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Q.
wud Enclosed you will find responses by members of our Comm1ttee C on Co11ege
] and University Teaching, Research, and Publication to the inguiries from

- Cl1iff Adelman. -Although .the responses come.to you late in your.own d°|1berat1ons,
we must consider them preliminary because, as you know, we did. not become in-
b volved in this process until late in the fall ‘and therefore have not had time -
" to complete our standard processes of consu1tat1on within the Association. -
..+ Imdeed, you should view the responses as "the comments of professors-who.are . —.— -
. members of our Committee C, not'as the formal position of Committee C or .
: of the 8AMIE more generally. With this gualificaticn, I hope that the enclosed’
responses to the quest1ons w111 be usefu1 to the Comm1ss1on 1n 1ts preparat1on
+ of its-final report . ‘

" The members of Comm1ttee C and I w111 be quite happy to meet w1th the g

- rSv R

iM:m” Awfewwbe he1pfu1

, In add1t1on to enc1os1ng the responses of»members of Comm1t ee C, T have taken )
. ‘the 1iberty of commenting briefly myself on the questions posed; these comments
- should be taken as personal and not as the. off1c1a1 position of the AAUP '

Please let me know if the AAUP may be of further asswstance.

9

oL Cord1a11y, o :v&'b;‘

7 Irring . Spitzberg,vdr;
. *,é****;*;*"*;"" o ‘_ "' N
" List of members of Committee C: - S
- *C. David Gruender (Philosophy), Florida. State Un1vers1ty, Cha1r
*Harold Goldwhite (Chem1stry), California-State Un1versity, Los Angeler “
. *Jacob Neusner (Re1xg1ous Studies), Brown Univers1ty o k
~ Mdry K. Bonsteel Tachau (History), Univers1ty of;miuisv111e o

'*Respondents T S
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. WitiagoaOffes . L S-SR T e January 12; 1983 |
MEMORANDUM L | o
9 . - “ N . . - . \ - .
. ~To : National Commission on Excellence in Education: e
From: C?;D@Viq GfUENdéfQ'Chdir,?COhmitteé‘f on_Cp11ege,and.,c,9:G-
_ ./Un1vers1tyvTeaching,fReséarth, and Publication' ‘ S e
. . wm\ ! IS M . . . o . . L

Following are rgspbnses'from members of Committee C to tﬂg '
questions posed by the Commission. . : B

o

) . N ) LA . A s S Cde et
© - "Question. _What does-AAUP suggest to improve the preparation~’
~=~% v ' and continued development of college teachers as teachers?. ,
Responses: =~ - . . o '_ me_pt¥ ;7.ngﬂrﬂg%;_ﬂ_“mjéf'w

- . ... gruender. The question, as put, appears to_ assume that professors
’ are a species of teacher, -to ne distinguished from other teachers
by the age of their students: kindergartenzage youngsters are S
taught by kindergartem;teachers;;cotlege-qﬁg;youngstery are-taught
by college teachers. In our opinion, this view fails -to take into -
account the full range of.a professor's duties and responsibilities,
as wall as suggesting the existence of duties a Brofessor doés not
have. How is this? In the first place, a teacher typically has ~
the task of conveying .one or more .skills or subjects ih an approved”
“fashion within a controlled curriculum and under professional: -

. ) supervision; the studenfs»arezch11dren.'”In'antrékt,,the;prdfeSSOr'
is a master;ofnhis subject. He is a mathematician, a poet, a’' - . =

- physician, or whiatever, with ies to upho1d‘the'professiona1.;¢ﬁ B
“standards of ‘that field,.to 'do original and creative work.in it

to convey a portion of its contents to adults who.s ek-insttuctfpn"i
‘ voluntari]y, and‘to‘use;his,specﬁa1 know1gdgexinjthg'pub]ic service.

~ These duties are interrelated inextricalhly. ‘One cannot be ‘a good.*

« . "college teacher" unless one is current with the developments in

Vo " one's field, and, normally, that.is through contributing-to-thems— -

o And,‘11kewise.'téathing;qthers interested-t»'youn field-isa -~ ¢
‘positive help to your own creative work in ft. ' o S

o e " The preparation 0f;pr3fessbrs-tbebeuis in the -hands of univers:tied

“ with graduate programs and professional schools. Much instruction, af

3
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this level includes some-apprenticeship, and we recommend that a
portion of this be supervised teach1ng, a practice already in w1de ~
. use. Unfortunately, good téaching is not understood, and heﬁte R
‘cannozfitse1f be taught directly. .But good teachers can be 1dent1f1ed,
and apprentdces can learn someth1ng from them. For the. rest, we see
no alternative but to maintain. thb h1ghest poss1b1e profess1ona1
standards- 1n each field. \ . , - ST ,'*

" The cont1nued development of the professor as -a teacher is . spoken

- 'to by a variety of Association policies of long stand1ng ' To: begln
with, our standards of academic freedom and tenure. prov1de an k/
~_unusua11y long professional ‘probationary period- for an instit ut1onf

to decide on how well a new professor, does his work: seven years."
These standards are now widely, if not un1versa11y, honored, but =~ .
each 1nst1tut1on makes its own judgments about whom to keep. The "
Association's policy is that existing facuth in the field should

play an 1mportant role in these dEC1s1ons. “and that an appraisal of -
the cand1date s fitness for tenure should [nclude an evaluation of-his/
hér teachingl, OQOver time, these pract1ces should increase" the‘
p;obab111ty that professors with better teach1ng abb11ties are reta1n-.
e . . SIS AN *"““‘f

*'teach1ng, and exchange opportunities.

Professors past the probationary period need, for their cont1nued ,
development, periods away from campus.where they can . engage in creative
‘work in a different environment. For this, the- -Association” recommends
.sabbaticals every séven years, a po11cy more honored in the’ breach -’
than observapce. 'Also, the past twenty years -has seen a ‘sharp .
~contraction of-opportunities for fdculty. exchanges of many kinds, both
domestic and international. ’‘Improved facu1ty development requires a.
fully implemented sabbatical pol1cy,‘and a var1ety of study,

4

Go1dwh1te The Assoc1av1on s policy documents 1nc1ude bo exp11c1t
and-implicit statements relevant to this question. -The conc L of

the AAUP for a proper pre- -tenure probationary periad is largely’a
concern for the dewelopment of the college teacher (1940 Statement

of Principles on Academic. Freedom and Tenure and. 1978 Interpret1ve
'Comments). .Fhe Statement on Faculty Workload (1970) and the ¢
Statement of Principles-on- Leave of Absence (1972) are pert1nent .
. Nere also.. Howeviy, as is usual.in Association po11cyfstatements, ',
. the details of interpretation and 1mp1ementat1on are 1eft to L
,ind1vidua1 college governapce processes.l; . _ ..

Neusner. “In graduate schoo1, students should be 1nvolved in work o
with those senior professors who take teaching seriously, should be -
asked to audit lectures and discuss what was: done well and poprly- in

- those lectures, should be supervised in conducting sections of courses,
‘and should be guided in-planning and carrying out their 'own courses-.

No. student should get a Ph.D. who has not d the exper1enc€“of both
'superv1sed teach1ng and: a1so giving his or_her own course. -
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of the equation needs -to_be/ mentioned too, for we a
_that, and it is every bit-as vital., Likewise, institutions have
syery little money to explore the use. of new kinds‘o? techniques and
“equipment.  Indeed, the national. trend has been that colleges and ,
Q‘Universitie§~have-been unable to afford to keep their technical equip-
“ment up to current standyrds. ‘But ‘then we need. to remember.that thert

* " and-students a faculty’

- shipitowards revitalizing: it
Tk TlheYnoitai-provide. e e

e L - 0 o E LR o
. cs 2 . i g R L A L,
B s 3 U N 4 R R AT ,,f;sp_ Cae :,_ 'v‘. . Jl 4
4 o Lo S e E A N I PR S e

b OURS

Ay
- <

'v' R - . _' ' T : ’ . ~ K ._-'._ ‘. .?,.‘,b . :_‘. . _ 0'5 " {‘éu‘."...’;,;.‘l., ‘7
Questions. What are the,princigay;disjwcénmﬁvesﬁﬁgd
the improvement of co11ege“teiching?ﬂ§;jjsigzafkw, .

. How does one realistically andypragtically remove the.
barriers and/or mitigate the'disiﬁ;entiVes??’Vf e d

ted

. barriers to

Responses: . - - ; S R T o
Gruender. ~The Association's. salary studies show that higher educatio

has 1ittle in the way of incentives to give professors for anything,

- ‘except the intrinsic pleasure they may take in having the opportunity

to practice their cratt.. Even setting dside . the curvent economic
depression, academic salaries have fallen some twenty percent in the
last ten. years in relation te other professional salaries. Without

much in the way of incentives, disincentives are¢ggt very significant.
Nevertheless, "the evaluation of teAching:.plays a;smaller role in -~
decisions on salary increases and p omotions of faculty at some S
institutions than does scholarly ¢ eativity.. In part.this is justifie
because creativity plays 'a role i teaching, but what may be more ..
important is that we do not-really know much-~about what ‘good teaching

2,

is, .s0_cannot evaluate it with t e ‘confidence with which we-can——

evaluate scholarly creativity. /And teaching poetry is'such a differeh
kind of ‘thing from teaching me?iqine,‘tolsay'ndthingfpf the myriad:
of other subjects taught in colleges and universities; that it is not¥

A0

v likely'that-gcod teaching injone of “thém has much in common with' good
~teaching in another. - : ; o7 {0

j ’
/ .

Institutions have. 'very Tittle money to invest in help

& :
w1

ing faculty .

. to learn more about better teaching and learning. - The learning side

re as ignorant of

has been a‘sfgﬁdy-thirty7year decline in per student expenditures

for higher education. We have been asking for more and more, and are
willing to pay 1ess'and/1ess for it. We want “accountability," and .
in the name of this go;ﬂ have sought to increase the number of ccurse:

/member is to teach, or, if his/her research Ns
supported by.a federal/grant, to disallow that portion of his/her
effort devoted -to using his/her reseanrch -as a tool to teach graduate
students how,to.dojpezean¢h~iﬁ,that field. . . T
It should perhaps Be mentioned, too, that teaching is:not entertain
ment, and that learning takes a_ great deal of effort on’ the part of '
the learner, .Some gtudents are unprepared by their previous :
experiences for the/pain of this effort, and others-are unwilling
or unab1e-to»exertﬂthemse1ves,intg]lectually in a.nongoercive enyiron
ment, which a college or yniversity must be. Some succeed,. and some.

-fail,~and some perceive ‘this situation to be incompatible with.

democ¢racy or somehow unfair,.and that leads them to denigrate, ." 
professors, .teaching, and higher-education genera11yﬁ o S

" A11-0of these problemsfhave.solu;ions;.thefbarrierﬂ and: disincentive
can be overcome, but-they require:a grea ‘dea1'of-d#d1ogqe,.h better
understanding of the rdfe:ofihigher‘educatioh;jadd§nationa].T der- -

”“whichthe,Nationa];iimmissipﬁ;mi‘v R

RIS
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2. Goldwhite. - IVsee two principal disincentiyes. ér:barriers. = The A

# .  first is the.amount of consideration given 'tg- improvement in teaching

©  in the personnel evaluation process, when a~faculty member i baing.
slooked at ‘for .reappointment, tenure, and promotion. A good, deal of"

- »31ip service is paid to the jmportance of this area, but.I believe .

. .°that in actuality it is not weighted heavily, ‘and, just as significant,
7 is not perceived as being weighted"heavily 'in many colleges and IR
. universities. - One problem that facult “committees and administrators-

continue to wrestle with is how to evaluate tedching quality, and - @
after decades of |questionnaires and other devites, there ' is still no :
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'agreement'qn"howaﬁb’do this. . e

~ :The second barrier is the inability or unwillingness of colleges .
- and universities to invest in the improvement :of teaching. By this .
. I mean that they should devote a significant fraction of institutiodal
resources- to relsearch and development in this -area. P

g ﬁgﬁiggl{”,ﬂbhqﬂe_knoﬁSﬁwhét gdodutéachinghfsyfbeqausempeop1e“confu§€5;“
’ being enmtertaining with presenting important lessons; there is too -
. little .interest in what is' taught. ""But good .teaching is the teaching.

. of worthwhile things,~not merely engaging in.showmanship.--So you
--—can—tell,good teaching by reading syllabi, by studying the questions
| of exams, and by reading the .finals the students write. For this ~
~ purpose, the facts speak for themselves. I tend to trust student
Lopinion very lLittle. "In all, the principal problem is that people
do not really-grasp what good teaching is. The barriers to good =
college teathiing :are.the usual: sloth and stupidity of professors...
R : . S e ot - .
. . .. v - ekkk .,_. R o ' - %.
. . ) L ‘ P , \ " - ‘ o . . - '_.\»5__“.-
 Question. - If American education. is’a continuum and if communication
and interaction along that continuum have been lacking, what can .
colleges. and universities do to encourage faculty to take more active -
roles in outreach and cooperative-academic activities--particularly

with respect to middle schools and high schools?

v Lk ‘ . . ? ¢ \

Responses:

. Gruéender. We have already commented on some of the discontinuities
between primary and secondary education, -on the .one hand, and-higher
.'education, on the other. But while.we.do not think ‘thére is a -~
“smooth continuum, there are important. functional connections, between .
the two ‘areas: teachers in the first area receive their education and.
training from the second, and .a portion of those they teach come to -
higher education for, further study.. o - : : . T

~ HeTpful as they can sometimes be as parent or community volunteers,
we do.not think professors can make a significant contribution to :
middle and high schools merely as occasional jndividuals. Effective
long-run relationships "are likely to be institutional in character..

. " Schools, colleges, and universities each have their ownAsm£Cia1-rolesA}

~ to play, and professors and teathers already have full burdens and- :

\B




then'some._ There is not muchgba51f!for cooperat1ve academ1c act1v1t1esf
except for educational research wh1ch less, and Tess.is be1ng
funded -and "outreach" may, mask some condescension.

There are, “however, two . areas “in which- func€1ona1 1n€§.act1ons occur
and could: be improved. First, is the origina] education of .teachers.
‘This.would appear to .be an appropr1ate)t1me for colleges ahd - . ~ .
universities to reappraise their plans for the education of teachers,'

d, with help of leaders from secondary education, see how they .

’§£u1d best. be improved and revitalized. At  the same time, state
ducation authorities might begin to rethlnk ‘their requirements for .
teacher cert1f1cat1on to fit the’ new plans they deve1op ¥ -

f Second Just as professors. cannot funct1on ‘well without some
,occa51ona1 time away from students and colleagues to recharge their
intellectual batteries, so teachers need similar.opportunitiés. .
There are, however, even fewer sabbatical programs for’ teachers; than
‘for professors, and funding for them 'to return-occasionally to college
-to extend or-deepen their knowledge and improve their subject- -matter T
sk111s ‘have "’ diminished sharply ih recent years to almost nothing.
“Modest programs in the - sciences and mathematics once existed, but,
of course’, they are important across the board. At the. present t1me,
neither local.school districts nor colleges and universities. are'
prov1ded with any 31gn1f1cant,funds for this 'purpose. .

.Goldwhite. I have no suggest1ons beyond the ‘obvious for remOV1ng

these barriers. College and university faculty must be made more
aware of the 1mportance of going out and meeting and talking with’ their
counterparts in these schools. This is paralklel to the first .barrier |
discussed in my preceding response. " There must-be a recognition by '
colleagues and administrators of the ‘importance of this function.
Perhaps some spec1f1cswork1oad a11ocat1on could be. made for it.

‘Neysner.. Amer1can educat1on is not a continuum, and we. have

virtually nothing 4n common with.middle. schoo1 or high schooi teachers,
On the few occasions on which I have addressed high schoo1 aud1en€es,-~
2L thought I was 1n a foreign® countrys _

[}

- ' T ins akkek

'guest1ons "It has been observed that.there is a great deal of
‘repetition in Amer1can educat1on--part1cu1ar1y when one considers -~ . -
-the .range of .education and training offered: by h1gh schools, co11eges,
employers, and other institutions. Are there any programs or. *% .
subjects currently being, taught .in. America’ svcolleges, community
colleges, and universities that are-also being.taught.-either equa11y
well-.or better in other kinds of institutions?, Which- 1nst1tut1on

is~ the proper provider of these, subjects? -

Are ‘there any subjects current1y being taught 1n . .
America S- high schools’ which are better 1eft to: co11eges? , “
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Responses; o o ,", 'i o ',“,- ! f‘é, .
“Gruender. Americah education is a diverse, p1ura11stic, and rich’

resource. for a w1de1j varied population. We cannot think jof any v
ubJects 'now being taught at more,than one level that ought to be
- e\iminated from one of them. Psycho1OQY. for example, 1sfnow
commonly offered in_high schoo1s,’a1though a generation ago it was
rare. to see .it taught anywhere outside of h1gher -education. The .
effect. of e11minat1ng it from hilgh schools wouldybe  to depr1ve those
‘who do'not goion to higher education of learfning/ about. that ~
1mportant subJect matter, and.we cannot see ho the country could
§ain from that ' _
Simi1ar1/, higher education finds it necessary to offer same .
- courses that are normally taught in high school hoth because some
students neglected to-take.them in high school, or took/qgem but- did -
-not learn the materials.  Little can be dofie" about the former,’'for
“ human beings do"not a1Ways know in advange whdt they are going to -
do. A very great deal needs .to be:done about the 1atter--remedia1
courses--because it is. a waste of higher. educat1on resources to -,
teach elementary read1ng, wr1t1ng.qand calculating’ skills., At the
same time, the so1ution will be neither easy nor quick, ffor ‘high
schiool students’ skills in this area have declined stead11y (by'
~standard meaSures) for the past twenty years-until now, and it is.
*too saoon to say\whether the trend has-been reversed. hﬁgh schoo1
graduation once implied a .level of attainment of ‘these skills that ,
would enable one to begin ‘college~-level work. But that’was before o
high school ﬂraduat1on became 1nc§*'"“iv~rsa . A “unfﬂr gf.cfferts
have a1read/ been. 1aunqhed in an attempt to remedy ‘this prob?em,
namely various systems of achievement examinations as requirements.
~for graduation, but a thorough rethinking of the . who1e situation on
a national scale is called fon. In-the meant1me, h?gher education
will be spending a significant amount of money on remed1a1 courses
for many years to come. . R . - e

1S

9
Go1dwhmte. The r1chness, p1ura11ty and d1versitj of Amerlcan _
! education is a great source of strength We should strain to preserve
this, not try to trim it. (I feel strongly on this topic, as a .
"product of a much ‘narrower system: in another .country).; I do not L
_believe, that the "wisdom” of an external group should be used to
““dictate curricula and courses in any segment of educatjon. It is-
much better. (see my response .to the preced1ng question) to encourage
" two-way, communjcation between the var1ous segments, and allow local.
understand1ngs to handle prob1ems. -

\Neusner. I do not rea11y understand the first part of this question.
T certainly do not think .that any subjects now taught jin high schools .
can be left to co11eges. The rest-of the question is too d1ffuse
to contend with. - o R | -
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%A"Q“P“'°°" , VAN T ““January 12, 1983
" MEMORANDUM - o o S o |
L (; - To Natioha1 Commi;sion bn Excellence in Edycétion_, o . -
 From: Irvfng J. Spitzﬁerg; Jr. , _4{

- ) \ he N . .. -
% Question. What does AAUP suddest to improve the preparation and” -
.continued development of college teachers as teachers? '
Response. There are no talismans which can be applied to the o
, improvement of college teaching. The reality of the disciplinary
$ ,structure of modern universities and colleges means that in most

[

institutions the demands of disciplinary research will compete

with the demands of teaching. This competition is not necessary,.
but®l believe it is generally a reality. So the major .challenge
is creating a ‘system of jncentives to reward teaching in all :
institutions. . : e o L o
- An important qualificat#4on on my first comment 1s the fact that

there is a large number of small liberal arts colleges which rank .
teaching at the-top of the priority 1ist of jnstitutional goals.

The -challenge is to develop public policies and also funding prograns
. which ehcourage all fnstitutions of higher education to make a !
: greater commitment to teaching. “Such a pattern of dincentives is
K especially important to the large public universities, where evermore
5 students will attend. Indeed’, now approximately eighty percent of:
aJ1'studen%snattend public {nstitutions, and a substantial propartion-
of that percentage attends the large lTand-grant colleges with research
and.service missions."Therefore,‘the_commfssion needs to focus :
. .some attention- upon the challenge of developing.incentives for -
teaching in .large public’ institutions. ’ e -
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.., Questions. -What are the principal disincentives and barriers—to- N
; ’the'improvemenm of college teaching?‘ . ) - L
oo ) T How does ‘one realistically and practically remove the - ,
barriers and/or mitigate the disincentives? IR .
PV Response. Thé disincentives to teaching flow very much from the
S intrinsic rewards of research and the, external benefits available. .-
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UETRSTIT “mnommwmlwg"ummummumws-yMM) o
g e NORTHEASTERN REGIONAL OPF ICE: Room 07, 360 Sik Avesus, New York, New York 10001 (212-685-4304). .\



" to those who excel at' research. I believe there is little .to-be °

dong_to remove the disincentives, although there is much to be done
to increase the incentives for good teaching. - . o :

~ One -reality which will create an incentive is that the future of
particular faculty members, their departments, and their schocls - ,
-Will depend upon their ability to attract enroliment during a period
~"of diminishing enrolliments overall. This incentive may contribute
to the improvement of teaching. ‘ o

+..The critical point about estab]ishing‘jncentives for improved
‘teaching is that the faculty themselves must play the major role.
As Clark Kerr has pointed out in‘his. third-edition of Uses of the
.. University, the only reforms which succeed are those which meet
~ ‘standards set by.faculty. ' And the faculty themselves believe that
they have the right and.the responsibility to approve all programs °
- of incentives for teaching (1966 Statemen -on Government). -
S : . ‘ . S :
In a period of reduced resources, development of puBTi€_po1icies
- which focus upon- the quality of teaching, particularly in the large
~public institutions, might usefully complement the enrollment-
_ driven engines, which in the future, because of overall enrollment - -
" r.decline, will-not be sufficient to provide adequate support for )
higher education. . ‘ ' » .
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Question. - If.Amerfcan’eduCation is a continuum and. i cbmmunieatids
and interaction along that continuum have been lacking,) whdat can '

- 'c¢olleges and universities do to encourage faculty to take more active
"roles in outreach and cooperative academic activities--particularly -
with respect to middle schools and high schools? S
Response. The way not to improve jnteraction between.universities
and colleges -on the one hand and high schools on the .other is" to
establish yet another discretionary grant program. Instead, the.

"availability of some additional resources to all school districts

" ‘to,encourage ‘them to develop continuing channels of communication

between colleges and universities and public school systems would

~alldw the schools and higher educational institutions to ¢create
appropriate relationships in each and every school district across
the country. ' ‘ o ' ‘

In a period of reduced enrollments, there.will be the incentive
of survival for colleges and universities to take -an interest in
assisting local school systems. A modest amount of federal money
devoted to this activity would allow .a substantial amount of K
constructive activity. But, once again, I must say it is critical
" that this money be provided on a formula basis 'to all school systems
and not be dependent upon some arbitrary grant program. A\
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Questions. It has been observed that there i{s a great deal of

repetition in American education--particularly when one considers.

the range of education and training offered by high schools, colleges,-

-employers, and other-institutions. Are there any programs or ,

subjects currently being taught in America's colleges, community

colleges, and universities that are also being taught either equally

well or better in other kinds of institutions? “Which institution

is the proper provides of these subjects?
_ Are there any subjects curréntly-being taught in’

jomerica's high schools which are better left to colleges? .

. Resbonse. In the best of all possible worlds, much of the basic  °

teaching_in English and mathematics QOqu be completed in high
schools and only more sophisticated work provided in colleges. .

In this least best of all possible worlds we simply do not have
the tuxury of drawing strict lines between .what will be taught ‘at
the secondary school level and what will be taught in- universities.
There will- inevitably be a difference of emphasis between the last

- years of secondary school and the first years of university; the

challenge will be to improve the quality of secondary education so
that there will be a difference in kind, not degree. I honestly
believe that the problems of duplication, repetition, and redundancy--
particularly between secondary education and undergraduate worka+-"

is not.a major issue. Whatever repetition exists manifests itself

in the system because it is necessary in order to improve the,
performance of students. The real question is how one improves

the quality of the learning experience at all levels of American.
education. - Some redundancy may actually contribute to the improvement,
of quality. Even in a period of sZgrce resources, the elimination -
of supposed duplication would not contribute significant resources

for reallocation. ’ ' ' - '

‘ *‘**-;e
Concibsioh. "The central problem is the diminishing totd] amount of

real investment in American higher -education. The single most
important threat to quality has been the erosion of dollars per.

~ student in real terms in higher edication. The best indicator of

that erosion is the twenty-one percent reduction’in real income

of faculty from 1971 to 1981. If this decline continues, we-. ..
simply will be unable to recruit&the best and the brightest to -,
higher education. . ' <

"1 do not argue that quality can be bought just by -increasing
expenditures; but I do argue that quality can be lost by the con-
tinuing reduction of our investment in all of our systems of :
education. . S . :
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Enclosed you will find responses to the Commlssion ] ques-
tions prepared by Professor Tachau. , Her responses now compl ete
the set from our Comm;ttee C. ) ,
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feel free to get in touch.
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e . hhat does AAUP suggest o improve\the preparation and continued N
dsvelopment of college teachers as teachers? rwaﬂen~s“f”f”. , )
”-:tb All graduate students should be given extensive experience inl
teaching under. the guidance of experienceg.teachers., Being a teach ng
assistant in: the “usual’ role--where the graduate student. attends a s nior
faculty ‘member’e lectures and then ‘has responsibility for'a discussi . -
-, sectiofi~and. grading is a: good tirst step, byr.Qnly a. first step. It is -
e ‘whenthe : graduate student has full responsibility for a class that she” i'
..~ or he conf-onts the challenges directly, and .it.ig" then that guidanc‘,
v constructive criticism, and "advice would: make the greatest impact.,. SI
- Unfortunately,,-n my ‘Field" (His.ory), many of .ha atightest gr’duate
°students have no teaching’ experience at 2ll. in: graduate school’ because g
they are able to’ get: fellowships. Support for research: is certainly n -’
- essential element, but administratqts and’ donors should provide; the m ans-
~80" that graduate education provides teaching apprenticeships as well '
research apprenticeships. ‘ S
é - The' single most important factor in promoting the continued devel-
opment ‘of college teachers as teachers lies in tying.in the reward. sysftem.,,.
It is administrators, for the most part, whgahave devcloped poiicies tLat-;_ff
reward\research and. publication but - take teaching for granted.’ ‘Most 7;
people who. go. into’ college teaching do so because: they iove ‘to’ teach but‘ufj;
‘many of the best teachers soon find to ‘their disillusxonment that timel \#f~’
. - spent on being a better teacher is tine taken away from their research
ST and only ‘the. research is: ‘rewardedy’ S e
"% “Por thése who are not. skillful or enthusiastic teachers, wor?shops
. of a non-threatening nature ‘should be’ established., I tend to think that S
. great teachers ,aTe. born with the qualities that make them great. teachers, R
“but certainly poorer teachers can ‘be made better with the right kind of\ '

professional aQVice._p. .
.t

of ‘college teaching?. ;

5 &, + The reward system, which honors researchvand publication but. not

teaching.' Having one or:a few 'good teacher' awards at An institution »

is not sufficient. 'There should be one for about every twenty raculty f\j;_,;“;

: members, if there are that number (and often there are) who are gopd /'"
teachers;i . . SRR

‘: 2.4 Hhat are the’ principal disincentives and barriers to the improvemen7

'."v A

£> How does'one realistically and practically remove the barriers an?/orif;
mitigate the disincentives? ' ’ . :
RS Educate the. administrators, ‘or ruh the risks attendant 'to. stude

' rebellions (as happened in the late 1960's and early 1970's).,,~~ﬂ_; 7'

3. If American educatfon is‘a continuum'and if communication and int r-

“e . getion along’ that continuum has been" lacking, what can colleges ‘and PR

‘ universities do- to encourage faculty to take “more- ‘active roles. in qute
‘reach and cooparative academic activities--particularly with respect7to“
middle schools and-high- schools? e oy

N Colleges and universities should give released time toﬂtheir faculty

'{;:f and’ high school teachers in similar disciplines.. It has. been my experi e
- “that the 1atter are. eager and willing to. enter into: cooperative eff'rts and
- to work with college?faculty._ But for the former, such efforts ars,simpby
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AR Y e'theféhany:sﬁbjgcﬁé‘cﬁrfgntlj;béiﬁg'ﬁéggﬁc;infkmef‘
;choolslhatfafe@better'Iéft“toicqllegeéz' ' PR RS

e

'/ to_analyze and evaluate.' =

- . - e T e . . .
e S AN,

P .': i ¢ Lo ' " e s IR . Ea S ,' .
gé?#inglrepétitioﬁ,of subject matter in American education: R A
... 1 cantspeak.only about my own field, which is history. The problem ./ -

Ehét there has been. so. much repetition’ of superficial information jJ =

.8h school (a bit of world history hére and’ there, and U. S, his= ¢ ..
j'beffif:h,*egghth,wand[elgyénﬁhggtgdes)_ﬁhét"byfthevgimeﬁgtudentgfkﬁ E
:pllege they. are bopgdﬁtohtéatsgwhgn,thcy?arequainﬁpreeented"wiaﬂ'9__i
old materials I.wish-=this wouldjbe‘a-trug'regdggféthatjﬂhiq/f'y“ '
-for'.high school, ‘and elementary..and midd;gégbhggl€7inst¢éd,§;ﬁqh-j}
lians-or dinabqﬁrs;gngjBiagtaphiéb;ﬂWhi¢h[w0ﬁ1dfbéttg:”attr§1;jﬂ[3%4
ittention. - Then,’ good substahtiwe,ﬁbursesfth'Aﬁeggean"govéfﬁ¢c5t, o
. world history would;bghmoﬁgginterespidhgtq’s;ddeﬁta:in”hﬁghyjﬁjf
. 8chools, Thgihigh{bchbols.shoul@?Eéaéh”étudéﬁtSEthe'ﬁath éndch¢;§xcité6E
“‘ment of history, and then when we get the students a couple,of ygars = .
‘later we wbuld‘haVe,a_sfliﬂfbaSe::o?bufld-uﬁbﬁ/whéh;ﬂéftea;h\st dents' " -

. be sé#ed
about In
‘student

ca's high "
-'“ff‘I‘thinkﬁthatfpaiﬁhblogy, 89¢161633,fandfanthrpbblég1?ate7betterjjv7
. left to colleges, although many‘highfs;hobls‘aré;dffe;in gthgae?ahbjgptSﬁ
ged-down versigns. .. .. . ' 7 Tl it
would like to'addressfthe.qﬁestidnf:onveféglf.g3I_think”bollegesg“;
hing,éomegaub]etts tHétgFOuld‘befbe;tér left fo elementary and '
' Chdols--especiqlly.languégeg.,_ILalSo,think{' rg;mathemgtiqa-i'jftgy
iding alZebra, gebme:ry);Shouldlbe“taughf_tq@yﬁﬁngefgstqdentg,“gaff:"
‘well as{whatever is neededftq:familiarise‘stndenti/%ith1gompﬁte;§;"gﬂﬁ; R
T The subjects that require a certain amoun if«sdphistiCateqfaneggis,f[’
such as| history and phi1osophyiqand,dldér;literaxﬁreséfété3bettef’sgyed\"f;.
. fer colllege (excépt-fgr'tbe kind of survey cour$es in history mentioned ‘v

£ ’ o : RNt
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Hhet doee AAUP euggeet to improve tHe preparation end contin“id
development of college teachbre as teechere? o {‘: o,
'él ﬁ All graduqte etudents should be given extensive experience in e
/teechihg under the guidance of experienced ‘teachers, : Being-a tecching.,_..“

B i

......

assistant in the usual role--where the ‘graduate: student attends a senior

'4 faculty member's lectures and: then ‘has responeibility fox: a-discuision

A

- - 8o that graduate education provides teaching apprenticeships as well essiﬁ.; f
. research: epprenticeehips. R N :

~ reward research and ‘publication but take- teachinﬁ for granted.: Most -

section and grading is a. good first. -step, but only a° first step. It is -
when the graduate student has’ full responsibility for 'a class-that &he L _‘r'_g‘
~or ‘he confronts the. challengee directly, and it is. khen that guidsnce, L
conetructive criticism, and advice would make ‘the’ reatest impact. . . .
Unfortdnately,‘in my field (History). many of ‘the brightest greduate I
students have no teaching experience at all'in graduate school because '~ L
they are able to get fellowships._ Support for" research ‘18 certa nly en T
eesential element, but adminietratore and donors ﬂhould provide the means S e

466~ The. single most important factor in promotﬁng'the continued dGVGl'ﬁﬁlf%L?“ﬂ
opment of- college teachers as ‘teachers lies in tying in the reward systeme o
It is administrators, for ‘the. most part, who have| developed policies that_rgj_jﬁﬂ

.‘people. who go into college teaching do so becauee they love to- teach, but

‘many of the best teachers soon find to their’ dieillusionment that time

_spent-on being a better ‘teacher, is ‘time taken away from their reeeerch, o @ﬂf

" and only the research is rewarded

_“middle 8chools and high ‘schools?’

| 5’and high school teachers in similar disciplines. It has’ been ny experience

. action along(mhat continuum has been lacking, what can. colleges and’
) vuniversities do’to encourage faculty to take : more ‘active roles in out-

;- For -those who are not skillful or enthusiastic teachers, workeho
of a non-threatening natdre should be established, I tend to- think t
great teachers are born with the. qualities that make them great. teache
~but’ certainly ‘poorer teachers: can be made better with ‘the. right kind of ~
professional advice. - o, . A,
2.2. What are the principal disincentives and barriers to. the improvement -
of college teaching? -
<.~ The reward system, which. honors research and publication but not -
teeching. Having one or a few: ‘"good teacher" awerds at an’ institution
is not: sufficient. There should be one- for: about every twenty faculty

- members, if there are that number (and often thcre are) who are good

teachers. L . R B \?'f

 b. How does one realistically and practically remove the berriers andlor
'mitigate the disincentives?
Educate the administrators, or run the risks attendant to student
rebellions (ae happened in ‘the- late 1960°s. and eerly 1970'3).

'3._ 1f American education is a continuum and if communication and interf T

reach and cooperative\academic activities--particularly with reepect to

Colleges ‘and universities should give released time to their faculty
to set up workshops and‘professional meetings that include middle school

that -the latter are eager and willing to enter into.cooperative efforts and 7‘9533
‘to work with college faculty. But for the former, ‘such efforts are gimply
Pprofeesional eervice," uhich is loweet on. the scale of the reward syetem.,p"

-
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" schoolsfthat are better left to'colleges? . -

4.d¢ndgardihg rqﬁitiéion of,pubject matter in_Ame;ican:educétioﬁ:' ;
- I can speak only about my own field, which is history. The problem .

mch ' _@d%;rficial information
. before high school (a bit of world history here and there, and U, S. his= .
' tony in 'the Fifth, eighth, and eleventh grades) that by ‘the timé students - - = '~
‘get to college they'are bored to tears when they are again presented with
the_same old material. I wish-~this would be a true reform--that “history" ..
be saved for high school, and elementary and middie,lchoqiq’1nité;djte;§h; -
about Indians or dinasaurs gnd biographies, which would better attract = ;. .
student attention.: Then, -good substantive. courses in American government, -

U. S. and world history would be more interesting to students 'in high .~
school. The high schools should feach'atudgntqﬂtﬁe facts and the excite- .
ment of history,.and then when we get the students a couple of years . . Y
- later we would have a golid basq;;d,build'upontwhgn{ve_teachfétudeutal;J SRR

fﬁqré.ia that»thdfﬁ has ‘been so much repetition of

Lo

- to analyze and evaluate. . - Lo
4: Are there any subjects currently being taught in America’s high =

. I think that psychology, sociology, and anthropology are better <=
“left to colleges, although many high schools are offering theése subjects ™ -
‘in vatered-down versions. . ... T T Tl
v .1 would like to address the queation\éonvétaply;«inthithlelbgebil';v
are teaching aomc”edbje¢ta-that;wonld,bé}bet:er?LGEtQtQQeIQﬁGhﬁarY';ndf-f
niddle schools--especially languages. I also think more mathematics . .
- (including algebra, geometry) should be taught to youngeér students, as:
vell’as whatever is needed to familiarise students with computers, . = . 7
The’ subjects that require a certain amount f sophisticated analysis, =
- such'as history and philosophy--and older literatures~-are better saved . RN
for édllegév(gxcept!fo:_the.kind of-surveyVCourseéiin‘hiétoryjmehcioned:f_'_Tliml

abowve). ‘ N
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