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THE HELDS PROJECT AT

?CENTRAL‘\Q{ASHINGTGH UNIVERSITY

I'he acronyin HELDS stands for Higher Education for Learring Disabl-
ed Stadents. It represents a model preg.am funded for three years
(1980-1983) by the Fund for the Improvement of Post Secondary Educa-

tion (FIPSE). a division of the Department of Education: This project was

funded as a model for other coll:ges and universitias that are preparing

to provide equal acadertiic access for the learning disabled students.

Project Hit.l.DS had three major focuses. The tirst was to provide such
access for the learning disabled student under Section 504 of the
Rehabilitation Act of 1973. This we did for learning disabled students.
most of whom were admitted without modified requirements_to Central
Washington University. These students were not provided renicdial
classes They were enrolled in closses with other coliege students. The
help that we gave was habilitative, rather than remedial, teaching them
how to compensate for their weaknesses: S o -

The habilitative training began with identification of those who were
jearning disabled and included, but was not limited to; such support ser-
vices as taped textbooks {provided through the services of our Handicap:
ped Stadent Services Coordinator), readers, writers for tests, extended
time for tfes}té_rp're-registrati'oh with advising to ensure o balanced
schedule, the teaching of study skills and tutoring by tutors. from thie
campus-wide. tutoring prograr who were especially trained to tutor
igarning disabled students. o : S

The second focus of the project was to give a core of twenty facalty

teaching classes in the basic and breadth areas a sensitivity to the”

‘characteristics of students who were learning disabled so that they cotlild

modality. This ensured an academic environment conducive to tearting
‘o1 the LD. The faculty members participated.in rmonthly sessions which
featured experts in the field of learning disabilities, and in the area of the
law (Section 504) that deals with the handicapped stulent and highet
education. There were several sessions in which-Central Washington

modify their teaching techniques to include the use of more than one

University graduates a d cuirently enrolted LD students shared their
viewpoints and experiences with the faculty members. As a result of this
some faculty members used the students as resource people in develop-
ing curricula for their various disciplines published in this series.

The third focus of the project was to make the university community
aw.dre of the characteristics of learning disabilities and of the program at
Central: It also sought 1o encourage other colleges and universities to in:
itiate sach progrems.

¥ e
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WHAT IS A LEART!ING DISABLED STUDENT?

People with learning aisabilities have handicaps that are invisible:
[heir disability is made op of multiple symptoms that have been with
them since chiidhood. Many of ther have been described as “‘dyslexics,”
but if they are catizgorized as dyslexic, this will be only one _of their many
symptomé, as a sore ihiroat is cnly one of the many symptoms of a cold.

Three concise déc,rifptioins of the learping disabled children are pic-
vided in iallahan and Kauffmar:

“The National Advisory Committee on Handicapped Children
(1968) proposedythie following definition, which was adopted by the
gist Congress: _ 7
Children with special disabilities exhibit a disorder in one or
more” of the basic psychological processes _involved in
understanding or in osing spoken or written thinking, talking,
reading.: writing, spelling, or arithmmetic. They include condi-
tions whiclh have been referred to as perceptual handicaps,

brain injury. minimal brain dysfunction, dyslexia, develop-

imental aphasia, etc. They do not include learning problems

which are due primarily to visual, hearing, or motor handicaps.
to mental retardation; emotional disturbance, or to en-

vironmenta! disadvantage.

Task Force Il of a national project {Minimal.Brain Dysfunction in

CHildren: Educational, Medical and Health Related Services; Phase

Two of a Three-Phase Project. 1969) wrote the following two defini-

tionsi/s : B
a4 S , L
Children with learning disabilities are those (1) who have
educationally significant discrepancies among their sensory-
“motor, perceptual, cognitive, academic, or refated develop-
mental levels which interfere with the performarice ‘of educa-
lional tasks: (2) who may of miay not show dernonstrable devia-
tion in central nervous system functioning: and (3) whose
disabilities are not secondary to general mental retardation.
sensory deprivation of serious emotional disturbance.
Chiidren with léarning disabilities are those (1) who manifest
an educationally significant discrepancy between estimated
acadenic potential and actual level of academic potential and
1ctual level of academic funictioning as related to dysfunction-
ing in the learning process: (2) who may or may not show

[
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demaonstiable deviation nd cntral nervous system tunctioning:
and (3] whose disabilities are not Seconddary 1o general mental
fetaidation; cultural, sensory and/or educational deprivation

o envitommentail, produced serious cimotional disturbance:!

Atthough the preceding definitions are concerped-with children, the
Ciesident's Committee on Employment of the Handicapped. in their
bookiet -Learing Disability: Not just .a _Problem Children Qulgrow,
discusses £D adults who have the same symptoms they had as children.
[he Departirient of Education (Reference iallahan & Kauffman) says that
two to three percent of the total public school population are identified s

learning disabled and that thiere are over fifteen miilion unidentified LD

_adulis in the United States. acknowledging. of course, that.people with

this problerm are not restricted to the United States but are found all cver
the world. - ,

We know that many learning disabled persons have averagetor above
average intelligence and we know that many of these-are gifted. In theil
company are such tamous gifted people as Nelson Rockefeller, Albert
Einstein, Leonardo da Vinci, Thomas Edison. Hans Christian Anderson,
Auguste Rodin; William Butler Yeats, and Gustave Flaubert.

“Fhe causes of léarning disabilities are not known. but in our project
cach of our identified learning disabled students shows either an unusua'
pregndncy ‘trawma at birth, such as delayed deljvery. prolonged o dif-

“ficult delivery) or prematuire birth. They oftentimes have a genctit family

history of similar learning disabijity problems. ,
- An exerpt from.my Criterion and Behavioral Checklist for Adults With
specific [earning Disabiities has been included as Appendix A.

st MCS
6 June 1982
Ellensbarg, Washington

Dyaaeel 3 Hallabion aod James M Foaittman £ wﬂn sl Chiddren (Banglewood Clifts: MNew
el Prontce Hall 19781 pp 121 122 .
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1 IHTRODUCTION

| hote been encouraged by the HELDS project to look closely atany
Gitise - Psychology/Home Economics 235, Courtship and Marriage —
ad to try to see it rioie thai ever betore from the disabled learner’s
point ot view. The HEEDS experience has helped me to become more
sware of ¢ type of student | had previously orily rather vaguely wondered
about and tried, | think without much hope; to accommodate. | had heard
of dvslexia, puzzled over it and wondered whether dyslexic students real-
v had s place in college. o .

MNow. ardely os o result of the HEEDS program, | have much greater
iifide e that the development of learning disabled (LD) students really
s poss - and thdt there really is something | can do to help. | am con-
vinced shidt the progress of learning-disabled students is very much
dependent apon good student-teacher relationships. more so than for
notmal students, and that anythiiig | can do to let them know of my in-
terest and uitdeistanding of their problem pays off greatly. | am con-
tnually inviting my students, learning disabled or-not. to meet with me to
il me know who they are and what they need: Usually this means | have

to take thie initiative and make appointments with them. Students are oc-

“casionally shy about such contacts but always seem relieved and grateful

whtn they begin to seiise | am sincere:

14 often amazed at the degree of motivation most of the- learning
disabled students show. and | cannot help respecting the perseverance
and sheédr tendacity, in imany cases, that have braught them to_the univer-
sity | like working with such students, and HELDS has provided me with
a deeper s more informed way of looking at learning disabilities:

F | weie to verbalize iny present attitude toward learning disabled
stuidents. it would be something like this: If they can't read it, tape it. If
they can't write it, allow theni to talk or 10 use a secretary: tet them use
whatever helps they neeid. Offer them multiple-choice tests. Above all,
keep them exposed to positive classroorn experiences and make the
most of thejt plentiful assets. . S

With respect 1o course material and presentation, | have, with HELDS
cricogragement. given myselt permission to becorme more and more in-
ovatin e, fess and less thie lecturer. Departares from the traditional lec-
fLre e huave been refreshing for me and beneficial, | believe,to the ma-
ity Gf st dents in my course. In the following pages. | have tried to spell
Gut speaite ol ihy iotion of, and attempts at; a “workshop” atmosphere,
Mresmiio] studeinit teacher and student-student interaction and reflecting
Wi eadiness (o make any allowances for student differences without
daitie g Coufse integrity or giving an anfair edge to any student in the
(o | regard the present description of my course as tentative. | have
Chosen o present it in otitline form because | can visoalize it better that
way oS something still in process. with its structure and content im-
mediately available for reconsideration and revision and the relationship
among its parts clearly apparent.

9
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The main teatures of the coure then, have been di;s;igni:dg(viih learn-
ing disabled stidents very much in mind, inspired by the HELDS project
and the confidence and encoiiragement of its director, Mrs. Myrtle Clyde:
Snyder Howéver, my principal colleagues in the quest for better teaching
id¢as and techniques have been-the learning disabled students 1 have
become acquainted with. To a great extent. the course description and
outline presented here represent the results of our joint efforts thus far.
At least five learning disabled students have become not only influential
advise - but also friends. | rermember them here with gratitude and affec-
tion: - o PR )
Jack. a geologist currently employed by the f:deral government, used

{0 amaze me with his almost perfect recall of everything he had heard in
class and his impressively detailed and ofganized oral reports.
~ Tim. a juggie'r-,uhi'c'y'c]is;ti-'rpime-p’hotogrébhéf-bélld,ofhr”ﬁcrul'p'tor-
magician, who taught most of Beck Hall how to juggle and ride a high
unicycle. He was a dependable. compassionate; effective facilitator of
clase discussions. He failed to achieve a sufficientlyihigh grade point
average to remain in school largely because he could not restrain his
lirge to “put on a show.” spending final-exam week infgrease, paint doing
mime at local restaurants. L o

Mike. one of most effective and diligent group jeaders _in my
nsychology of adjustment course. At the age of 20; he discovered he had
been misspelling his namie all his life — “Micheal " inistead of Michael —
and decided He would keep it that way. He is doing well in school.

David. bronc-rider and artist and an excellent person to have in a task

group because he can reconcile diverse points of view and keep_discus:
sions on target. He is very highly motivated and doing well in schoal.

Ken an ingratiating. very articulate. dead honest spécial-education ma-
jor,and one of lhefhrardest-workihg studenis | have ever met. His innate
understanding of people and his sense of humor made him ideally suited
for the role-playing activities described in my syllabus. He is doing very

well in school.

As further introduction to the following pages. | would like to say a few

-things about imyself and my course.

| ain a counseling psychologist, d ..einber of the Counseling Center
staff and yuest instructor in the Psychology Department. . )
Psychology 235. also listed as Home Economics 235, Courtship and

Marriage. is a sophomore-level course accepted by ,Ceht@l”Was‘hington
{niver ., ds satistying part of the geheral-education requirement in

chcial and behaviotal scieénces. It carries three credit hours. and class
mevts for 50 minutes three times a week. - B

My sections of Psychology 235 typically entoll between 60 and 90
Judeints @ guarter, mainly fieshmen and sophomaores and mainly

O e
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P vew thie ot as having o stegrated thiee part « hoiacta

I Data: intoimation. facts, and tdeas - fivolvng comprebiending the
teat pateaial and deinonstrating i on tents, )
~ 2 beehngs and values involving the Kind of pierson to Pt
Letaction that produces and cnbiang s the Bsominigg prizinng actinen - tte:
valuatich process

50 Thitigs to hoota ty o out ol ii[);ll‘;i;u; Cutienl
puychologival prepione o Ve Dinchg and g oving ot ol tical

telationstip

il REQUIREMENTS, ASSIGNME 177 D
EXPECTATIONS (IN CLAL S}

! Iii-c la.ssrq(’lriviii(:s aimn Lo provide a forum tol facts teelings. div: o
sonial expericnees, What is done in class dassiiies assigned reading
fas been completed and tries for activity and pesunal involveiment
heyond that Gt just reeding. listening, and not taking. Text miaterial

piovides the issuts and topics Torhass aei ity Students are ox
pected to attend all dlass Hieetings 1oty 1o speak upe discans deedo

guneral, take part i

A interadctive lectines Cotve ot nis b tween adent b
SUPLUC LGS On tapies fromere Gy s beoan,
1M by have sesual inter oise !
S Can marital happiness be prediced
3. Would vou matiy 2 person whao o
7 4. Myths of marriage

5. CGoals for a marriadge

B Role-playing - students and instructor playitig o et od

people involved in common interpersonal sitaations, su b as

booMy gird friead says we'ie too clone. She says she walits
e Lme to mingle with other pedpe and get to know
Other é,iU\"';‘“

o Mo and Dad. D just wanted you 16 ki o e giil
Soend aiad Lare gdineg to live together wheo Fool ot
v June,

i These are the vowe and promises Fplon to ke to vy
when we bave our wedding:
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panel discassions — four or five students occupying the in-
structor's usual place before the class; while the instructor sits
with the class interviewing the panel on such topics as:

I. A filip that has just been viewed

2. What do you mean by “love?” .

3. Wwat does a man (woman) expect from a woman (man) he

~ (she) goes out with? o -

4. What makes a man a “'mar?’ A woman a “woman?"

5 My parents are divorcing. Shall 1 drop out of school to

try tc patch it ap?”

Small groups — the class, divided into small groups {(seven or
eight to a group), discuss a series of questions, usually-ones
that have been raised by the students themselves; on such
iopics as dating and sexual behavior. (A copy of a-typical ques-
lion sheet is.shown in Appendix B-1) At the end of the period:

each group files a repoit with the instractor. This report sum-
marizes the group's work and contains each meimber’s assess-
riient of the group’s charactéer and accomplishment: (A copy of
a typical report sheet is shown in Appendix B-2.)

Irterviewing guests invited to class to share a particular point

of view or experience. Such guests usually include a happily-
fnafried couple; a recently-divorced person, a middle-aged
single person, a minister, and a gay persorm.
Viewing and discussing films dealing with a variety of ap-
propriate subject matter, such as: ,

1. Sex roles

2. Sexual response
3. Unmarried cohabitation
4. Having, or not having, childien
5. Divorce

(A typical list of films appears in the Bibliography.)

Short weekly tests to monitor the assigned reading for the
week
I. lteinis are usually true-false.
3. Oral administration may be requested.
3 Correct answers are discussed after papers have been
handed in.

15
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H. Full- perlod examxnatlons

a. There are 70-80 multlple choice items:

b. Dictiondries are permltted

c. Oral administration. may be requested

d. Corrected examinations are inspected by

the students and discussed the next period.
2. Final examination o o 7
Same type and procedure as for the mid-quarter examina-
tion
1. Bref ‘practice examiinations”
. Several items representatlve of those on the mid- quarter

and final examinations are administered, scored, -and
discussed a perlod or two before the actual exam.

2. Grades are not recorded:

Hl REQUIREMEHTS ASSIGNMENTS, AND

EXPECTATIONS (OUT OF CLASS) -

- 1. Reading and studylng the textbook is the prlnmEal out-of-class

assignment involving the learning of facts and information.

A. At the first class period; students are provided a dittoed sheet .

on which the reading assignments for the entire quarter are

scheduied by chapter and date: (This is part of the basic course

syllabas described in Appendix C.)

B: At the first class period, students are also glven d|ttoed sheets con-

taining questions on each chapter of the assigned reading: These

questions, some 12-15 per chapter, are presented as a - .iide to
studylng and revxewmg the chapters Students are shown how to

hand in answers: (A copy of the study review questions. for the first
seven chapters of the textbook is shown in Appendix D.)

1. The survey-question- read-recite-review-method of study

is explained and illustrated, u5|ng the questions.

2. Throughout the quarter; students are continually invited;
urged: prodded, challenged to ask their awn questlons
about the text material. ) :

f. Students are requlred to partrcrpate with a partner of their own

ctioice; outside of class; in a series of S|mple exercises employrng the

¢

13 i‘i‘
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best current knowledge about building, maintaining, and improving
close personal relationships. This is the principal out-of-class
"things-to-tfy-but" {ot lab) assignment. N 7

A. This part of the coursé.is called “Imprdving a Relationship — A

- Home Workshop.™; or, more briefly, "Home AWorkshop:"
B. The objective of the workshop exercises is the achievement of

a keen personal awareness of the attitudes and behaviors affec-
ting intimate relationships and the improvement of skills in
their practice. v o
C. The exercises are; for the most part, adapted from Lederer’s
Marital Choices {1981) and inclade:
1. A partnership inventory
. The therig,hir)é days exercise -
The art of asking questions '
. Qoay language exercises 7
. The red and white bean exercise 7
. Some good questions to ask and to answer before marry-
ing. »
D. Instructions to the class: 7
1. Find a partner with whom you- can do the exercises —
ideally, someone with whorm you would like a better rela-
) tionship, but, at least, someone who will not mind work-
. ing with you and will be available throughout the quarter.
2. Keep a notebook. doing any paper work the exercises re-
quire and writing down your observations, feelings, ex-

Wi W N

. periences; and questions as you go along.

3. At the end of the coursehand in a two-page saommary of
~ your nqtebook. ] -
4. You will also be asked to rate the quality of your par-

ticipation in the exercises.
E: Specific directions for each exercise are distributed on dittoed
. sheets to the class; and the instructor reads them to the class;
¢ explaining; giving examples, and answering questions.

F. The Home workshop assignments are made in the first twenty
minutes of class the first_period each week. Previous
assignments_are discussed, questions answered, encourage:
ment offered, praise given, suggestions made, examples and
illustrations contrived as needed.

1 7.'")'
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“1ii. The principai -out-of-class assignment involving vaiuészciar‘ifyihg
thinking are the papers:
A. Afour-or five- page typewrltten double spaced essay on What

Each student is” glven a dittoed sheet. explaining .the *
asslén%nent giving examples of the topics which might
be covered, tellingthe date it is due, and encouaraging the
.student to deal with the tapic in the way that allows most
honesty and expression of feeling. (A copy of this assign-

ment sheet is shown in A pendlx E 1: )

as t the cover- sheet for the pépéf énd on which the student
evaluates his/her paper and the effort that producedit. (A
copy of this rating form-is shown in Appendtx E-2)

B. Weekly or bi- weekly one-page opinion papers which deal with
any topic that seems to stir the clbss; such as:

1. (Jnmarned Jrents .

2. Going out together as a contract — the guy provndes
food, entertainment, transportation, and the girl
provides ...

3. Marriage vows

IV. SUGGESTIONS, COMMENTS, AND
FINDINGS

3 I do not regard Psychology 235, Courtshlp & Marriage; as a tradi-
tivnal, formal lecture course,’but more as a workshop with much per-
sonal interaction and dialogue.

A. A course thepﬁrilncilpal subject matter of which is human rela-
tionships saggests trying to create a classroom atmosphere
conducive to the modeling and facilitating of behavior that
empliasizes honesty. responsiveness to needs and feelings, in-
formal and comfortable conversation, and gentine respect fcr

dlfferences

students and between students and students, such as:
. Readiness to regard_ people in a fayo[qble Ilght and the

classroom as other than an arena for the contest of adver-
. saries

about a sense of closeness and concern between teacheaand

is 1
- 1)

ERIC
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Il. Featar

2. Ahllrty to teel and to convey a desire to understand and to
be understood, believing that questions  are good
repeating statements is good, giving many examples is
good

3. Willingness to jisten actively and deeply -

4. Joy in the give: and-take of enthusiastic exchange of
views and feelings . .

gres of the course whtch seam to accornmodate a variety of stu-

dent needs are:

o owi

©

L.

A number of dlfferent kinds of assrgnments and actrvrtles

The - apphed personally relevant nature of the work

The relaxed, |nformal friendly, tolerant atmosphere of the
classroom
The experctatron and the modelnng of behaviors conveying

respect for differences among people

The setting of assignment due-dates, but allowing them to be
negotiable in special cases .
The arranging for oral work on tests and papers where written

work might well misrepresent what the student can do
The conductlng of the "business’” of the course and the in-

dividual ciass meetings iin @ thoroughly prepared. orderly. and
systematrc way — making assignments, giving directions, ad-

mlnlsterlng and processrng examinations, and reading and

Provndrng dittoed assignment sheets and reading them over
with the class, explaining, lllustratlng and amplifying
‘\Howrng much opportunlty for oral expressron

Repeatlng rmportant directions and rnstructlon<

Pacrng students through the quarter by frequently remind-
ing them of assignments and deadlines
Having available audio: tapes of the iextbook

fii. In ygeneral, every effort is made to batlsfy the special needs of any stu-
dent as long as course standards are not lmpalred anrid other students

are not plated at a drsadvantage

A. T{ns might well require the services of agencies such as the

Fducational Opportunities Program and Handicapped Stydent
Services

Whatever bpecral requlrements the student might have are -
always examined and addressed under his gaidance and direc
tion.

T
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V. Although | have serlous doubts about the general effectiveness of any

class. with an éh'rblk;;r:l/‘f more than 30 students, and, maybe, even
20 where there are Students with exceptional needs, student evalua-
tiors of the course are positive and encouragding.

i L | =

A: Most students describe the course as “"very informative and in-

teresting,” “helpful,” "fon;” “enjoyable;” and "useful.”

B. Many report that their own intimate relationships have either
improved substantially or have come to be seen, as a resuit of
the course; as nct worth working at any more. .

C. One enthusiastic student told me recently, “I've never learned

so much in such a short time. | enjoyed the course, and | like
myself and the world a little better now.”

V. SUMMARY .

Rsychology 235 (Home Economics 235), Courtship & Marriage. is a
three-credit-hoar general education course at CW.{U.
A. Most students in the course are freshmen and sophomores.

8. Total enroliment is usually 60-90 students per section.

. hj-cjass’rwrorrk aims at having_a distinctly “workshop” character; with

much time given to the examination of personal experience; feelings,
observations, and everyday life through '

A Question and answers

B. Discussion

C. Values clarification

>, Tasks and projects

-

. (ju@-oftéiééé assignments require that students

A. Study the textrook 7
B. Participate ir a series of "home-worksnop” exercises aimed at
improving intimate relationships ‘

C. Wriie papefs on various topics of interest, the chief of which is
a four-page. essay on "What | Have Learned About Marriage
from My Parents”

!

IV. Persunal contact is encouraged between the students and the instruc-

O
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tor.
A. Problems and special nceds are identified. and
. Whatever special help is required for success in the course is

arranged between student and instructor. .
17 1 .
&



Y. Some specific suggestions are made as to How the instrdctor tries to.
help everyone. including himself. learn and succeed in the course.

15
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APPENDIX A

Crit
Spe
1

2.

3
D.

10:

Sul

-
- B

erion and Behavioral Checklist for Adults with
cific Learning Disabilities

o

Short attention span.

Restlessness.

Distractability. (The student seems especially sensitive to sounds or
Vistal stimuli and has difficulty ignoring them while studying.)

Poor motor coordination: (This may be seen as clumsiness:)
impulsivity. (Résponding without thinking.)

Perseveration. (The student tends to do or say things over and over.
Mechanism that says “finished” does not work well.}

Handwriting is poor. {Letters will not be well formed, spacing be-
tween words and letters will be inconsistent, writing will have an ex-
treine up or down slant on unlined page.)
Spelling is consistently inconsistent. ,
. . .;‘ ) 7 v,
Inaccurate copying. (The student has difficulty copying things from
the chalkboard and from textbooks; for instance;, math problems

may be off by one or two numbers that have been copied incorrectly
or out of sequence.)

Can express self well orally but fails badly when doing so in writing:
Ih a few cases the reverse is true.

Frequently misunderstands what someone is saying. (For instance,
a student may say, “What?", and then may or may not answer ap-
propriately,beforé someone has a chance to repeat what was said
previously.)

Marked discrepancy between what student is able to understand
when listening or reading. !

i1as trouble with variant word meanings and figurative language.
Has problems structuring (organizing) time - The person is fre-
quently late to class and appointmerits; seemis to have no “sense of

how long a “few minutés  is opposed to an hour: has trouble pacing
self during tests.

)

oy -
P

s
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19.

20.

21.

27.

Has piobleins stiucturing (organizing) space - The student may
have difficulty conicentrating on work when in a large, open area -
even when it's quiet; may ovér or under-reach when trying to put
soinething on a shelf (depth pErception) -
- T
Has ditticulty _;paa@ng an assigniment on d page, ¢.g.. math problems
are<rowded together.
Thoughtis .- ideas wander andfor are incomplete in spoken and writ-
ten,language. Student may alsg have difficulty sequencing ideas.
N\

Sounds - A student’s hearing acuity may be excellent, but when his
brain processes the sounds used in words. the sequence of sounds
may be out of order: e.g.. the student hears “aminal” instead of
“animal” and may say and/or write the “aminal.”

Visual selectivity -- May have 20/20 vision but when brain processes
visual information, e.g., pictures, graphs, words, numbers; student
may be unable to focus visual attention selectively: in other words,
gverything from a flyspeck to a key word in a title has equal claim
on attentiort:

Word retrievdl problems - the student has difficully recalling words
tha: have been learned.

Misunderstands non-verbal information, such as facial expressions
or gestures.

Very slow worker -- but may be extremely accurate.

Very fast worker - but makes many errors and tends 1o leave out
iterms.

Visual images -- Has 20/20 vision but may see things out of se-
quence, e.g., “frist” for “first,” "961" for "691.” Or. a student may
see words or letters as if they are turned around or upside down:

“e.g. "cug for “cap.” or “dub” for "bud.” or “9" for “L" for *7," etc.

Makes literal ihlgrp(eiailéﬁé; You will have to have them give you
feedback on verbal directions, etc.

Judges bpbks by their thickness because of frustration when learn-
ing to reacc

Has Vmiiud' dominance: e.g., studen® may be righl handed and left
eyed:

S -F
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28.

30

Moodiness  Qnick tempered, frusteation.

Cannot look prople in the eyes and tecls uncomi. (tzble when tatk:
ing to uthers:

Has trouble answering yes of no to questions.

Studénts with specific learning disabilities which affect their perfor-
mance in math generally fall into two groups: :

n

i Those students whose language processing (input and output)
and/or reading abilities are impaired. These students will have
great difficulty doing word nroblems; however, if the problergs
are read to them, they will be able to do them.

> Those students whose abilities Necessary to do quantitative think-
ing are impaired. These students often have one or more pro-
blems such as the following: . ’

Difficulty in visual-spatial organization and in integrating non:

verbal material. For example, a student with this kind of problem

will have trouble estimating distances; distinguishing differences in

aimounts. sizes, shapes, and iengths. Student may alsc have trouble

looking at groups of objects and telling what contains the greater

amount. This student frequently has trouble organizing and sequen-
cing material meaningfully on a page.

Difficulty in integrating kinesthetic processes. For example, a stu-

dent will be inaccurate in copying problems from a textbook or
chalkBoard onto a piece of paper. The numbers may be out of se:
quencé or the wrong numbers (e.g.. copying 6" for "5"). Problems
may be out of alignment on the paper. Graph paper is a must for

them.

Difficulty 1n visually processing information. Numbers will be
misperceived: "6 and 79,” "3 and "8’ and "9 are often confused.
The studerit may also have trouble revisualizing. i.e.. calling up the
visual memory of what a number looks like or how a problem
should be laid out on a page:

PGor sense of time and difection. Usually: students in the second
jroup have the auditory and/or kinesethic as their strongest learm:
ing channels. They need to use manipulative materials, accom-
panied by oral explanations from the instructor. They often need to
Hate rany experiences with concrete mmaterials before they can

mose on successfully to the abstract and symbolic level of numbers.

iag 1 Al righis Teserved Myrtle Ciyde - Snyder
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" APPENDIX B:1

SUGGESTIONS: For a good discussion — Listen without interrupting.
Help each person say what he/she wants to say. Try not (o doiinate the
group. Encourage everyone to take part. Do not condemn or judge or label
persons for their opinions. Try to understand.

DIRECTIONS:

1:

2.

[@) RN ) RN CHER VS

Learn the names of the people in the group.
Choose a question from this list you would like the group to
discoss: ‘

_Listen actively.

“if there is time, choosé another question & discass it.

. Be as thoughtfully honest as you can in sharing & in listening.
. Please fill out the 7GR7Q(JPREPORT sheet at the end of the ses-

sion and hand it to the instructor.

ITEMS

. Often guys won't date a girt they already know a little until
they've found out much more about her from other people.
Why do guys do this?

2: My girl friend’s boy friend has made passes at me & at my
roommate. My girl friend doesn’t know about it. The guy has
a "love-em-and-leave-em” reputation. Should 1 tell my girl

~ friend what's going on? o

3. How realistic is it to try to carry on a “long-distance” rela-_
tionship? (I love my boy friend, but he's there, and I'm here:
We're free to date people we're around, and I'm kind of get-
ting attached to one of them.)

4. After dating for three weeks, I'd like a sexaal relationship
with my girl friend, but she refuses. Should | continue to go
out with her?

5. When dating-someone on a steady basis, should you try to.
keep relationships with your other friends-at the same level

as before? - 7
6. When is it right to begin having a sexual relationship with
someone? Who shall ' rely on to tell me?

7. 1s it possible to be ju. ~ds with someone with whom _
you've once had a deepc.. nore special relationship? If so,
how?

_ !1
23 3



O

ERIC

Aruitoxt provided by Eic:

8.

8.

“Don't get involved with me!” This is fiom a guy whao is do
ing ail the right things to make e think he really DOES
want 1o get involved. What is going on here?

. lf yo'u"ré asked out on a date & the person shows up dr,uhk,

what should you do?

. often feel guys are inspecting me as if | were a piece of

meat. Why do guys do that?

. What do you do when your parents & your friends don't like

the person you're dating?

. Why is going out when you're in college more oriented o

sex Lhan it was in high school?

_I'd like very much to continue going out with Josh but just

keep things on a friendship basis — no romantic, “heavy”
stuff. How can | do this?

. What can | do with a guy who is very good looking.

courteous, a lot of fun to be with but who never does
anything more than hold hands? (I've been going with him
for six months.)

_I've had one date with Tom and really enjoyed his company.

How can | make suré he will invite me to go out again?

. WHhat is the best way to say NO to {a) a request for a date,

(b) @ request for a kiss, (c) a request for sex?

_Dave spent a lot of money on our first date. I'm wondering -

fiow what Dave has a right to expect from me. Another date?
Sex? Reimbursement? )

Huw do guys really-feel about girls asking them for a date?
Paying for food & entertainment?

WOD 10714781
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APPENDIX B-2

GROUP REPORT
Group Number
Date of Task =

Each:person was encouraged &

aided to help with the task.

Overall, the group made the task:
a worthwhile experience.

Each group member had e chance

consvientiously by the:group.
to participate.

Group members.geaily tried to-
hear:& understand lone :another.

The task:was: performed

MEMBERS OF THE GROUP:

; B

T s——

3 ) ~ o - -
R =
5. S -

6. T e

A L
8 T —
9 —
10. R s

DIRECTIONS: Each person in the group is (o rate this group on the five
items listed in the upper-right section of this sheet. Using this scale.
choose the numeral thai expresses your rating of the group:

Very lovi, or very little

It

N, —

= Low; or little

= Medium, or some

= High; or much

= Very high, or very much

W oW

Please help your group recorder write a brief summary on the back of this
Zheel about what the groap discussed and what ccnciusions were drawn. -

wOD 10/23/81
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C

Owen Dugmore  Office: Counseling Center
By appointment  F. one: 3-1391

1o examine some of the realities about affectual rela-
tionships between men and women before and diring
marriage. 7

To develop, within the framework of humanistic
psychology, a constructive way of looking at important
personal relationships and of livirig them:

Week Topic
} Love, romantic & other
Man-woman relationships
i Sex roles - .
Social-class variations
i Dating -
Non-marital sex
AV Sexual anatomy & physiology
v Mid-quarter examination
(Objective format, 70 items)
VI Selecting a marriage partner
Alternatives to marriage
Vi Marriage as a rite of passage
Interaction in marriage:
- Roles & conflict
VL Interaction in marriage:
Sex B
Interaction in marriage:
Parents & children
N Marriage dissolution
The future of marriage
X Final examination
(Objective format, 80 items,. .
covering material since midqguarter)
Class discussion, small-group discussion. films, panels.
guest speakers, role-playing. interactive lectures
Weekly, or bi-weekly, tests of reading preparation

Mid-quarter and final examinatiens {as described above)

26¢5 ...,
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ASSIGNMENTS Participation in “lmproving a Relationship — A Home

Workshop”
Occasronal papers on assrgned lOPlCS

A four or five-page paper on:
“What | Have Learned About Marrlage from My Parents”

FINAL GRADE Attendance partlcrpahon Complet|on of

assignments = 3"
Performance on tests = %3

TEXTBOOK Courlsth & Marriage in America

by Hoult; Henze & Hudson

.

OPTIONAL Partrcrpanon in a quarter long small group outsrde

regular class time, aiming at improving interpersonial

relationships -through improving communications

skills: awareness of feelings; assertiveness, honesty,
and mterpersonal effectiveness.

Partlcrpatlon as volunteer client in the counselor
training program in the Psychology Department.

Participation as subject in master’s thesis studies in the
Psychology Department.

APPENDIX D

Psychology 235 Chapters 1 & 2 Objectives

After readmg Chapter 1, students should be able to:
l.

2.
3:

N

n
1

~ oY

ST

do wrth marriage in most societies.
Identify the positive functlons of romarmc love

Name three factors most often mentioned in serious discussions of
love.

Bifferentiate between Rollo May's five varieties of love.
Tell why romantrc love is a paradox. ]
l)n\cuss the fivi myths dbeClal.Ed with Iove

Indrgate the two major sources of the need for Iove " belief.
Sketch briefly the hrstorlcal development of romantic ideals.
Describe the relatlonshrp between self acceptance and love:

27 P
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13.

14.
15:

Discuss the implications of individualism for love, marriage, & the
social order

Idenllfy the flve mstllutronallzed patterns controlling love relation-
ships:

Grasp lhe Classrc corifhél between sex & love and its implications .
for sometres

- Appreciate t the advanlages of separalmg sex and love:

Sketch briefly the trends in romantic love.

After readlng Chapler 2, students Should be able to:

717;
2.
3.

@~ oo B

1.
12,
13.
14.
5.

identify the functional pre- requlsrtes necessary for group survival:

Defrne courtshlp and matriage.

Understand what is meant by patrrarchy and its historical relevance
to the family.

Coripare and contrast the Hebrew. Greek. Roman, Christian, and
American families.

Understand the significance of the lsraelrte farmily:

Appreciate Vthe =pecra| and changing role of womeri in the Hebrew,
Roman Chrlstlan and American families:

Grasp the idea of mate selection as a business transacllon
dnderstand the importance of the pater familias in the Roman farmi-
ly.

Grasp the meanlng of the Chrlstran family.

Describe how the colonial famrlys emiphasis on duty & work in:
fluenced both the natire & timing of marriage.

TeII why the Puritans are described as a lusty lot.

Explam why Calvrnrstrc restrictions on courting and sexaal activity
did not survive.

Sketch brlefly the |mpact of (echnology on the farmly

Appreciate history’s |mpact on the modern family.

Recognrze the implications of a husband’s economic dependence
on his wife’s dowry

After reading Chapter 3. students shoaid be able 16:

Undersldnd the hature-nartore argument.
Differentiate between sex- roles & Sexuallty

Understand the importance of early experience on lifetime sexual
orientation.
Stale lhE imporlance of the behaV|or|sl|c prmcrple

28 5
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8.
9,
10.
il
12.

Identify the thice funddmental conditions for a finm heterosexual
orlenlatlon E

[)eflne caltural continuity and cullural dlscontmuny N
Tell why cultural dlscnntmmty is deleterious.

Briefly sketch the changing roles of wcmen & of men.
Differentiate between roles played & roles expected

(rderstand how roles played & roles expected symbollle a fun-

damental requirement for marital happiness.

After readlng Chapler 4; students should be able to:

E

2

~

8.

tinderstand the importance of the differeiices between sub-
societies. B

State the importance of social stratification for sub- socxetal
uniqueness.

Distinguish between caste & class 7

Brlefly 5ketch American class stratlflcanon

Describe the important characterlstlcs of the lower, middle & upper
classes. -

Discuss the unpdcl of class on courtshnp & marriage prdcllces such
as dating & divorce.

Discuss. using Komarovsky's study; the differences between middle
& lower class couples..

t\plam How differences between classes give rise to sterectypes.

After reading Chapter 5. studerits should be able to:

k.

T N O BN

Define datmg

Tell why dating is a recent mslltul on or socnal invention.
See how industrialization helped give rise to datlng
Brlefly dlSC(]SS dalmg tor lack of dating) in other cultures,
Understand what is meant by the rating & daling complex.
Describe middle-class dating.

See hOw lhe prmcxp\e of least mterest applleb lo dallnu

mine tradmonal sex roles.

Demonstrate that datmg is an embryomc institution.
Discuss the five main types of dating:

L|>l the three S's of steady dating.

Oascuss the p05|t|ve and negatlve funcnons of datmg

29 '3U
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N

.u‘_w"

o~ oW

10.
11,
12:

Brlefly sketch the developmenl of Western sexual attitudes: .
State the importance of the two mmajor & contradictory ideas

characteristic of Western sexual attitudes.

Identify the roots of Western asceticism.

Descrrbe Puritan atmudes toward sex.

Describe what is meant by Western sexuality. ]

Compare contemporary sexual attltudes to those in the 'p"a’si
Understand what is meant by ‘permissiveness with affection.”
Discuss the importance of the relation between a revolution in at-
titudes & changes in behavior. )
Compare & contrast the results of studies on nonmarital sexual
behavior.

Explam the pettmg comprcmlse

Briefly descrrbe the casual orlentatron towards sex.

Discuss the hberal romantic vs. the radical-recreational sex ethic of
contemporary youth.

After reading Chapter 7: students should be able to:

U

g

10,
1.
12:
14,
15.
16.

‘%rlefly descrlbe the male & female Sexual anatomy.

Understand the two myths about penis size:

Descrrbe the process of spermatogenesrs

Describe the menstrual cycle & menof)ause )

Give an example of how. sexual response is a fuhction of the cir-
cumstances & the individual's definition of the situation:
State the lmportance of the Kinsey studles

Briefly describe the four stages of the physrology of the human sex-
ual response.

tnderstand the vagmal vs: clitoral orgasm comroversy. i
Understand the possible roIe of aphrodisiacs and anaphrodisiacs in
sexual arousal & response.

Desgribe the symptoims of some possrble sexual problems

List the three basic ways that conception can be controlled.
dnderstand why rhythm and coitus interruptus are such unreliable
means of birth control..

Describe the various means of sterilization.
Distinguish between abortlon & miscarriage.

Appreciate the potential harm of abortifacients.

‘£



17 Hame the various methods of abortion.
18 Know the Supreme Court decision on abortion.

From: Hoult Heh'z'e 8 Hudson's Instructor’'s Manual
wWOob 04/07/80

APPENDIX E-1

Psychology 235 — Winter 1981

Term Pa"pe’r

Write a qood personally- UT]pOrthl four-page paper (typewrltten double-
spaced) on the subject, “WHAT | HAVE LEARNED ABOdT MARRIAGE
FROM MY PARENTS.”

Such learmng of course, would come from your own oﬁbﬁsﬁervatlons im-

pressions, and conclusions as wull as from specific things your parents
might have said about marriage.

. Some general topics you might consider in your paper:

Mate Selectnon Masculine & Feminine Roles
Complementary needs Atthority
Differences (age, education. Parenthood
~ face, religion) Home-making
Hete*ogamy Sex roles

Entering marriage Combining Work & Marriage
Engagement
Wedding
Honeymoon Famlly Planmng

Marital Adjustment Marltal Conflicts
Communication Areas of. dlsagréement 7777777
Comipanionship - Means of resoiving conflicts

Decision making )
Expectations-& satisfactions
Love, Jealoasy; Sex

You may Choose to write about any of all of the tcplcs llsted here, but

remember these are suggested topics only. There are very l'kely others of
equal lmportance

YO(_I MAY ADD ANY ADDIT IOHALTOPICS YO(_I WISH YOUMAY ALSO
REVISE. OR EVEN DISCARD, THE OUTLINE GIVEN HERE:

31
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2. This paper kep! my- interest

lhe purpose of the assignment is not so miich to describe youor parents’
rarriage as it is to get you to think honestly: deeply, and_intelligently
aboutl what it means to be married and what you think you have jearned
about marriage from your parents.
-This paper will be due on Friday: February 27, and will be retarned to you
io later than Tuesday, March 17 (the day of oar fina! examination).

waD 01/23/81

APPENDIX E-2
HA#\E oo - e e

TITLEOF PAPER . . .. . - . o
BATE . T

DIRECTICNS: Please rate vour paper by marking the apbiopriéte square:
e R o VERY
. L - - . [ ok talk GOoob LUOD
1. This paper is well-ptanned Fo : P e -
& well organized oo “‘J [ . ] J ].j

while | was planning & writing "~ ; - '

i, I T O T 0 R N R

3. | was highly motivated 1o e - ; -
write this paper. _ Jl I- _] {_W) D Ej

4. Lput much thought into this = T ’ 1
paper. Lo !hﬂ: 1._”]1 [j

5. | have been honest in saying - | ,
what | really think & feel. o l |
T r i i

6. This paper is satisfying to me. iiLJ L ];

| udge the over-all quality ot 1
judge e overo qulty o [ L] L] L]

COMMENT: (Say soiméathing about the main value of this paper 1o you - =
its m~in positive feature. its main negative feature, and any other
thoiigi.ts o1 feelings you might have about it.)

.\I |

WOD 11706781 ] ;
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APPENDIX F
Psychology 235

Journal Sammary = limpioving Relationships (Home Workshop)

BIREC [TONS: Please indicate the level of (a) your performance and (b)
your learning by marking the appropriate place of theé scale. {If you had

no partner with whom to do the exercises, please skip Sections 1 & II:)

YERY

SECTION 1. NN i SOME MUCH MUCH
1. 1did the exercises — —
2 I he quality of my effort
in doing the exercises — —_ N
5. | kept a iournal = -
4 The quality of my effort
in keepiiig the journal J—
5 ihe degree of my inotivation
in the whole workshop — —_ — S i
6. The amount of my total eltort ——— -
SECTION i .
- R VERY
Nt Tt SOME MUCH MUCH
1 | learned aboat mysell e
2. |learned about my pattner S — S - _
3. i think our ielationship
improved : R _— —— —_—— I
4. lam likely to contintie some
of thie exercises S _— — — J——
5. Ingeneial, | think it was a
worthwhile experience —— _— S S —
33 g
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SECTION i

DIRECTIONS: P|ed>e write a summary of what you did with lhe exercises.
Say something sboat what happened, how you feel about it, what-you

leariied, what seemed to work, what value these exercises rmght have for

the future. (It you need additional space, please attach another page.)

wOD [ 1/13/81
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