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"Precis Writing and QOutlining: Aids to Learniag Sccial Studies

Content®

What roles do2s writing play in subject matter learﬁiﬁg
l.=arning, in. the content area classroom, usually occcurs, as a direct
fasult of reading content textbooks. However, many students, find that
'réading and remembering content malterial. can be di{ficult.l Reéent

theory and research support the integration of reading and writing,

I3

suggesting that the concurrent development of these skills ‘can
facilitate lparning (Abartis 2 Colline, 17805 Anderson, 173037

s 1813 Shanahan., 1960% Stoitsky, 19282; Wilson,

5

Spplebes, 19773 Leh

4

s ome of the most critical skills students

Jodo

Lesrning from teut
can. acguire in  =school. From =about third grade to th=2 end or high
school , l=zarning from content textbooks comprises a considerable

ncrtion of evary school davy. Arthur (1981) ccntends that the

D
rt
n

pupozitory writing of content tex

presznts comprehension gproblems
for meost studsnits, and she suggests that when Studenté are providad
with experierices both in’ reading and writing =xposition, that thesa
orocblems can b2 alleviated. Applebee (1781) reports that even thosse
students who posszes well devélcped fundamental skills in r=22ding and
wrifing often do rot posszess effective content arez reading and
writing skills. Content area  l=arning requirss unigue reading amnd
writing skills not routinely stresss=d in basal reading prcgrams, since

cterized by dialcgue and narration found in

contant +texts are not characte f
Sasal readers. Content text= contain sxpository writing, various
organizational patterns, and new vocabulary spe2cific to =azh subject

ERIC | | 3 ,

Aruitoxt provided by Eic:



’aéea {often wmere difficult teihnical wcrdz than those introduced in
basais). Selecting appropriats in{DfmatiDn to b= lsarmed, storing =2
reprasentation of this informatiorn in memory, and using this knowled
-

to perform well on achievement measures are thres tasks racuired in

w
|
»

order to be successful academically in contant ares

nce  subject matier

I
m

Certain types of writing can  indeed en
Sarning., i stLd ent attention is focused on 1Ppmrt:nt and- aporopriatse

informaticn in text (Gagne,l1%9728; Reder, 1920:. Bagne (1778 revisws

r+

ths rs=ssarch on long-term memory and _nd1c:t95 that "any strat=sgy that

sncourages  thz =2laboration of information sheould improve long—term

;T

petit

[ R
Q

ipves tha t ¥

$od
10

r=tention of that information” {(p. A48). EShe be

of intormation strengthens and increases memory for it. Faedar (17207,

. . ) ' . . . . v »

in  another raview,., reports that the generation of "sazmantically useful
2iaboraticons " (p. 10) and attention to "aspscts of the passage fhat
e d=em=d impertant”’ (p. 11} result -in—better retention—of—

tudernts isolate those asoeIts

ll'l

infarmaticn. She ur#es tzachers to have
of ts=xzt that seemg important, and then._eyabcrate upon them. T
writing. a:tivities,; precis writirg =a2nd outlining, apaesr tc kold
oromise  for enhancing f:cntaﬁt arsa lesarning because they involwve the
fization bf ’mportant id=as from E:t and the generation of

thess idesas in written form.

‘The First activity, precis writing, involwves the dsv camnwt 0f 3

paraphrased summary or abstract of a writtz=n

«

retains the 1n¥ﬁrm: ion and <lavor of the

m

precis, which is

mn

composition. A& preci
original, but usually condens=s th=2 original to szbout one—-third its
length.. Frecis  writing invelvss not only reading and understan:

sampl=2 oFf text, but also sslecting, rejecting, and paraphrasing ideazs

W

o - : 3 .
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in ordar to write & conciss abridgement of that sam

I

l=. Fracic

writing, although not us=ad freqguently with students by =lassroom

or r=ading sp=cialists, is repecrted to improve Bocoh
1

wocabulary and reading comprehension (D’ﬁdgelo, 1983 Stetsky, 1282).

t=ach

I
mn

r

<

At the ei

1]

m=ntary level some resgarch has been carried out with

summary  writin following resading. Fixth grads students who.were

a

givan paragraph headings and- then Irotz2 an original ons sentence

)
- i . "
SLUMMAary atter each paragraph they read, demonstrated enhanced

i

conprehension  and recall, over.students who only wrote a one sentenca
SLUMMArY 4 studsnts who cnly wers given paragraph headings, and students

who nad no cues and wrote nothing (Doctorow, Wittrock, & Marks,1%9787.

In ancther study, sixth grade students who wrote a one sentence

ter reading a social studiess passage, comprehendec and

“h

summary &

rememberad better +than students who usaed a study guide, students who

answar=d qd%sticns aftter reading, =and students who simply r=ad thé
passage '{Taflqr 2 Berkowiéz, 1920} . Additionally, fiftn grade
students ‘w.c ~wrote and reread their own summaries of science and |
social ztudies material, war reported to shdwwimproved spelling of

-
Fom 2
3

content  sr=2a veocabulary (Cunningham % Cunningham, 1 75). &lthough
gznsrally it appears that lzarning can b= improvad with some type of

writing activity geared toward summarizing main idesszs, the most

ffartive technigue has rnot y=2t bheen idantified.
7

m

Dutlining

Tre second writing activity, outlining, is cne that also appears

Fold romise for improving content ar=sa l=arning. Qutlining invclves
N3

tke idsntification of main idesas and supporiing details from a wrizisn

Y

sampie and ths representation of this " information in a specified

format. Although - varicous Fforms of outlining sre included in most
’ 1
5}
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eizmentary language arts curricula, little research has besn done
with vyounger students who have been taught %o outlins. Andprson
230y discusses the benefits of ocutlining as a study stirategy and

[ =

d to invsstigate whether or pot

(U

contends that research is need
students in theb9—14 age ranges can‘léarn to qutlinew

While research.on summarizing'has been carried out with =lementary
=tudents, resesarch on notetaking and outlining héé traditionally bGeen

dcne  with  high school and college students. Falmatier (1974) reports

that most  of these students do  not know how to take gocd no:iss o

outline well. Although =2ducators are in gener-al agr2emant that some
type of nrotestaking or outlining sirategy can  snhancs  lsarning,
disagrzement =xists within tha reszarch as to th2 most effective

ERI!

1

technigus, a= may be seen from a few of the studies discussad her

In one studQ, college students who took not=s  that rs=organized
informaticon in the passage  recalled morz than studsnis | whd took
vertatim notes {(Shimmerlilk & Holan, 1976) .- In_anather study with

zoliecge sStudanis, thoée studenté whe  took notes and reviewsd both
their =y notes and the lecﬁurer’s notes perforazd best (Annmis %

avils, 1273). =annis and davis reported that reviswing on2’s own notas

. - . . (] - K3 b -
was only =gual to reviewing the lecturer’s notes, i+ the per=onal

motms of  thes studsnt sccurately represented important informaition to
bz remsmbhbered. In a third study with high schcool students, outlining

in +thr=es column notes, two column notes, and in a frese choices
situaticn wers compared. two column outlines achisved tha best
resulis { Falmatier,-l?7l). thus it appears that for high school and
=cllege students . some form  of nctetaking and outlining =i aid ths=
learining of content information, but resear&n has not vet =2stabhlished

one best t=chnigus (Falmatier, 1974).
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Pfurpose

h

"he purposz of -the study describ=d here was to compars the

wi-riting, o=n

effects of +two writing activitiss, ocutlining and preci

the learning and attitucdezs of fifth grade students. Spnacifically, I
= P
1 . .

!
wanted .to know how the us= of two different wavys of isclating and

slaborating on  important tent in{ormgtibn would aff=ct tudsnts’

L
im
]
i
u
0
[
ri..
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uy
1]
n
in

learning of social studies content and their attituws

z
"
(o]
(3
I
3
[in}
n
i
=
m
r.‘.
u
[in}
[
1]
n

Subj=cts ane Ssl=ction

’—r
ut

1L
]1]

T r

in

Th=s study was conducted with two groups of fifith grade

from & suburban middle schcecol in  a lcowsr—middle to middlz class

community. Group 1 consisted of Z6 students (LI fzmales, 17 males:!
: f . e :

=nd  was atzhed on s=2ix, I8, and achiesvemsnt with Sroup Z which

consist=d of 24 studsnts (11 f=males, 12 males). (Two students from

Groug 2 moved during the study and did not complete the =xperiment.;
Mean It SCoOres on the Short Form Tzst of Academic Aptitude

(CTE/McBrazw—Hill, 1970 wers! Greoup 1, X=111.88, S0=11.87 and Group =,

X= 109,73 5D= 9.05. Mean =cores on the reading subiest of the

T
Czalifornia Achievement Tests (CTRB/McGraw—Hill, 1977} wer=s Group 1, X=

57 .23, Sh= E.92%9, and Group 2, X= 56.45, ED =%.07. Subj=ct= had no:

.previously received instruction in esithsr pracis writing or outlining.

& counterbalancsd desion was employ=d in which esch group receivsc

both s=xperimental +treatments, putlining and precis writing, with the

R

order of =2xposures  to treatments differing for sach group (EBorg and

{u]
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Reading matesrials wusad in  this study includad &) sevzrsl short
practice passagss, from one +o six paragraphs in length, on various
sciszncez, social studies, and general- interest topics and, b} two unis

of study on the Middle Ages. from subjects” social studiss text (Yohe,

readability levels of Sth grade cr lower (Fry 1277).

Spcial studies iearning was assasssd with 30 multiple—cheice
items = and one gssay guestion followins cach  wnit of  study.
Multiple—choice items tested iﬂomledge of muin id=2as (Z0 guestions!?
znd details {10 guestions), with main ideas receiving more smphasis

tsczuse. of  th2ir relative importarmce. Detall QUESLlﬁn” incluced both

lit=ral and g2 rapﬁra:ed qUE:tl ns reguiring knowladge of facts statsd
explicitly in text. Main idea gusstions wers content bound but
invelved reading b=tween the lin=s and reguired interpretaticn of text

ssay guestions assessed knowledge

i

o detsrmine the central thought.

e

of cause-=ffect and compariscn—conirast relationships. Validity of

both multiple-choice and esssay uyestions was =stablisk=d by two
. H
re

this SRSITCOSr .

il
e
fu
Ut
n

i
Q
9}
3
t

1}
i
Il
oy
i1l
3
m
Iy
3
[u R

Atrtitudes +foward lessons were  assesssed with a short written
ss=asurs called “Fostciass Reactions" (Fox, Luszki, and Echmuck, 158&)
compozed of seven likert responses items following each unit of study

to determine how students felt about the 1n5truct101 they receiveg.

-t

gt=+itudes =zbout the tws stirategies ware also assess=d follaowing the

study with a shor:t thres gusstion written mesasura.

Methed

tudzants master the m=chanics of any

1]

Since2 it is critical that

in the strate=gy, th=sz2 students

i

(Nl

=trategy itself before actuslly w

reczived initial ‘instruction in. writing a precis or 2utlin2 before

8

O
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-

using the strategy with content material. All lessons. whether during
iritial instruction or during treatment, were cof 45 minuie dura

ame research aszistant

I

occurrad once2 & day, and were taught by ths
under the supervision of this investigator.

j

in the first <resatment, during the first week, Group

four lesons on thz m&chanics of precis wrltlng. while Group 2 received

four lesscons on tha ms=

zchanicse of outlining. Sglectied prachtic=

T
il
il
(U]
4]

ul
m
ul
=+

Ffrom  various content areas were used for initial teaching.

o

o =vzaluste initial teaching, students wrots either a precis or an
outiine, depending on th= instruction they hacd recieved. Students who

had nct ‘mastsred ths strategy wera2 given extra help attsr class until

mastery was achisved). A11 students then wers given the first
attitude assessm=nt and a preitest covering content of the sccocial

tudies material they wers about to read.

During the next three wesls Group 1 received 11 lgssons in which

nm
I+
[}
n
3]
n
jul
3
T.l
3
~
+
Jui
]i}

thes read portions of thz unit and wrote praci

tudents worked together in

=

o

-
[ od
<
1]
n
1
n
0
o
€]
3
n
n

material. In the first

composing precis, than ‘spsnt three sessions working oast of the tima
tcgesther and psrt of the timsz independently. in th= last thres=s

s=ssions  studants compossd precis  incependently following raading.

Muitigpie-choize arnd essay t=sis wars  given, tollowed by a s=scond
attituds ass=ssment. Group 2 follicwad ths same proceduress but ased

outlining to accompany their reading.
In this counterbalanced design, the second treatmart Zonsisted of
thz administration of the second writing sitrategy to 2ach group.

Srocedures uwus=d in  the first treatment wers followad, but with ths

3

gel: following tr tm_”gz,

3

12t uwunit of social studiss material. One

+the third attitude asssssmant was administered .

Q :
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fhalysis= of variance between treatments was performed on scores

tiitude

I

from multiple—choice, =mssay, and the first and second
measures. since pretest.scpores established that groups wers matched.
{ANCOVE, conirolling Ffor pretest effects, was alsce computed ard

results werea. =imilar?}. Chi-=guar= tests were performed on the third

ck
n

attitudg measur=2 administered cne week following tresatmen
F=sults and Discussion

When the =ffects of cutlining and precis writing on learniné and
attituds ware anzalyzed, there w~ersa ne significant differences in
krowledge of sccial studi=s content as measursd By detail, main idea,

Table 1}). mus=t be ncted that thess measures lacked

o~

or- eszavy susstions

reliability and wvalidity -and may not have beesn senzitive to impraovad

I=arning. Scme  measure of vocabulary growih ais; appears sppropriats
znd might be us=d in future studies of precis writingiand Dutliniﬁg,
since wamination of student precis incicatess consistent use of
svynonyms for key words. The use of Siandardized-.mesaLrés with
==ztablished reliability and wvalidity is suggessted for fulure res=arch.
-
additionally, there wer=2’ no significant di<ferences on attitude
mzasurzs  administsred dHFl g the study, .1nd cating that regardlesss of
the =activity learned, feelingg were similar about how muUch Was

l=zzrned. how difficult the activity was, how much help was needed, and

Row muzh =ach stucdent participated in lessons (Table Z). HMeithar were

there amy significant differences in response to the thres gusstions

administered a week after treatments (Takles 3Z-3). Studanits ware
almest  equally split as to which strategy was reportsd as mors
enjoyakls  (Tabls2 I and which thesy would choose for future use (Tzable

5). When aorder of treatment is examined however, more students reportd

that thsy enjoved better the activity with which fhey w=sre las

et
e
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TasLE 1
MEANS AND STANDARD DEVIATIONS OF PRETEST, MULTIPLE CHOICE,

AND EASSY QUESTIONS BY TREATMENT

PRETEST DETAIL MAIN IDEA ESSAY

PRECIS M 3,70 9,10 15, 42 - 7.63

(N=50) SD 1.84 "1.54 2,60 ¢ 2.81

OUTLINING M 4,25 3.4l 16.20 7.28

(+=50) SD 1.78 1.69 2,11 2.63
TABLE 2

MEARS AND STANDARD DEVIATIONS.OF ATTITUDE SCORES
| FOR PRECIS AND OUTLINIHG

ATTITUDE 1 - ATTITUDE 2
PRECIS N 22.77 22.06
(N=50)  SD 2,8l | | 3,75
QuTLINING M 22,83 2243

(N=50) SO 2.35 | 3,09




FREQUENCIES AND PERCENTAGES FOR ENJOYMENT
OF STUDY SKILL EY 5ROUP

GrROuUP BY
ORDER OF TREATMENT

PrECIS/QUTLINING OUTLINING/PRECIS
FREQUENCY % FREQUENCY %
PRECIS | g 5 35 | 14 61
OUTLINING -15 65 " 9 39
(No RESPONSE) ‘3) (1)
TABLE 4

FREQUENCIES AND PERCENTAGES FOR UNDERSTANDING
OF CONTENT BY GROUP

GROUP BY |
ORDER OF TREATMENT

PreC1S/QUTLINING - QUTLINING/PRECIS
FREQUENCY 7 FREQUENCY 7
PRECTS & 26 9 41
OUTLINING 17 /3 13 59
(o RESPONSE) (3) o (2)
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TaBLE 5
FREQUENCIES AND PERCENTAGES FOR FUTURE USE BY GROUP

GROUP BY
ORDER OF TREATMENT

PRECIS/0QUTLINING CUTLINING/PRECIS
. FREQUENCY _ & FREQUENCY 7%
PreCIS 9 39 - 14 61
QuTLINING 14 el 9 -39
(Ho ResPONSE) (3) (1)




