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»,  PART I.. AIMS AND BACKGROUND

.o : ‘ &
CHAPTER 1: THE AIMS AND A BRIEF HISTORY OF THE PROJECT ' E

”\

At the t1me of the plannlng of thls studj in 1968, the predominant
efforg to g1ve the less advantaged ch1]d a "head start" was Jtlll directed

at the chlld Hlmself in the 4orm of carefully structured cur11cula _Im—v

-

_preSsed by both the initial gains in I.Q. produced by such preschool programs

and the return to starting lovels of I Q. “once tge program ceased we asked |
/’what type of Jnterventlon wourd not onl} brlng about developmental galns

but also susta1n such gains once the 1ntervent10n ceased. Already at that

t1me-much research p01nted to the assoc1atlon between the quallty of parent
L
W

functlonlng and the nuality of child development and 1t followed that im-

ydvlng the nature of the parent Chlld functlon1ng m1ght both enhance and
£
sustaln the child's development. (See Chapter 2 for ‘the review of th1s

. ’ e ¢
literature. .

~

Prev1ous research (see Helnlcke, 1956 for review) had also shown

that Var1atlons in the.chlld's fa"k orientation dur1ng the preschool years
. were pred1ct1ve of later I.Q. and academic achievement test scores and there-

fore, ‘while s*re551ng the’ 1mportance of asse551ng several aspects of the |

total social- emotlonal cogn1t1ve deveTopment of the chlld, partlcular focus

was placed on what we call "task or1entatlon“ defined as: The ability to
. N
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engage, persist, produce, and]experience pleasure and;pride in a task, such

. _ .
as making a collage or listening to the teacher reading a book.

There  are c1ear1V'many different ways of making an impact on the

- parent-child 1nterre11t1onsh1p. - The, family 1ntervent on approach used here )///

involved the serv1ces of a psychlatrlc social worLer and the careful coord1n—.
tion of this service to the family w1th the development p1ann1ng done for
each preschool child by the Director. and staff at%the day care center wh1ch '

'the children were attendlng. The soc1a1 workers employed psychoanalytlcally

. oriented techniques with the pare S. Three d1f$erent approaches were de-

fined and were 1n1t1ated respect1ve1} in the f1rst, secbnd, and th1rd year
3

of the prOJect . The open- ended approech ‘the problem or1ented approach, and
'consultatlon and selectlve use of soc;al worL services. (Chapters 3, 4 and

. Sy
5 describe the above in detail.)

1. What is. the d1fferent1a1 1mpact of the open -ended (1nterpr t1ve

.and support1Ve) problem or1ented "and consultatlve psychoanalytlc socia

| o

\ o ., . : .
. T . . \

work,approaches on:

1

a. Indices of the functlonlng of the, parent as a person7 \

} _ - .b: Indices of the parent—child re1ationship2
’? ™ ¢. Indices.of the childlé/development‘in*the\age<interral'3 to 57
%
R




2, How doEi/the dcvclopment of the follow1ng matched contrast or

-

control groﬁps d1ffer from the above treatment éﬁoups? | 4

o
-

o _a. Those fam111es that were not offered social work services.

.

b. - Those families that werc offered the services but could

\ . !

not utilize them.

c. Those families that were assessed as not needing social
‘ work services.

3. What is the development of both parents and child?

" a. During the first:year in. grade school, namely in kinder-

oy .

- v

garten, and * e o

b. During the first and second\gear after they have ceased
5!
_ participation in_the,program. : “. .
: . H . . b

[
A ]

~« 4, For how long a perlod £ time does~the family have to partici- '

'zpate in a part1cu1ar treatment approach before a sustained 1mpact is observ—,

. ., v

\ able 'in both parent and child? . ‘:l R B

- . ) . o K
TS

In order to realize the above aims certain data analysis was neces-’
T

sary and this allowed formulation of certain further aims: : .

' N
.

5. What is the 1ntercorre1atlon of the mcasures ava11ab1e on .the

preschool ch11d and those avallable on-the parent -child re1atlonsh1p7 i

. . -

»

As a1ready indicated, much resea1ch had- p0511ed that var1at10ns in

-

‘ the‘parentﬁchild relatronshagltend to be correlated w1th mdependentlyn

B »
P
e
. a
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derived measures on the child.- Ghapter 2 reviews this literature and
: LY . ' .

summqfizcs the findings in terms of a set of hypotheses about the nature

of these iﬂ;orrélationships. Chapter 3 describés the setting of the study

and the naturc of the families involved; it outlines the procedures followed

witﬁ the preschool childron and btriefly describes the study-evaluation com-
. Al ' v

ponent.
P

C Chapter 4 describes tho natﬁreléf the pfeschool program”and Chapter

+

‘5 defines and illustrates the particular social work approaches used in this

stud&. TZ%i as well as the case illustratioﬁs given in Part VI of this re-
N ‘ ‘ ’ L] ' . / L]
port are extonsive but will be of particular interest to those. wishing to

pursue‘the'detailé of fhe changes that occurred.in the family and the child.

,
4

: éhapters 6, 7 and 8 describe the méthods of data collection and
data apélysis and take up questions of design, Chapter 9 presents the find-

ings of the inter;orrelatibnal.analysisbof both the parent-child and'child
~variables.
: . , .. .

Chapters 10 and 11 present the data\on,the impact of parent member-
ship in a certaih treatménthr intervention graup oh the functioning of the

parent as & person, on the parent-child functioning and on the trends in the

.
- o . - 1

.child's deveibpment.' a ' : X b ' .
' ‘ RS ~

Chaptér 12 presents the initiallfollow—up‘dgta and.Cngter 13'pre;‘

. ! : ) ’ Y . .
sents a summary of the findings as well as some initial interpretations of

these findings. . ' D o ,

[N . . . - . . . . 3
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In addition to the empirizal and theorotical issues which we

i
wished to purquci the project addressed itsolf to a problem of which we

had bccomc.awarc while serwing as consultants to the Culver City School
District. A principal of a particular'clcmentary school had pointed out that
families consisting of singlc, working, welfare mothers were "at risk" in.

that their children often could not successfully adapt to kindergarten. A
i |‘-
prcliminary survey supportcd his contention and also revealed that the pro-

portion of familles in this community who were on welfare was accelelating
: greatiy. We thus saw an opp01tun1ty of aiding "at risk" families and felt

it'to be essential to intervene considerably before entry,into kindergarten.

o This practical question raises the laréer issue of<whatvtype of
intervention at what time point.with what type of family-child functioning
is likely tc be most effective. We assumed at the beginning of'onr projgct
and would still hold to the position that- there is no one p01nt of 1nterven—
tion even ‘if one is dealing with a fairly specified population and develop~
mental problem. As will be.seen for a 1arge percentage of the populat10n~

dealt w1th in this study, certain treatment approaches to the parents care-

*

fully 1ntegrated With a developmentally oriented preschool curriculum wore

effective in aiding '"at risk" children to develo their otential. There
P P

/—-—

'was, however, a subgroup of those parents who could not utilize the psycho—"

analytic social work offered and where we concluded that earlier 1ntervcn—
z T # P
tion, even during pr'gnancy, might 1ndeed be effectivc:ﬂ;wrﬁfw~”<““ '

N . ‘
) Fortunately both the Culver City community and- specifically the
c ) 1
‘Board of Education were receptive to developing a day care center wh1ch

¥

[~4 T | .

bem




. N

would be administered by the School District under contract with the
Californid State Department ofy Education. Two bungalows were renovated © v.

to form four classrooms, a kitchen, various offices, bathrooms, and a large

playground. Nearby parks and other public institutions allow fqr,a'variéfy

of programming. Staffing the program ii 1971 and the initiation’of the,

P
.

demonstration project coincided and resulted in an excellent working cd}lh—

boration. Critical was the constant support of Dr. Anita Mitchell, who was
L . ' : Ao :

at that time Superintendant for Special Services. A chnﬁgc of dircctor for

the Center itself occurred after one ycar of operation, but since then staff

turnover has been mimimal.

. ,
‘ | :
1]
. 1]
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o ) .
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\CHAPTER 2: 'REVIEW OF THE. RESEARCH LITERATURE'

\ < L L .
- N : )
1 . . ’ ‘e
|
\

\\‘.: . ) :_. _'.','1' - )

\
. M . ¢ A . R
In th}ﬁ//hapter we cite two bod1es of prev1ous research to prOV1de ;
\

Tfurther background for the study to be reported here. The first type of ’

'“study relates to the assoc1atlon between styles of parent chlld interaction:

and the ch11d's deVelopment (See He1n1cke -and qtrassmann, 1975) ~ The

L3 -

' second\explores the type of early 1ntervent10n that has to. date .been tound

.-xyto be successful in a1d1ng the child's development (See Bronfenbrenner, 1974).

L

~

I. RESEARCH ON: ‘THE ASSOCIATION BETWEEN PARENT CHILD INTERACTION AND THE

Y

% L]

i CHILD‘S DEVFLOPMENT

AN

In the rev1ew of +he 11terature on- the asseciatifn:between styles

~ of parent ch11d 1nteract10n and the ch11d's development we wanted not only

_bto prov1de the background for our own f1nd1ngs 1n thls regard at ages 3j>;\;',,
NS Rt

| through 5, but wanted also to dep1ct the treﬁd in these aSSOC1at10nS from
| !

birth onward To understand the chlld's developmcnt at age three 1t is in |

i .

thls case necessary to look at developments up to this p01nt We found -

J'“lndeed that prev1ous 1esearch f1nd1ngs support the hypothe51s that already

at 'six months as well as 1n preschoo1 fhewgh}ld's var1atlons in goal d1rect—"

2

edness or task or1entat10n, as well as other 1nd1ces of adaptatlon, do
-2 R
correlate 51gn1f1cantly w1th certa1n slmllar clusters of parent- Chlld inter-

'actlon. We therefore developed a theoret1cal framework that helped us to -

P2

X

This chapter was written by Christoph Heinicke and Larry Strassmann

.



understand these associations at both developmental p01nts . This frame-~

o

, work will: be br1efly outlined in our summary chapter . ';ﬂlgif - o
- L , - ST TN

S
© N

A. Patterns‘of'Parent4Child InteractiOnLand theﬁChild's Development.
The assoc1at10n between styles of parent chlld interaction and .

the child's development has been of interest since the 1nception of syste-

matic chlld development research (Baldwin, 1945; Sears, et al.: 1957) and |

" various, reviews are available (Freeberg and Payne,v1967) Our own review
(Heinicke and %trassmann, 1975) covers the }irst seven years of life and is
'd1v1ded into the age 1ntervals of birth to 1 year of age, 1 to 3 years of

age,,and 3 to 7.years of age. 71he’ format was to descrlbe the child measures

. o
- in relation to the following heuristic head1ngs: Indices of general adapta-““w -

tion, cogn1t1ve development, task orientation, person 1nvolvement and language
,\

development, The parent- -child 1nteract10n Narlables were organized in re-

Rt e

" létion to the following headings as~emp1r1cally derived from the studies
_ . : o

themSelVes;v> o ' ‘ ’ s s
‘ -/ o | .
1. The Quality and Quantity of the Parent's Affection for the

Child.

|

i

)

\ N o ) ‘ ' . - ' .

?. The ‘Parent's Responsiveness: to the Needs of the Child.
3

? The Parent's Capacity to Maintain an Organized Set of Environ- .
P . . ) o ‘ N #

\ mental-Sequences. ’ . .ot

4. The Extent of Clarity in the Parent's Communication.
5. The Extent to which the Parent Provides the Child a Stimulat-

-

ing Environment.




\\\ -

T ‘7,;6;‘ Tne Parent s Tendency to’ Set Standards f01 Achlevement

o / and to Use Sanctlons ~to- AchléVe ‘such’ Standards e
R 7."The_Exte4t and'ConSistency of the Limits Set by the Farent

The th1rd aspect of the format of the rev1ew was to study the

1ntercorre1atlon of the child variables, the 1ntercorre1atlon of the parent—

ch11d var1ab1es, and how in turn these two sets of var1ab1es correlated w1th
. \ .__‘.

(.

'each other.
bl l o ) . ) .
Findings'for the Interval: Birth to 1 Year.

For the age span from blrth to one year of age, the follow1ng Te-

Brody and Axelrad (1970), Brody, Axelrad and Morrow

"seareh Was rev1ewed'
We conflned our

'(1974), Yarrow (1963, 1967), and Bell and: A1nsworth [1972)
B It may well be.

review to stud1es employ1ng the most adequate methodology
The

I

..~,§c ¥
that 1mportant work was overlooked for thls we apologlze in advance

eeearch rev1ewed does permit the follow1ng statements for the f1rst year of

~1life: :
‘ L . , P
That by six weeks and, even more strikingly, by six months a
i . » -

. N .
cluster of child variables is associated with a cluster of parent variables

) .:2. The aheence of such patternsiof correlationé at or shortly after
b1rth asIWell as. the 1ack 'of association #etween 1ater dlfferences and early
dlfferencee—ln Agpar scores, activity ledel, or sex of ch11d sugvests that
the parent var1atlons make alslgnlfrcantflmpact on the child Corre1at1ona1'

Y
g
¥
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‘ﬁ"analyses by Bél;,and Ainsworth.(1972) furtherfsupport inferring a direction o
of causation from parent to childi These analyses:as well as.otherﬁgesearch.

also support the notien that in the parent—child'interaction; the child aIsq

influences the parent (Bell, 1971)%' : , o \

L 3. While the association of clusters of ch{id and-elusters“of

--parent variables must constantly be stressed> certain specific’ assoc1at10ns

are w0rthy of sneelal mentlon. In a11 three p1eces ofdresearch the respons-7
iveness of the parent to the child's need and the eff1c1ency or. effectlveness |
of reduc1ng the ch11d s need or distress was correlaped w1th such general
-1nd1cat10ns of. = 'v“‘atlon as. I-Q s crylng, and hand11ng stressi The speed

o

of the mother s response was apparently not. as h1gh1y assoc1ated with infant

-

behaV1or as was the effectlveness,or_sen5111111¥_9f°that response

4. Two of the prOJects (Brody—Axelrad (1970) and Yarrow (1963, 1967)
also show that another 1mportant 1ngred1ent in the total maternal var1ab1es '
: cluster is the st1mu1at10n prov1ded by ‘the parent for new 1earn1ng and mastery
'N.Brody and Axelrad (1970) speak of the moderate control that 1nc1udes encourag—

ing the infant's 1n1t1at1ve, and Yarrow (1963 1967) spec1f1ca11y sﬁeaks of
‘various fqrms of st1mu1at10n. Certa1n of thngeneral child. indices such as
I;Q.'and;handiing stress_are aga1n speerflea}ry related to these,varlables.

(See particularly the'work'of Yarrow, 1963.) S .

5. While it must again be stressed that the'findings suggest that
both the child and parent variables all tend to be intercorrelated;fcertain

-

variables asspciated_here with task orientation seemed outstanding in the:

16




£ . . L
. . . - — —
. o . . . .

’ oo - ) .

extent - to wh1ch they were assoc1ated with the d1fferent clusters (types) of

i
P H e

.'maternal functlonlng Thus, for example, those 1nfants who at 51x months

showed a better attent1on span, more exploratory behav1or, and greater Te-,

sourcefulness and susta1ned 1nterest 1n a task, tended to have mothers whose

'-behav1or was resﬁgn51ve (empath1cl; eff1c1ent; developmentally st1mulat1ng,
,.and affeftionately accepting.
. - : o .
! : - H / [ ) . . ’ . o

6. The associations~hetween infant variableS'indicating'person’

,
! .
N

1nvolvement and certa1n parent varlables were less str1k1ng but also present.

Thus, Brody and Axelrad (1970) found that Maternal Type € had 1nfants who at

/

one year showed more pleasure fn persons as well as separat1ng more eas1ly

Al )‘#777 .
\\\from the1r mothers. S1m11arly, Yarrow (1963 1967) found that soc1ab111ty
I .
at six months was correlated.ylch the mpther.s positive emotional expression. :
: N Mg :
- ' .. .. : ,'! Yl" - . . ’ RS

Findings for the Interval:. 1 to 3 years.

' For the age range from one to three years our.rev1ew concentrated
. %
on the" researchcof Clarke-Stewart (1973) Whlte and Watts (1973), Kagan and

Moss (1962), and- Schaeffer and Bdyley . (1963) _The research‘vev1ewed perm1ts :
: Y N .

-
.

nthe follow1ngcconclu51on

~

) ‘l._ That as for the second half of the f1rst year of llfe, a cluster.

of. Chlld var1ables 1s strongly assoc1ated w1th a’ ?T

uster of parent—ch1ld

var1ables.‘

C o R

d2. The childucluster again includes measures of general adapta- .

tion (I Q ), cognltlon (schema development),.task or1entat1on (attentlveness),
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5

and person 1nvolvement (secure attachment to mother) Reflecting the agey
7
language now becomes an. add1t1ona1 var1ab1e correlated w1th the c]uster.'

Furthermore, as before, 1rr1tab111ty and crying is negat1ve1y assoc1ated
- , o .
with"” thlS cluster. ca : . \' o .

"\

3.: The Schaeffer -Bayley (1963) and the Wh1te and Watts (1973)

stud1es stress the 1mportance of task or1entat1on varlables not only in

d1fferent1at1ng the ch11dren during th1s age span but 1n anticipating future

- competcnce. Thus, 10 to 12 months ratings of rap1d act1ve, wh1ch the re-

' I
‘viewers. see as a~d1stract1b111ty index, correlate negatively with the 1nter—

: correlated cluster of such var1ab1es as fr1end11ness,.cooperat1veness,

RN

attent1vencss, fac111ty, nxerts efforts, not dlstract1b1e, systemat1c and

valid test from the age, of 27 months to 12 years. That the love-hostility

d1mens1on of this study is also- correlated with these ‘child clusters: makes

3
Y

1t of part1cular 1nterest. Thus, early maternal host1l1ty 1s related posi-

t1ve1y to the ‘boy's rap1d1ty and act1v1ty while the greater the love the

greater ‘the positive,behav1or._

4. In regard to the spec1f1c d;mens1ons of the maternal variable

clus-er thch correlate w1th the child cluster, affectlon, respon51veness,
eff1c1ency, clear commun1cat10n and varlous forms of st1mu1atlon aga1n stand
out. There 1s relat1ve1y less empha51s on standards for ach1evement oT..

\.\

str1ct\11m1t sett1ng *". o o ' . . o

e

~

B
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Findings for thehInterval: 3:toﬁ7'Years.r# ' .

For the three to seéven year span the work of Brody, Axelrad and

. Morrow (1974), Kagan and Moss (1962) Schaeffer and Bayley (1963), and

Baumrind (1967) was rev1ewed The follow1ng concluslons are supporgﬁd by
this evidence. S . T ' ’

. “A .
1. That as for the time span from 6 to*12 months, and 1 to 3 years,

-

-a cluster of ch11d varlables is strongly assoc1ated with a clusteruof parent-

‘ch11d varlables..

2. The ehiid cluster'ageineinclﬁdes ﬁeaeures of general adaptation-
(I.Q.;_vulnerabiiity to stress,rdySPhdriaj, cegnition (eatherievef_ideas); '
“task orientation (exploree,environment,'attentiﬁenees),'person involrehent
.(peer relatiens, affiliatire,_friendlihess)_andvmeasured lénguage'and related
skills. In addltlon, end no doubt. reflectlng the new development of this
ege there were 1nd1ces, espec1a11y in -the Baumrlnd (1967) study, of the
child's move toward'self—relrance and psycholqglcal separatlon rnto.new
enVironments, dnd'aiso_sﬁch‘develbping'characteristics as seif;control.

3. All of the:studiesﬁstrese the importepce of task orientation

variables as part of this cluster and all thrée of the'longitudinal studies

«
3

1nd1cate the power of these task varlables 1n predicting later 1nte11ectua1"
as well asosoc1a1 embtlonal functlonlng. Accordlng to the Schaeffer—Bayley
- study (1963) this f1nd1ng applles partlcularly to the boys and.less so for '
the g1rls Further study is needed to- clarlfy the sex d1fferences and also

3

. to determine when the task orientation variables: f1rst predlct later 1ntcllec-‘
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is months, Schaeffer and Bayley (1963) at 10 to 12 months, and Kagan and

Moss . (1962“dur1ng the 1nterva1 from 7 to" 6 yeals fﬁ

‘nomy and new experiences are now more prominent- members of the c1Uster as

child to new etperlences, acceleratlcn, and autonomy -control.

/ | : .-15- 

4

* tual/and sooialeemotional indices. - Brody and Axelrad (1970) suggest’ 1t

¢

L]
4

.
e

4. In'regard toh”ﬁ@’apecific rariahles;in” e maternal clus er,

e

-’v

affectlon host111ty, responflzeness -(as measured in a great var1ety of wayC),
/

eff1c1ency in mect*ng the Child' needs, clear communlcatlon,-and various

'forms of st1mu1at10n are‘aga1n important. Moving the child to greater auto-

N @

noted by various authors under thevheadings of: maturlty demands, mov1ng the

LS

-

B. Discussion of the F1nd1ngs on Patterns of Parent-Child Tnteractlon o

' and the Ch11d's Development o B - h :;'

-

It was rec@gnized that generalization based on the above research
’must-be made with caution. Comparlsons are d1ff1cu1t because populatlons
d1ffer and the meanlng of behav1ors sagpleq differ not only between stud1es

but within studles.over.the longitudinal t1me‘perlods. Thus,’helghtened :

activity in a child who does not“walk yet may reflect anxiety, while oompar_

:5°ab1e activity in the.walking child_may reflect adaptive moving into the .

environment. o N e ' st e

- °

E While the bulk of ‘the research supports the general assumptlon of

fparent 1mpact on the -¢hild an& vice Versa, more needs to be known about the

precise nature of this impact. Some f1nd1ngs are contrad1ctory and others

need c1ar1f1catlon, thus, the d1£ferent1a1 1mpact of pa1ent1ng on. the two.

sexes needs much further research
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In this context it is important to 'stress that there is little
-. L S . K . N . . .
- systematic‘infornation on the impact of the father on his child's develop-

ment. It is Teas nabIe to assume'that in many instances the'direction.the",
.chila s development\takes is a. ‘unction of the combined 1mpact of the mother-’
father- child 1nterrefat10nsh1ps. It 1s also 1ncrea51ng1y apparent that a11

"those caretakers making_a significant impact’ on the Chlld must“be‘included .

.

. - N - 2
in one's conceptualization and observations. -

~One may also object to the molar nature of the parent-child dimen-
sions being used in this research. °First of'ill, it is important to note
Y :. l.~ ’ '.:‘/- -7' oy ° 0 ’ ’
that certain studies such as Clark-Stewart (1973) started with fairly molec-

-ular units -of " observation and st111 ult&mately arrived at molar abstractions
very Similar to ones used by others in the first place. ‘In efforts to corre-
' Vlate'parent7chi1d.and child functioning3 such an abstraction as the parent's
s - ' . ' ‘ ’ ’ '

affection for the child may indeed be an efficient one.

Since the writing of our rev1ew (Heinicke and Strassmann, 1975)

and the summary of thg findings based on tnat revaew,-f”rther rese&rch by
"'\u% ’ LA )
Yariow, Rubenstein and Pederson (1975) has come to our attention. 'Thﬁcertain .

’

‘respects it- prov1des 1mportant material for ‘the critique of the conc1u51ons

<

given avove and in other respects it gives further support to those conc1u51ons.

Their findings prov1de new information ¢ on the aasoc1ation between spec1f1c
E.‘

aspects - of the mother- child 1nteraction and spec1f1c aspects of the six-month-

old infant. Thus, soc1a1 stimulation is separated into different modalities

Y

" Tactile, kinesthetic, v1sua1, and auditory. The last two,of these represent-
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ing distance receptor stimulation are correlated only witlljiﬁapal respon--
Siveness 1n the infant while the flrot two, and especially k1nesthetic
st1mu1ation such as rocking, is related to 4 number ‘of soc1a1 and cogn1t1ve—
mot1vat10na1 characteristlcs. The authors also stress, however, that.‘
st1mu1ation of any k1nd must be seen/as optimal in relatlon to the context
and functioning of the infant; It is very possible that the more global :

ratings of the mother s stimulation of the child used in other research did
,/ 0 T '
tap d1ffe1ences in optimal st1mu1atlon, and thus correlatlons w1th infant |

/

functronlng were_obtalned: Few authors have, however, prev1ously obta1ned

-~

such;impressive findings stre551ng the_importance to the 1nfant of;klnesthe—
tic stimulation.
" Another example of. the value of more specific measures,ofﬂthe mother-

- child *interaction is their, finding of a high correlation between “Tegponsive-
. CLem e . 1 . . .
. Y S . P : I _

ness of inanimate cbjects' present in.the infant's environment and “sgcondary- .

-

* circular reactions.” Inanimate objects:that are responsive in the sense of

moving when touched or making a noise tend to favor the child "making inter-
_ . i : _ ,

esting spectacles occur." y '
: - [, &

! ‘5 More than'most previous research, Yarrow, Rubenstein and Pederson
(1975) have stressed and generated findings relating to the inanimate-environ-
“ment. The effect on 1nfant development -of the, follow1ng three characterlstics

of play obJects were carefully_studied. Variety or the number of different

.
*

plav objects, their responsiveness or feedback potential, and their complex-

ity. It was especially those environments that contained a var1ety of play
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. . : . ) ‘33 ‘ - ! . . ‘. .
objects that also promoted the development of the infants in that environ-

ment. These flndlngs-then stress.the importance of looking both at tHe social .

- and 1nan1mate envi ronment of the 1nfant., “

In certaln respeqts the resultﬁ of these authors confirm previous

i .
0 v, .

researcha/fi;/y§/atr1k1ng that correlatlons of .50 and .60 cou1d be obtalned
on the basis of three—hour time sampllngs durlng two home visits. A great

deal is indeed structured in the mother-infant re1at10n by 51x months of age.

~ @ ~
g .

. The emphasis on the interconnection of the cognitive and emotional

- and the correlationa between infant task orientation Variables and certain
sociai and<inanimate aspects'of the'environment seems to.us another atriking“
’conflrmatlon of the research rev1ewed in thls chapter. Thus, ten out of T
flfteen env1ronmenta1 var1ab1es correlated at a stat15t1ca11y 51gn1f1cant

level w1th the'1nfant'sjgoa1 d1rectedness. These are: The mother s tact11e

~.

‘ and klnesthetlc soc1a1 stlmulatlon of the 1nfant her cont1ngent ‘response to
dlstress, her expression’ "of positive affect her play with the 1nfant her

- soclal medlatlon of the environment w1th m1n1ma1 soc1a1 re1nforcement the

tota1 1eve1 and var1ety of her soc1a1 stimulation, and the respon51veness and
varlety of the 1nan1mate st1mu1at10n. Whlle the var1ables are more apec1f1c,

and whlle the 1nc1u51on of the 1nan1mate environmernt is an 1mportant addltlon,

the above f1nd1ngs seem to us an essentlal rep11catlon of Brody and Axelrad'

)

_(1970) findings relating- prof11es of mother1ng and the 1nfant s attentlon

spans resourcefulness W1th and sustalned interest in a task _ <

i

In a conc1ud1ng sectlon, Yarrow, Rubensteln, and Pederson (1975)

' among. other th1ngs stress the importance of further exploratlon of the

T
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affectionate relationship and the contingent interactions between mothex \

‘ ‘.""r 3 \

and infant. They also stress both the: 1mportance and d1ff1cu1ty of descrlb—t

\ . .

ing thc total context of a glven mother ch11d Varlable and studylng how a
- LA v, e ’
various var1ab1es interact. We shall be returnlng‘to these questions. in
| subsequent section& of this' report. . . e

¢ : N ) k3
. .
N t

- C. Summary of Findings on Patterns of'Parent;ChiId Interaction'and the

e .. Child's Development.

| . . A

\ . ’ o : ' ‘l“\\

A o Wlth the above reservatlons in mind, we nevertheless found it useful

to'summarlze the findings of the research reviewed 1n‘the form of. the follow—

1ng hypothebes *

k- .

Hypothe51s 1: That for all three age intervals considered, 0 to 1,

L ‘. T

1-to 3, and 3 to 7, clusters of Ehild;functioning and particularly those
1abe1ed adaptatlon or competence;a1e 51gn1f1cant1y correlated w1th ccrfaln '

‘clusters of parentachlld interaction varlables,

@
The most impreéssive evidence for this hypothesis comes from the

research of Clarke—Stewart.(1973); ~The parental "optimal care'" cluster was

correlated .67 with the."competence" cluster of child variables. The parent

cluster 1nc1uded such varlables as: The parent'e p051t1ve emotlonal expres--
51on and closeness ( 71), rejection (-. 56),~respon51veness to social 51gnals
( 87), respon51veness to the infants's dlstress and demands (. 87), appropri.

.'atenEss of response (.76), verbal stimulation (.89), soc1a1 st1mu1atlon '

D
< =

- (.87), st1mu1at10n with materlals (.77), effectiveness of stlmulatlon w1th

' materlals (.58), and the referential speech ratios (.78). For these-l to 3

i) v ~ ' . K - =

P
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\striking evidence for this hypothesis comes from the research of Brody and

e ' e

V%
’ -

-year'olds; language competence (.81) and I.Q. {(.77) correlated most highly -
. ) L . . PO PRI N D
with the competence cluster. AR S

LS i T e

. Hypothesis 2:. That'the pattern of the  intercorrelation of family

-

interaction variables and child development variables can be clearly estab-

lished'by six months of life.

Whéreas the number of correlations between family interiction var-

-iables and child development varlables at about six weekafwere still very .

11m1ted, by six months these 1ntercorre1at10n patterns(had crystalized in a
more definite manner. Still anOther way'to state thxsals that the varla—
bility in the behavior had by this p01nt dlmlnlshed con51derab1y, thus making

a potent1a1 1ntercorre1at10n more, likely. . Thls is not to say that 1mportant

‘ 1nteract10ns are not taklng place before this p01nt, rather it says .that they

% are less stable in nature and perhaps more difficult to assess. The most

&

Axelrad (1970) and Yarrow, Rubenstein and Pederson-(1975).

N

Hypqthesis 3. That for tHe'six months and twelvevmonths asSeesment;qﬁ%”iig
pointe,.task otientation variables, such as sustained interest in a task,‘ - .
are tarticulafly sensitive to (meaniag highly correlated witﬁ)-mdre7"optimalﬂ.. {géé

. . . : . ] w o - &
family interacticn patterns. - h , ' ??ﬁ
“Stated differently, this finding is perhaps best illustrated by ' _zg
the work of Brody and Axelrad (1970) wherein.it is suggested that once a .
family 1nteract10n pattern has been d1fferent1ated varlatlons in the child's
. task or1entatlod varlables most sharplyvparallel‘these family interaction -
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}pattern differences. It is important to stress once ﬁore, hoWever, thatnthe‘

-studies essent1a11y dea1 w1th clusters of var1ab1esaand that. ef forts to

_ -

,deal wlth 51ng1e parent—ch11d or single ch11d ariables are likely to be

. : : :
misleading. = . : . e . . .

N

LR

-

Hypothe51s 4: That for a11 three age intervals considered (0 to 1,

\

1 to 3, and to 7}\var1atlons in task or1entatlon as asses$ed at a particu-

lar point tend to be associated with variations in clusters of ch11d functlon-_

ing as assessed at later time points.

’ It is herehsgggestgd that of the assorted child3VariabIes, these

faliing in the task orientation area ‘may be particularly powerful in prwdict—.
. ) - : ) & o .

iné.a variety offiater functioning and this may be particularly'true 3 he .,

'”areas of 1nte11ectua1, cognltlve and the task or1entatlon variables thc -

selves. Add1t10na11y, two stud1es 1nd1tate that the task varlables at about

a year of age also predict the friendliness and- cooperativeness of later

years (Schaeffer'and_Bailey, 1963; - and White and Watts,. 1973). .

o -

Hypothesis 5: That for all three aée'intervalﬁlconsidered (0 to 1,

1"to 3, and 3 to 7) the following types of'ratings of the parent;child

: , . _ - .
interaction will tend to be included in the c1usters‘that correlate with
positire‘child'development' Respon51veness and eff1c1ency of - the parent in

meeting the ch11d's dlstress (needs), the parent s affection for the child,.

[
the’ parent's ability to prov1de the optlmal stimulation to, enhance 1earn1ng,

+

“the parent s ability to enhance the chlid's move ‘to. new experlences and
‘\-

relatlonshlps, the parent S ab111ty to exérclse control and/or set 11m1ts

@
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- for the ch11d the parent's ab111ty to communicate with the child, and the

7

parentfsgability to provide a varied and responsive inanimate environment.

The.above Summary statement clearly has to be~specified in terms of
both age levels and the spec1f1c d1men51ona involved in each of these and

perhaps other areas of parﬁgt-child 1nteract10n. Thus, Yarrow, Rubenstein

and Pedarson (1975) have carefully delineated for the 51x-month infant the
't
different moda11t1es of stimulation that do and do not enhance dvvelopment

N

ﬂand SpGlelCally what kind of development is 1nvolved There is indeed a

<

danger in talking about environments as 51mp1y_depr1v1ng or stimulating. How-
4 . i . . . B S . K
ever, we do feel it is of 'value to summarize those areas of parent-child

interaction that have fairly consistently appeared in a variety of reseaxrch
as being significant in their impact on the child. )

3

“Hypothesis 6: That especially during the first year of life, the

direction of influence from variations in family functioning to child func-
_tioning accounts for a significant proportion of their_intercorrelation.

N , Y
. M 3
]

While it is recognized that the child c1ear1y also 1nf1uences the

parent ch11d interaction (Bell 1971), the data “so far suggest that the pri-

.

mary direction of 1nfluence is from parent to ch11d To review the facts'l .
) already'cited in our review (Heinicke and Strassmann, 19;5); it was_ found |
that’ early d1fferences in the ch11dren, as ref1ected in such variables as

v act1v1ty 1eve1 at b1rth or shortly thereafter, d1d not pred1ct the cluster;.
of family interaction variables and.child variables.as determined at six e
mbntthOr.later. Clear-cut styles of: parent to ch11d handiing\cbuld be diffcr—

entiated by six weeks but were at that p01nt very minimally related to varia-‘

ftions in chiid functioning. - Both Bell and Ainsworth (1972);and Clarke-Stewart
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tions in child functioning. Both Be11 and Ainsworth (1972) and Clarke-
Stewart (1973) used cross-lag panel corre1at10na1 technlques to assess the

potent1a1 causa1 d1rectlon of associated maternal and 1nfant var1ab1es.

~

Bell and A1nsworth (1972) suggest that for 1nfant crylng dur1ng the f1rst
year of 11fe the predominant direction of 1nfluence 1sz1ndeed parental Te-
sponsiveness to‘yariations in the child's behayior. Sindiarly, Clarke-
Stewart (1973) suggests that the amount of maternal attention in the second
year of life 1nf1uenced the ch11d's later performance 1n~a comprehenslve

test of 1nte11ectua1 competence and motivation. This author also 1nd1cated

~

however, that there 1s evidence in the second year of life that for certa1n

areas of functlonlng the predominant influence in teraction is from,ch11d to
_ parent. This subject clearly needs much further exploration. . S

Given the above findings, it 'seems difficult to comprehend them

without p051t1ng that from at least six months onward there are certain struc-

T

tures or predlsp051tlons to act in both parents and child. The consistency

of the. parental behav1or and the con51stency of the correlatlon between parent-f

’

ch11d and ch11d var1ab1es from six months through seven years is part1cu1ar1y

" well. documented by Brody and Axelrad (1970) One could argue that the child

consistency is achieved through the1r behav1or being maintdined by the consis¥

tent behavior of the'parents;‘constructs describing'posited internal struc-
. ,’ N . . ~ . .

“tures are unnecessary. If, however, certain early child'responSes such as

' frequency of cry1ng or task- or1ented behav1or pred1ct 1ater and qua11tatlve]y

d1fferent_rasponses—such—as*‘fbr example, ‘peer’ relatlonshlps (see Schaeffer
[ 4

and Bayley, 1963), then some construct re1a+ed to both may well be. valuable

23
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-in?understanding‘such findings. Here aga1n the1e are clearly many possi-

bilities, One that we feel m1ght be very promlsrng is the ‘concept of expec-

~ tation. We will return ‘to this in our summary chapter.-

¥

II.. - BRONFENBRENNER"S REVIEW OF THE EARLY INTERVENTION'RESEARCHS”'C ~

In thls pro;ect we are. 1nterested not only.1n the nature of. the "
parent chlld 1nteract10n and°1ts 1mpact on the child's development but also
in stud1es of those prog1ams that have attempted to change ch11d functioning.
The reader is 1eferred to Bronfenbrenne1 S (1974) excellent review: ; "Is early

1ntervent1on effect1ve9" He documents once more that preschool 1nterventlon

Ais effectlve in produclng substant1al ga1ns in‘1. Q as long as the program

b |

lasts, but that even dur1ng the program ‘the. 1n1t1al ga1ns are not cont1nued

_that dlfferences between control and experlmental groups practlcall/ dlsappear

L]

and, most 1mportant, that the average I. Q of the experlmental groups often

falls back inio ‘the problem range of the lower 90's. Bronfenbrenner goes on

°

to document that programs havlng a famlly 1nterventlon component, and espec- .

1ally those that enhance the meaningful verbal 1nteractlon of mother and
child, are able to'show a more sustalned ga1n in I‘Q even after the program'
ceases, One study by Karnes, Hodglns and Teska (1969) emphaslzed that a group
program, 1f added to. the famlly intervention program, m1ght well 1nterfere
wlth 1ts effectlveness. It seemed 1n this 1nstance to 1nte1fere W1th the

motner perce1v1ng herself as a central change agent, Another study by Rad1n -

_(1569) demonstrated the 1mportance of a preschool parent 1ntervent1on progrmn

o

‘1n~1nsur1ng the child's’ development in klndergartenr The critical aspect

o , . N
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of growth in kindergarten was not whether an additional Piagetian curricu-

- lum was available but whether the preschool experience of the child had
included an intensive pérent interventipn program. . These and other cita-
tions do indeed document Bronfenbrenner's (1974) conclusion, a conclusion

which also is a central hypothesis of our study: The involvement of . the
. . - - - Lo
child's family” as an active participant is’critical to the success of any -

intervention program. As one would expect, thfjgvery~consensus'raises’many

- e

further questions.

First, one must ask what are fhe critical factors in the parent-
childtrelationshipfthat bring about changes in the child? Br nfenbrenner

’

(1974) Sugggsts the importance of a reciprocal vgrbéi_invoivément of parent

and child around a cogni;iﬁely chéllenging task, and fhe‘importance_of'an'

enduring‘éngxgggféqnal-attachment between child and adult. .One is naturally

. . L I Vo . L o ' :
inclined to wonder whether there are other critical components. Our own re-
_ . kb ‘ ; p , :

v

: - e _ N
view of the literature correlating parent=child. factors and adequate child

development suggé§t5 a profile of factors #hich includes but is not confined
. . o ,"' . " . i . i -
i ~

l.JIThe quality and quantity of the parent's afﬁeqtién for the
: . | _ Y . . § )

N "2;_ The'e tent of time and éﬁergy'that~thé'parénf'has avai;able

-
’

/ for thk child.. A ‘
3. .The patent's capacity to maintain an organized environmental
sequence.

1
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4.,_&he glarity with which the parent defines his availability. o \
5. The extént ‘and consistency of thc‘limitﬁ"set‘by-the Parent. . '\\

6. .The standards set and the'sanCtions used by ;the parent in

- B i

regard to: a)’ Aggre551on, b} Cleanlrness, c)’ Selflrellancc,

d) Adult role behav1or, and e) Achlevement in pre- academlc

_‘areas.’
7. The extent and clarityzin.parent~chi1d communication.

e .

@

N " 8. The extent.of the parent‘s'active.instructionl

9. The manner and extent to which the parentuencourages’the child

~  to-move toward new experiences and relationships.

' 10. The frequency With'Which,the parent is involved in'a conéeptual
' \ . __' i . )

:exchange with the child. . .' _—

In the follow1ng pages ‘we w111 prebent f1nd1ngs aemonstratlng how *

changes in the profile -of parent ch11d re1at10nsh1p factors were. related to .
changes in the ch11dren. - A . o .

A second set'bf questlons asks/what type o£.fam11y 1ntervent10n,

‘e

»W1th what k1nd of famlly,'at what polnt in t1me 1s 11ke1y to br1ng about im- : _,/

provement in the cr1t1ca1 parent -child relat10nsh1ps7 The fam11y 1nterventlonr»_ma_
L‘ . — P

tud1es reported 50~ far 1nv01ved fam111es w1111ng to part1c1pate. But, as S
B \ ‘

Bronfenbrenner (10749 polnts=out many fam111es are so overburdened w1th the

. task of survival that they have ne1ther the energy nor the psychologlcal

resources necessary to part1c1pate in an 1ntervent10n program that asks them

i
// L ‘
:

* A\ .

-~ . °
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to 1nteract w1th their children in a prescgabed manner. One approach to
these fam111es and the‘one suggested by Bronfenbrenner is an ecolog1ca1

one. That 1s, one prOV1des those conﬂltlons such as-health care, employment,
and so forth that are necessary for 1ife -and for the famlly to functlon as
a~ch11d-rea11ng system. A complcmentary and perhaps necessary addltlon to

this approach is to .assist the fam111es 1n such a way that they can, through

the development of thelr own resources, cope wr}h the daily problems of,ex1s-q

manner-. Thls report will, cocument our exper1ence in he1p1ng fam111es mob111ze

. the1r 1nternal resources via a certaln type of social work thereby permit-

"r,s,

1ng them to make better. use of- ex1st1ng external resources.

AR D

. tence and then have sufficient energy to rear their ch11dren in- an adequate .
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- .PART.II. DESIGN, APPROACH, AND.METHODOLOGY

CHAPTER 30 THE OVERALL DESCRIPTIOﬁ OF THE STUDY PROJECT,

A}"lﬁe Setting Of'tne Study'and‘the'Nature'of'theTFamilies Involved;

“A total of 119 children have been studlcd as part of thls prQJect
’ The mothers, predomlnantly 51ngle and worklng in a metropolltan area, were
~eithetr on welfare or fell into a low-income glouplng Fourteen chlldren
studied were older slbllngs of the 105 preschool chlldren, 60 were attend-
1ng the Culver City Chlldren s Center while. the remalnrng " contrast" sample
”of 45 children were studled in a geographically dlstant‘eenter labeled.here -
as "San Pablo.'" The contrast'eenter was considered comparable,to the pnlver :
City éenter ln;all knOWn respects.exceptitnattit did not offer social work'

: S : : n

services to the'families. -
The Culver City day care center began operation;in'l97l.and;is'
adninistered by the Culver City Unified Sehool District. The Center afid the
fam111es served by it are situated in a mlxed lower and mlddle class nelghbor—

\
~ hood. The 51tuat10n does not therefore represent the type of concentratlon

of poverty and welfare e11g1b111ty seen in certaln urban areas. * The ethg;c
composltlon of the Center is predomlnantly white, with about 10% Spanish
surnames and a féw black families. This reflects the'pereentages found” in

the larger eommﬁnity.~
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To further speclfy the above demographic descr1ptlons, the soc1a1
workers dea11ng w1th the Culver City families were/asked to prov1de inform-

atlon at each assessment p01nt (six weeks after entry into day care, f1ve

months’ thereafter, etc ) on the mother s Job and housing 51tuatlon, gross

1nd1catlons-of her comm1tment to her ch11d's care, her use of available re-

=
v ‘ S e

' sources, gross indicators of her relationship to parents and men, and gross, : -

indications of depression. Reflecting'the'criteria‘for choosing the spmple,

. it should be.noted"that\only 16.7%Uof the women were narried and 87.5%\were
o receiving a welfare cash grant. Table 1 1nd1cates the fulther subcategorles

' ' . N

that were subsequently warranted by this material which was 1n1t1a11y an
-effort to dep1ct'the mother! s ba51c 11v1ng 51tuat10n. The ratlngs ‘were made

- on each subcategory by an 1ndependent rater on the filst three Culver Clty

.samples: N = 48.((\}1 tables are contalnedtln Vol. II,'PART‘VII,)' ;L

o

Tab1e 1 shows the percentage of each rat1ng at” six weeks in one of

f1ve dlst1nct10ns, rang1ng from excellent to 1nade%uate ddaptatlon. It can

be seen that the mother S JOb 51tuat10n was ba51ca11y adequate but not a1ways

S

as steady as she might 11ke. There wer e1mportant exceptlons but the1r hous-
ing was also generally adequate. These women very much wanted to keep. the1r :

children butiwere often'(46 of the t1me) not as re11ab1e in the1r basic care

as desirable. They tended as a group “to make use of certalﬂ obV1ous communlty
resources:and re1ated'fa1r1y well tp ‘their parents. "Even in these gqgss '
. R s 4 ’ . H\-'q A ) : B . ' :
indicators there were however many,important exceptions.
' - b PO S R

, R v
./. _ﬂ. ; B

—
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lt was their relationship t6 men-that was the least‘adequate and:
iibwas in this area of their lives that the .obvious indications of depression °
often focused. We were to learnzthat'these young women, who wel'e frequently
forced into“motherhoodl had often not received sufficient'mothering them;

selves, were not only not assisted in their child carg by the. men they were

involved .with, but were often psychologically and physically hurt by them.

As indicated, the San Pablo day'care center was carefully chosen

-

to be s1m11ar in all respects except that the social work service was not
as available. Fhe age of the Center, the stafflng, the AF. D C. welfare pop-

ulatlon, the size of the Center, its locat1on in a predom1nantly mlxed lower

._\}

and-middle%class neighborhood its ethnic composition, and even the nature

’
A

of its 1nd1V1duallzed curriculum were all extremely 51m11ar. As will be seen,

e

RaURNEN

the development of the children was indeed very 51m11ar during the first six

\ . a

weeks,;n day careT .

. -

o . . : . ~

'B. Basic‘Approach‘to the Family and Child_

Our approach. can best be outllned by follow1ng the stepe taken w1th :

[ Y

a 3 or 4 year old as he or she enters the Culver C1ty day care center.

1. Determine through careful intake. procedures whether the child -

v

is suitable for the day care center serV1ces.' Severc hand1caps l1ke blind- -

»

ness,.or the presence of .autism lead us to refer the family elsewhere.

o 2. An effort at gradual entry of . she child, while bserving him

‘and. hls parents perm1ts 1n1t1al formulatlon oﬁ the1r develop¥ental needs.

Contact by the soc1al worker continues and teachers formulate the proaram
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. 1 . ’ .
o , e N
plans which are most 11kcly to mect the developmental needs of the child.

3. Dependlng on the year of the project the family and’ ch11d were

then helped through one of the following interventions w1th the‘parent.

Open-endcd, problem oriented, or consultative psychoanalytic social work.

4. By six weeks gfter entry - all of this information on child and

e

family is integratcd into a Developmental Plan which serves as a specific.

o

: guide to the desired goals and the means necessary to attain them.

5. Further Developmental Plans, including systematic clinical eval-

_uation of the effectiveness of the intervention are made at 5, 12 and 24

months after entry into the Gulver City Center.

. 6, 'The children were studied through kindergarten.during which time 3
they wvere attendlng the Culver City Ch11dren [ Center on an affer school basis.
Since some children had by the end of klndergarten been in the Center for

three years the 36-months point formed another‘assessment point.

7. The point at which the child and family withdrew from the pro- -
gram (and this was requ1red by regulation to be by the latest at the end of
kindergarten) marked the beginning of the follow-up period. All children

and families were assessed through one and two;year follow-up contacts.

o-

Cc. A Descriptien of the Study-Evaluatidn Compbnent

The nature of the research design and the observation and assessment

. -

procedures used will be made more.gbecific in Chapters 6 through 8, but an

outline presented at this point will help the reader orient himself.
\\ .. ) , - . B

v
o
Ve
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The study is a short-tgpm longitudinal one following both families

\

and children from entry into preschool day carc through participation in-

kindergarten and the primary grades.

For the entry to 24-months point, daily and at least weckly process

Eggziare.ayailable,on both the fémily and the child. Fou; child development |,
frofessionals,‘several'teachcrs, and thec two psychiatric social workers con-,'
tributed to this data pool. These dqta‘%medrganazed by a process called the
Period Aﬁaly#is. Tﬁe qualii;;ive.descripiion of the resulting periods of

development can be analyzed for trends and patterns and the parent-child and

child material ‘can be interrelated. - » ) - \\\

7

Cross-sectional assessments were aléq regularly made at the entry

point, after 6'weéks, after 5 .months, aftér 12 mqnths, and after. 24 months.

L

Ratings of the child's Hevelopment such as his peer relations and the paren&:'
child relationship such as the mother's affection for her child are. Supplemented
by various test assessments. I.Q. measures, task orientatibn;categpry obser-.

N - . . . R N v .
vations, projective doll play scores, and figure drawing scores were derived
M A B ' <

for each assessmént point. Ce ' . .

Once children were in kindergarten or as ‘in the case of the follow-
up in the primary grades, both the Center and public school teachers of these
children were asked to rate them on sixteen behavioral ratings, in December

and June of a given school year. . o )

" The one and two-year follow-up consisted 'of these same teacher rat-
: 1 ’ . ‘ . o
ings, an extensive and fairly structured interview with-the family, and

I3
4



1.Q '.’ltesting:~ on the child.
Cross sectlonal assessments for ‘the pa1red geographlcally dlstant
San Pablo day care center fam111es and ch11dren;are also ava11ab1e.;

S The‘nature of the basic experimental design employed in this research

was such that at -each assessment p01nt samples within a day care center could

be’compared or comblned or the samples from the Culver City day care center

4

. could be . compared with their counterpart samples in the San Pablo day care ,<\

canter. Speciallyﬂmatched treatment groups also could be compared at each

assessment p01nt In addition,‘trends5 for. each sample Oor treatment group

=

could be oxamlned across the time frame of the four cross- sectlonal assess-

. ments. : - . _ 4 _
. » o ® !
. Measures of central tendency for the various experimental groups

'. C ) " ’ . .44 .. . .. . -.-{) ! .
L corresponding to the maJor’varlables of interest were plotted over time. One-

. way ana1y51s of var1ance "was used exten51vely in thlS research to systemat1—

ca11y 1dent1fy any 51gn1f1cant dlfferences between samples or between treat—

ment groups on the.l rge array of Var1ab1es that were collected Correla—

[ ,,,:,,»—:\

tlonal ana1y51s was employed to reveal the relatlonsh1ps between var1ab1es,
[

leadlng t factor ““~1V515 of"1mportant correlation matrices.* Factor ‘'scores

derived 1ndependent1y from separate factor analyses subsequently were cor-
}L h .
related to prOV1de add1t§onal insight into the underlying dynamics of the /

.

’ research.results.




' CHAPTER 4: A-PRESCHOOL CURRICULUM TO MEET .-THE INDIVIDUAL NEEDS OFWTHEYCHILDI'

v

s B

of utmost‘significance inﬂnnderstanding the‘overail child—narent' o
environment at the CuiverVCity Children's Center is the continuityeand_inter- d
\relationship ef the social'work with the mothers and the chiia-teabher |
interactions. In‘both 1nstances, the quallty of the relatlonshlp is one wh1ch
comblnes “practlcal down-to- earth“ help- educatlon with 4 psychologlcal
approach that attempts to max1m14e the 1nd1v1dua1's fu1f1111ng h1s cognltlre—

_ emot1ona1 potent1a1 through the recogn1t10n and understandlng of-any thoughts

v

and feelings wh1ch may be impedi g ‘such "optimal" functioning.

!

Teachers are a most 1mportant link between the ch11d and parent

espec1a11y so dur1ng the morning and afternoon arr1va1 and plckup. Through

_ the children, or d1rectly to»the teachers, the parents communlcate their»'
‘desires and fears. The child in'turn'expresses what'he"Wishes3ana what he-
ﬁis:anxious about in his lifef_ Some of these issues the teacher and director
deai with immediately. The role. of the director in faC111tat1ng these
communlcatlons and act10ns is partlcularly 1mportant. Some s1tuat10ns Tre~
quire staff dlscu5s10n and others need 1nyolvement Qf the sqcialgworker. Af"

combination of .educational, child development, and parent-child approaches’

are used to insure the optimal functioning of the child.

1. This. chapter was written by Theresa Spingath.

537-
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. _.—~With’ respect td the more oye tly academlc 1ssues, the Center e
NS . 1 .
lr

program is undoubtedly slm11ar to many: tradatlonal nurSery school day care

programs.- An 1mportant part of the Center s phllosophy is a. bellef in pro-

- viding m1n1ma1 structure and.max1mum ava11ab111ty of mater1als and teachers..

'The rooms are so_. de51gned .as ;o allow for suff1c1ent space and var1ety of : -
E materlals, such .as books, sma11 and large’ manlpulatlves, .an ease1, and a
housekeeplng-dramatlc play area a11 of wh1ch are cont1nua11y accesglble to .

the ch11dren. In add1t10n, there is tab1e and floor space for se1ected craft

o

prOJects_and sensory cogn1t1ve mater1als.

.»

The ch11dren are free to dec1de what areas they wlsh to engage 1n,

determlne the t1me they want to spend on any act1v1ty, or. elect to-do- noth1ng

- "

This approach offers the ch11d a rea1 (concrete) experience in be1ng indepen-
A P

| dent W1th1n a structured framework ‘and allows the ch11d to proceed at his
. f
own rate of development. In this way, the child can feel that he has-some
_control over his ehvironment; The teacher plso benef1ts from’ thls arrange—
ment in having more time to observe the ch11dren and follow the1r progress,
prov1de add1t10na1 materlals as requested or ca11ed for, and respond to or
1n1t1ate 1nteract10n w1th ch11dren 1nd1v1dua11y or in 'smaller groups.
There are certain perlods of the day when ‘the. concept of ""group"
is.empha51zed. such as c1ean-up and rest t1me. These times 1nvolve the in-
}corporatlon of the values of responslblllty, cooperatlon, part1c1pat10n, and

mutuallty. At other group times such as story,Zlunch or snack, music or ,

' special proJects, the ch;ldren are encouraged to participate but they have
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the option to: refuse as long as they are not dlsruptlngathe group

act1v1ty. :

Thus, as the unstructured t1me allows for individual ch01ce and

expression, the group act1v1t1es prov1de an opport 1ty for the ch11d to

'1earn how to share in exper1ences w1th others, to be one,among many. Thel.

co- ex1stence of the concepts of “1nd1V1dual“ and “group“ help the child to

- ¢

understand and differentiate the two and’ beg1n to formulate hlS sense of

N

self The teacher s sen51t1v1ty to each ch11d's 1nd1v1dua11ty and his or
dher concern for the functlonlng of the group 1s 51gn1f1cant in the m1n1mum~
max1mum classroom. By the teacher s example, the ch11d learns to find his

1nd1v1dua11ty w1th1n the group or1entat10n. Although a maJor emphasis is

placed on the ch11d's emotlonal growth the acqulsltlon of cogn1t1ve skllls
~/is not overlooked. "The twovpreschool teachers provide a var1ety_of opportun- «

'ities:for the children to Iearn some basic concepts they will be'ekpected to
. . - P . i . . . \\ “

know for hindergarten;"Thegteacher with the yomngest groupa(three to. four

year olds) uses two”methods: “one group-oriented and the other oriented

A

'toW’rd‘the~&nd1v1dual ch11d Both involve an'awareness of eabh child's‘de?,

velopmental stage. An example of the former is. ut11121ng story t1me through

\
3

books and felt board act1V1t1es to teach recognltlon of numbers, letters,
shapes, and colors. Helping a ch11d to love learnlng by encouraglng and
providing him with adequate materlals ;s an 1llustratlon_of the.second_.

method. N ~- o
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The teacher of the 01der preschool group must be even more aware.
_ of how to prepare the ch11dren for entry into k1ndergarten . G1ven the
number of chlldren, what .types of skllls w1ll help both klndergarten teacherif
and the ch11d° For example, it would be most helpful to the;klndergarten
teacher if the chlld already knows how to t1e hls or her own shoes and to .
put on and take off- hls own clothes, etc. Therefore, part1cular times of
| the curr1culum of the Ch11dren 's Center are a551gned to pract1c1ng tying

shoes u51ng ‘a very b1g shoe. The ones who already know how to do 1t help 4

'the others and are thus 11kely to 1ncrease the1r sklll level as well as a

. sense of prlde ‘in accompllshment. T
‘»’ . — B # - v

A var1ety of curr1cular content 1s used by the teacher of the older

\group to ,help the ch11dren to develop SklllS in follow1ng d1rect10ns -in llsten-;

ing and in th1nk1ng A great deal of thls is done through games, so as to

\ '-_A:’
make the varlous learn1ng experlences as 1nterest1ng as p0551ble and to have )

" as many people part1c1pate. The teacher, for example, W1ll put six to ten
obJects on. the floor such as sclssors, a pencll a d1me, a toy car, etc

She Wlll then ask all the ch11dren to look very carefully at the obJects in

>
\ . . r -

front of them. | Then, one of the chlldren 1s told to close hls eyes wh11e one
: -of the obJects is hldden and the ch11d in. questlon is now asked to 1dent1fy

’the.obJectm~ has been removed

‘-,

A 51m11ar game is. called by the 'children "the h1d1ng game.". All
the chlldren are placed in a circle and are asked to look around the c1rcle

and remember who is 51tt1ng where. Then, one_of the ch1ldren is sent outv
A ) ' .

"

{
T
CH
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Ef‘iﬁéiibdm., In the - meant1me, .one of the rema1n1ng ch11dren is now h1dden
\,‘ ) L

'under a blanket The child who went out is called back and he now has to

R . g
- . guess who is under the blanket. _,ne 1s allowed to g1ve h1nts 11ke Itf

-
[

a girl'or“a boy,zor.the'person guesslng may.want to see the'h1dden child's hair.

Y or shoes. He may,even“ask-theihiddenachild‘to sayhsomething.

For learn1ng shapes, flannel board stories about shapes and plast1c

'shapes that the ch11dren can. trace have been used

o . t. i -

In the area of count1ng, a variety of games are developed, such ‘as

'
! (3

count1ng how many people there are in the classroom, how many of a: certa1n

object there are in the rOom, how many cars are dr1v1ng by on the street, etc.

rd

To develop wr1t1ng and pro;ect skllls,‘the ch1ldren were - f1rst askedi

e e _~‘

w3

rw;to draw speclflc th1ngs such-as*a house, a dog, or a cake w1th flve candles.

Once thls had been done, they were told that they would get- new, n1ce sh1ny

folders to keep the drawings in. But before gettlng these fclders, they

:had to at‘least make an effort to wr1te thelrlnames, wh1ch would go on the
folder. ~ Some children at first did'not even want tontry'to write'their name,
‘and- those who still refused were told that their foldef?‘would be put a51de

until they -would be. ready to try to wrlte their name. " The whole 1nvolvemen

(L

.in" this pro;ect oT. "Job" as the ch11dren called 1t, was taken very serlously

and 1ndeed soon 1nvolved each of the ch11dren. - . -

Another area 111ustrates the manner 1n wh1ch rewards are used as -

- part of the currlculum development, It had been dec1ded to have the ch11dren

’knowlthelr’full name, address and telephone,number. All this rnformatlon
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'waS»written on’cards After a few days, the ch11dren d1d not’ seem that

d ~

eager to 1earn 50 1t was dec1ded to te11 the group that as soon as everyone .

. knew these ba51c,facts‘they would be treated to rice cream sundaes. The

_ participation and learn{ng_definitely jmproved;_

The acquisition of these various skills that the children are helped

ce to_learn is important.for_their adjustment and success in kindergarten. .

However, teachers are aware that prov1d1ng pract1ca1 experlences

i for ch11dren to act on materlals freely w111 form the necessary basis for N

- understandlng concepts as the ch11d progresses 1n 1nte11ectua1 development
\ The 1mportance of the ch11d mak1ng dlscoverles for h1mse1f developlng
ﬁrquestlons about reallty, and hav1ng the opportunlty to test for answers in-
stead of be1ng told "r1ght" anSWers, and be1ng expected to reneat the‘answers,

\\15»1nva1uab1e. Soc1a1‘collaboratlon affords opportun1t1es for understandlng
' that there are.other points of view, .which leads to a:decentering of the

child‘s th{nking>and accommodation to new possibilities.

} In_a.relatively Ordinaryfactivity such as block building,fthe_teacher<
can offer a.variety of experiences”by asking questions which will move the
child forward in his ability to understand concepts of - shape, length, space,

weight,'volume, measurement, and"awareness of.significant differences.
R 1 v . .

Wlthln the mechanlsm of the many act1v1t1es prov1ded " the teacher" s

-

';Jmost 1mportant goals are to help the ch11d ach1eve a fee11ng of self—worth

¥ and competence to master and red1rect hlS 1mpulses and to increase the
. . Y
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,technlques and alternat1ves.ava11ab1e to h1m for dea11ng wath his world
The teacher attempts to utlllze every opportunlty ava11ab1e to reallze these
'goals Thus, the ch11d is typ1cally greeted warmly by name on his arr1va1 |
Jeach morn1ng and where appropr1ate the teacher shows: apprec1at10n of his

Qwork and recognltlon of “the efforts he has made so that his feeling of com-

k-
_petence and self-worth may be bolstered. So that the ch11dren feel one is

as we11-11ked as another,-t e teacher will attempt to avoid behav1ors.wh1ch

-

‘m1ght be construed as faVOrltlsm (e g » she may keep a chart to make sure

<

that each ch11d has a turn to sit next to her at lunch) Other mechanlcal

means for ch0051ng lots (e.g. ; names in alnat, numbers, short straws) are

used to he1p the ch11dren acqu1re the ability to take turns, 1earn to wa1t,
.'and to prevent the fee11ng of“reJectlon when not chosen 1mmed1ately Ini

other‘Ways and in many 51tuatlons the teacher. w111 exp1a1n and rem1nd ch11dren

of how the1r needsvwere metvand :iw others are ent1tled to the same-cons1der-

ations.’ The teacher provides/a
/

sions and helps the ch11dren learn to respect other people's posse551ons,

acedbr each'child'to keep his own posses-'

~

f.prlvacy, and needs by 1nsur1ng respect for each one.

The ch11d who 1s competent-1n an area wllf/be recognlzed for that
competence and helped to move ahead " More challenglng mater1als or more
advanced ways of u51ng the same mater1als w111 be prov1ded Each childeJ
will use the mater1als at his dwn level of development and be recognized’ for,.,
hls ach1evement. Suggestlons w11l be made to the child prof1c1ent.1n'c11mb-

ing to try more difficult-techniques while the child who is ‘afraid to get

: ’
-5,
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‘on the first rung of the jungle gym will be helped with the teacher's )

hands before moving on to the next one. He will be encouraged to continue
not by being compared tp what the_others can do, but by being shown how he

_has improved and is more.ahle than he was before.

‘The key word in all. this is to’be "tuned in" to what's going on

with the‘child-and:to respond accordingly. Nowhere is this more evident

than in the realm of tlie child's emotional meeds. Combining her own empathic

. . v" . ' o .
sensitivity with information derived from the social worker and mental health

2

consultants (1nformat10n ususlly obta1ned at’ weekly staff meetlngs), the

teacher's or1entat10n is one of permitting the ch11d to "go his own way“
: /
when development is proceedlng well and 1nterven1ng in relevant ways when

jisome disruption'is evident. Thus, a ch%}d whose history is one of overpro-

tection and be1ng 1nfant111zed by the mother may want to be cuddled and -

sympathlzed w1th when m11d1y frustrated or’ hurt ‘but- the teacher mlght be

" more 1nc11ned to talk to thls child and not re1nforce such regre551ve be-

&

hav1or wh11e another ch11d whose background is one of emotional deprlvatlon
S~

and reJectlon m1ght be encouraged to permlt h1mse1f the “luxury“ of an

affectlonate, consollng "lap" to enhance his perceptlon of people as poten-

“tially carlng and concerned..

.

[

With feelings, as with cognitive issues, the chiid,is:encouraged'
to verbalize his thoughts, emotions, and concerns whenever he has questions
or is troubled. The goal. is a“child who has.access to his feelings and can

deal with them on an appropriate kvel. If a child,comeé to school in the5



morning obviously distressed and'inappropriately annoying other children,
it is assumed that something is, bothering him and the teacher w111 attempt
.-to help him find out what it is and verbalize 1t ) that he can experlénNe

and deal with h1s feelings more. appropr1ate1y 1n terms of the reallty of

o -
the situation. W

. - N » ’ . N : 3 : ' <
There are times when a child arrives at the Center and because of

some upset at home is totally incapable of. handling the group situation in

P

' a nondisruptive way for an hour or so. To‘insist-that the chi1d'stay in
the group, share, take turns, and wait ‘would be. expecting more than he could'
emotionally accomp11sh at that t1me.v It is necessary to have a1ternat1ves

for him and to have~other adults ava11ab1e to help him at this. time. In

.,. .

one situation the d1rector sat and talked with a ch11d about the automobile
accident his mother was involved in, tried to'understand andﬁacknoWiedge

his fears and concerns, and offered the affection he needed at that t1me.h

L ‘
i

“ Then, he ‘was perm1tted to just play qu1et1y in the d1rector s office, feel-"
ing no pressure to have to comply w1th other people's needs for awhile..
In another case, ‘a ch11d may find 51tt1ng on a stool in the kltchen and hav- |
ing a piece of toast the extra bit of attention that lets him know that

someone ‘cares and the world is not as bad as he felt it was.- What‘makes the
\, .

difference is know1ng the 1nd1v1dua1 ch11d we11 enohgh to.be attuned to hlS

moods and needs and balancing 1nd1V1dua1.requ1rements.against those of the
group. _ A ‘

i
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L

A ch11d whose mother has frequent periods of deep depression and

g who had communicated to him that his behaV1or 1nfluenced these depressions '
Y

had a 1earful dread of d01ng anyth1ng to upset his mother " When he acci-

dentallyzbroke a window, the teacher und rstood the cause of his total

devastation and knew how Very 1mportant it was to try to allay his fears -

™ and explainthis feelings. She spent an “hour alone with him in a box into
o ' ‘ T ' - N : o

‘which he had crawled and talked to him about the universality of accidents

‘ ' { g . . T .

. and how people can try t0'remedy their mistakes. . She acknowledged his fear

of what his mother would say and assured him it was not anything people
should be angry ‘with him about The mother in turn was spoken to by the
"director, concerning the notion that it was important tha wé ot be angr}
"kat the child for. this accident " The child was given the opportunity to rec-
tify the damage by. d01ng extra, helpful chores-at the Center and took a
‘w.great deal of pride in his capac1ty to deal with the situation in a meaning- ”;
ful way | The. specific knowledge the teacher had of this family 51tuation was.
:

' essential to her handling the child in a way that was a growth experience

for him.

As 1is undoubtedly evident by this time, the kind of person needed

*to function effectively in such a teacher role needs qualities and character-

istics only some of which can be taught. A primary. requisite is that the
teacher have a genuine 1nterest and 11k1ng &f children reflected in a capacity

to follow_their lead and be available to- respond to their needs as they arise~

- rather than approaching’ children as_organlsms to be trained 1nto a spec1fic
- &" - . = . - . ‘ \ . . - N ‘\‘»‘

Cr .
ot
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‘ mold In terms of tra1n1ng, a background in. a dynamlcally based child
development theory is he1pfu1 but not cruc1a1 51nce that can be taught "on |
the job." What 1s cruclal is an empath1c persona11ty and a staff person

. ’w1th each group of ch11dren who has had the necessary training and under-

- stands the goals‘and-prlnclples of the Center to-be able to provide the
resources, support and- tra1n1ng on- whlch a new staff member can draw. How,

'ever, the persona11ty characterlstlcs may be less read11y apparent at the

-1n1t1a1 "JOb 1nterv1ew" so that it is espec1a11y 1mportant to have a proba- '.-
tion perlod in wh1ch the d1rector,(and staff) have'an opportunlty to. assess
the adequacy of a new teacher, determlne what areas she may need he1p in and,

1f necessary, dlsmlss one whose persona11ty does not lend. 1tse1f to the needs

of such a program. ', ' L , ' ot

In a simular vein, the staff works with volunteers who ‘come to the
AN
' Center in.that without theé necessary “persona11ty potent1a1" no ' amount of

‘ 1nstruct10n will overcome the def1c1ts.

P ’ - A feeling for the-course of a day at the Center can be gained from

the foIlowing 6ut1ine: ’ ; E

Concept of the Day at Culver City Children's Center

%:00 - 8:45 - (Arrival Time) Children: are greeted, This is an, -
important part of he1ping each child feel wanted Ch11dren may play w1th

?‘avallable mater1als ag teachers set up spec1f1c proJects of the day. Slnce
arrival times are varied, there is time for individual communlcatlon with a

teacher. . , . SR
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— 8:30 (School Time) Kindergarten children leave for‘School.

bl
-

7:45 = 9:30, (Free/Chézce Time) 'Activities:(artc‘and crafts projects,

manipulative toys,/sénsory exploratory materials) are set up by the teacher.
Children may choose from these and other materials in the’ room (e. g., blocks,
housekeeplng corner, pa1nts books, other dramat1c ‘play exper1ence, etc,)
Children may move freely from one activity to another. The teacher encourages
task completion, social collaboratlon, of$ers guldance, assistance and .

fapproval. . , i
’ - | : . . -

9:30 - 9:45 (Clean—up T1me) Everyone 1is encouraged to help as-

o

~children ‘and adults work together. T

9:45 - 10:00 (Group Time) . Groups may have story time before snack

[%

or before lunch. o ‘ . .

10:00 - 10:15 (Snack'Time) In add1tlon to the nutrltlonal value, all

meals and snacks are an~impor ant social experlence.

)

{ 10:25 - 10 40 (Table T1me) Older preschool group often uses thls

time for more structured group exper1ences in cognltlve and recogn1t10n skills.

. 10:30 - 11:30 oxr 12: 00 (Outside Time Choices avallable with all

70utdoor equipment and special activities and experiences planned by teacher.

"Opportun1t1es for large muscle development, water, sand and mud play, garden— )

1ng, dramatic play, etc.

11:40 -12:00 The younger group often has group time for music

experience. .

12:00 Kindergartners arrive’fromx§choola

il
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Tr . i
.12 00 - 12 30 (Apnch T1m4)7 Chlldren serve themselves whenever

p0551b1e and clear thexr places when finished.

12530'- 1:15 fbutside Time) CHild:en play‘freely and rooms are
prepared for Test time; . ) - .

- 1 15 - 1: 30 (Group T1me) Preparatlon for rest tlme children brush

teech, wash t011et1ng, etc., group time to help settle down.

. LN

\\\\‘ 1: 30 - 3:00 (Rest Time) Many children nap. Others rest and/or
‘play\quletly on cots. Children are permitted to sleep until they awaken.

1T1me for teacher to read to or sit with children individually.

™~

.
b
™~ -

3:00. -“5 :00 (Inside and Outside Time) Waking,-dreqsing, snack.

‘Chllgren go out to play as they are ready. Teachers set up afterndon proJects

an games 1n51de. Opportunity for -multi- age relatlonshlps and play

. . , . . - ‘ . s
5:00 - 6 00 (Clean-up T1me) -Clean-up time indoors and. outdoors.

' Songs, storles and quaet act1v1t1es 1ndoors Time for good-byes.

B




. . P—_—

CHAPTER 5: DESCRIPTION OF THE SOCIAL WORK APPROACH
TO FAMILY INTERVENTION!

«

The Culver Clty Ch11dren 'S Center proV1des an intensive program

- o

of re1atlonsh1p opportanltles for young children and their parents through
‘the 1ntegrat10n of the 1nd1v1duallzed curriculum for the children, with

_-soc1a1 work treatment of the parents This chapter descrlbes the social

I

work with.the parents'and the role of the social worker as she serves families

RN

and participates as a member of an interdieciplinary team in planning for

eaeh family.’ In the first sectlon,athe~1ntt1a1 E 151»wéfk'ébp£6555“whi¢ﬁ'”“""

» was common” to ‘contact with all families is descrlbed. The further sections
e ' . i . R
dea1 with the three main,apﬁroaches'that were used in the.first, second,
and thlrd phases of the prOJect -The open¥ended approach, the problem-

or1ented approach, and the consultatlve and selective use.of d1rect soc1a1

work. = -

s
. -

. INITIAL CONTACTS WITH THE FAMILY

A.  Finding the Families

The f1rst task of the soc1a1 worker was to find the fam111es While

’,the need for day care had been demonstrated in general, the fund1ng ausplces

h.had further delineated a srat;al group of families: The»welfare parent,

/

predominantly'a single motker, working or in training; and residing in a

1 This chapter was written-by Esther Strathy, Kayla'Given.and ChristopH‘Heinicke.

-50- S
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defined geographic community. This criterion'was at a later date broadened

to include the low-income family.
A

Eligibilitﬁ%fer the'Children's Center, based as it was upon the
'dual criteria of-welfare and worh, signalled the salient characteristics
ofl the c11ent populatlon. The need for day care:among this bopulation of
single working mothers was generally the result of a relationship that had
failed, a marriage or other kind of interpersonal commitment that had
failed to endureﬂor‘perhaps even to materialiae. Parenthood in.such instances
;‘wae.often felt as an unwanted burden. Mqthers'eligible for the eervices of
the Children's Center were additionally burdened by serious finapcial,strug-
‘gles. - The single mother who applled often carried not only the burden of
fsole parental and f1nanc1a1 respon51b111ty for her famlly but also the
q‘burden of feellngs of gullt for fa111ng to achieve normal famlly 11fe a1d
of resentment for society's expectations that she fill many roles on her

own. Awareness of these factors needed to be integrated into the social

" worker's. apprdach from the first contact with potential clients.

We starte&_with avfew fami}ies. As social werhers, we Tecognized
that initial contacts would be crucial in fetting the tone for Ongoing
_relationships and thatvthe'casework”prineiple of "starting where the client
rs“ needed to be implemented in its_most sophisticateq form. As clinicians
we knew that here was no, c11n1c. "I need a-good safe place for my chiid,“

one mother said. "I neea a place for him wh11e I'm at work." 'Are you

like a wélfare worker?" one mother wanted to know. "Is her my teacher?"
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.one child asked his mother when the social’worker v151ted their . home for

the first time. "No she's not," the mother responded tersely, with a

look that said,-UWell, what ‘are you?" ‘One cou1d sefise at once that al-

[ .
though she knew what we were not, she was mot so certain as to what we

i

actually were. : ‘ : C

From thevvery first telephone contact a mother neededito sense
that we were hearing and understanding her, that we cou1d respect her right
to decide, that we could present w1thout persuading As social workers,

we knew how to 1isten,'but what a luxury it turned out to be for some. "You

/

listen so- well," one mother commented almost 1ncreduously, and-as she talked

>

we soon began to understand the sharp re11ef with which we stood apart from

the long line of disappearing welfare workers who walked in and out of her

I

life.

B.  The First Interviewspgollowing Initial Contact

These early contacts led to the first interviews with parents,
and both psychological and env1ronmenta1 factors entered into the proV151on
'of a choice of hours and a range of 1nterv1ew1ng 51tes. The need for cau-

tion was qu1ck1y demonstrated Diverse and often tenuous employment pat-
§

"terns on the part of parents requ1red f1ex1b111ty on our part A mother

i

whose income depended d1rect1y upon her number of hours on the job, needed-

to feel‘that we* could see her before work, during lunch, or at the end of

: . i
‘the_day. Sensitivity to where a mother said she could meet us led to the.

use of home visits as well as the more formal setting of an adjacent school

ey T
\I
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prior to the completion of the Center. One mother's clear preference for

o

the school was,iatér understood more fully in férms'of her need fbr psycho-
logical distance and her inability to tolerate closeness as sympfoms of

her history of chfonic mental illness. ThiSYWas a mother whose firstiéct
was_to move her Ehair away'from.the social worker as the in;erview began,
Another'mother's choice of thg school reflected her desire for relief ffdm

; chaotic home, signélle& dramatically during the first telebhqne contact -

when she screamed at her noisy children, "I can't stand it!" It-did not

, @

take very long to understand what it was she could not stand, for here was
a mother rearing four young children on her own while at the same time um-

dertaking an arduous program of vbcétional/training, , ‘ .

J

. ' .
- . . ’

C. . Home Visits , " o
z i
Home visits were welcomed. by most of the parents., As participant-

observer from the start, the social worker could experience directly the

emotional climate of the home and add to the direct expressions of the

N—

pérents_her'own beginning‘formulatioﬁs of family life and interaction. Ob-

servations in the home yielded valuable data during the entry périod as

well as in the ongoing work with the parents. - . - \k

The soéio-economié'Eharacteristics of the neighborhéod cﬁuldﬂbe
6Eserved even wifhin a defined geographic community. Inipartidular, the
"parentsf'perceptiohé ofltheif Setting'was an-eériy clue to self-perception.

‘An a:gé of.high welfare conéentration'yiélded'a lafge_numﬁef of éarly |

o : -
~ o

c,_'r‘
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& . .
families and living in it represented to many their isolation from the larger,

more successful community.

The physical environment of the home provided clues regarding pax-

.enting practices. Several homes provided opportunities for the children to

move about and explore freelyQ . Yet others re%lected the parents' difficul-

ties in prov1d1ng a safe and 1ﬁterest1ng env1ronment for. the1r growing child.

The behav1or of the mother and chrld in relatlon to the1r setting was soon ‘

apparent. One home, for example, was arranged in such a way as to requ1re

a never—endlng set of restrlctlons upon the ch11d

The interaction between parent. and child provided insights for-

later work. In one home, a visit revealed the inconsistencies betwéen the

nother and father in limiting_their child. thiie'mother prohibited Certain
behaviors,lfather permitted them and_appeared pleased by them. The;social
worker was later able to utilize‘this obserwation~in helping . the parents

to understano the difficultie;lthey experienced with their child.

another home, the mother's inability to follow through when her'requests

were 1gnored by an older ¢hild could be used in later work W1th her as a-

way of he1p1ng her Took at the manner in which she might be contr;butlng

.to the_problems she described.

Insight was gained during home visits into the personality of the
"parent and could be utilized in the ongoing contacts. In one home, the
social_worker'é awareness of the mother's need for her“exciusive\attention'

" and her competition with her child for this attention, was latér uriderstood
. . . . . . N . ﬁ’

~- L e
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-more fully when the mother described how as a -child she had a1ways needed -

a

'to share her own mother with her brothers and sisters. This mo;her was

@

u1t1mate1y able to deecrlbe her 1ntense feellngs of Jealousy of others.

k D. Preparing the Family for.dntry into the Day.Care Center
) Preparlng the famlly for entry 'involved part1c1patlon in a series
of- 1nterV1ews wh1ch included a- con51deratlon of the famlly situation and the
child's place in 1t.. The app11catlon procedure became a process dur1ng
~which the social worker helped the mother assess the appropr1ateness of day
care in general and of this part1cu1ar center and then to move 1nto the
program in a way that perm1tted the family to make the.best use of the
Centerf Con51stent with the constant focus on understandlng in what re-
- spect a part1cu1ar mother and child m1ght be helped there was no set pat-
tern” in thrs 1ntake_process; however, certain areas were kept in ﬁocus ;n
_ Orderjto facilitate the most'adaptive transition into_day'care. The sociai

worker: ) .

Egplainedfthegprogram infwhich the parent and child would.be

involred . thé rules and olicies.of'tﬁe Center,-the hours of attendance,'and
dy % , . po N

~ .
[y -~

what was expected in the way of‘parentalﬁcooperation.
to. . - /

Elicited the parent's views and expectatlons of the Center. The

w/éb_
7 :
7 parent was encouraged to’ express what she wanted her ch11d to ga1n from

the exper1ence; This exploratlon led d1rect1y to a discussion of the

arent's understanding of the child's dévelo ment, needs, behavior, etc.
pa _ ! )% . ne _
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For example, a parent expreéedkher desire that the child make friends.

This was used to explore'what kinds of present re1ationships the child had,
~awhether§the parent perceived any difficulties—in-this area, and why this

’

was of importance to the parent.’

Explored the family situatign and the child's place in it. Who

lived at home, who were the major adults in the child's life, and what, if
'any, major changes had there been in this situation? Were there any stress
situations now confronting this family? . The child's developmental history -

was seen in the context of this exploration.

‘Through her manner ofiexploring, encouraged the parent both to

~

define and find ways of looking;atiperceived problem areas. There was a

-constant-communication that thevsocial worker's help could aid the mother

.fn'retognizing and coping with her own problems. Thus, if the mother said,-

"My mother always preferred my younger 51ster,“ the worker sought out the

details by asklng, "In Wit way? What about your mother s actions gave you g

this 1dea7” Already at the beg1nn1ng there was an effort to analyze the

.present more, thoroughly and to move to both the present and past factor*
i

that ‘were 1nf1uenc1ng the parent s functlonlng both as a parent and as a

‘person..
. )
)

In the e1uc1dat10n of present and past. experlences the soc1a1

worker was espec1a11y alert to how the parent V1ewed and exp_rlenced her. '

-

’

In some instances there were immediate distortions. Thus, one mother ;aw

the social worker as someone who was going to find out all her secrets and

t e



- -57-

then expose her sinful living. o S

$he;social.w0rker helped guide the gradual.seoaratlon of the mother
and child by'helping thegfamilies-master the envlronmental and psycholog-
ical tasks inherent in making use §r a day care facility. What types of
familiar. objects might the‘chlld wish to take W1th him as he enters the
new and strange situation? Dld the employment of the mother permit the .
gradual entry of her child,‘lncludlng V151ts and ever—1ncreasrng stays in
_the'school? Did her-psyohological availability dictate such a process? .
"What will yog do if he cries?" onelmotner asked. "Will you kick him out?f
ishe wanted tolknow; The soelal:worker'sireassurante did 1little to diminish
this mother's“anxiety. In furthernexploration_if_was learned that it was
she who could not tolerate the crying,vandfthis was later understood as
related toaher deep serise of guilt~over her early rejection of thds“child
and her long—standing conviction'that she had damaged hlm% This was a:-
mother who eould not spend much time with her child during his early=days

in tne school.

The social Worker s task dur1ng this stage was to help the parents
help the ch11d make the entry by recognlzlng each famlly [ unlque rate of
b111ty'to a551m11ate thls new experience.. This involved understandlng
.the parents' own fee11ngs about the change, their fee11ngs about themselves
as parents, and the1r own separation anxieties. Did the lateness of some
.parents, we wondered, or the. app01ntments they missed refleét the rea11ty

hardshlps they faced as 51ngle worklng,mothers,_or did. they also slgnal 55

62.
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!
-tﬁeir~difficu1ty in permitting the child to move toward new experienceé
.and relatioﬁships? One mothér gave conviﬁcing explaﬁations for her fail-
_ure- to appear for interviews scheduled to.diﬁﬁuss the entry of her chila.
There was illn;ss in the family;'the.caribxoke“down, and one ﬁorning "we

~ Jjust overslept." Only gradually was she able«to reveal her deeper fear

that she was losing her youngest child.

Interviews with-parents were geared'toward helping them prepar;
the child for his new expéfience by Helping him make a bridge between the
familiar.and the new. "You sure have a way with children" was one mother's
' responéé as.she watched the social warké;»give her child a pictu?e of her
new school, what it looked like, who would be-fhefe;.and what toys she
could}plaj'with.‘ There “then follbwed brief visits to the Centef}and an
'intrbdﬁction to the teaching staff, then a»welcome return to the child's
 own home. Next came a 1onger'Visit to the Center, then another respite.
Finally, the;chiid eﬁteréd fér the éntir; day, offen reassured by‘mother's R

4 . . . .
esence during the initial hours.

e av . . ‘ ) . . . ] .b%.‘.
5 = , N
E. Preparing the Day Care Staff =

Simulpéﬁeou§iy, tﬁevsocial erke;'prepafed the~staff.f6r the family
they were to réceive,and shafed with fhem the 1life éxberieﬁ;es which Iqight,~
bear‘ﬁpon this one,'fhe kind of child they wéuld Qelcome, and the problems'

-.tﬁat might “merge. It was during-this pﬁase'that'the social worker's
rOle:as aAllnk.between the home aﬁd’the sc§901 bgcame,firmly estéblished as

part of a structure insuring relevant communication between the two.
! . r, L ‘ X . .
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This linkage contributed to the development of a program designed to -’
. complement and supplement the family and to provide those experiences

. . . , . .. . . .. --‘... ..:\.‘ \. . . . . ,
deemed crucial+in the development of children which were sometlmes unava11-

able atohome. One child was enter1ng the day care from a fam11y atmosphere
dom1nated by the termlnal illness of his father.' Conf1nedvto'thevcare'of
thls bedridden man while the mother worked, he was told repeatedly to be
qu1et SO that daddy cou1d sleep. The Center was seen at once as a p1ace

“where thls child cou1d develop without the restr1ct10ns 1mposed by the harshx

. A} ) ‘ ‘
realities at home. ‘}-, \

Dur1ng this early phase; amp}e ev1dence was found to conf1rm the

conv1ct10n that - the manner in which a parent and ch11d entered into thls ex-

o-

'per1ence reflected the essential nature of the1r relat10nsh1p, the quallty ;

of their tie¢ and, for. thc child, the nature of h15 1nner expectatlon of

'\

be1ng cared for, of his inner certa1nty that mother would return. The fam-

11y [ entry prOV1ded a valuable view of 1ts 1nteractlon and the manner 1n t
wﬂlch it coped with this 1mport t phase of development.‘ The: opportunlty

for continuous. commun1cat10n betWeen the social worker and.theﬂparent dur—":h
ing. this process allowed, we believe; for rap1d movement- toward‘the‘furthera'

:

issues confront1ng the famlly Essentlally ch11d focused at f1rst 1t ap~ﬁ*

K

pealed to the natural narcissism of the parent, her 1nterest é? her ch11d,

and her w1111ngness to engage w~th others who' showed 1ntere5t.'
; . - . . . . o ‘,.'7)-:.: ‘
"I never thought about that befbre,ﬂfone motherisaid as the socidl

(.

'worker engaged her in_ con51der1ng “her-child's fdevelopmentﬁ”her"understandiné:

)
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of his needs, and her expectations of this new venture. The ego functions
of communication and realistic perception called upon in this interaction
formed a nucleus for further work, a work which said that this is how we

'

come to, understand, this is how we grow. Experiencing an unexpected degree :

of acceptance, many parents soon began to bring out other issues and to
talk of their 1nterpersoﬂ%1 problems, ‘their economic dlstress, their troubles

~at work, and eventually their-deepest"concerns about their adequacy as parents

and people. Fundamental to the growiné“relationship'between the social worker

T~

- and the parent was 'the development of trust in the therapeut1c intent of the

—.

social worker. - o . .

II. -  THE OREN- ENDED APPROACH

Initial assessments of famlly needs led in the f1rst phase of the

project to the provdsion of an open-ended generally long-term approach

.

toward the parents, where1n the social worKer was available for as long and
as frequently as was requ1red to deal with ‘these needs. Regular weekly con-
‘tacts were established for those mothers who expressed a need for help dur-

ing the entry period and for those whose neeA,for help had become apparent
to the soc1a1 worker or tne Center staff through observatlons of d1ff1cu1t1es

I
"in the ch11d's adJustment, in the parent -child_ relatlonshlp,wor*1n.the,parent_s—

‘.

own life circumStances.' Because these mothers hadgpet consciously come fbr

“social’ wnrk treatment ‘and because the f1rst phase cornclded with the open1ng

Rt e e e e e e

_,,/‘

of the Center, a.high- degree of'outreach characterlzed the provision of

° . /

p
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ong01ng services. The sociai'werker actively reached out to all the families
‘at f1rst and offered her avallablllty for a relatlonshlp in which the mother

could fecl free to dlscuss any aspect of her situation. In these cases, no

ot

‘ limitations were imposed as to the duration of the work or the material to

“be handled, but shortly before the child left-the Center, the social worker

<

worked towards a meaningful termination with the parent.

§

The principles used in the continued work with parents derived from
casework in genexral and from psychoanalytically-oriented‘pasewbrk in partic-
ular (Allan, 1974). Central to all casework is the importance of the early

. . |
contacts in building a working alliance responsive to the needs of the client.

Since the parents we worked with did not come to us seeking treatment, the

initial meeting of needs w'.. -specially important. From the yery'beginning,

v

o the_sbcial_worker recognizea the strong eJement of nurture and support needed
in her therapeutic efforts with clients whose family histories revealed the

source of their own early deprivations. . Having experienced loss of love

. 3 )
or inconsistent parenting themselves, some expressed their own difficulties

“w

in being parents. More and more there emerged a type of young mother, who

never having received much hereelf now felt thrust into the role of perent&
.

needlng to give without hav1ng recelved The sense of having themselveglie

been unlov:S in- chlldhood led in many of these mothers to a feeling of emo-

a

)

’ ¢
tional impo¥erishment. "I don't knowrwhag a family is," confided one mother

whose owﬁlfamily had been disrupted by the early death of her mother. . The

V4
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nurture 1mp11c1t in the early work with entry cvoked in somec mothers ex-
pressions of their own longing for care. They seemed to be saying, "I am '

still a child. How can I be a mother?““Profound ambivalence characterized

)

many young mothers who described how carly pregnancies had robbed them of

the fun of growing up and left them with deep resentment of their children

»

whose demands felt like intolerable burdens. i » .

‘The social worker in a project such as this is called upon to make

use of a variety of interventive approaches. ‘Within the provision of the
. . ) . /
open-ended, long-term responsog#ﬁﬁt’cnaracterized the approach to all parents

in the beginning phases of the project, two further distinctions emerged: x}
the utilization of a,predominantiy supportive sécial work approach and the ¢

utilization of a predominantly interpretive approach. Underlying this dis-

tinction was the effort to understand these relatlonshlps as guided by ex-
perience within the psychoanalytic framework (Greenson, 1967). Para11e1 to
the dist1nct10ns between the supportive and 1nterpret1Ve approaches 1s the
’conceptualization of the variations 1n-the re1at10nsh1ps as defined by the
real relationship and the transference. _The real relationship refers to
;those aspects of the interactien that involve the satisfaction of certain

urrent needs or assistance in meetingvthose needs. Transference refers‘
to those aspects of the interaction in wh1ch the client experiences the _
social worker as lf she were an 1nterna11zed person from present or past

relationships. In those cases in which predominantly supportive strategies

were utilized, the real relationship tended to remain in the foreground.
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.In those cases utilizing an interpretive appréach transference phe% -
mena emerged and their 1nterpretat10n was not only, p0551ble but oftc
deemcd‘necessary to sustain the contact and further work. Another J ay
of looRking at tﬁe distinction betweeﬁ the®two approaches 1is to recognize
the dlstlnctlon between an approach which gratifies the needs of the
client and one 1nlWh1ch the client is helped -to ‘examine the full in-

x4
tensity of the ungratified nceds.

A. A Supportive Approach to Intervention

°

Supportive services were in the foregrqund at fhe beginning of all
caseé and re@ained as the predominant modality in many. Used as'a source
ibf aétive help during the intake period, the social worker was.experienCEd
early as a flexible, generous, and available adult and she was soon.asked'
for advice and suggestions in a number of concrete éreas. Advice, direc-
‘tion, suggestioq, and reassurance predominated during the early stages
of most cases and throughout the duration of the suppoitiéeicgses. The

- ; . i O \

social worker in these c#ses often functioned as an accessory ego for the

‘élient, assisting the client's judgmeﬁ£ and'excludihg or keeping.to a ¥

minimum the 1nterpretat10n of inner sources’ of conflict. The social

worker s stance\‘n the supportlve work was to, be of use to the c11ent.";

The way in which the c11ent was able to make ;se of the supportive treat-

ment and to moVe,to a sense of mastery‘bécame the basis upon whiéh a deter-
’ o . K

’ mination was eventually made regarding whether the social worker's inter-

ventions would remain primarily supportive or move to an emphasis on the
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. o . - .
" interpretation of inner dynamics.'_
One type.of famil& esgecially responsive to supportiue measures
weré found to be thoseiwithdadeouate ego strength who had previously made
a satlsfactory adJustment which had broken down under the 1mpact of severe
env1ronmentalfstress, Such c11ents were often enabled, with supportlve
a551stance, to restore themselves to their prev1ous 1eve1 of adaptation.
In one famlly home, the atmosphere was dominated by the near catastrophlc
injury and permanent 1ncapac1tatlon of the father 1n a rece t acc1dent.
" As husband father, and breadw1nner, thls man' s hlstory had been symbollzer

by acts of v1gor and phy51ca1 strength sand hls self-esteem had rested
3 !

55

Heav11y upon the values of autonomy and self-support. Early contacts
1y the social worker revealed the parents' struggle to retain their .

: : : A .
independence in the face of their misfortune and their inability to ex-

~

press their need directly for fear of weakness. After’ much hesitation,
-they were able to verbalize their "*ustratlon with the welfare department
a 3

and to ask the social worker to heiy them find a way of obtaining food

-

--stamps.  When the social worker'actually accompanied the mother to the

":‘4

aééncy, a critical turning point in the relationsh{p'was achieved.

The social worker was able to gain a deeper understanding of the.
* meaning of dependency for this family. For the c11ents, the social
worker's support had a‘profqund and personal impact, Thls famlly had in

‘the past dealt with 1ongings to be cared for by being fiercely independent

and their sense of_superiority Had beenlconfirmed by their ability to give
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to and make things for others. Awareness of’ the underlylng feelings toward
“the helplng person, toward the person now g1V1ng to them, was- crucial from,
the start although not interpreted. This was a famlly whose adaptatlon
prior to the acc1dent had been’ based upon their ab111ty to do for others,
and who now found themselves in-the humiliating stance of needing to re-
ceive help from others.‘ A precipitous.interpretation of the inner sources
/of their distress.wouid have further'reinforceddtheir sense of helplessness
- and confirmed theirvsuspicion that they could not do things for themselves.
Instead, the social worker utilized.the supportive strategies of reassur-’

ing them regardlng their anx1ety by commentlng that such feellngs were

natural in the1r situation and that their prlor difficulties with the wel-

>

-
fare department had 1ndeed given ample provocatlon for mlstrust. Empha51z—

ing their r1ght to welfare beneflts as citizens who had contributed fully
when they were able, the Social worker encouraged the famlly toyard a re-
cognltlon that their economic problems had resulted from the 1ncapac1ta—
tion of the father rather than from a flaw in their charaater, toward a
conslderatlon of the steps they could take and the optlons they had to al-
leviate these pressures, and toward artien in 1m01ement1ng the method they \\\.
chose to‘improve their circumstances. F;edominating'throughout this work
.was an effort on the part of the socizl warker to strengthen the parents'
‘Vex1st1ng capac1t1es -and move them towaras greater autonomy rather than to provide
insight into the innor sourcesmof tbe dependency fears. A premafure |

problng beyond the current rea11t1es and an 1nterpretat10n of how the1r Lo

present d1ff1cu1t1es in utiliz ing communlty assistance related to personality"
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.factors would have’ risked, it was felt, the danger of promot1ng even /

greater anxiety and mob111z1ng even more re51stance. Instead, these clients
/ ' . .

were oulckly able to eyperlence a qualltx of respect on the part of the- ) E

social worker whom they respected, which,pérmitted them to respect them-
selves despite their economic troubles and to move toward their prior level

~

of mastery.
. i

Lo .
Supportlve strategles may 1nclude direct 1ntervent10n 1n the'

enrlronment, such-as advocacy of a cllent s pllght to a landlord or remov-
lng the obstacles to the c11ent s use of a.medlcal resource by contact1ng
the ‘clinic. Such d1rect asSistance may be necessary for those ‘mothers whose

' ab111ty to cope w1th stress has been serlously 1mpa1red by anxiety. because
of an overwhelmlng life event, but more frequently it was necessary because
of the1r chronic inability to manage their lives as a functlon of the1r per-
sonality development. In all cases,»the social work effort was de51gned to
meet the needs of the current 51tuatlon*wh11e at the same t1me plov1d1ng a

[

level of intervention de51gned to strengthen the c11ent s ego in its per—

cept/on, judgmeént, and ability to cope. ' "._ 8.

o

A supnortive approach seemedlclearlyvindicated in the caseﬂof
one mother who appeared seriously‘depressed.and overwhelmed by the:denands
oﬁnhervfamily'and an;arduous tralning program she/had undertakenr. Unable
to_organize household routines in even'such matters as mealtine and’ sleep,

‘ she moved from one crisis to another, confirming with‘each failure.her

. / . N N .
self-concept, as a person who could not control her life. 'When you're poor,
.o . ¢ . . ’

L : .

A




you're supposed to have pain," she told the social worker when describing

her inability to secure approval for medical”mﬁre'from the welfare depart-.

!

ment. Feelings of 1nadequacy and helplessness pervaded almost all the
spheres of thlS mother s ex1stence, from ‘her- 1nab111ty to 11m1t the aggres—.
sive behaV1or of her older ch11dren to her t1m1d1ty in. seeklng out needed
community resources on behalf of her family. When 51tuatlons worked out
well for thlS mother, they were attrlbuted to good luck . "Things just»hap-.il

pen,” she- explalned when the soc1al worker tried to explore ‘her perception
1

of why she had d1ff1culty in 11m1t1ng her ch11dren. Early social work in-

tervention was characterlzed by the prOV1510n of concrete, practlcal a551st-.
@, : v ’

.ance, and thls.mother s energy and attentlon were channelled into'beginning

to manage her household and to ma1nta1n the attendance of her children in
‘the Center. Transportatlon was offered in order to insure the attendance-of

the children .and to reach out to this depressed woman with a clear message

1 o

that the worker cared about- her, understood her p11ght and could help her

an

do somethlng about it.  Initial dlSCUSSlOHS centered around current real-"

ities and the day—to—day declsions that'neededﬁto be made; ‘No attempt was
initially made on the'part‘of the sbcial worker to explore those earlier
life exper1ences wh1ch might have predlsposed this mother toward her self-
concept as someone who could not cope. Instead a fr1endly interest in
everyday life. and a non1ntru51ve stance of want1ng to be of help character-

»

'1zed the f1rst contacts.

The mother's f1rst major response to the social worker's support

was to w1thdraw fiom her unrea115t1c pursult-of a.career and to acknowledge

. .4.‘ . T . [2 ' ‘ o
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that she wanted to stay home and take care of her family. This was‘under—

_‘stood as a response to feellng supported and to the worker s message that it
is all r1ght to be a mother and that parent1ng is an 1mportant job in its -
'0wn right. Real help, educatlon, and moderate clar1f1cat10n characterlzed
- the social worker's approaches throughout the case as she sought to strengthen
this mother's own‘capacity for self-directed behavior and to prepare the way
for mobilization ‘of her own inner strengths. The Worker's-activitylin |
‘helping thls mother make arrangements for summer camp, for secur1ng food
stamps, and for planning for homemaker’serV1ces during a proposed surgery,
became'a model by‘which this mother was helped to move from™ a stance oflpas—-
___—sive—snffering¥to¥one—of—assertive—control~of~her"Cfrcumstancese—;———~-u;
| .'Feeling given to,.cared'for, and appreciated, this mother slowly‘
began to be able to apply herself tomards the better—organiéation of her

household and to derlve pleasure from her role as a parent and homemaker.

\\

Her grow1ng trust in the soc1al worker s conf1dence in her ab111t1es helped

\\

her to feel more confidence in herse1f and this in turn ‘led her to attempt

more, to recognize her achievements, and to show pleasure in her successes.

A 1 4
io

~As the relationship-between.them grew stronger, this mother felt
Rt /

freer to reveal to the worker those aspects of her early life exper1ences

wh1ch had 1mportant bearing upon_ her current problems. These formatlve ‘exX=
periences were touched upon in the soc1al work relatlonshlp but were not |
thoroughly explored' Although this mother s loss of her own mother early in
llfe ‘and her rear1ng by a grandmother she experlenced as ung1V1ng, restrict-

ive, and hostlle were related to ‘her ongoing sense of dependent longlng for

' "good mother,” 1nterpretat10ns of this dynamlc were found less effect1ve

<

Lo
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than' the actual 1mpact of the new re1atlonsh1p W1th the mothering Soc1a1
WG worker 1n order to counteract the early trauma. As she felt actua11y moth-

ered, she was freed for greater capaclty to be a mother. In a 51m11ar fash~

-

ion, as she revealed how "dumb” she had felt as a ch11d this was related to

0y

her current“difficulties in helping her "dumb'! daughter by approaching_the

*

" school in an assertive manner. Yet it was primarily through her experiences

. of increased competence’ in helping this child and the feelings of success

derived from these.efforts that she began to feel less "dumb" .

-

Although educational and guidance measures were employed in help-
1ng this mother- understand her ch11dren s need for 11m1ts and evaluate the

effectlveness of her'strategies for d15c1p11ne, it was mot until she could

!

develop a different concept of herself as a person that she could begin to

try out d1fferent modes of parenting and not until she could relinquish her

se1f-1mage as a weak and he1p1ess'person that she_could:become a stronger .
and more'helpful parent: “The-communication to her children that she could

: be assertive, ‘that her efforts.could Succeed 1ed them to a greater sense

1

,of their own conf1dence—1n their ability to 1earn and to succeed. Early 1n

-

,+ the work this mother. had described how d1ff1cu1t it was to get her children
-out of bed in the morning. She-was now reportlng no problems at all in
this respect. It was as if, through her own 1ncreased sense of pleasure

v

in 11fe, she could say to the ch11dren that the wor1d is worthwh11e.

*

For families such aS'these, the real relationship components
predominate and the emergence of transference phenomena is secondary. For
. other c11ents, the transference is c1ear1y operative in the casework re-

1ationshlp and must be 1nterpreted in order to further the work.

o

-~
Fae
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The supportive social work approach employed in the above- case dif—
fers from the interpretive approach in ohjectives, scope, and method. Although.
considerations of early life experience occurredband provided greater under_
'standing'of-cnrrent difficulties, in the main, the focus of the_worh was upon'
present'relationships,‘experiénces, and current.life‘situations. It was a |
measure of this mother's strength, moreover, that she washable'to make use of
the non—interpretive supportive help in order to re;establish a pattern of con-
. structive parenting. If her“p;oblems, however, had not yielded to supportive

“h

'measures, and had they been more the product of deeply entrenched and perva51ve
neurotic tendencies or character traits, 1t might have been necessary to ex-

© plore- with her the inner sources of her conflicts.. This would have been at-
tempted only after the provision of. concrete help for this depressed and dasor-
ganized mother. Interpretive'social work 1ntervention for those families -who

needed  and could make use of such explorations aimed not only at the reStorah

tion of effective functioning but also at the development of new adaptive capa-

i
i/

cities and the achievement of alteratlons in character structure. ' ro

aA,distinguishing feature between'the_supportive and interpretive
approach relates to the»degree of intra;psychic insight -achieved by the clienta‘
In supportive work, with its emphasis ontdirect help in assisting,adaptatibn,'
‘the amount of such 1n51ght developed is minimal, Interpretive work aims-to
bring to the client an awareness of feelings and thoughts, memories and ex—
periences, not. originally w1th1n the range of understanding Uplike-support—
ive treatment, in which transference manifestations also emerge'but are used ‘

primarily as therapeutic vehicles, the transference is exposed and examined

This method becomes a means of: bringing the cllent 1nto contact w1th hitherto'.
[ ' © ’

Y
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unknown and unexpressed aspects of her 1nner experience ‘and of he1p1ng her
Y / .
‘recognize the or1g1ns of her problems.. In the supportive work with the above
. -
“client a p051t1ve transference was encouraged although not 1nterpreted and

i
the'social wonrer became for her in the relationship the good mother she ¢had

! r .
lost through death A more 1nterpret1ve approach might have focused ex-

I
ten51ve1y upon her longing for the lost mother and haVe~verbalized how her

use of the sociai:worker for concrete assistance was a way of restoring
-
that mother. The c11ent's reslstance to change and her sporadic need to un-

. dermine the social. worker s suggestions for 1mproved functioning might then
 F . I

have been linked to her disappointment that the socia1 worker was not being -
the good mother who would do things'for her.) The client's passivity in

terms of being a mother and her timidity in dealing with her chi1dren as-an

‘
i A}

adu1t m1ght have been linked to her cont1nued striving to be a child and to

seek from others the care and nurturance of a mother. ". Q,M,”_WHMHLW“iiwi%W

N

e . N N e e —

B. An Interpretive Approach to Intervention
., Central to-the interpretive approach is the social worker's ex-:

per1enc1ng and understanding the ‘way in which a parent relates to her. Does
. ~.

- the parent ant1c1pate;cr1t1cism or reje tion? Is she subm1551ve and doc11e
as a way of warding of a fear of disappxoval? Is she seductive? Does the'
' parent seem to attribLte to the soc1a1 worker att1tudes and powers not real- *

'1st1ca;1y a part of the social work re1ationship? When these reactions are

AY

clarified, verbalized) and then re1ated to,the parent s experience with other‘

| .

.

51gn1f1cant persons in her 11fe, a greater understand1ng about herself occurs

and enables her to see the manner in which she repeats certain patterns of

< L
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relating to the present. By helping the client“to understand how she has
carried over aspects of earlier experiences into her current functioning, -

the social worker helps the client ga1n greater conscious control of her‘

\
fee11ngs_and behaV1or. The role of the social worker in the 1nterpret1ve
\

approach 1e to guide the client to a fuller appreciation of the many sources

\
of her present behav1or, “some of which are outside of her conscious awareness.,

- i !

Although the’ 1nterpret1ve approach seemed: initially contraindicated

for a deeplx disturbed mother because of her weak ego structure and thus sup—

’

' portive strdtegies predominated at f1rst it soon became- cruC1al for the social

worker to u derstand the transference 1ssues as they revealed themselves in
's communications. Constant crises characterized the work with this'

and the social worker reached out actively to maintain contact and to

provid%rthe support that helped her to cope. Interpretations were initially -

limited to the recognition of-certain-patterns—of behavicr and their effects

-~rather than their dynamics. "But this did not seem sufficient as her fre- .

\

quent and'repetitiOus descriptions of a lonely and7angry'world_bronght her
small relief and threatened to disrtupt even her tenuon§‘ability to function.
This client's view of a hostileﬂwdrld was eventnally focused upon the ‘social
worher who became the object of an intense transference reaction. It was the -
social worker who did not care, plaYed.favorites; and preferredvother‘mothere
over her, juét as'her own mother haq preferred a younger brother. .Repeated

demonstrations of concern did little to lessen these transference feelings

and the increasing_resistance: The mother failed to appearffor scheduled

,meetings and, instead,'tested the social worker's availability whenever she

needed her. It was not until this behavior was interpreted that the'intensity

‘.
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-of her fee11ngs and the associated resistance came under greater consclous

-

control. Had these 1nterventlons not been made, this mother would very 11ke1y

have'terminated her contacts.’

For yet other parents, transference man1festatlons appear early in
the relationship and 1nterpretatlon is not only p0551b1e but often necessary
to>sustain the contact. One mother's chic appearance and excellent perform-
ance in herljob were but'suberficial defenseslfor more primitive feelings
of unworth1ness and deprlvatlon. As'she began to trust the,social worker

. &
w1th these deeper fee11ngs, it became clear that her d1ff1cu1ty in experlenc—

1ng and - expresslng affectlon for her ch11d was related to her own restrictive
tles,tp_her past/and to her hostile- dependent bond to her. own mother. "This
mother approached all relatlonshlps wlth the preconsclous expectatlon that

expre551on would lead to. conf11ct and reJectlon, that she would be asked to

’

"mové‘out—of the house,"'Just “as she had been in adolescence. As she began

to experlence an emotlonal connection W1th the. soc1a1 worker, her sudden

w1sh to termlnate emerged This could be understood as a passlve to active-

-

defense whlch was part of a generallzed transference resistance. Protectlng

‘herself from ant1c1pated reJectlon, she had habitually ended relatlonshlps

hefOre they were established and in this Way denied herself the closeness
4\she said she craved. ‘When focused upon her'behavior in the treatment,
the.interpretation of thekresistance and the underiying transference madej

the‘continuity of the relationship possible.

. e " e i s
~Careful process analysis has revealed that very often it is not

7
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unt11 the mother' s own parent1ng experlences are re—cxperlenced in rela—

tion to the social worker and are theﬁ successfully understood and re-

solved, that she can successfully alter heyp way of exper1enclng and

hand11ng her ‘own ch11dren. fbne mother expressed her“fear of limiting

'her ch11dren 1est they find her a “nean mother.". This was understood as

a resldue from a ch11dheoo in \ which she greatly resented the death of her
'mother which forced her to be reared by a ”mean grandmother. One father K

could not say "no" to hls ch11d~/~Thls was eventually related to hls mem-

e

.ories of his own father who ‘had rarely been available. This man was deter-

mined to be a "different kind of father” to his'son. i BRI

.,As in other helping re1at10nsh1ps, we: have found in our work

with parents that past 2 relatlonshlps are 1nev1tab1y repeated ‘with the
e A=

-social worker and that there is also a great deal of reslstance to under-
standlng this repet1t10n. It is when this resistance to understandfng is
recogn1~ed and resolved that one sees certain 1mportanc changes in the

|
parent's funct10n1ng and thus in the child's funct10n1ng In cases such
as these, a predomlnqany supportlve approach m1ght haVe been used ini-
t1a11y and supportlve strategies continued to be employed where deemed

Bl

necessary throughout the life of the’'case. But a shlft in the predominant-
empha51s, from supportive to interpretive, was con51dered esseritial in the
casework w1th those parents for whom the strateg1es of gu1dance, reassur—

ance, suggestion, and concrete a551stance=1n meeting life's needs proved

insufficient in promoting further growth in themselves and ‘their children.
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" An example of the open-ended, interpretive-approach is offered.
by Mrs. P., a 23-year-old woman, who applied forjfull—time day care for

Dorothy, age 3, and extended day care for Rochelle, age 7.._She was

employed full-time as a secretary in a small company and was eager to .make

arrangements for her children's care prior to the‘birth of her third child,

which was due in one month. At the time of application,-the children were

Jbeing cared for by a neighbor, whom Mrs P. criticized for her°slovenly
Q

Ihousekeeplng standards During her first contact w1th the social worker,

‘she descr1bed her embarrassment ﬁhat the children had not been Kept clean

for the home visit and already conveyed an expectation that she might be

found at fault.

Mrs. .P. was pregnant for the first time at 15 and married the
father of'her;ehild Describing him.as a man she hardly knew, she de;
scribed her motivation as need1ng to escape from a home environment cha-
racterlzed by incessant flghtlng between a brutal and terrlfylng father

and a vain, self-centered, and critical mother What Mrs. P, most remem-

bered of-her\childhood ‘home was her intense fear of physical attacks fron :

her father and her sense of betrayal when her\nother neglected to shield
her and her six sibllngs fron his vi@lent onslaughtsl_ Unfortunately, the
security she-sought through'marriage'failed to materialiae as her husband
was soon called to the army and spent several years overseas. ‘She had .

already dec1ded to divorce him when he returned an even greater stranger

to her. This was then followed by another marrlage, another baby, and

another experlence of fallure to secure the needed protectlon, since her
new husband soon revealed himself to-be a drug adect who sold their pos—

sessions to maintain his habit. Having married '"two losers," as she put

h
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it, she was in "no hurry to try it again." Instead, ‘she was living with .

the new baby's father. and "checking him out" before making a decisiom.

Although she could verbalize that thls man was-different from the others

el

_and that perhaps ahe had -at last found someone she could count on, she !

¥ . ¢

'experienced intense anxiety when he asked her to marry him also a fear

that he too would finally let her down. | R

“Mrs. P.'s relationship with her parents had set the stage, it
seemed, ' for her pervasive feelings of mistrust, and her relationship with -

untrustworthy men had further confirmed her inner conviction that she was

unworthy of care and her expectation that the worId would not provide-for
her. "Unless you take care of yourself, rio one eise will," she te}d the
social worker when descrlblng her need for V1g11ance lest her chlldren

receive less than others in the day care center. "It's me against the world,"

! A

she announced one day when'complaining that the teachers had singied out her
ch11d for punlshment Having come to motherhood feellng cheated and not

protected by her own. mother, she was determlned to be a "better mother

>

. and protect her children from harm. This harm had come to include the

teachers, whose concerns over her children's disruptive behavior were per-
: : ' ]
ceived as 'if they were attacks upon her. Mrs. P.'s characteristic way of

dealing with these "attacks" was to externalize the blame onto others and
"~ to f1nd in their actions the pzovocatlon for her chlldren s misbehavior. To
acknowledge the ba51s of- the teachers’ concern, thls "better mother" would .

have had. to acknowledge her own responsibility for her children's ‘behavior

and to experience‘ultiﬁately the intolerable thought that,.like her mother,

B
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. she too had failed. By projecting her own sense;of}self—blame for being

a bad mother onto others, she attempted to ward off the anxiety in undex-

. I

standing how her own need to over-protect her children and her 1nability to

1limit them were related t0'her-anger at her own narcissistic mother who had

criticized but could not protect her. . The eritical ‘teachers had become for

her just new €gitions of her own critical mother. A grievance(experienced

in the outside world was greatly'exaggerated and a defensive fighting for

‘e

. " ® ‘ .
her children emerged. The teachers' reports must have felt to this mother .

v

lixe a terrible indictment, a symbol of her failure, matched as they were

'

- o

éby an accusation from her own consc1ence, “You“are a bad mother!"

)

From the beginning, the social worker came to recognize the

interwéavingvof the parent-child issues with the in€ra-psychic conflict that

had emerged from®this mother's experiences as a child herself. MrsuyP.'s
L - .
intense preoccupation with what others got and she did not; her need for

V1g11ance so that she could assure herself that she would get her share,

and her dlstrust that she w0uld get it unless she fought for - 1t emerged

:as salient characteristics.as she began slowly to describe the battle in

> ’
her childhood home for even the small store of parental care that was avail-

ey
"able. Mrs. P. had learned young that one way in which she could. seek the

n%eded love was ‘through the admiratlon of men for her sexy body. ln >

~

contrast to her sister, who was a "nice girl," Mrs. P had early come to

v

.understand what it was that men wanted from her. In later work w1th the
sociaf worker, Mrs. P..was to return.again and again ‘to the difference
between ‘this beautiful respected and “uppity” 51ster “who had secured
through marr1age a man, who could‘grotect and support her, and her own.

-
~

~

»-



circunstances of being alone in the world, needing‘to care for ieT children
without feeling cared for herself. She described herself as a Ve ety T,
and indeed her stamce of martyrdom seened both a,?ZPresentation of her
sense of hav1ng been neglected and her masoch1QL1c way of dealin: wis h her

own gu1lt'about_her promiscuous past. \Hav1ng 51nned she had to suffer.

£

Early work with Mrs. P. was essentially supportive i» nature
as the social worker sought to establish a relationspip in which th.s fear-
ful weman could begin to experiénce a sense of warmth, goncern, and accepi-
ance.‘ Assietance during the intake proeess involyed a sensitivity to
Mrs. P.'s needs as a result of her advanced pregnancy and\the actire PIG-
vision of guidance.regarding child care possibilities fox the soon to be
.born Eaby. Recognizing her striking inability to reasen and talk with her
children, the soc1al worker ‘helped “;J. P. prepare her older children for
entry by actuallv modeling a method of talking with them about their new
school. When the baby wusrborn, a visit to the hospi al was grrtefully

received and further seemed to strengthen the emerging trust in the worker

_ as someone who cared. Summer camp plans for Rochelle were pursued 2nd pro-

, _ o
vided an example of the social worker's ability tc transjate her concern

into action. Diseussions‘regarding\child‘rearing issues, and in particular
limit~setting, were hampered, however, by Mre. ?,'s need to deny the se-~
ricusness of her children's‘problems, esbetially Rechelle's, and to at-

: @ _
fribute tﬁem to mishandling on the part of the teaching staff Incidents
of her children's unprovoked aggression, 1ntolerance for limits, 1nab111ty

" to share w1th and the1r need to take from others, 1nfanvile behaV1or, and
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temper ou were seen to be the teachers"fauit, fof.hpw could their
reports. be true when hers were such ''perfect chiidren” at home? Parallel-
/ .

ing the need on the part of this mother to externalize the blé%é'onto

others was the manner in which she externalized onto her tﬁo children the
) mofe poorly integfated parts of'her:sglf—repfesentation and identified

with those quélities that she had no doubt helped to instill in them.

quothy was the active, aSsetﬁive, vigilann part of he;self_who would

fight for her share. Rochelle was the well-dressed, sexy girl who would

have all the boys chasing her and get int» trouble at 15.

Dorothy's behavior at entry into preschool reflected well her
- mother's exteainalizations. Her demandingness and provocative snatching

. - N I
seemed constantly to ask: What will be taken from mé? The concomitant

Qent:y into day care and impending birth of her younger sister made it
difficult for us at first to sort out.the sources oflher_orai'demanding-

A , . . :
ness. Clear, however, was her panic reaction to wetting herself on one

occasicit only. We inferred that she had internalized the idea that being

a goéd girl meant being a clean girl. By-6 weeks,:shé séémed'fo have -
dealt w;th many of her feelings ahoug entry into:dgy caré and the ) o
.impending rival by. somewhat decreisihg her demand§ and:by incre;sing1§
‘ identifying with a‘mpthe;ing éble‘as displayed toﬁards other children.

\

_\ By the § mdnth assessment, Dorothy's demandingness and anxious

vigilénée had’ been further modified. On the mother's part, a beginning

A

T_senseUEf being given to and of~trusting‘the‘workef was reflected in her

increased ability to- give to her children. ‘At the same time, as her -

n
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sister's request to -enter her ehildren into day care, and, speeifically;
.,l' ' : !
to have contact withvtheisocial worker, Was both realistically denied and:

then extensively discussed, MrsL,P, could beg1n to change her 1nner sense

Y

of always having to give'iigto her 51ster and to be the martyr for her
o)

sins. This allowed. her.to 3ee how she tended to blame everythlng on

Rochelle and let )orothy get away w1th th1ngs. Her decrea51ng sense of
martyrdom in turn strengthened her ab111ty to limit the ch11dren by 1es—

_ sening her.fluctqatlon_between.g1V1ng 1nto_them and'then suddenly taking
everything away. .

Most important, though, both by the 5 month-point and continuing
into the next period up to'the iz.honth point; was the increasing affec-
tion and trust that the mother could show toward her boyfriend. ‘Before
e1uc1dat1ng thls werking throughrand the re51stances involved , We will

ga1n first summarize the spec1f1c impact that could be observed on the -

o

ch11dren. leen the 1ntense rivalry of the two g1rls, it was not sur-
_l_pr151ng that this wouid nowlfocus as well on the affection of the boyfrlend
, \ . )

The boyfrlend who was actually 1ncreas1ng1y p1ay1ng the role of the father, '
would now quite obJectlyely{resolve thls 51b11ng rlvalrywh This was very
rconsistent withrthe:kind of‘confrontation ar%und sharing that Dorothy_das

.éxPeriencing doring'the_day_at the presehool'center. As. Dorothy felt
" more giren to by the boyfriend she allowed herself the use of her appear;
ance and her body to attract her new fDaddy " Hls 11m1t1ng of her seduc~'

. tiveness in a gentle way would 1n turn ‘help- her to ease her sense of
‘ / ) .
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having constantly to fight' to be the special one. T

Directly related to the sense of parenting Mrs. P. had derived

from her childhood were the‘difficulties she experienced in her relation-

ship with her boyfriend. Her deepest concern that on one could poss1b1y

continue to esteem such an vnworthy, denegrated, and prostltute llke

persor~was enacted in her éxpectation that he would not only;dlsappolnt

her and let her down but that ultimately he would bLeat her. She.had.to

-

test him and provoke him to become the frightening and violent man of

. her childhood and to seek in<him those confirmaticns of hzi inmer cer-

tainty that _she could not be loved. - '"You can't be too carsful," §he ex.-

p1a1ned, when descr1b1ng her, need to hold him.at a dlstance and to protect

‘herself and her children from h1s 1nebltab1e abuae.‘ In a VlVld way she

- recalled how she wanted to strlke him when he srolded the chlldren aﬂd

how thls was. related to her underlylng fear that ke mlght attack them

first. Recalled in the treatment were her memnyies of her rageful father

-who had lashed cut at them without provocation while her vain and unpro—

tective mother had stood by and-let it happen. ;

Gradually, durlng.the perlod up to the twe lve'months pdint;_

Mrs. P. was able to llnk her own redponses to her boyfrlend, and in:i‘r

partlcular, her 1nab111ty to’ trust even»thls t“ustworthy man, with her
growlng up. experlences in thé home of her own parents. In an early

/sesulon, when the soclal worker had asked her to descrlbe what her boy— g

j
I

friend was like, her retlcence was strlklng, and thls verpal woman cpuld

: e
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not f1nd words to depict a man che had finally to adm1t was ''sweet, kind,

and compassionate." She talked instead of how she had walkedmout_of“twoﬂﬁfm,t
‘marriages without possessions, leaving'all,behind,_"with.no strings atf'.
tached."/ She reVeled in her "independence," in how she was a women’s 1lib-
ber, and in_how she had ﬂstarteddfrom scratch"‘and done it on her own,

"with no one's help." She 'would rather, she announced, regeive her'
meager'welfarevgrant than relr upon his higher earnings, since '""'the wel-

fare is mine."

As Mrs. P. slowly recognlzed the sources of these fee11ngs, and )
. how the intetsity of her stance of 1ndependence betrayed its opposlte, she

over the relatlonshlp between her fears of - closeness and the

began to”mul

ways in which she did - perm tt thls man to take care of ‘her and" the ch11d-
" ren. She described for 1nstance, the heated battles that occurred around
'the dlnner table when he insisted that the ch11d“en‘eat and she that it was .

not 1mportant. She responded to the soc1a1 worker's exploratlon of her-~
. S

fee11ngs as she battled with thls man by attrrbutlng his 1n<istence that
"the ch11dren eat to- hls.early years of poverty when food was prevlous and o)
hard to come_by; -When the worker referred to Mrs. '.'s_early years in
which her own parents had'battled, she was able to bring out how ahe was

', actually plying her children with sweets before dinner:andfthen would sit -
,baek and[await tHe_confrontation. The boyfrlend, she arknowledged had
been cast'intofthe role of saYing ”no.“ He ‘would be the mean. and angry-’

; father whom het ch11dren had to fear wh11e she, un11ke her mother, would

i
14

protect them from’him. ~ "They' Te mz_chlldrrn," she exc1a1med with 1ntense

)',."‘ » . - o \ - s .
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emotion, as she once again confirmed her need to hold him at a distance.

- . .

As the social worker continued to explore with her the source
of these feelings and the purpose they now were serv1ng in her life,

Mrs. P. was gradually able to differentiate between_her past and present
L'expcriences and to see this man for what he was.l This»then‘resulted in
~her increased trust in him and a greater stability_in their relationship.
'iRecognizing that her fearslhad denied her the. very closenessishe had

wanted but did not expect, she was able to join him more and more and say

==An¥a4kaa——4—preteeted-myseffﬁﬁxmrthe~good that could come too."

<

While Dorothy s growth had ‘been con51derab1e, a sense of pla" W

™y

~had been reached at about the 12 month p01nt. The vigilant "What is mine®

.x.was st111 there, and she still seemed distrustful *hat she coulid ultim\t At
attract someone like her present daddy Equally z2iiene was the mother.s
need to denY any remaining d1ff1cu1t1es, and thi« wes ro aspecially true
in regard to Rochell@. Repeated attempts toward t}o -JdICE the first year

I -
to .discuss the children's: problems with this mother were met by reslstance

as she cont1nued to f1nd 1n the external world suff1c1ent provccation for

the1r mlsbehaV1or and in the transference to the social workex, to seek
. the good mother who would protect her from the critical others. Testing

~ to see if thls ”good mother'" would shleld her from the o*hers, she sub—

o

"verted the disclpline of-the teaching Staff by asking the social worker

to 1ntercede for her, and, when this failed by keeping her child home

«

’

S0 that she would not need to face the consequences of her behaV1or..,An,

2~
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 oversight on the part of a teacher was greatly distorted as a symbol of
. ' . R
the teacher's dislike and the mother again attempted to involve the

social worker in the ensuing confrontation.

v LY L [ S -

No amount of support seemed able to help'Mrs. P. overcome_this

pattern and nove.tova stance of receptivity'so long as she continued to )
idealiée,the non-critical social worker;as the embodiment of 'all that

was s00d and to seek in their alliance the all- powerful protector. . The
soc.al worker chose, therefore, to . further and deepen the work by helping

¢
Mrs. P. understand this .resistance. It was not.until this mother began to

’ . . ! b4 Ly,
experience the intensity of her expectation bf .censure-in-relation“to-the

' person'she trusted most, her social worker, 1nd not until this could be

interpreted again and again, cou1d further change begin to occur, Bring- i

. ing the client's anticipation of‘criticism.now directly into the Lhﬁra-_
peﬁtic relationship, and i11uscrafing now her"responses,toward tlr - worker
whom she had trusted vere now similar to her responses to others, Ehé
social worker could help this mother begin to~understand her difficdlties'

whiie‘she was actually experiencing them. Not unexpectedly; Mrs. P.
- ° [ . g - ’ "
responded with~resistance'to the first efforts of the social worker to -
f
help her recognize that” she was re515ting and to explore with her why
N ‘:'\

she -needed to do so. Missed app01ntments and a sudden 1nab111ty to take

time'from work energed When contact was re- established the c11ent s
b

' / _
: longing to be cared for .and loved on her own terms; to seek from the .

~

social worker continued gratification, and to: ward off the painful af-

. fects underlying‘her avoidance, were evident\as she<den1ed the existence
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sought and foqnd a world full of bad parents, externalizing onto them

“the teaching”staff. If the staff limited the children by 1mp051ng a

restriction, if they excluded the children, fOr example, from a- certain

sequences was pergeived to be a threat. If-the staff reaisoned with the

of the resistance, minimized its impact on the work, or rationalized it’

away.
~ . &

The day care setting-in which Mré. P. was seen threw certain is-

sues into sharp relief and posed a special challenge to the work. For

here was a mother characterized by extreme defensiveness relating to. her

adequacy as a parent now confronted by daily evidence of her children's

troubles. Given Mrs. P.'s-own history of poor. parenting, it is not sur-

prising that when.witnessing the misbehavior of her children; she needed

Lo 4 -

to attribute it to the misbehavior of the poor parents in the*school.
]

Hzving had a bad parent and " now feellng like a bau parent herself, she &

temmnn o e P ¢ e o e s %

her underlying sense of failure and Cr1t1C121ng then, in order to ward -

-,

off thé feared criticlsm from. herself and others. Mrs. - P.'s tendency ¢
alternately to threaten'and bribe her children to secgre compliance was

paralleled by her perception of the parenting she observed on the part of

event they were felt to be srngllng their ou unfairly, and the staff's
i
J

confrontation of the children s provocations hlth clear notions of con-

children and succeeded by talking,with them to secure the desired response,
they weie seen as "'spoiling" the children. Mrs. P.'s own fluctuation

betweew being the : vely giVing mother, the one who purchased toys ‘i

-~

fox good bchavlor, and the sudden snapping, depriving mother, who one day

ihrew out all her’ children s toys,,found.its.counterpart 1n‘hergperceptions'

s
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of a_staff who either indulged too much or punished too harshly.

An important foeus, thus, of the interpretive work with Mrs.'P.
re1ated to this tendency of hers to externalize her sense of bad parenting.
She imagined that others would find her wanting and would reject her,'and.
thus she had'to fightfagainst'them. Her children,lin turn, had 1earhed
early touerploit this trait to their own good ends and to avoid the school's
;dlsc1p11ne by arousing their mother's vigilance. Their welcome for her
when she came 'for them at nlght was often a petulant recitation of the

day s grievances. Mrs. P.'s message to them was that the world was

< -

- crltlcal and not 1nc11ned to’ glve them much. In that sense, it had

.- -£ y .._r_..._.__.‘, __._..:'

__._._"..

' becOme tne bad parent they too had tq fight. | - , { -

Mrs, P.'s response to the'social.WOrker's early attempts to .
demohstrate her resistance and the feelings that it might be serV1ng to
av01d was to dény such’ feellngs and to intensify her criticism of the
staff wh11e at the same t1me she clung tenaciously to her 1deallzed 1mage
of the social workc:. It'was as if she had reserved all her positive
feelihgs for‘the worker and displaced the negative~ones onto all the

. others in the school' Theidirector was:a cold and unfeeling person who
51ng1ed out her daughter and deprlved her of her share of fun when she
was no worse than the othsrs.' The other soC1a1 worker, whom she did not
know, looked down on her.ﬂ How fortunate she Was that her social workeri
‘was so warm nd understandlng and gave her such a Spec1a1 sense of belng

valued. Yet, 1nterspersed with this worship were found'occasicnal flashes

of anger and sarcasm as the worker persisted in‘eXploring Mrs. P.'s feelings
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tonard ner by/pointing_out how_different‘they were from_her feelings for
the others/on the staff. "What's she done now”" Mrs. P. asked'aspshe
began each ‘hour, as if to say- "te11 me the worst about my ch11d and get 1t
over with." The social worker's 1nterpretat10ns.that Mrs. P. expected that
she too would criticize her were met’by thinly veiled cdntempt as sne |
pointed eut that surely all mothers bant to be well thought of, as if to
say that the social worker had simply voiced the obvious. -In one of her
rare admissionslthat there miéht aiso be some difficulties at,hdme she
described'how’she'had slzpned Rechelle when she had said she didn't 1like
the baby. When the worker tried to explore this, she flashcd with anger
as she said that hindsight is easier than foresight and that one could,
not aiways ba stoppiné to . think about wnat to do. For the most part,
howe&er,'Mrs. P. continued to revere‘the worker and to find shorttomings Ao
in every other person. When the worker persisted in-interpreting this R

pattern in light'of her resistance, Mrs. P. could no longer ward off he

feellngs and a str1k1ng resistance developed. She could not take £ime fj

,;,s,«' i

from work for her weekly sessions but at the same . time revealed that she

l‘was toying with the idea that she mlght quit work a1together.. The social
worker said that if Mrs. P qu1t her job, she would no longer need the
day care and thus not need to see the social worker. Graduallf ‘Mrs. P.
began to bring out her past as a reJected child, hei memories of her own
"rotten mother" who had pampered herself and not'even noticed when Mrs. P.

was gone from nome, and, eventually, how mUch she Wished that the goed

sociai worker had been her_mother. On1f5then was she able to own up to

/ -
)

O
)
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her anger with the social worker and the:intense’feelings thet had finally
broken fheqegh, Mrs. P. described in vivid detail how she.hadrfelt aban-
’doned as a child and how the social worker was now seeming/to be 1like her
own demanding and reject?ng mother. The social worker's aétions stirred

up great anger in her, which she could not show, because, if she did,

she might be abandoned once again. Only fhen could Mrs. P; begin to
recognize that her inability to express anger toward her mother, whom she
showered with gifts, was related to her fear that if she showed he;m_mw>”““
‘anger tewa;d the worker, and withdrew her gifts ofvp;ei;ewand worship,

’

she once again would be alone:

As Mrs. P. permitted this material to emerge and interpretationSy‘
were extended and deepened, a change was noticeable in how she talked
about her chlldren &1th 1ess defen51veness and was able to examine eﬁe
relatlonshlp between her inner feellngs and hcr style of parentlng.;
'Responding to interpretations that her concern that the staff not "spoil"
_ the children might belinked to her fear that they had indeed been spoiied --
.:.that is: damaged by her, ‘she talked openly aboﬁf her/difficulties as an -
sdolescent mother whose depression and w1thdrawa1 ffom her baby had fed |
her feeling of being a bad parent. This then led to a gradual acknowledg-~
ment of hef:OIder daughter's need for treatment and her ability to follow
_through,oﬁ a referral to a clinic. Not unexpectedly, Mrs. P.'s fears of
censure Qere ;evived as]ehe asked the social worker to accompany her;pe.
’ ' ’ i

the clinic and revealed her certain expectation of censure. Would the /

1y . . ' ' : . .
therapist discern her daughter's lies, she wondered? As this.material
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was worked through over a periéd of time, the child's attendance at the
clinic improved markedly.
It was also at this time of working through the mother's ten-

dency to externalize her sense of being a bad parent that Dorothy entered

kindergarten and ‘at once aroused her mother's vi ilance by saying that
. g _

‘the children didn't like her. She feared things would be taken from her
.and sought comfort from her teacher through a series of injﬁries. Things

came_to a head when the price of milk was ‘raised 5¢. She hadn't had enough

money and.went home bitterly complaining that the teacher had deprived her
of'the milk. She attempted to incite the Center staff by quotiﬁg the
teacher -as saying: "That ‘Center." Interpretive work-with the mother this

time led to a quick ;eSolution. Dorothy subsequently made clear to her

mother that her kindergaften teacher was really okay.

The work sufrounding Mrs, P;'s in;ense'jealousy of her éistef"
received furthér focus during tﬁe second year of treatment. This was the
sister whom Mrs. P. déscribed ds‘beautiful, refined, and cared for, the
one w%;m men respected and regérdgd like .1 lady, thg qne’who had confirmed
her right to preferential treatment through marriage to a man who had

/ [ ;
provided .:11. "She's spoiled rotten' Mrs. P. declared one day as she

e \ Lo ' : _
described how her sister had come to.visit her and expected to be waited on

¢ ) .
and treated like a special.guest. Her bitterness sezis2d near the surface

" as she described how she had given in to this.

Extreme vigilance had characterized Mr:. P.!'s ccr.uct in the

‘\.
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Center as she sought to aSSUre-herself that her familf received their
proper share of acttention and concern. This.Was understood, in part, as
a displacement from Qer childhood home where she described how "everYbbdy
was on'their own" and had to take care of themselves.'" Thus, it Qas not
sﬁrprisihg.that her sister's application to the Center, which has already
been referred to, and especially het request to see Mrs. P.'s social
Qorker, would revive within_M;s. P. intense rivalry. There seemed to be
a counterphobic quality in Mrs> P.'s urging that the sociai-worker help
her 51ste//ga1n admlttance and a feellng of forewarnlng as she predlcted

how

e social worker, like eVerybody else, would find her sister beauti-

ful.

;
"Wait tiilayou_see her,'" Mrs. P..;epeated, as the date of inter-
view grew closer. 'The;si§ter's need for~day care had arisen from ﬁer
recent separation frcm her spouse, and to be eligible for the service, she.
needed to be working and to live ih_the community. When the sister indi-

cated she was ngt yet ready to make these changes, and, further, when

- s

‘thoughts f?ﬂ;econciliation emerged Mrs. P. interp}eted her ambivalence

as immature behavior and was critical of her inability to find a job and
AN ’ :

a p1ace to 11ve at once. There were apartments on Mrs. P.'s street, she
e \

p01nted out the street she had ae5c11bed aSI"PeytOﬂ Place,” where ”everyone
J

is me551ng up, th k1ds are awful," and no one aspires tO "better thlngs.'

]
. The people just move xn and stay because "mlsery loves company," and one

.could speculate that Mrs‘\P 's misery was now flndlng some measure of

% *

-

~ solace in*rhe company of he:‘saster S. sl o
- . ~ .

The social worker responded with caution im not providing service

N -
. -
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to the sister and,. instcad, hglped Mrs. P. to talk more openly about her .
feelings. This brought out further material from Mrs. P,'s childhood

years, and, in particular, her feeling that her sister's beauty had pro-

[

* vided a degrec of compensation for the indifference of their parents.

n

- aware ¢t fach new family who came into the Center and how this always

found hetrself ia a setting vherc she daily‘saw her need to sharg her

Interpretations that Mrs. P, might, fear the social worker's preference for
her sister were met again by Mrs. P.'s assurance to herself that. she was

lucky to be so special but then gradually her admission of how -l was

IS

¢

made her wonder if something would be taken away from her. Relating this
to how hard it was for her to‘feeliclose to others, Mrs. P. revealed that
budding friendships with other mothers in the Center were quickly gver-"

<

whelmed by her eternal need to know ''who gets what around here."

v

3

This theme of envy gained a prominence in the work a< Mrs. P.

«

social worker with her'"sisters' in the Center and to test in different’

-ways whether she could be the favorite. She asked the social worker to

‘

‘help a neighbor on her stfeet and’ to, intervene with her own psychotic

’

\ ) .

‘brother. She requested extra time and called the social werker at home

When her sister moved to another state, she asked the worker to propose
i . ~
. [ Y . .
a clinic for her niece while at the same time she was resisting an aware-
. . Q t

ness that her ownr child needed treatment. She reported with thinly-veiled

elation-that her sister now had troubles. ﬁAll that glitfe;s is not gqld,“?s

she said, as she described. how, with all 'er sister's beauty and attractive-

~

[

_ S L ,
ness for men, she too was now needing to "start from scratch."

-

-~
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Mrs. P.'s reliving of her envy of her sister in the transference
to the social worker was a most productive phase of the work. No doubt
fearing that if she revealed such feelings she would lose her special
spot, she responded with denial when the worker probed her praise of her
as someone who was close to perfect. It was the social worker who really
deserved the vacation she was taking, the great job she did ;o well, the
happy marriage she surely had, for hadn't she worked hard for them? In
an emotionally intense éession in which the social worker had linked
Mrs. P.'s problems with a neighbor with her envy of her sister, her envy
of the social worker broke through as she said, "If I'm gonna envy some-
one, it will be somebody like you.'" When the worker asked her to elaborate,
Mrs. P. described how the social worker had no worries and that whatever
worries Mrs. P. had, she must certainly deserve, since she had not improved
her lot in life. Perhaps now fearing the social worker's response to her
revelation of envy, Mrs. P. sudderly needed to leave, although her hour
was not up. Looking at the clock, she said, '"'You must have someone else

coming to see you."

Mrs. P.'s strong feelings of envy were revived once more after
visits to her sister who hzd by now found another man to take care of her.
Once again her relationship with her boyfriend was thrown into turmoil as
she complained bitterly that he could not give her the things her sister
had. At the same time, Mrs. P. was quick to point out her sister's short-

comings with her children and to attempt to elicit from the worker a judgment
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that her sister's children had been damaged. When the worker interpreted
that Mrs. P. wanted to be the favorite. she recalled again how she¢ had
always been the lesser and how she needed to fight for everything she
got. It was in tﬁis connection that work could now be done on Mrs. P.'s
need to draw the social worker into battle, to have her fight for her by
pointing out how others were abusing her. Again she was the person who

had much less than others.

As these issues were worked through, the insights gained by
Mrs. P. led gradually to important changes in her life. The understanding
and interpretation of this mother's current difficulties in terms of past
experiences proved crucial in the work and led to a gradual locsening of
destructive ties with the past and to her emerging wish and increasad ab-
ility to encounter. life on new terms. At the end of two-and-one-half
years, Mrs. P. could express that she had never trusted anyone as she had
trusted the social worker and thaf she could now also trust that she
would be taken care of by her man. Altﬁough these issues had not been
completely resolved, a new qualitative level had been achieved as she
looked forward to moving into a home of her own and, in the words of her
child, leaving the cockroaches behind. Expressing her sense of this
growfh, she looked back one day with the social worker on her struggles
and recalled, "I useq_to think that suffering was my lot in life.'" When
Dorothy was asked to tell a story during the 24 month assessment, with a
knowing smile she told the story of the boy who cried Wolf just once too

often.



III. THE PROBLEM-ORIENTED APPROACH

In its second year of cperation, Culver City Children's Center expan-
ded its program of social work interventiov to include a problem-oriented
response, which then became the approach used with all parents of children
admitted during the next year. As with the open-ended, long-term approach,
this too was based in psychoanalyticaily oriented casework ahd was supportive
and/or interpretive. The difference lay in changing the open-ended aspect
to a focus on specific problem arcas, with the result that the duration of
the intervention was usually short-term rather than long-term. Although
aware of otlier areas that might potentially interfere with future adjustment
or development, the social worker confined heréelf to those particular
problem areas which she and the parent had delineatnd, and when that piece
of work was finished the contacts were usually termirated, with the parent en-
couraged to return for help in the future should the need arise. In certain
respects the problem-oriented approach as we used it fit within the model
of brief or short-term therapy which was receiving such wide attention
in the mental health field. However, we maintained a flexibility within
our response so that, in practice, an intervention evolved which combined
aspects of both thevbrief and the on-going models. As in brief therapy, we
did delineate the problem or problem areas and we did attempt to confine
ourselves to those. As in on-going therapy we did not restrict ourselves
to a pre-c.termined limitationvon the number of sessions, nor to a rigid
adherence to termination if it seemed advisable to work with new or newly-

revealed problems after those originally specified had been adequately

S
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dealt with. Although not a requirement, the problem-oriented approach usually

did result in a relatively short-term involvement.

While problem-oriented intervention could be supportive and/or inter-
pretive, our experience found i% to be predominantly supportive, and best
suited to those with adequate ego strength who previously had made a satis-
factory adjustmenf rthich had broken down under stress. In other words, the
functional impairment of the ego was of a temporary nature and could be
restored through precominantly supportive measures. In assessing ego function-
ing we looked to the person's capacity for reality testing, object relationms,
regulation of drives, thought processes, defensive functions, autonﬁmous func-
tions, and the synthetic function. Chronic conditions in which the ego's
functional impairment was caused by unresolved emofional conflicts of child~
hood seemed to need the more interpretive intervention. They also seemed less
amenable to the circumscribed nature of the problem-oriented approach, and ap-
peared to require the greater latitude inherent in the open-ended response.
The technique we used in the problem-oriented approach was basically that which
is characteristically associated with brief therapy: namely a technique
which is active, focused, goal-oriented, circumscribed, warmly supportive, ac-
tion-oriented, and concerned with present adaptation. In dealing with a spec-
ific problem constellation, in aiming for the resolution of a present conflict
or discomfort, this technique is in distinct contruast to long-term therapy
which tends tc be more passive, reflective, open-ended, patient-steered, and
is oriented toward feelings, self-understanding as a prerequisite to actiom,

and the reflections of the past in the present with tire hope that lasting

10U




-96-

changes will be effected by the extended exploratory working together of pa-
tient and therapist. Our use of a predominantly supportive approach in the
problem-oriented response did not preclude selective inte.pretations of un-
conscious material, i.e., statemenis linking present functioning to the trans-
ference or to the past. However, insights were more often achieved through
the technique of clarification, i.e., helping the parent to clérify her feel-
ings, including the nature of her fears, object relationships, attitudes, and
different choices of actions. This refers to conscious and/or preconscious
processes of which she was not sufficiently aware but which she recognized

more or less readily when they were presented to her.

The initiation of problem-oriented intervention was very similar to
that involved in open-ended intervention in that it resulted from an assess-
ment of need made either during the intake and entry process, or at a later
point in the day care experience. Both types of intervention emerged from
the same bases: (lj a request from the parent because cof hei perception of a
need for help; or (2) initiation by the social worker because of problems per-
ceived by.her and other memb2rs of the staff. This second basis included con-
cerns involving protlems in a child's adjustment, in parent-child interaction,
or in 4 parent's own life which might be adversely affecting either of these
other areas. Another factor common to both types of intervention was the
importance of the first contacts in establishing a working relationship that
responded to the needs of the parent as a persoh as well as a parent. It was
in these‘earliest interviews, dealing with intake and entry, that the ground-
wqu was laid for the therapeutic alliance which would later be so crucial to

the outcome of the intervention. The relationship established at the

ivi
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beginning was one to ~hich the mother could feturn for help in the future,
and our findings indicate that this initial relationship both enabled the
mother to request the help and greatly contributed to the effectiveness of

the problem-oriented approach.

The process of defining the problem or problem area was an integral
part of the intervention itself, for it sbught 0 engage the mother in iden-
tifying not only what was perceived as the immediate pressing difficulty but
also what was similar about this and other present or past difficulties. With
the recognition of pattern, of certain areas or kinds of problems with which
she could not cope at her usual level, comes the recognition of certain feel-
ings or confliczs which interfered and would continue to interfere until they
were cnderstood and resolved. The "problem" was defined and dealth with, rot
as a specific isolated entity for which a specific "solution' was bei':g sought,
but in the dynamic context of the total person in a toval life experience.
Thus, '"my stepson is beating up his little brother" t=zcame "I cannot assert

o

myself with my stepson because of my overwhelming sense of inadequacy and

guilt in relation to his father and our failed marriage.”

The following case illustration elaborates upon this approach. It also
demonstrates a feature unique to a setting such as a day care center where the
parents and the socidal worker are on the premises and may be in contact with
each other at more than just specified interview times. This permits informal
brief corversations which are often very productive, but it also risks dam;ge

to the treatment alliance because of feelings which may be aroused as a parent

witnesses the social worker interacting with another parent. The case of Mrs. L.

(S
<
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offeré an example of the vroblem-oriented approach in which the request for
help was initiated by the parent, the problim areas were clearly defined and
adhered to, termination was effected upon resolution of the problems, in-
terviews were resumed at a later date when further help was needed, and the
treatment alliance was clearly enhanced by the availability of the social

worker for unscheduled, brief conversations.

Mrs. L., 26 year old mother of Sara, age 3, Ronnie, age 10, and
stepson Jeff, age 13, had separated from her husband several months
before she contacted the Children's Center to arrange day care for
Sara since it had become necessary to seek employment. During the
intake and entry process she struggled to hide the unhappiness and
guilt she was feeling about having to arrange outside care for Sara.
The social worker verbalized her awareness of the feelings and the
attempt to suppress them, and gradually Mrs. L. was able to express
them more openly, both in tears and words, so that she was able

to experience not only the reliet of releasing the feelings but
also some objectivity and perspective as she was helped to discuss
the feelings in relation to the realities of her situation and
various alterrative solutions. The beginning of, a treatment
alliance was established in this early experience of being re-
ceived and responded to with warmth, empathy, and respect for
feelings and innate strengths. Through the technique of clarifi-
cation (of feelings, fears, choices) she was helped not only with her
immediate distress but she was also provided with a model for deal-
ing with future difficulties. Most importantly, she had her first
experience with a therapeutic relationship to which she could, and
indeed did, later return.

For two months after Sara entered the Children's Center, contacts
with Mrs. L. occurred on a random, unscheduled basis when both she
and the social worker happened to be at the Center at the same time.
The social worker's continuing interest in the specifics of adjust-
ment (e.g.,Mrs. L's in her job training, Sara's at the Center)
matched by a concern for whatever feelings accompanied these adjust-
ments, reinforced Mrs. L's awareness of the potential value to her
of a helping relationship. Two months after entry, she contacted

the social worker in great distress because of problems she was
having with her stepson. The situation became critical to her before
an in-person session could take place several days later, so a lengthy
telephone discussion was held to help her clarify the problem, her
options, and the feelings which were interfering with her ability to

103
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make a decision. She was able to reach a solution which, for the time,
was both practical and reasonably comfortable. A few weeks later,
when it became necessary to revise the solution and she became aware
of the effect this problem was having on hcr functioning in several
areas, she again asked for help. A series of interviews was set up
to focus specifically on helping her to return to her previously
adequate level of functioning. This involved further exploration

of her relationship with her stepson (complicated by the fact that
she was now divorced from his father) and the understanding of how
the feelings from that situation had now affected her adjustment with
her younger children, her job, and her overall sense of confidence
and self-worth.

Mrs. L. married her husband when she was not quite 17 years old. She
loved children and was delighted to acquire a ''ready-made family."
Jeff was 3% at the time; his natural mother had deserted the family
when he was a baby and his paternal grandmother raised him until his
father married Mrs. L. at which time they set up their own home. The
marriage, which Mrs. L. ended after nine years, was filled with emo-
tional and financial instability, gradually affecting a change in her
from a cheerful, out-going person to one who felt mainly depressed,
anxious, and inadequate. Jeff presented varying degrees of problem
behavior throughout her experience with him, and at the time of her
contact with us he was on the waiting 1list for treatment at a child
guidance clinic. The two younger children had been easy and satis-
fying to raise; Mrs. L. was concerned about possible adverse effects
on their adjustments as a result of the recent separation of the
parents and her need to become employed for the first time.. The .
problem about which she contacted the social worker seemed to confirm
her fears in this area as well as to reflect unresolved conflicts

and feelings in other areas. The precipitating incident involved

her discovery that Jeff had been beating Ronnie, that a teenage niece
who was in charge of the home while Mrs. L. was at work (and Sara at
the Children's Center) was powerless to stop this or to control
Jeff's behavior generally. The problem was compounded by the fact
that the children were on summer vacation from school, and we were
able to concretely . help with one aspect of the problem by making
room for Ronnie in our older group at the Children's Center. In this
way, his whereabouts and safety were assured while Mrs. L. was at work.
In addition Mrs. L. was helped to accept the validity of her desire
to enlist the help of Jeff's father, a desire she had been resisting
out of guilt that she might be "dumping' the child and her obligation
to him. Jeff's father agreed that the situation required a firmer
hand, Jeff was clearly asking to live with his father, and the father
promised to begin looking for suitable housing. Several weeks later,
Mrs. L. again contacted the social worker because of depressed, anxious,
inadequate feelings that were affecting all aspects of her life. The
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situation with Jeff was still unresolved. Her ex-husband kept him
with him each day at the garage where he worked but had not yet found
housing so Jeff continued to live with Mrs. L. He was very much out
of her control, coming and going as he pleased, loudly flaunting his
disregard of all rules and restrictions, and occasionally hitting her.
She felt hopelessly trapped, certain that her ex-husband was glibly
promising something he had no intention of doing, and feeling too
confused and guilty about her own obligation to consider more force-
ful action. The resulting distress had affected her perceptions of
other situations and of her ability to cope with them. She was ex-
periencing an anxiety about an approaching test on her job: that was
completely out of proportion to the importance of the test or to her
already proven level of competence. She was needing to rerlace an
almost defunct car and felt unable to mobilize herself, as if para-
lyzed by the issues of locating, verifying, and financing a suitable
replacement. Inevitably, the strain of all this had affected her
mothering of Sara and Ronnie so that it too was deteriorating.

A series of weekly sessions was set up with the problem-oriented

focus of helping her to understand and deal with those feelings that

were interfering with her normally adequate level of functioning.

Through the appropriate, timely use of particular questions and

comments, the social worker helped her to recognize that the core of

the problem involved her feelings about Jeff and her ex-husband.

Mrs. L. then expressed and evaluated her feelings of anger, disap-
pointment and hurt about a failed marriage, of anxiety and inferio-

rity about her share of responsibility for the failure, of uncertainty .
and guilt regarding her feelings and obligations toward Jeff. The

social worker pointed out the connection between those feelings and

her present state of anxiety and immobility, at the same time en-
couraging her to take a more objective look at the actual circumstances
of the marriage and its decline, and at Jeff's problems and current

needs. As the exploration progressed and Mrs. L. began to sort out

the valid feelings from the irrational ones, she recognized her

readiness to assume that she is inadequate and she linked this to the
steady assault the marriage had made on her self-esteem. She recognized
a resultant tendency to overlook her accomplishments and to feel over-
whelmed by what remained to be done, at which point she was then able

to use the social worker's help in sorting out the areas that were most
stressful and in accepting the strengths she did possess which would

help her deal with them. She gradually achieved a clarity and balance
which enabled her to move toward resolution of the problem areas, ac-
cepting the fact that not all the solutions would be totally comfortable
but would be the most appropriate and beneficial for her and her children.
This was especially true as she moved into a firmer stance with her ex-
husband, making it clear to him that financial and parental responsibility
for Sara and Ronnie was the most she could be expected to handle (he often
promised but never provided child support and maintained only sporadic

143
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contact with them) and that he would need to assume the full
responsibility for Jeff. The unaccustomed firmness with which
she warned that she would force this through legal means if
necessary obviously impressed him for he suddenly found it
possible to have Jeff live with him. Her ability to reach and
implement this solution to her most distressing problem, together
with the ability to recognize and cope with the feelings aroused
by both the problem and the solution, resulted in a renewal of
the sense of strength and adequacy which had been developing
since her divorce. This was soon reflected in improved re-
lationships with Sara and Ronnie, a marked decrease in anxiety
about her job, and efficient replacement of her old car. This
was accomplished in five sessions at which point the social
worker raised the question of discontinuing the regular contacts
with the understanding that Mrs. L. could return in the future as
needed. Referring to a life-long conditioning of being expected
to cope unaided, Mrs. L. expressed the fear of hesitating to
request help in the future, and asked to continue the regular
sessions a while longer. However, she cancelled the next two
sessions and was then able to recognize that her fear of
hesitating to request help in the future was based on an un-
realistic unsureness of her welcome so that she-could then
permit her present readiness to stand on her own to assert
itself. 1In the ensuing 14 months, Mrs. L. had two more occa-
sions to contact the social worker, clearly recognizing that

her need was for help with her feelings about a specific

problem situation, and Teceiving that help in a single session
each time. These additional problems shared a common theme

with the original one, namely they involved her finding herself
in an untenable position as a result of her ex-husband's ir-
responsibility. The mixed feelings she continued to have about
him, the anger and hatred for what he had put her through, as
well as the love which had attracted her to him in the first
place, made it difficult to move toward the only logical solu-
tion to the problem, especially since in one instance this could
have involved his going to jail. The opportunity to sort out
those feelings again enabled her to proceed with whatever was
required to protect herself and the children.

106
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The following is an example of a variation of the problem-oriented
approach which included elements of the open-ended in that it was on-going
rather than short-term and there was some latitude in the selection of problem
areas to be dealt with. This mother was seen over a period of thirteen months,
for a total of 24 sessions. The first four sessions were on.a weekly basis,
those during the next four months were at bi-weekly intervals, and those of
the next eight months mainly on three-week intervals. The techniques used

]
were both supportive and interpretive,

Mrs. N, a beautiful 26 year old woman applied for full-time day
care for Robin, age 4, and extended day care for Gary, age 8,
several months after ending an 8 year marriage that had been in
difficulty from its beginning. She was employed full-time as

a receptionist in a large office and, because her ex-husband's
child support payments were undependable, she was unable to meet
the expense of a full-time baby sitter. The very reasonable fee
she would be required to pay the Children's Center was one she could
manage alone if the child support payments continued to arrive so
erratically. During the intake and entry process she revealed
profound feelings of inadequacy, instilled by parents who were
cold, critical, and withholding, and reinforced by a husband whose
behavior towards her was quite similar. She had received some
help with this during and for a short time after a brief involve-
ment with marital counseling, and eagerly accepted the opportunity
to work with the Children's Center social worker on the problem of
increasing her sense of adequacy in order that she might better
cope with those areas of her life which were most important and
most troubling, specifically her parenting, her boyfriend, and

her job.

At the time she entered into this problem-oriented therapy,

Mrs. N. approached all relationships, including the one with

the social worker, with the anxiety, hesitation, and constriction
typical of someone who has experienced much rejection and anti-
cipates only more of the same. Her parents and later her husband
had shared the pattern of freely expressing their criticism of
her and of combining their frequent compliments with so many
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reservations that even praise ultimately became little more than
additional criticism. As the social worker pointed this out to her,
showing how it had led to her profound unsureness of herself and her
rights (c.g., the right to have, enjoy, and be loved by a boyfriend,
to demand child support, to enjoy her own pleasures away from the
children) Mrs. N. linked this to her lifelong attempt, evident even
now, to please an ever-critical mother. Feeling understood and
accepted as she wept with the pain and frustration of this unsuccess-
ful pursuit, she was then able to face the futility, to recognize
areas in which the pattern was continuing and to use her new insights
to bring the pattern to an end. A dramatic example involved her de-
cision to decline a parental suggestion that she come to their home
in the midwest for Christmas, and to choose instead to go on a skiing
trip with her boyfriend while the children visited with their father,
a plan which was infinitely better for all concerned. As she and the
social worker continued to explore the connection between her back-
ground and her present expectations of rejection, she was increasingly
able to recognize how her own low estimate of herself led her to as-
sume this was everyone's view of her. She began to evaluate specific
experiences from her daily life -- on the job, with the children, her
ex-husband, her boyfriend -- from which she invariably emerged feel-
ing defeated, frustrated, and resentful because her handling had

been ineffectual and her needs had not been met. The social worker
clarified how her expectation and fear of rejection prevented her
from making her needs known and from asserting her very real ade-
quacy, and interpreted those feelings from the past which were °
responsible for this. Responding to a therapeutic approach which
both interpreted the dynamics of her behavior and supported the
assertion of her strength, Mrs. N. developed new patterns of response,
of self-expression, of relating, of coping. Success encouraged her
to continue and to broaden her gains which involved several new
friendships, the resolution of certain conflicts on her job which

had previously felt insoluble, the achievement of a more secure
relationship with her boyfriend which included a more satisfying
sexual adjustment, and an improvement in her handling of the child-
ren resulting from an increased strength and confidence in her
parenting. In discussing problems in her relationships with the
children, the social worker had helped her to face and understand

the feelings which lay behind her actions which were proving so in-
effective. Once the feelings were understood, she had been able to
modify them and subsequently her actions. For example, she was con-
cerned about her inability to cope with Gary's disobedience and de-
fiance. She described her discovery that her habitual facial expres-
sion with him was a frown, her usual voice was shrill and angry, and
yet she was- unable to discipline him in a firm, consistent manner.
Using the social worker's help to explore her feelings, she became
aware of a deep-seated resentment towards the child because his
conception had necessitated the marriage which had been so unhappy.

1u§
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This insight, together with her feeling of how unfair it was to
hold Gary responsible, enabled her to feel less resentful so that
spontaneous warmth began to appear. She was also helped to under-
stand that her inability to exercise the firmness Gary needed was
based on her guilt and fear that he would sense her resentment of
him. As the resentment decreased and the warmth increased, Mrs. N.
became more secure in her approach to him, and Gary in turn res-
ponded with his own warmth and improved behavior. In similar ex-
plorations of her feelings towards Robin, with whom she had always
had a very affectionate relationship, she became aware of an in-
abiiity to follow through on discipline because of a fear that
Robin might feel unloved and unloving as she herself had felt as

a child. Once she was able to differentiate between the coldness
of her own parents who were truly ungiving people, and the kind of
discipline which is appropriate and necessary to a child's develop-
menit, she no longer worried about inducing feelings of rejection --
to or from the child -- and she was able to resolve several areas
of behavioral difficulties.

As the changes in functioning became apparent, the social worker
suggested a reduction in the frequency of the sessions so that

Mrs. N. might benefit from both the social worker's confidence

in her capacity to continue her progress more independently, and
the concrete experience of trying and finding ‘that it worked.
This is indeed what happened, and many of the later sessions that
were three weeks apart contained discussions of specific situations
which in the past might have produced an immobilizing anxiety but
which she was learning to deal with appropriately and effectively.

- 1ugy
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IV. CONSULTATION AND THE SELECTIVE USE OF
SOCIAL WORK INTERVENTION

In its third year of operation, in an effort to determine ways in
which a day care center might use a social worker for consultation-as well
as for selective direct service, a third approach was added to those already
in use at Culver City Children's Center. In our original models the primary
helping relationship offered to the parents was with the social worker. We
began with open-ended and usually long-term intervention; later, we added in-
tervention that was problem-oriented and usually short—term.‘ The open-ended
response, which was interpretive or supportive.or both, dealt with issues in
parent, child, and parent-child development, with the social worker actively
interested in all areés that interfered with development. For about a year
after the Children's Center opened, this type of intensive social work con-
tact was offered to all parents. In many instances considerable, and at times
aggressive, reaching out was necessary to overcome initial or subsequent
reluctance by a parent. A clinical question which gradually arose as we
pursued this approach was whether a parent might have made different, more
dynamic, active use of the help had we wéited until she had formulated
her ovn perception of the need for such help, or at least had begun to ex-
perience some problems in her or her child's use of the day care experience.
When we added the model of problem-oriented intervention, we were responding

partly to this clinical question and partly to the challenge of broadening

13y
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the scope and applicability of our work with parents. In the problem-
oriented response, which was also interpretive and/or supportive, the social
worker confined herself to certain areas efen though others might potentially
interfere with future development; the contacts were usually short-term and
the parent was encouraged to return as needed. The addition of yet another
use of the sociél worker arose from clinical questions dealing with the
issues of responding to a parent's perception of problems and need for help,
from clinical and practical questions of differentiating types of problems and
deciding which professionals in the setting might most appropriately offer
help, and from the practical consideration of using the social worker's
special knowledge and skill in ways that would benefit as many as possible

in a day care setting.

This third model involved a change in emphasis on the use of the
social worker from direct service to the parents to consultation with the
director and other staff. These consultations took various forms ranging
from spontaneous brief discussions to formally scheduled conferences. They
involved a variety of people in a variety of combinations, for example, the
director alone, a teacher alone, several teachers from one classroom, the
director and one or more teachers, or the total staff in one of the weekly
staff meetings. The family under discussion may have been new to the day
care center or it may have been known over a period of time; it may have
been a family with whom the social worker had been in contact only during

the intake and entry process, or she may have known it more extensively
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through some form of therapeutic involvement. Consultations may have been
initiated by the social worker or by members of the staff, depending on

the nature of the concern and the purpose of the discussion. Examples
include a social worker initiated conference with the director and a teacher
to work out ways of helping with the entry of a new child whose mcther is
having an exceedingly difficult time with separation; a teacher-initiated
conference to discuss a motﬁer who is reacting with unexplained hostility

_ toward her; a director-initiated conference to evaluate the effects on
certain children and parents of moving the children from the younger to the
older classroom; a staff meeting . ..ussion about the advisability of re-
commending delayed kindergarten entry for a pérticular 5-year-old, with spe-
cial concern about the anticipated negative reaction from the mother. Some-
areas of ‘concern were resolved in a single conference, but others required a
series of discussions. An example of the latter involved a mother who de-
veloped a pattern of bringing her little boy when we opened at 7:00 o'clock
in the morning, much earlier than her working hours required, in order that
she might chat for long periods with various staff members such as teachers,
the cook, and the janitor. Not only did this interfere with the tasks and
attention of those staff members but, more important, it accentuated for

the child how insensitive and unavailable the mother was to him and his
needs. He had presented behavior problems since he began attending the
Center and it was noted that his upsetness was highest in the mornings,

gradually decreasing as the day continued. It seemed likely that a morning

ot
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routine in which he was rushed to a day care center in order that his mother
might then stand around visiting with people was sufficiently confusing and
upsetting to aggravate his emotional distress and subsequent misbehavior.

It was clear that the mother should be asked to discontinue this routine for
the sake of the child, but it was also recognized that the routine was meet-
ing certain needs of hers which were important to understand and respect.
Shortly after entry, the mother had accepted, sampled, and then rejected
social work help, loudly insisting thereafter thaf it could have no value

to her. Therefore, since the current problem could not be approached through
direct social work intervention, it was decided that the director would at~
tempt to work with the mother herself, in consultation with the social worker.
A series of conferences were held in which the social worker helped mainly
through alerting the director to the dynamics of this mother's feelings and
behavior, the best approaches to use as well as those to avoid, and the limi-
tations of what could be expected in results with a woman as troubled, needy,
and resistant to help as this one. _Although results were limited as pre-
dicted, there was seme modification of the problem and, because.of the care-
ful work{ it was accomplished without increasing the mother's negative feel-

ings toward her child.

The following example illustrates the use of the social worker as a
consultant in a staff meeting as well as in individual conferences with a
teacher. The problem involved 5-year-old Jane who had attended the Child-
ren's Center since age 3, was now in kindergarten in the public school, and

in extended day care during the hours before and after kindergarten. In
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response to her concern about problems Jane was having in learning and behav-
ior, the kindergarten teacher was invited to a Children's Center staff meet-
ing. The social worker shared pertinent information about the family situa-
tion as she knew it from her work with the mother during intake and entry as
well as from periqdic problem-oriented sessions. Both the kindergarten and
day care teachers found this valuable in planning their separate contacts
with the mother from whom they needed very specific help to supplement their
work with Jane. In learning of the mother's ambivalent feelings toward
parenting generally and toward Jane specifically, they were able to devise
approaches which tapped the positive feelings and enabled the mother to pro-
vide Jane with several kinds of concrete assistance and support. The day care
teacher conferred with the social worker twice more, to verify her perception
of the mother's present attitude and actions as well as to develop additional

approaches which might be productive.

In this third model, the shift in the use of the social workér from di-
rect intervention to consultation meant that instead of the social worker's
automatically assuming responsibility for the primary helping relatiénship
with the parents, this relationship was now offered by the director who then
consulted with the social worker whenever the need arose.. This approach did
not preclude direct social work intervention but rather insured that it be
undertaken only after the consultation approach had been followed. When it
was undertaken, the direct éervice was geared specifically to the needs of

the parent and the problem for which help was being sought; the approach
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was open-ended or problem-oriented according to clinical indications. The
timing of the intervention was flexible and clinically determined; in some
instances it begaﬁ at intake and in others it was undertaken much later in
the parent-child experience with the Center. In the consultation model, as
before, the social worker engaged with the parent in the intake process, but
now the director was also an active participant. A joint intake interview
(parent-director-social worker) prqvidgd the opportunity for the necessary
exploration of background material, present situation, and specific problems
or concerns as well as an opportunity for the parent to begin a relationship
with the director who would be of immediate help and the social worker who
might be called upon at some point in the future. Unless immediately contra-
indicated, the ongoing relationship following the joint intake interview was
between parent and director, with the director arranging and helping with
‘the process of the child's entry. The entry process itself remained the same
as that which had proven so effective, namely a gradual introduction to sepa-
ration and the group placement through a series of visits of increasing dura-
tion. As the director worked with parent and child during this period of
entry and initial adjustment, she consulted with the social worker whenever
she felt the need for help in further understanding a problém or in finding
ways to deal with it. If such consultation had not been necessary about a
family, the socialuworker and director discussed the situation at the end of
the intake and entry process in order to reconfirm their initial impression

that social work intervention was not indicated at this time. The teacher's
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view of the child's beginnihg adjustment was a valuable addition to this
consideration. The social worker then wrote a formulation based on our -
'""Guide to Assessment of Parent and Child Mental Health." (See Appendii 1.)
The formulation concluded with an assessment of whather there was a need

for help for parent and/or child -- and whether that need would most ap=
propriately be met by social work interventiom, counseling by the Center
director, or by referral to an outside resource. With most of the families
involved in this consultation model, the initial assessment recommended

that thg Center director be responsible or available for the primary he1p§
ing relationship. It was clearly understood that if in the future a family
demonstrated a need for help outside the scope of what would be appropriate
for the director to offer, the initial assessment would be amended. Also,
if social work intervention seemed indicated during the intake process and
proved not necessary beyond that point, the initial assessment was amended
to place the primary responsibility with the director. Conferences that the
social worker had with the director and the teachers, as well as discussions
and evaluations in weekly staff meetings, provided the information from which

assessments were formulated and kept up to date.
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Selective Use of Social Werk Intervention: Some Illustrative Cases:

The case of Mrs. J. illustrates how we arrived at a formulation of
whether help was needed and how the need would best be met. Based upon the
intake interview with Mrs. J. and the pre-placement visits and entry adjust-
ment of 4-year-old Peter, the social worker (using the guide referred to

earlier) prepared the following:

Assessment of Parent and Child Mental Health

Mother

Mrs. J. is an attractive, outgoing, organized young woman
who arranged and carried out the application for our services
in a direct, efficient manner. In her presentation of background
information, current situation and reasons for requesting our
services, she displayed considerable warmth, objectivity, compas-
sion, and insight. Her level of functioning and commitment seem
quite high in the many areas for which she is responsible; i.e.,
her role as mother of two children, as homemaker, as full-time
employee in a large office where she has already received one raise
with a promise of another in the near future. She seems realistic
about the pressures she is under but also is able to experience
pleasure and enjoyment from the evidences of accomplishment.
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Daspite her own deprived background of unreliable parenting -
and an excessive numbar of foster homess, Mrs. J. seeams to have a
capacity for warm and sensitive relating. She responded very
comfortably to thz social worker from the first contact. Her
description of and referances to the children conveyad a strong
impression of warmth, sensitivity, and availability. Observations
during visits confirmed this impression. She appreclated the "
importance of supporting Peter through the early separation and
initial adjustment to the Center, and showed an impressive capacity
to help him move away from her while being available for his return.
Although she has suffered great disappointment and pain as a result
of her husband's alcoholism which destroyed their marriage, she
continues to have warm feelings for him and his family and to help
maintain close ties with them which appear important to the children.

Child

Peter, age 4, is the younger of two children; he has a sister
two years older. The parents separated because of father's alcohol-
ism around the time of Peter's third birrhdaj, a menth later mother
'became employed for the first tice since the children. were -
born. The children hava been in two or three different . .... .
day care homes since mother became ernployed and Peter has
had some difficulty in coping with the separation from her.

He has a close and somewhat dependent relationship with

his sister, His early development was healthy and normal;
his mother finds him bright, verbal, respoansive and appeal-
ing. His close relationship with his father is being maint-
ained through regular visits.

Peter seems to have an adequate sense of self-regard as
" well as a capacity to relate to others. Although he had -
some difficulty with separation from mother in family day -

. care horbs he seems better able to cope with the separation
in a day care center. On those occasions when the stress of
the absence of mother or some other stress appears to over—
-whelm him, he usually copes by turning to a caretaking person
such as the teacher. Aggressive expressions are moderate,
indicating considerable capacity for controlling and channel~
-ing. He alsoc responds very positively to the other children
and to the many activities which are available to him.

Assessment of Need for Help

The high level of this mother's functioning and coping,
together with an initial assessment of Peter, leads to the
conclusion that social work intervention is not indicated
for this family. Wnatever counseling may become advisable
in the future. and it would most likely be in the category of
pareat educatiom, could be provided very effectively by the

Center director.
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Another example of how we arrived -at a formulation of whether help was needed
and how the need would best be met is shown by the assessment of tlrs. B and her two

children, Candy 4 1/2 and Teddy, 3.

Assessrent of Parent and Child Mental Health

-

Mother

- Mrs. B.is a fairly attractive 27 year old woman whose separation
from her husband a year ago has forced her to seek employment and child
care for the first time since she became a parent. In the initial intake
interviews she verbalized excessively, evidencing an extreme degree of
anxiety about separating from ths children. When they were scheduled -

. for a short visit to the Center, during part of which she was to leave the-
children in the classroom while she filled out papers in the director's
office, she found it necessary to bring a friend along to support her
through the ordeal. At the same time that she entered the children in the
Center, she began a job as cashier in a busy market. In addition to the
distress she felt about separating from the children, she also verbalized
tremendous anxiety about whethar her performance on the job would satisfy .
her employer. She and the children continued to live in the home she and

. her husband had been buying; not only was she worried about her ability
to meat the mortgage payments, but she also felt overwhelmed by the sole
responsibility when problems occurred, such as with the plumbing. Her

. reference to having had a nervous breakdown at age 18 is not surprising
in light of the intensity of the anxious, conflicted feelings with which -
she attempts to cope in stressful situations. - . .

Mrs. B. related to the social worker in a pleasant direct manner,’ T
making good use of two sessions which were focused on undetstanding her feelings
during the process of separation and entry. Although her distress with
separation seemed. initially to apply to both children, it soon became apparent .
that she experienced the loss much more in terms of Candy, and that she is '
very much the preferred child. Candy was a much-wanted child; Teddy was

‘neither planned nor welcome, and Mrs. B indicated that he 'was several months

old before she could feel any warmth toward him. Although she insists he is

‘now a source of great joy, her words are belied by her behavior toward him

which is largely pressured and indifferent. During the entry process it was

-clear that both children were much better able to handle the separation than

their mother who was in such distress about it. It was also apparent that
when Mrs B. was able to move a bit beyond her initial acute distress to begin
to observe her children's early adjustment to the Center, her focus and interest
were almost exclusively on Candy. She appears to be in a hostile/dependent
relationship with her own parents; appears to have wmany unresolved feelings and
problems with her ex-husband; and her involvements with other men in her life

seem to ba filled with complications.

-
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Children

Candy, age 4 1/2 the much wanted and obviously preferred .child,
is an attractive sturdy little girl whose developmant and adjustment:
have heen of great satisfaction to her mother. Her initial response
during the early period of entxy into the day care center was a vary
tentative one; she held back, was watchful without participating, and
tended to stay close to her mother. It seemed likely that-this was at
least partly due to the mother's difficulty in letting go and, indeed, .
when Mrs. B. was helped to become somewhat more comfortable with the
need to separate from the children, Candy became somewhat more comfort-
able about relating to the group and the teachers. However, her adjust-—
ment continues to contain a certain tentative quality; she is very quiet,

very obedient, and very serious.

Teddy, age 3, is a2 bright a=tractive little boy who approached the
day care center quite differently from Candy, pernaps reflecting the
difference in the mother's feelings toward the two children. Froam the -
first visit Teddy moved right in, seemed very comfortable in the new
situation and about separating from his mother. He is friendly with the
children and affectionate with the teachers, appears to enjoy tasks and
to take pride in his accomplishments. Awarenass of the mother's prafer—
ence for Candy raises the question of whether Teddy's initially easy entry
is an over-compensation, whether it will hold or whether we will begin to

see a decline in the adjustment.

-

Assessnment of=Neéd for Helé;

Having weathered the trauma of placing her childrean in day
care, Mrs. B. seems to be nobilizing her energies into coping with .
her recently acquired life style as a working single parent, needing
to feel that everything is woving in a positive direction and that :
she can now view the future with optimism. - Underneath all of this
is a layer of tension and anxiety which may prove troublesome . and.
_with which she may need help in the future. At this point she is
not seeking such help and it seems advisable to respect this. The
difference in her parenting of Candy and Teddy, with the potentially
adverse effect on Teddy, is an aresa which does need attention.
Discussions between the social worker and the director as well as in
staff meetings have led to the conclusion that this help would best .
be given by the director who will use a child guidance approach and
1imit her vork to this specific area. Should the need for a more
therapy oriented approach become apparent, we will reevaluate the -
situation and move toward intervention by the social worker or toward
referral to an outside resource. |
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Discussions about this situation between the social worker and
director took place on both a scheduled and an informal basis, and were
designed to evaluate t.e children's adjustments and needs as well as
Mrs. B.'s ability to make constructive use of suggestions for change with-
out succumbing to extreme anxiety. Two separate conferences with Mrs. B.
were arranged during which each child was discussed by the director and
that child's teacher. The focus was on helping Mrs. B. develop ways of in-

) R
dividualizing the children in order to strengthen Teddy's sense of himself,

- his importance within the family and especially with his mother. Subsequent

observations, shared by various members of the staff at staff meetings, in-
dicated that Mrs. B. had been able to make use of the intervention, that she
appeared to have modified her behavior toward Teddy so that it contained more
warmth and approval. The director remained available to her for continuing
talks along this line as needed and continued to consult with the social worker
as indicated. It was understood that in the event Mrs. B. needed and seemed
receptive to help on a personal level that was beyond what the child deve-
lopment focus could provide, we would reassess the approach and make what-

ever plan for intervention seemed appropriate.

The following is an example of a mental health assessment which con-

cluded with the recommendation for intervention by the social worker:

Assessment of Parent and Child Mental Health

" Mrs. A. is a pleasant looking 24-year-old woman who relates to her
4-year-old daughter, Jill, in a way which is warm and concerned but which
contains a high degree of uncertainty and apprehension about her mothering
skills. Her own life has been filled with disturbing, anxiety-producing
events; she seems to have no awareness of the effects of these events on
her present feelings or functioning; her energies appear to be mobilized

12
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entirely around the task of moving herself and Jill froa ona day

to the mext. At the time of application for day care, Mrs. A was preparing
to return to beauty school where she had previously COﬂpleLad arost all the
requirements for the State Boards. Still to b= acconplished is her com—
pletlon of the 10th grade which she is legitimately worried about because
of the difficulty it presented when she was a teenager and because she

may well be of somewhat limited intellectual capacity.

Mrs. A's parents divorced when she was 11 years old; her father moved
awvay and she did mnot see him again for about eight years; she and her three
sisters lived with their mother, often in extreme poverty which was not
relieved until several . years later when the mother married a career ser-~
viceman. Tne famlly moved around the country as the stepfather was station-
ed at various bases, and this disruption was compounded by his making
sexual advances to the girls, who when they reported this to their rother,
were told he was merely trying to be friendly. 1Im what she now realized
was an attempt to leave a difficult home situation, Mrs. A. married when she
was 17 and had a son, Billy, who is now age 6 and being raised in the
East by his paternmal grandparents. From the time he was borm, her in-~laws

.ecriticized her mothering and when she decided to leave what had become an
intolerable marriage tHay threatened to have her declared an unfit

mother unless she agreed to allow them to have the baby at least six monis

of the year. She jlelded to their insistence that they keep him immed-

iately after the saparation and then whea it was her turn to have hinm they
refusad to give him up. She and Jill visited him for zbout a month a year
and a half ago, and then for a few days about six months ago. She describes.
that Billy asks.to live with her and that Jill is delighted to have a krother.
and feals close to him even though they have had such linmited contact.

Sevaral mouths after leaving her first merriage, Mrs. A. met and married
Jil11l's father whom she left wnen he returned from overseas military duty and
'insisted that they live with his parents in the South. Having already exper—
iencad problems in getting along with them, and not wanting to repeat the .
in-law stresses of her first marriage, she chose to remain in Califormia
where she was mow in coniact with her own father and her paternal grandpareats
She married for the third time when Jill was two years old and separated .
about a year and a half later because of severe financial hardship result-
ing from her husband's refusal to try to earn a living at anything but singing

i After her first marriage ended, Mrs. A. lived for 2 few months with her
mother and two youngest sisters in Rhode Island. Eer stepfather was overseas
at the time and she felt everything went well until he returned. The last
time she saw her mother was when they said goodbye at an airport as she and
Jills father left for California from which he was sent to Vietnam. Seven -
months later Jill was born and two months after that Mrs. A. receivad woxd
that her mother had shot herself and died. This distressing event of four
years ago continues to plague Mrs. A. with many doubts and questions, not

the least of which involves wvhether she was nzeded in some way she was unaua
of , 2ad might she have done something to halp prevent the travedy In the
three months she and Jill have been involved with the Chidren's Center;, we
are becoming increasingly aware of indications that these unresolved questions
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and feelings may be adversely affecting her relationship with Jil1l, who
is presenting certain difficulties in her own davelopmant and adjustoaat.

Cnild

Jill, ‘age 4, is the only child from her mother's sacond narrlage which
terminated when Jill was a baby. The only father she has known is the mother's
third husband whom the mother married when Jill was 2 and divorced when Jill
was 3%. He meintains sporadic, undepasndable contact with Jill who expressas
concarn about his absence and sadness about his unkept pronises to visit.

Eer birth and development were normal; until entering the Children's

Center she had been cared for entirely by mother or by close relations.

She is a bright, actlve, attractive little glrl who 1s aptly described

by her teacher as "four, going on fourteen" becausa of an adult quality in
her demeanor. In the relationship with her mother she appears as the

caring little adult; she is the nurse and her mother is the child. Tt appears
as though she has to ba the good daughter that the mother felt she may not '
have besen to the grendmother. Unfortnnately, the pressure to be the good
daughter prevents expression of the bad child part of normal self develop~
ment, and the conflict is being acted out in her behavior. -At times . :

" Jill is eble to engage with peers in ac tivities and relationshlps which

seem both adequate and satisfying, at other times she szems extremely sad

and unable to do anything. At times she exnibits a compliance and politeness
_ that are almost syrupy in their extreme, at other times she will stubbornly
refuse to conply, either directly or by wandering off as if unaware of the .-
demand, She is wetting and soiling, both at home and at the Center.

ASSQSSﬂent of Need for FelD

: Th° problems wnich 5111 is showing in her aﬂjustment clearly indicate
the need for help. .The questions and anxieties which the mother is sharing
seem to indicate her availability to help. Staff discussions have led to
the ~onclusion that intervention should be by the social worker, and a plan
for weekly discussions with Mrs. A. has now been implemented. The focus will
be on heliping her to uanderstand the connection between her unresolved feel-
ings about her mother and the problems which Jill is experiencing. It is
likely, based on an assessment of Mrs. A's emotional construct, that the
inCerventlon will nead to be open—endad and both supportlve and interpr281ve.

- A,
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TREATMENT OFFERED BUT NOT UTILIZED

It‘is important to reflect on situations where social work inter—
vention was not succeSSEul. From these we may learn further refinements-
of what kind of parson with what kind of problem is best served by JHat
kind of help. . - As we*developnd our various therapeutic apDroaches, ..
wegiearned " to be selective, to tailor the metiod of help to the personl
whowuld be receiving it. It is equally important to learn about what ;
might be called the nonutilization group, those persons who seemed unable
to respond to help at l], no matter.how flexibly it was offered | R

An example is Mrs, D. who entered her son Freddle, tnen 34 years old

-in the Cnildren s Center about three wonths after we opened At that time

ve were actively ofrering open—ended social work intervent101 to all parents .

;for whom this seemad feasible and it certainly seenbd indlcated for her,

' both in terms of problems she was hav1ne as a peraon and as a parent and.}
in terms of problems Freddie was sho&ino in his own adJustment. Freddie 1f
was the only child of a relationship that endad whan he was a baby. He
:never kKnew his father' his mother was employed rull—tlne all of his life
‘and until placement in the Children s Center he had been cared for mainly
:by maternal orandmotnor. Mrs. D's initial references to Freddie and their
llfe tooether, as well as her sympath/ (but not sensit1vity) to his diffi—:

culty in separating fron her during their first visit to tne Center, gave

the impression of a close emotional bond. However, this impression was
socn counteracted as the entry process continued and she'found it impos—
sible to make herself available to him as he was needing and as we were
recormending. Using the demands of hsr job as the reason, she resisted

124
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involvement on her part, insisting that maternal grandmother'could substi-
tute for her. When we held firmly to our conviction that Freddie would
best benefit from his mother's help with this initial adjustment, she
agreed to be available but then substituted the grandmother at the last
minute. In subsequent contacts with the social worker, Mrs. D. revealed
highly ambivalent feelings about Freddie and, not surprisingly, Freddie's
adjustment in the Center has been filled with problems associated with
extreme insecurity and anxiety.

Mrs. D's response to our recommendation for regularly scheduled
sessions with the social worker contained the same high degree of ambival-
ence as her feelings about Freddie -- a recognition of the need for help an.
a desire to obtain it, céuntered by a resistance to becoming involved. She
accepted appointments and then missed more‘than she kept, sometimes formally
cancelling them and at other times‘simply not showing up. Significantly;
howevef, those sessions which did take place.formed the basis of a grad-
ually increasing trust in the relationship which enabled her to return
to it at future times when she felt extremely anxious or depressed. .Dur-
ing the first year of Freddie's placement with us, there were.three separ-
ate periods in which'Mrs. D. became involved with the social worke; in a-
treatment relationship with an open-ended approach. Each time, she appeared
initially to make good use of the apprpach; then, after from three. to five
sessions she would‘begin to move out of the relatioﬁship, unable to make use
of interpretations of her resistance. These interpretations dealt mainly
with her pervasive distrust of relationships, a distrust stemming from a iife—

long disappointment in her parents' inability to give her the acceptance and

~
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support she needed. As she would reach out to the social worker and begin

to experience the longed-for response, she would become so fearful of

losing it that she would withdraw from the relationship before it could

be withdrawn from her. The message of her behavior was clear: '"How can

I trust you -- you'll just turn around and hurt me as everyone else has

done." Unfortunately, the interpretations, while somewhat accepted intel-
tually, did not sufficiently relieve the fear or the behavior. It

became clear that although the nature and scope of her problems might

make the open-ended response seem clinically warranted, her: pervasive

fear and distrust of relationships made it impossible for her to remain

in such an approach. Her withdrawals fhen set up guilt feelings which

made it more difficult for her to reach out at a later time when her

problems once again overwhelmed her. Therefore, it was decided to respond

to Mrs. D.'s requests for help with a problem-oriented, short-term ap-

proach, interpretive and/or supportive approach as indicated, which_permit-

ted her to make whatever use of help she could and then to terminate without

guilt and with the assurance that she was welcome to return at any time for

another problem-oriented, brief involvement. During theé next year and -

a half she . initiated four such requests; although there seems no doubt

that its availability on this basis had some meaning to her, her use of

the help remained tentative and constricted.

In contrast to Mrs. D. who was unable to make significant use of

help no matter what approach was offered is the example of Mrs. R. who
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adamantly rejected all overtures by the social worker for over a year and

then, suffering an acute anxiety attack, was able to become involved for
a:short time in a treatment relationship with an open-ended approach. Ul-
timately, the forces which initially prevented her acceptance of treatment
flared up and precipitated another rejection. Mrs. R. was an exceptionally
needy person, literally starving for reassurance that she mattered, that she
was cared about. Her own needs were so overwhelming that she was able to
give very little support or security to anyone else. This was dramatically
evident in her relationship with her son Georgie, 5% who had been in the
Children's Center since shortly before his 4th birthday. Reflecting his
mother's inability to experience anything beyond her own unmet needs, and
her uncontrolled rage at not being sufficiently nurtured, Georgie's ad-
justment was characterized by a distrust of caretaking figures and an ex-
ceedingly low tolerance for frustration. Mrs. R.'s descriptions of her

own temper tantrums were an exact match of what we experienced with Georgie.

Part of the explanation for Mrs. R.'s abrupt rejection of the treatment
may be found in feelings she expressed during her involvement: '"I never feel
as though I am getting enough. I get so nervous before coming to see you that
I have to take a tranquilizer, but then I feel much better after I'm here
for a while." The expectation of being left hungry, and the fear of retalia-
tion for the resulting rage, may have been some of the ingredients which
prevented her from allowing a therapeutic involvement in the first place

and ultimately interfered with her continuing it.

Additional examples in the '"'mon-utilization' group lead to the
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speculation that there may be two kinds of personalities which make it either
exceedingly difficult or altogether impossible to accept help. One is demon-
sfrated by the mother who seems to have a very basic difficulty in relating
with any real consistency. This difficulty is seen in terms of her child,
other adults, and, not surprisingly, the social worker. The other,'is demon -
strated by the mother who does evidence é capacity to relate but who seems
very afraid to disturb a relatively well-functioning adaptation and there-
fore will not accept the need or opportunity for help in a particular area

that may be creating some difficulty for her.
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CHAPTER 6: PROCEDURES YOR DATA COLLECTION!

I. PROCESS DATA

Certain data were gathered sufficienty often enough to capture
process changes: The social work contacts with the pérents, and the obser-

vations of the preschool children in the classroom,

A, The Data from Social Work Contacts.

For families in the open-ended treatment groups, an appointed once-
a-week contact tended to be established. For the problem oriented and con-
sultative treatment group, the contacts varied by definition but a month
seldom passed without there being some contact with the family. Home visits
were made' as part of these appointments and contacts, with the frequency
varying according to the needs and characteristics of the family. However,
each home was visited at least once to correspond to the designated cross-

sectional assessments.

Immediately following the contact, the social worker dictated a
process recording of it in descriptive as opposed to inferential terms.

When interpretations were made, they were kept separate from the description.

These appointed contacts wre supplemented by the frequent informal
contacts between parents, social workers, and teacher as the children were

brought to and picked up from the center.

This chapter was written by Christoph Heinicke and Arthur Farley.
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B. The Data from the Process Observations of the Children.

Several teachers and four child development professionals, also
trained as child psychotherapists, contributed on a regular and scheduled
basis to the total data pool. This resulted in almost daily observations

on practically all of the children.

The teachers were asked to write out whatever they felt to be of
importance on a particular day. We wanted as much as possible to have obser-
vations from their point of view because certain aspects of behavior come 135
light that can only be seen by what is essentially a participant observér.
However, this approach meant that from a sampling point of view coverage may
be uneven, so this was dealt with by carefully instructing and scheduling

what will from now on be called the child observer.

Each child that entered the day care center was given primary obser-
vation time by each observer on each observation occasion during the first
five months and at the 12 and 24 months assessment point. By primary observa-
tion time we mean that the child was followed individually for at least ten
minutes during each day's observation period. The general procedure was to
observe for about ten minutes per child and then to go to a separate room
to dictate the observations into a dictating machine. Because time was in-
sufficient for all observers to view all children every week, a secondary
priority of observation was given to those children having passed the 5-month
point. These children were observed in the usual ten minute manner once a

week by one of the observers and as part of group situations involving a
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primary child seen by any of the observers; also, to the extent that any
teacher or observer had extra time to watch them, additional observations

were made. The time of the observations was carefully recorded.

Three of the observers observed three hours a week and one observer
devoted ten hours to this task. The important point is that they contributed
approximately the same number of observations per child to the data pool

every week.

The primary guide to the observation of the child was to focus on
thg description of those behaviors that reflect his. developmental progress
and allow inferences about his inner experience. These inferences, if made
at the time of dictation, were separated from the descriptive text. An

example is taken from a previous publication (Heinicke, et. al., 1973).

"Paula moved into the nursery school classroom tentatively, with
her finger between her teeth. Although she was initially céutious, she soon
seemed quite confident in being there, did not cling to her mother, and her
facial expression relaxed. Carefully, she fed or cleaned varioﬁs dolls. At
times she would go over to her mother to receive very quiet and warm affec-
tion, and then move away from her again in order to résume her play in the
ddll corner. Thfoughout this first period there was, however, little notice-
able contact with the teacher or student teacher."

The interpretation of these observations was indented as follows:



~-128-

It would seem that engagement in the activities of the
school was initially dependent on the affectionate reas-
surance from a physically present mother. The longing,
associated anxiety, and the disruption of her engagement
become even more pronounced as the mother actually began

leaving.

Following the profile conceptualization of Anna Freud (1965) we

asked observers to keep the following areas of functioning in mind:

1. Approach to Each Nursery School Day. In view of our interest

in the child's psychciogical move from the home to nursery school, his initial
adaptation at the beginning of each day was thought to be particularly re-
vealing. We asked ourselves to what extent thé child became involved in new
relationships and new activities, and what modes of alternate adaptation he

pursued if his engagenent did not increase during the morning.

2. Relationships. The child's relationships to the various people

in his life were noted with great care. Influenced particularly by Anna
Freud's developmental line concept of moving from dependency to self-reliance
(1965), we asked how changes iﬁ past relationships and formation of new ones
tended either to represent the continuation of the past or tended toward

greater self-reliance and adaptive exchange.

3. Expression of Affects. While many affects, such as sadness,

cheerfulness, hate, and love would most easily be studied as part of the.
observations of the child's relationships, we also followed the child's de-

velopment in expressing affects independently of those relationships.

. 133
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4. Anxiety. Anxiety was also most frequently observed in the
context of relationships. Those anxieties relating to separation, messing,
and the expression of aggression were especially noted. Wherever possible,
observations and inferences were also made about related present and past
conflicts. In general we were, however, cautious about inferring underly-

LY

ing dynamics.

5. Defenses and Modes of Coping. Defenses seen in the nursery

school included such things as turning a passively experienced event into an
actively manipulated one, a great variety of defensive identifications, and

various forms of avoidance of painful situations.

6. Ego Develobment. This included what Anna Freud (1965) has con-

ceptualized in her Developmental Profile as ego functions, as well as those

considerations involved in her concept of lines of development. Ego func-

tions include attentiveness, frustration tolerance, memory, and reality test-
ing. Many of these functions and their effective integration were best |
studied in relation to certain tasks and special assessment procedures which
are discussed in subsequent sections. Observations on such lines of develop-
ment as reliability in bladder and bowel control and the attitude toward food
could readily be made in the everyday nursery setting. Similarly, the learn-
ing of certain skills such as tricycle riding or holding a pencil proved to
be sensitive reflections of ego development. We also noted any indications

of the child's identification with persons in the environment.

7. Superego and Superego Representations. In this regard we
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observed any indications of guilt or shame, the cognitive elaboration
associated with such affects (superego representations), and the underlying

confiicts which possibly are associated with such Phenomena.

8. Self-Representations and Ideal Self-Representations. We were

interested in how the child sees himself and whether or not this representa-
tion is fairly accurate or distorted. Sometimes one observed the child's

enactment of what he might want to be.

9. Fantasy. While we hdve been cautious in inferring fantasies
from the child's overt behavior, there were instances when the operation of

an underlying fantasy could be inferred with considerable confidence.

Of the various foci noted above, the child's relationship to the
observer needs elaboration. The observers did not initiate or even encourage
interaction with the child. When the child became too involved with the
observer, steps were taken to shift the relationship to the teacher. Despite
this stance, the children did react to the observers and the nature of this
reaction became one of the most sensitive indices of the child's development.
Thus, one little girl first turned to the observer asking for her mother,

later actively avoided the observer, and then both rejected and invited him,

The experience of observaticn inevitably influences further obser-
vation. Certain questions have served as guidelines for both the observa-

tions and the ratings made at certain cross-sectional points:

1. What is the nature of the child's move from the relationship

with the parent or caretaker who brings him, to the activities,
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adults, and peers in the Center?

2. What is the nature of his relationship to adults and to

peers?
3. What is the nature of his task orientation?

4. What is the nature of the expression of his aggression?
Is it either excessively expressed, excessively repressed,

or well modulated?

C. Categorized Observations of the Child's Task Orientation.

As indicated, in relation to the description of the ego functions
of the child, we focused our observations on one area, namely, task orienta-
tion. By task orientation we describe a process whereby the child shows his

capacity to engage in, produce in, and take pride and pleasure in a task.. . .

Can the child regulate his own behavior so as to be involved and persist in
the activity or task? Persistent éttentiveness is seen here as an indication
of the child's ability to tolerate frustration while being meaningfully and
nsychologically engaged; lack of attention, actively resisting involvement
and disrupting or being aggressive toward otherslare negative behaviors in
this regard. Once engaged, what are the indications of pleasure in producing
something, and of pride in that achievement? Here we noted that a good con-
tribution from thé child is often accompanied by a sense of pride, although
it must also be noted that the ascertainment of this inner state may involve

considerable inference on the part of the observer. Similarly, it has been
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found that pleasure in the task situation is most often observed and most
specifically defined in terms of the child's spontaneous involvement. In
terms of production, for example during story time, one examines how fre-
quently the child answers the teacher's questions, how appropriate hiél
answers are, and whether his answers reflect some degree of cognitive func-
tioning as opposed to purely rote response. We were also concerned here with
the child's curiosity as related to his capacity for productivity in the
task. How frequently, for example, did the child ask questions during story

time?

Because of our interest in how the child moves psychologically from
care by the adult to autonomous involvement in the task, and because rele-
vant behavior is observable during a situation such as story time, we also
categorized seeking and giving affection, seeking atfention, seeking to be

on the adult’s lap, and various forms of regressive behavior.

One way to contrast children within the group setting or to assess
and evaluate the individual child is to observe which behavior components
of task orientation the child is capable of showing in relation to a given

task. The following types of task situations have been distinguished:

1. Those tasks which the child himself defines and pursues. Thus,

the task may be to build a secret house made of blankets. There is pleasure

in the construction and pride when it is successfully completed and used.
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2. Those tasks which are defined by making specific materials

available to the child, suggesting ways of using this material, but leaving

the child room for self-structuring. For example, on the first day of entry

into preschool, when three-year-olds Julie and Amy were accompanied by their
mothers, Julie could become involved in the playdoh offered by the teacher
and define it as making cookies for her mother. By contrast, Amy, though
showing pride and pleasure in the péintings that she completed, could not
stay with the self-defined task and had to disrupt another child, who was
absorbed in his own painting, by becoming physically abusive (Heinicke,

1973).

3. Those tasks where the goal and the steps to reach that goal

are defined by the adult. This might be a story time, song time, eye-hand

coordination games, etc. Story time, for example, requires that the child

be attentive, not disrupt, and contribute in some form to the group effort.
Thus, Judy readily seated herself for the story time, sometimes lost attention,
obviously followed the story, but sometimes could not answer a question. By
contrast, Amy dglayed joining a story time, disrupted the story by throwing
playdoh, and had to be held on the teacher's lap to prevent further disrup-

tions (Heinicke, 1973).

In delineating and defining the following categories and subcate-
gories of task orientation, our greatest experience to date has been in re-
lation to the task defined as "story time." A particular part of the day

is designated by the teacher as the time all children gather to listen to

133
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her read a story and to take part in the discussion of that story.

The observer placed himself on the periphery of the group in such
a way as to maximize his ability to ea511y view each child, yet minimize as
much as possible the group's awareness of his presence. The observer did
not initiate or encourage interaction with the children. Despite this stance,
however, the children inevitably did react to the observer. Therefore, if a
child became too involved, steps were taken to shift the relationship back

to the teacher or another adult.

Rather thaﬁ a narrative description of behavior, the observer wrote
down the actual category into which that particular piéce of behavior fell;
e.g., if Bobby hits Cathy, rather than describe the incident the obserVer'v
simply noted, Bo Agg Ca, and then if Cathy hit Bobby back it was scored, Ca
Agg Bo. The following categories were likely to involve another person or

object: Resists Involvement, Seeks or Gives Affection or Attention, Agpres-

sive behavior, and Seeking Lap. In many instances there are not likely to
be definable objects or persons relating to the categories of: ' Inattention,

l.eaves the Group, Disrupting, and Regressive behavior. Thus, if Bobby is

inattentive it would be noted as Bo IA.

All behavior was scored in sequence as quickly as it was noted and
the starting and ending time as well as all children present was carefully
recorded. Where a particular behavior persisted in a given child and there
were no other scorable behaviors in the group, then a limit of two scores

per minute was used. This situation, however, very rarely occurred.
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All the above procedures and the categories listed below
are described in considerable detail in Heinicke, Strassmann, and Phil-

lips (1974). Here we give the major headings and the various subcategories

1. The Child's Capacity for Engagement in the Task.

Engagement:
Attention -- Child involved by maintaining attention.
Interest -- Child involved by indicating interest.
Disengagement:
Inattention -- Child does not maintain attention in
face of routine distractions.
Self-Involved Task or Activity -- Child remains in group
but pursues own task.
Leaves Group -- Child physically leaves group.
Removed from Group -- Child so disruptive that removed -
from group.
Resists Involvement -- Child refuses to participate.
Resists Teacher -- Child resists teacher's attempts to

elicit participation.

Disruption and Aggression:
Disruption -- Child disrupts ongoing group process.

Aggression -- The child's intent to hurt can be inferred
from his behavior,

14vu
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2. The Child's Capzcity to Produce in the Task.

Productivity:

Good Contribution -- Child adds to the ongoing group
process.,

Correct or Incorrect Answer -- Child gives correct or
incorrect answer to question posed in group.

Asks Question -- Child expresses curiosity as opposed to
interest.

3. Child Shows Pride in-his Contribution to the Task.
Pride:

Pride in Contribution -- Child proud of contribution
or product.

4. Child Shows his Capacity for Pleasure in the Task.

Pleasure:.

Pleasurable Involvement -- Child exhibits spontaneous
pleasurable involvement in task.

S. Child's Capacity for Self-Reliance.

Self-Reliance:

Seeks Attention -~ Child draws focus of attention to
himself.

Seeking Affection and Giving Affection -- Child seeks
or gives affection.

Seeking Adult’s Lap -- Child shows need to be in adult's
lap.

Regression -- Child shows‘regressive behavior such as
thumb sucking, masturbation, picking
nose, etc.
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IT. CROSS-SECTIONAL DATA

For purposes of gfoup comparison, analysis of individual variations,
and trend analysis, certain selected cross-sectionai assessments were made
at entry into the.day care center, and at 6 weeks, 5 months, 12 and 24 months
after entry. Figure 1 is the data collection form used to indicate when each

procedure was due for a given child.

A. Psychological Testing.

The Stanford Binet was administered by an experienced psychologist
at each of the cross-sectional points. Most importantly, this professional
did not have any other information on the child or family. Té provide addi-
tional information on verbal and performance subtests, the WPSSI was admin-
istered by another expérienced psychologiét at entry into kindergarten, and

the WISC was given at the end of kindergartep.

B. Videotaping the Task Orientation and Other Behavior.

Eéch child was videotaped at each of the cross-sectional assessment
points. Both a broad free sample of the child's behavior and his or her
specific task orientation behavior in the book time was preserved on videotape.
The latter was scored using the same scoring system used on the spot by the

observer of that book time.

C. Task Orientation Scores.

The availability of continuous task orientation scoring made it

possible to generate cross-sectional scores for each child on each of the
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FIGURE 1

Showing Data Collection Form

Projected K
or Pub. School

Name: Ctr. Raters: ) Date:
DUE DATES: .
Entry 6-wk 5-mo 12-mo 24.-mo
B'date Age: ( ) ( ) ( ) ( ) ( ).

STANFORD-BINET

DEVELOPMENTAL PLAN

CHILD DVLP RATING

PARENT RATING

DOLL PLAY

FILMING

TASK ORIENTATION

Preschool Graduation Kindergarten__Public School_ _ Time in Full Day care
Termination Date of Entry Time-Extended Day Care
Date School Total Time in Center

Name (mo7fa)

Address

Tel:

Siblings in Center:

Name ‘ ' B'date Age

143
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dimensions of task orientation (e.g., disruption, regression, etc.)

D. The Child Development Ratings.

Related to the central questions previously mentioned, five develop-
mental ratings were made at the 6 week, 5, 12 and 24 months point. It is
important to stress that while the 6 week rating, for example, focused on
the status of the child at that point, the nature of his development in the
interval before that point was also carefully studied. The title 6f the ratings

is given below; they are defined in Appendix A.

1. The nature of the child's psychological move from parents

to a new involvement in school.

2. The nature of the child's peer relations.

3. The nature of the child's task orientation.

‘4. The nature of the child's modulation of aggression.

5. The nature of the child's general adaptation.

E. The Parent-Child Ratings.

The parent-child ratings were also madé at the 6 week, 5, 12 and
24 month points. A; with the child development rating, the parent-child rat-
ing focused on the cross-sectional point in question, but the time span befére
it was carefully studied. These ratings reflect those qualities in the re-
lationship which previous studies had found to be associated with the child's
development and in particular the development of his task orientation. The

titles of the ratings are given below; they are defined in Appendix B.
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1. The quality and quantity of the parent's affection for and

liking for his child.

2. The extent of time and energy that the parent has available

for his child.

3. The parent's capacity to maintain an organized and effective

environmental sequence.
4. The clarity with which the parent defines his availability.
5. The extent and consistency of the limits set by the parent.

6. The standards set and the sanctions used by the parents in
regard to a) aggression control; b) cleanliness; c¢) self-
reliance; d) adult role behavior; and e) achievement in pre-

academic areas.
7. The extent of clarity in parent-child communication.
8. The extent of the:parent's active instruction.

9. The manner and extent to which the parent encourages the child

to move toward new experiences and relationships.

10. The frequency with which the parent is involved in a conceptual

exchange with the child.

Although change scores could be computed by finding the difference
between a parent-child rating at two different points, changes in the par-

ent's functioning both as a person and as a parent were specifically noted |
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through the use of two global change ratings. Employing a rating ranging

from -7 to +7, each rater was asked to indicate the extent to which the

parenf had changed as a person and as a parent. For the rating of the persen
this was in all instances the mother. All relevant aspects of her functioning
were considered. Comparison with other mothers in similar circumstances was

made.

In making the change ratings on the parents, not only the mother
but all significant parent figures were considered. What was the extent of
change in the total parenting situation? Both the specific parent-child rat-
ings defined previously and changes seen in other parents were used as refer-
ence points. It should be noted that these, change ratings caﬂhot be begun
until the 5 months assessment; at 6 weeks there is no previous systcilatic

assessment,

F. The Doll Play Interview.

The purpose of the doll play interview was to provide a private
opportunity for the child to express, and a trained child:tﬂérapist to
assess, his predominant preconscious concerns. A standard set of toys con-
sists of the follqwing: A doll house with a family of dolls (Heinicke G
Westheimer, 1965); a family of large hand puppets; a variety of rubber animals;
packets of soldiers; Indians and cowboys; a variety of.carg and airplanes;
two large dolls, one of which could be bottle-fed; a playdoh factory set;

and crayons and paper.




-142-

The session lasted for about 40 minutes and was tape-recorded,
mainly to get a sémple of the child's speech and to provide the opportunity
for further analysis at a later time. If the child asked about the machine,
which was visible, the purpose was expiained and the child was told that he
could hear his voice if he wished. No problems weré encountered in this

regard.

Almost all children quickly expressed themselves in relation to
the adult and the material. The major concerns or questions that the child

was dealing with can be readily inferred.

Partly to provide some structure for ending the play interview and
also because the procedures have been found to predict later reading achieve-
ment (De Hirsch, et al., 1966), the following was attempted toward the end
of the time. The child was asked to tell any story that he could think of.
If he could not think of anything, he was asked whether he rememered the
story of Goldilocks and the Three Bears, Little Red Riding Hood, or The
Three Little Pigs. Theh the child was asked to draﬁ a picture. If the
child did not draw something spontaneously, he was encouraged to draw a pic-
ture of any kind of person and then a boy and a girl. Finally, he was asked
to write his first and last name, and to spell it if he could not do the
writing. Immediately after the session, the interviewer dictated a full pro-
cess account of the‘session as well as his interpretation of the behavior,
related environmental'information, and hypqtheses regarding underlying dynam-

ic elements.
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G. Teacher Ratings During the Kindergarten and Elementary School

Period.

While the major focus of this project was on thé children's func-
tioning within the contéxt of the day care center per se, a logical extension
was to include an assessment of their public school experience. In this con-
text then it was decided that a rating scale would be developed which could

be used by the grade school teachers to indicate the nature of the child's
behavior and performance in the areas we thought most clearly reflected sig-

nificant aspects of his development.

In order to provide as direct an extension of the day care preschool
assessments as possible, the ratings constructed for the public school were
basically an elaboration and refinement of the areas tapped by the child
development ratings (See Appendix C). As can be seen by comparing both sets
of items in Appendices A and C, the various school ratings could be grouped

under the five child development ratings.

Thus, the first item relating to the child's move into his respec-
tive setting is essentially equivalent for thé two scales while the second
through fifth'items of the school ratings are variations of the child dével-
opment rating pertaining to the natufe of the child's peer relations. School
ratings six and seven are elaborations of the rating relatiﬁg to task orien-
tation and both sets of ratings have a comparable question regarding the
child's manner of dea;ing with his aggression. Then, in addition to the

foregoing, the school scales include items tapping obedience and affect
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state. Both scales also include an overall rating and in analyzing the

school ratings a "total" category was also established.

Once a child was in kindergarten and the primary grades, both his
teacher in the day care center and the public school teacher were asked to
fill out the above ratings. In addition, for purposes of reliability and to
expand our underétanding of the child, the Devereux Elementary School Be-
havior Rating Scale (Spivack and Swift, 1967) wasralso filled out by these
teachers. Assessments were made in December and again in June, at the end

of the school year, and thus provided both absolute and change score measures.

H. Assessment of the Child-Parent Interaction.

For a group of the children (N=11) whose parents were part of the

consultation with the director treatment group, a structured interview in-

volving the child and parent along with an observer was performed at each of
the cross-sectional points during their first year in the Children's Center.
It is formally titled the Child-Parent Interaction Assessment and is a modi-
fication of the Marshak Interaction Method (M.I.M.; Marshak, 1960). This
method allows for exploring and magnifying parent-child interactions and
elicits interaction responses of child and parent similar to those occurring
in corresponding situations in everyday life. Methodological details are -

spelled out in Appendix D.

Observations are directed at the multiple relationships occurring
in the interview (e.g., data about mother to child, child to mother, child

to interviewer, and mother to interviewer relationships), During the obser-

1490
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vation sessions, notes are taken as each structured task is presented to
'the parent-child pair. Following the 30 to 40 minute seséion; the child
is asked to return to his or her activities in the Children's Center and
the parent is given the opportunity to express-any views of the interview

they might have.

The interviewer had no contact other than the parent-child inter-
action experience with the parent and his ratings weve therefore independent
from the parent-child and child ratings done by either the teachers, the
social worker or the Center Director. The data from the interview sessions
was recorded by filling out ratings on the parent-child form (Appendix B),
the M.I.M. form (Appendix D) and the form for rating certain aspects of the

child's development in the Day Care Center (Appendix A).

I. Tests of the Development of the Concept of Space.

Piaget's work suggests that the development of conceptual space
might well be another important factor in educability and especially in the
education of mathemafical concepts. Further questions then were: 1Is this
development of conceptual space through various stages related to the other
indices of adaptafion and how in turn is this cluster of child variables
affected by varying intensities of social work with the parents? These ques-

tions were examined using the following rationale and procedures.

Previous research had shown that general scales derived from Piaget's
framework do correlate with other indices of the child's competence (White § watts

1973; Clarke-Stewart, 1973). The development of the child's concept of

150
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space is conceptualized by Piaget as follows.

As far as the child's knowledge of space is concerned, it is im-
portant to make a clear distinction between a) perceptual space and b) con-
ceptual (or inteliectual) space. Piaget (1961) indicates that percepfion
of space, in contrast to the concept of space, always retains an essentially
relativistic character and is never completely freed from certain systematic
distortions, precisely because of the irreversibility inherent in the per-

ceptual structures (i.e., the child's sensory apparatus).

According to Piaget's theory, the development of sensorimotor space
occupies approximately the first two years of childhood and is one of the
major achievements of sensorimotor intelligence. This space is progressively
structured through an increasingly complex coordination of the child's actions
and displacements and, consequently, enlists his perceptual functions as well
as his motor functions. This space thus depends mainly on the operative
aspect of knowledge and clearly exceeds the limits of mere perception, from
which it draws its sustenance and its orientation. It is, in short, a space
vhich is practical and experienced, perfecfly organized aﬁd balanced at the
level of action or behavior, even though the absence of the symbolic func-
tion still leaves the child unable to imagine it or mentally to reconstruct
it. Piaget has dedicated a substantial part of his works on the origin of
intelligence (1936) and on the cqnstruction of reality (1937) to the develop-

ment of this sensorimotor space in the child.
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The very important representational space which begins to develop
in the child around the age of tﬁé years, with the advent of the symbolic
function, has to be clearly distinguished from this sensorimotor space.

In the domain of space, as in all other sectors oflchild thought (e.g.,
causality, time, etc.) there is a developmental phenomenon which requires
that the achievements attained at the level of practical and motor activity
reassert themselves on the symbolic and conceptual level. Representational
spaée is not a simple internalization nor a purely image reproduction of
sensorimotor space. Already capable of dealing concretely with a practical
space which has been progressively acquired during the first two years of
his development, the child again finds himself at the.beginning of the task
as soon as the appearance of the symbolic function leads him to regulate his
spatial behavior through a system of total representationiof his displace-
ments rather than according to simple motor expectations. The child.must
reconquer the obstaﬁles already overcome on the plane of practical action,
but this time on the level of representation. The children of this study
were at the outset of this stage of development. It is helpful here to

give a brief outline of the development of representational space.

Stages in tite Construction of Representational Space:

1. Representational space in the child begins with advent of the

symbolic function.

"To arrange objects mentally is not merely to imagine a series
of things already set in order, nor even to imagine the action of arranging

them. It means arranging the series, just as positively and actively as if

15
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the action were physical, but performing the action internally on symbolic‘
objects. This is why a child finds it quite easy to arrange counters on
the table...(easier) than to imagine it, while at the same time he finds it
easy to imagine he is triumphing over an opponent in a game but more diffi-
cult to defeat him in reality: Spatial concepts are in-ernalized actions
(as are any logiéal concepts) whereas imaginary play is merely a substitute

for actions (Piaget § Inhelder, 1967, p. 454).

2. Representational space is developed progressively through‘a
long process of internalization; Piaget has attempted to trace the succes-
sive stages of this process, from the static and irreversible representations
of the intuitive or preoperational level (approximately two to seven years)
to the mobile and reversible structures of opérational thought (seven to

twelve years).

3. ‘The child's intuitive or preoperational conceptual space is of
concern here. Between sensorimotor space and operational space Piaget inter-~
jects preoperational space which he calls intuitive, characterized by an
internalization of spatial schemata already formed by sensorimotor intelli~
gence--an internalization which is at first a purely static and fragmentary
one and which becomes increasingly mobile and strucfuréd. This slow develop-
ment covers the whole of early childhood. Between sensorimotor space and
operational space then the sequence is continuous: .Internalization of the
spatial actions of the sensorimotor level gives rise to intuitive space,

and the progressive mobility of the intuitive structures of the preoperational
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level eventually culminates in operational space. In sum, the development

of representational space is a long progression from action to operation.

In this section we have uged the words steps and stages, somewhat
interchangeably aﬁd it is important to keep in mind that within Piaget's
developmental framework there are several broad developmental stages. Here
we are focusing on one 6f these broad stages, the intuitive or preoperational
stage, and within this stage there is a stepwise development. When wevspeak
of steps in theory we are alluding to this notion of an overlapping and step-

wise unfolding in the development of the child's conception of space.

Procedures for delineating the stages of development in the concept
of intuitive space have been developed by Laurendeau and Pinard (1970). In
6ur preliminary pilot work we found that two tests similar to those used by
Laurendeau and Pinard yield data which best defines the development of.the
child's concept of space. The tests are: 1) the stereognostic recognition
of objects and shapes; and 2) tne construction of a projective straight
line (see Appendix E for a detailed description of the tests). ' These tests
have so far been administered to each child at intervals of 6 weeks from
entry, 5 months from entry, and 12 months from entry. The stereognostic
recognition of objects and shapes test is virtually nonverbal in its entire-
ty, therefore administration poses a minimal language problem. It also
covers the transition from the sensorimotor thought period (birth to two
years) into preoperational thought very well. The construction of a pro-

jective straight line test requires more advanced functioning and illus-
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trates the subdivisions of the preoperational thought period which is
subdivided into the preoperational phase, ages 2 to 4, and the intuitive
phase, ages 4 to 7. The test scores were obtained by tabulating the
number of errors made by the child on each of the two tests. These test
scores were then recorded at each of the cross-sectional intervals (6 week,

S and 12 months).
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CHAPTER 7: PROCEDURES FOR DATA ANALYSIS

I, THE PROCESS DATA,

A. The Period Analysis Leading to the Developmental Plan.

The period analysis is a procedure for dividing a given time span
(e.g., from 6 weeks to 5 months) into a number of phases which describe
changes in the parent-child relationship or the child's functioning in that
interval.

The first step is to read all the material from the cdntacts with
the parents and other caretakers. Notes are taken on each interview or com-
tact and general phases of adaptation, progression or regression are delineated
in terms of the dates involved.

A similar procedure is then followed for the children, except that
the very extensive observations permit study of the changes in each function.
Thus, as the material is read notes are made in relation to each area, such
as relationships, for each day (see Figure 2 for example). Upon completion
of the note-taking in relation to each of the areas of functioning, these are
then studied to determine where a major change occurs; e.g., crying for the
mother may drop out. The notes are 50 arranged that one can then see between
which days changes occur in several areas. If these changes in effect repre-

- sent a quantitative and/or qualitative change, this is designated as the end
of one phase and the beginning of another.

The content of tﬁe periods for the observations on tﬁe parent
contacts and those on the children are then given in summary form and state-

ments are made concerning the interconnection between parent, parent-child
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FIGURE 2.

Showing Scoring of Paula's Entrance Into Nursery School

CATEGORIES

Reaction to Entrance
Major Approach

Engagement
Sucking
Swinging

Relationships to
Mother

Student Teacher
Teacher

Peers
Transitional
objects
Defenses -
Defensive identi-
fication

Passive to active

Af fects .
Sadness Vs. Cheerful

_Anxiety in relation to

Separation
Messing
Aggression

Ego Development
Identification
with teacher
Passivity Vs.
assertiveness
Learn singing;
story
Ride tricycle

Days in Nursery School

Sept. 19th - 1st Day

Sept. 20th - 2nd Day

Sept. 21lst -~ 3rd Day

Mother there

Anxious then con-
trolled play
Limited - in
play only
Very little;
biting

None

doll

some

Seeks affection and
moves out

None evident

Points to Ethel's
spilling

Parallel play in doll
corner with Ethel

None evident
Maternal: feed dolls
Refuse to leave school
Some pleasure in
play~doh

Control by turning to
mother

Concerned about

spilled water
None evident

None evident
Active ~ defends toy

None evident
None evident

Mother there

Anxious, then many
activities
Fleeting

Very little; some

biting
None

Seeks affection and
moves out ‘

None evident

Asks permission

to play

Parallel play in doll
corner with Ethel

and Donna

None evident

Maternal: feed dolls
None evident
Vicariously enjoy
mess

Near téars

Concerned about mess

None evident..

None evident
Active - on move

None evident
None evident

135

Mother sometimes gone

Sad,
alone
Limited - with
teacher
Considerable

isolated, sits

None

Seeks attention;

“longing

Jumps with Molly
None evident

None evident

None evident

Maternal: feed,
clothe dolls
None evident

Mostly sad

Near tears
Concerned about mess

None evident

None evident

Passive - often sits

None ‘evident
None evident



CATEGORIES

Reaction to Entrance
Major Approach

Engagement

Sucking
Swinging

Relationships to
Mother

Student teacher
Teacher
Peers
Transitional
objects

Defenses
Defensive identi-
fication
Passive to active

Affects

Sadness Vs.
Cheerful

Anxiety in relation to

Separation
Messing
Aggression

Ego Development
Identification
with teacher
Passivity Vs.
assertiveness
Learn singing;
story
Ride tricycle
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Days in Nursery School

Sept. 22nd ~ 4th Day

Sept. 23rd - 6th Day

Sept. 27th ~ 7th Day

Mother sometimes gone

Cautious =~ then
retreat

Some engagement;
retreat from mess
Considerable

None

Seeks reassurance
after mess

Molly attends;
accepts help

Attends: changes
clothes

Parallel play in doll
corner, Read book to
Bob

‘None evident

Maternal: feed-dolls

None evident

Cheerful when mess

Whines at =nd of
morning
Greatly concerned

None evident

None evident

- Passive ~ often sits

None evident
None evident

(@]

Mother mostly gone
Very controlled, less
anxious

Limited

Considerable

None

Some longing

Jump with: sit next
to

None evident

Parallel play in doll

corner

None evident
Maternal: feed dolls

None evident

Cheerful when mess

Near tears
Great concern;

very clean
None evident

None evident
Passive and active

None evident
None evident

Mother mostly gone
Great longing;
immobolized
Limited - teacher
facilitates

A great deal
None

Longing; fretting
Follow Sarah, Molly
Follow and sit close
Parallel play in doll

corner; defends right

None evident

Clean up excessive

Not go to mother

Sad except when mess

Near tears or
crying
Considerable concern

None evident

Helps: Distributes
toys )
Immobile and defends

Attend actively

‘None evident



CATEGORIES

Reaction to Entrance
Major approach

Engagement

Sucking
Swinging

Relationships to
Mother

Student teacher
Teacher
Peers

Transitional
objects

Defenses
Defensive identi-
fication

Passive to active
Affects
Sadness Vs.

Cheerful ,

Anxiety in relation to

Separation

Messing
Aggression

Ego Development

. Identification
with teacher
Passivity Vs.
assertiveness
Learn singing;
story
Ride tricycle
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Days in Nursery School

Sept. 28th -~ 8th Day

Sept. 29th - 9th Day

Oct. 3rd - 1llth Day

Mother mostly gone

Great longing then
cheer up a little
Limited - teacher
facilitates

A great deal

Sarah swings some

Longing, Seeks
affection when hit
Seeks lap and swing:
Sarah

Seeks lap. Little
response otherwise
Limited: not tolerate
aggression; jealous

of swing

None evident

Clean-up excessive

None evident

Very sad

Near tears
Considerable concern
Not tolerate bump
from Beb

None' evident
Passive:

stares

None evident
None evident

ool
=P
Jone i

Mother doesn't stay
Great longing; turn
to teacher

Very limited - teacher
facilitates

A great deal

None evident

Great longing. Frets
Sarah:lap;Molly:play
Seeks comfort

not share

Limited:

None evident

ny when can't help
teacher
None evident

Very sad

Near tears; barely

" holds on

Considerable concern
None evident

Helps: set table
Passive: subdued

Can attend
None evident

Mother doesn't stay
Great longing; turn
to teacher

Iimited - teacher
facilitates

A great deal

None evident

Great longing
Sarah:lap

Seeks comfort for hurt
Parallel play in do..

corner:defend rights

Special gift from
father

Maternal: comforts
doll '

Sarah: runs away

Very sad,
Play-doh cheers
Near tears

Some concern
Not tolerate attack

None evident
Passive and defends

Can attend
None evident
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Days in Nursery Schnol

CATEGORIES

Reaction to Entrance

Major approach
Engagement

Sucking
Swinging

Relationship to

Mother

Student teacher
Teacher

Peers

Transitional
objects

Defenses -

Defensive identi-.
fication

Passive to active
Affects
Sadness Vs.

Cheerful

Anxiety in relation to

Separation -
Messing
Aggression

Ego Development

Identification
with teacher
Passivity VUs.
assertiveness

Learn singing;
story
Ride tricycle

O

Oct. 4th - 12th Day
Mother doesn't stay

Great longing; cries
Limited; teacher
facilitates

A great deal

Some from Sarah,
teacher

Great longing
Sarah:lap;Molly:play
Seeks swing, lap
Limited: not tolerate
aggression: Kurt

Special gift from
father

Maternal: feed, brush

hair

Mone evident

Very sad; cries

Cries: seeks mother
None evident

Not tolerate attack:
Kurt

Help: set table

Passive: does little

Can attend
None evident

Oct. 5th - 13th Day

N\

Oct. 6th -~ 14th Day

Mother doesn't stay

Great longing
Limited - teacher
facilitates

A great deal

Some from teacher

Cling plus longing
Sarah: lap excessive
Swing eases entrance
Limited: little
contact

Special gzift from
father

None evident

None evident

Very sad

tears
evident
evident

Near
None
None

None evident

Passive: does little

None evident
None evident

‘Mother doesn't stay

Happier after swing
considerable -
teacher facilitates
A great deal
Extensive Sarah

Some longing
Sarah: swing
Sarah: swing
Parallel play in doll
corner: Ethel

None evident

None evident

Teacher: run away
and back ‘

Smiles at teacher
Cheers up with play

Cry when can't swing
None evident
None evident

Help Sarah clean

Active, can't assert
self

Can attend
None evident
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relationship,and child changes. This leads easily then to the formulation

of further goals and the means for achieving them and is contained in the
concluding sections of the developmental plan. After the intensive study of
the material for the period analysis, it is relatively easy to focus on the end
of the interval and make the cross-sectional parent-child, and child develop-

ment ratings,

The reliability of the period analysis. The period analysis on

children has previously been checked for reliability (Heinicke and Westheimer,
1965). One of the safeguards provided in the sample studied here is that one
half of the children are analyzed by one observer and the other half by another

observer.

A further check of reliability was made as follows: Two child
psychoanalysts, also trained in child development research, read all of the
observations and viewed the videotapes on two of the cases. They repeated
not only the qualitative analysis but also Treplicated all the parent-child
and child development ratings. Of the 152 parent-child ratings ﬁade, only
four‘differed by as much as three points on a 7-point scale. There were no
3-point differences for the 40 child development ratings made. Furthermore,
there was essential agréement on the qualitative judgments made for each of
the cases. Thus, working from the raw data, two data analysts who knew nothing
of the project came to very similar conclusions as those directly involved

in observing the children.
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B. The Task Orientation Categorizations.

These direct categorizations derived from weekly observations
are converted to ratios indicating the frequency of a given category of
behavior per number of minutes the child is observed; for example, the number
of disruptions per minutes of observation. Groupings can then be made which

best highlight the trends in the individual task orientation categories.

Reliability of the task orientation scores. Not only ave these

scores contributed to by three different observers, but more direct reliability
checks were also made. One such check ‘consisted of two observers independently
scoring videotapes of the children's task orientation behavior during booktime.
The median correlation coefficient of reliability for the various categories
was .89. The reliability of the task orientation categories also was tested

by comparing simultaneous on the spot scoring; the median correlation coef-

ficient was .81.

II. THE CROSS-SECTIONAL DATA.

A. Psychological Testing.

The scoring of the Stanford Binet, the WPSSI and the WISC follow
standard procedures. The reports themselves include extensive behavioral
descriptions and discussion of strengths and weaknesses at each assessment
point. The Stanford Binet data was analyzed and rated more extensively than
the other testing data. Six categories of behavior description sﬁch as Lg!él

of Involvement in Tasks, Child's Comfort with Examiner, and Attention Span

;

were rated on a 7-point scale by the examiner and an independent observer.

N\
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In addition, the strengths and weaknesses of each child in each evaluation-
were categorized according to a Binetgram ( Sattler, 1974 ). This was
done to deterriine longitudinal patterns of the child's functioning on such

dimensions as Conceptual Thinking, Social Intelligence and Language Ability.

Reliability of the psychological testing. In so far as the I.Q.

scores correlate with related measures such as task orientation, their re-
liability is enhanced. This is especially the case since the examiner has no
other information on the children.

A more direct reliability test was possible by comparing the Binet
1.Q. scores with the WPSSI scores derived by another examiner on the same
children at approximately the same time. The total Binet score correlates

with the total WPSSI to the extent of .79; p - .0l.

Bt The Task Orientation Scores.

The computation and reliability of thesev§cores as frequency
per minute ratios has already been described in relation t® the process analy-
sis. A certain set of observations of the child's task bt¢iavior then will

best represent the cross-secticnal assessinent.

C. The Child Development Ratings.

These developmental ratings need no further data analysis other

than that which is done to derive various intercorrelations.

Reliability of child development ratings. The fact that eight

different observers contribute to the data pool minimizes the possibility of

subjective bias. Moreover, the fact that half of the cases are rated by one

- 165
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observer and half by another removes the objection that the results could
be generated by one person. The ability of two outside data analysts to
replicate the child development ratings on two cases analyzed from the

original observations has already been noted.

D. The Parent-Child Ratings.
These parent-child ratings also need no further data analysis

other than that which is done to derive various intercorrelations.

Reliability of parent-child ratings. All parent-child ratings

are made by the social worker involved with that family as well as by the
observer doing the period analysis, child ratings and developmental ﬁlan on
that famiiy. Table 2 and 3 give the intercorrelations of the two sets of
ratings on Culver City Samples 1, 2 and 3 at the 6-week and 5-month assess-
ment point. The median correlation coefficients for all but one of the ‘rat-
ings range from .66 to .81, the exception being in the rating of the parent's
standards for adult role, which clearly was not rated reliably.

Further checks of the reliability of the parent-child ra£ings Qere
as follows: The essential replication of 152 parent-child ratings by two
outside data analysts working from the raw data has airead: heen mentioned.
For the families in the Culver City consultative group, {h: wzrent-child
ratings done by the interviewer and based on his cross-seci.spiui mother-child
interaction assessment could be compared with the parent-child ratings based
or: the interview and more general mother-child observations made by the
dvrector of the Center during the first six weeks of the family's stay in

the Center. The data base this time is strikingly different: A forty-

16¢
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minute assessment at six weeks as compared to continuing observations and
contacts from entry to the six-week point. It is therefore of interest
that the parent-child ratings in the clusters which describe (a) being

available, affectionate and communicating with the child, and that which

describes (b) moving the child to new relationships and cognitive experiences

are rated reliably at statistically significant levels whereas the ratings

in the other clusters are not. Apparently, the significant variations in
these clusters can be picked up in a forty-minute interaction. Since these
correlations are based on an N of 11, they must be viewed with great cautioﬁ.
They do, however, provide some evidence that global parent~child ratings
based on observations and interview contacts can to some extent be replicated
from an independent and small sample of parent-child interaction.

A further way of defining the parent-child ratings, in this case
done by the director of the Center, is to study their correlation with the
specific mother-child interacti&n assessment categories. Table 4 shows the
significant correlations for the six week assessment point. Thus, the
parent-child rating of affection (I) and having time available (II) correlates
with certain cbvious equivalents like warmth but also with categories such
as the parent sharing activities and feelings, giving appropriate hélp, being
concerned about the role of parenting, and having a sense of self.

The rating of providing an organized environment (III) and all
those relating to standards of behavior (VI-a, b, ¢, d, e) show next to no
correlation with the interaction categories and therefore are not included

in the table.
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The clarity of availability rating (IV) is correlated with
a sense of self and indications of good self-esteem. The rating of
the parent effectively setting limits (V) correlates with categories
that again suggest the parent's sense of strength and sureness: Even-
ness in their actions, ego strength, and a good self-esteem.

Noteworthy about the rating of the parent's clarity of communi-
cation (VII) is its negative correlation with the interaction category of
attempting to appear ''good" as a parent. This suggests that needing;to
appear as a good parent, with the implications for a certain guardedness,
is found in parents who also are not open in their communications with their
children,

Parents who are rated as effectively moving their children to new
experiences do not curb or control the child too much, are sure and con-
sistent in their actions and are also empathic and give appropriate help.
These categories then e:.;,ress a certain sense of adequate timing and con-
fidence in moving the child to the new experience.

The parent-child rating of having conceptual exchanges with the
child (X), which at six weeks was generally correlated with the affection-
availability cluster, does tend to correlate with the same interaction .
cafegories correlated with the parent-child interactien ratings.

In general, analysis of Table 4 reveals that the global parent-

child ratings done by the Center's director do have a great number of
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specific correlaries in a very time~limited parent-child interaction
assessment situation. This is not true, however, for those ratings
relating to standdards for behavior. Once more we have found that the
reliability of this particular group of ratings is clearly not as ade-

quate as that obtained for the other ratings.

As already indicated at 5, 12, and 24 months, the social worker
was also asked to rate, on a -7 to +7 rating scale, the overall change
in the precceding interval of the total parent-child functioning and the
general functioning of the parent as a person. These two global indices
of change are perhaps the b;oadest picture of what is happening, for
example, in the six-week to five-month interval in terms of the parent-
child interaction and the parent's functioning as a person. These ratings
were correlated with a global change index derived from summing the
specific changes from one assessment point to the other in the.demogiaphic

status of the parent. Both of the two global change ratings made by thé
social worker correlated with the demographic change index, particularly
the global rating describing the change in thc¢ parent as a person. The

median correlation coefficients for the three time intervals were .85 for

the Global Person Rating and .63 for the Global Parent Rating.
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E. Procedures for Analysis of the Doll Play Material.

As noted in previous sections, the doll play sessions in-
volved a clinical, unstructured play segment in which the child was
free to play as he wished with a variety of toys including, for example,
such items as a doll house, puppets, cars and playdoh. Following a time
span of approximately 30 minutes the clinician turned to assessing the
child on the tasks of producing figure and spontaneous drawings, story-
telling and writing his name. |

The material obtained was then analyzed in a variety of ways

as follows:

1. Overall Clinical Ratings of the Doll Play Session

a., Child's attitude toward coming with clinician.
b. Child's comfort in being with clinician.

c. Level of involvement in session.

d. Emotional health-pathology.

e. Child incorporates clinician vs. being self-involved.

The detailed definitions of these scales can be found in Appendix
F; however, one might note that the items in question were developed
on the basis of factors deemed to be clinically relevant to helping us

understand the nature of the child's psychological state.
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Thus, items a, b, and ¢ (child's attitude in coming to the session, his
comfort while there, and extent of involving the clinician) were included
on the basis of examining the hypothesis that the child's manner of relating
to an adult under these cifcumstances might.be predictive of his functioning
and relationships in other spheres. For example, it was thought that a child
who refused to comé with the clinician, who was anxious while there, and who
paid no attention to the clinician while in the session, was dynamically and
significantly different from one who came eagerly, was happy to be there and
who tried to involve the clinician as an important facet of. the experience.
Level of involvement in the session (c) was included to assess the
likelihood that one could predictively tap a child's tendency to become
sufficiently motivated and uninhibited to use the session in a free, open
manner that spoke well of his enthusiasm and freedom in drawing on his own
resources. One might refer to this dimension as relating to the motivational-
'emotionql aspects of task orientation and the expectation was that positive
appearance in this respect during the doll play session might well be related

hun

to positive child and parent attributes in various contexts.

The emotional health-pathology rating was developed in an attempt
to establish the child's place on the continuum of emotional health apart
from the specific task assessments which were all made. Thus, the rating
here wés very much a clinical one in the sense that one was estimating the
degree of emotional disturbance or the relative lack of it as the case might
be. The hypothesized anticipation was that less positive parent and child
attributes would Be positively related to correspondingly greater disturbance

in the child. “
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2. Drawing Ratings.

The child's figure drawings were analyzed using several previously
formulated procedures (Harris, 1963; Koppitz, 1969) as well as two related
scales devised for this project, since neithér the Harris nor Koppitz norms
(which were the best presently available) had B;en adequately validated.

Both Harris and Koppitz developmental scoring systems were employed as well a
as the latter’'s scoring procedure for indicators of emotional disturbancé.
The Harris scores reflect a developmental assessment of the figure drawings
based on the various drawing components (e.g. arms, clothing, etc.) included
in the drawing and converted into standard scores based upon .the child’s

age and sex and the sex of the figure drawn (e.g., the score for a 4-year-old
boy drawing a female figure). With respect to tﬁe Koppitz material, emotional

indicators are a total of "pathological” omissions and pathological inclusions

in the drawings while the developmental scales involved a score reflecting

the combination of items expected at a certain age, which the child does not
include, combined with extraordinary items not anticipated which the child
.does include in his drawing. The emotional indicators are mereiy summed
into a total new scgre which may go from O to 30, while the developmental
scores range, from 0 to 8.

The scales devised by ourselves (see Appendix G) were inserted to
provide further information on the dimensions <f development and normality-
pathology. It was felt that since much of the productive use made of draw-
ings in the usual diagnostic setting was in terms of clinical interpretations
of the material we did not want to lose the utility of this experience in

the present setting. However, to provide us with the opportunity of relating
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this understanding to the empirical assessments derived from other relevant
~material (e.g., parent and child ratings) an attempt was made to define the
parameters of the clinical judgments to be made so that one could viably
analyze the clinician's interpretations of these dimensions, in an empirical
sense.

For the evaluation of the spontaneous drawings (i.e., those where
the child could draw whatever he wished) no previously es£ablished system

or norms for evaluation were found and therefore the developmental and

normality-pathology ratings devised for the figure drawings were applied here

as well,

3. Story Telling.

Stories generated by the children were categorized into those
viewed as spontaneous (i.e., where the child created his own story) and

previously heard (i.e., where the child related a standard story heard else-

where). Each of these were then scored for dimensions of adéquacy and
creativity (see Appendix H). It was felt that the distinction between those
children who responded with stories they had heard before, relative to those
who developed their own story, might well reveal levels of differential
fungtiohing, each of which might be representative of styles of thinking

and performance that would merit independent assessment. Within each of
these dimensions,'it was felt that the elements basic to any story were
their adequacy (e.g., does it make sense in a logical and complete manner?)
and creativity (e.g., can the child demonstrate the kind of imaginative

inner resources that reflect appropriate individuality?). These two
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dimensions seemed particularly in tune with thoughts regarding the sig-
nificance of optimal task orientation described in previous sections and
as such were again regarded as viable reflections .f such capacities as

well as good predictive indicators.

4. VWriting Name.

Since it soon became apparent that not enough children responded
with a last name, the data anélysis was limited to the first name. The
scoring procedure used was one in which the child was scored according to
the percentage of letters in his name spelled correctly.

In doing all of the above ratings, the clinicians who conducted the
doll play analyzed and rated the drawings indépendentiy at each assessment
point and then proceeded to the overall clinical ratings. The story ratings
were all done by one of the clinicians. éecause not all children have reached
the 24-month point, data analysis for this assessment cannot presently be
completed.

Statistical data analysis already carried out includes the inter-
correlation of the various doll play factors with the parent ratings, child
ratings, age, and I.Q. (all for the 5- to 12-months point). Still to be
done are the 24-months assessments, the factor and trend analysis of the

various items, and group comparisons by treatment category.

. F. Teacher Ratings During the Kindergarten and Elementary School

Period.
These ratings need no further data analysis other than that which

is done to derive various correlations.
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Reliability of public school ratings. Simultaneous adminis-

tration of both the teacher ratings developed in this project and the
Devereux teacher rating form made it possible to assess the reliability
of these ratings. Using both the December and June assessment on a child,
a difference score could be computed for each of the ratings of a given
battery. The sum of the difference scores on one battery was then corre-
lated with the sum of the difference scores on the other battery. For an

N of 21, the correlation coefficient is .60; P .05.

ot
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CHAPTER 8: THE DESIGN AND METHODOLOGY OF THE STATISTICAL ANALYSIS1

A, Introduction.

The short-term longitudinal nature of this research dictated certain
features and constraints in the design and methodology of the statistical
analysis used in analyzing the data that were collected. The study was de-
signed to follow both families and children from Entry into preschool day care
through participation in Kindergarten and the Primary Grades. In addition to

daily and at least weekly process data collected on each child and his or her

family, carefull& planned cross-sectional assessments were made at the point

of Entry into day care, after 6 weeks, after 5 months, after 12 months, and
after 24 months. Once children were in Kindergarten or the Primary Grades,
follow-up was continued by asking the day care center and public school teach-
ers of these children to rate them on 16 behavioral scales both in December
and in June of a given school year. Thus, it was possible that a child and
his family ﬁight be available for continuing observation and follow-up over a
period as long as five years. It was also possible, and highly probable, that
for one reason or another certain children would terminate prior to the time
that a complete follow-up could be conducted. This reality of longitudinal
research dictated that provision be made for coping with missing data, for
surely there were myriad ways that the missing data problem would surface over

the course of a 5-year study.

The major data collecticn points were the planned periodic cross-
sectional assessments. Therefore, frum an experimental design point of view,
the cross-sectional assessment points served as "apertures in a camera lens"
through which the development of a child and his or her family could be re-
corded regularly across a prescribed time frame. Each of these important

1 This chapter was written by Diane Ramsey-Klee
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assessment points was regarded as a discrete slice in time for statistical

analysis purposes.

The children that served as the focus of the data base for this study

"did not all enter day care during the same calendar year. A new group of

children and their families became the subjects of four separate samples at
the Culver City Children's Preschool Center in several consecutive years,
Thus, the possibility existed that there might be differences among these four

samples that could affect the experimental variables under investigation.

In order to add rigor to the experimental design, each of the first
three Culver City samples was paired with a '"contrast' sample consisting of
children and.their families at a similar day care center geographically dis-
tant from the Culver City Children's Preschool Center. The "San Pablo con-
trast" center was considered to be comparable to the Culver City center in all
known respects except that it did not offer sociai work services to the fami-
lies. A fourth Culver City sample Qas added later in order to try out a hew
consultative approach‘to intervention and to assess special aspects of child-

'

parent interaction and the child's development of the concept of space.

Figure 3 depicts the basic experimental design that was employed in
this study. The upper half of this figure portrays the longitudinal course of
the four samples studied at the Culver City Children's Preschool Center, while
the lower half of the figure shows the longitudinal course of the three paired
samples at the '"'San Pablo' Day Care Center. The vertical dotted lines corre-
spond to the four major assessment points. vConsequently, at each assessment
point samples within a center could be compared or combined, or the samples
from the experimental center could be compared to their counterpart samples in

the ''contrast' center.

Y
~1
1)



NI '
5 B
: F 52 || | | B
U8 e
ST |
1 1
:00 Sl l l I I
AN N
2Vl g — P
sl ] | |
2 s3 e
] |
6 5 12 u
feeks  Months Honths onths
Assessment Points
Figure 3. The Basic Experinental Design Enployed in This Study,
B, Description of the Samples,

L. The Four Culver City Day Care Samples.

The children and their fanilies who fomed the subjects of the
four Culver City day care samples differed in total number for each year of
the 4-vear sampling prbcess. This difference in total nusber of children in
the four samples resulted from a variation for each of the four years in those
nothers and their children who vere eligible for preschool and/or extended day
care services under Aid to Fanilies with Dependent Children (AF.D.C.) regula-
tions, Thus, 15 children and their fanilies forned the first Culver City
sanple, 10 children md their families constituted the second Culver City

sample, 25 children and their fanilies composed the third Culver City sanple,

ERIC
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and 12 children and their families comprised the fourth Culver City sample.
These‘sanmie sizes reneined const:  the 6-reek and S-nonth assessment
points, but suffered from encroachi, .ctrition at the 12-nonth and 24-nonth
assesement points, This anticipated loss of cases over the tine frave of the
research is clearly shown in Table 5 where the sample sizes for the various
sapples in the two day cave centers over the four assessnent points are

displayed,

2, The Three "San Pablo" Day Car¢ Samples.

Table 5 also shows that the three "contrast” samples from the
“San Pablo" day care center were paired in numbers with their counterpart
mWHMMMmﬁWWmmmmamww%mmmwmt
For Samples 1 and 3, an equel mmber of children were found, but for Sample 2,
only séven children were available from the envollment at the "contrast" cen-
ter, Consequently, the pooled mnber of cases ecross all three samples is
three cases less for the "contrast center at the 6-week assessment point.
The effect of attrition on the sizes of the three samples stucied at the "San
Pablo" day care center is even nore pronounced than this effect was in the
Culver City day care samples (515 attrition vs, 23% attrition at the 12-nonth
assessnent point), Nevertheless, an adequate mumber of cases has survived the
entire 5-year‘course of the research to provide a stable and neaningful data

base for both day care centers at the 24-nonth and final assessnent point.

3, Siblings of the Culver City and "San Pblo" Dy Care Children

in Kindergarten and the Primary Grades,

The entty of a child and his or her fanily into day care in sone
instances provided the opportunity to observe older or younger siblings in

their hone enviroment, in day care, and in the public school situation. In
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certain cases, a younger sibling became part of the overall study sample in
subsequent years. Where possible, the older siblings of children in the
Culver City samples were followed in Kindergarten and in the Primary Grades.
Altogether, eleven children were followed as siblings of younger children whe
were members of the first three Culver City samples. Three older siblings
were followed for.the children who were members of the three ''San Pablo"

samples.

C. Enumeration of the Variables.

The variables that were taken into account in the statistical analy-
ses that were performed fell into one of three major categories as described
below.

1. The rarent-Child Variables.

Fourteen parent-child ratings were made for each child and his
or her family at each of the four assessment points by the psychiatric social
worker assigned to the family and where possible by a child development pro-

fessional. The titles of these 14 ratings are as follows:
a. The quality and quantity of the parent's affection for
and liking for his child.

b. The extent of time and energy that the parent has

available for his child.

'c. The parent's capacity to maintain an organized and

effective environmental sequence.
d. The clarity with which the parent defines his availability.

e. The extent and consistency of the limits set by the parent.
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f. The standards set and the sanctions used by the parents
in regard to (1) aggression control, (2) cleanliness,
(3) self-reliance, (4) adult role behavior, and

(5) achievement in preécademic areas.
g. The extent of clarity in parent-child communication.
h. The extent of the parent's active instruction.

i."wThe manner and extent to which the parent encourages the

child to move toward new experiences and relationships.

j. The frequency with which the parent is involved in a

conceptual exchange with the child.

These 14 ratings were made on a scale from 1 (Low) through 7
(High) . Change scores for each of the 14 parent-child ratings between adja-
cent assessment points also were compﬁted and recorded. Additionally, global
changes in the parents' functioning both as persons and as parents were rwted
specifically, employing a rating scale ranging from -7 (Low) to +7 (High}.
The Global Person rating and the Global Parent rating, as they were called,

brought the total number of parent-child variables to 16.

P4 .
Foy the fourth Culver City sample only, an additionsl set of 62
variablies was measured by the Marshak child-pérent interaction assessment
techniqué (Marshak, 1960) which yielded 28 child-focused measurements and 34

parent-focused measurements.

2. .The Child Variables.

A set of five developmental ratings was made on each child at
each of the four assessment points by a child development professicnal. The

titles of these five ratings are as follows:

-
L0
o)
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a, The nature of the child's psychological move from the

parents to a new invuivement in <chool.
b. The nature of the child's peer relations.
c. The nature of the child's task orientation,
d. The nature of the child's modulation of aggression.

€. The nature of the child's general adaptation,

These five ratings were made on a scale from 1 (Low) through 7 (High).

The Stanford Binet test was administered to each child at each
of the assessment points by an experienced psychologist who did not have any
other information on the child or family. To provide additional information
on verbal and performance subtests, the WPSSI was administered by another
experienced psychologist when the child was read? to enter Kindergarten.
Similarly, the WISC was administered by the sam¢ ,.sychologist at the end of
kindergarten.

The generation by a child development pfofessional of continuous

Il

it possible to.formulate seven task orientation scores for each child at each

of the assessment points. The titles of these seven scores are as follows:

a, Disengagement.

b. Interest.

c. Seeking affection and giving‘affection.
'd. Disruption,

e. Productivity.

f. Seeking adult's lap.-

g. Regression,
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The seven task orientation scores were derived by dividing the
number of observations of each class of behavior by the total number of min-
utes that the child was observed. The resulting ratios were calculated to

four decimal places in order to preserve all of the significant. information.

In addition to the child variables already enumerated, a stan-
dardized doll play interview also was conducted which yielded a wealth of
specific measurements. The purpose of the doll pliay interview was to provide
a private opportunity for the child to express and a trained child therapist
to assess the child's prodominant preconscious concern. At the conclusion of
the interview, the child is asked to draw a picture of a boy and a girl, to
write his first and last name, and to tell any story that he can think of. A
set of 35 variables was derived from the doll play interview consisting of
three dichotomous indications of whether the chiid attempted various drawings
or not, eight clinical ratings on a scale from 1 (Low) to 7 (High) of the
developmental adequacy and ndrmality-pathology of the child's figure drawir.s,
five overall clinical ratings of the child's behavior during the doll play
interview, three scores of the child’'s figﬁre drawings based on thc Harris
scoringvsystem (Harris, 1963), six scores of tﬁe child's figure drawings based
on the Koppitz scoring system (Koppitz, 1968), the percentagé of letters
written corrcctly by the child for his or her first and last names, and eight
clinical ratings on a scale from 1 (Low) to 7 (High) of the adequacy and

creativity with which the child told a story if one was attempted.

For the fourth Culver City sample only, an additional set of
five variables was derived from a Spatial Conception Test which measures the
child's stereognostic recognition of objects and shapes and his or her per-

formance in the construction of a projective straight line.
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3. The School Assessment Variables.

A set of 16 ratings on 4 scale from 1 (Low) to 7 (High) was made
in December and again in June for each child followed into Kindergarten and
the Primary Grades. -These ratings were made by the child's kindergarten or
elementary school teacher and also by the child's teacher at the Culver City
Preschool Children's Center if the child continued in day care after public

school hours. The titles of these 16 ratings are as follows:

a. Nature of tl. zhild's move into the classroom.
b. The degree of the child's contact with other children.

c. The positive/negative emotional nature of the child's

contacts witin other children.

d. The degree of the child's emotional involvement with

other childreﬁl
e. Cooperation, leadership, and following behavior.

f. The extent to which the child works well on projects
by himself which he has initiated in regard to
(1) creativity, (2) attention span and involvement,

and (3) quality of production.

g. The extent to which the child works well on projects
by himself which the teacher has initiated in regard
to (1) ability to follow instructions, (2) attention
span and involvement, (3) quality of production, and

(4) creativity.

h. How the child deals with his aggression.
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i. Behavior.
j. Affects.

k. Overall adjustment.

The 16 ratings made by the teacher also were summed to provide a total score,

making a seventecenth variable.

The 14 parent-child ratings described under 8.C.1. also were
made in December and again in June for each child being followed into public
school by the psychiatric social worker. In addifion, global changes in the
parents' functioning both as persons and as parents were noted in this assess-

ment.

The Devereux Elementary School Behavior Rating Scale (Spivack §
Swift, 1967) was added later to the school assessment protocol and used by |
both public school teachers and day care teachers to rate each child on ten
behavior factors. Like the other ratings, the Dévereux ratings also were made

in both December and June of a school year.

D. Data Formats for the Statistical Analysis,

Special forms were designed where required to record the ratings and
measurcnents made on cach child across the four assessment points. Standard
punched card formats were developed from these recording forms in order to
convert the data collected i.«w2r - .e-readable form for subsequent statis-
tical analysis by computer, Becaus? of the voluminous number of variables on
which data were collected, the data set for any given child at each assessment
point typically consisted of a decklet of 80-column punched cards, ranging

from three cards for the parent-child and the child variables (including
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change scores) to nine cards for the school assessment variables (including
change scores). The anonymity of the child was protgcted in the punched card
data base by using a 3-digit coding scheme that uniquely identified the child,
tue sample to which he or she belonged, and the day care center which the
child attended. Documentation of the various punched card formats was pre-

pared for reference in performing the various statistical analyses.

E. The Treatment Groups.

An additional feature of the experimental design was the identifica-
tion of five matched treatment groups consisting of six children each. The
children in these groups were matched on sex, age, and I.Q. at 6 weeks after
entry into day care. Assignment to one of the five treatment groups then was
based on the.primary mode of social work intervention that the child's family
received (or did not receive). Titles for these five treatment groups are as

follows: "’
1. Culver City Open-Ended Interpre’ive,
2. Culver City Open-Ended Supportive.

3. Culver City Problem-Oriented Interpretibe or Supportive,

4. Culver City Non-Utilization (i.e., social work services

were offered, but the parent was unable to utilize them).
5. "San Pablo'" No Treatment (i.e., no social work services

were available).

If a child was a member of one of the five treatment groups in addi-
tion to his or her membership in the overall data bése, this fact was noted by

adding a special 1-digit code into all data cards corresponding to the child.

157
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Thus, it was possible to pull out a subset of cards at each assessment point
for special statistical analyses by treatment groups or to include the treat-

ment cases in the analysis of the overall data base,

F. Reliability.

Of early importance in research of this type is the assessment of the
reliability of repeated ratings by the same observer or ratings of the same
situation by more than one observer. Adequate reliability provides credence
to the subsequent statistical analysis; poor or marginal reliabiiity impli-

cates variables that require further definition or refinement.

Manuals defining the parent-child ratings, the child development
ratings, and the school assessment ratings were prepared to standardize the
rating methodology. Where appropriate, reliability coefficients (product-
moment correlation coefficients) were computed between pairs of raters, Thus,
for example, it was discovered very early in the research that some of the
' pafent—chila rating scales yielded lower reliability coefficients than the
others. The protocol for making these ratings was refined and mude more
explicit, with an accompanying increase in inter-rater reliability at later

assessment points,

G, Statistical Techiiques Employed.

Since the statistical analysis was performed by computer using the
Biomedical Computer Programs (Dixon [Ed.}, 1973), a large armamentarium of

analytical procedures was available. These procedures range from descriptive

statistic. . - - measures of central tendency, range, variance, standard
deviatiorn “ ... . Tor, histograms, cross tabulations, time-series vpiots,
and correl. ) ‘- ‘ariance analysis, regression analysis, factor analysis,
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and other forms of multivariate analysis. Where change scores were analyzed,
care was taken to avoid the pitfalls in interpretation elucidated by Cronbach

and Furby (1970).

Past experience has shown that initially it is informative to compute
measures of central tendency for the various experimental groups corresponding
to the major variables of interest and then to plot these values over time.
Various forms of analysis of variance (ANOVA) reveal the significant differ-
ences between pairs of eaperimental groups on the key variables at each assess-
ment point (i.e., t tests of mean difference are available as a computational
option in performing an analysis of variance). Most ANOVA programs provide
for the condition of unequal N's among experimental groups, making it possible
to handle the missing data problem. One-way ANOVA, in particular, was used
extensiyely in this research to systematically identify any significant differ-
ences between samples or between treatment groups on the large array of vari-

ables that Qere collected.

Correlational analysis affords insight into the relationships between
variables, and computational programs are available that accommodate the case
where data may be partially missing for individual subjects. Factor analysis
is a natural extension of interesting correlational results, and was used in
this research to identify parent-ﬁhild factors and child factors. The rota-
tion option selected in these factor anaiyses was rotation for simple loadings
(Jemnrich § Sampson, 1966). Factor scores derived independently from the
separate factor analyses of the parent-child variables and the child variables
subsequently were correlated to provide additional insight into the underlying

dynamics of the research results.
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Use of regressior. techniques makes it possible to combine variables
that differentiate between experimental groups into equations that are useful
in predicting futurc peiformance or behavior. These statistical techniques
heve not been used as yet in this research, but they are under consideration

for further analysis.

H. The Missing Value Problem.

Missing data occurred in this research in two main ways. The first
and most serious way was through sample attrition. We.have found that there
is little attrition in groups experiencing some form of family intervention,
whereas those not wishing to utilize the social work constitute a separate
contrast group. Our experience suggests that skillful cultivation of interest
in the intervention groups does permit continuing study and follow-up. HoQ-
ever, attrition is likely to occur in the control group, and so new cases
matching the drop-outs may well have to be added. This, indeed, has been ne-
cessitated in a few cases. When a child terminates from the program for what-
ever reason, no further data are available at later assessment poi *s. The
effect of this attrition is depicted clearly in Table 5 where the drop-out
rate at the 12-month assessment point for the children iu the Culver City day

. care center is only 23 percent compared to 51 percent for the children in the
""San Pablo contrast" day care center. However, our past experience has shown
that an initial sample size of 100 well-studied cases is sufficienp to perform
meaningful statistical analyses, given the intensity and focused nature of our

data collection, even with the advent of some sample attritiom.

The second way that missing data occurred was zither that a child

».i¥ was not available at a particular assessment point, or that a rater or
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obscrver felt unsure about a particular rating because of insufficient obser-
vational data upon which to base it and left it blank. Thus, for example, an
I.Q. scove might be missing for a child who temporarily was absent from the
day care center at the prescribed assessment point, or the set of seven task
orientation -atios might be mis;ing because of insufficient observational

data.

The effects of these two sources that contributed to the missing
value problem were handled in different ways. If a child terminated, he or
she was dropped from further statistical analyses, reducing the sample size.
Occasional missing values were handled in one of two ways, depending upon the
nature of the statisticdl analysis being performed. Most analysis of variance
programs provide for unequal N's among the experimental groups, and certain
correlational programs are available that accommodate the case where data may
be partially missing for individual subjects. The factor analysis program
that was used, however, requires a complete data set for each individual, so
any missing values necessitated dropping the case from that p:rticular analy-

sis.

There is no real solution to the missing value problem, only a vari-
ety of ways offered for coping with it (Dixon, 1975; Frane, 1975; Elashoff §&
Elashoff, 1970). The influence of missing data on the research being reported
here has not been pronounced, has not severely compromised any of the statis-
tical analyses that have been performed, and has not threatened tﬁé substan-

tiality of the research results.

19;
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PART III. FINDINGS: THE ASSOCIATION OF PARENT-CHILD AND CHILD VARIABLES
1
CHAPTER 9: THE CLUSTERS OF PARENT-CHILD RATINGS

AND CHILD DEVELOPMENT VARIABLES

In order to present as parsimonious a picture as possible of the
intercorrelation of the many variables that were studied, the parent-child
ratings and the various child development indices were factor analyzed at
each of the following assessment points: 6 weeks, 5 months, and 12 months.
The data are incomplete at 24 months but will be analyzed when they become
complete. It should be noted also‘that future factor analyses will include
a greater number of child indices as derived from the doll play situation
~and qualitative analysis of the psychological testing.

The following statistical analyses were conducted at each assess-

ment Point studied thus far:

1. Intercorrelation of the Parent-child ratings (see Tables

6) 7, and 8)-

2. Intercorrelation of the child development indices (see

Tables 9, 10, and 11).

3. Factor analysis of the parent-child correlation matrix

(see Table 12).

1. This chapter was written by Christoph Heinicke and Larry Strassmann
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4. Factor analysis of the child development indices

correlation matrix (see Table 13).

5. Intercorrelation of “he parent-child and child development

factor scores (see Tsbles 16, 17, and 18).

A. Factor Analysis of the Farent-Child Ratings.

Table 12 shows the five factors that fairly consistently emerged

at the first three assessment points.

Factor A - Being available, affectionate, and communicating with the

child describes the extent to which the parent is psychologically available
to and in communication with his or her child. Other words used for this
quality are responsiveness and being aware of and meeting the child's needs,
For the population of parents in this study, it was particulagly relevant
whether they were "in touch” with their children or whether forms of depres-

sed preoccupation made them unavailable.

Factor B - Moving the child to new relationships and cognitive

experiences describes that set of interactions in which the parent encour-
ages and prepares the child for new expé?iénces. Neither holding the child
back or demanding immediate adjustment in new situations reflects the optimal
pacing suggested by this factor. Teaching in the sense of active instruc-
tion and exposure to new materials and ideas is for this study part of this

cluster,

134
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Factor C - Providing limits and an _organized environmental

sequence measures the extent to which the parent provided a fairly con-
sictent structure for the child. Is the child able to develop expectations
in regard to the daily routine, and what behbaviors will or will not be

acceptable te the parent?

Factor D - Setting standards for self-reliance describes those

expectations in the parent that suggest and reinforce the child's reliance
on himself as well as behaving in ways more typical of adult than child be-
havior. For example, the mother who looks with favor on her preschool child

as he gets hlmself dressed and ''makes” his own breakfast,

Factor E - Standards for the control of aggression and being clean

describes the parent who expects and reinforces that his or her child control

. impulses to aggress and be dirty. As for all ratings in this study, tlis

type of behavior is, of course, a relative matter. Thus, very few ‘amilies
were excessive in either their control of the children's messiness or aggres-—

Ssiveness.

B. Factor Analysis of the Child Development Indices.

Table 13 shows the six factors that fairly consistently emerged at
the first three assessment points. It must be stressed again that these
factors are, of course, influenced by the selection of variables that were

intercorreiated in the first place.
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Factor 1 - The child's adaptation or general competence was so
named because it tapped a variety of behavioral areas indicating the
generally successful adaptation of the child. Children high on this
factor successfully made the psychological move frnm the relationship to
their prime caretaker to new adult and peer relationships in the Center,
they showed an ability to engage in tl.e preschool tasks, and they neither

excessively expressed or repressed their aggression.

Factor 2 - The child's zask productivity relates very specifically

to being interested and Productive in a task situation such as the story-
time. The child's Productivity in the storytime is reflected in his giving

correct answers and making good contributions. -

Factor 3 - This factor consists of the Stanford Binet I.Q. score.

At 6 weeks it also has a louding in terms of interest in the task.

Factor 4 - The child's task disengagement and disruption relztes

specifically to two task orientation categories: The child is not engaged

in the task and/or disrupts the group storytime task situaticn.

Factor 5 - The child's seeking a lap relates to the category scored

in the storytime when the chiid seeks a teacher's lap.

Factor 6 - The child's seeking affection and regressing relates

specifically to vhe child's seeking affection, usually from a teacher, or
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showing some form of regressive behavior such as sucking his or her thumb
in the storytime.

Not included in this factor analysis because the data proéessing
is not yet completed are the indices derived from the doll play situation.
Preliminary findings showing the correlation between the components of the
factors and specific variables abstracted from that doll play situaticn at
5 and 12 months are given in Tables 14 and 15. Tkese results in general
indicate that several dimensioys being tapped by the clusters already derived
from the child development ratings, the Stanford Binet I.Q. and the task
orientation categories,are also measured by a completely different ¢ota
gathering situation of the clinical doll play session.

One may fruitfully subdivide the clinical doll play sessions and
the related assessments intn a variety of subheadings including the overall
clinical ratings, the various ratings of the drawings, the story material,
and the capacity of the child to write his orvhér first name.

At 5 months, examination of the correlations revealed that, with the -
cxception of the emotional health-pathology dimension (see Columﬁ 9 of
Table 14), the remaining overall clinical ratings (attitude toward clinician)
seemed not particularly related to many of the other dimersions in a consis-
tent manner and therefore are not included in the table. As can be seen in
Table 14, the emotional health-pathology rating shows significant positive

correlations with the child adaptation subfactors of move into the class-

room (.39), peer relationships (.27), task orientation (.34), and overall

adaptation (.41). Emotional health~pathology also was correlated with five-

1( ;:
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month I.Q. (.29), and negatively correlated with the child's need to
obtain affection during task times (-.32) and with his need to disrupt
the class during task times (-.38). Thus, at least at the S-month point,
the emotional health-pathology dimension appears to be a promising indica-
tor of various significant aspects of the child's functioning.

One aspect of the results that seems particularly interesting and
consistent with our previously expressed feelings regerding the significance
of the child's task functioning (as a reflection of their developmental state
and symbolic of their capacities in various emotional as well as productive
areas) is the tendency for the task orientation rating to correlate with
the various types of drawing ratings. Ixamination of Table 14 reveals that
it was especially the emotional aspects of the figure drawing productions
which were related to the child factor variables and to the child adaptation
factor dimensions in particular (see the drawing vatings, Columns 1 through
4, Table 14),

Also notable with respect tc the further definition of task function-
ing was the fact that the capacity of the child to write his first name and
tell a spontaneous and creative story were related to virtually all of the
child adaptation élements (only first name was not correlated with aggression
mocdntiation) as well as to facets of the disengagenent-disruption factor (see
Columns S and 6 in Table .4).

Focusing on the story ratings, we note that with the exception of

‘tne category ot spontaneous creativity there are relatively few significant
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correlations with other child dimensions although, strikingly, those

which do exist tend to be quite substantial. Part of the explanation for
these findings lies in the fact that so many of the children were unable or
unwilling to respond with a story and many of the correlations therefore were
on what amounts to a rather limited and essentially self-selected subsample,

This finding seems particularly obvious with respect to those children who

- produced spontaneous rather than previously heard stories, and it is in

this subsection (i.e., spontaneous stories) that one finds the greatest num-
ber of significant correlations with child variables (i.e., in contrast to
previously heard stories). However, when one does combine the spontaneous
and previously heard stories as judged for "adequacy,'" it is notahle that
there are no significant correlations with othér aspects of child dimensions.
For the most part, especially relative to the other dimensions such as the
drawings, ‘the quantity and variability in the quality of the children's
story productions were relatively minimal and thereby may have contributed
to the lack of more clear-cut findings.

Viewing Table 14, one sees that élthough numerous doll play elements
are significantly correlated with various child factor variables, certain
relationships are notably nonexistent at five months. Thus, for example,
aggression modulation is not readily tapped by the doll play material nor
are regression or interest in the task. Also noteworthy is the fact that

the Stanford Binet 1.Q. was only related to the doll play dimensions of

normality-pathology/male (.38), emotional health-pathology (.29), and

135
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average male-female normality-pathology (.39).

Turning to the 12-month material, one is first of all struck by
the general drop in the number of significantly correlated relationships
in many of the various pairings (see Table 15). There is an almost total
lack of relationship between developmental aspects of figure drawings and
other factors at this stage, and the significant correlations between draw-
ings and other chiiﬁ material exist for the most part in the emotional cate-
gory scorings of the draﬁings of female figures and the ratings of the spon-
taneous drawings. That the bulk of the figure drawing correlations are in
terms of the female figures mé& well reflect thé increasing focus on the
role of the mother in the child's life at this transitional point. Many of
the mothers were showing movement in their own development, and this trans-
ition might well bring the female figure into greater differential focus
for the child.

The clear-cut relationship now evident between the child factor
variables and the spontaneous drawings may in turn reflect the fact fhat,
at this point, the requested figure drawings are too heavily charged for
the child in terms of anxiety and that in the more conflict-free area of
spontaneous drawings,lwhere they could draw as they wished, they were free
to begin to express their experience in relation to changes in their mother.
Whatever the interpretation, and others may well emerge as the data analysis
is completed, correlating the developmental scoring of the spontaneous draw-

ings with child factor variables revealed a relationship of .51 with move

into classroom, .41 with peer relationships, .56 with task orientation,

200
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.56 with overall adaptation, .34 with 12-month I1.Q., and .42 with pro-

ductivity in the storytime. The normality-pathology ratings of the
spontaneous drawings correlated with the child factor variables of move

into the classroom (.54), peer relationship (.37), task orientation (.45),

aggression (.39), and overall adaptation (.59).
Comparing Tables 14 and 15, we find some consistency in the pattern
of intercorrelations but the differences are more striking. The category

of writing first name is not listed in Table 15 because the only correla-

tion was a negative one with seeks lap (-.46). Detailed comparison of the
patterns is premature until the dafa for the 24-month point are available
and until the doll play Tatings can 'be incorporated into a total factor
analysis of the child variables.

What the above analysis does demonstrate is that data from a 40-
minute clinical doll play situation are significantly correlated with the
other indepéndently derived child indices. Hopefully, the ultimate inter-
pretation of the total child data will be enriched and validated by these

doll play indicators.

C. Intercorrelation of the Parent-Child and Child Development Factor

Scores. ®
In Chapter 2 we reviewed previous research findings correlating
clusters of parent-child variables with clusters of child development in-

dices. While no one set of correlated clusters had been found, the hypoth-

esis that such correlated clusters can be established was given considerable
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support by the review of this research.

The intercorrelation of the parent-child rating factor scores
and the child indices factor scores is given in Tables 16, 17, and 18 for
cach of the first three assessment points,

There are few and rather small correlations at 6 weeks. Suggestive
is the fact that parents who provide sound limits and organization have
children with higher I.Q.'s, and those who encourage the child to be self-
reliant tend to have children who are engaged during the storytime.

Probably the most important finding is that Parent Factor A--being
available, affectionate, and communicating with the child--is correlated
with Child Factor l--the child's adaptation or general competence at both
the 5- and 12-month point. Similarly, Parent Factor B--moving the child to
new relationships and cognitive experiences--correlates with Child Factor 1
and with the child's Stanford Binet I.Q. at both the 5- and 12-month assess-
ment point., While not an exact replication of findings reported by Baumrind
(1967) in her study of the preschool child, there are many similarities. Thus,
the children in Baumrind's Pattern 1 were rated high on mood, self-reliance,
approach, and sclf-control. These children tended to be more positively ad-
justed and rated better with regard to achievement behavior, happiness, and
energetic involvement in the nursery school program. Based 0n.the psychol-
ogist's Q-sort assessment of nursery school behavior, these children yere
significantly more socialized, independent, self-controlled, affiliative,

self-reliant, explorative, self-assertive, realistic, confident, and content.

o
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Furthermore, children in this group were highest on task factors such
as "explores environment actively,'" "likes to learn new skills," and
""perseveres when encounters frustration,"

Most striking is the finding that the parents of the Pattern 1
children were significantly highest on dimensions of control, maturity de-
mands, they were ﬁore Ioving, demanding, understanding, and firm with reason-
ing. Of great interest in our statistical analyses is the correlation
between three parent factors (A, B, and C) and Child Factor § which at 12
months relates to the category of regressive behavior. It should first of
all be noted that Child Factor 6 at 12 months correlates .33 (P £ .05) with
Child Factor l-~the child's adaptation or general competence. This finding
suggests that some of the children who are adapting well also show some re-
gressive behavior during storytime. Cther evidence will be given that 12

months was a period of transition for the children whose parents were in

various treatment groups. It would seem then that,at this point, being
available, affectionate, and communicating with the child; moving the child
to new relationships and cognitive experiences; and providing limits and
organizatioﬁ were not only associated with adaptive development but in this
context with the appearance of regressive behavior during the task of story-
time. It suggests that this Tregressive behavior was in many instances in
the service of a generally- good adaptation. Thus, the child might attend to

the story well and be aidéd in his adaptation by sucking his thumb,

)
<
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PART IV. FINDINGS: CHANGE AS A FUNCTION OF TREATMENT

‘Chapter 10: TRENDS IN PARENT VARTABLES AS A FUNCTION
OF THE TYPE OF TREATMENT.

A. Defining the Treatment Groups.

In order to study the impact of type of intervention of
treatment on both parent-child and child functioning, five different
treatment groups were defiﬁed.

Data are availablu: for the control group (San Pablo), where
no social work interventicn was available, and for two generic types of
intervention used at the Culver City Children's Center---open-ended and
problem-oriented. Future publications will deal with the consultative
treatment approach. These prlmary dlstlnctlons within the Culver City
bample are based on the assignment to each of three generic approaches
in three different years. Other distinctions are based on the review of
the material at the‘lZ—month point. Thus, the OpenQended approach was
further divided into those interventions that were predominantly inter-
pPretive and those that ywere Predominantly supportive. Another group was
formed by the fact that some of the Culver City families were offered
social work services but were unable to utilize them. In the non-utiliza-
tion group, the social worker made the assessment that the development
of these families and their childven was such that they could well have
benefited from the services. In most instances, the resistance to the
service was rélated to the mother's difficulty in sustaining any kind of
relationship with an adult, includiné that with the sdcial worker. In

-other instances, the service was resisted to maintain a fairly adequate

-200-
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adaptation which, however, was accompanied by the anxiety that if certain
problems were looked at at all, functioning might deteriorate. This
services-offered—but~not—utilized group is to be distinguished from
families where both parent and social worker agreed that social work
services were not needed. Data collection on this latter group is not
yet far enough advanced to be included in this data analysis.

From the total pool of Culver City families, each one was, in
this way, assigned by the social worker to one of the defined groups:

Open—-ended-—~either predominantly interpretive or supportive, problem—

oriented, or non-utilization. Independent assignment by one of the

observers familiar with the social work material revealed complete
conéensus.

In order to introduce maximum control, the three intervention
groups (open-ended interpretive, open-ended supportive, and p;oblem—
orientedj and the two non intervention contrast groups (treatment not
available and treatment offered but not utilized) were constituted on
a case~for-case matching basis in such a way that they were equivalent
at 6 weeks after entry on the Stanford-Binet I.Q. score, sex, and age of
entry into Center (I.Q. being the primary criterion in the matching),

It happened that as a result of this matching, there also were no signi-
ficant group differences on various child development indices, to be
discussed shortly. There were six families in each of the five treatment

groups, making a total of 30 cases. As will be seen, the families in the

‘problem—oriented group have not yet reached the 24-month assessment point.

206
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B. Parent Factor Scores As a Function of Treatment.,

Having computed parent factor scores for each family, it was
possible to compare the average factor score of each treatment group at
each assessment point. Since only two '(specific parent ratings yere
available on the San Pablo gIOUP, it was not possible to derive factor
scores for thig group. Parent facfor scores are not yet available for
the 24-month point because the data are incomplete.

Tables 19 and 20 show that differences in Parent Factor Be—w

moving the child to ney relationships gang cognitive experiencegs—--are
associated with type of treatment. There are no significant differences
at 6 weeks, the open-ended interpretive group has a higher score than
the non~utilization group at 5 months and there is not only an overall
significant group difference at 12 months but specific Comparlsons in-
dicate that parentg participating in the open—ended interpretive social
work treatment were rated higher on this factor than the bParents in the
non utilization apg problem-oriented treatment group.

What ig perhaps even more Striking is the absence of significant
differences. It would seem that single factors may not be able to pick up
the complex impact of the type of treatment used in this study. what

represents growth for one parent may not represent growth for another.

C. Global Changes in the Parent ag 3 Person as a Function of Treatment,
Two global change ratings, one relating to the parent as a person
and one describing the parent-child relationships, allowed the social work

ratér to reflect ap overall impressionl which weighted each of the parent
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ratings in a manner particularly suited to that parent and family,

Figure 4 portrays the average Global Person change ratinéuét
each of the four assessment points. By definition, 6 weeks is the base
line or zero point; five months represents the change seen from 6 weeks
to 5 months.'_Exaﬁination of Figure 4 shows striking differences in the
changes in' the parent as a person. Analysis of variance reveals that
there is for all.three time intervals—--6 weeks to 5 months, 5 months to
12 months, and 12 to 24 months~——a significant overall difference in the
average global person rating among the five treatment groups as a function
of the type of intervention (P = ,001, P = .021, and P = .014, respectively).
For the 12 to 24 months interval, data on the problemoriented group are
not yet available.

Specific between group comparisons for the 6 weeks to 5 months
interval revealed that the average Global Person rating for the open—-ended
.2 rpretive approach was significantly higher than all other groups
(San Pablo, P = .000; problem-orienﬁed, P = ,008; non-utilization,

P = ,003: and open-ended supportive, P = .035).

For the next interval, 5 months to 12 months, the Global Person
ratings for the San Pablo no treatment group is now sigqificantly lower
than all Culver City groups: Open-ended interpretive, P = .000; problem;
oriented, P = .056; non-utilization, P = .035; and open-ended stportive,
P = ,016.

For the 12 to 24 months interval, the open-ended interpretive
group is significantly higher than the San Pablo no treatment group

(P = 000) and the non-utilization group (P = .023) (see Figure 4).
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D. Global Changes in the Parent-Child Relationship as a Function
of Treatment.

Examination of Figure 5 indicates that different interventions
also had differential impact on global indices of parent-child function-~
ing. Analysis of variance reveals that there is a nearly significant
overall difference among the fiye treatment groups for the 6 weeks to
5 months interval (P = .076). No overall significant difference in the
ratings was found for the 5 to 12 months interval, but a significant
difference in the fatings emerged for the 12 to 24 months interval (P = .034).

Specific group comparisons for the 6 weeks to 5 months interval
- revealed that both open-ended groups show a more positive change in parent-
child functioning than the non-utilization group (P = .031 and P = .076),
and the open-ended supportive group had a nearly significant higher average
rating than the problem-oriented group (P = ,065),

Highlighting the finding of few significant differences during
the 5 to 12 months interval is the fact that only the parent—-child
functioning of the open-ended interpretive group is significantly more
positive than one other group———the no treatment (Saanablo) control
(P = ;035).' For the 12 to 24 months interval, the ratings for open-
ended interpretive group were significantly higher than the éan Pablo no
treatment group (P = .005) and the non~utilization group (P = ,017).

E. Specific Changes in the Parent—-Child Relationship as a Function
of Treatment.

Given the changes in overall parent-child functioning, it then
became of interest to ask how these global changes are related to more

specific parent~child changes and whether these specific parent;child
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qualities (such as affection) change differentially as a function of
different treatments,

As might be expected, there is considerable correlation be-
tween the Global Parent change ratings and the specific parent-child
rating changes. The following specific ratings all correlated signifi-
cantly and positively with the global ratings for at least two of the
first three time periods: Affection, Time Available, Organized Environ-
ment, Clérity—Availability, Limit Setting, Clarity of Communication,
Active Instruction, Move tb New Experience, and Conceptual Exchange.

As a next step, an analysis of variance by treatment group was
Performed for the absolute values of each specific parent-child rating
at the 6-week, 5-month, 12-month, and 24-month points. This .analysis
repeats for the single parent-child ratings what was previously carried
out for the parent-child factor scores. There were, first of all, no
significant differences between treatment grouﬁs for any of the ratings
at 6 weeks. This result corroborates that the treatment groups were
matched at 6 weeks. By 5, 12, and 24 months, membership in a given
treatment group was associated with significant differences in the parents
encouraging the child to move toward new experiences and relationships,
and the parent settiﬁg standardsuéo have the child achieve in preschool
academic areas. TFor the first dimension---move to new experiences and
relationships, parents of the open-ended interpretive and open-ended
supportive group had a significantly higﬁer average rating at 5 and 12
months than the parénts who could not utilize treatment (P & .01 in all

compafisons). ”SgékFigure 6 for a gfaphic portrayal of the various trends.
-
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For the dimension involvingyétandards of achievement, the parents in the
open-ended treatment group had a higher average score than the parents
in the non-utilization group (P " .05 in all comparisons for 5, 12, and
24 months). These findings suggest that the parent's ability to provide
the conditions which successfully move the child to new experiences, re-
lationships, and also encourage academic achievement are particularly
sensitive to the treatment modality used. At 24 months, clarity of
communication also was associated with the type of treatment experienced
(¥ = .024). Specifically, parents in the open—-ended interpretive group
had higher scores than both the open-ended supportive group (P = .028)
and the non-utilization group (P = .012).

What needs to be stressed again, however; is the general
abéenée of statistically significant findings. The singlefﬁarent—child
dimensions, just like the single parent-child factor sc;;es, tend not to
pick up the profile of changes that are occurring, ‘Rather, the global
parent-child change scores are more likely to reflect the impact of

various intervention conditions.

F. Drop-out Rate as a Function of Treatment.

Comparison of the drop-out rate fof the San Pablo Center
population and the Culver City Children's Center population showed a
highly significant difference. Only 49 percent of the San Pablo
children remained in day care long enough to reach the 12 month point
while in Culver City the corresponding percentage was 77. This striking
finding has important implications for the quality of day care and also

represented a research problem. The potential influence of {imitial I.Q9.,

Rig
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age, sex, quality of parent-child relationships, and the impact on

drop-out rate of particular preschool directors was examined systematically,
and it was found that these variables did not account for the difference.
The nature of the staffing, curriculum, éthnic composition, sponsorship

of the Center, and the extent of population mobility also were examined

for each case and found not to accowmt for the difference either. At

the moment, the best hypothesis is that the social work contacts in the
Culver City Center hold the families and their children in the Center for

a longer period of time.



Chapter 11: TRENDS IN CHILD DEVELOPMENT VARIABLES AS A FUNCTION Oi° TREATMENT.

A. Child Factor Scores As a Function of Treatment.

Having computed child factor scores for each child, it was
possible to compare the average factor score of each treatment group at
each assessment point. Child factor scores are not available for the 24
months point because the data on the problem-oriented treatment group are
incomplete.

Tables 21 and 22 show that differences in Child Factor 1---the
child's adaptation or competence---and differences in Child Factor 2---the
productivity of the child in tﬁc task situation (i.e., storytime)---at 5
and 12 months are associated with the type of treatment. In each instance,
the children whose parents were in one of the open-ended groups had the
highest score, |

Although there are no overall differences among the treatment
groups on Factor 6---seeks affection and regressive behavior, the value
of the F ratio at 5 months approaches significance (FM;‘.085), and the
children of the parents in the open-ended interpretive treatment group
differ significantly from one other treatment group in showing less seek-
ing affection behavior at 6 weeks and less seeking affection and regressive
behavior at 5 months. The absence of any difference at 12 months is
consistent with the finding that at this point some of the children high
on the adaptation factor tended also to be high on the factor rélating to

regressive behavior.

-209-
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" Because the factor analysis approach may obscure differences
related to single child variables, we once more pPresent the results of
- the éhalysis of variance for single variables.

B. Change in I.Q. As a Function of Treatment.

Figure 7 shows the average absolute I.Q. scores for each of the
treatment groups. It will be recalled that all groups were matched on
I.Q. at 6 weeks. As figure 7 indicates, this matching also resulted in
almost identical average scores at the point of entry into day care.
Analysis of variance was carried out using a repeated measures design
involving the trends from 6 weeks to 12 moﬁths. Incomplete data on the
problem-oriented group prevented extension of the trend anglysis to the
24-month assessment point. One-way analysis of variance also was applied
to the absolute scores at each assessment poiht. For the repeated measures
anaiysis, neither trial factor---Treatment Group nor Time---achieved
statistical significance, but the interaction between Time and Treatment
Group was highly significant (P = .006). The meaning of this result is
clarified by specific grcup comparisons.

As would be expected, because of the matching, there are no
group differences at either the entry or 6-week point.‘ At 5 months the
children of parents in the open-ended interpretive group had higher I.Q.
scores than the children whose parents could not utilize the social work
intervention tP = ,050). There were no significant overall or specific
between group differences for the absolute I.Q. scores at 12 months, but

borderline statistic significance was achieved at 24 months as reflected

Q15
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in an F ratio of .07, Specific comparison of the averaée I.Q. of
children of the parents in the open-ended group as opposed to children
whose parents could not utilize the social work service does reveal a
statistically significant difference at 24 months (P = .029). As at 5
months, the average I.Q. of the children in the open-ended treatment
group was again higher,

Even though the resglts of this analysis are incomplete, they
do show significant and sustained changes in the I.Q. of preschool children
as a function ;f the social work services provided and utilized by the

parents of the children.

C. Changes in the Child Development Ratings As a Function
of Treatment,

The average absolute child development scores for the five treat-
ment groups also were analyzed: The nature of the child's psychological
move, his peer Telationships, his task orientation, his aggression modula-
tion, and his adaptation, Matching for I.Q. at 6 weeks did not result in
equivalence on the child development indices, but it is also true that none
of the groups differs significantly from any other on the five indices at
6 weeks. By 5 months, analysis of variance indicates that the o&erall
difference among treatment groups is significant (see Figure 8) for
psychological move (P = .026), peer relationships (P = .026), aggression
modulation (P = ,012), and adaptation (P = .040). The overall difference
among treatment groups for task orientation is not §ignificant. The
average task orientation rating for both the opeh—ended interpretive and
problem-oriented intervention approaches is higher than the average task
orientation rating of the children whose parents could not utilize social

work services (P = ,024 and P = .055),

16
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Overall significant differences among the treatment groups
again are found for three of the child development ratings at 12 months,
with task orientation and adaptation being the exception: psychological
move (P = .017), peer relationéhips (P = .002), and aggression
modulation (P = .013).

As indicated, the results for the 24-month assessment point
are incomplete for the problem-oriented group. For the remaining treat-
ment groups overall significant differences a;e found for psychological
move (P = ,007), peer relationships (P = .018), aggression modulation
(P = .033) and adaptation (P = ,030). The overall difference for task
orientation again is not significant. However, when the change scores
from 12 to 24 months are compared, the open-ended interpretive group has
a consistently more positive trend on all filé indices (P = .013, P = .008,
P = .004, P = ,008, and P = .004 for the respective ratings). Analysis

of the change scores for the other time intervals, 6 weeks to § months,

and 5 months to 12 months, yielded results consistent with those already
'reported. As for I.Q., there are no statistically significant differences
between treatment groups for the 5 to 12 months interval.

Without presenting all of the other treatment group comparisons,
the total results suggest that the sbcial work treatment of the parents,
especially if open-ended interpretive, has a favorable impact on the
personality development of their children. This finding is true by com-
parison with the children whose parents were not offered social work

services, but particularly true by comparison with those parents who were
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offered treatment but could not utilize it. The same conclusion holds

for the open-ended supportive treatment{ but the differences are not as
frequently significant. Similarly, the average chiid development ratings

for the children of the parents receiving the problem-oriented approach

also tend to be higher than the two non-treatment groups. Comparison with
the non-utilization group reveals many statisticélly significant differences.
'This finding, however, is not the case for comparison with the San Pablo
no-treatment group.

Of the various child develoﬁment ratings, the -wild's aggression
modulation, psychological move, and peer relationships "+ the most
immediate and significant impact of the social work wit] ps .at. It would
seem that the impact on the rating of the child's task orientation is not
seen until the 12 to 24 month interval, Further examination of this issue
is possible by analysis of the task orientation categories in the next
section. Important to note is that the task orientation rating correlates
negatively with the specific categories of disengaging from the task and
disrupting the task but is associated positively with I.Q.

The less striking group differences on the various child
development ratings at 12 months and particularly for the change scores
from 5 to 12 months again should be noted. This result is consistent with
the previously presented findings.

D. Changes in the Task Orientation Categorizations As a Function
of Treatment.

The average absolute categorizations pur minute for each of four

treatment groups at four assessment points are given in Tables 23 and 24,
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It should be noted that the N's differ slightly bécause for two children
at 6 weeks and 5 months and for five children at 12 months reliable
categorizations could not be obtained. Nevertheless, these more specific
data help to clarify the previous finding relating to the factorvscores of
productivity and interest.

First of all, the groups are clearly not matched 6 weeks after
entry on certain of the categorizations. Thus, children of parents in
the open-ended groups show less disengégement, but also less positive
interest than the non-utilization and problem-oriented groups. At this
point, the correlation_between disengagement and interest is practically
zero. The open-ended interpretive group is further characterized by the
children seeking little affection while the children in the open-ended
supportive group are particularly low on productivity.

By five monfhs, the children of the open-ended interpretive
group when compared with the open-ended supportive and the non-utilization
group are characterized by interest in and productivity in the task. They
are involved, enthusiastic, make good contributions to ﬁhe story time and
give correct answers. Their disengagement is now relatively low and the
level of their disruption is average.

Of great interest is the fact that the pattern of the children
in the problem-oriented group is very similar to that in the open-ended
interpretive group. The major difference is that the problem-oriented

children show more seeking of affection at this point (i.e., 5 months).
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As previously indicated, the categories of disengagement and
disruption are positively correlated with each other and negatively
correlated with the task orientation rating at both 5 and 12 months. More-
over, productivity and interest are significantly correlated at each of
these assessment points.

Turning to the 12 months assessment and consistenf with this
productivity-interest correlation is the fact that the children of the
parents in the oﬁen-ended interpretive group have high average scores for
both of these categories. Not consistent with the above-mentioned correla-
tica for our total Culver City study population is the finding that ile
open-ended interpretive group also had the highest average score on both
disengagement and disruption. The average score for disruption was signi-
ficantly'higher than the average score for disruption .for the children of
parents in the problem-oriented group.

As for other measures, however, there were few statistically
significant differences at the 12-month assessment point. The seemingly
contradictory nature of the findings may again reflect the fact that the
children of the parents in the open-ended interpretive group are in a
period of transition. They show both signs of eXCelient task orientation
in their interest and productivity but also show signs of strain in their
disengagement and disruption. Comparisons at the 24-month assessment
point will determine whether the clearer differentiation of the children
in the various tréatment groups seen in regard to I.Q. will also occur for

the specific task categories.
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E. Change in Parent and Change in Child.

The above group comparisons imply a direction of influence from
family intervention to parent chénge to change in child. The introduction
of explicit interventions or non-intervention in relation to matched
groups favors that interpretation. The hypothesis that parent change in-
fluences child chénge, Oor more correctly, that a process is facilitated
by the intervention that influences both parent and child, would be given
further support 1f the extent of parent and child change is intercorrelated
even within a particular intervention mode. Using the children of parents
within the open-ended social work family service, various analyses have
been carried out that indicate just such a correlation. One suqh analysis
asked whether, if during a given time interval the parent changed in a
positive or negative direction on both the Global Person and Global Parent
rating, did their children also show either an increase or a decrease in
tested I.Q. The results again were statistically significant for the 6
weeks to 5 months interval (P = .005) and the 12 months to fhe 24 montﬁs
interval (P = .050) but not for the 5 months to the 12 months interval,
That is, in those instances where the parent functioning moved in a positive
direction, the I.Q. of their children also tended to move in a positive

direction.
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CHAPTER 12: FOLLOW-UP ASSFESSMENT IN THE PRIMARY GRADES,

Two major types of follow-up assessments were done to provide
information regarding two questions: (1) How did the children develop
in k1ndergarten° and (2) How were the children and their parents develop-
ing one and two years after they termlnated attendance at the Center?.
Answers to the first question relied on teacher ratings done in December
and June of the kindergarten year as well as on the comparison of the WPSSIT
and WISC I.Q. scores administered respectively at’the beginning and end
of the kindergarten year.

Since all of the children continued for some time to attend the
preschool Center as part of the after-school program, and alﬁce the time of
their termznatlng their attendance at the Center varied, additional points
of follow-up were defined as one and two years after this termination point.
At this time the social worker visited the family, gathered sufficient in-
formation to do the parent-child ratings and also arranged for the child
to be tested once mdfe on the Stanford-Binet. Permission also was obtained
from the parent to have the child's teacher do the ratings previously
described for the kindergarten follow-up.

A. Follow-up Assessments in Kindergarten: The Teacher Ratings,

As already indicated, to provide follow-up 1nformat10n on the
children in kindergarten, they were rated both in December and in June of

the kindergarten year by the public school teachers on a series of dimensions
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closely related to the child development indices. Eighteen Culver
City preschool graduates, all in the two open-ended treatment groups,
have been followed in this way and compared with tyelve kindergartners
in San Pablo. Using the total score derived from all of the ratings

in December and June as well as the sum of the difference scores (June

of the difference scores does (P ._2.01) and Suggests that the children

large enough to match these two groups—--—Culver City Open-ended vs. San
Pablo No Treatment in terms of the length of time that the child was in
the Center before entering kindergarten and for the total length of time
that the child was in the program, thus including some after scHool day
care experience while in kindergarten. The Same results were obtained
as for the total samples; the absolute scores were not significantly
different at ejther December or June, but the sum of the difference
Scores was significantly different for the two treatment groups (P.ci-OZ).
The behavioral ratings for kindergarten also could be used to
compare the impact of different treatment groups: The open-ended inter—
Pretive, the open-ended supportive, the treatment-offered—not—utilized
group, and the San Pablo no treatment group. The findings are easiest

to comprehend by Presenting the average teacher ratings for each treatment

~
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group at the end of the kindergarten year in June, (see Tables 25 and
26), and in relation to these ratings also noting the significant changes
from December to June. The change scores must be incladed because the
treatment groups were not equivalent at the December assessment.

The first thing to note is that the finding comparlng the total
difference score for the open-ended versus the no-treatment (San Pablo)
groups is evident in Table 25 in the line marked Total Score., The
children in the open~ended supportive group had a significantly higher
difference score than the no-treatment group. (P = .049)

Shifting to che individual ratings, the findings on the child's
positive contacts with other children (Ratings II and III) indicate that
the children in the two open-ended treatment groups, were rated higher
by the teacher than the two non treatment groups.

In terms of the next two peer dimensions, (Ratings IV and V)
the most striking finding is that the children in the open-ended suppor-
tive group show a more intense involvement with their peers and cooperate
with and lead and follow their classmates to a more successful extent,

The ratings related to task orientation and especiallf 50
attention, involvement, following instructions, and quality of produc-
tions show that both open-ended treatment groups and especially the
open;ended supportive group achieve a higher average score and are moving,
during the kindergarten year, in a positive direction in this regard.
Only for the ‘rating quality of production (VIc) is the difference between
the avecage change score for the open-ended supportive and the no treatment

(San Pablo) group statistically significant (P = .048). The children
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in the open-ended group are again showing a more positive development.

The differences for the treatment groups in the average rating
of the child's ability to modulate aggression and the extent of his happy
as opposed to anxious affect follow a similar pattern: The children of
the parents who were offered but could not utilize treatment show a
strikingly less adequate development in modulating their anger and feel-
ing comfortable with themselves.

The rating asking the teacher to judge the child's "behavior,"
and specifically whether the child does what she asks or is frequently
causing her trouble, very likely reflects a particularly meaningful
judgment in terms of her daily routine and her feelings about her job.
The non-utilization group again tends to be lower, but particularly
striking is the decrease in this rating from December to June for the
no-treatment (San Pablo) group, particularly when compared with the

open-ended interpretive treatment group.

B. Follow-up Assessments in Kindergarten: 1I.Q.

The Wechsler Preschool Scale of Intelligence was admipistered
to the children before kindergarten and the Wechsler Intelligence Scale
for Children was administered after kindergarten. The was initially
done mainly to check the reliabiiity of the Stanford Binet testing but
it also provided an important follow-up assessment for that year.

While tﬁe data analysis is incomplete and the samples small,
this partly because the procedure was introduced after some of the initial
children had already finished kindergarten, comparison of the I.Q. scores

of the open-ended group (supportive and interpretive) with théinon—
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utilization contrast treatment 8roup suggests some fascinating trends.
It can be seen in Table 27 that the children of parents experiencing
open-ended Psychoanalytic social work showed a higher Total I.Q. Score
at the beginning of kindergarten than the children in the non-utilization
group (110.7 versus 104.0), and that this difference in Total I.Q. Score
increased at the assessment after kindergarten: 118.8 versus 107.8.
However, only the trends for the Performance I.Q. Scores are statis-
tically significant. Thus, the increase in Performance I.Q. Score within
the open-ended group (109.5 versus 122.5) and the difference between the
open-ended and the non-utilization Performance I.Q. Score (122.5 versus
116.0) are both statistically significant; the P value for the t test
of mean difference for each comparison is greater than .02 and less
than .05.

Interpretation of this finding, and particularly why the
Performance I.Q. Scores should show these significant differences must
await further data collection and analysis. Taken together with the
findings reported in the previous section on changes rated by the kinder-
garten teachers, it does appear that the childrgn whose parents had ex-
perienced the open-ended social work treatment when compared with the
two control groups show a mare progressive development particularly in
the modulation of their aggression, in the absence of being a behavior
problem, in their peer contacts, in showing positive feelings, in the
quality of their self-initiated projgcts, and in their I.Q. test

performance. :
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The practical consequences of these conclusions can be seen in
the fact that none of the children in the open-ended groups was in
sufficient difficulty in kindergarten to require special-teacher atten-
tion or school psychological services; half of the children in the non-

utilization group have required such attention.
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PART V. SUMMARY

CHAPTER 13: PRELIMINARY SUMMARY AND CONCLUSIONS

A. Follow-up of Intervention at Wlfferent Points with leferent
Indices Gives Varying Result

One of the important conclusions of this preliminary report
is the confirmation that in developmental and intervention research,
one cannot draw reliable inferences about one's data until considerable
follow-up is completed. Since our follow-up is incomplete, our summary
and conclusions must be tentative. What is clear is that both during
treatment and in the period after termination of the intervention, very
different results were obtained as a function of what outcome index was
used and/or the point at which tﬁe assessment’ is made. Thus, the child's
ability to modulate aggression and form peer relationships as assessed
during trcatment and immediately after it, was more responsive to the
open-ended treatment of the parents than was the child's task orientation.
To evaluate presehool programs of intervention only on the basis of 1.q.
and task orientation variables is clearly misleading.

'B. Parent-Child Clusters Consistently Correlate with Such Child
Indices as Adaptation-Competence and I, Q.

The findings that are clear at this writing relate to associations -

between clusters of parent-child relationship variables and clusters of
child variables. Thus, at both 5 and 12 months after entry into day care
the parent being available, affectionate, and communicating clearly w1th

.the child was correlated with the child scorlng hlgh on a cluster of

-223-
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developmental indices labeled adaptation-competence. The parent moving
the child to new relationships and cognitive experiences also correlated
at 5 and 12 months with this same adaptation-competence cluster and with
the child's Stanford Binet I.Q. Finally, the parent's ability to set
limits and provide an organized environment was at 12 months associated
with the same adaptation-competence cluster of child development, That
at this time point, 12 months, these three parent clusters, affection,
moving the child to new experiences, and setting limits, correlated signi-
ficantly not only with the child's adaptatiOn-competence, but also with
indications of regression during the task of storytime poses an interest-
ing question. low can the same areas of parent behavior be related both
to the child's adaptation and indications of regression in a task
situation? While having established correlational patterns between
parent-child and child functioning not unlike those previously reported
by Baumrind (1967), certain new phenomena are clearly introduced by the
fact of differential intervention.

C. The Impact of the Treatment of the Parents Leads to Both

Progress and Regression in the Development of the Parents
“and Their Children.

The impact of the treatment of the paren%g resulted in certain
consistent trends, but other indices su;h as their overall parent-child
functioning varied considerably at various time points during the period
of intervention. -

Among the consistent trends it was found that the parents in

the two open-ended groups when compared with the ©.42 control groups



-225-

(non-utilization and treatment not offered) showed a more favorable

trend both in their functioning as Persons and more specifically in regard
to that area of behavior which involved moving the child to new Telation-
ships and cognitive experiences. It was especially the differences between
the open-ended interp;etive group and the non-utilization group that was
most often statistically significant, These indices then suggest that im-
portant differential changes as a function of treatment were fairly consis-
tently occurring at the S, 12, and 24-months assessment points. As might be
expected, and as will be summarized shortly, changes in the mother as a
person clearly did not have any simple, straightforward impact on her parent-
ing or on her child.

By contrast with the person changes, the global rating‘of the
parent-child changes fluctuated considerably and in fact paralleled the
trénds in the child chaﬁges more closely. Thus, for the 6 weeks to 5 months
interval there was a significant differentiation on this index as a function
of treatment with the two open-ended groups showing a higher average rating
than the non-utilization group. There were few absolute and Statistically
significant differences for the 5 to 12 months-point with ornly the open-ended
interpretive group being significantly different from the no treatment (San
Pablo) group. By 24 months, the abéolute differences were again striking
and the parents in the open-ended interpretive group were significantly
higher in their global parent-child functioning than both control groups.

Examination of the individual families and children as presented

in Chapters 5, 14 and 15 reveals that the impact of the open-ended treatment
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was initially likely to be favorable to the child, but that certain
obstacles to further work, especially in the open-ended interpretive

work, typically emerged. These obstacles might be in the form of trans-
ference resistances but might also be in the form of regressions, usually
temporary, that accompanied the process of looking at the total functioning
of the family. Thus, it was possible that the mother‘might well at 12
months be improving in certain areas of her personal functioning but other
arcas remained unresolved and, most impqrtant, the actual impact on the
parenting of the children at such a point of transition would be either con-
tradictory or in the short run even largely negative,

If one is dealing then with temporary regressions and obstacles in

the parents and these typically occurred somewhere befo?e and after the 12-
month assessment point, then it is at least consistent that in our observa-
. tion of task orientation we found similar evidence for temporary regression
at this time. The same children judged to be adapting well also showed
signs of regression, disruption and disengagement during the book time.

Examination of the trends in child deveiopment as a function of

treatment group again makes it clear that the impact of treatment is by no
means uniform and indeed at times seemingly contradictory. On the consis-
tently progréssive side it was found that the adaptation-competence score
of the children of the pareﬁts in the open-ended interpretive treatment
group was higher than for the children in the other treatment groups at

each assessment point.
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Somewhat by contrast and less consistent are the trends for the
specific task orientation categories and the children's I.Q. Thus, at
the 5-month point the open-ended interpretive group showed a greater in-
terest in and prodhctivity in the storytime task, continued to be favored
in this regard at 12 months, but also showed a lot of disengagement and
disruption at thié point in their development. Further assessment at 24
months is needed to evaluate this.

Similarly both open-ended groups showed the least affection-seeking
and regression at 6 weeks and 5 months but this wés not true at 12 months
where these scores tend to be much the same for all the treatment groups,
Generally speaking, there were fewer statistically significant differences
at 12 than at 5 months.

Further evidence that a complex pattern of development was taking
place at 12 months is suggested by the fact that the independently derived
doll play indices did for the most part correlate highly with the adaptation-
competence variables. Thus, ratings derived from the drawings and indices
reflecting the child's ability to tell stories were associated with the be-
haviér included in the adaptation cluster. At 12 months there were again,
however, not only correlations between spontaneously telling a story and
adaptive behavior but a rating déscribing the child's ability to make a
creative story out of a previously heard one was now highly correlated with
a tendency to regress in the task of storytime, This correlational data

then suggests that at 12 months the very children who were adapting well,
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including being task oriented, showed signs of developmental stress dur-
ing the particular task of storytime. An initial interpretation might be
that such regressive behavior as sucking the thumb or holding a favorite
object was indeed édaptive at such a period of developmental change.
Similar conclusions held for the diffe;énces in I.Q. as a function

of treatment.” There were considerable differences at the 5-month assess-
mentgpoiﬁt, next to no differences at 12 months mainly because the scores
of the treatment groups declined, but the difference very much re-emerged
at the 24-month point and definitely favored the children of the two open-
ended parent treatment groups. While this result indicates that integra-
tion is likely to take place, other findings once more indicate the complex-
ity of the assessment picture.

D. Task Orientation Changes Less During the Period of Treatment

Than Does the Preschool Child's Ability to Move Psychologically
Toward New Experiences, Modulate Aggression and Form Peer Relation-

shiEs.

Having documented the inconsistency in the trends for the specific

task orientation categorics, it is not surprising that the global task
orientation child development rating showed no significant differences as
a function of trecatment except that the change for this rating from the 12
to the 24 months point favored the open-ended intérpretive over the ﬁo
treatment group. This contrasts strikingly with the many significant dif-
ferences found that indicate that the children of the parents in the open-

ended interpretive treatment group had fairly consistently higher ratings
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on making the psychological move to new relationships and experiences,

on their ability to modulate their aggression, and on their ability to
form ﬁeer relationships. C(Clearly, the impact of the treatment of the par-
ents has a differentiai impact on various areas of their child’s ongoing

development.

E. Follow-up: Further Integration and Progress or Regression.

That the child's process of integrating the.impact of parental
changes is by no means finished at 24-months is suggested by the initial
follow-up data. This is particularly the case for the task orientation
and I.Q. variables. Thus, it was fdund that the children whose parents had
experienced the open-ended treatment as opposed to those who could not uti-
lize it showed a significant rise in performance I1.Q. from the beginning to
the end of kindergarten. Why the increase in performance rather than verbal
I.Q. and how the children will fare in further follow-up again remains to be
answered.

‘Consistent with the fewer differences found on the task orientation
variables during the period of treatmegt, the follow-up in kindergarten re-
vealed only one sfatistically significant group difference on task ratings
made by the teachers. The children in the open-ended supportiye group as
opposed to the no treatment group were rated by their teachers as showing a
better quality of production in their self-initiated projects. Téken to-
gether with the somewhat uneven development in I.Q., that is an increase

in performance as opposed to verbal I.Q., could it be that in the further
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development of the various treatment groups other differences will
emerge in what could be considered a continuiﬁg integration of previous
changes? “

That such a positive integration may well develop for the children
in the open-ended groups is certainly suggested by the differences found
'in the teacher ratings of the child's peer relationships, his or her abil-
ity to modulate aggression, the absence of behavipr problems, and the pre-
sence of a happy mood. In various comparisons, the two open-ended groups
tended to be rated higher on these qualities than the two control groups.
If these differences continue into the first grade one might well expect
that a larger number of significant differences will appear iﬁ'regard to
task orientation as well.

While it is premature to interpret the above findings, possible
alternative interpretations as to why so far variables such as peer rela-
tionships and aggression modulation show more change as a function of treat-
ment than task orientation variables may help tc organize the data of the
follow-up.

As already suggested, emphasizing the differénces may be premature;
further follow-up may indeed reveal more striking treatment group differ-
ences for the task orientation as well as other child variables.

Another explanation és to why task orientation changed‘relatively
less could 1lie in the fact that it is correlated with I.Q. It may thus,

like I.Q., be influenced by inherited potentials, which limit the amount
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of change possible as a function of environmental change.

Still another possible answer could be that the structuring of
the personality invelved in task orientation occurs early in life and it
is at that earliest point that intervention efforts are likely to be most
successful. The correlation reported in the research literature betwéen
task orientation at six months and certain parent-child variables supports
this interpretation (see Chapter 2). That is, if by age six months varia-
tions in the child's task orientation are already correlated with parent-
child variables, then this time point and even earlier might be a more
efficient point of intervention. This hypothesis is based on the assumption
‘that a developing function or behavior is more easily influenced than a
structured and stabilized one.

These and other considerations will continue to influence our fur-
ther data'analysis and fSilow-up. They have also helped to shape a new
project focusing on intervention with parents at a time when task orienta-

tion is still developing, namely, the first six months of life.
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PART VI. CASE ILLUSTRATIONS

CHAPTER 14: ILLUSTRATION OF THE OPEN-ENDED SUPPORTIVE APPROACH!

The parents of the children in the Culver City Children's
Center experienced widely differing types and degress of staff 1nv01vc-
ment in the area of their or their children's problems. This involvement
depended mainly upon the nature of the concern, the parent's readiness and
abilitf to use help, and the type of assistance which seemed most feasible
in a particular situation. The contacts might have been with the director,
a teacher, or a social worker and the_degreé of interaction ranged from a
single discussion to a short series of problem oriented sessions to long-
term intensive therapy. In some instances, the most effective plan involved
a combination of staff members and in no instance was this more draﬁatically
illustrated than in the work with Mrs. K. In this case the social worker
maintained an ongoing therapeutic relationship which served as the pri-
mary force but which needed the backing, support, and occasional substitu-
tion of other staff members in order to keep the treatment, and possibly
the mother, alive. The work with Mrs. K. was illustrative of what we have
defined as the open-ended supportive approach previously noted. Thus, the
nature of the contacts was such that the mother was able to explore her
own d1ff1cu1t1es and the related impact on her child in a therapeutic rela-

tionship in which she was free to talk of whatever she wished and meet

1 This chapter was written my Larry Strassmann and Kayla Given

-
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with her therapist-social worker as often and for as iong as was neces-
sary. However given the nature dnd-extent of her pathology, the therapist
and staff also provided a supportive atmosphere in which defenses were not
as readily interpreted as one might do with someone not so fragile, and a
certain degree of psychological ""bolstering" was done as needed.

Mrs. K. was a very seriously disturbed woman, subject to intense
depressions during wh1ch she used drugs and both threatened and, at times,
attempted suicide. She and her son Eric, who was 3% at the time of entry
into the Center, had a relationship of almost symbiotic togetherness. Dur-.
ing the 2% years of their involvement in our program-this relationship was
subjected to severe and frightening stresses and survived because of the
strength of their need for each other and the ¢onsistent availability and
help from the social worker énd other staff members. The primary reason
for Mrs., K.'s disturbance was related to inconstancy in the parenting she
had received as a child which left her with a pervasive mistrust of rela-
tionships, tremendous expectations of loss, and an overwhelming sense of her
Own unworthiness. Despite severe impairment of her object constancy, she
was able to pernit a relationship with the social worker and to reach out
for ber help in certain moments of acute distress. Not surprisingly, she
also.needed to test the endurance of this relationship and at times to re-
ject it altogether. It was on such occasions that the availability of
other staff members became so‘critical, not only in alerting the social
worker to dangerous indications such as drugged states and suicide threats

but also in substituting for the relationship itself until Mrs. K. could
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tolerate it once more. The director, Eric's teachers, the secretary, all
had occasion to play very significant roles in this treatment.

The following detailed description will provide a view of the
open-ended supportive approach illustrating the technique and process of
this work through the example of Mrs. K. and her son Eric. A chronological
format, using the cress-sectional time periods of the research model (six
weeks, five months, twelve months, and twenty-four months) will be used to
facilitate a correlation with the child development data.

Prior to beginning with the actual contacts at the Center, it is
important to delineate the circumstances under which Mrs. K. and her son
came.to enroll in the program. Mrs. K., 20 years old, was referred to the
Children's Center by a Protective Service worker of the Department of Public
Social Service in order to avoid full time placement of Eric, age 3%. Mrs.
K. had been‘on welfare sinée Eric's'birth, had been placed in a job training
program from which she was expelled because of excessive use of drugs (us-
ually barbituates), and had recently been reported by a friend to be using
drugs again. Because of Mrs. K.'s fear of having her son taken away from
her completely, she was extremely cooperative in the arrangements for day
care} however, throughout her contact with us she remained suspicious aﬁd
fearful, in varying degrees of intensity, that we would judge her an unfit
mother and recommend Eric's removal from her. Her disturbed, problem-
filled situation at the time we first met her seemed a continuation of a
lifelong history of difficulties which had created severe, long—stahding,

emotional pathology. When she was five months old, Mrs. K.'s mother died
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of a brain tumor, leaving her and a brother two years older. Maternal
grandparents were forced to assume the major responsibility for raising
these children, and they resented this task not only because they felt

they had done enough in raising their own children but also because of a
deep dislike for the father who maintained an unpredictable and minimal
contact. For reasons not made clear to Mrs. K. but which she assumed in-
volved behavior problems, her brother was Placed in a children's institu-
tion for Several years beginning at about age 11. When Mrs. K. was 12, her
father took her to live with him and a new wife. (He had been married sev-
eral times previously and usually arranged for the children to at least meet
their stepmother.) He attempted to seduce her and when she told her grand-
mother the latter than Placed her in the children's institution while at
theusame time taking the brother home. This confirmed Mrs, K.'s lifelong
feeling that the brother was the preferred child and that she herself was
the unworthy bad person. The grandparents, although openly resentful of
the burden of her care and excessively and often brutally critical of her,
remained constant figures in her 1ife to whom she did turn for help at
critical periods although usually, but not always, receiving more disap-
proval than help.

Eric's father, who was also in’ re51dence at the children's institu-
tlon where Mrs. K. had been Placed, was 18 and Mrs. K. 15 when Eric was con-
ceived. He was in the army overseas by the time she was certain about the
pregnancy and while in letters he initially acknowledged his paternity and

spoke of a future together when he returned home, he abruptly changed to
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questioning the paternity. Early in the pregnancy, Mrs. K. attempted to
self-abort, then determined to Telease the baby for adoption. However,
she decided to keep him after she saw him and was fiercely devoted to him
after that. The father never contacted her on his return to the States,
established permanent residence in the East, never sought to see the child
or help with his support and through the years ignored Mrs. K.'s periodic
letters and phone calls. Her grandparents reacted to Eric's birth with
agitated disapproval and rage towards her for her '"sin," helped her with
his care when she was desperately in need of it but made her pay dearly by
subjecting her to their uncontrolled emotional hostility.

Beginning about a year before we knew her, '1x. ¥, had been living
with Tony, a man in his mid-forties, who met her need for a sustained close
connection with a parental person but vho also confirmed her mistrust of |
relaticnships and a fear of loss by his continued loyalty to his ex-wife
and children. Her 1ife, both before and with Tony, included considerable
contact with people involved with drugs, both users and sellers, although
the actual extent of her own involvement was not known to us. Except for
one brief moment, later denied, w%en she‘;cknowledged current usage she
always insisted that her involvement was strictly a thing of the past and
that the stuporous states we were sometimes aware of were not drug-induced
but rather a result of headache medication, sleepiness, or our imagination.

Given the intensity of the pathology in this mother, it was recog-

nized from the outset that treatment would not be sufficient to "cure" all
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her emotional ills and that, in a sense, with disturbances of this nature
oneé never completely terminates the therapeutic Telationship. However,

it was felt that sufficient progress could be made with this mother to
significantly improve the quality of her life and that of her son, How-
ever, it was impossible for us to know that politically determined funding
changes would require the Center to terminate Eric at the conclusion of
kindergarten and the consequent implications of this untimely separation

would contribute substantially to the nature of the outcome of this case.

I. THE SQCIAL WORK WITH MRS. K: ENTRY TO SIX WEEKS

During the first six weeks, which included the intake and entry
process, Mrs. K. and the social worker were involved in eight therapy ses-
sions plus several brief, unscheduled conversations as Mrs. K. was bringing
Eric to or from the Center. Although clearly suspicious and‘on guard, éhe
nevertheless managed to reveal many elements of her inner distu?bance and
her highly pathological way of life. A number of times she telephoned or
arrived in an obviously drugged state and on several of these occasions had
such difficulty even maintaining her balance that we persuaded her not to
continue driving buf to allow us to call her bgyfriend or a neighbor in-
stead. These spontaneous interventions were undértaken by whomever was
appropriate and available--the director, a teacher, a secretary, or the
social worker-therapist--and contributed to a bicture of tofal staff con-
cern and interest. In the eight therapy sessions, she shared considerable

background material which included specific traumatic events of her early
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years and provided some understanding of the emotional distress and dis-
turbance they produced. She Tevealed that during the preceding eighteen
months she had been admitted four times to the psychiatric unit of a near-
by hospital, described states of acute anxiety and depression, referred
ambivalently to the psychiatrist who had known her there for several years,
and stated her present wish to contact him only if she could convince him
of his error in assuming she was still on drugs. Additionally she spoke

of current violent fights with her grandparents and with Tony, of excruciat-
ing migraine headaches and, in the seventh session, of having had an abor-
tion the week before.

Recogﬁizing from the early material the extent of her damaged‘self—
image, her view of herself as worthless and degtined to be abandoned by
everyone, and her alliance with Eric in their joined battle against the
world, the social worker focused initial efforts on establishing as solid
an interest and availability as possible. The therapist's interventidns
were predominantly supportive and it was often necessary to reach out very
actively in order to combat her conviction that no one could remain inter-
ested for long. Ciose attention to Eric's initial adjustment to the Cehter
as well as to their relationship was encouraged so that she would experience
the social worker as identified with her concern for her child and their
life together. Those clarifications and interpretations which were attemp-
ted were mainly in the area of her need to push people out of her life be-
fore they abandoned her. It was this need which was largely responsible

for the explosiveness in her relationship with her boyfriend, Tony, and
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which was becoming apparent in the relationship with the social worker,

This theme needed steady repetition throughout the work but it introduc-

tion in the beginning did alleviate some of the early mistrust of the

social worker and the Center, which then enabled Eric to make a somewhat
comfortable initial adjustment. The social worker sought to establish her-
self in the early weeks as a person who would be non-critical and non-control
ling, who would listen and help without putting Mrs. K. under enormous expec-

tation or obligation.

II. ERIC'S DEVELOPﬂENT: ENTRY TO SIX WEEKS

It is striking that dqring this first six week intervél there were
no indications of the kinds of substantial difficulties in Eric one might
have anticipated from the disconcerting backgrdund and history of emotional
problems of thé mother. In the entry testing, he was seen as a willing and
seemingly comfortable participant who demonstrated a good attention span,
generally scemed to enjoy the various tasks and was particularly delighted
wvith his successes. He was yell motivated and only refused a few times at
the most difficult levels near the end of the session. The results indica-
ted that he was performing at the lower level of the high-average range of
intellectual functioning, having attained an M.A. of 4-4, and an I1.Q. of 111.

Observations of Eric during the first six weeks found him to have
made a seemingly adequate adjustment and basically good transition into
the Center following a bit of "clinging'" to mother and hesitancy to separ-

ate from her during the first few days. Much of the time he seemed content
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and to be enjoying himself, although he tended especially in the beginning
to remain "on the outside looking in'" witl other children. Gradually, a bit
more play and a gond involvement with the others was evident. In terms of
developing relationships, it was also striking to see how he wished for and
attempted to elicit adult attention by a demonstration of his skills or a
seductive use of his "cuteness," Generally, however, he seemed to be slowly
"moving into the situation' but tended not to become involved with group
tasks., Nevertheless, with encouragement he‘SOmetimes did try to do things
and in fact did rather well at them.

Dynamically, it appeared that Eric frequently functioned in terms
of the dual aspects of wishing to be taken care of and listened to like a
little omnipotent child (such as when he would act like a cute little irres-
istable puppy) and that part of him that wanted to be big, strong, and in-
dependent. In part at least it might also be noted that one of the elements
contributing to such predispositions could have included the fact that while
rather cute, strong, and well built for his age, Eric was actually quite
small relative to the norm.

At .the conclusion of the 6-week period, it was felt that while Eric
was clearly a boy with potential, his tendency to stay on the periphery and
being only infrequently involved in a productive way with tasks was some-
what disconcerting. Further reason for concern was also prompted by his
showing on the 6-week Binet, as he was more silly, playful, mischievous
and, and especially during the latter portions of the testing, less atten-

tive and more impatient than at entry. Confirmation of this less optimal
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behavior was then seen in the scores per se as he fell to an M.A. of 4-0
and an I1.Q. of 100, which included an impairment in his responding mean-
ingfully to items originally passed during the entry testing.

Particularly since there is normally a trend towvards a higher I. Q.
at six weeks, it seemed likely that Eric's I. Q. decline symbolized and

reflected the progressive impact of tensions at home,

ITI. THE SOCIAL'WORK WITH MRS. K: SIX WEEKS. TO FIVE MONTIIS

This was an extremely difficult period for Mrs.. K. in which there

were tremendous ups and downs which involved both depre551on and probable
thought disorder, incidents qf drug abuse, several hospitalizations and at
least one suicide attempt. Therapy sessions were scheduled for once a week
with more time readily available should she want it but, not surprisingly, she
was unable to maintain contact with the social worker on such a regular ba51s'
Instead, she acted out the conf11ct between her fear of losing the social
worker and her need for her by sometimes forgetting or cancelling scheduled
appointments and at other times urgentiy requesting telephone or drop-in
sessions. Of most importance, however, was the fact that Mrs. K. did'reach p
out for her at times of acute distress, especially when her depression became
agitated and moved her towards su1c1da1 gestures. Mrs. K. was often heav11y
drugged at such times so that it was eXCeedlngly difficult to work with
her. However, she did seem to hear her therapist's concern and understand-
ing of the pain she was feeling, the appeal to her love for Eric and his

need for her, respect and support for her strengths, the conviction that
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she could be helped, and the social worker's determination to be the

helping person. While on the surface it seemed that much‘of Mrs. K.'s
distress stemmed from difficulties with her boyfriend, it was clear from
that relationship as well as the way in which she related to and made use

of her therapist that the much deeper problem involved her unmet longing

for a caring, mothering figure. ller object loss experiences--mother, father,
Eric's father--reiﬁforced‘by the constant open disapproval of the grand-
parents had convinced her that no one could possibly continue to love such

a fat, drug-taking, depressed, difficult and prostitute-like person. This
deep conviction about herself in all relationships made it impossible for
her to commit herself to a relationship, impossible to trust Tony's fidelity,
the social worker's continuing interest and availability. Therefore it was
important that the therapeutic intervention be expanded to include as much

interpretation of these dynamics as she could tolerate. Although she con-

tinued to require a great deal of support from her therapist, and at times

of severe depression and drug involvement could make no use of interpretive
statements which linked feelings and patterns to the transference and the
past, there were beginning indications that some receptivity and insight

were occurring. Interpretations were mainly focused in the area of her lov-
ing and then losing and her certainty that her worthlessness was and always
would be responsible for such losses. ller automatic, panicked reactions were
pointed out as they became evident; for example, if Tony did something she
did not like, it meant he did not love her; when Tony visited his children

it meant he was abandoning her; sharing meant losing; losing someone briefly
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meant losing forever because past major losses were forever. The

social worker also pointed out.the behavior she resorted to as a protec-
tion from the inevitable loss and pain, such as the suicide attempts inl
which she hurt herself before someone could hurt her, and the rejection and
pushing away of important loved people (Tony, her therapist) before they
could reject and push her away., Her anxiety that Eric might be taken from
her or that some harm might befall him were linked to her rejection of the
pregnancy and the fear that her attempts to abort him might harm him now.
Some of these interpretations may have contributed to an interest Mrs. K.
began to express in finding a job, a step she was unable to actually imple-

ment for many more months but could at least now begin to contemplate.

IV. ERIC'S DEVELOPMENT: SIX WEEKS TO FIVE MONTHS

The severe.emotional problems mother was experiencing during this
period were beginning to be reflected in overt difficulties with Eric at
the Center, although it was initially rather amazing how well he held up
despite the severity of the pathology at home. Thus, during the early days
of this period (days 31 through 40), when mother had an abortion and '"pseudo"
suicide attempts, Eric seemed reasonably at ease and happy at the Center.
The combination of a tentative, peripheral observing of others was giving
way to a bit more play with the other children and wanting to be involved.
At timeg; it seemed that he imitated others and did not really assert him-

self and, though he did play actively on occasion, one still saw the under-
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lying passivity and neediness in terms of his needing to sit on the
teacher's 1ap«for long periods of time and his passively calling for other
children to push him on rides.

Given the level of stress in the mother, ane began to wonder how
much of Eric's remaining an "attractive" child was a function of his need-
ing to maintain this level of relating in order to feel secure that he
would be taken care of and that no one would hurt him. Notably, this level
of adjustment, which we suspect may well have had the aforementiéned defen-
sive quality to it, occurred despite an ongoing level of stress in the
mother during these days which was sufficient to result in at least a
"pseudo" suicide attempt. |

From here (days 41-46) Eric moved into a new phase which one might
hypothesize related to his now beginning to feel comfortable and secure
enough, in the context of the Center, to begin displaying some of the upset
that cne would have anticipated being there all along. Thus, we began to
see things such as his becoming somewhat more provocatively negativistic
in terms of such behaviors as throwing things around, marking up another
child's arm, tending to hang around and imitate two of the more aggressive
children in the Center, and trying to show off being the strongest boy in
the class (the latter presumably defensively motivated in terms of his
small physical size). Again, though, the defensive nature of much of this
behavior seemed indicated by the fact that one still saw instances éf his

Erying and passivity when hit by the other children.
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Mother's emotional state during this period was a rather var-
iable one in which sheé was rather depressed and in much physical pain at
times, but also beginning to form a more serious connection with the social
worker, as evidenced by her statement on one occasion, '"You mean more to
me than my very own psychiatrist."

An absence of several weeks occurred between the prior segment and
the next phase (days 53-64) which Eric moved into and this prdved signifi-
cant in that upon his return he was initially reluctant to let his teacher
out of his sight and even verbalized things 1like, "Where are you going,
teacher, don't leave me." There was seen now at times a certain "flat,"
uninvolved quality but more notable was a tendency towards greater involve-
ment with the other children and more of an "iﬁdependent little tough guy"
attitude than the "little waif" he so often seemed before. There were days
of obvious sadness and crying when separating from mothér in the morning and
concerns regarding separation were further evidenced by his occasional need
to seek out an adult's lap for an extended period of time and to immediatgly
listen and tell with pride how he had cleaned up. Thus, there was still a
certain indefiniteness to Eric but traces of the self-assertiveness prom-
ised in earlier observaticms were beginning to become progressively more
evident,

A dramatically clear shift now occurred in Eric (days 66-90) in
that he was now more explicitly vulnerable, distressed and negativistic., He

would be consciously defiant at times, break things, cry and yell at the
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teacher if she reprimanded him and even with the other children was fre-
quently refusing to join them or was in fact provoking them and in general
behaving as if he felt himself to be an outsider to the group. The general
tone of what was going onwéppeared to include significant components of

his feeling lost and concerns regarding being Physically inadequate as in-
dicated for exampie by his literal panic over having lost his towel on one
occasion and extreme anxiety regarding the other children seeing him naked.
There was little project involvement or productivity to speak of, although
the few occasional glimmerings of such functioning did verify the good po-
tential which one had initially suspected. However, perhaps more encourag-
ing was the fact that Eric céuld now permit himself to overtly display his
inner distress and to cope more actively with his feelings and concerns,
albeit somewhat negatively. This trend then developed into more aggressive-
ness Qith children and adults alike, as he would hit the former and defy

the latter, though often crying when hit back by the.children or reprimanded
by the teachers. It was apparent that,among other thing§: he was now enjoy-
ing the new sense¢ £ power and competence displayed in his aggression at times
and which one Mmay reasonably assume was a defensive denial of his anxiety
around rejection and the fear of being hurt. Confirmation of this level

of his anxieties came in various ways, such as the fact that he was now ex-
tremely afraid to go swimming, whereas last year he had known how to swim
and in fact enjoyed the water, verifying that Eric was regressing at this

time,
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It is difficult to know what the connection was between those
behaviors observed in the Center and the hoﬁe situation at this time be-
cause mother was now apparently struggling with her own relationship to the
social worker, missing a number of appointments and Occasionally appearing
to be groggy and drugged. Thus, at the very least, one may assume that
there was an increased level of tension and concern in mother which was
quite likely transmitted in direct and more indirect form to Eric.

It was then striking that Eric seemed to do an about-face as he
now seemed to "find himself" (days 93-100). One saw no more evidence of
negative interactions with adults or peers and, on the contrary, appropriate
relationships and enjoyment of them seemed more the rule. Significantly,
one even saw pleasure, involvement and pride in carrying out various projects
and he seemed in fact also more assertivevand open. This is not to say
that one did not also occasionally witness passivity and sadness, but on
the whole there was no question that as of the close of this 5-months seg-
ment one felt the negative elements to be diminishing and the positive ones
becoming more predominant. Again, it did not seem coincidental that mother
was now making a better connection with the social worker once more, having
apparently worked through some of her ambivalence, and was evidencing such
positive deve10pmeﬁts as achieving a productive awareness of the connection
between her patholbgy and the impact on her son, as wellvas productive move-
ment in the form of considering getting herself a job.,

One found confirmation of the trends observed via the observations

in Eric's psychological evaluation and diagnostic clinical doll play
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sessiop at the S-month period. Thus, with respect to the intelligence
testing, in contrast to the behavioral uncooperativeness demonstrated at

the 6-week point, he now displayed good frustration tqlerance and well
focused efforts, even on items at higher levels which were difficult for
him, He did not give up easily or retreat from the testing situation as

he had done the previous time and thle he made a modest improvement, hav-
ing attained an M.A. of 4-4 and an 1.Q. of 103, clearly he had not recaptured
the above-average level of functioning seen at entry but had at least im-
proved relative to the deterioration witnessed at six weeks. Relevant high;
lights of the clinical doll play included confirmation of the concerns about
his small size and the wish to be strong and powerful as well as underlying
aggressive feelings regarding a sense of having been deprived. For example;
with respect to the former, he spoke of someday being someone who would ride
very fast.horses and one very mich had a sense of the little ‘jockey who
would have the power of the thoroughbreds under his control, With respect
to his aggressive feelings, related to his experienced deprivation, Eric
expressed the desire to have a knife so he could cut everyone up, this fan-

tasied revelation coming after the clinician would not 1let him have one of

<

‘o

ﬁié'ioys to keep for his own. It was impressive to see that he was able to
stay with an activity such as playdoh for quite some time during the clini-
cal session, but there was a definite hampering of sponteous and creative
fantasy-play. This, in conjunction with the other information we had on
Eric, led to the hypotheéis that one of the ways he had been able to develop
as well as he had, given the difficult conditioﬁs of the mother's own path-

dlogy, was to block out certain kinds of experiences and respond only in
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terms of those things with which he was comfortable. To a certain extent
this had in fact been cffective, but we believe it was also responsible

for the general lack of spontaneous involvement that often characterized
him and the inability to Teally tap the cognitive and emotional potential
which one saw signs of in various circumstances. Thus, one had the sense
that there was the impulse for more productive movement on his part and
that he was tentatively reaching out and exploring but was ﬁsually drawn
back to a less active and less threatening state. In general then, at this
point in time it appeared that the ups and downs of the mother's adjust-
ment were often reflected in Eric's functipning and interpersonal relation-
ships and that mother's own ambivalence in relating to people.seemed clearly
reflected in Eric's tendency to remain on the periphery. However, it was
encouraging to see him become progressively more comfortable in display-
ing his aggressive impulses and relating more actively and appropriately

to others. Especially disconcerting, though, was the continued failure to
make more optimal use of his potential in the task involvement and produc-
tivity sense. Nevertheless, the thrust of his overall development appeared

to be in a positive direction,

V. THE SOCIAL WORK WITH MRS. K: FIVE MONTHS TO TWELVE MONTHS

This seven-month period showed a continuation of the fluctuations
in Mrs. K.'s emotional state. There were many days of visible depression

(including a possible suicide attempt) and drugged stupor, which at times

wéré seemingly related to her feeling that Tony was losing interest in her,



-251-

while on other occasions it was almost impossible to trace the causal
elements. On a few occasions she looked and sounded alert, optimistic

and dgf??ﬁined to better herself and her situation, but these moments were
shortlived, as there was the ever present expression, verbalized and acted
out, of her feeling that she was unloved and of little value. At one very
despairing time, she admitted herself to the psychiatric unit of the hospital
for a few days and a bit later sought the help of a hypnotist. Once again
she found herself pregnant, suffered deeply as she struggled with her desire
to keep the baby, and then underwent a horrifying abortion experience in
which she had to deliver a 43 month old fetus and then actually saw and

held it. Throughout this stressful period, she maintained a fairly steady
contact with the social worker, appearing for ﬁany of the weekly sessions as
scheduled and reaching out for help during moments of érisis. On several
occasions, she used the sessions to express concern about Eric's developing
aggression and his preoccupation with death and God. Although the underly-
ing issues of not being able to trust anyone were evident in various ways,
she did perceive and use the social worker as a significant source of stabil-
ity, indicating some development of a positive, trusting relationship.

The therapeutic intervention continued as before, predominantly
supportive when that approach was essential and interpretive when such an
approach was feasible. The main thurst of the interpretations centered
around her negative self-image and her inébility to trust that anyoﬂé could
really care, with considerable use being made of the many examples that con-

tinued to occur with Tony and the social worker in this regard. Transference
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interpretations underlined her view of the social worker as the critical
grandmother, ready to disapprove of her as a bad person and bad mother

who should be reported to the authorities and deprived of her child. Work
also confinued in the area of her tremendous expectation of loss, which was
50 rooted in the past, combined with her holding on to the memory of Eric's
father as the idealized lover because he so represented one of the few warm
experiences in her life.

Although the fluctuations in her emotional state continued to be
marked and unpredictable, there were a few indications near the end of thig
period that she was beginning to.internalize some of the trust in and sense
of support from the' -~~ial worker which would then provide the basis for
her future progressiyc cgo development. She bégan dieting in order to look
better, and described a change in the relationship with Tony whereby she
could recognize some of his weaknesses without a sense of panic and could
sce herself less dependent on‘the Telationship for her survival. Also ver-
balized was her feeling that she was no longer as likely to resort to suicide
attempts and she spoke of a new sense of strength and confidence around the
right to decide what she wanted to do for herself, thereby bringing about
a release from a lifetime of trying to achieve the impossible goal.of win-

ning her grandmother's approval.

VI. ERIC'S DEVELOPMENT: FIVE MONTHS TO TWELVE MONTHS

The early days of this new time span (days 101-106) seemed at

first like an extension of the previously somewhat better looking period,
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although with a bit of sadness, possibly in anticipation of the imminent
departure from the Center of Eric's teacher, Following the loss of this
significant figure in his life, Eric seemed to have had a long and diffi-
cult period of dealing with his concern around losing one teacher and form-
ing a new connection with her replacement (days 107-135). He was often
visibly angry and unhappy, lashing out at peers and adults in an obvious dis-
placed anger and also clinging and seeking adult attention in a way that in-
dicated his strong need for care and affection as well as his fear of being
deserted. It was explicitly clear that much of his anger related to the feel-
ing that he was not being sufficiently nurtured and cared for in a reasonable
and secure fashion, even verbalizing on one occasion that he was not going
to take a nap because of a concern as to whether his mother would return for
hinm. Furthermore, as he would occasionally torment other children and be
provocatiﬁely negative with the teachers, he made clear the extreme extent

to which he was in fact seeking attention (and probably acting like the

"bad child” he perceived himself to be) by announcing his misdeeds to the
teacher should it happen that they were not observed in the first place.

When not feeling quite so dlstressed he could be seen spending much time

in the laps of his teachers and even participating nicely in some group pro-
jects at times, but the negative and provocative features were more typical
at this point. He desperately longed for and needed the positive attention
of these teachers and seemingly experienced their attending to others at

times as a rejection of him which led to anger and frequent attacks on his
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paft as well as the kind of negative behavior which one might speculate
was an unconscious attempt to alienate the caring he needed so much be-
cause unconsciously he may have felt that he did not reallv deserve it in
the first place.

Gradually, the intensity of Eric's upset diminished somewhat (days
138-172), although the basic theme and difficulties remained very muéh the
same for a long period of time. There was a bit more reasonable peer involve-
ment on his part but there were also numerous instances of wandering around
and aggressing, and relatively few instanceé of good task involvement, with
ready dissolution into tears at moments when things did not go as he wanted
them to. The essence of much of Ais dlfflcultles seemed well revealed when

he verbalized to his teacher the wish to be her baby and not his mother's

and the statement fhat he hated himself. One might note that these were the
days during which mother discovered that she was pregnant, debated whether
to have the baby and eventually aborted, and one is tempted to assume that

at least some of the difficulties observed in Eric were a react;on to this
ongoing tension as well as perhaps himself having mixed emotions about whe-
ther or not he wanted a sibling. Thus, it seemed conceivable that if
mother was going to have a baby then perhaps things were a bit more secure
with his "father" (i.e., the man who lived wfih them) ; but on the other
hand, there would haturally be the undeflying concerns regarding competi-
tion and the possible message that he, Eric, was not sufficiently satis-

factory,
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.Therc was then a brief period of several weeks (days 174-182) in
which Eric appeared to deteriorate soméwhat as he looked more tenuously
needy and easily provocative (although not as intense as before) and one
saw confusing talk regarding baby dogs and mother dogs.having teats with milk
that made it seem likely his concern was being stimulated by his mother's
abortion and relatgd issues. lowever, following this relatively brief seg-
ment, the situation began to look somewhat more promising (days 187-205).
Aggression was both less frequent and severe and Eric was much better able
to reach out and play nicely with the other children. Ile clearly still
needed, and enjoyed, as well as occasionally demanded the attention and affec-
tion of his teachers. lfowever, such instances seemed now more the excéeption
father than the rule. It appeared that he was.perhaps beginning to feel
mere secure and themes, noted repeatedly, of his building enclosures for ani-
mals led one to speculate that he was interested in trying to curb his im-
pulses while.beginning to feel protected. It was particularly notable that
at this pcint things were still not going very well in mother's life and
the fact that Eric was ablg, for the most part, to continue moving in a
positive direction prompted speculation that he was beginning to feel suf-
ficiently secure at the Center to help him weather the difficulties that he
was experiencing in other areas at this time.

Observations of his behawvi.r in the preschool suggested that he was
still suhject to these somewhat disturbing influences from his home 1ife.

Thus, in the subsequent period of about a month (days 206-227) displacement
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of his unresolved problems was seen in his needing ﬁore than his share

of the teachers' attentions. The underlying reason behind this seeking

of attention was amply demonstrated by his eventual verbalization of his
wiéh to be his teacher's baby and to go home with her rather than his mother.
It appeared quite re#sonable to surmise that, at least in part, there was
the wish to be cared for in a positively affectionate sense without the
anxiety-arousing and disturbing elements that he had to experience with his
mother. Thus, he could long for a more comfortable environment where he
could live without tensions such as witnessing his grandparents call his
mother an unfit whore, as well as what must have been the dawning reality in.
Eric of the extent to which his mother was in fact unfit to care for him at
times.

As time went on in this period (days 228-258), the positive elements
continued to come to the fore while the more negative ones in turn receded.
Eric was playing more often and in more productive ways with his peers and
continued evidence of progressively greater ego control was seen, including
such elements as his now being able to ask children whether or not they 1liked
him, or if he could knock down their productions, and was able to respond
reasonably to them even if they were not particularly responsive to him.

One still saw instances of distress and negative behavior with others, but
this was clearly now in the minority. Fantasy materiai pertaining %o anger
and the wish to be powerful was still revealed at times, but he seemed better
able to talk to 2 teacher aide one iy about hating people and wishing that

he were or had a bad, attacking, yw.e:'ful horse that could kill everyone.
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Also, quite encopraging was the increase in task involvement, so that on
a number of levels things seemed to be moving along although by no means
yet at the level that one would eventually hope for.

With respect to Eric's strengths and concerns, it was notable that
he could now begin to deal with both facets via various forms of task in-
volvement, as for-example the investment in building tremendous castles and
large fortresses in which one clearly saw not only the wish to be large and
protected but also the underly hope that he could, in fact, eventunlly make
something of himself,

It was particularly interesting that during this period mother's
involvement with the social worker was in fact decreasing and she seemed to
be distancing herself from relationships in terms of attempting to decrease
her dependency on others and thereby her concerns about being abandoned and
at the mercy of their whims. Whether this tendency reflected a form of . im-
proveﬁent on mother's part:ér merely temporarily decreased the ongoing level
of tension due to lesser emotional involvement was unclear; both, however
seemcd reasonable hypotheses.

Examination of the testing results at the end of this 12-month
period showed that Eric was again a willing and codﬁerétive participant in
the examination procedure who followed directions easily and seemed motiva-
ted to perform well. He was attentive and there were no difficulties in
terms of resistance or the kinds of frustration and disruptive silliness
noted in the 6-week examination. The intelligence test results revealéd an

attained M.A. of 5-1 and a Binet equivalent I1.Q. of 107. At the very least,
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Eric was clearly holdiry his own relative to earlier levels of assessed
functioning and one might at this point even speculate on the fact that a
modest, positively improving trend was taking place.

The cliniggl doll play material was again quite consistent with what
we wyere observi;é,in other spheres and, in addition, clarified and elaborated
certain elements. One still saw a certaj« :egree of concern regarding separ-
ation from mother as well as the ongoing wish to be big and powerful. There
was also confirmation of the substantial concerns around mother in terms of
his having drawn a picture of a female which he labeled "A Lady King-Kong.'
This production had a rather grotesque and frighténing quality to it which
prompted the speculation that, particularly when mother was at the height of
her emotional illness, Eric may have viewed her as some 6verwhe1ming1y mon-
ster-like figure. There was an interesting combination in Eric of a certain
basic level of Bngoing reasonable comfort, coupled with a certain sense of
underlying tension. What remained particularly disconcerting was his fail-
ure to make a sustained involvement with something and the ongoing indica-
tions that this was a little boy with much more potential than he was in
fact utilizing.

In general, one got the sense that Eric had in fact made an adjust-~
ment but was paying a considerable price for it in terms of not really hav-
ing access to his capacities as one would hope for. He continued to look
like a boy with potential that had yet to be developed and this was nowhere
vbetter highiighted‘than in the observation, at least in this particular
setting at this particular time (i.e., the doll play) that he could not yet

spell hiw own name.
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VII. TIE SOCIAL WORK WITH MRS. K: TWELVE MONTHS TO TWENTY-FOUR MONTHS

During the early and middle phases of this pe;iod, Mrs., K. showed
a marked improveménf. It seemed that the Consistent, supportive availa-
bility through various crises in the previous period had allowed her to
fecel a new level of trust in the caretaking world which then gave her the
confldence to secure and hold a job. - She was able to stay off drugs which
greatly improved her appearance and functioning and enhanced a2 new self-
image. She met with the social worker fairly frequently, although not on
a regular basis, and began to achieve some awareness of her tendency to
pProject onto others her feelings about her own 1nadequacy . Mrs. K. dis-
cussed problems she had experienced with fellow employees as well as the
lack of fulflllment on a job which was realistically below her capacity,
The latter was valuable though in the sense that it helped her become accus-
tomed to steady employment. With the development of a more positive self-
image, she was able to be less defensive and remote with other people than
had been the case previously. She also began to move toward a more real-
istic appraisal of her relationship with her boyfriend, Tony, of his inabil-
ity to provide her with the kind of emotional and material support she
needed, and her unwillingness to settle for so much less. Although she was
unable to break off the relationship completely, she did achieve a certain
usable distancing. Fhen once again she found herself pregnant, she was
able to decide on an abortion much more quickly, although no less painfull-
ly, because of her awareness that Tony would not be able to give her the

securlty she would want and need.
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In the latter half of this time period, Mrs. K. began to resist
céntacts with the social worker on the pretext that she was too busy, It
seemed, however, likely that her avoidance of this Trelationship reflected
disappointment and resentment that the social worker was not more concretely
helpful with some of her Very real pressures, such as extreme financial
problems, threatened eviction by her landlord, and the refusal of the wel-
fare department to help with these or Telated monetary issues. As a result
of her resistance to scheduled meetings, there were only two actual sesssions
in six months; however, the social worker saw her frequently in brief cas-

ual contacts by making a point of being on hand as she brought or picked up
Eric at the Center. Observations by the social worker and various staff
members indicated that, at least in terms of surface appearance, Mrs., K, was
doing well in a phy51ca1 as well as psychologlcal Sense. While she may have
been feelln" an underlylng resentment toward the social worker, her staﬁce
seemed to be one of wanting to handle things independently, while taking
pride in the fact that she was able to cope and make it on her own.

Regretably, much of this good functioning broke down around the end
of this period when Mrs. K. lost the job that she had held for ten months.
The termlnatlon appeared to be a result of company economy and was not pro-
voked by Mrs. K., but it obviously increased her sense of inadequacy, iso-
lation; and lack of Support. There were indications that she had agaln re-
turned to drugs and while needlng to deny this she was able to admit to
feeling so nervous that she feared having another breakdown. Her previous-

ly developing determination to separate from Tony was now undermined by a
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renewed need to be cared for in a concrete sense, even as she felt she
could not count on anyone to meet this longing because of her basic belief
that she was too inadequate a human being to deserve it. However, as dis-
turbing as this reg;ession in functioging appeared to be, it was recogﬁized
that the decline was not as severe as the breakdowns she used to have pre-

viously, and it was also encouraging to note that at this time of stress she

permitted herself to return to her relationship with the social worker.

VIII. ERIC'S DEVELOPMENT: TWELVE MONTIIS TO TWENTY-FOUR MONTHS

The first phase here (days 259~268) was seemingly an extension of
the last segment described in the 12-month section in that one basically’had
an encouraging picture of more promising functioning interspersed with indi-
cations of certain difficulties and concerﬁs. In terms of task performance,
one saw that Eric was able to become quite invested in various types of
projects including both self-initiated experiences as well as extremely good
involvement and pride in teacher-organized activities. With respect to peer
rezlstionships, one saw various facets of his nature in this regard as at
times he was nicely involved with others, able to incorporate them into his
'ﬁlay and not becoming unduly upset when something went wrong, such as when
another child ruined an elaborate castle that he had built. On the other
hand, seemingly minor difficulties such as another child taking a book that
he was not using could prompt Eric to sufficient upset to begin crying. The

parent material here appeared consistent with the positive aspects seen in
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Eric in that mother was described as looking both physically and psycho-

logically good énd, in fact,”better integrated than ever. It was at this
point that she was expressing the wish to be more independent and ascrib-
ing it to the decision she had made to stop living her life according to

her grandparent's expectations, .

It was then particularly noteworthy that following thé essentially
positive period just described, Eric should have a somewhat encapsulated
period of particular difficulty at the Cenfer (days 269-277). Thus, for a
number of days he was scen to be quite unhappy and cranky and even needing
to be removed from a group bock time at one point because he was crying so
much that it was disruptive. At the same time, he\was observed to be more
provocative with some of the other children, including hitting one
little girl very hard because she had referred to him as a girl, and not
only showing no remorse but acting (possibly out of defensive motivations)
omnipotently,as if he could do whatever he wished. These elements, coupled
with obscrved sadistic teasing at times, made it readily apparent that some-
thing was distressing Eric. Informatidn on the home situation révealed
that in fact these had been very difficult days for his mother in that she
had become extremely anxious and feeling particularly rejected. In part, it
appeared that a subtle criticism had been voiced by Mrs. K.'s grandmother
which may well have been experienced out of proportion and undoubtedly also
relevant was the fact that, despite protestations that she”pq longer cared,
mother was not talking to or having much to do with her boyfriend. Things

did though take a turn for the better in that mother got a job and this,
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coupled with the fact that her psychiatrist told her she was looking better,
seemed to boost her spirits somewhat.

From here, one moved into'an extended phase which lasted over.three
months (days 282-356) in which Eric regained the positive levels of function-
ing which we had seen earlier as well as continuing to make p?ogressively
more positive movément, although interspersed with occasional difficulties.
On the positive side, he seemed quite happy, appropriately comfortable much
of the time, and doing very nicely on various projects and group tasks such
as the book timcs.'”ﬂéﬁhas often seen to be playing nicely with the other
children; however, it was also in this area that one saw some of the diffi-
culties cropping up. Thus, at times, Eric could be provocative, aggressive,
and teasing with the other children and needing special attention from some
of the adult staff, He sometimes became particularly upset when feeling
that some of the other children were interfering with his obtaining the kind
of adult attention“and gratifications which he so much wanted and needed.

In a related vein, ﬂc also made ﬁlear his anxiety regarding the_feeling at
times of being unworthy and inadequate. However, most encouraging, was the
fact that more so than in the past, he was now better able to.recqver more
quickly and not become as intensely upset or for as long as used to be the
case. Furtherhore, during much of this.time, the level of stress in the
home and personal aifficulty for the mother was in fact quite substantial,
including mother's concerns about her own adequacy as well as her conflicts
with the boyfriend and the mother's brother who was living there at the

time. Thus, it was rather promising that Eric was functioning’ as well as
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he was under these circumstances and was not in fact revealing even more
overt kinds of difficulty. While it was unclear at this point just what
factors enabled him to adjust as well as he had, it appeared reasonable to
speculate that on-one level, perhaps, his psychological defensive processes
were coming to his aid and thus minimizing somewhat the upsurge of potential
anxiecties. Also significant was the fact that undoubtedly he.must have been
feeling greater security and comfort within the context of the Children's
Center itself.

Following a period of about the next month (days 357-383) there was
an intensification of the difficulties noted previously. Thus, one saw even
more of Eric’s need to be and feel special with the teachers and a heighten-
ing of aggressiveness and pProvocativeness with some of the other children.
Specific examples of some of these difficulties included his attempting toA
get a less mature child to step in some feces, displaying and exhibiting him-
self by pulling his pants down and urinating in front of the other children,
and pouting and throwing sand at a teacher when forced to give another child
a turn at bat when he had had a special, private interaction wifh this
teacher. Again, on the more positive side, it was still striking that he
seemed able to recover quickly from these difficulties when they did occur
and continued the demonstration of his capacity to play nicely with the
other children on occasion. His realistig as weli as fantasied behavior
appeared to reflect his wish to be nurtured as well as a co-existing resent-
ment of the fact that he had not been so nurtured in a comfortably secure

kind of way over the years. In a confirmatory vein, one even had the teacher'
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comment that he had been acting as if he wanted to kill her at one moment
and to be held by her the next so that the feelings about mother in related
transference issues seemed vefy much self-evident, Again, in a rather dra-
matic way, the parent material indicated that this was an especially diffi-
cult time in the home including, for example, the real concern over belng
evicted from thelr apartment at any moment as well as mother having another
abortion during this time Span and feeling extremely angry at the "system,"
her boyfriend, and presumably the world for letting her down.

There now began a long stretch of time which went seven months un-
til the conclusion of this 24-months ‘segment (days 384-504) in which Eric's
functioning reached progressively more positive levels with a diminution of
the difficulties described up until this time, Although some of the pre-
viously noted problems were in evidence during the eafly phase of this sec-
tion, he moved on to such a point that he was even describped upon occasion
as the best functioning, most well integrated of the children in his group.
There were occasional demonstrations of good task interest and capacity,
although for the most part this did not appear to be a focus of his inter-
¢ests or involvement. Especially as the months went by, he got along quite
well with his peers and was even able to ask to be included into the activi-
ties of the other chlldren and to display sadness on the occasions when he
would be rejected, but even then he did not need to resort to the kinds of
angry retaliation that used to be more typical of him in the past. Again,
in a similar vein, a certain decrease in the need to convince himself and

the world of his super-hero, super-masculine qualities was seen and he was



-266-

able to admit to concerns and anxieties such as a fear of the height on

the top of a high ladder. Aside from rather slight kinds of oral greed-
iness seen, such as in his sneaklng someone's snack, he really looked rather
age-appropriate and comfortable and not only related nicely to the other
children but was calm in the manner in which he was affectionate and draw-
ing upon the "mothering'" available from his teachers.

As it turned out, mother had not been meeting with the social worker
as much as had been the case previously, apparently due to developing resis-
tance on Mrs. K.'s part, and the information on the home environment was
therefore considerably more sparse than was the case during other time spans.
It did appear though that especially following the loss of her job about
three months prior to the 24-menth point, Mrs; K. was beginning to become
more distressed again and yet it was still striking that Eric was able to
maintain the level of adjustment that he had attained.

| Examination of the 24-month test results revealed that Eric had main-
tained his previously achieved Binet I.Q. of 107. The most revealing in-
formation af this time, however, came from the clinical doll piay assessment
in which one saw confirmation of the notion that there wes in fact consid-
erably more distress and concern in Eric than one pobably would have pre-
dicted on the basis of the observations of his behavior at the Children's
Center, Particular concerns were still evident around issues of security,
being cared for, and protected as well as concerns regarding the expression
of aggression and being aggressed against. Couﬁling the observed behavior
inAthe Center with the clinical material from the doll play, it secems rea-

sonable to speculate that, at least within the context of the Children's

"l
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Center, Eric's defensive processes were now able to come into play suf-
ficiently to ward off much of the awareness of the anxiety-arousing mater- .
ial and impulses related to his various concerns thereby enabling him to
cope on a much more successful level than had been the case previously.
Material revealed though by mother towards the end of this time span indi-
cated that the kinds of concerns and difficulties tapped in the doll play
were being revealed now more directly at home rather than in the Center it-
self. Thus, according to mother's'description, she portrayed Eric as an
insecure and anxious boy whose concerns had risen to such a level that he
was afraid to be alone in a room or ecven go to the bathroom alone and spent
much of his time watching TV. While asserting that her relationship with
him was still close, mother pointed out that he was becoming even more re-
bellious of late and at times becoming very upset by her yelling at him,
while on other occasions actually seeming to provoke it and then seeming
calmed by it when she actually did give in and yell at him. Thus, given
the information from the Center as well as the clinical assessments an&
mother's descriptions of his behavior in the home, it would appear that at
least in part, Eric seemed now to be directing his distress in a more
appropriate fashion at the mother rather than displacing it as inappropri-
ately at the Center as had been the case. With respect to the particular
difficulties of the mother, onec was also tempted to speculate that Eric felt
the need to provoke her in order to get some kind of attentive reaction
from her at times. In addition, he continued to struggle with anxieties

regarding the fear that he would lose her if he did things to make her un-
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happy and perhaps would actually provoke her own emotional breakdown,
thercby confirming himself as the bad child who deserved being yelled at

and losing his mother.

IX. THE SOCIAL VWORK WITH MRS. K: TWENTY-FOUR MONTIIS TO TWENTY-NINE

MONTHS (ERIC'S TERMINATION FROM TIHE CENTER)

About two months after losing her job, Mrs. K. undertook a two-
month job training program during which she remained off drugs and entered
into a fairly steady contact with the social worker. In their sessions she
expressed a great deal of anger-—at the teachers in the training center
whom she perceived as overly watchful and critical, at Tony who once again
was being told to move out, at the welfare department for mishandling her
affairs, at Eric's teacher for unfair discipline, at her grandparents for
maklng demands on her, and at the social worker for what were clearly trans-
ference complaints, that the latter was not a good enough caring mother but
rather the overly critical and Tcjecting grandmother. In addition to the
anger, Mrs. K. described depressed feelings of loneliness, discouragement
and futilityfwwﬂithough she refused to acknowledge the connection whgnever
it was suggested to her, it seemed certain that her distress was compounded
by the fact that Eric would be entering first grade in a few months, at
which point he would no longer be eligible for our program. Well ahead of
this termination she had reserved a place for him in an after-school activ-
ities center, and she steadfastly denied that she had any emotional dis-

comfort regarding the impending change. However, recognizing that her
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deep-secated expectation of rejection And abandonment would most certainly
be tapped in this situation,'thc social worker Tepeatedly emphasized l.or
intention to continue regular sessions with her after Eric's terminat:on,
Additionally, the social worker's degree of reaching out was increased in
order to ensure the regularity of contacts up te the time of Eric's Gepart-
ure.

Several weeks after the start of her new job, it becaws rvious
that Mrs. K. was égain using drugs. Convinced of the importanc: of confront-
ing her with the reality of the conscquénces 6f this behavior, "1t recogniz-
ing the danger of precipitating an overwhelming negative transference reac-
tion if the social worker were to make the confrontation, it was arranged '
that the director (in whom Mrs. K. seemed to have some coﬁfidence vad trust)
would face her with the reality, the consequences, her need for heip, and
the importance of working with the socialbworker for reiief of the pres-
sures she was trying to deal with in a manner which would only bring abuout
hbrc difficulties. 1In the first session with the social worker fellowing
that with the director, she acknowledged her current use of drugs and per-
mitted.som¢ exploration of the frightened, angry feelings that were prompt-
ing her to hurt herself and destroy her chances for a better 1ife. Yeti‘a
week later, she had returned to her earlier stance of denial and angé;>that
she was bcing accused of something which was untrue. The social worker
continued her interpretations regarding Mrs. K.'s anger at the Center and
the social worker for what felt 1iKe abandonment of her and Eric, of Mrs.

K.'s equating the social worker's perceptions of concern with her grand-
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mothur's <riticism, and of her disappointment that the new job had not
solvew 21 of her problems. Mrs. K. came to yet another session obviously
drugged and challenging the social worker to-accusc her, prompting the
latter to rcqund to her upsetnesg and depression with the recognition of
her lone” and despair being intensified by the fact that even a new
job in a orggnization had not brought friends becausq_of her diffi-
culty in relating. The social worker attempted to help her sort out the
inner distress from the outer realities and to further establish what could
be done about the latter. As.the work moved to the area of Mrs. K.'s wish
for more adequate and dttractive housing and her certainty that she could
never have it, the social worker focused on the actual financizl details

of how and when she could achicve this. Within a week, following many of

the steps suggested, Mrs. K. accomplished a move into a lovely apartment
of which she was very proud. Again, as a reflection of a complicated
transference reaction (i.e., the perception of the social worker as the
uncaring, angry grandmother who could never be pleased), she excluded the
social worker and turned to the director to share the ups and downs and
final success of that undertaking. She also shared the fact that she was
receiving considerable approval on her job and was being groomed for pro-

motion,

X. ERIC'S DEVELOPMENT: POST TWENTY-FOUR MONTHS

Eric continued at the Center for the six months following the

24-month point until he entered first grade. While the quantity of tha
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usual observations was not qvailable to give one a clear cut picture of
Eric during that time span, we did have access to the I.Q. testing and
teacher ratings for the pre- and post-kindergarten period.

Of particular consequenéé to our understanding of Eric's function-
ing was the fact that while his post-kindergarten WISC score of 107 reflec-
ted a sense of stability in the intellectual realm, he was becoming more
emotionally distressed as his termination from the Center became imminent.
Thus, although most facets of his bechavior in the fenter and public school
fell within the average range when he started kindergarten, by the time it
drew to a close . was perceived by his Center and Kindergarten teachers
as unduly disrespectful, defiant, and blaming others for his problems.
vith regard to other aspects of his functioning (e.g., cohprehension, atten-
tiveness, impatience) he remained essentially within the average range

although a trend towards somewhat lesser functioning in these areas was

also apparent.

XI. CONCLUDING REMARKS

As noted previously at the conclusion of the 24-month period, Eric
appeared to be moving ahead in a generally positive direction, notwithstand-
ing the fact that,-according to the doll play material, he was doing this
at least in'part via substantial denial of concerns. Nevertheless, despite
evidence of the continuation of certain underlying'difficulties he was still
coping more effectively than he'used”EB and was also no longer displacing

iﬁappropriately the resentments which he had regarding the mother and his
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écneral caretaking situation, However, as was then dramatically appar-

ent as Eric's stay at the Center drew to a clese and also coincident with
mother's withdrawal and distancing from the social worker, we saw that

his functioning and behavior weTe beginning to deteriorate and the kinds

of difficulties initially observed at the Center were again being expressed.
As his kiﬁdergartcn teacher commented at the end of the year, '"This last
semester Eric's attitude has been very negative at times. He has lost his
temper several times and he gets very upset with pecrs."

It is difficult to predict at this time what the future follow-up
aésessments on Eric will reveal and the eventual Testlution of this case
is unclear. It is very possible that the decreased functioning witnessed
as termination approached was a specific reaction to his distress in that
reéard and that given time to adjust himself to that loss le would again’
approach the more positive levels of finctioning seer at che Center. How-
ever, based upon the material presently available in this case, one must
appreciate both the complexity and limitations of the work which is attemp-
ted with such highlylpafhological‘familics. Givin the dramatic.shift from
improvement at 24 months to the Teappearance of previously observed
(although possibly less intense) difficulties, one must Sspeculate on the
factors which COUld‘aCCOUHt for such a state of affairs.

It should be noted that the clinical doll play material revealed
at 24 months that despite the behavioral improvements witnessed in Eric,
underlying difficulties had not been entirely dispelled. Rather, one may

surmise that the combination of therépeutic gains made by mother and the
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secure caring atmosphere of the Center had cnabled Eric to feel 1f o-
iently sccure to function more adequately and in addition to lce .3
psychological decfense mechanisms temporarily biock out thoughts which
would distupt his newfound level of comfort and adaptation.

Given the needs of this mother and son for secure, caring and
stable relationships and their almost paranoid-like anxieties that the
world was in fact filled with unreliable, uncaring pecople, it would seem
quite plausible that Eric's enforced termination at the Center would arouse
strong feelings of being deserted and therébx nrompt mother toc distance her-
self and Eric to eventually take 6ut his anger on staff and peers again.
While one cannot rule out the possibility that these negative reactions in
mother and child would have occurred under any circumstances, the essentially
progressive movémcnt prior to the issue of Eric's termination is strongly
suggestive of the notion that their sense of imminent loss prompted the
decline and failure to sustain the highest levels of functioning previously
attained. Sigpificant , however, from the informaticn we were able 'to
gather, it would appear that neither Mrs. K. or Eric deteriorated to the
most pathological levcls.witnessedjin earlier ycars. This is consistent
with the interpretation that a good part of the regressions were a function
of the termination. Also, while we noted that during the earlier phases of
his stay in the Center Eric's behavior would invariably deteriorate with
declines in mother;s functioning, we eventually say that he was able to

maintain improved levels of cuping even during some of her bleaker periods.

Thus, on the positive side, onec must assume that a certain level of healthy
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distancing was beginning to take place in terms of appropriate separ-
ation from the more symbiotic elements of the relationship as it had
initially existed. Given the evidence of this development, there is
reason to be encoﬁraged regarding the likelihood that FEric achieved
aspects of meaningful, intefnalized growth independent of the mother's
condition, Therefore, despite the regression witnessed in him at termina-
tion, cne may be hopeful that the solid, independent progress demonstrated
by Eric in the past would point to a level of functioning that he would be
able to regain once the immediate impact of termination was resolved. It
will, however, be necessary to await the results of the future follow-~up

material in order to answer this question.
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CHAPTER 15: ILLUSTRATION OF THE OPEN~ENDED INTERPRETIVE APPROACE!

The case of Mrs. G. illustrates social work intervention of a
-predominantly interpretive nature. 1In contrast to some of the mothers whose
fragile ego development and functioning required therapy which was 1arge1y"
supporti;c, Mrs. G.'s ego strengths were sufficiently intact to permit a
predominantly interpretive approach, and the nature of her problems re-
quired it. Despite stresseé which sometimes reached severe proportions,
sb  had consistently maintained a fairly high level of functioning. She
had managed this at gfeat expense to herself, mainly through repression
and denial of her own feelings and needs, and might have continued this
pattern indefinitely were it not for the intrusion of adjustment problems
in her older chi].d,"_’Macchew, which forced her to look at her pattern of
coping and its commection with her child's difficulties, Inevit:biy, she
moved into other areas as well, slowly gaining insight from a psycho-
analytically-oriented approach, and slowly developing a capacity to trang-
late the insights into new patterns of functioning., The effect of her
problems and the family's stresses on Matthew's ‘adjustment were dramatically
apparent, as were indications of improved personal and family functioning.
In the sections which follow, we shall describe both the therapeutic work
vith Mrs. G. and Matthew's adjustment in the day care center over a period
of 3 years, highlighting the interwoven effects as they were observed, and
the length of‘tiﬁe it took for both parents and children to reverse certain
regressive trends and once more move in a more progressive direction.

1 ,
This Chapter was written by Larry Strassmann and Kayla Given
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I. THE SOCTIAL WORK WITH THE PARENTS

Mrs. G., an extremely attractive woman in her middle twenties,
contacted the Children's Center shortly after what she hoped would be
the last in a series of separations from her husband of five years. She
and her two sons had moved from a nearby community to sﬁare the apartment
of a divorced friend whose children were already enrolled in our day c;;é
Program. In a relatively short time, Hatthew, age 5, ond Jim, age 3, were
making an excellent initial adjustment in the Children's Center and Mrs. G.
had settled into an office job which she very much enjoyed. However, the
adverse effects of comb‘1ing the two families in an overcrowded housing
situation soon became evident in the adjustmeﬁts of the children. Matthew
appeared to be having the most difficulty and Mrs. G. was encouraged to use
the sociil wrorker's help in alleviating this. She admitted concern, but
resisted a regular weekly commitment so that there were only four sessions
in the first five months. She described with resignation that Matthew had
always beoen "a mass of insecurity" and that she had always found it more
cifficult to relate warmly to him than to Jim. She frequently referred to
her inadequate feelings in this and other areas,

During the intake process, Mr. G. had spoken with the social
worker ahout his deep wishffor a reconciliation and he maintained a very
close and unexpectedly helpful contact with the family. TFiIve months later,
(late Sacoary, 1973) Mrs. G. did agree to resume the marriage and they

rented 2 house in the arsa so that she could remain on her job and the

¢hildren in their school and day care placements. When the reconciliation

O
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provoked an increase in Matthew's distress and behavior problems, Mrs.
G. began to see the social worker on a weekly basis for help and under-

- standing in dealing with this (February 27, 1973). Separate weekly
sessions were also set up with Mr. G. at his request but, as was a
typical pattern in most areas of his life, he gradually lost interest
and discontinued after two months (May 10, 1973). At that point, Mrs.

G; suggested a tapering off of her own contacts, but when she was re~
minded of her concern about her overwhelming sense of personal inadequacy
and offered help with this, she committed herself to a treatment alliance
in which she worked diligently and Productively for over two years.

Mrs. G. was the only natural child of.an alcoholic father and
a mother who suffered in silence, resigued to a marriage and way of 1life
that contained more pain than satisfaction. When Mrs. G. was 14, her
parents a&opted an infant son, an act desiéned to give the father an oppor-
‘tunity to express his parental feelings but which actually confirmed his
inability to relate warmly to anyone. The remoteness of the father and
the passivity cf the mother combined to give Mrs. G. a sense of hopeless-
ness about herself, a certainty that she was "too dumb, too fat, too ugly"
to elicit the loving feelings she wanted and needed. A move to a new
comnunity when she was in high school, the pain of leaving a close group
of friends with whom she had grown ué and of trying to find acceptance
with a new group at a typically clique—oriented, unaccepting age, com-
pounded her feelings of inferiority. She fell in love with Mr. G. when

she was 19, was mainly pleased to discover herself pregnant because it
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would bind him to her and repressed the guilt that would have been
inevitable because of her religious background and the undisguised
disapproval of her parents. The many weaknesses of the ensuing
marriage, the many separations, all of which were accompanied by ugly
violent scenes, further convinced her of her inadequacy and worthless-
ness. It was in the area of her self-image that the greatest work was
done in this once a week open-ended therapy that continued for two and
a half years. During that time there were two more separations and re-
conciliations, and each occurrence showed an increase in her awareness
of the dynamics of her own feelings and behavior.

The major focps throughout the work with Mrs. C. was on the
1ssue of her negative self-image -- its origin, the many different areas
in which it was evidént, the hampering effect it had on her functioning
and relating, and ways in wnich she could bring about change. Periodicélly,
when Matthew's problems in adjustment necessitated a more child guidance
oriented focus, we would concentrate a series of sessions on understand-
ing his needs and how she might best help him. Inevitably this would
lead us back to the original focus on her feelings about herself which
were so interwoven with her inability to adequately mother this child
whose problems were so clearly a reflection of this inability. Much of
her attention and énergy vere consumed by her marriage -- brief periods
of happiness during reconciliations surrounded by lengthy jeriods of
agitated misery before and during separations -- and it was in the

therapeutic work within this relationship that she gradualiy learned to

254
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understaand and modify the dynamics of her identification with her mother,
an identification by which she had become the masochistic child of a
mother masochistically tolerating an alcoholic husband. The first year
of therapy began as Mr. and Mrs. G. had reconciled and Matthew was showing
behavior indicative of a heightened anxiety and insecurity. Mrs. ¢. was
helpad to understand the impact on the child cf his exposure to so many
separatioas, his inability to trust the continuance of the united family,
his growing conviction that his badness must be the cause of the upheavals,
liis mother's impatience ard lack of warmth toward him in contrast to her
loving ways with Jim, the easy-to-raise problem-free child, only confirmed
his sense of badness. It was important to ease her guilt zbout preferring
Jim in order to free her to explore the origin-of ner feelings about Matthew.
. Sh2 then made use of interpretations which linked her Present anger toward
Matthew to the circumstances of his conception, arnd for the first time
pernitted some awareness of the long repressed guilt about her premarital
pregnancy. As a result, she developed a mora rel#xed approach with him
which permitted somewhat more spontaneous warmth as well as more secure
firaness and discipline when those were indicated. 1!atthew's behavior and
adjustment made gratifying improvements which later declined as a result of
subsequent upheavals, but at those times Mrs. G. was able to use my help in
restoring herself and him to the earlier, improved level.

Several months after beginning her weekly sessions with me, in
May 1973, Mrs. G. began to experience and discuss problems that were

disturbiﬁg the reconciliation, and this moved the therapy into a more
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intensive focus on her feelings of worthlessness and her inability to
assert herself for feﬁr of losing a much-needed Person. Mr. G., an ex~
tremely immature troubled man, often attempéed to bolster his own sense
of adequacy by attacking hers. His facility for pedantic or clever
articulation was in sharp contrast to her more plodding commonplace ex-
Pression, and was often used, successfully, to make her feel defeated

and stupld at the conclugion of irrelevant but heated arguments. His
need to do this seemed to increase as his coﬁtribution to the family
income decreased. He had a history of job changes between which he per-
mitted himself extended periods of unemployment so that Mrs. G. often
found herself the only and not just the major brgadwinner. All of these
Problems had existed throughout the years of their marriage. Therapy

had begun to help her achieve a different view through insights so that
eventually she could see and use herself differently from before, making
a more mature, healthy impact whicﬁ resulted in more satisfying responses.
lier receptivity to interpretations was 1i ited so there was much repetition
and I uséd every opportunity to point out recurrences of her behavior,
interpreti g each time the connection with early experiences zr4d feglings.
As the reconciliation faltered, the interpretations were focused mainly
in the area of how her deep sense of inadequacy led to an Inability to
reéognize or assert her needs and wants, which then resulted in a per-
petual invitation to her husband to use her as a doormat, wui:Zch then
reinforced her deep sense of inadequacy. Very gradually she allowed

‘herself to become aware of some of her negative fgelings about being used

R56
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in this way, of her ambivalence about keeping the marriage going at all
costs to herself, In a combination of interpreting the dynamics of her
behavior and supporting her right to a more rewarding relationship, I
helped her move to the recognition of what had been a self-defeating
pattern. Understandably, it took a great deal of time before she could
translate the recognition into behavior changes.

Mr. and Mrs. G. terminated this reconciliation attemﬁt after
eight months; October- 1973, remained separated for two months, reunited
for five months, December 1973, and then separated again June 1, 1974,

At that point, although distressed at yet another failure, Mrs. G. was
able for the first time to distinguish her ownlproblcms from those of her
husband so that this failure was not automatically viewed as a reflectioﬁ
of her inadequacy. The next several months of intensive work with me
resulted in a deepening of her awarenecs and respect for her needs and
feelings, an increased understandinc of the psycholog’cal dynamics in
which her husband symbolized her father who never gave nis approval, so
th;t her willingness to be exploited by her husband could be understood as
her repeated attempts to please the impossible-to~please internal father,
Following these insights came the determination to develop other patterns
of behavior, and finally the changed behavior itself. This was seen in
specific examples of the increased confidence and self~assertion, both
with her husband and with others in her environmenf. During ;he last sep-
aration, in contrast to earlier oc.asioms when she resigned herself to

doing without, she began to insist on some child support, even moving
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towards the direction of foreing it through legal means. She exper-
ienced a release from a life-long immobility in new soecial situations,
discovering a capacity to project an engaging enough personality to
attract gratifying responses, thch then encouraged further eflurts on
‘her part. Increased confidence in these areas added to her confidence
in parenting, so that even though she and Matthew had recurrences of
negative, unproductive relating, these were of shorter duration and much
less distructive than they had been in the past.

Five months after their last separation, Mr. and Mrs., G.
reestablished their home together, mid-October 1974, this time with
enough new strengths to alloy some optimism that the reconciliation could
be permanent. Most of the changes had taken place in Mrs. G., largely
as a result of the therapy she had been in for the past vear and a half,
My emphasis for the next year was on helping her to strengthen her
appreciation and use of herself as. an adequate, independent human being,
deserving of approval and consideration. The reconciliation began as
something of an "armed truce", occésionally deteriorated to much more
overt hostility, vacillated between the two and gradually improved to a
lJevel that contained considerable mutual respect and warmth., Mrs. G.'s”
newly developed ability to separate her sen o of self from her hdsbénd;s
put~dowvns, plus an increased understanding of his problems and their
effect on her, enabled her to stand up to the negatives in such a way
that her husband gradually acquired a new respect for her which in turn

‘decreased his criticism and ridicule. As she lived through these
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difficult times, Mrs. G. experienced several periods of resistance to
v * . i )

" the therapy which were successfully worked through as I interpreted the
transference implications. On one such occasion, when she "forgot" a
session, she was helped to relate this to a resistance to see me because
of her expectation that I would scold her as her nmther had done. “"0On
another such occasion, the interpretation involved her disappointment
and anger that I was not- being helpful enough, I .was not magically

; transrorming her’ unhappy situation into something wonderful Using.all
" of .this, she gradually moved to an ability to bring her expectations
inte a more realistic reasonable level’ —; expectations of me, husband
parencs -~ so that she could begin to achieve a mature balance of assert- .

ing her needs within the reasonable eApectation of having those needs
met, Her increased~self-confidence and self-esteem were also visible in
her physical appearance, slimning down to a beautiful figur@ and adoptin°

an extzemely attractive hairdo and clothes style, she gave'tangible

evidence that she had discarded the sélf—image of ""too dunn, too fat,

f'too ugly " : | _ ~

o

II. THE DFV’LOPHF IT OF MATTHEW -

Given the‘narital difficulties.and pastuhistory’»one might well
have.anticipated_difficulties in Matthew even -before he was observed at
the qhildren's qsnter. 'ggtthew-was the living, breathing confirmatiqni
of the act which had apparently'brought.about this none-too-ideal
marriage; Thus, while mother initially saw her pregnancy with Matthew

as a positive vehicle through which to bind herself to father, the fact
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~ that things tumed out so poorly may well have.accounted'forjthe distance
that motherffelt with this boy (espeeially in‘eentrast to tﬁzﬂﬁuch warmer _
and freer quality that- she had with her younger child).' With‘respeet to
the father ‘he was even able to verbalize that he had not ‘felt very close
to Matthew because he.had resented Matt 's birth as having been the
reason'why.the marriage 'had" to take/ place. To_establish these kinds_of
issues even further, it was strihing-thatlfrom the~time.he wasrdhly a‘few"'

months old; Matthew's care-had been given‘up to a sitter who, althcugh

* »

\described as a lovely woman, had ten _children of her own_ in addition to

the five that she took in for day care, and mother noted that this citter
raised Matthew more than she herself did (even to the pointﬂof tollet—
raininé him)f‘ Characteristie<alSo of the feelings that mother had.for v

"Matthéw and a eertain‘awareness of such difficulties on her part, was her

staggment‘to‘the.effect‘that she.tended'to "junph on Matthew even whén‘:

» things were not his fault: ' | o ;‘ .' — - ;

P Mother perceived~Matthew as a fmass-of.inSecurity" and_presumably

7 .
e . S

" based this feeling on such-factS'as hiéféontinuing to suck his fingers when
ﬁnxious and even'carrying a blanket 1ti] he was four‘and a half years old,
at which time she took it away from: him.:.Further;observations onrnother's
part of difficulties with Mat thew even prior to ‘his entry into the Center,
included nervously fiddling with his ha1r when upset and being prone to

asthma attacks. .Nevertheless, despite ‘these- aforementioned problems and

potentialgdifficulties; Matthew was .as eager to enter the Center's pro-
gram as mother was to have him in it. = - o
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Our initlal‘imprecsions of Hatthew'atvthe Center were ‘somewhat

surprising to the extent that he looked rather good and'in great part
- seemed lacklng in the kind of difficult*cs one might have anticipated from
: the early parent material. Thus, during-theofirst'six weeks at the»Center,
there was a consistent p1ttprn of seemiugly adjusting well from the first
day, having no. difficulty separ;ting from his mother and immediately in—f

._,v’l

teracting with the children in a very posltiv= manner as he'was able to

\ .
ledd as well as follow in group nlav and work in a goed, 1involved manner, |

on tasks. 'He'seeme#joften comfortable,’ relaxed, and enjoying himself
and while he wasvboisterously agpressively teasing and playing around?one
da,, it was deflnitely more tzp-cal to see him behaving like a good

' kid"' In terms of possible negative»facets of the sort: which, as pre-
mﬂously noted, oneLmight have anticipatnd one found but a. few subtle
i1dieations  on severalroccasion,, it ‘was "noted that he painted c}ouds in.
strong colors and it apneared that these represented possible anxiety and

v unhappiness which he was defensively d1sguising with- "strong, ively
emotions . It was also noted that he could easily be made to cry by a
much younger and smaller hoy named Harry when this- fellow would do thingsrl
such as. pull Matthew S hair. One got the sense that if Matthew was so
'vulnerable as to be that upset about a relatively minimal provocation it

k quite likely reflected a somewbat tenuous adjustment and feelings of help-
lessness nich could be so readily evoked by someone much sfeaker than he.‘
It also seemed reasonable to suspect that, lwhile much of Matthew s positive-

looking features were undoubtedly "legitimate", the facility with which he

moved into the new situation was probably due in-great part to the fact

S~

. that.he had already spent much of his life in a day care type of setting

LI
A
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- with other children so that one was again at least inclined to specu-

-

3

late that the "clouds and crying" pointeo to the fact that his adaptation

was not quite as "solid" as.{it appeared.
Confirning, however, the legitimately positive aspect of Matthqy s
. o ¢

capacities and funcLioning’%rero the results of the Entry “dna 6~Wecx

intollectual test results. During both sessions he was seen as quite

positive with'a goond ability to focus his attention and interest pro-

ductively on the"various testing items, displaying excellent'cooperation

and attention. With respect to- the actual test results, his Entry»

assessment rave aled a mental age of 5 years 4 months and an equivalert :

Q

inet IQ of- 105, while tne 6 Ieek evaluation _showed him Eo have scored
at the mental age level of 6 years 2 months, with an equivalent IQ of 119.
Thus, even at this early point it was apparent that if Matthew did have‘!_
difflculties,‘there were also definite strengths and positive features . }\-
evident as well. - | o o .l g |
| As Matthew moved from the’ 6~Weeks to the S-Months point, one

: o
began to see. that despite appearing reasonably happy and content much of
the time, signs of underlying uifficulties began to appear more clearly.

Generally speaking, one saw that a particular area af conflict appeared

'focused around the igsue of an underlying regressive pull. suggesting a

_wish on his part to return to more infantile and childlike levels, of
’ [ 4

gratification, countered with the wish to be stronger and more grown-up.

On the side of the former aspects, one noted that he was repeatedly se°n

to be putting his fingers in his mouth and pulling -on his hair in: an

auto—erotic kind of way which, especiallj when done in conJunctibn as

N

| - N
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‘they often.were made him appear to haye a quite infantilz—like quality
‘about.him. He seemed to want, and enjoyed, attention from adults and
children but there was the ongoing indicatio that he did not feel he

was getting his fair share of things. Thus, he resisted sharing his-own .
things and particularly resented things that Betty (who lived with him
. at home) got from her faéher that he himself did not get. Concerns

around issues of being given to and deprived appeared most anply demon-
strated in uatthew s revelation a" one point that his mother had td\en
labtno-dollar bill which his father had given him and spent it so that he
was left'with'nothing. Further 1ndications of his discomfort were re- .
vealed in his talking on one occasion about how his father was rot a very
~nice personvas well as inﬂan_increase in Matthew s d:sobedience within
the_context of the Center itself (although he was apparently behaying'uell
in kihdergarten) ~ One began to ger a sense that he had up until this -
time been defending more rigorously against the avareness and eﬁpression
of underlying angry feelings and now was, in the growing security of his ;
. feelings “about the Center, permitting himsel? greater freedom in ewpressing
someiof his underlying dissatisfactions. -In this context, one noted for
'example, tbe subtle expression of underlying resentment as ., evidnnced by .

‘k1ls rather inappropriately, out of the-blue beginning to talk one day

about how he hoped everyone would enjoy Christmas. Although one might-be

'-.Lenpted to view this in a superficial manner as '‘a positive statement about

' his good feelings for mankind ‘the tensions in the home at this time, whichv

:will be elabdrated shortly, make it appear much more plausible that he was

¢ v
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resnnting what he «,lt to be the good Christmases of everycne else which

he did not antlcipate happening to himself. A more flagrant illustration
of the developing expression of, angry feelings was witnessed on one

occasion when an observer saw him purposely rubbing ink on his own shirt

as- he watched to see 1f‘the observer would try *to stop him:

The other'predominant theme of Matthew's functioning;and_
difficulties that became progressively more apparent'during these-days,
included his concerns and difficulties with regard to the issue of sexual

_identification and a general sense of self-image: Ille was frequently seen
to be'talkingfaboutlor playing.in an explicitly sexual manner (e.g. pulling f
' another boy s pants dcwn, teasing aboﬁt kisslng) aind whilP in part this o
'served the function of getting him some attention, there was also the very
distinct,element of 'trying to prové himself" Further indications of
- this underlying feeling of inadequacy that he tried to deny seemed evident
j in occasions of acting quite feninine}in a supposedly nimicking fashion , .
and also denouncing females,l nsisting the he did not’ play with ﬁ:lls in a
;anner_reminiscent of.Lady Macteth as one thought "lle doth protest too
much".v On another occasion he was heaxd to refer to himse‘f as a form of
excrement which was .something that he often was inclined to attribute to

-

. others in a manner obvious1y defensively motivated (i.e. referring to the

- \
13 *

athers 25 feces while defending against full -awareness of feeling like that
aboux iimself)
There was no doubt thar althougb some of the increasing diffi-

:4culties observed in Matthew were a function of his having become sufficiently

comfortable to begin to display such bethmors within the- conteXt of the
\ N ,' R R _-'w
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Center, the difficultio" on the home front had incrcasedgand were un-

o i

doubtedly making”their impact on a wide-ranging front. During this time

span motner described hav1ng more difficulty with him., The increaSed

_cvels of tension in the home were fueled by the fact that she was fired )

. from her job and another family was now also living with them, contribut-
.ing ;o ‘the exaggerated yellingfand ongoing anxiety level on a day to day ©

basisz In addition to grow1ng disobedienrc with the mother, Matthew was
. % _ )
now e?per‘encing more asthma attacks than had been - the case previousiy
" and while mother was pursuing that facet by taking him to an Allergist

e

she herself admitted to recognizing the likeiihood of an emotional
underlay._ Confirming this latter notion was the fact that Matthew s

, farier had begun coming around more and that this increase in attention

coincided with the increased allergy attacks, although the symbolic

connection vas not clearly apparent yet at this point.
3 ’

* Striking illustrations of the dual facets of good functioning

'with élearcut and substantial underlying diffioulties werc revealed and

'confirmed in the intellectual testing and c]i&ical doll play sessions which
/o -
;took place at the end of the S month period “With regard to the forner,

14

he was again found to be a cooperative, essentially well-functioning boy,

who had this timé achieved a mental age of 6 yedrs 5§ months,which yilelded

&

a Binet equivalent IQ of 120. _Distinguishing this evaluation from the

LS .

previous ones, was the fact-that particularly thn Matthew seemed .to be-

come somewhat fatigued he would now begin to put one ‘or more fingers in

s

his mouth while twirling his hair with the other hand and even engage in

@ ' S




-290- ) . *

. o ' o, ,
N T - b p
) . . ' N
Yy o

:some'immature speecﬁ‘level and expressions‘which'had n/hahy-talk kind
of quality to them. ’Much more revealing. however, of his underlying
-emotional difficultie was the material from. the clinical doll play
session.' Confirmed now wre the underlying feelings of anger, sexual
'difficulties and concerns as well as problems in the area of identifi—_
cation._nHe wad' struggling wmth the wish to express some of'hisfanger

as well as incorporating this wish with the notion that'to,be strong
andgaggressive was to be able to protect and defend -hinmself in a

'threatening world. However, va.ious material indicated that, as had

&

~ been suspected in the observations, he was in fact afraid -to fully
’recognize and display such feelings for fear that rhis would elicit in
others' the kind of anger and rage which he sometimes felt himself and
would thereby risk the possibility of initiating his own annihilation

.s0 to speak. In a related vein one saw in his- play and his figure-'x ‘

& - .

&
~drawings, confirmation of the sexual confusion and anxieties. " Especially

revealing vere the facts that he chose to draw-his figures-without-cloth s

/
on and in addition to expliciuly drawing penis areas.on the male, as welﬂ

\ -

-as the iemale he also included feces coming out of‘them\\which he

@

- labeled as "ka%ka. (67 might also note at this point the confirmation

of the interest in and related difficulties regarding genital and excretory\

\
'

functioning~in terms of Matthew s'teacher having ohseryed him one day to \'

e "johing around" and talking about "squeezing ka~ka out of his weenie."

The distortion of the body figuresewhiiﬂfﬁztthew producEd\Was\inappropriate-"

for a boy of this age and seemed asspciatediwithmhis'oWn inner experience

296
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regarding his sense of self in_general and seXuality in particular
It was abundaﬁ//y apparent by this time that Matthew felt

vulnerable, anvious,'and insecure and vcry much wanted the attention and
//" L2
x,protecLion of adults with a particular focus on ‘a longing for the father=-

figurc- This boy with the "mass of insecurity” that mother had told us -
about .a long time ago was in fact more disturbcd than she undoubtedly

initially anticipated and as of the*S-month point, one very much had the
- gsd
feeling thaﬂ the uncooperativawstance ‘he had begun to take with her and

t

., some of the teachcrs was, within the ovcrall context, one of the healthier ,

‘and more encouraging signs of his functioning. That is, he had for too
/
long been a boy with the placid exterior and the ianer discomfort ‘and in

a sense one had the feeling that had he, not begun to communicate his
difficultics~in a more overt fashion he would prqbably have-continued to

be left to his own devices in terms of struggling wlth his substantial
) . .

inner distress"z
The time span from S'to’lz months was not a very positive or
productive phase in Matthew's life. His parents had reconciled at the
,beginninﬂ of this uefio , but after two months were once again exper—

iencing tensions and conflicts in their relationship which in turn,

'seemed-clearly reflected in-Matthew s-adjustment. Although there were

' certain periods of dimirished tensions unmarred by more di‘ficult

[}

episodes, these were - definitely in the minority.and much. more character— .

istic were the previously exhibited difficulties including intensified

e &
demonstrations of the previously noted problems While one saw

e - -, . - ., N . a2 LY
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~Instances of his relating appropriately to the:other children, more

.typlcal were provocations on his part with them\as well as adult staff
membtrs. Not only did one continue to see the signo of underlying con-
cerns as manifcsted throuph such ymptoms as the finger sucking and
nairstroking, but the provocations were novw much more overt. lle developed
a tendency to act rather silly at times as au attention—gttting'dcvice

and uguld, at times, tease and pick on the two children who had pre-
viously lived with him. The latter undoubtedly (at least in, part) -

related to resentments regarding the tensions that had existed in the

!
overcrowded anXiety?laden household at that time, as well as.the symbolic
: e . H

evoking of separation anxieties engendered by the familiesfhaving .

actually gotten separate apartments then. . He WOuld also, at times, start

argumenta with many of the other children which often wound up with him
in tears, thereby again pointing not'only to the degree of his underlying

distreSs but to the conflicted feelings he had about estab’ishing relation-

v

'ships. Thus, it ‘sometimes apptared that he unconsciously brought abourathe”

rejection of those relationships which he so much wished would turn out
positively. In a similar vein, he could be observed to want to help ‘the
teacher and obvlouqu tried to elicit a pouitive-type of relationship;
however his underlying resentments would at times overwhelm him to the
point that he did extremely provocative things such®as dumping Jello ‘on
the floor purposely, putting sand on his hair -as his mother came to pick

,him up,.trying to get one of the observers dirty, and on one occasionlhe

threw,ajtantrumpwhen asked by the staff to help out.

’ - B
\
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Undoubtedly} the most disconcerting and reveﬂling facets of
Mntthewfs functio%ing and behavior during this pcrlod related to his ’
.anxieties and confusions regarding his feelings of self with a specific
focus on the distresa surrounding his sexual feelings and idcntification.

 While he was relatively uninvolved in tashs for the most part, his
occasional drawings were revealing of his underlying upset as he would,

on various occasions, draw pictures of sad people and a house noted for

!

the extent of 1its disorganization. ln terms of the more‘overt,facets of

the breakthrougx ofbsexual impulses and anxieties, Hatthew's heightened

preotcupation with sexual mattcrs was increasingly expressed in word and
. deed. Yot only would he be observed exposing himself at the Centei (and -

we were told at home as well) but’ some of his,verbalizations in this regard

~

were extremely revealing in the sense of lielping us understand some of the

-

underlying fantasies. Thus. for example, on one occasion when pushed by
another’ child Matthew threatened to exhibit himself if pushed again as L

if his penis were so bad and/or so powerful a force that ‘all would shy away

!

in fear or awe. . Also in line with such an underlying fantasy was the in-
stance in which he had. exhibited himself and responded to a teacher s
reprimand by saying that his father s penis was real big. and he wanted ‘to

show how big his own was. It appeared extremely likely that much of. this

-a e
) e v

kind of behavior was the defended-against expression of his underlying

castration anxieties which he attempted to deal with through the denial of

i - L . t‘,\ o . "”_’/,

the concerns and- the rehction formation type of expression ‘of" being extra-

ordinarily big.-and powerful in this-regard. He also revealedhto “sfq“?Fe
i :. . . N . -
/
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ex)-licitly che'intenulty of the sexual concerns and the tie with Issues
ol sexual Ldentification as he overtly touched the orotch of a male
observer on onc occasfon, a female teather's breast on anothed, and ex-

pressed interest and confusion regarding sexual matters ad he 'verbalized

thiags such as not wanting hair on his cyeést and a beard when ne ﬁrew up;
speaking of his ehesc as "boobies," and wanting "boobs " painted on his
chest. Tven more cxplicit- was his description on one occasion of how he had
suckcd.hiq cousin's penis until the latter had urinated in his mouth,
following which !Matthew was observed to be mouthlng a rounded tubular leg .

of a cot in a seemingly unconscious manner as if‘in fact he werg performing

fellatio. At this point, one began to wonder whether in addition to the
more syrholically-related tensions there were actual ,e\ually qtimulating
experiences that he had had or been witness to which stirred up much 'of !

‘what we were sceing. Further indication "of the strenrth of these diffi-

culpie\ and the conflicted nature of hia underlying foelings were seen in

exnmplgs snch.us his provoeat{yelyfsaying that one of the male observers
\ ,‘ ., . . t

qhould hold his penis, whi Matthew had been exposing at the moment , putting

e

his cxposed penis up agaenst a girl's genitals, going around "unconsciously"

;masturbnting at times, urinating in the waste basket on one ocoaeion and

meking believe that he had 'big boobies.f. At times he still tried to be-‘

come involved with male observers and theMother boys in nasculine activi-

uties.such as gygxnstie tricks. This nas an apparen; attempt to elicitathe
Ve

admiration and involvement, of others as’ well as to deny that paré of him

which felt feminine and yet longed tp be strong and manly. However, he

‘_'”;}.U()_ o : .
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‘tended not tJ succeed at these goals and was reduced at times to offer—-

1

"-ing to "act f ny for the‘older boys if they would let~him-play Though
he. clearly vanted to and did in fact get to play with the other children

at_times, his %ehavjor with them was sufficiently undesirable to get .
‘himself overtly‘reJccted by others on various occasions.
,-\,, - PR
Confirmation of the increasing difficulties and consequent
e

problems for Mattheé'was seen in his Binet testing and clinical doll play

] -

at the 12 month point. is IQ score had dropped to lll and the clinical :

_ material both solidified and amplified our impressions obtained through

oor

ﬂéthe observations.gFHe was, very invdlved in aggressive kinds of fantaoy

o

E play, with shooting and killing done in a way symbolically expressigg the

: S
real conmﬂtmentﬁtoihim asﬁ;ell\as\t | nstability of. the home which they ]

ﬁ

"provided for hiﬁ}z However, coexistant was his ov :foncern regarding the

ey

’.prospect of be1ng hurt himself He was clearly struggling w1th basic

issues of. his own’ sexual identification related in part to the e*{pression\/> :
a . B A T~

. " i ] e
of these agvre551ve concerns and Ampulses but then more poignantly revealed

-
<

~in terms of his actual confusion around body parts and his own sewual and
physical development. \With ‘respect to the former, it was striking how he

- identified with the soldier*aggressor figures that he used to shoot up and
destroy the family members in the play-house ‘and then had the primary fight—.

_"ing soldier hiding in,the bathroom. Such vignettes clarified the dual

,a

facets of wishing to express the aggressive impulses but feeling the need

to hide them-fearing undoubted retribution. hFantasies, such .as the one in
~ . P ) &

-



. tect himself and. express his anger. However, the fear over doing thi"'
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which he had the soldier hide in the bathroom pointed to his confligs

regarding the wish to be powerful and aggraessive so that he dould pro-"

included the longing ¥o regress Lo more infantile and probably anal kinds

@ »

- of functioninn, as demonstrated in this play in which he had momentarily

Y

shot up - the toilet as one of the first obJectshof his vengeggce. In a

’related vein, he also revealed the longing for a protective nvironﬁent in

" which someone would take care of him and also keep him from losing control

of his impulses. Most striking, however, was the verification of the

extent of his sexual nreoccupations and confusions as revealed through his

‘response to the figure drawing tasks, 'Tnitially, he drew _a figure that he

‘referred to with male; kinds of references but then added tremendously long

hair and in labeling\it then a female, claimed that it had been one all

w

along. Then, “in response to a request for a male figure "he chose to take

;back the’ originaI draw1ng of the femule and in effect wound up superimpos—'

.4

ing his drawing of the male on top of the female, indicating some of the
Lo

Jifferences/between the two figures in that the male had squared-off hands
e

and toes, Vfrbalizing the fact that this figure was weird and then adding

a penis to it, tiny ddts for the male breasts, 1arger breasts underneath

" for the female and then small phallic—like proJections that he labeled the

girl's pee—pee . It appeared that one could not, ask—for, much more in the

N a

way of suhstantiatino his underlying concerns regarding the confused nature ,

-of his sexual identification. One sensed that he longed to be the adequate

male but was for now feeling like the boy superimposed on -top of the girl



4 . - N . . //‘ - "/

'so thathone saw aspectsiof\Both the male and the female in him and he
/'J R ' X

himself was. perhaps unsure which~ would_p”edoninate in the long run.. ST
_ Similarly, one.sav the’ w1sh for the/masculine identification, not only
1n the previous fantasied descriptions mentioned but in 1nvolvemcnts

w1th ‘making snake—like figu1es as we;l It was also notable that he
/
interchanged betwcen snakes and excrement so that’ one again was 1nclined

&/speculate that he often felt like a worthless pilece of anal waste
Y .

product and one began to—wonder whether, at least in part, such concerns
were a- product of his fanta51ed uncertainty regarding his identification,
or. whether it was in fact his being a male which was’ responsible“for what

he experienced as the parental (especially maternal) rejection

s

Evidence of his difficulties were also apparent on the home front ,

as mother continued to experience hin as a problem and was able ge verba— -
lrze difficulty 1n responding as: warmly to him as she felt she did to her (if

younger son. ~Hatthew himself verbalized hisjinsecurities by repeatedly
‘ :
‘-asking mother whethcr shc missed him and loved him making pictures PIO=t nn oo

. i 2
l claiming his love for his parents, and becoming hysterically anaious

one night when they went out. for the evening. "The allergicaasthnmtic

i

difficulties continued and we were told that at home there was a pro—

\gressiv increase of Jealously directed aggression onto the younger
.fbrother. Despite an initial attempt at recahhecting his son, the father

“had. begun disconnecting from Matthew again and though mother was begin-

ning to work.in a serious, committed therapeutic manner with the social

\

!

worker towards the end of this time span, the difficulties in the home

were continuing to make their dramatic impact on Matthew.

l wd
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As Matthew entered the thirteenth month of\his stay at the
Center, his parents seemed to have achieved a temporary harmony together.

‘ Again, one saw confirmation that the level of his functioning was fairly
. ~ :
.consistent xith the state of things in the home. For example, ‘he was’

beginning ‘to. appear more comfortable and matufe than he had been seen to
. be for a-long time, even.engaging nicely-in-projects'at times'and relating

well to the other children, although admi ttediy .shoying occasional siggs\

of the underlying concerns via finger—sucking and the need for close

/

‘ 'ph)sica1 contact with his teacher. - However, ‘two months later the _parents

-were @gain demonstratinﬂ the ins. - 1lity of their relationship, separat—

- . .

ing for two months, reconciling for five,months,'and_then separating again

- -

for.five'months. One saw that when the parenting situation took a turn

[

for the worae, it was dramatically reflacted in a negagive state for

T

Vatthew ‘at the .Center; -as for example, becoming more overtly angry and

unhappy and seeming even more tenuous and insecure much of the time.
K

'_ Durino such phases, one.saw erplicit difficulties such as aggressively
”'angry displays towards the younger brother as‘well as anger and provoca;
tively defiant interactions with the teachers. ;&

o

.sill‘iness_in beh often see‘n; aga-in at ’such times in ways suggesting

anxiety-related sexual

that he was ‘feellngo ' arly stimulated as. well as confused re-

,«"”
N

__garding the adequacy of his own sexual identificatlon and also making it

)
clear that he had poor feelings of self as he was heard to make overtly
self—derogatory remarks. Notable,,in a positive vein was the fact that,

in contrast toitimesrpast, even during his more difficult phases, he was

-

©
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now-able to make a connection with several of the older boys. although

..

virtually nothing was seen in the way of meaningful task orientation. As

, thectime approached thedyear and a half point and tensions in the home

s . ¢

were reduced, one .again saw Hatthew calming down relative to the more diffi-
//
cult periods but still reflecting the tenuousness via the finger—sucking
- .

.and the previously-mentioned sexual features though not in ‘as’ intense or -
' disconcerting a fashion as was the case during his most distressing

moments. . Particularly encouraging was the fact that as the more, extreme
B
negative features diminished in. intensity and frequcncy, the provoca-

: tiveness and SLlliness which still came out would now be responsive to -

reprimands from the teacher and Hatthew was. even cbserved to apologize .5{

\
for such 1ndiscretion ‘on one occasion. At approximately the mid—point

of this time span, from 12 to 24 months, after father had left the’ home .

a1n and then returned the parents decided to let Matthew stay home

"

- —_—

\

rather than continue. at the Center in the fantasied hope that father and

,f*

son could now spend more . time together and estaBlisn a better relationship. -
Hacthew was absent from the Center for s/xeral months and as one might |
have anticipated, things dererioratedJat home once again and mother re- ’
entered him at the Center. We were told’ by the mother that; at least to
: a‘certain extent,zMatthew-perceived his:return to the Centér as a punish-'
ment and in.fact; when he returned, he was again provocative and immature.
ﬁHowever, it was difficult tofseparate out this pbssible perception on

Matthew's part from the fact that things had become extremely difficult in

the home again including not only the fact that mother had lost her job




~ for him

~300-

a—

A ke

- ‘but as she'put it, "Home is~hell" ‘From the observations, one did get

the sense that at least some of Matthew s, provocativeness during this ;

_ period of return may have been a. defense agains; fully feeling the de—

v

: pressive aspects which now also seemed to be there and strikingly then,

\-
Matthew gradually became eomewhat calmer and happier, even to the point -

7
LN

of engaging in some productivc proJect involvement at times. This was»‘

'especially notable in that as this development was taking place, the home -

situation was still extremely difficult with father vacillating between

aSsaulting mother physically as well as emotionally and then being niCe to y'_

" her .on occasion 'SO™ that~one could speculate that Matthew may have begun to

- !

.ewperience the Center as a. safe, stable place in an anxiety—arousing and

vinsecure world. He may also have perceived mother s re-entering him at the

, ’

Center as-'a sign that not’ only did she care what happened to him, but was

o

competent enough to actively take charge and make the decision that was best

Q/ Seeminglv confirming this trend was the fact that in the over. three

- .

- and'a half.months which followed he continued.to look progress ively better

onfa number of levels Aside ‘from the fact that there was still little

evidence in the way of meaning ‘ul project involvement he looked happy and

. comfortaaie much of- the time and was observed to be playing nicely with the

..as seen i

other chiz/;en on repeated occasions. One knew there were still problems

he finger—sucking and the observations of his tendency to be

e
~— L

full of\false\bravado ‘while being actually insecure-and ineffectual "under—

neath" but on the whole, things seemed to be moving along in a positive
T

direction, even as his last days at the" Center drew to a close and he knew

. that separation was definitely imminent.
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_ " The Binet testing and clinical doll play at the 24 months

point were again revealing in the sense that both Mat théw' s assets and
liabilities:were clearly reflected,ﬁﬁghus, with respect to-the positive ’
movement witnessed in”him overltheffinal months, one found him to be quite>
:coopergtive-andlmotivated in the intelligence testing session and in.fact
kheJattained a=Superior'IQ of lZﬁ,"The‘clinical material showed himato be
B struggling'with'many*of_the same.issues.previously uncovered;, However,
.there was an apparent decrease in :the intens1ty w1th which he displayed
many of the related fantas1es and 1mpulses, both in’ terms of 1ntensity of
' feelings involved as well as the degree of his actual play involvement.
There was a subtle quality of lethargy which seemingly resulted in part'

\

from a low—level kind of depression and also appeared to be partially a

~
2

defense against the full degree of the awareness of'angry feelings. and
related 1mpulse expression which uséd to characterize h1m more ovettly..
Thus for example, while he engaged in a bit of thé kind of aggressive
fantasy soldier play noted in earlier evaluations, it was now much moremlow_
key and done in a way which suggested that he was not really completely .
comfortable in following through on such 1mpulses but rather wished for ',

-

the .cessation of hostilities or the. tolerance of such feelings in -the ones

<
o

whom the aggression was : directed against. Confirming his. underlying appre-
hension was the sequence in which he set’ up the boy and father puppet '
figures in boxing positions and then had the father figure punch out"

the ‘boy. Also rela\ed were concernsfregarding his own masculinity as he
-would, for example, be-struck by the red_color on the‘boy'sAlips»and'be—-
lieve that the boy was wearing ‘lipstick and then, as.he had ‘done in‘the

307
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‘last doll play,bdemonstratenthe_intensity of such'anxietiescvia his ._'l

response-to the figure draw”ngs. Wh%le—theseqlc*ua] productiens were‘/>'

not as disturbed as previously, (when he had, ovnrlaid onu figure on top

i 0

of the-other) he now drew developmentally Aaigquate figures_uhich“were -

,,,—"

,’"'

i /.‘"'

/
duction as George and then when’fkasked hin to araw a female, he said that

oy
’u.

"his former figure was in fact a girl and thein c?auged 1ts name to Vilma.

He then drew another figure which, whi ‘e also_inadequate,‘was infused with .
more anger_and_he-labeledﬁthe latter with'his‘father's name’and formervwith i
‘his mother's‘name.. Vot only did he demonstratc continued sexual confusioni\'

-. but he add1tionally labeled both ’igures as hippies which appeared to re-
flect his pcrception of the parents as irxesponsible types of people.

. While the mother drawing conveyed the sense of his,seeing her as. more vagﬁg
"and amorphous, anﬁhnot'really available for'him in many'respects; the father
figure was: althoughAmore’distinct,_much mere tied up/with feelings.of
wanger which one might easily speculate related to feelings regarding:the
fatherisiipsufficient attention“and unreliability. A poignant.illustrh-

ntion'of ﬂatthew's state was contained in his reeponse to a requestjfor him

" to tell a story. While *nitially protesting that he was incapable of ful— g

'iyfilling this request he eventually related a very idiosyncratic version
of the bov who cried wolf He spoke of the boy having had some sheep and
having gone out and cried wolf several times and people came, finding none.
Finally when there really was a wolf and the boy cried out for . help, no one
came so he took’ his owm gun and shot the wolf;and the-wolf therefore did

not eat any of his sheep. It appeared that this version of the story"

. reflected Matthew's fantasy of wishing to be able to protect himself in a
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world which he experlences as’ potentially assaultive and where he
\

actuaily expected to be let dawn. Considering the poor selt image it

3

was likely that he {eared thts state existed bccause he had complained

too nuch, and too long, and that perhaps some of the bad things which he

- oF

experienced -such as his father' s leaving him and not- protecting him.
r__\ . gy .
were in fact his own faulr. 'Strikingly revealing then of Matthew s

underlying needs and perhaps at least an unconscious awareness of his

wish and need for help was his statement that he wished he could see

-

someone regularly like his friend John did. This friendo John was a

~ boy With’SUbStanLlal problems for whom arrangements had been made for a

&

theraplst_to see him on a regular weekly basis‘at the Center, and_at_the

P
%

very least, one could take Matthew's statement as a wish for consistent -

male contact and, perhaps as noted, there was even some amareness of the
kind of help.that such a person could‘provide for him,

. 5 S ) N _. ) il . : . N ° . ) . v )
At the eonclusion of his stay at the Center, it was obvious that

-~ [
- -

Matthew still'struggled'uith maﬁvfof.the'previously'existing difficulties.

However, the fact that a certain daaree of positive novement had taken '
.. rv' iy,
place both in him and the mother was encouraging in terms of the likeli—

hood that it:represented'something permanentarather than.transitory;'
Furthermore, mother's having made ‘contact for Watthew to receive treat—'”
Vment at a local mental health center was both a positive sign of her aware-
ness of and developing commitment to improve things with him and undoubtedly
also conveyed to him a sense of hope not only in the developing potential

in his relationshlp with his mother but the fulfillment of his wish to have

a stable, secure, caring and helping person in his 1ife. While the parental

_:3(15)..> ‘ .. ' - f'u‘ /f:' . ., .




- datthew.

o =304~ 4 s R ) Va

. ° . //

- ,. B L. ; y ’ //// .
therapy and Matthew s stay at the Center had by no means -solved all

' of his problems,,one did have the encouraging feeling that sufficient

-

progress"had been made with mother and hé thaf/they were able to con- s
4 tinue movlng ahead in. a posit1ve digection/and avail themselves of the

: EEVANS : . : &
help available in the community. //_ - ST ‘
A follow—up evaluation-was done a year after Hatthew'had‘left
the Center having reached the maximum age for attendance there. At

—

‘that point the parents ‘had been/reunited for almost a year, in a way -

hd ‘/ - L

WhiLh conta1ned elements of strength’ and maturity never before exper—
. \\\ \
ienced in- their relationship. The mother was continuing in her therapy,

'periodically returning to the problem of her conflicted feelings toward

e

Follow-upwteacher evaluations inlkindergarten, first and'second-
"

.grade indicated that while behavior problems and reflections of Matthew s

rpathclogy were in evidence, the general thrust of his development was in

a pos 1tive direction.“ Illustrative of this movement was the response of

'his 2nd oradc teacher in the most recent evaluation in which despite

'1witnessing certain classroom disturbance at times, she commented "Mat thew!

has shown much improvement since entering the class. He began as a very |

"cautious, self-assertive and sometimes unhappy ehild. He has improved

; greatly in his desire to learn ‘to cooperate with, the group, and to parti-
c1pate in classroom activities. I am really thrilled with his progressj

o

and hope it continues." _ - _
o : - &
The follow-up W. I S.C. intelligence testing carried out at the"

- same time point confirmed Matthew s progress, as well as remaining

S B 3i0



difficulties. Thus he- attained a.Full Scale 1.q. of 117 w'ﬁich the -

-

.psychologist clearly saw as an underestimaté of his pbtential in that

/
N Matthew -had some difficulty in attending,,concentrating and- controlling

-

certain impulsive behavior.

.y
b}

IIT. THE DEVELOPMENT OF JTM

"¢ As we turn now to an examination of Matthew s younger brother,

Jim it is important to note- that while living in the;same household the

~ LY

factors.impinging on the development of the “two boys were far from identical,

e

Host important were the differential attitudes toward the two children on
the part of both parents.' Thus, while Matthew bore ‘the burden of being
responsible for the marriage to begin with Jim was at least responded '

to more favorably by the- mother and perceived by her as'a child who pre-

B

'.sented no difficulties of consequence. It is then with'an awareness of

L

" such' factora that we move to the description of Jim's development

It was said that Jim eagerly anticipated his enro‘lment invthe
oenter as all of the other children in the home (i e. his brother, Hatthew,
- as well as Harty and Betty) were already coming there. While he did not
cwhibit any direct separation difficulties from mother herself during the
first-few days, there was some crying around separation from his brother,

such that one may speculate that the ease of transition from mother was at

least in part a function of the presence of the brother and perhaps also

"1

the other twe children at the Center. However, when this source of support
was not available, anxiety was aroused in Jim. Vevertheless, during the

entry testing which took place during the first few days, Jim scored

531,1 ST i,f.h /f

s . LT ~
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4 extremely well, having attained a Binet'IQ of 123. Howcver, it must be
_notcd that although he obviously applied himself well enougu to atta1n

-

. such a superior level he was not an eager particlpant in the session and

I
_the examiner noted that throughout the session there was a need for con-
4 !

;tinual c.nd ongoin" play in order to maintain him in the room as he was
| 1 S
apparently quite impatient and dissatisfied with bclng away from the other

=
j

'Echildren. . . - | ' . /
_'\ . During the first six weeks of his g tay at the Center, Jim was
\rather comfortable much of the .t although various observers diffetedA
ln their impression of him. injzgégilhile some sensed no fragility, others
: mentioned indications of underlying strain. While Jim did play with the
other children at times and repeatedly seemed to want peer involvenent,
he was easily dissuaded by regection and much. of the time was contentedly
involvnd in his own play (such as nice engagement witb puzzles) This
self-involvement was so striking that often he appeared oblivious to the
goings on around him as he was "buried in his task" While one occasion-
'ally saw indicatlons ‘of the capaclty for diversified fantasy play, ‘more
typical was the self-involvement and compulslve quality carrled out in such
a way that it prompted speculations that he was actually involved in
.trylng to be a good boy . In line with these factors, it was also note-
'worthy that Jim’ had a tendencv to try to elicit attention from adults
at times by claiming to need help ‘when he actually did not, however{ on
other'occasions merely trying to interact warmlyaandaappropriately with them.
/ Results of the intelligence tcsting at the end of the six-week’

periodrindicated that Jim was not only continuing his previously good

intellectual”performance but inlfact.improving,on it,_havingvnod’attained

R 10
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a Binet IQ of 136.in a sesslon wherein he essentially conducted

himself in a séribus, cooperative fashion. ¢ SR

°

'The first five yonths of Jim's stay at the Center was quite

o, L] . .

i striking in that there wé?gaélﬁgfﬁgzing periods of prpgressivcly'im-

proved-looking'developﬁgnt, contrasted with clear-cut significaht
-.difficulties. 1In the positivé”réhlm, there was an apparent leésening of
1 4 ~ . .

- - the compulzlve quél}ty evidenced previously, a continuation of the

fCaﬁééiéy‘for long periods of good task involvement and contented soli-

o'/

tary play and a trend towWards interacting more directly with the other
.children. .Subt}c difficulties included the soxt of Hé1p1e§s crying and/or
B crying'out for help when attacked but also seen were more discoﬁcertfng

instances .of lack of concern when someone would, for example, destroy

’

'\. a bdildiné he was making. The difficult interveniﬁg perlods were

\\ . } .
' characterized by such developments as repeated confligts with the teachers

\

evidenced by passive-aggreésive refusals to listen at times, poutiné;.

irritability, and crying when he didn't get his own way. ~Also witnessed

-

were such overt acts As.ripping_bagesfin a book‘and,hitting his teacher
vhen she tried to be firm with him.and'scolded him. . He was also:seeﬁ~t6

be cdhsiderably more aggressive and assertive with the other childrcﬁ aﬁd

even teased and hit them on'occasion but notébly could still become ,

4
,:

saddeneduwhen rejected or upset and afraid when attacked. As waé'thé'

case with his brother, it appeared the upsurge of digficulties'for Jim,

was very much correlated with the return of thg father to the homé at .
. . A9 ' N ) - v

’these'times,éﬁd the kind of. aggression and anxieties that were connected *

-

- .. _ : | | - 313
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.with such occurrences. As this time span of the first five mouths drey -
to a close, the misbehavior dropped out again and the rest of the picture -

lOOmCd much the same as before. ,There waS, however, - the additional

. . 4 3 - .:. “Q
element of apparently ever—increasiqg i@y I%fment with the other children,

~— N g B
accompanied by a greater assertivgnesgﬁ i

patiently passive at\times), however with none of the difficult behaviors

-

naéfeciously (although still g

that had- accompar*ed it at tines previously,
*The intelligence tesq results at the'end of the'five month Span,
revcaled that Jim was continuing to maintain his superior performance
- level, having attained a Binet IQ of 133, He did though demonstrate

during the testing much immaturity and at times babyishness, although he

~-remained relatively ottentive throughout the session and with encouragement

- . N . v N
would usually go ahead and try ‘tasks which he might even have refused G

- Y

initially.

.
It was, houever, the clinical doll play which both claiified

and revealed much of what Jim was experiencing. lie came across as an

insecure boy who was particularly hnsure whether there were going to be
‘

sufficient "supplies in 'the home" in terms of literal food as well as
' v .
psythological-emotional kinds of nurturing, and the lengthsvto which 'people
L0 N .. . D : .
had to go to acquire these necessities were suffiCiently difficult and

’
¥

‘precariouiﬁto make the whole operation an anxlety—provoking one for him.
lie gave indications of wanting to express aggressive fecelings . through

~ fantasy play but’ it was never really carried too far and the manner in

which“all of this was done made it appear.that aggressive impulses were

-

TN
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a Binet IQ of 136.in a sesslon wherein he essentially conducted

himself in a séribus, cooperative fashion. ¢ ST,
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'The first fivg yonths of Jim's stay at the Center was quite .
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striking in that there wé?éaélﬁgfﬁgzing periods of progressivcly'im-

proved-looking'developﬁgnt, contrasted with clear-cut significaht

realm, there was an apparent lessening of

- dlfficulties. 1In the positivé”
g

v

» the compulzlve quél}ty evidenced previously, a continuation of the

"fCaﬁééiéy‘for long periods of good task involvement ahd contented soli-

r'/

tary play and a trend towWards interacting more directly with the other
.children. .Subtlc diffichlties included the soxt of Hé1p1e§s crying and/or

crying'out for help when attacked but also seen were more disconcerting

instances .of lack of concern when someone would, for example, destroy

’

\. a bdildiné he was making. The difficult interveniﬁg perlods were

\ ‘ S ,, o
' characterized by such developments as repeag;d confligts with the teachers |
A : : . )
%videnced by passive-aggressive refusals to listen at times, pouting,

irritability, and crying when he didn't get his own way. ~Also witnessed

-

were such overt acts és_ripping_bagesfin a book‘and,hitting his teacher
vhen she tried to be firm with him.and'scolded him. . He was alsolseeﬁ-t&

be céhsiderably more aggressive and assertive with the other childrcﬁ aﬁd

even teased and hit them on'occasion but notébly could still become ,

4
,:

saddened»when rejected or upset and afraid when attacked. As waé'thé'

case with his brother, it appeared the upsurge of digficulties'for Jim,

was very much correlated with the return of thg father to the homé at .
. . A9 ' N ) - v

’these'times,éﬁd the kind of. aggression and anxieties that were connected *

-

- BT H 3
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_nith such occurrences. As this time span of the first five'nonths drew‘
- ) 4
to a close, the misbehavior dropped out again and the rest of the picture -

100de much the same as before. There was, however, - the additional

0 L4

’, b " Y T “g
element of apparently ever—increasing iQN I%gment with the other children

~— N B
dccompanied by a greater assertivgnesgﬁ i

patiently passive at\times), however with none of the difficult behaviors

‘¢§Ee3loubly (although still .

that had- accomparied it at tines previously.
*The intelligence tesq results at the'end of the.five month span,
revealed that Jim was continuing to maintain his superior performance
- level, having attained a Binet IQ of 133. He did though demonstrate

during the testing much immaturity and at. times babyishness, although he

~-rerained relatively attentive throughout the session and with encouragement

- . N . v om N
would usually go ahead and try ‘tasks which he might even have refused %

- b

initially.

‘
It was, houever, the clinical doll play which both clalified

and revealed much of what Jim was experiencing. lie came across as an

insecure boy who was particularly unsure whether there were going to be

. [

sufficient "supplies in the home" in terms of literal food as well as
' v .
psythological-emotional kinds of nurturing, and the lengthsvto'which”people
L0 N N . D -: .
had to go to acquire these necessitiles were suffiCiently difficult and

’
¥

.precariousﬁto make the whole operation an anxiety—provoking one for him.
lie gave indications of wanting to express aggressive feelings . through

~ fantasy play but it was never really carried too far and the manner in

which "all of this was done made it appear.that aggressive impulses were

-

TN




in fact diffused arid defended against in great part for, in his mind

to be too aggressive 'was to risk the .chance of h\ing reJected’as bad and
perhaps even aggressed against himself Hhrle he longed for a'positive,’
protecting klnd of caring father, he seemingly had little security in the
sense of being-able to count on anyone in a truly definitive way and the .
. manner in which he fluidly transformed a monster‘picture into a picture
of mother made it appear likely that .qn some level he perceived her as
somewhat monstrous rather than comforting and nourishing,so to speak.
Further conflrmation of the extent of hls difficulties was ‘then indicated
by the fact that despite his very subsbantially superior IQ, “the develop—
mental level of his figure draw1ngs was quite inadequate and his refusal
or inabllity, to ‘tell the observer a story all pointed to the intrusive

1
effects of his emotional concerns. P ; R g}

‘ During the time spanvlending up to the lmeonthlpoint, there . :l
?vere contindedfdifficultiesland variabilityrof conditionsninxthe home -and
~.agéﬂn, as Héd been the case during the eaflier'S—month assessment, one saw
‘the variability then in Jim's Center‘behavior as well, Particularly at the
- start'of the Gth,month, ﬁé was frequently:seenfto be "at locse ends" and -
vande ing, with a lost quality combined with a tendency to playoby himself<:
‘and to cry when aggressed against by‘the other children. .Quite likely, in'
. an attempt to deny the feelings of vulnerability which his more passive

- self engendered he was gradually seen to be interspersing his behaviors
'with a swaggering, tough guy stance or furiously reslsting\fhe\EEECher;

>

Especially as he entered into these kinds of phases, he seemed better.

AN
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able to hold off, in ‘an appropriate manner the aggression of others with~

out dissolv1ng into tears as had been nore typical of him in the past. _

However, this was not though a solid internalized and integrated quality - ﬂ///

for him. Thus, although he continued to show behaviors characterized by

-expressions. of anger and provocative, disruptive types of behavior, -the

o

. w>
tenuousness-of trying to 'become his own person' was well evidenced by

.the fact that he eventually wound up again starting to have a sorewhat lost _
quality and crying ‘wnen bothered by the other ch{ﬁdren. Ouite illustta-
tive of this vulnerability, was. the fact that it staved,w1th him suffi—
ciently‘so that even~by the 10-month point, he was observed. to dissolve

into tears® merely because of being rejected in play by a'little girl

, Striklngly then,‘as the "12-month point approached he retreated
(\’l

once again in the direction of being more on the periphery, drifting,
presumably content though withont the brightness,and flexibility that one
«'had seen’in‘the past. .lHe was. more by himself:much.of,the time and
though there was‘still observed his-capacity te stand up for-himself, he
seened more'passively idle than ue had seen him for a‘while, though still
h'rataining theﬁcapacity tolplay nicely with the other children at times;
_It*nas naturally quite notable that;this shift back to the earlier,
essentially ”reduced" level‘of functioning came at a tlme5nhen the

'father had left the home again and in this context one was very mnuch

Qinclined to. speculate that while the father s presed@e in the home con-

tribu;ed_to-the—dtffiCﬁIers previously mentioned his absence may well

have_prompted\the pass?yit_ and peripheral quality which Jim displayed at- Vo
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-such times as_a dynamically—motivated sense .of reaction to the father s

departure.

Confirmation of these l:inds of difficulties with'Jim and their
related inpact on his functioningé wererthen Seén in the 12 month clinical
doll play and intellectual testing.assessment. While the doll play
session revealed,his great involvement with aggressive themes and the-

notion that his hometwas a chaot1c place in which the aggression and
) ’ . ! - . . A . - ’
sexual difficulties of the parents endangered his welfare. He wished

that somehow he and his;brother'could‘be either eYtricated and/or proe

!
-y \

tected from all of these difficulties Iowéver, the material 1ndicated

R

his uoubt that this could. come from wlthin and rather his bellef that “some

outside figures (perhaps the soclal workér)“would be needed to_resolve
things;’lConsistent'though with the'observations‘was the fact that all of
.this was conveyed through a perya-crease smile and happ) go-lucky dis—
’ positiou whereby he seemingly defended hi mself from the full awareness

and. eyperience of the kind of an\1eties which ‘undoub tedly would go along fii

’

with the apprehensions he struggled with In his-quite 1nadequate response J

to the drawingu and\story requests in the doll play and the decrease in
4his Binet IO Co:ll9 one, found evidence of the price which he was paying-
for having to live with his insecurities and concerns and while the defenses

may have been somewhat successful to the extent of reducing the level qf

' ewperienced distress, he remained however, unable to tap what was’ in '

fact eytremely good potential.

31v | ; | ;
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Given this low point it is important to note the general thrust
of Jim's functioning and development duriny the second year was essentially
in a positive direction and apralleled the positive developments in the

family functioning. One . progressively saw less isolation and more involve-

ment with the other children in positive kinds of contacts.ﬂ For the first
ten months, .one continued to see'the capacity for vacillation between var-

ious levels of functioning. Not' only were the selffinvolved activities

still seen'on occasion but also the tenuousness as well as crying about var~

2

ious things that disturbed him in some way or another.f There was a brief

N

segment in which a certain level of provocative negativism returned again,

but it was rather short-lived and by no means representative of whac we saw

in him for the most part, While he dcfinitely had a somewhat babyish

quality\to him at timcs, when one noted the ongoing intens1ty of difficul-
\

t1es in the home, it- was eriklng that his behavior and functloning remained:

— s
as adequate as they did. Again one nad‘a~sense‘that_on some level he was

 blocking out a true awareness of the extent of those difficulties\and"f

maintaining a,somewhat oblivious kind of approach.’ _\\f\\i

G

- , Given this backdrop then, 1t was extremely noLeworthy that when.
the rest of h1s _peers were graduated on to kindergarten and Jim was held
back because his devclopmcnt was not deemed safficient to ‘move on yet
to the public school, there was then a definite °hiff*in his functioning
and behavior. The essence’of this change involved his becoming more of a—"

leader and a bit bossy and in fact actually somewhat tougher at times.

e
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One must, however, note that the "tough" part often had the kind of

0z,
[ s o

practicing qualitvahich suggested that it stemmed not s0 much from an

inner sense of really feeling that role as it "did from the wish Lo -act in

the manner thiat he actually wanted to be like. It seemed apparent that

this shift was brought about by the fact that he was now one: of the

oldest and biggest children in the Center, wh1ch undoubtedly gave him at

'least a cettain sense of conf1dence and security. In this: contert it

4,
o ‘»_

i . ‘

~was also notable thathhe formed a viable and good, close relationship with~‘

.gthélptner boy that was held back aud as if to. illustrate the sense of

c;

unity that they experienced on the first day the xest of their peers

went. on to kindergarten and these two were left behind they made a p01nt

of shouLing at the younger children who remained that they should stay

out of their room. As one might have anticipated the increased assertive-

3 .
\ .
'ness was also accompanied by a tendency to become ‘more task 1nvolved and

¢

.to function more positively than had often been’ the case in the past p

although one must not leave out the other side of the coin in that there

BN
7 - .

were still signs of the passiV1ty and tenuousness previously observed in

.o

Jim. Thus for exampl(, he could still cry easily when accidentally

Ea

Aknocked down b his new-found friend One got,very much a- sense of his

-

“ish to be a bi g man but :ﬂé Ie aced unaeriying insecurities about not*““”
. really making it seemed highliﬂhted for example, in. his going about the

ﬂ_,_f

room one. day measuring things as he verbalized something to the effect of

[
LA e
£

trying to find out how long g1rls penises were. Clearly he was struggling(

e ¥

c_}t : | - ‘ " A . \"

b
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'with the issue of how much of a male he 'was beconing and yet as these

days drew to a close, one had ‘the feeling that he was beginning to come
:
out of his shell more and that the slow, but hopefully positive movement,

:observed in earlder periods was stilllproceeding in the progressive

irection one had hoped for.
As was the case previously, the clinical doll play and intelli-,
gence testing results at 24-months both confirmed the positive aspects of '

Jim's movement as‘well as the'difficulties that he struggled with,' Ihus;

e

while not nearly as passive and babyish asghe used to be, he was not

~

'really able directly to reflect his undcrlying feelings in an optimumly

appropriate«manner. While the fantasy play again revealed - concerns about:'
‘aggréssing and being aggressed against, it was all done _in a very controlled,

essentially calm kind of manner'with the almost evet constant smile.which
\ .
by now clearly was part of an onboing defense aoainst the full avareness of -

the undcrlyino concerns. Seemingly well illustrative though of the -

icxlstence of these underlving feelings was the fact that vhile plajing in
V

a casual way with the puppet figures at one point Jim had the father

h;figure punch me- in the glasses'and this occurred in an "out of the blue"
L, R ) ' , o p o - :
- lmpulsive kind of fashion which.was extremely uncharacteristic of him..

_lHLb LUmpLELELy dropping any aspect oI this theme, - even

e )

.encourage its\development, one again got-confirmation of

\

iefend against the breakthrough\of this. kind of material.

RN

While/the fi ure—drawings were suffieiently imprSVed developmentally

320
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speaking over the 12-month point. such that one could talk in. terms\gf\his -

~..

being in better shape now than he was then, there were still difficultles\\\\

from an emotional standpoint. Votably, however, he was now beginning to

perceive the father figure as more aggresslve, although still an extremely

1nmortant figu:e to him,'and the mother flgure was now seen as much more

R

positlve than used to be the case. However, with mothe} there were indlca-'

tions. of his con¢ern that despite good feelings for, her now, he was still
insecure as to her capacity to really handle everythlng adequately. Con—
sistent thFugh and most revealing, vere the consequences of the intrusive
effects of the emotional concerns such that ‘even now that he had reachcd
the age of 5 Jim was unable to bring himself to attempt a story and evenﬁy

the Binet I. Q had come down to a ‘level of ll4 Uith respect to the I.qQ.,

is also worth noting the comment of the examifer. who, solely on the basis

‘of her test exposurerto Jim felt that he was not applying himself at the -

higher levels as much as he potentlally could have because of a possible

, fear of. fallure (and it was also very much this quality which struck one

in his failure to: provide ‘a story. dur1ng the doll play session) As this

Lime span drew toa close then, one had the feellng that Jim had really

Vmade significant movement over “the boy that we had seen two years before:

=

oth in the sense of regressing in his'functioning but then showing.;

once more a greater balance of progressive trends. What price he was

‘pa}ing for an ‘adaptation- based on a particular defensive constellation in-

[

.volving considerable repression and denial was more difficult to assess.
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Observations made in the initial-part of his kindergarten years by the e

observers. and teachers indicated he was functioning appropriately "and '

adequately. ’
“IV. . CONCLUDING REMARKS

.

Notahly~ both children followed a similar pattern in the sense.‘
that after an initial]y adequate appearance ‘at the Center, each regreased \

substantially at various times of streas but eventually attaincd a more

appropriate level of functionin" While the reversal for Iatthew was more .

L I
>

' gradual and thefresult up until this. time more Iodest it must be stressed
that not- only did he come into the Center more disturbed but he was also
'older and consequently 1ess-ma1eable at the start Jim, who had tended
to cover up difficulties initially, eventualiy became more "his own person'
and, relatively spaaking, better able to eapress himself- Hovevfr, the full .
_.realizatfbn of“his cognitive potential_was not yet recaptured_and one saw

that he was therefore paying a pricehfor having achieved a certainllevel of

comfort and adaptive structure. -

< V | Obviously, thc eventual resolutions in this family ‘remain unclear
as 'of this time and will need to await further,follow-up_material to pro-
hvide a morebaccurate and:comprehensive picture of the direction vhich their

. development will take " However, it appears'safe.to say that'while the fullk
realization of their capacities remains to be fulfilled they would undoubt-

, edly have ‘been in much more difficult straits at this time if the program_“

\
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had not been available tonthem.t'Hopefully,lthe information yet to be
4
gathered will provide a clearer picture of fhe stable gains which have

been made and the limitations which must be recogrized The_foliow—up

{

is particularly important in‘this instance-since‘a'long timg-elapsed be-

'fore the work with thp parents reached a point where a progressive txrend
could be seen in their relationship. The impact-on the children in init-,

iating their more positiye,trends seems clear. lhe,nature of the ultimate

‘and hopefully continuing‘positi6e impact is less clear.’
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* 'PART VII ' "

. - Table 1
TABLES Characteristics of Mother's Living Situation at Six Weeks

. N=48"

'Percéntage of Tétal Rafings in Fach Category-

Excellent ‘Above - Below  Inadequate

~ Adaptation - Average “Averapge Average Adaptation

1. Job_Situatiqn:

a. 'HoldsvSu;ﬁéblé Job o 52 35 9.
b. liolds Respons;blé Job. 2 50-. 38 10
é. Holds Steadyljoﬁ . * l‘ .2 ‘ '::.48 ' é? lﬁ‘ 23
d.‘iRéceives App;oﬁriéte Pay o _.. '66 v 36 - 4
2. Hou;ing\Situaéioh: . ’ . 3 o . | . ) ;
B a. Lives In.Sui:éble House 2 'Tg 60 | g 3'13 ' '.“17 |
b. Housing Situation'Stable 2 | R A 41 10 7
»3.i.CommiEment to Providing for Child: | |
a. ‘Atticuqe Tbﬁgrd;Placing_Cﬁildl - . R 8 8 . 4 - 3
b. Basié_Reli@ﬁili;& with Child 6 - 35 ' 13 ' i %3<  ;l.A'
4, - Use of AvailableaRésoqrééé;' | : | | | '
a. Uses Comﬁﬁhity;Respurces h 4 - ;‘ .; 65  _J '12 a.‘ 19
S& .ﬁéés R;sohré;§ of Socia%.Wo;kéfl 2 ,66 28 . - o 4}
5. ,Relgtionsﬁip Eo.ﬁar;n;s:’ 7 | |
a Positive Rglétri,onship‘~ o ‘ 15 ed "13. N
7b.,‘ASSértivé-With Parents © ¢ 10 o es - 15 o 10
6. Rélafionshipato Heﬁ: | TV. | | ‘
| a. Steady Relaﬁionship to ﬁale 2 a, 17 - | i20‘ _ -44 44,;{ - i%.
. b. 'Alloqs ﬁurt f59szale ._i " | - .4‘ .'.8 - '35' - 38 ?/ 15 |
17. indications of Debreésionzb‘ iv' o é ':"if-,“28' S8 4 | 33 i'fv' 29,:
v ,
: "324
) ' 31¥
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Table 2 ;
Z ‘,; o

AL
i

Showing Reliability Intercorrelations of Parent-Child Ratings

) :
at Six Weeks and Five Months for First and Second Culver City Samples
"Soéigl Workér VS'Oﬁserver = e .
N = 55
' 6_Weeks _ : 5 Months. -
'I. Affection e 3 | 67ee
S S N -
IT1. Time Available Y YAk _ _.88**
II1. ‘udr'ganized' Environment. .89%% LT
IV, —Claritf of'Avgilability'l 4‘ L52%* e '.8&*? |
v‘\rgnlt Setting . e - 79N
VIa. Aggression Cont’roll o .’f7*f B : ".48?*
b'VIb. Cléanlinesé : ‘ o L64%* S ':%33 ,‘
VIt;‘,Sé;f Relianéé. | 1 ) goer . .43
. VIde Adult Role Behavior . -~ .44 “. mﬂ% L V?‘ };ﬁ
“V}ea Academic Achievement o ' i;74**  | s ‘iz*t
VII. Clafitx 6f‘Comﬁunicaﬁion :- ,68*§1_u» o -_80f¥v‘
VIII;'.Ac;iye Instruction - ﬁ ﬁ?sl#*. l | .78*;
X, ;,Move to New Experiences 147 N - LS
. x.;"bohéeptual Exchange | . et il ’ £ ggew
. ClobalvPafent Change:Réting “ e o ~ 'i L;SO**
: R ' AR N . 2
Global Persoﬁ Change Rating, vl T '¢  ' .88 N
4 - . o ‘
" Levels of éignifi'can'cé: * 'p.’\_ os | ** P. & 01
- - R LR
23;) e

Toae
P
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Table 3

Showing Reliability Intercorrelations of Parent-Child Ratings

at Six Weeks and Five Months for Third Cﬁlver'City Sample

Social Workér vs Observer

N =19
6 Weeks - . 5 Months ...
I. Affection o | . o .69** - CT5**
I1I. Time Available ‘_ o o JT3** co ' .76;*
ITI.. Organized 5nvironmeht - .55* .‘ ~ Y Ao
IV. Clarity of Availability 66r 67%*
V. Limit-Setting N . B T
. Vlia, AggresgipﬁfCQntrol | : 87 E* ) | © LTS5
VIb. Cleanlin;gsm_' - ‘ L ‘ ;76** ' R ,70*“ .
,’Vic.. Self RelianéeAl..; - | LT3R .; o {éé*;“ IR
VI, Adult Rp;é_pehavibr*~~ - N : | a2 |
Vle. Academic AéhieVeﬁent’ o .; ;82;*_”' o . Y f,78?*_
VII. Clafitylbf Commuqicaiion . .;65*f . }fi o E @f?é*fﬁj -
:VIII. Aciivé"lnstruction - | T L81** T T .82**;
| IX.'.MOVE to New Bxperiencé;;, 172* . e .78*‘
X. Conceptual Exchange | o L 44 o ,'?2;*~"
T Global pareht,Change'Rating' IS
m?‘ig}qbal Person Change Rating 'Ii -
S R
- LeVeis\of'Signifiéance: * P <i}§5; ** p {i.Oi ‘i
. b

326
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, 4
/ o mr”’” | .
e ' “Table 4
3 ‘ , ,
~ ) ‘v ..
ShOW1ng Corrclation Between Ch11d Parent Intcractlon Assessment Varlables
Yo . \
and Director's Parent- Ch11d Ratings at Slx Weeks :
| . o b /
CHILD~-PARENT " ‘ : . PARENT-CHILD RATINGS
INTERACTION VARIABLES : : ' ' o : ;
(Parental Characteristics) | I 11 Iv. v - VII ~VIII . IX X
A.1 Warmth Expressed B SELIN F13S | g
A.2 Irritation Expfesged 7-,81** -.60%* _ , -.61*
B.1 Empathy o Tsee | . 55*
: . L . . S P |
B.2 Appropriate Help.Given - 87 ,67* o .67%  .67*
D.1 Shares Activity S S60% L T1N*— - E .54% L 69%*
D.2 Shares Feelings , Ts6% L 72%* . Y o
. - e " . (}'. N ‘ . . :
E.1 Attenpts to Curb o L ‘ o = T6*
E'2 Effective Control S 56% . -.61*
Ell" Explains Task 7 : o - . .55*
F.3 Sureness of Actions S ‘ - " .72%%  .55%
‘H, " Consiétency . N - | L T LTO**
I.. Evenness of Behav1or & Feellng ' ' .62* . ' .60*
J." Sense of Self © - .59% .56% .60 .66*  .62% .52% . .68%
J.4 Concern/"Good Parent" = . _ o : . - T4** -.64*
'J.5 Concern/Own Role as Parent  -.68* = .57* .56* ~.;69* .55* .82#?
Jes , > : . . o .
\x. . Ego'Strength - | T ,69%* .52%  ,59% .61%
\ . . . - ' . . .
k.1 Impulse Control C .52 - .58*  ,52* ,59* = ,61*
\ . )
x\e Self Esteem e - .52%  .62%  .63*  .6L*
L;y\ Fun with Child ‘ .62* 4 o .60% .69
L.2 Amused by Child . L69**  64% g7 . .66
L.3 Absorbed by Love for Child .86** ,82**
.L.4 .Pr;he Expressed o o ' J2%% .61* o . . .54* .Sggm‘/.

Significance Levels: * P ¢

‘ . ' ol Ny 0 397
K ] VN )i\\ - 3R

055 ** P < .01
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x ' ' . Table 5

Number of Children and Their Families Forming

| .- The Various Samples in the Two Day Carc Centers

Studied Over the Course of Four Assessment Points

\
3

Culyer City Day Care Cen%er ) .
. Assessment : ' ! ' , * All. Feur
Point Sample 1 Sample 2. Sample 3 Sample 4 . Samples
{ .
6 Weeks 15 - 10, T2z 12 60
5 Months 15 S10 23 12 ‘ 60 -
_ o <
12 Months 11 7 17 - ‘ 11 46
24 Months. - 10 - 6 - Inc.* Inc.* Inc,*
~"San Pablo'" Day Care Center
» Assessment ' " . S ' : A1l Three
Point Sample 1 Samplie 2 Sample.3 Samples
6 Weeks L1571 23 o 45
5 Months ™ is - 7 ' 19 41
12 Months ' 10 4 o 8 . . 22
24-Montﬁs’ .9 . 2 Inc.* . _ Inc.*
v
4

.. R
Incomplete

o . . 8 . 2
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v ‘ | . Shoxaing ‘Intercbrrélatidr‘iv of Parent Ratups at Sb\{ Wéeks 'l'
L 1. B 0oV Wb Ve Wt Ve oW ;¥
L:Affection ﬂ%*uﬂ“‘ﬁﬁ*]wﬂ 46‘.%*,41 .ﬁ ASH Sg goe G0 o

,u.Tmemuﬁmg o B8k 9754 Aﬁ*.ﬁH'Awfjuf i ;@M 3%f.wﬂ Sgr g
hlﬁhﬂﬁmﬁ&Ewuﬁmm .i».nﬂgdﬂf;nuhﬁw*.nm Ao 5o Sl 0k dgik . Toek
V'wamﬁwqwuwuﬁxnl"g.?i VLGS0 K g6t ga  gone Jﬁ*,&ﬂ
Lk Setting S st gm e S an om 18 '§
iﬁﬂlA%ﬁﬁmﬁ%MW1' :I B .UHIS%*.ﬁﬂ.Jﬁl.w*'Jﬁ*;ﬂ Ak ;
,w$5pp@n¢§ )ﬂ/ o - g%ﬁlﬁﬁ*.WM’A&*oxH”AWE;m#'.
. ,‘*v.'S‘e‘If-r.glia-nce,.v. S L e e
lWﬁ,A@hﬁﬁéMMﬁ&t o - o am AM*ﬁMH'A%*;wH.
VI-e Acadéﬁic Achievc.;ment | : | : _ o | | .56*'*}“, 6%k - 7584 4k

VII Clarity of Gﬁmmun'ic;ation : | ; o . S | 5T gk
ﬁvm.y," Aetive Ix{sgfu'cﬁion | o S S Yo e g

IX Move tqlﬁew Ez‘cp‘erifénce? S e N | YL

: %, Conéeptda_l Exchanget v o N | S

Levels of S;gnificénce: 5 e 0

o
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;f;;m ..... : “"MShowing Intercorrelation of Parent Ratings at Five Wonths
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|
!
| ' ! II III -1V VvV V-a Vb Vi-e VI-d Vl-e VII' VIII IX | X

Lot g o000 .0 9 gk o Sy .56**’“'68**.}
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Table 14

»
1

CHTLD’ FACTORS

: Psychologicaljﬂygi__fw_n

Peer Relationships

Task Orientation ng.

at the Five-Month Assessment Point

DRAWING RATINGS:

STORY RATINGS

Showing Correlation of Child Factor'Components and Measures Derived from the Doll Plaf‘Situation

OVERALL
CLINICAL
* RATING

Nornality. Normality.- Average Koppitz Vrites Spontaneous Spontaneous Previous Emotional

 Pathology Pathology Nommality. Average

First

Story

Story

Story

Health-

Aggression Modulation

Maptation -
Task Productivity

Interest in Task - -

Stanford Binet 1,Q, -
7

o~

Disengages
;’Disfupts'
:‘Séeké Lap’
sSeeks Affecti}'ni

 Regresses

. Levels Qf-Significénte: *p<

0

m5f3P<JL~

_Male  Female  Pathology Developn't -¥ame  Creative Adequate Creative Pathology
N o ' "'
S | B8 3
¥ " oy " ¥ ¥
39 .36 46 3 o4 21
kx 3 E1] H BT * = K
R VAR L . N 3y
W73 . )
ke Tk *% * *k ’ **' e ¥ *k
053 054 163 ' . 035 344 076 |62 .41
* *k
4 87
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. R Y
o % *
.38 39 . 29
% %k
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C Tablels
Showing Correlation of Child Fgctoi* Compdnentsénd Measutes Detived Fron the Doll Play Situation -

’ ‘ ¥
at the Tweive.bionfch Assessment Point

-~ OVERALL
- CLINICAL
RATING

]

DRAVING RTINGS * STORY MATINGS

- Spont,  Spont, Previous. Previous Emotional
Story  Story Story or Spont. Health.

| Normality- Normality- Developn't Koppitz
* Pathology Pathology .Adequacy Average

CHILD FACTORS Female Spont, ©_ Spont, Developm't (reative Adequate Creative Adequats Pathology
Dochological ove 40" ™ gt 63" at st "
. % * .k : * AR B
Peer Relationships J7 , Al W57 Y 30
“ . ™ o w o * \
- Task Orientation Rtg o5 .56 | W7 70 40 a
. , : ) * ¥ - \ Cx N3 N
- Aggression Modulation 37 39 \ 55 47 R
S ‘ B t. " Xy ke
Adaptation = W37 .59 .56 T8 S50 .60
: ' S * | :
Task Productivity A2 .59
| o
Interest in Task - . 68
‘ - | * K ' ,
Stanford Binet I.Q. N
Disengagés from Task
‘ | o
‘Disrupts Task S
Seeks Lap
Seeks Affection -
 Regresses | B o S 70
Levelsvof Significance: ¥ P L5, mplo - | YR
\) " " “ o ""' B ! I
ERIC )
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. Table 17

‘\I‘

. Showing Ihtercorrelation of Parent-Child dnd Child Factor Scores at Five Months

K

N=4)

- CHILD FACTORS

Task~Seeks;

. Adaptatfon- - Task - - Stanford Tk Task | Affection s
Represses

~ Competence ° Productivity *Binet I.Q, Disengagement Seeks Lap

PARENT FACTORS

”“‘Affectionate—
" Available

Yoves Child to
* New Experlences

Linits and
- Organization:

Standards for
* Self.Reliance

' Standatds for

 Aggression and
Cleanliness

e

 J0%*

9%

KT
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- Table 18

' Showing,infércorrelation of Pérent-Child and Child Factor Scbres at Twelve Yonths

N“u 33 , . | | .\ | o .

CHIID FACTORS R

| L - | ~ Task-Seeks
Adaptation- Task ‘SmM%d Task  Task . - Afféction &
Competence -, Productivity Binet 1.Q. Disenpagement Seeks Lap  Regresses

’

PARENT PACTORS e SR

Affecgioﬁéte- = o . | . |
Available ol o : S S

"3 2%

BN

Hoves Child to L .. A = -
New Experiences 574 - ) Jox S 1

Linits and - , | o
Organization L H | o

. Standards'fbr-" , o
Self-Rellajce = - 35k

| T |
Standards for ﬁ .
Aggression and | S IR X
Cleanliness : | ' R

Levels of Stonifleance: %P 2 .05 P2 01
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. - Table 19

L4

' Showihg Mean Scores for Factor B:

Parent MOV1ng Ch11d t0 New Relationships and’ Cognltlve Fxper1ences

\.\

: for Each of Four Treatment Groups at Three Assessmént P01nts

L . ~.

‘ASSESSMENT POINTS .

é Weeks -~ 5 Months . 12'Mon£hs_

TREATMENT GROUPS — ' .
Open-Ended Interpretlve . .40855 L.6155 " .9823
Open-Ended Supportlve . =.2276 .7 .0763 .3622
Non-Utilization~ . 7163 © -.5661 -.5299
Problem-Oriented = ©-.1090 -.2269° ' -.6927
P value for level of significance .3221 .2563. .0193
of the F ratio from comparison N :
of all treatment groups. ; -

) |
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Table 20

Showing Probabiiity of Observed t Values |

for Treatment Group Comparlsons of Mean Factor B Scores‘

Parent Mov1ng Ch11d to New Relatlonshlps and Cognltlve E;perlences

—Ra

(Only comparlsons y1e1d1ng a P value of .05 or less are shown)
| [ '

S * ASSESSMENT POINT _
; . |

! : : ]
T a - TREATMENT GROUPS ' 5 Months - 12 Months
. .. L. , .

Open-Ended Interpretive vs., Non-Utilization - .028 . .004
Opéh—Ended Interpretive vs. Problem-Orientedi ' o .016
v ¢
/
\ -

' !

. A
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N “Table 21

ShOW1ng Mean Scorcs for Child Factors

Adaptatlbn Task Product1v1ty, Seeks Affection and Regresses

L r"‘" ’

-
'

= ' Asspssmqpt Points

FACTORS: : [ ,
: : ‘ 6 Weeks ~5 Months 12 Months
1. Child's Adaptation or Competence
oﬁéh=£nded Interpretive .3808 77177+ 41,1085
Open-Ended Supportive -.1381 . 2237 - 11199
Non-Utilization .1108 7734 -.7530
Problen-Oriented ‘ y,g;gﬁ”f’/ii1193 2267 L0496
,_'3‘\\ﬁ‘ T . v \
C pvame! R . L7497 #0170 T L0193
. - -
2. Child's Task Productivity GIInterest , RN
Open-Ended Intérprefive 1892~ .2186 | o .3877.
Openféndéd Supportive . -.9430 asr -,7223,
NénTUtili;atibn ‘ 1197 L4882 T .-.1059
_Problen-Oriented . | .0545 -.2706f - .2129
P Value® | . .oo01 .0079 2872
6. Ch11d's Seek1ng Affection & Regress1ng _ _
Open-Ended Interpretive w0 -.6877 - -.3308 .0185
Open Ended Supportlve ' -.3107 ~.4833 _ ;.0580
Non-Utilization . . .s687 . .0088 . -.2354
Problem.Oriented .1395 L9011 0704
P value® .-.\\ 1395 . 0850 . .9790

1. P value for level of 51gn1f1cance of the F ratio resulting-from comparison
of all treatment groups. :

l3

U
(]
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] . Table 22

Showing Probability of Observed t Values for Treatment Group Comparisons

of Mean Child Factor Scores:
e

Adaptation, Task Productivity, Secks Affection and Régresses

(Qnly comparisons yielding a P value of .05 or ‘less are shown.)

»
3

~6.Weeks- 5 Months 12 Months

o~

1. Child's Adaptation or Competence

Open-Ended Interpretive v&. Non-Utilization | 008 .002

Problem-Oriented vs. ﬂon-UtiI&zation' 'g ‘ 042

7

2. Child's Task Productivity and Interest

Open;Ended Interpretive vs. Supportive . o15 .039
Open-Ended Supportive vs. Interpretive | .026
g Problem-Orientgd_vi.‘0pen-Ended Supportive .008
Open-Ended Supportive vs. Problemforiented' : . .015 7
- Non-Utili;atibn’vs. Problem-Oriented , \ ©.035

.

6. Child's Seeking Affection and Regreésing

Non-Utilijgyéon vs. Open-Ended Interprétive -.035 g
Probleerrienpedxvs; Open-Ended Interpretive ' . 045

Problém-Ofiented vs. Open-Ended Supportive : ..038

o
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Table 23

‘Shoﬁing Average Task OrientationvCategqu'Score' _/j/f_
for Four Treatment Gro@ﬁ}
N=22 ' N=22 N=19
* DISENGAGE . . ' . 6 Weeks 5 Months 12-Months:
" -Open-Ended Interpretive ' ,048 .076 ' .204
| Open-Ended SupportiQe ..101 | .115 .137
~Non-Utilization . . 1197 = .191 o123
Problem Oriented - 112 019 .125
Do P Valuel .0018" .0570 . .6762
¢ DISRUPTION SN
| Gpen-Ended Interpretive i .165 - .099 . .178
Open-Ended Supportive ' - .091 - .074 .124
. Non-Utilization 113 148 - .117
Problem. Oriented - .072  .060 098
" p valuel .3481 .2680 . .4949
. INTEREST .
Open-Ended Interpretive - ,015 - .043 " ©.151°
Open-Ended Supportive — .018 ..016_ L .078
Non-Utilization ~ ~ .049 , 041 . 134
problem Oriented - .053 .085. 2107
P valuel .0110 0306 . .2764.

e

7

1. P value for level of significance of.the F ratio resulting from comparison
£ ratio resulting p

- Y Al e _a
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Table 23 (CONT) S N ‘ N .
‘g Weeks. 5 Moﬂths'f : iZ”Mohths
PRODUCTIVITY - — R
| Open-Ended Interprét1ve ‘ -065 . .070 .318-
Open-Endgd Supportive .014 - .034 ‘ .126 |
NQn-Ufiiizétion- | . ".053 | .034 .211
Problem Oriented | .058 090 .363
P _Value1 | B £ 7.1 - .'.0762 © 3323
AFFECTION ‘
Open-Ended Interpretive .064 ' .019 .048
Open-Ended'quportive, : o0i1 .068 ' .022
Non-Utilization = .02 c.022 .053
" Problem Oriented __- 031 .049 .113
P Value ! o ,,ﬁu .2042 ‘ 0208 7 Loozs
AREGREssqu. X ;. A - e,
| OpenmEndcd Interpretive - . 002} o .001 .~ 006
. Open~~nded Support1ve o .000 . .003 .606
"~ MNom- Ut1llzat10n , - .004 ) ;005 .0903
Problem Oriented = 000 .006 . 007 -
P Valuel_’,;"‘//i“/l | 3040 .7338 .5498
, - N @ e : )

1. P value for level of s;gn1f1cance of the F ”“"10 resulting from comparison
" oof 211 tyeatment groups. '

(Cont.j
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Table 23 (CONT)

} 6 Weeks - 5 Months .';w-_ 12 Months:

LAP — 2Jmas 2t Tonths
Open-Ended Inte;‘pretive .038 - - - .013 .00?‘
Open-Ended SuPpOrtiv; /\\ 027 .033 . .6‘19
Non-Utilization RNV A . .016 ©.029
Problem Oriented - 020 -~ .023 .021

, P Value® .4768 - ,2385 .2405

‘1. P value,for level of significance of the F ratio resulting from comparison

of all ®¥freatment groups.-

t
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Table 24

Showing Probab111ty of 0bserved t Values for Treatment Group fomnarlson

of Task 0r1entat1on Category Scores

(Cnly comparisons yielding a P 'value of .05 or,less are shown.)

o

N=22 - . Ne22 . N-19
| 6 Weeks . 5 Months 12 Months
DISENGAGE SRS .
Non-Utilizatiom vs Open-Ended Interpretive 000 | T
Non;Utilizafion vs Open-Ended Supportive ' .016 |
.41 Non-Utiiization ve Problem‘Ordented o .018
DISRUPTION o
Open-Ended Interpretive vs Problem'bri:nped . f'_ - L .041 .
| . , . . . .
INTEREST
Non:Urilization vé'Open-Ended interbretive .b314
Problem Oriented vs Open-Ended Interpretlve. .007
Problem 0r1ented vs Open-Ended Support1ve | .018
Open- Endéa-Interpret1ve vs Supportlv L ‘ , 050
Problem Orlented vs Open Ended Support1ve ‘ .034
" Open-Ended Interbret1ve Vs Supportlve - L .009
PRODUCTIVITY
Open Ended Interpret1ve VS Supportlve ' . .018
2 Problem Oriented vs~0pen— Ended Supportive 012 . . | »
" Open-Ended In;erﬁretive‘vs Smpportive - . .. .050
Open—bnded'lnterpretiVe ve.Non;Utilization | .02; :
o | - , ~ (Cont.)

-3¢0
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Table 24 _ (CONT)

AFFECTION - B
Problem Oriented vs Open-Ented Interpretivel

Problem Oriented vs Open-EhdedVSuppprtivé

~ REGRESSION
., No significantfbetweéanroup difference

LAP

No significant Between-group difference

U6 Weﬂ(s~

7

.017

5 Months 12 Months

.023
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Table 25

L} o - ‘ . ~

, ; B3
Show1ng Average Pub11c School Klndergarten Teacher Ratlngsgat the June Assessment

Point  and. Average Change 5cores (June minus December) for Four Treatment Groups '

-

~ T N.= 22
” Average - .. Average _
, June June minus December
, . __Rating : Change Score -
I. Move into Classroom R o ' B
Open-Ended Interpretlve . 6.0 ' _ 417
Open~Ended Supportive b 6.0 " - .600
No Treatment (San Pablo)4 o . 44ﬁ 6.2 “ to ! ' .500
Non-Utilization - 4.8 -\ ~ -.800
P Va1ue1 .4405 S S
YII. Contact W1th Other Ch11dren
b Open -Ended Interpret1ve ' 5.8 ‘Li ) - -000
Open ~-Ended Support1ve o . 5.4 {' o : .200
- No Treatment (San Pablo) o ‘i>5.8r . =.667
Non-Utilization L 4.2 ©-1.200 )
G " P Valuel R - .2070 T L3511

~

1. P value for level of significanceé of the F ratio resulting from. comparison
of a11 treatment groups. :

(Cont.)
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Tabl eA _25 (CVONT) . 1 . AQ.%,. i B .. .“‘.'..' N T S . )
, T . Average " - - Average
L L L wrJune - June minus December "

- __Rating : . Change Score

IIf.' PosifiVe>Contact with‘bfher'Children

Qpen-Ended'Interpreiive. N "4.8. : ,..'A, ' 250
Open-Ended Supportive - | - ' 5.6 ygy - ' . 1.000
No Treatment (San Pablo) ' 4.5 g - - -.667-
Non-Utilization -« 2.8 ., 800
P Valuel .0257 . L0631 "
. SR

I1V. Intense Emotional Involvement with Children

Open-Ended InterPretlve | S =917
Open-Ended Supportlve .82 u.‘1.800
No T:eetment.(San Pablo)' . : i '._4.3]- . L 1;833_"
Non-Utilization® - s . 000

P valuel. T 3794 .0026

V. Cooperation-Leadership

: 'OpeniEnded Ihterpretive . - 4.0 ’_‘ .; ~-1.167
Open Ended Supportlve A 5.4 o - .1 ‘11600
No Treatment (San Pablo) ; | o 4.0 ‘ N ‘-;833
. /o . o
Non- ~Utilization ' ,'" : 2.2 P -.800
P Valuel. P E .0072 o . .0735

1. P value for level of 51gn1f1cance the F ratio. resultlng from comparlson
of all treatment groups. :

I3

(Cont.)
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Table 25 (CONT) B

|
i
|
!
!
|

' _‘Kverage
_ . i , June -,
VIa. vCreativitf/Self—Init;dted Prqj?cé - —eting
| épen;Ended Interpretive i ‘ -3ﬂ5
Open;Eﬁded Supportive:~ '§.0$\ |
No Treatment (San Pablo) - ".Stl‘o.""i :
Non- Utlllzatlon ' 4.2 y
P,,\lall.x.e:'1 L2295 |
VIb. Ai;entigg;lnvolvement/Self;Iniéiated Pr;ject -
| ,Open-_‘findéécl Interpretive.’ | s .5
'OpenFEndéd'SﬁppOrtivg 5.2
No Treatment,(Sén éabloj '4{2
| ﬁ&neUtiliQa;iOn ) | 4.6
'p.Valﬁe?f \ .7388
VIc" Quality of- Productlon/Self-In1t1ated Prolgct
Open- Ended Interpretive 3. 8 ~J
Cﬁen-Endéd Supporfive f 4.8.‘/
waTreatmgnt (San Pabi&é - 4,2 f
- Non-Utilizagion - 4.0
P Valuel 6946
|

- 1. P value for level of significance of the F rat

of -all treatmen+ groups. "

——

« Average
. June minus December
.Change Score -

u .

i
[y

-'5&3
1.000
71500

~5200

P ’ \

.2888 -

.083
. 1.000
-.667

400

a

' .3483

" .000

.800

A -.667

.000
.1931

&

io resultlng from comparlson

(Cont.)
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Table 25 (CONT) S oL
: VoL : Average . Average .
I U ' : June ' -~ June minus December .
. . - o ‘ . Rating ‘Change. Score
/I1a. Follows Instructions : e T
OpenlEnded\InterpretiVe - 4.5« . 7 . .333,
- . . \\ K : . . _ .
Opgn-Ended\Supportive S 5.6 o .200
.- t\' .. Y. ' _ ) cLo B . .
No Treatment (San Pablo) . 4.3 . ' -1.167
'Noantilfzé;ion | ' | 4.2 .7 -.400
P Valuel S .5091 L4407
® v . . :

~
. e

"TIb. Attéﬁtion—lnvolvement/Teachér-Initiated Project

- Open-Ended Interpretive .~ . c 4.8"5 : - 750
Open-Ended /Supportive . 5.2 R 1.000
NQDTreaernt (San Pablo) . 4.2 . -.833
Non-Utilization =~ - 46 - .600

P Valuel . .7388 | L1801
Ilc.’ gpa11ty of Productlon/Teacher Initiated Pro;ect ' _ -
Open-Ended Interpretive =~ ' . 3.8 ' " . 167
Open-Endéd Supportive 3: . 4.8 . .800
No Treatment (San Pablo) . v 4.3 ' . © -.500
Non-Utilization - 40 200
P Valuel! | L .6692. | .2845

1. P value for level of significance of the F ratio resultlng from comparison
of a11 treatment groups.

(Cont.)
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‘Table 25 (CONT) -~ .~ =~ . s o
L S Average o Average =
G ‘ .~ June - June minus.December |
, ' S o Rating S Change, Score
VIId. Creativity/Teacher-Initiated Project ~ ' ' o
Open-Ended Interpre'iﬁe,- ' 3.7 (;/ « '-QZEO.
‘Open-Ended Supportive v 5.0 . ' 1.200 - -
No Treatment (San Pablo) - .~ 4.8 - . _ -,333" ‘
Non-Utilization - 40 o .200
. 1 _ . ‘ . ) L ._.
P Value™ : .3793 .3526

VIII. Aggre551on Modulatlon

Open-Ended InterPretlve‘ ; : o 45 '-q~_ o 'f.1§7
: Open-Ended Supportive o '4,6 ! . -.400
No Treatment tSan Péb;o) -; ; " . 45 - .000
N§n-Utilization N 0 .000
P Value' | R ~ Lows o . .9522 -
IX. ‘Absence of Behavior Problem
Open-Ended fntqrpretivéi? C : 4.6;1? f .-000 ]
Qpen~Eﬁded’Suppbrtive o - 5.2 ot - ~.600
No Tteatment (San Pablo) . 3 4.0 ‘ - © -1.000
Non-Utilization o 3.6 Y Looo
“p véiue1 . o o ..3849 : - .3793

1. P value for level of 51gn1f1cance of the F ratio resultlng from comparlson
" of all treatment groups. : .
) : . . o . (Cont.)

i
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Table 25 (CONT) - . | - L

< : S : > Average : Average .
~ S ' June : June -minus' December
. Rating ' Change Score
X. Happy Affect _ C o B
“~ Open-Ended Interprefive’u _ 4.8 . . , 417
_ _ L | ' A |
Open-Ended Supportive L 5.8 - _ .600
No Treatment (San Pablo) ‘ . 5.5 ' .500
" Non-Utilization . . 3.2 » .000 .
P Value™ , - .0266 .9339

XI.: Overall Adaptation o - -

Open- Ended Interpret1ve o - 4.2 - , .167
- Open-Ended Supportlve _ o -4.6 | . _ .600.
‘No Treatment [San Pablo) . 4.2 - i ~ =.500
Non;UtiiiZation | L 3.0, .20
P \faIue1 o . .3286 . - 48575 ;
Total Séore '
Open-Ended ihterpretive | -.. 71.7 ’ -.167
Open-Endéd supportive " - 83.4 ' 11.400
No Treatment (San‘Pablo) ’ - 74.0 - - -8.167
Non-Utilization -+ . 60v6 | ~3.000

.

R R o C //
1. P vilue for level of s1gn1f1cance of the F ratlo resultlng from compar1son
of all treatment groups.

. P Value' o .1246 = .1316 /2//

/

/




" Table 26 ~

! N
» i w

. Show1ng Probablllty of Observed t Values forvTreatment Group Comparlsons

f_:. : ' of Average Public School K1nde;garten Teacher Ratlngs at

the-June Assessment Point and for Change Scores (June minus December)

(Only comparisons yielding a P value of 05 or less are shown.)

a - . ,

/ RS ‘ N=2 _ Average lAVerage ’

; ; ~ - June  Jun minus Dec
o i : ~_Rating Change Score
I. Move into Classroom 1 o h : T ' | .

NL significant between-group difference o ) . i

II. Contact with Other Children | . ff

Open-Ended‘Supportive vs Non-Utilizatipn | . ’ .029
II1. Positive Contact with Other Childresn
Open-Ended Interpretive vs Non-Uﬁiliaation ' . 031
Open-Ended Supportive vs Non;Utilization : .010
Open-Ended Supportive‘vs‘Nq:Treathent | .037 -
Intense Emotional Tnvolvemeht.with Other Childreﬁr . 1\\
. Open-Ended_Supportive vs Interpretive ) ' , .002 ‘
Open-Ended Supportive vs No Treatment / _ o _ {604
'Open?Ended Supportive Vs'Nen;Utilization . | : .00l ‘
. . &, ) )
V.l‘Cooperatlon-Leadershlp -
Open-Ended Interpretlve Vs Non-Ut1112at§;L o .034
N Open-?nded;Supportive Vs Non-Ut%lization ' .067
No Treatment'vs Ndnevéilization - . 1,034 s '.‘ ‘
B | | * ’ (qent.)

368
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VIb.
~Vic.

VIIa.

VIIb.
VIiic.
VIId.

VIII.

.

-352-

£ o
Table 26° (CONT) . B

Cooperation-Leadership (Cont.) '

Open-Ended Supportive vs Interpretive-—

Open-Ended Supportive vs No Treatment

Creativity/Self-Initiated Project

No significant between-group différence

'Attention—Involvement/Self-Initiated Project

No significant between-group difference

r

Quality of Production/Self-Initiated Project

" Open-Ended Supportive vs No Treatment
»

Follows Instructions: - ) (' .

e

Noisignificant between-group differgnbe

Attention-Involvement/Teacher-Initiated Project

No significant between-group difference

~

Quality of Production/Teacher-Initiated Project

No significant between-group difference

Creativity/Teachef-Initiated Project

No significant between-group difference
v o :

Aggression Modulation

.Open-Ended'Interpretive vs Non-Utilization |
Open-Ended Supportive vs Non-Utilizatién

No Treatment vs Non-Utilization
e

&

D
n
0

)

Average

Average
June Jun ‘minus Dec
Rating " Change Score
.039,
.019
\_
.048
o
.009
.014
-016 (Cont,;
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Table 26 (CONT)

Absence of Behavior Problem

o Open-Ended Intérpretive vs No Treatment

Happy Affect

Open-Ended Supportive vs Non-Utilization
_ ; N
No Treatment vs Noﬁigjflization

Overall Adaptation

No significant between-group difference

Total Score:; .

Open-Ended Supportive vs Non-Utilization

o

Open-Ended Supportive vs No Treatment

. Average

Avefége.
June <Jun minus Dec
Rating Change Score
. .
.042
.024
-.020 ..
.027
.049
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Table 27

.

Showing Average Verbal,APerfofmance, and Total 1.Q. Scores

Before and After Kindergarten

for Open-Ended and'NonQUtilization'Treatment Groups

\

TREATMENT GROUP B /

[ /

: BEFORE KINDERGARTEN AFTER KINDERGARTEN
Open-Ended N = 6 o i .

Verbal 1.Q. 111.7 IS TS U G
" Performance 1.Q. o ' B fOQ}S: _ o :H122.5
‘Total 1.Q. , S 1107 o 118.8

¢

Non-Utilization N = 5

Verbal 1.Q. - i10.0 o ©104.4
Performance 1.Q. o 108,00 . 110.0 ,

. Total 1.Q. . 1040 . 107.8

AT

@ > - : o
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VIII y
PART Y APPENDIX A
Rapings Sunr iy Certain Aspects of
APPEﬁDICES the Child clopment in Dax_Care:

Instructions to Rater: Carefully recad tke period analysis and the task
oricntation observations on the child to be rated. Confine yourself to the
time ‘'span being considered; e.g., ratings made five months after centry take*
the first five months into account. Think of the categories as arranged
along a dimension from adequate to less adequate'déVélopment. Place each
child in one of the 7 categories. '

. The métiﬁgs are not absolute but relative to the total group of children
being studied and the.child's own potential develspment.

A. The nature of the child's_psyéhblogical move from the parents to a new
involvement in the nursery school. This rating is relevant to the concept of
individuation-separation. It is most likely to be seen in that part of the
period analysis dealing with the daily entrance into the Center. The defined
pcints are: : :

7. The child expericiices feeling that he_ (or she) is cared for by his

: parents, can return for refueling, but limits latter to initial
period of nursery school entry. The child forms or rather experiences
a new and additional home base in relation to the teachers and this
is gradualiy diminished in importance~as he moves toward taskiand
peer involvement. .

J— o : -

5 —————
4, The child experiences feeling that he is cared for, but this is
threatened by some maternal ambivalence.  He can eventually trust
the total school as a home base, but only after a period of anxiety
and reaching out for the previecus main caretaker.

. _I! )

5o
/A

30 el

-

“1. The child experiences great uncertainty in his home base and this
. is associated with difficulty in establishing trust in clither a
teacher or the school. ' .

\.

\
\

B. The nathire of the child's peer relations. This ié‘best‘defined by the
Ana Freud Dévelopmeﬁ;af’Line relating to peer relations. The deﬁineq points
are: |- o 4 : . . C o N

v

4

,7. The child_makes purposeful positive contacts, resorts to periods of
defensive testing,; buat these lead ultimately to peer involvement,
mutuality, assertiveness and even peer leadership.

2 g

ERIC

Aruitoxt provided by Eic:
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4, Purposeful positivn contects are made and persistied in, but they -
alternate with periods of withdrawal and passivity and the ultlmate
muLuallty is llmlted :

e

o

1. The contacts dttempted by the child are predomlnantly of a negative,
pLovocatlve sort and/or the child remains isolated from peers.
C. The naturc of the child's task orientation This 1is defined'in mény'
places but emphasized here is the involvement in. bdth. self selected and group
structured tasks. ‘The defined ratlngs are:.

7. Theichild‘moves from and adds to self-selected activities ~ e.g.,
tricycle, blocks, doll corner - ‘increasing cngagement and persistence
in these and then engagement in and contribution to tasks structuredU\\

by teacher. . )

’

5, mme—— ‘ v 5

4, The'child's'involvement'in self- selected tasks is conSidereble, but
largely dependent on adult approval and/or somewhat 1solated By

1. The child is involved in self-selected hctivities,lshows some per-

' sistence, but is limited im vatiety-and dependent on external jap-
proval; Initial engagement in structured group activity is followed
by dlsruptlon of the -group. . -

D. The nature of .the child's modulation of aggression. " Are the verbal
assertive. derivatives: developed or is the picture one of extxemes ‘of aggresslve
outbursts or the;represslon of aggressive 'affects. The defined ratings are:

7. 'Aggrcssion well modulated Neither cxcesslvely expressed or inhi-
bited. Appropriate: assertiveness and socially appropriate inhibition
is prcsent. Next to no cvidence of need for conflict resolution
4relatcd to aggressive derivatives.

B
Q
ERIC

Aruitoxt provided by Eic:

N e e
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4. Aggressiveness -modulated in context.of considerable inhibition and
turning of aggression inward. There arc infrequent outbursts, no.
striking masochism, but dssektiveness is limited.

. PR

~—

1. Aggression expressed in direct, severe and provocative form. Reaction
of cnvironment has masochistic consequences for the child as have
other actions, such as falling down and: hurting himself. Aggression

. may also be completely inhibited or there is an extreme fluctuation -~
between outburst and thibltion. ‘ ’

The nature of'fhe'child'svgeneral -adaptation. Con51der1ng all aspects of
the child's development, what is the balance of progressive over regresszve

.trends. Include specifically how thlS ‘relates to. the ch11d'f adaptation in

the Center and the home.

~

7. - The progressive over regressive trends are consistent with the Uotentlal.

of the child. and what one would -expect, at thlS age leve¢.
6. ---- E -
- J—
4, The progressive trends outweigh régressiVevqnes but are not congisfeﬁt o
with the potential and age level of the child. i - : , ;

e -

- - . i !
2. - _ , 5

"-'1, The regressive trends and assoc1ated arrests and flxatlon polnts out-—

welgh progre551ve trends.

T v
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. APPENDIX B

MANUAL DEFINING

PARENT~CHILD RATINGS

The quality and quantity of the parentjs affection for and liking for

his child.- Warmth has also been used to refer to this.dimension. It
involves the love and compassion fog}the ch11d as- expressed in a vari-
ety of ways. : .

(7) Parent has and. shows intense affection and Iiking for ohild.'b‘

© )
(5

(4) Parent has and shows moderate liking and affectf‘n for chlld o .

signs of reJectlon. . . - .
3) .
(2)

-

(1) Parent has little basic liking for chlld indications of rejection

_are evident,
. BN

The extent of time and energy that the parent has,available for his

(3 ..

child. Although related to affection and llklng, it is, important to
describe just how: often the parent is affectionate and available.

(75' Parent'is psycnologlcallv available to the child a’ great deal of
" ' the time; e.g., & - 6 hours. _ - :

/

& T

(&) Parent is psycnologically available for a moderate amount of time;

“e.g., 1 -2 hours. ; : o

@) | - | Lo

(L) - Parent is hardly ever psychologlcally available to the Chlld for

any length of time. = . R — = e

[ . N ) °
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The .parent's capacitv to maintain an organized and  environmental
sequence.  Even if affectionate and capable of sctting limits, can
the parent organize an- effec ive set of routines to which the child
can adapt?

(7) Parent has developed an organized sequence for child without
' bcing extremely rigid. :

6) - .
(5)

J——

' (4). Parent has developed moderate amount of olganizacion in regard

. to meals, sleep, etc.
(d}f: L
(2 ). .. | . . .

(1) Parent has developed next to no organlzed routine in even such
matters as mealtime and“sleep. -

The clarity with which the parent defines his avai lability, The pai=nt -

'avallabIe. <

may be arffectionate and spend considerable time with the child, bux *nw
child is often uncertaln as to Jjust when he can expect che pacent Lo be

(7) Earent has given child very clear concept of when to expect hlm
- or her. The avallabillty can be counted on,.

© o | : | . . | ,.p- o

5y !
(4) Parent has g1ven Chlld moderare cercainty as to when he '‘or she is
5ava11ab1e. . - - _ . }gﬁhmxm@*,f
(3 = - c : o AR 4

)

(1) Parent has given child little certainty as to when he or she is
' available. S o ’ » '

ey
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The extent and consistency of the limits set by the parent. Can the

"The standards sct and the sanctions used by t

parent confront the child's challengn of power and manlpulatxon in
order to insurc consistent dircct1vcs°

)

-

(7) Parent consistently follows through on the limits set. Consistency
rather than the number of limits should be judged. '

- (8) o

O R L

(4) Parent is moderat ¥ consistent; ‘there are several instances of
a lack of follow ..rough. :

(3)
o T &

(1) Parent tends to be. very inconsistent; sdmetimes follow1ng througn.
and sometines nou, ‘or never following through at all., '

-~

e _parents in regard to

the’ areas listed below, It is impontant to recognize that certain

‘/ .

- sunctions work best for a given child., Where the parent expects

greatest compllance with standards, these sauctions will be used with
1n31s“ence. Make a rating foL each area. ‘ .

a) Aggression control_

b) Cleanliness o ’ ._ ' { e
c) Self-reliance: - . '_ g - o
d) Adult role behavior ; : » ’

" e) Achievement in preacademic areas

2

(7) Standards set are hlgn and strong sanctlons are used to enforce

, standa;ds. _ : :
o s % - ‘ - N/
45). L ' o - i o L
- v . .. .’ . P /' N
(4) The combination of:standards and sanctions used are moderate. _

(1) The total iﬁbact’of standards and sanctions used is minimal. The: .

parents exercise little control in';hiS'area.

’

!

~—-
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VII. The extent of clnrity in parent-child communitntlnn. To what cztent
“does the pavent u§e/rcason to persuade, cencourage verbal plve-and-take.
and, ‘'in general, openly confront issuecsg?

. (7) The clarity of communication between parcnt and ch11d is high.
That communication may involve verbal expression bit need not be
e conflned to that mode,

(6)
(5) ..

4) There is a moderate amuunt of communication around. issues invol-
" Ving parent and chil d.

RO | S I |
(2) ' . b‘ .,.

(1) There ls 11tt1e clcdr communication around issues of importance
to pareat and.¢hild. The child feels he or she can' t make her-
"self or himself unders tomd

VIII. The .extent of the parent's active .instruction. How effectively does
the parent instruct the child in la rge motor skills, in fine perceptuo-
motor skills, and in cenceptual distinctions such as word meanlng and

" naming of ob3ects7

o
N b
>

f7)’ The parent engages in much instruction of the chxld and is
definitely orlented to having the Chlld learn.

3 . . - . '
: . '

(6) | _

~

(4) There is a moderate . amount of instruction.

(1)- The parent engagw+s in next to no exp11c1t instructions even though
. _they/may value such instruction.

ERIC I -

Aruitoxt provided by Eic:



IX.

e

ve

O

ERIC

Aruitoxt provided by Eic:

~362-

The manner and extent to which the parent cncourages the child to move
toward new experiences and rcelationships. Does the parent provide the

type Of.support and planning that is likely to lcad to a sensc of pleasure
and competence in the new expericnces? Docs the parent give the . psycho-
logical permission to move out from herself or himself? Or are there
signs that communicate that the child must remain as psychologically.close
as prev1ously and nothing should change?

-

() Parent encourages new experiences through helpful planning and does
-not insist on the maintenance of the previously existing psycho-
logical 1nterre1at10nships. _ . : .

€6)
(5) PR

(4) Parent encouragcs some- new experlences but in other instances either
# through” 1nadequate planding or maintenance of the previously e/Lstlnt(
ﬂ ‘relatlonshlps cdoes not permit new experiences.

h'

(3)

( 2 ) . - . N . - . . . . . 5;‘-'_2

4 : R ' : -2 R

. 6 ¢
(1) Parent seldom encourages new experiences in relationships. No~ -7

adequate planning and/or keeps #He child in previous relatlonsblp.

e e ;

_The frequency with which theAEarent is involved in a conceptnal exchange
with the child. How often does the parant read to the child, tell him.
a’story, and talk-to him in the sense of giving.and-seeking information?

(7 'Pareﬁt talks to the child a great deal in the sense of g1v1ng and
" " seeking 1nformat10n and/ot reads a great deal to the chl;d

L ]
(6)
- .(5)
(4)_ Parent sometlmes talks to and/or reaas to ch11d in 1nformat10n-
concept areas. ; '

f

3 B | - S

cuh

u
i

&

(1) -Parent scldom has conceptual cxchanges and/or periods of readlng.”.e
It is quite pos51ble that effective communication nevertheless
occurs., !
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APPENDIX C

CHILDREN'S RATING SCALES

1. Ndture of the child's move into the classroom.
This is most likely to be seen at the dally entrance into the classroom but
may he revecaled at other points during the day.

-

7 The child moveq eqqily into the classroom setting, showing no anxiety over
- leaving the parents or entering a new situation.

4, The child feels cpmfortable in sthool.and‘with the teabﬁer'for the most
part although occ sional signs of longing for the parent have been evident.,

1. The child has great difficulty in beinpg away from the "home base" and does
not trust the teacher oi school to providé him with a feeling of security .
and comfort in place of the parental home and contacts.

& The'déﬁree"of the child's contact with othér children.

7. Civen the opportunity, he is almOQt always ‘doing something with othﬁr
children.

¢

o

S . i K ) . - . - :’ ;'J..‘ ) I).

) N Lo . '. '.;; .

4. There is an average amount of contact with other chlldren while at othcr"‘_
timeq he will do ‘things bv himself and/or try and relate to the teacher.;ﬁ

3. - . . '. v poe -

X

‘

#

1. lie is rarelv, if ever, doing qomething with other children and is usually
isolated- and self-preoccupied or constantly with the teacher.

i




III.

Iv.

sote

A}

PheApositive/negative emotional nature of the child s contacts with other
children.

7. Almost always positive, friendly, warm, happy, comfortable.

4. Contacts will fluctuate so that there will be approximately equal amouwnts
of positive as well as negative contacts.

1. Usually negative, aggressive, cold, ho tile, unfriendly.

Ibyree of child's emotional involvement with other children. : =

Here we are concerned with the intensity of the child's feelings expressed to-
#urds his peers, (be these feelings positive or negative) and his emotional in—
vo]vement with them, - |

7;'Very'strong and extremely emotionally involved,

6.

D

4. Feelinps exnressed towards peers are of moderate intgnﬂity and degree of
cmotional- ‘involvement with peers is average,

3.
2.

1. ‘there is but a mtninal amount of emotional involvement with the other child-
ren. Even though thev may be nlaving togethcr theit emotional involvement
has a flat quality as 1f the contact is of little importance to them.

2

~zd
-
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Cooperation, leadership and following b bchavior.

This refers to the kird of play/bchavior that the child engages in with hie
peers. .

7. Play with peers is a sharing experience in which the child contributes ideas
and Jeads assertively but can also be an appropriate follower and let another
chitld talie charge.

4. There is an average amount of vacillation between the “mature" kind of at-
titude reflected in #7 and the quality described under #1.

. c' - l‘ +
2. - \/ ‘ _ ‘
1. Play with peers is almost always either (a)as a follower, and never '"taking
charge" himself or (b)almost always as the leader in terms of not being will-
ing to relinquish power and leadership to others (if you score 4,3,2 or 1

also indicate vhcther the (a)all follower, or (b)all leader quality is applic-
able)..

Extent to which child works well on' projects by himself which he has initiated:

(includes play, academic work, etc. could be almost any kind of "project”.)

(a) CreativitV-

7. Highly creative, thinks of new thinpgs on own, takes things he' s learned
and adds his own creative variations.

4. Is often moderately creative tends to rely on ideas garnered from
teachere and peers (in addition to repeating activities of teachers
and veers in order to master them. ) .

s

1. Plays and works wnimag inativelv, (e.g. 6%ﬁ{; coples productions of other
children or duplicates things shown by¢feacher -~ even once he has learned .
how to do vhatever it is he 1is imitating)

‘-

382 o _ ‘ 4‘, o :
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(b) Attention span and involvement

7. Concentrates totally on tasks for as, long as 1is necessary to complete.

Lo
. /

4. Moderate atteation span and involvement.

1. Never stavs with anything for more. than a few moments and doesn't
seem involved éven when he is working on something.

L4

(c) Quality of production (when apnplicable)

7. Extremely/good, significantly above level one would expect at that age. -

4, Moderately”good - at age and grade level expectancy.'

‘1. FExtremely poor (note: can occur evén with high cruativity and ‘good
attention span involvement) - substantially below age and grade level
expectancy. ' : '

e
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VIT. Ixtent to which child workﬂ-woll on projects by himself which tﬂachcrﬂhan
irﬂciated
(a) Abiflgy to follow ingtructions
- 7. Always docg just as 1is tpld. ‘ o .
e C .
> | \
4. Docs ay 1, told about 1/2 the time. .
3. e
2. '
'. ooa't follow directions
(b) Attention span and involYement ~
f‘ T, Concentrateg totally on tasks for as long as is necessary to compIé;e-
6. i
5. '

4. loderate attention span and involvement.

v

1. lYever stays with anvthing for more than a few mpments and doesn't
seem involved even when he 1is woiking on something. ¢

! TN

(c) OQuality of productions

7. TFxtremely good, significantlv above level one would expect at that age.

6. . ' -

, 5.
4, Moderately pood ; at ape and grade level gxpecténcy.
3. 7 .
2, ‘ ’ ¥

1. Extremely poor (note: can occur even with high creativity and good atten-
tion span involveme~r)—substantially below age- and grade level expectancy.
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/(d)'. When creativity is appxopriate w1thin ‘the “context of following directions?

7. Adds own creative touches.

6- '_

- N . > . .
5-. : .. . -

\ . ' ‘ : ‘ 2 * ~

- .4, Is modestly creative with guldelines set by teacher.
& : T ' L. '

'3-' T
2. -

-» 1. Does just as is told and does not deviate in any way or add anything of
‘ Wn- ~ : N ) . .

o« -

_ VIII. How does the child deal with his ‘aggression. * °

. 7. Aggression is under appropriatefconﬁrol.in tﬁet it is not excessivéiy'ex-&
pressed or inhibited. There is appropriate assertiveness and socially-
appropriate inhibition. ’ ' : :

Y ~ .

V4

6.
~ 5'. . . ’ [

4, There are few aggressive outbursts, however, assertiveness is limited.

, _ . . - .
3. ; - SN

2, . L a0
/ ’ MR

1. Aggre551on is exp*essed in direct, severe and provocative form. Can be

: ~qeen in terms of-direct physical or verbal attacks on other children:and/
or a tendency for the 'child to direct his aggression towards himself (e.g.
falllng and hurting himself frequently or makiny frequent and severe self- .
depre catory remarks. ) :

e
LN
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IX. Behavior ' ' . ) E T~
2

'

7. Always liste'q. is never a behavior problem, does as is told and does not.

Q

"act up .

4. Fluctuates between "good" Behayiéf'and "being-a problemh.

‘ 2. ' ) ) . ' . R
' 1. Seems likeis élmost'alﬁays causing trouble in some way or anothegg
. X, Affects . v R o i
. »” . R . ,}‘.'

7. Usually.aéppy and seems- comfortable. =

.-

6. - - |
b Mo%@s'will vary relatively equally between happy and unhappyfand anxious.
. 3. T'K R o :

2 T :

1. Usually unhappy, anxious, seems .like something s always bothering him (may.
also.be seen in a child who's trying to act happy but is c?vering up.)

x7. Rate overall adiuétment

1. As good as it_coﬁld possibly be

1. As bad‘as'one could imaginé.

L . ,.'f';‘3.86'
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APPENDIX D

CHILD-PARENT INTERACTION

PROCEDURES AND RATINGS

9

The following ﬁs a detailed-description of a Child-Parent Inter-
action Assessment whrch i5 a modification of the Marshak. Interactlon Method

(M.I.M.), (MarshaK, M., 1960 ). A structured interview using the instruc-

>

110ns\deta11ed below is g1ven by an.experienced ch11d observer to the parent

t
4

and ‘the child to nlicit their behav oral and verbal 1nteract10n responses

The 1nterV1ews are g1ven at each of the CToSS- sectlonal polnts in t1me ¥
1] , . \)

(entry, 6 weeks, 5 months) 12 months and 24 montns) and are rated on the

forms which are part of thls append}x.

£
-«

'\

The ohserver gives the follow1ng Verbal 1nstructlons durlng the

a

course of the 30- 40 minute observatlon perlod Y o ,

‘ . A. - Block uulldlng Interactlon o " _’_» L]

The child is g1ven ten (10) blocks and is 1nstructed to g1ve
half to the parent - ‘Then the ch11d is 1nstructed to build whatever structure

_he/she w1shes " The parent is 1nstructed to build g structure 1dentlca1 to the
-

ch11d's structure w1th or w1thout the chlld's a551stance

<

S ‘ @
B- Draw1ng Interactlon ' :

~

The ch11d is g1ven three (3) sheets of un11ned paper and a set
of crayons and a parent is glven two (2)- sheets oftpaper and a set of felt '

water color pens They are left free to interchange and to use’ the colors

<
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‘and pens in'any way they wish. First, the twosome is instructed to draw

=,
AT 7
N .

exact1y~the'same thing with the child's dfawing as the.format, i.e.,'the

parent is 1nstructed to copy whatever the ch11d|draws. After g1v1ng the
flrst set of plctures to the observer, the parent and the ch11d are in-~
structed te draw whatever eath W1shes to draw. In addition, at this point,
they are given the opt;en.of not draw1ng anythlng These draw1ng¢ are also

given to the observer unen com&&itlon. The child has a tnlrd sheet of

o2

x

paper to use as.he/she.wishes.. . 2o ' . -

C. Brief Separation and_Reunion; o . \

The parent is instructed to take leave from*the\ehild'and

o

return after threelto five (3 - 5) mirutes while'the;observer remains with

the zhild. I : - o _ o R

D. “ap and Story Tnteractlon.

Upon return the child and parent are g%ren the choice of\tel-

11ng each other storles. The ch11d is told that he/she may sit on the f,

parent's lap if desired and-it is left up to the child as far as th is fitst_
to tell the story. The child is told he/she does not have to tell a story.‘\

i . Es Ending the Interaction.

. T > .

Finally, the child and parent are told that the interview is
over and the child is asked to TSLATn to his/her activities in the Children's '
Center. The parent is then given an‘oppoitunity“to'eipreés any pan}ienlar

S roo , . o
views of the interactidon h%/she might have, or any overall impiessions about

& o
their situation they milght have. .- -
: . ey c L X
3 .
7 S )
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II. MANUAL DEFINING PARENT-CHILD RATINGS

In your evaluation, place ch11d and parent in the range of normal children
and parents. Refer to behavior dqring session, not to potential for behav1or.

Circle the number you choose:.

1. very low--absent’ . 5. moderately high

2. low - 6. high

3. »moderately low 7. very high

4. moderate = @ .
PARENTAL CHARACTERISTICS : ) =

4

A. Parent's Affective Relationship with Child.

1. Warmth in rekating to child

a) warmth\as sensed S _' i 2 3 4 5 6

. blq-warmth as expressed : . 1 2-3°4.5 6
c) 'therapeutic” warmth expressed; 1 2”7 3 4.5 6
" "putting on" warmth as bensficial to -

child and/or as.approved by audience;
' making a conscious effort to be warm.

2. Negafi;Effeelings (irritation, hostility)

a) as-sensed"_. ”, | o - _ i .i.} 3.4 5 6

:.b) ae expressed A B 1 2 3f- 4' 5 6

E. Pa;ent's Resﬁonsiyeness.tO'Child._. | . R LA ‘
1. Re5pon51veness, as an adult, to awareness 1 .2 3 4 ' 5 6

of child's feelings (empathy) respon51vene54
to- Shlft in child's mood. e

e 2 Appropriate helping pattern, neither exces- 1 2 3 45 6
- “  sive offering nor excessive w1thhold1ng of

'C. Parent's aspiration for child's achievement,
even beyond his capacity. ' : 2

1. As conveyed by parent s overt directions -1 2 .3 4 5~ 6
" and responses to child's perfprmance : -

2.- As sensed (1nferred) R ”\3\ ' 1 2.3 4 5 6

389 .7
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B. Parent's participation

1. 'Parentis_tendencywto share an_activity, _
to work and play with ch;ld, seen by overt

actions and words.

l’ -

’ 2. Parent's tendency to share the child's
feelings. 1 = minimal; 7 = excessive-

3. Pafentgs tendency to regress (1 = _
always an adult; 7 = parent mostly "a

child.")

E. Parential Control

1. Overt attempt to curb, influence, eval-
uate, setting rules, restricting.

F. Parental Clarity

- ) .
1. Parent explains each’ task, conveys. direc-
tions clearly, models distinctly in 1m1— -

tation tasks.

B

. 3. Habitual sureness of own actions.

G. Parental Spohtaﬁeitz

1. Casualness, playfullness; 1n1t1at1ng act-
1V1ty or gestures not prescrlbed by -task

H. Parental Consistency. Per51stent adherence to,
-+ a particular course of action or expression of’

fee11ng5 as observed.

-

T. - Overall Evennccs of Behaving and Expiressica

2. Effectiveness of control (gaining child's
cooperation without overt demands).

2. Habitual awareness of own wants and values

aven o

Pdrent's Sense of Self

jc_,‘ -

of an audiencs.

2.  Self corsciousness, uneasiness, embarrass-

~Jguient

3. Concern with own achievement on ta

"

of Feeling. 1= extremely uneven; 7 ﬂxtremely '

-1. Parent's concern with ﬂppearlng-ln front

Eﬂ§i=‘~§ (e//{. o S | _‘ - 39¢;

N

D3

r—

By

(2}

e 8.

7
[

o

'6‘,

Y S
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S . . S~ '
4. ‘tarent's concern with appearlng as a s 12 3 4.5 6 .7
"good parent" . Coe e '

5. Parent's concern with own’ role in develop- 1 2. 3 .4 5 6 7
ch11d;§ ego fuhctiong = : Y

g : . e
k. Parent's Ego Strength ’ : N . L !
1. Capac1ty to contro; impulses 1 = = lack 1 2 3 4 5 6 7
.of control 47 = exce551ve control - : K

. . ’t . -y
: ol Z/ : .
“g.a

Self-esteem (satlsfactlon with self)

=]
N
(e

(2
RN
wn

o
~

- self confidence - . s
L.. Parent s EnJoyment of Child ‘l "‘ ' - |
}fﬁ Having fun together with ch11d | _ . f. 1 2 ‘3 .:4 5 é‘ 7
' Zﬁ. Anused by c¢hild := . _'_ | . 1 2 - 5.4 s 6 7

3. "Lost" in ch11d absorbed by love fee{ings

[
N
(22}

s
»
(<))
~

4. . Proud of ch11d happy wlth ch11d's achieve-

v ;-‘ment o
e a) as sensed , N j\g 1.2, 3:_'4 5
b) ' as.expressed o | ,'7{ ‘1.2 3 ',4 5 \
'-;§- o | L L . .
CHILD'S CHARACTERISTICS | s R
~A;: Chlld's Affectlve Relatlonshlp with Parent' o oo 'j R
/d. Warmth in relatlng to. parent S | ;
- a) as sensed . ' ‘. ) o 1, 2 3 .4 S' 6. 7
Y- 'b)'"as‘efpressed - T #l% N 'j —~ 12 5 .4 5 6 17
f 2. 'Negative feeIings éaﬁger; hostii?ty) | ’
'.aj as sensed L . | 1 2 3 f 4 5 ~'6. 7
' b):as expressed . . o - ST 1 2 '3"._4 | 5_ ié- 7

. . Y . :

B. Child's Responsiveness to Parent's Feelings; - .
Responsiveness to Shift in Parent's Mood _ 1 2 3 4 5 6 17
1l = m1n1ma1 7 = excessive : ' B

e X . p]
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Child's Characteristics (Cont) h ¢
Child's Quest for Parent's Help . ) e
. k ] : . 4
1. Child's desire for parent to help him 1 2 3 4 5 6
.with his tasks or take over for him when
help is not needed ”£f/
2. Chlld's re;dzness to ask for and accept ‘ 1 2 3 & 5 6 7
help when help is needed. . . ! . :
Child's Control over Parent
1. Taking the lead directing task. 1=no 1 2 3 4 .5 "6 7
. attempt to lead; 7 = frequent attempts to - -
lead ’ : °© \/“ ¢ e
é. 'Poutlng in order to get his own way, whlnlng, o
pretending’ to be upset. 1-.2 3 4&~5 6
3. Effectiveness of control (Pafent swayed By , T - -
.ch11d by. methodsl, 2 above, or others) ' . 1 2 3 4 5 6 7
Il ) i 7
Child’s Imftetion. Ch11d's teadency tqﬁrepllcate . :
parent's intention, words, gestures, facial R ‘ '
. expressions: ' ] o ‘
1. As prescrlbed by 1m1tat10n tasks A 1 2 3 45 6 7
. e ! '
2. Outside imitation tasks. s / 1 2 3 4 5 -6
Child's, Participation o . \\‘
1. Child initiates 1nteract16//and/or affeéE R - ' o
. tionate exchange with parent, attempts to 1.2 3 4 5\ 6 7
share in parent's actlv;ty. ' 2
o | I
2, eadlly responds to 1nteract10n, and/or N o \
. affectionate exchange/lnltlated by parent,r» 1.2 3 74 5 6
prescrlbed or not by the task. I N ' ' \g’
Child's Sppntanelty, Playfulness, Flex1b111ty 1 2 3 4 5 | : 7
Child's Involvement in hlS Performance ' \
‘General interest (1nvolvement) in task vf{ 2 3 4 5 6\\ 7
'2. Concern with’a good peffarmance .1 2 3 4 5 6 .7
Child's’ Autonomz_(adaptlve 1ndependence, seI%:”fat‘?f‘&\& .
suff1c1ency v . e o
1. Child acts independeng of parent's direc-
tions or activity, yet meanlngful con- - 1 2 3 4 5 6
- structlve.

392
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I. Child's Autonbmy'(iont)

2. "Child expresses appropriate affect - _ '
independent of parent's mood v 1 2 3 4 5
3. Child's quest for parent’s attention while' o \\
doing his task—" 1 2° 3 4 5
J. Child's-Independence (nonadaptive) ' ’ ‘ N ) !
- //" ‘ ‘ ' hd [y
"1, Child acts independent of parent's direc-
tions or activity but in a seemingly mean- >~ 2 3 4.5 6° 7
ingless or bizarre, or self-absorbed fashion.
2. - Lack of, o;,inadequate'and“inappropriate ' 1. 2 3 Q‘n 5 6" 7.
- - expression of affects ' ’
K. Child's Consistency. Appropriate adherence | 1 2 3 4 S5 6 7

to an activity,

L. Overall Evenness of Behaving and Expression _ ‘
", of Feelings.(moderate, not extreme, variations) 1 2 34 5 6 17
—_— . ( .

M. Child's Ego Strength. L o ' .

1. Capacity to control impulses, in an adap- - -
tive, socialized manner; ability to _post- . ' .
pone -gratification. (1 ='lack of control; - 1 2 3 4 S5 6 7
7 = excessive control) ' :

{-. 2. Self-esteem (satisfaction with self) - .1 2 3 4 5 6 7
| P a ' ) >
Judging some Aspects of Child's Behavior (Please underline the words you -
choose) : ‘ ) . ; :
N
A e . . i B . ¢

’Which words-describe best his ' Sluggish, measured, unhurried, slow, swift,

moveménts? . - ) | “hasty, rapid, jerky, tense, tight, restrained,
- ) loose, relaxed, restless, well-coordinated,
. uncoordinated, energetic. Others: _

oo ) . ° e ) . A"
How much and what kind of ' Very'Iittle, little, moderate, a great deal,
effort does he eypend? . Others: . : ‘ .

How did he react typically to - Disc6ﬁtinuéstrévioué task immediately, con=
a new task? _ : tinues with previous.task (dawdles, refuses,
' ' ¢  complains), accepts new task in‘matter-of-
. ) . . " fact way.: Excited, afraid, eager, joyful,
T - L . . bored,. uninterested, inte;ested,ﬂind;fferent.
. Otherwise: : - ’

a

-
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Judging some aspects of child's behavior, ?(Cont) ) 1

‘Which activity did he.seem to ‘ ‘ ,
enjoy: 4 Most: , Least:

v

. For the following two categorles, c1rc1e the number which best represents
the child's: '

Enjoyment of Session: 1. Excessively ("wound up", OVer-eicited, etc,)

2. Very Little; 3. Little; 4. Moderately;
5. Great“Deal, |

- ' : ) ; ’

. : P
Reaction to Separation: 1. Somewhat Affected; 2. Somewhat Upset;
o % .

3. Upset; 4. Very Upset; 5. Indifferent.
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) |
DlSCRIPTION OF 1ur "SPATIAL CONCIPTION TESTS"

I, STEREOGNOSTIC RTLOCNIIIOV OY OBJECTS AND SHAPES

This test con%rsts of three phaqcs or part%.' Ihe following is u detailed

description of the materials used and the method of resentati
S é ‘ sentation of
\ thxee part of the test, o : : : £ the

. > . . .
) . . : .
. R " ’

v

A .Matcrial
| "1. First Phasc
'Elevcn common objects: comb, key, wooden block; penny, safg{ypin,
| ball, pencil, pair of scieeors, spoon, button,'glass; one card
(sec Figure I) plcturing all objects (Zb-x 20 cm); one rec~ -

tangular piece ef cardboard (28 x 36 cm.); as a sqrcen...

.« ot

.2, Sccond Phase

. _ _TnentYJfour shapes cut from stiff fcdrdboard‘ two of each of 12
sHapes:.ﬂquare,{disk with one nolc, closed ring, irrcgular
'cross, trlangle, open ring, rectangle,’Greek cross, c1rc]e,.
open rectangle, four cornered star, disk W1th two holes '

: (see Flgure 2 p 9 ), one’ card picturing all 12 shapes
(20;¥v20‘cm.), one rectangular picce of cardboard (28 x 36 cm.).

;' |  ;_, ; 3. _.Thlrdvlnase R :. | _e.i | ;_f. e e¥..;zsz - ;;g}_..ﬁ.

' - -TWenty-four shabe; cut from:stiff cardboard,‘tweiof each 0ff}?#;

v ShapeS' circle; Maltese cress,.sqhare;.elliﬁse,afoﬁr~cbrnered';

star, rectangle, tr1angle, 1rregular quadrllateral Greek crOSS/”

i . T

trapezoid, 51x-cornered star, rhombus (sec Flgure 3 p 10~ ),

one %ard p1ctur;ng all 12 shapes (20 b 20 cm. ), one rectangular

B
DA

plece of cardboard (28 X 36 cm.).




/,’
7/
0} f . / »
/ ,
B.  Instructions J
)1_ First Dhﬂfc (VOCGSDiﬁjQH_OF CORMON ohjocfs) '
Place the rectanpular picce of cardboard, @hich will serve as
screen during the entire test, vertically on the table in front
of the child. ‘Then say: _
\\ We're going to play a pame with this. Listen curcful}f;
you must stay behind it and you must not look. You jus®
‘have to put vour hands on the other side, like this
(take the. child's hands and place them behind the screenj.
A1l right, now I'm going ‘to put things in your hands and
then you try to tell me what they ave. You arc’ going to
tell me what they arc only by touching them with your,
hands. You arc going to touch them, and then you are:
pgoing to find whﬂt they are.
a.. Pirst Trial
Put the comb in the child's hands, making sure that he .
does not sec it beforchand, then sdy:
. -
Okay, what is it?f»Cnn“you tell what it is?
LS ' ’ .
L . -
Nogpﬁthé child's response and also indicate how he 'manipu- \ n
R ’ . : ' \
et latcé the object (passive or active exploration). Even if

tharesponse is not ‘the correct one, remove the object

-

1mmed1ate1) and Lcep it. thden from the child's view. Present

each of the objects to him in thlS way, 1n the following

order: key, wooden block, penity, afety4p1n, ball penc11,

,pair of scissors, spoon, button, plass. AsL hlm each time:

g‘

a
s

What is that?. Try to tell by touching it with your
hands. Don't look; find it only with your hands.

i

Notc the child’s rcsponse each time and indicate -how he

- r

+

396 s
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. R N (5 .-
\? . manipulates the object. Do not maLe any’ correctlon 1f the o
\ ~ child makes a-mistake. CIf the chlldrcolrectlv recognlzes the
, \ ) fwhoie‘serrES of'objects, then proceed at once to the second

phase. If the child ﬁakes one or seve1g1 mlstakes g0 on to

PRI

. the second tr1a1
c . L .1

"b. .Second trial s
Leave the screen in“front of the child and say:
CL - : e ' .
I.,,.-" .. ‘ . 3 . . . / -
.. We are g01ng to. changc our game a little b1t now. Look I
. "“'have here a pretty picture with all kinds ofﬁthlnas on it
' ‘(show the .child. the card on which all the common obJects
"{;are~p1 tured). You see, there are- ‘pretty things drawn in
fthe plcture.' ay, now I am gorng to-put somcthrub rn Y

Y

}

- o s
. - - hd
W o L o e » .
~ g

" Then ‘put the comb;in-the child's\hands and\EEy:' ' N
_ O?ay, takc th1s _in.your hands, don't look, and try/to *1nd
"= the same tliing that youhave in your hands on the card.
What do you have:in your hands? ' Is there somethlng just
*.like it in tbe p1cture? Show 1t to me.
g - . AN . . .
: ~Note carefully the ch11d's response and 1nd1cate hou He handlcs
: : N
thgﬁﬁbject (passlve or act1ve exploratlon) "Even if the

.

N “

response is not the correct one, remove the obJect 1mmed1ate1y

R 1

"and keep 1t.h1dden.from the ch11d'sgvrew.} Present him wlth

each of the objects'successiveiy'in this way, ‘in the'foilowing
vy . . ) :
order: spoon, penc11 glasslﬁsafetygpin, wooden block, penny,

key, ball palr of sc1ssors, button. Ask each time:

‘-




- ST .
;

Note the child's response cach time énd'indicaté how he.handles?

\ o - L . . .
the object. Make no corrections if the/ehlld makes .mistakes.
Then go on to the second phase of the test without any further

“tri . s
“.als ° .
v
‘2.7 Sécond Phase (recognition of shapes of a topoldgical character)

Q

Show the child*theﬁtard representing all 12-shapes and say:

Look at this.picture; theve are many drawings on it. We
are going to play the samec garie as before. You are going
to stay behind this again'so you can't.see (put the scree
vertically in front of the child), then you are going to
- ~“° put both hands on the other side, just the way you did
) . - before (take the child's ‘hands-and place them behind the -
- v ‘screen) I am poing to put things in your ha1ds and then
you will show me things just like them in the picture.
You are only going to touch them, you are going to tell
_ me what they are only by touching them*with your hands; L
~ " then you are going to show me the ones just like them .
‘in the picture. ' '

L

. - . ' 4
/’ a. Flrst Trlal o . . -

&

y Put the s guare 1n the child's hands, making sure‘that he does
i .

} . ‘not see it beforechand. Then say:
-\ Okay, hold that.. What is it? " IS there something like it
. in the picture? Show it to me.

'

\ R | _ e . :
-\~ -Note the child's response and indicate also how he handles the
. © object (active or passive ‘exploration)}. Even if the response

is not correct, remove the object immediately and keep it
hidden from the child's view. Then, present him with each «

of the . shapes in the same way, successively and 1n the
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follow1ng ordexr,_dlsk/ﬁlth one hole, cI6sed ran, 1rrepu1ar T

- ¢ross, triangle//open ring, rectangle, circle, Greek cross,%
e o L . . . i R\
open rectang]e, foﬂr-corncred star, disk with two holes.
- ] , — ;

Ask each time: / | o . - e

What is 1t7 Is thele somethlng just 11Le it 1n the plcture7:
Show 1t to me. » '
: ) \ TG, -

B

thepthe child's fespohse cach timg and indicate alSo how he -

handleo ‘the obJect Make no. corrections if the ch11d makes

miqtakes. If the ch11d correctly recoghlzeq “tHe whole serles -

of shapes, then go to tht th1rd phase 1mmed1ate1y “If the

child makes one or several mlstakes, then £0 on to the second.

- trial. Coe : e

b. Second Trial - ,

1
!
| :
Removc the card and replace it w1th the second set of" shapes.

_Arfange these shapes exactly as they are on the card. . Leave
‘ T R _ .
screen in front'of the child:gndisay:». L SR
. 'f . . L ?l.".—b .
. Now, we're going to change qyfﬁgeme a little bit. You.see,wlh
‘vI have put all this.dn the table. 'I'm going to put some
_ things in your hgndslagqln. You. are going to tell me what
//’f they are without looking and then you are going to show me.
if there 1is somethlngijust like, them on the table.
12 : ‘ o ‘ s

[ v B R
v . I i ] . .
?ut thehsguerewln the ghlld e-hahde:and say:

% i

Okay, take this and try to f1nd somethlng just like it. - What

do you Hhave in your hands? ‘Is theré something just the same
on the table? ~ “Where is 1t7 Shou it to me.

N i




~ \\ .
Note the child's response and indicate also hoWw he handles .

- . 2 i

the object (actiVe or passife exploration) Do not Iet the’

ch11d handle the ob1ects whlch are on the table: Ask him only

‘to POlut to them with- hls f1nger. Even 1f the 1esponse is not

\

'correct .1mmod1ate1y remove the obJect touched and keep 1t
hidden from the- chlld's V1ew.' Present him Wlth each of thc

,obJects succe591ve1y in the same way, ‘in the folloulng order
/ .

/ -

/~open rectangle, closed ring, triangLe, dlSk with two holes,

/

open ring, four-cornered star, disk.with one hole, irregular

3

" ~ro$s, rectangle, circle, Greek cross. Ask him each time:
. . B - . f

-

Okay, take this in:your hands, doh't look, and try to-
find the same thing on the table as you have in your

hands. Shew—nE“the—swme—th&ngs~on the table.. \

-

Note the child's response each time and 1nd1cate also how he

.”vmanlpn}ates the ObJeCt. Make no torzectlpns if the ch11d

.

-:mekes mistakes." Then go on to the third phase Of the test,

;,/

W1thout any addltlonal tr1als.

- a . . . i . B

CR) \.ﬂ

Third Phase (recognition }k shepeS'of'a Euclidian character)

.Present the card:ﬁ{ctdringuall_lz shapes to the child and

proceed in exactly the same way as in the second phase..

o/

‘In the first trial, present the shapes in the following order:

circle, Maltese cross, square, ellipse; four-cornered stary~

‘rectangle, triangle, irregular quadrilateral, Greek Cross,
‘ - . ‘ N .
trapezoid, six-cornered star, rhombus. . & ——— . .

£ -

Ao
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In the secgnd triél,npreéent the shapes in the fo11dw§ng order:

circle, triangle, square, Maltese cross) rectangle, six-cornered
0y 3 v, 3

star, trapezoid, Greek cross, ellipse, four-cornered star,. rhombus, - °

. . e ‘ . '
irrcgular quadrilateral. . , o
x.
. \~

) .

\ B

5.

5. ,
8
h ® s .
—
<
!
§
o . ) i
~ 1

Q - .if““i»\\\; :gi' - ;.,'
ERIC o 401 .

Aruitoxt provided by Eic:
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FIGURE 1. Common objects ’ﬁ"se'd‘in the stereognostic. rééb’gnition.of objects and
: ' shapes test. : : : o
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' FIGURE 2. Shapes used in the stereog nostlc recopnition of objects and shJ)es
L test. Dimensions are proportional ‘to those of the C1rc1e' S
an ) (dlameter. 7.5 cm.). )
&
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FIGURE 3. Shapés used in the stereognosticvr'ecovnl -ion of obj'ec"cs and shapes test.
: ’ _Dimensiohs,'are proportional to those of the circle (diameter 7.5 cm.).
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- I1. co.\*smucrlox\op. A PROJECTIVE STRAIGHT LINE . - , "
x \. M T . ) .E '

. A
A, Matcrial: \

’nght miniag \rc lamp- posts (8 cm! hlgh), two toy houses (1 5 x 2 cm. _at the

! ) asc), one. rvetangulal plcce of cardboard (26 X 35 cm.); one circular p1ece
of cardboard (diam.: 40 cm.). .
. e . . o -
, » . \ : o
B. Instructions:  \ - o . _ °
‘Problem -1. : * e

e -

Place on the table w1th1n the reach of the chlld tho 1ectanqu1ar cardboard

AT 2

s the two houses and the elght lamp posts, saylng

. Now we're going to play another game. See this (the cardboard). =
: " is a field. I_n‘thn field, I place two houses (put them on the
! ' cardboard .as in Section 1 of Figure 5, p.20 ). MNow, we have
' - to put the '"lights'" between the two houses. -The lights are
‘here (point to the lamp-posts).Do you know: what a straight
line 1s? Okay, look (draw a straight linc in pencil.on a piece
of papcr), this is a. stralght line, a straight road. And Ahis
(draw a curved 11ne), is this a straight line? *And this (draw
a crooked 11ne), is' this a stralght road?
~Now, you know what:a stralgnt lrne or a stlarght road is (cxplaln .
further, if nncessary, the difference. Ebtween a straight line,
or a straight road, and a curved, . crdhpbd zigzag, etc. line or
road) . Okay, now you are going to put the lights befween’ ‘the
~ two houses. But pay close attention: You must make a row
(1ine, 1oad etc.) that is very straight, a’ LToW: ‘that starts at
-one house and makes a very straight road to the other house. .
 Put them _here, between the two houscs, and arrange a11 the. llghts
_to make a very straight row. :

., t. . v . ) - . ) .
Do not trace.the straight line between the two houses with the finger.

A T ' ' L L .
Make sure that the child understands the 1nstructlons, and repeat them

o when necessary. Let the Chlld work and do not stogﬁhlm if he makes a

Y P
lampposts. .When the child is finished, whether he has succceded or not,

mistake. - Note carcfully in what order and where thc ch11d %{aces_his'

405 .
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~_ » Task him: .. R /

Are you finished? _Is your Tow of llghts very - stralgnt? " Are
you sure it isn't ent anywhere? - - '

/

b

. ¢ Lo . A . - '
Note his response and his corrections if he makes any. Then go on to
. - / ) J . ', . .‘ -

Problem 2 without any‘furt/he/r trials.

* Problem 2. R , ' B

Dismantle the line which the child made, put all the lamp-posts back

, together, beside the cardboard, and say: . - ' :

et

Now, you are going to make another nice line W1th the lights.
- ' See, I am putting the houses here (arranve them as in Section 2
’ _ of Figure 5, p.20 ). Okay, now the houses are further apart.
©  But you must still arrange the lights and make. a very stralgnt
path up to the other one. Do just as bcfore, make a nice
straight line w1th the llghts.

oy . . . .

. Do not trace the stralght line between the two houses with the flnger.

Make sure that the child understands the 1nst1uct10ns, and repeathwhem

when necessary Let the chlld work and: do not warn h1m if hg makes a

mistake. Note carefully in what order and where the child places hlS

M :
lamp-posts. When the child has’ f1n1shed,,whether he has succeeded or

not, ask him: . o

Are you finished? Is your row of llghts very stra1ght° ‘Are -
. you sure 1t 1Sn’t bent anywhere?  ~ ‘
Note his response and his corrections if he makes any. Then go on to

,  to Problem 3 without any further trials.

Q '
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"Problem 3. .. '
~ 0

Dismantle the-line the child has/made,”put'ail the lahp-posts back

toge*her be51de the éardboard and arrange the houses as in Sectlon 3 of
\ .

< F1gure 5. Then proceed as in Problem 2. S R
N ] 2 ‘ N .: » - .
Problem. 4. >

Dismantle theoline the child .has made, put all the lamp-posts back
. - . ) ) 'y ) .

e s ’ .

together, then reéplace the rectangular. cardHSard with the circular

cardboard. See that the cgrdboard projects about 10 cm. over the

/

edge ot the table (See F1gure 6, p. 21 ) Arrange the houses-as in

Section 4 of Flgure S and then proceed exactly as 1n Problem 2.

~ Problem 5. . o
: W:' ) ‘. \ . .
Dismahtle the line.which the cnild has made, put all the lamp-posts
back together beside the cardboard “and arrange the houses as in:

‘Section 5 of F1gure 5. . Then proceed exactly as in Problem 2.

. Problem 6. ‘ :

Diemantle the line which the child has made, put all the lamp-~-posts

back together beside the cardboard, and arrange the houses as in

Section 6 of Figure 5. Then proceed exagtly as iniProblem 2.
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Bases (rectangular and éirculaf),on which the subject must construct his
straight lines in the Construction of a Projective Straight Line test.
The small squares indicate the position of the miniature houses 1n each problen.
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FIGURE 6. {/-Ar'rangement of the circular base in problems 4, 5, and 6 of the
Construction of a Projective Straight Line test.
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I * APPENDIX F
g ' : ——— . 3]
.'z_ ) i;’én : l
o e OVERALL CLINICAL DOLL PLAY RATINGS .
> , : ,. '

Child's Attitude Towards Coming with Clinician: - - ,

1. Refuses to come.

) - " .
. . _ _ .o . .
RN ’
.. . .8

3. . e :
4. Agrees to E°WF ﬁui with no signs.dT'distfess or pleasure.

6. -

7. Comeg'eagerly, happily.

: ' = o
Child's Comfort in Being with Clinician: *© *
v

"1. Extremely anxious to the point of leaving ‘the ‘session prematurely

{

3. - ‘ \

.-

4. Neithef distressed nor particularly pleased at being there.

i

7. Very hébpy to be in situation and would like to prolong as much

és possible.

Level of Involvement in Session:

l4

1. ,Do;f nothing or is very repetitive‘in a listless, uninvolved fashion.

2. . . : N

3 . ‘

’ . <

| féonf.),a
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- . C R i T
. (c) 'Level of Involvement in Session: (Cont.) _
. 4. Moderate irvolvement and expressiveness.

a

. y “
7. Very active, interested,. expres51ve use of session and/or material

(dj Emotional Health—Pathology - ,-‘ '

¢

1. ° Themes expressed in play or way child uses session or relates to

’ . clinician are indicative of substantial disturbance (e. 85 ‘bizarre,
: 1destructive, 1nfant11e. regreSsed.) .o _ .
Lo
, 3. ’
. 4, Indjcations of emotional problems ‘of consequence but also signs
‘of strength and'positive features."
‘sn' . o
. E " v' ) . - . .
) { . . At . . s
7. Excellent emotional "health"; i.e., happy, content and making optimal
use of cognitive and emotional capacities.. ; -
, A.;(e)- Child'Incdrporates Clinician or is Self-Involved:Q
P O Pays no attention 6 c11n1c1an (i.e., acts as if c11n1c1an is not
oL there. - : :
2
' . I 'J
P 3. 4
‘4. Moderate 1ncorporat10n of c11n1c1an or equal vac111at10n between
- . ignoring.ahd active 1ncorporation. S
. A 5. - ' R ST _
E 7% Actively 1ncorporates clinician as a v1ab1e and mportant part of
L ! the session.’ : , '
. “'

a1
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" "APPENDIX G

DOLL PLAY DRAWING RATINGS

-~
- ’ P

(a) Develqpmeﬁfai Adequacy: . -

e o

1. Grossly below -normal: i. e., m1551ng age ant1C1pated body parts,

very p00r organlzatlon and 1ntegrat10n. .
2. ol
.3. !

<

4. Average:- Age-anticipated body parts present,\?easonable-organi-
zation and integration, reasomable subject matter, :

7. Outstandlng; Includes body parts advanced and beyone what is
: usually expected for age; organization, integration, and subJect
are much better than one would antlclpate.

(b) ;Noimality-Patholégy:

1. Extremely pathological: Production is reflective of extensive
emotional disturbance. This may'include elements comparable to

developmental ‘inadequacy, but would in addition include aspects - -

like ‘bizarre or peculiar features or such pathological elements

S, -might even be seen in drawings .deemed -satisfactory on a develop-

mental level. (Psychotherapy would be essential.)

; . . . RN
5 \ S .
. | , |

412

‘7. "Perféctly'Ndfmal“: -i.e., no..signs of any pathological features. -~

i .
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DOLL PLAY STORY RATINGS:

A, iAttempt Made or.No- Attempt at’ A11 to Te11 Sto;x,

a. Attempts.. : T

b. No attempt. ' . e ~ !

B. Attempts Spontaneous Storz,

a. Adeqpacy of Spontaneous Story

4

1, Extremely 1nadequate Story is V1rtua11y 1ncoherent, 1ncomﬁ1ete;'
i.e., no defrnable beglnnlng, m1dd1e and end T
pl .

.~

3. ' 7‘ | ~
_ 4 Avérago: Makes.fair_;ense but is not cohploto;
. ‘s ' : . : : : <
6. )
™ >7. .Compietély.loglcal andféen51ble Beglnnlng, middle and end of

. story are-clearly and reasonably -defined.

‘b. Creat1V1ty of Spontaneous Story:
.Ql;n Unlmaglnatlve. Flat, ster11e, devold of any sense-of inner "spark"

. . . : , . .
. ' ' .. - ’ .

4. 'Average: Material is not unlque or h1gh1y dlstlngulshlng, but
shows some 1mag1nat10n. .

e‘ o /" - -
.6.
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b. Creativity of Spontaneous Story: (Cont.) - . S (//

7. Extremely creative: Story demonstrates very imaginative inner
resources that result in highly individualistic creations. -

C. Attempts Previously Heard Story.

.a. Adequacy of Previously Heard Story:

1. Extreﬁely inadegpate;i Essence of story is completely:pissing.

2’0’

4. Average: General glst of story is captured but organlzatlon and
completeness is 1ack1ng .

: . \ v «
7. Entirely complete:: Entlre essence_ of story is 1nc1uded 1n correct
_ sequence, nd with no important parts omitted.

R PR
’

o T

. A
1. No 1d1osyncrat1c, self-lnltlated components are 1nc1uded

= b, d;eatEVLty of Prev1ou51y Heard Story (w1th1n\the context of completeness)

2 “*-\“;___‘_\§\\\;\;;\.,
3. T N
-
\ ‘4. Self-initiated, or1g1na1 e1ements are added to story, 'but without
X reflecting much;in the way of creat1v1ty or enhanc1ng the story
: 51gn1f1cant1y. , . .

» s. .‘~ . .- . -. .. .\: ‘l
‘ 6. :

N

7./ Creative enhancements are- added to- the story, 1n add1t1on to a
/ generally adequate rend1tlon of the story. o

VA\, s V _:‘ . . . ’./
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" APPENDIX I - S ,,z:

H

, GUIDE TO" ASS”SS?EVT OF PARENT & CHILD MENTAL HEALTH o _ -\i

_-(To determine whethar soclal work intervention is
I indicated ‘for" ‘day care' center applleart.)

W

* Parent : : ' R - T

I Nature of Ego Integration
A. Organization of self B |
L@ . : .

1. General. appearance and manner. oo
2. Response to arrangements "for first interview

RN

“'Sensge, of time
b. -Ability to deal with forma and, procedures
" ¢ Nature of transportation : , ,

e .

B. Communication

' 1._-Clarity of presentation. history, current situation,
reasons for requesting service.’
2. Any signs’ of speech dissociation, confusion, ‘
. disorientation. .
3. Appropriateness of affect (feelings, emotions)

C. Level of Functioning in the‘following areas (as _ -
~ revealed in descriptions and allusions) R
1. Child rearing

. 2. Housing and homemaking

3 Employment -, -

" 4. Recreation :
5. Use of community resources

- i Il "Relationships (Hature and Quality)
. A, Initial relating to social worker

el R, Relationship with child (and other children in family) as o
S revealed in descriptions,_references, and prefplacement visits:

Affection, availability, sensitivity, communication, si
o of rejectiony :
b 2. Response to separation.. -

Qe Does she permit child to move away while remaining A
. avallable for his return? : S
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)
A . L
b.  Does she push away tco quickly?
¢. Does she hold on too long?
C. Experiences, affect, aad pérceptions in relation to: '
1. Child's father o
. 2. Torxrmex andggresent~boyfriends_
. 3. Own parents and siblings.
, s B '
child
I Eamily Background and-Deveiopmental Histoxy ~ o
© ' A. TIncluding possibly significant environmental influences -
(e.g. mental or physical incapacity of a pazent; Crand-
parents of otherx relations as menbers. of the household;
s - poverty) . : : -
‘B, Including apecial traumatic situations (e.g2. separations,.
. - divorce, death, accident, surgery, sexualvtrauma).
, o . ¢. Tllnesses 7 N
. I Devglépmehtal'Lavel. o N
. . | 'S A ’ -
. A. Nature of ego integration -
f* : S 1. . Intactness or defects'pf'ego apparatus (those-senses
' ' guch as sight, touch, étc. which serve perception,
. memorxy, mobility). S : i
. ) 2. Tntactness or deficientles in egotggnctipns (c.g.
LA BN . memory, reality testing, speech, cdatrol of mobility). -
B. Relationships ) : V | L
N . 1. Level and quality of the ghildfg.self?regard, self-
- e esteem, sense of well-being. I
o S " T2z;—Capacity to love otliers besides himself; age—adeguard
- e b . " forms—of_glve and take, constancy, and loyaity in

relation fﬁrlqye objects. .
3. Abllity.to separate from mother..
. <

.
~\,

° €. - Defenses and Modes of Coping_Under Stress o
1. Frustiation tolerange o
2, Over—all résponsa to anxziety or stress (such as
o *_separation from mother, aggression from otheT children,
3‘._ » N . . E naptim)‘ ’ ST o ' Lo

N,
o N .

- ~

A

e < e e




3. Speclific rodes of coping (such as turning
to caretaking person, temper tantrums, extreme
. inhibition, withdrawal, tic-like-behavior, =~
. exceasive eating, excessive aggression).
! . 4. - Agpressive expressions - ' T

-

e

a. Naturas and frequency ‘
" b. Direction (i.e. more toward self or toward
- object world) : . S
“e. Capacity for modulation of aggression

° o ' (controlling, channeling) . - : '
_ Aésessmentfof“ﬁeed £ok Helg_ﬁ(Parent znd/ox Child) s
1 Problem areas - ' Lo

A. interﬁal'f'pcssigle pathology; dgtuze and sevérity_
‘Be Externhi f'envifonmeptél sﬁr;sses and malajustméhts
iI Type of Help Indicated (with reasons for sé;ection)". |
4 A. -Social work:ntew'éﬁuoﬁ e I
| 1. fhefapy or child guidance ofientéd'lj ‘
) : 2. . .Intensive and on-going, or problem-oriented and -
' ' time limited. T :
B. .Céﬁhseliﬁg by Centex Direé;or“
- . C. Oﬁtsidé-Résdurce ?,e.g. Fémily’Sarvice'agency; -

' Child Guidance Clinic, Mentzl Health Clinic,
. private theraplst. ' . . o
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