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THE HELDS PROJECT AT
CENTRAL WASHINGTON UN!VERSITY

The acronym HELDS stands for Higher Education for Learning Disabl-
ed Students. It represents a model program funded for three years
(1980-1983) by the Fund for the Improvement of Post Secondary Educa-
tion (FIPSE), a division of the Department of Education. This project was
funded as a modei for other colleges and universities that are preparing

to provide equal academic access for the learning disabled students.

Project HELDS had three major focuses. The first was to provide such
access for the learning_disabled student under Section 504 of the
Rehabilitation Act of 1973. This we did for learning disabled students,
most of whom were admitted withcut modified requirements.to Central
Washington Hniversity. These students were not provided remedial
classes. They were enrolied in classes with other college students. The
heip that we gave was habilitative, rather than remedial, teaching them

hiow to compensate for their weaknesses.
" The habilitative training began with identification of those who were
learning disabled and included, but was not limited to, such support ser-
vices as taped textbooks {provided through the services of our Handicap-
ped Student Services Coordinator), readers; writers for tests: extended
time for tests. pre-registration with advising to ensure a balanced
schedule: the teaching of study skills and tutoring by tutors from the
campus-wide tutoring program who were especially trained to tutor
ledining disabled students: : o o
The second focus of the project was to give a core of twenty faculty
teaching classes in the basic and breadth areas a sensitivity to the
charactetistics of students who were learning disabled so that they could

modify their teaching techniques to include the use of more than one
modality. This ensured an academic environment conducive to learning
for the LD. The faculty rnembers participated in monthly sessions which
featured experts in the field of learning disabilities, and in the area of the
law (Séction 504) that deals with the handicapped student and higher
education. There were several sessions in which Central Washington
University graduates and currently enrolled LD students shared their

viewpoints and experiences with the faculty members. As a result of this
some faculty members used the students as resource people in develop-
ing curricula for their various disciplines published in this series:

The third focus of the project was to make the university community
aware of the characteristics of learning disabilities and of the program at

Central. It also sought to encourage other colleges and universities to in-
itiate such programs.
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WHAT IS A LEARNING DISABLED STUDENT?
People with learning disabilities have handicaps that are invisible.

Their disability is made up of muitipie symptoms that have been with

them since childhood. Many of them have been.described as “"dyslexics;”
but if they are categerized as dyslexic, this will be only one of their many
symptoms, as a sore throat is onty one of the many symptoms of a cold.

Three concise descriptions of the tearning disabled children are pro-
vided in Hallahan and Kauffman:

“"The National Advisory Committee on Handicapped Chidren

(1968) proposed the following definition, which was adopted by the

91st Congress: .
Children. with special disabilities exhibit a disorder in one or
'rho're bf lhé baéit péycholdgicél proceéééé lriVCiIvéd ih
reddmg writing; spelhng, _or arithmetic. They mclude condi-
tions which have been referred to as perceptual handicaps,
brain injury, minimal brain dysfuncllon dyslexia, develop-
mental aphasia; etc. They do not include learning problems
which are due primarily to visual, hearing, or motor handicaps,

to mental retardation; emotional disturbance; or to en-
vironmental disadvantage.
Task Force il of a naticnal project (Minimal Brain Bysfunction in
Children: Educational, Medical and Health Related Services, Phase

Children with learning disabilities are those (1) who have
educationatlly significant discrepancies among their sensory:-
motor, perceplual cogmllve academlc ~or related develop

llonal tasks; ( 2) who may or may not show demonstrable dewa

tion m cenlral ‘nervous syslem funclloning. and (3) whose

sensory deprnvallon or sericus emotional disturbance.

Ch|ldren with Iearnmg disabilities are those (l) who manifest
an educationally. significant discrepancy between estimated
academic potential and actual level of academic potential and
dactual level of academic functioning as related to dysfanction-

ing in the learning process; (2) who may or may not show
7 -
&}
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demonstrable deviation in central nervous system functioning;
and (3) whose disabililies are nct secondary to general mental
retardation, culturai, sensory and/or educational deprivation
or environmentally produced serious emotional disturbance.!

Pres.dents Cornimiittee on Employment of the Handlcapp(* , Vlrn”trhelrr
booklet Learning . Disability: Not just a Problem  Chidren Oulgrow,
cgiscusses LD adults who have the same symptoms they had as children.

The Pepartment of Education (Reference Hallahan & Kauffman)says that
two to three percent of the total public school population are identified as
learning disabled and that there are over fifteen million unidentified LD

adults in. the Umted States atknowledqlng of course, that people with

the world.
-We know that many learning disabled persons have average or above

average intelligence and we know that many of these are gifted. In their
company are such famous gifted people as Nelsori Rockefeller, Albert

Einstein, Leonardo da Vinci; Thomas Edison, Hans Christian Anderson,
Auguste Rodin, William Butler Yeats, and Gustave Flaubert.

The causes of learning disabilities are not known, but in our project
each of our identified learning disabled students shows either an unusual
preginancy (trauma at birth, such as delayed delivery, prolonged or dif-
ficult delivery) or prematare birth: They oftentimes have a genetic family
history of similar learning disability problems.

An exerpt from my Criterion and Behavioral Checklist for Adults With

Specific Learning Disabilities has been included as Appendix A.

/s/ MCS .
6 June 1982 :
Elensburg., Washington

‘Daniet P Hallahan and Jarmes M. Kauffinan £ eptional Childrin fEngléwoOd Cliffs, New
Jersey. Prentice-Hall: 1978) pp 121-122;
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INTRODUCTION

None of us knew clearly what we were in for when the HELDS project
started for censitizing faculty to the characteiistics o° ihe learning disabl-
ed.* But it soon becamme apparenl that the normal.. intelligent student

who musl compensate for a mystérious learning disability did irideed ex-
ist. that we were not 'talking about mental ret rdation; or about the
vdiicus vmblc physlcal handlcaps having to do with sight, speech. coor-
dination, or hearing. We were talking about normally intelligent students
who were mysteriously impaired in the way they received inform
throdgh language: in the way. and the rate at which, they perceived
words. or wrote words. or perceived and wrote figures, and so on. Sorme
of us had to be convinced that we were not talking about some newfangl-
vd ratiordlization of laziness or inadequate. motivation or cultural
dqvnva“on (which is indeed a complicating influence for some LDs), or
vven of a turther lowering of already depressed college standards: We
fourd, Qi fdct, thal we were to discover cur own ways 1o maintain
Classroom standards and still make our material more available to the
twa to three percert of students who could handie our counses very well if
they were vmmdcd with alternative teachlng techniquies.

We soon recognized that often enough we had already InCO!pOrded in
oo classroam presentations techiniques pariicularly useful to many

i I ) \md( nts sud\ dz sit 'dbl(' prdLll(L'S as GX[)II( dllHJ all handouts ordlly

‘h(*~lel(M review of the day’s mdlcrldl aiid so on. Some of us also Iearn
ed thot fioni the LD students point of view (and by extension that of all
stideniis), we were pretty sloppy performers on ogcasion. And to some of
us it seemed unfeir, or unwarranted, favoritism-to allow some students
more time to take their tests and (particalarly) to allow some students to
taki their tests mdlly And so on.

It s the purpose of these br)oklcls 1o shauc sonie of this information
aned this sensitizing with r\!hv' colleagues o our own campus and on
arhers. tach ot us spe aks tor a particuiar discipline and about our own

Cxpe nc.xu 5t dChxl\{ a partie lar course oriented toward the learning
disabled, We ol hipee thisexpeiience may prove usel ful to other teachers.
Wi ail won 1(1 be pleased to hear from colleagues who happen to come
dctoos our booklets, For we are 1ank beginners and would welcome com:
ments and duiggestionis from others interested in the same problems.

hurli /Im\ Vr()f: ssor Of | Tngliish
Departiiient Gf B nqhsh

Centiral Washington University
Ellensburg, Washington 98926
Phivne: 1509) 963-1546

* See Appendix for checklist of learing disabilities

- = ’ g
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il. WHY THE ENGLiISH GRAMMAR COURSE?

{ subfmitted the coursé | u as teaching when our HELDS program began.
This was an upper division coarse in tiaditional English grammar: If | had
Kkiiown mote of what we were in for. | would probably have selected an
undergraduate literature course, perhaps an introduction to Literature,
because it would have involved the students with severa!l literary genres,

paiticularly poetry: For the real challenge to the English Department, as |
indicate later; probably lies there, in finding new ways to open literature
to the learning disabled stadent. But | had good reasons. for using the
English grammar course. It offered a clear, orderly progression from the
elementary to the complex. It deliberately engaged all students in daily
classroom activities. No stadent could avoid individual and group par-
ticipation: And it immediately struck nie that, speaking of “"alternative

modalities,” the practice of analyzing sentences. mentally, then orally,
then turning to the visual, graphic, in fact, tactile diagram was teady-
iihade for the HEEDS experiment. .~

One of the corollary virtues of this project is the opportunity it pro-
vides to share with colleagues a course that we all teach. For this reason, |
go into some detail to describé the course before | get into my ex-

periences in teaching it with the learning disabled in mind.

li. THE SYLLABUS FOR THE ENGLISH
GRAMMAR COURSE

Since the majority of ouil English-Education majors have little or no in-
struction in English grammar (often not since seventh grade), this course
has recently been designed to compensate for this deficiericy and is
described as follows: -

_ English 320, English Grammar. is a thorough survey-review of the
concepts and terminology (Appendix B) of so-called “traditional gram-
inar.” (he parts of speech and their fupction in the sentence, the
elerments of the sentence and the various sertence pa‘lerns.
_ The course provides daily supervised practice in identifying and
defining sentence elements; their_relationships and functions. '
The course stresses analysis of the written, edited sentence. It in-
iroduces students to several systems for diagramming sentences in
order to objectify functions and relationships. Mastery of the Reed-
Kellogy system is required. S
The course consists of lectures, daily homework; and much in-class
analysis of sentences. Regalar ‘quizzes are used to monitor and to rein-

torce progress, and there is a comprehensive final examination:

10
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Limited tesearch projects and reports are required of graduate
students, but-not of undergraduates. No term paper is required of
andergraduates:

_ Although this course is not a survey of EXlSlan grammars: of
English, it does preserit traditional ¢ grammar in its his orical context:
Ongoing comparisons and contrasts with twentieth century structural
and transformational systems are a part of the course. A serious effort

is made to separdte traditional grammar from the onas of prescrip-

tivism and its long as sociation with “coriect” Engiish. ) .
Traditional grammar is historicaily associated more wnlh wrlllen

than withi spoken =nglish. Consequently, the course stresses syntax

and morpholoqy Although it _does. not ignore phonology, it leaves
more formal considerations of sound formation and intonation. pat-
teins, forexample to other cou:ses in linguistics and modern scientific
grammatical analysis; for which this ccurse 'may be considered

preparation.

PHASE |. THE INTRODUCTORY PERIOD: .

| introduce the course with a careful explication of the course descnp
tion, which is handed to each student at the first meeting. This one-sheet
it oidist description is available prior to reglatrallon to interested students
wnthm thc Enqllsh Department area and It is. avallablc al Reglslrallon |
.1ecessary for ali students: They should know as exactly as possnble what
the course will cover and will not cover, how it will be taught, and what
their resporisibilities will be.

In addition to the course descriptian, | am now adding the following
statement addressed directly to the LD student:

It you know )ou have an officially recognized learning disability, or lf
vou suspect you have one, it is your fepc.isibility to identify yourself
and your disability at the stait of the quarter: Course standards should

not and will not be lowered for the learning disabled, but your instruc-
tor will inform you of the varicus kinds of assistance that are ava:'able

to you. The learning disability coordinator can provide profess 1aI

heip in analyzing your problems. There are classes and tutoring ¢

vices and taped texts to assist you in coping. CWU is one of a very fow

uriiversities with the personnel, the faciiities; and the desire to assist
learning disabled students to realize their highest potential.

[ go over this statement in some detail: addressing myself to the whole
class for the specific purpose of broadening their awareness of tizese pro-
blems among their peers and of the university's facilities:
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Thie course proper begins formally with a lecture on the evolution of

English grammar and its grammars. About & week and half is devoted to
introdiicing the basic terminology, in following; modifying; and amplify-

ing the opening chapter of the text.* Major concerns during this period
are as follows:

Defining "grammar~ and explaining those elements of the definition
mast-relévant to this course: morphology and syntax:

Defining the sentence, examining the major definitions, and discuss-
ing the difficulties of reaching a comprehensive definition:

Rapid preliminary defining of traditional parts of speech, reviewing
modern efforts to systematize thein.

Defining and illustrating basic sentence ~elements: subject and
predicate; clause and phrase: the principle of modification; main and
subordinate clauses: |[Exercises]|
Distinguishing basic sentence patterns and grammatical- and,
rhetorical sentence types: [Exercises]
A lecture reéviewing and outlining the elements of traditional gram-
mar: essefitially the inaterials of the course.

TESTI**

PHASE II. FUNCTIONS OF THE PARTS OF SPEECH:

The next phase, of the course is a survey-review of the functions of the

parts of speech within the sentence, with the verb receiving major atten-
tion; as follows: / o

)
2.

/

Functions of the noun and pronoun [_EXercises]
Furictions of the verb:

a. notional and auxiliary verbs "
b. finite and non-finite verbs ”
c. transitive and intransitive verbs ve
d. active and passive verbs e
e: linking verbs W

*RW Pence and D.W Emery, A Gramimar of Prisent-Day £ nglish. Mocmitlan, 1963,

« = A scijuence of sample tests 'nay be found in Appendix b

215
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f. compleients of tiansitive verbs (direct and indirect objects; ob-

jective complements) [Exercises]
-y .coniplements of mtransmve verbs i
3. Functions of thie non-finite verb forms (the verbals): B ] )
a. The participle defined; its functions [Exercises]
b. The gerund defined; it ‘unctions .
c. The infinitive defined; its functions Ve
TESTH

{The introduction of sentence diagramming begins during this phase
ot the course. Most traditional texts provide a version, more or less com-
prehensnve of the Reed -Kellogg base and modmer prlncnple l ase a two-
and from then on he students begm to famlllanze themselves wnh and
make daily use of the more extensive version provided in the text:)

4 hm(tlons of the adjectwe(altrlbutlve apposntlve predlcale coor:

~ dinate and accumulative; phrase and clause) [Exeruse]

5. Functions of the adverb (relative, correlative, transitional; phirase and
clause) [Exercise|

6 . Fuiictions of th(. prepositional phrase [Exercise]

7 Functions of the conjunction {coordinating, subordnndtmg cor-
relative) [Exercise]
TESTIH

I he L()Hbld(frathH of thc subordmatmg conjunctions and the relative
adverb initiates the move to the grammar of the complex sentence, the
principle of subordination and the functioning connectives, or relatives.
PHASE il THE COMPLEX SENTENCE

I'nhe third major phase begins with a formal dlscussaon ol lhe grammar
aivd the rhetoric of the complex sentence. Much time and many exercises
are devoted to the functional connectives: the relative pronouns, adjec-
tives and adverbs. Most of the remainder of the quarter is dgiven to

analysis of the clause structure of the complex sentence, as follows:

1. The noun clause (the subordinating (:'onjun'clio'n': the indefinite

~ ieldtive pronotn, adjective and adverb) [ExerCIse]
2. The d(]jL‘Lllve clause (the definite reldtive pronoun, adjectlve”and
~adverb) [Exercise]
3. The advetb clause (lhc sub()rdlnalmg conjunctlon the indefinite

relative adverb: correlative adverb pairs) |[Exercise}
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TEST IV
PHASE iV. MORPHOLOGY

_ Usually; at this time in_the quarter about one week: or only a little

more. remains for rapid consideration of such “formal,” or mor-

phological. matters as the following, an admittedly ruthless selection:

I. Types and properties of the noun (common, proper; gender, number,
etc) ,

2. Thé pérsonal pronoun; its historical forms. its persistence.

3. Conjugation of verbs; principal parts of verbs; mood; voice; strong
and weak verbs, etc:

4. Comparison of adjectives and adverbs.

FINAL EXAMINATION , S ,
The final eéxamination is compiehensive,*but it stresses analysis and
diagramniing of the complex sentence.

IV. TEACHING STRATEGIES
This section spells ot features of the course that | consider helpful to

both learning disabled students and non-learning-disabled students. The
sensitizing to the problems of LD students that I developed in our HELDS
semlinars has shown me that | was already using some desireable techni-
ques (a gratifying discovery) in the_classroom and ouot: | say "out”
because | have regularly devoted considerable tirne beyond the class
ioom to private consultation with students, and more recently with those

for whom English is a second language. But my new awareness of these
devices has already enabled me to begin utilizing them more deliberately
and more consistently: One effect it has had on me is to sensitize me to

how | am coming across on any particular point to the students; to how |
would hear and see myself as a note-taking. involved student. This new
found self-consciousness has, | think. considerably shatpened my perform-
mance in general. | have bégin to feel like | am being video taped every
time | enter the classroom. | recommend that feeling. , B
(1) Particularly in thi: grammar course, all terms and concepts, once

introduced. are used constantly thereafter. This has always been a
characteristic of the course, an aspect of the inevitable progression that
is built into it. What it means for the students, of course, is daily reii-
forcement through constant usé, of terms and concepts in both oral and
written exercisés. One of the characteristics of the LD student that all
students share to some degree is'a need for reinforcement. And they cer-

tainly get that in this class.

1415
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(2) This reinforcement is thé by-product of exercises assigned
daily which the student works out over night. Natarally, some students
keep ip more easily and more reguiarly than others. These daily exer-
cises are extensive. They are provided by the text that I regularly use for
ine course. They consist of sentences lifted from a wide variety of
published material. They are to be analyzed (diagrammed) for whatever
featare is being studied a: the moment. No fewer than fifteen to twenty of
these sentences are assigned daily. , ,
~ (3) | ask the students ta keep a notebook of these diagrammed
sentences. This means that they are likely to have already worked prob-
lems they may be asked to solve at the board that day. The more they

work out for themselves; then; the better. In any event, those who are

keeping up are able to check their work daily, either at the board or &

their seats. ,
_ (4) After the introduction of sentence diagramming. there is much
classroom work at the boards for each student. Each receives daily
cvaluation by the instructor, and gradually by class miembers: Very short-
ly after board work begins; the students usually begin to help one
another: | encourage them to form small groups for mutual instruction
and assistance. | deliberately seek to establish an atmosphere of comfor-
table informality and kindly criticism. No error is, or can be, overlooked.
No achievement is unacknowledged. Usually there are cne of two
students who discover that they have excellent control of the material.
These studerts regularly become classroom assistants for me, and
sources of insight and fresh perception for me when | stumble.

(5) This board work consists of visual diagramming and of oral analysis

“of ranc omly assigned sentences. Students who have already analyzed the

assigned senlernrcesrhavé only to copy it from their notebooks. A student

who has not, must work out the analysis at the board. | believe that this
feature of the course is inherently instructive for all students. But | have
come to believe that it is one of the best things | can do-for the learning
disabled student. After ail, the principle~of “allermative modalities™ is
clearly its primary feature. A student begins™with a visual experience of
an English sentence. analyzes its components and all it relationships
mentally. then objectifies them within a visual diagram, and often has to
make an oral explanation of the visualized relationships. Thus a pattern
of transfers trom one experience to another occurs —- from visual to men-
tal: to graphic; to oral.

(6) But my beautiful theory is not always effective in practice. There are

always a few students who, for examiple; simply cannot recognize the
prepositional phrase. let alone sense how it is functioning. For these
languishing students, some of whom will be LD students, | often provide
at least one extra hour of class instruction each week. | work directly with
them. trying to help them see relationships and utilize the diagraniming
system for themselves to objectify velationships.

15
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(7) Occaszonally; | have enough recent “gradudles” of the class still
around to set up tutoring sessions, sometimes for the going tutoring rate,
sometimes for free. Non-native speakers especially find these services
very usefal: I suspecl that some good teaching takes Place in these smali
tutoring sessions. Some LD students are put at ease in the presence of a

comipetent student of their own age:

(8) At one time; | considered making slides of diagrams illustrating par-
ticular sentence features or problems, but | have thought better of it. The

students | discussed it with also rejecled the idea in favor of the presenl

system: | have decided that the creative “"busyness™ of a group going to
and from the board to solve assignéd problemis is preferable. It is definite-
ly the more tactile, more involving, ultimately the more creative strategy:
And | feel that my practice of constantly taking specific problems, often
submitted by studénts. to the board and working them out spontaneocusly
is more beneficial to allﬁsﬁlrudenls whatever their level of competence:
(9) About the diagramming. | subscribe more to the principle than to
any particular diagramming system. | believe that any such system, prob-
ably, would serve my purpose, which is to provide some way of objecti-
fying fanctions and relationships within the sentence. It just has to be a
syslemn, whatever its inadequacies; and they all have them. The diagrams
are, for the .D student particularly, an alternative form of analysis, one
that is visual and tactile: For some; of course, the very system of horizon-
tal and slanted and raised lines is a problem. So far | am not aware of any

sludenl actually unable tG construct a diagram; but Isuspecl that some of

the remarkably “sloppy” diagrams I have seen were the desperate efforts
of unacknowlzdged LD students. But even for those, my use of the
diagram at the board is indeed an alternative, a turning from oral analysis

to graphic analysis:
I have always used the old Reed- Kellogg system because l know ll well,
and because it serves my purpose. I inform my students of other systems,

bul l require lhem to ‘master the Reed Kellogg lls llmllallons are easxly

elemenls can be lrurned in its favor. For. lhrough dislocation of modifiers

it does indicate functions and relalionsl’nps clearly. In fact; the diagrams
of very long and complicated sentences often take on an aesthetic dimen-
sion that | always demonstrate. | have prepared on graph paper an enlarg-

ed dlaqram of a portion of the Episcopal Liturgy that makes this point
rather well. And | have lately come into possession of the diagram of one
of the longest of Proust’s senlences in poster form.*

However; any such system** should serve the purpose of analysis and,

* Lhe Longest Sentence: 958 Words from Cities of the Plain.™ Silverprints. 9015 Wilshire
Blvd.. Suite 102. Beverly Hills: CA, 9021 1.
**lcall Y stidents’ attention to the systemn of self-contdined “fraimes.” or. boxes that also

istlates sentence elements. An interesting version of this can be found in Herbeit Shisser’s
A Muodern Colleqe Rhetone. In this system, the entire sentence is framed to indicote the
structural completeness of most sentences. It is an attractive diagram. but very cumber-

/ﬂne It is iltustrated in Appendix D-2.
16 ¢ o
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paiticiilaily foi soiiie LD students; it constitutes a visual and graphic
alternative to mental and oral analysis. o o

(10) | maintain a master notebook of diagrams for all the sentence ex-’
ércises in our text. | use it constantly in the classroom, constantly correc:
ting it. and turning it over to groups of students working on problems at
their seats. When 1last asked a class for ideas for improving this practice;
they suggested that a copy of this might be placed on Reserve at the
litrary. | doni't think | Il copy the whole notebook for the purpose, but | do
intend te provide selected diagrams of typical and difficult problems for
gach exeicise, S
~ (11) Regarding tests: With the LD student in mind, | have found it
rewarding to provide explicit statemeiits and lists of what each test
covers. Occasionally, | offer a “pretest” on the material to prepare
students tor the official one; particularly for the final examination. For
the first two tests of the quarter, | often provide and alternate test for
those receiving a D oi ‘and E. Also; | try to circulate copies of test
answers, particularly after we begin diagramming sentences.

| alwdys tind it interesting and instructive to €xamine my colleagues’
examinations. Often we consult with one another when putting a test

togethicn. With this in mind, | have included samples of my tests for this
conitse i Appendix B ) )
12y the LD student invariably requires more time than other students
Lo timish test, They should know Before they start, indeed before they
bisain prepanng tor it that they will have the time to finish at their par-
tit tiar pace. [his 15 another “alternative modality”™ | discovered | was
atteady using. | had long since stopped placiiiy o premium on finishing
iy tests an fifty niindtes. My classes know that they can count on as
sui b as an extia hatl hour, it they can find it aftér ciass. Those who can-
Got are asially alfowad to tia the test in by a specified time later in the
day | do this 1o pievent anyone panicking at.a quarter of the hour and
his thiowing awas the final portion of their final. o

(13 Othier alternatives tor the L for whom timed writing of any kind is
fostidting are the wholly onil examination. the use of a second {authoriz-
cil) persoe to write answers, of to diagram problem seitenies by dicta-
Don So tan i have not yet had decasion to ose any of these in the gram-
i Coursie but | sess nio difficulty tor myself in the likelihood. o

(14 Regatsding texts. Al this wiiting, the basic text tor this course’is
SR WL Pence and LW Emery, s Gramimar of Present-Day English, Se-
cond Edition, 1963 1his is a much more libéralized grammar, and not
nearly so pontitical in tone as the enduring House and Harmon, Descrip-
tice Fhglish Granmae . Except for o few instances: the presentations are
clear and simple. It provides a great number of sample sentences, which

IS one of its virltues as a working lextbook. However the sentences pro-
vided are not seriously. or consistently: selected to demonstrate a
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\
chapter's coricerns; nor ds the editors avoid the intrusion ir neatly all ex-
ercises of features to be studied later. The virtdes of the present arrange-
mént are (a) that the sentences are arranged according to simple length,
the later examples in any exercise raising quéstions associated with their
sheer complexity, and (b) that they are normal, idiomatic, pablished
sentences. noi artificially contrived to demonstrate some particular

grarnmatical featare. Even so, students at all levels of competence could

profit from a more controlled selection of such real sentences to bring up
instaiices of the particular features under study.

Some student suggestions have been to recommend that such change
be incorporated in a revision of the text; to do it myself and offer it to the
editors; to find another text with as many sentences but more carefully
selected for. analysis: - S

This text is being taped by our Handicapped Student Service on cam:
pus. It will be available in our growing_library of taped textbooks and
other literature for the learning disabled.

(15) A final note on textbooks: Those of us who are seriously concern-
ed about the learning disabled would do well to select all our texts with
these students in rnind. This can only result in better text selection for all
our students. For some of us this will mean a desirable tightening of our
démands upon, and of the quality of our evaluation of, particuiar texts.
For one thing. our texts should all be recorded on tape for those students
for whom an accelerated oral version* will compensate for certain
reading impairments. Taping can be done locally (we have a growing
recording service for our LDs) or by nationat or regional agencies like
Recordinq for the Blind: Inc:; of New York City, or the Washington State
Regional Library for the Blind, in Seattte.*%

Taping takes time. Each book must be read word for word by a reader
using. preferably, professional equipment in order that each tape can be
used as a master. This being the case, we sholld select texts with sach
care that we can reduce the frequency with which some of us now replace
them: And we shoald submit our texts for taping far enough in advance to

have them available by class time. This is trouble, but it's worth it
There are obvious. but, nonetheless; very important, features we could

give more attention to in evaluating any new text. We colild examine it
more critically than usual for organization and format. We could examine
for its progression from elementary to complex, if that is important. We
could check for the presence of final chapter summaries, for generous

use of subheadings, and for the effective use of graphics in complement-

ing the text. We could demand really functional glossaries and indexes
and appendixes, testing them for relevance and usefulness.

* Thie SpeectirTime Compressor accelerates the reading. increasing the speed of reception/
comprehension.

* *See Appendix F:

-~
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_ Enough of that. There are many features we could insist on that would
make a new_text more readable and more_instructive for students and
more teachable for us. | suppose | am speaking for myself. Bat I doabt |
am the only one who has discovered midquarter that | should have ex-
amined a new test more critically than  did. This matte, is pursued a little
further in Appendix F.

V. SOME FINAL OBSERVATIONS

~ Most of us surely came to the HELDS project in relative ignorance of the
world of learning disabilities. And all ‘of us have seen our ignorance
dissolve rather rapidly into faltering understanding: To speak oiily fo.
myself, | come away from this brief period of awakening moved, hurri -
ed: infarmed; and with a number of misgivings. | have misgivings about
the ambiguity still characterizing the criteria for distinguishing the LD
student from other students who manifest similar performance for dif-
ferent reasons. The line between what teachers have traditionally labeled
the "slow" of the "unmotivated” or the “poor” student and thcse whose
behavior and performance are caused by some invisible learning disabiii-
ty hds grown very dim for me. | have begun to wonder if there is such a
thing as a poor’ student who is not afflicted with some known.or
unrecognized learning disability. There is at least one pretty dependable
answer to this. | Kave learned that the learning disabled students we are
so far seeing are consistently “motiviied;” that these students are sur-
vivors: | am impressed with the fact that they have come tnis far, often

through desperate, private self-analysis. In fhany cases individuals have
had to persist in their private belief that they were not mentaily defective.
I most cases they have had to discover on their own various compen-
satory survival techniques along the way. These strivers sarely deserve
not so much “breaks” or “favors” as they do respect and genuine con-
sideration.. . . : e
1 have misgivings about my present ability to detect, to gain the con-
fiderice of. and to aid the learning disabled student in my classes, many
of whom have learned that disclosure is painful. When students an-

students that they may have an impairment. My most open experience
with .an admitted LD to ‘date (It occurred just before my HELDS ex:
perience staited) was with a woman in the grammar class (a registered
nursef who had trouble finishing tests on tiffie; her handwriting was ir-
regular. and she had trouble making diagonals and verticals meet
horizontal lines in diagramming. On another level, she had consistent
trouble in distinguishing the relationships between modifiers and other
sentence elements. She spoke openly of her difficulties after | expressed

19 2y
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my inteiest in her problems: As a nurse she had had much trouble with -

Latin and Greek terminology. My point is that it was her openness, not
mine. that enabled me to broach the subject of iearning disability about

which 1 knew at the time hardly more than the name. We talked frankly;

and | spent a lot of time coaching her privately — not with much success;
| felt. although'she did pass the course:

 Another of my misgivings. Since so many of the LD’s problems have to
do with reading and writing — with responses tc and the use of language
| foresee the inevitabie and particular involvernent of all English
teachiers and departmenits on all levels. Not only do we all need the kind
of information and, particularly; the sensitizing my HELDS colleagues
and | have recently received, but i am particularly anxious about what we
in English can do for our LD students in the writing and literature classes.
A problem of similar profundity faces the teacher of foreign languages.
Some LDs are simply deprived of the awareness of verbal subtlety, of wit
and humoi, of verbal irony; spoken. or written. Many wili remain, .l sup-
pose, locked away from the play of figurative language. How then can
poetry become meaningful for them, let alone a pleasure? Any writing
that is figurative? This is not a problem thatican be solved by providing

auditory experiences of the literature through tapes. It is a matter of how
they réad, of how they perceive the working of words. In writing classes, |
can see more light through the use of taped tex's und in the use of the
tape recorder instead of the pencil or the typewriter. Both of these are dif-
ficult to use for some, not for others: But even with the tape recorder, the
spoken essay must eventually be given typed and edited form, which will

necessitate the services of another person or agency. Possible answers to
these particular misgivings apparently lie_ in. funding experimental

classes in literatare and in writing, whether for LDs alone or In groups:
The need for such “spin off” investigations following our HELDS ex-
perience is apparent to us all. We are taiking about it, and | hope to see
some interesting experirmental -programs coiing to light. The English
Department here already has two graduate assistants, each assigned to
remedial courses, who are working with a small group of known and en-

thusiastic LDs to discover ways these bright but hampered young people
can learn to cope with the demands of the regular composition program. *
They are all literally starting from “scratch.”

The HELDS participants also understood from the start that they would
become miissicharies within their own departments. Still speaking of

misgivings: | am anxious about my ability to convince my colleagues in

the depariment that this praogram is not one more attack on their
“Values.” At a time when we, particularly; are only now recovering from
the pressare during the 1960s and early 1970s to relax standards and

confess our “elitist” values; at a time when we are daring to demand more
of students in writing and literature courses th=n ‘aulobiographical
maundering and mindless “rapping,” the very concept of the honorific
“learning disability”" is already seen by some as a euphemism for a

2% ;
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dcgrce of madequacy lhcy are in no mood to rationalize. They are not, to

say the least; a sympalhellc audience:
__ There is a sense .among the HELDS | group of being, or havmg to be,
born again.” | think we ali share soiie degiee of this. It is my impression

that we all were unnerved to discover that our new awareness inevitably
required that we examine our own classroom performance critically, to
see ourselves as studernits see us and be willing to accept critism. This is

nothing new to the pubhc school teacher: it definitely is to the college
teacher. The new term, “alternative modalities,” meant changes, ad-
justmenits and reevaluations of our often cherished (but seldom critically

evaluated) classroom behavior to enable us to get lhrough more effec-
tively to the LD student. It is going to be difficult to €onvince an
established. Ieglllmalely (3) self- satisfied professor of literature or of
writing even to cohsider the possibility that he might need to be born
again for that purpose. This hurdle is still before us in our departments.
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APPENDIX A
Criterion and Behavioral Checklist for Adults-with
Specific Learning Disabilities ;

1.

2.

3.

13.

4.

Short attention span.

Restlessness:

Distractability. (The student seems especially 's'eri:si,t,iVe,t.ci sounds or
visual stimali and has difficulty ignoring them while studying.) =
Poor motor coordin;'aiioni (This may be seen as cIumsinéSé.)
Impulsivity. (Responding without thinking.) . '

Perseveration. (The student tends to do or say things over and over:
Mechanism that says “firished" does not work well:)

Handwriting is poor. (Letters will not be well formed, spacing be-
twee words and letters will be inconsistent; writing will have an ex-
trertic up or down slarnt on unlined page.) .

Spelling is consistently inconsistent.

Inaccurate copying. (The student has difficulty copying things from
the chalkboard and from textbooks; for instance; math problems
may be off by one or two numbers that have been copied incorrectly
or out of sequence.)

Can express self well orally but fails badly when doing so in writing.
In a few cases the reverse is true.

Frequently misunderstands what someone is saying. (For instance,
a student_ may say, "What?", and then imay or may not answer ap:
propriately before someone hcs a chance to repeat what was said
previously:)

Marked discrepancy between what student is able to understand
when listening or reading.

Has trouble with variant word meanings and figurative language.

Has problems structuring (organizing) time -- The person is fre:
quently late to class and appointiments; seems to have no "sense of
how long a "'few minutes” is opposed to an hour: has trouble pacing

self during tests.

23 B
5
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20.

21

22.

23.

24.

27.

Has problems structuring (organizing) space -- The student may
have difficulty concentrating on work when in a large, open area --
even when it's quiet; may over or under-reach when trying to put
something on a shelf {depth perception).

Has difficulty spacing an assignment on a page. e.g.. math problems
are crowded together.

Thoughts - ideas wander and/or are incomplete in spoken and writ-
ten language. Student may also have difficulty sequencing ideas.

Sounds -- A student's hearing acuity may be excellent, but when his
brain processes the sounds used in words, the sequence of sounds
may be oat of order: e.g.. the student hears "aminal” instead of
“animal” and may say and/cr write the “aminaf.”

visual information, e.g., pictures, graphs, words, numbers, student
may be unable to focus visual attention selectively; in other words,
everything from a flyspeck to a key word in a title has equal claim
on attention.

Visual selectivity -- May have 20/20 vision but when brain processes

Word retrieval problems - the student has difficulty recalling words
that have been learned.

Misunderstands non-verbal infoumation; such as facial expressions
or gestures.

Very slow worker -- but may be extremely accurate:

Very fast worker - but makes many errors and tends to leave oat
items. ’

Visual images -~ Has 20720 vision but may see things oat of se-
quence. e.d., “frist” for “first;” "961" for “691." Or; a student may
see words or letters as if they are turned around or upside down:
e.g.. "cug” for "cup.” or "dub” for “bud,” or 9" for "L" for "7, "etc.
Makes literal interpretations. You will have to have them give yoa
feedback on verbal directions, etc: :

) N X - ‘¢ - o - - - R
Judges books by their thickness because of frustration when learn-
ing to read.

Has mixed dominance: e.g.. student may be right handed and left
eyed.
20

24
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28:
29.

30.

Moodiness - Guick tempered; frustration.

Cannot look people i the eyes and feels uncomfortable when talk-
ing to others.

Has trouble answering yes or no to quoestions:

Students wnth specnflc Iearnlng dlsabllntles which affect their perfor
mance in math generally fall into two groups:

1. Those students whose language processmg (mpot and ootput)

great dxfflculty domg word problems however, if the problems

are read to them, they will be able to do them.

2. Those studrernts whose abilities necessary to do quantltatlve thmk :
ing are impaired. These students often have one or more pro-
blems such as the following: o

Difficulty in visual-spatial organization and in integrating non-
verbal matertal. For example, 1 student with this Blﬁngpfip[ofbliem
will have trouble estimating distances; dlstmqurshmg differences in
amounts; sizes; shapes, and lengths. Student may also have trouble
looking at groups of objects and telling what contains the greater

amount. This student frequently has trouble organizing and sequen-
cing material meaningfully on a page.

Ditficalty in integrating kinesthetic processes. For exampie, a_stu-
dent will be ir .ccurate in copying problems from a textbook or
chalkboard onto a piece of paper. The numbcrs may be out of se-
qUEnCr‘ or the wrong numbers (e.g.; copying "6" for "5"). Problems
may be out of alignment on the paper. Graph paper is a must for
thiem.

Diffi'c'ul}y in vnsudlly processmg information. Numbers will be
misperceived: "6 and "9, "3" and "8" and 9" are often confused.
The student may also have trouble revisualizing. i.e., calling up the
vistial memory of what a ndmber looks like or how a problem
should be faid out on a page.

Poor seiise of time and direction: Usoally; stadents in the second
group have the auditory and/or kinesethic as their strongest learn-
ing channeis. They reed to use manipulative materials accom-

panied by oral explanatlons from the instractor: They often. need to
have many experiences with concrete materials before they can
move on successfully to the abstract and symbolic level of nambers:

1981 All righ(S reseived Myilh;- tfiy(j("Sriydér
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APPENDIX B

English 320, Approaches to Grammar

Terir-inology

Here is 4 list of basic terminology based on the Pence and Emery text: Be
able to define and illustrate them by the end of the term:

grammar
morphology
syntax
phonology
diagramming
parts of speech
NOUN, substantive
cammon noun
proper noun
abstract noun
concrete noun
collective noun
number
gender
case
PRONGUN
personal pronoun
possessive pronoun
relative pronoun
demonstrative pronoun
indefinit: sronoun
VERB
verb phrase
principal verb
auxiliary verb
finite-'verb
non finite verb
* insitive verb
live voice
passive voice
litikitig verb
inflection
conjugation
mood
person

VERBAL
participle -
infinitive
gerund
ADJECTIVE
descriptive adjective

definitive adjective
demonstrative adjective
indefinite adjective

cardinal adjective

ordinal adjective

comparison

definite, indefinite article
ADVERB

interrogative adverb

relative adverb ,
indefinite relative adverb
correlative adverb )
transitional, conjunctive, adverb
comparison
CONJUNCTION

coordinating conjunction
subordinating conjunction
correlative conjunction
PREPOSITION, simple, phrasal
SENTENCE

simple sentence

compound sentence

complex sentence

kernel sentence

rhetorical sentences

subject

predicate

pyedicalioh
complement

%6 oo
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tense complementary infinitive
direct object - '
i'n”di're:ct ObjECt 7 7

objective complement

subjective complement

doable object

retained object

CLAUSE

main clause

subordinate clause

noun clause

adjective clause

adverbial clause

infinitive clause

functional connective

PHRASE

prepositional phrase

noun phrase

ADDITIONAL TERMS:
Comparison
Analytic
Synthetic =
Gender
grammatical
natural
mutation plural’
modal auxiliary

APPENDIX €

Typical Library Reserve List for the Course
f;f\a'rgg:'r;ets'ryra’nt, VAVFuncubna’I Engiish Grammar. D.C. Heath, 1959.
David A. Conlin, A Grammar for Written English. Houghton Mifflin, 1961.
Jack E: Connor, A Grammar of Standard English. Houghton Mifflin, 1968.
George Curme, Principles and Praclice of English Grammar. Barnes and
Noble, 1955: .
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Karl Dykerma, "Where Oui Grammar Came From,” College English, April,
1961. Reprinted in Harold Allen (ed). Readings in Appied English
Linguistics: 7 ) .

Jewell A. Friend. Traditional Grammar, A Short Summary. Revised Edi-
tion. Southern lllinois University Press; 1976.

Charles Fries. American English Grammar, National Council of Teachers
of English. 1940. S

Julius N: Hook and E.G. Matthews, Modern American Grammar and
Usage. Ronald Press, 1956. ) - 7
Homer House and Susan Harman, Descriptive English Grammar. Second
Edition. Prentice-Hall, 1950.

Otto Jesperson, Essentials of English Grammar. Holt, Rinehart, Winston,
1933: ’

Columbia University, 1980: -

Lyda E: LaPalombara, An Introduction to Grammar, Traditional, Struc-
tural, Transformational. Winthrop Publishers, Inc:; 1976.
R.W. Pence and D:W: Emery, A Grammar of Present-Day English, Mac-
rpi!lan,r!963. o
Robert Poaley, Teaching English Usage: National Council of Teachers of
English, 1946: - )

Randolph Quirk and Sidney Greerbauimi, A Concise Grammar of Contem-

porary English. Harcourt Brace Jovanovich, Inc., 1978.

Paul Roberts, Paiterns of English. Harcourt Brace, 1956.

Paul Robeits, English Sentences. Harcourt Brace, 1962.

Paul Roberts; English Syntax. Harcourt Brace, 1964.

John R. Searles, Stiiictural and Traditional Grammar: Some Uses and
Limitations. Wisconsin State Council of Teachers ot English, Wisconsin
State University; 1965.

James Sledd, A Short Introduction to English Grammar, Scott Foresman,
1959:

Constance Weaver, Grammar For Teachers: Perspectives and Definitions,
National Council of Teachers of English; 1979.

Kenneth Wilson “English Grammars and the Grammar of English.” From
front matter of Funk & Wagnalls Standard College Diclionary (text
edition); Harcourt Brace & World; 1963. Printed as Teacher's Notebook in
English, Harcourt Brace & World, 1964.

2

28



APPENDIX D-1

Rewp (Kailoes DIiAGRANNAAN &

SuotineT vaad
. B L i BASE LiNG
L writee ' nepresents ! -
\q j N — . ﬁﬁlémﬁtouAL
—— MOOIMGRS —» ] LLf_._ PHRALE
3 -

SuBeRDILATING / JAA;Q . oL
Conviuncrion , NowunN €eLAuse
: SRIBCT «f VNTEDR
he I mn't please ] )uaui‘ﬂ B

weiter { hwowss J
—

4

L‘,,k,, - - - -;m..x‘u'nv- &‘M.PL‘AA‘NT
RAWE veril / CAcimcrwe )

, \vr‘\*'c.r: l l; \ 'fd.l“n;u‘ -
W T, No
g \’ ! - F bcl LAuUSE
Abvssial \ ! 'f:ib‘u \Me.a.wci. Luﬁ:t omiBeT of

Pamp. Duusc I \ PRePeSiTioN

work | M sty | aspoct
\ - TT s \g o
N o ", NS e
S g:f{wﬁ W i
g MEjmeen] |
N el
”L; > : -
> e N
N art | s L/u.prnseddwn
SLARROCILATE CLavie \- I \q \\o,
a4 0ue R * \ N ol
\ \ \. L\&.
we © saw |
{ model Senlemces from Uerkert Slotser: A Mposen Coiiecs

R wToasc “a\n e f prinl]

3u

29

ERIC

Aruitoxt provided by Eic:



Campounn

. - - “ - e 2w 0cATE
Coanfound and I
SayTevce - - -/
-

andiol | werhs

¢. = N
< | & .
AN NallF
A N \7{—&\*:‘:*\1
AN \
") N
oo pis \ werthy BLLIPTIAL AQIEETWE
] , . . CLAuUSE
L N S _
AVIRCTIVE ;/ﬂ R ovme— /
cuavee < \"‘c
AN x |x\ Fie €
A
I \%
N
- . P o P \
ELLAOTicaL ADweRGB -
CLAGSE Woney [ x
— i

30

ERIC

Aruitoxt provided by Eic:



APPENDIX D-2

p P L . . . 4
Box ac NESTING, PRINGIAR OF OIAGRANAsING

. ;u.mm;
Fdﬁe_ ?‘-Pi‘eie{}di iéd\ki*

i tis \ of .- 5z - .
4 s\ tife UepesrTiosal  Puracs
A six l: A

DidweT onviBeT

verter iiv&o'i'al .
NOUN CLausE

“‘i ) RIiWCTY
- - o . - L[]
1. helnud please r‘u—ﬁ-‘ﬂ
A - his
- : . PawbickTE AB3,
Eﬁ‘ﬁ,r 18 6—————Jfaotdul & Wity AQywe AL
A to ; - PRupostionan. PUAASE
e | has 11 vt CartBINING NBUN
3. Hfe | bas meemd | v CLAUSw GaleeT,
L oF Prapesivion
! R
A J
We - ;MQM ST
liteealdy il
_ - Jwerh l P?‘U!-.Ts l a.;pcd
ﬁg«'q — — '}; m..ﬁ'.—Iﬂ Some
1 l We!sn.y |0\L'L . I — 3 :
! ga;il\;;;ri,s..a:”* i
| & fof
[ fi {a

Y Aftar Herbert Slueser A AoOB2n ToUEGE RHETORIC
Tout oF print]

31

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

[writee|qives | v | visws e Oswe
IKI/T deva  ofhimerd
is = _
M '0‘; “ N ‘%ﬂ
__hi"_‘ C;i—«;h.r-‘é i frhewe
o
dicaqees :
| es

Enclosing the whole sentence within a box objectifies its grammatical
compieteness. To show the binary nature of the sentence; the largest box

is divided once perpendicularly; creating the "worid™ or “area’ of the sub-
ject and that of the predicate. Inside these aieas the main elements, the

simple subject, simple verb and its objects or complements, are horizon-

tal. Modifiers, also horizontal, are connected by arrows to elements they
modify. Phrases and dependent clauses appear in boxes: phrases within
clauses are also boxed. A perpendicular line separates a verb from its ob-

ject{s). A short horizontal line arrowed at both efids separates linking

verbs finin their predicate nouns or predicate adjectives.
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APPENDIX E
A Sample Test Sequence for the English Grammar Course
TEST I. English 320

Summer 1980
1. {20 points) - o o
Discuss the inadequacies of the well-known definition of the sentence as
“a group of words that expresses a complete thought.” Indicate what

features you think a definition of the sentence should include.

I1. {20 points) 7 -
Distinguish between “the” grammar of a language and “a" grammar, OR
between "descriptive” and “prescriptive” grammar.

lil. (20 points) 7
For each of the following parts of speech provide at least (wo different
definitions (i.e., according to meaning: form. or function):

a.noun b.verb c:adjective - d.adverb

IV. (20 points) 7
Definé the following succinctly, providing two examples of each:
a.subject  b.predicate ¢. modifier  d.clause  e.phrase

V. (206 points) _
in th.e following sentences find two examples each of:

adverb adjective prepositional phrase complex sentence pronoun
She adjourned the committee meeting hurriedly.
The child who finds the red egg wins the wagon.
He suddenly felt awkward in the presence of the staring newcomer.
| don't know where she goes on those days:
James appeared depressed when he left the team:

" an oo

Answers to V here:

Adverb: ___ [ s S

Adjeciive e ————

Prepositional Phrase: - R -

Corfiplex Sentence: (use numbers):

Pronoun: . .o - R



English 320 )
TEST | niaterials

- Define or illusirate or identify the following:
TransmVe and lntransmve verbs

Verb in Actlve or Passive Voice
* l:lrnklngryerb,

Direct Object

Indirect Object

Objective. Complement

L 2N

.|

Subjective Complement Predicate Noun or Predicate Adjective)
Retained Object

Particlple

Gerand .

infinitive

Complementary Infinitive

Infinitive Clause

*® ® @ @

. & %

Assigned diagrams, pp. 370-387
Be able to diagram asterisked elements

English 320

TEST Il

I
Edch of the elements in Llst A occurs in lhe sentences m l:lst B. ldentlfy

ment that identifies it in the appropriate blank:

List A o

a. direct object f: objective complement
b. object of a preposmon g. indirect object

¢: predicate and adjective h. retained object

d. prepositional phrase i. verb in passive voice
e. double object j- predicate noun
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Aruitoxt provided by Eic:

List_ B 7
Has he read the article . ... LTI

lgave him? ____ =TT L

It is a miorurient . S L
N ) to treachery. c——=: —

The report was received with no enthusiasm. .
The cat had died during the night. .

She was taught karate at an early age. .. _ =

=R EC RUREWE NP

each: )
|. intransitive verb

2. passive verb

3. linking verb

4. prepositional phrase
5. gerund

i
Diagram the following seiitericas. Use plenty of space so that no part of
the diagram need be cramped: Explain any part of the diagram that you
think needs defense or further clarification:

|. She waited for him to make the telephone call.
.| kiiow where to buy the plane tickets.
_Cartiers’ is not the place to quibble about prices.
_ 1 woald enjoy living on the Oregon Coast. .
The government was cautious about granting that loari to Chrysier
Corporation. , B
Sensing his danger. he sweived the stricken car to one side.
YOUnghtlorﬁakeSonﬂeexcuééi6y6ukhbslahdgbtdyourfanﬂBu
It will become more and more difficult to afford a decent house.
. My loving sister taught me the tango in a hurry. o :
Becoming se:cus for a moment, Father added a final word of warr:-

ing: .o

b N

=,

1.‘ N
¥ad

OO @i~ O

3,

e
wille
kS



English 326 2
TEST Iil Specifics

Adjective defined o ]
Adjectival Modifiers: word, phrase, clause
Attribute, Appositive and Predicate adjective
Coordinate and Accurnulating adjectives
Other parts. of speech as adjective

Adjective as other parts of speech
Comparison

Adverb defined

Forms of: -ly, flat

Comparison o o

Adverbial modifiers: word, phrase,; clause
Interrogative

Relative: Definite and Indefinite

Correlative -
Transitional :

Independent, Absolute

Acdverbial Noun

Preposition defined

Phresal preposition

Object of

Prepositional Phrase

Functions of prepositional phrase

Conjunction defined
Coordinating
Subordinating

Correlative

Functional Connectives: — _
Definite and Indefinite Relative Pronoun
Definite and Indefinite Relative Adjective
Definite and Indefinite Relative Adverb 7
Interrogative Pronoun (constriie as relative pronoun)
Interrogative Adverb




Engllsh 320.
TEST I, Summer 1980

Definitions: Be succinct and use examples that are consistently ap-

proprlale

a'b Defme t)oglj ;djectlve and adverb according to at least two of
lhe thiee crllerla function, form, meanmg

c-d Define preposition and ccnjunction so as to distinguish ade-
guately between them as joining words.

e Define and give three iilustrations for three of the functional

connectives {excluding correlauves)
Defme lhe correlative adverb and provnde three |Iluslral|ons

g-h Define and provide three examples each for the coordinating
and the subordinating conjurnction.

when necessary.

a adjective m apposmve posmon

b transitional adverb

C noun preceded by (at least) three accumulative adjertlves

d: adverbial noun

e adverb in both -ly and flat form

f noun used as an adjective

g. pﬁiésai. ot conglomerate; preposition .

h. adverbial prepositional phrase

i ihe prepositional phrase down in the inouth as a predicate ad-
jective

j. adjective used as a noun

Take home poruon of Test Il

ill. Diagram 10 of the following sentences. Namie each of the connective

. words. :
a Johnson’Ts a pilot whom everybody respecls
b. He is the only mechanic who was not at fault.
C Unless she can come with me i won't go with you.

38 3d
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Aruitoxt provided by Eic:

d. Yoii 1ush right out of here when the bell rings.

e. | wonder what he will do: \

f. This is the reason why you failed.

g. Uneasy lies the head that wears a crown:

h. Whatever is is right.

i | rerhember the house where | was born:

i: Have you read the book | gave you?

k. Harry is a man whose conscience bothers him.

PRETEST IV ENGLISH 320 Summer, iéfjb

Directions: You have three thlngs to do here:

a.

b.

w‘[\)ﬂ.—‘

U

i

12.1
13.

Diagram each seniznce carefully usmg plenty of space

Indicate for each 3sentence the kind of subordinate clause(s )it may

contain. _xample noun clause object of preposition; noun clause
¢! I object; adjecllue clause, adverb clause, elc.

rooe for each senlence lhe connectlng element betwee'l subor

. He discovered lhal aII is nst gold that glitters:
. While vacationing in Florence, she become sG interested in ar-

chitecture that she decided to finish work on her degree:

. There was a time when this class topped the whole list.
. We rnust make up our minds about what price we are willing to pay

for war.

. | do not know whence he came nor whither he went.
. We cannot hold our paren:s responsible for conditions they did riot

create;

. Harrison is a man whose politics are questionable:
. She wés afraid to ask who he might be.

10: \
1.

mee you insist upon a particular brand. | can’t help you out thié
nrne

Until there is a marked rise in lhe toné and slandards of our publlc
life, this bad practice will continue.
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14. That we have come so far unscathed does not justify us in relaxing
- our vigilance.
15. 1 confess to a blunder for which there is no adequate excuse.

TESTIV Winter 1980
Directions:

Dlagram the folbwme complex sentences.

Identify all clauses by function (noun; adjective \dverb)

Identify ali relatives by name.

Example:
She apparenlly does ot Rnow what she wants.
“What she wants” is a noun clause object of verb - ‘know.”

“What" is an indefinite relative pronoun, subject in its claiise:

He )aughed so hard with the whoopmg cough that he Iaughed his

hedd and his tail right off.

They indicted him-aithough they knew he was mnocem

They have made a museurn of the ship on which the peace agree-
menl was signed

This is the wreck that the company wanls to hlre you to examirie.

The more money he gave him the more he needed.

When | said that | would die a bachelor, | did not think | should live
till 1 married.

You made me what | am today.

We krow now that swoofly Magus who girked a whomful slume.

had ten urfish pronRs in His cuddleflim:

He was not told what course would be best. ]

Classeb are hdrder 'hese days than l’*ey were in my time.
This is the day for whose coming we have patiently wéiiéd
| am afraid that wrorg will prevail:

Study materials for final examination in English 3.0:

[

r.

P



You will be asked to defme and illustrate a selection of the followmg

inflection
grammatical/natural gender

mutation plural

definite/indifinits relative
attrlbuuve/appos:uve/p.edacale positions of adjective
anaiytic/synthetic comparison
finile?nb'n’ firiite verbs

ablaut, or gradatlon

strong/weak verbs

principal paris of verbs
transitive/intranisitive verbs
fuli-(principalVauxiliary verbs
acllve/passnve voice
|ndlcallve/nmperallve/subjuncllve mood
conjunctive adverb {transitional)
preposition/conjunction
subordinating/coordinating conjunctlon
verbals (gerund, infinitive; participle)

abslracl/concrele/colIeclxve noun .

group genlllve
double/phrasal gemllve

Senlences to be diagrammed will all be modeled upon those used in
the Appendix (Dlagramfﬁlﬁg) to the Pence and Emery text. A careful
review of that section is strongly advised. :

A third section will ask ygEEo identify sentence elements in the list of
sentences you have diagrammed:

ﬂ.e final examination is scheduled for Tuesday 17 March, from

E.0G to 10:00 a.m.
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N

PRE-TEST

1.

‘S_.Qw

o

NOobA W~

CRCH N

The quicker you givé me the answers the sconer you can go
home. o N

The Ayatollah said if we return the Shah, then he would release
the hostages. o

There goes a living mermory, looking as if he were forgotten.

Her strangely contradictory yearning was to spend her life in the
mountains and to travel on foot around the world:

He looked as if he had seen a ghost. 7
Make yourself an honest man; and then you may be sure that
there is one less rascal in the world.

| have heard Pavarotti sing "Una Fartiva Eagrima.”

He wakes himself up by grinding his teeth.

He had the nerve to ask me to lend him ten dollars.

He is not the man | thought | was voting for:

objective complement in a compound sentence

reflexive pronoun as direct object

adverbial clause modifying an intransitive verb in past tense
compound subjective complements

noun clause direct object

adverbial noun , S o
unexpressed subordinating conjunction introd noun clause direct
object S

present participle modifying subject

gerand phrase as subject

gerund as object of preposition

commporind complex sentence. ,

prope: noun subject of infinitive clause

noun showing mutation plural ¢’ ‘ect of gerund

infinitive phrase modifying dircci object

rioun clause direct object in an_adjective clause

adjective clause modifying predicate adjective

adverb clause modifying predicate adjective

infinitive phrase as_subjective complement

unexpressed def relative pronoun with pred noun as
antecedent o . :

correlative subordinating conjunctions

e
f-l‘)j



O

ERIC

Aruitoxt provided by Eic:

Final Examination . __
English 320 Fall, 1979

ror fifteen of the following provide as clear a description as you
can of each, and (b) provide three éxamples of each:
i?iflEtliOh - 7 7
grammatical/natural gender
mutation plural
definite/indefinite relative
attributive/appositive/predicate positions of adjective
analytic/synthetic comparison
finite/non-finite verbs
ablaut, gradation
strong/weak verbs
transitivef/intransitive verbs

fall (principal)/auoxiliary verbs ,
modal auxiliaries

active/passive voice :
indicative/imperative/subjunctive mood
primary/flat adverbs

conjunctive adverb (lransmonal)
preposition/conjuriction

subordinating conjunction

functional relative

verbals

get/be passive

abstract/concrete noun

group genitive

Dlagram Mleen of the fnllowmg sentences: Work neatly and leave
safficient space so that no crowding occurs. {Or; to put it bluntly,
don't hand me your first drafts or work sheets.)

The quicker you give me the answers; the sooner you can go
home:

The Ayglollah says if we return the Shah, then he will release the
hostages.

He found the answer to a very dlfflCU|l problem the solving of
which brought him immediate fame and immense wealth.

Feel free to drop in whenever you're ready.

The source of the fhckermg light was a lightning bug caughl ona
revolvmg fnreworks wheel.

The attorneys must decide where to hold the preliminary hearing:
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7 There goes a living memory Iookmg as |f he were forgotten:
8. More Amencans nugh: to study forelgn Ianquages

9. Dick and Jane and their Dog Spot; sent me a desperate invita-

tion to rescue them from oblivion.
10. Publius’ grandfather was the one who was decorated by that
general whose legion first crossed the Vistula.
11. | saw him bury the bone under that blg rock behind the barn.
12: The war made Johnson a patriot and hero.

13. When Dorothy arrived at the celebration, the Wizard said pom-

o pously ‘That is a horse of a different color.”

14. She returnied entirely too soon for us to erase the boards com-
pletely. .

15. Her strangely contradictory yearning was to s p"e'n'd her life in the
mountains, and to travel on foot around the world:

16; I'd rather flght than switcn.

17. He looked as if he had seen a ghost.

18. He enjoyed opening revolvmg accournits wherever she went.

19: Hnless | receive _rders to the contrary, | shall take the boys hik-
ing tomorrow. 5

20. We found an old hotel that stlll serves its patrons homemade
sausage for breakfast.

21: 1asked him to help me wnth the fencmg tomorrow, but he said he
was attending a fencing match Instead:

ti: Copy here examples of the following in the sentences for
dlagrammlng Provide sentence numbers.

adverblal noun:
a definite relative that:
gerund as subject:
preserit partmple modlfymg object of preposmon:

infinitive phrase modifying a dlrect object:
proper noun as possessive adjective:
definite relatlve adjectlve modlfymg subject:
compound objective complement: :
infinitive clause object of preposition:
gerund as adverbial noun:

o 9‘4‘:"‘?” .U‘ P“S-‘r"!\""‘




APPENDIX F.

_Students who use a taped text often are provided with a so-called
Speech/Time Compressor, which accelerates the speed at which words
are heard with minimal distortion of the reading voice. Reading impaired
students can become quite skillful with these devices: There is also a
Reading Machine in existence (verj\gxpensive, | understand) that con-
verts printed material into spoken syrithetic English. I've not yet seen one
of these. The Kurzweil Reading Machine (KRM) is described in sorie
detail in the November, 1980 The Reading Teacher, page 159. Informa-
tion may be obtained from the Reading Machine Department, Kurzweil
Computer Products. Inc.; 33 Cambridge Parkway, Cambridge.
Massachusetts, 02142

__Recording for the Blind; Inc;; 215 East 58th Street, New Yoik, N.Y.,

10022, tapes textbooks. They have a 45,000 volume library of recordings
and will record textbooks they do not hold for blind or otherwise print im-

paired students: Recordings must be requested in the name of particular
students. L

.. The National Library Service for the Blind and Physically Handicapped
is a function of the Library of Congress, Washington, D.C., 20542. It sup-
plies free recorded books and listening equipment to_medically certified
individuals. Their library consists of fiction and non-fiction.

~ Our_campus makes use of the excellent services of the Washington
State Regional Library for the Blind and. Physically Hanaicapped; 811
Harrison Street, Seattle, Washington, 98129. Their taping takes time, but
it is of consistently professional quality: S
| would like to see this service provided locally on_all campuses: It
should not be difficult to gather a group of students and faculty {readers!
with good voices and enunciation) who would be willing to volunteer a
certain amount of time taping texts. The requisite equipment _is present
on most campuses. Or the purchase of it could be justified. Of course,
such a project might well be fundable, as our HELDS project of the iast
two years was. It could definitely be justified as providing “equal
academic access” for the learning disabled under Section 504 of the
Rehabilitation Act of 1973. This would be a way for individual programs
to develop independently of éxisting recording agenciés and at their own
rate: It's worth thinking about:
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