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. FOREWORD - - s D o

.1 ' < T ; ,
The Educétional Rescurces I#?ormatibn Center (ERIC) is a nationwide
information system operated by thé.National Institute of Education (NIE) of

“the De[)artment of Educatlon as a service to educators throughout the country.
ERIC .makes available through hundreds of libraries and information centers
-over 220,000 unpublished documents on all phases, levels, and subject areas of
educatlon. “This is accomplished through ERIC's network of spec1allzed centers
or clea;aJ1ghouses, each of which isg responSLble for acquiring, evaluating,
abs'tracting, and indexing current ‘documents within a particular educational
area. The b1b110graph1cal information. and abstracts for these docudents are
then listed in ERIC s monthly reference pubhcatlon Resources 1n Education
(RIE). / . T R - SR

/
The ERIC Clearlnghouse on- Readlng -and Communication Skills (ERIC/RCS)
collects, evaluates, and disseminates ‘educational information related to

- research, 1nstruct10n, and professional preparation in: reading,’ Enghsh
educatloq,al Journallsm, and speech communication at_all levels and in all
1nst1tuxt10ns. The scope of interest of ,the Clearlnghouse includes research
reports, 11terature reviews, currlculum&gyﬁts and descrlptlons, conference
papers, prOJect or progtam—revxews, and .other, prlnt materials. R

e T

- "/f)’n’e of Ehe primary goals of ERIC and NIE ls “to present the information:
found in the ERIC system in a format that will be’ useful to'the classroom
te acher, the ‘administrator, and the curriculum developer. Such is the goal of
this blbhography, which brings together titles and descr1pt1ons 0of curriculum
guddes recommended by the NCTE Committee.to Evaluate Curriculum Guidelines and
mpetency Requlrements. ERIC/RCS is pleased to assist NCTE in prov1dmg th!:LS
contlnulng serVLCe ‘to educators. . . ] {

. : " - Y

' Charles Suhor : i -
" Director, ERIC/RES -

Y e .t . * . . .
L |
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INTR?DU/CT[ON . . SR U !

’

'To ‘help teachers’ and administrators to deyglop exemplary English language arts

.. curricula, the NCTE -Committee to Evaluate Curriculum Guidelines. and Competency

1

N

Req u1rements, through the cooperatlon of thé ERIC Clearinghouse on Read1ng and

_Communication Skilgs (ERIC/RCS), has prepared this annotated Tist of
.recommended®curriculum guides- Its purpose is to, pub11c1ze'carefu11y, pl auned
- ~and well-written curricula, prov1d1ng models for those who are currently

reviewing their programs and want to cons1der a variety-of curricular

‘ '_framewérks,' content units, and individual lesson plans. Local curr1cu1um'

“committees may find it worthwhile to- study these'guides with several
considerations in mind: = philosophy and rationale; obJec_tlves and

organ1zat1on,‘, activities fo%® the teaching of composition, reading, or .

11terature, evaluation; .and the applicability of a given curriculum in another

"setting. In addition to theéf 1983 *list, the annotations are reprints for

4

i

curriculum gu1des recommended in 1982 and 1981 The criteria used by the
committee in . evaluating curricula are also included and should prove helpful
tq curriculum planners seeking a set™of standards. :

N

The guides" recommended here dre ava11ab1e from the schools dnd agenc‘1es

that produced them or _from' the ERIC Document Reprpduction Service (EDRS).| . °.

Only curricula that have been assigned ERIC document (ED) numbe 'Sy g&ven %n
-the- annotat1on head1ngs can be ordered through EDRS.. Curricul§ not available
tl1&ough EDRS are so moted,”as are those that will become avai‘lable in. the near
~ future. _EDRS ordering 1nformation is found at .the end of this booklet. - |-
Still another service to local Curriculum planners is the opportunity for
review of curriculum guides, offered free of charge by the committee. A

! school district should mail two copies of 1ts curriculum guide to "the! NCTE

Committee to Evaluate Curriculum Guides and Competency Requirements, /11111
Kenyon Road Urbana, Illinois-6180I. 1In addition, the Committee would
,appreciate- two\\statements~———one-that»—1nd1cates _whether the_ guide should be

- jconsidered for inclusion in the next ‘publication of Recommended Eng‘llsh
. Language Arts-Curriculum Guides, K~12, and a second that describes ithe

development of the guide, the nature of the school populat1on and community,
nd the guide's relationship to other curriculum' materials in use. When a
school district sends a curriculum guide for review, a member of the. commi ttee
examines the materials carefully, reports in written form accord1ng to ithe
c'ri'teria, and records’ comments on a cassette tape that is sent to the
part1c1pat1ng district, : . o . :
L ® v

‘; The Nat1ona1 Council of Teachers of English regards curr1cu1un§
development ‘at the local level as a professional activity of the highest ordEr.

,The committee's review role and the publh‘.catmn of this booklet are testaments

oﬁ this regard. 'The Committee to Eyaluate Curriculum Gu1des and Competency
Réquirements urges teachers everywhere 'to encourage and participate in the
continuing work of ‘curriculum development.

i s
N T Rt
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CURRICULUM GUIDES
"RECOMMENDED IN 1983
\
a ’ \\ X . ) . . . R
ELEMENTARY \ o L
Elementary.Langu,age Arts Cu'r:ricbult._\’n'x Guide. New Orleans Public Schools.
1982, f-Avatil-able\ from Hilda Ws Young, New Orleans Public Schools, 4100 Touro-
Street, New-Orleans, Louisiama 70122. . ($25.00). [Soon to: be dvailable in
microfiche fr'om‘EDRS.] ’ R ’

’
’

Empha5121ng the 1ntérre1at10nsh1ps of llstenlng, speaklng, readlng, ‘and -
writing, this curriculum guide’ provides a. .comprehensive. language. program for

each grade 1ev‘el from kindergarten through grade. six. Followmg brief .

statements of- phllOSOphy and objectives, the bulk of the,guide is +de'voted Lo
descriptions of\act1v1t1es at each grade. level and acrbss the four strands of
the curriculum. Each description lists learner outcomes for the cognitive,’
affectlve, and| psychomotor domams and titles of additional reseprces.- A

“spiraling scope and sequence is.provided for each grade level, 1nd1cat1ng the

steps necessary to reach specific goals.\@ppendlces contain a list.of

currently adopteditexts in /1anguage arts for the Orleans Parish Pub11c.

Sch%ols, ?«blbllography of professional books, the word lists used by the
state of Louisiana; for its~ bas1c skills tests, and notes on listening,
speaking, readalng, and wr1t1ng. . ‘

Composxtxon Handbook for Decatur Teachers. Decatur Public Schools. 1982,
Available from Betty Watkins, Decatur Public Schools District 61, 101 West

Cerro Gordo, Decatur, Illinois ‘62523. ($4° 50 per. copy, $4.00 for 12 or more) v

[Soon to be available" from EDRS.]
\

De s{gned for the classroom teacher, this composition handbook suggests ways in
which the teacher can 1ntegrate composition 4ctivities with the Macmilliam
language programl The first part of the h:\d_b&)k examines current research
f1nd1ngs (1) students learn to write by writing, (2) a variety of writing
experiences. 15/ necessary, (3) the writing: process is as important as the
product, (4) mistakes in wr1t1ng can be ‘an indication of growth, (5) revising
must.be a part of| the' writing process,” (6) a real audience is important if

__students .are to_take writing seriously,. (7). teachers must learn to find

better ways/to handle the paper load, (8) writing must-be done in all subJect
areas, (9) writing contributes to 1nte111gence, (10) writing aids in the
deve 1opment of reédlng, and (11) reading aids in the development of writing.
The second part of the handbook offers writing goals and act1v1t1es for
kinde rgarten throu'gh grade six students. 1In addition, this section provides
summary statements of | the skills the aversaﬁe student should possess at the end
of each grade,and a® list of sources’/for further writing activities.

. Appendices contain sug‘gestmns, tips, and methods for handling the paper load,

writing "in thé content areas, and developing audiences for students' writing,

. as well as lists of publishers of student’writing and-writing contests.

= B . . &
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Elementary School Handbook for Expository Writing Grades K-3. Arlington *
Public Schools. 1980. a o ' . ’ - )

. " -

Elementary Schoorl Handbook f&x\' Eprosﬁtory Wr_iting', crades &-6. Ar.lingtoﬁm
_Public ,Schools. 1980. ) . S S

v Y

I'n‘:te_r:ined.iate‘ School Handbook for Expository. Writing, Grades 7-8.
Arlington Public Schools. 1980. ¢ , AP : e '

. . \ ‘ N . o, A )
High School Handbook for Expository Writing, Grades 9-10. Arlington

"

Public~Schools. 1980, R
',_H'igh gchiaol Handbook fér Expository Writing, AGrﬁles 11-12. Arlington.
Public :Schools. '1980. NI A h . - :

o » . N R - - * - I\ .
Available fvam EXPO Project, Aflington Public Schools,’ 1426 Nor'th-Quincy
Street; Arlington, Virgidia 22207 ($12.00 for each ‘guide?). [EXPO Writing
‘Process Tests, includ¥ng a -test manual, are’ also. available ft&)m the EXPO
Project. -For information, write the EXPO, Project at the.above address.]

v
3

These .five ‘guides have been developed on the premi"f'_e that. coheren‘ , unified
writing is a skill that can be taught through masterykof the five-s tep writing'
process :'u‘ﬁprezwr‘it‘ing, outlining, writing, progfreading, and rewriting.  Eac
of| the guides contains an overview of expository writing ‘and oals, a
di'scussion of the 'writing process, writing exercises. for each of|the five
steps, and extensive appendices. These appendices, which goordinate ith the
gradé levels of each individual guide, include such items as” a de_fin\ition of
terms, considerations in designing topics, topics, sample paragraphs, hints to
the writer, standards for writften work,jevaluation sheets, writing
§ssignments, and a materials \catélpgue. ‘ ‘

—

B > - : . ~
énchor Papers, Grades 4-5. Wappingers C‘Ientr:%/{ School District. 1982. 7
‘The "anchor papers" in?l(uded in this sample serve as exSmples of the range of -
responses pogsible for each of the -four |levels in the holistic rating scale -
proposed by New York State for scoring its new w iting test. This guide
describes the process by which the.anchor papers were scored and .selﬁect;‘ead from
" a tota}.Onlimber- of 745. 1In addition, to the: anchor papers, the guide’ includes

commentaries, ,generalizations,,'instruc_tional activ ties, and tesults. °

Reading/Language Arts: Elementary and Middler School Curriculum
Objectives. ~Boston Publig S(_:hool"s. . 1982. A : ‘ ' , -
The purpose pof this guide is to outline clear objectives iy reading, writing,
listening, speaking, and critical thinking with emphasis on ‘the ingegration of .~
these language arts. The following individual categories are charted for all
nine grade levels, kindergirten through grade eight:" (I) variety of
méterial-—experience with a broad‘range of readihg material; (2) literal
comprehension—-reading/listening for. the explicit meankng; (3) interp retive
comprehension——rgading/1istening "between -the. lines";",,( 4) éyaluative

v B ™
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.com rehens10n—-read1ng/11sten1ng with’ cr1t1ca1 insight; (5) vocabulary
.v'bu11d1ng-—word recognition anid word«mean1ng,' (6) variety of
 writing—-experiience with ‘a ‘broad range of writing modes; (7) writing--the

craft; (8) wr1t1ng——mechan1cs and usage; (9) Speak1ng——ora1 reading, speaking,

and presentatipn; (10).study sk111s-—locat1ng, organizing, and retaining

1nformat1on, :and (11) language structure—-—patterns and nomenclature of .

Enghsh. All obJect1ves are presented in two columns, one listing: the.

ob Jectlve and its scope and the other g1v1ng ‘an example of what. the student

should -be capable of when the objective .is reached "In add1t1on to the charts
of obJectlves this: gu1de -provides a thorough introduction eXp]a1n1ng the
arrangement of the material, a statement of phidodsophy and goals, a vertical
skills list, and append1ces with check11sts, proofread1ng mark ,.'and ‘a char
1nd1cat1ng correlatlon m.th state s"k111s.'_' s - ) ) o =
. » . .

Teacher 8 Guide- for Ut111zat10n of Performance Standards' "Comprehens.uve

Competency Based Educatmn P1an. - Pr1mar,y/§1_1 and Grade 5. - St. Louis ‘Public
Schools. 1951‘ T : oL o g e o
Deve loped to provide performance standax;ds in Ianguage arts and mathemat1cs to
be used as bench marks for asses°1ng pup11 achlevement this: guide. cbnta1ns_"
“the performance standards for primary IIIL and grade 5, 'directions for
-assess1ng pup111 -achievement of these standards, some of - the instruments to be
used . in assessment, and -a checkl.lsg for recording. pupil progress. The.

performance -standards are presented in a chart, which includes a‘statement bf.
performance standard areas w1th n the 1anguage arts and mathematics, the-
clusters of competencies derived from these areas the geuweral performance

expectatlons ~and the essential’ performance 1nd1cators. "The directions for. .
assessing essen-t1a1 perfomance indicators are /o/ffered to insure un1form1ty 1n_
determining pupil- achxevement in the sk111s for which, the obJectlves were
written, while somg:tests are included to “aid the c1assroom teacher.
Directions for marking the checklist are prov1ded with the checkl.lst “which
1nd1cates areas of puplil achievement, ; :

A Curr1cu1u‘m,_,_Gu1d for Language ArtS' Kindergar}en- t,:hrou'gh Grade 5. St.

- Louis Public Schools. 1982 L - : wo .

The lkanguage arts curr1cu1un1 provided in this guide consists of four. subject -
areas: ' reading, language, spellfng, and handwriting. Each of these 'subject
‘dreas \is interrelated-with, 1dent1ca1 skills being taught 1n several subject
areas, with the repetition presented in -the outlined objectives and “sKills~for—
each 1eve1/grade and -the ‘scopc 4dnd sequence \charts. These charts also
indicate the leved/grade atil which each skill is 1ntroduced The guide
outlines goals for the St. Louis pub11c schools and°for each area within the
language arts. Scope and sequence charts are/vfoffered for reading, gifted
eading, 1ang,uage, glfted\language spelling, and handwr1t1ng. The following:

"):ndlvldual sections of the guide include materials, objectives and skills,
correlations, guidelines, and activities: k1ndergarten, primary 1, primary
11, primary 411, grade 4, ‘grade 5, primary II gifted, primary III 'gifted,
grade-4 g1fted,»and grade 5 .gi fted An® appendix contains additional material,-
1nclud1ng phenetic rules, four types of ‘réading, types of comprehenslon,
elements in literaturj, surv1va1 words, and a glossary.' . ‘
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Middle School Communication Skills ‘Curriculum Guidé. St: Louis Public
Schools. 1982.° SN ;-

S

THé curriculum presented in this guide was designed to use an
, interdisciplinary approach and to progide for the sequential development of .
- basic skills in all areas of commupication: reading, writing, spelling,
_speaking, and listening. The ‘guide includes statémg“nts,‘ on, the philosophy and
goals of the St. Louis public schopls and the‘phi/fl'os'qphy of, 'the"middle'sch’ool
communication skills program, an overview of this/program, a chaft on the
inter_gelationshi'p_.s of subjects in t,ﬁé\middl_e school, W‘d a discussion of the -
‘characteristics -of the middle -school student. . VAR . : AR
‘ v - . _ f .
“A. section on communication lists skills” and objectives for grades six through
eight, while the following sections contain activities and materials:’
reading, language, 'spelling, and handwritin‘/g. ‘In addition the guide of fers
correlation charts, lists of audiovisual materials, outlines of g gifted
program for-each of the threé grades, and.a,’x/nodel interdisgiplinary .ynit. An
appendil(, with related materials, ,;:o:_lclu'desgth'e -guide. , :
. SECONDARY ™ | C ~ . ST
‘Englisk: High _Sch'_c?l Curticulum O‘_bje,’ctiveg\.« Boston Publi'c,Stchools.;_'-.e'.
ogs T TR Jertvess Fprrer MEEETUEL

! ~

S

[y

{

M .
*

The objectives®in English for high 'scho'ol_studént'_s listed in this gux‘nr.de '
continue the seéquence found in '"Reading/Language Arts E\lementari«' and Middle?
School Curriculum Objectives." For each of the feur ‘grade levels, objectives-
" are presentpd in two columns (one for objectives and one for examples for -
~evaluatinpg student'\'m\astery) in the following categories: (1) vdriety-of
ma t_\eriall.—-'read_ing % broad range of material; (2) 1i t,era‘\l'
comprehens on--readidg/listening for the explicit meanirg; (3) interpretiy,
. comprehen_sion-—_réading/1istening "between the limes"; (4) evaluative
,¢comprehension--reading/listening.with “ecritital insight"; (5% vocabulary
‘* ‘'building; (6)-variety of 'writing--the procegs; (7) writing--the craft; (8)
.‘writin.g—'-nf:gjchanics and usage; (9) .1an’guage structure--patterns and.

" nomenclature of English; (10°) speaking-=oral reading, discussion, and
presentation; and (11) study skills--locating,. organizing and retaining
informat? n,i-;.ind-i_xﬁproVing"test—t'aking skills. In addition to the lists of -
cbjectives, Eiis guide contains an introduction describing the various "

\ sections, a statement.of philosophy and goals, and appendices comtaiming——
ediTing marks and a corrected essay, a sample expasitory essay and
expl'an%ti'on’, answers to examples for each of the four grades, and a
bibliography., <. - E o '

.o ) -

anliéh Curriculum Guide, 7-12. 'Fremoht Uni fied School Dis tré,ct.., 1983. -

Constructed to serve ‘as a contract among English teachers wi‘éthin a districty
this guide lists nine objectives,-including the following: ¢o improve the
quality of English lan'guage arts and reading instruction in the secondary

Al




b ’ - - : - - . .
schools; ' to articulate’ and connect ?\ghsh curriculum objectives, skills, and"
concepts into a K-12 continuum; to bring classroom pract1ces in line with
currént research and theoEy. The gulde is compiled in a loose- leaf format
. with tab dividers for the sections,as follows: ‘introduction and, philosophy;
- policies aAd procedures; responsibility and -evaluation; obntinua, with
-individuhl language skill objectives charted for kindergarten through grade
twelve, adult/continuation; and teacher helps. The material prOV1ded within
/each of the grade divisions, seven through twelve, includ€s skill objectivés
<" and' sample ass1gnmenks in five areas: readl.ng, vocabulary, .and critical ..
thinking; study and locatlon sk1lls, compos1t1on, ‘grammar, and ysage;
i speak1ng, l1sten1ng, and perform1ng, and literature and other media.

The ‘Cultural. Exchange: Li ature, A Mu lt1cultural Perspect1ve.‘ 1980,
Avallable, from the Humboldt Coumty Office of Education, 901 Myrtle Avenue,
Eureka, California 95501 ($40.00). . ' '

Ay

Developed in response to the perceived need for an increase in multicultural
.curriculum materials, 'the Cultural Exchange is an ipstructional program
for grades 9 througl 12, based upon a cross-cultural approach to a comparative
study of ’human s1m1lar1t1es and differences. As such, it develops academic °
skills in s1econdary literature programs emphasizing short: story and poetr_y
ob_]ec51ves while ysing multicultural content. The. short story unit ‘contains
"sections, w‘1th literature samples and act1v1t1es, ‘op heritage sharing,
characterl\zatlon, .setting, conflict, plot, common éxperiences, family roles, .
and assessments. The poetry unit 1,pcludes mater1al .on poetry élements,’
"imagery an\\d symbol1sm, s1m1le dand metaphor,’ vo1ce, narrdtive poetry, and

theme. . \ R : ] . . s

Program OVe}\‘rview: English -Lang'u‘ajs\_e' Arts. and Reading. Seattle Public °
Schools. l979.~ j o . :

-~ 5 .
e

The language arts program outl1ned in.this guider focuses on both- sk1lls and‘ ‘
content the skills of reading, oral’ language -written' cOmpos1t1on, and
‘w'riting mechanics, with content related to language and literature. The_

 reading program introduces and emphas1zes .decoding,”’ comprehen'sion, and _
\funct16nal readlng skills at d1fferent grade levels. This guide pregents
program goals for :the English language arts and “reading, ‘lists the basic
premises of English language insttuction and the assumpt1ons of the Seattle
read1\hg -program, and points out the program h1ghl1ghts for kindergarten
throhgh sixth grade. Course descriptions and goals are then offered for
language arts, grades 7 through 127 journalism, grades—9—through- lZ-—s—peech--——
grades 7 through 12 and various aspects of read1ng, grades’ 5 ‘through 12..

A Course Syllabus for the Teac\h-ing of Communication Skills. Seattle

* Public Schools. 1983. ' : . S .
w - - : . .

The communication skills course outlined in this syllabus is 'designed for the

student who 'scores poorly on the Minimum Competencies Performance Te'st in

grades 9 through 12, wi th preferred placement in grade 10.. The syllabus

contains an overview of\the course, statements on multicultural education andt' '

.
>
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career education, and individual ‘course outlines (with descriptions,
activities, objectives; procedures, teacher .and student materials, and so
forth) within each of fivye categories: listening and speaking, writtea
composition, writing mechanics; language study, and reading.- Appendices "=
"ccntain. a,plan ~-for two weeks of classwork, a sample g¢ourse outline, a poin_t'?- :
system evaluation, a plan for nongtd’p writing, student introduction
interviews, and a Zhecklisf for student self*evaluation, .A bibliography
concludes the syllabus.-— _.. . ' T ' .
. ‘ - T . A ¢ ) " ’ - R
‘A Course Syllabus for the Teaching of English.Language Arts 7. .Seattle :
‘Public Schools.  1982. ’

‘ .

.

Designed-as a resource for teachers this syllabus: suggests ‘appropriate
teaching methods, materials, and additional items ‘of content appropriate to
the course. The syllabus contains- statements on multicultural education and
career education; an overview of the course with,a course description and a
Nrist of student objectives;)and individual course outlines {(with descriptions,
attivities; objectives, student and teacher materials, and so on) within each

of five categoriés: listening and ‘s’peaking, written composition, writing
mechanics, language study, and literature.. Appendices contain a.sample
manuscript faorm; proofregding symbols; 'word 1ists; additional material for
reading instruction (cloze procedure, phrases for questions using Barrett's

taxonomy, and activities for responding to literature); composing tbpics\; and ¢
" a‘ film evaluation form. An index .and a bibliography conclude 'ttta syllabus.

y ’ ) , o Ny et .
A Course Syllabus fof the Teaching of English Language Arts 9A. Séattle
Public Schools. 1981. ./ ° . o e : ‘

e
. > d
s S . K
/

y , o
‘Designed as a regource for ‘tdachers, this syllabus suggests approgriate
teaching methods, matgridls  and additioual items of content app opriate to
the course. The syllabds contains statements on multicultural education,
career eduycation, and reading in ‘English courses, and provides a course
'summary that includes dg'sc,ri%tipn»s of the course, student -goals, and a
teaching plan. Content is divided~into ‘the following categories: listening
and speaking, ‘written composition, language study, and literature. Activities
are suggested within. each category. L Appeéndices include criteria for
e.valdat:;ing a composition, mandscript directions, proofreading symbols, a list
of -100 basic words for spelling, and thé form of the limerick and cinquain. A
bibliography concludes the syllabus. . ‘ ' "

?

) . - W o . A C ' / . N ,'
A Course Syllabus for the T g—a‘eh;iTn_g‘—off_En‘g‘ lish Language Arts—9B:—Seattlc —7/-
; Public Schools. 1982. . : N - ) . .. i

. ‘1

Designed as a- pesource for teachers, this syllabus s@g“ests appropr.iate[l
teaching methods, materials, ' and additional items of content appropriate to
the cpurse. The -lsyl'labu‘sk t:ont'a‘inhs statements .on multicultural educatiuy,
~career'education,"-baqd reading in English courses,'and suggests a teaching 'pleir"
for English language arts, 9B. Content is divided into the ‘follqwing

categories: listening and speaking, written composition, writing mechanics,
langpage study, [literature, and reading. Learning activities are presented

- .
~
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within each cateoory. Append1ces 1nc1ude'stu-dent reference sheets for
manuscript directions, proofreading symbols, and one-hundred bas1r: spelllng
words. A b1b11ography ooncludes the- syllabus.
Suggestlons for Implementlng Virginig! § Minimum Competenc _Program.
V1rg1n1a State Department of Education, 1978. [ED 185 068, *65 pp.]

'Th'is guide is designed for school pr1nc1pa1's who' bear the responsr.b1 lity for

the. successful administration of V1rg1n1a s Competency Progra Several '
aspects of tHe cprogram are descr1bed. 1eg1t,1at1ve background;j graduation
requirements concern1ng civizenship and. qua11fy1ng for further edl4cat10n or

. work; ‘tests used to assess read1ng and mathemat1cs skills; - scor1ng iprocedures

opportun1ty to repeat. tests; and scho’ol district versius state
responsibilities. Information is included on the following: cr1ter1a that

‘may be used to evaluate students competency; gu1de11nes’for test
-1n§erpretat1on, testmg procedures for exceptional students; record keep1ng_

1nstruct10ns, ‘training topics_ for staff development programs; tips -On insuring

“ curriculum validity; and a list of benefits associated with the pre-3ram.

Suggested student competen01es and performance indicators are appended for
secondary school mathematics, read1ng, and c1/t1zensh1p. Another append1x
includes a two—-page news release. : !

\ |

Applied- Curr1cu1umwGu1de 1n Engllsh 7-12. Wapplngers .Céntral School

D15tr1ct. 1982.

!

v

Des1gned to aid new Applied Curriculum (AC) teachers, this guide identifies
the characteristics of "AC students (such.’as "performs at academic level

‘considerably below tested potential ability level™ or "has had difficulty in

one or more aspects of. reading") and lists the previously 1ntroduced K-6
skills and processes, as well as the previously mastered K~6 skills. .The.

. guide also provides arlist of texts currently available, recommends new

materials, lists aud10v1sual aids,’' develops -a-list of-deyelopmental read1ng

skills to be re1nforced, and outlines- model act1v1t1es for tudents ,’ which

comprise the major. portlon of the gu1de.

Language Arts Scope and Sequence. Wappingers'Central School District.
8l. \ : ! . :

‘'This guide suggests wr1t1ng sk1lls and processes for. grades 7 through 12, and

emphasizes that although the suggested skills and processes are al 1ocated to
grade levels, the way in which the total writing process is taught-is
fundamental to and ‘preeminent over the! _separate curricular. items. Further,

the. guide distinguishes ‘be tween sk111 and processes in charting the sequence -

of writing-related - act1v1t1es,* which are divided into three
sections--prewriting, composing, and postwr1t1ng. An append1x contains Aa
self-evaluat1on sheet for writing, a list of stages in the wr1‘f1ng process, a
glossary of tenns, and lists of correction-symbols and forms. of writing.

PR
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/Teacher's" Gu1de for Utilization of Performance Standards' Comprehens1ve

' Competency Based Education Plan,_Grades 8 and 10. St. Louls Publ1c Schools.

l982. _ . . ) ) - . J .
; . —
*Bea‘;gned to present- performance standards in communlcatlon ‘'skills and
mathematlcs to be used as bench marks in assessing student achievement, this
gu1de conta1ns three major sections." The- first section chart§ performance
standards-areas, the clusters of competencies derived from,theseiareas, the

general. P rformance expectations, and the essent1al per formance" indicators.

The seeond section contains directions for, assessing essential performance .

indicators to insure uniformity in détermining student achievement in the

~ ‘skills. for which the obJectlves were’ written. Some tests are included to aid.

the classroom teacher. The final section offers a checkllst with directions,

: ’for record1ng student ach;evement of each essent1al performance ;le.cator.

GRADES K-12 | e T : /

Language Arts Curriculum Guide. Lexington School District Two./ 1982.

e

3

\

/Thewspecific purposes of this three-volume guide are to insure continuity and

" sequence of language arts~” instruction from kindergarten through grade 12, to

support state- -mandated langbage arts’ goals and ‘objectives, and to prov1de a
practical tool that must be revised periodically to meet the future needs of a
changing society. The first volume conta1ns K-12 scope and sequence charts
for reading, writing, listening, speaking, and reference/study/media; skills
lists for K-12; expanded d1rect10ns for a management system; a glossary, an
index;-and a bibliograp’hy. The second volume includes activities for ‘each of "

"~ the skills areas, divided according to -level: kindergarten, grades 1 through

3, and grades 4 and 5. . The third .volume presents activities in each skill
area for grades’ 6 through 8, and 9 through 12. An appendix for grades 6
through 12 contains additional material, such as suggeStions for integrated

units;, -instant-word- lists, a vocabulary llst a reading speed test, a list of—...

. proverfbs, and worksheets. - ' . / .
. S ) Vo

- @ e Jo
EXPO Project: Implementation Guide. 1980. Available from EXPO Project,
Arlington Public Schools, 1f}26 North Qu1ncy Street, Arlingon, Virginia 22207
($20.00).. . - _ . o -

\.

. . Ty

Slnce the Expository ertl\Lg Project approaches the teaching of wr1t1ng as thé
teaching of a series of skills, all aspects of the. prOJect focus.on the
skills, providing a sequential, standard program. Designed as a K-12 program, ,
it can Be implemented as an elementary, 1ntermed1ate, or high school program:
that focuses on-a five- -step writing process: prewriting, outlining, writing,
proofreading, and rewriting. - This gu1de provides a comple te explanation of

'

the project 'goals and methods, including an overview, goals and obJectlves., o

séquential writing objectives, and discussions of the writing process and«
thinking skills, staff development, evaluation of writing, the
writing/thinking ocess, writing readiness, introducing the top1c sentence,
sentencer gstructure, sentence comblnlng, teaching the lo¥ ach1ever, and the
essay. Sections jon materials and 'evaluation/, and a blbllography comc lude the
guide. ‘ ' * : !
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Writing Resource Guide for Assessment and Instruction, ‘Delaware
Depaftment of Public Instructlon. l980 [Soon to be available from EDRS. ]

Developed from a comparlson of the writing performance. of elghth grade

students in Delaware with a representative national group, this wr1t1ng-
resonrce guide provides a detailed descr1pt10n of the state's writing =

assessment procedure and offers educators guldance in evaluat:.ng student

‘wri tlng and 1mprov1l1g student writing -ski'lls.  After describing the state:

wrltlng assessment program,. the first of "’ three ‘'sections suggests methkods of
preparing for assessment and apply1ng scoring procedures in the-classroom. It
also ]presents descriptions of -the primary and secondary traits of major types
of wr1t1ng, a completed example of‘preparatory work, a sample preparatlon
form, and a:checklist for mechanics scoring to aid in evaluatlon. The se’cond
section contains 40 teaching/learning activities labeled accord1ng to writing
category (narrative, descriptive, expository, persuasive, .or expressive) and

suggested instruttional level (elementary or secondary). The final section. .’

'describes 11 books and articles related to evaluatlng student writing, lists
several state-supported projects developed to improve student writing skills,
and presepts classroom activities available on microfiche. ‘Assessment
instruments are included 1n the append1ces. (MM) ‘

o

Target:- Communlcatlon skills.. L1ncoln Public Schools. 1982. “Available

from Lincoln- Public Schools, Adm1n1strat1ve Offices, P.O. ‘Box 82889, Lincoln,

Nebraska 68501, "($20.00) [Soon to be avallable ‘from EDRS. ] S —

/ e

/ :
Intended to help elementary ‘dnd secondary teachers model and "teach
communication skills in all subject matters, this currlculum gulde is d1v1ded,
into four sectlons. The introduction™ descr1bes ‘the. program's ‘goals, explalns_

how to use the. gulde, and presents grade—apprOprlate profiles of communication

skills competence. “The second section lists indicators of student.competence- .

in speaking and understanding spoken English, evaluat.Lng and responding ‘to

messages, and building ‘and maintaining human relationships. It also prov1des
examples of student assessment records and sample act1v1t1es._ Sectlon three

of skill developed The final section 1ncludes explanatlons def1n1tlons,‘
rationale, and suggestions for teachers and ‘students in utlllzlngl.

poﬁmunlcatlon techniques; illustrates the life application of specific

communication skills; and lists both print and nonpr1nt resources on

communlcatlon methods and activities.

s

) Target' . Literature. . L1ncoln Publlc Schools. - 1982. Available from
‘Lincoln Public Schools Administrative Offices, P.O.: Box 82889, Lincoln,
Nebraska -68501. ($ll 00) [Soon to be avallable from EDRS. ] .

‘Intended to prov1de the ba31s for a llfelong appreclatlon»—of 11terature, thi's

curriculum guide. . out11nes a sequence of instruction for elementary and
secondary school students. Used in conJunctlon with the K~12 Reserved

e

Literature list for the Lincoln, Nebraska, pul'hc schools, the guide prov1des o

gtids indicating the appropriate grade level fcr introducing,- focusing on, or
Ty R ;

! ‘.
; i
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re1nforc1ng spec1f1c 1i terqry content, such as character1st1cs of l1terary~
genres (such as short story or novel) structural elements (such as tpl‘ot and

ting), and languagge d'euces@ch as diralect or figures of speec.h)' 1t
pr;gents sample questiors based on Jamin Bloom's cognitive taxonomy \to
guide students, explorat1on of .literature from simple, recal*l ‘to the
increasingly more complex operat1ons of application}’ analysis, and evaluat1o’h o
It also presents examples of instructional techn1ques encoyraging student |,

explorat1on of personal thoughts, feel1ngs, andy experiences thr0ugh l1terat0re. -

The resource section of the guide discusses literature's value as well as .'
.teacher and commun1ty respons1b1l1ty to prqmote student apprec1at1on of great
- books. 1It.also presents. general critetria, for selecting instructional
materials and specific gu1del1nes for evaluat1ng textbooks for» racial or -
sexual bias. . The final section, a glossary of l1terary concepts, acts ds
/support ,Eor teachers' lesson plannlng. : \;\
Target° Wfiting: A ertten Composition Currlculuﬁ Instruction by
‘Objectives, K-12. Lincoln Public Schools. 1982. ‘Available from Lincoln
Public Schools, Administrative Offices, P.0. Box 828899, Lincoln, Nebraska
68501 ($53.00). [Soon to be ava1lable from EDRS. ] : S

Des1gned to coord1nate compos1t1on instriction between the primary and sen1or
high school years, this curr1culum guide presents a system for both the diregct
teaching of spec1=f1c rompos1t1on objectives and the assessment ‘of student
- ach ement and program effectiveness. The first of . the guide's five maJlr,
sectipns explains the- curriculum's scope, purpose, and means of asséssment.
D1v1ded into primary, intermediate, junior high school, “and sen1o‘r high school
units, the next four. sections explain grade—appropr1ate work/study and common
" writing objectives, describe required and chosen units of study, and list
source materials and possible wr1t1ng act1v1t1es.,\ They also present. advice|on
help1ng students take standard1zed tests. Each sect1on bu1lds on the s\t\tkdent
sk1lls in- 1nformat1ve, expressive, and elective wr1t1ng developed in the_
prev1ous units. The appendices offer a ser1es of grids on age- appropriate
writing experiences: .and skills, a glossary of writing terms, a description of
- how this Curr1culum was developed, a style gu1de,!and ‘'sample student d1agnos is’
-records:gf@,{,(MM)* o ; : .

I

'

Standards of Learning Oanctlves for V1rgm1a Public Schools" Lang aée
Arts. V1¢rg1n1a State Department of Education. l981 [ED 216 400, 39 pp.

The standards of learn1ng obJect1ves for English, reading, "and language arts
_that are presented in this_ paper- are intended as a basis for planning language
arts curriculum and instruction. A list of 6bjectives is presented for each
'~1nstruct1onal level from kindergarten through grade twelve. The objecti
_reflect-concern for -developing the concepts, ikills, and positive attitu
~each.of the following areas: (1) oral languag (listening and speaking)|
reading, (3), writing (composition, handwr1t1ng, and spelling), (4) litegldture;
‘and (5) language process (grammar and usage, hinking and study skills, x
- on)s - An append1x contains the twelve\ed,ﬁcanonal goals upon which
objectives’ were based : N N . .
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-ADULT BASIC EDUCATION r

Adult Basic Education, English~and Communications Curriculum Guide.
Province "of British Coluwbia. 1982. & oY ’ S
} o o ’ : . A - o .
Designed to'define a common c'urr‘iculu‘mr goal and an array of learning
‘objectives for adult basic educati®n English and communications courses, this
guide also provides flexible structure” for course design and a framework
‘The -
guide, organized to parallel the sequence that can be .used in planning an
'English Or communications course, presents an overall curriculum goal;
- learning objectives fogx writing, speaking, listening, viewing, reading, &and
responding to literature; and a course design.: It then outlines in detail
seven theme .units that are structured to aid the’ natural integration of the
“five language skills, and suggest§ gighteen .additional .theme units. These are Rt
followed by skills units that focus on both developing individual ‘skills and ¢
integrating skills withiy larggéf theme units and that list purposes, *
objectives, topics,: ac t‘iv/f‘ties , and ‘instructional resources.. The guid
_concludes with sections on the principles of adult learning, perspectives (Pm
teaching English and communication skills, instructional and Professional
resources, and publishers addresses. ' . - 4 ; : 4

/
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CURRICULUM GUIDES
RECOMMENDED IN 1982 '

ELEMENTARY . ' o o ST ;XL

- e

Language Arts Curriculum Gu1des, Grades 1-5. Norman Public Schools. 1981.
Available from Norman_ PubllC Schools- Curriculum T)epartment 131 South: Flood,
Norman, Oklahoma - 73069 /($25.00 for'each guide). [ED 224 038, 161.pp.; ED .’
2"24.039 191 PP, ED” 224 040, 243 PP. ;. ED 224 041 291 PP.; ED 224 042, 201 ’
Intended to enhance the’ quallty of Jlanguagdk arts instruction.in the first
. through fifth grades, these curriculum guides define objectives, list some
basic resources, and offer teaching activities. The five strand’s covered
include language and grammar, listening, speaking, reading, and wr1t1ng. An
"articulation chart at the beginning of each guide categorizes obJect1ves
‘within each strand as #ntroduction, major objective relnforcement and

ext en51on OT 3. rfued relnforcement. ‘The categories for each objective are .

arranged across, grade levels for grades one, through five. Thee rest of the

guide 1is d1v1ded accordlng to- strand and lists objectives with accompanylng-'
resources, activities, and notes. ‘Appendixes 1nc1ude d key to abbreviations
- and a blbllography of teach1ng aids... .

SECONDARY , SR ' - g

-

_E;glish lJl_ (Minitnum Essentials). Grade 11.. Prince George School District
~No.'57.: 1.981. [ED~21‘9_ 804,.51 pp.] L / : ' ’

_The prlmary aim of this minimum essential course’ gu1de for grade 11 Engllsh is

"to increase students'’ confldence and sense of worth- by’ allowing them

" opportunities .to experience success in llstenlng,rspealung, read1ng, and
writing. The five goals of highest priority are (1) to help students- listén
effectively, (2) to help students speak effectively, (3) to foster an. interest
in reading, (4) to help students develop appropriate, skills for .writing.

sentences and paragraphs, and (5) to help students develop wide speaking,.

listening, reading, and’ wr1t1ng vocabularies. To encourage an awareness of
society and its values, ‘the followmg goals were given high pr10r1ty to
develop in-students a range of read1ng .and study skllls, to provide students
with opportunities for writing various* types of prosé, to enccurage a critieal
examination of mass media skllls, to extend students' knowledge of self and
society through 11terature, and to provide opportunities for students to
. express themselves creatively.’ Another set of goals that. should be emphas ized
‘only after students are well on their way to’ mastery of the first twd sets of
goals.are. pr1mar11y based around 11terature. Five sequential themes"
approprlate ‘to students 1nterests serve as focal points around which. content |
and  experiences are organlzed' . ‘'man and himself, communl,catlng with society,-’
influence of the media, man and his community,.and man ahd his wbrld,. The
. thematic units include thematic concepts, learning outcomes, activities, and .
. some suggested sources. . . - P o . o

N
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Language Arts Curriculum Guide. Seco'nd Edition. Grades v7f12- ,Parkg,ose
- Publigc Schools. " 198l. Available froff Parkrose Public Schools, Attentiem Max
L. Brunton,.10636 N.E. Prescott Street, Portland, OR 97220 ($3.50). [ED 219

..771, 67 pp.]

Language arts course statements for grades 7 thrpugh 12 are presented in this
.curriculum guide. Content dreas for each grade - level are as follows: grade
..7--geading, writing, and spelling, with certification required’'in. reading;

s

grade 8--reading, writing, and spelling; grade 9--wr1t1ng, speaking, and
“,_11sten1ng, w1th certification required in each area; grade 10--writing:
'(descr1pt10n,‘narrat1ve, and exposltlon), gradé ll--writing (exposition and.
° third person fom), and grade 12——wr1t1ng and literature. Course statements:
~ are provided for the following areas: read1ng and writing ana 1ys1s , speech’:
drama, basic|skills, -journalistic writing, the noved, the short story, poetry,i
language study, college preparatory English, senior Engllsh Shakespeare, '
school yearbook, school newspaper, global studies, human1t1es, reading, and.
wr1t1ng. Theistatements indicate. grade level, length of course, term hours,:
and prerequisites -and prov1de course overv;ews\ and goals. o
Oak Knoll Sch,povl English Curriculum. Gra‘d_.es 7-12. Oak Knoll School. of
‘the Holy Child Jesus,. Summit, New Jersey 1981"\‘- Available from Harriet‘
Marcus, 0Oak,Knoll School of the Holy Ch11d 44\Blackburn Road, Summit, Ne/w/’_
Jersey 07901 ($2 00) [ED 217 409 66 pp.] ;5; \ : .
‘In thois detailed survey ‘of? the Eng11sh offerlngs of a ‘private secondary school
" for g1r1s, each grade is divided into semester or smaller’ themat1c units. For '
each of these units, an overview/rationale is followed by book list and _
description of how the unit's activities will he ,the student ‘develop .
spec1f1c skills in the areas of reading, wr1t1ngK<P/beak1ng, and -listening.
Seventh grade is divided into six units: . the family, "A Christmas Carol,” the
short story, "Johnny ’Irema1n," folk literature, and poetry.. A year long
"~ course on developmental reading is designed for seventh and e1ghth grade -
‘stjudents def1c1ent in basic reading and vocabulary skills. Eighth grade
consists Qf ‘four units: drama, fortune-telling, the novel, and courage.
N1nth grade is divided into. quarterly courses: world of .- the past, poetry,
short story, ‘and world of the rfuture. Tenth grade consists of two semester
courses: literature of the 1mag1nat10n and historical literature. 1In
addition to quarterly courses (in tragic drama; those romantic 1ad1es, hero vin -
rish literature, and literature as social commgntary), students in grades 11
and 12 choose form.mong 11 electives’ of fered -in alternat1ng years. Students
who complete extra work may receive honors or advanced placement credit in. .
these’ courses. ¢ ) : - _
. i O . . . -, . Coa . RN
The Wl,scons_"ln Alternative Curriculum Design in Basié English/Communication
'Skills for Grade 9. Wistonsin State Department of Public Instruction. 198l.
Available from the Wiscons n Department of Public Instruction, -Publications
Office, 125/ -South Webster, P. 0. Box'. 7841, Madison, WL 53707 (Request .
Bulleti_n #2131 $3.50,  checks payable to WI.SCOl'lSln Department of Publlc
Instruction). [ED 209 681, 280 PP- ] (h : -

7
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Intended for use with ninth grade students, this guide is one of a series of
teacher resource curriculum guides in communication arts developed by the -,
‘Wisconsin Deyartment of Public Instruction. The curriculum described in the
guide is intende¥ to (1) appeal-.to students. of all abilities, (2) provide for
student ‘interactidgn and involvement:, (3) indrease student uge of language dsra
¢ommunication tool, i

(4) increase development of vital communication skills)
and. (5)' involve students in creating and receiving messages in various modes,
for various purposes, and for varidd audiences. .The guide contains 25 ‘units
based on the five major ‘functions of'-,communication‘(inf'oifming, feeling,".
imagining, ritualizing, and: controlling) and five ‘audience ‘contexts
(intrapersonal, dyadic, small group, publi¢, and mass communication). The
units contain activities for reading, writing, speaking,’ and listening.
~Appendixes contain statemerts. about "the teaching of reading, writing, .’
speaking, and listening drawn from current research. = . ioartT

The Wisconsin Alternative Curriculum Design in Basic English/Communication
skills for Grade 10. Wisconsin State Department of Public Instruction..
1981. Available from the Wisconsin Department of Public Instruction,
publications Office, 125 South Webster, P.0. Box 7841, Madison, Wi 53707.
(Request ' Bulletin #2132.1Y$3.50, checks payable to Wisconsin Department- of"
public Instruction). [ED 209 682, 264 pp.] . , . ' :

B

Intended for use with tenth grade.students,” this guide is one of a series of
teacher resource curriculum guides in communication arts developed by the
. Wisconsin Departrpént of Publig Instruction., The’ curriculum, described in the
.guide is intended to (1) appeal to students of all abilities, (2) provide.'for
student interaction’and involvement, (3) increase student use of language as a
* communication tool, (4) increase dévelopment of yital communication skills;
and (5) involve students in creating and - receiving messages in various ‘modes,\
~f~fo'r—~—va'r—i—ous~purposes,—and—jf—ors»variedkaudiences,,.__;"libheﬁ_gy‘i‘c_l_e_'cor'ltains {25 units "
based on the five major .functions of communication (informing, ‘féeling,
imagining, ritualizing, -and controlling) and five audience contexts
(intrapersonal, dyadic, small group, public, and fass commupication). The.
units contain activities for reading, writing, .speaking, a id listening.
Appendixes contain statements about the teaching of reading, writing,
speaking, and listening drawn from current research. -
- ' P A '
Bellaire High Schlool English' Program Guide. Margaret E. Peterson,
' Public Schools, Route 3, 204 West ‘Forest Home, Bellaire, Michigan
[ED 226 342, 56 pp:] ' \ | ' :

Intended to acquaint students and.parents with ‘the. English program at Bellaire

High School (Michigan), this guide containsi'the curriculum for grades 7
through 12. After a ghort introduction stating the program's philosophy -and . |
'student program's sequence; the curriculum for each grade. and ‘course is
presented under the following format: . (1) prerequisites, (2) description, (3)
requitemedts for students and teachers, (4) objectives, (5) texts, (6)
supplementary materials, and (7 length of course. Topics covered in the
course listing include grammar, cémposijtion, world literature, American

. : . L, _ . . _
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literatui‘e, vocational English, and speech. Electives listed include advanced

courses in composition,- literatuere,- creative writing, vocabulary, and
’ »
; 1

- journalism. . : , .
. _ C /t < w
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_ GRADES K-12
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Parkrose Writing Program Guide. Grades K-12. Parkrose Public Schools.
1981. Available- from Parkrose Public Schools, Attention Max L. Bruni:o'n'," 10636
 N.E. Prescott, Portland, Or 97220 ($4.00) [ED 219 770, 116 pp.] . :
. 0 . . . I ) . \ )

~Thirteen curriculum strands that together constituteé a framework for ‘competent
writing are’ detailed in this writing program guide. Each strand discussed
" begins with a statement of the expected learning outcome c lled."a program
~ goal" and is further organiz in a kindergarten through grad&n}f sequence

with objectives listed fof each grade level. Where appropria models are
provided for objectives. Writing goals are also correlated with units ‘in the

Economy Company "EXprésswa_.ys" textbook:series, including the teachers' -

resource book, duplicating masters, and activity book. Strands are provided
for the following areas: complete sentence, sentence structure, paragraphing,
" format and 'appear°ance, 'pur‘pose' ang_ form, paragraphing, format and appearance,
‘purpose and form, proofreading, evision, reference materials, capitalization,
- punctuation, -grammars vocabulary, and spelling. '

Composing as the Curriculum: .A Guide’ for Imstructiwon_in Written

/Composition. Grades "K-12. lA’lbionFPubli_rc."Schools. 1978. -ED 162 318, 81 f

Vo
e

el - T o

The Albion (New York) school district provides this guide to written
composition instruction in 'its kinde‘r'garl;en through grade 12 curriculum
because of thd importance “and necessity of writing, not only as a school
. activity but also 3gs a lifelgng intellectual, self-actualizing, .and

.
b

daily-living 'acti,vity.i\ Following,a brief overview that summarizes the

‘rationale for "composing ‘as the curriculum," a scope and sequence chart
/considefs topics and lessons for reach grade, listing them by mode of
discourse (description, narratién, exposition, persuasion, and poetry) .. The
remainder of the guide details sample writing activities drawn from the scope
and sequence"chart,,,pr'esenting the activities by the steps in the "Albion
.Model" of the, composing -p‘roéess ‘(stimulus, prewriting, writing, workshopping,
fewriting, and submission to an audience). . . ‘
N 4 s o

Language Arts Guide K-12. Portales Public Schools . .1980."Avaiﬁ1.ab1e from
" George Hughes, Assistant Su;‘?erin_tendent,'Box 779, Portales, New Mexico 88130,
($5.00) .[ED. 219, 749, 549 plp-’] . o0 o »

-The instructioh-a\l\pr'ogr"am desciibed in this guide is designed to providé a
sequential language arts curriculum for, kindergarten through grade 12
‘Information contained in jthe guide includes: (1) a statement of ‘'philosophy;
(2) language arts objectives for each grade level; (3) a guide to language
arts skills; (&) léarner outcomes .for: gradés one through eight; (5) learner’
outcomes for seventh iand eighth grade remedial reading, eighth grade “language

i ) >
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arts and literature, and nihth and tenthygrade "1ang"uagevarts; (6) learner

outcomes for speech' drama, and-advanced drama; (7) learner outcomes for
junior and senior-students in .several courses, including the Bible as

literature, children's ‘literature, discussmn and debate, grammar and usage,

_career English, and communication. S J

L T e B T L IOR TN TRE ST

Language Arts: A Wide Spectrum of Ideas. K-12. Oklahoma State
Department of Education.. 1981. Available from Mary Reid, Administrator of
Curriculum’ Section, Suite 382, Olisver Hodge Building, Oklaghoma State
Department of Education, Oklahoma City, Oklahoma 73105 ($4.11). [ED 214 193,
339 pp ] . . ia ' . : ' C.
Intended for language arts teachers, this resource guide contains general
goals for language arts curriculum for kindergarten through grade 12,
o'b_]ecti\ies “for varying school .levels, learning activities, aid selecte
: resources desugned for a wide range of student abilities: o - Sections: of the.
guid’e focus-on listening, speaking; reading, writing, and"thmkmg, as'well as
the application' f mass media to language arts, The major portion of the
guide contains activities, divided into sections for kmder;garten, lower
elementary, upper elementary, lower secondary, and upper seqondary levels.
The guide concludes with illustrations and examples that c0mp1ement the
activities. e \ . - ’,'

! .
v

A Sugges ted Model~for- Developmg a K-12-Oral Communications Program. Mary
Jo Erickson and Harold MacDermot. 198l. Available from Haro‘d YacDermot,

.

N

"Minnesota Department of Education, c/o SW/WC ECSU, Marshall /Minnesota 56258__

($3.45). [ED 214192, 72 PP 1 - . . /

The curriculum ‘model offered in this manual is de51gned to pZOVlde a framework
within which teachers and. administrators can manage an oral communication
program. Following 1ntroductory discussions on defming terms, preparing
statements ‘of philosophy, and setting goals, sections of the manual conta1n
information on the following topics: (1) the fOundations of an oral
communication program, such as the functions of conllmunications the
delineation of communication competencies, and the types of guidelines for
management of the oral communication ,program, 1nc1ud1ng gjme allotments,
articulation, and administrators' respon51b111t1es, an 3). guidelines for
instruction, includmg classroom teachers respon51b,111ties,' exemplary

ob_]ective§ with“ suggested activities, instructional grbuping procedures,‘

record keeping, and assessment of student progress., A bibli(ography contains
teaching lis tening, apd audiovisual materiall Three appendixes provide a
glossary of communication terms, suggestions for small group; organization, and .
exemplary oral communication activities for content are/a teachers.. '
Activities Idea Definition Strategies (AIDS). Learning Disab111t1e3° A
Book of Resources for the Classroom Teacher. K-12. New Rochelle City School:
District. 198l. Available from New Rochelle City Sehool District, Attention:
‘Assistant to Superintendent of Research, Evaluation/and Program .Deve 1opment

" 515 N. Ave., New Rochelle, NY. 10801 ($,1‘5 00). [ED 214 358, 83 pp.] T

/
/
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o
Intended for ‘regular " classroom teachers with learning disabled chlldren in
their classes, the manual provides information p*tfd‘/or teaching ides in- 34
.areas. - Most sections re organized into three parts—-—examples of student
..behaviors.,..a..discussion, and suggést1ons. Individual seactmns deal with the’
- followihg areas:. allergy, associative difficulties, aud1tory percept1on,
behav1or, body 1mage, characteristics,. concentration, conceptualv skills,
copyinpg, d1sc1pl1ne, early 1dﬁnt1f1cat1on fine motor coordination, fglloying
d1rect1ons, gross motor sk1lls, handwr1t1ng, ‘homework,; intelligence, . language,
left~ r1ght coqfus 1oh, mathemat1cs, memory, organization and study skills, a
paren&s v1ew, pe\zc1l grip, pro; rast‘1nat1on Public Law 94-142, reading

reversals, self concept, social sk1lls, spatial relationship, spelling, -

tactile kinesth t;1c sense, and/ time concept/or1entat ion and telling time.
‘Append;d ares a learn1ng digabilities screen1ng checklist and a list of tests
included in a k1ndergarten scmeenlng program. . !
~ ‘ N - . .
Fitchbung_P,ubl1c Scho)s Skills Ach1evement Monitoring Programs, Fitchburg,
Magssachusetts: Writi Grades K-12. Fitchburg Public Sthools! -1980. [ED
192 349,' 59 pp.] ) : B ’

T L
g .~

_The F1tchburg, Massachusetts, schoeol. system s writing program des1gned to meet
" the requ1rements of the commonwealth's Basic Skills Improvement Pol1cy is
discussed in this piper. The skills sequences that were selected for use in
the areas of eompos1t1on (levels kindergarten thrOugh grade 12)- and mechanics
and usage (levels twq through nine) are listed. The me thods for evaluation of
each of the sequences are discussed and the follow1ng mater1als ‘are provided:
writing sample top1cs, analytic ‘rating sheets for: wr1t1ng samples (levels -two '
through twelve) and explanations of the compos1t1on ratxng cdtegories (levels
four gthrough six)} a sample page from the mechanics”and usage|test; a sample
student ‘achievement report -for the mechan1cs and usage test; and" samples of
.class d1agnost1c suuimar1es in- both compOS1t10n and__ mechan1cs .and _usage.’ -

The Eng‘11sh Language *‘Arts Handbook" A Process for Curr1culum Building,
. K-1 ‘Montana State Depa°rtment- of Public Instructlon. 1981 .. Available
fro Claudette Johnson, Office of Public’ Instruct1on, State Capitol, Helena,
Montana 59601 (no cost). [ED; 213 038, 46 pp: ] o
Intended to help school districts develOp the1r own; language art«s.
(k1ndergarten through grade twelve) curriculum guide, this handbook outlines a’
four~step process for curr1culum planning: (1) ‘organizing’ the curriculum
committee; (2) 1den,t1fy1ng -and. assess1ng current ph1los0ph1es and practices
(includes 'certain standards for accred1tat1on ‘of Montana schools and the -
"Essentials oX Education" statement);. (3) writing or rev1S1ng the Engl1sh
"“language arts curriculum (prOV1des _samples of scope and ‘sequence, course of“ .
study,’ andLrelatmg goalS“towresources), -and  (4) . ass/essment of the. new.

curriculum. Each process consists of a set-of. quest1ons,»samples, and

- references. An aanotated bibliography,that is directly related to the—

questions is prov1ded at the end and includes sections on general curr1culum’

‘‘concerns, English language arts general concerns, career education, censorsh1p
‘and copyright concerns, c0mp051t1on,_drama, except1onal students, language,
l1terature, med1ay;vaoral communication, -and reading.

i - . .
! . . .




B . N -‘ﬂ ) . e
Language Arte. K 12, A Goagl Dll\ected Approach for Education Programs.
Program Goals, Grade and Cpurse.Level Ob_]ectlved, Learn1ng Qutcomes.-
BOUlder Valley Public Schools. 1980: Available from Boulder .Valley School
District -Re-2J, 6500 East Arapahoe, P.0., Box 9011 Boulder, Colorado 80303
($9 00) [ED 221 870, 616 PP~ D) ‘

/

P N

Based upoh the concept that each step in the development of an educational '

program for -students is directed toward a known goal, 'this detailed curr1culum
guide prOV1des progrmﬁ goals, grade and course level ob_]ect1ves, and learning
outcomes. in language arts -for k1ndergarten through grade 12. The prefatory

section \of the document brlefly presents the philosophy behind the program, .

“its goals, and its rationales on .the elementary,,m1ddle, andssenior high
" levels. ' The three main chapters of the document provide detailed outl1nes of
the. courses on each of ‘these three levels. The chapter concerning elementary

langua’ge arts also contains the currlculum guxde for the program's’ 11brary
med1a sk1lls component for all grjades.
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ELEMENTARY ' S ' - . .
ELEMENIARL - o X

Elementary Commun1cat10n Arté Program. “Preidchool-6. School District of

.Lancaster. 1980. Available -from Amos Hahn|, Reading Program S_ﬁecialis‘t“,

L4

}'7604 {ED 197 355, 549 pp. |

School District of Lancaster, 225 West Or t.gé Street, .Lancaster, Pennsylvania

. F oa * .
. . 1)
. : .

' Teachers, 11brar1ans, curr1cu1um specialistis, and administrators cooperated in

. -

‘can, follow the progression of difficulty fr

‘this curriculum pro_]ect whlch involved res arch and intensive field testing. .

This -curriculum is based on a philosophy’ hat stresses the integration of the
language arts and the equal importance of e bch- of “its strands--1is tenlng,
speaklng, wr1t1ng, and reading. - This i1 ; a process—orlented curriculum that

-1nc1udes comprehensive lists-of objectivels .by grade level -and features

that deals with both the cognitive d the dffective doma1ns, and a var1ety of

N

!

suggestions ‘for oral and wr1ttez—compos1ng activitieg, a literature program .
n

approaches to the ‘teaching of the communication arts. Communication skilks
are listed in two ways. One indicates yoth a. horizontal and vertical
progression of skills so that teachers can "deternune entry and .exit .levels and

second is a vertical progression of skills ?y 1eve1 and category only.

-
-

Language Arts Curriculum Guide. K-8. _Iklver Valle-y School D1str1ct '1980.
365 pp. . Available from Barbara J. Moody, CJ.'rrlculum Coordinator,” River Valley"
School District - Turner, \Maine 04282. [Not|lavailable from EDRS.].
. ’ . ’I

This 1ntegrated approach ‘to the teachlng of language arts from k1ndergarten
through grade eight demonstrates how skills|ican be taught and .refaught with’
continuing, refinement and expandlng apphcatlon and suggests that articulation
between grade levels as well as with other Sub_]ect areas 1s part of 'a basic

‘curriculum. Instructional ob_]ect1ves are stated first in general terms and

thén broken down. A distinction is made between instructional ob_]ectlves for

"teachers and learning ob_]ect1ves for students. Skills listed in the guide are

to be taught,in context, and progress is to" be measurgd by

criterion-referenced tests that are t1ed]to the instructional obJectlv s and
structured to\ elp each student learn at hlS or her own rate. Objectives for
all reading s kil1ls and certa1n wr1t1ng, speaklng, and listening skills are
extensively developed, In addition, the guide provides (1) _a list of -
activities, . many of . which—-are—designed }to foster higher thinkihg skills and

 encourage 'students to explore and to discover;’ (2) materials and- methods that ~

help teachers diagnose individual 1e[arn1ng problems."and, monitor student
progress; (3) extensive lists of textbook resources for all grade 1eve-1s, and

(4) a comprehen31ve statement- concern1ng standards for a badic skills wr1t1ng )

program._ , ) : ' - : .
, . . -5 . .

P

m one level to the,next. The
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Language Arts.. Grade'7; English .I: Grade 9.  Instructiopal Resdurce
guides. Palm Beach County Public Schools. -1980. Two volumes. Grade 7,
350 PP+ grade 9, 323 pp. .Available from Martin Gold, Director of Secondary
fducation, Palm Beach Country Public Schools, 3323 Belvedere Road, West Palm
.Beuch, Flor1da 33402 ($35 00 each) [Not ava1la)ble from EDRS. ] - —
‘ These two g 'des, part of a series developed by the Palm Beath County Schools,
"-:':reqant a omprehens1ve tra?twnal approach to language arts instruction.
tructured and goal-oriente they. are designed to ensure"a unified language
a.ts progfam with districtwide objectives. ' The gu ides include major
objectives followed by specific, clearly stated. subobJect1ves, references to
'adopted texts, and instructional resource sheets. Evaluation is made through
'cr}ter1on r‘@ferenced test1ng. The guides also include a statement of mindmum:
standards for student pé’rformance.‘ The mater1al has been put into a
" loose- leaf format that features eady-to-use 1ndexes and tabs.

»r

‘Functional’ Basic Skills- ‘ English II. . Instruct1onal'Resource Guides.
Grade 11. Palm Beach. County Public Schools. 1980. Includes 13 minipackets
for reading skills and 9 minipackets for writing 1kills. Available from
~ Martin Gold, Director of Secondarj Education, Palm Re .ch County Public
Schooys, 3323 Belvedete Road, ~West Palm Beach, FL 3342 ($50.00). [ED 204
806, microfiche only, 76 pp.; ED 204 807, microfiche on , .453 pp.; ED 204 .-
808, m1;:roﬁ1che only, 417 pp.] . . L

3

Developed by the Palm Beach County Schools to define d r'*t—wi'de"objectives :
for 1nstruct;.on in f,unct1onal basic English skills: at .the eluvent‘ grade, the
guide lists im major obJect1ves as well as subobjectives, suggested:
strateg1es available resources, activities, and methods of‘evaluat1on. The
. focus is on a particular set of objectives .in reading and writing that can be
meastured by standardized tests, M1n1packets accompanyf/the gu1de and are
designed to help’ studenis meet-minimum standards. Each’ packet contains
_ preparatory sheets, activity sheets, and an evaluation. A spec1f1c skill is
-identified andexplained, examples are prov1ded, and var1ous “exercises allow:
* the student to apgy\:he skill, The writing minipackets cover a number of
skills, which vary from proofread1ng, classifying and organizing, and writing
business letters to completing a driver's license application, an-income tax
return, and a job app11cat1on. The read1ng m1n1packets deal with“such-'skills
. as detecting context clues, d1scern1ng main ideas, making inferences,
d1strngu1sh1ng begtween fact and 0p1n1on, using the d1ct1onary, and read1ng
maps. : .

" GRADES K-12 e L ;

Eng11sh and Language Arts Curriculum Guides. K-12. -‘Louisiana State
Department of Pub11c Education. 1980-8l." Three volumes. K-6, 600 pp-; 6-9,
335° PP. 9- 12 297 pp. Available from Connie Barnes, Louisiana State
Department, of Publ1c Education, P.0. 44064, Baton Rouge, Louisiana 70804.-- [ED
207 066, 180 pp.; ED 207 067, 713 PP.; ED 207 068 666 pp. ]
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Deve 1oped as a p110t project to estabhsh statewide currlculum standards 1n
language arts, these guides are based ‘on the theory that: there should be”,
first of all a natural 1ntegrat10n of the ‘language arts strands and
secondly, an emphas1s on processr The strands are organized under three

"headings: reading and 11sten1ng, writing and speaking, and aids to reception

and expression. Specific content at each grade level" incorporates recent.
research in English education. The approach to the study of grammar, for
example, encourages the integration of grammar with comp051t10n, using
proofreading ex cercises to help students understand the dlfference ‘between
grammar and usage and providing exercises in structural grammar. The
literature program not onfy emphasizes the cognitive domain but also gives.
attention to the affective domain and to "creative'' comprehension. The major

wportllon of the guide s devoted to dbjectives rather than methodology.

Reference is madé to state-mandated testing, and the skill charts at each
grade level indicate when an objective is to.be introduced and when it is to
be mastered. Skills in addition to those to be tested are included, however,
and teachers are encouraged to ._allor the curriculum to the abilities, ages,.
and persona11t1es of the1r students. o -

Writing to Be 'Read: -«A Curriculum for Teaching the Writing -Process. K-12.
Neshaminy School District. 1980. Ava11ab1e from James 0. Lee, Supervisor of
Language Arts, Neshaminy School District, 200l Old Lincoln’ nghway, Langhorne),
Pennyslvania 19047. [ED 202 031, 501 pp. ] o~
This writing cdrriculum is built' on the following_four tenets. , .
1., Althc ugh 1earn1ng to write well is usua11y hard work,

the process can be made 1nterest1ng——even exciting-—-when

students realize “that someone cares about what they have .

to say.

.

©. 2, Skills are important as a means to‘the end of effective
communication, not as-ends ip themselves. - e

3. The- student is a continuous learner who is capable of" ’ -
- taking respons1b1’ ty at eacn step’of the writing process
rather than requlring coentinuous guldance from the -

teacher. .
4

4. Growth comes through tasks to wh1ch the student relates'
rather than -through p1ecemea1 exercises deahng w1th the
sentence, the paragraph, the story.

° "

The materials in this curriculum reflect this point of view and are
pr-3ented with clarity apd, preciseness. A notebook format features color
coding and is organized by the following headings: Assumptions, Guidelines,
the Writing Process, Expressive Writing, - Short Lessons, Gr ade Level Plans,
Holistic Evaluation, and Research. Well-designed lesson plans for the various

writing assignments include task analysis and procedures fer teaching the’

N : o
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writing process.
process——prewriting, drafting,
evaluating. Peer editing and small group activities are encouraged.
research insEnglish education is included, particularly the implications
research findings for the teaching of writing. Designed to emphasize
relationship of writer to reader and to

product, this curriculum should prove
teachers alike. - _ o , '
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focus on progess- rather than’
helpful to experienced and beginning

Attention ‘is given to all steps in the writing
revising and proofreading, publishing, and
Recent
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.-the process. of develo

CRITERIA FOR PLANNING AND \ -
EVALUATING ENGLISH LANGUAGE ARTS .
"CURRICULUM GUIDES (REVISED) '

<

'The Committee to Evaluate Curriculum Guidelines and Competency Req \r@ments'-._
has repeatedly revised its criteria in an .effort to keep pace with the
practices of the best curriculum developers. These critéria were formulated

. with several objectives in mind. First, they prOV1de each member . of the. -

committee with a uniform basis for evaluat1on. In this connection, ‘however,
‘the ‘subcommittee that-developed - the criteriad (R1chard Adler, Thomas X.~
Corbett, Allan Dittmer, David K1ves William J.” Scannell, and Sr. Rosemary
«W1nkeLJohann) urges that each guide subm1tted for evaluation be- viewed- as- a

unique document and not d1rect:I}r ‘compared.to other gu1des. "Second, . the
criteria may serve to help schools and other educational ‘agencies that ar~ej in
p1r}g and_ evaluatlng curr1cula. Finally, the ‘comml t tee

hopes that the criteria may dct as a-change:- agent within th‘e*fleld“of“‘E‘ngl ish—=-

and the language arts. ,In a ‘sense, these criteria are. utop1an——w1th biases .
t%uat the Committee ‘readily acknowledges. While no single guide has "met"
"tnese standards, perhaps the criteria themselves help to remind us of the
direction we wish to take. )

: . L \
Philosophy: What We Subscribe To ; ‘
(annbtations in parentheses)

-
Th1s guide
1. has-a statement of philosophy that coherently explores
the beliefs of teachers about students and subject matter.
(Ph1losophy is what we bel1eve, and it's a good thing to

_ get out in the open )

2..has content that follows logically and cons1stent]:y from .
. its statement of .philosophy. <
(1f ‘a philosophy: doesn -t gu1de dec1s1on~mak1ng, 1t s use-
less.) ‘ ¢

-
-

°

3. promotes a natural, organ1c 1ntegrat1on of language arts
experiences. _ o B
(Th1ngs ought to . go ogethe Do ‘ C

4, encourages teachers jto V1ew language both as a subject _ '
and as a commun1cat1v process central to 11 human l1fe‘
' and learn1ng. - : . L
(Language is pr1mar11y a. 11v1ng process, not an - art1fact )
l .
5. st1pulates that individual processes of language develop— -
ment and concept development take precedence over
rb1trary grade~ level expectanc1es or requirements.



(The best chance for. stimulating learn1ng 1s to start
. where the kids ares ) -

' '6._expxesses the belief that the English program should aid
students in plann1ng, execut1ng,'and evaluating their -
learning experiences both 1nd1v1dually and in groups. .

. . "(Who's it for anyway? Complete 1nvolvement in' the
process is ideal.)

e 7. suggests that teaching and learn1ng are cooperative, not
. competitive, activities in the classroom.
" (Nobody ever. really wins. The business of the classroom
.is cooperation--between teachers and students, and .

students and saggsnts )
—\\ " .. “

A 8. 1nd1cates -that successful experiences, in language devel—
;;;;;;;;;;opment_are~essent1al _for..all_students.. . .. .

e T 1

(Buccess comes in all colors, shapés, and sizes. Aln
kids need to succeed in school ) -

Policies and Procedures: ‘How We Operate
Th1s gu1de : : -

1. helps free teachers by expla1n1ng their respons1b1l1t1es
and by suggesting the possibilities open to them.\\
KSchool systems. uSually have expectat1ons, and it's a

good th1ng for teachers to knoz-the1r opt1ons.)

2. states procedures for both individual and group decision-

1 making on such matters as select1ng and order1ng mater1als,
equipmeént, and ‘'seryices. : y
(The ‘nuts and bolts ought to! ba\speclfled not just

guessed ‘at. )

4 . - ..},' ) '_ . ' . ,
‘3. supports the view'that curriculum building is an ongoing
" process. : ¢
(The curriculum, likKe k1ds, keeps changlng——or at least

it should. " There ought to be a plan and somebody t
J{ - make sure it happens )

} N e q '-:":ju A

«

b, reflects the 1nteract10n’and c00perat10n of members of
» the total educational commu\lty.'= _
(Everybody should have a say d/they ought to be ﬂlstened
LS to ) . . . i

\ . S
Vo PRENLES

5. encourages cont1nual 1nserv1cq tra1n1ng and profe881onal

improvement for all teachers. Ll
(Change is continuous, as is the learning process_




Objectives:
ThlS gu1de/’ o
1. has objectives, that follow d1rect1y from the ph1losophy.
"What you see is what you get!")

What We Hope Will Happen ' ‘ ' 4

2. sets clear ob;ectlves for all the maJor components of the
_ Engllsh curriculum, ' 7
. {Say what vou want to happen so “that 1t makes sense to you
and to anybody who reads it.) %

3. states objectives in a manner that fac111tates recognltlon
. and description of progress.
. (An objective cap be -a useful thlng if it helps you to
focus on what kids do.)

4, d1st1ngo1shes teacher objectives from student objectives. ’
E—— ~teachers—do~shouLd~be—d1fferentlatedﬂfrom.whet_;:;;m,__;
students do.)

5. recognizes that many obJect1ves are desirable even
though progress toward them may not be convéniently
observed or accurately _measured.
(Restriction to a limited set of precise obJect1ves éan
wnduly inhibit 1earn1ng and teaching. Some goals are’ -
"reached only very 'gradually, almost 1mpercept1bly, and .
some processes are not easlly broken into steps or: 1eVe1s
of achievement.) 3
6.'recognizes that cognitive and affective behavior are insep-
arable in actual experience.’
(Thoughts and. feelings interact cont1nuously )
R = A~ .

- 7. conta1ns obJectlves for 1mprov1ng language- performance as
well a3 for perceiving more clearly what others do w1th lan-
guage. : : -

K ‘(Language is a game for play1ng as well as watch1ng. You

' “leqrn to do somethlng by do1ng ‘it, not- by sitting on the

| o . sldpllnes.)\“ o , .
Organization: How We ChH nel the Flowbongnergy : : N

N

This guide ' : S S -
1. makes clear how part1cu1ar un1ts, 1essons, and'procedures
~ are related to the total English program. "
- (Connections need to be made:now 'and then.- It helps if
you have some 1dea how thlngs m1ght fit together and make
‘gense. R o - . e

[
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2. suggests a workable'sequence of basic communication skillsi
(A suggested logical order is helpful even:. if it can 't always
be followed by particular children.) . ‘. Cov]

e
-

3. organizes major aspects of the language arts to prov1de
directions for planning. & .
) (Themes are a pretty good way to orgaane a, curr1culum but
- ¢+ ' not the only way.) . : _

-

- { . °
- i

% 4. regards textbook mater1als, 1f‘used as resources rather
than courses of study. | o -
(rdxtbooks don't equal the curriculum—--at l%ast not in the
best programs. Teacheé%)and ‘kids and parents are the real ﬁ
resoyrces.) < ) - A
5. suggests a variety of classroom organizations and activities
to accommodate various kinds of learnlng. | :
. . (Classrooms are not/conveyor belts in "the ﬁactory of leatn1ng.
l:;=;:;;f“‘1t s the th1ngs trht happen on. the way tWat count. )

6. suppl1es spec1f1c procedures that will enéble teachers to
help -their students to become 1ncreas1ngly 1ndependent. -
(Dependency is learned but so 1is 1ndependence )

7. reflects the pr1nc1ple that the students themselves should
, often generate Jlearning activities.
I (Kids are natural learners who sometimes learn to be incu-
“," rious dnd. unquestlonlng. ~“They learn when we let them. )
1.~" B .) N . . ’
‘Process As Content: The Ways That Students.Experience -

VAR §

This ‘guide a ' o ' -
' 1. d1st1ngulshes between conventional "expos1tory" teaching
% methods and’ "discovery," "inductive," or "inquiry" methods.

(No, method is 'sacred; each is useful for a different purpose.
In many schools, however, more emphas1s needs ‘to be placed
on 1nqu1ry ) - . N

2% contains act1v1t1es that have a 'problems" or "questions"
focus. ' - : :
(Documents from the “past or problems from the present or
future should often be used to promote trﬁinlng 1n 1nqu1ry )

v R

ot "3._arranges its inquiry approach so that §tudents ga1n con-
: fidence in their problem—solv1ng abilities. °,

_ /(An attitude of 1nqu1 y is learned through success1ve and-
‘. successful encounters with-problems that can be solved,)

o~ . \

4. indicateS‘methodSvto_promote cooperat1ve interaction among

- . ~

. .

O
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. studentsg,. . E : .
(Classroom experlences should prov1de gu1ded pract1ce in

group dynam1cs ) .

5. suggests strateg1es that encourage students go d1scover and
extend their ‘own ways of perceiving and learnlng. :
(Because students ‘have. individual perceptions of . experlence

it is essential’ for ‘them to develop theTr own grow1ng analy—.

t1c and creative powers ) _ i
. "t
o ! '

6. st1pulates ways to focus attention on -the processes of inquiry .
and ledrning. i :
(Inquiry processes——learnlng how . to learn——are probably the' a
most 1mportant activities that students' and their teachers_
can engage in.)

‘7

. . 1
. R J - B " a e e —.
Language . R K . . . ! c_ I Rk He e e S =

. . . | ]
This guide ! ‘ :
1. suggests -that the content of language sdudy often comesofrom '
real life. . : .

(Language is as real and personal as each individual.)

'
v

2. provides for study of conventional areas of 11ngu1st1cs.
(Linguistics, .as usually taken up in schools, includes '
semantics, h1story of language, grammars, regional dialects,
social. d1alects, lexltography, and k1net1cs—-body language )
3. suggests study of unique customs of specific language areas.
(The."languages" of advertiging, pOllthS, religion, and many:
other human activities are wor th studylng. Teachers need .to
ask the right quest1ons about the ways these languages work ) o

~4.'proV1des for\?tequent 1mag1nat1ve use of language in student-
created and student—moderated groups.
(Improvised drama, role play1ng, task groups\\and bra1nstorm1ng
are ways that kids can explore languageu "Imagine what it
’ would be like- 1f....Then talk it out.) A

5. reflect current or -recent developments in modern language theory.
"~ (Some of the .new grammars work better than the old ones because
Lo they descr1be our 1anguage more prec1sely )

"6. suggests act1v1t1es that help stndents learn the d1ffetence
.. between grammar and usage.-
(Grammar is primarily the study of language structure;
usage is ‘the study of the values we attach to pronunclatlons,

vocabulary, and partlcular conventions. ) . -
.o ) I}
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.« 7. recognizes that analy31s of language, as .in grammar study,
does not necessarily 1mprove performance in composing.
(The" ana1ys1s of grammar is d1fferent from the processes of

._' comp051ng o) o , , ;

Il
[N A

o

8. recognizes the aséets of bidialectal, b111ngua1 and _
‘non- Eng11sh speaklng children. in exploring’ 1anguage concepts.

- (wq\i;ve in a plurallst1c soc1ety ) , 5 i

/

9. suggests act1v1t1es that ‘help students acquire or expand
L their fac111ty/to understand and use the Eng11sh 1anguage‘*—w““jfgf»~
. (The basis for a11 1anguage is experlence D, / n

/

10.,recognlzes the 1mportance of children acceptlng the1r "home—-
rooted" language as well 'as the languages of others. '

: (Positive self-concepts help kids to become more‘"open
s PROPLE- Y e R

“

i

’ : f - o e .
Composition: How WeLShape Language and Ourselves o 2 R

«' - e

'This guide.
' 1, perceives comp051ng as occurrlng in four wayS' -speaking;_
- - writing, acting, and filming® o
(Comp051ng requires an-orchestration of experlence. There =
are different ways tg say. th1ngs 'and,all are worthy of

1nvest1gat1on ) '

1 ’ .
i

- [
| [

fe 2. emphas1zes tho s1gn1f1cance of COmp051ng as a means of | ;L
. gelf-discovery. .- _
’ (E.M. Forster said, "qu can I know what I think 'til I hear

T what I say?"
-

v P ~

3. reCOgnlzes .the 1mportance of the- compOS1n%,processes as ways
of br1ng1ng order to human experience. :
(Comp081ng is a way to make sense _of our world.)

-

. 4.:has activities deslgned to st1mu1ate composing. .
(Precomposing exper1ences if important’ to *kids, an'help,
stimulate mpre worthwhile wr1t1ng ) '

5. recommends that compos1ng should oftén occur in small groups.
- (Kids can help sblmulate and shape each oéher s th1nk1ng )

6. afflrms that composing is always creat1ve. ' ', ’,': \ 1

7. suggests that compos1ng stems from mean1ngfu1 precompos1ng

_experiences.
(The better the 1nput the‘better the output._ Cre&tlon requ1res

st1mu1at10n ) A - . .
1.° 'v . \,\

\,,
W
LS
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8. recommends that compositiort should occur for different pur-
‘ poses and usually for audiences other than the teacher.
(Decisions about communication ought to be determined by some-
. thing more ‘than the teacher's grade book. Authentigity is
: “a function of knowing to- whom you re talking and wh¥.) e

— R

L9, recommends that comp051ng should occur in ‘an atmosphere of
’ maximum sharing. -
(Let kids help each other.)__ /

Media: ‘"The Med1um 15 the Hessage"-

3
»

This gu1de : S
1. promotes audiovisual as welk as verbal 11teracy.
(Students need to explote the relatlonshlps among Visual,
verbal and k1nesthet1c communlcatlon )
] » . / .
2. acquaints ‘teachers with'’ the character1st1cs and potent1a1
uses of various media.
.(The electron1c age is with us. Are'we with it?)

' 3ﬂ'Suggests ways of involV1ng studéyts in using media.
(Pen and ink are just one voice.{ Kids need the options’ of
'communicating with color, motion, and sound.) . ,
. . e , . - , . N ~ /
4. suggests specific med1a supplements for 1earn1ng act1v1t1esa
. (The' media are like extén51on cords,'they plug into ‘a.wider .
. - Tworld.) - i _ _ : . e

- '

5.'11sts media resources - avallable to teachers and spec1f1es
procurement procedures. -~ .
'(What's available and how do you get it? Media resources'

don't get used unless they re accessible.)

;Reading.and.Literature: The. Worlds Students'Experience
. . [ 4 .
This guide i S : . _
' 1. prov1des ways for teachers to d@termlne 1nd1v1dua1 degrees
oflreadlness.- )
(Shakespeare said, "The'readlness‘lsoall ny.» C - ;

2;'suggests procedures to help teachers develop student readlng ©
skills. : . : /'
(The teaching of read1ng means more than haV1ng a few books . A
‘around.’) el [ .. ar : _ S
| P . ;o ..; 1 ’ ; )
3.:recogn14es that a total read1ng program reaches beyond the A
B ;developlng of bas1c read1ng skllls. _ S A /-
) 7 K ) . : '/," ! O/’ .
! - S SR e :
: w Ml - /".
! S /

~.

O
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(A person really never st0ps 1e4rn1ng how to read There are
always new skills to learn.)
v
4. relaqes the skills of reading to a total 'language program. . .
(Reading, writing, l1sten1ng, and speaking are more like a‘°
web than like four peas in a/pod. You touch one strand of
language experience, and the/whole web v1brates and responds. )
5. makes provisions for a comprehens1ve literature program.
-”(Get a lot of books of all k1nds in kids' hands.)'
% C" .
6. recogn1zes that 1t is more Amportant to engage in 11terature
than to talk about l1terary terms. : *
(Literary terms, conventlons, and sys ems of cla831f1cat10n
are 1nvent10ns of the pr fe831on. If talk about these \‘
externals is substituted/ for exper1ence w1th 11terature, we’
"marder to dissect," as Wordaworth put it. ) N

« 7. recommends that teachers/ allow and encourage students. to select
- and read all types of l terature, especially contemporary.
(Take  the 11ds off the read1ng l1st,‘and let k1ds explore )

8. helps teachers to- 1dent1fy, accept and explore all var1et1es
of affectlve and cogn1t1ve response.. -
(What kids say about /literature is 1mportant, and so is how
" they feel about lth Our efforts should be devoted to helping
k1ds extend and deédpen- their responses ) Sy
. i / Sy
9. suggests acting and/role play1ng as a means of exploring
“literature. / :
(Litetature is frozen drama. Whenever you get your body
into the language of a poem or story, ‘'you're interpreting

it - /i - , ‘ | E

-Evaluation: Discovering and Describing Where We Are : _/(f/”r
This guide ! : SR o
1. has a coherent and useful ratlonale for evaluation.
(The rat1onale should be related to philosophy and objectives. .
. The reportlng policy should -be exp11c1t ) Rz
~ / ;
2. st1pulates that report1ng procedures descr1be pup1l progress
| including: ‘growth beyond the scope of stated objectives..
(Teachers and students should not feel inhibited by narrowly
specified’ obJect1ves. “The asides are essent1al ‘to the
1ns1des.") : S
e -

3. makes clear that’ grades and standardlzed tests, if used, do .

not const1tute the major purpose of evaluat1on. -

‘ 32 . ' ‘ . - . : | R ' ;‘,': ] . “




! (Grades and scores are not.ends; the end of evaluation should

be’ information useful ‘for furtherlng achievement.)
4. Suggests methods of evaluation that encourage_rather than
discourage students. . 3 : {,
(Teachers ghould encourage and respect whatever progress ‘
pupils make rather ‘than pun1sh or badger .them for lack of {
N progress ) - | _ o A
SJ helps teachers diagnose. 1nd1v1dua1\1earn1ng progress "and
- suggests methods and material to accompllsh ‘this. .
(Each pupil learns in a different way ‘and at a di fferent
rate from other pup11s )
AR . o
6.'suggests that most{evaluatlon be tallored to the student s
ability, age and personality.
(Evaluation’ shquld be adapted to people, not vice versa. ,
1f evaluation’is primarily for helping 1nd1V1dua1s“1earnTyM~«-r
and if differences are at least acknowledged, then evalbation
‘should be. 1nqLV1duallzed.,'{' - e el

e -

; . .
T recognlzes that the 'student must be involved 1n all evaluatlon.
(Self~evaluation is cruc1aL to learnlng )
8. suggests ways that teachérs andrstudents can use the results
of evaluation, to change the program as often as necessary.
(The ideal curriculum is: tentative, flexible, and respons1ve
‘ to the results of continual. evaluation.) ’ L,
y o : L . .

Design: Form, Function, and %1ayor

This guide e . : o
1. is easy to read; the Ianguagé is clear and effective. . «
- (Guide writers sh0u1d set a good example in communlcatlng,
~our medium has a ﬁessage 5)
2. exhibits~an’appealing.fOnn and style.  -. e T -
(An attractive and creative guide‘will stimulate use.){ . T

3. has a format that makes rev1s10n convenlent.
+ (A loose~leaf format makes a gu1de more amenable’to change )"
" .

4. states its relat10nsh1p to other‘curr1cu1um gu1des publlshed
by the school system. / -
(Sometlmes new teachers have a better idea of what s golng

on when curr1eu1um relatlonshlps are exp11c1t ) .

5. suggests as resources a large varlety of spec1f1c background'
mater1als and -school serv1ces.

O
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'(A guide, to be useful, must have useable thlngs in it.)
activities.

. ¢
identifies people and pr0cedures that ” promote 1nterd15c1p11nary
(We sometimes build walls around ourselves with labels’ like
" English, SOC1al stqdles, and sc1ence ) .
! -
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