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CENTRALWASHINGTON UNIVERSITY

The scions i HELDS stands for Highier Education for Learring Disabl -
ed Students. It represents a model program funded for three years
(1980-19£3) by the Fund for the Improvement ot Post Secondary Educa-
tion (FIPSE). a division of the Departiient of Education. This project was
funded as a model foi other coi'eqis and oniversities that are preparing
to provide equal academic access for the learning disabled studerits.

Project HELDS had three major focisses. The first was to pravide such
dccess for the learning disabled student under Section 504 of the’
Rehabilitation Act ot 1973. This we did for féarning disabled students,
most of whom were admitted without modified requirements to Central
Washington Univeisity. These stadents were not provided remedial
classes: They were enrolled in classes with other college students. The

THE HELDS PROJECT AT

‘help that we gava was habilitative, rather than remedial: teaching them

how to compeiisaté for their weaknesses. o o S

The habilitative training began with identification of those who were
learning disabled and included, but was not limited to, such support ser-
vices as taped t2xtbooks (provided thTough the services of our Handicap-
ped Stodent Services Coordinator), readers. writers for tests. extended
time for tests.. pre-registiation with advising to ensure a balanced
schediile. the teaching of stody skills and tutoring by tutors. frofi the
campus-wide tutoring program who were especially trained to tutor
learning dtsabled students. - : L
" The second focus of the project was to give a core of twenty facutty
teaching classes in the basic and breadth areas a sensitivity to the
characteristics of students who were learning disabled so that they could,
modify their teaching techniques to include the use of more than one
modality. This ensured an académijg enviionment conducive to learning
for the LD. The faculty members partigipated in monthly sessions which
featured experts in the field of learning disabilities, and in the area of the
law (Section 504) that’ deals with the handicapped student and higher
education. There were several sessions in which Central Washington
Gniversity gradaates and currently enrolied LD students shared their
viewpoints and experiences with the faculty members. As a result of this
some faculty members used the students as resource people in develop:
ing curricula for their various disciplines published In this series.

The third focus of the project was to make the university community
aware of the chardcteristics of'learning disapilities and of the program at
Central. It also sought to ericourage other colleges and universities to in-

itiate such programs.
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WHAT IS A LEARNING DISABLED STUDENT?

People with Iearnrng disabilities have handrcaps that . are -invisible.
Their disability is made up of multiple symptoms that have been with
them since childhood. Many of them have been described as “"dyslexics.”
bat if they are categorized as dyslexrc this will be : only one- of their many

symptoms as.asore throat is only one of the many symptoms of a cold

vrded in Hallahan and Kauffman:

“The Natronal Advrsory Commrttee on Handrcapped Chrldren
(1968) proposed the foliowing definition, which was adopted by the
9lst Congress ,

Chlldren with spetiai disabilities exhibit a disorder in one or
imore of the” basrc psychologrcal processes involved in

understandlng orin usrng spoken or wrr(ten tminking, talkrng

tions whrch have been - referred to as perceptual handlcaps

¢ brain injury; minimal brain dysfunction; dyslexia; develop-

mental aphasra etc They do not rnc!ude learnrng problems
to mental retardation, emotional ‘distarbance. or to en.
vironmental disadvantage.
Task Farce Il of a national project (M rnrmal Bram Dysfunctron in
Children: Educational, Medical and Health Related Services, Fiiase
Two of a Three-Phase Pro;ect 1969) wrote the following two defrnr

lrons

Children with learning_ disabilities are those (1) Who have
educatlonally srgmfrcant drscrepancres among théir sensory
mental levels whlch interfere with the performance of educa-
tional tasks: {2) who may or may not show-demonstrable devia-
tion in central nervous system functronrng and (3) whose
disabilities are not secondary to general mental retardation;
sensory deprivation or serious emotional disturbance.

Chrldren With Iearnlng disabilities are those (]) who manrfest

an educationally significant discrepancy between estimated.-
academic potential and actual level of academic potential and
actual tevel of academic functioning as related to dysfunction:-

ing in the learning process; (2) who may or may not show
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dununstmble devidtion in centldl Nereous system fnnLtlomnq
and (3) whose disabilities are not secondary to general mental
retardation, cultural, génsory .and/o: edicational depl!vahon

or envitorngnentatly produccd sericus emotional disturbance. !

-

JAlthough the preceding dcfmmons are concerae d with Chlldr"h. the
Pn:.sldem s Comimititee on Employment of the Handlcapped in their
booklet Learmng Disability: Not just a Problem  Childrerr Outgrow,
discusses LD adults who have the same. syinptoms thu/ had as children
The Departmeiit of Education, {(Refererice Hallahan & Kacffman) says that
two to three percent of the total public school population are identified as
learning disabled and that there are cver fifteen million unidentified LD
aduits in the United States. acknowledgmg of couarse; that penple with
this problem are not restricted to the United States but are found all over
tHe world

e know that inidny Iearmng dnsabled persons ha\e average or above
dverage mtelllgencc and we know that many of these are gifted. In their
company are such famous gifted people as Nelson Rockefeller, Albert
Eirstein, Legrardo da Vinci. Thomas Edison; Hans Christian Anderson;
Auguste Rodim, Wllllam Butler Yeats, and Gustave Flaubert.

The causes of léarning disabilities are not known, but in our: project
each of our identified learning dlsabled studeiits shows either an unusual
pregnancy: (trauma at birth; such as delayed delivery, prolonged or dif-
ficult delivery)or premature birth. They oftentimes have a genetic family
history of similar learning duablhty problems

An exerpt from.my Criterion and Bizhavioral Checklist for f\dulls With
Specific Learning Disabilitics has been included as Appendix A.

/3: fV\CS
6 June 1982

_Ellensbarg. Washmgton

'h;i'n’i{:i P Hall ihén,,an,d James M. Kauffman éf,\u'/;u’ur'iui Children (Englewood Cliffs, New
Jersey. Prentice Hall, 1978). pp. 121-122;
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[ lNTRODU(_TION

P paptlarite-tol Pay o h()lt)(;\ of Adjustment courses has increpsed
et rariigtic gy b receint years as students have becoine dWware of the
peed ton psychological survival skills in addition to technic al skills: The
idedas and concepts presented in adjustment courses are of special import-
gnce to the learning disabled (LD) students., since their learning
disabilities contribute. in many mstances: to more extensive problems in
academic situations than those faced by their non LD peeis.

It is iy opinion that tie Pave holoq» oi Adjustimerit colifse can be one
of the reost meaningtul cosses taken by any student: and especially the
student with g tearning dicebility It is essential, therefore, to create situa-
tions within the context of (i class that optimize the skills of the 1L.Ds to
enhance their chances of getting the most out of the class.

It i$ riot iy inteiit to tell the reader how to teach a university I vel
cliss The basic technigaes gie presurmed. This paper preserits s5ome sug-
ge~tions for methods that have proven useful to me in enabling the LD
student to achieve at a mearnngful level, )

The old saying: ~If yoa've seen oie. vou've seen thein all” does not ap:
piv to students with learning disabilities. Instructors need to be aware of
the diversity of probleims LD studerits encounter as they attempt to cope
with the tasks presented ina aniversity class: Theie is a need to structir:
and conduct the class in a manner that provides for the LD student
withoiut stowiiig dov.n of wateririg down the course. thus depriving the
rest ob the class of learning opportanities: | am commced hawever: that
most of the classroom techniques and procedures | use to better reach

the LD stadent will also benefit the other students.,

. GOALS AND GENERAL APPROACH

Ihe goals of iy couise as stated in the class overview (Appendix B)
provided stiidenits at the heqmnlnq of the quarter are not as specific as

they might be in a number of other untverﬁlty classes: | could sam ap my
approach to the adjustment class as an attempt to “stimulate thinking”
rather than to advocate fixed practices.. :

Some students already possess some of the |nterpersonal SkI”S that
others are trying to develop. Some have had experiences that contribute.
to insights that othegs have not yet achieved. Through class activities,

unall qroup parltcrpatlon and tndtwdual studv student< help each other
well as the needﬁ of others.

My general approach to the class is one of <tructured tnformallty
with hlgh intefest and low anxiety., | make an ecffbrt to learn each
student’s name early in the quarter. Attendance is stressed. sinice soifie
of the grade is based on participation and one cannot participate unless

9 . N
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present Fyvenowithout the 10 1570 of the grade attribiited ta participa
Ctionthereis ateny hlqh Girelation Betweeii final grades and attendance.
Ttie mhhlmrml € lpldhd[n)”\ provided inlectures and, Olhel classroom ac-
tvities proyide concrete examples of theoreticat models piesented by the
tiext. Thus dtiendance resiiits in better test perfoimance:

My dliss prese ntations are intended to clarity. elaborate. and supple-
rment the text 1 use the chalk boaird extensively with oral pieseritations,
outlining the inaterial oi wiiting kKey phrases on the board: | ose case

stiadies and d'n!y ()ccurrenuzs mlh twqu(’nt lLferencm 10 currem c\.vnts

)bout or m(hed on tele\mon I make h(que'm refcrencos to areas
students mav have studied in other classes. such as Shakespeare's great
psychiatiso descriptions of mental abnoimalities. the. personalities of

historicai nqures such as King George HI or Herman Goering: or the in:
fluence on artistic creations as in the case of Van!Gogh.

Selected films are used to present concepts and illustrations of self
waith stress. valties, adjustment prr)blem% elc:.dand stydents are asked

te readct to lhem

to iiGre than one modallly e '§eemg hearir)g The learning.of some L.D
Students 1s maximized by seeing the term as it is pronounced. This com-
bined experience seems to provide-the. LD student with better com:

prehension than’»\h( 1 seeing or hearing the term separately. Reports
fram LD students seem to support this. as they say it facilitates note:

taking and memory fungions. :
Stuijents are free to sit wheiever the\ Cnoose but certain students are

cencouraged to sit nearer the fmnt of the class if they appear to liave dif-

4 ficulty concentrating. Studeiits who miist both see and hear the words

umma.woush to enhancv undc-rqtundmg fmd |t helpfm ib sn clo. er to

racmn\ thdf may limit the4r altentnon lo the mstruc!ors presentatlon
also seem to find distractions diminished by sitting nearer the front.
Another method of keeping attention is to involve class members fre-
que ntiy bv oskmq themto reﬂpond o guestiolis: even ifitisonly a snane
VesT o no response; i e. ‘How many of you fead the article gn...?"”
saw the news item:..2” 7 __were in attendancge at...?" A show of hands
of wrhal response draw< thmr attenition back to the discussion.

. NIGHT GROUP SESSIONS

Claxs size ranqes from 96 to 100 ﬁtudents Student meet with the in
structor four class periods a week, and meet in small groupﬁ one mqht a
week for, 2 or 2. hours.

Groups are made up of 11-12 studentq with an effort made to balance
the qroup composition as to male/female ratio. Roommates and students

—
I

>

. 10

.
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Py the i high schonl are sepatato b aind placedd RPN

deotiss o that each stodent staits out with thies cguat tash o ey
auainted and Having to work with new people
Caroaps are ded by advanced stadent who mreet with the et o b

g sessions dor taa beors g owes b o plan activities aned dess g
teadesstup sKills e aders e e frisrii rmm» CESvehetaay ol Ao

mcnt students o thos have bad the  qroup expenencs theriselies
Fhee gioup - ar ate an extension of the dartly clases and enobile
“tudents 1o prac o and dece fop interpeisonal sKdls as they shaie i

woal intormation and work on tasks together [Chas been iy« Nperiee

tht nicst LD stadents do Cery well in the group Situation. There iy he

several teasons for this For nidrny l[) students . reading s not mitially
T i[.imq Pheretore they seldom enfoy experienc es vicanousiy !htuu\;h
the dedding process One student deScribed his problems woith reading
ke this. s Fhe tak m\}()'f oratnp with a number Gl othes peopie don

ina cars Your car has g flat tire and you have to stop to K lh.rn[n it Thie job
s Gt pleasant. But Has to be done When compleed, el aet o
back to where vouwere betore b the iedntime:. oS e one clse bas qonn

i ahead

Fhe Grondp situdation piotides S opportunity for the DD Srident o oo
pe (H‘l]( e action some ot the theoes read abouut o o splanned dnclass
beperione s of uthers can be shared as they ane e portedverbadly oncan
beeparticipated inas they are Created in Workimeg with probleom solvineg o

tivitres with gqroup members

IV. WRITTEN ASSIGNMENTS
Stuideits are presented with v case study, Dl ocvideo tape showing a
\;H'lel( prohlem COTI eI peisonal adigstinent ! Cantlict. The
students are then™ r-hed to analvee the situation presented and suqgest
theoietical \olutu\nx interms of the concepts hemq studied at that point
u‘.tr‘ class S N
LD students have repotted they feel their ideas are net givern muoch
co-dibility beedise of their generally poor wiiting ability (i.¢.. spelling.
grammar: etc:) Hl.smru’ally. in education. papers die graded from -
“mark the mistakes” orientation. In many instances. the LD student has

“fisuind that the shoiter the written response, the fewer eriors made. Unfor-

tunalel\ with this approach there is a poverty of content. and it deiijes
thn LD siudent a nfuch needed writing expernience. LD students. have
rwpv)rrr dto me that khowing | give credit for goad ideas and do not mark

off for the specific w riting probleiis they have. allows thein to write with

less anxiety . with the result that they are mllmq to wrlte (onsldemhly

11U e -
While imnwdiate feedhark and earlv return of studem papers is
deneraliyv recommended. | do not return papers. The papers assigned are

11 IV



\;vhuciily‘uin&éin@’d with the student's. ideas. personal thoaghts: reac-
tiniis. and expeiiences. Evaluation in terms of percent correct or letter
Grade is meaningless. The student does get an appropriate number of
soints foward the final grade for comipleting the assigniment: however.
Mot etuiningsthe papers prevents a lot of "recycling” and allows the
sordenits to do their own thinking. Students have the opportunity to
feview their papers with the instructor if they wish: bat they form their
oW cwaclusions as to the quality of the paper , :

Foedback on the papers comes as the instructor shares 4 rarige or sam-
pic ot reactions obtained from class members as well as his own. In this

Zay students get 1o share the ideas of others and compare-and evaluate

therr own thoughts and ideas. rather than the nairower view of students

te piofessor @nd his commirnerits back to the stadent.

- <

V. EVALUATION AND GRADING
With all the teaching profession knows about encolragement and

discourager ~nt as forces in learning. there are some who still use an ar-
hitrary cut - point on exam scores and label it "Failing.” - .

My apprqach is based on total points and involves numerous oppor-
runiities to earn points, Test scores contribute approximately 50% of the
total points for the average students. With five tests, each test is worth
about 107 of (he final grade. This seerns to do a lot toward lowering the
ansiety level for students--especially the LD who frequently has more
thian asual test anxiety. N S

1D students take the same tests as other students; but modifications
aie peimitted such as test readers. aid or modification in recording
answers (answering on the test booklet itself instead of recording

answéis on machine scannable answer sheets if transfer is a problem).
aind ample time to finish the test. »

Ay goal. other than to stimulate study. is to sample the LD student’s

knowledge without contamination from the learning disability as far as it
affects the ability to answer the question. My tests are not desigried to see
how many questions a student can answer in a 50-minute class period..

Participation in group and written papers contribute the other 50% of
the grade. Thus: the LD student is provided with a variety of ways in
which 1o demonstrate his skills and knowledge as far as grading is-con-
cerned.
Author s Address:

Darwin Goodey, Associate Professor of Psychology

426 Psvchology Building .

Central Washington University

Elleiisburg. Washington 98926

Phione: (509) 963-3630

21y
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APPENDIX A |
Criterion and Behavioral Checklist for Adults with
Specific Learning Dlsabllltles

I

2
<

'I:.

€3]

Short attention span
Restlessness.

Distractability. (The student seems espeoally sensitive to sounds-or
visuat stimuli and has dl”lCUl[y igrnoring them whiie studying.)

Poor motor copr’din’ationA (This may be seen as clumsiness.)
Impulsivity. (Responding without thirking.)

Perseveration (The student tends to do or say things over and over.
Mechamsm that says “finished” does not work well.)

. Handwrmng is poor: (Letters will not be weli formed. spacing be-

tween words and letters will be inconsistent, writing will have an ex-
treme up or down slant on unlined page.)

Spelling is consistently inconsistent. . ..~

Inaccurate copying: (The stadent has difficulty copying things from
the chalkboard and*from textbooks: for instance, math problems

“may beé off by one or two numbers that have been copied incorrectly
or out of sequence:)

Can express self well orally. but fails badly whien doing 56 in writing.
In a few cases the reverse is trua.

Frequently mxSunderstands what someodiie is saying: (For instance:
a student may say. "What?"; and then may or may not answer ap-
propriately before someone has:a chance to repeat what was said
previously.)

Marked discrepancy between what student is able to understand
when listening or reading.

v

Has problems stractaring (organizing) time -~ The person is fre:
quently late to class and appomtments seems to have no ~ sense of

how long @ “few mintites™ is opr)osed to an hour: has trouble pacing
self during tests:

14
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o,

20.
21,

22.

25.
26.

27.

!

. Has problerns structuring (organizing) space -- The student may
Have d|ff|culty concentrating on work when in a large; open area -

even when it's quiet; may over or under-reach when trymg to put
something on a shelf (depth perception):

Has d|H|LuIty spacing an dSbIL]HIHt_Hl on apage. e.9.. math problems
are ciowded together.

‘Thuucjnis . |deas wander and/or are IﬂCOlT\pIClt in prkLn and writ-

»

‘Sounds - A smdent s hearing'acuity may be excellem but when his

briin processes the sounds used in words. the sequence of soands
inay be out of order: v.g., the student hears “aminal” instead of
“animal” and may say and/or write the amlnal

Visual se Iectlvnty May have 20720 vision but when brain processes

visual information; e:q:: pictures. graphs, words, nuriibers, gfuident

may be unablie to focus visual attention selectlvely, in other words;
everything from a flyspeck to a key word in a title has equal claim
on dttentxon

Word retrieval probluns -~ the student has difficulty recalling words
that have been learned:

Misunderstands non-verbal information. such as facial expressions
or gestures.

Very slow worker -- but may be extremely accurate.

Very fast worker .- but makes many errors and tends to leave out
items. )

“Visual imagés ~ ''as 20/20 vision but may. see things out of se-

quence, e.g,, "frist” for “first,” "961" for "691." Or, a student may

see words or letters as lf they are turned around or upside dcwn

e.g., "cug’ for "cup,” or "dub” for "bud." o, '9” for “L" for "7, etc.

Makes literal iﬁié?ﬁ?éiéiiéﬁé; You will have to have them give you
feedback on verbal directions, etc.

Judges books by their thickness because of frustration when learn-
ing to read.

Has mired dominance: e:g.. student may be right handed and left

eyed.

15
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28.

>0,

30,

Moadiness - Quick tempered. frustration.

Cannot ook people in the eyes and feels uncomfortable when talk:
ing to others.

Has tioubleganswering yes or no to qubéiioné.

Studerits vnth spec:flc learnmg dlsabllmes WhICh affect their perfor-
mance in math generally fall into two groups:

I Those students whose language processing (input and output)
and/or reading abilities are impaired. These students will have
qsodt difficulty doing word problems: however; if the problems
are read to them. !hey will be able to do them.

2. Ih"o’se s’tudents ‘whose abilities necessary to do quantitative think-

blens such as the following:

Difficulty in_visual-spatial organization and in integrating non-
verbal materlal For example, a student with this kind of problem

will have lrouble estimating dlstance& dlStlngunshmg dlfferences in

Ioomnq at grOUps of ObJEC[$ andﬂtrelllno what COntams the greater
armount. This stadent frequently has trouble organizing and sequen-
cing material meaningfully on a page.

Diffi'cuiiy’ in ihiegfaiiﬁé kiﬁééihéné processes. For example. a stu-

chalkboard onto a piece orf paper. The number@ may be oat of se-
quence or the wrong numbers (e.g.. copying "6~ for "5"). Problems
may be out of alignment on the paper. Graph paper is a miust for

them.

Difficutty in vlsuaII\ processmg mformatlon Numbers will be

mlspercenved 6" and "9,” "3" and "8 and 9" are often confused.
The student may also have trouble revisualizing. i.e., calling up the
visual memoiy of what a number looks like or h0w a problem

should be laid out on a page.

group_ have the audltory and/or kinesethlc as their strongest learn-
ing channels. They need to use manipulative materials accom-
panied by oral €xplanations from the instructor. They often need to

have many experiences with concrete materials before they can
move on successfully to the abstract and symbolic level of numbers.

198! All rights reserved Myrtie Clyde-Snyder
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APPENDIX B

GOALS: ) J

‘\_‘_/

The goals of this class are related to: bat not limited to, the followinig:
To discover more about ourselves -- how we cope with challenges and
frustrations. how we dttempt to dttain our goals. how we determine our
priorities, how we relate to one another (our biases and prejudices). how
we deal with the expectations of ourselves and others, and how we deal
with success and failure. In other words., Who am 12 Where am | going?
How am | going about it? :

It is my hope that through class attendance. group participation. and
vour readings that you will develop additiciial insight into your “real
self’ that through self-discovery you will enchance your ability to et
imore out of life: and that through your study of the lives of others and
their methoas of dealmg with the adjustmient pioblems they encounter,
you will «discover ways of dealing with your own problems and imiprove
your felationships with others.

To reach the above ygodls. you will have to put some eftort into the
endeavor!

Partic Ipd(IOH in “group’is an intE@réI and essential pdﬂ of the class; It
you are anable to attend group on a hill-time basis, please get in touch
with me inmednnely to arrange a substitute assngnum

You dre expected to study the matérial presented in the text. | will
discuss sorie of the points presented in the text and class piesentation
and my case studies will relate to your readings. However: it is not my in-
tention to relrash or duplicate the text. Test questions will deal mainly
with the textbook material. ) o '

Papers writters for this class should be. in essence. a personal com-
Mmunication from you tu me. You might think of them as the things you
would teil me it we were 16 sit down and Lalk in one-to-one sitdation.
None of your papers will be returned. The reason for this will be explain-
ed in class. If you have ditficulty understanding my reasons. | witl be hap-

" py to discuss it with you persunally. | want you to understand my position

on this matter.

Da riot put your pdper> in tolders. covers, or jackets. They serve no
usefal purpose for. me. While | dppreciate typed papers. hdndvulltcn
papers are equally acceptable sc long as | can read them: I'm Iost in-
terested in your thouqnh and ideas - please convey them legibly’

The basis tor vour final grade will also be discussed in class. Aygain. it
you do not understand my explanation: or if you have some sayggestions
you teel have considerable validity in your situation. please discuss this
with e as early in the quarter as possible My office hours are listed
below ]

If there 15 anything about your particular itudtion that relates to the
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class and your pertormance that you ieel | shou.id Know, please discuss it
with me as soon as possible -- in any case before finals week. That is
usually too late for either of us to arrive at a constructive solution to the
probler.

EVALUATION: 5 exams all of equal velue one approximatély every 2

weeks. You are to maké up any missed assignments or exarms sodn as it is
feasible.

TEXTBOOK: Calhoun: i).;gjt'fl(’)/(’gjgj of Adjustment

Darwin J: Goodey, Ph. b:
426 Psycholor, Building

_Phone: 963-3630
Office Hoors

{Other hours by appointment only -
.schedule posted on ottice door}

o~
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