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'_ | byArt Greenbergand ndreaHunter -

-

No Longer Chlldren, :

N ot Yet Adults ces

-~

YoUng people between lO and 14 are truly
}I "in the middle" as they leave childhcod

-.and head for adulthood.

“This transition

perip 1s qu1ck and easy for- some ‘youth

and i/t is slow and difficult for
othe S. Because they differ so widely

- - in p ysical matur1ty, 1ntellectual

t at is personalized, action-oriented

and flexible enough to meet d1verse

( On top of that. challenge, the compet i~
tive economic demands of the. 80s are
forc1ng parents, schools, and other
agencies to play -an- 1ncreasxngly active

. role ifd career preparat10n.~ Since more
"/ than 90 percent of American adults w1ll
work for 40 yéars or more, help1no

/ between school and work i

e adolescents see the relatlonshlps

S a common

secondary education objective. If all

.
o

ior h1gh schools offer a curr1cu1um

o

youth are to leave h1gh school e1ther

"ready to work or ready for. more_'- -
educatlon/tralnlng, then they. should -

enter grades nine- and ten with a %eneral
career and’ ‘personal’ awareness. tha '
enables them to-take full advantage of ~»

- vocational offerings, academlc-courses_

.

.

and guidance related to each.’ ) .
flexlble m1ddle school’ curr1culum is ;n
a prime: p051t10n to prepare ‘you'th for
the rlch rewards of a well-planned h1gh
school expe;&ence. e ‘..

[IN
.

The Research Says eur
. .

R § schools can help students make *

. commitments to legitimate dareers,

dellnquency should be reduced. .” _
(Hawkins- & Wels 1980)._ o

Concerned about prepar1ng young - .‘{‘

.adolescents’ for a vastly different world:

'.outcome dis-a nanageable and cost-

;|- in the -year 2000," a group of’ researchers’

at the*Unlverslty of"Washlngton in
Seattle, Washlngton has combined
1earn1ng theory'w1fh social development
theory: to create a "Social’ Development
Model of Dellnquency.Preventlon. * The

s ¢

Northwest Regnonal

Educauonal Laboeatory

.
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effective (i.e., at little or no extra,
cost) plar for créating a schogl climate
that encourages aoademic exceéllence and.

_perscnal product1vity parti&ularly for
youth who are in a. dellnqueht-prone .
env1ronment. . v : .

. Th1s theory postulates that unacceptable
‘behavior Q8gurs most often when. youth
feel unattached.to the people around’ .
them, have no comm1tment to the+ school
“or the commun;ty, and féel no belief in
‘their own potent1a1.
therefore, are' in-a positlon to
influence behavior if they can encourage

.growth'of attachment,’ comm1tment and .
bellefby._,‘ . : S

) Help1ng youth become personal

. § involved S S <}V‘t
e Teachiné meaningful"skills'u o

iving. appropriate rewards'for

L uccesstI achievement o &

.l ..
-,
.

-

-

N
* Research 1nd1cates that\th1s should
result in pos1tive *bonding," i. e., .
feel1ng closer to and more wommitted to
. school, peers, parents and the _7“_
f'commpnlty.. "fhese newly.developed . ..

", "bonds”® and attachments wxll then
.decrease the llkellhood of frustratlon

» turnlng ‘into potentiaily del1nquent .
.:behav1or. o . . PR

The schools, W

T 1.

-Social Devélopment Model - =~ .
" of Delmquency Prevention .

_ —~ Student '
r
' s ‘. .
[ k) 'I
g . ] j B 1
Involvement | . . | Skills Rewards
. ‘ " * 3
4
. ' N o o n
e n‘attachment to school, famlly:and
» o fr1ends v‘ ‘ : .
e . personal comm1tment to 1earn1ng |
env1ronments 2
® _bel1ef in potent1al to succeed
' in&the system - .

aomom’c .

° “to school .
® \to teachers LT I
.| e topeerg '

e to zarents'“w A
' ® to the commupity |,

.SOCTALLY. ACCEPTABLE ;BEﬂAVI;iR |
(ie,, prevention of‘delinquency):

The model suggests six -pract:':ical'(*j>

strategies that schools can use:

% % Y .
. . 3 ./.
Create small units of personal .
interaction, such as a ‘ ¢

school&q\thln-a—schooi'

2. Manage'lnnéVathns‘systematically
and document changes to assure
1nst1tutlona1 surv1va1 . i



3. 1In plannlng curr1culum, use each
- student sifuture xole as a- ‘. o
productive workér as a veh1cle to
‘make academlc study mofe relevant
o o S
4; Use prOven methods of successfui
) 1nstruct;on, such as student team-
' ' learning (cooperajgive compet1trbn asa'
part' of academ1c'mot1vat on),: - ' . S
interactive teach1ng (lesSon_'& e 7T
"+ planning techn1ques that result in
mastery of basic skills), and =+ .
pro-act1ve classroom mpnagement ’ v
(organiving a classroom to promote )
desirabte behavior and prevent R
trouble before it starts)." I

’ t
< -

. «5. Involve students in declslon mak1ng

for governance of the1r school. U
. : e, :

-

6.d'Act1vely 1nvdlve parents and
"families in educational plann1ng and
othet,school-related act1v 1es.

-

N - - EEE ) 0 - . )
This IDEAS .FOR ACEION focuses on the _ Florida;.Bangor, Maine; Paterson, New
third, strategy l1sted above.: This . S Jerséy, and Brooklyn, New York. These
approacti is ‘called WORK AS A TOPIC'OF ;“ schools were selected using criteria’ |
“STUDY; it provides’ techn1ques to enrich listed below because they wanted to ¢
an ex1st1ng curr1culum or coursé. w1th " ach1eve ‘the related outcomes$ "
- actiVities that motlvape students (l) to B
. develop a positive attitude about thedr . Formlddleschoolsthatfeed iﬂthlgh
" ability fo succeed and (2) to think . . schoolsvvlth highdrop-outrates... e ﬁ
'realistlcally about” 'l1fe-after h1gh . C ; S
.school."™ - WORK AS A TOPIC OF STUDY is a ~ - L e R T
‘concept that ‘can be used within any .| womk as.a.ToPIC OF STUDY . helps _
. academic or elective .course;. it does not " students.look at-their future and see
. add coutrse gork or replace what is *how “earning power' ‘depends heavily .
already be1ng taught R . v ’ .. on. learning, the basics -and gett1ng a .
-~ L. ' L ? {; - diploma that demonstrates certaln'
“The sample act1v1t1es offered in the - , 1EV918 °f competence. PR _1 -
next few pages are for English, math,’' | | =
“science and social -studies  classes. . - ® -I-‘ormiddle schoolslocated,‘inareasoflﬂgh -
These act1v1t1es are used to ‘supplement - unemploymentandforexpenencing AP
and re1nforce the.academic and basic ; ) .~ ,sxgniﬁcant fechnologicalchange oon .'
- skills that are part of course goals._ R A o | | ':fﬁl
* It is this integration of "textbook" ’ ) N S e
learning” with career awareness that . L ‘;WORK AS A TOPIC OF. STUDY teaches :
.will ‘create social commitments and . - [, youth to make systematic decisions
" further a.student's personal development. .. based on accurate’ information about '

- . . .
‘,-- . ' . . - . « -

. - p ) L . the current labor: ﬁarket.

N

. ) . -Forrnhhﬂeschodbinzﬁsummpthatoﬂbra
_ WhO IS DOlng It’? Why" “« | .7 varietyof vocational programs ... :

Five school d1§tr1cts ‘are currently , " ' " ) oo
implementing WORK AS A TOPIC OF STUDY-_ ;.'WORK .AS A TOPIC -OF* STUDY helps..

Representing ‘a cross-s ection of Amerlcan students plan and prepa:e for high

)

. middle schools, they are located in: . : ~ school courses with their own’futures
Waterbury, Connect1cut- West Palm Beach, ; in nlnd o Y . -

. : SR : : :
s A : 5 o .
. . - . T
. L .o - : :

FRIC: oo T S e
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° For&mddle schools that evpenence ﬁ‘equent
incndents of vandahsm/delmquencv vee ¥

o : . ) e e
o S ' ' : - -
. _ WORK AS A TOPIC OE\STUDY prov1dés

personal1zed ‘activities that help
students deveIOp posltlverbonds and
: commltments., : .
o 4 e , R
° Fo‘r middle schools that have manv students
with a poor self'-xmage,«. - o
B O
7= WORK AS A TOPIC ON STUDY teaches -
'S career-related co etenc1es -and .
) - respons1b111t1es for whlch'youtheget
- . d1rect pos1t1ve re1nforcement from
' the1rateachers and parents.

.’t.
O.. C—

Work As A Toplc of Study
How It Carried Out e

» % -

A Teacher's Ideabook 6n WORK AS A TOPIg
OF STUDY has beenﬂdeve]oped for use by
the five schools listed above. It is
d1v1ded 1nto three progressive "levels" -
that are sequential, although not
rlgzdly so. Each level has a defined
purpose and suggested activities for
‘teacherssto ‘use as resources.

-

'Level 1, Infision of wdRK AS A TOPIC .OF
..STUDY, integrates-the on-going daily
’)\lesson plans with brief references to

the world'of work and careers. Level

.1I, Classroom-Based Experiential ’

' * Learning.about Work:-Roles, presents 4
- classroom activitied that actively teach
v dec1s1on-mak1ng and teaming skills {n

‘additi®n to providing ways for teachers

to help youth learn from local commun1ty
~ adults and from each other. Level III,’

- Ccommunity-Based Learning ‘about Work

' Roles, provides activities that teach
you§h the skills to use local resources’
to reinforce coursework and, at ‘the same
time, to. serve as a bas1s for career.

plann1ng. L

.“The sample act1v1t1es described here and
the' many others in the Teacher's
. .Ideabook are certa1nly not all "new";
you _will recognize some learn1ng .-
techniques that have been useg : “
, - successfully for many years, ¥ What is.
" ‘new is that WORK AS A TOPIC OF STUDY _ .,
organ1zes these act1vit£es into a .

. D

. P .
. ° . A

\)4-» . ,‘ ’ L ’ ' : n ]
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1" bejng tauaht..

sequence that helps students .see the
.relevance'of school and 1tsﬂrelat1onsh1p )
to their future. WORK AS A TopIC OF L
“8TUDY was carefully developed by < liiﬁi
..choosing* strategies that:., - . T (
.« T L -_} . : eoR Sooe N
.oi Have been’provén to'be“successful

vy Complement cutrent m1dd1e school
goals,. part1cularlv in the area
of poslb1ve d1sc1pl1ne F e
nReflect the SOc1al Development
‘Model of Delanuency Preventlon

a

v s

%
'Integrate académ1c learnlng w1th s

o5
: -exposure to career competencle;g

-

" Level It Inﬁjsmn of WOR,KAS A TOPIC OF
STlH)Y C . R

. In present1ng the ‘traditional
curr1culum, teachers briefly refer to .

. hdw work roles relate.to the subject @ R

As students begin to see '

" cqrinections between what they-re :
lz:rning and their career futures, .

. their mot1vat1on for be1ng in_schoolx . T
often: 1ncxeases. Theére are many .ways to-
lnfuse. The teacher who is. comm1tted

to this concept takes advantage of .
opportun1t1es to réfer to. ‘work roles -
whenever possible--in remarks to the L
class, references to a bulletin board <. _5; —

~

IS S I S



S
"+ WORK AS TOPIC OF STUDY
| ‘Inst1on Of WORK AS TOPIC OF .
STUDY ..
Classrbom-Based Experiential-:
Learn1ng about Work §iles

Innovatlve use of
communlty resource people

’

\ A,

Peer teachlng about RN
personal work roles -

.

O ,‘5~4~xi;§’gg£per décisionsmaking unit

ey

‘ math»skllls ark used in effzcient {f, o

o

«household management ‘@ K N e s e

',Q. o es .

' t L, ._

Level II Classroom-&ased Experiential

L LearnmgAbout Work Rolés

. Gett1ng students act1vely involved‘w1th
- adults and‘acquzrlng the skills: Oﬁm >
"interaction and decislon maklng can‘

enflch the classroom environment .as- well

"as ‘stimulate students to excel and

consider their own futures'as adults.

. ‘ ‘d M
'-Innovatlve Use of ommun1ty Resourcer
People ‘:§ :,V?
\\ ‘ a - . -'\: H

LOCal :community adults can K"
N supplement a.lesdon or a un1t]by

-, D7 ‘Team learn1ng pro;ects : : :
P e . ) ] present:ng related 1nformataon about ;
Level III. Communlty—Based Learnlng About ’-'if their jobs and careers. ' This is
" Wor k- Roles ° d1fferent from the typical- guest i
. K~speaker if you screen and or1ent - f
A, Preparat1on for communlty- j the guests,  prepare students an
based learn1ng structure active learningrand, .
. . . follow-up activities. The WORK AS A -
B.};Group‘visits to local -sites. TOPIC OF STUDY model suggests. '
’ \ o B St techn1ques and materlals for each
N\ . Small group' learning step in the process& ,
. p . . ° %

projects in the community

- D,

.display,’ a: quegﬁgoﬁ to or from a -

student, a short 3 iting ass1gnment, a
quotation written on the blackboard, a
fileSof activities for students to do at ..
their own pace. . s

Examgle: o U N ’ DA
In'a science class, a teacher mentlons
how scientistd such as Edison and.
‘Pasteur have j?t only made valuable~ .
scientific d1scover1es, but they also .
have created new’ 1ndustr1es and ’ -
employment cpportunities."' Or, the
teacher shows a news art1cle4on a local
doétor who invented a machine tiat not
only. helps save lives and creatgs JObS
but appliés certa1n sc1ent1£1c g
pr1nc1p1es.‘ . :
“s. . . CY r .

Example: - . R

'3

‘In a math'class, the teAcher asks ot
-students to, llst a varlety of ways that

\.; ﬁ_Eﬁ_* . \ o

- ——

: 0

Half-day shadow experiences

5

i Exalee: : oL
(17 . ) DR ‘ T

In a language arts clas S, & local
author discusses how the initial
idea of a story was ‘shaped, then-
descr1bes the. wrlt g, publlshlng
and* marketlngbgroc sse$ needed to -
produce and distribute the story. . -,
. The students.follow up by wr1t1ng, ‘o
their own short story and. py fo
researchlng where they m1ght send
it they were Sbeklng publlcatlon.‘

‘Jf
i

~-

it

Examgle: e

'In a social studies claSs,Lveterans”'
»from World War II and Vietnam -
, d1scuss their respectlve experlencesv
and descr1be the chang1ng roles of
the m111tary as a cageer.} . '

" Peer Sharing About Personal Wbdk
Roles

" “Many youngypeople “learn skilLs by
volunteer1ng, doing householdd .
chores, partlclpating in youth
_organlzatlons and finding part-tlme
jobs. The 1ntent of this act1v1ty

? .

- . . - RN

o v M .
St 4:.t

R



'fertlllze.ﬁ

_'learn about the Y program. -
‘students then identify occupations

‘is for youth to reallze (and be4'
frecognlzed for) the: socaal and

ecpnomlc worth of their personal )
“work exgerlences and to learn the

pommunlcatlon skllls necessary to:
share - the, 1nformat10n w:;h—thelr

s

.peers.' ST e

e P

Example:an._

In a sc1ence class studying ‘a un1t
on soil, home. and ‘Proféssional .

) ‘~-

jlandscaplng are’'a top1c of dally

lessons. One student descrlbes how .
she ‘helps her father pull weeds,
trim hedges, do the kawn gand

She makes a. work
calendar to ;ndlcate the garden

-ma1ntenance chores that must be done,

each month® for- the region in. which
she lives. Then she researches how .
mahy occupatlons use. the skills of
gardening such as landscape
architect, gardener, nursery owner. v
She reports th1s to the cfass.
Example: °* : f- . '

A social studies class studying

'1mm1grat10n discusses the local YMCA

program to help Indochinese:
1mm1grants settle in the community:

£ind housing,. seek- employment, make |

friepnds, etc. Two students’ are .
meet1ng ‘with some Indochlnese youth

In an Sral

of -this®type of work. The class
lfsts skills the students are using
as they help the Indochinese youth
The

that use those same skills, such as

interpreter, counselor, social

worker, immigration officer. - -
; L

. Career DecisiOn—Making Unit: = .,

" While m1ddle school age youth are

not ready .to’ make a decision about a .

' careey, - they are .ready ‘to learn the
" skills of systematic decisifn

;maklng.

#ORK AS A ‘TOPIC OF STUDY
‘provides a: comprehenslve unit -that
.teaches a seven—step dec1s1on-mak1ng

process and. helps’ students assess E

" work roles and careers in relation .

Q

Aruitoxt provided by Eic:
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-

~

" who,may bé interested-in joining' the-

. ¥ sports programs. ) o
) presentatxon, they descrlbe the. .
.challenges, rewards and frustratlons

\

’

~

Y

.,

L3

‘D.

2

.‘.

..5.

_resources -for eachs o _-wl
B Db, EEER

- Team Learninngrojectsf;

" to personal jnterestS).yalGES and
.-skills. .. ‘
.‘behaVioral objectives:

The-unit' has five. - - T
: .o

i3

1, To demonstrate understandlng of

.+ - ‘the importance.of using a

systemat}c dedlslon-maklng

process by lirtlng at. least e

.three significant personal or
career benef1ts from us1ng such
~a process. 2
To demonstrate knowledge of the
X even~step declslon—maklng'b

. pr;rvss by giv1ng an, example of
- how %o apply each step. AR

]

To: demonserate understand1ng of
the relatlonshlp between values
and careers by llstlng at least
three values ‘or life style

BN

preferences that could 1hfluence

. career ch01ce.

To demonstrate'an awareness of
career opportunltles and labor
market’ realltles by llstlng
three ]Obs for Wthh .demand will
1ncrease 1n the near future.

'To demonstrate dec1s1on-mak1ng

2

skills by. applylng the: seven-”i“,,wn

step“process to: a selected o
srtuatlon.'a\' co T

For. eachfobjectiwe;theré-are
suggested lesson plans' ith a
‘multitude of. act1v1t1es-and o

L . ° - T ".'{_

Students.d1v1de into teams to work
‘on experiential: learn1ng prOJects
‘(or contracts).that rélate career=
oriented activities to the’ da11y .
lessons. ,The prOJect act1v1t1es can
be assigned by. the, teacher or. I
suggested by . students or communlty
resource people; in any: case,
students' motlvatlon increases wheg

- they are. 1nvolved 1n.select1ng

pro;éct activities. that are. of
personal interest.
potentlal for using local commun1ty
resources, but that is optlonal

sin
" based ather thanacommunlty-based
act1v1t’es. , ‘ :

_Each, pfoject has

Level 11 focuses on classroom—
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Example: L

a.

f' . In’a math class, a team of students
plans, éreates and distributes a+ o’ -

gu1de that correlates metric and
non-metrzc measurements. As part of
the: progect,_they research and list
careers that require ‘the skllls they -
& “have used, in creating- and o
d1str1but1ng the gu1de. ®

° . -~

= '

. Example- : o ‘;'_

"
Y

In a sc1ence class studyzng energy,
a team of students researches .
pract1cal appllcatlons of five forms
of energy produntlon- ‘nuclear, . .

. solar, coal, hydroelectrzc and oil.
‘They 1nvest1gate local appllcatzons
- of each. and culminate .their progect

- with a multi-media, presentatrbn

deDlCthg the " prosland cons of each

L

&>

Level III (‘onunumty—Based Learning

Abouthrk Roles
§ o T

~

| Sl .
-‘As students_begln to venture into the .
xcommunity to interact with and learn-

~'walls of a classroom._.

‘from locail -adults; they increase their .
communication skills. as, well as develop
-self~confiden They’ also begin to .
understand that learnlng'zs a llfélong

process and 1s not COnflned to-the four

P . 3 4 -~

A. »Preparatzon for Communzty-Based
Learnlng ' i
I \

It is critical that both the
”teachers and the students feel
*ready® to use community resources,
_ .oufside of the classroom. (Some
4. students are not yet ready to
T venture of £ the school grounds- for
them, community resources can be
‘represented ‘right in the school By -

.

functions such as ma1ntenapce, Sr o

nursing, food service, etc.) WOEK

-+~ AS A TOPIC OF'STUDY provides

. objectives. fop a unit-to ‘zeach
- skills such as setting a goal for a

learning experlence in the B

-community, 1ntzoduc1ng oneself to an
adult and responding. to - . PR
unant1c1pated events.

N SRRDISE S
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_Examples .77 _ ’ -

. Students are asked to write a }
_paragraph describing how their .firet

impression of someone detefmined the
_way they felt about-and how they - ,
treated that person. The ‘teacher .f :

. then leads a class d1scusslon about’

“first 1mpresslons"- th1s leads to.
generalizations about appropriate.
"dress and behavior when first
'visiting a resource person/site.. -
Example:.

v

A »
.

The teacher elmcxts from students a

. list of all the things. that could
possibly. go wrong when sétting up an
appéintment with,someone.  The list . ~
-might include such items as, the. ~°

_person isn't there yet or is‘in a -

meeting; the bus is late, so the
student w1ll be late, or the person °
forgot the gtudent was coming. For
.%each of{the posszble incidents on
the list, the®students are asked to
suggest an approprlate course of
action. :

‘s
-



, oy Do . 23 S
. ) . . . . . .. . . . :
: « . . . . , e .
. . ' . . : -t

- DL . & ¥ .
B.: Group Visits to Local Work Sites A A 1earn1ng prOJects descr1bed above,zi .
_ LTEEER ST,

- . S Cea © ¢, these commun1ty-based projects dadd

. f "Field .trips" are certaiﬂly not a . .'new element, "they ‘teach the 'skill
‘new act1u1ty for middle s séhool - . 1nterv1ew1ng. Because some 'youth |
youth. However, WORK AS A TOPIC OF - | .- may not be able. to’ leave the school

. STUDY extends the. classroom with a ;- setting, the. 1nterv1ews can be’ by
* ‘structure that.helps the students ;' : telephqne as well as in’ per§on. ' *
- make connections between school and BV . s T
their own future plans.ﬂ Group '_ o Example-~_ ' : - ..
visits are” preceded by the - - L o : ’
. curr1culunyact1v1t1es already - . In a language arts class, a team of
. described her€, which help students - | students writes a newsletter for a
« 7.+ think’ abqut personal values and | elocal-ret1rement center.. One. of the.
e careen planplng. Students’ are « . . |. prOJect act1v1t1es is to interview .-.
taugh .8pecific lessons in the o - 7 . some of the ret1rees about their.

N classroom before and after a “Ffield : careers. . After the students write - .
tr1p so that the act1v1ty fits - Co . up, these career histories, they send"
neatly 1nto the curr1culum,and is " them to the 1nterv1ewees to’

' 1ntegrated with lessons that .follow. S fproofnead" before inclusion in ‘the .
Y B , . B N publ1cat1on.’ In .a related activity, .
Example: e . studentsidentify which of the '
0T . : LT IR . retirees™ jobs no longer exist and
~ In a language arts class studying - . research ‘5ome’ of the causes.
- . 'sentencg structure,-the class takes o _ . ’ o :
' ) a trip to’'a local radio or . - D. Half-pay Shadow Experiénces
television studio.™ Student2 g e . L e ' : .

. interview a script writer whose . Throughout WORK AS A TOPIC OF STUDY., .
professional status depends on - , the students have been learning
language facility. Im.preparat1on - _f skills related to decision making, -

" for this visit, students write a - | N -’_worklng together and relating to’
”k"j""scr1pt and'then ask the station ‘| " adults. They have also been .. . - .
' writer to cr1t1que it for the; ’;}-' acquiring some general 1nformat1on -
T class. Follow—up activities include A - about the world of work: Although
 thank you _letters, reworking the , S they are not yet, ready to make a

career. "cho1ce, ‘many youth are’

- class scr1pt, researching d1fferentw
' ready for a more in-depth and’

careers in wr1t1ng, etc. . - 'i

) e . : ' personal experience with a job or
ExamEle: ‘ o S ' ~ career of potential interest. In.
g - s " S . ., this activity, a student- spends
In a math class reviewing Basic' _ ene-half day "shadowing®™ a worker at
skills and percentages, a ‘class | .. a job of the student's choice. " All"~
decides to visit a local-tax . - of the previous activities serve to -
+ ~consultant to d1scuss errors that. - ‘prepare the student for this cateer
~— people cémmonly make, ‘the financ1al ‘ - "exploration.” puring-.the 0
: consequences’ of these errors, and ) . experience, students complete an
ways. to prevent them. In . . ' Exploration Guide, a workbook,of
preparation- ﬁor “this trip the . activities that structure and ‘
students work on their own tax - - . © document what is seen and learned.
forms; during the visit théy ask the S o
. »resource person to "evaluate™ them. ™ Examgle: ’ ' s
. for accuracy. After the visit, the - : :
_class lists all. the ways that ' i One of the students who worked on !
mathematical accuracy can save money- ‘the team learn1ng prOJect at the '
for an 1nd1v1dual o . Retirement Ceriter becomes interested
S nin'returning 'to spend a half day :
Small Group Learning;Rrojects'ln the* with the Center program director "to .
Community . T ' learn about jobs in the field of 't
i L ~—~_ger1atr1cs. o , ;

\ Similar to the classroom-based team _ o .

L T S T 8
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' Examples: . N o : El ® Those with a'épeciallhew interest
E ", - they could consider as a '
potential career.opportunity

‘ . N " . ] . ‘d -- ..
The student who did the "Peer
'Sharing About Personal Work Roles” QL

._onuggrQening with her father ® Yéuth prva:e approéching a

- realizes that some”people get paid ' decision-about engolling in a

. for daing as a career what she had . | « -~ _high school vocational program

g previously thought of as a chore. ) BT A . . — o
Her exploration ig‘;etfup with a "' s @ Youth who'are likely to leave -

. ‘landscape- gardener who explains how ' o High school early té: seek :

- - she, too, got interested in o T ;full-timé work '

" ' gardening while helping her o . BN -
-parents. 'Thf gardener -explains how. .. 1- " youth who have difficulty
she attended’ a local community . . - - " learning in the traditional

- college program and then set up a - school environment

business on her own. . e o _

R e .Youth in talented and gifted
programs: -, t :

- -Level IV: A Logical Extension . -
. L . 7 PR
' Although not yet a part of WORK AS A
“TOPIC OF STUDY, a logipal extension--a
fourth level-—-is being used by career . '
. and vocational.educators in many high
- " schools around the country.. Recéntly,
the ideaé'areﬁaiso being used by some *
~,middle %chools ‘and junior high schools:.
Level IV 'gives students structured.
_ experiences in using local community
resources. to gather accurate. i'nformation
, magd fotmulate preliminary career plans.

@ .8

TT
-

; '@evel v, 'Ihtggnshibé In Thé‘éomhunity.

© 1"

.
?

A.. ééregr Explorations 7
e . . ..

"B, - Job Search Skills
s . .

C. Cafeér?iearning B

’ projects s ¢
. .. D.  Internship, oy ~
LS et . )

+
.
N

‘These activities can provide a smooth .-

“transiﬁion ﬁqﬁm,middle §chool.to high®

" school.as well as.from high school to ' =
the world of work}or.higher education.
Due-to the intellectual and social

. diversity of 10-14 year olds, 'Level IV
is used most apprqpri%tely ona '
selective basis with the following

~ students: ..’ : :

e -h

o T . g -
e Thdse who have developed a
- positive relatiQnship with an
.- adult mentor L )

o n .
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. of ways.

/ ‘ o R 1
o O '/

Internships, the culminating act1v1ty in

Level 1V, can be structured in a variety

community service prOJect,

- actual "work experience," research

prOJect, volunteering, etc. Whatever
the focus, the value of 1nternsh;ps ,
emerges from the student's participation
in a structured activity that the
student has chdsen and helped to design,
that is ciosely tied to the student's
personal interests and that has
social/economic worth. Extensive

'persOnal and soqial benefits can occur

. -when . the. 1nternsh1p involves a community

Y

%

) communitx resource people.
" roups, we 11st\(l)

- Concept

service X3

How Others React to ThlS

»
& . r

Ca

- Any single act1v1ty in WORK AS‘*A TOPIC
-OF STUDY might not represent a departure
:from current practice in your school.
-However,
,curriculum with 51multaneous
”impiementation of 'sevefal activities

a new orientation to the®

might raisge some legitimate concerns on

community. ’ IR e

t

It is- helgful to anticipate these

'concerns ﬁy being prepared with reasoned

responses based on experiences of the

schools that are. 1mplementing WORK AS A;_

TOPIC OF STUDY., In our analys1s, we

have identifed S5ix major constituent s :
groups: teachers, in-school .
administrators; district level '

»..

administrators, -students, parents and .

For these.
sbme of their

'primary conecerns and (2) sOme responses

Q

E

Re.
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'based on actual experiences.
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:the part of one or mote of ‘the\ - o,
”constituent groups in your educational

10

Teachers and 1n—school adm1n1strators\

~

- might be concerned about- . ‘ N
) T1me taken ‘from trad1t10na1 course
' content ‘ ‘\'-_. :
A ) .
® Teacher readiness to meet new .
demands placed on thems
e Time needed to.develop extended
_w Classroom experiences
e Commuhicating'school exXpectations to
" community resource people
e Evaluating students for WORK AS A’

TOPIC QF STUDY act1v1ties
Successful 1mplementat10n will show that.

’ With a well-planned but brief &
- inservice session, tegchers will be
able to integrate new’ activities.to

? enhance the ex1st1ng curricula with'

little loss of 1nstruct10nal t1me.

o

A community liaison ‘Person can
effectively develop communit{
‘resources and _match them; *
appropriately to student and
curricular needs. (This role can
' have different titles, such as
.community doordinator, work . -,
experience coordinator, employer
lations'spec1a11st, ‘career N
‘counselor, community resource e
cooxrdinator, etc. ) 3

!

® Time-tested evaluation techniques
(reports, quizzes; tests) are

B applicable to mdny of the

' " activities, ag are many non-paper’

and pencil evaluations’ such as °
demeonstration projects, mdlti-media.
presentations, art projects, etc.

H




in’
addition to sharing the concerns vo1ced_
above, may also be concerned about.

-

pistrict level administrators;

VG ar

) L1ab111ty for students partlclpatlng
in off-campus learn1ng exper1ences
B . ¢
e Providing tfansportat1on for .
excurs1ons outs1de the classroom

by J Parehtal reaction to a new
curriculum approach

.

e .Most school d1str1ct 1nsurance_
policies cover appropr1ately
~superviséd external learning
_experiences o ) '

® ° Transportation can be provided
', through a combination of school
buses, . publlc transportation, parent
.. volunteers and/or student veh1cles

® Parents are -reassured by consistent
communication about the value of
WORK AS A TOPIC OF STUDY; positive-
student .comments and responses also:
help administrators reassure parents

Students are typically concerned'about:

° Missing.regular'school work

’

o How they will be graded

® Communlcatlng w1th adults outs1de
the school setting v o
k] 1 " ) )

Successful 1mplementat1on will. how that'

e WORK AS A TOPIC OF STUDY 1s woven
into the fabric of regular j
instruction s&~that students, rather

- than missiiig.regular school work,

. v . S

. ® Students will demonstrate their
learn;ng through traditional as well

o &;as 1nnovat1ve evaluatlon technlques

® 7’Students can handle themselves quite
. well outs1de the1r c1assrooms after
rece‘diving .proper or1entatlon and
instruct1on o ¥, :

Q -0,
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. Successful implementation will show that;\
‘ ) .

will have their regular:wonk enriched

oParents, in addition to, .Sharing -the .
concerns of their children and the ~ -
adm1n1strators, may also be concerned

: about. :

u o . -
v

® The qualifications-and backgrounds
" of community resource people whio may
.come into contact with their children
'Successful;imPlementation.Will show that:
° &.A_"mmunity'liaison'person carefully
'St ens all guests. visiting the . -
xP ssrooms-and all local resource
" people with whom students may come
in- contact, this "insures the
qual1ty and . 1ntegr1ty of the
‘experlences . -

)

‘Community resource pedple might be

concerne .gt:
e i 1o
&  The lack of exper1ence as
"teachers" ‘

e- What is expected Of them .
e  How frequently they may be called on
. .to work with the schools and students

Successfulnihplementat&on will show that:
e Appropriate orientation to school

and student expectat1ons will give
most communlty resource people the’

‘< skills and confidence to’ funct1on

successfully when they are asked- to
“help students "learn about the1r
vf1eld of expert1se

|

) Resource ‘people will not be "used”
 too often if enough of them are . ,
available at the ouq§et and if more .
' \ are added as the need grows ' .~
. . N 4 .
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Cost effectlve lmplementatlon 1sfboth- ,

Llscally possible and educationa

In many re:pects, WORK AS A
TOPIC OF STUDY is 2 consc lidation. and
refocuslng of already existing practices
and resources. It enhances a school
program by integrating ‘elements of
courses such as English, math, science, .
career "éducation, social studies into a
cohesive and articulated curriculum.
There is no need to jettiscn existing
textbooks or, develpp new currzculum
outlines or hire new staff. There - is a
need, however, to approach this«
curriculum_ orientation carefully and
systematlcally.

Typically, school districts moving
towards implementation of exper1ent1al
and communffy—based learning need to

-concentrate on three plann1ng steps.

-~

'All of the_constituent groups . -

mentioned above need to become aware:

of the value of WORK AS A TOPIC OF
STUDY; “successful implementation
rests on proper. prientation for
them. .This can be achieved through
many traditional means of
communicating with ‘these groups,.
e.g., staff meetings, PTA, service
clubs, social events, letters,
telephone.

2

Well planned and presented staff :
development sessions can: help e
‘teachers and other staff reallze the®
value of a curriculum w1th WORK AS A
« TOPIC OF STUDY; at the same_tlme,

they can'acquire the skills to teach

some of the activities that may be
new to them. Because many school
d1strlctslchoose to re-asslgn staff
or re-allocate_some teaching
responsibilities, ‘there is rarely a
need to hire a new person. '

"One successful technique used by

many school districts is to’ . .
deslgnate one staff member .to be a
community resource coordinator.,

boon for curriculum that involves

.Y local adults in the instructional

process because most classroom

Having such a person is a tremendous

x

" teachers d5 not have time in their
busy- schedules to.recruit community
resourc€ people. .Having.a staff
person‘assigned to this role,

P

therefore, makes' WORK AS A TOPIC OF

. _STUDY more *do-able"™ for the
: _hteachers, this lncreasing learn1ng
opportunltles for students. and

: max1m121ng a gmooth liaison with the -

communlty. The existence of this
coordinator als6 makes a clear’
public statement about the school
district's support of community-
based learning, a statement that is

. crltlcal for effective start-up and :

.surv1val% AT o

“

‘These planning;steps, coupled with a
" simple.and manageable record-keeping

system, will go a long way toward: P
developing a self-sustaining system for
successful linkages between educatlon
and 1ndustry.

How’s It Going?' | -

Here are’ some comments and- news 1tems
from the five sites that are’ currently
implementing WORK AS A TOPIC OF STUDY.

1. North End Middle School
Bucks Hill Road '
Waterbury School District
Waterbury,7Connecticut 06704

Contact: MatE“Barkln’

"We geared the WORK AS A TOPIC OF
STUDY forms to our system and we've
had"at least 25 community resource
people (CRPs) in our classes. They

were very ‘effective in over 90 T§

v

‘percent of the presentations because-

of the preparation activities we
“dld. ‘We oriented the CRP tb what
the students are like and ‘what.
they're studying so they could make
interesting. presentatlons and we

oriented the students .to what the

CRP does and how it relates to what
they're studylng.

v

"We hadzg’Career Day with 25 local_“

businesses partlclpatlng. As'a .

‘result, one of our seventh gpade

learning disabled students was

- of fered a part—time job doing

undercoqting work in‘an auto shop.
¥

It really helped ®



< o Y

~ And we gave each business %rerSon a.
‘ Cert1f1cate of ‘Appreciation for ”
.- spendlng a day with our students

‘. f?Thls-summer our‘Commun;ty.Resource
. Coordinator. is going, to work with °
_ the Chamber of Commerce to identify'
“‘and do job descrlptlons for the jobs®
.. where ‘there' will be most ,positions .

available locally. This will help
e “make job shadowing choxces reallstlc
' for our communlty. . - -
!

Carver- Communlty Mlddle School

301 S "W. 14th Avenue-

Delray Beach,. Florlda 33444

Contact:

2.

May Gamble

» OLYMPUS UPDATE, the parent
newsletter, reports:

“Over.loo students on Kappa Team
: part1c1pated in a "Job . Shadowlng
.Experiences Fair' on March 17,

.1982. The Fai
of the Kappa studentsq v151ts to .
local businesses in the Delray T
communlty. B RN L

The Kappa students hadQus worr1ed
‘wifh their last mlnute,preparatlonsf
but the collective results of their
- efforts were spectacular. A.special
pride was apparent when students
explained their exhibit to other .
students,. teachers and community
sponsors. ;. All the 1ngred1ents of a.
strengthened bond- between the school
and the communlty were therer the
opportunity to share their personal
experiences, the skills for Bharing
were practiced and the. recognition ’

.was the culmlnatlon

through awards and the comments made -

by other students, teachers and .
‘community sponsors.”

’ L.

3
3. Fifth Street Junlor ngh School
243 Fifth Street: .
- Bangor, Maine 04401
Contact: Tim Walton "
One class recently organized a
project to produce a student
newspaper.v In doing so, the teacher
N} successfully 1ntegrated varlous

-~

-

4.

. e

elements of the’ Soclal Development
Model of Dellnquenry Preventlon.
students were involved 'in the

plannlng and deF1s10n making as. well\.'

as the 1mplementat10n, student team

learnlng Project activities - .
hlghllghted news-relatﬁa careers.

‘As part of the newspaper Ject,
students learned about and then-
actually modeled the variety of jobs .

o learnIng strategxes rere used, and -;_u

s+ that are available in the production

of a newspaper.. After completion of
the’ classroom port1on of the:
pronect, some of the students
interviewed selected community®
resource people about their: jobs in’
the med1a field. This creative use

- of WORK AS A TOPIC OF STUDY gave

. ‘students an awareness of career ‘

‘vopportunltles in the’ context of a ..
team learn1ng prOJect.

Kl

East Side High School
:150 Park Avenue--
Paterson, New Jersey 07501

Nancy Mltchell

Contact: - o
. . L

" _(This is the one location where WORK,

5.

AS A TOPIC OF STUDY is being used
“ with high school youth, rather than
middie school )
AR S .
East Side High School feels that T
. making daily references to work
roles is helping students make sense
. of why- they are in school. - "They.
are not 'fighting' the teachers as
‘much, becat e it's all starting to
click.” At a recent Math and.
Science Career Day, students were’
seeing some “daily}liying reasons
to take algebra or- how a science
class\could be important for a
career as an artist.  “The
curriculum guide helps make it
‘easier for teachers-apd the Kids
. think it's terrific.™

Junior, High School - PS #265
101 Park Avenue S A
Brooklyn, New York 11205‘ '

v
;Contact: Barry Haln,'. -

l

>




3 . o ., e ) ,3 .
"We have, been abp to do qu\te a lot
‘rather sucCessfull Students are -
saying, Jow I know that there are -
th1ngs I can do that I didn't think

uld do;'{\And "it's™great-that .-

. kp,
work together because it helps g1ve
‘Kids a real focus. s e,
_Cumberland Hospital, one of the
sites students v1s1t, is show1ng
their pos1t1ve response to WORK AS A

- TOPIC OF STUDY atQa year-end

assembly where they will present.
“awards to the students with whom
¢« they have worked. - The hospital is
’ .also present;ng a plaque of. o
-recogn1t;on‘to the entire school.

_Brooklyn Union Gas is providing
- humerous opportunities for students
kto learn about new uses of computer
“technologies. . "One young woman
wanted to be a Secretary but is now
1nterested ‘in computer1zed\word
processifng." : .

e

Selected Resources

" Five key organlzatlons are actively
involved Ain designing and’ d1ssem1nat1ng
"wonx AS A TOPIC OF STUDY. ' "
1. Center for Law and Justice' v
University of Wash1ngton :
"JD-45

‘Seattle, WA 98195

. Contact: Joe Weis
. ' "(206) 543-1485
'
The Center for Law and Justace hasu
conducted extenslve research .
'concern1ng the role &f schools in
del1nquency prevention, much of -
. which is a foundation for WORK AS A

TOPIC OF STUDY.

. . 4

Middle College High‘Schodl\\

'31-11 Thomson Avenue- \
Long Island C1ty, NY lllOl :

bl

v

Celia Cullen
" (212) 626-8599

b \‘ %’l L ’ \

»

" Contact:

ommun1ty and the school can d -

14

-

Mlddle COllege H1gh School

‘- College by sharing both staff and .
.facilities so that h1gh school age
youth can attend an art1culated 7
Sprogram on the commun1ty college . {
campus. The _pbrogram emphas1zes

: experlentlal learn1ng and career

3

1nternsh1ps. These concepts have-
contr1buted to WORK AS A TOPIC OF
STUDY. . . _ R o

Northwest Régional Educational .
Laboratory (NWREL)
‘Educat1on and Work -Program -
300 S. W.' 'Sixth Avenue .
Portland, ‘OR 97204 eoN

5

'_Contact: Andrea Hunter - T
. . 1-8007547-6339 or .
" e 7TT503) 248-6800 x 459

NWREL developed Exper1ence-Based
Career Education (EBCE) in 1971
based on research about integrating

» exper1ent1al career development with -

learning academic and basic skills.
EBCE programs have expanded. . . ° ,l
.‘throughout the country. . Their '\

experiences during the past 11 years \,'

. have contributed to the foundat1ons :
_of WORK AS A TOPIC OF STUDY.

Office of Juvenile Justice and

- Delinquency Prevention (QJJDP)
U. S. Department of Just1ce '
633 Ind1ana Avenue, N.W. "
Washington, D.C. 20531

. Contact: Mary Santonastasso

‘ (202) 724-8493
. OJJDP is the federal agency that

" supports the development of
effective ways to prevent
delinguency,and t promote ‘'social
- productivity foquuvenlles. WORK AS .
A TOPIC OF STUDY is one of those '
ways.. OJJDP. also prov1des technical
assistance to schools and agencies
that wish to implement Such .
projects. They can be contacted for
~‘information on available materials.

. -

cooperates w1th La- Guard1a Commun1ty '

I .

\
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5. West1nghouse Nat1onal Issues Center -

P.O.-Box 866 - R ;
werican City Building; Q. ;
Columbia,-'MD 21044 Lo
. gontact: Raul Tuset . .- - -.ﬁp ]
R "(301)'992e0066 - ST

.’

_ West1rghouse is respons151e for
_ -coord1nat1ng the development of WORK
- AS A TOPIC OF STUDYwand for all

,~staff tra1n1ng for the. schools. that o

are 1mplement1ng it. ,

-~
’

Other helpful resources are;llstedi: c?
below. This list is not exhauystive; it
- will, however, provide a beglpnlng for

@

those who want more research and _ ¢

1nformat1on._
.
Blyth, Dale and Elizabeth Leuder
'Karnes. Philosophy, Policies,. and
Programs for Early Adolescent ™ )
Education: An Arnotated B1b110§¥aphy.
.Vwestpbrt,_CT: Greenwood’ Press,V1981.

Boston YWCA. Connections: Women and
" Work and Skills for Good Jobs. .
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