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CHAPTER 4

SCHOOLING EFFECTS ON YOUTH FROM PUBLIC, CATHOLIC
' AND OTHER PRIVATE HIGH SCHOOLS

by William R. Morgan

Coleman, Hoffer, and 'Ki1gore's Public and Private %chools (1981)

~concludes that public secondary schools provide an inferior education relative

to private schools. This conclusion, the findings on which it was based, and
the subsequenp policy recommendations calling for increased public financing
of private sch501s have been heavily debated among educationa1Aresearcher$ and
policymakers. Some of the most cogent criticisms abpeared in a colloquium

review published in the Fall, 1981, Harvard'Educationa1 Review and the Spring,

1982 issue of Sociology of Education, which was devoted entirely to a review
of thj; study. The Tlatter pub1ication inﬂluded some revised analyses by the
repdrt ~authors (hefeafter referred to és CHK), as well as independent
reanalysis of'their data by others. Probabjy never has one educational study
been so c1osé1y scrutinized by so many competent scholars in so short a period
of time. This debate is certain to earich American-educational policy, as has
been the cese with the three pkevibus "Coleman controversies" (Cb1eman 1961,
Coleman, CanpbeT1, Hobson, McPartland, Wood, Weinfield, and York 1966;
Coleman, Kelly, and Moore 1975). |

The NLS Youth Survey represents a major alternative national data source
for .addressing the empirical questions in the public-private SchooTing.
controversy. Previoﬁs reanalyses have been restiicted to the same- data set
employed by CHK, that is, the High School and Beyond (HSB) survey of 1979-80
10th and 12th grade students sponsored by-the National Center for Education
Statistics. In th{E report we shall build upon the: basic ana1y$is plan

employed by CHK, with modifications which take into account the unique

34
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features of the NLS data and a more explicit theoretical framework.

[, EDUCATIONAL PRODUCTION AND-CONSUMPTION MODELS

| In their original report (1981) CHK presented eight arguments for
increasing the role of private schools, and seven for reducing it. They also
%dentified the evidence available %or evaluating each argument. The key
arguments were that private schools produce better cognitive outcomes and lead
more students to attend college than do public schools with comparable
students. They concluded that their evidence suppoﬁted both assertions.
Other supporting'érguments, for which mixed or no evidence was reported, wer;
that private schools fostered better character deve1opment, better motivation
to learn, and greater participation in extracurripu}arfactivities, and that
they had better discipline, .smaller c1assroo% size, and more efficient
management. The negative arguments for private schools were that they
promoted economic, religious, and racial segregation, that they provided a
less' diverse range of education and of extracurricular activities; that they
were‘"unhea]thi]y competitive."

Omitted from this legal brief style of listing was any reference to

_existing social science theory on how schooling operates, or to any of the

sociological work toward which Coleman himself had been an important early

‘éontributorr (Coleman 1961). What CHK provided was a 1loose fnﬁut-output

economic metaphor by which to organize the results. .Each of the four analytic
chapters in their report was addressed to one of the following questions:
"Who is in the sthoo1s? What resources go into them? What goes on? and What
comes out?" (CHK 1981, p. 6). -This implicit education production function .
approach needs much gheater refinement, however, if it is to move beyond the

). . . - . . L .
status of metaphor and pqov1de explicit theoretical guidance in the analysis.

‘ i0nH
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Ideally, education production functions describe the maximum learning
outputs feasible with different sets of inputs (Hanushek 1979). Inputs into
the production model are usually divided into fixed background characteristics
and modifiable school policy characteristics. The condition of diminishing
returns from inputs implies a ‘noniinear form of the function, although in
practice most estimated functions have been linear. Given that school sector
is the macro-level school policy variable in'questionlin this analysis, the
goal is to determine which level of public and private sector strength net of
student background characteristics will maximize the cognitive achievement and
other desired schooling outcomes of American youth. Both CHK and the analysis
presented here proceed  with a simplified OLS linear estimation of the
production function. The possibility of diminishing returns if the nation's
schools were to become nearly all private or/aTTJBﬁb1ic therefore cannot be
assessed. |

The implicit production function in CHK assumes that each sector operates
in some characteristic total manner on ail students to produce learning in
varying degrees of efficiency. As ’Brown and Saks (1981) have recently
demonsfrated, internal resource allocation decisions have a crucial bearing on
overall level of 1learning within classrooms. This resource allocation
argument, aTthough jgnored by CHK, also applies at the macro-level of school

sector effectiveness. Overall sector efficiency depends greatly on each

sector's internal resource allocation decisions. Insofar as the private

sector devotes a larger share of its instructional time to college
preparation,‘ which it certainly does, its average level of cognitive
achievement will be higher. Any adequate production function designed to

gauge sector effectiveness must incorporate this resource allocation

. difference between sectors, and the most direct procedure would be to include

iU}
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in the equation a track or curriculum enrollment yariab]e. The important
research question thus becomes whether or nct private schools arej more
effective net of this resource allocation difference. To omit this variable
from the production function, as CHK choose to . do, 1is a serious
misspecification. Their rationale f;r,éhe omission, that it would control
away a crucial ¢ fference between sectors that should be included in any
estimate of a total private ;choo1 effect, only serves to obscure the issues
in the sector effectiveness controversy.

A second related issue in this production function approach to national
educational policy is the question of locus of decisionnmaking. -Assuming an
adequate school sector broduction function can be estimated, who would use:
this function to maximize the learning of American youth? Presumably national
/ducational policymakers, yet Coleman has at the same time identified federal

regulation_.of American public education as one of its principal weaknesses.

S

fn a popular policy Jjournal, he charged that "public schools have become an
overregulated induétry, with regu]gtions and mandates ranging from draconian
desegregation to mainstreaming of emqtiona]]y disturbed children, to atH]etic
activities that are blind to éex Hifferences"‘ (Co]eman 1981). When  he
recommends tUitidn taxfcrédits for barents who send their children to private
schools, he argues it is a deregulation step, giving more parents latitude to
choose the type of education they want their children to have. If individual
parents are 1in fact the key policymakers, then it woﬁ]d seem an _optima1'
household education consumption function (Beckek, 1976) would better inform
their sector choice decision than wbuld a national éducation production
function.

Therefore the appropriaﬁe education for parents to choose for their child

is one which provides the best opportunity to maximize the child's human

1,\\’3
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. capital (learning and future earnings), given the constraints on parents of
time, income, and production knowledge. The latter would include all factors
which enter pfoper judgments about what type, level, and amount of schooling
best maximizes the learning and earnings potential of a particular child. Al
other things equal, parents uncertain of their child's abilities and interests |
might prefér a "comprehensive" public high school, providing the maximum
flexibility in curricular choice. Parents who estimate their child has below-
average ability or taste for schooling would also choose this type of school
for its vocational and career training opportunities. Parents who believe
their child has high academic ability or intereét would prefer schools with a
strong college preparatory curriculum. Usually these aré either private
schools or high quality public schools in more expensive suburban
neighborhoods. At least until recently the extra expenditure for suburban
housing and schooling was a more attractive resource allocation choice than
private high schoo] tuition payments.

Several social and .economic changes may be altering this preference. One
is the ever higher cost of suburban housing. Another is the increased number
of dual wage-earner households. For working mothers the preference for.
minimum commuting.time may be a new consideration that offsets the value of
larger, more distant housing. More important, the reduced parenting time
avaiiab]e in these households may increase the attractiveness of private.
education where the development of -attitudes, motivation, and diScip]iné is a
more explicit part of the school curriculum. The private boarding school is
the extreme choice wherein affluent parents allocate income to-cbmpensate for
low parenting time; but most private day schools, especia}]y those offering
religious instruction,: also emphasize to_parenté'the socié]ization goé]s of

their curriculum.
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The final and most important factor that underlies parents' private
school enrollment decisions is the declining confidence in the quality of
public school instruction.. With the rapid expansion of higher éducation in
the 1960s and 70s college aftendance became marketed as the optimal way to
maximize human capital for youth of wide levels of ability (Freeman, 1§76).
Higher education policies origiha]]y intended to promote minority access
became redefined as "universal" access policies. At the high school level
this burgeoned the enrollment in college preparatory courses. Insofar as
college preparat@ry teachers adapted by pitching their group instruction to a
broader range of student ability, there was an overall decline in.the standard
of instruction. Private schools were better able to resist ﬁuch a decline,

screening out weaker students through admissions procedures. Thus the

expansion of higher education during the last two decades was a major reason -

for the disparity today in the academic standards of public and private high
schools. This argument proposes the disparity reflects é, difference in
resource allocation, however, not in actual instructional resources. /
Alternatively, the belief in private school academic superiority may be
more mythical than real, refTecting "white flight" racial prejudice and the
fallacy among many American consumers of equating market price with product
quality. Each genegation of ambitious parents seeks new means to give their
children a competitivé edge, moving from speed reading classes to college
entrance examination coaching, from home encyclopedias to home computers. It
may be that this is the generation'to champion priVate schooling. CHK's
report is the first major study to conclude private education produces
superior learning. The findings here, however, do nothupport S0 éimple a

conclusion.
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II. STUDY DESIGN

The first major criticism of CHK was that their sample of private schools
was too small to permit adequate generalizations. The HSB sample included 84
Catholic secondary schools and only 27l non-Catholic private secondary
schools. By contrast, the NLS sample, although having only one-fifth as many
youth, distributes those youth over more than three times as many'éecondary
schools, including 279 Catholic and 244 other private schools (Table 4.1).
Both the NLS and HSB use high quality multistage national probability samples
designed and executed by the National Opinion Research Center, but the NLS
uses geographic areas as the primary sampling units while HSB uses schools.
Schools were identiffed in the NLS survey through a series of -interview
questions on current or last secondary schcol attended, with a follow-up
collection of grade transcripts and other school records for each yduth; Each
youth's high school was coded and classified into the major sector categories
of public, Catholic, or other private, using the same NORC schod] universe
file emp]oyed'in the HSB study. Table 4.1 presents the unweighted saﬁp]e
frequencies for schools and youth across sectors in the two data sets.

After appropriate weighting .the two samples generate comparable

~nopulation estimates for -all but the other private sector. Table 4.2 presents

the estimated racial, ethnic, and religious composition in each of the three
school sectors. For the public and Catho]fc sectors, the -NLS and HSB
estimates are an averége of one percentage point different from one another.
Youth from public high schools are about 14 percént black, 6 percent Hispanic,
and 30 percent Catholic, compared to 6 percent black, 6 percent Hispanic, and
90 percent Catholic for those attending Catholic schools. For the other
private sector, the discrepancy between surveys averages four percentage

points. According to NLS estimates,‘other private sector youth are 9 percent.

10y
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Table 4.1 Comparison of Unweighted Sample Sizes of NLS and HSB Surveys, by
School Sector

School sector

Unit [ Public Catholic __ Other Private Total

NLS total youth, aged
14-22 (1979) 11,983 414 299 12,6586

HSB total students,
sophmores and seniors 51,339 . 5,528 1,182 58,049

Schools:

NLS total schools | ,
last attended? 2,996 279 244 3,519

HSB total schools
currently attended 894 84 27 1,004

\

HSB SOURCE: Coleman, et al., 1981, TaJ1e A.1.3, p. A-10.

LS school tontal equé1s sun of each distinct "last high school attended" for
all youth in sample. /




Table 4.2 Comparison of Race, Ethnic, and Religious Composition of NLS and
HSB Weighted Samples, by School Sector

Schoo| sector

Characteristic : Public Catholic Other Private

Percent black:

NLS youth 14.5 6.6 8.7
HSB students 13.5 4.7 5.7
NLS schools 14.3 7.1 7.6

Percent Hispanic:

NLS youth 5.2 6.1 4.4
HSB students \ 7.0 6.1 7.1
NLS schools 6.2 8.3 4.6

Percent Catholic:
NLS youth 30,1 90.3 24.1
HSB students 30.7 0.y 17.4
NLS schools . - - ]

HSB SOURCE: Coleman, et al., 1981, Table 3.1.1, p. 30; Table 3.3.1, p. 61.

f‘ﬁ.\
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black, 4 percent Hispanic, and 24 percent Catholic,

A second check on the reliability of the survey population estimates
comes from school questionnaire data obtained direct1y from each high school
attended by NLS youth. Presented in the third row of the first two panels in
Table 4.2, these figures indicate the average reported proportion of black and
Hispanic students in the schools of each youth. The values are close to the
estimates from the two samples.

A related éamp1ing problem which has clouded the interpretation of CHK's
findings is that the HSB sample 1is restricted to clusters of 10th and 12th
graders who Were currently enrolled in the sampled schools. Dropouts were
excluded. This means that when CHK . ¢oge the across-grade achievement
differences at each school in order to co:pare "learning growth" in each
sector, they must somehow control for differential selectivity of 12th graders
caused by the different dropout rates across sectors.1 By contrast, the NLS
target population dis the cohort of all 33 million noninstitutionalized
civilian and miltary youth who were aged 14-21 on: January 1, 1979. The
availability of the full spectrum of youth, frpm dropouts to valedictorians,
and from high school freshmen to college graduates, permits a more complete
assessment of the relative educational impact of the public and private
secondary school sectors. This broad sample of youth regeived cognitive

achievement tests administered at one point in time, independent of the

1Starting with an estimate that the public school attrition due to dropouts is
double that in the private schools, CHK employ an ad hoc adjustment procedure
which reduces the across-grade raw differences in achievement scores

- approximatcly twice as much for public as for private students. However

plausible, there is no way to validate this radical adjustment procedure with
the HSB data alone. Because of other serious problems with this "learning
growth" approach, particularly its failure to control for test ceiling effects
which would bias the growth estimates for initial high-scoring students, no
effort has been made here to replicate this particular analysis.

1us ,
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youth's age or school status. fn the summer of 1980, when the‘thort‘age’
ranée was 15-23, 11,878 youth (93.6 percent of/the original 1979 sample) tqu'
the Armed Services V&cationa] Aptitﬁde Battery (ASVAB) at over 400 test
sites; For-a detailed fié]d report and psychometric data quality ané]ysis,
see McWilliams (1980) and Bock and Mislevy (1981). Table 4.3 below Tists the

ten sustests éonstituting the ASVAB, including number of minutes and items for

each test. A1l sﬁbtests were multiple-choice baper-and-penci] tgsts,.with
., either four or five a]ternafive choices per item.

The ASVAB subtests most simf]ar tb_ the ‘Reading,' Vocabuiary, and
Matﬁémétics tests wused in the CHK report are\ those called Paragraph
Comprehension, Word Knowledge, and Arithmetic Reasoning. Table 4.4 reports

" these test scores for the younger ‘half (15-19) of the NLS cohort together with

the comparable scores For the HSB twelfth graders. - bf particular interest is

~whether the data sets agree in the assessment of re]ativéfathievement across

sectors. In both data sets Catho]ic and other prﬁvate‘youth scoré'higher than
- public school youth on all three tests. However, thé‘othef pkivate sample
scores consistently lower than the \Cathdiic sector youth in the NLS, and
scores »higher in HSB, A key »difference to be- borné in mind iﬁ nthé

interpretation of subsequent findings is that the other private schools in the

NLS Survey are an academically less selective set than the ones included in
the HSB study. It is tempting to claim that the 244 schools in the NLS are

more representative of the diVénsity in” the other private sector than the 27

HSB other private schools, but_such a claim mdstv be tempered with the

realization that the actual respondent shmp]e size'!is much smaller in-the NLS.
Nevertheless, the consistency across sﬁ?ve&s' in the public-Catholic
' X l ‘\\ : .
: : N : ) I \\.\\ :
achievement comparisons is rather remarkable. As shown in“the_bottom panel of .

/

Table 4.4, 1in both studies Catholic youth score about‘onefthird of a standard

o ,‘,,:{vug_;.‘__,q
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Table 4.3 The Armed Services Voqgtiona]AAptitude Battery (ASVAB) Subtests

y Number items 7 Minutes
1. General Science : A ’ 20 | 11
2. Arithmetic Reasoning ~ 30 : 36
3. Word Knowledge o 3 1
4. PéragrapﬁAéaﬁprehension o 15 | A"i3
5. Numerical Operation 50 T3
6.. Coding Speed  ; | ) 84 ' o 7
7.: Auto énq Shop Information | ' 25 S §
8. Mathematics Knowledge 25 Y
9. Mechanical Comprehension 2 - 19
10. Electronics Information | ‘ .20 - . . 9
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Tab1e 4.4 Comparison of NLS and HSB Achievement Scores, for Spring 1980 HSB
Twelfth Graders and NLS Youth Aged 15-19 in Summer 1980 :

4.14 | -~

: X NLS HSB .
Subtest Total Pgbl1c Catholic ,Otheri ToFa] Public Catholic  Other
Means: f Lol
Reading 10.33 10.27 11.53 10.94 |4.54 4.4 5.00 5.34.|
Vocabulary {24.18 °23.99 27.39 26.68 | 4.58 4.48 5.35 5.56
Mathematics {16.72 16.58 18.84 18.68 (10.80. .10.63 12.10‘ 12.74
Standard N
deviations:. ;
Reading 3.50 3.52  2.77 3.35 |2.10 - 2.10 1.96 2.04 |
Vocabulary | 7.60 7.62  6.45 7.12 {1.97  1.97 1.74  1.94 |
Mathémafics .7.05 7.00 7'14”1, 7.56 4.24 4.24 3.82
Standard o
deviate : o .
differences: Catholic-public Other-publig Czih-public 0ther-pub1ic
Reading 36 .19 .25 41
Vocabulary .45 .35 .44 .55
‘Mathematics .32 .30 .35 .50
.HSB SOURCE: Coleman, et al., 1982, Table 3, p. 69.~
—~
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deviation highe? than public youth, and in both sfudies their greatest

advantage is in Voéabu]ary. In the NLS survey, however, the other private
sector superiority over pub1ic schools averages only one-fourth a standard
devfation difference,‘ cempared to almost one-half a standard deviation
difference in the HSB data. K _

Iel summary, fﬁe preseht éfudy has important differences__from CHK 1in
saﬁp]ing frame, data collection procedures, and measurement instruments. Yet
with apprppriate weighting and §e1ection bf eomparab]e age groups the two
_studies yield "very similar population estimates of the background compositfbn
‘ and achievement scores Vfor youth from two of the three school sectors.

. . AN
Failure to replicate the population estimates for the other private sector

does lend credence to the criticisms that the HSB sample of this sector was

inadequate.

“III. SECTOR DIFFERENCES-IN QUANTITY VERSUS QUALITY OF SCHOOLING }

- The findings in this and the following sectjon are directed toward the
* basic question of how much, if any, of the observed differences across seetprs
in cognitive achievement (Table 4.4) and other outcomes can be attributed to
differences in quality of schooling. This _first section reports 'sector
“variation in key factors associated with the achievement differenceF—yeérs of
.schoo]ing completed, socioeconomic \ background, curriculum end ;éourse
enrollment, and school resources. The following section.Present§\€fcausa1.
analysis of these factors. . _ ’ /\

For lany given youth the primary determinant of achievement /1eve1 is
quantity of schooling. \This seemingly obvious factor is still ofteh ignored

by those who ask whether schooling "makes a difference." Table 4.5,groups the

1979 cohort of American youth according to their 1981 Tlevel of educational

112
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Table 4.5 Mean Achievement and Age of the NLS Youth Cohort Across Levels of
Educational Attainment and School Sector

' School Age, Population Estimate€

Fducational attainment, 1981 | sector AFQT 1981 (sector %) (thousands)
High school dropout Pub.  49.9 ,19.9 97.6 4,592
Priv.  51.6 19.4 2.4 EREEE!
High school enroliee. Pub.  65.9 16.9 92.5 7,418
, N f Priv. 72.6  16.7 7.5 599
High school graduate, Pub. 71.1  21.0 95.6 10,784"
no college § Priv. 78.3 21.2 4.4 497

. . , :

Co11ege:igne or more years, Pub. 82.. 21.5 88.0 2,464
no longer ‘enrolled Priv. 84.5 22.4 12.0 335
College enrollee Pub.  85.6 20.3 87.8 5,730
' Priv. 87.2 20.6 12.2 ~. 794
Sector total . Pub.  70.3 19.8 93.0° 30,988
Priv. 79.5 19.9 - 7.0 2,336
Cohort total ' : 71.0 19.8 100.0 33,324

4225,000 youth or 0 7 percent of the cohort are unc1ass1f1ed and omitted from
tota1 :

bTh1s category fully defined is high school graduate, not enrolled in co11ege
, and completed no years of co11ege

Y
by
23




103

attainment, when they ranged in age from 16-24.2 At that time the 33.3
_ million young persons included an estimated 4.7 million high'school dropouts,
S million currently énro]]ed‘high school studenté, 11;3 mi]]ion terminalnhiéh
school graduates, 2.8 million former college students, and -6;5 mi]iion »
currently enrolled college students.3 |
Each of these'attainmeht groups is a sizeable and eXberiehfja]]y very
different segment of the youth ’population. Table 4.5 presents’ the mean
cognitive\\achievement across sectors for each attainment level. The
achievement score’ reported is a composite of four of lfhe ASVAB;H§Ubtésts,
Arepresenti%g the sum of three tests reported separately in Table 4.4
(Paragraph EBmprehension, Word KnoQ]edge, and Arithmetic Reasoning) and one-
half the tota1<score.df a fourth subtest,ANumericai Operations. This index,
known as the AFQT, is the Armed Forces Qualifications Test”used to screen
military candidates. It Has.a maximum séore of 105 and for this cohort a mean
of. 71.0 and standard deviafion of 20.9. ;
A§ expected, for both sectors achievement increased Tlinearly with
quantity of schooling. College students scored almost two‘standarq deviations
v(36 points) higher than high school dropouts. Somewhat surprising was that
public and private youth differed substantially only at the two intermediate‘\
high school education levels of attainment. High school students and terminal
graduates from the public and private sectors both differed 7 points, one-

third of a standard deviation. For those who drop out of high school, or go

2The January 1, 1981 age range was 16-23, but as interviews were conducted
between the beginning of the year and the spring, some youth were 24 at time
of interview.

3Former students completed one or more years of college and were no longer

rolled. 53.8 percent completed one year only, 27.1 percent completed two or
'th\si\years, and 19.1 percent completed four or more years of college.

‘ \ | .‘ “ -y
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.on to college, being from a public or private high school makes a difference

in achievement of less than two points, -on1y -one-tenth of. a standard
deviation. J

This near-equiva1enoe of sectors wtthin three of five attainment_1eveis
must be counterposed‘uith the fact”that the cohort as a whole shows a sector -
difference of 9.2 achievement points. In large part this reflects the
tendency for private scboo1 youth to be disproportionate1y represented jn the
higher levels of educationa1 attainment, where achievement Ecores are
higher. Twe1ve percent of college students came from privatse highasfhoo1s,
compared to 7.5 percent of all those current1y'in high schools, 4.4 peréegt of
terminal high school graduates, and only 2.4 perceﬂt of ali dropouts.\\If-
public and private youth were distributed the same across attainment 1eve15
(using the technique of ‘direct standard1zat1on), the overall ach1evemént
d1fference between sectors wou1d drop more “than haif, to 4.5 points.

But how can the rema1n1ng half of this private sector super1or1ty be
accounted for? And how can the higher attainment of the private sector youth
be explained? The tuo questiohs empirically are c]ose1y Ainterrelated, and

their answers are crucial for understanding the relative strengths of the two

sectors. The sector difference '‘may have little to do. with the scuoo1s

‘themselves, but rather with the d1fferent1a1 selection of youth into the

‘sectors. Private sector youth may be socﬁoeconom1ca11y advantaged with

greater learning ability, and more ambitiou educational goals. But if.
relative school qua11ty is the answer, then either pr1vate schoo1s do a more

efficient job of instruction, have more resources, or allocate resources more

‘ strictly into academic subject areas.

The remaining three tables in this section suggest varying degress of

support for all these possibilities. Table 4.6 shows that private sector

115 o
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Tab1e 4.6 Socioeconomic Background, High School Curriculum, and Educat1ona1
- Goals of the 14-17 NLS Youth Cohort, by School Sector

Sector
Variable Public - Catholic Other private
Background: (%) |
Education father, 16 years+ 16.5 31.3 38.2
Education mother, 16 years+ 9.5 14.0 ’ 20.2
Occupation féther, white collar 39.3 51.7 - 60.6
fami1y income, $20,000+ 39.3 50.9 52.3
Curriculum: (%) |
College prepératory 29.7 64;5 51.5
General o - 54,1 29.1 B 40.8
Vocational ' 1 18 64 7.4
Unknown y | ' o 2.4 ‘0.0 .0.3
Educational goals: (years) | . | |
éxpectéd éaucation, 1979 : 13.9 15.4 ' 14.9
Expected education, 1981 ‘ 13.9 15.2 14.6

Y
[N
-~
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youth do have a strong socioeconomic advantage, as measured by father's and

muther's education, father's occupation, and family income. Youth in the

other -private schools are slighty better off than Catholic -school youth.

Private sector youth are also twice as likely as public school youth to be 1n'

.a college preparatory curriculum, with Catholic sector youth slightly moreso -

than the other private school youth. Conversely, youth in the public sector "
are twice as likely aé private sector youth to enroll in a vocational study

program. Average differences in educational goals of the youthlare.equa11y_

strong.” As measured in 1979 and again in 1981, relative to public school

_youth, the expected education of Catho]ic.schoo1 youth was one and :a half

years higher, and for,othef‘priyate schooi’youth was one year higher. These
coﬁstitute d{fferénces of about half a standard deQiatipn.

Table 3.7 brofi]es the s;héo]s attended,by'the youth’in each sector.
wﬁile there are clear differences in available resqufces’at the schbo]s, these
differences are not ordered as uniformly  across sectors as the student
characteristics were. If any one sector‘appears to have an overall resource
advantage, it would appear to be the public schools. Public schools have

substantially larger enrollments, bigger libraries, higher paid teachers;, more

black teachers, and many more vocational programs. They are about the séme as

private schools in daily ‘student attendance rates and teachers' degree
qualifications. On the negative side, they have more student dropouts.

Catholic schools have the Tlowest paid teachers, the Tlargest proportion of

female teachers, and the smallest libraries. The other private schools,

despite having the smallest enrollments, have libraries averaging almost as

‘large as in the pUb]ic schools. By contrast, the private schools offered

extremely limited vocational opportunities. 0f seven vocational programs

examined (agriculture, business, distributive, health, home economics, trade,

ily

—~_
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Table 4.7 Characteristics of Secondary Schoo1s.Attended by 14-21 NLS Youth

Cohort, by-School Sector?

Sector -
Characteristic . Eub1ic Catholic “Other private
Total enrollment 1,372 855 698
Daily attendance rate 89.1 86 .6 92.1
. Dropout rate 14.9 6.9 6.3
Number of 1ibrary volumes 16,762 11,482 16,348
Average faculty §a1ary 10,903 9,045 . 9,467
Percent faculty with master's
or doctorate degree 48.8 48.1 51.1
Faculty composition: :
Percént black 7.9 1.6 5.5
Percent Hispanic 1.5 2.3 1.6
Percent female 47.0 57.0 48.9
Vocatigna1 programs present:
Agricultural .49 15 .09
Business .96 .87 .52
Distributive 77 .20 W21
Health 760 .34 .}9
Home economics ‘.86 .57 .26
Trade | .89 .28 .29
Technical .68 .28 .18

4School characteristics are averaged over the total ybuth in the sector, not

the total schools.

11
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and technical), business was the only one available to at least half the other
private sector youth. Catholic schools were little better, with business and
home economics the only programs available to a majority. 'In the pub]ié

schools, six of the seven programs were available to at least half the

‘youth. It does appear that the difference between sectors is less a matter of

total resources than of resdurce allocation.

THe final comparison pertaining to éducationa] quality examines the
academic records of youth wh0'grqduated from the college preparatory track of
their high schools.  Of interest is whether college preparatory programs might
be more rigorous in the ﬁrivate schools, in terms of students taking more
academic - courses and being graded more competitively. This 1nformation,_
reported in Table 4.8, came from a survey in 1980 of sﬁudents' final high
school transcripts (Campbell, Orth, and Seitz 1981). :The first panel of the
table réports credits received during grades 9-12 in the five main academic'
.subject areas--English, mathematics, ‘scienge, social studies, “and foreign
language. Transcripts were coded using the{barnegie credit-unit system, based
oh one-hour, one-year courses receiving 1.00 credit. The sécond half of the
table reports avérage grades .fecei§éd in each subject area and a weighted
total average, usiﬁg a standard four-point gfade scale.

Moderate differences do‘exist across sectbrs in the college preparatory
curriculum taken by the grgdua@ing youth. »00era11, Catholic sector youth took
one more credit hour of aCade%ic coursework than public youth did, and other
griyate youth took one-ha1f more credit hour. The largest differences were in °
social studies and foreign languages, with slight differences in English, and .
no significant difference in either mathematics or science. Correspondingly,

Catholic and other private sector youth were graded more rigorously, with -

Catholic sector youth being assigned the lowest grades oyera]], averaging a

11y
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Table 4.8 Mean Subject Credits and Grades of NLS High Schoo1.Graduates From
College Preparatory Track, by School Sector

Subject Public . Catholic _Other private ~’F“

, CREDITS .
English 4.30 4.42 4.56 3.1%
Mathematics | 3.8 3.23 3.10 1.7
Science - 2.94 2.84 %.90 0.6
Social studies 3.27 3.70 ~ 3.48 12,84k
Foreién language 1.80 - 2.18 1}?2 5.7%%

Total 15.39 16.37 15.86

7 GRADE AVERAGE

English 2.83 2.46 2.63 18, 4
Mathematics 2.53 2.37 2.31 4.8%*
Science 2.66 2.46 2.52 4.5%
Social studies 2.87 2.64 2.69 6.9%x
Foreign language 2.77 2.56 2.66 3.4%
weighted average 2.74' 2.49 2.56 |

(n) (1375) (161) (85)

qne-way analysis of variance tests of sector mean differences.
* p < .05.

*% P < .01, ' ’/‘f‘/
***p < .001.

129
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quarter-point lower than public school youth.
These sector differences in ‘college preparatory coursework lend some

credence to the educational quality explanation of the higher achievement

scores of private sector youth. Compared'to coursework differences between

curriculum tracks, however, they are at most marginal. Table 4.8 indicates

the average college preparatory course load over grades 9-12 is 16 credits, or

- four academic courses per year. Translated into a time metric, this means

two-thirds of students' total course time is spent in academic courses. The
average difference of one college preparatory course unit between Catholic and
public sectors is a difference of 4 percent of the total high school class
time. By contrast, public sector youth in general ‘and vocational programs
average only 11.7 and 10.8 academic course unité, respectively, i.e., they

~

spend less than half their class time taking academic courses.® This average

disparity of more than four course units means general and voégtiona] students

spend at least 17 percent less of their total high school hours in academic.

courses than their college preparatory counterparts.
If quantity of schooling affects cognitive achievement, as we see it did
in the _case of years of schooling, and cognitive achievement is parents'

|
primary goal for their child, iﬁ would seem that the consumer decision to

enroll one's child inla college -preparatory curriculum is probab]y_going to

promote learning more efficiently than would a decision to move the child out
of the public sector completely. The next section will estimate the relative

gain that can be expected from either of these decisions.

4similar track differences appear to hold in the other two sectors, but sample
size limitations make the estimates unreliable.

.r : 12y
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Figu*e 4.1 A Causal Model of Sector and Curriculum Effects on Educational
Outcomes '

Basic causal model:

Uy
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GROUND > CURRI——7 MENT . ATTAINMENT
O CUL UM

Reiced-form estimation equation:
2 3 4
AP = aACH + b;SEC; + c;CUR; + d30T + % e;INC, +
i= i= i

. 1 1 i=1
6 6 2 2

I f,MED; + I giFED; + £ . hiMOC + I  §.FOC; + KSIB
jep TN T g 9T T M i=1 “H 1

2 8

i=1 i=

T

Y R




112

IV. SECTOR AND CURRICULUM EFFECTS
Figure 4.1 presents the causal model used to estimate joint sector and

‘curriculum effects on achievement and college p]dns, net - of background

/

characteristics. The full model is a recursive four equation system. Sector

and curniCu1um” enroliment are each determinéd by -a vector of backgrouhd
variables. No causal relationship bétween fhé two schooling choice variables
is specified other than their joiht background determination and correlated
resfdua] variation.  Achievément is dependent on’ the background véctor,
sector,-and curriculum enro]1ﬁent. Expected educational attainment in turn is
- dependent on these prior variables and achievement. In this repbrt only the
last tw6 eqﬁations wi1] be estimated. Other educational outéomes to be
analyzed with these equations include selected vdcationé] achievement scbres
and ratings of'qqa1ity of school Tife.

This relatively simple model is consistent with both the standard status
attainment mode] of sociologists (Rlau and Duncah, 1967; Sewell, Hadéer, and
Featherman, 1976).and the education consumpfion“approach presented earlier.
" The attainment model posits schooling as the primary intérvening mechanism
converting and altering an indiQfdua]'s 6rigin status into destination
status. Usually destinafion status is represented by tﬁe adu]t.requndent;§
educational attainment, occupation, and earnings, origih stafﬁs by parents'
-educétion; occupation, and income, and the‘individUa1's pre-ﬁchoq]ing‘abi1ity
level. A social psycho]ogicél variable, ca]]ed-either_significant other's

influence or parental encouragement, is also inc]uded‘to capture the‘impact of

differential parental ambition, values, and related factors in mediating the -

influence of these origin status variables on schooling. outcomes. A second -

social psychological variable, referred. to as educational aspirations or

. . : i L
expected educational attainments, mediates the outcomes of secondary schooling

e
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“on final educational attainment.

From this status attainment perspective, the model 1in Figure 4.1
_ eva]uates the extent to which school‘sector and curriculum mediate the effects
of origin status on the two.proximéte causes of destination status, academic
achievément and expected educational attainment. - Their having sizeable
effects on the two educational outcomés net.of origin status, together with
their strong 1fnkége to origin status (as shown in the previous section),

would indicate their importance in tﬁénsmitting social inequality acrosgx
generations. Alternatively, from the perspective of a household consumption

approacH, the equations bermit an assessment of the production efficiency of

'parents' expending their resources on either‘a private high school education &
or a college preparatory curriculum in 6rder to maximize their children's
human capital. The relative value of these two educational bo]icy choices for
optimizing various noneconomic attitudinal returns may also be assessed.

Table 4.9 presents the means and standard deviations for all variables
used in the achievement and. expected attainments equations. The fourteen
exp1anatory variables include the two schooling variab1es; geven béckground
Vafiab1es, and five control variables. The Background variables are family
income, mother's and father's education, mcther's and father's occupafion,‘
number of siblings, and significant other's inf]uence.5 _

The five control variables included are religion (Catho1ic or others;
.ethhicftyi(b1ack; Hispani;, or white), residence (urban or rural), region (one

of the nine Census regions), ‘and age. Although they are not theoretically

5Significant other's influence is a four-point scale of perceived degree of
approval with a ‘decision not to attend college by the person selected as the
most important influence in one's life. High score signifies strong
disapproval, i.e., encouragement to attend college. Of the four largest
categories of persons chosen, 67 percent were parents, 14 percent friends, 10
percent other relatives, and 3 percent teachers or.counselors.

| 24
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Table 4.9 Means and Standard Deviatiohs for Variables in Basic Model of T
‘ . Secondary School Sector Effects, NLS Youth Aged 14-17 in 1979

Variable | X S.D.
EDEXP . ' 13.96 2.43
AFQT : 68.34 20.03
SECTOR (PUB): CATH .035 | . .185
OTHER , .028 _ .166
CURR (GEN):  COLL .315 ' .464 -
voC 133 - .340
$01 2.97 .912
. A
INCOME (0-5): 5-10 116 v .320
10-20 .247 .431
20+ - . .400 | .490
MOEDUC (0-6): 7-11 .256 | .436
12 - .453 .498
13-15 106 .308
16 . .075 263 |
17-20 .024 ) 154
FAEDUC (0-6): 7-11 .234 .423
- 12 , .333 .471
13-15 y .105 .307
16 .105 .306
17-20 .072 , . 259
MOOCC (NOEMP): BCOCC 256 , .436
: WCOCC 275 : .447
FAOCC (NOEMP): BCOCC | .445 497
‘ WCOCC - .302 ) 459
SI8S | - 3.23 . 2.23
|RELTG (OTHER): CATH 321 467
ETHN (WH): BLACK S .140 | .347
HISP ~.052 . 222
1A ' 15.58 - 1.08
RESID (RUR): URB - o 772 | .419
REGION (PAC): N ENG | .054 226
- MATL - 155 .362
SATL , A o . .382




Table 4.9 (continued)
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Variable X S.D.
ESC .065 .246
WSC .082 .275
ENC .238 .426
WNC .074 - . 262
MTN .048 214 -
NA-CURR .023 .150
NA-INC" .182 .386
NA-MOED 047 212
NA-FAED .100 .299
n=4832.

1w
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central to status attainment or to education consumption, the possible effects
of theée control variables are of substantive interest; and because they
correlate with the other background variables, deleting them would bias the
estimated effects of these variab]es,a
One potentially biasing dmission from the vector of background variables.
js a measure of ability. According to CHK's critics, their failure to control
for the probable highervabi1ify of the more selective private school students
biased upward their sector effect estimates. This possibility was analyzed on
a 20 percent subsample of NLS youth who had at least one intelligence test
score available in their high school records. A composite I[.Q. index was
constructed by taking the first recorded of seven possible intelligence test
scores. Scores from the different tests were equilibrated by conversioh to
national percenti]es.7 |
| For the achievement equation, addition of the I1.Q. index to the
background vector” uniformly decreased all background and schooling éstimafgs‘
to approximately two-thirds their ordg{nal size. This reflects the fact the
[.Q. index had a zero-order correlation of .704 with' the AFQT score and
moderate correlations-with all background vafiad]es. Whefherdthese reduced
estimates are 1less biased,4however, is by no means certain. The agévaplwhich

each available intelligence test was administered was variable, but in. most

cases occurred well into the youths' schooling careers. Two-thirds of the

6One other poss1b1e control variable, sex, was uncorrelated with the other
explanatory variables, hence its omission had no impact on the other variables
estimates. Product terms introduced to test for a possible sex by sector
interaction effect were nons1gn1f1cant and so were also dropped from the
equation.

7The 1nte111gence tests " used, 1n~order of frequency; Were thé Otis-Lennon,
Differential Aptitude, Ca11forn1a Test of Mental Maturity, Lorge- Thornd1ke,
'Henmon Nelson, SCAT, Kuhlman-Anderson, Stanford-Binet, and Wechsler.
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available tests were taken in grades seven through ten, the modal year being
grade nine. CHK have argued (1982: 165) that such school-age intelligence
tests possess a strong achievement component, and therefore leave unanswered
the question 6f whether such tests measure ability or simply prior
achievement. If the latter, the reduced size of the estimated coefficients
when the index is in the equation would simply reflect the consistent1y more'
modest effects of each variable on achievement gain as opposed to achievement
Jlevel. But more important, even if the I.Q. index were a valid ability
measure, a nearly uniform one-third adjustment ;n the size of the coefficients
would not alter our 6vera11 conclusions on the relative importance of the
sector and curriculum effects. Consequently it was decided to Tleave the
estimates unaltered, as presented in Table 4.10.-
For these schooling equations, the sample has been restricted to the half
‘of the youth cohort who were of scﬁoo1 age, 14-17.8 Eleven of the exp1anatory”\\
variables are expressed in either single or mu1tip1e series dummy variable i\\
form, and in each case the referent category is denoted in parenthéses after h
~ the variable name in the table. Eight’ of these are natural categorfc
~variables. Three interval variables, mother's and father's education and
family income, were categorized mainly to permit the inclusion of a no answer
category for each, théreby minimizing case loss due to missjng;datq,

This -basic model fits the data well.? The OLS-estimatéd equation

8Besides the greater theoretical relevance and comparability with the HSB
sample of this age segment, one key variable, s1gn1f1cant other's influence, -
was not measured for the over 17 age group, and the income- variable for some -
members of this older age group signifies the respondefit's own dest1nat1on
status income rather than origin status, family 1ncome.\ '

9In addition to this model results were obtained using two alterantive
analysis strategies, each of which more closely represénted key features of
the original design for CHK. For both theoretical and methddological reasons,

- however, neither was cgnsidered preferable to the one reported in the text.

128 -
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Table 4.10 Coefficients for Basic Model of Secondary School Sector Effects on
Years of Expected Education and Achievement (AFQT) of NLS Youth

Age 14-17 in 1979

Explanatory AFQT ED EXP
variable b t b t
SECTOR (PUB): CATH .528 .43 .344 2.61
OTHER -1.844 -1.39 .140 .97
CURR (GEN):  COLL 9.14 17.43 1.053 17.95
vVoC =271 -.40 | -.058 -.79
SOI 1.615 6.42 .544 19.76
INCOME (0-5): 5-10 1.720 1.54 .208 1.71
10-20 5.667 5.35 .415 3.60
20+ 7.263 6.71 .416 3.52
MOEDUC (0-6): 7-11 3.435 2.59 126 .88
12 6.284 4.61 .381 2.57
13-15 8.281 5.48 .779 4.73
16 . 9.572 5.90 .801 4.54
17-20 14.08 7.02 1.089 4.98
| FAEDUC (0-6): 7-11 3.526 3.02 | -.083 -.65
12 5.693 4 .81 -.082 -.63
13-15 7.685 5.77° .168 1.15
16 - 10.51 7.54 .534 3.50
17-20 11.52 7.63 .789 4.77
MOOCC (NOEMP): BCOCC .497 .91 -.092 -1.55
WCOCC 1.181 2.14 .088 1.47
FAOCC (NOEMP): BCOCC -.991 -1.68 -.095 -1.48
a WCOCC 1.01 1.46 -.017 .22
SIBS R -.689 -6.51 -.025 -2.16
RELIG (OTHER): CATH .724 1.36 .100 1.73
ETHN (WH): BLACK |-15.06 = -20.93 .869 10.64
. HISP -6.485 -5.67 .603 4.83
AGE | 2.033 10.04 -.089 -4.00
RESID (RUR):  URB ) -1.423 -2.67 .192 3.32
REGION (PAC): N ENG } 2,502 2.14 -.048 -.38
- MATL ly-.107 =12 -.046 -.49
SATL | 1-.573 -.66 060 .64
ESC $2.449 -2.22 .215 1.79
" WSC i-.116 . -12 4 -.023 .21
ENC 1.070 1.31 | -.076 -.86
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Table 4.10 (continued)

txplanatory . -~ AFQT ' ED EXP

variable b t b t

| WNC | 4462  4.27 -.043 -.38

MTN 726 61 | -.321 ~2.49

AFQT | , - -~ .035 22.46
NA-CURR . | -1371 0 -0.28 | -1.308 -8.57
NA-INC 4.750 4.29 461 3.83
NA-MOED -.357 -.22 161 .92
NA-FAED 2.127 1.68 | -.089 -.64
CONSTANT 17.43 10.04
R2 .444 483
n | | 4,832 | 4,819
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explains 44 percent of the variatfon in youth cognitive achievement and 48
percent.of the variation in expected educationa] attainments. The vector of
seven backgrouhd variables measuring origin status had its expected strong
effect on-both coghitﬁVe achievement and expected years of education. Only
father's and mother's occubationa] position, broadly categorized into. the
three-fold divisioh of blue-collar, white-collar, or unemp]oyed/out-qf—]abor
force, failed to have an independent effect net of the other variables. The
linearity of the parénts' eddcatibn and family .income effects is especially
striking, as is the strong effect of the social psychological mediator  of
these origin status effects, significant other's influence.

The five control variables have mixed effects. Being of Catholic origins
in itself has no effect on -achievement or exﬁectations, and age raises
achievement levels and reduces expectations. By contrast, being a member of a
di§advantaged minority, either b]aék or Hispanic; strongly 1owefs achievement
and rafses expectations. Residing in an .urban Jocatioh also reduces
achievement and raises expectations, but on]y's1ight1y. Finally, the eight
dummy variable coefficients measuring regional variation indicate ;hat the
regional variation on these two educational outcomes is accouﬁted for
reasonably well by the variables already in the equation. Youth from the New
England region have the hfghest'observed achievement scores, those from thé
East Séuth Central the lowest. Net of all other variables in the equation,

however, the observed difference between these two extreme regions drops from

One estimated separate production function equations for each sector, and then
compared their relative impact by means of component analysis (Althauser and
Wigler, 1972). The other treated curriculum as a mediator of -the sector
variable, in a fully recursive structural equations model. Following the
conventions of path analysis (Alwin and Hauser, 1975), the relative effects of
sector and curriculum were then assessed in terms of their total, direct
(unmediated), and indirect (mediated) effects. What is important to note here
is that results so obtained did not alter any of the substantive conclusions
reported in the text. / '

i
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13 points to three points (see Appendix 48A).

The two schooling effects were assessed 1in the context of these
background and control variable effects. Table 4.10 indicates that net of the
origin status and other control factors, being in a college preparatory
instead of general curriculum added a net average of nine points to a youth's
total cognitive' achievement score. Being in a Catholic or other private
school made no difference in achievement scores, the’ nonsignificant net
increment over public schools being .5 for the Catholic and -1.8 for the other
private sector. There was a small but significant effect of Catholic sector
on expected years of education. Being in the Catholic secfor instead of the
public added a net 'average of one-third year more to a youth's expected

education. - By contrast, being in the other private sector made no significant

difference, and being in the college preparatory curriculum added an average
of one full year-of expected education.10 The c1éar conclusion is that being ‘
in the college preparétory curriculum of any sector is much more critical than
sector itself for maximizing these two education§1 outcomes.

Before accepting this conclusion, several add{tiona1 anaTyses were
.performed; First the analyses were repeated on thé'o1der half of the cohort,
those who\ﬁn 1979 were age 18-22. If sector'differences appeared in the post-
high schoo1\years, some type of "sleeper effect" process could be at work,
wherein youth \in private schools deve1oped study skills or received characteri
training that enab1ed them- to perform better after high school. Table 4.11
shows the two eqhations reestimated for this older group.h The basic model is

the same except for the omission of significant other's influence, which is

\

107 evaluating the 'size of these schooling effects, caution must be exercised
in taking too 1iteraﬂ1y the absolute values of the coefficients. These values
are useful more as aicommon metric for interpreting the relative importance of
the different effect :

132
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Table 4.11 Secondary School Sector Effects on Achievement (AFQT) and
Expectations Estimated from Basic Model for 14-17 and 18-22 Age

Cohorts
Explanatory % 18-22, no SO [14-17, no SOI 14-17
variable / b t b t b t
AFQT
SECTOR (PUB): CATH .831 .83 | .748 62| .528 .43
OTHER 1.050 .88 {-1.908 -1.45|-1.844 -1.39
CURR (GEN):  COLL 11.382 22.82 | 9.803 19.20 | 9.143 17.43
voc 3.121  5.62 | -.216  -.33| -.271 -.40
o) - - 1.615 6.42
AGE 1.506  9.32 | 1.929  9.72 | 2.033 10.04
R2 .450 442 .444
n , 6,048 5,094 4,832
EDEXP
SECTOR (PUB): CATH .206 1.82 | .366 2.70| .344 2.6l
| OTHER 254 1.89| .170 1.15]| .140 .97
CURR (GEN):  COLL 1.231 21.08 | 1.211 20.47 | 1.053 17.95
vvoc .074 12 | -.181 -2.44| -.0%88 -.79
S0l - - .544 19.76
AF QT | 045 31.23| ~.038 24.10| .035 22.46
AGE -.010 -.54 | -.130 -5.79| -.089 -4.00
R | | 469 484 .483
n 5,990 5,078 N 4,819

aCoefficients for other variables in full equation (see Table 4.10) not
presented.
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not measured for this age group; for comparison purposes, the 14-17 age group
equations were reestimated without significant other's influence. The older
youth showed the same basic pattern of effects as the younger, except that the
significant effect of Catholic sector on expectations became nonsignificant.
The only evidence of a "sleeper effect" is for youth who were in a vocational
training program. Having been from such a program gave the older youth a
small but significant three point achievement advantage over general
curriculum youth. Youth in the 14-17 age category, however, showed a non-
significant achievement disadvantage from vocational training of -.2 points.11

The next analysis examined the possibility that estimations made for the
total youth population may have concealed significant sector effects for major
subgroups of youth. Table 4.12 presents the sector and curriculum effects
estimated from the basic model éeparate1y for blacks, Hispanics, and whites.
The consistency of the college preparatory curriculum effect across subgroups
was striking. Taking college preparatory courses helps blacks, Hispanics, and
whites about equally, in both achievement and expectations.- The nét
achievement gain over the geﬁera1'Curricu1um ranges from seven to ten poihts.
and the net gain in average expected years of education s one year. The
sector éffects, on the other hand, are highly unstable across subgroups. The
small gain in educational expectations from being in the Catholic sector holds
orily for whfte youth. There were no sector effecfs for black youth, but two
suggestive éector effects did appear for Hispanics. Being in Catholic schools

raised their achievement scores 7.6 points over pub1ic'schoo1s, and attending

other private schools raised their years of expected education 1.2 years.

114 variety of interpretations for this apparent paradox are possible; for

example, it may be that vocational training qualified these youth for

cognitively complex post-high school work activity that fostered furthert
cognitive achievement. % !
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Table 4.12 Secondary School Sector Effects on Achievement (AFQT) and
Expectations Estimated from Basic Model Separately for Black,
Hispanic, and White Youth Aged 14-172

Explanatory Black Hispanic White
variable b t b t b t
QT
SECTOR (PUB): CATH 1.025 .30 | 7.588  2.37 | .300 .20
OTHER 6.327 -1.93 | 6.097  1.52 |-1.795 -1.08
CURR (GEN):  COLL 10.017 9.70 | 7.055  4.68 | 9.159 13.49
voc 2.294 1.88 | 1.811 95 | -.748  -.85
501 1.890 4.03 | .940 1.31 | 1.564 4.75
R2 .291 .300 .339
n 1,276 674 2,882 )
EDERP —
SECTOR (PUB): CATH | -.a179  -.43| .89 .82 | .382 2.3
OTHER 097 .25 | 1.188 2.61 | .068 .39
CURR (GEN):  cOLL 1.026 7.93 | 1.112  6.56 | 1.050 14.13
voC 098 .67 | .057 27 | -.079 -.84
501 | 419 7.33| .557  6.99 | .567 16.11
AFQT 033  9.60 | .043 9.73 | .035 17.42
R 341 .433 512
n 1,275 671 | 2,873

ACoefficients for other variables in full equation (see Table 4.10) of basic
model not presented. |

'
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In considering the meaning of this Hispanic private sector effect, the
first possibility that comes to mind 1is that the private schools Hispanics
attend may do a hetter Job than public schools 1in dealing with the special
verbal needs of Hispanic students. Secondly, the religious instruction in
Catholic schools may he an imbortant cultural bridge 1inking home values with
school work. The greater need for this home-school link for H}span1cs is
suggested by tﬁe absence of \a significant other's 1{nfluence effect on
achievement for them, compared‘to strong effects of this variable forgboth
blacks and whites. In order: to investigate further the verba) ﬁeeds
explanation, the total achievement score was disaggregated into its ‘four
fsubtest components and the achievement equation was reestimated in Leach
subgroup for each subtest. The sector effect results for each equat1o$ are
summarized in Table 4.13. Note that summing the sector effect for each
subtest, using the weighting formula in this table footnote, perfectly
reproduces the total AFQT sector effect presented in the right column. These
findings confirm the expectation that it 1is the verbal component " of
achievement that is most aided by Hispanics' private school enrollment.
Sector enrollment has no effect on Hispanic scores in arithmetic reasoning or:
numerical operations. Being in Catholic schools significantly increases
Hispanics' word knowledge and paragraph comprehension scores, and other
private sector enrollment also increases their word knowledge scores. No
similar pattern holds for the disaggregated scores of black or white youth,

The final analysis of subgroup variation in sector effects substituted
vocational achievement for cognitive achievement as the dependent eduational
outcome. Table 4.14 reports the sector effects for each subgroup on the four

vocational subtests from'the ASVAB battery--mechanical comprehension, auto and

.shop information, e1ectr6nic5\information, and coding speed. The expectation

':"\
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Table' 4.13 Secondary School Sector Effects on the Four Subtests of the AFQT
Score, for Black, Hispanic, and White Youth Aged 14- 174

- Sub=test '
Sector WOrd Parag. Arith. Num. .| Total
Sub-group . -effect know. comp reas.. oper. AFQ¥P n
BLACK | CATH  1.481 = -.524 .300  -.385 | 1.025 1276
| OTHER  -2.400 -1.756* -.191 -3.962 | -6.327 1
R? .276 - .206  .139  .182 291
HISP CATH  3.409%  1.467*  1.594  2.236 | 7.588% 674
OTHER  4.181* = 1.426 -.478  1.937 | 6.097
R 279 .236 .210 .181 | ~.300
WHITE CATH 317 -.076  -.777  1.674 | ..300 2882}
| OTHER 261 . -.448 > -.085 -3.005% | -1.795- -
RS .295 .262. .242 .199 .340
TOTAL, _CATH 530 -.044 -.618 1.319 | .528 4832
OTHER .201 -.484 -.134 -2.855% | -1.844
R .404 .323 .332 .260 844
- Yror 24.41 10.42 16.88 ~ 33.25 68 .34
S.D.rgr  7-46 3.46 7.05 .10.55 | 20.03
*p < 05 ' -

dcoefficients for other variables in full equation of basic model (see Table
4.10) not presented.

baAFQT = W.K. + P.C. + A.R. + 1/2 N.O.

P o
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Table 4.14 Secondary School Sector Effects on Four Nonacadem1c Ach1evement
Tests, for Black, Hispanic, and White Youth Aged 14-172

Sector Mech. ‘Auto. Elec. . Coding
Sub-group effect comp. info. info. speed n
BLACK CATH  -.03¢  -.731 -.570  1.222 1276
0TH§§~ .391 -.932 356  -6.154%
R .095 .109 112 .15
HISP CATH  -1.003  -1.214 .491 4.45 674
0TH§5_ .221 . -1.676 .142 2.697
RC 142 0,180 .163 .138
WHITE CATH  -1.123* -1,300%  -.912% -.263 ' 2882
0TH§§ -.460 - 467 .315 -1.626
J R 135 .098 .149 .140
TOTAL " CATH  -1.068%  -1.262%  -.842% 084 4832
o OTHER . -.383 -.572  .332 -1.806 - _
\ - R .250 .231 .250 .205
LU ’
it Y . 13.29 12.75  10.35 43.02
g S.D-. 4.99 5.06 4.07 15.16
| .
*p < .05.

\J” ACoefficients for other variables in fu11 equation of bas1c mode1 (see Table

;; 4.10) not presented
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was that aétending a private‘school wod]d reduce vocational achievement, given
the relative absence of!vocationa] training opportunities there. Even after
taking into account sector'differenEes in-vocationa1 curriculum enrollment,
the private schoo1.c011ege prebaratory and general Eurnicu]um'youth have fewef
opbortunitiés for vocétipn$1 course electives compared to what is available tbf%'
their pub]ic“scﬁool counterparté (Tab]e 4.6).
o The coefficients in Tasle 4.14 indicate a genara11y consistent pattern of

smail negative effects of the private sector on vocational achievement. Only

four of the 24 separate sector effect coefficients are ‘significant, but all

- four show a hegative private sector effect. This effect is strongest for

white youth, for whom Catholic sector enrollment sfénificantTy reduces scores
in  mechanical comprehensioh, automobile inféhnation, and e1ectronic§-
information. For automobile information only, the-coefficients for Catholic
and ‘other private sector are negative acros§ all three subgroups. For
mechanica] comprehensfon, Catholic segﬁpr;ppefficients are also negative-for
all three subgroups. Electronics information, which is less "msnual" and can

be Tlearned in academic as well as vdcationa] settings, has the least

-cons istent pattern of sector coeffiéients.

V. QUALITY OF SCHOOL LIFE »
These findings strongly suggest that increased Federal support of private
schooling, whether by means of tax credits'of some other scheme, will not
advance the Tlevel of 1earn{ng among American yqufh. With the impor?ant:
exception of the Catholic sector effect on verbal achievement of 'Hispénic ;
youth, enro]]hent in private schools has no significant net effect on
cognitive achievement. ~“What does matter is taking college pfeparatory

courses, and one does not need private schools to do this. In fact, from this
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/
report the on]y Just1f1cat1on for Federa] support of pr1vate schoo11ng wou]d

. 1

- be to remedy 1ts def1c1enc1es, part1cu1ar1y in vocat1ona1 training. From the

—r w P
standpoint of the parent-consumer of education, cho1ce of sector is not a

Il

-crucial factor in human capital deve1opment--cho1ce of/;urrwcu]um is. ;

Correspondingly, looking at these f1nd1ngs in the context of the status
attainment model of American soc1ety, pr1vate schoo11ng is not “and has no
special potential ‘for becom1ng/)an important mechan1sm for fostering soc1a1

e

mobi]tty. The degree of sdc1a1 advantage possessed by each youth 1s- not
1ike1y.to be s1gn1f1cant1y a]tered by choice of sector enrollment, ho@ever
much it may currently determine that ‘choice. By contrast, the _uniéorm]y
strong effects' of curriculum enro11ment on schooling outcomes conftrms
previous studies (e.o., A1exander"and'McDi11, 1§75; Rosenbaum, 1980);which
have" found this variab1e to be strongly implicated in the status atta%nment
process.

So why is it that.the belief in private education superioritykpensists,
‘both among key policy-makers and some of the American public? Ifuone assumes,
as economists do, that these educational "produters“ and “consumers" tend: to
he rationa1, and that "bad information" alone is not the answer, then there
nust exist some."nonpecuniary factors" instead of human capital formation that
are being optimized by private schoo1ings Specu]ationA on -what the full
spectrum of nonpecuniary factors could be is beyond the scope of this
report. One such factor is a general' subjective state 'of we]]-oeing,;
sometimes called "quality of schoo 1ife“ (Epstein, 1981). For many parents
the belief that private schools provide an immediate 1ife quality superior to
that in public schools might be sufficient justiffoation to-expend available
income for private school tuition. In order to.examine the plausibility of
considering the private sector as the best bet for this ‘"nonpecuniary"

140
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optimization, six quality of school 1ife indicators were regressed-separately
on the fourteen variab]eé of the basic model. This specificatioﬁ treats
genera] wellfbeing-as an aétitudina] outcome ofwechooling parallel to, but
very different from, the human capital variable, expected years of_education.
The sfx indicators represent the youth'svratinés ofﬁthe high schools they
actended .on aspects ef echool life central to their general we]]—being--
1nstruct1ona1 quality, schoo] d1sc1p11ne,,1earn1ng freedom, persona] safety,‘
job counse11ng, and:peer re]atwns.12 Similar ratings have been used quite
different]y by CHK, following a Jopg tradition of "school climate" research

(e.g., Coleman, 1961; McDill and Rigsby, 1975), ; This 1line of inquiry

hypothesizes that these individual attitudes aggregated over -the sfudent ,

population of a school constitute the prevailing school climate, which in turn

is afkey dete}minant of the academic performanee level at the school. The
fact that the c11mate—performa@ce hypothes1s "has yet to rece1ve any conv1nc1ng
empirical support (Hauser, 1970 1974; Goldberger and Cain, 1982) reinforces
the theoretical decision to us\ the ratings only as outcome var1ab1es.
Consistent with our prev1ous f1nd1ngs, here we find that: be1ng in the
college preparatory rather than genera] curr1cu1um s1gn1f1cant1y increased a]]
six quality of school life ratings” (Table 4.15). In addition, being in the
vbcetional curriculum signiffcant]y raised ratings on three of the dimensions-

-instructional quality, learning freedom, ‘and job eounse1ing. But uh]ikelthe

12Instructiona] quality is-a composite of four items--"my schoolwork requires
me to think to the best of my ability, most of my classes are boring, most of
my teachers really know their subjects well, most of my teachers are willing
to help with personal problems." The rest are single item indices--"you can
get away with almost anything at this school" (school discipline); "at this-
school, a person has the freedom to learn what interests him or her" (academic
freedom); "I don't feel safe at this school" (personal safety); "this school

offers good job counseling" (job counse]ing); and "it's easy to make friends . .

at- this -school" (peer relations). - A1l items are coded so a high score
corresponds to the var1ab1e direction implicit in 1ts label.

i i
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Table 4.15 Secondary School Sector Effects on Six Quality of School Life \

¥

Ratings, Estimated from Basic Model for Youth. Aged 14-17 in 1979a

T Instructionall School Learning
Explanatory variable v quality discipline - | freedom
: , b .t b ~t b t
SECTOR (PUB): CATH 162 . 4.13 494 - 7.36 |-.434 -6.71
= . OTHER 298"  6.97 442 6.04 |-.183 -2.60
CURR (GEN): coLL - .142 8.20 .070 2.36 .139 4.87
voC ' .069 3.15 .050 1.34 | .141.  3.94
o) 041 5.01 0320 2.25:- | .020 1.45
AFQT -.000 - -.26 [-.002 -1.93 { .000 .16
Personal | Job Coun- “Peer
. . safety - seling redations
b t b t b ~  t.
SECTOR (PUB): CATH : 112 1.75 |-.148 -2.07 111 2.11
' OTHER 195 ©2.77 |-.301 -3.80 |..080 1.40
CURR (GEN): COLL .085 2.97 .151 4.74 .054 2.33\
- voc ' .043. 1.19 | .232  5.81 |-.020  -.67
1S01 ' ' -.014 -1.00 .010 .65 |-.008 -.70
AFQT .007 8.70 .001 1.04 /| .001 1.48 |
- ’ . _ - \\
qCoefficients for other variables in the full equation (see Table 4.10) not - ‘\

presented. - .
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ach1evement or expected educat1on f1nd1ngs, all six qua11ty of life rat1ngs
were /a1so s1gn1f1cant1y aFfected by sector enrollment.  Youth in pr1vate
schools, net of all background and’ curr1cu1um enro]]ment'effects, rated morej
h1gh1y than public schoo] youth the qua11ty of the1r class 1nstruct1on and
str1ctness of discipline, and s11ght1y more highly.their persona] safety and’
friendship opportunities- at school. They rated lower than pub11c school youth
their degree of learning freedom and opportunities for job counseling. |

These sector and curriculum effects on 1ife quality occurred in -the -
nearly complete absence of significant effects from cogn1t1ve ach1evement the
other key schoo]1ng variable in the-equat1on. High perform1ng youth tended to
rate their personal safety higher, but otherwise youthvperformance levels were
unrelated to. their Jife quality ratings. This contrasts with the strong
effect achieyement had ‘on the human capitaj variab1e, expected years of_
educat1on \ |

In conclusion, there is some definite nonpecuniary gain to be had from :
private sector enro]]ment--the quaj1ty of school life 1is better. Insofar as
quality of school life bears the hypothesized re]ation to youthst subjectjve
state of we]]-being, this adrantage, cannot be mtnimized.’ Except for
Hispanics, however, beliefs ébOut the‘superiority of briuate‘education-should
be restricted to this .domajn. Federal policy-makers end parents who
contemplate inVestment in private secondary education needmto know they wi]l/7

be optimizing student 1ife qua11ty, not 1earning Efforts to improve the -

‘quality of student life in public schoo]s m1ght be an even sounder investment.

Before propos1ng any policy, interventions, however, further research is

‘, 7
needed toddeﬁermine the range of factors contributing to the higher quality of
1ife in private schools. Some of these may not be easily transferable to

public schools. One of these is the aura of elitism. For example, the Tlabel "

-t
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of private school student may in "itself convey a sense of 'privi1ege and

”specia1ity over public school students, causing these youth to attribqtefa'

high value to their school. life irrespective of its actual quality. Elitism -

is a psychic resource which, by definition, cannot be widely distributed.
Public schodi systems would only suffer further budgefary problems if parents
be1iéved this e]itiém cou]d'be purchased by-adding further amenities to their
facilities. © The democratization of private school enrollment through' a

tuition_tax_credit'p1ah miéht reduce é1itism, but would thereby also diminish

- the vaiue“of private schoo1s for many consumers. An alternative to planned.

/

democrat1zat1on of private schoo1s is the natural levelling influences of
Amer1can popular culture, where symbols of elitism eventually tend to be
diffused throughout mainstrgam society and thereby deflated. A current public
high school féd is thé "preppy"” subéd1ture, wherein students mimic through
dress and maﬁnefiSms the life style of the private-boarding school student 13

A related characteristic of many private schoo]s is their greater sense

of trad1t1on, and in the case of Catholic and other religious schoo1s, the1r
sacred character.vae1ther featur; can be ea$11y reproduced in pub11c schools,
however important they are for quality of student 1life and qenera] well-"
being. Constitutfona] requirements forbid the observance of religion in
public schools, and. the rapid pace of public sbhooi social change and
instructional innovation over the past decade has eroded hych of the tra&ition
in public schoo1 11fe As Shils (1981) has arguedl the presence of tradition

can be crucial in providing a normative ordering that counterbalances the

excessive rationalization of.modernlsoc1ety. Tradition defines the "natural®

135ee Lisa Birnbach, ed., The Official Preppy Handbook, New York: Workman,
1980. Ironically, this best-seller among youth advocates the same hedonistic
values and disdain of personal achievement which Coleman viewed so critically
in his original (1961) study of American high schoo1 life.
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way to de\\ﬁ1ngs representing the accumulation of experience tested over
time. Informal student - folklore, r1tua1s and . formal teacher student
ceremonies operate in ﬁiace ef 1ega1istic student codes_of conduct to guide
student behavior, providiﬁg an interpretive context for the experience of -
schoo]ihg. Wa11er (1932) has'simi1ar1y emphas ized the imbortance of tradition
in the early-century public high schools. | ’

In addition to ﬁormative regu]ation,{ school traditions often evoke
imagery of past greatness, a‘heritage of accomplishment .worthy of emulation
aad preservation for future -generations of 'studeﬁts. Individual striving
Serves the corporate "student body" extended through time. Tae existence of
an honor: rb]] or portrait ga]]ery of distinguished alumni and former teachers,
even the display of*ath1efic trophies dating back to the ear]y‘history of the
school, can add to the quality of Tlife of students. The venerapiBn of past
greatness fosters a sense of sharing in this .greatness. On the 6ther~hand,
excessive worship of nthef past can be a form of escapism that stifles
individual freedom and innovation,v making youth poorly adapted to the
continuing rapid pace of socja] change : in modern society. Learning to cope
with the greater social strains, impersonality, and bureaucracy of pub11c
school 1ife may be better preparatwon for the rea11t1es of adu]thood. These
are ‘issues which must .be reso]ved through further research and debate._ What
th1s research has shown\1s that the substantial sector d1fference in qua11ty‘
of student 11fe is not coupled with any strong sector differences in quant1ty '

of 1earning.
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APPENDIX
~ANALYSIS OF REGIONAL VARIATION

Table 4A.1 shows the regional mean”vaTues in\achievement and'expectations

before and after taking into account all the explanatory variables in the

basic model. The éna]ysis was restricted to public\school youth because of\\

~region-specific sample size limitations. Preliminary nalyses of the total
samp1e revealed - no 'significant' fégion~,by sector interagtion effect; hence
these results shou]d genera11ze to the private schoo] seé&or The expected
regional means were ca]cu]ated by subst1tut1ng into the regress1on equations
of the basic model” reg1on i=1 and J—O if 143 and the means of all other

variables in the equation.

N -

Looking first at the unadjusted means, public school youth frem the three -

southern regions (South Atlantic, East South Central, and West South Central)

average 9 points lower in achievement than youth from the two eastern regions

(New England and Middle Atlantic), 10 points lower than youth from the two

North Central region§ (East ?nd West), and 6 points lower than youth from. the

two western regions (Mountaiﬁ and Pacific). If youth were equivalent across

regions on all explanatory Variab]es entered in the model (except of course

region), these regional differences would become negligible. Looking now at

the adjusted regional means, southern youth would differ from eastern youth

- on]y.2 points, from north central youth 4 points, and from‘western:y0uth 2
points.

| The basic model also explains most of the regional variation fn expected
years of education. Clustering the niﬁe census regions'into the same four
areas, the maximum difference between any two areas of .7 years drops to }2

years after adJustment on the exp]anatory var1ab1es

",
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Table 4A.1 Observed and Adjusted Regional Mean Values of Achievement (AFQT)

and Expected Education (Years),

for Public Sector Youth Aged 14-17

in 1979
“Achievement Fxpectations

Region Observed Adjusted Observed Adjusted
New Eng. 75.28 . 69.96 "14.55 | 13.94'
Mid. At1. 68.46 67.07 14 .00 13.88
S. At1. 62.10 66.99 . 13.64 . 13.90
£.5. Cen. 60.66 64.78 13.52 14.16
W.S. Cen. 61.91 67.03 13.76 13.93
E.N. Cen. 70.05 68.78 13.84 13.88
W.N. Cen. 73.76 S 71.66 14.03 13.92
Mtn. 68.28 68.08 13.45 13.61
Pac. 67.72 67.60 14.00 13.95

U.S. total 67.90 67.91 13.93 ~13.92

5.0, 20.06 o 2.24 ]

iq 5.
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Introduction for Youth Survey Questionnaire:

. Hello, I'm (NAME) from the National Opinion Research Center at the University
of Chicago. As you may remember, a year ago one of our representatives
came to ask some questions. As we said last year, we would like to interview
you each year for the next geveval years so that we can see how young people
are 'doing. The purpose of the survey is to conduct research on the education,
training, and work experience of youth .in order to help solve youth's employ-
ment and unemployment problems. We are collecting this information nation-.
wide for the U.S. Department of Labor under the Comprehengive Employment
and Training Act, Public Law 95~524, as amended. I would appreciate it very
much if you would take some time .to answer some questions about yourself,
mainly about your schooling and work.  We will pay you $5 for your time.

Your participation in this survey is completely voluntary. Failure to respond
will not have any effect on rights, benefits, and privileges under Federal
programs. All the information you give will be protected under the Privacy
Act of 1974. This means that your answers will be kept strictly confidential.
Results of the study will be made public only in summary or statistical

form so that individuals who participate cannot be identified.

.
{ ‘

NOTICE: ALL INFORMATION THAT WOULD PERMIT IDENTIFICATION OF RESPONDENTS

OR THEIR HOUSEHOLDS WILL BE REGARDED AS STRICTLY CONFIDENTIAL, WILL BE USED

ONLY FOR RESEARCH PURPOSES AND WILL NOT BE DISCLOSED OR RELEASED FOR ANY

OTHER PURPOSE WITHOUT PRIOR CONSENT, EXCEPT AS REQUIRED.BY LAW.
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1-1 BEGIN DK 01

RECORD g 10-13/
TIME BEGAN: B
SECTION 1
INTERVIEWER: BEFORE CONDUCTING THIS INTERVIEW:
ENTER DATE OF LAST INTERVIEW AND.TODAX'S DATE ON CALENDAR.
DRAW A LINE THROUGH ROWS A~C AT EACH DATE TO INDICATE THE
REFERENCE PERIOD FOR THIS YEAR'S INTERVIEW.
1. We would like to begin this year's interview by first checking our birthdate
information. When were you born? ]
ENTER DATE: ~ 14-19/
. MONTH DAY YEAR
A. INTERVIEWER: SEE INFO SHEET, ITEM 1. ARE THE DATES THE SAME?
YES P Y R R NIRRT E IR SUIT RN A 1 20/
NO ..-...Q'l....l'.l...."l.....' 0
NO DATE ON INFO SHEET ...cooevese 2
. INTERVIEWER: HAS R HAD HIS/HER BIRTHDAY YET THIS YEAR? : _ A
IF YES, SUBTRACT YEAR OF BIRTH FROM 80
IF NO, SUBTRACT YEAR OF BIRTH FROM 79 ENTER AGE: 21-22/
C. That would make you (READ AGE) years old as of today. Is that correct? : “\
Yes eeecese (GO TO Qo 2) cevevees 1 23/
No .. (INTERVIEWER: RESOLVE DLS-
CREPANCY. SEE Q~BY-QS:
FOR SFCTTON 1) ....ivvee. O
2. INTERVIEWER: SEE CALENDAR.
A. ENTER WEEK # OF TODAY'S DATE HERE: THIS WEEK | 24~26/
B. ENTER WEEK # OF LAST YEAR'S : L
INTERVLEW DATE HERE&:\\ LAST YEAR'S WEEK 27-29/
: o # OF WEEKS SINCE 4
C. SUBTRACT B FROM A AND ENTER HERE: LAST INTERVIEW ‘ 30-32/
D. SHOW R CALENDAR AND.READ: The last time we talked co you was on (DATE
OF LAST INTERVIEW). That would be about (NUMBER OF WEEKS SINCE LAST
e T INTERVIEW) weeks ago. During how many of these weeks did you do any
w4 Gork for pay? Count weeks when you did any paid work and weeks om
paid vacation or paid sick leave. pon't count weeks on layoff.
ENTER # OF WEEKS: ~ 33-35/ -
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1-2 DK 01

3. INTERVIEWER: ARE ALL WEEKS ACCOUNTED FOR (NUMBER OF WEEKS IN 2D EQUALS
' - NUMBER OF WEEKS IN 2C)?
YES .... (SKIP TO SECTION 2) .... 1 36/
No .-------v-----u-----.------o--- 0
4.  SUBTRACT NUMBER OF WEEKS WORKING (NUMBER OF WEEKS IN 2D) FROM TOTAL NUMBER
OF WEEKS SINCE LAST YEAR'S INTERVIEW (NUMBER IN 2C) AND RECORD BELOW:
¢ NUMBER OF WEEKS IN 2C:
NUMBER OF WEEKS IN 2D: -
ENTER # OF WEEKS NOT WORKING: 37-39/
5. That leaves (NUMBER OF WEEKS NOT WORKING) weeks when you were not working

or on paid vacation or paid sick leave. During how many of those weeks
were you looking for work or on layoff from a job?

ENTER # OF WEEKS: 40-42/
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SECTION 2: MARITAL HISTORY

1. INTERVIEWER, SEE ITEM _2 ON INFO SHEET FOR Rs MARITAL STATUS. THEN
READ: When we talked to you. on (DATE OF LAST INTERVIEW), you said you

were (never married/married/seﬁﬁrated/divorced/widowed). Has there been
any change in your marital status since then? That is, have you been
married, separated, divorced, remarried, or widowed?

Yes ..... (GO TO Q. 2) secevacoescsess 1 43/
NO * 0 0 00 (ANSWERA) M R R B 0

A. IF NO: INTERVIEWER, DOES ITEM 2 ON INFO SHEET LIST R AS "MARRIED?"

YES ..... (SKIP TO Q. 6) +evveceeaes 1 ' 4h/

NO ...... (SKIP TO SECTION 3) ....... O

FIRST CHANGE SECOND CHANGE THIRD CHANGE
2. A. Since (DATE OF warried ... 1 %57 Married ... 1 %®/| warried .... 1 *7/

LAST INTERVIEW), Separated .. 2 Separated .. 2 Separated .. 2
what was the Divorced ... 3 Divorced ... 3 Divorced ... 3
(first/second/ Reunited ... 4 Reunited ... 4 Reunited ... 4
ETC.) change Remarried .. 5 Remarried .. 5 Remarried .. 5
in your marital Widowed .... 6 Wigowed cees 6 Widowed .... 6
status?

B. When did that
happen? ENTER 19 119 19

v
MONTH & YEAR. MONTH YEAR MONTH YEAR MONTH YEAR
48-49/  50-51/ | 52-53/  54-55/ 56-57/  58-59/

C. After that, Yes..GO TO 60/ | Yes..GO TO 61/| Yes. (USE A 62/
was there any Q.2A FOR \‘Q.ZA FOR 2ND QUESTION-~
other change ‘ SECOND “THIRD NAIRE. GO TO
In your CHANGE) .. 1 CHANGE) .. 1 Q.24, [p.2-1]
marital No . (GO TO No . (GO TO FOR THE NEXT
status? CHANGE) ... 1

Q. 3) .... 0 Q. 3) .... 0 No 0

3. INTERVIEWER: WAS 'MARRIED'" OR ''REMARRIED" CODED IN Q. 2A FOR THE FIRST,

SECOND, OR THIRD CHANGE?" \
YES +enenrnranrnaneneeiNeenns 1 63/
NO .. (SKIP TO Q. 6) ..fki.... 0 .
4. When was your (most r?cent) (husband/wife) born? \\
ENTER MONTH ' 64-65/
Q 153 AND YEAR 19 B '66-67/
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5. A. Since (DATE OF LAST INTERVIEW), has your (most recent) (husband/wife)

been enrolled in regular school--that is, in elementary school, high
school, college, or graduate school?

Ye8 ceceoscces l.. 1 68/
ho e e 00 0P e o P P .0

B. What is the highest grade or year of regular school that your (most
recent) (husband/wife) has completed and gotten credit for?

NONE «oceacanns 0o 69-70/

1ST GRADE ..... ol ‘

2ND GRADE ..... 02 1ST YEAR OF COLLEGE ...... 13
3RD GRADE ..... 03 2ND YEAR OF COLLEGE ...... lé&
4TH GRADE ..... 04 3RD YEAR OF COLLEGE ...... 15
STH GRADE ..... 05 4TH YEAR OF COLLEGE .s.... 16
6TH GRADE ..... 06 STH YEAR OF COLLEGE ...... 17
7TH GRADE ..... 07 6TH YEAR OF COLLEGE ...... 18
8TH GRADE ..... 08 7TH YEAR 7F COLLEGE ...... 19
9TH GRADE ..... 09 8TH YEAR OF COLLEGE ...... 20

10TH GRADE ..... 10
11TH GRADE ..... 11
12TH GRADE ..... 12

NOW SKIP TO Q. 7

6. Since (DATE OF LAST INTERVIEW), has your (most recent) (husband/wife) been

enrolled in regular school-~that is, in elementary school, high school,
college, or graduate school? e
Yes ..(ASKA) .. 1 71/

No . (GO TO Q.7) . 0

A. IF YES: What is the highest grade or year of regular school that your
(most recent) (husband/wife) has completed and gotten credit for?

NONE cccececnnse 00 : : . 4 72-73/
1ST GRADE ..... Ol :

2ND GRADE ..... 02 1ST YEAR OF COLLEGE ..... . 13
3RD GRADE «s:e- 03 2ND YEAR OF COLLEGE .+.....  lé&
4TH GRADE ++.«.- 04 JRD YEAR OF COLLEGE ...... 15
5TH GRADE ..... 05 4TH YEAR OF COLLEGE .«ceeee 16
6TH GRADE .« 06 STH YEAR OF COLLEGE .:i.... 17
7TH GRADE ..... 07 6TH YEAR OF COLLEGE ..... . 18
8TH GRADE ..s.. 08 7TH YEAR OF COLLEGE .ec... 19
9TH GRADE ..... 09 8TH YEAR OF COLLEGE ...... 20
10TH GRADE " ..... 10 :
11TH GRADE ..... 11

12TH GRADE ..... 12
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7. During 1980, what kind of work did your (most recent) (husband/wife) do?
RECORD VERBATIM. _
IF MORE THAN ONE OCCUPATION, PROBE FOR AND RECORD WORK DONE THE LONGEST
DURING THAT PERIOD.

|
1

PROBE: What were (his/her) main activities or duties?
.PROBE FOR TWO MAIN DUTIES, RECORD VERBATIM, AND GO TO Q. 8.

10-12,
OR
DID NOT WORK DURING THAT PERIOD (SKIP TO SECTION 3) «o.. 995
OR
| NEVER WORKED «.ccce- veeeesesses (SKIP TO SECTION 3) .... 996
OR .
? DON'T KNOW e e 06 08 890 st esesese8sees S0 00scNcsOeOsOs st 998
l
!
|
8. INTERVIEWER: SEE Q. L AND 2 AND CODE BELOW.
R IS CUKRENTLY MARRIED .... (ASK A & B) .eeevencnces 1 13
ALL OTHERS «ccoveeeeasces (GO TO SECTION 3) cceccccnnn 2
IF R IS CURRENTLY MARRIED, ASK A & B:
A. During 1980, how many weeks did your (husband/wife) work at
all jobs, either full or part time, not counting work around
the house?
ENTER # OF WEEKS ‘ 14-15
8. 1In the weeks your (husband/wife) worked, how many hours did (he/she)
usually work per week? :
ENTER # OF HOURS 16-17

~
Cr
/1
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SECTION 3: FERTILITY

l. INTERVIEWER: SEE ITEM 3 ON INFO SHEET. When we talked on (DATE OF
" LAST INTERVIEW) you had had (no/NUMBER) children. Have you (given birth to/had)
any (more) children since then? ' 4

Yeﬂ CRCRE IR I A ) (ASKA) LI B BB BRI B AN ] 1 18/
No ..-veeseee. (GO TO SECTION 4) ..... O

A. How many children have you had since then, not counting any babies
who were dead at birth?

ENTER {# OF CHILDREN ' 19-20/

B. When (was this child/were these children) born?

MONTH DAY YEAR
FIRST CHILD 21-22/ 23-24/ 19 25-26/
SECOND | 27-28/ | | 29-30/ 19 31-32/
THIRD 33-34/ 35-36/ 19 37-38/
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SECTION 4: REGULAR SCHOOLING

Now, I would like to ask you some questions about school.

First, I would like to ask you about regular school, such as high school or
college. Later in the interview I'll be asking about other types of schuols
and training programs. ‘

1. At any time since (DATE OF LAST INTERVIEW), have you attended or been
enrolled in regular school--that is, in an elementary school, a middle
school, a high school, a college, or a graduate school?

Ye‘s‘.----.----(ASK A)-t-----.-... 1 39
No ..----.(SKIP TO Q- 8).-.....-. 0
A. IF YES: Since (MONTH OF LAST INTERVIEW), in which months were you
attending regular school? (If you were attending regular school

at all during the month, count it as a month attending school;)
CODE ALL THAT APPLY.

1980 | 1981
JANUARY «ceveeeees O1 40-41/ JANUARY +eocecsees 13 '64~6F
FEBRUARY +ecoeees. 02 42-43/ FEBRUARY «eceeeees 14 66-67
MARCH «eeevveaaees 03 4445/ MARCH .ocoveeseass 15 68-6¢
APRIL «evevneenees 04~ 4647/ APRIL «vveveeeneen 16 70-71
MAY «eeeeevencenss 05 48-49/ CUMAY ceevinceneenes 17 72-7°
JUNE eeeeeeaaaanes 06 50-51/ JUNE ¢eeeeeeenccn. 18 74-7:
JULY cevecncenenss 07 52-53/ JULY ceosenncanees 19 76~7:
AUGUST +vevveesas. 08 54-55/ AUGUST «evvveneens 20 78-7!
SEPTEMBER .e.ce... 09 56-57/ '
OCTOBER +.ecessees 10 58-59/ e
NOVEMBER «eeee.n.. 11 60-61/ '
DECEMBER e 12 62-63/
» N
B. Are you currently attending or enrolled in regular school?
Yes (CODE Q. 1 ON CALENDAR
AND ASK C & D) cevevencnnnncene 1 8(

No (CODE Q. 1 ON CALENDAR ,
ANDGO TO Qo 2) S e a8 e e er e 0

ERIC | 157
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1. (Continued)
IF YES TO B, ASK C & D:

C. What grade or year of regular school are you attending or enrolled in?
1ST GRADE ..... 0l '

2ND GRADE ..... 02 1ST YEAR OF COLLEGE ...... 13 10-11/
3RD GRADE ..... 03 2ND YEAR OF COLLEGE ...... 14
4TH GRADE .«.... 04 3RD YEAR OF COLLEGE ...... 15
STH GRADE  «ceeee 05 4TH YEAR OF COLLEGE «scce. 16
6TH GRADE ..... 06 STH YEAR OF COLLEGE ...... 17
7TH GRADE ..... 07 6TH YEAR OF COLLEGE ...... 18
8TH GRADE ..... 08 7TH YEAR OF COLLEGE ..... . 19
9TH GRADE ... 09 8TH YEAR OF COLLEGE ..¢e.-.. 20
10TH GRADE ..... 10 . UNGRADED +.scecececssnsccss 95
"11TH GRADE: «.... 11
12TH GRADE ..... 12
D. INTERVIEWER: SPECIFY GRADE FROM C AT Q. 1 ON CALENDAR AND
SKIP TO Q. 4. :
2. VWhen were you last enrolled in regular school? Month 12-13/
Year ' 14-15/
A. What is the main reason you left at that time? "RECORD VERBATIM AND CODE
ONE ONLY. IF MORE THAN ONE:REASON GIVEN, PROBE: What is the omne main
reason? o
'16-17/
RECEIVED DEGREE, COMPLETED COURSE WORK teeeecenccnes . 01
EXPELLED OR SUSPENDED ce:ceceeace csesne esesseseecasse. 10
GETTING MARRIED ¢cscceccccscssacccs eesss e cesseanncs ee. 02
PREGNANCY ..... cessssscctenasace cseease ceeaas eeecesssees 03
SCHOOL TOO DANGEROUS «eceeecssscsedonsssasassssaasees 1l
LACK OF ABILITY, POOR GRADES .ccocevevenccccccsccscss 05
OTHER REASONS DIDN'T LIKE SCHOOL ¢ceceveccccs csesne .. 04
HOME RESPONSIBILITIES soscceccsccccs ceesscessancass .. 06
OFFERED GOOD JOB, CHOSE TO WORK .ececeeccecrcacenns .. 07
FINANCIAL DIFFICULTIES, COULDN'T AFFORD TO ATTEND ... 08
ENTERED MILITARY ccicccccecccccecs ceessessessssaases . 09
MOVED AWAY FROM SCHOOL :cccccccee cecesssecsssnes veese 12
OTHER (SPECIFY) - 13
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3. A. What is the highest grade of regular saohool you have ever attended?
1ST GRADE ..... 0l » 18-19/
2ND GRADE .4¢..e 02 ‘ 1ST YEAR OF COLLEGE ...... 13
3RD GRADE ..... 03 - 2ND YEAR OF COLLEGE ¢eee.s 14
4TH GRADE ..... 04 3RD YEAR OF COLLEGE «¢e... 15
5TH GRADE  +e.un 05 4TH YEAR OF CQLLEGE cesses 16
6TH GRADE +e.ee 06 STH YEAR OF‘QOLLEGE cesese 17
7TH GRADE ..... 07 _6TH YEAR OF COLLEGE <cse.. 18
8TH GRADE ..... 08 7TH YEAR OF COLLEGE +.e... 19
9TH GRADE +c... 09 8TH YEAR OF COLLEGE «¢e... 20
lom GRADE ® e oo 10 UNGRADED n.oo.‘onoov'oo.noo.no. 95
11TH GRADE ..... 11 ' "
12TH GRADE ..... 12
B. INTERVIEWER: ENTER HIGHEST GRADE R ATTENDED FROM Q. 3A ABOVE AT
Q. 2 ON CALENDAR. THEN GO ON TO Q. 4.
4, What is the highest grade or year of regular school that you have completed
and gotten credit for? CIRCLE ONE CODE BELOW.
1ST GRADE ...... Ol 20-21/
2ND GRADE ae oo 02 ]-ST YEAR OF COLLEGE s e s a0 13
3RD GRADE LR 2N 2N BN ) 03 2ND YEAR OF COLLEGE a8 0 o0 ' 14
4TH GRADE ... 04 3RD YEAR OF COLLEGE ...... 15
S5TH GRADE «.:.0e 05 4TH YEAR OF COLLEGE +..... 16
6TH GRADE ..... 06 5TH YEAR OF COLLEGE ..ee.. 17
7TH GRADE ae e 07 ! 6TH YEAR OF COLLEGE sne oo e 18
8TH GRADE .+... 08 7TH YEAR OF COLLEGE .¢..... 19
9TH GRADE ... 09 - 8TH YEAR OF COLLEGE ...... 20
]_OTH GRADE seeee 10 UNGRADED e0secse 000t et oce s 95
11TH GRADE ..... 11
12TH GRADE LB I N ] 12
5, INTERVIEWER: WHAT GRADE DOES R CURRENTLY ATTEND (SEE Q. 1C§ OR WHAT 1S THE
3 HIGHEST GRADE R HAS ATTENDED SINCE THE DATE OF THE LAST INTER~
VIEW? (SEE Q.3A)
UNGRADED ++svsees (SKIP TO Q. 15) sevenns 1 22/
GRADES 1-8 +..... (SKIP TO Q. 15) sevenee 2
GRADES 9-12 revsae (Go TO Qn 6) TR 3 .
GRADE 13 e a0 s e RR PRl (ASK A) l,l.ll"llll- 4
GRADES 14=20 .... (SKIP 10 Q. 8) sseeceee 5
A. IF GRADE 13: Since (DATE OF LAST INTERVIEW), have you attended
grade 9, 10, 11, ‘or 127
' Yes ... (ENTER A CHECK MARK AT Q. 3 ON :
CALENDAR AND GO ON TO Q.6 ) ... 1 . 23/
N°>..... (SKIP To Ql 8) n.'-llnclnl-llnllln 0
~ 18a
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6. Do you feel that your high school program (is/was) largely vocational,
' commercial, college preparatory, or (is/was) it a general program?
CODE ONE ONLY. '

Vocational ..... (ASK A) ..ieveeee. 1 24/
Commercial ..... (ASK A) ......cven 2
College preparatory (GO TO Q. 7) ... 3 )
General progrém ...(60 TOQ.7) ... &
DON'T KNOW ...cvvn. (GO'TO Q.7) N 8
' ‘
A. IF CODES Ll OR 2: For what specific job (are/were) you training?
RECORD VERBATIM.
, , 25-27/
7. INTERVIEWER: SEE Q. 1C. IS RESPONDENT CURRENTLY ENROLLED IN GRADES 1-12
(Q. 1C CODED 1-12)?
YES .....(SKIP TO Q. 15)c.... 1 28/
No .'!..............0...... o
8. INTERVIEWER: SEE INFO SHEET, ITEM 4. DID R HAVE A HIGH S$CHOOL DIPLOMA
OR GED AT THE TIME OF THE LAST INTFRVIEW?
YES .....(SKIP TO Q. 10)..... 1 ‘ 29/
No ;.‘.......'.’..I.. ...... 0
9. Do you have a high school diploma or have you ever passed a high school
equivalency or GED test?
Yes ... (ASK A& B) ...... 1 30/
No .... (G0TOQ.10) .... O
IF YES, ASK A & B:
A. Which do you have, a high school diploma or a GED?
High school diploma .eccece- eeeseee 1 31/
GED ,‘.. ........ PP R G IR B B I I R A e 2
IF VOL.: Both ... (ASK B
REGARDING HIGH SCHOOL DIPLOMA) ... 3
B. When did you receive your (high school diploma/GED)? '
MONTR o 32-33/

o . 160 aw
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10. INTERVIEWER: SEE Q. 5. IS CODE 4 OR 5 CIRCLED?
YES ® 0000 0000 e (ASK A-E) ................. 1 36/

No ® 8% 0000 00 00 (SKIP TOQ. 15) LI I I I O B B B B B ] o
IF_YES, ASK A-E:

Now I would like to ask you about the degree granting coilege or university
you (are attending/last attended).

A. What is the name of the college or university you (are currently
attending/last attended)? ‘

37—73/
B. INTERVIEWER: SEE INFO SHEET, ITEM 5. IS THIS THE SAﬁE SCHOOL
AS LISTED ON INFO SHEET?
YES ... (SKIP TO Q. 11) ... 1 74/
NO © 9 ® g g 0 0 0 0 2 G B 8 V8 C s 8t e O
CAN'T TELL ceeecvvscosnsens
C. When did you first attend or enroll in this college or university?
MONTH 75-76/
AND
YEAR 19 77-78/

BEGIN DECK 04

D. Where is the school located - what is the town or city and state?

- 10-39/
TOWN OR CITY
40-41/
STATE
) IF NO TOWN OR CITY, ASK:
And in what county is‘that?
4\\\ 42-61/
- COUNTY ‘
IF OUTSIDE THE UNITED STATES, RECORD COUNTRY:
62-79/
E. (Is/Was) it a 2 year or a & year -school?

zyear S es 8 ee s st e 1 8'0/

4 year seeoesccsccces 2

Qo E P | _l(;l
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11. What (is/was) your field of study? RECORD VERBATIM. PROBE IF NECESSARY:
What (are/were) you majoring in?

10-13/
12. INTERVIEWER: IS R CURRENTLY ENROLLED IN COLLEGE? (SEE CALENDAR,
—— Q. 1 =13 OR HIGHER)
YES ... (GO TO Q. 13) ..... 1 14/

NO ...... (ANSWER A) ...... 0

A. IF NO, INTERVIEWER: SEE Q. 2. WAS THE DATE R WAS LAST ENROLLED IN
REGULAR SCHOOL AFTER SEPT. 1, 19807

YES tereerineeninn. e 1 15/
NO .... (SKIPTO Q.15) .. O

13. (Does/Did) the school you attend(ed) consider you a full or a part-time
student? IF DON'T KNOW, PROBE: What (do/did) you consider yourself?

Full time student +..ce.. .o 1 16/
Part time student ..cceo.. . 2
DON'T KNOW ceeeevceocennans 8

14. Did you receive a loan to cover any of the costs for this year's college
expenses?
Yes ® e o % 8 8 00 08 1 17/

ASK EVERYONE:

15. What is the high.ut grade or year of regular school, that is, elementary
school, high schonol, college, or graduate school that you would like to
complete? CIRCLE ONE CODE BELOW.

1ST GRADE ...... Ceeteceenann 0l 1ST YEAR OF COLLEGE .. 13 ‘ 18-19/
I2ND GRADE +eveeeeenceoncnense 02 2ND YEAR OF COLLEGE ‘
3RD GRADE ++evececncecnnenee 03 (ASSOCIATE'S DEGREE). 14
4TH GRADE ... ... Ceeeeerenann 04 3RD YEAR OF COLLEGE .. 15
5TH GRADE «..... Ceeeeeaenenn 05 4TH YEAR OF COLLEGE

6TH GRADE . eceeeeenceccans «~. 06 (BACHELOR'S DEGREE).. 16
7TH GRADE +eeeeececracansans 07 5TH YEAR OF COLLEGE

8TH GRADE +eveenesncecnnnsns 08 (MASTER'S DEGREE) ... 17
9TH GRADE .. eeveeenceconcnas 09 MORE THAN 5 YEARS OF

10TH GRADE ¢iveveeecencocnas 10 COLLEGE (LAW DEGREE,

11TH GRADE ceeveceercncecans 11 Ph.D., M.D., LLD,

12TH GRADE +.eaass tCeeereeenn 12 DDSy, JD) eeetovecna.. 18
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16. As things now astand, what is the highest grade or year you think you
will actually complete? CIRCLE ONE CODE BELOW.

1ST GRADE cecvvnevee Ceereees 01 1ST YEAR OF COLLEGE .. 13 20-21/
2ND GRADE +veeevonsnnssnnses 02 2ND YEAR OF COLLFGE

3RD GRADE +vesecesnns R ¢ (ASSOCIATE'S DEGREE). 14
4TH GRADE eeecevons tiereeee. 04 3RD YEAR OF COLLEGE .. 15
S5TH GRADE +evovecsnocaas veee. 05 4TH YEAR OF .COLLEGE

6TH GRADE ¢ eeveeereacnananns 06 (BACHELOR'S DEGREE).. 16
7TH GRADE tevvevensccnces oo 07 5TH YEAR OF COLLEGE

8TH GRADE .ecovsecnns veeeass 08 (MASTER'S DEGREE) ... 17
OTH GRADE «eecesecscceaseaass 09 MORE THAN 5 YEARS OF

10TH GRADE «vevenesn Ceeeacee 10 COLLEGE (I.AW DEGREE,

11TH GRADE «ceveccecocccacns 11 Ph.D., M.D., LLD,

12TH GRADE «ceevevccccenccne 12 DDS, JD) secevenns ... 18

17. Since we last talked with you on (DATE OF LAST INTERVIEW), have you‘obtained
any kind of academic degree, for example, an Associate's degree or any other
type of college degree?

Yes ..... (ASK A & B) v.evunn 1 22/
No ..... (GO TO Q. 18) ...... 0

IF VES, ASK A & B:
A. What is the name of the first one you received?

ASSOCIATE'S DEGREE +veveevsen 1 23/
BACHELOR'S DEGREE .cccevevene 2
MASTER'S DEGREE «ceveeecennns 3
OTHER (SPECIFY)
4
B. Since (DATE OF LAST INTERVIEW), have you obtained any other academic
degrees? ‘
Yes (ASK C FOR SECOND DEGREE) 1 - 24/
NO soeee (GO TO Q. 18) ...... 0

C. What is the name of the second one you received?

ASSOCIATE'S DEGREE «eceevnnns 1 25/
BACHELOR'S DEGREE cscocsceses 2
MASTER'S DEGREE «vecesconnans 3
OTHER (SPECIFY)
4
18. Do you have a valid driver's license?
Ye8 ceceansss Certerteascesnnnan 1 26/
NO eeeveosesnncassscscsasscss 0 ’
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SKCTION 5: MILLTARY
And now I'd like to ask some questions about military service.

1. INTERVIEWER: WAS R SERVING IN THE MILITARY AT TIME OF LAST INTERVIEW?
SEE INFO SHEET, Item 6.

YES . (SKIP TO Q. 11, P. 5-3). 1
NO C e e 0t et grettloecsses e 0

10-13/R

14/

2. Since (DATE OF LAST INTERVIEW) have you enlisted or been sworn into any
branch of the Armed Services, including the National Guard, the Reserves,
or a Delayed Entry Program before entering active duty? ‘

Yes . (SKIP TO Q. 38, P. 5-8..1

No ..ecee Seeecptbeccctsocncece 0

" 15/

3. Since (DATE OF LAST INTERVIEW) have you taken the three-hour written test
called the ASVAB that is required to enter the military?

Y@8 v vereeennscnrssansssosnnssnscsnnns 1

16/

4. Since our last interview, have you talked to a military recruiter to get
information about a branch of the military?

R (-1 - S cenee 1
No . (SKIP TO Q. 10, P. 5-3), 0

17/

5. What branches of the armed forces did you talk to? CODE ALL THAT APPLY.

ARMY ..ccieeneanen esecseces Ol
NAVY ........ Geteecssccanns 02
AIR FORCE ........ eeeseeess 03
MARINE CORPS .eccecececcns o 04
ARMY RESERVES .cecececcccns 05 /
NAVY RESERVES ....c.cceeeen 06
AIR FORCE RESERVES ........ 07
MARINE CORPS RESERVES ..... 08
AIR NATIONAL GUARD  ........ 09
ARMY NATIONAL GUARD ....... 10
COAST GUARD .cccceceeconcras 11
OTHER +vececrosccnncsccanne 12

18-19/
20-21/
22-23/
24~25/
26~27/
28-29/
30-31/
32-33/
34~35/
36-37/
38-39/
40~41/

'6. Since (DATE OF LAST INTERVIEW), have you taken the physical examination
required to enter the military?

YES treeesncesccstsoroarsans 1
No .... (SKIP. TO Q. 9) e 0

42/
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7. Which service were you trying to join when you took the physical exam?
CODE ALL THAT APPLY.

ARMY  sevenncecnacncnnnnonns 01
NAVY ..... renee Cereenaean 02
AIR FORCE . «euvuvuennns ceeraas 03
MARINE CORPS «eeeennacnns .. 04
* ARMY RESERVES +eeveeennsn .. 05
NAVY RESERVES «evcececnenns 06
AIR FORCE RESERVES ....... . 07
MARINE CORPS RESERVES ..... 08
AIR NATIONAL GUARD ..... .. 09
ARMY NATIONAL GUARD ....... 10
COAST GUARD «eveececansnnns 11

OTHER  «evvveennvnnecnnns ee. 12

A. When did you take the pﬁysical exam?

MONTH DAY YEAR

-

DECK 06

43-44/
45-46/"
47-48/
49-50/
51-52/
53-54/
55-56/ "
57-58/
59-60/
61-62/
63~64/ -
65-66/

67468/
69-79/
71-72/

8. Did you meet the physical 1'equu:ement:s for enlisting in the (BRANCH FROM
Q. 7/the service you were trying to join most recently)? .

YES ceesecasascanssccsssanans “eassesrecse 1
No ... (SKIP TO SECTION 6) . «es. 0

73/

9. What is the main reason you did not enlist in the (BRANCH FROM Q. 5
OR Q.7/the service you were trying to join most recently)? PROBE: What
is the one main reason? CODE ONE ONLY. :

A. Job I wanted wasn't available when I wanted it..0l

g::g B. Didé't qualify for job I wanted “.ececceecceascss 02
A C. Wasn't eligible for the service I wanted ...... 03
D. Speciéic bonus program filled ..... cesisenaeces 04

E. Have not decided yet ........ e ce. 05

F. Didn'r think I'd like the military .eececeess .. 06

G. Decrde” to go Lo 8Cho0l ceeevacentetccncrnncnss 07

. H. Got . setter civilian job ..c.ienciciciieccannnes 08
I. Failed the ASVAB «eoeuvenenes Ceeeeieaiieceeara. 09

J. Family responsibilities/pregnancy eee:cececeece. 10

K. Still consid=zring joining .....cec.s Ceeseseaanan 11

L. Length of obligation ....eeeeee Ceseesssesnaas oo 12

Didn' t%wauh to leave home «eeceeserocaccnsss ceo 13

Parenes or friends opposed it .ececencionn teeaas 14

0. Ingsufficient pay or benefits ccceececccscnes ce. 15

P. Otiff (SPECIFY):, | : . 16

74-75/
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10. A. Do you think for a young person to serve in the military is ...

definitely a good thing, ........
probably a good thing, «eeeceecs.
probably not a good thing, or ...
definitely not a good thing? ....
"DON'T KNOW «iceeeenccaccncccnnanas

76/

P WN =

B. Do you think, in the future, that you will ... )

definitely try to enliSt, eeeeeceessecscecencanscaranes 1 77/
probably try to enlisSt, .eeeceescsccccescccscnnsacsaces 2
- probably not try to enlist, or . (SKIP TO SECTION 6) .. 3
definitely not try to enlist in
the Military? +eeeseeeessesses (SKIP TO SECTION 6) ..

? |

C. In which service do you think ybu will be most likely to enlist?
' 78/

CAIMY ciciseieteiiisstetetcctcenans
T NAVY ceceeccscencneasccstcnsnanani
Air FOTCE civriecssocnscscccnncnens
MArineS seecodececasasossacsiacanss
Reserves (any' component) cerenanndf
National Guard (Army or Air) .....
Coast Guard «eicececceccncacscansn

oOooOUVMPWNF T

NOW SKIP TO SECTION 6

/ KEGIN DECK 07
10/R

. : 7
11. Are you currently serving in (BRANCH FROM ITEM 7 OF INFO SHEET)?
Yes ...... (ANSWER A) ...oce. 1 11/
"NO «..... (GO TO Q. 12)

" A. IF YES: INTERVIEWER, WAS R IN ACTIVE FORCES (ARMY, NAVY, AIR FORCE,
MARINES) DURING THIS PERIOD OF SERVICE? (SEE ITEM 8 / ON INFO SHEET.)

YES ... (DRAW A LINE ON ROW A OF /CALENDAR
FROM DATE OF LAST INTERVIEW TO/ NOW, AND :
SKIP TO Q. 43, P. 5-9) cceeeevecennsass 1 12/

NO ...... (SKIP TO Q. 43, P. 5~P) ceeeess O

12. We'd like to ask you a few questions about your service in the (BRANCH)
- since (DATE OF LAST INTERVIEW).

In what month and year did you separate from the (BRANCH) ?

« , . MONTH 13-14/
AND
YEAR 19 15-16/

A. INTERVIEWER: WAS R IN ACTIVE FORCES (ARMY, NAVY, AIR FORCE, MARINES)
' DURING THIS PERIOD OF SERVICE? - SEE ITEM 8 ON INFO SHEET.

YES EEEEEEE (ASK B) -;-o--- l 17/
. NO .... (GO TO Q. 13) .vc.va O
IF YES TO A, ASK B: .

B. On what day was that? ENTER DAY HERE AND RECORD DATE ON ROW A OF
CALENDAR. DRAW A LINE FROM DATE OF LAST INTERVIEW TO DATE SEPARATED.

‘ | R - 166 I l I 18-19/
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13. what was your pay grade when you left the (BRANCH) ?

E

0

%)

DECK 07

20-22/

14.

INTERVIEWER: WAS R SERVING IN ACTIVE FORCES AT TIME OF LAST INTERVIEW?
SEE ITEM 8 ON INFO SHEET. '

YES .... (SKIP TO Q. 19) .. 1
NO teeeeennn Ceteecaieaanans 0

\ PR

23/

15.

Since (DATE OF LAST INTERVIEW), how many drills were you paid for? 8y
drill we mean a 4~hour period of' training.

ENTER # OF DRILLS: "]

24-25/

16.

How many weeks of active duty did you serve in the (Reserves/Guard) since
(DATE OF LAST INTERVIEW), including initial training, annual training,
and any mobilizations or call-ups? )

ENTER # OF WEEKS: I

26-27/

17.

What type of discharge did you receive? RECORD VERBATIM AND CODE ONE ONLY.

HONORABLE «cvoevees Ceeenenans 1

GENERAL «veeeennns Ceeens cee. 2
UNDER OTHER THAN

HONORABLE CONDITIONS ..... 3

BAD CONDUCT (DCD) ..... ceees 4

" DISHONORABLE «ctvvecnecocaan 5

WAS NOT FORMALLY DISCHARGED. 6

28/

18.

Since (DATE OF LAST INTERVIEW), have you enlisted or been sworn into any
other branch of the Armed Services?

! Yes .. (SKIP TO Q. 38) cueevnnn.
No ... (SKIP TO Q. 108) +eeu.n. . 0

29/

19.

When you left the (BRANCH), what was your total monthly pay before taxes
and other deductions? Please include basic pay and allowances for housing
or food and any special pay. g '

167

AN

30—341



20.

- or secondary MOS in a civilian job?

R 5-5
A. FOR ARMY AND MARINE CORPS:
Since you left the (BRANCH), have you used any of the skiils from you primary

DECK 07

YeS teeererncencsadann 35/
NO oo---n-o.on..-----nn;'i"\.o--I/,O
IF VOLUNTEERED: No Y
civilian job ...coceeenn 77.-2
B. FOR NAVY:
Since you left the (BRANCH), have you used any of the ski&ls from your primary
or secondary rating in a civilian job? /
/ ,
YeS cicevsecconas ...”( ...... 1 36/
NO "woevnnnnnn /. ........ 0 T
IF VOLUNTEERED: No | _a—""
civildan job ....¥v 7 ..., 27T
C. FOR AIR FORCE: . . -
Since you left the (BRANCH), have you used any of the skills from your primary
or secondary AFSC in a civilian job?-
' YO8 seceeceracarsannsssannss 1 37/
NO cevenn et seirtasnaas eeee O '
IF VOLUNTEERED: No
) civilian job .......e.. ees 2
/ \
21. Since (DATE OF LAST INTERVIEW), while you were in the (BRANCH), did you take.
any courses for which you received high school or college credit?
YOS ceveecesccenns ceeesnenne 1 38/
NO «...(SKIP TO Q. 25) «ev-: 0
22. Since (DATE OF LAST INTERVIEW), wnile you were in the (BRANCH), how many years
of regular school did you complete and get credit for?
LESS THAN ONE  ..csevvcesanaes 0 39/
ONE YEAR ccececces Veseaccaanss 1 '
TWO YEARS +cevvecccconns ceeses 2
THREE OR MORE YEARS ..... cees 3
23. Since (DATE OF LAST INTERVIEW), while you were in the (BRANCH), did you
' receive a diploma or degree? _ o
YeS - cececenns tesececensaanne 1 40/

168
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24. What type of diploma or degree did you receive? RECORD VERBATIM AND CODE ONE ONLY.

HIGH SCHOOL DIPLOMA (OR EQUIVALENT) . Ol 41-42/

ASSOCIATE/JUNIOR COLLEGE (A4) ...... 02 ¢
BACHELOR'S DEGREE-—-.... e rieiaaeaaes 03
MASTER'S DEGREE .....v..... e 04
DOCTORAL DEGREE (PhD) ™ «.vunvveeeass 05

PROFESSIONAL DEGREE (MD, LLD, DDS)-i--06-— - R
OTHER (SPECIFY): )
07

25. Since (DATE OF LAST INTERVIEW), while you were in the (BRANCH), did you
' participate in the Veteran's Education Assistance Program (VEAP)?

YeS vt veceasatacasssnsanas 1 43/
No ....(SKIP TO Q. 28) ..... 0

o |
(1Y

When you left the (BRANCH) , what was the total amount of VEAP benefits
you had accumulated? Please include both your contribution and the
government's.

$ . L 44-43/

27. Are you currently using your VEAP Lenerits to pay for schooling?

YeS aeeerennes S T

/
28. Did you leave the (BRANCH) at the end of your term of cervice or before the
cend of your term of service?

Left at end (SKIP TO Q. 30)... 1 " 50/
-Left'before“end: seseasaenaun 2

29. What Eype of discharge did you\regéive? RECORD VERBATIM AND CODE ONE ONLY.

HONORABLE +.cevnee- Ceeeeeaan 1 . 51/
GENERAL .eevveenens feeeceees 2 % :
UNDER OTHER THAN - Yo

HONORABLE CONDITIONS ..... 3
BAD CONDUCT (DCD) eevevcoses 4
DISHONORABLE +..-.. Ceeiaeane 5

WAS NOT FORMALEffyéfCHARGED. 6




\
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30. Which of the reasons on this card describe why you decided 'to leave the :
(BRANCH)? CODE ALL THAT APPLY.

le
AO Low pay and allowances ® © 906 089 6000000050000 000OECl0OOOlascstoe 01 10-14/

HAND B. Better-civilian job OpPPOrtunities eeeceeeceecseseossasncecoes 02.12-13/
CARD C. Reduction in military benefits cccceccccceccasccccccnssescees 03 14-15/
B D. Decline in quality.of military personnel .i...ccceeseescecres 04 16-17/

E. Unable to practice my job skills ...cccceccciccciacccccccccas 05 18-19/
F. Bored with my job or occUPALiON c.icesececcaccccccsosscsccsses 06 20-21/
G. Don't like my job or occupation .eceeccececccsceccacsascescas 07 22-237
H. Plan to continue my education or to use G.I./VEAP benefits .. 08 24-25/
I. Not eligible to reenlist .ec.ceeciceccscccecnncanccccccsenses 09 96977
J. Dislike location of my assignments ....cceeeeececccacccccscss 10 2899/
K. Didn't get desired type of training ..c.ccecceecccccanceaencas 11 309-31/
L. Had to move to0 often .ceceeccseecaccseccsacscceccccanccesras 12 3233/
M. Dislike being separated from my family ..cecceccceccccaccnaas 13 34-35/
N. My family wants me to leave the ServicCe eeececsececcceccesecsss 14 36-37/
0. Disagree with personuel policiesS ..ceevecececscsccscecscsacess 15 38-39/
P. Discrimination against military personnel based on race ..... 16 40-41/
Q. Discrimination against military personnel based on sex ...... 17 42-43/
R. Discrimination against military personnel based on rank «..... 18 44-45/
S. Other (SPECIFY) 19 46-47/

DON'T KNOW vocecocvcoosscsccssiosncsassascosssoncsssssacscasss I8 48-L9/

31. At the time you left the (BRANCH), had you been offered a civilian job?

Yes ..... e 1 50/

32. When you left the (BRANCH), were you at a military base in the U.S., at a
U.S. port of entry from overseas, or someplace else?

U.S. military base ......... 1 51/
U.S. Port of EOLEY * veuuuvn.. 2

Someplace else
(SKIP TO Q. 34) ... ..., 3

33. What state was that in?

—————

: 52-53/
STATE

34, INTERVfEWER: DID R LEAVE BEFORE THE END OF TERM OF SERVICE? (IS Q. 28

' CODED 27) ‘ ‘ b
vES -(SKIP TO Q. 108, P. 5-22).1 54/
NO  veveenennnnn S, e 0 ’

- 35. At the end of your term of service, were you eligible to reenlist?

Yes ........ e e, 1 . 55/
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36. Did you consider reenlisting in the ( BRANCH) ?

YeS P R U R RIS SRR R RS B B B ] 1 56/
NO cee e e s R e e s O !

37. Are you currently a member of the Selected Reserves and receiving pay for

drill participation?
Yes o... (ASK A) «eenn.. P | o 57/
No ..... (SKIP TO Q. 108) .. 0 |

A. IF YES: In what month and year will your service in the Selected
Reserves end?

MONTH. . 58-59/
AND
YEAR 19 60~61/

38. Which branch were you sworn into? CODE ONE ONLY. (IF MORE THAN ONE, PROBE
FOR MOST RECENT BRANCH.)
i

ABMY ceeeenn tieereeee (ASK A) vivevenene.. 01 62-63/

ACTIVE . O NAVY  ceevenens ceeeane e (ASK A) cevenaceees. 02
FORCES AIR FORCE «venrcereans (ASK A) ceveennenen . 03
' MARINE CORPS ..e..... (ASK A) ...... teeee. 00
ARMY RESERVES +eeevnee Ceeeecanans teeeesess 05
</ NAVY RESERVES +eveeeeecccctocssacncas ceesss 06
RESERVES AIR FORCE RESERVES .cceu... Ceeeeeeiaeieas . C7
g MARINE CORPS RESERVES ...... ceeees ceeeee.. 08

|
: Y AIR NATIONAL GUARD .«esececcas ceteaceseeans 09
CUARD g\ ARMY NATIONAL GUARD «+vuveueveeseness veee. 10
COAST GUARD .... (SKIP TO SECTION 6) ..... 1l

- OTHER (SPECIFY BELOW AND SKIP TO SECTION 6)
12

IF_CODES Ol-04, ASK A: | |
A. Was that in,the regular (BRANCH OF SERVICE) the (BRANCH) Reserves, or the
v (BRANCH) Guard?

Regular ..eecevess Ciseeesaas Cesecaeane 1 T 64/

ReservesS/GUard «ecsvscsasscsnsccsansnas 2
BOTH (PROBE FOR AND CODE Q. 38 FOR
THE MOST RECENT BRANCH) ..... e teee 3

INTERVIEWER: IF RESERVES OR GUARDLVCHECK Q. 38, BE SURE THAT THE PROPER
CODE IS CIRCLED ABOVE.

39. When you first enllsted [in the (MOST RECENT BRANCH)] how many years (of
active duty) did you sign up for? '

ENTER # OF YEARS: 65-66/

40. INTERVIEWER: SEE Q. 37 AND CODE BELOW:

Q. 37 IS CODED "YES" . (GO TO Q. 41) ...... 1 67
Q. 37 IS BLANK «uvvee. (ASK A) eveneuenes .2
A. IF CODED 2: Are you currently (on active duty/serving) in the
(MOST RECENT BRANCH)? 171
\) . Yes ® 0 e 000 000 "J'"""’" 1 " . 68

ERIC No . (SKIP TO Q. 99, P. 5-20) o




41. In what month and year did you enter the (MOST RECENT BRANCH)? _
| wovth 1] 69-70/
YEAR 191 ] 71-72/

A. iNTERVIEWER: DID R ENTER THE ACTIVE FORCES? (Q. 38; CODES 01-04)

- . YES ceeoseoccccccnnan cecanesan 1 ' 73/
‘ NO ... (GO TO Q. 42) ....e.es O

IF YES TO A, ASK B:

B. On what day was that? ENTER DAY HERE AND RECORD DATE ON CALENDAR, ROW A.
' DRAW A LINE FROM DATE ENTERED TO NOW.

DAY: - 74-75/

42. In what month and year will your current enlistment end?

MONTH —76-77/
AND
_YEAR 19 78-79/
SKIP TO Q. 47
BEGIN
DECK 09
43. Since (DATE OF LAST INTERVIEW), did you reenlist or extend your term of
service? : .
YesS ceeiirrtcciannaanns evees o1 . 10/
No ... (SKIP TO Q. 47) ..... 0 '

44. How many years did you reenlist or extend for?

\ ENTER # OF YEARS: | 11-12/
45. Did you receive a reenlistment bonus?
Yes e 9 6 e e 00 600 s 0 00 ............. 13/
"No .... (SKIP TO Q. 47) .... O

7

46. What was the total amount before taxes and deductions of: the bonus you
received?

5 b1 oo 14-18/

47. INTERVIEWER: IS R CURRENTLY IN ACTIVE FORCES? [Q. 38 = CODES 01-04,
' OR ITEM 8 ON INFO SHEET WAS ACTIVE‘FORCE BRANCH AND

Q. 11A = YES] _ ‘ -
YES ... (SKIP TO Q. 63) eeeeu. I 19/

L RRET) £7.1 > TERPPTRTRY 0
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48. Since [ (DATE OF LAST INTERVIEW)/you joined the (BRANCH)], how many drills
were you paid for? By drill we mean a 4-hour period of training.

ENTER # OF DRILLS: 20-~21/

49. How many weeks of active duty did you serve in the (Reserves/Guard) since
[ (DATE OF LAST INTERVIEW)/you joined the (BRANCH)], including initial active duty
training, annual training or summer camp, and any mobilizations or call-ups?

ENTER # OF WEEKS: S 22-~23/
OR
NO WEEKS ..(SKIP TO Q. 55)... 00

50. OMITTED

51. What were you doing most of the time the month before you entered the most
recent period of active duty in the (Reserves/Guard)? Were you working
full time, working part time, going to school, or something else?

RECORD VERBATIM AND CODE ONE ONLY.

Working full time Jsececorccoccneneccscsannocansecne ol _ 2425/
Working part £iMe ecoececessoccacesccescecsssscasens 02 ‘
WITH A JOB BUT NOT AT WORK BECAUSE OF

TEMPORARY ILLNESS, VACATION, STRIKE ..ceececccocne 03
UNEMPLOYED, LAID OFF, LOOKING FOR WORK .ecseacscscsss 04
Going to school i.c.seesecosncecoscccsessoncocarconon 05 -
KEEPING HOUSE ..cccoceeaoceensoascecosesesesesosesasens 06
Something else (SPECIFY).sossccccooscccccscaccnraces 07

52. What were you doing most of the time the month after you completed your most '
recent period of active duty in the (Reserves/Guard)? RECORD VERBATIM AND
CODE ONE ONLY. ’ ‘

WORKING FULL TIME «ovsosccasssccosssasansanaasassss Ol

WORKING PART TIME ..ccevvcoccoascassasancscsasssonas 02 26-27/

WITH A JOB BUT NOT AT WORK BECAUSE OF )
TEMPORARY ILLNESS, VACATION, STRIKE eeossaccessess 03

UNEMPLOYED, LAID OFF, LOOKING
FOR WORK «vvvoeoccssessssascs (SKIP TO Qo 55) .... 04

GOING TO SCHOOL «.cocoeveaceascas (SKIP TO Q. 55) .... 05

KEEPING HOUSE «vevceeccacssosss (SKIP TO Q. 55) .... 06

OTHER (SPECIFY) ..... tevessasss (SKIP TO Q. 55) .... 07
OR
Q STILL IN TRAINING «vee.eueeee.. (SKIP TO {.753) .... 00
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53. INTERVIEWER: DID R HAVE A JOB THE MONTH BEFORE ENTERING ACTIVE DUTY FOR
TRAINING? (Q. 51 = CODES 01-~03)

YES .occi.ccccoiccccccc.con 1 28/
NO ... (SKIP T0 Q. 55) .. O

S4. After you completed your most recent period of active duty training for the
(Reserves/Guard), did you return to work for the same employer you had prior
‘to training?

\Yes llIII.III.I.‘IIlI.IIAIII 1 29/

NO LRI BECRE B R RE B B I B BCRE BB BB N B R I 0

55. Have you received tuition assistance for your participation in the
(Reserves/Guard) as part of the Educational Tuition Assistance Plan since
[ (DATE OF LAST INTERVIEW)/you joined]?

Yes LR BE BE BE BN B BN BN BK B BE BN BN BE BN BX BX B BRI ] 1 ‘ 30/
No ... (SKIP TO Q. 57) ... 0

56. Since [(DATE OF LAST INTERVIEW)/you joined], what is the total amount
of tuition assistance you received?

‘ $ , .00 31-34/
\. DON'T KNOW +eeveveees. 9998

57. Do you currently have a civilian job for pay?
YeS eceecescces B | ‘ 35/
No ... (SKIP TO Q. 59) .. O ‘

58. INTERVIEWER: ASK A, B, OR C AS APPROPRIATE.

A. FOR ARMY, MARINE CORPS, AND NATIONAL GUARD AND THE RESERVES OF
THESE BRANCHES: i
Does your current civilian job use any skills from your current MOS?

Yes ®.® © 8 20 02 00 0 ® e 28000 l
NO eveeecnceanane . eese O
' B. FOR NAVY AND NAVY RESERVES:.
Does your current civilian job use any skills from your current RATING? 36/
YeS ceceecvnascananses S |

NO ceneccacsccccanccasne «s O

C. FOR AIR FORCE AND AIR FORCE RESERVES:
Does your current civilian job use any skills from your current AFSC?

Yes L R R R ] Secccnnaese l
NO e S ececenecsspenecssseene 0
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59. On this card (HAND CARD C) are some reasons people have for joining the
(Reaerveslcuards Please tell me if each one is true for you or not true
for you. READ A-I AND CODE FOR EACH.

~ NOT
TRUE TRUE
A. I wanted to join my friends in‘the unit .. 1 0 37/
B. I wanted to earn extra income ......cce.e. 1 0 38/
I wanted to Serve My COUNEXY ..cceeesoconss 1 0 39/
I wanted to learn a new job skill ........ 1 0 40/
'E. 1 wanted to try the military way of life . 1 0 41/
F. I wanted to use educational benefits ..... 1 0 42/
G.- I couldn't get into the active force ..... 1 0 43/
H. I wanted retirement or fringe benefits .... 1 0 44/
I. Service in the Reserves was part of my a
enlistment obligation for the Active
Forces ® 6 0 0 ® 200000 50000 9 OO OSSO e e 1 0 45/
ASK Q. 60 IF MORE THAN ONE "TRUE" (CODE 1) IN Q. 59; OTHERWISE, GO TO Q. 61l. .
60. Which of these was your most.important reason for joining the (Reserves/Guard)?
ENTER LETTER CORRESPONDING TO LIST ABOVE. - '
' LETTER: 46/
6l. When you entered the (BRANCH), did you receive any enlistment bonuses?
Yes ‘.'..“...‘....“..“l.‘- l 47/
No .... (SKIP T0 Q. 63).... O
62. What was the total amount before taxes and deductions . of the bonus you
received?
? ‘ - 00 48-52/
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63. At the time you decided to enter the (MOST RECENT BRANCH), had you considered
joining the (Reserves/Active Force) instead?
. Yes ......l/............... 1 53/

NO s s ssee® st sesgeestee 0

64. Please look at this card. (HAND CARD D) Assuming that no Reenlistment
‘ Bonus Payments will be given, but that all other special pays which you
currently receive are still available, how likely are you to reenlist at the
end of your current term of service? CODE ONE ONLY.

(0 in 10) No chance, «ceseceseessec-s (ASKA) ... 00 54=55/
(1 imn 10) Very slight possibility .. (ASK A) ... 01
(2 in 10) Slight possibility ........ (ASK A) ... 02
(3 in 10) Some possibility .cecseee. (ASKA) ... 03
(4 in 10) Fair possibility seesee... (ASK-A) ... 04
(5 in 10) Fairly good possibility .. (ASK A) ... 05
(6 in 10) Good possibility «..eesees (ASK 4) ... 06
(7 in 10) Probable ..ccesecesssccsscscccccscncce 07
(8 in 10) Very probable .....c.eoeoceesccssssssesss 08
(9 in 10) AlmOSt SUTE sescsesccsscsccscsssscsccs 09
(10 in 10) Certain «.ceeessccesscccscscccsscccccs 10 . ‘
Don't KNOW eccceesscssccsscoscscnsssscs 98 BEGIN

DECK 10

A. IF CODES 00-06: Military personnel may have several reasons for leaving
the Armed Forces. If you do leave the service at the

HAND end of your current term, which of these would be your
CARD , _ most important reasons for doing so?
E , CODE ALL THAT APPLY.
A. Low pay and allowances .ecescecccecccscscscececccccccscscccns 01 10-11/
B. Better civilian job OppOrtunities eeeecescecccesssccsssecessss 02 12-13/
C. Reduction in military benefits .eseececccccccrcse cosssccscecs 03 14-15/
D. Decline in quality of military personnel .c.ececeecceeccscacss 04 16-17/"
E. Unable to practice my job 8kills eecececesvtssccscsscccsceess 05 18-19/:
F. Bored with my job Or occupation eecesesscsccsscecsscccscccess 06 20~21/
I G. Don't like my job Or OCCUDALIiON eeseeccesccssosssvassessnssses 07 22-23/
H. Plan to continue my education or to use G.I./VEAP benefits .. 08 24~25/
I.. Not eligible to reenlisSt cecececcescscccscscscscscscscscccccce 09 26-27/
J. Dislike location of my asSignments ecececesssscccccccscccccss 10 28-29/
I K. Didn't get desired type of training ceececccecercecccccccceces 11 30-31/
L. Had tO MOVE £0O OFLEN evcecsvsccsossscssscsssssascsssssssvens ' 12 32-33/
M. Dislike being separated from my family eccecececercceciecoesss 13 34-35/
I N. My family wants me to leave the Service cecesscccrccncccceces 14 36-37/
0. Disagree with personnel policies «.ccecscecssscvecceccrcceccss 15 38-39/
P. Discrimination against military personnel based on race ..... 16 40~41/
I Q. Discrimination against military personnel based on seX seeese 17 42-43/
R. Discrimination against military persomnnsl based on rank ..... 18 44~45/
§. Other (SPECIFY) " 19 46-47/
I DON'T KNOW ecsssessesessoccascnsasnssesssssssasssscasassacase 98 48-49/
65. When you finally leave the (MOST RECENT BRANCH) , how many total years of
I service do you expect to have (in your current branch)?

ENTER # OF YEARS: 50-51/

176 -
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66. Now I'd like to ask you about military jobs and training in the (MOST RECENT BRANCH)

INTERVIEWER: IN MAKING ENTRIES FOR THIS QUESTION, ENTER LETTER "i" as "r," i
LETTER Iloll as II¢ 1 !

A. FOR ARMY, MARINE CORPS, AND NATIONAL GUARD AND O
THE RESERVES OF THESE BRANCHES: - N
What is your current Primary MOS? RECORD VERBATIM IN THE MARGIN. S
THEN ENTER IN THE BOXES THE FIRST FOUR NUMBERS QR LETTERS R GAVE YOU.
FOR EXAMPLE, 11B20 WOULD BE ENTERED 11B2.

SKIP TO Q. 68
i OR ..
. DON'T mm e 8 80 (Go To Ql 67) * 08 e 9998
OR.
NONE ....... (SKIP TO Q. 75) ..... 0000

B. FOR NAVY AND NAVY RESERVES:
What is your current Primary RATING? RECORD VERBATIM IN THE MARGIN.
THEN ENTER IN THE BOXES THE FIRST FOUR NUMIERS O 52-54/R.
LETTERS R GAVE YOU. ' 55-58/

-

| SKIP TO Q. 68 |

DON'T KNOW e Gd/;o Q. 67) +... 9998

NONE ....... (SKIP TO Q. 75) ..... 0000

C. FOR_AIR FORCE AND AIR FORCE RESERVES:
What is your current Primary ary AFSC? RECORD VERBATIM IN THE MARGINS. THEN
ENTER IN THE BOXES THE FIRST FOUR NUMBERS OF R'S AFSC. DO NOT ENTER ANY
LETTERS. FOR EXAMPLE, A43130C WOULD BE LD BE ENTERED AS 4313.

|'sk1P 10 Q. 68 |
j OR |
DON'T mow s 0 08 (Go To Ql 67) a e aa 9998
OR
NONEVI a8 a a8 s (SKIP To Q. 75) a e 88 oooo

\

INTERVIEWER: IF R SAYS "DON'T KNOW!' IN Q. 66A, B, OR C, ASK Q. 67.
OTHERWISE, GO TO Q. 68.

67. A. What (is/was) the name of the job you were trained for? 59-61/

B. What (are/were) your main activities or duties?
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68. INTERVIEWER: WAS R IN ACTIVE FORCES ON DATE OF LAST INTERVIEW? (SEE ITEM 8
"~ ON INFO SHEET)

YES R EAREEEEEREERERE A § 62/
NO .... (SKIP TO Q. 70) ..........en 0

69. 1Is this Primary (MOS/RATING/AFSC) the same as the Primary (MOS/RATING/AFSC)
you had on (DATE OF LAST INTERVIEW/when you left active duty)?

Yes ... (SKIP TO Q. 75) ..cveunennnnn 1 63/
No ..... ettt 0 |

70. Since [(DATE OF LAST INTERVIEW)/you joined the (BRANCH)] have you received
any formal school training for your current Primary (MOS/RAIING/AFSC)°

b T T cetierataaaanaen 1 _ 64/
No .... (SKIP T0 Q. 72) ........ cee. O e

71. 1In all, how many weeks of formal school training did you complete for your
current Primary (MOS/RATING/AFSC)? L

ENTER # OF WEEKS: 1 65-66/

A

3 72. Not counting basic training, [since (DATE OF LAST INTERVIEW)/you 361ned \
the (BRANCH)], have you received any on-~the-job training for this ;
(MOS/RATING/AFSC)? v , ! L 67/
€S ceeeee eeititessesenenne .

No .... (SKIP TO Q. 74) ... O

73. Not counting basic training, [since (DATE OF LAST INTERVIEW)/you joined
the (BRANCH)], how many weeks of on-the-job training for this (MOS/RATING/.
AFSC) have you received?

ENTER # OF WEEKS: 68-69/

74. Not counting basic training. [(and) OJT (and) formal school training],
how many months have you actually worked in your current (MOS/RATING/AFSC)
[between (DATE OF LAST INTERVIEW) and now/since you joined the (BRANCH]}?

ENTER # OF MONTHS: 70-71/
75. What is your current pay grade?
' : : E _ 72-74/
o}
W

76. What is your total monthly pay before taxes and other deductions? Please
include basic pay and allowances for housing or food and any special pays.

1"?L ’ 00 7519/
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77. INTERVIFWER: IS R CURRENTLY IN THE ACTIVE FORCES? (Qﬁ 47 = YES)

L
YES ..onon-.ﬁ--lblll-onwnnn-vv--_n 1 80/
.NO ..(SKIP TO Q. 108, P, 6 ~ 22). Q

BEGIK
_DECK 11
78. In ad?ition to your current Primary (MOS/RATING/AFSC), b u recaived
training in another (MOS/RATING/AFSC) since [DATE OF LA: RVIEW)/you
joine’ the (BRANCH)]?
» Yes ciieenen Cetsessenenenias 1 10/
No .... (SKIP TO Q. 86) .... 0O °
: = : , o
79. N:w I'd like to ask you ahout your military jobs and training for khis other
(+.0S /RATING/AFSC) . \
INTERVIEWER: IN MAKING ENTRIES FOR THIS QUESTION ENTER LETTER "i" AS "I,"
LETTER "O" AS ""@."
A, FOR ARMY, MARIWE CORPS:
What is this other M0OS? RECORD VERBATIM IN THE MARGIN. THEN ENTER
IN THZ BOXES THE FIRST FOUR. NUMBERS OR LETTERS R GAVE YOU. FOR EXAMPLE,
11B20 WOUID BE ENTERED 11B2.
[.SKIP TO Q. 81 |
OR
DON'T KNOW .. (GO TO Q. 80) .. 9998
' ‘ 11-13/R
B. FOR NAVY: 1417/

What is this other RATINC? ENTER ALL FOUR NUMBERS OR LETTERS OF
* R'S RATING.

| SKIP TO Q. 81 |
OR
DON'T KNOW .. (GO TO Q. 80) .. 9998

FOR_AIR FORCE: -

What is this other AFSC? RECORD VERBATIM IN THE MARGINS. THEN ENTER
IN THE BOXES THE FIRST FOUR NUMBERS OF R'S AFSC. DO NOT ENTER ANY
LETZERS. FOR EXAMFLE, A43130C WOULD BE ENTERED AS 4313.

O

\
['skip To Q. 81 |
OR
\ DON'T KNOW .. (GO TO Q. 80) .. 9998

17y
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I. ERVIEWER: TIF R SAYS "DON'T KNOW' IN Q. 79, ASK Q. 80. OTHERWISE,
. GO TO Q. 8I. , :

80. A. What is the name of the job you were trained for?

18-20/
B. What are your main activities or duties?
[ Y
81. Since { (DATE 'OF LAST INTERVIEW)/you joined the (BRANCH) 1, have you received
any formal school training for this other (MOS/RATING/AF5C)?
YES erenriieniieniaaianaiy 1 21/
No .... (SKIP TO Q.83) .... O H
82. "Since [(DATE OF LAST INTERVIEW)/you joined the (BRANCH)], how many weeks of
formal school training did you complete for this other (MOS/RATING/AFSC)?
' ENTER # OF WEEKS: l 22-23/

83. Since [(DATE OF LAST INTERVIEW)/you joined the (BRANCH) ], have you received
any on-the-job training for this other (MOS/RATING/AFSC)?

YOS cuiieniienerireianeaaaans 1 24/
No .... (SKIP TO Q.85) .... 0 '

84. Since [(DATE OF LAST INTERVIEW)/you joined the (BRANCH)]; how many weeks of
on-the-job training for this other (MOS/RATING/AFSC) did you receive? \

ENTER {## OF WEEKS: 25-26/

85. Excluding basic training [(and) OJT (and) formal school training], how
many months have you actually worked in this other (MOS/RATING/AFSC)
be;ween (DATE OF LAST INTERVIEW) and now?

/

86. During the last 7 days, how many hours did you work ac a military job?
Do not include any hours you were on call but not actually working.

ENTER # OF MONTHS: | 27-28/

.ENTER # OF HOURS:[ 29-30/
‘ ;

87. Certain military jobs carry a cash eplistment bonus. When you enlisted in" the
(BRANCH) , did you sign up for a Job which paid sugh a bonus?

Yesi\ 1 180 3L/

.. Ng .... (SKIP TO Q. 89) ...\ 0
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What was the total amcunt before taxes and deductions of tha bonus you
(received/will receive)?

2 P

3 - 00 32-36/

89.

INTERVIEWER: DID R ENLIST IN BRANCH SINCE LAST INTERVIEW? (ygs TO Q. 41)

D4 01 T 1 37/
NO .... (SKIP TO Q. 91).... O

90.

At the time you entered the (BRANCH), how many years of regular school
had you completed and gotten credit for? CODE ONE ONLY.
. NONE v iiveeeerannonsosnnnns 00 38-39/
’ 1ST GRADE ¢ vvvvnvonoonnnoas 01
28D GRADE  t v vviacsssvososs 02
3RD: GRADE v .tevaevevaooanns 03
4TH GRADE e vvevernnocnns e 04
S5TH GRADE . c.iceeeannonsn .. 05
6TH GRADE  «¢vecevvosonosnss 06
7TH GRADE  tvvvvenconacncsas 07
8TH GRADE v vvcuccnsnonesns 08
9TH GRADE .+ vvvvvnnnuen veee 09
10TH GRADE vvtvcvnenceenasnn: 10
11TH GRADE ¢.vvvvrronconneass 11
12TH GRADE +4cvvvnnvavannnns 12
1ST YEAR OF COLLEGE ....... 13
2ND YEAR OF COLLEGE ....... 14
3RD YEAR OF COLLEGE ....... 15
4TH YEAR OF COLLEGE ..... .. 16
STH YEAR OF COLLEGE ....... 17
6TH YEAR OF COLLEGE ....... 18
7TH YEAR OF COLLEGE ....... 19
8TH YEAR OF COLLEGE ....... 20

91.

——
Since [(DATE OF LAST INTERVIEW)Cyou joined the (BRANCH)] have you taken any
ti

courgses for which you received \gh school or college credit?

YeS cieieitiecttciiiianesann 1 40/
No .... (SKIP TO Q. 95) .... O

92.

Since [(DATE OF LAST INTERVIEW)/you joined the (BRANCH)], how many years of
regular school have you completed and gotten credit for?

"LESS THAN ONE  «vvecenevrvnennocnnnnns 0 _ 41/

ONE YEAR  +eevvveennneeannnennneecnnns 1
THO YEARS o v vevneseneeennennnenneens 2

THREE: OR MORE YEARS «eevvveononnonnns 3



DECK 11
5-19

93. Since [KDATE OF LAST INTERVLEW)/you joined the (BRANCH;], have you received
a diploma or degree?

YES --------- 4 " 0 40 00 8008 a8 s 1 42/
No .... (SKIP 70 Q. 95) .... ©

94. What type of diploma or degree did you receive? RECORD VERBATIM AND COLL
: ONE ONLY.

HIGH SCHOQL DIPLOMA (OR EQUIVALENT) . Ol

1 v 43-44/
} . , ASSOCIATE/JUNIOR COLLEGE (AA) ....... 02
BACHELOR'S DEGREE ......ceereeacanens 03
\ MASTER'S DEGREE .e'vvu'vrvnnerenennn. 04
DOCTORAL DEGREE (PHD) .1 vieevceannnans 05
y PROFESSIONAL DEGREE (MD, LLD, DDS) ... 06
OTHER (SPECIFY):
\ 07
95. In the Veteran's Educational Assistance Program (VEAP), if ybu contribute
to an education fund, the Veterans Administration will add to your co: ‘buticn.
Since [(DATE OF LAST INTERVIEW)/you joined the }BRANCH)], have you ps .cipated

in the VEAP program? /

;
!
Yes cieees /{{ ....... S | 45/

"NO «¢...(SKIP TO Q. 97)e.e.. O

96. How much money. do or did you contribute to this program each month?

$ .00 46~47/

182
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97. © .his card (HAND CARD F) ave some reasons people have for enlict ing in the
. .tary. Pleage 2se tell me if each one is true for you or not true for you.

enlisted because .

NOT
TRUE TRUE
A. I was unemployed and couldn't find a job .... 1 0 48/
B. To nive myself a chance to be away from
home ON WY OWN evevvrvrvreeneannenenenee.. 1 o 49/
C. The military will give me a chance to
. better “yself In Jife  cu.et it ei i 1 0 50/
D. I want to travel and live in different places. 1 0 51/
E. To get away from a personal problem ......... 1 0 52/
F. I want to serve my ceuntry .................. l 0 53/
G. I can earn more money than I‘could as a
Civilian ..ceiiiieiet ittt ! 0 54/
H. Tt is a family traditicn to serve ........... 1 0 55/
I. To ptove that I7can make L€ vevevesesnvancnns 1 0 56/
J. To get trained in a skill that will help .
me to get a civilian JOb "when I get out .... 1 7 0] 57/
K. To obtain retirement or fringe benefits «-«+--- 1 0 58/
I can get money for a college education ..... 1 0 59/
ASK Q. 98 IF "iORE THAN ONE nTRUE" (CODE 1) IN Q. 97; OTHERWISE, GO TO Q. 108.
98. Which of these was your most important reason for enlisting in the military?
"ENTER LETTER CORRESPONDING TO LIST ABOVE.
LETTER: | 60/
SKIP TO Q. 108, P. 6--22
99, Are you now in the Delayed Entry rfrogram in the (BRANCH), that.is, are you
scheduled to enter basic training some time in the future?
YeE o ittt ittt 1 61/
- No ... (SKIP TO Q. 102).... 0
100. When will you enter active duty?
MONTH '1 62-63/
AND )
YEAR 19 | 64=65/

lO‘. OMITTED.

ERIC | 183
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102. On this card (géyp CARD F) are some reasong people have for enlisting in the
military. Pleave tell me if each one is true for you or not true for you.

I enlisted because .

True Not
. true
A. I was unemployed and couldn't find a job .... 1 0 66/
B. To glve myself a chance to be away from
‘ HOME ON MY OWIL  eeeeecescesasssssenassannsss 1 0 67/
C. The military will give me a chance to
better myself in life .«..... Ceeeceecasannn 1 0 68/
D. I want to travel and live in different
places ...iececcenns fetesaas ceeeereeaas cees 1 0 69/
E. To get away from a personal problem .....c. 1 0 70/
F. T want to Serve WYy COUNLYY .cecessecccsoscccs 1 0 71/
G. I can earn more money than I could as a \
civilian .eeeeeecccncncns teesesecsastacaans 1 . 0 72/
H. It 1s a famlly tradition tO gerve . cescccecee 1 . 0 73/
I. To prove that I can make 1t ...cccceccccccee _ 1 0 74/
J. To get trained in a skill that will help me
guﬁ a civilian job when I get out ..c.cee. . 1 0 75/
K. To obtzin retirement or fringe benefits...... 1 0 76/
L. I caa get nr-ay for a college education ..... 1 0 77/

ASK Q. 103 i1 VORE [HAX UNE "TRUE' (CODE 1) IN Q. 102; OTHERWISE, GO TO Q. 104.
103. Which of whzac was your most important reason for enlisting in the military?
ENTE™ 17 7T%R CLCRKAESPONDING TO LIST ABOVE.

LETTER: 78/

- ———

104, Nid you sgserve any time on active duty in the (BRANCH)?

Ye8 cevececas (ASK A) cevievneesaeneass 1 79/
NO veecses (SKIP TO SECTION 6

A. On what date did you enter active duty in the (BRANCH)? ENTER DATE HERE. BEGIN

DK 12
B 9| 10-15/
MONTH DAY YEAR
8. INTERVIEWER: DID R ENTER THE ACTIVE ' JRCES? (Q. 38, CODES 01-04)
YES.( RECORD DATE IN ROW s OF CALENDAR) ..... 1 16/
NO © ® e ® B 8 8 50 0 60 060 000080 t0 0ttt ...'.o
105. And on what date did you separate from the (BRANCH)? ENTER DATE HERE.
| i 17-22/

MONTH DAY YEAR
A. INTERVIEWER: WAS R IN THE ACTIVE FORCES?

YES. (RECORD DATE IN ROW A OF CALENDAR,

DRAW A LINE FROM DATE ENTERED TO DATE Lo
SEPARATED) » 1 23/
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While you were on active duty, did you complete training for an

(MOS/RATING/AFSC)? )
Yes ceceee .o (ASK A) EEEEREY 1 2/“/

NO -'.-.o--.-.-o-....---c...t O

A. IF YES: What was that (MOS/RATING/AFSC)? RECORD VERBATIM IN

THE MARGINS. (OFFICE USE 25-27/
28-31/
107. What type of discharge did you receive?
HONORABLE ....ceece... S | 32/
GENERAL e s B 0 0 0000 050 0SSt 0 0T S0 OBl g0 2
UNDER OTHER THAN HONORABLE CONDITIONS .... 3
BAD CONDUCT (DCD) ..ececeescass ctecccsnees &
¢ DISHONORABLE ..vceenesenccccacncocsnscsses 9
WAS NOT FORMALLY DISCHARGED ...ec¢cecncece. O
A. Which of the reasons on this csrd describe why you decided to leave
the (BRANCH)? CODE ALL THAT APPLY.
HAND A. Low pay and allowancCes .....eeceecececccncacescasssanssaesses Ol 33-34/
CARD B. PBetter civilian job opportunities «...cccecescecccecnsscocesy 02 35-36/
G C. Reduction ii: military bemefifs ....ceccceeucecscssccsncsssass 03 37-38/
D. Decline in quality of military personnel ......eceeeeecoces.. Oh 39-40/
E. Unable to practice my job SKilla .v..uiisecevecavecconcsacanes 05 41-42/
F. Bored with my job or occupation s.eecececess teteecressseaceeas 06 4344/
G. Don't like my job or occupation «e..ceceececcs cesttens cieseses 07 45-46/
H. Plan to continue my education or to use G.I./ /VEAP benefits .. 08 47-48/
1. Not eligible to reenliSt ...oceeeecccase Ceiessesesensesasee.s 09 49-50/
J. Dislike location of my assignments ....c..... cevcecsasanracsess 10 51-52/
K. Didn't get desiced type of training ....eceevesecesesacecans . 11 53-54/
L. Had to move t00 Often ..ccoeeececcnccnaanns cesevecastisecaanen 12 55-56/
M. Disiilke being separated from my famxly Ceeereseeaeas ceceeans . 13 57-58/
N. My family wants me to leave the service ....... R 1 39-60/
0. Disszrce with personnel policies .eeveececesccensen seetesnaas 15 61-62/
P. Discrimination against military personnel based on race ..... 16  63-64/
Q. Discrimination against military parsonnel Lased on se€xX ...... 17 65-66/
R. Discrimination against military personnel based on rank ..... 18  67-68/
S. Other (SPECIFY) , 19  69-70/
DON'T REOW teeenesnes cassasas eeseccest e sessasacssessaes 98 71-72/
108. Taking all things together, how satisfied (are/were) you with the (MOST
RECENT BRANCH)--very satisfied, somewhat satisfled, somewhat dissatisfied,
or very digsatisfied?
Very satisfied .ceeecesceaes 1
' 73/

Somewhat satisfied .....ccee
Somewhat dissatisfiso ...see

185 : Very dissatisfied ...c.c.... 4
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INTERVIEWER: TS R CURRENTLY ON ACTIVE DUTY IN THE ACTIVE FORCES?

(Q- 47 = YES) '

YES oo o s s s s e (ASK A) s 8 s s 8 0 000 l 74/
NO ..... (GO TO SECTION 6) ....... O

A. IF YES: Now we would like to ask you some more specific questions
about your current military job.

SKIP TO SECTION 6, Q. 20

) 186
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6-1
. 10~13/R
SECTION 6: ON CURRENT LABOR FORCE STATUS (CPS QUESTIONS)
l. Now I'd like some information on what you were doxng last week. What were
you doing most of last week--working, going to school, or something else?
RECORD VERBATIM AND CODE ONE ONLY.
) _ Working ..../(SKIP.TO Q. 3)..... o1 14-15/
/
CODE WITH A JOB BUT NOT AT WORK ..... 02
SMALLEST # IR
MENTTONED LOOKING F?R WORY i vveervescasans 03
KEEPING HOUSE v.4uuveneennnnns .. 04
Going to SchoOl tecvenernennonns 05
UNABLE TO WORK .(SKIP TO Q.32). 06
Other /( SPECIFY) 07
2. Did you do any work at zll last week, not counting work around the house?
(INTERVIEWER NOTE: THIS DOES NOT INCLUDE VOLUNTEER WORK OR WORK DONE IN
PRISON. IF FARM OR BUSINESS OPERATOR IN HH, ASK R ABOUT UNPAID WORK.)
YES teeenceonsosccoscsacnnnas 1 16/
o .(SKIP TO Q. 8, P. 6-6).. O
3. How many hours did you work last week at all jobs?
ENTER # OF HOURS 17-~18/
4. INTERVIEWER, CODE FROM Q. 3. RESPONDENT WORKED:
1/« 36 HOURS vevenvnen (ASK Q. 5)eeeeanenns 1 19/
/és = 48 HOURS evvvvnen (ASK Q. 6)veeeenacas 2 :
/ 49 OR VORE HOURS (SKIP TO Q. 13, P.6-9).. 3 //
/
7
ASK Q. 5 ONLY IF CODE 1 IM Q. &
/
5. Do you usially work 35 hours i 2ek at this job?
-7
/ Vo (ASK A) eeennes o1 20/
/ ' SO (ASK B) vevevenns 0
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5. Continued
A. IF YES: What is the reason you worked less than 35 hours last weck?
RECORD VERBATIM AND CODE ONE ONLY.
IF MORE THAN ONE REASON GIVEN, PROBE: What is the one main reason
you worked less than 35 hours last week?
SIAACK WORK R A A I BT B BN 01 21-22/

MATERIAL SHORTAGE «cccocessssncsonass 02
PLANT OR MACHINE REPAIR ....seeeseees 03
NEW JOB STARTED DURING WEEK ......... 04
JOB TERMINATED DURING WEEK ...ecee.se 05
CCULD FIND ONLY PART-TIME WORK ...... 06
HOLIDAY-~LEGAL OR RELIGIOUS ........ . 07
LABOR DISPUTE ......................; 08
BAD WEATHER +¢vvvvveo. Ceeeeraaeee cee. 09
OWN ILLNESS +eveececonnnnnns R

ILLNESS OF OTHER FAMILY MEMBER ...... 11

ON VACATION ..vueuvvavrnnsncressnssss 12
ATTENDS SCHOOL «u.ueveen. P &
TOO BUSY WITH HOUSEWORK, PERSONAL
BUSINESS, ETC. +esevarensensenssns 14
DID NOT WANT FULL-TIME WORK ....... o 15

FULL-TIME WORK WEEK UNDER 35 HOURS .. 16

OTHER REASON . (SPECIFY) 17

NOW SKIP TO Q. 13, P, 6-9

S 188
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5. Continued ‘ .
B. TIF NO: What is the reason you usually work less than 35 hourn a week?
RECORD VERBATIM AND CODE ONE ONLY.
IF MORE THAN ONE REASON GIVEN, PROBE: Whet is the one main reason
you worked less than 35 hours last week?
SLACK WORK ¢veeves eeeeseee e e es e .. 01 23-24/
MATERIAL SHORTAGE +.ceecevecsansnccccn 02
PLANT OR MACHINE REPAIR ¢iseevercacnece 03
COULD FIND ONLY PART-TIME WORK «...c..n 06
BAD WEATHER +..icercsnesnasasncccnnnnns 09
OWN ILLNESS teveoneononacscnns ceeeaneen 10
ILILYUSSS OF OTHER FAMILY MEMBER ........ 11
" ATTENDS SCHOOL +evvuvrennnneoancasnnens 13
TOO BUSY WITH HCUSEWORK, PERSONAL
BUSINESS, ETC. +teevvtoreesassnocccne 14
DID NOT WANT FULL-TIME WORK ¢eeeeeocess 15

FULL-TIME WORK WEEK UNDER 35 HOURS .... 16

OTHER REASON ..(SPECIFY) 17

NOW SKIP TO Q. 13, P. 6-9

15y
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ASK Q. 6 ONLY IF "35-48" HOURS IN Q. !

6.

Did you lose any time or take any time off last week for any reason such as
Lllness, holiday, or slack work?

YCB R EEEEEX] (ASK A & B)tt 1 25/
NO .-.........(GO TO Q. 7) oo O

IF YES, ASK A & B. OTHERWISE, GO TO Q. 7.

A. How many hours did you take of ~

ENTER # OF HOURS: 26-27/

B. You told me eariier that you worked (# OF HOURS IN Q. 3) hours last
veek. In saying that you worked (# OF HOURS IN Q. 3) hours, had
you already subtracted the (# OF HOURS IN A) hours that you took off
lagt week?

.Yes . (SKIP TO Q- 13’ Pc 6_9)' l 28/
NO ¢eeeeces (ASK C& D) .00v.. O

IF "NO" TO B, ASK C & D. OTHERWISE, GO TO Q. 13.

C. Thinking of the (# OF HOURS IN A) hours that you took off last week,
how many hours did you end up working last week, at all jobs?

-

ENTER # OF HOURS: 29-30/

D. [NTERVIEWER CODE FROM C: RESPONDENT WORKED ...

1 - 34 HOURS --o.-.-o-o-o(ASK E)oooo--ooo--- l ) 31/

35 OR MORE HOURS ..(SKIP TO Q. 13, P.6-9).. 2

L7

190
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6. Continued

E. IF "1-34" HWouk" IN D: What is the reason you worked less than 35 hours
last week? RECORD VERBATIM AND CODFE ONE ONLY.

IF MORE THAN ONE REASON GIVEN, PROBE: What iy
the one main reason you worked less than 35
hours last week?

SLACK WORK ~ eeevuienrensosnons ces. O1 32-33/
MATERIAL “HO G oeeeenenn Ceriereaaness 02
PLANT OR AACHINE RFPATR +uevseoessssivs. 03
NEW JOB L. A.'ED DURING WEEK ....... cee. 04
JOB TER'.ATED DURING WEEK ..}ueeeeesss 05

COULD FIND ONLY PART-TIME WORQ‘ ..... ... 06

| HOLIDAY~~LEGAL OR RELIGIOUS ++«--- ees 07
LABOR DISPUTE tvveveccarancnses e 08
BAD WEATHER +.vvevenvonns P P 09
OWN ILLNESS +vvivanveneonaens S (¢
ILLNESS OF OTHER FAMILY MEMBEK .} ..... . 11
ON VACATION ....................i ..... .12
ATTENDS SilOOL &vvenenvnnn. e e 13
TOO BUSY WITH HOUSEWORK, PERSONAL
BUSINESS, ETC.  seeeonvancussssnsecs 14
DID NOT WANT FULL-TIME WORK «.c..cve.s. 15

FULL-TIME WORK WEEK UNDER 35 HOURS .... 16

OTHER REASON .. (SPECIFY) 17

NOW SKIP TO Q. 13, P. 6-9

ERIC 19;
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6-0
7. Did you work any avertime or at more than one job last weak?
Y- (ASK A) ..... { . )

o ,(SKIP TO Q. 13, P. 6-9).,. 0

IF "YES," ASK A. OTHERWISE, SKIF TO Q. 13.

A. How many extra hours did you work?

ENTER # OF

EXTRA HOURS: (ASK D) 35-36/

OR
NO EXTRA HOURS ..(SKIP TO Q, 13, P. 6-9).. 00
2. You told me earlier that you worked (# OF HOURS IN Q. 3) hours laat
week. In saying that you worked (# OF HOURS IN Q. 3) hours, had
you already included those extra hou:rs you just told me about?
. (SKIP TO Q. 13, P. 6-9). ! 37/
No «.c..(ASK C) vvvnvnnnnnnnn, 0
C. IF'"NO TO B: Think of the (# OF HOURS IN A) hours that you worked

extra last week. How many hours altogether, did
you end up working last week?

ENTER # OF
HOURS : 38-39/
AND SKT? TO Q. 13, P. 6-9.
ASK Q. 8 ONLY IF '"NO" TO Q. 2
8. A. INTERVIEWER, LLOOK AT Q. 1. WAS CATEGORY 02 "WITH A JOB BUT NOI;AT
WORK'" CODED?
YES ..., (GO TO Q. 9) ..... 1 40/
NO «...vunn (ASK B) veveennnnn 0
B. IF NO: Did you have a jobd or business from which you were temporarily
absent or on layoff last week?
YesS veveve (ASK Q. 9) ...... 1 41/
10 J (SKIP TO Q. 25
PAGE 6-13) ... G
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ASK Q. 9 ONLY IF "YES" TO Q. BA OR 8B.

9. Why were you aﬂsent from work last week?

IF MORE THAN ONE REASON GIVEN, PROBE:
abgent f;om work last week?

6-7
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- RECORD VERBATIM AND CODE ONE ONLY.

What was the main reason why you were

/
OWN ILLNESS...... (SKIP TO Q. 11) aeeuen.s .0l 42-43/
ILLNESS OF OTHER FAMILY MEMBER...(SKIP
TO Qu 11)ueenueueeneenneasennanasnnenas . 02
: ~_
ON VACATION...... (SKIP TO Q. 11) ....... .. 03
/ BAD WEATHER .....(SKIP TO Q. 11} ......... 04
. LABOR DISPUTE....(SKIP TO Q..11) .....e... 05
> NEW JOB TO BEGIN...(ASK A) ......coieeeees 06
ON LAYOFF.:.eveenes (GO TO Q. 10) cevvvnnnn 07 -
\_ SCHOOL INTERFERED..(SKIP TO Q. I1) ....... 08
OTHER .........(SPECIFY BELOW AND' '
SKIP TO Q. 11) vevvvennnnnn O -
— = / |
. \ A. IF "NEW JOB IS TO BEGIN": . Is your new Joh scheduled to begln within-
: 30 days from téday, or sometime after that?
e A )
Within 30 days c....... (SKIP TO Q. 2ﬂ\ P. 6-14). /

Some time after that . . (SKIP TO Q. ZSB\\P 6- 13)
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ASK Q. 10 IF "ON LAYOFF" IN Q. 9.

10} A. When you were laid off, were you given-a-definite date on which to report
back to work, or were you mot glven such a date? :

Was given a definite ‘date to report o
back to work ...(ASK B). PSS 45/

Was not given such a date \to report
back to work ...(GO TO C). ceeoss 2

B. IF "WAS GIVE. A DEFINITE DATE": Altogether, will your period of 1ayoff
' ' » , last 30 days or less, or will it last.
more than 30 days? .
o - o 30 days or less ,.;.......f., | _ 46/
More ‘than 30 days et se s ere oo 2 .

C. How many weeks agd‘wefe_yoh laid off£?

- ENTER # OF WEEKS: - L ' 47-48/

A . : A . . ) : :
D. 1Is the job from which you were laid off a full-time or a part-time job?
, Full*tiiﬁe --o-’-’o---o-\-.---:o- 1 ' » 49/_ A

Part-time oo.-.‘....‘......-.ll 2

NOW SKIP TO Q.31 , P. 6-16

11, Are you getting Qages or salary for amy of the time off last week?

YeS teecnccnscsccnns ceeeeaans 1 o 50/
NO teoeencasssoossasscoscnass 0 .
IF VOL: SELF-EMPLOYED ....... 3,

12. Do you usually workh35 hours or more a week at this job? ‘

Yes ceeene e reeeeeaaeen L1 51/
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13. A. For whom did you work? IF MORE. THAN ONE EMPLOYER, PROBE: For
whom did you work for the most hours last week ? oo 52~80/
B. INTERVIEWER: ALSO ENTER NAME OF EMPLOYER ON THE COVER OF AN
EMPLOYER SUPPLEMENT. g
| < -~ | ' BEGIN
‘ : : DECK: 1
C. 1In what town or city and state is this employer located?
| - 10-12/
TOWN OR CITY
/ | (IF NO TOWN OR CITY,
o RECORD COUNTY BELOW:
)
13-14,
STATE '
(FOR EXAMPLE: TV AND RADIO MFG., .
15"171

14. What kind of business or industry is this?
RETAIL SHOE STORE, STATE LABOR DEPT., FARM.) |

RECORD VERBATIM.

J
/ What kind of work were you doing for this job?
PROBE: What Lkind of work were

15.  A.
l” IF MORE THAN ONE KIND OF WORK: )
| you doing for the most hours last week?

18-20

| —
RECORD

B. What were your most important activities or duties?

|
/ VERBATIM.
|

o
X © C. Some jobs are odd jobs--that is, work done from time to time, like
/ occasional lawnmowing or babysitting. Others are regular jobs--
that is, jobs done on-a more or less regular basis. Is this a job.
that was done on a.more or less regular basis‘o: is it an add job?

| ‘ o . ' R. lar job eeeseess e,
v . egular jo f Igs - ]
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16. Were you ... (READ CATEGORIES BELOW)

HAND \: An employee of a,gr?vate company, business. or '\\
CARD individual for wages, salary, or _
. H. comission’ 9r cecee (GOTOQo 17) ecesceecscsscscce 1 ] 22/

Al

A government ‘employee, Or .«ccs. (ASK A) cieveenccaee 2

Self-employed in own business, ﬁrbfessional
practice, or farm, Or secceccece (ASK B) ceoecencanee 3

Working without pay in family business :
or farm? +..... (SKIP TO Q. 22, P. 6~12).......nn 4
IF CODE 2 IN Q. 16, ASK A:

A. Were you an employee of the federal government, state government,
or local government?

Federal government employee «....ew..'l 23/
.State government employee eccececcencs 2 s
Local government employee ..ccescesss 3
Don't know ..0...........-.0‘.'.0...'.. 8
GO TO Q. 17
. IF CODE 3 in Q. 16, ASK B: N
,  B. 1Is your business incorporated or unincorporated?
' Business incorporated «eeeeeeecscsccs 1 1Y)
Business unincorporated ee.ceeccesces
I Don't know OOOv.....l\................‘l.. 8
17. A. How many hours per week do you usually work at this job?
- ENTER # OF HOURS: 25-26/
B. /INTERVIEWER: IS NUMBER OF HOURS 20 HOURS OR MORE?
YES ctececsccascsncstocsssscasscnnns e 1 27/
NO ..... (SKIP TO Q.23 , P. 6-13) ... 0!
18. How much longer do you intend to stay at this job--less than one year,
1 to 2 years, 3 to 5 .years, 6 to 9 years, or 10 years br more? ’
HAND - Less than 1 year e reeieeaeaeenstans . 1 - / 28/
CARD ' 1] to 2 years eeececcsccascas seeasaas . 2 :
I - . - 3 to 5 years seeeeeves ctesecssssaees . 3
' 6 to 9 years c.e.es. Cectsessssneens A
I 10 years Or mOre eeeieccecce . . 5
OR o

o
=1
o
| oy
o
=
[]
=
ES

. ®»
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w
'
o
=
Ll
o

‘-\} ‘ o . P ? | | i ]_E)(; .
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19. INTERVIEWER: IS R SELF-EMPLOYED IN A BUSINESS WHICH IS UNINCORPORATED?
(. '16B CODED 2 OR 8)
. YES ...e.. (SKIP TO Q. 21) weueows 1 29,
NO ..... ceeeeaann Ceeeerieees veeee O |
20. We would like to know how well or poorly each of the foliowing statements
describes your job. (First/Next), (READ CATEGORY). Thinking of your
present job, would you say this ir very true, somewhat true, not too true,
or not at all true? READ CATEGCR1:S A-J AND CODE FOR EACH.
HAND : 'y Ly |Some={Not | Not
CARD ‘ : €ryluwhat |too |at all -
J true :
true |true [true

A. You are given a chance to do the things

you do best. 4 3 2 1 30
B. The physical surroundings are pleasant. 4 3 2 1 - 31
C. - The skills you are learning would be 43 9 1 ‘ ‘

valuable in getting a better job. ’ ' . . 32
D. - The job is dangerous. j,fL” -3 2 1 : 33
E.  You are exposed to unhealthy conditions. 4 3 2 1 34
F. The pay is good. : .-‘ 4 3 2 1 , © 35
G. .The job security is good. s 4 3 2 1 . 36
H. Your co-workers are /friendly. _ 4 3 2 1 37
I. Your.supgrv1sor is competent in doing . 4 1 2 1 3¢

the job. _ . -
J. The chances for promotion are good. . 4 - 3 2 1 ‘ 3¢

NOW SKIP TO Q. 22
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SK Q. 21 ONLY IF R IS SELF-EMPLOYED IN A BUSINESS WHICH IS UNINCORPORATED
SEE Q. 16B).

1. We are interested in your opinion, as a self-employed person, of your job.

We would like to know how well or poorly each of thc following statements
describes your job. (First, Next), (READ CATEGORY). Thinking of your
present job, would you say this is very true, somevhat true, not too true,
or not at all true? READ CATEGORIES A-G AND CODE FOR EACH. '

HAND | , [yegy |Some-TNot | Not

CARD £ Ylwhat |too [at all
3 rue

— . true |true]| true

A. You have the chancé to do

the things you do best. b 3 2 1 40/
B. The physical gurroundings ) '
’ are pleasant. “ 3 2 1 . 41/
C. The experiences you are gaining . :

would also be valuable in getting - 4 3 2 1 42/

another job or business. , —_
D. The job is dangerous. ' 4 3 2 1. 43/
E. T%e business is stable. 4 3 2 1 VY
F. Y&u are exposed to

unhealthy conditions. 4 3 2 1 95/
G. The income 1is good. : 4 3 2 1 46/

99. 1'd like to get some idea of the kind of job you'd most like to have.
*  1f you were free to go into any type of job you wanted, what would you

do? Would you take another job or keep the same job as you have now?

Take another jOb «eeveesasscasaess 1 47/
Keep the same jOb s sesssssssanss 2. .

IF VOLUNTEERED:
WOULD NOT WORK. AT ALL .cvceunnnnns 3

_s ‘ .-.v ' | i : | :15)8
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What hours do you usually work? Is it the regular day shift, the regular

23. ,
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