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Who Are the Marginal Students?

Mnsl publu hlbh schools hzve a group of studentys who feel that hey
CUNNOL experience success in school: ch.ardlcxs of the nclbllﬁéfﬁood
family qu\x.round. and Euurdl inielligence of the students a high
school draws on; there will .1lways be students in the lower half of
achieventent; It is ot surprlsmg, that in a society that honors success,
mmpumoh, and achievement; some of these students will see them-
selves; or be pgrguvgd bv omgrs. as losers. Thus the term “marginal stu-
dent™ does not refer o any set of characieristics based on intelligence or

social class. Instead; the category of marginal student includes a broad

“range of adolescents; some bright and others less so, who find

themselves unsuceessful; unhappy, and even unwelcome in school.

Typically; the marginal student is in the bottom 25% of the class as
measured by grade point average. Frequently such students have failed
courses and are behind in acquiring the credits needed to graduaie.
Some lack basic skills needed to succeed in school. Their attitude and
conduct is likely to get them in trouble with teachers and administrators.
The most frequent offenses commitied by these studerits are refusal to
do academic work, smoking in the school, coming 1o school tinder the
mﬂugnu' of drugs or dlcohiol, and truancy.

According to miany edicators, trudticy is the most sngmﬁgam prob-
lcm for the marginal student becdtse it is lll\cly to lead to fmlmg,
courses, which in turn makes graduation difficult and even unhkcly The

lack of success in school pulls the margmal stadent into a down\\a'd

and

splml ol nq,all\'g upmgmu with lgmhcrx '1dmlmslr"{lor
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four years hut never erdua(c, and snll a few mlurs may gmdualc or
eventually receive diplonii lhmu;\h an ddult education program,
Nevertheless; thi wionp of didolescenits gains little from the formal
svstem of secondary education; aiid Hiost of them acquire a negative at-
titude about tormal edacation:

To help us better understand marginal students we decided 1o study a
group of these vouth thronglhiout a recent school yedr, At Thorcau High
School we found the “Hutters;” a loosclv knit group of 1b'0'ut 30
students who were given this name beczase they htm;, out at a small
shop called the Candy Hut located near the school: Thorean is a largc
high school, about 2,000 stadents; that serves a prcdommmcly white,

middle-class urban community. The Hutters are mostly freshmen and
sophoniores and are also part of a larger group that adolescents often
call “freaks.” While some of those who frequent the Hut are already
dropouts, most_are still enrolled; but they deny any allegiance to the
sthool and rebel openly by cutting classes and doing poorly in those they
do attend. There are a few students in the group who do well in one or
two classes they especially like because of the subjeet matter or the
teachier, but this is the exeeption. Generally they have poor academic
records dllll are frequently truant.

The Hiitters present an ihage of bcmz, “lald bacR ” Thcy describe
(lumscl\u as bclm. more rLLlud and less “up ng,h"‘ lhan non- frcaks
spicoons in Ll:{\s budUsL lhcy wodr Jad\cls in anuupauon of l‘1c time
when they can escape 1o the Hiit for a cigarette. In casual conversations,
they often bring up topics about dri: 35, partics, and getting “high.” They
also talk about masic;, expressing sreferences for punk tock and new

\\ a\c

Our study of the Hutters \\d§ dcsrgm.d in pan 16 find out how lhey
view school; but also we were interested in whv [hLy held their anti-
school views. An adult working behind the counter at lhc Hat made the
fotllowing comments about the students who hang out there:

This is the worst vear éver for luds Lumn.&, I lhmR these kids need a lot of
help. 1 don't 1iunk 1he parents care. The 1eachers used to come down here
and ga the kids who were skipping, bul now they say they don'i have

lime. Especially the freshmen are down here a lo1 this iLar When 1he

o 8
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Treshmen make their friends and one doesn’t go, they adl think they don't
Thiit's why thes'ie
come or LLl

want to. There's more siokhmy of midiiijaadii this ved
not in school. Next vear the schiool wili telt them, »Eithe
ot AR then what'll they do? Siv 2 Hes | Noii; giiess shiat, |dropped

out!”

In this adults analvsis of the Hutters, \L\erl L\plmmlmns are
otfered. The person alternately blames the parents who don't care dboul
what happens to their children and the teachers who now don’t seem 10
have the time to pursue truant students, [le also claims that peer
pressure Teads whole groups to cut classes when one decides to do so.
Finally, the use af pot is a cause of truancy and this leads to failure and
eventually dropping out of school. While cach of these “causes™ is prob-
ably contributory in some way to the behavior of the Hutters and
groups like theni, itis interesting that no criticism or blame is attributed

1o thie School itself,

¢ believe it iy important (0 take seriously the complaints and
fegatice experiences tie Hitters deseribed when they told us why they
didn't want to 20 10 sehool, 1 ouir stidy we asked, What was it about
thieir sehool experiences that caused these stidents to openly resist and
rLjLL( an institiition that elaims to serve lhun" Dld Iln sdlool inten-

unplmmnl that (hu ever led ‘ludcnls 1o Lnl courses that were c‘mly
within their academic ‘lbl]llv’

The Hutters attribute ¢ many of these ilL},dll\L experienees to the treat-
ment they receive from teachers and administrators: One of the Hut
regulars articulated what many in the group feel: “The s«.hool dmsnl
really eare about you as a person: [ mean; il yoa want to come 1o

sdmul hnu H \ou dnn L Ihu] don 1 hdng, aroun(l TerL is no sense of

tion lmnl the xdmol 15 reinforeed hn mar.y of them on a d‘ulv h' iis bv

lhcnr lcaghurs l)cll‘n nnu ol llu Hutters; offered a spLuhL example of

Mrs, L is nor g very good teacher: She docsni’t really Care if vou do ihe
work, and rhe stuff that she reaches, she just skims over it expecting you
10 know it. Mrs. L. is here (o teach for ike inoney, she's 1ol Hiere (6 taicli
uv. She throws o book at us and tells us to read these pages and write a
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prdgraphi, 1 told hier © riced extra help. { try the best 1 can; but she doesn't
give much personal attention.
Delk went 6if 10 <ay i somie of her teachers; rather than give her per-
somal attention; would cvern give a “passing grade so they don't have to
have you anymorc:"
Some of the teachers show open disdain for the students they teach:
This is likely 1o be the case when a class is populated with a large number
of students of Tow ability or motis

hostile; and inflexible — characteristies that increased student resent-
ment of sehool. A rescarcher attended several of the teacher's elasses
with one of the Hutters and recorded the following situation:

tv: »Why, what did t do today?” The response from Mr. R. was sharp:

Jiist get back there; mivbe voul cin join the rest of us in i week or so
when you're civilized.”

clear the students were overtly displiy-
manner was cynical and belittling.

~As thie eliss proceeded, i wi
ing dislike for Mr. R, In turn, hi

AU Giie point il the 1esson Mo RLinterjected, “"Now we're off and riii-

HiisUIKe?"™ Mr R: respoided with; *The fact you asked mie was o niistiake
on your part. [ expect you to know yeuar rules by now.” Suill later he com-
metited unnecessarity, “We're not doing very well; I was wondering how
long before we got to the obvious?”

While the belittling attitude of Mr, R, is somewhat more harsh and
open than that displaved by other teachers; there is clearly a negative
judgment rendered by many teachers toward the Hutters,
to alternaie between being ignored on the one hand aud “hassled” or
criticized on the other. For example, Ken, a student on the verge of
dropping out, says:

School is just one word — BUMMER: I hite it. I've got one class g day.

Ii*s the only class [ can pass. [ started with a full sehedule = Six, but 1

haven't been to cliss since Christmas — just got sick of it, It casy to

skip.
1

10
LU
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On the other hand; Bill says that if you try 1o get back into school after
skipping a lot you get hassled by the office:

Like Nr. P [a pricipal]. you go to him in the hall and ask him abour get-
ting back into closs and he hissles vou: You go up to get d pss for i
unexcused absence and they treal you like shit. Even if your parents go up
10 school; they give them shit, You feel like they're siying; “My god; when
is this guy gonni get out of here?”

The word “earing” is a prominent one in both the Hutters’ percep-
tions of the adults in the school and the adults’ pgrgq)nons of the Hut-
ters. The Hutters are labeled a “don’t care” group, and the adults are
§CCii as “not C;ifilig“ l'or iliCsc s‘iudéliis‘
ofrlhg sghool Loullsglg)rs. She dQSLrlbt.d the pldcc as onc where “you
cither sink or swim.” However, the school has a very good reputation
with the deademic students. “As tuture college students, the top half of
the Kids benefit from the program we have here, which ¢mphasizes in-
dependence and respornisibility. The parents of these kids are influential.
They have 1o probletiis with whit we do.” The counsclor went on to say
that the “open campis” is not appropriate for about 30% of the
students: the trecdom to leave campus encourages truancy in this group
and there ure no dxsuphndry consequeices for cutting clagses. Ultimate-
ly, howcvcr thé Lonsuqum(.(.s ol lruant.y are. cnlh(.r bcmg, dropped from

br;ldcs are; of course; hl\cI)v to lc'Id a Studcnl 16 drop otit ofsghool wheii

y"lduauon appears remote:
In our study of the Hutters, we fully C\pcgtcd to find thiem in conflict

with the school's tcachers and administrators; bat we aho dlscovercd
another arena of conflict that we had not anncxpmcd This was between

the Hutters and the amorphous &,roup of peers called “)ocks " So sharp
and significant did the Hutters see this conflict that it may be more im-
pormnl in somc rcspu.ts than thelr (.onﬂn.t wnh adults It IS nmportant

pargd (hLmSg:lVL} to thg Jog.R.s in terms of dlﬂ”crcnccs in Lomphanuc with
conventional roles and values in the larger society, and of what lay in
store for them in the future. The conflict between the Hutters and jocks

1

ol
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lndlulu Ilhn lhcrc is not ()nI) A4 spLuhL rth.(.llUn 0! suhoul bul also a

the nmwr d tinctions bu\\ccn the 1wo groups d"C czmly ldcmnﬁéd A
Jock was asked; “Who are the freaks?” The answer wis, “Pcople W-IO

hang out down at the Hut and don't go to class much:” A Hutter was

asked about the jocks:
¢ into athleties and elasses and popularity: They think; “I've got 1o

get the §iost populiar guy 10 go out with me.”

Other comnients we reeeived deseribing the two groups were:
Freaks roam the halis and <kip clitvoen, They don't get into school and
smohe pot a lot.

The freaks hitng out at the Hut, The caf and the IMC are for the jocks —
you never see a freak in the IMC,
lmks l.llk .nhiiiii h.l\Lhd“ nlnd hmlb.lll Freaks talk aboul drugs. Jocks

wear sporis-ooking clothes, more clogs. Freaks have blue- -jean JJLI\LI\
black t-shiris, Gnd bools,

A female Hutter deseribed the difference between the groups as follows:
The Hine berween them is the motives. \\'iiii i"rE;lk\ il's ﬁ;in of. life to
smoke [pot], like things dre getiing heavy and 1 Hace to get awiy froii it
ne matter what anyvone else thinks. For jocks school is a bxg show Dld(.c Ior
them. l”hc\ dress up and see how many boys they get 1o rai after theii;
Jouks want 1o be like everyone else. Freaks are all so different. There's lots
of individualism. 1 think the freaks are a huile bit open- -minded mnd
carefree and casy going. And they are happy with themselves. Whereas
the jocks are alwavs worricd about what others think of them,

A jock was asked. what the terni freak pieans to him:
Bewts, dirtballs; quadliides - call lllv.m '1n)lllln5 lh 1 hd\ 10 do mlh
drugs. A freak js a person who smokes marijuana during the school day.
I's someone who doesit’t kiiow the itteaning of soap.
It became apparent to us that the conflict between the Hutters and
HE [2
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jocks went bevond th use of nq,dlwc labels and stereotypes. Onc Hut-
ter reported that a person she knew wis afriaid to conie inio the Hut
because she “nn;hl pet bewt ap:” Ano(hur blrl said lhdl “T]]CFL s alot of

them [jocks] in our chorus LLI\\ There's only three of us and when we

start talking they jll§l look at us; bat whcn they start talKing there's so

many of them. So one ddy jcnny jast said; “Shuit up, you're so im-
mature.” ™ In another situation; a Hutter told about walkmg down the
hall one day: “1 walked past lthod\ chic dnd shmusl said, ‘You bitch.”
So I just turnzd around; because 1 wasn't surL that 1 heard her ru,hl 1
said. ‘I'm not a bitch, you stupid jock.’ She was slandml. with five of her
friciids, $o 1 just asked her it she wanted 0 step outside: She wouldn't.”

Ted. who is especially articulate about his feclings; made the follow-
ing cominents about jocks:

SmmL in E llL[l\h cliss rumluls me of snmm. m a bowl of Froot [oops.
The jocks are llllhgdl’dl)l\ idiotic. They laugh at dn)llung th) sav. The
big jocks make totally stapid faces and comnients at the girls. 1 find 1t
positively sickening listening to their synthetic tulk, such ; , *Oh; how are
vou, vou lnul\ S0 nlu mdu\ Are you EOIng 1o lhc nixer l rlddV \\uh a hlb

Snnulmlu I think I'm plavmg_ a pdrx in AhCE in WondLerd

From time (o tinie one cian hcar slmllar comments in the Hut about a
class that is dl\lll\ud bcwusc there dre too many jocks in it that receive
prcrcruuml trearmient from the teacher. A typical Hutter vicw was ox-
prcssul to the observer bv Della: “You can tell who her favorites are.
They are Doug. Erin; Jer\, 4nd Laura. Erin is her favorite becausc
she's a straight A stadent:” Thic studerits pointed ot by Della all sit on

onc_side of the room; rcsulnm, i a segregation of “favorncs“ and

“failures.” Whether intentional or not; this grouping of students was
noticed by several who resented it:

It is clear from our observations durm&, the SLhOOl year that cach
group has its own spacc. The jocks have staked out the cafeteria and
conduct their socializing there. No freaks riﬁﬁg around in the cafclcrn
during their free time. Instead they break into subgroups and eslabhsh

“ownership” of various areas around the fringes of the school: The ter-
ritory each group occupies has psychological sngmﬁcancc ThCJocks feel

comfortable within the school and thus occupy the center of the

o/
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lhc Hul whiich pruncks lhcm witl: a D]dCC to feel psygholo;,ually and

physually secure. Thcy Lan mgagu in Lonvcrsauons wnhout fcar of

rlies. Thls territorial factor 01 the Hutters tends to Ioslcr group identi-
ty: The “we- thgy" dichotomy is strengthened. The group identity rein-
forces Hatter behaviors and attitudes, The rejection of school, cutting

Llass'LS' dlshl\c of _]OLI\S' and usc oI drugs is lcgmmatgd in the Hut

group subgulturc
This setting of conflict and stercotyping appears to mﬂu;m.c cagh
wroup’s self-concept regarding their future career goals. Members of
cach group were asked to project what they thought members of their
own group and the other group would be doing after High school. A pat-
tern of agreer sont was evident both within and between the groups.
A "':rii;ilc iim 'Lr s:iid “MOS( OT them [jo'cks'] g,ci a g'o'od p'aying j'ob’ or

agrees v.nh hc “Mosl of thc jOLl\S wnll g0 10 Lollq.,c - school is all
they're into. lluy re not outgoing in life like we are: A lot of _]OLk§
they'll go to college tor tour years and marry a douor and have kids: 1
want more out of life.” On the other hand; lhls person described her
group as ;_.,cllmg snmll jObS 'The ;_.,lrls will work as waitresses: The guys

A lunalc _)OLI\ prgdu.lgd lhm mosl of her group will go to college.
“Soitie wﬂl 20 higher, like a masler . On the other hand, she saw freaks
getting “mmnmum wage paymg, Jobs » Freaks tend to agree with this .
assessment of lhur future; For example, when asked what his group

would be domg in five years, Tom replied, “getting fired from jobs or

Lollcumg unériiﬁlojmém

“There is a curious ambivalence in what these adolescents say about
their future role in the work force. The Hutters seem to assert a sense of
supmomy over the jocks. The jocks are seen as frivolous dnd shallow,
sively LU['ILLrnLd about conformity and achievement. The Huitters

project a tuture in which the jocks get the “good jobs,” but this is said in

LY
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a way that scems to deny those jobs are desirable: The Jobs are “g,ood"
only in the conventional uxllure but the Hatters do not want (o be part
of this culture. They want “more out of life.”

Is thi§ posture. géﬁtiiiié" AEc iiiésé édblcéééhté Eéb?éééﬁiéii&é 6i' a

life? Or is this attitude all “sour z,rapc.s"" It may be Ihal pulung: down
the jock’s eulture as “inferior” is a simple defense mechanism and; when
a few years have passed, the Hutters will be disappointed and bitter
about their lack of suecess in the mainstream of American society.
There may well be a sense of hopelessness as they face the future with no
diploma, no skills, and few opportunities to engage in other than entry-
level positions at minimum wage. Our interviews with other dropouts
who are now young adulis indicate that a substantial majority of them
feel a sense of niissed opportunity as a result of their failure in school.
We expect that niany of the Hutters who feel rejecied by the sehoot and
who respond by rejecting the school will someday regret their situation.

This case study of the Hutters may not be generalizable to every high
sdlool iif the country. The divisive conflict between the Hutters and
J()LI\‘ nidy not be present everywhere, but there is probdbly a group in
most schools wlio have learned fromi their ddy to-day experiences that
llky are l()\u‘% and that SLhOOl is ot for themt: The Hutters articuldte 4t
least some of the pereeptions and tgclmp that adolcsgcnls hold as a
resait of their school experiences. We believe that importart qucsuons
aboat the problent of sehooling for marginal students are found in the
slory of the Hulters: These need to be answered by edueators who en-
counter the marginal student dally

One is a value-laden QULSIIOI‘I Should public high schools concern

lhgmsclvgs wnh small g,roups of margmdl sludenls who do not seem to

concerns the cﬂorls of schools to rcspond LOI‘IS[!‘UL[IVCly to the margmal
student: Can publie high schools create programs for the marginal stu-
dent that replace failure with suecess, rejection with aceeptance, and
alienation with social integration and bonding to mainstream society?

In response to the value question, some have argued that schools are
generally doing a fine job of educating the great majority of students,

.and that it is inevitable that some portion of the high school population

[5
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will be social misfits who are not rL’uhLd by the sehool; This position

assunes that schm)ls now ofler an 1ppr0prmu range of cour 5, u(ab-
lish @ positive lerning environnient; wnd have 1 seaff L()mmnlgd 1o the
cducation of all stadents: Those who hold this posmon argoe that those

students not willing to take ddvlhl'u,c of the opportuiities offered

should leave school to those who want an education:

However; it is not just a few extreme cases who are not bun{, served
by public schooling; 20% to 25% of the nation’s youth drop out of high
school, and i many urban areas the dropout rate is closer 10 50%.
These data suggest there is a serious institutional problem and L;ll;lilérigc
the assumptions that all high schools offer an appropriate range of
courses conducted in a positive climate by a dedicated staff interested in
suecess for all. When otherwise normal adolescents who have sufficient
intelligence to succeed in school, such as the Hutters, become alienated
and reject the school, should not educators attempt o find ways to re-
spond i.‘Oni;lrlicli\'cli' to this signiticant portion of their clientele?

There are at least three major reasons why school$ should be con-

ceriied about the educiition of the marginal student. The first concerns
thie issue of equity in providiiig educition for all in a demoeratic society.
‘The seeond conceris the well-estiblished correlation between lack of
ediication and soiial prohlcm\ of crime, welfare, ‘md unic:::ploynient,
which ereate stress on families, The third speaks to the sdl -interest ol'
\Lh()()]\ i ai cra of (lLLllnlllL enrollinents @nd redueed support for

L very sludcn( it this couiitry s o rthl ou publulv findnced gduaa-
lmn appropriate lor his or her nuds and abllmu Tliat sonie studenits
are brighter or more moll\JILd or LJSILF to unh does not mean the
schools shoald direct their energies only to serving them: Just as handi-
capped or learning disabled students now have a right to additional
resourees to insure their proper education; so it can be argued; marginal
students; the great majority of whom have normal intelligence, may
need special programs to benefit from a publicly financed educational
system, This posttion assumes that the same program for all students
may not always be fair; marginal students probably require a different
kind of program if they are to receive a fair share of educational

benefits,

1y 16
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The second .1rgumml is that a variety of social problems are; at lLﬂS[
in part, the result of an lndquthlL cducation. Equily issues aside, it IS
argued that our society can avoid more L()\[ly brbblcms lalLr by m-
vesting in the development of its vouth, A poorly educated erson or
one \\nhoul a hlz,h sghool dlplomd n morL lll\dy lo hccd WC”ZIFL
Lmnl» services. The dropoul is more lll\cl\ than the grddualc to bCLOhIC
involved in the legal system as a result of criminal activities. Thus, while
the costs of good schooling may be high, it is argaed that the costs of
poor schooling are even higher for society.
nilly, the self<interest of schools is served by the retention of all
LllblblL studeiits. The days of overcrowding in schools are gone. Double
shifts are no longer nLLde to auommodatc th post-World War I
baby- boom poptilatioii.
tion of Jobs for tedchers 'md ddrﬁiiiis’lmlors ln dddmon most states
fand school distiicts with a formula based on average daily atiendance.
This nieansy that cach addxlloxml student gehierates additional dollars for
a local systenr; \\hllc cmh dropoul or non-ditender reduces state aid.
Schools ¢an generate incoine they wold not othierwise have by prevent-
my: students from droppm;, out or by persuading former dropouts to
retarn; A L()()d program for marginal students can make inoney for a

school;

But can schools dcxm Hi rLsponsL that counters the experietices dnd
attitudes we found in smdgnls lll\L lhc Hutters? Is it possible 1o dcvdop
fully involve zhese students? Can a

courses and L\DLFILHLL\ that succe

school create the kind of climate that does not resalt in allcnatlon" Can

schools have a positive impact on the socialization and fatare career
orientation of adolescents? Based on an intensive study of several pro-
grams designed for the marginal student; we are convinced that answers
to all these questions are a definite “Yes.” Educators can make a
difference in the lives of these students, The remainder of this fastback
provides guidelines for and descriptions of effective programs.
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Guidelines for Effective Programs
for Marginal Students:

abou( v»hy thuc s(uduns rc;cctgd school Othcr times it was assumcd
that these s(udgnls were either lazy or didn't cure. Proposils to help
these students or * slmpg them up” dcpcnd in part, on what pcople think
is “wrong" with these stadents: Some have assumcd that it is necessary
to lmpron. thicir basie skills in rgadm;,, wrmng, and malhémancs to

make up for past failures and because these skills are essential to adalt

survival: Others have taken the position that the skills needed are not
academic but specific vocational skills that will make the young adult
employable after leaving high school. Still others have cniphasxzcd glv-
ing marginal students work experience, counseling them about careers;
and socializing them to the attitudes and work habits required in the
adult world.

While there is something good to be said for each of these ap-
proaches, none has had suflicient success with the marginal student
population to be used as the primary basis for planning school programs
for this type of student. Yet there seems to be a persistent effort by
schools to respond with programs that emphasize some kind of basic
skill remediatiogh or vocational training. Our review of the research
Iil'c'r';jiur'c ‘1nd C\}"alu'uiio'n 'o'f progr'ams s’uggas’t th'at such s‘ira('cgics areof -



tion of the problem. At worst, these resporises result in tracking

sludgn(s ineo unslunul.umg courses that stigmatize the suidents as

Ol d(l()IL\LLnl\ points to the nees for experiences that promou those
dnmnsmns of botl \mml dﬂd intel'ectual development that dre fan-
danental 1o the long term  suceess of young people as they enter
adualthood: While specific skills i in reading; writing; Jnd drllhmclm, and
vocational training obviously are needed; there dre more fundamenial

pgrsnnal '{nd snqu LthdLlu‘lsllLS rchlrLd lor Iom, lcrm sucgcss as d

kinds of upgrlgmcs thu have with their peers 4nd adulls in school;

community; and work place,

The positive experiences of the Hutters and most of the marginal
students we studied tended to be confined to their peer group; their ex-
periences with other peers and adults were moestly negative. This group
of adolescents was alienated from their school and from most of the
conventional roles and norms of society. In short, they were not socially
bonded to school or conventional society. Social bonding occurs when
there is a positive attachnient to parents and other significant adults,
\'vh'i'ch' ltzid@ ld il 'c'ommiim'cm ib p'ilrlicipiilc in lhc in'%lilulio'n’s; of §0cieiy
LndeLd in [hL main activities of lhc sghool

To securc student engagenient, the SLhOOl must provndc them withi
somie degree of success. Persistent l'ulurc and/or niessages of rejection
will likely result in estrangenient and seépardtion from the institution:
Also; the failure to- -achieve social bonding to an institation like the

school will hkcly hjvc some carry-over effect relative to conventioual

norms of work and cven obscrvahcc of the law: Evcry student should

have a niche in school where he or she can achieve success. If the schoel
fails in this effort; mérgmal students will create their own social system,
much like the Huuters, where an alternative social integration takes
piace with norms and attitudes that are contrary to the mainstream of

society.

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Social bondlng is onl) pdrl of adolugull duglopmgm, Jd()lLSLCHl\
must also grow intellectinlly; This; of coirse, is the fornial purpose of
sdmulmg However; it is eledr that nost nidarginal students have
dropped out of school xmnmll) if fot phvxuallv They are no longer
learning; but more significantly; 1hcv are not likely to C\pgrumc the
fundamental intellectual developmemt that is esseiitial in moders

Iulmolougal suuuy

more than the basic skills of rc‘ldm},, writing; Jnd arnhmuu (crlaxnly
these are essential, but they are not suflicient in oar Lomplu{ souuy.
and we w ould doa d]ser\'uC Io lhusc youlh \\c all mdrglnal stadents if
LU.ll as LdllLd[U[\ should be to hulp all students Lng,ag,c in whal Plagcl
lms Ld”L(l "Iornml ommlmns or Ihc dbll]lv lo Ln},d},c m abslracl lhihk-
dudupmx. lhc dblll[y to pgrtorm the muual operations inherent in
abstract thinking.

/\er.m thinkitig qumrLs a person 1o move from concrete nbjeets
(dll(UanbllL\ touls) and particular people and cvents (policen. an; foot-
bl Eannie) 10 dbstrdctions or concepts associated with these objects and
cvents (energy, cquality of rights, fair competition). 1l also involves
I mlp[lldnm. thought processes in ditferent ways to solve problems by
hV[)U[]]L\l/lHL a particular condition anid then corsidering possible rela-
shlps and conseguences. For exaniple, if . the price of gasoline in-
S5 \nll both consuniption decrease and supply increase? Abstract
science, social seience, and

tio

chdsc
thinking is required in higher malhcmahu
Ihc Lm Thus' \\ho \\onid participate hllly in the technological and
! S souclv need 1o be abslragt thinkers,

While there is no firm data on the proportion of adolescents who
develop the ability to engage in systematic, abstraet 1hmkmg, it would
appear that many marginal students do not hav; this skill; or at least are
not asked to use it while in sehool. There are several possnblc C\pland-
tions for the failure of this development 1o take place: It is well known
that adolescents develop at different rates physically and intelleetually,
but intellectual growth may also be stimulated by factors in the environ-

ment.
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sses among peers who
ii'rv.rlv.\\ lul\gl_\ to \nmul.u; mlcllucnml duxlopu;ml, The circle of failure
;ihd i'L‘nlL‘diilliuii mmiu'v, aiilil iilaicdm;;lii ixi lc§§ Ch:tlltnging curriculu all

l\ xumul.an L\erlLllLL\ N iny gl, es dn lmlg more than warchouse
voiith utitil they cither drop out or dritt through tour yedrs of low-level
academic work, with an occasional gesture toward  employability
lhrnubh \\nrk stidy. Mdn\ of the more interesting SOlel and intellec-
titil ‘ulmuu Gltered by the school are reserved tor the “best and the
brlkh(u! " Good students dre “rewa rded,” while the marginal students
are taught lhw mast pay for their niistikes and poor attitude

toward \Lh()()l Tinie and dpdin we hc.lrd aduls express LOHLLFH that
spu.l:ll proammx for lhc nmruml student should not be “too good”
because these students might et the w Tong iessage. The redl world will
be a tough pliace for (hcm and school should not coddle thicn.
Fortunately; there are edacators who are creating programsy for
marginal students that s[lmuldlc lhur social and intellectual dwdop-
ment, They see their task not as narrow sklll runcdlanon or warchous-
ing, but as providing an educational C\DCFICHC\. that can reestablish the
soctal and intellectual rddnnnshlp between stodent and school: 1n the
following section we will examine six programs for the marginal stodent:
They are similar in some respects, difterent in others. Some have prac-
tices that we do not wholly endorse; some do not always keep the goals
ot adolescent development in mind, NC\crlhclLss taken as a group,
these are good programs and they prmldc educators with some insights
into what kKind of schooling is likely to be effcetive with the marginal stu-

dent.
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Six Effective School Programs

I he anCLIlV(‘. pro;,rams dmusggd bclow hive an obscrvablc lmpact on
dfumc is defincd opgrduonally ds program suctess wnh studem
traancy; credit achievement toward graduition, and testiniony from

both students and Ldmmors Ihal lht. prograr was successful in allcrlng,
the pattern of conflict and rejection that had prgvxousiy L\lsléd in school

tor these students. These criteria of effectivencss are more modest lhan

the goals of social bonding and intellectual dci/elopmcnl advocated in

the last chapter; but this study was not dcsngntd to be a test of these
goals. That is a more difficult task and will have to wait for a later time.
Instead, the study is a first step in gaining some insights into the educa-
tion of those who have traditionally failed 10 stay in school. As initial
standards of cilectiveness, truancy reduction; credit achievement, and
positive attitudes and feelings about school are substantial enough to
provide insights into the ways marginal students can be educated.

Ri.‘iilhi.‘r EdilCilliiiii at Large (REAL) o
Reuthzr Alternative High School (Kenosha, Wisc onsm)

Reuther Alternative High School was established by the local school
board as an alternative to the two comprehensive high schools in this in-
dustrial city of about 100,000 residents along Lake Michigan. The
school is authorized 10 have 550 students, most of whom transfer from
the two lradmOnal suhools amr bccommg dnssansﬁcd or gcmng nmo



O

ERIC

Aruitoxt provided by Eic:

{
marginal student. Not unexpectedly; there are those who cortmuc to

have problenis and become what are called “contract breakers;” i

they do not meet the acadeniic requirements they undertook when é;‘lcr
ing Reuther. From this group about 25 are selected who; after an inter-
view, :irc jUdgtd likéli’ ui bériéﬁl l'kbhi ihé REAi Edrriculum

Il.rllt-unw tcdghgr.\ gcrnhgd in mdlh, science, l;ngllsh, and social studies.
The program is self-contained and the studemts stay together as a group;
taKing all their courses froni the tour staff’ members. It is possible to
carn a maxiniun of seven credits per school year in the program. This is
attrdetive to eredit-deficient students who can make up sonie lost ground
tm\ rd graduallon 1! thiey are willing to undertake the program plus an

smdlcs and English arc :1ll stressed, lhtrg is dan effort to mal\c 1hum ap-
plicable 10 real- \\orld experierices. Throuz,h the use of group activities
there is an cmplumx on bailding self- esteem anid responsibility. In part,
these oby.uncs are net by haVIm, stadents engage in decision making as

group projects are planned and carried out:
One important feature of the program is the ﬁcublhty afforded both
staff and students by pfb[,ramnllm, blocks of time that can be used ini
various ways. A sccond feature is the grbup ldcnuly that is established
by Keeping the 25 students together during the day: A third is the in-

novative curriculum dL‘VClOpLd by the REAL staff: The most inventive

aspect of the curriculum is an “experiential” component that places stu-
p p p

in day care LCH(LI’S and nursmv h' rh for lhr c hours

du)l volunlur

aqugmu curriculum includes .sludymg child dcvdopmcnl and aging; i
whith students are required to keep a journal of their experiences and ib
develop a small study relating some part of the academic curriculum to

their voluriteer experiences

The experiential componcnl is commugd in lhc second semesler by
gutting and renovating an old house or building that is owned by the
local comimuiity. In conjunction with contractors and labor unions,
students are taught about wiring, plumbing, heating, dry walling, and a’

5
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varicty of construction skills. While skill acquisition is important; this
group experichice is probably more significant bécause of the self-
esteent, contidence, and feeling of accomplishment that result from
'u'n'dcrlixkin'g a difticult task and making a contribution to the communi-
ln dddmon REAL Iitié dévcldpcd iih cxp'cri'c'nlial Lothpbhehi in

av mlablg from a loul |dL10rV Thls item was populdr in llm (.ommumly
and the studerits had no difficulty sellitig their entire stock and making a
proht.

Lincoin Educationa? Alternauve Progrnm (LEAP)

Lincoln High Schoc ( Wisconsin Rapids, Wisconsin)

B VLihqoliiVHighVScho'(»l, Wirih' about 1,700 students, is the only public
hii:h scho’o’l in lhi§ commuhily oT 18 OO() residents, located in lhé h&ih

settiesters lonL aml prepares sluduns to reenter m sghool S lradmonal
ulrruulum IE I\P courses arg mdmdmll/gd tn rcmgdmlc sludenls and

Thg program is sdt contgined; althor gh sUITie sludcnm are
mainst treamed for certain Courscs, and there is a strong eflort to
establish @ family rclauonshxp among tlie sludcms dnd stafl 1o muke
everyone feel LOH]{OF["{blL and agccpud An lmpormm element in this
strategy is the psychology coarse laug,hl by one stafl’ member a! thu
baLlnmng of cach day. This course is dgsléﬁéd 10 do two lhm;,s It serves
as a group counscling semnb in which students can get hLlp in dcalmg
with their personal;” soual and family problems, znd it serves as a
source of fornal knowlgdgc about psychology and how this knowlgdbc
can be used (o understand human behavior. The psyuhology course sets
the tone for the entire program, and students develop a close relation-
ship that enables them 10 explore their own problems and learn the ways
24
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in which probleus of human behavior can be understood and deilt with
mmiii;iil'y

Fo maximize the pmslhllll\ of dmdcnm steeess, (hcrc are ﬁrm
guidelines to structare student tinie and effort; i matters of attendance,
students falling below 90% must make up the tme after school; chronie
truancy s grounds for dismissal from the program. Assigiinients miust
be done and, generally, they must bc done Corru.llv before credit is
given; follow-through by the teachers on this wmdard isa hu,h priority
"mmkntx is nian-

item. Class participation in diseussions or in group a
datory: students are never permitted to xlup or “xpmu out:’ llmlly,
writing is emphasized by having students write it ICJSI once a woek,
usually in a journal that describes various personal experiences; All of
these standards are designed 1o build x‘ludém <¢Ir eéﬁﬁdéhec’ iﬁ their

Ceonomowoc Hu:/z Sclw()/ (Oc()nomou(u, st< mzsm)

Paper High School is a school within a school dg\lbm.d 1o serve lhc
full range of students attending this rural Lomprchcnswc hlbh xd)ool of

1,300 students. At any time, the LH'L,L centrally located rooni that is the
home of PHS may have a mixture of students lrom the b"righlcxl and
most motivated to those who need remedial work to mal\c up for skill or
credit deficiencies. The full-time statf of PHS is small ~ one weacher, ar
aide, and a seerctary. However, the reading teacher osaally can be
found in the PHS room as well because that is where most of the
s’i'u'd'cle ih nccd 61‘ hclb ii'iii bd t'hurid Simiia?iy; liié §éiic361 sécifﬂ

sonie Iunc dunn\, lhc dd\ In addmon laLulI) lrom lhc rcgul‘ir program
voluiiteer to teach \pgual or experimental courses of interest to them
and a few students,

As an alternative program, PHS is dcxn,ncd to offer three kinds of
Lduuil'on'al services to Ocoiiomowou students. First, there is a fuli-time
program in PHS (o selected students. These are generally the marginal
stadents who have ericoltitered serivis diffreultics in the regular school.
Such students; mlh pdrgnml eonsernit, are admitted as volunteers after
going through an interview and other adiiiissioii procedures. Those who

25 Lo
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demonstrate skill deficiencies must take an individualized program to
work on these; the curriculum comes from a large library of in-
dividualized courses, many of which are on video cassettes. In addition,
hidii bl’ thi:ié itildémé aré ili\’iﬂi‘"d iii zi grdiib giiidahcé cburst Tdi:iJSihg

th[s course mdudmg, po!:ce ofﬁc,ers,, Ja,wyc,rs, gommunuy agency person-
nel, and teichers from the regular high school. The goal of the full-time
'prog'r'am iS' lo i:duib th'c éludcni 10 rctu'rn tb thc mainétreaiﬁ éthdbl
g,mdu"m lrom PHS

A second program in PHS allows sludgnls to dcvclop i speuﬁa sklll
Or o obtam enrichment in some regular school offering. For exdample, a
stud‘.nl who s deficient in scicnce credits could propose tv make up a
semester of bnolog,y durmg, e sumimer by domg mdépendcm Sludy
unider the guidance of the louﬂ Dcp&rumm of Nutural Resources
blologm, .vho nas C“(pnrllsc in marirne biology. Or aglfud student mght

develop a eonrse with the rcadmg teacher on speed rcadmg Slmllarly.

stadent interested in musie conld dcvclob a program of lessons o an in-

strtlniun nol (d[lg.hl m lhc school muxlc prbgram

are mamhum.d in spgual courses that may be a one-time-only offering.
All courses require a contract that specifies in detail the need for the
course, objectives to be achieved; the means to achieve them; and the
method of evaluation that will demonstrate a level of competence. To
ensure quality, teachers in the regular program are often involved in set-
ting up the contract.

The third program in PHS provides an opportunity for faculty to in-
itiate experimental courses. Faculty who wish to try out a_new course
can do so without going through the regular channels of the school
system. Such experimental courses may eventually become part of the
high school curriculum, or a course may simply be a response to a
unique group of @tu’tl'enis’ R'ctcmly f’o’r ei(zimpl'e an English t'eache'r

ph:losophcrs
From this dcsmpuon itis apparent that Papcr Hngh School is not on-

ly a drop-out prevention effort; it is an all-purpose program that avoids
26
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.md sludun{s. I l.mhmus clmngg and experimentation as well as pro-
viding the flexibility needed by students who have found it difficult to
suceeed in conventional classes,

l’urlwr }hgh .S¢ h()()l (Junc.su//e, Wisconsin}

Parker High School, with about 1,400 students, is one of two coni-
prehicnisive high sehools in Janesville, a community whose economy is
hieavily depenideiit on a General Motors car and truck assembly plant.
SWS was estiblishied as a program for those students who were having
serious dlmgulncs in regular school courses. The enrollment in SWS is
maintained at about 60 students. Most of these are eleventh-graders,
although there are ahwiys 1 few tenth- and lwclf[h -graders. THhere are
wo tull lnm teachers: several part-time staff, and a secretary. They
oftcr a one-vear; selt-contained curriculym that includes math, reading,
Lnglish, group guidance; science; and social studies. An important com-
ponent of SWS is the first-hoar Class called “personal devel-
opnient/eareers;” the broup gundancc course: The largé staff in lhlS pro-

gram is mmade possible in part by a Dcparlmcm of Labor grant; which

the progmm hdS ohmlmd lor a numbck of years:

and mual dudopm«.nl On entering the probram the student; the sto-

dent’s parcnts, and the program director meet to discuss the slandards
and requirements of the program. These include: rcspoﬁ%iﬁié use i
chemicals, regular and punctual attendance; participation in class, ac-
cepting_ responsibility for one’s- actions; and being courteous and
respeetful to students and staff. A contract is signed by the parties in-
volved, with the understanding that if it is broken the student can be ex-
pelled from the programni. 7

SWS is carefully struetured to maximize student success. Any stu-
dgnl who is aboul to bc lalc or abscm musl Lall lhc sccrelary in advance
cmh sludgm is makmg progress. Homcwork is rcgularly gwcn but sufﬁ-
cient time ix dlwqys provided in Llass to guarantgc that students will have

their work donc for the next class session. Classes are sifiall {8 to 18)

27 2,
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and, where needed, academics are individualized. But there is a special
emphasis on group and cooperative etforts 1o maximize opportunitics
for stiudents to hiclp vach other. More advaneed students are urged to

finish carly and help their neighbors. ‘The use of group activities carries

- over into iniramural sports events, parties, field trips, dand student-

pldnmd courses

ne

shidgiits choose not 16 .»orl\ most lmvc A pirt- nmc jOb ln lhns hl},h-
ununpluymcnl Lommumty, SWS pldys a l\gy role in oblamm;, d_]Ob btit
progress in both thicir dedcmlLs and lhcnr pcrsonal dnd soudl respon-
ubllny tf a student has trotible brcal\mg bad habits lll\c truancy, heavy
drug use; or poor ths effort; the SWS staff inform the student that he
or she must “ShHDL ap’ " before a Job will be available: The positions coni-
trolled by the program arc of (wo types: one is subsidized work in the

public secror throngh DLparlmLm of Labor funds and th seeond ini-

gludu a scl ol brwalc sector Jobs lhal have bccn recruited over the years

Ilu maintenance oI smndards for auadcmu effort and personal and
social conduet; along with the cmphasls on group work and coopera-
tion, create a very positive atmosphere in SWS. Teachers are suceessful
in communicating their care for the students by the p"rsonal relations
they establish and by insisting that students lmprovc and achieve in
terms of the goals established by SWS.

Alt'ci'ii:itii'i: l i:zii'iiiiig Pi'(iﬁi'zim (ALP)

dllLrnamc program should rcspond to a number of sludchl hccds To
do this, a broad special needs pro;,ram was created to serve both special
ation students and those who were having difficulty in the regular
high school. The program is built around three components: learning
disabilitics, work cxperience and career orientation, and alternative
courses that will prepare students for reentry into the mainstream of the

high school.
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Thcrc er four slaﬂ' mcmbcrs Thc proz,mm dxrcc.lor who Is ccrnﬁcd

dnd 1 sludy skills eourse: A lcdrmng dls.lbxllllu lmc.hu lcm.hcs reading;
math; and sludy skllls A work coordindtor tedchies career and employ-
ment skills and supgrwscs work experience. There is also an aide who
docs bmh lutormg dnd ddmlmslrmwe work. ALP operates as a school
)ps its own courses and s;hgdulmg and runs its

own cmploymcnt progmm

community advisers. Pdrun
school activities, such as picnics or field trips; and in domz, certdin lasks
such as painting the ALP room and cooking breukfast for some of the
hlgh sc.hool Lu.ully Thc c.ommumly ddwsors mc.ludc !hc pohca chlcf

chi 1llcngg i ph_\sual gduul;on program. An important task for this
gmup cach year is to produce an evaluation of the program for the

and the f‘ommunn) dh')lll Al P is thc monl’ll) newsletter, Thls describes
the various aetivities” of the program including the jobs students have
‘md mg opportunities thiat will be available 1o students. About 200 peo-
pl *in lhc community get the llLWSlcllU‘, and it is credited with maintain-
ing the positive mmgé that ALP has developed. More than muost alter-
ndm prbgram\ ALP has donc an cxc.dlcn! jOb of buxldmz, c.ommum!v

sghool programs is occ.urrmz:,

Acadcemic l)evelopmcnl Opporluml) Program (ADOP)
Milwaukee West Division High School, {Milvwankee, Wisconsin)

at this high s;hool of aboul 1 00() sludcms Thc sludcms in ADOP are
usndll) sLn()m mmm.) cases, thgy probably allcndgd lcss than half ol'

29 2u’
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are deficient in basic skills: About 60 students were involved in the first
year of ADOP:

Therce are two major components to the program. One is the “family”
concept of keeping students together and rotating them among teachers
for math, English, science, and social studies. The second component is
an experiential course during the last hour of the school day that can be
opei-ended for thuse willing to remain past the normal dismissal time.

7 Thg iour bdsu subjuls ire bgncmllv tdu;,hl in dggordamc’ with the
ut, S Lurmulum ;,Lnddmu in p.lrl because this is cxpéétcd but alt;o

most nt lhc ihnovations are in lhc area of cxpcncmml cdu«.allon Thcre
are two miain thriists (0 the C\pcncntml comiponent: In one; students

volutiteer for mmmumty service internships; primarily in day -care

centers wiid nursing homes for the lecrly The second focuses on topms

students luave identified as social issues or concerns; which; after some

stud) and thoaght; might lead to some kind of community action.

The L‘(erlLlIlIJl component is designed to give students rcsponsnbxlx-

ty and |t thcv carry lhroubh on thcnr rcéponsnbllnty, to ;,wc thcm a sense

a day-care center is an lmporlant step for many students. These ex-
periences are also dLSlblkd to expand the horizons of students who may
have only a limited view of the world from inside the ghetto. For exam-
ple, students went on weckend rétreats sponsored by youth organiza-
tions at several citics some distance from Milwaukee, where they met

new friends and saw life in a different way than before.

A sense of caring emerges frbm [l)iﬁ ap'p:r'o'a”ch to 'gdii'cati'on. Students
who take care of little children and the elderly are in turn cared about
because of the help given. The teachers also commiinicate A caring
about the students’ success in scHool and in the communit:  Jr exam-
ple, the developmeiit of a grotip to study women's issues was encour-
agcd by one of the teachers because this was of concern (o some of the
yourg woien in the program. In another cxample whén a sabstitate
teacher made what the studcnts believed to be. a racist remark during

class; the students found support frr)m a teacher for wrmhg a letter to

the supcrmtcndént requesting that this person not be sent to their school

R



dgain. Not surprisingly, these new experiences and the positive attitudes
they engendered changed the school climate for both students and
teachers.
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Characteristics of an Effective Program

! irom thc brld' dcsgrnpllons of IhL sn\( programs n |s apparcm Ihat

the school administration, Thgrg is, of course; no substitute for quality
teachers, and these programs have an abundance of talent,

While each program is unique, we believe there are eommon char-
acteristics that contribute to success with students. There are also some
characteristics that, while not present at each site, clearly seem to stana
out ds important cleniciits Where ihey do appear. Most of these
characteristics appear to be consistent with the general body of research
on effective schools. S ) -

_ The following list of Lhdrdt.(u'l ics i$ desigiied to help edueators
begin Ihc task of constructitig a4 prograni for marginal students. The
particular details of @ p"r'o’g'r'a'm W’i“ ﬁci:'c(\'"(ii'ily bi: S:hiibéd by local eir-

Administration and 6rgn’ni7ﬁii(m

Size. The prograims dare all rclatwcly siifall: 25 to 60 studerits dnd Lwo
to six fagult) This provndcs flexibility and allows the fmulty to be
rgsponsl\c to the needs of stadents: Mccnn&,s to plan events are czmly
arrgnged: Frcqucnt face- to face rclatlonshlps occar among facalty dar-

ing the day to keep the program on course and to provndc for an infor-

mal and more soeial dimension to lcachmg Each teacher can know not
only thc name of cach student, but a personal rclallonshlp is posslblc In
5cmral management of a small program is more personal and more

PO PURNE:

efficient.
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Program Autonomy. Each piogram is run by a small group of
teachers. |1 Faeh prograin creates its own identity by having a unique
e wid by Hiving it< owii space and facilities. Especially important in
several progrims is hiviiig dii dide or secretary and a phone in the pro-
E,mm ared. Thls pgrmns casy momlornu, ot dllgnddmc 1hrough0ul lhc

ran;_,ummr.s. Sudl dulonomy is justified mslly whgn those running lhg
p"r'o'g'r'"iiii tlc&irly' il;iic ;iiid déi'éhd iliE %iiihdiﬁdk ihéy iisc Most lcachch'

this is; after d” llk list stop for most ot the students. Since the regutar
programi lids beer inctlective, it Seems unreasonable to oppose granting
a few teachers the dutonony to deal with “hard-to-reacn” students in the
wiy lhq believe will be effective,

I’rogrdm dU(Ol]OH]) xs lmporlanl buausc ll gives (cachers 4 sense of

grams empower Ic,dghgrs with both the aulhorny and Ihc responsibility
to soive problems others have not been able to solve;

Teacher Cultiire

shared scl of beliefs; vilues, and
de the p gram on a da) to-day basis: A fun-

damental tenet of this culture is the assumption of profcssnonal accounl-
ability for the success of the adolescents served; Teachers assume Ihcy
can be effective in educating all students; there is an optimism that even

those who have [ailed and become hostile can be turned around. More-
over, being etfective with these students is perceived as a social necessity;
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if these young peoplé drop out of school, ihcy drc likely o be a social
liability in the years to come,

A sceond teniet of the culture is thie extenided role of the teacher.
Unlike some teachers who sce their role primarily as a purveyor of sub-
ject mattcr; the special program teachers see themselves as working with
th¢ wholé stvdent. Studenis bring (o school problems that may have
originated in the home or the community but nevertheless interfere with

tlie student’s success in school. [n carrying out this extended role; the

lines between teacher, parent, counsclor, and student advocate become
hlurrud For ummplc ludncrs hclp sludcms oblam drut, Lounsclmg,

olhcr oceasions 'CdLhLl‘s wld of havmg students into their homcs on

evenings and wukunds to help them rcéoch pcrsonal problcms Thcsc

¢ their. rcspohélhlhly 1o scrve llu wholc student. More
l)pual is the wﬂlmgncss (0 lend a sympathctic ear; to help students think
lhrom,h their prof)léﬁs and occasionally to be an advocate for the in-
dividoul who is in conflict with the school or another teacher.

The prictices associated with the exiended role communicate a serise
of caring for the students. There is no specific personality style needed
(o communicate caring. Some teachers are warm and friendly and estab-
lls'h a vcrv pf- sondl rdauonshlp wuh sludcnls Howcw.r lherc are prob-

may bc USLd but a Session between teacher and studcnl condudﬁ wnh a

wirm handslmkc or other poxnlwc SIgn and a rcmmdcr lhm tomorrow is

scious effort fiot to hold a grudg,c agmnsl a sludcnl

1fi the recent research on effective schools; much has been writien
about the need for.teachers to have hlgh expcuauons of their students.
We huve ilrgady pointed out that program teachers arc optimistic about
student smecess; but this is qualified by their realistic judgments of the

academic abilmcs of individuals. They assess ihe performance level of
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individuals and then set high cxpcct:mons about where students can go

from there. For some sludcms, passing an ughlh grad‘. level readmg

dnd math Lompc[uky test is “hl;,h C\(pCLl llon
ble to expect s

Teachers try to individualize the academic poruons of the carriculum in

responsc to shill and ability level. Thus one can observe great variation

i the academic work of a program. o
Whilé thé déddéﬁiit éiﬁéttdtidns Véi‘y. tHEré is é ﬁibfé iiiﬁféiﬁi Séi of

Idxrly of spcual mlcrcsl is lhc expectation by some teachers that their
sludcnls will “behavc better” [han regular high school sludenls Thus,

classroom Thls is m(.gcd a hlgh cxpcuduon LOnSldCl‘mg the lough and
world.y students who populate the program. The teachers see this as a
good rile of two cournts: it makes the classrooni more pleasant for

Cveryone, and it teaches students a forim of self-cotitrol they niced, since
some of them have bccn in trouble for Vcrbally abusing someone in the

school: 7 B o
Collcgm ity is a key characteristic of the teacher culture: It is the ce-

ment holdmg many programs together: Without colleglalny the strain of

dcaling with these students could be cxlrcmclv wearing: Team work is

considered essential and . takes preccdcncc over .individual teacher

autonomy. Personal differences and prerogalives are put aside in ordcr

to build program success and; ullirrialcly, student success: Collegialily is
fostered not only by teamwork; joint decision makmg. and shafing in
the success of marginal students but also through a host of .group ac-
liviiiéé ﬁdhi S‘bﬁ Bzil] ééiﬁés éﬁd ﬁéﬁihg tﬁﬁé té “Fifties dress-up day”
~In lhc;oursc of our studics, it was heartening to hedr teachers report
that working in the programs was a professionally rewarding ex-
periciice. Several tedchiers volunieered comiients thai ihey found work-:
in’g iﬁ ihCii‘ bi‘b@i‘éh’i h’iUCh ﬁ’ibi‘é §éﬁ§fﬁhg ihiih iedchin’g’ iﬁ ihé i‘égﬁléi‘
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Student €ulture

According to students, the single most valued characteristic of the
p’r’ogr;im; i% lhc “l';liiiilv ;iilliki&[)libi‘b " 'l'ihib zihd zigaih slUdEhié
with bolh lhg adulis and peers.. In contrast to thJVOLlE\h-VCFSUSj'FCdRS at-
tmosphere, there is dn decepting but not ddcritical atmosphere. The
L"riti'cis:iii is '()ﬂ"c"c'd iﬁ a Ciiii§lriitii(’b iiiiiiiiibi liGWL‘VCT iilid Q‘iUdi?hii §EC

cared abom the people 1n 1hc1r groups
Cooperative learning was a characteristic ot \CVLF‘{l 01 [m progranﬂ

Students reported that they found this d\pCCl of the prograns very ini-
portant. They do not like lhc competitive; self-centered atmiosphere t lhcy
find in many regular cla They have usually not been successful in
the competitive classroom and they reject it; which no doubt aceounts
for their status as marginal students. There is still wide variation in abili-
ty and success in academics, but the onus is removed from being
“slower™ insorne subject. The cooperative effort encourages students to
admit their need for help and seek out a peer or teacher for hetp. Somie
of this cooperative spirit is promoted through team learning, games, and
tournaments, which are actually competitive at one level, but the em-

phasis is on team cooperation and sharing,
Another iniportant chardeteristic of an clfcutwc program is lhc sup-
bi)rll\c ncur LUIIUFL‘ Ihdl dc\ clops l is supporlwc of lhc rulcs and ;,oals

progress; thcy are nol in troublc with vice- p"rm'cip”als their parents arc
relieved that. lhé reports abot tru‘incv from the schiool have stop'p"cd

coming; As one boy was ovcrhcard saying to ano(hcr “Hey:, shat up!

Doir't screw lhlngs up here.” Once student support is mobilized; many

other educational problems dlsappcar

One strategy that some prbbrams usc is the “initiation eeremony” to
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establish a positive set of attitudes 1monb students: Individoals are
surccnud' lhc are lnld llml not ucryonc An },Ll m bLLdUSC lhcrc are

to Ihcnr parents surprlsc that, ves, lhcy were frcqucnlly truant; yes; they
'o'l'ich' iif.'c'd p"o'i "md thls IS a reason for lhcnr Lul\ of Suu.css in thOOl

C€uarricalum and Instruction
S'c'v'c'ral ;’xap"c'ci's "or cu'r'ricumhi and in'st'r'uctiéii that éééﬁi ta ﬁi&kL a

tial. The t.oopcramc approadl uscd in some classes is hclpful ln dddl-
ton, Ier“ is a mm.h p,rcalcr use of rcal lllc problcms m [hc Lurrlculum'

dmplc. Morc Lomplu,\ cxamplq mgl,udﬂc hclpm}, d,sludcm expiore bcllcr
ways of conimunicating with a hostile father who i$ frequently drunk, or
deciding whit 1o say 1o ilie superiiiteiident of schiools regarding a
substitiite teacher whom the stiidents believe to be racist, Other ex-
amplcs of a real-life, problcm solving curriculum lm.ludc deciding how
1o go about rcmoddlng d hotise or liow to create a product that will sell
in a Junior Achievement bisiness.

~ The fﬁésl sig mlu.am msng,h( gdmcd from our sludy was Ihc cﬂ"cc-

tial t.urruulum Lomponcm is lhc mvolvemcm Df sludcms in Lommumly

service career internships polnualkocml action; community study, and

outdoor adventure. These activities place the stadent in roles dlffercm

from their customary one. These new roles brbvldc oppor(unmes for

student involvement with people and institutions not accessible in the

traditional curriculum, Students provide service to those in need; they
interact with the very young and the aged. There is the potential tor
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close relidtionships with thj'ilc 01' dhi\i‘ r.icc cihhii: H:i(‘kgiiiiihd iihd

set of life expericnees.

iti @ caieer and who have the snu.d chit iricteristics necessary IQ a(.hlcvc
in thie mdmslrcmn of s()ucly l)cahng, mlh rcdl" work or s"'o'ci'u’l i§§Ui:§ iS

Tlu l)n)g,mms studied dn not all have t\pcrlcnllu’l minpomnts how-
ever; REAL and /\D()P are good examiples of wh'u ean be done: Ex-
pcrunlml lmrnmg, ls Ihc mo%l powcrt(ll Lomponcm ot Ihcsc (wo pro-

10 cmplnsllc personal monctary reward for lhc students and is more
likely to be limited in the roles and opportunities students can under-
i;ii‘é é’\li{(i th"c'ré is less likélihdéd bT réﬂéttiéh dbbﬁt §6tidi i§§ixé§ Ef(-

students that lhcy \muld not olhcr\wsc cneounter, in contrast to work :
{cilin”gi. \'\"h"c'r'c ihctb i§ (5!’iéii ;i icridi:rity (6 mmimiit HQ‘ké for the

status mlploymcnl Om program in a commum[y with cxtrémcly hlgh
uncmploymcm inipresscs on stndenm thm thcy need 1o establish a

creditable reecord of volantary service to convince potential employers
that they are reliable and competent:

Whatever the particular form experiential education takes, there are
general criteria that; if observed; can maximize the possibilities of
adolescent development. The following criteria applied to experiential

3o
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ediication can contribute 1o Social bonding and providé studénts oppor-
tunities to think abstractly and b"rm'd'c'n' ih'ci'r social pé.—;p’é'cxiizé

cither oo m.syrg)r too dli,huuh,iqnlcrcm lqv¢ls off Lhallgn},g are ap-
propriate for different students. The task of the educator is 1o creaie
constructive tension and  dissonance. Some students who lack
confidence ¢an be ov gr\\hdmgd by dn activity, whllc for others it can be
a mand&mt'a' and ruvardm;, effort. S!udgnls nud to bc st rcluhul by lhe

scents are uvprgparcd or unwxllm;> 10 acu:pl rcsponsnblhly in

school; at work; or in the commanity: This concern may be Jusuﬁcd if
rgsp()nslbllll)’ ls ddnmd as ObLylnb ruks bumz ¢n time; and géncrally

tiative And lollow lhrouz,h on an assignment. SOLiCiy mday placc<
adoleseents in a passive role with few opporlunmcs 1o exercise initiative

and take responsibility. Experiential education can break this pattern by

creating opportunities,
I'Iiiiqi,irilv ki}ikl D’i,ﬁ)iiiv THL‘EC i%‘ ziiii/:iys ihE H%k ihiii éiﬁéﬁéhiiél iiL:—

.sm\uy of qdullsi ‘V‘MaRg woer‘ projgcl.s lyplc‘.l of some youth programs
may be tolerdied but are not likely to be d:velopmental. The task is to
credate challenging but honest activity that will provide the adolescent
\vnlh a sense of mlq,rny dnd dngnny

alued by others: Thcy need to reverse lhc pattern of fallurc assoualcd
wuh school work: Again, g,ood Judgmcnl by educators will ensure that
stadents will be able to. complete succcssfully the tasks rcquxrcd
resulting in a sense of accomphshmem and a posmvc view of self:

Reflection. The final criterion concerns the nieed to engage students

in reflection aboul their experiences: This intellectuzl process is dcmgmd

10 assist in {.ae cognitive shifts required in moving from concrete 1o

3.
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db()lll umﬂu(x L(llllh\dlgll()llx, and the gap between wh’v( wias h'op'éd
for and the rcaluy that was achieved: Adalis need (0 hLlp students con-
sider. the complemv and unccrtmmy of the world JbOUt thLm The

rcﬂculvc experience hclps students to develop social perspective as they
interact with pcoplg and institutions;

We believe there is sufficient evidence about the cﬂcus of cxpcncnnal
education that mcets these five criteria to argue for it as an essential
component of any program for marginal students. Eﬂp(ncnccs mcclmg

these criteria will stimulate the adolescent development that has
as a result of repeated school failure with the consequences

stagnated ¢
that accompary it.
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A Final Note to Edueators
Planning a Program

Thc schools we examined in our study are not unusual or blessed wlth
especially charismatic individuals. Certainly the teachers are ééﬁf:etem
people who are willing to work hard for the success of their program
and siudents. We belicve most schools could develop an effective BFG-
gram for marginal students. Two conditions are essential before starting
with plans for a program: There must be a group of teachers convinced
bf thb hi:éd fdf a pfdgrarﬁ arid Willing to Wdrk t'o#'e’ihé’r féf ivé shééeéé

lf thcsc uondmons exist tht.re is no rcason why the effort will not result
in success.
_ For those mterested in undertakmg the planmng process, we offer the
f‘ollowmg suggestions based on several years experience in helplng
school systems create programs for marginal students.

l. Planmng wl“ take con51derable time, usually more titﬁé than peo-

2 Agrt.e at the begmmng that your group w1ll produce a formal
written plan or proposal that spells out a rationale, describes the target
populauon states program goals, outlinies administrative operations,
and describes courses to be oﬁ'ered Write thc plan for two reasons: to
get on paper what you all agree 1o do and to have a well- thought otit

proposai that can be a publlc document for teachers; admlmstrators,

parents; and school board members to see: ThlS will prevent mis-

undcrstandings and give you something solid to defend if needed:

4;
3
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that,” or “Thie union cotitract siys we can't do thidt.” At one time or
another sonieotic objected to dlniost every practice we observed in our
study of effective pr - -amis, Most union contracts allow for experimen-

ing” can be signed by the union and educators to provide a basis for ex-
ceptions 1o the contract:

4. Early in the planning process make an invc-nia’ry of your assels
and strengths as well as any roadblocks or weaknesses you may en-
counter. Build on your strengths and think of ways to mininiize
weaknesses. You may; for example; need to put in motion a political

campaign o convince Key people that your program will.not destroy the

ning process. Use the support of those who already favor your ideas to

anticipate implementation problems.

5. Survey your community to identity sources of support and sites
Chamber of Comnieree, police, social service agencies, nursing homes;
day-care centers, cnvironmental organizations, shopping centers;
technical colleges, and universities as well as a host of small and large
businesses are all potential resources. )

6. Both in the planning stage and the operational phase there needs
to be regular “community-building™ activities — parties, ceremonies,
rituals, events, gaimes. The program should be a place for good times for
both students and faculty. 7 S o

7. 1n planiiing acadeniic coniponents keep the following in mind:
Some work will be individualized, even drill and practice.
Some work will be cooperative and group oriented.

e Some work will be explicit, short-term, and clearly achievable.
Contracts and competency tests can be used to document prog-
ress to the student, public, and profession.

e Some work will be designed to stretch students beyond the
basics and rote memorization toward problem solving and

abstract thinking.
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\
Some work will help students lbxbk at themselves; there will need
to be a group counseling component,
Some work will deal with social responsibility and social issucs.

et

8. In planning an experiential coinponent keep the following in
mind:
Considerable “foot work” will be needed to recrait siICS'

Thc snu will need to be monitored by the staft to ensure that
’er pun lual hdp!ul d 1d reliable;
¢ to ensure that the a

ts

undursldnd the purpose of the experiential component, that they
are in fact educational,

Write out a brief explanation of the purpose; discuss it with
those in charge of the sites. Eventually the good sites will do
'cn'ough kt't‘-nikihiidiihg to case this bilkdén on the staff.

objectives for your prngmm attendance, skill achlcvemcm credit

achievement, and u.sllmonv from students and adults associated with

the program,
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