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Introduction

Classroom teachers are always looking for additional resources to
help them in their teaching, but only rarely have sufficient funds been
available to permit them to have the materials and equipment they need
to reach their full potential in the classroom. Furthermore; with the
depressed state of school budgets today; there is little likelihood that
any extra funds will be available for the resources teachers want and
need to enrich their programs.

This fastback Suggests an approach that teachers can employ to
secure mini-grants for their own individual classrooms. Written primari-
ly for classroom teachers, althdugh other professionals might find it
beneficial, this fastback deScribes an approach that is substantially dif-
ferent from the traditional process of grant development. It is a step-by-
step process thtt can be understood and implemented by any teacher.

Traditionally, the grant procurement function has been the respon-
sibility of a central Office Staff person with the title of grants officer,
director of federal programs, research director, Or Title I director.
Teachers were not usually considered a part of the grant procurement
team: The viewpoint espoused in this fastback is just the reverse:
Teachers are at the helm of the grant procurement process. They are the
ones who identify their classroom needs. They are the ones Whb obtain
grants for classroom or school use They are the ones who manage the
grant. They are the ones who bring recognition to their school system
with innovative, grant-supported projects that enhance student learn-
mg.

Sound exciting? It is. Teachers have always wanted a piece of the ac-
tion. Now they can have it.
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Grantsmanship and the Classroom Teacher

"1 was so disappointed that my students didn't see the inaugura-
tion of _President Reagan: if we only had a television that
Worked."

''The supplies in my shop class are so limited its abnost impossi-
ble for me to teach a good lesson. I would welcome any financial
assistance."

"Our budget is so tight now that we can't go on field trips. All we
need is money to pay for the gas!"

Requests for needed equipment; supplies, or modest fun& Such AS
those expressed above are common in many schools. Most teachers, at
one time or another; have wished for financial assistance to help them

do better what they were employed to do. However, seeking financial
support from the community for classroom use is not a customary role

for most teachers. Throughout their careers they have usually relied on
appropriations from the central office or the PTA /PTO, or on funds
raised by special projects such as students selling candy, candles, etc.
Few realize that within every community there are many sources of
financial assistance, albeit some more obscure than others.

Sources of Mini-Grants

People tend to think of the federal government, foundations, and
corporations as the major sources of educational grants. But these are
not the sources of mini-grants for classroom teachers. Sources of mini -

grants are found in the local community, and they differ in size, assets,
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and philosophy toward giving. The following should be considered as
possible sources of mini-grants:

local Bu.suiesres, in addition to the ko(ids arid services they provide,
are often active participants inworiliy community service projects. They,
know that good Schook contribute to good business, Banks, savings and
loan companies, construction companies, and distributors of schodl
supplies are excellent sources of nun- grants.

Local Industrie.s often compete to have the best community image.
They all want to he held in high esteem and recognized as good citizens.
Many arc willing to share their resources in a wide range of community
programs.

Civic Clubs arc frequently. looking for worthy community service
projects: Service to the community is one of their functions. Kiwanis,
Jaycees; Lions; American Legion; and many others offer their time or
money to support activities within the community:

Family Foundations; established by an individual or a family; exist in
many communities. Such foundations are set up for the express purpose
of funding community projects.

Community Foundations obtain their assets from a variety of
sources and are g2nerally governed by a board with broad representa-
tion. They tend to be receptive to proposals from schools or other
education-oriented groups in the community.

School System Central Offices often provide funds for small projects
that an individual teacher or a school might undertake. Such funds may
range from $25 to $500 and are frequently provided as a component of
the sehOol system's inscrvice program.

Teacher Association.s sometimes support their membership by offer-
ing limited financial assistance to teachers for creative educational
endeavors. This is not a common practice bin it does happen on occa-
sion.

Local Benevolent Organizations exist in many communities. TheSe
organizations are typically run by middle-Class, civic-minded women,
who contribute both strong organizational skills and fund-raising ability
for worthy causes. Such organizations include the Junior League,
Women's Club; Daughters of the American Revolution; League of
Women Voters; and others:



-.Sture gencies. provide grants for more diversified pojects than
perhaps most teachers realize. Slate C oituniJJsions for theilumanities,
supported mini:Icily by the National Endowment for the Humanities
and also by private foundations, individuals, and corporations, grant
funds to puElcagencies and non profit institutions for projects in the
hunianitiesStateCommissions for the Arts supported by the National
Endowment for the Arts, make grants to schools, governmental bodies;
and non-profit organizations for projects in the arts State Cooperative
Extension Services; with regional offices MI oughout the stint% support
projects in agriculture and home economics. Classroom teachers in-
volved in 4-H Club activities should investigate mini-grant opportunities
!join this source. Some state departments of edueation through their
regional consultants programs, fund teacher-initiated creative projects
with mini-grams. A teacher who is seeking funding for a special project
presents the proposal to the regional consultant in the form of a "re-
quest fc.: assistance." Title IV-C is a federally supported program ad-
ministered by state departments of education and was established
specifically to provide small grants to suppoi innovative classroom
and/or school projects.
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Steps in Mini=Grant Solicitation

The steps in mini-grant solicitation are different in many ways from
those in large-grant solicitation. Soliciting large grants is much more

ous, complex, and time-consuming. Mini -grant soli-citation is

usually more informal, less competitive, and less lime-consuming. Since
potential sources of mini-grants are mostly local, it would not be
unusual for grant applicants and potential grantors to he menibers of
the same community organizimons or have mutual friefidS or ISSociatc.
I his is seldom the case in large-grant solicitation.

In mini-grant solicitation personal contact with the grantor is

perhaps more important than writing a letter. Thk inay be accomplished
to a face-to-face conversation, by phone, or through a mutual friend:
The formal grant proposal may not be as important as it is in large-grant
solicitation, In many cases, a proposal may not even be necessary to ob-
tain a mini-grant. Community officials who are sold on education can
he a great resource to grant seekers. They not only can assist in identify-
ing sources of funds but can facilitate the process.

Following are the steps generally considered to be important in mini-
grant solicitation.

I: Identify a pressing need that could be addressed by obtaining a
mini-grant: Other teachers can assist in this step:

2: Discuss ideas with building administrators to get approval and
support:

3. Research the community to determine the most likely sources of
funds. Seek the assistance of key community officials.

4. Make contact with prospective grantors; explain the projcct being
considered; and make a grant request if no proposal is required. If a
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Writing the Proposal

Although a formal proposal is not always required in mini-grant
sOlicittition as it is in solieitation kir large grants, the grant solieitation
process is not complete without a first-rate proposal. The proposal is the
instrument that displays the grant applieant's conceptual and organiza-
tional skills. It is here that the grantee defines the need to justify the re-
quest for funds. By ;.resenting a clear budget explanation, the grantor
has a precise account of the expected expenditures:

Proposal Format

There are many different proposal formats, depending on the type of
funding agency. It is important to tailor the proposal according to the
wishes of the grantor. This means that it is unlikely that two proposals
will ever be alike. Nevertheless, most proposals will have the fcilloWing
components:

Tide Page. The title page should include such information as:

Title of project
Name of school
Project director's name and position
Duration of project
What is requested (funds; services, or goods)
Date of application
Principal's signature

Abstract: Th abstract is a concise description of the project, which
gives the prospe live grantor a quick summary of the proposal.

introduction r Background. Although grantors may have lived in
the community for many years; they may not be aware of the
background or u iqueness of a given school. This section gives a brief
historical perspe tive of the school. I.

Statement of eed. The applicant must be able to establish that a
need for a grant e ists. This may be shown with statistical data available
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in schbol records, with a brief review of research, or with statements
showing how the project will improve or enhance student learning.

Objectives. This ,ection tells the grantor precisely what the project
intends to do. They should be realistic and be written in language that
communicates to non-educators.

Activities and Procedures. This section explains precisely how the
objectives will be accomplished, and includes a timetable for implement-
ing each scheduled activity.

Evaluation. An evaluation determines whether or not the project has
accomplished its objectives. The evaluation design should ensure that
the evaluation process will begin at the outset of the project.

Budget. The budget expresses how funds, goods, or services will be
used. If an item appears in the budget that might require special
justification, write a brief explanation explaining the request.

Appendix. Important items that do not logically fit within the body
of the proposal should be placed in the appendix. Items that might go in
the appendix include:

Letters of endbrsement
List of project hoard members or advisory committee
Resume of project director and otherS participating in the project.

Sample Mini-Grant Proposals

Following are three actual examples of mini-grant proposals: All were
prepared by classroom teachers and all were funded.

Proposal 1: LET (Learning Experiences with Television)

Title Page

Submitted to Smith County Clubs, Businesses, and Civic Groups
Proposed Project: LET (Learning Experiences with Television)
Date of Project: From: March 15, 1981 To: Continuous
Amount Requested: $675;00
Submitted by Carthage Elementary School

Skyline Drive
Carthage; TN 37030
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Date SUbmitted: Match 2, 1981
Fiscal Agent: John R. Gore

Carthage Elementary School
Skyline DriVe
Carthage, TN 37030

Endorsements:
Project Directorg:

Approving Institutional Official.

Susan Gore .

Teacher, grade 5
Jane Cassetty
Teacher, grade 2
Phyllis Eckel
Teacher, grade 4
John Gore
Teacher, grade 6
Robby Richardson
Principal

(L-R) PhytlLc Eckel; John Gore, Susan Gore, and Atte Cassetty, teachers at
Carthage Elementary School, obtained a mini-grant from community organiza-
tions to purchase a new videotape recorder for the school.
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Abstract: Learning Experiences with Television (LET) is
planned to provide Carthage Elementary School teachers access
to network television programs. This, in turn, will lead to the
development of a tape library at Carthage Elementary School. ,

Programs will be taped, catalogued, and made available to
teachers throughout the county: Periodically, inservice sessions
will be planned to acquaint Smith County teachers with the use
of the video recorder and the tape library:

Introduction: This is a proposal from the Carthage Elementary
School to provide Learning Experiences with Television (LET) to
elementary students in grades K-6 in the town of Carthage:

Needs Assessment: Research indicates that children are
---spending-an-inefeasing-amount-of-time-watching-televisiomfiatc

i ng this into cOnsideration, the purpose of project LET is to
develop a medium through which students can be reached more
effectively. Many times there are educational programs that
would greatly enhance a teacher's lesson plans if the programs
were coordinated with the lesson and viewed at the appropriate
time. Project LET will enable teachers to record educational
material and/or historical events to be used at the most effective
time.

Background: Recent test scores show an overall 5% increase
in basic skills from last year indicating that Smith County is
constantly upgrading its curriculum. Project LET, being a pilot
program, will provide further improvement.

Evaluation: Learning Experiences with Television (LET) will be
evaluated by means of a check-out sheet to be completed by
each teacher who uses the recorder. This instrument can, be
used to determine the frequency of usage, the grade level of the
students viewing the programs, and the subject matter involved.
Also, a questionnaire will be administered to the inservice par-
ticipants at the completion of the Project LET workshop to deter-
mine the receptivity to the project. (See Appendix for inservice
evaluation questionnaire.)



Direct Costs

I. Equipment

Request from
Grantor

institutional
Contribution

Videotape recorder $ 675.00
Tapes: 6 @ $13.84
2-4-6 hour tapes $ 83.04
Television set 550.00

4. Other Direct Costs
Ouplicating: 200 pages

$.05/page 10.00

Total Direct Costs (I, II) $ 675.00 $643.04
tristiTutional share 643.04

Project Total $1,318.04
Percentage contributed by in-

stitution 48.79%

Appendix:
I. Inservice Evaluation Questionnaire

1 . Do you use TV programs as a part of your lesson plans?

2 . Have you ever used a videotape recorder?
3 . Have you ever used taped programs as part of your

lesson9
4 . How do you plan to incorporate project LET in your

classroom?
5 . Comments/Suggestions:

II. Support letters from school principal and county supervisor
of instruction

III: Resumes of project staff

17



Project LET: Object/es, Methods, Procedures

Key: P (Planning), I (Implementation), E (Evaluation)

Objective.andior Activities Feb. Mar. Apr. May June July Aug. Sept. Etc.

I. To provide a video recorder

whereby teachers at Carth

age LITmentary SchT:rolCan

tape educational programs

to be shown at the time
most appropriate to their
lesson plans.

A. Obtain bids l/E

B. Purchase of recorder

C. Establish check-out pro.

cedure

D. lnservice for Carthage

Elementary School

Pll

P IIE



II. Develop a tape library at
Carthage Elementary

School

A. Taping of programs
B. Printekatalog of tapes

with a synopsis of each. P P

C. Establish a systemwide

checkout procedure I/E E

Provide inservice for Smith

County teachers to ac-

quaint them with the use of

the tape library

AT-Sysfemwide inservice P IIE

B. Operation of tape library E



Proposal 2: National Education Week Public Relations

Title Page

Submitted to: First National Bank
East Main St.
Livingston, TN 38570

Proposed Project: National Education_ Week Public Relations
Date of Project: From 14 November 1980 to 5 December 1980
Amount Requested: $100.00
Submitted by: Ann Stover, Teacher

Livingston Academy
Project Site First National Bank Billboard

_I-Lighway 42
Livingston; TN 38570

Date Submitted: 25.September 1980

Abstract: National Education Week; November 16 through 22,
is a nationwide effort to recognize and promote education. Tile
importance of education must be stressed at all levels of a
school system. This includes teachers, students; parents,
businesses, and the community as a whole:

In Overton County, the media is essential in the promotion of
National Education Week. Three media methods are available: 1)
radio, 2) newspapers, and 3) highway billboard.

The use of local media will inform and enlist interest in the
county schools. This interest in the county schools will initiate
involvement, in particular by parents. As a result, the community
will be more aware of what the school system does to educate
children. Also, the community will better understand the educa-
tional needs, material and financial, in Overton County.

introduction: National Education Week is an annual proc-
lamation signed by the President of the United States. National
Education Week occurs during the fall, usually in November, of
each school year.

Overton County has always participated in this national effort
to recognize and promote education. The elementary schoolt
have had the greatest response from parents and the local com-
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jail

_ow a_
Teachers Believe
in Your Child's

Future

L--
SpOnsor: First National Bank

4, tstr4Vrt /6

In observance of National Education Week: First National Bank of Livingston,
Tennessee, sponsored a billboard reminding everyone to visit schools, talk with
the teachers; and learn more about education in Livingston. This $100 project
was initiated by Ann Stover, teacher at Livingston Academy.

munities. The main event during this week is a school open
house exhibiting student work and achievements:

The Overton County school system includes nine elementary
schools and two secondary schools: The elementary schools are
distributed among the nine smaller communities within the
county: This allows for greater community involvement by
parents: The two secondary schools consolidate the nine county
divisions into Livingston Academy and Rickman High School..
Because of consolidation; there is less community involvement.

The goal of the school system is to improve the interesti
understanding, and involvement by parents and community in
the entire education process. This includes both elementary (K
through 8) and secondary schools (9 through 12). As a result, the
school system will improve its public relations and expand its
communication lines with the public.

21



Needs Statement: The participation by parents in school open
houSe, in parent:teacher Conferences, and the understanding by
parents of schbOl finances is extremely low. The overall school-
community relations must be examined and improved.

During the spring of 1979, a countywide survey of teachers by
the supervisor of instruction indicated the ten greatest concerns
of teachers. The Se ten concerns were the focus of part of the
1980 Teacher Pre-Schdbl COnference held at Livingston
Academy on August 14 -15, 1980. Among these ten, teachers in-
cluded schobl-comMunity relation8 as a major problem in the
county.

Objectives: The project will improve school-community rela-
tions by enlisting the participation_andihtereSt_of_parents-and
community. The specific objectives are:

1. To increase the number of parents attending School open
houses in the county by 30% at each school.

2. To increase the number of parent-teacher conference§ dur-
ing the school year by 50 %:

3. To improve the attendance at school activities by the corn:
munity (other than athletic events) by 25%.

4. To enlist the help of parents and citizens as volunteer
teacher aides.

5. To involve business groups in schools by having them par-
ticipate in at least one school event (field trips; as speakers,
career educationi etc.).

Project Activities: The project involves four means of pro-
moting National Education Week and improving school-
Community public relations:

1. Highway billboard use of Highway 42 billbOard spon-
sored by First National Bank, NOVeMber 15 through
December 5; 1980. The billboard carries the message:
"Teachers Believe In Your Child's Future."

2. WLIV radio promotion three 30-second spots played
periodically from November 10 through November 22.
(see Appendix I):

3. Newspaper announcements promotion of school open

_ 22
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houses and other school activities in the Overton County
News and Livingston Enterprise.

4. Overton County Ministerial Association designate
November 16, 1980, as National Education Week Sunday.
Each county minister will design his sermon around the
theme: "Education and Human Values."

Evaluation: The program will be evaluated by the number of
participants for each objective at each school in the county.

1: Each teacher will keep a record of parent visitations during
the open house.

2. Each teacher will keep a record of the number of parent-
--teacher-cc:Inferences.

3. Each school principal will keep a record of attendance by
the community to school events.

4. Each school will keep a record of any citizen who
volunteers as a teacher aide.

5. Each teacher or department will schedule a business
group as part of the instructional program.

6. A survey of county teachers will be used to evaluate the im-
pact of this program (see Appendix II).

Project Management: The management of the project will be
done primarily by the businesses or groups invcilVed. The
billboard is rented annually by First National Bank, which will
supervise the printing and re-papering of its billboard on
Highway 42 for the three weeks involved.

WLIV will manage the recording and playing of the spot an-
nouncements &OM NOvember 10 through22, 1980.

The Li VingSton Enterprise and Overton County News will print
any news item prepared by the individual schools concerning
SChobl activities.

The Rev. Jess Bradshaw, a member of the Overton County
Ministerial Association; will present at the November meeting
the idea of National Education Sunday. Each minister will preach
on the theme "Education and Human Values" in his individual
sermon on November 16; 1980: 2 u
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Budget:
Design and printing of billboard paper
WLIV Radio Station
Newspaper announcements

$100.00

Total $100:00

Appendix 1: Station WL1V Public Service Announcements
1. Today, this country depends on resources that are of

great value like oil, gold, and gasoline. But did you know
that this country's greatest resource is its children? And
just as important is their education and future. November
16th through the 22nd has been designated as National
Education Week. This would be a great time to visit your
child's school talk to his teacher and principal. Find
out what education in Overton County is really all about.
You'll be so glad you did. Thank you.

2. Did you know that former students of Overton County
schools have become doctors, nurses, lawyers, police of-
ficers, teachers, state legislators, farmers, ministers, and
space engineers? The learning of a profession does not
begin in college; it begins in our neighborhood schools.
November 16 through 22 is National Education Week a

great time to visit your neighborhood school and find out
what your child.can become. Thank you.

3. There are many reasons for a good education. For exam-
ple:

Without a diploma many employment doors are closed.

Education is a chance to grow mentally, socially, and
physically.

It is a time to learn about art, music, and literature.

24
2



Education provides an opportunity to meet and keep
friends; to learn to work within a group; and to learn to
communicate with a clerk or a corporation president

There are many more reasons for a good education. Thiok
about it, visit our local schools, and think about education in
Overton County during National Education Week, November 16
through 22. Thank you.

Appendix II: National Education Week Evaluation Survey
Circle the appropriate answer.

1. Did you see the billboard on Highway 42 promoting

YES NO
2. Did you hear the radio spots promoting National Educe=

kin Week on WLIV?
YES NO

3. Do you feel such promotions are worthwhile?
YES NO UNDECIDED

4. Do you feel that newspapers adequately promote school
activities?
YES NO UNDECIDED

5. Did you perceive an improvement in open house atten-
dance during November 17 through 22?
YES NO

6: Do you think school-community relations should be a
year-round process?
YES NO UNDECIDED

7: Do you think school-community relations have been im-
proving as a result of this promotion?
YES NO UNDECIDED

8. List below any additional suggestions for improving
school-community relations.

25



Proposal 3: hydroponic Gardening: A Second Choice

Title Page

Submitted to: Community Gardens
Oneida, Tennessee 37841

Submitted by: Burchfield Elementary School
Route 3
Oneida, Tennessee 37841

Proposed Project: Hydroponic Gardenin_g: A Second Choice
Project Director: Mrs. Janet L. Buhaly, Teacher

Kindergarten and First Grade
Duration-of Project: 1 March 1983 to 25 May 1983
Amount Requested: $69.40
Date Submitted: 16 February 1983
Approving Institutional Official: John E. Watson, Principal

Abstract: Hydroponic Gardening: A Second Choice has four ob-
jectives:

1: To provide kindergarten and first-grade students with
general plant science and biologic:al information.

2: To teach these students that there need not be a large
plot of ground to raise fresh vegetables:

3. To impart an understanding of the nutritional values of
fresh vegetables for human consumption:

4. To provide the students with hands-on experience in
hydroponic gardening.

Introduction: Burchfield Elementary School was built in 1948.
The original school had four classrooms and was designed for
grades K-6. In the early 1960s an addition was built that housed
six more classrooms and an updated cafeteria: The building cur
rently contains ten classrooms; an office; library; and cafeteria;
with an outside gym that was erected in the 1970s. There are cur-
rently 210 students; two cooks; one secretary; four aides, one
janitor, and 10 teachers for a total of 228 people.
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Statement of Need: In order to croato a lasting Impression on
children about plant science, biology, and a futuristic method of
food production, a primary teacher must provide an experience
that involves the children and allows them to see the fruits of
their labors. In a small rural school where funds are in limited
supply, students rarely have an opportunity for a creative, hands-
on project. Therefore, we are seeking funds to purchase mate-
rials, seeds, and the services of several individuals within the
community to develop such a project

Methods and Procedures:
1. During the course of the project, students will acquire

general plant science and biological information through the
following methods:

A. Using a piece of celery and colored water, we shall
demonstrate to the children the manner in which a plant
takes nutrients from the soil and distributes them
throughout the plant.

B. By placing beans between the walls of glass jars or be-
tween the glass jars and pieces of paper bags, the
children will be able to observe the process of germina-
tion. As the seeds send out their sprouts and develop
their root systems, the children will actually be able to
see the germination process.

C. The children will plant seeds of each variety of vegetable
in potting soil in small pots or cups and let them become
seedlings to be used in the hydroponic garden.

2. Students will participate in a discussion of the growing of
vegetables in city and country and will come to understand why
people want to grow their own fresh vegetables.

3. The children will speculate on the meaning of the word
"hydroponic" and, through their speculations and discussion of
the word, will come to understand the meaning of the word
"hydroponic."

4. After seeing the film, Hydroponics: Gardens of the Present
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and Future, the students will be able to suggest ways their own
class might build a hydroponic garden.

5. With the assistance of county agent Robert Mehihorn, the
students will choose an appropriate spot in the classroom, set
up the garden boxes, and fill them with growing media.

6. Dividing the boxes in half; the children will plant seeds in
one half and seedlings in the other half and measure and com-
pare the growth of the plants.

7. After the plants have matured and are ready to eat; the
children will be able to explain their gardening methods and
discuss nutritional values of the vegetables with "Miss Spiffy:"
(Miss Spiffy comes to our classroom once each month to teach
nutrition and table manners to children in grades K-3.)

8. After plants are mature and ready to eat (approximately 45
days), the children, with the help of our cooks, will make a fresh
salad and eat it.

9. At the end of the project, the students will understand, and
use in classroom conversation, the following terms:

hydroponic gardening fertilizer
seeds nutrients
germination vitamins
seedlings root systems

Evaluation: This project will be evaluated primarily_by obser-
vation of the children. Tne behaviors to be watched for are as
follows:

1. Excitement and involvement of students throughout the
project.

2. Class participation In discussion.
3. Success of germination and growth due to the children's

care and concern.
4: Willingness of the children to eat the "fruits" of their

labor.
5. The children's use of the terms associated with

hydroponic gardening, plant science, and nutrition as
listed in the procedures and methods section of this pro-
posal.

9ti %,..)
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Budget:

Direct Costs

I . BoxGarden Materials:

Request
from

Grantor

Time &
Labor

Donated

Marine finish plywood; 2 sheets $24.00
2, x 4 Studs, 4 4.40
Plant food & fertilizer 10.00

II. Seeds:
One package radish seeds :50
One package leaf lettuce seeds :50
One gallon of onion sets 2.00

III. Donations:
Sawdust to fill box-garden 0.00
Lecture time by extension agent
(2 hrs. @ $8.00 per h( ur) $16.00
Labor to build box-garden
(2'hrs. @ $6.00 per hour) 12.00

Monies donated by grantor $41.40 $28.00
Value of donated time and labor $28.00

Total cost of project $69A0

Appendix: Letters of endorsement from the principal and
county extension agent.
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Continued Success in Acquiring. Mini-Grants

Once having been successful in securing a mini-grant; the question
arises: Now that I have obtained a grant; how do I continue to obtain
needed resources for classroom use? There are three factors essential to
continued grant success:

I. Effective grant management
2. Appropriate recognition of grantor
3: Creating a halo that spells dedication

Effective grant management is perhaps the most important ingre-
dient for continued grant success. Grant funds should be expended only
on items for which they were intended. Maintaining a good financial
recordkeeping system is a must. The building principal should be con-
sulted regarding a financial accounting system. Grantors should make
all checks payable to the school not.the teacher. Grantors should be
kept informed of the progress of the project. This keens the com-
munication line open for future funding.

Organizations that award grants to schools may not ask for, or even
expect, recognition for their benevolent gesture. Nevertheless, recogni-
tion is extremely important when it comes to maintaining a good rela-
tionship with grantors. It is safe to say that all businesses, industries,
and other organizations in the community want to be perceived as good
citizens: Being recognized as a generous and frequent contributor to
worthy educational causes is one of the most effective means to ac-
complish this

Those teachers who are energetic and conscientious in Their jobs and
are involved in community affairs are likely to make a greater impres-
sion on grantors than others. It tends to create a halo that spells dedica-
tion a most desirable quality from th; viewpoint of grantors.
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Conclusion

Rumor has it that the pool of external funds for education no longer
exists. That is just not the case. Funds may not be as bountiful as they
were in the 1960s, but plenty are still available. Now what is needed are
persons who are skilled in the process of grant procurement.

The task of writing grant proposals need not be totally reserved for
the school system's grants officer. During this period of financial ex-
igency; it would serve the schools well if teachers were also skilled in the
process of grant writing: They not only can be a resource to the grants
officer but can actively engage in grant procurement themselves.

The intent or this fastback has been to show teachers with creative
ideas how to obtain outside funding when faced with a shortage of
classroom resources. The mini-grant approach can work for many
teachers. There is money out there. Go for it!

31



Bibliography

Periodicals

Achilles, Charles. The Funding Game for Fun and Profit." Illinois Parks and
Recreation, November/Deeember 1977; pp. 4, 5.

Adams, Frank G. "Contracts: A Unique Funding Alternative." Forum for
Continuing Education, Fall 1980, p. 8.

Adams, Michael. "Energy, Resources, and People: A Model for Grant Develop-
ment." Phi Delta Kappan, January 1980, pp. 346-47.

"ArtS and Humanities Grants Totaling S62- Million Slated for 313 Educational
and Cultural Institutions." Chronicle of Higher Education, 30 October 1978,
pp: 17; 18:

Battaglia, Carmen. "How to Ask for Federal Funding." American Education,
July 1977; p: 6.

Belden, G. "Role of Grantsmanship in Achieving Excellence." Phi Delta Kap-
pan; November 1978; pp. 226-28.

Bunistead, Richard A. "Scandal in the Use of Vocational Education Funds."
Phi Delta Kappan; March 1978; p. 477.

Burghum, K.K. "Funding Strategies.!' Journal of Home Economics, March
1978, pp. 18 19.

Cohodcs, A. "Foundation Takes Lead in Talking About Failures." Nation's
Schools, April 1973, p. 21.

Coughlin, E.K. "Obscure Federal Agency Helps Museums Meet Their Everyday
Operating Costs." Chronicle of Higher Education, 22 January 1979, pp. 8,
9:

Hastings, Annc H. "The Block.Grant Rccord: Lessons from Experience." Phi
Delta Kappan; January 1982; r. 330.

Howard. Susan. "Securing Continuing Education Grants: The Grant Reader's
Perspective." Forum for Continuing Education-, Winter 1981; p. 7.

Levenson, H.E. "How You Can Obtain Dollars for Needed Shop Facilities:
Vocational Education i" ct Grants." Industrial Education; December 1976,
pp. 28, 29.

Levis, R.M. "How to Write Proposals That Arc Fun and Sometimes Fundable."
Educational Leadership, April 1975, pp. 469-71.

Luftig, Jeffrey T. "Mini-Grants Help Industrial Education Teachers." Industrial
Education, December 1977, p. 46.

McAuliffe, Delia. "How to Get Your Project Funded." Instructor and Teacher,
May 1981; p: 29.

McGee, Leo. "Seek Small Grants." Tennessee Teacher, October 1982, pp. 8, 9.

32



McGee, Leo; and Giezentanner; Robert. "Two Approaches to Gram Seeking:
Need vs. Fashion." The Educational Catalyst, Fall 1981, p. 35.

Meade, E.J. When a Foundation Goes to School: Comprehensive School Im-
provement Program." Today's Education,- March 1973, pp. 22-24.

Michaclsen, J.B. "Financing Lifelong Learning: The Case Against Institutional
Grants." School Review, May 1978, pp. 475-98.

Moffat, J.C. "How to Squeeze More Money Out of Washington_ for Your
Schools." American School Board Journal, May 1977; pp. 31, 32.

Nathan, Joe. "Who, Whats, Wheres, Whet's, and How Nluches of Getting a
Grant:" Teacher, May/June 1977; p: 57:

Olcott, Richard T. "Granting Teachers a Piece of the Action." Teacher,
May/June 1977; p. 57.

Pope, Henry D. and Taylor, Annie R. "How Do You Operate on the Cutting
Edge of Knowledge; If You Don't Have a Knife?" Lifelong Learning,
rthitiary 1981, p. 21.

Samples, Pat. "Beginning Grantsmanship." AMerican Education; October
1979, pp. 22-27.

Schnepper, J.A. "Federal Follies Financing: Where Our Money Goes." In-
tette:, May 1976; pp. 572, 573.

Sedlin, Clement A. and Malay, Robert W. "Public School Gram Writing:
Educational Innovation in Times of Retrenchment." Clearing House 54, No.
7, March 1981, p. 331.

Seymour, T. "That First Funded Proposal." Journal of Business Education,
November 1977, p. 83.

Sher; Jonathan P: "A Proposal to End Federal Neglect of Rural Schools." Phi
Delta Kappan, December 1978, p. 280-82.

Thompson, M. "Somewhere There's a Small Foundation That Would Just Love
to Give Gram Money to. Your Schools." American School Board Journal,
February 1979, 00. 33=35.

Vaughn, Gladys. "Funding: Getting Your Share." Forecast Home Economics;
January 1978, 15. 33.

Ward, J.H. "Some Implications of the Block Grant for Social_ Work
Education." Journal of Educational Social Work, Spring 1978, pp. 104110.

Weischadle, David E. "Carnegie: A Case Study in How Foundations Make
Decisions." Phi Delta Kappan, October 1977, pp. 107-111,

Wolff, G.J. "New Federal Cost Accounting Regulations: Indirect Cost Alloca-
tions Plan:" School Management; May 1973; p: 24:

33



Books

Buskey, John H. -I/true/mg External Funds for Continuing Education. San
Francisco: J ossey Bass, 1981;

Bycrly, Richard L. A Roadmup to Federal Funding. Ankeny, Iowa: B & L Plan-
ning and Research Associates, 1976:

Conrad, Daniel L. Grant Writer's Handbook. San Diego: Learning Resources
Corporation; 1979:

Foundation Grants 10 Individuals. New York: The Foundation Center, 1979.
Grantsmanship: Money and How to Get It. Chicago: Marquis Academic Media,

1978.
Hillman; Howard. The_ Art of Winning Foundation Grants. New York: The

Vanguard Press, 1975.
Hillman, Howard. The Art of Winning Government Grants. New York: The

Vanguard Press, 1977:
Lefferts, Robert. Getting a Grant: How to Write Successful Grant Proposals.

Englewood Cliffs; N.J.: Prentice-Hall, Inc., 1978:
Noe, Lee. The Foundation Grants Index. New York: The Foundation Center,

1980:
Pray, Francis C. Handbook for Educational Fund Raising. San Francisco:

Jossey-BaSs 1981:
Sladek, Frca F. and Stein, Eugene L. Grant Budgeting and Finance. New York:

Plenum Press; 1981.
Teague, Gerald V. The Process of Grant Proposal Development. Bloomington,

Ind.: Phi Delta Kappa; 1980.
The Foundation Directory. New York: The Foundation Center, 1979:

34



PDK Fastback Series Titles
1. Schools Without Property Taxes: Hope

or.Illusion?.
3. Open Education. Promise and Problems_
4. Performance_C_oritracting Who Profits Most?
7. Busing: -A Moralissue
8. Discipline or Disaster?

10. Who. Should Go to College?
13. What Should the-Schools -Teach?
14. How to Achieve Accountability in the Public

Schools_

18 Selecting Children's Reading-_
19. Sex Differences in learning to Read
20. Is Creativity Teachable?
22. The -Middle School: Whence? What? Whither?
23. Publish:-Don't Perish-
26, The Teacher and the_Drug Scene
29. Can_ Intelligence_Be Taught?
30. How to Recognize a Good School
31. In Between. The Adolescent's Struggle for

Independence
35. Mars-halting-Community Leadership to Support

_ the Public_Schools
36. re_paring_Edurational Leaders: New Challenges

nd New Perspectives
37. eneral Education: The Search for a Rationale
39. arliamentary Procedure: Tool of leadership
40. horisms on Education
el. etrication, American Style_
42. Elptional_Alternative Public Schools
43 fii_olivation and teaming in School
44. Informal learning
45. Learning Without a Teacher
46. Violence in the Schools: Causes -and-Remedies
47. The School's Responsibility for Sex-Education
48: Three_Vievri of Competency. Based Teacher

Educ_atiorr I Theory
49. Three Views of CompetencyBased Teacher

Education: II University of Houston
50. Three Views--of-Competency-Based Teacher

Ethication:. Ill University of -Nebraska
5C A University for the World: The United

Nations_Plan_
52. Oikos. the Environment and Education
56. Equity in School Financing: Full State Funding
57. Equity in School Financing: District Power

Equalizing
59: The Legal Rights of Students
60. The_War_d_Game_:_lrriproving_Communications
6 1 . Planning the Rest of Your life

.- 62. The People and Their Schools: Community
Participation

63. The Battle of-the Books: Kanawha County
64: The- Community as Textbook
65. Students Teach_Studentt.
66. The_Pros and Cons of Ability Grouping
67. A Conservative Alternative School: The

A School ir,.Cupertino
68. How Much Are Our Young People Learning? The

Story of the National Assessment

30

69. Diversity in Higher Education: Reform in
the Colleges

70. Dramatics in the Classroom: Making Lessons
Came Alive

72. Alternativesio Growth: Education for a
Stable Society_

74. Three Early Champions of Education: Benjamin
Franklin. Benjamin Rush. and Noah Webster

77. The Urban School Superintendency: A Century
and a Half of Change

78. Private_ Schools: From the Puritans to the
Present

79. The People and Their Schools
80. Schools of the Past: A Treasury of Photographs
80. Sexism: New Issue-in American Education
82. Computers-In the Curriculum
83: The_tegal Rights_of Teachers
84. Learning _in_ _Tw_o_ Languages
85. Getting It All_logether Confluent Education
86, Silent Language in the Classroom
87. Multiethnic Education: Practices and Promises
88. How a-School -Board-Operates-
89. What Can We_Learn from the Schools of China?
90. Education-irrriatitit-Afriet
91. What I've Learn_ed_Ab_out_Values_Education
92. The Abuses of Standardized Testing
93. The Uses of Standardized Testing
94 What the-People Think Abcut Their Schools:,

Gallup's Findings
95: Definingthe_Basics_of American Education
96. Some Practical Laws of Learning
97. Reading 1967.1977: A Decade of Change and

Promise
98. The Future -Of Teacher Power-in America

_99. Collective Bargaining in the Public Schools
100. Howloindividualize Learning_ _

101. Winchester: A-Community School for the
Urbanvantaged

102. Affective Education in Philadelphia
103. Teaching-with-Film-
104. Career Education: An Open Door Policy
105: The a-ood_Mind _
106. Law in the_Curricuturn
107. Fostering a Pluralistic-Society Through Multi.

Ethnic Education
108. Education-and-the Brain
109. Bonding: The-First Basic-in Education
110: Selecting InstructiOnal _Materials _

111. Teac_hetImprovement Through Clinical
Supervision

112. Places and Spaces: Environmental Psychology
in Education

113. Artists-as Teachers
114. Using_Rol_e_Playing in the Classroom _

115. Management by Object ives_in_ the_Sch_o_ols _
116. Declining Enrollments: A New Dilemma for

Educators
(Continued on inside back cover)

See inside back cover for prices.



Fastback Titles (continued from back cover)
.117 Teacher Centers-Where. What. Why?
118. The Case for Competency-Based-Education
119 Teaching-the Gifted and Talented
120: Parents Have Rights: Tool_
121 StudentOtsciPtine_and the law
122. British Schools-and Ours
123. Church -State Issues in Education
124. Mainstreaming: Merging Regular and Special

Education-
125 Early Field Experiences in Teather EdOcation
126: student _and Teacher Absenteeism
127. Writing_Centers in the Elementary School
128. A Primer on Piaget
129. The Restoration of Standards: The Modesto Plan
130. Dealing with Stress- A Challenge for Educators
131. Futurtstics. and Education
132: How.Parent-Teacher Conferences Build

Partnerships
133. Early Childhood Education: Foundations

for lifelong learning
134. Teaching about the Creation/Evolution

Controversy
135. Performance Evaluation of EdUcational

Personnel
136. Writing for Education Journals
137. Minimum Competency Testing
138. legal Implications of Minimum Competency

Testing
139. Energy-Education; Goals and Practices
140. Education in West Germany! A Quest for

Extelltrice
141. Magne_t_Sehools: An Approach to Voluntary

Desegregation
142. Intercultural Education
143. The Process of Grant Proposal Development
144. Citizenship and Consumer Education: Key

Assumptions and Basic Competencies
145: Migrant Education: - Teaching the Wandering Ones
146: Controversial Issues_in Our Schools
147. Nutrition and learning
148. Education in the USSR
149. Teaching with Newspapers: The living

Curriculum
150. Population. Education, and Children s Futures
151. Bibliotherapy!_The.Right Book at theRight Time
152. Educational_Planning for Educational Success
153. Questions and Answers on Moral Education
154. Mastery Learning
155. The Third Wave and Education's- futures
156. Title IX: Implications for-Education of_Women
157. Elementarylilathematics: Priorities for the 1980s
158. SummerSclioal: A New look
159. Education for Cultural Pluralism: Global

Roots Stew
160. Pluralism Gone Mad
161. Education Agenda for the 1980s

162. The Public Community College: The People's
University

163. Technolort in Education: ItS Human Potential
164. Childreif_s_BooilLA Legacy 1 or the Yeling
165. Teacher Unio_ns and the Power Structure
166. Progressive Education: Lessons from Three

Schools
167. Basic Education: A Historical-Perspective-
168. Aesthetic Education and the- Quality of Life
169: Teaching_thelearning_Disibled
170. Safety Education in_the Elementar; School
171. Education in Contemporary Japan
172. The School's Rile in the Prevention of Child,

Abuse
173. Death Education; A Concern for the Living
174. Youth Participation for Early_Adolescents:

Leirning_and_Serving_initie__Community
175. TimeJlanagement tor Educators
176. Educating Verbally Gifted Youth
177. Beyond Schooling: Education in a

Broader Context
178. New Audiences for Teacher Education
179. Microcomputers_in the_Classroom
180. Supetvislun MadeSimPle
181. Educating Older People: Another View of

Mainstreaming
182. School-Public Relations: Communicating

to the Community
183. Economic Education AtrosS_the Curriculum
184. Using the Census as a Creative Teaching

Resource
185. Collective RW gaining: An Alternative to

Conventional Bargaining
186. Legal Issues in Education of_ the _Randitapped
187. MainStreaminginthe_Secandary School: The

Rote of the Regular Teacher
188. Tuition Tax Credits: Fact and Fiction
189. Challenging the Gifted and Talented Through

Mentor-Assisted Enrichment Projects
190. The Case for ylie Smaller-Sr:hot
191. Whit You_ Should Know About Teaching and

Learning Styles
192. Library - Research Strategies for Educators
193. The Teaching of Writing in Our Schools
194. Teaching and the'Art of Questioning
195. Understanding the New Right and Its Impact

on Education
196. The Asademicitchievement of_YoungArnericans
197. Effective Programs for the Marginal High

School Student .
198. Management Training for School leaders: The

Academy Concept-
199. What Should We Be Teaching in the

Social Stitches?
200. Mini-Grants for Classroom Teachers

Single copies of fastbacks -are 75K (CDC to Ph, Delta Kappa members( Write to Phi Delta_Kappa, Eighth and Union. Box
789. BlooMington. IN 47402 for Quantity discounts for any title or combination of titles.

3 u


