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INTRODUCTION

[.  Overview

The Curriculum And Research for Equity (C-A-R-E) program materials are in-
service teacher training modules {workshops; curricula, references, and
research data) designed to promote educational equity for boys and girls in
elementary school classrooms. The overall aim of C-A-R-E is to reduce Some
of the identifidble causes and often devdstating effects of SEXZROLE STERED-
TYPING which limit individual development and can deprive children of skills
necessary for success in a changing educational and work environmént. More
specifically, the purpose of this program is to irncrease the capacity of
elementary educatlon professionals (school adm1n1strators curriculum spe-
cialists, and part1cular1y teachers) to iderntify, assess, and rectify the
problem of SEX-ROLE STEREOTYPING in the classroom.

By means of field research in schools (which, in part, developed C-A-R-E),
Dr. Marlaine E: Lockheed and her staff at the Educational Testing Service
have confirmed two main obJect1ves upon wh1ch the C-A-R-E module materials 7
are based: The first objective is to increase the elementary educatlonfgyo—Jf

fessxonai's sensxtIVIty and awareness of therprobigmig;eas through personal /

research exercises in the classroom; the second; to provide classroom cur- /
riculum and management techniques and strategies to promote educational equ1ty

for boys and girls. A/
Components of these objectives imclude: | ff
A. Consciousness Raising about: yf
1. The effects,of SEX—ROLE éTEﬁEOfoiNé (SexiSm) in Socig%y on
attitudes, behaviors, and achievements ' f/

2. The nature and scope of the problems of Jnequ1ty 1ﬁ/one 's own

school system !
"“'
3. The fact that schools ‘and teachers do have the potential for
remedying the problem sz
7

' ’ R ' o g
B. Classroom Management Techniques and Curriculum Sfrategies to:

1. Reduce SEX-ROLE STEREOTYPING » 7
2. Increase CROSS-SEX INTERACTION f
3. Promote FEMALE 1EADERSHIP ;f
,i’;
I1. Theory and Documentation ;’

In the past few years, increased attention hagfbéén paid to identifying.
strategies needed tc promote educational equjty for girls and boys. [This
y ,




interest in intervention strategies is a mové away from previous concerns
with documenting the existence of SEX-ROLE STEREOTYPINGE in schools.

From soc1a1 psychology it is p0551b1e to 1dent1fy three maJor lines of thlnk-
1ng with regard to stereotype réduction: (1) a cognitive social learning
approach; which concentrates on providing non-sex-stereotyped models for
children to emulate; (2) a cognitive diSSonance approach; which concentrates
on providing children equal-~status contact with pérsons about whom stereo-
types are held; and (3) an organizational structural approach, which concen-
trates on equalizing differences in legitimate power bétween negatively and
positively stereotyped groups. While the first line of thinking stresses
sex differences that emerge as a function of role modellng——and omits any

) recognition of the differences in social value accorded to male and female

¥ roles--the second and third lines of thinking concentrate squarely on the

value issue:

That SEX-ROLE STEREOTYPING, lack of equal-status contact (i.e., sex segrega-
tion),; and imbalance in 1nf1uenc¢7§§§ween male and female occur in schools
is wetl documented (Pottker and Fishel; 1976; Lockheed and Hall;, 1976):

In a landmark study pubiished in thke Harvard Educational _Review; Lee and
Gropper (1974) discuss how educationat practices reinforce SEX- ROLE STEREO-

TYPES from preschool onward. These practices were reviewed morc recently
by Lockheed and Ekstrom (1977): 1In partlcuiar, teachers posxtlvely rein-
force quiet,; passively-attentive behaviors in glrls (kee, 1976; Lee and
Kedar-Voivodas; 1976}, while interacting more often with 1ndependent, active,
and assertive boys (Good; Sikes,; and Brophy, 1973). School curriculum ma-
terials, including book$s and tests; also reinforce SEX-ROLE STEREOTYPES
(Dick and Jane as Victims, 1972; Tittle, McCarthy; and Steckler, 1974; Donlon,
Ekstrom, and Lockheed, 1979). Such educational practiceés and materials not

/ only permit children to acquire SEX-STEREOTYPED attitudes; behaviors, and

,/ interests, but also inadequately prepare children with skills necessary for
success in a changing world.

SEX-ROLE STEREOTYPES may be modeled or r61nforcedid1rect1y, or may be mg}g-
tained indirectly; through two dlfferent st;ucturpl processes: sex segrega~

tion and malc leadership:. Sex segregaticn maintains SEX-ROLE STEREOTYPES by

depriving students of the opportunity to form attitudes, beliefs, and evalua-

tions of each other based upon individuals rather than status group member-

ship. Male leadﬂrshlp maintains SEX STEREOTYPES by re1nforc1ng the concept

of male supremacy and its ccfoiiary, femaie inferiority:

Sex segregation refers both to practices not illegal under Title IX, such as
separate shop and homemaklng courses for boys and girls, as well as to stu-
dents' prefcrences for same-sex grouping. Such student preferences for sex
segregation have been observed in preschool (Fagot, 1977), as well as in
elementary school. 1In the study foxr which these Curriculum And Research for
Equity materials were developed (Equal Status Behavior Study), for example;
fewer than half of either the girls or the boys, in the fall of 1976, re-
ported that they had done schoolwork with a cross-sex partner. Teachers
typically do not counteract this preference on the children's part, be-
lieving it to be a stage they will outgrow. Yet segregation in any form is
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a potential source of stereotypes regarding the stereotyped groups (Katz and
Benjamin, 1360). Furthermore; it is clear from the students' responses. that
there is an unequal desire for such separatism: a third of the girls, but..~?
less than one-fourth of the boys; would choose to work in a mixed-sex group.
Flnally, an 1mpoltant organggﬂtlonal determ1nant of SEX-ROLE STEREOTYPES is
the absence of FEMALE LEADERSHIP in Schools, "both in terms of the school
organization and of curriculum content. While elementdry tedchers dare pre-
dominantly femdle; principals aré prédominantly male, a situation that pro-
vides sSex- 1nequ1table models of leadership within the school organization
1tse1f ,Natlonally, 83 percent of elementary school principals, 97 percent
of secondary school principals, and 99 percent of district superintendents
are male (Pottker and Fishel, 1976). 1In addition, famous women are conspicu-
0usly absent from school currlcula (chk and Jane as Victims, 1972) Stu-
dents are conscious of this absence. For example, while approx1mate1y 80

_ percent of the children surveyed™in the Equal Status Behavior Study could
name at least one famous man they had studied during 1976-1977, fewer than
35 percent of them could name a famous women they had studied:

The absence of female leaders is also observed in behavioral studxes of

mlted sex groups of students Not oniy have we found tha* mixed-sexX groups

and Harris, 1977) in the Equai Status Behavior Study, we found that wh11e
the proportion of boys viewing themselves as a 'very godod leader'' was slight-
ly greater at the end of fifth grade compared to the beginning of fourth
grade (from 32 percent to 35 percent), the proportion of _girls so viewing—-
themselves was nearly cut in half over the same period of time (from 27 per-

cent to 17 percent).

work Lomfortnhly in mixed-sex so*t1ngs the 1b111ty of both boys and glrlq
to lead and be led--will be at a substantlal dlsadvantage The purpoae of 7
the Currlcu]um And Research for Equ1ty materials is to increase the capaCIty
of school personnel to identify, assess, and correct these problems in the

classroom.

IIT. The C-A-R-E Workshops

This training manual contains the C-A-R-E workshop instructor's gu1de and

the module materials for six two-hour teacher tralnlng workshop sessions

intended to promote educationat equxty for glris and boys in elementary
school ciassrooms: These workshop sessions are de51gned to raise the par-
ticipants' consciousness about SEX-ROLE STEREOTYPING in the school and to
provide specific classroom strategies to reduce SEX-ROLE STEREOTYPING, in-
crease CROSS-SEX INTERACTION, and promote FEMALE LEADERSHIP.

The series of workshops is designed to be presented oncé a wéek for Six weeks
during the regular school year. While the workshops can be offered at any

ix
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t ime du11ng the ycar for prnct1g1ng classroom tcachers we strongly recom-
mend that the workshopb bc given during the fall semester. This will enable
the teachers to develop new classroom standards with 4 new set of students.

Each workshop inciudes several experiential activities that require part1c1—
pating tecachers to examine their students' attitudes and behaviors, their
own classroom environments, and their own teaching behaviors and strateglo
Also included are tested model curriculum units that demonstrate how the
principles and strnteglcs for promotxng educatlonal equity can be edsily in-
corporated into daily classroom lessons and activities. These curriculum
units cover thc follow1ng subject areas: langUage arts, soc1a1 studies,
mathematics; science; and the affective domain: Part1c1pants may 1mplement
these curriculum units "as is'" in their classes, or the units can be adapted
to meet students' needs and skill levels.

1v. Workshop Environment

The examination of the problems of sexism and status inequality can often be

a4 tontroversiil dnd emotional proceSs because it deals with people's atti-
tudes, beliefs, and values. Therefore, the C-A-R-E workshops have been de-
signed as small-group expericnces. They are most Successful when given in

an 1nf0rmal accepting, and interactive atmosphere. Whenever possible, par-
t1c1pant5 5hou1d be encouraged to exchange information, ideas, attitudes,

and c(pcrlcnccs to contribute to the group learning process As the instruc-
tor; you play dn 1mportantrand critical facilitating role in fostering a
comfortablc group environment . Participants should be encouraged to function

as a support group fcr cach other in exploring the issues, clarifying values,
and implementing technxques in the classroom to promote equal status behav—

ior toward boys and girls:

A_second consideration is that workshop part1c1pants will undoubtedly have
different backgrounds, experiences, attitudes; and knowledge about the
problems of SEX-ROLE STEREOTYPING. The €-A-R-E materials g:nerally begin

at a somewhat fundamental level to provide information to the broadest range

of participants. Each activity builds on the previous one, providing in-
creasing information.

V. Workshop Content

We begin in WORKSHOP ONE by exploring some of the issues; examining the
extent, mechanisms; and effécts of sexism in society; and acknowledgxng
personal attitudes. ThlS workshop Session is de51gned to increase partici-
pant sensitivity to the problem and its pervasive character. The principal
focus is on how men and wormen adre percelved and how these perceptions in-
fluencc the way we expect men and women to behave. Thesé Stereotyped expecta-

tions, in turn; frequently limit opportunities for both sexes.

WORKSHOP TWO contlnues the ;onsc1ousness ralslng act1v1t1es by examlnlng
more closely our language and behavior. The exercises are also geared to

evaluate more spec1f1ca11y the nature and scope of the problem within the

24
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school and the _classroom. ‘The three problem areas in the classroom of

(1) SEX=ROLE_STEREOTYPING, (2) sex segregation, and {3) the abscnce of
FEMALE LLADERSHIP are identified. Strategies to combat these probiems are
also introduced.

tC9hUIQUCS,Qn9 4t,4,t1m974nd”1n more de ail. WORKSHOP IHRFE deals w1th
SEX-ROLE STEREOTYPING, WORKSHOP FOUR concentrates on CROSS-SEX INTERACTION,
and WORKSHOP FIVE focu$e5 on FEMALE LEADERSHIP. WORKSHOP SIX is mainly a
review session of the entire C-A-R-E workshop series.

VI: Workshop Format

The C-A-R-I: workshops in this instructor's manual are organlzed into five or
six sections for case in presentation:
i
%éﬁédd%’ﬁ\\
Materials and equipment
Workshop session activities -
Transparencies for ovcrhead projector
Participant materials to be reproduced
Model curriculum units

[S2 RSN VATN U JrSeS

o

Section 1: Schedule

Bach written worLshop session in this manual beg1ns with a Schedulé which
outlines the session's activities and the approximate time needed tc do
each actlvxty This schedule provides a striucture to follow. However,
you as the instructor are in the best position to judge whether an activ=
ity should be given more or less time, as interest and participation

vary from group to group and even from day to day.
Section 2: Materials and Equipment

After each workshop schedule is a listing of the materials and equipment

you will neced for that particular session: This list identifies those
materials for the instructor's use--generaxly several transparencies--

and the workshop materials for participants; which you will need to

reproduce. All materials are keyed to the workshop act1V1ty requlrlng

their use.. Any spcc1a1 equ1pmep; needed; 'such as an over! ead prcjector

and extension cord, is also noted. We beixeve you'lt find these list-
ings useful in preparing for each workshop session.

In addition, we recommend that participants keep a loose-leaf binder
notcbook ot all workshop materials distributed to bring to each session:
Materials from one worksShop Session will be used or referred to in a
later session. As well,; participants can keep all classroom research
exercises together for the next workshop. When the C-A-R-E workshops
are completed, these notebooks will be uSeful references.
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Section 3: Activities

The third section of cach written workshop session in this manual con-
tains step-by-step descriptions of cuch activity for that session.

There are typically about nine different activities for participants’

in ecdach workshop session. These include many distinct types of activ-

ltles:
Research and Evaluation Exerciscs. lhroughout t he workshop series,
we have included research and cvaluatlon exercises for the par-
ticipants to do, both in the workshop sesSion and in théir class-
rooms . fhese exercises cxamine attitudes (of teachers, students,
society), behaviors (of teachers, students, socicty), and the
classroom environment regarding how men and women are perceived
and depicted.

DHands=on' _Activities. Many of the exXercises are condiucted as
in- se<51on,rhands on activities to promote the workshop learning

experience for purticipants. These range from drawing posters

about clxm1nnt1ng sexism in thc larniguage, to developing curricula

provxdxn& student tROHS SFY T\IERACTTOV and cuttlng out magazine

Jdvcrtlxemcnts to examine whit message the media present about
men's and women's roles:

Classroom Rescarch I\ch1scs Fach workshop session, part1c1punts
arc given one or more resecarch activities to do and summaries of
the results to bring to the next workshop session. Generally,
these exercises are rescarch and evaluation kinds of activities

to be done in the teachers' classrooms. These activities are
designed to look at students' attitudes or behaviors, participants'
instructional behavior;, or the pictures and textbooks in a class-
room.

Group Disctissiouns. The greatest number of dactivities dre in-session
group discussions. We feel that cvery activity and research exer-
cise deseives a follow=-up. Review give$ the participarnts 4 chaiice
to examine whit happened dnd how they feel about it. Theretore,

we have included a discussion session {(with suggested discussion
questions where applicable) after each activity.

Review. In the case of research assignments, the first activities
in the next workshop session are designed as a review; partici-
pants are requested to bring written sumniries of research exer-
cises DHLUCth in their classrooms to review uth tho other par-
tlLlpdﬂtS Sharlng those experiences is an important aspect of

each workshop session:

Model Curricula: Three of the six workshop sessicns include model

curricutum units which the tcachers who assisted in developxng this
workshop series helped write and then used in their own classes.
As mentioned ecarlier, these model curricutum units incorporate
strategies for promoting equal status behavicr into daily classroom

xii



activities. Workshop participants are asked to examine these

currlcuia, adapt and use a few of them in their classrooms, and

write thelr own lesson plans using the sample ones as models.

Related Readings Whenever p0551ble, we have also 1nc1uded reau-

ings for the participants, such as research flndlngs, suggested

references; articles,; and/wrltlngs by other teachers about a par-

ticular workshop topic:

Teacher s Research Sheetsi As a gentle remlnder, at the enda of

each workshop session, participants are given teacher's research

sheets which summarize the research 3551gnments from that workshop .

and include a commitment page for the participants to refer to

during the week foilowing the wortshop:

Activity Description Format. For your ease in conducting the work-

shop session,; each activity is presented in the following format:

] WORKSHOP NUMBER, TITLE
ACTIVITY NUMBER AND SHEET NUMBER
IF MORE THAN ONE PAGE IN LENGTH

ACTIVITY NUMBER
ACTIVITY TITLE

SUGGESTED ACTIVITY TIME

What this activity is about

An overview for the instructor
Materials and equipment ﬁéédéd’

For both the instructor and the workshop participants

liow to present this activity

bo: Tasks the instructor should do to present
NEXT: the activity (always provided w1th1n a
THEN: .| box). 7

,,,,, - - - !

SAY: INSTRUCTOR SHOULD SAY TO WORKSHOP GROUP:

GIVEN AS SUGGESTIONS TO FACILITATE WORKSHOP
PRESENTATION (always typed in uppercase).

Note to instructor that provides| gu1dé11ﬁés on_
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Section 4: Transparencies

In the fourth sect1on of each written workshop session in this manual
are all the materials that only the instructor will use. In general
several transparencies should be made prior to the workshop session.
Wherc possible, we have included these transparencies:

Section 5: Participant Materials

The fifth section of each wr1tten workshop 595510n in this manual in-

cludes all the materials to be distributed to the partlcxpants durxng

‘the course of the workshop: Master copies only of these materials are

;ncluded Thus,; the workshop instructor will have to reproduce the

apploprIate numbcr of copies for the partlcxpants in his or her work-

shop Be sure to give the part1c1pants a schedule of workshop activi-

ties at the beginning of each session:
Scction 6:.. Model Curriculum Units

In the three workshop sessions including model curriculum units; the
sixth section of the written workshop session contains the curriculum
units developed to meet the particular objective of the workshop. We
have included about six such model units in each of the three workshop
sessions. Again; only master copies of theése materials are included.
You will need to reproduce a sufficient number of copies for the par-
ticipants in your workshops.

General Suggestions for Instructor

We've gathered together some generally commonserise suggestions from people
who have conducted these workshops. We hope you find them helpful.

1. Read epch written workshop before conducting the session; to be
familiar with the activities and topics.

Gather necessary supplies prior to workshop session; reproduce
transparenc1es and participant materials beforehand:

o

3. Whenever possible, collect and record summaries from research exer-

cises before next workshop; this will save in-session time:

4. Be sure you, or a workshop participant, know how to operate needed
audiovisual equipment :

[¥g]]

Workshops should beé held in a comfortable room with blackboard or
wall space. -

6. You will probably find a hand-held calculator quité uséful, par-
ticularly ip tallying the rcsults from reésearch exercises on
summary transparcncies.

Xiv 144



7. A break is recommended durlng each workshop session. A coffee urn
and snacks are a nice touch. Have participants bring in various

treats to share with the group.

8. Be responsive to the participant group. Gear-workshops to meet

their concerns und needs.

9. Above all, relax and enjoy yourself. This should be a comfortable

and rather informal learning experience for everyone involved.

VIII. The Research behind the C-A-R-E Program

c1ates at Educatlonal Testlng Service (ETS), in cooperatlon with the East

Windsor Regional School District and teacher educators at Ohio State Univer-

S§ity, under a grant to ETS from the U.S. Department of Education (Women's Edu-
cational Equity Act Program).” The enabling legislation--Women's Educationatl
Equity Act (WEEA)--provideS support for research and development to help
eliminate sex discrimination and sex-role stereotyping in education.

The ETS Program of Research on Status Equity in Educatiefl,
by WEEAP, was designed to develop in-service teacher-training matSrials aimed
at prbmoting equal Status behaviOr toward bOyé énd girlé in the classroom

as”qua}s “being equally competent at a variety of activities and equally
likely to be leaders in mixed-sex groups. The project was funded for two
years; ‘in part to translate a varicty of research findings into practical

e;§§5599@7recommendat1ons for teachers. The resultlng materials are based
upon principles derived from over six years of research by Dr. Lockheed,and

others on female leadership behavior, teacher expectations, cognitive style
dlfferences in equal status interaction, and promoting .equal status behavior

in mixed-sex groups.

Durlng 1976-1977 and again in 1977-1978, teachers of the East Wlndsor Reglonal

School District heiped develop the €-A-R-E workshop and curriculum materials.

Many of these teachers presented one or more of these workshops torother

teachers in their schools; ait of them used the curriculum materials in theIr

own classrooms, In addition; these workshop and curriculum materiails were
pilot-tested with fourth-, fifth-; and sixth- grade teachers in Ohio as well
as New Jersey. In the fall and sprlng of each project year, over 1;000
fourth- and fifth-grade students in the East Windsor Regional School District
answered student survey questionnaires regarding perceptions; behaviors, and
attitudes toward SEX-ROLE STEREOTYPING CROSS-SEX INTERACTION, and FEMALE
LEADERSHIP. The results are includéd and summarized in these workshops.
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HOW DO YOU SEE MEN AND WOMEN
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IN SOCIETY?



WORKSHOP ONE: MEN AND WOMEN IN SOCIETY

|
INTRODUCTION

How do you see men and women in society?

How do we see men and women in our society? Do we see them as being the
same, Or do we see them as belng different? In this workshop we use simple
technlques to help you see the way men and women are v1ewed today .

\

If you think about it; the way we view men and women affetts the way we

think men and women shouid behave, the kind of work we think they should do,

how much we think they should do, what they should be paid, ~whether they

should be parents, what kinds of hobbies they should have--you can probably
think of many more : -

teachers,(l 2, and- 4), We then discuss some facts about men and women in
society (5). We finish with some activities teachers can try out in class,

and some background material you can read at home (6 and 7).
e

s
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WORKSHOP ONE: MEN AND WOMEN IN SOCIETY

SCHEDULE
CEA .
This workshop is composed of seven activities and requires approximately
" two hours to conduct:. A break is recommended between Activities Three and

Four:
Time .
Required " Workshop Activity
20 mins. 1. Children's story stems

Part A: Story completion

Part B: Review

féacﬁér survey o .
Part A: Teacher survey administration
Part B: Follow-up group discussion

10 mins. 3. Introduction to the workshop series *
" ' ’ ’ N
. L
BREAK BREAK
40 mins. 4, -Media exercise .
Part A: Magazine exercise
Part B: Checklist activity
Part C: Discussion
10 mins: ) S;%§Whéf~fé§é%}éﬁ has shown: Fact sheets
5 mins- ' 6. ;CEEi&?éﬁ'§ story stems
5 mins. 7. Teacher's feséaféhrmatéfiéls
Teacher's research sheet
References
oy
o
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WORKSHOP ONE: MEN AND WOMEN IN SOCTETY

MATERIALS AND EQUIPMENT

One only of the_ following for instructor's use:

Hand calculator

Transparency One, Story completion summary sheet (Activity One)

One for each participant:

"The Captain's Story" story stem (Activity One)

"The Cook's Story" story stem (Activity Ome)

"Playing on the Playground" story stem (Activity One)
Aﬁ&rbgynOUS names list fActivity One) .
Teacher survey (Activity Two)

Notebook binder (Activity Thrééj

WORKSHOP ONE schedule (Activity Three)

Teacher research materials (Activity Seven)

Magazines (Aééi;ity Four)

Broverman adjective checkiist (AéE;ViEy Four) @
Checklist discussion questions (Activity Four) . . _
Summary sheets (Activity Four) i'}
Research findings and fact sheeteg(Activity Five) |
Rt
Children's story stems (Activity Six)
Children's story cOmpietion,Summary sheet (Activity éixj . : T -

.Teacher research sheet (Activity Seven)

References sheet (Activity Seven)
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WORKSHOP ONE: MEN AND WOMEN IN SOCIETY

i ACTIVITY ONE

4 CHILDREN'S STORY STEMS

i —

i 20 minutes

hmﬂtfthISNHCIIﬂlt¥mIS,abODt

The purpose ©T WORKSHOP ONE is to present the - concept of sex inequity as a
social prob&em, and to increase the participants' awareness of this problem
as it affects their own classrooms. Throughout these workshops, we use the
technlqueﬂof assessment followed by feedback to increase awareness and hence
to change EehCV1or :

This flrst activity is a simple but thought-provoking exercise_that will.
take,only a few minutes to complete and should serve as a catalyst for dis-
cusyion.

F T ease in presentation; we have d1v1ded this act1v1ty into two parts.
Elrst part1c1pants will individually complete. the three story stems:
f”The Captdin's Story;' '"The Cook's Story;' and "Playing on:the Playground "
/ Second; ‘you will summarize the papticipants' responses and’ ‘will conduct a
7 group discussion regarding the rééﬁlté, using an overhead transparency of
/  the summary sheet (#1]. Based upon past story completions, we anticipate
7 that participants will see Terry the capta1n as a boy, Pat the cook as a
girl, and Chris and Sandy as either both ‘boys or both glrls The ma1n p01nt
here, which should be empha512ed is that "we' tend to view men and women
(boys and girls) acting in typically stereotyped roles and exhibiting stereo-
typed behaviors: What implications does this have in terms of how the world"

/

is being presented to the students in the classroom?
/

roles, attrlbutes and career .alternatives that are avaxiabie to women and

/

men. / B o U T

More important, these aCtiVigiES,aré,déSighéd to show participants, first,
that these prbblémé éré,Vérx(réal and often_operate unconsciously and,
second; that they, as education professionals, can do Sométhing to promote '
equity for boys and girls .dn their classrooms. ’

/;

Materials needed !f

° ;Transparencxfbne: Etary completion summary sheet

o “The Captain's Story" story stem for each participant -
® "The Cook's Story" story stem for each participant

° ”?iaying o;/the Playground" story stem for‘eaéh participant

e  Androgynoyb names list for each participant

(e 1




' WORKSHOP ONE: MEN AND_WOMEN IN SOCIETY
ACTIVITY ONE; SHEET TWO

How to present this activity

PART A:

SAY:

DO:

SAY:

PART B:

DO:

NEXT: :

~A-—room,-take_tallies. _of how the part1c1pants 1dent1f1ed

STORY E€OMPLETION

WELCOME TO OUR FIRST WORKSHOP SESSION: BE“ORE GIVING YOU THE USUAL
”THIS IS WHAT WE’RE GGING TO DG F@R THE NEXT SIX WORKSHOPS” SPEECH

THES SESSIONS THEREFORE; WE'EL BEGIN WITH TWO ACTIVITIES THAT
WILL TAKE A FEW MINUTES TO COMPLETE: THEN WE'LL COME BACK TO THE
"OFFICIAL" WORKSHOP INTRODUCTION.

Pass out copies of the three story stems to each
participant.

IN THIS WORKSHOP, WE WILL BE DISCUSSING DIFFERENT SUBJECT MATTER
EXTRCISES. FIRST, WE WILL DO A TYPICAL LANGUAGE ARTS WORKSHEET.
IT IS A "USE-OF-PRONOUNS" EXERCISE. READ THESE STORY STEMS AND
WRITE A STORY ABOUT THE PEOPLE; BE SURE TO USE THE APPROPRIATE
PRONOUN. WRITE EXACTLY WHAT COMES INTO YOUR MIND AS YOU FINISH

READING THE STORY. YOU WILL HAVE 5 MINUTES TO DO THIS.

REVIEW

After participants have finished, show Transparency One,
the story completion summary sheet. G01ng around the

the children in thé Stories and fill in the summary
sheet. Here's where that hand calculator really comes
in handy Be sure to transfer the total numbers from
this summary sheet to Shéet Four, Activity Two, WORKSHOP
FIVE.

of the storles as a boy (used pronoun he) or a g1r1
(used pronoun she)?

What are the group's rractions to the results of the

tallies? €Eonduct a gxoup dlscu551on using the fol-

low1ng dlSCUSSlon questions.




WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY ONE, SHEET THREE

1. DID YOU SEE TERRY AS A BOY? WHY?
2. DID YOU SEE PAT AS A GIRL? WHY?

(2]
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4. WERE YOU CONSCIOUS OF WHAT MADE YOU CHOOSE WHAT SEX THE

CHILDREN WERE? :

© DOES THE IDEA OF A GIRL AS A CAPTAIN SEEM STRANGE TO
YOU?

e DOES THE IDEA OF A BOY WORKING IN THE KITCHEN SEEM
STRANGE?

® DG YOU THINK THAT BOYS AND GIRLS ARE NOT USUALLY FRIENDS
AT THIS AGE?

THEN: :
Pass out the list of androgynous names. These names
" can be used in curriculum lessons, classroom discus-
sions, posters, and so forth. Can the workshop par-
ticipants see the reason for using these names? For
example, using these names implies that either girls
or boys can engage in the activity.

25




WORKSHOP ONE, MEN AND WOMEN IN SOCIETY

ACTIVITY TWO
TEACHER SURVEY

25 minutes

What this activity is about

This is probably one of the most crucial and difficult exercises in the work-
shop series. The main intent of the teacher survey is for the workshop par-
ticipants to acknowlédge their feelings and attitudes. We believe that the
first step in the process of implementing change is an understanding and’
awareness of one's personal attitudes. Undoubtedly,; participants will have
many different definitions of sexism: The purpose of the discussion follow-
ing the teacher survey is to exchange information and ideas and to analyze
opinions--not to defend a particular point of view: This is where you, the
instructor, play a critical role. Because of the controversial nature of
the topic and the emotional impact of confronting attitudes which we all hold
close and dear, it is important to maintain an open atmosphere and a nonjudg-
mental, safe environment for participants to air beliefs; definitions of .
concepts, and attitudes. The ‘instructor Should respond with acceptance and
respect for different points of view and encourage participants to do so as
well. This is designed to be a learning situation, not a defense of posi-

tions or attitudes.

Again; to facilitate your ease in presentation, we have divided this activity
into two segments. Part A is the actual teacher survey administration. Part B
is the follow-up group discussion. If the group is rather large (more than

ten persons), we recommend breaking intc two or more smaller discussion groups,

each headed by a mediator who has been informed of the purpose of thi§ activity
and that his or her role is to promote.a casual, nonjudgmental atmosphere for

the examination of beliefs and attitudes.

Materials needed

® Teacher survey for each participant

e Pens or pencils

How to present this activity

PART A: TEACHER SURVEY ADMINISTRATION

SAY: OUR SECOND /ACTIVITY IS A SELF-EVALUATION SURVEY THAT WILL TAKE ABOUT
10 MINUTES TO*COMPLETE. AS YOU ANSWER THE QUESTIONS, GIVE YOUR
HONEST OPINION OF WHAT YOU THINK. IN THIS WAY, YOU CAN LOOK AT SOME
OF YOUR VIEWS ABOUT MEN AND WOMEN. AND, IN TURN, YOU CAN BEGIN TO
LOOK AT WHAT EFFECT THESE VIEWS HAVE IN YOUR CLASSROOM. THE QUES=
TIONS ARE DESIGNED TO RAISE NEW ISSUES FOR YOU TO THINK ABOUT. -
DURING THE COURSE OF THESE WORKSHOPS, WE WILL BE COMING BACK TO THESE
ISSUES,; HOW YOU FEEL ABOUT THEM, AND HOW THEY RELATE TO WHAT HAPPENS
IN YOUR CLASSROOM,




WORKSHOP ONE MEN AND WOMEN IN SOCIETY
ACTIVITY TWO, SHEET TWO

DO:
Distribute teacher survey and needed pens or pencxis

to workshop participants. Allow 10 minutes for them

individually to complete the survey

PART B: FOLLOW-UP GROUP DISCUSSION

bo:

Review the teacher survey with the workshop partici-
pants u51ng the foiiowxng questlons

1. AS YOU ANSWERED THE QUESTIONS ON THE SURVEY, DID YOU FIND
THAT IN SOME SITUATIONS, YOU FELT THAT BOYS AND GIRLS SHOULD
BE TREATED DIFFERENTLY? WHAT SITUATIONS?

Some common ways that teachers relate to childrén on the

basis of their sex 1is in grouping students, choosing 'workers"
in class; chooSing leaders, and reacting to student misbe-
havior. What does this differentiation by sex communicate

to the children?

2. WHAT ARE THE CONSEQUENCES OF TREATING BOYS AND GIRLS (MEN
AND WOMEN) THE SAME OR DIFFERENTLY?

Try 119t1ng these on the blackboard or the overhead projector.
For example: ‘

fdvantage of treating them the same:
Prepazatlon for life in a rapldly changlng world Boys
taking home economics so that they can better care for
themselves in adulthood or in their role as fathers.

Girls becoming better prepared for a career outside the
home .

&

Disadvantage of treating them differently:
When children believe stereotypes that serve to limit
opportunities for the future, such as career choices or
even pursuit of personal hobbies or interests, Stereotypes
can become self-fulfilling prophecies. :

10




WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY TWO, SHEET THREE

3. WHAT DO YOU THINK ARE SOME OF THE ISSUES RAISED BY THE
SURVEY QUESTIONS?

Again you might want to list issues on the blackboard or
overhedd projector. You should include:

@ SEX-ROLE STEREOTYPES of adults' and children's male/femate
interactions (other than romantic; i.e., as friends or
co-workers)

Women in employment rotes
Women in leadership roles

® Language that sends messages about people's behaviors based
solely on their sex and, therefore; affects attitudes to-
ward men and women in the ciaSSIOOm, the home social

organizations; empioyment, and so forth

|

DO :

Since we will be reviewing these.issues again in WORKSHOP
SIX, make sure Someone records what is written on the
blackboard or overhead projéctor. Trarnsfer these to
WORKSHOP SIX, Activity Three, Shkéet Two.

|

4. ARE THERE ANY QUESTIONS THAT YOU'D LIKE TO DISCUSS? ANY

QUTSTIOVS THAT YOU PARTICULARLY LIKED OR THAT PARTICULARLY
BOTHERED YOU?

WHY DO YOU THINK YOU WERE ASKED TO DO THIS EXERCISE?

(2]

the notion that teachers who are aware of the issues and what

is happening in classrooms can have an Importdntilmpact in

changing student attitudes and bshaviors and, therefore,
opening up new opportunities for the future.

To examine personal and societal attitudes. And to introduce

6. NOW LOOK AT THE M/TCHING QUESTION #52. HOW MANY OF YOU
GOT THE RIGHT ANSWERS? DID YOU KNOW OR WERE YOU GUESSING?
HERE ARE THE CORRECT ANSWERS.*

From ngh _School Feminist Studies, complled by Carol Ahlum and Jacqu;llne
Fralley, edited with an 1ntroduct10n by Florence Howe (01d Westbury, N.Y.

The Feminist Press, copyright © 1976). Used by perm1551on

o




WORKSHOP ONE, MEN AND WOMEN IN SOCIETY

ACTIVITY 'TWO, SHEET FOUR

;
4. FElizabeth Knight was one of a number of English merchant

adventurers who financed the Mayflower expedition.-

b. Mistress Margaret Brent, in the early days of the Mary-
land colony; sued the House of Burgesses for the right
to vote. From 1642 to 1650, her name appears as attorney
in the Marytand court records 134 times. She was rela-
tive; close friend, or lover (nobody knows which) to
teonard Calvert; the first governor of Maryland; and _
acted as attorney also for his elder brother; Lord Balti-
more. Governor Calvert died in 1647, making Mistress._
Brent his sole executor, and orderlng her to_ '"'take all
and pay a11 " She d1d She possessed herself of hlS
Baltimore's attorney; and clalmed the r1ght to rece1ve
~all rents and profits from his 1ordsh1p s estate and to
attend to all of the dlsbursements Indignant questions
were asked everywhere, attacking the legality of her
actions;_so she went to court. The court ruled in her
favor. The first time the House of Burgesses met after
Goveriior Calvert's death, she appeared before it and de-
manded the right to sit with them és a member and to

cast two votes--one ds executor “to Leonard Calvert and

the other as attorney to Lord Baltimore. She was so abIe,

forceful, and powerful that she mlght have succeeded so

far as the Burgesses were concerned, |but the new gover-
nor, Green, on his own responsibility resisted her demand.
Failing to obtain the two votes, she demanﬂ:d that all

proceedings of that session of the Council be declared
invalid: Her request was denied: ‘

c. Sybit tudxngton made the daring, twenty mllg m1dn1ght

r1de She was sent by her father, Colonel Henry Ludlng—
militia and bring them back with her to! report for duty
Word had been received that the. British ‘had burned a
supply base in Danbury, Connecticut; and the 1oca1
militia was to start for Danbury at dawn to rout the
British.

|
[

d. Mary Katherine Goddard was authorized by Congress on
January 18, 1777, to print the official copy of the
Declaration of Independence for distribution to the state
legislatures. Her mother; Sarah gpdlke Goddard publlsher
of the Providence Gazette, had taught her the printing i
and publishing buSiness. Her brother Wllllam Goddard,
started the Maryland Journal and Baltlmore Advertiser,
and Mary Kathérine made it famous through the years of
the revolution. She wads postmistress of’ Baltimore until
1789, and also operated a thriving bookstore.

-
/////w,

12 :2’,




WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY TWO, SHEET FIVE

e: Sybllle Masters of Pennsylvanla was the flrst person
in the American coloni€s to receive a patent. Interested
in the gristmill process, she invernited @ machine for
cleanlng and curing corn and a method for making hominy
(called "Tuscarora rice"). Her husband had to apply
for the patent in her behalf since, in. accordance with

Engllsh common 1aw, as a married woman she had forfeited
all her civil rights.

The main point behind these matching questions is that women,

as well as men, have made important contributions to history.

Both men's and women s historical roiles should be acknowledged

For cxample, while it is true and important that Paul Revere

contributed to our Tountry's independence, so did Sybii Ludington.

s 25




WORKSHOP ONE: MEN AND WOMEN IN SOCIETY

AETIVITY THREE

INTRODUCTION . TO THE WORKSHOP SERIES o e
10 minutes :

What this activity is about

To derive maximum benefit from this workshop series, it is helpful for par-
ticipants to understand both the format and the purpose of these in-service gﬁJ
training seéssions. Now that the participants have begun thinking about some

of the issues, it's time to introduce the workshop series.

. Notebook binder for each participant

WORKSHOP ONE schedule

WORKSHOP ONE teacher research materials

How to present this activity

DO:
Pistribute the materials itisted above to each
workshop participant:
SAY: FROM THE FIRST TWO ACTIVITIES TODAY, YOU HAVE OBTAINED A GENERAL IM-

PRESSION OF SOME OF THE ISSUES WE'LL BE DEALING WITH FOR THIS AND

THE NEXT FIVE WORKSHOPS. HOWEVER; I'U LIKE_TO TAKE. A FEW. MINUTES

HERE TO TELL YOU MORE _ ABOUT THESE IN=SERVICE SESSIONS--WHY WE'RE

HERE; WHAT WE'RE SUPPOSED TO BE DOING, AND HOW THESE WORKSHOPS ARE
DESIGNED.

THESE WORKSHOPS WERE DEVELOPED BY THE EDUCATIONAL TESTING SERVICE
UNDER A GRANT FROM THE WOMEN'S EDUCATIONAL EQUITY ACT PROGRAM
(WEEAP) - THE ENABLING LEGISLATION ‘THE WOMEN S EDUCATIONAL EQUITY
ACT, PROVIDES SUPPORT”FORVRESEARCH AND DEVELOPMENT TO HELP ELIMINATE
SEX DLSCRIMINATION AND SEX-ROLE STEREOTYPING IN EDUCATION. WE'RE
HERE TO EXAMINE THE PROBLEMS AND CONSEQUENCES OF SFX DISCRIMINATION
AND SEX -ROLE STEREOTYPING IN EDUCATION AS WELL AS TO DISCOVER WAYS
IN WHICH WE CAN: PROMOTF EQUAL STATUS BEHAVIOR TOWARD BOYS AND GIRLS

IN.THE CLASSROOM:

BY DEFINITION, A SEX-ROLE STEREOTYPE IS A SOCIALLY EXPECTED BEHAVIOR
PATTERN DETERMINED BY AN INDIVIDUAL'S SEX AND CONFORMING TO A FIXED
GENERAL PATTERN. WHAT THAT MEANS IS THAT (1) MEN AND WOMEN ARE SEEN

i
o

)
Q"\




WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY THREE, SHEET TWO

AS BEING DIFFERENT OR CHARACTERIZED BY DIFFERENT ATTRIBUTES AND
QUALITIES; “AND ~(2) ~PEOPLEARE JUDGED "ON THE BASIS OF BEING MEMBERS —
OF A CERTAIN SEX RATHER THAN AS INDIVIDUALS WITH INDIVIDUAL QUALI-

TIES AND TALENTS:

IF YOU THINK ABOUT IT, THE WAY WE VIEW MEN AND WOMEN (AND BOYS AND
GIRES) AFFEETS THE WAY WE THINK MEN AND WOMEN SHOULD BEHAVE; THE
KINDS OF WORK WE THINK THEY SHOULD DO, HOW MUCH WE THINK THEY SHOULD
DO; WHAT THEY SHOULD BE PAID, WHETHER THEY SHOULD BE PARENTS,; WHAT
KINDS OF HOBBIES THEY SHOULD HAVE--YOU CAN PROBABLY THINK OF MANY
MORE.

IN THE CLASSROOM; SEX-ROLE STEREOTYPES AFFECT CHILDREN'SAEEBCEPTIONS
OF THEMSELVES,; OF OTHERS; AND OF THEIR OPTIONS FOR THE FUTURE.

IN THESE WORKSHOPS; WE WILL BE LOOKING FIRST AT ATTITUDES ABOUT MEN

AND WOMEN IN_SOCIETY; WHERE THESE ATTITUDES COME FROM; AND WHAT EFFECTS
THEY HAVE. IN THE PROCESS; WE HOPE YOU WILL SEE HOW IMPORTANT YOU

ARE AS CHANGE AGENTS IN THE CLASSROOM TO OPEN UP QPPORTUNITIES FOR

BOTH GIRLS AND BOYS. WE'LL ALSO BE EXPLORING, THROUGH EXPERIENTIAL
ACTIVITIES, WAYS IN WHICH YOU CAN PROMOTE EQUAL STATUS BEHAVIOR TO-
WARD BOYS. AND GIRLS IN THE CLASSROOM BY EQUAL STATUS BEHAVIOR, WE
MEAN BEHAVIOR THAT INDICATES THAT BOYS AND GIRLS ARE EQUALLY CAPABLE

AND EQUALLY INFLUENTIAL IN THE CLASSROOM.

EACH WORKSHOP SESSION CONSISTS OF SEVERAL EXERCISES (GENERALLY NINE
ACTIVITIES), WHICH WILL TAKE ABOUT TWO HOURS TO COMPLETE. AT THE
BEGINNING OF EACH SESSION, I'LL DISTRIBUTE A WORKSHOP SCHEDULE WHICH
OUTLINES THE ACTIVITIES FOR THAT SESSION. IF YOU'LL LOOK AT THE
MATERIALS I PASSED OUT TO YOU A LITTLE EARLIER, YOU SHOULD FIND THE
SCHEDULE FOR WORKSHOP ONE:. ALTHOUGH THE SCHEDULE PPOVIDES A STRUC-
TURE FOR US TO FOLLOW, WE HAVE TRIED TO INCLUDE PLENTY OF TIME FOR
DISCUSSIONS AND THE EXCHANGE OF IDEAS,; INFORMATION; AND EXPERIENCES.
IF THIS IS TO BE A TRULY EDUCATIONAL EYPERTENCE; THEN WE MUST ALL
SHARE IN THE PROCESS. WE HOPE THIS WILL BE A COMFORTABLE, INFORMAL,
SMALL-GROUP SITUATION AND URGE YOU TO_FEEL_FREE_TO BRING UP ANY
ISSUES,; CONCERNS; OR THE LIKE AT ANY TIME DURING THE SESSION.

AT_ THE END OF EACH WORKSHOP I'LL HAND OUT RESEARCH AND RESOURCE 3
MATERIALS, _THESE _ MATERIALS CONSIST OF (1) A TEACHER RESEARCH SHEET
WHICH_ SUMMARIZES ~THE ACTIVITIES YOU ARE ASKED TO CONDdCT IN YOUR
CLASSROOM AND THE MATERIALS YOU SHQOULD BRING TO THE NEXT WORKSHOP
AND (2) A REFERENCES_ SHEET. WITH SUGGESTED READINGS REFERENCES AND
RESQURCES FOR THOSE INTERESTED IN MORE INFORMATION ON THE WORKSHOP

TOPIC, THESE ARE CALLED RESEARCH MATERIALS BECAUSE THAT IS EXACTLY

WHAT YOU'LL BE DOING--YOUR OWN RESEARCH IN YOUR CLASSROOM.

THROUGHOUT THE WORKSHOPS, I'LL ALSO BE HANDING OUT OTHER MATERIALS
RELATED TO EACH ACTIVITY. I'VE GIVEN YOU NOTEBOOK BINDERS SO THAT
YOU CAN KEEP ALL WORKSHOP MATERIALS TOGETHER. I HOPE YOU'LL USE

is 30



WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY THREE, SHEET THREE

NEXT:

THIS COMPLETED NOTEBOOK AS A HELPFUL REFERENCE LATER. PLEASE BRING
THESE NOTEBOOKS WITH YOU TO EACH WORKSHOP. FROM TIME TO_TIME, WE
WILL BE GOING BACK TO SOME OF THESE MATERIALS. ANY QUESTIONS?

We recommend that you take a break at this time.

Jo)
oS
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_WORKSHOP ONE: MEN AND WOMEN IN SOCIETY

ACTIVITY FOUR
MEDIA EXERCISE
40 minutes

What this activity is about

The mechanisms 'that perpetuate SEX-ROLE STEREOTYPES as norms in our society
permeate every aspect of our lives. Often, we are not aware of the messages
about men and women that are sent .to us (as adults, but especially as children)
-via many different channels--parents, tedchers, peetrs, books, movies, adver-
tisements, television, and so forth. The purpose of this activity is to
examine one such powerful force, the print media. As participants go through
this activity, encourage them to relate this experience to what goes on in

their classrooms.
|
t {x‘;

- ® Magazines (see listing in Part A of those having the widest national
circulation)

® Scissors

® Masking tape or transparent tape

® Blackboard or blank walls for taping pictures

® Brovernan adjective checklist P
® Checklist discussion questions T

®  Summary sheets - . 5

How to_present this activity

‘PART A: MAGAZINE EXERCISE

bo:
Tape the three labels appearing below to three

"blank walls or blackboards in the room. -The labels
should be put up in this order:

Mén éniy Mén and Womén Womén bniy

I
~

SAY: ~ MANY FORCES SHAPE OUR_PERCEPTIONS REGARDING THE APPROPRIATE ROLES,
BEHAVIORS; EVEN THE ATTIRE OF MEN AND WOMEN. FREQUENTLY; THESE.
ATTITUDES ARE PRESENTED AS NORMAL IN WAYS THAT FEW CHILDREN, AND

17 372




WORKSHOP ONE: MEN AND WOMEN IN C\OCIETY
ACTIVITY FOUR, SHEET “TWO

,,,,,,,,

EVEN FEW ADULTS QUESTION. IN THIS EXERCISE WE WILL BE EXAMINING
HOW THE MEDIAr SPECIFICALLY MAGAZINES WANT US TO SEE MEN AND e

WOMEN WE WILL BE LOOKING AT ADVERTISEMENTS IN MAGAZINES HAVING
THE WIDEST NATIONAL CIRCULATION.

ON THE WALLS I HAVE TAPED THE CATEGORY LABELS MEN ONLY, MEN AND
WOMEN, AND WOMEN_ONLY. WHEN YOU GET YOUR MAGAZINE, CUT OR TEAR
OUT PICTURES OF.PEOPLE IN THE,NEWS Ok IN ADVERTISEMENTS. SORT

" YOUR PICTURES INTO THREE PILES AND TAPE THEM TO THE THREE WALLS.
YOU WILL HAyE 16 MINUTES TO DO THIS.

po:
Pass out the magazines; tape, and scissors. For those
magazines having the widest national circulation, see

listing below.

MAGAZINE LIST

Better Homes and Gardens
Family C1rc1e ,

Good Housekeeping
Ladies' Home Journal
McCall's .
Nat10na1 Enqu1rer
National Geographic
Newsweek

Reader's Digest
Sports Illustrated
TV Guide

Time

WOmen s Day

PART B: CHECKLIST ACTIVITY

When the pictures have been taped up under all three labels and participants
have returned to their seats: - .

DO:
Pass out the checklist, the question sheet, and the
magazine summary Sheet. This part of the magazine
activity can bé done by the workshop participants
in either of the follbwing ways:

1. All workshop members look at all the pic-
tures and complete the summary sheet and
questlon sheet.

2. Divide workshop part1c1pants into three
smaller groups and have each group look at
only one of the three categories.

18
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SAY:

PART C:

DO:

WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY FOUR, SHEET THREE

1'VE JUST PASSED OUT TO YOU A MAGAZINE SUMMARY SHEET A QUESTION
SHEET, AND AN ADJECTIVE CHECKLIST. PLEASE LOOK FIRST AT THE CHECK-
LIST. |

THIS BROVERMAN ADJECTIVE CHECKLIST REPRESENTS THE RESPONSES OF 74
COLEEGE MEN AND 80 COLLEGE WOMEN ASKED TO EHARACTERIZE TRAITS AS

MORE "FEMININE" OR MORE "MASCULINE,". THE COLLEGE STUDENTS' RESPONSES
SHOWED A HIGH DEGREE OF CONSENSUS ON WHICH CHARACTERISTICS THEY
THOUGHT DESCRIBED MEN AND WHICH CHARACTERISTICS THEY THOUGHT DE-
SCRIBED WOMEN

NEXT, IF YOU LOOK NOW- AT THE SUMMARY SHEET YOU’LE SEE THERE ARE
THREE COIUMNS:

1. QNE FOR MEN ALONE

2. ONE FOR MEN AND WOMEN

3. ONE FOR WOMEN ALONE
USING THE BROVERMAN ADJECTIVE CHECKLIST AS A GUIDE, LOOK AT THE
PICTURFS TAPED TO lHE WALLS AND FILL QUT THE SUMMARY SHEET Bﬂ LIST-
ING THOSE ADJECTIVES THAT BEST CHARACTERIZE THE PICTURES UNDER EACH

HEADING ALLOW 'ABOUT 5 MINUTES TO DO THIS.

THEN COMPLETE THE QUESTION SHEET WHILE YOU LOOK AT THE PICTURES.

GIVE YOURSELF ANOTHER 5 MINUTES TO DO THIS. WHEN YOU'RE FINISHED,
PLEASE GO BACK TO YOUR SEAT SO I'LL KNOW YOU'RE DONE.

DISEUSSION

When the WerShdp partiéipants haVé finiShé& Teview
thls eyerc1se We recommend going over each of the
eleven questions as the basis for the discussion.

What's important here is that teachers begin to_Sense how dif-
ferently men and women are portrayed in the media. Ask the
workshop umbers how they think.this medla image of mén and
women influences the children in their classrooms.

fu—y
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///WORKsﬁgP ONE: MEN AND WOMEN IN SOCIETY

/ S ACTIVITY FIVE
A WHAT RESEARCH HAS SHOWN: FACT SHEETS -
‘ 10 minutes

ﬁhﬁifiﬁiégiéiiﬁiii,ié,&Béhi

In 1976-1977 and again in 1977-1978, approximately 906 fourth- and £ifth- grade

studcnts in a central New Jersey school district were surveyed to see if they
heid SEX ROLE STERFGTYPED attltudes and bellefs In the dlstrlct at the time

)edns, and sneakers--and had short, shaggy haircuts.

g /// We asked thé children a number of quest}ons regardlng their beliefs about sex
/ differences in general, their perceptiohs about the relative competencies of

/ men ‘and women, and their attitudes aboﬁt whether men and women ought to en-
gage in the Same activities. We have summarized the survey results in these
three areas. On thé research findings sheets are some of the questions*
asked of the children, some possible vresponses, and their actual answers.

For Simplicity, not all responses are reported. e
Before each set of questions, we /have 1nc1uded a brief summary of some
national statlstlcs Tegarding occupational STERFOTYPES SEX SEGREGATION in

the workplace, and FEMALE LEADERSHIP. It is clear that the children's atti-

tudes and beliefs reflect the statistical characteristics of the real world.

Materials needed

® Rescarch findings and fact sheets for each participant

chgié_égéééﬁf,Eﬁié,iiiiVify

o , /

DO: ' ‘ J , . -
Pass/out copies ‘of the research findings and faet
sheéts for workshop participants to read to them-
selves. After they have finished, ask the follow-
%ng questions.

/1. DID YOU EXPECT CHILDREN TO HAVE STEREOTYPED ATTITUDES?

/7 2.° DO YOU THINK THE STUDENTS IN YOUR CLASS HAVE THE SAME OR
' SIMILAR OPINIONS?

;
/
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WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
""""" ACTIVITY SIX

CHILDREN'S STORY STEMS
S5 minutes

What this activity is about

In this workshop session, workshop participants have looked at personal
attitudes about and med1a portrayal of mén and womén. They have also re-.
viewed some research flndlngs "The purpose of this in-class research activ-
ity is to have teachers examine their students' attitudes about mén and

women: Do their students see men and women in the same stereotyped way as
did the students surveyed in 1976-19787

By increasing stuaents' and teachers' avareness of the1r own and others'

attitudes about nen and women, we hope ta.encourage them to change their

behavior in ways that will promote equal status behavior toward girls and
boys .

Materials needad

® The three story stems typed in elementary print for each participant

¢ Children's story completion summary sheet for each participant

How to present this activity

DO: } , , — T
Pass out copies.of the three children's Story stems
and the children's story completion sSummary Sheeéts
to each workshop participant:

SAY: RESEARCH FINDINGS INDICATE THAT CHILDREN SEE MEN-AND WOMEN IN

STEREOTYPED WAYS. IS THIS TRUE OF YOUR STUDENTS AS WELL?

THIS IS A RESEARCH EXERCISE- FOR YOU TO CONDUCT IN YOUR CLASSROOM
TO FIND GUT. ASK YOUR STUDENTS TO COMPLETE THE THREE CHILDREN'S

STQRYHSTEMSy,WTHENﬁCQLLECT,THEWCHILDREN'S_SIORIES,AND COMPLETE THE
SUMMARY SHEETS. BE SURE TO BRING THESE SUMMARY SHEETS WITH YOU TO

OUR NEXT WORKSHOP SESSIGN, WORKSHOP TWwO.

36
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WORKSHOP ONE: MEN AND WOMEN IN SOCIETY

he J
A

ACTIVITY SEVEN

TEACHER'S RESEARCH MATERIALS
S minutes

What this activity is about

At the énd of each workshop, you are asked to distribute the teacher's re-
séarch materialsS. For this workshop, these materidls iniclude (1) a teacher
résearch sheet that describes the activities the workshop participants are
asked to complete and bring to WORKSHOP TWO, and (2) a list of references
and suggested reading for participants.

Materials needed

@ Teacher's research sheet for each participant

 ® References sheet for each participant

How to present this activity

po: ; .
Pistribute copies of the research_and references
materials to each workshop participant.

22




WORKSHOP ONE

MATERIALS FOR INSTRUETOR

(TRANSPARENCIES)
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WORKSHOP ONE: MEN AND WOMEN IN SOCIETY

TRANSPARENCY ONE
STORY COMPLETION SUMMARY SHEET

 Boy . f  Girl Either/
{used "he') (used '"she') Neither
"The Captain's Story"
"The Cook's Story"
"Playing on the Playground"
Total Participants: B

2




WORKSHOP ONE

MATERIALS FOR PARTICIPANTS

(Reproduce one of everything in this sectjion for each participant)

25 4€J




WORKSHOP ONE: MEN AND WCMEN IN SOCIETY

HOW DO YOU SEE MEN AND WOMEN IN _OCIETY?
SCHEDULE

This workshop is composed of seven activities and requires approximately
two hours to conduct. A break is recommended between Activities Three and

“ Four. ’ e

Time
Required Workshop Activity
20 mins. 1. Children's story stems _
Part A: Story completion
Part B: Review
25 mins. 2. Teacher survey =
: Part A: Teacher survey administration
Part B: Follow-up group discussion
10 mins: 3. Introduction to the workshop series
BREAK BREAK
40 mins. 4. Media exércise. ,
Part A: Magazine exercise
Part B: Checklist activity
Part C: Discussion
10 mins. 5. What research has shown: Fact sheets
S5 mins. 6. Children's st
'S5 mins. 7. Teacher's resparch materials ’
Teacher's 3
References
o
13




WORKSHOP ONE: MEN AND WOMEN IN SOCIETY

ACTIVITY ONE
SAMPLE LANGUAGE ARTS WORKSHEET

This is a 'use of pronouns" exercise. Please read these story stems and

write thfeershort stories about the people in the story stems. Each story
should contain at least three sentences. Be sure to use pronouns in your R

_sentences.

Story 1: The Captain's Story

One day Ms: Taylor said to her class; "This week is National Spelling

Bee Week. Our class needs to pick arteam for the spelling bee. Terry

will be a good captain for the team because

" Story 2: The Cook's Story

One'day Ms. Ramirez said to her class, "Tuesday is Valentine's Day.

Our\class will have a party:. We need §§ﬁ§one to bake cupcakes for
the party. Pat, would you like to do this?" The teacher chose Pat

because..

1 ’ _ S

Story 3" Playing on the Playground

Chris and Sandy were playing together on the school playground. . ‘e

Chris was wearing , B _

éandy was wéaring

They were piaying




WORKSHOP ONE: MEN AND WOMEN IN SOCIETY _

ACTIVITY ONE; SAMPLE WORKSHEET,; SHEET TWO

Androgynous names

Following i 4 list of androgynous names which can be used in curriculum
1éssons; classroom discussions, posters, and so forth. Can you think of
any othér names to add to the list?
Chris Kim
Kai Rickie
Terry T Stevie
Sandy . - Gerry-Jerry
Jan Jamie
Lee Jody
Lynn Bobby
Fran Chan
Pat Ming
Sam Jess
Lestie " :Meredith
Dale Diran
o Bitly Jo Toby -
Mickey ' .Bobby. Lee -
/’:)
s
B %
) 7
s P
a )
28



WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY TWO
TEACHER SURVEY
This survey is for your own use: ?iéé§é'éﬁ§Wéf ééé57QUé§tibn honestly, as

your responses will serve to begin a discussion following this activity. ~ -

About you

1. What grade do you teach? L S _

2. What éubjects do you teach? e

3. Do you téach alone or are you part of a team?

About_your classroom practices (piééSé circle answer)

4. How are-the students in your class grOupédé

a. In small groups they choose for themselves
b. In small groups I choose for them
c. They are not grouped
If you circled choice b; go to question 5; otherwise, go to question 6.
5. What criteria do you use for pilacing students in groups?
Group by abitity
Group by sex -
Randomly assign students to groups R

Group according to size

Moo O

Not applicable

6. How,oftén,ao,yqur male Stuaents tutor your female students? (This
includes both formal and informal contacts.) :

a Daily )
b.. Several times a week
t. Several times a month
d. Less than once & month
e Never :

7. How often do your female students tutor your male students? (This .

includes both formal and informal contacts.)

Paily

a.

b. Several times z week

c. Several times a month

d. Less than once a month , P
e. Never : . ’ 4‘2 ' '

29



WORKSHOP ONE: MEN AND WOMEN IN SOCIETY -
ACTIVITY TWO, TEACHER SURVEY, SHEET TWO -

About your Students

We would like your honest opinion on differences between boys and girls.
In your personal experience, what have you found? Please circle the number
in thé column that best describes your answer:

.~ No  Not
Boys,‘Girlswfdifference applicable
8. Who are more active?: ‘ 3 2 i 0
5. Who gemerally read better? 521 0
10. Who are better musically? 3 2 1 0
11. Who are better at.math? 3 2 1 o
i2. Who are most athletic? 3 2 1 0
13. Who are more quiet? _ 3 2 B | 0';

14. Who are better adjusted to I o B
school? : ; 3 2 1 0

15. Who are QUiciérﬁto catch on - o
to new concepts? i 3 2 1 0

16. Who areé généraiiy more attentive

in class? 3 2 1 0
17. Whom do you prefer to teach? 3 2 1 0
18. Who are more achievement- 7 7 7 B
oriented? 3 2 ' 1 0
19. Who cause more trcub1§ in class? 3 — 2 S 0
20. Who need more heip from you? 3 2 1 0

7



: : WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY TWO, TEACHER SURVEY, SHEET THREE

About women and girle/men and boys*

For the following series of questions you are asked to express your feelings

about each. statement by 1nd1cat1ng whether you (1) agree strongly; (2) agree

mildly, (3) disagree mildly, or (4) disagree strongly Please indicate your

op1n10n by circling either 1, 2, 3, or 4 for each item. There are no right
or wrong answers; only opinions.

Agree} ‘Agree Disagree Disagree

strongly mildly mildly strongly

21, Glrls and boys shouid play to-

gether on the same school sport

teams such as baseball; tennis; 7 7 7 )
and soccer. : 1 2 3 4

22. Under modern economic conditions
with women being active outside
the home, men should share in
household tasks such as washing , ,
dishes and doing the laundry. 1* 2 3 4
23. When ”tomboys" reach junior hlgh
school, they should be urged to - - B
act more like '"ladies." :

it b
38}
(93]
£

24. In general, men tend to react
: more analytically, while women ] . . .
react emotionally. : 1 - 2 '3 4

25. When I have a hoy who's talklng ,
- too much; I'11 seat him at a table ] - )
with all girls to keep him quiet. 1 2 3 4

26: Qeg;s;og§7regard;ggie§ucat10n and

career are more important for boys o ) . )
than for giris. ‘ 1 2 3 4

27. Women earning as much as their
dates should bear the expense
equally when they go out to- ,
gether. A 1 2 3 4

‘'reich, and Joy Stapp. Tests in M1crof1che——A Test Collection, 19725
#007199. Used by permissiomn.

*Attitudes Toward Women -Scale: Short Form, by Jamet T:. Spence; Robert Helm-




: WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY TWO, TEAGIER SURVEY, SHEET FOUR

. o 'y
Agree. Agree Disagree Disagree
strongly mildly mildly strongly

"28. I couldn't make a girl and afpgy I S
work on a project together; they 7 o . o
would objéct too much: : 1 2 3

29. Women in the §§i§f7ﬁ$§§§é§ today’

already have equa®.rights. The

feminist movement Is just an
overreaction to the way things : - ~ )
——are. 1 ) 2 -3 - 4
30. Girls and boys should take
phy51ca1 education courses to- ) B )
éefﬁef in this school. -~ 1 2 3 4

31: Boys and glrls who misbehave
or fight in class should be ) )
’ disciplined in the same way. 1 o 2;1 3 4

32. Most women who work outside the , | -
home -do So to earn pocket money. 1 2 -3 4

33. It'Ss just natural that boys and
- girls don't like each other. Boys
-prefer to work and play with other
boys, and girls would rather be _7
with girls. 1 2 .3 -4

the home, both parents should be

responsible for the care of their

preschool age children: 1 2 3 I 4
- 3§

34., When both parents work outside

35. A g1r1 who play§7g;t§ boys too

much ! shquld be encouraged to play ] - )
with girls: 1 2 3 4

36. When showing instructional mowies,
——e- ;iusualiy ask the boys in my class

to set up and run the film pro- : : ]
jector. - . 1 2 3 4

.~ 37. 1In thlS school; boys and girls.
should! be equ1réd to take both , 7
home economibé and shop classes. 1 2 3 4
38. All history courses taught in this
school should _place more emphasis
on women's roles in maklng ) ) .
history: E? 1 2 3 4

L pmE
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WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY TWO, TEACHER SURVEY SHEET FIVE

, o ,
Agree. Aéréé Disagree Disagree
strongly mildly mildly strongly

 39: When I ask for volunteers, 6ﬁ}y

boys volunteer to move fqrnl— )
ture, run audlovxsnai equip- ) K 7 7
ment, or be hall: guards 1 2 , 3 4

40. 1It's okay for boys and glrls to
~the :classroom (for exampie for 7
‘grades on tests). oo 1 2 3 4

41. Elementary school textbooks
- should show both men and women
in more nontraditional occupa- o i
tions and roles.’ 1 2 3 4

42. It's silly to try to change the
language (for example, using
SaleSQErsbn ‘instead of szlesman)
because it makes an issue »ut ) B .
of somethirig unimportant. 1 2 3 4

43. Girls should be encouraged to
take moreimath and science

courses in preparatxon for future ] ) )

careers. 1 2 3 4
44. 1 find that when I break students

into prOJect groups, the boys al-

ways take over as prOJect leaders. 1 2 3 4
45 Boys and glrls are equally capable .

of organizing and structurlng

class activities and games. o1 2 3 4

46. More extracurricular activities

§ééréd toward raising self-esteem
among girls should occur in this ) . ,
school. 1 2 3 4

a7. There s nothing a teécher can do
to change attitudes children

bring. £rom home. : 1 2 3 4
48. Equal statg§ behav1or toward N

boys and g;r§§ in the ctassroom ) ) )

is a good thing. 1 2 3 4

5 45




WORKSHOP ONE: /MEN AND WOMEN IN SOCIETY
ACTIVITY TWO,/TEACHER SURVEY, SHEET SIX

49. What/éi you do in your classes to develop leadership skills in all
o ch11dren7

7 -

50. What do you do in your classes to ensure that all children interact
with each other?

51. What do you do in your classes to eliminate sex-role stereotypxng in

children's attitudes and behaviors?

About history

§2. This is a matching exercisé.* Column A cofitains a description of an
event in American colonial history. Column B contains the names of
people connected with thé évents.

Place the correct number next to the event.

Column A Column 8
a. One of the merchants who financed the 1: ,Mggggget Brent
Mayflower expedition B — 2. Benjamin Franklin
, e 3. Mary Katherine GB&Hard
b. Sued the House of Burgesses for the &~ Patrick Henry
right to vote - e — 5. Elizabeth Knigh*
‘ 6. Sybil Ludington
c. Made a daring, twenty-mile midnight 7. Sybille Masters
7 ride to rouse the colonial militia 8. Sir Walter Raleigh
’ against the British _ 9. Paul Revere
10. Eli Whitney

d. Authorized by Congress to publish the

official copy of the Beciaratlon of In-

1eg151aturea

c. Obtained the first patent in thé Améri-
can colonies

RS

*From ngh School Femlnlst Studies, compiled by Carol Ahlum and Jacqueline
Fralley,; edited with an ij troductlon by  Florence Howe (Old Westbury, N:Y.:

The Feminist Press, copyright © 1976) . Used by permxssxon
:"""ﬁ\ . L T 7 34 : \ : i ) ‘- . .l .
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‘ WORKSHOP ONE: MEN AND WOMEN IN SOCFETY
ACTIVITY TWO, TEACHER SURVEY, SHEET SEVEN

Now .that you've aniswered these questions, did you kiiow that:

In a 1977 survey of 906 fourth- and fifth-grade students, over half
the children thought boys and girls -should-play together in sperts
such as baseball (59 percent), tennis (82 percent), and soccer (55

percent) (Reference: Question 21),

Definition of SEX-ROLE STEREOTYPE: ''Socially expected behavior pat-

tern determined by an individual's sex" (Reference: Questions 24

and 42). If you think about it:

Does the way 1n wthh we taik (the 1abeis and terms used) about

How many people do you know who really fit the. stereotyped
notions of what is typically feminine or what is typically mas-
culine?

Do stereotypes adequately prepare individuals in society; for
examplé; women in the world or work OT meén as parénts?

Do you view things differently when men and women express éimilér
behaviors or attitudes? : :

According to statistics available from the U.S. Department of Labor,
the Bureau of Labor Statlstlcs and the U.S. Department of Commerce
(1970 and 1975) (Reference Questions 29 and 32):

More women are working outside the home. Forty percent of the‘/
paid labor force are women. 2

Most women in the paid itabor force (70 percent) work ?ﬁii-tiﬁe;

Women's participation in the paid labor force is due to economic

need. Forty-two percent of working women are. solé supporters of

themselves or their families; 26 percent of the working women

have husbands who earn $10,000 or less annually. /

5 /
The median income for women. with four _years of hlgh 5chool edu-
cation is $7 150; for men, it is $12,642, /
/

A teacher makes a point of grouping her students into mixed-sex groups,
with three girls and three boys in each group. Then shp assigns the
leader for each group All four leaders are boys. In the 1977 sur-
vey, by the cend of flfth grade, 35 percent of all the - boys but only
17 percent of the girls, reported that ‘they were or would be a "very
good leader" (Reference: Questions 44 and 46) /




'WORKSHOP ONE: MEN AND WOMEN IN SOCIETY wr

ACTIVITY FOUR

MAGAZINE SUMMARY SHEET

MEN MEN AND WOMEN . WOMEN

Adjectives

J— N S
>
« o \ -




WORKSHOP ONE: MEN AND WOMEN IN SOCIETY

Questions for discussion

1. How many pictures are there of:

a. Men
b. Women
c. Men and women

2. How many pictures are there of women:

a. At work e ) )
" b. In social or recreational activities

¢. In leadership roles —____ N

3. How many pictures are there of men:
a. Atwork
b. In social or recreational activities ___
c. Irn leadership roles _

4. How many pictures are there of men and women together:
a. At work ,
b. In social or recreational activities
c. In leadership roles

5. What adjectives describe the picturéé of women (refer to summary
sheet) ?

6. What adjectives descyribe the pictures of men (refer to summary
sheet)?

7. How do the pictures of men alone differ from the pictures of men
and women together?

N
<
)




WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY FOUR, MAGAZINE, SHEET THREE

8. How do the pictures of women alone differ from the pictures of men
and women together?

9. How many pictures depict women in management?

10. How many pictures depict men taking orders from women?

11. What are your reactions to the results of this magazine activity?

.
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WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY FOUR, MAGAZINE, SHEET FOUR

MEN AND WOMEN IN SOCIETY

BROVERMAN ADJECTIVE CHECKLIST

SEX-ROLE STEREOTYPES:

Table 1

A CURRENT APPRAISAL

Stereotyplt Sex~ Role _Items

(Responses from 74 College Men and 80 College Women)

Competency Cluster:

Feminine

Masculine pole is more desirible

Masculine

Not at all aggressive
Not at all independent
Very emotional

Does not hide emotions
Very subjective

Very easily influenced
Very submissive
Dislikes math and science very much
VYery excitable in a minor crisis
Very passive

Not at all comnetlt‘ve

Very 1110g1ca1 i

Very home-oriented

Not at all skilled in business

Very sneaky

Does not know the way of the world
Feelings easily hiirt

Not at all adventurcus

Has difficulty making decisions
Cries very easily

Almost never acts as a leader

Not at all self-confident

at ali

Very uncomfortable about being
aggressive

Not at all ambitious

Unable to separate feelings fiom
ideas

Very dependent

Very conceited about appearance

Thinks women are always superior
to men

Does not talk fréeiy about sex with

men

From "Sex-Role Stereotypes:
Broverman, Clarksori,

D.C:
mission.

A Current Apprdisal,'" by Broverman,
and Rosenkrantz,
Shuck Mednlck Sandra Schwartz Tangri,
Hemlsphere Publishing Corporation, copyright © 1975).

Very aggressive

Very independent

Not at ail emotionatl

Aimost aiways hides emotions
Very objective

Not at all easily influenced
Very dominant

Likes math and science very much
Not at all excitable in a minor crisis
Very active.

Very competitive

Very logical

Very worldly

Very skilled in business

;Very direct

Knows the way of the world
Feelings not easily hurt

Very adventurous

Can make dec151ons easily
Never cries o

Almost always acts as a leader
Very self-confident

Not at ail uncomfortabie about being
aggressive

Very ambitious

Easily able to separate feellngs from
ideas

Not at all dependent

Never conceited about appearance

Thinks men are always superior

_ to women.

Talks freely about seéx with men

Vogel

in Women -and Achievenent, by Martha T.
and Lois Wladis Hoffman (Washingtoen,
Used by per-

%
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'WORKSHOP ONE: MEN AND WOMEN IN SOCIETY —
ACTIVITY FOUR MAGAZINE, SHEET FIVE

BROVERMAN ADJECTIVE éﬁéékLiéi, continued

Warmth:éxpréésiveness Cluster: Feminine poie is more desirable

Feminine Masculine
Doesn't use harsh language at all Uses Very harshi}anguage
Very talkative ' Not at all talkative
Very tactful : Very blunt
Very gentle Very rough
Very aware of feelings of others Not.at atl aware of feelings of others
Very religious 7 Not at alil religious
Very interested in own appearance Not at all interested in own appearance
Very neat in habits ' Very sloppy in habits
Very quiet Very loud
Very strong need for security Very littlz need for securlty
Enjoys art and literature Does,:n6t enjoy art and literature
) at’ all .
Fasily expresses tender feelings Does not express ‘tender feellngs at

all ea511y .

- e S
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WORKSHOP ONE: MEN AND WOMEN IN SOCIETY

ACTIVITY FIVE
RESEARCH FINDINGS

In 1976-1977 and again in 1977-1978, approximately 906 fourth- and fifth-grade
Students in a central New Jersey school district were surveyed to see 1f they

held SEX-ROLE STEREOTYPED attitudes and beliefs.

We asked the chlldren a number of questlons regarding their beliefs about
sex differences in general, their perceptions about the . relative competencies
of men and women, and their attitudes abotuit whether men and women oiight to
engage in the same activities. We have summarized the Survey results in three
areds: occupational STEREOTYPES attitudes toward CROSS-SEX INTERACTION,

- and attltudes toward FEMALE LEADERSHIP.

OCCUPATIONAL SEX STEREOTYPING FACT:SHEET

Of the eleven major occupational categorles identified by the Bureau of Lahor
Statistics, seven are filled predominantly by either men or women. While

98 pefcent of household workers and 78 percent of clerical workers are women,

82 percent of managers and administrators; 96 percent of craft workers,; 95

percent of tgagsgort equxpment operators; 92 percent of nonfarm 1abor, and

84 percent of farm workers are men (U:S. Working Women: A Chartbook, U.S.
Department of Labor, Bureau of Labor Statistics, 1975) .

CHILDREN'S OCCUPATIONAL SEX-ROLE STEREOTYPES S

When asked who should be employed in diffeérent occupational catégoriés; about
60 percent (or more) of the fourth- and fifth-grade students ‘agreed that:

Only women or more women than men should be:

SEWING MACHINE OPERATORS (65 percent)
NURSES (78 percent)

HOUSECLEANERS (7C percent)

BALLET DANCERS (60 percent)
SECRETAhiES (58 percent)

& FLIGHT 'ATTENDANTS (57 percent)



WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY FIVE RESEARCH FINDINGS, SHEET TWO

FIRE FIGHTERS (75 percent)
TRAIN ENGINEERS (78 percent)
CARPENTERS (74 percent) .
PLUMBERS (83 percent)

FOOTBALL COACHES (80 percent)
SHIP CAPTAINS (76 percert)

About_the_same number of women and men chould bé:

STORE SALESPEOPLE (83 percent)
WRiTERS (87 percent)

ELEVATOR OPERATORS (63 percent)
RESTAURANT COOKS (70 percent)
BUS :DRIVERS (70 percent) 8

CHILDREN THINK THAT MEN'S WORK IS MORE VALUED THAN WOMEN'S WORK

Q. Some people say that women and men should be pa1d exactly the same
for doing the same job for the same amount of time. Other people
say that men ought to get paid more for their work because they
have families to support. Which do you say?

35 percént of the boys said that men should bé paid more than women

7 percent of the girls said that men should be paid more than women

CHILDREN APPROVE OF DISCRIMINATION
Q. In general, would you say that an employer or company can choose to
hive only men for certain kinds of jobs?
42 percent of the boys agreed that "an employér or a cofmpany can
choose to hire only mén for certain kinds of jobs"

24 percent of the girls agreed with this

CROSS=SEX INTERACTION FACT SHEET

In 1970, 40 percent of all employed women and 57 percent of all employed men
worked.at occupatlons in which 75 percent or more of their fellow workers
were of their own sex. (Computed from Table 8.1, A Statistical Portrait
of Women in the U.S.; U.S.. Department of Commerce; Bureau of Census,_ Current

Population Reports, Special Studies Series P-23; No. 58, April 1976.)




WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY FIVE, RESEARCH FINDINGS, SHEET THREE

CHILDREN'S ATTITUDES TOWARD CROSS-SEX INTERACTIONS

A 1977 survey of 906 fourth- and fifth- grade children found that fewer than
one—fourth of the children included a child of the other sex among their
three best friends. :

Q. Th1s year, have you ever invited a boy (a girl) over to your house
to play9 .

70 percent of .the boys had never asked a girl to the house
64 percent of the giris had never asked a boy to the house

Q. : Think offthreé peoplé in your claSé you WOuld,llké,to work witb on
a project. Are they all boys, all girls, or both boys and girls?

Over 70 percent of the children Survey,Woulo not choose to work in
a group made .up of both boys and girls
Q. Whom do youfiparents want you to have as friends?
40 percent of the boys and
30 percent of thé girls reportéd chat their parénts wanted them to

have friends from their own sex exclusively

FEMALE LEADERSHIP FACT SHEET

Eighteen percent of those employed as managers and administrators are women
(U.S- Working Women: -A Chartbook, U.S. Department of Labor, Bureau of Labor
Statistics, 1975).

Seven percent of female college graduates in the labor force are work1ng as

managers and admlnlstrators Twenty-six percent of male college graduates
in the labor force are working as managers or administrators (AAStatlstieaL

Portrait of Women in the U.S:, U.S. Department of Commerce, Bureau of Census,
Current Populatxon Reports, Special Studies Series P-23, No. 58, April 1976).

ATTITUDES ABOUT LEADERSHIP

Q. How good_a leaaer'ao'You think you are or do you think you would be?

Percent respondingi"very good leader"

8 4th grade - 5th grads
Girls 27.3% 17.3%
Boys 32.1% 35.5%
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ACTIVITY FIVE, RESEARCH FINDINGS, SHEET FOUR '

Q. .re you a leader?
|

Percent responding "mever"

4th_grade th,grade
Girls 30.3% 24.6%
Boys . 22.4% 17.4%

Q: Would you feel comfortabie being a class president?

Percent responding 'yes'

4th grade Sth grade.
Girls 60.0% 48.9%
Boys 60.0% 61.6%

BELIEFS ABOUT ADULT WOMEN AS LEADERS
Q. Powerful people are people who get others to do vhat they want tbem
to do Who do you think are powerful?

Percent re pondlngggsame,number of _men_and women"

4th grade, Sthfgrade -
Girls : 70.7% - 72.9%
Boys 43:9% 34.2%

~

Q. Bosses are peopie who pay other people to work for them. Who do
you think ave bosses? :

Percent responding ''same number of men and women'"

ath grade Sth grade
Girls 31.4% 43 8%
Boys 28.3% 28.9%

Q. Is there any man you can think of who has a woman for a boss (or
supervisor)?

Percent reqponding "'yes'

4th grade Sth grade
Girls 14.8% ' 20.8%
Boys 10 5% 14.8%
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Wﬁéh do you think a woman will be elected PreSident of the United
States?

Percent responding ''mever'

4th grade 5th grade
Girls 13.3% 9.2%
Boys . 28.5%. [23.6%
by
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ACTIVITY SIX

LANGUAGE ARTS WORKSHEET: USE OF PRONOUNS

Do : | '
| Type on elementary typewriter.
Distribute to your students.
SAY: . -THIS IS AN EXERCISE FOR USING PRONOUNS, PLEASE READ THE STORY BE-

GINNINGS AND FINISH THE STORIES: USE PRONOUNS IN YOUR ST@RIES.

The Captain's Story

One day Ms. Taylor said to her class, "This week is National Spelling Bee
Week. Our class néeds to pick a team for the spéelling bée. Térry will be

-a good captain for the team; because . . . "
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; ‘ The Cook's Story
One day Ms. Ramirez said to her class, "Tuesday is Valentine's Day. Our =™
class will have a party. We need someone to bake cupcakes for the party.
Pat, would you like to do this?" The teacher chose Pat because . . .

biaying on the ﬁiaygrOUnd
Chris and Sandy were piaying together on the Schooi piayground.
Chris was wearing . . .. _ -
Sandy was wearing __ . .o o
They were piaying
47
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Teacher Research Exercise

This is a research exercise for you to conduct in your classroom. In this
way, you can begin to see how your students view men and women, boys and glrls
in our society. Ask your students to complete the three. chlldren s story
stems which you have retyped. . Then collect the children!'s stories and com=
plete the summary sheet below. Be sure to bring the summary Sheet (and, if
you like, a sample of the children's ver51ons) to our néxt workshop session,
WORKSHOP TWO.

Children's story completion summary sheet.

Number of boys and girls who wrote
stories, by the sex of the character
in the story

Boys in Class Girls in Class

The Captain's Story

Boy captain (he)
Girl captain (she)

The Cook's “tory

Ifioy,, cC ox '\i‘.e_)
Girl < = "=hg)

Playing on th. »lavgrourn’

Boys
Girls 7
Bcy and ¢ 7

Total number of studcurs » (Boys) ~ (Girls)

65
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WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
// ' ‘
//”
_ /
ACTIVITY SEVEN
— - - / ~
TEACHER'S RESEARCH SHEET

/
/!

Follow1ng is a summary of the WORKSHOP GNE activities you have been asked to

conduct in your classroom and the materIals to bring with you to the next
workshop session: /

Activity Six: Children's SfOry Stems

Ask your students to complete the three chxldren §W§t9gy
stems. Then collect_the children's stories and compiete
the summary sheet. Bé Sure to bring the completed sum-

mar, sheet with you to WORKSHOP TWO,

[ S
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WORKSHOP ONE: MEN AND WOMEN IN SOCIETY -
ACTIVITY SEVEN, TEACHER RESEARCH REFERENCES, SHEET TWO

REFERENCES

BOOKS

American Personnel and Guidance Association, Resources for Counselors,
Teachers, and Administrators, 2nd edition. Project on Sex Equality
in Guidance Opportunities, 1607 New Hampshire Avenue, NW, Washington,
DC 20009.

Fishel, Andréw, and Pottker, Janice. National Politics and Sex Discrimination
in Education. Lexington; Mass.: Lexington BOOkS, 1977,

Handbock on How to End Sexism in Your Schools. George Washington University,

Leadersh;p Training Instltute 1001 Counecticut Avenue, NW, Washington,
DC, October 1975.

Lockheed, Marlaine E., and Ekstrom, R . #bigail M; Harris. Sex
Discrimination in Education: AL cview and. Blbllqgraphy.
Princzeton, N.J. Educational Tes* for; 1977,

Mcdenhall, Janice, ed. Films on tic Wei = dovement. Office for Civil /
Rights, General Services Administz atJV_, Washington; DE 20405

Moberg, Verne. Consciousness_Razors. 01d Westbury, N.Y.: The Feminist K
Fress, 1972. /

Pottker, Janice, and Fishel, Andrew, eds. Sex Bias in the Schools: The
Research Evidence. Cranbury, N.J.: Associated University Presses,
1977.

Task Force on Sexism in School$. Feminist Resources for Elementary . and
Secondary Schools. Valley Women's Center, 200 Main Street, Northampton,
MA 01060, 1973. ‘

Title ix Manuéi. Washlngtun, D. C..W u.s. Department of Health, Educatlgni

and Welfare, Office for Civil ‘Rights, Elementary and Secondary Education
Division; September 1975.

Title IX Supplement. Washington, D:C.: U.S. Department of Health, Educa-
. tion and Welfare, Office for ClVll nghts updated.

Wheeler, Helen. Womanhood Media: Current Resources about /Women. _Metucnen,
N.J. The Scarecrow Press, 1975. /

/
;

CATALOGUES

Catalogues of nonsexist children's books films, audiovisual eQuipment post-

ers, and curriculum materials are avallable from these publishers and book-
stores:
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Childis Play - N
226 Atlantic Avenue, Brooklyn, NY 11201 g

Evcryhnman Bookstore ) B
. ‘83 Westwood Boulevard, Los Angeles, €A 90025

?emiﬁistrBook;Mart, L
41-17 150th Street, Flushing; NY 11355

Femlnlst on Chlldren S Med1a ~
Box 4315 Grand Central Statlon New York, NY 10017

The Feminist Press
Box 334, 01d Westbury, NY 11568

KNOW,VInc.”iﬂ - S ]
P.0. Box 86031, Pittsburgh, PA 15221
Lollipop Power o
P.0. Box 1171; Chapel Hill, NC 27514
New England Free Press S
Sixty Union SQuafe Somerville, MA 02134
Women S Herltage Ser1es
Box 3236, Santa Monica, CA 90403

Women'S,HiStory ﬁeééargﬁ éEnter
2325 Oak Street; Berkeley, CA 94708
FILM SOURCES (films by and about Womenj

Anerican Personnel and Gu1dance Assoc1atlon _
1607 New Hampshire Avenue, Washington; DC 20009

Grove Press Fllms ) L
53 West 1lith Street New York, NY 10003

Minnesota Women's Center o o L
301 Walter Library, University of Minnesota, Minneapolis, MN 55455

New Day Films S
P.0. Box 315, Franklir Lakes; NJ 07417

?olYmorpﬁ Films S o
331 Newbury Street; Boston, MA 02115

Womén on Words and Images
30 Valley Road, Princeton, NJ 08540

WomenFS ﬁiim Co;op .
200 Main Street; Northampton, MA 01060
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WORKSHOP ONE: MEN AND WOMEN IN SOCIETY
ACTIVITY SEVEN, TEACHER RESEARCH REFERENCES, SHEET FOUR

RESOURCE ORGANIZATIONS
i-
American. Assoc1at10n of _ Unlver51ty Women
Task Force on Sex-Role Stereotyping in Education
Educational ‘oundation Programs Office
2401 Virginia Avenue, NW, Washington; DC 20037

American Federation of Teachers
Women's Rights Committee
706 East Denny Way, Seattle, WA 98122

American Historical Association
Committee on Women Historians
400 A Street, SE, Washington, DC 20003

Amerlcan lerary Assoc1at10n
Committee on the Status of Women
50 East Huron Street, Chicago, IL 60611

Amerxcan Personnel and Guidance Assoc1at10n
Sex Equality in Guidance Opportunities __ o
1607 New Hampshire Avenue, Washington, DC 20009

Amerlcan P011t1ca1 Sc1ence Assoc1at10n
Committee on the Status of Women in the Profe5510n
1527 Neéw Hampshire Avenue, NW, Washington, DC 20036

American Psychoiogicai Association

Commlttee on Women in Psychology
.1200 17th Street, NW, Washington, DC 20036

American Sociological Association
Committee on the Status of Women

1722 N Street, NW, Washlngton,lDC 20036

Association of A@ggxcquCoiieges

Project on the Status and Education of Women
1818 R Street, NW, Washington, DC 20009

Association for Women in Mathematlcs
Department of Mathematics
Wellesiey College, Wellesley, MA 02181

Black Women's Communlty Development Fourdation
1028 Connecticut Avenue; NW; Washington, DC 20036
Businéssmand ﬁrofessionai Women B ) ] :7 o
2012 Massachusetts Avenue, NW, Washington, DC 20036
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ACTIVITY SEVEN, TEACHER RESEARCH REFERENCES SHEET FIVE

Center for Women's Opportunities .
American Association of Communlty ‘and Junlor Colle},
Suite 410 One Duport Clrcle, Washlngt01 DC 20036

Change for Children -
A Multi-Ethnic Center for Nonsex1st Educatlon

255 Mission Street, #201, San Francisco, CA 94105

Citizens' Advisory Council on the Status of Women

U.S. Department of Lzbor, Women's Bureau

200 Constitution Avehﬁe, NW, Room S-3002 FPB, Washington, DC 20510

Council on Interracial Books for €hildren, Inc.
1841 Broadway, New York, NY 16017

DC Commission on the Status of Women
District Bu11d1ng, Room 204, 14th and E Streets, NW, Washington, DC 20005

Emma Willard Tas ‘o, e on Education o
1520 West 27 '+ r-2et, Minneapolis, MN 55408
Federai Womeﬁ's . I

Offlce of Pezsonnel Management - o
1900 E Street, NW, Room 7540, Washlngton DC 20415

Natiorzl Association of Media Women -
157 West 126th Street; New York; NY 10027

National Association of Negro Business and Professional Women's Clubs
18066 New Hampshire Avenue, NW, Washington,; DC 20009

National Councit of administrative Women in Education
1815 Fort Myer brive, N, Arlington, VA 22209

National Council of Negro Women 7 )
1819 H Street, NW, Suite 900, Washington, DC 20006

Natlonal Education Association. )
Resource Center on S=x Roles in Educatlon
National Foundation for the Improvement of Education
1156 15th Street, Washington; DC 20005

Natlonal Federatlon of National Association of Women Deans Administrators,

and Counselore o o o L
1625 I Street, NW, Suite 624<A, Washington, DC 20006

National Organization for Women , }

425 13th Street, NW, Suite 1048, Washington, DC 20004

' 3
NOW Task Force on Education

3747 Huntington Street; NW; Washlngton DC 20015

(List of resources: bOOkS, reprints, and organizations)
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ACTIVITY SEVEN, TEACHEK RESEARCH REFERENCES, SHEET SIX

o.

Pennsylvania Gommxssxon for Women

Governor's Offlce 312 Finance Bu11d1ng, Harrisburg, PA 17120

Research Center on Women._ . S
' Alverno College; 3401 South 39th Street Mllwaukee WI 53215

Resource Center on Sex Roles in Educatlon _ ,
Nationai Foundation for the Imprcvement of Educafion
1201 16th Street; NW, Washington, DC 20736

Resources for Non—Sex1st Env1ronment o
7060 Miramar Road; San Diego; CA 92121

Task Forcé on Equal Pights for Womén in Education
Education Commission of the States ] B o
300 Lincoln Toweér, 1860 Lincoln Street, Denver, CO 80203

U.S. Commission on Civil nghts _
Cifice of Congre551ona1 and Public Affairs
Comiuiiity Relations Divisiom
1121 Vermont Avenue, NW, Room JOO Washlngton DC 20005
Attn: Women's Llalson Act1V1t1es

U.3. Department of Health and Human Services
Women's Action Program L USRI
301 Independence Avenue, SW, North Building, Room 3627, Washington,
DC 20201 ' '
Women on Words and Images
30 valley Road, Princeton, NJ 08540

Women's Action Alliance ]
370 bexington Avenue, Room 603, New York, NY 10017

‘The Women's Bureau
Employment Standards Admlnlstratlon

Washlngron DC 20200 =
(Inform:tion on the status of women--write to be put on mailing .list.)

VWomen S Equ1ty Actlon League (WEAL) ) ) 7
805 15th Street, NW, Suite 822, Washington, DC 20005
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HOW DO WE TALK ABOUT MEN AND WOMEN?

LANGUAGE AND BEHAVIOR

Py,




WORKSHOP TWO: ' LANGUAGE AND BEHAVIOR

SCHEDULE

This workshop consists of nine activities and takes approximately two hours

to conduct. A break is recommended between Activities Five and Six.

Time
Required Workshop Activity
15 mins. 1. Children's story stems review
25 mins. 2. Workshop overvicw
5 mins. 3. What other teachers have said: An overview
5 mins. 1. Conversational ciicHC'
20 mins. 5. Sexism in language ) o ]
Part A:---Removing sexism from the language exercise
Part B: Discussion: Deriving general principles
about sexism in language
BREAK - ~ BREAK
LT : ,
5 mins. 6. EM article; Teaching Math Problems article -
20 mins; - 7. Poster exercise
-20 mins. 8. Teacher's rcsearch exercises T
Part A: Teacher's language usage
Part B: Stndent §ctivi§y”9h9§ces
Part C: Ciassroom environment
5 mins. 9. Teacher's research materials
Teacher's research sheet <

References
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MATERIALS AND EQUIPMENT

Oné oﬁiy of the following for instructor's use:

® - (Grease pencil
®  Ovérhead projector -

i iransparéngy éné, Children's story compietion summary sheet
(Activity One)

Instructor's problem area identification list (Activity Five)

® Instructor's suggested revision list (Activity Five)

Transparencies Two, Three, Four, and Five of posters (Activity Seven)
{

® Hand calculator

One for each participant:

- ®  WORKSHOP TWO ééﬁéau%é (hand cut at bégénning of session)
®  Workshop overview sheet (Activity Two)
. What cther teachers have said: An overview fActivity Three)
° CbnvefS&tiQnal clichés (Activity ﬁour)

b Rémoving séxism from the language exercise (Activity Five)

® EM article (Activity Six)

® Teaching math probiems'articié (Activity Six)

® Oaktag (Activity Seven)

® Magic markers (Activity Seven)

® Teacher language research form (Activity Eight, Part A) .

& Example of teacher 1an§5§§e usage research form (Activity Eight,
Part A) ' S

L4 Studéntﬁéctiyity choicé instruction and summary'form (Activity
Eight, Part B)

e Classroom environment form (Activity Eight, @art 0)
T e feéchetfs research sheet (Activity Nine)

L4 References sheet -(Activity Nine)




WORKSHOP TWO: LANGUAGE AND BEHAVIOR

ACTIVITY ONE

CHILDREN'S STORY STEMS REVIEW
~15 m1nutes

What this, actlvity'is about

la:t workshop., As you w111,reca11 partlc‘pants,were a;ked to record on the
summary sheet how their students completed the three children's story stems
in class, The purpose of this research exercise was to increase teachers'
awareness of how their students perceived boys and girls in typically stereo-
typed situations.

We anticipate that the children will respond in much the same
manner as the teachers did in WORKSHOP ONE,; Activity One.
That is, they will see Terry as a boy, Pat as a girl; and.
Chris and Sandy as either both boys or both girls, What im-
plication does this have for how these students view them-
sclves and their classmates?

In this activity, you will bé conducting a group discussion based upon a sum=
mary of the students' responses to the story stems using overhead Transparency
. One. -

Materials needed

® Transparency One: Children's story completion summary sheet

Overhead projector
® Grease pencil

® Hand calculator

lHow to present this activity

SAY: DURING THE LAST WORKSHOP I GAVE YOU THREE STORYfSTEMSfEQR YOUR

STUDINTS lO CCMPLETE ON THIS TRANSPARENCY ARE THE THREE STORY

.THE MAIN CHARACTER WAo A BOY_ OR A GIRL THE THIRD CATEGORY (NEITHER)
STANDS FO@LNQ,INDICATION O THE SEX OF THE PIARACTERS BY THE CHILDREN
AS 1 LO APGH\D THE ROOM, WLLL YOU PLEAoE TELL ME THE NUMBER OF BOY,
GIRLerAJ A»ITHER RESPONSLS YOU HAD FROM CHILDREN IN YOUR CLASS

FOR THE i = AND SANDY STORV I'LL ALSO BE RECORDING THE NUMBER
OF CHIIDRIN W'~ THOUGHT O% CHRIS AND SANDY AS ONE BOY AND ONE GIRL,



WORKSHOP TWO: LANGUAGE AND BEHAVIOR
ACTIVITY ONE, SHEET TWO

: DO: ] ] — i} . - .

- | Show Transparcency One and fill -it-out by calling on
each teachér in turn. Add thé numbér of boys and
girls and compute a percentage. (See the exa'ple
it the bottom of this page.) Ask for some reactions,
using the following-discussion questions as a guide.

Children's_story-completion summary discussion questions

1. DID THE CHILDREN SEE CAPTAT!! TERRY AS A BOY OR A GIRL?

2. DID THE(CHILDREN -SEE PAT THE COOK AS A GIRL OR A BOY?
3. Dib THE EHILDREN SEE €HRIS AND SANDY AS BOTH BOYS, BOTH GIRLS,
OR A BOY AND A GIRL? : IR

4. WHAT DO THESE RESULTS INDICATE ABOUT STEREOTYPES?

In the past, we have noted that children have seen Terry as a
boy, Pat as a girl, and Chris and Sandy as not being a mixed-.
sex (boy and girl) pair. Do the students in the.participants'
classes see these characters in this way? That is;. _do Stu-
dents see the main characters' roles in a stereotyped.way?

Captain Terry

Boy Girl Neiw.her
Teacher 1 15 4 1
2 12 6 0
3 10 2 2
4 14 1 — .0 _ B
5 7 2 1
Totals 58 15 4
Percentages 58 ¢ 77 x 100= 15 ¢ 77 x 100 = 4 # 77 x 100 =

75 pércent . 19 percent 5 percent

60 e
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/ ' i

_ ACTIVITY TWO

WORKSHOP OVERVIEW
25 minutes

- . - - B
What this activity is aboiit

WORKSHOPS ONE and TWO have been designed to raise teachers' consciousness

about the way ''we' all see men and women , how we talk about men and women,

and how these attitudes and behaviors are perceived by students in the class—f

Troom.

This presentation by the workshop instructor is an overview

and a statement of the probiems which hinder equal status

benavior toward boys and girls in the classroom, It identi-

fies three types of classroom activities and techniques which
teachers can employ to promote equality. These techniques
are: ’ :

. NON-SEX-ROLE STEREOTYPING

. CROSS-SEX INTERACTION

. FEMALE LEADERSHIP

Wi N =

Euch of thése tecﬁniqués wiii be coVéréd in more détéii in tﬁé foiiowing

workshops. The purpose of this first presentatlon i to idéntify tie three

problem areas.,

You may wish to distribute the summary sheet bcfore beginnitig, so that par-
ticipants can follow along. The summary sheets are useful as refererces
and prov1de definitions of terms for the teachers when they return to the
classroom.

Materials needed

~~--ﬁ——l—~»A“copygof the summary sheet for each participant— —-—o——- ..o - o — -

How to>bré5ént this activity

SAY:

WHY (S THERE SEX SEGREGATION IN THE CLASSROOM?
WHY ARE BOYS-LEADERS AND éihté FOLLOWERS?
WHY IS THERE SEX=ROLE STEREOTYPING IN THE CLASSROOM?

WHAT CAN TEACHERS DO TO RESTRUCTURE CLASSROOM ACTIVITIES TO MODIFY
THESE PATTERNS? .

o
-
~.



WORKSHOP
ACTIVITY

TWO: LANGUAGE AND BEHAVIOR ~ IR
TWO, SHEET TWO

THE PURPOSE OF THIS PRESENTATION IS TO DISCUSS HOW YOU AS TEACHERS
CAN CHANGE CHILDRENS' SEX-ROLE STEREOTYPES THROUGH THE USE OF COM-
MON CLASSROOM MANAGEMENT TECHNIQUES. BY SO DOING, YOU WILL BE

' PROMOTING EQUAL STATUS BEHAVIOR TOWARD BOYS AND GIRLS IN THE CLASS-

ROOM.

THERE ARE THREE AREAS OF CLASSROOM ACTIVITY IN WHICH EQUAL BEHAVIOR
TOWARD GIRLS AND BOYS CAN BE PROMOTED. THESE THREE AREAS ARE NON-

SEX-ROLE STEREOTYPING, CROSS SEX INTEKACTION, AND FEMALE LEADERSHIP.
LET'S CONSIDER EACH OF THESE AREAS SEPARATELY

THE FIRST AREA IN WHICH TEACHERS CAN PROMOTE EQUALITY FOR BOYS AND
bIRtS IN THE CLASSROOM IS IN REBUCING SEX- ROEE STEREOTYPES. A SEX-

BY'AN INDI..DUAL'S SEX AND CONFORMING TO A FIXED GENERAL PATTERN.

IN THE UNITED STATES, WE HAVE SOME COMMONLY HELD STEREOTYPES ABOUT
MEN AND WOMEN. MEN AND WOMEN ARE BELIEVED TO BE DIFFERENT IN BE=

- HAVIOR, INTERESTS; AND PERSONALITY, FOR _EXAMPLE; MEN AND WOMEN

ARE. INVOLVED IN DIFEERENT OCCUPATIONS; WITH MEN HOLDING HIGHER _
STATUS AND MORE DEMANDING JOBS. MEN AND WOMEN ARE BELIEVERD TO HAVE
DIFFERENT INTERESTS. MEN AND WOMEN ARE BELIEVED TO,HAVE DIFFERENT
PERSONALITIES. ' ' o I

THESE SEX-ROLE STEREOTYPES ARE SUPPORTED IN MANY WAYS IN OUR SCHOOLS.
FOR EXAMPLE, IN TEXTBOOKS, REFERENCES TO MEN AND BOYS AND PICTURES
OF MEN AND BOYS OUTNUMBER REFERENCES TO AND PICTURES OF WOMEN AND
GIRLS.

SIMILAR STEREOTYPING HAS BEEN FOUND ON ACHIEVEMENT TESTS; IN ADDI-
TION, THE CONTENT OF TEST ITEMS REFLECTS SEX~ROLE EXPECTATIONS,
WITH MATH ITEMS HAVING CONTENT APPEALING TO BOYS AND READING ITEMS
HAVING CONTENT WITH GREATER APPEAL TO GIRLS.

IN THE SCHOOL ITSELF, THE ROLE MODELS AROUND CHILDREN FREQUENTLY
SUPPORT STEREOTYPES; WITH MEN AS PRINCIPALS "AND WOMEN ASSECRE-_
TARIES AND TEACHERS. THESE STEREOTYPES,; WHETHER OR NOT THEY ARE.
ACCURATE OR APPROPRIATE PORTRAYALS .OF INDIVIDUAL CAPABILITIES; DO
AFFECT CHILDREN'S PERCEPTION OF THEMSELVES AND OTHERS.

IN A 1976 STUDY, 878 FOURTH= AND FIFTH-GRADE STUDENTS IN A SUBURBAN
SCHOOL DISTRICT WERE ASKED ABOUT SCHUOL ACTIVITIES AND THEIR AC-
QUAINTANCE WITH BOYS AND GIRLS. SIXTY-FIVE PERCENT OF THE CHILDREN

SAID THAT GIRLS AND BOYS ARE MORE DIFFERENT THAN THEY ARE ALIKE.

qEX--ROLE STEREOTYPING CAN BECOME SELE FULFILLING PROPHESY. IF
CHILDREN SEE ONLY CERTAIN OPTIONS FOR THEMSELVES AND THEIR SEX,
THEY WON'T SEEK LEARNING EXPERIENCES AND OPPORTUNITIES 'WHICH ARE

DIFFERENT FROM THEIR EXPECTATIONS.

......
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR
ACTIVITY TWO, SHEET THREE

HOW CAN TEACHERS RESTRUCTURE CLASSROOM ACTIVITIES,TO FREE QTUDENTS _

FROM SEX-ROLE STEREOTYPES AND OPEN THEIR UNDERSTANDING OF THEMSELVES
AND THEIR OPTIONS FOR THE FUTURE’ ‘SEVERAL_GOALS CAN BE SOUGHT IN
CHANGING SEX- ROLE STEREOTYPES IN THE CLASSROOM.

FIRST; ROLE MODELS SHOULD BE PROVIDED SHOWING BOYS AND GIRLS OR MEN
AND WOMEN ENGAGED 1IN THE SAME ACTIVITIES AND EXHIBITING THE SAME
CHARACTERISTICS,

SECOND, BOYS AND GIRLS SHOULD THEMSELVES BE PRAISED FOR ENGAGING IN
THE SAME ACTIVITIES AND FOR EXHIBITING THE SAME CHARACTERISTICS.

THIRD, SCHOOL RULES SHOULD BE THE SAME FOR BOYS AND GIRLS,

AND FOURTH, TEACHERS SHOULD INTERACT IN THE SAME WAY WITH BOYS AND
GIRLS.

o . 4 ,

ALL OF THESE GOALS CALL FOR THE IDENTICAL TREATMENT OF BOYS AND
GIRLS IN CLASSROOM LESSONS AND-ACTIVITIES.

THE SECOND _AREA_IN WHICH TO PROMOTE EQUALITY IS CROSS-SEX INTER- .
ACTION, CROSS-SEX INTERACTION INVOLVES MUTUAL. OR RECIPROCAL ACTION

ORWINELQLNCE BETWEEN MALES AND FEMALES, BETWEEN BOYS AND GIRLS, MEN
AND WOMEN.,

WHEN FOURTH AND FIFTH GRADERS IN THE 1976 SURVEY STUDY WERE ASKED
ABOUT GROUP WORK, MOST OF THE CHILDREN DID NOT THINK OF A CHILD OF
THE OTHER SEX AS ONE OF THREE CLASSMATES TO WORK WITH ON A PROJECT.
68 PERCENT OF THE GIRLS MENTIONED ONLY OTHER GIRLS.
76 PERCENT OF THE BOYS MENTIONED ONLY BOYS.

CRGSS-SEX PARTNER.
56 PERCENT OF THE GIRLS HAD NEVER WORKED WITH A BOY AS PARTNER.
60 PERCENT OF THE BOYS HAD NEVER WORKED WITH A GIRL AS PARTNER.
FINALLY, MOST CHILDREN DiD .IOT INCLUDE OTHER-SEX CHILDREN AMONG THEIR
THREE BEST FRIENDS,
76 PERCENT OF THE GIRLS MENTIONED ONLY GIRLS.
78 PERCENT OF THE BOYS MENTIONED ONLY BOYS.
THESE CHILDREN'S REPORTS OF THEIR OWN CLASSROOM ACTIVITIES AND €OM-
PANIONS ARE REPRESENTATIVE OF ACTUAL CLASSROOM INTERAGTION IN MANY
CHOOLS ACROSS THE COUNTRY.



WORKSHOP TW.: LANGUAGE AMI =i “AVIOR

CACTIVTTY

™0, SHEET FGi'R

CIRLS AS WELL AS bva WEARING JEANS AND xEE SHIRTS SUCH SIMI—
LARITY IN APPEARAN‘* DOES NOT NECESSARILY LEAD TO CROSS "SEX INTER-

ACTION.

WHY UOES SFCREGATION BY SEX OCCUR IN THE CLASSROOM° WE DON'T KNOW.
MAYBE FAMILY AND OLDER FRIENDS ENCOURAGE SEX SEGREGATION. MAYBE
LHILDREN THINK IT IS WRONG TO HAVE A FRIEND OF THE OPPOSITE SEX

SEGREGATION IN COEDUCATIONAL SCHOOLS INHIBITS THEM FROM DEVELOPING
THE FULL RANGE OF SKILLS AVAILABLE TO THEM.

IN THE 1976 SCHOOL QUESTIONNAIRE IT WAS FOUND THAT CHILDREN HAD
SEEN WOMEN AS LEADERS IN SOME AREAS. FOR EXAMPLE, MORE THAN 60
PERCENT OF THE BOYS AND GIRLS HAD, BEEN IN A CbASSROOM,HNIT WHERE

A WOMAN WAS LEADER; HAD BEEN IN A MIXED-SEX GROUP, SUCH AS ‘A TEAM
OR ELUB; WHERE A GIRL WAS EHOSEN LEADER; OR HAD WATCHED TELEVISION
PROGRAMS WITH FEMALE SUPERHEROES. 1IN OTHER AREAS; THE STUDENTS
HAD HAD LITTLE EXPOSURE TO WOMEN AS LEADERS. MORE THAN 60 PERCENT
OF THE BOYS AND GIRLS HAD 'NEVER BEEN IN A SCHOOL WITH A WOMAN PRIN-
CIPAL:

WHAT CAN BE DONE_BY TEACHERS TO PROMOTE CROSS=SEX_ INTERACTION DURING -
CLASSROOM ACTIVITIES? THREE GOALS AN BE SOUGHT BY YOU AS A TEACHER:
FIRST, YOU SHOULD SEEK A BALANCE IN THE NUMBER OF BOYS AND

GIRLS WITHIKN ALL GROUPS.

SECOND, INTERACTION AMONG GROUP MEMBERS AND, THEREFORE,
AMONG BOYS AND. GIRLS SHOULD BE CENTRAL TO CLASSROOM ACTIV-
ITIES PROMOTING CROSS-SEX INTERACTION,

THIRD, CROSS-SEX INTERACTION SHOULD BE MAINTAINED AS A NORM
FOR CLASSROOM ACTIVITIES.

A THIRD AREA OF CLASSROOM ACTiYVITY WHERE EQUALITY BETWEEN THE SEXES
€AN BE PROMOTED IS IN LEADPERSHTP, FARTICULARLY IN ENCOURAGEMENT OF
GIRLS TO BE LEADERS.

LEADERSHIP INVOLVES GUIDING; DIRECTING, HAVING CHARGE OF BEING AT
THE HEAD OF A GROUP OF PEOPLE. WHJN ({RLS OR WOMEN LEAD; THERE IS
FEMALE LEADERSHIP, HOWEVER; GSEX-RCLE STEREOTYPING HAS DISCOURAGED
OR_PREVENTED MANY COMPETENT GIRLS AND WOMEN FROM TAKING LEADERSHIP

ROLES,. _ACCORDING TO 1976 STATISTICS; THERE WERE NO_FEMALE HEADS

OF _ STATE OF COURSE, THERE HAS NEVER BEEN A WOMAN PRESIDENT OF

THE _UNITED STATES. IN 1976, WOMEN WERE OUND IN ONLY 18 PERCENT OF

NONFARM MANAGEMENT AND ADMINISTRATIVE PCSITIONS __AND IN PUBLIC
SCHOOLS WHICH OUR CHILDREN ATTEND, LESS THAN 1 PERCENT OF DISTRICT
SUPERINTENDENTS AND 3 PERCENT OF HIGH SCHOOL PRINCIPALS ARE WOMEN,
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR
ACTIVITY TWO, SHEET FIVE

WiTH SEX-ROLE MODELS AND’EXPERIENCES WITHIN OUR Cip' S.100LS DIS-
COURAGING  FEMALE LEADERSHIP; DO CHILDREN SEE WOMEN AS LEADERS?

IN THE 1976 SCHOOL QUESTIOM INIRE, IT WAS rOUND THAT CHILDREN HAD
SEEN WOMEN AS LEADERS IN SOME AREAS. FOR EXAMPLE, MORE THAN 60
PERCENT OF THE BOYS AND GIRLS HAD BLEN IN A CLASSRO6GM UNIT WHERE
A WOMAN WAS LEADER; HAD -BEEN IN A MIXED-SEX GROUP; SUEH AS A TEAM
OR CLUB; WHERE A GIRL WAS CHOSEN LEADER; OR HAD WATCHED TELEVISION
PROGRAMS WITH FEMALE SUPERHEROES:

IN OTHER AREAS, THE STUDENTS HAD LITTLE EXPOSURE TO WOMEN AS LEADERS.
MORE THAN 60 PERCENT OF THE BOYS AND GIRLS HAD NEVER BEEN IN A SCHOOL

WITH A WOMAN PRINCIPAL, HAD NEVER STUDIED ANY FAMOUS WOMEN, OR HAD
NEVER KNOWN A MAN WHO HAD A WOMAN FOR A BOSS OR SUPERVISOR.

WHEN THEIR ATTITUDES ABOUT THEMSELVES WERE SURVEYED 20 PERCENT OR

FEWER OF THE GIRLS FELT THEY WOULD BE _GOOD LEADERS; WHILE MORE THAN

30 PERCENT OFf/lL BOYS THOUGHT THEY WOULD, MORE GIRLS THAN ROYS
IELT THEY WERE NEVER LEADERS AND FEWER GIRLS THAN BOYS FELT THEY
WOULD BE COMFORTABLE BEING A CLASS PRESIDENT.

GOING BEYOND STUDENTS' ATTITUDES TO STUDIES OF CROSS-SEX INTERACTION,
THERE 1S EVIDENCE THAT BOYS ARE MORE ACTIVE AND INFLUENTIAL THAN
GIRLS IN MIXED-SEX WORK GROUPS. BOYS ARE MORE ACTIVE VERBALLY AND
PHYSICALLY THAN GTRLS AND ARE MORE LIKELY TO BE PERCEIVED AS GROUP
LEADERS. GIRLS; EVEN WHEN THEY ARE ACTIVE IN WORK GROUPS, ARE SEL-

boM PERCEIVED AS LEADERS

IT 1S IN THE AREA OF TEMALT~‘EADERSH;P THAT SEX-ROLE STEREOTYPING

HAD HAD A TREMENDOUS 1MPACT }N WOMEN'S ASPIRATIONS AND PERCEPTIONS
OF THEMSELVES; AS WELL AS GUARANTEFING THAT WOMEN SELDOM GAIN EX-

PERIENCE AND SKILLS IN LEADERSHIP.

HOW CAN TEACHERS ENCOURAGE FLMALE LEADERSHIP IN "LASSROOW ACTIV-
ITIFS?, AGAIN,,AS_A,TEHCHEB,,THERE ARE SEVERAL GOALS YOU SHOULD
SEEK IN ORDER TO INCREASE FEMALE LEADERSHI?:
FIRST, GIRLS AND BOYS SHOULD BE SELECTED EQUALLY OFTEN AS
LEADERS OF ACTIVITIES AND GROUPS.
SECOND; THEY SHOULD BE PEREEIVED AS EQUALLY COMPETENT AS -
LEADERS,
/ THIRD, THEY SHOULD BE EQUALLY ACCEPTED AS LEADERS,
/ IN SUMMARY, THEN, THREE AREAS OF CLASSROOM ACTIVITY WHERE YOU, AS
A TEAGIER CAN PROMOTE EQUAL BEHAVIOR TOWARD BOYS AND GIRLS ARE:

/ NON-SEX-ROLE STEREOTYPING, CROSS-SEX INTERACTION, AND FEMALE
/ LEADERSHIP, :

TN
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR
ACTIVITY THREE

WHAT OTHER TEACHERS HAVE SAID: AN OVERVIEW
5 minutes

What ‘this activity is about

teachers and students contributed to the deveiopment of the C- A—R—E workshop

series on equal status behavior for boys and girils in the c1a§§§99h3 Many

teachers who helped develop curriculum activities and participated in work-
shops like this one provided written comments and reactions.

We've included in this and subsequent workshops some of these teachers' com-
ments for your workshop part1c1pants to read, consider, and talk about among
themselves. : ’ .

Materials needed

° éopies of "What other teachérs havé said: An overview" for each
participant

How to present this activity

po:
Pass out copies to each particijp.nt. Have them read

over these teachers' comments. If you wish, and time

allows, ask for particip.ats' reactions, comments,
and so forth.




WORKSHOP TWO: LANGUAGE AND BEHAVIOR

ACTIVITY FOUR

CONVERSATIONAL- CLICHES
S minutes

What this activity i§ about

In this activity, we are -isking you to distribute the conversational clichés
sheet to be read aloud (and with feeling) by each teacher. Although the read-
ing may produce many chuckles; the underlying intent is actually quite Serious,

The terms we use to Aescribe men and WOmén,éffEct our percep-
tions of men's and women's attributes, abilities, and roles.
Words impart sex stereotypes. What images do these clichés
give?

Materials_ needed

® One copy of conversational clichés for each participant

How to present this activity

SAY: 1'M GOING TO HAND OUT SOME COMMON CONVERSATIONAL CLICHES AND ASK
EACH ONE C™ YOU TO READ ONE OUT LCOUD, AND WITH FEELING!

DO: - B ] ) )
Distribute one copy of conversational clichés to each.
participant. Have each tcéacher read one of the clichés.
What is the rcaction?
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR

ACTIVITY FIVE -~ —

SEXISM IN LANGUAGE

20 minutes

What_this_activity is about

Now that the teachers have begun thinking about sexism in language from the
preceding activity, we turn in this exercise to consider how they can begin
to avoid sexism in language in their classrooms. The purpose of this exer-

eral principles regarding the elimination of sexist language (Part B).

For your convenience in presentation, we have divided this activity into two
parts:. In Part A, participants are asked individually to complete the re-
moving scxism from the language exerciSe Sheet. Allow ten minutes of work-
shop time for this activity. In Part 8, the entire workshop group should
review this exercise sheet; which should take approximately another ten
minutes,

PART A: REMOVING SEXISM FROM THE LANGUAGE EXERCISE

Materials needed

®© One copy of the removing sexism from the language exercise sheet

for each participant

How to_present this activity

SAY: THIS EXERCISE IS SELF-EXPLANATORY AND S:ICULD BE DONE INDIVIDUALLY.
TF..YOU CAN'T THINK OF A RESPONSE, SKIP THE ITEM AND GO ON TO THE
NEXT ONE: YOU WILL HAVE ABOUT 10 MINUTES TO FINISH.

DO: ] - ) - ] -
Distribute oré copy of the rémoving sexism from the
language exer<’se sSheet to each participant.

J

PART B: DISCUSSION: DERIVING GENERAL PRINCIPLES ABOUT SEXISM I LANGUAGE

ﬁateriais needed

® Instructor's problem area identification list

® Instructor's suggested revision list
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR
ACTIVITY FIVE, SHEET TWO

How to present this activity

SAY s NOW WE'RE GOING TO REVIEW AS A GROUP OUR SUGGESTIONS FOR REVISIONS
O SEXISM IN LANGUAGE .

1) -
Using the discussion questions listed below and also
the instructor's 1i5t and suggested revision list
identifying the problém area that appeaL on the pages
thut fcllow, go back over the removing sexism irem .
the 1anguage exercise and each of the 21 items on the
gxcercise sheet with the entire workshop part1c1pant
group.

Discussion questions

1. WAS IT E\Sﬁ 19 SEE THE QLKISM IN THE LANGUAGE7 (Rev1ew each example
and discuss: Go back over exercise.) WERE THERE ANY EXAMPLES THAT
PARTICIPANTS DIBN'T SEE AS PROBLEMS?

ARE THERL GENERAL TYPES OF SEXIST LANGHLAGE TO AVOID? LIST SOME
TYPES--USE [.ARGE CATEGORIES:

o

Instructor: Make sure that the following categor: -+ ar isted:

. LANGUAGE THAT OMITS WOMEN
Exampie: Man: A course of Study
b. LANGUAGE THAT DEMEANS OR DIFFERENTIATES WOMEN

Example: Andrew Wyeth is a firnc painter and éeorgia O'Keefe is
a fine woman painter.

¢. LANGUAGE THAT PERPETUATES SEX-TOLE STEREOTYPING

Example: Al listened patiently to the ladies chatter,

d:  LANGUAGE THAT CONTINUALLY DEPICTS WOMEN AS SUBORDINATE TO MEN

Example: The salescierk asked her customcr for two credit cards

so that her manager could give his approval for the
check;

3. CAN YOU THINK OF WRITTEN MATERTAL FROM YOUR OWN SCHOOL: THAT FXHIBITS
SEXIST LANGUAGE?
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Aruitoxt provided by Eic:

WORKSHOP de; LANGUAGE AND BEHAVIOR
ACTIVITY FIVE, SHEET THREE

For instructor's usc: Problem area identificavion list*

Revise +he followingsexist wordingt——-- «——rmm ommmme oo

st wording

garly man

when man invented the wheeti
Man: A course of stucy

businessmn

CG, "esSman

the fair Sex; the weaker sex
Sculptress; autiioress

Connotrs and Miss Everi dre finalists
at Wimi ledorn.

Rosylyn Yalow, wife and mother, was

a recent Nobel prize winner in physics:
In New Fngland, the typical Farm wis so
small that the owner snd his sons could
take care of it by themselves:

_ iistened patiently to the ladies
chatter;

Andrew Wyeth is a fine painter and.
Georgia O'Keefe is a fine woman painter.

The ancient Egyptians allowed women

“considerable control over property,

A slave could not claim his wife or
children as his because the laws did
not recognize slave marriage.

Problem area

1; omits women

2. omits women

3; omits women

4, omits women

5. omits women

6. demeans or differ-
entiates women

7. demeans or differ-
entidtes women

8. demeans or—differ-
e~vilates women

9. demears or differ-
entiat.2s wounen

1Jd; omits women

11; perpetuates sex-
role stereotyping

‘2, demeans or differ-
entiates women

13. women as subordinate

14, women as subordinate

*Adapted from Reviewing Curriculum for Sexism; State University of New York
(SUNY), State Education Department;, Division of Curriculum Development,

Albany, New York. From Scott, Foresman Guidelines.




ACTIVITY FIVE, SHEET FOUR

Sexist wording . Problem area

T TTTIST the fammer and his with oo o - 15. women as—subordinate - —
16. the lawyer and his gécr%téry 16. women as subordinate
17: Miss Brown took her probiem to the 17. women as subordinate

principai; Mr. Smith.
18. The salesclerk asked her customer for 18. women as subordinate
two uredit cards so that her manager

i9. The boys 1iké action stories and both 19: perpetuates sex-
boys and girls like animation comedy. role storsotyping

20. Hammers and scissors are good eye-h-nd 20. perpetuates sex-
coordinators. Hitting the nail instead role stereotyping

or the thumb is a triumph for the boys.
Cutting out paber dolls and their gar-
ments is good for the girts,

21. To help giris improve math skills, use "1 perpetuates sex=
examples that will be of interest to . e stereotyping
them, such as ccoking, sewing, and

practical measursment probleiis,

For iﬁgfiﬁéi6i;5hﬁééigm3ﬁ§&ééié&"E&Qiéiéﬁ§,£5£wrem¢vingwéexiém4£1umgtheglanguage
exercise

1. éarly humans
2. when the wheel was invented

5. Humans: A course of study
Homo sapiens: A course study

4. Since the term businessman is often used loosely, it may be helpful
to descrive the przcsun or persons in more precise occupational terms.
S. congressperson, representative; senator

9. A recent Nobel prize winner in physics was Dr. Rosylyn Yalow.

S




WORKSHOP TWO: LANGU.’ ;E AND BEHAVIOR
ACTIVITY FIVE, SHEET FIVE

10. In New England, the typical farm was So small that the farm family
could take care of it by themselves.

11. Al listened to thé women talk,

12. Andrew Wyeth and éeorgia O'Keefe are fine painters.

i3, The ancient Egypt ians were allowed considerable control over their
own property.

14. Slave marria; were not recognized by 1 :- “wvefore; many famiiies
Were separat-.

15, the farmer - d his wife  (This can be reworded fo Teflect the
context and content of the statement or sentence, for example:

The farming family had to get up early every day toc begin many
chores?) o

16. the lawyer and her secretary (Women are frequently described as
subordinate to men. Make sure that when you make up examples you
include exampies of women as supervisors of both men a: .l other
women.

17. The teacher took a problem to the principal.

18, The 5alesclerk asked the customer for two crédit cards So that the
chéck could be approved by the mansger. (Worén ire frequently
described as subordinate to men. Make sure that when you make up
examples, you include exdmples of women as supervisors of both men
and other women.)

19. Children like both action stories and animation comedy.

21, Hammers and scissors are good eye-hand coordinators for boys and
girls: ,

21. To 6§i§”éi§§§§§§ improve math skills, u. s nles from aspects
of daily iiving.

: ] S

If time permits, a bréak i5 recommendéd heré. How about coffeé and donuts
for the group? And a chance to get up and S-T-R-E-T-C-H!

86
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR

ACTEVET O STX

EM ARTICLE : TEACHING » 1 PROBLEMS ARTICLE

What this aCtivity'iS about

This dctivity serves as a bridge between the last exercise and the next poster
exercise. These drticles show us anothér way to talk about men and women,
thereby avoiding sexism in the language. The tcaching math problems sheet
also demonstriates how nonsexist languidge can be integrated into daily 1é€Sson
plins and activities. We've included the EM article becalise we thought it

was interesting and also fun for tlie tedchers to read., In addition; it con-=
tinues the underlying consciousness-raising purpose of this workshop.

Materials needed

® One copy of the M article for each participant
® One copy of the teaching math problems article for each participant

How to present this activity

DO: ‘ : : :
I Fuir ot copies of the aftiéiééw?dE Eé fh?féwié,%ééd
s ;.i*iiy. Are there any reactions to these articles?



WORKSHOP TWO: LANGUAGE AND BEHAVIOR

ACTIVITY SEVEN

o ~_ POSTER EXERCISE
T T T e o T 20 winutes

What this activity is about

In this poster exercise, the teachers can apply the. language principles de-
rived from the past (cw workshop exercises for use in their classrooms. We
have included transparencies of sample posters for you to show as examples
to the workshop group. However, if possible, we suggest that you also dis-
pldy posters made by other teachers, or y. 1rse1f which emplov the nonsexist
langunge theme,

Materials needed

@ 22" x 28" oaktag sheets

Magic markers
@ Overhead Transparencies Two, Three, Four, and Five and/or examples

of poscers made by othov: teachers

How to present this activity

DO:
Part1c1pants <hou1d work i pairs to do this activ=
ity. - Hand out oaktag : ﬁd insgic markers t0 each
workshup participant. Using the overhead pro‘ectOr,
show examples of the posters (Transparen ;2 Two,
Three, Four, and Five) made by other teachers.

Then 1nstruct the part1c1pants to make their own

posters to put up in their classrooms. In WORKSHOP
THREE; you will be asklng if there were any stu-

dent and other teacher reactions to the posters made

today Allow the teachers 20 minutes to compiete

the posters If time permxts after the posters are

cowpteted have wofkshop participants show their
posters to each other to exchange ideas:

SAY: FOR THE NEXT TWENTY MINUTES, YOU ARE GOING TC BE MAKING POSTERS TO
PLACE IN YOUR CLASSROOM; CHOOSE A PARTNER TO WORK WITH, MAKE A
POSTER ABOUT HOW TO ELIMINATE SEXISM IN_LANGUAGE. HERE ARE SOME
EXAMPLES OF POSTERS MADE BY OTHER TEACHERS.




Z I - - 20 minutcs

i WORKSHOP TWO: LANGUAGE AND BEHAVIOR

ACTIVITY EIGHT

TEAEHER'S RESEARGH_EXERCiSES

T

What this activity is about

The purpesce of thése resedrch éxercisces is to cnible teachers to look at

what happens in their classroom in relation to the tepics covered in this
workshop and the next_workshop. Specifically; the. are the areas of sexism
in the larguage and SEX-ROLE STEREOTYPING. Therc uarc three evaluation activ-
it ¢s that are described beiow. Afterward; be Sure to hand out the research
summary sheet {Activity Nine) that telis the teachers about the assignments
and materials that will be needed for the next WOrkshop session.

PART A: TEACHER'S 1.%. UAGE USAGE

is about

ihxoughouL thlsrwork<h01 ,,art1c1pants have been looklng at how language in-

flucnces perceptions of men and women. This research excrcise is an excellent

seit-cvaluation sctivity enabling teachers to examine their own verbal be-

havior as .entedd in their classrooms.

M: Lt(:l‘luxk )

® Onc _copy of the teacher lunguage usage rescarch form for cach par-
ticipart

® One copy of the example of teacher ianguapc usage research form for
cach participant

How to present this activity

SAY THIS IS A RESEAR(H ACTIVITY FOR YOU TO NO IN YOUR CLASSROOM,

PIFAQF RF\D oVt FHF INS "TIONS. FEEL FRE{ TO ASK QUESTIONS
ABOUT WHAT YOU RE TO DO

DO
Pass cut cochs of the forms to each partlglpant.
- §1ncc the 1n5tructlons are self- etplanatory,rglye

the pa rt1c1p1nt< a few minutes to read them over

and ask questions: Remind partICJpants to brlng

the complctcd forms wzth thcm to WORRSHOP THREE

[ —




WORKSHOP TWO: LANGUAGE AND BEHAVIOR
ACUIVETY EIGHT, SHEET TWO

Pt STIDENT ACTIVITY CHOICES

Wit tbisiqp{;miiiiiq ahout

in this in-class resecarch exercise, teachers will be asking their students

to choose a typically ''male" or typ1cg‘1y "female" task (such as coloring

a bunny versus cotoring a monstcr) We antxcxpate that the children will
choose rules or tasks that are stercotyped. - The teachers shouid record the
students’ choices on the summary sheet and bring it with them to WORKSHOP
THREE ;

Materials needed

®'. Onc copy of the student activity choice instruction and summary
form for cach participant

llow to presenc this activity

SAY: PLEASE READ OVER THE INSTRUCTIONS FOR THTS RESEARCH EXERCISE.
WHICH ACTIVITIES DO YOUR STUDENTS CHOOSE? DO THEY PREFER TO ENGAGE

IN SEX-ROLE-STEREOTYPED ACTIVITIFS OR ARE THEY WILLING TO TRY NEW
ACTIVITIES?

DO

Pass out copies of the instr > ons and summary
sheets to cach participant:. Arc there any ques-
tions?

What this activity is about

The purposec oF thlS exerc1sc 1s to havc teachers look at How meén a- | womén
arc presented in the classroom environment in displays; gosters; p. tures;
and _so forth. From past experience; we anticipate that maléérana,i,malés
will be depicted in a generally sStereotypic manner. Again; this is a con-
sciousness-raising exercise,

N ’
[f time permits, we suggest ¥ci have teachers look through pictures typically
present if 4 clidssroom. You should review these pictures with the workshop
group and ask for their observations. TIn this manner, teachers will have a
better understanding of what they are looking for in their own classroons



WORKSHOP TWO: LANGUAGE AND BEHAVIOR
ACTIVITY EIGHT,; SHEET THREE

Hltorl ‘s needcd

® (opics of the clasSroom cnvironment form for each participant

How to present this activity

THIRD PART OF THI? ACTIVlTY IS A CLASSROOM ENVIRONMENF ASSESS-

SAY: THE
A HiNI IHF INSTRUCFIONS ARE GLLF FXPIANATORXﬁN”YOU SHOULD LOOK AT _
THE CLASSROOM WHERE YOUJ SPEND MOST OF YOUR TIME. BE SURE TO BRING
ALL COMPIFTFD MATFRIALS FOR ACTIVIFY EIGHT WITH YOU TO WORKSHOP
THREE ; . <
N ¢’ '
no:

Pass out copies of the classroom environment forms to
cach workshop. participant. The forms are self-explana-
tory and should take only a few minutes to complete.

Instruct the teachers to evaluate the classroom where

‘they spend most of their teaching time. These forms

should be brought back to the next workshop session.

»

~




WORKSHOP TWO: LANGUAGE AND BEHAVIOR

ACTIVITY NINE

“mm =ie. . - TEACHER'S--RESEARCH. MATERIALS .
S minpnte..

What this acti+i; . is .bout

At thi enid of . atii workshop session, we are asking you te distributc tesearch
miterials to the participants. In this workshop, these materials irn:lude a
teacher's research ‘sheet and a references 1ist. The main purpose of the re-

search sheet is & gentle remlnder of the activities teachrrq were 1\ked to
Lompletf in their classrooms and the materials they need to biring to WORKSHOP
THREE. ‘The references sheet includes a brief list of several publications
and per1od1cals related to the topics covered in this workshop session. It
is meant to be a suggested beginning point for those interested in further
reading.

Plcase note that we have added one additional research assign-

ment, Number Five; on the teacher's research sheet.

Materials nceded

®  Teucher's research shect for each participan:

. Refercnces for éach participant

tiow to present this activity

DO: S "“““———1
Pass out copies of the “esearch and rcterences

sheets to cach participant.
.z )

SAY: THE RESEAREH SHEET THAT I'VE JUST GIVEN TO YOU LISTS AND DESERIBES
THE EXERCISES THAT YOU ARE ASKED TO EOMPLETE IN YOUR CELASSROOMS
AND THE MATERIALS YOU NEED TO BRING TO WORKSHOP THREE: BE SHRE TO
NOTE THAT ONE MORE AETIVITY; NUMBER FIVE; HAS BEEN ”"DE.. Y% ARE
ASKED TO BRING IN WRITTEN LESSON PLANS FOR REVIEW DURING WJRKSHOP
THREE. SPECIFIECALLY, THE CURRICULAR MATERIAL SHOULD INVOLVE LAN-
GUAGE USAGE OR WORD USAGE (EXAMPLE: SOCIAL STUDIES READING; MATH
WORD PROBLEMS, LANGUAGE EXERCISES) AND SHOULD BE AN ACTIVITY CHIL-
DREN CAN DO AT THEIR DESKS. BE SURE THE LESSON PLAN MENTIONS
PEOPLE, : P
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR

TRANSPARENCY ONE
. CHILDREN'S #TORY (UMPLETION SUMMARY SIHEET

Captain Terry Pat the Cook Chris and Sandy

Boy | Girl | Neither | Boy |Girl | Neithér | Boy:|Girls |Each [Neither

I Teacher 1 .| — — 4 _ - — — |-

2 [ B

3 S U IR IR e

- I
, |
10 . ; )
' |
12
13 N

15 S B _ o

16 o ' |

18

19

Totats ; i

Percentages . oL

80




> W

G

WORKSHOP TWO: LANGUAGE AND BEHAVIOR

TRANSPARENCY THO
POSTER #1

Lets dhange lanquaqe that dembans

women and/ar“ men.
R S ‘ e

Use .such pronouns as ﬁmr‘ Jou, yours,
one, our, eic. for multi-sex use.

Situations, objects, oc,cupatxons etc.,
should reflec. both cexes.

Activities should be cross-sex
oriented.

Fer '~ ~hould be judged by their
Eﬁé?fgz' i

Be aware of c=x stereotyping 1IN
everyday use. |

. Qry
SIJJ,;



WORKSHOP TWO: LANGUAGE AND BLEHAVIOR

TRANSPARENCY, THREE
POSTER #2.

. FT T

_~BLONDE N\
PERT POTBELLIED

when using males /2

S 7 NoRSE N\
RG-S SECRETARY DOCTCR )\g

MR 2 and females - ML AR .

o . = ) ; XEC E
- ——fIf"—————‘J Create nonstereotyped
Omit roles or jobs, when /

Use parallel usage of _ possible _

first and la:t names

REPAIRPERSON )
SPOKESPEXSON

e
Keep terms short.

(repairer, speaker) /

BUSINESSMEN )
SCULPTRESS

Use precisc terms =

ov neutral gender

(author, lawyer,
ietter carrier) _

— — \
(HE/SHE  HER/HIM ) NN
7 ~
Pairs of pronouns
written in A-B-€
orde -

A~ HIS
-/ ONE THEY
THEIRS THEM )

R 2 _
you, yours

_~JOIN HM
CONSTAGE . . .
- R
Use directive form
(Walk to the stage)

humanity; people, they; /
group, participants, /

\  persor; CiVilizatiEB///
A} -
. S .




R Take the e of
DROh OUN9/7

AIVE .«

deseribe BOTH SE'%Eé'

£#; d3LS0d4
d00 A ADNFAVASNYVY.L

Wmn ore A M@JWS Too’
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR

TRANSPARENCY FIVE
POSTER #4

hen using pairs

LSe N alphabetic

attri buted

4. Dorn’t af

e. When companing
make Pa@‘-@.' GQM'P&P]SOV\S.




WOR¥SHOP TWO

MATERIALS FOR PARTICIPANTS

" (Reproduce cne of évérything in this section for each participant)




WORKSHOP TWO: LANGUAGE AND BEHAVIOR

HOW DO WE TALK ABOUT MEN AND WOMEN?
LANGUAGE AND BEHAVIOR

SEHEDYELE

This workshop consists of nine activities and takes approximately two hours

to conduct. A break is recommended between Activities .Five and Six.

l

Time o
Required Workshop Activity
15 mins. 1. Children's story stems review
25 mins. 2. Workshop overview
5 mins. 3. What other teachers have said: An overview
5 mins. 4, Conversational clichés
20 mins. 5. Sexism in language ) :
Paﬁt A' Rg@gv1ggi§ex1sm from the 1anguage exercise
Paft B: Discussion: BeT1V1ng general principles
about sexism in 1anguage
BREAK - BREAK
5 mins. . 6. EM article; Teaching Math Probléms article
26 mins. 7. Poster exercise
20 mins. 8. Teacher's research exercises
Part A: Teacher's language usage
Part B: Student activity choices
Part C: Classroom efvironment
5 mins. 9. feécheris research materiais
Teacher's research sheet

References




WORKSHOP TWO: LANGUAGE AND BEHAVIOR

ACTIVITY TWO

WORKSHOP OVERVIEW SHEET

Why ié»tﬁéiéfééi segregation in the ciassroom?
Why arve boys leaders and giris followers?
Why is there SEX-ROLE STEREOTYPING in the classroom?
; What' can teachers do to restructure classroom activities to modify these
" patterns?
The purpose of this présentation is to demonstraté how you as teachers can
change'children!§ sex stereotypes through the use of common classroom manage-
ment technigques. ' By so doing you will be promoting equal status behavior
‘toward boys and, girls:in the classroom.

There are three areas of ciaserOm activity in which equai behavior toward
girls and boys can be. promoted:

NON-SEX-ROLE STEREOTYPING

[a—ry

2. CROSS-SEX INTERACTION
3. FEMALE LEADERSHIP

In this and subsequent workshops; we will be considering each dfrﬁhésé three
areas. As you. go through the workshop activities, keep in mind the following
definitions and-how these areas relate to what occurs in your classroom:

« SEX-ROLE‘STEREOTYPE

A SEX~ROLE STEREOTYPE is a soc1a11y expected behaV1or pattern deter=
mlned by an individual's sex and conforming to a fixed general pattern.

CROSS SEX TNTERACTION -~

CRosseSEx-INTERACTiéN,invoiyés miitual or reciprocal action or influ-
ence between males and femalesS--between boys and girls, men and women.
S
e
FEMALEﬂLEADERSHIP ;

P

Leadershlp 1nvolves gu1d1ng, dlrectlng, hav1ng charge of, belng at
the head of a group of people. When girls or women lead, there is

FEMALE LEADERSHIP

"1();; ,

PR S N - 87 <




WORKSHOP TWO: LANGUAGE AND BEHAVIOR

ACTIVITY THREE
WHAT OTHER TEACHERS HAVE SAID: AN OVERVIEW

Other fourth- and fifth-grade teachers who part1c1pated in workshops like

this one were, askedifor their comments about the topics examined in this
C-A-R-E series. Here is what they had to say.

It is 1mportant to integrate non—sex-role stereotyplng,
cross-sex interaction, and female leadership procedures
within the regular day-to-day classroom curriculum activ-
ities for the following reasons:

1. Soc1ety is rapldly changlng. We as educators must

1ng place and prepare them for the future. . In the

future, if not already in our own circumstances

and classes, females will be expected to and will

naturally assume more leadership positions, there

will niot be such a large discrepancy between

"women's' and "men's' jobs; and-males and females

will be worklng together in equal status positions.
This awareness must start now:

2. Students must be made aware of the1r own capab111—
ties and potentials: They must realize that they
are not limited by any preconcelved ideas that
people and society may have concerning Toles. The
only limitations that-they have are those that they
place on themselves.

3. We must change their behav1or and preconceived ideas
because the changing of their behavior will definitely
change tHe future, since their views and behaviors
are our future.

©

Spec1f1ca11y, it is 1mportant to 1ntegrate non-sex-role

stereotyping situations within the classroom for the follow-
ing reasons:

1. Male and femalﬂs roles that are i1llustrated in stu-

dents' texts unfortunately do not always reflect

their . 11ves, their experiences, and the way things

ought to be. By providing the students. with_ an

opportunity to discuss and to compare what _they see

and what they read with what ought to be gives them
- the chance to understand what is and what should be.

105
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR
AETIVITY THREE, AN OVERVIEW, SHEET TWO

2. Sex-role stereotyping influences the dynamics

of group interaction. By providing opportunztles

to analyze ciass attitudes toward sex-role stereo-

types,; the teacher can help students developia
d;fferent and better seif-image; prov1d1ng them

with the opportunity to become the best persons
that they can indeed become:

3. By reduc1ng sex—role‘stereotyping, the possibili-
ties of studénts' futures are Iimitless,

It is important to integrate femalie leddership situations
within the classroom because there is a large diversity of
, opinions about women's capabilities and "proper position' in
i our Society, By providing the opportunity to females in your
classes you are indeed demonstrating that females are able to
assume leadership roles and can do so effectively.

It is 1mport<mt tC 1ntegrate CI‘OSS SEX 1nteract10n situations

W1th1n the classroom 51mp1y to be reallstlc. In order to

gether, pooling their resources and sharing their capabilities.

It is a known fact that working together will accompllsh more

than working against one another..

AL K.
Grade 5

Child-heid attitudes about sex equality are essentially value .
judgments. They are internalized by the child after prolonged
exposure to his or her environment. If this environment is_
"rich' in the patterns of sex inequality; the attitudes will
reflect the same. Attitude formation does not come from any
cognitive stimulus; but rather from an effective Stimulus.

The environmental stiruli are provided by parents, religious
training, peers, social organizations, mass media (primarily
television), and the classroom setting. Reinforced daily
over a lengthy time span, these attitudes are a part of the
child's nonthlnklng, operating guidelines w1th1n which he or
she functions.

These attltudes are not permanent however; until they nave

been,tested by the child; It is the hope that children

through age eleven have not truly had the opportunity to

do their experimenting. P051t1ve intervention would then.

be p0551b1e for educators’ who create situations within which

the children could discover the suitability of their attitudes.

. N -
gg B
Q '
ERIC

Aruitoxt provided by Eic:



WORKSHOP TWO: = LANGUAGE AND BEHAVIOR )
ACTIVITY THREE AN OVERVIEW, SHEET THREE

Non-sex_ stereotyplng, cross-sex interaction, and female
leadership activities prov1de exposure to situations that
rdise awarenéss and allow for attitude testing and perma-
nent integrdtion of edqual status values,

Agaln, because values are belng dealt W1th the process of

change must be con51stent and of great duratlon. Reinforce-

merit daily through classroom curriculum and non-sexist teacher
behaviors is needed to set the behavior and thought patterns
of the children to Lhe goal that '"all (people) are created

equal' with the same rights.

G:. K.
Grade 5

1U5
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WORKSHOP TWQ: LANGUAGE AND BEHAVIOR,

ACTIVITY FOUR

CONVERSATIONAL CLICHES

WHEN SPEAKING ABOUT PEOPLE
. ___. _MWHO_ARE TALKATIVE,
_ WHY ARE MEN CALLED ARTICULATE
AND WOMEN GABBY? -

REFERRED TO AS
CHARISMATIC
\VHILE FE\!ALES ARE

OBSTINATE MEN
ARE CALLED

STRONG-WILLED °

__WHEN -

ARE CALLED
STUBBORN?

'HY ARE. .
ANGRY MEN

WHY IS IT
THAT MEN OF

WHY IS IT.
THAT WHEN

ORDINARY APPEARANCE . MEN TALK \CRY M
_ARE CALLED. . TOGETHER IT OUTRAGED
PLEASANT-LOOKING _
oY 1oL IS CALLED SVHILE s
ORDINARY WOMEN REUT WHEN WOMEN CALLED BITTER
ARE CALLED = R ARE CALLED 8 WHILE IRONIC
ALK TOGETHE HYSTERICAL" . "MEN ARE. -

HOMELY? IT IS CALLED

GOSSIP? HUMOROUS2.

¥  \WHY ARE MEN_
WHO ARE FORGETEUL.
~ CALLED ABSENTMINDED
WHEN }ORGETFLL \\ OMEN
_ ARECALLED
SCATTERBRAINED? @

WHY ARE WOMEN W HO,

ARE THOUGHTFUL CALLED &

_CONSIDERATE WHILE

) _THOUGHTFUL MEN ARE _
CALLED OVER-SENSITIVE?

[ WHY ARE MEN WHO ARE. _
INTERESTED IN EVERYTHING
REFERRED TO AS CURIOUS
BLT WOMEN OF THE SAME
TYPE ARE CALLED NOSY? _&

WHY ARE LlGHTHEARTED
MEN CALLED EASYGOING

BUT THE SAME TYPE

___OF WOMEN ARE
__ CALLED FRIVOLOUS?

f WHY ARE MEN WHO
ARE EFFICIENT..

REFERRED TO AS
COMPETENT,

BLT EFFlClE\'T

ST
WHY ARE MEN CALLED
HXRD WORKERS Y
RE CALLED

WHY ARE CAREFUL

MEN CALLED

_ PRUDENT
BUT THE SAME

KIND OF WOMAN
IS CALLED

OBSESSIVE? .

L WHY ARE DEVIOUS MEN
y CONSIDERED SHREWD .
WHEN DEVIOUS WOMEN

¥ WHY ARE WOMEN WHO
__ARE DAUNTLESS. _
CONSIDERED BRAZEN
W WHEN DAUNTLESS MEN
ARE CONSIDERED
FEARLESS"

ARE SCHEMING?

fleprinted ifuth permission from Colloguy magazlne (November 1973) . Copy-
right © 1973, by the United Church Press.
| e
Y © I Ll 1 ',‘X

ERIC~ — 7~
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' WORKSHOP TWO: LANGUAGE AND BEHAVIOR

ACTIVITY FIVE

REMOVING SEXISM FROM THE LANGUAGE EXERCISE SHEET

Many older and some newer téxtbooks and workbooks contain sexist language.
Here are some examples drawn from such sources. In the left-hand column
is the sexist wording. Think up nonsexist alternatives and put them in
the right-hand column. ;

Sexist wording Nonsexist Trevision
- N
fireman S . fire fighter - o
the girls in the office the women in the office

Revise the following sexist wording:

1. early man | 1.

2. when man invented the wheel 2

3. Man: A Course of Study 3.

4, businessmen 4. R —
5. congressmen 5. I
6. the fair sex, the weaker sex 6. o o
7. sculptress, authoréss 7. : ~

8. Connors and Misé,évért are 8. L

finalists at Wimbledon.

9. Rosylyn Yalow, wife and mother; 9.
wis a recent Nobel prize winner
in physics. . —

Adaptéd from Reviewing Curriculum £c£m§éiiéﬁ,VSEéiéhﬁﬁiﬁéfSity of New York
(SUNY) ; State Education Department, Division of Curriculum Development,
Albany, New York. From Scott, Foresman Guidelines.

92‘1U7'




_ WORKSHOP TWO: LANGUAGE AND BEHRAVIOR
ACTIVITY FIVE, REMOVING SEXISM, SHEET TWO

Sexist wording Honsexist revision

10, In New England, the typical farm 10.
was so small that the owner and
his sons could take carc of it
by themselves,

11. Al listened patiently to the ladies 11,
chatter.

12, Andrew Wyeth is a fine painter and 12, . .
Georgia O'Keefe is a fine woman
painter.

considerable control over property;

14, A slave could not claim his wife 14,
or children as his because the
laws did not recognize slave
marriage,

15. the farmer and his wife 15, . . . . _ _
16. the lawyer and his secretary 16
17. Miss Brown took her problem to 17

the principal, Mr. Smith.

18. The salesclerk asked her customer 18,
for two credit cards so that her
manager could give his approval

for the check. \\\

19. The boys like action stories and 19.
both boys and girls like animation
comedy

93
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WORKSHOP TWO' LANGUAGE AND BEHAVIOR

ACTIVITY FIYVE, REMOVING SEXISM; SHEET THREE

Sexist wording

20.

Hammers and scissors are good
eye- hand coordinators. Hlttlng
the nail instead of the thumb’
is 4 triumph for the boys. ,Cut-

ting out paper dolls and their
garments is good for the glrls.

To help girls. Improve math skills,

use examples that wiii be of in-

terest to them, such as cooking,

sewing, and practxcal measurement

problems.

94

Nonsexist revision
/
20.
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ACTIVITY SIX
EM

A NEW NON-SEXIST NOUN-PRONOUN

A Word Is Born

Em. Just a two-letter word. But it can transform English from a deeply

sexist to an essentially non-sexist language almost overnight.

Em is a personal noun-pronoun which in itself gives no indication 5F sex;
age or number,; though these may be shown by its context. It suppiants no
exrselng word; but may be used when appropriate in place of many.

Em has mauy uses. 1 will first show you some of them; Then I will touch

on some of the objections that can be raised against this brave new word.

Finally, I will show you how, with your help; it can win acceptance,

Terms of Address

The sex blas of Engllsh is clear in 1ts common terms of address. Mr, carefully
com:c€als the marital status of man, and you can imagine the outcry if women
asked men to drop Mister in favor of Mib for bachelors and Mim for married

men, Yet Miss and Mrs, insistently label the girl or woman married or un-

.married. Ms, helps solve this problem, But at present there is no accepted

way of addre551ng a person or persons 51mp1y as one or more humans,iiEm

prov1des just such a term. As a term of address it means Dear Person or

3

Persons.

It includes the formal Dear, because em is a thou word; a term of respecs for

all people, bar none. With it we can get rxd of Dear, which seems increasingly

archaic and hypocrltlcai Dear Em Doe is redundant. Em Doe is enough, and,

since it is brief, it makes room for given names: Em John Doe, Em Mary and
John Doe, or, better, Em Doe john; Em Doe john and mary.

He, She, or They

The most naked case bf sex bias iﬁ Qurrentréngiiéh iS, perhéps,,the genieric
use of he; him, and his. People defend this as simply a convention. But

lixcerpts are from Una: The Emerging Language of the World, by Tintajl jefry
(Em Institute, 1977), pp: 1-4. Reprinted by permission.

95
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ACTIVITY SIX, EM, SHEET TWO |

he stands for he or she much as Adam S body contalned the rib from whlch Eve

was formed: Te has been suggested as generic for he or she, and it is excel-
lent for this specific usé. Phonetically Em is better, however, for the wide
range of meanings for which it is designed.

Already he or. she, h1m or her, and his or hers are encroachlng on theigeperxc

he; him, and his, but thlS use of two terms can lead to incredible complica-
tions in sentences that begin with innocent simplicity.

Clearly we nieed one word for he or she. But we need one which goes further

and includes they, and one wh1ch ‘cuts across the distinctions between he and

him, she and her, they and them, Em,does Just this. It is generic for 1 he,
she, they, him, her, and Lhem

And ems is generic for the possessive his, hérs, and theirs.

Man

Another case of male chauvxnISm in; Engllsh is the generic use of Man. Thé

excuseé is that women are blanketed in with men,; and long live the b1 Tanket.

But considering therseraps of rights that have been given women,; phrases
like The Rights of Man ring a bit false. So em rides forth to kill the
dragon not only in the name of women but of humanity._ _Try em on sSuch phraSes.

it has a good ring: The.Rights of Em: Em shall not live by bread alone. .

Em also has the advantage of 1nc1ud1ng ch11dren and babies, Nd longer need
you call an unt~rn baby it, nor stab at calling your friend's swaddled baby.
he or she.

Em can also replacé slightly pedantic one, meaning & personm, éhd‘fhe col-
Toquial and Sométimes confusing you that is increasingly used. |

i Comgggggg

Em is short and lends itself readlly to: compounds. The strength of the move-

ment to eliminate sex bias from Engllsh is shown. by the fact that chairperson

and salesperson are rapldly becomlng standard. Person .is an excellent word,

but common key words should be of one syllab*e both by themselves and in

compounds. Chalrem,and salesem or, better, salem sound odd at first; but

ifi the long run are far better than the person on words,

Many English words exhibit male bias: female, woman, human;- mankind; &tc.

Some clearly need to be chaﬁged Mankind must become emkind, Others, such

as manhole, hardiy matter. Once em has taken the.sex bias. out of the key

nouns and pronouns, the sex bias of the entire language will have been sub-

stantially eIImInated.
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. ACTIVITY SIX, EM, SHEET THREE

A
Objections

seem odd if em,makes the effort to use it in public: Other objections are

at least in part rationalizations.

The>main obJectlon to new words is. that they sound odd. at fIrst and make em

There are those who are repelled by aii invented words and think that lan-

guage should grow 'naturally.' But at some stage all words are new, and em

is as '"matural' a choice as couild be. The sound m is in Mr., Mrs., Miss,

man; woman; him: It is in the French M:; Mme;; Milte., and in the édlloduial

mons jeur-madame and monsieurdame of Freﬁch politesse;

Another objection is that em is a spoiler, takiug the sex out of the highly-
sexed nouns and pronouns of English: But rcmember; it is to be used only when
convenient. ; , i ; It is a matter of appropriateness., Sex may be perfectly
at home in bed, but at loose ends in the post office, and awkward on the
podium;

An incidental obJectlon is that em is already the name for the letter m, and
a printer's word for the unit of space an m occupies., It is also, of course
the colloquial 'em for them; but this is partly an advantage, 51nce em_ls
generic for h1m her, and them. ‘

Em and You

It is not enough to have a word that fills a need. It must be adopted. This

is the hardest part. Language is deeply personal, and people resist change,

Once a few people take it up, it will snowball. But the first to do so must

be free spirits, people who have hope; and are not too afraid of what others

will think, people who dare to speak and to be. I hope this means you.

The Women's Movement

Toynbee has shown how great movements spread through the initiative of highly
motivated minorities: For em there is just such a minority--the men and women
who actively support the women's movement, By the women's movement; I mean
no one organization or position, but the pervasive change taking place in the
role and status of women throughout the world. It is said that this change
is the most revolutionary social change in history. 1In any case, itS sup-
porters can bring em into common use. And it is important for them'to ‘do so.
Words are not flesh and blood but words aré the flesh and blood of thought.
And it is language 1tse1f,that very largely guides what we think and say.

The women's movement is diverse. But the transformation of the English lan-
guagé--and other languages, too--from being sex-biased to being essentially
non-sex-biaséd,; is an énterpriSe on which the whole women's movement could
agree,

Y
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Alive and Kicking

So there it is. Alive and kicking; but still hardly able to walk. Up for
adoption. Em is no longer mine. Em is yours.

The Book

now to contrlbute to thlS language through our own: It is concerned with

an exciting new/old field that I call creative linguistics--the deliberate

attempt to further the growth of language. One part of the book; ''Adven-

tures -in Creative Linguistics," contains many new words such as em.

Author

Tintajl jefry is the pen name of Je fery Js Sm1th Emerltus Professor of
Philosophy and Humanities at Stanford Unlver51ty,'and founder of Em Insti-

tute, a nonprofit corporation for furthering human values, ‘and a clearing- -

house for creative linguistics.

~Z
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" ACTIVITY Six
" TEACHING MATH PROBLEMS
The best way to combat sexist math books is to write your bWﬁ‘VérSiOh ofv
word problems and graphs:. Be careful to have an equal number of boys and
girls in the probléms and avoid SEX-STEREOTYPED activities and behavior. -

Example: John baked 24 chocolate chip cookies. Sally ate 6.
" How many were . left? ‘
or: Gloria and Sam were playing marbles. Gloria had 25 marbles
“and Sam had 28. Sam lost 4 marbles to Gloria. Who ended
up with the most?

Avoid'éxampies that indicate that one sex is better at math than the other:

Example: John's way: 4 x 2 = 8 Jane's way: 2 + 2+ 2 + 2 =8
Rewrite to read: , o x
jessicais way: 4 x 2 = 8  Julie's way: 2 + 2r2v2-8

Include facts about the status of women,; and show nontraditional sex roles

whenever you can. A good example of how this can be done is shown in Nancy

Stewart's report of the effect of a math problem.r

AE ‘the beginning of each of my eighth-grade mathematics
ciasses; I ptace a probiem (or several)} on the board for
the students to do when they come into the room. For
example: .

Women who work at full-time jobs the year round earn,

on the average; only $3 for every $5 earned by 51m11ar1y
employed men (U.S. Department of Labor). What percentage
of mén's Salariés do women edrn?

This problem was solved in seconds and the discussion that
followed was tcrr1f1c I 1ntroduced add1t10na1 statlstlcal—mm»
and used U.S. Dgpartment of Labor tables and graphs to -
111ustrate the problem further and to give the class practice

From Nonsexlst Currlculum Materlals for FlementaryASchools, edited by Layrxe
Olsen (The Clearinghouse on Women's Studles The Feminist Press, 1974), p. 85.
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WORKSHOP TWQ: LANGUAGE AND BEHAVIOR

AETIVITY SIX, MATH PROBLEMS, SHEET TWO

data increased student interest in the class and increased
the students'! awareness of women's problems.

An absolutely quiet student came up to mé aftér this class
and asked, "Isn't there a law against that?" Guiet, but
thinking.
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR

. 2 ACTIVITY EIGHT
s TEACHER'S LANGUAGE USAGE RESEARCH FORM
»p | o

,,,,,,

You may w1sh to do thls act1v1tv in combination with a colleégue. You mQy

wish to do it more than once.,

~.

~.
PART. At TEACHER'S LANGUAGE USAGE
‘ \
Materials needed ! N
T . - |
® Tape recorder S :
PR, 3 S
® 60-minute audiotape
® Microphone
® 60-minute timer
® A count of the number of boys and girls in class

GIRLS BOYS

I1ace the tape recorder and microphone near where you tend to stand or sit

durlng an 1nstruct10na1 perlod‘ Turn the recorder on and then forget it.

After one h0ur; turn the recordef of f,

Rewind the tape to the beginning. When you have an hour free from interrup-
tion, play back the tape; After the tape has played for ten minutes, turn it

“off. Do the following activities.

1:-

: v
b

Counting teacher-student interaction

b. Turn the tape recorder on.‘

2. Set time for ten minutes. . 1

!

and the number

isten for the number of times you speak to girls
. z=of times you.speak to boys. : \
d. Tally the number of times you speak to girls and ﬁoys using

the table on the f0110w1ng page.

Py

|
|
|
|

b
s
Cd‘
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR . _
AETIVITY EIGHT: RESEARCH FORM, SHEET TWO_

Speaking to Girls speaking to Boys

-~ Teacher- . Student= | Teacher= “Student-
_Initiated Initiated | Initiated Initiated
TOTALS:

GRAND TOTALS:

e. When the bell rings, turn off the tape recorder éﬁd stop
counting.
F£. Total each column and make a grand total for speaking to girls
-— ...~ and for speaking to boys.

2. . Answer the following questions.

To whom do you speak more frequently, girls or boys?

Student-initiated?
Teacher-initiated? -

What is the ratio of boys to giris in your class?

(To calculate ratio, divide the number of boys by the number of
girls. For example, a class has 15 boys and 10 girls [15 ¢ 10
1.5]. The ratio is 1.5 boys to each girl,)
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR
ACTIVITY EIGHT, RESEARCH FORM, SHEET THREE

What i5 the ratio of speaking-to-boys to speaking-to-girls?

Is this ratio .greater than the ratio of boys to giris” -
éior,exampié if the grand total of spéaklng to—boys i5 25 and the
grand total of speak;ng-to-glrls is 10, the ratio is 2.5:1, which -
is greater than 1.5:1. This means you speak to boys more often

than thelr number in class should demand ) —

3. Counting evaluations

a. Rewind the tape to the beginning.

b. Listen to the whole tape.

c. Listen for how you evaluate the children and/or their work.
d. Note each evaluation you make and to whom you make it.

€. Record each évaluation jn the following table. Include both

p051t1ve (i.e.; "That's right'") and negative (1 e;,, "That's
wrong') evaluations. Write down exactly what you say (see
attached example on page 106).

Evaluations of a girl | Evaluations of a boy | Evaluations of the class
or group of girls or group of boys or mixed-sex groups _
_TOTALS .

f. Count the number of evaluations and total each column.

’

.13 | ]




WORKSHOP TWO: LANGUAGE AND BEHAVIOR
ACTIVITY EIGHT, RESEARCH FORM; SHEET FOUR

4. Answer the following questions

Do you $eé any pattern of differences in the types of evaluations
used with girls and used with boys?

Do you See any pattern of differences in what_you evaluate for
girls versus boys?
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR

ACTIVITY EIGHT
EXAMPLE OF TEACHER'S LANGUAGE USAGE RESEARCH FORM

The purpose of this exercise is to help you observe your own verbal behaV1or.

You may wish to do th;g act1V1ty in combination with a colleague:. You may
wish to do it more than once.  This is an example of how this sheet was filled

out by one of the teachers who helped develop this workshop series,

<

Materials needed

® Tape recorder

60-mifiute audiotape

® Microphone

® 60-minute tlmer

® A count 6} the number of‘boys and girls in class

GIRLS - BOYS

6 15

Plgcgvthe tape recorder and microphone near where you tend to stand or sit

during an instructional period. - Turnsthe recorder on and then forget it.
Aftér one hour, turn the recorder off;

Rewind the tape to the beginning. When you have an hour free from intérrup-
tion, play back the tape. After the tape has played for ten minutes, turn it
off: Do the following activities.

6ountiﬁg teécherlstudent ifiteraction

a. Set timer for ten minutes.

b. Turn the tape recorder on.

c. Listen for the number of times you speak to girls ‘and the number
of times you speak to boys.

‘d. Tally the number of timés you speak to girls and boys, using
the table on the following page.
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR
ACTIVITY EIGHT, EXAMPLE OF FORM, SHEET TWO

- Sneaklng to Glrls Spééﬁiﬁg to Boys
Teacher- Student- | Teacher- | Student-
In1t1at§d44? Inltlhtedg,H_ﬂInitiatedg,?,WWA,Initiated",,,
1111 118t |13 |33iif 11111 13333 | 111
e ] ‘ 1111
TOTALS : 9 -2 19 _ 3
GRAND TOTALS: 11 22

e. When the bell rings, turn off the tape recorder and stop
counting.

f. Total each column and make a grand total for speaklng to girls
and for speaking to boys.

2. Answer the following questions

To whom do you speak more frequently, girls or boys9
Student initiated? Boys

Teacher-initiated? __Boys __ -
What is the ratio of boys to girls in your class? 2.5 boys to

eabh gxrl,,”,

glyls. For example, a class has 15 boys and 10 girls [15 # 10 =
1.5]. The ratio is 1.5 boys to each girl.)
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_ WORKSHOP_TWO: _LANGUAGE AND BEHAVIOR
ACTIVITY EIGHT, EXAMPLE OF FORM, SHEET THREE

What is the ratio of speaking-to-boys tu Speaking-to-girls? 2.0
Is this ratio greater than the ratio of boys to girls? Ratio for

5peakr_5_1s 2.0--1ess than the ratio of boys to girls by 5. — -
(For example, if the grand total of speaking-to-boys is 25 and

the grand total of speaking-to-girls is 10, the ratio is 2.5:1,

which 1s greater than 1.5:1. This means you speak to boys more

often than their number in class should demand:)

3. Counting evaluations

a. Rewind the tape to the beginning.
b. Listen to the whole tape.

Listén for how you evaluate the chlldren and/or thelr work .

o

Note each evaluation you make and to whom you make it.-

(a9

e. Record each evaluatlon in the follow1ng table. Include both
positive (i.e.; "That's r1ght") and negative (i.e., "That's _
wrong') evaluations. Write down exactly what you say.

Evaluations of a girl Evaluations of a boy Evaluations of the class
or group of girls or group of boys or mixed-sex groups
ok; no, ok; ok; ok; we didn't get into understand what I'm saying?;
Aflnﬁ,wng,gok+,no:now see that yesterday; ok; are there any questions?
you're not understand- ok; right; no; no, because Glenn was having
ing; I didn't say change it's not; so he's trouble; ok; please speak
right, - _ _

the Sentence; no; why ok; that's fine; ok; up if you capﬁgiunderstand
didn't you speak up if .Roscoe,; pay attention, okK; I think that we are
you didn't understand?; ' please good; no, you gettiﬁg the idea; let's
right; ok; but I want __ are going to add try this one; everybody's
descrlblng words ok; adJectlves, ok; rlght eyesigreion the board we
good; Marie! Sharon' thai's,whgjgkoscoe,ei are doing very well;. this
ok; 1'd appreclate it; say to sit with the . is not a race; how long
ok; thank you; right; chair the right way-- does it take you to get up_ -
is that rlghgfiﬁé; now get up and sit here and get ready?; I don t
_we just did this; - _ down; no; noj; do you believe you!! don't

cannot be divided understand? well, you 1look §§7éﬁy6ﬁe else's--
there, either, dear; should speak up; ok; _it's . not going to help you
right; very good; no;’ good ok; good, no, when you take a test; ok;
_is she- f1§ﬁ£°, no; ok; becausé you changed  come on; it shouldn‘t

right; exactly; that's the word; ‘that's take you so long; I'm

right; that's the verb right; the only thing wa1t1ngl calm down what

e _ ___youdid.  _
107
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WORKSHOP TWO:

LANGUAGE AND BEHAVIOR

ACTIVITY EIGHT, EXAMPLE OF FORM, SHEET FOUR

Evaluations of a girl
or group of girls

Evaluatlons of a boy
or group of boys

Evaluations of the ciass

or mixed-sex groups

it can't be the adverb;

_right; ok

wrong; Jerry, is that
I didni't wait you to

have _you been d01ng9' i
I will not talk over you;

change the word; ok;
ok; good; no; Marc L,

this is what we were hav1ng
trouble with yesterday;

you dre going to pay
dttention or you are

we are g01ng to do a 1ot

more if you don't get o

going to just leave;

good; good; very good;

qu1et; everybody s going
to sit up--nobody is going

Roscoe* Ph111p*7T9§y'
no,

not

that's the verb;

to talk; why don't you try
iistening; I'm getting very

where? no--you're not

angry--lf you all knew

" listening; exactly-- this, we wouldn't be
- o very

good; very, very good; drilling on it; all eyes
Phii1, sit up; good; are on the board; -
right; :
good; no, Tony, what everybody's watchlng,
did I say?; I'm not because not everybody
going to

say it again=-how
many times do I have
to

understands this; there's
too much talking and not

éiﬁe Eﬁe same direc-
tions?; start listen-
ing; you got .

enough paying atténtion;
shush; you're getting

1t r1ght--now do it;
Ph11 work; Tony,
work;

very n9}§y3ﬁf think that

you'd better seriousily

Jerry; put that chair
down: Brian, Kevin,

start paying attention;
you get up there! you

Roscoe; get in here; don't know what you're
ok; not atone; good; doing and when it comes
ok; _

well, what have you to a test, you are going

been doing, Phil-~
get that

to have a lot of trouble;

model away or I'm
taking it away; Tony;

ébSbiUteiy wrong

put the



WORKSHOP TWO: LANGUAGE AND BEHAVIOR
ACTIVITY EIGHT, EXAMPLE OF FORM; SHEET FIVE

Evaluations of a girl Evaluations of a boy Evaluations of the class
or group of girls . or group of boys ~ or mixed-sex groups

chair down; don't give
me uh! sit up--it's not

sleep time; what are you
doing! Philip, put it
away

right now; that's right;
that's correct; he's -

gonna do it; ok; he's got
one; as long as he knows

what it is--I don't care
how he abbreviates it:

very good; terrific;
Roscoe, put the chair
down

say a word-no; don't

erase it; Billy's going to

do it and get it right;

thank you; Glenn, I think
you better pay attention;

ok; stop it; no; noj;
Philip, don't say no; well,

so far, the two of you
are wrong; right

TOTALS 36 75 - 33 )

f. Count the number of evaluations and total each column.

4. Answer the following questions

Do you see any pattern of differences in the types of evaluations
used with girls and used with boys?

Yes--1 am much more verbal and positive in my evaluation of boys.

I don't always positiveiy reinforce giris--and I seem also to do

it with boys. A .
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR
ACTIVITY EIGHT, EXAMPLE OF FORM, SHEET SIX

Do you see any pattern of differences in what you evaluate for
girls versus boys?

No--1 do feel that I am basically positive even when it is a

negative evaluation, and I do feel I get more upset with the

entire class, at times, rather than one sex over another. 1

use the word okay with too much frequency!
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WORKSHOP TWO: LANGUAGE AND BEHAVIOR

1
!

ACTIVITY EIGHT

PART B: ' STUDENT ACTIVITY CHOICES

students to volunteer for one or the other. Some examples of sex-stereotyped
classroom activities are ShOWn below., You may wish to make up your Own.

Select a typically "male" task and a typlcally "female" task and ask your

;Record the number of boys and the number of g1rls ch0051ng each actIVIty on
the summary sheet. Rem1nd the children that they can choose only one of

-each pair.

éampie Activities

1. Color a bunny
Color a monster

2. Join a knitting and crocheting ciub

Join an electric train club

3. Build a stage set

Write a play

Ptay the part of a flower in a play

5. Do the research for a réport
Present a report in front of the class

6. Move aﬁdidViSuai equipment
Pass out paper to the class
7. Build a rocket
Grow a plant

Keep track of the responses to these choices in thé chart on the following

page and bring the chart to the next workshop. /
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ACTIVITY EIGHT, STUDENT CHOICES, SHEET TWO

Task Number of Boys Number of Girls




WORKSHOP TWO' LANGUAGE AND BEHAYIOR

ACTIVITY EIGHT

PART C: CLASSROOM ENVIRONMENT B
Look around the Toom. Answer these questions about what is actually dispiayed,

not about what you w;sh were displayed or what you think should be displayed.

1. In your room, are there pictures of real people? yes no

if yes; how many plctures of men/boys are there’
If yes, how many pictures of women/girls dre there?

2. In your room, are there cartoons or drawings of people, animals,; or
things with an identifiable gender .label (1 €., Mr; T, Miss A, re~
ferring to the letters)’

If yes, how many plctures of males are there?
If yes, how many pictures of females are there? —________

3. List the activities the males in the pictures are doing.

4. List the activities thé females in the pictures are doing.

5. Are there any plctures of males and females doing the same activity-

(1 €., pictures of both male and female fire fighters)?

yes no

- ) o G
o Lo T
If yes; what activity or activities?

Please bring this completed form“tthkéiﬂextFWOfkéhdp;
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~ WORKSHOP TWO: LANGUAGE AND BEHAVIOR L

ACTIVITY NINE

LANGUAGE AND BEHAVIOR TEACHER'S RESEARCH SHEET

Following is a summary of the WORKSHOP TWO research activities you have been
asked to conduct in your classroom and the materials to bring with you to
the next workshop session, ' '

1.

Activity Seven: Poster Exercise

Finish the poster(s) you made during this workshop and put it (them)

~ up in your classroom. Did you get any reactions to your poster(s)?

Activity Eight, Part A: Teacher's Language Usage Exercise

Complete the teacher's language usage exercise and bring the com=
pleted form to WORKSHOP THREE.

Activity Eight, Part B: Student Activity Choices

Suggest different activities for your students to do in class and
record how many boys and how many girls choose the activities. Be

sure to bring the completed summary sheet to WORKSHOP THREE.

Activity Eight, Part C: Classroom Environment

Complete the classroom eénvironment assessment form and bring it to
WORKSHOP THREE.
Activity Nime: Lesson Plan

Bring in a written lesson plan to be reviewed during WORKSHOP THREE.:

Specifically, the curricular material should involve language usage

or involve word usage (examples: social studies reading, math word
problems, language exercises), and should be an activity children

can do at their desks. Be sure the lesson plan mentions people..
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""ACTIVITY NINE, REFERENCES SHEET TWO
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ACTIVITY NINE, REFERENCES SHEET THREE
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WORKSHOP THREE: SEX~-ROLE STEREOTYPING

SCHEDULE

ThlS workshop consists of nine activitiec and takes approx1mate1y two hours

to conduct.

Time

Required

10 m mxns.

15 mins.

25 mins.
BREAK

45 mins.

5'mins.

5 mins.

5 mins.

A break is recommended betwsen Activities Five and Six.

Workshop Activity

1. Sexism in language and behavior review
Part A: Poster
Part B: Teacher's language usage
2. Teacher's research exercises review
Part A: Student activity choices
Part B: Classroom environment
3. Research findings
4. What other téachers have said about SEX-ROLE
STEREOTYPING
5. Workshop overview: NON=SEX=ROLE STEREOTYPING
BREAK
6. Reading and using the model curriculum units
Part A: Model unit review
Part B: Lesson plan evaluation and group dlSCUSSlOH
7. Reading book evaluations
8. Teacher's research exercises
Part A: Partner choice exercise
Part B: E€lassrocom environment summary
Part C: Classroom CROSS-SEX INTERACTION environment
summary
9. Teacher's research matérials

Commitment page
Teacher's research sheet
Reéferences
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WORKSHOP THREE: SEX-ROLE STEREOTYPING ¥

I

MATERIALS AND EQUIPMENT

One only of the following for instructor's use:

Overhead projector with extension cord
Grease pencil
Hand calculator

Workshop meeting room with blackboard or wall spacé

One for each participant:

e

Workshop schedule éﬁand out at .beginning of session)

Research findings fact sheets (Activity Three)

What other teachers have said about SEX-ROLE STEREOTYPING (Activity
Four) : .

The following eight NON-SEX-ROLE STEREOTYPING model curriculum units

(Activity Seven) (subject area is in parentheses):

Occupational charades (affective domain)
Values clarification (affective domain)
Types of sentences (language arts)

Parts of Sentences (language arts)
Fractional word problems (mathematics)
Six simplée machines (science)

~ Reports on famous scientists (science)

Current events critiques (social studies) -

'"Language ATts: T&ﬁéé'éf sentences" évaiuation sheet (Activity Six)
Lesson plan evaluation sheet (Activity Six) | |

Model curriculum unit evaluation form (Activity Six)

Reading book evaluation sheet (Activity Seven)

Teacher's research exercises sheet (Activity Eight)

NON=SEX-ROLE STEREOTYPING commitment page (Activity Nine)

Teacher's research sheet (Activity Nine) |

ﬁeferencéé.(Activity Nine)

120 .
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WORKSHOP THREE: SEX<ROLE STEREOTYPING

!

ACTIVITY ONE

SEXISM iN LANGUAGE AND BEHAVIOR REVIEW
10 minutes

What this activity is about

This activity is a review of the sexism in- language and behavior classroom

research activities from WORKSHOP TWO and consists of two parts. Part A is

a review of the poster exercise and Part B is a review of the teacher's lan-
guage usage exercise;

PART A: POSTER

What this activity is about

During WORKSHOP TWO, the participants made classroom posters demorstrating
principles for avoiding sexism in langudge and-were asked to put these posters
Up in their classrooms, This adctivity is a review of the classroom exercises.

Sex1sm in language has become a maJor 1ssue in educatlon. Attentlon was f1rst

and by now most educators are aware of the problem. However, it remains both

an emotional issue and an issue of values for some. In reviewing the lan-

guage of the1r own 1nstfuct10na1 activities and of their classroom materials,

teachers may find that they are uncomf01tab1e--both about the language and

about the '"nonsexist' revisions. The purpose of these discussions is to

elicit some of the participants' feelings and other reactions and to provide
them with an opportunity to develop group support for needed changes.

‘How to préSent this activity

DO: ] - - ] W o
As_a follow-up discussion to the poster activity;
ask the following questions,

1. DID YOU PUT YOUR POSTER UP IN YOUR CLASSROOM?
2. DID YOUR STUDENTS NOTICE THE POSTER? WHAT DID THEY SAY?
, 3. DID OTHER TEACHERS NOTICE THE POSTER?

4. WHAT OTHER POSTERS DID YOU THINK OF TO PUT IN YOUR CLASS-
ROOM? :
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WORKSHOP THREE: SEX-ROLE STEREOTYPING
ACTIVITY ONE, SHEET TWO

PART B: TEACHER'S LANGUAGE USAGE

What this activity is about

own instruction. After doing this, they were to. review the _tape and_to count

the number of times they spoke with boys; with girls; and with the class as
a whole: They were also to record the number and kinds of evaluatlve com~
ments made to students during the hour. = These figures were to be recorded
on a summary sheet brought to tnls,workshop.",Thé purpose of this part of

Activity One is tn review the participants' findings.

Materials needed

® Each participant should have a completed teacher's lunguage usage
research form

How_to_present_this activity

DO:
"Ask the participants to take out their completed
teacher's tanguage usage forms: Conduct a group
dIscussxon about the part1c1pants flndlngs, using

forms.

1. TO WHOM DO YOU SPEAK MURE FREQUENTLY, BOYS OR GIRLS?

2. DO YOU SPEAK TO BOYS AND GIRLS ABOUT AS MUCH AS YOU WOULD
EXPECT TO: FROM THEIR NUMBERS IN CLASS?

3. WHEN YOU EVALUATE STUDENTS, DO YOU USE ‘DIFFERENT KINDS OF
EVALUATIONS FOR BOYS AND FOR GIRLS?

4. DO YOU EVALUATE BOYS AND GIRLS FOR DIFFERENT BEHAVIORS?

5. IF THERE ARE DIFFERENCES, DO THEY REFLECT SEX-ROLE ——

STEREOTYPES? Coniom N S -
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WORKSHOP THREE: SEX-ROLE STEREOTYPING

ACTIVITY TWO

TEACHER'S RESEARCH EXERCISES REVIEW

15 minutes

What this activity is about e

choices (Part A) and SEX STEREOTYPES in the classroom environment (Part B).

PART A: STUDENT ACTIVITY CHOICES

What this activity is about

In the last workshop, participants were asked to suggest diffevent activities
to their students and to keep a record of how many boys and how many girls
chose each activity.r Part A is a brief review of the results.

Materials needed

¢ Pparticipants should have their summary sheets

How to_present this activity

DO:
Use the blackboard for this activity to record the
results: Each participant should have at least one
pair of alternatives to report: For example; a ’
teacher may have provided the choice of coloring . a
bunny or colcring a monster. Each teacher should
have recorded how many boys and how many girls

chose each alternative. In one class we observed,
all the boys chose to_color a monster; while all

the girls chose to color a bunny.

SAY: PLEASE TAKE OUT YOUR STUDENT ACTIVITY CHOICES® SUMMARY SHEETS. THINK
ABOUT YOUR STUDENTS' RESPONSES TO THE CHOICES YOU PRESENTED TO THEM,
CHOOSE ONE ALTERNATIVE TO REPORT TO THIS GROUP. I WILL BE WRITING
ON THE BOARD THE ALTERNATIVE AND THE NUMBER OF GIRLS AND BOYS WHO
CHOSE THE ALTERNATIVE.
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WORKSHOP THREE SEX-ROLE STEREOTYPING
ACTIVITY TWO, <'IEET TWO

Example:
Girils Boys
Color bunny, or 15 0
Color monster 0 15

Generally, when the alternatlves are very stereotyped few

girls will choose "boys'" activities and few boys will choose

"girls'" activities. Obviously this doesn't matter at all

when it comes to coloring bunnxes or monsters, but it can

have an lmportant effect if one alternative leads to more or

different skills than the other, for example, joining a knit-

ting club (where members may learn about clothing styles

gggfdlfferent types of knitting designs) versus joining a

cuits). Be sure to poxnt out these differences and their

impact to the workshop group.
PART B: CLASSROOM ENVIRONMENT

What thxs act1v1ty is about
In WORKSHOP TWO, part1c1pants were. asked to look at the plctures dlsplayed
in their classrooms and to count the numbers of males and females depicted.

They were also asked to record what the people or cartoon figures were doing.
Part B is a review of their findings.

_Materials needed

® Transparency One: Classroom environment summary ‘sheet

Each participant should have a completed assessment sheet

How to present _this activity

DO: - - — )
Project Transparency One. Ask each participant

2, Be sure to total each column at the bottoi.
Conduct a group discussion based on the follow-
ing questions.

135 Y

124 -/



NEXT:

WORKSHOP Tk  : SEX-ROLE STEREOTYPING
ACTIVITY TWO, SHEET THREE

1. WERE THERE MORE PICTURES OF MEN THAN OF WOMEN?

2. WERE THERE MORE CARTGGNS OR DRAWINGS OF MALE FIGHURES THAN OF:

FEMALE FIGURES?

3. WHAT BGES THIS SUGGEST TO YOU ABOUT THE WAY THE WORLD IS
BEING PRESENTED TO YOUR STUDENTS? IS THIS A PROBLEM?

Ask the partiCipahté to look at questions 3 and 4
on their assessment sheets. Have them identify one
activity that only males are doing and one activity 3 /
that only females are doing. List a few of these

in column 3. Conduct a group discussSion usSing ques-
tions 4 and 5 below.

4. ARE THERE DIFFERENCES IN THE ACTIVITIES THAT MALES AND- /
FEMALES IN THE PICTURES/CARTOONS ARE DOING?

5. WHAT DOES THIS SUGGEST TO YOU ABOUT THE WAY THE WORLD IS
BEING PRESENTED TO YOUR STUDENTS9 ARE BOTH BOYS AND GIRLS

135
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WORKSHOP THREE: SEX-ROLE STEREOTYPING
/‘/
ACTIVITY THREE B
RESEARGH FINDINGS .

. 10 minutes

/

Whatq;lhiiactiviiifisséﬁﬁﬁi _ ' o ' <

P

These fact sheets report what research has shown about ch11dren 5 beliefs

regarding SEX-B@LE STEREOTYPING, These data demonstrate to _participants

how the children in their classrooms may feel about SEX-ROLE STEREOTYPING

and suggest the need for teacher intervention.

Ve

M&fefiais'ﬁéeaéa

;f" One copy of the research findings fact sheets for each workshop
participant

/i

DO:

partlclpant In this activity, the participants are

to read over the children's responses to the questions.

Conduct a discussion regarding these research findings.

Be sure to bring up the following points from the fact
sheets,

Children think that men and women are different. Consider:

1. Sixty- three percent of all the ch11dren thought that

girls and boys were more dlfferent than alike:

2. Almost a third of the boys thought it was better to

be a man, whereas less than one-sixth of the girls

thought it was better to be a woman:

3. Over 60 percent of the students listed men and women

in different occupational categories that are tradi-~
tlonally SEX-~ROLE STEREOTYPED: For example, they

thought that only women, or moré¢ women than men;

should be nurses, house cleaners, or secretaries;

th%t only men, or more men than women,; should be

f1re fighters, carpenters, or plumbers.
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WORKSHOP THREE: SEX-ROLE STEREOTYPING
ACTIVITY THREE, SHEET TWC

1 ) : . /

: “m_“,/
One-quarter of these fourth- and fifth-grade students'f
thought that men should be paid more than women f7r
doing the same job for the same amount of time:

One~-thisrd of these children agreed that "an empjoyer

.or a company can choose to hire only men for certain

kinds of JObS " i

'

.Is this a reflection of what the children see in the reatl world9 What doe’s
it mean about the way these students view the- world of work as: well as how
they therefore see their own potential in occupational roles? AsK the par-
ticipants what they think are the answers to these questions: // '
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WORKSHOP-THREE: SEX=ROLE STEREOTYPING

ACTIVITY FOUR

WHAT OTHER TEACHERS HAVE SAID ABOUT SEX-ROLE STEREOTYPING
10 minutes

What thls act1V1ty is about

Most teachers are familiar with yhg pfé@iéﬁ'éf‘SEX-Rth STEREOTYPING but may

not have specific plans for dealing with it in their classrooms: Between '

1976 and 1978, fourteen fourth- and fifth-grade teachers worked with Dr._

‘Lockheed and her staff at Educational Testing Service to develop curricular

activities, that would help eliminate SEX-ROEE STEREOTYPING They trled these'

materials in their classrooms.

abcut what happened We've included these comments for the workshop partlc-

ipants to read and consxder.

Materials needed  ——-

® Copies of "What other teachers have said about SEX-ROLE STEREOTYPING" o

for each participant

How to present this activity

Do:
Pass out coples to each part1c1pant. Have part1c1pants
silently read over the teacher comments on SEX-ROLE
STEREOTYPING., If you'd like, or time allows, ask for

workshop participants' comments or reactions to the
teacher comment sheets.

j—y
S
AV
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‘WORKSHOP THREE: SEX-ROLE STEREOTYPING

ACTIVITY FIVE

WORKSHOP OVERVIEW: NON=SEX~ROLE STEREOTYPING
25 minutes

What this activity is about

This presentation gives more information about NON-SEX-ROLE STEREOTYPING.

How to present this activity

SAY: .

WE WILL BE TALKING SPECIFICALLY ABOUT THE PROBLEM OF SEX-ROLE
STEREOTYPING AND WHAT CAN BE DONE TO REDUCE THE PROBLEM. AS YOU
LISTEN; .TRY TO RELATE WHAT YOU HEAR TO WHAT ACTUALLY HAPPENS IN
YOUR GLASSROOM

THE PURPOSE OF THIS PRESENTATION IS TO DISCUSS HOW YOU AS TEACHERS
CAN CHANGE CHILDREN'S SEX-ROLE STEREOTYPING THROUGH THE USE OF
SIMPLE CLASSROOM MANAGEMENT TECHNIQUES 'WHAT IS SEX-ROLE STEREO-
TYPING? ‘

ACCORDING TO WEBSTER A STEREOTYPE IS A CONCEPTION CONFORMING TO
A_FIXED OR.GENERAL PATTERN ESPECIALLY AN OVERSIMPLIFIED OPINION e
AFFECTIVE ATTITUDE OR UNCRITICAL ATTITUDE. 7

BY AN INDIVIDUAL'S STATUS IN A PARTICULAR SOCIETY.

'A SEX-ROLE STEREOTYPE IS A SOCIALLY EXPECTED BEHAVIOR PATTERN DE—'

TERMINED BY AN INDPIVIDUAL'S SEX AND CONFORMING TO A FIXED GENERAL
PATTERN. v ‘

ASSUMPTIONS UNDERLYING MOST COMMON SEX-ROLE STEREOTYPES IN THE
UNITED STATES ARE: /

:/

1. MEN AND WOMEN ARE DIFFERENT - ;1 e

2. MEN--AND WHAT THEY DO--ARE MORE IMPORTANT THAN WOMEN AND
WHAT THEY DO, ;

UNFORTUNATELY, SUCH ASSUMPTIONS AND SEX-ROLE STEREOTYPING CAN AFFECT -~

CHILDREN'S EDUCATIONAL AND OCCUPATIONAL ASPIRATIONS SEX-ROLE
STEREOT!PING CAN BECOME SELF FULFILLING PROPHECY, IF .CHILDREN ARE

" AWARE OF ONLY CERTAIN OPTIONS "FOR THEMSELVES AND THEIR SEX THEY

WON'T SEEK LEARNING EXPERIENCES AND OPPORTUNITIES WHICH: ‘ARE DIFFER-
ENT FROM TRADITIONAL EXPECTATIONS. AT EARLY AGES CHILDREN MAY
UNNECESSARILY NARROW THEIR OPTIONS FOR THE FUTURE.
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WORKSHOP THREE' SEX-ROIE STEREOTYPING . ' ]

ACTIVITY FIVE, SHEET TWO

5 5 : N L [ ) |
‘ . j/, | . :
IN 5CHOOLS,ﬂSEX~ROLE STlREOTYPES ARE EMPHASIZED IN MANY WAYS’
FIRST WRITTEN MATERIALS SUCH AS TEXTBOOKS GURRIEUEAR MATERIALS
AND/ ACHIEVEMENT TEST ITEMS FREQUENTLY REFLEGT SE%—RGEE EXPECTA-
TIONS ”THE CONTENT GF THESE MATERIALS TYPIGALLY PRESENTS MEN AND
ACTIVITIES‘ ALSG FEWER GIRLS AND weMEN ARE PORTRAYED THAN BOYS OR
MEN. SECONB WHEN PEOPLE WHO ACTUALLY WORK IN_ SCHOOLS ARE CONSID-
fERED MEN AND WOMEN APPEAR IN ROLES WHICH ARE. STEREOTYPEDa THERE~-

f FORE, THE ROLE MODELS IN THE SCHOOLS FREQUENTLY SUPPORT SEX-ROLE

STEREOTYPING RATHER THAN OFFERING ALTERNATIVE MODELS .

I8 IT IMPORTANT TO REDUCE SEX-ROLE STEREQTXEING IN. SCHOOLS? WHY

#f5 REDUCTION IMPORTANT? SEX-ROLE STEREOTYPES; WHETHER THEY ARE

. APPROPRIATE PORTRAYALS OF INDIVIDUALS OR NOT, DO AFFECT CHILDREN'S
PERCEPTIONS OF _THEMSELVES, OF OTHERS, AND OF THEIR OPTIONS FOR THE
FUTURE. THIS CAN BE SEEN IN THE TYPES OF OCCUPATIONS STUDENTS = -

SELECT FOR THEMSELVES. b

IN A MIDWESTERN SUBURBAN COMMUNITY FOURTEEN STUDENTS IN TWO SIXTH-
GRADE CLASSES WERE RANDOMLY SELECTED FOR INTERVIEWS. WHEN THEY WERE
ASKED ABOUT THEIR JOBS NOW AND JOBS THEY MIGHT HAVE AS ADULTS,
THEIR SELECTIONS WERE USUALLY CONSISTENT WITH SEX-ROLE STEREGTYPES
AS SIXTH GRADERS, THE GIRLS TENDED TO EARN MONEY OR TO HELP OUT AT

- HOME BY BABY= SITTING DOING DISHES, CLEANING HOUSE, AND WASHING
CLOTHES . BOYS, IN COMPARISON TENDED TO MOW LAWNS; SHOVEL SNOW,
HAVE PAPER ROUTES, AND TO HELP THEIR FATHERS. IN OCCUPATIONS

GIRLS' ASPIRATIONS FOR THE FUTURE INCLUDED OCCUPATIONS SUCH AS
; _.FLIGHT ATTENDANT"MODEL ARTIST, AND MOTHER. . BQYS' ASPIRATIONS
.__‘ INCLUDED OCCUPATIONS SUCH AS ARCHITECT ELECTPICIAN ORTHODONTIST,

. AND PILOT.
THERE ARE FOUR METHODS OF REDUCING SEX—ROLE STEREOTYPING IN THE

CLASSROOM,

FIRST; ROLE. MODELS FOR STUDENTS SHOULD SHOW MALES AND- FEMALES
o ENGAGED IN THE SAME ACTIVITIES AND EXHIBITING THE SAME CHARACTER-

o ¢ ISTICS.

SECOND BOYS AND GIRLS SHOULD BE PRAISED OR REWARDED FOR ENGAGING

. IN THE SAME ACTIVITIES AND EXHIBITING THEASAME CHARACTERISTICS.

THIRD SCHOOL RULES FOR THE BEHAVIOR OF BOYS AND GIRLS - SHOULD BE
THE SAME

FOURTH TEACHER INTERACTION WITH BOYS AND GIRLS SHOUED NOT DIFFER.

.EHOW CAN YOU AS A TEACHCR REDUCE SEX-ROLE STEREOTYPING AMONG YOUR _
. a ;STUDENTS? HERE ARE SOME GUIDELINES WHIEH MAY BE HELPFUL. THEY
¢ RELATE TO CLASSROOM MATERIALS, ADDRESSING THE CLASS, AND LEGAL i
BASES FOR BELIEFS :
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WORKSHOP THREE: - SEX-ROLE STEREOTYPING
ACTIVITY FIVE, SHEET, THREE

o

TO REDUCE STEREOTYPING, YOU SHOULD PAY CLOSE ATTENTION TO CLASSROOM

MATERIALS. HAVE POSTERS ON THE WALLS THAT SHOW THE ACCOMPLISHMENTS
OF WOMEN AS WELL AS MEN. REVIEW READING MATERIALS TO MAKE SURE THEY . )
SHOW BOTH MEN AND WOMEN ENGAGED IN A VARIETY OF WORK AND HOME ACTIV-
. ITIES. -HAVE THE SAME NUMBER OF MALES AND FEMALES' REPRESENTED IN
WRITTEN AND PICTORIAL MATERIALS INTCLASS.

WHEN ADDRESSING THE CLASS “REFER TO BOTH MEN_ AND WOMEN IN YOUR EX= -

. AMPLES, ALSO; WHENEVER APPROPRIATE; USE GENERAL TERMS, INSTEAD OF

THE GENERIC TERM MAN, USE TERMS SUCH AS PERSON OR HUWANKTND IN-

STEAD OF BOYS AND ciRLs SAY CLASS. AND; INSTEAD OF SAYING THE

OPPOSITE SEX, WHICH IMPLIES CONTRAST 'SAY THE OTHER SEX.

DISCUSS HOW OUR LAWS HAVE AFFECTED PEOPLE'S OPTIONS PARTICULARLY
HOW LAWS HAVE PROHIBITED WOMEN FROM ENGAGING IN CERTAIN OCCUPATIONS

AND ACTIVITIES . MANY OF THESE LAWS HAVE BECOME OUTDATED AS OUR
_TECHNOLOGY GROWS AND EVERYONE'S OPPORTUNITIES EXPAND' —

WHY IS THERE SEX-ROLE STEREOTYPING IN THE CLASSROOM9 HOW CAN YOU

AS' A TEACHER PROMOTE NOM-SEX-ROLE STEREOTYPING9 IN THIS PRESENTA-
TION WE HAVE STRESSED THE IMPORTANCE OF AWARENESS OF EXISTING SEX-
ROLE STEREOTYPES AND THE NEED TO REDUCE SUCH STEREOTYPING AMONG
STUDENTS. WE HAVE OFFERED GUIDELINES TO FACILITATE NON-SEX-ROLE
STEREOTYPING.  LET'S BRIEFLY REVIEW THE METHODS:

FIRST, ROLE MODELS FOR STUDENTS SHOULD SHOW MALES AND FEMALES EN-
GAGED IN THE--SAME ACTIVITIES AND EXHIBITING THE SAME CHARACTERISTICS;

e SECOND‘ -BOYS AND GIRLS SHOULD BE PRAISED FOR ENGAGING IN THE SAME
ACTIVITIES AND EXHIBITING THE SAME CHARACTERISTICS., '

THIRD SCHOOL RULES FOR THE BEHAVIOR OF BOYS AND GIRLS SHOULD BE

THE SAME

AND FOURTH TEACHER INTERACTION WITH BOYS AND GIRLS SHOULD NOT
DIFFER.

If time éiioﬁg,rﬁéké a short break here to get a cup of coffeé, to chat, or
‘just to get up and stretch.

Pk |
Yy
Cl
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WORKSHOP THREE: SEX-ROLE STEREOTYPING S

ACTIVITY SIX
READING AND USING THE MODEL CURRICULUM UNITS

45 minuteés

What this activity is about

We have 1nc1uded 1n this workshop a set of model currlculum units that were

developed and used by several fourth- and fifth-grade teachers., In this

activity, we are asking you to give the workshop participants these model

curriculum units to read and to try out in their classrooms.

The purpose of presentlng these model units to part1c1pants is threefoid;
First, these curriculum activities show that NON-SEX-ROLE STEREOTYPING can

be 1ntegrated fairly easily into their daily classroom lessons and activ-
ities. Second, by using these or similar curriculum units; teachers begin

to see that they can change children's SEX-ROLE: STEREGTYPES., The third

purpose of this activity is to review the principles of NON—SEX—ROLE STEREO--

TYPES as they apply to curriculum materials.
/’_\/

Spec1f1ca11y, in this act1V1ty part1c1pants in small groups: are asked to re-

view together the "Types of Sentences' model curriculum unit, using the

evaluation’ check form (Part A). Next, each workshop. participant should in= g

dividually review her or his -own 1esson plan materials {assigned in WORKSHOP

TWO) , an activity which is followed up by an entire workgroup discussion

(Part B). _ _Finally, teachers will be asked to usc one or more of the model |

curricutum units—Cor modifieéd units) in their classrooms,

. Since this is the first time the part1c1pants have seen the model curriculum

un1ts, we feel 1t 1s 1mp0rtant to réviéw them carefully. In subsequent work-

not involve as much time.

Materials needed ' ‘ - , B /

®  Oné copy of the following eight NON-SEX-ROLE STEREGTYPING model
curriculum units for each participant (subject area is in paren-
theses): .

Occupat10na1 charades (affective domain)

Values c1ar1f1cat10n (affective domain)

" Types of sentences (language arts)- - - , G

Parts of sentences (language arts)

Fractlonal word probliems (mathematics)

Six simple machines ‘(science)

Reports on famous scientists (sc1ence}

Current events critiques (social studles)
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WORKSHOP THREE: SEX-ROLE STEREOTYPING
ACTIVITY SIX, SHEET TWO

®  One copy of the model curriculum unit evaluation form for each
participant

® One copy of the "Language arts: types of sentences" evaluation form
and the small-group discussion questions for each participant

® One copy of the lesson plan evaluation form for each participant

How to_present this activity

PART A: MODEL UNIT REVIEW (20 minutes)

' po: | —
' bivide workshop part1c1pants into small g oups.” Each

group should consist of teachers who teach in the same

subject area (soc1a1 studIes, mathematlcs,rand so

forth). Four to six persons per group is recommended.

Distribute one set of the elght NON-SEX-ROLE STEREO-
TYPING model curriculum units to each w0rkshop par-
t1c1pant

Also pass out the ''types of sentences' evaluation forms
and the suggested small-group discussion questions (on
Sheet One, Activity Six). InStruct the workshop partici-
pants to read the ''types of sentences" model curriculum
unit and complete the evaluation sheet. The members ’
‘within each. small group should work together on this
activity,

Then briefly discuss in each group the following sug-
gested quest1ons regardlng ‘the "types: of sentences"
lesson.

[

- o L. AS YOU READ THROUGH THESE SENTENCES “(ATTACHMENTS #1 AND #2) -
DID YOU AT FIRST READ ANY OF THE NAMES INCORRECTLY (FOR EX-
AMPLE, READING JOHN FOR JOAN, MICHELE FOR MICHAEL)?
2, WHAT GENERAL PRINCIPLES OR GUIDELINES REGARDINC NON-SEX-
ROLE STEREOTYPING CURRICULUM MATERIALS CAN YOU SEE?

sk |
Lr~
-1
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WORKSHOP THREE: SEX-ROLE STEREOTYPING
ACTIVITY SIX, SHEET THREE

PART B: LESSON PLAN EVALUATION AND GROUP DISCUSSION (20 minutes)

NEXT: ' ' E—
Have each group member review individually the.

assigned lesson plan materials he or she brought.

to the workshop. Use the lesson plan evaluation

sheets to do this. Group members should share

and dIscﬁss the results.

Briefly conduct an ali-participant group discus-

“sion as a follow-up. Ask for teacher reactions

and comments. Following are a few suggested dis=-

éu§sion questions;:

1. ARE THERE DIFFERENCES BETWEEN YOURWEESSON PLAN AND THE MODEL

‘ LESSON ON "TYPES OF SENTENCES"? IF SO, WHAT ARE THESE DIF-
FERENCES?

2. HOW; IF NECESSARY _WOULD YOU REVISE YOUR LESSON PLAN SO

THAT IT WILL BETTER REFLECT THE PRINCIPLES OF NON-SEX-ROLE
STEREOTYPING?

THEN:
At the end of the group dIscussxon, ask the workshop

participants to select and use in their classrooms

at least one of the eight model curriculum units you

dlstrlbuted earlxer. Teachers should be able to use

an appropriate tesson for the subject(s) they teach,

Part1c1pants should modify model curriculum units

where necessary. Following is a breakdown of the
areas and the curr:culum units. o .

Affecuxve Domaln.

Occupational Charades

Values Clarification
Language Arts:

Types of Sentences

, Parts of Sentences
R - Mathematics: s
Fractional Wora'Probiéms
Science:
Six Simple Machinés
Reports on Famous Scientists
Social Studies: '

Currént Events Critiques
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WORKSHOP THREE: SEX-ROLE STERE
ACTIVITY SIX, SHE

OTYPING
ET FOUR

Be sure to ask participants to bring to WORKSHOP_ FOUR
at least one Cdmplét;édimod'él curriculum uiit evalua-
tion form for a model lesson they used. Pass out the
evaluation forms -at this time,
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WORKSHOP THREE: SEX=ROLE STEREOTYPING
ACTIVITY SEVEN

READING BOOK EVALUATIONS
5 minutes

What this activity is about

As you- W111 recall from WORKSHOP ONE, Act1VIty Four in addition to 1earn1ng

how the media (magaZ1ne§;7§e1ev1§;9n, radio, etc.,) portray men and women in
our society, chlldren learn a great deal about the worid and how it works from
rhe textbooks used in the classroom; Legxtzmacy and authorlty are given to

this representation of the world because these textbooks are used to teach in

school; 1In recent years, there has been extensive work done to examine SEX-
ROLE STEREOTYPING in textbooks. In this activity, participants are asked to
complete a reading book evaluation sheet that has been distilled from materi-
als on SEX-ROLE STEREOTYPING in classroom textbooks. Using this form, pard

ticipants should review the main textbook that is used in their classrooms.

Since participants will bé completing this dctivity outside of the workshop
setting, encourage them to work togethér in pairs on this textbook evalua-
tion. AlSo suggest_ that wbrkshop participants examine more than one text-

Math and sc1ence teachers may feel they cannot do thls act1V1ty with their

own textbooks. They are encouraged either to evaluate readlng79;7§oc131
Sciernce textbooks, or to modify the form to examine math or science word
- problems and illustrations in math or science textbooks for SEX-ROLE STEREO-

TYPES.

Materials needed

® One copy of the reading book evaluation sheet for each participant

How to present this activity

SAY: MOST OF YOU HAVE PROBABLY THOUGHT ABOUT THE SEX-ROLE STEREOTYPES
THAT MAY BE FOUND IN SCHOOL TEXTBOOKS. STEREOTYPES IN TEXTBQOKS
HAVE BEEN NOTED FOR MANY YEARS: AS A RESULT; SGME TEXTBOOK PUB-
LISHERS HAVE REVISED SCHOOLBOOKS._ _THUS; STEREOTYPES MAY NO LONGER
BE PRESENT IN THE TEXT THAT YOU USE_IN_ YOUR 'CLASSES. HOWEVER,
SINCE TEXTBOOKS ARE CREDIBLE PICTURES OF THE REAL WORLD, THE BOOKS

MAY INFLUENCE CHILDREN'S BELIEFS ABOUT  BOYS AND GIRLS OR MEN AND _
WOMEN IF THE BOOKS STILL CONTAIN STEREOTYPES, :THE PURPOSE OF THIS
ACTIVITY IS TO REVIEW AT LEAST ONE TEXTBOUX THAT YOU USE IN YOUR
__CLASSROOM DAILY AND TO EXAMINE THE SEX-ROLE STEREOTYPES PRESENTED
‘IN ‘[HIS TEXT.. DO YOU FIND--AS WAS FOUND IN A 1972 STUDY OF.STEREO-
TYPES IN TEXTBOOKS (DICK- AND JANE AS VICTIMS)--THAT GIRLS ARE PRE- .
SENTED AS PASSIVE, FEARFUL, AND HELPLESS, WHILE BOYS ARE INDEFENDENT,

RESOURCEFUL, AND PROBLEM SOLVING”
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WORKSHOP THREE: SEX-ROLE STEREOTYPING
ACTIVITY SEVEN, SHEET TWO

DO: — ] - S ]
Distribute the reading book evaluation sheet. Give
participants a minute to read the material and ask
questions,
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WORKSHOP THREE: SEX-ROLE STEREOTYPING

o Va
ACTIViTY EIGHT //
TEACHER'S RESEAREH EXERCISE
5 minutes

tg look at what happens in their classrooms in rélation to the toplcs covered
in the next workshop:. As a reminder to part1c1pants,,these exercises are

also tisted on a teacher's research sheet to be distributed as the last activ-
ity in this workshop: ;

To help avoid confusion and g1ve workshop participants a chancerto read over
and ask questions about the exerciées we. are asking you to distribute three

more in-class research activities at thlS point in the workshop.

Materials needed

® One set of teacher's reiearch exercises for each participant

How to present this activity

DO: :
The 1nstruct10ns for these activities are. self-
explanatory, aithough you may want to review them

brlefly with the entire group when you dlStrlbUte
them, Be sure to ask the participants to bring

the compieted materials with them to WORKSHOP

FOUR féf Teview; T

SAY: AS YoU E€AN SEE; I HAVE DISTRIBUTED A FEW EXERCISES FOR YOU TO DO
IN YOUR CLASSROOM. THE RESULTS SHOULD BE RECORDED ON THESE. SHEETS
AND BROUGHT TO WORKSHOP FOUR., TAKE A FEW MOMENTS TO READ THE IN-
STRUCTIONS: ARE THERE ANY QUESTIONS’




WORKSHOP THREE: SEX-ROLE STEREOTYPING

ACTIVITY NINE

NON-SEX-ROLE STEREOTYPING TEACHER'S RESEARCH MATERIALS

5 minutes

What this activity is about

At the end of each workshop, you are asked to distribute the teacher's re-
search materials -of that session. In this WbrkShbp, thése matérialé inclddé

erences sheet The commltment _page 1sfan,assessment,and feedback tool for
the use of the workshop part1c1pant. It is a means for the participant to
“think abotit :

1. Changing classfoom behavior as a result of her or his work in the
C-A-R-E workshops

2. The desired direction and mechanisms for behavior change in the
classroom

3. Personal goals and daily classroom practices for promoting NON-SEX-
ROLE STEREOTYPING -

4. Whether or not the participant has accomplished what he or she
originally intended to do :

The teacher's reséaféh sheet describes the activities the workshop participants
are asked to complete in their classrooms and bring to WORKSHOP FOUR;

The references sheet provides additional information on the workshop topic ;
for interested participants. g

Materials needed

©  NON-SEX-ROLE STEREOTYPING commitment page for each participant

Teacher's research sheet for each participant

® “References sheet for each participant

How to present this activity

DO:
Pass 9”E,F§?,A§§1V¥tX”NI“e,materl Be sure to
give participants a few minutes to ..11 out the ‘“
_commitment page and to review the teacher s research
sheet.
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MATERIALS FOR INSTRUCTOR

(TRANSPARENCIES)
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SHOP THREE: SEX-ROLE STEREOTYPING °

CLASSROOM ENVIRONMENT SUMMARY SHEET

. Column 1 _ Column 2 _ Column 3

: e Cartoons or R
Pictures Car Activities

Drawings I

Men Women - Male | Female | Male | Female

10 . .

T S

12 : ]

_ 13 : A I

14 . I

15 o )

16 I S

17 - -

18 S I N

19

20 i

TOTALS L . - e
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WORKSHOP THREE'

MATERIALS FOR PARTICIPANTS

CReproduce one of évérYthing in this Séction_for each participant)
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WORKSHOP THREE: SEX-ROLE STEREOTYPING

o
HOW DO WE SEE SEX-ROLE STEREOTYPING?
SCHEDULE

This workshop consists of nine activities and takes approximately two hours
to conduct. A break is recommended between Activities Five and Six.

 Time L

Required - Workshop Activity

10 mins. - 1. Sexism in language and behavior review

"Part A: Poster

Part B: Teacher! s:language usage

15 mins. 2. Teacher®s h-exércises review
Part A: Student activity choices
Part B: Classroom environment

10 mins. 3. Research findings \

10 mins. 4. What other teachers have said about SEX-ROLE STEREQ—
TYPING '

25 mins. 5. Workshop overview: NON=SEX-ROLE STEREOTYPING

- -BREAK : BREAK:

45 mins. . 6. Readlng and using the modei curriculum units
Part A: Mode 1 unlgwrgv1ew
Part B: Lesson plan evaluation and group dlscu551on

5 mins. 7. Reading book evaluations
5 mins. 8. Teacher's research exercises
: Part A: Partner choice exercise
Part B: Classroom environment summary.
Part C: Classroom CROSS-SEX INTERACTION environment
summary
-5 mins. 9. Teacher's research materials

Commitment page
‘Teacher's research sheet
References

_15}' : ’ R
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WORKSHOP THREE: SEX-ROLE STEREOTYPING

_ ACTIVITY THREE
RESEARCH FINDINGS

- s Sl . C.a _ _ . R . _ . . o o _
In fg76"1977 and again in 1977-1978, approximately 906 fourth- and fifth-grade
students in & centrdl New Jersey school district were surveyed to see if they
held SEX- ROLE STFREOTYPED attltudes and beliefs, In the district at the time
of the survey, it was qulte d1ff1cu1t to observe any phy51ca1 differences

between the boy and glrl students; most wore similar ciothxng--tee shirts,
jeans, and sneakers--and had medium-length, shaggy haircuts.

We asked the children a number of questlons regarding theIr beliefs about sex

dlfferences in general, their perceptxons about the relative competenc1es of

men and womén and their attitudes about whether men and women ought to engage

}gighei§ame actIVItIes. We have summarized the survey results. into these

three areas. ©n the following pages are the questions* asked of ithe children,
the possxbie responses, and the actual answers. For simplicity, ot a11 re- '

sponqes are reported.

SEX-ROLE STEREOTYPES

" CHILDREN THINK THAT.MEN AND,WOMEN ARE DIFFERENT

Q. Are glrls and boys more alike than different, or are glrls and boys
more different than alike?

N

37 percent said that glris and boys are more alike than different
Q. Would you say that in America it is better to be a man, better to
be a woman, or that it doesn't matter if you are a.man or woman?
32 percent of the boys thought it was better to be a man
i4(ﬁéfééﬂf of the girils thought it was better to be 1 woman

GHIEBREN'S DECUPATIONAL SEX ROLE STEREOTYP
When asked who should be employed in different occupational Cétegories, about
60 percent or more fourth--and fifth-grade students agreed that:

oo
|

i

the East Windsor Regional School Dlstrlct Survey, conducted by M. Lockheed
in the fall of 1977,

3
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' WORKSHOP THREE: SEX=ROLE STEREOTYPING

ACTIVITY THREE, RESEARCH FINDINGS, SHEET TWO

Only woiieni or more women than men should be:

SEWING MACHINE OPERATORS (65 Dercent)
NURSES (78 percent)

HOUSECLEANERS (70 percent)

BALLET DANCERS (60 percent)
SECRETARIES (58 percent)

FLIGHT ATTENDANTS (57 percent) - | =

Only men or more men than. women should be:

FIRE FIGHTERS (75 percent)
TRAIN ENGINEERS (78 percent)
CARPENTERS (74 percent)
.PLUMBERS (83 percent)
FOOTBALL COACHES (80 percent
SHIP CAPTAINS (76 percent)

About the same number of women -and men should be:

STORE SALESPEOPLE (83 percent) ,
WRITERS (87 percent)

ELEVATOR OPERATORS (63 percent)

RESTAURANT COOKS (70 percent)

BUS DRIVERS (70 percent)

CHILDREN THINK THAT MEN'S WORK IS MORE VALUED THAN WOMEN'S WORK
* Q. Some peoplé say that women and men should be paid exactly the same
for doing the same job for the same amount of time. Other people
. say that men ought to get paid more for their work because they
have families to support. Which do you say?
35 percent of the boys said that men should be pald more than women

7 percent of the girls 'said that men should be pa1d more than women

CHILDREN, APPROVE OF DISCRIMINATION

Q. 1In general would you say that an employer or a company can choose
. . to hlre only men for certain kinds of jobs?

42 percent of,thé Bgyé agreed that "an,empioyer or a company can
choose to hire only men for certain kinds of jobs"
e 24 percent :of the girls agreed with this
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WORKSHOP THREE: SEX-ROLE STEREOTYPING

ACTIVITY FOUR

WHAT OTHER TEACHERS HAVE SAID ABOUT SEX-ROLE STEREOTYPING

Between 1976 and 1978, several fourth- .and fifth-grade teachers worked w1th

Dr. Lockheed and her staff at Educational Testing Service to heip develop = ~——~ .

these workshops and the model curriculum units that were used in“their-class-

rooms. We asked them to write about their experiences:

——

_ Fﬁy is the reduction of sex stereotyping so important in.
the classroom? There has been a lot of damage done“to the

growth of the individual person by our past habits of sex

stereotyping. Much of this damage has been done by the
‘ roles that pareﬁts play in a CHild's life, by the careers

ve expect little boys and girls to do.

Sex stereotyplng can ea511y be seen in the 51tuat10ns above.
Not so easily seen are many examples of unsaid truths; which
are just as damaglng. For example, a chlld ‘may read a book

nurse. It may appear :o be a very. nice little story and
absolutely harmless. But if this kind of example repeats
itself over and over again in a child's -1ife, without any-
ofie's ever mentioning or showing that the female could be’
the doctor and the male the nurse, it can be damaglng. An-

other ‘example is our portrayal of hlstory. So many famous -

men are studied in our schools, whxie famous women of equatl

importance are “left out. These are the kinds of examples

that have been repeated over and over again in our children's
lives.

Books and teaching materials are getting better. But we can

still do a lot to combat the damage of sex stereotyping.

Sex stereotyping places limitations on the growth of the 1n-,

dividual. These limitations need not be placed. But a child .
must be shown the whole world of p0551b111t1es. Only when

children are shown all p0551b111t1es do they have the real

freedom to choose what isn't seen in their world as be1ng

possible,

S. K;:
Grade 3

It is important to integrate non-sex-stereotyping procedures

into the regular day-to-day classroom currxcuiumract1v1t1es

because boys and girls view occupations and monetary gains

in these occupations stereotypically.

'{.\ .-
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" WORKSHOP THREE: SEX-ROLE STEREOTYPING
ACTIVITY- FOUR, WHAT OTHER TEACHERS SAID, SHEET TWO

The major emphasis should be to increase the awareness of
the children of the prevaleﬁce of both men and women in the

yes; women can be mail carr1ers, yés, women can be doptors,
yes; men can be dance téachers. Whether it can be intro-
duced to them through pictures, real-life guests, books,
movies,; etc., thé Students have to be subjected to the alter-
nat1ves rather than to the stereotyped views that some of
them hold.

By integrating non-Sex- stereotypedract1V1t1es into the regu-

lar, classroom act1v1t1es,rthe teacher is increasing children's

awareness that women as well as men can achieve in the same

p051tlons. The teacher should present examples of females

in basically male- stereotyped positions as well as males in

female- stexeotyped positions:

In c1051ng, I would 1like to point out that if grrls are not

given the opportunities to do those things that are typlcally

stereotyped for boys,; and.vice versa, the statistical results

will never change* Boys and girls, by being involved in non-

stereotyped activities in school; have a basic foundatlon to
took back on when they reach adulthood.' If girls learn niow
that they are just as capable as boys in the same position,
they will not have to .suffer the consequences later of a

stereotyped society of which they must be an 1ntegra1 part.

PL M
Grades 4-5

ThlS has always seemed to me to be the most obvious area in
whlch iUnequal status behavior is found. Little girls play

with dollS‘ little boys play with trucks, big girls stay home

and play w1th babies; big boys go out into the hard, cruel

world and make money.

The readouts from the surveys our children took basically

prove that today's fourth and fifth graders still believe
these clichés: They feel men should hold stereotypical

men's JObS’ whereas only about one-third of them feel women's
JObS are reserved for women only, The boys are under the
impression that men should be paid more for doing the same
job that a woman does. Why is this true? What can the

classroom teacher do to change these feelings?

I can undérstand why thé boys believe only men should hold
certain jobs. Theéy have rnever seen a woman in the p051t10ﬁ.
Women are not darlng or adventurous, OT SO they are led to
believe. Women don't need money to support themselves--

they all. have husbands co care for them.




WORKSHOP THREE‘ SEX-ROLE STEREQTYPTNG
ACTIVITY FOUR, WHAT OTHER TEACHERS SAID SHEET THREE

In the classroom; careful planning and suff1c1ent time can

dlspel some of this. Children must become acquainted fiwrst

with the vital roles women have played in the past. They

must be shown and experience women doing typically ''male"
jobs: Using films, guest speakers; research reports etc,,

thelr knowledge will awaken. In order to promote female;
leadership and arouse the girls' will, they must realize
these things as much as, if not more than; the boys.

Through guidance and personal looks at their surroundings,
the children should realize that the woman's role as morfiey
eatrner is very_real today., Many havé working.mothers--why?
Either to supplement family income or because theirs is the
orlly income. Many fathers aré staying at home--why? Be-
cause the woman can earn as much money or there are no jObS
etc,

v = 58Toom teacher s JOb in thls drea is to stir aware-
‘zt the children look at the past and the present.
~cok carefully at the trees, the forest should be-

;1 obvicus. Allow them to role play,iallow them to
‘actively involved in a role, its pressures, rewards,

rhnorles, make them .aware of the training 1nvolved in a

vi;ie.  Some :miy be frightened--reinforce them; some may be

over:onfldent, some may not care. If the teacher has aroused

their awareness and if retention of the basics occurs, there
should be measurable success.

P. M,
Grades 4-5

The roles in which men aﬁa ‘women have traditionaiiy been cast

Women have been questlonlng the1r yrogrammlng for housework
and motherhood; the working mother has been learning that

she is not neglectlng her children by pursu1ng a career oT
holdlng a job; and men are dlscoverlng that ch11d ralslng,
-cooking, and cleaning are not ''women's work." Changes in
traditional values and stereotyped behavioral patterns do not
occur easily or without pain. Our expectations of adult fe-

male life were formed early by observation of patterns within

‘

our own families and reinforced by the language, the media,

and our own education. Consequently, alterations of these

' sex-stereotyped behaviors have been fraught with guilt;

strife, and seif-doubt. Activists in support of the Equai

nghts Amendment and Marabel Morgan s ""total woman' concept

- typify the range of conflict over the role of women today.

149 162




WORKSHOP THREE: SEX- ROLE STEREOTYPING -
ACTIVITY FOUR, WHAT OTHER TEACHERS SAID, SHEET FOUR

Sterectyped rolés for both men and women have, in the past,
resulted in a relatively orderly society, except for those _

few who rebelled. Today, however, these stereotypes are pro-

duCing'confusion, dissension, and personal conflict.

In order to counteract the sex stereotyping that exists in

the media, the language;rand the ‘homes of many of the chil-
dren we teach it is necessary to intervene at least in the
province of educatlon. Not only do the public media rein- .

force stereotyped roles, but much educational material still

in use does nothing to dissipate the idea that boys and men

are the active doers, while girls and women help or look on

admlrlngly. Since children are learning these roles by ex-

ample and Inference, it becomes important to counteract this
influence with the same techniques. By integrating non-sex —
stereotypIng into daily activities and curricula, children

may come to accept matter-of-factly, that girls and boys

are similar in abilities, preferences, and opportunities.

These intervention teéhniqﬁes,shbuld begin whenever children
start their formal education (preschool or kindergarten) and
continue throughout their schooling. I hope the heightened
awareness of society will produce parallel changes in the
language and public media, both or which reflect and some-
times _alter current acceptable values. Changes in educa-
t10na1 materials to non-sex-stereotyped portrayals will help

the teacher expand the opportunities and.choices of girls

and boys., Ideally, as.these children reach adulthood, the
life~styles and careers they pursue will be based upon free
choice, without the role conflict that confronts many of

today's adults.

J T
Grades 4-5

1 feel that it is extremely 1mportant to 1ntegrate non-sex-
role stereotyping into the regular day-to-day classroom cur-
rlculum. 1 def1n1te1y became more aware of the fact that thlS

by the Educational Test1ng Service.

1 feel that teachers may be aware of the fact that they
shouldn't practice sex stereotyping, but aren'tia;yays ayare

of the fact that sex Stereotyping is going on within their
own classrooms.

I think students themselves practlce sex stereotyping without
even realizing 1t, and most, if not ali, of the students are ’
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~ WORKSHOP THREE: SEX- ROLE STEREOTYPING
ACTIVITY FOUR, WHAT OTHER TEACHERS SAID, SHEET FIVE

exposed to sex stereotyplng outside the classroom enVlronu

ment (for exampie, in their homes and -other school activi-
ties). .

Cex stereotyping is found within the materials used in the
classroom, for example, in textbooks that show '"passive 1it-
tle Suzie watching rough, tough Ron climb trees.," It's seen
also with "father going off to work and mother waving from

the door, with her apron on and the baby in her arms."

Although th;s has changed somewhat, extracurrlcpjar activities
many timeS have béen exclusively _for boys in Such sports as
soccer, fockéy, football, etc. Club programs offered to stu-
dents find "girls' clubs" sneered at by boys. No boy would
sign up for needlepoint or sewing without being afraid that

he would be laughed at by other students.

Students thémselves practice stereotyping when they don't
want a gir}) on the team because she's a glrl and can't plaf
as well. Other situations such as these arise all the time.
I've seen it many times in my own classroom. The teacher
should deal with these situations as they occur, as well as
work regular lessons into the normal teaching program.

Too, with the economy as it is today, and more and more women

entering the job market, men must realize that there are
things which would seem to be women's work that they must do
to help out at home;.

Children* must be made aware, through school curricula and
teacher training; that a person is not stercotyped iitc a
station or situation in life because of sex. Girls can be
mechanics, football play_rs, President of the Unitéd States;
truck drivers; pilots, etc. And boys are not sissies if they
do needlepoint (I wouldn't call Roosevelt Grier a sissy--not
to his face, anyway), cook, clean, or take care of babies.

Chlldren have to be made aware early in life that one sex
isn't any better than the other and tkat members of either
sex can handle any job they choose to do quite capably.
Since most parents were not exposed to non-sex stereotyping
in their early years, and therefore really don't try to re-
inforce the ideas with their ch1]dren at home it is defi-

nitely the school's respon51b111ty to expose the children to

non-sex-stereotyping situations and roles and to make both

the males and the females aware that they can function in

roles not normally assigned to their particular sex by so-
ciety.

Such goals can be accomplished by using the curriculum ma-
terials provided by the Educational Testing Service and

151 16



WORK SHOP T”REE c7EX ROLE oTFkEOTYPING
ACTIVITY FOUR; WHAT OTHER TEACHERS SAID SHEET SIX

o,

exp051ng the students, as often as possible, to situations

in the classroom in wh1ch roles are not sex- stereotyped

In general I feel strongly that the only way tc¢ help reduce

g sex stereotyping in both males and females is to start in the

school systems, in the lower elementary grades, before the
students' attitudes are firmly established and won't change

eas11y, JUSt as mary of their parentsP attitudes naven't

changed. Change must occur, and it must start with the cur-

rent generation or children in our schools.

f feel as a participant of the Educational Testing Service
workshop that non-sex stereot: . Should be ifntegrated
into the structure and academic cufrriculum of a regular
school day. This is important because it prepares today s
young femal:s for a more liberal attitude toward which jobs

they should select and for wiiat reasons, Today's femate
youth are not psychologlcally ready to place themselves in

traditionally male occupations. By the same tcken, males

are nhot ready for females to be in an authorita*tive p051t10n

or to work alongside a female counterpart* If no respect is

given to a r2male in an author1tat1ve role, then the status

of that position holds no worth. This would only add to the

current problem of sex stereotyping for both men and women.

Therefore, sex stereotyping should be avoided in the class-

room and examples of it should be _pointed out and dlscussed
thoroughty.

The most common example of sex stereotyplng 1n the classroom
is found where students are most familiar, that is, in their
own textbooks:. This sex stereotyplng does rnot 11m1t itself
to one subject area, It is found in reading books, 1anguage
arts books, and also math textbooks. An example of this in
a reading textbook is a story about a boy whose cousin "Jo"

is coming over for the first time to visit. He is all set
to play baseball with the cousin he has never met, -until he

finds out that h15 cousin Jo is really a g1r1 whose name is

actually uosephlne His dlsapp01ntment is the theme of the
story. The illustrations in these books are also very likely

to beé Sex-stereotyped--the picture of the mother hoidlng the

baby in the kitchen, while the father is putting on his hat

and codt ready to go out the door to work. This shows that

the man is supposed to work while the woman's only talent

is to cook and clean apdihave babies. Math books '‘also lend

themselves to sex stnreotypxng by giving examples plac1ng
boys in traditionally male roles and girls in trad1t10na11y
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- WORKSHOP THREE' SIX—ROLE STEREUTYPING
ACTIVITY FOUR, WHAT OTHER TEACHERS SAID, SHEET SEVEN

female roles. An example of this would be a situdtion in
which John has two baseballs and Joe has three, while Mary
has three dolls and Jane has two., The illustrations in these
books are dalso-sex-stereotyped. '

Another important aspect that should be brought out and in-
te rated into the classroom curriculum is that of prime time
tel“v151on.r Using examples of television programs in your

reading or language arts is a tool no: only to make a lesson

more relevant to the students but also to glve you an excel-

lent opportunity to wage the war against sex stereotyping. .

Most television shows only picture femzles in competent roles

if they are beautiful. Women do not use scientific or investi-

gative approaches to solve crimes; they rely on intuition.

t.iod examples of this are 'Charlie's Angels' and ''Wonder Woman.

it seems that in order to draw a hlgh Nielsen ratlng, the women
must be beautiful and make seductive passes at an anxious cam-

eraman: Apparently the high ratings indicate that this is

what /merica deems as reasonable and believable; This then
presents broadcasters with a dilemma: If they want to cast
a woman in a responsible role; she must bec beautiful to give
the male audience a Justlflable reason_for her attaining that
position, If she is unattractive and in a male role, the
rating will suffer. The boys in a classroom adore 'Charlie's
Angels' not because of their great crime-s. .pping deeds; like
those of '"Dick Tracy,'" but becausé they are beautiful.

If women are ever going to feel comfortable in a tradltJonally
male role or oc..pation, we must start now in the classroom
and point cut these inconsisteiicies in our society. I feel
that the best approach to the prcblem is to take gradual mea-

sures in p1ac1ng ferales in tradltlonally male roles. Placing

a female in a strong male role such as a truck driver would

meet with objections from both sexes; as they are not familiar

w1th, nor have they been raised with, these ideas. Parental

concerns should aisq be -taken into consxderatlon, as manv
parents ObJeCt strongly to what they cail forcing contrary

beliefs on their children. Some parents and students honestly
do not mind being cast in roles they feel have been cut out
for them. Our goal here is not to change society as a whole,
but to provide an opportunity for those who seck new ways.

P. S. _

Grade 5

16¢
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WORKSHOP THREE: SEX-ROLE STEREOTYPING

ACTIVITY SIX
"LANGUAGE ARTS: TYPES OF SENTENCES" EVALUATION SHEET

Answer each quest10§7py counting the numbers of glrls/womcn and boys/men
mentloned in the 'Language arts: types of sentences" lesson, one of the
/81ght NON-SEX- RGLE STEREOTYPING model curriculum units distributed to you

‘earlier. Fill in the appropriate sSpaces.

/

Eemaie Maie

How many ﬁéopie are mentioned? ’ -

How W\n\ children are mentioned h\ name? .

How méhy adults are méntioned by name? e ——

How many people are. engaged in a
reverse SEX STEREOTYPED act1v1ty°

How many pggple,argﬁengaged,ln a - :
SEX-STEREOTYPED dctivity? i

How many people are engaged 1n a -
NON-SEX- STEREOTYPED activity? S

SMALL-GROUP "'TYPES eF SENTENCES' EVALUATION DISCUSSION QUESTiONS

1. As you read throughﬂthese sentences (Attachments #1 and #2),7 did

you at first read any of the names 1ncorrect1y (e.g.; reading
John for Joan, Michele for Michael) ?

7. What general principlés or guidelines regarding NON-SEX-ROLE
STEREOTYPING curriculum materials can you see?
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: -/ WORKSHOP THREE: SEX-ROLE STEREOTYPING
ACTIVITY SIX, TYPES OF SENTENCES, SHEET TWO

;

Answer each question by counting the numbers of girls/women and boys/men

mentioned in your own/ﬁéSsoﬁ plan. Fill in the appropriate spaces.
{ o |
Female Male

/

S
How many people are mentioned?

How many children are mentioned by namer T o -

How many 4dults are mentioned by name? — = — —

How many .e are engaged in a ] )
rever.sce SEX-STEREOTYPED dctivity? - . o T —_

How many people are engaged in a
SEX-STEREOTYPED activity? o= : . S

How many people are engaged in a_
~ NON-SEX-STEREOTYPED activity? o

1. Are there differences in the results fr¢ : your lesson plan and the
€-AzR-E lesson on types of sentencés? If so, what are these dif-
ferences?

2. How; if necéssary; would you revise your lesson plan the bet:iar to

-~ reflect the principles of NON-SEX-ROLE STEREOTYPING?

16,
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WORKSHOP THREE: SEX-ROLE STEREOTYPING
ACTIVITY SIX, TYPES OF SENTENCES, SHEET THREE

MODEL CURRICULUM UNIT EVALUATION FORM

Curriculum activity e ///’

1. Did you need to modify this activity?

yes
no ‘ ‘f'
2. Did students notice the NON=SEX-ROLE STEREOTYPING fﬁeﬁe?/
yos /
no /
//
3. Tf yes, what were the students' reactions? //
’ /
. /o
-
. /
R / -
—_— 7 i
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WQRKSHOP THREE: SEX-ROLE STEREOTYPING

ACTIVITY SEVEN
READING Bbdk EVALUATION SHEET

Instructions

The purpose of this activity iIs to examine SEX-ROLE STEREOTYPES in a reading

or socinl studies textbook that your students use. This form can aiso be

used to help evaluate textbooks that are being reviewed for potential adoptlon.

In this activity, you’ w111 need to count stories ‘and pictures in the books.
This activity can Le shoriened by limiting it to the first ten stories and
the first fifty pages for pictures, Complete each item «f this form, follow-
ing the directions’ for each section,

3

1. Namé of book =

2. Count and record the number of stories, articles, or other major
divisicns in theé book.
o , : o , ,
Number of Stories articles divisions

3. /Count the number of Stories, articles, or other divisions in which

/" the main character(s) is(are) a girl(s) or woman(wome). Put this

'~ numiber after ''femdle." Do the same for stories having a boy(s) or

a man(men) as main characters.  For this act1v1ty, count female
animals as glrls or women and count male animals as boy‘ T men

(e g+, Mary the Lion is counted as female) Stories w1th no main

characters or with both male and female main characters should be

counted under "other." Remember to count storles haVIng two main

7 ;bggeggers of the same sex as either male storles or female
/ stories.

Number of stories, female

Number of stories; malec

Number of stories; other

4. Count thé illustrations. Considér threé typés of picturés:
a. Those in which male figures outnumber female figures (e.g.,
a mother and two boys: M > F)

'b. Those in which males and females are equally represented
(e.g., a brother and sister: M = F)

c. Those in which female figures outnumber male figures (ec.g.,
two girls and a boy: F > M)

7 17y
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WORKSHOP THREE: SEX-ROLE STEREOTYPING
ACTIVITY SEVEN, READING BOOK EVALUATION, SHEET TWO

Count the number of each type and record next to M > F, M = F,
JE_>2 M

Number of pictures; M > F S o
Number of pictures, M = F S
Number of pictures, F > M .

5. Writé the titles and a one-line précis for each of the first ten
stories. ‘

Example : "The Fun They Had," by Isaac Asimov, in Images
(Boston: Houghton Mifflin, 1971, 1973)."
An eleven-year-old girl, living in 2157, dislikes her
computer "teacher" because the level of programmed in-
struction has been set too high for her.

Story 1 _ o
Story 2 i
Story 3 e
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ACTIVITY SEVEN, READING BOOK EVALUATION SHEET THREE

Story 4

Story 6 _ ___

Story 8
N
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WORKSHOP THREE: SEX-ROLE STEREOTYPING B
ACTIVITY SEVEN, READING BOOK EVALUATION, SHEET FOUR

Story 9

Story 10 ___ .
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WORKSHOP THREE: SEX-ROLE STEREOTYPING

TEACHER'S RESEARCH EXERCISES

Instructions

Following are three in-ciass evaluation activities for }5& to compiete and
bring to WORKSHOP FOUR.

1. Partner Choice Exercise

Use the '"Math: fractional word problems' model curriculum unit

allow students to. choose partners. Count and record the number of
partnerships of the following typesy

boyLBOY‘partners - -
giri:giri partners
boy-girl partrers

Bring these results with.you to WORKSHOP FOUR.

2. Classroom Environment Summary

Looking at your classroom, count the number of pictures that show

children working together (i.e., interdependently) on the same
activity (e.g., two children putting together a puzzle).

How many pictures show boys working with boys? N

Girls working with girls?

Boys and girls working together?

éring theése results with you to WORKSHOP FOUR.

161 17




WORKSHOP THREE: SEX-ROLE STEREOTYPING i
ACTIVITY EIGHT, TEACHER'S RESEARCH SHEET TWO

Classiroom CROSS-SEX INTERACTION Environment Summary

Using tlie instructions on the following two pages, fill out this

sheet for elthcr your class if you teach only one class; or the

class you see most frequentiy if you teach more than one class.

Do this for only one class perxod.

K

Draw in the space beiow the seating arrangement that is in effect

wb;i@ixnstructlon is under way or that is most typical of the
period. : |

How many boys did you teach this period?

How many girls did you teach this period?

Bring these matérials with you to WORKSHOP FOUR.

Your Class Seeitving Arrangement




_ WORKSHOP THREE: SEX-ROLE STEREOTYPING
ACTIVITY EIGHT, TEACHER'S RESEARCH, SHEET THREE

,ZIIﬁStiuétiahi foo drawing s seating éiiéﬁgéﬁeﬁtf

1. Draw the seating arrangement from a top view.

2. Indicate blackboards, exit doors, room.dividers, etc,
3. Locate each person in the room. |

4. Indicaté yourself with a T.

5. Indicate girls with a G.

6.4 indicaté'boys with a é.

?. identify minOrity children by circiing the iétters B and/or é.

8. Indicate interaction (talking, joking, sharing materials, etc.) by
an arrow ¢<—3 between the two childrenf*

EXAMPLE A
E——1 E——11 4~****4**1 LA* —

: G B G G o
door C ] — ] == — windows
G B G B
E=—— =" 1 S
NGNS ;

C——— 1 — ] C ] { —
T
blackboard

*You may find it difficult to record interactions as they occur. An aide or
observer could be asked to record them for you, or you could write your Tec-
ollections at the end of the day.



'WORKSHOP THREE: <EX-ROLE STEREOTYPING _ . _
ACTIVITY EIGHT, TEACHER'S RESEARCH, SHEET FOUR

EXAMPLE' B

QueStions to think about:
1. Is there sex segregation in your class?
2. 1Is thére racial Ségrégation in your class?
3. 1s there CROSS-SEX INTERACTION in your class?
4. 1Is theré cross-racial interaction in your ciass?

ﬁring these materials with you to WOﬁKSHOP'FOUR;

iea 1774

room divider:




WORKSHOP THREE: SEX-ROLE STEREOTYPING

ACTIVITY .inL

NON-SEX<ROLE STEREOTYPI'/ OMMITMENT PAGL

1. My goais for promoting NON-SEX-ROLE STEREOTYPIWG in my classroom are:

é; I will impiement these goais in my classroom in the foiiowing ways:

-

4. ifoiiow:up: Did I do the above?

Yes - - - No - —

165 E




WORKSHOP THREE: SEX-ROLE STEREOTYPING

ACTIVITY NINE
TEACHER'S RESEARCH SHEET

Iollow1ng is a summaiy of the WORKSHOP THREE_ggsggggh §ct1v1t1es you have

been asked to condict in your tlassroom and the materiats to bring with you
to the next workshop session:

1. Activity Six: Using the Model Curriculum Units

Use in your classroom at least one of the eight model curriculum
units distributed In Activity Six. W~ 'ify the unit as necessary.
Be sure to bring to WORKSHOP FOUR at ..ast one completed model
curriculum unit evaluat:on form for ne of the lessons you used.

Activity Seven: Reading Book Evaluatiomn

1§

Using the evaluation checklist,; review the main text' 5 that are
used in your classroom. What are the results? Did ; f1nd rhe
results surprising? What does this mean about the way the world
is presented in these textbooks to your studerits? What messagss
might these textbooks be telling your students about their ontions

in the future?

3. Activity Eight: Partner Choice Exercise

Use the "Math fractional word problcms” model currxcuiun unit and

allow students to choo<e their own partners. Bring your count of

the 1umber of each tyr »of partner chosen by the students to WORK-
SHOT FOUR.

4. Activity Eight: Classroom Environment Summary

Look ggiyour classroom and count the number of pictures. show1ng males
and females working together. Bring these results to WORKSHOP FOUR.

5. Activity Eight: €lassroom CROSS-SEX INTERACTION Environment Siunmary

f@jidWihg the instructions on the teacher réSéarch exerciSe sheefs,
compiete the seating arrangement evaluation. Be sure to bring the
results to WORKSHOP FOUR;

6. Activity Nine: Commitment ﬁagé

Compléte the commitment page, listing your goals and strategies for
promot ing NON-SEX-ROLE STEREOTYPING in your classroom.

-
166 e




WORKSHOP THREE: SEX-8DLE STEREUTYPING

ACTIVITY NINE
RFFERENCES
écm, é., and Eem; D. iraining tbe quan to know ﬁer ﬁiaCe; The 50ciai Ante-
cedents of Women in the World of Work. Pennsylvania Department of
Education, Box S11, Harrisburg, PA 17126, 1973.

Cook, Joyce. E&tab11~h1ug Criteria for the riitvrship of Educational Activ-
ities for Sex Bias and Sex-Role Stereotyping: A ileview of the Literature.
Washington, D.C.: U.S. Department of Educatior, Bureau of Occupational
and Adult Education, 1977.

Education for Survival: . Final. RF ~ort_-_Sex-Role Stereotypes, WashIngton

D.C: National Education As’ yciation; Project Resource Center on Sex

Réiéé in Education, USOE-0-72-1507, 1973 .

Feminists on Children's Media: Littie Miss Muffet Fights Back. New York:
Feminist Book Mart, 1974.

Frazier, Nancy, and Sadker, Myra. Sexism in School and éociéty. New York:
Harper & Row, 1973, :

GGersoni-Staun, Diane. ééxiév 4_j~Youth. New York: R. R. Bnwker Co., 1974.

Gdidén, éJOrias and Hunter; T ke ﬁrocess of Chahge; ¢ adbook. for
Teachers on the Concept a1anging Sex-Role Stereoty; San Francisco:
Far West Laberatory for biducational Research and Deve pme. . 1974,

Howc,”Fiorcncc., ﬁﬁducating Women: Nc¢ lore Sugar and qplye " Saiurd;;

Review, October 16, 1971; also av lable from KNOW, Inc., P.0. Box 86031,
Pittsburgh, PA 15221,

Nickerson, Eileen F., et al. Intervention Strategies for Changing Sex-Role
u‘\.,3typcsiAhAALchgdulalgGu;de, Dubuque, Iowa: Kendall/Hunt Pub-
lishinge, 1975:

Sadker | Myra; and Sadker; bavid: "Sexual Discrimination in the Elementary

School." The National Flementary Principal (October 1972).

Sex-Role Stercotyping in the Schoois. Washington, D.C.: National Education
Association, 1973,

Stacy, Judith; Bereaud, Susan; and Daniels, Joan, ¢ds. And Jill Came fumbiigg
After: Sexism in American Education. ivew York: Dell, 1874.

State Superintendents Advisory Task Force on Freedom for Individual Development.
Final Report of the Sex-Role Stereotyping Sub-Task Force. Madison, Wis.:
Wisconsin Department of Public Instruction; February 1976.
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MODEL CURRICULUL! UNITS

(Reproduce for workéhop participantsj




WORKSHOP THREE: SEX-ROLE STEREOTYPING

MODEL CURRICULUM UNIT

AFFECTIVE: OCCUPATIONAL CHARADES

0verviéw

This dCthlty is 0851gned to reduce sex- stereotyplng artitudss about occupa-
tions.

Materiais heeded

1. 30 index cards
2. Magic marker

3. Pef pence books on famous women (for teacher use and reference)

Preparuatics

1. sivzes the class into five cross-sex groups with equal or proportion=
ai poys ant girls in each group.

2. €Eut apart male anu. female st ereotypud occupat*on cards (or print
earh of the following occupations on a card, using a diffexent color

for the male and femalé occupations). See attached lists for actual
percentages.

Typical Male . Typicai Fiaale
judge plumber nurse waitress
lawyer . taxicab driver <gcretary bank tetier
physician  railrocad conductor holusekeeper hairdresser
bricklayer bartender dancer dietitian
carpent - postmaster flight atterndant salesclerk
butcher jeweler librarian telephone
dentist airplane pilot seamstress """ operator

Introcuction

"Today, we are going to break up into groups to play charades. I'11 giVé

you these cards (show) that have an occupation on them and you will take

turns role playlng the job: Each of you will act out Yyour Job while the

group guesses what it might be." (Choose a student volunteer to be the
clock monitor.)




~ WORKSHOP THREE: SEX-ROLE STEREOTYPING
AFFECTIVL: OCCUPATIONAL CHARADES, SHEET TWO

Procedure
=1, :Pivide the class into groups. - .o -——o i S
2. Hand out cards giving 'male" jobs to females and vice versa.
3. Designate timekeepers at random: //
4, After ti*  +  ats are finished, discuss stereotyping. Ask, 'Did
anyone nv. - nything strange asout tuis activity?" We hope the

students w.ii comnent on how the girls were acting out men's jobs
and vice versa. The teacher should explain that there are women
who do these jobs and that women are capable of doing any job.
Cite examplés of women who do men'sS _jobs [reference books come in
here): Juanita Kidd Stout, judge; Janet Guthrie, racecar’ driver;
Phyllis George, sportscaster; Jane Pauley, newscaster; ordained
ministers; etc. Also point out similarities of jobs that are
sex-stereotyped, e.g., tailor/seamstress, flight attendant/train
conductor, waitress/bartender.

Trouble guessing the job? (Another student may be az.cd to assist.)
Sturdent may fe~! <mbarrassed role playing for the group. (Teacher
encouragement and support should be giv i)

Student not abls to role play--gets disgusted: (Teacher, upon see-
ing this, could atlow talking during pantomime.)

Evaluation

Were the

jth gu T oidn though théy were typicuiiy of the other sex?

&1 i()\v; up

Report on fumous wonien.

171 15,



WORKSHOP THREE: SEX-ROLE STEREOTYPING
AFFECTIVE: OCEUPATIONAL E€HARADES, SHEET THREE

CCUPATION

CCOUNLANT

zrchitect
tiicklayer
&omputer specialist
engineer
forester, consérvationist
judge
lawyer
librarian
archivist and curator
mathematician
Scientist:

agriciulture

spdce

biology

chemistry

geology

marine

physics
personnel representative

dentist
optometrist
physician_
pharmacist
veterinarian
nursc
d':trtian
cleric
social scientist
political science
economics
psychology
~sociology
embalmer
photographer
radio; TV arncuncer
barnk officer
credit officer
postmaster
housekeeper
railroad conductor

restaurant, bar; cafeteria manager

sales manager

college administrator

elementary and secondary school administrator
salesclerk

sales ‘representative

auctioneer

Insurance agent

real estate agent

172

PERCENT

FEMALE

.40
26
1

A

—
BERS LS BTSN o IR OOt Ban I FX I 72 WIFS Y

90!

23
11
38
as

13

17
28
31
73

34

23
23
27
45
41

12
31
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_ WORKSHOP THREE: SEX-ROLE STEREOTYPING
AFFECTIVE: OCCUPATIONAL CHARADES, SHEET TWO

o | _PERCENT-

QCCUPATION FEMALE
___bank-teller o : 86

° hookkcéi;'e r e oo AT ; et e “8‘1“ . b A e ke s e bt g1 8 0Tt S o
cashier 83
mail carrier o 8
receptionist 94
secretary ’ 97
baker 29
carpentei 1
eléctriv-an 1
jewéler 11
plumber - 2
assembler 48
dressmaker, seamstress 95
butcher ] 10
sdailor and deckhand _ 1
bus driver 27
taxicab driver 6
telephone operator ' 9%
laborer (except farm) ; ‘ ‘ 8
farm :laborer ! 16
nrofessor (college): : 28
biology ‘ 21
chemistry » 11
pnysics 4
enginecering 6
mathomatics : 1
hei:ith sciences ‘ 47
psychuelogy 29
business - ‘ 31
economics 8
history 17
sociology 24
fine arts 34
phvsicidl education 25
oducation 29
inglish ) 41
foreign languages 46
home economics _ 92
law 6
theology | 16
trade : 20
elementary and secondary teacher: i 63
clementary school 2 83
“high school I 49
entertainer k 50
actor 39
author 29
dancer 81
designer : f 23
editor and reportew : 40
/
//




WORKSHOP THREE SEX ROIE STEREOTYPING
AFFECTIVE: *OCCUPAT ONAL_CHARADES SHEET FOUR

e ' DEREH v,
OCCUPATION “ , FEMict
musician and composer - A - 35

pd i lltEi’ ST lptor e+ m i s s e ien e s caes o - e e an e e amma an 35...;::::__,._ B,
athlete . 27

airplane pilot ' o1

cook . A A " 63
kindergarten teacher 98

wartress 89

bartender : 20

fiight attendant : 95

barbér 4
hairdresser ‘ ‘ 90"

usher 31
manufacturing workér 30

garag: worker; gas station attendant 28

fire fighter 1

guard, security personnel 4

police officer and detective 3

sheriff and bailiff ' 6"

governor 1

senator | 0
representative 3

state legislatcr 6

ur.lon m.mber , 24 I
gernieral only 2 2individuals
thief 46

robber 7.

criminal 187

mayor greater than 1%

*Above percentages were taken from U.S. Cénsus, Occupational Characteristics
of the Population, "Summary of Social and Economic Characteristics of the
Expcrlenced Civilian Labor Force by Detailed Occupation and Sex: 1970."

1620 I Street, NW, sthlngton DC.
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) WORKSHOP THREE: SEX-ROLE STEREOTYPING

MODEL CURRICULUM UNIT

AFFECTIVE: VALUE CLARIFICAT1ON

Overview
This .ctivity is designed to give students the opportunity to become aware of
stereotyped roles and to feel good about nonstereotyped roles.

Materials needed

1. Ditto master (2 pages)
é. Ditto sheets (30 copies)

3. Pencils

Make ditto masters and 30 copies (see attached).

Introduction

1. Ja,, "Many women and men have trad1t10na11} had different kinds or

irbs based on their . sex: There are things that women are expected
- vuow how to do and things that men are expected. to know how to

<.. People have feelings and thoughts about the different expzcta-
tions of men and women. These defined roles for men and womén have
not been equal. Today you are going to read about different situa-
tions 4rd think about how you feel when you do Something th#r i3
not an éxpéCtéd role for a man or woman."

2. Ask; "What are some expectcd roles for females (baklng, sew1ng,

cloqn1ng)°” "What are some expected roles for malcs (mechanxcs
GUtdOOrsan, builders)?"

3. "These cxpcctations are -1anging. Today we will think about these -
chﬁqgc< "

Procedure

1. Say; "I am goxng to pass out ditto sheets: You a:s to read the six
> di fferent situations and answer the gues®~ions under each. You have
15 minutes to do this task:" -




WORKSHOP THREE: SEX-ROLE STEREOTYPING
AFFECTIVE: VALUES CLARIFICATION, SHEET TWO

2. Pass out ditto §ﬁéét§. Say, "y would 11ke everyone to read the first
one silently. Do you have any quest10ns° Please finish the remainder
of the sheets on your own."

3. Collect the ditto sheets 15 minutes later.

4. Ask "What thlngs were the glrls d01ng7" Ask the glrls;i"How would
you feel if you were doing these things? Have any of you ever done

any of these th1ngs7" (Ask the same questions of the boys.)

problems
Students may 1u§t7yglte "'good" or ""OK" in answer to the questio:- “1ve teacher
should encourage the students to write more. (Why would they fec o certain
way?)

Evaluation
1. After students have finished, observe if they are able to relate to
theé situations presented.

2. Observe if the task was completed with some thought.

3. Cuserve if any stereotyped attitudes changed through the follow-up
discussion.

LIs




__ WORKSHCF THREE: SEX-ROLE STEREOTYPING
AFFECTIVE: VALUES CLARIFICATION, SHEET THREE

DITTO
o Name oo o e e
1. John baked a cake and . = wiu.2 class ate it:

a: ilow does John fcol?

b. Have you ever baked a cake?

Paul had a hole in his shirt: He got a needle and thread and fixed it:

.

a; How does Paul feel?

b. Have y 1 ever done v sewing?

c., How WOl i you feel 1. > ou fixed your shirt by yourSeif?

3. Mary was in the woods with some friends: They got lost: She led
everyone home by using her compass.

a. How does Mary feel? _ .

b. Have you ever used 2 compass?

¢. How would you feel if you led everyonc home to safety?

S

i—
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WORKSHOP THREE: SEY-ROLE STEREOTYPING

AFFECTIVE:  VALUES CLARIFICATION, SHEET FOUR

4.

Steve surprised his pavents by doing all of the family's laundry.

a. How did Steve feel?

b. Have you ever done the laundry? =

c. How would you feet if you did the laundry and your parents were

really surprised?

Susan built a tree house for all the kids in the néighborhood to piay in.

4. llow did Susan feécl?

b. Have you ever built anything? _ , -

c. How would you feel if it built a tree house by yourself?

Kathy fixed her neighbor's ! :m wwer a:' became well known in the

neighborhood for her ability as .: mechanic:

a. lHow did Kathy feel?

b. lave you ever fixed a machine?

c: How would you feel if you fixed a néighbor'é lawn mower?

178
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WORKSHOP THREE: SEX-ROLE STEREOTYPING

MODEL CURRICULUM UNIT

LANGUAGE ARTS: TYPES OF SENTENCES

Overview
identify examplés of the four types of sentences that are unstéreotyped in
subject matter. ' ;

7

Materials needed

1. Chart with four kinds of sentences (see Attachment #i)
2. Worksheet with sentences (see Attachment #2)
3. Transpurency film with sample santences (see Atﬁachmeni #3)
4; Overhead projector
5. Grease pencii
6. Penciis
7. Paper (if fduow-a?is 15 be used)
Préparation
1. Preparc a chart with the different types of sentences.
2. Prepare 4 ditto master and copies of thie Sentences.

3. DPrepare a transparency with samples.

Introduction

Procedure and organization

1. Ask students to read silently what is on the chart.

2. Ask someone to read aloud. the definition of a statement.

3. Ask, '"What kind of a nsentence is a statement?" (Telling)

179 194



WORKSHOP THREE: SEX-ROLE STEREOTYPING
LANGUAGE ARTS: TYPES OF SENTENCES, SHEET TWO

4. Ask someone to read the example under statement.

5. Ask what the sentence teils them. (Teils what David made)

/

ment: (Period)

7:; 4ok how a statement begins. (Capital letter)

8. Ask for volunteers to give other examples of a statement.

9. Repeat the same procedures (stéps 3-8) for other types of sentenc:s,
replacing the word statement with each kind of sentence you are
teaching (command, question, exclamation).

10. Thée teacher puts on transparerncy (Séé Attachment #3),

11; Tel? the students that thére are four seéntences on the transparency,
one eévample of each kind of Sentence.

12. Ask the pupils to read over the sentences silently and decide which
type of séntence each is,

13. Ask for volunteers to come up to the transparency and labei each

sentence with the appropriate symbol and to put in the proper prnc-
tuation mark at the end.
Symbols: S: statement () €: command . (.)

i

Q: question (7?) exclamation (!)

14, Turn off the transparency and pass out the ditto Sheets.

15: Tell the students that they arc to complete the workshect indepen-
dently:

16. Explain that the worksheet is to be completed exactly like the
transparency. They are to foliow these steps:
a. Read over sentences.
b. Décide what type of sentence each is.'
c. Label cach sentence with the appropriate symbol (see step 13):
d. Put in tbe proper punctuatlon mark at the end of each sentence

(see.step 13)

17. Ask the students to bring the papers up to the teacher as they are

completed.

18. Chtck the papers as they are brought up.r (Th° correct answers are

given on, puge 185.) If the pgpersrare ail correct, assign the fol-

low-up activity. If papers have errors; the students should correct
them and then do the follow- up.




Problems

1.

_ WORKSHOP THREE: SEX-ROLE STEREOTYPING

LANGUAGE ARTS: TYPES OF -SENTENCES, SHEET THREE

o
RN
" ’

Depcndlng on the group 's ab111ty, all four types of sentences may

not be able to be taught on the same day. The teacher could gen-.

crally follow the same procedure and covgr only the steps appro-~

priate to teachlng one type of sentence per da} Instead of doing

the transparency and the worksheet, the teacher might ask students

individually to write up a specxfxed number of the type of sentence
taught (the number would depend on the ability level of the group).

2. Some sentences on the worksheet may be classified as either commands
or exclamations, depending upon the voice inflection: The teacher
could accept elther answer in these cases;

3. Students who finish the worksheet before others should do follow:up
activity.

4. If the ability lévél of thé group is high; students might already
know the four types of sentences. If this is the case, the teacher
could ask the students for a def1n1t10n , an example, and how each
type of Seéntence i$ purnctuated; rather than using the chart with
this information already on it.

Evaluation

1. The teacher should .observe the students' abilities to complete the
worksheet correctly.

2. If the follow-up is used, the teacher could evaluate student-made
sentences for sex-role stereotyping.

Follow-up

1. Students could individually write a specified number of examplés for
each type of sentence (number depending upon ability level).

2. The téachér could go ovér these éxamples another day with the class.

3. After the teacher evaluatés thé sentences for stereotyping, a dis=

cussion might arise as to how the teacher's examples differ in
nature and/or subject matter from those compoSed by the students
(if students' examples are heavily stereotyped). . The teacher mlght
also ask the students for suggestions .to change some of the sen-
tences to nonstereotyped examples.
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WORKSHOP THREE: SEX-ROLE STEREOTYPING
LANGUAGE ARTS: TYPES OF SENTENCES, SHEET FOUR

ATTACHMENT #1

CHART: FOUR KINDS OF SENTENCES

1. STATEMENT: a sentence that tells about or describes something. It
ends with a period;

Example: David made & delicious apple pie.

2. QUESTION: a sentence that asks something. It ends with a question mark.

Example: How did Michele get so dirty?

3. EXCLAMATION: a sentence that expresses or shows a strong feeling such as
love, hate, anger, surprise, or excitement. It ends with
an exclamation mark. : '

Exampie: Watch out for the ball, Brian!
4. COMMAND: a sentence that teils or requests someone to do sométhing.

It ends with a period.

Example: Suzanne, bring me that paper.
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~_ WORKSHOP THREE: SEX-ROLE STEREOTYPING

LANGUAGE ARTS: TYPES OF SENTENCES, SHEET FIVE

ATTACHMENT #2

WORKSHEET

‘Directions
Read over each sentence. ‘

Label each with the appropriate symboti:
S: statement (.) §: question (?)
C: command (.) E: exclamation (!)

Put in the proper punctuation mark at the end of each sentence.

__._. 1. Susan gave Joan an angry look
2. Steven, dry the dishes
3. Who is that girl sitting next to Kevin
4, My father stays at home and my mother goes to wark every day
5. Barbara and Keith, stop talking
6. Did you take out the trash, Pamela
7; The softball tournament will be held on Wednesday evening
8. Be careful when you cast your fishing line, Jenni fer
. _ 10, Evan, please fold the clothes
11; Caroline; is your camping trip this Saturday or next Saturday -
,L,Wwv 12, Don't eat the cake before you put on the frosting, Miéhael
13. Did Uncle John wash the dishes
14. Carl, go clean your room

15. Donald made an apron for his mothér in his arts and crafts club

; 195
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WORKSHOP THREE: SEX=ROLE STEREOTYPING - -
LANGUAGE ARTS: TYPES OF SENTENCES, SHEET SIX

16. Sarah, be careful with that saw
17. Francine went to see tﬂe Philadelphia Philliés' game at Veterans
Stadium on July 4th
_____ 18. Wendy, stop teasing your brother
i9. Dad won a thousand dollars in the Pillsbury Baking Contest

- 20. My aunt is the head chef in an-éxpensive restaurant

130
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18.
19.

20.

2

()
(.
(7
()

or E (.

(?)
()

(")

€ (.)

fo) o O

(@]

(?)

or E (.
(.)

or E (.
or S (!

(.)

or

or !

or

or

or .

or !

or

' WORKSHOP THREE: SEX-ROLE STEREOTYPING
LEANGUAGE ARTS: TYPES OF SENTENCES, SHEET SEVEN

WORKSHEET ANSWERS
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WORKSHOP THREE: SEX-ROLE'STEREOTYPING
LANGUAGE ARTS: TYPES OF SENTENCES, SHEET EIGHT :

ATTACHMENT #3 :
TRANSPARENCY WITH SAMPLE SENTENCES
1, . When does our pépergiri collect the money for her route
2. Robert, please bring me your art project
__ 3, Helen made a model airplane

... 4, Mom, Jonathan won the trip for drawing the best poster



WORKSHOP THREE: SEX-ROLE STEREOTYPING

1

MODEL CURRICULUM UNIT

LANGUAGE ARTS: PARTS OF SENTENCES

Overview

This act1v1ty is de51gned to avoid sex-role stereotyplng by uslng a femalé
inventor as the subject of a language arts activity 1nvolv1ng the parts of
speech, :

Materials needed

i. 30 ditto copies of a paragraph(s) about an important woman
2. 30 ditto copies of answer sheets

3. Penciis

4. Chart paper

5. Magic marker

Preparation

1. Prepare ahead of time ditto copies of a paragraph(s) about -a woman
who has dccomplished something in her 1lifetime that the children
would normally think of as an accompllshment of a man. The ditto
sheets should also include instructions: for the students (see

ditto #1). -
2. Prepare an answer sheet with instructions (see ditto #2).

3. Prepare a second ditto about another important woman in the same

manner s step 1 above.

4. lee the class Instructloh on identifying nouns' adJectlves, ad-
verbs, and verbs. ;

Procedure .and organization

1, The students will remain in their seats, The teacher pairs the .-
students by the proximity of their seating; choosing one boy and
one girl, If there are unequal numbers of boys and girlé; make as
many boy-girl pairs as p0551b1p and then pair the rémaining boys only
or girls only together.’

2. Each student will receive ditto #1.

:1 9 :J ) P
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WORKSHOP THREE: SEX-ROLE STEREOTYPING -
LANGUAGE ARTS: PARTS OF SENTENCES, SHEET TWO

3. Explain the dxtto”and the. 1nstructlons to the class and,answer any

questions,_ explaining that the students will have 10 minutes to
complete the ditto.

o

4, After five minutes, éach student receives ditto #2 (answer sheet)
and the teacher explains th¢ instructions.

5. The students will have 5 minutes to check their partners' dittos.

- \

6. The or1g1na1 ditto with the correctrons is returned to the students
for thém to 5ée the corrections.

Eoiiowéup

1. Call the class together and go over another setected paragraph

about another woman with the entire group. The teacher would call

on the students at random to underiine nouns, verbs, etc.

2. The class could ‘have a discussion {(large group) about the woman or

women in the paragraph
3. Options:
—a;—The teacher may 'al'so pair students in’ cross-sex groupings.

b. Each group of two students could réceive paragraphs about dlf—

ferent women. .

A

“Probiems

1. The students may have d1ff1cu1ty reading the paragraph(s) The

teacher can assist them to make sure the paragraph is geared for
théir reading level, or pairs can help each other. .

2. The students may get restless or call out during the follow-up.
The teacher should enforce discipline.

Evaluation
1. The discussion of the women in the paragraph(s) following the activity.
a: Were the students intereStéa in what they}read?
b, Did-they comprehend what they read?
. . .

‘2. The students should do as well or better on the follow-up activity,

- 20U
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_ WORKSHOP THREE: SEX=ROLE STEREOTYPING
LANGUAGE ARTS: PARTS OF SENTENCES, SHEET THREE

DITTO #1

Instructions: In the following paragraphs you are to underline all the nouns
once; all the vérbs (and helpers) twice; write ADJ over all
the adjectiveS; write ADV over all the adverbs; and write P
over all the pronouns.

MARGARET KNIGHT*
14

Margaret Knight was an inventor who was born in York, Maine, in 1838.
Mattie, as she was known, early developed an interest in making many thingé.
AS she latér récalled her Sﬁiidhood; "I never cared for the things that giris
tsually do . . . the only things‘i wanted were a jackknife, a gimlet, and a piece
of wood. I was famous for my kites, and my sleds were the envy and admiration
of all the boys in town.'' Her friends werevﬁbyrified; and she sighed some-
times because "I was not like other girls, bdé wisely concluded that I couldn't
help it, and sought further consolation from my many tools."

The story is told that she thought of her first invention at the age of
twelve. She was watching the movement of the shutties on the big looms in
the cotton afiig. A shuttle fell ouc, injuring soncone badly with its steel

might be prevented: She took out her first patent for an imprbvémént to &
paper—feediﬁg machiné that would enable it to fold §duéré;bottbmed paper bags
éasily. She also invénted such things-as window frames and types of rotary

engines and motors.

From Notable Amerlcan Women, 1607 1950 Edward T. James et al., "eds, (Cam-
brldge Mass.: Belknap Press, 1974) .
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WORKSHOP THREE :
LANGUAGE ARTS:

Instructions:

DITTO #2

ANSWER SI-EET ..,.__,.';/;’Z:..,_ eiem

SEX-ROLE STEREOTYPING _
PARTS OF SENTENCES, SHEET FOUR

i

FolloW1ng is a list of the words in the story, listed correct-
ly under the1r proper. headlngs

Exchange your paper with your

partnér and check each other's paper by placing an X over words

on_the paper that are 1ncorrect1y marked or not mar ed at alt.

Write the number of mistakes at the top of the paper.

1. Margaret Knight

2. inventor
3. York
4; Maine
5. Mattie's =
6. interest o
7; things
8. childhood
9.\ things
10.'girls
11. 'things
12. jackknife
13. gimlet
14. p1eces
15. wood
16, k;tes
4

|
ADJECTIVES.

. o
3

o]

-

~

Ly

all |-

L]
=
O
2]
]
e
“Hy
[l
o
[a ¥
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O
ot
:r
[
"f

other|

farther
many

first

big |
cotton |
steel |
13. stop-motion
14. such )
15. first _

16. paper-feedlng .
17. square-bottomed
18. paper \
19. such \
20, window \
21, rotary \

— ’
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17.
18.
19.
20.
21.
22.
23.
24,
25.
26.
27.
28.
29.
30.
31.
32.
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11,
12,

NOUNS
sleds 33, mills
envy 34, shuttle
ddmiration 35. tip
boys 36, Mattie
town 37. contrivarice
friends 38, accidernts
girls . 39. patent
consolation 40. improvement
tools 41, machine
story. 42, bags _
irivention 43, things
age_ 44. frames
twelve 45, types
movement 46, engines
shuttles 47. motors .
looms ' : ‘
VERBS._. (and,helpers)
was 16: concluded
was born 17. could help
was known  18. sought
developed 19, is told
making 20. thought
recalled 21. was watching
cared 22. fell .
do ] 23. injuring:
wanted 24. worked .
were 25. might be prevented
was 26. took
were 27. would enable
Wwete 28. fold -
sighed 29. invented
was

PRONOUNS
she 13, it
she 4. my
her  15. she
I 16. her
1 17. she
I 18. someone
my 19. its
my 20. she
her 21: her
she 22, it
I 23. she
I

ADVERBS

l. early

2. later

3. never

4, usually

5. sometimes

6. wisely

7. badly

8. easily



WORKSHOP THREE: SEX-ROLE STEREOTYPING

MODEL CURRICULUM UNIT
MATH: FRACTIONAL WORD PROBLEMS
Overview
fﬁis activity is désigncd ta reduce sex?roie Stereotyping by seolving fractional

word problems that portray unstereotyped roles.

Materiais needed

1. Ditto sheets for problems

2. Pencil

3. Paper

4. Teacher's problems (optional)
Preparation

1. Run off ditto copies of problems.

2. Break ciass into cross-sex pairs to solve problems, and assign work
areas.

Introduction

"We've been worklng on fractions lately and I have a ‘ditto_sheet for you to
work on, You'll be assigned a partner to work with to solve some problems
and we'll go over them when you're finished. The pairs are _ (names)

and you'll work (place) O

Procedure

1. Prepare the ditto master and run off a copy for each student:
2. Hand out paper and pencils. )
3. Allow the class about IS‘ﬁiﬁdtés to Solwe the problems.
4. Go over problems, discussing roles as wéll as answers.

5. Coliect finished papers.
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WORKSHOP THREE: SEX-ROLE STEREOTYPING
MATH: FRACTIONAL WORD PROBLEMS, SHEET TWO

Problems
Arguments from boys concerning the roles that are played in the problems.
Reinforce the idea of the capebilities of girls in these roles.
Evaluation

i. Observe if the problems aré completed correctly.

5. Observe students' responses to the Toles portrayed in the problems.

Optional
Since the lesson is only 15 to 20 minutes, eleven problems should be suffi-
cient: ,i? there is a necd for more problems, follow these criteria for
making up new ones.
i. Don't stercotype roles.
2. Be sure females are active participants whe. ‘ou make up problems
with a number of people in them.

192
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10.

11.

WORKSHOP THREE: SEX-ROLE STEREOTYPING
MATH: FRACTIONAL WORD PROBLEMS, SHEET THREE

DITTO -

WORD PROBLEMS

John bakeo 4 ciake and cut it 1nto 10 pieces. Mary ate 2 pieces. What
fractional part of the cake did Mary eat?

Jane was mowing the 10 acres of land behind her house. She mowed 5 acres

before she scopped for lunch. What fractional part does she have left

_ to mow?

Miss Kolmar rgg§7a paint store. She had 80 gallons of red paint on

Monday. By Wednesday she had only 20 gatlons left. What fractional

part of red paint did she seil?

Brenda is a potter: She held an cxhibit of her work and s0ld 30 pots.
She started with 90 pots. What fractional part did she seii?

Tom bought 4 1/2 yards of material: He used 3 1/4 yards to make a shirt:
How many yards were ieft?

Mary spent 1/2 of a dollar: Joan spent 1/4 of ten dollars. How much
did they spend in all?

Joe and Alicé went fishing. Joe caught 1/5 of the total catch. If
they caught 30 fish; how many did Alice catch?

Janie was runniig for the Senate and was assured of at least 3/4 of
Dublin County's votes. Dublin County has 4,000 voters. How many votes
woiilld Jane get?

Paul was running the vacuum cleaner and had finished 2/5 of the Tug when
company came. How much more does he have to vacuum to complete his chore?

Sam and Keisha bicycled to the mall Saturday. They took a break to rest

1/2 way thcre ~ The mall is 10 miles away. How far had they gone before

they took a rest?

Ms. Barton was laying a floor in her kitchen: The kitchen measured 75

squ:re feet: She took a break after laying 2/3 of the fioor: How
many square feet were finished when she took a break?
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WORKSHOP THREE: SEX-ROLE STEREOTYPING

MODEL CURRICULUM UNIT

SCIENCE: SIX SIMPLE MACHINES

Overview
This activity is designed to avoid sex-role stereotyping by identifying vari=

ous simple machines that both males and females can use.

Materials needed

Corkscrew (screw) - S

[a—ry
o

.

Dustpan (inclined plane)
3. Scissors (lever) .

4. fTraverse curtain rod (pulléy)
5. Doorstop (wedge)

6. Eggbeater (wheel and axle)-

7. One copy for each student of "Tell What Simple Machines These Are"
(from Attachment #1) .

8. Pencils

9. Chart on large piece of oaktag (see Attachment #2)

Preparation
1. Get the sample materials together and ready for the presentation.
2. Prepare the ditto of Attachment #1, one copy for each student,

In place of the answers (in parentheses) leave blanks.

3., Prepare the chart (see Attachment #2).

Introduction

1, Disptay the six items.

3. Ask, "Does anyone know what we have here?'" Accept answers such 2s

"things we use," "tools," "objects that help us do work," etc: Choose

females to identify '"male" machines and males to identify 'female"
machines.
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_ WORKSHOP THREE: _SEX~ROLE STEREOTYPING
SCIENCE: SIX SIMPLE MACHINES, SHEET TWO

3. Say "These are $ix 51mp1e machines. 1 am g01ng to describe a simple
machlne and then I will call on somebody to identify which of these
items is the simple machlne that I have descrlbed " Use the descrip-
tions of the simple machines on Attachment #2; for example say,

"An 1nc11ned plane is a 51mp1e machine., Whlch of these six items
is an inclined plane“" When the child has 1dent1f1ed the obJect
ask him or her to describe how the item meets the description.

1. Say, "l am g01ng to glve you a ditto sheet with a list of simple

machines on it" (from Attachment #1):

2., Say,; "I will hand them out to thosg of you who are g01ng to work
together." DIVIde the class 1into groups contalnlng six members

of the same sex and assign a number to each group.

3. Say, "There will be desxgnated places for you to work in your group
in the ciassroom, but don't move yet!'

4, Say, "Notice that your group number will; be 1n the upper rlght—hand
corner of your ditto sheet when you get 1t

S

5. Pass out the ditto .sheets and deésignate working dreas in the classroom.
6. Now call the class to attention and say, '"This chart (put chart on
wall) may remind you of the definitions that we discussed and may

‘help you identify the simple machine" (see Attachment #2),
7. Say, "Now you may start working together in your assigned groups.”

8. Say, "Coopérate and share ideas with one another because everyone
in your specific group will receive the same mark "

9. Say, "I will collect the papers in éBéﬁE 20 to 30 minutes."

g

Problems

GIris may have more difficulty due. to 1ess fam111ar1ty w1th the idea of ob=
jects as machines. This is the reason for same-sex groupings.

Evaluation

The interaction, cooperation, and written ditto responses would be indicators
for evaluation,
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WORKSHOP THREE: SEX-ROLE STEREOTYPING
SCIENCE: SIX SIMPLE MACHINES, SHEET THREE

ATTACHMENT #1

TELL WHAT SIMPLE MACHINES THESE ARE

conveyor beit (wheel and axle) 1 pliers (lever)
flagpole '(E,friiirez") doorknob {wheel and axle)
tadder (inclined plané) i'am'p&(iﬁ'ciined' piaﬁe)
saw (wedgw) g axe (wedge)
seesaw (_l_e.i_\/g_x_‘_) ' : dump truck (inclined plane)
spiral staircase Eé_g;e_w_.)j - knife (yg_d_gg_) .
ski 1ift (pulley) | : | venetian blinds (pulley)
hammer (lever) . slide (inciined piane)

) fishing pole (lever) - pocket watch (wheel and axle)
wﬁééibéx“r'dw (wheel aﬁd axle) - l,éf‘()wf)éf (lever)
nail (wedge) K : ©~ fan blades (screw) T
bike . (wheel. andfaxléj : scissors (Lé_\@s
shovel (lever) étéirléaéé (inclined plane)
bottom of 5}713;17) (inclined plane) i broom (_l_gv_e_r_)
bottle opener (lever) drill bit (screw)
jar 1id (screw) . » nutcracker (_L_gv_e_x;) _
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__WORKSHOP THREE: SEX-ROLE STEREOTYPING

SCIENCE:

<«

ATTACHMENT #1

TELL WHAT SIMPLE MACHINES THESE ARE

conveyor beit . . _

flagpole .. . _ _ _

ladder

saw

seesaw

spiral staircase

ski 1ift

hammer

fishing pole

wheeibarrow
nait o
bike _

shovel - . ...

bottom of ship _ .

bottle opener

jar 1id .

197

pitews . ___ ... _.

SIX SIMPLE MACHINES, SHEET FOUR

doorknob
ramp

axe

aump truck

knife

venetian blinds

slide

pocket watch

crowbar

fan blades

scissors ... .

staircase . __ .

broom’

; . ‘
drill bit \
nutcrackér }
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WORKSHOP THREE: SEX-ROLE STEREOTYPING
SCIENCE: SIX SIMPLE MACHINES, SHEET FIVE

ATTACHMENT #2

SIMPLE MACHINES

1. Inclined plane

A simple machine consisting of a leaning surface along which objects
— ~~7"  may be pushed or pglled; (Dustpan; also ramps and curbs modified for
swheelchair access) ‘ -
2. Lever
A simple machine upon which an effort is applied.to gain force, speed, or
distance. (Scissors; also crowbar, can opener, pliers, seesaw)
3. Pulley
A simplé machine consisting of a grooved wheel over which a rope passes.
{(Traverse curtain rod; also ski 1lift, venetian blinds, building clothes-
line) . : .
4. Screw
A simple machine consisting of an inclined plane wrapped around a cyl-

inder. (Corkscrew; also wood screws, drill bit, jar 1id)

5. Wedge
A simple machine that is thick at one end and slojing to a thin edge
at the other; (Doorstop; also axe and saw) C

6. Wheel and axle

A simple machine consisting of a wheel or crank attached to an axle,

(Eggbeater; also pull cart, wagon, bicycle) —
. . !
e . : ' , P o
From Science in Your Life and Science in Our World, by Herman and Nina

_Schneider -(Heath, 1968); also, G. Mallinson et al., Science: Understanding

Your Environment (Silver Burdett Elementary Science. Program K-6, Silver
Burdett Co,, 1978).

*Bo not put examples (in .parentheses) on your chart. They are for your in-
formation in eliciting definitions from students.
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WORKSHOP THREE: SEX-ROLE STEREOTYPING |

MODEL CURRICULUM UNIT
SCIENCE: REPORTS ON FAMOUS SCIENTISTS
Overview
This activity is designed to point out that famous scientists can be of either

sex; i.e., some scientists who have had major accomplishments have been women,

Materials needed

1. Pencils

2, Paper

3. Resource books (Who's Who, encyclopedias, etc.)
4, Overhead projector

5. Acetate

6. Grease pencil

7. Eens

éreparation ¢

1. Reserve library reference avea and ask librarian to gather materials
and be available to the class during the activity.- :

3/ 'Prepare transparency of scientists and their fieldS (Attachment #1).
4. The students should have been exposed to research and report writing.

Introduction

1. Ask the students to name some famous scientists.

2. When they have finished responding, project the transparency. Cover
the names of the scientists, leaving only the ‘fields to be seen,

This is to be done for the f0110w1ng reasons:

a. It prevents boys from plcklng a male name and girls from p1ck1ng
a female name.

b. Some people mistakcenly th1nk that all the great scientists were

~"fién, and there is more impact on the students to realize that -
some of the names are female.

- 169 R1%




WORKSHOP THREE: SEX-ROLE STEREOTYPING

SCIENCE:

' REPORTS ON FAMOUS SCIENTISTS, SHEET TWO

Say, "Here are specific fields in which some famous scientists have
worked:'" - g ' ' '

o3

Have the students survey the list quietly for a few seconds and

4.

answer any queries. about the areas, e.g., what does a geologist do?
Procedure
1. Students select a field from the list and write it at the top of
. their papers:; (See possible problems.) '

2. lUncover list of corrélatéd names on transparency.

3. Students will write the’ correlated name under the science field
chosen, . e .

4, Expiéih the steps: -

“ a. "You will be writing reports onjthe scientists and fields you

Problems

1.

have chosen."

b. "Your report should inciude when the scientists lived, their
training, most notable achievements, and one or two facts you

found to be interesting."

c. "Use the resources in this room to geét your information. The
librarian and I will help you find some good resources."

of your report in pencil. ~Chéck it over for correct and clear
sentences. Then rewrite a final copy in pen and hand it in."

.d. "Copy your facts on scrap papér first. Then write a first copy

Have students start, and you and the librarian might circulate offer-:
ing suggestions of resources for them to use. )

Children may all want the samé topic area; A solution might be to_
limit the number of students for each topic area: Start on one side

of the room, having students volunteer, and continue in this manner

until all areas have been filled.

Library may be limited in resources: After checking in advance, you

might try the public library for more complete materials or bring
encyclopedias to the library from elsewhere (other teachers' class-
rooms) . ' '

Depending on the group, more time may have to be spent on the actual

mechanics of research and report writing. -



WORKSHOP THREE: SEX-ROLE STEREOTYPING

- SCIENCE: REPORTS ON FAMOUS SCIENTISTS SHEET THREE
Follow-up
Students who volunteer shouid present their reports (one per sc1ent15t) to
the entire class. At the end of the presentations a short quiz should be.

given; asking the students to name three scientists, Quizzes should be checked

to see if boys wrote the names of any women, if so, their consciousness was
most likely raised.

in picking the volunteers, make sure that as equal a number of boys and giris
as possible are chosen.
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WORKSHOP THREE: SEX-ROLE STEKEOTYPING
SECIENCE: REPORTS ON FAMOUS SCIENTISTS, SHEET FOUR

=t —— i

ATTACHMENT #1
SAMPLE TRANSPARENCY

Sir Isaac Néewton | B Physics
- —-i PRachél Carson Biology |

Dr. Elizabeth Biackweii : " Medicine

Marie Curie ; S Chemistry

Louis Pasteur " v Bacteriology

Benjamin Franklin |  Electricity

' 'G'ébrgé‘ Washington Carver : Botany

Florence Bascom _ Geology

1
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WORKSHOP THREE: SEX-ROLE STEREOTYPING

/

MODEL CURRICULUM UNIT

SOCIAL STUDIES: CURRENT EVENTS CRITIQUES

Overview

ThisiactiVityﬂhas been designed to promote equal status behavior by having
students critique current evints articles that stress the validity of men.

and women. in cross-sex roles or of men and women worklng together in equal
status p051t10ns.

Materials needed

1. Articles from newspapers or magazines (one for each student)
2. Composition paper
3. Pencils

\

4. Artlcle on transparency film (teacher could choose a topzc such as

a female p011t1cal leader, female sports event, etc.)
5. Greasenpencxl
6. Overhead projector
7: Newepapers
8. Tape or stapler

9. Package of 9" x 12" colored construction paper

Preparation
1. Cut out current events art1c1es from newspapers. Teacher should
look for those types of articles mentioned in procedure ‘9, below.

‘2. Put sample article on transparency f£ilm.

3. Students must already have learned about the layout of a newspaper.

Int roduction
i. Teacher calls students to a large group area.
2. Show newspaper and ask questions, reviewing concepts-previously learned:

.
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THREE: SEX-ROLE STEREOTYPING

_WORKSHOP THREE: SEX-ROLE STEREOTYP:

"SOCIAL STUDIES: CURRENT EVENTS, SHEET TWO
e e e o , o
""What different types of news articles do you find in a newspaper?"
"How could you find the TV section?" - \
WWhere are the movies listed?" - \ :
"Name Some sections within a newspaper." : \ \

3. Tell the students that they are going to learn how to.critique. or
report on a newspaper article. - \

'\.\'\
Procedure ;

1. Show transparency f}@@iylth sampie article and tell students the
article is from a-specific newspaper (teacher should mention from
what part1cu1ar newspaper it came);

2. Have students follow a10ng as a volunteer reads the article aloud.

3. Write the following clue words on. fhe bottom of the transparency,
1eav1ng approximately two. inches _between clue words. Clue words

~ are Who? Where? When? How/Why’
- 4. Ask for a volunteer to staté in a complete sentence to Wh?@,tEQ,,,
'~ article refers. As a volunteer responds, write the sentence after
the clue word WhHo on the transparency.

5. - Ask for other volunteers to state in complete sentence§7other appro-
pridte responses. for. remaining clue words and write responses on the
transparency after_ench,approprlate clue word.

6. Tell the students they W111 each rec91ve a current events article
which they will critique like the one they just did together for
the transparency. -

7. Review steps to\follow.

a. Read the éﬁtire articie.

b. Get white comp051tlon‘paper.

c. - Write clue wor@s, after each write the approprlate responses in
complete sentences.

8. Tell the students to brlng completed papers to the teacher for cor-
rections. Then tell them; after corrections have been made, to mount
their critiques on a 9" x 12" piece of colored construction paper.

9., Teacher hands out artlcles dbout women who are leaders, who are suc-

cessful; who are working cooperatlvely on an equal status level with

men (women chairpersons of the board, tennis players, congresswomen,
etc.).

204 .
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- WORKSHOP THREE: SEX-ROLE STERENTYPING
SOCIAL STUDIES: CURRENT EVENTS, SHEET THREE

As students work on the task,. the teacher shouild circutate around

10,
the féoﬁ, giving assistance where needed.
1t. Teacher corrects pupils' papers as they are completed
12, Students share critiques aloud w1th the class and answer any ques-
tions others may have. T
Problems

1. Studéiits may not be ablé to comprehend information in article.
Teacher should prov1de articles of varying readlng levels (New
York Timés, Trenton Times, Trentonian [especlally Mini Pages sec-
tion for kidEI, Colonial News, and,Scholast;c News Magazines,
which range from second to intermediate grades).

2. If the teacher cannot write the sample critique on the transparency
with the sample article because of insufficient space, she or he

— may use the chalkboard or chart paper for the sample critique.

3. Students may have. difficulty in composing complete sentences, es-
pec1ally w1th 1ow ab111§yigrgggs. The teacher might wish to give
sentence starters for which the pupils fill in the blanks.

This article is about (whom),

This person (what he or she did).

This happened in (place: city, state).
This happened on (date, day).*

This happened because {(why/how):

4. 1If students finish the task early, the teacher might ask those who
finish to assist other students having difficulty.

5. If there is negatlve reactlon to the toplc of the artlcle the teacher
can asSure the Students that the articles were passed out randomly and
also tell them that next week they will have the opportunlty to select
their own articles on a partlcular topic..

6. Articles might promote stereotyping. Teachers should avoid using
such articles. The teacher could accumulate articles that show
females in traditionally male roles. -

Evaluation
1. Teacher evaluates the qualxty of the completed critiques based on

the subject matter.

231.;.‘
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WORKSHOP THREE: SEX-ROLE STEREOTYPING
SOCIAL STUDIES: CURRENT EVENTS, SHEET FOUR

Teacher could Further evaluate other current events assignments in

which students Select _their own articles, Teacher mlght take notice
of the types of articles chosen by the boys and glrls in the.class
and look for biased 3ubject matter.

Teacher might répeat same activity if articles are heavily stereo-
typed.:

21 -
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WORKSHOP FOUR

HOW DO WE SEE CROSS=SEX INTi:RACTION?
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WORKSHOP FOUR: CROSS-SEX INTERACTION

SCHEDULE

This workshop consists of nine activities and requires approximately two hours

to conduct. A break is recommended between Activities Five and Six.

_ Time
Required Workshop Activity
5 mins. 1. Reading book evaluation review
5. mins. 2. Model curriculum unit evaluation review
10 mins. 3. Teacher's research exercises: A review
Part A: Partner choice exeicise
Part B: Classroom environment summary
35 mins. 4. What do you think about CROSS=SEX INTERACTION? ,
Part A: Classroom CROSS=SEX INTERACTION environment
Part B: Quiz: What do you think about CROSS-SEX
INTERACT ION?
5 mins. 5. What other teachers have said about CROSS-SEX INTERAC-
TION :
BREAK BREAK
25 mins 6: Workshop overview: CROSS-SEX INTERAETION
25 mins; 7: Reading and using the model curricultum units
5 mins: 8. Teacher's research exercises
5 mins. 9. Teacher's research materals = o

Commitment page ]
Teacher's research sheet
References
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WORKSHOP FOUR: CROSS-SEX INTERACTION

'MATERIALS AND EQUIPMENT

One oniy of the following for instructor's use:

Grease pencil

Overhead projéctor with extension cord

Transparency One: Reading book evaluation summary (Activity One)
Transparency Two: Model curriculum unit evaluation form (optional)
(Activity Two) '
Transparency Three: Partner choice summary sheet (Activity Three,
Part A) .

Transparency Four: Classroom environment summary sheet (Activity
Three, Part B)

One for each participant:

WORKSHOP FOUR schedule (hand out at beginning of session)

What do you think about CROSS<SEX INTERACTION? (Activity Four)
What other teachers have Said about CROSS-SEX INTERAGT?ON.(ACtivity
Five)

Five CROSS-SEX INTERACTION model curriculum units (Activity Seven)
(subject area is in parentheses) :

Rights of people (affective domain)
Crazy animals (language arts)

Roll to one hundred (mathematlcs)

Making an animal chart (science)

Co]onlal America (soc1a1 studies)

”éréz? animals" currlcuium evaluation form {Activity Seven)
pictures of leadershlp in the classroom form (Act1v1ty Elght)
CROSS-SEX INTERACTION commltment page (Act1v1ty Nlne)
Teacher's research sheet (Activity Nine)

References (Activity Nine)
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WORKSHOP FOUR: CROSS-SEX INTERACTION

ACTIVITY ONE

READING BOOK EVALUATION REVIEW
-5 m1nutes

‘What this activity is aboat

This first activity is a review of the reading book evaluation exercise from
. WORKSHOP THREE. Participants were asked to review the main textbooks used

in their classrooms and to complete at least one evaluation sheeét. The pur-

pose of this evaluation was to look for differences in. the ways men and women

(boys and giris) are portrayed in these texts.

Materials needed

® Transparency One: heading book evaluation sheet
®  Greasé pencil

L Overhead projector with extension cord

How to preSent this activity

0: | ' =
) You will need to tally the participants' evaluation

sheet rcsults onto the summary sheet (Transparency

One). This can be done before the workshop, or you

may ask for the participants' tallies and total them

as you go. Also record & few story prec1s from the

parttc*pants' exercises. If you wish; you can con-
plete one summary sheet transparency accordlng to
the -subject ‘area (example: language arts; mathe-
matics; social studies) of the textbooks evaluated
;Show Transparency One,.. Briefly summarize the re-~
sults and discuss the following questions.

1

1. WHAT WERE THE RESULTS OF YOUR EVALUATION?

2. WERE YOU SURPRISED BY THESE RFSULTS”

3. WHAIHDQESWIHISWMEAN,ABOUT”THEWWAY,THE WORLD IS PRESENTED
IN THESE TEXTBOOKS TO YOUR STUDENTS?

We anticipate, based on research, that the participants will

find more stor1es about men . and boys than about women and

girls (Question 3), and that they will find more illustrations

in which male figures outnumber female figures than illustra-

tions in which female flgures outnumber male figures or
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WORKSHOP FOUR: CROSS-SEX INTERACTION
AETIVITY ONE SHEET TWO .

e

than illustrations in which males and remalég_aré'équaily

represented - (Question 4). We also expgct that the précis

of the stories will show men and boys portrayed as active;’
1ndependent, and competEng, white women and girls will be

portrayed as passive, dependent, and occasionally actually
incompetent. Be sure to look for these differénces as you.

conduct. the discussion.

r
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WORKSHOP FOUR: CEROSS-SEX INTERACTION

ACTIVITY TWO

MODEL CURRICULUM UNIT EVALUATION REVIEW
S minutes.

What this activity is about

Téachers were asked in WORKSHOP THREE to use in the classroom and then evalu-
ate one of the eight model curriculum units. The purpose of this activity is
to review this NON-SEX-ROLE STEREOTYPING exercise through a group discussion.

Materials needed

@  Transparency Two: Model curriculum unit evaluation form (optional)

How to_present_this activity

Do — ‘ ” ' "
. If you wxsh use a transparency of the evaluation -

form: Gonduct a discussion session Ut11121ng the
foiiowing questions.

1. WHAT LESSONS WERE USED?
2. DID YOU NEED TO MODIFY THESE ACTIVITIES?

3. DID STUDENTS NOTICE THE NON=SEXZROLE STEREOTYPING THEME ? -
4. WHAT WAS STUDENT REACTION?
5. DID YOU MODIFY OR DEVELOP YOUR OWN LESSON PLANS TO REFLECT

NON-SEX~ ROLE .STEREOTYPING? DOES ANYONE WISH TO SHARE A
LESSON PLAN WITH THE GROUP? -

6. DO YOU THINK THAT THE MODEL CURRICUEUM LESSONS 'MEET THESE
NON-SEX-ROLE STEREOTYPING GUIDELIVES”

T el

a. DO THEY SHOW ACCOMPLISHMENTS OF BOTH MEN AND WOMEN?

b.: DO THEY PORTRAY MEN AND WOMEN TN A VARIETY OF WORK AND
HOME ACTIVITIES?

¢. ARE THE SAME NUMBER OF MEN AND WOMEN PORTRAYEU?

7. DID YOU NOTICE ANY CHANGE IN YOUR INSTRUCTIONAL STYLE AS A
RESULT OF THE PRECEDING WORKSHOP?
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WORKSHOP FOUR: CROSS-SEX INTERACTION

-~ ACTIVITY THREE
TEACHER'S RESEARCH. EXERCISES: A REVIEW
10 mlnutes

What thls activity is about

1

INTERACTION and {2) to relate it to what actually happens in the teachers'

classrooms. This exercise is a review of two teacher's research evaluation
exercises from the previous workshop session. Part A looks at the types of

partners students chose for the math fractional” word'piobiems activity;
Part B Summarizes the classroom environment evaluatlon.

The purpose of thlS act1v1ty 1s (1) to relntroduce the notion of CROSS- SEX

Based on research, we anticipate that teachers wili see minimal boy- g1r1
pairing either in their students' social or classroom task-related behaviors.
When teachers become aware of thls problem, they can then act on it.

Materiais needed

e Transparency Three: Partner choice summary sheet for Part A

e Transparency Four: Classroom environment summary sheet for Part B
® (Grease pencil
& Overhead projector

e Each teacher should have: hls or her partner ch01ce summary Sheet
and classroom env1ronment summary sheet from WORKSHOP THREE

PART A: TYPES OF PARTNERS CHOSEN FOR FRACTIONAL WORD PROBLEMS

How to prerent thls actlvlty

CUSAY:  THIS ACTIVITY Is,A ‘REVIEW OF THE STUDENT PARTNER CHOICE IN-CLASS

EXERCISE FROM THE PREVIOUS WORKSHOP. YOU ASKED YOUR STUDENTS TO
_CHOQOSE A PARTNER TO WORK WITH ON MATH FRACTIONAL WORD PROBLEMS,

THEN YOU RECORDED THE NUMBER OF BOY-BOY PARTNERS, GIRL-GIRL PART—
NERS, AND BOY-GIRL PARTNERS ON THE SUMMARY SHEET WE ARE NOW

GOING TO TOTAL YOUR TAILIES



WORKSHOP FOUR: CROSS-=SEX INTERACTION
ACTIVITY THREE, SHEET TWO

DO ; v ) ;
At this time, ask each participant individually to
tell you the number of each type of partnership
(boy=boy, girl-girl, or boy-girl) gbat students in
the class chose, as well as the total number of
partnerss— Write these down on Transparency Three.
Total each type separately. Compute the percentage

for each type (divide the sum of each partnership-

type column by the sum of the total column).

Following is an example of how this is computed.
PARTNER €HOIEE SUMMARY SHEET EXAMPLE
Nuiber of Each Partner Type

Boy=Boy_ Girl-Girl Boy=Girl Total

-<Iggcher: 1 7 _ 6 _ :~%?ffgff<fwefwiﬁfﬁ -
2 - 8 7 —— | 0 15 » vﬁ“fi
'5. IS 4. . . 3 .13 E
4 - - 4 8 2 14
5 S ‘ 6 0 y 11
ToTALS 30 si 6 67
I 36?67%160: 31:67x100= 6+67x100=
. _ COMPUTE . = [ e
i PERCENTAGE _;:::;;;_;ms%.___.._: 46% - 9% . 100
NEXi: " | » ,
o ___€Eomplete and show Transparency Three., Dlscuss the S e m—

resuits &1th the participants; covering the follow1ng
questions;

1. WAAT ARE THE RESULTS OF THE PARTNER CHOICE EXERCISE?

2. "WERE YOU SURPRISED BY THE RESULTS?

3. WHAT DOES THIS SAY ABOUT THE OCCURRENCE OF CROSS-SEX INTER-
ACTION IN THE CLASSROOM? .
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WORKSHOP FOUR: CROSS SEX INTERACTION
ACTIVITY THREE, SHEET THREE

frg@irgsearch we expect to sec few examples of boy-girl
partnerships. Most. partners w111 be boy- boy or girl- glrl
combxﬁatlons. Do the teachers view this as™a problem? ™~

-PART B: CLASSRO6M ENVIRONMENT SUMMARY -

How to present this activity

SAY: NOW WE ARE GOING TO LOOK AT SOME 'MODELS FOR BEHAVIOR FOUND IN MANY

CLASSROOMS ONE IMPORTANT TYPE OF MODEL IS THE ONE FOUND IN PIC- .°
TURES, YOU WERE ASKED TO TALLY THREE DIFFERENT TYPES OF PICTURES

ON DISPLAY IN YOUR CLASSROOM SHOWING:

1. BOYS WORKING WITH BOYS
2. GIRLS WOiikiNG WITH GIRLS

3. BOYb AND GIRLS WORKING TOGETHFR

DO: S
At this time,; ask each participant individually to
tell you the number of =ach type of picture (boys
only, girls only, boys and girls) in his or her
cltassroom,; as well as the total number of plctures.
Write these down on Transparency Four, Total each
type separately. Compute a total percentage for
each type (divide the sum of each picture type by

the sum c¢f the total column).
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ACTIVITY THREE SHEET FOUR

_Following is an example of how this is computed.
CLASSROOM ENVIRONMENT SUMMARY SHEET EXAMPLE

Pictures of

i Boys and ST
Boys 7 7‘9;;1574_77 Girls. ”",';,”Tgff},
Teacher -1 .7 .| __ _7 1 15
2 g 4 o | 12
3 10 7 3 70
4 8 6 2 16
5 4 2 4 . 10
TOTALS .37 26 10 73
) 7 37:73x100= | 26373x100=| 10373x100=
COMPUTE o - L o
PEREENTAGE 51% 36% 133  — | 100%
NEXT: —
Complete and show Transparency Four., Discuss the
7 . results with the part1c1pants covering the follow—
— ing.questions.: :
1: WHAT ARE THE RESULTS OF THE CLASSROOM ENVIRONMENT EXERCISE?
’ 2. ARE THE RESULTS SURPRISING7 -
3. WHAT DOES THIS. MEAN,ABOUT HOW CROSS- SEX INTERACTION IS
- - DEPICTED IN THE CLASSROOM7"”' '

From research we expect to see few examples of boy-giri pic-

participants view this as a problem?
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WORKSHOP FOUR: CROSS-SEX INTERACTION-

WHAT DO YOU THINK ABOUT CROSS-SEX INTERACTION? -

35 minutes

What this a;tivity is abcut

This dctivity continues the review of CROSS-SEX INTERAETION begun in the

preévious éxercise. This activity, however; concentrates on how participants

Fee] about CROSS-SEX INTERACTION and how their attitudes affect what hap-
pens in their classrooms. In this way, they can develop group support for
profoting boy-girl interaction in class. This activity consists of two_parts,
Part A is a review of the student CROSS-SEX INTERACTION exercise from WORKSHOP
THREE (Activity Eight, Part 3). Part b is an evaluation exercise for par-
ticipants to do during this workshop session.

PART A: CLASSROOM CROSS-SEX INTERACTION ENVIRONMENT SUMMARY (10 minutes)

Materials needed

© Each teacher should have the seating chart drawn for this assignment

© Discussion questions {optional handout)

How to present this activity

po:

The purvose of this activity is for the partici-
pants to compare the seating arrangements in their
zlasses. Have them break into four- or five-person..
—~ |-~ -groups—so-they—can pass their seating charts around
and look at them. Have. them discuss the following .t . . .o el

“§ue St 16nE “(written on the blackboard or, perhaps;
as a Handout),

‘1. 1S THERE SEX SEGREGATION IN YOUR CLASS?

2. 1S THERE RACIAL SEGREGATION IN YOUR CLASS?..
7 R N IN YOUR T T

3. IS THERE CROSS-SEX INTERACTION IN YOUR CLASS?

4: IS THERE CROSS-RACIAL INTERACTION IN YOUR CLASS? -

HIM FROM TALKING? WHAT MIGHT YOU BE TELLING THE STUDENTS BY
THIS PRACTICE? T
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WORKSHOP FOUR: CROSS-SEX INTERACTION
ACTIVITY FOUR, SHEET TWO

PART B: QUIZ: WHAT DO YOU THINK ABOUT CROSS=SEX INTERACTION (25 minutes)

Matériaié heeded

® One copy of the "What do you think about CROSS SEX INTERACTION7”
quiz for each part1c1pant

wWhat this activity is_about

The purpose of this activity is to enable part1c1pants to examine some of
their beliefs abeut CROSS-SEX INTERACTION. The quiz is an evaluative tool

and may be used to stimulate ﬂlscu5510n. Participants shouild remain in the
small groups they are now in.

How to_present _this activity

DO:
‘Distribute quiz gg“workshop part1c1pants.
SAY: THIS IS A SHORT QUIZ FOR _YOU TO COMPLETE. THE PURPOSE OF THIS
EXERCISE IS TO EXAMINE SOME OF YOUR BELIEFS ABOUT BOYS AND GIRLS
WORKING AND PLAYING TOGETHER YOU WILL HAVE TEN MINUTES TO DO
THIS.
NEXT: — —=

After the part1c1pants have flnlshe§7§h§ quiz, have

them discuss the quiz questions in the small groups.
- Allow 15 m1nutes for these dlSCUSSlOnS.
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WORKSHOP FOUR: CROSS-SEX INTERACTION

AETIVITY FIVE
WHAT OTHER TEAGHERS HAVE SAID ABOUT CROSS-SEX INTERACTION

5 minutes

What this activity is about

from the tcachers who helped develop the workshops and the model curriculum
units. These tecachers tried out all the model curriculum’units in their
classtooms and wrote up their reactions to this innovation.

Materials neceded

° A}copy of "What other teachers have said about CROSS-SEX INTERACTION"
for each participant

How. to present_this activity

DO:

Pass out copies to each participant. Allow a
few minutes for participants to read over what
other teachers have said. If you liké, you may
ask for reactions.

& ' L L .

If time allows, a break is recommended here. Give the participants a chance
 to get a cup of coffee or just to stretch their legs.
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WORKSHOP FOUR: CROSS-SEX INTERACTION

ACTIVITY SIX

WORKSHOP OVERVIEW: CRQOSS-SEX INTERACTION
' 25 minutes

What this activity is about

This presentation gives moré information about CROSS-SEX INTERACTION.

How to present this activity

L

SAY: TH1575CIIVITY DEALS SPECIFIC\LLY WITH INFORMATION ABOUT FHE PROBLEM

OF CROSS-SEX INTERACTION AND WHAT CAN EE DONE TG REDUCE THE PROBLEM.
AS YOU LIST}N TRY TO RELATE WHAT I SAY TO WHAT ACTUALLY HAPPENS IN'

YOUR CLAbbROOM

IN LOOKING AT SCHOOL CLASSROOMS, PLAYGROUNDS, AND LUNCHROOMS; WE SEE
GROUPS OF BOYS PLAYING WITH OTHER BOYS AND GROUPS OF GIRLS PLAYING
WITH OTHER GIRLS. WE DO NOT SEE GROUPS OF BOYS AND GIRLS PLAYING
TOGETHER. THAT IS, WE DO NOT SEE WHAT RESEARCHERS CALL '"CROSS-SEX

INTERACTION."

CLASSROOM MANAGEMENT TEGHNIQUES YOU CAN INCREASE CROSS-SEX INTER-
ACTION IN YOUR CLASSROOM, .
INTERACTION IS DEFINED IN THE DICTIONARY AS 'MUTUAL OR RECIPROCAL.
ACTION OR INFLUENCE.'" CROSS-SEX INTERACTION IS; THEREFORE, MUTUAL
OR REEIPROGAIL ACTION OR INFLUENCE AMONG MALES AND FEMALES, AMONG
BOYS AND GIRLS, AMONG MEN AND WOMEN.

IS THERE MUTUAL OR RECIPROCAL ACTION OR INFLUENCE AMONG BOYS AND

GIRLS 'IN"SCHOOL CLASSROOMS? "IN A 1576 STUDY "INVOLVING POURTH™AND~~ =

FIFTH GRADERS IN A SUBURBAN SCHOOL DISTRICT, LITTLE CROSS=SEX
INTERACT 1ON.WAS REPCRTED BY THE CILDREN THEMSELVES. WHEN 878
STUDENTS WERE ASKED ABOUT SCHOOL ACTIVITIES AND FRIENGSHIPS, MOST
CHILDREN DID NOT MENTION A CROSS=SEX PERSON AS ONE OF THREE CLASS-
MATES TO WORK WITH ON A CLASS PROJECT. INSTEAD, BOYS TENDED TO
MENTION BOYS, GIRLS TO MENTION GIRLS.

OVER HALF OF THE CHILDREN HAD NEVER WORKED ON A SCHOOL ACTIVITY
WITH A CROSS=SEX PARTNER, MANY BOYS HAD NEVER WORKED WITH A GIRL
AS A PARTNER IN CLASS ACTIVITIES AND MANY GIRLS HAD NEVER WORKED
WITH A BOY AS A PARTNER: IN ADDITION, MOST OF THE CHILDREN-DID
NOT INCLUDE OTHER-SEX CHILDREN AS AMONG THEIR THREE BEST FRIENDS.

BOYS CHOSE BOYS AS FRIENDS; GIRLS CHOSE GIRLS.
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WORKSHOP FOUR: CROSS-SEX INTERACTION
ACTIVITY SIX, SHEET TWO

1S CROSS-SEX INTERACTION IMPORTANT? WHY IS IT IMPORTANT? WE FIND
THAT GIRLS AND BOYS WHO HAVE REGULARLY INTERACTED WITH EACH OTHER_
ARF ON THE AVERAGE, LIKELY TO HAVE MORE FLEXIBLE _ATTITUDES REGARD-
ING WORK AND FAMILY ROLES--A NECESSARY CONDITION IN THESF TIMES OF
CHANGING WORK PATTERNS: _ -

THERE ARE THREE GOALS IN INCREASING CROSS- SEX INTERACTION IN THE'
EEASSROOM,

FIRST, THERE SHOULD BE A BALANCE IN THE NUMBEk OF BOYS AND GIRLS IN
ALL GROUPS.

SECOND, INTERACTIOV AMONG GROUP MEMBERS AND THEREFORE, BETWEEN

BOYS AND GIRLS SHOULD BE CENTRAL TO THE GROUP ACTIVITY.

THIRD CROSS - SEX INTERACTION SHOULD BE MAINTAINED AS A NORM FOR

CLASSROOM ACTIVITIES.

HOW CAN YOU AS A TEACHER INITIATE AND INCREASE CROSS-SEX INTERACTION
AMONG YOUR STUDENTS° HLRE ARE EIGHT GUIDELINES WHICH MAY BE HELP-

FUL, THEY RELATE TO GROUP ASSIGNMENT, GROUP SIZE, ENCOURAGEMENT OF
PARTICIPATION, AND CLASS 'ACTIVITIES.

TO PRONOTE CROS? SEX INTERACTION, YOU SHOULD ASSIGN STUDENTS TO
GROUPS. SINCE UNASSIGNED STUDENTS WILL GENERALLY CHOOSE TO WORK__
IN LIKL SEX GROUPS. TO AVOID PROTEST, ASSIGN GROUPS QUICKLY. _IF
Y0 DO WANT STUDENTS TO CHOOSE GROUPS, MAKE THE GROUND RULES FOR
SELECTION VERY CLEAR.

FCR RANL'CM GROUPING, USE SELECTION CRITERIA UNRELATED TO THE SEX OF
THE STUDENTS. SOME SUGGESTIONS ARE TO USE COLOR OF CLOTHING OR
COLOR OF SLIPS OF PAPER DRAWN FROM A HAT.

START BY ASSIGNING STUDENTS TO CROSS SEX GROUPS RATHER Ti'AN TO

PARTNERS; INITIALLY; STUDiINTS MAY BE UNCOMFORTABLE WITH ONE-GIRL,

ONE-BOY GROUPS. LATER WHEN STUDENTS ARE FAMILIAR WITH CROSS-SEX

GROUPS, YCU MAY WANT TO ASSIGN PARTNERS.

KiET THE GROUPS SMALL SO THAT LIKE-SEX SUBGROUPS CANNOT FORM;

TREAT CRGSS=SEX GROUPING AS NATURAL. AVOID EXPLANATIONS OR JUSTI-
FICATIONS FOR GROUPS.

FNCCURAGE STUDENT PARTICIPATION IN ASSIGNED GROUPS, RATHER THAN
CHANGE GROUPq WHEN STUDENTS EXPRESS UNCERTAINTY OR PROTEST CPOSS-
SEX :ROUPING.

USE INSTRUCTIONAL ACTIVITIES CALLING FOR ER@SS-SEX INTERACTION.

IINALLY ESTABLISH CROSS SEX INTERACTION AS A GLASSROOM NORM AND __
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WORKSHOP FOUR: CROSS- SEX INTERACTION
ACTIVITY SIX; SHEET THREE

WHY IS THERE SEX SEGREGATION IN THE,CLASSROQM?, HQW,CAN,XQU”AS A
TEACHER PROMOTE CROSS-SEX INTERACTION? IN THIS PRESENTATION, WE
HAVE EMPHASIZED THE IMPORTANCE OF CROSS -.SEX_INTERACTION AND OFFERED B
GUIDELINES FOR INITIATING AND INCRPﬁgiNG CROSS SEX- INTERACTION DURING

CLASS ACTIVITIES. LET'S BRIEFLY REVIE: THE GOALS

THERE SHOULD BE A BALANCE IN THE NUMBER OF BOYS AND GIRLS IN ALL
GROUPS .

INTERACTION AMONG GROUP MEMBERS AND ‘THEREFORE, BETWEEN BOYS AND
GIRLS SHOULD BE CENTRAL TO THE GROUP ACTIVITY

CROSS SEX INTERACTION SHOULD BE MAINTAINED AS A NORM FOR CLASSROOM
ACTIVITIES.
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WORKSHOP . ,UR: CROSS=SEX INTERACTION

ACTIVITY SEVEN
READING AND USING THE MODEL CURRICULUM UNITS
25 minutes

What this activity is about

As in the previous workshop, we are again asklng you to glve the workshop

participants, model curriculum units to read and try out in_their classrooms.

The model units that are prov1ded may be used as is or modified to meet the

oI nr= = —T ”

classroom needs of the partIC1pants.

What is really important here; however; is that the partici-
pants get the ideas behind these unlts. You may wish to
review certain p01nts with the participants. Stress the fol-
lowing:

1. The activity must require the students to work to-
gethér cooperatively.

é. The teacher should not call attentIon to the fact
that the students are being grouped 1n mixed-sex
groups.,

3. The teacher must assign the children into groups.

Teachers may be reluctant to group chxldren into cross-sex groups. because

they fear the children's reactions. By nqw part1c1pants should be aware
that children will not group themselves in boy-girl pairs or groups on their
""" wn (WORKSHOP THREE, Activity Eight; Part 1). The purpose of these curric-

ulum units is to éﬁéﬁéé children's behavior in this regard. - -

Materials needed

® One copy of the follow1ng flve CROSS .SEX INTERACTION model- currlculum
units for each participant (Subject area is in parentheses) :

Rights of people (affective domain)
Crazy animals (language arts)
Role to one hundred (mathematlcs)

* Making an animal chart (science)

. Colonial America {Social studies)

‘ ® Oné copy of the "Crazy Animals" curriculum evaluation form for each
participant
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WORKSHOP FOUR: CROSS-SEX INTERACTIGN
ACTIVITY SEVEN, SHEET TWO

How to pfeSent this activity

DO:
Dlstrlbute the five model curriculum units to the

workshop. participants: Instruct the group to read

through the units, keeping the foliowxng questions
in mind.

t

[

i.  WHAT PATTERNS EMERGE IN THE MODEL CURRICULUM UNITS?

2. WHAT GENERAL PRINCGIPEES OR GUIDELINES CAN YOU SEE REGARDING
CROSS-SEX iNTERACTION .CURRICULAR MATERIALS?

NEXT:
When participants have read.the quricﬁlum units,
discuss these questions as a group. Be sure to
stress the ideas behind these mouel units; as dis=
cussed above.

THEN: — =
Make sure that all part1c1pants have copies of the
"Crazy Anlmals" model curriculum unit, Pass out
the "Crazy Animals'' curriculum evaluatlon form.

= Instruct—the“workshOp”particrpants—to .conduct—this

activity in their classrooms, complete ‘the evalua-
tion forms, and bring them along to WORKSHOP FIVE,

Students enjoy this lesson and it provxdes an op-

portunity for participants to experience a CROSS-

SEX INTERACTION actIVIty Iﬁ their classrooms.

225 23§




WORKSHOP FOUR: CROSS=SEX INTERACT ION

ACTIVITY EIGHT

TEACHER'S RESEARCH EXERCISES
5 minutes -

‘What this activity is about

This act1v1ty introduces the concept of 1eadersh1p as chlldren 5éé it ‘in the

classroom. ., Research shows that classrooms seidom contain pictorial material

in which women are shown as leaders of men or of any people other than chil='

dren., Even in areas in which women have been leaders; their accomplishments

seldom gain recognition in elementary ciassroom settlngs. This failure: to

portray women as leaders may make children feel that women leaders -are ''un-

natural" and may make them criticize girls with leadership skills. _The pur-~

pose of this activity is to make teachers aware of the lack of female leaders

portrayed in the classroom for girls to emulate and for boys to admlre.

Materialéfﬁeé&eﬂ

® One copy of the pictures of léadérship in the classroom form for
each participant

How to present this activity , A ~

,,,,, — DO: e — aan V_, e e ————— e - Rt
‘ Distribute the plctures of 1eadersh1p in the
classroom form.
SAY: THIS IS A CLASSROOM ENVIRONMENT RESEARCH EXERCISE. THE PURPOSE OF

WHETHER MALE - EEABERS/SUPERVISORS LEAD. BOTH MEN: AND- WOMEN WHILE
FEMALE LEADERS/SUPERVISORS. LEAD ONLY _WOMEN, THIS ACTIVITY SHOULD
TAKE ONLY A FEW.MINUTES IN YOUR CLASSROOM.
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' WORKSHOP FOUR: CROSS-SEX INTERACTION

ACTIVITY NINE —

'TEAGHER'S RESEARCH MATERIALS

" 5 minutes

U

What this activity is about

You are asked to distribute the CROSS SEX INTERACTION coimiiitimerit page, the
teacheris research sheet descrlb;ng activities the workshop participants are
asked to complete in their classrooms and bring to WORKSHOP FIVE, and a ref-
"erences sheet. The references sheet. prOV1des additional 1nformat10n on the
workshop topic.

As 'in. WORKSHOP THREE, ‘the commitmént page is an evaluation and feedback tool
for the use of the workshop participant. It is a means for teachers to think
about:

1. Changing their behavior as a result of their work in the C-A-R-E
workshops :

2. The desired direction and mechanisms- for behavior change in the :
classroom

3. Thelr own goals afd da11y classroom practices for promoting CROSS--
SEX INTERACTION

.4; Whether teachers have accompl:shed what they or1g1na11y inténded to
do .

Materials needed

®  CROSS-SEX INTERACTION commitment page for each participant
6 Teacher's research sheet for each participant

‘@ Referéncés shéet for each participant
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DO:
Pass out Act1v1ty N1ne materlals. Be sure to

give participants a few minutes to fill out the

commitiment page and rev1ew the research sheet.
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WORKSHOP FOUR: CROSS-SEX INTERACTION

TRANSPARENCY ONE

READING BOOK EVALUATION SUMMARY

- Téxtbook subject aréa [

Numbér of stories evaluated I

1. Number of stories in which main character is:
Male . Female . . Other ——
2. . Number of illustrations in which:
___M>F _.._ M=F __ F>M
3. Story titles and précis: -
‘Story 1 ... __
Story 2 _ ~
étory 3 - — I
Story 4 e i
Story S _



WORKSHOP FOUR: CROSS-SEX INTERACTION

TRANSPARENCY TWO o )

MODEL CURRICULUM UNIT EVALUATION FORM

| .Cﬁrri‘criiu_tri activity . o
‘1. Did you need fo modify this activity? |
' Yes ]
. No .
2. Did students notice the NON-SEX-ROLE STEREOTYPINQ theme?
| u:- Yes . o
_No

3. If yes, what were the students' réactions?

4
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WORKSHOP FOUR:

TRANSPARENCY THREE

PARTNER CHOICE SUMMARY SHEET

Number of Each Partnership Type

_ _ _Boy-Boy |

Eoyléiri

Teacher 1

11 .

12

13

14

- B o ;_,
-

9 ____ _ _

o -

15~

TOTALS
| |
COMPUTE

PERCENTAGE




WORKSHOP FOUR: CROSS-SEX INTERACTION

TRANSPARENCY FOUR
CLASSROSM ENVIRONMENT SUMMARY SHEET

Pictures of

- Boys Girls Boys and | oo
== ‘eniy.. |  only Girls Total

Teacher 1 — o4 |

2 ' - _

TOTALS - - I

COMPUTE ~ | |
PERCENTAGE | ) R

e _____;,_23;3 _,_mg,“,__::;:::M-b__.. v X - B—




WORKSHOP FOUR
MATERIALS FOR PARTICIPANTS

(Reproduce one of everything in this section for, each participant)

.




WORKSHOP FOUR: CROSS=SEX INTERACTION

HOW DO WE SEE CROSS- SEX.INTERACTION7
SCHEPULE =~ —

This workshop consists of nine activities and requlres approxlmately two ‘hours

to conduct. A break is recommended between Activities F1ve and’ S;x.;

 Time e Co e
Required - Workshop Activity - - ‘

5 mins. - 1. Reading book evaluétioﬁ review

5 mins: 2. Model curriculum unit evaluation review )

10 mins. 3. Teacher's réséarch éXerciSeS' A review . R

Part A: Partner choice exercise
Part B: Classroom env1ronment summary

35 mins. 4. What do you think about CROSS-SEX INTERACTION'?
Part A: (Classroom CROSS-SEX INTERACTION env1ronment
_ . SUmMmary
Part B: Quiz: What do you thlnk about CROSS-SEX
INTERACTION”
5 mins. S. What other teachers have said about CROSS-SEX INTER=
ACTION
BREAK - BREAK
25 mins. - 6. Workshop overview: CROSS-SEX INTERACTION
25> mins . 7. Reading and using the modél curriculum units
5 mins. 8. Teacher s research exercises
5 mins. 9. Teacher s research matérials -
7 Commitment page
¢ Teacher's research sheet
References
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WORKSHOP FOUR: CROSS-SEX INTERACTION

ACTIVITY FOUR

QUIZ: WHAT DO YOU THINK ABOUT CROSS=SEX INTERACTION?

What you as a teacher really think and feel about the idea of CROSS-SEX INTER=
ACTION _may be reflected in the way you condiict your classes. Here are some
questlons (and a few true anecdotes) for you to conSider and answer. . Lo

1. Are girls and boys more alike than different, or more différent y

tbggiallke9 That is, for this age group, do you thlnk your stu-~

dents share common 1nterests, toys, goals, abilities? How are théy
atike or different?

2. How do you think boys and girls in the fourth and fifth grades feel
about wecrking and playlng in cross-sex pairs or groupings?

In a hallway of a large elementary school, a boy complains to the principal
about some classmates, and concludes by saying, "I hate girls." The prin-
c1pal Smlles and pats him on the head while saying, '"That's all rlght., In
a few more years you'll understand about girls, and then you 11 like them,"
A 1977 survey of 906 fourth- and fifth-grade children found that fewer than
one-fourth of the children included a child of the other sex among their
three best friends (Lockheed, 1977):

3. What kinds of clubs (if anyj should have both boyé and giris as
members?




WORKSHOP FOUR: CROSS-SEX INTERACTION B
ACTIVITY FOUR, WHAT DO YOU THINK? SHEET TWO

Are there clubs that shouldn't have both boys and girls as members?
If yzs, why?

5. If you walked into a classroom and saw a boy and a girl working
together at a desk, what would you think (check one)?

 The teacher assigned them to work together on a class lessonm. .

They are girl friend and boyfriend:

They are friends and decided to work together on an assign-
ment .

Other L

6. What do you think other students might think of the above situation?

7. How often do you assign a boy and a girl to work together on a class
project? Are there times when you avoid doing this? If yes, why?




- WQRKSHO?bFOURE'WCROSSfSEX INTERAGTIéN>
ACTIVITY FOUR, WHAT DO YOU THINK? SHEET THREE

8. How often do you divide your class into a boys' group and a girls'
group .to go somewhere or do something (for example, a girls' line
and a boys' line)? :

-

groups? Do they separate into girls' groups and boys' groups?

A teacher asks a class to group themselves for a lesson. The class forms
four groups: two groups of boys and two groups of girls. ~

In the 1977 study mentioned on page 237, over 70 percent of thé children _
surveyed would not choose to work in a gwoup made up of both boys and girls.*

10. What would you think if you walked into a classroom and saw two
girls and a boy seated together at a table?

*In the same study, 40 percent of the 50Ys,3h3r36 perce - of the giris réportéd
that their parents wanted them to have friends only of their own sex.
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WORKSHOP FOUR: CROSS-SEX INTERACTION
ACTIVITY FOUR, WHAT DO YOU THINK? SHEET FOUR

11. What do you think other students would think about this situation?.

In a fifth-grade class, two girls and a boy are seated together at a table.
The mother of the boy happens to come into the classroom and notices where

her son is seated. She immediately goes over to the teacher and asks, "Has
Jimmy done something wrong? Why isn't he sitting with the other boys? Is

he being punished?"

12. What would you think of a little girl who usually plays with the
. boys during playground recess? "

13. What would you think of a little boy who usually plays with theé
girls during playground recess?
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© WORKSHOP FOUR: CROSS-SEX INTERACTION
ACTIVITY FOUR,- WHAT DO YOU THINK? SHEET FIVE

14. What do you think of sex-integrated physical education coursés for
your students? '

15.. What do you think about sex-integrated team Sports for your stu-
dents?

Students in the 1977 study were also asked, "Should boys and girls play the

following sports together?'" Below are the percentages of students respond-
ing yes to the various sports.

"BASEBALL E " Boys 44%
Girls 73%

BASKETBALL Boys 40%
Girls 65%

FOOTBALL Boys 13%
Girls 35%

GYMNASTICS ~ Boys 63%
Girls 61%

1CE HOCFY ’ Boys 13%
Girls 35%

SOCCER Boy's 41%
Girls 69%

TENNIS Boys 82%
Girls 82%

25U
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WORKSHOP FOUR: CROSS-SEX INTERACTiGN
ACTIVITY FOUR, WHAT DO. YOU THINK? SHEET SIX

16.

17. .

18.

19.

Are you surprised that most girls think they should play these
SpOTtS thh boys?

Is there a big difference between the boys' ‘attitudes and the

girls' attitudes?

descrlbed in the anecdotes above., What attitudes toward CROSS-

SEX INTERACTION did these adults express? Wnat do these attitudes

tell the children?




ACTIVITY FIVE

WHAT OTHER TEACHERS HAVE SAID ABOUT CROSS-SEX INTERACTION

The teacher who presents activities in which the children

must work with cross-sex partners is giving the child the

opportunlty to see above and beyond sex- stereotyped roles. -

The child is given the opportunity to relate to others as

individuals and eventualiy to respect others as such. As

long as children are allowed to Stay apart from one another:

and remaln with their own-sex partners is as long as they

They will continue to judge not on individual characterlstlcs,
but on sex-stereotyping characteristics. . \\

"." . ée ko ~
Grade 3

It is 1mportant to 1ntegrate cross-sex interaction procedures
into the regular day-to-day classroom activities because chil-
dren infrequently choose to~work in cross-sex settings or have
cross-sex friends, and they do not realize the beneficial as-
pects each can offer the other.
P. M.,
Grades 4- 5
Team Teacher

A §bggig”pe”deyeipped in every teacher's curriculum; This
promotes a healthy social atmosphere for the students, and

they.rely on members of their own sex always to,be,thelr part-
ners. They learn to respect each others' capabilities and
feel more confident and relieved to ask assistance from the
other sex.
B. B.
Grades 4-5:
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woaxsnop FOUR: CROSS-SEX INTERACTION .
'ACTIVITY FIVE, WHAT OTHER TEACHERS SAID,-SHEET 'I'WO

in today's world, children are faced with a bombardment from
the home and the media. This bombardment con51StS in telling

- the other sex that they should like '"baby toys." This type

of bombardment is just one facet of children's dally lives.

They need to. be bombarded with another facet, that is, that

all children 1ike and dislike different thlngs not by sex;
but by personal preference.’ ’ :

Diue to the unjist bombardment from the media and home environ-

ment, the school seems to be obligated to provide the reac-

tion to that bombardment, The teachers within the school.

should see that all children get the amount ‘'of cross-sex in-
teraction they need.

Cross-sex interaction is an important part of the da11y routlne

in a classroom because it prov1des what, in many cases, is the

only close-up view of the other sex-in- -the.same.age. bracket

Boys get to see glris and their interests and girls get to
see boys. This is very important to the growth of all chil-
dren.

As a tcacher, I find that a lot of maturlng takes place when

the groups are mixed by sex. It seems to bring a serious-

ness to the task that may have been lacking.

€ross-sex 1nteract10n can show boys that many glrls do enJoy

active recreation and toys and it can show girls that boys
can enjoy peaceful and calm moments and toys in their 1ives;

If teachers would institiite programs in their curricula with
cross-sex_interaction, then more children would see that each
sex has 51m11ar1t1es and differences based on personal rather

AS one child said to me when taking the pr1vate Educational

Testing Service survey "I sure hope that my parents don't read

this." He probably said things in there that were not "boy--
like." He was probably expressxng his true feelings and they

conflicted with his parents' opinions.

If teachers could use cross-sex interaction in their daily

curricula, many children would have the opportunity to get a
close-up view of the other sex and have a chance to decide
for themselves whether they want to be friends or not.

There are still many. classrooms where the ch11dren 11ne up by

sex; go out to play by sex; sit sex by sex, and put on spec1a1

productions by sex. This has to stop if we are to have an

equal world when these ch11dren grow up. Now they are 1earn1ng
how to do things and they are learning about things. Isn't it
time they were given the freedom to choose their own fr1ends by
.personal choice rather than by sex?

J. W.

4 o
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’ _ WORKSHOP FOUR: CROSS-SEX INTERACTION
AC’I‘IVITY FIVE, WHAT OTHER TEACHERS SAID, SHEET THREE

As ch11dren aoproach the age of nine, there seems to be a

tendency for them to group together by sex. Earlier in child-

hood, playmates are generally selected by prox1m1ty without .

regard to sex. By fourth grade, 51ng1e sex grouping beg1ns to

pervade all self-selected aCtIVItIeS. Children sit with mem-

bers of the same sex,; choose same-sex piaymates and friends,

and work w1th children of the same sex:: As this contlnues

differences in personality, preferred activities, and per-

ceived roles become more and more stereotyped Di fferences.

are created and heightened, while common interests are ignored
or pursued separately. Carried to extremes, boys and g1rls
begin to think of each other as alien be1ngs r1vals or, a

little later, sexual objects.

Many adult men and women are unable to,form and maintain friend-
ships with the other sex that are not based upon sexual attrac-
tlon. Théy are Simply not. accustomed to working and playing

work 51tuat10ns or just frlendly feellngs for each other. Not

mixing as ch11dren strengthened "female" interests such as

clothes, childreii, and housework and "male" 1nterests'such as

"sports*‘cars and pOllthS. Stereotypes based On sex are per-

petuated and continue to provide an erroneous example to.chil-
dren who are on Lhe eve of sexual awareness.

In the classroom, Wwe can intervene to try. to break this pattern

by creating situations that force children to work and play

in mixed-sex .groups or pairs. Regniar currxcuium activities

provide a framework to h1gh11ght similarities in interests and

abilities and minimize competition between the sexes: It is

important to Structgreitheseigross sex pairings or. groups in
a way that will encourage cooperation and sharing. These

experlences should start in kindergarten, so that boys and

-girls are used to worklng together before they begin to form

exclusive same-sex groups,
As adults.,; children who have learned to be at ease with members
of the other sex will be-able to form more comfortable relation-
ships at work and socially. They will tend to treat ofie another
as human beings rather than as strangers with predlctable—sex-
stereotyped behaviors., A différent example will then be set
for their children, who will be brought up in an atmosphere
of mutual respect between men and women.

J. T,

Grades 4-5

Team Teacher

Ut
W
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WORKSHOP FOUR: CROSS-SEX INTERACTION

ACTIVITY FIVE, WHAT OTHER TEACHERS SAID, SHEET FOUR

\

As a member of the workshop team dealing with female roles
.in the classroom and participating in the Educational Test=-
ing Service Workshop; I feel that cross-sex interaction
should be incorporated as a prooedure within the regular day-
to-day ctassroom curriculum activities. Since in the future
our society will .demand that: men»and women work together side
by side in all aspects of life and business, we must incor-"

" porate into our classroom currlculum activities that promote
cross-sex interaction.

The well-known story is that God created man in His image and

He later created woman from man's rib.’ Obviously women are a

"cheaper cut" is the viewpoint of past decades, summed up for

us by Archie Bunker., Women of today must not accept this view-

point as valid. As more women are better educated and qualified

for just as many JObS as theéir male counterparts, men and women

are forced to work with each other on a professional basis.

To get accustomed to this type of relationship, children must
start mixed-sex 1nteract10n when they are young and are the most
1mpre551onab1e.

It is known through professional experlments and experlments

I have done in my ctassroom that the males take the tradltlonal

male roies in the group, such as forcing the1r,1deas,to be
the ones used, while the femalcs take the traditionally feminine

rotes of taklng notes and making the final presentation neat
and acceptable to the teacher.

Sooiety”has already,takén,a stép in the righs direction hyf

creating laws that force Little League basebe” into a posi-

tion in which girls cannot be discriminated :1'ust by not
being allowed to play the game, This gives }..}s u chance to
show their competency in a sport in wh1ch boy s wez.g thought to’

be the only ones who could excel. This foste.. co- “eraf'on

and réspect on both sides. Respect and cooperirion are :‘e
main objectives of cross-sex 1nteract1on. It =i prtnted

out through the use of books, television, and cay otier medium
‘that women are just as capable of doing any jobh 5 “en: When-
"éver you come across a woman in a tradit‘onally ntie @ cupa-
tion, that information should be brought to the avrterntisn cf

) your students.

A book about famous women can be a large héip in thé . ias5roon.

in deplctlng women In competent and cooperative rolésS, Reports

for language arts or reading can be centered around thesz books

while at the same time fostering respect and admiration for

women's accomplishments.

Current events may br1ng an alr of 1mmedlacy to the classroom
when they are about women who have accompllshed feats in a

24¢ s Y
Q

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

WORKSHOP FOUR: - EROSS-SEX INTERACTION

ACTIVITY FIVE, WHAT OTHER TEACHERS SATD, SHEET FIVE

"man's world." Female jockeys and racecar drivers come to

mind as good examples of current events that can be brought

to the attentlon of the children in your classroom.

celling in a man s world. We must point out that this was

their choice and that is to be respected.. The opportunity
to excel at anythxng of your choosing is what should be em-

phasized.

We do not want to produce a world of Archie and Edith. Bunkers.

For example,

Archie put in the name of a female frlend of Edith -

for a job where he worked. He assumed she would get a ‘clerical
job. But to his surprise, she was hired to work on the load-

ing dock.

Archie coiild not accept this. We want to produce

men and women who can accept this kind of situation and work
together as equals. , :

' PENS;—
R Grade 5

Re: Importance of Integratxng cross -sex 1ﬂteract10n into

classroom curriculum activities

W1th1n the reguiar day-to-day classroom curr1cu1um act1v1t1es

it is 1mportant to Integrate cross-sex interaction because.

i. Males and Females have a tendeéncy to"s’it near their
" own sex. Teacher-directed seating and grouping can

overcome this. problem; This procedure will not make
some of the children ali that happy, but with some
‘well-planned,; teacher-directed activities to start
with, the situation should improve. Some well-thought-
out,“chlld planning" grouus, no maiter what discipline,
will causé cross-sex inteiaction, (u1de11nes for

equal part1c1patrc= shoiiid e a must to start with.

2. Female-male pairinj vare!v iiappens. ilowéver, cross-
sex pair interactior can nake for a_close; meaning-
ful experience if; ar first ¢:d as long as is neces-
sary, guidelines are strict.!y set up; e.g., during
the first activity, the male will do the recording
(secretarial duties) _an< the ;:maie,wll‘ iictate the

research material. The ieacht - would have to give
direction to thé pciif{s  u .- nc or she “uw and
heard that the pai.(s)} is «:avrr~ ing; 1o sharing
tasks; but not in typicaily oo ways; aiid both -
persons in the paix(s) =ry . 4. 2 TEIPIAS 1b111ty

equally for decision makjﬁg. .

o



WORKSHOP FOUR: CROSS-SEX INTERACTION i
ACTIVITY FIVE, WHAT OTHER TEACHERS SAID, SHEET. SIX’

3. Children are basically pérsoh;orientea as opposed to
task-oriented. Therefore; by cross-sex grouping or
pairing, you can emphasize the importance of the task
and cleverly deemphasize partner awareness. While
doing a task-oriented activity with the deemph351s
mentioned,; most children will eventually forget with
whom they are working and next time this setup will

be less painful and more natural; e.g., they will

work with, cooperate with, respond to, be responsible
to, make decisions with, and critique results with

another person, not another female or male person.

M. F. :
Grade 4 &

I feel that an important part of-the school curriculum Should

be the 1ntegratlon of cross~sex activities; pro;ects, and lessons

”1nto all school situations. One main reason for this is bécause

students should -learn how to work with all types of people at

any time. And both boys and girls should learn how to coOperate

and work with one another.

In today's society, more and more females are going into the
‘ working world. If students don't learn at a very early age
that women are equal; they may possibly have problems later
on in life; Also, if ideas change among yournigsters, women
will have an easier timé gétting jobs and equal pay for equal

work. -

‘will learn how to cooperate with each other. There are enough

problems with preJudlces among races and religions as is, and

maybe there will be a lessening of some of the'male-female
prejudlces if students learn early in life that the differences
among men and women are in appearance~oﬁ1y and not in what
they are capable of doing. )

‘One of the ways for the teachers in school systems across the

country to help relieve some problems between males and females

is to set up situations in which both male and female students

work together in all different kinds of situations. . For instance,

one of the best 1earn1ng situations to set up would be a problem-

solving type of situation in which children have to. think.
Brainstorming by students (both male and female) will show all
the students working on the problem-solving projéct. that they
will probably come up with many similar ideas and that the

males' ' ideas w111 probably not be that much different from

248 2"”




~ WORKSHOP FOUR: CROSS-SEX INTERACTION
ACTIVITY FIVE, WHAT OTHER TEACHERS SAID, SHEET SEVEN

the femalés' ideéas. And, too, theé malés may realizé that
females have some good ideas also, and are not just ''dumb
giris"; they may (and will) have many good useful, and
workable ideas.

Another good type of 1ea1n1ng situdtio: would be to set up.

a project in.which both girls and boys work on something that
involves ""hands-on'' tasks._ _These hands- on tasks should in-
clude such things that would normally be thought of as "male-
oriented' tasks,; for example, Sawing, hammering, and wood-
working. Too; théy Should include things that are normally
considered 'female-oriented" tasks so that both the males and
females could get involved with that part of the project, for
instance, sewing and cooking. The teacher, however, should
make sure that not just the males are doing the male-oriented

tasks and not just the females are doing the female-oriented

tasks. The students should share these jobs equally, and

dalso help one another with their tasks if necessary. If the

students don't cooperate with each other, the teacher should

step in to point out that anyone can do any job, Once the

prOJect is completed the students (both Male and female) w111

the1r group. I know this from a fIrsthéhd experlence People -

will pull together when given a task to complete, a common

cause, and this will happen with the students if an opportunlty
is presented to them in which they can work together.

Students will reallze that nc uautter what,you are~(ma1é or
female), you can do a good job on the task you are given; and 5
that it is not so bad working with a girl; also, that it is

not so bad that in some situations one person or another may

know more than you do,; and you may have to learn from that

person (of either sex) in order to gét the job done,

Students will benefit greatly, in all walks of life, if they
learn éarly how to work with one another.

D. Hs
Grades 4-5
Team Teacher

Since I have been involved in the Equal Status Behavior Work-

shop, I have become very conscientious in attempting to avoid

sex bias in my teaching; I feel the self—ana1y51s ¥ did of

my teachlng, the observations and critiques done -by Educational

Testing Service members, and the kinds of activities we were

encouraged to incorporate into the curriculum were most re-

spcnsible for my awareness of sex dlscrImInatlon in education,
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WORKSHOP FOUR: CROSS=SEX INTERACTION-
ACTIVITY FIVE, WHAT OTHER TEACHERS SAID, SHEET EIGHT

It seems quite normal for me now to have work groups set up
in cross-sex style within the classroom, particularly since
my grouping style is by learning ability and my class is a
low=-ability group. Yet why don’'t the children make their own
cross-sex groups when playing a game or doing any independent
dctivity? -

Statistics show thzt less than one-fourth of the boys and girls

tested in our schools have cross-sex '"best friends,' they rarely
have other-sex playmates at home; and they would not choose a
cross-sex partner for a work project. )

In the primary grades there is little conflict with cross-sex
interaction becduse there is neither social stigma nor peer
pressure attached. By fourth and fifth grades, however,
today's youngsters have begun to feel xhese pressures, and
would not readily admit their cross=sex choice with or without
their names on a questionnaire. They rarely choose their
partners by ability--either scholastic or physical-~-but rather
by social prominence. ' -

As teachers wé must bé aware of the children's feelings, but

we must work to abolish the pressures and stigmas. If we make
every situation a comfortable cross-sex interaction situation,
the feelings thé younger children have would continue to flow

upward in thé grades. If all interactions were cross-sexed--

i not fbi‘céd; but nattiral;;;then it;_could not possibiy occur- - to
the children to be any other way.

quite small in comparison to the home influence, but equal status is
appearing on all levels. If we promote cross-sex interaction

now with nine- and ten-year-olds and try to assure its_con-
tinuance, in fifteen to twenty years these children will be '
passing it on to their cwn children. It may seem a'long wait;
however, the social struct.re needing to be changed has been

in effect for centuries:; We can do little else but spread
the word, continue the natural flow, and be patient.

Of course; the percentage of time a child spends with téachers is

P. M., -
Grades 4-5
Team Teacher

The training materials of sex education will surely open the.

eyes of many more educators. I am an advocate of the activ-
ities focusing on avoiding sex stereotyping and those en-
courdging cross-séx interaction. I strongly believe female
leadership can bé encouraged and developed through cross-sex
interaction. Female competence can evoive from many classroom:
activities in which males and females play equal roles.

. . 250
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WORKSHOP FOUR: CROSS=SEX INTERACTION
ACTlVITY FIVE WHAT OTHER TEACHERS SAID, SHEET NINE

Throughout the school year I made an effort to include many

cross-sex activities in my teachlng. I devised 1essons$ that
were always pertinént and exciting to the children. There-
fore, the willingness and enthusiasm was present whenever
they were asked to work with cross-sex groups Or partners.
Attitudes were 1mproved cross~sex friendships developed,

males and females arose as competent leaders, and the students
and I totally enjoyed ourselves.

3

L M:

Grade 4

Cross-sex interaction in the classroom soon promotes a healthy

atmosphere, It allows the children to see what each other can

and cannot do on an equal basxs. The teacher should elosely

monlgor Cross- sex aC‘.IVItIeS to be sure one sex doesn’ t over-

power therotner, in the same way as a teacher wouldn't allow _
a more aggressive child to take something from a less aggressive
child.
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WORKSHOP FOUR: CROSS-5EX INTERACTION

ACTIVITY SEVEN
"CRAZY ANIMALS'" CURRICULUM EVALUATION FORM
1. Did you need to modify this activity?
Yes

No

to

Did students noticé thé CROSS-SEX INTERACTION theme?

Yes
o kY
No \":-
3. . os, what were the students' réactions?

a3
(3a]]
N
A
&
ce
o




WORKSHOP FOUR: CROSS-SkA INTERACTION

ACTIVITY EIGHT

PICTURES OF LEADERSHIP IN THE CLASSROOM
Look at your classroom.
1. Aré there any pictures of famous male leaders?

Yes . No How many?

2. Are there any pictires of males supervising females?

Yes = _No How manv?

If yes, pleace describe the piztu+z(z),

i g

3. Are there any pictures of famous temales leaders?

Yes ______No .How many? ____ .. _

4, Are there any pictures of females supervising males?

______Yes __.....No How many?

If yes, please describe the picture(s).

26
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WORKSHOP FOUR: CROSS~-SEX INTERACTION ' -
CROSS~SEX INTERACTION COMMITMENT PAGE

1. My goals for promcting CROSS-SEX INTERACTION in my classroom are:

4. Follow-up: Did I do the above?

Plecase bring this COmpleted sheet with you to WORKSHOP FIVE.
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'WORKSHOP FOUR: CROSS-SEX INTERACTION

ACTIVITY NINE
TEACHER'S RESEARCH SHEET

FéiibwiﬁgAiS,a summary of thée WORKSHOP FOUR research activities you have been
asked to conduct in your classroom and the materials to bring with you to the
next workshop session, v

1.

Activ:ty Ueven: "Crazy Animals' Classroom Curriculum Assignment

Us= tl. 'Crazy Animals" CROSS-SEX INTERACTION model curriculum unit
ir ceur classroom. Be sure to bring the completed evaluation form
wzth .ou to WORKSHOP FIVE. :

Activity Eight: Pictures of Leadership in the Classroom
Compiete ‘the evaluation fcrm and bé sure to bring it with you to
WORKSHOP FIVE. ‘

Activity Nine: CRuSS-3! - INTERACIION Commitment Page

Complete the CROSS-S:X INTERACTION commitment page, listing your

gouls and :ctrategies for promoting CROSS-SEX INTERACTION in your
clar ~room.
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WORKSHOP  FOUR: CROSS-SEX INTERACTION

ACTIVITY NINE
REFERENCES
American Federation of Teachers. Women-in Education: Changing Sexist Prac-
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20005, 1974.

Bush, Marcia Feder. Let Them Aspire: A Plea and Proposal for Equality of

Opportunity for Males and Females in the Ann Arbor Public Schools..
Marcia Feder Bush, 1000 Cedar Bend Drive, Ann Arbor, MI 48105, 1971,

Eiiﬁiﬁéfiﬁ§W3§i Piscrimination in Schools: A Source Book., North Carolina
Department of Public Instruction; State Department of Education, Educa-
tion Building, Raleigh, NC 27611, May 1975.

Giris and Boys:.:Together. Feminist Book M.rt, 47-17 150th Street, Fiushing,
NY 11355, (Catalogue.)

Harrison, Rarbara Grizzuti. Uniéarﬁiqg the Lie: Sexism in School, New
Yerk: William Morrow § Co.; 1973.
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WORKSHOP FOUR: CROSS-SEX INTERACTION

MODEL CURRICULUM UNIT

AFFECTIVE: RIGHTS OF PEOPLE

Overview

Th1s act1v1ty 1s dedlgned to promote CROSSVSEX INTERAGTIGN in a guidance

activity that deals with discussion of fair and unfair behavior in small
-groups.

Materials reﬁuiiéd

The three attached ministories typed in elementary type. One copy of all

three stories for each student. ”

Preparation
1. Read through the prepared ministories.

2. Form small groups of six students each, 1nc1ud1ng an equal number
 of .boys and girls. Assign cross-sex partners; mumber each pair

one, two, or three.

Introduction

Say, "Listen very. taréfuliy to the stories. After each story,rone pair in

each group will discuss_the story. First; one member of the palr w111 give

an opinion; then the other member of the pair will give an opinion. Both

members may express the same opinion or different opinions. The other pairs

will then be able to comment after the designated pairs have expressed their
oplnlons." Each pair will comment on one situation.

Procedure and organization

1. Read the f1rst story. Members of pair number one should comment.
Small groups discuss (3 minutes)..

2. Choose one group to comment to the whole class on ‘the story (1 min-
ute) . »

3. After one group comments; allow the other ngups to comment.

4, The teacher should question the students' reasonlng. Some possibié

lead-in questions accompany each mlnlstory.

s, Contlnue with the other stories 1n the same manner,
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 WORKSHOP FOUR' ckdss .SEX INTERACTION
AFFECTIVE: RIGHTS OF PEOPLE, SHEET TWO

o

After all the stor1es have been read and dlscussed the teacher may o

6.
ask the children to think of other "unfair' situations to discuss.
concerning where "rights' come from (optlonal follow=-up).

Problems -

1. Some studentsfmeyihot7th1gk”th§t7the”§1tu§tIons are unfair. The
teacher may have to take more time and pursue with- the students how

o they would feeI in similar situmations, etc.

2. . Gne”@emhengfithe pair may dominate. The teacher should make a p01nt
of ;em;ndlng the students that each member of the palr must express
an opinion and support it,

Evaluation

The teacher should observe if students, in future activiti€s, behave more
fairly and are less quick to make fun of Cross-sex frlendshlps or to exclude

people on the basis of sex.,

v

Ministories

1.

- John and Mary are,going,tofthefpiaygiéuhd They both see a swing

and 4 slide. Both children want to swing. John runs and gets on

the swing. Mary pushes John off the swing and gets on herself,

a. Are anyone's rights violated in thls story, i.e:, is anything-
unfair? '

b. Did Mary have the Tight to push John off the >w1ng7 Doés John
have a Tight not to be pushed off the sw1ng-—e ges safety7
Does Mary have a right to sw1ng7

c. What should Mary have done? What,Shbuid John have done?

d. If John told Mary that he wouldn't share the SW1ng, what .should
.bMary do next?

e: How wouid you feel if you were Mary? John?
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'WORKSHOP FOUR: CROSS=SEX INTERACTION
AFFECTIVE:

2,

RIGHTS OF PEOPLE, SHEET,THREE

A group of boys is playing softball in the fzeid’ Alice walks up
and asks if she may play, too. The boys laugh and say, 'No!"

‘a., Is this situation fair?

b. Does Aiice have a right to play ball with the other children?

c. .Does it matter how well Alice plays? What if Alice. is an excel-

lent player? (Are boys who can't play well excluded? How can

children become better players if they aren't allowed to prac-
tice?)

d. What should Alice do?

"e. Do the boys have a right to exclude Alice?

f. What would you do if you were one of the boys” If you were
"Alice?

Bob was wa]kinﬁ to school with his frlend Donna. A group of children

who were in Boub's class saw him and all laughed and teased him for

having a girl as a friend.

a, How would you feel if you were Bob? Donna? How would you re-
act? '

b. What can or should Bob aa? waaé can or should Domna do?

c. If you were one of the chlidren in the group who were tea51ng

Bob, how would you feei” What would you do?

d. Is this situation fair? (People have a right to choose their

own frlends )

26
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WORKSHOP FOUR: CRG-S-SEX INFERACTiin

MODEL CURRICULUM UNIT

LANGUAGE ARTS: CRAZY ANIMALS

Thls act1v1ty is de51gned to promote CROSS SEX INTERAGTION by hax ng students

write- descrlptlons and draw pictures in cross-sex palrs. .

Materials required

i

2.

?éﬁéii§

Drawing ﬁaﬁér_(i2" x 18")
Céﬁﬁééitroﬁ paper |
Erayons

Blackboard

Chalk

Ovérﬁéad projector

Transparency (Attachment #1) -

PregaratiOn

1. Prepure transparency (A*tachment #1) .

2. Prepargfa list of words to aid spelling that could be placed on theé
blacxboard (Attachment #2).

3. Students should have studied adjectives.

introdnctlon‘

1. Say, "Today, you are g01ng to write a descrlptlon of the craziest
animal you can thlnk of,"

2. Here! 'S an example of a _crazy an1ma1 descrlptlon I wrote.r (Attach—

- ment #1, transparency, is shown to the class. Cover up the drawing

done by the teacher.)

3. Call on a voiunteer to read'the description aloud.

4. Call on a volunteer to draw the head of the crazy animal on the trans-

parency. Do the same for the tongue, neck, body, legs, feet, etc.
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WORKSHOP FOUR: CROSS-SEX INTERACTION _
LANGUAGE ARTS: CRAZY ANIMALS, SHEET TWO

Reveal the drawing made by the teacher. Ask the students to examine
both drawings closely. :

Ask, "Aré the drawings similar?"
a. ﬁﬁhg;was,it possible to come up with such a similar iilustration?"
" [(Well-written de5cription)
b. '"What kinds. of words make our wr1t1ng‘more descriptive?" (Ad-
jectives)

Procedure and organization

Say "Now you are g01ng to work in pairs to create your very own

crazy animal. Make it really unusuail." :

"Working together, write your descrlptlon on a p1ece of eomp051t10n

paper. Make yocur illustration on the piece of drawing paper pro-

vided. Be sure to make your animal an 'IT'."

it's tog ‘secret!" -

'"When you have finished wr1t1ng, you will exchange pape:s: with an-

other pair of partners and then you and your partner will try to -

draw the animal that is described-on-the-second—piece—of-drawing————
paper you have.'

"How well _you and your partner write your description -will have a

great deal to do with how well your classmates will Ee able to draw

your an1ma1 SO do try to include as many details as you can. Be

sure to say what color your animal is."

"Once your classmates have completed the1r 111ustrat10n, compare it

with yours. If the 111ustrat10ns aren't 51m11ar, try to determine

the redson why'" (e.g., poor description, poor 1nterpretat10n)

A551gn a boy and gxri at random to work tbgether as a pa1r. Be

sure to tell each pair what other pair they will be exchanging

written descriptions with.

Pass out materials and ask the students to begin work.

" €irculate around the room.

o

Do
-

: - 262



WORKSHOP FOUR: CROSS-SEX INTERACTION
LANGUAGE ARTS: CRAZY ANIMALS, SHEET THREE

Problems
1. Lack of creativity on the part of some students.
a, Offer ideas and suggestions. to the student pair.
b. Words placed on blackboard mxght stimulate ideas (Attachment #2)

2. Students finish at different rates. Ask the faster students to in-
vent another crazy animal.

3. Some children can't draw as well as others.
a. Encourage all t6 do their best.
b. Noné will be penalized bécausé theéy can't diaw.
C. EncOUrage the sﬁudénts to keép their drgwiqgé Simpie.
4. One member of the pair may dominate. The teacher should make a point

of reminding the students that they are to work together,to draw. the
animal and write its description.

=T 1,7 Observe- thE‘reactlons ‘of cross-sex pairs to one another's descriptions
’ and r..ings.

2. 0Obs.cve the success of drawing an animal that has been described on
the paper they've been given.

/
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WORKSHOP FOUR: CROSS-SEX INTERACTION
LANGUAGE ARTS: CRAZY ANIMALS, SHEET FOUR

ATTACHMENT #1
. A SNADOGDUCKZEB
It has a brown head like a puppy's: Its tongue.is forked like a snake's and

its neck is as long as a giraffe's: Its body is shaped like a duck's, but

it has four elephant legs and people: feet: It wears shoes and socks, too!
It gets the 'zeb" on the end of its name because it is striped like a zebra,

Student's drawing: (Conceal teacher's drawing)




 WORKSHOP FOUR: CROSS-SEX INTERACTION
LANGUAGE ARTS: CRAZY ANIMALS, SHEET FIVE
ATTACHMENT #2
A list of words to aid spellirg can be put on the board:

giraffe enormous
snake gigantic
goose - fuzzy

duck stripes
elephant ' webted

zebra spots ,
skinny solid

tiny ~ bow legs

You may think of others to add to the list.
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WORKSHOP FOUR: CROSS-SEX INTERACTION

MODEL CURRICULUM UNIT
MATH: ROLL TO ONE HUNDRED

Overview
This activity is designed to promote CROSS-SEX INTERACTION by having cross-

sex pairs play a math gamc in small groups.

Materiais v ;ired

i. it;pcrr
2. Penci's
3, Dice: 8 pairs
ﬁregération
1. Have available paper, pencils, dice.

Four small groups slould b2 selected. Each group should have four

2.
to six students, with an equal number of boys and girls, selected
at random. The students are grouped in cross-sex pairs, in alpha-
betical order. ‘
Iritroduction

ptay a game of chance. What do I mean by chance?"
"For example, when you flip a_coin and call heads or
up is by luck or chsnce. Pulling a straw out of a
i The

Say, '"We are going to
(Wait for response.)

tails, whatever turns
group of straws and trying to get the longest one is luck or chance.

game of chance that we are going to play is with dice.”
Procedure

a. "Begin the gamé by having one person roll the dice."

b. "Write down thé sum of the two dice on your paper."

27y
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WORKSHOP FOIR: CROSS-SEX INTERACTION
MATH: ROLL TO ONE HUNDKED, SHEET TWO

¢. '"Pas: .'he dice to your partner, wi ~s the same thing."

d. ”chp pqssxng the dice around the cisrcle from pair to pair,

cach time adding your sum sum to all the previous sums you and

your partner achieved.'

e. 'You and your partner must reich a combined sum closest to 100
wiihout going over 100."

f. ‘'When you think yow should not take any more turns, juSt oy
'Pass,' and pass the dice on to the next person. You and -nur
partner must make this decision together."

g. ”It you take the chance and go over the suin of 100, you must
cdll 'Out,' and you and your partner dre out of t“° game.,"

h. 'At the end of the game, show your final sum to your ;- oup and
Have dnother pair check your addition."

i. "The winner is the pair with the score closest to, but not going
over, 100."

4. The teacher should roll the dice and demonstrate:

First roll is a d a 3 Sum is 9 Total sum is 9
Second roil is 5 . a2 Sum is 7 Total sum is 16
Third roit is a 7 and a 1 Sum is 8 Total sum is 24

You keep going until you gPr as close to 100 as you think you can
without taking a chance of going over 100.

5. The students play the game.,,Thc teacher moricors the game to make
surg all the players are following the rules.

6. Upgn compictioh df tHc game, +he studont: may %elect another cross-
s¢x partner and play it again, or the teacher n: v proczed with the

{ \\\//fol]ow up activity.

Problems

S
Students @ re Impatlcnt when ha1t1ng for their turn to roil the dice: This

could be rectified by having : 're dice and smaller groups or by having the
students mentally add their opponents' scores.

¥

27
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WC_.SHOP_FOUR: CROSS-SEX INTERACTION
MATH: ROLL TO ONE HUNDRED, SHEET THREE

Evaluation
L]

1. Observe the students' perseverance in completing the game.

2. Check the stulents' papers for correct addition.

3. Observe the students' interest to see :f they would like to play =gain,

Follow-up

Assign cross-sex pairs. Each pair is given one piece of paper, one pencil,
and a pair of dice:. They are to make up ten math problems using the dice.
One member of the pair rolls the dice and writes the sum of the dice on the
paper. Then the other member takes a turn and rolls the dice and writes the
sum on the paper. They add the two numbers and have created a math problem.
They keep doing this until they have ten problems; for example:

First person of pair rolls a 2 and a 6; on their paper they write au
8 (the sum of the dice). '

Second pérson of prir rolls a 3 and a 4; on their paper they write a
7 (the sur of the dice).

The pair adds the two numbers.

(1) 8 (2) (3) (4) (53
+7
15

(6 (7) (8) (9) (10)

The teacher collccts and checks the papers.
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WORKSHOP FOUR: CROSS=SEX INTERACTION

MODEL CURRICULUM UNIT

SCIENCE: MAKING AN ANIMAL CHARTY

I

Overview

This ILtLV1t) 1s dcs15ned tu _prem-ite CROSS-SEX INTLRACTION by hav1ng bys and
girls create animal information c..arts. b

Materi.ols required

1. hncycicpedias

2. Teachor- or 11brdr) ~-donated resource books cn animals {(about 30 books)
3. Filmstrips on classification

4; 2' x 4' lined oaktag

5. Crayons

A~. Lined -omposition paper

7. Pencils

8. Chalkboard

9. Chalk

10. Masking tape

11. Filw tiip projectors or previewers

Preparation

The teucher shiould ensurc that the resources are in class and make a sample

chart with headings (Attachrant #1): The students shouid have been taught

simple classification an/or characteristics of reptiles, amphibians, in-

sects,; birds, and mammals {Attachment #2 and filmstrips, if available). L

Introduction

Say, '"Today we are going to do research on five different groups of animals.
You will be divided into five different teams and will do your reSearch on
one of these animal groups as a team."

27,
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W“"\SHOP FOUR CROSS SEX INTERACTION
SCIENCE: MAKING AN ANIMAL CHART, SHEET TWO

Proce”ure

31ﬂL1 D1V1de the class into five teams, each having E§MSQE?i_? nu@bey~of
boys and girls as is possibles T

2. Select three girls and two boys to lead teams.
3., Teii the students that the leaders are responsible to:
a: Make surc the task is compieted. 77
b. Divide teams for different smaller tasks (see procedure 5,
part c¢).
c. Approve the information gathered.
d. Approve the final layout.
e. Ersure that all team members get to put their information on
the chart.

4. Tell the students that the entxre team will receive the final grade
on the chart. T oy are to wori as a team.

5. Explain how the project will be done.

"Each team will research one of thé i iiciing groups of animals."

(WrItc 1ist of five on the board.) ' =.:: as$sign an animal

group to your team.'
b. Put sample vutline on board with tape (Attachment #1).
c. '"The foilowihg areas must be covered by vour team,'
npList three characteristics of your animal group."
"txst twentv different and Spec1f1c names of anlmals in

your group, for example, 'fence skink' as opposed to
'Ilzard' "

"List flve ways your animals are useful ito people."
"List five types of homes."
"List five things they eat."

d. '"Do your research usxng the sources in the room. Write a rough

copy of your flndlngs and have them approved by your team leader,"
e. '"Put your findings on tne oaktag chart."

f. "Whenr v tave fYiunished, put your chart on the wall with tape;"
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_____ WORKSHOP FOUR: CROSS-SEX INTERACTION
SCIENCE: MAKING AN ANIMAL CHART, SHEET THREE

6. As%ign the animal groups to the teams at random.

7. Students should start research as yeu c1rculateT,keep1ng them on

task and directing them toward the source books.

Problems

1. Leader(s) may not want responsibility. A solution is to take a
leader aside and explain that you need him or her as your assistant
because you can't be everywhere to help at once: The leader's

assistance is a realiy Important favor to you.

2. ﬂgmbers of teams may not ;1ke the task thelr leader haé as§igned and
may verbalize or act out their dissatisfaction. A solution 1s to_
remind the entire team that it is a team and that all membe¥s will
get the same grade, '

Evaluation

Teacher observation of task completion for subject matter, CROSS-SEX INTERAC-
TION, and cooperation with each other and team leader.

FolioW—up
1. Entire group could give oral presentations of facts iearned so other
groups coul- - ¢ needed information.
2. The t - .aders could prepare a presentation to the other groups.

[eadersh:p tralnlng could be followed up by meeting the team leaders

(73}
.

at lunch and discussing the situations they encountpred in class

during the activity and remedies for-them:

4. Leaders could prepare their teams' Findings on ditto Sheets for
distribution to other groups. '
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WORKSHOP ~OUR: CROSS-SEX INTERACTION

SCIENCE: MAKING AN ANIMAEL CHART, SHEET FOUR

ATACHMENT #1

____ NAME OF ANIMAL GROUP S

I. Characteristics
II. 20 -nimals
I1I. Uses

Iv. Types of homes

V. What they eat




. __WORKSHOP_FOUR: _CROSS-SEX INTERACTION
SCIENCE: MAKING AN ANIMAL CHART, SHEET FIVE

ﬁegtiies
Scaly skin, cold-blooded, backbcues, leathery eggs

Amphibists

Smooth, moist skin; lay jellylike eggs; gills when young, lungs when
adults; cold-blooded

Birds

Feathers, lay hard eggs, warm-blooded

Insects
Three body parts, six iegs, no backbone
Mammals
Give milk to young, have hair or fur, warm-blooded

o
)

e
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WORKSHOP FOUR: CROSS-SEX INTERACTION

MODEL CURRICULUM UNIT

SOCIAL STUDIES: COLONIAL AMERICA

Overv1ew

This act1v1ty is designed to promote CROSS-SEX INTERACTION by having boys

and girls work together to complete a worksheet on men and women of colonial
times.

Materials required

1. Two ditto masters

2. 36 copies of dittos (30 of ditto #1, 6 of ditto #2)
3: Penciis

4, Chalk and cﬁalkboard

Preparation
1. Prepare ditto #1 and copies.
2. Prepare ditto #2 and copies.

3. D1v1de the class into six crots .sex groupz of five (two boys and

three girls or thres ULoys sna two girls), Write the groups on the
chalkboard.

4. Establish areas of th~ »»om For the groups *to work in.
5. List six name= on chalkboard:

Mary K. Goddard

Benjamln Franklin

Sybille Masters

Eli Whitney

Paul Revere

Sybil Ludington

Iﬂtréduciidﬁ

Sar, "Toc ne are going to plav a guessing game. It is a,game"in whiah you
h)vc to gu °sg vhat person did wha® achievement. On this ditto there ars two
col.ms." {Hold up ditto #1:) '"One column hLas Six names listed and the ~thur
YR
25y
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WORKSHOP FOUR: CROSS-SEX INTERACTION
SOCIAL STUDIES: COLONIAL AMERICA, SHEET TWO

column has six historical achievements listed. Draw lines to match the names
with the achievements. You are going to work in groups._ You will each get

a ditto Sheet; but you can quiétly discuss your reasons for your choices with
the other members in your group.'"

Procedure

1. Say, "I have listed thw groups on the chalkboar‘n viease find your
name and your group. Group 1 will now gather here' (point to area),

"Group 2 will gather hav" " etc,

2. '"You have less than £ .: i "utes to complete this ditto, so you need
to get right to work: ! ~uld like you to d}§gussith;§iqulet1yrso
that you. do not distui’ °. other groups. When everyone in your

group has completed the aitto, send one person from your group to me.

I will g2 ve that person amnother ditto from which you can get the

correct aiswers.'" (Pass out ditto #1:)
5. Students should comnete the ditto. Teacheér should monitor activity.

4. Upon completion of ditto #1, teacher should make sure each group
gets one copy of ditto #2.

5. The teacher should call tlmé about five minutes after ditto #2 is
handed out. Hzve all students return to their own seats with their
dittos, : .

6. Ask ehtire class:

4. 'How many people got them all right?" Ask those people (if any),
: "Did you know the answers or did you guess?

b. ”I would guess that all of you have heard of the men on thls

llst but not too many of you have heard of the women Let's

see. How many people have heard of..:? Raxse your hands high

so 1 can ea<11y count them:'" Teacher should go through the list

.of names ‘on the chalkboard and count raxsed hands for each.

Teacher should make sure the students' responses are honest.
If in doubt thc tcacher can pInpoInt IndIVIduais and ask them

hqvcn 't heard as much about the women as about the men.' {Collect
-ditto- #2 and use for follow-up. Everyone will get a copy.)
. o

2Y.,
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WORKS!OP_FOUR: CROSS-SEX INTERACTION
SOCIAL STUDIES: COLONIAL AMERICA, SHRD™ TriiGE

brobiems

1. Students muay not get busy right away on task. Teachér can remind
students of the limited time they have to compl'=f2 the witts.

2. Students may be apprehensive to admit they Haven't heais ¢ people.s

Teacher can remind them that it is only a game and that we are going
to find out why we haven't heard of &oi:: of these people.
Evaluation
i. Did all participants .completé the ditto?

5. Had students heard of all the people on the 1is??



Sybille Mastérs
écnjumih ?rankiin
Maty K. Goddard
£li Whitney

Paul Revere

Sybil Ludington

WORKSHOP FOUR: CROSS-SEX INTERACTION
SOCIAL STUDIES: COLONIAL AMERICA, SHEET FOUR

DITTO #1

277

Invented a machine for cleaning and
curing corn.

Made a midnight. ride to warn the
colonists that the British were
coming.

Inventor, and publisher of the

Pennsylvania Gazette.,

‘publisher of. the Maryland Journal

and Faltimore Advertiser and printer

of t'> Declaration of Independence.

Invented a machine for cleaning
cot M.

Mz-= a midnight ride to warn the
cc:unists that the British were
coming.



WORKSHOP FOUR: CROSS-SEX INTERACTION
SGCIAL STUDIES: COLONIAL AMERICA, SHEET FIVE

DITTO #2

Philadelphia; Pennsylvania, in 1790, He was recognized as printer, author,
philanthropist, inventor, statesman, diplomat; and scientist. He became

Benjamin Franklin was born in Boston, Massachusetts, in 1706 and died in

sole owner of the Pennsylvania Gazette. He wrote about earthquakes and other
natural pheromena in his newspaper. He invented a stove with an open fire-

box, which heated rooms better than a wall fireptace.

Miry K. Goddard was authorized by Co~cress on January 18, 1777, to print the
official copy of the Declaration of 'nc.pendence for distribution to the
state legislatures, Mary 7. Jdard mide the Maryland Journal and Baltimore
Advertiser famous through °~ revo .utxon. She was postmistress of Baltimore
and also operated a thriv- ; ookstore:

Sybil Ludington was sent by her father, Colonel Henry Ludington, to ride
twenty miles at midnight to warn the colonial militia that the British were
coming.

Sne invented a machine for cleaning and curing corn and ma% -.g hominy. Her
husband had to apnly for the patent on her behalf, since *n accordance with

English common law, a5 a married woman she had forfeited her civil rights.

Sybitle Masters was the first person in the colonies to receivs a patent.

piul Revere on the 19th of April, 1775, rode to Lexington, Massacl . ‘tts, to

warn Hancock and Adams that the British were coming and to alert the country-
aide to the arrival of the troops.

Eli Whitriey was the inventor of the cotton gin and a violin maker. He al.»
worked in iron and became a maker of nails. Others copied His invéntion

and he made practically no money from it. He made guns by a new method and
manufactured guns for a government contract.

oo
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WORKSHOP FIVE

HOW DO WE SEE FEMALE LEADTRSHIP?
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WORKSHOP FIVE: FEMALE LEADERSHIP

SCHEDULE

This uoykshop is composed of ten activities and rcqu1rc€ approximately two
hours to conduct. A break is recommended between Activities Six and Seven.

Rcéifigg Workshop Activity
10 mins; 1: Classtoom curriculum ﬁciﬁty Animals' review
10 mins. 2. Thinking about FEMALE LEADERSHIP
Part A: Who do you think are leaders in your LlaqsroomV
Part B: Story completion review (from WORKSHOP ONE)
I5 mins. 3. What is a lcader? Discussion activity
15 mins. I. What do we do to promoté FEMALE LEADERSHIP?
5 mins. ©. Childrén's léadership opportunities in the classroom
S mins. 6. What other teachers have said ab99§¥ﬁ§MALﬁ LEAﬁEﬁSHTP
BREAK BREAK
20 mins. 7. Workshop overview: FEMALE LEADERSHIP
10 mins. 8. Rescarch findings
45 mins. 9. Reading and developing FEMALE LEADERSHIP model cur-
riculum unitsv
5 mins. 10. Tecacher's research materials

Commitment page
Teac}cr s research sheet
References

m f
0e)
<

281




WORKSHOP F1VE: FEMALE LEADERSHIP

MATERIALS AND EQUIPMENT

One copy of the following for instructor's usc:

Trungpdrbnciéé énc dnd,fWO:”,CﬁéSS;SEX,iNTEﬁACTiON review and
Strategies for increasing CROSS-SEX INTERACTION (Activity One)

Overhead projCCtor with extension cord

land calculator

Grease pencii

Worksliop meeting room with blackboard or wall space

Transparency Three: Who do you think are leaders in your classroom?

(Activity Two)

One for_each_participant:

WORKSHOP FIVE schedule (hand out at beginning of scssion)

Blank paper (Activity Two)

Pens or pencils (Activity Two)

Discussion QUéStionS (Activity %ﬁrééj

"What do we do?" sheet (Activity Four)

Classroom ieadership record (Activity Five)

What other teachers have said about FEMALE LEADERSHIP (Activity Six)
Rescarch findings fact sheets (Activity Seven)

The following five FEMALE LEADERSHIP model curriculum units (Activity
Nirie) (subject area is in parentheses):

Cooperation walk (affective domain)
Sentences--switching and“swapping (language arts)

Expanded-form numbo game (mathematics)

Reading and logging daily weather (science)
Famous women in politics (social studies)

FEMALE LEADERSHIP evaiuation Form (Activity Nine)
FEMALE LEADERSHIP commitment page (Activity Ten)
Teacher's research sheet (Activity Tén)

References (Activity Tén)
L'V .



WOKKSHOP FIVE: FEMALE LEADERSHIP

ACTIVITY ONE
CLASSROOM CURRICULUM ''CRAZY ANIMALS' REVIEW
10 minutes

What this activity is about

This first activity is a review of the model curricuium unit "'Crazy Animals"
that tcachers used iIn their classrooms and for which they completed the
evaluation forms for this workshop session.

The purpose of this activity is a group discussion to review

in_the classroom. Be sure that the following CROSS-SEX INTER-
ACTION guidelines exhibited by the model curriculum units are
covered during the discussion:

1. Intcraction between boys and girls is central to the
activity.

o

Cross-sex grouping is treated as a natural activity;
participation is enconuraged.

| 5. CROSS-SEX INTERACTION is used in a variety of class-
‘ room activit.es.

~

Muterials_necded

"\

\

¢ Transparencies One and Two

llow to present this activity

DO: ] ] ] B S
Conduct a discusrion session using the following
questions.

1. DID YOU HAVE TO MODIFY THIS ACTIVITY?

2. DID YOUR STUDENTS NOTICE THE CROSS-SEX INTERACTION THEME?

3. WHAT WERE YOUR STUDENTS' REACTIONS?

4. DID YOU MODIFY OR DEVELOP YOUR OWN LESSON PLANS TO REFLECT
CROSS-SEX INTERACTION? DO ANY OF YOU WISH TO SHARE YOUR
LESSON PLAN WITH THE GROUP?

5. DID YOU HAVE DIFFICULTY MEETING THESE CROSS-SEX INTERACTION
GOALS? ' o

2di
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WORKSHOP FIVE: FEMALE LEADERSHIP
ACTIVITY ONE, SHEET TWO

NEXT:
Show Transparericy One. Review the CROSS-SEX
INTERACTION goals with workshop participarts.
6. WHAT CHANGE IN YOUR INSTRUCTIONAL STYLE DID YOU NOTICE AS
A RESULT OF WORKSHOP FOUR?
7. DO YOU THINK THAT THE MODEL CURRICULUM LESSONS MET THE
CROSS-SEX INTERACTTON GUIDELINES?
THEN:

Show Transparency Two. Review the CROSS-SEX INTER-
ACFIGN guidelines with workshop part1c1pants. Be
sure to brIng out the points mentioned in the intro-
duction to this activity.

~
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WORKSHOP FIVE: FEMALE LEADERSHIP

ACTIVITY TWO
THINKING ABOUT FEMALE LEADERSHIP
10 minutes

'/

What this activity is about

The purpose of this activity is (1) to reintroduce the concept of FEMALE

LEADERSIHIP to the workshop participants and (2) to reiate FEMALE LEADERSHIP

to whit autually hdppcns in the teachers' classrooms. This activity consists

of two parts, which then lead directly into Activity Three. Part A is:
Who do you think are leaders in your classroom? Part B is: Review of the.
story completion (Activity One) from WORKSHOP ONE. Each segment should take

about five minutes.

Materials needed

© pRiank paper for participants

L Pens or pencils for participants
® Transparéncy Threé: '"Who do you think are leaders in your classroom?"
®© Gréasc pencil

PART A: WHO DO YOU THINK ARE LEADERS IN YOUR CLASSROUM?

How to present this activity

DO: :
Make sure that all partxcxpants have a blank sheet
of paper and a pen or pencil. Pass out supplies
as needed.
SAY: THINK OF THREE CHILDREN IN YOUR CLASS WHO ARE LEADERS AND WRITE
THEIR NAMLCS DOWN ON THE BLANK PAPER.
1.
2.
3.

BE SURE TO WRITE THE NAMES OF THE FIRST THREE CHILDREN YOU THINK OF.
IF YOU TEACH MORE THAN ONE CLASS CONSIDER ONLY YOUR HOME BASE OR
HOMEROOM CLASS.

29;
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WORKSHOP FIVE: FEMALE LEADERSHIP

ACTIVITY TWO, SHEET TWO

DO:
Piuse a momerit , untll evoryone has written three
names. Then %how Tranqurency Throe At this

time vou need to get a tally of responses from the

participants. Ask them to raise their hands as

youi ask the three follow1ng questlons. Fill in

the number of teachers who thought first of a boy,

under "Boy" then f111 in the number of teachers
who thought first of a giri, under "Girl." Con-
tinue for thc second and third ieader; Do this

on the transparency.

The ranking order in which the children are thought of is
important.

_Boy | Girl

SAY: 1. HOW MANY THOUGHT OF I‘Ill FIRST CHILD
LEADER IN CLASS AS A: : _

2. HOW MANY THOUGHT OF THE SECOND CHILD _
LEADER IN CEASS AS A: , -

3. 1iOW MANY THOUGHT- OF THE THIRD CHILD
LEADER IN CLASS AS A: ‘ ' J—

TOTALS - -

THEN: o ] . ] .
Using the results on Transparency Three, conduct a
brief group discussion using these questions.

1. HOW MANY PARTICIPANTS ‘THOUGHT OF BOYS FIRST AS LEADERS?
2. HOW MANY PARTICIPANTS THOUGHT OF GIRLS FIRST AS LEADERS?
3. DID MORE PARTICIPANTS THINK OF GIRLS FIRST OR BOYS FIRéTé

4, LOOKING AT THE TOTALS, DID MORE PARTICIPANTS THINK OF GIRLS
OR BOYS AS LEADERS?

5. WHAT DOES TiiIS MEAN ABOUT LEADERSHIP iN YOUR CLASSROOM?
6. DO YOU THINK THIS IS A PROBLEM?

29+
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WORKSHOP FIVE: FEMALE LEADERSHIP
ACTIVITY TWO, SHEET THREE

If more participants identify boys as leaders than identify
girls as leaders, we consider this to be a probiem. This

can indicate there is an imbalance in the leadership pattern

in these classrooms. If no imbalance is reported, you may

W1Sh to explore the meaning of ”leaier" more extensively in
Activity Three.

PART B: STORY COMPLETIOM REVIEW (I'ROM WORKSHOP ONE)

What this activity is about

The workshop participants should now be thlnklng about who dre leaders in
their classrooms. The purpose of Part B of this evaluation exercise is to

have them think about their attitudes toward girls as leaders.

In WORKSHOP ONE, part1c1pants were asked to complete story stems for The Cap-
tain's Story, The Cook's Story, and Playing on the Playground. You were_ggged

to transfer the numbérs from the summary. sheet in WORKSHOP ONE to the summary
sheet below.

StorXﬁCompletion éummary Sheet

) Boy G1r1 Elther/ o
(Used ""he') (Used "she') ,Nelther TOTAL

The Captain's Story

S
o

: o
|

|

|

‘ o
|

\

Percentage (divide by TOTAL)

How to present this activity

DO:
Copy the summary Sheet above on the blackboard.
Explore the reasons why the workshop participants
3aw "Térry the Captain" as either a boy or a girl.
What does this mean about their attitudes toward
girls as leaders?

‘
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WORKSHOP FIVE: FEMALE LEADERSHIP
ACTIVITY TWO, SHEET FOUR

i
o

Following is an examplé of how this Summary sheet is completed.

~ Boy.  Girl Either/ |
(Used ""he') (Used ”she“) Neither [TOTAL
The Captain's Story 25 2 3 30

(25:30)x100= | (2¥30)x100= | (3+30)x1009

Percentage (divide by

TOTAL) - 83% 7% 10% 100%

SAY: DO YOU REMEMBER THAT IN WORKSHOP ONE YOU COMPLETED A STORY ABOUT .
TERRY THE CAPTAIN? ON THE BLACKBOARD IS A SUMMARY OF HOW_MANY OF
YOU THOUGHT TERRY WAS A BOY, COMPARED TO HOW MANY OF YOU. THOUGHT
TERRY WAS A GIRL. A CAPTAIN I5 A KIND OF LEADER. DOES THE IDEA
OF A GIRL AS A CAPTAIN SEEM STRANGE TO YOU?_ WERE YOU CONSCIQUS.
OF WHAT MADE YOU SEE TERRY THE CAPTAIN AS EITHER A BOY OR A GIRL?

el Ay From previous éxpérience we expect few participants to have

e1:2£§3;:> thought that Terry was a girl. In general, words like cap-
tain; chietf, leader, and boss evoke pictures of men. For
example, con51dpr the Big Chief and the Little Chief., If
the Little Chief is the Big Chief's son; why isn't the Big

Chief the Little Chief's father? Why? Because the Big Chief
is the Little Chief's mother.

b g
(]
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WORKSHOP FIVE: FEMALE LEADERSHIP

ACTIVITY THREE

WHAT IS A LEADER? DISCUSSION ACTIVITY
15 minutes

What this_activity is_about

The purpose of this activity, as the title indicates, is to have participants
look at "What 1is a leader?"

As we mentijoned in Activity Two, the word ''leader' conjures up
an image of a tall, strong, forceful, charismatic, intelligent
man, Political leaders, military leaders, religious leaders--
all are seen as men, So in this exercise we expect partici-
pants to use "mascullne” adjectives in describing a leader;
particularly a formal leader. Look_ for more Ufemlnlne” adjec-
tives for informal léaders, especially for volunteer activity
leaders. If this$ occurs in the diScusSions, point it out.

Materials needed

» Copies of discussion questions for each participant

How_to_present_this_activity

oo: -

Pivide workshop partICIpantq into §@g}1 groups for
discussion. Four- to SiX-person groups are recom-
mended. Distribute copies of the discussion ques-

tions to each teacher.

If time permits, and you wish to summarize these small-group discussions with
the workshop group as a wholé; ask that Someone in each Small group make brief
notes to be shared orally with the entire workshop group. If you wish,; make
an overhead transparency Summary Sheet basSed upon the disScussion questions.

SAY: IN THF LAST EXERCISE WE LOOKFD AT WHO YOU THOUGHT WERE LEADERS IN
YOUR CLASSROOM. NOW WE'RE GOING .TO BREAK INTO SMALLER FOUR- TO SIX-
PERSON GROUPS TO DISCUSS "'WHAT IS A LEADER?" USING THE DISCUSSION
QUTQTTONS ON. THE HANDOUT, YOU WILL HAVE 15 MINUTES TO DO THIS
ACTIVITY.



WORKSHOP FIVE: FEMALE LEADERSHIP

ACTIVITY FOUR

WHAT DO WE DO TO PROMOTE FEMALE LEADERSHIP?
15 minutes

What this activity is about

Part1c1pants 1n this workshop session have compieted activities of looking
at what a leader is and who dre seen as lg§d§r§ in the ctassroom.. 'This

activity continues the evaluation by having participants examine how they
provide leadership opportunities in the classroom,

Materials needed

e (Copies of '"What do we do?" sheet for each participant

How_to_present this activity

DO : : , : .
Distribute the '"What do we do to provide FEMALE
EEADERSHIP?'" descrlptlon sheets, Have partici-
pants read and complete the activity as described.
Allow about 10 minutes for the write-up.

NEXT : ~ —

When participants have flnlshed tist on the black-

board the part1c1pants' strategies- to provide lead-

ership opportunities in the classroom. After list-

ing the strategies, briefly discuss each one. Was

it difficult for the participants to think of class-

room situations that provide ieadership opportunities?

Were these opportunities more likely to be opportu-

nities for formal or informal leaders?

o
G-
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WORKSHOP FIVE: . ﬁEMALE LEADERSHIP

ACTIVITY FIVE

CHILDREN'S LEADERSHIP OPPORTUNITIES IN THE CLASSROOM
S5 minutes

What this activity is about

This research exercise is a follow-up to the last exercise, 'What do we do to

promote FEMALE LEADERSHIP9" For this actlvlty, teachers shonid think about

leadership opportunltles in their classrooms, 1dent1fy several opportunltles
that provide leadership, and record which cﬁxldren use these leadership op-

portunities.

On the €lassroom Leadership Record we have listed several .
format and informal leadership opportunities. _You may wish
to tist others identified by the participants in Activity
Four. In any event, the idea here is to get the tecachers

to keep a record of who the leaders in their classes are.

If there is an imbalance by sex; it should appear soon after
starting the record. Teachérs should be encouraged to modify
their behavior so that the imbalance is rectified.

_ There may be some discussion about this activity, but it is basically home-
.work. Classroom students should not be permitted to view this rccord.

Materials needed

@ (Classroom Lcadéréhip Record for each participant

llow to present this activity T T

Do:
Distribute Classroom Lcadcrshxp Record and exptain
what the participants are to do.

29



WORKSHOP FIVE: FEMALE LEADERSHIP

ACTIVITY SIX

WHAT OTHER TEACHERS HAVE SAID ABOUT FEMALE LEADERSHIP
5 minutes

What this activity is about

Frcquently, teachers initially think that providing leadership oppurtunitics
for girls is done at thc cxpense of opportunities for the boys in the class-
room. Although this is not truc--equal lcadership opportunities beitefit both
boys and girls--many uorkqhop partxupantg may feel uneasy about the idea of
FIWAII LEADERSHIP. To heip dlspct these fears, we have again included state-

ments from the teachers who helped develop und who used the model curriculum

units and the uo*kqhon serics,

Materials needed

® (opics of "What other teachers have said about FEMALE LEADERSHIP"
for each participant

How to present this activity

DO: : ] T - *f““'”_“""“_’"”"—w

1§ out copics to ecuach Ud}tlclpdnt Have them read |
over the teacher comments on FEMALE [EADERSHIP. IFf .
yvou'd like, or if time allows, ask for workshep par- |

ticipant comments or reactions. |

If time atlows, take a short bredak here So that participants may stretch
their tegs or have a cup of coffee.

\} 1] '\_/J

ERIC

Aruitoxt provided by Eic:



WORKSHOP FIVE: FEMAEE LEADERSHIP

ACTIVITY SEVEN

WORKSHOP OVERVIEW: FEMALE LEADERSHIP
20 minutes

What this activity is about /

This activity is a further discussion on the subject of FEMALE LEADERSHIP,
The workshop activities which have just been completed--defining leadership,
examining who are typically leaders; and thinking about providing leadership
opportunities in the classroom--should have led directly into this presenta-
tion.,

How to present this activity

SAY: IHIS PRISIVTAIIOV DFALS SPECIFICALLY WITH THE PROBLEM OF THE LACK

QF - [MAII IIADIRSHIP ANU WHAT CAN BE DONE TO REDUCE THE PROBLEM

IN OBSERVING CHILDREN AT SCHOOL, IN THE CLASSROOM; OR ON THE PLAY-
GROUND, WE SELDOM SEE GIRLS IN CHARGE OF ACTIVITIES. MORE OFTEN,
WE SEE BOYS TELLING GIRLS WHAT TO DO; BOYS DISTRIBUTING MATERIALS,
BOYS BEING, IN GENERAL, MORE PUBLIC LEADERS. IN THIS PRESENTATION,
WE WILL DISCUSS SEVERAL SIMPLE ELASSROOM MANAGEMENT TECHNIQUES

YOU €AN USE TO PROMOTE FEMALE LEADERSHIP,

Wil DOES "o EEADY MEAN? WEBSTER DEFINES THE_VERE TO LEAD IN _
SEVEERAL WAYS. TO LEAD IS TO GUIDE ON A WAY; ESPECIALLY BY GOING.
I[N ADVANCE: TO DIRECT THE OPERATIONS, ACTIVITY; OR_PERFORMANCE OF;
TO HAVE CHARGE OF; TO GO AT THE HEAD OF; TO BE FIRST IN OR AMONG.

WHEN GIRLS OR WOMEN LEAD, THEN THERE IS FEMALE LEADERSHIP. ARE
LEADERSHIP ACTTVITIES USUALLY ASSOCIATED WITH WOMEN? ARE WOMEN
LEADERS TODAY?

ACLORDING IO WOMYN IV THE LABOR FORCE A DOCUMFNT PUBLISHED IN 1976
BY THE BUREAU OF. LABOR STATISTICS; THE ANSWFR TO THIS QULSTION 1S
FRIQUINTIY MO_FOR MANY IMPORTANT OCCUPATIONS

INF[RNAIIONAIIY THIRF WERE NO FEMAIEVHFADS OF STATE IN 1976. IN
UNITED STATES POLITICS TWO WOMEN WERE STATE GOVERNORS;, BUT THERE
WERE NO WOMEN IN THE UNITFD STATES SENATE, AND NO WOMAN HAS EVER
BIIN PRES IDENT OF THE UNITED STATES. 1IN MANACEMENT WOMEN ACCOUNT
FOR 18 PERCENT OF ALL NONFARM MANAGERS AND ADMINTSTRATORS HOW-
IR, ONLY 5 PERCENT OF WORKING WOMEN ARE MANAGERS AND ADMINISTRA-

5, COMPARED TO 14 PERCENT OF WORKING MEN,

30
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WORKSHOP FIVE: FEMALE LEADERSHIP
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WOMEN ARE JUST BEGINNING 10 ASSUME LEADERSHIP ROLES AND THERE MAY
Bi: FEW ROLE MODELS TO ENCOURAGE YOUNG WOMEN_TO TAKE_ LEADERSHIP.

ROLES: DO SEIOOE EHILDREN ASSOCIATE LEADERSHIP ACTIVITIES WITH

WOMEN? TO WHAT ROLE MODELS ARE THEY EXPOSED? DO THEY VIEW WOMEN
AS LEADERS?

iN A 1976 STUDY INVOLVING FOURTH AND FIFTH. GRADFRS IN A SUBURBAN

SCHOOL DY <TRICT, 878 STUDENTS WERE ASKED ABOUT FEMALE LEADERSHIP,

IN SOME AREAS,; THE STUDENTS HAD uADfCQNSIDERABLE EXPOSURF TO WOMEN
AS LEADERS;: MORE THAN 60 PERCENT OF THE BOYS AND GIRLS IN FHF
FOURTH AND FIFTH GRADES HAD BEEN_ lN ;7SCHQO[ UNIT THAT HAD A WOMAN
AS UNIT LEADER; HAD BEEN IN A GROUP OF GIRLS AND BOYS, SUCH AS A
TEAM OR A CLUB, WHERE A GIRL_WAS CHOSEV AS A LEADFR OR CAPTAIN

OR HAD WATCHED TWO PROGRAMS ON TELEVISION WHICH HAD FEMALE SUPER-
"IEROLS.

IN OT'IER AREAS, THE STUDENTS HAD HAD LESS THAN A MODERATE AMOUNT
OF EXPOSURE TO WOMEN AS LEADERS. LESS THAN 40 PERCENT OF THE BOYS
AND GIRLS IN THE SURVEY HAD EVER BEEN IN A SCHOOL THAT HAD A WOMAN

PRINCIPAL; H\D GTUDIFD ANY FAMOUS WOMEN, OR HAD KNOWLEDGE OF A MAN
WHO {IAD A WOMAN IOR A BOSS OR SUPFRVISOR,

WHEN ASKED ABOUT 1nrMSF1vr9 THE GIRIS IN THE SURVEY DID NOT EXPECT
TO BE LEADERS AS OFTEN AS THE BOYS DID; TWENTY PERCENT OR LESS OF
THE GLRLS THOUGHT THEY WOULD BE A VERY 600D LEADER, COMPARED TO

MORE THAN 30 PERCENT OF THE BOYS. ALSO, G6IRLS WERE LESS COMFORTABLE
THINKING ABOUT BEING A LEADER THAN BOYS WERE;

TO EXAMINE CHILDREN'S AETUAL BEHAVIORS AND PERCEPTIONS ABOUT LEADER-
SHIP, A STUDY WAS MADE OF FOURTH AND FIFTH GRADERS IN MIXED-SEX
GROUPS; ALTHOUEGH 6VER 40 PERCENT OF THE ACTUAL LEADERS WERE GIRLS,
GIRLS WERE PEREEIVED AS LEADERS IN ONLY 5 PERCENT OF THE GROUPS.

IS FEMALE LEADERSHIP IMPORTANT? WHY? THERE ARE TWO REASONS.
i. LEADERSHIP SKILLS ARE NEEDED FOR MANY OCCUPATIONS, WITH-
OUT DEVELOPING SUCH SKILLS, GIRLS AND WOMEN ARE AUTOMAT -
ICALLY EXCLUDED FROM. MANAGIRIAL AND EXECUTIVE JOBS. UNLESS
"GIRLS THINK IT IS RIGHT TO DEVELOP THESE SKILLS, THEY WILL
AVOID USING THEM,

2. WITHOUT GIVINC BOYS IHL FXPFRIFNCI OF BEING LED BY GIRLS,
BOYS MAY HAVE DIFFlCULTY IN ACCEPTING A WOMAN AS A BOSS
LATER ON IN LIFE.

THERE ARE THREE GOALS IN INCREASING FEMALE LEADERSHIP IN THE CLASS-
ROOM.

FIRST, GIRLS AND BOYS SHOULD BE SELECTED EQUALLY OFTEN AS L.EADERS
JIN ALL ACTIVITIES,

f?'i;
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ACTIVITY SEVEN, SHEET THREE

SECOND GIRLS AND BOYS SHOULD BE SEEN AS EQUALLY COMPETENT LEADERS.

THIRD, THERE SHOULD BE CLASS ACCEPTANCE OF GIRLS AND BOYS AS LEADERS.

'HOW CAN YOU AS A TEACHER INITIATE AND ENCOURAGE FEMALE LEADERSHIP

AMONG YOUR STUDENTS7 HERE ARE SIX GUIDELINES WHICH MAY BE HELPFUL.

THEY RELATp TO SELECTION OF A LEADER, TO SUPPORT OF THE LEADER,
AND TO SOME PITFALLS.

WHEN YOU SELECT A LEADER, YOUR DECISION SHOULD BE BASED ON THE STU-
DENT'S COMPETENCE IN THE SUBJECT AREA, BUT MAKE SURE THAT THE SELEC-
TION IS NOT BASED ON SEX-ROLE-STEREOTYPED COMPETENCE.

IN GROUPS WHERE THERE IS NG FORMAL LEADER, MAKE SURE THAT BOYS BO
NOT CONTROL RESOURCES IN SUCH A WAY AS TO MAKE THEM LEADERS.

IN INTERACTING WITH THE €EASS, ADDRESS THE EEADER BY TITLE, SUCH

AS "CAPTAIN' OR 'LEADER,"

ALSO, BACK UP THE LEADER. MAKE SURE THE CLASS IS AWARE YOU ARE
SUPPORTING HER OR HIM:

WHEN THE LEADERS ARE TO CHOOSE THEIR OWN GROUPS, AVOID SELECTING
ONE GIRL LEADER AND ONE BOY LEADER. THEY WILL TEND TO CHOOSE TEAM-
MATES OF THEIR OWN SEX.

AVOID HAVING A GIRLS' TEAM AND A BOYS' TEAM BY CHOOSING TWO LEADERS
OF THE SAME . X OR BY ASSIGNING TEAMS.

WH\ IS THFRF A LACK OF FEMALE LEADERSHIP7 HOW CAN YOU AS A TEACHER

PROMOTE FEMALE LEADERSHIP IN THE CLASSROOM? IN THIS PRESENTATION
WE HAVE EMPHASIZED THE IMPORTANCE OF FEMALE LEADERSHIP AND OFFERED
GUIDELINES FOR INITIATING AND INCREASING FEMALE LEADER.HIP DURING
CLASS ACTIVITIES. LET'S BRIEFLY REVIEW THE GOALS.

GIRLS AND BOYS SHOULD BE SELECTED EQUALLY OFTEN AS LEADERS IN ALL
ACTIVITIES.

GIRLS AND BOYS SHOULD BE SEEM AS EQUALLY COMPETENT LEADERS.

THERE SHOULD BE €LASS ACEEPTANCE OF GIRES AND BOYS EQUALLY AS
LEADERS,

295

-«



WORKSHOP FIVE: FEMALE LEADERSHIP

ACTIVITY EIGHT

RESEARCH FINDINGS
10 minutes

What this activity is about

These fact shéets report what research has shown aboutigblxdren s beliefs
regarding FEMALE TEADERSHIP, These data indicate how the children in the
part1c1pants' classrooms may feel about FEMALE LEADERSHIP and the need for

intervention.

MatériaIs needed

® One copy of the Research Findings fact sheets for each participant

How to present this activity

DO:
Distribute copies of the fact sheets to éach partici-
pant. In this act1v1ty, the participants are to read
over the chxidren s responses to the questlons ) Con—

Be sure to bring up the follow1ng information.

SAY : WHY DO YOU THINK MORF BOYS HAVE NEGATIVE ATTITUDES ABOUT FEMALE
LEADERS THAN GIRLS DO? CONSIDER:

1. ALMOST 25 PERCENT OF THE BOYS THOUGHT THAT A WOMAN WOULD

NEVER BE PRESIDENT OF THE UNITED STATES.

2. BOYS WERE LESS LIKELY THAN GIRIS TO THINK THAT WOMEN WERE
* AS POWERFUL AS MEN,

3. BOYS WERE LESS LIKELY THAN GIRLS TO THINK THAT WOMEN WERE
BOUSSES.

IS THIS JUST A REFLECTION OF WHAT THE CHILDREN SEE IN THE REAL WORLD7

OR LEADERS7 CONSIDER WHETHER THE GIRLS AND THE BOYS IN THE FOURTH
AND FIFTH GRADES CONSIDERED THEMSELVES TO BE EQUALLY CAPABLE AS
LEADERS :

1. FEWER GIRLS THAN BQYS THOUGHT THEY WOULD BE GOOD LEADERS.

2. OVER 25 PERCENT OF THE GIRLS THOUGHT THEY WOULD NFVFR BE
A LEADER.
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WORKSHOP FIVE: FEMALE LEADERSHIP
ACTIVITY EIGHT, SHEET TWO

MORESBOYS THAN GIRLS THOUGHT THEY WOULD BE COMFORTABLE

BEING A CLASS LEADER.

WHETHER OR NOT THE CHILDREN HAD ACTUALLY EXPERIENCED
GIRLS IN LEADERSHIP POSITIONS:

EVEN THOUGH GIRLS AND BOYS WERE EQUALLY LIKELY TO HAVE
BEEN IN A SCHOOL WITH A WOMAN PRINCIPAL, FEWER BOYS THAN
GIRLS REMEMBERED THIS.

ALMOST NO CHILDREN COULD NAME A FAMOUS WOMAN THEY HAD
STUDIED IN SCHOOL:

ONLY HALF THE BOYS COULD REMEMBER BEING IN A GROUP OF
CHILDREN WHERE A GIRL WAS CHOSEN A LEADER.

EVEN THOUGH 100 FERCENT OF THESE CHILDREN HAVE BREEN IN
S€I00ES WHERE MEN TEACHERS HAVE BEEN SUPERVISED BY WOMEN
PRINCIPALS AND VICE-PRINCIPALS; ONLY .15 PERCENT OF THE_ . _
EHILDREN CAN THINK OF A MAN WITH A WOMAN SUPERVISOR. _IN_
ADDITION,; CONSIDER THE BIG DIFFERENCES BETWEEN CHILDREN'S
RESPONSES IN THE FIFTH GRADE AS COMPARED TO THOSE IN THE
FOURTH GRADE.
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ACTIVITY NINE

READING AND DEVELOPING FEMALE LEADERSHIP MODEL CURRICUIVM UNITS
45 minutes

What this activity is about

Cnce again; we are asklng you to give the workshop participants model cur-

riculum units to read and try out in their classrooms. For thrs actIVIty,

we are also requesting that edch part1c1pant develc his or her own unit.

Developing curriculum units is time-consuming, however and the workshop

fidy not be long enough for the participants to develop an entirely new unit.

The un1ts that are prov1ded as model units may be revised, added to, or sub-

tracted from if that seems ‘reasonable to the partICIpants. e
TSI What is really important here, however; is that the partici=
pants get the 1q§gs behind these units. You might want to
' go over them again w1th the part1c1pants. Stress the follow-
ing:

i. It is absolutely critical that the leader be competert.
The teacher does no one any favor by héving an incom-
petent leader reinforce a Stereotype in class; don't
let the female student - leader try until she has mas-
tered the task., A little waiting is worth having it
done right, and in the units we provide, any girl
{or boy) can perform the leadership role.

2. The second critical point is that the leader has to =

be a public leader, The leader can help change
Stereotypes only if she (or.he) is observed as a
leader by classmates. The teacher can help the

leader be accepted by supporting her in the role

~ .and by publlcly reinforcing her behavior.

Teachers may. be reluctant to give leadershlp roles to glrls only, espec1a11y

if they think that the girls are already the leaders: The activity in which

they are asked to keep a record of their students' leadershxp behaviors . (Ac-

tivity Flve) sh0u1d help them dec1de whether or not the girls are exhibiting

leadership behavior as often as the boys are: You shouid suggest that the
participants review again the results of Activity Five

3y
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WORKSHOP FIVE: FEMALE LEADERSHIP
ACTIVITY NINE, SHEET TWO

Materials needed

Orie cogy of the follow1ng five FEMALF LEADERSHIP model currlculum
units for each participant (subject area is in parentheses):

Cooperatlon walk (affectlve domaln)

Rcadlng dnd logglng dally weather (scxenée)

Famous women in government and p011t1cs (social studies)

One copy of the FEMALE LEADERSHIP evaluation form for each participant

lfow to present this activity

DO:

NEXT:

Divide workshop participants into small groups.
Each. group should ceonsist of participants who
teach the same subject area (Social Studies,
mathematics, and so forth). Again; four to six
persons is -the recommended group Size,
Distribute ofie set of the five FEMALE LEADERSHIP
model curriculum units to each workshop partici-
pant.
Ask the participants to read through the units,
~keeping the following questions in mind,

1. WHAT PATTERNS EMERGE FROM THESE MODEL CURRICULUM UNITS?

2. WHAT GENERAL PRINCIPLES OR GUIDELINES REGARDING FEMALE
LEABERSHIP CURRIGHLUM MATERIAES €AN YOU SEE?

When participants have read the curriculum units;
discuss the above two questions as a group,_Be sure
to bring up the ideas behind these units, If you
wish, summarize the FEMALE LEADERSHIP guideélines
discussed by the group; using an overhead transpar-
ency or the blackboard. Be sure to point out that
each model curriculum unit provides the opportunity
for a participant to reinforce a competent leader

in front of her or his classmates.
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WORKSHOP FIVE:
ACTIVITY NIAE,

FEMALE LEADERSHIP
SHEET THREE

THEN:

Ask each part1c1pant to wrlte in each group, an
original curriculum unit 1ncorporat1ng the concepts
and guidelines for promoting FEMALE LEADERSHIP,

The curriculum unit each develops should be used in
the classroom. Due to the_time constraints, par-
ticipants may have to complete these lesson plans
outside of the workshop. The participants should
fill out the evaluation form and bring it to the

next workshop.




WORKSHOP FIVE: FEMALE LEADERSHIP

KETTIVITY TEN

TEACHER'S RESEARCH MATERIALS
5 minutes

What this activity is about

At the end of this workshop session, you are zsked to distribute the WORNSHOP
FIVE: teacher's research materials. These include the FEMALE LEADERSHIP com-.
mitment page, a rescarch sheet, and a reference list,

The commitment pige is an evaluation and feedback tool for the use of the

workshop participants and is a means by which the participants can think
about:

1. €hanging their behavior as a result of their work in the €-A-R-E
workshop.
- 2. The desired dlrectlon and mechanisms for behav1or change in the
classroom. : '

3. Thelr own goals and da11y classroom practlces for promotnng FEMALE
LEADERSHIP,
4. whether or not participants have accomplished what they originally
intended to do.
The reSearch,sheet iists and describes,the activities that7WOrkshop”partici—
- pants are asked to complete in their classrooms and bring to WORKSHOP SIX.

Materials needed
® FEMALE LEADERSHIP commitment page for each participant
e  Teacher's research sheet for each participant

® References for each participant

¥

How to.present this activity

DO: -
Distribute copies of the teacher's research materials
to each workshop participant. Be suré to givé the
participants a few minutes to fill out the commitment
page and reviéw the résearch sheet and references.

F
l
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WORKSHOP FIVE: FEMALE LEADERSHIP

TRANSPARENCY ONE

CROSS-SEX INTERACTION REVIEW

Definition of ERGSS-SEX INTERACTION

"Mutual or reciprocal action or influence between males and females' ¢

Goals for increasing CROSS-SEX INTERACTION

1. There should be a balance in the number of boys and girls in all
groups.

2. Interaction among group members and, therefore, among boys and
girls should be central to the group activity.

3. _CROSS-SEX INTERACTION shouid be maintained as a norm for classroom
activities,

W
s
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WORKSHOP FIVE: FEMALE LEADERSHIP

TRANSPARENCY TWO

STRATEGIES FOR INCREASING CROSS-SEX INTERACTION
7
Assignment
1. Quickly assign groups.

2. Vary selection procedures.

Grouping
1. Form groups before partnerships.

2. Make groups small.

Encouragement

1. Be natural.
2. Encourage participation:
Activities
1. Use instructional activities calling for interaction.

2., Use cross~sex groupings daily. .
; g p
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WORKSHOP FIVE: FEMALE LEADERSHIP

TRANSPARENCY THREE

WHO DO YOU THINK ARE LEADERS IN YOUR CLASSROOM?

Eoy>_ Girl

1. How many thought of the first child

leader in class as a:

2, How many thought of the sécond child
teader in class as a:

3. How many thought of a third child

leader in class as a:

TOTALS

s
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(Reproduce oné of everything in this section for each participant)




WORKSHOP FIVE: FEMALE LEADERSHIP

HOW DO WE SEE FEMALE LEADERSHIP?
SCHEDULE

rhis workshop is composed of ten activities and réquires approximately two
hours to conduct. A break is recommended between Activities Six and Seven.

~ Time

Required Workshop Activity
10 mins. 1. classroom curriculum "Crazy Animals" review
10 mins. 2. Thinking ab0ut EEMALE,LEADE&SHI?ii?i

part A: Who do you think are leaders in your classroom?
Part B: Story completion review (from WORKSHOP ONE)

15 mins. 3. What is a leader? Discussion activity

15 mins. 4. what do we do to promote FEMALE LEADERSHIP?

5 mins. 5. Childven's leadership opportunities in the classroom
5 mins. 6. What other teachers have said about FEMALE LEADERSHIP
BREAK ~ BREAK

20 1 s, 7. Workshop overview: FEMALE LEADERSHIP

10 mins. 8. Research findings

45 mins. 9. Reading and developing FEMALE LEADERSHIP model cur-

riculum units

Ln8., 10. Teacher's research materials
Commitment page
Teacher's research sheet
Re ferences

o
Fas
C
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WORKSHOP FIVE: FEMALE LEADERSHIP

ACTIVITY THREE

WHAT IS A LEADER? SMALL-GROUP DISCUSSION QUESTIONS

There are both formal (appointed or elected) leaders and 1nforma1 (voluntary)

leaders. #n example of a format leader would be President of the United

States or president of the Parent-Teacher Association. An example of an
informal leader would be the person who organizes a neighborhood potliick
dinner or rent strike. Think about formal and informal leaders in your
classroom; o ;

1. What sorts of activities have formal teaders?

2. What sorts of activities have informal leaders?

3. Do you think there are differences among the kinds of people who

are formal leaders and informal leaders?

4. What kiﬁds of éﬁdféctériStics do fOrmal or informai leaders have;

5. fiow do students react to leaders?

a. When the leader is assigned?

b. When the leadér is sélécted by the students?
6. Are tliere différénces in how boys and girls react to leaders?
7. Are there différenceés between girl leaders and boy leadzrs?

8. Do boys accept girl leaders? Do girls accept boy leaders?

W
o
(g
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WORKSHOP FIVE: FEMALE LEADERSHIP

ACTIVITY FOUR

WHAT 1O WE DO TO PROMOTE FEMALE LEADERSIIP?

Think of a gitl in one of your classes who is competent,; but does not demon-
strdte her competence in front of her classmates, If you wanted to give her
the opportunity to exhibit her ability,; what would you do? Please describe

in detail what you would do.

(O]
[
-~
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'WORKSHOP, FIVE: FEMALE LEADERSHIP

ACTIVITY.FIVE , f R

CLASSROOM LEADERSHIP RECORD

Student Name Appointed or Elected Leaders
P

o P

List the students in your class in the left-hand columii. o
Examire the leadership activities at the head of the chart. Add or
- subtract activities to fit your classroom.

N =

Record each time a student is a leader. o , -
Use chart to ensure that each child gets to lead or be a "star" equally.
Do not show this chart to-students,

31t '-‘-'jf""rj . | 3 ]g
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WORKSHOP FIVE: FEMALE LEADERSHIP

ACTIVITY SIX

WHAT OTHER TEACHERS HAVE SAID ABOUT FEMALE LEADERSHIP

Therc are many things expected of little girls that are not
expected of little boys and vice versa. Little boys are
supposed to be mory aggressive, more boisterous, more ath-
tetic, more self-assured, more go-getters than little girls.
L1tt1e girls are SsuppoSed to be more polite, gquieter, more
cooperative, more interested in schoolwork than little

boys. All of these traits have characteristically appeared

in boys and girls because of att1tudes that surround them,
because of things adults expect from them.

One k1nd of act1v1ty that helps break thlS pattern is one

Maklng glrls leaders creates the opportunlty for glrls to

outgrow- their set pattern of behavior; Making them leaders

creates a situation in which a girl can become more confi-

dent, more self-assured, more aggressive, and better re-

spected by her classmates both boys and glrls.

Femate 1eadersh1p is the area in wh1ch I be11eve the most
stress is necessary. Statistics tell us quite a bit, and

the most frightening ‘thing I found in looking at the East

‘Windsor readout was that about three-quarters of the girls
felt they would not be good leaders. Seventy- flve percent
had never been leaders and about 50 percent would never want

to be bosses. In the adult working world, only 18 percent

of all administrators are women. How can women be assertive,

have confidence, and show progress, if the determxnatlon to
do so 1§ ronexistent? At what point in theﬁllfe of a nlne-
or ten-year-old girl was her 'will stamped on?

We as teachers are combatlng another env1ronment the home.

Mother or other female relations may or may not work; which

could be a great influence: The burping dell. commerc1als on

TV could be a great influence. There could bé thouSands,
but somehow we must rekindle that dying flame of determina-
tion, )

Of course; there are always girls in a class who may know

all the ah§wers or just have loud voices. We cannot ignore
them, but our concentration should be on the child who does
not say or do much out of the ordinary, yet could do SO,

Without favoritism or obvious ploys, this type of child
31
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, WORKSHOP FIVE ] FEMALE LEADERSHID
ACTIVITY SIX WHAT OTHER TEACHERS”SAID -SHEET-TWO.

must be made aware of the fact that being a leader is satis-
fying and that these qualities atre within her grasp.

Actually, the unobtru51ve ch11d should have less of an awk-
ward "coming out" because she is already considered unobtrusive

by her peers and acquaintances. The transition could be slowed

just becduse the child must gain her own confldence.r ‘We must

make her aware of her capabllltles without scaring her more

deeply into her hote.

Agg{nj patience and careful planning are very necessary to

promote leadership. This promotion should appear in all areas
of school 11fe--<cholarsh1p, sports soc1a1121ng, etc. If

home: When 1t is begun, perhaps with one ch11d at f1rst, 1t ;
must be continued. If there is a spark, a fire could and should

follow.

P M
Grades 4-=5

It is important -to integrate female leadership activities into
the regular day-to-day classroom curricular activities because
there are great dlfferences between what boys and girls be-
lieve about leadership and power.

Girls have far too long taken the submissive roles, have far

too long been satisfied with being the followers, the caboose

on the ten-car train, while the boys have 1ndu1ged themselves

in the dominant roles; have been the leaders; the engine, the

power, and have had the glory of the. resp0n51b111ty of maklng

sure everythlng is runnlng smoothly and on time. Not. many
girls see themselves as the wielders of power and authority.
Now maybe .that stems.from the home environment, where Daddy
wears the pants. But who is to say that the store doesn't
have a pair of pants to fit Mommy! We cannot change what hap-
pens at home, but we do have an integral part in girls' growing
emotionally, socially, and academically within the classroom.
In the 1976 survey of fourth_ and fifth graders in our school
district, more boys than girls had the opportunity to be lead-
--grs.  -Of that-same-groups; more—boys—thought-that-they were
good leaders than girls. More boys also thought that they
would feel comfortable as class president than glrls.f There
could be many possible answers or reactions to the responses
on thlS survey. Maybe the glrls were never given the chance
to be leaders, whether in school, at play, or in the home.

How could they possibly comment on whether or not tiey felt

as though they were good or bad leaders if they were never
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WORKSHOP FIVE: FEMALE LEADERSHIP _ .
ACTIVITY SiX, WHAT OTHER TEACHERS SAID, SHEET THREE

put in that position? How could they comment on feeling com-
fortable or uncomfortable as a class president if they were

never given an opportunity in which to sort out their feelings?

By being aware of the feelings and opinions of these youngsters,
a teacher could definitely see the need for a female revival.
If the girls are given chances or opportunities to become: leaders
in some aspect or area in which they have shown excellence or

. interest, they may just feel comfortable in their positions and
I hope would build up their self-esteem, their self-worth, and

" their total self-image: Instead of taking or receiving the

orders; they would be giving them: As shy females experience

leadership activities,; they would build up their self-confidence
and accept the authority that has been given to them. The

more experience girls have in grammar school, the more aware
they will ne about adulthood and the opportunities available to
them as adults: :

They might then not respond negatively to survey questions re-
garding opportunities of being a boss because they will have
cxperienced this role and will have enjoyed it and will realize

that females just as well as males are equally qualified to be

bosses or presidents or to fill any other male-stereotyped role
in ‘life:

We as teachers and eéducators know that something like this does
not occur overnight. We must begin somewhere and sometime; and
that time and place is now; We don't want it to be fifty more
yéars or éven a hundred years from now that we start seeing_.
results. We can urge tomorrow's women by starting today. If.
we provide the girls with the opportunities now, by the time
_they are adults they will have come to realize their equality
to men in all aspects of adulthood. The Sooner we begin the
process, the sooner we will observe the rules.

P. M.
Grade 5

AS we examine the number of women in positions of leadership

in our society--corporaté and government--it is readily appar-
ent that the proportion of females in high positions. is grossly
smaller than that of the total female work force. Part of

the blame for this must be laid on the deliberate exclusion of
women from these positions., Those women who have aspired. to
enter fields that have been traditionally male have met with
discouragemsnt at the least, and juota systems; outright dis-
crimination, and hostility from males and from society in
general. Women have had to prove themselves 'better! than

32,
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ACTIVITY SIX, WHAT OTHER TEACHERS SATD, SHEET FOUR

men for the same jobs or fér admission to professional schools.
Indéed, it was the exceptional woman who persevered and over-
-, came these obstacles to success,

Since most womeri, like most mern, are not imbued with exceptional
devotlon to a dlfflcult godl, we must try to equallze the op-

portunities. Much of thlS can be accompl1shed by legal means

and changing atticudes toward the realization that abilities

are nomn- sex-determlned But women also need to discover their
own capabilities for leadershlp.i SIngle-sex organizations

such as the Girl Scouts, Campfire Girls, and girils' schools

have prov1ded a means for females to be leaders of other fe-

males. Few, if any; organxzed _groups. that contain members of

both sexes have provxded opportunxtles for females to assume

leadelshlp. HIgh school class presidents, vice-presidents,

and treasurers have tended to be males, while females be-

come the secretaries. Mixed-sex teams are rarely captained

by females; It is easy to understand, then, vhy many bright,

capablc gIrls take the lesser parts in m1xed -sex organlzed

act IVIt ies:

In the classroom we have a unique opportunity to provide for
fematie 1eadersh1p of mixed-sex groups, Using the regular
curriculum, we can in a natural way give girls the chance to
realize their leadership abilities; while males can learn to
accept the idea that female leadership is not a strange oc-
currence. At the same timé,; by carefully stricturing the
situation and préparing the fémales who are to lead, we can

4l1so ensure that the experience will be successful and posx-

tive. Again, these leadershlp experiences should begIn in

kindergarten and continue throughout 5ch0011ng.7 It -is not

enough to concentriate on one or two grades while neglecting
the rest of a child's school years.

By prov1d1ng opportunlules for successfui femate leadershlp

in conjunction with reducing sex stereotyping and creating

mixed-sex work and play experiences, we can produce adults

who will be able to achieve their individual potential un-

hampered by sex-orlented conditioning.

J. T.  _
Grades 4-5

and its importance today., I hope to show that females have
not been given proper training in leadershlp and need to start
at a very young age experiencing it; so they can dec1de later
in life whether or not they would 11ke to become leaders and
how to do so. :
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CACTIVITY SIX, WHAT OTHER TEACHERS SAID, SHEET FIVE

This is an arca wherc teachers can help. They can provide
the nccessary expericnces for children to enjoy leadership in

a safe and secure atmosphere. They can allow females to lead
groups of children of both sexes:' They can provide the atmo-
spherc of rcal-iife situations for young children. '
Female leadership is important in the classroom because it gives
the females the chance to experience their own actions and capa-
bitities in'a place where they can make mistakes and get correc-
tion and learn how to do things better.

If femalcs aré given the opportunity to learn about leadership
from a young age into their high school years, they will be
better prepareéd to go about gaining leadership in the outside

world., They will have the skills to deal with both males and
females in the system. Then there will be equality:

In sumning up this paper, 1 would like o say that Ffomale
leéadérship is important for the equality of the sexes and also
for the world to hear other opinions of how to handle things.

The world needs all the help it can get in the areas of foreign
affairs and pollution control. Without this extra added help
that women can offer, then only 50 percent is being given to
aid the world. This isn't enough. : : ’

j. W. -
Grade 5

Femalte leadership roles should definitely be part of any normal
elementary child's educational program. The earlier it starts,

i fecl, the better off thé students, both males and females;

will be, After all, most youngsters (although more mothers

are working in thé current generation than in past generations)

spend the first five years of their lives exposed to the "mommy"
at hoiie who cooks, cleans, does the laundry, and not much of
a~ything else, at least not in the same way that a ''daddy"

has to function. "Daddy leaves the house every day; he's the
oné that earns the money for food, clothing, toys and games.

He pays the bills, makes all the major decisions, is in charge

of everything, and is the great protector of the children and

mommy." -Of coursc, this is generaily the-child's-viewpoint; ... .

and not mine. I know it seems stilted; however, I feel that
this is what many children believe because in a lot of ‘cases
they are taught this either consciously or subconsciously by
their parerts, For this reason, I feel that early exposure

of the child to the reality that females can, are, and will
continue to be lecaders in ail walks of life is a very important
point for the schools to enforce and teach.

3o
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The passive; sweet girl will remain passive if she doesn't real-

ize that she ‘can be ﬁore ‘than Just a housewife and mommy. She

be a leader and thlnker. Chlldren look up to thelr elders and,
peers, and they must see in these people and their actions that
female leadership is not wrong.

The malés, on the other hand, should be taught that it i§,ﬁ6E
wrong for a girl to bé active in sports and a leader in all
aspects of school 11fe. They should also be made to realize

that it's not wrong for the males to let the females help them
out, show them how to do things, and also be at least an equal
partner in sports and any other position in life.

This role of the female leader can become part of the school

curriculum in many different areas; Generally; it can be done

by giving the females spec1f1c jobs in the classroom (although

males should get their equal share of tasks, also), by roles

of re5p0n51b111ty, by 1nvolvxng fematies act1ve1y in sports

activities, by having females operate equipment that normally

boys would be asked: to operate, and by having females be in

charge of teaching 1essons or miniclasses involving items

that aren't necessarily ''girl-oriented" activities.
Yy '8

Students should also be exposed to female iéaaersﬁip roles

in another way, through books; néwspapers, magazines, and
television: . All sorts of people (including females) in all
walks of life should be discussed. The female should be
made to realizé that she can be anything she wants to be if
she works at it. The males should be made to realize that
these women; past; present; and future, have an 1ntegra1 part

in making this the great country that it is and that they

will continue to make it an even greater country, prOVIded

they are allowed opportunities to do so. The elementary
grades are the grades that are very infiuential for these
young ‘children, Therefore, that is why ai «<f the activities

and ideas should start early in school 1iIv¢ 50 that the

child doesn't develop attitudes that in & ‘ater grade may

not change no matter how good a program is presented.

\D. H’ -
Grade 5

I feel as a participant of the Educational Testing Service
workshop that female leadership should be integrated_into
"the regular school day and into the academic curriculum.
Although female leadership is mot well accepted by male
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ACTIVITY SIX, WHAT OTHER TEACHERS SAID, SHEET SEVEN

counterparts or even sometimes Uy female members of our
society, we should reinforce the concept that all pecple

arée created equal and thewe should be equal opportunity for
léadership roles. As experiments have shown in the past and
experiments in my classroom have verified, the boys continu-
ally take over a group and enforce their own leadership. -
The surprising factor in all these experiments is that the.

females—readily—accept-leadership that comes from their male
counterparts. Most girls feel that they belong in a secondary
role taking notes; typing, or being the little helper. This
has to change, as these girls are not prepared to occupy
positions of leadership in our society. Whether or not they
want a position of leadership is not the question. The ques-
tion is, is each and every student equally prepared for any
roile he or she may be thrust into? :

Placing a girl in your class as head of the clean-up committee
is not the answer. She must be placed in a position of lead- -
ership that is not traditionally fémale and that is respected
by both boys and girls ir the classroom., Heading the science
committee, organizing a football teém. or being responsibile
for her group's participation in a class project are good

examples of placing a female student in a prestigious role.
Only then will the male members of the class begin to respect
the femalcs in important leadership roles. This will set the
stage for future encounters and help both sexes readily accept
this new role reversal. Not only will the boys accept the fe-
male as a leader, but the girls will be batter prepared to
dccept the responsibility of these leadership roles.

Placing the female in front of the classroom to head the class
and act out the dual role of teacher and student is another

popular approach toward enabling the female to set her best

foot forward and be a leader. There are; however, many prob-
lems that can occur, which the teacher should be aware of and
take measures to prevent to avoid unpleasant results for.
both the female leader and the class as a whole.

One such problem is that of cheosing which female has the capa-
bility of leading the class without being embarrassed and also
without losing control to dominant boys who may try to take
her authority away from her. The tiacher should observe the
students carefully and use his or her own judgment in setect-
ing the appropriate female.

Another difficiulty that has to be cvercome is to make sure that
the female in question is well prepared and has a thorough
knowledge of the subject matter to be taught to the class.

This will ensure that dominant, well-informed boys will not.
take the show away from that girl. Being well prepared will
engender security and confidence, which are important leader-

ship qualities. 3025
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DlsC1p11ne mus t be dealt w1th before the lesson starts, If

teachers were to 1ntervene durlng the lesson, they would be

tdklng 1cade15h1p away from the g1r1 and plac1ng it on their

own shoulders. Seating arrangements and a short talk about

manners before the iesson can help out in this situation:

Preparing our femaile you;h for leadership roles. is essent1a1
for them to survive in our future society..  With more women
entering the work force, there will be an increase in respon-
sible positions for whlch females can qualify. If they do not
feel equal or if men do not treat them as equals, they will
never really know what responsibility or leadership entails.

P. S.
Grade 5
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ACTIVITY EIGHT

RESEARCH FINDINGS

In 1976-1977, and again in 1977-1978; approximately 906 fourth- and fifth-
grade students in a central New Jersey school district were surveyed about
their attitudes toward femaie leaders. In this school district at the time
of the survey, there were four elementary schools, two of them with woman

principals. The vicé-principals of the other two schools were women. ° The

statistics show, however, that these children as a whole were not aware of

these women as leaders. This stereotype was held more strongly by the boys
than by the girls,

The sSurvey results are summarized in three areas:
1. Legitimacy of female leaders
2. Attitudes about oneself as a leader
3. Exposure to female leaders

Below and on the following pages are the questions asked of the children,

the possible responses, and the actuzl vesponses. For simplicity, not all
responses are reported.

LEGITIMACY OF FEMALE LEADERS

CHILDREN DO NOT VIEW WOMEN AS LEADERS

Q. When do you think a woman will be elected President of the United

States?
Percent responding 'never"
ath grade sth_grade
Girls 13.3% 9:2%
Boys 28.5% 23.6%

Q. Powerful people are people who get others to do what théy want them
to do, Who do you think are powerful?

Percent responding ''same number of men and women"

4th grade 5th grade
6irls 70.7% 72.9%
Boys 43.9% 34.2%
1

32
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ACTIVITY EIGHT, RESEAKCH FINDINGS, SHEET TWO

Q. Bosses are people who pay other peopie to work for them. Who do
you think are bosses?

Percent responding 'same number of men and women'

4th grade Sth grade
Girls 31.4% 48.3%
Boys 28.3% 28.9%

ATTITUDES ABOUT LEADERSHIP

GIRLS DO NOT EXPECT TO BE LEADERS AS OFTELX AS BOYS DO
Q. How good a leader do you think you are or do you think you would be?

Percent responding 'very good leader”

4th grade Sth grade
Girls 25.35% 18.3%
Bovs 37:1% 31.5%

Q. Are you a leader:

Percent responding ''mever"

4th grade stﬁ gradc
Girls 30.3% ”J 6%
Boys 22.4% 17.4%

BY THE FIFTH GRADE, GIRLS ARE NOT AS COMFORTABLE THINKING ABOUT BEING A
LEADER AS BOYS ARE

Q. Would you feel comfortable being:a class president?

Percent _responding ''yes' -

ith grade 5th grade
Girls 60:.0% 48.9%
Boys £0:0% 61:6%

In general glrls' attitudes about themsclves as leaders change ever in the
yvear from fourth to fifth glade. Look back over the last three question-
responsc sets; girls evidence less confidence in themselves as leaders over
‘time, Why.do you think this happens?
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ACTIVITY EIGH' RESEARCH FINDINGS, SHEET THREE

EXPOSURE TO FEMALE LEADERS
Q. Have you ever been in a school that had a woman principal?

Percent responding ''yes'

4th grade 5th grade
Girls 38.3% 50.0%
Boys 33.8% 37:1%

Q. This year in school, have you studied about any famous ‘vomen?

Percent responding "'yes' and naming woman

4th grade Stﬁ grade
Girls 4.65% 8.5%
Boys 6.3% 2.7%

Q. Havb,you ever béén in,a group of giris and boys (a team or a ciub)
in which a girl was chosen as leader or captain?

Percent re§ponding "yes'"

4th grade Sth grade
Girls 69.3% 79:4%
Boys 46,5% 55.4%

Q. Isrthcfe any man you can think of who has a woman for a boss (or
supervisor) ?

Percent responding 'yes"

4th grade Sth_grade
Girls 14.85% 20.8%
Boys 10.5% 14.85%

A STUDY OF INFORMAL LEADERS

To examine informal leadership; twenty-fcur groups composad of two boys and
two girls each were videotaped while they worked dat a cooperative boaid game.
These tapes were scored for how active and iniluential e-ch group member was.
In particular we scored (1) whether a child took physical control of the
activity bv plcklng up dnd holding a marker needed for the game to pr0ceed
and (2) whether a child took verbal control of the dctivity by talxlng more
than the others. Afterward, group members were dSkGd to 1dent1fy the person
who stood as a leader in the group. The resnlts were surprising.

32,
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If a boy exerted physical and verbal control over the group, the boy
was perceived as the group leader in eleven out of twelve groups.

If a girl exerted physical and verbal control over the group, the girl
was perceived as the group leader in only one out of six groups.

1. Boys assumed physical control in twice as many groups as_giris
did (sixteen groups to eight groups).:

2. Three-quarters of both boys and girls who assumed physical

control also assumed verbal control (for boys, twelve out of

sixteen groups; for girls, six out of eight groups).

3. Boy leaders were pércéivéd as leaders; giri leaders were not.

33y
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ACTIVITY NINE

Curriculum activity

1. 9Did you develop this curriculum unit? Yes No

For your own lesson: What kinds. of activities did your lessons
provide for girls to be leaders as well as boys?

2. For E~A-R-E modet curriculum: Pid you need to modify this activity?
Yes

No

_____ Yes

No

4. If yes, what were the students' reactions?
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ACTIVITY TEN

FEMALE LEADERSHIP COMMITMENT PAGE

1. My goals for promoting female iéadérship in my classroom are:

2 I will implement these goals in my classroom in the foiiowing ways:

4, Follow-up: Did I do the above?

Yes

No




WORKSHOP FIVE: FEMALE LEADERSHIP

ACTIVITY TEN

TEACHER'S RESEARCH SHEET f

Following is a summary of the WORKSHOP FIVE research activities you have been
asked to conduct in your:classrooms and the materials to bring with you to
the next workshop session,

i.

Activity Five: Classroom Leadership Records

Use and modify the classroom leadership record, indicating activ-
ities for which there can be student leaders. Record each time a

child is a leader. Be sure to bring the results with you to WORK-

SHOP SiX. Students_should not be _permitted to view this record.

Activity Nine: Reading and Developing FEMALE LEADERSHIP Model
Curriculum Units ’ '

Write 4 lessofi to use in your class that incorporates the principles
of FEMALE LEADERSHIP. Complete the evaluation form and bring it to
WORKSHOP SIX.

Activity Ten: FEMALE LEADERSHIP Commitment Page

Complete the FEMALE LEADERSHIP commitment page, listing your goals
and strategies for promoting FEMALE LEADERSHIP in your classroom.
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_ ACTIVITY TEN
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MODEL CURRIEULUM UNITS

(Reproduce for workshop participantsj
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WORKSHOP FIVE: FEMALE LEADERSHIP

MODEL CURRICULUM UNIT
AFFECTIVE: COOPERATION WALK
éVérview ;

ThlS act1v1ty is de51gned to give students the opportunxty to cooperate with
~others and reallze the 1mportance of cooperation and trust.

 Materials required

1. Pencils,
2. Ditto 1 and Ditto 2

3. One copy for each student of Ditto 1 and Ditto 2

4; White postal string (two balls)— ~ -~ -

5. Blindfolds (six of a cut-up sheet, for éxample)

6. Chalk and chalkboard

Preparation

1. Gather blindfolds.

2. Sét up a maze using string. Have the selected female leaders assist

in settirng up the maze. The string should be waist high. You may
set up the maze outside using trees and poles, or inside using chairs,
etc., although it is better out51de. Refer to sample aerial dia-

gram below., "X" indicates trees.

SAMPLE

watch — s1ight! : o
oit ’ ' —_ () 4_#,,:;>-*”" ) slightly
for dlp ' downhill
here
start end chair 7 poie
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3. Teacher should walk through the maze with one hand on the string
to make sure the string is correctly wrapped around the trees.
Students should be able to walk through the maze blindfolded:
There are no breaks in the strlng, in order to avoid confusion as
to what direction they should go when they come to .a tree,

4. Dividée thé class into five groups of six stu&énts; appoint a girl
leader for each group. Write the namés of the groups on chalk-
board ('"L'" stands for Leadeér). /
Group 1 _ éroup 2 éroup 3 i*”érdup 4 "Group 5
L L L L L

Introduction

Say; '"Does anyone know what ccoperatlon means?" (Walt for responses, )
"Cooperation means working with other people and being able to depend on theém.
We are™guing to take,a,cooperat;on,walk, Thé cooperation walk is a maze.

You will be blindfolded and walk through thé mazé in small groups."

Procedure

1. Break the class up into the designated groups. Say (pointing to
chalkboard),,"Flnd your name on the chalkboard The name at the
top of your list is the person who will lead you through the coopera-

tion walk.," .

2. Say, '"When we get outside; you are to sit down in your groups with
your leader."

3. '"The groups will alternate taking the walk: When your group is wait-

ing for its turn,; you are to sit absolutely silent and observe the
group that is waikxng. If you make any ﬁ015e, you will distract the
group that is taklng the walk. I would appreciate your cooperation.
Anyﬁhlng that you notice,; you are to write on this observation

papgr (show Ditto #1), Are there any questions?"

!
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AFFECTIVE: COOPERATION WALK, SHEET THREE B

4. Take the class outside. Make sure students are in their groups.
Pass out Ditto #1.

5. Say "This is the maze (p01nt to maze) Thls 1s where _you start N
(waik to start), and this is where you wo.l flnlsh (walk to finish).
You are to walk very slowly., If you' come to a dip or rise in the
ground you should turn and téll the person behlnd you. When you '
come to a tree, tell the person behind you. Make sure you pass back
all 1nformat10n.” 2

.3

6. '"May I have Grbup 1 line up here? (Llne them‘up at startlng p01nt
with leader first; and pass out blindfolds.) You are to put your
left hand on the string and ‘keep it there. Your right hand should
be holding onto the person in front of you, using a belt 1oop or a
shirt or blouse. Now, put on the blindfolds. Help each other and
make Sure you carnnot see." (Teacher should give assistance.)

7. "All other groups should now be ready to observe."

S. When all groups have gone through the maze, collect dittos and re-
turn to the classroom,

9. In the classroom pass out the second ditte for the students to com-
plete. , .
Problems.

students impatient with waiting for their turn to take the walk. Teacher

should intervene, repeating importance of silence.

Evatuation
1. Did the leadér gét the students through the maze?
2. Weére student$ cooperative? Did they help each other Eﬁiéﬁéﬁ the maze?
3. Wa$ the activity well prepared? Did it run smoothly?

4. Were the dittos compieted by all?

Follow=up

Sﬁare s’tudehts’i feellngs taken from second dIttO, in a class dlSCUSSlOH

Think up other ways and times it is 1mportant to c00perate. Read questions

~on the ditto aloud. Have volunteers read their responses.

Example: Were you scared? Why? Why not?

Wére you nervous? What made you nervous?
39
C;O
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DITTO #1

OBSERVATIONS

,éroup-?:

Croup 3:

Group 4:

Group 5:
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DITTO #2

Name

i: Were you scarcd?

2. Were you nervous?

3. Did you trust the leader?

4. Did you trust the person in front of you?
5. Would you iike to lead?

Why?

6. Is theré,anything that wouldn't be fun
about being the leader?

What? L

7. Would you iikerto do it again?

Why? : IR

o]

8. Would you like to do it by yourseilf?

Why? ... . _

‘9. Did you help the other people in your grdupé
Did you cooperate?

10. Was coopération important?

e 334
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WORKSHOP FIVE: FEMALE LEADERSHIP

MODEL CURRICULUM UNIT
LANGUAGE ARTS: SENTENCES--SWITCHING AND SWAPPING
Overview

This activity is designed to promote FEMALE LEADERSHIP by appointing a com=
petent female to lead a language arts game on differents kinds of sentences.

Materials réequired

1. Chaik and chaikboard

. Pencils

N

3. Composition paper

Preparation

1. Decide how to divide the class into groups with four mewbers in each -

(randomly; by seating arrangement, etc.).
2. The teacher should select a female otudent to lead. the lesson.
3. Give the female student a full explanation of the procédUre and let
her practice what she will say so that the lesson will run smoothly.
4. The female leader will write thé foiiowing on the chalkboard:
Statement :
QuéStion:l
Exclamation:
Command:
Make sure the female student understands the four different types of
sentences.,
5. The female leader will draw the following on another area of the
chalkboard:

Statement Question Exclamation Command

6. She will pass out paper.
34
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LANGUAGE ARTS: SENTENCES=-SWITCHING AND SWAPPING, SHEET TWO

7. She will give the rules "of the game (see procedurcs).
8. She will monitor the game, call time, etc,
9. She will collect the papers and write the totals on the chalkboard.

10. The teacher should have paper and penciis available.

Introduction

The teacher says, "We are now going to have a quick review of the four dif-

ferent kinds of sentences and then you will play a game, . (female
1cadcr) will lead the review and will explain the rules of the game. You
will need to be 1n groups for the game. The groups are .

Pleasc move into your groups now and give vour attention to (femaic leader) :

Procedure

1. The female leader says, "There are four different kinds of sentences.
(She reads the different kinds from the chalkboard.) Can Someone
give an exampie of a statement? Please come and write it on the
chalkboard. (Do the samec for the other kinds of sentences.) Are
there any questions?' (llave several more examples of each given if
necessary; The teacher may need to assist.j

2. The female leader passés out paper and Says; "The rules of thc game
are:

a. 'Each person should have one piece of paper and one pencil."

b. "Each paper is for a different kind of sentence."

c. "At this time, one person in your group should head one paper
STATEMENTS Someone else in the group heads one paper COMMANDS

Someornie else writes EXCLAMATIONS. The fourth person shoutd
heidd one paper QUESTIONS, The four papers in your groups should

look like this.'" (Point to diagram on chalkboard.)
STATEMENTS QUESTIONS EXCLAMATIONS COMMANDS

d. 'When I say Go you should start to write sentences on your
paper. If your paper has the heading QUESTIONS, then you must
write questions on that paper, If it is headed COMMANDS; then

write commands on that paper. Do you all understand what you
are to do?" (Teacher may need to assist.)

31.
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Problems

t.

WORKSHOP FIVE: FtMALE LFADERSHIP

LANGUAGE ARTS: SENTENCES--SWITCHING AND SWAPPING, SHEET THREE

e. '"You are to write as many Sentences as you can. This is a race."”

f. "At Some point; I will call, 'Switch,' This means you are to
hand your paper to the person to your left, Let's all try that,
Pretend you are writing sentences and I call 'Switch'--everybody
do what you should do. Now you should have a new paper in front
of you. You must now write a different kind of senterice--what-
ever the paper has as a headlng at the top. Then, I will call
'Switch' again., Now you will be writing still another kind of
sentence. You will get the cpportunity to write four different

kinds of sentences."
g. '"One more rule: The sentences must be at least five words long."
h. '"When I say 'Time is up,' all pencils must be put down."

i. "Are there any questxons”” (Teacher shouxd intervene if direc-

tions have not been complete enough for the class to understand.)

j. "After the papers have been checked, we will take a count to see
which group has the most sentences." -

Play the game.

a. Every thréc minutcs the femalé leadcr -hould caii; "Switch,"

b. After twelve minutes, the female leader should call, "Time is
up.'" Teacher_should.monitor the class to mzke sure this activity
is being completed correctly.

when the time is up, the female leader should collect the papers.

The fcmale leadcr tclls the class, "Mr. Smlth (bHDStltUte teacher's

name) and I will check the papers and count the total number of

correct scntences We will announce the winning group and award

its members thelr prlhe at the end of the day" (if the tcachcr
chooses to give prizes).

3?@§iéﬁiéé&§i ﬁéyrﬁé §oﬁfd$éd iﬁ éiyiﬁé direction:: Make sure she is
organized and prepared to do this activity. It is essential for the
teacher to confer with her in advance, :

Class not on task--teacher and female leader should circulate -around
the rocm to monitor task,

34;
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Evaluation

1.

2.

Observe the students' reactions to and coopération with the female
leader.

The teacher should evaluate the fémaié studentis preparation, or-
ganization, and enthusiasm in carrying out this activity.

The teacher could also ask the female leader how she felt about doing
this activity.

Evaluate thé succeéss of the students in writing four different kinds
of senteénces,

!
Ny
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WORKSHOP ‘FIVE: FEMALE LEADERSHIP

MODEL CURRICULUM UNIT
MATH: EXPANDED-FORM NUMBO GAME
ﬁvérvicw

.Thls act1v1ty has been de51gned to demonstrate FEMALE LEADERSHIP in a review
lesson game on expanded numbers.

Materials required'

1. Construction paper and scissors
2. Magic markers

3, Chatk; erasers, and chalkboard

4, Markers for blngo (Numbo) card (could be made by cutt1ng up small
pieces of constructlon paper)

5. Numbo cards (one per Child)

5. Sample Numbo card Cattacﬁédj

Prépatatidn

1. Choose 4 competent female leader to play a game reviewing numbers
in expanded form,

2. Meet with the female student ahead of time to go over the review
lesson.

a. Tell hex that you have devised a blngo game calied Numbo for
the entire class to play. This game will have 30 bingo cards

with numbers in each block (see attachment),

b. The student leader and the teacher will prepare the 30 cavds
with magic markers and construction paper. The cords will be
adjusted to match the ability level of the class. If the class
can read and find expanded-form numbers in thousands, print
standard form in thousands on the card. If they can handle mil-
tions, print millions on the card.

c. Give leader a copy of expanded-form nu ¢ for all standard
forms on Numbo card (e.g., 6,463,896 = . .,00,000 + 400,000 +
60,000 # 3,000 + 800 + 90 + 6)..
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form on the board and students must f1nd the standard form on

the card: After students have finished looking, .She will put

the second number on the board underneath the first. She will
continue with this until someone goes numbo in one column.

e. G1ve leader proper preparatlon t1me w1th the teacher to make
the cards and to gain confidénce 'in conducting the activity.

Introduction

1. Say, "Today, will lead the class in a fun Numbo game.'
2. Teacher calls up female leader.
Procedure

1. Call on two chlldren (one boy and one gxrl) to pass out materials.

2. Whenieyeryone 1s prepared teader tells students that the object of
the game is to cover one column on the card and call out 'Numbo."
The: SE?dent,W}li then read over the standard numbers in the column
and the leader will check them off on the board.

3. Leader now tells students that she will print on the board and say
expanded forms one at a time and number theém. They will find the
standard form on the card and cover it with a marker. She will go.
slowly and wait for everyone to look the card over.

4. Answér any queéstions. Bégin thé game.

5. If there is time, piay the game again.

Problens

1. ,Leader may. be extremely shy., She could put evezvthlngfgqiaitape
recorder ahead of time and play game from that while teacher moni-
tors class. Expanded forms could be on a transparcnt; and shown
as recited on tape one at a time,

2. Students may not want to play.

a. All students will enJoy this game if the ability level is geared
for them.

“b. A rew: cd may be offered if you feel it will héip.

36 |
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Evaluation
1.  Ability of leader to conduct the exercise.

2; Ability of the students to identify numbers correctly from the board.
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MATH:

Other cards are made by using thesé samé numbers in different positions on *
.. t

ATTACHMENT

EXPANDED-FORM NUMBO GAME, SHEET FOUR

- SAMPLE NUMBO CARD

342

card. |
6,463,896 8,396,582 2,003,905 | 8068,857 | 4,856,963
| 7,985,307 79{§§§i§§§Aj:d_;fjéss,ésé ‘mﬁé,8§6,3ss | 6,869,987
8,482,037 2,385,968 FREE 4,856,897 | 5,857,789
4,321,183 4,392,987 4,382,983 3,000,600 7,000,000
3,096,837 5,683,389 6,896,987 2,000,000 5,869,896
3'56




WORKSHOP FIVE: FEMALE LEADERSHIP

MODEE EURRICULUM UNIT

SCIENCE: READING AND LOGGING DAILY WEATHER

Overview
 This activity is de51gned to develop FEMALE LEADERSHIP by prov1d1ng a 51tua—

tion in which a female demonstrates competence in reading weather instruments,
recording information, and acting as a class resource.

Matérials réquiréa

1. Largé oaktag weather chart

2. Magic ﬁarker _____
3. Class log (notebook) for weather readings
4, Baromcter

5. Hygrometer

6. Thermometer
7. Rain gauge

8. Pencils

Freparation
1. The largé oaktag chart must be made in advance by ydﬁ or tﬁé student.

2. The female student whom you want to expose to the leadershlp rolte

must be selectcd about a week in advance. Some criteria for selec-
tion of student:

a. Of above average intelligence
b, Shy, too much a follower

c. Social iééiété; etc.

3. Prlor to the act1v1ty, train the student leader to read the instru-

ments accurately, write the readings in a log book, and transpose

them to the chart (about 40 minutes). Make slire she demoristrates
a complete run-through of the activity. for you, so that she can
gain complete confidence. ~Make sure she understands generally how

each instrument works So she will be able to field questlons
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Procedure

i. Explain to the students that in this study on weather, they will

each be responsible for recording the weather for a specific class

period.
- /

2. Put the chart on the wall.and read and explain each heading, the

instruments used to measure; and how each measurement is labeled
(percentage [%], degrees [°], etc:). The definitions, forms of
measurement, and methods should be familiar to you as the teacher,
as this is a daily part of a unit on weather.

3. Tell the class that the methods used to get thé information to be
put on the chart will be demonstrated by (the
female student leader). ,

4. The leader writes the date and time in the log book, explaining
what she 15 doing.
5. The leader then reads the barometer and writes the pressure reading,

explaiging exaetly how she is doing it.

. 6, The 1eader goes to each instrument in turn:and makes and records

her readings with detailed explanation. The rest of the class

follows her to each instrument and listens to and watche:s what

she does. Control of movement is done by the teacher, as some of

the instruments (rain gauge, thermometer) will require movement
of the large group outside.

7. When all readings are noted, the leader writes her general observa-
tion of the day's weather (e.g., hot, clear), again ¢xplaining it
to the class, -

8. The leader then goes to the chart and transposes onto it the in-
formation obtained. :

8. Remlnd tne class that they will each be d01ng thlS act1v1ty one
day and say that they may use (name of f.-male lead-
er) as the resource if they run into problems. Answer any student
questions at this time.

ﬁrohiems

Female leader may forget how to read the instruments. Rehearsal should make

this unlikely, but teacher should be ready to be resource.

Evaluation

The student chosen should be observed after the activity for séveral days to

see if she assumes more 1eadersh1p in class: Compare this to the orlglnal

35y
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behaviors that caused you to select her in the first place. Observe the

ability of students to.perform the task independently after the demonstra-
tion. - '

Foilow-up

' Each day another student will have a chance to do thé activity indepéndéntly.
CROSS-SEX INTERACTION could be included by choosing students alternating
male, female, male, female and having the present day's and previous day's
recorders compare their readings and report all changes to the class orally.
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MODEL CURRICULUM UNIT

SOCIAL STUDIES: FAMOUS WOMEN IN GOVERNMENT AND POLITICS

Overview

This activity is designed to expose students to different women in government,

thereby increasing the students' awareness of women functioning in leadershlp
roles.

-~

Materials needed

1. _ Reference materials:
a. At least three full sets of éncYclopedias
b. See Attachment #3 for othér sourcés

- 2. Pencils and paper

3. Chalk and chalkboard

bregaration'

1. Foacher makes sure reference books are available in classroom.

Trv to include other reference books besides the encyclopedlas.

2. Prepare a list of names of women in government or politics. List
on the board at least ten names. See Attachment #1 for p0551b1e

suggcstions.

3. Prepare a list of possible suggeStiOns,of information to bé in-
cluded in the report. See Attachment #2,

introduction

This activity can be doné in conjunction with a unit on elections and/or
presidents. Students will recognize that not only men can be or are heads
of governments or involved in politics and functioning in leadershlp p051-
tiors. :

in many cultures and nations, Today, we are going to spend some

time writing short reports on women who have been involved in gov-

1 éay, ”Women have taken a 1eadersh1 role in ovefnment and p011t1cs
.P .8 A

ernment, This way, we will be able to see that not only men can

be involved in government and politics, but women can be and are,

too."

35k
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Aruitoxt provided by Eic:

WORKSHGP FIVE: FEMALE LEADERSHIP

SOCIAL STUDIES: FAMOUS WOMEN IN GOVERNMENT AND POLITICS, SHEET TWO

"Listed on the board are the women we will be writing about. Each
of you will be assigned one person. Also listed are suggested items
that should be included in your reports. You should add any other
information that you feel wouild be interesting and helpful. Read
the information; try to use more tban one source, and rewrlte the
infoermation in your own words. Make sure you wrlte full sentences
and not just an outline. Later, you will present your reports to,

the entire class."

Procedure

Teacher gives introduction.

Teacher assigns famous women at random, one to each student; no

more than three students should have the same person.

Students work independently on reports., Teacher is available for

a551stance .

Problems and Qrevcnt*on

Initial reaction to assigned person--teacher should intervene.

1.

2. Studénts do not concentraté on task--teacher should intervene.

3. Students have trouble f1nd1ng the women in reference materials--
teacher Should maké sure that the names given are avallable in
réferénce materials.

4, Students have trouble using reference books--teacher should assist
by stopping to teach or reteach reference skills.

Evaluation

1. Through exposure to different women in government ' students can
become more aware of women functioning in leadership roles.

5. Student enthusiasm to do more work on similar topics.

3. Students complete reports in allotted time, coverlng requlred in-
formation:

4, Students write full reports; not outlines.

5. Students are able to usé référenceé materials.
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Follow~ up
1. Students present written reports orally to the class.
2. Small groups of students (p0551b1y threé students who worked on the

same person) can prepare a short skit involving the person they
reported on.

L.
21
H
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L ORKSHOP FIVE: FEMALE LEADERSHIP
SOCIAL STUDIES: IAMOUS WOMEN IN GOVERNMENT AND POLITICS, SHEET FOUR

ATTACHMENT #1

SUGGESTIONS FOR FAMOUS WOMEN IN GOVERNMENT AND POLITICS

Queen Elizabeth
G6olda Meir
Indira Gandhi
Shirley Chisholm
Barbara Jordan

‘Sandra Day 0'Connor

Ella Grasso

Bella Abzug

Shirley Temple Black
Margéret Chase Smith
Margaret That cher

E 1eanor ROOSGVB lt



'WORKSHOP FIVE: FEMALE LEADERSHIP I
SOCIAL STUDIES: FAMOUS WOMEN IN GOVERNMENT AND POLITICS, SHEET FIVE

ATTACHMENT #2

SUGGESTIONS FOR INFORMATION

1. Name of perscn
2 Date and place of birth

3. Major accomplishments (in Some cases, this may vary depending on source
used, etc.)

4. What is; or was, her title and/or occupation (e.g., President, Congress-
woman, Prime Minister)?

5. What country, state, or cityv is the person most closely identified with?

0. How did she reach her position (c.g., inherited, elected; appointed)?

JSD
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, | WORKSHOP FIVE: FEMALE LEATZIRSHIP
SOUIAL STUDIES: FAMOUS WOMEN IN GOVERNMENT. AND POLITICS, SHEET SIX

ATTACHMENT #3

SUGGESTIONS FOR SOURCES

Who's Who in Americu, 39th Edition, 1976-1977, 2 vols. New York: Mar-
quis, 1976,

Stcbbins,rRichard) and Amoia, Aibag 'Péliiiééleéiaﬁﬁék,éﬁ&iAfiéé 6? the
World, 1971 Supplement, Los Angeles: S & S Enterprises,; 1971,

Macksey, Joan, and Macksey, Kenneth. The_Book of Women's Achievements.
New York: Stein § Day; 1976;

The International Yearhook and Statesmen's Wh~' Who 1977, New York:
International Publications Services, 197 “

Current almanacs should also be made availabhle.
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WORKSHOP SIX: C-A-R-E: A REVIEW

INTRODUCTION

_This sixth séssion is a review of the materials covered in the entire Curriculum
And Research for Equity workshop series. It provides an opportunity for par-
ticipant feedback and evaluation. More specifically, this review session
gives the participants a chance to:

© Follow up WORKSHOP FIVE activities
© Review the principles and strategies for promoting NON-SEX-ROLE
STEREOTYPING, CROSS-SEX INTERACTION, and FEMALE LEADERSHIP in their
classrooms » )

@ cknowlcdge feelings about the materials and topics covered in the
workshops : : :

¢ Discuss what they have learned
e Di<cuss what has occurred in classrooms as a result of this in-service

training
® Share daily classroom practices used successfully to promote equal
status in the classroom ‘

© Discuss any othér related topics that participants suggest, such as

developing curriculum units to promote equal status in the classroom

As the workshop instrictor, you know best what areas to review from the par-
ticipants' concerns in the previous five workshop sessions. Therefore; time
has been left open ot the end of WORKSHOP SIX for the review activities you

détérmine are needed, or that the participants have 1 quested.

Included as a guideline for this review session, however, are suggested review
activities and a list of suggested discussion questions.

Why not invite other interested teachers, friends, or family members who have
not been workshop participants to sit in on this review session and discus-
sion? . u can probably think of other things to do for this last workshop.

w.
It
e
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WORKSHOP SIX: C-A=R=E: A.REVIEW

SCHEDULE
- Time , o ) ,
Required Workshop Activity
. 10 mins. 1. Classroom leadership record review
10 mins, 2. Female leadership curriculum: A raview
20 mins. 3. Teacher survey’
20 mins. 4. €-A-R-E review discussion
BREAK BREAK ) —
5 mins: 5: Workshop reaction sheet (optional)
5 mins, 6. Referernces
Open 7. Open review activities

30y
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WORKSHOP SIX: C-A-R-E: A REVIEW

MATERIALS AND EQUIPMENT

One for each participant:

®  WORKSHOP SIX schedule (hand out at béginning of session)

Teacher survey (Activity fhrce)

®
® Pens or pcnciis (Activity fhree)
® (C-A-R-E workshop reaction sheet (Activity Five) (optional)

® References sheet (Activity Six)
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WORKSHOP SIX: C-A-R-E: A REVIEW

ACTIVITY ONE

CLASSROOM LEADERSHIP RECORD REVIEW
10 minutes

What this activity is about

In the last workshop, participants were asked to construct a classroom leader-
ship record indicating activities for which there can be student leaders and
recording cach time a student was a leader. This is a review of what par-
ticipants discovered as a rcsult of keeping this record.

Materials needed

e [participants should have their leadership record results

How_to_present _this sctivity

DO:

Conduct a group discussion using the following questions.

1. WHEN YOU FIRST BEGAN KEEPING THE LEADERSHIP RECORD CHART,
a. WHO WERE MOST OFTEN THE FORMAL (APPOINTED OR ELFCTED)
LEADERS IN YOUR CLASSROOM--BOYS OR GIRLS?
b. WHO WERE MOST OFTEN THE INFORMAL (VOLUNTEER) LEADERS IN
YOUR CLASSROOM--BOYS OR GIRLS? '
c. ARE THERE DIFFERENCES BETWEEN GIRL TEADERS AND BOY LEAD-
ERS? IF SO, WHAT ARE THESE DIFFER: NCES?
2, DID YOU SEE AN IMRALANEE IN THE NUMBER OF BOYS AND GIRLS
WHO WERE LEADERS? IF SO, HOW DID YOU MAKE LEADERSHIP OP-
PORTUNITIES MORE EQUALIZED?

Ry
o
I i
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WORKSHOP SIX: C-A-R-E: A REVIEW

ACTIVITY TWO

FEMALE LEADERSHIP CURRICULUM: A REVIEW
10 minutes -

What this activity is about

Ifi WORKSHOP FIVE, participants wrote a lesson incorporating the principles of

FEMALE LEADERSHIP to use in class. They were to complete the evaluatxon form

and bring it with them to this session. Activity Two is a review of this
exercise.

Materials needed

® Participants should have completed evaluation forms

How to present this activity

SAY: NOW WE'RE GOING TO REVIEW THE LESSON PLANS YOU WROTE IN THE LAST
WORKSHOP, AS YOU'LL RECALL, THESE LESSONS WERE SUPPOSED TO IN-
CORPORATE PRINCIPLES AND STRATEGIES TO PROMOTE FEMALE LEADERSHIP
IN YOUR CLASSROOM.

Do: .
Conduct a group discussion u51ng the follow1ng questlons.
1. DID YOU FIND_IT EASY TO WRITE A LESSON INCORPORATING THE -
GUIDELINES ~F FEMALE LEADERSHIP?
2. *HAT KINDS OF ACTIVITIES DID YOUR LESSON PROVIDE FOR GIRLS
AS WELL AS BOYS TO BE LEADERS?
NEXT : .

Go around the room and have participants give ex-
amples from their lessons.

3. WHAT HAPPENED? DID YOUR STUDENTS NOTICE THE FEMALE LEADER-
SHIP THEME?

4. DOES ANYONE WISH TO SHARE HIS OR HER LESSON WITH “HE GROUP?

5. DID YOU NOTICE ANY CHANGE IN YOUR INSTRUCTIONAL STYLE AS A
RESULT OF WORKSHOP FIVE?
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WORKSHOP SIX: C-A-R-E: A REVIEW-
~ ACTIVITY THREE

TEACHER SURVEY
20 mlnutes

What_this activity is about

’

- In WORKSHoP GNE as the second activity, the participznts fiiled out the teacher

survey. Its purpose was to acknowledge attitudes, ciarify values, and begin,

éxé;éflﬁé the issues. We thought it would be interesting and fun for the

part1c1pants to take the survey agaln and compare answers between the two
surveys: Are there changes in some of their attitudes and behaviors?

Materials needed

® Teacher survey for each participant (reproduce from WORKSHOP ONE
Activity Two)

® Pens or pencils

DO: _ , . . : ) : .
Pass out the teacher surveys to each participant,
Supply pens or pencils a: needed.

SAY: YOU'VE PROBABLY NOTICED THAT THESE SURVEYS LOOK QUITE FAMILIAR.
IF YOU'LL THINK BACK TO OUR FIRST WORKSHOP SESSION, YOU'LL RECALL .
DOING THIS EXERCISE. WE THOUGHT IT WOULD BE INTERESTING TO TAKE
THE SURVEY AGAIN: ‘AFTER YOU HAVE FINISHED; 6O BACK AND COMPARE
YOUR ANSWERS TO THE FIRST SURVEY IN YOUR WORKSHOP NOTEBOOK., HAVE
THERE BEEN ANY CHANGES?

NEXT: » ]
After participants have finished the second survey
and ﬁaVé ‘had a little time to ¢6mpare théir anSwérs

1. HAVE THERE BEEN ANY CHANGES IN YOUR ATTITUDES OR CLASSROOM
BEHAVIORS?
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WORKSHOP SIX: C-A=R=E: A REVIEW
ACTIVITY. THREE, SHEET TWO

What this question is getting at is:
Are participants more aware of the problems of sexism?
Do they feel more strongly about promoting equality?
Are they more 11ke1y to think that boys and girls should
work and play together?
Aré teachers doing different activities in their classes

to_reduce SEX<ROLE STEREOTYPING; promote FEMALE LEADER-
SHIP; and encourage CROSS-~SEX INTERACTION?

2. WHAT DO YOU THINK ARE SOME OF THE ISSUES BROUGHT OUT IN
THESE SURVEY QUESTIONS? ,

Compare to the issues identified after the first survey _
As you w111 recall, you were asked in WORKSHOP ONE ; Act1V1ty

Two, urnder Questlon 3 on Sheet Three, to record here some of
the issues participants thought were raised by the first
teacher survey
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WORKSHOP SIX: C-A-R-E: A REVIEW

ACTIVITY FOUR

C-A-R-E REVIEW DISCUSSION
20 minutes

/

What this activity is about

Here are a féw Suggested questions for a group review discussion of the topics
covered in these workshops.

lHow to present this activitz

DO:
Review discussion questions.

Following are a few suggested review discussion questions. Céﬁ;yoh include
more of your own? Or ask workshop part1c1pants to suggest review topics they
would like to discuss.
1. DEFINE EQUITY FOR BOYS AND GIRLS IN THE CLASSROOM. . IS IT
IMPORTANT? WHY?

3. HAVE YOU SEEN CHANGES IN YOUR CLASSROOM AS A RESULT OF YOUR
" WORKSHOP PARTICIPATION? 1IF SO, WHAT KINDS OF CHANGES?

7?’?(.. Ex((un?le H

Teacher instructional style

®

® Classroom environment
® Stiudent behaviors

© Student attitudes

3. WHAT ARE THE PRINCIPLES AND_ STRATEGIES FOR PROMOTING NON-
SEX~-ROLE STEREOTYPING IN THE CLASSROOM?

4. WHAT ARE THE PRINCIPLES AND STRATEGIES FGR PROMOTING CROSS-
SEX INTERACTION IN THE CLASSROOM?

5. WHAT ARE_THE PRINCIPLES AND STRATEGIES FOR PROMOTING FEMALE
IEADERSHIP IN THE CLASSROOM?

6. THINK ABOUT THE COMMITMENT PAGES YOU FILLED OUT IN WORKSHOPS

THREE, FOUR, AND FIVE. DID YOU MEET THE GOALS YOU SET OUT
TO ACCOMPLISH?

36y,
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WORKSHOP SIX: C-A-R-ii: A REVIEW

ACTIVITY FIVE

WORKSHOP REACTION SHEET (OPTIONAL)
5 minutes

What this activity is about

If yoqip}ggigpigOQQUct this workshop series agaln perhaps as a regular 1n-
service training program, it is helpful to get participants' reactions. This

is a workshop reaction sheet to provide feedback on the Curriculum And Research
for Equity program for the instructor's use. -

Materials needed

° Reaction sheet for each participant

How to present this activity

- DO:
Distribute the reaction sheet. Ask partlcxpants
to complete and return. it at the end of this ses-
sion.

36
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WORKSHOP SIX: C-A-R-E: A REVIEW

B (VITY SIX

EFERENCES
5 minutes

What this activity is about

At the end of each workshop session, you have been asked to give participants
a references sheet containing suggested références for more information on
the workshop topic. IHere are a few more resource materials for participants.

Materials needed

e - References sheet for each participant

How to preSent this act1v1ty

DO: . . ) T
Distribute references shcot to each participant.
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 WORKSHOP SIX: C-A-R-E: A REVIEW

ACTIVITY SEVEN

OPEN REVIEW ACTIVITIES

There is time here for any teview activitiés you determine are needed or
that the participants have requested.

36,
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WORKSHOP SIX

MATERIALS FOR PARTIEIPANTS

(Reproduce one of everything in this section for each participant)

37u
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WORKSHOP STX:  C=A=RZI : A REVIEW

ACTIVITY FIVE

CZASR=E WORKSHOP REACTTON SHEET

This survey will help us tfind out what vou thought about this workshop series.

Please answer each question with your honest opinions ard reactions, but do

Hot sign your name,

About _vou

l: :7,,;\1‘511(? ::;__'-'Miz;llc

2 Wit grades lo vou tcach?

3: How long have you bheen teaching? o
4. Other than this progras, have you uttehded any,in;SCrvico - =

ing,; vollege courses, workshops, or other teacher education ceurses
dealing with equity in the classroom? If ves, please list.

About the-

workshops

S, flow usefn or helpful was tlh, program to you in your classroom?
How? e
(. What activities or topics were most helpful?  Why?

7. Wwhat activities or topics were least helipful? Why?

S. What changes), if any, would you suggest for ~he (-A-R-I work-
¢hops in content or prescntution?
T
o AP A Sy
368
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9.

Comments:

C-A-R-C

WORKSHOP SIX: C-A-R-E: A REVIEW
WORKSHOP REACTION SHEET, SHEET TWO
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WORKSHOP STX: C-A-R-E: A REVIEW

ACTIVITY SIX

RE FERENCE

Educationdl Chillenges, Inc. Today's Changing Roles: An Approach to Non-
Sexist Tesching. Resource Center on Sex Roles in Education, National
:oundatlon for the Improvement of Education, 1156 15th Screet NW; 3vite
918, Washington, DC 20005, 1974. (Teacher resources with currIculum—
related activities:)

sroschl, Merle; Howe, Florence; and Kaylen, Sharon, eds. Women's Studies

£Qr,Teachers and Administrators: A Packet of In-Service Education
Muterials. Oid Westbury, N.Y.: The Feminist Press; 1875.

Medenhall, Janice, ed. Films on the Women's Movement. Washington, D.C.
office for Civil Rights, Gencral Services Administration.

Resources - for Counselors, Teéchers, and AdminiStrators. Americanrpersonnei
and Guidance Association, 1607 New Hampshire Avenue, NW, Washington,
DE 20009, Fall 1977 .

Sprung, Barbara. Non=Sexis: Bducativn for Young Children: A Practical_ Guide.
New York: Women's Acti~n Alllan.e, inc.,; 1976.

Teachér Education: A System fou Change. Resource Center on Sex Roles in
Ed@@a;ion,”Natlk;;l Foundztion ror the Improvement of Education,
1156 15th Street, NW, Suite 918, Washington; DC 20005, 1975.

Verheyden-Hilliard, Mary Ellen. A Maudvook for Workshops on Sex Equality
in hducatlon. American Personnel :nd Guidance Association; 1607 New

Hampshire Avenue, Weshington, DC 20009, 1976. (Tnformatxon on activities

resources for educators, students; and the community.)

Whecler, Helen. Womariiood Media: Currznt Resources about Women. Metuchen,
N.J. Scarezrow >ess, 1972.
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