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disability and
funds are

availoble through

the federal
§bvernmenf to

cducation services
to chiidren who
have this

diability.”

It you ask ten people vhat the term
dyslexia means, you will probably get a
variety of responses. The followmg are
typical answers to the question, “What is
dysléx,i,zi?" , o

. "BPyslexia...Oh, that's wher a person
um 't read unything.”

“Yes, my daughter’s mlhih dl/SIL.UL
lwumsu slw sometimes reverses the letters
band

3. "Dislexia is iiherited. If a man is
n’i/mh Xic, Its 11/\01_1/ that his sons will also

4. 1!:- a diseuse that uffc’ctf; an in-
111.‘11111111 s ability to read well.”

5. "Wheii someoite is dyslexic, he has
brain daiage. which leads to trouble with
rvmimq R

o. "l think lmlf of iny lowest roadiig
group is dyslexic! There's nothing wrong
with their vision or hearing, bnt t/wy liave
a [ot of trouble leariing to read.”

Theé common element in each definition
is an emphasis on problems with reading.

Perception of the extent of reading prob-

lems, however; varies greatly. The first

definition implies that dyslexia means a

total lack of reading ability, while the sec-

ond quote conveys a much simplified situ-
ation: The ‘third defmmon says that

dyslexxa with a virus: Definition five in-
dicates that brain damage accompanies
dyslexia. Finally, the last quote indicates
that dyslexic students are those who have
difficulty learning to read, when this sub-
ject is taught according to traditional
basal reading methods:

The term dyslexia was originally based
on another term, alexia, which refers to
an adult’s loss of readmg diie to brain in-

jury; such as cerebral stroke. Medical ex-

perts working with children who did.not

learn to read normally assumed these

children had brain lesions similar to

adults thhmacqurlred alexia. These
difficultiéf;

were termed

Altﬁough the medlcal deflmtlon of
dyslexid, which indicates brain lesion;

was commonly accepted during the the

2 early 60's, a more contemporary defini-

3

tion reflects educators’ viewpoints. Today
rﬁdSt téachérs parents, and the gen'e'r'al

acceptable cefinition for dyslexxa now

centers on a severe reading disability, ac-
companymg an 1nd1v1dual with normal or

In 1968 The National Advisory Com-
mittee on Dyslexia and Related Reading

Dlsorders mvestlgated controversies sur-
rounding the term dyslexia. Members of

this group included educators, medicai ex-
perts psychologists, parents, and others
servicing children with readmg problems.
Their findings were that “In view of these

divergencies of opinion (among the group -

members) the Commlttee believes that the

use ot the term ‘dyslexia’ serves no useful
purpose.” (p. 38)

It 1s almost. 1mp0551ble to distinguish
between a child with medical dyslexia and
another with severe reading disability
(Bond and Tinker, 1967). For reasons
previously outlined, the remainder of this
pamphlet will discuss the term dyslexia as

disability, focusing on the. educational
rather than the medical definition. It
should be noted that under P:L: 94-142 of
the Education for All Handicapped

Children Act, dyslexia is classified as a

specific_ learning disability and funds are -

available through the federal government

to provxde specxal education services to |

children who have this disabilty:

ECOGNIZING
WITH A SEVERE READING
SAEILITY OR DYSLEXIA

ment instruments available, such as the
Dyslexic Schedule (McLeod, 1968), which
supposedly identify whether or riot a stu-

dent is dyslexic: But many of these tests .

" synonymous with the term severe reading .

do not involve students in regular reading -

activity. I believe that classroom teachers’

observations are a more valid test of their
students’ reading abilities.

Listed below | . .
are several observable characterlshcs and !




of these qualitics in combination, their
reading ditticulties  simultancously
become more complex:

® intelligence seenis normal or even
superior, but reading abilitics are poor .

® nosigns of vision or hearing impair-
ment and no medical history of brain
damage, but reading tasks are difticult

® problems following oral or written
directions

® casily distracted
@ writing lasks, mdudmb copymg, are
ditficult
@ problems decoding words through
phonics
~ ® {requently disruptive during reading
class N - o

® ycnerally seems disorganized

® poor attitude toward reading ac-
tivities

® words or whole lines skipped while
reading orally

® (5w techniques used to determine .

meaning of unknown words
® problems comprehending what is
read

® motor coordination abilities not well -

developed
® spellmg is very. p()or

mtgrmatlon
® typical basal reading materials are

not effective

e frequently makes comments such as

“This is boring,” or "l hate this stuff”
when assigned reading tasks

@ low performance on an informal
reading inventory ’ :

An informal reading mventory (LLR:I:)
can be given to a child whom you suspect

has reading problems. This test will help .

you to determine students’ mstruchonal
reading levels as well as to d1agno:e their
problems while reading. Your reading
specialist can give you more information
on this type of test. Most general reading
tex's, such as those by Stauffer (1978) in-
clude a moré compléte description of this
test, but a short synopsis will suffice at
this point: The test requires a child to
orally read an unfamiliar short passage of
about 100 words. While the student reads,

the miscues (unanticipated readings) are -

notéd by the teacher. For example, if the

student reads the printed text, “The boy
saw the dog,” as “The boy say the dog,

the student's pronunciation of “say”

would be a miscue, since it was an unan-
t1c1pated reading of the original word
“saw.” This is a mispronunciation type of
miscue; since  the o"rig,i'n'al word was
mlspronounced Other miscue types in-
clude word omissions, insertions, and
substitutions. After the student Compléféé
the oral reacing, comprehension ques-

tions are asLLd ahout the readmg passage.

to be too dlfﬁcult for the Chlld to comfor-
tably recd during a regular reading group
situation. By examining the types of
miscues made; the téacher can determine
if the child's ditficulties are due to
vocabulary, grammar, and/or phonics:

It should be noted that children’s in-
terest in the specific content they read can
strongly affect their reading ability.
Therefore, it is advisable to assess
children’s interests in reading. Inventories

such as those developed by Miller (1974)
may readily be used for this purpose:

CAHN HELP YOU?

Certainly you will want to refer a student
with a severe reading disability for an
evaluation to determine if special édiica-
tion services are riéédéd but in thé mean-

help7 If your school has a reading
speaahst ask thls ‘person for asmstancc in

offer valuable information.. Don t forget
to integrate information and insight from
parents: Ask other colleagues who have
succe55fully worked with these or similar

children in previous years to share their

1. .children’s
inforesf ln fhe

fhey read can
strongly affect
their roading

- ability.”’

strategies. Some school districts have ad--

‘ hiihistratibh Spétialists th may Viéit

relevant methods or materials:

Request

help from your local teacher center if one

exists in your community. If you feel you

vy




#,,.the best form
of troatment for
stodents with
dyslexia or
severe reading
disabilify seemed
%o be good

_ teaching by the
classroom teacher
and a gqualified
special remedial
feazher.’’

need 1o updale your knowlédge on'an in-

dependent basis; you might read some of
the journals or selected portions trom the
resoirces listed at the end of this pam-

phlet. Or, you might consider enrolling in

a dynamic statt develop or graduate.
reading course which emphasxzes _prac-
tical teaching ideas rather than theory

on,ly. ] , 7

Other professionals such as
neurologists, pediatricians, nutritionists,
optometrists; . oncologists; audiologists,
etc., may be helpful in terms of diagnos-
ing possible causes of students’ difficul-
tics. They will not be very helpful,
however, in telling you how to teach your
students to read. That becomes your
primary duty, because you are the expert
in cducational matters: It certainly may

help you to know what is influencing a

student’s difficulties, but the most effec-

tive way to overcome these problems is to
directly teach reading abilities, rather
than to spend most of your time trying to
overcome causal factors. The ideal situa-
tion would seem to be a joint effort be-
lween you and selected specialists who
can provide meaningful information for
effective instructional plans.

FIFTY EFFECTIVE

INSTRUCTIONAL STRATECGIES

 Research during the 70’s continuaily em-
phasized that the best form of treatment
for Sttidéﬁfs ‘with dyslexia or severe’
~ modifications of “go fish” and "old maid"”

teaching by the classroom teacher and a
quahfled special remedial teacher (Chall;
in Samuels, 1978). The following sugges-

tions highlight many teaching techniques:
and ideas that have been successfully used’

~ with severely disabled readers in class-

room as well as in clinical settings: Please.
do not try to implement all of these ideas:

immediately; because you will simply be-

come frustrated with this impossible task. :
Pick one or two suggestions to try at first.’

Select those ideas that seem most ap-:

propriate for specific children, as not all,
of the suggestions may apply to every;
child you work with. Then as you become;
comfortable with your initial efforts,
gradually add more strategies to your.

r—

J

to tacilitate your

teaching repertoire

students’ reading abilities. Don’t expect
miracles to happen instantly. Many of .
these students have experiericed a history

of reading failures and progress will be

slow. This necessitates patience on your

part

1. Listen to your students. Note thelrg

hobbies and interests, using materials in
these areas for reading asignments.

2. Provide background experiences

- prior to reading about specific topics: Not

only will this heighten motivation to read,

but it will also clarify

necessary for improved comprehension.
3. Create reading materials based on

information .

experiences of the children: This approach

follows the language experience method :

outlined by Stauffer (1970). For example,

following a tiip to a local computer .

business, children dictate a story about
the terminal’s printout process. This story

is then used as a the basis for vocabulary

developmient and reading skill work:
4. Provide meaningful drill practice of

vocabulary words only after the word has .
been identified in context of a sentence :

tﬁat the child understands:

sxvely practice skills such as 51ght word
recogmtlon A modified game of “concen-
tration” can quickly be assembled by

writing two Sets of selected sight words on -

index cards; spreading them face down;,

and then challenging a child to draw
matched pairs of the words. Similarly;

can be developed
6. Read to 'your students on a daily

-basis. This helps develop a positive at-

titude toward reading. 7

7. Gently encourage and provide
positive support for your children.

8. Encourage cross-age or peer_tutor-

ing. If there’s something you're having
difficulty explaining, ask another child to
explain it to the child you're teaching:
Sometimies children can be more effective,

especially if they explain something that

was once difficult for them to master.

9. Maintain a sense of humor: Laughter

can facilitate many learnmg 51tuat10ns

10. Integrate all aspects of communica- !

tion in your program, mcludmg reading, :




speaking; listening, thinking, and writing.
These abilities naturally accompany each
other in our daily lives, and a false dichot-
omy shotild not be made in our schools.

. Keep writing activities short and
hl;_,hly interesting. Lettm&, chlldren copv a

have ]ust prepared would cert‘unly be
moit reievant than simply copying a ditto
exercise.
12, Let the childrén create their own
books: Sew pages tog,ether and bind the
booklets in contact
The excitement of creating a bérééﬁél
book can greatly enhance students’ desire
to read their own books as well as those
prepared by friends.
13: Let each Chlld puxchase a book if

(Readmg Is Fundamental, L Enfant 2500,
Smithsonian Institute, Washington, D.C.
20560) funds may be secured for these
purposes:

14. Allow children to self-select a por-

tion of their reading materials. They may

niot be able to read each word in their per-

- sonal selections, but it is not necessary for
students to know every word before some
level of comprehension occurs.

15. If a child selects a book that is too
difficult to read alone, you can read the
book with the child several times. Then
let the child read along with you. Finally,
encourage. the book to be read
dependently: This procedure allows the
child to master an otherwise

“impossibily” difficult book.

16. Tape record popular books and let
the children listen to the recording as they
follow the text: Gradually they will be
able to read along with the recording and
eventually will not need the help of the
tape.

17. Some children will require extrinsic
motivation beyond the wverbal praise
level. Charting the number of books read;
for example, may encourage a few of your
less willing readers to become more
active.

18. Facilitate learnmg of new vocabula-

ry with the use of word box files. One or

two new words are written on an individ-
ual index card each day. On the back side
of the card, the word is placed in a;

in- -

sentence. These cards may be used for
skill work later, such as a’lphab’étizing

also for wrltmg assignments:

19. Teach children to set purposes for
their reading rather than reading without
thinking. This active involvement with
print will stimulate retention of
information:

20. Emphasize a variety of strategies to

including context,
and cortext plus

unlock new words,
context plus phonics,
structure.. . .

21. Help your students learn to
categorize. This ability to organize words,
information, and ideas in specific
categories w1ll facilitate comprehension.

22. Sentence combining activities, in
which the student rewrites two short

sentences as one longer, more complex
sentence also improves comprehension.
Similarly, paraphrasing an author's work
can be valuable practice. In these ac-
tivities students are forced to put into
their own words; the thoughts of others.

Here the orlgmal author’s intent must be -

understood before the ideas ca'. be
translated into the child’s words.

23. Cut dialogue from theé comic strip
speech balloons and let children replace
the original quotes with their own ideas
gbout what the characters are saying:
This encourages them to infer conversa-
tion from actions and setting.

4. Contact parents to tell  them

somethmg special about thelr chlld s pro-

on the child, as the parent shares your
message of praise. -

. 25. Let children sometimes prepare
their own quizzes to test the reading

materlal they are ‘to read. Their questions

oy 1t o

“what, why,” “who,” "where,” “"when,”
and " how.”

26. Let children make a quiz for you to
answer: You select the reading material

and first read it: Then give the passage to

children and have them write questions to
test your knowledge. Of course, this task

necessitates the children’s comprehension
of the passage also, although most
children will see this as a chance to test
you, just as you frequently test other

‘ireach children to
set purposes for
their reading
rather than_
reading without
thinking....active
involvement with
print will
stimulate

retention of
information.’’




““provide parents
with ideas to
involve their

children in
enjnuyable reading
related

activities.’”’

6

~ they

children’s reading abilities! ,

27. Minimize distractions whenever
p0551ble This may mean finding the most
quiet area in an open space classroom; or

constructing a small study carrel from
tagboard to block out visual distractions:

28. Let the paraprofessional help you to
personalize instruction for students who
generally require additional attention. _

29. Be satisfied if your student reads
one page well, although most of your
other normal children read three and four
pages in the same amount of time. Quali-
ty, not quantlty is 1mportant .

30. Eet your poorer readers rehearse a
play or choral reading and then read this
for the entire class. In overlearning the
script they will be memorizing many basic
words._

31. Plan activities in which the students
cannot fail:

32. Make your classroom an in-
teresting, mvolvmg,,excrtmg place to be.
As one student said, “School is a lot better

- when it’s fun, cause then [ want to learn.

It's better that way.’

33. €Combine creative dramatics with

reading. Spontaneously acting out a story
will help children better understand the
story’s sequence, character relations, plot,
etc.

34. Don’t make comparrsons between

students with a severe reading disability
and average children in an attempt to en-
courage the lower performance children
to improve. This practice generally is self-
defeating, as the poor readers feel
discouraged, rather than motivated to try
harder.

~ 35. Occasionally give students _your
test questions before, rather than after,
they read a specified selection. This way
1]l have a Cléarly defined focus for
reading; . rather: than trying to

their

: refnember everything they encounter:
36. Never assign a reading task as

punishment.
37: Make ralsed letters by allowmg

desired letters and Words Children can
feel the letters better as they trace over
this dried glue. Letters cut from sandpaper
are also good for tactile reinforcement.
38. Incorporate sustained silent reading

(

in your plans: During this time; both 3 you

and your students silently read self-

ﬁelected materlals tor a pre- determmed

By readmg rather than completmg lessgn v
plans, yﬁoﬁuidemonstrate that you really

value readmg
book pages as mfrequently as possible if
they deal with isolated skill areas. These
exercises are viewed by children as having
absolutely nothing to do with reading for
meaning:

~ 40. Do use real life reading materials
found in our every day activities. There is
a wealth of reading material in public
the newspaper, and in the

supermarket to mention a few spots:

41. Build reading assignments around
children’s favorite television programs.

S'c'rip”ts fdll’o’W’u"p exercises. é'n'd a

of these programs by wr1t1ng to_ Dr.
Michael McAndrew,; Director of Educa-
tional Services, Capital Cities Com-
miinications, Inc., 4100 City Line
Avenue, Phlladelphla Penna. 19131.
Original scripts can be prepared by
students: TV guides are an additional
source of interesting reading material.

42. Use camera or v1ae6 téfie equip-

which the children can later write and

then read about.
43 Pr0v1de parents thh 1deas to_in-

items in the garage that begm, with the
ﬂame sound that car" starts with are sim-
Is Important by MlelOS (1980) is a pam-
phlet recently published by the Interna-
tional Reading Association that provides .
many other excellent suggestions. ‘

44 Select high interest, low vocabulary |
materials for older students rather than
using primary grade materials that
generally are not very interesting for
teenagers to read. ;

45. Create a newspaper made by the -
children. Various columns such _as a‘
feature section, want ads, weather, family
séction, cartoons, etc., can reflect the




students’ divergent talents and interests.

Children dittate tlieir material to yciti if

formation is put on a ditto, whlch is later
run off by the student in charge of “print=
ing.” This newspaper is then used as a

source of reading material, and it is later

about WBat is happening with your class.

46. Use a variety of print material be-
sides books for sources of reading. Signs,
filmstrips, and magazines are readily ac-
cessible. Some magazines, such as People;
are excellent sources for older students,
because they are written at an upper
elementary level of reading difficulty.

47. Provide spaced practice of new
vocabulary and reading skllls after they
and skills in dlfferent contexts for variety.
If they are stressed only on the day they
are introduced, they will not be rémem-
bered. Spaced practice insures their
mastery:

48:. Use songs as reading
material. Children continually listen to
the lyrics of many of these songs at home,
and these can readily be adapted to work
with word recognition, vocabulary devel-
comprehension; phonic: and

opment,
many other reading related skills.
49. Hobbies can be an excellent source

oF readlng Many model klts are avallable

for Leaiiii}ig (Coler Haas; Busﬁnell &
Weinberger, 1972) involve reading
activities.

50. Provide alternative activities, so
that students have options from which to
select their tasks. When students feel they

have no alternatives, pressure may build
to the explosic ~ point. This is especially
true with secondary students.

These fifty ideas are only a starhng

point: I am certain that you have many
other ideas which are just as good, if not
better than these suggestions.

In my experience working with dyslexic
students 1 have never encountered

elementary or secondary pupils who did

' not respond favorably to instruetion by -

conscientious teachers. A success-oriented ;

viewpoint is essential in Wbrking Wil‘h

disabilities: This positive attitude, in com-
bination with carefully planned instruc-
tion, will lead to students’ improved
reading abilities.
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