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, ABSTRACT
A revision of the 1979 publication, th1s ‘document

presents the educational objectives 'and course descriptions of the
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Schools, Rockville, Maryland. The document begins by outlining the

social studies themes and units for each grade level, by describing
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For each grade_level, an overview is presented of the social studies
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The Goals of Education

Adopiéd by the Board of Education — February 12]

[Hi voals ot idacation for the Montgomiry County
Prchin: Sohools are st forth in this statement of public
thy developing,
iiplemenrog: and improving educational programs for

podice o vide vohool svstem an

e srwdents Lhes statement owthnes ihose goals consid-
crod by the citiecns of the county as most Gmportant for
the coducation of then Children in public schools and for
winchothe cird ens wdl hiold the school sestem ,-;'\7»;.”\1-
hiv and accountabte
The school oo has the primary re \/mu\llnlm tor
comte of those poals For others it shares that responsi-
Bilitv soeth the home and othor copiniee insiitiions.,
Lhe oxtent to o which these goals can be realized wil
and  continning
'(’hl_[/.
With broad endorsement
Public
iy development to Serve 1as
clrective

depwend upon the endorsement by
Mie

COMIINTEY .

commtment  of school system

and the

students,
/’Lht’ll".
supprant. 1 Montgimery Connty

will

ard conininty

and wid
S, '/I('. ;/\
NI

coniinie

in the mest way
‘/H:\\l/’/t' ’

Fduciaion s a procesy that encompasses the total
¢ \/’: ricne oy of cach tndividual throughonr a h/( Hmu of
rormal arnd tnpormi A learningy:
Bvseone n this PrOCess. \/71'11/(1’ /wmm'u u/)/nuruulm N

and enevaravement forstade nis to acquire knowledge,
to1 spdore i to sk guestions, and # seck ansivers
thar sidl fiaid 10 sounil um/ u\('/u/ conclusions.

lhi probability of students to
learn Fach school st create d program and mainoain

SLCCess Iotivares
a climate inowhich every student has opporoinitios for
succoss Fach individual @ unigue. and the schoal shall
crncowraye that uniqueness. The school should help the
st
others,

The sohinl programn. w e veloping the skills of

Tearning, showld he based on thie stxdy of broad haaian
concerns, flexible enough (6 deal with hanging con-
and ar the _related 1o I/u' nieids.,
ard copicerns of cac Hostaiont: Hu' program
'u//( r for e sron- nm/\ulg It
student develop i« apuaciny
//unuu/mul /u\[ her| lifetime: 1o I(’\/’llll([ to and under-
stand other fnaman /n'mQ\ and to accept full responsi-
hilirv for the results of his] her| actions. -
Lherofore, the Montgomery County Public S'('/mnl.\
dedicates aself to-provide the opportanity. encourage:
mient, and guidance (o make it possible for every chitd
ro attain the following voals of education:

COeris sane HRte

nterests.
\'h;mm

u/)/)tlllllllll‘( A
to loarn

Academic Skills
The fundament:al responsibility: of the school is o
develop programs tliat enible each child to acquire

those skills basic to all learning. The achicvement of all
other voals depends upon the succeess of the school in
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The sihoot /n(:ryuul as

it lIIl(/l rvtand his| /nl] values and the values of

-l

1973

Giikliriiiu ih.’ll éuch \liikl('nl ;iL’L'iirdinu lin hi%l her|

e Rcu,dmg: I hLV‘lhl]!l_\ tor ,‘nl ‘!nd compre huul written
muiterial and relate it w other knowledge
e Compasition: The dbility to write with
clarity, and  aceeptable whether to
inspire. or perssade ’

e Listening and Spcukmg' T hc dhlllt\ to listen attentive-
Iv and with unilerstanding and to speak with confidence
ind effectiveness, whether from written material or
exteniporancuisly ;

s Muatheoiaties: The ability o pnrfnrm unnpul Hons:
to solve commion pmhluns of muthematics and logic.
and to onderstand the structure of mathematies so it
can be a useful tool in daily ll\mL

o Study: The deve Inpnunl of basic study skills so that
hel she| mdy acquire knowledge efficientdy o

e The Ars: The duclnpmcnl of some of the basic
dise 1pl|ms and skills in the performing and creative arts

precision,

usige, inform,

lhn may be used “throughout hrs] lurl life for
communication: expression. and enjovment
o Observation: 'The ability teo ideatify and  differ-

world “around him| her] as
and artstic

cnuate elemenis of the
they are useful i personal. academie.
pursuits. )

Physical Development

Bt JLII pnrwn murtures physically at a different rate and

school has the

The

posse differing capabilities.
obhig; lli(in to help Llell sluduﬂ S
e und his| “her}
boidy

¢ miake the best hnlh nf ph)sual mhnls ‘md linit: itions
o develop pood health habits, skills. and interests to
maintain his]7her| body in optimum conditionthrough-
ot hi§| hcr} lifetime

l,n mkhlmn to uu]mrnm_ academic skills, cach in-
djvidual~ should develop his]/her] intellectual capa-
bilities 10 the fullest extent possible. Therefore. the

schoo} will encourige each pupil:

s to think creatively

e to reason logically |

LY ‘lpplv I\nnwlulg,L usdullv

e o deal with abstract concepts
e (0 solve problems

The Individaal and Society

Every person must learn to live in a sncul\ The sc¢hool
must help euch studgnl develop an underst: mdm;, of

- pu)plg ‘md of how the individual dgpuuls upon others

and lhu on hlml/hgrl This rgqmrgs that cach student

ouain:
s
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o Knowle (Ipvui Himse l‘| herself | and the chiractenstics,
fecils, wiid desires ln| she | shares with others ‘

e striditivity o Gthers ani lh< it 1deas, and the ability o
e re \pnn\lhl\ in various sittations )

e the abitin o function [)I(Klllkll\k Iv ais i member of a
Ll(v(l[)

o I nmll.:rn\ with the ILL_ il moral: ethical: and caltural
lu it ey of l|1\| her I andd other societies
the political

phifosophies of the world

. I\nu\\deL( of varions systerns aand

Scientific Understanding,

[ Wel must exist m the natural world, The school must
help cach student understand natare’s impact on fus|
and_Jour] impact on natare. This requires that cich
student pain. ' :

e kntowledpe of natur: 11 phcnunun 1 ‘md (hclr L‘“LL[ on
people]

o understanding of scie ntific advinces and their pi artin
modern techiiology

* understinding of the sLunl'TlL method
» jippreciitioi “r,”" Wiys in w huhwlh lpplu.nmn of

stientific principles can improve the guality of life

while prcscr\'ing the natural order

Aes
[Wel to rc:ill/c Inur} full pUlLﬁ(ll] must be able to
sense and appreciate be: ity in the world around jus|.

Commitments

The Board of FEducanon and the staff of. the
Ur)n!qmm i Connty Public Schoots miust ereate and
naintain an (dmulmnul environment lhal ]uonmrm
the attainment of these goaks by all shudents: Toward
this end. Ilu'u/m(' the /mluz sdmm’c make. the
1(;l1(mlm,' commitments 10 the citizens of M()ntg()mr’n
¢ounty: o
s To attract and retain the most quulz/u'd und hest

Ir(um’d staff ]7()\\[1),(‘ Ihl()ugh dvnanuic pr()glums of

und in-service

¢ ()ntlmunq

0( nunm nt supm v ISI()II

ible m.slmc tional program to ac lueve the a_/()remennoned
j.gmili' (ind I'npr()'l'id'c 'Ihuﬁu'iﬁﬁm Iilkﬂi’l‘fkl/&' kind eqm‘p-
. I(» maluum the effectiveness ()/ the instructional
program coni ‘nuonshy; and regularly report the findings
to students, parents, staff. and the community

.
w hclhu created h\ n‘mlrc or l)\ | pe n[’)h] The < hool
niust Iulp cach stude nt gain: N

. I\nnwh dge of the nature of the creans e and perform-
g irts

e experience with a wide \.ulcl\ of art l()lll)\

e it perspective Iur developmg lnsf her] own aesthetie

criteri and taste

. nndcrs_(undmg ()I' the contribution of the arts 1o
human communication

Carcer Developneiit

Productive and satisfying work enriche our lives;

and with increasing leisure time., many pcoph will
use various occipaticnal skHls for dvocationdl pur-
puses as well. The school must help each student
ain: .

U Rnowlcdvc and appreciation of the wide v.mclv
dnd interralitionships  of  occupations in anodern
soctely

® Opportunitics
relation to personal aptitudes and- interests,

stricted by stercotypes of sex: race, or socio-economic

to explore poteitial ovctpations i
unre-

]ch]

e the kmw'lcdgc skllls, and .llnllms thut Wl” enable
him|/her| 15 secure satisfying employment. embark
upon further training and education in a chosen career
field. and adapt occupational talents to changing job.

demands and opportunities

e 7o adnpt new and dl//en’m approac hm whon 1t s
determined that they will contribute more effectively to
the /m’/n’z’nwnr ()/ the goalc

e 70 ene ourage a connmung dmlogue with the entire
( nmmumn' mal\mg every ef /ort {oc ()mmmm alu needc

and aspirations of the school community
e To 111111*() fac:lmm and staff. in cooperation wnh

()ther """ in the dewl()pment r)/ ples‘chool

wl{ meet 1/10 L«)nnmung educammul need.s o/ all
citizens ) )

& To provide an accountability procedure for inform-
g county citizens ()f the objectives and costs of
their school svstem and of reporting ermdzcallv
on the educ ational investments made with their tax

dollars:

bty
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and units for cach level: v

SN T I . P |
Social Studies Program, Grades K-8

Point of View

Socital studics as a ficld of inquiry is the ereation of Ristorians, Social scieiitists, and educators. It is, however, chu“y
the product of many diverse cultural forces: and it has functioned as & mirror of society. The fnllnme definition for
social studies has been used as i basis for th sovial studies program in Grades K-8: . \

e Socil x‘lndiw 18 :m integration of cxpcricnccs' and knowledge about human rclulinnshipk derived from history and
l(ln social sciences and identified for the purpose of ctiizenship education.

C mnnshlp education is defined as acuvmcs that help students (a) develop an apprecxauon for the democratic

process by engaging in it (b) hccnme aware of the slrug,gles shortcomings; and ‘successes that Americans have
eaperie nuul in making democracy a reality; and (c) recognize and resolve critical issues and problems.

Five ussumplmns nnplmt in this stited definition of social studies serve as the ratiomale for the K-8 prograni:
e “The social-studics program should provide instruction which will hétp stidents develop a broadly defined concept

ni' (;iii?(iis‘hiﬁ 'l'h( j)ufi)iké (if s‘i)tiill %iildic"s' inkiriiéiiiih is to pri)vidé uClivi(ick which help learners to develop

lxpurunu 1s an lmpnrlml part of (hL snu(xl s(udus curruulum and  sHould hL lnu&,mud with schol: xrl)
knowledge rather than being separated from it,

o The foundations of democratic sociaties are based upon, Jusl rle[l(m\hlp\ hglwan mdwnduals (md institutions, All .

individuals should be given decision-miaking opportunities to estiablish just relationships in both their logal milicu
and the broader democeratic Society. Respect for different beliefs and ideis, respect for decuracy of information;
and the ability 1o suspend judgment and think LJ‘I[IC illy will enhanee these rgldlmnshlps

e The area of human relitionships provides @ major org: nizational eriterion for the selection of content (md skills
which will reflect M( PS's commitment to multicthnic education and a wonsexist presentation of the curriculum.

The MCPS social studies program, K-8, is dgs'u,nc d umund 4 Sequence on "C\pimdmL hurlzuns' This dCﬂlbn hcyns
with the student’s immodiate environment dand.expands into the comniunity, stite, nition, did the world, developing
a global perspective. The program provides dactivities which help learners to dnvdop the knowlgdbc d(luudu and
skills necdssary for effective citizenship in our democratic sogiety. Through the integration of conten; attitadinal:
and skill objectives. the pregram shows the interrelationships among the physlull coltaral, and globdl environments

m Whth pu)plg ]lVL th structure’ of the program encoudges various approaches/strategies which d“()W for

The social studies K-8 mer am is dug ribed in nnn separite mslrmlnmdl Lundcs that unrnsp()nd to grade lugls
Fach guide is organized into units which support the central grade level themie, ide nufylm., the rnqulrul over: lll lnplc
of study for thai grade level, Each theme corresponds to o grade level. A unit focuses sludy upon one dSpLC( of the
grade level theme. Tt containg instructional and performancee nh|ccllvu sug.,Lutul activitiés, informal classroom

assessments. and resources. There may be three or four units to support a particular theme: Below are the themes
L

Grade Theme ' Unit
i\' About and Aronnd Ne . About Mc
About School
, About Families
| People Pu)pIL NLLd Food.
People Need Clothing:

Peuple Need Shelter:
Producers and Consumers

3 Communitics: Local and National Our Community
' - Many Kinds of Communities
Miny Communitics — One Nation
3 Communities Around the World . Natural Regions Around the World -
People in Communities Around the World
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Grade Theme ’ . Unit

1 Maryvland A History of Marylind ,
A J\vlL\'lri)'p(ilil;m Study: The Washington
~Metropolitan Arca
Maryland Today

B Unitedd States Srudices Opening a New World
Thirteen Colonies Become a Nation.
Westward Movement

~, .0 World Studies Atnicient Meditcrrancan’
S Civilizations: Fgypt: Greeee: and Rome
™, ; - - Adrica
. A
7. v ) World S(_lldics !“.u,ni'pc -
i ) USSR
Asia )
8 ‘ World Studies ’ ' " Pre-Colambian Amcrica
\ { Latin Amrérriciarxm :

O
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Native Americans

Canadé and the United Staes
Bw its very nature, the content of social studies is subject to change and reinterpretation. Discoveries and -
(cchnologmal changes require Lonlmu.xl modlfuduons of content and classroom instruction. Teachers should use
current events das i vitdl and LOﬂ“ﬂUOUS par[ of the social studies program. Current events serve as a vehicle to view
change. to relate th past to th prcscm and to hypothesize about the future; and they serve as a vehicle for
understanding and interacting wnh the u)mplexmcs of modern society.

Description of Program
The social studies program melnvs an mu,rdxsuplmary ‘xppro‘u,h whuh comhmes concepts from hlslory

qcnnr.lphy, and the other social sciences. The concepts appear as objectives, serving as organizers for -the
instruction. Instructional objectives are géneral statemients of what the student should attain. These objectives are

included in MCPS curriculum guides appropriate to the subject oﬁumg gradg or age Icvel and represent the

purposes of instruction appropriate for all students. : _

1 r.xdmonally social studies h‘xs been viewed as the carricular area which has the major responsibility for developmg

those attitudes and urderstandings of social; economic, and political institutions that will foster a democratic way of
life. In addmon. a strong social studies program can help develop posmw attitudes toward justice, human dignity,
xqual (sppnrmmly angd plur‘lhsm Positive attitudes toward human dngmlv include appreciation for the work ethic,

pridc. in success: and striving for success in work.

A f.xuual km)wlcdgg and underst.mdmz, of our past and pre’sent is esscnlml to makmg decisions about our future.
The social studies program identifies skills in time and (,hronology map and glohe use, and problem solvmz, in order

to deal with new situations and prohlemg Thus; a student'will be able to select an ‘xpproprlate technique or skill and

apply the data not onlv to social studies content hut also to everyday situations.- .

\s stated. the purpose of social studxes mslrucu()n is lO provnde activities which hLlp learners to dc\/elop knowl dz,e
attitudes. and skills necessary for the practice of effective citizenship. Throuz,hout each zrade level there are”

objectives which require stidents to think critically. It is the intent of the instructional and pérformanCe objectives -
and the (iicstioning strategies and activities included in the instructional guides to have students use higher levels of
thinking skills. The objectives require students to pcrform tasks using critical thmkmg skills as earl) as kindergarten,.
and first gride. At these levels, for example. §ludems ‘differentiate between.” “give reasons for.” “identify factors
which influence.” and * (.ompare and comrdst " By Grades 3 and 4, students are asked to” prcdlf‘( the effects of.”
“give 5L05rdpthdl reasons why!' “and * identlfy reasons for.” Examples for Grades 5-8 include “examing reasons for,

“identifv slrgnz,lhs and weaknesses.” “analyze relationships,” “assess the effect of " and perlCl future. o

Tht, actmuw in the social studxw mstructlondl g,undu serve as vehicles for the appllcalmn of basic skills. Thc use of
reading and language arts skills is Lssentml for the sludy ()7[ }hg content for social studies. The sludgnl is required to

apply: the skills necessary in undgrsl‘mdmg word mednings; to atilize the skills necessary for. efféctive use of a
textbook: and to interpret, analyze; and svntheswe information as well as to evaluate print and nonprint materials. In



addition: the instructional program utilizes library media skills in the understanding and application of knowledge.
There are many activitics that réquire students to do reseéarch. using such skills as locating information. taking notes.
and orymmng, data. Sources used 1o research topics as well as those used in daily instruction should include the
newspaper. TV, and radio along with other print and nonprint mat :rials. Students present their findings orally and
in writing.. l
Fach social sludILs unit has activities on time and chronology; map and g,lohe skills; and problem solving integrated

th re appropriate: Spauf:c instructional objectives have been written for map and giobe use and time and

chronology: (:
General ,lhfiirmiilii)ii

Relationships to Other Programs i
Social studies program activilies serve as a vehicle for the appliciation of basic skills in reading/language ares and
mathematics. Through activities related to social studies. the teacher also provides opportunities for students to
integrite Sscience, career education, Project Basic competencies, and health-related materials.

e

Reading/language Arts and Social Studies, K-8

.
The reading listeniiig objectives in nirration and cxposition can be tiught in conjunction with the instructionl
objectives of the K-8 sotial studies program. The reading/listening objectives are intended to help the student read
the basic forms of discourse lhrouLh which mformdlmn about social studites is L()n\’LyLd in textbooks: lrdddmol\s
|uurn.|fs cand lxhnrm)ry reports. RL.ulm;.,/l.mi,u.q.,c arts units in narration and e¢xposition were dLlenpud using
social studies gricle level thenies: (See P rogram of Studics. English/ Eanguage Arrs. K-8 Part 1. Reading and
Listening, for grade lcul ()h’LL[l\ cs:) '

’Uath( matics aml Sm ial Stmllcs I\-S :

Skills activities llmt are commoen to mathematics and social \[U(hL\ are included in the social studies instructional
guides at appropriate grade levels. These activities supplement and reinforee the use of mathematics skills while
developing social studies concepts. ‘

Science and Social Studies, K-8

The K-8 scienee program teaches students about their environment through observations dand interpretation. Topics
common _to scienee dand Sovigl studies dre included in the social stiudies instructional guides at appropriate gride
levels. These topics include food, shelter, environmental factors. simple machines, and techaology.

”

Library Media Research and Communication Skills
The use of mcdm rL\L(lth and communication slulls is vital to the instruction: xl prograni The l\ 8 soi: il studies
prome unlr/ns medic i \[\I“\ s VL‘hlLlL\ to acquiring and applying knowledpe. Activities in. the instructional guides

,,,,, , . .

skllls nLL(ILd to ]()Ld[L Tesources
o Skills needed to find i formition wnhm sclulul resources
skills needed to coniminiciate dnd present ideas in both audm and visual formats (See MCPS Instructional

.
Objectives for Irforpiation Retrigval and Media Production. 1978.) .
P?ojéz}i Baéié z}hd Soéiz}I S‘rudiéi; K- 8 S '

lnLlllde in lhc LurrlLulum nfcwry Maryland puhllL sgh(ml hc,unnmg with lhc 1981 87 sch(ml year. ()h]ccuvu in the
ared of ‘xrls/phvsxc‘ll cducation niist. be included hq,mnmg, with the 1981 84 school yt,ar ‘

Mdrylgnd uluca[mn‘xl hyldw h;xs ‘llrLady,lethlshLd,th M,xrry,l,and Funcllongl Reddmg Tle as a rchmi, qumrcmenl
for all nonhandicapped students graduating in June 1982 and thereafter. See Project Basic for Evervone:
Imiplementation Guidelines for Handcapped Students for requiremients for handicapped students. Other bylaws will
establish the graduation competenc /s reduirements in the remaining erds

Most of the Project Busic competencie: have been a part of the MCPS currlculum However. it is now additionally

. ) - | 3 - ‘

- ,
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o - - - L . A
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i
important to ensure that the MCPS curriculum provide opportunities for all students to develop and demonstrate all
of the Project Basic competencies. Eich of the required subject areas contributes i @ specified manner to this totil
cffort. 'Fhe soctl studies prograni. K-8. contfibutes in many ways; but most specifically, it provides instruction in the
Project Basic objectives listed below at the grade level in which they are most directly addressed. The Project-Basic -
objective number in parentheses permits lociation of the objective in the state’s Declared Competencies Index and
Project Basic instruction guides. . . .
Kindergarien - Survival S S N ) o )

Give  examples of how an individual’s  personal behavior  affects the behavior of

others. (2.5.1.9)

Grade 2 _ World of Work
Identify emplovers and job opportunities in the local and surrounding communities.
R

Grade 4 }'if’(il‘/di of iy(irk

Identify  the  skills, knowledge, and  training  required  for  major  occupational
categories: (41,114
Grade 7 - World of Work . o S
' ldentify the advantages that individuals can derive from work. (4.1.1.1)
Girade N World uf Work ) )
Identify ways to cnter the world of work. (4.1.1.9)
Identify educittionil opportunitics available in selected careers. (4.4.1.6)
Identify the skills.  knowledge: and training  required  for  major  occupational
categories. (4.1.1.14)
Career Fducation and Social Studies K-8
Carcer education is a continuing cducational process used by school and community 1o provide and assist all
individuals with opportunitics to develop self- and carcer awareness: explore a varicty of car¢er options; and-choose

Infusing career education objectives into the social studies instruction as designated is the responsibility of every
teacher. The materials have been developed cooperatively by social studies and career education staff to help
teachers facilitate this infusion into the K-8 social studies curriculum. The objectives appear in cach curriculum

guide as appropriate.

ERIC
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Career i‘jiiucutix)n instructional ()i)iectives in Social Studies

Kindergarten

Show evidence of scli-understanding.

une interests; ahitities, and values.

Denignstrate How sifisfaction can be derived from a
product one mikes or a service ont, provides:
Analyze how work contributes to social needs.
Iixamine occupations within the school and the local
community through observatians of individuals in
careers that relate (o identified interests.,

EFirst Grrade

Determine occupations that fulfill personal and social
needs,

Second Grade

Deseribe ways in which Sacicty depends on unigue
charictoristics of individuals.

*Determine jobs necessary (O maintain it community.
Dutermine sources of Stereotyping.

Third Grade

Examint inicrests, abilities, and values:

Fourth Grade

Determine that individuals have unique characteristics.
Describe ways in which society depends on unique
characteristics of individuals.

Determine factors which influence career options.
Determine jobs necessiary to miaintain & community.
*Analyze the skills required for certain jobs.
Demonstrate i knowledge of employment trends.

BPR i " - v oog- -, -y - - .
Identify somie jobs available today that may not be
available in the future.’

Describe how work can influence’a person's feeling
abouat himself/herself:

Analyze how work contributes to social needs.
Determine sources of stereotyping.

Fifth Grade

Show evidence of self-understanding,.

Describe social forces that have influenced the lubor
force: .

*This ohjective is paired with a Closely related Project Basic World

Sixth Grade

Define different work value systems and contrast
these with a personal work value system: .
Demonstrate how satisfaction can be derived from i
product one makes or a service one provides.
available in the future.

Seventh Grade ]

Define different work value systms and contrast
these with a personal work value system.

‘Petermine jobs necessary (o maintain a community.
*Describe how work can influence a person’s feeling
about himself/herself.

Analyze how work contributes to social needs.
Evaluate how a career choice can affect life style.
Determine that changing job characteristics may
Eighth Grade .
Desceribe ways in which society depends on unique
chiracteristics of individuals: .
Define different work valué systems and contrast
these with a personal work value system.

Analyze the skills required for certain jobs:

*Analyze why retraining may be necessary at different
intervals in one’s career.

ldeniify some jobs available today that may not be
available in the fotare:

Determine occupations that fulfill personal and social -
needs.

.

*Relate education and training to employability.

Determine that changing job characteristics may
require retraining:

of Work™ objective.
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instructional guides and related. teacher support materials are revised periodically. Instructional puides may be
obtained from the Division of Supply Management. Related materials may be obtained from the subject coordinator.

Instriictional Guides - .

Grade  Title _
K About imd Around Me . i
! i’cnj)ic
3 Communities: Local and National o '
3 Conimunities Around the World
4 Maryland
5 United States Stidies ‘
O tk«rl)fili giiitiic&': An’cicnl Mcdilcrr;ihcun Civilizations and Africa
7 World Studies: Furope: Soviet Union, and Asia
X World Siudics:;f’rc-(‘nxiumbi:m America. Latin America. NativeeAmericans, and Canada and United States

Related Materials

Rationale for Social Studies

Delineation of Objectives by Grade Levels

Annotated Bibliographies: K-8 -
Mup and Globe Continutim Chart and Minual

Approved textbooks for the social studies program are lisied in the MCPS Eivimentary Textbook List and Secondary
Texthook List. Approved films are listed in the MCPS Fiin Catalog. ‘

7'r'r}_[;c’k~1 !J;u.\lz(‘ In.i'ti'uc'limm_j Guide: V()lu'n'w 1 - ;5'111‘1{11"1#V;S'k;ill‘;. MSDE, VI‘JRV(). Social Studies K-K. ﬁro_/bt‘.’ Basic
Instructional Guide: Volume IV — World of Work. MSDL, 1980. Social Studies K-8,

6
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Instructional Objectives By Grade el
Kinderparten
fheme: About and Around de

(Mhverview

Fhe sociil stiidies prograin tor Kindergarien’is designed o complement the tord provoam atnet i i Iy
(hiedinte cay ironoent and Loy the foundabon 1 the woguesioe vn T evpindiine

trrnis tovas o the chinld 7
Atont Mo Shont Sthool ao bovbe

For soe il studdios K8 The progrann s cepgameed around three contral untis
Fanulics

Fhe progr sm L\’.lhll.'l(\ soiie practees funids inferitil G pood citizenshnp such as esunng peesonal tespons® i
and working togethicn inogrogps. Good hunian relattons skills are cniplaeazed by having students docok e he

untueness of all people the suniburitios onmong peopie, ana the individual abaletes mu( ntor abl peopie

Some of the clementan socialh seiened coneepts intiodiiced dre Cliiiiiie, seisons envionment s Gind Line
ulllLL[)l\ are established at the ehilds level. Stndents Study the individidls people i grops dand the o
as it .mplu s to mdividuals, families, wnd the cuvironment. Map aned globe skills e miradieed arnd

change
with the contentn the instructiosal gaide

}ur organizition al purposes, Elnic 1o \lmn. Mer, Uit 2 cabout Schooband Unie Vedbour bamobrese e sntten o

three separite cuitities, HoweverD mueh of whist is tnght on e hinderparten lesel s intevrelated Overhapy o=

objectives 1+ inesiable whent deating with the student as a wholes A schemaoe duiam s hechappeasn e

instrivctional _ziuulv hus beern (h'\(ilnpvd to shes the interrelfationship of chjectves

Units

Unit 10 A hour M.

Uport completoii of the unit About NMe, the chald shoutd able 1o
o cxplaiin what makes individuals unique

o recognize similarities between himselb hevsedt ad cabers

e idennfy wavs in which people change over fime :
o assume personal responsibility for himsell herself and othins

-

e identify the wiays in which onie leiarns

s judicate ways in wWhich climae sffects peaple

E'nir 2. About School

Upon completion of the unit .-\luinl School, the Child should B able oo
e describe the physical unxrnmm nt of the school

e deseribe the different jobs essential (o school dperation

e demaonstrate responsibility for the schoal environiient

. ulumh practices wWhich promote the health and safety of himsell herse Uoand othcrs
o pive examples of how an individual’s person: it behasior affects llu behavior of otiiers

Unit 3. About Families

Upon ciimpi'clinn of the unijt f\'i\()ui Families: the child should be able o
e describe LhdrdL(L‘rlsllL\ of f.mnly groups

identify ways in which menibers of faniilies s.nlsh their needs

describe ways that family niembers work within/outside the homee
understand how people in families can conserve energy

Map and Globe Skills Objectives

i_3y the end of kindergarten; the child should be abl o perform the tollowing minmial shills:
Location

« demonstrate the meaning of Aere and rhere

 demonstrate the mcanmgw of over and under

~}

[
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demonstrate the meaning of above and below . -
demonstrate the meaning of forward and backward

demonstrate the meaning of toward and away from , -
orient himself/herself in relation to the environment

Representation

recognize objects which represent ideas in the immediate environment
.demonstrate that pictiires or symbols can represent real objects
recognize that color may be a symbol of water .

Spéii‘&l Réléiii'bixk

demonstrate the meamng of hzgh and low

[ ]
e demonstrate the meaning of near and far <
[ ]

categonze places in the school envnronment that illustrate the meaning of up and down, high and low, near -and far

v

. ldenufy the correct hour on a clock

e name days of the week in order

e illustrate a sequence of personal expenences

e indicate sequence and chronological order by usmg ordinal terms (1st; 2nd, 3rd; 4th)

Reading and Cnncai ﬁinicing Skills

See Kmdergarten objectives: Program of Studies - Reading and English Eanguage Arts K-8, Reading and Listening:
Library Media Skills ,

See Kindergarten objectives: Instructional Objectives for Information Retrieval and Medla Production, 1978, pp.
3-5, 8, 10.
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_Gradel
Theme: People
Overview
The flrsl grdde socml s(udles program acllvely mvolves chddren m learnmg aboul humau needs for food Clo!!”,‘,’?,g'

pcoplc of different culiures/national orlg,ms meet their need for food Orlgms of foods, dlelary customs; and
dleidblll[) of foods are the focal topics. Children-are given first-hand experiences with a wide variety of foods.

Pcoplg Need Clolhin’g fo(,uscs on the impact of culture and environment on Clolhmg needs: Selection of clothing is
considered from the perspectives of appropriate dress for specmc weather conditions; seasons of the year, and

environmental conditions as well as national cr traditional dress worn by members of different cultare groups:

Modern clothing production is explored and compared with that of the past. Emphasis is placed on the steps in the

production process; and information is presented on the workers; tools; and machines utilized in the process:
"PCOtﬂC Nch Shellér“ fOCU§e§ on protection in [he n&ilUial environment. Childreh trace the constriction Of Shellers .
and explore how ill shelters change the natural environment, Emphasis is placed on utilities as energy sources and
on the need to conserve this energy for future use. Good health and safety are concepts introduced as a part of the
mdintenance of shelters:

The last unit, “Pr;i(lincckﬁ and Consumers,” is organized around basic economic concepts. Goods and services and
the choices people mike to satisfy their needs and wants are expanded. Various mediums of exchange and the
interdependent roles of buyers ind Sellers are explored. Focus i§ given to advertising and its impact on the
decision-making process regirding the purchase of goods and services. :

Oﬁﬁb?iuﬁilid‘ are bﬁ{vidgd for direct learning experiences dealing with specialization and division of labor.

Emphasis is given to the impuct of technology on modern production and the environment.
Units
Unit 1. People Need Food
Upon completion of the unit People Need Food. the child should be able to:
s cxplain why people need nutritional food
trace the production of food.

.
s indicate how people obtain the food lhc,y nud

e indicale how people of other cultures r(’ix have different methods of food Selection and preparauonal traditions
.

identify factors which influence food selac#on
Unit 2. People Need Clothing
Upon comipletion of the tinit People Need Clothing, the child should be able to:
iébiighiié iHul bébblé\' uké iﬂ' L'liilhingjis influenced by culture and environment
lndl(_d[(, how people ohlam clolhmg .
identify ways people can care for their do(hmg

tnir 3. People Need Shelter

Upon completion of the unit People Need Shelter, the child should be able to:
recognize that people’s use of shelter is influenced by culture and environment
describe how shelters are constructed

explain the use of utilities in shelters

identify ways people can care for their shelters .

Unit 4, Producers and Consumers

Upon completion of the unit Producers and Consumers, the child should be able to:

» identify factors which influence the choices people make when they buy goods and services
e describe ways in which people provide goods and services in order to obtain money

* explain how divisions of labor and specialization affect producers and consumers

9
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identify the uses of money
e indicate ways people may Lhdng,e their natural environment as they produce goods and services

M'ap and Globe Skills Objectives
By the end of Grade 1, the child should be able to perform the following minimal skills:

Location

locate designated dreds in the school environment

demonstrate the meaning of the term opposite

demonstrate the meaning of right and left

explain with directional words how to get from one place to another in the school enVIronment

Representation

° ldentnfy by symbol on a map certain desngnated areas in the school environment

+ construct a simple map with appropriate symbols of the school environment

Spatial Relations

o demonstrate that up is away from the surface of the earth, and down’is toward the surface of the earth
o demonstrate the meaning of distance between two points

e measure distance between two pomts using nonstandard units N
° demonstrate that models represent real objects

s compare distance between points in the school environment

° compare several routes between two points in the school environment : P

Tlme and Chronology Skills and Objectives

By the end of Grade 1. each child should be able to perform the following minimal skills: |

e tead time notation to five-minute intervals ,
. identlfy day, week month oh calendar ¥

e nume the months in sequence
o identify dates or special events on a calendar

Readmg ‘and Critical Thinking Skills -
See Level | objectives: Progirdm of Srud:ec — Readmg and Engllsh Eanguage Arts K-8, Reading and Listening.
Library Media Research Skills

See Grade 1 Ob]CC[lVC§ Instructional Objectives for Information Retrieval and Media Production, 1978, PP- 3-10.

ERIC
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B Grade 2

'i heme: Cnmmumtles, Local dnd National

Overview

The second z_,rdde somul sludu.s progrdm focuses on the characlerxsllcs of rural; suburban and urban communities:

These cnmmumlms are seen as being dependent upon one another; thus creaung a larger commanity — the Umled

States. Emphasis is placed on the contributions made by people of various ethnic and cultural backgrounds as well as
the rights and responsibilities of individuals within a community.

Thc immducmry unit. “OUr Comm”u”nity " d'cfineé the lo'c'ul community as a group. 'of peopie iiving in.a s'pe'cifi'e'ci

cmmmui in duml ThL provmon of 5oods dnd services and the lmkage between communities by transportation and

“communication ws[cms are studied.

D dugnhg the characteristics of our cofiimunity

“Many (ommumucs -— One Nduon focuses on the greographlcal, '\ohtlcal and cultural background of the nauon

The United States is viewed as a largc commumly composed of many urban; suburban; and rural commumues each

having unique characteristics. The unit plau:s emphasis on the democratic form of government based on individual
freedoms and responsibilities; the diversity in ethnic and cultural backgrounds of the population; and ways in which
the country, its people, and special events are honored and celebrated.

Units

Unit 1. Our Community

Upon completion of the unit ©Our Communtty, the student should be able to: :

e ideritify vur community workers and the goods and services they provndu
. 1dcnufv cmployt.rs and _]Ob opporlumlms in the locul and surroundmg communities (4 LT

e describe how our co"m"mum[y is ch‘mg,mg>
e indicate ways in which people in the community honor people and their skills lhrough special events

Unit 2. Man 23 Kinds of Commiunitiés N

- bipon completion of the unit Many Kinds of Communities, the student should be able to:
1

O

. ideﬁiify Chéiﬁbiéii@libs bf Urban communities
[ 4
. ldcnllfy (,hurac,lcrmlcs of rural communities

e explain how transportation and communication link urban. suburban, and rural communities

Unit 3. Many Communities — One Nation

Upon completion of the unit Many Communitics — One Nation; the student should be able to:

dcscnbc th (,haracu.rmuos of our country .

identify the characteristics which make the Umled Slales a democrauc nauon )

recognize the United States as a home for people of various ethnic and cultural orlgms .

1dcnufy the significance of special days or weeks desngnalcd to honor our country, its people, and specml events

*Project Basic Objective

11
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Map and Globe Skills Objectives

.By the end of Grade 2. the student should be able to perform the following' minimal skills:

Location

recogmze l,mdmarks m the lmmednate cnvnronment

ldéritlfy the cardinal directions

identify the cardinal directions on a globe

identify the cardinal directions on a map

locate North America on a globe ' ,
locate North America on a map :

locate the United States on a globe

locate his/her home state on a United States map

follow a route between two points, using cardinal udxrectnons

describe a route between two points, using cardinal directions

describe the Jocation of his/her home state on a map of the United States, using cardinal directions

¢ @ 2 o/ 06 0 06 O 5 O

'

Representation ‘

. show [hdl th(. globe as a sphere isa symbohc representation of the earth
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show that maps are swnbohc representatxons of the earth

locate land and water masses on & map

e compadre a globe and a map as symbals of the earth

Spiitidl Relations

e measure the distance between a series of points, using nonstandard units

e measure the distance bétween two points on a map, using nonstandard units

* show high and low places on a raised relief model

s compa-e several routes to and froi: aome

Time anid Chronology Skills Objectiv.s

By the end of Grade 2, each child should be able to perform the following minimal skills:
. state the relatnonshlps of day to week to month to year

construct a time line of personal expenenc‘f’s

e construct a time line of histprical events
Reading and Critical Thinking Skiils
See Level 2 objectives: Program of Studies — Reddm;, and Enbhsh Ldnguage Arts K-8, Reddmg and Llstenm;,

Library Media Research Skills

See Grade 2 objectives: Instructional ébjectives for Information Retrieval and Media Production, 1978, pp. 3-10:



Grade 3
- Theme: Communities Around the World
Overview
The third grade social studies is orgdmzcd around the concepls of culture and Lommumty Culture, one of the most
important social studies concepts. is introduced and taoght in a world setting. The concept of community,
introduced in Grade 2: s extended to specific locations in the world: :
Thriiuyi compariative studies of sclc'ctc'd world cnm'm”unitieé Stu'd'en’t's learn that all people_have basic needs —
human. social, ‘md cconomic — which are met in a variety of ways. Students continue their exploration of the impact

of the phvs]ull environment on the development of a particular society. Three communities studied in depth, in both
the present und the past, illustrate sxmple ind complex patterns of living in different physical environments.

N‘xtuml Ruu(ms Arnund the Wnrld deals with the natural regions of the world and -the characteristics of each
region. This curriculum i$ organized dround a four: category regionalization of the earth: tundra, desert, gréssland
and forest. Itiswery important for the teacher to help students understand the characteristics of these regions as well
as alternative ways to separate the carth into regions.

B xtum\g wurk on natp and globe skills should be pursued in the first unit; the ()hJCC(lVLS bemg met thr()ugh a varmty

of map and globe activitics. By linking skills to specific content objectives: teachers can help stadents learn to use
map and globe skills to gather information, “Peoplt in Communities Around the World™ prowdes Strengthened

undcrshmdmu nf oter pu)plu dnd lhur lrddmuns ‘md dsplmtmns l”ll\lrdll\’&, umts can provnde many opporlunmes

|usl|u cquul npporluml» hunmn dlgnllv and plurdllsm In addition. students have many opporlunltus to pr;{ctlcc
problem-solving and map and globe skills.

Unit 1. Natural Regions Around the World

Upnn c_nnmicﬁon of the unit Natural chiun’s Around the World. the student should be able to:

. ici’cnliﬁ chiricteristics of each of the world's natural regions

U}iii 2. Pé:}ﬁlé in €'éi}ii}iuhiiié§ '/irbund ihe World

indicate how the natural environment has influencad the way people meet their needs

identify characteristics of family units in selected communities

differentiate between contemporary and traditional patterns of living

indicate how modern technology has changed the way people live

compare ways by which people satisfy their needs

¢ identify ways in which communities have adopted ideas ana ‘echnology from other communities

Map and Globe Skills Objectives

By the end of Grade 3. the é;udcnl should be able to perform the following minimal skills:
Location ‘ ’

e locate the Equator on a globe

locite the E quitor on a world nmp

. ldcnllfy Narthern and Southerm HLlﬂlSperLS in relation to the E quator

e locate the Prime Meridian on a globe

e locate the Prime Meridian on a world map :
. stern and Western Hnmlspheres in relation to the Prmn Meridian
o determine the cardinal directions by using the North Arrow on a map

e identify the intermediate dircctions

s identify directions by using a compass rose

e identify the intermediate directions on a4 map

¢ compare places on a globe in r¢lation to the North and South Poles

# distinguish the hemisphere in which places ar® lscated

¢ construct a4 compass rose using cardinal.and mtermmdmtc directions

¢ orient @ map, using &4 compass rose

‘ 13 o
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ulumf) th' (lnrcumns fmm one pldu to dll()lhu‘ ofn 4 mup. using Ldl‘dlndl and intermediate directions
ulennf\ the dircetions from one place to anolher on a globe. using cardinal and intermediate directions

Rep resentation 2 ' :

|dent1fy the dlfference betwee" natural and cultural features . .
use symbols from Key/Legend to 1dennfy places ofn a map
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ndentnfy the symbols for polmcal bo"”danes 7 o
use polmcal boundaries to ldentnfy specified locations on a map
construct a key to explam a map . :

distmgu:sh between aataral and cultural features on a map

distinguish between the continents and oceans on a globe

;

distinguish between the continents and oceans on a map

compare the size and shape of selected areas on a globe
compare the size and shape of selected areas on a map ’
describe the earth based on information obtained from a globe

compare the advantages and disadvantages of showing data on a globe and on a map

Spatial Relations

* Sfow high and low ¢levations on a raiséd relief map

e ¢xplain verbal scale

e ¢xplain lincar scale

e compar¢ the distance between pomls on g map usmL, nonstandard units

Time and Chrotmlogv Skllls Objecuves
B» the end of Grade 3 the stiudent should be able to perf()rm the following minimai skllls

fcziil zihd wrile lirﬁe iibl)réVizllioﬁs (a.m., p m.. hr.. yr.)
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deseribe fdmll) hlhl()l‘lL.S in terms of genemllons
Reading and €Eritical Thinking Skills
Sce Level 3 objectives: Program of Studies — Reading and English Language Arts K-8, Reading and Listening.
Library Mcdlu Research Skills

Sce (ll‘d(lL 3 objectives: Instructional Objectives for lnformanon Retrieval and Media Pro 'uction, 1978 PP 310.
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< Grade 4
Theme: Maryland
Overview )
M;x'rvl'iml is the basic subject for social stadies, at (;mdg 4. There are three units: A Hlsmry of Maryland; A
\'lLlr(\pUlll in Study: The Wt lshlnal(m Muropoln in Area: and Mdryldnd Today The year's program is designed to
provide students with a historical background. a geographic perspective. and the cultural characteristies of their
state: FhL coinrributions to American life by Marylanders from a varicty of ethnic and cultural backgrounus is a

.

wslhk purt of the study of Maryl ‘lnd

“A lllsmry nf Maryland hngms as sludenls examine the lnfestyle of the Amerlcan Indians before the arrival of the
[umpum colonists. An analysis is made of the motives for. colonization, the. colonization process; and the
characteristics of Maryland as @ colony. The impact of the Anierican Revolution on people hvmg in Maryland is
Studied; with emphésis on_ the events whnch illustrated the larger issues both before and doring the war: The
dLVLlUpﬂ]Lnl of Maryland as a stidte is traged in terms of economic, social, and polmcal aspects: The Crvxl War is

examined through political issues. A survey of those economic and social changes which occurred in Maryland

“hetween 1830 and 1900 prmndes informition concerning the influence of the roles and contributions of men and
women from a mru,ty of cultural; ethnic. and racial origins.

The sgu»n(l unit is a case st mly which fnuxsgs on th Wi 1sh|ngl(m Mumpullmn Areit. lnllmlly the Lcni,rdl
charucteristics of a nulrnpnlndn dreiare L\plorul The featdres of the Washington, D: C:. muropollmn arei: ‘md
specifically Montgomery Counity. are « Kaniiied and umlpdrul with those of another mumpoln.m area: The areu is
cxemined further in terms of \'mrl\ oprortinities, aviitability of Loods and services. and the variety of pu)plg living in
ithe dreu and how they preserve their different ethme and cultural herit: es: th uml concludes with a comparative
Stuids of other metropolititn areas in the United Stites’ :md the effects on thSL, areas of advancements in technology.

\ldr\l and Today:” the third unit. is organized around lhe geographic characl&,rlsllcs z.nvnron'nenldl concerns, and
the cultural heritage of Maryland’s people. Emphasis is placed on the SIgmflc‘ml contributions that Maryldnd men
and women representing a variety of cultural. ethnic, and racial arigins are making in numerous fields of endeavor in

Maryland today. L. -

Uniis

Unit I A History of Maryland ?

Upon comipletion of the unit A His’lﬁrv of Maryland. the student should be able to:

describe how the Nauve Amerludns in Mdryland lived prior to the arrival of the Europeans

e explain how Maryland was LOlOﬂth:d

* describe various lifestyles in colonial Maryland

e irace the settlemeit of Maryland's western frontier

o du;unhe hnw the War for lndependence affected the people living in Maryland

s trace the history of Marylgnd as a stat€; emphasizing the political; socnal and economic development of all groups

of people from 1787 to 1850
¢ describe the roles played by the meniand women of Maryland in the effort to abalish slavery

¢ indicate economic and social changes in Maryland which occurred between 1850 and 1900

e identify the roles and contributions of men and women representing a variety of cultural, ethnic, and racial origins
Unit 2. A Metropolitan Study: The Washington /‘l’l(;ii‘t)pijliidn Area

Upon completion of the unit Metropolitan ‘Study, the student should be able to:

identify chamclensucs of a metropolllan ared .

indicate kinds of work opportunities found in a melropolllan area

identify the skills. knowledge, and training required for major occupauonal cmehorles (4 1:1, l4)‘
explain how people in the Washington metropolitan ared obtain the goods and services they need and want

describe ihe kinds of groups of people who live in the Washmglon metropolitan area
describe the functions of the Monigomery County government

compare and cortrast different metropolitan dreas in the Unncd States

identify ways in which metropolitan areas change

*Projéct Basic Objective
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Unit 3. Maryland To’alay
Upon Ciinlﬁlétiiin of the unit Maryland Today. the student sh'duld' be able to:

e describe lmportunt geogrdphlc features ol Murylund and Montgomery County
indicute how people in Mdrylund can protect the environmental quality of the state

indicate how people 'in Maryland preserve their LUl[U[Jl herltage
describe the roles and contributions of Maryldnd men and women who are. m.iklng outstanding contributions

today and who are repr«.scntdtlvc of a vanety of cultural; ethnic; und racial onglns

Map and Globe Sﬁs Objectives.
By the end of Grade 4, the student should be able to perform the following minimat skills:

Labdﬁbh *f
e locate directions; using a compass -

* usg coordinates to locate places on a grid ‘ i
¢ locate places, using a grid on a road map

e trace routes on a-road map _

* construct Simple maps which are properly oriented as to dxrectxon

® orient a map, using a compass S

s locite states bordering Maryland on a regxonal map

Representation ‘ .

. ldenufy dxl'ferent types of map symbols to show the same locatxon )

¢ identify landforms, bodies of water, and coastal features, using drawings or pxctures

¢ identify landforms, bodies of water, and coastal features on a map

o identify the size of'cmes and towns, using Key/Legend :

* use symbols to describe placc,s on a road map

« describe an area, osing the map symbols and keys

» distinguish between'the various types of roads indicated on a road map

compare landforms, bodies of water, and coastal features of a given area
compare the size of cmes and towns through the "use of the key
distinguish between the various symbols on a road map *

identify different types of political subdivisions on a regional map (e.g., nations, states, provinces, counties)

Spatial Relations

measure distarice on a map, using verbal scale
measure distance on a map, using linear scale
compare the actual length of a cxty block or mile with that shown on a street map

Time and Chronology Skills Ob]ecnves
By the end of Grade 4, the student should be able to perform the following minimal skills: »

state tlme on the clock to the mmute ,

identify specific dates of early settlements in Maryland o

identify the duration of the Colonial Period and the Revolutionary Period
construct a time line of Revolutionary events in Maryland

Reading and Critical Thinking Skills

See Level 4 obJectwes Program of Studies — Readmg and Englxsh Language Arts K-8, Reddmg and Lxstenmg

Library Media Research Skills . '

See Grade 4 obJectlves. Instructiona! Ol)jecii'ves for Information Retrieval and Media Production, 1978, pp. 3-10. -
?
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- ~ Grade.5
Theme: United States Studies

Overview

The focus of the fifth Erade social stadies carricalum is early American h1story The three umts of study carry the

students from the perlod of dlscovery and exploration through the westward movement pl'lOl' to the Civil War. The
course is designed; in part; to build upon the fourth grade units on: Maryland The pnmary purpose however; 1s to
have students learn about the settlcment and development of our nation during its first two centuries. Concepts,

generahzatlons, and facts learned in the fifth grade will be further developed in the eighth grade unit on Canada and
the United States.

The introdUCtory unit, ;;dpening a N’ew World “is o'rg,'ani'z'ed around historical evldence and'culmre The Egyptians,

group and the wide vdnety of dlfferences from ofie group to another. The influences of ;hese d1sl1nct cultures upon
thc development of different colonial settlements are analyzed . ‘

The Second unit, ﬁ‘Thirte'en Colonres B:eco'me a Natlon traces the transmon of the th1rteen colon1es from colonial

.status through independence. Comparisons are made of the natural ervironments, social organizations, economic

activities, and political participation which influenced the regional differences that developed among the thirteen
colonies.

The Revolutionaty War period is organized around the concept of authority and focuses on the causes of conflict -
hetwéén Enbland and thé colonics The Dec1aration of Independence the Articles of COnfederation the

terms of the delC prmcrples of democracy wh1ch evolved dunng the colon1al penod At the same time, it is

recogmud that “democracy” included but one segment of American society before being extended to other people

The last unit focuses on the westward movement of Americans and on frontier life. The movement is v1ewed in the
larger contht of l9th century Amerxcan hfe Emphasxs is placed on the abundance of land 1nd1v1dualrsrn ec0nom1c

whichwere LS[dbllSth on the frontxer and then modxfred as settlement 1ncreased

The means by whlch ldnd was acqmred by the national g government and made available to citizens are exammed

Emph‘ms is placed on the w ways in which ploneers ddapted to the varxety of frontier environments and how the early
selfsuffrcrcncy of frontier life gdve way to larger forms of cooperation. An analysis ts made of th: attitudes of

“individualism and equality which existed but which were however, limnited to one segment df American society.

Unlts ’ T
Unit 1. Opening a New World , :

Upon completron of the unit Opening a'New World, the student should be able to:

describe ways in which people mvestlgate the past

identify cultural characteristics common to the many Natrve Amencan peoples

describe what it was like to live in West Africa before Africans were brought to America
explain how life in Europe stimulated exploration

describe the initial settlement of American colonies

Unit 2. Thirteen Colonies Become a Nation
[
Upon completron of the unit Thirteen Colonies Become a Natlon the student should be able to:

. descrrbe events that led to the Revolutronary War
* describe how the American colonies won their 1ndependenc<: from the Englxsh government
+ identify political effects of the American Revolution upon people hvmg in the United States

Unit 3. Westward Movement

Upon completion-of the unit Westward Movement, the student should be able to:

e identify reasons why peoplé migrated west
H
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» identify the ways by which sct(lcrs acqunred land

e describe how pioneers used their resourcefulness to adapt to the environment

e analyze the relationship between thé \ Westward Mi)vemenl and nﬂ’iprovements in transportauon
¢ describe how the frontier experience created a need for interdependence

Map and Globe Skills Objectives
By the end of Grade 5, the student should be able to perform the following minimal skills:
Location

) 10Cdlc on d globe the Tropic of Cancer, Tropic of Capricorn, Arctic Circle, and Antarctic Circle in reldtlon to the

Equator and the Poles
e locate on a map the Troplc of Cancer; Troplc of Capricorn, Arctic Circle, and Antarctic Circle in relation to the

_.&

Equator and the Poles .
« locate and identify on"a United States map each of the fifty states and its capital

Representarmn

e identify natural regions on a map

« identify cultural regions on a map

¢ compare the characteristics of natural regions on a map

¢ compare the characteristics of cultural régions on a map _ -
e demonstrate that different types of maps give different mformatlon

. compare historical maps to identify change ‘

compare locations of a political umt to other polmcal units in that contmcnt

‘Spatial Relations

identify the difference between a large scale map and a small scale map

identify the difference in elevition betWwegii two Or more locdtions

compare different sized maps of the same.area

compare the scales on a large scale map and a small scale map

¢ identify physical featiires shown on a map which influence the location of land and, water routes

Time and Chronology Skills Objectives )

By the end of Grade 5, the student should be able to perform the following minimal skills:

o 1dcnt1fy the ddtes of carly colomal settlements in the United States

« construct a time line of U.S: hlslory from the Age of Exploration through the Westward Movement

plot concurrent events of the New England, Middle, and Southern colonies which resulted in the outbreak of the
Revoliitionary War :
 designate time from colomal period through Westward Movement in terms of generatlons

« determine time covered from Jamestown to today in terms of years, decades, and centuries

« identify Westward Expansion in concurrence with events of the Revolutionary War

Reading and Critical Thinking Skills
See Level 5 objectives: Program of Studics = Rcddmg and Enghsh Language Arts K-8, Reading and Lmenmg

berary Medm Research Skills

~See Grade' S objcctxves: Instructional 6Bjcctivcs for Information Retrieval and Media Production; 1978, pp. 3-10.
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~ Grades 6-8
Wijrld Studies

The fourth and fifth grades’ c,m]’)hd\ls on smlc and cnuntry is expdnded in the three-year World Studies scqucnu at
Grudes 6-8: Each of the world's cultoral drt,d\ recelves a semester of intensive study through a sequence which is
largely historical: The castern hemisphere is studied before the w&.sturx hemlsphurc and early history is studied

before contemporiry history.

- J

Each unit is ();gunlzed urournd thie concept of civilization and the five subconcepts of environment; culture; social
_organization, economy, diid techiiology.

Civilization is the predominant concept developed in this curriculum:

Civilization is defined as a stage of social development involving:

..

bellefs and practices Whl(,h form the basm of Lulture )

knowledge and skills employed to satisfy the needs and wants of pcoplt,
organizations which evolved within the culture

relationships with people of other cultures

Each civilization is analyzed in terms of:.

O

ERIC
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ike environment — which rcfurs to location, physmal features. earth-sun relatlonshlps climate. and natural
vegetation

the cultural LhdraL[(,rlSUL\ Whl(,h dlstlm_,ulsh one society from another

social organizition, which refers to the evolution of the iiteraction within and among social groups and of their
political philosophies

economy. which refers to human occupations, the production and dlsmbuuon oft,oods and services. and external
rade

technological contributions of the p(,()pl(, to the development of their own society
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Grade 6

Theme: World Studies
Ancient Medlterranean Civilizations and Afnca

Overview

Ancxutt MLdl[erdnLdn Qwrllmtlons s [hL mtrocluctozy unlt m d three year World Studres progrdm developed for

dlstlnct cultnml Ch(lrﬁC[Crlb[lCS (;rcece 1s stadied in terms of the evolutnon of democratic practlces the polrtncal and
C(,()n()ml(. dctmtres of crty st(ncs and those cultural chardcterlstncs Wthh l'ormed the ba51s of western culture. Rome

.

comrlhutrons nmde ta western culture. . A

Egypt Greece and Rome mray be taught sequentlally or concurrently. The first four 1nstruf‘t|onal,ob_|ect1ves and

focuses are the same for Egypt; Greece; and Rome:

The unlt on Afrlca is new to the Grade 6 socnal stud1es curricutum. Students are presented with an accurate view of
selected African cultires, to coufter the “Dark Continer;t myt!\ and the “Taizan" syndrome Stadents will learn

that ideas and developments, art works resources, and people w1th great aspirations and abilities have arisen from
the countries on the African codtinent:

The study of Africa is organized into four sections: geography, history, society and culture, and contemporary life.
The initial section deals with the geography of the continent. It also examines the location of the continent and its
polictical divisions, n‘atural transformations, and the distribution of the population. This geopolltlcal focus enables
students to see how peoples’ lives and customs are influenced by-the natural environment.

The second sectlon describes the famlly as the basic unit of social organlzatlon By studymg the organization of a

famllyrfrom a selected ethnic group, students can see how the family structure and functions meet the basic needs of

its members: Selected case studtes enable students to understand how the fawmily perpetuates the culture of a specific

ethnic group: . ‘ ]

The [hll‘d section focuses on early African cmllzatlons such as Kush, Songhax and Azania. These cwlllzatlons are

analyzed in terms of location, econoiic activity, and technologncal development The historical perspectlve enables.

stidents to see why Europearis of many n:itions went to Africa; how they. gained authorlty what resistance they met,

and how they exploited couritries and peoples to meet their own needs: This section concludes with a look at the

lndependence movements and the transfer of power to the Black African Jeaders of the new nations.
ThE ﬁnu'l,[seiction geals with contemporary Africéi iind its role and inflijenCe in W'orld affairs. Attennon is given to
nation-building efforts; economic endeavors — primarily agricultural undertakings; and the organizatipii ¢ of

governments to meet the needs of their people. Studies of selected couritries provide students with environmental,
technological, and economic background for understandlng contemporary Africa.

Units

Unir 1. Ancient Mediterrunean Civilizations

The following four instructional objectives are the same for Egypt, Greeee, and Rome:

Upon completion of the unit Mediterranean Civilizations, the student should be able to:

. descrlhe the characteristics of Medlterranean civilizations

o evaluate the influence of the environment upon the development of civilization

o explain the role of technological change in the development of civilization -

e identify important economic concepts related to the development of civilization

l";;_iy'ﬂ
e describe ways in which power was exercised m this ancient Medrterranean civilization

e trace the development of the distinct characteristics of civilization in Egypt
¢ identify chamcterrstlcs of ancient Mediterranean civilizations that are reflected in western civilizations

.

Greece
e déscribe the way power was exercised in this Mediterranean civilization
20




. trau‘ the developmcnl of dxslmct cultural characteristics evidenced in the life of Ancmnl (IFLC\LL
. ldcntlfy characteristics of ancient Mediterranean civilizations that are reflected in western civilizations

Rome

L. descnhc wiys in which power was exercised in this ancient Mediterranean civilization
o (face the dgvelopmcnl of distinet characteristics of civilization in Rome
. 1denllfy characteristics of ancient Mediterranean civilizations that are reflected in western civilizations

Unit 2. Afm:a
Upon completion of thegunit Africa, the student should be able to:

. descnbe the physncal polmcal and cullural characteristics of thc continent of Africa

describe the social, polmcal and economic role of fantfilies in selected erhnic grouns of some African countrics

describe the characteristics of early African civilizations
trace human developments in African countries from European contact lhroubh [hClr mdcpcndgnu movemeits

ducnbe how African people in selectcdmatnons are meelm;, thc challenges fdcmg lhcm loday

describe how people of African heritage have contributed to lhc history, culture, and ;,rowlh of the United States

Mﬂp and Globe Skills Objectives

By the end of Grade () the student should be able to pcrform the f()“()\/\iné minimal skills:
Location

dcfme pdrdllcls of lduludc

define meridians of longnude

demonstrate that parallels of ldmudc indicate dlrcc,uon north and sou(h of the Equator
demonstrate that meridians of longx(ude indicate direction east and west of the Prime Meridian
use latitude to indicate distance in deprees from the Fqualor

lise lonutude to mdncate dlsl‘mce in debrees fmm the Prime Mendmn
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® use atlas table of contents to locate the most approprmle polmcal mdp for a given puiposc
e use atlas index o l()cale the most appropnd[c polmc.al map for a given purposc
e locute selected major counmes of Africa on a map

« locate selected major cities in ancient Egypt, Greece. and Rome on a map

Ré}j}é{éma’ti(iii'

identify abbreviations commonly found on maps

gather data about natural and cultural conditions on a map

select the most appr oprmle map for a given purpose

compdre location of major political units to the United States

compare localnon and size of major political units in Africa and ancient E gy pt. Greece, md Rome o political units

Spatial Relations .

xdentnfy the dlrectlon of nver flow in a4 map

determine the elevation of land from the flow of a river

describe the terrain of a specnflcd région, using a phvsxcal map

dcscnbc the characteristics of a region; using information from (wo or more maps of the same arca

By the eiid of Grade 6 the student should be able to perform thz following minimal skills:

ldentlfy the durallon of the Roman Emplre

identify the duration of the Golden Age of Greece

identify the duration of the E},yph‘m Empire

identify the duration of selected ancient African civilizations
identify the duration of African colonialism

identify the duration of African slave trade
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construct a4 time line of ancient African civilizations
identily concurrent events in Egyptian; Roman, and Greek history
determine the difference between B.C. and A.D.

Reading and Cﬁiiéﬁi Thinking Skills

See Level éoi&jcaives: I;f(jgi’am Of Studies = Reading and English Language Arts K-8; Reading and Eistening:
Library Media Research Skills

See Grade 6 objectives: Instructional Objectives for Information Rétrieval and Media Production. 1978, pp. 3-16:
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. Grade 7
Theme: World Studies
Units: Europe, USSR and Asia

Overview

The seventh gradc social studies program i the Second part of the thr'e'e’y'ed'r Sequience in Worid Stuaies ﬂe

Three new areds of .study are mlroduced — Europe the Soviet Union, and Asia.

4Tht. progmm examines the development of social institutions in each of the three areas of study. One of the marks of
a, civilization is the degree of refinement it demonstrates in its social institutions. 1t is suggested that students begin

with (he study of Europe in order to initiate an analysis of the historical relationships among the peoples and the
institutions which have <,volv<,d (o the pru.ent ddy

Fumpc and whuh hclps to explam its hnstory Feudalism, Chrmmmly and natlondlmm are qtudnd for the impact on
Europeans in a pre-industrial world.

The kcrvcriihfgrzidc program ;il.%'d covers the relationship between people and their environment. Population patterns
related to climate and landforms arc identified for the purpose of understanding economic, political, and social
development. For example, Japan is scen as a nation with geographic and economic limitations; yet the Japanese
have overcoime these limitations through the development of education, trade, and a strong ritional spirit.
Colonialism is an institution scrutinized as @ device which some nations have used to overcome economic and
L'c(i[_',l’liphin.‘ limitiations,

r,cld[mnshlps,w:,lhm, cich of Lhc l,hn.c areas are ‘mdlngd as welrl as [ht. t.f”f,ects ()frmlcrqcuon among lhc n,gnons.
Students study the European dominance in some parts of Asia to fearn the effect on both Asians and Europeans. The
Soviet Union's relitionships with other nitions are studied in light of contemporary world situations. The movement
of people towards greater self-determination is illustrated at this grade level as well.

As a result of this unit. students should have a better understanding of other peoples. a strengthened understanding
of citizenship, and the background from which they can later (mdlyn. social studies topics in the western hemiSphere
at Grade 8

Introduction: Earasin

Upon completion of the introduction, Eurasid, the student should be able to:

e identify the major physical and cultural characteristics of Eurasia

Unir 1. I:‘u'r'opa

Upon completion of the unit Furope. the student should be able to:

o indicate how the feudal s»slcm Lonmhuu.d to the development of Europe d¢uring the Middle Ages
o describe the emergence of nation states in Europc

e describe the effects of the Industrial Rwolutlon on Eumpe

. identify the advantages that individuals can derive from work (4:1:1:1)*

¢ describe important changes in Earope since World War 11

Unit 2. USSR

tpon completion of the unit USSR, the student should be able to:

. 'cX'plai'n' ihc impact of (hc Rthi'an Revolution on the ﬁocial 'p'o’liticul. and economic structure of the nation

¢ deseribe the influence of the communist party on several aspects of Soviet life
assess the significance of Soviet influence in other parts of the world

Unit 3. Asia

Upon completion of the unit Asia; the student should be able to:

*Project Rasic Objective
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Middle East

. explam the hlstonc.al basis of conflicts in the Mlddle East

» analyze the effec,ls of oil on the Middle East and on the world economy

Indian Subcontinent
. 1denufy the lmpdC[ of forClgn influenice on the dcvelopment of the Indian Subcontinent
s explain the effect-of tradition on contemporary situations on the Indian Subcontinent

China

° analyzc the historical developmem of China durmg the dynastic period

o dnalyze lhe historical development of modern China
Japan

. ldennfy the characteristics of early japancse cullure

« describe the effects of rapid industrial growth on modern Japan

Soidhéiijl Asia

e explain how the strategic location of Southeast Asia has influenced its history

e describe the different physical and cultural forces that have influenced the development of Australia and New

Zealand
Map ind Globe Skills Objectives
By the end of Grade 7. the student should be able to 'perform the foiiowing minimal skills:
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l()catcfplacef on a map, usmg degrees of,lamude and Vlongltude

identify the latitude and longitude of a place on a globe . 5
identify the latitude and longitude of a place on a map {

locate places on & map, using latitude and longltude in minutes and seconds

.
e use atlas to find the exact location of a city

» locate major coumnes of Eurasia on a world map

Reprecentatmn '

. 1denufy slope through the use of shading, contour intervals, and hachure lines

 compare regions on special-purpose maps

e compare the relationships between physical factors and the chmate of a reglon

« identify the relationships between the location of specific industries, population, and the matural resources of an

area, using special-purpose maps
Spatial Relations
s measiire distance between two points.on a globe, using a Great Circle
s identify Great Circle Roiutes on a Polar Projection
s compare distortions on différent types of map projections
Time and Chronology Skills Objectives
By the end of Grade 7, the student should be able to perform the following minimal skills:
determine worldwide time differences (timie zories)
identify the duration of the Industrial Revolution
identify the duration of the Arab-Israeli conflict
identify the duration of British colonialism in Indla
identify the duration of the Chmese Civii War and revolution
identify the specific dates of World War I
identify the specific dates of World War II

identify the specific dates of the Russian Revolution
identify the duration of Japanese isolation
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identify concurrent events in World War | and the Russian Revolution

.

s identify concurrent events in the World War H period

e State time, using a4 23-hour clock

. Lomparc lhc s'cqucmc ul' LlLVLlOpI’ﬂLn( nt mduslrmh/‘uum in l<uropc the Soviet Union, and J(xp(m

. L(Hliper the duration of the lmpcrml pcrmds nl Lhma Jdpdn, and Russia

Reading and Critical Thinkmg Skills
See Level 7 objectives: Program of Studies — Reading and English Language Arts K-8, Reading and tiéiéﬁiﬁg;

Library Media Research Skills . .

See Grade 7 objectives: Instructional Objectives for Information Retrieval and Media Production. 1978, pp. 3-10.
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Grade 8
Theme: World Studies
Units: Pre- Columblan Amenca, Latin Amenca, Native Americans, Canada and the United States

Overview

The eighith grade curriculum is the third part of the three-year sequence in World Studies. The course reinforces and
broadens the students’ understanding of concepts developed earlier in the sequence and introduces several new
concepts. The eighth grade is organized into four units, all of which deal with the western hemisphere.

The introductory unit; "Pre-Columbian America;" provides a geographical orientation to the areas where early

civilizations developéd in the western hemisphere. An analysis of the influence of the physical environment on the

development of the Mayan, Incan, and Aztec civilizations is emphasized.  Characteristics of Pre-Columbian
civilizations are comparz.d with those of z.arly Mediterranean and African civilizations. .

The second unit, Latm America,” examines the colonial heritage of Eatin Americans, their struggles for

independence, and contemporary life in selected- countries: The first part of the unit focuses on the effects of

colonization o the indigenous populatlons and the characteristics of the Eurobcan colonies. The second part of the

umit explor;;:jc social; economic; and poliuc;xl faclors that led to the emergence of independent nations. The last

part of the unit/deais with contemporary situations in Latin America.

"Nauvz. Amcrmms i$ a unit deqx;,ned to mtroduce the many cullures of:North America which existed pnor to the

arrival of European explorers. Initially, the cultural addptations to the \‘mely of natural environments in North

Americd are examined. Migration theories; legends of origin, and the evaluation of distinct cultures are studied. The

movemeit of Nadtive Americans lhroughout North America is traced. Cultural hernage is explored through oral
tradition, religion, art forms; and intergroup relationships. The final part of the unit deals with the conflict between
Native American groups and European settlers. The influence of Native American cultures is studied in terms of

contributions to the American culture

'Thz. fmal unit i in lhe lhree -year sequence in World Studxes concentrmes on Canada and the United States: The

unifying theme is technology. Students explore the impact of technolog,y on agricultural and industrial developmenl

from both historical and contemporary viewpoints: Much of the unit is orgamzcd around regxonal mtercfependence

The causes did results of inter/intra-urban growth are examined,; with emphasis being given to the technological -

changes which accelerated lhe migrauon of pcople to urban centers. Challen;,es facing 20th century United States

and Canada are explored in terms of preservanon of the culture and environment.

Unit 1. Pre-Columblan America

Upon u)mplcuon of the unit Pre-Columbian America, the student should be able to:

. (lCSLFlI\L th LhdrdLlLrlS[lLS of Prz. (olumhmn uvlhl‘m(ms

Unit 2. Loatin A ;;;é;i'ca

Up(m ci)'m'pi'ctiim of the unit Latin America, the student should be able to:

o identify the environmental factors that mfluenued the Europe(m settlement of Latin America
e describe the colonization of Latin America
e trace the emergence of Latin American nations -

o

deéscribe contempaorary Situations in Latin America, mciudm;, polmc(xl crises
Unit 3: Native Americans
Up'(m' co’mplcrion of the init Nitive Americuns, the student shouid be ubie io:

describe how elements ()fNatxye Amcrncan culture reflecrt their herntag,e
explain reasons for the cultural conflict between Native Americans and other groups

Unir 4. Canada and the United States ¢

Upon completion of the unit Canada and the United States, the student should be able to:

e describe the impact made by the various religious, racial, and ethnic groups which settled in Canada and the
United States




identify the factors that influenced settlement of Canada and the United States.

explain how the factors which influenced the reglonal development of Canada and the United States led to
. AN

reglonal interdependence

assess the effect of technology on urban growlh in the. 20th century
identify the challenges facing Canada and the United States today
identify ways to enter the world of work (4.1.1 9=

identify educational opportunities available in selected careers (3.4.1.6)*
identify the skills, knowledge,‘and training required for major occupanonal categories (4 1.1, 14)*

Map and Giobe Skills Objectives *

By the end of Grade 8, the student should be able to perform the following minimal skills:

Locatmn

use latitude and longitude to find dlrectlon ona polar prOjectlon

use lantudt, and lonytude to l()(.d[t, places on a polar projecnon
identify the mfluenc,e of ,lamude on thq naturarl ,envnronment

locate major countries of the Western Heniisphere on a map

locate seleécted major metropolitan areas of the United States on a map

oL o o o o @]

Represemnihm

rdt,ntlfy 1nfluenu,s whu.h physu.dl fd(.tnrs have on an area

s infer people’s activities or way of living from characteristics found ona vanety of maps

s identify how the sequence of human activities and cultural patterns are related to geographic location and

‘u,cz.smblllty
¢ identify Factors that 1nflucn<.e the location of sites and settlements

Spatial Relations

o meusure distance in miles and kilometers between two points, using latirude

« identify representative fractional scale

e identify time differences on'a. globe

e identify time differences on a map
e select the most appropriate map projection for a ;,lven purpose

e select the most appropnate large or small scale for a given purpose
s compare the use of verbal, linear, and representative fractional scales

Time and Chronology Skills Objectives _
"By the end of Grade 8, the Studént should be a’bi'e to perform the following minimal skills:

. idennfy the duration of the Pre- Columblan penod
identify the daration of settiement and occunation of North America prior to European colonization

identify the duration of the Westward Movement

ldennfy the specific dates of the end of the Western Frontier

compare the dates of colonial periods in Latin America, Canada, and the U S
compare the dates of ma]or wars of independence in Latin America and U.S.
prepare a time line of the major events of the Latin American revolutions

construct a time line comparing major events in Ancient Egypt, Greece, and Rome and the Incan, Mayan and

Aztec civilizations
trace the sequence of urban df‘velopment in the U S. and Canada

Reading and Critical Thinking Skills

See Level 8 ubjectives: Program of Studies — Reading and English Language Arts K-8; Reading and Listening:
Library Media Research Skills N

See Grade 8 objectives: Instructional Objectives for Informarion Retrieval and Media Production, 1978, pp. 3-10.

*Project Basic Objective s
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