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s A PLANNING PROCESS T0 IMPLEMENT COMMUNITY
' BASED EDUCATION FORT MCDONELL ARIZONA
The following report is one part of the Fort McDowell TOlu
Comprehens1ve PIanning Document compIeted in 1980 It is"reprod0ced
_with m]nor revisions. The report descr1bes a un1que pIanning process
" which was used to create commun1ty based educat1on for the Fort McDoweII
Yavapa1 commun1t\ Central 'to the process fis the idea that educatjon is ©
only one part of the compTex dynamics., w1th1n any commun1ty Those
commun1t1es with un1que cultural- backgrounds ‘1ike Nat1ve Amer1can
commun1t1es need to.redefine education ‘as commun1ty based Lnstead of,
Anglo based. By so doing:Jcommunities can create'effective education
programs which not only teach skills, but aIso teach the vaIues and

beliefs necessary to maintain and’ strengthen Indian cuIture community

and famin. Cor _ I c .
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THE CULTURAL.ELEMENT AND THE EDUCATION ELEMENT.

THE FORT MCDOWELL 791 COMPREHENSIVE PLAN
G .- . * . N ', . >

s T I. INTRODUCTION

Culture 1s man's “]earned behav1or acquired by exper]-

ence. ol Eu1tures vary for d1fferent cu]tura1 groups, and
. represent the "way of life of a, group of peop]e (the)

patterns of 1earned behav1or which are handed -down from one

& .
y . -

% - [ ERP

N generat1on to the next through the means of 1anguage and

‘ ..2

1m1tat1on This def1n1t1on 1s very 1mportant «for a plan-

about both culture and educat1on Most important is the'

re1at1onsh1p between cu]ture and 1earn1ng Culture repre-
sents "learned behav1or", of a group ~Culture, then is

'something learned, and 1mp11es educational _Processes a]ready

ex1st w1th1n any commun1ty A good education program w11

. attempt to 1dent1fy trad1t1ona1 education. pat%erns and sk111s

that ex1st w1th1n ‘different cu]tures, and then des1gn an_

-~

educat on system which uses those patterns .in creat1ng the /

educat]on Programs wh1ch meet the needs of today These

e

trad1t1ona1 1earn1ng patterns w111 be identified and stressed‘

w1th1n this report The resu1t 12 a comprehens1ve plan for '

Yavapa1 cu]ture and education for the Fort" McDowe]] Community.

‘ Educat1on now is. often thought of as sdmethiﬂg that

‘occurs on]y in school. Ch11drem from the commun1ty are’ sent -
L tﬁéschoo1 to 1earn,wwh1oh is the1r JOb at schooT. When they

retorn home, they have a whole d1fferent set of expectat1ons,

'and must fo]]ow a d1fferent behav1or pattern ‘In the :ommunity

- . . . o
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they interact w1th th~1r fa|11y, fr1ends .and dbmmun1ty

members in patterns wh1ch follow more trad1t1ona] Yavapai

cu]turo'than _the behavior pa*terns they learn at school.
In ‘fact, education is not separate from the commun1ty

"In schools, children- ]earn skills SULh as read1ng and writ-

ing, but they are also taught how. to behave in a c]assroom e

_"Don't f1ght!" "S1t qu1et]y " ”Pay attention!" "Keep busy!®'

Thesezva1ues may or may not be the same as they are expected

to follow when they are at hpme.'_The'students have to learn
: _ S j I
how to behave in two settings, one in school, and one at-home.

This m1x1ng of two value systems or cu]tures is very comp]1-
cated, espec1a11y for children, and is the apparent cause of
many problems ‘in education, as wi]] be demonstrated in later
_sections.” ' ' - L SR L
lThis report is interested in reso]ving ‘problems and
oeve]op1ng a plan -n Yavapa1 cu]ture and in community educa-’

tion. . Under culture, the following. questTons W111 be answered.

L

“What are the. uniQue va]ues and resources w1th1n Yavapai

e

culture?" “How can these be maintained and passed on' to

«the young peop]e in tHe commun1ty7” "These questions will be

answered by the first sections-of the report dealing with

e

Yavapai culture. ' ' . , “
.- : e - J

The second group of chapters describes the community's
',mnneed'for education- "what_types_of educat1ona1 programs:are___

ava11able7" “What k1nds of programs are needed?" “'How can_

S

‘these programs be carried out to support both Yavapai u]ture

. and the need for young people to rece1ve a modern educat1on

to be successful in thegAng]o wor]d?f These. questions will be




:re§o1ved in"the second section of this report under -educa-
tion. | B . __
Each genera] heading, culture and'edueation, end witb

a section of goa]s aed,policies‘epproved by the Tribal Counij1:
These goals and.potieies set the guide1jnes for future utoé?ams.
and serve to d%reet staff and notify other agencies of the
. community'é needs and des%fes in these. a;eas |
b This, report is wr1tten"f0r the, o]der people 1n the
ecommun1ty, who are the best teachers becauce they most under—
.stand Yavapai culture. It-is aJsp'for the young people in

the communitxhwhe'puét learn to be ‘Yavapai as well as sugee55r
fud in an Angjo.werid; Only by the-effofts of each g;gup,

working together, can the objectives of this report be”

carried out. N
’ [«]

o

T o

Barnouw, V1ctor, An Introduct1on to Anthropo]ong Vo] ZJ Ethno]ogy,~III,mewwﬂ-
2Press, 197] 10 - °
" IBID.11.. .
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T;"nnny of the commun1ty 1eaders “of today were students at “this- schoo]

4

.determination. The Rough Rock Demqnstratidn School and the Ramah ' L

n

II. COMMUNITY EDUCATION AT FORT MCDOWELL - -
A INTRODUCTION o e .

. i
The egncept of community education holds the greatest promise

for the future of Indian education and the possibilities of self-
Consolidated School systen,stand out as eXamples of what can be
done through the integration of education in the schod]s with the
everyday activities of Ihdian communities. The residents;of these
communities have actively organized'to EOntrol and direct the education
wh1ch goes on in their schools. | o

At Ft. McDOWell commun1tyﬂmembers are active part1c1pants in
the deve]opment and delivery of educat1ona1 programs, buf this was
not always -the case From the turn of the centur/ until the 1930's, v
Ft. MCDowelldcommunity members were forced to_attend boarding school,

-

where they could not sbeak-their'dwn 1anguaqe'or practice Yavapal

N a

customs. Many elders’ remember being roped and tied in wagons, and

. taken to the board1ng schoo] in Phoenix. For some 1t took months,

even ‘years “to find where they were from, and who their re]at1ves were

Following“the Indian Reorgan1zat1on Act in 1934, a day school

was established at Ft. McDowell. This one room schoolhouse allowed

the students to remain at home while attending scnpdl; and became

a community act1v1ty center. ‘The school was very successful, and

: as shown by the photo on the cover.

The day school, g1osed dur1ng the ]950'.. however, and students
were bused to the Scottsda]e School DlStPICt, and later to the Mesa
Commun1ty Schogl D1str1ct where most attend sc‘ool today.

“
-
!; . . .
. B Y
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Education has always been seen as a force in controlling or - .

v

destroying Indian tulture dEstablishment of the conmunity schoo],

and now the commun1ty education’ process, a]]ows the commun1ty to

determine 1ts own destiny, and ‘the values to be taught in its school
__system;' The 1ssue of location of the school and educat1on program
is-critical to community educat1on. A listing of student enYollment
by school is shown for 1980 in- Flgure . As can be seen, a 1arge;§
number of hlgh schoo] students still attend board1ng school. Thene

, are advantages and disadvantages 1n boarding schooT 'education as it:

3 .

~

exists today. e " S

[

The advantages of the boarding schoo] are:
" ) —exposure ‘to: Ind1an students from other cbmmunities

. —ab111ty to participate in..sports and other activities whlch :
) -« . may not be poss1b1e in 1arge public schools ' N

-a more comfortable class setting with other Indian. students

a more contro]]ed environment where more dlsc1p11ne is exerted
on students than 'in the home RO

v
s

Dlsadvantages of board1ng schools include;

—separat10n of students from their home, the1r famlly and
theif community ' .

- -isolation of students from non-Indian students and experiences
-a .generally lower qua]ity'educatidn»provided"by bdarding schod]s
Irregardless of these'issues,.it 15 c]ear that for young chlldren

“““‘“*"under twelve- the best. educat1on 1s d1rect1y re]ated to their commun1ty,

oo

. where they have commun1ty and fam11y support. "By the t1me they reach

'board1ng schoo] age, 1f they choose, they may wish to attend’ boardlngT

_school. Many educators feel, hOWever, that the disorganization and

separat1on of the student from h1s Fam11y -and-community are too great

€
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.and that in general, education should take place within the local

-}communfty, or as close to that community as,possib1e.

B. Def1n1ng Community Educatipn =~ ' -

Commun1ty educat1on means prov1o1ng educat1on—-the teach1nq ofe
spec1f1c sk111s needed for survival--in the context of the commun1§yl
within which thlS education takes place. For Fort McDoweI], this |
means providing instruction in basic skid]s 1ike reading and writing

Eng11sh and math wh1ch are required for emp]oyment and surv1va1 It

“7‘a1so means 1nstruct1on in Yavapai language, hlstory, -and. va1ues, for the

P

surviva] of Fort McDowe11 as a unique Yavapai‘conmunity; Community
education'is alb1ending of teaching ski]]s;needed for. development and
emp]oyment and teach1ng values and ‘Yavapai trad1t1ons fhe-funct§on
of commun1ty education is to’ develop tra1n1ng and instruction in
school which is compatible with the va]ues of the community,'and to
reintegrate forma]_educatiOn, in' the schools, with the dai]& learning
which.goes on in al] activities within the community.” | |
C.. The Community.Education Process -

The -development of & communit} education framework has been underway

at Fort McDowe]] for some time. The pre- schoo1 program started in 1973,

~as a -result of community requests and B.T.A. support. An advisory

committee was created, and has tdken an active role 1n_the‘direction of ’

,the pre- schoo1 program It consisted of parents and community members

"h1nterested 1n educat1on ~—-The-Tribe a1so had an educat1on commlttee,

¢ e
-t T ———

which was respons1b1e for resolving educat1ona1 problems and prov1d1ng

some 11m1ted commun1ty support for students in board1ng schoo]s

T -
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In 1976, under the H.U.D. 701 Comprehens1Ve Planning Program, L |
&y '

_ a grant was submitted to estab11sh a summer program under the Johnson-

0 Ma]]ey Ind1an Educat1on Act. A J.O.M} parent committee was established,

“and in add1t1on to successfully offering recreational and tutorial =

\ Sy,

Seérvices dur1ng the summer, the comm1ttee took over respons1b]1t/ of

»

J.0.M. funds, and deve]oped a_year round educatlonal 6551ftanco »

program for pub]lc school studgnts Commun1ty members were p]aced in
)

P »’ »
- »

tthe Mesa schoo]s as student advocafes/tutors . ';/

In 1978, junior high school students, w1th J. 0 M staff support
Sponsored and carrled out a Yavapai day for Fremont Junior High and "_7 o
Sa1k Elemendary school. E]ders and commun1ty members from Fort McDowp11
attended, and part1c1pated in basketmak1nq and’ exp1a1n1ng Yavapa1 -
language and-h1story Students put on a one- hour program to explain . ‘
what it meant to be .a Yavapa1 The-program was a great’success. ' -

An 1mportant part of all education programs is that a]l.ages_must

take part if they*are to be effective. Such has’been the case with the:

[
i

pre- schoo] program where communlty'members have built trad1t1onaJ w1ck i ups,
demonstrated basket mak1ng, and tauqht Yavapa1 1an§uage As A resu]t
. of the Yavapai language training prOJect descrlbed'1n Sectlpn I, pre- . 1 -
: school staff have develcped Yauapai 1anguage_tnstructton into\the everyday )
-activities of the school.
Adu]t educatlon programs funded through the. B A. and.Scottsda1e

Communlty Co]]ege were initiated-in 1978, 1nc1ud1ng a G.E. D prooram ;\%“

taught in Fort McDowell by Pat Mariella, "and specaa] non—cred1t §.C.C. ]0

R




courses in Yavapai language and basketmaking taught by elders

o

-the community. | Y

' The 701 Program provided ‘a series of in-house workshops t

N

initiate & comprehensive community education program in 1978.

workshops started the process of 1dent1fy1ng commun1ty needs t

upon the tradttlona1 Yavapai and Anglo models of educat1on in
previous sections._ Through thuse workshops the community part

47%nd educators invo]Ved realized that mdny“of the most critica
A
problems 1in educatlon were caused by conf11cts of the dlffere:

the two systems, rathe\ than any of the generally accepted re

)

v of poor teachers, poor schools), 1ack of interest by parents,
.-of 1nterest bj students It was found that many of the major

-probloms cqu]d be 1dent1f1ed through ana]ys1s of the . 1nterfac
—_
icom1ng together of the .two cu]tura] system$. This 3pa1ys1s W
s
to identify conf11cts n commun1ty education, as shown in F1g
V@ -

) s
) N . N ~—
~




FIGURE II-1 SYSTEM-METHODOLOGY'FOR COMMUNITY BASED EDUCATION

A'Anglo

Tradltrenal'ﬁ‘ |
e Society )

Soc1et
4

| .'Identlfy'Confllcts
3 In Communlty Educatlon :

‘-“Idéntlfy‘theHVaiueéuw.H

e | from each system which |
‘are de31red _ !
" 1 Establlsn Goals for . R © ‘
o . Communlty Based Educatlon ’
u e . memcnicas .
. < . N
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9 K
- 2




III TRADITIONAL YAVAPAI EDUCATION
The place to be01n to estab11sh educat1on coa1s and
objectives for today_1s 1n_the past,~ How was education a-

L& N -

. part of Yagapai_cu]ture? How .did children Iearn Yavapa1
Iangdage, tooking and plant gathehing,qhunting, the.s%o}ies,
and the skills of basketmak1ng and pottery7 | »

Education today means séhooTs away from home - and fam11y~"
with prpfess1ona§ teachers. For the®Yavapai of the past;“
education was one of the most impnrtant.parts of every day
1ife. Each member of each band was depended upon to c6n-£
tribgte to the survival and enrichment ot the gnodp.:.CuI-

“tuyaT values, legends and traditibns all .helped teach young =
peopIe the way of theiYavapai. - | |

‘ To understand how.YaVapai.Iearning'took pjace, we will
identify different ageigroups; their skills, and their role

“in the learning process The modeT of Yavapai'age'groupings

are shown in FIGURE 1II-1.

Figure I1I-1 "~

. The Yavapai- of the'1850's'were hunter gatherers;‘fiving
~in small groups or bands of 14-20 members,'usuaTIy an extended
anshgp unit. ~ These bands ranged throughout Targe areas;\

with no permanent résidence, although"most bands were named

<&
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Fish Creek's entrance to the Salt River was one of these
meeting areas, where early Spanish found over_3007w?ckiups_

in the 1580s.!

{

. for other spec1a1 ce1ebrations'or“ceremonies.

Within this system, two factors are very 1mportant

F1rst,'every member of every band was va1uab1e, and was

and skills were rew rded every member had a p1ace in the

~

commun1ty Second the'most respected peop1e weresthose

[3 e

were dependent on as teachers, to pass st° 115 and values on

S

anners were sent:out'to call bands together

"rerogn1zed and accepted by the others. A1though bravery .-

who had exper1enced the most--the eJders. These e1ders were

to the ch11dren Both of these factors ww.l ‘be very. important

in, des1gn1ng educat1ona1 programs today 1n 1ater sec1ons of

S

~this report. .

The following secion describes the role of each age

"group in Yavapat society, -and their relation to education.

0 - 2 Thts age groups was especially 1mportant. When-

c

a ch11d was born the ch11d was. recogn1zed and welcomed

)
&

i

1

as a member of the group. Infant deaths -were. common
. and chi]dhen who survived these first years wou1d .
°oecome the strength of the band for the future.

-The acceptance of the ch11d andfcreation of-a
+role for him--how to act toward re]at1ons, ex1sted at

birth As the child grew, he became more aware of!

his ro]e by exper1enc1ng it.

L

1po. H. Schroeder. A Study of Yavapa1 H1sto~y (New York

Gar]and Publishing Company), 1974,

1 -

-

Pl
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Since bands were often on the mnve, crad]e boards

nwere used to restra1n and protect the Very yo ng These

-

young children stayed with the women of the band, who

wou]d often s1ng or speak to them.

3 -5 years., Dur1ng this period, the child began to
speak, ‘from listening to others and being_ spoken to.
The ch11dren would learn songs, gémes, stor1es and

1egends fwom elders 1n the community. They a]so 1earned

imany activities such as gather1ng wood, and the every

day respgns1b111t1es of the community. " :

6 - 12 years. This perde was very important for bo'th

the development of the child and the community. Young-® -
people in this age group, were hesponsib1e~Formmany of
the rout1ne chores requ1red for the surv1va1 of the

community. Thpse act1v1t1es they learned from the1r

elders or o]der_chjldren, and carried out with disci-

-~
[y

pline. Rising before dawn, théir activities fnc]uded

cooking, gathering plants and fruits, gathering wood,’

assisting in constructing shelters; and otheh,other ’
da%]y chores. - _lj . . ' “ | P o
Although, dlsc1p11ne was taught from birth to keep

bab1es qu1et and restra1ned at cr1t1ca1 t1mes,.the years

—’from 6 - 12 is where th1s d1sc1p11ne became pract1ced

through ever y 11fe . Fa1]ure to 1earn self- d1sc1p11ne
wou]d lead to fai]ure to survive fol the group. Thus,
legends and stories, as well as punishment for failures,

directed these young people. Self d¥scipline, working-

R - 16~



'12,
for the benefit of the group, became as important aé(

the skills 1éarnedAduring this period.

13 - 25 yeérs. This young adult period wa's the time

o

‘when the children became full, responsible members of
fhe community. During'thjs period they,often left

their. band to live with another, through mérriagé or9,

-

¢

other kinship.obligat%ons. : r
| The young men formé]]y entered manhood,,By demon -
strating hunting ékills; participating in the Eleénsindﬁ
sweat -bath cérem&nia]s, and the ﬁe%ca] cooking. - Young
women bdrfic?pated in the sunrise cerémohy, Beiﬂg
iﬁitiated intozwomanhpod'snd its subsequent fesponsibij;. H”
ities. ' | | o
o Hany bf tHe responsibi]ities“as we]]fas'probJemsfﬁ
'of méf}iaée and family 1ife were told in, the Yavapqi
‘_storie§"agd 1egend§. These faught'théfprgper_Waonf
life. .Theéelsfories_strwctufed the Qéy of 1ife for:
~young people and thp,wholz_;ommuﬁ{ty. | |
26 - 45. This late or hature family perioq\reprgsenked
the most impdrtant work contributions'of ;ommun?ty. |

A7

The culmination of sk%11 deveTophent, these mafure com-
munity_members agpive]y,;ré;ted fhe goods and crafts of
the comgunity. . o

'ig_i_; "The role of the eiders in traditiona] Yavapai
society"ténﬁpt_be over;taxed. Lpoked“upon in time o% o
.crisis and decision,‘tﬁe‘eldefs gpoke fromvexperienceﬁ
A]though decisibns'were madg by‘cpnsensus,,the elders
wére_]ooked'upbn to guide'the.decigions.f.

& -

-




Théif skills in p]an%ggaxher%ﬁg'for7¥bpd$ andm:
-médicihegg&storﬁes and~son951wtheirwiéadership~in~~,,m
éeremonfes; {nd know]éage of Yavapai was highly re-
spgcted. As such their ffhémsbentﬂwitﬁ thé yogtﬁ
Was valued as an opportuhfﬁy'to Tearn. It is in

these settings that what is .unique to Yavapai cul-

ture was preserved and maintained over generations.

2




1y. ANGLO EDUCATION )

Tém

To understand many of the prob]ems in Ind1anueducatlon we

must reallze that for the most” part the educat1on system as 1t now- \\\\\

_ex1sts -is, Ang]o educat1on 3 It 1s quite different than the trad1t1owa \\\\;

A{avapa1 educatlon in Sevt1on III This" section will. deSfr1be how

—
RPN N -

Ang]o education:functions, creat1ng an Ang]o eduratlan modwl

The most cr1t1ca1 d1fference between the. rﬂdvilohaI moda’l of \\Kfsm\

Yavapai education and the Ang1o mode] is tha re]ail nship tn commun1ty

In" the Ang]o model , education is c]ear]y separated .rom the fam1Iy E

."and extended family. Educat1on takes pIace in 1nst1tutlons separate from

the connmnlty, and 1in genera] by 'experts' who zve teachers ‘who teach
sk1lls needed by the system. The educat1on process is therefore

separated from other,aspeots of the community. Learning is not the

© same as 1iving. Learning occurs in the school and 1iving occurs at

o
oy .

home and in the local community: L

- A second d1fference within the Anglo educat1on mode] 1s that the

individual does not haVe the same vaJue at b1rth as .in tradltjonal

.“Yavapai educatlon systems For many'AngloAfamilies, the vaIUe of, their baby

1=

cames from comparison with skill development and meeting the1r expectat1ons
'Anglo parents talk to their bab1es, read to them st1mu1ate them to -

.deve]op as.rapldly as poss1b1e. Questions Tike: "How o]d is your baby?“

"Is it talking yet?" "Can it walk yet?" JCan it talk yet?" reflect the

* fact that .the va]ue of the baby ‘is not his or her existenoe asvpart‘ofrtheA

community, but in the performance of spec1f1c skills or tasks which indicate

a re]atlve level of,deve]opment. A functional descrlptlon by age groups will

a2

further déscribe the Anglo education model.

Y
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J - 2 years. Bab%es“haVe_greatvraTde at birth, butdsoon after are . , <
evaluated not.so1e1y for thedr ekistence, but by their_abi]ity to‘1earn .1W}
and respond to st1mu11 Ta1k1ng, read1ng and verba11z1ng are act1v1t1es
which are pract1sed w1th very young bables; and the1r sk111s in these

'are;s establish the1r value. ,The obJect is to have the child 1earn

these skills so that in 1ater.1ife--schoo1,and.emp]oxment-—the child

will be able to perform.

<
-

Chf]dren, particuiar1y babies,fare generally brought up by one
person, the mother, who spends the most time with the child. Contact
W1th others is generally 11m1ted dur1ng the first two years

“\\2 -5 xears An increasing number of ch11dren spend this perlod of the1r
11ves\part1c1pat1ng in pre-schoo1 programs Sincé Ft.\McDowe]] does,have
| an acthe pre schoo{\\QET§h11\assume this feature as part of the Ang1o
model. One cr1t1ca1 aspect of the pre- schoo] isTthat_it is phys1ca11y
separate from the child's home and fam11y A1though qu1te 1nformaT‘\rt\\\\\
2. is an institution As we sha11 see much of the act1v1t1es and education
| of the Ang1o model trains the 1nd1v1dua1 to perform in 1nst1tutlona1
‘sett1nngschoo1 and work). Pre- schoo1 act1v1t1es are re1ated to the -

deyelopment of sk111s in verbalnzat1on, co]or and symbo1 1dent1f1catlon,,

| phys1ca1 deveJopment and appropr1ate behav1or batterns in school and

> 5.

in acﬁ1v1t1es-w1th other children. .
The child is p1aced with strangers, persons who often change,
and c1assmates,_who also change The child has two separate commun1t1es
to function 1in. One, his fam11y and commun1ty, and two, his pre -school.

6 - 12 years. Th1s age group is forma11y 1ntroduced to 1nst1tutlona1

skills and behav1or patterns through schoo1 an institution of 1earn1ng
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A -, .
- . .

It is separate from home and fam11y, yet'the'va1ue of the student at

©

home 1s often re]ated to his or her performance in schoo] The home,
| generally a nuc]ear family c0mpr1sed of a mother," father and ch11dren, ; :
often reflects the feedback system ‘set up in thé 1nst1tut1ona1 sett1ng
" If a child gains high grades , he’ or she is rewarded. If avarage or low
malks. the ch11d may be pun1shed and encouraged to work harder.

Students during th1s time learn discipline--how to be qu1et and
sit st111adur1ng 1ong hours of c]ass--and-rewards——how to perfohn
wskf11s for pos1t1ve relnforcement through the institution and home .
These rewards take the form of recogn1t1on within the 1nst1tut1on(grades)
“and at home(pr1v1]edges) “ Students 1earn to evaluate their own performance
under this.system If they learn fast, they gain recogn1t1on If they |
are Tearning slowly or are not prepared for advancement they think of

themse1ves as“fa11ures, and of the 1nst1tutlon as creating thelr fa11ure

13 - 20 years. Thls age student is cr1t1ca11y eva]uat1ng his or her °

performance in- the. 1nst1tut1on and the nuclear family. " Based upon this
'self-evaluat1on with support from eva]uat1on by the 1nst1tut1ons, ‘these
young peop]e beg1n to deVe]op career d1rect1on If they are receiving |
good grades, they may cons1der co]]ege - If on]y average;'they may go to
vocatlonal or technlcal schoo] If they make poon grades, they may not ’°
go 0 schoo] but enter’ the job market in a limited range. of opportun1t1es:

This se\f-evaluatlon process is perhaps the most cr1t1ca1 for the future

of the 1nd1v1 ual in Anglo society, because. 1t determines to a large
extent what potentials the student has in future employment and success
opportunities within t institution of work.



. Job.settings. For: Ang]os, these decision pro

-

.- Indian students at this age recognize'that their .value is not .

determined by an alien: 1nst1tution, and have their- traditiona1 extended

family community for support " They may proper]y reoogni?e that they are -

’ behind" others in their skill 1eve1s, but that shou]d not affect their

'value as a person. Because teachers and school staff often fee] that 1t |

does affect their value as a person, the student is often in conflict .

n

w1th the’ 1nst1tution. An 1ntelligent deC1S10n for aomeone with se]f-
confidence whlch comes from community support is to withdraw from the

1nstitution, by dropping classes or dropping out of school. The conflict

in educationa] programs is brought out most strongly in this'relationship ’

of the student to the values of the institution or the values of his

community. More will be said about the-possible resolution of this'

o

conflict in the next sectionm .

20 - 30 years. The major activities for this age:group are integration

into the institutional work force, based upon a re- eva]uation of past
performance ‘in skills 1in edtcationa] 1nst{tutions. In some cases, o
training continues, w1th experimentation in. a variety’ of JObS and

cesses are common]y comp]eted ¢

during the early th1rt1es, where employment patterns become established

In addition , during this period, 1nd1v1duals genera]]y leave the1r

own nuc]ear famlly unit in which they grew up, and establish their own

nuclear fami]y unit, Re]ation to the 1nst1tutions most 51gn1f1cant1y

-the workp]ace, often are con51dered more 1mpor+ant than relation to the

family unit.

'50'- 60 years. This period comprises the most productive years of contribution

. -
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' to the workforce, as well as rewards(economic and status) from the

€ o -

workforce. . ‘The purpose of work in its 1nst1tut1ona1 setting is to
organize the- -over 200, 000 ,000 peop]e in this’ country into a product1ve

system where exchange of goods/and services can occur. It is through

' work that one gains rewards through the system to continue its ex1stence

In the trad1t10na1 Yavapai system, it is not work but cooperation which

estab1lshed the success of the 1nd1V1dua1 Th1s-success is recognized
w1th1n the individuals who are members of the conmmnity;'rather than
symbolic display of goods made available through the cash réwards of

the system. ' ST B e _ . | -
In a simf]ar manner, those who are not prdductiyé, or do not fit -
the ihstitﬁtiona] reﬁuirements of the Anglo system are ostrfcized.' They
have the 1OW'status jobs, the Tow income jobs that personstwho haVenheen_
properly educated' to the 1nst1tut1ona1 system wou]d not take. They may

have no work at all, 0ne or two m1111on of these persons is a small price

to pay in a system .that consists of over 200 m1111on peop]e In a small

.community, such as Fort McDowell, the-cost of not providing training

andbempioyment for even one individual -is too great for the community-

to bear.  If the community is to cont?nue, it must redefine the activities

of educatlon and work so that its members can participate and feel a part.

,of the peop]e that ]1ve and work there..

[}

60 + years. .The final stage within the Ang]b system'is retirement.

This stage'has'peen associated with great stress %n recent years. " This

stress results from the fact that for.an individual's 1ife, his or her

value is directly associated with the abiiity to produce, to work. Through

o e 23:3,';v o R o -
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retirement or old age the perQOn'reachesaa point where he or she is’
unab]e:to work. When the individua]'ségalue has come from the institutiqn' ‘
work this 1nab111ty to work makes the person feel worth]ess, and indeed,
for the institutional system, based upon work as the central functional
determ1nant of value, the person i3 worthﬁess w1thout work, the 1nst1tut10ns
and thus the families have little va]ue for persons. A1though the individual.
' may be extreme]y wise, this wisdom can “no 1onger be related to- work, and
therefore has ro- great value’ to soc1ety, The 1nd1v1dua] generally remains
T TTin e nuc]ear famlly setting unt1] unable to do so, at which time the
" person is placed in a nursing or retirement home, 2 f1na1 institution.
| Th1s system functions exact]y opposite in the trad1t1ona1 Yavapai
system where the e]ders are recognized for their-wisdom in “community
decision-making, and have the most jmportant roles in the,communlty.
Again, the association ef:the va]ue of a person with work or production,
rather than.his'value as an individual within a4c0mmynity,is criticalfin
.identifying problems of youné pe0p1e today who live in a more er 1ess
trad1t1onai Yavapa1 communlty, at 1east in ‘the m1nds of most of their
IS parents and grandparents, but yet who function in an academ1c (Ang]o)
schoo] and workp]ace sett1ng,.' x | )
The solution to this di]ema appears to'be'in're—estab]ishing
the community context for educat1on, so that-young pe0p1e in the E
community can 1earn the sk1lls neéded to function effect1ve1y in the
Anglo school and’workplace, yet also maintain the values, culture, N

language and traditions of the Yavapai. The-next section will

discuss this process in the context of community education.

. R4




V. IDENTIFYING.CONFLICTS:IN THE TNO VALUE SYST@MS

?

The conf11cts or 1ssues are descr1bed for each age

group be1ow Coa . . ; e

-

0 - 2 years. vMajor differences exist in the attftudes

toward infants between Anglo and Yavapai culture.>
LR . ' J bur

\g;-v//}he va1uesof the individual in Yavapi.culture is from
o . : : Y L.
AN participation, including participation in community -

' 11fe even as an infant._ Ang]o ‘¢hildren are expected

to perform. Their parents read to them, and ta1k to
them extensively to: 1ncrease their verba1 sk111s
Programs to stimulate’ verba11zat10n and motor sk111s
by teach1ng parents, grandparents and friends how
to farry out the deve1opment oF the baby can be
1n1t1ated and theSe act1v1t1es do not in any-way

- -

¢ detract from. tﬂe 1nd1v1dua1 S va1ue as -a Yavapa1
-3 )

L
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v.

2 - SIZears - The' same vérba]fzation and motor skilf deVelop
- an important part of Anglo. tra1n1ng sbut aga1n not a strong

~ -

Yavapa1 ‘culture’.- Techn1ques to 1ncrease ‘parent and fr1ends

-

~with ch11dren in these ages ‘as part- of fam11y or community a
-1s 1mportant Partlcu1ar1y read1ng to ch11dren and a]]owxn
. to co]or and draw 1s 1mportant Pre schoo] act1v1t1es stren

ch11d s sk111s, yet because the program 1s in the comnun1ty,
4:. .ma1nta1n communlty support and part1c1pat1on . ?' i
Trad1t1ona1 Yavapa1 soc1ety had e1der1y part1c1pat1on W

ch11dren, and as teachers, 1n add1tlon to ch1]dren 1nmed1ate

than the age group Programs wh1chpﬁnc1ude eﬂder]y and all

members 1in contact w1th students at‘the pre schoo1 are cr1t1
\ as 1mportant 1s the contact and 1earn1nq wh1ch takes p1ace b

ch11dren of th1s age group and those 1mmed1ate1y ‘older, who

pub11c schools. " These students have been encouraged to work
‘and play t0gether o o

!

I 6 - 12 years. Th1s is a critical per1od in the Anglo. edUCc

"proces;‘of skill deve]opment. Ch11dren at th1s peridd are €
| feedback on their work, and .this feedback is often trans]ate
"How va1uab1e are you?" Lt is very cr1t1ca1 at: th1s’t1me fc
to fee] secure about his va]ue, both in the schoo] and . home
Yavapa1~culture trad1t1ona]1yuhas provided strong support ar
confidencedfor-community members. - TRis prov1des support for
in the home sett1ng, but often does not- re1ate to the studer

act1v1t1es 1n schoo1 Parents and communlty members must be

; support scudents 1n school, anp offer them the same secur1t

o0 - h;_g
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feel at home When.they"are_at school:” This means trying:to'understand

the activities of the school, and to support the student in those

©

activities. )

:At the same time; it is very inportant for the.school to"recOQnize'
- that Yavapai students are- un1que and creat1ve students, who can carry out
assignments and- perform 1n schoo] as we]] or better than any student
| and at the same time have" cultural knowledge and 1anguage sk1lls that

other students lack. Instructors in public schools must be. made aware

of Yavapai'ualue , SO that trﬂy can understand the act1ons of ch11dren

-

“in the'c1assroom '
The best manner for th1s to occur . is to 1nc1ude commun1ty members

in the da11y act1V1t1es of the schoo] Such~a-program has been carried

on through J. 0 M. fund1ng since 1978. Parents and community members

}

.attend school to better understand what is go1ng on there, and to he]p
; teachers‘understand what is most 1mportant in the 1earn1ng process -that
the parents are most concerned about _ S L

13 - 20 years‘ This per1od is when students in Ang]o schoo]s determ1ne

thelr ‘career d1rect1ons ~For.many Yavapai students, they have taken the
‘feedback of-bad grades and comp]aints-trom their instructors;'and made -
a reasonab]e dec1s1on to leave schoo] From their Yavapai cu]ture"they
know the1r own value as 1nd1v1duals and the1r potent1a1v If the schools
.cannot recognlze;these values, than there is someth1ng wrong with the
‘schools. - 4 E

~In the comuunity educationtprogram- this‘negative feedback’must be
redef1ned SO that both the student and the commun1ty understand it.
Instead of sk1pp1ng school, or transfer1nq to board1ng schoo] , in a

_ commun1ty educat1on cowtext the 1nd1v1dua1 can learr the sk1lls needed




"to complete school'successfuTIy; This requires committment from
-parents, community members , schoo1'teachers and adminjstrators and
the students. ' ‘;" S > .

In trad1t10na1 Yavapa1 society th1s age.was recogn1zed as a
“maturation point, where youngsters-left the chores and respons1b1}1t1es
of children and accepted the\respons1bi11t1es of adults within the
community’ Some recognition of the importance of education andvthe v
learning activities undertaken by these youth might provide. commun1ty
support. Integrat1on of Yavapa1 h1story and 1anguage’both inside and
outs1de schoo1 is also important during this’ per1od of development. -

20 - 30 years. ' ‘In‘“the” Anglo cu]ture, th1s perlod is a'%1me of

exper1mentatlon w1th,d1fferent 11fe styles. These activities are =~
generally career directed,wandmresult in emp]oyment which the ingividuaT

: A AT . .-
is seeking. In Yavapai society this was a period of Tearning and

work for young,adults. Many of the activities ofmthe*community-were———¥*——
carried out under the direction'of eldérs. - Young people were not

expected té have the experience and knowledge to make major decisions
dnd take respons1b111ty during- this. t1me o . p'
In the Ang]o system, sk111 deve1opment rather than W1sdom is

rewarded in JOb performance. Young persons in th1s age group are )

expected to take responsibie actlons, and part1cu1ar1y dealing w1th
’ emp]oyment to make career dec1s1ons and to d1rect themselves toward
thelr career goa1s Commun1ty activifies which make young peop]e |
: aware of their respons1b1]1t1es and deve10p career goa1s are very

1mportant for the commun1ty educat1on program.

30 - 60 years Both Yavapa1 and Anglo systems requ1red maJor demands---

work--from persons w1th1n these ages. The Ang]o system has over- emphas1zed
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the impOrtance.of this work, so that often a person;s value is
%hought to be derived'solely,from work, rather than from famd]y .
and friendsl& At this point, Yavapai culture recognized that work
‘fs only part of 1ife,.on1y part,of‘the comnunity's activities.
Participation in those other act1v1t1es--ceremon1es, h1story,-
recreat1or act1V1t1es--are as 1mportant as work within the commun1ty :
« Attendance and- part1c1pat1on 1n sports act1v1t1es today 1s

“

an 1mportant 111ustrat1on of community act1v1tres which are as 1mportant '

e

as work in an 1nd1v1dua] s or fam11y's everyday 11fe " These shared
act1V1t1es through tlme form the features and values that are un1que

- to the Fort McDowe]] Yavapai community. Community educat1on programs B
include recreat1on act1v1t1es, community act1v1t1es as other e]ements
1n.the‘same commun1ty learning or community deve]opment process |

60 _+ zears. The 1mportance and s1gn1f1cance of elders in the Yavapai

“‘educatIOn process cannol be overstated These aTE the commun1ty 1eaders"

¢

and possess sk1lls and knowledge wh1ch 1s 1rreo1ac1b1e It can on}y

be transfered to younger commun1ty members by 1nteract1on and 1nvo]vement o

of the e]der]y in a11 aspects of educat1on in the ~community. Th1s

1earn1ng can take p]ace in schoo]s, in commun1ty act1v1t1es or c]asses, -

and in fam11y-sett1ngs It needs to take place or commun1ty educat1on

- . R

w111 be totally ineffective. %h - E 'ym_;ﬂ .'~“"°””

q

From th1s genera] 1dent1f1cat1on of conf11cts and issues in commun1ty

educatlon, a series of commun1ty educat1on goals will be deve1oped in the

fo]]ow1ng section.




VI. GOALS AND OBJECTIVES FOR COMMUNITY EDUCATION

The estab11shment of commun1ty goa]s and ob3ect1ves for community
education is an ongoing process. It did not start, nor w1]1 it end, wath )
\‘th1s report The purpose of this report, and these stated goa]s and
objectives 15 to st1mu1ate communlty d1scuss1on and part1c1pat1on in
educa1tonal programs and processes Schoo]s, and education, cannot take :
place w1thout community input and direction. Thxs section will proVide ‘
a genera1 guide for the deve10pment "of educat10na1 programs and act1v1t1es,_
and suggest 1ncreased coordination. of exxstlng programs. "In a period of -
,dec1ining support for ‘education programs, it is conttngent upon the
local communxty members to support ex1st1ng programs, deVe1op new programs,
but most important, to support the community educatlon process and those
~members of the community d1rectiy affected by educat1on,programs.r These
" goals are s1mp1y a commun1ty statement of d1rect1on to support exxst1ng ‘and

futureeprogramsﬁwh1ch_w111_1ncrease the. sk111 deve]opment while preserv1ng

- the va1ues and 1nteqr1ty of Yavapa1 culture for the Fort McDowell Ind1an

Communxty

FO -2 xears

“Goal: To promote the deVe1opment and 1earn1ng potent1a1s of 1nfants

— through increased awareness of verbalization and motor
development activities which can be carried out by_parents,
grandparents and community m embers u

\,

KObjective: Gain support for 1nfant educatlon deve]opment program

3

‘Objective: Provide training to parents, grandparents and communlty

4

" members on child development

30
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2 - 5 years. - o
~ .Goal:" To promote and stimulate the learning skills and detvelopment

- of these youth to prepare them for school, to deve1op skills
in re]at1ng with others, and to prOV1de an awareness of
Yavapa1 1anguage and culture. '

- Objective: - To support the Fort McDDwe]] pre-school

Objective: To inalude commun1ty members in all aspect of the
pre-school activities, and to promote Yavapa1 values
of cooperat1on within a c]assroom setting.

Objective: To teach Yavapa1 1anguage, culture, h1story, arts and
' ' crafts and other activities in the pre- schoo]

Objective:'_To recognize the accomp11shments of preaschool suudents
Objective: To support community members in participation in'pﬁe—schoo1

e el . |
act1v1t1es, part1cu1ar1y elgegly : .

6 - 12 vears.

Goal " To promote academic ach1evement of Yavapa1 students in publlc

schoo]s

Objectlve: To prov1de community tutors and advocates to support
students 1in the schools.

Objective: To encourage parents, grandparents and’all communlty . T

. members’ to. adv1se educat1on programs through committees, -
and to visit schoo]s and teachers regularly.

'ijective; To recognize’ and support the efforts of young peop]e :
attending schoo] '
Objectiye: To provide special'programs in Yavapai history,-culture,
~*. language and arts and crafts to Yavapal students 1n the

" community

Objective: To prOV1de commun1cy support through youth programs,
"recreat1on, and cther community act1v1t1es

13 - 20 years.

Goal; T0‘continue support for academic achievement-and career deve10pment'
for -Yavapai students in public schoo]sj boarding schools, and other
. programs. S - L




,Objective: To provide'community tutars, advocates and counselors
o within the schools and in the community to support
student deva]opment

Objective: 'To encourage parents,ngrandparents and all community.
members to participate in committees wh1ch adv1se ’
education programs, and to visit schoo]s end teachers

‘regu]ar]y ¢

~Objective: To recogn1ze the efforts of young people attending school,
‘ .and to support those young peop]e in the school as well
as in the community.

Objective: To, provide‘specia1 programs 1in Yavapaf‘history, culture, '~
language and arts and crafts to Yavapa1 students in the

, achools and:the community.
B . i,

Objective: To prov1de commun1ty support through youth programs,
' ’ recreation, -career counse11ng and development, and.

community activities

20 - 30 years. o - _ oL T =

Goal: TO,§upportﬂthe conttnuing”education’ond>coreer development of

~ young peop1e in the communitv'

-Objectiye: To prov1de career deve1opment job tra1n1ng and’ JOb
xcounse11ng in the commun1ty o

Objective: To create JObS and Qareers within the community through
° economic deve1opment pr0ﬂrams to serve.younq people.

Objective} To* offer community serv1ces and aCL1V1t]eS for the
v persona] deve]opment and’ support of young people, 1nc1ud1ng
_educational programs, recreation, college classes and

@

?other services.

“

L Objective: To cont1nue to prov1de Spec1a1 programs in Yavapa1 h1story
- cu1ture, 1anguage and- arts and crafts to commun1ty members

Objective: To provide opportun1ty for: Young people to act1ve1y
i o part1C1pate in commun1ty act1v1t1es and’ dec1s1on-mak1ng

.,?;;; 55f1{’Tf‘;f.-;, i;;:ifiitff:iéglf5-wvift




30 - 60 years. o

. Goan To stimulate personal development and learning through
employment opportunities,’continuing education, and community
act1v1t1es )

~

ObJect1ve To stimulate economic development to create JObS and
careers for community members”w]th1n ‘the community and
in the urban'area » .

¢

Objective: To support commun1ty act1v1t1es and part1c1pat1on in
 those act1V1t1es . SR ,-r. T

Objebttve:’ To support part1c1pat1on in the educat1onal programs
) and processes in the community.. ‘

Objectivef' To prov1de and support part1c1pat1on in programs in .
' Yavapai h1story, culture, 1anguage and ‘arts and crafts
oo for: community members ‘ o L N
60 + years. ’
_Goa]:_ To encourage the part1c1pat1on of e1der1y in all act1v1t1es

f in the community, part1cu1ar1y those 1nvo]v1ng educat1on of o
_ ydung people. T ‘

’Objective: To support elderly partitipation'in a1l.1evels of school
programs ' B ‘ ' '

,Objeotivei To support the deve]opment of classes and curr1cu1um w1th -
~ elderly in Yavapa1 h1story, culture, 1anguage and arts and .
. crafts -

QBEeCtive:' To recogn1ze the 1mportance and the contr1but1on of
N velderly in community ‘activities

'-Objective; To provide community support for activities for elderly

These goals anqoobjettives are not the end ofvthe proceSSjtoward'a
'comprehensive commuhity‘education programml'They arewa start hoWever, and

cont1nued activities w1th1n the framework of the Fort McDowell. Yavapa1




29 -

Community Wf]] 1eéd to a future where Yavapai students are recqgnized-h
as -outstanding scho]éric making important COntrightions to their own
community and'to the graater society.”~1t will do this without destroying
the uniqﬁe"values and tradifiona of the Fort MEDbWe]] Community. This
cdmmunity eduéation process will lead toward true se]f—detéhnination

for the community. o o o

S




