally related instrqction were;

Arts and crafts instruction
11.7-7birinTTE'idian history, government, treaties

6 LailTlageS'
General cultural instruction (food customs, values, etc.)
Field tri s relating to Indian history/culture
Indian Native dances, including their meaning and importance
Tutorin and other remedial instruction
Activities with other tribes
Summer program/activities
Petmimes (people,.educatonal materials,.e
Instruction aboutotherIndian.tribeS

112

93%
50-
29
29.

24
.19
12

ll
7

7

6
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.--Seventy -eighti3ereent.. of the parent committeemeMbersi-aliPlportedthestudents-.

&learned from tie .program. They saiJcskillS-Orgaint were ,made in- the

fol to ing_ areas:

Students have learned about their
of other Indians.

Students have developed more _pride . =i

and Indians in general..

'Students have learned more about Indian arts and crafts,

Students have developed their manual and creative, skills

arts and craftt).

Students have learned more about their Indian lanqua99-

-Students have imProved their motivation (to learn to work,

to succeed, etc?

Studenti have learned :hat Indians can becomesucceSsful.

Students have improved their academic skills (e.g., reading

abilities, test scores, etc.)

Students ,have learned to work with the school

how_to aSk_OueStions in class, communicate with teac er aides, etc.

The parent committee members were then asked to indicate why or how they thoLight

that Indian students had benefitted from the cultural instruction: Over

two-thirds (71%) responded-, and they listed-these ways:

Cultural displayt and. demonstrations have made Indians proud_and
have made others respect the heritage of the Indians (e.g.,:Indian

:Culture.week, -etc. ) er-r-.

_ Art=s and crafts have beep on _public disilay.

The program has helped-everyone-appreciate Indian culture.

Activities have helped students to share.

3 3%

29

-24

Public presentations have been made (plays, dances, etc.). 16

DZVELOP avr ASSOCIATES. J



4, Cultural displaysr demonstrations have shown others-that Indians
are not "savages" and do not, fit the usuall stereotypes. 6

Summary. Oyer three - fourths -of botil'the district administr4tors andAchool.=
- -

principals:surveyed in thecultural-s4bsamplethought the cultural component had

increased-Indiawstudents' appreciation Of-their- Culture and way of

=Overall, -84% of the school- districtAdministrators:thought that:the Part. A'.

projects were moderately (48%)to-very effective (36%);!7% of the principals

thoughttheir'part A oroje;ts were moderately ("26 %) to very valuable (52%) to

Indian Students; and -68% of the teachertthought their- Part,;*projeOt-benefitted

Indian students some.(32%).to airpat -deal .(36%). It issigniOcant that.overr

half of the principals thought the,:local Part;-A projects-were very valuable to

Indian _Students in their-schools..

MoSt prOjeCt-staff thought Indian /Native students in their projects had improved

br.benefitted sme to a great- amount in each of the-following areas: .;trafts

s ills, displayt of arts and crafts, art and artwork, invitations to-Present and

display acComplishmentS and-skills,- writing skills, -research on -some. aspeCt of

Indian /tribal culture, and printed stories and poems.- The most Successful

-cultural aatiVity'uas indicated by the of Project,staff was arts-and

crafts.:'

The majority of project staff thought their projects had (1) increafsed --s-udent.

knowledge of Indian culture and history moderately to a great deal (83%)-and (2)

had helpecU-studentS, learn Indian arts and/o.r crafts and related skills moderately-

to a great deal (81%).

Project staff-Mid-parent committee members.were asked to rate the success of

their iota) projects' cultural programs in eleven areas of assistance to Indian

students And-the Indian communities. A majority (60 -77 %) thought the projects

was moderately- to very Succcessful in all areas repOrted,

Most'Ul%) of the Indian tribal/community leiders and a significant proportion

(40%) of the parents thought their local projects were meeting the culturally

related educational needs of Indian students fairly well to very well. However,

many (29% ) oof the - parents d d net know how well their projects were meeting these

needs..
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Indian4ribal'icommunity,leader* repOrted that their'loca pro

programs could pelp,Indian students in- a number of areas :The-two are

stand out =because of-the with-which.they were reported-were: .

*veloping a,positiveself-image an fde- (57%),-and increasing andretaining.

krpwledge of Indian history'and cui e (4510-.

-Fifty7nine- percent,pf the Indian trio, icommunitY 1 daddrs. also 11sta:the

accomOlishmentt-of Indian students' involved.in the ultural., program .-;The thre

most-frequently-listed Were:, students learned mote-about
0

0 0

her- itage, values, etc: (31%), students have.learned- -arts andcraft, -and theft

ases-(30%) 'and students ihave gained self-pride and identity (27%).

Most (83%)-of,the parent committee members- ho t the10eal.-Oltural prOgram had

helped; ndian- students,,--and- 93% thought-that and drafts was:pne the,mott

--important or-successful types of.culturally-related-initruction.-,

Seventy-eight percent\of the parent committee _Members also reported, the students

learned certain ireills'I'dr made gains in the certain areas, the most irequeni

response being that'ustudents have learned about their own culture and hisiory,or.

that of other Indian,!'

In conclusion, all sources reported that Indian-students had gained4dr benefitted

from'cUltural'instruction. Two results of cultural instruCtion- werementioned

repeatedly. by _the various respAndent.groups. These were: Indian students had an

increased appreciation and knowledge of Indian culture and way of life, anO.

Indian students had increased pride in themselves and,their heritage. Providing

a culturally relevant instructional program, and, in'particular4:arts and crafts,

instruction, were highly valued by the respondents a being importarit for Indian.

students.
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CHAPTER 8 MPACTS OF -THLTURAL INSTRUCTION COMPONENT AS

REPORTED BY INDIAKSTUDENTS_

Description of the Students- the Sample. .A total of 12,570 Indian and' Native

students were surveyed in the.springof 1.982t. Of thesZ 8,459 (67%) were in

.school districts which, had Part A projects with cultural component's (74
F 1 . -- ,

-projects). Of this total, #3,595 students were in grade1:4 through 6, and 4,864

students were in'grades 7 through 12. Basbd updn their answers to a series of

guestioaf in the Student Questionnaires regarding their Involvement in the local

Part -=A projec s, students were separated into those who .had been involved in Part

.A-activittes, t ose who had not been involved, and those whOse involveMent,wis-
c _

-,-,
unclear. ',Of the seCoodary school students in projects with cultural components,

.913% (2,885) said they were invoTved in theirlocal 'Part A projects, 3d% said, they

were not involved, aid 10% gave unclear or conflicting information. Similarly,'

71% (2 570) of theaRementary students said hey were involyed, 23% said they

were not, andtherinyolvement of 6% was not clear. As such, a total of 5,455

(64%) §tudents in the subsample of projects with cultural'compdments said they

were involved in their local Part A project at the time of the study.. Data from

these students were used in' the-analysis,pf.impacts, reported in, this chapter-.

The spring 1982 Student questionnaires contained three series 'of items concerning

the local cultural:iomponentiof the Part A programs The first as46,students

to rate the importatTce of specific topics and activities, -it represents an

assessment of student interest th culturally related -subjects.. These items were

answered by students regardlesS Of whether theyhad indicated involvemqt in

their local Part A projects.

The second series of items 'contained Ouestions regarding the help students had

receivedfroM the lOcal Part .A projects'; only. the students who indicated that',

they had been involved in their local projects that year completed this section.

The third 6rigs of items contained questions- directly related to the projects'

ailtural.component, for those -students who had participated. The size'of each

respondent group is shown in Table_ -1.
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8-2

TABLE 8-1

PERCENTAGE OF STyDENTS IN SPRING S PLE AND,CULTURAL U

N6mber of
-Students 5;201

Number of
Students in
Overall Sample

Grades -.Grades
:4t6--- 7-12

Total

Number of
Students in Proj
With Cultural'Com

12,570
100 % of

oVerall.sample

Grades Grades-
4-6r 7-12

s
nent,
,

AMPLE*.

Number of Students
Involved in-Part A

Project

'Grades Grades
4-6 7:1?.

,595 , 4,1364

8,459
67% of

Overall sample

,570

5;455'
64% 'of-

cultural subsample

The m ortanCe of'$elected Culturall Related Activities and Issues fo

'Students, What follows is-an examination of the results of -the student survey'

data, beginning with.tkoie questions concerning 'theimportance6f-certain.

activities or issues. The frequency of responses to these. items was Compare4

betweehstudents who were involved and those who-were _not involved in-,the local

Part. A. programs. Table .82 shows how students rated the importance of six

selected topics,- A five-point scale wfis used; ranging from "not important" (1)

to "very important" (5). Students were to check the point on the scale Which

corresponded with the way they felt about the topics. The '3' was asumed to be

e-mid-point (somewhat important) of the scale with -Closer to "not

portant" and '4' closer to "very important." For ease of discussion,

labeled "slightly important" and '4' "import-nt.." A comparison of the
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TABLE 8-2

STUDENT RRCEPTIONS.OF THE IMPORTANCE OF SELECTED TOPICS, .

BY GRADE -LEVEL AND-INVOLVEMENT-IN- PART A PROJECT ACTIVITIES*,

Very
Important

5

(I )Learhing about Indians
or Your Tribe ih
Schdpl.,

Grades 4 -6

,Thoteiinvolved
--=Those not.involved 45 -18 7

Grades-7-12.

-Thoe involved
'Those not involved 28.

Not'
Important

1

59% 17% 17%.4 4%

37 25

4%
8 3.9

*27
29

7
11

4
3

38
3N6

21 11 -28 3.0.

22 11 33 , 2.8

27 15 12 3.3
29 14 17 3.1

21 6 16 3.6

-26 8
,
20 3.3

24 10 11 3.5
26 14 12 3.3

(2)Speaking Your Indian
or Tribal Language,

Grades 4-6
i

ThOse involved 28'. 12

those not involved 21 13

Grades 7-12

Those involved 25. r 20
those not involved 22 18

(3)Having Teachers
in School 1010 are'
Indian.

Grades 4-6':=

Those involved 42 15

Those not involved 31 15

Grades 7-12

\O

Those involved
Those not involved

31 24
24 23

fl
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ery
Importan

5

.ImpOrtant
- 1

(4 )Going to P aces
and Events Spectal
Ind ans or:.Your
Tribe.

Grades 4-6'4,
V '..-

'

Those involved 57% 18% 15%

Th6te not ihvoked- 46- 19 /19

'Grades 7-12

4.2
3.5

3.9Those involved. 45 25 19

*Those not involved 33 31 24

(5)Doing Special
Things with Other
Indians in School.

Grades 4-6

Those involved
Those not invo ved

tides 7-

48 22 17 7

36 19 23 14

4.0
3.5

Those involved
Those not involved -27 27 27 13

37 '26 23 9

(6 )Having Materials &
Books- that Tell
About Indians or
Your Tribe in Your
Classes in School'.

Grades 4-6

Thoseinvolved 50 19 18

Those not involved 40 20: 21

Oracles 7-12

Those involved
Those not involved

36. 25
28 23

.6

7 4.0
11 3.7

24 10 5 3.8

29 12 8 3.6

he actua numders of students.whO answered the questions were: Grades 4 -6 -

Those-involved: N=2597, Those. not involved: N=746:-Grads-7-12 = Those- involved:

N=3094,. Those. .not thvolvecl. N=196.
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means of those students who were involved wit -those not involved . reveals that

those inm,Vved rated each topic as more important. This difference is

partiCiParly noticeable in comparing the percentage of students -who answered on
=

the high add of the scale (4s and 5s).

When the item perrentageSin.columnOvand 5 of Table 8- vieretotaTed.and-

averagea across-all-six items-for thole students involved and"thosenot involved,

it was found that-65% of the elementary students who were involved in their local

Part A projects answered "important" or "vary Imi5ortant,"'as-compared with 54% of

those not involved. Similarly, across all six items, a greater proportion of

involved secondaryistudents (59%) judged the items to be "important" or "very

important" thuninvolved secondary students OM. Therefore, on the aerage,

11% more elementary.students and 8% mode secondary s dents who were involved in

their` Part A projects answered on the positive end-of the scale than those

students: not invalved. Both-the uninvolved elementary and.s6condary students

answered more frequently in the middle ancrlAwer end-of the scale (somewhat

impiirtant or not important), on'the average, than did the involved students.

'The data in-Table 8-2 also show that several-areasare'particularly important to
.

Indian studehts. Three-quarters. of the elementary students who said they were

involved said the following, wdre important or very important:-

Learning about Indians on their tribes in school 76%
Going to places and-events -special to Indians or 'their tribe s , 75.

Seventy percent of the secondary students who said they were involved a.lso rated

"going to special places and events" as being important or very important.

For elementary students, both involved annot,involved, 'speaking your Indian'cr

tribal language" (means of 3.0 and 2.8, respectively) was "moderately important"

on the average, but for secondary students this was seen as slightly more

important (3.3 and 3.1). This was the only item that secondary students as a

-group thought more important than did elementary students: Elementary students

consistently ranked each item (except for speaking the language) higher than did

secondary students, whether or not they had been :involved in.the local .projects.

120
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1

Extent to'Whi-ch Prc4ec St i=-- 464 SeleCt6CACItiviligS -Helped -Students; Students

were aske&-a secona.set df,queftiphl'in-r_order to determtne, ho-w,-Much 'the -Part,..

staff and activities hadhelPed_thbm.. Ginlystudents inv lid n projeCts

pmpleted this partorthe.StUdent Questimpaire. :ThgSeresults .are presented-1

Table 8-3.-

1

RATINGS -OF -HOW MUCHTWOECT STAFF-AND ACTIVITIESliELK0
STUDENTS IN SECECTEDIANEAS'; BY GRADE LEVEL,

(Elementary'Students;'N=2570)
(Secondary student§, 112885)'

4

Exteht-To Which tie
Part A Projects
Helped Student:,

Helped.a
great dea

5-

1. and stkidy-things,
interesting to them

Gradgs 4 -6
Grades -7-12-,

Enjoy attending
School

44% 15% 31% 4% 6% 3.8
19 23 40 12 a. 7 3.4

Grades 4-6 3 39
Grades 7-12 21

Enjoy talking about
what they have
learned with their
parents pr:others_.
at home

Grades 4-6
Grades 7-12

4. Feel that stool
teaches things
impOrtant to.
Indians like
themselves

Grades 4-6
Grades 7-12

14

_22 38'
5 10

=

3.7
11, 9 3.4

39 14

18. -20 7 , 13 12

35 17. 34 .7

9 3.7,
3.2

3.6
16 19 40 14 11 3.2
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TABLE 8-3

Extent To Which the
Part A Projects Helped a
Helped Students to great

5
deal

Know-about:the kinds
of jobs that :Indians
do today

_Grades: 4-6
-Grades 7-12--

See Indian aduitt
-doing important-jobs -

----Grades 4-6
Grades 712

Go to Indian or
tribal events in
their areas (powwows,
feasts, potlucks,
ceremonies)

:-Grades
Grades 7-12

34 11 22 7 27 3.2

25 17 25 11 22 3.1

Go to Indian or
tribal historical
places

Grades 4-6
Grades 7-72

25 8 25 3.2
28 T3 22 3.0

9. Go to Indian tribal-
sports, games; or
tournaments

Grades 4-6
Grades 1-12

16

34 11 21 7 27 3.2

24 15 25 12 25 3.0

There were three areas in which both eleMentary and secondary students thought

the Part 'A project had e0eCially helped them:. (1) doing and studying things

-Interesting to them; (2) enjoYingattending school;-and- (3) seeing adults doing

'important job's'. Again, there is the same,trend-asin Table.5-2; that is, the

secondary students' overall mean scores for 'each-item in Table 133 were lower

1 2



than those of the elementary students. An inspection of the percentage scores

for each item shows that elgmentary students more frequently chose the positive

end of the scale (helped a gr-eat deal), whereas secondary students more

frequently chose the middle of the scale for each item. Overall, the majority of

'students were helped some to -a great deal by cultural project activities and

project staff in those areas listed on Table 8-3.

The student data relative to, he items in Table 8 -3 were also cross-tabulated to

see if there were differences-bipro.lect location. .The item means were the6.

summed and averaged in order to arrOe at an overall average for the set of:tn-

.items -for both-elementary and secondary students in the fdur-lOcations The

..xesults.are_Shown,io Table .874.

TABLE 8-4

AVERAGE SCORES REGARDING THE HELPFULNESS TO STUDENTS
. OF THE CULTURAL-PROGRAM, BY PRWECT-SETTING-

ti

Setting

Overall-Average For
Elementary Students

N=2570)

Overall Average For
Secondary Students

(N=2886)_ -

On /near reserva on 3.63 3.30

-Rural 3.37 3.12

Urban 3.55 2.96

Metropolitan 3.55 3;20

OVERALL 3.51 3.20
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Elemeniary students in on near reservation locations, 60-the average; thought -the

project staff and'project activitie*Jin Table 8-3) had helped them somewhat more

-than did the students in the other three locations. his was also true of

secondary students in on/near reservation locations. The lowest mean was 2.96,

for the secondary students in urban locations. This mean was slightly below the

midpoint on the scale, but only by .04. All the other means were above the

mldpoint. The data were also cross-tabulated by project location for each of the

nine items.- The highest item means were 4.07 for the item "do and study things

very interesting for you,' for elementary students in metropolitan schools, and

3.48 for the item "see Indian adults doing important jobs," for secondary

students iv oninear reservation schools. Conversely, the lowest item means were

2.83 for the item "go to Indian Or tribal sports, games or tournaments," for

rural elementary school students, and 2.49, for the same item, for urban

secondary students.

Extent to Which Students Learned About Selected Cultural TO ics. --The fida' set-

of:questions probed how much studenft.had learned about a variety of cultu

= -topics. Again, Only stydents'involved.inthe local'Part. A projects completed

this part of the Student Questionnaire. :The- results are presentedinTables.8L5

and S-6.

As:can be seen in Table 8=54 the 4546elementary-students involVed in the

cultural component of their local Part-A programs-chose the answer 'learned a

great deal" more than any other response for all 15 topics. The overall mean

score for each topic is slightly above the midOint of the scale. -"Learning

Indian-artS-and crafts" was rated particularly high by.the elementary students.

The overall average across all topics-was .b, indicating that elementafy_

studentsthought they had learned some to a great deal about all of-the.15 topics

-listed in Table .875.

The .2,830 secondary students wh6 responded to the questions listed,in .Table 8=6

more frequently chose the middle of the response scale,_, indicating that the

majority thought they had learnedsome about the topics listed. The Only

exception was "Indian arts and crafts" (,6), about which secondary student*

24
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8-10

-LE

RATINGS OF HOW MUCH_ELE NTARY STUDENTS IN- GRADES 116
LEARNED IN- H CULTURAL:PROGRAM-

N 2546)

Cultural Topics

(earned a
-Great-Deal

1. The Indian family 4

The jiving of names
and their importabce 30

How Indian chilren

13 31% 6 10% 3.7

16 34_ 8 12 3.4

were educated 33 17 ::.- 29, : 13,

11 27 7:: 22

5. Indian- foods 39 14 28 7 13 '.

,8. Uses of plants 25 12 32 9 22

7. Uses of animals,
fish, and birds 36- 14 27

8. Indian clothing and
its decoratiOn -40 14 29.; ,6. 12

Indian history 40. 14 29 7 11

10. Indian dances 38 12 27 8 16

34 11

-4- Indian-languages,-

16

11.- Indian music

ln.Indian people of
the past- 37

13. Indian'peOple of
today

28

30

34 15 30

14. Indian stories 39 '15- 29

15. Indian arts, and
crafts 56 14 21 4

3.6

3.1

3.6

3.7

3.5

18 3.3

12 3.6

13 3.5

10 3.7

4.1

OVERALL AVERAGE: 3.5

*The same response format was used for these -15 items:0-a five-point Liker

scale from 1 = "Did not learn anything" to 5 = "Learned a great:deal."
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TABLE 076.-

-RATINGSIOF HOW MUCH'SECONDARY STUDENTS -IN GRADES 7121,
LEARNED IN THE CULTURAL PROGRAM

(N=2830).

ea lied a

Great Deal_

Cultural Topics

1, 'Indian treaties

IndianvalUes&
beliefs

11%

. Learn AnythinE
Mean*

16% '35% 17% _22% 2.8

16 19

..Issues _acing
.Indians today: -16

Indian language. 13 12

4 16 3.0

6
=

3-.1

-31 2.6

20 2

17 . 29 2.6

15 26 2.8

19 -35

preparation and
customs relating_ .

to food.

6 Use of plants as
food & medicine 12 14

7. Use of animals,
fish and birds 15

8. Indian contributions
to the development
of, Amer)ca 12.- 18 36 17 17 ,2.9

Indian history 17 . 17 39 12- 15 3.1
---,-,-

10. Indian music & dance 18
...

15 29 14 24 2.9

11. Special ceremonies 13 14 29 17 27 2.7

1 - 17

31

12. Indian people of the
past

1 .Indian people of
today 15

14. Indian stories- 17

15. Indian arts & crafts 33

16. Indian humor 10

18 33 12 3.2

18.- 40 12 14 3.1

16 31 15 -21 2.9

20' 26 9 11 3.6

13 29 .18 29 2.6

OVERALL AVERAGE: 2,9.

*The same response format was used for these 15 items: a five-point Likert

scale from 1 . "Did not learn anything" to 5 = "Learned a great/leal.
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indicated they learned more than they did in other_ topics, The overall average

across all topics for the secondary students was 2.9, indicating that they

'thought they had learned some out the 16 topics about which they wore asked

FiriAllY, the Student data-relative to-the items in Tablet -8-5 and 8 -6 Were:

cross - tabulated to see. if there were difference 4),;prOject location. -The i
_

.
means:were-then summed -and averaged in order to arrive an overall average

.theset_Of items in each table fot2both elementary inc:tecondary studehtt in each

of the four locations, as detailed below.

- (

TABLE 8-7

MEAN SCORES REGARDING THE EXTENT STUDENTS
LEARNED ABOUr_SELECTED CULTURAL TOPICS

BY PROJECT LOCATION'

eating

On/near reservation
Rural
Urban
Metropolitan

1.w

Overall,,the elementary students in each location were four - tenths (rural-

-,-

location) to eivht-tenths (urbanjoqat on) of a point higher on the scale,. than

secondary students. The Means for th elementary students in.-each location were

above the midpoint (.29 to .62 above) and the means for the secondary students .'

were below the midpoine,(.08 to,.19 below). '.Thus the elementary students in ,a11-

locations indicated they had learned somewhat more about the cultural topics

listed on table 8-4 -and than the secondary studentt. 'Means by location were

also derived for each item. The .highest item means were 4.-3 for elementary

students in the metropolitan schools And 3.7 for the secondary students in the

rural schools for the item "Indian arts and crafts.'"- The lowest item means were

2.7 for the item "uses of plants" for eletentary students in rural schools and

2.2 for the item "Indian language "" for secondary students in the urban- schools in

the cultural subSample.-

:Overall Average For
Elementary Students

Overall Average For
Secondary Students

N=2570) N=2885)_

3.62 `2.92

3.29 -2.91
3.62 2-.81

3.61 2.91
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Surmiar of 'Student'ite orted Im acts. All students wereisked.to rate-the
.

importance -of the six cultural topics-On a-five -point.scale.-.-ThOse:students .who.

Were-involved in-the PartAProgram indicated, a-greater 'importance for all-topics-
, ,

_

thin those net-involved. '.-Exeeptfor "spewing the Indian linguage,"- elementary

'ithdents rated the importance ofall topics higher than the secondary students.

For-Olementary students, both those involved and not involved, the item "speaking

your Indian or tribal language" (means of 3.0 and 2.8, respectively) wes-

moderately or somewhat important, whereas for secondary students it was seen as

slightly more important (means of i.3,and 3.1). This was the item which received

the lowest-ratings by both the secondary- and -the elementary students. Two -items

stood out as particularly important for Indian elementary students: learning

about Indians or their own Tribe in school, and going td places and events

special to Indians or their own Tribe.

Students rated the extent to'which they had been helped by project staff and-,-

activities in nine areas using a five-point:scale. The item means ranged from

-3.0 to 3.8. (The overall average for all nine items for.the-elementary student

was.. 1,8, and for the-sedondary students was 3.24- glementarkstUdentsrated. each-.

item higher on the scale than did secondary students. Three areas in which

elementary and secondary students thought they had been particularly helped

were: doing and studying things of-interest, enjoying attending school, and

seeing Indian adults doing important jobs.

The amount-stu-dentS learned about- cultural topict was considerably higher for

elementarY students than for secondary Students.-: For elementary Studenta,-means-
,

ranged .from 3.1 (uses of plants) 0 4.1 (Indian arts and crafts). For the

secondary students, 'means ranged from 2.6 (Indian languages; uses of plants as

food and medicine; and Indian h6mor) to 3.6 (Indian arts-and crafts). The

overall average for all items for elementary students Was 3.5 And 2.9 for the

secondary students.

It is noteworthy that the area or topic both elementary and secondary students

rated quite. high (4.1 elementary and 3.6 secondary) in-terms of the extent they

-had .learned- something was'indian arts and crafts. As reported in previous

chapters, Indian arts and drafts. .was not only the activity provided the most
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quent lyfre by almost:all projects wiwith a cultural cothoonent, but as also viewed

by Indian community members a an e*tremelY important area of instruction.
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CHAPTER 9. ;CONCLUSIONS

The Part-A Program has.recognized the culturally related needs of the
-

Indian and

Native children in the public schools. The data relative to the-Part A cultural

instruction program indtcate that a majority (64%) of local projects had Such a

program. Overall, such programs tended to be well balanced in terms of their

type and variety of topics and activities, and taught on a regular basis through-

out the school year The involvement of local Indian resource people in the

presentation of cultural topics and activities was relatively high in all

categories of cultural instructidn. District and school personnel Indian

community members, and project staff were generally supportive of, and reported

considerable satisfaction with, their programs' goals, objectives, activities,

and effects (upon the district and schools, the curriculum, the students, the

Indian community, and upon the attitudes of others towards Indians and their

culture)

Over two-thirds of:the projects with a cultural component. reported_giving

-Culturally-related needs the same or _higher priority; than other_ educational

needs.- The goals and objectives listed by project directors as being the most

important were (1) increasing student culturai awareness and knowledge in Indian

history and culture-and (2) improving student self-ettegm and- pride-in their

cultural heritage. Although few (16%) districts had provided any cultural in-
,

'struction or activities for Indian children prior to the local Part A Program-,--

the need for such programs was currentlY rated as very important by'74% of the

district administrators; 82%-of the tribal leaders; S4%"of the regular school

teachers; and 56% of the parent committee members; -Indeed, an average-of

-three-fourths of all respondents _(tribal leaders, parent committee members,

parents, principals, regular school -teachers, and project staff) thought the

public schools had the responsibility to teach -culturally related topics and

activities. Significantly, in almost half .(47%). of the local prOjects,.special

cultural activities, courses, or programs had become apart of the regular School

program. Furthermore, 44% also said ,the'school curriculum had been influenced by

the cultural program; and, in 57 %,:the total cultural program was considered a-

part_ of the.regiflar school program. -However forty percent of the projects'
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cultural efforts were not a part of the regular school program, and in 44% of

these this separatfon was reported to limit what the projects could undertake.

Other evidence confirms the effects the cultural programs have had. Over half

(SU) of the district administrators reported thefr cultural programs had

influenced revisions and 40% reported an influence on textbook

aaptions. Classroom teachers, as reported by three-fifths of the principals,

are using project cultural materials in their reading, history social studies,

literature, and arts and crafts classes. In addition,_ half of the

teachers reported cOrricultim revisions had been made in the last three years to

better reflect Indian history and cultural heritage, and that these revi%ions had

been influenced by the Part A project.

,Pinally, one of the more important areas of Pirt,A-impact-has to b-ewith the,

students themselves.-' Such impacts were judged from the perspective of

duals who-had first -hand .knowledge .of prOject effects on studentsiand by the

students theMselvO. Three-fourths of the school administrators and principals

not only thought tditural instruction was helping Indian -students to appreciate

their culture, -but was also a factor in the projects* overall effectiveness and

value for-Indian students. Two-thtrdS of the teachers surveyed thought that--
,

providing cultural instruction-was beneficial to. their. Indian students.

The Indian community,. especially parents, represents an equally important source

of information. -The_majority-of parent committee members, tribal.leaders* and

parents also .were satisfied that their local cultural component'was meeting the-

culturally related educational needs .of their children, 'they listed several

specific areas of student improvements and benefits. Student gains they

,attributed to the project were the followingincreased pride in.themse3ves as:-

Indians and in their cultural heritage; increased knowledge and awareness of

their cultural heritage; and increased knowledge and Ski141-in ite areas of

creative -arts and crafts.

Overall, the majority of Indian students themselves valued and thought important

the teachings'of culturally related topics and activities in their schools. In

judging the helpfulness of project staff and project activities, they. rated.a

number of areas as moderately to, very helpful. The three areas which stood. out
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were: doing and studying things of interest to theth enjoying:attending school
. _

--more;:\ and seeing, IndiamadUltt doing importantjObS. The elementary 'students

consistently reported-learning more in similar topic areas of culturalinstructioivv'

than -did secondary students. However, both groups, acrit all. PartJA projects 'I

with dultural components4-reported learniipq moderatebtoa great deal in the

several areas of Cultural instruction addressed in the-study. -Overall,the

-- primers. area or topic=was creative arts and drafts wilich consistently emerged as

an imPOrtant-activitV. of the Part_ A_ 'program through, se4eral- perspectives.

This ii-donsistent-with the Ameridan view of arts and crafts as disdussed

in Chapter 2..

-Local cultural programs are diverse in terms of-goals, objectives, and approadhes

as they hive- tailored their programs and activities to Todal,,needs. Teadhing

culturally related topics -and special heritage clasSeS and-theirtiejOg-tail-ored

to the learning-styles,ofIndian and Native children hive had impOrtant effects

.upoh the public sdhools; Indian students, and the Indian communities. Such

effects are continuous and-ongoing. *Important, too, aresiheiongoing effeCtS -sdch

programs have had upon the sdhools; curriculums, and personnel. Indeed, it is

apparent that the cultural instruction component has been an important, part of

the overall- Part A Program and of its local projects. It has -provided,ma-y of

theopportunitiesfor local Indianand Native involvement as advisors,

instructors, and project staff in local projects and the schools.

On,,the other-hand, it is clear that not all projects hat'e implemented a cultural

--program; since-only 64% operate such programs. Also,- -while the-variOus-

respondents reported a high degree of-satisfaction, there was a signifidan

mtinority-of staff, parents, and students who were not satisfied': Finally, when

viewed from a Native Ame4.ican. peripectivC as outlined in Chapter 2,.it appears
-,

te'projects have made significant progress in all areas. Perhaps the most

sigH141:amt has to do with the positive changes broUgO& about with-the school,

the teachers, and the curriculum. Even here, however, the results must be

tempered b/ the fact that 36% of the projects offer no formal -cultural program.

DEVELO ASSOCIATE



- Federal Register / Vol. 45, No. 100/May 22, 1980.

DEVELOPMAT ASSSOCIATES, INC. The evaluation of the impact of the Part A Entitle-
ment Pro ram funded under Tii1VM7Jdf the Indian'Educetion Act.- F1r41-
Report. Submitted to the Office of Planning, Budget and Evaluation, U.S .
Department of Education, June 1983.

SENATE COMMITTEE ON LABOR AND!UBLIC WELFARE INDIAN EDUCATION. Indian educa-
tion:- A national traied - a national challen e. S. Rept. 1969-, gist COng.,
'MTSession, No- , 9 9. pecia ubcommittee on Indian Education.

DEPARTMENT OF EDUCATION. Request for Proposal for the'Evaluation:of the
Impact of the Part A Entitlement Program Under Title-IV of the Indian
Education Act, #8049,-1980.

Chapter 2

BROOKS, I.R. Teaching Native children: Lessons from .cognitive psychology.
Journal. of Educational Thought:12:1 1978.

EY, M. Cultural differences in processing information. Journal of Indian
ducatior, Vol. 20, No. 1, Arizona State University, Oct. 1980.-

FORBES, J.D. Teaching Native Americai values and cultures. In Bank, J-.A. ed.)

Teaqipg Ethnic Studies. 43d Yearbook of the National Councel for the Social'
StudTEs,J9-13.

HALL-, E.T. Beyond Culture, New York, 1977.

HAVIGHURST &-NEUGARTEN. A Sociopsychalogicalinve5tigation.- Chicago 1955,

MARASHIO, P. .Enlighten my mind - Examining the iearhing process through Native

AmOiCan'S ways.. Journal of American Indian Education, Vol. 21, No 2, Feb.

1982.

McBER CO. Learning_Style Inventory-? A Technical Manual. Boston,

Massachusetts. .

,

AELSON G.F. Famil and Environment: An Ecos stem Pers ective. Minnesota:
Burgess Pub 1s ing o.,

ROSIER, P. & FARELLA, M. Bilingual education at Rock Point -.Some early-results-.

-TESOLAuarterly, 10:4,'Dec.'1976.

ROSSI, I. People in Culture. New York: Praeger Press, 1980.

DzvELo ASSOCIATES. INC.


