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Abstract of the Findings
Generally, findings indicated that both professional

groups . of schooi administfatérsgéad téaéhéfé expressed different

L |
diSCipline; on—goingvpositive interactions at th school site -

and school adequacy-. Fiﬁdiﬁ§§ revealed that the rosxtxon of

the respondents and Iocatxon of the schooil emerged as the ﬁéeE'

significant factors. However,,two othéE factors (sex»aﬁd race)

theé t school environment Was p651t1ve, dlsc1pllne Hfocedures are
often exerc¢sed posmtlve 1nteractlons are rated as average’ and

programs are consmdered somewhat 1nadequate..



Introduction

The concept of the effective school is predicated on the establish:
ment of an environment ééﬁ&dé?ﬁé;fé positive learning:. Past experience has -
painfilly proven the maxim that you can't hope €o learn in an atmosphere.
where your First instinct s to preserve your dignity; your bropertys and
your very life: Effective schools cannot exist without effective disciplinary
mechanisms. The only real problem involved in these mechanisms is to instre
that in establishing effective discipi{ne;‘fhe.aamihistﬁate? does not>
otitwardly seem to cure the symptoms of school problers while inwardly
tostering a climate of resentment and rebeiiion. .
Historicai Foundations in School Law

gany of 6Ur;pré3éhf day pkobﬁéms with less than effective schools are
rooted in colonial América?s'phiiosbphyfcpntérping the nature of the child.
Teachers in coionf;i days Wéré'éxpécféd to-ﬁéar 1¢ssons, make ass*qnmenté,i
and keep order. Lé%yning was thé solé responsibility‘of the studants who
were inhereptly regarded as evil "1itt1e.adufts"-in need o?'rehabiiitatioh.
The de51re of teahcers to dominate rather than 1ead/by examp]e resu]ted in

the use of whipping posts into the n1neteenth century:

Common nineteenth century punishments included insertion of wooden bits
(similar to those used on horses) into students' mouths; rapping étﬁdéﬁté on

the head with sewing thimbles; and the use of dunce caps for hum111at1on 2 «

- -~
’ o

Character1" of teacher certification requirements in tax supported pub11c

schools of the day was the assurance g1ven by the teacher that (s)he cou1d

maintain order.

er




‘This is not to say that the students of the day were by any measure
passive dhde%_these circumstances. Horace Mann, upon assuming the post of
secretary to thie Bsard of Education of Massachusetts in 1837, found that
mannua] mitinies of Students were occurr1ng in over 300 school districts:
Students often chased out or locked out the1r teachers 3 Mann concluded in
1841 that peor diSc1p11néﬁwas prob#bly as much the fault of the schools as of
their students ‘ -

Efforts by such reformers as Pestalozzi, Froebel and Dewey gradua]]y
brought about the rea11zat1on in educational circles that™children were #
indjviduals in their own rights who needed to be less subjected to external
authority and more often afforded the opportunity to develop self-discipline
through self= act1v1ty 4 This reformation in theirééogﬁ?tioh of the rigﬁts of
affecting discipline.

The first major breakthrough in the recognition of stti'd'e'ntsi rights in
disciplinary matters came in the case-of Tinker v. Des MoineS'indepehdent

Communi ty SChOQl—DlSirlctis Tinker formu]ated in case law the doctr1ne that

students do not 1eave‘the?r conststut1ona1 rights at the school house gate.
P*ocedural‘ﬁue process became reeogn1zed as an 1mportant factor in disci-

7 The 1mportant .

p]1nary cases in both Baker v. 0wen6 and Goss v. Lopez.

features of these decisions emphasized the need for studehts:to;be afforded
';5kaééaufa1 due process through.l) notification of the nature of the disci-
p11nary 1nfract1on, and 2) extending to the student the’ right €o te]] h1s/her
'.s1de of the story to insure that fully informed decisions are made in the '
best ihtereStg of allapartiés involved. A1l of these guarantees, unfortunateiy,'

have only served to modify existing arbitrary coercive structires into more



| ‘ , s
§Efﬂéfd?é8 coercive structures that have created a paperwork nightmare
for administrators. )
o « Societal Milieu for the Study .
S : . ATy
I )
“The Fourteenth Ahhua] Ga]lup Roll of the Pub11c s Attitudes Toward
the Public Schools (1982) revealed that fully 7Q% of those polled felt \
that discipline in the public schools was either a very serious or fairly
ser{ous problen. ndeed, the Gallup Poll has reported discipline as the

K ) major problem fac1ng the pub11c schoo]s th1rteen out of fourteen times!
However, the pub]1c S viéw of d1sc1p11ne is not exactly the Same as that of
'school administrators. Studies 1nd1cate ‘that school adm1n1strator4’th1nk
of discipTine problems in terms of absenteeism, véhdéi%éﬁ; or other specific
misbehaviors; whereas the public tends to associate the term "discipline" with

. obeying rules and regulations (54%) and the authority and control of teachers

: ‘(3i%).10 ) S 7
~ Conflicting with the public demand for rules and regulations is a I
- competing philosophy among school administrators which states that as ehijdren *%i
mature , "diéeipiine“ in schools should iﬁéfeaSihglque charaeterized as
seif:discipigne. Schools have characteristically chosen to empioy coercive
methods of exterhéi controls to develop ' ée]f d1sc1p11ne” in students. -This + :
philosophy, based on control from w1thout has lead to 1ncreaS1ng prob]ems \\\\-
" with both parents and students wherever it is still applied.

Stensrud and Stensrud (1981) have conluded in their reyiew of existing
research into the area of self-discipline thaﬁ only when students are given
rights will they exercise any.degkee of self-discipline to effectively protect

11

~ those rights. The tybical-Stiueturfng of our $chools, based upon a
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h1erarcH1ca1 system of author1ty,tdoes not. treat d1sc1p]1ne as-an att1tude $,

it is offens1ve to a stduent S persona] va]ue sy.stem.12 Students typ1ca1ﬁy
. .- A -

Yeel powerless, feeling tHat they cam only be reactive in the school~: -
environment. The result has been less than effective schopls and an in-

creasingly poorer quality of student.
, ) ) 7: c ] ° ) ) ) ) 7777'7 '.‘ - « . }'
s -The Immediate Concern ’

L S - S
As the-law has yét to define exact]y what constitutes an "effective

schoo]" 1n cases involving chargeswof educat1oha] ma]pract1ce,13 it is

necesSary to turn to the results of educat1ona] research h’ch sugge”t th";

K i [
certa1n factors seem'to be characteristic of schoo]s w1th good d1sc1p]1n

\\

Las]ey and Wayson (1982) and Wayson (1982)15, us1"g the findings of thé

Phi De]t‘Kappa Commission on ﬁﬁsc?bi?né;jhéﬁe ﬁdentﬁtiéd five factors WHﬁch
, L B PSS

are characterﬁstic_of:schqo]s which haﬁeﬂexEmplary school discipline.

The first factor -identified révealed that all partiés (administrators,

teachers; and students) (oncerned with d1sc1p]1ne were 1nvolve® in the

deve]opment of the dqsc1p11nary code. Iann1 (1980) found that research

identifies those schoo]s wh1ch have maJor d1sc1p]1nary prob]ems as those

which have h1gh1y arb1trary and 1ncons1stent]y app]1ed ru]es wh1ch serve
17

d1sc1p11nary rather than educat1ona] ends. 16; Goldsmith

suggests “11 F! s'

to be followed irf the.development of any disciplindry code: the most

' fundamental of these being "?airness“‘ The PDK Comﬁission found that when

- w;

problems did ar1se in these exemp]ary schoo]s, a]] part1es 1nvo]ved sought s

*

so]ut1ons rather than victims. because they had accgpted mutual respons1b111ty

for - dea11ng with the prob]ems . s S :

&)

~s -
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)1 descr1bes an 1nterest1ng program 1nvo1v1ng cons1stency

Sl

L
e

o Barth (1980
;/%)/ : in pun1shment as be1ng of maaor 1mportance in an effEct1ve schoo] . The .

Ang1er School in Newton, Massachusetts has found that the estab11shment of

-
-

thrEe 1eVe1s-of disciplinary ru]es and three 1eve1s of consequences for e ;

L

v1o]at1on of the rules has. proven to be an acceptab]e alternative to the

: "c*rcu1t court atmosphere" wh1ch has been character1st1c of the pr1nc1pa1 3

-

7
“office. Ch11dren are open]y made aware‘of the ru]es and the consequences of A

B

their‘act1ons. ‘Conferences and 1etters involving parents a]ways contain a

'statement:of expectaions, as to exact]y whadt the £hild is expected to do and

ll [y

the -congequences of his/her actJons “if these expectat1ons are 1 not _met:

le - " - ‘. B I o

Consistency of enforcement; coup]ed.w1th rewards for acceptab]e behay1or,

have proven to-be'thé major reasons behind the program S success. .-

! ?

- A second,maJor factor 1n exemp]ary d1sc1p11nary schoo] 51tuat1ons
o .\

1nvo]ved the part1es v1ew1ng the1r schoo1 as a p]ace where they cou]d ex-

’

per1enq@ success The f1nd1ﬂgs revea1eé/that success trans]ated itself into

1ncreased self- esteem wh1ch, in turn; meant pos1t1ve student~behav1or 19 »
( 3 : ’
The thlrd,major factor 1nvo]ved the exemp]ary schoo] s use of

) . =3
"; *aprob1em—so1v1ng opt1ons to f1nd the causes rather than the symptoms of 1ts

- troub]es Student m1sbehav1or was exam1ned ho]1st1ca11y 1n terms of the
¢ 4 : 4,

schoo] env??onment and not stereotyp1ca11y as pure]y a student problem

3 * -

ar1s1ng “from cu]tura] or ethn1c or1g1ns

Eontrary to Barth S f]ﬂdﬂhgs, ‘the fourth factor ih, effect1ve,schoo1s was

d
LY

tthat the main focus; of the schoo1 is. on. pos1t1ve behaviors and preventat1ve

M <

Measures. The concentrat1on of efforts towards pun1shment or 'h' nforcement

r-4

of e1aborate formal ru1es is comp]ete]y fore1gn to. the nature 5? a uccessfu]

" (d1sc1p1tne programJ Again, subt]e or forma] rewards are effective keys to -
T A : . N c -

o, -
Aoy
.
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success because they reinforce positive behavior patterns and help to

~ 3
HE

N 5

éxtinguish négativé ones. One notable examp]e of this reward cited was the

in the ciassrobmé. The films were prov1ded as a reward by the PTA. 20

to h1s/her ro]e as 1nstruct1ona1

~§@ccé$$fu] leadér as a person oF

»

ap individual-who is tolerant of
the pr1nc1pe1 as the kéy eiement
an 1nd1'1dug1 sides neither w1th

"f by examp]e; gften coming

leader The PDK study descr1bes this

2 (S)he must a]se be

.22

"tender strength“

instructional éutonomy; Iann1

in schools with effective discipline. Such .

the faculty nor the stuéentsf‘ (S)he prefers
ear]y and stay1ng 1atc to accomp11sh the

1

identifies -

1

3



. . Summary cf Methodology

. 1 bata were coiiected ‘among 211 school admlnlstrators apd

"
;7.

teachers (28 schootl admlnlstrators and i£3'schooi teachers) in

schools. The 1nstrument axion used for fhe study cons1sts of'

four ihéependent variables (5Emograph1c data) and §2 dependent
. measures éeéiing with-schqgi enVirOhment aiscipiine, pqsitiv;-
ingsractiqns and school adeqaacy. The quéséibnnairé makes use
'+ of a five bofht'Likért (iééi) scaié,< Both groups were asked
- to r:te thelr feqplngsiabout éach item on the QUéStlonnalre oh

-

the Likert type scale. Two statlstlcal package ané programs~
(MULTIVARIANCE AND SPPSS) weére used to obtaln approprlate analy-
ses. The MULTIVARIANCE Sta t1st1cal Package was used to obtaln

ah'F—test (analys1s of varlance)‘at the .05 level of 51gn1f1—

‘¢cance between mean scores. The SPSS Proqram was used'lh:cbtaln—
: ' “ <« J" :
. ‘ing descriptive information 1nclud&ng rellablllty test, fre-

A} .

guency Pearson Ccffelatiéh; and Crcss Tabulatlon. (kellabfilty”

»teSEs'iﬁaiéatea thath;he questlonnalre was reixabie for schooi

admihiStratofs at';93; teacher “at 592& and both admlnlstratqrs .
ané.teacher (combinea) at ,93. = .

-
L]
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) GEnegal Characteristics of the Sample(s) i N
/
Data used for the present study were collected from 211
- . x . .

school adminlstnators and teachers in 9 schools in the
Indianapolis public Schools System Includtng A, B, €, D; E, ™
F, G, H, and I+ Flndrngs;indxcated that 13:2% or 28 were
holding administrative positions and 86.8% or 183 were serv-

ing as teachers in the school system. ‘ Specific general in-

formationraboﬁt thé two professional groups are explained
below and are pr ésfntéé;intféble 1.
Data collected among 28 school administrators inaicated”

e

“
“.

that 92.9% or 26 were male and 7.1% or 2 ”é'é femdle. - Thirty-

five point seven. (35.7) percent or 10 were Black 60.7% or 17

were, caucasian, and 3.6% or l 1nd1cated other forfrace. ?ind—

. . - . + 3 Y . s N ;'? Lo c 1 3 [ . L’
ings related to the distribution of school administrators

’

_among 9 different schools indicated that 14.3% or 4 were from

A, ldﬁj%'or‘3 from B, 7:1% or 2 from é;,ld.7% or '3 from D, "
10:.7% or 3'Erom F;'16’7% or 3 ffém'é;314;s%'¢£ 4 from H, and

bata collected among 183 teachers IndIcated that 55:7%

pl

or 102- were male and 44. 3% or 81 were fematle. Twenty—one

Q. - .
po:nt Ehree (2&;3) percent or:39 teachers were Black, 77.0% -

. . i VI © . . - .
. L]

:_or 141 were caucasian,+*and 1. 6%'or 3 ihdicated other for -.

race. Results on teacher s dlstllbutions‘among 9' dlfferent

schoots ih&icatédvthat 10.9% or ZO'Were from A; 6.6% or 12
- ¢ 4 . . w .’ t
from B, 11.5% or 21 from C, 11.5% or 21 fxom D,.12. 0% or_ 22—

. -
v
\

from E, 8.7% or 16 from F, 14.2% or 26 from G, 15. 3% or 28

~ B N

from H, and 9.3% or 17 2343 from I.

wial
L4
LN
M"-
o

&
~
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TABLE 1
Geheral_eharacteristfts of the §émpié(s)

-

aracteristic Categorie: Number _of .
6haracter1stjc§ Categories the Sample %
I - AamjnistraforS'l -

- Sex Male ' 26 92.9

' Female. 2 7.1

- Race Black 10 35.7

: Caucasian 17 60.7
Other .1 3.6
- School A g 1.3
~| B 3 10.7
€ 2 : 7.1
D 3 10.7
E 3 J10.7
F 3 10.7
G 3 10.7
H g 14.3
I 3 10:7
, i@ T
2 - Teachers! \\\\\\\L\; )
- Sex Male 102 ]~ . 55.7
Female 81 34.3
" - Race Black 39 21.3
Caucasian 141 77.0
Other 3 1.6
= School A 20 10.9
€ 21 11.5
b 21 11:5
E 22 120
F 16 3.7
G 26 14.2
H 28 15:3
I 17 v 9.3

1 - Tota] number of the sample is 28.
2 - Total number of the sample -is 183.

=

.H‘

\.‘) ‘
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the sample(s); The follow1ng.are flqdlngs related to the
specific feelinhgs of both administrators and teachers on schiool
environment,; and dlséipllne,51nteract10ns, and. school adéquacy.
General findings of the study indicated that the Yariabiés of
position, sex, race, and school had influence over the feelings
of both administrators and teachers in specific items categor-
ized under school environment and discipline, interactions,
and school adequacy. These findings are preSenteé beiow.i
Findings |
X position
Generally, aamiﬁistratqrs and teachers had éiffé:ént/viéwé
.on sub items Of school environmént,ané discipline, iévél.kfi
positive interactions in the scheol and school aéééﬁécym(fébiés
2 and 3). In reférencé tqg school environmentggnd éiscipiine,
administrators féi; that principals are often interacting with
students and staff (p £.0003), but teachers felt that these
intsractions occur about half thé time as represented by re-
spective mean scores of 1.84 and 2.66- Administrators
expressed that their schools almost always provm&e good 1earn~

‘in env1ronments (p £-02) and teahcers felt that these 1earn1ng
g

enviréﬁmeﬁts are often provided as represented by mean scores

of 1.39 a?d 2.04 respectxveiy; Both admlnlstrators and teachers

resﬁéctlve schootls (ézﬁ.04) as fépfégéﬁtea by the respeétive

mean scores of 1:81 and 2.00. All administrators and teachers

expressed the perception that the principals are often Suppor-

14
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. | » | TABLE 2 | \

MOVA:  School. Envizonnent, Discipline, Interactions, Program by Position.

a3
|

] o = PR . — .
Schocl Environment and. Program Items/Sub Items T O dF Poop

1

School Environment and ségeipiiﬁélz

(1) Interaction of prInCIpai with student and staff ~ T 1/209 0 140,
(2) School is a cheerful place: | 17209 - 3.1 .08
- {3) People are friendly:. A ; 17209 - .1 .76
4) Teachers respect their students: 09 110 30
© 15] Stidents respect each other. . B I B
(§) Students have respect for the teachers. /209 34 .06
(7) People are honest and sincere: | 17209 2.7 .10
'{8) School is an enjoyable experience for studénts. 7209 .51 .1
< 9] Students-are not afraid of other students. | 17209 2.6 .10
. {10) Stndents feel .welcomed and accepted. o T/209 8
*{11) Finding help for a student'is easy. = | /208 12 .12
(12) The school provides a good learning environment. 1/200 5.4 .02¢
- {13) School is effective in motivating students to finish 17208 74 .39
school, o
(14) School is effective in motlvatlng Black students to 17209 3.4 06
. finish school. : : ,
(15) The rules of the school are enforced [ 17209 713 .39
~» (16) The student is the primary focus of the schiool. 1209 41 Lo4e

(17) Students being disciplined are Judged by facts rather  1/209 - .11 .68
than reputation. ' B .

(18) The principal supports teachers in dlSClpllne situations. 17209 © '5:1  62¢
(19) * People are more important than rules. - 17209 1 ;79
(20) Handling the disciplinary problems by the school | 17209 - .9 .30
(21) Disciplinary procedures are enforced. 17209 1.2 .30
(22) Students feel free to talk with the principal. 17200 .1 .90
(23) Principal w1ll support students in teacher | 17200 B .40

dlsclpllnary errors. - : o . /

10 | | ‘; o | * _ .  | le ‘
[12\1:" | |

Aruitoxt provided by Eic:

T



o TABLE 2 (contrnued)
AN@VA School Environment, Bxsc1p11ne Interactions Program by Posxtxon

School Envirqnmenb and Program Items/Sub IEehé . ;__ o aF f?. 7 o D |
- Positive Interactionsz°v . ‘
(1) Wlth admlnlstratlve staff S S 209 3 6
(2).‘W1th Black teachers. .- L ‘ L 9,306
(3)- with-white teachers: R L V111 IR Y O
(4) With parents of the Black studemts:: .. 17209 4.5 o4t
(5) With parents of the white students : ; ; 1/209° .
(6) With Black students. - ‘ 1209 W55
(1) with white studemts, . © - 17200 471 03"
(8) With Black teachers and white teachers. 1209 6 A
(9) -With Black students and white students. : - 1/209 01 29
Prograns’: L

(1) .Guidance counselors. _ /209 -. 6 4
(2] Social worker or home visitor. L Hes e Ld 2
{3) Teacher atids. | 208 %8 002
(4) Remedial reading program: o BERER U1 K B
(5) Vocationai training courses: - 17209~ 3.3 .06
(6) Minority group or muiticultural courses: e L1 2
(7) Special classrooms for emotionally maladjusted. 17209 2.2 .1

{8) Program for gifted and talented students: - L0 8
{9) Program to increase parEht_téaChér contact. N 17209 . 1.4 .2

{10} Equipment for studénts to use. - 1/209 1.8 .2

e —— R

*.Signiflcant.at p< .05

-3 S



TABLE 3

o

k;;l“

Mea Scores School Envrronment Discipline, Inte@%ctrons Program by :osrtron

School Environment and Program Items/Sub Items .

Administrator Teacher

 School Environmént and Discipiin'éls

(1)
(2)
(3)
(4)

(5) .
(8) .

(1)

(8)

(9)

| (10)
(L
(12)

(13)

(14)
(15)
(16)
(17)

(18)
(19)

(20)
(21)

(22)

(3

Interactron of prlncrpal ith student and staff
~School is a cheerful placel

People'are: friendlyr

Teachers respect their students.

Students respect each other,

Students have respect for-the teachers.

People are honest and sincere. R

School 1is an enjoyable experrence for students.
Students are not. afraid of other students.

Students feel welcomed and accepted

Finding help for a student is easy.

The school provides a good learning envrronment ,
School is effective in motrvatlng students to finish
school., :

School is effective in motlvatlng Black students to
finish school ‘ :

The rules of the school are enforced

The student is the primary focus of the school :
Students being disciplined are Judged by facts rather

than reputatron
The prrnctpal supports teachers 1n dlsc1p11ne situations.

Pebple are more important than rules.

Handling the drscrptrnary problens by the school

DIscipiinary procedures are enforced

Prrnc1paf will support students in teacher

‘dISCIpffnary errors.

- N R=1R%
1B 2,66"
1.90. 2.41
2,21 1.84
.10 - 2,14
2.42 "2.80
2.26: 2.12 .
1.97 2.55
2.13 2.57
242 282
187 .0

- L0 2,28
1.39 2,044
2.03 2,35
1.87 2.40
1.84 2,53
1.81 2.00%
1.7 1,98
174 1,93
203 2.3
1.80 2.31
1.71 2,57
.71 2,51
1:97 2.37



"

o mBLE-3 (contipued) - : S
Méén‘ScoréQ: school Env1ronment stcxpllne, Interactxons Program by P051t10n

School Env1ronment and Drogram Ttems/Sub Items A Admlnlstrator Teacher
W \ ] Ny - : —
Positive Interactions’: o
{1) With administrative staff, - L5l 244
(2) With Black teactiers. 155 L
(3) With:white teachers. = - \ 164~ L.a4
{4) With péréhté of the Black students. 161 . .17
{5) With parents of the whité studénts. LTl 2:16
(6) With Black students. 142 - Ll
< (7) With white students. 168 1.80%
- (8) With Black teachers and white teachers. _ 178 FRL
" (9) With Black studénts and white students. . ‘ - 2.10 2.2
9 Programs3:
* (1) Guidance counselors. R 2,10 2.52.
. (2) Social worker or horie v151tor - | : 72;71 | 2.3
(3) * Teacher aids, S 73,00 0 4.02¢
(4) “Remedial reading program. - - —_— .26 318
(5) Vocational training courses; = N 2.10 2,81
() Minority group or multicultural courses: - * . ) A Y 1
~{7) Special classrooms for emotionally maiadjusted SR 20 | S N
(8) Program for gifted and talented students. = B I N
(9) Program to incregse parent-teacher contact. . V228 .87
(10). Equlpment for students ‘to use. - 3 LS 2,100

* 5 1f;gant at p\ .05 -
- hlﬁgyxmum value is 5 (Alnost Never] and minimal value is 1 (Almost Always)
 NiFkinum valve is 5 (Low) and minimal valug 1§ 1 (ngh)

3-Max1mum value is 5 (Do Not Have or Know) and minimal value is 1 (Adequate)

T




ST : 15

N . . .. . ;; PR : /\) . 7 .
* tive of -the teachers in- d1sc1p11ne situwations (p <I;03) as
- ] :

represented by mean scores of 1. 74 and l ‘93 respectlvely e s
.-In regard»to the level of pos1t1ve 1nteractlons in the -

. .SChOOl generally, both groups g 'inigtratorg and t;achers) L

- felt thesé: ;nteractrbns are above average.

tors and teachers felt that the - 1nteractlons between them*and

o) . v

‘ Both admlnistra—,

T
T e ) the parents of thelr black students aré’abov% average
. o A

(P:<.-O4)

5 _ ~ as represented by.respectiVe mean scores of.l;ﬁ; and 2,175‘“

b - : v \

Also, both groups expressed that the interactions Between them.
- P-4
< and wh1te students are above average (p <; .03) .as represented
: . °7 . I. ,
by meéh scores of 1:68 and, 1 80 respectlvely. . e

In general

both groups of adm%glstrators and teachers:

- y

- felt” s1gn1flcantly different on two sub 1tem$‘of'school , %

~ d

;adequacy. Admlnlstrators expressed that teacher a;ds are

somewhat

1nadequate

(p <, .002).

,Za,

]

mean Scores of 3. OO and 4. 02

r

«

I

and Leachers felt

that these

cons1derably 1nadequate as fePresented by respectlve

Also,

v
l

admlnlstrators felt that

-remed1al readlng programs are adeguate (p < 03) and’ teachers

expressed that this program is somewhat inadequate as repre-

sented by mean scores of 2.26 andr3;18 respectively;

groups

N
toward

environment and discipline,

Sex

(1) Male and femaie adm1n1strators held. di

(administrators 'and teachers).
. e

Both

T
held similar feslings

the remaining sub items in the categories of school

Y

o
-

s

interactions,

and school adeguacy-
Vo

-

ings on their respectlve schopis providing a good iearniné

environment;

their schools always provide a gcod‘&earnlng

P :
(Tables 4 and 5).

‘ <@ -

Male administrators féi% that

env1ronment

-

fferent feel- °

-

~
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-
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e ~ TABLE 4

o
|

ANOVA:  Schdol Env1ronment D1301p11ne, Interactions, Programs by Admlnlstrators Sex,
School Enviromsent and pio"gram Ttens/Sub Ttens CF P p
Schedl Env1ronment and Dlsclpllne : ‘

, | . |
A '(1) Interactlun of pruuc1pal with student and staff . 1/24 210 65 ,
: (2) School is a cheerful place. ,? f207 86 36
. {3) People are friendly, ' | /24 315 06
(4) Teachers respect their students /34 100 67
- (5) Students respect-each other. /a4 48 . 54
(6) - Students haye respect for the teachers U 56 46
K (7) People are homest and sincere, g 205 a1
(8) School is an enjoyable experience for, students I/ad- 3.80 .07
(9) Students are not afraid of other, students. a3 %5
(10). Students'feel welcomed and accepted ’ Y RV
(11) Finding help for a student is easy. . 1 g 51
} (12) The school provides a good ‘learning environment. 1724 14.66 '0009* |
" (13) School is effective in motivating students to flnlSh 330 08
schoot: { Co T
(1) Schoot is effective in motxvatxng Black students to 120 .05 .83
. finish schoal; '
{15) The rules of the school are enforced - N VTR T |
(16) The student is the primary focus of the school. i 1/24 2, 60 ‘.ii

~+ {17) Students being disciplined are ]udged by facts rather fl/24 16 | ’éé,

; _ than reputation; T

- {18} The principal supports teachers .in disc Iptlne sxtuatxons 1728 .29 60

(19) People are more important; than rules.ics Ll 0L 92
(20) Handling the disciplinary problems by the schiool. 1724 .50 .49
(21) Disciplinary procedures are enforced. 1724 .39 .54
(22) Students feel freé to talk with thé principal. 1/ i3 .56
Principal will Support dtudents in teacher /4 06 .80

(23)

dlsc1p11nary errors.

. 9T



... meE 4 [contifved
ANOVA: School Environment, Discipline, Interactions;, Programs by Administrators' Sex

school Environment and Drogram Items/Sub Ttens .. CF 3 P
Positive Interactions’: \' &
(1) With adninistrative staff. | /a4 Al L5
{2)  With Black teachers; i a1 .0
(3) with white teachers. | /24 3% .56
(4) With parents of the Black students: RERY/ RN KR
(5) With parents of the white students. Voo
(6) With Black students. /24 .21 .6l
(7) With white students. | 1/24  1.63 .22
(8 With Black teachers and white teachers: Un .2 .58
(9) With Black sQudents and white studéhfé;' 1726 1.10 .31
Programs3: | 7
(1] Guidance counselors, | 3\ i 8 60
(2) Social worker or home visitor. Sl 31l L0
(3) Teacher aids, ol s 50
(4) Remedial reading progranm. ' /28 67 42
(5) Vocational training courses. 1724 .22 .64
(6) Minority group or multicultural courses.. 1/24 + 4.03 .06
(7) Special classrooms for emotionally maladjusted. 1726 .03 .87
(8) Program for gifted and talented students, 1/ 436 06
- -9 - Program to_increase parent-teacher contact. 1/24 122 65
(10) Equipment for étﬂdé{i}é to use. ) /24 .53 48
* Significant at p .05 ) )
o '
H™

b

LT



| . L BABEE 5
Mean Scores: School Envrronment ﬁrscrplrne Interactions; Program by Administrators' Sex
' (N=28)

Male | Eemale

School Environment and Program Items/Sub .Items A~
School. Envirorment and Discipline
{1) Interaction of principal with student and st "ff 173 2,00
(2) -School, is a cheerful place. 1.8 1,50
(3) People are friendly.: 1.73 2.50
(1) Teackiers respect their students. 2.04. 2,00
(5] .Students respect each other: L% 2:00 .
: (6) Students have respect fof the teachers. - 1 ) 2.50
(1) People-are honest and sincere. . ! 1.96 }.50
(8) School is an enjoyable ‘experience for students: 2.08 2,50
. *(9). Students are not afraid of otfier students, 2.42 1,50,
~.{10) "Students feel welconéd and. dccepted. 1.85 200
 {11) FPinding help for a student is easy. . 1.89 1.50
(12) The school provides a good léarning environment, 1.27 3.00%
(13) School is effectrve rncmotrvatrng students tg flnISh .04 2.50
school. o - |
(14) School is effective in motrvatlng Black students to .89 2.00
~ finish school, ) L
- {15) 'The rulés of the school aré enforced. 1.85 - 1.50
(16) The student i§ the primary focus of thé School. . L7 - 300
(17) Students being disciplined are judged by facts rathef  L73 - 2.00°
~ than reputation, , - L o
(18) The principal supports teachers in discipline srtuatlons 1.70 2,50
(19) Peuple are more important than rules. - | 2.04 1.50
(20) Handling the disciplinary problems by the scnool ' 185 1.00
{21} Drscrplrnary procedures are_enforces, k88 200
(22) Students feel free fo' talk with the principal. 165 0 1,50
2.00

(23) Principal will support students In teacher L 1.92
drscrpllnary errors, = u

Aruitoxt provided by Eic:
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L , TABLE 5 (contlnued)
Mean Scores: School Env1ronment Discipline; Interactlons, Program by Admlnlstrators Sex

L : . Male ' Féhélé

School Env1ronment and Droqram Items/Sub Items | -
’ W% W
Positive Taferactions:: —
. N . ) vl‘\ - !
" (1) -With administrative staff. . = - 11:46 100
(2} With Black teachers: - B SR -1 2:00
[3) With white teachers: X | 65200

(4) With parents of the Black students .61

(3) ‘With parents of the white students. B3 2

(6) With Black students. . - 138 2.00
169 00
1.85
2,23

(7} With white studepts. '
(8) With Black teachers and white teachers

(9) With Black students and white students. | - 1.50 .
: 7.73,\ - L ' 5 .
Programs™: : , |
(1) Guidance counsélors. 2.11 150
¢ (2) Social worker or home v151tor 170 2,00
(3} ‘Teacher aids. 319 - 2.0
\) Remedial reading program. _ . 2.23 2.00
9) Vocational training courses. . . . S 2,00
. b) Minority group or multicultural courses. 2,69 1250
Special classrooiis for emotionally maladjustéd. 2.15 2.50
8) Program for gifted and talented students: 211 550
(M. Program to increase parent-teacher contact.- 223 %00
(10) "Bquipment for students to use. - - 1:58 1,00

- Slgnlflcant at p< .05 :
1-Maximum value i 5 (Almost Never) and mxntmal value is 1 (Aimost lvays) -
2-Max1mum value is 5 (Low) ‘and mxnxmat valve is 1 (High)

3-Maximum value 1s 5 (Do Not Have or Know) and mxnlmat value is 1 (Adequate)

ol B o S

5
[]i\ﬁ: |

Aruren providod et

61 .



s
(p < :0009); while females felt that their schools provide a
good leazraing environment about half of tha time as represented
! by respective mean scores of 1:27 and-3:00. Generally, they

environment and discipline; interactions; and school adegquacy.

(2) Male and female teachers also feilt éiﬁiiéfi?liﬁ the

?

are often honest and sincere in their géﬁcoié (p< :02) an
female teachers felt that about half the time people are
 sincére inrthéif schools as represented by réspeétivé mean.
scores of.2.44 and 2.68. .In referencé to remedial reading
programs both male and female teachers felt that thesé pro-

' grams are some -what inadeguate (p.< .47) as represented by
mean scores of 2.97 and 3;43‘respec£iveiyi Aii'teéchérg felt
simiiariy for Eﬁé remaininé itéméldf,séhool environment and
discipline; interactions, and school adequacy:

Race

(1) Administrators were represented by three different

races (black; caucasian, other). They felt differently o

three sub items of school environment and discipline; and
school adequacy (Tables 8 and 9): Black and caucasian admin-

istrators felt that people are often honest and sincere in .
their schools (p &£ .03) and administrators of other races felt -
that people are honest and sinceré in their schools about

* half the time as represented by réspective mean scores of 2.10,




N TABLE 6 .
INOVA:  School Env1ronment Dls01p11ne, Interactlons Proqramc by Teachers Sex

School Environment and Progéam Items/Sub Ttems « ., P g

school Environment and Discipline:

(1) Interaction of prInCIpai with student and staff; 17181 ;02 ;90

(2) School is a cheerful place: - - o 17181 .01 ;94
(3) People are friendly, , | | CIer 247 2
(4)- Teachers respect their students: =~ ' /181 32 51
(5] Students respect each other: ' o /181 34 .56
(6) .. Students have respect for the Eéééﬁéfs o I/18L 2.9 .09
(7) People are honest and sincere: T “1/181 5.3 02+
(6) Schonl is an enjoyable experience for students 17181 20 65
{9) Students are not afraid of cther students. SRR VA 1:3 SRS Y AP i
(16),3Students feel welcomed and acceptec . R /181 .97 .33
(11) .Finding help for a student is easy. - 17181 .54 .46
(12) The school provides a good learning environment. ° 17181 1.38 24
I13) school Is effective in motivating students to ftntsh ~ /18l Lu L3l
" schools o
(14) School is effective in motivating Black students to /181 2.60°° .11
finish school. L - -
(15) . The rules of the school are enforced. | 17181 .03 .87
(16) The student is the primary focus of the school. 1/181 .03 - .86

 {17) Studerts being disciplined are Judged by facts rather 17181 2.21 .13
- than reputation. I e
(18) The principal-supports ‘teachers 1n dlsc1p11ne situations. 17181 1.83 - .18

(19) People are more important than rules. 17181 .22 .64
(20) * Handling the disciplinary problems by the school C 17181 04 L85,
(21) Disciplinary procedures are enforced. 17181 1.02 .31
(22) Students feel free to talk with the pr1nc1pal L 17181  L.13 . .29
{23} Principal will support Students in téachsr 17181 03 .86

disciplinary errors.

‘ [Kc

Aruitoxt provided by Eic:
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TABLE 5 (continued) ,
ANOVA: School Env1ronment Discipline, Interactions, Programs by Teachers Sex

School Environment and Program Items/Sub Items | | dF F P
Positive I'ritéré'ctio'nszi R ¢
) “Wlth adninistrative staff | | L 17181 * 3.67 .06
" {2) With Black teachers. 8 | C 1181 2,92 .09
{3) With white teachers. - ' 17181 2.21 .U
(4) With parents ofithe Black students . I U4 1) B Oy A S (¢
- {5} ~With parénts of the white students. ‘ RANRTRN VA 1: SRS N &
() With Black stiidents.. | , 17181 .01 .99
(7) With white students. = | U718 01 .93
(8) With Black teachers and white teachers, /181 .36 .55
(9) With Black students and white students. ) /181 .01 .93
Programs3: ‘
(1) .Gu1dance counselots. - | l§181 W15 89
(2) Social worker or home v151tor | 17181 .45 .48
(3) Teacher aids, ; c 17181 1L.3L .26
(4) Remedial reading program. . - 1/181 400 047+
(5) Vocational training courses. 3 1/181 .62 .43
(6) Minority group or multicultural coursés, B U1 S |
(1) Special classroons. for emotionally maladjusted. 1718 G150
(8) Program for gifted and talented students, - 1/18L i34 ¢ :56
(9) Program to increase purent-teacher contact. R 754 SRS ¢ BN ¥
(10) Equipment for sts&éﬁts to use. S - 17181 1.4 23 o0

| ¥ Signiflcant at_»,p( ;'05

a~

[:R\}C

Aruitoxt provided by Eic:
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o , TABLE 7 |
" Mean Scores: Scnool Environment, Discinline, Interactions, Programs by Teachers Sex .

Ak}

R (N=183) .
_ School EnvtronmentandPrograt.ltemﬁ/Sub.Items S B ,,N§I624,W b=
"

School Envir onmtnt and Dlsctpttnel :
(1) Inte ac*lon of p*zncxpailvz*t student and staff. 2.6 2.68
(2) gchod} is a cheerful place. 2,41 - 2.4l
(3) Peoplp are friendly: B B 2,15 2.30
(4)  Texchers respect their students: 2,11 2,20
(5} Studentsresmect each other; 2.81 2,78
(6) Students’have respect for the teachers. 2,19 2.64
(1) People are honest and sincere. 244 2,68
(8) School is an enjovable experience for students g 2,53 2:60
(9) Students are not afraid of other students. 2:417 2:38

(10) Students feel welcomed and accepted: a2 2,25
(11) Finding help for a student Is easy. 2,32 2.36 -
(12) The school provides a good Icarnxng environnent. 2.0 2.00
(13) ‘School is effective in motivating students to finish 2,38 2.28
- school, o o
(14) School is effect ive 1n motxv *Ing Black students to 2:37 2.41
- finish school. | . Co
(15) The rules of the schoel are enforced; o 2.8 . 1.4
116) The student is the primary focus of the school. 1.9, 2.0
(17) Students bezng disciplined are Judged by ‘acts rather 187 2.0
. than reputation. - S
(18). The prlncxpai Supports teachers in dtsc1p11ne 51tuat10ns. 2.00  -1.83
(19) People are more important than rules. S TN
(20) Handling the disciplinary problems by the school. 2.36 2.37
(21) Dlé&tiitﬁafy procedures are enforced. 2.5 2.9
(22) Students feel free to talk with the principal. g'gé | g'gg_

(23) Principal will support students in teacher
disciplinary errors:

Full Tt Provided by ERIC.
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o TABLE 7 (contlnued) o \
Mean Scores: School Env1ronment, Discipline, Interactlons Programs by Teachers Sex

Male. . Pemale

D Sub 1 ik et
School Env1ronment and rogram Items/ ub tems ¥R Tl

"'_"""'n"""___“""".""2
Positive' Interactions :
. } )

(1) With administrative staff. '“K 2,12 1.86
(2) With Black teachers. = 1.9 1,48
" . (3) With vhite teachers. 1.90 L5
(4) With parents of the Black students. 2,21 .01
(5) With parents of the whits students. 2,25 201 .
(6) With Black students: 1.89 1,68
(7) With white students. - 1.87 1.70
(8)  With Black teachers and white teachers. 2,11 2,16
(9) With Black students and white students. 2,53 24
 Prograns”
(1) - Guidance counselors: 251 248
(2) " Social worker or home visitor. 2.48° 2,15 ¢
(3) "Teacher aids. 3.87 412
(4 Renedial reading program. 297 343
(5} Vocational training courses:- .74 2:84 .
(6) Minority group or multicultural courses. 33t 358
| (7) “Special classrooms for emotionally maladjusted: 2:96 312
. (8) Program for gifted and talented students. 2,84 30
{9) Pfogram to increase parent-teacher contact. 2,90 - 2.80
L 0] Equipnént for students to use. 212 08

v

x Slgnlflcant at p( 05 :
- 1-Maximum value is 5 (BLrio§t néver) and minimal value is.1 (Almost alwavs) + .
2-Magimum value 1§ 5 (Low) and minimal valié is 1 (Righ) ‘
_;3 Maximum value 1s 5 (Do Have or Know and minimal value is 1 (Adequate)

S

2!
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l/‘ | | ..
. “ ix, < TABIE 8 . o
ANOVA:  School Envrronment, Blsc1p11ne, Interactions, Programs by Admlnlstrators Race

¢

/

School Env1ronment and Program Items/Sab Items o 'dF F | p e

e
d

school Environment and Disciplinelr

(1) Interactlon of principal with student and. staff o 1,39 T

 (2) School is a cheerful place. | | S 7y VN W U I
(3) People are friendly. - : - | o4 o 2l 8L
(4) . Teachers respect their students; o 182 (18

(5) Students respect each other. - o ’ 2/26 .60 .56
~(6). Students have respect for the teachers - | -2 040 96
(1) People are honest and sincere.: - /20 49 03
¢ {8) School is an enjoyable experitnce for students. 7L B O VYL
(9) Students are not afraid of other students. . 224 ;20 82
(10) Students feel welconed and accepted: SR 7 TR NS
(11) 'Pinding help for a student is easy:. - S 74 L B L I T
(12) The school provides a good learning environment 2/24 51 61
(13) School is effective in motivating students to frnlsh 228 8 AT
school. | , o

(14) School is effective in motivating Black students to- -~ 2/24° 103 .37

' finish school: o

" (15) The rules of the school are enforced: Y e 0
(16) The student is the primary focus of the -school. 20 W1 .50

(17) Students being d;scrptrned are judged by facts rather - 024 178

than reputatron

- (18) " The principal supports ‘teachers in drscrpirne srtuatrons; /28 " 3.90 L0ax

{19) People are more important than.rules. .oy 23 80
(20) Handllng the disciplinary problems by the school 2/24 B0 .61
(21) Disciplinary procedures are enforced, . 2/ A3 .98
(22) Students feel.free to talk with the pr1nc1pal C 2 86 4]
(23) Principal will support students in teacher /28 v 95 40

disciplinary érrors,

sz,



: - TABLE 8 (continued) .
- ANOVA: School Envxronment Dlsc1p11ne, Interactlons, Programs by Admlnlstrators Race

School ‘Environment and Program Items/Sub Items | & P

Positive Interactions’:

(1} With administrative staff. - 2% 23 80
(2)° With Black teachers.. , T 270 .02 .16
(3) With white teachers. =~ - = " . ~ | 2/ 1 17 .33
(4) With parents of the Black students. | ' 2/ .25 .18
(5) With parents of the white students. DY/ R R £
(6) With Black students. i | Y/ R O K R SRR
- - (1) With vhite students. = .. = . = . a8 B e
- ((8) With Black teachers and white teachers, | 2/ 100 8] -
(9) With Black students and whité Students, 2/24 13 .88
Programs?: ‘ | o
(1) Guidance counselors. oo | - Yy )
() Social worker or home visitor, . | w203 - .16 |
(3) Teacher aids, 2 . 7250 o
(4) Remedial reading program. : S 71 119 .33
.~ (5 Vocational training courses, SRy & Y VRN 1
~(6) HMinority group or multicultural courses. o &8l 0
(7) ”gpec1al classroons for emotionally maladjusted, 224 199 .39
' ' (8) Program for glfted and talented students. | /26 132 30
(9) Program to increase parent-teacher contact o 2724 8 .69
(10) Eéulpment for students to use. o 2/ 131 Gl
* Signifigéﬁt’ at p< 05 -
»8 |

Aruitoxt provided by Eic:
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TABLE 9

| Meaﬁ Scores: Schooi Envxronment, Discipline, Interactions, Program by Admlnlstrators Race
o (N=28) )

-+ School Environment and Program Itens/Sub Items L Bﬁfg’g Cau;_a_i;an Olghir

School Envxronment and Dlsc1p11nel:

OO

(l) .inte:actxon of prxncxpal with student and staff, 140 194 . 2.0

12) “School is a cheerful place. ‘ - L90 1.88 .60

(3} People are frtendiy ’ | - - . L0 188 .00

- [4) Teachers respect their students. | o L8 219 3000

" {5) Students respect each other; .. R 2:200 241 2:00

(6) Students.have respect for the teachers. ~ 2,10 2,23 2:00

(1) People are honest and sincere: - 1 2,10 L.76 . 3.00%

{8). School is an enjoyable experience for students 2,10 2.19 - 2.00

(9] Students are not afraid of other students. 240 235 2.00

{10) Students feel welcorted and accepted 180 . 188 2000

(1) Finding hep for a student is easy: 180 .88  2:00

(12} The school provides a good iearntng envxronment L1200 147 2:00

(13) School is effective in ﬁothétxﬁé students to flnlSh - L9028 2.00

school. ‘ R

\ (14 School is.effective in motlvattng Black students to S LA Lt Lo

L _ finish school: | _ C e

' {15) The rules of the schoot are entorced. o 160 1.3 2.00
| (16) The student is the primary focus of the,school; 140 212 2.0
- (17) Students being disciplined are judged by facts rather 1.60  1.82  2.00

" °_ " than reputation. ‘ o

((18) The principal supports teachers if dxscxpltne sxcuatlons. 1.70 . 1.76  2.00%

(19) People are more important than rules. < 2,20 194 L.00

(20) Handling the disciplinary problems by the school, 190 L1 2,00

"(21) Disciplinary procedures are enforced. . - Ls0 171 2.00

(22) Students feel free to talk with 'the principal. . 1.80  1.59 1,00

(23) Principal will. support students in teacher 210 1.88  1.00

s dlsc1plinary errors.

Aruitoxt provided by Eic:

»
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L TABLE 9 (contlnued) B u
Mean Scores: School Env1ronment Dlsc1pllne, Interactions, Program by Admlnlstrators Race

School Environment and Program Tkens/Sub Items - Blssk@&seasm%hef |

S T

@dsitiVé\iﬁtérébtiOhQQi:

<
<

(1) With admlnlstratlve staff

OO DO D D D
o OO O D D D

160 135 L
(2) With Black teachers, C130 0 L7 2:00
(3) With white teachers. = L1 Lt Lod
 {4) With parents of the Black students 1.5 L L
(5) With parents of the whlte students 1.60 1.88 1.
- (6). With Black students. 21,20 1,59 L.
gz}ﬁ.Wlth white students. - " 1.50  1.88 1.
. (8) With Black teachers and white teachers, 2,00 1.7 L.
(9) With Black students and white Students. 230 212 2
Programs3:
(1) Guidance counselors. = - 2,30 1.9 2,
(2) Social worker or home visitor.. - 1.60 L6 2.
(3) Teacher aids, - : , 290 3.2 2,
(4) - Remedial reading program, 6 2100 23y L
- (5) 'Vocatlonal ‘training courses. 2,40 2,06 2.
"(6) Minority group or multicultural courses. 3200 2,23 2,
(7). Special classrooms for emotionally maladjusted. 2,10 2.29  1.00
(8) Program for gifted and talented students. 2,00, 2.23  2.00
(9) Program to increase parent-teacher contact. 2:30 223 200
{10) Equlpment for students to use. 1.40  1:65 .1:00

R SIgnIflcant at p< .05 '
~ 1-Maximum vaiue is 5 (Almost Never) and mxnxmat value is i (Aimost kiways)
3-Maximm vatue 15.5 (bow) and minimal value is 1 (ngh) e Lo
3-Maximum valve i§'5 (Bo Not Have or Know) and minimal value is.1- (Adequate) .

\~[1R\ji

Full Tt Provided by ERIC.
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and other) expressed different feelings on 3 sub.items of

T : N 29

. o~
1.76 and 3;66; Aii Ehreé groups of admlnlstlators felt that 4
often the prlnctpai is sﬁﬁﬁortiGé of the teacher in dlsc1p11ne
) situatrons (p2< .64) as fé@fégéﬁiéa by means scores of l 70, 4 N
1;76; 2.00 respectxveiy; In referénce to minority group or
mﬁltiCﬁitﬁrai co&rses, biack admlnxstrators felt that these /

courses are some what adequate (pz: 62) and other two races
(cauca51an and other) felt thnt mxnorlty groups or multicul-

tural courses are adequate as represented by respective mean
' . N : ’ ’ 1

‘scores of 3.20, é.éé,;é.oo . They held similar feelings for '/

'the remalnzng 1tems of school environment and" dlSClpllne,

1nteractlons, and- school adequacy

! (2) Teachers;of different racial groupsétbiaek, caucasi7n;

t
'

school env1ronment and disc1p11ne and 1nteractlons including

frlendllnes of the people at the school 51te, ‘honesty of people,
.,'k" l
p051tlve_1nteractlons~between black and white teachers; and

of teacher aids (Table 10 and 11).. Black and cauca-

- — ,,_,,\, -
adequacf

sian téachers felt that people are often frlendly at their

v

SChOOiS'(VZZ .01), but teachers, of other races felt that peo-. -7
L\ . - i;:;,.t ]

ple are seidom friénéiy at their schools as represented by

\ -
,féggéaiieé %ean scores of 2:44, 2.12; and 3.66. While cauca;"“_//-

in thelr schoois (pzi .662), black _teachers Le>

honesty occurs about half the time and teachers of other -

races felt that people are almost never honest_and sincere

.fin their school Bi’fééﬁééti&é'ﬁéan scores of 2*47; 2.66, 4.66

in. referéﬁcé to positive interaction between biack and white
“ |

I I / E

-



ANOVA:

WABLE 10

JL02%

R

-Séﬁééi Environment, Biééipixne, Interactions, Programs by Teachers' Race
| | ' - :
School Envmronment and Program Items/Sub Items aF L F P
-Scpool Environmeﬁt and Discipiineli ‘
() interactlon of principal thh student and staff /180 .43 .65
1 (2) School is a cheerful place. - 2/180 3.00 - .053
1| (3) People are friendly. . /180 455 . L01%
'\ (4) Teachers respect their. students: S 2/180 1 1.23 .30
- ‘ (5) Students respect each othet: | 2/180 . .89 41
© | (6) Students have respect for the teachers 2/180 2. - .11
L (7) People arehonest and sincere. L, 2180 6.60
. (8) School is an enjoyable experience for students. 2/180 .18 .84
© () Students are not afraid of other students, 2180 2.4 .09
(16) Students feel welcomed and accepted. S0 s M
- (11) Finéing help for a student is edsy 27180 11 .89
- {12) The school provides § good learning environment; 2/180 ;75
(13) School is effective i} motxvatxng students to ‘xnxsh 2/180 - .80 - .45
: school. . -
(14) Schoel is effective i motlvatlng B\hck stndents to 2/180 1.64 19
-+ . finish school. / - : B
{15) The rules of the sch’ol are enforced. 27180 -1:65 - ;19
{16) The student is the p 1mary foous of the schonk. = /180 2:17 (12
'{17) Students beiqg disciplined are judged by facts rather 2/180 1.83 .16
' than reputatipon, o
(18) . The principel supports teachiers in dlsC1p11ne 51tuat10ns. 2/180 .36 .70
©{19) *People are fore important than rules., 27180 . .87 .43
" {20) Handldng the disciplinary problems by the school 2180 1.27 ¢ .28
. (21) Disciplinary procedures are enforced. Y 2/180 . 1.62 - .20
" (22) Students feel free to talk w1th the pr1nc1pal 2/180° .52 .60
- (23) 2/180 1.64 .20

Pr1nc1pal will support students 1n teacher
dlsc1p11nary errors. . .

/-

o
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Aruitea

' ¥

TABLE lO(contlnued)

ANOVA: School Environmént, D1sc1p11ne, Interactions, Programs by. Teaehers Race
Schiool Enivitonment and Brogran Items/Sub ttems ¢ F p
rositive Interactions’:

(1) With adninistrative staff, 2180 .96 .39

(2) With Black teachers: /180 .06 .94

(3) With white teachers. | 2/180  2.5¢ .08

(4) With parents of the Black students. /180 .14 .87

{5) With parents of the whits students. 2/180 .26 .77

() With Black students: / /180 .24 .19

- (7] with white students. ‘ 2/180 2,38 .09

(8) With Black teachers and white teachers. /180 4,17 .02%

(9) Wxth Biack students and white students. 2/180 . .16 .85
Programs": ,

(1) Guidance counselors: 27180 2:73 07

(2) Social worker or home visitor: 2/180 .18 84

(3) Teacher aids: 2/180  3:33 (04

(4) . Remedial readxng program. 2/180. .10 .90

(5] Vocational training courses. 2/180 .30 4

(6) Minority group or muiticultural courses /180 1.98 .14

(1} Special classrooms for emotionaily matadjusted: 2/180. 01 .99

(8) Program for gifted and talented students: /180 112 33

(9) Progran to increase parent-teacher contact. 2/180 .20 82,

(10) -Equlpment for students to use. | 2/180 09 .92
. Signiflcant at pC .05

7~
. ) 9
o 5‘; ’ ;

1€



i
TABLE 11

S

(N~183)

\
Mean Scoresﬁ School Envrronment Drsclpllne,,Interectrons Program by Teachers Race

School EnvirOﬁmeht and pragrgm"rréﬁé/sab Items;

Black CéucaSiah\Othéi

School Environment and bisciplinei:

(1
2
)
3
1
@
1)
()
.t
110)
(11

(12)
(13)

o

! 115)
(16)
(17)

(18)
(19)
(20)
(21)
(22)
(23)

| EKC

Aruitoxt provided by Eic:

Interactron of principal with studenf and staff;
School is a cheerful place, -/
People are friendly; '

Teachers respect their students. //

Students respect each other.

Students have respect for the teach rs,

People are honest and sincere,
School is an enjoyable experience “for students.
Students are not afraid of other students.

Students feel welcomed and accepted

Finding heip for a student is easy: - :

The school provides a good learning environment.
School is effective in motrvatrng students to frnrsh
school.

Schoot is effective in motrvatrng Black students to
finish schoot:

The rules’of the school are enforced

The student is the primary fogugnog the school.

Students being disciplined are ]udged by facts rather
than reputation.

People are more important than rules.
fandling the disciplinary problems by the school

The princip:l supports teachers in drscrpllne srtuatrons.

Disciplinary procedures are enforced.

Students feel free. to talk with the prrncipei;~
Principal will support students in téacher
disciplinary errors.

N T

251 2,70 2.6
334235 3.3
244 212 3.6
2.5 201 3.0
STREE TR
2;59 ' 2;?6 .3'0
266 241 6
264 2,5 3.3
2:23  2.46 3.6
2:30 2.22 3.3
2.38 2.3 3.3
2,00 2,02 2.6
2,28 2.35 2.6

| o]
o=
N
[ 3
-

Cad
N
~o
(=)
o™

2,20 Y
2,00 P
3.15 A
1.79 23
2'51 e 300
2,20 - 2, 3.6
226 2 3.6
2,49 2~50' 1.3
A K

~31.

*

TN O LI L) O IO O Il IO 1L |

o L LD
L R 'R TRE W76

LI L0 IR O O GO
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o i TABLE 11 (continued) | |
Mean Scores: School enviromment, Discipling, Interactions, Program by Teachers' Race
A - Melgal

school Eﬁ%iféﬁﬁéﬁt‘énd PrOgraﬁ Ttens/Sub Items | | - Black Caucasian Other
- a N=39 T Neld] NET
Positive Interactions’:
©o ) ith aministrative staffs o 115000 L6
: (2] With Black teachers. 1.8 176 .00
(3) With white teachers. = . | B 215 L 233
(4). With parents of the Black students. 2:33 it 233
(5) With parents of'thé white students. 2.33 2.10 913
~(6) With Black students. 119 179 2.00
(1) With white students, . LB LT L6
(8) With Black teachers and white teachers; : 2,43 2,02 .3.33
(9) With Black students and white students. 2,51 248 3:33
P:bgrhm53:
(1) Guidance counselors. PR P B K T T
(2) Social worker or home visitor, - | 218 2337 266
(3) Teacher aids. | o | 354 412 3,33
(4) Remedial reading program. o 302321 3.3
(9) Vocational training courses. L o 2.90 2,75 3.00
(6) Minority group or milticultiiral coursgs, R TN A L P T
(7) Special classrooms for emotionally maladjusted. 2.87 3,07 3.33
(8) Program for gifted and talented studants. o 2,95 293 2:00
(9) Program to increase parent-teacher contact. .85 287 233,
N (10) Equiprent for students to use. . 210 2,10 2:60
¢ Significant at p< .05 °

- I-Maxinun value is 5'(Alnost Never) and minimal value is'] (Almost Always|
2-Maximum vaive is 5 fow) and minimal value is 1 (High) y
3-Naximm value is 5 Do Not Have or Know) and minimal value is 1 (dequate)

V-

' gq \3 | i
- ERIC di

Full Tt Provided by ERIC.
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. teachers; black and caucasian teachers felt that these inter-
actions are abové average (p < :02) and teachers of other

_races felt that these interactions are average as indicated
Bf mean scores of 2:43, 2;05;4éﬁd 3.33 respectively. Black
and caucasian teachers felt that teacher aids are considera-
bly inadequate (p < .04) and teachers of other races feit
that these aidé‘afé somewhat iﬁéééiﬁééé as represented by
respective mean scores of 3.54, 4.12, and 3.33. They held’
similar feelings in the remaining sub items of séﬁbéi envir-
onment and discipline, interactions, and school édéédééy{
School | | | '

: (1) Administrators from nine different schools, (a, B,

C, b,’E, F, G, H, and I) felt differently on one sub item of

school eénvironment and discipline (Tables 12 and 13). Admin-

istrators from D, H, and F, felt that the student is almost .

always the primary focus in their school. (p < .02) by respec-

tive means scores of 1.00, 1.25, and 1:33.‘ ;dministratOrg

from ﬁ;'E;;G;-A; and C felt thathtﬁe student is often the e

primary focus in théir\'éﬁééls as reﬁgesented;by respective

mean scores of 1:67; 1:67; 1:67, 2:00; and 2:50: Only
administrators from Washington felt that the student is seldom

Q

the -primary focus in their school by a mean scores of 4.00:

Genlerally, they held -similar feelings for the remaining items .
inéiudihg SChboi environment and discipiline, iﬁterécﬁioﬁé,?ah&
"school adeﬁuacy. ; | '

" (2) Teachers from nine different schools (&, B, C, D, E, F,
G, H, ané I) féit‘différénfiy on many sub itgms of school

[y




—ii
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_______ TABLE 12 o
ANOVA: School Env1ronment, Drscrpllne, Interactions, Programs by Admxnrstrators School

[ . . . . i ‘

 School Environnent and Program Itens/Sub Itefis @ p

School Environnent and Discipline:

(1] Interaction-of principal witf student and staff, 8/19 .52 .43

(2) School is a cheesful place. - _ /19 .16 .99
13} People are friendly. e 819 217 .08
[4) Teachers respect their students, 4819 L0
(5) Students respect each other, | 8/19 1.12 .40
(6) Students have respect for the teachers. ' 8719 © .92 .53
(7) - People are honest and sincere. 8/19 2.05 .12
{8} Schocl is an eﬁjoVaore experience for students. C8/19 .41 .89
: 19 Students are not afraid of ctier students: .81y 22 .98
(16) Students feel welcomed and accepted. 8719 1.32 .33
(il) Finding help for a student is easy. . 8/19 .86 .57
(12) The school provides a good learning environment. 8/19 .66 .72
(13) Sschool is effecrlve in motrvatlng students to flnlsn~ §/19 1.80 - .15
| school; . | o
- {14) School is effective in morrvatlng Black students to  8/19 .41 .90
© finish school. | S
(15) The rules of the school are enforced.. C8/19 69 L0
{16) The student is the primary focus of the school: 8/19 3.4L  [02*

~ than reputation: o N
(18) The prrncrpai supports teachers in discipline situations. 8/19 1.77 (1%

(17) Students being disciplined are Judged by facts rather 8/19 96 50

- {19) People are more Ifiportant than. rules: 8719 1:72 .20 -
(20} Handling the disciplinary problens by the school. 8/19 .57 .« .78
(21) Disciplinary procedures are enforced. 819 .97 .48
(22) Students feel free to talk with the principal. §/19 1,90 .12
{23) Principal will support students in teacher : 8/19 .80 .61

disciplinary errors.

SE



- TABEE 12 [contxnued)
ANOVA: School Env1ronment DlSClpllnE, Interactxons, Programs by Admlnlstrators School

N
Schoot Environment and Program ftems/Sub Items | @y p
Positite Interactions:
(1) With adninistrative staf, S S I T
(2) With Black teachexs. - - o 8/19 L5821
(3) With white teachers, ' . 8719 M 99
(4) With parents of the Black students - 818 62
(5) With parents of the white students, B9 15 L3
(6) With Black. students. 818 6L .75
(7) With white students. | | 8/19 2,46 .09
(8) With Black teachers and white teachers;ﬂ 8/19 .31 .95
- (9) With Black students and white students; | 819 T 6y
Prograns”:
(1) Guidance counseloxs - "1 : L 13 .30
(2) Social worker or hone v1sxtor 8/19 2.08 .10
 (3) Teacher aids. o 3 §/19 1.76  .16.
(4) Remedial reading progran. ¢ - S 81 6 LT
(5) Vocational training courses. 8/19 1.18 .38
(6) Minority group or muiticultural courses: 8719 . 46 .86
(1) Special classrooms for emotionally maladjusted. , VAU TR VAN Y
(8) Program for gifted and t-lented studemts. - 8/19 .76 - .65
(9) Program to increase parern:-teacher contact. | 8/19  2:25 )2
(10) Equipment for students to &3 ' 8/19 . .48 |
* Significant at p‘<(.05 o ‘ ’ L )
6;
[Kc . o | -
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TABLE 13

1

- Mean Scores: .Schoo) Env1ronment Discipline, iwteractlons Programs by Admlnlstrators School
: e SpEE—

| éﬁhOOi Environnent and Program Items/Sub items

)

4

W Priiemnimie ——— S ——ity e

* School Environment and Diééipiihé;§

()

()
03]

[:R\}C

Aruitoxt provided by Eic:

T 0 "
i 1 -

Interaction. of principal with
students and staff.

School is a cheerful place;
Péoplé are friendly, '
Teachers respect théir students.

2} Students respect each qther,

Students have. respect for the
teachers,

People are honest and sincere.
School 1s an enjovable experlence
for students.

Students aré not afrgid of other
students.

Students feel welcomed ard accEpted
Pinding help for a student i§ easy.’
The school provides a good learnlng
env1ronment

) Scheol is effective in motlvatlng
‘'students to finish school. - = -+

School is effective .in motlvaulng
Black students to finish schonl,

The rules of the school are

enforced;

1.50 l 331,50 l 66 1. 3 2 66

5‘@

1.7
2,25
1.51
1.75
2. 2

MI‘\.M}—'
wowooxrcn

56
.66
00 2
66 2
33

2.00 2:00 2

'\
“y
)

| LS INE CN

ﬁf,n,4~N43444N-2 _N=3 N ] = 3 M1 Ne Nt Y= 3

r '

\

on 0

!

0 1.66 1
" 1,66 2
2,33
.00 2
',06 2

\:NNMH—-
uc\u@c\
Lo OV Lo o O

2
0 1.6
3 2,
b 2,
2

wc\c\mc:-
MN)N.)!\L)N)
U'I\UIN)CDO
G)CDLJ"ICDG
N)NJMI——'M

0
.33
2.00
166
Hi]

wmcn\

2 o
6
.3

I~
PO

80 2,99 2,66 2.00 1,50 ]
33 2,90 .00 2.33 1,75

oo

6
3
|

3:50 3:00 1.66 2, 66 3.00 2.25 2,86~

OU‘!I\II

\DLJ'II
ocwl
<3O e |

6 1.3
0 1.6
l

l—"l\.‘)l\.!

2 00 2
1,66
0 1.66

LOJOLAJ
fad > iad

32,3
2.0
1,

wow
Cad € iLaF |

l
0 1.
1,

1—41\:!—-

0

.50 1,33 2 00.2 00 2 00 2425 2.56

175 1.66 2,50 1 66 l 66 L. 33 2 00 2,00 2,66

1.25 1,33 3.00 i.33 1.66 2;00;2;33 1.50 2.66
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CDO\O(JJO

N
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| TABLE 13 (contxnued)
Hean Scores: Schooi Envzronmenb D1501p118§,2§fteractlons Programs by Admxnxstrators Schools

School Environment and Program Items/Sub Items

School Environment and Discipline (cont'd):

(16)

7)

123)

The student is the primary focus
of the school:

Students being disciplined are
judged by facts rather than
reputation.

The principal supports teachers

in dlsc1p11ne situations.
People are more 1nportant than
rules;

Handling the disciplinary prob-
. lems by the schoot.

Disciplinary procedures are

enforcad,

Student: feel free to talk with

‘the pri.cipal,

Principal will support students
In teacher disciplinary errors.

'l v - ; "c _2
Positive Interactions :

‘ ::__}
vy
(3)

A GV

With adninistrative staff.
With Black teachers.

@ith wnite teachers,
ith parents of tha Black &

J”Elt”.

2.00 1.67 2:50 1.00 1.67 1.33 1.67 1.25 4.0+

1.50 100 2:00 1.66 1.66 2.00 1.65 1,75 2 -

1.75 1,00 3:00 £:33 1:33 2.33 1,33 1.5 3,00

1.75 1,66 2
1.50 166 1.50 1.6 1.33 1.66 1,33 2.25 2,00
175 1,33 2.50 133 133 166 1:66 2.25 1.33
150 1.33 3.00 1.33 1,00 1.66 2.66 1. 50 1. 33

2.25 1.66 3.00 2 33 1,00 1.66 1.66 l 75 2,33

100 1.33 2,50 1.66 1.00 1.33 1333 1:35 2:00
1:56 1:33 1,50 1.00 1.33 2.00 1.33 1.50 2.66
(1301333 2200 1,66 1.33 1.66 1,33 1.75 2:66
1.50 1,33 1:50 1.33 1.66 2.00 1.66 1.50 2.33

66 '

.50 2:00 1.00 3.00 3.00 1.50 2.00

‘g -



Mean Scores: School Env1ronment Bxscxpixne,)lnteractlons Programs by Admlnlstrators Schools

¥,
-

v

TABLE 13 (contlnued)

School Environment and Proqram Items/Sub Items

ERNI

A B €8 B

N=4 N=3

I

rasitive Interactions (con't):

Pgograms3:

(1)
(2)
3)
4
(5
(6)

5<7)’

With Parer-s of t
With Black s. dents.

With white ¢! «ents.

With Black te-chers and WHiﬁé
students.

With Black studencs and dhite

students.

Guldance Counqelorc

Social worker or home v151tor
Teacker aides.

Remedial reading program,
Vocatlonal training courses.
Minority group or multicultural
courses,

‘Special classrooms for

emotionally maladjusted

h white SEUdéﬁfé;u: ;

DO IR DD I B D
- - - - -

N=2 N=3 NE3 M) NE3 NEd Ned
50 1.33 1,50 1.66-1.66 2.33 2,00 1,50 2.33
75133 1,00 100 1.0 1.,J3 L.66 1,50 2.00
75 1233 1,00 166 1,00 166 1.6 2,00 3.00
56 2:00 2:00 1566 2:00 2:33 1.66 1.50 2.00

“F.5072:33°2.00 2.00 2.33 2.33 2.66 2.00 2.66

25 2,33 1.50 1.33 2,00 2.33 3.30 2.00 1.
75 2,33 2.00 1:33.2:00 2.00 1.66°1.00 1.
50 4.66 2.00 1.00 2.33 4:33 3:33 3.25 &,
C0.3.00 2.90 1.33 2.00 3.00 2.60 1.75 3.
+23 3.00 2.50 3.00 1.66 1.66 2:00 1:00 3;
00 3.66 3.00 3.00 2.00 2.66 2:66 2:00 3;

2.50 2.33 2.50 2.33 1,66 2.33 1.33 1.75 3.00

T D D L. O O
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f - TABLE i3 (contlnued)
Mean suores School Env1ronment DlSClpllne, Interactions, Programs by Admlnlstrators Schools
e J {N=28) - :
c» B P 68 1
N=3 N=3 NI N=4 N} -

S¢hoo) Environmentﬂénd Program Items/Sub Items
| o A s
Ned N=) o Ned N3 Ne3

!

|

Lograms (cont’ d)/

/ S L,',‘ T
Proglam for glfted and talented 2,25 2.33 1.50 1.66 2.00 1;66 2,33 2,00 3 33

W

. studguks | ‘

9] Progrdm to increase parent- +eacher 2.50 2 66 2:50-1:33 2.20 1.33 2, 66 2,25 3.33
1.00 2 33 1 56 1:66 1:66 f‘56 1,33 1:25 l 66

cnntatt ,
niu*pment for students to use.

(19)
¥ Significent al p<: 05
1-Maximun vi'ue §8 5 (Blmost Never) and mlnlmal value is 1 (Almost Always)

2-Mazimum val.c ie 5 (Low) and minimal value is 1 (High)
3- Max1mum value is 5 (Do Not Have or Know) and mlnxmai value is 1 (Adequate)

/

{

/

70
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en rironment ahd.aiéCipline, interactions, and school adequacy
(Tables 14 and 15). = Teachers from A, C; E and G generally
felt that there is often interaction between principaié; stu-
dents and staff (p & ;bbbi); teachers from B, D, F, and I |
felt that this interaction occurs dbout half the time; and
inaicated by respective mean scores of 1.90, 2.33, 2.45, 2.46,

2.60, 3:00, 2.69, 2.65, and 3.61. Teachers from B, D, E; F,
H, and I felt ‘that their schools are often cheerful places

(p < .0008), and teachers from A, C,‘and G sipressed that
théir schools are cheérful’ about half the time as reéreéented"

v
°

by meéan scores of 2.25, 1.95, 2.50, 2.06,'2.46, 2.41,.2.60,
2.67, and 2.58 respectively.
Teacheérs from all schools except D felt that about half

tHe time ¥fudents respect eéach other (p - .0DO4) and teachers

from D éxé'ﬁsééd the perception that often students réépéct
shch other as répréééntéd by-réépéctivé mean scores of 2.75,
2;67,;3.19,_2,54, 2.81, 2.69, 2.89, 3.35, and 2.33. All
teachers except teachers from D and E exprested that students

' respect the teacher about half the time (p << :04) and teachers
from D and E felt that students respect the teachers often as
represented by reéspective mean scores of 2.85, 2.83, 3.24,.2.62,

2:81, 2.64, 3.18, 2:19, and 2.32. Teachers from A, B, D, E, |

and I felt that students are not often afraid of each other

(p <= .04) and teachers from €, F, G, and H expressed the
perception that about half the fime students are not afraid of
~each other as represented 'by the mean scorés of 2.40, 2.00,

71
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L TABLE 14 _ :
ANOVA:  School Env1ronment, Dlsc1p11ne, Interactlons, Programs by Teachers' School .

v

School Environment and Program Items/Sub Items Y I

\Schoqi Enviroﬁment and Diébipiinei:

1) Intéraction of p*lnc1pal with student and staff 87173 4.50
(2) School is a cheerful place. - 8/173 3.50
(3) People are friendly. S : 9173 .79
(4] Teachers respect their students. 8/173  1.42
(5) Students respect each other. . . , L §/1713 3.83
(6] Students "have respect for the teachers. 8/173 2.03
(7] Deoplé aré honest and sincere, . - 8/173 - .53 1
(8] School i§ an enjoyable experience for_ students 87173 1.03 -,
{9) Students are not a‘raid of other students. 8/173 2.08 . .04
(10) Students feel welcomed and accepted. . . 8/173 ", .64
(11) Finding help for a student is easy. | §/173 3.05
(12) The school provides a good learning eﬂv1ronment 8/173 4.12
13]) Scrool is effective in motlvatlng students to flnlsn - 87173 414
" School. | g
(14) School 1§ effeutlve in motlva ing Black students to 8/173 116 ;32
- finish school. - o i
115] The rules of the school are enforced. | 8/173 5.90 '/ .0001*
(16) The student is th: primary focus of the school, 8/173 1.83 / 07

(17) Students being cisciplined are Judged by facts rather = 8/173 1.50./ 16
. than reputation. R
(18) The principal supports teachers in discipline situations. 8/173 2.45 - [0l6x

(19) People are more important than rules. 8/173 .45 .89
(20) Handling the disciplinary problems by the school. C§/173 3.53 0009
(21) Disciplinary procedures are enforced. ' - " §/173 1.98  .05%
(22) Students feel free to talk with-the principal: §/173 .48  01*
(23) Principal will support students in teacher | §/173 1.03 .4t

dlsc1p11nary ETTors.

zv

o . : |
ol o | R A o

ERIC

Aruitoxt provided by Eic:



~ ©TABLE 14 (contlnued)
ANOVA. SChOOl Env1ronment, D1501p11ne, Interactlons programs by Teachers School

dddodirpnvxronment and Program Items/Sub Itemsn - - -dF F p
Positive Interactlons ;
(1) With adninistrative staff. | . o Sliié 46 .88
(2) With Black teachers. ; . 8/173 .85 .56
(3) With white teachers. ” LB/173 162 .12
(4) With parents of the Black students 8/173- .67 .11
(5) With parents of the white students. /113 .92 .49
(6) With Black students. ' 8/173 1.93 .06
(7) With white students. , ' ~8/173 113 LM
(8) With Black teachers and white teachers - 8/173 .76 .6t
(9) With Black students and whlte students / | 8/173 2:;20°  .03%
Prograns’; |
() Gyidance comselors. . 8173 183 .08
(2) Social worker or home visitor. | 8113 212 04
(3} Teacher aids. _ - /113 313,003
(4)  Remedial reading program, | 8/173 2.74  .008*
(5) Vocational training courses. = - ~ 8/173 3.55 - 001t
> (6) Minority group or muiticultural courses: 87173 1:57 i
(7) Special classrooms for emotionaily maladjusted. 8/173 52 84
(8) Program for gifted and talented students, - 8/173-2.88.  .005*
(9) Program.to increéase parent-teacher contact. -~ - 8/173 5.15  .0001*
(10) ‘Equlpmdgt_fd;_students touses . 8/173 1.19 .31
*‘Siqnificant at b'< :05
_,//
o /
o / ,
; / y
(«7, : // 7!.,
! 't Ve

£



- TABLE. 15

Mean Scores:

School Environment, BlSCIptIne, interactrons, Proqrams oy Teachers School
(N—l831

T

Sehool Environment and Program Items/Sub;itemé

\

A B C D E F G H I

-q--n--—-—‘-—-————-—-——-..

,,,,'_i,,,,wh.zoh_lz N=21 N=21 N=22 Ne16 N=26 N-28 N-17

School Env1ronment and ﬁxsctptxnel
1] Interaction of principal vith -
students and staff. K/

School is a cheerful place:
Teachers respect thetthétﬁaehté;

People are friendly.
Studehts respect eaCh other:

- 12
- {3)
(4)
(3)
(6)
teachers -
People are honest and sincere.
School 1s an enjoyable experiéneh
for students. ,
Students aré not afraid of other
students, ) : |
Students feel ‘welconéd and accepted.
Finding help for a student is easy.
The schook. prov1des 2 good learnlng
environment..
‘School 1is effectlve 1fi motlvatlng
students to flnlSh school,
School is effective in motlvatlng
"'Black students to finish school.
The rules of the school are
enforced.

(7]
(8)
(10)
(11)
(12)
(13)
(14)
- (15)

[:R\}C

Aruitoxt provided by Eic:

MMI‘\

|
\

1.90 2,60 2,33 3,00 2.45 2.69 2.46 3.61 2.65*

602,25 267 1.95 2150 2.06 2.5 2.46 2.41*
45 2,25 2,47 2,00 2,18 2.12 2.27 2,04 2.18
40 2.00 214 1:67 2:23 2.00 2.31 2.36 2.00.
15 2:67 3:19 2:33 2:54 2:81 2:69 2.89 3.35%
-85 2.83 3:24 2.19 2:32 2:62 2:81 2.64 3,18*
2.80 2, gg 2.90-2.00 2.41 2,56 2.54 2.50 2.82
2.60 2,83 2.76 2.14 2.60 2.31 2.58 2,68 2:59

_JN

7.4)
2,40
A0

¢o'._.
L eo o
< o N
RN R
|—-m|cn
R RO

l 18 2.1 39 2. l
] 2.33 2,54 1. 32 2.4
‘e l 86 1.3 2L 2,35

255267195186245187223275271*”'

2.05 2.42 2,00 2.14 2.60 2.06 2.35 2.75 259

2.65 3,17 3.19 2.33 1.54 2.37 192 2.89 3.06%

|

i



TABLE 15(cont1nued)

School bnv1ronment biscipiine; Interactions; Programs by Teachers School
(N=183) :

Mean Sceres:

School-Environment and Program !:ems/Sub I.

5 B C D E F G # I
“N=20W-12 =21 L 23 W6 26 128 eI

Schi.! Fnviromment and Biscipiine (cont'd):

16} The student is the primary focus
of the schoot.

Students being discipiined are

judye? by facts rather than

reputation.

The principal supports teachers

in discipline sitnations,

People are more importan’ than
. rules, |
(20) " Handling the disecipiinarv prob-
lems by the school.

Disciplinary procedures are

. enforced. .

122)  Students feel free to talk witn
| the principal.

1)

2:45 2:00 1,90 1.75 2,09 1.62 1.73.2.43 1.¢

1

j o Byl

1L

402,17 7.48 5
40 2,67 3.05

60 2.58 3.48 3.

65 1,92 2.29 298 2.4 9.8 3.

80 2.00 252 1,76 1,91 1.75 1,46 2.25 1.82*

102,23 2,19 2,50 .46 2.29
2.24 1:95 2:19 1;88 2.18 3.18*
8 1:95 2,44 1,88 2.61 3.35*

95 2,25 2,76 2.62 2,41 2.69 1.73 3.5 2.82%

23] Principal will support students 2 2:50 2:12
ir teacher disciplinary errors. U
Positive inferactionsz:
(1) ¥ith administrative staff, 1;9% 1.83 2,00 2.14 2.14 1.87 1.85 2.5 2;18.
(2) with Plack teachers. 1.70 1,58 1.81 1.95 1.68 1.69 1.58 1.86 2.18
(3) With white trachers. 170 1.67 1.71 2.00 2.091.75 1.73 1.75 2.12
(4) i‘an parents of the I ]_aclr S\.UdQI 1.9O 2.00 2,00 2.48 2.27 1.87 1.96 2.18 2.76
!{.Vr-

802,17 2:43.2.00 1.86 1.69 1.73 2.11 2,00
’ \

- S¥.



Moan Scores:

TABLE 15(cont1nued)

Szhool Env

nent, Discipline, Interactions, Programs by Teachers' School

School Eavironment and Program Items/Sub Items

\

(N=183) .

> 8 (- -D -E _F

Positivé Intéractions (con't): &
5] With Parents of the white ¢Fudents.
(6] With Black students.
(70 With white students.
{8) With Black teachers and whlte '

19)

S
Proqrams :

(1
(2
(3
(4
(5
(6

(7

[]g\!: 5 o

Aruitoxt provided by Eic:

)
}
3)
)
)
)

Students. :
With Blick studunts and wh1+e
students.

Puldance Counselors _

cldl worker or home yisitor.

acher aides.

smadial reading program,
Vo. cional training courses.,

Minorit: =roup or multicultural
courses. ' ‘
Special classrooms for
erotionally malad3u5Led

(SPGB LN I (N0 P 2N I O
-CP = ND O B OO

=N N7 N N el

NE26 NE28 NE1T

2.10 2.75 2.81 2,52 2.36 2.2

HE oy
Qll\.)l

wwuw}——ax\)

37
94
94
.62
A2
.99

U O O~ L) 1O
CLad  ad a2 o O IO

- - - - -
U'!\DLA)C)I»—‘-N. -
(e N0 o i o ) WS T
a\}——'c\\o\.ow

| QN IR~ R i i = I O

ST oo
(U TN RN -V RN
B2 . LN WO L UM
S U e

T e D D
U DD 00 L

N VI TT R SUNT N NE T N
Lo B2 L

310 275 347 3.29 3:04 2:61

1,95 2.17 1.86 2.52 2,14 1:94 1.88 2:25 2:71
2.00 1.83 1.71 1,95 1.91 1.62 .69 1.54 2.06
1.85 2.08 1.81 1.90 1.82 1.62° 1.73 1.61 1.94
2,05 2,25 2,24 2,33.2.18 1.81 1.92 2.14 2.29

2,61 2,61 2.3

2;73 2:50 3.82

]

. 9y



~ TaBLE 15 (continued) e
Mean Scores: School Envirorment, Discipline, Interactions, Programs by Teachers' Schcol
: | - (N=183) | |

Schoo! Environent and Progras Items/Sub Items
A B C D - P
N=20 Ne12 Ne2) We2l -

" Programs (cont'd):

) Brogran for gifted anc talented 2,55 3.0 2.05 2,52 2,86 3,50 3.04 3,07 .76

students.

. ‘ N
(9] Program to increase parent-teacher 3.05 3.42 2.57 2.71 2.82 2.62 2;96\3.39 2.00%

s Contact. Lo oo
(10} Equipment for students to use, 2,00 2,08 2.1¢ 2:19 2:41 1:69 2:23.2:07 1.88

* Significant at p { .05 - | -
I-Maxinun value is 5(Almost Never) and minimal value is 1 (almost Always)

2-Makimum value 18 5 fLow) and minimai value is 1 (High) o

3~Maximum value is 5 (Do Not Have or Know) and minimal value is 1 (Adequate)

Ly
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2.24, 2.04, 2.35, 2.67, 2.62, 2.65, and 2.64 respectively. In
reference to students' ?rbbiémé, téacﬁéré‘from A, ﬁ; b,.F; G,
H, and I, felt that it is often easy to find help for a student

who has a problem (p £ .003), but teacters from C, and E,

_expressed the perception half of the time it is easy to find

\

help for a.student.who has a problem as represented by r: 3pec-

‘tive mean Scores of 2.40, 1.83, 2.33, 1.75, 2.08, 2.32, 2.41,

2:57, and 2:54.
Information on teachers' views o the learning environ-

ment indicated that, they, (except teachers from F) felt that

the school often provides a good learning environment (p <

.0002) and teachers from F, believeld

always provides good learning environment as represented by

mean scores of 2.40, 2.50, 2:14, 1.7%, 1:86, .81, 2.21, ..

/

2.35, -  1.37 respectively. Teachers from different &.notls

t differently about the school's effectiveness in mgfiva:
ting students to finish school. Teachers from C, D,/é} F and
G exprossed that the school is often effective (p <. .0002)
and teachers from A, B, H, and I, felt that the school is
éffective about half the time in motivating stuéents,to finiéh
schoos as indicated by respecti&éfmean scores qf 1.95, 1.86,
2:45, 1.87; 2.23; 2:55; 2.67, 2;75; and 2;7@;//Teachers from A,

/
/

B, C, H, and I, felt that the rules of theif schools are en-
: o L
forced ab:vt half of the time (p < :000l)/and teachers from

B, E;, F, and G, felt that thesc ~1les are often enforced as

‘represented by mean scores of ., 3:17, 3:19, 2.89, 3.06,

2.33, 1:54, 2.:37 and 1:92 respectivety.

84
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in referen:e to discipline situations, all teachers
(except teachers from c and G) felt that the principal is
often supportive of the teacher in discipline situations

(p< .0l6), but teachers from C, expressed the perception

that thé" principal is supportive of the teacher about half
of the tine, and teachnrs from G, felt that the principal

is alrost zlways supportive of the teacher in diééibtiﬁé
situaticns as representad by respective mean scores of 1:80,
2:00, 1:75, 1.91, 1.75, 2.25, 1.82, 2.2 and 1.46. Teachers

from A, D; E, F, G, and H, believed that thé students' pro-
blems ar« often handled satit 7 {p < .0009), but
teachers from B, C, and I, f: 4t the studenis' disc.pline

problciis are handled satisfactorily about half of che time as

N

represented by respective mean scores of 2.40, 2.24, 1.95,

2.19, 1.88, 2.18, 2.67, 3.05 and 3:18;
Tééchérs~fr0m_A, B, G;:H, and I, felt that discipline
procedurés are enforced about half the time (p << :05) and
teachers f;om D, E. F, and G. expressed that these procedures
are often enforcéd as represented by mes scores ":60, 2:58,"

3.48, 2.61, 3.35,°2.48, 1.95, 2.44, and .88. Teachers held
various perceptiohé on' the fééiingé of the student towards
talking to principaié. TéQCBers;from A, é, F, and H, believed
that often Studén£§ feel free to talk with the principatls

(p~ .0l) and teachers from C, E, G, H and I, felt that about
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half the tiw =sii o reit £ra2 +o talk with principals as

represented by tihe cespective medn sco-es of 1.95, 2.25, é.41,
1.73, 2.76, 2.62, 7.69, 3.25 and 2.82.

Positive.intsraction between black and whitée Stuaénts
was viewed differently among teachers from the nine schools.
Teachers from A, E, F and I, expresséd the percep+tion that
this interaction is above average (p << .03) and teachérs from
B; C; D; G, and H, felt that this interaction is at the average
level as represented by mean scores of 2.10, 2.36, 2.25, 2.35,
2:75; 2:81, 2:62, 2.61, and 2.6l respectiveiy.._in generai,
teachers had different opinions on school adeéuaéy: Teachers
frcw A, B, C. D, E, F and H, felt tﬁét.thé number of social
Wéfkéfé is adequate (p<=:.04) and teachers from G and I,
believed éﬁéf the number of social workers is §6ﬁéﬁﬁé£ ar eguate

2.09, 2.38, 2.14, 1.94, 2.18, 3.04 and 2.53. All teachers
(except teachers from D) felt that the number of teacher aids
are considerably inadequate (p < .003) and teachers from D,
expressed the perception that thé number of teachér aids are
4.17, 4.43, 4.04, 3,94, 4.38, 4.18, 4.18 and 2.8l respectively.

Teachers from nine different schoois\%éid various opinicns
on the remedial reading program. ‘Eeaéhers frc= K, felt that
the remedial reading program was adequate (p << .008);: teachers
from A, B, D, E, and G, expressed that this pfogram is somewha#

inadequate; and teachers from C, F, and I, believed that the

(9]



romedial reading program is cOnéidérabiy inédéquaéé as
rep?esented:by respective mean scores of 2.21, 2.95, 2.92,
3:14; 3:36, 3.38; 3.57, 3.62, and 3.76. %eacheré held Fa
different opinicons on vocational training courses. rTeachefé
from F and G, felt that these courses.are adequate (bgﬁ_.bbi);
téééﬁéfé from A, B, D, E, G and I, expressed that vocational
training courses are somewhat inadequate; andﬁgeachérs from -
¢, believed that these courses are considerably inadequate as
represented by mean scores of 2.17, 1.64, 2.85, 3.50. 3.24,
2;95,.2:88; 2.82,; and 3;57,fé§§éé€i§éi§:

gifted and talented students: Teachers from €, feit that
- : o . o
this program is adegaiate (p-.=- .005); teachers from A, B, D,
. - ) .- -
E, F, G and H, expressed 'thwt this program is somewhat in-

adequate; and teachris from I, responded that this program is
considerably inadéquits as r&préséntéd by méan S.orés of
2,05, 2.55, 5.0¢, 2.62, .86, 3.50, 3.04, 3.07 and 3.76

respectively. G2nerailiy, all teachers (except teachers from

‘51

I) felt that there is somewhat inadeguate programs to increase

parent-teacher contact (p << .0001) and tedchers from I,
believed that this program is.adequate as represented by ie-
spective mean scores of 3.05, 3.42, 2.5/, 2.71, 2.82, 2.62,
2.96. 3.39 and 2.00: Generally, t:achers felt similarly on
the remaining sub items of school environment a:d discipline,

inteructions, and scrhonl adequacy.

3
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Findings indicated that both grv ' .gu of administrators
and teachers felt that:

- Such activities related to school environment and

discir®ine are exercised often to about half the

tin. . "1ese activities included: interaction
amen . ww.ncipal; student being the primary focus
of © = sLhool; and the principal being supportive
of v : racher in discipiine situations:

- Pcsitive interactions between them and parents of
their black students and interactions between them
and their white students are above average.

= The numper of teachers' aides is inadequate.

- Remedial reading program is somewhat inadequate.

Sex

Male and female'admiqistrators felt that:

- School almost always provides good learnlng
environment.

Male and female teaéhefs expressed that:

- People are often honest in the school aIte.

. - Remedial reading program is somewhat 1nadequate.
Race | |
Administrators of different races (bia¢k, caucasian and
_other) fett that: o
- People aré often honest in their schools.

- PrlnC1pal is often supportlve 3f the teacher in
discipline situations.

- Minority group or multicultural-courses are adequate.
Teachers of different races (biECk, caucééian anc oihér)
expressed that: | <
- People are often friendly‘in their schools.

t
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School

'Peébie are often honest in their schools.

There is an average (and above) po: !t¢”e 1nteractlon'

. between black teachers ane wiivts *ﬂers.

The nuwsber of tcachgg aides is inadequate.

3,

Aaﬁiﬁietfétéfé from cdi<ferent schools (A, B, C, D, E,

Fi, G;

H;

and I) felt that:

Students are the prznary focus of the school about
half- the time:

Teachers frOm differenv schools (&, B; ¢, D; E, F, G,

H, and

v

o féit that:

half the tlme.

School is often a cheerful place.

Students have respect for each ocner and the teacher
avout half the time.

Students are often not afraid o° =ach.other.

It is often easy to find help for a4 student with

a problem. -

School is often providing a good learning environ-
ment.

School is often effective in motivating sStudents
to finish 'school.

school rules are enforced about half the time. N

Tne prlnclpal 1s ottun suoportlve of the teaeher

in discioline situations.

Dzsczpilnaryﬁégéﬁif s are often handled satlsfac~
tory in the offi: :

(J\

the time.

Students feel frce; often;, to Eatk with the
principal.

There is an average positive interaction between
black students and white students:

53



- Soctal workers or home visitors are con51dered
adequate. . :
. : L .
- The number of teachers aides is considerably
inadequate.

’ - TheLe are somewhat inadequate remedial reading

= Thereé aré somewhat inadequaté vocational training
courses. ; ' o '

- There are somewhat 1nadequate programs for giftéd

and - talented students.

- There are somewhrt inadequate equipment for
students to use.

Sy )
Q- :

ERIC o

Aruitoxt provided by Eic:
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Case DtUleS

Two: schools; one with high d1spropcrt1ona11t/ in the suspen51on of m1nor1ty
"students and one with low d1sproport1ona11fy were se]ected for use 1n the case
studies. The schools were selected on the basis of their outlier rank1ng in e
percent of differcnce category (Table 16 (i.e.. the difference between the per-
cent of black students suspended and the percent of white students suspended).
Scheol A with the ~“w dispioporticndlity suspended 28.3 nercent of thé black
students and 24.¢ . .ert of tie white students which results in a difference.of
3.7 percent: sehoéi D with the high disproportionaiity su;pénaea 54.7 percent
of the b]ack students and 15 7 percent of the wh1t9 students which resu]ts 1n a
" 36.0 percent d1fference. A random samp]e of LeCCheVS (20%) and all adm1n1stra-
 toEs in both schools were asked td:tompiééé a 45 item guestionnaire qompo;gd

of questions related td school climate; student di<ripline, level of nositive
:1nteraet1on and schoo] adequacy The fallowing narrative will describe the
resu1ts Found 1n the two schools. . | |

fase Study One

School A enrolled 17€3 students during the 1981- g2 school year. Five
nundred th1rty:thréé (29.9u) students were white and 1250° (70.1%) were b]ack
1?0ur hundﬁéd-éighty—Fiye (27.2%). students wé%é suspendad during the school year.
'Of the suspended students, 354 (263 “k and 131 (24,5%X'Wefé-wh{te. 2

The samle population included a. o dninistrators (i=4)and a 30
randdm sample of teacher: (N=26):. /11 of the zdninistrators %é;bChded.éS well

as 20 (775) teachers. The administrators included 2 black male® and 2 white
féméieé. In the teacher category, 7 were black and ié.WHité Whiis 14 were
male and 6 female. |

Administrators' perceptions of the school climate, student discipline, -
Tevel of positive ihtéractions and school adéquacy were consfstentTy h?ﬁﬁé?b

-



THaLE 16

1981-82 SUSPENSION DATA FOR THE SURVEFED SCHDOLS
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than the perceptions of the teachers. On a 5 point scale with 1 high, the
administrators were represented by respective mean séérés of 1.79; 1.69; 1.17
and 2:10 on the aforementioned variables, (Tables 17, 18 19 and 20).

Overall, school climate was perce1ved as often pos1t1ve by the adm1n1stra-

tors.. The perceived h1qhest school climate items were pr1nc1pa1 visibility,

teacher respect for students; students not afraid of other Students; and easy
accessibility for students td get help with problems. School climate jtens
. _perceived lowest by admihis%éatoks were the friendlipess of people in. the school
and student respect: for teachers: | '
Administrators peréeivea aiscipiinafy proeedurég as fair and consistent.

Their ]owest percept1on in this area was that the pr1nc1pa1 wou]d support a

[4
*

student if the teacher has made a mistake. o
“The 1evei of positive interaction was perceiVed by adm%nistratdrs as'ntgh
‘between the responding admin%Strator and the administrative staff, black teachers,
wh1te teachers, parents of b]ack Students and parents of white stldents. ﬁespondi
white students as moderate]y high as well as the 1nteract1on between b]ack and
wh1te-tea%hers._ Interact1on between wh1te and black students was perce1ved as
;above average, yet this received the 1owest ratan;. '

Finally, the school adequacy variable héd§tne;16west overall perception by
adm1n1strators They felt that equipment for student Sée was more fﬁaﬁ a&edﬁaté;
Howevzr; programs for tﬁe;sééiaiiy ér”eﬁétﬁénaijy aa1aaaugféa and brééraﬁs to N

'.iﬁtréaéé parent-teacher contact were categorized as somewhat inadequate. \

Teaéﬁers rated séﬁ§61 climate considerably lower than the aahinistrators
at School A. The highest perceived school elihatefitem‘fbr teachers Was

brinéibai visibility. Principal visibility was rated often by teachers not

. SQQ;




‘Table 17

Mean Scores of Administrators and Teachers ﬁrecepticns of School Climate (Items 1-14)

:  hdninistrators Teachers
[ten School A School D, S&ﬁ6§1;A School D
1. The pr1nc1pa1 is seen in the halls and cafeteria 1nteract1ng with - o R
students and staff. 1,50 1.67 1.90 3.00
2. This dchool is & cheerfu place. 520 | a0 1%
5 People ae friendly i this schor. TRNE IR Y §
4 In th1s schoo] teachers respect the stumnts. 150 1.3 20 18
5. Tn this schiol students have respect for, uthey shudents. . 175 20 | 2B LR
6. In this school students have r‘éSpéct for the teachers. | 2.05 . 187 2.85 2.9
7. Peaple are honest and cingere fn this schools L5 200 280 2.0
. Students find this school to be an enjogable experience. N R AL
5. In this school students are rot afraid of ather sudents. 150 A 240 208
0. Sttt fel velconed e ciptd 3 i e, ERE T R Y RE"
11. When & student has @ problen, it s easy to find help, LR LE T IORE:
12, This schan provides 3 uad Tearrig e et 2000 1 w1
13, Ths scho! fs effctive n otfting stuents 1 Finish m ST R F TR P X TR
14, This school is effective in mot1vat1ng b]ack students to finish S S |
. school . . 175 .74 250 2.0
o e | |
, G
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Table 18

fean Scores of Adinistrator's and Teacher's Perception of Student Discipline (1%es 15-23)

o " Adninistrators | .Teachers -
Item o SchooT A School D | Schogl.A School D
15, The rulés of this school are enforced. S R FF R T R B X S ¢
T6: The student s the prinary focus in this school 0 10 | 2B 1E
17: Students being d1sc1p11ned are Judged by the facts in the case L o o -
| rather than by reputation. . 1.50 1.67 .80 1.9
® 18, The princinal is supportive of the teacher in.discipline R
situations. | R K € 0 N |
19, Pecple are rore iuportant than rules in this school. R R R X AT
20. When disciplinary reasons cause a Student tobe sent tothe [ |
* office, the proble 13 hendled satisfactord1y. | L5 1 280 .2
21, The §chidol's” d1sc1p]1nary procedures are consistently o o o
enforced. -. ‘ L 13 260 .48
o j
| I
22. Students feel free to talk with the pr1nc1pa1 and share o -
thigs with h1m or her. | . | 1,50 1.33 1% 260
' 73, In Hisciplinary procedures, the principal will support 2 - ” -
‘ student if the teacher has made an error., 2.25 2.33 2,25 2.16
Grand Mean | - RN 25 Ll
_ ‘ L LM, : ‘
l'x
Y,
%
55

85,



Table 19

[

Mean Scores of Admtntstrator § and Teacher"s Percdhttuns of the Leve] of Posattre Interacttun (Items 24-3) L
=4 ‘ "r . 3 - _ S—— : ‘_ y
R ' R nuninistratars_ L Tedchers _),é*’//f
o ltem . ~ | Schoo] A School D Sthdd] A scnnna’u‘r
24, You and the administrative staff. 1.00 1.67 1, 8 2,14
‘ . S, , L /J )
+ | & Youend the black teachers. 100 10 | TLI0 1.9
%. You and the whrte teachers L1 A P L0200
U R R A
20, You and the parents of your black students. 1.00 1337 | 190 2.8 |-
\ - -: .‘;,4
2. Yol and ‘the parents of your whrte students. 1;00, [F7 A T T R 7 A
29. You and the;b]ach students | 1.3 1.00 2,00 'nl §/3ae"
0. You and the White suders. I I R K
5. o o I
Ol Btack teachers and hite teachers 13 L 0 233 -
| 32 Black students and hte students. 1500 2.00 200 262
\\\ Grand Mean’ ,i';;' , / 1ﬂ1?/ - 1.52 1.8 22
. E | ' :: : t
\ I \
) / _ ' )
‘ I : ’
\
. . ; v 3 \ ]. ‘ \ Q
9.] . | | ¢ ~ n f.'l : -"‘;\ .
- | Ay g
)
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N
fean Scaes.of Ministrator's and Teachr's Perception of Schod] Adequacy " (ltems 33:42) -
o o  Mnistetors. | Teachers
[tem | L - . Schoo1 A School D | School-A School D
33, Guidance counselors. , - FIRE N Y Y
3. Sacial forker or hore visitor, . [IRE I R Y R B b
%, Teacher aides: o : 280 100 | o3& 8
3. Reriedial reading progran, . | I X 1..33;,. FE AT
Wit tainig crses. T[T E 2
0. Miﬁér"iy group or milticultura) courses. S 200 3.0 | 300 ',2;52. p
...“ R A X _’/J‘l_ v
3 Soecral 1assrooms for socially or emotronaHy maladjusted. .50, 2.3 | 3iﬁ0 3 1
10, Program for grfted 3nd talented students, DR I N T N 5/ 255 2.6 I
. - : ;i,, L - .
1, Special program t0 mcrease parent-tea&:her co‘n‘tact ' ‘ “2.50 - 1.3 3050 2N
| . Equrpmen% for students to use, such as reachmg machines, A o O
tape recorders vrdeo,tape machme - 1,00 AELTAN B PV I )
brand feen - Gl e b | 2k 28
. ' 0 - v - - et C
;o l « IR
0 k q\
) ' C:D
, T v
{
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almost always by administrators<” Teachers viewed the following school climate

items as occurring about ha}f of the time:

This school is’a cheerful piach

[

In this school students have respect for other students.

In this school students have’ respect for the teachers.

(People are honest and.stncere in this school. . \,
- Students find this school .to be an enjoyabl'e experience. -

- Fhis school is effective in”motivating.stu&ents to finish school.
| 6$scip1fnary procedures were perceived by the teachers as inconsistent. They
felt that the principal almost always was supportive of the teacher Tn-dﬁscipiin—:

ary situations. However; their responses 1nd1cated an 1nconsnstent’enforcement

of rules by their co]]eagues The ‘teachers perceaved rule enforcement and

cons1stent d1sc1p11nary procedures as occurring 'half of the time.

N -

The level of pos1t1ve 1nteract1on rece1ved the h1ghest overa]? score from .

©

. the teachers of Schoo] A They perceived interaction between themse1ves_and-

'Teachers agreed w1th the admﬁn1strators.that equ1pment for student use was ade—

black and white teathers 3s the most positive ipteraction. Intéraction between

white ,and black students was perceived as the Téast_oo§iﬁive vet it was considered -

above average.:

In concert with the perceptions of.administiators at Sthool A, the teachers -

Y
)

indicated schoo] adequacy had. the Towest overall score among the, variables.

s

<

quate. The number and qua11ty o?‘teacher a1des was p"dé1ved as cons1derab1v'

1 ~

inadeouate. In add1t1on, tpe nunber and' qua11ty of qu1ﬁance counse]ors, remed1a1

read1ng programs, mu1t1cu1tura1 courses, c]assrooms for the soc1a11y‘or emot1on—

a]]y ma1ad3usted programs for the g1fted and ta]ented and programs to 1ncrease

parent- teacher contact were perce1ved as somewhat 1nadequate by the teachers

[y ; R

I | N

"
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Case Studv Two

School D enrolled 1695 students during the 1981-82 school year. One
thousand eighty—ef@ht (64.2%) were whife and 607 (35.8%) were black. Five hundred
thirty-five (31.6%5 studénts were suspended during the school.year: Of the sus-
pended sthdéﬁts 33% (54.7%) were biack and 203 (18.7%) were white.

The sample population inc1uded'a11 of the administrators (N=3) and a 30%
random sample of teachers (N=26). A1l of the-administrators responded as well as
21 (81%) teachers. The administrators included 2 white males and 1 black male:

In the teacher category, 7 were black and 14 white &hiie 12 were male and 9
females. |

 Administrators viewed the school climate as positive. A1l of the items on
schoo] c11mat§ were perceived as almost always or often except ?6F;fhé item -
which states, "In this school students are not afraid of other students.”

Administrators perceived this as_true about half of the time. However, the admin-
istrators perceived the school as b?bv{afﬁb\a\gacd learning environment almost

‘Within the student discipline catégdﬁy;.thg édmihiStrata;; ﬁércéfvéd the
student as the primary focus in the school as the highest rated item. Overall..
they perceived the disciplinary. procedures as fair and cohsistént.'

Again; the level of positive interaction was perceived as the lowest
between black and white students by the administrators, vet it was rated as
above average: It is interesting that fhe highest level of positive interaction
was perceived to be between the responding.administrator and both the black

teachers and black students.

The overall rating for school adequacy was adequate by the administrators.
Teacher aides néééiVéd the highest rating, the only item to be perceived as more
than adeguate. Vocational training courses and multicultural courses were

' ._lij;; . ;’
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perceived as somewhat 1nadequate by the’ adm1n1strators

Pr1nc1pa1 v1s1b111ty occurs about ha1f the t1me as percered by the teachers.
That the teachers reSpect the students was perce1ved as the most positive item
in the school climate category by the téachérs at School D

Ih the student discipline category, the teachers, similar to the administra-
tors viewed the student as the primary focus in the school. However, reférring
back to the lack of principal visibility, the teachers perceived that the
students felt free to ta1k to the pr1nc1pa1 about Half the time. -

School D teachers viewed the level of inteéraction between the respond1ng
teacher and White‘studehts as the most pbsitiyé (abOVé aVéragé). "The 10%est
1eve1 of interaction was percéived between white and black students. T‘Gs is

consistent with the findings for administrators and teachers in both thT high and

Overall, the items in the school adequacy variaple wéiér;atéd somewhat
inadequate by the teachers. Again, equipment for students to use was perceived
as adequate. Guidance counselors and social workers were aiéé perceived as
adequate but not at the level of equipment for student use. A1l of the remaining
items were perceived as. somewhat inadequate:

Conclusions - |
1. Administrators in both high and low disproportionality schools perceiVéa
schoo] c11ﬁﬁte, student discipline and school adequacy in a similar manner
2. Adﬁ§n1st?ators at the high d1sproport1ona11ty school (School D) perce1ved
the 1eve1&of positive interaction as above avgrage while adm1n1strat6rs at
the Tow disproportionality school (School A) perceived the level of positive
interaction as high: Both sets of administrators perceived the intéraction

of black and wh1te students as the least positive.

. dus
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3. Teachers at School A (Tow disproportionality) viewed the school climate
as less pos{tive.than.the teachers at 5choojyﬁ/(highidisproportionaiity).
Erincipailvisibiiity Was perceived as the most positive item at School A
and the least positive at School D.. -~

4. Teachers in both high and low disoroportionaiity schools hadfsimiiar

perceptions.on student discipiine and school adequacy

5. In concert w1th the adm1n1strators, the teachers at School A. perce1ved
L. a more pos1t1ve level of 1nteract1on than did the teachers at Schoo] B
- 6. " Cons1stent!y, adm1n1strators perce1ved the 4 var1ab]es - schoo] c11mate,,

o ;

-

student d1sc1p11ne, 1eve1 of pos1t1ve nteraction and schoo] adequacy -

‘as.higher than the percept1ons of the teachers.
Recommendations and Implications

Legal precedent and educaticnal research seem to be guiding us into an
era of self-examination involving our diséipiinéry'bbiicies. It might'seem
to be the w1sest move to employ “the more positive aspects of their findings

into existing d1sc1p11nary codes ‘I one does not want to become a permanent
resident of his/her awa self-generated circuit court, riow is the time to act;

The first area of concern must be the existing disciplinary. code of your
school or district. Does it contaih sections which conSiStent1} offend the
moral sensibilities of the Students? Is the 1ahgaagé emﬁibyéd in the code

understood by those who must enforce ‘it and equalily by those who must obey it?

’

How much harm wou]d come if students were allowed o help deve]op a p]an to
he]p increase the understand1ng of the ru]es through sk1ts or other theatr1ca1

devices? The presentat1ons m1gH:be more acceptab]e to young minds more

attunkd t0'med1a presentatmons than the1r predecessors.

v
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The second area of concerii involves the consideration of rewards as an

alternative to punishments. Here, the distribution of positive rewards for

_good behav1or must be cons1dered not as "br1bes" but as effect1ve tools. for

jbehav1or modification (wh1ch 1s the professed goa] of pun1shment in the

first p]ace)— Rewards as pos1t1ve re1nforcers will increase se]f esteem
and the sense of success character1st1c of an effect1ve schoo]

One important consideration also to be made is the nature of. the.award.

" To the student, the reward must be tangrb]e or exthanéabie for soﬁethin§

' tang1b]e to have any mean1ng FUrther;Athe reward must be of significance

to the receiver as well as to the g1ver It is the benefit to the -student

;:wh1ch must be the governing factor in these cons1derat1ons

The th1rd area of concern shou]d be a self- exam1nat1on of the schoo]

‘environment to discover whether the schoo] has been-concentrat1ng its efforts

on merely the symptoms of .its prabiéag af’aﬁ the root causes themselves.

A Jo1nt effort 1nvo]v1ng adm1n1strators, faculty, and studentc w1]]wdef1n1te]y

be needed as each party will view the d1sc1p11nary prob1ems of the schoo] 1n
d1fferent frames of reference; |

The last area o% eaﬁéé;ﬁ iﬁva1Vés'the adminiStrator. ‘Have your duties
so sisolated you from your goal as inStruct1ona1 1eader that the ‘person of
"tender strength" has  been rep]aced by one Wwho cou1d char1tab1y be character1zed'
as a "crusty d1ctator How long has it been since you talked w1th your

students (or your facu]ty) and not at them? How much pf a burden cou]d you.

‘remove from your shoulders by foster1ng an atmosphere of se]f d1sc1p]1ne by

- a]]ow1ng your students a voice in their own dest1ny? ~How much time cou]d you .

afford to invest in achieving that goal?
Your final answer should not be taken lightly. Evidence is mounting
that the public now views thé role of administrator in less than friendly
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terms: 1In fact, the same Gallup Po11 which reported d1scip]ine as such an

~aféa of concern also helped to 1dent1fy which of'servera] alternatives cou]d ;

".. best be reduced to 1ower schoo] costs 1n a "budget crunch®. The solution

" which had a 71% approval rate?: reduce the number of admin1strattvﬁwpersonneil
Think about 4t! . . -~ A !
Policy 'f} . _'; . c . .. o

L ‘Tﬁé déVéfépméht and imbiementation of student'dtscipiine.poiicies that

2: _The: deve]opment and 1mp]ementat1on of curricular po]1c1es wh1ch promote
max1ma] academ1c enhancement ' '

3: The deve]opment and 1mp]ementat1on of a schoo] ph)]osophy wh1ch promotes

4. The development of ava1]ab1e ‘human and_physicai'resourcés;so that they
are utilized in a cost effective manner consonant with the aforementioned.
Research

Reg1ona1 and/or national rep]1cat1on of the sfuay.

2. Inclusion of parents, students aﬁianc11]ary sta?? in the study:
3. ConSistent monitoring of student suspensions.
4. Replication of Children's Defense Fund (CDF) research on a national,

regional and state Tevels.

5. The -research team in the urban m1]1eu shou]d ‘be ref]ect1ve of a multi--

" cultural- ethn1c staff, so as to keep research f1nd1ngs in mean1nfu] .
Juxtapos1t1on ' B e . - :, |
€. Tra1n1ng and ut1]1zat1on of.pract1t1oners 1n the search 1n1t1at1ves
7 The conduct “of mean1ngfu] po]1cy relevant research wh1ch addresses the’

tr1part1te re]at1onsh1p among po]1cy 1n1t1ators, po]1cy 1mp]ementors

and polciy beneficiaries.

|

-
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8. The transformation of theoret1ca] know]edge 1nto app11cab]e pract1ce for

urban school adm1n1strators | o ’ ' '
9, :;;dentificatioh of factors that oromote academic efoei1ence in ‘the urban
Cmities. . | .o | .
'10. 'Ident1f1cat1on of maximal ut111za1ton of resources (1 e. 5 f1sca] ﬁoﬁéo:
and phys1ca1) in t1mes of f1hanc1a1 ex1genc1es, so as to. fu.ther promote

,1nstr t1ona11y effect1ve schoo]s - ,.~ﬁ :;- oo i::. : 5\\;

11.- Meta- ana]ys1s of current stud1es on 1nstruct1ona11y efffect1ve schoo]s
12. The deve]opment of a parad1gm wh1ch more effect1ve1y addresses urban

funding formu]as wh1ch promote academic. exce]]ence

13. 'Natura11st1c 1nqu1ry into the factors that contr1bute to the 1dent1fmcat1on

of academ1ca]1y exce’ 1ent schoo]s

L1
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