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BACKGROUlb

Childten from faMilies engaged primarily in tempb-

rary or seasonal employmedt in agricultural and other activ-
_

ities Have very, special educational needs. 'The typical

migrant Student changes sc17'.00l. from one to three times each

'year, resulting An a substantial number of instruction days

lost. As a result, the migrant student's education' suffers

drastically., In addition, a-large percentage of migrant

studentg can be classified as limited-English proficient

ILEP,Whenvee, 'these youngsters encounter a language barrier,
- .

in school. Thus, it becomgs apparent that. the children of

migratory workers are among.those who have the greatest need

for adequate and appropriate_ducational opportunities.' To

address any deficiencies brought/about by movement of the
/

family and/or lack of facility,in the language of

instraction, additional" experiences. are oftentimes necessary

sq that the migrant child-can maximize h18/her full educar

tional potential.

Since the Summer of 1980, the University of 'the

Pacific, through.the Buteau of Educational Research and Field

Services, has offered a program of academic and personal

enrichment for promising and talented migrant high schoolers;

this program is called MENTE/UOP. It has served approx-

imately 250 students frpm.seVen central California countieS.

Migrant children are classified as 1) moving .across state

boundries; 2) moving within-state but across School district

boundaries; or 3) not having moved'within,a twelve-ponth

period.
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Some research has revealed that 90 percent of

migrant children-do not receive high, school diplomas.

is recognized that high,schoolgaduation,in itself does

not guarantee success in later life; towever, skills

acquired in school.go a ong way in preparing. youngsters

be self-sustaining and productive members of society.

2

Programs exist'already to assist migrant students

enrolled i<n public school districts1So, the High School

Equivalency Program is designedto assist milrant.dropouts

in.liass'ing.the General Educational Development (GED) Test

for a high school diploma. 'MENTE/U0P-'was designed to

address the needs of promising. and talented migrant high

school students in a summer enrichment 'program.

OBJECTIVES

The overall purpose*of MENTE/UOP is to open new

.horizons for students and their parents, who visit the

program periodically. The following general 'objectives

undergird MENTE/UOP;

1. To-identifyi select, and enroll
promising and tale.nted'students entering grades
9-12 from regions and districts of the
California. Migrant Equcation Network in a Sumther,
enrichment_program entitled MENTE (Migrant,et.

Envbeltos en Nuevos Temas de Education /Migrants'
Engaged in New, Themes in Education).

2. To diagnoSe the specific needs Of each
student so that he/she will be involved in
individually appropriate experiences. '

3. To provideadequate.professional and support
staff to ensure svcess of the project.

4. To implement an on- campus personal and
academic enrichment summer program.



5. To involve intimately the parents of these
students so that they will understand on a
first-hand bagig what is.occurring.

6. To provide to on-going monitor and review
procedure to assist with both formative and
summative program 6valuations.

7. To,facilitate a'continufing liaison between
the program and the appropriate ,interested
parties. .

8. To provide periodic reports concerning the '

progress of the program.'

-This program is. designed to provide highly

meaningful experiences for all partiCipants,-- staff and

students alike. Through their contact with the University

community and through the special activities planned for

the program,'students have their horizons expanded with

respect to their se:.f concept and to the opportunities open

to them.

PROGRAM DESCRIPTION

MENTVUOP has the following components:

'1. recruitment of students,..

2. Pre-implementation planning,
4 i

3. summer enrichMqnt program, and

' 4. evaluation; continual monitor and review
(.described below) will provide output for the
evaluation of the program and planning for
subsequent years.

Admissions Criteria

The focus of thi's program is one of ,mrichment

activities supplementary to the curriculum the participants

receive in their homebase high schools: Hence, the



studentsare seIedted on the haSi8 of theirsuccess

potential andthe probability of their being able to

4

utilize the experiences-'provided Within the context of the

total program. , It is expected that the screening of
_ _

potential students will include the. full range of stpdent

involvement With both subjective and objective measures of

the student. To be examined minimally will be the

Student's gradeLpoint average, staff input, written 'self-

stddy (in the language,with which the student is most

comfortable), and an individual Oral interview.
. .

-A'review committee composed of professional
f-

.

educators and cOmmphity members Will examine. the files of

potential; Students. Mandatory fOr selection will be the

availabilityfor the six-week phase. (See Admissions

EvaluatiOn.Sheet in.Appendix B.)

.

Diagnosis
- ,

In order td best serve thoge stUdentsI;itidi'-
-. .., ..

pating in the programs, it is necessary to have measures of

their achievements and abilitieS. Each student entering

the program will be tedted.for reading efficiency, the

ability to write, facility rn EngliSh, level.of achievement.

in athematict, and self concept. Success of many of the
/

activities wi.11'depend .on the proper placement4of students

in groups in which they find an attainable dhallenge.

It is,emphasized that the testing to occur'is not

used for admission into the program. It is imperative that'

a student's progress be measured in'order that he/She.



continuet be involved in appropriate activities and that

data are available to assess the accomplishMent of project

objectives.

Program Activities

It is recognized that migrant children possess

abilities and skills thatneed identilicatipn, development,

and nurturing so that these students may obtain maximl,h

benefitsfrom the educational and supportive, services

OailabIePto them: A large Percentage of Migranf'students

a e ,enrolIed in traditional-curricula, with minimal or no

phasis on meeting the unique'needsof these.individuals.
I '

AVailable-data indicate that only two percent of migrant

sfudentS pursue iogt-secondary education;. a substantial

majority of migrant students never receive'a high school
, .

,diploma. No ofher group seems to suf.fer as much from

disadvaxitaging factors of mobility, poverty:level incomes,

inadequate health care, and cultural and linguiStic

barriers -which impact -on educational,achievement. .

Historically, migrant education has placed.a

priority on remedial services to students in the areas of:

English 4as-a-second language, mathematics; reading,

science, and social'studies. little emphasis has been

lit .

given to the need to Identify and providp-servicet for

promising and talented migrant stUderits in the traditional

high school setting.

Previous projects and needs assessments have

provided the framework from which the following program

1



Objectives have generated. These objectives guide the

`implementation of program activities.

1.0: Language Arts:

1.1 Each student will improve in reading
efficiency.

4
1.2 Each student will be able to communicate

*better through instruction in speaking and
/.1\isten,ing skills;

1.3, Each student-will improye
to converse in English. .

.

1.4 Each student imp rove his/her writing
tkills.i.

his/het ability

2.0 Quantitative

2.1 Each student w ill participate in an_intro=
duction to computer systems and programming.

2.2 Each student will receive instruction:in
the developmentand use of his /her creativity
and curiosity related to scientific concepts.

2.3 Each student will participate ; in activities
to bridge the gap between increasing'scientific
knowledge andlthe ability to understand-science
as it relates to our society.

2.4 Each student'will receive instruction in
understanding the basic principles in the
physical 'and biological sciences and hoW they
relate to other disciplines.

2.5 Each student will develop an d enhance basic
.skills in the experimentallaboratory. .

)3.0 Teatro:
- .

3.1 Eacrstudent will increase his/tler self 4

'Concept through the self-actualizatiori
experiences provided within teatro (i.e., ,.;

culturalay-based performing arts activities).
_ _

3.2 Each student will enhance his/her self
confidence through participation in.sinciing,
dancing, dramatic, and other forms of expressive
activities.

. .



4.0 Fine Arts:

4.1 Each student will-participate in an intro-
duction to art fOrMS from both appreciatory and
practical .viewpoints: -

4.2 Each stddent will participate in an intro
duction to music appreciation.

)

5.0 Physical Development:

5.1 Each student will receive instruction in
basic physical conditioning, nutrition, and
dental hygiene.

5.2 Each student will explore opportunities for
lifelong leisure sports_ e-g.,t swimmi gig,
volleyball, tennis, roller Skating, boWling,.
etc.):.

6'.0 Personal Development:,

; 6;1 .Each stadent,wilI tomore clearly .
understand himself/herself through' involvement
"in group activities addressing self awareness,.
values clArification', decisiOn making,, and
coping stlategies. _

,

6.2 Each student will be &Sle_toUhdbrStand_
career goals better through indiViduali*ME and
group counseling sessions.

6.3; Each student will identity leadership
skills and work to develop thoe SkillS for
himself/herself.

7..0 Recreation?.

.7;1 Each student will Be involved in scheduled:
c:Net7campus ecreation and fie9d' activities.

1

,

7.2 Eachstudent will participate in on- campus
recreational activities at relularly-scheduled
times (e.g.; racquetball; swimming, games,
etc.).
1

Parent_InvoIvement
t

It is crucial that the parents of the
. ..,

jpkrticipants be involved irttimately in the program. The

more the parents are involved, the greater the potential
(4,



for support of the program objective6 at home. Parents

need to understand what the program is attempting to

accomplish, so that they can reinforce their chila's

partidipation.

Parents of MENTE,students visit the program
_

periodically to undergo a brief orientation and to

participate in activities especially designed for them.

Some of these activities will inclu3e Students acting as

facilitators of learning.

Field Trips

While the University provides many opportunities

and experiences, trips are planned -to selected,sites off

campus. to enhance-program breadth. The academically-

oriented field trips for 1982 were as fdllOWS:

Point Reyes National Seashore
4

Rancho Seco Nuclear Power Plant

State Capitol (with an emphasis on government
and a visit with the State Director of Migrant
Education).

* Lawrence -Livermore Laboratory

Student Government

The MENTE student's elect student representatives

to serve in a program advisory capacity and in dormitory

governance. The areas of riesponsibiIity were:

1. To assist with peer discipline and super-_
vision in the dormitories and on field trips

2. To assist in the planning for Parents Day.

3. To help with the organization of the formal
dinner and dance.



4. To provide input for the closing day
activities.

One person from each floor of each dormitory is elected to

serve as the Student Government. They are active in the

various program components Where they are needed and

initiate several projects on their Own, such as a student

directory so that each student could have the home

addresses of all the students and keep in touch during the

year. (See "Student Regulations and Disciplinary

Procedures" in Appendix D.)

Coordination_with_Migrant Education

l. All parents and MigrInt Education liaisons
are given a schedule of classes, activities, and
student rules.

2. Pa:rents.and ;Migrant Education staff are
invited to special activities.

3. Migrant junior high school students are
invited to Visit the MENTE Program.

4. MiniCorps participants are assigned to the
MENTE Program.

EVALUATION

Activities to monitor and review continually the

program, as it is being implemented are necessary to assess

the accomplishments of objectives'and prOgress of the

participants. The initial implementation years provided

much of the data to determine the future direction and

,planning of the program; hence, it is vital that intensive

process and product evaluations continue to be conducted..

The bulk of evaluation activities occurred during

and immediately following the summer phase. These

14
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activities included the ettablishment of an evaluation

design,, a data baSe, and a computer program for the

.analysis of all the "hard" data. In addition, program

monitoring of the methOdblOgy of implementation was

performed on an ongoing batit to be of use for the future

of the project.

In all three years of MENTE/UOP, final' program

approval was given too late fdt any testing to be done

,prior: to the Onset of the program. As a result, the

testing 4one provided only static measures of each year's

program and- for comparison with national.norms and other

years.

Stanford Test of Academic Skint (TASK)

To measure the ashievement levels of the MENTE

-students, the'Stanford Test of Academic Skills was used.

More than 50 percent of the students - were in the lower

three rstanines in Reading and English when compared with
/.

thenational norms. Sixty percent of the students scored

in the middle three staninTs in Math.

In terms of actual achievement, the MENTE

students scored in the averageor below-average range.

Language-abiIity seemed to be the lower achievement area.

This may be due, in part, to interference of a second

language r- all the students were bilingual in Spanish, the

primary language for most, if not all, of the Students.

Table I below shows the growth 6f the students in

the three years of the program. It is noted that highly

15



Significant differences existed in the Reading andEnglish

scores. .
This'should be interpreted as students' abilitieS

in these areas rather than on rogram impact; no one.who

attended in 1982 was present in 1980.

41

I U .



TABLE

MENTE/UOP 1980-82

Mean Achievement Scores Ckparison

Stanford Test of Academic Skills

Reading* English* _math

Scaled Score' N Scaled Score N Scaled Score

1980

f
151.59

1981 164.34 .

,

1982 4 ' 173.2.0

73 155.10 72 176.33 72

62 nia I

n/a

t ,

76 . 177.91 76 r 181.49. 72

,* The difference 'between the mea s is significant, p < .01

3
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Edwards PersonalPreferende Schedule

The Maslow Adgptation of the Edwards Perapnal

Preference ScheOule was used to measure certain needs of

the students; The three measures were:' 1) achievement,

2) change, and 3) endurande.

Achievement is associated withthe\following
,

manifest needs:- to do one's best, to be .succeSsfuli to

accomplish tasks requiring skill and effort, to Icie a reco

ni.zed authority, to accomplish-Something of great ignif-

icance, to do a difficult job well, to solve difficult

problems and puzzles, to be able to do things better than

others and/or to write a great play or novel. The analysis

of test results is done according to sex. -The'MENTE males

Scored at the median, when taken'a8 a'group; the females.

were slightly above average.

Change has the folloWing. manifest heeds:' t6 do

new and different things, to travel, tomeet nevipeople, to

experience novelty and change in daily: routine to

experiment and try new things' to eat in new-and different

placesi to try new and different jobs, to move ,about the

country and live in different places, and/or to participate

in new fads. and fashions. The MENTE Iles were slightly

above average; the MENTE females were slightly below
ti

average..

Endurance is associated with the following

manifest needs: to keep at a job until it is finished, to

complete any job;undertaken, to work hard ata task, to

keep at a puzzle or problem until it is solved, to work at
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,a single job. before taking on others, toItay up late hours

working in order to get a job done, to put in long hours of
6

work without dittraction, to stick with a problem even

though it May seem as if no progress is being made and/or

to avoid bIing interrupted while at work. Both male and

female MENTE students scored much lower in this area.
.c

. \In the interpretation -;f these data, one may

ascertain Uat the MENTE students had average needt in
z

,.achievement and change and substantially lower needs

endurance. When comparing the exes, the females showed

slightly higher need achieit ent, but a substantially

lower need fbr change. This suggestg that the females were
O

more stability-oriented al.10 traditional, but were,

neverthelet,.needfUl of achievement. Both grouRs showed

the same needt fot endUrande, which,.again, were lower than

the norm. Thit suggests that tasks needed to be short in
_

-duration or quicky evident of success for this group.

Tennessee Self- Concept Scale

Self concept i,slwhat one thinks and feels about

neself. On the Tent-10880e Sel-Concept Scalei the group

on three measures appeared to be substantially

differene.from the national norms; these measures were:

e/False, Net Conflict, and Total donflict.

The True/False Ratio (T/F)-is a measure of

re use bias, an indicatiod of whether the subject's

approach to the task involves any strong.tendency to agree

or disagree. High T/F scores indicate the individual is

achieving self definition or self description by focus_4ing
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on what he/she is and iS'relatively unable to accomplish.

the same thing by eliminating or rejecting what he/sh0 is

not. The MENTE students scored bUbstantially higher than

the national norm."

Net Confli-ct scores correlate highly with T/F

scores. Th y meatto the extent to which an individual's.

respbnsest-to positive items differ from, or conflict with,-

his/her responses. to negative items in-the same area of

If perception. High scores indicate an over-affirmation

.

of one's positive-attributes. The MENTE students scored

substantially higher than the'norm.
a

TOtal COnflict Scores reflect the total of

conflict discrepancies. High scores indicate confusion,

contradiction, and general. conflict in self perception.

Here, agaln, the MENTE students scored higher than the

norm.

What one may interpret from these results zs that

the MENTE students form their self image by focusing on

what they are, over-affirming their positive attributes,

and indicatIng substantial confusion and contradiction in

this image. Some of these perceptions may be explained by

having to cope with at least two cultures -- one that

predominates in general society and the other that exists

in the home.

Table II shows the comparison of all scores

between the youngsters who attended in 1980-and those who-\

attended in 1982,, The only significant differences were in

Reading and Ehglish achievement.



TABLE TI

MENTE/U0?

Score Comparisons

1980 s1982

Edwards Personal Preference Schedule'

1980 1982

1

Achievement .310 , .354

Change -.075 .002

Endurance -.356 . -.488

Tennessee Self Concept Scale

True7False Ratio 1.68, 1.71

Net Conflict 14;51 21.28

Total Conflict 41.58 45.84

Stanford Test Academic Skills

Reading* 151;59 173.20
English* 155.10 177.91

Math 176.33 181.49

'Converted normal scores

(*The difference between the means is highly significant, p < .01)

( 20
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Table III shows the relationships between the

.ndred8 scores on the Edwards-Personal Preference Schedule

(EPPS) and the achievemdnt scores for'the composite MENTE

group, 1980-82. SignifiCalit positive relationships are

ShOWn between the need. for achi'tvement and achievement in

Reading and Math, especially for the males.,

k

s

17



EPPS'

TABLE III

MENTE /UOP 1950-82

Interscore Relationships

Parson Product-Moment Correlations
a

Reading

Achievement

English

.

.

Achievement .102 .102

. (n)
,(132) (132)

61e . r.
.254* .159

Female / .065 .092

.

Change .058 -.050

(n) ,

r

i

(132) (131)

Male =.001 -.)02

Female .089 .036

Endurance -.071 -.076

(n) (132) (131)

I
/

Male .054 -.004

Fethaie -.154 -.119

lEdwards Personal Preference Schedule

*p <105

5

. Math

.154*

(127)

;217*

.139

.063

(127)

-.020,

.162

4 -.082

(127)

-.033

-.123
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Table IV shows the relationships between the EPPS

and self concept. Again, only the males showed significant

relationship§ where they existed. Negative relationships

were shown between the need for achievement and the

self-concept measures of the True-False Ratio and Net

Conflict. One might speculate that the higher the need for

achievement, the less the propensity to over-affirm one's

self concept and to_be able to define oneself only with

positive attributes.

A positive relationship was shown between the

need for endurance (completion of tasks) and Total

Conflict. ThissuggestS confusion and contradiction in

defining oneself and needing to stick with a job unti it is

(Ione. Thit may relate: to the migrancy factor, especially

in the males.



TABLE IV

MENTE/UOP 1980-82

Interscore Relationships

Pearson Product-Moment Correlations

Self Concept

Edwards Personal Preference Schedule

Achievement Change Endurance

True-False -.108 .160* -.197*

(n) (126) (126) (126)

Male -.305* -.083 -.172

Female ..060 -.183

Net Conflict -.116 .191 -.125

(n) (127) (127) (127)

Male -;359**. .138 .021
Female .030 .038 -.159

Total Conflict -.097 .054 ;037
(n) (127) (127) (127)

Male -.114 .084 .277*

Female -.0621 -.121 -.132
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The relationships between achievement aria self

concept are ghoWn in Table V. 'It is noted that all the

relationShips are negative. Where the relationships are

significant, and according to the scores Apn seen

separate1N may suggest that as one achieves better, the

easier it is for one to define his/her self.condept.



Achievement

TABLE V

MENTE/UOP 1980 -82

Interscore Relationships

Pearson Product-Moment Correlations

Self Concept

True- Net Total

False Conflict Conflict

Reading -.005 -.203** -.137*

(n) (186) ' (187) (186)
.

male -.276** -.253** -.087.

Female 013 -.141 -.173*
,

English . -,-.284** -.157* -.075

.. (n)
,, (137) (138) .(138)

. .

.<N) Male. 0 -;301** -.127 -.038

Female -.24 -.150 -.094

'maul -.109 -.113' -.121

N (134) (135) (135)

Male w ,.106, -.163 -.019

Female -.081 -.037 -.212*

4p <" 05

* *p < 01

3
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What one may generalize from the assessment data

is that achievement is helpful and healthy in defining

oneself and that the males seemed to evidence more signif

icant relationships than the females. Cultural role images
_

may i nterfe're, which suggests possible intervention and

training opportunities if change is desired.

EXPERIENTIAL CREDIT

The direct student contact in MENTE activities

allows the award of units of credit determined on a

Carnegie basis (one unit for each 12.5 hours of dirt

contact). This credit is arranged through each stud4nt's

home district. Additionally, grades are offered so that

each student may improve his high school gradepoint

average.

3
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TIMELINE

It is optimal that MENTE/UOP be a year-round

program; however, fiscal constraints have precluded academic=
y

year activities (with one exception). The timeline below

indicates the approximate time during which program

activities occur after approval is granted. (A copy of the

summer program schedule is found in Appendix C.)

April June July August SeptOmber

Curriculum,
Planning, and
Development
XXXXXXXXXXXXXXXXXXX

Student
Recruitment
and
Assessment
XXXXXXXXX

Staff
.Recruitment

A XXXXXXXX

MENTE/UOP Implementation
XXXXXXXXXXXXXXXXXXXX

Student__
and_Staff
EvaluatiOn
XXXXXXXXXXXX

Summative
Project_
Evaluation
XXXXXXXXXXXXXX



PERSONNEL

A chart of the program organization and the

articulation of .the various components is shown below.',

Directors,
Migrant
Education

Liaisons,
Migrant Education

Dean,
School of
Education

Project
Director

Program
Coordinator

25

Director,
Summer

Sessions

I

Deari of
1

- -. Students 1

Mini-Corps
Interns

IInstructional
Specialists

St6dents

Parents ,

4

Head
Residents

1

Resident
Assistants



STAFF

Director

The responsibilities of the Director are to

oversee all program activities from planning through imple-

mentation and evaluation. He reports to the Dean of the

School of Education of the University of-the Pacific and

o

consults with other appropriate parties to keep them

updated as to the progress of the program.

Program Coordinator

A full=time Program CoOrdinator has responsi=

biIity in the planning and implementation of the program.

He/She reports to the Director and maintains an ongoing

line of 'communication with the Offices of Migrant Education.

This person should be an articUIate bilingual

professional.educator with.practical experience. He/She

should have a variety of teaching and administration exper-

ience0in the primary, secondary, and/or-university levels.

Liaison

Each Director of Migrant Education may designate

a liaison to work cooperatfvely in an advisory capacity

with the Director and Program Coordinator in the planning,

Jr
implementation, and evaluation of the MENTE Program.

Secret'ary

A full-time secretary is available for project

planning and implementation. He/She will be answerable to

the Project Director through the Program Coordinator.

33
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Summer Staff

FOr the implementation of the summer phase of the

project there are assigned instructional specialists, head

dormitory' residents, resident assistants, and recreation

docirdihatOrS. Additionally, the program is served by

Mini=Corps participants. These are individuals who have

been trained in various aspects of education and who are

credentialed currently or are in the process of finishing

their respective programs These people are used to

augment the total rrogram. Also, they serve, by their

presence, as role models for program participants.



MENTE/UOP STAFF NEEDS

for 100 students

JII9tstructionalat-iff

1. Language Arts 5 instructors

2. Science/Math 5 instructors

3. Music/Dance 4 instructors

4. Art 2 instructors

5. Teatro 4 instructors

6- Leadership 2 instructors

7. Recreation 2 instructors

6 Mini -Corps

Support _staff`

1. 3 female resident assistants,

3 male resident assistants

. 1 community aide

1 secretary

5. 1 Program Coordinator

6. 1 Program Director

4

28
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UNIVERSITY QUALIFICATIONS

An Overview _of_the_University

The University 'of the Pacific, with its main

campus in Stockton, California, is comprised of ten schools

and colleges with facilities at four locations in

California and in several foreign countries. This section

presents an overview of the total University and an:

in-depth discussion of the School of Education and its role

in program development;

A Description" of the- University of:the_Pacific

The University of the Pacific is a private

non7sectarian institution. The central administration, two

liberal arts colleges, five professional schools, and the

Graduate School are located on the Stockton campus. The

McGeorge School of Law, which affiliates with the

University in 1966, is located in Sacramento, California.

The School of Dentistry, formerly the College of Physicians

and Surgeons, is located in San Francisco, California./

Fallon House Theatre, in California's Columbia State Park,

is the site of the Drama Department's summer repertory.

-Major Goals and Primary_Purposes_of the_University

The University of Pacific has always emphasized

quality of academic program, scholarship, and selection of

student body, rather than size. The liberal arts colleges

provide, each in its own way, curricula based on a core of

subjects which deal with man and the universe, with man's

history .and his creative thinking,' self- expression, and

skill in discovering the truth.
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A corollary purpose is to provide students with

opportunities in professional fields and advanced areas of

Specialization which are supplementary to the major

University goals. They include the goals and obe-r:tives

for music; education, engineering, laW0 business-1nd public

administration, dentistry, and graduate_Studies in various

area.

Depth and diversity .of the program for the indi-

Vidual student on the Stockton campus is assured through

the policy of permitting any student enrolled in one of the

liberal arts colleges to take courses for credit in any of
ese

the others. The University believes in a friendly mutu-

ality between students and faculty and in a program of

Student activities to give opportunitity for creative

expression and the deve.lopment of leadership.

Historical Development of the University

The University of the Pacific was ,established in

1851 as the first chartered institution of higher learning

in California. Originally founded in Santa Clara, the

campus was later moved to San Jose and, in 1924, to its

present location in Stockton.

Throughout its history, the University of the

Pacific has been recognized as a leader in educatioft

is innovation. It provided the West Coast with its firSt

medical School in 1858 (later it became part of Stanford

and, today, is the Pacific Medical Center), its firtt

Conservatory of Music in 1878, the first of its "cluster

4er
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icolleges" and its first four-year private institution in

the central valley.

The University of the Pacific also has pioneered

in being the first in the nation to offer an undergraduate

Teacher Corps Program, the first to send an entire class to

an overseas campus, and the first to establish a Spanish-

speaking inter-American college. A School' of Education,

offering upper division and graduate work, was established

shortly after the move to Stockton in 1924 In 1955, the

University opened its School of Phaimacy and in 1956 it

recognized a prior graduate division, started fn 1925, as a

Graduate School;

The ScHbol of Engineering was established in

1957. In 1962, the College of Physicians and Surgeons, a

School of Dentistry founded in San Francisco in 1896,

merged-with. the University of the Pacific.

This was followed, in 1963, with the opening of

Elbert Covell College, the first bil.:-Igual-bicultural

college in the United States. Elbert Covell College

maintains a Latin American program in Costa Rica. McGeorge

College of Law, an independent law school founded in

Sacramento in 1924, amalgamated with the UniverSity of the

Pacific in 1966 and became its School of Law. In 1977, the

School of Business and Pubiic Administration began its

program.

Special Characteristics of the School. of Education

Under the leadership of Dean Oscar T. Jarvis, the

School of Education has flourished, in part, trrough the

41
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.implementation and augmentation of varioius programs. The

most current is MENTE/UOP, directed by Dr. Michael B.

Gilbert, which received national reeognition. The North

American Association of Summer Session Administrators

.Presented its 1980. Creative and Innovative Program Award in.

the Small School Category to the University of the Pacific

for the MENTE Program (see- Appendix A).

The High School Equivalency Program (HEP),

directed by Dr. Paul Nava, is designed to recruit migrant

individuals between the ages of 17 and 24 into the

University setting and to povide them with assistance in

preparing to take the General Educational Development (GED)

Test as an alternative to the traditional high school

diploma. One of the requirements for admission to HEP is

that the individual has been out of school for at,leaSt six

months; hence, were it not for HEP, most of these students

might never have a diploma, or its equivalent.

The Community Involvement Program (CIP), directed

by.Dr. John Jones, is an outreach effort of the University

into the greater Stockton Community. This'program is

designed to identify and encourage promising students to

apply for 'admission to the University. Each student must

have clearly defined.educational goals, be willing to

return to the community after graduation, and be classified

as historically disadvantged. Upon-matriculation, students

.
receive a 90 percent tuition rebate and may qualify for

additional financial aid. Since the inception of the
'-

program in 1969, there have been more than 700

4c
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,

participants; Of,these, over half have been graduated.
,.

Current enrollMent figurs show that almost 87 perdent.of

the students involved in CIP are ,minorities.

33

The bilingual/cross-cultural education programs

are currently in their eighth year bf implementation. The

traineeF 'p program is headed by Dr. Frank Ciriza and the

doctoral fellowship program is directed by YJr. David Baral.

The aim of these programs is to enroll students from the

baccalaureate,through.the doctoral levels in courses of

study with foci in the departments of the School of

Education and an emphasis on bilingual/crass-cultural

educalion. Students must have language facility in Spanish

or Cantonese and have had experience in Hispanic or Chinese

c:ultures. Currently, about 100 students are enrolled in

these programs.

Dr. Margaret Langer directs the Academic- Skills

Center of the School:of Educationi ;The ASC provides

instruction in reading and writing efficiency-for studvits

who want to increase their basic language arts skills.

addition, a language laboratory is availablefor those who

want to become more proficient in English, Span-Nil,

Japanese, or any of'the other languages taught at the

University.

SUMMARY AND RECOMMENDATIONS

The third summer of MENTE/UOR showea a marked

improvement in some areas over-the initial years. Many of

the students knew something of MENTE beforehand and were

eager to ellt4.r the program. 'the admissions screening by
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the districts provided the program with a well-motixated

group:

In/all, students seemed to involve themselveS

more deeply' in the program and were desirous of maximizing

their time. The refinement and implementation of the

career/development component helped stu en s to clarify who

they were and what opportunities were open to them.

The,following recommendations are otfered to

improve subsequent implementations:

1. Fundin%_approval must occur no later than
April 1, so that staff can be hired, materials
can be ordered, programming can be planned, and
adequate recruitment and testing can be done.
Late approval retards severely the potential
success of the program.

2. Mini-Corps should continue to,be assigned at
a ratio of about 15 or one.

3. Norm-referenced/standardized testing should
occur prior to program entrance. In that way,
students could be -grouped and assigned_

)appropriately

before thei arrival. Also,
benchmarks for growth cou d be established.

4. Student followup_activities should be planried
throughout the school year to provide additional
reinforcing experience's.

MENTE is a rare and unusual opportunity for'

migrant youngsters. E'eedback has indicated program

success. Objective test data have shown the need for this

type of program.

The MENTE "graduates" are'potentially, tomorrow's

leaders in more than .a narrow ethic sense. They can be

the hope of their communities and of society. MENTE, is

designed to allow these youngsters to maximize their

potential.
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CCINTINuilm6 IOUCATION
het

gusamtm 61321004

(209) 946-2424

UNIVERSITY 0E1 THE PACIFIC Stockton. California
95211

Dr. Michael Gilbert, Director
Bureau of Educational Rssearch
and Field Services

School of Education
CAMPUS'

Dear Dr. Gilbert:

,

-9November 24, 1980

It is my great pleasure to inform you that the North American
Association of Summer Sessions Administrators has presented its 1980
creative and innovative program award in the small school category
to the University of the Pacific for the MENTE program, which you
coordinated. It was my special pleasure to be able to receive a
plaque from the Association at its 1980 annual meeting recently in
Charlotte, North Carolina. More than thirty nominations were
received from throughout the country, and only two awards were.made.

The work of youi Dean Jarvis, Pedro Castaneda, and the many
fatUlty who ran the program made it so Successful, demonstrating

.once again the universityscommitmept to serving minority communities
with programs of high academic quality; My per 'nal congratulations
to you for such a successful endeavor.

LRM/aj ft

cc: Dean Oscar Jarvis
Pedra Castaneda

Sincerelyv

wrencel R. MtiIrpht, Dean
on andContinui g Educat

Summe±1 Session
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MENTE/UOP
AdmisSions Evaluation Sheet

This form has been devised to provide approximatelY equal weight
on subjective and oh.jective measures for students applying for
admissions to mENTE/U0P. The final_Score will _be weighted where
indicated to account for exceptional defidiendies or aCcomplishmentt.

Student Name Address
-.

Year in Sthbol

I. Giade Point Average

Points GPA_
<2.00

2 2.01-2.50
3 2.51-3.00
4 3.01-3.50
5 3.51=4.00 GPA Points

Staff - Input -Form -

Points Interpretation
--I--- Some reservations-about potential success.

2 Average student: expected to be succesSful.
3 'Exceptional student:- no reservations;

Staff Points

III. Personal Interview
Points Interpretation-

.1.
1---- Very weak
2 Slightly_below expectationa_for success
3 Clearly adequate for program participation
4 AboVe average; no doubt about success
5 OutstAhding; will be an asset/leader .

Interview Points

IV. Self-Study
Points Interpretation____

1 Student_is unclear about own goals, participation
in.MENTE and possibility for-success.

2 'Student is %Tee about future and what he/she would
derive from NTE.

3 Student_feels positive about entengMENTE_and is
clear about own goals.

4 Student is sure about what he/she wi derive from
MENTE and how it will help him er thieve future .

aspirations;
Self -Study Points

V; Accomplishment- Coefficient
A.C. Work Analysis-.
-7F- HiStory reveals serious defiCiencieS Which potentially

limit -success in MENTE
1;04. Typical_ student without serious deficiencies _

1.1 Outstanding accomplishments decumented by-awardS,
certificates of recognition, hdnors, etc.

Applidant Index = Point Total xAccomplishment Coefficient:

Applicant Index : 4c
111

(A score of 10 is detirabIe for admissions into MENTE/U0P)

RD5

(name) (title)
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STUDENT'S NAME:

SCHOOL:

ACADEMIC -STATUS- REPORT

(FOR 12TH GRADE MIGRANT STUDENTS)

DATE:

THE ABOVE NAMED 12TH GRADE MIGRANT STUDENT WILL BE UNABLE TO GRADUATE AT THE

CONCLUSION OF THE CURRENT SCHOOL YEAR BECAUSE OF THE FOLLOWING ACADEMIC DEFICIENCIES:

COURSE/SUBJECT
UNITS (IN THIS
SUBjECT) NEEDED
TO GRADUATE

STUDENT HAS
FAILED THIS
COURSE IN
PREVIOUS
YEARS

STUDENT IS
CURRENTLY
FAILING
THIS
COURSE

STUDENT HAS
NEVER TAKEN
THIS COURSE

.

. .

.
.

,

1

REMAkKS:

SIGNED:

Rpt, 4

POSITION: _DATE:
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Participant Recommendation
MENTE/UOP Project, Stockton CA

School District

Resource Teacher

Name of Student

Student's Address

MENTE/UOP

Date.

Sex: F

Student's Telephone Number

Migrant Status Date of ,Birth Grade

Name of Piarent's

1. ,Describe the student's special talent, (e. ., academic, affective, art
form, etc.).

Describe the student's attitude and performaltce to the instructional
component; to extra curricular actiN4ties.

3. Relate any unusual accomplishments realized by the student.

4. If the student is 14iewed as'a leader by other students, how is this

demonst?eted?

5. How does this student exhtbit originality, creativeness, initiative,
elaboration of ideas, willingness to examine the unusual; cause-effect;.
facility in expression (English or native language).

6.. Please explain reasons as to why it would be important to the student

to participate at UOP.

)

Name (Referrer)

Xii

.Signature

50

Title

.,;



Self-Evaluation

DirectiOns: The student interested in the MENTE/UOP Program
should *rite a brief autobiography including
personal, 'academic, and future goal expectations.

=,

Use back if needed

Student Interestt. Please place a 1,2,3, or 4 in each line.
1=firs choice :2=second choice 3=third choice 4=fourth choice

4

RD9

_ -

Poetry Music Debate Dance

51
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,Monday hesday

8:30 - 10:00 Language Arts 4-

(Knoles 307)

(Spars 114) ,

(Colliver 101)

Math/Science (TEA)

10:10 -11 :40 Math /Science

/language Arts

11 :50 12:50 Lunch
4.

1:00 - 2:30 Music (WPC 122/134)

Art Appr; (E di 205)

through 6/29

Art_Appretiation

(Quonset 5; 105)

2:40 4:20 Art/Art Appreciation+

Music

4 30 1 5:50 Recreation

6 :00 - 1:00 Dinner

7:00 - 8:30

4

Personal Development TEA)

9:00 - 11:00 Study
4

4. 4 4

MENTE Schedule

0

Wednesday Thursday Friday

4 + 4 +

+ 4 4 + 4 4.

-F -F

4. 4 4 4

4 + field Trips Pdblic Speaking

6-30 (Rancho ScCo') (Ed. 205/206)

7- 7 (ST Capitol) Research (Library)

7-14 (Lawrence. Art (Quonset_5i.05)

Livermore Music (WPC 122/134)

Lab)

Research (Library) + +

Public Speaking

Art

creation

+ 4 + + -F 4 4- -1-

4 4
4 4 -1- -

+ . 4 4. 4. . +

4

4 - , 4 4

4

Saturday Sunda!

Special Programs/

Field Trips

6-26 Point Rem

National ",,..idlore

7-4 Parents Par

4 + + 4

. 4

4

4. 4. 4 4 4- +
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UNIVERSITY OF THE PACIFIC
MENTE PROGRAM

STUDENT REGULATIONS AND- DISCIPLINARY PROCEDURES

Introduction

We are in MENTE because we care for ourselves and for each other. We see this
program as an exceptional opportunity to develop our potential, and we intend to
take full advantage of it These ruleS are necessary to ensure an orderly
atmosphere in which educatiopal work can be conducted and personal growth
enhanced. These rules are reasonable and fair.

More important than the regulations, however, is the spirit of MENTE. It is a
Spirit of friendship, cooperation, respect, and support for one another. It is also
a spirit of honesty, dedication, and learning. This is our program. We are
MENTE. And if all of us do our best, all of us will succeed.

Rules

ACADEMIC WORK:

The students are expected to participate and complete all work assigned by
their instructors.

ATTENDANCE:

The students are expected to attend all class periods and evening study
sessions unless they are ill or are otherwise excused by the Coordinator or
Director.

Because credits will be awarded and MENTE is only four weeiss long, missing
one day is like missing a whole week of regular school; therefore, we must be
very strict regarding attendance. PLEASE READ THE FOLLOWING
ATTENDANCE REGULATIONS VERY CAREFULLY:

1. Three (3) days or eighteen (18) hours of excused and unexcused absenses
to the classes will result in the student being dropped from the summer
program. Grades may also decrease according to individual instructorS.

Students who are dropped from the summer program will not receive credit
or grades for summer classes.

2. Students who are more than five (5) minutes late and do not have a valid
reason for being tardy will have one (1) hour of unexcused absence counted
against them.

3. Absences or tardies to class will not be excused unless the teacher receives
a "staff report" which explains th2 absence or tardy from another MENTE
staff member.
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MENTE Regulations Summer Component

4. A cumulative record of hours. missed will be maintained for each student.
Students _who accumulateteight (8) hours of unexcused absenses will receive
a warning. Students who accumulate twelve (18) hours wilLbe dropped.

5. Excessive excused absendeS. may also result in a student being dropped from
the summer program, but each case will be decided individually by the
Program Director.

CONDUCT:
,

The students are expected to behave at all times in a manner that reflects
respect and consideration for each other, for the program, for the University
and its personnel, and for themselves. Fighting, stealing, the use of drugs or
alcohol, disrespect, failure to follow staff instructions, and disorderly conduct
are against the spirit of MENTE and are very serious offenses. Specific
infractions and their consequences will be discussed later.

CIGARETTES:

Cigarette smoking is discouraged for health and safety reasons. No cigarette
smoking is allowed.

SCHEDULE:

The students are expected to follow the program's schedule. This includes
being in classes and in study hall at the prescribed times, getting back to the
dorm by 9:00 p.m., getting to their rooms by 9:00 p.m., and lights out by 11:00
p.m.

LEAVE OF ABSENCE:

For a valid medical reason, students will be allowed to leave campus during
regularly scheduled activities with the written permission of either the Director
or Coordinator. The hours missed will still be added, however, to the total
number of hours missed, if they occur during class times.

ACCESS TO ROOMS:

Males are not allowed in the females' roc nor are females allowed in the
males' rooms. Non-program participants c uher sex are not allowed on any
floor or room with the exception of helping students move in or move out and on
visitation day.

DRUGS OR ALCOHOL:

The use or possession of alcohol or drugs (except those prescribea by g doctor)
is strictly forbidden and will be dealt with severely. The sale or use of alcohol
will' result in immediate explusion from the program and referral to the
appropriate authorities.

FOOD:

No food will be allowed in the dorms at any time. Eat your food in the cafeteria
or outside.
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MENTE Regulations Summer Component

WEAPONS:

The use or possession of weapons is strictly forbidden. Whether some .
instrument a student has may be considered a weapon or not will be determined
by program Staff. Firecrackers are not allowed.

STEALING:

Stealing is Taking objects from one another or any facility while
participating in the program will result in immediate dismissal.

PETS:

Pets are not allowed in the dormitory.

RADIOS, STEREOS, ETC.:

Television Sets are net- allo-wed in the studentS? rooms._ The students may have
radios, stereos, cassette players, etc. in their rooms, but they must keep them
at a reasonable volume and turn em off by II:00 p.m. This type of equipment
may be confitcated and held by the Coordinator if used in a disturbing manner.
The program is not reSponsible'for loss or damage of thiS equipment.

UPKEEP OF ROOMS AND CARE OF UNIVERSITY PROPERTY:

The students are responsible for keeping their rooms- clean and undamaged.
Each room will be checked immediately after the student's arrival and again
before departure. Both roommates will share the cost of missing or damaged
items. If any personal or University property is damaged or stolen, it should
be reported to a MENTE staff member immediately.

Students caught damaging or defacing other students' or University property
will be dealt with severely.

ROOM INSPECTIONS:

In order to ensure the safety and welfare of the students and to facilitate the
smooth operation of the program, room inspections may be conducted at any time
by the Program Director or his representative.

KEYS:

Each student will be issued a key to his/her room. A fee of $2.00 will be
charged to the student for each lost key.

SUPPLEMENTARY RULES:

The Program Director has the authority to issue supplementary rules as the
need arises. These rules will be reasonable and fair, and their rationale will be
explained to the students.
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MENTE Regulations: Summer Component

ROMANCE:

Any overt displays of affection are discouraged and may be subject to

disciplinary action.

ILLNESSES:

If a student contracts a mild illness and needs to rest quietly in his/her room,
permission must be received by the Director or Coordinator. Flowever, times
missed from class will be counted in total number of hours missed.

CARS:

Cars are not allow-ed on campus during the summer program.
-0

VISITORS:

Visitors from outside the program are not allowed. Parents are allowed on July
4th only.

OVERNIGHT VISITATIONS:

Eaeh student must sleep in his/her assigned room only.

Disciplinary Procedures

1. Every MENTE staff member will have the authority and the responsibility to
report violations of program rules.

2. These reports will be submitted daily to the Coordinator In written form (a
form called "behavioral referral" will, be provided for this purpose) . The
staff member writing the report will keep a copy of give a copy to the
student concerned.

3. Every day the Coordinator (assisted by other senior staff members) will set
aside some time to hear student appeals of staff reports. Times will be
posted.

4. If the student disagrees with the Coordinator'S decision, he/she may appeal
to the Student Government Board, which is composed of students and staff
members appointed by the Program Director. The Board may uphold the
Coordinator's decision, or it may make an alternative recommendation to the
Program Director. The Board will convene only if requested by a student.

. The Program Director will make a final c acision in a student's case after a
meeting of the SG Board.

6. No student will be separated or expelled from the program without the
explicit consent of the Program Director.
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