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__Awards
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by the Publications Committee of the Joint Council on Economic

Education because a panel of educators has judged the contents.
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Foreword

cepts and terminology in 2 parrothke manner, but are unable to apply them to

real-world problems. This is one reason why the Joint Council on Economic

Education and its network of affiliates—50 state couricils and more than 230 )

college and university centers for econommiic education— em’phasme €conomics

as an approach to decision making and problem Solvmg In doing so, the

JCEE also lays stress on the ability to devise and weigh alternative solutions to
economic problems and to evaluate the results.
The National Awards Program for the Teaching of Economics, which is

funded by thie International Paper Company Foundation and administered by

the Joint Couricil, is a notable example of the aforementioned efforts.

The quality of entries submitted to the competition by innovative and

imaginative teachers is evidence that the education profession is delivering ef-

fective ecomnomic educauon programs in the classroom..Students learn to use

economic concepts as they analyze economic issues and problems. The effect is

to encourage students to think for themselves in a rational manner.

- This;-the twentieth in the series of booklets on Economic Education Ex-

periences of Enterprising Teachers, abstracts and describes the projects

selected for awards by the judges. All the projects are imaginative and

creative; all are unique, and all are offeicd to other educators as examples of
effective and successful methods with which.to teach economic concepts in the

classroom:
A publication of this nature requxres the mvolvement assxstance, and sup-

port of others. In particular, we extend our appreciation to those who served

“professor of economics and director of the Center for Economic Education at

X & judges in 1982. Our distinguished panel ificluded Dr: George E: Dawson,

Empire State College (SUNY); Dr. George L: Fersh; former associate director

of the Joint Council and currently one of its field consultants; Dr. Delmas F.

Miller, executive director of the West Virginia Secondary School Principals

Associdtion and a former presujent of the National Association of Secondary

School Principals; Dr: Laurence E: Leamer; former director of the Center for’

Economic Education; SUNY Binghamton; Dr. Andrew T. Nappi, Dean of the

College of Business, Iilinois State University; Dr. Jeannine Swift Solar,

associate professor and associate dean, Hofstra University, New York; Dr.
Joseph F: Talerico, professor of economics and department chairman, Rlder
College; New Jersey; Dr. Henry H. Villard editor-emeritus, Journal of

Economic Educatzon, Ms. Dorothy Cowles Wass elementary economic

education consultant; and Dr. Philmore Wass, former chairman of the

Department of Foundations and Curriculum, School of Education; University

of Connecticut. We are_ privileged that these individuals have accepted the

chhlienges involved in-selecting the-awards recxplents from-among the 300-en--—~

* trants. Their professonalismis greatly apprec:ated
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. The Jomt Counul staff has again responded with its unqualified support
of the Nationial Awards Program. Dr. Michael A: MacDowell; president; has
been most conscientious in his personal involvement; interest;, and counsel.
His advice dlways serves to improve the total program. Two members_of the

Afﬁllated Couricils and Cenpers Dmsion deserve special recognition: Robert
A. Greczek assumed responsibility for many of the “nuts and bolts” aspects of -

the program, and Claire Moe; the division secretary, handled many of the

typing, filing, and clerlcal responsibilities. The editors are grateful to all three.

The joint Eouncil is indebted to the Internationai Faper Company Foun-

dation (IPEF) and in particular to Ms. Gladys F. Waltemade, its vice-

presrdent and Ms. Sandra L. Kuntz, her predecessor, for the support they

have prov1ded to the Nauonal Awards Program and fOr thelr 1nterest and in-

" also like to express the apprec1auon of the nation’s educators for the founda-

tion’s efforts to offer special recognition to outstanding classroom teachers.

The challenges inherent in publishing this annual booklet are con-

siderable. We are most fortunate that Dr. Andrew T Nappr has agarn agreed

to serve as co-editor. His long experience and mvolvement in economic educa-

tion helps assire a publication of high quahty and we are deeply grateful for

ohis services on behalf of the Nauonal Awards Program:

~ Finally, we are pleased to repori that the Twentieth Annual Nauonal‘
Awards Program was a success and are delighted to congratulate the 94

educators whose efforts are recognized in this publication.

Anthony F. Suglia

Director; Affiliated Cotincils and

~ Centers Division

Coordinator, National Awards Program
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Editor's I troductlen

The reports published in this book are condensed versions of the original
pl‘O_]EClS some of which cannot be presented or even summarized easily. The
attempt in Volume 20—as in its predecessors—is to provide brief descnptlons

of the winning entries which capture the essence of the teaching prOJects I am
confident that teachers who have submitted projects but failéd to win will be

helped by the following summary of the characteristics of the winning entries:

1. Theprcyect should mclude a succinct srarement of the goals or 1earnmg

objecnves both cognitive and affectzve The' list of objectlves need not be

long; it should, rather, be clearly articulated and related to the instructional

program. Statements of objectives help the judges gauge the worth and effec-

tiveness of the entry.
2. The Jjudges should be able to discern how each unit;_lesson, method;-or

—”ucnvn)Tm lhe pro;ecfheips to develop economic concepts and generalizations.

That does not mean that mathematical, writing,; reading, or other skills are not

important, but sxmply that awards must go to entrants who focus on the

teaching- and learnmg of economiics.

3. The pro-edures and sequence of activities. should be welf orgamzed

and clearlv described. This portion of a report should emphasize the haterials,

time schedule; 1ntroductory procedures; assignments, activities or strategles

and the review process.

Motivational technique must be spelled out and mstructlonal activities de-

scribed in detail. How did the teacher get the pupils interested in the ideas to be

taught ? How was the lesson, unit, course, or subject begun" The duration of

the project should be given at the beginning: a year, a semester, a few weeks; a

single lesson, or whatever. If less than a full coursg, the author should describe

how the project f1tted into the curriculuim bemg taught and how it was related

to the preceding or following material:
4. Winning entries should clearly describe the instructional environment

and class sination. The judges wafit to know the ages,\ablllty levels, or special

characteristics of the students: If the prOJect was developed. for a particular -

socioeconiormic or ethmc group; the judges must be informed.

S. A precise account of the teachmg techniques used should be gtven The

basic purpose of the Awards Program is to help other teachers, and that can

be achieved only if the author gives = detailed account of the methods

employed For example; it is not enough sxmply to say that a resource speaker

was used: Rather; the reader should be told exactly how the speaker presented

economic ideas; what follow-up activities were conducted, how these activities

fitted into the total project; how the endeavor was evaluated, and. SO-0I:

- Where appropriate; samplé [€sson plans should be” 1ncluded “along with asmgn-

ment sheets, instructions passed-out-to: students—and the hke Complete details

.about the personnel and material used should be 1ncluded in the report:

vii
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6. The project should show originality. 1t ought to be more than a rehash
of somcone ¢lse’s work. At the least, it should give an entirely “new twist” to
an idea developed in a previous year. While ideas that captured awards in years

_ past may still be good, the awards must go to those who develop fresh ideas for
teaching econormics. - o ,
7. Photographs or samples should be included in lieu of student work,
\bulletin board arrangements, 1able displays, murals, and other items that can-
.ot be shipped. It is not necessary to submit large or bulky material if a

'/ photograph will suffice: Neither is it hecessary to send in everything the

7 students have done. A few examples—one or two typical term papers, for
instance —will do. L o o
8. The procedure for the project should be explained in terr.s of the three
basic constituents of every good teaching unit. The first helps to get the pupils
interested in the unit; project, or lesson; the second develops the ideas; con-

cepts; skills, and attitudes that are the goals of the activity; the third brings the
activity to a close by summarizing and applying what was taught. Plays;

assembly programs, displays, field trips, the making of filmstrips; simulations;
and many other devices can be used to help conclude a unit: L
9. Evaluation techniquies should always be submitted. These generally in-
" Clude tests of various types (e.g., short-answer,; essay, performance) but can’
also include less formal methods, such as self-evaluations by individuals;
groups, or the class; written or oral evaluations by outsiders; and observations
of pupil behavior. The testing instruments along with the results should be
submitted with the entries. B o
10. Finally, entrants should pay attention 1o the requirements set forth in
the Awards Program application form; arrange the malerial in an orderly

fashion, and help the judges by presenting their entries as neatly as possible.

~ An educator whose submission has the ten characteristics listed above
will have a gooc chance of winning. It should be noted, however, that the com-
petition is keen, and that each year it becomes more difficult to win than the

vear before: Prospective entrants would be well advised to seek outside com-

ments and criticisms_before submitting their projects: In particular, a teacher
with little formal training in economics should consult an econormist about the
accuracy and appropriateness of the economics used. Many projects represent
an enormous expenditure of time and effort and contain superb ideas and
materials for teaching, but nevertheless fail to capture an@ward because they
contain little of rio ecoriomics or because the economics content is inaccurate.

[t might be well for a contestant to review the suggestions below prior to
preparing an application. Almost any logical and descriptive outline will serve
as a guide for writing the narrative section of the project. The important thing .

.is-to work from- an outline: - T
1. Introduction. Introduce the judges to what is to follow and.thereby set-—

~“the stage, so to speak , for the project description. The introduction should be

brief and should also describe the general purpose of the project.

viii - -
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tollowmg points: purpose dnd phrlosophy of the curriculum for wh!ch the pro-

ject 'was developed, location and physical facilities of the school in which the

entrant teaches, background and capability of the students, brief history of the
project and any other 1nformatron that may help the judges determme the

teachability of the project. —
3. Overall goals and specrf c objecnves Whereas the overall goals of thé

project can be given in a generahzed narrative form, the instructional objec-

tives- should bé very specrf‘c and are usually presented as a list. The overall
goals may be thought of as long-ranging results that depend ofi the achieve-

ment of the specrflc ObjEC[lVCS
4. Program descrlpnon Reviewers will want to 1earn from this sectron

what is to be done, how it is to be done; and who will do it. The procedures
'should be explained fully and in great detail. It can be a serious mistake to

assume that the judgesawill comprehend the detarls of what to the apphcant is

2. Bu (kgroruzd m, ormatron Give the reviewers an understandlng of the

should assume the judges Kniow nothtng whatever about what is belng
presented in the project. The Sequefitial steps of the procedure should be

logically arrayed and lengthy digressions avoided — no matter how’ 1nterest1ng

such digréssions may be to the writer. Conciseness leads to clarity:

5. Prograrn evaluation. The reviewers wrll be helped by objective

ev1dence of what was accomphshed in the project: Some systcmatrc objective
evidence of the extent to which the instructional arms were achieved must

therefore be provided, and it must be descrrbed in the narrative. For this

reason, the application should include a section on how student achievement
was evaluated.

The editor hopes that this summary of what constitutes a good pl‘OjeC[ en-

try will be useful to educators He deeply appreciates the work of those

teachers (nonwmners as well as winners) who are contributing to greater

understanding of economics in our society. He also hopes that increasing

r number§ of teachers will enter the Awards Program i in the future, thereby

ing a financial reward. )
The_editor acknowledges w1th smcere thanks the cooperatron of the

-teachers whose ideas appear in this volume. They have been most gracious in

permrttlng us to use their material.as.well as being patient and understanding

in agreeing to our editorial revisions. ) -

e A : Andrew T. Nappi
_ linois.State University —
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Primary Level: Grades K-3

CHAPTER ONF

-+ An Economic Stew with
Chickens and Rice

A Thlrd Grade Economics Umt

Asbell Elementaty School, Fayetteville, Arkansas

Overview

ThlS pro_|ect was a year-long 7sttrxdy of the basic economnc concepts

through two very 1mportant agrlculturai products of Arkansas: It was planned

to develop a strong foundatlon of economic understandmg dtiring the flrst

semester by using economic language in a general sense, then to focus on

chickens and rice for thie second semester by showmg the effect these two prod-
ucts have on the students’ daily lives.

Third-grade pupils at Asbell Elementary School were given much
freedom, with guidance, £fo make choices through the democratic processes as
to the content and method of learning. Discovery was an important aspect of
the learning style. Cconomics was the common denommator in the teaching of
all the disciplines.

- Introduction
The gentle rollmg hills of nort(west Arkansas make the area ldeally suited

for the raising and processing of chickens. Similarly; the fertile soil of the
- Grand Prairie in eastern Arkansas makes that area ideally suited for the grow- =
ing and processing of rice. Arkansas leads the nation in the production of these-
1wo agricultural products. ] This project by my-third-grade ¢lass focused on the
—__— importance-of chickens and rice to the local area, the state, and the nation.
My children were well aware of the poultry m,dustry,nrn the area becaiise Qf
the abundance of chicken houses, old and new = big and little, spread through-
out the countryside. Also, many of their parents work directly or indirectly in !
the industry. Tyson Foods, Inc., a leading poultry processor, has its head-
quarters les$ than five miles away in the neighboring. city of Springdale,
Arkansas. It employs more than 8,300 persons, mcludmg all related jobs. The

¥
1
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children, however, had little understanding of the complex relationship be-
iweeri the dctual cost of producing chickens in the chirken houses and the price
the ‘consurmer pays for them in the store--after preduction, processirig, and
distribution costs are added: They did; however, see the relationship between
the work (labor) they did building a cardboard ificubator for baby chicks and
the finished product, a home for the chicks. . o

~ Parents, grandparents, and friends involved in the poultry industry from
labor to management were readily available to share their knowledge and ex-
pericnce. In fact, the children became so enthusiastic in wanting their parents

10 participate that it becomé a chore to get them scheduled. Furthermore; the

Futare Farmers of America (FFA) members from Fayetteville High School

. served as mentors to my stiderits. They made four different presentations on
agricultural products of the state, using graphs, charts; maps; and activities
relevant to third-graders. This proved to be mutually beneficial.

[ had lived in the Philippine Islands where I collected many artifacts and
- pliotegraphs of the production of rice by human labor in that underdevcloped
country. | was enthusiastic about sharing the information and providing extra
incentive for this project by extending it to a short introduction of interna-
tional trade. A Filipino student from the University of Arkansas was available
as an additional resource person to compare labor in the Philippines to the
techriology of thie United States farmer: o o
_ Furthermore, personnel from The School of Agriculture of the University
of Arkansas, which is located less than a mile from our school, were cager to
assist and participate in our activities. Likewise, Dr. Tom McKinnon, pro-
fessor of economic education and dircctor of the Bessie Moore Center for
Ecoromiic Edneation, offerc * his services. Dr. Philip Besonen, who directs the
- econiomic workshops durir._ . summer in addition to his teaching dutics at
the Sctiool of Education, Unive sity of Arkansas, also encouraged me to pur-
.sue the project: o , , o
1 wanted to use the wealth of information and resources at my disposai to
show my children how technoiogy and capitai equipment have affected
agricultural production. I sought to present concepts to show relationships be-

tween these industries which place Arkansas number one,in the nation and to

show how they influencé the local economy today: I wanted my students to

gain a better appreciation of theole our state and country play ir. world trade.

Objectives ;
My long-range objective for 1981-82 was to teach my students how to

learn and to present the skills necessary for independent learning. 1 hoped to
instill a love of learning and'a positive attitude toward work and citizenship.
My idea was to approach my objective through the teaching of basic economic
concepts. and the principles of democracy. I planned to establish a strong
background of economic principles during the first semester and guide the stu-

dent toward a study of two important agricultural products of our state in the

»
‘
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second semester. I dE\?eioped iearning activities designed to have the students

s To demonstrate an understanding of the dlfferenCe between goods and

services;
To identify labor as a human resource;

To categorize goods as capital; durable; or nondurable gooc‘r

To demonstrate an understanding of the notion that people attempt to

extend resources through specialization and technology by dividing the
Iabor,

e To differentiate between producers and consumers and to understand that

most people are consumers; to understand that productivity depcads on a

good work attitude and human skills;

e To demonstrate an understanding that scarcity exrsts because resources
are limited;

e To demonstrate the ability to solve problems by applyrng the five steps of
economic analysis;

e To demonstrate the understandrng that Irvrng 1n a free- enterpr‘se system\and
a democracy insures; among other things, the right to a voice in the market
and freedom to run for elected office; - B

. To demonstrate an understandrng of the comparatrve advantage that ’

topography and geography,

® To learn that communication wrth people increases knowledge; improves
understanding, and develops mutual respect; 7

& To understand that the system of specralrzatron requires the combrned

services of many people, whrch leads to interdependence and creates a need
for world trade.

Learning Activrtles

When I met my students on the first dJ of school I thought “What a
beautiful economic stew we could brew.” There were twentyffiye boiurcing
third-graders. The ingredients were present and the mixture of eight- and nine-
year-olds just right for a perfect stew. Student personalities and interests pro-
vided the special spices needed. The final ingredient for perfect seasoning was
the'wide variety of socioeconomic backgrounds represented in the class. Over
half of the parents of my children-were either directly omndlrectly engaged in
agriculture-related jobs. Currerit economic conditions created an immediate

need for teaching concepts of scarcity and wise decrsron makmg I would have

to teach vocabulary in a learning-by-doing process, using our familiar environ-

ment and goods used darly to keep Iearmng relevant: When the background

was built, I could then begin to.teach concepts in job orientation. When we

were ready, we would launch an-in-depth- study of Arkansas agriculture
products:



A few of the learning activities and the economic concepts developed in
the unit are described below:
1. Goods and services. On the first day of school some children failed

to brrng pencils (tools) needed for dorng (producrng) their school work. I

capitalized on this situation by deﬁmng a pencrl asa caprtal good necessary
for producing work. The word “goods” was written on a card cut in the shape

of a fish, with a magnetic. tape on the back it was placed in a box marked

“GOODS " asked a student to §harpen some new pencils; saying, “You are

providing a service when you sharpen pencrls » The word “service” was written

on a fish-shaped card and dropped into a box marked “SERVICES.” The

chlldren were asked to name other goods and services and these words were

also dropped into the approprrate boxes. Following a session of questions and

answers, the children were asked to write other words and place them in the

correct boxes: Those who failed were helped and given the. chance to place

their cards where they should go.

2: Specialization; technology; and dmsnon of Iabor. JuSt be'fo're the

Labor Day weekend; 1 read the book Labor Day by James Marnell. The

children were shocked to hear about child labor of long ago. We talked about

the jobs that children do today, and I explained a custom in my class whereby
the children assume responsibility for the care and upkeep of the classroom:
They wanted to know all about this idea and were very interested in applyrng

for jobs. I asked them to think about it over the wee.(end and talk with their

parents about the work they do. The students returned to school the Tuesday
after Labor Day; excited and ready to talk about their parents ’ jobs: They were
more interested in the jobs they wanted in the class;

Their exciterment, however, was somewhat dampened when they

discovered that a prerequisite to ]Ob acceptance involved reading books on the

career/jobs desired. We talked ‘about job descriptions and how additional

knowledge would enable them to become ‘more efficient and better providers

of services and thus able to meet consumer (student) demands for goods and

services. We listed jobs available; ranging from teacher’s assistant to

audiovisual techntcran Excitement became contagious as the children raced to
check out books:

3. Scarcnty and limited resources. I read the book Why We Must

C‘hoose by John Maher: We talked about the necessity of makrng wise chorces

- because of limited resources. Heidi Olney recalled a previous lesson about all

the products that are produced from trees. She asked how we cotild cut them

down for furniture, houses, and pencils; but still have trees. I explarned that

for every tree cut, three more were planted

dow were our state tree. We decrded to have a closer look: Several students

picked up pine cones from under the trees. As we were returning to the class; it

occurred to Sherri Jordan that pine cones would make good witches: Since it

was very near Halloweén, we decided to produce them: We needed pine

needles for brooms and twigs for broom handles: it didn’t occur to anyone



that we had nothing with which to make the heads: The next day, Heidi Glney

prepared our mini- factory She divided the labor: one group cut pine needles

and taped them to the twigs, while another group cut witches’ hats from felt.

They complained about the hardshrp.. one suffers in such dull factory work.

We prepared our assembly llne only to learn there were no heads, scarc1ty had

4. Capital goods; prcducts; and services. Mr Nelson salesperson for
Tyson F‘oods lnc and father of one of our students, v1srted our classroom

prehend the magmtude of a large enterprrses productron

~ When Mr. Neison arrived, his daughter Debora was so eXClted she could
hardly introduce him to the class. He had Debora give each child an outline of
his talk. The students were especially interested in how broilers were produced
and asked mary questions about chlcks staying in incubators erghteen days.

They cringed when he descnbed how the workers severed the beaks of the baby

chicks but laughed when he said, “Chrcks have to get shots like you do, so they

won't get sick.” The children responded to questions about retail trade; to the

amazement of Mr: Nelson: The interaction could have lasted all day; but Mr:

Nelson concluded the discussion by explaining that each country which im-

ports chickens prefers different parts of the chicken. Japan, for example; likes

legs, while Hong Kong requests wings and even feet. This brought rounds of

laughter from the class. Mr: Nelson invited the children to Tyson’s plant in
Springdale for a field trip.
Culminating Activity
7'1:56 7stewwas beginning to boil; and the aroma filled the air as the
students became involved preparing a play which would include the economic
concepts they had learned during the year. Time was short, so it was im-

perative for the students to organize and divide the labor according” to talent
and desire on the part of the individual student.

For the most part the children themselves or1g1nated the ideas and carr1ed
them through with very little adult help. Our class had become a cohesive
group. The students applied the steps of rational decision makifg to improve
our prodiction, frequently changing roles in the play to insure the best possi-
ble results.

The big day arrived. Two performances were grven to standrng-room only

audrences An article was prepared and sent to the local newspaper. The school

librarian vrdeotaped one performance which was shown on the local TV chan-

nel: It appeared that everyone thorouahly enjoyed the play: It was a frfting

climax to our study of economics through two Arkansas agricultural prod ucts,

chrckens and rice: The stew was cooled and all the children received their por-

tions to savor and enjoy:
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Evaluation )
 Although several forms of evaluation were used, changes in student per-
formarnce and attitude determined through informal observations by parents

~and teacher were the criteria considered most important. Children who

demonstrated low-level performance at the beginning of the year and those

who seemed to have blocks to cognitive learning became leaders; exhibiting
self-worth as they gave reports, demonstrations, campaign speeches; and so
on: They discovered skills in art and map making as they interpreted informa-
tion learned on field trips and from resource people.

Verbal interaction observed between small children and a university pro-
fessor of economics, as they described our class and project to prospective
teachers; was proof positive that my students did have an accurate command

of economic concepts. The children demonstrated transfer of concepts of in-
terdependence, opportunity cost, and comparative advantage at high levels of
comprehension.

Conclusion

'Reaction from parens, hungry for quality education, was positive. It
drew the school anid community closer together: Parents who interviewed their
children to tearn more about our involvement expressed appreciation for this
action-oriented project. They felt it had increased their children’s appetites for
relevant learning and left them with a hunger for more economic education.

Some parents marveled at the number and complexity of concepts they
themselves had learned.




Hoppmg into Economics:

Fi?st-Graders Learn about

Economics through a
Easter Theme
A First-Grade Economics Unit

Gaylene Davls
North Elementary School, Jonesboro, Arkansas

. ii'ationaie

The economy has already become a reality to f’rst-grad" chrldren 1n the1r

Six | short )fears They have experrenced wants and have expressed these desires
in a variety of ways. In many instances certain wants have not been, nor could

have been, grénted Makrng chorces 1s the necessary response to th1s economic

onrlrdren to economic congepis. wlll,expand therr understandrng and, aqceptance
of Hmr e"c'on'o'iiiic' 'v'vbrld With this kndWledge our’ children will be better

the extensron, expansron, and apprecratron of more complex economic con-
cepts.

I taught economics during the ent1re school year, but thrs pro_|ect only
deals with March, April, and May. Economics was taught daily for thirty to
forty minutes following an economic project that I designed for my first-grade
children. Our bulletin boards, flip charts, murals, pictures, posters, adver-
tisements, products, poems, stories, songs, role playing, finger plays, books,

and filmstrips helped reinforce what we were learning. Our resource people fur-

ther helped us understand ecoriomic concepts. Our field trips took us into the

working world. This type of econotnic project would be a great aid to children

regardless of background. Everyone will have to face and deal with these

issues, SO my program could be easrly adapted to any pnmary classroom.

My overall goal for this unit was to make [hlS economic study excmng and

interesting for my students. I wanted to review basic economic concepts taught

in previous economics lessons. Finally; I encouraged students to apply these



understandmgs in their darly lives. More specrfrcally, I wanted studé‘nts to be
able to:

T -

Dlstlngmsh between wants and needs,

Understand the mea.ing of the term scarcity;

See the importance of ‘making wise decisions by experiencing the five steps

of problem solving; -
Understand the meaning of opportunity cost;

Have some understanding of why they cannot have everythmg they want,

Become producers of a product,

Experience consumer buying in the marketplace.

Learning Activities

) For initial motivation the students were asked what they wanted or needed
f01 Easter I showed them prctures of famrllar goods and a drstmctron was

.~ original song ent1tled “What Do You Want for Easter"" In the song the

students were asked what they wanted for Easter They sang back what they

had for a want. For example, Shellie sang, 7“I want a new doll.” The class then

sang back, “Shellie wants a new doll:” The words “want” and “need” were

mterchanged during tiis seng. The defimtlon of a need was grven as somethrng

which is necessary to life, such as shelter, food, ciothrng, and transportatron

A few days later, after the chlldren ful[yﬁtﬁlnderstood the meaning and words

of the song, we created @ new song entitled “Our Needs.” It was sung to the
tune of “Mary had a little lamb.” The 1yr1cs are as follows:

Mary had a- need a need, a need
Mary had a1 need
and she had a choice to make

Mary had a want, a want, a want
Mary had a want

and she had a choice to make:

Mary had a problem, a problem, a problem
Mary had a problem

and she had a choice to make.

Throughout the unit of study we made use of several attractive bulletin

boards These led to classroom dlscussionsr A favorite board was that-of Mr.
..Bunny, with all his tools about him; painting his goods; eggs. We discussed his

tools: the paint brush the balette, the basket, and his drop cloth, which were
durable tools and would last a long time. We compared them to the non-

durable tools or goods that would be consumed rapidly; such as the eggs, the

dye; and the chocolate: The title of this bulletin board was, “He Is A

8 _ :
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Producer.” We discussed the idea that his work was decorating and delivering
eggs to the children of the world. - _

Onie art activity the children especially enjoyed was making Easter wish
books entitled “Wants Or Needs— Which Shall It Be?” The book contained

- drawings of things needed at hiome (food, clothing, shelter), at school (desk;

pencils, paper), and in the commuriity (streets, fire trucks, stop signs). The
children also drew pictures of things that they wanted at home (color televi-
sion, ice maker, stereo), at school (games, puzzles, treats), and in the community

{park, zoo, circus). The booklets and drawings were shared with the entire-

class. The children showed their booklets and explained the economic choices
that they had made: It was emphasized through these booklets that choices had
to be made and that inflation and high cost prevented us from having
everything that we wanted. Opportunity cost was defined as the next best good
or service which is foregone when a particular good or service is piirciiased or

"produced: The students told their opportunity costs. It was decided that the

item given up was the opportunity cost of the choice. B )
Our activities during the period also included several games. For instance,

a “wants” and “needs” game was made available for the students during learn-

ing center time: It consisted of two containers. Ofie container was labeled

“wants” and the other “needs.” Pictures depicting wants and needs were placed
in the proper container. The pictures were coded on the back for self-checking.

The “want” pictures had baskets on them; the “need” pictures had bunnies on

Several outside resource persons visited us over the three-month period.
One such persofi was Ms. Rabbit, who visited the classroom and encouraged the
children to think carefully before putting an item on their Easter lists. She
didn’t paint a bleak picture to spoil the fun, but she did encourage the students
{0 remember that wants afid needs are very expensive, and we must be selec-

tive. This was Linda Willkey, the manager of Skaggs department store; who
explained to then that the size of chocolate bunnies, Easter candy, and baskets
had gotten smaller because of inflation. She also explained that, because of all
their wants, they possibly might not get a new Easter outfit. This made our
studies very real to the students. o

~ Some of the more meanirgiul activities directly involved the studernits. For
a“more personal experience dealing with scarcity, the students earned pennies
stamped on their work folders for completing work on time and ‘producing
quality work: Each Friday was designated ‘Pay Day.” Those students who had
earned ten pennies were allowed 1o purchase goods of their choice. Those
goods included both durables (pencils, -erasers, rulers) and nondurables
(suckers, candy canes; balloons). A value of five or ten cents was placed on

each item. The students had to choose whether to purchase one.ten-cent item
or two five-cent items. Some children did -not have enough stamped pennies
(limited resources) to cash in. This created a real scarcity situation that was
easily understood by thie children. This method was used for about three

months, which led to the creation of a bank for our room.

The establishment of our bank led us to the study and comparison of a

1%
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real bank We learned through bank off’crals, books, colormg books; and

Slides that a real bank has vaults and safe deposit boxes. We learned that the

" tole of capital is very important and that banks promote economic growth

Through discussions we learned about loans, checklng accounts, sav1ngs ac-

counts, and the ﬂoW of money. The banker, m a telephone interview, ex-

plained how banks assist industries to get started or expand He told about the

different people who share the work (division of labor) in the bank. For-in-

staiice, the teller’s JOb wds to take deposits, to cash the checks; and to keep the

morney in a drawer Each jOb in the bank was explained as it appeared in the

colorlng book given to us by Citizens Bank. We discussed the different

economic concepts in the books as we colored them. The children took their

books home to share their economic learmng with their parents A bank of-
ficial also visited our classroom. . '

Records and films were used durlng our study For example, we v1ewed
the film about the baker, entitled “The Big Bakery.” We followed with the film
“Bread.” We compared the bread baking in the film to the baking in the local
bakery and then to the baking of our own bread. Before we used the real goods
or capital to produce our bread, we first modeled and made small loaves of
bread from clay, sand, and other pretend ingredients so that when we swrtched
over to real capital, we knew how and better understood our _]ObS that had pre-

viously been explained, assigned, and pract1ced We also understood that to

make bread we rieeded a krieader, a molder, an oven oOperator, a slicer; and a

‘wrapper, bowls, cups, racks, decorators mgredlents or goods; and labor: Asa

‘class we discussed whether the materlals and labor alone would be enough to

-. produce bread, and how tools, a workplace; and the businessowner are also

needed if the baker is to make a profit and perform a service. They understood

this as berng mterdependent

Many books about rabbits were read and discussed. Through these books

we dld a lot of problem solving, using the five- step economic approach to

reach our decrsions Through these books interdependence was again mentioned

and made real to the children through stories and discussions, For example,
The Jack Rabbit showed the interdependence between rabbits and plants.
Many Indians and wild animals were dependent upon the rabbit for food.
Trappers wanted their furs to sell or trade for profit.

One ol‘ our culmlnatmg act1v1t1es was the Pl'OdUC[lOll of “Bunny, Egg, and

sold at $l 00 per plate The menu was Bunny, Egg, and Cheese Dandy, Sprmg
Blossom Punch, and assorted fruit slices. In this learning actiVlty the chlldren
were busy as producers and consumers, buyers and sellers: They took turns at

a variety of jobs, including those of waiter, waitress, seller; buyer, and baker:

They found that with good service they received tips: This activity helped the

chilaren better understand,the concepts of cost, division of labor; assembly

lines, supply, demand, and profit: We concluded .the unit by producing a -

mural. The children also wrote their parents thank-you notes. These reflected

10
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economic concepts that each Chlld had begun to recognize and understand:
Writinig assignments all week had been on Bunny, Egg, and Cheese Dandy,
and math problems had dealt with the cost of groceries:

‘Evaluation and Conclusions

Although evaluation had occiirred all year during oiir econormic project,
the post-test strongly revealed a gain in test Scores. It was interesting to com-
‘pare reactions of the children to the Guestions in the pre-testing as opposed to

confused. Some glgglegl because “they_,were,,,nervous dunng the preiest‘and“ B
couldn’t settle down. During the post-test, they were confidernt and serious
about their newly found knowledge in economics.

" At the learning centers I observed the chlldren achxevmg success through

vanOus economic actmties, gaines, and exercises. Their vocabularies in-

creased, reading improved, and skills strengthened as their understanding of

basic econormic concepts expa1ded The chlldren s vocabularies included many -

dlfferent economic terms they would use in conversation: My students shared

their economic knowledge with their families and others at school. I was very

proud of the information they took home and shared with their parents and

friends: Several parents and teachers made favorable remarks about how

much' the children had gained in the area of economic study. Many parerits

were xmpreséed with the children’s economic proficiency as they answered
questions and told about economic activities.”Parents;_in fact; told.me how

'money-consc1ous their children had become. Before buying something or mak-
1ng a dec151on, a Chlld would welgh the alternatlves and then make a dec151on
tween wants and needs

Finally; this year-long economic prOject def“mtely 1mproved by chlldren 3
work habits and behavior, However, the real values of this project were-the
visible changes in my students. I was able to observe confidence growing in
these children. The .’ were grasping basic ecoriomic concepts that related to our
city’s and families’ problems. But, more important, they had learned to ap-
proach these problems in a democratic and orderly way:

O
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.Anliconomics Unit for the Second Grade :

) Jan Butler
3 Crestwood Elementary School, Crestwood; Kentucky

lntroductlon and Goals

This past semester I attended an economic education semmar My mstruc-

htful about the world of

tor was 50 enthusrastlc, knowledgeable, and 1nsrg

economics grew; 1 felt the need, the desrre, and the challenge for my owi

. students to become aware and informed about the world of economics.

Because of the age of second- graders and a limited #dmourit of class time, I

began to quesuon what economic concepts I could teach that would mterest

"""yonng ones and keep their attention. Being in the field of educatlon, I began to

que ' on myself with regard to a statement I had used successfully in the past,

“Begin teaching where the children are and with what is familiar to them.”

With this thought in mind, I redlized that money is a common and familiar

word in all children’s lives.
 Children may receive an allowance or grfts of money, and they are aware

various items cost different amounts of money: 1 decided to use this

“background 1nformauon in bullding an understandrng of money—why we use

it; why we need it; how we get it; and the value of it. By limiting my teaching

topic to the economic concept of money, the children would find this appeal-

ing. Not oiily is money lmportant to all children but it is real! At the same tinie

I realized I would have not only the opportunity to teach more than just facts

about money; but also to teach students to.express themselves, take risks,

share experiences with peers; interact with others and recogmze the need for

making responsible decisions.

The instructional activities presented in thrs umt were based upon’ every-

day experiences that a child can find meaningful and can relate to. As the child

gaxns knowledge of basic economic concepts, a foundation is bemg laid for

now and for the future. This foundation will allow the child to make sound‘~~

economic decisions when moving in the real world where money is the medium

of exchange As my children began to think about money, they also developed

"’ ey



— an understanding of the economic concepts related to making wise economic
decisions. My unit included these topics: barter, money today, medium of ex-
change, three basic needs, unlimited wants, opportunity costs, goods and ser-
vices, income,; occupations; and savings.

Learnmg Actlvmes

To lnmate 1nterest n the toploof money, I put up a bulletln board entltled
“Taking Steps to Learn about Money.” I begani the discussion with the follow-
ing questions: “How many of you like money" How do you spend your

~ money? Do you ever save your money? How do your parents spend their:
~_money)” Thei, as these questiofis were anSWeredrand enthusrasm grew, Iled

the discussion with questions about the beginnings of money, the need for

_money, and the ways to get nioney. After this, I explained that there are steps -

for learning about money and using it: I lnforrred the students that; after . hese

steps were taken, they would spend and save money in a wiser way: Then, the

children partnerpated by tracnng their footpnnts and cutting them out of con-

struction -paper; they marked their names on their foo/pnnts and with pride

placed them on the bulletin board. Va

During the course of the study; I used many instructional actmtles These

included stories; books; films,; drawings, coloring activities; bulletin board

d|$plays, collages, worksheets, discussions; graphs, fun sheets; picture cards,

posters; cutting and pasting, short-answer tests; resource people, and murals.
Practlcmg readlng, writing; visual and auditory skills enabled the children to
balance experiences and more readily process information.-The activities were
designed to be meaningful to second-graders in their daily 11v1ng A few of the
learning activities are described below.

Medium of exchange., This act1v1ty taught students that there are prob—
“lems with barter. When people barter it may be difficult to make the right
trade; it is time-consuming, and the trade may be of unequal value. The hands-on

approach led the children to the dlscovery that money is easier, faster, and

fairer than barter. I collected pictures of various items of greatly varying

valiies (cdr, pencil, book, doll watch). Then I pasted the plcture to a card and

on the back of the card wrote the approxxmate value of the item in small let-

ters. Each picture card was shown to the class so they could see all the available

iters to be traded Next; I passed out one card to each pupil. The students _

were asked to pretend that the prctures were real items they could trade. I gave

them five minutes to trade: After time was called, we found that one student

hzd a stuffed animal and wanted to trade for a watch. However, the person who

" had the watch didn’t want to trade. Others_in.the class had niade trades with
~unequal values: This led to a discussion of the problemsg with trade and the
need for a more efficient way of exchanging—money.
Currency and checks. After several activities dealing: wrth the need to
recognize and discriminate money values and with the need to be able-to count—
money, I wanted the students to see_that.checks-arean’ “important it form of
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money today: Furthermare; the children needed to know that checks were used

for safety. convenience. and record keeping. Kenneth Leet, a local bank of-

ficer, visited with our class and shared with the students information about

moﬁney and banklng He spoke with the children about how a check is a form
of money and why so many people use checks today He showed the chrldren

the bank so a check would always be worth the amount wntten onit was stressed.
Mr. Leet explained that only the person whose name is pnnted on the check
may write a check. Naturally, the children asked about bank robbenes and he
very easily explained how banks take precautions. The chlldren were happy to

write Mr. Leet a thafik-you letter arid dccept his invitation to tour his bank and

see the vault and safe. -
Goods and services. 1 needed to build a background for the economic

understandrﬁg that money is pard for services and goods. However, the

students first had to understand goods and services. One activity leading to
thls wads viewing a t"lmstrtp, The Boghouse This film shows how two boys

decrde to build a doghouse for their puppy.: The boys realize that the services

of their father and the services of a salesman are needed. The boys gather all

the goods ‘necessary for the productron of the housé:and start to work. After
the film; We ( discussed the reason for the dog house (shelter); the ‘goods needed.
(wood tools, nails}; and the services (of father and salesman). Finally, we.

looked at a list of people who produce either goods or services and distinguished

between the two. .

Culminating Activity
The culmrnatmg actwnty for this unit of srudy gave the children the oppor-

tunity of earning and spending classroom money. In this way the students put

into practice the economic concepts they had learned. They were given an ni-

tial amount of czzpmzl (money) for completing a work application. Money was

earned each day for a particular written work assignment which was posted on
the morning work board. The amount to be paid was also included. Additional
income was earned by completing certain money task cards at our ‘econoftic

leammg center ‘Students went to the money center after tney completed therr

had dan opportunity to go to. the center and choose a money card. Slnce space
was limited, work was completed at the student’s owii desk: Some money cards

indicated the work could be done at home. These cards allowed the slower stu-

dent to earn extra money too. They were excellent for the enthusiastic worker

and also for teaching respormsibility. l pard the students daily for completed

work but was not responsible for lost stolen -or forgotten money: Further-

_more, torn, defaced, or: marked rnoney was not accepted on_market days. On

- Market days (Fridays), students could spend iheir money. Market items were ;.

books, small toys, jewelry, crayons, pencxls ‘posters, and puzzles. I bought

many of these items lnexpenswely at garage sales:

b
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Evaluation
Upon compleuon of the umt i administered a post-test and found signifi-

cant rises in scores on the same test given before the unit was taught I really

felt rmy second-grade students had been introduced to our economic system. 1

saw them gain an understanding of the medium -of exchange from barter to

money: Counting money became a real challenge to them and one they

mastered as they had fun working and learning. My students _were more
knowledgeable as to how and why their parents used checks for their needs and
wants and why all their wants could not be met since incomes are limited and -
varied. Realizing that more income is earned when both parents work helped |
the students to have a better undersianding of why both parents do:work. As
ihe éhildreh médé Chdieéé ahd dECiSibriS With their rriirids and m'o"n’ies, I saw
dation for makmg wise economrc decnsnons was begmmng and a new
awareness about it was beginning also. Saving money was a familiar toprc to
most students as they proudly shared therrﬁsaved amodunts. H,avmg money for

bank saving seemed to become a new challenge to some students.

Common Property
Resources :
A Third-Grade Unit in Economics -

- Patricia A. Jansen
Lake Elementary School, Millbury, Ohio

Introduction
This unit was used with my self-contained third-graders in our rural

. school They had already acqurred basic economic p prlnClpies and termmology

which were beneﬁcxal in understanding the new concepts taught. With the re- :

cent mterest and aWareness of poﬂuuon, conservatlon, and ecology; I wanted

to prepare a unit on common property resources to make my students aware of

their basic characteristics and how they differ from privately owned property

Having the students take responsibility for these resources was my main goal.
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Learmng Activities

TUbegr i the un1t we read Dr. Seuss book The Lorax to gam an ovarview
“of common property resources and their misuse: We tooked at how this could

affect the stud=nts both now and in the future. The students completed a

wbrksHeet on how they felt about thmgs found in our environment~—a dump;_

forests, the beach, dams, soda pop cars, parkmg lots; and so on. As we tallied’

thc results, we found differences: This led us to a discussion about differences

in ecological decisioiis and the problerﬁé that are thus created. -
Activities and discussions followed dealrng with environmental problems

that are caiised because many important resources are not owned by anyone

- and consequently lack the protection and guidance that a private Gwner nor-

-

mally provides. To reinforce this, I asked the janitor not to clean our room

and found that the students noticed the mess in their school surroundings. We

. teldted thisto how people do this to our environment arid how no one cleansit,

for@tio one owns if: :
Next, we viswed the Wait Disney film People on Market Street and'

dlscussed the difference between common property rights and private property

rights. We collected articles from newspapers and magazines concerning com-

mon property resources. In no time at all, we had filled alarge bulletin board

with articles about pollutron in rivers, 4cid rain, and.curbs on commercial

perch flshmg, to name a few. Common property resoﬁrces were divided into

four main areas: land, air, water; and wild animals.

i:ookrng at what happens when nature is 1nterfered with - followed:

Worksheets were completed; in one, students were asked to color pictures of

~children helping their environment ‘and to put an X orn those harming the en-

vironment. We.made a “Pandora’s Box” bulletin board: The children added

pictures of demons {water pollution, air pollution; land pollation; refuse;

erosion) as the unit progressed.
Our work continued as we looked carefully at each Of our common prop-

erty resources. We began with land. I stressed the economic relationship be-

tween non-ownership and overuse of land the misuses and pollution of land,

and the resulting costs. We viewed a Natlonal Georgr aphlc Society filmstrip,

The Land, which 1dent1ﬁed major causes of land pollutron After’seeing the;

film, the children were asked to draw and label types of pollutron They drew

p1ctures of forést flres litter, dumps hazardous waste, erosion; and sttip min-
ing. Magazines and newspapers provrded reirforcement with current articles

about oiir land rush; problems with our national parks; and struggles against
development Fmally, we Jooked at how trees are used and abused. We studied

magazine ads from the Boise Cascade Corporatron to learn what is being done

. to preserve cur supply of wood. Genetal Telephone & Electronics (GTE) pro-

vided us with a look at the future with an article jabout growing trees
underground ;

A more specific study of water as a common property followed We viewed
the National Geographic Society filmstrip, Air and Water. A chart with the

.

,}
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types of water that could be common property resources (streams; r1vers,

lakes, oceans, underground water) was placed on the wall. We used varjous

worksheets deptctmg dxfferent causes of water pollution— mineral and phos-

phate porsomng, sewage garbage; factory waste ra1n water from d1rty streets,

were explored. “The Lake That NatureBurlt,f’ ,a l,ong poem by,V, T,aylor,frorn
the Ranger Rick magazine, was read. This told about the food chain with dif-
férérit t'y'p'es 6f plants and zi'ni'nials and 'rna'd'e us aware of 'o'u'r responsibilities I

Water, as. well as current. art1cles in other perrodrcals Frnally we learned how
water can be made clean by visiting our local watér plant.

~Next, air as a common property resolirce was studied. We exammed why
air is necessary, how it is polluted and misused, the costs aSsoc:lated with air
use because it 1S a common property resource, and the economic relatronshrp

betweeii ownership and nonowiership of our air supply The students  found a

worksheet on air polliitioni caused by the automoblle enllghtenxhg They were

surprised to learn that the average famrly car. contributes six pounds of

pollutants to the air each day We performed several experiments listed in £n-

vrronmemai Experlences, a publrcatron by the Thomas Alva Edison Founda-

tion. For example; to get a general impression of how much dirt there is in the .

air, we punched a small hole in the bottom of an empty coffee can and then

nailed the can to a pole. The combined herght of the can and the pole kept out

dust from the ground: A disc spread with a:thick coatmg of petroleum jelly

~ was placed at the bottom of the coffee can. Our test was started by placing the

- stand out in an open area: In a couple of weeks; we saw how dirty the air

around us was:
The last common property resource studred w1ld ammals provrded great:

1nterrelatronsh1p among wild amrnals, land arr,, and water, Objectrves included
helping the students to realize the costs involved when wild animals become en-

“dangered or extinct; to understand the 'e'c'o'no'inic relationship between animals

and the balance of rature, and to become aware of the pros and cons concern- |
ing: wildlife protection. Again I employed a fllmstrlp, worksheets articles; and

bulletig boards. In addition, we took a field trip to Magees Marsh to vrsrt a

wildlife preserve in-our area. A speaker from the Toledo Zoo came to our

. class, brought animals, and talked to the students about_wildlife in our. area: I

posted a list of Ohio’s endangered wild animals and had the students. report on

thern. We made a paper model of the polar bear as a symbol to represent en-

dangered species. We also read articles about how some animals have been

saved.
Our next topic of study gave Us an awareness of our needs Objectrves

;Wgre to hayeﬁstudents 1dent1fy what they need to adequately survive, differen-
tiate between needs and wants; realize the economic problems ¢aused by
misusing and polluting our common property resources, and gain an

understanding of,_ho)w to cope with this misuse. One specific activity concerned



‘the students’ use of water. Eachi student was asked to find out how he could
save water when brushing his teeth; when sprinkling the lawn; when washing
dishes, and when drinking water. Now that we were near the completion of the

unit, we went back and reread The Lorax with greater understanding and in-

sights. We made and wore a badge of the lorax as a reminder to protect and

preserve our COMIToN Property resources.
Culminating Activities and Conclusions

Our final studies looked into conservation and the future. In concluding

the unit, 1 had several objectives in mind: to acquaint students with ways to
protect and to improve our common resources; to have students become aware

of the costs involved when common property resources are misused Or

pollited, and to give students an understanding of their influence on the en-

vironment and their responsibility for making wise decisions..

We studied many advertisements in magazines which related how gains
are being made to conserve our environment. For example, both Gulf Oil

Company and Bethlehem Steel ads deal more with conservation measures than
with the products they are selling. F.C. Smith’s The First Book of Conserva-

tion gave us the story of the beginnings of pollution in our country by the first
white settlers. This was contrasted with the Indians’ care for the environment:
Several of our concluding projects showed the students how they could help
with conservation: For instance; they completed a worksheet on car pooling:

With enthusiasm they made posters about conservation for our school and our

shopping area. o S il -
ur final activities in the unit looked to the future: My main goal was to

have the students become totally aware of what they need to do to become

more involved in protecting and saving our comimon property resources. More
specifically; we looked 4t effects of shortages and alternatives in resources;
availability, and future needs of non-renewable resources, and problems that
we cannot control ot predict, Onie approach was to look at various solutions to
problems (prohibition, directives; voluntary®action, taxes; regulation, pay-
ment, simple and direct action): We concluded that at the present time we have -
fio perfect solution. Each policy will have costs and benefits; and each situa-
tion should be individually weighed: A close study of the Mount St. Heiens’

eruption and the Medfly problem revealed the unpredictability of problems we
encounter: To conclude-our unit, we wrot? letters to our congressmen, asking
them to improve our common property resousces. Lastly, the students brought
in T-shirts and applied an iron~on slogan—“It’s Your World.” We wore them

on the same day to make our schoolmates more aware of our problems and
responsibilities. : . e
At the end of the unit, the students did considerably better on a post-test

than on the pre-test administered earlier. They conscientiously answered a
worksheet (“Who Are You?”) which asked them questions about their actions

and responsibilities of their beéhavior, ranging from keeping the thermostat
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aware ol therr rcsponstbtlrtres to commorn property resources and related “this-~.

rot only to their school environment but also to the world outside their
classroom.

GOOD IDEAS IN BRIEF: PRIMARY LEVEL B

GAYLE SHAW CRAMER,; PAMELA COOPER, JUDI BENSON, arnd
JAN MANOCCHIO of the BerTower Elémentary School Mentor, Ohro,

caprtalrzed on the creattve imagination of their six- and seven- year-olds They
entered the land of make believe and the fantasy klngdom of Yeh-but Land:

The muslcal reinforced such concepts as supply and demand, division of labor,

allocation of goods and services; producer; consumier; scarcrty, and a short-

age. It was about the krng of a place called Yeh-but Eand-and a little boy

named Tommy, who creates @ lot of creatures called Yeh-buts. So many Yeh-

buts are created that there is a scarcity of gnods and services. The students

learned catchy songs which helped them retain the principles of economics in a

way that was fun: They presented the play for both the entire student body and

parents and friends. After the play students also performed well on an essay
test by incorporating economic terms and ideas into their answers.

ALICE L. BAYNE of the Whithey Younsg Elementary School, Louisville,
Kehtiiéky, Cdrnbinéd an écdnomics unit df study and her assignment to direct a

volunteers contrrbuted to the prOJect Slnce their creative efforts were needed

in the selection and the production of the musical; they decrded to vse

prepared materials in the economic development of America as a basis of

study. The Basic US Economic Concepfs by Visual Materials; Inc:, Walt

Disney’s Wrde Worid of Economics and Enterprise multimedia kit; The

American Enterprise Film Series, and selected filmstrips from Trade-offs were

chosen: The teachers let the students brarnstorm for songs, dances, and poems

that reflected the American economxc heritage. Some of the dancing and all art

work and costume design were preducts of students. Games; art activities;
program practice, and class instruction were a two-hour part of each day for
five weeks: The students became excited about the project and really began to
feel that the American system of economics was the big reason for people
wantlng to come to America. The feelings of patriotism and pride culminated

on the night of the performance.
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BARBARA SANTANA and PHYLLIS WAGERS of the Bay Crest
Elemientary School, Tanipa, Florida, worked together on this unit for their
second-graders who had little previous exposure to economics. This project
focused on econiomics ifi a school setting; which was a common experience for

all children involved. Generalizing activities were -utilized on each economic

coricept to show children that economics is a total part of our lives, not just

something that happens at school: Some’ of the school activities included
observing spccia}izgtiqq7i7nﬁt7h¢”lqrrlfhroom and interviewing the librarian on the
supply and demand of various library books. Children wrote job applications

- for a school job— listing their experience and the expected salary. The best ap-

plicants were selected to become a teacher, aide; coach; music and PE teacher,
librarian; custodian, lunchroom worker; health room worker, secretary, and
principal: Children looked at consumption of goods at school and learned
about the school budget. Some of the activities included field trips to a bank
and two fast-food restaurants. Students compared the goods, services, and
advertising of the restaurants. Economic coficepts and definitions were also
taught through the use of dittos, transparencies, filmstrips, writing lessons,
homework; art and math activities, a learning center, and stories. -
{  MARILYN LOKEY of the Cavanaugh Elementary School, Fort Smith,
Arkansas; used her school’s PTA Fall Festival as a springboard for teaching
economics in the second grade. The students were excited about this festival,
the PTA’s only big fund-raising event. Very early in the year they began asking
questions aboiit the evenit. When would it be held? What would the PTA use
the money for?” Why was it necessary to raise money? Basic economic concepts
such as resources, wants and needs; goods and services, specialization, con-
sumer, and money as a medium of exchange were taught in relation to
preparations for and activities of the school’s festival. Class discussions,
filmstrips, games, artwork, and role playing were some of the techniques
employed in the unit; As a culminating activity for expressing some of the -
economiic ideas learned, the class producad some short skits and presented

them in a school assembly: During the evaluation period, the teacher saw post-
test scores considerably higher than pre-test scores. However, she was even

more gratified to see children using economic knowledge in classroom discus-

sion and in decision] making.
|

- HELEN HOLJVAND of the Orr Elementary School, Fort Smith; Arkansas,
involved her second-graders in economic decision making while sharing her ex-
perienices of a tour through Jordan, Israel, and Egypt. She allowed them to
make the trip vicariously with her through slides, pictures; films, and charts.
As they traveled, ep‘ﬁpomic concepts and principles were emphasized. Each
lesson o this econczFuic tour was presented in three steps—teach, tour, task.
First came a period of instruction in economics. Audiovisual imatetials, books,
posters, charts, study sheets; and educational television were used to introduce: .

and teach economiilé concepts. Next; slides; films, charts, posters, and
'\39
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tively involved lhrough role playmg, reports, fmger puppets charts, murals,

discussion_groups, and learning centers. Culminating activities included

operating Holland’s Flower Company, going on a shopping trip, and prodnc-

ing a filmstrip. Through this unit the children were instilled with an apprecia-
tion of a loyalty to our freedoms (1nclud1ng private enterprise) as well as a love
of our country. .

BESSANNE McKNIGHT of the East Eiementary School, Jonesboro,

Arkansas, formed an economic unit centered ‘around a television station.

“Pennywnse," a series of twelve fifteen-minute programs in economic educa-

tiofi, became a perfect way to 1ntroduce her first-graders to economics. Seeing

that ‘;Pennvase” was becommg a vital part of the class’s weekly schedule and

realizmg the important part television played in her students’ lives; the teacher

based their learmng on watching television. For example, viewing television

commercials ied to a discussion of wants and needs. A trip:to a local television

station provided information about income as the students studied the sta-

tions’s workers and their titles. The last project of the unit involved all of their -
learmng They created an 1mag1nary telev151on statlon, set up a lelSlOl’l of
plete with commerc1als, The play was yldeotaped and the chlldren were thnlled
to see themselves on television. Ledrning that economics is a part of our every-
day liVing was fun and thus permanent.

VAUGHN GROSS of the Nort’rfake Elemenrar/ School, CAROLYN

THOMPSON of the Norlhwood Hills Elementary School, and GASSiE

WHEELIS of the Dartmouth Elementary School worked together on a unit in

'economlcs for their school district in Rlchardson, Arkunsas. “Our Book Com-

pany” was an economic education unit designed to help second-graders under-

stand and experience basic economic prmc1ples through participation in a

business simulation: The unit ‘began with an introduction to the simplest con-

cepts and proceeded to the more difficult. The culminating activities revolved

around the simulation of a business, the book company. While focusing on

economic principles; the nature of the lessons and simulation ¢i.e., producing a .

book) provided strong emphasis on many other areas of the curriculum,

Creative writing, mathematlcs, readmg, and art SklllS were well 1ntegrated

comblmng learmng w1th pleasant act1v1t1es Varymg strategles were used
throughout to meet the ifidividual needs of all the students. “Our Book Com-

pany” provided an interesting, pleasant, and motivational way to teach and

learn about ecofiomics in a practical setting. The four teachers pllotmg “Our

Book Company” found it an interesting; and educational experience: Perlodrc
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evaluatl\(e meetings were held by the teachers durlng the elghteen weeks of ac-
toal | 1mplementat|on As a result of the successful pilot, plans for district-wide
dissemination were made in the fall of 1982.

EUNICE MlLLER ﬁrst-grade teacher, and CARMELETTA WITHERS;
media spccialist; of the Howard Elementary Schooi in Fort Smith, Arkansas,

created “Cents Off or Nonserise” as a year-long onit for first-graders. They

decided to work together when they became concerned about the wasting of

food in the cafeteria and the students lack of understanding as to how our

need for food is met on limited incomes. Most of their students partrcrpated in

the free or reduced cost breakfast and tunch programs. They felt that they In-

creased the children’s awareness of the need for good nutrition as they taught

basic economic concepts The children learned that food was a basic need.
They found out about the value of learmng to make intelligent choices 5o as-to

obtaln the best use of | hmlted 1ncomes Act1v1t1cs ranged from settlng up a

coupons to preSentmg a play about shoppmg As a culmmatmg activity, they

planned a trip to Milgram’s grocery store to talk to the manager about
coupons: While at the store; students purchased food w1th colipons they had

collected. They donated their food to a community center for senior citizens

ancd were interested to learn that meals were provrded with tax money for the

elderly just as breakfasts and lunches were prowded for the children at school:

22



CHAPTER TWO

Intermediate Level: Grades 4-6

Economic Promises and
Chaiiéﬁgéé of Productive

A Fifth-Grade Unit in Economics
Mary Kathryn Bourbonnals
Bethel Elementary School, Shawnee, Oklahoma
S - <
Introduction and Organization
The tkeme “Economic Promises and Challenges of Productive Resources
was an integrated part of the year-long curriculum for the fifth-grade students
at Bethel School. It was the general purpose of this unit to develop
eebﬁérﬁiéally lité’rzitel péiébhally Concerhed ép’p"reciati\'/e citizens Wh'o’ c'o”u'l'd

”

and mvestors in Amenc.a S free enterpnse society.
The theme was integrated into the children’s social studies class for the

specific purposes of nelpmg the students:

1. State and understand the sxgmﬁcance of productive resources (natural,

human, and capltal goods) to consumers; producers;, and mvestors
throughout the ages.

2 Develop an awareness of the vital lmportance of active and respon51ble con-

sumers; producers; and investors to the progress and economic growth en-

joyed by mankind throughout the ages.

3: Appreciate the productive resources; human economic contnbunons, and

_ the progreés which has raised the standard of living for people throughout
the ages.

times of cave dwellers,to the ult(a-modern tlm,es of space explore(s to note fhe
changes and progress human beings have made over the ages w.s they accepted
the economic promises and challenges of the productive resources of their
times.
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tions and an undcrstandrng of the effect they have made on toc‘.;y’s standards
of hwng, we identified and studied the productive resources and the economic
promises and challenges of the following groups of people: Early People in
North America (Cave Dwellers and Early Indrans), Early Europeans, Ex-

plorers; Early Builders of Our Nation (Colonists and Ploneers), and Enterprls-

_-ing Americans Today (Free-Enterprise Society). These sequential units allowed

the students the opportunity to become aware of and to appreciate the many

economic discoveries, inventions, and improvements which one generation of

consumers and producers inherited from another. From the spirit and energy

of individual men and womern, America has grown great! In order to insure

future ‘progress and economic well- being, it is evident that all physically and

imeritally able Americans must accept active and responsrble roles. as con-

sumers, producers, and investors: Today s citizens of our free-enterprise society

must appreciate; _conserve, and make wise use of productive resources in order
to satisfy the growing wants and needs of today s society and future genera-

tions to come:
For the pnrposc of this unit, the terrri “economlc promlse was defi ned as

known prcductive resources which were available for an individual’s use in at-

tempting to satrsfy personal economic warnts arid needs. The term “economic

challenge” was défined as something that commanded attention, interest, or
effort from consumers; producers, and/or investors. The Economic Educa-

tion Curriculum Guide prepared by the State Economic Education Committee

and the Oklahoma Education Curriculum Improvement Committee served as

our principal authoritative source of economic concepts and ideas appropriate
for the elementary school curriculum.
Bethel students were introduced to economrc ideas and concepts as they

participated in weekly TASK Workshops throughout the year: The letters of

“TASK represent Thinkers Applyrng Skrlls and Xnowledge. The purpose of the

workshop setting was to allow maximuin individualized instruction and use of

scientific methods of thrnkmg and learning in the social studies classes.

Students learned by observing; recording; communicating, predicting, in-

terpreting, classrfyrng, experimenting, formulating generalizations and conclu-

sions, and applying what they learned to their lives as consumers, producers,

and investors of today’s free-enterprise society. Each child was obligated in the

TASK workshop to do research; discuss and record the findings, and complete

a pro;ect to reflect this newly acquired knbwledge The projects and written

reports were then displayed in the Children’s Museum for all students of the

school to see. Judges were chosen to give six nbbons and honorable mention to
outstanding displays. The children enjoyed sharing their:findings with their

friends, parents; grandparents, teachers, professors, the news media, and
citizens of Bethel Acres and surrounding commumtles

Summary of Eeonomrc Units and Actr 'rtres
The followrng paragraphs provrde an overview of the activities and con-
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economic undcrstandmgs )
Early people (cave dwellers and early Indians). The major ,g'o:al was to
haVe the students become aware of the economrc promises and challenges of

them sausfy therr economrc wants and needs Thrs umt stressed the basic
economic needs of humankind and its use of productive resources to satlsfy its

needs. We role-played life on a deserted island to better understand the

dependence of human beings on nature: The children made model homes,

tools, charts, murals, and dioramas showing early people’s econcmic ac-

tivities. Over ninety projects were drsplajed in the Children’s Museum: This

- initial unit served a dual educatronal purpose it was de51gned to promote

economic understandlng as well as the art of learning, and it was a good invest-

'ment of time in teachlng the children #ow to learn. The children learned how

1o locate information; do research, and select the best method for learning

which suited the situation they were in. We transformed our room into a .

prehrstorrc sett1ng and burlt a cave to house our 1nterest/resource center The

studres, economics; and science. These three d1sc1plrnes complemented each
other s1nce our theme was pr1marrly concerned w1th product1ve resources, i.e.,

Early Europeans. This unit’s major goal was to have students become

aware of the economrc COl’ldl[lOnS of early Europeans and to understand how

Using murals and charts the. chlldren showed there was a t1me when early
Europeans hunted and fished for a living as the Indlans did. However, the
Europeans learned to use therr land better and to produce more food w1th less

tage of four of the world’s great d1scover|es, which helped make life easier and

better and ciedted a new economic promiise for generations to come: The plow,

the wheel, the breeding of domesticated animals; and the manufacture and use

of iron and steel made life in Europe drfferentr in many ways from life in

prehistoric North America. The children’s creative story, “Life without the

Wheel” (or other dlscovery), reflected an apprecuuon and awareness of inven-

tionis in raising standards of living:

Explorers. The objective of this unit was to help the students become

aware of the economic challenges of explorers and understand how they used

productlve resources to satisfy their wants. The children prepared booklets

and murals to reflect their research findings about explorers, their economic

shallenges, wants, and needs. Short plays and skits viere given as the children
shared their facts with the ciass. The children stressed the fact that consumer

and producer demands prompted the explorations. A$ a result world trade
~began."

= 2
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The official adoption of the S.S. Arco Anchorage was among the most
memorable cvents of the year. Adopiion papers signed with the Propeller Club
of the United States allowed m¥ students the opportunity to correspond during
this 1981-82 school year with Captain Julius C. Moon and the crew of the Arco
Anchorage. This correspondence made possible a comparative study of pro-
ductive resources used by the merchant marine of the 1800s and those of to-

day. The Arco Anchorage, an oil tanker, is 883 feet in overall length (approx-

imately the length of three football uelds) anrl it ltas ‘a cargo capacity of

847,644 barrcls. Economic concepts and map study were made extremely

ineaningful and interesting as we followed the ship’s itinerary from Valdez,

Alaska, to the Panama Canal: The captain’s tetters shared real-life economic

experiences with the chlldren His drscusslon of supply and demand and the

- all-important challenge to produccrs to use productive resources in order to
meet the world’s growing wants was both timely and meaningful to our young

students of economic educatlon
Early bullders of our nation (colomsts and pioneers). Helping students

to become aware of the economic promises and challenges of the colonists and

pioncers and to understand how they used productive resources to satisfy their
cconomic wants and needs was the goal of the unit. The children worked in
groups in order to create an awareness for the need of division of labor,
spccrallzatlon and cooperation. V/e built a fort in our room from stockade

lcncrng and sct up learmng stat ons w1th numerous group act1v1t1es to per-

tron ” It promoted 1ntérest in proncer llv1ng w1th the many resources of books
filmstrips, task cards; and 50 on, which it offered daily. We pretended to live

as the pioneers did. We cooked and consumed typical pioneer food. We wrote

stories reflecting our Understanding of the hardships and dangers faced by the

pioneers as they attempted to raise their standard of llvmg Pioneers had to

have natural resources, human resources (labor) and caprtal goods (tools) in
order to satisfy their wants. A trip to the Cowboy Hall of Fame highlighted

this unit. -
Enterprlsmg Amerlcans loday (free-enterpnse society)., Several gbals
were developed for this last anit: to become aware of the economic promises

and challenges of todays free-enterprise society; to understand how produc-

tive resources and human economic contributions over the ages have given us a

hrgh standard of lwlng to enjov today; and to become aware of the vital im-

" portance of active and rcspons1blc consumers, producers; and investors in to-

day’s society: During this unit we concentrated on everyday. economiics ds we
studied our rights; roles, and responsibilities as consumers, producers, and in-
vestors: We have the economic promise of natural ‘and humarn resources as
well as many scientific and technological advances in capital goods. We are
economlcally challenged to make wise deusrons as we consume our scarce
resources. Our large populatior of consumers has created supply and demand

problems for producers. The topics we took up to better our understanding of
economics in our world today included: Harnessmo the Sun, Wind, and

N
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Water; This World of Encrgy, f‘onscrvatron of Natural Resources; The Prob-
lem of Pollution; Feeding a Growing Population; Scientists and How They

Help Us; People Serving ©ur Community; and Inventions That Work for Us.

Conclusicis and Evaluation
As a result of our study of “Economrc Promises and Ghallenges of Pro-

ductrvr Resources” we understood many factors which have contributed over

the years to America’s economic well-being and our high standard of living.

We realized more than ever before how srgmfrcant every person’s econoriic

contrrbutrons are to socrety, and we were so inspired with the srgmﬁcance of

our discoveries that we wanted to share our knowledge of and pride i in America’s
great s'ory of historical and econormiic growth with others. We prepared and

prese'rted a twenty-'mnute Lhoral readlng ent1tled “My Country, TlS ofThee."
hundreds of people. Word of the st,l.dents program passed qurckly from one
civic group to another. We received and accepted numerous requests, and so
we ¢ able to share our knowledge and understanding with even more people.
Thé studentS' Sén'se or SelFWOrth and of the importance of the 'pr'o'gr'a'm' Were

the Whlte House, requesting a vrdeotape for the presrdent and first lad_v of the

United States.

The memories of this umt will last a lrfetrme for me and most of my
students. This was the most rewarding year of my career. I felt proud and
privileged to have the opportunity to work with such sincere, enthusiastic

youngstersi’[ne children’s test scores, their behavior, attitude, sense of respon-

sibility, and active partrcrpatton as young citizens made me confident that the

future of our great land will be protected, defended, and upheld in the hands
of these young Americans. :
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An Economics Unit for the Fifth Grade

: S Dorls Moitis
Warner Elementary School ‘Nllmmgton Delaware

Introduction

As a classroom teacher; I have dlscovered a varrety of ways in whrch

learmng can be extended beyond the four walls of a classroom. My miost recent

classroom activity invoived the adoption cf a Norwegian auto liner, the SS
Karinita: Study of this ship led us into a study of the port of Wllmrngton
From there we continued on with a study of international trade What I began

as a pleasant project; planning to use a minimum of class time; turned into a

year-long study, reaching*far beyond what I had ever anticipated. Once we got

started; generally one day a week throughout the whole year was devoted to

studying something related to ships, ports, or trade A multldrscrphrary ap-

proach was used, combining reading, lariguage arts, and ecgnomrcs
The thirty-six fifth-graders involved in this 7study were of average and

aboye average reading ability. They came from mlxed racial and socioeconomic

backgrolinds. Abotit orie-third of the class lived in the city near the schooi; and

about two-thirds were bused from the suburbs to school: At the beginning of

the year, the biggest smgle factor they all shared was enthusiasm. By the end of

the year, they also shared a knowledge of basic economic concepts. Their post-
test scores on the Test of Eiememary Economics indicated an increase of over

300 percent, which I thought was absolutely phenomenal.

Descnptmn of the Pro,]ect
When I thought about adopung a ship, my overall purposes centered ‘

around both language arts and economrcs I wanted the students to learn to

_collect 1nformatlon from a varrety of sources and present gathered data in an

initeresting +dy: 1 a'so wanted to introduce the concepts of competition,

specialization, and pro<ictive resources; as they applied to the auto liner and

the auto liner company:

To begln our study of the Karinita, we had a bra1nstorm1ng session, llstmg

all the thmgs the students wanted to know about the ship. We then divided the

questions into various categories; with a group of six students each agreeing to

ﬁnd the answers to a particular set of questions. Later they planned to share
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the1r answers with the rest of the class. After each.group had recelved its ques-

tions; the next month was spent gathering information by means of letters, in-

terviews, and speakers. The students soon discovered that finding answers to

some of the questions was challenging. Mr. Govertsen; my neighbor who
works at the port of Wilmington; helped tremendously. He came and spoké to’
the <lass; showed a film about auto liners; and gave the studerits a brochure™
about the Karinita.

Finally, in November when the Karmrta came into the port of WIlm-

ington; we went to visit the ship. What an exciting day! Mr. Govertsen, along
With one 'of the 'c-'rew led the 'class on a .our through the entire auto liner Not

and the captam 1nv1ted the class to have refreshments thh them in the galley
It was really an eventful day. Even the newspaper and the local TV station
were there, filming the students and crew. However, our adventure was not

over yet.
) The day the claSs was v1s1tmg the Kanmra, the longshoremen went on

from the students In addttnon as the class was rtdtng through the port to get

to the Karinita, they saw a fot of things which stirred their curiosity. They had

all kinds of questions about things about which 1 really did not know. As a

result; when the class finished sharing the information each of the groups had

been gathermg about the Karinita, we began to study the port of Wilmington.

As I prepared my lessons about the port of Wilmington, I set as my

general objectives that the students would be able to:

Describe the factors nééessary,for an active, economically successful port;
Explain how the following principles operate at the port of Wilmington:
supply and demand, competition, specialization, and multiplier effect;
Identify land, labor; and capital resources at the port of Wilmington.

Iii ofder to accomplish these objectives we engaged in a wide variety of
act1v1t1es—read material published by the port of Wllmmgtort, studied maps,

role played, and set up an assembly line, to name just a few. The students kept

all their papers about the port in their notebooks as we wertt along; and at the

end of the study they combined these into booklets Asa culmtnatmg activity,

the class wrote and produced a slide presentation about the port of thm-

ington.
Again, as part of our study, we went to visit the port; but this time instead

of our just visiting ong ship; a guide showed u us around the entire port. It was

an extremely e*lllghtenmg trip: The students were particularly fascinated with

the different goods that were imported and exported. They had never_before

seen goods like gypsum and cocoa beans. They had never dreamed that ‘the

orange concentrate used locally by the Coca Cola Company came from Brazil,

not Florida, and they were surprised to discover that the fresh Granny Smith
apples they had been buying at the supermarket came from New Zealand. One

: L g .
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jtem in partlcular caused a lot of cunoslty The students wanted to know why

Delaware one of the Icading poultry producers in the United States, imported

eggs from Israel:

As a result of the students’ cunosrty about the goods at the port I decided

to follow up our study of the port with an introduction to mternanonal trade:

Since my knowledge of foreign trade was limited, I used a booklet entitled

Trees and TV in the International Marketplace that 1 obtained from the
Washington Stat¢ Council on Economic Education as my primary source of

information and ideas. I found it a very valuable fesource: My general objec-
tives for this study were that the students would be able to:

State why countries trade;
Identify the costs and benefits of mteruependence,

Explain the function of money in world trade;

Explain how trade restraints affsct trade:

Dunng thls init we agam carried out manv different kmds of activities:
There were readings, simulations, a survey, and a debate Also as in the port
study;_the students kept all their papers about international trade; and at the

end of the unit they combined tiem into booklets about forergn trade.

As the culminating activity of this study, the students were given the task

of creating games in which the players had to use the knowledge of foreign
trade that they had acqutred They had io write the directions for their games

50 that players would be able to play the games without asking any quéstions

of the persons who had designed the games Then they played and evaluated

each other’s games. It was an excellent way to review all they had learned.

Finally, to conclude our year-long study, we had an unusual and thirilling

experierice. The class went to Philadelphia where we-were picked up by a tug

and shown around the port of Phrladelphla Touring this port was an in-

teresting contrast to touring the port of Wilmington. As we cruised around the

river, one of the crew pomted out the different sites and told us about the vari-

ous ships on the river. It was great! Then the captain-allowed some of the

students to steer the tug and talk on its radio. Also, the cook served all of us
lunch in the galley. It was an experience none of us will soon forget—a temuc

ending to a terrific year. Both the students and 1 had a good time and learned a
great deal.

FY

Summary and Evaluation

As part of the formal evaluatron of my students economic knowledge,

gave the Test of Elementary Economics published by the Joint Council on

Economic Education. The pre-test was given i September and the post- test in

May. On the pre-test the mean was 8.97 and the median and mode were each 9:

On ‘the post-test the mean was 37.89 and both ihe median and mode were 38:

It would be unfair to say, however, that all the knowledge that was gained
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resulted totally from the study of the sh1p, the port; and trade units; since ¢

of the students were also involved in a mini-society (Tiny Town) Every other

Friday, as part of the mini-society unit, I taught economic principles as they

related dlrectiy to our soc’ety: Also, the students all saw the Trade-off series
and took part in discussions of these films. Thus; some concepts such as scarcity;

competmon, spec1ahzat10n, goods and services, money, and supply and de-
mand were. d1scussed many tlmes 1n vanous ways Undoubtedlthhe shm,

and v1ce versa. Consequently; 1t is dif ﬁcult to determlne exaetly how they galned

their knowledge; but the important thing is that they did learn economics.
_Other activities in which the students were involved also -helped me to

evaluate théir léarning For e'xam'p'l'e their ‘n’ot’eb"obks; the Writing and p’r'o'du'ci

were all ,md,ncators Qf what the students were ,learmng More specrf;cally, after
we had had a very heated disciissioni of trade restraints, one of the students
wanted to know whether we could debate the issiie. Not having had any train-
ing in- debatlng, [ called Dean Somitiers, chairman of the Comnuttee in Sup-
port of Delaware Forensics. He came to school and taught the students some

of the basics of debating: Our resolution was: “Resolved: trade barriers should

be put on goods coming into the U.S.” The class divided into two groups the

affirmative and the negative; depending on their personal feelings: The next

week ‘was spent on gathermg information to support whatever view the

students held: Then each side chose two peopie te represent them in the

debate On the day of the debate Mr: Sommers came back and judged it. He

requested the students who were not debating to take notes as if they were

judging; too: At the conclusion of the debate he went over his notes in detail -

with the class and toid them exactly how and why he scored the debaters as he

did; asklng the class to compare what they had written with what he had writ-
ten. The notes not only showed that the students understood basic economic
concepts;, but also that they had developed critical thinking skills and knew
how to categoiize arid,compare and contrast information.

Then, too, my observatron of the students and the students own dlSCUS-

.»lzmltless Penodlcally, the students were asked to perform self-evaluatlons, as

well as evaluations of what we were studying. These were positive, Even our
Buest speakers were surprised at hov inforied, iiiterested, and enthusiastic the
students were. One man remarked that ke never knew eleméntary kids knew so
mich and could ask so many questinn=. .

The students’ interest carried beyond the classroom; too. The class

developed anew lnterat in current events: All year long students would volun ;;Z

tarily bring in articles from magazines and newspapers about ships and po
and, Iater, on trade. When we went to the. Smithsonian Institution on o
annual science and social studies field trip; for the first tlm% students w/zu
interested in seeing the ships and the maritime exhibits.

In aadmon, parents comments helped m, evaluate the}tudy we,were

)
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domg Throughout the year, when I met parents they made positive comments .

about our study. At the ¢.onclusron of this year’s annual Tiny Town session;

when parents visit, I showed the slide presentatlon about the port of Wilm-

ington. The parents were 1mpressed with the knowledge their children had

gained. Many made comments suchias: “My son has really taught me a lot this

year.” “Our whole fam!ly has learned so much about the port of Wllmmgton

we never knew.” At the end of the year 1 received some nctes commenting on

the study. These deﬁmtely 1nd1cated the parents thought the students had pro-
fited. As one parent said, “. . . 'this experience will be remembered long after

other, more conventional lessons have receded into consciousness.”

In conclusion; I believe the fifth-graders who participated in thrs study,

- who are the potentiai decision makers‘of our country; now have a basic foun-

- dation of economic concepts and reasoning on which to build and to use in

helplng them meet their responsibilities as intelligent, informed citizens. I

know that as we travel back and forth to school and v1s1t around the city, both

A fitthiérade Economics Unit

Morrison Elementary School; Fort Smith, Arkansas

Introductlon and Goals

As I began to consider the teachlng of economics on the 1ntermed1ate

level there were two major concerns that f wanted my program to deal with ef-

fectively: to approach economlcs in a hlghly innovative manner _and to in-

tegrate it into all areas of my curriculum. I was delighted when I discovered a

commerc1ally prepared unit entitied “Create a Country” because I felt it coiild

be expanded to include the study of economics. Furthermore; I ' knew I could

make economics meaningful to my students-at- Morrison. Most of the parerits

in the district are blue-collar workers. Some were out ijObS and others were

feeling the effects of the current recession. I hoped that some of the concepts
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e

to be iearned would give students a better uniderstanding of why Dad or Mom
had been iaid off and why candy bars might be Scarce items in the family

* pantry:

As my students created a new country, they learned:

The core of most economic issues in a market economy is the need to make
intelligent choices among competing alternatives.
Satisfying people’s wants and needs i$ the ultimate purpose of economic

activity.
The polmcal and economrc systems of a country must be compauble o
It takes natural, human, and capital resources plus entrepreneurshrp to

produce the goods and services wanted and needed by consumers.

Because of unlimited wants and scarce resources, consumers must make

choices.
Income used for ofe purpose cannot be used forsomethrng else:
The basic characteristics of a_ market economy are:

— Private ownership of property,

—Economic gain as a motivating force,
— Consumer dlrectron,

— Competition as a regulating force;

‘— A minimum of government influence and control of the market,

—Stable government by law.

Specrahzauon in production leads to 1nterdependence and trade.

Money facilitates the exchange of goods and services.

Financial institutions serve as the connecting link between savers*and in-——o-
vestors:

e Good systems of transportatron and communication are rieeded to k(‘.Pp

economic systems_running smoothly. .
Individuals; families, and nations have economic goals which they strrve to

attain.

Launching the Study

For the f'rst few weeks of school we spent a part of our social studies

tlme in learning basic economic concepts. We apphed these concepts to every-

day situations in the lives of the students in order to give them meaning. As we

worked on creating a country, I realized that I would need to reteach some of

the more difficult concepts: For each lesson in our unit; I posted objectives -

and discussed them with my students. The children knew exactly what was ex-

pected of them as I taught to the objective; using a variety of materials and
teaching techniques. Lessons were enhanced by guest speakers, a field trip,
filmstrips; books; newspaper and magazine articles, and so on. I tried to stay
away from “purple demons” (our traditional worksheets) as much as possible.
Students worked a great deal in small groups or on individual assignments in
which they applied economic concepts in a practical way.
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ratronal chorccs as we cncountered all of the questlons we would have to

_answer in th1s venture We prepared a llS[ of decrsrons we Would have to make

characterlstlcs, economic system; productlve resources, productlon, depen-

dence, trade, transportation, commumcatlons and individual families’ wants

and needs.
Students could see that some blg decrsrons would have to be made so they

were ready to learn the five steps in economic decision making: stating the

problem, 1dent1f§'1ng goals; consrdermg alternatives; analyzrng consequences;

and choosing the best solution: These steps were applred to some classroom

situations to, help students get a better grasp on how to use them jn our unit. As

/ R
we proceeded to solve problems that arose throughout the unit; individuals,

groups; and the whole class continued to use these steps to make the necessary
decisions about-our created country.

Learning Activities
A few of the learning activities and economic concepts developed in the
unit are described below:
Location. The first problem my students decrded to tackle was deter-

mining a location for our country. At the same time we consldered the physical

characteristics such as waterways, landforms and the like: As we made deci-

sions, we learried ways that climate affects our lives: We discussed the advan-

tages and disadvantages of berng accessible to other countries: For example,

‘we had to consider proximity to the Middle East and oil because students were

concerned about energy resources: A committee was appointed to use their

map and research skills to pinpoint a location for an island country with a

warm climate: After much study of World Books, climate charts, atlases; and

so on; the committee proposed a location in the Atlantic Ocean at 40° West
longrtude and 20° North latitude. The Tropic of Cancer would run through
our country. Since the country would not_be landlocked, the potential for
trade would be great and this fact should help to_build a strong econiomy. Our
class unanimously voted to name our country “Economica.” Someone then
suggested that we give economic names to the rivers, lakes, and other natural
features. We all enjoyed thinking up names such as Mount Inflation, Recession
Valley, and Depression Ravine. The childreii giggled at the thought of the Cir-
cular Flow Lake. Their creativity and use of terms surprised me. What other

country has rivers called Supply and Demand that feed into the Bay of Goods?

Economic system. In this section of the unit we looked at command;

market, and mixed econofmies; free enterprlse and capitalism; governmient;

goods and services; and taxation. o
The concept of corisumer direction was dlffrcult for students to com-

prehend The idea of the dollar or consumer vote was beyond their immediate

grasp. To further their understandrng, we pretended that Economica had a

- major bicycle-manufacturing busrness We called it the FGS (Fifth-Grade
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dard threc-speed and ten-speed brkes Each student assessed his or her finan-

cial status and chose the type of bicycle that would be best. Students were to

cast their consumer votes for the type chosen. Since most of the class chose the
three-speed type, they could understand that their choices would tell the pro-
ducer which bicycle to make. We continued to use the bicycle plant in a discus- -
sion of the basic principles of supply and demand. Opportunity cost was also
introduced to help students realize that money spent for one thmg cannot be
spent for other things we want.

'Each year I take my class to v1s1t the Louis B Tilles Museum of patent
models, which is located in our city. The museumn houses miniature replicas of
patented models. We planned the trip again this year from the viewpoint of
how government helps to pradect the rlghts of inventors. Students were

fascinated with the models and with the ideaof 1 patents It became hrghly pres-

tigious in class to ﬁnd a patent number on some object. Since the children were

so excited over patents, we did an activity in which each child invented

somethmg We set up the Economica Patent Office to protect the rights of our

inventors: Each patent apphcant was required to present a model of the inven-

tion before it could be given a number: Students came up with such ingenious

-ideas as an Ata|;1 watch; ar umbrella tree, and colored peanut butter. -

Natural, human,; and capital resources. As we began to think about the

resources . we wanted for our country; I realized that students needed to review
the types of productive resources. I used a picture of a piece of furniture to ini-
tiate a discussion of the three types of resources used in_making it. Students
listed such things as soil and water needed to grow trees for lumber (natural);
iuritbérjacks and furriituré factory Workérs (hurriari), tools of the lumberjack
We then took a more thorough look at each type of resource.

For example, we considered natural resources from which we get the raw

materials for production. We played d garhe in which I divided the class into

two teams. Each team met and brainstormed a list of possible natural

resources that a country mrght find useful. They had ten ‘minutes in whrch to

think of these. Each team then read its list to the class: The next step was to

categorize the resources on each list as exhaustible, renewable and mexhaust-

ible. Since students did not readrly understand these terms, i posted examples

of each type on the bulletin board. Students then cut out their own examples

from old magazmes and posted them under the appropriate headiiigs. They

were trtein ready to categorize the resources from their lists and explain why
they had chosen each: Their explanatrons were helpful in_ evaluating their
work: This act1v1ty also gave them an opportunity to verbalize the concepts.

Productrve resources. agrrculture and mdustry. As creators of a new

What do we wish to produce" For whom do we produce it? How do we pro-

duce it? ] o ) ) } . . .
Students began analyzing Economica to determine what types of goods

could be produced to the greatest advantage. After studying the climate and

‘a5
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avallable resources, théy agrced that their country was well suited to agncul-

ture. Crops that could be grown were cotton; fruit, vegetables; and sugar cane.
There would be a demand for all of these crops from the country’s inhabitants.

The cotton could be used in making clothlng and the other crops could help

meet the peoples basic need for food: The sugar cane could be used to make

enough sugar for Economica with some left over to export to other countries.
/Economica would have a large enough labor force to carry on the agri-

culture and industries we had chosen. A question arose concerning job skills.
Several of the girls in the class began comparing babysitting wages, and
we talked about the demand for these services. Many of the gitls said they had

to go out of the immediate neighborhood to find such jobs: We wanted

Economica to have an educational system that equipped people with the skills

they could use in the jobs that were available; they would not have to go to

other countries to find jobs. The boys in the class countered thts line of reason-

ing with the fact that they receive very low wages for mowing grass in our

neighborhood because there are so many boys seeking those jobs. By this time,

students realizeéd that every econormic decision that is made has some kind of

effect on many areas of the economiy.
Interdependence and trade. In this part of our umt we explored in-

terdcpendcncc morey systermns, exchange of goods and services; and banktng

As we talked abolt dealing with other countnes, someone asked if we’d have

any tourists coming to Economica. For a class project, we wrote to the Arkansas

Departiment of Tourism to fmd out how much revenue the state gains annually

from tourism. This would  give us some idea of how important it might be to

the economy of Economlca since it is patterned after Arkansas. Students were

amazed at the amount of moneyrrecelved from the tourist business. We studied

our map of Egonomlca to determine what tourist attractions we’d have. A
committee made a chart listing the potential points of interest — Inflation
Mount’un, Eake Circular Flow, Supply River, Demand River, and so on.
These atttactlons along with our warm chmate and easy access could bnng in

Disneyland i pomted out that the D1sney World Corporatlon mlght not want

. to get involved in foreign trade. Several of my more enterprising students sur-

pnsed mie by meeting at récess and designing their own “Economlcaland " The

rides were given names like Circular Flow Roller Coaster, Supply and Demand
Snack Bar; and the Free- Ernterprise Pinball Alley. I mustadmit it sounded like

an amusing_place that would attract the local populatlon and possibiy even

some outsiders. Students designed a travel brochure to attract tourists to

Economica.
Transporlallon and commumea!mn’ Students became very active with
communications in this phase Telewslon station ECON soon went into opera-

tion. Each day for thie remainder of our unit; the station aired economics pro-

grams which highlighted the “term for the day.” Students had to be able to
write the meaning of theite?rirn in their own words and eagerly looked forward

to each day’s program to see 1rfrthey already knew the meaning of the term.
Radio station €OIN began operation; our school’s public address system was
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“borrowed” for a short perrod each day: Students took turns givmg the

“Econoimic Thought for the Day” _over station €OIN. Two copies of the

Economica Times were publrshed A regular newspaper staff gathered news

for edch issue. Copres were sent home to parents sO that they could follow the
progress of our unit:

The family as'a consuming unit. For the final section of our unit, I

wanted to narrow our thiriking down to households and_study how the family

unit would fit into-Economica’s free-enterprise system. I decided to approach

the topic from the standpoint of economic goals. Our first task was to decide

on the goals for an average family living in Barterville, Economica. My

creative students gave the family the surname of Entrepreneur. We had

already decided that;the family income would be earned by the father, who

worked on the sugar cane farms. Part of his income would be used to meet the -
basic needs of food; clothing; and shelter. Mr. Entreprenzur would pay taxes
to help finance such things as the children’s education and the highway system.
He would: put some of his money into a savings account at the bank; this
money could be used by entrepreneurs who would pay interest for its use: The

bank would pay interest to the saver so that his money would earn more for

him. Money would be available for businesses to use to keep productron mov-

ing if Economica’s residents were to have job security. By now students realized.

that we had gone back through the circular flow of income, goods, and ser-

vices, I reminded them that the end purpose of economic activity is to satisfy

people’s wants and needs for goods and services: We felt that the economy we

had estabhshed in our new country would do just that'

Culmmatmg Actmty
The grund fi nale for our prOJect was an Internationat Falr Each student

was_ asked to design a country and set up a booth at the fair. I prepared a

work packet planned to gurde students in their decision making as they

developed their own countries; The packet asked students to prepare a map of

the country and a fact sheet describing natural resources; population,

economrc system; and form of government. Students also designed flags,

brochures, or poéters to attract tourists to their country; a money system, and

so on. In other words, they would follow the steps we had already gone

through in creatrng Economica. It was understood that neatness, accuracy,

and creativity would be rewarded.

On the afternoon of the fair; grades 1- 6 came to visrt the booths where

students explained their work and answered guestions. Over three-fourths of

~-my students’ parents attended the fair, along with special guests from our

district’s central office. Everyone, including myself, enjoyed browsrng through

the displays of newly created couritries and talking with the children about the

economics they had learned. We also had an exhibit for Economica in which

we displayed the work the class had done throughout the'unit. I was most im- .

pressed with the positive attitudes my, students had toward economics after
working on a prOJect for a whole year. ;
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No City Is an | Island:
A Study of
Interdependence

Nancy Braden
Barling Elementary School, Barling, Arkansas

My fifth- grade class consisted of twenty-six students whose reading levels,

at the beginning of the year, ranged from second- grade to fifth-grade. They

were from low to average socioeconomic levels, with very little background in

economics: Our school is located in the small town of Barling, Arkansas; with

a populatron of 3,761. Barling is a part of the Fort Smith metropolitan area.

The two cities a;e separated -only by a city limits sign. Barling Elementary v
School is a part of the Fort Smith school system; and our students go to junior
and senior high school in Fort Smith. Ever since I have been teaching at Barling
Elementary School, I have sensed that the residents of Ezrling want to feel in-
dependent of Fort Smith. This attitude seems to be deerly felt, as they often
appear to be uninterested in anything in the rest of the state or the world: At
the same time, some Fort Smith residents can see no benefits from the connec-
tion with Barling. I felt 4 need to close this gap; therefore, | began the study;

“No City Is an Island—A Study of Interdependence ” I felt that I could teach -

basic economics within the framework of this unit: I wanted this study to give

the students an understanding of the real world affectrng them:

Orie of my goals for the unit was to have the students understand the 1n-

terdependence of the two cities: I wanted the students to reahze that they; as

_consumers, were dependent on Fort Smith; that their parents were dependent

“on Fort Smith; that Barling city government was dependent on Fort Smith,

and thatbusinesses were dependent on other businesses. I also wanted them to

explam their roles as decision makers in.the market and. to explain the in-

terdependence among government, household; financial 1nst1tutrons, and

business: v
Launching the Study
I took advantage ofa COTP,"]S,C}EY electxon by usxng it"as the introduction

to this unit. The second week of school the polls were open for the citizens’ ap-

oS
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proval or disapproval of the annexation of three thousand acres of land to

Barimg When | questioned my students about the election, they had no idea
‘what 1 was talking about. I offered them ten bonus poifits on their social
studies grades if they could tell me the purpose of the election the next day.
The following day most of the students had the information. Very few of their . -
parents knew anything about it, so sixteen students called City Hall. Several
others called some cf the city directors. One brought in a newspaper article on
the subject. The students were concerned that so few people seemed to be in-
terested.in the election. After some discussion, we dec1ded we could do
something to help, so we made fliers reminding the people to vote and when to

vote: The children passed them out in their neighborhoods: These few simple

activities had attracted the students’ attention. Now we had to plan activities

that would keep their interest level hlgh
For background, I read the book Ltfe on Paradise Island by Wilson and

Warmke to my students. Thls book deplc:ls the changes that took place as a

primitive economic system changed into an advanced economic system. In the

story, the decision making became more complex as the system became more

interdependent:-During the discussions following the readmg of each chapter;

we compared Paradise Island to Barling: We tried to imagine life in Barling as

1f it were completeiy independent of the rest of the world. As the citizens of

Paradlse Island became more dependent so did Barling’s citizens; in our
imaginations:

I also read to the ciass a children’s version of Robmson Crusoe The

students Were quick to point out the difference in Robinson Crusoe’s lifestyle

while he was stranded: I explained to them that his standard of living changed
because he had fewer goods and services from which to choose. At this point
various students could tell of ways Crusoe improved his own standard of living
dunng his stay on the island. They realized that there were times when he had
to make the decision to save some of his consumer goods, so his time could be
spent developing improved capital goods. In the long run, thns choice would
improve his standard of living. I asked how his standard of lwmg would have
been affected if he had been able to trade with other people or other countries:
The students could easily see the benefits of such trade:

We read the booklet Alice’s Big Story, publlshed by Wheelabrator Frye;

Inc This booklct illustrated causes for falling standard of living, showmg that

all sectors of an economy must accept responsibility for the dechne, as well as

iriake an ef’ fort to change it: The students realized that this was an example of
interdependence: !

Learnmg Activities

) To move on W1th the study, we dec1ded to create Mini Barllng, w1th an
elected mayor and four elected city directors. These officials would be the
- leaders and hold meetings. The students who wanted torun for off' ice collected
- Signatures on petitions in order to have their names placed On the ballot.

2 : 39

49



Q

ERIC

Aruitoxt provided by Eic:

Before the electron, I talked to the students at great length about the

eharactcrrstres of a “good” elected official; as students of this age group are

ltkely to vote for their best friends; After a campaign_with speeches and Signs,

a mayor and four city directors were elected. (This form of government was

patterned after the Barling and Fort Smith city governments.) The parents’ ap-

proval of our plan was evident in their arrangements for the newspaper

photographer to take a picture of the mayor and the four city directors.
Our plan was to hold board meetings with the citizens present and ratsmg
questrons The mayor would appomt commrttees to obtam 1nformatron A crty

formation through filmstnps, books, pamphlets, resource people, and tnps
We would also use newspapers and radio and TV news to add to the informa-
tion found or to raise questions. I would act as the city administrator so that I

could bring up subjects, ask questions, or do anything else that might be

necessary.
We had several city directors meetmgs trymg o orgamze our study into

an oltline. At one of the meetings, it was suggested that we organize our study

like the story of Paradise Island, the book we had read earlier: Everyone liked

the idea, and we began workmg on our outline: Some of the students suggested

that the circular flow, as described in the story, would include everything we

needed to know. The sections of our study became rhe ‘households; the

business world, money and financial institutions, and government. A few of

,,,,,,, " N

the learning activities are described below:

The households. The Trade—offs lesson “Choice” made the_ concept of

opportunity cost clear to the students: After seemg the children in the program
miaking decrslons about what to give up, my students could easily think of

many times when they had to make similar decisions. They pointed out the op-

portunity costs they had paid. One of the students told about his family’s ex-
perience“in buymg a new house. He said they had looked at a lot of hotises in
Fort Smith; but the one in Barling was priced lower and it was just as nice with

as much room: Their opportunity cost had been a house in Fort Smith. The
house in Barling was actually closer to the parents’ work {in Fort Smrth) thag
the house in Fort Smith. The Barling house was also near the shopping spots
preferred by the family. The students came to the conclusion that we all make
choices and have to pay opportunity costs.

The business world. ‘In this part of the unit we studled retail busmess,

farm industry, and service and manufactunng mdustrres One day a student

asked; “Who produces the goods for the stores to sell"” This started 1nqu1r1es

as to who really does produce the goods ina grocery store: After we had gone

through a long list of goods found in the grocery store, we found that most of

them coild be traced back to the farmer: As we discussed this further; we

decided it would be a good idea to ask a farmer to visit our class; even though
that hadn’t been in our orlgmal plan When the students started to make a list

of questions, they decu..ed they didn’t know enough about farming to ask ques-

tions. Since I knew the owner of a small cattle farm in the southern part of our

40 . -

290



i
county, I called him and told him about our study and asked if he counld help

us. Before Leo Alhson (or Farmer Allison, as the children called-him) came,

we held a meetlng to further discuss reasons we needed to know about farms.

The news media’s coverage had made the children aware ¢f some of the

agricultural products exported by Arkansas farmers. We had also studied this

in Arkansas history: The chrldren pornted out, in addition, that farms don’t
exist in cities: Thus; we saw that cities were dependent on farms.

When Mr, Allison arrived; he was dressed as a farmer when. workrng in
the fields, but he told us that many big farms are 1ncorporated and the farmer
is more of an executive. The farmer may not be in the fields a great deal but
may act more as a business manager. Like any entrepreneur a farmer must
make decisions and take risks.

There are two ma1n fact6/s affectlng the farmer over wh1ch he has lrttle or

ple, the rules and regulatrons regardrng sprays and herbrcrdes and the eifi-
bargoes c~1 farm products such as gram are not under the farmer’s control

machrnery that they must borrow 4 lot of money He said the farm 1ndustry is

very dependent on such industries as trucklng, fertlhzer, and heavy machmery

He explained that because of the high cost of the equipment some smaller

farmiers, such as he, buy certain pieces of machrnery and do custom work for

other farmers. He himself has a good hay baler; and he bales hay for othér

people, he explarned e
When Mr. Allison had completed h1s presentatron, some of the students

expressed surpnse to learn that farming was so complh.ated As one student

put it, “A lot goes on before we ever find the goods in the market.”

Money and financial institutions. The functions and types of money;

the background; beginnings, and functions of banks; and the structure and

purpdse of the Federal Reserve System Were areas of study 1n th1s sectron The

suggest. toprcs they thought should be explored The students dec1ded to form
commlttees apd do research. They could use current news from TV, radio, and
newspapers to find current influences. Frnally they thought a resource person
from a f1nanc|a1 1nst1tutron could be a big help Whiile I made arrarigements
for a banker to come, “Mayor” David Fudge abncinted four committees with a
city director in charge of each. Then he checked in the media center and bor-
rowed two sets of \filmstrips, Dollars and Sense and Fundamentals of

Econontics. The student aiso checked out books and pamphlets Some of the

material was used by more than one group because it contained 1nformatron

that overlapped; however, each group chose certain materials as their main

source. It was interesting to see how they helped each other by calling attention

to information that could ass1st another committee:

4
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REVIEWING THE FUNCTIONS OF MONEY

Govemment. Tne students had been eager to get into the government

sectron of our study ever since our initial actmty and after hearing it referred

to by our resource people We studied not orly our city government (Barling

and Fort Smlth) but also our school system and state government. We studied

many facets of our local government ranging from the jails, taxation, police

and fire protectlon, to economic growth. However; the most enthusiasm was

generated by a visit to our class from Arkansas Governor ‘White. When the

governor calied a specral session of the legislature to discuss how to ap-

propriate the money the state would receive from the federal government for

the oil and gas leases at Fort Chaffee (adjacent to Barling), the students asked

if they could write and ask the governor to visit-our class: When he accepted -

our invitation, the students began to think of the questions they wanted to ask

him. They thought of all the issues that had been before the §pec1al 1egislatwe
session and some that had come up since. They wanted to know more about

those issues that would have a drrect erfect on Barling and Fort Smith.
As word spread of the governors intended visit, the whole school was

caught up in our excrtement, as well as the school and city officials. On the day

of the visit, Mayor Jerry Barlmg and City Administrator Bob Turner were at

the school to welcome the.governor on behalf of the city. School Superinten-

dent C.B. Garrison, Deputy Superintendent Ralph Riley, Director of Instruc-

tion Wallace Floyd and Elementary Supervisor Emestme Hunter were there

on behalf of the school system:

After all the of ficial greetings, 1ncludmg those from Mini Barhng Mayor-
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STUDENTS LEARN EDUCATION IS NOT FREE

. David Fudge and from Trang Cung, the student who had written the letter,

Governor White came to our class area. David called a meeting of all the Mini

Barling citizens. He called the meeting to order and introduced Governor

White to each citizen of Mini Barling: Then they presented him with a cer--

tificate declaring him an honorary citizen of our classroom city:

When all of these formalities were over, Governor White talked to the

students about the importance of economic education. He told them that what

they were doing would help them be better leaders in a few years. He said if

morerpeople understcnd our economy; we might not be having as many

. economic problems as we are. Then the governor proceeded to give the

students a greater understanding of many of the topics we had been studying:
the Aikaﬁstis Industrial Dévei'o'pm'é'nt C'om'missi'o”n, the imp'o'rtan'ce 6f the

cent usury law. _
In my opnmon, the governor’s v1sxt will have long-lastmg beneﬁts The,

. nOr must possess. As some of them put 1t, “The governor has to know some of

everything the other resource people talked about. He has to know about

business, financial institutions, households, and government. He was a perfec;

resource person to end our study. ” Some of the 1ssiles he talked about wete

those on which he and the legi;lature had not been in agreement. In some cases

they had compromxsed while in other cases the t‘inaj decision had pot yet been

made: This helped the students to see that it is important to know the can-
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didates for all public offrces and make educated decrszons at the polls. They

Ciilminating Activity and Evaluation
As a final activity we decided to write a script for a city directors’ meeting.
| met-with the mayor and the four city directors to make an outlrne fcr the pro-

gram. énce that had been done, they began to work on the scrlpt The
students’ eagerness to share their knowledge and their_confidence in their

knowledge enabled them to complete the script in only four days, after the

plans had been made. They wdnted to make a fl]mstrlp to accompany the

study. It took a few more days to write a script and draw the little pictures on

the filmstrip. Then we had to make a tape to go with the frlmstnp In the set-

ting for the program, a city directors’ meeting, some;citizens expressed their

reasons for wanting to move from Barhng to Fort Smrth The city directors,

the mayor, the city admmrstrator, and other citizens gave answers intended to

convince the people to stay in Barlrng Some of the citizens played the role of

the resource people who had visited our class.

The final resuits were a program and a frlmstrrp in which the students

took a lot of prld" They quickly sent out invitaiions to parents , school person-

nel Tesource people; and Barlrng residents to attend our city directors’
meetmg Our PTA presrdent even had an item printed in the Barling

newspaper. Many parents; most of the resource people; most of the PTA

board members, and several school administrators came to see our program.’

We had sent an 1nv1tatron to the Barlrng crty drrectors, and Fve of them were

Economrc Educatron, was also present. EVeryone was 1mpressed with the
.students’ knowledge and their ability to analyze situations. Ms. Jackson was
complimentary to the children and said to me when the program was over,
“Those students really know their economics.” :

Evaluat on was contrnuous throughout the year as studf-nts wrote letters

students progress. I dont belreve I've ever seen a group mature, take on

responsibilities, and make wise dec1510ns as much as these students did: Thexr

attrtudes toward the cities of Barlmg and Fort Smith working together and’

needrng each other were Completely re.ve'rsed They accepted and understood

how rnterdependent the two cities are: The students were able to define and

recognize economic concepts; and they illustrated,their comprehension by .

preparing charts and bulletin boards and by writing letters and papers. They”

consrstently applred their knowledge, espeCrally in making decisions and

predicting the outcome of certain events. They could determine the causes and

effects of their own actions in the marketplace They also analyzed the causes

and effects of’ decrsrons made by the city and state governments
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J OHN DELP of the Engl‘ewood El‘emenrary School, Englewoad Florzda,

developed 4 variety of activities to teach economics to his sixth-grade students.

- Throughout the year, economiics was combined with other classroom studies

such as mathematics, language arts, speech home economics; and science.

The activity which aroused the most interest was the study of the sti)ck market.

Mr. Delp had received some personal prrze money as an award for his teaching

the previous year. Instead of spending it on himself, he bought an inexpensive

share of stock for each of hrs thlriy-two students. The students watched the
newspapers darly, looking o see how their stocks fared. The purchase of the

stocks aided in developingsthe students’ skills in math; taught them some

knowledge of me busmess world and economics and provided an outlet which

generated 1nterest in siccks through actual participation.

thern determme tberr role in it. They studred the ways in whrch they were con-
sumers and looked to the future when they would be producers and voters:
The instructor employed-a kit called “Disney’s Wide World of Economics and

Enterprrse” to lay the groundwork of knowledge the students needed before

they went on field trips to businesses. The students were amazed at their own

ability to make production line flow charts after a visit to an ice cream and

milk production plant. The local newspaper was used in class as the students

studied prices and created classified and retail advertisements. After several

very involved lessons in econofmics, the students greatly needed an organizing

factor for the information. The TRS 80 microcomputer provided a tremen-

dously motivating tool for instruction. The students responded positively to

the true-false, mulnple-chorce, and sentence formats. Using the Basic

Economics Test for a pre- and post- -test the instructor found the average
change in score was twenty-five points;

* JANE C. RUFFA of the Collegiate Lower School, Richmond, Virginia,

with her fourth-graders as she 1ntegrated economrcs with soual studres,

language arts; vocabulary, and mathematics. Ms. Ruffa creauvely developed

many coordmatmg activities to reinforce concepts. In one such activity, her
class devcloped a corporation; “A Rainbow of Recipe Cards ” They changed a

one-person printing process into an assembly-line form of production: The

students d1d research to determiifie the rost of a license and materials: A

market survey was undertaken to determine whether the product would sell at

Collegiate’s Village Green Fair. When the survey indicated that there was a

market for this product, the students studied the three types of businesses: pro-

prietorshin; partnership, and corporation. After they had decrded to form a
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corporauon they selectcd a Board of- Directors and sold shares of stoyk
Students appllcd for jobs, and production began ln the course of the project

thc smdents wére exposcd to thc f0110w1ng conccpts wages, stocks d1v1dends,

Arkansas;, developed an economics umt enmled “E,verybo,dy Wants Ygur
Money” for his fifth-grade class. Mr. Edmisten developed this project after
hearing his students talking ::* sut the money they had to spend for Christmas.
He realized they knew very littlc about economic decision making and wanted
to help them learn about the forces in our economy that are competing for the
consumer’s doliar. They began their study by analyzing newspapetr adver-
tisements and television commercials. Filmstrips and worksheets sup-
plemented their uiiit. They learned that it is consumer demand for goods and
services that helgs to determine what will be produced and sold. Another con-
" cept they undcrutood was that businesses compete for the consumer’s dollar
through such means as adveruslng, lower prices, 1mproved products, efflc1ent
production methods, and 1mproved markeung procedures: Several resource
people visited the students A small businessman explained how he must offer

competitive pricing and run his business efficiently in order to make a profit:

A supervisor for energy services for the.©Oklahoma Gas and Electric Company

explained a publicly-owned utility and monopoly. The students visited bankers

and began 1o see the importance of savings and the relauonshlp between sav-

... ings and investments: Mr. Edmisten summed up the experience of the semester
by stating-that the students no longer had an “I don’t care” or “What does it
matter?” attitude.

DOTTIE BOULDlN LINDA BUCKALEW and SHARON JOHNSON
of the Bethesda Elemcntary School, Lawrenceville, Georgia, developed “Keep-
ing Up with the Jones’ Kids” for students in grades four and five. The
multidisciplinary unit focused attention on consumer psychology with special
emphnsis on fads. Activities in the unit helped the students to distinguish be-
tween popular products and competitive brands and to understand how pro- -
duction is affected by fads. The fad emphasis led into a case study of the Little
People, the boomiing industry started by Xavier Roberts and conunued by
popular demand. Mr. Roberts, once a poor mountain boy and unknown artist;

developcd Appalachxan Artworks, Inc:; a company that creates and markets

soft-sculpture “babies” that are “adooted" by people all over the worjd

Through their exciting s smdy of this example; the students learned the meaning

of the following terms: factors of production, consumer demand, decision

makmg, choice, opportunity cost; scarcity, supply and demand; equilibrium

price, specialization, and cdmpetmon ‘The students were given opportunities

to apply their learning and had fun trymg to predict fads for the future.

i




BARBARA A BI:AKE of the Koebel Elementary School Columbus;

Ohio; created an economics unit entitled “A Tale of Two Cities” for her fifth-

graders The children themselves initiated this investigation for their economic

problems unit: The students designated one day as “Big-E-Day.” They set

goals, ob_]ectlves, outcomes, and methods to implement and evaluate the unit.

Wrth all economlc leamrng hsted the chlldren wanted to compare many

born. They gathered 1nformatron about their crty, Colu.nbus, in erght areas: -
recreation; govx,rnment, business, industry, food, transportation, housing,
" and education.;Next, a comparison with Cincinnati was needed. Students
wanted to visit the city, but they had no funds. The Big P Pencil Company was
formed to raise money for the trip. However, the company was a failure
because it had competition from another source, the student council, in a small
market. These studerits learned a great deal and gamed an understandmg not

“only of how a business is run, but also of the intricacies of a well-planned

business. Another business was started and became a success: The students

took a three-day comparative tour of Cincinnati.

DFBBIE KIMME., and DELORES JANES of the Selberimg Elementary

School, Axron, Ohio, worked together on an economics unit for their sixth-

graders. “Help Beet lnformatlon” combrned the students’ interest in plants and

gardens WI[h teachrng ecofiomic concepts The prOJect mvolved both staffand

Economlc concepts were mcorporated into every area of the curriculum. After

the study had been 1n1t1ated the class was asked to package seeds for the
Akron Councrl PTA Children’s Garden Fair.: This experience reinforced the

concepts of service; production; division of labor;_ interdependence, and

quality and quantity: Many students joined the school Garden Club. They pro-

duced terrarmms of different vegetables and herbs for sale at the Cluster
Festival; a city-wide festival involving six schools. At their Economic Center,
they displayed coilages, photographs, pictures, and economic folders. Many
of their plants had died.and sales were riot as promising as they had hoped.
However, the genuine prof't came from the positive experienice each of these
children underwent. Nobody could courit the pride, growth, and posmve self-
concept that these children had attained.

DIANE M CAMP of Trmny Schooi Aﬂanta, Georgm, deslgned an

economics unit for her ﬁfth-graders Thrs pl‘O_]EC[ was an attempt to teach

economic concepts in a historical setting by enacting a s1mulatron it was de-

signed to be used by teachers who have not had formal training i 1n\econom1c

education, as well as for those who have: This srmulatron, “A Medieval Fair;”

was based on the emergence of the market economy during the t1me\of the

medieval gullds and fairs; but the activities and concepts could be applled to

any historical setting since the emergence of the market economy. The children
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studied the medicval hmory and accompanymg economlc concepts They then
formed a corporation and shares of stock were issued to raise working capltal
Five commlttees {food; crafts; events, grounds and decorations, and advertis-
ing) were formed. Each group, with the help of a voluntger parent supervisor,
met once weekly for ten weeks and made all the managerial decisions about

what would be dotie, sold, and so on at the fair. After all the:decisions had

been made, results were presented in general corporation meetings and ap-

proved or revised as needed. Time was then provided for all the food and

crafts to be made and for all necessary planning and working for the various

committees. The children made literally hundreds of bows and arrows; swords,

shields, and coloring books, cooked food for an estimated attendance of six

hundred, and obtained donations from locat businesspeople: The final result

was a colorful and extremely successful day-long fair which all the students of

Trinity School attended: Selling their products at prices ranging from § to 50
cents, the ehﬁllglren actually grossed $830: After expenses had been paid . nd the
stockholders reimbursed, each child was able to realize $5.00 profit; and the
eorporatron voted a $230.00 donation to the Trinity School Capital Funds

Drive.

KEEPING INVENTORIES IN CHECK



Junior Aigh School: Grades 7-9 S
CHAPTER THREE

Lif styles: Past, Present,

Eric Hyler

Perry Middle School, Perry; Kansas

Linda Royer Hyler

South Junior High School, Lawrence, Kansas

Introduction
The ever- changrng nature of our socrety demands that educators remaln

current” in an attempt to help their students prepare for the world they will
face as they complete their formal education. Often a look at the past will help
to provide an understanding of the present and also assist in anticipating the
future. The understanding of economics in our society is a vital part of this

preparation. L
Since students_appear to learn best when concepts are mterrelated this

unit. was specifically designed to integrate economic concepts in an eighth-

grade American history classroom. In addition to the integration of economic

concepts, such skills as readlng,rwntlng, and spelhng were emphasxzed

Students were therefore not expected to improve skills or learn concepts in

isolation, but rather to learn by doing and; through this strategy, gain a better

understanding of the relationships which were developed.

Overview
One measure of hfestyle is the ratlo of lelsure tlme to work tlme This umnit

was developed to focus on how people_ worked dressed, and played in the past

and how thése practices compared with the present and may do in the future:

In order for the stu.-ats o have a better understandlng of contemporary

lifestyles, they were assigned various activities related to the 1nvest1gatlon of

past American lifestyies. The 1nformatron gathered from the students’ research

provided a foundation for assessing and better understanding contemporary

lifestyles.
As we began to prepare our unit, we were influenced by a Purdue Univer-
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slty consumer ¢conomist; Leshe A. Bryan who sa1d “We spend elghteen plus.

years preparing our youth for occupations but generally less than a few hHours
on the value, use; and protection of the assets they will earn dunng their

careers.’
Sinice we knew that our stiidenits had ideas of their own concerning the

types of lifestyles they wished to pursue and experience, we. developed a variety
ofaei—wmes The heart of the unit was a computer game which we cailed; “The

Bud et Balance Challenge.” This provided our students with a simulated ac-

t1v1ty on copmg in an economlc socrety As they paruclpated in the game for

thcy wanted The second tnne around therefore, the students were influenced

into re-evaluating their priorities and makmg some necessary economic trade-

offs. In addition to the game, we developed a series of pencll -and-paper ac-

tivities which were designed to expand the learning experiences of our

students.
The computer s1mulatlon, in particular, was mstrumental in mformmg

our sludcnts of economic decisions that might have to be made and what their

economic future might hold. We were pleased to find that our students seemed
to learn that their own personal values and habits were among the deter-

mmatesﬁ oﬁf the evolution of America. Furthermore, each student understood
that one of the keys to enjoying life was economic literacy!
:Although we des1gned a variety of activities for the unit, not all of them

mtist be taughl lt was our mtent to prov1de adequate flexrblhty to encourage

 needs, interests, and courses. For the convemence of our colleagues we have

included a sample set of l.sson plans.

Although theé materials; activities, and approach were developed for
eighth-graders, the unit might easily be adapted to any grade level in the mid-
dle school or junior high school.

Ideally; the unit should be pfogrammed to last from four to nine weeks

toward the close of the school year. It was our experience that it served to pull

together most of the content material that we had covered earlier in the year in
a unique and highly interesting fashion.

_Coals and Glijéctli;és

through an exploratlon of Amencan hlslory Through readmgs films; ‘study

of topics in science and in the social sciences, students w-estled with a series of
questions:

What is a lll‘estyle'>
Do cultiire and envxronment affect lifestyles?
How have hl‘estyles changed over time?

What is the ideal lifestyle? Is there such a thing for everyone?

What will your lifestyle be like in the year 2000?

. EJM:NM-NN\-—-
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ResponSCs lo this thematié unit were déveloped through reflective

simulations.

Specifically, we wanted our students to gain knowledge about (a) the con-
cept of a lifestyle; (b) how environment influences one’s lifestyle; () lifestyles
past; present, and future; {d) our economic systemn; {e) persistent economic
problems faCEd by the individual and society (unlimited wants vs. limited

lil'estyle of a soc1ety, and (g) the fact that lifestyles and societies are historically

changing and not static. .
Our skills-oriented objectives 1ncluded the followmg taking notes listen-

ing. critical thinking, library and media reserach, written composition, self-

expression, personal decision making, conducting first-hand research;

vocabulary development, spelling, self-motivation in planning and carrying,

out an individual project, group and interpersonal communication activities

using the microcomputer; and balancing a monthly budget:

Organization and Procedures

We initiated the unit with an exploration of America’s past Students were

asked to distingliish between necessities and luxuries and, after a review of
research and mvestigation of reference materials, were asked to list 1tems of
luxury and items of necessity in 1780, 1880, and 1980: Using Sears; Roebuck

catalogs from 1897, 1927, and 1982; students were assigned several activities
related to comparison shopping

Our next step had students list businesses found in the community today,

fifty years ago, and a hundred years ago. By examining the changes in the

business community, students were able to tell how the lives of the people who

lived in the community had changed. Another activity that we included re-

quired them to read several selected poems; songs; and readings that depicted
lifestyles qmte different from those of most of our students.

Prior to 1ntroduc1ng the computer simulation, students studied vocab-
ulary terms through a variety of strategies which we developed, and, as a
springboard to project us into the future; students were asked to prepare a
write-on slide that predicted what the future wotild hold for them. These were
viewed by the entire class, with time allowed for explanation and discussion.

~ Although many of the activities were completed by all class members, we
also provided a variety of supplemental activities for individual work:.
Therefore, many of the students chose to work 1ndependently with the leaming
activity packages we had developed, depending upon their particular needs

and interests.

This was developed,as a computer simulation to allov'v students to respond
to questions related to the type of lifestyle they wished to pursue. Based upon
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their answers, dollar amounts are displayed at the end of the game. As the .

calculations are completed by the Cpﬁmptiter; students learn immediately if\

‘their wants exceed their projected incomes. \

* Studerits may play the game as individuals; however, a new dimension can |
be added by pairing students as if they were married: The game may be played
with the existing data or changed to fit geographic differences by changing the’
dollar amounts. Teachers may also wish to attach a printer to the microcom-
puter 50 that students are provided with a hard copy of the final dollar

amounts displaved: by the computer.*

Related Student Activities :

 Each student was provided with a Student Project List for selection of an
individual project. We included fifteen specific projects, some of which are
listed below:

e Research an occupation you are interested in pursuing. Write letters, con-
duct interviews; and read brochures about this occupation. What is the
probable future of this occupation? How might securing this occupation af-

- fect your future lifestyle? Prepare a report using pictures, slides, written
work; and so on.

e Prepare a report about jobs that no longer exist or are greatly reduced in
number; e.g., pony express rider; cooper, blacksmith, etc. Why did the de-
mand for these jobs change? How has society changed?

e What is the “cost of living”? Do a survey of local food, transportation,
housing, medical; utilities, insurance costs, and the like: Prepare a chart
comparing your local costs to the national average:

" In addition to the Student Project List; we also developed enrichment ac-

tivities for the entire class. Throughout our unit, we invited several community ,

resource people, including bank officials, representatives of charitable organi
zations, and others, to discuss such economic concepts as the role of taxes’in
society, moiey, banking, credit, and the consumer price index. Further enrich-
ment activities directed students to develop crossword puzzles, list 'péy'p,lé who
had made contributions that affected lifestyles in the nation, and?cplain how
such contributions affected an individual’s lifestyle. /

e

or on a 48K Apple 11 thateither has an appropriate language card or has Applesoft loaded. The
Gperator is directed to boot the disk by typing PR#6; pressing RETURN, and then typing
CATALOG and again pressing RETURN. Next; the operator.types RUN BBC; presses
RETURN, and follows the prompis. The progra is riot protected : A copy of the diskette was in-
cluded with the full report filed in the National Awards depository at the Milner. Library (see
address on back of title page of this booklet). Prospective users may also write to Linda Hyler,
Sotith Jinior High Schiool, 2734 Louisiana Street, Lawrence; KS 66044, for instructions on ob-

taining a copy of the diskette at cost.

«The Budget Balance Challenge game i in Applesoft BASIC and will run on a 48K Apple I Plus
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Evaluation Strategies

~ Students were cvaluated on their completed projects, their class assign-

ments, and the results of a unit test which we developed.

TRADECO: A World Trade
£conomic Simulation
Game

S Ann S. Waldrop
Forest Meadow Junior High School, Dallas, Texas

Introduction ,

This economic simulation game developed out of an offer I presented to
my students in the fall semester of 1981.* I had explained that 1-would be
integrating economic concepts into the course curriculum throughout the ygar.
After about three months had passed and the students understood some of
these concepts, I informed them of the awards presented by the Center for
Private Enterprise and Entreprencurship at Baylor University, sponsoted by
the Texas Association of Business: I explained that the entries of winriers at the

state level would be forwarded to the Joint Council on Economic Education’s

. : National Awards Program for the Teaching of Economics s well. In short, as

‘an incentive, I of fered an equal share in the award money to anyone interested

“n working with me o= an economic unit. Two studentst decided to “go for it.”
From the outse!, -he two students wanted to create some kind of game

that would portray si. © ks similar to those found in the worid today. They
modeled the location - ~..7e t' mulated nations from countries in the Caribbean

but chose economic ¢ ¢:die. i+ that exist in countries throughout the world.

] made this offer as a resuli ¢ "1k sragenr:- and,suppeiL;dLSiiéphéﬁiE‘Hﬁ‘eébnbmié

N DRSO FORTSPRIEEI ThT PRl R e e S T S - 5 g -

education consultani and deveispr ;nta’ UK T-rLUCAlion program coordinator, Richardson

Independent SchootDistrictz — o L T

_;_,_iﬁfi;gj!ﬁ?érﬁﬁnd Cherje FHend.. iin, sturents at 5 rest Meadow Junior High School; Dallas;

~ Texas, were authors of the g-me ard res ¢ as in'.rnational trade commissioners when the
activity was played.
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The game was restricted to a two-day period since 1 felt that other teachers
would mere readily accept this for utilization in their own cldsses.

- Work on the game was begtin in November 1981, and the activity was
played in class in May 1982. Between these two dates, however, the students
and I had numerous meetings after school—some Juite lengthy —but the suc-
cess of the game seems to have been well worth the time and effort put into it:
The simulation included a lot of “meat” yet its length made it suitable for in-
clusion in iy codrse on Amerlcan hlstory It provrded on enjoyable challeng—

ing, motivational activity and served 0 rcmforce all the economic concepts we

had covered drmng the year: The structure of the game allowed students to

take the initiative and elaborate upon the original framework. Although we

used the simulation as a culminating actmty to reinforce the learning of con-
cepts introduced during the year, it would also be quite effective an introduc-
tory activity for students in grades ten, eleven, or twelve, pr0v1ded they had.

covered the key economic concepts in.a previous course.

Goals
There were srx major goals for this simulation. Upon completion of the

game, students were to have:

1: & :monstrated knowledge of economic concepts and generalizations found
in the glossary of the unit;

2. Developed a greatcr undcrstandmg of the main economic probicm: of scar-
city by trying to meet their own country’s needs;

3. Realized the role of interdependence;

4. Recognized the intricacies of established economic pol cy (1 €.; polmcal
social; and economic considerations);

5. Been able to operdte with circumstances created by natural forces and wrth

~ political and economic changes that were beyond their control;

6. Formed parallels between actions and events that occurred in the game/wnh
those which occiir in the real world. T

Objectives -

—
’[hn,hmmlatlon, named “TRADECO,” dealt with a typical world situa-

/m)n Some countries were rriore prbsperous than others relauve to nature and

its econwmic necds and (2) if possible, exceed them and achieve greater poten-
tial for cconomic growth.

Proceduives
The ua\ was dl\frcfd rrno six groups, each réf)resenung one of the coun-
: cs irciv ded in the simulation: Flags s:rved to distinguish each
. ftry A map was developed showing Lhe location and land mass of

e~ of tive ;1at:ons.
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' curatcly trans:

Two studerits were sclected as international trade commnssnoners whose

duties were to LhLLi\ cach transaction for approval/dlsapproval to | record ac-

tions that occurred durmg the game, and to ensure that the

rules were followed by all of the countrie )
The fll'S[ activity of each group/country was to determine the type of

economic system— market; commahd or traditional—that existed: Positions

such as secretary of transportatlon, secretary of cnergy, and so on,; were

assigned to rncmbers of the group once the economic system had been defined.
Foilowing this; students reccived a Student Information Sheet, a World Situa-

tlbn Sheet and " map After these had been rev1ewed and students had 1n-
natlon was then prowdcd with a Confidential Shcet. This furnished speclflc
information about e¢ach nation; i.e., its surpluses of deficiencies in six factors—
téxtill's the labdr t'drcé trahspdrtatiorl food, energy, and capital Th"e C'o'rii
t|on ln each country. G.oups were alloted f;ve mmutcs,to assess therr,srtu_.auons,
to arrive at goals, and to develop plans and strategies for achieving these goals.

The activity was organized into §ix rounds, each consisting of three parts:

1. Each nation had to decide which space it would move into for the following
rbilriti (Séé Irikip) Orily dhc country cbuld be in a SqUare per rdijhd arid a
arow. (Th ? map was structured to restrict the tradmg in ordrer to,;Srowde
for severdl rounds and event chaiiges.) When 4 nation had decided on its
move, this was reported to the commissioners, who 1nd1cated on the board
the sclcctcd square of each nation. Any nation requestmg a previously

~taken space had to select another.

2. Evcnt Cards (dcleted in the first round)~— Three event cards, drawn after

the spaces had been clmmcd and before the begmmng of rregouauons were
read aloud and referred to as “News Updates.” Adjustments were made to

the dppﬁrpgriaterrccords or transactions. The event cards ensured that all

tries had an equal chance of being drawn and an equal chance of being
‘ood or “bad ”

Hons traded thelr commodmes As nations completed trade negotlatlons,
mey fllled out a Trade Agreement form and submltted it to the commis-

chalkboard and the rélative condmons of each nation became pubhc knowl—
cdge.

The country which had most closely satisfied its- needs and had ac-
cumulated the most surpluses allowing for greater cconomic growth was
declared the winner. The determination was based ot the record of transac-
tions compiled by the international trade commissioners.

i
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6. What new ideas were brought into the game by 1nd1v1dual countnes" Ir

Follow-up Discussion Questions
_ Review is a crucial phase of simulation as a learning strategy. Included
here are questions I used in condusting the class discussion the followed com-

pletion of the act1v1ty Some of the questlons are suitable for use as essay

assignments te be completed several daye after the game.

1. What type of €conomic 53 stem d1d each country select"
Did each maintain its system throughout the game (i.c., if market was
chosen, did each member have a say in the activities or dld orie person end
up making most of the dec1snons)‘7

_ Countries today have m: >d economies. If your system became mixed,

what elements were dominant and in what ways"
What advantages and disadvantages existed for each system as you ex-

_ perienced it?
2. What was the outcome of the game for each country?

Did some or all countries find it impossible to-meet all their economic

needs"
Did you find some countries willing to discuss a trade, but unWlllmg 0

txnahzeioinej

What commodmes were most difficult to acquire?
How did tariffs affect trade agreements?

Were economic priorities set in each country based on what was most needed
or on what was easiest to obtain? -
How do you think countries today estabhsh pnormes" B
Did anyone feel that a country could function cconomlcally w1thout trade
with another country? .
What is the role of spec1ahzatlon and 1nterdependence in todays world"
~ What role did specialization and interdependence play in your game"
3. How did the event cards affect your country’s posﬂion"
Give examples of ‘events which ‘occur in the world today that affect the
_ economies of one or more countries., :
4. What effect, if any, did the social or political positions of your country
have on your econormnic declsmns"
If it did not happen in your game,rhow might sociat and pohtlca} conditions

and tradmons of a country have 'interfered with and/or alded trading

and/or the economic positions of the countries?

How do such considerations affect countries of today and thelr economic

policies? lee speC1fic exaniples

economic pohcy more often than not? :
5. What economic concepts would you determine were_ covered 1n the game"
What problems arose in your groups concérning (a) policy planning, (b)
decision making, and {c) trade negotiations?

noné were, what are some things that could have been done (i.€:, council of

”
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all free countries organized and trade agrwments establrshcd a comnion

market established among all ihe nations; economic Sanctions brought
against one or more nations because of polmcal or social practices)?

a

‘Evaluation

The real test of the success of the game was the students’ response to the

follow-up discussion quesnons I developed. Our class did extremely well in

the discussion and appeared to have achieved the goals and objecnves that had

been established:

Aiiﬁough I limited the simulation to two class perxods, the next nme that [

them as essays to be written in our class or as homework followrng some class
discussion: In my opinion this would be the most conclusive' way of determin- '
ing whether the students really understood the economic corncepts covered,
had gained any knowledge from participation in the simulation, and were able
to apply their knowledge and understanding to contemporary world economic
situations. :

What Is Your
Cobra E.Q.?

Deborah B. i\nderso—x ise L Boyer, and Dennls W: Robidoux
Western Hills Junior Hrgh School, Cranston, Rhodc Island

Background mformatmn

Cranston; Rhode ISland a suburban communrty of Provrdence, the capltal

~ city. The school covers grades 7-9. Approximately a thousand students from
" middle- and upper-middle-class famrhes attend:

Cranston is affiliated with the joint Council on Economic Education’s

Bevelopmental Economic Education Program (DEEP) and is serviced by the

Rhode Island Councll and Center for Economic Education at Rhode Island

College. Because of its involvement with DEEP, two of the authors of this

i- project were able to obtain the Trade-offs zudiovisual series.* The economic

‘Produccd by thc Jomt Councnl oni Economic Educatron, the Agcncy for lnstructional Televnsnon,
and the Canadian Foundation for Economic Education.
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ébnceﬁts étﬁbhésiiEd in the seriés w&'ré ianrijdréted intb the eighthigrade cur=

The students who,par,trcrpated 1n, the develppment of this program were in the
eighth grade and in the lowest ability levels.

Introductlon

Our economic education project consisted of a teachrng test that "‘was

v1deotaped and presented by sixty eighth-graders from three social studies

classes to the rest of the student body Three tEachers partrcrpated 1n t. proj-

which had been presented to the su\ty soc1al stud1es students in therr American
history class. The program took approximately ten forty-minute class periods
to develop. approximately nine hours of time for v1deotap1ng after school; and
one school day to cornduct the test for the entire student body:

The purposes of the project were twofold:

1. To sefve as a culmrnatmg and remforcement activity for the sixty students

who had partlcrpated in the “Trade-offs” program; and

2. To create student awareness of important economic concepts.

When we introduced Trade-offs t6 our students, we found that only a. few—

had ever been exposed to even one of the programs in- theséries. We soon

- found that our students became-highly motivated about the program and its

_content;--they indicated that the series created more inteérest for them in

-—~" "American hrstory since they were able to apply the concepts they had learned
to events in our history.

éuiiﬁinating A’ctiviti

develop cuimrnatmg activity that would incorporate most of the basrc con-

cepts the students had learned: to produce a television program which would

show what the students had learnzd from the Trade-offs series, and, at the

same tlme, expose other students in Western Hills to the 1mportance ‘of

economics in everyday life.
Recent testing of seventh- grade students on axtty- m'de basrs, using the

Joint Council’s Basic Ecorohiics Test (grades 4-6) revealed the need for
economic education. Since we believed that most studerits seem to enjoy nqn-

threatening survey tests, we decided to develop a “teachmg test” as an effective

vehicle for introducing key econoimic concepts to the total school population:

1In addition, we felt that such an activity would provrde an excellent reinforce-

ment strategy for the sixty students who would produce the program: With the
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opportumtles inherent in our closed-circuit televrslon system, we capltallzed

upon its potentral for permitting a laree number of students to partrcrpate m

the pro_]ect.

Gb]ectlves /

o/

!

We deveioped two key objectnves for the srxty students who were involved

Thros,gh the wntmg and productron ofa vndeotaped program, the students

will demcnstrate their knowledge of six economic concepts;

Through & cooperative effort; the students yvlll present their v1deotaped

program to iltustrate their understanding of the economic concepts they
havz learned.

Fox e stude“tx from the rest of the school who were to view and par- '

ticizate - k¢ prog! - ; we stated the following cbjectives:

Procedures =

The culmmatmg act1v1ty for our prOject was the development of a-

. St.x- .m w:i‘ answer questlons demonstratm: their }sn.uwle_;g: of six

ecili CONCEpLs. |

: "‘r v w!bdcn(\ will explain each of the concepts after v ewmg the television

prev e
The studenss will apply each of the _econsmiuy concepts. .
‘1o students will evaluate their performaiies on the E.Q. test and indicate

rhelr scores on a given scale. 7
After viewing the v1deotap<=t, program.. * “What Is Your Cobra E. Q ?” th
students will- apply basic economic c.ricepts to their personal decrslon

making.

! P

teaching test to be administered to the entire student body of Western Hills
Junior High School. Included in the test were the major corncepts emphasrzed
in the Trade-offs program: scarcity and choice, opportumty cost, productive

resources, productivity, supply and demand, and market clearing price. The

project was organized to be coristructed by our srxty students for the purpoee

of developing awareness in other students of these concepts, but on a very
basic level.

After the concepts had been identified. sixteen multrple-chorce questions

were formulated, using the Basic Economic Test as a resource. This particular

test was used since it ‘had previously ‘been administered to seventh-graders and

had revealed that there was a need for greater economlc education.

We then wrote a script which focused on the multrple—chmce questions.

Thts included the questlons, answers; explanations of the concepts, and a’

8 !
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nudkl". centered apphcatron of the concepts Two students served as narrators

and they were i«wsisted by a puppet who i represented the school mascot and a

_cobra named K. Al Cobra Three students, worklng as a team; were responsi-

ble for the uppet two served as puppeteers; and one student as the voice of

the puppet. e two narrators and the puppet asked the questions, gave the

answers to each.of the questions, and explained the economic concepts which -
were included in the sixteen questions. The other part of the program afforded
an opportunity to apply the concepts to real-life, situations. Several studerits
played the part of a group serving on the student council of the school and

presented a problem that was realistic—to raise money for a class p1cn1c -

through the sale of handmade flowers. R .
In preparation for the v1deotap1ng,,the students constructed scencry,

props; and visual and: cue: cards.: Student technicians were responsible for

-videotaping in the school’s television studio. We were pleased that the

audiovisual specialist in Western Hills became a part of ourteam and provided

expertise.

~ To stimulate 1nterest the elghth-graders created posters whrcn were ex-
hibited around the scho  iid wrote commercials which were -on: st over
the radio station. Both aroused the curiosity of the student body .....out giv-

ing away what “Cobra E. Q actually represented

Or the day of the school-wrde test; which was conducted throughout the

social studies department our group prepared folders which contained in-

structions and printed answer sheets for distribution to the teachers. The test

was admrmstered via our closed circuit television system and the entire school

responded to the questlons as they were asked. The tests were scored by com-
puter and an item analysis conducted through the services and cooperation of
the Rhode Island Council on Economic Education.

Future Prospects
Our vrdeotaped program “What Is Your Cc'ra E Q ” wrll be shown. to

grades five and six in several elementary schools rext year in the hope that it ~

will stimilate interest in economic education throughout the Granston school

system. We were pleased to find that other teachers in the three junior hlgh

schools will use the program to introduce basic economic concepts to 1ncom1ng
seventh-grade students.

Program Evaluatlon
The “Cobra E Q » test was admlmstered to 582 students, who scored an

average of 9.3 questions correct out of the 16 in the test. The high group

(scores of at least 12) included 206 studerits, and the low group (scores of 7or

less) consisted of 247 students. Almost half of the students in the low group

could not define correctly scaiity, caprtal entrepreneurial skrlls, product;vrty,
and market demand. They defined the basic problem facing society. as the
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“h’ig’h p’ri'c.’ 'ot go"o'dﬁ." 'cap'itai as 'm’o"ncy," and entrepreneurial skills as “the

E The mnthgraders as a group ac1eved a hlgher imeari score, 10:4, than e,/
elghth grade’s 9.4, Seventh-graders had a mewe,gf 8:2'—'Fhe’mean sc0re
achieved by students w;gj_zgjamgpated'm the Trade—offs program was

meimatﬂy percent higher than the rest of the student body.

1 Troy and 3 (24) Fin

Sandra L. Wllllams
Washmgton Elementary Scheol, Lafayette indiana

Intre-tuction

I Uach 51xth grade in a school that is located in tize low- mcome area of

towni. Most of the households have one parent and rely heavily on welfare and

othier governiment assistarice. After enrolling in a two-week w0rkshop in

economic education, [ reallzed how much the children J teach need to have a

background in ba51c econormics. W1th [hlS thought, i dec1ded to Orgamze a

workshop assi atants I modified the idea to meet the unique needs and interests

of the students in my class:
Goals and Objectives
" In organizing the workshop I considered the objectives listed here:

s To a551st the s’tudents in demonstratmg their decxsxon—makmg skills by mak-

inig decisions 1nvolvmg the buying and selling of items in a classroom activity;
using fictitious money;

e T. enable the students to show their ability in base-twelve anthmetrc by us-

ing base twelve when depositing and exchanging money in the classroom
vank;

° To have the students sh0w whether they have leamed that a dcuslon 15 re-

I 7o
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prices at different ‘stores, by deciding whether to do their jobs or

assignments; and by deciding what to buy at an auction.

_ The following are my specific objectives for presenting economic educa-

tion concepts:

* That the students would demonstrate their knowledge of terms in economics
by being able to apply them to other activities— for example, by giving con-
crete examples ¢f an opportunity cost;

choices: Whether to do their homework or work for income, or whether to
buy an auctioned item or save their money;

THat the stiidents wotild learn about scarcity, especxally dunng the auction;
¢ That, with regard to supply and demand the students would learn that if an

auctioned item is popular and demar;d is hlgh the price wxl! usually g0 up;

¢ That the students could compare their working or classroom meney system

with the United States monetary system,

- That the students would learn about opportunity costs and how they are ex-

penen\.ed with decision making:
0igiiﬁii§ii6iiél Procedures
Th1° '1ctw1ty was 1ntended to be used durmg the er}t)ire yeggilgirieiqmred a
conside:able amount of preparation time and took place during each sclisol
day. At the beginning of the schpol year, 1 told the class that we were going to .
establish a money system ag thatrtheyi\yguld be paid for doing homework,
doing jobs, giving oral | by k reports; being elected classroom president, and

50 on. Students thought th1§ excellent; but then I brought up the question of ex-
perises. They would have to pay for lete homework, messy desks; paper left on
the floor; restroom payses; and other “demeanors.” In addition, the students

had to pay rent and ufilities for using the classroom. They did not think this

fair because they coufd not get a lot of money. At this point I introduced my

f'rst econonmcs lesson, indicating that we would be making- dec151ons_and B
leérmng how to use money effectively._

Our money system was then 1ntroduced Students were gwen two weeks
reprieve from paying for rent and utilities in order to allow them time to b;,uld
up their incomes. As they earned money, they were given options as to whether
to'hold on to their money or put it in iie class bank. I served as the banker and

provided interest and security against loss. Since the bank pald dally interest,

most-of the students elected to keep their money in the bank: At the conclusion

of the two-week period, studerits paid their expenses and the class conducted

its first auction. 1 provided the items for the first auction, among which were

pens, pencils, erasers, posters, small toys, anda bracelet: The students became

very excited about the behavior of prices and; as a result; usually bid the entire

amourt thev had available to spend. Succeéswe bids Jumped by tremendous
amounts:

That the students would learn about decision making by making various -~
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Auctions were held every two weeks and, following the third one, the
studcm\ *z,‘m to realize that they could spend only what they had available at
a given time and therefore had to miake choices. They also began to biing in
their own items to sell 3uid received the amozint paid for each item, less a com-
mission which wec* i+ the auctioneer {myself).

We also elecicd a president and vice-presiaent every two weeks, they were
paid a specific salary since they had such specific JObS to perfotmas PlekﬁlEg

mttted and organmng class events.
As part of the project, students had the opt.on ofbuymg their own desks

as well as buying others in the room and Chargmg rent: We had established a

set fee for the purchase of desks and determmed a Cellmg prtce for rent. The

students had to go through a lund- office bank to acquire a deed of sale of

property; in this way | knew who 0wned the desks: It was ratheri mteresttng to

observe property ownetshtp changes as students needed mioney.

As the second semester started the students were 2ariing income and

spcndmg i?, wnh reiattve easc At thlS ttme I tntroduced another

regular Savmgs accounts. Students were allowed to buy money market cer-
tificates once a week but had te keep their money in the bank for five weeks;
titey became very excited about how their money grew.

Addmg another dimension to our project; several students took the i ini-
tiative of starting their own companies. As a result, we had “desk washers” and

“paper sellers” who charged fees for their services. The desk washers even
issued a credit card which their customers could use.

Our Morney System and Equivalents

The base-twelve money system I organized included fins; troys; banas,

‘and milas, as follows:

12(1) fin = 1(12) fin
2(6) fin = 1(12) fin
64) fin = 1 1rop
12 (12) fin = 1 troy
24 (6) fin = 1 troy
12 troy = 1 bana
12 bana = t mila
144 trov = | mila

Income and Cosis
Listed below are the i mcome payments made to the students and the costs
thcy were assessed (cxpcnses)

Income - ] .
Homework completed on time 12 fin per assignment



Jobs each day 24 fin per job per day

Oral book report : 24 fin per book

Buy a book (Arrow) 1 troy per book

Activities and. bulletin boards 6 fin per activity

President = © 4 troys per week

Vice-président 1 troy per week

Regular savings interest ) 6 fin per troy per day

Money market certificates interest 12 fin per troy per day
Expenses

Chewmg gum or any food : 24 fin

~Talking in line 12 fin
Restroom pass 6 fin
Leaving paper or chair on floor 12 fin _ .

- Getting in other's desks 24 fin first time, then 1 troy
Late homework 6 fin per assignment
Rent on desk 1 troy per week
Utilities 24 fin per week
Buy a desk 1 banaeach
Bank loan interest 12;_f/n per troy per day

Instructional Schedule

[y

First day of introduction: statement about a future money system
Two weeks later, introduction of system:

Income

. Expenses

Money

Property

Bank e T
Two weeks free rent and «tilities: '

4. Allow income to be made

o .cw‘ o®

.b. Allow students:to feel comfortable with money

. ,Rem, utilities, and auction:

a. Allow for puttmg money aside

b: Decisions in auction: items to buy, prices to bld amount .wihng to

c. Opening of loan department

. Second semester:

a. Money market
b. All property owned. .
¢. Student control taking place

Wéekiy Schedule

2

3.

. Monday: No payments

Tuesday: Payment for Monday jobs,. homework and mterest
Wednesday: Payment for Tuesday jobs; homework, and interest
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Friday: Paymenl for Thursday jObS homework and interest
Frzday Noon:

. Payment for Friday jobs; homework and interest
Payment for expenses

Biweekly elections -

Biweekly auctions )

Opening of money markets

[« YRV 1 -9

oo 0o

Summary Comments and Evaluation

_ This activity took considerable time and intense planning, but the results

were exceptionally rewarding. Economic decision making became very realistic
and challenging for the students because they were engaged in it during the en-
tire school year. The two economic days of the week proved to be of such hlgh
interest that the students were greatly disappointed if something came up to
change the schedule.

The whole unit was a success because the students accepted and enjoyed

the class money system which had been developed. Parents frequently com-~

meénted that their childreni were atternip ing to explain | their- moneﬁstem out

that they could not urderstand it;_i lt,seemed too comphcated ’ﬂ students,

however, could rattie.off amounts and count money with sase: There was little

__doubt that the cbjectives I hia:l established had been attained, but, more im-

portant, the students understood and learned because they had seen a system
work.

GOOD IDEAS IN BRIEF: JUNIOR HIGH SCHOOL LEVEL

TiNA BECKHAM a teacher at Daggert M a’dle School Fort Worth

(DOWDY) to teach language leammg-dlsabled deaf youth econosmic co1cepts

and skills through experience. Situations relating to the Amencan economxc

system which would be encountered by vocational students were simulated in

the classroom. The workshop that was orgamzed included seven to ten deaf

students beiween the ages of thirteen and sixteen: Most fuuctloned on a very

low level and read on a prlmaw-grade level: The course was lmtlated with the

stidents applying for a job in the workshop: Every job involved the produc-

. tion of a dlfferent craft that was sold in the schoel. The various jobs also

telsted to different kinds of work situations and methods of pay. Since no

money had been appropnated for the workshop, a field trip was taken to the

Educatlonal Emp!oyees Credit Union where the students secured a loan of two

hundred doliars As crafts were soid to the student body, monthly loan

payments were paid. Students progressed considerably as they improved their
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prodiiction rates and quality of work, earned pay iricreases, and developed the
ability to maintain their own checking accounts. At the conclusion of the year,
each stidert was allowed to spend the money earned ina self-seleeted activity.

BARBARA—A\‘” K LUCAS a seventh—grade social studles teacher in

the Fuirfield Middle School, Richmond, Virginia, organized a unit entitled,

“Economics and the Civil War A Umt for Seventh-Grade American Hlstory

Studerits,” to lnfuse basw ECONOIMIC concepts and 'to rllustrate these in the_

materials for the unit. The central theme of the project was that the CivitWar

was essentially an economic conflict and that_the-economic differences be-

tween the North and South were: the reai Causes of the war rather than the

single issue of stavery: In’ approaching the presentation of the unit; students

_first-read’ the account of the Civil War from their American history textbooks.

This reading was followed by a two-week period during which key economic '

concepts were introduced and applled to the Civil War, which_proved to be
helpful to the students; they saw that economics had played a significant role
in American history, especially in the Civil War. As part of the introduction of
economic concepts; the film series; Trade-offs, was used; along with several
other good audiovisual materials. Discussion of the economic-differences be-
tween the North and South brought understanding about inflation, taxes,
money; and the role of economics in the war. The Joint Council instructional
materials kit, “Teaching Economics in American History,” also proved to be a
very valuable resource for the students. .
PAUL H: PANGRACE, social studies department chairman and

classroom teacher at the Clevelend School of Science; Cleveland, Ohio;

developed a unit which enabled students to study the various factors of the

energy situation in terms of basic economic principles. The students became
aware: of the need to,conserve and utilize a wide variety of energy sources for
the benefit of all. Entitled “The Economics of Energy;” the six-week unit was a:
portion of the required ninth-grade social studies course;, history and -
philosophy of science. The unit’s purpose was met by engaging the students,
both individually and in groups; in a series of activities which enabled them to:
analyze the energy problem past, present, and future. Activities included con-
ductlng a home energy survey, developmg a plan to 1mprove therr personal

for petroleum-based products, preparing editorials on “What Is nght About
the Energy Crisis,” and a group project explormg a pamcular energy source

which was reported to the class: The concluding actxv:ty enabled students,

working in a group,.tc 1evelop a publlc relations campaign to promote the use

of a partlcular energy 5 .urce. They were requtred to prepare a campalgn that

included radio advertisements and magazine and print material, as well as -

bumper stickers to encourage broad use of their energy source. The key factor

that made this project successful was full student involvement and participa-

tion in ‘all portions of the unit. As a resuit, tae class improved its basic
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)‘/TERESA HARVEY; a ;n'orn'e TS hls

_consumer information ard organize it ifito a consuy
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ilication i economics i the energy

_seer - puer those or the pre-test.

understanding of -~on:.wics ¢ d the ap

issue: The ev’dc ‘us improved post-

.1er at Perry Middle School,

L"onsumer Bulle'm Scenes

Hollywood, Florida, designed a uiiit €ncal <
for Teers,” to tcaczh her students their roles, ..& s in
marketplace. The unit was initiated by a requ"\ment that students compile

r bulletin to be publrshed

and distribiited to the student hody:. The siuc- searched consumer and

other magaziries. They also .vame more alert to information gamed from

comparative shopping, to the types of services ofrered by various stoges, and

to the presence Gf mrsleadlng and faise advertising: Following this research;

students wrote articles based upon their findings. Several of the students typed

ing articles and complled these into a bulletin, which was duplicated and

Zistributed throughout the school: Thz publrcauon consisted of consumer tips,

guidelines, warnings, and some ‘commonsense . advice to_the student con:

sumers. Sample articles included, “Teens and Jeans,” “The Video Bug,” '

“Records and You;"” and "Carrng for Hair.” O'ther arucles concerned recipes

and shopllfung, and there was an editorial on exchanges and.refunds. The

bulletins were issued three times during the school year and averaged six pages.
in length Pubhcatron of the bulletin offered Students ai opportunity to
become involved in an interesting and challenging activity which also helped
them to become more educated and conscientious consumers. Of equal

significance, the students achieved a sense of accomplishment and success as

they observed their peers enjoying the bulletin,

GRACE KELLY an elghth grade teache. n St. Marks Schooi located in
Peorm, lllmors, developed the umt “Sarnt Mark Cnomlcs,” whrch allowed her

and establishment. of small busrness vefitures in order that they mlghti ex—
penence the benefits and demands of such an endeavor. Students were given

one dollar each and told that they were a part of a busmess organization: They

were expected to use their “talenits” to make money for their corporation, with

the final goal of earning a profit to be used to finance their class trip: Students

were free to form small companies with their classmates or enter the business

world 1ndependently The primary objectwe of the unit was to use economics

as a base to incorporate other instructional areas during the four weeks alloted

the project. In art class; students designed coins; stock certificates; and various

advertising posters: In English class, they used the story form of a ‘parabie,

writing tales about familiar objects which concluded with surprise endings, re- -

quiring the reader to rethink old ideas. In language class, the ierminology | used

in busrness and economics was ¢cmphasized; and in mathematics cliss, students
turned in finar.zial statements which covered incoine and expentiiures. Addl-

tional activities were developed in the unit to bring in religior: and scieuce. The

“bottom line” for the unit resultéd in more than two hundred dollars it ner fus

e
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comc over the orrgmal 1nvestment of twenty-erght dollars. The students voted

to use the money to pay the way for two students, one from Vietnam and the

other from Poland; to go on the field trip. Money were also provided to buy a

tape cassette player for the student from Poland; to enable him to study the
English language with his family. .

SHARON B. KONET, a seventh-grade teacher at the Genev.: Secondary
Complex; Geneva; Ohio, developed a four-week unit called “Alternative
E'c"o"ridnii'cs Syste'ms A U'n’it fdr Se'venth"Grade Ge'o'graph'y ” The unit was ini:

of thlrty-frve students. Becaluse of its sr_ccess,, however, it was taught agaln )
during the second semester to four more seventh-grade geography classes. The -

economic systems: tradmonal command and market Each type was analyzed
through readrng, d15cussron, research, the use of audrovlsual ards and by

market farr, conduct1ng book cover productron by command, and an apple-

eating activity to 1llustrare the workmgs of a traditional economy.: The goal of

the unit was to pr0v1de opportumtles for the students to better understand the

market system in the hope that they would conclude that it offered the greatest

freedom and advant?ges to any, socrety The unit was organized with instruc-

tional ObJEC[lVES and related activities: At its compietron. students were able to .

demonstrate a number of skills; attitudes; and inierests; including vocabulary

dew:lopment understandrng of the relatronshrp between people and the en-

vironment in terms of labor and land resources, understanding of the dif-

ferences n systems and how declsrons are made relat1ve to the use of scarce

organized in the threc economic systems, and a reahzatron, that ,1nd1y1dual
freedom is greatest under 2 mai -et-oriented system. A variety of activities
were utilized, among Which were taiks by traveled faculty members, and case
studies of selected economies, and a free-market fair. ’
BONITA FRANKLIN, a seventh-grade language arts teacher in the
Mt Wd&hihgtdh Middlé Schbdl Mi WaShiﬁg'ti L’Ke’muckyl develbped an
Ecqnomrcs,” whrcnfocused on orgamzrng an rnterestrng, practrcal exper;ence
in the classroom. The goals of the unit inclided broadening of the students’
economic vocabulary, organizatiofi and setting up of a business, enhancement
of the students understandrng of thexr roles ds consumers and producers, and

was orgamzed into three parts The first part’ presented durmg the first

semester, focused on the teachlng of basrc ‘economic concepts, sach as the

stages of economic development, scarcrty, opportunity costs; supply and de-

mand; the market; the consumer, the producer: The backbone of this segment

of the program was the television series, 7rade-offs, along with several
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organizing of a classroom corporation. The enterprise revolved around school

spirit and used the school mascot as the design to.be. pmmedomChrrstmas or-

filmstrips and related materials. Tne second phaSe mvolved ithe settmg up and

. naments which would be sold to the student body. As a result of this 2 nvrty,

' the students realistically experienced' production, advertrsrng, and consumer

and busmess practrces For the fmal part of the umt, students researched the

"'ducted on the costs of crime and vandahsm and how these affected the pro-

ducer and the consuimer. The unit was concluded with a study of insurance,
what it is, and why it is important:

GAlL TAMAR]BUCHi a gé’v'éﬁiﬁ-g'réaé social studies téachér at

gifted and talented students The unit was part of an effort to mclude basic

economics in the curriculum: Prior to its presentation, students had par-

ticipat d in a critical analysns thinkmg skills procedurc unit, and it was felt that

.a unit deahng with current economic issués wotild ificorporate their interests

and de elop their critical thinking skills. The primary goal of the economic
unit was\to help students understand the problems and effects.of submlmmal

wage rates for teenagers and-to develop the ability of studerits to make rational
decrsron:\The unit was initiated by Seven readings which presented the pros
and cons 'of mmlmum wage rates. The students then followed a series of
prescribed steps and worksheets desrgned to encourage them 1o rnake rrtional

decrsrons based on faci“ial information. The ten, steps included researchmg and

defining “the issue; determining fact from value Judgmenti assessing the

relevance of ‘information, organizing and pnormzrng information; and assess-
ing the vahduy of sources and the confidence tevel of facts: The concluding

activity, “empathy experierice,” allowed the students to realize how their deci-

sions might affect others. The procedure pr0ved to be a hrghly effective

strategy for teachmg any controversial topic or issue. |

e
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Senior Fllgh School Grades 10 12 R S S

CHAPTER FOUR

~ Carl Jettg
Nicolet High Schoool; Glendale, Wisconsin .

" “In the first place; you should be well aware that it is rarely up to you to .
suggest to him what he ought to learn. It is up to him to desire it, to seek it,
to find it. It is up to you to put it withiin His reach, skillfully to give birth to

this desire and to furmsh him with the means of satisfying it.” )
B Er'm'[é
-Jean Jacqua Rousseau

“Our pupil should not so much say his lesson as perform it. He should
repeat it in his action.” S
‘ “On the Education of Children”

Michel de Montaigne

Introduction

As an aspmng musxcxan, 1 now apprec1ate the 1mportance that nascent

technique plays in the development of ultimate virtuosny Excellence in ‘music

requires a dedicated and talented individual who eventually reaches a par-

ticular level of development through countless hours of pmnstaklng labor.

As an educator, I have learned to apply the lessons embodied in the joy of

making music to the lez' * .- process itself; this abstract will attempt to

| illustrate what can be reali» -; by using a creative learning approach.

L

! I agree with Rousseau-successful learning requires well-prepared minds
' that are open; intelligent; adventurous and have an irrepressible passion for
learnmg Most important; it is essential that the students.nurture a desire for
' learning through the study of ideas that are contamed in personal experiences
:-which are both attainable and saua ying.

S

‘Overvnew

and completmg a semester’s work in secondary economics. | wanted my
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students first exposure to economics to he‘a memorable and rewardlng ex-

‘ perlence. { consequently chose the study of what it means to be a capitalist as
the departure point. My primary purpose was to refrain, from indoctrinating;
instead; 1 wanted my students to struggle with the question from a numb: > _f
different viewpoints. I chose Milton Friedman and George Gilder 'to defend
the capitalists; E. F. Schumacher and Adam Smith (surprised?) became the
antagonists. The students were asked to read and study a collection of
writings; develop their views, and defend these in class. Eventually, the
-students were requrred to wnte their own imaginary conversatrons I did not,

however, announce this requirerrent at the beginning of the semester; I wanted
- full concentration on the ideas.
The semester’s concluding actrvrty requrred small groups of students to

demonstrate their mastery of basic economic concepts through the genre of

theatre. A ni.mber of the presentatlons were entertaining and provocative. The

winning performance in this entry v-us a game entitled “Economic Prosperity.”

Usirig the Milton Bradley game of “Liife” as a model; my students were able to

enlrven the world of economrcs

Goals and Objectives
* To introduce the study of economics in an interesting and provocative .
manner; i

To raise students’ awareness about the polmcal ramifications of economic

decision making; to realize that sound economics is a pOll[l(... © mghtmare,

To urncover the 1ntcrd1.elplmary aspects of the Study of economics;

To provide students with an opportunity to becorne involved i in the leammg

process; to realize that learning is an active rather than a passive actrvrty,

To outline and delineate four major views pertaining to capitalism: those of

George Gllder—capltalrsm as a form ofgrving, the hrghest form of altruism;

: those of Milton frlgdirnan:the belief in economic prosperity emanating
. from a Sysiem based on economic and political freedom; those of Adam
Smith—a belief in laissez faire capitalism together with the emergence of

moral sympathy as a predommant sentiment; and those of E. FxSchumaciier !
— the metaphysical dangers present in a society based on the accumiilation
of wealth;

e To allow students to evaluate e economrc decrsrons crmcally in terms of ba51c

trade-of fs between employment; inflation, and budgetary constraints;

To provide students with a historical perspective as to our economic prob-

lems and their solutions.

. Organization and Procedure

-~ During the ﬁrst nine- week portron Ql the semester; | introduced the
following readings to my students:

1
1

Milton Friedman: Freé to Choosa
George Gilder: Wealth and Poverty
z ‘ i :

S
- (8?
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E. F. Schumacher: Smail Is Beautiful
Adain Sinith:  The Wealth of Nations and The Theory of Moral
Sentiments

The students w zre reqmrea to read a certain poition of the corpus each
evening with thn expressed inte.it of discussing it the next day. Our discussion

was focused on challenging the basic presuppositions of each author; I did not
want my students to swallow anything whole. 1 incorporated the basic tools
that are essential to the dialectic—comprehension, analysis, synthesis, and
evaluation. My philosophical background was particularly helpful; I en-
couraged my students to question all “truths” (Descartes would have been
proud!). As you might imagine, the tempestuous conversations proved ex- -~
hilarating. The students were ,b"egi,nning to question the natire of their own
é’c'on'o"rnit SyStE’h M'o”re'o’ﬁ'e'r. 'delib'e'rately neg!ected to include any infonna- :

tion fro.n the issues. I wanted the scope and fl[dllty of tne daily dlSCUSSlOH to
be paratiiount with no distractions from evaluative instruments: When: 1n-

- quiries arose concerring grades, I felgned wnorance and put forward my

balloofi Theory —each student would receive a balloon; those whose balloons

reached Lake Mlchlgan would receive the highest grades; losers could blame

the weather. Finally, at the conc;uston of the seventh week; the students were
given the following statement:

man have come together You choose the settmg it can be at Rosie’s Chlcken
Palace where our herces are busily munching the golden browii dehcacxes or en-

joying the treat of a jumbo beef saridwich; you can place our visitors on Buffalo ..

Istand where they are frantically lookmg for live inhabitants: (I don’t care—be

creative?) I am interested, however, in raadmg a transcript of their imagined con-

versation, the natiire and substarice of which 1 will leave to your inventiveness. I

* will evaluate your script based on the following critéria: (1) ability to pick out and

ifitegrate major concepts; (2) depthof intensity of discussion; (3) resourcefulness;
(4) creativity. Give me quallty work:

Vi

[ speculated that this sort of question would require iy studerits to review
the entire unit. I toyed with the notion of outlining the basic ideas I wanted
discussed (a common practice in University essays), but I settled upon the open
format because I was curious to see what they would do: I evaluated the

students work on the quallty of the1r quesnons and answr‘ l saw thls asa

The Making of Economic Prosperity
_ Because the activity originated.with my students, I have taken the liberty -
of including an exccrpt from the student position paper that outlines the
philosophy behind the game. '

P o 73

- = 83

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

74

our ceonomics class Each group was given lhe freedom to choose ore economic
tepic or ldca, the natore of which was ieft to our own discretion:

The idex ing a gameboard was hnt uptjn by chance, but as our group

tossed the ldc.g 1nd; u became more and more interesting and fessible:

If we were to make a gameboard we knew we would have to involve players

making decisions in order to reach a cerlam goal— economxc prosperlly The most

suitable response to this challenge; in terms of cconomids, was to have each player
be the president of the United States. The president obviously =:akes a mynad of
decisinns during his term of office; therefore, presidential decisions, economic
and otherwise, became the content of our game Fin~'ly; the goal of the game
would be to keep the countrv ¢.onomically he - hy. . ,

This was the basic out!ine of our project. In <12:Ung the details; the erllphhsls
was placed on reaism and accuracy. Since pelit' weeision making today is ex-
tremely complicated, v~ «':1 not want our game to ioliow simple cause-and-effect
patterns. We first decided ot tiic manner in which on. would win the game. Many
economic factors are part of our nation’s total economic picture, so we brdteeded
to list these various factors. We reduced the list to four major concerns; the
budget, interest rates, mﬂauon, and epio.ment. These seemed to cover the
basic factors. We dlso realized that these foi: topics affected each other, yet each
§écméd to hﬁld its unique imp'o"rt'ahce; Eiriphasis in class readiigs on these siib-

Now; how to uise these factors We decided th'*‘ each dezision made dunng
the playﬂf the game would afect one or more of these facto*s If some positive

outcoime was the result of.a pldyer s decision; e: g, the creation of new. businesses

which serves to increase enipioyment, then the player would gain a point or two

for this. The numbx, of points a player had in each case— whether positive or
negativo—would reflect on how well or poorly each was doing in a particular
topic or factor. Therefore; each player had four economic indicators. (The
weakest part of our game was that we were forced to add a miscellaneous fifth
category, since some decisions defy economic categorization}.
I Using this system as a basis for scoring, the rest of our game consisted of a
myriad of creative ic '
The gameboard was shaped as a dollar sngn (wnh one hne through lhe

L

ous events; the "--“c'o'n'd and longer route tended (o be imore gradiial. The frst

player to pass a space hear iiic end of the game received extra points in three

categones The cxlra pomls may or mav not have made the rlskxer palh worth-'

*Original entry included a copy of the gameboard.



first. The- rossibilities represented a presidential dilemma; a risky economit

plan nfigh e m:mdmcd. lhc nation may suffer for it, and it may not have been
worthi it It such a case; the cconomic plan failed and the bonus never reached.

The gameboard attcmpicd to resemb'e an average presidential term in office.

lt mcluded selectmg an mmal budget an maugural address (rml speeches).

players economic mdrcamrs
The game was structured 56 thai ¢venis b2yos :d a prcsmcnt S control oc-
curred. Among these were natural disz-ters, Supreme Court 1ulings, loan defaulis,

and technological innuvations.
Finally, and mos:i important, were the hard derlslon maklng events. One-

third cf the board consisted of Crisis spaces (the risier path had more). We in-
cluded approximately twenty different Crisis situations. Each oiie presehrtedia

major problem uiid forced a player to select oncoftwi to thiree optiotis: Some ex-

amples were slumping industries, social security, oil prices, hotlsm;{ and turmoil
at home and abroad. There were no “:ight” decisinns; each had it3 own conse-
quences, and a player took a risk on each decision: We used the roll of 2 die to

determiine the odds and conscquences for each outcome: Sometimes, a Crisis

situation presented 4 “no-win” sitoation:

ecial and enjoyable part of the game was the TR ol‘ popularrty\
on surveys. We believe that the public’s percepiion of 1

president; governnient, and cconomic conditions actually affect goveinineital

policy and economic decisions. Our original idea *¥as to include a public approve:

b'éll witli every decision’s outcome. But since cur project was a class preseuiasiols,

we decided to have the ciass vote on each outcome and decision (it work . vary

“y 3

well). The popularity percentage was important in the game because ¢ .. *
board spaces, points were gained or lost decordinig to the percentage.
Finally, the end of the contest presented a big derision: what to do abqrxt

nuclear arms. Although it is not solely 2n economic projblem, we felt that it is one

s Mos*t important conctrns. A player could decide toda ¢ othmg or

atternpt to galn a nuriber of points by reducing the pace of the escalating «oms

race {actually, it is fiot & ot--‘ous chorce—ph -ts chose Opposi«c choices during
the presenlanon)

categorics. The winner in our presentation ended up with zero points— it happened

to be our economiics tes ack..r.
Related Student Activities
The following television programs were used for the capitalism unit:

“Eﬁterprlse Harvard Busmess School
“Creativity™: Blll Moyers; Federal Express
“just Plain Folks™ The Hunt Bro’ irrs— NBE White Paper

“Free lo Choose” A Personal Starcrent by Milton and Rose pnedman

Wl N =
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Som:+ additional readings were also used.
Summary Comment

Studem comments at the end of the course reinforced my belief that the

effort was of soine bercfit to them: With respect to my soal of questioning and

evaluatmg, 1 ru‘,exvgd a number of highlv favorable responses, such as; “I con-

51dered myself so much ‘more énri;}rgcri” not because I actually learned

the matciial we covéréd" “ still have a mrllron and one quesuons to asF and

“After studying economics for the last five months, I realized it is linked tc just
about every kind of ficld of study.”

I realized Eow successful the course had bee:i after reviewing a checklist of
the goals for the course:
e Tointroduce the subject of economiics in an ~teresting manner and heighten
the students’ awareness of its importar -« dud viability;
To aftord students an opportufity to . .quire ,1to the nature of economic
study and the role capitalism has to play, ]
To uncover the ifterdisciplinary aspects of economic study,
To provide students with a historical perspective of gconomic probiems and
solutions; and
To allow students to crmcally evaludte economic decisions:

Sherco 3: Should i1t Be?

S William D. Mittisfeh!dt
Anoka Senior High School; Anoka; Minnesota

Introduction
This umt was vaelopyd to 1nvilygs}udents in decrsron makrng Usrng a
real-world situation;, 1 d;fsrgned

1 to em hasize the role which costs pla) in
economic decrslons and how relati

The core activity is a roie piayrng srmulauon in which the students attempt to

influence a hearmg examiner who has been charged with recommending a

corirse of actlon on the bmidrng of th‘. largest coal ﬁred power plant 1n Mrn-

%
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Wh}n, :shuuld our Lz)grgy polxuus,be in the 19805? Bo*' ducauon and economic
decision making will be major factors in shaping - historic debate

Overview

This simulation was developed for a twelfth-- de class_in social prob-
lems. It could; however; be used in either the eleventi. .r twelfth grades in such
courses. as economics; sociology; political science, American problems, or
futuristics. The simulation utilizes nineteen differer: roles to dramatize the
complexity of economic decision making during an era of resource transition.
The unit required six days of class time, iwo days for prepping, three to play
the simulation, and one for review; however, with the inclusion of the sug-
gested activities, it could be expanded to a two-week project. The section ofi
“R'elat'e'd St'u"d'em A'ctivities" prbvides the teacher with additional opportunities

Before | begari the sxmulauon, 1 made surz that my students understood a

nuniber of key economic concepts: It was important that they realize that this

was more than an exercise in economic deClSlOn maknhg Vocabulary sheets;

|llustranons and discussions wers used to prepare the students cognitively for

participation: Aficr f‘il'lbllshln{., a conceptual base, I briefly described the state

of Minnesota’s economic sitn::.:n and its energy resource dependence: The

students were then given thc cconomic particulars and introduced to their

roles: After one round of lobbymg for their resolution of the economic prob-

lern, I then ’:ve a more in-depth variety of data related to the building of
Stierco 3; th. . provided more grist for the cognitive and affective mill. Follow-
mg [hlS, the students played the second round as they uullzed the new mforma-
andly51s of the tr,ade-offs,lnvolved m the controversy. Fmally, they wiote out
their own resolutiariz T the econemic decision. In the concluding discussion, I
re-emphasized /1. . ca. ¢pis of scarcity, the law of supply and demanu, 4nd the
opportunity ¢:- . 7 ste. Students were encouraged to geieralize from this

specific case to ...2t'a issues found in the news.

The lesson was cesxgned to introduce students to the problem of economic

demsmn makmg which is representative of a mlxed market system: The Min-

nesota Energy Poticy Act requires that there be a public hearing to determine if

the state’s largest utility, Northern States Power (NSP), will have enough de-
mand to _]US[Ify the construction of a large coal-fired power plant. I used this
real-life situation as a technique for stimulating student interest; involvement,
and participation in a role-playing activity. The hearing format of the siinula-
tion was used to illustrate how the market mechanism may_be altered by the
public sector.



O

ERIC

Aruitoxt provided by Eic:

Objecllves

At the conclusion ot thc sinit- .etron. the students should be able to see and

feel economic situations in a new way. Specifically, I would like them to eipand

their awareness and deepen their sense for the economic trade-offs which ac-

company economic charnge.
To increase their cognmve awareness, I expected the students to describe

the meaning of scarcity, the law of supply and demand; and opportunity costs;

and be able to apply these conients to the Sherco 3 contr0versy Additionally,

I warited my students to be able to evaluate the positive and negative trade-offs

which would develop out of each of the possrble decisions in the case; and be

able to use this set of concepts in regard o other, similar events which were oc-

curring locally and natronaliy
The centra] affectrve objectrve of this s1mulatron was to 1llustrate the cur-

rent drama in energy economics. 1 wanted the students to feel that the simula-

tion reflected real-life dramas which would have a tangrble impa- on their

hiestylu My primary goal tirroughout was to convey to the studenis that the
decision and its cpportunity costs would directly affect their lives.

Orgamzauon and Procedures

On lhe fll'St day, 1 presented an overview of the whole simulation: This

was done visually; using a flow chart whrch 1 had developed Students welcomed
the idea of a flow chart since they like to know where they are and will be: |

also explained what ! hoped they would gain frorn the activity:

Next, 1 briefly described the economics of Minnesota’s energy

dependencn This was oversimplified but was generally effective for setting the

dramatic tone of the srmulauon Most students seemad to understand that

capital expo:ted to nnport energy was camtal that did not create jobs for peo-

ple in Minuesota. An effort was made to parallel Minnesota’s energy situation

. wrth that of the nation as a whole. Next we want. over the vo;abulary used in

deﬁmuons After some drilf; an effort was made to use cat,h of [hu termsin a

context which was familiar to the students’ age group. !Initially, -he students

worked Iogether in small groups to discuss and write abow: ihi¢ ~=iitral prob-
lem; using the new vocabulary. )
I started the second day by revrewrng the overview, the vocabulary, and

examples which_had been_ shared during the previous class period. After
answering questions and clarrfyrng the problem with more examples I ex-

plained the rules of the simiilation and emphasrzed their 1mportance Roie

descriptions were then dlstrrbuted with additional emphasis on strict

adherence and Secrecy. Whrle the stadents studied their roles; I circulated the

room to answer particularities: After the students had reviewed their roles;

students were told about the technical aspects of this social problem Subse-

quently, the class renewed .Vtevant background information on energy,
econiomics, and the environment.:
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At the bcblnnmg of the thrrd day, we rew.wed the rules and the students

re-exdniined their roles: The hearing examiner, a group leader in the class;

took the reins, explarmng the simulation’s format: After an5wer1ng questrons

the examiner then presrded over the first round of the simulation; at the end of
whrch 8 udents worked in small groupf to complete thelr second task

tained wrthrn the dynamic tensions of the yarlous perspectlves. Tu rcsolve
some of the tensions; I emphasized the need for more economic data. Time
was spent examining data pertaining to reSource economics, environmental
.usts, and employment projections. Students took notes which supported the
arguments of their roles, completing their third task sheet. °
, The fifth day .was convened by the hearing e\ammer with 'he tcacher »
Re'e,).ng a “low proflle The hearrng exammer, who had been prevrously brlefed
round and described the procedure for round 2: Students asked the examlner
questions to clari l"y other problers. Then the examiner presrded over the final

presentations and rebuttal for round 2: While this was done strict silence was

invoked and students worked ;:.Jividually on the fourth task sheet: This ended

" the playrng of the slmulatlon

The sixth day was devoted to rev-ewrng the results After readrng the imost
recent group of task sheets, I suminirized the outcome by presenting a tabula-

tion of the recommendations mace to the examingr. This led to a large group

discussion of the opporturity costs r.ssocrated wita each bossrble resolution of

the Sherco 3 situation: Students were then asked to generalize the dynamics of.

the sin: ulatlon to nth~r incgl and nationai situaticas: I concluded the simula-

tion by re-em- this decision-making topic was paradigm of the
Encrgy econo’ iie naiion as a whole.
Related Stuc: . ivities

Listed are several of the eleven activities which I had developed:

. Drscuss and cxplam tne materlal in Energy Review, Volume 3, Number LIt

contains prOJectrons for Minnesota’s supply aiid demand for energy: Draft

1980 Energy Policy and Conservation Report. It can be obtained from the

Department of Energy Planning and Pevelopment.

e For teachers who can bring an Apple II computer into the classroom, there
is a computer simulation; You Are the Banker, which fits well before or
after“Sherco 3: Should lt Be""’ Through the computerlzed (dlskette) s1mula-
grantlng o denymg loans. Aft‘er YﬁOL Are,the Banker,, the students could
discuss whether financing Sherco 3 would » a good risk for a banker.
Materials are available throiis . the Ceriter :  Zconomic Education.
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o Srgdents .ould call varmus stockbrokers and ask what their analysxs of

s2°s etanding is an investinent. They should ask for the broker’s opin-

i ?ie st the S‘\crco 3 controversy. The class can then discuss the differences
i mia'me <. Nong responses.
s .'.' FaENE \}il'* reuid about the problems of regulaung the utility compames

4, e Pregoessive ef» of 'LLS, history, then cumpare their findings to the

prie 3 Are We Seiier 05 e 'han we were then? Why are utilities a good

tXine i of how the governent an\,cts the mapkﬂ”
& [.iseihe students try to cut their famxly s use of electnc pcwer by one percem

7ar ~fie week. Then discuss how easy or hard it was; and hew it bears on
Shcrco 3. :
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depleuon on pnces
e Have students lnvestlgate and report on an alternative energy resource in

anesota How fzasible is it? How reliable and how costly is it?

1d on the flow of energy dollars cut of anesota

Evaluation

To evaluate the att'ai'n'm'ent of niy objeqtl\(es, I gave a three-part test. The

first part was an objecuve test on vocabulary; economic data; and student

awareness of trade-offs. The second part of the instrument was an_ essay.

Students were given a choice of essay questions focusing on their ability to
analyze, evaluater anﬁqﬁgeﬂerahze from their new understanding of cn<rgy
economics: The final section of the test was creative—for the right loke cf the

brain: Students were asked graphically, figuratively, or symbolically to iliustidte

themselves affecting or being affected by the energy economics in the 1980s.

Cartoons, diagrams, poems, and stories were acceptable for this section.

Entre epreneurs: The Great

American Dream

S Diane Peters
Central High School, Little Rock, Arkansas

Overview

lhey create new busmess they create new jObS' they symbolize the

AHoratxo Alger dream of rags to riches, and they are readily available for

classroom visits: Entrepreneurs are a natural for an economics unit.

N
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poncnts, flrst, my class created their own version of the dream, a fellow ndmed
E£ddic Enterpriser; who wanted to start a business in Arkansas. As we followed
Eddie’s progress; appropriate economic terms and concepts were introduced,
and these were reinforced by student proiects, a lecture from a college pro-

fessor, news articles, : film, and weekly tests. Students also wrote and visited
state and federal agencies to find information helpful in starting @ new
busmess ThlS servcd to gcnerate a great deal of student mterest

ciassroom for 4 more focused study of entrepreneurshnp Théy mcluderdr suc-

cessful and unsuccessful entrepreneurs, an inventor, and a manager of a rapidly

expanding and highly successful Arkansas-based firm: From the speakers and

from their research in perlod.cals Studems learned that entrepreneurs are vital

in establnhmg new- jobs. Since jObS were hlgh on their list of priorities;

students dpmded to write letters urgmg government officials te support fiscal

and monetary policies helpful to new business. Our class also decided to share

what they had learned by producing a slide show Wthh was donated to the

media center:

Biiékgi"oiiiiii

Amcrncan government class. Tth course is an elective in oxir school which

enrolls approxnm”ately l 900 racmlly m1xed studems I have two senior g0vern-

ecoriomic stratum in Lmle Rock: In addmon,rmy classes possess an interna-

uonal ﬂavO[ because of studgnt exchange programs.

govenmert agenc1es anfi elected officials. The [hree- to four—week unit was

divided into two varts. The first part was a concentrated survey of economic

tarms and concepts using the story of an imaginary entrepreneur as a point of

Jeparture. The second section narrowed the focus to entrepreneurs only and

featured classroom: visits by local businessmen.

Goals
The :-rimary goals I had listed for the unit were that:

conccpts as measured by teacher- mad° tests and the Test of Economic
Literacy.

i 2. Students would develop a conunumg 1nterest in economics as measurcd by

dlscussmns, transference into other fields Siich as riews articles, and evalua-
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3. Stij'd'éiits woulld gzii'n Lbi*l'id'c'rih'c in '(.'o”ritaCti'rig government agericies ihrough
- the types of lniormauon varlous govcrnmcnt agencies have.

4. As students developed ecoromic opinions and ideas, lhcy would begin to

pirticipate in the democratic process by writing letters to elected offrcrals

§. Students would appreciate our market economy and the role of the en-
wepreneur.

~ 6. Student pcrformancr. can be measured by gaugmg their slulls in w- i Jet-
ters, classroom discussions; and through the use of eval2iion ivams.
Contents
part 1 of the unit was ¢ -=uud 10 introduce the idea of entrupreneurship

10 iy students. As they entered the classrocm, students.were ;:rected by

dlsplays and a bulletin board featuring different entrepreneurs. We discussed
:hese individuals— some of whom were local people the students knew —and
thilowed this discussion with a dciinition of the term “entrepreneur”. As our
itroduction continucd, many students pointed out that these risk takers create
ew Jobs. new products and new 1ndustr1es

Assocratcs Inc. ) on thc charactcr.uucs of the market system We discussed the

hero of the film, the San Diego Chicken, the mascot for the prof»ssronal

baseball team in thrs city. The filin showed how the chicken had found @ unique

opportunity to go into business for itself:
Following a question that I had asked relatmg to the. kmds of busmess the

studcnts wolld wart to start, we Created our own business tycoon, Eddie
Enterpriser, aiid; as we developed the story of Eddie; I introduced appropriate

economic termmologv As it became feasible; students contacted government
agericies, to get information to assist Eddie make his decisions and also to

ularify our own understanding:

The Department of Energy; for example; cotild prowde information ¢ 1

" the futore prbjected deinand for gasoline. When the agencies w-re state

fices; such as the Arkansas Industrial Development Commission, studw r.rc
took mlm ﬁeld trlps 1n small groups and then shared therr fmdmgs wrth

tacted are shown in Table |
We were fortunate to have very good speakers visit our class 7for an m;

depth look at entrepreneurs. My husband described his banklng experiences

and gave a good review of Federal Reserve polICIES and the interest rate: A suc-

cessful insurarce executive talked of starting his own business and explained

the basic principles of risk-sharing in insurance: Students were particularly in-
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TABLE 1

- .ata'8s Story

Terms and Concepts

&gericy to Contact

1. Zddie develops 3
gasoline substituite.
2. He wants to know
about competition.

[V ]

- He wants to know
about demand.

4. He wants a cheap

Crop 1n corert to

gasolinn:

5. He w=nts to protect
his invention:

6. He is tempted to
put his money in
Treasury notes.

7. He wants tg know
government
policies:

8. Where shuuld he *
locate? What would
it cost ;. build?

9. Eddie needs to
borrow money.

10. He wants to
incorporate.

11. He needs
employees.

12. Eddie startsto
build. Prices have
gone up.

Scarcity, allocation, types
of economic system
Imports; tariffs; balance
of trade, intardr+-ndence

Factors of pro:‘uction;
opportunity cost

Profit motive, self-interest,
risk; patent

Deficit spnding, treasury
notes; saving bonds

Kinus of taxes;
fiscal policy

Capital equipment,

profit margin .:

Money as a medium of
exchange, checkbook,
reserves, Federal Reserve
monetary policy

Kinds of business
‘organization iiability

Collective bargaining;
divicicn of labor,
productivity, open shop,

closed shop
Inflation; business cycle .

None

Department of Energy

Dept. of Transportation;
Dept. of Energy

Dept. of Agriculture

U.S. Patent Office

Déept. of Treasury,
Office of Manage-
ment and Budget

Smali Business
Administration

Arkanisas Industrial

Development
Commission

Worthen Bank

Secretary of State
(Arkansas)

Employment Security
Division

None - -

witt

terested in a local inventor who had started a consulting firm. Because his ex-
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b(.gdn mnctcun yeiirs 4go in Arkansas with one store. It now has 491 stores in

18 states_and_employs 45,000 people; and students were impressed by the
Strategy. wal Mart has employed
~ These speakers generated a great deal .of interest and students became

quite involved in the problems of thelr busmesécS They learned about the
burden of high interest rates and of the risk that is always present in borrowing

and lending. They also learned of the possibilities for expansion and of the rate

- at which new busme«es can generate jobs: Students learned that close to 80

percent of new jobs are created by businesses less than five years old, and that. .-
about 80 percernit of all jobs are created by small business (those thh fewer

than lOO employes) This made a deep impression on high school seniors coni-

- cerned about. the unciriployment rate; and headlines annourcing that

uneﬁploymem had risen to 9.4 percent that week heightened their concern.
When | suggested they write about this concerp to their elected offlcnals,

they were emhhsxasuc and we began tc consxder solutions for unemployment:
This occasnon proved an excellent time to.put into practice the s‘eps of

cconomic decision making and; as we talked of alternate solutions, various.

trade-offs were discussed. Most studeifits quickly disregarded: direct govern-

ment subsidiss for jobs becaiise of the potential for higher deficits leading tc

inflation; ar - & majority felt that encouraging small business should be the

paramount ¢ *nsideration. Some of their ideas mlrrored those of promment‘

economists: - 'ricter fiscal policy aimed at lowerlng interest rates was a favorite

suggestion. s was a tax advantage for small businesses. Some ideas were quite

original, si-n as different bankruptcy laws especially for entrepreneurs or
‘bankrupt: :asurance. The students, declded 1nd1v1dually which suggestions

they feit - .re most feasible and wrote ietters ‘to a senator, a congressman; or

the presnr‘ at.. As rcplles began to come: back from members of Congress,

’ students .—-emed genumely ‘pleased that their views had recewpd recognition.

- Only orie student recewed a rcply from the president before school ended, and

next vear I thmk l wxll suggest that students write only to members of Congress

Evaluation

Studcnts were cvaluatcd in a number of ways The more sub|ect1ve

methods ‘ncluded «lassroom dlscussiqn of the :erms and concepts; the ques-
tions students asked speakers, the oral reports students mace on their field

trips, and the level of understanding shown in letters to elected officials. A

somewhat more objecuve measurement was obtained from the:short papers

studernts wrote on the choices faced by Eddie Enterpnser and from projects

consisting of a postcr on a particular ecgnomlc concept together with E
newspaper arucles 1llustraung that concept. Students” were instructed to \

plain how each news article related to the economic coricept. The mospc Jeg,v
tive mcasurements were teacher-made tests and finally a standardlzed Test of
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gave i pre- ltst and a p(is[ t(.st and the results were encouragmg The ayerage
score lnLFCJSLd Irom 18 out af 46 to 30 out of 46, with individuat scores in-
Lre'tsrng from Sto 17 pornts caeh

~ Even more |mportant..but less easi ly measured was the change of attltud°
oi studcnts toward cconomtcs Students satd that they enjoyed the eeonomtcs
pldns to take the subject in collcge and several suggestcd latcr that all my un1ts
would bcnct‘t from a similar format: Students became participants in the great
natronal debate over Reaganomncs by wntmg congressmen cr the presxdert to
m'tke therr -views lrcnown They continued to bring in news articles. on.

“economics as the year went of1, and one class decided to do something cosl-

_ crete. Concerned because so few of their friends had had any exgosare to
economics; they wanted to make a slide show on the subject and denote it to
the medla ccntcr We obtamcd a grant from the school dtstnct bought some
“\(stdt of school to finish lt and when they presented the film to the prtncxpal
e accepted it for the media center; they were proud of their work. They
chwse as the tkeme the importance of entrepreneurs in our economy; and that
was their title: The Entrepreneur.

Enircpreneurs_vere the vital °lement in [hlS untt and. students rated the
entrepreneur-speakers as thcrr most valuable activity. Too often economics can
dcscrvc tts mcknamc of tlle drsmal science because students are exposed onl" to
cconomy functxon. people do. They takc the nsks, start the new busznesses,
and crcate the new jobs. My strdents have met tiicSe people face to face, have
talkcd with thcm, and become invaived wnth them, and i the futiire wheri they
think: of economics, 1 bclleve ity students will not think of facts and’ ﬁgures,
but of the huma't factor in our sysiem: the entrepreneur ¢
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T achingEmnﬂmlcs
‘through Utopian

Literature

~~ Jacqueiine C. Griffin
North Bullitt High-Schaol, Louisville, Kentucky

Backgrounu
;V'At . time when soc1al pohtlc 1, and econormic chaﬁngefpgcurs at an
unbelicvable and frus iZ?tmg rate, it is edsy for an mdmdual to become confused
in his beliefs « t.onc g basic yuestions that shape our nation:

Shall property be: h::lld privatel;, governmentally, or by society as a whole?
What are the nghts of dan individual?

What role shiotld the government play in the eco*xomlc life of the nation and
in ‘he welfare of its citizens?

What form of economic and polmcal organization offers the g{eatest

freedom and prosperity to oidinary men and women? <
How shotld soeml changs be arcomplished? \,

te'ach Engllsh in a high schoo which enrolls nearly 1, 100 students most

of whi T come from middle-class families. Our classes are grov: wd accordmg :
to abtllt' with basic; general; and advanced levels. Wlien [ dec;ged to teach a

course on “Economics Through Utopian Literature,” lJudged my tenth-gréde ‘

class best suited for this project because of the difficulty of the materials I had
selected for the unit. The students in this elass read on level or slightly above

and are motivated by an interest in learning and the desire for good grades.
Furthermore; they participated freely in class discussions and enjoyed reading.

Literature therefore appeared to be my best medmm for accomphshmg my -

goals. In particular, I wanted to encourage my students to seek answers to the

questions I had listed above.
By reading James D; Forinan’s Communism; Socialism; and Capttahsm,

stuJer. compared the ldCC)xublES pf nations: Then by reading Utopian novels

that present other types of societies, the students began‘to find answers to the

questions. Because most of the Utopian societies are highly interesting, they

serve to cause readers fo evatuéte many aspects of their own llVeS o
| i
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Goals and Objectives
The o'vérrii,i, gouis uhd Ob;iCC'[iV'CS of “"i'eaching Economics Through Uto-
pian Literature” were to help students:

To understand the basic economic concepts that affect their lives now and
in the future; :
To relate basic eCONOMmic terms to thexr réadmg and mterpretauon of con-

tent, such as free enterprise, private entérprlse, competition, and the lrke,

To learn more about how the American economrc system operates as it

answers the five basic questions of economics; o

4. To look at the Amerrcan economic system and compare it with communist
and socialist systems;

To designate the United States as a private-enterprise system;

To rgz{digr'trgg!liywwhen looking for specific concepts;
To analryzre therr own values and value systems;
To share openly their views without the threat of criticism by other students

or the teacher.

N

o |

(f)}gariiz'ation of thé Uﬁit

in the ﬁrst four weeks of the last quarter of the school year: I felt that this was

the most opportune time because the students had already experienced the

bagics needed for the written assrgnments and had enough literary background

to allow greater emphasis on the economic; governmental; and social concepts

contained in the reading material. By this time; too, they were comfortable

with the teacher's methods and expectations and familiar enough with fellow

students to function well within a group setting. )
The umt began with a written pre-téest to determlne the studr.nts

undcrstandmg of basic economics. During .the unit, several teaching tech-

niques were employed. Lectures were used in order to introdiice basic economic
‘&Bhcepts at the beginning of the unit, to introduce Animal Farm (the novel
read by the entire class), and to introduce Utoplan literature before the assign-.
ment of specific novels. Class discussion was incorporated at various times,_ .. ._
such as after films and completion of reading assrgnments The class viewed
two films and enjoyed the presentation of a guest speaker:

The unit closed with a post-test to determine the students’ progress and an

oral summatron by the students and teacher of the strengths and weaknesses of
the unit. -

Activities

During the first two v'v'e'ekS of the unit, s’tu’de'rits’ were resp'o’n’sibi'e for com-
pleting a number of individual activities. The first of these introduced them to
economics as they read, “Free Enterprise: Is It Any Way To Live” (Our
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five cgonomrc Chmces they had made during the past ﬁve years and five whrch
they will have to make during the next five years. Students then dlscussed how

these choices would be made in a centrally managed economy.”

Two motivational films were shown during the unit. The first film was
Man’s Material Welfare, which was used fo compare - free-enterprrse and
socialist systerhs and introduced some of the tconomic concepts that were
stressed in the unit.

After an cxercise in deﬁmng economic terms, students were requrred to

read the novel, Animial Farm. In their reading, they were asked to look for im-

portant_economic, social, and political concepts and understandmg brought

out in the book. Chapter questions, a vocabulary assrgnment a chronological

log, and a test were among the student activities durlng this phase:

The second film, Libra, was shown during the second week: This was used

as an introduction ‘to the utopian theme and as a springboard for prmectmg

the future of the United States in sew:ral issues of concern; such as the energy

problem and the functioning of our economic system. At the conclusion of

both films, a values questionnaire was administered in order to oblige students

to think about the foture: Specificaity; responses were to be made reflectmg

personal opimons as to whether described situations (1) will happen, {2) will

niot happen, (3) should happen; (4) should not happen and (5) are happening
row;
Utoman novels were assrgned to groups of students at the end of the sec-

ond week. These works included Fahrenheit 451, by Ray Bradbury; Brave
New Wb'rl’d' by Aldous Huxley; 1984; by George Orwell; Player Piano, by

Kurt Vonnegut; Ir:; ; and Gulliver’s Travels, by Jonathan Swift.

All the novels were read; the groups assigned completed the assrgnments

ong specrally prepared reportmg form. In particular, students were to keep in

mind the search for several economic; social; and political concepts and how

these were presented in the readings. Each group was responsible for conduct-

ing a discussion and preparation of an oral report following an outline
presented by the teacher.

Evaluation
The students’ average grade on the pre -test was 65 percent. After the unit

had been completed and the post-test given; that average increased to 74 per-
cent: Though I am pleased with this increase, I feel that the real results of this
unit wiltl be seen throughout the students’ lives. As I iistened and talked with
the five groups, I was surprised at their interest and concern for the social,
political; and economic situations encountered in_their reading. Each time a
change in one of these domains occurs in our world, 1 feel that these students
will be reminded of this study and analyze the change. that has occuL"ed and
what its influence on their present and future might be. I feel these students

have reconsrdered many of their values in numerous respects ‘and considered

98

88



the consequences of some of these values not only for themselves but for thelr

nation: The students seem to appreciate better the advantages offered them in

their free- enlerprisc syslem One student even commented on the help this [init
gave him in his civics class: This pleases me because it shows this student that a
relationship does exist between subjects.

The unit had several strengths. First, it allowed the students exposure to
six novels in four weeks. Second; it allowed the students to see examples of
some of the major economic systems of the world; their strengths and
weaknesses. Then, the time involved; while challenging the students to stay
busy, did not extend the work beyond their ability or interest. The group '
assignment also allowed the sharing of views and thus an expansion of the
students’ vision. Finally, the different teacl'"ng techniques added interest to the

class each day.
The ma|or weakness I saw in the umt was the choxce of Gull‘vers Travels

derstand the novel: I would suggest that Robert Heinlein’s novel, Stranger Ina

Strzznge Land, replace Guﬂlvers Traveis

The students’ comments were very positive; showing both 1nterest and ex-

c1tement concermng their study: Broth students and teacher felt the time in-
vested in this unit of study well spent:

GOOD IDEAS IN BRIEF: SENIOR HIGH SCHOOL

L[NDA JANE GREENWOOD; a teacher at Piper ngh School, Sunrl;se; :

Florida, in conjunction with members of the Broward €ounty Diversified

Cooperative Training (BCT) Coordinators Association Curriculum Commit-

tee, developed a competency- -based unit which is now recommended i 1nstruc-_v oo
“tional ‘material in a statewide prOJect—Vocauonal Instructional Materials

Acquisition Systems (VIMAS) by the Florida Vocational Depanment Free
enterprise and consumer and economic education have been an integral part of
the DCT program, since the materals learned in the classroom are immediately
put into practice by students already holding jobs in the marketplace. The
primary objective of the unit is to give students a better working knowledge of
the free-enterprise system-and their roles in this system. For each of the fifteen
objectives of the program, students were given an information sheet to read as
well as a related activity sheet to complete. Optional activities were also pro-
vided for each objective so that each student who read the information sheet
was able to find an activity to complete which appealed to, his/her particular
learning §tyle. Although the unit was used as an approach to group

-
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assignments, it can also be used as an individualized learning activity package.
Students were organized in both large and small groups, depending on the ob-
jectives being covered. Small group discussions proved to be more effective for
sharing opinions. Resource materials; supplementary films; group discussions,

and individual activities were included in the two and one-half week period
alloted. A text was not required, but one is suggested. Pre-test and post-test
scores revealed significant score gains on the part of the students who par-
ticipated. Evaluations were aiso carried out daily as students completed their
activity sheets and optional assignments. Enthusiasm at the outset of the unit
was minimal but grew like a snowball as students progressed into the unit: At
the conclusion, students rated this unit as one of the most worthwhile and in-

teresting activities covered during the school year.

~ SHIRLEY LAMB; a social studies teacher in Princeton High School, Cin--
cinnati, Ohio, organized a unit called “Our Economic System: An Experimen-
tal Economics Unit for High School EMR Students:” The unit y{gs designed to -

provide experiences that teach basic economic concepts to students who learn

best by doing. Participants in the program were in grades ten to twelve and
were from fifteen to twenty years of age: Each of the major areas of the seven-

week project was introduced by a filmstrip series. Understanding our
Economic Systerm (Learning Tree Filmstrips LT942): The goal of the unit was
to teach students an understanding of the American economic system. A ma-
jor goal of the program was to allow students opportunities to learn how to
allocate scaree resources. The participants viewed themselves as resources and
providers of services; students made cards outlining talents and services they
might provide and hiow these could be exchanged with other students who were

it need of these services: Some of the activities included in the unit concerned

ififlation and opportunity costs: Students were given “money” amounting to
$2,000 on the first day of an auction in which they were allowed to bid on

items listed on a bid sheet; the following day, they were given $4,000 and told
to bid for what they wanted. The students were rather surprised to find what

_had happened to the prices of the auctioned goods. An exciting; profit-earning.

culminating activity included in the unit was a three-day sale of goods made by
the EMR students. In the process of this phase of the unit, the students learned
about the role of advertising, price competition, production costs, and regula-

tion and non-regulation of markets. A major feature of this activity was the in-

volvement of parents, who became part of the project as investors in the pro-

duction of goods which the stuidents made for §a_lé;

KAREN PATELLA, who teachers all subjects in all grades at the Summit

- County Juvenile Court School, in the Akron, Ohio public school system, de-
‘signed and implemerited a unit entitled “Eeonomics and Crime,” for a group of

students ranging from nine to fourteen years of age. The central theme of the
unit was to personalize the cost of crime and to have the students conceptualize
the impact of crime upon the economy. Each lesson was designed to relate
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" ‘much discussion and debate. Gre

-directly and personally to the studenis and the economy. Because the average

stay in detention for the students in the school was less than ten days, this unit
was organized to include those economic concepts which could successfully be
developed over orie to three days. Inicluded amborig the major topics were: “The

Producer and the Consuiner — Legal and Illega] » “Profits and Prices—The In-ﬂ

fluence of Shophftlng," “Investment in Human Caprtal—The Court and Me;”

“Diminishing Returns—How Much to Spend on Rehabilitation;” “€om-

parative Advantage and Opportumty Cost—What Do I Get;” and “Gpportumty

Cost and Crime.” The lessons were usually given to groups of six or fewer

students and weré sometimes repeated to ensure individual attention. Em-

phasxs was placed on the understanding of economic terms and phrases as well

as on important concepts: Through the use of workshops audiovisual aids,

discussions;, pamphlcts and other print materials, the unit was integrated in
socml studres, career educatlon art readlng, oral commumcatlon compost-

personalue cach of the lessons incliided in the program.

THOMAS W. MULLANE, a social studies teacher in West Essex High
S(iibbl Nbrth CaldWéII Néw JérSéy, engaged in an “inquiry" of the Japanese

lour, paruc1pated ifi the study. Each group was requ1red to complle a blbhog-

raphy and to write a paper answering specific questions relattng to the

Japanese economy. Questlons included the types of economy, savings and

growth rates, import and export problems; interrelationship of culture and

economy, and the Japanese style of decision making: After this phase had

been eompleted a full class discussion was conducted in an effort to reach a

“consensus” on: the . Japanese style The class wrote a single position paperafter. .......

assistance was provided by the Japan 1ii-
formation Center in New York City. Through their generosity a large numusr
of informative pamphlets were added to_the library. The studénts indicated a
conside.able increase in their understanding of the Japanese as they searched
for answers to the questions and evaluated their position paper. The inquiry
prdVided an bpbbrluuity l'dr smdents td reflect upon and reinfOrce their

ings, and 1nvestment the law of cormparative advantage, and the goals of an
gconomy. Since coffiparisons to the American economy, its style and values
were inevitable, this study strengthened the understandmg of our own

economy as awareness and apprecratlon for that of Japan was achieved;

MARGUERITt‘ ROSS COWAN a business education teacher in Fayerre-

vrlle High School, Fayetteville, Arkansas, developed a unit called “SEEK” _

1,;1 | o1
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(Secretarles Explore Economic Educatlon) The unlt presented durlng the sec-

ond semester in the sccond hour of a two-hour-per- day typing class, lasted six
weeks and.covered sixteen key economic concepts. Participants in the program

wer~ juniors and seniors énrOlled in an Intensive Lab/Office Simulation class:
Presentations were made Using transparencies on an overhiead projector as each

of the concepts_was detailed, illustrated, discussed, and related to a contem-

porary news article. Students took notes and, in groups of three; made bulletin

boards deplctmg each concept Newspapers werer brought 1nto class and

presentations, students were assigned to VlSl[ a business or professional
organization. Arrangements had been made in advance for students to observe

tetail sales, utilities; banks, communications; industries; governméntal and

education offlces food services; and professionals in operatlon Prior_to_the

visits, concepts apphcable to the assrgned business were studied in depth. The

goals that each student would try to achieve were determined beforehand,

together with a list of at least six pertinent questions that were to be asked.

Upon their return to the classroom;, written reports were made and shared with

the class: In this way, all participants gained from the experiences of their

classmates. Pre-tests and post-tests in economic literacy were administered to

determlne the increase in economic knowledge gained by the students. Ninety
percent showed s1gn1ﬁcant improvement. Sinice the students will be entering
the business world in the rélatively near future, this unit served to provide an

excellent orientation and some of the economic knowledge needed to succeed
there.

LOREN DUNHAM who served as a curriculum des1gner for this project;

and LOWELL FARLAND, a twelfth-grade social studies teacher at Ceylon

High School, Ceylon, Minnesota, worked together on the pllot testing of “In-

Jegration to Economics,” a m1crocomputer-v1deodlsk project under develop-

\\ment by the Special Projects Division of the MinnesotLEducatlonal Com-

putmg Consortium (MECC). “The purpose of. the project is to deinonstrais (¢ that

low-cost personal computers and home videodisk players can be programmed

to deliver a complete’ hlgl‘r\school economics course to students. The project

puts the student at the centeseof-dn interactive learning experience as he uses

lessons written for and delivered by an Apple 11 microcomputer interfaced

with a videodisk player After a brief introduction, including a statement of

learmng outcomes; the student is introduced to either the videodisk player or

the m1crocomputer Together the components offer 1nstructlon, examples,

mi 'mum amount of teacher assrstance but prowdes the opportumty for the
teacher to intéract with students during instruction of
process by meetmg with the part1c1pants as frequently as deSll‘Ed When com-

pleted, the microcomputer-videodisk economics course will be the equivalent

of a one-semester high school ecoticriics course: Unit one was completed and

---field tested,”and-unit two is nearing its final production stage. The economic -
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-—studys-therefore;-incliuded a reasonable integratioti o

3

conlent of the course was developed with close attention to the Jomt Counc1l :

on Economic Education’s Mastzr Curriculum Guide, Part I—A Framework
Jor Teachmg Economics: Basic Concepts (1977). A total of five units are

planned 7as follows “lntroductlon to Economlcs,” “Roles,” “Markets,”

PAVID E. O’ CONNER a teacher of social stud1es at Edwm 0. Smuh
School, Storrs, Connecticut, designed a fourteen-period unit which used the
E. O. Smith school budget as the material with which to examine how deci-
sions affecting the lives of the school’s students were made. The Study was

highly relevant because it dealt with a matter close to the students The first

unit of the year served to introduce the economic concepts of scarcxty, chorce,

and opportumty cost to eleventh- and twelfth- grade students enrolled in the

elective course in ecornomics. lt also acquamted students with a process for

making economic decisions and cautioned them to guard agalnst basic fallacies

“and biases. Henice, the basic problem of scarcity along with a key process for

addressing this problem were built-into the study: Through a varlety of guest

speakers, interviews, surveys; and local published sources; students were able

to both examine and evaluate the budget Approprlately, this investigation

4lso utilized low-cost or no-cost human resources available from the ‘community,

mcludmg the school’s administrators, Board of Representatives (Education),

community, facuity, and student body. Specifically; student research focused

on which opportunity costs were aceeptable to the larger community, and what

budgetary priorities different groups had established. Students later shared

their flndrngs during three class periods Set aside for oral presentations. Print
materia’s included copies of the 1981-82 school budget, the school statement
of philosophy and objectives, and lo~al newspaper accounts of budgetary mat-
ters. Finally; consistent with the “English across the curriculum” phllosophy,
students practiced writing one-paragraph and flve-paragraph essays: The

and English programs. The mastery of content and skill areas was determined

by student performarice on the final essay, “A Look at Opportumty Costsina

High School Budget: An Evaluatlon ” A follow-up evaluation in the form of a

midterm examination served to review both the concept of opportunity cost
and the paragraph form:

- SUE DEVERO and JIM SHROPSHIRE, teachers of marketmg and
distributive education in the Southside Senior High School;, Fort Smith,

Arkansas, developed a unit enntled “Fow to Spend Your Summer, which

economic condmons in the nation Because of inflation and unemployment

_capitalized upon their students desire to wear fashionable “in” clothing and

~ desired clothing and reduced income available to purchase it. Because of this

situation; it was decided that organizing a'tinit on décisioni makingto ‘bothbet-
ter their snuatlons and reduce peer pressure would provide an important and
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relevant focus. Whlle econoniic Concepts were 1htroduced each year in the

econofmics uiiit, the upproach used for this unit was to focus teaching material.

toward clothing selection throu&,h comparanve shopping: The emphasis of the

program was to educate the students that they could dress well for all occa-

srons and have the resources necessary to purchase some desrgner clothm&by

culmmatmg actxvny for the unit was a style show; whrch was used effecuvely

to demonstrate to the student pamc1pants and the entire student body that the

notion of-comparative shopping was an important concept. Each student had

been prbvrded w1th a “fashlon economlcs" Porm to use durmg the style show

When the forms were,tabulated, it became plamly evrdem, that most sludents
could not tell the difference in cost between designer clothes and the clothes
from discount stores, as these were modeled by their friends.
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Open Category* e

The Media Center: A Vital
Resource for L"”r 1)
Economics

Nancy Mayner
Morrison Elementary School, Fort Smith; Arkansas

Rationale and Goals _ -

“Why dom’t we have more than one copy of Superfudge” This question
about a very popular Judy Blume book was posed to me, a media specialist, by
a sixth-grade student and became the rationale for giving meaning to library-
media skills by using economics in our media center activities during the
1981-82 school year. )

My goals for this study were to teach fourth- fifth-, and 51xth graaers to
recognizé economic coficepts encountered in media materials, to learn a great
deal about the economics inivolved in making media resources available to

~- - them;-and to learn basic library-media skills -in-order-to-better- utilize -these
valuable resouirces. ER.
Teaching Strategies )

‘Each class had a forty-five-minute scheduled block of time each day dur- "~
t1c1pate in economlc experlences and learn spec1fic hbrary skills. I developed
worksheets for use during this tirie as a follow-up to reinforce the economic

concept beirig taught and the library-media skill being perfected
A variety of visuals were displayed in the: medla center throughout the

*The “Open Category is a rclauvcly,ncw addulon to lhc Nauonal Awards Program fBr lhe

Teaching of Economics (o encourage educators whose responsibilities are not defined by

traditional gradc -level distinctions; e.g., primary_ grades, intermediate grades, etc. Among those

who are ehglble and were. encouragcd to. submll pro;ecls lo the awards _program werc. schoo]
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year and used as teiaching tools 15 help meet the objectives. As each economic
concepi or fibrary-niedia skill was introduced and developed, -a committee il-
lustrated it on a bulletin hoard. A large glossary chart of economic terms and

_phrases was displayed throughout our study. Students took turns l-eeping this

glossary current as new definitions were introduced and learned. An easel
chalkboard was utilized to agk weekly economic questions or state economic
fucts. The students were encotiraged to submit questions and facts-for use on
the “Did You Know?” board: In addition, a display of oversized book covers,
each listing a different economic concept; was placed on a wall in the media

ceniter. These resources were used continually for review and evaluation.
~ Books which illustrated an economic concept were put on an €ColoMmics
books cart and were available for checking out. As we progressed in our study;’

I encouraged the students to add books as they recognized economic ideas in
their reading: S ) , - :

One of the study carfels in our media center was set up as an economic
learning center for individual, independent learning. The rmaterials were
changed when our economic concept emphasis changed: The carrel was

equipped during the year with a variety of media center resources— filmstrips_.

with economic content and emphasis; activity sheets reinforcing economic
understanding; book$ and pamphlets with appealing, interesting economic

content; magazines with urticles of special economic interest; the daily-
newspaper with news of economic issues in our city as well as around the
world; and story records of the lives of famous Americans and famous events

which taught the importance of economics in the history of our country. The

students used this resource at any time during the day that they were free to
comie (o the media center. R )

_ Trade-offs films, obtained from the Bessie Moore Center for’ Economic
Education on the campus of the University of Arkansas at Fayetteville, and
several resource people were also utilized to help meet the objectives of this
project. ) ' .

Teaching Basic Ecoriomic Concepts and Library-Media Skills

The teaching sirategies were employed as nine basic economic concepts

were studied and related to the media center —scarcity, opportunity cost; pro-
ductive resources, financial institutions and the circular flow; resource ex-
tenders, market economy, economic goals; interdependence and trade; and
economic decision making. = ‘ S
_ Scarcity. . Every-student-had already coped realistically with the problem
of scarcity, so it was an easy concept for them to understand. S
During the first week of our study; 1 showed each group a copy of Judy
Blume's popular book and asked them the-question which had prompted this
stidy: “Why don’t we have more than one copy of Superfudge?” They replied:
«“You didn’t have enough money to order more”; “You didn’t know we would

like it”; “We just need one copy”; “The publisher ran out of copies.” Without
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realizing it they had verbalized the relationship between scargity of a library

‘book and such related economic concepts as needs and wants, }location of

resources, and opportunity cost. o o
A worksheét, “The Problem of Scarcrty, ' was WritFe Y for use with*all
stufnts to‘reinforce this concept and {0 relate it to a story in the media centet.
Thcy were éSkéd to Select a lib”ré’r)" book Which illustr'ated,lhé Conﬂict betWeeh
characters wants and needs" How was the conflict solved"
The hbrary -media skill reviewed on r[h]S‘w”rksheet was locatmg and

A descrlbrng the 1nformatron on the title page. The studentswere asked to find

the tltlc page and use the 1nformatlon on that page to, answer some sgecr_@;,

publrcatron" Copyrrght date" o
Opportunity cost. A budget allocatron for some new media center

equipment was used to illustrate how choices must be made. Oné hundred and

- fifty dollars were available for the purchase Usrng the chalkboard a hst was

made of needed items—a newspaper rack;, storage for computer program
cassettes; a mobile cart for the cornputer. and a record browser:

The students were divided into groups; given catalogs of media center
cqmpmcnt. and reminded that their total cost must include taxes and shlpplng
charges as explained’in each catalog.

The task of each group-was to select the best alternatlve and the second-
Best alternatlve from the hst of needed equ1pment 1tems The opportumty cost
was a moblle cart for the computer. One was ordered and the Students took a
special 1ntercst 1n its_ arrlval several weeks later
famlharlze students with the real cost of the1r dec1s1ons and to help them
recogrize opportunity cost as used by the writer of a hbrary book The
students were asked to thrnk of a book which illustrated choices and oppor-
tunity cost. They wrote the title of the book and named the choice that vas
made and the opportunity cost. that the text_illusirated:

The hbrary-medra skr}t’ stressed in th1s worksheet was that of usmg the

table of contents. A sample contents page from the popular economics book

How to Grow a Hundred Dollars; by James and Barkin, was used to ask ques-

PSSR aSEn bt o Iy

tions about specific chapters: :

—Productive tesources: — A book' from our media center; How fo Turn
Lemons Into Money; by Armstrong, was read aloud to ‘develop the concept of
productive resources. The students then recognized the resources used in the
productron of a book. Their ideas included “an author,” “trees for the paper,”
“land on which to build the publishing building,” and “a publisher to take the

financial risk.” .
Illustrations in Greenfleld’s book Books From Wrzter to Reader, were

used to acquaint the students with the real capital goods and equipment which
were used to publish books.
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The students were asked on the workslicet == wliich had bu.n written to
rcmtoru: learuing what prmlm.tlvc resourees are—to name the t.tetnrs of pro-
duction which tiey had encountered in the media center.

The hbr'try media skill stressed on this woiksheet «oas using the mdc\( of a

book It was stated that the index would 3ell the reader if a bosk had any infor-

Q matlon about the factors of production. A samplc index was given and ques-
fions asked about the factors of production in that hook:
Financial institutions and the circuiar fiow; I wanted the students to see
. how the circular flow of money incliided tix tunds to srirpiy our media center
* budget:and to show the role of tmancwl msttttxtrons in the process.

Initally, the concept of the circular flow "was introduced thrOt.gh
manlpulatt\.e visuals of a home, a busmess, and a market. A government
building and Morrison School were added o show government tax money go-

ing to our sc.hoot _
A speaked trom a local bank provrdcd facts about sources of school

- revenue and the role of hnancnat nrstrtutons in school financial business.
A W'orks'heet ?wmten to reinforce the voncepts of financial institu-

tions. In addition, circular flow was reviewed in order to reinforce what

was learned from our dtscussron of how each family had a stake in our Mor-

'rison School media center budget.
The library- -media skill taught was the deftmtlon of and the locatton of the

gtosmrv Seven tcrms‘rwluéh rela\&d to financial institutions and the circular
flow were listed: check; currency. savmgs bank, commercial bank, cheekmg

account, Federal Reseri/c System, and investment, The students were asked to
find these terms in the glossary of any book or books and write the definitions:

Resoarce extenders. A filmstrip about Marguertte Henry (r ot the,
Newbery Author: Marguierite Henry) was shown to help students : ‘ntify

authors and illustrators as resource exttnders.

Each student;wrcte a letter 1o a favorite author or illustrator asking hew
interests, abilities, and education had prepared gach for the work: Questions

of economic significance were also asked: The letters were mailed to the

pnbllshers The personal letters that the stidents received in responsc were an

exciting part of our study.
Technology and its impact on e‘(tendmg resources were taught by tracmg

the development of printing. The students made a series of transparencies
which-traged this development The series was added to our transparency col- -

lection in the media center. =
A worksheet was written to review; with each grade level whab had been

learned about resource extenders. Specialization and technology were reviewed .
~as ways in which people Had-attempted to make better use of resources. ;‘he/'

students were asked to name three resource extenders they had seeri mﬂbur
school that day and tellrwhat technological tools or macliifie each was uging.
The hbrary media skill stressed on this worksheet was the arrangement of

ftctlon books 1niail7phabet1cal order by the author’s last name.

Market economy; Using a variety of media, we examlned the di fferent
’

1ug -
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economic systems and developed an understanding of how a private-enterprise
system works and the privileges and advantages of such a system for libraries,
literature; and authors. -

The worksheet developed to review the students understandlng of the
market economy of the United States gave some definitions and listed soine
terms which I was able to use throughotuit our discussion to evaluate their
learning of this concept.. o

The use of the card catalog was the llbrary-medla sklll stressed on [hlS

the students f1nd a book about the free- -eniterprise system in our media center:
The students were glven practice ini recognizing the three kinds of cards found

in the card catalog: author, title, and subject. .
Economic goals. This phase of our studs deatt l“rst w1th individual goals

so that the students could better onderstand the economic goals of our

natlon—freedom justlce growth stability, and. security:

Poland was in the news at this time, and magazine and newspaper articles

about the imposition of martial law in that country were used.to motivate a

comparison of the goals of countries living under different economic systems

Economlc goals were related to the Bill of Rights through the worksl'(:et

written for use with this concept Employing the library-media skill of using
the Bewey Decimal System to find nonfiction books, the students found a.

book conta1n1ng a copy of the Bill of Rights and answered these questions: In
which Dewey group w;ould it be? Between+*Wwhich numbers would the book’s
call number fall? After’ ‘finding the Bill of nghts the students dec1ded which

economic goal fit each amendment. )
Interdependence and trade. ThlS concept was used to 1ntroduce the

students to the use of reference materials as valuable tools: the encyclopedia,

the atlas, and the almanac.
A simple item, chocolate was used to help students think about in-

terdependence and its effect on their lives on a global scale:
This phase of our study was also used to help the students reatize the

economic reason for interdependence and trade between libraries and media

centers. We lsed economiic materials from our Fort Smith Service €enter and

films from the University of Arkansas Bessie- Moore €enter for Economic

Education; all of the classes at Morrlson depended on our media center for

media materials. -
Economic decision mnkmg The reasoned approach of economic deci-

sion makmgy{aﬁs related to the purchasmg decisions made in the media center.

. After using the five steps of economic decision making in several situa-
tions; the students particpated in the actual selection of books to include in our

annual order.

Concluding Activity
) The €harlie May Simon Chlldren s Book Award for chlldren s llterature,
sponsored by the Elementary School Council of the Arkansas Department of

+
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Education, is presented annually to an author whose book has been selected

through a vote taken by Arkansas school children in grades four, five, and six.
The announcement of the winning author for the 1981-82 award provided a
relevant and timely culminating activity for our project.

. Bill Brittain won the award for his book, All the Money in rhe Worid The

students wrote and presented a play illustrating the econainic concepts in the
book. ’

Evaluation -
I &;&f&gjg@iéa with the ways in which the students recogrized economic

concep's in the book A/l the Money in the World {used for our culminating ac-

tivity) and decided to expand the idea and give them an opportunity to

recognize economic concepts in a variety of media materials as an evaluation

of economic understanding gained dirirg our study.
A wide variety of resources was set up for this evaluauve process— film-

stnps, magazmes, newspaper articles, a computer game, records, and television _
programs. A ditto worksheet, “Economic Review,” was developed for the

students to complete, telliig what economic concepts or ldeas they recognized:

One of the most effective forms of evaluation was a resource speaker

from the Fort Smith Public Library. The children’s librarian came to our

school during National Library Week and w1thouit being prompted, filled her

talk with economics! A follow-up acuvny sheet evaluated how well the

students colld apply the economic concepts we had learned to what the
librarian told the group about the job.:
Another formm of evaluation which I found parucularly sausfymg was the

use of economic terms and concepis which these students revealed in projects

in their own clasm)oms Book reports; exhibits, and science fair experiments

all revealed eccromics fearning:

The post-test scores revealed that the students had mcreased their

understandmg of basic economics and of library-media 3kills.

The planmng and development of this project was fun and rewardmg

Tmly, the media center is a vital resource for the teaching and learning of

economics:
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ulum
Guide: Portland Maine,
Publlc Schools

Mary Jane Mcealmon
Portland ngh School, Portland, Maine

Introduction
Every society must face the reality of economic scarcity since a gap always
exists between resources available and people s wants. Every society. must

scarce resources; an eeonomrc system will provrde answers to the v1[al ques-

tions of which goods will and will not be produced, which resource mix will be

used in their prodoctron, and how these goods will be distributed among
members of the society:

The purpose of economic education is not to prepare people to be

economists; but to help them understand the purpose; organization, and

operation of their economic system. Before leaving school; students should
have a suffrcrent background in economrcs to enable them to make mformed

quires a sustamcd and,systematrc e,ffort The teachlng of bas1c economrc con-
cepts should begin early in the students’ careers so_that teachers in Succeeding
grades can build on an even stiirdier foundation, Early ecoriomic expe 1ences
WhiCh ri:late to children 3 'OW'ri enVironments will gradually be enlarged Upon
concepts.

~ The currrculum gurde whrch was developed for Portland schools was de-
sigiied to put thiese beliefs into practice: A few basic economic concepts were

targeted for each grade level and, startmg with the child’s 1mmed1ate sur-

roundings, the ‘economic systems examined became wider and wider as the

economic concepts mastered became more complex as they reinforced and

built upon previous learning:

The Economics Framework
Indrcated in the matrix are the major ideas and spheres of emphasis. for
each grade level: :
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Grade Level

Major Ideas

Spheres of Emphasls

102

K

Producers and consumers$

Goods and services

Scarcity
Income - -
Choice-making L

Opportunity cost

Wage and salary income

Variable income

Redistribution of income

Saving and investmenit

Productive resources

Resource scarcity

Choices

Opportunity cost

Government production
and consumption

Taxes

Choices

Specialization

interdependence

Barter exchange

Money exchange

Scarcity

Supply

Pemand

Traditional economic system

Command economic System

Market econiomic system

Mixed economic system

(Evaluation of systems using

goals of freedom, economic
efficiency, and equity)
Productive resources
Economic indicators
international trade
Exchange rates
Scarcity/choice
Money -
Regional interdependence.
~ and comparative advantage
Land, labor, and capital

112

-

Individuals
individuals

and families

Family and _
commanity

Larger economic

system

State and/or
national level

Markets

International

Cultural geography

American history
and Maine history
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Grade Level Major Ideas

Spheres of Emphasis

11

Scarcity Western civilization
Aggregate supply and
_productive capacity

Economic growth
Economic incentives and

investment I : :
Income distribation
National choice-making Twentieth-century
Unemployment and inflation world history
Trade-offs among social goals ’
Economic growth. ; American history

Government reguiiation
Economic stability

Monetary and fiscal policy

Concept Statements
For the purposes of this abstract, it would be Impossrble to list each of the

grade—level concept statements which were developed. Listed below are ex-

amples of the concepts that were included for each of the grade levels and sub-

ject areas:

Grade 1:

Grade 2:
Grade 3:
Grade 4:
Gradeé 5:

Grade 6:

Individuals and families

People's wants for goods and services; se2m to be never ending (scarcity).

Family and community )
Labor income, in the form of wages and salarres is the major source of

income for most households (wage and salary income):

Larger economlc systems

Goods and services that we consume must be produced with
resources {productive resources).

State and/or national level
Government finances most of its purchases with income from taxes

(taxes).

Markets o o
The use of money by rndrvrduals is a more efficient way of exchangmg

goods and services than exchange by barter (money exchange).
International
**Economic systems" are created to mako decisions on what a country

§hiolild produce, how those goods should be produced, and how the

:)‘ !

output should be distributed: Four major types of economic systems

can be identified: traditional, command, market, and mixéd.

[
o
IR
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‘at each grade level and subject area. The activiti

Grade 7:  Soclal studies/geography : , }
International thade is an important factor in economic geography (inter-
national trade). '

Grade 8:  U.S: history o S
Puritans, early settlers: Prodiictive resources were limited. The task of
allocating limited resources among competing users has confronted all
societies throughout history. This concept helps explain how societies

have adapted to their environmeént. People's economilc choices are in-

fiuenced by available resources in their environmsnt (scarcity/choice).

Grade 9:  Western civilizaton ’
Prehistoric people found they could not supply all their wants. The prob-
lem of scarcity underlies all economic problems. Nomadic hunting was'
the basis of the economy (scarcity).

Grade 10: Twentieth-centary Europe .~~~ S
Rise of dictatorships: conditions during and after World War | brought
about econiomic upheavals which led to political chaos and the rise of
dictators; Uncontrollable inflation and worldwide depression marked
the era (unemployment and,inflation). B

Grade 11: U:S: history - o
' Technological improvemenits and mass-production techniques resulted
in great social and economic changes such as the rise of labor unions

and populism, as the U.S: developed from an agrarian nation into an in-
dustrial giant {economic growth). - - . :

Organizational Format
As indicated, the Portland Curriculum Guide includes a framework which

lists grade levels, major ideas, and concepts to be developed at each grade

level, and the spheres of emphasis; e.g.; individual, family, community, state,
iration, and so on: Following the framework, a series of concept statements
were developed for each grade level and sphere of emphasis.

A major development in the guide relates to the activities which have been

developed to ensure the effective and meaningful presentation of the concepts
es include, where appropriate;

rationale statements; objectives, procedures, handout materials, transparency
masters, quizzes, and bibliographies. The teacher who uses the guide should
therefore have relatively little difficulty in presenting economic education in
the classroom. :



On Target All the Way
with PETE!
PET + Economics = PETE

Johnny Owen, Ernestine Hunter, Tony Scherrey,

Marcel Soucy, and Wallace C. Floyd
Public Schools Service Center Special School District of Fort Smith,: .
Fort Smith, Arkansas |

Introdiiction -
The idea for this pl'O_]eC[ was sparked by the question; “What staff

development activities can we promote in the Fort Smith public schools that

will enable classroom teachers to become more effectlve teachers of

economics?”
All five authors of this project were certlﬁed instrictors i in the Program

for Effective Teaching (PET) that is currently being promoted in Arkansas.
The PET model was originally developed by Dr. Madeline Hunter, principal,.
University Elementary School, and lecturer, Graduate School of Education,
University of California; Los Angeles._ _
The PET model deals with Bloom’s taxonomy and the followmg f1ve in-
structional skills: selecting an objective at the correct level of drfﬁculty, :
teaching to the objective, maintaining the focus of the learner or the learning, .
monitoring and adjusting, and using w1thout abuse the pr1nc1ples of learning.

‘To oiir kiiowledge, no school system had attempted to apply the Program

for Effectlve Teaching to a system-wide approach to teaching economics: In

September 1981, the Fort Smith School District was scheduied to begin a series -

of PET cycles for classroom teachers: Why not recruit teachers from these

cycles to work in the ~€conomic experiment? We decided to ‘create a model for -
teaching economics that would be called PETE (Program for the Effective

Teaching of Economics) in which we would use the prmcrples of PET todo a

more effective; efflclent, and relevant job in teaching economics.

Plan of Action
The plan of action called for the five dlS[l‘lC[ level administrators to work

cooperatrvely throughout the school year by using four essential steps to
develop the PETE modet.
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‘extenders; the economic goals of the nation, and market economy.

Step 1t Recrumng inservice teachers and condiicting economic -

- seminats. Begmmng August 14, 1981, a series of seminars in ecoriomics was

held throughout the school Vear for the primary purpose of helping teachers to

increase their understanding of the subject.

Step 2: Biscussmg and modeling an economics Iesson. The second step

called for the instructors to_model for teachers tie effectrve teaching of

econoImics lesson The following skills were demonstrated by the instructors:

i: How to select economics objectives at the appropriate level of difficulty
and complexity;

Teaching to the economics objective; 7

Making effective use of Bloom’s taxonomy,

Maintaining the fociis of the learner on the economics learning;

Monitoring -and adjusting to the needs of the students;
Ustng sound principles-of learning.

Al

Slcp 3: Observmg teachers in the classroom and holding follow-up con-

ferences. The third step called for the part1c1pat1ng teachers to teach four

economics tessons durlng a period of several weeks, using the same approach

that one of the instructors had modeled in the six days of formal ifiput ses-

sions. These lessons were observed and follow-up conferences were held.

Step 4: Feedback from students and teachers. In the initial experrment,

the plan of action called for an extensive method of feedback from students

and teachers: The intent was to ascertain, at the end of the 1981—82 school

.- year, Whether or not this approach was having a positive impact on- “the

’ students in the classroom.

Economlc Goals

Grven proper jfstruction in a series of economic sem:inars, the 1nserv1ce

teachers will demonstrate in the classroom that they have acquired a working

~ understanding of such basic: economic concepts as scarcity, resources, 1nst1tu-

tions, mterdependence and trade; economic analysis, circular flow, resource

2. All teachers participating in the project will teach a series of economics

lessons to their students by integrating economic concepts with other subject-

matter areas. .
3. The students wﬂl learn from the series of economrcs lessons how to

define and use in written and verbal communication a variety of economics

terms such a scarcity, market system, opportumty cost; competition, private

enterprise; financial institutions, supply and demand; productive resources;

economic goods and services, circular flow, interdependence, and economic

goals. »
4, Upon completlon of a series of economics lessons to be taught in the

classroom, the studerits will be able to pass a post-test; covering a wide range

of economics toprcs with a grade of 80 percent or better.
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5. Upon compleuon of a SEI‘]ES of economlcs seminars held for inservice

- teachers, the teaches will pass a post-test with a grade of 80 percent or better.

Staff Development Goals
During the period of training; all participating teachers will learn how to:

1. Select economics objectives at the appropriate level of difficulty and com-

. plexny by analyzmg the teachlrig task in terms of the learners’ readiness and

ability to grasp the economics concepts to be taught. )
2. Teach to the economics objectives by using the following fourfold approach
with students in the classroom
a. Explanation
- (1) Definition: clearly deflmng all economlc terms and meamngs
{2) Process: presenting economic ideas in certain steps or in a certain
order ) . . ) S
(3) Examiple: using economic models; samples, and a pattern that shows
~ what fits into a category
{(4) Modeling: guiding the learner through the economic learmng -
{5) Cortent: giving all economics information that is pertinerit to the
. learning task
b. Quesuomng posing questions to the learner for a varlety of reasons to
enharice economics learning ‘
¢. Activity: practice which remforces and extends economics learning

. d. Respondmg to the learner in terms of the economics learmng (keeping
- “thelearning on track)
3. Use Blooms taxonomy as a model for planning and sequencing of

economics lnstmcuon

. Maintain the focus of the learner on the economics learning.

Monitor and adjust to the needs of the learner as the lesson progresses

Plan an economics lesson with an awareness of the following pr1nc1ples of
learning:

a. Reinforcement

b. Motivation

c. Retention

d. Transfer

Conducting the Expenment

€onducung the experlment proved to be a fascmatmg but very 1nvolved

bkin

uvmes that were conducted throughout the year )
Helping teachers learn basic economics. The mstrucuonal team planned

-an agenda for each seminar that was geared mainly to helping teachers who

had not been active in teaching economics. These seminars included a basic
overview of economics and how these coricepts could be presented to students

._in the classroom.

N
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~ In addition to local instructors; outside consultants were invited to help.
Dr: Tom McKinnon; director of the Bessie Moore Economic Education Center
at the University of Arkansas, conducted an afternoon and evening workshop:
for thirty teachers on basic economics. He used lectures and films in giving an
overview of our economic system. He dealt with our unlimited wants for goods
and services (both individual and social) in terms of our limited resources
(labor; land; capital, and entrepreneurship). ~ ° -

Sue Hendricks, staff supervisor and educational relations specialist;
Southwesteini Bell Telephotie Company, held a workshop on decisicn making
in business. The “New City Telephone Company Simulation Game” was used
as a basis for studying corporate decision making:

" The instrictional team (Dr. Owen, Ms: Hunter, Mr. Scherrey; Mr. Soucy;
anid Mr. Floyd) continued to hold seminars covering a wide range of economic
topics, such as activities in the financial marketplace; the economics of
business, capital investment; economic issues in American democracy, and

what every teacher should know about economics. The topics were frequently
geared to requests by teachers for help in units that they were teaching. A large
collection of economic filmstrips, books; and other print materials was main-
tairied in a central depository for teachers’ use as needed. o
Modeling econnmics lessons for teachers. While many economic lessons
were modeled for teachers during the development of the Prograin for Effec-

. tive Teaching of Economics; this narrative contains only four brief examples.

~ One instructor demonstrated Selecting an economics objective _and
teaching to the objective by using primary children. With the objective; “The

learners will identify in oral and written exercises three productive resources

and demonstrate in a class activity theif understanding of how these resources
are used to make a g0ood,” the instructor demonstrated the four components of
teaching to the objective (explanation, activity, questioning, and responding to
the learner in terms of the economics learning). o
The participating teachers were learning that basic economics could be
taught more effectively if a good instructional modet was employed.
 Ariother instrictor modeled a lesson on consumer choices by using this ob-
jective: “The students will list from memory tlie eight stéps of decision making
for consumer choices and demonstrate in class activities that they understand

the process.” While teaching the students the eight steps of decision making for

consumer choices, the instructor took the students through the following steps

in Bloom’s taxonomy: knowledge, comprehension, application, analysis, syn-
thesis, and evaluation. - } e -

~In a subsequent session; an instructor demonstrated maintaining the focus
of the learner on the learning and ‘monitoring and adjusting, by teaching a

lesson on opportunity costs using this objective: “The learner will demonstrate

his understanding of the concepts of economic decisions and opportunity costs -
by-actively participating in a class activity of ‘how best to spend our $25.00°.".
The principles of léarning (motivation, reinforcement, retention, and

transfer) were modeled in an economics lesson with this obiective: “Given a
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simulation investment situation; the learner will demonstrate his understand-
ing of fixed versus hquxd assets .in an inflationary economy by 1nvest1ng

$50,000.”
__ The teachers who were 1nvolved in helplng develop the PETE model were

obllgated to do their practice in the area of economics and to teach their

econormnics lessons with.one of the administrators serving as an observer
_Observing teachers of economics in the classroom and conducting follow-up

conferences Whlle the five adm1n1strators observed many teachers and held

PETE model), thlS narratlve 1ncludes only four examples from four dlf ferent

lessons by four dlfferent teachers.
A second-grade teacher had as an objective;, “Given a discussion of the

concepts of needs and wants; the learners will demonstrate an understandnng

of these concepts by fmdmg plctnres of examples of each of these concepts:”

Using all of the steps in selecting an objective and teachmg to the objectxve, the

teacher developed a thorough understandlng of needs and wants:

A sixth-grade teacher used this very suﬁple objective: *Given proper in-

. struction in bartering and the use of money, the students wxll llst and discuss

five reasons why barter1ng is less efficient than us1ng/money
The primary aim of the observer of the lesson was to ascertain the levels
of difficuity and complexity in Bloom’s taxonomy that were reached in the

lesson.

In a lesson that encompassed a w1de range of barterlng, the follow1ng

Gettirig What a person wants might require many trades.
Values are hard to compare.

Barter materials may be hard to transport.

Barter materials are hard to save for a long perlod of time. )
There are somne things a person cannot get by bartermg but could acquire .
‘with the use of money.

LV T SN U T N

In the’ follow -up conference the teacher and the observer agreed that the

objectwe was at the correct level and that the teacher taught to the objective:

The teacher reached the knowledge and comprehension levels of Bloom’s

taxonomy: ,
A junior hlgh school teacher taught a mathematics lesson to seventh- °

grade students usmg the following terminal objective: “You will deflne and -

discuss in your own words and term ‘economics’.” This was the first in‘a series

- of economics lessons that the teacher used with a. mathematics class in an ef-
fort to help the students understand how the number system was developed in -

an economic setting.
In the discussion the. teacher attempted to show that numbers were not too

important until distribution of goods and services took place.
. The teacher maintained the focus of the learner on the learnlng at the

159 | 109



Q

ERIC

Aruitoxt provided by Eic:

¢

outset by questioning and relating the story to past and present learning. In ad-
dition, the teacher made clear the statement of learning, and the students knew
that they must gain a conceptual knowledge of economics because they were to
discuss the term in their own words. -

Moving to higher level of instriiction, a twelfth-grade history teacher had

the following objective: “The studeiits will learn the progressive reform laws

and the program to regulate big business that were started by President Wilson
in his first term.” B S
Stressing the economic implications, the teacher explained that President
Wilson's reforms were designied to “break down barriers to individual énter-
prise.” In passing the tariff reform; Mr. Wilson was niot so much interested in

“free trade” as he was in the free opportunity for American busipess. The pro-

posed duties would raise some revenue for the Treasury; but they would not
enrich industries. Overall, duties were reduced about eleven percent. To make
up for the lost revenue an income tax with low rates was included.

" Cufrency and banking reform were treatéd in terms of the economic im-
pact they had on the country. Since the 1870s the money supply had failed to
keep pace with the rising output of goods and Services. A banking system had

to be developed that could stop a “run” on deposits. The Federal Reserve Act
of 1913 set up the Federal Reserve System and created a flexible new national

currency; Federal Reserve notes. Banking reserves could now be mobilized in
time of panic. R ) o - 7

in the follow-up conference, the teacher discussed four principles of
learning that were used in the lesson. Good motivational techniques were used.

Interest was high throughout the lesson because the teacher explained how the

_economics of that time was relevant to the students’ world of economics today.

Politically; historically, and economically, the students could always see a rela-
tionship between Mr. Wilson’s world and theirs. There was both positive and
negative reinforcement. Whe one student explained how the Federal Reserve .
Act of 1913 affects his current bank accounts, the teacher said, “That is right.

You have been listening and studying the material. Good for you!” Retention
was assured as the teacher aimed at a very high degree of original learning. He

" used repetition to be sure that the students thoroughly understood the Clayton

Antitrust Act, tariff reform, currency and banking reform, and so on. Mean-
irnig was always paramount: A frequent question was, “What does that mean to

you now?” Transfer of learning was stressed in a number of ways. In teaching
about the Clayton Antitrust Act; the teacher asked, “Now that you understand
this act, will this help you understand how business operates when you go

“ “shopping at the mall this evening?”

Evaiuation

In order to ascertain the degree of positive effect which the PETE model
was having on the students in the classroom; feedback was secured in four dif-
ferent ways. Pre-tests and Post-tests of the Joint Council’s published test in-
struments, Primary Test of <Economic Understanding (grades 2-3), Basic
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Econormics Test (grades 4-6), Junior High School Test of Economics (grades
7-9); and Test of Economic Literacy (grades 11-12); were administered to the
stljdents of oartieinating teachers: Locally prepared tests were also ad-
ment was admm,rstered to all parucrpatmg teachers near the end of the school
year. Participating students and teachers were interviewed in an effort to
ascertain their féehngs about how the program was working.

- Slgnlflcant gains were registered in every classroom where the Joint
Council test instruments were used in pre-testing and post-testing. An even
greater gain was registered on locally prepared tests.’

_In a survey that was designed to determine the effectrveness of the use of

the PETE model, fifty participating teachers were asked, “To whai degree has

‘thie PETE imodel favorably inflienced your teaching of economics?” Using a

numerical scale of ofie to ten, with orie indicating the lowest level of influence
-and, ten indicating the highest, the teachers responded by rating all ten items
“with\an average elght or n1ne

school\year, respornses regardmg the experiment were taken in both oral and
written form Listed are a few selected comments:.
\
Studént comments

“Glass work is more 1nterest1ng ' .

“Everybody stays busy: No one is goofing off.”
“We stay on the subject now.”

“Kids llke it»

“1 knoWE‘the teacher is going to ask me questions.

Teacher comments -
“Very good and very useful. I thoroughly enjoy usmg the PETE model to
teach economics.”

“I feel that I galned a sense of satlsfactron from thlngs I recognlzed in my
teaching of economics and also a challenge to improve in areas where I

saw need for improvement.”
“I think thrs program was very well done as a whole
“Learning about teaching to an objective has made a b1g difference.”

‘Near the ¢ end of the school year, it was obvious that more teachers were

teaching economics and doing a better job than ever before in the Fori Smrth

pubhc school system

i
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Introducing the
Brown Bag

Econoélcs of the American Food bystem

-

Judith Staley Branneke and dohn C SOper

CIeveland,ﬁtho

Origin of the Program

For the pa§l three decades, 1nd1v1duals mvolved in economic educauon

have endeavored to develop processes thrbugh which economics could be
taught at the pre-college level: These processes have ‘ncluded conceptual

models, classroorm matenals teacher-training materials; audiovisual media, or
teacher-tralnmg programa. The processes havesbeen successful to a greater or
lessor extent in (1) stlmulatmg interest among pre—college teachers toward the

teaching of economics in their classrooms, (2) instructing these pre—co.lege

teachers in basic economic concepts, and (3) providing classroom-ready

materials for these pre-college teachers.

Program Goals and Objectives

The intent. of “The Btg Brown Bag Economzcs of the American Food
System’ materials and dissemination program was to accomphsh all of the
above goals. Specifically, the Ob_leCtheS of this program were to:

1. Develop classroom materlals desngned to assist teachers in grades 4-8 in

teaching about the economics of the American food system;

2. Orient these matenals around the Joint Council on Economic Educauon 3

(JCEE) new guidelines for teachmg economics through consumer educa-
* _tion topics as described in Brenneke fntegrating Censumer and Economic

Education into the School Curriculurn (New York: JCEE; 1981);

3. Pla”n’ and carry .out a system for training pre-college <lassrooni teachers-in _

~ thie economics, contem reqmred to teach about the American food system;
4. Plan and carry -out a system for stimulating interest among pre-.ollege

teachers in  using economic analysis in_their classroom:-,;

'5: Evaluate the materials and dissemination s)’stems used in this program

Development of the Blg Brown Bag Materlals

,,,,,

In May 1978 an agreement was reached with the Food Marketing In-

stitute (FMI) to fund the development of a set of classroom materials on the
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ecotiomics of the American food system. An outline proposing four units was
approved by FMI. The coriceptualization of the materials and their format,
writing of the content dand studerit activities, review, and editing went on until

October 1981. The overall goal of these materials is to:

7.

1. Acquaint students with food choices é%)éiiéBié to and required of consumers

and producers;.

Examine food éonSumpuon and producuon alternatives;

Analyze the consequences of such choices;
Use economlcs asa tool m the deC151on makmg process,

!J'm :h W N,

Unit 1

—To describe the process of food production, distribution, and marketing in
the United States;

—To introduce basic economic concepts

Uml 2
relates to pnce as the allocaung mechamsm,
=To mtegrdte Rnowledge of the steps in food producuon, distribution, and

—To relate food prices to prices of other non-food items:

Uml 3 -~ : :
=~To explam the foundations for sound consumer decision making in the food

—To integrate nutritional and economic pr1nc1ples in the purchase of foods:

Uml 4

—To apply the concepts previously learned to some current-issues:
- ,5,, - . PR el D el - ,,,,.,,,,,,,,,,,, e
The format for each unit is (similar and contains the following items:

1: Teacher background >

2. Bibliograpiy - . .
3 5 -

3. ‘Student activities

a: Learner objectives
- b: Instructions

Ca~ Activity sheets

d. Discussion questions

e. Extension activities.

LN

- 4, Vocabulary matching exercises

L - dg3 113
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The “lntroduction” to “The Big Brown Bag” summarizes the contents of

[ﬁ's te'a'chin'g packdgc In addition; this section contains a_content matrix

showing the use ofeconomrc concepts drawn from the JCEE’s Master Cur-

riculum Gmde, Part 1, A Framework for Teaching Economics: Basic Con-

cepts. lt also contains a test specification matrix examining the corcept

Coverage w1th1n the two test instruments.

BisSériiiiiatioii 6f tlié Mﬁtérlﬁls ﬁiid Teacher Tiﬁiﬁiﬁg

centrated on their dissemination and use by classroom teachers in the upper

elementary and middle school grades: No matter how good classroom

materials may be, the/ cannot teach the students anything without the sup-

port, remforcement and input of the classroom teacher. Because of the heavy

economic content in these materials; it was decided that their optimal use

would be by teachers previously trained in basic economics. Therefore,

publlcmng the materials through the JCEE networks {Cotincil, Center, and

DEEP) seemed the best alternative. Once fund1ng had been obtained from the

Food Markctlng lnstltute (l*MI) for pr1nt1ng and dlstrlbutlon of the materlals

of “The Big Brown Bag” throughout the country, it was det..rmmed that in-

dividual councils or centers should coordinate training Workshops in their own

servicing area. Thus Requests for Proposals (RFPs) were sent to all JCEE

Councils and Centers asking them to propose the format and speakers for a

one-tlay confererice on this topic. The only stipulation v was that a minimum of

two hours must be allotted to a presentation by the author on “The Big Brown

Bag.” In return, the councrl or center would receive up to a thousand dollars to

assist with expenses. A total of fifty-six proposals was received —all involving

a variety of formats or resource speakers. Of this total, twelve have presently

been funded and funds are being ought for the remainder.

The agendas for these conferences illustrate the value of local planmng

and coordination: The councils or centers selected local representatives of the

food system, or local [imVersrty personnel to speak on a wide variety of issues.

In addition, the council or center director responsible for the confererice serves

as a cont1nu1ng resource person for those teachers who participate.

From the outset; evaluation of the project’s comporierits was bullt 17n7 so

that. ei/ldence could be provrded at each step as to that step 5 COl’l[l‘lbU[lOl’l to

As “The Big Brown Bag” materials wcre being developed “outside”

reviewers were asked to examine the drafts and provide comments f fo revision.

Two DEEP coordinators and an economist were engaged in this aspect of the

formative evaluation. An elementary teacher was also employed to field test

the materials and activities in the classroom in order to get direct evidence on

teacher and student d@cceptarnce prior to. final editing and pubhcatron

‘j,,



~ Once the finished product was available; a nationwide field test. was set

up; again by RFP; to the council and center network. From the responses to_
the RFP; ten sites were chosen to conduct a materials review and classroom

testing of “The Big Brown Bag.”
Nearly all of these councrls and centers are strll engaged in the process of

Florida State Umverslty Center s revlew 1s complete and avallable for analysis.
Part 1.of the Florida State Univérsity (FSU) evaluation report contains
critical 'r'e'ﬁéws of “The Big Broiivn Bag” p’rep’ared by professors of education

of Florlda To quote | from the report by Dr Rodney F. Allen, “All would use -
at least part of ‘The Big Browi Bag,’ aiid aliiost all would recommend its use
to teachers at the approprrate grade level Grven the drversrty of ‘reviewers, the

rev1ew, s1x other FSU evaluatorc completed a shorter review form the essence

of which is reproduced in Table 1. )
Finally, the FSU report |ncludes a field test in the classroom “The Brg

f;rown Bag” was field tested by Dr. Patrlcra Tolbert flfth-grade teacher at the

Developmerital Research School, Florida State Um*iersrty The children in this

school are selected on oroportlons which refiect the population of Florida by

race, abrlrty, and sociogconomic status. Two classes —totaling fifty children—

were involved in the test use of the materials; with positive results, according
to Dr. Tolbert and Dr Allen, the evaluation coordinator. Each class of

twenty-flve students was pre- and post-tested using the fifteen-item; multinle-

choice 1nstrnments prov1ded in “The Big Brown Bag” materials. The quan-

titative resuits are shown in Table 2. .
Both classes improved slgmﬁcantly (after a total of twenty | hours of class

time spent on the materials). Class I had an absoliite gain of 2.58 poirits; while
Class II had an absolute gdin of 2.12 points. In relative terms, the gains were

38.9 percent (from the pre-test mean) for Class I, and 38.4 percent for Class Ii:

Moreover, these substaritial gains were achreved desplte the fact that the class

used only 50 percent of the Student Activities contained in “The Big Brown
Bag” (activities 1, 3—7 9 11, and 13):

On specific activities, Dr. Tolbert made the following comments:

Activity 1: “Students on the average did outstanding work on this activity:
All were inivolved in researching the information.”
Acnwty 3: “Very high student interest—may be too unchallenging to older

kids. »
Acnwty 6: “Students named this as their favorite activity: I think everyone

now understands laws of supply and demand.”

Activity 10: “Students were highly motivated to complete this act1v1ty

Activity 11‘ “Despite the fact the dittoes had to be completed at home; partrcr-

pation was almost 100 percent; indicating a high level of interest.”

With these preliminary results from the national field tests, we conclude
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TABLE 3 ;

: Rating
Conference @~ Questlon8  Question 9
CUNY,; Queens College 3.75 37
West Texas State; Amarillo - 3.44 3.41
JUPUI Center 3.77 3.69
CSU-—Hayward Center : 3.85 3.59

that “The Big Brown Bag” materials are; by themselves; an effective educa-
tional tool for classroom use. Objectives 3 and 4 of the total program;
however, called for the planning and ékécntion of systems for training

~and for sumglatlng 1nte,rest among tﬁeac,hers in uslng egonomrc analysrs in their
* classrooms. To accomplish these objectives, a series of one-day conferences on
the economics of the American food system was funded by FMI and in-
dividual member firms of FMI. As of June 29, 1982, a total of ten such con-
fe'ren'ces had been 'con'd'ucre'd plus one Workshop session at a major regional

Beglnmng with the Queens College Cemer conference, held on May 7172

1982, a one-page participant questioninaire was included in the packet of sup-

plememary handouts distributed at the one-day conferences: Although the.

questionnaires included both subjective comments and quanufrable responses,

- only the quantifiable responses (on a scale from 0 = “waste of time” to

4 = “ver& beneﬁcial") are listed in Table 3 as a mean response
The mean of the means for these two quesuons were 3 70 for question 6

and 3 60 for question 9: Agarn, the subjective responses to the open-ended

guestions confirm these quantitative responses and add considerable color to

tne assessments of the materials and the conferences: We feel that this evalua-

uon indicates the overall program is successful. The materials; the dissemina-

tion. _program, and the evaluauon desrgn appear to have fulfrlled the goals of

student and teacher economic lrteracy

GOOD IDEAS IN BRIEF: OPEN CATEGORY

HELEN M WELLS and STANLEY K WELLS respecuvely a third- :
grade teacher in. Charleston, Arkansas, and a fifth- grade teacher at Echols
Elementary Scizool, Fort Smith, Arkansas, developed a pro_yect entitled; “The .
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Country Mouse and the Clty Mouse Study Economics:” The Country Mouse
was Ms, Wells’s [hll‘d -grade class in.the rural town of Charleston; and the

‘fifth-grade class at Echols Elementary taught by Mr. Wells was the Uity

Motse. The main objectlve of this prOJect was to provide the students in each

class with an understandmg of their community and to make econcmic cofm-

parisons between the two communities —one rural and the other urban. The

first phase of the project included the teaching of economic terminology, such

. a5 economics, needs and wants, goods and services, factors of production, nat-

ural resouces, assembly line; mass production, division of labor, specializa-

tion, _interdependence, producer and consumer, decisioni making, miediums of

exchange; and technology. The economic comparison was made as the

students studied fifteen specrﬁed areas, which included location, hlstory,

government edt.catron jobs andlndustry, agrrculture publrc semce tmlmes,

transportatron, recreatron, and churches Resource people, field trips;

worksheets, tclevision programs, filmstrrps, ﬁlms, posters, and games were

used to teach the economic termis and to make the economic comparisons. As a

major aspect of the project, students in the two classes wrote to each other as

pen pals and shared the economlc activities in which they were engaged

STAN BENNETT of the Instmzte Sfor €hild Study, University . of

Maryiand, COI[ege Park, Maryiand desngned the “Micro-Place Social Studies

Curriculum” as a srmulation/'mmaturrzatron to teach concepts in economics,

law, and careers by immersing students for an entire school semester in an

origoing, fully articulated market economy and democratic political system.

Students who participated in the “Micro-Place” became entrepreneurs or

ernployees and acquired “families” for whom they had to provide food,

clothing, and shelter: An election was held to determine who would serve as

mayor,. judges, council, and school board members. Laws were enacted and

budgets formulated. Court cases were tried and taxes collected. To meet the
needs of their families; students opened food processing comiparies, grocery -

stores, clothrng and manufacturing companies, department stores, real estate

ompamee and barnks. Those students who did rot start énterprises completed :

resumes and applied for jobs with a “Mlcro-Place ‘entrepreneur. The buying

and selling of food, clothing, and shelter cards was used as a vehicle to in-

' troduce and teach siich coticepts as supply, demand, scarcity, and opportunity

cost. Unlike most other approaches to the building of miniature societies in the

classroom, “Micro-Place” students were not paid for doing school work;

teachers were instead paid by studens; via the elected “Micro-Place” board and

couiicil. The “Micro-Place Curriculum” also prov1ded more specific step-by-

step instruction for lmplementing the program than others which had been-

prevrously avarlable Another umque feature of the project was the music

specifically written to reinforce the economics concepts presented. Pre- and

post-tests were admrmstered to 50 “Micro-Place” student participants and to a

comparable group of 250 nonparticipants. In the two test instruments ad-
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ministered; students involved in the “Micro-Place Curriculum”. scored
significantly higher than did students in the control classrooms._Students in-
dicated a high degree of satisfaction with the “Mit:rolPlaCe Currieulurh i

remember most hovy to live and how it’s hot as easy as you mrght think to buy
five pairs of pants for everyone in your family.”

Enterprise: Past and Present;” fwhrch,was designed to create an_awareness
among students of the great strides made in our country since colonial times in
production;_distribution, and consumption. .The entire school population;
teachers and 630 students in grades K=5, were involved in the project. The ef-
For’. revolved around six é'ch'ooliiv'ide aﬁse'rh'b'ly programé in Vvh’i'ch the étudehté

possrble ways to improve products, promotmg she sale of the products through

a variety of advertrsmg strategies; creating inver:tions; and; finally; as a class,

choosmg to produce a product in the manner of the seventeenth, eighteenth; or

nineteenth century, or to produce a product through the formation of an

enterprise organized as a modern corporation; using assembly line production

and modern marketing techniques. The facuity was involved on an individual
basis as they directed activities in the course of managing their classrooms. For
example, the art teacher assisted in the production of products which required
skill in arts and crafts. Resource people provided valuable insights; sugges-
tions, arid éh'cduragéiﬁém, arid parerité bécamé directly i'n'vo'lved as they

The pl‘OjCC[ ended i in early May wrth an Amerrcan Free-Enterprrse Day durmg
which classtoonis displayed their products, indicating for each the raw
materials used, the process of productron, and the finished product Classes
sold their prodiicts to fellow studerits, parerits, and others in the community.

JUDY NICHOLS a teacher in the Bay Crest Eiementary Schooi Tampa,

Florida; organized a unit called; “The Freddy the Frog Travel Assocration,

lrtc ;7 for gifted ehxldren in grades two to five: The basic goal of the project

was to create a travel agency in the form of a corporation in an effort to make

a profit. ‘Using a large green stuffed frog as the motivating force;. the travel
agency, Wthh operated out of he school’s lrbrary, planned make-belreve tr1ps

awareness program. The main ob]ectrves of the umt wére to develop an
understanding of how_corporations function in a free-enterprise system;_to
provide opportunities for pupils to make decisions relating to planning a fic-

titious trip, buying services, and purchasing durable and nondurable goods; to
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uniderstand the production; distribution; and marketing of travel services; to

develop an awareness of the exchange of goods and services through money

“and barter; and how wants, needs; preferences, and tastes, time requirements;
- climate; and budsets influence consumer choices in travel planning: Initially,
the nine students in the gifted class visited a travel agency to learn how such
agencies operate. In the process, the students made “pretend” reservations on
the agency’s computer. Following this experience, they selected a country they
wanted to visit, made brochures, and planned an imaginary trip using com-

mercial travel brochures and airline schedules. Next, they set up their own
travel agency in the school library, established business hours; and started an
advertising campaign. The students then started to function as a corporation,
and they began to plan trips for other students in the school;, each of whom

. was given a “budget” of fifteen hundred dollars to cover travel and three hun-

dred dollars for clothing: Each “customer” was presented with a wide range of
econommic choices based on current travel fares; and each consumer chose a

miode of transportation; accommodations; a length of stay, special tours, the

use of credit or cash; and other matters related to travel. “Agents” used the:
adding machine to compute costs which included a 4 percent sales tax; they
also completed sales receipts and issued tickets. As part of the schoolwide proj-
ect; each consumer also made a travel brochure about the place which would
be visited: The brochure inclided interesting facts, the kind of money re-
quired, wardrobe needs; and so on. At the end of the project, the Board of
Directors of the corporation added total sales, paid the costs incurred through

travel and other related items, and paid dividends to the students who were

shareholders. -

SARA BEOONE BAIRD, coordinator of economic education at The Col-
legiate Schools, Richard, Virginia, combined successful economic education
prografiis from the preceding year with expanded activities and additional proj-
ects to add new dimensions to her master five-year plan for Collegiate. To efi-
colifage teachers to Include economics in the curriculum and to as.ist other
schools, “The Marketplace in the Classroom” was developed and presented at
a professional conference for independent schools. Slides, transparencies and

videotapes were used to illustrate teaching strategies, as five basic economic
concepts— scarcity; wants; choice; consumer, producer — were presented with

activities suitable for teaching at levels from kindergarten through fifth

grade. To increase the economic understanding of teachers in the Richmond

area; a tuition-free; on-campus graduate course in principles of economics was
offered; and teachers developed units of study. Economic concepts ap-
propriate for teaching in levels K4 were included in a revised social studies
curriculum with grade levels designated for introduction, teaching; and rein-
forcement. New textbooks were selected for economics content. An economist
was in residence for Economic Emphasis Week, a comprehcnsive five-day pro-

gram in which 1,350 students had an opportunity to learn about the American
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government hlstory, and l’orergn policy classes; and daily assemblres featured
business executives and polltlcal leaders as guest speakers. A visiting master

economics teacher; specral economics films; simulations, contests; and plays-

increased the economic awareness of elementary students. Three teachers won
awards for outstandrng teachrng of economrcs 1n the Publrc Utrlrtres of the

Powell Endowment for Amerrcan Enterprrse, gamed a,better understandmgof
the American economic system, the roles they plan in the systemn, the interrela-
tionship of economic freedom and political freedom, and the tremendous im-
pact each has on the other. "

o LOUISE T. BELL a teacher in the Sllbemagel Efementary Schoof
chkmson, Texas, developed a unit, “Enterprising Economics,” which incor-

porated the idea of a “Turkey Fest” in order to stimulate student interest and

involvement in the study of ecoriomics: Insprred by the impetus provrded by

gifted and talented classes, grade leveliteams established corporatrons, each

was expected to produce a good or service for the “Turkey Fest.” Each cor-

poration was allocated space in the school gymnasium to operate a booth over

the two days of the “Turkey Fest ” €nter1a for developlng each booth were (l)

to be partrcrpants and (2) the good or service produced had to be related to the

tearnmg process: Each corporation developed a plan for its booth; issued and

sold stock; made an action plan to carry out'its ideas; purchased needed sup-
plies; and readied its booth. Economic terms were introduced in spelling, math
problems were related to computing profit and loss, writing assignments
revolved around advertising; and music classes put new words to old music or
wrote new music in the form of -jingles to advertise booths. There were eigh-
teen booths in all, arid since each student was limited to buying ten tickets at

ten cents each, decisions about where the tickets were to be spent had to. be
made. Parents served as consultauts for the project, and the brlmgual classes

were 1nvolved in tedching other students to count in Spamsh and so on:

Evaluations of the project 1nd1cated that students had a realistic “hands-on”

learning experierice as they learned about supply and demand vyhen they ran

out of prizes or realized that losses would resuit from overinvestment in sup-

plies. All the varied activities included in the pl‘OJCCt served to make a lasting

impression on the students as they formed their corporatrons, organized and

- operated their booths, and entered into the world of economics.

SISTER PATRICIA STEPPE; a teacher at-the Academy Of the Sacred
Heart, St. Charles; Missouri, organized a project which included all the
children in grades K-8 and was designec to study economic concepts, the free-
enterprise system; and the stock exchange. The program was structured to pro-
vide the opportunity for pupils to work independently or in groups, depending
upon their levels of sophistication. During the project, the school community

1 3‘1 | 121



O

ERIC

Aruitoxt provided by Eic:

\
\

functioried as a minj-community of producers and consumers; supplying its
needs; competing in business, investing earned income and wages, earning prof-
its or incurring losses, and experiencing the need for mergers and incorpora-

tion. The activity was organized over a four-week period. In the first week; the
children read displays, reviewed filmstrips, and:completed assignments. As
they developed an understanding of key economic concepts and principles, the
students became involved in activities related to banking, employment, invest-

ment, and the operation of businesses: For each activity completed, a predeter-
mined amount of dollar income was awarded. In the second week, students
organized and operated a bark and established a stock exchange; both'served
to provide alternatives for investing earned income and profits. For those who
wanted to go into business; a Chamber of Commerce was formed and a shop-

ping mall created; these were added during the third week. The final week was

" not pre-planned: By this time; however; the pupils were thoroughly involved in

the project; ans such activities as property taxes, business regulations, fines,

mergers and incorporations; and the involvement of the “Better Business
Burcau” were introduced. All study and research for the unit was done in-
dependently; outside of the classroom and during available. free time: Infor-
mation was posted in the hallways of the school, and this was-accompunied by
study sheets, bonus questions, and activities related to the making of charts

and graphs. The project was scheduled during “Economic Month;” an annua’
activity at the school during the past ten years.
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