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Technical Report ' ABSTRACT

Title: SUMMER SCHOOL PILOT 1982:
Second Report to.the Texas Education Agency

Contact Person: Nancy Baenen Schuyler

No. Pagas: .

Summary:

This report documents staff and parent reactions to the 1982 summer school
for retainees, provides data on fall teachers' assessment of retainee
skills, and describes the nature of the long-term comparison: group. A
summary of this information plus appendices detailing the purpose, pro-
cedures, and results for.each information source are included. ° The
appendices included are:

Appendix H: Director Survey
Appendix I: Teacher Survey °

Appendix J: . Parent Survey .

Appendix K: Teacher Checklist
Appendix L: Staff Comments

Appendix M: Long-term Comparison Group
Appendix N: Mastery Tests Revised

.The first report to the Texas Education Agency (TEA) on this program included
appendices A through G and was issued in September (see ORE Publication Num-
ber 82.04). Long-term achievement effects will be discussed in the technical
report on retention to be issued next spring.
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SUMMARY
Project 7itle: Summer School Pilot Project

Contact Person: Nancy Baenen Schuyler

Major Pusitive Findings:

] Generally, the summer school directors, teachers, centraJ staff,
and parents had positive feelings about the summer school program.

® The summer school fea ures rated most highly were the reading and
math curriculum, the schedule, the small classes, the rewards, and
the organization of the program.

® Corrected reading mastery percentages indicated that 36 6f the 37
required units were mastered by at least 80% of the students. A
total of 23 were mastered by 90% of the students or more. In math,
specified units were mastered at an average level of 87%.

e The fall teachers of 1981~82 retainees were asked to rate the read-
ing and math skills of the students compared to others. in their
classes. Those who attended'épmmer school were less likely to be
rated low and more likely to be rated average in both reading and math.

Major Findings Requiring Action

e Staff believed enrollment should be closed by a set cut—off date,
preferably one week before the end of the regular school year, but
definitely at least one week before the beginning of summer school.
Numerous problems related to planning, inservice, transportation,
materials and supplies, teacting, student learning, and student
adjustment could be avoided with an early enrollment cut-off date.

) Summer school staff also felt the strengthc and weaknesses sheets
completed by the regular school year teacher should be passed on
to the summer school teacher. Some stated that this information on
ckills weuld be as helpful us that provided by the telephone calls
to the former teachers. Also, the former teacher's name and tele-
. phone number should be listed on the student enrollment card to ease
necessary coatacts. | . ) S
-® The reading objective should ‘be examined along with the curriculum .
and the students served by summer school for possible adjustments
next year. Despite the fact that all units except one were mastered
by at least 80% of the students, the-reading objective was met only -
. at the sixth-grade level. The objective stated that 90% of the stu-
dents would master all required units. .




82.25

WHAT hERE THE MAJOR FEATURES OF THE SUMMER SCHOOL PROGRAM?

All elementary students retained at any point were eligible to participate.
A total of :,193 students were enrolled and attended for at least part of
the fiwa—uoek session., Approximately 25% of those enrolled received special
education services in 1981-82, A total of 77 teachers participated, with
most 'teaching either two:reading or two math classes,

The summer school schedule included.90 minutes of reading'instruction, 60
minutes for a break for snack and community school activities, and 90 min-
utes of math instruction. The Chicago Miastery’Learning Reading system
(CMLR) and other supplemental materials were used in reading for most stu-
dents; three classes of Limited English Proficiency (LEP) students were
provided with a wide varleiy of English and Spanish materials. The math

" curriculum included the Math for Everyone series plus Succeeding in Mathe-
matics workbooks and calculator enrichment. The Community Schools offered
a variety of indoor and outdoor activities in arts and crafts, table games,
phyqical education, and other skill areas.

Teachers were asked to call some of the students' former teachers and visit
the homes of some students to increase the information they had on students
before the program began. General and specific follow-up activlities were
also sent out to encourage continued’ work in reading and math after summer
school ended.

HOW DID STAFF AND PARENTS FEEL-ABOUT THE SUMMER SCHOOL PROGRAM?

In general, staff and Parents were very positive about the summer school.
Surveys were sent to all of the teachers and directors of the summer school.
during the last week of the session; ‘parents were surveyed after all follow-up
~activities had been sent out, and central staff, directors, and selected

teachers-met in October to discuss program strengths and possible improvements
for next year. :

o

The staff surveys and meeting revealed that staff liked almost all features of
.the summer school. Directors rated the quallity of the staff, rewards, math and
reading curriculum, and organization at the school level most highly. Teachers
gave the highest ratings to their schedule and planning time, rewards, and
pupil~teacher ratio. Specific findings on the curriculum were vhat:

e Over 80% of the reading teachers rated the quality and appro-
“priateness of the reading curriculum as excellent or good.
Teachers believed the CMLR and Scholastic Text Extenders
shoulddefinitelybe used again.

e Over 65/ of the math teachers rated the quality and appropriate-
ness of the math curriculum as excellent or gocd. Teachers
especially liked the Math for Everyone materials and the. calcu-
lators. Although 54% of the teachers believed Succeeding in
Mathematics should be used again, a number of teachers thought
that a workbook that correlated better with Math for Everyone

should be sought.
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e One LEP reading teacher rated the quality of the materials
excellent while the other rated them adequate., Both felt the
same materials should be used again,

® The community school activities were generally seen as provid-
ing a necessary break for students and staff. Suggestions for
next year included increased funding to allow a lower pupll~teacher
ratio, shortening the length of the break for community school
activities and snacks, and staggering the times at which students
take thelr break.
, .
Most teachers rated the information gained through home visits and telephone
calls to former teachers as useful in planning student-instruction (88% and
86%, respectively). Some teachers commented that information gained through
telephone calls to former teachers could be provided, to a large.extent, by .
. the strengths and weaknesses sheets filled in on current retainees by the
teacher in the Spring. These were not.available to the teachers this summeg.

Most staff felt strongly that enrollment must be closed before summer school
begins, The preference was a cut-off date of one week before the end of
school. : Some felt it would be manageable to close enrollment one week
before summer school begins, althoug this deadline would make it very diffi- i
cult to secure complete infermation from the cumulative folder on those stu- — .-
dents enrolling after the regular school year-ends.

; o~

-Both the students and staff suffered from problems caused by the numergus’
late additions this summer. Many aspects of planning were more difficult,
including enrollment procedures, placement of students, transportation, and-
ofdering of supplies and materials. Inservice had to be repeated twice
. due to late hiring of extra teachers and directors, and some teachers were
ot even hired too late for the second sessions. Many teachers felt tHey were
not as prepared as they would like on the first day due to uncertain class
rosters and lack of some materials. On the average, teachers had three stu-
~dents added after the first day. It was difficult to find time to help late
additions adjust to the routine and catch up, little information was availa-
ble on theilr skills, and it was difficult to pace instruction for all of the
students. . Regrouping was sometimes necessary. These problems .could be
avoided with a definite enrollment cut-off date next year.

Overall, the staff considered the summer school a very worthwhile program.
The staff's enthusiasm and positive att1tude, the reward systems, the smooth
operation of the classes, and the high attendance rate were viewed as major
strengths of the program. Possible improvements for next year include car-
bonless multiple copiles of strengths and weaknesses sheets so summer schocl
teachers could receive a copy, an earlier enrollment cutoff .and shorter bus
rides for some students if possible. The possibility of limiting enrollment
to current retainees or those strongly recommended for it or excluding inte-
grated special education students due to their special needs will also be
considered. . _ . . :
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Parents rated the summer school highly, with 44% rating it "won erful" and
43:% "pretty good.". Only 14% rated it "okay" with only one parent (1%) say-
ing summer school was 'mot very good.'" Features rated most highly were the
math and reading classes, the small size of the classes, and the fact that

Vg children learned to use a calculator.  Most parents (over 70%) thought the

' length of the school day and the length of the overall session, and the .
timing of summer school at the beginning of summer wpre great. They reported
that their children liked the classes, teachers, and other students. About
82% felt home visits were a good idea for future summer school programs.

Parents were asked -about follow=-up activities received and completed. Of
those who recelved specific instructions for activities weekly, nearly 75%
completed at least one activity. In math, those who received specific

" instructions weekly were more likely to complete activities than 'those who .
received general instructions once on the last day of class.‘
]

WHAT DID STUDENTS LEARN THROUGH SUMMER SCHOOL?

In reading 36 of the 37 required units were mastered by ‘80% of the -students
attending summer school. A total of 23 units were mastered by 90% or more of
the students. These results are mich more encouraging than those reported in
.the first report to TEA and reflect corrected mastery percentages.

~In math, students mastered specified skills at an average level of 877. This
exceeded the objective of an 807% average mastery level.

Thus, students showed good. mastery of the reading and math skills to which
they were exposed during summer school.

The new fall teachers were asked to rate the skills and behavior of retainees
who did and did not attend summer schoql compared to other .students in their
classes. . Results indicated that the 1981-82 retainees who attended summer
school were less likely to be rated "low" and more likely to be rated "average"
in terms of reading and math skills than those who did not attend summer school.
However, the 1980-81 retainees who attended summer schéol were rated low in math
and reading skills slightly more often than those who did not.

It seems that the 1981-82 and 1980-81 retainees had somewhat different charac-
teristics. This could be because they were retained under different policies
or because of the difference in length of time since the Tetention .occurred.
The fact that 1981-82 retainees seemed to benefit in skills somewhat more than
the 1980-81 retalnees may mean that those retained prior to 1981-82 generally

* benefitted a little less from the summer program or that those who attended
from this group had much poorer skills than those who did not.
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Summer School Pilot Project
Appendix H

DIRECTOR SURVEY



82

FZE Ipatrument Dodaripeion: Diractor Survaev

Jriad dascristisn of the Lﬁs:-un-n:: ' e
The Director Survey contains 19 itoms designaed to assess summar school directors'
percoptions of the quality of the-summer school and community school programs, and

to solicit suggestions about methods of 1mproving these progrums. A copy of the
survay is contained in Attachment H=l.

.
]

70 _thom was tha Lnsc:um-n:“adminis:nrnd?
All five diraectors of the summer school program were gent the survey.

How =any timas was the inscmumant administared?

Once.

‘

When was tha imgt>ument administered?

The sur-ey was mailed out through school mail on July 7, 1982, during the laat week
of the summer scheéol progranm.

Whers was tha iastTument admdaiscared?

Directors completed the survey at their schools or other location of choice.

Who administersd zhe iastmmenc?

3
. Self~administered.

what traiaing 444 =ha admintstrators have?

N/A.

-

" Was she Iinstriment adminis!hred under standardized canditions?

No. w

Jers chera sroblems wizh 2h
validizr of zhe data?

4 .
There are no knodﬂ problems with the instrument. Although all directors returned
the survey, four surveys were returned within a week of the mail-out: the fifth
was recurned three weeks after summer school ended.

iastzument or the 3dadniscracisn that migzht afface

-in
-4

“ho develoved the lascrment?

0ffice of Research and Evaluation staff.

vhac reliapilisr and validicy daca_szzs available on the fascrumens? '

None.

Are zhers norm daca availabls for inzarorec?nz che resyl=g?

A

No.

1j

O

ERIC

Aruitoxt provided by Eic:




82.25 S -

.

DIRECTOR SURVEY

Purpose

The Director Survey was administered to gather information regarding the
following decision and evaluation questions: :

Decision Question D2: Was the structure of summer school
appropriate for future summer schools? Are alterations
necessary? '

Evaluation Question D2-1: What training did staff -
recelve? Did the staff feel the training was effec~
tive?

In addition, the Director Survey vas designed to assess school directors'
perceptions of the general quality of the summer school program, their per-
ceptions of the quality of the community school program, and to solicit
their suggestions about improvements needed in the sunfmer school program,

/

1
Procedure

The Director Survey was designed by ORE stiaff and distributed to the five
summer school’ campus directors by school mail on July 7, 1982 during the

last week of the summer school. The survey contains 19 items and is con—
tained in Attachment H-1. All of the surveys were returned.

Directors' responses to scaled items were tallied by hand. The cbmplete

survey with tallies is contained in Attachment H-2, Directors' responses to
open-ended items are contained in Attachment H-3. ‘
. » -

~ Results

Evaluation Question D2-1: What training did staff receive? Did the staff
feel the training was adequate? ! '

Most directors rated their training as adequate in all areas assessed; that
is, in the reading and math curriculum, in procedures for making home visits
and phone calls, in assigning students to classes, in record-keeping require-
ments, and in setting a daily schedule. Two directors, however, thought
their training was inadequate “for .dealing with record-keeping requirements
and for settiug the daily scheHdle, For one of these directors, the train-
ing problem was perceived as existing because he was hired late. The other .
diractor did not believe he was well-prepared for the record-~keeping tasks
because record-keeping requirements were "constantly changing.,"

—
o)

H-3
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. In addition to the above"evaluation question,, tle Director. Survey was used
to assess directors' percepiions of:  the quality of the program in general,
the timing of summer school, several enrollment issues, the quality of the
community school activities and the relationship of these activities to
- summer school, and ways to improve the future summer school\programs.

General Quality of the Summer School Program: The directors genLrally rated-
all aspects of the summer school program as ''adequate" to 'wonderful."
o Figure H-1 ‘lists:the .aspects of summer school rated by the directors accord-
o . 'ing to the mean ratings ‘given to each., The directors were unanimous in
.. describing the quality of their staff as "wonderful." The calculator rewards
and the curriculum were also rated very positively. Least highly rated by
- the directors were the LEP currfculum (which was rated by the only director
whose campus had LEP ciasses) and the amount of time teachers had for plan-
ning and schicduling. It is interesting to compare the low rating directors
gave to teacher planning time, aml the higher rating that teachers themselves
gave to this (see Appendix G); teachers appeared to rate the amount of time
they had for planning as being one of the good things about summer school,
whereas the directors were concerned that teachers had too little planning .
-time. " Actual planning time did tend to be less.than originally planned due
to unanticipated responsibilities that teachers needed to take on.

o

o

'MEAN RATING . ~ ASPECT OF THE- SUMMER SCHOOL PROGRAM
e 1400  Quality of the staff -
T s 1.16 - . Rewards (calculators)
R 1.20 Organization of the school

Math Cutrriculum
. Reading Curriculum

1,25 © Rewards (scented stickers)
et 1440 . Pupil/teacher ratio .’
| 1.40 . * Local Budget
' J1.60 Effectiveness in Improving Students Skills
1.80 Teachers' Schedule and Planning Time

2,00 . LEP Reading Curriculum -

Figure H-l. MEAN RATINGS OF DIRECTORS TO_ITEM¥0N‘GENERAL
. ~ REACTION TO SUMMER SCHOOL. - RATINGS WERE 1 = "WON-
DERFUL," 2 = "ADEQUATE,'" AND 3 = "INADEQUATE."

The Timing of Summer School: All- directors agreed or strenély'agreed with
‘the statement: "Summer_school works best when scheduled at the beginning-
of the summer. : - -
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Enrollment Issues: Several issues concernlng enrollment were expressed

informally by -teachers and d1rectors, and were therefore included in both
the Director Survey and the Teacher Survey. ° These issues included: At
what point should summer school enrollment be closed? ‘What is the effect
on instruction of having late enrollees arrive? What kind of information
about students should have been availdble to teachers and directors but-
‘was not? Were,there any non~retainees attending the summier school?

All directors were unanimous in bellev1ng that summer school enrollment
should be closed at least a week before the summer school begins. Some
suggested that it be closed the last week of the regular school year.

‘Having summer.school enrollment open as late as it was resulted in less

time available for teacher plannlng and late arrival of extra materlals.

ATl but one.of the directotrs belleved that the student data cards did .ot
provide enough information to teachers. If summer school teachers are to
make phone calls to a student's former teacher, the cards need to contain
the former teacher's name and phone number., One director wrote that stu-

" dents' cumulative folders are needed. Three of the five directors did not °

believe that the lack of information had any harmful effects. 'The two
dfrectors who did believe the lack of information was harmful were not
speclflc about the nature of those effects. " :

All d1rectors .stated’ that, to their knowledge, no non-retainees were attend-
ing summer school. One director stated, however, that he would have had no
way of knowing if a student was not reta1ned at some point in his or her
school career,

The -Community School:. The d1rectors were in general agreement that community

school. activities were well-planned and organized, that the children enjoyed
the activities, and that the activities gave students a needed '"break." How-
ever, several directors expressed a problem with providing supervision during
the communlty school time. They suggested that community school teachers be
more adequately trained in managing 'groups of children, and that time in
récess or outdoor play should be shortened to less than thirty minutes.

General Comments: What the directors generally llked best about rhe summer
school were the rewards given to the students, the quality of the staff and
of the curriculum, “and the small size of the classes. Directors stated .that
some problems that were encountered could be alleviated in future summer
schools by more advanced planning (particularly with regard to supplying
materials) and by clos1ng enrollment-early. Complete comments are shown in
Attachment H=3, o L o '

-

o

‘

-
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OFFICE OF RESEARCH AND EVALUATION SUMMER SCHOOL DIRECTOR SURVEY-

As directors, you have the best view of how the summer school worked on your camous.

de need your nelp in identifying strength and weaknesses in this year's summer school

program. Please respond to the questions listed helow. Feel free to add comments on

the survey or call Nancy Baenen or John MacDonald with them at 458-1228. Individual -
- respgonsas are confidential.. Results will be feportad for directors as a qroup.

Results should be summarized in September and will be circulated to all appropriate

parties. N
1. . GENERAL REACTIOM TO THE SUMMER SCHOOL PROGRAM: - INADE- DON'T
(Circle appropriate number) WONDERFUL ADEgUATE QUATE XNOW
a. Organization in your school . A )
b. Effectiveness in fmproving student's skills 1 2" - 3 4
A c. Teacher schedule and planning time 1 2 3 4
d. Pupil-teacher ratio . o 1. 2 3. 4
e. Rewards (calculators) 1 2 3 )
f. Rewards (Scented stickers) * o 1 2 3 4
g. Other rewards {specify any you especiaily ,
1iked) : . 1 2 3 4
h. Hath curriculum 1 2 3 4
1. Reading curriculum 1 2 3 4
J. LEP reading curriculum (8ROOKE only) 1 2 3 4
K. Quality of staff . 1. 2 3 4
1. Local budget 1 2 3¢ 4
CCMMENTS ¢

INDICATE YOUR AGREEMENT OR DISAGREEMENT WITH THE FOLLOWING STATEMENTS 8Y CIRCLING THE

APPROPRIATE NUMBER: =~ - . :
. " : STRONGLY STRONGLY DON'T
AGREE _ AGREE MEUTRAL -OISAGREE DISAGREE XNOW

2, Summer school works best when
scheduled at the beginning of
the summer. 1 2 3 4

* 3. Students' 1981-82 schools ware coop-
erative when asked for additional : -
Information about students or

2 tdachers. . )

4. Resource tzachers or aides should -
be available on each summer school
campus. ,
COMMUNITY - SCHOOL :
5. Community school activities were . -
- well planned and organized. 1 L2 3 4 - -5 6
8. Children appeared to enjoy the. :
community school activities. 1 2 3 4 5 6.
7. It is important to have the com- ‘ .
munily schaol libraries open and - -1 2 3. T4 5 6
available for summer school students.’ .

"8. Overall, the-community school activ=.
ities enhanced the summer school
arogram. ‘ )

9. Community school activities should . )
be included in the summer school 1 2 3 1 5 6
. program next year. -

10. It was easy to coordinate the : ' .
schedules of the instructional 1 2. 3 4 5 6
program and ‘community schoal pro- ' -
grams. ) ‘

11. Y4hat effect, 1f any, did community

. school activities have on the regu-
lar summer school learning process?

(8]}
o

fey
n
w
r‘a
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o

H~6




. : Attacnment -}
82.25 ' - : . . . Page 2 of 2

12.- Do you have any sugges..1ons ‘or ways to 1mprove the communit/ et ool component of
future surmer schools? '

\
\\\
\\\ ) a ) ' } : .
EMROLLMENT »= : : .
e 13. When do you think sunmer school enrallment sheuld.be closad? '
Before the f1rst\day How long before?
On the first day B .
” AL the end of the first week . :
. Other (Specify) T -
14. Did the student data cards provide enough mformat'uon" . Yes - - No
What should be added" . - '
Did the lack of information on some students seem to have any harmful effe&fé?"‘
15. How many students attended summer school at your campus who were not retainees?
\ If any, please provide their names and identif‘lcation numbers so we can ‘count
them separate]y
° g TRAINING: . ' ’
B " 18. How would /ou rate your training in the fol]omng areas (circle ane or more):
' - pId NOT
S HONDERFUL ADEQUATE INADEOUATE UNNEC:SSARY RECEIVE
a. reading curriculum 1, 2 3 4 5
5. math curriculum 1 -2 -3 4 5
c. home visits/phone call® 1 2 3 4 3
d. schedule for school d:. 1 .2 3 4 5 -
e. record-keeping requirem.. _: 1 .2 3 4 S5 . toT
f. assigning students to classes 1 2 - 3 4 .
17. What areas 4id you need more information about? Do you have any ideas about how
. this could be hand]ed better next year" e
13. What did you 1ike best about this summer school?
£
f
19, What chinges are most needed next year?
¢ \
THANK YOU!
PL_AS: RETURN THIS FORM AS SOCN AS POSS;BL~ TO JOHN MAC 0OMALD, ADM. BLDG., 80X 79
Q . . ' =7 16 ' B
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RN OFFIEE oF RESEA_RCH AND EVALUATIONM ' o SUﬂMER SCHOOL.UIRECTDR SURVEY

As directors, you have the best view of how the summér school worked on your campus.
e need your help in identifying strength and weaknesses in this year's summer school
srogram. Please respond-to the questions listed halow, Feel free to add comments on
the survey or call Mancy Baenen or John MacDonald with them at 458-1228.; [ndividual
“resgonses ‘are contidential.  Results will be reported for directors -as a qroup.
Results should Se summarized in September and will be circulated to all appropr1ate

sarties. .
- _l.. GENERAL REACTION TO THE SUMMER SCHOOL PROGRAM: -, INADE- DON'T
- {Circle appropriate number) ) . ‘AONOERFUL ADE%UATE UATE KNQW ~ Bteak
/% a. Organization in your school : Mg ) .
;.60 be Effectiveness in improving student's skills 1" ¢ 3 2um (o)) 3 ) _
;.46 C. Teacher schedule and pianning time . 21 (B 3 'M) 4
;. 4o d. . Pupilateacher ratio ) 1\u % 21 (-. 3. 4
. ;.46 2. Rewards (calculators) ' e ) 2 \ 3 3
;.25 . f. Rewards’ (Scentt(ed stickers) » @ 1‘“ ’7'5) 3 4 !
g. - .Other rewards (specify any you especxaﬂy ’ -.v-'g )
r33 Tiked) gy (B0 PR
;.29 h, Hath curriculum i ' - .1‘“:\ é::'; 2 (309 3 4
/.30 i, Reading curriculum ' - 1\\, (309 2\ k)3 ‘4 :
2. 00 j LEP reading curriculum. (aaooxs on1y) : 2\ (k) 3 - 4 Wy
0 k. Quality of staff . - wd) 2 o3 4
/.40 1 “Local budget X w o z AL 4
COMMENTS: - S ' '

R Toac percanT 1% forsnt oF Al .scauuz tespouses
e B B ; This 1 TEm Ooulie- -3 coeD Gy one Resfe DT

‘IDI('ATE YCUR AGREZMENT OR DISAGREEHENT WITH- “THE _ FOLLOHING STATEHENTS 8Y C:.RCL,INC THE
APPRCPRTATE HUMBER: e

- - "~ STRONGLY. ' STRONGL'{ OON' T

. < : " _AGREE - AGREE NEUTRAL DISAGRE" DISAGPEE '(NOW

. 2. Summer school -works best when ‘ _
1-30 scheduled at the beginning of . B
the surmer. s 1 “ J/J (,_a@ 3 4
. 3. Students' 1981-82 schonls were coop=- :
~a.fe erative when asked for additional , :
information about students or ) . T \ .
teachers. | 2@59 3 4. 0*%)5 6
N 4. Resource teachers or aides should o ' .
.33 - e available on each summer school W .
_ campus. - " "(uﬁ (33)53) e
CCMMUNITY SCHooL: ’ ' oo
Apo 3. Cormunity school activities were ¢ | '
299 7" 4ell planned and organized.  ° \2079 2 /"z>3 (%)
. 6. Children appeared to enjoy the - \ .
1.9 community school agtivities. _ -1‘(::: 2 ! ;)3
a’ap 7. 1t is important to have the come | W : 1
. munity school libraries apen and 1 :c%) 2 2403 3 4 (34.9.5
N . available for.summer school. students.
.yo 8. 0Overall, the community school act‘iv- ‘ .
2 ities enhanced the summer school - 1 (xg) 2 C"’93 (3 C“’QS
. program. .
40 9. Community school activities should W . ] . . ’
2 . 'be include¢ in the summer schoal 1 C‘*’? _2\(#99.3 @'75) 4« - 5\@’75)
program.next year. . :
- 10. It was easy to coordinate the \ Y}
.99 schedules of the instructional 1 (4‘?%) 2 ted)3
program and community schoal pro-
. grams,’
11. What effect, if any, d'ld community .
school activities have on the regu-
s ' lar summer school learni ng process? . .
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82.25 T B , Page 2 of 2

12. Do you have any suggestions for ways to improve the commun'lt/ school component of
future summer scheiyls?

SHROLLHENT: ’ ' - L
13, When do you think summer school enrollment should be closed? - " ’
- ) i Before the first day How long before? _ > a7 LeasT A we —Tl :
) = On the first day R Ratomn Rey: Scheol. -

At the end of the first week . .
T 1 Other (Specify)

14. Did the student data cards provide enough 1n*ormation7 “Yes - uM  No
What should be 2dded? ) . % , 730,“)

.0id the lack 0'1' informatior on soma students szem to have any harmful effectis?

3 -

15. How many students attended summer schouol at yoixr campus who were not retainees? Ay

[f any, pleas¢ provide their names and identifi{cation numbers so we can count
them saparateiy.

.o

TRAI‘IING < ' .

186. How would you rate your train'lnq in the follow‘lng areas (circle one or more):

. . ' DID NOT

’ N ) . _ WONDERFUL ADEQUATE INADE(EJATE UNNEC:SSARY RECEIVE .
“a.. reading curriculum L 1Y) 2 wit(w% 3 o4 5

b. math curriculum 1 2;;,\_?5:, 3 4 5 -
c. home visits/phone calls 1 - 2 73 4 5
schedule for school day ' 1t /¢ 2GR 4‘ (;o}) 5
record-keening requirements 1! le', 2\(35'4\ 3"(M> s
assigning students to classes 1 : 2 (_po/of 3 4 5

Yhat areas did you need more information about? o you have any 1deas about how
this could be handled better next year’ :

-

18. What did you like bYest about this summer school?

13. What changes are most neasded next year?

THANK YOU! :
PLEASE RETURN THIS FORM AS SOON AS POSSIBLE TO JOHN ‘MAC CONALD, ADM. BLDG., 80X 79

’ H’-“'9: . 1 8 -
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l. GENERAL REACTION TO THE SUMMER SCHOOL PROGRAM
‘g. Other rewards (Specify any you especially liked): -
- Paper certificates! (rated "1" = "Wonderful')
" - Weekly attendance awardsj coin purses (rated "2'" = "Adeguate"z//////

- Certificates (rated "1") ' L

COMMENTS (on general reaction to summer school)?

- Teachers should have had at least one hour planning period at
the end of the day. By the.time buses were loaded and -students
were out of the building, it was 12:40-12:45 and teachers had -
only 15~20 minutes of paid planning time.

COMMUNITY SCHOOL:

L v _ Y
4. Resource teachers or aides should be.available on each -summer school N
campus. - (A "STRONGLY AGREE" to '"STRONGLY DISAGREE" scaled item) =

- Disagree; perhaps a counselor.
_ o .
11. -What effect, if any, did the community school activities have on the
-regular summer school learning process?

- The community school activities provided that necessary "break'" -
or recess time for students to relax and exercise and 'do some-
thing different" from reading or math. , I strongly believe the
success at our campus was due to the excellent planning and
cooperation of the community school staff.

~ The community . school activities supplemented summer school very
well! The major problems I had with community school were the
supervision of children for the afternoon school classes and
" building maintenance. : :

~ Provided a break and different type of activities.

-~ No noticeable effect!
B Spontanesus comments on the Community School:
"= Super job!

i

Ho10
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’ S o gpontunued, page 2 of 4)

- ‘ . .

.»//

12, Do you have any suggestions for ways to improve the community school
""" componient of future summexr schools?

/"/V
- - It really does not work well when peopla who are not teachers

handle groups of ‘kids.

- Continue to provide a wide wvariety of courses or activities
for the students and not allow a large period of time for
recess or outdoor play (36 mlnutes is sufficient; possibly .
less).

- The District should give movre fiﬂenvial support to community
eschool if the prograf is used next year.

- Employ traired workers for the various activities. ‘Provide
a trained counselor for students.

3 - Supervision was somawhat. of a problem. More discipline problems
arose during the community school component than at other tines
of the day.

14,. . Did the student data carda provide enough 1nformation° What should be
5 ‘ﬁadded’
- Teacher's name, address.
- Teacher's name should have been on the card.
- Needwschool and teacher on,entry.form. Need cumulative folder.
Did the lack of 1nformat10n on some students seem to have any harmful
effects?
- No *
-~ Yes, when the teacher was out of ‘town.
~ Somewhat--it would have been helpful to have complete information L
on current ITBS scores and students' birthdate, ethnicity, etc. on
the card. :
- No, since the curriculum was so structured and the direct-teach _
model was used this had little effect.
- No .
S oo
. ] 4 L)~
o :

ERIC B , H-11 -,

Aruitoxt provided by Eic:
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2

15, How many students attended summerlschool'at your campus'who were not
‘ retainees? If any, please provide their names and identification
numbers so we can count them separately.
- None to my knowledge. However, we had no way of checking
retainees from previous years.

- 17. What areas did you need more information about? Do you have'anye
ideas about how this could be handled better next year?

- Problem—-handling of student cards and registration forms
by the central office, transportation, and the summer school.
A better way should be found to minimize paperwork getting
lost and still have the student attend the school closest to
home. ~

- Grouping of students for reading and the assigned levels. Could
be handled by planning earlier,

- Record-keeping requirements were constantly changing or someone
adding something the last week of school. ALl requirements need
to.be  finalized and explained to, teachers and directors before
summer school begins.

- My problem was one.of time--being assigned late.

18. What did you like bést about this summer school?
"= I liked the curriculum and rewards—but we need to refine the
rewards.,

- Opportunity for students to work with calculators in class and be
able to take them home on their own. Small classes were great!

a

- The curriculum materials. Students focused on schedule.

- The lack of pressure on students and teachers; the dedication and
sincere interest of our staff in promoting .and working for the
success of our students; the rewards and’ positive attention our
students received (the discipline problems were very minimal);
and the length of the school day was perfect.

-~ The curriculum and the teachers selected were very good!
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i ' : ] - (Continued, page 4 of 4)

S

19. Whét‘changes are most- needed next year?

_ ~ Have teachers work on the committee on curriculum so that we
! ' ¢ould avoid minor slipups; i.e., they know what materials,
; ' supplies would-te needed and practical aspects of the program.
‘ We had a great experience at Becker. 4

- Too many questions are left unanswered by leaving registration
open until school begins. Materials need to be ordered, classroom
furniture arranged, snacks ordered, etc. I suggest closing regis-
tration about a week before school starts. Overall, however, the
summer school was good for the kids, and AISD should continue
summer school next summer. '

, - Start planning earlier and have a cutoff date for enrollment.
" 1) As much advanced planning as possible invoiﬁing everyone
concerned, .

.2) Ordering rewards, stickers, etc. earlier with the involvement

" of the staff at each local campus (even consider giving each
teacher $25 - $50 to use in purchasing rewards for their own
class). : )

3) Letting everyone know what the official last working day will
be before they contract to teach--this year's changes and
"surprises' were unnecessary and unprofessional, in my opinion.

4) Having enough supplies on hand in the warehouse for summer
schools—this would only require early planning and looking at
- what was used this year so that those items could be on hand
the first of June or earlier! ' : ' :

- ,K Thanks for giving ﬁe the opportunity. I only hope it will help
' for next year. - , ' : : x

~ The logistics for organizing summer school need to be coordinated
better. - The enrollment should be CLOSED at LEAST a week before
summer school begins so that materials,-schedules, etec. can be
finalized., ' '

Ha1R?
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Aruitoxt provided by Eic:

82.25 - Tastrument Description: Teacher Survev

3r2af dagceriseisn of the izstzimans: . -4

The Teacher Survey was designed to assess -teachers' perceptions of the quality of the
sucmer school program, thair perceptions of the quality of the in=-service preparation
they received, their perceptions of the effectiveness of the home visits and of the
shone calls made to their students' former teachers, and their perceptions of the

af fectiveness of the summer school curriculum. Three forms were used: ome for math

These three forms are contained in Attachment I-l,

. : "

T2 wnom /as the iastoument iémisispared?

All 77 of_:he summer school teachers were sent the teacher survey.

Tow man7 tizes vas rhe foscumenc adadziscared?

"Once.

“heg 'vas the i=gow-oens adzinistared?

the last week of the summer school. -

waare Was s inszme—enc adsindstered?

Teachers completed the survey at .their schools or other location of choice.

™

who ad=iziscarsd tha izschmmarnc? P

- ‘The instrument was self-administered.

what T=aizing 444 che admisiscracors have?

N/A

718 =he zsrrment admialscared wmder scandardized condiziosns?

No.

wara zhaws =vablams wizh tha insczwmenc or the adainissracion mhat aight aflae:
=g 73lidir7 of ke data?
L data

- o

responding to an item, the first teacher's response was coded as a 2, and the other
teacher's response was coded as a 3. Of the 77 teachers, 73 returned surveys, for a
return rate of 95%.

%ho daveloved she inscrmeng?

Office of Research and Evaluation staff.

that Telilabilise and walidisy daeaz ars availabla on czhe izsemenc?

None.

Are =here =0T data availibla Isw inrawsrmciag tha~tWesulzs?

No.

o | 24

teachers, one for reading teachers, and the third for LEP reading and LEP math teachars.

Several teichers double-responded to some items. During keypunching, these items were’
coded on an alternating low-high scheme; e.g., if two- teachers circled both 2 and 3 when

The survey was delivered'by ORE personnel to teacher mailboxes on July 6, 1982, during - — ..
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TEACHER SURVEY

Purpose
The Summer School Teacher Survey was administered to gather information
regarding the following decision and evaluation questions.

Decision Question D2: Was the structure of summer school
appropriate for future summer schools? Are alterations :
necessary? '

Evaluation Question D2-1: What training did staff
receive? Did staff feel the training was effective?

Evaluation Question D2-12: What effect did the home
. Visit have on parenty' activities with their children?

Decision Question D3: Should additional information be pro-
vided to teachers about the students before the start of
future sdmmer school programs? ‘

“”."Evaluation Question D3-2: Were summer school teachers
sable to reach regular school teachers of assigned
reta1nees°

o

Evaluation Question D3-3: Were teachers able to visit
the homes of assigned retainees?

.Evaluation Question D3-4: How valuable were the home
visits perceived to be by the summer school teachers?

Decision Question D4: Should retainees be encouraged to attend
summer school? : '

Evaluation Question D4=5: Can any variables be identified -
that relate to student achievement?

.

Procedure
The Summer School Teacher Survey was designed by Office of Research and EvalE\‘—\‘_\
uation staff during June 1982, Three forms of the survey were constructéd:
Form R for reading teachers, Form M for math teachers, and Form L for teachers
of Limited English Proficiency students. These three forms are contained in
Attachment I-l. The first 14 items are common to all three forms; these items

o . I-3
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concern general reactions to the summer school program, the quality of the
inservice preparation, the home visits and phone calls made to students'
former teachers, the enrollment policy, and the community school activities.
Items which were not common to all three forms concerned the curricular mate-
rials used in the summer school. Form M and Form L each had eight items con-
cerning the curriculum, and Form R had five items.

Summer school directors were surveyed concerning the topies which were dis-
" cussed at the local inservice sessions. A draft copy of the survey was sent
to the directors for their comments and suggestions. The finalized surveys
were distributed to teachers during the last week of summer school. A total
of 73 of the 77 teachers returned surveys to ORE for a return rate of 95%.

Teachers' responses to scaled items were summarized by obtaining frequencies

of responses to each, These frequencies are reported separately for reading,
math, and LEP teachers in Attachment I-1, Overall respdnses for common ques-
tions by all groups of teachers combined are shown in Artachment I-2. Teach-

ers' comments are reported in Attachment I-3.

Results

.Results are.reported here as they pertain to each evaluation question.

Evaluation Question D2-1: What training did staff receive’ Did ataff feel
the training was effective? -

Teaching staff received inservice training on several dates: On May 15, an
inservice session providing a general overview of the program and the curricu-
lum was presented for all teachers at the central administration building.
After May 15, the summer school enrollment increased beyond initial estimates,
and new summer school teachers were hired. The general overview was again
presented on May 31 for these teachers. On June 1 and June 2; inservice ses--
slons concerning the summer school program at the local campus level were
. presented on each summer school- campus. ‘ '

An item concerning which inservice sessions teachers attended was added after
the survey had been sent to three schools, and so only 29 teachers were asked
which inservice workshops they had attended. Of these, three (10.3%) were
hired so late that_ they could not attend any workshops. The central inservice
sessions were attended by 16 (55.2%) of the teachers, and 24 (82.8%) attendéd
the local inservice sessions. The local inservice sessions thus reached the
highest number of tezchers. .

The‘%opics mentioned by summer school directors as, covered in the local in-
service were addressed in question 4 on the survey. Teachers were asked to
rate these topics on a scale from "1" ("essential") to "5" ("useless'). Tge
mean ratings that math, reading, and LEP teachers each gave are contained in
Figure I-1., More than half of all teachers rated every topic as essentiall
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READING (N=32) _ MATH (N=33) © LEP (N=3) o

Reward Programs - (1.00)
Conducting Home Visits/
Phone Calls . (1.00)
) Attendance Procedures (1.33)
Reward Programs (1.4) ’ .
*School ‘Schedule (1.5) ) LT :
Program Organiz. (l.6) School Sched. " (1.6) S ' .
Use of Curr. Matls., (1.7) o School Schedule . (1.7)
Attendance Proced. (1.7) . Using School Ecjuip. (1.7)
v Discipline (1.7) :
Self-Concept (1.7)  Attetidance (1.8)
Community School - (1.9) Building Self-Con- ’
: : cept . . (1.9)
Reward Programs (2.0) .- Discipline (2.0)
D Program Org.’ (2.0) Community School (2.0)
R Use of Curr, Mat., (2.1) Grouping Students (2.0)
School Equipment’ (2.2) Disciplipne” (2.2) : * -
Grouping Students (2.3) ., = . E Program Org., {2.3)
Conducting Home Vis. (2.3) ’ - Use 'of Curr. Mat., ~ (2.33)
° ’ Community School (2.4) . : R
. Account ing ¢ (2.5) Grouping Students (2.5) Accounting - (2.5)
o Accounting - (2.5) "
Using School
Equipment (2.6) .. . :
. : Conducting Home . . :
. ‘ B )  Visits/P.C.s  (2.6)

L)

. Figure I-1. RATINGS OF IMPORTANCE GIVEN BY TEACHERS TO IN-SERVICE
' TOPICS. A rating of 1.0 means teachers considered that topic to be
‘"essential", 2.0 means "very helpful", 3.0 means "fairly helpful", and
«4.0 means "useless" -

“

.\Z) - o

ERIC L 1 R

Aruitoxt provided by Eic:
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or very helpful. Reading, math, and LEP teachers tended to rate Iinservice
training in the use of the reward systems, discussion of the school schedule,
and program organization as most essential in preparing them to teach summer -
school. Reading teachers rated discussion of disciplinary procedures as more
essential than did math or LEP teachers. LEP teachers were unanimous in the
belief that inservice activities preparing teachers to conduct home visits
were essential; however, the reading and math teachers found this to be only
"fairly helpful " :

Most of the summer school teachers attended the local inservice sessions.
Of all of the topics reported by the directors as having been covered, the
most essential in the view of most teachers was the topic of how the reward
systems were to be carried out. It 1s interesting that only the three LEP
" teachers considered the inservice on conducting home visits, to be .essen~
tial, It may be that LEP teachers consider home visits to be essential to
the success of their instructional efforts, or that LEP teachers feel a:
greater challenge in making a successful home visit than do non~LEP-. teachers.
- Non-LEP teachers expressed some frustration with the amount of time spent
" conducting home visits, but generally found them useful . .
Ten teachers provided comments about the inservice-activities. Three of
these said that the May 15 inservice should have provided rore information
‘about teaching summer-school students. Two commented that the inservice
activities were very helpful and should be repeated. Others commented that
the inservice was well-planned, .that it was necesSary in achieving success,
_and that the director was very sensitive to teacher concerns. More negative‘
"“comments were that the discussion of Self-concept was 'a waste of .time,"
that the inservice should be conducted earlier so tbat teachers can get
‘their wmaterials ready earlier, and that, extra planning time for teachers was
needed for activ1tieq conducted during the inservice..

-

Evaluation Question D3-2: Were summer school teachers able to reach regular
school teachers of assigned retainees’

Evaluation Question D3-3: VWere teachers able to visit the homes of assigned
retainees?

As reported in Appendix B of the first report, teachers were able to complete
383 of the 592 assigned teacher calls (64.7%) and 140 of the 144 assigned
“home visits (97.9%). Part of this difference in completion rates is dué to
‘the way the process was set up; more phone calls were assigned, teachers

were told they did not have to substitute other teachers if they made at
least two attempts to reach those assigned and two alternates were chosen
for the home visits.

, -
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Evaluation Question D3-4: How valuable were the home visits percelved to
be by summer school teachers?

A related questlon not speclflcally stated in the evaluation design is how

' valuable the telephone calls to former teachers were perceived to be. To

gather information on the relative value of each, summer school teachers
were asked to indicate the degree to which they agreed with the statement
that:

o .
’ ¢

"Calling former teachers was more useful than making home visits,"

0f the 69 teachers responding, 32% agreed that calling teachers was more
useful and 28% disagreed (indicating they thought both were equally useful
or home visits were more useful). A large percentage (41%) were neutral on
the question. Thus, the responses to this question did not indicate a clear
preference for home visits or calls to former teachers, s

Teachers@were also asked whether the home visits and calls to former teachers
provided information useful in teachlng the children., Overall, 88% said home
vigits provided useful information at least to some extent, Speclflcally,
347% felt visits provided useful -Information to a great extent, 54% felt the
information was useful to some extent, and 11% said the home visits prov1ded
no useful information. The three LEP teachers seemed to view the information

‘as more valuable than other teachers——two of the three (67/) caid the infor-

mation was valuable to a ‘great extent:

In terms of telephone calls to former teachers, 477 agreed that the informa-
tion supplied was useful, 39% were neutral, and 14% disagreed. This suggests

.a sllghtly more pos1t1ve view towauvds the home visit information.

Open-ended comments were also solicited on the survey about home visits and
phone calls to former teachers., In general, comments were less frequent and
more positive about home visits as compared to phone calls to teachers,

Thirteen positive and five negative specific comments were made by teachers
on the survey about home visits (see Attachment I-3), Positive comments
generally centered on the idea that the visits were enjoyable, that they
increased teachers' understanding of the child's acadefic problems and home
environment, and that.the parents seemed to like them, Negative comments
were that home visits did not provide useful information (three teachers),
were dangerous (one teacher), were time—consuming (two teachers), and were
dlfflcult to schedule (one teacher) 0 :

In contrast to home visit comments, more teachers speclflcally said negative
things about phone calls than positive, About 34 negative comments and eight
positive comments were noted. Many teachers felt the telephone calls to
former teachers simply did not provide information that was not available
through other sources. Seven specifically mentioned that most of the same
information was or could be available through the student enrollment informa-
tlon card or strengths and weaknesses’ sheets. At least five teachers said
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former teachers were not very cooperative, largely because they felt they
had put the information on the strengths and weaknesses sheets or because
principals had not notified them they might be called. Ten teachers said
former teachers were difficult to reach. Four said former teachers were
too negative about the students and that the children were actually better
than they had been led to believe they would be.

Although some comments referred to problems with the process that were
specific to this year and that could be .cofrected, -the general sentiment
seemed to be that phone calls to former teachers did not provide informa-
tion that was not available on forms already being completed on retainees.
Teachers seemed to feel that the strengths and weaknesses sheets filled out
on each retainee in the spring should be forwarded to the summer school
teacher and that these sheets could supply most of the same information
gained by the calls. The regular school year teachers' name and telephone
number should also be listed on the enrollment card so the summer school
teacher could easily call if this was felt to be i'acessary. Regular school-
year teachers should be informed that they might be called. :

Evaluation Quéstion D2~12: What effect did the home visit have on parents
activities with their children?

Some light.may be shed on whether home visits are likely to have some posi-
tive general effects by asking teachers if they observed any events that
- might be related to the home visit or by asking parents if they did anything
different with their children as a result of the visit. Simply asking ‘
teachers if they believed home visits were effective is likely to result in
positively blased responses., Asking teachers to be specific about changes
will minimize this bilasing effect, however. Another problem that must be
» considered 1s that teachers made the home visit before they knew the child,
- @ ~ and so had no "control child" with which to compare the child. after receiv~
’ ing the home visit.

" Teachers were asked to provide.specific events which led them to believe .

" 'that the home visits were effective. Forty-five teachers provided responses
to this item. Thirteen (29%) said there were no observable changes in home-
school relations. Nine (20%) said the child appeared to be more comfortable
with the teacher than children not receiving home visits; one teacher said
that a reluctant sibling decided to attend summer school after she visited
the children's parents. Six- teachers- (13%) reported better attendance among
children receiving home visits than.among children whose parents were not .
visited. Four (9%) reported that parents demonstrated greater interest
after a home visit by making school visits themselves and exchanging notes
with the. teacher. ,

Y

One final item related to the home visits asked about the extent to which the

home visit improved the reldtionship between the home and school. Overall,

32% (22) of ‘the 69 teachers responding believed it improved the relationship

to a great extent, with 57% (39) saying to some extent, and -12% (8) saying

not at all. Thus, 89% felt the -home visits improved the home-school relation-
- ship at least to some extent.
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Apparently, home visits generally do improve the relationship between
teachers and parents at least to some extent. These effects seem

related to attendance, and to interest in school onrthelpart of both the
child and the parents. However, we do not have enough information about’
what' teacher behaviors during home visits make them effective. We know less
about the information gained from the home visit.

Enrollment,

Teachers were also asked about enrollment issues. A majority (90%) of
teachers had students who were registered but who did not show up. Both
math and reading teachers had a median of three students not showing up.
LEP ‘teachers had a median of six students not showing up. Reading teachers
reported a median of 3! students enrolling on the first day or thereafter,
math teachers reported two students adding, and LEP teachers reported a .
median of three students added. . Reading and math teachers should have _
reported the same number of students being added on or after the first day,
but this was not the case. Some reading teachers reported as’ many as
twelve students being added on or after the first day, whereas no math
teachers reported any more than five students being added the first day or
after, Teachers were asked if the late additions were detrimental to their
teaching effectiveness. Almost all (72) teachers responded to this item.
Of the math teachers, i?QTﬁg,IZ) responded that it was detrimental, but
only nine reading teachers (28.1%) considered the additions detrimental. .
Two of the three LEP teachers believed their teaching was detrimentally
affected by the late additions.

Teachers were asked how the late additions &efe detrimental to teaching

e’fectiveness, Thirty teachers provided responses. The most frequently

rejorted problem’'concerned how far behind the children arriving late were,
and how difficult it was to find time to help them catch up (13 responses,
4%.3%)« Another problem was finding ‘supplies and materials for the late
arrivals (five, or 16.7%). Other problems mentioned getting new children
adjusted to the routine (13.4%), the lack of information available on new
children (13.3%), excessive distractions, difficulty in pacing instruction,
the poor attendance of late arrivals, the problem of regrouping students,

“and changing seating arrangements (each of these were given by one teacher

each). One teacher reported that following the enrollment of late arrivals,
she had three grade levels in her classroom and had difficulty maintaining °
discipline, ' : : ‘

There are several decisions that might be mdde regarding problems with late—-
arriving students. One is to close enrollment early, so that there are few
late arrivals. This is probably the most efficient solution. Other ‘solu-
tions will ba more costly. For those students who do"arrive late, the main
problems.that would have to be alleviated would be getting supplies and mate~

- rilals-for them, getting information about them and helping them catch up to °

their summer classmates, -- -
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The supply problem would have to be alleviated by making sure teachers have
an adequate supply based on the knowledge of how many late arrivals there
are likely to be. Ninety percent of math teachers had less than five late
additions after school started (less than 30% of class enrollment). Ninety
percent of reading teachers had less than seven (less than 50% of class
enrollment). Because of the cost of materials, it will be difficult to
oversupply teachers. What latecomers have missed in instruction might be
made up by peer tutoring; however, this may take basic instruction time

away from the student who is the tutor, unless the tutoring is done durirg *~
the Community School time. Getting information .quickly about these students
will also be difficult because, by definition, nobody knows who these stu-
dents are until they arrive 1In class, and obtaining information and trans-
ferring it to the summer school teagcher needs advance planning. The most
productive solution may be to close enrollment sometime bcfore the first
"day of summer school. :

Curriculum.

Teachers were also asked about the quality . of the curricular materials.
These results will be discussed by subject area.
Reading Teachers: Thirty-three reading teachers provided responses to these
items. 'More than 80% of the teachers judged the quality, appropriateness,
and usefulness of the reading materials to be excellent or good., Nine per=—
cent of the teachers considered the quality and appropriateness to be poor.
Only two teachers who rated the quality of materials as inadequate or poor
gave reasons for this rating; one said the materials were too easy for
students, the other said the materials were too difficult. -As for student
response to reading materials, all teachers reported that students liked
the materials., -Two~thirds of the teachers reported that students liked
Scholastic-Text Extenders "a. great deal,'" about half of the teachers reported
that students liked the CMLR System materials '"a great deal," and 60% of the
hteachers reported that students liked Modern Curriculum Press Primary Books
"a great deal," - : o

A large majority of teachers felt that CMLR and Scholastic Text Extenders

should be used again (88% and 97%, respectively). Sixty-two per cent felt
that Modern Curriculum Press books should be used again, and only 417% felt
Houghton—yifflin Mini~Books should be-used again.

Another question concerned what activities teachers were engaged in other

than teaching CMLR for at least 10 minutes a day. Most of the teachers (76%)
had daily reading aloud and independent reading (73%); 44% of teachers ‘engaged
in vocabulary.instruction, 32% in phonics instruction, 21% in mixed skill
workbooks, and 37% in performing plays. Other activities included storywriting,
book reports, journal writing,'and study skills. -

Teachers were asked if they had an adequate supply of all materials and 25
teachers responded. Of these teachers, 22 (88%) had.an adequate supply.
Three teachers (12%) responded that they would have liked workbooks for com-
prehension exercises. Another teacher thought that workbooks on word-attack
skills for intermediate students would have been helpful. '

\).‘ o : ' o - : l 5322
!;BJ!; : _ | . i-10
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" Math Teachers: Of the 36 math teachers responding, 66% and 69% of the
teachers described the curriculum's quality and appropriateness as "excel-
lent" or 'good", respectively. About 11% and 8% viewed the materials as
"inadequate” or "poor". The primary problem areas suggested for improve-
ment were: - '

® Finding a workbook that correlates better with Math for Everyone
than Succeeding in Mathematics (15 teachers);

® Coordinating the workbook and ‘objectives better (5 teachers),

® Providing more manipulatives hands~-on materials, and math games
(11 teachers);

® Improving the tests—--some were confusing, some didn't test the
skills well,. some skills had no tests, some activity sheets

. had incorrect responses (10 teachers);

. "® Providing more sufficient supplies of thermofax and ditto paper

(6 teachers); o

® Providing more skill practice sheets (5 teachers),

® Reducing paperwork (2 teachers).

The grade 2 teachers seemed most concerned about the- coordination
- of materials and the tests.

A large number of.teachersvreported that students liked calculator enrich-
ment.'a great deal" (86%). ‘A third of the teachers reported that their
students liked Math for Everyone "a great deal," and 29% reported thelr stu-
dents _liked Succeeding in-Math "a great deal," As to which materials should

be used again, 897 of the teachers said calculator enrichment, 767% sald Math
for Everyone, and 54% said Succeeding,in Mathematics. When asked which mate-
rials should be, eliminated next year, six of 16 (38%) said none, nine (56%)
sald Succeeding in Mathematics should be eliminated, and. four (257%) said Math
for Everyone.

Most math teachers saild they received an adequate supply of materials (81%).
Of the other 197, five teachers reported that they needed more ditto paper,
transparencies, and thermofax masters. One teacher saild that she didn't
have enough scented stickers to give out ten a day and that .the stickers
were not scented. Another teacher saild textbooks were needed. Full comments
made by math teachers ,about the program in general and its strengths and
weaknesses are contained in Attachment I-3

"LEP Teachers: Only three LEP teachers were involved in the program. One
teacher taught both reading and math, another teacher taught only math, and
the third teacher taught only Spanish reading and English as a Second. Language.
For purposes of rating LEP curricula, there were two teachers rating the math
and two teachers rating the Spanish reading/ESL materials.

One reading/ESL~teacher rated both the quality and appropriateness(of the
-curricula as "excellent,"” and the usefulness of the materials as "adequate,"
The other teacher rated the quali ty, appropriateness and usefulness of the ‘
curricula as "adequate." Both teachers reported. that students liked the
materials '"a great deal," and both teachers thought the materials should be-
used again, _ :

SO 33,
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' One math teacher rated the quality of the.math materials as>"good," the

appropriateness of the materials as "adequate,'" and the usefulness as

"adequate." The other teacher rated the quality of the' materials as
"inadequate," the appropriateness of the materials as "inadequate," and

the usefulness as '"'adequate.'" Both teachers saild the students liked calcu~
lator enrichment "a great deal,'" one teacher reported that students liked

" Math for Everyone and Succeeding in Mathematics "a great deal," and the
. other saild students considered these two books 'okay." Both teachers thought

the materials should be used again. All teachers reported they had enough
materials except one teacher who reported she needed more Spanish workbooks.

~ Impressions:

Problems associated with this year's summer school might be alleviated in
future summer schools by closing enrollment early. Teachers could then
know which students will be in:their classes, how many materials they will
need, and will not have to divide their efforts by taking time to help late—
comers get orilented and get caught up.

Home visits and contact with the former teacher both appear to be of benefit
to both teachers and students. They do require extra pay  to teachers, how-
ever, so alternatives might be considered. Skills strengths and weaknesses
sheets from previous teachers might provide at least some of the information
provided through phone calls. Some mechanism for getting this information

to the summer school teacher needs to be developed and implemented.

I-12



82.25 OFFICE OF RESEARCH AND EVALUATION - JUNE 1982 = Page 1 of 6

SUMMER SCHOOL TEAGAER SURVEY - | Lép N= 3

All summer school ceachiers are being askad to completa chis survey. Information from chis
staff survey will help in plamning futurs sumuer schools by identifying problama which. X
mght bé improved upon and strengths which should be buile upon in fucura summer schoolys,
Tour rasponses will be kapt confidential. Please respond to the specific questcions liscad
below,. Feal Zree to add comments to any quastions.

GENERAL REACTION TO THE SIMMER SCHOOL PROGRAM:  (Circla one) . - ¥OT v
le In general, how would you rate the summer school's: WONDER- ADE=  TMADE=- APPLI=

x 4 (FUL_* QUATE « QUATE »# CABLE *
.67 3. Organizacion {n your school . 13 20 67 3 v 4 °
192 b, Effectiveness in improving students' skills MMy 2 0 3 o 4 o
~47  c. Tascher schedula and plasnning tima 13 2t e 3+ 0 4 0
/. d, Pupilletescher ratio , tte? 2 0 3 o 40
1.0 s, Bavards (calculators) ‘ e 2 9 3 0. 40
Lw f. Rawards (scanced stickars) : iMmwe 20 3 0 40
IR g+ Other revards (specify any you especially . .
liked): . thwe 20 3 0 40,

2.  What did you 1iKs best about summar school this year? , ,
. - W3 feRtanwt OF ML $comAble
ﬁ'{as PoONSES

3. ‘'hat changes are msct needed next year?

TN-SERVICE PREPARATION: .- : _
* 4. The following topics wera discussed at local in-servica vorkshops., Not every schcol
covered tha same topica., Pleasa race the following toplcs azccording to thair effece
. tiveness in halping you teach your swmer school class. :
- . . } VERY FAIRLY KOT

‘ &~ . L _ ESSENTTAL EEL2FUL HELPFUL USErISS COVERED Lia
d.33 2. Organization of the program ' 11 33 2 o 307 L o 5 2
"a.00 b, Grouping of students for reading/math o B33 2l sz 3l 4 0o 50
A3 - ¢« Use of the curricular materials in . '
: your subject area (readiag/math) - i 33 2 o.3%¢1 4 o 50
299 . d., Commmity Schaool program 1 o M 3 0 4 0 5o
.67  &. TYour school's daily scaedule I 9 30 40 5,
;.33 £« Building self-concspt 2 233 3 0 4 06 5 o
2.00 8. Discipline proceduras ' : 1' 33 20133 3''33 4 0 s o
J.00 he Ravard programs . ) 1w 2 o 3 0 4.0 5 o0
¢+99 i, Covducting home visics/phone calls My 2 o 3 0 4 0 5o
1-e7 ]. Using school equipment and othet reasources L M 2 3 0 4 0 so
/.33 <. Attendance policiss 1" 7 2t ‘3 o 4 o0 S o
2.5%° . le Accounting procedures far aquimcn:/guppuu 1 o 2! sa- 3! ﬂ 4 o So !/
’ Did you actend Chese. inservice zassions? Ovarview on May-15 (33) Overview om May 31
Coumants: w=3. - Lase ¢ on Ju?‘ L_1t (67) Juna 2 _L@_?l
hE . Aord, -
BOMZE VISITIS AND ?EOHECAI.LSIOFOWW}S: . .
' ; ' .T0 A 0 SOME YoT
. GREAT EXTENT EXTENT " AT ALL
/.33 5, The home visit provided informatisn which : ) 03) _
was useful in tasching the childrem. - AR U () 2 3 (o)
1.336. Thae home visit improved.the ralaticuship "
becwean homa and school. g (7)) 2',-4?3) 3 (o)

7. Did smything specific happen which demounstrarad this izproved relacionship?

< iERwE WEUTRAL  DISAGRES

/@ 3, Tia informacion received from the formar " ;
‘zsacher was useful in ceaching cha childran. -1l L'”) o2 t‘) k! (") .
147 9. Calling former teachers was mors useful than | i\
, zaking home visics, . - 1 C:U) 2 (‘7) 3(0) R
CCMMENTTS about homm visits and phone calls: . ] .

I

BEST COPY RUAILABLE
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EMROLLMENT: '

10, How many scudeats ori J.y scheduled to be in jou pariod class did no:
show up ac all? __ G o) 7C1) o247 % 3"35 Tal0; MOel0 ¥ .1)‘7."?“9“5
Ld 11, How many s:udnni:s Jare nddnd the firsc day? 7 ! Afcar cha firu day? '
12, Did :hn lata additious affact your taaching c! ectivenaess?

. "fas, a lot Tas, a J.il:t:la \ 6% gagure 3 é)
13 If the late additions wers da:rimn:a.l., “how? e

14, When do you think summar school enrollment should ba closad?

Bafore tha first day

V) (23, the first day

| {(1¥Ac the end of the firsc week
Ocher (Specify)

’

- LEP TEACHERS: MATERIALS'

. ' i o) (9?;‘ .
15... Whac subjecc(s) did you teach? Math 4. ding
% Respond to all questions that apply to you:

- EXCZLLENT GOOD ADECUATE I‘IADE UATE ?OOR
2.00 16. How would you rate the gualictvy Reading: 1778~ 2 KRIG)

3.90 of the curricular macerials? Mach @ L 2'tw) 3 4! esw) S
3.40 17, How would you race the aporo~  Reading: L' (®) 2 3V g s
3.50 priataness of the materials Mach ¢ 12 3 Wit s
© . for you students' tuncl:iona]. ~ :
0 level? . /’;.
2.0 13, How would you race the useful- Reading: . 1 2 3 “f‘”) A s T
3.00 . ness of tha matarials for - Mach : L 2 3 C“') 4 5
sumnar school? : i 0
< . Vﬂ

A GREAI DEAL ORAY DID NOT LIKE APPLICABLE

19. \ﬁov'did tha scudents like:

1.00 a. Stapping Into English . 1! C 2 3 S 4 .
+ 20 b. Play and Practice : 1! 2 3 !
w e "I Lika English" picturs cards ' ¢ 2 3 4
7.50 d. Supplemencal Resders (''Caracolicos,” ' ¢ \ :
. "Una Cosa') _ 9) 2 (3o K 4
20. dow did the students lika: \
159 a. Mach for Evaryons . 1t 2! (s 3 4
1,50 b. Succesading in Mathemstics » 1169 - 2l & 3 4
, .00 ¢. Calculacor Earichment 1 \¥70 _2 3 5!
' . 21. What reading macarials should be used again? . (Check amy or all)
W e . {| (~)Scapping into English :
: WmPlay and Practice . N
11m"T Lika English"” pilcture cards
1\ (iwbupplumental Readars
char (specify)
22.’ Whac mach matsrials should be used again?
© _WmHach for Evaryous i\ (:-)Calcula:or Earictment
}\ teSucceeding in Mathematics (@
+23. Did you receive an adequate supply of ali mnl:tr:!als? ] Yu 1 Na

T.£ noc, what did you lack?

24, 'What do you sea as the strengths of the macerials used?’

. : " Jeaknessas?

25.. 'Jara':'b.nre“ any zatarials you did not have that you feal would be helpiu.l for
future sumu: schaols? | _ BEnﬂ L a"h i _..aJ‘ULE

ADDITIONAL COMMENTS ABOUT SUMMER SCHQIL:

El{[C o THANK 70U! S

. —— e | 4 fftn ia maadmmam wma waTves sl A mALITE AR Ansy  Ar A~ 1N a
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SUMMER SCHOOL TEACHER SURVEY

- ' " Rexvik N[ = 34

All sumzer school taachers are being asked to complete this survey. Informacion from this
staff survey will help in planning fucttre summar schools by idencifying problems which 0
might be improved upon and strangths which should ba built upon in futurw summer schools.
Your responses will ba kept confidential. Pleasq respond to the specific questions liscad

bcl‘ov. Paq tzae to add commants to any quastions, .
! &>
GENERAL REACTION TO THE SUMMER SCHOOL PPOGRAM: (Circlae one) " ~ NoT
l. In general, how would you rate the summer school's: WONDER- ADE- INADE~  APPLI-
< FUL QUATE. = QUATZ CABLE
-~ra— a. Organization in your ‘school ol 3 1 J347 2 1%2% 3 2.1% - &4 0-0%
] b. Effactiveness in improving scudents' skills ns=3i 135¢ 26%1 3 67 4 0.0
.77 c¢. Teacher schedula and planning tima nsY 194.¢ 2386 321 4o0.0
1.3% d. Pupil-—tescher ratio n =3y 170, 22e¢ 3 T1¥ 40.0
)12t e, Rewarde (calculators) ns Yy L ¥T 2,617 30.0* 43
148 £, Rewards (scenced stickers) n ¥'3Y 183% 217.4 30.0 oo
{.12% g. Other ravards (specify any you especially ' '
Likad): n>3ao L #4a? 2/59* 3oot- 450
2. What did you like best about summar school this year?
3. What changes are most nesdad next year?

IN-SERVICZ PREPABATION:

“a

The following topics were discusasad at local in-service workshops.
covered the sama topics.

' /.56 a.
IRIL, be
L7 Ce
.73 d.
L7 3 e,
[ - £,
{. &b .8e

<t h.
2.3 1i.
IR 72 1.
1. 72 k.
2.0¢ l.

Did you atcend thesae, inservice sessions? Ovu'viw on May 15

Organization of the

Grouping of students for reading/math ns3t

program n t3‘5.

Use of the curricular materials in

your suoject area (reading/math) m=32
Community School program

Your school's daily

3uilding salf-concept
Discipline procedures
' Reaward programs

na 3!
nady
na3o
" =Y
“ el

schadule

Conducting homa 7isits/phone calls ,neaa

Attendance polir.iu

" Using school equipmemnc and other resourdes’ -

L4 S~

Yot avary school
Please rate the follqying topics according to their effec-
tiveness in helping you .ceach your summer school classs

VERY FAIRLY NOT
ESSENTTIAL HELPFUL HEL?Y¥UL USELESS COVERED
1Su% 2325% 3 99% Lo 300%
1321% 7 39.3% 3 26.0% LAS® 59,7
1834 22%) | 3as ac.:s_,
151.v% 22vw.a®¥3avad 4 a0 5.5
1év.8 2a8Y 3 1?7 4Loo 50.0
1 yv.* 24€3% 3 ¢69% 400 5.0
1l s20 2325 -39,y 4 3y 50.0
léa.5 23y 3 3.l 4 0.0 5 9.0
1vsé 237285 3Iwiy 42 50.0
L9 2 e0.® 3a3.9* 400 563
L43Y 2y0.6 3156 4 00 S 0.0
223%9 3 39.4%4 00 513

Accounting procadures for cquipmc/suppliu 1 61

Commancs:

BOME VISITS AND PHONE CALLS 1‘0 FORMER TEACHERS:

B __
L7 0
(.71 6.

 Te

X
/.-75 8.

3.97 3,

ERIC

Aruitoxt provided by Eic:

The home visit provided 1n£6m:10n which

* was useful in teaching the children.
The home visit improved the ralationship
betwaen home and.school. '

Ovu.-vi e on

Did anything specific happen which demonstrated this improved relationship?

.

Tha information recaived from the Zormar

teacher was useful in teaching the children. n= 3=

Calling former teachers was more useful than
aaking home visits.
COMMENTS about homa visits and phone calls:

May 31° #er

Campus "'nso-vica on June 1 e June 2 e uit
v ‘Nowe L .
" TOA T0 SOME WoT
. GREAT EXTENT EXTENT AT ALL
n=a 1 17.5% 153.% 3 29%
R332 - ] oYY 2 $2.0 3 154
* AGREE -NEUTRAL DISAGREE
L ¥0.4% 2 43 3% 3 15.6%
n=3l 135.9 241.9 1333

;"-)l“'-lSI 37

BERT

fpo

AR

oy R
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# 10, How many studants origixully schndulnd to be in your firs -p-riod class did not
g show up ac all? -Ww3, 66, MeO 3 00 a3 1.‘3,1
1l., How zany studants ware added the fifse day? 7,',‘3“-5 After the first day? mepa (me ”)
12, Did che lates additions affect your teaching -ftlccivnnuu? CN-.:-D .

Tas, a loci3.S % Yes, a litclae /542 No (7.9 Unsure_.X ¢
13. If the late additions were detrimental, how?

4, %hen do you think summer school enrollment should be cloeed? C~=1'~9
22348efore the firsc day : . '
___,_‘j_On tha first 'day "
aYa it the end of the first wveek

3.l (3.1 Other (Specify)
READING T!ACEZRS

X MATERTALS: ' EXCELLENT GOOD ADEQUATE INMADEQUATE POOR
16 15, Bow would you rats the guality of the ‘
curricular materials? N30 1 S7246% 2 303% 3 0% 4 9% 5 0%
1.95 16, How would you rata the nppmnriltan“s ) :
of. the materials for your studencs’ a3s 1 y5.5 2244 370 4 &1 530

funccional lavel? . . .
J. 89 17, Bow would you rate the usefulness of |
.+ the materials for sumner school?" N"-3°' LSty 2380 IS Y [N-¥-)

A GREAT DPAL ORAY DID NOT LIKE NOT APPLICABLE

18, How did the students lika:

. a. Chicago lastery Laarning Resources W
A Systam (CMLR) . (=33 1 5¥.5% 2 VS“Z 3 0.0% 4 0.0%
/.33 . b, -Scholastic Text Extanders n-.ss) 1466.7 233 300 4 0.0
344 (59 ¢, Modern Curriculum Prass Pri.:u.r%g u.b' L 37.0 (26) 2 323G793 0.0 4oz’
19. Which materials do you fael shoul ad nglin?(ch-ck any or all) »
| ~=f"cm.n '\'\‘1 2344 44 Modern c?x'mculum Press Primary Books ﬁ-»
97,0 Scholul:ic (' Taxt Extendars .2 aough;ou—mznm ¥ni~Books
e i e 8 . Q:h.r (SP.dfy) e = A
20. What did you spend at least 1.0 minu:u a dly :uching (on the ;vcrlg-) during the.
_tima oot spent on CMLRY - v a4 v
y‘iéhonics ey f‘nd-pnnd-n: ruding b AR och-r (plnua spacify)

44! vocabulary '\':H 7%, < reading 2537 : .
306 mixed skill. '}orkboqlu 2.9 _ plays nssy :

21, Did you have an adequata supply of the standard curricular :nt:aruls? -
1f not, what did you lack?

‘ ] . \
. 4
\

+ 22, Wars thare any zatarials you did not have that you feel would bo helpful tar x!u:ure
summar schools? ¢

ADDITIONAL COMMENTS ABOUT SWMMER SCEOOL: -

-
L . . - . . ) ﬁm 7_.,.\-"-1 "’"F.' r"ng-
g : ) : :
. ) ¥ ° . : v ch
l THANK 70U! o . - .
v . ?’L"JSE RETURN AS SCON AS POSSISLE TO: JOAN “AC DONALD, ORE, ADM. S5LDG., 30X 79

. . oo T-1A4"
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SWHMER SCUOOL TEAGIER SURVEY - : MaTH  IN=37

All sunmar school teschers ars baing asked to complecs this survey, %ﬂomcion from this
staff survey will help in planning fucurs suzmer schools by 1d¢nl:1trr)n problems which.

aight be improved upon .and screngths. vhich should Ye built upon in future summer schools.
Your responses «will be kapt confidential. Please respoud to the apecific questioas lisged
below, Fu..l: frae to add comments to any quastions, ' '

GENERAL REACTION TO THE SUMMER SCHOOL PROGRAM (Cirele one) NOT
l. In general, how would you rate the summer school's: WONDER= ADE= IMADE- APPLI=-
X : FUL UATE  QUATE CABLE
1.37 & Organization in yeur school ns3é — 1'4'9."%? 2 aa. %“3 T3% 4 s.0%
.34 b. Effectivenase in improving students' skills Na3? 1a%.7 2508 3 13.8 bo.0
1.28 c. Teacher schedule and planning time a3 172.¢ 2,94y 3 a.¥ 40,0
1.Y3 d. Pupilletaacher racio ns3? 162.2 23a.% 3 s'¢ 4 0.0
/.4y «. BRawards (calculators) Nned?7 L8L1 2135 3 g4 . 4 00
1o 28 f. Rawvards (scented scickars) nas? . 1757 210 385 400
(a8 8. Other rawards (spacify any you expecially N sas” .
' liked) s \ 178.0% 2 a%.0% 3 90,0 44,0

2. What did you lika bast about sumper achool this year?

\ . : .
J. What changes are most needed next year?

DNySERVICE PREPARATION: '

4. The following topics wers discuseed at local in-service vorkshops. Noc evary school
covered che same topics. Please rata the following topics according to their effec-
tivenass in helping you teach your summer school class.

. VERY FAIRLY ot

X . . ‘ ESSENTTAL HELPFUL HPLPPFUL USELESS COVERED ,
1.92.* a. Organization of the program Nn= 33 L 309872 35.25°3 2s.83% 00%* 53.1%
2.33% b. CGrouping of studencs t reading/zath N233 1o v ¥ 2 35.5% 339.9% 4 ¢.o7 'S 6.t

1.99 % c¢. Use of the curri materials in

your subject area (reading/mach) mz-~=x 1324% 2 3544 3 31a% 4 30® s30
1.99* d.  Commmity School program ns 3a 16”2 yud® 32u6% 4a.5% 5.8
k4 ey’ Your school's daily schedule Nn233 L4SS 2 45y 3 2,698 500
1. 41% ,#f, Building self-concept n=3l LW ¥ 2 viv? 3.3.7% 4 ae 5¢.8
.72 * “g. Discipline proceduras N =3a Ly 9% 2 angd 329" 43.5% 5,a.6

{-77 o, B. Ravard programs : Nn=33 19.3 2 w24 3a7.3 4 @0 .5 0.0
3.53 1. Conducting home visits/phone calls .ns3aa 1 ,,,,;‘ 2 a7k 3»3.1: 4iaw? sa0
2.00% J, Using school equipment and ocher Tesousces 1 as3 2 vw3t 33597 4 5.0% 5,4

[.67% k. Actendsnce policies . neas L4e ™ 2 3798 31874 4 0® S 30
woy ® 1. Accounting procedures for gquipm’;:/auppliu lawrsd 23734 33a.3%4 ee” ¢,0.q
Did you attend :nu.n.iu"ltvic.n sessions? Overview on May 15 ] v 1ew on May ALw0 | é/
. 7 o
ca e e e . Caapu Inservice on Juna e June 2 s ( )"y
Commen . .. R ATTOACO ‘nome L\
HOME VISITS AND PHONE.CALLS TO FORMER TEACHERS: L Nma
— : T0 A TO saME NoT
X . : : GREAT EXTENT ZXTINT AT ALIL
/.86 5. The home ‘riait provided information which .
, was useful in teaching -the children. N23S 1 aATe% 2 8721 3 1v3%
/.92 6. The home visit improved the relacionship ' . -
betveen home and school. _ . Aa3Y 1 %.5% 24%7% 3 82%
7. Did anyching ‘specific happen which demonstrated this improved relatioaship?
o .
x T AGREE NEUTRAL  DISAGREE

: 8. The informacion raceived. from the former . . or
SEZL Ceacher was useful in teaching the children. N=3S | Y847 3 3I7% 3 /v.3%
/.87 9. Calling former teachers was mors useful chan . .

. saking howe visits, - n=3s 1 37% 3 394% 3 24.3%
COMMENTS about: homa visits and phone calls: .

I T - | 2 "3;) ” : .
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, , ' Page 6 of, 6

10, iow many students originally. scheduled to be in your first-pariod class did not

ghow up at all? R = 3,163,302 246 mepal 0375 o058 . . .00

l1. How msny students veras added the first day? %23 fcar the firsc day? Fai.Mm, me0 ©0
. " 12. 0id the lats additions affect your teaching effeccivness? .- '
‘ Yes, & loc T4 % Yos, & licele Y3.7%No H33% unsure 3./% Cn-:é
13..' If the late additions were detrimental, how? o

+
¢l

14, When do you think summer scheol enrollmenc should be closed?
27.0%Before the t{rac day . )
¥3.3% On the first day

1,4% At the and of the first veek
112 Other (Specify)

MATH_TEACHERS: - ) . .
S MATIRTALS: ' EXCELLENT GOOD ADEQUATE TNADFOUATE POOR
2.00 15, How would you rate the qualicty of the
curricular macerials? ne 3k 1 472.2% 2 g4® 3 a3a% 4 1.3% 5208
244316, How would you rate the appropriatenese '
of the materials for your students 1 %046 23t jama a%3 85 0.0%
functional level? ns ‘ .

“

2.41%L7. How would you rate the usefulnese of :
. ths materials for suzmer school? n=3f 142 2 23§ 32046 © &€ S 2.9
'

18, . How did che students lika: ' AGREAT DEAL’' OFRAY  Dip NOTLIXE

117 a. Math for Everyona n-=33 1 23.3% 2634% 33.0%
‘ LY b. Succeeding in Mathematics n23 1 %4 . .2 &7.6 3 a9,
. L3 ¢. Calculator Earichaent ns> 1 9 2.13.¢ do.0

19, Which materials do you feel should be used again?- (Check any or all)

75.7ath for Evaryone (ns3) 31.3%Calculacor, Eagichaent (22 23)
5Y. I$Succanding in Machemacics (nnq) /. ¢ %0ther (Spcca.:y)

20. Should say be wliminated?

2l. pid vou caceive an adequate supply of all materials? ”‘Z!u ' [[-‘fs Yo (ﬂ ‘J‘)
1f not, what did you lack? . - ' J

22. Ars thera any_mécrials nbc'uscd this summer that vou feel would be helpful for
future summar schools? o

[} 1

23. W%hat do you su' as the strangths of the math program matarials?

. - 24, What improvements would you suggest? K
' , ' 25. Did you have questions about implemsnting the program that were ot ansverad through
' the inservice or by your building director? . ’

) o (1.‘1%!.3 8‘0.4’9}!0 6:3)) '
1% yes, what? .

ADDITIONAL COMMENTS ABOUT SUMMER SCHOOL:

ey e seeesemm aeamEpr I
- - -\'f‘l‘-‘ H::’. Ca

-,
V

ERIC _ THANK YOU! , .
' Rl PLEASE SETTX! AS SOOY AS POSSIBLE T0: - JOHN MAC DONALD, ORE, ADMe 3LDGe, 30X 79 .°




. ‘:. i 82.25 L . OFFICE OF RESEARCH AND EVALUATION - JUNE-1982  ° Attachment I-2
Y L _ - — Bage—i—of 2.
. SIMMER SCHOOL TEACHER SURVEY -~ = ‘ OVERALL -RESPONSES ,

.All summer school teachers are being asked to complete this survey. Information from this
_gtaff survey will help in planning future summer schools by identifying problems which )
might be .improved upon and strengths which should oe built upon in future summer schools.’
Your ‘responses will be kept confidential, Pleasge respond to -the specific questions listed
telow. Feel free to add comments to any ques:ions.”

GENERAL REACTION TO. THE SMMER SCHOOL PROGRAM: (Circle ‘one’ e NOT_.

1. In general, how wolld _you ra:e :he summer school's: WONDER~-  ADE- INADE- APPLI-

o : . . FUI. QUATE QUATE CABLE o
a. Organiza:ion in your school . Nz —1.57 ‘7'!592 ) bZ)3 v (Snj % o (o7

-b. Effectiveness in improving students' skills v=T0 "= L a3 T 5543 7(m4\ 4 1GH)

c. Teacher schedule and planning time pz1y 1556592 A3 & 3% 4 "(a@_

. d. ‘Pupil-teacher ratio c ey L 506683) 2 19 (B3 SR - 4o ¢o%)

- R e. Rewards.(calculators) = ' . wey L Ao(a1%) 2 10("’" 32(4% 4 ;.[::.?
' ‘ * £, Rewards (scented stickers) Seyy 1 59(vh)2 1003 § (4 40 (#)

g. "Ocher rewards (specify any you esg] eciall .
liked): pectry 8y Y ? v u-—/%’ 136(752*2 ‘?(11”)3 @/o/) 4»!64)

2. What did you 1ik.e best about sumar school this vear"

3. What changes are most needed next yeaz? ¢

LT
IN~-SERVICE PREPARATION: ' .
4, Tha following topics were discussed at local in~-service workshops. Not_ every school
cevered the same .copics.. Please rate the following :opics according to their effec-
tiveness in helping. you ‘teach your summer school class.

VERY .. FAIRLY - NOT
) T L ’ ESSENTIAL HELPFUL HELPFUL USEL..SS COVERED
- a. Organization of the program . Nzg= 1 0 (45%) 2 ~3(39513 XL H?} 7 -6)

v, Grouping of students for reading/ma:h NPT -(25'5) 2:.3&5?93 |7[a77')4 37 ) 5_{(739

c. Use of the curricular materials in .

vour subject area_{(reading/math) 5 00/%) g-(ié/g 56“”? 1("%5 1 f/f‘

d. Community School program MEST 133 (37%) 2 A3 (%3 ‘3(""‘3)4 e(o%) 59 (

2. Your schaool's daily schedule N267 )3 (5 225(‘173 6 Lr2%)4 0(0;{2 5 00%

£. 3uilding self-concept NEES ] .‘3 @39 227(nG3 1% 60 53 5

3. Discipline procedures o LN 6D 1M (ut) 233 37 390984 "(3;;) 4 (e

h. "Reward programs - ~zé8 1 L30yesg 2 RS 106 ,',"ﬂ 5 0 (3)

'L, Conducting home visits/phone ‘alls MEE Lib( 9?' 22l G“ f = (1% s 75; 5 ,-(_m

"j. Using school equipment and.other resourcés 6T 1! ; 230 Wg’:! I‘f@lﬁ).; 0(’ 7 (2%

» k. Acttendance policies nes® . (WD z 26 (2‘?3 10{rs%) 4 o(o% 3165
e - - l.  Accounting procedures for equipmen:/supplies. l/ffnw 2 )3 176 0(:: 54 (::,b

id you attend these.inservice sessions? Gverriew on ‘.ay 15 2‘-" Overview von May 31 14 (-11341

Campus Inservice on J w128y a7y
Co:nnen:s: ‘p une 123( /%‘uue 2 55.9,/’)

. _ N .;5_,’ Ne 4%
HOME YISITS AND PHONE'CALLS -TO FORMER TEACHERS: -
. . o . . . TO -A | TO SOME NOT
s GREAT EXTENT = _ESTENT . AT ALL
v 5., The home visift provided- information which i ] . PERY
- was useful in teaching the children. NeT0 1 2 (’3‘{%) 2 33{9”9 3 (%
5. The home visit improved the rela:ionship s : :
between home and school. u=é? 1 2’*(37) 2 3‘7(573)3 g (':’W
Voo 7. Did anythiag specific hapren Which demomstrated this improved relationship?
9 . .
o ' - . AGREE NEUTRAL  DISAGREE

8. The informaticn received from the formar o P - N
teacher was useful in teaching the children, N270 g 33 :‘(7:‘/) 2 %7[3"‘) 3 @ (/"é)
3, .Calling.former teachers was mors useful 'han - . o
making home visits, INETL I Y (31}_5) 2 Byl 19 {289{)
COMMENTS ‘about home visits,and phone calls: . .o

ERIC .

: ' wE o1in A

A
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>

Page 2 of 2
E:rROLL}(E‘IT
7 10. How :nany students originally scheduled to -be in your first-period class did not
T ) snow up at all? K=3,537 N2y 9 7513
11. How many students were added the first day? %=l 41 Afrer the first day?- —X='

12. Did che late additions affect your teaching effectiveness?
=47 Yes, a lot___] -Ves, a litcle| (3 2 (310 3L /53-jnsure-3 67-5949
13. If the late addLees %dre detrinental, Row? ‘~ .

., o .
: l4. When do you think summer school enrollment should be closed”
: w23 iq._Before the .firsc day (2(.05)
h 30 On the firsc day (:-/I
17 At the end of the first week (23.39)
__2 Other (Specify) L%

READI‘IG TEACHERS ' -

.o “IATERIALS o EXCELLENT GOOD . ADEQUATE INADEQUATE POOR |

15. How would you rate the g itz of the - . ) . - .
curricular materials? T S if i 4 5
16. How would you rate the appropriateness i :
of the materials for your students 1 ) 2 3 4 5
functional level? . Co . :
17. How would you rate the usefulness of ) -

the materials for summer school? - ) 2 3 4 - 57

A GREAT DEAL’ ORKAY DID NOT LIKE NOT APPLICABL

Rl

. 18. How did the students likes:
a. Chicago Mastery Learning Resources . Coa

" System (OMLR) . 1 2 3 4
‘ b. Scihalastic Text Extenders - 1 ) 2 3 4
~ c. Modern Curriculum Press Primary Books - 1 2 3 . 4
19. Which :uaterials do you feel should be used again?(check any or all) ‘
. CMLR o ) ) Modern Curriculum Press Primary Sooks
Scholastic Text Extenders _Hough:on—Mifflin Mini-Books '
_ Other (Specify) - .
20. tVhat did you spend -at least 1O minutes a day teaching (on the average) during the
. time not spent on CMLR? } -
phonics ' independent reading . Other (please spev_%fy)« s
_____ vocabulary . reading aloud
nixed skill workbooks ____ plays S _©

21, Did you have an adequate supply of the standard curricular materials" A
If noz, what did you lack? . ) .-

-
<o - -

22, Were there any materials you did not have that you feel would be helpful for future
v summer schools?

ADDITTONAL COMMENTS, ABOUT SUMMER SCHOOL:

o ' B ' .- ‘

B : THANK TOU! S
PTEASE RETURM AS SOON AS POSSISLE TO: JOHM MAC DCNALD, ORE, ADM. BLDG., BOX 7S



82,25

ATTACHMENT I-3

TEACHER RESPONSES TO OPEN-ENDED
) QUESTIONS - ’

o

~ COMMENTS TO QUESTIONS ASKED OF:
ALL TEACHERS-~PAGES I-22 TO 1-41
READING TEACHERS,QNLYffPAGES 1-42 10 1-44
LEP TEACHERS oNLf-;PAGE I-45

MATH TEACHERS-QNLY——PAGES I-46 TO I~52

~‘~-’I’-'21_ 43 . '

[N N
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QUESTION NO. 2: ' WHAT DID YOU LIKE BEST ABOUT SUMMER SCHOOL THIS YEAR?

OPEN—ENDED RESPONSES TO THE TEACHER SURVEY -~
- GENERAL QUESTIONS FOR ALL TEACHERS SURVEYED.

TEACHERS SURVEY

Organization of Program

(22) Pupil-teéacher ratio*

(3) The schedule was wonderful.

. (6) Planning period; planning time was édgquaté.»

2 Good.ﬁay. } ' ' o ’ B

o) Orgénization of the day

(10) Rewatds

(1) ?ace

“(Jy‘The-supporq

(8) The hours and schedule

- (3) Structure

- /’

(1) Being able to teach math only

(1) The o"erall program ‘ran very smoothly - v ; .

) ‘Time to set up rooms -

‘(1) The liBrary tfme, community school activities-

.
a)
(3)

(2)
(2)

*

(1) The general format I enjoyed

Curriculum

Teachers (Materials) kit
Being provided with én excellent program to adapt to each child's needs.

Abundance of materials

-Specific teaching of skills, teacﬁiﬁg the calculator activities

I enjoy using "Math for Everyone"

NUMBER IN PARENTHESES INDICATES NUMBER OF TEACHERS GIVING THE RESPONSE
SOME COMMENTS WERE SHORTENED OR"REWORDED. -

44

T=29
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" Curriculum (Continued)

(1)

ed

(2)

" (6)
ey

25 - ° o s . -
N z L
" - ST . .
. . . o .

|
LR . - N . I
.
1

The CMLR program--it was well pianned and'organized'

The program was chéllenging, vet fun to teach! It has given .me some great

experiences to share with mv nert-classes.
<p| -~

The curr1culum——sequent1al motivating, positive

-
-

Excellent reading program

Enough materials were provided (workbooks) so that I could teach—-not do

- paper work, Also direct teach inscructlon.

Interpersonal and Other e

@)

.

@

@

@
@)
a
@
)
@

a

2)

@
a

@

Children's enthusiasm in coming (because of motivators)

Enthusiasm of faculty and staff

The fact that these children were so used to."sitting back,'" and all of
a sudden they were thrown in the limelight and the- leaders of their
classes.

Support and understanding of'Ruth,Bailey

Otlier teacliers

Additional income

Opportunity to teach. students who need extra attention

.The principal, the faculty., the students. five-week session _ .

v

It was different from what I usually do.
Relaxed atmosphere ' ' o ; »

Positive attitude of the program! Teachers taugﬁt-material very crea-
tively'and students succeeded! Everyone was happy'

Working w1th higﬁly professional teachers
Everything.
I've enjoyed 'working witﬁ.students who were low achievers, as. well as

discipline problems. The joy of theif erowth (self-discipline) some-
what academically as well as socially.

F

Seeing dramatic changes in children's attitudes.

s 1T=23 45
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TEACHERS SURVEY

| QUESTION NO. 3: . - ' ' . ' -

WHAT CHANGES ARE MOST NEEDED NEXT YEAR? -

Planning and Inservice

Have supplies;available first not last day of staff development days.
Complete hiring before workshops begin.

More information.on kids from previous teachers. (It seems that teachers -
filled out forms at end of school year which were placed in the kids' cumu-

lative folders which we never saw.)

Being more prepared'at the start of the program!

-

' More information on students to.help in gronping; effort to group in math
~-so that students in one class are on same level.

Instead of making phone calls to teachers, have them fill out information
cards about students before school is out. :

Students should be: enrolled in summer school based on potential benefit,
Chronic behavior/learning problems might benefit from a more individually
designed program. -

Put space for teacher's name, telephone number, and student's date of birth
on enrollment card, also'year retained in school and in which grade.

. The cards for student information. Additional information needed and changes.

Grade child will be in for next year, year retained.
I think a much better job could have been done in projecting summer school
enrollment so that all teachers could be properly trained.

yCut off enrollment prior to first class day; get supplies earlier.

Get the materials (scissors, paper, thermofax) before students‘report.

Hire enough teachers at first. Those of us who.came late were really frus-
trated. ' ‘

..Materials should arrive earlier during the planning>week instead of the last ’

day or following week (i.e., comprehension workbook for first grade teachers).

Background info on students-~if these children were left back at some time,
where's all the info teachers have .to fill out on them?

Better information on pupil information cards——T names, address, telephone
number, grade for coming here.

¢

I-24
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QUESTION NO. 3.
WHAT CHANGES ARE MOST NEEDED NEXT YEAR7

Curriculum

Mastery program for Spanish monolingual or dominant children (2)

i

More work on math facts.

Reexamine math tests—-some are mnot worded properly and some just confuse the.
kids, - . :
Calculators were a good idea but need not be used every day. Other forms of
enrichment need to be used as the younger students became bored with calcula-
torSo = ] ) . ! . N

The teacher information card, another workbook-—easier calculatotr material,
only certain numeration and problem solving skills and add addition, subtrac—
tion, multiplication and division to skills., N . S : ‘

For the math program, all textbooks and materials referred to in the module
should be available for teacher and student use. When a program is based on
one set of materials, and others are provided, it is not as effective, -

A program with more concentration on word attack.:
Material for the first grade student who is beyond the skills in CMLR.

As a reading teacher, I was disheartened to learn we had to use the CRT as
the summative test for students who failed formative tests. My students as
well as/I felt that the CRT was a lot more difficult to . pass. I hope we can
develop some summative tests that follow the pattern of the formative tests.

A way to pre—test-—we don t know if they already knew what we taught them._
Some consistency in the use of the unstructured time, across classrooms and
schools, ;

Next year all students reading below grade level one year or more should be
allowed to go. . : B,

o

I don't like the idea of giving the children calculators for coming to school.'
* They should come because they need to. - .

Second grade students should be placed in first grade reading books--second
grade vocabulary is too difficult for slow and non-readers.

Children who don't need math should not be required to come to  the Math class, .
and children who don t need- reading should not be required to come to reading.

[y
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QUESTION" NO. 3:
- . WHAT CHANGES ARE MOST NEEDED NEXT YEAR’

Curriculum (Continued)

Proofread answers. to calculator and problem solv1ng act1v1t1es-the answers in
- some cases were incorrect. :

Curriculum change§ in math.

o .

The Succeeding in.Math did not coincide with the obJectlves in second. grade..
We had to make a lot of dittos to go along with each .objective. The book
was of ‘little use.

o

Correlation between workbooks, tests, and obJect*ve taught 1n math. There
needs to be a consistency in this _area.

-

More manipulatives.

- The 'math program and textbook could be better coordlnated. Pages of the text
to be used could be listed in a printout.

Pethaps third graders should use third grade reading.
F

Organization of Program

’

. More money for supplies-—duplicating papef, transparencies,
Improve transition to and from community school activitieé.
Coordinating telephone interviews and home visits more efficiently. ;
Possibly a weekly staff meeting to share experiences and ideas.
I feel the younger students (first, second) Qhoﬁld stay with the sarie teacher.
Changing classes tends to excite the little ones and takes away from their con-
centratior in the beglnnlng of each class., - : .
A clear definition of what type of student should be in the specific levels.

. EX.:' (We had difficulty identifying where '"'past" retainees should be--we

had some children who were not retainees-)

Organlzatlon of suppliesy lettlng the teacher know in advance that she/he has
a job, : :

I think we need more teachers, so that the class size can be,é§en smaller.

Not break-up one class for recreational activities. .

nr

ERIC . - 1-26 .
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]

'QUESTION NO. 3:
WHAT CHANGES ARE MOST NEEDED_NEXT_ YEAR7erw_rim”,"_.

Organization of Program (Continued)

More explanation to teachers of what final reporting forms will be used and -

how to £i11 them out on each student,

~

) )
Reorganize teacher planning time. Thirty minutes is not long enough to sit
down and finish a task--need an hour after the children leave instead of 30
minutes before and 30 after.

I feel it would be better for the children, if they had the same teacher for
math and‘reading. .

Each teacher having only one group instead of two. Each teacher would teach
reading and math. '

Perhaps a pre- and post test could be used for evaluation.
Pupil-teacher ratio. I had 19 and 21 in my classes.-

Better'organlzation during movement to/from community school."

‘No phone calls to former -teachers.

Requirements of students for entering summer school...want to and be able to

learn.

Reorganize teacher planning tlme-need one hour afterxr students leave instead ‘
of 30 minutes before and after they ‘arrive and depart.

It really disturbS‘me to reward these students who come every day with a cal-
culator. What about the ones who work hard during the school year?

Lower pupil-teacher ratio (no more than ten--no exceptions).

More_eoordination with Community School--advanced notice on amount of end of -
session paperwork required.

Fewer rewards,

2 1274 3
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QUESTION NO. 3:
WHAT CHANGES ARE MOST NEEDED NEXT YEAR7

Other

No fully integrated special ed. students should come; a Resource child is
dlfferent and could benefit by coming.

Special provisions for special education student s-—perhaps smaller classes
for those with larger numbers of special ed. students.,

. . R
Too many (low) resource students to improv@ skills. If I had a-6:1 I could
have done more with these low non-motivatedystudents.

" Special ed.  students need to be screened carefully to determine if summer

- school will fill thexr needs. Structure, time and objectives do not allow

" for extreme behaViors. ' ’ " ‘
Exerc1se extreme care and screen resource students for enrollment. No time
to cope with behavior prgblems. o

ERIC | . . . 128
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COMMENTS ON INSERVICE

Reading teachers:

 Workshops were well planned and necessary in achieving success. <

All workshops were very helpful: It would have been much better if
we could have had supplies earlier for room preparatlon, etc.

The May 15 inservice was a nice pep talk, but it could have 1nc1uded
more specific information. ,

The good organization of the director and immediate feedback on teacher
concerns was very helpful in helping me teach summer school.

There were a lot of questions about how to group students.

Math teachers:

Problems in teaching the math were-due to the Saturday workshop doino
" too much Rah, Rah AISD and not enough about how to actually use ti.
total program this swmer.

Students were grouped according to reading levels which did not help
math teachers. : '

*I started June 2--my school already had inservice--I didn't get any
information other than by word of mouth by other teachers.

We did as well as we could. We just didn t have a lot of information.

I would prefer an earlier inservice so I could become familiar with the

textbooks and have more time to draw on my personal classroom materials.

The last two weeks of school were too hectic to gather all the necessary
personal materials to use for enrichment. o

In math, there needs to be more organiZation and grouping between. grade
levels on a campus level. There needs to be a specific time to do this
planning (extra time). :

I did not attend any 1nservice I found out my school on Tuesday night,
June 1. : v _ .

" Tell teachers beforehand that they will be using their own materials
so they can get them before school is out. y

I feel the ' self—concept" inservire was a waste of time. Fortunately,
it was very short and we spent most of our time doing practical things.
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TEACHERS SURVEY

. QUESTION NO. 7: DID ANYTHING SPECIFIC HAPPEN WHICH DEMONSTRATED THIS

IMPROVED RELATTONSHIP BETWEEN THE HOME AND SCHOOL DUE
TO THE HOME VISITS? | , s

Parents reacted to report card more strongly than if there had been no home
visits, ‘ - W

I feel- from the home visits one got a better understanding of child's needs
and about their families and home life.

The visit provided an opportunity to. clarify the summer school program and : -
detail the activities of the day. Parents expressed a greater understanding
after the meetings.

-~

Greater response with home-vis*ted'students.

No, but I feel it is always more helpful and satisfying to the parents when
they meet the teachers and hear all the "information'" of the school from the
teachers., The children like to say that the teacher has been at his/her
house also——the smaller children primarily. '

The children felt a closer -and warmer relationship with me knowing that I had

gone to their homes and spoken in their native tongue to thedir parents' They
felt I cared! , :

I received notes fromvparents expressing interest in their child's progress.

Improved attendance in one case.

Students who were visited tended to come to school every day and attend better
than others,

Three out of four students whose homes we visited did not have any absences.
Attendance was 100%Z for students visited.

This made the student feel at ease from the beginning.

No.

The phone calling;was a problem. Some of my kids could not.even tell me their
last year's teacher's name:. The cards did not show the teacher's name on it.
It would be helpful to have the teacher sign her name and phone number on the

registration cards.

Some parents were reluctant to share information before summer school started.
Two requested school conferences instead.

1-30 52
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- QUESTION NO. 7 Continued
(3) The parents all liked it that the teachers visited.

Yes, the home visit provided the opportunity for a shy child to meet her
teachers in advance. . The visit also provided an opportunity for the parent
to ask'questions and express expectations. The parent was impressed with
“the caring for her .child==hopefully this helped build a positive parent/
school relationship’ for a féiily newly established in Austin and very anti-
busing‘. N / ’ l

H . k]
M;_two children attended a higher percentage of’summef school than they had
during the regular school year, so there was some improvement. It also
helped me to understand them. . -

Continual notes from parents and parental contact and interest in child's
progress, ‘ .

Only that the children I visited recognized me the first day and greeted me--
This perhaps halped them feel a little bit more at home in a new school.

Yes, one child was on medication not noted on school fecbrd was discovered
during home visit, ’

I had one student who performed well and had a great éhange'in attitude after
the home visit but her skill level stayed the same. '

(2) To some extent knowing ‘the child's home situation and environment. I was able
to understand why the child was having problems.learring or being motivated and
what he/she was coping with, B

Parents reaiized that the school staff does care for their child, and allowed
1 them to see their children positively reinforced at summer school. .

No. Had no contact with any parent we visited after start of school. Was
able to use info I gathered to develop a rapport with those students--however,
found other ways to do ?ame with those students--In retrospect, the home visit
doesn't appear to have been an essential ingredient which made a difference to
me. : ‘ :

Durjing one of our visits an older brother was reluctant to come, but he was
eager once told about the calculator. I hear he did well in class, too.-
Other children were more eager .to come, also.

Some parents felt good about summer school because they thought their cﬁildren
would be allowed to progress to the next grade.

I feel the éhildren'we visited felt a litﬁle more comfortable with us from the
beginning because of the visit. .

I3,
%)
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QUESTION NO. 7 Continued Lo

Yes, with a few of the discipline problems the visits made a difference. The
children loved it when "their' teacher ccme: The parents felt it was a real .
joint' effort. )

Mother bf‘one student was very appreciative to hear about.structu:e in the
summer school and firmness. She came to visit an entdire school day.

1]
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TEACHER SURVEY

COMMENTS ABOUT HOME VISITS AND CALLS

GENERAL COMMENTS-—-POSITIVE - e

~=Very helpful in understanding the pupils problems.

-They both helped in knowing the child better and helping him/her out where.
a problem was pointed out.

-This worked well in the summer school program considering that the teachers
had no access to cumulative folders.

,GENERAL COMMENTS——NEGATIVE

-I feel that in the future there should be a more comprehensive info sheet
filled out by the regular classroom teacher that follows the child to S. S.

Many health problems, etc. were found out weeks after the program had begun. -

~These should not be required in the future.

2—I think it is very unfair that the teachers who started late (not their
v fault) didn’t get paid for the 10 hours of work (which included making.home
Vigits and phone calls); instead they got paid for 3 hours even though they
did the "same'" amount of work (only they worked after hours and on weekends).

-I'don't think we had adequate time to get our class rolls in order before
we were told to select our visits and calls, etc. We needed to make some
class changes first. -

~The student info cards were much more- informative--parents' name—-lest Yyear
~teacher and his/her phone number, DOB. ‘ v

~Many times the student‘data cards never arrived and this was the only means
by which I could plan, . I did some teacher visits for, students who never
~ showed up. - o " ‘

PHONE CALLS

2 ~Strengths and weaknesses sheets could provide the same information more
effectively. :

~Some teachers were very glad to help, yet others did not like being
bothered by summer school teachers.

- ~Most teachers were unavailable. The information given was informative,
but not of great assistance,

-It was interesting to talk to tﬁe former teacher, but useless as far as
dealing with current work habits/discipline problems.

Q : o | o ” _
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' PHONE CALLS - POSITIVE

82.25

-Phone calls provided more help in teaching students.

-I got more information (of the type I was looking for) from the former
teacher than I did from parents. None of the home visits really helped

me in the classroom. Parents did not specifically know what their children -
were weak in. -

~The phone calls were really helpful.

Phone calls: Every teacher has their own way of working with students.
Mv method is usually different in approach with students. It is helpful
to a degree, though. o

-Most teachers were so eager--to talk about their former students. They
“"a11 knew §o much about them. One even .called me back to check on progress
of students. :

PHONE CALLS - NEGATIVE

~The previous teacher should have been notified beforehand to expect the
calls and questions, as some were not very cooperative.

3~Some teache;s were very negative about certain students. I dreaded meeting
those students; luckily, I found those students:not to be the "monsters"
I was warned about,. All the klds were wonderful. ‘The children did not
match their descriptions. a

-

—For second, third grade math,‘teachers expressed a need for emphaeis on
double~digit addition and subtraction, and basic multiplication facts.
However, in summer school we stressed numeration and problem solving.

2 ~-I believe the information I received through former teacher phone calls
could have been given on the cards teachers filled out on retainees before
school was out and thus save a lot of time (or some other form),

3 ~Former teachers were not receptive to our phone calls. They had all filled
out strengths and weaknesses forms which had most of the information we
asked for--but these forms remained in cumulative folders and we never saw
them!? '

3 ~This took up a great 'deal of time which couid have been used'more effectively
for planning and preparing materials. 'They are not useful enough to justify
the time.

3 -Phone-calls‘Eo teachers were difficult because teachers were hard to reach.

4 ~Some teachers could not be contacted because they were not. at home or were
' on vacation,

T34 56 . T



82.25

PHONE CALLS = NEGATIVE (Continued)

-Most teachers contacted indicated they had completed the requested informa-
tion on the pre-enrollment forms filled out before summer school began.

~Since I didn't know the children while talking to the teacher the informa-
tion didn't really stick with me. I seldom went back to look at the -
interview form. "

~1 feel the phone calls could have been avoided with-a good report from
the previous classroom teachers. By the time the teachers were contacted,
we were way into the first week. More knowledge beforehand would have
been more beneficial in grouping classes.

P

2- Many .teachers felt bothered or weren't home.

~Many teachers who were contacted had negative things to say and the summer
school program really didn't lend itself to having as many problems as I
was expecting after the phone calls, .

.2 -The fact that we had to find the former teacher's name and phone number
instead of it being on the card was an inconvenience for us.

~Teachers gave general and vague comments about studentér

~Phone calls to former teachers were not very helpful. Many home room
teachers did not have the students for math or reading, and had little
information to offer. The problem children that many teachers described
were not the children we had. I had no discipline problems probably due
to the low pupil-teacher ratio. Due to this ratio it doesn't .take as
long to get to know the kids.

HOHE VISITS

~Home visits were interesting but very tume-consuming and difficult to
‘schedule. o

-I was able to contact parents during the first week,

~ HOME VISITS - POSITIVE

-1 got the impression that parents were encouraged ‘to see us trying to
improve the communication between,school and home. :

2-"Home visits played a positive part in summer school.

~I really‘enjozed the home visits., It takes parents and teachers to educate
those children and the children saw us as a team!! '
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s HOME VISITS - POSITIVE

‘ -Perhaps it was the timing, but I found the visits and calls to parents
(I called and talked to all but three of the parents of my students)
more positive and useful. Teachers frequently had very negative com=
ments to make, although some were most helpful,

~I. enjoyed the home visits because it gave'me the opportunity to meet the
v parents.

~I feel that home visits allow one to gather information on what the child is
equipped with in order”to work at school or interact anywhere. You know

" what motivations, strengths and weaknesses come from home and where Vou as
the teacher must interJect in order to make school more relevant to:students'
needs. ‘

~At least in visiting the home I gained first—hand information about the
child. The former teachers were cooperative but I did not find the info.
helpful in this summer school. Perhaps I would have felt differently if
I had had more responsibility for designing the child’'s program and for
placing him/her.

~Home visits were helpful and parents seeméd.to like them.

’ ~1 really liked the home visits., I would love to have the time to visit
S students' homes for regular school, too.

~The "parent—teacher" relationship was started with a positive attitude.
Every teacher relates to different personalities in different ways, but
it zave you an idea what to expéct after talking to the former teacher. .

HOME VISITS - NEGATIVE

-1 was not trained enough to make a home visit. The areas where I made
home visits were dangerous. The home visits were useless,

~Information I received from those teachers who did the'home visits was of
no help. ' '

~-In our home visits we found out that the parent knew very little about the
academic weaknesses and strengtlis of- the child,- In all of our visits the
child answered most of -the questions. I will say that in all instances

- ~ parents were cooperative and delighted to see the teacher visit the home.

-\\ ~-Not sure home visits were beneficial. .

¢
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ADDITIONAL COMMENTS ABOUT SUMMER SCHOOL:

Loved feaching it!

I enjoyed it!

Very helpful. in understanding the pupils' problems. | .
I have never taught such well-behaved children. It seems that by having a

class of retainees, everyone feels like he is in the "same boat" and it feels
's0 good to ''shine" for a change. : .

.

1) Need to have thermofax masters of tests in central location to be used by all--

spent too much time having each math teacher doing own thing,

2) More hands-on activities. '

3) In problem solving, need to concentrate on addition, subtraction, and simple
multiplication problems. Use of Solving Math Word Problems (Nystrom) show
exact, consistent steps. '

4) Teachers called felt children needed computational skills and reinforcement
in this area. : . - ;

5) I had to search and bring my math supplies and activities from my home school.

This is a - great program! Having two teachers épecialize and trade students is
good as is the SMALL CLASS SIZE!

It has been exciting to have been a part off'this unique program. Thank you for
the privilege. : : “

Great experience,

Loved it!

Math teachers had an excessive amount of paper work compared to reading
teachers. Either pay them more or have reading teachers specifically help in
some. way. ) . -

I am delighted I was a part of the summer school program. It was enriching

and I really learned a great deal. This fall T plan to implement in my regular
classroom the many new and innovative ideas I learned this summer. I'd also
like to mention that we were privileged to have such a great principal who
guided us through the program very smoothly!

1. I felt that the second grade tests-did not test the objective well. :They
were not easily understood and were too difficult. Many were the same as
third grade. There were mistakes on several. :

2. We had to take several children that were not on our grade level.' I felt
the children should be with their grade levels, :

I have enjoyed teaéhing, but it has been hard work'because of ;the math curriculum
and ORE forms and expectations for reteaching and record keeping. (We had not
been warned to keep percentiles on tests,)

Génerally I felt very good about the SS experience. I think the students

responded well to the small classes and knowing that all students had at some -
point'been retained seemed to help everyone's self-esteem. I would hope,
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ADDITIONAL COMMENTS ABOUT SUMMER SCHOOL: (page 2)

however, that stu&ents be evaluated in terﬁs of possible bepefit from SS
before being included. ’ .

I'm not sure we can rationalize the cost of the program. Did we help? ' If
we  did, was 1t worth a half a million dollars?

I feel we should have concentrated on addition/subtraction-multiplication/
division; not so much problem solving. (Ex.: p. 4, p. 10, p. 11, p. 12, p. 13,
etc.) (Grades 5/6)

I found myself making my own materials—-especially practice sheets for the
students to go with the objectives. There were not enough activities--esp.
calculator-—for my level students or game (motivational) activities. The last
minute progress report sheets are unfair--I am having to file through a mound
of papers to find scores!! : :
Please don't use smelly stickers; the kids spent so much time scratching and
sniffing. They were too much of a distraction.

Although the working conditions were nice and the money appreciated/needed;”
I'm not convinced that a summer school program-is really all that effective.
And aren't we here for the students? I'm afraid it's all a waste!

Math for Everyone needs .a pre and post test (and answers). Thils program was
geared around 3 books which we did not see the other two books (Plus the work-
book teaches a different form). I enjoyed teaching summer school-—the students
and staff were great! ; : '

Summer school '82 ran more smoothly than any other summer school program I have
seen. It was fun to teach and I feel the students had fun learning. I really
saw improvement in skills, self-concept and attitudes.

It was a pleasure for teachers and a great benefit for students.
Student iInterest was low and misbehavior was high. This interfered signifi-
cantly with our progress. (5th and 6th grgders) : :

Thank you for letting me have the opportunity to work with' these children who

so often get forgotten! 1I've learned that they too are unique, bright and
witty! Hopefully their leadership qualities will carry over to next .year so
other teachers can see that they also have the potential to be great!

Summer school was a definite learning experience for myself as a teacher. I
enjoyed concentrating on one subject area. Our school was run superbly by our
building supervisor. She was so very supportive, helpful and organized. It
made things so very pleasant. I enjoyed all the people I worked with this
summer and I do- feel the children will leave witn many new skills!

It was a great experience, After a few first—year problems are ironed out,
this will be an excellent program. I'm very impressed with the time and money
AISD has committed to .this endeavor.

In general, I think it has been an extremely worthwhilevexpetience, especially -
in its organization, quality of staff, and overall effectivenees.
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ADDITIONAL COMMENTS ABOUT SUMMER SCHOOL (page 3)

Basically, I think the program was a good one. I got:some positive feedback
from parents. The kids seemed to enjoy it. The small classes helped children,
who are usually very withdrawn. in school, to be active participants, I think
Special Ed. kids should continue to be a part of the program!

1) Thank you for the opportunities you provided to meet the total needs of the -
children.

2) 1 would like to use both reading and math pPrograms in my-class next year.

I've really enjoyed participating in this summer school program. " It has been
extremely well organized and planned. Working with an. enthusiastic director
like Ida Hunt made the students and teachers enthusiastic and eager to work
together. I would recommend not including the integrated child in this pro-~
gram because of the constant one-to-one help each of them require.

"I feel that for the short time we had them, it was marvelous. I'd love to

pilot this program.

Overall, ' the program is excellent. Children's attitudes about themselves
improved drastically. Parents would call to give positive comments. Many

noticed their child was improving in reading and actually loved school for the

first time. One boy was up and ready for school by 6:00 AM every day. He

. never wanted to. go during the regular year.

1) CMLR -~ Format should be consistent for student activity sheets and.the
Formative Tests. Unit 4 Test (Level 3) was confusing to-students.

2) I feel summer school was a very productive and rewarding experience. The
students really enjoyed the materials and skills taught.

The summer program has been very productive. The materials (CMLR) were stimu-
lating and motivating. I think that each teacher should teach reading and math
to the same group of children to provide a more correlated approach to the
summer learning process, )

I enjoyed using the CMLR for summer school. It was very effective because of
the Direct Teach Procedures. I feel 2nd grade next summer school should use
comprehension workbooks somewhere inbetween first and second grade level~—-or
work on some different units in the second grade book. Inference II was too
hard for this level. .

Fantastic experlence. Ruth Bailey was a joy to work for and with., The students
were great. Community school was terrific.:

It went very well! Our campus director was excellent!. I enjoyed it!
It would've been much more helpful -for us to have the/student progress report

sheets before now, or at ‘least be told that we needed to- keep' track of scores
so that completing the forms would be less t1me—conSum1ng.

-1 really liked the Reading program. The children enjoyed the:work and books.
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ADDITIONAL COMMENTS ABOUT SUMMER SCHOOL: (page 4) -

I felt very confident in teaching the reading program; however, the "official"
forms which had to be completed for grading purposes throughout the program as
well as at the end needed more explanation to be given to the teacher by ORE.

There were more than enough materials to go around. However, my class of
students was not high enough to do some of the simplist assignments. The real

‘problem seems to be who was attending summer school--what are the students'

needs’ Why were they left behind?

Most former.teachers were hard to get hold of or really didn't care to be
bothered. Many that were contacted had negative things to say and the summer
school program really didn't lend itself to having as many problems as I was
expectlng after the phone calls. The fact that we had to 'find out the former
teacher's name and phone number instead of it being on ‘the card was an incon-
venience for us. : :

1) Rewards were great reading motivators, 2) Recess was a great time to relate
to the kids non-academically--they relished this time, 3) I ran the most human-
istic classroom I have ever run due to the extra time available--there was
virtually no stress on anyone,.students or teachers. Students identified as
serious behavior problems were easily handled in this setting. Students were
on task much of the time. ' '

I found myself coming up with more positive reinforcement ideas to get my
students to read paperbacks and it was a success. I shall use this method
during my regular scholastic year. I loved the weekly progress report home.
Students were eager to share what success they were experiencing here at school
with. parents. Again let me say that we need to use some form of summative

test that patterns after the formative test in reading besides the CRT. I felt
very supported by my director, Mr. Mungia, and administrative staff at all times
If any problems arose my answer was given 1f not that day, the next morning.

It was my pleasure to work. as a teacher with beautiful kids! .

As an overall view the program ran very smoothly and successfully. The in-

services and workshops were helpful in preparing us for the program. Working
with these children made it a very rewarding summer job.

We were told to order supplies but we weren't told what supplies we would need
or that we could go in together and share. (We were told later.) We weren't
‘given a limit. (We were later--had to redo.) It was really disorganized. Our
requests were only part1ally filled but no record was kept on what we were
lacklng.

I enjoyed teaching the CMLR.’

It was interesting and the students enjoyed the units that were taught.

Summer sbhool is good for these underdeveloped skilled kids but it doesn't
enhance their need for word recognition and word attack, I find that many
students could comprehend after the material had been read to them but were
having problems recognizing the words. (in context or out of context)

The students received far too many rewards and "goodies." Summer school was
well-organized and I thoroughly enjoyed it. Would love to do it again. Most
of my students want to go next year.

A great experience. Materials excellent for students and are exciting and fun t
use! L o~
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ADDITIONAL COMMENTS ABOUT SUMMER SCHOOI.: (page 5)

It was a great experience carefully organized—-everything went smoothly~-
the stickers were great!

'The summer school program has proved to be a very well organized, effective
teaching program. I have enjoyed being a part of it. '

I thoroughly enjoyed the excellent materials, low pupil number, organization,
staffing, and all the prior planning that was obviously done. .

Our school was well-organized and the faculty was enthusiastic. Overall, I
think the program was superior! :

I feel that the main factor contributing to the success of the program was
small class size.

l. Please do not include behavioral prob. students, unless you provide an
outlet (backup) for the classroom teacher; i.e., counselor.

2. Too much paperwork (progress reports, etc,)
3. 1If Sp. Ed. students are to be included additional arrangements are needed.

Summary.;

At least 19 teachers specifically said they loved or really enjoyed the
summer program.,

Two said they liked specializing on one subject.

Five mentioned the the small classes as-a very nice feature,

T=41



82.25
RESPONSES TO OPEN-ENDED QUESTIONS ASKED ONLY OF READING. TEACHERS.

)

READING

20. WHAT DTID YOU SPEND AT LEAST 10 MINUTES A DAY TEACHING (ON THE
AVERAGE) DURING THE TIME NOT SPENT ON CMLR?

OTHER:

Creative writing.

Study trips.

Story writing. .
Children read to classmates from Text Extenders.
One-on=-one instruction.

Sight word drill games.

Students made book reports.

Journal writing.

World events and how they affect my students; any significant experience
to child during weeks at school.

Book reports--written and oral.

Word attack/Study skills activities.

Language experience.(2)*

Creative writing.

Developing language and concept experiences.

* Numbers in parentheses indicate the number of respondents saying this.
If no number is indicated, only one teacher made the comment.

%




READING

82.25

QUESTION #21. .DID YOU HAVE AN ADEQUATE SUPPLY OF THE STANDARD CURRICULAR
MATERIALS? IF NOT, WHAT DID YOU LACK?

o

YES. * (23)

LACKED: (6) o
Houghton-Mifflin mini~books

Modern Curriculum Press primary books

'

Mini books

I needed a comprehension workbook for making copies to use with students.

. : N
Skill books on word attack skills should have been provided for students in
intermediate grades since these provided for students in intermediate grades
since these are very low for this particular student in Summer school.

Comprehension workbooks.
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READING

QUESTION #22. WERE THERE ANY MATERIALS YOU DID NOT HAVE THAT YOU FEEL
WOULD BE HELPFUL FOR FUTURE SUMMER SCHOOLS?

No: (11)
Yes: . (11)
Mini Books

Master books sold through "Good Books" Store such as Comprehension & Speed
and Study Skills (a reading comp. and skills through literature series) were
very helpful in the reading program., '

I ran a vigorous independent reading program and felt that I did not have
enough books even though I supplemented my. supply with many books from my
home school,

We needed more paper for duplicatioﬁ purposes.

More adequate supply of instructional material. (Ditto paper, thermofax, etc.)

The Word Attack/Study Skills workbook for the students.

' The supply allotment should have been $20.00! Workbooks for first grade compre-—

hension.

Scissors, glue, thermofax, ditto paper, Jscissors came two weeks late-—and there
were only two more pages to cut out. By the time you spend all your supply

Z,money on these supplies at first grade, you don't have any other money.

More books for the students to read. .

It would have been very helpful to have had workbooks for the comprehension
Units.

Dictionaries,

1
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!
RESPONSES TO OPEN-ENDED QUESTIONS ASKED OF LEP READING TEACHERS.

LEP

no

3. DID YOU RECEIVE AN ADEQUATE SUPPLY OF ALL MATERIALS?

2 Yes, 1 No (Lacked Spqhish workbooks)

24. WHAT DO YOU SEE AS THE STRENGTHS OF THE MATERIALS USED?

Materials covered the objectives very well. (W) Materials were not in
Spanish and not all materials were adequate to use for or with everyone.

The ESL stories were easy, enjoyable, the play and practicc seemed good
‘but I didn't have time to use it, "I like English" very colorful and big.
(W) Supplemental Readers - not enough in English.

Simple sentence forms, basic vocabulary. (W) Need more for advanced
students, higher interest level but still low voc. materials for older
children. :

25. WERE THERE ANY MATERIALS YOU DID NOT HAVE THAT YOU FEEL WOULD BE HELPFUL
FOR FUTURE SUMMER SCHOOLS?

I needed easy English reading'books.
Matematica--Silver Burdett’
ADDITIONAL COMMENTS ABOUT SUMMER SCHOOL:
M I enjoyed it. |
Loved teaching it.
21. What reading materials should be used again? ' OTHER:

Listening activities.
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RESPONSES TO OPEN-ENDFD QUESTIONS ASKED ONLY OF MATH TEACHERS. )
MATH

v
.t o . y

" , .
19. WHICH MATERIALS DO YOU ébEL SHOULD BE USFD'AGAIN?
A workbook that coordinates better with Math' for Everfode.(Z) .
Reinforcement, ) | |
Calculator workbooks,

I loved the Powers of Ten kit! (2)

All'the activity books.

Skill games,

Little Professor calculators. : . ~ AR

20. SHOULD ANY MATERIALS BE ELIMINATED? -

Succeeding in Mathematics workbooks-—they do not go along with the
Math for Everyone program.: (8) :

Yes. Math for Everyome 1s nothing really new or imaginative. It is a
real disappointment.

Succeeding in Mafhematics was good. However, we covered some skills that
the book did not which made it difficult to teach. -

The AISDsguides are full of mistakes. They were never proofread.(Gr. 5/6)
I spent hours makihg my own materials for skills Succeeding in Math did not cove
Calculator enrichment needs a few more activities for the lower levels (1-2).

Math for Everyone should have included a test for each objective and if 1€ is
not completed properly it should not be used. (Gr. 2)

No. (5)

The tests should be re-evaluated to correlate with the workbook or the work-
book should be eliminated because it didn't correlate well with the math at
leVel 2.

If problem-solving is a focus next summer, a locally—produced workbook in-
cluding problem-solving should be used instead of the worksheets.

Succeeding in Math (SIM) does not have enough practice sheets on the specific. -
concepts we were working on.(Gr. 1) 4 .

Too much paperwork--test scores were recorded several times--little time for
retesting. -

_ Many of the books and resources were not used because they were on too high
Q a level. (Gr. 1 or 3) » p
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20.(Continued)

. Math for Everyone needs interesting activities for the objectives.
! ’ o : _

‘e

+

+* 21. DID YOU RECEIVE AN ADEQUATL SUPPLY OF ALL_‘MA;I‘ERI_ALS? 29 YES _7 NO
IF NOT, WHAT DID YOU LACK?
Ditto paper, transparencies, and thermofax.

Apparently there was-some misunderstandiné about the stickers. Some were
not scented. We were told students could earn 10 per day but we had far
less than needed for such a number

Thermofax and duplicator paper.

Paper, dittos, thermofax masters--I had a lot of .good materials I couldn t
\reproduce. :

Ditto paper, pencils, thermofax, atc. : » \ §
Received bovklets, workbooks. 'Had to run off tests and activities in problem
~ solving and-.calculator. Had to make materials used to teach various skills.

Textbooks! 1If we are not to use textbooks, we should not use a program
that relies heavily on them. N _ . ‘

"SUMMARY: 'Lack of sufficient tHermofax masters and ditto paper was men-~
\ltioned by 4 of the 7 teachers who said they lacked materials. e T

* NOTE: 2 teachers noted that they received sufficient materials but that
some were late in arriving. :

N _ AN | i _ )
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X

22.  ARE THERE ANY MATERIALS- NOT USED THIS SUMMER THAT You FEEL WOULD BE

HELPFUL FOR . FUTURE SUMMER SCHOOLS *

It would be nice to have materlals on the first or second day of the workshops.

N T

If the tests=tould be reproduced on charts it would be great. We had few ther-

mofax here to use. I liked all of the materials.
A math book--not just a workbook.
More manipulatives. (5)

Problem-solving.

‘Perhaps addltlonal enrichment to be used w1th the calculator' students occa- )

sionally tlred of the calculator.

~a

Cames on basic facts on addition, subtraction, multiplication, and diviSion-

need to be bought (like Quizmo). These children need to be drilled dally

‘on their basic facts. Also, materials on measurement.
Unifix blocks, pattern-blocks, attibute blocks;

‘Solving Math Word Problems Levels A,B,C (Nystrom). Need for more reinforce-

ment materials and hands—on activities.

Some brdblem—solving cardS<t9 be used independently or as a center.
A workbook that goes along with Math for Everyone.
A set curriculum inétead of 10 supplémenfal thiﬁgs.
More hands-on materials ( counters, skill gémes, walk-on number lines

for counting), Little Professor calculators. °

SUMMARY : ‘More hands-on materials and manipulatives were mentioned most
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82.25 . . ' TEACHERS SURVEY

i QUESTION #23. WHAT DO  YOU SEE AS THE STRENGTHS OF THE MATH PROGRAM MATERIALS?'

I like the structure of breaklng the SklllS into small parts (objectives) *
and teachlng for mastery _ .,

Used fourth level for entire group—-made teaching more effectivé. (Grade.4)
Ideas for manipulative materials. | - |
 The "handé-on" —-"experience" ideas and uéage.
Broad——yet specific—--included teSts.

Organitatioh and variety in instructionﬁl methods.
Excess of books to choose from.

“

The teacher has a variety of materials from which to choose in order to present
‘her lessons more effectively.

Math for Everyone was excellent.
It certainly forced me to be creative, (Grades 5/6)

Mastery approach; however, some of the skills for the level seemed very. easy
while others seemed to be 1 or 2 years beyond the level. (Grade 4) .

Concise tests/clear stated objectives—~they're short enough to cover and test
in a ddy. Each area is divided into several objectives that cover each area
over all. (Grades 5/6)

- The structured 1essons.
The systematic way Math for Everyone' approached the skills. (Grade 2)

Reinforcement.and minicalculator handouts.

The sequencing order was excellent. The immediate testing was great. The
calculators motivated my kids. (Grade 2) :

The "Math for Everyone" program is very appropriate and effective in meeting
the needs of' all children at their own pace. (Grades 5/6)

Everything we needed was here for us. The book was missing some of the'skills
we taught. But overall it was great! (Grade 4) -

Stressing numeration and problem solving is important, but these levels could-
not add and subtract. (Grade 3) : :

" Calculator enrichment, ' o :

Less planning time is required and the program is thorough, interesting, and
can be used for any amount of time nebessary. (Grade 1) '

Q. - The materials were th0r0ugh and acceSS1b1e. It made math fun and interesting
[ERJ!: for teachers as more time could be spent creating motivating material and working




I=
>
L]
o

82.25
QUESTION NO. 23 (page 2)

with student needs. (Grade 1)

The material was geared toward teaching low achievers.

Concise, well. thought out, motivating, and many.opportunities for enrichment.(Gr
& '

"™Math for Everyone' was very good because I liked the way the objectives’
were outlined for us. By this, we could concentrate on those soec1f1c obJec—

"tives the children really needed. (Grade 1)

Focuses and concentrates on specific skills.;

The clear organization scope and sequence. The hierarchical grdde level arrange
ment, -

I like the way Math for Everyone states obJectives for each grade level-—but it
doesn't really provide many activities for these. (Grade 1) -

The varied activities to choose from.
The systematic approach to loceting'énd'meeting individual needs.: (Grade 2)-

Tests and recording system.

Word problems and calculator activities.

Surmary :

v

Math for Everyone mentioned specifically five times.

. I-50 3 -
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_ TEACHFRS SURVEY ~ MATH Lo .
QUESTIO& i#24, 'WHAT IMPROVEMENTS WOULD - YOU SUGGEST?
(GR. 2) A more structured erogram-—iike the reacing is laic out.,

(GR.‘l) Provide materials for assessment of objectives mastered at all grade
' levels. :

(GR. 1). Coordinate the test materials more closely.

(GRt'l or 3) Better games for Sklll practlce and better calculator activi-
ties than those prov1ded and more and better motivator ideas. The
booklet provided was inadequate,

" (GR. I) Tests need to be coordinated with strands.
(GR. 3) Use another program!

(GR. 3) . Tests should match skills better—-if youfhad not looked at the test
‘ ' before teaching skill, you might emphasize something diff. There
were not enough activities given for the skills~-if you spent- more
than one day on a skill, you had to come up diff, activitiess
Because the workbooks d1dn t match the skills every time, I spent
a lot of time making up ind. work.

(GR. 4) Order workbooks that go with the obJectlves taught

(GR., 2) The Math  for Everyone activities did not jive with the mastery
) tests-~-specifically P5 green. Succeeding in Math offered no
practice in graphing.and did not jive with the objectives in teachlng
fractions.

(GR, 5/6) Find a workbook that is more self explanatory. It had: to be

taught-~It was not a practice or reinforcer at all. 1In a class
. working in different workbooks (2 groups), it was impossible to
find practice pages for the children to do 1ndependent1y on_the
subJect being studled -

-(GR..2) A workbook that goes along with Math for Everyone.

(GR. 2) The math program and textbook could be better coordinated. Pages
of the text to be used could be listed in a printout. It was un~
fortunate that some of the textbook pages for fractions could not
bé used in the classroom but were to be completed at home. Also,
the P5 lesson graphing did not have the goals that were expected on

" the test. (Math for Everyone). I feel that "math facts" could also*

be taught., I found most of my children needed to learn/practice them
before they could do problem solving.

Have more manipulatives and workpages available, o -
-More explanation as to how to implement program.
Because of time limitations, the overall math program would be

more successful if a system of " gr0up1np the chlldren more to their
functional level could occur, :
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* QOUESTION--#24 .- (Page 2)

w

motivated special ed. students.

That 1eve1s of performance be an important aspect to 1ook at, and not so
much the grade when dividing the children into classes. ' ’ : '
A greatgpercent ‘of my students could not add, subtract, multiply, or divide.
Therefore it is hard to teach word problems without this background. " These
need to be added to the summer programs and omit some of the skill in numer-
ation and problem solving--there are too many skills in the upper grades--

-calculators: material and booklets were too hard--teacher needs to be able

to help in selecting material too.
More followup'activities,for objectives not coVered in the workbooks.

No integrated special ed. studenﬁs. Limit the number of very low, non-

:

Perhaps a format that would not require-almost daily testing. Many of the
students quickly tired of "another test,' even short ones. :

In the lower levels we need to work with fewer objectives in Math. Maybe
if we just concentrate on 10 or fifteen objectives we could be more successful.

A test Booklet already made for each child. Much more manipulatives ava11-'
able. A ditto book of.math tests to run off for those who did not master the
test the first time. .

N

More manipulatives for students workihg at very low level.

Help in coordlnatlng tests, record keeping, etc,

1) Need to have thermofax masters of tests in central location to be used by
all--spent too much time having each math teacher doing own thing 2) More
_hands-on activities 3) In problem solving, need to concentrate on +, =, :
and s1mp1e X problems. Use of Solving Math Word Problems (Nystrom) show
exact consistent steps. 4) Teachers.called felt children needed computa-
tional skills and reinforcement in this area. 5) I had to search and
bring my math supplies and activities from my home school.

Lots more manipulatives are needed--clocks, scales, charts, etc.

Summaryv:

Better, coordinated tests mentioned five times.

Better coordination of workbooks and objectives mentioned five times.
More skill practice sheets mentloned five times. :

-
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PARENT SURVEY

T




82.25

O

ERIC

Aruitoxt provided by Eic:

Instrument Description: Parent Survey. : L

3rdaf desesisciop of She inscecmans:

&

The Paren; Survey was designed .to assess parent pe;ceptions of their exper-
ience. with the 1982 Summer School for retainees. The survey contains seven

_itemd concerning general reactions to the program, the effects of the home

visit from the teacher on parent behavior, and information about the follow-up
activities which parents received and completed. The survey is contained in
Attachment J-1. _

T3 whom was che iastrment admisistezaed?

.The pareuts of half of the summer school students were raudomly selected and
administered the survey. A total of 547 surveys were sent out. All parents
received both the English and Spanish version of the questionnaire,

Sow 2wny ='2es vas ctha iascTiment adadinistersd? . ¢

Once. ’

“hen 7as tie ‘.:straan- 3dministared?
The survey was mailed out to parents on August 16, 1982, two weeks after the

last follow-up activity was sent out and five weeks after ‘summer’ school classes
ended.

Whars was che {astmmanc adxiniscazad?

The survey was sent to parents at their home address.

=he ad:i:is:a*-c she izscm—ane? -

The survey was self-administered.

Ahate tTaicing d4d the admdzigcrators hava?

N/A.

7as sha inszrment adnialstarsd under sctandavdizsd condisdions?

No. ' v

Wars thara JToblams izl she inscomtent or Sha admiadsctrasiosn chat sizate 1fJacz
=ha 7alidlzr of zhe daca?

No problems are known vo exist with the instrument.

-

who davaloved che izstmment?

Office of Research and Evaluation staff.

what =eliabpilizr and ralidizy dagz 3re availabla ou the imscruoment?

None.

AZs zhers 30rm 43ta availapla- Sov Iintarsyeeisg zha reauizsg?

76 o

+No. ' -
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PARENT SURVEY

T Purpose N

[\

The Parent Survey was designed to provide 1nformation pertinent to the fol-
lowing decision and evaluation questions:

Decision Questicn D2: Was the structure of summerischool
appropriate for future summer schools7 Are alterations
necessary? . . Sz

Evaluation Ouestlon D2-11: How did parents like summer
school7 '

Evaluation Question D2-12: What effect did the home visit
have on parents' activities with their children?

,; : Evaluation Question D2-13: Did parents receive informa-
tion about activities to do with their children for the
rest of the summer after summer school was completed?
How much did they complete?

Decision Question D4: Should retainees be encouraged to attend
summer school?

Evaluation Question D4-5: Can any variables be identified
that relate to student achievement?

Procedure

with the above questions in mind, ORE staff generated survev items which
were likely to tap general reactions to the program, activities produced by
a visit from the summer school teachers, and information about completion
of follow-up procedures. The survey was distributed for comment to other
ORE staff and summer school coordinators. A Spanish version of the survey
was produced and the translation verified by several Spanlsh-speaklng ORE
staff members.

Surmer school students' ID numbers were matched against numbers appearing

on the 1981-82 end-of-year Student Family File, This file was used to
generate labels containing the stident's address. Several students did

not have ID numbers. Several attempts were made to obtain these students'
addresses through information from teacher records, and when these addresses
were obtained, labels were generated. Only one label was generated for each
family, regardless of the number of siblings in summer school,

ERIC B
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Labels were generated for the parents of a randomly selected sample repre-
senting half of all the summer school students. One group excluded from

the survey are the parents of students with either no student ID number and
‘no teacher-obtainable address, or those with no address on the Student Fam-—
ily File. For these students, no address was obtained. '

The su-veys.were sent by U. S. mail on August 16, 1982 and were returned by
parents in a pre-—addressed, stamped envelope to ORE. All English-language
surveys received by October 15 were keypunched, and frequencies were gener-
ated for each objective response. Sp:nish-language surveys were scored by
hand because only seven were returned. - )

] Results

A total of 119 of the 547 parent surveys sent out were -returned, for a
return rate of about 22%. There were seven Spanish-language surveys and
112 English~language surveys returned. Parents' responses to objective
items are summarized in Attachment J-1, and parents' comments are repro-
duced in Attachment J-2. Results are .discussed below in terms of each
evaluation question., ' R N,

Evaluation Question D2-1l: How did parents like summer school?

Q

Parents generally had a favorable overall impression of summer school; 92
of the respondents to the English-language questionnaire (87.77%) rated the
summer school as "Wonderful" or "Pretty Gcod" and five respondents to the
Spanish-language questionnaire (71.4%) rated the summer school as "Wonder-
ful” or "Pretty Good." One parent responded that summer school was "Not

' Very Good"; this parent felt this way because students "should not have to
take both reading and math." '

‘Parents were asked to choose which three of 15 features they liked best
about summer school. These features were ranked according to respondent
selection, -and the rankings and percent of respondents choosing each fea-
ture are given in Figure J-l. Math class, reading class, and learning to
use a calculator were the features chosen by most respondents to both forms
of the surey. : ’

Parents were asked several questions about the school schedule and about
how their child got along in summer school. Most of the respondents to
the English form felt that the length of the school day was just right
- (95 parents, or 84.8%), although 14 (12.5%) felt that the school day was
.easd00 short. About three out of four parents felt that five weeks is just
the right amount of time for summer school, but 26 (23.2%) thought five
weeks was too short a time. All respondents to the Spanish-language survey
- felt that the length of the school day was just right and that five weeks
was just the right amount of time for summer school. Most of the English-
form respondents felt that the beginning of the summer is the best time for
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-summer school (80 or 71. 4/), 27 (24.1%) would have preferred it to be held
in the middle of summer, and 5 (4.5%) would have preferred it to be held at
the end of the summer. Two of the Spanish-form respondents (407%) felt the
beginning of summer was the best time, but two felt that the middle was

“ best, and one preferred the end of summer. ' ’ ’

- Almost all respondents reported that their child liked the classes (109 or
97.3%), liked the teachers (110 or 95.5%), and liked the other students
(107 or 95.5%) .

PERCENT CHOOSING

RANK THIS ITEM . ITEM

1 s8.0 | Math class

.2 52.9  Reading class

3 42,0 : - Child learning to use a'calculéﬁor

4 39.5 - . Small classes

5 28.6 . Tééchefs got éhild interested'in school
6 27.7 Students fewarded with calculators

7 ‘26.1 : Child learned a lot

8 g 18;5 | Weekly treats for attending

9.5 . 12.6 ' Community school activities

9.5 ~ 12,6 Chance for child to make friends

11 ‘ - 9,2 Other (Increased.child confidence: .3.92;

Lots of attention: 2,6%, Getting Cal-
culators, 2,.6%, 10 Other comments; See
Attachment J-2 for complete list.)

12.5 8.4 " School library

12.5 8.4 : - Place where child would be with adults
14 7.6 Having chance to talk with teacher

-Figure J~1. PARENTS' RESPONSES TO "WHAT THREE THINGS DID YOU LIKE

: BEST ABOUT SUMMER SCHOOL?" N=119, ' Spanish-language
survey respondents and English-language survey respon-
dents did. not differ in their rankings of these features,
so both were combined.: The only options not selected by
any respondents were 'Math sGlass explained in Spanish' .
and "Reading Activities in Spanish." These only applled
to parents of students in LEP classes (39).

ERIC . R s 79.
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Evaluation Question D2-12: What effect did the home visit have on parents'
activities with their children? . : C

The rationale for and procedure used by teachers in making home visits is
contained in Appendix E. Of the 1,141 students attending summer school,
144 or 12.6% were assigned to receive a home visit by both the student's
math and reading teachers (Appendix B). According to teacher reports,
about 96% of attempted home visits resulted in a meeting with parents
(Appendix I), .

Parents were asked if .they had receilved a visit from their child's teachetr,
and 19 (13.4%) responded that they had. More than half (four or 57.1%) of
the parents responding to the Spanish-language form reported receiving a

visit from their child's teacher.

Of the 19 parents receiving a visit from their child's teachers, ten (52.6%)
reported that the visit caused them to do something different with their
child. Of these, five (83.3%) reported that they helped their child prac-
tice math more often, four (66.7%) reported reading to their child more
often, two (33.3%) reported that they were more strict about bedtime rules,
and two (33.3%) reported that they made sure that their child ate well. _
When asked if they thought teachers should visit with parents during future
summer sciiools, 90 parents (75.67%) thought that they should. Those who
believed teachers should make home visits thought that parents get informa-
tion about what goes on in summer school, that they learn ways they can help
their child to achieve, that they feel they can participate in their child's
achievement, that it helps build rapport between parents and teacher, that
the teacher gets information about their child, and that it is an opportunity
for problems to be resolved. The parents who did not think teachers should
make home visits felt that teachers had no time, that the time could be, bet—
ter spent in lesson planning, that phone contacts would be more convenilent,
or that it would be easiler for parents to visit the school. One parent
objected to home visits because teachers’"can work better if they have no
(preconceived) opinion about the child." These comments by parents may be

-found in Attachment J-2.

It is interesting to compare these results with teachers' responses t ihe
Teacher Survey, reported in Appendix I. Most of the math and reading
teachers (88%) belileved that the home visit had improved the home-school
relationship. In addition, most teachers (91% of the reading, 86% of the
math, and 100% of the LEP teachers) believed that they received useful
information from the home visit. Many teachers (30) reported that children
receiving home visits seemed to be more comfortable in school, that children
had better attendance,, and that parents seemed more interested in school,
although 12 teachers responding did not observe any specific differences
between children whose parents received home visits and those who had not.

Evaluation Question D2~13:. Did parents recelve information about activi-

ties to do with their children for the rest of the summer after summer -
school was completed? How much did they complete?

Gy
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Follow-up activities were designed to provide continuing support for what
the child had learned during summer school so that the students would not
decline in achievement over the school break. Parenig received ideas on
how to work with their children in reading and math for the restkof the
summer. Classes of students were randomly assigned to receive a general
or a specific form of follow-up to allow comparisons of the effectiveness
of the two types of follow-up. , g

In math, all students were allowed to take home their math workbook. A
letter was also sent home with the students on &he last day:of class
indicating recommended .activities to work on .in the workbook in specific
math areas fo: the rest of the summer., Half of the parents received this
general letter plus a follow-up letter each week in the mail with specific.
instructions for workbook pages concernlng one math area.

In reading, all students were given- a letter to take to their parents on

- the last day of class which gave general ideas on how to help their child’
with reading for the rest of the summer, The other half received this

general letter plus reading activities to work on with their child each
week for five weeks through the mail., Actual letters and activities are
shown in Appendix E of the first report,

Parents were surveyed c;::§rning which follow-up letters they receilved: and
which activities they were able to complete. In reading, 34 parents (33. 37%)

reported that they received only the ladt-day letter but no weekly follow-up,
“* 39 parents (37.9%) received both the lasit day letter and the weekly follow-up;

finally; 30 parents sald they received fo follow-up (three had moved and
stopped attending the program), Lette probably never got home with the

‘students on the  last day of class in Tost of these cases. A few teachers

may also have neglected to send the letters home.

Most parents receilving reading follow-up had their children list new .
words from their reading (30 parents or 76.9%); 64% reported that they

. had their children make a picture from 'a story they had read; 46% had

their children do the "comic strip stories" activity, 41% did the "Read
Through the Forest" activity, and 187 did the book list,

In math, 38 of the 119 parents responding (31. 9/) sald they received a
general letter on the last day of summer school but no specifi¢” follow-up
letters with i{;tructions for the exercises, Another 40 parents (33.6%)
said they rec ed both the general letter and the weekly follow-up letters.
The rest of the ‘parents (41 or 34.5%) saild they received no letters, and .a
few said they did not ‘receive workbooks. Again, all students were to take
home their workbooks and the general letter, but some apparently did not do
so or thelr parents did not recall receiving them.,

3
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The number and percent of parents completing at least one page in each fol-
low-up area is shown in Figure J-2. It was not feasible to list the actual
pages completed because many parents simply checked areas worked on. As
Figure J-2 shows, the number of parents reporting completed work increased
markedly as the follow-up became mure specific. Only 9.8% of those receiv-
ing the workbook but no follow-up letters completed any pages, . while 42. 1%
of those receiving the general letter and 75% of those receiving the general
and weekly letters completed at least one exercise. Overall, 50 parents
(42%) said they completed at least one activity in the areas listed on the
survey. :

a

NO FOLLOW-UP o GENERAL AND
REPORTED GENERAL LETTER [(WEEKLY LETTERS TOTAL
AREA N % N % N A N A
Addition 4 9.8% ! 21.1% 24 © 60.8% 36*  30.3%
(Grades 1-6) )
Subtraction 4 9.8%2 | .7 18.4% |25  62.5%2 | 36  30.3%
(Grades 1-6)° = _
Multiplication | - - 7 18.4% 15 37.5% 22 18.5%
(Grades 4-6) ' :
Division - - - 4 9.5%2 |10  25.0% | 14  11.8%
(Grades 4-6) v .
a Time 1 2.4% 4 9.5% 15 37.5% 20 ©  16.8%
(Grades 1-3)
Money 2 4.8% 5 13.2% 21 52.5% | 28 23.5% .
(Grades 1-3) ' '
Fractions T 2.4% 2 5.3%2 | 14.  35.0% 4 17 14.3%
(Grades\l—q9~
" Geometry 1 2.4% 1 2.6% 9 22.5% 11 9.2%
(Grade 3) ‘
Measurement , - - 2. 5.3% 8 20.07 10 8.4%
(Grades 4-6)
Graphs | - - 1 ~—2.6% | 3 7.5%. | 4 3.4%
TOTAL ] 4/41  9.8% |16/38 42.1% [30/40 75.0% |50/119 75.0%

Figure J~2. " NUMBER AND PERCENT OF PARENTS REPORTING COMPLETED FOLLOW-UP
WORK WITH THEIR CHILDREN. All percents are reported in
terms.of the total number of parents receiving each type of
follow-up. A total of 112 English and 7 Spanish question-

) ‘naires are included.

~As Figure J-2 shows, parents most often reported working on addition, subtrac-

tion, and money exercises.
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Parents were asiked how much they think their children learned from these
follow-up activities. A slight majority of parents (50 or 55. 6%) reported
they thought their child learned a lot, 35 or 38.9% said their child
learned 2 little, and 5 (5.6%) said they didn't think their child learned
much. These five parents did not report their reasons for thinking their
child did not learn very much.. A majority of parents (51, or 68%) reported
they enjoyed working -on the follow-up activities a lot; and another 22
(29.3%) reported that they enjoyed the activities a little. Only. two
parents reported that they didn't like the activities, and only one of these .
parents gave a reason for not liking the activities: they "didn't know what
they were for."

©
Evaluation Question D4=-5: Can any variables be identified that relate to
student achievement?

Information with relevance to parent activities and student achievement is
not available at this time, but may be available in spring 1983. Results
from the Parent Survey will not be directly applicable as there is no me-us
by which survey responses can be matched to specific children. It may be
possible, however, to compare the achievement of students whose parents
were assigned to receive weekly follow-up activities with students who were
assigned to have only the last day follow-up letter sent to their parents.

Summézz

‘In general parents were positive about the summer school. Parents liked
the following features in particular:

« reading and math classes

+ calculators

« small class size

+ the teachers (and their ability to-. get the
students interested) .

+ the length of the school day

« the timing of summer school and length of the
session . . -

+« the idea of home visits. :

When asked about follow~up activities, 40% and 347 of the respondents reported
receiving weekly activities in reading and math; wrespectively. About three-
fourths reported completing at least.one activity., About half (56%) of the
parznts felt the chiid learned a lot from the activities, with 40% learning
a little (in the parents' opinion). Most enjoyed working with their child.

S
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, : (Page 1 of 4)

PARENT SURVEY ( < vu;)“"»w Paoaonse “*)

The Austin public schools would like - ‘mow how you felt about summer school

this year. This will help rove fi ure summer schools. We won't reveal
‘what you personnally said . only report how all parents felt about each
question., Please answer 4+ ions on either the English or Spanish version
of the survey and return . : enclosed envelope by Auguat 27th. If you
have more than one child whe ut to summer school, only anewer these questions

for the child whose name is on the envelope this survey came in.

oé 1. Hd;l would you rate this year's summer school? (Circle ome word)
M=l ' .
: Hon rful - Pretty Good Okay  Not Very Good Awful
%.7) #3 (4ro)  1RLH) (/o) o (0.9
pAJz (1A 2. What threa things did you like beat about this yea.r s summer school?
A (Place a check mark next to your choicew)

Y (‘IJ.')Small classes
R 7 feading claas (s3 ‘00}02
! Math class (')5 ‘4’/0
‘},5 ----- nity School Activities (recre&.tion and other activities).
4 (¢JHaving the chance to talk to the teacher
7 9(a¢. My child learned a lot
b “The teachers got my child interested in school
M.s IS (/39The chance for my 'child to make new friends
/1 ' o (8.9The library at school
J o (4.9 child learning to use a. calculator
s 32 (athStudents receiving calculators as a reward
T Qu (tiMeekly treats for attending
13 7{7.0A place for my child where I knew he or she would be with adults
6 o (0o.0)Math class explained in Spanish
IZ3 { (+.9)Reading activities in Spanish
1 14 {13.5)0ther?

k]

3. Complete the following sentences by pyrting a circle around the letter
that makes the sentence true:

"a. T think the séhool day was .

p= 1 - (a) too lo (b) just right (¢) too shor
2L 95 @Yy e e (12
R b. I think that five weeks of summer school is : .
' : (a) too (b) just right (c) too short
‘9 5.0) < j A (33
a c. I think summet school wor:s best when 1!2 ; held a: of summer.
M= : (a) the beginning (b) the mi ¢) the en
: §0 (7-4) 27 (@) s s)
d. My child the classes.
N1 (a) Liksd (&) didn't like
' ' " G %) 2 (J-yL
[} e. My child - the teachers.

(a) liked,- K (b) didn't like
/0 25.5) ¢

y.l £ ub/ ;~ I k|
f‘}:' He . f. My child - the other students.
(a) like (b) didn; ke
5ts-9 EeR
4, Did your child's surmmer school teacher came to visit you before che beginning

- of summer school? (check qQne)
(SENTES 152(3‘4’!Y28 ' 7@£No.

1t 80, ‘did the visit cause you to do anythi differemt with your child related
, N”'W{‘w school? 9 (30.5)¥es as ,5 No. .

y what? (cheeck any that you now do more): )
(i‘aiead to my child more often /) (3.9%m stricter about bedtime rules
H (szrake my child to the library /o (79)Am sure my child eats berter
. ynore often i (3¢jother.
Y (féaﬁzl ny child practice math : -
D{IC ' more often : : :

. ' ' J-10 7 84 %




82.25 ~ Attachment J-1
‘ (Continued, page 2. of 4)
NP 105 5. Do you think teachers should come and visit parents to talk about school
during tuture Summer .=°h9°18‘? 8 (3. es 9013

" Why or why nbt?
103 4. what taf
Nvt . at information did you receiva about reading activities to do with your
child after the summer school was over?

:[ (33/‘1}' child brought home a letter on the last day of summer school
. \about reading activitiea to do for the rest of the summer;
AR Gy I receiyed activities to work on with my child for five weeks in
a row; '

J0 @l)w‘t"%et either of these.

If you received rcading activities, which ones were you able tn complete
with your child?

N "37 1¥ (46.-9>Comic-strip stories;
7 [2.1) Diving=~boaxd hook list;
é& ig-agnead through the forest;
o (76-L1st new wards from your reading;
25 4./ Make a picture from a 8. -7 you read.

7. What information did you receive about math activities to do with your
prs (1)~ child after summer achool win over?

24(32‘{2 chfld brought home a letter on the last day of summer school
) bouf math activities to do for the rest of the summer.

55(3/ Z rer:eived acdtivities to work on with my child for five weeks in
row in math.

- ((95 Z)did not get either of these.

'If you received instructions about math activities, were the instructions
correct? That i3, did the page numbers appear to be correct?

If you received information about math activities, which pages in the work-
book did you work on? .
L

srea Page Nubers
Addition 3o
Subtraction =/ .’S
Muleiplication 2 ¢ e - > T2
Division ] -C "[)g S
Time' / g" PR
Money 2 o .
Fractions /(o I3 *\C}W‘f)m
.~ GeometTry
Measurement Vi
Graphs o
e How much 20 you think child earned from these ac ivities ?
' S50 (5‘545 3!‘7 s (s.¢) . o (oo ,
A Lot A Little Not Much Nothing

Did you enjoy working on these activities with your child?
S) (e8.0) . ax (32.3) . > (a.7
Yes, a Lot Yes, a Little No

8. 1If your child was errolled in bilingual classes this Summer, would you like

: your -child to receive hilitgual inagtruction in future summer schools?
.-. . 29 Sgyes Q3 (20.%0

Do you have any other comments or ideas about changes in future summer schools?

Thanks?. Please return as soon as possible.
Q ¥ ‘

ERIC L B S

Aruitoxt provided by Eic:



82,25 Attachment J-1 o
(Continued, page 3 of 4)
ENCUESTA PARA LOS PADRES. (7S, surit 54 (€ 05w sv585)
Al personal de las Escuelas Pdblicas de Austin le gustarfa saber cuales son ‘sus
opiniones con respecto al Programa Escolar del Verano este afio. Esto nos ayudard
a mejorar el Programa Escolar del Verano .en el futura. No revelaremos su nombre,
solo reportaremos los opiniones de todos los padres sobre cada pregunta. Por favor
conteste las preguntas ya sea en Inglés o Espafiol y regrésela en el sobre adjunto .
antes del 27 de agosto.
Si mas de un nifto en su familia asistid a la escuela de verano, por favor conteste
las preguntas para cada uno, de acuerdo con el nombre que aparece en el sobre.
p7 1o iComo calificarfa usted la escue!a de verano este ano? (Marque 1a respuesta)
. MARAVILLOSA MUY UENA REGULAR NQO TAN BIENA TERRIBLE
w7 2. Indigue las tres coséz que maéaﬁe gusggron de la escuela.de verano este afio.
/A% clases pequefias - :
T (47.3) clases.de lectura
l ss.7)clases de matemdticas
actividades de la escuela de comunidad (recreacin y otras actividades)
S:S ._I- (>v.#) haber tenido la oportunidad de hablar con la maestra
55 %.) mi nifio aprendio -mucho
=Y i las maestras hicieron que mi nifio se interesara en la nscuela
- la oportunidad que tuvo mi nifio de hacer nuevos amigos
1a biblioteca de 1a escuela :
5.5 - mi nifio aprendio a usar la calculadora .
3.5 w 1os estudiantes recibieron una-calculadora de regalo .
9.5 ¢ regalitos semanarios por asistir a 1a escuela de verzno
5.5 _l (zx:i tener un lugar seguro. donde sabia que los nifios estarfan con adultos
talguna otra cosa que-le gusto?. @_q ue _era Quumine . (D). Gue
M1 e S TRE Bi1eRon) La 0 PPORTLMO oe TRATOR  otss uLvu’D(/olm
escuwelos; (3 Aue Logrurc-\ qu H130 se | NTERCEARA mas cn Leck; -
3. C?mplete las s1guentes oracidnes .con Un circulo en 1a Ietra que hace la oracion
cierta: , . .
a. Yo pienso que el dfa escolar fue '
ve7 (a) demasiado largo (b) de duracidn ?ae%gada (‘77demas1ado corto
Lo b. Yo pienso que cinco semanas de esclela de” verdno son’ -
N= (a) demasiado tiempo (b) el tiempo ade{gado {c) muy poco-tiempo
) s ¢. Yo pienso que la escuela de verano unc ejor si comienza
/ (a) al pr1nc1p1 el verano (b) a media ﬁs deé verano (c) 21 ¥inal de&:v=r§?o
b
'! 4 (Fue 1a maestrL a vi itarlos al comienzo® de a es€uela de verano? 1M i NO
V=8 Siosu respuesta fue "SI",. 11e motivd esta v1sitaa hacer “algo distinto con su nifio
. en relacion a la escuela? [Qé j} N>
$1 contesto "SI" a la pregunt %% 1or. favor de indicar (una o mas respuestas) 1o
que hizo con su nifio.
_le le? mas frecuentemente
~ 1o Tevé a la biblioteca mas frecuentemente
TN .aoQie ayudé con la matematica - .
! 2s.0)fui estricto con las horas de dormir .
1] riso)procuré que comiera bien i o
tcalguna otra cosa? que s¢ AcoSTora TempProng PARA gu<
ESTUBKrs A TitMI0 enw L4 @scuela - @ Solo _Que ye u\s:rcEA LA puesRo
ve ) T A m < Lo gue€ " HiTA no S0 Ay & Ayusd
5. ;Pien§§7ﬂs€§gﬁueaTéé maeéfroé &¥bef4e Venir a visitar y platicar con 1os padres
: sobre la escuela de verano en el futuro? _{l{ _SI ‘JE§;7'N0
6. tQue informacidn recibid Usted sobre las acti&] ades d tura que Usted puede

Q

ERIC

Aruitoxt provided by Eic:

1levar a cavo con su nifio despues de que termine la escuela de verano? .
(20-%%1 ultimo d7a de escuela mi nifio trajo a la casa una carta con activi-

esto del verano.

O

: dades para el r
AL ﬁaeqm actividades de lectura para cinco semanas.
No recibi ninguna 1nformac15n sobre actividades de Tectura.

J-12
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(Continued, page 4 of 4)

$1 Usted recib{o actividades de lectura, jcuaies pudo completar con su nifo?

| Comic Strip Stories
__ Diving-Board Book List
Read Through the Forest
! _List new Words from Your Reading P
g Hacer un dibujo sobre uno de los curntns que leo
7. ¢Que informacion recibid Usted sobre las actividades de matematicas para hacer con
su nifio despues gque termino 1a escuela de verano?

2 i El ultimo dfa de_escuela mi nifio trajo « la casa una carta con acti-
vidades de matematicas para hacer juntos el resto del verano.

s i Yo recibl actividades para hacer con .mi nifiv para c¢inco: semanas.
No necib? ninguna informacifn sobre actividades de lectura.

" Si Usted recibid instrucci@nes sobre actividades de matemitjcas, gestaban las
instrucciBnes correctas? Por ejemplo, los numeros en las paginas aparecieron
estar bien? MO \ : ' .

S1 Usted recibio informacion sobre actividédés de matematicas, jcuales paginas
del‘manual de ejercicios trabajo? : :

Suma {Addition) Ryl ‘ !
Resta (Subtraction) 11—

Multiplicacidn 1]

{Multiplication) ®

Divisidn (Division)
Tiempo (Time)
Dinero (Money) )1
fraccidhes) K
Fractions
Geometria (Geometry) \lI|
Medidas (Measurement 1
Graficos (Graphs)

tCuanto le parece a Usted que su nino aprendio de estas actividades

AR [ _ -
Mucho Un Poco ‘No Mucho Nada
sLe gustd a Usted trabajar en estas actividadi - 1 su nido?
\|A
$1, Mucho 51, Un Poco Na
8. ile gustarTa a Usted que su nifio recibiera instruccion bilingue en escuela de verano
en el futuro? - s1 { NO
(Tiene Usted ideas o comentarios con respecto a cambios en la escuela de verano pa-a
el futuro? ) ’
@ ZM lo qwe AMI RespecrA (NO) -
¢$ s HiITA E€sTuvo Muy coMTENTA 1 B
‘Pu Asp(w;\a A""rw:vosat Y wa,Zod COLRES TUBo  paucko
/e/;rrumm v VR A LA c. de vérawo,

et A PLSAR e Que waBia (DO ToDO Azo( A A B3,
T CimARE @3TABA , LisTA PARA (a4 mofte AL esc. oL Y Lman?,
cso quiere Aecid ToPU  CSTURC €M ORAem (MmE ReFIra laos

~RATO 2 las aaesTRAS Y AL rragado. L
2 ., prufdi eda A4S MAESTROS ?“e I4+aBLEN es/’q.uol-
’:aj guc )1 C crow GRACIOS |
fraa que ABmEA AT comumLea
.a s - e
{3 w0, o o/-S€ PUDIERA gue Recetiern

De  PROBLEMA.
LS Niwvos, Pues Y v

©PARA  Muak Los. LIS,

] ., G“
@ Topo A 01, 20
A

’

v
¢

Gracias y 6cr favor recuerde de regresar la encuesta lo mas pronto posible.

a

5-138 ¢




Attachment J-2
(Page 1 of 4)
32.25 .

2. WHAT THREE THINGS DID YOU LIK& BEST ABOUT THIS YEAR'S SUMMER SCHOOL?

""OTHER" RESPONSES'':*

\
3 - 1increased child Lonfidence ' ; \V
~ teachers were concerned and spent time with children
- social skills increased ‘
~ typing for wy fifth grader
2 - recelving calculators - ¢
- the fact that my son (daughter) was able to get some help in reading
and math
~ he showed more progress during summer school' than he did in regular
. school
- "He attended first day only because my sister was sick and we had to
leave for Odessa. ' We stayed three weeks and he was staying behind
so he didn't go back." :
- "I think the treats kind of helped them in not feeling so bad about .
. golng to summer school since they had just got. out of public school.
2 - a lot.of attention
- "Just the idea of my son going to summer ‘school to learn
- "My child had mixed feelings--very worried about-'being labeled ''bad"
because of his participation--the other children seemed rough to him,
and he felt grouped with them.'
-~ That it was bilingual
- That my child was very enthu51astic about attending summer school. from
day one.
- That you accompllshed to get my chiid interested in reading. .
- = That my. children had a chance to interact with different children from
other schools.

* Number with response 1s always one unless another number 1s indicated to
the left of the comment. :

o

L J-14
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5. DO YOU THINK TEACHERS SHOULD COME AND VISIT PARENTS TO TALK ABOUT
SCHOOL DURING FUTURE SUMMER SCHOOLS?

"YES'":

- or call :

- arrange for parents to visit teacher

- 8o parents can prepare child better for school

- parents should have a conference with the teachers before, during
and at the end of summer school.

- to involve parents

10 - so parents know more about school

"2 - to discuss progress and goals for student
2 -~ to give teacher a better orientation to child to help school activitiés
4 - to get to know the teacher
9 - to find out ways to help child at. home
3 - to help the parent understand more about the child's learning
2 - to explain the chiil's specific problems duringlﬂuaregular school year.
2 - it improves the teacher's understanding of the child's needs for

learning ,

- because many parents can't go to the schools because of smaller cihil-

dren at home '

- " to establish rapport and communication about the child"

- because this will help the teacher and parents both

- to improve the child/teacher relationship .

- because I learned how to get my daughter to like to read
2 - for the interest of my child

.- to learn more about their children's' learning habits

, 2 - to promote mutual cooperation during summer school activities
’ - so parents and teachers get to kaoi: each other '
C 2 - to explain what will be taught

-  to inform them about why child is attending summer school4;mV

- 1in the evening

- to find out ways to help the child's teacher so school will be a success
- 1f they have time

- or parents can see their kids in school

- because some people work late and do not have a way to school

- to find out what our child’ especially needs more help on

- to answer questions

"because .after school has started the child gets different"

"Noll : ,

- 1t would be easier for the parents to visit the school

- a phone call would be enough : /

- I have no time o

~. I know his weaknesses :

- " I think they did very well and the time should be used for

‘ preparing lessons:"

- this could be discussed at the last parent-teacher confereuce

during the year if .the child seems to need summer school

~ d1t's better if the teachers don't have an opinion so they can work
. with him better ) B

- Dbecause school doesn't last that long

-~ teachers are too busy -

- 1t depends on the neads of the student, Qo




' Attachment J-2
82.25 - (Continued, page 3 of 4)

DO YOU HAVE ANY OTHER COMMENTS OR IDEAS ABOUT CHANGES FOR FUTURE SUMMER SCHOOLS?

Six weeks might be more beneficial.

3 - More homework.

Should be able to take either math or reading but not have to take both!

My child enjoyed summer school and benefited from it.

"I wish they could have learned to work with computers."

2 - Make sure material is sent out to follow up on letters, I received let-
ters but no materials (workbook,etc.)

ORE NOTE: Workbook was sent home with students on the last day of school

E
|

for math.
. 2 - 1Instruct children more in weakest area (reading for this child).
' 2 -. Use the game teaching technique and small classes throughout the system

to -assist children who need extra help.
My child enjoyed summer school tremendously.

- Summer school helped my child catch: up.

- I feel my child's progress during the regular school year was slowed down
at Metz because he w¢s placed in a predominantly -Spanish-speaking environment’
He was the only white male in his first-grade class. Summer schenl helped '
my child catch up.

- My child enjoyed the weekly treats for attending.

= My c¢hild liked the time summer school started.
2 - Students should be able to be passed on to the next grade if they
attend summer school.

- The teachers showed interest and patience with my child. '

- Just hope it will continue for those who need these special classes. .

- "I'm not sure if it was the teacher or the different school, but his atti-
tude changed favorably toward school activities and he showed much more
interest.

4 - 1Include other children with less specific problems--not Just those "held back'.
Include any children with special needs—offer more tutorial help.
- It was just right.
- I think it really works. My child is dolng much better in reading and math.
- I think it shows the children that it's not as hard as it seems during
regular school,
- My child liked the ecalculator, but I don't nnders tand why they were used.
I thought they were to learn to use math by themselves.
2 - I wish there was always. summer school. It's mich better than just staying home.
- My child's teacher ssent home a letter each week telling me how my son was
doing -~ he was working hard and having fun.
- Longer hours in school.
- Should include all subiects (English, history, spelling, geography, as well
as reading and .ath
- "I think bilingua: classes are a waste of the child's and parents' time,"
- I receilved some math activities but I Jidn't know what they were for,
but [ think it is a jood idea to ke=p the child aware of what has already
. been done.

' - "Yes, my child has a very hard time paying: attention to what people are
saying. He gets distracted very, very easily. I would like him to get
interested in leading, but everything I've tried has failed--I'm in tears
about him." .

"I believe I should have received something in the mail telling me how
my child did in summer schaol."”

Keep the parents update; on child's progress and problems.
Parent/teacher conferencep

w
|

S~




Attachment J-2

82.25 (Continued, page 4 of 4)

- Activities for child and parent (or others) to do together.

~ Summer school should last all summer.

- Keep the age groups together, My child complained about bigger kids
and work being too hard. _

2 - The teachers did an excellent job of exciting my child and getting him
interested. (He was often bored during the regular school year with classes.)
He never missed a day, even when he felt bad.
- Thank you very much!
- Plan summer school dates early and let parents know-~my child had to
. miss 1Y% weeks. = ,

- "I'm sure the teachers were good, but my son still can not read. His buddy
being in his class did not help any. If I had known more or gone to the
school, (it) may have helped." '

- The best things were the slower pace, sense of accomplishment, and the
calculator incentive to attend every day.

- We moved and found out the bus would no longer pick our son up so he
dropped out after a few weeks. The highway is too dangerous to cross.

- More extra work for the rest of the summer.

- Everything was fine except that there should be a bus to pick up the kids
because it is hard to take them to school at times.

- There should be more bilingual teachers so that there can be more communication.

- My child was very happy going to summer school even though she had gone to school
all year long. She learned numbers and colors. She was very enthusiastic and
was always ready for school on time.
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w

c : . acher Chgcklist

Iriaf descriscion 3f =he inscrucent:

The teacher chacklist rates retaineas' reading and math skills and behavior in the
classtoom. [t includes six items related to academic skills and 12 related to

. behavior. Teachars raced the retainee compared to other students in their fall

1982 classroom.

To whem was che instrument administerad? B

A toctal of 300 rectainees from 1980-8] and 1981-82-=150 who attended jummer school
and 150 who did not. Equal numbers of 1980-81 and 1981-82 retainees were chosen.

dow nany tizes was_the iastrumaent admiaiscered?

Once with one remiunder.

P .
et v
“Wen vas the instrunent administered?

Octebar 1952:(senc out October 20 with reminder November 1), .

“hare sas the iastrument administaraed?

Survevys were sent to the principals of the students’ presén: school for delivef&
zo teachers. Teachers generally completed questlonnaires in their classrooms.

“ho_adainisterad =he lascriment?

Self~administered-

¥hat traiaing did she admiaisecrasors have?v

None needed--directions on checklisc.
/

S

“Was the ‘zstrument idministarad under standardized candizioaqs?

0

.
. No. .

“ary chers aroblags with zhe iastomeat or che idaiaistration =hat mizhe
aZlact zhe valiilczy of -he datal !

Retura rate ‘could be affected by method of delivery but any effect 1s unknown.

.

“n0 daveloved che inscrument?

Office of Qasearch & Evaluation staff with input from 2lementary administrators.

What rallabili-v and validiew darza ara availatla ag zhe izgeruzent?
This information {3 not available for the "skills) section. However, the "betavior"
section 18 based on the Behavior Rating Checklist which does have this type of data.
Rellability based on Cronbach alpha coefficients of internal consistency is .87 and
.34 Zor the two factors measured. Test-retest reliabilities between October and
Mav gere .71 and .70. A validity gtudy showed that the scale can distinguish
hetween students of different tvpes. )
AT therws jor= daza avuilabla f5r izzerarazing the rasulizs? /

B ~ i

.

Mo
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TEACHE%ﬁCHECKLIST

Purpose Yo g

The Texas Education Agency (TEA) requested information on the skills and
knowledge of retainees who did and did not attend summer scho%l in the
spring of 1982, fall of 1982, and spring of 1983. The Iowa Tests of
Basic Skills (ITBS) information was used for the spring 1982 and spring
1983 assessments. The teacher checklist was designed to provide skill
information for fall 1982.

/ ) Procedure

. f\\,,//"
Saﬁglé. Most (61%) of the students served by the 1982 summer sc g: re
retainees from 1981-82 or 1980-81. Only 5% of the summer studeﬁ s Aere
1979-80 retainees, with the remaining 34% of unknown retentipfistatus (due
to the unavailability of computerized retention records prior to 1979-80).

Based on 'this information, a decision was made to concentrate on a éample

of 1981-82 and 1980-81 retainees who did and did not attend summer school.

A total of 75 1980-81 and 75 1981-82 retainees who attended summer school
were drawn first. Students who had been retained twice were not selected
for the sample. Then a random sample of 75 1980-81 and 75-1981~82 retainees
who did not attend summer school were selected. Thus, a total sample of

300 students was chosen. Labels were printed showing each student's name, |
school, and grade.

Instriment. A draft of the instrument was developed by ORE staff. Key
instru:xtional and ORE personnel were asked to review the checklist through
a memorandum on September 14 (see Attachment K-1)., Comments led to changes
in Iten 1b under "Skills" and Ttems 11 and 12 under "Behavior." The final
instrument is shown in Attachment K-2. o

The final instrument was named the "Retainee Checklist." Tt includes six
items concerning the students' reading and math skills. The reading and
math skills are based on skills taught in the summer school plus Iowa
Tests of Basic Skills (ITBS). Math computation (Item 5) was actually not
emphasized during summer school but may have been affected indirectly
through math instruction in math concepts and problem solving., Item 6
provided information relevant to the overall retention evaluation for
1981-83, '

"The teacher checklist also includes 12 items concerning classroom behavior,
The first. 10 are~Actually the Behavior Rating Checklist (BRC) developed by
ORE staff in 1976-77, and factor analyzed and checked for reliability and

validity in 1977-78 and 1978-79 (see ORE Publication No. 78.78 for complete

v
~

2




information) . The scale taps two areas of classroom behavior--Ready, Will-
ing, and Able (Items 1, 2, 3, 5, 8, 9, 10) and Disruptive Classroom Behavior
(Items 4, 6, 7). Cronbach alpha coefficients of internal consistency
lnuicated reliabilities of .87 for the Ready, Willing, and Able scale and
.94 for the Disruptive Classroom Behavior (DCB) scale. Pearson correlations
o¢ nreratings (October) and postratings (April) indicated test-retest relia-
biiity coefficients of .71 and, .70 for the RWA and DCB scales, respectively.
A validity study showed that groups of 'students expected to differ on the
two scales based on counselor prediction actually were rated différently by
classroom teachers. The availability of this type of data on the BRC made
it a voluable way to gain a rating of retainees' classroom behavior.

' The last two items (11 and 12) are ot part of the BRC. They deal with areas
of particular interest for retainee populations, and were added based on com-
ments to the draft by the Asgistant Superintendent for Elementary Instruction.

Distribution. A memorandum was sent to the principals (Attachment K-3) along
with copies of the checklist to distribute to randomly selected students'
teachers. Almost all elementary schools received at least one survey. It
was not possible to send tiv: checklists directly to the teachers because

L teacher codes had not been added to the Student Master File by October.

1

Surveys were sent out via school mail on October 20 and were checked in as
received. A reminder was sent on November 1.

Analvses. Surveys were accepted through Névember 9. They were then taken
for keypunching and verification to the Southwest Rducational Dévelopment
Laboratory. The data file format is shown in Attachment R-4. Once returned,
frequencies of responses for each item were calculated using the

AISD IBM computer. These statistics were done for al. retainees, rétainees
who attended summer school, and retainees who did not attend summer school.
Mean ratings on the RWA (Items 1, 2, 3, 5, 8, 9, and 10) and DCB (Items 4,
6, 7) scales were then calculated for those attending and not attending
summer school. Scores for Items 1 and 3 were reversed on the RWA scale,
Most students had ratings available for all items on each scale. However,
the average scores for students who were missing a rating were still used
and simply calculated on the basis of the number of ratings given.

Results

A total of *269 of the 300 surveys (89.7%) were returned and ‘usable. A few
other surveys were returned blank because the student had left the District
or the school-——these were not used. Responses 'to each item for the cverall
group, the 1980-81 and 1981-82 retainees who attended summer schoci, and the

i 1980-81 and 1981-82 retainees who did not attend summer school are shqyn in
Attachment K-5. i

.oat




Skills

Reading. The sumvey asked teachers to rate students' reading comprehension
and vocabulary skills compared to other students in their fall class. Fig=-
ure K-l shows the responses of the four retainee groups and the total group
to each reading Ltem. ‘All rdtings of 9, 8, and 7 were collapsed into the,

category "low"; all 6, 5, and 4 ratings were called "average'; and all 3 2,

and 1 r.-ings were called "high " A typographical error was made.on item

. 1d, "Un: atanding Cause and iffect'"~-this item should have been rated for
3rd- v =grade students but was ligted to be rated for 4th and 5th-grade
studc ais error meant few third graders were rated on this 1item.

Som  ulirv :rences in trends were evident betwecn retainees who attended sum—
mer srhool and those who did not.
+ Overall, 1981-82 retainees who attended summer’ school
were rated '"low'" less often than those who did not (in
six of eight cases or 75% of the time). They were
also rated "average" more often (in six of elght cases).

* This was not true for 1980-81 retainees, Those who _ .
¢ attended summer school wure rated low more often than

those who did not in four of seven cases (57.1%). They

were also rated high leds often (in six of seven cases).’

The 1981-82 summer school retainees were rated low less often than retainees
not attending summer school in terms of reading comprehensjion, understanding
facts, making inferences (grade two and six), and vocabulary. //Ihey were
rated low more often 1n the areas of making inferences at gﬁg 5 and under-
standing cause and effect at grade four. The 1980-81 retaifiees who attended
summer schc.l were only rated low less often in terms of making inferences
(grades 2, 5, and 6).

As might be expected, retainees were rated'low on skills more often than
hig*. The only instante in which this was not true was "How and Why" at
grade one. This makes some sense since most first graders have had little
prior reading experience and ratings were done in Octcoer. ) . -

In cﬁ@ﬁhath skill areas, trends were similar (see Figure K-2),

- The 1980-81 retainees'who attended summer school were more
likely to be rated low than those who did not attend, How-
ever, chey were also more likely to be rated high (and
less liRely to be rated average).

-

* The 1981-82 retainees who attendgfl summer school were

less likely to be rated low, e likely to be rated
average, and about equally likely to be rated high .
than those who did not go to summer school. ~

-
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