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PREFACE

is designed to provide basic information to parents on how to help
their child listen and talk better. While this workshop was
originally developed for parents of young children with middle ear
problems, the information and’ ideas presented should be of benefit
to any parents with young children in thé proceéss of acquiring

. language. -

This product was developed through Preschool C.H.I:L:D.; a
federally funded project within the Toledo Public School System.’

Support for this project came, in part, from an HCEEP Grant
(#G008000197) of Eﬁé,ﬁgS;G;E; The contents of this product;
however, does not necessarily reflect the position of policy
of the U.S. Office of Education; and no official -endorsement of

these materials should be inferred.
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Curricuium éontent:

Session i HOW YOUR CHILD LEARNS TO TALK tesiisiaeen

Session IT HOW HEARING AND TALKING GO TOGETHER .....

Session ITT HOW TO HELP YOUR CHILD LISTEN AND PAY

Session IV  HOW TO TMPROVE YOUR CHILD'S TALKING .....

o
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PITLE :

‘PURPOSE:

ATUDIENCE:

RATIONALE :

FORMAT :

GUIDE
to

PARENT WORKSHOP SERIES
on

- LANGUAGE DEVELOPMENT

Help Your Child to Listen and Talk Better

Provide basic information on how hearing and talking go

together and offer practical suggestions on how to foster
listening and language skills in young children.

Parents of young chiidren with suspected or identified
language and/or hearing deficits.

Parents play the key role in the growth and development

of their child: ‘This is especially true in terms of

language development. To be ‘effective in nurturing the
language development of their child, parents need a
basic understanding of the relationship between hearing

and taiking.

Because of the frequency and serious implications of

middte ear infection in young children, parents also _
need to be aware of the nature of otitis media and how

to provide effective intervention for this conditions

~

Triformational sessions of two hours offered once a week

for a period of four weekss Such a series may then be

repeated several times throughout the year: While regular
sequential attendarce is preferred, repeating the series
allows a parent who may need to miss one or two of the
scheduled sessions the opportunity to participate at’ some
other time during the year. Some parents may also feel

it helpful to repeat the entire series or Jjust one or two

_particular sessions,

PREPARATION

PROCEDURES:

1. Determine and make arrangements for appropriate time
and place for meetings.
Things to keep in mind include:
- convenient time of day
Some parents; because of daily work schedules,
prefer #ning meetings; others may prefer to be

home irthe evening and would thus find morning

~ or afternoon sessions more convenient. .

L L S~
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anoon,and the next series of meetings in the evening
would serve to accommodate more parents.

- convenient time of year

Times to avoid would perhaps include the period

immediately preceding Christmas, known bad weather

may be waning.
- comfortable setting

A warm informal setting that allows for group

interaction is preferable to a classroom-type

environment.

Contact resource people {audiologist, speech/language

therapist, etc:. ) to serve as presenters for different
sessions.

' Secure necessary equipment and materials. Such

equipment may include overhead projector; slide
projector,  video tape recorder, sScreens, etc.
Materials that may be used include Such things as
pocket folders (for agendas, hand-outs, notés, etc.)
pencils, and appropriate hand-outs (See 1ist of
forms; p.3a)

Inform parents of the meetings.

There are a variety of ways to advertise these meetin;
Using a combination of options usually produces bette:
results than limiting promotion to just one mode.

Different options includef .

- flyers/brochures sent home with the children or

mailed. (Bulk mailing mayrbe considered as one

way to keep expenses at a minimum:) (see sample‘
flyers, Forms A,B-1,B-2, & B-3)

- notice printed in a ?5iéﬁE Newsletter
- notice posted on strategic bulletin boards
- personal phone calls to parents

- enrolling parents in the class at the time of child-

intake into the program

- notice in the local neWsﬁaﬁer

- word—of-mouth through staff members, volunteer )

in such sessions. ,CWord—of—mouthfis probably the
most effective method of advertising.)

Ui 7



FACILITATING

FACTORS : ,
1.
2.
3.

-5~ .

Car pools may .encourage reguiar attendance: A specif:

number to call for car pooi Informatxon could be poste

with the meeting amnouncement. One person on the

staff or a volunteer could serve as car pool coordinaf

Baby-51tt1ng arrangements during the time’ of the meet-

ings is another important consideration that will

free more parents to attend the sessions: - Junior
high or high sch001 students from a nearby school or

Coffee, or coffee and cookies, helps to get a meetlng
off to a good start: This puts parents at ease and
facilitates their participation at question and
discussion times.

clpants help in getting people acqualnted This also
tacilitates part1c1pat10n at discussion and questlon
times. Name tags for the young children also help
the sitters nelate more readily to them.

about the workshop series and accompanying babysitting
services will perhaps invite more people to take
notice. :

Clearly indicating "Free" on meeting announcements

Using the names and titles of presenters for the -

program may be more effective than Just 1lst1ng
topics to be addressed.

(03]



~ 3a =
LIST OF FORMS* ..

PREWORKSHOP FLYERS

Form A _
Form B-1
Form B-2
Form B-3

SESSION I  How

Form C
Form D
Form E-1
Form E-2
Form F
Form G
Form H-1

Form H-2

Form I
Form J-1
Form J-2
Form K

SESSION III

Form L-1
Form
Form
Form
Form
Form
Form
Form
Form
Form

5§
N
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Sample Flyer - All Sessions
Sample Flyer - Session II
Sample Flyer - Session III .
Sample Flyer — Session IV

YOUR CHILD LEARNS TO TALK

Sample Interview Techrlque
Ideas From Parents
Stages In Language Development
Stages In”Language Development
Language Development Chart
Normal Language Samples

Matching Game Ansver Sheet

SESSION IT  HOW HEARING AND TALKING GO TOGETHER

Let's Look Inside

Parts, Problems; and Treatment

Parts, Problems, and Treatment Answer. Sheet
Frequency Chart:

HOW TO HELP YOUR CHILD LISTEN AND PAY ATTENTION

Communication Game
Inportance of Ccmmunicatton Interaction

Signals Important For Communication

How Does The Infant Know

Learning Abqut Objects And Events

Check List COf Non—Verbai: Communication

"Rules Of Talking"

Verbal Communication List

Listentng And Talking

Learning Language

SESSION Iv  HOW TO IMPROVE YOUR CHILD'S TALKING

Fbrm U
Form v
Form W ]
Form X-1
Form X-2

Gommunicative Inten; '

Speech Sounds .
Development Of Speech Elements

The Development of Speech

i

*ihese forms are filed behind the outline for éagﬁ session.

o o
U 5 ,,,,,,,{,,;,, s



Form A

PARENT \X/OF?KSHOD SERIES

4 CLASSES -2 HOURS EACH

CLASS I

CLASS II

C€LASS III

CLASS IV

1624 Tracy Street

Refreshments

Babysitting Available

Please feel free to come to one or all of

these classes, because each class is a

separate topic all by itself.

We can better plan for space and babysitting
arrangements if you would ca11 and let u§

know you are coming,

For more 1nformation ca11 Dean Campbe11 or
Penny Mueller, 666-5181.

EKC

wll Toxt Provided by ERIC

HOW YOUR CHILD LEARNS TO TALK
Monday =-:October 11  7: 00 to 9:00 P.M,

Jane Judy - Language Development Specialist
Toledo Public Schools Eariy €hildhood Program

HOW HEARING AND TALKING GO TOGETHER

Monday - October 18 7:00 to 9:00 P.M.
Barb Price - Educational Audiologist

Lucas County Board of Education

HOW T0O HELP YOUR CHILD LISTEN & P#Y ATTENTION
Monday - October 25 7:00 to 9:00 P.M.
Penny Mueller = Parent Education Coordinator

Toledo Puilic Schools Early Childhood Program

HOW TO IMPROVE YOUR CHILDS $ALKING B}

Monday - November 1 7:00 to 9: 00 P.M,

Dean Campbeil - Mainstream Child _Communication

Consultant - Toledo Public Schools Early Child-
hood Program




Form ‘B-1

PARENT WORKSHOP SERIES:

HELP YOUR CHILD TO
LlSTEN AND TALK BETTEP

CLASS
fOW H

G O TO

THURSD&Y DECEMBER 3,. 9:00 = 11:00 A .M,
>

Barbara Price, our Educational Ab&ibiogiét; will be the main speaker

Please feel free to comeé to one or all of these classes

CHERRY PRESCHOOL
because each class is a separate topic all by itself.

© 340 Stanley Court -

. Baby §;ccing Avxilablei
Refreshments




PARENT x/o\m OP SEMES]'.

- HELP YOUR CHILD TO -
LISTEN AND TALK BETTER

CLASS ]

wéy HOW TO HELP
3 YOUR CHILD
TEN AND PAY
TENTION |

THURSDAY - DECEMBER 10,  9:00 - 11: oo AM.

Please feel free to come to one or all of these classes,
because each class is a separate topic all be itself.

’’’’’ CHERRY PRESCHOOL

340 Stanley Court

o Baby Sitting Available

Refreshments

/o -




Form B-3

PARENT  WORKSH OP S‘Emgg-‘;“._: |

HELP Y@UR CH!LD TO
- LISTEN AND TAI:KBETTER

CLASS TV
HOW TO
~ IMPROV!
YOUR CHIL

?
[
2| 2
[~

o

| Baby Sitting Available .
Lo v 15 .
Refreshments ' . T
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CURRICULUM CONTENT
- SESSION I

HOW YOUR CHILD LEARNS TO TAIK

Fd\
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30 Minutes .-
30 Minvtes

30 Minutes
30 Minutes

Homework

AGENDA I
Introductions and .Interview Questions
Develop Working Definitions:
communication, language, speech
How Young Children Acquire Language
-Matching Game using Stages in Language
Development

‘Participants should start a list of samples

of their child's talking to bring back to

c

lasses IIT and IV. -

[0
cu



7Lk —HOW-YOUR CHILD LEARNS-T0-TALK
" AGENDA OBJECTIVES MATERIALS/AANDOUTS. -~ ACTIVITIES/PROCEDURES RALDATIONS
Getting Aegiainted | To get to know each Saple nterviey | Bresk fito pairs; ditervien
With &1L Partiei- othet Techniques (Form C) gach othet -
pants in the Class 1 T
(30 mim:) - Introduce éach-other to ,

‘Working Definitions
(30 min.)

Stages and Process
 of Yortal Language
Development
(60 min) ;
§

To develop definitions
for the tetiis
communication,
language, and speech

To become aware of the
fotiidl process
through which young
children learn
language
betwee receptive
language and
expressive language

"To becone aware of

development in the
garly childhood
years .

Chalkboard, chalk

Ideas fron Parents
(Form D)

75_ ;-___V:I—E i._______'___
eveloptent Chart

(vriad tesprecy)
and handout -~ -

(Forms -1 and E-2)
Chiart (Fotm F)

Al

Norﬁal Language Samples -
(Form 6)

the group

Invite audience partici-
pation in defining:
- comunication .
- language
- speech

- Enphasize developoental
! sequence progressing
fron comfunication,
"to language, to. speech

Record atdience input for

definitions of terms
Digeiiss charts
Discuss handouts

Matching Gane (Forn H-1)

ssign recording language

sawples from children
at home

Conpare partici-
pants' answers
to fornD

e

—9=

Compate particl-

~ pants' answers
vith answer
sheet (Form H-2) -

¢




-7 A : -

SESSTON I

A. Basic Concepts

There is a natura} progression frém communication, to language; to

Language‘ communlcation by voice ~ auditory symbols - set of symbols used

animals or language of birds - any kind ofgcommunication with set of
symbols - any set of signs — Signaislbr synsois wﬁiéﬁiconvéy meaning
_ inclvding written WOrdsl_caiied ianguagé - mutual code or system to
eommunioété. |
égééch: utterance - spoken 1anguage = articulaté vocal sounds - act of
_téiking - acts of. putting symbols to use (example - He couldn t
understand the speech of the natives because it was in a‘foreign

language.)

How Young Children Acquire Language

Young childrén learn ianguage by iﬁteracting with other people. The
nature of this interéction depends; to a iarge extent; onithe age and;
developmental stageiof the young child. The process of 1anguage develop-
ment can be divided into six difrerent stages which are usually experienced

by young children fro birth through eight years of age. While all young ’
\i,/m

'ohildren,go through these various stages in the same sequences, chronologi-

cal ages for the various stages may differ from child to child. Thus;
parents and educators working with young childreu need to. take their cues

from the communication efforts of the child in order to determine the most -

appropriate verbal response;
The six stages of 1anguage development are outlined in Form E. Tné

focus of this outline is on the nature of the child's communication attempys

J N SR




and appropriate verbal responses from an adult for each stage of language
' deveiopﬁenﬁ; Following is a summary of this_ouﬁiine (form E).
Child's Communication Attempts: vocalizations
Appropriate Adulj Response: kind; loving, intoned speech
Child: babbling with intonation
- Adult: descriptive labeling
Stage ITI
Child: naming (actions, qualities, etc:)

A&uiﬁ@ simpie sentences

Stage IV |
Child: telegraphic speech (e.g., "Mom come")

- Adult: éxpanéion and modeiing and ﬁhe use of more complex sentences

tage ¥

Child: simple and complex sentences

Adult: cognitive ideas related to causality, comparisqns, time, and

questions

Stage VI

Child: cognitive language.and precision in articulation

Adult: reasoning and deductions

B. Implications for Working With Young Children

Not all children accomplish the stages of language development at the

same ages or.aﬁ the same raie; Thus,'i£ is importanﬁ to cérefqiiy énaiYZe
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a young child's communication patterns to determine which stage best de-

- scribes the child's talking. This information is then used to determine

_ what 1evel of response would be most appropriate for éncouraging the young

child's speech and language development.

Tié following examplé illustrates how a parent might use The Stages

in language Development as a helpful tool in appropriately matching verbal
resporises to their young child's communication attempts:

Typical utterances of Jessie, thres years of age; include "Me do It" _.

concentrate on providing expansion, modeling, and complex sentences.
" Providing expansion means acknowledging and reinforcing what the child
Says. Expansion usually involves repeating the child's thought in a complete

sentence. For example, in response to "More juice," a parent may say "Oh,
. .. e . : £

you want more juice."

Modeling imvolves increasing or extending the child's vocabulary by
adding new ideas and new words to ks or her idea. For example, in response
big spoon."”

Appropriéfé ianguage modeling énd'positive reinforcement for the cﬂild's
commuhicatiSn_éfforts are bxtreméiy‘imbértant for language deveiopment;
Strong reinforcers include such tﬁiﬁgs és'éfiention and positive reaction
fa what the child says.: 7 |

Referencas

Simons, A: Danguage .and Hearing. In L. Connor. Speech for the Deaf
Child: Washington DiC.: The Alexandaf Graham Bell Association for
the Deaf; Tne., 1971

y
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Choméky. N. Aspécﬁé gﬁ_ﬁhe fheoty'gﬁ_éyntax. égmbri&ge, Mésé{: M.I.T,

Press, 1965.

Lewis, M. ianguagei EhOﬁght and Péfsbnality.ig Infancy and Childhood:
New York: ﬁumanitiés Press, 1963.
McNeill, D. Developiental Psycholinquistics. In F. Smith and G.A. Miller

(Eds.), The Genesis of Language. Cambridge, Mass: M.I.T. Press,

1966,

Menyuk, P. Sentences Children Use. M.I.T. Res. Fbﬁograph'#52. Cambridge,
Mass: M.I.T. Press, 1969. |

McLean, J. and Snyder-McLean, L. .5 irénséctibnéi Approach To Early
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SAMPLE INTERVIEW QUESTIONS

What is your name?

What do you enjoy doing most?

Will you tell me about your family? N

v

What have you been doing in the pas'i: few years?

AN




IDEAS PARENTS IAVE SUGGESTED

COMMUNTICAT ION :

* - "sharing Lhoughts,; ideas and feclings"
- talking
= receiving and sending
- listening
= sharing thoughts-
- feelings
- pestures
- sipns
= Tacial expressions
= body languayce
- Uﬁderstandlng
- twoepeople - back and forth L
"= get ideas across i \
= signs = TV
= touching
LANGUAGE =
\
* - mutual code or _system to Lonmmn1cate\r
- tool to communicate - verbal (words) voice - written
- cultire and environment - uelng symbols (sign or oral)
- complex proccss , - different languages
- reading ] \l- ng Lish
- voctabtilary - Spanlsh . "
- --graminr . French .
- origin ' Victimese
- younds : \I APINCSe
- blﬂll}, . ‘i;n Lamguape - hamlq
- parts of specch . - comwion words or qi;,ns (qame)
- meaning - ilphabet
- tone or pttch : - sequence -
- word order ' - spelling
- formatl !
SPEECH: . . : \
* - act of tatking _ -
- tone k
- pitch
- articulation
- pronunciation
- 1intonation \
= infleéction ; \

Example from the dlctionary of the difference between
" speech and language: j :

"He couldn't understand.the speech of the| native's because
it was in a foreign language." .

* = preferred definition




Form E

-1

STAGES IN LANGUAGE DEVELOPMENT

STAGE I -
0-6 lllb.

HERES m B\ GIRrL/

Voéilizitionas)lﬁ:nd Iaving.

Babbling with &——— Daacriptlva labe

intoned speech patterns{ intonation _ing (object presen
'STAGE TII STAGE IV.
12-15 mo. 2 yrs,
11| ANAR R YOU WANT THE BA
- ™ 7 HE

Naming (things, actions, +— Stmpia '

_ WITﬂM‘}g.

Tlegnphic Spooch — Expansion and X
B Jmnuos) sentences B - -adﬁiai 2L msglple ,
STAGE V STAGE VI
3 yrs.

KFTER WE FINISH :
;.—.uueu,we Nu:l. PLAY

PI-AV B Bhtr_

Sinplo and conplox —) eognttivo liiiQ:
sentences uage, e.g.;, causal-

7-8 yrs,’

TLIKE TO PLA
, B

.Cognitivo languago — Ranan.tng and

and precision in

deduction - -

ity, quostions .
"

articulation

21
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LANGUAGE

fDEVELOPM—EAI—'IL

STAGE T
0-6 Months

-—

Tl

. 12-15 Honths

. actions;
\ F qualities

Lo AT S e T A G P I8

- s~

STAGE

3 Years -

" sentences
S e e

{ /Reasoning

and (:omplex
- - . ”
sentences .~

Q;* _oUT_
escriptiv , Babbling .
labeling q with A

(object: ] A intonation

STAGE 11
6-8 Months
v st g -
-~-1I N 0 U:T —
Expansion Telegraphic

STA d'.'E 1V
- 2_ ye"f.‘f. o e e e e
o 1 8
IN 2 ouT :
Cognitive °
cand language
- deduction ~and -l
T precision 41

tf@latio:
0 .I‘I'. ~ S——— S

S TAGE VI

7-8 Years




6-12
months

12-18
montha

18-24
months

. 1istens to poOple

Form F

LANGUAGE DEVELOPMENT CHART

hacgtivé

rasponds to quiet volce
(calms or soothes the
child) -
listens and looks at
spaaker .
iocalizes spesker by
watching 11155 and ﬁ;jﬁth
“talking

(turns toward and attends

to speaker)

generally localizes en-
vironmental sounds (turns
head toward sound)

understands mms of
things -

understands _simple
directions (“Come to
Daddy™)

understands éimisié questions

understands names of large

body parts :
begins to group objects.

{animals, clothes,; food)

follows two consecutive

commands

aware of pronouns und
verbs (“Give it to her.”
“Bring the bull to uo.")

can follow two to three

related commands ("Take this
book and give it to Daddy.")

understands compler sentences

("After we eat dlnnor we will
phy ball.")

- Expressive

usss crying and cooing to ex-

prese pleasure and pnin

vocalizes to hiz name (coos

_ or gurgles when addressed)

p‘.l.nys Pnt-n-cnke and Peek-a-
boo-typc games

- begtns using first words

with ulnlng

uses and imitatss more words
instesd of géstﬁres

responds to mic by vocnllzing
(babbles or coos)

uses more consonant aMs such
as X T, D amd B

.in.i.i'.nf.os omriromnﬁi i6iiiii§
(cnrs. planes, ste.)

bogina uaing al.lplo sentences
("Ms go.")

uses his first name (refers to
self by name)




36-48
months

b
. Form F (continued)

Receptive

- understands several action

words; such as eating,

running

- understands function

type questions ("What

do you wear to bed?*)

verbs, adjectives; and
Prepositions ’

= 18 curious why and how

things work

- remembers things from

recent past

- enjoys listening to

longer stories

- understands that words

can have more than one
meaning ("Do_you hear the
dog bark?" “Let’s feel
the bark on the ‘tree.”)

_knows common opposites
- (big, little, hard; soft,

heavy; light; ete.)

can cikssify &.group of

~qbjests into basic categories

. {oods, animals, clothing,

K3

~ (repeating sounds, syllables, or

uses telegraphic phrases, such
as, "Ms go home.”
asks for help, if needed

¢

talks about his experiences
uses plural forms

plays with rhyming words and
sounds : .

asks lots of questions

uses more than one complete
sentence to express an idea

uses his talking to control
others. ("I want a cockie now,")
may have soms normal nonflusncies

whole words)

uses more complex sentences and
question forms

may still exhibit some nonfluencies

Vs



Form G

NORMAL LANGUAGE SAMPLES

-

1 year: up :'oh ta - oh ya ta -,a ma - eee eee - m am -aya-=-a 1111
more - ma-ma - hum - yum - ya - ma ja na\- ma - ha ha ha - bye

2 years -
6 months: I want a piece in my purse - Coll climbing way up there -1

want a piece - Coll, let me neet it. Thanks. - Button this =

What? - no my dolly go - you my mutter - Po dat - dis - I can
do it colleen - okay ~ I put it away - puffet - a puppet

2 years
10 months: I can't know where it is - Here hold this = I got five dollers =

1 got twenty five - Look at Mtckey Mouse - 1 got itr- Hey, will

you get me a pen to write - I want to write in Daddy's chair

with crayons - this is crayons; but not pens, I can't write on

8 months. This is grandpa s 1etter - Could _you_get that - yOur busy EE;;:_\\
now - eyes, nose and a —wand a hand and a - whose is this -
1etter - would you psh up more = could I stand _up and do it -
it 's hard for me to write - I could do sumpin like sit on it

.

& _years ’
6 wonths: Move this stuff - Daddy, will you make these - Mommy, will you

make the airport - and do you like my new classroom - i sat in

that tall = when I was in fty mom's stomach - I'm using another one

2 gears

2 months: I wanna hear Debbie - I want up - gotng night n;ght bed - I want

Brandy up - I want little yamb - thank you - Mommy pick me up -
1'11 have a ride = no; I want another bow - 1 waat bow =
mama up - oh; oh - 7 want dat- - I want dis - I wanna ride da piggy

2 years '
10 months: What's a matter - those we don't need - I'm going to throw this

ball - move away from it - Cammy, you can't play - I wanna go

measuring cup - 1 want to get out of here - baby wants his miiﬁz

5 years: 1 wish we_ didn't buy no Becky doll - we11 we're going to ‘have a
: fire drill on that bus - know why we're having a fire drill - if-

there's a real fire, we g0 in therback door cause that's the

safest place - what has ten legs and an elephant eats it - a mouse

5 xears
3 months: Mom, do you want me to show you that I like this ktnd of cherries -

Now you gave me to much milk - I'll throw that im the garbage - I

thought there would be lots of oatmeal - Mom; I wanted more than

this =~ everytime 1 stir it, it starts spilling =~ it 8 getting orange

2 vears

5 months: Mommy straw - bending straw - = huh, mine = 1o, Caroline do - Helen.
come to Caroline house - Mom, all done - see, fall down = mo more -
Mommy toy = up high potty < I go potty - Daddy pick ~up big one -
more - hiih, come out = No Mom - more - in a minute - my spOOn - no -
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4

MATCHING STAGES OF LANGUAGE DEVELOPMENT

-

1. Child begins using simple sentences: .

2. Child vocalizes to his name.

3. Adult uses intoned speech pattern

4. Adult uses simple sentences.

5. Adult uses fééé§§£ﬁ§ and deductions.

"6. Child talks about experiences.

~.
.

Child uses crying and cooing to express pleasure and pain.

il i il C i L f

8. Adult labels objects:
9

. Adult uses more complex sentences.

10. Adult uses more cognitive language and questions.
~ i

11; Child uses names of things (labels):

12. Child uses more complex sentences.

3

Detetmine the stages of language development represented on the language
_development charg.
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MATCHING STAGES OF LANGUAGE DEVELOPMENT

STAGES

Child begins using simple sentences. v

-
.

N

Child vocalizes to his name. B i1

W
)

Adult uses intoned speech pattern o _ 1

Fo

Adult uses-simple sentences. TIT

W
.

Adult uses reasoning and deductions. : VI

6. CE@}H:EEIRéréﬁéﬁt experiences. . - - v

~|
.

Child uses crying and cooing to express pleasure and psin. i

Adult labels objects. ' 11

- -}

9. Adult uses more complex sentences: /- . v

10. Adult uses more cognitive language and quéstions. . v

11. Child uses names of things (labels). . - ITI

12. Child uses more complex sentences. Vi

Determine the stages of language developmeént reépresentéd on the language
development chart.

o
<
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SESSION II
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15 Minites
30 Minutes
60 Minutes

Homework:

AGENDA IT
Introductions
Questions from previous session
“fnfair Spelling Test" E
Parts- of the ear: related problems and
treatment .
Otitis media: symptoms, medical implications,
testing, educational implications .

samples of their child's talking to
Sessions IIT and IV.

Remind participants to bring a list of



SRSSION I

HOW EARTNG 41D TALKING GO TOGETHER

 OBJECIIVES

HETERTALS/ HANDOUTS

EVAZOATION

- CTTVIRIES/PROCRDVRES

ftting Further Aoquainted
With £11 Participants
in the Class (15 nin,)

Juestions Frdm f’revious
Week (15 min.)

nfair Spelling Test"

(30 min.) '

._’art_js_ of thé ﬁar
(30 min:)

3o

ERIC

Full Tt Provided by ERIC.

To get to know each
other better

To clarify information
~ already presented

To sensitise partici-
pants to the implica-
tions of mild hearing
difficuities

| To be avare of the thres
g mein parts of the-ear |

N —

To be aware of the
furietion, problems,
and possible treat-
ment of the different
parts of the ear

Tape recorder ard
audio cassette
Taps "Onderstanding
The Rearing Impair-
ed" from the kit
"fids Come in
Special Flavors"
P.0, Box 2
Dayton, OH 45405
-0l
Record player and
record "Getting
Through” by Zenith
~ Radio Corps
6501 W, Grand Ave.
Chicago; IL 60635
Paper and pencil for
all participants

"Patts, Problens,
and Treatment"
(Form J)

Tell something about
yourself that happened

- in the last few weeks

éoiicit quéstions fron
participants

Play recording of spelling
test |

Have participants write
their answers

Share impressions after
each section of test

~E€T-

il o ;

. !
and Treatment” |
completed by
- pirticipants
(Form JS




HOW EEARTNG AND TALKING GO TOGETHER
| | (contnuad)

aEm

OBJECTIVES

| mmmﬁymmwﬂ

JCTIVETERSPROCEDURES

Do

- Otitis Medie
(30 min,)

3o

‘\:\

To develop wderstand-
ing of the nature of
otitis media B

To develop avareness
of symptoms of otitis

To develop avarensss of

* importance of medical

attention for otitis
nedia o

%o develop avareness of
tosting procedures
for 1dentifying otitis
media

To develop awarengss of
treatuent procadures
for otitls medis

To develop avarensss of
- potentisl long range

educational implics-

tions, partioularly
language '

| [ |
Frequency Chart(Form &)
P'aiﬂpiiiéféi S
Urderstarding Otitis

‘Ypdis - Burroughs-
Woltcome Coi
Research Triangle
Park; NC 27709

Tonsillectony and
Menoidectony -
Starkey Laboratories
Box 437

~ Minneapolis, M
S
Starkey Laboratories
Box 457 .
Hinneapolis, Ml

550

Hearing Health
Otitis Nedla
Aticon

P.0: Box 151
Unton; ¥ 07083
(ther appropriate

~ yanphlets

Open discussion of middle
ear problems and their -
“implications including
participants sharing
experiences, questions
and conearns '

I




HOW_HEARTNG AND TALKING GO TOGETHER \

1.

2.

A. ~Basic Concepts

The .ability to hear well is critical to language acquisition.
Information on the three parts of the ear, i'eiéied_fsio‘olems and

treatment is included on the chart, "The Ear: Parts,\Problems,
!

Treatment.:" |
|

Otitis media, or the presence of fluid in the middle ear, is one
« _ :

of the most frequent causes of conductive ﬁearing inpairment in

the preschool years. \
Repeated bouts of otitis media are common in young children usually
under age 6 and -occur more frequently in winter than in summer.
Symptoms of otitis media may include thé following: T
~ear infections (dra1n1ng ears/ear aches) ' ' \
~-fever '

~ “mouth breathing . i - : |

—tons111t1s ,,' \
-inconsistent response to sound

-use of gestures rather than verbal expressions

-need for radio and TV to be excessively loud
-inconsistent behavior on & day-to-day basis

-irregular sleep patterns

—dlfflculty recognlzlng env1ronmenta1 sounds ’ x

=difficulty locating the source of sounds not in line of VIS;on

-inability to follow, or. attend to, stories read aloud L
-balance problems ° o - '\ E

"-dlstractabllaty'by outside noises

-frequent need for repetstlon of dIrectlons and informatlon |

1

Impedance audiometry is a very effective screening procedure for

-identification of otitis media:

Prompt. medical attention is extremely important for young children
with iééﬁiiéﬁ% Biiiié media:

iearning difficulties beyond the pre—school years.
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B. References
BOOKS:
Héaring ig_Chiidréﬁ, by JérrY'NOrthérn, Ph.ﬁ.. and Marion Downs, M.A.

The Ear and How It Works, by Francis L. Lederer, M.D.
The Hidden Handicap, Toledo Public Schools, 1982.
Sound and Hearing (Life Science Library, Time, Inc., Peabody College

Library).
RECORDS :
How They Hear by Gordon N: Stowe and Associates

How We Hear (Belton: Electronics Corporation, Chicago, IL), with
film strip. '
KIT:
" Kids Corie in Different Flavors, Dayton, Ohio.
« 1

o
¢
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askiny.

“ -

What does the doct;;:Séé when he Iadké,iﬁ'Eﬁé ear? Can a doctor teii iz
my child has a h'va.i'in'g loss hy look ing in my child's ear? | |

Should 1 take my child to an ecar HQétbt to see if he h#s a nerve loss?

Can-a doctor operate on my child's ear and ‘help him?

These questions and countleéss others have come from bi?éhts upon find-
ing that their child has a hearing loss. These are good auegéiaﬁg and they show
that paregls have been thinking about their child's problem as well as any pdasibic

Solutions to the probiem: B
Now let's talk about the ear, the anatony; what the ear looks like,

] ~

and how.the car works or how you hear. We hopé in describing the ear and its
function that we will have answerell some of the questions you too have been

-~

The ear is divided into three parts: The Qﬁiﬁﬁ'EAR! the MIDDLE EAR,

3

and the INNER EAR. ' ; o - -

#i - @122;,;.fiaAjh B \ 




Form I p.4

The OQUTER E&R (Sec #sl} 1s the poction of the ear which you can scc.
‘When you ask a young child to shou you his ear, he will reach up and touch Lhe

| OUTER EAR, - S

Another part of the oiuter ear is the ear canal. This canal ig:like a

Qf the,tunnel, Although this runnet is on]y aboiit cne 1nch lonh, it is dIffLCGlL

- -

to see the other end without an instrument the doctor uses. Wax which is made in

the ear canal protects the ear. One should avoid using hard objects, such as Q-

o o
tips, etc., to clean out the canal. 1If you sce your doclor regularly for ear
check-upa there 1s no need to worry ahout too much wax in the ear:

Sometimes a child will fall on ?fs ear while wearing his hearing atd

and you masy notice redness, a small cul, or-some bleeding at this opening. It is

important to see your doctor so that he can instruct you when the child will be

able to wear the earmold agaxn
s o . ,7
The other end of the tunnel is' covered with a very thin skin or membrane.

This membrane is called the ear_drum. (See # 2) When the doctor looks in the ear °
with the light, he can see the ear drum. 1ts color and shape tell him if the ear
1s healthy or if there is an ear infection., The ear drum is the dividing line
;Becveen the outer ear and tﬁelﬁiéaié car. '

The MIDDLE EAR (See # 3) is a small holiow or cavity about the size
of a 5eiﬁ. In this cavity are three‘smalil bones frequently called the hammer, the
anvil, amd the stirrup bones which are hooked together to make. a chain. Thé first
bone, the hammer,>touches the eardrum and the,second bone; the anvil; The.ahvii
11;6 touches the third bone, the Stirrﬁﬁ. _The stirrup in turn rests on the second
meébrine. fﬁiéliéCGﬁa memtraneedirides the middie car from the inner ear and is
called the oval window.

Thére is another opening ‘into the middie ear, a EﬁBe from the back of -

43
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[adl

he nose which travels to the middle ear. This is called the Fustachisn tube.

e reason why the very young child 13 wiore siscop!ible to caraches and infeclions

2

18 because this tube is a direct route for a runny nose to travel to the middle
ear: Ear infections occur in the middle esr. Now, thanks to ﬁéﬁ'ﬁéaiéiﬁés, ear-
aches can be trested rapidly by a doctor.  °

The INNER EAR (See # 4) is important for two reasons: The tiny snail

shaped cochlea encased in bone is filled with fluid and contains thousands and  _
thousands of nerve endings. These nerve endings pick up the sounds we hear and

send their message up the auditory nerve to the brain. Though we hear sounds
with our ears; it is in the brain that understanding of the sounds takes place.
The three other éi?éuiar tubes (See A.) which you see in tﬁé drawing

are called the semi-circular canals. These also contain tiny nerves which help

us keep Hur balance.

- -~ _
—
— ~
' > ~
' P 2 S
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. There are two ﬁi&é_for'aound to travel Lo the brain: one way is by -
AIR CONDUCTION:: 1f there ts a sidden, loud hand clap, this sound travels
through the ear canal to the eardrum.. Tﬁé eardrum vibrates and carrics this sound

to the three littie bones in the middle ear. This chain of bones carries the sound

to the ‘nerve in the inner ear. As the nerve'is excited; a message is carried
‘along the auditory nerve to the brain where we "hear" this loud ciap

If we have’ heerd a hand clap before, and know what made the sound, we
will understand what this sound means‘h If we have not heard the sound before, it
will merely be a nOLSe.that is not famiiiar to us. 1herefore 1t is necessary that |
a child not oniyrﬁear sound but understand ics meenxng. o |

We also hear through BONE CONDUC?ION This meéans Lhat sound also is

absorbed or conducted through the bone: of our skill, LE you hui with ydur mouth
clobéd, and a finger in each ear, the sound 90@ hear is bone eaaaﬁéeéa; As we

hear oureelveé talk we hear pertiy througn bone cohdaéciaa*aﬁa ﬁércii.throngh air
conduction. Other people Iistening to us talk hear our voices only Eﬁrough their:

air conduction mechanisms. This is why you thlnk your voice sounds strange on

a tape recorder. You are used to hearxng yourself by boLh air and bone conduction

biuCening to a record, you hear your voice only by air conduction and thereforc

At sounds different . o i :

The éar is ; remarkable complex organ. A grand ﬁiaha hne.éé not§§ and
iE‘ta believed that the innér ear, .approximately the size of'a.pea, is sensitivei;
€0 about: 20,000 |

tE.ié most {mportant as parents of deaf children that your child's ears
are kept healthy. At the first sign‘of an carache; go to your docior immediately.

A child with a ﬁéiiiﬁgﬁiaéi needs to be seen reguiari9 by an of&i&éiéf&_un ear

1

doctor.
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— “The Ear and How It Works", by Francis L. Lederer, M.D: -
, 1f You Have A Deaf Child  p. 63-71 S
Illinois Annal School for Mothers of Deaf Chiidren
Available in Home Library R
"AnaC6ﬁy.iﬁa,Pﬁiéioiogy", by Hallowell Davis, M.D.
Hearing and Deafness - A Guide for Laymen e
, Edited by lallowell Davis, M.D,.
" Peabody College Library
Sound and Hearing = = = . )
Life Science Library’ A ot
Time, Inc., New York Peabody College Library
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. PROBLEMS

TREATMENT
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MRS iR ER  MDDLE BAR

PROBLEMS: Possible Hearing Loss from:  Possible Hearing Loss from:
Wax, Atresia, Swimer's Ear,  Fluid, ‘Ruptured Ear Drum
Foreign Objects, (scar tissue); Disconnected
Bones; Tonsils; Adnoids
(blocked eustachian tube),
o Allergies .
' A!‘ TREATMENT ; Medication, Surgety,; Medication; Surgery. (Tubes,
: Removal -of foreign abjects.

\ .

| ,treatmeut

Tonsilictomy, Adnoideqtomy) :

INFNLVENL aNV ' SREIgoud | SLuvd: |

TNNER EAR

Tossibie _Hearing Loss from-‘ o
Demaged Netves; Nenfere's Dis- . -
gase, Mentngttts, High Fevers
(can be related to childhood

dtseasea) W

Amplificattnn but no medtcal ‘ ‘



Form K

 Frequency in Cycles per Second

_ 1000 _

2000 . 4

00

r oo

| uéamgné' Less in d (mz_ANsa 1900)

- Northern, Jerry and Marion Downs, Hearing in Child
Wilkir. Co., Baltimore, Maryland, 1978.

ren, 2nd edition, William &




| SESSTON IIT .
HOW TO HELP YOUR CHILD LISTEN AND PAY ATTENTION
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5 Minutes

10 Minutés -

iS Minutes

30 Minutes
30 ﬁinuteé

30 Minutes

Y
AGENDA III .
- - - - . l\‘
Introductions , : .

Questions® from previous sessions and review
definitions for communication, language,; and
speech ‘ . : :

Communication Game

Discuss communication game and nonverbal
parent techniques to help child tune-in -
to parent's talking-

. Show "Rules of Talking" (Siides 1-40)

Discuss verbal techniques parents can use
to help child, tune~in to parent's talking

[y

Role Play



WY

- KGENDA

OBMCIIVES . MARRLAS/BADOVIS ACTIVITIES/PROCEDIRES EVALDATION
ééttiﬁé Further ‘Acquainted | To get. to know each Tell something about
[Nith Participants in the other better yourself that hiappened

Class 5 min )

'°Questions Fron Previous
Week and Worklng
Definitiogs (19 min.)

Connim catdon Gén
~(15'ntn)

o elarlfy fifornition
already presented

Reviﬂw of definitions

for commmication,
tanguage and speech

To Béédﬁé,éﬁéié of
the problems
encountered in
communicat ion

Chalkboard and chalk

Tinker Toys

"Comin{eation Gang

 Guidelines"
(Form I-1)

Tean Numbers |
(1=10)

in the last veek

Discuss definitions and
record on chalkboard :

Participants bresk up
into teams of 4~6

. people

Play the game for 10

ninutes: Refer to
"Guidelines"
(o 1-1)

Discuss problens and
frustrations en--

countered by each
participant

‘ ‘En¢°rporate the follow- ”

ing 1deasy: '

|- -What wouId have'made -

“the; game easier?

- -How did the various
tedm members feel? -

Why? o
~How did you feei
about the' time iimit?

Relété thiS—to parcht and
young children with con~
munication difficulties

Partctpants e
eioériéncéé'of*”
comminication
game £ the’ ex
;périences of




SESSTON I11

HOW TO HELP YOUR CHILD LISTEN AND PAY ATTENTION:

(cont 1nued)

AGENDA

OBJECTIVES

MATRRIALSTHANDUIS  ACTIVITIS/PROCEDURES EVALUATION

Key Components in the
Cqmmgqﬁcation Process
(30 min:)

Technigies for Fostering
Receptive Language
© Skills (30 ain:)

To develop understanding
of who and what are
involved in the pro-
cess of communication

{

To become aware of non-
verbal techniques
parents Can Use to
help their child tune
in to the parents'
talking

Chelkboard and chalk

. Tmportance of Con-

mncative Inter~

action (Form L-2)

-S1gnals Tnpottant

for Comunication
(Form M)

How Does the Infant
Know (Form N)

Learniag About Ob-
jects and Events
(Form 0)

Chéck=List of fon=
vetbal communice-
tion (Foru P)

Carousel siide projector
and_tape recorder for
"Rules of Talking"
(Form Q) slide present-
ation (slides 1-40)

Verbal Communication
List (FormR) .

Invite audience ioput

88 t0 yhat ate the
basic ingredients

in the commnication
process

ﬁecord on chaikboard )

Iniite dudieice dipit
as tO wha_t tech’n;ques
they use to secure

their child's atten- |

tion
Record on chalkboard
Show slides 1040 and
discuss first 3 parts
of "Rules of Talking"

Compate particl-

pant's ldess

Conpate partici-
pént's input

" ~ozZ+~




SESSION 111

 HOW T0 HELP YOUR CHILD LISTEN AND PAY ATTENTION

(contnued)

AGENDA

OBJECTIVES

MATERTALS /HANDOUTS

ACTIVITIES/PROCEDURES

EVALUATION

Reinforcing Parent
Corniiridcatd on
Techniques
(30 min.)

- -

To practice verbal and
non-verbal parent
skills

Flour Food Coloring
galt Measuring Cup
Bowl  Water

Spoon

PLaydough Recipe:
1/2 cup salt

3Tb"sp; water
"ketivities" |
Chalkboard/Chalk or
Overhead/Pens

"Listening and Talking"

(six nonths to one

S’ééij Form §)
Learning Language One
b Tio &id & Balf
Years -(Fom )

Participants will plan
vocebulary, concepts;

and sentences that .

they want to hightight

during playdough ex-
perence.

Trainers will list ideas

on chalkboards. or
overhead,

Tvo 7olunteers will make
playddugh; During,thié
tide each debet of the

audience will be asked

to tatk about vhat is

. happening in the ex-

petience.

Folloving activity dis-
cussion will occar
Guide Questions:

-How d1d we do on
bringing out the
concepts, vocbulary,
and sentences we -
nentioned we were
golng to stress!

-What other, areas vere .

Biéiigiiff out?
-What other areas
could ve have brought
out that we;didn't?

Ldst of vocabulary,
concepts, and .
_gentences

Audience partiet- i
patlon .




A. Basic Concepts

-21-

SESSION III
HOW TO HELP YOUR CHILD LISTEN AND PAY ATTENTION

’ ’ '

1.

Key components of communication includet
(a) Who's involved - a sender (dﬁé who gives a message) and a

(b) What's involved - process of turn-taking

Two concepts that are important in sending a.message:

(a) whik is being sent - verbal communication -

(b) how'the message 15 being sent - non-verbal commnication
Techniques for improving parent's non-verbal skills to ehcoﬁfége
child's attention:

- Bs close to the child

= Look at child

- Use facial expressions (dramatic)

- Uss interesting intonation (most important feature)

- Use gestures |

= Use touch

- Conmvey warmth and acceptance

Techniques for improving parent verbal skills:
ZTalk about the here and now

- Talk about the obvious'~\

- Talk for the child |

- Put the child's feelings inié-ﬁé?ds

.
~

- Use names of things | N

- Use short simple sentences .
- Talk about what you'Te doing )
- Use repetition Gy

¢

e




FORM L = 1

COMMUNICATION
‘ GAME

ieam ﬁéﬁbéts:

Runner

Looker

Builder

Captain

observer

Looker - Assighéd to. remailn in room with model. Meets with

rutiner of his team outside door of room and describes
model to him.

Runner - Relays this information to buildet. He may use

language and gestures but may not. point to building
pleces.

Builder = Tries to construct model from information given by
runner .

Captain - May view model as often as he wishes and then may
only say to builder, "Right" or "Wrong" or "Stop"

Observer - Membét of a different team who sees that tutes
are’ follawed

Confetence - Members of a team may catl for a team conference.

At this time, all members may meet in the hall
and discuss the project. At the end of confer-

ence, each membet returns to his assigned post.

Time - 10 Minutes

At the end of 5 minutes, announcement will be made that
5 minutes remain to complete project.




Importance of Communicative Interaction

nteraction:

¢ Parents communicate = A t

with child B ST
Ciligtempsto |
- communicate with parents  |= Commilmcatlon .
« Parents are sensitiveto '

childs communicative intents

¢ Parents respond to childs | -

communicative intents )

From: Project SKIAL, 1975 .‘
| ) . \ * Visual ALs to Accompany. Project SKIMEL
S* y S Home Hearing Ald Progtam 6

- : | 3

| | By StevenH Vichveg 0y




Slgnals Important for Commumcatmn

L R -w’*“g.? ‘%5_;
‘o e ¢ | 1
S ‘t@- LI

‘How does the infant or young child know
* which sxgnals are unportant for commumcatmn"
Com“ " "g the signals with meaningful events: T ‘\'" |

: .Comfortm'g

<

.- Bathing

Fron: sxz'*ux,m? 5




How does the mfant or young eluld know wlixch

’ attentlon to than others"'

4 intenation or voice melody

% tacial and body expression

T Nlwmaog s S

% repetition

% simplicity B

« looking and ialking directly to the child

From: SKI*HI, 1975




=&rn1ng Abeut ObJects and Event DO
ﬂie Envu'enment

]

the infant or ' young ehlld know Wthh '
ebJeets and events are nnporta.nt" ~ |

Cop, 0Ezogl .

ﬁﬁféﬁiéﬁi; _ Parents Drawm*’ ng

Attentlon to Oﬁjeet&andﬂvents

. From: SKI*HI, 1975

. o
4 ) : ) Lot
- T D L A




Form P

Checklist of Non—varbal Communication within ytterances

-~

Parent | Close to Looking Faciai

Utterance] Child at Childaf Express-
ions

Interescing
Intonation

Cestures

Touch

Conveyance

of Warmth -
and Accept~
ance _]

PIRS B R

22;

Percent
of total \
responses '

i

bad Parent advisors should remind parents that when they are providihg ad concham :
atimuiation or teaching a specific auditory skill; looking directly at the child

may ‘mot be necessary.

. From Ski*Hi Manual
iLJ,

p
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THE RULES UF TALKING

How to Get and Maintain the Child's Attention

2, tLet your face and your voice tell your child that what you are
- ‘doing 1is interesting and fun. -

3. Let theé child actively participate. Languag. is best learncd
— while doing. . .

4. Tune into the child. Talk about what interests him.

What to Talk About

1. Talk about the HERE AND NOW. ' ' o :
2. Talk about the obvicus.
3. At time, talk for the child,

&. Pit the child's feclings into words.

&

How to Talk Lo a Child who doesn't yet have spoken words
1. ﬁverth{%F has a name. Use a name,’

2. Use short simple sentences.

3. When you use s%ngic wbrdé; put tﬁém back inth a sentence., -

4. -Use natural gesturcs when you talk.
-5. " Tell, then show the child what you are doing.
6. Usc repetition. Say it again and again.

7. Give the child a chance to show that he understands:

How to Help a Child use his Voice to make sounds

1. Imitate the child's repeated movement and add voiced sounds to
go along with -the movement, '
2. Vary the sounds you make to the child: Make it interesting for
. him to listen

3. Cive tﬁg,CHiiJ a chance to use his voice. Be a listener as well
as a talker. ’ o

~&:
o
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Ny
.t
ﬁbﬂgtcﬁﬂéip a Child usc his voice to make sounds kcontihdéd)’ :\
| ”4. imitate the sounds the cvhild ﬁﬁkes; }
5. Reward thé child when he uses his voice. . %Nf@g
How to Talk when the thld béggﬁs -to-use- wor&c .. &m‘;‘

Reward the child when he attempts to say a word.

Rébéat.tﬁé child's word and put it back into a sentence.

Jher he child uses telegraphic specech, repeat his thought in
4 ccomilete sentence.

Expand the child's vocnbuidFy:By adding newv words.

whén the chxld uses incorrect 11nguaue or °peech repeat it
correctly.’

Lét the child ho .. nc: sentence forms.
When the i:hild expreosts ancide:, expend his thoughts by adding
new information.

Sue M. Lillié; M.S.; Head Teacher
Mama Lere Parent Teaching Home

Aéknowledgémeﬁt:

Mama Lere. Parent Teachtng Home

The 8111 Wilkerqon Hearing and

Speech Ceriter, Nashville Tenn, :
Suppdrted by:

.Thc U, S. Office of Education ,
through Grant #EG = 70 =~ 4709 (618)

H\J‘
o0 )
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VERBAL COMMUNLCAT IUN-_LIST

1. Parent ponds when baby cries—with reassuring vocalizations

—¢ralk, hum, coo) instead of using pacifier, bouncing baby, etc.

3. When child makes repetitive bodily motions, parent adds vocalliz-
ations to accompany child's motions, :

4. When parent communicates to child parent initfates new babb1£n5
for child to hear.

5. When parent talks to child, parent discusses meaningful, daily

activities of child (obvious 'here and now" activities).

6. When patrent communicates to child; parent talks about fun things

e that _ifitorest- child (take ndvnnlnrt of chitd's nn(urnl curtosity),

7. When child expresses communicative intents (pointing, looking,

tugging, vocalizing; etc ), parent responds with simple language.

8. When parent talks to child, parent uses names of things rather than

excessive use of pronpuns or potuting.

- 9. When parent directs conversation to child, pnrent uses ‘short simple
sentences rather than long Lomplicnted ones.,

10. When parent commuriczates to child, parent allows child a chance to
take a turn (make a communicative expression).

11. When child conmunicates to paanL in any way, parent reinforces the
" communicative attempt:;
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' LISTENING AND_TALKING
~ Six Months to One Yesr )
(Your Baby & child - Penelope Leach)

This half year is crucial to babies' language developmc. t despite the fact that

many will not produce a single recognizable word before their birthday. Babies
learn language long before they can speak it. First they must listen .to other
people's words and learn to understand what they mean. Only then will they be

able to produce méaningful words of their own.

The importance of a baby's:-listening and understanding is often wunderestimated

because we tend to overestimate the importance of babies own word production
.and_try to force babies to produce word-sounds by imitation. But just saying
'a word or two is not useful language; we are trying to bring up a person, not
a parrot. So try not to confine your interest to listening for sounds which

sound like words, saying words for your baby to imitate, and identifying his

or her first real words. Concentrate. instead on giving the baby lots of talk

to listen to; plenty of opportunities for grasping the meaning of the words he
or she hears and an immediate and pleasant social response to the sounds‘hé or
she makes. ' —

—

Why_babies learn to speak -

Most people assume that babies learn to speak because they must communicate

in order to get what they want or need. The facts do not support this simple
idea. Babies manage to communicaté with their caretakers for the whole of
their first year without using words. So why should they suddenly feel a need

for them? When they do produce some words they aré very seldom words which
have anything to do with the baby's needs. He will not first learn to say
"bisquit" or "come" or "up", he will learn instead the name-labels of people

or things which are emotionally important or pleasurable exciting to him.

Pleasant emotions may be the key to the deveiopment of speech. Babies are born
with a built-in interest in listening to human voices and a built-in tendency
to produce babbling sounds of their own. During the first six months; the baby
comes to associate the gentle, pleasant speech sounds he hears from you with
pleasure and with having his needs fulfilled. When he babbles he hears his

own noises as similar toc your voice and so those sounds are associated with
pleasure too: His own sounds make him feel pleased and happy because of
their association with your sounds and you, so the baby is motivated to go on

waking more and more sounds, to elaborate his babbling into the more compli~ |
cated form we call "jargon' (see p. 263) and eventually to develop actual speech
(see p. 355), ,

This is only a theory, of course; but it is a theory which fits many 655&56551Ei

facts. Deaf babies, for example, babble normally until around the middle of
the first year but instead of increasing in amount and elaboration,; their
sound making then dies away. It may well be that they stop making sounds be- _
cause they are not receiving the affectionate feed back which motivates normal !
babies to to on: There are less extreme examples which support this theory too.
One little girl who was born partially deaf also failed to déVéloﬁ”sounds'be-
yond the babbling stage. .Examination later ghoweq that her hearing loss was
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sufficient to cut her off from gentle speech sounds but was mot great emough
to cut out loud, angry talk or the sounds of her own crying. She could heor
when her parents were cross with her or when she herself was miserable, but

she chould not hear when they were affectionate or she herself was happy.

If you listen to the development of your wn baby you may well feel that his
behavior also fits this theory. Throughout this half year he will do all his
talking, whether it is to an adult or to himself; when he is pleased and ex- .

cited or at least happy and content. When he is cross and unhappy he will

mot talk; he will cry. Whenever you hear him carrying on a "conversation”
with himself; making a gound, pausing as if for an answer and then speaking

again, you will find that his noises sound like pleasgant, frieddly or joyful
speech; but never like cross or irritable speech. When the time finally comes
for your baby to produce real words they too will be in a pleasant context. If

""ball" is to be his first word it will not be spoken in angry demand but in
Pleased comment. If your name is his first word,; -he will not use it first

as a reproving whine but _as a delighted greeting.

The development of speech sounds

In the middle of this first year most babies will carry on long babble con=

versations with an adult, making a sound, pausing while the other person
Teplies and- then answering back again. The baby will continue for as long

as you will go on looking and speaking directly to him. He cannot yet telk

to you if he cannot see you nor evn respond vocally if you call across the
room. :

Most of the sounds are still single syllable cooing noises. He says "Paaa"
and "Maaaa" and "boooo" He intersperses them with laughter and gurgles and
hiccups of delight. His conversations are all joy. . If he is cross he will
not talk; conversely, if he will talk to you he is not miserable.

ly on the alert for speech

During the seventh month the baby becomes increasin
sounds. He begins to search the room with his efes Xf you call him when you
are out of sight. He will look for the source of the voice on the radio; too;
ready to respond with conversation as soon as he can discover who is talking.

Towards the. end of the seventh month you will hear elaborations of his owi
sounds. The first change is that he turns his cooing noises into two syl-
lable "words" by repeating them: He says 'Alal" and “Amam", "Mumum" and

"Booboo'": Gradually these 'words" become more separate from each other,

with less musical cooing between them. Once this happens, usually by the

"end of the seventh month; there are new sounds on the way. This batch is
more exclamatory and.:less dove-like: he says "Imi!", "Ajal", "Ippi"...

These new two syllable "words' seem to make the baby increasingly excited
by his own sound making. Once they are in his repertoire; he will probably
wake you each morning with a dawn chorus of delighted talk in which he be-
haves exactly as if you »sere in the room and talking to him. He will exclaim,

utes at a time, entertaining himself until you choose to go and join in. =



During the eighth month most babies_begin to take an interest in adult

conversation, even when it is not directly aimed at them, If your baby
happens to be sitting between vou as you talk over his head, that head will
turn from one of you to the other ns each speaks. He behaves as if your

~conversation were a tennis match he was closely following. But the talk=
ing game is too good for the baby to let himself be left out for long. Soon
he Tearns to shout for attention. It is not a yell that he produces noc: a
.8queal not a cry: it is a definite and intentional shout. It is often the
very first time that the baby uses a speech sound with a specific communi-

cative purpose in mind.

Soon after the shout, many babies learn to sing. Of course the song is not
elaborate: four notes up or down a scale is about average. But it is quite

definitely musical and usually set off by your singing, by music on the
radio or 'theme tiunes'" on television: .
The ninth month usually produces exciting speech developments which all

happen at once. The baby's forms of speech suddenly become much more
elaborate, with long drawn out series of syllables being produced sich as -
"Loo-100-1d0-160". At the same time he begins to inflect and change the

emphasis of his sounds, so that listening parents hear varied sounds sug-

gesting questions, exclamations and even jokes among the babble. Then the -
forms of speech change yet again. This time the baby does not just add
more and more of the same syllables to what he says: instead he combines
all the syllables that he knows into long complicated "sentences" such as:
"Ah-dee-dah-boo-maa", Once this kind of combination, which is techiiically

called "jargoning', is heard; the baby is on the verge of producing real

For another month or so you may not be able to identify any words, but the
baby's epeech sounds become so clearly inflected, so varied and so expressive
that he sounds exactly as if he were speaking; fluently, but in a foreigh lan=

guage. The jargon sounds so realistic that somet:imes, if your mind is on
something else when he starts to talk, you may find yourself saying "what

did you say, darling?", forgetting for the moment that he canmot really have

“"gaid" anything!

Most babies produce their first "real word during the tenth or eleventh

month: We cannot be exact, because first words are surprisingly difficult
to tdentify. 'Mummy" is a good example. When a seven month old baby says
"mum", few parents will be fooled into thinking it is a real word because
they do not expect a seven month old baby to talk. But when that same baby
makes the same sound at ten months, it is easy to be fooled. You are ex-
pecting words now so you tend to find them among all that babble, and to
forget that the actual noises you are now considering for word-status are

sounds he has been making for months. .

Identifying first words

There is no piEtféuijffpéiﬁifiﬁ trying to identify your baby's first ﬁ&idg;fi
It does not matter whether he uses any or not at this stage. His expressive,

. fluent, varied jargon is an absolute assurance that he is going to speak when
he is ready. - *
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But the stages the baby goes through in getting to words are intercating
developments and if you find them so you will help the baby's language

development along. Interest will make you listen carefully to what he
says. Listening carefully will probably make you answer him with. more

adult talk. Being listened and replied to is what he most needs for his
speech development.

In the tenth or eleventli month the baby is likely to get the idea of using
a particular sound to refer to a particiular object, but he may stiil take
a while to "decide" what sound to use as a name for the object he has

chosen. One child; for example, used the bord "bon-bon" when asking .for
her ball. Later she used the word ''dan" about the same ball. On each.
occasion it was clear that she meant that ball and dis not mean anything
else, but she behaved as if all that mattered was to use a word - any old
word would do. After a week or two of this kind of confusion; the baby
moves on a stage and starts to use one sound, and only one sound; to refer -
to one and only one object.. But the sound he uses may still not be a
word" in the adult semse. It may be an "own-word"; a sound that the baby
has invented; and attached to a particular thing or a particular person.
But even if the '"own-word" has not the slightest similarity to the

"proper" one,; it should be counted as a word if you know what he means by
it. After all; the whole point of speech i§ comminication between people.
If-you know that your child means 'bus" when he says "gig", then he is
talking to you.

How babies learn their early words

" Babies of eight to twelve months are highly imitative. As well as imita
- ting actions they will often imitate word sounds. Because of this, many

parents spend a great deal 6?'étmefduriﬁgmphegeﬁﬁbﬁth§~h61diﬁg—ﬁbjétté“ﬁﬁ‘"“”““'“"

in front of their babies and saying "say shoe; shoe; say shoe, darling",
and so on. This kind of thing; probably does not_do babies any harm. They
may enjoy the long ''conversations' it gives them and they may enjoy the

imitating game for its own sake: But they will not learn to talk that way.
As we said at the beginning of the section (see p. 260), learning to talk
is not a matter of learning to imitate sounds for their own sake.

shoe" over and over again in daily life as the

constant sound in a large variety of statements. In one day you may

say to him "Where are your shoes?"; ''Oh, what dirty shoes!"; '"Let's take
your shoes off'"; '"I'll put your shoes on"; '"Look what nice new shoes":
The word 'shoes" is the one ébﬁﬁd,ﬁﬁiéﬁ,bééﬁtél;ﬁ all those sentences.

know what the word means.
Your baby will probable learn the meanings of dozens of words before he
actually says more than one or two. He will first useé words which mean -

word "shoe" for several weeks but has never said it. When you take him to
a shoe store and buy him a pair of bright red slippers, his pride 1nwghgg,"
as they glow on his feet may be what stimulates him at last to say ''SHOES!
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" He may have known that the recurring word "Toby" referred to the -cvffﬂ

dog; a sudden rush of affection for him, as he plunks himself down beside

him; may stimulate the first use of his name:

First words come slowly but understanding of words goes on a pace. 1%

OUr
baby has only used a word or two by his first birthday; ‘on't assume that

he-is not learning language. He is listening and learning to un’erstand.

Helping your baby to listen and to talk .

Lots of loving talk is the best ove-all help that you can give to your baby's
language development, but there is talk which is positively uséful and talk
which is less useful: '

Talk-directly to your—baby. A baby cannot pay éttéﬁtiﬁﬁ,énd listen cerefully
to general conversation. If he is in a room with his whole family and every-
body is talking, he will be lost in a sea of sound. You say something and

he looks at you, only to find that your face is turning away to his brother,
Brother replies; sister interrupts with a half-finished sentence that ends in
an expressive ébtﬁg;féndfméinﬁﬁile somebody else has started a side conversa-
tion and the. television has been switched on. 7Tﬁitdfdf‘foﬁtth7Childtén B
especially in families where the children are born close together, are often
actually delayed in their language development because they get so little
opportunity for uninterrupted one-to-one conversation with adults. Even

if you are coping with a béby, a toddler and a four year old who néver stops
asking "why7" try to find at least some times when you can talk to the baby
.alone. '

_;Don 't_expect _ him_to. 1earn"as much language from. strangers, or from a :
succession of carstakers, as ha will from you. The baby learns the mean-
ings of words by hearing them over and over ‘again in differeut sentences and
with varying tones of voice;. facial expressions and body lariguage from the

speaker, The more familiar he is with the person who is talking, the more

likely he is to understand. Talk from you will mean much more to him than
talk from a stramger. Indeed, even at the toddler stege (see p. 356) he

ing expressions and tones of voice are strange to him.

Hake sure that youfactuallgfuseAthefkeyelabellt;g words when you talk.

The baby is going to single out lavel-words which continually recur in

different sentences, like that Iabel-word "shoe'". So when the two of you

are hunting under the bed, make sure that you say "Oh where are your shoes?"

rather than '"Oh, where are they?". When the door needs shutting, make sure

you say "I'll go and shut the door” rather than "I'11 go and shut it". The

chiild's own name " is a vital label for him to learn. He will mot think of
himeself as "me" or '""I"; indeed as we shall see. English grammar makes thts

kind of word extremety difficult for a child to learn because the correct

word depends on who is speaking: I am "me' to myself, but 1 am "you" to

you. So at this stage, you use his name-label; too. Dcn't feel embarrassed

because it is "baby talk", 'Where's a cookie for John?'" you can say as you
rummage in the cookie jar. ' It-will mean much more to him than "where's one .
for you?"

~J
&)




to the about things which are ph present so that he can see
what you are talking about and make an_immediate connectior between the object
‘and the recurring key word. '"Wasn't it funny when that cat ve saw ran'up the
tree?" will not mean nearly as much to him as "Look at that cat. Do you ges

her?" "The cat is going to run up the tree. There! A cat in a tree.

1,
x

ralk ab ings which interest your bsby. Not &ll your converaation can
'be about immediately visible things, but you' can make sure that the subject

- means something to him. A long story about his sister's day at school will

mean very iittle but the story of the squirrel he saw in the park that even=
ing may rivet his attention. Even if he does not understand everything you

say, he will pick up the subject matter and, perhaps; the labels for the

things he learned while they were visible, like "squirrel™ ro "nut".

Overact. Use lots of gestures and expressions. You can make your meaning much

clearer to the baby 1f you point to the things you are talking about, indicate
the thing you want him to crawl over and get, and generally 'ham' you mes-

sage a bit. Babies with vocal, outgoing parents often learn to understand and

use exclamations first of all because they hear them usged over and over again

and with exaggerated inflections and inflectious excitement: 'Oh dear!" you may
say when he falls down and "Up you come!" as you tift him from his crib;

Iry to understand your baby's words or invented words. You will help to moti-
vate him towards ever-increasing efforts at speech 1f you can make it clear to

him, by your reaction to his sounds, that you care what he says; that it
matters to your understanding whether he uses the right word or aot; and that
'you will try to understand any attempt at communication that he does make.:

Of course, this is a subtle message to try to convey to a ten or eleven month
baby, but the general idea will get across to him if he sees you taking the
trouble. For example, if he makes a sound and gestures towards something when'
he is sitting in his high chair, you might look tc where he is pointing, and
list for him all the things that you can see which he might have meant. If you

hit the right one his pleasure as he Tepeats his ''own-word" will be immense.

If you see him crawling around looking for something, using a word question-

ingly, join the hunt for the nameless object. Once again, when it i1s found,

the baby's pleasure in your understanding will repay the trouble you have
taken.

i

Help your baby to use those few words in obviously useful situations. If you

are playing together and you can both see where the ball has rolled to, ask him
to get it for you. When he crawls back with it you can confirm that he under-

- 8tood you correctly by thanking him, using the word agéiﬁj7Q"Gépa:§§§ifygﬁj§é
brought your ball'. If you then play ball with him the whole transaction of

words and actions will have an obvious and pleasurable point for him.

‘Don't_correct or pretend not to understand "ownwords". Ebt;é?;ipéﬁh;@iﬁbf 7
trying to make him say the word again "properly", will on ynpbgg”thg baby. He
does not want to say the same thing again better, he wants to say something

€lse now. Your (rrections will not have any effect anywhy becaﬁgéi,f? we -
have seen, he is not, imitating language but developing it. His éwn-ypyd B
will evolve into something more correct in its own good time but not at your

command. If you pretend not to understand the baby unless he S?YS something

w
.
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"properly", you are cheaping him. He has communicated with you, made you
understand his meaning. He has therefore used a plece of language. If you
refusg to acknuwledge it, ~ you spoil ‘the rlaw of his language development.

He cnnnot-instantly produce the "cofrecc" word bécnusé that word has not

evolved for him yet. His "own-word" is the besc that he has to offer.

Qemember, too, that it is pleasﬁre, affection and excicement that motivace

early speech. Refusing to hand him his bottle until ke says "milk" in<

stead of 'bah-boo' will make him frustrated and crosr. You are more likely

to get tears than words.
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«  LEARNING LANGUAGE i
Oné to Two aiid a Half

, (Your Baby & Child - by Pemclope Leach) /

Toddlers canniot really join the human race until they can understand and
use language: Until that time they arc part of a baby-race, needing to be
“talked to" with special gestures, Little words, lots of phiysical contact;
And until that time their needs and wants have to be’ guessed at too. lie is
whining. What docs he want? 1s_he tired? lungry?  Bored?
s N 3

‘with Wim or her. Things that are therc to be scen like that naughty dog
stealing the chicken off the table; things that are mot there but will be,
like Jane who will socn be home from school; things that will never be
“"there' in the sense of being visible like thunder or electricity or joy.

Once u child can really understand and dhe speceh, you can discuss things

Understanding language

_ RN
Language is for.communication; for people to talk with each other. It is -
not just one person-saying word. A few separatc words on their own are not

even very useful; as you will know il you have cver faced a foreign country

) armed with a phrasebook. The book will tell you how to say "where is a hot 17"
but it cannot teil you to understand Lhe answer. '

- Understanding language is (ar morc importamt Lo your toddler than actually
speaking il. Once he really understands; he will conmunicate with you. 1f
you try to teach him to imitate word-sounds betore he understands thelr

meaning; you are treating him likc a parrot, not a person.

Helping your child to understand iéngpage

As we have seen, a baby has an inbullt intercst in human voices with a natural

tendency to listen and to concentrate when somcone is talking:. You can build
on this as you did earlier.

Talk as much and as often as you can directly to the child. Uook at him
while you talk, Let him see your face and your gestures. -

Let the toddler see what aou mean, by matcliing what you 7867to"ﬁﬁét you eay.
"Off with your shirt" you eay, taking it off over his head; "New your shoes",
removing them. : :

Let the toddler see what you feel by matching what you say with your facial
expressions;, This is no age. for teasing. 1If you give him a big hug while
saying "Who's mommy's great horrible grubby monster then?" you will confuse
him. Your face is saying "Who's mommy ‘s morycous boy?"

lielp your child to reallze that atl talk is communication. 1f you chat away to

yourself without waiting for & response or lookins: as i[ you want one; or if
Cvou don't bather (o answer when e o anether member of the amily speaks to
vou; he in bound (6 teel that wotdn are just meanioploess sounds,
Don't have talk as backgr ‘se. Lf you like to have the radio on all_
day, Lry to keep it tor 48 you are actually listening. If you are
listening; let him see t arc¢ receiving meaningful communication from
o the voice he cannot see.

E%BJ!;‘ - - é??_- o
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Act ag 5aaﬁ>Laaqigijgfiﬂ’**"'xyggi You will rind it mch casier to undape
stand hits language than strangers do and he will rind it mich easicr to

understand you and other members of the iamily than to uﬁ&érsgghd_éttéﬁgéiéz

77777 the child to understand your overaji communication: it does ot matter

whether he understands your exact words OF mot. If you do some cooking; lay
the table, take off your apron and then hold out your hand to him saying,
"It's lunch time now', he will understand that his lunch is ready and will

come to his high chair. "He probably would not have understood the words
"lunch time now" {if he had not had a)l thosc other cues to go with them, He
will learn the meanings of words themselves through understanding them,

again and again, in helpful contexts,

Using Words . o

T2

As we have seen (see p. 264) bables' Mirst words~afe aimost always labels:

they are names for people; animals or other things that are important to them

OﬁééibgbtéxrﬁaVé,ﬁttaéHéa‘@é@c Labels to a person or an animal or two they
arc likely to add a label for A fhavorite jood; It will wot be a word iike

"supper', prodiiced out of hunger.  timger wili lend Lo whining, not tatk.

lt will be a name for some treal food or lor something giving special emo-
tional pleasure. "Bopple' and "Cookie" are very usual ones.

Toddlers' attention oftel turns next (o their own clothes. Shoes are a firm
favorite for early naming. They have novelty value because the first pair
has only -Just been introduced and they stay in sight much more than do

sweaters or pants!_

Many children do not got further than this before the middle of Lheir

second year. New words come very slowly at first, being added, perhaps, at
8 rate of only one or two each month. BRut the child is storing us under-

standing of language and eventually, often ac around twenty mostny, ey
out with a positive spate of new words. It is not unusual for a child

burst otitiyii’

who says only ten words at eighteen months to be using two hundred by the

second birthday.

The new spate of words will almost ail be centered on the child himself, He

ls most interested in the things which are part of, or_concern him, and
these are:the things he chooses to talk about. He will learn the names for -
parts of his own body. He will find his haitbrush and name it; avoid his

washcloth while naming it and escape from his crib, by name. When he begins
to extend his words to thinps that helony ot side hiis own home lecxiwj:it!;».;
§till be things that are important to bhim: il may learn to®name the birds

he enjoys fcoeding with crumbs but he will not bother to specak of the schoot

that is important to his sister!

Although these single words are all simple name-labeis For Familiac objects

" that the child can sce; he uses them in an 1héiéasinﬁ1yrv3rtpd way as he

readies himself for the mext stage of speech. You can liclp him along by
paying attention not only to the word he says but to the way he says it.
He may label the family pet '"dog' and you acknowledge that he 1is indeed
s dog. But next time he uses tlic . . puts a question mari after ic.
"Dog?" he says; watching him trot across the garden. Answer the question

mark: tell him where the dog is going. He may even make moral judgements

with his single words. Watching the dog scratching in your flower bed he

i Rf:
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may say "Dog' in tones of deep disapproval. Make it clear that you have
understood him by agreeiny that the dop is doing wrong,.

Using mote than one word it a4 ime
A ene_word st atim

Once he has acquired a good collection of single words and has learned to
use them with varying intonations and meanings, ynug toddler will move on

to the two-word staga without any prompting. Bul_do not expect his first

phrases to be grammatically .correct. He adds a second word in order to com-
municate a fuller or more exact meaping, not in order to speak more "prop-
erly”. He will not go from "ball" to "the ball" because "the! adds nothing

to what he wants to say about the ball. Instead he will say "John ball" or
"more ball". Don't try to correct him. 1f you do, you will limit his plea-
sure in communicating with you. Try to make him feel that each new effort
he makes in this difficuilt business of talking 14 worthwhile: . When hie says
"ball" he may mean on of anumber of Uiings, bul when hic says '"John ball"

it 1s much easier to  ess that he means "Is this Jdohn's ball?" or perhaps
'"Will John play ball?* : B
Two-word, phrascs make (¢ ‘wuch easler to nnderst and the toddler's thoiight
processes. You will be able (o see, for example, that he ts begluning to

be able to think abour things which are not actuvally visible: 1If he wanders

around the room saying "Ted?", ""Ted? you may guess that ho is thinking
about his teddy bear, Sut on-~c he wanders around saying ‘Where Ted?" you
will know that he is searching for it. You will be able to hear his early
concepts forming too. If he has been at the stape wheére all animals were.

called '"Pussy" and he now meets an Alsatian dos, and says, in tones of doubt-
ful amazement, "BIG pussy?" you will-know thtat while he still does not have
a separate word for dogs or for animals-that-are-not-cats, he does have a

clear concept of cats themsclves and is quite aware that this large dog does

not fit into it!

Sentences and grammer
Once he has begun to make two-word phrases your toddler will soon add ane

other word or two and make sentences. Rut he will not do this by copying
the things he hears you say. His sentences will follow strictly communica- .
tive and logical rules of grammar which will usually be quite different from
the "correct" grammar of whatever language-you happen to speak.

Don't try to correv: your child's parammar.  lle will not alter what he says to
suit your inmstruc:ions; but your.dissapproval will pnt him off. Mo needs to
feel that any message he communicates is welcomed for itself, so just listen
to him instead.

Listen to_the order of the child's words. e rarcly gets this wromg. ©f

he wantx to tell lits sister she is nauphity he will say "naughty Jane".
But if he wants to tell you that his sister Is nauphty; he will say “Janc

naughty. {f he wants to tell you that he has séén a bus he will say "see

bus';, but is he wants you to come quickly to the window and see the bus for
yourself, he will say "bus, see";




Form T; P.4

Listen to the way your chili makes past conses: Most FEnjlish verbs are
made into the past tonse by adding a " -ound. ‘The toddlcer extends tiie

rule and says "he goed" and "1 comed";

Sometimes for good measurc he adds the v sound to a verb that is ale
ready in the past tense so that hc says "l wented" or "sliv beened";

Listen to the way plurals are made. Most English words arc made plural
by arding an "s" or a "z" sound. .The toddler extends this loz4cslly to all

words and says "sheeps" and "mouses". : .
Listen to your toddler uning phrases as if thes were all one word. Phrases

which the toddler has uoderstood for many months often secem like single

words to him. When he comes to use them with anotiier word, he cannot sep-
arate the first two to get the grammar right. Hg has heard "pick up",

"put on" and "give me" over and over again. Now he says 'nick ap it",’
"put on them" and "give me ie".

)

Learning to get grammer right

A toddlér's early sentences are hils very own or L tnal telégraphese, dev-

eloped out of his desire to communicate intéresting and exciting chings
rather .than imitated from teaching adults. Convincing evidence of this

came from a smal® boy who was taken Lo see a [oothail match- Thrilled by
the scene h2 sa’ ‘'see lots mans!" [t was the lirst time fe had cver
seen anything o’ at kind and he could not possibly have copied the

sentence from . .t "naech. An adult would have communicated the same mes-
sage with the . _aten.z2: '"Sce what a lot of men", If you compare the sounds
of the two sentenceés you w ! find that they have almost nothing in common,

The tittle boy had thought up his sentence all for himself.

Your child will speak his lan;uage and he will listen to you speaking yours.

Your quick and understanding response to the things he says will keep him

interested in communicating with you, while your correct speech keeps a
model in front of him to which he will gradually adapt his own. When he

_rushed into the kitchen saying "Baba cry, quick!" you know that he means

~his baby sister is crying and you should go to her at once. You ghow that

you understand his language but you answer in y:.ur own: "Is Jane crying?

1'd better come and see what's the matter;"

- If you. insist on correcting your toddlor’s teleyraphese and making litin

say things "properly", you will borv lilm and hold up his language devel-

opment. He is not interested in saying that same thing more correctly;

he wsnts-to say something new. Lot Wiim speak Ln his own way and don't

pretend that you do not understand Iiiin when you do, )
IEf you reply to your toddler only in his own "baby talk", you will also
hols up his language development becausce you will not be providing him

with new things to say. So along with letting him speak his way ; make

sure that you speak your way, too. Let him ask you for a "gookie" if

that is his word for it; let him tall you that he has "eated it". But )

you offer him a "cookie' and ask him whether he has "eaten At" yet. As

long as you both understamd cach other and as long as you both say plenty
to each other, all will be well.

. 8se
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B. References
"Rules.cf Talking” (Parts 1, 2, and 35} Bill WiikerSon Hearing and |
Spesch Center, Nashvills, Tenn.
Your Baby and €hild, by Panelope lLeach.

- Ski*Hi Model, Thomas C: Clark and Susan Watkins.

Department of Communicative Disorders, UMC 10, Utah State University,
Logan, Utah, 1975
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SESSION IV

HOW TO IMPROVE YOUR CHILD'S TALKING




15 Minutes

5 Minutes

10 Mimtes

30 Minutes

i5 Minutes

30 Minutes

15 Minutes

by

AGENDA TV

Introductions

Questions from previous sessions

Shoe Story and Fr2yclopedia Story
Child Communicative Intents and
Parent Reinforcement

Show, "Rules of Tal¥ins" {rom slide
41 to end.

Discuss helping chiurire: use their
volce and improve thelr talking:
Child-talk (homework samples) and
parent-feedback discussion

Speech Development with charts

87
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. HOW 70-DPROVE YOUR CHILD'S-TALRING

AGENDA - OBJECTIVES MATERTALS/HANDOUTS . ACTIVITIES/PROCEEURES EVALUATION
Getting Further Acquaint-| To get to know each Tell something about you-
ed With Participants other better a . self that happenéd in
In Class (15 min.) ” | the last week
Questions From Previous | To clarify information
Week (5 min.) already presented
Sharing Anécdotes About | To be aware of time and Pregeiitér will tell
Shoe, Encyclopedia, & complexity needed to 5 ries of Shoe, -
- Russian Tranglation acquire language | _ Encyclopedia, & Russian
(10 min.) : : Transtation (See "Basic
- : Concepts" for Session
IV; p. 20)
The Child's Intent To be avare of the Commnicative Intents | Invite audfence partici- Compar: participant
(30 nin.) | different vays (Form 1) pation in brainstorning |  anawers to hand- L
: young children try ) ways thefr child tries out | n
to commuiicate | Infant and Child to communicate
Communication S )
(ormV) . | Gulde discussim on "How

o Yany Ways Does Your
Chalkboard and chaly Child Communicate?"

chalkboard
Reinforcing Commnication | To be avare of differ- | Chalk and chalkboard | Particlpants.will suggest | Compare responses
ent ways to reinforce - 2 parént strategj to | to Forn U
a child's comunica~ | Use lfst of comunica~| ceinforce each comuni~
tion intents tive intents on -cative dntent 1isted
- chalkboard on chalkboard

uide discussion on "What
ghoiild you do to re-

inforce your child's 5
) commnication?”
ﬁ 8 o | Record responses on o
' chalkboard 80

i
L p—




SESSION-IV

HOW T0 IMPROVE_YOUR CHILD'S TALKING

(continued)

A

4IREY

MATERTALS /HANTOUTS

ACTIVITIES/ROCENURES  EVALUMTION

Developing Expréssive
Language (15 min,)

Hosevotk Sanples of
Children Talking
(30 min.)

Spééch Devélopnen®
(15 min.)

AN

o v

To becone ~iata of
different. echniques
to proiot. expressive
language skills

To be awate of appro-

priate parent feed-

back in response to
child's talking

To become aware of -
normal speech develop-
tefit and precision in
articulation

"Wules of Talking" (Fora
0, use last 2 parts)

Carousel, slide
projector and tape
recorder (for "Rules
of Tatking" slide
presentation, slides
41 - to end)

Lanigiiage samples fron
home

Speech Sounds (Form W)

Developieiit of Speech
Elewents (Forns ¥-1
and X-2)

Show stides 41 through
the end and discuss
last 2 parts-of "Rules
of Talk{ng".Cive example
of how to use each rule

Patticipants read oné
~ sample child statement
brainstorn adult
response using last 2
seotions of "Rules of

Telklng"
Use samples fron all
participants

Discuss speech develop-

‘ment. using charts

(Torns W, %1 & X=2)

—gZ-—-
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SESSION IV

HOW TO TMPROVE YOUR CHILD'S TALKING

Basic Concepts

1.

After first hééfihg a new word it takes a 7.5 time before a child
can use that word with comprehension.

Example: Shoe :t.ty (vocabulary)

Onie mother f£i. -t i .roduced the word "shoe" when her baby was 9
months old. S+ -uticed that the child was 27 months old before
using the word "shoe" with_comprehenéioﬁ.

Constructing §éntéﬁ¢és‘ié a very creative process. It involves so
much more than repetition.

Example: Encyclopedia Story (syntzx)

Pick up any volume of an encyclopedia. ’*ﬁan’cibmiy open it to any page
and point to a sentance. That particular sentence is éo unique that
it will not appear any where else in that set of encyclopedias.
Coming up with the appropriate meaning of words is a complex process.
Example: - Russian Translation (semantics)

Computers have not been developed, as of yet, to translate corféctiy
one language into amother: When the English sentence, "The spirit is
willing but the flesh is weak'",; was fed into a cémputef for a Russian
Eféﬁéiééiéﬁ, the result was, '""The vodka ié'éééé, but the Eééé is |
iBEEéﬁ.f

Young children use ﬁaﬁ§ aifféfeﬁE;V6Eaii25Eibﬁ§ and behaviors in
attempting to communicate. It is important for parents to recognize

and respond to these communicafion attempts. Some ways children

>
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attempt to communicate and parents respond include the following:

Child's Attempt Parent's Response

1. Cry fieieieeeseeasesseasseesss Pick up; Lu?ﬁ, rork, feed

2. Smile .i:iiicieicececieese... Smile back, pat

3. Gesture ......eeesesisiisas... Imitate, interpret, follow meaning
4. Reach iiiiiiiisessiseesesasass Pick up, give something

5: POINE .2:iiiiecsciieissssiiiii: Look in direction of pointing

6. Try to talk, babble, ......... Imitate, ‘anterpret, look pleased,
vocalize play vocal game
7. Pull .iiiiiiiiiiiiisssssssssss Bend down
8. Grasp ::i:isisisississsssssss-s Give visual attention

9. 6aze i.iiiiiiiziiesiiizcasiass Gazing back

10. TFacial expression .:..:i:i...::; Imitate; interpret

References

"Rules of Talking" (Parts 4 and 5), Bill Wilkerson Hearing and Speech
Center, Nasﬂﬁille, Tenn.

Ski*Hi Model; Thomas C. Clark and Swucan Watkins.

Department of Communicative Disordérs, UMC 10, Utah State University,

Logan, Utah, 1975
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Communicative Intents

The infant or child may:

try to sign
or gesture

& The parents must respond to
these communicative mtents

N WIog .

Front SKIMIL; 1975 o



Infant and Child Communication

Why they commul\neate

* to demand or get Something ' |

 to control the actions ef others

-~ * to establish a bond between parent and ehlld
' to inform others of actions |

' | gaz; mg (ear—ly infancy)
* pointing and othe gestires
* vocalizations: cries, coos, grunts

* facial expressions

» ‘

¢ habbling (uttering of meaningless sounds) |

' jargon (sentence like strings of meaningless sounds or

- hand motions used with mtonatlon, rhythm and emphasm)

4 S 4
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'Two more ways to estabhsh commumcatmn

_ between paxent and child:

i’-l—‘urntakﬁg'"'

* Remfarcement |

The parent rewards the chil

d for his communication

attempts, unmedlately after these attempts

‘ The parent may:

From: SKIHIY 1§75

/

(PPTUFIuoD) ‘A wmaog:

The parent says some* hing and then allows Eﬁe ehlld t}m a
to respond . If the child does not respond,; parents help. ‘



Form W

SPEECH SOUNDS - ' e

As chttdren grow older their ability to produce the

more difficult sounds-tmproves.f The following list includes

-an approximate age in which children should be using a

sound correctty. (Regtonal dialects are not considered

speech problems. A standard (i1f there is one) seems to be

the Midyeg;ern dialect ) y

Pon't expect your child to use a specific sound before :

the age mentioned in the list: Remember too, that of the

children tested in the research on which the 118t 1is based,

25% did not make thg,sounds correctly at these ages.

Look over the list of soupds carefully.f Become famil-

iar with how each one is made. When explaining to your child
how_to make a particular sound, stmpltfy your description.

Don't try to rush a child's speech development; it will take

time. Plan on it. Don't pressure him to perform beyond his
ability. If he's not ready, wait a while. Always.remember,
there is no exact time when a child must use a particular
sound correctly. Above all, learning to make sounds and

using them in words should always be fun for both you and
him,

TEMPLIN SOUND DEVELOPMENT NORMS

Age Sounds
3 mommm, wnnnn, ng, £, p, h;, w
[ . y; k, 5; d; g, r
4 i/é s888; sh, 'éE .
6 € v, 1, th {(without voice)

zzzz, zh, j, ¢th, (with veice)

[

From: Teach Your Child To. Talk

by b: Pushaw B S
Cebco Standard Publishing,1976
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ed f}

.Age 3
-w- flower
-m  comb
-n- iﬁéﬁﬁy
‘n  spoon ~
g-  girl
-g= wagon
k= cat
-k-  cookie
f- ' fish
£ knife }
b~ testh
om the Laradon Ar

‘A

y-
~ng-

-l=

DEVELOPMENT OF SPEECH ELEMENTS

ge 4

yes
swinging
ring
carrot
light
lamp - -
Jump
coffee

Santa

ticulation Scale.

s

Age 5
-d bed
r- red
-r car
-1-  yellow
b Bib‘

~ch- kitchen

Courtesy of Edmon

-=¢ch  watch
h-  shoe
-sh  fish

th- ;thumb

Age 6

-1 bell
‘2 big
-t- letter
-t hat
ch- chair
H- fiying
, th- qé?éié

th= nothing
-th  mouth

-sh- fishing

jton, Willlam, E

. - Age 7
vl v vese
thr-. three
z-  zipper
-z- sgclssors
-s- whistie
;
s house
k- séhédi
sl- klia;
st-  stop
sn-  snow
Chi1d Language For

.
Age 8
Age

2 cage

-v stove

]

~th- brother

-z nose

-Z- measure .

n o

dation, Denver.

1 - X maog)



FORM X - 2

THE DEVELOPMENT - OF SPEECH

By Speech Sounds _

to 5 months Back open vowels: ah, uh

6 to 8 months Makes 1ip sounds: m; p, b .

Begins front vowels: oo-as in boo, u

8 ih'foot
—

Begins making tongue sounds: 1 as in light

9 to 11 months

Consistently produces lip-smacking sounds:

12 to 17 months Lip sound: w as in wow

Open sound: h as in ht

18 to 23 months Begifining to make: €,.d, n

24 to 29 months (m) as in mom
_(b) as in bye-bye
(W) as iﬁ'gg

__ (h) as in house

—  (p) as in potty

30 to '35 months __ (t) in toy or toot
__ (d) as in doggie

——  (n) as in no

-

36 to 47 months - (k) as in cookie

(g) as in go or good

>

__ (ng) as in bang! bamg!

48 to 59 months (£) as in fon; rough

60 to 60+ months (v) as in yellow or yo-yo
- (v) as in valentine, give
— (8) as in sun, bus

— . (sh) as in shoe, fish
—— (ch) as in chair; watch

(1) as in look, ball

¢
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PREFACE -

This workshop series; consisting of four two-hour sessions,
is dééiéﬁé& to SE&Gi&é basic information to paren;s on Ho; to help
theif child iisten and talk better:. While:.+his workshop was
originally deveioped for parents of young chiid;en with middle ear
problems, the information and ideas presented should be of benefit

to any parents with young children in the process of acquiring

language.
This product was developed through Preéqhool C.H.I.L.D:; a

fédéraiiy funded project within the Toledo Public School System.

Support for-thiétgrbjé;t came; in part, from an HCEEP Grant

(#0008000197) of the U.S.0.E. The conténts of this product,

howéver,zdoég not necessarily refléct the position of policy

_ of the U.S. Office of Eaucatibn; épd‘no offiéial endorSementIOE

these materials should be inférred.

a Lug
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Session II

Session III

Session IV
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>
y "~ . +
i e ”
. HELP YOUR CHILD
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LISTEN AND TALK BETTER
"
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¢
Purpose ..iceeven.n. ittt ceene e T Tr T
) . - .
Target Audience ..l . i il iiiiiiieiiniinnn. ceereeen PEERR
Rationale ::isiociiocosciiiioiiiiioniiiiiiiiiiiiiiiiiiiiiis
’ . B
FOTIMAL 2 :cvvvrsmennnncnssivosenensnis iiiieaia. i ieiesieaeis

§ .

Preparation Procedures ...iciieeeeciifiotioceciaesnnsenaninis
Facilitating Factors DiTeiiiieatiieeeiesionne e
List of Forms ::ciiieiisiciciaves et PR
Curriculum Content:

Session I HOW YOUR CHILD .LEARNS TO TALK ....cieee.s

HOW HEARING AND TALKING GO.TOGETHER .....
\

HOW TO HELP YOUR CHILD LISTEN AND PAY

ATTENTION: ... civiiivnnnnnn .

'



PURPOSE :

TARGET
AUDIENCE:

RATTONALR :

FORMAT:

PREPARATION

PROCEDURES :

1=

GUIDE

i to . v
PARENT WORKSHOP SERIES
on
LANGUAGE DEVELOPMENT

Help Your Child to Listen and Talk Better

Provide basic information on how hearing and talking go
together and offer practical suggestions on how to foster

listening and language skills in young children.

Parents of young children with suspe.-ted or 1dent1f1ed
language and/or hearing deflc;ts.

Parents play the key role in the growth and development
of their child. This is especially true in terms of
language development. To be effective in nurturing the
language development of their child; parents need a
basic understanding of the relationship between heéaring
and .taltking.

Because of the frequency and serious implications of
middle ear infection in young children, parents also
need to bé aware of the nature of otitis-media and how
to provide effective intervention for this o\ndltlon.

Informational sessions of two hours offered once a week
for a period of four weeks. Such a series may then be
repeated qeveral times throughout the year, While regular
sequentlal attendance is preferred, repeating the series
allows a parent who may need tc miss one or two of the

scheduled sessions the opportunlty to part1c1pate at some
other time during the year, Somse parents may also feeiii

it helpful to repeat the entire series or just one or two
particular sessions.

1. Determine and make arrangements for appropriate time

and ptace for meetings.

fhings to keep in mind include:

- convenient time of day
Some parents, because of dally work schedulses,
ﬁfefef eVEhihg meetings; others may prefer to be
home in the evenlng and would thus find mornlng
or afternoon sessions more convenient.

fly 5



hPerhaps offering ‘one series in the morning or after—
noorn and the next series of meetings in the evenings
would serve to accommodate more parents:

- convenient time of year

1mmediate1y preceding Christmas, known bad weather

seasons, and late in the school year when interest _
may be waning.

A warm informal setting that allows for group
interaction is preferable to a classroom-type
environment.

Contact resource people (audiologist; speech/language
therapist; etc.) to serve as presenters for different
sessions.

Secure necessary equipment and materials. Such
équipmént may include overhead projector, slide

Materials that may be used include such things as ﬁ’
pocket folders (for agendas, hand-outs, notes, etc.)
pencils, and appropriate hand-outs (See 1ist of

forms, p.3a)

Inform parents of the meetings.

There are a variety of ways to advertise these meetings.

Using a combination of options usually produces better
results than 1im1t1ng promotion to just one mode:

Dif ferent options include:

- flyers/brochures sent home with the children or

mailed. (Buik mailing may be considered as ome
way to keep expenses at a minimum:) (see sampie
flyers, Forms A;B-1,B-2; & B-3)

= notice printed in a Parent Newsletter
= notice pgsted on strategic bulletin boards
= personal phone calls to parents

~ enrolling parents in the class at the time of child-
intake into the program :

= rotice in the local newspaper

- word—of—mouth through staff members, volunteer )

parents, and parernts who have already participated

in such sessions. (Word—of—mouth is probably the
most effective method of advertising:) -

1ug




FACILITATING . - :
FACTORS: .

1. Car pools may engourage regﬁlar attendance. A specific
number to call for* car pool information could be posted
with the meeting announcement: One person on the
staff or a volunteer could serve as car pool coordinator.

2. DBaby-sitting arrangements during the time of the meet-
ings is another important consideration that will

free more parents to attend the sessions. Junior
high or high school students from a nearby school or
volunteers could possibly provide such baby-sitting.

3. Coffee; or coffee and cookiés; helps to get a meeting
off to a good start. This puts parents at ease and
facilitates their part1c1patlon at question and
discussion times.

4. Name tags and 1ntroductlons for presenters and partl-
c1pants help in getting people acquainted. Th1s also
tacilitates participation at discussion and question

times. Name tags for the young children also help
” the sitters relate more readily to them.

about the workshop series and accompanying babysitting
services will perhaps invite more people to take
notice:

5. Clearly Indlcatlng "Free" on meetlng announcements

6: Using the names and titles of presenters for the

program may be more effective than just 11st1ng

topics to be acdressed.
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LIST OF FoRMS*

"PREWORKSHOP FLYERS

3

Form A Sample Flyer - All Sessions .
Form B-1. Sample Flyer - Session II
Form B-2 Sample Flyer - Session III
Form B-3  Sample Flyer - Session IV

SESSION I HOW YOUR CHILD LEARNS TO TALK

Form C Sample Interview Technique

Form D  Ideas From Parents )
Form E-1 Stages In Language Development
Form E-2  Stages In Language Development
Form F Language Development Chart

Form G _ Normal Language Sampies

Form H-1 Matching Game

-Form H<2  Matching Game Answer Sheet

SESSION II  HOW HEARING AND TALKING GO TOGETHER

Form I - Let 3 Look Inside i

Form J-l Parts, Problems, and Treatment )

Form J 2 Parts, Problems, and Treatment Answer Sheet
Form K Frequency Chart

g

SESSION IIL HOW TO HELP YOUR CHILD LISTEN AND PAY ATTENTION

Form L-1 Communication Game

Form L-2 Importance of Communication Interaction
Form M Signals Important For Communication
Form ‘N How Does The Infant Know

Form O Learning About Objects And Events
Form P Check List Of Non-Verbal Communication
Form Q "Rules Of Talking" i

Form R Verbai Communication List

Form S s Listening And Talking

"Form T Learning Language

SESSION IV HOW TO IMPROVE YOUR CHILD'S TALKING

Form U Communigative Intent
Form V Infant And Child Communication
Form W Speech Sounds

Form X-1 Development of Speech Eiements

Form X-2 The Development Of Speech

¥These forms are filed behind the outiine for each session.
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Form A

- PARENT WORKSHOP SERIES *

4 CLASSES -2 HOURS EACH

cLASS 1 HOW YOUR CHILD LEARNS TO TALK

Mohday - October 11  7:00 to $:00 P.M.
Jane Judy - Language Development Specialist
Toledo Public Schools Early Childhood Program

CLASS II HOW HEARING AND TALKING GO TOGETHER
Monday - October 18 7:00 to 9:00 P.M.
Barb Price - Educational Audiologist

Lucas County Board of Ediucation

CLASS III - HOW TO HELP YOUR CHILD LISTEN & PAY ATTENTION

Monday = October 25  7:00 to 9:00 P.M.
Penny Mueller - Parent Education Coordinator i
} Toledo Public Schools Earily €hildhood Program 4
" CLASS 1V HOW TO IMPROVE YOUR CHILDS TALKING -
Monday - November 1 7:00 to 9:00 P.M,

Dean Campbell - Mainstream Child Communication

Consultant - Toledo Public Schools Early Child=
o hood Program . ;

McKesson School

1624 Tracy Street

Refreshments
Babysitting Available
Please feel free to come to one or ail of

these ciasses, be¢anse,é§chwclassiis a

separate topic all by itself.

We can better plan for space and babysitting
arrangements if you would call and léet us
know you are coming.

For more information call Dean Campbell or
Permy Mueller, 666=5181. ‘




Form B-1

PARENT WORKSHOP SERIES: :

HELP YOUR CHILD TO
LISTEN AND TALK BETTER,

CL/\ SS :
HOW H

THURSDAY, DECEMBER 3,  9:00 - 11:00 A.M.

Barbara Price, our Educational Audiologist, will bé thé main speaker

}lease feel free to come to one or all of these classes

o ' CHERRY PRESCHOOL
) . because each class is a separate c0p1c all by ttself’

340 Stanley Court -
Baby Sitting Available _ . _

Refreshments . 11 .




: | Form B-1
- : |

PARENT WORKSHOP -SERIES:

HELP YOUR CHILD TO
_ LISTEN AND TALK BETTER

ING g3
ND TE>LKING
O TOGETHER

THURSDAY, DECEMBER 3,. 9:00 ~ 11:00 A.M.

Barbara Price, our Educational Audiologist, will be the main speaker
~

N

Please feel free to come to one or a1l of these classes

S CHERRY PRESCHOOL
’ . because each class is a separate topic all by itself

340 Stanley Court

Baby Sitting Available 1 .-
Refreshments ;51.¢‘i



Form B-2

-

| ‘PAQW- W OR z«%hp SE!‘!ES

o HF  YOUR CHILD TO -
LISTENTAND TALK BETTER

LTQ\X/ TQ HELP
Y@UQ CHILD
- N _/\\D DAY
ATT:‘ NTION

THURSDAY - DECEMBER 10,  9:00 - 11:00 A.M,
Pleasc feel Free to come fo one or all of these classes,
because each class is a ééﬁéféﬁé topic all be itself:
CHERRY PRESCHOOL
340 Stanley Court
Baby Sitting Available

ﬁefreSﬁménQé

Pt
b .
a:




5 g ‘ Form B-3

. PARENT WORKSHOP SERIES '

CHELP YOUR CHILD TO
| LISTEN AND TALK B'—-TTEQ

LASS TV

H\X/ 1O
[MPROV|

YOUR CH |
TALKING

Thursday - December 17, 9:00 - 11:00 A.M.-

Pleasé feel Lree to come to one or all of these classes,
because each class is a separate topic all be itself.

CHERRY PRESCHOOL
340 Stanley €Court
Baby Sitting Available

Refreshmunt i _1 1

19
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CURRICULUM CONTENT
SESSION I

HOW YOUR CHILD LEARNS TO TALK -«




30 Minutes

50 Minutes

30 ‘Minutes

30 Minutes

Homework :

P
»
AGENDA T
- Introductions and Interview Questions

Z Develop Working Definitions:
communication, language,; Speech

How' Young®Children Acquire Language <‘\\

< Matching Gamé using Stages in Language
Development s

Participants should start a list of samples
of théir child's talking to bring back to
Classes III and IV.

o

.

%

Hu |
‘M‘
&)



.
SESSION I

AN TR

TITLE: HOW YOUR CHILD LEARNS T0 TALK

i

AGENDA

OBJECTIVES

- SATERTALS VTS

" ACTIVITIES /PROCEDURES

BVALUATIONS

Getting Acquainted

With ALl Partici-
pants in the Class

(30 nin:) p

Wotking DéFinitions
. (30 min.)

£

-~

Stagés and ‘Process

'of Nornal Language

Development
(60 nin.)

To get to know ééch
other '

To develop™detinitions
for the terms
ébﬂﬁﬁﬂi@é@i@ﬁ,

language, and Speech

;

To become aware of the
normal process
throtigh which young
chilldren leam
language

To differentiate
between receptive
language and.
expresstie language

To becone aware of
stages of language
development in the
early childhood
years

Sanple Interview
Techniques (Form C)

Chalkboard, chalk

Tdeas from Parents
(Form D)

Stages In Language
Development Chart
(overhead transparéncy)
and handout
(Forms E-1 and E-2)

Language Develcpment
* Chart (Form F)

Normai Language éampies
(Form €)

Break into-pairs; interview

each.other -

Tntioduce each other to
the groip

Invite audfence partici-
‘pation in defining:
- comunication -
- lanpuage
~ gpeech

Euphastze developmental
sequence progressing
from communication,

"to language, to speech
Record audfence input for
defiuitions of terms

Discuss charts

Discuss handouts

Matching Gane (Form B-1)

Assign recording language
samples from children
at home

Copare partici-
pants' answers
to Form D

- —g—

Compare partici-
pants' ansvers
uith ansier
sheet(Form B2)



*SESSION I

‘Basic Concepts

There is a natural progression from communication, to language, to

. P . P o e . el [ s S _ o~
Communication: imparting thoughts by speech or signing or, writing; inter-

i .

Language: communication by voice - auditory symbols - set of symboip/hsed

in uniform fashion by numbe’/of peopie - non 1ingu1st1c means i:e.;:

-

animals or 1anguage of birds - any kind of copmunicafion with set of

symbols - any set of s1gns - signals or symbols which convey m?aning

.-

including written words called language - mutual code or. system to

-

communicate. -

LR

Speech: utterance = spoken language * articulate vocal sounds = act of
talking = acts of putting Symbols. to use (example - He couldn't”

understand the speech of the natives because it was in a foreign
_ ) ) 2N : ’
language.) -

How Young Childrén Acquire Language

Young children learn language by interacting with other people. The

« 1 ) .

nature of.this interaction depends, to a large éxtent, on the age and
developmental stage of thé young child. The procéés of language develop-
ment can be divided into six different stages which are usually experiengced
by young children from birth through gighg years of age.« While aii.youhg
children go through these various étéges;in the same sequéﬁééé; chronologi-
cal §§é§ for the various stages may differ from child Eé child. Thus,

from the communication efforts of the child in order to determfnhe the most

approprxate verbal response:
The six stages of language development are outlined in Form E. The
focus of this outline is on the nature of the child's communication attempts

12,

- +

-



and appropriate verbal responses from an adult for each stage of language
development. Following is a summary of this outline (Form E).

étage I <

éhild's Communication Attempts: vocalizations

Appropriate Adult Response: kind, Ioving, intoned speech

Stage II \

Child: babbling with intonation

Adult: deScriptivé iabéiing

Stage [IT )

€Child:~ naming (actions, qualitiss, etc.)

Adult: simple sentences

. .

Stage IV
Child: telegraphic speech (e.g., "Mom come")

Adult: expansion and modeling and the usé of more complex sentences

Stage V

Child: simple and complex sentences

Adult: cognitive ideas related to causality, comparisons, time, and

questions

Stage VI )
Child: cognitive language and precision in articulation

Adult: reasoning and

B, Implications for Working With Young Children | -

Not a1l children accomplish the stages of language development at the

same ages or at the same rate. Thus, it is important to carefully analyze




a young child's communication patterns to determine which stage best de-
scribes the child's talking. This information is then used to determine
what level of response would be most appropriate for encouraging the young
child's speech and language development:

The following example illustrates how & parent might use The Stagss

in Language Development as a helpful tool in appropriately matching verbal

responseés to their young child's communication attempts.

Typical utterances of Jessie, three years of age, include "Me do it"
and "More juice." The parent notés that tii6s6é utterances represent tele-
graphic speech which is characteristic of Stage IV. Thus, t?g parents &
concentrate on providing expansion, modeling, and compléx sentences.

Providing expansion means acknowledging and réinforcing what the child

says. BExpansion usually involves repeating the child's thought in a complete
sentence. For example, in response to "More.juice," a parent may say "Oh,
you want more juice." ]

Modeling involves increasing or extending the child's vocabulary by
adding new ideas and new words to his or her idea. For example, in response
to "Me do it," a parent may say '"You want to mix the Kool-aid. Here's a
big spoon."

Appropriaté language modeling and positive reinforcement for the child's
communication efforts are extremely important for language development.
Strbng reinforcérs include such things as attention and positive reaction

. to what thé child says.
C. References

Simons, A. Language and Hearing. In L. Connor. Speech for the Deaf

Chiid.v Washingtoﬁ D;é.i The Alexandar Graham Bell Association for

the Deaf, Inc., 1971. ’
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Chomsky, N. Aspscts of the'Theb;yig£A§Ynfax.; Cambridge, Mass.: M.I.T.
Press, 1965. , )

Lewis, M. Language, ihéughtrénd—PérSOnaiit& ig_infancy and Childhood.

New York: Humanities Press, l963.

McNeill, D; Developmental Psycholinquisties. In F. Smith and G.A. Miller

(Eds;). The Genesis Qf_ianguagéj Cambridge, Mass: M.i;T. ;ress, :
1966.

Ményuk, P. Suntences éhiidféﬁ'ﬁgé. M.I.T. Res. quograph #52. Cambridge,
Mass: M.I.T. Press; 1969. : " .

McLean, J. and Snyder-McLean, L. A Transactional Approach To Early

Communication Disorders Series, 1981;
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FORM C
SAMPLE INTERVIEW QUESTIONS

What is your name;f

What do jou enjoy doing most?

What are your interests or spare time activities?

7

Will you tell me about your family?

What have you beén doing in the past few years? :



Form D

IDEAS PARENTS IIAVE SUGGESTED

COMMUNICATION :

*

"sharing thouglits, ideas and feclings"
talking <
receiving and .c\wlm;- ’
listening
- sharing thoughts
feelings
gestures
signe
Facial expressiony
body Fanguage
‘understanding o
two:peopie - back and forth

[Nl
Q<
(1]
(a4
pte.
c
0!
o
[
[}
0
~
[]
0.
0

[}
7]
e

e
3
<

]
-
<

touchinyg

LANGUAGE :

* - mitual code or system to communicate ) ] ]
- tool to communicate - - verbal (words) voicé - written
- culture and environment - using symbols (sign or oral)
- complex process - differvnt languages
- reading Eng Lish
- vocabulary ;ﬁ'p‘lﬁi ih
- grammar - teench
- origin : Vlvlnlmusc
-  Sounds Japanese .
- slang Siyu Language - handq

. - parts of spovch ' - common words or signs (same)

- meaning . - alphabct
- tone or pltch - sequence .
- word order - qullink

- formal

SPEECH:

* - act of talking - ' ' B
- tone
- pttch o

- articutation

- pronunciation

. inconation
- inflection
Exampie from the dictionary of the difference

(D I QI

e i el
0l
cti
H"
:3
[+ B
B
-
o
Hyl
cti
o)l
(02
[« N
e
H
H
(1]
2|
1)
o]
0
(1]
o'
(00
cti
5
[0}
(X0
o

speech and language

"He couldn't understand the speech of the native's because

it was in a foreign language."

— o

* = preferred definition

o : 10

ERIC

Aruitoxt provided by Eic:



Vocaliiaiiéﬁié——-'f-fskinda loving,

STAGE I
0-6 mo.

__Antoned speech pstterns|

Babbling with ——3 Descriptive labe - -
intonation

Naming (things, actions, «——— Simple

STAGE IIT
12-15 mo.
1 | AN HAS THE
aﬂa‘-'“&*l .

K 5.

qualities)

sentences

ing {object presen
STAGE T |
2 yra,
YOU WANT THE BAI
TLL THRoW (T TOo
You! ,

Telegraphic Speech ¢—-b Expansion and
77474ﬂ-odolig§ntggé:glp1q

PLAY BA
WITh MBS

Simple and complex ¢—— 3 Cognitive lang-
sentences

~

AFTER WE FINISH
LIUNCH,WE Wil PLAY
BALL! —

'3‘ (

uage, e.g., causal-

127

ity, questions,

Cognitive language ¢—=——3 Ressoning and
and precision in deduction
articulation




_Form E ~,2

STAGES IN LANGUAGE

DEVELOPMENT

i e Y| ouUT iIN P e | 0OU.T
el AT P N s
-/ Kind, \'\ _{,{ vo«;anza;g lgesctiptiv& S “" | Babbling
./ loving,| "\ - i ltions_/ \ labeling Y. - //\ with -
i intoned ?*f PR i Tt (objggtﬁ:i /.>\ —3 5_3/ \intonation
i speech o \Lvi 3 ! _present) -~ COIE S ——
=€ - ~ Q s A A
wtterns}r e o ‘ 8
. - T N/ i 7
b / -J/ .
ST AEE L siAEE 13
- 0-6 Months 6-8 Months
Y . _'..7;.;
0UT 1IN : ! | T ——
s = ° g1 o
Naming Expansion N r,<<, Telegraphic
(things, | and modeling | >=."" " | ] speech /
actions, [\ and‘chuplex | i K
qualities sentences -~ ¢
N — ~
<5
!
STAGE 11T STAGE 1V
12-15 Months | 2 years e i
— - o 7 2
S oew T iN /.-” 0UT
- ‘//'. ""A - ] ] . 7 t~— - ,;—- e e o = \
4 (- 4imple and fRessoning K V7 fcognterve
N ) S complex __and_ \ language
e.g. causal-/" - 7' ' N sent_ggg:es deduction | amd
tty, ques- R ! \.| precision i
cions, R articulatio
compar isons i . L
e .7 B /
l LV s
STAGE V , STAGE VI
-~ ) ‘
3 Years i 7-8 Years



Age

0-6°
- months

‘ [—

6-12
months

18-24
months

Form ﬁ

'LANGUAGE DEVELOPMENT CHART

Receptive

responds to quiet volice

(calms or soothes
child)

1{stens snd looks at
speaker

tﬁbr

localizes speaker by
watching 1lips and mouth

1istens to people talking
(turns toward and attends
to Sbiikér)

generally localizes en-
vironmentsl sounds (turns
hsad towsrd sourd)

gggorsunds namés of
things
urﬂersiands simpio )
directions ("Couo to
Daddy”)

understands simple questions

understands names of large .

body parts

begins_to group objects
(animals, clothes, food)

follows two consecutive

commands

aware of pronouns and

verbs ("Give it to her:.”
Bring the ball to mS.”)

can follow two to three
related commands ("Take this
book and give it to Duddy.")

understands complex sentences
("After we eat dinner we will

_play ball.")

Pt |
0
-

- uses crying-and cooing to ex-

pron Pleasure and pain

vocalizes to his name (coos

or gurgles whsn addrauaed)
plays Pit-i-cike and Peek-a-

. boo-type games

begins using first words

with -onnilig

uses and mtttos more words

Anstead of gostnrea

respords to musi ¢ by voea 2ing
(babbles or coos) ?clii
uses more consonant sounds such
as N, T, D, and H

imitates onvlron-ental sounds
(cars, planes, stc.)

begins nsing shplo sentences
("Ms go:")
uses his first name (refers to

self by name)



24-30
months

30-36

months

36-48
months

48-60
months

Form F (continued)

Receptive
understands several action
words, auch as eating,
understands function
type questions ("What
do you wear to bed?")

e

verbs, adjectives, and

prepositions
is curious why and how

things work
remembers things from

recent past

enjoys listening to
longer stories
understands that words
can. have more than one
moaning ("Do you hear the
dog bark?* "Let's feel
the bark on ths tree.")

knows common opposites
(big, littls; hard, soft,
heavy, light, etc:)

can classify a group of -

. objects into basic categories
(foods, animals, clothing,

stc.)

<

Expressivs
uses iéiééiiﬁﬁié'ﬁﬂiiéés. sucé
as, "Ma go home.”
asks for help, if needed

talks about hiz experiences

- uses plural forms

- Plays with rhysing words and

sounds "

asks lots of questions

uses more than one complete
sentence to express an idea
uses his talking to control
others. ("I want a cookie now,")
may have soms normal
(repeating sounds,
whole words)

nonflusncies
syllables, or

uses more complex ‘sentences and
question forms
may still exhibit some nonfluencies



Form G

NORMAL LANGUAGE SAMPLES

»

1,233;* up - oh ta = oh ya ta - a ma - eee eee -mam - a ya - a 111;
more - ma-ma - hum - yum - ya - ma jana - ma - ha ha ha < bye

Z years °

6 months: I want a piece in my purse - Coll c1imbing way up there -1
want_a piece -~ Coll; let me neet it Thanks., - Button this -
What7 - no -my dolly g0 - you my mutter - Do dat - dig = I can
do it colleen - okay - 1 put it away - puffet - a puppet

2 years .
10 months: I can't know where it is - Here hold this -1 got five dollars -
1 got twenty five.~- Look at Mickey Mouse ~ 1 got it - Hey, will

you get me a pen to write - I want to write in Daddy s chair
with crayons - this is crayons, but not penq, I can't write on

’
v

3 zears

8 months: Thts is grandpa s 1etter - Could you get that - your busy right
now - eyes nose and a face = and a hand and a - whosge is this

1etter - would you push up more - could [ stand up and do it -

it 's hard for me to write - I covld do Sumpin like sit on it

é:xsgzg'

( -

2 yedrs

2 months: I) wanna hear Debbie - 1 want’ up - going ntght night bed - I want
)Jrandy up - I want little yamb - thank you - Mommy pick me up -
‘I'll have a ride - no; I want another bow - I want bow =~
mama up - oh, oh - I want dat = I want dis - I wanna ride da piggy

2 years
10 months: What's a matter = those we don't need -1I'm going to throw this

ball - move away from it - Cammy, you can't ptay - I wanna go \
bake a cake - could I play with the toys upstairs - I need a
measuring cup - I want to gét out of here - baby wants his milk

5 years: I wish we didn t buy no Becky doll - we11 we're going to have a
fire drtll on that bus - know why we're hav1ng a fire drill - if

there's a real fire, we go in the back door cause that's the
safest place - what has ten legs and an elephant eats it - a mouse

3 months: Mom do you want me to show you that I like this kind of cherries -

Now you gave me to much milk - I'Il throw that in the garbage - I

thonght there wouid be lots of catmeai - Mom; I wanted more than
this - everytime I stir lL, it starts spilling - it! s getting orange

5-months: Mommy straw - bending straw ~ huli, mine - no, Caroline do - Helen

come to Carpline house - Mom,.all done - see, fall down - no more -

Mommy toy - up high potty - I go potty - Daddy pick up big one -

more - huh, come out - No Mom - more - in a minute - my spoon - no

\ 137 -
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Form H-1

MATCHING STAGES OF LANGUAGE DEVELOPMENT -

STAGES
1. Child begins using simple sentences:
2. Child vocalizes to his name. B
3. Adult uses intoned speech pattern N

4. Adult uses simple sentences.

5. Adult uses reasoning and ﬁéadéfi?ﬁi.

6. Child talks ‘about experierices. -

7. Child use3 crying and cooing to express pleasure and pain.

8. Adult labels objects.

9. Adult uses more complex sentences.

10. Adult uses more cognitive language and quéstions.

11. Child uses names of things (labels).
: o

12; Child uses more complex sentences.

,

Determine the stages of language developiient.reépresentéd on the language
development chart.
4

[y
|
'}
4




Form H-2

MATCHING STAGES OF LANGUAGE DEVELOPMENT

STAGES

"Child begins using simple Gentences.

f—
.

. v

<

Child vozalizes to his name. : i3

N
.

Wi

Adult uses intoned speech pattern . I

4. Adult uses simple sentences.

5. Adult uses reasoning and deductions. . . VI

6. Child talks abouf experiences. . . v

7. Child uses crying and cobing to express pleasure and pain. I

¢ ——

8. Adult labels objects.. - , I

9. Aduit uses more complex sentences. v

10. Adult uses more cognitive language and questions. v

11. Child uses names of things (labels). I1I

12. Child uses more complex sentences. - VI

-

Determine the stages of language development represented on the language
development chart.

N

v . 13;
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SESSION II

HOW HEARING AND TALKING GO TOGETHER




iS ﬁinutés
15 Minutes
30 Minutes

60 Minutes

Homework :

Z1o-

AGENDA II

Introductions

Questions from previous session
"Unfair Spelling Test"

Parts of the ear: related problems and
treatment

Otitis media: symptoms; medical 1mplications,

testing, educational implications

Remind participants to bring a 1ist of
samples of their child's talking to
Sessions III and IV.

135



SESSTON I

arts of the far
(30 minm)

To be aware of the thres
main parts of the ear

To be avare of the
function, problems,
and possible treat-
ment of the different
parts of the ear

o
Record player and
record "Getting
Through" by Zenith
Radio Corp,
6301 Wy Grand hve,
Chicago; IL 60635
Paper and pencil for
all participants

"et's iook inSide"' '
CFRrm I)

Large Ear Chart

"Parts; Problens,
and Treatment"
(Form J)

Presentation by audio-
logist

HOV-HRARTNG AND TALKTNG GO TOGETHER
AGENDA CBECINE  WORIAS/MDONS ACTIVIRES/PROCEDIRES EVALUATION
itting Further Acquainted | To got to know each | Tel1 somothing about
With A11 Participants. | other better yourssl! that happened
*in the Class (15 min,) in the last few weeks
Nestions Fron Previeus | To clarily information * | Soieit questions fron
Week (15 min,) alréady presentad participants
Un‘alr Spelling Test" | To semsitize partici- | Tape reconder and | Play recondng of spelling
(30 nin.) pants to the implica- audio cassette test o
§;§?§co?tplld rearing Tape "Undéréténding Have participants writs
T The Hearing Inpatr- |  thelr anvers _i
i VL e sapessions ater 5
s o each section of test '
Special Flavors .
P.0, Box 562 -
Dayton, OB 55i5 \

"Parts, Froblems,
and Treatpent”
completed by
participants

(Form

R



SESSION 11

0 0 0 G 6 T

(contiriuad)

AGENDS

v OBJECTIVES

 MATERTALS/HANDOUTS

ACTIVITTES /PROCEDIRES

BUGOTION

Otitis Media

(36 min,)

To deve10p trderstand-
ing of the naturs of
otitis media

Tofdevglp'p awarengss
of symptoms of otitis
nedia

To develop awareness of
importance of medical
attention for otitis
media

To develop awarensss of
testing procedures
for identifying otitis
media

To develop awareness of
treatment procedures
for otitls media

To develop awarensss of
poténtial lorg range
educational implica-

tions, particularly
language

Fraquency Chart(Fornl)

Pwmﬂsu',
Understanding Otltls
Yedia - Burrodghs-
Wellcoms Co,
Research Triangle

Park; NC 27709

Tonsi1lectony and
Adenoidsctony -
Starkey Laboratortes
Box 9@57

Starkey Laooratories

Box 9457

Minneapolis,; M
550

Hearing Health
Otitis Media
!Atlcon _

P,0, Box 1511
Unton, M 07083

Other_appropriate
pamphlets

0o discussion of middle

gar problems and their
implications including

participants sharing

experiences, questions

; and concerns




A. Basic Concepts

-15-

SESSTON IT

HOW HEARTNG AND TALKING GO TOGETHER

-

1.

2.

8.

The ability to hear well is critical ‘to language acquisitions
Tnformation on the three parts of the ear, related problems and
treatment is included on the chaft, "The Bar: Parts, Problems,
Treatment."

Otitis media, or the presence.of fluid in the middle ear, is one

of the most frequent causes of conductive hearing impairment in

the preschool years.

Repeated bouts of otitis media are common in young children usually
under age 6 and occur more frequently in winter than in sumer.
Symptoms of otitis media may include the following:

-ear infections (draining ears/ear aches)
-fever
-mouth breathing

-tonsilitis
—rubbxng/puiilng at the ears

-inconsistent response to sound

-use of gestures rather than verbal expressions
-need for radio and TV to be exc6551vely loud

-inconsistent behavior on a day-to-day basis

-irregular sieep patterns

-dlffxcuity recogn:zzng environmenta1 sou.ds

Zdifficulty locating the source of sounds not in line of vision
-inability to follow, or attend to, stories read aloud
-balance problems

-distractability by outside noises o
-frequent need for repetition of directions and information

Impédéncé audiométry is a very effective screening procedure for

identification of otitis media.

Prompt medical attention is exfremeiy imporfanf for young chii&ren
with recurrent otitis media.
Recurrent: otitis media in the first 6 yéérs may lead to iAnguagé/

learning difficulties beyond the pre-school years.

14§
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“ Form Y p.3

What does the doctor see when he looks in the ear? Can a doctor tell i:
my child has a heaving loss by Tooking in my child's ear?

Should 1 take my child to an car ductor o sea if hebhas a nerve loss?

Can a dozlor éperacé on my'chii&is ear éﬁd;ﬁéip him?

These questxonq and countless others liave come from parents upon find-
ing lhat théir child has a learing loes Thése are gbbd questions and they show
that parents havé been Lhinking about their child's problem as well as any poseibi«
solutions to the problem. | - ‘

Now lot's talk about the ear, the anatomy, what the ear looks like,
and how the car works or how you hcar: We hope in describing the ear and its
function that we will have answered some of the questions you too have been

askinu.

The ‘ear is divided into three parts: The OUTER EAR, the glﬁbLE EAR,




Form I p.4

The OUTER EAR (Sce # 1Y 15 the portion ol the ¢ar which you can scc,
When you ask a young child to shov you his ear, he will reach up and touch Lhe
OUTER EAR, . 1

Another part of the cuter ear is the ear canal. This canal is like a
tiny tunnel. 1f you look into the ear; you would see one end; or the¢ opening,
of the tunnel. Although this tunnel is only about one inch iﬁﬁg; i is difficult
t? see the other end without an instrument the doctor uses: Wax which is made i
thé ear canal protects the ear. One should avoid using hard objects, such as Q-
tips, etc., to clean out the. canal. 11 vou sce your doctot regularly lor ear
check-hﬁe,.théié ts no need to worty aboul too much wax in the ééf;

Sometimes a child will fall on hi& éar WﬁileLWLannk hxs/hearxng ald
‘and you may notice redness; a small Lul, or some bleeding at this opening: It is
important to see your doctor so that he can instruct you whee the child will be
able to wear the earmold again; /

The other end of the tunnel is covered with a véty/khin skin or membrane:
This membrane is called the ear ‘drum. (Sec 1 2) when the doctor looks in the ear
with the light, he tan)é \f\e ear drum. 1ts color and shape tell him if the ear
is healthy or if there is an ear infection. The ear/drum is the dividing tlne
_between the outer car and the middle car. -/

7
/

’iﬁe ﬁibbLE EAR (See # 35 is a éﬁ;ii hollow or cavity about the size
of a Benn. In ‘this cavity asre three small bones Ertquently called the hammer, Lhe
anvil, and the stirrup bones which are hooked together to make a chéin._ The first
bone, the hammer, Louches;the eardrum and,the second bone; the anvii. ihé anvil
also touches the third boné, the stirrup. The stxrrup fn turn rests on the second
membrane. This second membr ane d1v1des the middle car from the inner ear and is

called the 6vai~windgg.
/ .
There is another opening into the middle ear, a tube from the back of

14
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Form I p.S

the noge which travels to the iniddle ear. This is (alled the Pus&achxan tube;

One reason why che very young child iq more susc;p')ble to caraches and 1nFeLLlon\

18 because this tube is a direct route for. a runny nose to travel tov the middle
éqr. Ear infectfons occur in the middle ear. Now, thanks to new medicines, ear-

The INNER EAR (See # 4) is;imponaﬁ;c for two reasons. The. tiny snail
shaped cochlea encasged in bone is filled with fluid and contains thousands and

thousands of nerve endings These nerve endlngs pick up the’}nundq we hear and

.send thetr message up the auditory nerve to the brain. Though we hear sounds
with our ears; it is in-the brain that unaérSCanding of the sounds takes place.
The three other circular rubes (bee A. ) which you see in the drawxng

are called che semi- circular canals Thesé also conlain tiny nerves which hcip

us keeﬁ our balance.




. - : Form I P. 6

There are two ways for sound to travel (o the brain. one way is:by

AIR CONDUCTION. 1 there is a.sndden, loud hand Ci‘p, this sound (fﬁVéis

r7] /

-

- through the ear canal to Lhe enrdrum The eardrum vibrates and carrics this sound

to the three little bonés in the middie ear: This chain of bones céfiiés the sotnd.
to the nerve in the inner car. As the nerve is excited, a message is carried
along the ébaiééiy nerve to the brain where we “hear" this loud clap.

3 1f we have heard a hand clap before, and know what made the sound; we )

will understand what this sound means. [ we have not heard the sound before, it

will merely be a noise that is not familiAr to us. Therefore it is neccssary that .

a child not only hear sound but understand jts mean ing .

We also hear Eﬁrough BONE CONDUCTIQN} This means Lhat sound also is
absorbed or conducted through the bones of our skuil. If you hiin wiih ;ouf mou Lh
closed, and a finger in each ear, the sound you hear is boneé conducted: As we
conduction. Other people iistéhing to us talk hear our voices oﬁly through their
air conduction mechanisms. This is why you think your voice sounds strangeaon
a thpe récbrdét You are used to hear1ng yourself by both a1r and bone coqduc}ion;
Liscening to a record, you hear y0ur voice only by air conductton and therefore
.1t sounds different. 3

The ear is a remarkable. complex organ. A grand piano has 88 notes ‘and
it ts Béiieved that the inner ear, approximately thé size of a pza, 'is sensitive
to about 20,000. .

It is most importént as parents of deaf children that, your child's ears
iié kept healthy. At the first sign éf an eat;che go to your doétéiﬁiﬁﬁédintéiy.

" A child with a hearing loss néeds to bé;seen regalarly by an otologxst an ear
: doécor; He will tell you how often thése apporntments should be, .




T Form I p.7 .
-
SUGGESTED READING ON ANATOMY (
iThe Ear and How It Works'", by Francis L. Le&erer, M.D,
| | s
1f You Have A Deai Child p: 63-71 -

Illinois Annal School for Mothers of Deaf Children
o " T

Availablé in Home Library
"AﬁiEomy.and Physiology"”, by Haliowell Davis, M.D.

i
'

Hearing snd Deafness - A Guide for_ Laymen . o o
- : Edited by Hallowell Davis, M.D.
Peabody College Library
Sound and Hearing .
Life Science Library o ) -
Time, Inc., New York Peabody College Library
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PARTS
PROBLEMS:
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PARTS:  (QUTER EAR

ROBLENS:  Possible Hearing Loss fron:
Wex; Atresta; Swinner's Ear,
Foretgn Objects;

 msney, edfeation; Surgery,

):ERIC Remvat of forefgn objects:

NIDDLE EAR

Possible Hearing Loss from:
Fluid; Ruptured Ear Drum
(scer tissue), Disconnected
Bones, Tonsils; Adnoids
(blocked eugea.nian tube),
Allergies -
Medication, Surgery (Tubes,

i

INNER EAR

“‘SLAVA|

Possible Hasting Loss from: .
Damaged Nerves, Meniere's Dis-
ease, Neningitis, High Fevers

(can be related to childhood
diseases)
Amplification but no medical

treafment,
|

1

-
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-Form K

Frequency in Cycles per Second
/ Lo

125 250 500 _ 1000 2000 . 4000 8000

r

| Hbar§ g Loss in dB (re: ANSI 1900)

Northern, Jerry and Marion Downs, Hoaring in Children, 2nd edition, William &
— ——  Wilkin Co., Baltimore, Maryland, 1978, o
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SESSION IIT

HOW TO HELP YOUR CHILD LISTEN AND PAY ATTENTION




5 Minutes

10 Minutes

15 Minutes

30 ﬁinutés

30 Minutes

30 Minutes

AGENDA TIIT

Introductions

Questions from previous sessions and review

definitions for communication, language, and "
speech :

éommunicétibn Game

Discuss communication game and nonverbal
parent techniques to help child tune-in
to parent's talking

Show "Rules of Talking" (Slides 1-40)
Discuss verbal techniques parents can use
to help child tune-in to parent's talking

Role Play



snss' 1

HOW 10 HELP YOUR CAILD-LISTEN AND PAY ATTRNTION

AGENDA OBJECTIVES MATERTALS/HANDOUTS ~ ACTIVITIES/PROCEDURES EVALUATION
Getting Furthér Acquainted | To get to know each’ Tell something about
With Participants in the | other better yourself that happened
Class (5 min.) S in the last week
L To clarify information
Questions From Previous already presented
Week and Working o o . o
Definitions (0 min.) | Review of definitions | Chalkboard and chalk | Discuss definitions and
for commnication, record on chalkboard
language and speech / g
Comnunication Game To becone_avare of Tinker Toys Participants break up Participants re-
(15 min:) the problens tnto teans of 4-6 1ating personnei
/ encountered in "Comnunication Game people experiences of
comunteation Guidelines" o comunication
(Forn L-1) Play the game for 10 game to the ex- |
i} ninutes, Refer to periences| of B
Tean Numbers "Gii{de] fres" young ‘children |
(1-16) (Forh L-1) learning language

15,

Discuss probtems and
frustrations en-
countered by each
participant

Encorporate the follow-
ing ideas:

“What would have made
the game easier?

-How d1d the various
tean members feel!
Why'? -

-How did you feel
about the time limit?

Relate this to pareit and

young children with coi-

munication difficulties

15
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HOW-T0- HELPYOUR CHILD LISTEN AND PAY ATTENTION

(continued)
KGEND& OBJECTIVES MATERTALS/HANDOUTS

ACTIVITIES /PROCEDURES

EVALUATION

Key Céﬁﬁéhéﬁﬁérih Ehé,,
Communication Process
(30 min.)

Techniques for Fostering
Receptive Language
Skills (30 min.)

To develop understanding
of who and what are
involved in the pro-
cess of communication

To becone aware of non-
verbal techniques
parents can use to
help their child tune
in to the parents'
talking

Chalkboard and chalk

impbr;ance bf_éomi
muricative Inter-
action (Form L-2)

Signals Important
for Tommunication
(Forn M)

o s e nfn
Know (Form )

Learning About Ob-
jects and Events
- (Forn 0)

Check-List of non-
verbal communica~
tion (Form P)

Carousel slide projector
and tave recorder for
"Rules ~f Talking"
(Form (: siide present-
ation .iids 1-40)

Verbal. Cor .adc tion
Ltst  (Feim )

Invite audtence inpit
8s to vhat are the
basic ingredients
in the communication
process

Record on chalkboard

3 to what techniques
they use to secure
their child's atten-
tion

Record oni chalkboard

Show sitdes 1-40 and
discugs first 3 parts
of "Rules of Talking"

Cotpare partici=
pant's 1deas

-0~ )

Conpite partici-
pant's input



SESSION 111

HOWT0-HELP YOUR CHILD LISTEN AND BAY ATTENTION

(cbhtinued)
AGENDA OBJECTIVES MATERTALS/HANDOUTS ACTIVITIES /PROCEDURES EVALUATION

Reinforcing Parent
Communication
Techniques
(30 nfn.)

To practice verbal and
non-verbal parent
skills

Flour Food Coloring
Salt  Meaguring Cup
Bowl Water

Spoon

Plajdough Recipe:

! ewp Flour

1f2 cup salt

3 Tosp, water
"Activities"

Chalkboard/Chalk or

Overliead/Peis

| "Listentng and Taiking"

(six months to. one
year) Torm §)
Learning Language One
to Two and a Half

Years (Form )

 Partldpants af11 plin

vocabulaty, concepts,
and sentences that

they want to highlight

during playdough ex-
perience.

Tratners will list ideas
on chalkboards or

overhead.

Two voluntee; a
playdough. K
tine each o e
audiencs wil. K

to talk : a3
happening fr, :  exw
perfence.

Following accivity dis-
cusston will oceur
Guide Questions:
~How did we do on
- bringing out the

concepts, vocabulary,
and sentences we
mentioned we were
going to stress?

-What other aress vete

Brbhghiréhf?
~What other areas
could we have brought
out that we didn't?

List of voesbiilary,
concepts, and
%EHCEHCEB

Audience partici-
pation N
Q
b
|

6
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, | | SESSTON 111
HOW TO HELP YOUR CHILD LISTEN AND PAY ATTENTION

A. Basic Concepts . .
1. Key éompbneh£s of communication ineclude:
(a) Who's involved - a sender (6he who_gives a méssage) and a
réceiver (one who receives the message)
(b) What's imvolved - process of turn-taking
2. Two concepts th;t are important iﬁbééﬁaihg a message:
(a) EEEE is béing:sent - verbal communication
(b) how the message is taing sent - non-verbal comm;nicaﬁion -
3. Techniques foF improving parent's non-verbal skills. to encourage
child's attention: |
- Be ciése to the child

Look at child

- Use facial expressions (dramatic)
- Use interesting intonation (most important feature)
- Use gestures ’ .

Use touch

- Convey warmth and acceptance
4. Techniques for improving parent verbal skills:
- Talk about the here and ﬁéﬁ;
= Talk about the obvious
- Talk for the child -
= Put the child's feelings in£o,wofdé
= Usé names of things
- Usé short simple sentences
- Talk about what you;ré doing

- Use repetition i6s .
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FORM L -

COMMUNICATION

GAME

Team Members:

Runner
Looker
Build ¢
Captain
observer

Looker - Assigned to remain in room with model: Meets with
- rumnér uf his team outside door of room and describes
model to him.

Runner - Relsays this information to builder: He may use
language and gestures but may not point to building
pisces.

Builder = Tries to conmstruct model from informati . siven by
ruonec.

Captain = May viéw modél 5 oftén as he wishes and then may
only say to bu.ider, '"Right" or '"Wrong" or "Stop'.

Observer - Member of é,diffétént team who sees that rules

are followed.

Conferencs - Members of a team may call for a team conference.
At this time, &ll membérs may meét in the hall
and discuss the project. At the end cf confer-
ente, each member returns tc hig assixnusd post.

¢ = 1) Minures

2t the end of 5 wrinuteés; announcement will Ea made that
5 msinutes vemain to cu-»lete project,

148,




[mportance of Communicative Interaction
Interaction: . \

v Parents commumcate
with'child

iChﬂd attemptsto | b
communicate with parents  |= Communication

€ — 1T wmxOog)| -
i

« Parents are sensitiveto
childs communicative intents

 Parents respend to childs
commumcatlve intents

Communlcatlon ﬁ Language

From: Project SKIMI; 1975
Vsual Alds to Accompany Project SKIAHI

v )’ Home Hearing Ald Progran
ERIC By: Steven H. Viehweglbb



Signals Important for Communication

_;,; 77:, b _06 v

Two main types of signals $ ¢ % r
A S
ij "SI» °0} 0$° P &

% e F. $ d ¢
washer |

&

o

How does the infant or young child know
which mgnals are important for communication?

Combmmg the slgnals with meamngful events:

Comforting

Bathing ..

W mIoy |

- RIFAL, 1975



How does the infant or young child know which
communication signals are more lmpbrtant to pay

attention to than others?
% intonation or voice melody
% facial and body expression

% repetition

% simplicity
% looking and talling directly to the child

N mIXog:

From: SKI*HI, 1975

170




in the Environ

v v |
_' - o . _ o 7 - - |
Learning About Objects and Eyents |

ment

" How does the infant or young ohild know g}

abjects and events are Important?

B Péfentsﬁrawﬁig B
Attention to Objects and Events

From: SKI*HI, 1975

173
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Form P

Checklist of Non-verbai Communication Within Utterances

_Parent | Close to | Looking |Facial Interesting | Gestures ] Touch Conveyance

Ptterance] Child at Childs| Express- | Intonation of Warmth
ions and Accept-

— ance

22:

Percent
of total
reShdﬁééT

e

* Parent advisors should remind parents that when they are providihgﬂé@wcb?¢h§?irr
stimulation or teaching a specific auditory skill; 1Qbkihgwdjrkct1y at the child
may not be necessary, From Ski*H1i Manual

175




Form Q

THE RULES OF TALKING

) How to-Get-and Malntain the Child's Attention

<

1. Get down on the child's level, as close to his errs as possible.

2. Let your fidce and your voice tell your child rhat what you are
doing is interesting and fun.

3. Let the child actively partici,i .. Languap: is best learncd
while doing.

4. Tonc into the child., Talk about what interests him.

What to Taltk About

. ‘Talk about che HERE AND NOW.

2: Talk abont thie sbvious.

3: At time, talk for the child.

4. Put the child's “colings into words.

1. Fveryihini has a name: Use a name.

2. Use short simpie sentonces.

3. When vou = . uingle words, put them back into a Sentronce.
4. Use natural gestares when you talk.

-5. Tell, then show the child what you are doiny.

7. Give the child a chance to show that he understands.

How to Help a Child use his voice to make sounds

1. Imitate the child's rcpeated movement and add voiced sounds to
go along with -the moveiment.

2. Vary the sounds you make to the child. Make it interesting for
him to 1isten

3. Cive the child a chance to use his voice. Be a listener ag well
as a tralker.

ERIC

Aruitoxt provided by Eic:



Form Q (continued)

How to Help a Child usc his voice to make sounds (continued)

4: tmitate the sounds the child makes.

5. Reward the child when he uses his voice.

How to Talk wiien the child begins Lo use words

1. Reward the c¢hild when he attempts to say A woird.

2. Repeéat the child's word and put it back into a Sentence.

3. When the child uses Lclégraphic speech, repeat his thought in
a complete seutence.

4. Exﬁand the child's vocabuiary by adiding new words.

5. When thé child uses incorrect 1 anguage or speech; fepeaﬁ it
correctly.

6. Leét the child hear new sentence forms.

7. When the child cxpresses an idea, expend his thoughts by adding
new information. '

Sue M. Lillie, M.S., Head Teacher

Mama Lere Parent Teaching Home
Acknowledgement ;

The teaching Stall

Mama Lere Pavent Tcaching Home

speech Center, Nashville, Tewn.
Supported by:

The Ui. §. Office of Education
through Grant #£G - 70 - 4709 (618)
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11.

Form R

VERBAL COMMUNICATION LIST

Parent responds when baby cries with reassuring vocalizations

(talk, hum, coo) instead of using pacifier, bouncing baby, etc.
When child babbles, parent imitates and/or expands babbling,

When child makes repetitive bodily motions; parent adds vocatiz-

ations to accompany child's motions.

When parent communicates to child, parént initiates new babbling

for child to hear:

When par~ - “-alks to child, parent discusses meaningful, daily

activitr=c =° thild (obvious '"here and now" activities);

When parent communicates to child, parént talks about fun things
that interest child (take advantape oF chiild's natural curiosity),.

When child expresses communicative intents (pointing, looking,

tugging, vocalizing, etc.), parent responds with simple language.

When parent talks to child, parent uses names of things rather than
excessive use of pronpuns or pointing:

’

When parent directs conversation to child, parent uses short simple

sentences rather than long complicated ones;

When parent communicates to child, parent allows child a chanca to
take a turn (makeé a communicative cxpression). :

When child communicates Lo parent in any way, parént reinforces the
communicative attempt.



“Why babies learn to speak

Form S

LISTENING AND TALKING
. Six Months to One Year
(Your Baby & chiid - Penelope Leach) -

This half.year is crucial to babies’ language development despite the fact that
many will not produce a single recognizable word before their birthday. Babies

learn language long before they can speak it. First they must listen to other

people's words and learn to understand what they mean. Only then wili thaey be
able.to produce meaningful words of their own.

The importance of a baby's listening and understanding is often underestimated

because we tend to overestimate the importance of babtes own word production
and try to force babies to produce word-sounds by imitation. But just saying
8 word or two is not useful langusge; we are trying to bring up a person; not
8 _parrot. So try not to confine your interest to listening for sounds which
sound like words, saying words for your baby to imitate, and identifying his
or her first real words. Concentrate instead on giving the baby lots of talk
to listen to; plenty of opportunities for rrasping the meaning of the words he
or she hears and an immediate and pleasant social response to the sounds he or

she makes.

Most people assume that babies learn to speak because they must comminicate l
in order to get what they want or need. The facts do not support this simple
tdea. Babies manage to commnicate with their caretakers for the whole of
their first year without using words. So why should they suddenly feel a need

for them? Wheén they do produce some words they are very seldom:wo: '  which

have anything to do with the baby's needs. He will not first learw <o say
"bisquit" or "come" or "up", he will learn instead the name-labels of people

or things which are emotionally important or pleasurable exciting to him.

Pleasant emotions may be the key to the development of speech. Babies are born
with a built=in interest in listening to human voices and a built-in tendency
to produce babbling sounds of their own. Diuring the first six months, the baby.
comes to associate the gentle; pleasant speech sourids he hears from you with

pleasure and with having his needs fulftlled. When he babbles he hears his

own nois€s as similar to your voice and ‘so those sounds are associated with

pleasure too. His own sounds make him feel pleased and happy because of
their association with your soun-'s and you; 50 the baby is motivated to go on

making more and more sounds, to elaborate his babbling into the more compli- -
cated form we call "jargon" (see p. 263) and eventually to develop actual speech
(see p. 355). . | ,

This is only a theory, of course, but it is a theory which fits many. observable

facts. Deaf babies, for example, babble normaitly until around the middle of
the first year but instead of increasing in amount and elaboration, their
sound making then dies away. It may well be that they stop making sounds be=_
cause they are not receiving the affectionate feed back which motivates mormal
babies to to on. There are less extreme 'es which support this theory too.
One little girl who was born partially ¢ failed to develop sounds be-
yond the babbling stage. Examination - | that her hearing loss was

17;
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Aruitoxt provided by Eic:

Form <, ¥:72

sufficic - Ger off from gentle speech aounds but was not great enough
to cut o . ' angry talk or the zounds of her cwn crying. She could hear
when her pRiels vere cross with her or when she herself was uiserable, but
she chould not hear when they were affectionate or she herseif was happy.

If you listen to the development of your own baby you may well feel that hig
behavior also fitg this theory. Throughout this half year he will do ~!! hig
talking, whether i+ . to an adult or to himseif; when he 18 pleased and ex-
cited or at least happy and content. When he is cross and unhappy he wi. 1
not talk; he will cry. Whenever you hear him carrying on 'conversatios:

witt himself, making a ééund; pausing as if for an =2nswer and then speaking
8g#w1. vou will find that hic noises sound 1ike pleasant, friendly or joyful
specct, but never like cr: ' irritable speech:. When the time finally comes
for your baby t o produce --al words they too will be in a pleasant context. 1f
"ball" is to be hisg fxrst vord {t will not be spoken in angry demand but in
plea.c? comment. [f your anmc is his first word, he will not use it first

as 7 reproving whine but - 2 delighted greeting.

The ¢ivolopment of speech sounds

In the middle of this first year most babies wiii carrv on long babble con=
versations with an adult, m-king a sonund, puzusing while the other person
replies and then answering back again. The baby will continue for as long
a8 you will we on looking and speaking directly to him. He cannot yet talk
to you Lf he cannot see you nor evn respond vacally if you call across the
room,

Mast of the sounds are still single syllable cooing noises. ‘He says "Paaa'

and "Maaaa" and "boooo'' He intersperses them with laughter and-gurgles and
hiccups of délight. tiis conversations arc all joy. 1If he is cross he will

wot talk; craversely, if he will talk to you he is not miserab .

During the soventi month the baby Becbméﬂ,inchASthly on the alert for speech
sounds. Ye begins to search the room with his eyes if you <ail him when you

are out of sight. He will look for the source of the voice on the radio, too,
ready to respond with conversation as soon as he can disc~ver who ts talking:

Towards the end of the seventh montl you will hear elaborations of his own
sounds. The first change ts that he turnds his ¢-oing noises into two syl-
lable "words™" by repeating them. He says '"Alal" and "Amam', "Mumim’' &nc
"Booboo". Cradually these "words" become more separate from éach other,

with less musical cooing between them: Once this happens, usually Yy the

end of the seventh month, there are new sounds on the way. This batch is
more exclamacory and less dove-like: he says "Imil!') "Ajal'™, "Ippi'...
These new two syllabls "words' seem to make the baby increasingly excited

by his own sound making. Onice they are in his repertoire, he will probably
wake you each morning with a dawn chorus of delighted talk in which he be-
haves exactly a§ 1f you wéreé in the room and talking to him. He will exclaim,
pause, speak agair, pause and then say some more, é@d he wiil go for min-
utes at a time, entertaining himself until you choose to go and join in.



During the elghth month most ba“ies begin to take an interest i+ adult
conversation; even when ft is not directly aimed at them. .f your baby

happens to be sitting between you as you talk over his head; that head will
turn. from one of you to the other as sach speaks. He behaves as if your
conversation were a tennis match he was clesely following. But the taik-
ing game is too good for the baby to lét himself be left out for long. Soon
he learns to shout for attentfon. It {5 not a yell that he produces nor a
squeal not a cry: it is a definite and intentional shout. It is often the

very first time that the baby uses a speech sound with & specific communi=
cative purpose in mind.

Soon after the shout, many babies learn to sing. Of course the song 1s not

elaborate: four nores up or down a scale {5 about average. But it 1§ quite

definitely musica. a-° usually get off by your singiag, by music on the

radfo or 'themne ii- on tel:vigton;

"The ninth month usiially produces exciting zpeech developments which all

happen at once. The bsby's forms of speech suddenly become much_more

elaborate, with long drawn out serfe~ ~f syllables being produced such as
"Loo-loo-100-100". At the same tim begins to inflect and change the

emphasts of his gounds, so that Iist: iing parents hear varied sounds sug-
gesting questions, exclamations and even jokes among the babble. Then. the
forms of speech change yet again. This fime ‘he baby does not just add
more and more of the same syllables to what he says: 1instead he combines
all the syllables that he knows in!- tong complicated "sentences" such_as:
"Ah-dee-dah-boo-maa". Once this kind of combinat ion, which is technicattly
called "jargoning", is heard, the baby is on the verge of producing reat
words:

For another month or so you may not_be able to identify any words, but.the

baby  cpeech sounds become so ctearly inflected, so varied and so expressive

that iic sounds exactly as if he were speaking, fluently, but in a foreigh 1lan-

guage. The jargon sounds so realistic that sometimes, if your mind is on
something else when he starts to talk, you may find yourself saying "what

did you say, darling’", forgetting for the moment that he carnot really have
""'satd" anything!

Most bahies produce their first '"real word during the tenth or eleventh

month. We cannot be exact, bécause first woris are surprisfngly difficult
to identify: 'Mummy'" is a good example. When a seven month old baby says
"mum'; few parents will be fooled into thinking it is a real word because
they do not expect a seven month old baby to talk. But when that same baby
makes the same sound at ten months, it is easy to be fooled. .You are ex-
pecting words now 50 you tend to f .d theém among all that babble, and to
forget that the actual noises you +& now considering for word-status are

sounds he has been making for montns.

Identifying first words

There is no particular point in trylng to identify your baby's first words.

It does not matter whether he uses any or not at this stage: His expressive,

fluent, vdried jargon is an absolute assurance that he is going to speak when
he is ready.
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But the stages the baby goes through in griting to words are interesting

developments and 1if you find them so you will help the baby's language
development along. Interest will make you listen carefilly to what he

says. Listening carefully will probably make you answ im with more
adult talk. Being listened and replied .o {s what he most needs for his

speech developmént.

In the tenth or eleventh month the paby is likely to get the ides of using
a particular sound to refer to a particular object, but he may stiii take
a while to '"decide" what sound to use as a name for the object he has

chosen. One child, for example, :sed the bord "bon-bon' when asking fer

her ball: Later she used the word ''dan'' about the same ball. On each

occaston it was clear that she meant that ball and dis not mean anyihing
else; but she behaved a: if all that mattered was to use a word - any old
word would do. After a week or two of this kind of configion, the haby
moves on a stage and starts to use one sound; and only one sound, to crefer
to ¢~ and only one object. But the sound he uses may still not be a

"word” in the adult senge. It may be an "own-word"; a sound that tlc lLab

has invented, and attached to a particular thing or a particular person.

But even if the "own=word" has not the stightest similarity to the

“proper" one, it ghould be counted as a word if you know what he means by
tt. After all, the whole point of ébggchris communication between people:
If you know that your child mi¢ans "bus' when he says "gig'", then he is

talking to you.

li ~ babies learn their early words

§abf- of eight to twelve month: e highly imitative. As well as imita-

i4n. ictions they will often i -e word sounds. Because of this; many
pa:cuts spend a great «eal of .e - ing these months holding objects up
tn front of their babies and saying 'say shce;. shoe; say shoe, darling',
and so orn. This kind of thing, probably d .- mot . do babies vy harm. They

may enjoy i long "conversations" it gives them and they ms; enjoy the
imitating g:me for its own sake. But they w'li not learn to talk that way.

As we said at the beginning of the section (see p. 260), learning to talk

is not a matter of learning to imitate sounds for thelr own sske:

A B§é§ hears a word like ''shoe" over and over sgain in datly 11fe ar the

constant sound in a large variety of statement<. In one day you may
say to him 'Whare are your shoes?"; 'Oh, what dirty shoes!''; '"Let‘'s take
your shoes off”; "I'll put your shoes on': ''Look what nice new shoes'.
T' ~ word ''shoes' is the one oiind which occurs in all those sentences
aud_it fs always associated with those things that go on his feet. Over
days and weeks he will come to associate the sound with the shoes. When
he has made the association '"shoes'" = what are put on his feet; he wittl

know what the word means.

Your baty will probable learn the meanings of dozens of words before he
actually says more than one or two. He will first use words which mean
something joyful or exciting to him. Perhaps he has in fact understood that
word .''shoe' for scveral weeks but has never said it. When you take”h;mrgo

a shoe store and buy him a pair of bright red slippers, his pride in them
as they glow on his feet may be what stimulates him at last to say 'SHOES!"
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) He may have known that the recurring word "Toby" referred to the family
dog; a sudden rush of affection for him, as he plunks himself down beside
him, may etimulate the first use of hi. name.

First words come slowly but underatanding of words goes on a pace. If yout
baby has only used a word or two by his first birthday, don't assume that

he is not learning language. H= ig listening and learnins to understand.

\\Eth of loving talk is the best overall help that you can give to your baby's
language development, but there is talk which is positively useful and talk
which is less usefui:

Talk directly to your baby. A baby cannot pay attention and listen carefully
te general conversation. If he is in a rcom with his whole family and every-
body is talking, he will be lost in a sea of sovnd. You say something and
he looks at you, only to find that vour face i5 turning away to his brother.
Brother replies, sister interrupts with.a half-firistied Sentence that ends in
an expressive shrug, and meanwhi.e somebody else has started a side conversa-
tion and the television has been switched on: Third or fourth childien
especially {n families where the children are born close together, ste often
actually delayed fa their language development because they get so little
opportunitv for uninterrupted one- .0-one onversation with adults. Even

£f you sre coping with a baby, a toddier and a four year old who never stops

agking "wiy'" try to find at least some {imcs when you can talk to the bab>
"AiUe

Dor:'t expect him to learn as much language from strangers, or from a
success.ion of caretakers; as he will from you.. The baby learns the mean=
ings of words by hearing them over and over again in Jifferent seritences and
with varying tones of voice, facial expressions and body language from the
speaker, The more familiar he is with the person who is talking, the more
likely he is to undérstand. Talk from you will mean much more to him than
talk from a stranger. Indeed, even at the toddler stage ‘see p. 356) he

may be quite unable to understand a stranger's words because the accompany-

ing expressions and tones of voice are strange to hiim;

Make sure that you actually use the key labelling words when you talk.

The saby is going to single out lavel-words which continually recar in
different sentences, like that label-word 'shoe". So when the two of you .
are hunting under the bed, make sure that you say 'Oh, where are your shoes?"

rather than "Oh, where are they?'. When the door nceds shutt.ng; make sure
you say "1'11 go and shut the door” rather than "I'll go and shut it". The
child's own name is a vital label for him to learn. He will nolL think of
himeself as "me" or "I"; indeed as we shall sce. English grammar makes this
kirii of word extremely difficult for a child to learn because the cotrrect
word depends on who is speaking. I am 'me'' to riyself, but 1 am "you' to
you. So at this stage, you use his name-label, too. Don't feel embarrassed
because it is "baby talk'. 'Where's i cookie for John?" you can say as you
rummage in the cookie jar. It will mean much more to him than 'where's one
for you?"

13,
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Talk to the baby c , resent so that he can see
what you are talking about and make an i{mmediate conmectign between the object
and the recurring key word. "Wasn't it funny when that cat we saw ran up the
tree?! will not mean nearly as much to him as "Look at that cat. Do you see

her?" "The cat is going to run up the tree. Therae! A cat in a tree. '

Talk about things which interest your baby. Not all your convérsatisn can
bé about tmmediately vigible things, but you can make sure that the sub ject

means something to him. A long story abcut his sister's day at school wiii
m2an very little but the story of the scuirrel he saw in the park that even-

ing may rivet his atterition. Even if he does not understand everything v -
say, he wili pick up the subject matter and, perhaps; the labels for the

things he learned while they were visible, like "squirrel” ro "nut",

Overact. Use lats of gestires and expressions. You can make your meaning much

¢learer to the baby if you point tg the things you are tatking about, indicate
the thing you want him to crawl over.and get, and generally “ham' you mes-

sage a bit. Babies with vocal, outgoing parents often learn to understand and
use exclamations first of all because they hear them used over and over again
and with exaggerated inftections and inflectious excitemeni: '"Gh dear!" you may
say when he falls down and "Up you come!" as you 11ft him from his crib.

Try to understand your baby's words or invented words. You will help to moti-

vate him towards ever-increasing efforts at speech if you can make it clear to
him, by your féaétfgn to his sounds, that you care what “e §5§§;77§h8t ir

matters to ;.ur undeistanding whether he uses the tight word or not; and that
;2u will trr to understand any attempt at ~ommunication that he does make.
Of coursa, this is a subtle message tu try to convey to a ten or eleven morth
bsby, but tue generai idea will get across to him if he sees you taking the

trouble. For example; if he makes z sound and gestir-; towards something when
he is sittiag in his high chair, you might look to wh-rs he is pointing, and

list for him all the things that ¥-u can see which he might have meant. If you
itit the right one hig pleasure as lie rcpeats his "own-word" will be immenie.

If you see him craw)ing around looking for something, using a word uestion=-

ingly, join the hu. Jjor the nameless object. Once again, when it is found;
the baby's pleasure in your understanding will repay the trouble_you have

taken;

Help your baby to use those few words in obviously useful gituationa. 1f you
are playing together and you can bcth see wherz the ball has rolled to, ask him
to.get it for you, When he craxrle back with it you can confirm that he under-
stood you correctly by thanking tim, using the word again; ''Good boy, you've
brough: your ball". If you then play ball with him the whole transaction of

words and actions will have an obvious and pleasurable point for him.

bpnftgcér#éct or pretend not to déderstnﬁégﬂéﬁn;QOrdsV. Correcting him, or

trying to make him say the word again "properly", will only bore the baby. He
does not want to say the same thing again better, he wants to say something

else now. Your corrections will not_have any effect anyway be?auﬁﬁf,?ﬁwa

have seen, he is not imitating language but developing it. His "own-word'
will evolve into something more correct in its own good time but not at your
command. 1If you pretend not to understand the baby unless he says something

1s.
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properly”; you are cheating htm He has ccmmunicated with you, made you

under stand his meaning: He has therefore used a piece of language., If you

refuse to actnowled, . it, you spoil the flow of his language development.

He cannot {ir:itantly produce the ”correct" word, because that word has not

evolved for him yet. 1is "own-word' is the best. that he has to offer

Remember; too,; that it is pleasure; affection.and excitement that motivate

early speech. Refusing to hand him his bottle until he says "milk" in-

stead of '"bah~boo'" will make him frustrated and cross. You are more likely
to get tears than words.
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LEARNING LANGUAGE
One Lo Two and a Half

(Your Baby & Child - by Peneclopc Leach)

underetand and
part of a baby-race; needtng to be

iy Tittle words,; lots of phystcnt contact;
And until thit Lime thieir neceds and wants have lo be puessed at too; lle is

whtninp' What does lie wiiit? s he tived?  Hawry?  Bored?

Toddlers cannot recally join the human race until they can
use language Unlil that time they arc
"talked to'" with special gestures

Unce HE Lh[ld can anlly undcrslnnd und use Bplllh you can diqcuss things

with hinm or_hef. Things tiuit fire theie 10 be scen like that aaughty dog

stealing the ch[ckeqigff the Lahle lhingq thlt are not there but will be,

like Jane whgihttt soon be home from school; things that will never b
"there'" in the sense of being visible like thur4°r or electriciiy or Joy.

Understanding language

Langoage is for communication; for pevple to tilk With edch other. 1t is
nmot just one person szyiny word. A fow geparate words on Lheir owh are not
even very useful, as you will know if you have cvver faced a foreign country
armed with a phrasebook The book will tecll you how to say "where is a hotel?”
but it cannot tell you to understand tlic answer .

§pcnkln,rllé Once he rcnlly understamds, hic will (unman(ch with you. lf
you Lty to teach him Lo fmitate word- ,uunds h(lUIL fie anderstands their
meaning , you are treating him like i parrot; not a person,

Helping your chilc te «reers i 1aag'c5ge

As we have seen, a udby has an inbuilt interest in human votces with a naturatl

tendency to llsten and to concentrate when someone is talking: You can build
on this as you did earlier.

Tatk as much _and 1s often as you can dirvcetly to the child. Look at him

white you talk. Ilet him see your facc and your gesturcs.

Let the toddler sec¢ what you mecan, by matching what you do to what you aeay.
"Off with your shir¢” you say, taking it off over hiz head; ‘'New your shoes"

removing them:

Let the taaaléf see what you fecel by matching what you say with your facial
ekﬁfé991ons. This is no age for teasinp. 1If you give him a big hug while
saving "Who's mommy's gpreat horrible jrubby monster then?" you will confuse
him. Your face is saying "Who's mowmny': porpeous boy!"

Hctp your thld to realize Lhat aill LTk ia commuaniciatlon lfﬁgquigbat away t
vourself without waiting for o response or looking as 1! 1 want one; or if
van dont't hother to answer wher hie or amother gienther o |.ln}l|y spcaks to
Vo hd is bound boodeel that Wi G el aeii i b and s g

Don't have talk as Séckground noise. If you like to have the radio on all

dny, Lry to ke(p it to music unlos< vou are actually liotening.i 1f you are

listening, let him see that you are rocceiving weaning ful commantication from

thie voice bie cannot see. o
- ' 154
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Act as vour oddler'sy interpretee.  vou will Tind it miuch vasier to under-

stand his language than strangers do and i will Tind it much easicr tq
understand you and other members of (e ianily thian to understand stranger:
Help the éﬁfi&ito;uﬁdéfstéﬁdAiburgbVétnll communication: it does not matte

whether he understands your exact words or mot. 1f you do some. cooking; 1e

the table, take off your apron and ttien hold out your hand to him saying,

"It's lunch time now", he will anderstand that his lunch is ready and will
come to his high chair. ¥e probably woiild not have understocd the words
"lunch time now' Lf he had not had ajl those other cues to go with them. n

will leatn the meanings of words themselve* througi understanding them,
28ain and again, in helpful contexts. )
Using Words

. . L4
As we have seen (see p. 264) babies' fir<t Words are almost al. s labels;
£y are names for people, animals or other things thac are important to th
tnce babics have attactied name Fabels to a person or an animal or (wo they
are likely to add a label ror i Favorite tood, | witl iot be a word Like
"supper", produced out i hunper “iiilj',i‘l“ will lead 1o whining, not iatk:
It 9111 be a name for some treat tooid or lor something giving spocilat emo-
tional pleasure. "“"Bopple" and "Cook ie" are very usual ones,

Toddlers' attention often tirns next to thelt own ¢t - 3hoes arc a firnm
favorite for early naming.  They have novelty v:ilus «e firsc patr
has ornly just been Introdicid and they stay in sig L le than do

sweaters or pants!

Many children do not g . further than this before the middle of their

second yvear. New words come Very slowly at first, being added, perhaps, at

a.rate of only one or two each monti, But the c¢hild {s storing up under-
standing of language and eventually, often at around twenty months, will

burst out with a posttive spate of now words. It {s not unasual for a child
who says only tenm words at eighteéen months to be using two hondred by the
second birthday.

The new spate of words will almost all be centered on the child himself. He
s most interested in Ehgighings;ﬁhich Hierpgrt of, or concern him, and

these are the things he choo:>s to talk about.. ile will learn the names for

parts of his own body. He will find his hairbrash and name it, avc'd his

washcloth while naming it and cscape from his crib, by name. When o begin.
to extend hils words to things that belony ont s ide s owi home they SEr
stitl be things that arc tmportant to fiim., flo may leacin to name (i trds
he enjoys feeding with crumbs but e Will noi bother to speak of the school
that is fmportant to his sister!

Although these single words are all simple name-labels for [amiliar objects
that the child can sce, he usos them {n an increasingly varied way as he
readies htmsclf for the noxt stage_of spcech. You can lielp him along by

paying attention not only to the word he says but ‘o the way he says it.

He may label the faniily pet "dog" and you acknowledge that he is indeed
a_dog. But next time he uscs the word hic puts 7 question mark after it.

"Dog?'" he says, watching him trot acrogs the garden. Anewer the question
mark: tell him where the dog 1is going. He may even make moral judgements

with his single words. Watching the dog scratching in your flower bed he

bl |
0
il
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may say "Dog" iﬁrtrérijg"s pf deep i rony bl Make .t clear that you have
understood him by agreelng that the deyp o0 doing wrong.

Using more—than one word AL A time

Once he has acquired a good collection of stnyle words and has learned to
use them with varying tntonations and meanings; your toddler will move. on
to the two-wotrd stage without sny prompting. But _do not cxpect his firse

phrases to be grammatically correct. He adds a second word in order to com-

municate a fuller or more exact meaping, not in order to speak more "prop-.
erty”. He will not go from "ball" to “the ball" because 'the! adds nothing

to what he wants to say about the ball. Instead he will say '"John bali" or
"more ball". Don't try to correct him. If you do, you will limit his ptea-
sure.in communicating with you: Try to make him feel that each new effort
he makes in this difficuit business of talking i€ worthwhile. When he says
"ball" he may mean on of anumber of Uiings; bul when tic <ays "John ball"

Lt ts much easier to guess that lie means "[s this John's ball?" or perhaps
"Will John play bali?"

’é"gj-?:-wh'rd phrases make 1t wich ciifer to undorstand. Lhc toddler's thoupht

processes.  You wilit “o able Lo see, 1or examplo; tim(ilivr ts beploning (o
be._abla to tliink aboi . things which arce not actuattly visible. Il h¢ wanders

around the room saying 'Ted?'; "Ted?' you may guess that he is thinking

about his teddy bear; but once he wanders§ around saytng '"Where Ted?" you
witl know that he is seatching for it. You will be able to hear his early

concepts forming too. If he has been at the stage where all animals were
caslled "Pussy" and he now meets An Alsatian doy and says, in tones of doubt=

ful amazement, "BIG piissy?" you will know thtal while he st ill does not have
a ééﬁhratc”wprdrfbr dogs or for hﬁtmnls-tha;-hrc:hbt:tét#, he does have a

Clear concept of ciits themsclves and - quite aware that this large dog does
not fit tnto tt!

Bentences and grammer

Once he has lLiegun to make two-wordl phrases your toddler will soon add an-

other word or two and make scntences. Bot he will nct do this by copying .
the things ne hears you say. His senten<es will follow strictly cofmunica~
tive and logical rules of grammar which will usually be quite different From

the ''correct" grammar of whatever language you happen to speak.

Don't try to correct your <hild's prammar - Mo will not alter what he says to

suit your instructions, but your dissapproval will piat hilin of I, §ie needs to
feel that any message he communicatos is welcomed for it:ielf, 50 just 1isien
to him instead;

Listen to the order of the child's words. lle rarcly sets this wrong. If
He wants to tell his sister she I naiphty he will say "naughty Jane'',

But if he wints to telt you that Wi sister [& auphty; e will say “Jane
naughty™. If he wants to tcll_you that lic has séeén a bus he will say "see
bus", but {5 he wants you Lo come quickly Lo Lhe windew and see the bus for
yourself,.he will say "bus,; sece':

1sg
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Listen to the wiv jour _child makes past_tenses,  Most bny f s verbs are

made¢ into the past tuonse by adding a “d" sound. ‘The toddlcer extends the
rule and says "k« goed' and "I comed",

Sometimes for good measurc he adds (e MAMisound to a verb that is al-

ready in the past tense so thil he savs U wented" or "she heened'

Listeﬁ—eé the wa yigiurels ate made. Most tnhlixh words arc _made plurnl o
! sound The toddler extends this loggpally to all

by adding an 's' or a "z'
words and says ''sheeps'' and "mouses"

Listen to your toddler using phraseq as 1f they were all one _word. Phrases
which the toddler has understood for many months often seem llke single
wcrds to him When he comes to use them with another word, he cannot sep-
arate the first two to get the grammar right. He has heard "pick up',

put on" and give me" over and over again. Now he says "rick up 1t",
"put on them'" and "give me ke,

Leatning to pet pnrammer right

A toddler s carly sentences ire lils very own oriyinal ((l(pc1phvx( dev=

eloped out of his desire to COmmunanLc Lntereqring and exciting thnbs

rather than imitated from teachlng adults Convincing evidence of this
came from a small boy who was tiken Lo sce a focrhaii match, ThrLllcd by
the scene he said ''see lots mansg!'" it was the I'ir: t time he had cver

seen anything of thzz kind and he could not possibl’ have copied the
sentence from adult Speech. An adnlt wou ld ha»e commnricﬂfed the same mes-

sage wtth the scntcence:  "Sce what o ln( o¢ men’ IT you compare the sounds
of the two sentences you will fi:na hn( Cive s h!vo almost wothing in commnon.
The little boy had thought up his sentence all for himseid,

Your child will speak his languag~ arg tie will 1isten to you speak ing yours,;
Your quick and understanding respousc to the thin~s he says will keep htm

interested 1in comminicating with you, while yiur torrect speech keeps a
model in front of him to which he wttl gr?dual’\ adapt his own. When he
rushed into the kitchen saying "Baba cry; quick!" you know that he means

his baby sister 18 crying and you shouid go to her at onceé. You ehow that

you understand his language but you answer tn your own: "1s Jane crying?

1'd batter come and sec what's the matter.

I{ you insist on corrcctin your toddler s telepraph, o and mnkiny It Lin
say things " roperly y You will borce hiim and hold up his languape devel-
onment. He is not intercsted in saying that same thing more correctly:
he wants to \1y something new.  Let him speak in his own wev and don't

pretend that you 4o not iinderstand him when you do;

I[ _you teply *o yoor coddier only it his ovm "'nby talk'; vou wi'l also

hols v his 1.ngncge d(\\Lonmen' hecause yvoor will not be provldtng him

with riw things :o aay o elonh with tetting him speak hirs way , 7ke
surec tha' vou speuk your wav, too. Lét 4in ask Véd for a "goo'dte' ir
thsr is 1is wore for it; let him 7111 you that he as "o ted i-". Bm
you atier h: a "cookle" and Ask hit whethzr he has "eaten 1t" vet As
long a= vou becit andetstand = ach oincr and as lont as youo both . oy ;oee
to each other, i1 wii' Ye weil.

Ixsy
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SESSION IV

HOW TO IMPROVE YOUR CHILD'S TALKING




15 Minutes
5 Minutes
10 *ZEnutes

30 Minutes

15 Minutes

30 Minutes

iS Minutes

AGENDA IV

Introductions

Questions from me . .ous sessions
Shoe Story and Er yclopedia Story
Child Communicativs Intents and
Parent Reinforr-ment

Show "Rules of Talking" from slide
41 *o end:

Discuss helping children use their
voice and improve their %ulking.
Child-talk (homework samples) and
Parent-feedback discussion

Speect. Development with charts



)

HOW 10 DPROVE YOUR CRILD'S TAKTRG \

AGENDA

;

OBJECTIVES

* MATERLALS/HANDOUIS  ACTIVITIES/BROCHDURES

EVALUATION

Cetting Further Acquant-
ed With Participants
In Class {15 min,)
[
ngsinns ftom_PrEVibus
Week (5 min.)
. ‘Sharing Anecdotes About
Shoe, Encyciopeﬁigi §
Russian Translation
(10 min:)

The Child's Intent
(30 min.)

Reinforcing éommunicétibn

To get to know each
other better

{‘I

NN ;
fo clarify infomation * |

already presented:

To be avare of tine and
complexity needed to
dcqilre language

T6 bé aare of the
diffetent ways
young children tr$

Comunicative Intents
(Form U)

Tell somathing about jou-
self that happened 1n
the last veek

Presenter will tell
stories of Shoe, .. ...
Encyclopedia, & Russian

" Translation (See "Basic
Concepts” for Session
I, p. 27) «

it s g
patlon in brainstorming

b
AN

——

Compare patticipant

, nswers to hand-

i
!
n

. ways their child trtes | out
to comunicate Infant and Child to communicate
| i|  Comunication e
v (Forn V) Gutde disciission on "How
| * - | Many Vays Does Your .
! Shalkboard and cfalk |  Child Comunteate?” %
S List these on the
chalkboard
To be aare of differ- | Chalk and chalkboard Participants vill suggest | Compare responses
ent ways to refnforce | , a parent strategy to | to Forn [
a child's comunica~ | Use lst of comntca= relnforce each communi-
tion {ntents tive intedts on cativé intent iisted
chalkboard on chalkboard
Cutde discuselon on "What '
should you do to re-
: inforce your child's
J comunication?" - '
! P S
Record responses on 7
b mﬂﬁmﬂ lgk
. ! { - .




. SESSTON 1y

S HONTO TVPROVE YOIR CHILD'S TLKING

(conttnued).

.

AGENDA

T
OBJECTIVES

MATERTALS /HANDOUTS

ACTIVITIES/PROCEDIRES  EVALUATION |

/

 Developing Expressive
Language {15 min.)

fonevork Samples of
Children Talking

(30 min.)

Speech Developient

(15 min.)

!

To become aware of
different techniques
to promote expressive
language skills

,,,,,,

priate parent feed-
back in response to
child's talking

To become aware of B

. norma] speech develop-
wént and precision in
articulation

f“m

"filés of Taikisg" (Form
0, use last 2 parts)

Carousel, slide
projector and tape
 recorder (for "Rules
of Talking" slide
presentation,: slides

41 - to end)

Language samples fron

home .

Speech Sounds (Forn W)

“Development of Speech
Elements (Forms X-1
and X-2)

Sho: sl1des 41 through
the end and discuss
last; 2 parts of . "Rules

" of Talking".Give example

of how to use each rule

Participants read one
sample child statenent
fron hotiewotk 11st and
brainstorn adult
response using last 2
sections of "Rules of
Talking"

Use samples Fron all
participants

Discuss speech develop-

dent: sng charts
(Forms W, %-1 & %-2)

\

-9z Py
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SESSION IV:

HOW TQ IMPROVE YOUR CHILD'S TALKING
- N . g

A. Basid Concepts

1.

-

After, first hearing a new word it takes a long time before a child.

M a
can use that word with comprehension.

Example: Shoe,Story (vocabulary)

One mother first ;ﬁtraauééq the word "shoe" when her baby was 9
months old. She hdtiééd that the child was 27 months old before
using the word "shoe" with comprehension:

éong:ructing Sentences is a very creative process: It involves sB
much more than repetition.

Example: Eﬁcycibpédié Story (Qyﬁtéx)'

Pick up any volume of an encyclopedia. Randomly open it to any page
and point to & Sentence. That particular sentence i; so wmique that
it will not appear any where else in that set of encyclopedias-
Coming up with the appropriaté meaning of words is a complex ﬁfééééé;
, T

Computers have not been developed, as of yet, to translate correctly
one language into another. When the English sentence; "The spirit is
willing but the flesh is weak', was fed into a computégifar a Russian
translation, the result was, "The vadka is good, but the meat is
rotten." ‘ :

Young children use many different 66£a1izations and behaviors in
attempting to communicate: It is important for parents tc recognize

and respond to these communication attempts: Some ways children

ooy

frmd |
(&
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attémpt to communicate and parents respond include the following:

Ehild's Attempt Parent's Response

1. CEY eevrnennnnnnnnn. eeeve.u.ses Pick up; hold, rock, feed
2. Smile .............e.ie....... Smile back; pat

‘ 3. Gesture setsereertiisietn. .. Imitate; interpret; follow meaning

» -
4. Reach ..... eceecere--evs.. Pick up, give séﬁéthing
5. Point :........ ces ceeesess.. Look in diréétion of pointing

6: Try to talk babble, crcresues Imitate, interpret, look pleased

vocalize play vocal game .
- @

7. Pull si.i.i..iiiii.M.i.e..... Bend down
8. 6rasp :.:ii.iiiiiii.ii.eceese.. Give visual attention

9. Gaze Siiiiiiiiiiiiissiii.sis.. Gazing back

10. Facial ‘expression i;;;;;;.;;;. Imitate, interpret
M Vs

5. Language ééVéiéﬁé first. Precision in speech develops later.

3. References™

"Rules of Talking" (Parts 4 and 5), Bill Wilkerson Hearing and Speech

‘

Center, Ngshville”JYEnn

Ski*Hi Model, Thomas €. Clark‘and Susan Watkins.

Departmént of Communicative Disorders, UMGC 10, Utah State University,

Logan Utah, 1975

\!
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- Communicative Intents

The infant or child may:

\ 2 ] trytotalk
jo= babble, voealize

n waog

-or gesture

"

I S DU

% Thé parents must respond to

_e .

sl - - il

these communicative intents

o . _ - LIl i
B . : . From: SKIMHI; 1975 . - .
2 | - § D 135 ¢



Infant and Child Communication

Why they commume{ate

¢ o demand or get something
N to control the actions of others

* to establish a bond between parent and chdd
' 1o mform others of actions

How they communicate
¢ gazmg (early mfaney)
: pmntmg and other gestures

' vocahzatlons crles, c008, grunts |

-----------------------

o babblmg (uttermg of meaningless B'O'uiidéj 2

. ja.rgon (senteneé ‘like strings of meanmgless sounds or

ERIC -

hand metiens used mth mtonatlon, rliyt m anﬂ emp émsis) .'

S



,,,,,, . v

0 mcre ways to estabhsh commumcatlen
ween parent and child:

Turntakmg . o

to respond . If the chxl_d does not resppnd parents helpi

Remfereément

. The parent rewards the child for his éﬁﬁﬁﬁﬁiéﬁﬁén | g’ .
attempts, immediately after these attempts. N

The parent may “ L o
e spoken praise | lee an obJect Give non-spoken praise

From: SKI*HI 1975 o

Se—— i ~Ub i

.//




Form W

As children gtow older their abilicty to produce the

more difficult sounds improves., The following list inciudes
an approximate age in which children should be using a

sound correctly. (Regional dialects are not considered

SpEECh problems., A standard (if there 1s one) seems to be
the Midwestern dialect.)

Don't expect your child to use a specific sound before
the age mentioned in the list. Remember, too; that of the °
children tested in the research on which the list-is based,
25% did not make the sounds correctly at these aéés.

Look over the 1ist of sounds carefully. Become. famil-
tar with how each one is made. When explaining to your chiid

how to make a parttcular sound, simplify your description.. .

Don't try to.rush a child's speech development; it will take

time; Pilan on. tt Don't pressure him to perform beyond his

ability. If he's not ready, wait a while. Always remember,

there is no exact time when a thild must use a particular

sound corteét;y. Above all, learning to make sounds and

using them in words should always be fun for both you and
him.

TEMPLIN SOUND DEVELOPMENT NORMS

Age Sounds

3 momm, -nnnn, og, £, p, h, w
4 y; k; b, d;, g; r

4 1/2 s888;, sh, ch

6 t; v, 1, th (without voice)
7 zzzz, zh, |}, th, (wiéﬁ voice)
8 ‘wh

From: Teach Your €hild To Talk
by D. Pushaw
Cebco Standard Publishing,l976

293



DEVELOPENT OF SPERCH ELEMEATS

el . Mged . aged Mg o ket kel g

Age

it | Hover v oye |- med | 4 el S
- owuth | o g silaging [ 1o red ¢ big the- three | -y stove
) \

- hemer | -1~ pemy 1 ring P “t+ letter - zipper | -th brother
B g -2 spoon -r- carrot | -1- yellow ot hat -2 aaiséafe -2 . fose
h-  hot g glrl I+ lght |-b  bib che chair -8 Whiitle | -z~ neasure
b boy  |eg wagm | -mp lap | «h kitchen | fle fiying ,,éé house
b- baby |k cat - jum -ch  watch the there - sthoot
e A [ shoe -th- nothing | sl- slide

- apple |F- Fish | s Smta | -sh Figh o ‘th  wouth st-  stop
& dog  |-f kaife th-  thomb -sh- flshing | en-  snow

-d-  dada t-  teeth

Adapted ffou the Litadon Articulation Scale, |Courtesy of Edwonjton, Willim, E |Child Laoguage Fo#ndation, Denver,

1 — X wmaog



FORM X - 2

THE DEVELOPMENT OF SPEECH

By Speech Sounds

ICED

3 to 5 months Bdck open vowels: ah, uh

6 to 8 months Makes 1ip sounds: m, p, b

Begins front vowels: o0 &5 in boo, u as in foot

Begins making tongue sounds: 1 as in light

9 to 11 months CéﬂéiéEéﬂEH produces lip-smacking sounds:

12 to 17 months Lip sound: w as in wow : ‘

Open sound: h as in hi

L]

18 to 23 months Beginning to make: ¢; d; n

24 to 29 months ~ (m) as in mom

{(b) as in bye-bye

in we

~
£

-~
]
@

in house

~~
=y

~
o
®!

s in potty

30 to 35 months

~
o
~
5

1 toy or toot

in doggie

~~
o

~
o
"1

(n) as in no

36 to 47 months (k) as in cookie

T

(8) as in go or good =

48 to 59 months (f) as in fun, rough

60 to 60+ months ___ (y) as in yellow or yo-yo
(v) as in valentine, giye .
(8) as in sun, bus |

(sh) as in shoe; fish

(ch) as in chsir; watch

SN

(1) as in look, ball

2




