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ABSTRACT

N . This survey was requested by the National Commission
on Excellence in Education to provide input from schools; colleges,
and departments of education (SCDE's) on improving the quality of
teacher education. Survey questions sought information on preferences
for recommendations to make curriculum more rigorous, raise entrance

criteria, and extend programs beyond four years. Information was also
sought on recommendations that had been implemented. Questionnaires
were sent to 432 representative institutions with a response rate of
92 percent. Types of institutions included public and private SCDE's
offering doctoral, comprehensive, general baccalaureate, or
specialized programs. About one-half of the department heads highly

preferred making curriculum more rigorous and raising admission .
standards as methods of raising the quality of teacher education: -

High implementation of these recommendations was indicated. Little
support was given to the recommendation that programs should be --
extended beyond four years. This report provides descriptions of the

characteristics of the surveyed institutions and their programs, and

a brief analysis of findings. Survey da%a is presented in tabular

format and a copy of the questionnaire is included: (JD)
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Perceptions of Methods for Improvément

Almost all (94 percent) of the Nation's schools; colleges, or departments of ,
education (SCDE's) have implemented one or more measures to improve the quality

of teacher candidates during the past 5 years, according to _a recent survey con-
ducted .y the National Center for Education Statistiecs (NCES) through its Fast

Response Survey System (FRSS).
The survey was requested by the National Commission on Excéllence in Education
to provide input from SCDE's on the issue of improving teacher education. During

hearings held throughout the country;, the Commission was presented with often
conflicting recommendations on how to improve the quality of teacher education.
Although many of these recommendations required changes in Federal; State, or

local policies, several applied directly to schools/departments of education.

entry into the teacher education program, making the curriculum more rigorous; and

Some of the recommendations directed to SCDE's included raising the standards for

extending the program beyond 4 years. Among the methods suggested for improving

the curriculum were increasing requirements in liberal arts (general studies),
" inereasing professional studies, and increasing the amount of student teaching. The
survey was designed to obtain the opinions of heads of schools/departments of

education regarding these recommendations. (Descriptions of the survey and the
survey questionnaire are included in latter sections.)

Improving Teacher Candidate Quality

When asked about measures implemented to improve teacher candidate quality, over

" four-fifths (85 percent) of the SCDE's reported making the curriculum more rigorous

during .the past 5 years, and almost three-fourths (74 percent) had raised the criteria
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for entéring the teacher education program (see table 1); About one-half of the.
department heads highly preferred these measures as methods of raising the quality
of teacher candidates in their institutions (52 percent for strengthening the curriculum
and 47 percent for increasing entry standards).

Another suggested method for improving teacher quality is extending teacher education

beyond 4 years. SCDE's gave this method little support, a finding that contrasts
sharply with the recommendations of many education authorities, both in testimony
to the Commission and in education literature. Only 5 percent had extended their

teacher preparation programs,; and only 15 percent expressed a high preference for

doing so. Moreover; a majority (57 percent) gave this measure a low preference

rating (not shown in table). It is not clear whether this lack of support represents

the perception that such reform is undesirable, infeasible, or both.

Classification of Institutions

The survey findings were also analyzed using a newly ‘adopted classification of
institutions of higher education based on total degrees awarded and the fields in

which the degrees are awarded: Each 4-year institution is ‘classified as either :.

doctoral, comprehensive, general baccalaureate, or specialized. 1/ Approximately 60
percent of all 4-year institutions (varying proportions in each of the four categories)

have an SCDE with an elementary or secondary teacher education program.

Department heads in doctoral; comprehensive; and general baccalaureate institutions

expressed similar preferences for raising entrance criteria and making the curriculum
more rigorous. Furthermore, they had implemented these measures to a similar
degree (table 1). Doctoral institutions were more in favor of extending the program
beyond 4 years than the other institutions but were no more likely to have
implemented this measure. Responses from SCDE's in specialized institutions,

however, differed from those of SCDE's in other institutions on two measures.
First; specialized institutions were less likely to highly prefer raising the criteria

for entrance. On the other hand, they were more likely to have implemented

curriculum improvement during the past 5 years:

Piiblic/Private Institutions

Department heads in public institutions expressed a higher preference for raising
entrance standards and extending the program than did those in private institutions
(table 1). In addition, proportionately more public institutions had raised the
criteria for entering their teacher education programs. :

1/ Doctoral institutions are characterized by a significant tevel of activity in.and

commitment to doctoral-level programs. .Comprehensive institutions have a.

strong post-baccalaureate program, but do not engage in significant doctoral-

level education. General baccalaureate institutions focus primarily on under-
graduate baccalaureate education. The specialized category inciudes professional
and specialized institutions. Specialized institutions that have SCDE's are primarily
business; divinity; and teacher colleges, with,teacher colleges comprising less

than half of these institutions. J
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Change in Degrees Conferred

The percent change in_the number of bachelor's degrees in education conferred
between 1975-76 and 1980-81 was computed for each SCDE. As a result, SCDE's

were classified into three categories: high decrease (40 percent or more decrease),

moderate decrease (between 10 and 39 percent decrease); and low decrease/increase
{less than 10 percent decrease or inecrease). 2/ ;

Some differences in responses by percent change in degrees occurred, but there was

no consistent pattern. Proportionately more institutions -with small decreases or
increases in degrees had raised their criteria for entering their education programs
during the past 5 years; compared with institutions that had large _decreases in
degrees; however; all three groups were similar in preferring this measure (table 1).

Institutions with small decreases or increases, to a greater extent than the other
institutions, also preferred extending the program beyond 4 years.

Characteristics of SCDE's

Of the 1,206 SCDE's offering elementary or secondary teacher education programs,

11 percent were doctoral institutions, 32 percent were comprehensive institutions, 49
percent were general baccalaureate institutions, and 8 percent were specialized

institutions (table 2). Approximately 108,000 bachelor's degrees in education were
awarded in 1980-81. 3/ Over three-fourths of these were conferred by doctoral and
comprehensive schools (31 and 47 percent, respectively), while 18 percent were
awarded by baccalaureate schools and 3 percent by specialized schools. 4/ The
average number of bachelor's degrees per institution ranged from 36 in general
baccalaureate schools to 264 in doctoral schools:

' 9/ The number of bachelor's degrees is based on data obtained by NCES through

the earned degrees portion of the annual Higher Education General Information
Survey. (HEGIS) for academic years 1975-76 and 1980-81. The percent change
was computed for SCDE'S for which earned degree information for the 2 years
was available and which awarded more than 15 bachelor's degrees in education
in 1975-76 (a weighted total of 943 institutions). Institutions that awarded 15 or
fewer degrees were excluded from the percent change analysis, because the

percent changes in degrees for these institutions were based on too few degrees
to be meaningful.

3/ In 1980-8l, there were about 141,000 newly qualified teachers, according to the
National Education Association (Teacher Supply and Demand i ic_Schools;
1981-82). Included were the 108,000 bachelor's degree recipients noted above,
and_ about 33,000 other persons who received bachelor's degrees in other fields
or master's degrees, but who .were also qualified to teach for the first time.

4/ Estimated from the earned degrees portion of the NCES Higher Education
General Information Survey (HEGIS) covering the 1980-8! academic year. Data

on ‘bachelor's degrees in education were missing from this file for 14 SCDE's in

the sample (an estimated 78 SEDE's in the universe).
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Of the 1,266 institutions. providing elementary or secondary teacher education; the
majority of doctoral and comprehensive schools are publicly controlled (75 and 66

percent), while most of the general baccalaureate and specialized schools are
privately controlled (82 and 98 percent). Overall, 38 percent of the SCDE's are

public institutions and 62 percent are private. In 1980-8l, public institutions

awarded 78 percent of the bachelor's degrees in education, while private institutions

awarded 22 percent (not shown in the table).

In the 1975-76 academic year, 155,000 students received baccalaureate degrees in
education: In 1980-81, the number had dropped to 108,000, a decrease of 30 percent.
Doctoral, comprehensive; and baccalaureate institutions all experienced about the
same percent decreases (30-31 percent) in baccalaureate degrees in education over

this period, while specialized institutions averaged a 17 percent decrease.

improvingiﬁé_*téééﬁéfﬂééﬁbﬁ, Curriculum

No consensus emerged from department heads on methods to improve the teacher

education curriculum. "Increasing general studies" and "increasing the amount of
student teaching” received high importance ratings from 30 and 28 percent of the
SCDE's, and low importance ratings from 28 and 40 percent (see table 3). ,
"Inereasing professional studies” was perceived as least important; only 15 percent.

of the department heads rated it highly important, while 41 percert said: it was of
low importance. :

Department_heads who considered additional general Studies as highly or moderately
important (71 percent) also indicated which of three specified fields should be
increased. Language/communication skills was the leading field (79 percent),

followed by mathematics (65 percent), and science (45 percent).

tos

Classification of Institutions

In ratings of methods to improve the ‘teacher education curriculum, responses varied
according to institutional type; particularly for specialized institutions; however,
since the number of specialized schools is small, many of the apparent differences

were not statistically significant: One difference that was significant concerned

the importance of professional education studies (table 3). None of the specialized
institutions considered increasing professional studies to be a very important means
of improving the curriculum; for the other types of institutions; ratings of high

importance on this method ranged from 1l percent (baccalaureate schools) to 23
percent (comprehensive schools).
/

public/Private Institutions

On the whole, perceptions of methods to improve the curriculum were similar for.
public and private institutions (table 3), although public institutions-attached higher

importance to increasing professional studies compared with private institutions (21
percent vs. 11 percent).

o



Graduation Requirements

Nationally, SCDE's require elementary school teacher candidates to take 31 semester
credit hours 5/ of professional studies and 10 credit hours of student teaching, on

the average (table 4) (see attached questionnaire for definitions of these require-

ments). For teaching at the secondary level, requirements average 19 credits in
professional studies and 10 in student teaching. 6/ The required hours in these -

areas, however; vary widely across SCDE's. For example, about 10 percent of the

SCDE's require 46 or more credit hours of professional studies in their elementary
program, while another 10 percent require 19 or fewer. Based on an average of

120 credit hours needed to graduate with a bachelor's degree, the average profes-

sional studies and student teaching requirements constitute about 35 percent of the

total credits at the elementary education level and 24 percent of the total at the
secondary level.

have 5-year programs; most of which are in California. There, a fifth year of
study is required for fuil credentials; including 18 hours of professional studies, 12

While most teacher- training occurs in 4-year. programs, about 5 percent of SCDE's

hours of student teaching, and a bachelor's degree in a non-education field. There-

fore, California requires slightly more student teaching; on the average, but con-

siderably fewer credits in professional studies, particularly at the elementary level.
Individuals can teach in California with preliminary credentials that require a
bachelor's degree and 24 credit hours in education (12 hours each in professional
studies and student teaching): The remaining year of study, including 6 hours in

professional studies, must be completed within 5 years.

In elementary teacher programs; the core professional studies curriculum consists of
45 percent theory and 55 percent methods, on.the average. This pattern is reversed
in secondary programs, which average 56 percent theory and 44 percent methods.

Although the "ideal" proportion of theory and methods in professional studies has
been a subject for debate, some respondents argued that this question imposed a

false dichotomy. According to them, theory and methods should be, and frequently
aré, fully integrated in all education courses. '

Classification of Institutions

Although requirements for student teaching and professional studies generally are-

similar among the different types of institutions, several significant differences
emerged for the elementary level program (table 4); Doctoral institutions require

more credits in professional studies than the other institutions, while specialized
institutions require more student teaching.

- =

5/ Quarter credit hours have been converted to semester credit hours.

6/ The survey attempted to obtain general studies requirements as well. However,

during data collection, it became apparent that ‘the diversity of program ,
structures among SCDE's and differences in interpretation of general studies and
requirements led to inconsistent responses. Consequently, this item was dropped
from the analysis.



Financial Effect of Raising Standards

In addmon to their assessments of teaching requirements; department heads were

asked whether a significant increase in standards would have an adverse effect on

the financial position of their SCDE. TﬂO‘thlrdS felt a significant increase would
affect them, either moderately (44 percent) or in a major way (23 percent). The
other third felt the effect would be insignificant.

Survey Background

This survey was requested by the National Commission on Exczllence in Education

through the Office of Educational Research and Improvement; U.S. Department of

Education: : The survey was. performed under contract with Westat, Inc:;, a research

firm in Rockville, Maryland, using the Fast Response Survey System (FRSS). FRSS

was established by NCES to collect small quantities of data, needed for education

planning and policy formulation, quickly and with minimum burden on respondents
In November 1982, questionnaires were mailed to a stratified national probability
sample of 423 institutions of higher education representing an estimated total of
1,206 colleges and universities providing general elementary and secondary teacher
education; institutions providing training in specialized fields only (e.g., agricultural
education) were excluded from the sample. The response rate was 92 percent. All
statements made in the text are significant at the 90 percent confidence level or
better. Standard errors for selected items are presented in table 5 as a general
guide to the orecision of numbers in the tables.

For More Information

For information about this survey or the Fast Respornse Survey System, contact
Douglas_ Wright; National Center for Education- Statistics, Brown Building, Room
600, 400 Maryland Avenue, SW., Washington, D.C. 20202, telephone (202) 254-7230.
For single copies of this bulletin; or for more information about the Center's
statistical program, contact the Statistical Information Office; at the same address;
or telephone (202) 254-5057.
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Table 1.--SCDE preferences for methads to improve teacher candidate quality aad imple-
mentdtion of theése methods in the past 5 years, by SCDE characteristics:

United States, winter 1982-83

~ High preference Implefiented in past 5 years
SCDE characteristics Make Co ‘Extend Make S Extend
curriculum |  R31S€ | program |curriculum | Raise | program
o — ance - entrance . "
. more eriteria | Devend | _ more . lgrjceria beyond
rigorous 4 years rigorous 4 years
Percent of SCDE's
TOTAL +vvvvvvavacecns 52 47 ‘15 85 74 5
Type of institution:
DOGEOTAl .evnvcenvivoans 56 53 28 83 15 6
Comprehensive ........-. 54 52 17 84 78 10
General baccalaureate 54 47 : 11 86 74 3
Specialized . ... ..i..00 33 23 9 96 64 3
Control:
PUBLIC «ovavavccseciosns 57 58 21 82 83 6
Private ....ceevesesenss 49 40C 11 88 69 S
Percent change in
bachelor's degrees
in education: %/
Lirge decrease :i.:-.--- a3 50 11 83 71 4
Medium decrease ...i..:: 60 50 10 87 85 3
Small decrease/ - . . ] —— -
iOCTEZSEe ..escvcoossos- 49 55 24 83 82 10

1/ Between 1975-76 and 1280-81. Based on data from the eariied degrees portion of NCES'
Higher Education General Information Survey (HEGIS) for academic years 1975-76 and

1980-81. Data on degrees conferred in one or both years were unavailable for some
institutions. [In addition, institutions awarding 15 or fewer degrees _in 1975-76 were
excluded becausSe the percent changes in degrees for these institutions were based on
too few degrees to be meaningful.
Large decrease -- 40 percent or more decrease.
Medium decrease -- between 10 and 39 percent decrease. .
Small decrease/increase -- less than 10 percent decrease or increase.

-~
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Table 3.--Distribution of SCDE'sS with elementary or Secondary teacher education programs
ig 1982-83 and_bachelor's degrees in education conferred in 1980-81; by
ingtitutional type

Institutions with Bichelor's degrees Average’
elementary or__ in education .oumber of
— e secondary teacher conferred in bachelor's
Type of institution education programs | 1980-81 1/ degrees
,,,,,,,, — . per
S Percent | (..o - Percent institu-~
- Number | ¢ total Number of total tion 2/
TOLAL vovvnnnns viiieiaas 1,206 100 108,000 100 96
Type of institution:
DOGEOTAL «eneeevnnsssiiies 130 ii - 33,800 31 264
Comprehbensive ....c.:ccc0e. 386 32 51,200 47 134
General baccalaureate ..... ) 590 49 19,600 18 36
Specialized ......-.c0iees ) 100 8 3,300 3 45

1/ Estimated for the sample from the earned degrees portion of NCES' Higher Education
General Information Survey (HEGIS) for academic year 1980<81. Data on bachelor's

degrees in education were missing from this file for an estimated 78 SCDE's.

2/ Based on SCDE's reporting bachelor's degrees in education:

Note.--Dercents may not add to 100 because of rounding.
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Table 3.--SCDE preferences of methods to improve the quality of undergraduate teacher

education curriculum, by SCDE characteristics: United States, winter 1982-83

~ High importance

SCDE characteristics Increase Increase Increase
‘ general .student professional
- studies B teaching studies

Percent of SDCE's

TOTAL +vvvvrronenovnnsasorsnsasnnssss 30 28 15

Type of iastitution:

DOGLOTAL sevsvsrmsnsosnananssononanssssos 29 24 17

COMPrehenSive ««oscaursnronsoneoanseness a9 25 23

Generil baccalauredate .i.......c.eoccecore 32 29 11

Specialized ......cioeiiciriiiieranenes 17 38 0
Control:

DUBLALC oveveonensarsasivsnsisonsnennsns . 28 25 21

PrEVALE .« cvvesrovocsosssnesesssssascossse 32 29 11

Percent chinge in bachelor's degrees in

education: 1/

LATRE AECTEESE «:oovrunnessnneeoannosons 31 33 13
- Medium deCrease....ioiveoserromrsorences 37 25 17
Small decrease/inCrease ....c.ccesvoccns ) 17 29 19

Higher Education General Information Survey (HEGIS) for academic years 1975-76 and _
1980-81. Data on bachelor's degrees._in education conferred in one or both years were
unavailable. for some_institutions. In _additiom, institutions awarding 15 or fewer

degrees in 1975-76. were excluded because the percent changes in degrees for these
institutions were based on too -few degrees to be meaningful.

1/ Between 1975-76 and 1930-81. Based on data irom the earned degfees portion of NCES'

Large decrease -- 40 _percent or more decrease: ,
Medium decrease.-- between 10 and 39 percent decrease. o
Small decrease/increase -- less than 10 percent decrease Or increase.

Josd
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Tabie 4.--Average number of credit hHours required inm

undergraduate teacher education

programs, by SCDE characteristics: Unitéd_Statss; winter 1982-83 -
__ Elementary Secondary
SCDE characteristics professional Student Professional _Student
‘ studies teaching/ studies teaching/
- ) | practicum | s practicum
_ TOLAL vevevrrnnnannns 31.3 10.5 19.0 9.8
Type of institution:
DOCTOral secsevcennnonss 34.3 10.9 19.6 9.4
Comprehensive .......... 30.6 10.7 18.1 9.8
General baccalaureate 31.7 9.8 19.4 9.4
Specialized ............ 28.6 13.0 19.3 14.7
Controls:
BUBLIC .vvvveveeeiininss 31.8 1.1 18.6 10:1
Private ...coceeevcoonss 31.0 10.1 19.3 9.6

O
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Table 5.--~Standard errors of selected items

Item . Estimate

Hational averages:

Credit hours roquired in professional gtudies (elementnry o _o
7777777777777777777 e 31.3 0.4

16v8l) .. Ci i il iilisiitiitiesiasanacanrsananana

Credit hours required in student tonching/pructicum o o
(elementary level) ..c.ce.ieicicicnssisosnsacsinsosocesnaco.ns 10:5 0.2
Credit Hours required in professiobal astudies (secondary o o
level) ...........................................;.;.;..;-; 19.0 0.3
Credit hours required in student teaching/practicum :

(BECONUATY 1@VAL) +ocrrrsssesusosssvorassoosonnsonsnsoanssns 9.8 0.2

Percent of all SCDE's:

Indicating righ preference for raising entrance criteria ... 47 2.6
Indicating bigh preference for making the curricuivm more -
TiBOTOUB .custievrevvnncooscoocososusocsosscsosonsocnannsonoens 52 2.8
Indicating high preference for extending the program
DEYONA 4 YOATB .. c.vevoveecccosesasrssonascsorssonsesosunsaos 15 1.4
That raised entrance criteria in the past 5 years .:.:..:.:. 74 2.3
That made the curriculum more rigorous in the past 5 o
FORADS ..o orososecososocrsssaasasesasssssnsesssannaossosnssin . 85 2.7
That extended the Program heyond 4 YEATS -:ce..o.ioooonnres. L 1.1
fndicating high importance for increasing student __ oL
CRACHIAE . i iieecieiiereranssasssncencscatacassanscnannencas 28 2.2
Indicating high importance for increasing professional . o
StUdLI@B .- .. .iciririscnirsscscstssssssiotaciracsceitacsassasnes 15 1.7
Iindicating high importance tor incréiEinﬁ general studies .. 30 2.8
Percents and averages for SCDE’'3; hy institutinnazl type:

Percent general haccalaureate schools indicating Eiéﬁ o o
preference for making the curriculum more rigorous. N 54 5.0
Percent general baccalaureate séhools indicating high )
inportance for increasing professional studies........... ave 11 3.7
Percent speciilized schools indicafini ﬁigh importauce
for incréiéing student teaching..cevioeanrsncorseroncsoonssas 38 20.7
Percent specialized schools indicating high importanmce o
for inCreasing general studies......... .. cciiieirrerrannrrnn 17 11.1
Percent doctoral schools indicating high importance o
for increasing general studies ... i i iisiiiiiicnraninnnns . 29 4.4
Average credit hours required in student teaching o o
in specialized schools (secondary level)........covuuuunne 14.7 4.2
Average credit hours required in student teaching o

...... 9.8 0.2

in comprehensive schnols (secondary level)......... oo

Q
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Note.--statistics used in this report are suhject to sampling variahility. The estimated

standard_error of a statistic (a measure of the variation_ due to sampling) can he

used_to examine the precision. ohtained in a particular sample:. _If all possible

samples were surveyed under similar conditions, intervals of 1.645 stardard errors

helow to 1.645 standard errors ahove a particular statistic would include the-

average result of these samples_in approximately 90 percent of the caces. For

example. for the first item in the table (average number of credit hours required
in professional studies at the elementary level), a S50 percent confidence interval
is from 30.6 to 32.0 credit hours (31.3 + 1.645 times .4). 1If this procedure were

followed for every possible sample; ahout 90 percent of the intervals would include
tbe, average number from all possible samples.

11 1e
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Survey Questionnaire

7AST_RESVORSE 5. 3. ORFARTREN? O XOUCATION . rois epproved
SURVEY SYSTEN EATIOWAL CINTER FOR EDUCATION STATISTT! om 0. 1830=0310
WASNINGTOM, D.C. 120302 . App. Exp. /1)
- thia tepore [#_satBovised By Ise {20 0:3.C. 122le-1]. Whils YOU ers not
Sumvey oF Teacrar ESicATion tequiced to respond. your cooperscion is needed tO make the resules of
‘ : - chis survey compcsbeasive, accursts, and timely.
sisass samwe: i fol1oWiny_quastions_or YouUr on-cowpus. undetdraduate regquler-professionsl programs for lnitlal
taaching_certificstiom for the 1983-1983 soademic yeer. Q.7 _AED_Q.IT APPLY OHLY T0 ELDNENTARY ANO STCONDARY
AS OSFIWED BELON, TAR XOWATNING QUESTIONS APPLY TO ALL UMOKRGRADUATE EDUCATION PROGRANS.
. Eieeemtary ingiudes qessral elemencary, eazly childmood. Peeschool. and/oc kindergacten.
. 525" oncacy includes all sabiect specialcies and speciniization in senior high. junior high, or midais 3Ghool
teaching. ! S R .
. peogtams:  Apecial eduastion. physical educetion, f ine ercs ecucstion,
suppore personnel (e.q.. guidance counselors. 1ibcscisns).
1. Enisr tha grsdustion requiresenta.for undecgcadate students in your_elecentary and_secondary ceschec
peograms_{nots the exclusione seationed sbove). Avecsge across diffecenc programs vithin L3
respectively. - R i A o T
— = verageS
___ _ _qndecgraduats 9drfaduation requiredents - | ziementary | —Secondary
N Credi: houts cequicad n general studiss (Any courses Offeced outsida tbe cducstion
schcol/department, e.9.s libeczl-erts.--If -eress of_concentratiaon. major fieids of _
study, etc. ara tequirod for tescher candidsctes, include the everage number of - -
credit hours ceGuired in these eress.) - - _. _
8. Credic houcs cequired in student tesshing/practicom - 1g.5 | 9:8
G. Credic hours reguired-in-professional studies_(Thode Courses offersd bY che educs- ’
tion sghool/dspertwent as part Of the preparscion of teschers. EXCLUDING CREDIT - = .
_NOURS IN STUDENT TEACNING/PRACTICUN.) — _ 31.3 19.0
0. Check whether semastst Ot JUATEST hOUrS ere umedi semestor | _| duacter | _|
. Check length Of your twadher eduaetion progeami 4 yesr [ _1: S yesr |_! 3 Other | 1 Specify .
12, Within. the Ceedit_houes tequiéed for professionsl_studies (0.1.C). tbere ere core faguitesencs. Core :équicemsnte
consist of those coucses that all-students must caks_and Ebode_ Ethat studénts must Select [crom e specified group of
courses vith similer contant. excluding student tseching/pragticum. Zstimsts the Dercsat of theory end mechods in
the corw requiresenca for ¢l Y end dery ha 160, L Averace '
x e Averages
Cara fequir Elepencary | Secondaty
X Terconc theor7 (cbeotstical prinaiples to explain tesching and 1eacning) : 45 56
3. Fercant Dethods (tedhmiques far tesching subject metcsr) 55 | 44
111. A. cheek high. medium, o¢-10w to_[ndigate_ your pre- B. Coeck yes of no to indicste whether youf school/
fatence for each of the following seecurss for departnent of educicion has Implimenced Sach of
llzevtmr:?t mlltxglljzhtqriiﬁiéi'::’ghgg‘ the following sctivities in the pest S yeeld.
—_ _candidetes in ut SShoo. eparteent C© uestion . T
__Percents P SeeLI - :
A. Preference e e e wandidere dusiiry
e —— Meesutes %0 isprove teschet candidete qualiczy
digh | medium | Low -
37 40 12 | 1. Raising cricerie fAE ancranas to the school/deparcaent of educetion
éé 41 7 | 2. waximy EN hts rigorous/challenging for students
15 28 57 3. Txtending tha langth of tessher educstion beyond ¢ Yesrs ;
q. Other (specily)
Iv. chatx nigh, wedius ot Iow ©5 Id1SEEs £hé [mpiefinde of each of the following methods to improve the qualicy of
the curriculus for grad teacher Preparstion in your school/depactment of educstion. il
Percents
. . o el . o N Inpot tencs
o improve quality of curriculum for undstgcaduete teacher prepacetion _— ———
e | nigh | medym Low
ve smount of tequited atudan€ €eachind/oeacticws 28 |__32 40
e number of requirsd profasiionil studies credit hougs 15 44 4T
T incceame_tha Aumbar and/or_qoelity of ceduiced Senerel scudies credit houts. If you . 1 no
checred high or sedium impactence. indicste which eceas: e 30 41 | 28
math 1 —!: Science [__1; Comsanicecion/lanquage skills I i3 Other |__| Specify _ e

¥. 1f your school/department of educetion werw to feise standecds. significertly.fot_undsrgcadue

_of ucetion v tescher_preperetion,
what. Lf eny. advecrse sffeCt would thate be on yout school/department’s abilicy to support icself u::riuhyr

__.nittla or none | __1; wmodétste . |__li wmajor _I__| . —
Peccan complating the MoiE ‘ — Title —
i ,  stete—— ehone———_

;}uéﬁl 2379-1%, 11/82 E —_— - — m———
Note: GSome national summary estimates are provided heére. Headings (e-.g..

waverages," "percents,” etc.) for these estimates were nc . included
on. the original questionnaire. .
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