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- PREFACE

This report is one of a series of reviews of research literature conducted
in response to the priority concerns of clients of the Northwest Regional
Bducational Laboratory and of educators nationally. Each of these reports
addresses a topic which is deemed to have an impact, actual or potential, on
school effectiveness. All of the reports have been generated using thqugme
general approach and a common reporting format.

Originally developed for a-prbject.suppoxted by the Alaska Department of
Education, the review process begins with a topical literature Search using
both romputer based ERIC and conventional library methods. Articles and other
documents found are analyzed and abstracted into a brief form called an Item
Report. Each of the items is then judged against a set of pre-established
criteria and ranked oh a five-point scale. The collection of ‘Item Reports is
then examined for purposes of identifying issues. These issues are stated in
the form of hypotheses. Each hypothesis thus generated becomes the subject of
a Decision Display. A Decision Display is created by sorting the TItem Reports
into those which support and negate the hypothesis, are inconclusive, are
badly fiawed, or are irrelevant. One or more Decision Displays are generated
for each topic addressed. a Summary Report is then generated from the
' consideration of the Decision Displays and the file of Item Reports. ‘Thus,
each complete report in the series consists of a Summary Report which is
backed up by one or more Decision Displays which in turn are supported by a
file of Item Reports. This format was designed to accommodate those readers

who might wish to delve into various depths of detail.

This report is not intended to represent the "final word” on the topic
considered. Rather, it represents the analysis of a particular collection of
research documents at this time. There may be other documents that were not
found because of time or other limitations. _There may be new research
published tomorrow. This Present report represents our best judgment of
available information at this time. This format allows for modification and
re-analysis as new information becomes available or old information is
reinterpreted. :

In addition to providing a synthesis of tha research, the present report
also references some resources which educators can use to implement projects
based on findings from that research. ' '

For-a more complete descripticn of the analysis process see
William G. Savard, Procedures for Research on School Effectiveness Project,
Audit and Evaluation Program, Northwest Regional Bducational Laboratory,
December 10, 1980.
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Intrecduction

The model for analy=zing and synthesizing research which was used in
oreparing this report was previously applied to the subject of parent
participation in the autumn of lssc, with tane present authors conducting that
analysis/synthesis effort.l ‘The result of that investigaticn was a
synthesis document'organized around the research question, “Do prcgrams which
involve parents in tha education of their preschool and elementary childcen
have a positive effect on the academi.c achievement of those children?" The
'answer to this question, based on the research reports retrieved and reviewed
at that time, was that such.involvement does indeéd have 2 positive effect on
children's intellectual development and academic achievément, and that the
more intensively parents are involved, the greater are the beneﬁits.conferred
upon childrens® learning.

In the recent past educators -with whom.we work have begun asking severai
more focuséd éuestions about the.effects of parent participat;on—-questions
which have led us to undertake.a second investigaﬁion of the parent
particiﬁation-student outcomes research. First of all, clienté and colleagues
want to know abbut the new research findings which have been Published since
1980, as this is an area in which research interest cohéinues to rﬁn high.
‘Second, there is currently an interest in knowing the effects produced by

Parent involvement in insthction——a'subject which our previous synthesis

paper addressed in the context of other types of parent involvement, but did

not focus on specifically.

_ lRathleen Cotton and W. G. Savard, parent Participation (Northwest
Regional Educational Laboratory, Audit ang Evaluation Program, December 198G.j
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A third consideration is the age/grade level with which the parent
involvement research is concerned. Due to the proliferation of federally
funded preschool and primary school projects with parent participation
components, & great deal of parent participation research has to do with very
young children, and we can now say with reasonable assurance that parent
participation is major force'in promoting these chiidren's learhing. ‘Bat what
about older students? what, if any, reséarch has been conducted with students
at the upper elementary and secondary levels? This being thg current major
interest of many'educators,'the present paper differs from many parent
participation summaries, inciuding our own 1980 document, in thatAit is
confined to an examinatién ofxparent participation in the education of _
studenﬁs in kindergarten through -high school, and excludes the already
well-summarized preschool research.

Finally, and again in response to the sfated interests of educators with
whom our agenc& works,- this investigation has sought to answer such qﬁestions
as: Is it important for parents to receive training in instructing their
children? what kinds of involvement in instruction are engaged in by
pérents?' What outcomes othér'than achievement are impacﬁed by parent
pa;ticipation in instruction? What are the effects of such participation on
the learning of disadvantaged, ethnicvminority and special education students?

Theée cbncerns and questions are well worth investigating. Unfortunately,
however, the first finding which needs to be reported to people interested in
these issues is that there is not a great deal of ﬁublishgd research
concerning parent participation in the instruction of students in grades
K-12. The Search and retrieval!efﬁort produced only 23 titles which appeared

likely to reveal findings in this area.? Five of these were deleted,

2pppendix C cites additional supporting materials which were identified
too late in the review process to be analyzed in depth and included in the
present research bace.



because they did not focus on student outcomes. Of tne 18 relevant and valid
documents, 13 were retrieved specifically for this report, four were drawn
from the information base whicli supported the 1980 report referred to above,
and one was drawn from the support materials for another report prepared by
the authors. (Most of the items analyzed for the 1980 report wera deemed
irrelevant, either because tney dealt with preschoolers or because they were
concerned with parents participating as policymakers, decision makers,
Supporters of behavior modification practires or some other kind of
noninstructional involvement.) Over half of the 18 useful items in the
current information base had not been published at the time of the 1980 report,
Twelve of the documents which support this report were primary sources

(studies or evaluations) and six were secondary sources (reviews or

summaries) . Four of the reports were concerned with kindergarten and/or
primary level chi;dren, ten with elementary level students, one Qith junior

- high and one with the entire preschool-secondary range. Several of the
reports were concerned with _more than one outzome area. The following areas
were the total or partlal focus of the documents reviewed: .general
achievement (seven reports); reading achievement (four); mathematics
achievement (two); science achievenent (one) ; student attitudes toward school,
particular scnool subjects and/or homework (three); self-concept kfour); study

skills (one); time on task {two) ; motivation (twoj; and retention (three).

Findings

"Only two documents were retrieved which dealt witn parent involvement in .
the instruction of students above the intermediate grades. Both of these
offer evidence that such involvement results in achievement and affective
improvements. Indeed, one report of a very well#dene study with low;achieviné

junior high school students cencludes: "These findings clearly demonstrate



that parental involvement in reﬁediation and restructurin§ the home
environment facilitate gains which continue in the absence of outside
supérvision.' ~The researchers further state: "Most significant was that
.these gains were obtained by students who are often described as emotionally
apathetic and racalcitrant. Such findiugs'have important implicét;ons for the
amelioration of academic and motivaticnal difficulties among low-achieving
adolescents."” While this is encouraging, there is simply not enough research
with these older students to allow for the usugl identificétion of themes
among the findings of severalAstudies.

infotmation on parent involvement from kindergarten through the

intermediate grades led to formulating the hypothesis that the involvement of

parents in the instuction of their pPrimary and upper elementary level children

has a positive effect on the academic achievement of those children. Of the

17 documents which addressed this relationShip, only three failed to find the
achievement outcomes of parent-involved learning superior to those produced by
learning without such involvement. Among the sources concerning this
subject, several kinds of parent involvement in instruction were investigated,
including homevﬁutoring, providing feedback andlcqrrection on student
homework, monitoriné and supporting sﬁudept étudy skills at home,
parent-student discussion periods concerning sbhooiwork 6r Pleasure reading,
and parené;asSisted learning within the school setting. Regérdless of the
form the parent-supported instructicn might take, achievement increases were
noted in nearly all cases. Studénts both exceéded their previous performance
in various academic subjects and outperformed “control studeﬂts whose parents
were not involved in instructing them.

Some of the research looked ét the outcomes of noninvolvement on the part

of parents in their children's instructional program, or at the effects

produced when such involvement is withdrawn. Such research has shown that
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children of uninvolved parents evidence both lower achievement and lower
expectations for their futures. One reviewer observed that "a declining rate
of parent participation coincides_with deterioration in student motivation,
performance and ability."™

Although parent involvement other than instuctional participation is not
the focus of the present report, many of the items reviewed dealt with
noninstructional forms of parent involvement, as well as those in which
parents do provide instructional support. after his discussion of findings
emerging from research on all forms of Parent. involvement, one reviewer
remarked that, although research is inconclusive about the effects of many of
these involvement patterns, "the pattern of involvement which focuses directly
upon the education process itself, and finds the parent a partic1pating
educator, does show a relationship to school achievement in reading and
mathematics as well as self—concept.' |

Apropos of self—concept and of other outcomes in the affective domain,
analysis of the support materials for this report led the authors to

hypothesize that the involvement of parents in the instruction of their

primary and upper elementaryglevei children has a positiée effect on the

school attitudes, self-concepts and learning motivation of those children.

The nine reports that were partially or exclusively concerned with these
affective issues all lent support to this hypothesis. As with findings
relating to achievement; these findings concerning student affect'emerged from
'studies concerning several different kinds of parent instructional support.
: -« : .

The close relationship between positive affective‘states and academic
achievement is well known and well explicated by social sc1entists and it is
not surprising that this research evidence should be found in conjunction with

the evidence in support of the achievement benefits of parent involvement in

instruction. It is worth emphasizing, however, that the positive affective

ARVERS




results of parent-supported instruction are truly profound, according to the
research evidence. Chroﬂically apathetic low achievers have been shown to
demonstrate dramatic motivaéional and attitudinal iaprovements when their
parents become involved in instructing them. In one study of over 600 third
graders, those students whose parents instructed them at home evidenced
positive changes on all four of the self-appraisal instruments used by the
researchers (self-esteem, attitude toward school, level of anxiety and locus
of control). While achievement changes remain the “favorite" among indicators
of the success of any program or practice, it is also necessary to attend tb
these major charges in‘the affective realm.

So far, we have been discussing the results of research on parent
involvement in the instruction oz primarx and elementary students in genéra .

This is well worth doing, but.it is also important to ask what the research
has to say about the effects of such participation on special student
populations. Projects involving parent-assisted instruction are often
undertaken in the first place, because particular groups of students are
perceived as being ét'a disadvantage academically and affectively( and the
provision of extra irgstructional time and help that parents can offer'is
viewed as one means of overcoming these disadvantages. poes parent—supportedr
instruction, in fact, lead to positive achievement and affective outcomes for
sﬁch special populations as socio-economically disadvantaged students,
students from minority races and subcultures, and students with special
learning problems?

Half the reports in the present information base were concérned'with One
or more of these special populations. Studies were set up which iooked at the
effects of parent—assisted instruction on the achievement of ﬁispanic, black
and white students from low-income backgrounds. The achievement of

inner-city, Black youngsters whose parents fortified their school instrugtion

Z
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at home was compared in one study with similar students who did not receive
supplemental home instruction. In another study, reading disabled students
were studied to determine the effects of parent-assisted instruction.

The hypothesis generated was that students from low-income backgrourds,

ethnic‘minority students, and students with learning disabilities experience

improvements in academic achievement and affective outcomes when their parents

take part in their instruction. Ten of the eleven documents which were

concerned with one or more of these special populations lent support to this
hypothesis, regardless of the specific kind of instructional support
provided. Quoting from this diverse group of special-population studies may
" provide the best sensz of the kinds of results obtained: ™.,.having parents
tutor their own children in reading appears a viable solution to the remedial
needs of the reading disabled child at the decoding level..."™ "This progran
has demonstrated that parents can directly help their children with school
homework...” ™At the elementary level the limited research which is
available indicates that pPazents who serve as tutors for their children can
improve their children's academic aohievement.,." Some of the research
indicates that these special-population students derive even greater benefit
frompparent—supported instructional activities than do students in general.

Having accepted that parent involvement in instruction can be a powerful
means for improving student achievenent, attitudes and self-esteem, several of
the researchers and reviewers went on to examine the relationship between
providing training to parents and the success of those parents as

instructors. fThe hypothesis, that p;pviding training to parents in

instructing their children increases their effectiveness in the instructional

role, was supported by eight of the eleven reports which addressed this
topic. In some of the reports, there was a three-way comparison among the

children of trained parentvtutors, the children of untrained parent tutors and

]
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a control group of students whose parents provided no instruction. 1In others,
the children of trained parent tutors were compared with the children of
non-tutors, and the provision of training was later identified as the major
factor leading to the success of the tutotins. In gtill others, the provision
of parent training was seen as the means whezeby some of the deficits which
often accompany a disadvantaged home background can be removed.

The kinds of training provided differed from study to 'study. 1In one

investigation, parents received an orientation and were then taught science

lessons by the same methods they were to use with their children at home. 1In

others, parents were provided an orientation, sets of instructional materials

and general information--"tips," as it were~-—-on conducting home instruction.

 In some studies, ongoing Supervision was provided, and in others only

'one-shot' training was offered. Regardless of the approach, the overall

finding was to the effect that parents' effectiveness as instructors is
greater 1f the school offurs them orientation to and training in the use of

home teaching materials and strategies. As one report concluded, "improving

-

the parents ‘knowledge of ways in which to promote the chlld S general

I

intellectual development and academic achievement can potentially be very

beneficial.™

Bl - b S

conclusions

The research base on parent involvement in instruction is relatively
small, especially regarding older studentsi¢xStill, the available research is

internally consistent and points to some general conclusions about the effects

'of,parents serving in an instructional sapport role.

The first observation we offer is that no firm conclusions can be drawn at
this point about parent involvement in the instrnction of students above the

intermediate grades. Fewer parent involvement Projects and programs--for

-~
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instruction or for anything else--exist for older studentc,'and those that do
exist have been investigated less thoroughly. Results of such analyces as
have been carried out are very encouraging, but they are insufficient to build
a strong case for initiating new projects.

For students in the primary and intermediate grades, Parent involvement in
instruction enhances achievement and affective cutcomes. This holds true
whether the parents serve as tutors at home, make themselves available for
regular discussion sessions, provide feedback on the results of student
homework, or Serve as instructional helpers in their children's classrcoms.
While student outcomes are the focus of this report, is is worthﬁhile to’note
that parents’® attitudes, eeif—concepts and rapport with the school have also ,
been democstrated to change for the bettar when they become involved in their
children's instruction. |

Students who come from low—income backgrounds, who are members of ethnic

~ ,

minorities or who have learning disab{lities are greatly benefitted,

academically and affectively, when their ba ants become involved in their

instruction. It is a happy irony'that the very ‘Wame-~ and family-related

deficits which led to many of these children beiné ;dentified as disadvantaged
in the first place are being overturned in the home, by the fahily, thrcugh
pérent—assisted'insttuctional projeéts.*

Providing orientation sessions to Parents and then tra1n1ng them in how to
conduct and monitor 1nstruct10n, what the 1nstruct10nal materlals contaln, how
to use them, and how to track their chlldren 8 progress, greatly enhances

their effectiveness as instructional supporters. Such practices also build

positive parent-school relationships and build parents' self-eateem.

’ f‘-:k
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Recommendations

Given the findings and conclusions raferenced above, the following
recommendations are offered:

1. The research community is encouraged to investigate the effects of
parent involvement in the.instruction of students above the
intermediate level. It is tempting to extrapolate from the findings
of research conducted with younger children, but we shall not be able
to argue convincingly fo; the creation of more parent—suppofted
instruction projects for these older students until more research has
been coﬁducted and iés results.published.

2. Schools and districts are encouraged to undertake projecté which will
involve’parqnts in the instruction of primary and intermediate level
children. This hay take the form of extending current parent
pParticipation programs to include instructional participation.

3. To increase the likelihood of achievement increases and
personal-social growth among disadvantaged, eﬁhnic minority and
special education students, schools and districts ére encouraged to
take steps to involve the parents of these students in their
instructional_prograﬁs. This may be undeftaken within the context of
existing special.programs for these studemts or within an overall
school program to increase parent involvement in instruction.

4. Schools and districts are encouraged to make parent orientaion,

‘training and ongoing support features of any parent-supported
instructional project they might develop.

Appehdiceé A and B of this report reference sgeveral resources which can

help schools to engage pParent interest and involvement in supporting their

children's instruction1 Appendix C lists sources of additional resedrch

evidence which supports the coﬁclusions drawn in this document--sources which

10



were not retrieved in time to be fully anélyzed, abstracted and included.
These sources also offer information to school people on how to gain parent

support of and participation in their children's instruction.

o)
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APPENDIX A

ANNOTATED BIBLIOGRAPHY OF RESOURCES FOR PARENT
INVOLVEMENT IN INSTRUCTION

The following materials provide ideas and suggestions for engaging
'parental support of and involvement in their children's instructional
programs. While far from a cohprehensive listing of good materials in this
area, these resources have been selected because they address both school
people and parents, relate to different kinds of student populationsf and are

congruent with the research on parent-supported instruction.
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Agosta, K. There's no place like home...for reinforcing basic skills.
Instructor, 1981, 91, 4-5, 76-78, 80-82. This article provides an
annotated listing of recommended materials that parents can use at home to
reinforce their children's development of basic skills. Entries are
grouped by student age levels from pPreschool through grade 8.

Barletta, C. (Bd.). Planning and implementing parent community iavolvement
into the instructional delivery system, Proceedings from a
parent/community involvement conference. Lansing, MI: Midwest Teacher
Corps Network, 1978 (ERIC/EDRS No. ED 177 658) . This conference report
includes: (1) descriptions of proven parent/community participation
models; (2) a discussion of the decisions teachers must make and the
institutional arrangements needed when implementing; such models; and
(3) delineate research questions concerning further refinement of existing
models. (Note: Report availabie from Institute for Research on
Teachina/Publications, 252 Frickson Hall, College of Education, Michigan
State University, East Lansing, Mi 48824. pPrice: $2.00.)

California State Department of Education. Putting it together: A quide to

arent involvement in instructional pro rams. Sacramento, CA: cCalifornia
DOE, 1973. (ERIC/EDRS No. ED 015 828). Ideas to guide parental
involvement in educational programs are provided in this booklet. Topics
include: (1) why parent involvement is important; (2) how pParents can be
reached; (3) guidelines for involving parents; (4) the parents' role; (5)
how parents may be involved with the school; (6) parent activities in
support of instruction; (7) parent involvement in extracurricular
activities; and (8) guidelines for home visits. -

Caster, J. Establishing the school-parent relationship. Des Moines, IA:
Drake University, Midwest Regioral Resource Certer, 1979 (ERIC/EDRS No. ED
184 259). 1Intended for educators who deal with parents of handicapped
children, this handbook provides practial suggestions for working with
parents. Topics include legal perspectives on parerit ‘involvement, parent
involvement in developing IEP's, and involving parents in the
instructional process. R ‘ ' o

Casterlow, I. E. Enhanci ‘arental‘effectiveness. Paper presented at the

) Council for Exceptional children Conference on the Exceptional Black
Child. New Orleans, LA, February 1981.. (ERIC/EDRS No. ED 209 841) This .
article is intended to increase teachers' effectiveness in engaging and
maintaining parent participation in instruction. Methods for gaining
parental support are presented, along with information on parent-supported
instructional activities. ' :

RS

. Farmer, -M. N., et al. wWhat beginning English teachers need to know about
working with parents. English Bducation, 1979, 10, 247-251., This article
presents a series of suggestions for enlisting parents’ support of
language arts instruction, for providing parents with materials to develop
their children's language skills, and for conducting workshops for parents
who want to support their children's language arts development.




Forbes, E., et al. Working with parents. Instructor, 1980, 89, (8), 52~58.
This article presents several methods for teachers to use in working with
parents. In addition to infcrmation on Parent resource centers and
qguidelines for parent-teacher conferences, methods are presented for
utilizing parents as classroom volunteers, and skill development
activities that parents can use at home with their children are described.

Dougherty, M., & Dyal, M. A.. Community involvement: Training parents as
tutors in a junior high. fThe School Counselor, 1976. a training program
designed to enable parents to serve as tutors of a junior high regular and
special education students is described. Training content focuses on both
tutoring skills and on the characteristics of adolescents. . .

Hawaii state Department of BEducation. A handbook on how to involve parents in

school activities: Hawaii Follow Throudh Project. Honolulu: Hawaii
State DOE, Office of Instructional Services, 1978. (ERIC/EDRS No. ED 197
852) This handbook offers ideas for kindergarten and elementary teachers
to use to: (1) help parents understand how learning takes place; (2)
provide parents with opportunities to observe and participate in classroom
activities; and (3) work with parents to reinforce their efforts to
educate their children. 'additional information is presented on
establishing initial contact, utilizing parent resources, and establishing
a parent advisory council.

Hawaii State Department of Education. A handbook on parent involvement with
2 focus on positive parents' educational and social development angd
sitive parent-child interactions. Honolulu, HI: Hawaii State DOE,

Office of “nstructional Services, 1980. These handbooks (1978 and 1980)
describe procedures for involving parents in school activities and for
conducting: (1) parent-child interaction activities in schools for
disadvantaged families; ang (2) workshops for parents to facilitate
development at their social, educational and caretaker roles.

National Education Association. Parents as partners in téaching handicapped
children. (Tips for teachers: Module 2). Description of teacher

539) This report describes a practical model for initiating and

implementing,a parent-tutor program for handicapped children. Information

is provided concerning making initial contact with parents, conducting
parent training, and methods parents can use to tutor their children.
Program purposes, content, activities, and resources are outlined,
together with ordering information, evaluation data and information on
program development.

O'Neil, K. Parent involvement: A key to the education of gifted children.
Gifted child Quarterly, 1978, 22,.235-242. This article describes and
provides examples of ways the parents of gifted children can become
involved in working with their children on homework assignments.

inservice materials. Washington, D.C.: NEA, 1977. (ERIC/EDRS No. ED 164 .
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Schreuker, C. (Bd.). Theme: What ever arent should know about reéding.

West Allis, WI: Wiscconsin State Reading Association, 1981. (ERIC/EDRS
No. ED 200 907) This series of articles focuses on the role of the parent
in the school reading program. Topics include: (1) ways that parents can
Support the reading program; (2) developing a time management system for
home reading instruction; (3) ways parents can help junior high reading
disabled students; (4) general information on reading instruction; (5)
sex-role stereotyping in reading material; (6) responsibilities of reading

teachers toward parents; (7) developmenta; reading in the high school; and -

(8) administering a home reading program.

Swick, K. Ideas for parert—teacher made home learning kits. Education for the

Disadvantaged child, 1974, 2 (3), 14-17. This article discusses ways that
teachers and parents can work together to develop home learning materials
to support the development of Positive self-esteem among disadvantaged
children. ’

Tregaskis, G. K., et al. Learning experiences at homes: Reinforcement for the

-

intermediate grades. Albany, NY: New York State Bducation Department,
1977. (ERIC/EDRS No. ED 145 924) This guide was designed for use in
teaching parents how to provide learning experiences for their children at
home.  Activities outlined are intended to support the development of
skills in reading, writing and computating. Take-home activity sheets can
be repzoduced by teachers and Sent home to parents.

Vacanti, L. Pparent-generated home-school activities. Washington D.C.: U.S.

Office of Education, 1977. (ERIC/EDRS No. ED 141 360) This teaching
module is intended for use in inservice training for parent educators who
serve as home visitors. 1t may be used by teachers, parent volunteers,
paraprofessionals or other'adults who want to develop home learning
activities that meet the individual needs of children.
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APPENDIX E

SAMPLE PARENT INVOLVEMENT PROGRAMS N

This section contains overview information on several programs which involve
parents in the instruction of their school-age children. This brief selection
is offered to provide readers a sense of the kinds of programs which exist and
the results which have been obtained through implementing them. Sources for
additional program information are included. Included among the programs
listed are some Title II Basic Skills projects which were begun in FY 80 and
showed promise for success, but which have not been operated and evaiuated

- ongoingly owing to reductions in federal funding. 1In light of the research
findings concerning programs of this kind, descriptions of some of these Title
II projects are provided for readers who may wish to learn about and perhaps
build on the initial work conducted by staff of these efforts.

4V)
W
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 SAMPLE PARENT INVOLVEMENT DROGRAMS

i . Evidence For More
Progran/Model Lavel Kajor Goalls) ' | Hajor Peatures of Effectiveness Information .
Basic Skille: K-Elementary | To Provide parents the Initial and followyp workn . _Title II Basic Skills Contact: Ernestine G.
Parent ' skills and avareness to | shops for parent leaders, Project Givan, Seattle School
Participation work ‘effectively with . District #1, 815 4th
Project thelr children, Fradning of additional hvenue, North, Soattle,
: leaders by group nitislly WA 98109 (20)587-5545
To promote’ increased trained, ) .
:::dingta:: math 9_31.“ % | trainers serve as advisory
atudZ::a Progran council memberd and as
' ‘ * home tutors,
Bilingual Mini~ | Elementary To provide instructional | Pamily menbers ave trained Development of English language .| See: McConnell, B.
School Tutéring . continuity for the to tutor children as they proficiency on the part of Bilingual Mini-school
Project-Mobile children of migrant move from one work site program children, tutoring project.
Component parents, A to another, ‘ Program children evidenced - f:al::t}i{:n grogﬁ:f o
To increase facility - Program administrators - accelerated gains in both ;Iﬁua'tio;l ‘m o
in use of English, serve as liaison role with | math and reading, _\LL‘ear 3 M;ibton Wh:
. . . . ¥ . ) WA:
To promote Basic skills | “co°L® children attend. Mabton School District,
achievement gains, Lesgons are provided in 1974, .
spanizii and English,
Parent as Elementary To develop procedures and Specification of esgentials Title II Basic Skills Contact: - Gabriel
Essential materials for parent and outcomes in basic skills. Project Della~Piana, Bureay of
participation, Parf ce aids to asaist Educational Research,
. ) 308 WMBH, University of
4 To fostar exemplary studeny parents in assisting their :
st . Utah, Salt Lake city, UT
performance in reading - children, .
) A R 84112 (801) 581-6401
and writing skills - i
Training for parents
across discourss methods
and subject matters working in adaptive .
ct matters, classrooms,
- anr
] 2 J. Gy
O

RIC

Aruitoxt provided by Eic:



C S e .- Bvidence For More
Progran/Model Level * Major Goal{s).* 1. Mejor Features - of Bffectiveness Information .
Parent Education Preachool To eriable pa'rents:and “ | pareats and (cmun‘ity nenbers | Observor. reports indicatea Seet Gordon, 1. 3., &
* Pollow Through | and primary .| comunity members to . |are trained as home teachers | increases in desired teaching Bredvogel, W. G. (Eds.)
Progran level children become effective tutore. - {and teacher auxilanee. behaviors by parents, Building effective home
) pmnt:é -+ | To establish a more B ﬁevelopnent of paterials ‘| Math and reading achisvement __%_p_;g::grlrre:ﬁion:héa:;n
W': “urls L effecti_ve home for home learning,- increases by children of 1976 ' ¥ !
’ . i B . 0
| teachers leaxnigg env;ronment. : Program parents,
v " | To foster improved
home~school
relatlonshipe. ‘
Parents and K12, To increase the mmber | tncludes hendbooka and Title II Basic Skills Project | Contact: Valerie
) Bdui:ato_re e and etfe;tiveneua of videotapes to promote perent : ‘ Churchman, Shoshone Joint’
| Together” ™ | parents assisting their 1nvolvement. s . Scheol District #312, -
[ e g o b 3, e
: teachera to.work effecti.vely‘ -
To improve :eeche:- with’ parenta. ' )
parent qnm,i“t\i""‘ Training sessions and’
‘ materials for parents and
‘ volunteer.j aidee,
('mms Are Prlmary'level "m increeee the quality Inettuct‘lon in mpkoving R Q. geins among children of Contacks Judith Kuipers,
Teachers Too children,”  |.of pnrent-child - 'parent—child intéﬁctione. ‘participatisig parents. -| Department of Family and
‘ Egoqre.e parents. - g vinterectionn. SR »Provieion of basic teaching Kore' positive eelf-concapt Child studies, College
TN ki of Home Economics,
‘To incredse ‘the chud' 8. | ekills, , scores among children of Univergity of
1 social intellectual o participants. LY of Tennesses,
| an ::ce tial potor’ | vse.of a group fomat to Knoxville, ™ 37916
ukil?e p “‘ %0 Lo encourage dincueeion of :
y S I P o materiale p~eparation.
o 1T inf'reaee tha chlld' I .
e ‘ eel!-es{:eem.

ERIC

Aruitoxt provided by Eic:




Bvidence

’ . For More
Program/Model Level Kajor Goal(s) {  Major Features of Bffectiveness Information
,Pariénalj.zed‘ Kindergartey To t:'eat for developmental | Parent workshops to Participating children scored See: Boulder Valley
Kindergarten children, deficits to identify present suggested home within normal range on School District, A
Program parents children in need of activitl.es. posttests, personalized kindergarten -
' help. Short. {10 ninute) Progra children maintained M—PP——!; ':“i“*s'l‘ ::ent‘f“‘e;:::l.
To bring developmentally | instructional periods with their gains over a longer %en n;o :de v'11e
deficieit children to an | children each day. period than non-program zeport. Boulder Valley,
C0: Boulder Valley
acceptable level of . children, School District, 1975
perfornance by grade 1. i P
" Project HELP Grade 1 To increase reading and Home learning lab activities | Significant rise in reading C&ntact: Beverly Mattox
{Home math skills of young using simple materials achievenent, or [orothy Rich, The Home
E::;:I.:onnl children, -available in most homes. Increased Wi1lingness of :;lnﬁhogzli:s;itute,
be raml')‘ Orientation and axplnnation fanily members to participate Hashi ymn Dg 50017
| Frog letter gent home with in their children's ngton,
o children at outset of education,
. -project, - Program students significantly
outperformed control group.
"PUSH" for Junior high To improve achievement, Parent training from program Improveménta in student See: Rodick, J. D., &
Excellance students, "mo inprove attitudes and supervisor. achievenent, motivation and Henggeler, S, ¥. 'The
parents attitudes. short-term and long-term,
learning motivation. Daily parent-student work-
amelioration of academic
. sessiong und/or diacuasion Greater retention by program
: and motivational
periods, students than by students flcienci 1
tutored by professionals . deficiencies anong lov-
Parent-quided language arts achieving inner-city
or students receiving no
practice, tutorin adolescents, Child
g . - 9. Development, ‘1980, 51,
1_ . 126-132, {Item 366.)
¢
R U
N Cl J

FETYE Ly
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\ X
Evidence For More
Progran/Model Level Major Goal(s) ( Major Features of Effectivenees Information
1
. Reading at Home | Elementary To fhet:er baglc skill Series of five parent Parent a:id child satiefaction See: Brelling, A. Using
Program students, increages in children, meetings wherein parents with program, parents as teaching
perents To build parents’ skillg | M0 hven materdaloand | ekl partners, The Reading
: ~‘instruction in using them Teacher, ‘1976, 30,
and confidence as with their children competencies among {57107 -
teachers. _ : participating children, '
Surmer Reading | Kindergarten | To Preeerve/enhance Structured materials " Program students outperformed See: Sullivan, H. J., &
Progran children, reading skille over the provided to parents, comparison students, Labeaune, C. Effects of
. parents sumer months. Program management . Program students maintained i:;:x::-:::;::stz:::mcdon
information included in or Increased beginning reading’ .Paper pres ent:gd at the '
materials ‘p’acket:. ) competencies over the gunmer, Anual Meeting of AERA, - »
Daily parent-supported Minneapolis, MM, 1970,
reading ‘instruction. ED 042 831. (Item 368.)
Televised K=12 students| To provide basic skillg Parent instruction in basic | Project in startup phase; Contact: Ronald C. Solis,
Basic Skills parents - training to parenta. ekille offered in an evening evaluation to focus on - -1025 Second Avenue,
’ o . ) .
Parent /Students skills magtery on the Home study kits provided .
* part of students for parents' use with
receiving parent-assisted | thelr children.
instruction, S
Wheatley School Preschool- To produce 'incfeases in, | Parent group discussions, Significant gains in both Seet Gross, M, Combined
Parent grade 6, the math and reading " | reading and math at all buman efforts in elevatin
Involvement parents achievement of . ::z:i:t::sotf:ohoZl:e;::ming grade levels (208 in grade 1 - achievement at the Wheatley
Program disadvantaged Black v > P ' 5.5% in grade 6). School, Washington, DC,
students, - Parent participation in Washington, DC: - Nova
: : Increases in parent
after-school parent’ involvement. University, 1974.
progran, o .
'Parent~teache: mini~
workshops,
- 7
W

O
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APPENDIX C

ANNOTATED BIRLIOGRAPHY OF ADDITIONAL RESEARCH DOCUMENTS

Boulder Valley School Diatrict. A personalized kindergarten program with
supplementary parent involvement: Final Report. Boulder, CO: Boulder
Valley School District, June 1975. (ERIC/EDRS No. ED 116 791) "High
need"” children who were given teacher-designed home stimulation by their
parents scored significantly higher on standardized tests and were able to
maintain their achievement galns over a longer period of time than similar
chlldren who received only an in-school program.

\
-

Gallagher, J. J., et al. Parent involvement, parent~teacher interaction, and
child development. Chapel Hill, NC: Frank Porter Graham Child
Development Center, April 1976. A project to develop parents' educational
role in the home and to increase interaction between home and school
significantly improved kindergarten childrens scores on the Iowa Test of
Basic Skills.

Gordon, I., Olmsted, P., Rabin, R., & True, J. Continuity between home and
schcol: Aspects of parent involvement in Follow Through. Chapel Hill,
NC: University of North Carolina, 1978. (ERIC/EDRS No. ED 154 931)
Parent education programs sponsored by the federal Follow Through program
led to improved performance by children on reading and mathematics tests.
The types of parent involvement studied include: (1) teacher of own .
child; (2) paraprofessional at the school; (3) decision maker; (4) learner;
(5) audience; and classroom volunteer. "The key role is teaching one's
own child..." '

Gordon, I. What does research say about the effects of parent involvement on
schooling? Paper presented at the Annual Meeting of the Association for
Supervision and Curriculum Development. San Francisco, CA, 1978. This
review of recent research indicates that the more comprehensive and
long~lasting the parent involvement, the more effective it is likely to be
for enhancing childrens' achievement and fostering positive
school-community reiations. Programs for school-age children are most
effective when they ®"include as their major dellvery system parents
working at home with their cildren.®

Henderson, R. W., & Swanson, R. The socialization of. intellectual skills in
Papago childran: The effects of a parent training program. Tucson, AZ:
Arizona Center for FEducational Research and Development, University of- .
Arizona, July 1973. (ERIC/EDRS No. ED 081 471) Papago Indian first
graders lacking in important basic learning skills were successfully
coached at home by their mothers, who were trained by Native American
paraprofessionals.




Matuszek, P. Review of research in parent involvement in education interim
report: IOW socioeconomic status and minority student achievement study.
Austin, TX: Austin Independent School District, July 1977. (ERIC/EDRS
No. ED 161 980) Data from several unpublished studies show that parent
involvement can be effective in improving the academic achievement of
low-income and minority children. "...research on elementary
grades. ..indicates that programs to train parents in tutoring techniques
have been most successful."

Rich, D. The relationship of the Home Learning Lab technique to first grade
student achievement. Dissertation. Washington, D.C.: Catholic
University of America, 1976. Parents who used simple, learning-at-home
techniques to tuter their children were able to raise their children's
achievement in reading.

-

Stearns, M. S., & Peterson, S., et al. Parent involvement in compensatory
education programs: Definitions and findings. Stanford, CA: Menlo Park
Educational Policy Research Center, Stanford Research Institute, August
1973. (ERIC/EDRS No. ED 088 588) ' This review of federal evaluation
reports indicates that there is a connection between parent involvement
and institutional change and that involving parents as tutors and trainers
can have positive effects on childrans® XQ scores.

Woods, C. The effects of pParent Invoivsmanit Prosram on reading readiness
scores. Mesa, AZ: Mesa Arizona Public Sciwecls, 1974. (ERIC/EDRS No. ED
104 527) Disadvantaged kindsrgarten children in an Arizona public school
system whose parents helped in the classxcom and tutored their children at
home gained significantly in yeading readinase,
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PARENT INVOLVEMENT IN INSTRUCTION

Decision Display
#1

A\]

Restatement of issue as hypothesis: -

The involvement of parents in the instruction of their Primary and upper

elementary level children has a
those children.

positive effect on the academic achievement of

Quality Rating

Item of Study
Number Short Title (5=High)
Items which tend to support hypothesis:
39 O'Neil, 1975, Parent Tutoring in Reading (4]
366 Rodick & Fenggeler, 1980, Parent Participation [4]
in Adolescent Learning .
361 Weibly, 1979, Parent Involvement Research [4] (studies
and Practice generally support)
33 Austin, et al., 1977, Parent Involvement in [3] (studies
Child Instruction, Low SES generally support)
353 Baenniger & Ulmer, 1976, Baton Rouge (3]
Homework Program : :
369 Henderson, 1982, Parent Participation Evidence (3] (studies
' generally support)
365 Indelicato, 1980, Community Involvement [3] (studies
and Achievemen: generally support)
359 Maertens & Johnson, 1972, Parents and (3]
Math Homework
355 Sinclair, 1981, pParent Participation Monogr aph [{3] (studies
- ' . generally support)
368 Sullivan & Labeaune, 1970, Summer Reading (3]
Program .
357 CEMREL, 1981, Recorded Classroom Messages [2] (for grade 3)
260 Hackensack Schools, 1973, Project LEM 2]
52 McKinney, 1975, Parent Tutoring (2]
32 Seibert, et al., 1979, Parent-School {2] (studies

Communication

Items which tend to deny hypothesis:

367 Hirst, 1972, Home Reading Practice
352 Welsh, 1981, At-Home Program
357 CEMREL, 1981, Recorded Classroom Messages

o

(3]
(3]
(2]

generally support)

[y

(for grade 4)
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) Quality Rating
Item of Study

—. Number Short Title (5=High)

‘Items which are inconclusive regarding the hypothesis:

None.

.

I:ems were excluded because they were weak:

None.

Items which were exdluded because they were judged to be irrelevant to this

hypothesis:
270 Corno, et al., 1981, student Self Appraisals

354 Hauser-Cram, et al., 1981, Parent Participation in Special Education

356 ° Langpap, 1980, Model Parent Involvement Programs

358 Niedermeyer, 1973, Parent Involvement in KRindergarten
362 Cottier & Koehler, 1978, Jr. High Study skills

363 Graika, 1981, parents in Science

364 Trovato & Bucher, 1980, Peer Tutoring/Home Reinforcement

co
¢y
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PARENT INVOLVEMENT IN INSTRUCTION
Decision Display
#2

Restatement of issue as hypothesis:

The involvement of parents in the instruction of their primary and upper
elementary level children has a positive effect on the school attitudes,
self-concepts and learning motivation of those children.
. . .
: Quality Rating
Item of Study-
Number Short Title _(5=High)

Items which tend to support hypothesis:

270 Corno, et al., 1981, Student Self Appraisals [4]
369 Henderson, 1982, Parent Participation Evidence [4] (studies

: generally support)
- 366 Rodick & Henggeler, 1980, Parent Participation [4]
in Adolescent Learning

353 Baenniger & Ulmer, 1976, Baton Rouge [3]

Homework Program , -
365 Indelicato, 1980, Community Involvement [3] (studies

and Achievement ' generally support)
355 Sinclair, 1981, Parent Participation [3] (studies

Monograph : generally support)
363 Graika, ‘1981, Parents in Science [2]
360 Rackensack Schools, 1973, Project LEM : [2]
32 Seibert, et al., 1979, Pare --School [2]

" Communication

Items which tend to deny hypothesis:

None.

Items which are inconclusive regarding the hypothesis:

None.

Items which were excluded because they were weak:

None.

30
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Items which were excluded because ‘they were judged to be irrelevant to this

hypothesis:

33

39

52

352
354
356
357
. 358
- 359
361
362
364
367
368

Austin, et al., 197, Parent Involvement in Child Instructlon, Low SES
O'Neil, 1975, Parent Tutoring in Reading

McKinney, 1975, Parent Tutoring

Welsh, 1981, At-Hon2 Program

Hauser-Cram, et al., 1981, Parent Participation in Spec1a1 EdUcatlon
Langpap, 1980, Model Parent Involvement Programs

CEMREL, 1981, Recorded Classcoom Messages

Niedermeyer, 1973, Parent Involvement in Kindergarten

Maertens & Johnson, 1972, Parents and Math Homework

Weibly, 1979, Parent Involvement Research and Practice

Cottier & Koehler, 1978, Jr. High Study Skills

Trovato & Bucher, 1980, Peer Tutoring/Home Reinforcement

Hirst, 1972, Home Reading Practice

Sullivan & Labeaune, 1970, Summer Reading Program

A
s
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PARENT INVOLVEMENT IN INSTRUCTION
Decision Display -
83

Restatement of issue as hypothesis:

Students from low-lncome backgrounds, ethnic minority students, and students
with learning disabilities experience improvements in academic achievement and
affective outcomes when their parents take part in their instruction. ‘

Quality Rating
Item : of Study
Number Short Title - (5=High)

g)

Items which tend to suppo?t hypothesis:

39. o' Nell, 1975, Parent. Tutoring in Reading ' [4]
366 Rodick & Henggeler, 1980, Parent Participation [4]
in Adolescent Learning

361 Welbly, 1979, Parent Involvement Research [4] (studies
' generally support)

"33 Austin, et al., 1977, Parent Involvement . [3] (studies
in child" Instructzon, Low SES - generally support)

353 Baenniger § Ulmer, 1976, Baton [3] .

Rouge Homework Program _
369 . Henderson, 1982, Parent Participatlon Evidence [3] (studies
generally support)

365 - 1Indelicato, 1980, Community Involvement {31 (studies

' and Achievement : - generally support)
355 Sinclair, 1981, Parent Particlpatlon [3] (studies

‘ Monograph - : ' S generally support)
52 McKinney, 1975, Parent Tutorlng ‘ [2]
32 Seibert, et al., 1979, Parent—School ’ : [2] (studies
‘ Communlcatlon S generally support)

Items which tend to deny hypothesis:

352 Welsh, 1981, At-Home Program | (2]

Items which are inconclugsive regarding the hypothesis:

None.
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. Quality Rating
Item ‘of Study .
Number : Short Title _(5=High)

Items which were excluded because they were weak:

None.

Items which were excluded becausekthey were judged to be irrelevant to this

hypothesis:

270 Corno, et 2l., 1981, Student Self Appraisals .
354 Hauser-Cram, et al., 1981, Parent Participation in Special Education
356 Langpap, 1980, Model Parent Involvement Programs

357 CEMREL, 1981, Recorded Classroom Messages

358 Niedermeyer, 1973, Parent Involvement in Kindergarten

359 Maertens & Johnson, 1972, Parents and Math Homework

360 Hackensack Schools, 1973, Project LEM

362 Cottier & Koehler, 1978, Jr. High Study skills )

363 . Graika, 1981, Parents in Science o

364 Trovato & Bucher, 1980, Peer’ Tutoring/Home Reinforcement

367 Hirst, 1972, Home Reading Practice :

" 368 Sullivan & Labeaune, 1970, Summer Reading Program

T
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PARENT INVOLVEMENT IN INSTRUCTION

Decision Display

Restatement of issue ag hypothesis:

Ptoviding tréining to parencs in instructing their children increases their

effectiveness in the instructional role.
L. (]

Quality Rating

Item . of Study
Number Short Title {5=High)
Items which tend to support hypothesis:

270 Corno, et al., 1981, Student Self Appraisals {4]
39 O'Neil, 1975, Parent Tutoring in Reading [4]
366 Rodick & Henggeler, 1980, Parent Participation [4]
' in Adolescent Learning
361 Weibly, 1979, Parent Involvement Research ° [4] (studies

and Practive
359 Maertens & Johnson, 1972, Parents and
‘ Math Homework
- 353 Baenniger & Ulmer, 1976, Baton Rouge
. Homework Program o
363 Graika, 1981, Parents in Science
52 McKinney, 1975, Paren; Tutoring

Items which tend to deny hypothesis:

367 Hirst, 1972, Home Reading Practice

368 Sullivan & Labeaune, 1970, Summer
Reading Program '

352 Welsh, 1981, At-Home Program

Items which are inconclusive regarding the hypothesis:

'None.

Items which were excluded because they were weak s

None.

(3]

(31

[2]
[2]

(31
(3]

(3]

generally support)
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Items which were excluded because they were judgéd to be irrelevant to this

hypothesis:

~

1

32 . Seibert, et al., 1979, Parent-School Communication
33  Austin, et al., 1977, Parent Involvement in Child Instruction, Low SES
354 Hauser-Cranm, et al., 1981, Parent Participation in Special Educatlon

355 Sinclair, 1981, Parent Participation Monograph

356 Langpap, 198Q, Model Parent Involvement Programs

357 CEMREL, 1981, Recorded Classroom Messages

358 Niedermeyer, 1973, Parent Involvement in Klndergarten
360 Hackensack Schools, 1973, Project LEM

362 Cottier & Roehler, 1978, Jr. High Study Skills

364 Trovato & Bucher, 1980, Peer Tutoring/Home Reinforcement
365 Indelicato, 1980, Community Involvement and Achievement
369 Henderson, 1982, Parent Participation Evidence

o 4 .;;
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SCHOOL EFFECTIVENESS PROJECT, ITEM REPORT

ITEM NUMBER: 32 _ LOCATION: NWREL Info. Center/Microfiche.

REVIEWER: K. Cotton DATE REVIEWED: 11/24/80

CITATION:  Seibert, J., &t al., Emerging trends in parent-school
communication. Paper presented at the Annual Meeting of the
"National Reading Conference (29th, San Antonio, Texas, November
29-December 1, 1979). (ERIC/EDRS No. ED 182 734)

DESCRIPTORS: Parent Participation

SHORT TITLE: Seibert, et al., 1979, Parent-School Communication

SKIMMED, REJECTED FOR PROJECT PURPOSES, NO ANALYSIS

RELEVANT IRRELEVANT FOR PRESENT PURPOSE

PRIMARY SOURCE SECONDARY SOURCE _X DISSERTATION ABSTRACT

RATING OF QUALITY OF STUDY (for project purposes):

=

(Weak) 1 (2] 3 5  (Strong)

BRIEF DISCUSSION OF RATING;

Good review, but it concentrates more on descriptions of programs designed to
improve parent participation than on research on results of such programs.

SYNOPSIS:

This paper discusses current trends and issues.in parent--school communication
patterns. The authors.cite the reasons for current interest and concern in
parent-school relationships and describe several programs designed to
facilitate positive home-school interactions. Results of a Texas survey
involving 254 parents are presented. Parents surveyed indicated that the most
effective communication methods are (in descending order): parent-teacher
conferences, open house, reports cards and teacher notes.

- The paper includes a brief review Of reSearch on parental influence on
achievement (described on the following page). '

TN
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ITEM NUMBER: 32 SHORT TITLE: Seibert, et al., 1979, Parent-School
: Communication .

RESEARCHER'S FINDINGS:

Research from the 1960s demonstrated the crucial influence of the home on
school achievement. Headstart and many other intervention programs were
developed in response to these findings. . '

Some studies indicated that the effect of home influence on student achievement
was so powerful that schools could do little %o equalize education without
changes in cultural and economic status.

Current research emphasizes a new perspective, in which the school (via the
teacher) seeks to involve the family in the child's education. Studies show
impressive, lasting achievement gains on the part of children whose parents
are actively involved in their schooling.

HERY

RESEARCHER'S CONCLUSIONS:

Schools need to develop ways to involve parents who do not respond to existing
methods, to evaluate existing communications and to establish two-way
communication patterns.

REVIEWER'S NOTES AND COMMENTS:

A copy of the document is located in the parent Participation backup file.
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ITEM NUMBER: 33 LCCATION: NWREL Info. Center/Microfiche
REVIEWER: K. Cotton DATE REVIEWED: 11/24/80

CITATION: Austin Independent School District, Texas Office of Research and
: Evaluation. Review of research in parental involvement in
education, interim report: low SES and minority student
achievement study. Austin: Austin Independent School District,
July 1977. (ERIC/EDRS No. ED 161 980)

DESCRIPTORS: Parent Participation, Student Characteristics

SHORT TITLE: Austin, et al., 1977, Parent Involvement in Child
Instruction, Low SES

SKIMMED, REJECTED FOR PRQJECT PURPOSES, NO ANALYSIS —
' RELEVANT ___ IRRELEVANT ___ FOR PRESENT PURPOSE
PRIMARY SOURCE SECONDARY SOURCE _X DISSERTATION ABSTRACT ___
RATING OF QUALITY OF STUDY (for project purposes):
(Weak) 1 . 2 [3] 4 5 (Strong)
BRIEF DISCUSSION OF RATING:

Good analysis of eighteen studies.

.

SYNOPSIS:

This is a review of research on the effects of parent involvement on the
achievement of minority and low socioceconomic status children. Research on
parent involvement activities and their influence on children's achievement at
the preschool and elementary levels is examined and synthesized. P»reschool
and elementary studies were treated separately. A total of eighteen studies
were analyzed, ten of which were clearly related to preschool, eight related
to elementary grades. .




ITEM NUMBER: 33 SHORT TITLE: Austin, et al, 1977, Parent Involvement in
Child Instruction, Low SES

RESEARCHER'S FINDINGS:

At the preschool level, studies generally show that parental involvement is
beneficial. In studies where parents were instructed concerning methods of
promoting their children's intellectual development were found to be
particularly successful .in producing long~term improvements in the academic
achievement of low SES children. A few studies also report success in
improving the achievement of low SES children whose parents work as
paraprofessionals in the school or who serve in an advisory capacity for
preschool programs.

At the elementary level, the limited research which is available indicatec

that parents who serve as tutors for their children can improve their
children's academic achievement. .

RESEARCHER'S CONCLUSIONS:

In a general sense, it seems that parent involvement can be effective in
improving the academic achievement of low SES and ethnic minority children.
Improving the parents' knowledge of ways in which to-promote the child's

general intellectual development and academic achievement can potentially be
very beneficial. :

REVIEWER'S NOTES AND COMMENTS:

A copy of the document is located in the Parent Paréicipation backup file.

40

L Adn
- v/




SCHOOL EFFECTIVENESS PROJECT, ITEM REPORT

ITEM NUMBER: 39 LOCATION: PSU Library

REVIEWER: K. Cotton DATE REVIEWED: 12/1/80

CITATION: O'Neil,.A. L. An investigation of parent tutorial intervention as
a means of improving reading skills in the rimary age child.
Unpublished doctoral dissertation, Universi;y of Oregon, 1975.
(Dissertation Abstract International, A, 37, July-August 1976)

DESCRIPTORS: Parent Participation

SHORT TITLE: O'Neil, 1975,?Parent Tutoring in Reading

SKIMMED, REJECTED FOR PROJECT PURPOSES, NO ANALYSIS —_—

RELEVANT ——_ IRRELEVANT ____ FOR PRESENT PURPOSES

_PRIMARY SOURCE - SECONDARY SOURCE —_— DI'SSElﬁ‘ATION ABSTRACT X

RATING OF QUALITY OF STUDY (for project purposes):

(Weak) 1 ‘ 2 3 [4] 5 . (Strong)
BRIEF DISCUSSION OF RATING:

Good study. It should be replicated with older children.

SYNOPSIS:

The primary purpose of this study was to compare the performance of reading
disabled students when (a) parents tutored with little or no supervision angd
when (b) parents tutored with ongoing close supervision by a reading
specialist. A second purpose was to determine if parent tutoring in either
form was significant when compared with a monitored control group.

One hundred and fifty-nine students in grades 1, 2 and 3, who were at least
one year below grade level in reading, comprised the subjects. They were
randomly divided into three groups--control, supervised tutoring and
nonsupervised tutoring. The tutoring program lasted ten weeks and two
post-tests and a parent questionnaire were administered.
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ITEM NUMBER: 39 SHORT TITLE: O'Neil, 1975, Parent Tutoring in Reading

RESEARCHER'S FINDINGS:

Children who received the supervised tutoring did not exhibit significant
differences in decoding skills from those who received unsupervised tutoring,
but they did perform better in other reading skill areas (oral reading rates,
reading consonant sounds). Supervised parent tutors experienced greater
confidence, covered more material and tutored more regqularly than the
unsupervised parent tutors. *

Children of both the supervised and unsupervised parent tutors performed
bettter than the control group on various subskills.

RESEARCHER'S CONCLUSIONS: -

"...parental-tutorial efforts in teaching reading using a structured mastery
level reading program were not significantly more effective in most instances
when extensive supervision was provided than when it was not,

"...when parents tutored their own children in reading, whether supervised or.
unsupervised, they were effective in increasing their child's rate in some
reading subskills. Therefore, having parents tutor their own children in
reading appears a viable solution to the remedial needs of the reading
disabled child at the decoding level."

REVIEWER'S NOTES AND COMMENTS:

k. xXerox copy of the entire abstract is in the Parent Participation backup file.
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TTEMITIIRESER: 52 : LOCATION: NWREL Info. Center/Microfiche

REVIEWER: K. Cotton DATE REVIEWED: 11/25/80

CITATION: McKinney, J. A. The davelopment and implementation of a tutorial
rogram for rents to improve the reading and mathematics
achievement of their children. practicum paper, Nord University,
.June 1975, (ERIC/EDRS No. ED 113 703)

DESCRIPTORS: Parent Participation

SHORT TITLE: McKinney, 1975, Parent Tutoring

SKIMMED, REJECTED FOR PROJECT PURPOSES, NO ANALYSIS ___
RELEVANT ___ IRRELEVANT ___ FOR PRESENT PURPOSES

PRIMARY SOURCE _X SECONDARY SOURCE DISSERTATION ABSTRACT :

RATING OF QUALITY OF STUDY (for project purposes) :
(Weak) 1 [2] 3 4 5 (Strong)
BRIEF DISCUSSION OF RATING:

Ef fect measured over only a very short time period, i.e., 15 weeks. Does not
allow for broad generalizations. - o

. SYNOPSIS:

The purpose of the practicum was to teach parents tutoring skills so that they
could help raise their children's reading and mathematics achievement. The
pupils and parents in the project were from a tri-ethnic population of blacks,
whites and Spanish surnamed. Fifty parents were trained two hours a day for
15 weeks to tutor their children at home in reading and mathematics. Fifty
pupils whose parents did not receive the training served as the control group.

Experimental and control group students were pretested in reading and math.
Parents were pre- and post-tested using an attitude questionnaire. The study
hypothesized that program students would evidence achievement gains and
program parents would have more positive attitudes toward the school.
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ITEM NUMBER: £2 SHORT TITLE: McKinney, 1975, Parent Tutoring

RESEARCHER'S FINDINGS:

Program students scored higher on the post-test than non-program students in
both subjects, and program parents developed more positive attitudes toward
the school than did nonparticipating parents.

RESEARCHER'S CONCLUSIONS:

"... Where parents are involved in their children's education, achievement
will show a marked increase."

REVIEWER'S NOTES 3ND COMMENTS:

A xerox copy of parts of the document i; included in the Parent Participation
backup file.
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ITEM NUMBER: 270 LOCATION: Project Files
REVIEWER: K. Cotton DATE REVIEWED: February 1982

CITATION: Corno, L., Mitman, A., & Hedges, L. The influence of direct
instruction on student self-approvals: A hierarchical analysis of
treatment and aptitude-treatment interaction effects. American
Educational Research Journzl, 1981, 18, 39-61.

DESCRIPTORS: Direct Instruction

SHORT TITLE: Corno, et al., 1981, Student Self Apprisals

SKIMMED, REJECTED FOR PROJECT PURPOSES, NO ANALYSIS —

RELEVANT _X IRRELEVANT _ _ FOR PRESENT PURPOSE

PRIMARY SOURCE';é_ SECONDARY SOURCE —_ DISSERTATION ABSTRACT —
RATING OF QUALITY OF STUDY (for project purposes) :

(Weak) 1 2 3 [4] S (Strong)

BRIEF DISCUSSION OF RATING:

A good, strong study on affective results of direct instruction.
SYNOPSIS:

This is the report of a study which examined the effect on student
self-appraisals produced by diffarent degrees of direct instruction.
Thirty-three teachers and their 634 third graders participated. Teachers were
divided into groups and (1) received intensive training in a program designed
to increase their capacity to provide direct instruction;* (2) received )
minimal training in this area; or (3) received no training in this area. Each
student, in addition to receiving instruction from teachers in one of the
above categories, either (1) were instructed by their parents in classroom
behavior skills (reviewing, stating goals, volunteering, etc.), or (2) were
not so instructed. In October and in May of the 1976-77 school year students
completed four self-appraisal instruments--a self-esteem measure, .an
attitude-toward-school inventory, an anxiety questionnaire and a scale which
measured locus of control.

*The teacher training program included content in behavior management, general
instructional methods and questioning and feedback techniques.
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ITEM NUMBER: 270 ' SHORT TITLE: Corno, et al., 1981, Student Self
, : . : Appraisals . -

RESEARCHER'S FINDINGS:

Both minimal and intensive teacher training produced more positive
self-appraisals than no training. When a student worked with a teacher who
had experienced either minimal or intensive training and received parent
instruction in the home, results were more positive still. Of the two kinds

-of treatment, parent instruction had a more powerful positive effect on

self-appraisal scores than working with a trained teacher.

.

RESEARCHER'S CONCLUSIONS:

"To those who study variations on 'direct instruction'...teSults suggest thé

- treatments used here can leave positive effects o: =iudent self-appraisals.”

1

. KEVIEWER'S NOTES AND COMMENTS:

A copy of the érticlevmay be found in the Direct Instruction backup file.
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ITEM NUMBER: 352 LOCATION: NWREL Info. Center/ERIC MF
REVIEWER: K. Cotton : ' DATE REVIEWED: August 1982

CITATION: Welsh, D. J., et al. Title I parents as com ensatory readin
instructors: Is there no place like home? Publication No. 80-58.
Paper presented at the Annual Meeting of the American Educational
Research Association, 1981. (ERIC/EDRS No. 204 073)

DESCRIPTORS: Parent Participation, Compensatory Education
SHORT TITLE: Welsh, 1981, At-Home Program
SKIMMED, gﬁJECTED FOR PRQJECT PURPOSEg, NO ANALYSIs____
RELEVANT L IRRELEVANT ____ FOR PRESENT PURPOSES
PRIMARY SOURCE X SECONDARY SOURCE - DISSERTATION ABSTRACT __
RATING OF QUALITY OF STUDY (for project pu;poses):
.‘(Weak) 1 2 " [3] q . 5 (Strong)

BRIEF DISCUSSION OF RATING:

The study appeared to be well done. More data on program materials and actual
at home activities might serve to explain the lack of program impact upon the
students' achievement. : ' '

SYNOPSIS:

The At-Home program described in this report was operated by the Austin
Independent School District in the Summer of 1980. Participants included 333
Title I students in grades K-5 and their families. There were approximately
equal numbers of Anglo, Black and Hispanic participants. ' The program goal was
to improve the reading skills of low-achieving children through a series of
parent-directed reading lessons conducted in the home. Parents received
training in how to conduct the reading sessions and could request additional
assistance if needed. They then worked with thelr children for 15-20 minutes
per day over l0-weeek period. Program children and a control group of
non-program Title I children wnre pPre- and posttested using standardized tests
appropriate to each age groug

30
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ITEM NUMBER: 352 SHORT TITLE: Welsh, 1981, At-Home Program

RESEARCHER'S FINDINGS:

There were no differences between program students and non-program students

-either 'in overall reading skills scores or in achievement of specific reading

skills. Achievement gains were not related to the number of lessons
completed, nor did students who had participated in the program in previous
years make larger gains than those participating for the first time.

RESEARCHER'S CONCLUSIONS:

"To summarize, the program apparently had no discernable impact on reading
achievement as measured by standardized tests scores."

"...parents who participated in the program were generally very enthusiastic .
about it, many of them expressing a desire for its continuation.”

REVIEWER'S NOTES AND COMMENTS:

MNone.
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ITEM NUMBER: 353 LOCATION: . NWREL Info. Center/ERIC MF
REVIEWER: K. Cotton "+ DATE REVIEWED: August 1982

CITATION: Baenniger, L. D., & Ulmer, L. I. School homework as a focus of
intervention between parents and children. Paper presented at the’
Annual Convention of the Western Psychological Association, April
1976. (ERIC/EDRS No. ED 139 506) .

DESCRIPTORS: Parent Participation, Homework, Study Habits

SHORT TITLE: Baenniger & Ulmer, 1976, Baton Rouge Homework Program

o

SKIMMED, REJECTED FOR PROJECT PURPOSES, NO ANALYSIS .
RELEVANT _X IRRELEVANT ___ FOR PRESENT PURPOSES |
PRIMARY SOURCE X SECONDARY SOURCE k-l)ISSEl.!TATI‘ON ABSTRACT ___.
RATING OF QUA;ITY OF STUDY (for project purposes):
(Weak) 1 2 3] 4 5  (Strong)
BRIEF DISCUSSION OF RATING:
This was a good study wiﬁh a small population.
SYNOPSIS:

This report describes a program which involved training the parents of
children who had serious behavioral and ‘study. habit problems to supervise
those children's home study habits and help them to exhibit appropriate
behavior. Thirty-six children ages 5-12 and their parents participated.
Program children were identified as having problems such as short attention
span, disruptive classroom behavior, failure to complete assignments and lack
of self-confidence. Parents and children participated in training sessions
five days a week for seven weeks, during which parents received instruction in
behavior modification techniques and practiced using these with their
children. At home, parents applied these techniques providing reinforcement
-of desirable study behaviors in prescribed ways. Data were kept on the degree
of achievement of program goals, such as the ability to follow instructions,
to give sustained effort to homework problems, etc.
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'ITEM NUMBER: 353 SHORT TITLE: Baenniger & Ulmer, 1976, Baton Rouge

Homework Program

' RESEARCHER'S FINDINGS:

Of the 36 families, 31 were able to achieve é situation in which the child had
an average of 90% intervals of steady and correct working habits on the last
four sessions.

After a followup interval, 12 of the families were still able to achieve this
degree of productive study when working together.

..

RESEARCHER'S CONCLUSIONS:

“This program had demonstrated that parents can directly help their children
with school homework.”

Discussion is offered concerning the potential use of such a program in other
settings. :

REVIEWER'S NOTES AND COMMENTS:

None.
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ITEM NUMBER: 354 LOCATION: NWREL Info. Center/ERIC MF

REVIEWER: K. Cotton DATE REVIEWED: August 1982

CITATION: Hauser-Cram, P., et al., Parents and schools: A rtnershi
model. Paper presented at the Annual Meeting of the American
Educational Research Association, Los Angeles, CA, April 1981.
(ERIC/EDRS MNo. ED 206 146)

DESCRIPTORS: Parent Participation, Special Education

SHORT TITLE: Hauser-Cram, et al., 1981, Parent Participation in Special
Education

SKIMMED, 'REJECTED FOR PROJECT PURPOSES, NO ANALYSIS X _

" RELEVANT ___ IRRELEVANT X FOR PRESENT PURPOSES

PRIMARY SOURCE ___ SECONDARY SOURCE ___ DISSERTATION ABSTRACT .

RATING OF QUALJ‘STY OF STUDY (for 'prgject purposes) | '
(Weak) 1 2 3 4 5  (Strong)

BRIEF DISCUSSION OF RATING:

SYNOPSIS:

This project, Project Partnership, was aimed at increasing home-school
communication and increasing parent involvement in the education of their
handicapped children, Though the project evaluation revealed increases in the
degree of parent-teacher contact, the relationship of this increase to student
outcomes was not explored. :



ITEM NUMBER: 354 SHORT TITLE: Hauser-Cram, et al., 1981, Parent
Participation in Special Education

RESEARCHER'S FINDINGS:

RESEARCHER'S CONCLUSIONS:

REVIEWER'S NOTES AND COMMENTS:
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ITEM NUMBER: 355 LOCATION: NWREL Info. Centex/Pamphlet File
REVIEWER: K. Cotton .  DATE REVIEWED: August 1982
CITATION: Sinclair, R. L. (Ed.) A two~way street: Home-school cooperation

in curriculum decisionmaking. Boston, MA: Institute for
Responsive Education, 1981. :

DESCRIPTORS: Parent Participation, Home~School Relationship
SHORT TITLE: Siaclair, 1981, Parent Participation Monograph
SKIMMED, REJECTED FOR PROJECT PURPOSES, NO ANALXESIS
RELEVANT _X IRRELEVANT FOR PRESENT PURPOSES
PRIMARY SOURCE - SECONDARY SOURCE X DISSERTATION ABSTRACT
RATING OF QUALITY OF STUDY (for project purposes) :

(Weak) 1 = 2 . 3] 4 5 (Strong)
BRIEF DISCUSSION OF RATING:
This is a well-done review in which care was taken in distinguishing among
different kinds of parent/community involveri-at and among the kinds and degree
of outcomes produced.
SYNOPSIS:
This is a collectioﬁwéfféssays, reviews and guidelines concerning parent and
community participation in the education of elementary level children.  Among
the materials included in this collection is a section titled, "Student
Achievement and Parent Involvement,” which offers a review of several recent
studies and summaries of the achievement outcomes of various types of parent

participation. Highlights from this section are offered in the next part of
this abstract.
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ITEM NUMBER: 355 SHORT TITLE: Sinclair, 1981, Parent Participation
: : . ' Monograph o

RESEARCHER'S FINDINGS:

Parent participation can have an impact on student achievement, but "we must
discriminate among the forms which participation takes.® 1In general, research
has revealed "no direct evidence...to confirm or reject the basic hypothesis
about the impacts of parents as school employees or decision makers on
[preschool and elementary] children...”

Results of research do suggest “that the role of 'parents as tutors' does have
some,_effect on improved learning."”

Researchers have found that the improved achievement levels noted as a result

of parent participation in instruction are accompanied by improvements ‘in
self-concept. :

'RESEARCHER'S CONCLUSIONS:

"...the pattern of involvement which fccuses dizectly upon the education
process itself, and finds the parent a participating educator, does show a
relationship to school achievement in reading’ a:s2 mathematics as well as

' self-coqcept#'

REVIEWER'S NOTES AND COMMENTS:

None.
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ITEM NUMBER: 356 'LOCATION: NWREL Info. Center/ERIC MF
REVIEWER: K. Cotton DATE REVIEWED: August 1982

CITATiONg Langpap, W. Practical handles #2. Public involvement. The

home-school-community partnership. Salt Lake City, UT: Utah State

Board of Education, June 1980. (ERIC/EDRS No. ED 198 115)

'DESCRIPTORS: Parent Participation
SHORT TITLE: Langpap, 1980, Model Parent Involvement Programs
SKIMMED, REJECTED FOR PRQJECT PURPOSES, NO ANALYSIS X
RELEVANT ____ IRRELEVANT _X FOR PRESENT PURPOSES
PRIMARY SOU#CE - SECONDARY SOUﬁCE —_ DISSERTATION ABSTRACT
RATING OF QUALITY OF STUQY (for:projecé purposes):

(Weak) 1 2 3 4 - 5 . (Strong)

BRIEF DISCUSSION OF RATING:

SYNOPSIS:

This document is made up of a series of articles and program descriptions
concerning model programs designed to strengthen relationships among the home,
the school and the community. Effects of those programs on student outcomes
are not explored.
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ITEM NUMBER: 356 SHORT TITLE: Langpap, 1980, Model Parent Involvement
: Programs

RESEARCHER'S FINDINGS:

RESEARCHER'S CONCLUSIONS:

REVIEWER'S NOTES AND COMMENTS:
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ITEM NUMBER: 357 LOCATION: NWREL Info. Center/Periodicals
REVIEWER: K. Cotton DATE REVIEWED: August 1982

CITATION: Recorded classroom messages get high marks from parents.
Educational R&D Report, 4 (3), 1981, 22-23.

DESCRIPTORS: Pareat Participation, Parent School Relationship
SHORT TITLE: CEMREL, 1981, Recorded Classroom Messages

SKIMMED, REJECTED FOR PROJECT PURPOSES,. NO ANALYSIS _ -

e
P
i

RELEVANT X IRRELEVANT FOR

it

PRESENT PURPOSES

=
i
1

fRIMARY SOURCE _X SECONbA%Y SOURCE —_— DISSERTATION ABSTRACT -
RATING OF QUALITY OF STUDY (for project purposes):

(Weak) 1 ! [2] , 3 4 5 {Strong)
.BRIEF DISCUSSION OF RATING: .

This is a brief journalistic report which offers little detail on either the
project- or its evaluation. Still, it provides some evidence of the
effectiveness of this approach in increasing parent involvement and enhancing
student achievement. . '

SYNOPSIS:

This report describes a project in operation at a Missouri elementary school
which involves teachers providing recorded telephone messages to the parents
of their third and fourth grade students. The messages change each week of
the school year, and include information on current classroom activities,
together with recommendations for parents to follow to support their
child:en's'current classroom activities. The messages also Provide a number

~ for parents to call if they are interested in receiving additional '
information, suggestions and materials. Data have been recorded on (1) parent
response to the phone message method of pProviding school information, and (2)
the achievement outcomes produced when parents make use of the home
instructional materials and suggestions.
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ITEM NUMBER: 357 SHORT TITLE: CEMREL, 1981, Recorded Classroom Messages

RESEARCHER'S FINDINGS:
"Our data show that the messages were popular with parents...we found a

positive relationship between home activities and student achievement at the
third grade level.™

RESEARCHER'S CONCLUSIONS:

The project evaluation has shown that the project has been effective in
involving parents in their children's learning.

REVIEWER'S NOTES AND COMMENTS:

Interested persons may request a free copy of Evaluatibn Report: Recorded
Messages as a Way to Link Teachers and Parents, from CEMREL, 3120 59th St.,
St. Louis, MO 6313¢2.° .
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ITEM NUMBER: 358 LOCATION: Project File
REVIEWER: K. Cotton " DATE REVIEWED: August 1982

CITATION: Niedermeyer, F. C. Parent-assisted learning in the inner city.
" Urban Education, 1973, 3, 239-248.

DESCRIPTORS: - Parent Participation
SHORT TITLE: Nledermeyer, 1973, Parent Involvement in Kindergarten
SKIMMED, REJECTED FOR PROJECT PURPOSES, NO ANALYSIS _X
RELEVANT _- _ IRRELEVANT _g_.FOR PRESENT PURPOSES'
_PRIMARY SOURCE - SECONDARY SOURCE o DISSERTATION ABSTRACT ___
RATING OF QUALITY 6F STUDY (for project purposes)ﬁ

(Weak) 1 2 3 ; ‘4 5 (strong)‘

BRIEF. DISCUSSION OF RATING:

SYNOPSIS:

The nature of the parent-assisted learning is not described nor are cognitive
or affective outcomes explored. The article focuses on different methods for
engaging and ma1nta1n1ng 1nvolvement among the parents of kindergarten
children.




ITEM NUMBFR: 358 SHORT TITLE: Niedermeyer, 1973, Parent Involvement
. : . in Kindergarten

'

RESEARCHER'S FINDINGS:

RESEARCHER'S CONCLUSIONS:

REVIEWER'S NOTES AND COMMENTS:
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ITEM NUMBER: 359 LOCATION: Project File
REVIEWER: K. Cotton DATE REVIEWED: August 1982
CiTATION: Maertens, N., & Johnston, J. Eftfects of arithmetic homework upon

the attitudes and achievement of .fourtn, fifth and sixth grade
pupils. School Science and Mathematics, 1972, 22, (2), 117-12s.

DESCRIPTORS: Parent Participation, Homework, Mathematics
SHORT TITLE: Maertens & Johnston, 1972, Parents and Math Homework
SKIMMED, REJECTED F(R PROJECT PURPOSES, NO ANALYSIS -
RELEVANT _X TIRRELEVANT ____ FOR PRESENT PURPOSES
PRIMARY SOURCE X SECONDARY SOUkCE - DISSERTATION ABSTRACT‘__~
RATING OF QUALITY OF STUbY'(for'projéct-purposes): o
(Weak) 1 2 3] 4 "5 {Strong)
BRIEF DISCUSSION OF RATING:
This study was well done aﬁd convincihgly demonstraées the effiéacy of having
parents provide feedback on their children's arithmetic homework.
SYNOPSIS:
The purpose of this study was to determine the effects of a particular type of

parent-supported homework on the mathematics achievement and attitudes of
intermediate level students. Subjects were 425 students in grades 4, 5 and 6,

. . each of whom participated in one of three experimental conditions. Group 1
;. students were not given any homework. Group 2 students received daily °
~ homework assignments which complemented their in-class work. Their parents

observed the students' pursuit of the homework problems in computation and
problem solving, and, based on materials sent home by teachers, the parents
informed the students of the correct answer to each problem or exercise '
immediately upon completion of that problem or exercise. Group 3 students
received homework assignments identical to those of Group 2 and followed
similar procedures, except that Group 3 students did not receive knowledge of
results until the entire homework assignment was completed. Students were
pre- and posttested on computation and on problem solving skills, and were
pre- and posttested using an instrument which measured attitudes toward
school, arithmetic and homewcrk. The experiment took place over a six-week
period. : :

~3
-
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ITEM NUMBER: 359 SHORT ©+I{LF: Maertens & Johnson, 1972, Parents and
Math Homework

RESEARCHER'S FINDINGS:

Students in Groups 2 and 3 (the parent-assisted homework groups) performed .
significantly better on computation and problem solving measures than did
students in Group 1 (the no-homework condition). Groups 2 and 3 did not
significantly differ from one another in ‘their achievement.

There were no significant differences among the three groups on the attitude
measure. .

el SN

RESEARCHER'S CONCLUSIONS:

"Results of this study indicate that homework combined with parental
involvenent as described in this study does have a significant effect upon
both computation and problem solving performances... On the basis of this
study and related research the experimenters recommend that when homework is

assigned, parents be encourged to become involved, at least to the extent of
providing feedback to the child."

. REVIEWER'S NOTES AND COMMENTS:

A copy of the article may be found ih the backup file on Parent Participation..
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ITEM NUMBER: 360 . LOCATION: NWREL Info. Center/ERIC MF

REVIEWER: K. Cotton - DATE REVIEWED: August 1982

CITATION: Home-3chool interaction: Project LEM. Hackensack, NJ: Hackensack
) Public Schools, 1973. :

DESCRIPTORS: Parent Participation, Home School Relationship

SHORT TITLE: Hackensack Schools, 1973, Project LEM
SKIMMED, REJECTED FOR PRQJECT PURPOSES, NO ANALYSIS
RELEVANT X IRRELEVANT FOR PRESENT PURPOSES

PRIMARY SOURCE _X SECONDARY SOURCE DISSERTATION ABSTRACT

RATING OF QUALITY OF STUDY (for project purposes):
(Weak) = 1 [2] 3 4 5 (Strong)
BRIEF DISCUSSION OF RATING:

Student outcomes as such, are not addressed. The report doeé, however,
indicate that successful parent involvement in instruction increased and
communications increased, and that these features contributed to the success
of the overall program.

SYNOPSIS: ‘

Project LEM--Learning Experience Module--operated within the Hackensack Public
Schools, involved multi-age groupings in open-space schools. Because the
grouping and organizational arrangements called for by the program struck many
parents and community members as strange and suspect, school personnel
instituted a broad-based home-school interaction component as part of the
program. Major features of the home-school interaction component included:

(1) formation of a citizen's advisory council; (2) planned home-school
programs (such as a series of reading workshops for parents offered to both
involve parents in instruction and to increase home-school communication) ;

(3) development and use of a "talent bank" of community volunteers;

(4) personalized home visitations; (5) an ongoing open-door policy; and

(6) parent-teacher conferences concerning parent—directed instruction in the
home. - ,
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ITEM NUMBER: 360 SHORT TITLE: Hackensack Schools, 1973, Project LEM

RESEARCHER'S5 FINDINGS:

The success of the parent involvement effort was not formally evaluated,
although considerable informal data indicate that it was effective in
increasing parent-school communication and in increasing the degree of
parenés' involvement in their children's education. Four-fifths of the
parents on LEM students participated to some extent, and the information

gathered indicated that the majority of parents came to approve of and support
the LEM program, e

RESEARCHER'S CONCLUSIONS:

The summary concerns the requirements for implementing the LEM program.

REVIEWER'S NOTES AND COMMENTS: .

None. - ra
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ITEM NUMBER: 361 ' 'LOCATION: NWREL Info. Center/ERIC MF
REVIEWER: K. Cotton © DATE REVIEWED: August 1982

CITATION: Weibly, G. W. Parental involvement progr: i1s: Research and
practice. Paper presented at the Annual Meeting of the American
Educational Research Association, San Francisco, CA, April 1979.
(ERIC/EDRS No. ED 180 119)

DESCRIPTORS: Parent Participation
SHORT TITLE: Weibly, 1979, Parental Involvement Research and Préctice_
SKIMMED, REJECTED FOR PROJECT PURPOSES, NO ANALYSIS
RELEVANT X IRRELEVANT FOR PRESENT PURPOSES .
PRIMARY SOURCE SECONDARY SOURCE X DISSERTATION ABSTRACT - -
RATING OF QUALITY OF STUDY (for project purposes):
§

(Weak) 1 2 3 (4] 5 (Strong)
BRIEF DISCUSSION OF RATING:
This is a good review. Different types and degr:qs of parent involvement are
described, and study procedures ana results a - described in adequate detail
to justify the conclusions drawn.
SYNOPSIS:
This paper begins with an examination of research findings concerning the
effects of parental involvement on the intellectual development and academic
achievement of preschool and elementary children, particularly those from low
socioeconomic backgrounds. The second part of the paper is a discussion of

some of the forces which can interfere with successful parent involvement in
childrens' education. ‘
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ITEM NUMBER: 361 SHORT TITLE: Weibly, 1979, Parent Involvement ReSearch
’ and Practice

RESEARCHER'S FINDINGS:

"At the preschool level, research studies generally indicate that parental
involvement has a beneficial impact on intellectual development." Positive
outcomes have resulted from parents instructing their children in the home and
from parents serving as paraprofessionals in early childhood education
programs. Research further indicates that results persist over time.

"...it seems that parental involvement [at the elementary level] can be
effective in improving the academic achievement of low SES and ethnic minority
"children. Improving the parents' knowledge of ways in which to promote the
child's general intellectual development and academic achievement can
potentially be very beneficial."” '

Difficulties noted in carrying out parental involvement programs include: (1)
parents having difficulty in seeing themselves as educators; -(2) parents

becoming disinterested or discouraged; (3) parents or school personnel having
negative attitudes; and (4) programs being implemented improperly. .

RESEARCHER'S CONCLUSIONS:

"Research has found the following to be related to academic achievement.:

o the amount of academic guidance énd direét instruction provided in
the home; . : ‘
o  the cognitive level and style of the parents;
o the amount of“reading and educational materials available in the home;
o the frequehqy of verbal contact between parents and child;
‘. O the attitude of thé parents toward the school;

o the parents' willingness to devote time to their children. "

REVIEWER'S NOTES AND COMMENTS:
None.
66
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ITEM NUWMBER: 362 LOCATION: MWREL Info. Center/Periodicals

REVIEWER: K. Cotton DATE REVIEWED: August 1982
CITATION: Cottier, S, J., & Koehler, S. A. A study skills unit for junior
high students. Journal of Reading, 1978, 21, 626-30.

DESCRIPTORS: Study Skills, Pparent Participation

SHORT TITLE: Cottier & Koehler, 1978, Jr. High Study Skills c,
SKIMMED, REJECTED FOR PROJECT PURPOSES, NO ANALYSIS X

RELEVANT __ IRRELEVANT’_Z_ FOR PRESENT PURPOSES

PRIMARY SOURCE‘___ _SECONDAEY SOURCE____ DISSERTATION ABSTRACT -

RATING OF QUALITY OF STUDY (for project purposes) :

(Weak) 1 2 3 . 4 '5  (Strong)
BRIEF .DISCUSSION OF RATING: '
SYNOPSIS:

This article describes a school-based program in which Parents are involved in
helping their junior high-age children improve their study skills. while it
is indicated that this approach has been helpful, no information outcomes is
provided.

~J
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ITEM NUMBER: 362 SHORT TITLE: Cottier & Roehler, 1978, Jr. High Study
: : - Skills

4

RESEARCHER'S FINDINGS:

RESEARCHER'S CONCLUSIONS:

REVIEWER'S NOTES AND COMMENTS:
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ITEM NUMBER: 363 L CATION: Project File
REVIEWER: K. Cotton DATE REVIEWED: August 1982

CITATION: Graika, T. Parents: Partners in science, Science and Children,
1981, 19 (1), 13-1s.

DESCRIPTORS: Parent Participatipn, Science
SHORT TITLE: Graika, 1981, Parents in Science
SKIMMED, REJECTED FOR PROJECT PURPOSES,-NO ANALYSIS ____
RELEVANT _X IRRELEVANT ___ FOR PRESENT PURPOSES
PRIMARY SOURCE X SECONDARY SOURCE - DISSERTATION ABSTRACT —_—
RATING OF QUALITY OF STUDY (for project purposes):
(Weak) "~ 1 [2] -3 4 5 (Strong)
BRIEF DISCUSSION OF RATING:

This is a journalistic, human interest kind of article whose evidence of
program efficacy rests on parent evaluation forms. sStill, it provides
indications of the positive effects of the program on children's attitudes
toward science. :

SYNOPSIS:

In this.article the author describes and reports the effects of a program he
operates at the Chicago Museum of Science and Industry. The Museum conducts a
Saturday Science Program for elementary students, and the author developed and
offered a complementary program designed to involve parents in their
children's science education. The five-session course involved parents in:

(1) trying selected elementary science activities; (2) exploring the idea of
science as a creative endeavor; (3) learning ways to promote iﬁquiry in
children; (4) practicing question asking in order to promote investigation,
and paying a visit to the Saturday Science Class and the Museum; (5) exploring
measurement and nature study as taught in elementary science. Sessions
inciuded homework activities involving parent-child activities and instruction
in what to look for in school-based science programs. Parents completed
evaluation -forms concerning their reactions to the program and the effects of
their participation on their children's interest and involvement in science
projects. : '
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ITEM NUMBER: 363 SHORT TITLE: Graika, 1981, Parents in Science

RESEARCHER'S FINDINGS:
Most children of program parents were avidly interested in ezc], week's home

science activities. Parents reported increases in their children's
<~ -icipation and interest in school science projects, science fairs, etc.

RESEARCHER'S CONCLUSIONS:
The author recommends that similar programs be offered in schools through
local parent organizations or in conjunction with gifted education programs.

He also suggests that courses be offered in which parents and children work on
science activities together in the school setting.

REVIEWER'S NOTES AND COMMENTS: , - -

A copy of the article may be found in the backup file.

70




SCHOOL EFFECTIVENESS PROJECT, ITEM REPORT

ITEM NUMBER: 364 LOCATION: PSU Library
REVIEWER: K. Cotton DATE REVIEWED: August 1982
CITATION: Trovato, J., & Bucher, B. Peer tutoring with or without home-based

.- reinforcement, for reading remediation. Journal of Applied
Behavior Analysis, 1980, 13, 129-141.

DESCRIPTORS: Parent Participation, Tutoring
SHORT TITLE: Trovato & Bucher, 1980, Peer Tutoring/Home Reinforcement
SKIMMED, REJECTED FOR PROJECT PURPOSES, NO ANALYSIS _X
RELEVANT ___ IRRELEVANT _X FOR PRESENT PURPOSES
PRIMARY SOURCE __ SECONDARY SOURCE —_— DISSERTATION ABSTRACT _
RATING OF QUALITY OF STUDY (for project purposes):

(Weak) 1 2 3 g 5  (Strong)

BRIEF DISCUSSION OF RATING:

SYNOPSIS:

‘The kind of home-based reinforcement employed in this study did not. involve
parents in instruction or support of home-study behaviors. Rather, it

" involved parents providing rewards (money. food, etc.) in response to
children's performance in their work with tutors. Aas such; the study is
off-purpose for the current inquiry.
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ITEM NUMBER: 364 SHORT TITLE: Trovato & Bucher, 1980, Peer Tutoring/
v ’ Home Reinforcement '

RESEARCHER'S FINDINGS:

RESEARCHER'S CONCLUSIONS:

REVIEWER'S NOTES AND COMMENTS:
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ITEM NUMBER: 365 LOCATION: Project Files
REVIEWER: K. Cotton DATE REVIEWED: . August 1982
CITATION: Indelicato, G. T.. Community involvement and academic achievement:

A positive combination. Community Education Journal, 1980, 7, (4).
6-‘8 . ‘

DESCRIPTORS: Parent Participation, community Involvement
SHORT TITLE: Indelicato, 1980, Community Involvement and Achievement
SKIMMED, REJECTED FOR‘PROJECT PURPOSES, NO ANALYSIS ___
RELEVANT X  IRRELEVANT ___ FOR PRESENT PURPOSES '
PRIMARY SOURCE - SECONDARY SOURCE _X DISSERTATION ABSTRACT _
RATING OF QUALITY OF STUDY (for project purposes):

(Weak) 1 2 :[31' IR 5  (Strong)
BRIEF DISCUSSION OF RATING:

This summary providés a good overview of different kinds of parent/community
‘involvement and their relationships to student achievement.

SYNOPSIS:

This article summarizes recent research on the effects of various forms of
parent and community involvement on student achievement. The reviewer cites
and describes studies which have revealed positive achievement effects

" occurring in response to parent/community participation in policymaking,
decisionmaking and instruction.
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ITEM NUMBER: 365 _SHORT TITLE: Indelicato, 1980, Community Involvement
' ‘ - . and Achievement

RESEARCHER'S FINDINGS:

Research has demonstrated that all forms of parent/community involvement
confer achievement benefits on children of participating parents. Conversely,
research has shown that students of uninvolved parents evidence lower
achievement and lower. expectations for their futures. "a declining rate of
parent participation coincides with deterioration in student motivation,
performance, and ability." .

" Rxamining the different forms of parent involvement, research has shown that
when parents serve as tutors, the child's motivation and skill level improve,
as does the parents' self-image. When parents serve as paid employees, a
number of benefits result, including changes in the home environment in the
direction of those home factors known to correlate with school success.

Parent involvement in decisionmaking fosters achievement increases through, it
is believed, increased self-esteem, adapting programs to community needs, and
providing an increased sense of control.

|

RESEARCHER'S CONCLUSIQNS:

'"If, as the research suggests, the involvement of parents in the educational
_Process has a significant influence on the achievement of their children, the -
educat on community must develop viable, responsive systems for this

involvement process." Suggestions are offered for increasing the level of
parent involvement in schools. - . .

" “REVIEWER'S NOTES AND COMMENTS:

A copy of the article may be found in the backup file.
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W
ITEM NUMBER: 366 ~ LOCATION: Project File
REVIEWER: K. Cotton DATE REVIEWED: August 1982

CITATION: Rodick, J. D., & Henggeler, S. W. .The short-term and long-term
amelioration of academic and motivational deficiencies among
low-achieving inner-city adolescents. Child Development, 1980, 51,
126-132. '

DESCRIPTORS: Parent Participation, Reading, Disadvantaged Youtlk:

SHORT TITLE: Rodick & Henggeler, 1980, Parent Participation in Adolescent
Learning

SKIMMED,. REJECTED FOR PROJECT PURPOSES, NO ANALYSIS
RELEVANT _X IRRELEVANT FOR PRESENT PURPOSES
PRIMARY SOURCE X ' SECONDARY SOURCE DISSERTATION ABSTRACT
RATING OF QUALITY OF STUDY (for project purposes):

{Weak) 1 2 [3] 4 5 (Strong)
BRIEF DISCUSSION OF RATING: -
Though cells were relatively small, this carefully done study conviﬁcingly,
demonstrates the efficacy of tutoring--and especially parent tutoring--in
raising the achievement and motivation of older students with a history of.
apathy and low performance.
_SYNOPSIS:
This study.evalhated and compared the short- and long-term efficacy of two
programs designed to increase the reading achievement and learning motivation

of students with a history of poor achievement and low motivation. Subjects
were 56 low-achieving seventh graders in predominantly black, inner city

- junior high school, who were divided into four groups. One group participated

in a program called SMART (Staats Motivation Activiting Reading Technique),
which involved students working with. trained graduate students for one hour
per day on activities designed to raise reading achievement and improve
motivation. A second group participated in the "PUSH for Excellence" program,
wherein parents receiVed‘training‘from the program supervisor, and then worked
with their children for an hour each evening on such activities as reading and
discussing novels or. working on school assignments. Parents emplasized’
pronunciation, comprehension and understanding of specific words. A standard
reading group participaéed in the regular school reading program, and a
non-intervention group received no special reading instruction. A battery of
reading and attitudinal tests was administered to students: (1) before
assignment to groups; (2) immediately after the l0-week intervention period;
and (3) after a six-month period. ' o :
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ITEM NUMBER: 366 SHORT TITLE: Rodick & Henggeler, 1980, Parent
Participation in Adolescent Learning

RESEARCHER'S FINDINGS:

From pretest to posttest the SMART and PUSH groups both showed significant

achievement and motivational improvements.--Standard reading group changes
were not significant. Nonintervention group scores declined in reading
achievement.

From pretest to followup test, both SMART and PUSH groups showed 51gn1ficant

increases in achievement (vocabulary, reading recognition and comprehension)
and achievement motivation. Nonintervention group changes were
nonsignificant. Standard reading group changes were nons1gn1ficant except in
vocabulary scores, which decreased.

From posttest to followup test the PUSH group showed significantly increased

achievement scores. The SMART group showed significantly decreased
achievement scores during this same period. The other two groups showed

' changes on some subskills, but no significant overall changes.

[

RESEARCHER'S CONCLUSIONS:

"Although the short-term gains achieved by the PUSH group were not as dramatic
as those of the SMART group, follow-up suggested that the PUSH program '
fostered continuing long-term gains... These findings clearly demonstrate
that parental involvement in remediation and restructuring the home
environment facilitate gains which continue in the absence of outside
superv1Sion. '

"Most significant weS"thatythese gains [of SMART and PUSH participants] were
obtained by students who are often described as emotionally apathetic and
recalcitrant. Such findings have important implications for the amelioration

of academic and motivational difficulties among low-achieving adolescents."

REVIEWER'S NOTES AND COMMENTS:

A copy of the article may be found in the backup file.
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ITEM NUMBER: 367 LOCATION: University Microfilms
REVIEWER: K. Cotton DATE REVIEWED: August 1982

CITATION: Hirst, L. T. An investigation of the effects of daily,
thirty-minute home practice sessions upon reading achievement with
second year elementary pupils, Lexington, KY: University of
Kentucky, 1972, (ERIC/EDRS No. ED 082 172)

DESCRIPTORS: Parent Participation,»Readihg
SHORT TITLE: Hirét, 1972, Home Reading Practice
SKIMMED, REJECTED FOR PROJECT PURPOSES, NO ANALYSIS ___
RELEVANT _X IRRELEVANT ___ FOR PRESENT,éURPOSES
PRIMARY SOURCE ___ . SECONDARY SOURCE . DISSERTATION ABSTRACT _X
RATING OP QUALITY OF STUDY - (for project purposes): o |
(Weak) 1 2 [3] 4 . 5 (strong)
BRIEF DISCUSSION OF RATING:

Judging from the abstract, the study appeared well done.

SYNOPSIS:
The purpose of this study was to determine whether repeated sessions of
reading practice in the home, which included support and encouragement .of the
student, would result in increased reading achievement. ‘Sixteen second
graders were randomly assigned tc experimental and control groups. - The
experimental group students were given five~30-minute reading practice lessons
each week for 16 weeks, with a parent serving as tutor.- Prior to home
instruction parents received training in how to instruct their children, how
to keep records and how to reinforce student performance. cChildren were
pretested, posttested and given a second, delayed posttest in the areas of
vocabulary, comprehension and word study skills.: ‘
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ITEM NUMBER: 367 SHORT TITLE: Hirst, 1972, Home Reading Practice

RESEARCHER'S FINDINGS: .
Experimental students slightly outperformed control students on some reading

subskills on both the immediate and delayed posttests, but differences were
not statistically significant.

RESEARCHER'S CONCLUSIONS:

"The data did not support ths six hypotheses™ [having to do with three reading
skills and two test outcomes].

REVIEWER'S NOTES AND COMMENTS:

None. . v
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ITEM NUMBER: 368 LOCATION: NWREL Info. Center/ERIC MF
REVIEWER: K. Cotton . DATE REVIEWED: August 1982

CITATION: Sullivan, H. J., & Labeaune, C. Effects of parent-administered
summer reading instruction. Paper presented at the Annual Meeting
of the American Educational Research Association, Minneapolis, MN,
March 1970.

DESCRIPTORS: Reading, Parent Participation
SHORT TITLE: Sullivan & Labeaune, 1970, Summer Reading Progrém
SKIMMED, REJECTED FOR PRQJECT PURPOSES, NO ANALYSIS

RELEVANT X IRRELEVANT FOR PRESENT PURPOSES

PRIMARY SOURCE _X SECONDARY SOURCE ___ DISSERTATION ABSTRACT ;__
RATING OF QUALITY OF sTUpy (for'projeét purposes) :

_ (Weak) 1 2 [3] 4 5 - (Strong)
BRIEF DISCUSSION OF RATING: |

This was a' well-done study/evaluation which demonstrated the efficacy of
parent-directed summer reading lessons. : ‘

SYNOPSIS:

This is a report of an evaluation of the Summer Reading Program developed by
SWRL Educational Research and Development. Designed to preserve or enhance
the initial reading competencies gained by children during their kindergarten
year, the program was used with 183 children who had participated in SWRL's
First Year Reading Program.  Parents used a package of structured materials to
become familiar with the program and how to manage it, and then used the
student materials with their children over a ten-week period. - Children were
'pre- and posttested, and their achievement levels were examined in relation to
those of a 30-student comparison group. ‘
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ITEM NUMBER: 368 SHORT ‘TITLE: Sullivan & Labeaune, 1970, Summer
' Reading Program

RESEARCKER'S FINDINGS:

Program students outperformed comparison étudentsu,»The posttest scores of
program students were higher than their pretest scores.

i~

RESEARCHER'S CONCLUSIONS:

Program students evidenced ™an encouraging reversal of the normal trend" [in
the direction of skill decreases over the summer after initial reading
instructionj. ‘

REVIEWER'S NOTES AND COMMENTS:

None.
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ITEM NUMBER: 369 LOCATION: Project File
REVIEWER: K. Cotton DATE REVIEWED: August 1982
CITATION: Henderson, A. T. Parent participation-student achievement: The

evidence grows. Columbia, MD: National Committee for citizens in
Education, 1982.

DESCRIPTORS: Parent Participation
SHORT TITLE: Henderson, 1982, Parent Participation Evidence
SKIMMED, REJECTED FOR PRQJECT PURPOSES, NO ANALYSIS __
RELEVANT _5__IRRELEVANT‘___ FOR PRESENT PURPOSES
PRIMARY SOURCE ;__ SECONDARY SOURCE X DISSERTATION ABSTRACT -
RATING OF QUALITY OF STUDY (for project purposes) :
(Weak) 1 2 . [3] 4 5 (Strong)

BRIEF DISCUSSION OF RATING: .

<Ry

This is a good series of summaries which both indicates the effectiveness of
parenc involvement and cites reasons for its effectiveness.

SYNOPSIS:

This is an annotated bibliography whose development was undertaken "to see if
there are any demonstratable benefits of parent involvement." fThe design and
results of thirty recent studies are described. All types of parent _
involvement are discussed in relation to achievement and effectives outcomes
of students at all age/grade levels, preschool to secondary.
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ITEM NUMBER: 369 SHORT TITLE: Henderson, 1982, Parent Participation
Evidence

RESEARCHER'S FINDINGS:

All forms of parent involvement—-in'instructiqn, in decision making, in policy
development, in an advisory capacity, etc.--have been shown to confer benefits
upon student achieve?ent and self-concept.

Other findings include: (1) the most important single factor in a student's
achievement is his/her attitude toward the self and the environment; (2) early
intervention programs are most effective when parents are involved; (3) once
children are in school, programs of parent involvement that are well-planned,
long-term, and comprehensive, can have dramatic effects on student )
achievement; and (4) educational prdgrams high in parent involvement are

.consistently higher on nearly all measures of program quality.

ot

- RESEARCHER'S CONCLUSIONS:

Conclusions have to do with the steps that Parents and other community members
can take to insure that there will be adaguate and effective parent/community
involvement in school programs.

REVIEWER'S NOTES AND COMMENTS:

A copy of the report may be found in the backup file.
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