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.  PREFACE

' -

The rights and needs of the aagaméa'h;@ been actively
acknowledged and supported during the past severai decades.
This is especially true in the area of recreatiom and lei-

. sure services where a new awareness hdS resulted in the ex-,

pansion and extension of services by government agencies,

nonprofit organizations and commercial establishments. The
growth of recreation and leisure services fgr the disabled
has been assisted by the * development of extensive under-
graduate and graduate programs in colleges and universities
across the Un1ted States and Canada.  In general; .these

college and- university programs have provided training.

opportun1t1es for students and have advanced the body of

EXETRA. Perspect1ves: Concepts in Therapeutic Recreation
has been. wnitiated -as a velicle to assist educators, -re-

searchers; practitioners; and studefits in the dissemination
of 1nformat1onﬁpert1nent,tofther peutic recreation.  EXETRA
is an acronym~for "Extended Education in. Therapeutic Rec-
reation Adminisﬁration and is a federally-funded; inte-
grated curriculém design with doctoral-level therapeutic
recreation specialists as the starget population. _One of
the key ' objectives of Project EXETRA is the development;

ma1ntenance and -dissemination _of literature pertinent to

_therapeutic__recreation. __ EXETRA Perspectives provides a
* forum for individuals wishing to present conceptual models;

~

research fimdings; opini.ns; and new ideas in the araas of
curriculum design, service del1very, ph1]osophy, the ef-"
fects of the Tleisure- experience, and other professional
issues and concerns re]ated to recreation and le1sure ser-

v1ces ‘for the d1sab]ed

The ftheen (15)- chapters presented in EXETRA Perspec-

tives represent a wide cross sectionof topics and areas of

- Tnterest from ‘curriculum development to evaluatior to tech-

niques and process_affecting the delivery of servites, The

‘chapters represent the work of students; educators and

practitidhers. “Some of the chapters are representative of,
doctofal ’ dissertation - findings, while other chapters set

.fortR the moterial offerred in presentations at selected

regional workshops and gatherings. * ‘Still other chapters

present new conceptua] mocels and/or 1ns1ghts 1nto the fu-

)



ture directions of therapeutic recreation. - The content of
each of the chapters is briefly. outlined below.

. H. Douglas Sessoms_provides "an overview of the h1stor-
ical development of therapEutlc recreation- services and
presents his pérceptions of the basic questions that should
be addressed by therapeut1cr recreation professionals .in

Chapter .1;%entitled 'Tberapeut1c Recreation” Service: The
Past and Challeng1ng Présent”. Sessoms reminds the reader

that therapeutic recreation is a new profession with many
challenges, He suggests that we .have a unique mission -
directed toward the-creation of leisure envirgonments; both

- . phys1cal and att1tudrnay

Chapter 2; "“Therap ut1c Recreation in an'Era of Limits:

'A Crisis . . . A Chdllenge . . . An, Qpportun1ty, by

lenges. Th1s author suggests that we must reexamine and
change a number of bas1c umBj1ons on ,which the profes-
sion has . been built: e\,qrther ‘maintains that, as we
move toward decreased governmental influence, therapeut1c
recreators must develop creative approaches and solut1ons
to critical problems and issues.: .. z
Jesse T: Dixon and Ban L: Bustin challenge the profes-
sion_t¢ examine recent recearch findings "that support the
«claifms of effectiveness by the therapeutic profession in
Chapter 3. In their article;, entitled "Living Up to the
Name: Research€§upport for Therapeutic Recreation - Serv1ce,,
these authors “examine -a leisure éducation _intervention -
strategy in terms of it$ ifpact on the intrinsic motivation
of'mentally retarded children and adults.. - Further, they
focus on the importance of outcomes -of recreat1on partici-
pat1on for special populat1ons in terms of self concept
enhancement and independent. participation.. The implica-
tions of the .research: results of this chapter for pract1-
N t1oners are stressed -
. %
Comment1ng on the need for the ref1nement and 1mproye—
‘ment of service delivery techn1ques and .procedures; Peg
- Connolly presents a model for evaluation in Chapter 4, en- ...
} " titled _"The _Formative Program. Evaluation. Procedure:. An
< Internal Ekaluat{oy Tool for Therapeutic Recreation Ser-

’ vices:"_- The chapter describes the structure and‘function
of the Formative Program Evaluation Procedure {(FPEP)s This
evaluation procedure invoives seven (7),stages ranging frem

the initial descr1pt1on of the program 1ntended for evalua-

-

. . ©oviii
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) tion to the revision of the program based on évaluation
‘findings.

Jeffrey P. Witman and Lou G. Powell present the find-
ings of a research study involving the perceptions of vunit
directors in state hospitals in Chapter 5. Their article,
entitled _the "Statf§s of the Therapeutic Recreation Profes-
siprial: Urit Directors' Perceptions,"-suggests that thera-

peatic _recreation specialists rate above direct-care statf
but below social workers, nurses and occupationals thera-

p1sts. Th1s study also reports that there 1s a nepq

. Chapter 6, "The Effects of a Treatment Program for
. Chronic Pain Patdents Using Relaxation Techniques, EnJOy-
able dmagery; and Biofeedback;" by. Patrick J. McKee; de-
scribes a study that examines the effectiveness of special

relaxation exercises designed to relieve pain in pat1ents'
who have experienced high levels of discomfort for more
than one year. The treatmerit program studies useu biofeed-
? back-assisted deep .relaxation techniques w1th enjoyable
imagery. This research design involved pre- and post-test
with control .and experimental groups. _ Both the research
- procedures and f1nd1ngs advance the profession.

- A model that can’ be used in curr1culum evaluat1on in

’ therapeut1c recreat10n is presented in Chapter 7, entitled
"Some Uses “of the Multi-Modal Model of Curr1cu1um Evalua-

tion in Therapeutic Recreation," by Christine Z. Howe.
Multi-modal evaluation is a tr1angulated or composite ap-
‘proach to evalution. This process of evaluation enables

individuals to gather both quantitative and qualitative
information about a curriculum design.’ Six (6) curriculum

components that can be evaluated are discussed;. inciuding
curriculum goals or competénciés,’ curriculu content cur-

riculum orjanization; guidance and advising, “instructional
transactions and goal or competency achievement.

S. Harold Smith and Robert W. McGowan .explore the back-
grounds - of individuals teaching therapeutic recreation in
colleges and oniversities in the United States. .Chapter 8;
"A Study to Datermine the Ediucational Level and Pract1cal

Experience of Collegeé Teachers in Therapeutifc Recreation:
1980, " presents the findings of this-study. Questionnaires
were completed by 66 individuals. It was found that -the
majority _of . 1nd1v1duals ‘teaching therapeutic recreation®
hold the doctora] degree and have less than six (6) years

of practical exper.ence.

"
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Chapter 9 “5ystemat1c curriculum Developmenf - au-
thored by ateven €: Anderson._and Helen A; .Finch; presents
the findings of a Study relatjvé to curriculum dé§1gn,,,The
methodology uof this stugy involved competency identifica-
tion; use.of the De]pmx Technique tc validate competencies;
and F1nal|y; the use of & puissance ‘neasure to determine

- the_difficulty level of each competency The .chapter also

outlires a method for ciustering and sequenc1ng tompeten=-

‘cies.

What is i1t that difrerentiSEEs the creative person from .
others? !How can, individuals be assisted to escapé from
habit and be éncouraged to use theirscreative abilities?
These and other questions are explored in Chapter 10; en-
titled "Creativity: Strategies for Innovative Teaching and

. Parenting"; by Carol Stensrud. The author suggests that

creativity can be encouraged in children with handicapping
conditions: . The chapter explcres a number of strategies
that can be employed toward this end.

. individuals perce1ve tnemselves and their behav1or
and~how they ‘feel they ‘are perceived by others, is the
bas1s of Attr1but1on Theory., Attr1but1on Theory has to do

cl1ent, )1tuat1onal factors;_and the. 1mpl1cat1ons of these

for one'¢ future behavior. The challenge to the therapeu-

tic’ recreat1on‘ specialist according to Alison. Voight in
Chapter 11, entitled "Attribution Theory in Therapeutic

-Recreation," is to develop pdsitive dispositional "attribu- -

tions" in their clients.” This chapter_explores the devel-
opment of programs that can. ass1st‘fnd1v1duals in feeling

.good about themselves and instilling feel1pgs of success

due to the individual's effort.

__Therapeutic recreatibn sbétié]ists are considered to be
within the broader sphere of the human service professions.
Rob1n Kunstler and David R ,Aust1n 1n Chapter 12, ent1t1ed

uative Researth Study;" point out the,need for genunneness
empathy and respect between .the professional- and the cli-

ent: This chapter reports the results of a studyrconcern-
ing classroom training and interpersonal relationship

skills: 1t suggests that spec1al atténtion must be paid to
teaching students how to express and respond to anger :and
hostile feelirgs:

T
Chapter 13 “An Analys1s of an. Easter Seal Camp s Per—

ceptions of Grgan1zat1onal Characteristics, Acceptance of
Self, Acceptancé .of Others and Conflict Characteristic§;"

“_
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by Jeffrey Glick, reports the findings of, a research study
involving_a sumier residential camp staff. Thi§ research
investigation. points out the neéed for -educational. and
training develonment Yn order to provide quality services.
Glick suggests that involvemernt in camp environment ‘can
contribute to staff members' perceptions of self-acceptanc:

~as well as the -acceptance of others. Further: he notes

that decision-making ‘and comminication skills, as well as
skills of deiiocratic living; are important in the camp
setting. ' '

, Thé,iﬁbé?téanrofroneﬂs‘jéiéyre lifestyle as related to
heart disease is -the topic of . Chapter 14, by Géene A. Hayes

and Robert ‘K. Antozzi, entitled "Philosophical Basis for
Therapeutic Recreation and Leisure Lifestyle Adjustrient in
Cardiac Rehabilitation." These authors surveyed ten (10)
leading cardiac rehabilitation programs to determine the
us&® of therapeutic recreation personnel and leisure pro-
grarming in the total rehabilitation process. They found
that therapeutic recreation is a major-concern in the car-
diac rehabilitation process and the expertise of the pro-
fession can be used to assist the cardiac client to learn
to live again through leisure play and recreation.

counseling to cardiac .rehabilitation in Chapter 15; "Lei-
sure Counseling: A Component of Cardiac’ Rehabilitation and
Heart Disease Intervention Programs." According to this

author, leisure counseling is being used in cardiac reha-

Thea M. Hoeft discysses the relationship of 1eisure

bititation programs to reduce.risk factors associated with

cardiovasctilar diseases; This chapter presents the ways in
which leisure counseling can be used in various phases of

the total ,cardiac rehabilitation process. Specifically
discussed are the uses of leisure counseling in the &cute
phase; recovery and rehabilitation phase, discharge phase,
and the outpatient phase. -

___ A number of individuals contributed significantly to
the development of EXETRA Perspectives. Assistance in the
development of the format of the book was provided by H;
Douglds Sessoms, University of North Carolina. ‘Dr. Sessoms
provided the editors with key ipsights into the formulation
of strategies related to the thrust and: content of the
book. He also assisted in the review of early materials
-submitted. We appreciate Doug's advice and counse].

S, Harold Smith; University of Wisconsin, Green Bay,
was also instruméntal in the review of materials submitted.

.Xi - h -
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In" addition, he assisted in the conceptualization of the

format by serving as a sounding board for our ideas.

A number - of ‘graduate students at the University of

'O%egbn have. also been instrumental in the development _of

this book. Their interest, enthusiasm, and desire to im-

prove sources- of information in thé area of therapeutic
recreation, served to éncourage the editors to pursue:this
endeavos vigorously. Whenever we were_in_doubt as to the
viability and importance of .this publication; their support®
rénewed our interest _in the project. ~ We would like to

thank Carol Donovan; Barbara Williams, Alison Voight; ghip
Cannon; and Jeffrey Glick for their gncouragementﬁgﬁdVqu-
port for this projétes It was _because_ of the concern ex-

pressed by these graduate students and the editors that
this document; initially gpstablished as a forum fori grad-

‘uate-level research in therapeutic. recreation; came into

being. A

ol - r
~ The editors also wish to_ acknowledge the support of the
University of Dregon Press for, their efforts in the_layout
and printing of the document: In particular, Walt Parsons
was instrumental in assisting_in its publication.  Last;
and certainly¥ most important, has been the work of Lisbeth
Dincan. As is the case with many projects of this _type,
one person must assume inajor responsibility” for typing;

editing copy, and insuring consistency throughout the manu-

script.. 'Lisbeth -has performed this task in an. extremely
professional, diligent and tapable manner. _ The editors
wish to thank Lisbeth for her quality commitmernt to this
effort. :

. EXETRA Perspectives has been planned as an ongoing pub-
Jication. This book is intended to be the first of a con-
tinuing series .of monographs published at the Center of
Leisure®Stugies, University of Gregon;‘focusiﬁg on research
in the therapeutic recrsation profession. :

Larry L. Neal

, ’ Christopher R. Edginton H
g ~ Eugené, Oregon .’ -
< © April, 1982
. \g
¢ .
Jn
p,
s -
: 1.1_ xii _ ,
- ~ 4
. -
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Chaptéer 1

ATHEFiAPE/UfiC RECREATION SERVICE:"
THE PAST AND CHALLENGING
PRESENT

8

H. bdugias Sessoms *

Let me at the:outset say that I am.not a therapeutic
recreation specialist; but I do have & strong concern about

the d1sc1pl1ne ahd its relat1onsh1p to other ar nects of the

-recreation profess1on. it is 1mportant to understand that

as a profess1on parks and recreat1on, much less therapeo-
tic recreation, has never cpme to gr1ps with the_ central
1ssue of its e11steﬂce the issUe'of |dent1ty. Why are we
1nvolved in this. buS1ness to beg1n w1th7

“Let us start by going back approxnmate1y twenty f1ve
years to the first hospital recreat10n institute that was

: he!d in- North Carolina in 1953 and look .at what .the issues

were then in l1ght of what the issues are now; and if any
changes have resulted in growth. Often there is a feeling
that because th1ngs are changing, there is growth; but not
all- change is growth ) '
Thlrty years ago North Awer1ca was -in ‘the Vimmediate

post-war.- years of World War fI. . Those_ in the ‘recreé-.

ti?h* profession -were trying to catch up.. They had been

—— . M

X br H. Douglas Sessoms is- Professor and Cha1rman of the

program in Recreation Administration at the University of
North Carolina, Chape] Hill, NC. .

3.
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suppressed in & lot of ways because of the war and the

“Great Depression years there was almost a bursting of

“let's live again." Recreation services -- contemporary
recreation services -- grew out of -the "let's live again”
bhiiosdphy. People were opt1m1st1c. They were.looking to
the goud 1ife. The assembly l1nes wh1ch had been producing
war rnachinery were now producing consummerable goods --
irems to be purchased, consumed and disposed of. There was
3 great deal of hope and a great dea] of "let's get on with
the business of living."

It was an interesting time, one in which recreation as
i fidld was concerned with promoting activities: We were
concerned with sports; we believed that participation was
inherently good; that recreation needed no other jUStifiCE:

tion: There was shock when Paul Haun; a very fine psychia-

trist in the fifties. who did much for our f1eld first said

that p]ay can be patholog1ca] that, in 1tse1f; play is not
necessarily good. It can be bad. He talked about playing
Russian Roulette as an illustration of pathological play.
If you win, you lose.

identity wés imbérféﬁf" Bdi Eé a lésser degreg than tﬁé

tal recreation., Our curricula were norma]]y entitled Rec-

reation Leadership -- not Administration, not Parks and
Recreation Management, but Recreation Leadership.  That
says Sdmethihg about where our focus and our thinking was.
There were two distinct theories about what recreation was

all about -- two schools of thought concerning recreation.
There were those that held that recreation was str1ct1y di=-
versionary: It was fun; it was something you did spontane-
ously for the joy of d01ng‘1t. It was an end in 1tse1f.
Then there were those %Bn said, "Recreation is a means to

an end. It is someth1ng you do to instill certain va]ues.
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It Js something you do to promote growth., It is value-
oriented and therefore you should select certain activities
to promote certain kinds of wresults: : It should prevent
delinqueéncy .or aid in the rehabilitation process."

Varied Perspectives. . There was a great deal of ideal-
ism and absolutism. People knew where 1. ay stood: There
were those who said recreation was “reatment; a therapy --
that it could be used to accompl1sh specific goals and
objectives: The profess1onal was to match att1v1ty w1th
illness and treatment. Others held that recreation was

.activity -- an end it itself -- which; when allowed in the

\hospttal, provided a cont1nu1t3 for life: The recreation
professional was there only to provide the opportunity for

recreation, not to intérvene.

Hospital Conference Concerns

It is interesting to note a few quotes which come out
of the report of one of our earlier hospital conferences
reflecting where we were in 1955; Edith Ball said; "Rec-
reation is a part of living and does not- change because of
the sett1ng. Recreat1on is just as much a need of a person
in a hosp1tal as lt 1s for a person in the commun1ty. Are
we doing therapy with b0ys in a commun1ty who have rot been

-able to relate_torcommun1ty patterns? Are we do1ng therapy
then or are we providing them with the outlets “that are
important for enriched living?" Sound familiar? Robert
Duke with the State Hospital in .North Carolina said, "The
pat1ent knows the recreator is to help him enjoy his stay,
give him d1vers1on keep his mind and body occup1ed to
help him have a good t1me.” Although not credited here,
another statement reflects the time: “Should we 1ndulge in

this concept of total push1ng in which their act1v1t1es are

1
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gdided and d%rected or should. recreation act1v1ty be "a
voluntary th1ng in terms’ of 1ts prescr1pt1ons7 Shou]d one
prescr1be only for those that' actually seekvhelp and con-
sciously come and seek 1t7“ Paul Haun: “There is a good
reason for the division of laber~in the, hospital. Every
staff mehhéh déeé not d6 evehybédy else's jbb - We all have
with reasonable clar1ty and undenstand without hurt feel-
ings those areas in wh1ch they overlap and,how each can-
compliment and’ support the total mission of the hospital,
it wouTd bring many of. these ddéétiéﬁézaﬁto much sharper
focus. There are very real hazards in havihg everyone be a
depth psychotherapist in the“hosp1tal

Then there were those who spoke of the spec1f1c value
of activity: “Emotional pat1ents have the need for sociali-,
iatioh; the need for act1v1t1e%nwh1ch give a release of
tension; the need to establish routines;'the need for ac-
tivit#es which provide opportunities to aid in.keeping in
touch with reality." To “do th1s, hhey cited, "Bingo may be
used as an opener. It sholuld’ be adapted to enable more
social interaction to. take place o o o - Dramat1cs offer
excellent possibilities for self-expression . . o . The
development and functioning in small clubs provide oppor-
tunities for interpersonal relationships and the taking of
responsibility . . . . Dance, particularly folk and modern,
of fer very good possibilities for 1nterrelat1onsh1ps o« o
Sports, f1nger painting on 1arge sheets of paper, ahd

,rhythm bands are some act1v1t1es “Which provide opportuni

ties to release the tension."

You can see that at this conference; botH schools of
thought were being advocated. There were those that were
talking about prescriptive activities; they knew that

o
<
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certain act1v1t1es -- at least they felt certain act1v1t1es
-- had specific benefits and outcomes. Others were say1ng,

"1s' recreation any different in the hosp1tal than it is in
the commun1ty? ‘I8 1t not really an effort by the recreator
t9 create, in this sett1ng,.opportun1t1es_for the recrea—
tion experience? Is recreation therapy of is it therapeu-
tic?" The conflict was .already developing.

~ _ __

The conclusion o? that meet1ng and the conclusion of
those persons who were involved with that process in the
early fifties; was that hosp1tal recreation was needed
that it had a value and was med1ca11y des1reable, that it
would require 5pec1al1zed trairing; but that recreation 1n
a hospltal sett1ng was no different than was recreat1on in
any setting: Also, that it was not therapy, per se, nor
was it a specific set of activities, for only the partici-
pant knew when he had recreated. But some wanted mgre than

‘that. They wanted to know, "How do you know’ when one is

recreatine It seems essential; if you are going to be a
professional fn thé medical sett1ng, that you measure  the
effects(pf he experience or you cannot Just1fy your ser-

vice. But/, can we schedule and direct recreat1on7 of
course not. We can describe the condition; the participant

is the only one who knows what has happened, and sometimes

.he is unaware of the exper1ence, except in retrospect. He

knows he has entered an activity, but was 1t recreat1ona17

Evolution of the Professxon

!

Somehow we did rnot: resolve the problem of def1n1t1on.
What we did was accommodate both views by focusing on the
issues of professionalism: We continued the debate in the
literature, but the profession began to emphasize such

\
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things as certification; accreditation; and” curriculum
deéién. We also began to respond to the federal carrot.

The Vocat1onal Rehabilitation Admini traaﬂon . came %long in
1963 with grants for the training of recreat1on spec1al1sts
to serve the 1]] and d1sab1ed SO we qu1t ca111ng Oursere%

hosp1tal or med1cal recreat1on, which was the label we had

"given ourselves in the fifties under the’ guise of the “Amer-

1can ‘Recreation Soc1ety s Section on Hospital . Recreation.

. we /started call1ng ourselves Recreation Spec1a11sts for the

111 and Disabled, because that s what.the federal govern-

ment wanted to supporﬁ Later the Bureau of the Educat1on‘
for “the Hand.capped entered the training- support area. It

was con;erned that recreation; of therapeutic value; had to
occur for the disabied and 11, the handicapped in the com-

munity as well as in the institution. It-took therapeutiq
recreation out of the hospital, but the need to demonstrate

the value of the recreation experience in the medtcal

setting remained.

*A Role of Leadersh1p. For a while the therapeutic rec-
reation group grabbed hold of the 1eadersh1p reins; fand the

park and recreat1on profess1dn in genera] responded to
their voice. Therapeut1c recreation is not an abrasive
notion: They could embrace .the .concept of recreation for
special populations as being no different from recreation
for anyone else.  The therapeutic recreation specialist
could create the opportun1ty for the recreational experil
ence by remov1ng architéctural barr1ers, creat1ng spec1a1
kinds of centers for the sheltered and try1ng to 1ntegrate
the disabled into normal programming. The concept of EHéE-
apeutic recreation meant that you were not trying to mod1-

fy; shape or correct behavior, but that you were working to

create opportunities for the recreative experience through

17
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the eliminationgof barriers and other things which had
prohibited ity = '
That concept’ seemed atceptablétduring the sixties and

- - . - o S M, - N - -
early seventies; then we began to experience economic hard

times. - The cost of medicai care began to skyrocket . and

those in the hosp1ta1s cried out to their fe110w récreation
profess1ona1s, "We can't survive ‘with that def1n1t1on We
have to demonstrate that ours is a therapy. We have to
demonstrate that when a person comes to recreation therapy,
what he rece1ves is a part of his treatment; so the insur-
ance compan1es will’ pay for it. Other therap1sts, sych as
occupatwonal therap1sts have the doctor write a prescrip-
tion for the1r service -- why not recreat1on?? But can you
prescribe the recreation experiénce? Can you predetermine
from the outset that recreation is, in fact, going to give
the bat%éht a sense of relaxation, creativity, and so on?
Or is recreat1on therapy Just another act1v1ty with poten-
tial;,; pre-concluded results? Sw1mm1ng may be phys1cally
act1ve, but is it recreat10nal7 L ]

Those therapeutic recreationists working in the insti-

tutional settlng found themselves somewhat uncomfortable in

their own profession and speciality: They were being asked

" to ﬁ?spOnd to a concept (therapeutic’ recreation) which’

wasn't going to get them many "brownie" points with theip
support system, the hosp1tal administration. So they dis-
covered (rediscovere ) that concern of the movement which

as a means to an end, that it was .

$aid that“recreat1on
goal-oriented from the\yery outset, that it could. be a
treatment modality. The c,allenge to the professional was
to define what those goa]s were for the lnc1v1dua1 then
match the act1v1ty w1th those goals.i The challenje was in
act1v1ty analys1s. .Once that was accompllshed recreation

could emerge as a therapy, as an 1ntervent1on ang treatment
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tool: The assumption is that it cah be done c1d that the

recreative result will occur,, that recreation is irherent

in a¢tivity. But what about freedom -of choice, the essen-
tiall-element of our definition of recreation?

Evolution or Confusion. Well, we have come full circle
and are back to the central issae. confronting the field:
Is recreation treatment os therapy? Are therapeutic rec-
reationists recreators or therap1sts7 Those who subscribe
to the notion that recreation is therapy have said ‘that

maybe ihey are not a part of the recreation profess1onﬁ

maybe. they are a profession ~in their own right: Those who

subscribe to the not1on'that recreation 1s recreat1on re-

gard]ess of the setting continue to 1dent1fy with the Rec-
reat1on and Park movement - Some of them feel more comfort-
able w1th the term; “recreation for-spec1al popu]at1ons,
rather than “recreation t@éfaby“ or “therapeutic recrea-
tion:" The question is where do we go now? Have we really
chanced in 25 years? Are we the same? ' )

Well; changes have occurred even though the issue of
who we are remains. Some of the changes that have occurred
are, br1ef1y ment1oned : :

® We no 1onger depend upon phys1c1ans to ver1fy

the 1mportance of our act1v1ty. '
® Wé have our.own researchers and literature:

o We have established recreation curriculums and
are moving forward with the process of -accredi-
tation.

® We have estab11shed a. profess1ona1 body, NkﬁA,
with specia] interest groups such as NTRS. ¢

® We have .also deveioped our own language and -
technique{ of operation. - " | -

® We have our own writers. ‘ o

15
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® We have our own JOurnals.
& We no longer depend upon: someone else to write for us:

-~ we do that 0urselves.

We have done, in -a sense; what is requ1red to become a

profession —-'excnpt for one th1ng and that is to def1ne
our role; our reason for existence: .

Guiging Questions. What is our basic role? What is

.our purpose? What is our reason’ f0r being? That remains

the issue. Are we therapy’ fire we recreat1on7 Is recrea-
t1on a means to an end, or 1s 1t an end in 1tse]f? Perhaps

_a, way out of tha* d1lemma a way to def1ne our r019 is to

100k at the uniqueness of our service, of our profess1on.
By talking about our un1que*Es§;3Uor£n1ss1on, we define our
role; our separateness. Aristotie said that the way you
define one speciés, one thing from another, is to talk
about how it is different from everything else. - You; focus
on the différences, not .on the similarities. When you
focus on §1m1lar1t1es you are taikino about reiationships,
about the general or universal picture; when you talk about
differences, you ate defining the subject's uniqueness.
What is the uniqueness of recreation? ' What gives as iden-
tity? - '

Our un1queness is our concern for 1e1sure, 0ur concern

for the recreative behav1or of the publ1c. Our m1ss1on is

fto prov1de opportun1t1es and environments for peopie to

enjoy, to_experience thie recreative moment. It requires us
to create those opportunities and environments. No one
else is given that responsibility -- no one else.1 It is
what the pub11c expects of us, and when we meet that expec-
tat1on the publ1c prov1des the resources we need to do the
job.
2
: b
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What do we perce1ve ourse]ves to be? Is it the same
percopt1on as those wro mandate our p esence’ ih the
for_our services? Who gives us our reaééh for being at the

gétai or the institution? -To answer that, let uj 100k
at ‘our mission in terms of what we are do1ng What"eVil“
are we combatt1ng7 L1ke a]] other soc1a1 service profes-
s1onals we need to be aga1nst someth1ng The law is

aga1nst 1nJust1ce, social work ‘is aqa1nat poverty, medicine

. is aga1nst illness. What is recreation against? We are.

against boredomy; the sameness of 1#fe. We are against
. . el el
boredom, for it is alien to the human spirit: It denies

_ qualitative existence. We believe it is the mission of the

Recreation and Park moyement to créate the potent1a1 for.

individudls to have the recreation experience..

Recreators - Recreation Spec1aﬂ1sts. We are Unidueiy
concer&ed about that element of human behavior known as the

leisure expressioh; In\order to enhdnce that express1on

we direct our energies to create environments; both physi-
cal and attitudinal, which accompany and support the rec-
reation act. We allow recreation to happen: In doing
that fhere are th1ngs that we do that make us somewhat
11ke ofhers, and there1n is one of our prob]ems. we teach
act1v1ty sk1115 but “we are not educators. We are not
social workers, a]though we counsel. We are not thera-
pists; although we are part of the healing process. We are
not nurses, although we administer to the il1 and disabled.
We are not advocates; although we $peak on behalf of the
less fbrtUhate. What ae we? We 7t

in many sett1ngs 1nc1ud1ng the médical sett1ng, to accom-
plish our mission. We get in tro ble when we step out of

e recreators. we work

our role, when we become teacher : when we become scrial
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workers; when we become psychiatrists; when we become

therapists.
oren

The Skills and Knowledge of a Therapeutic
Recreation Specialist .

Don't let my statements inhibit you, because to be
good recreator you need to be a good diagnostician.  You.
need to do what other professionals do. You. need to be
able to diagnose what's going on in that leisure setting;
or in that commanity, or in that institution, as it relates
to that leisure ékperience, so you cah~ make judgements
about what m1ght be done. You start out with a d1agnos1s.

Y0u must also be an evaluator, "you must be able to
assess actions and programs in light of some goal, stand-
4rd, or objective: ."You need to be able to design instru-

‘ments wh1ch help you in the evaluation process* to help 'you

know wﬁere people are and what they are doing and feeling:
You need ‘to be a good l1stener, this s a basic sk1ll4
in c0unsel1ng. Learn to hear what people are telling you
with their presence body language voice and emphas1s.
We have to be'good planners. We have to be good public

relations people: We have to be good advocates. We have

" to be good resource people. We have ®o be good program-

mers. A lot of those tasks are tasks that other people do,
but we are do1ng them as they relate to a spec1f1c set of
concerns -- the leisure behaviors of the people we serve.
Somet1mes in our effort to become good teachers good
diagnosticians, good evaluators, we get so invblved in
those things that we lose our perspective; We Bécoﬁé 55

‘cate for le1sure concerns; we become an advocate for the

individual, and suddenly find ourselves being cut off from

our misSion. We forget who we are. When we start d01ng

fo—
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someone else's job, they respond by protecting their turf;
they snipe at us; ask for our justification: What is our
training in physiology and ‘anatomy? How magy laboratory
experiences did we have in motor development?iyghat are our
credentials for c0unseiing?_ How many hours‘did we have as
a supervised therapist in order to be able to become a
counselor?

.
-

A Caution. We can become so concerned about management
that we forget about programming. We can become so con-
cebned about the evaluative process that we fail to be
é%%éctivg in Crééﬁingrthé recreation environment. We be-
comme concerned with the process, not thé result, and that
neqatively affects our funcjioning. So we must maintain

77777 gt recognize that all of these

some sort of balance; we m :
roles are roles that we and other professionals assume.
But we differ from them as we apply these goals to our mis-
sion == creating and maintaining opportunities for recrea-
tion. That is where we apply the skill of obsérvation;
that is where we apply our skill of programmings

Our Uniqueness; MWhen we begin to focus on that mis-
sion, our uniqueness; and not try to be quasi-social

when we start looking at our role as the provider of rec-
reation opportunity, we find that role is uniquely .ours.
No one else is doing it. Occupational therapists (0T) are
not doing our job. Physical therapists (PT) aren't doing

cour job. Psychiatrists are not doing it: Only we do it.

When we start looking at our unique role, things fall in

line. When we recognize™that we are not therapy, but do

\provide the possibility for a therapeutic experience; we

will have no difficulty with P.T., 0.T. or Nursing. When

2
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we recognize that. the activities we provide may or may not
be recreative, but that they have the potertial for enhanc-
ing and enriching the individual spirit,™then good things
will happen to us. We will Hévélﬁé§61Vé& the philosophic

with predetermined results. . -

Our Challenge: We don't have to éﬁéiégiié for being
recreators; for providing the recreation environment. That

is what the public &xpécts from us; and whén wé fall short
of providing those opportunities, the public will turn us
out: The public will not cease to play, but they may let

ments; those settings. The need for the recreation experi- -

ence is there. It is a question of our ability to respond
to’ that neéd. It is our social mandate and a darn good
one. .
It is hoped that these" comments will help clarify the

issues of motivation and definition: It is also hoped that

that the.objective of the recreator is to create and under-
stand the recreat%oh environment and the forces that im-
pinge qpon itf On;é thé Eoie qf thé regrééﬁor js défipéd;
once the mission of the recreator is determined; once the
uniqueness of the recreator is established; the profession
will be secured. Remember, we are uniquely concerned with
recreation and leisure services. Nobody else can say that.

No one.

-

0o
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THERAPEUTIC ~ RECREATION
IN AN ERA OF LIMITS:
A CRISIS . -
A 6HALLENGE:;:
AN OPPORTUNITY

Kathleen J: Halberg*

Introduction

Therapeutic recreation, and indeed the larger profes-

__sion of recreation and leisure, as well as all human ser-

vice' professions, face unprecidented challenges in the
1980 s. The current philosophy of the federal government;

and what appears to be an even more s1gn1f1cant change in
the common att1tudes of many- people concern1ng the extent
and del1veny of human services, portend great ghanges w1th-
in this decade. At the least, it appears that current fi-
nancial resources will decrease, especially from the fed-
eral government; state and local funding for recreation
le1sure, upon which we have grown to depend, will be more
tenuous, and 1ncreas1ng numbers of agencies and groups
will fjnd it necessary to pursue fund1ng from alternative

sources. Creative sotutions will need to be found, and in

* Dr: Kathleen wlberg recentlj joined the faculty of the
Department of Recreation and Park Management at the Uni-
versity of Oregon .and has taught at Sdn Jose State Uni-
vers1ty and the Unqvers1ty of I1linois.

’
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some cases are being found, to meet these 1ncreasing chal-
Tenges: . A
While creat1ve approaches to the current s1tuat1on are
essent1al it is equal]y 1mportant that the current era be
mept in perspect1ve. A profess1on does exer: control over
ﬁts own dest1ny; an era of limits can be a time of chal-
lenge and opportunity. Within this chapter, the implica-
tions of current social trends in society to the practice
of therapeut1c recreation wal be discussed, and relation-

sh1ps to the future of the profess1on will be developed

~—

Current Social Trends

To state that the recreation and leisure field, and
especially therapeutic recreation, is emerging as a profes-

sion is perhaps unnecessary. However, it is well to keep
in mind that we are very young in comparison with. many

other professions and are still emerging and developing

“basic concepts; philosophies and research. Indeed during

the past decade the therapeuf1c recreation profess1on has
bean s1gn1f1cantly influenced by 'the social movement of
securing equal opportunity for all citizens. At least par-
tially because of this trend; and the resultant laws and
requlations, we have learned to become significantly more
aécountable in our professioral pract1ce. In add1t1on

many therapeut1c recreators have responded to the broader
1mpl1cat1on of equal opportun1ty for all by becom1ng advo-
cates for and with individuals with disabilities:

A second social trend is occurring in this country
which may well be viewed as a reaction to the trend toward
equal opportunity, a trend toward decreased government
influence and financial support in many aspects of living.

m‘
c
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This trend; too, will §ignificantly influence the therapeu=

tic recreation profession.

Equal Oppo: t-nity for All

The social movement of securing equal opportunities
for all citizens began in the mid-1950's. Ethnic minori-
ties, women the elderly;, and individuals with disabilities
have advocated for, and in most cases have obtaired, legis- -
lation which mandates equal opportun1ty. None of this leg-
islation was adopted without significant advocacy efforts
by the groups involved; Indpcd people with disabilities
found it necessary to “sit-in" in Wash1ngton D.C., and San
Francisco to obtain release of regulations for the imple-
mentation of “the Rehab1]1tat1on Act of 1973,

Current s1gn1f1cant leg1s]at1on has been adopted which -
mandates equal opportun1t1es for individuals with disabili-
t1es, as weil as pr0v1d1ng fund1ng for therapeut1c recrea-
tion preparation and demonstration programs. The two major
acts, about which most therapeut1c recreators are aware
are the Educat1onafor A1l Handicapped Children Act of 1975
and ‘the thab1l1tat1on Act of 1973; espec1ally Section 504
of that law. The Educat1on for All Hand1capped Children
Act mandates a free, appropriate public education for all
children in the least r <:rictive environment; which rather
directly implies the mainstreaming of children with dis-
abilities into the educational env1ronment which is least

restrictive to each individual. Therapeut1c recreation

"services are included as a related service ir this act.

Section 504 of « - Renabilitation Act prohibits discrimi-
nation based upc- 4 nindicapping condition by an organiza-
tion or agency recciving. federal funds. This Section has
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frequeptiy been cgﬁied the civil rights act of people with
disabilities. '

Other significant legislation, and regulations for the
1mp1ementat1on of the 1eg1s1at1on fave resuited from the
trend toward equa] opportunity for people with disabili=
ties. This 1eg1s1at1on was concerned with the qua11ty of
the an1r0n1>nt and care in long-term care fac111t1es not
only for the elderly, but also for individuals with devel-
opmental, phys1ca1 and emot1ona1 handicaps. Related to
Med1care fund1ng, large volumes of standards wvere developed
concern1ng the environment of res1dent1a1 facilities and
the qua];ty of care in these facilities. of part1cu1ar
‘concern to therapeutic recreators were prograim standards
concerned with rehab111tat1on and act1v1ty programs.

in order to assure comp11ance with these program stand-
ards across the c0untry and within individual states, sig-
nificant documentation has been mandated. This has encour-
aged, indeed forced therapeut1c recreators and the profes-
sion to deve]op methods and tools for greater accountabil-
ity. Part1c1pant assessment techniques and tools have been

adapted from other fields; and many leisure assessment
tools and techniques have been developed: Many therapeutic
recreators have struggled with learning to develop appro-
priate and measurab]e 0bJ€Ct1VES, and their use in profes-
s1ona1 pract1ce i§ growing. We have learned to deve]op
systematic program p]ans and to evaluate the effects of the
program p]ans. Through these methods’ and techn1ques and
other methodo]og1es, the pract1ce of therapeut1c recreat1on
decade. Indeed the pract1ce of therapeut1c recreat1on has
become s1gn1f1cant1y more precise and soph1st1cated at
1east part1a11y as a result of attempting to meet regu]a-
tions and program standards.

.
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This legislation alone has not, of course, guaranteed
equal’ opportunity and participation; but the increasing
emergence of individuals with disabilities into the main-
stream of society is apparent. The concerns of people with
disabilities are more fréquently discussed in the news and
are the subjects of motion picturés, television programs,
books and articles. There would appear to be a greater

awareness of individuals with disabilities in society gen-
erally and some of the issues with which they are con-
cerned, as well as better-organized and more sophisticated
service delivery systems.

Participation Not Equal to Expanded Awareness:  While

greater awareness and visibility has occurred; equal par-
ticipation in the community by peoplé with disabilities
cannot be said to have been accomplished at this point in
time. Hutchison and tord (1979) have identified six issues
which they 5ugge§t prevent involvement of individuals with
disabilities in the community:

Society's negative attitude toward differentness;
Recreatjon and leisure seen as iow priority;

Recreation seen as therapy;

‘Lack of support services for community involvement;

o inadequate leadership and inappropriate programs; and

o Dead-end, segregated services (pp: 15-27).

The social -trend toward equal opportunity, then; has
not only resulted in the increased accountability of thera-
peutic recreation services, but the trend and the related
issues raised by Hutchison and Lord have had other Signic

ficant implications to the practice of therapeutic recrea-

“tion which have; in some gases, altered the philosophy and

practices of therapeutic recreators: Indead, many thera-
peutic recreators have been forced to reexamine their
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philosophy of professional practice, the ways in which they
interact with people with disabilities,; the goals and pur-
poses of therapeut1c recreation and the role of the thera>—
peut1c recreator in the mainstreaming process.

The Facilitator/Advocate. Reexamination here has been
basea upon the concept that people with d1sab1ht1es have

the r1ght to participate in all opportumtws 1nclud1ng
leisure opportun1t1es, which are available to all citizens.

A major rmphcatwn of this concept would dppéar to be that
the therapeutic recreator, then; not only has a role in
helpmg individuals w1th disabilities to funct1o[1'moré
effectively with greater satisfaction in typical leisure
experiences, hut she/he also has an 1mportant role in work-
1ng with the commumty -- agenc1es within 'rhe commumt;y,
~staffs within agencies, and the general pubhc -- in pre-
paring the community and the services which it provides for
the ‘participation of people with d1sab1ht1es. This has
been termed the fac1htat:)r/advocate role.

The fac1l1tator/advocate role appears to be d1fferent
from the role trad1t1onaHy assumed by many therapeut1c
recreators: Indeed; the perhaps more typical hisrarchical
therapist-client relationship may be antithetical to the
facilitator/advocate role: Acceptance of <the facilitator/
advocate role implies that the therapeutic recreator and
the person with a d1sab1l1ty work together to fac1htate
le15ure part1c1pat1on and that the person w1th a dxsabxht;y
assumes a greater respons1b1l1ty in meeting’ h1s/her léisure

needs and in obtammg h1s/her leisure r1ghts.

The social trend toward equal opportunities for all,
including leisure opportunities for people with disabil-
ities; then, has had significant implications 'for ‘the

practv;ce of therapeutic recreation. We;, as individual
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ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

T. R. in an Era of Limits/éi
therapeutic recreators;, as well.as a profession, have
become s1gn1f1cantly more accountable for our profess1onal

attempted to mandate equal opportunity. In addition; we
have increasingly recognized that the fati]itor/advoéate
rolé is essential to ga1n1ng true: equal opportun1ty and

part1c1pat1on in the community by people w1th d1sab1l1t1es._

reaction to the social trend toward equal opportun1ty, is

also particularly apparant today: In recent years; culmi-
nating in the most recent presidential election, citizens
appear to be 1ncreas1ngly uncomfortable with the level of
government contﬁol any support for that control of many

" aspects of l1v1ng; espec1a]ly support for the himan ser-

vices: People appear to be no longer willing to pay for
what is perceived as an aaaééééééﬁy level of regulat1on and
service.

Deregulation. The current:activities o? the. federal
government reflect ‘this latter social trend and are perhaps
in the forefront of the trend. Deregulat1on has become a
pr1mary goa. ‘and s be1ng rap1dly pursued S1gn1f1cant

wefforts are be1ng made to el1m1nate federal rugulat)ons in
a wide variety of areas with -what .appears to be part1cu1ar
emphasis upon the -human service areas. The regulat1ons
which_implement laws; some of which have been in effect fok
manyn\é

written with much narrower interpretations. 0f special
concérn to people w1th disabilities and therapeut1c recrea-

tors is deregu]aiﬁon in relat1onsh1p to the Education for

-~

yéars, are frequently being eliminated totally or re-’
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A1l Handicapped Children Act and the Rehabilttation Act of
1973. . \ .

Decreases in funding to fEderai gbvernment agencies,
espec1a11y those in the human service areas, and a reallo-
cation of funds to lower 1evels of government are also re-
flective of the social trend toward decreased government
contro] and support. Fund1ng for the Department of Educa-
tion; for example, has been sevarely decreased. This
effects fupd%ng for therapeut1c recreation through the
Office of Spec1a1 Educat10n and Rehabilitative Services for
preserv1ce and tnservice education programs and demon-

stration projects;

Back to Blocks . . . Basics That_Is. Funding which has
previously been controlled on the federal Tevel will not be
controlled- on the state and local levels through block
grants to states: It seems likely that this change, com-
bined with the efforts toward deregu]at1on will re5u1t in
1nequ1t1es among states and within 1nd1x1dua1 states in the
prov1§10n of human services and espec1a11y sérvices to in=
dividuals with disabilities:

‘Therefore, decreased financial support for the human®
services will be generaily available, and that which is
available will have to be competed for on the state and
local levels. In add1t10n, fewer regu]at10ﬂs will govern
the distribution of financial support. Within this new
¢es to individuals with

system, it seems likely that servi

disabilities in education, for exampie; will receive sab-
stantially less financial- and regulatory support than nas
been the case in recent years: In addition; it also seems
likely that physical education, recreation and leisure ser-
vices; including thenapeut1c recreat10n will be among
those most adverse]y affected by these' changes.

3z
e
~



O

ERIC

Aruitoxt provided by Eic:

4 o T. R: in an Era of Limits/23

Considering the more recent social. trend toward de-
creased government influence and support then, the thera-
peut1c recreation profess1on f1nds 1tself with perhaps
unprecedented challenges. To be sure, it is ditticd?£‘1n
these uncertain times to remain confident in the future of
equal opportunities and,participation by individuals with

d1sab1l1t1es.

ble for two reasons. F1rst, s1nce ‘We are in the midst of
the social trend toward decreased government infiuence, we
do not have the perspective of history. We cannot kriow, at
this point in time, what sort of human services and human
service delivery systems the public will be w1ll1ng to
support financially. We cannot know the balance between
the\\ftent of services and regu]at1ons and the w1ll1ngness
to support those serv1ces and regulat1ons w§1ch will be
comfortable for the ma30r1ty of the people.* It will be in
the future that the issue of the level of the*qual1ty of
living for all citizens in relationship to the need for
government influence to assure that level of quality will
be determined.

Secondly, the therapeut1c recreation profess1on, as
well as all human service profess1ons, has received unprec-
edented regulatory and financial support from the federal
government in recent years. Wh1le 1t has somet1mes seemed

legislation, legislative and regulatory,; as well as finan-
ciai, support for the human services; including therapeutic
recreation, has existed, and we have become accustomed to
that h1gh level of support. Perhaps human service profes-
s1onals have grown to aSSUm% that the current level of
support would continue and m1ght well increase in the

future: Taken from a narrower, more recent, perspective of
Y. R .
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<
having nad substantial support;, the loss.of this support
seems Overwhelming; but taken from a broader, historical
perspective of not always having had such a high. level of

support; its potential loss may not be as dévaétating.

Therapeutic Recreation in an Era of Limits

What is the futlre of therapeutic recreation in an era
of decreased government regulatory and financial support?
How are we to respond to what appears to be an ever in-
creasing need for services with ever decreasing resources
to provide those services?

Based upon what has been discussed earlier (in this
chapter), it appears to be critical that therapeutic recre-
ators view the current sitoation from a broad perspective,

rather than responding in a narrow and crisis-oriented man-

ner. Times of difficulty aré times of challengé -= and
perhaps opportunity -- for they .force reexamination and
change. '

The recent éxperience with ﬁropbsition 13 in California
is perhaps helpful here. Dire predictions were made con-
cerning the future of human services in the state, includ-
ing recreatian and leisure and therapeutic recreation
services; should that ballot measure be adoptéd. While the
full implications of Proposition 13 are yét to be felt in
Caiifornia, some of the results are appzrent and are not
all negative. Although times have been difficult, profes-
how services ware being delivered and how services were
being financially supported; and many creative alternatives
have been found. These include increased cooperative ef-
forts among agencies to providg sérvicés, éiiminating what :
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had been in some cases a duplication of services; a reexam-
ination of the role of some types of agencies, which are
now moving in, the direction of prov1ding information and
referral and consultation rather than direct services;
contracting of services to other agencies and private

firms; and a greater emphaSis upon the use of volunteers

and the families of participants to provide services: IThe
puulic; including individuals with d1sabilities; "continues
to receive”leisure serv1ces, sometimes in alternative ways.
Alth0ugh some decreases have occurred there have been
relatively few complaints from the public; The profession
continues to function and remains alive and healthy in the
state.

Perhaps this sort of uncomfortable reexamination pro-

cess 0f what we have assumed to be "givens" does not occur

unless the process is forced upon us by external forces and

influences. The current trend toward decreased government
regulatory and financial support certainly would appear to
be one of those external forces which strongly encourages
reexamination and creative alternatives.

Recent Strengths From Which to Draw. In a sense be-
cause of the: influences upon therapeutic recreation of the

socia| trend toward equal opportunity for all the profes-
sion enters this era of limits in a relatively strong posi-
tion. We have learned to become.more accountable in the
delivery of therapeutic recreation services, having begun
to explore the tobls, techniques and methods necessary for
the méasurement of the effects of therapeutic recreation
programs upon individuals. We have begun to explore and
develop the skills necessary to assume the facilitator/
advocate role, learning to work with agencies in the com-
munity, government o.ficials, and the public to accomplish
. ] \ef\ﬂé,

J
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our goals: Both the ablllty to “be accountable . and the

ability to advocate with government and the public will be

critical competehc1es for any profess1on or gr0up with

specialized concerns as we enter this era of decreas1ng

regulatory and fipancial sopport. 1f we are to obtain the
necessary resoun%zs to cont1nue to operate in a profes-
s1onal and soph1st1cated manner, from current; as well as
alternative, sources, we must be able to be acc0untable for
what we do and able to advocate in a w1de var1ety of s1tua—
tions and with a wide var1ety of 1nd1v1duals for our pro-
grams -and concerns.

“ In the area of profess1onal activities, we also appear
to be in a relat1vely strong pos1t10n. Positive reexami-
nation and act1v1t1es are currently occurring which will
strengthen the profession Fst1mulated pr1mar1ly through the
activities of the National Therapeut1c Recreation Soc1ety.
As many therapeut1c recreators are aware a@ major reexami-
nation of ph1losoph1cal alternatives within the profess1on
is currently in process. Based upon a paper developed by
Meyer (1980), which traces the historical roots and impli-
cat1ons of ph1losoph1cal alternative pos1t1ons to the pro-
fessionalization of. therapeut1c recreation, f0ur ph1lo-
sophical alternatives have been developed wh1ch have been
under active discussion by therapeut1c recreators thr0ugh-
out the c0untry dur1ng the past year (N T.R.S., 1981):
This sort of reexam1nat1on and the potent1al for even-
tually arriving at a ph1los0ph1cal statement with which
most therapeutic recr@ators can be reasonably comfortable,
is, first of all; healthy for any profess1on. Perhaps more
importantly in these times; however; such a statement will
be of great assistance as it becomes necessary.to represent
the profess1on and its concerns in a broad range of situa-

tions with a variety of individuals:
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National Support/Leadership.  N:T:R:S. is also cur-
rently involved in a number of activities which will con-

tribute to the cont1nu1ng developmen% of the prof8551on*
Accreditat1on standards for university curricula are being
revised and upgraded, 4 new personnel credent1al]1ng pro-
gram has been adopted, cOnt1nu1ng education requirements
are being developed; and work has begun to develop rela-
tionships, and eventually standards, for therapeutic recre-
ation programs with w1de]y respected accrediting bodies
such as the Jo1nt Comm1ss10n -on the Accreditation of Hospi-
tals: Many of these issues are basic to the credibility
and fonctioning of any profession; have a long history
within our profession, and appear to be moving toward cur-
rent. résbldtion The past few years have been significant-
ones in the history of the therapeutic recreation profes-
s[gn, but the next fow years can be every bit as signifi-
cant if we view them as a time of challengé and oppor-

tanity.

Summary )
Y

The therapeut1o recreation profession finds itself in
an era of perhaps unpreced(ntéa challenges. As a resalt of

the social trend toward equal opportunity for ali, includ-
1ng 1nd1V1duals with d1sab1]ut1es, we became accustomed to
s1gn1f1cant regulatory and f1nanctal support from the fed-
eral government' We now are in the midst of a second

SOC1al trend of decreas1ng government influence and sup:

Dérspect1ve. The professicn, while relatively young and
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emerging, has a rich history. In Feéent years, w- have
begun to develop the ability to be accounfable in the da-
livery of" therapeutic recreation Services and the ab1l1ty
to advocate for our programs and concerns in a var1ety of
s1tuat1ons. Cur'ent profess1onal act1v1t1es reflect s1gn1-
ficant growth and development.

Thus, we enter this era from a position of relative
strength. Although the challenges will be severe in the
next few years, such challenges can also prov1de the 1mpe-
tus for a reexam1hat1on of what have appeared to be basic
assumpt1ons as pa1nful as that process may be. Reexamina-
tion and change are most often uncomforiabléﬁ\but they also
liave the potential to be ultimately healthy and growth-
producing: N

CIf we, as therapeuf1c recreators .ind as a profession, °

are able to view the current per1od broadly with open
minds as a challenge and even an opportun1ty, this can be a
s1gn1f1cant era of growth and development for the profes-
sion. This can be an era of increasing unity within the
profession, unity which 1is critical to our continuing
growth and development: '

The therapeutic recreation professaon would appear to

have at least .three alternat1ves in this era of limits:

e We can function in a crisis- -oriented manner, dashing
from crisis to crisis as they occur, without a broad
and unified perspectives:

e We can continue to plod along; day after day, func-
tioning as we have been functioning, quietly and des-
perately hoping that we will somehow Survive.

e Or we can view this per1od as a time of challenges

oftentimes severe challenges, but challenges which
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can provide thé motivation for reexamination; contin-
aing growth and development, and a coalescing into a
stronger, more unified, profession.

An era of limits nas the potential to be an era of oppor-

tunities.
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A

EIVING UP TO THE NAME: RESEARCH SUPPORT
FOR THERAPEUTIC RECREATION SERVICE

_ Jesse T. Dixon*
Daniel L. Dustin*¥*

Introduction

Therapeutic recreaton service has been described as
programmed leisure activities for special populations which
facilitate intrinsic mot1vat1on, result in a level of inde-
pendent partlr*pat1on, and complement remed1al treatment
goals (0'Morrow, 1980: ~sunn & Peterson, 1978 Krausg 1978)
As therapeutic recreat:un develops as an area of human ser-
vice, there is a cont1nu1ng need for research- based infor-
mation to substantiate the claims inherent in that descrip-
tion. In other words; therapeut1c recreat1on profess1ona]s
need to illustrate object1vely that they are; in fact; liv-
1ng un to their name. ..

The purpose of this chapter is to discuss recent re-
search findings which support the use of therapeutic recre-
ation service. Specifically, a leisure education inter-
vention strategy is ex§;1ned in terms of its impact on the
intrinsic motivation of mental]y retaraed chiidren and

* @r. Jésse T D1x0n is an Assoc1a e Professor of Therapeu-
tic Recreation at San Diego State Un1vers1ty. -

**Dr. Daniel L. Dustin is aanssoc1ate,Professor of Outdoor

Recreation at San Diego State University.
,m
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adults. The importance of leisure participation for spe-
cial populations is investigated in relation to its effects

‘ on self-concept enhancement and the promotion of a higher
level _of independent participation. " Also; the ways in
which programmed leisiure activities complement the remedial
treatment goals of a program of speech and language therapy
are ahéiyzéd. The chapter corcludes with a discussiénno? -
the research's implications for program justification and
funding. '
Facilitating Intrinsic Motivation

'

When programming therapeutic recreation the specialist
is challenged to select activities which ‘motivate the
client and, at the same_time, meet the treatment goals of
an agency. Thig is often difficult to accompl#sh. For
example, an emphasis on the instructional goal of improve-
ment in leisure participation may diminish a participant's
arousal and performance. In such instances; the therapéu-
tic recreation professional needs to establish a balance
between recommending Specific leisuré activities to be
taught due to théir rémédiai value (é.g\, fitness); and
orienting the activity selection to the intrinsic motiva-
tion of the individual (Eiiis; i973); El11is refersyto the
problem of striking such a balance a§ the "recredtor's
dilemma. ™ A

In three separate studies; Dixon {1981) sought solu=
tions to this problem in the context of leisure &ducation
intervention strategies for moderately and severely re-
tarded children and adults. By comparing different teach-

o R o . R I'd R
tive to the balance called for by Ellis. The research
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résults indicated that while all of the teaching methods
led to 1mpr0ved performance, the method based upon act1v1ty
analys1s procedures led to a s1gn1f1cantly h1gher level of
performance. Moreover, the activity analys1s approach did
not impinge upon the subJects enjoyment of their newly—
discovered leisure pastime as evidenced by their verbal and

visual expressions of approval. ’ e
In sum, Dixon's research suggests that a concern for

' 0b3ect1ve improvement in ieisure 7art1c1pat1on can be

addressed without d1m1n1sh1ng a client's eénjoyment of an
activity. -The continuing challenge for pract1t1oners and
researchers alike is to identify interventicn strategies in
ot her therapeut1c contexts wh1ch can be employed similarly.
In so do1ng, the frequent confl1ct between treatment goals
and 1ntr1ns1c motivation. can be avo1ded and the recreator's

R ’

dllemma can be resolved.

Promoting Independent Participation

Of equal concern to the therapeutic recreation profes-
sional 1s the issue of promoting a client's independent
leisure participation. To that end it is important to know
jugt Whét ft is about a part1cu1ar leisure act1v1ty that
makes it attract1ve or unattract1ve to the 1nd1v1dua].
Witk such 1nformat1on, the therapeut1c recreat1on spec1al-
ist is in a favorable pos1t1on to intervené and facilitate
a client's jart1c1pat1on;

This isiue has been studied in some depth relative to
self-concept "enhancement. For example, Luginbuhle, Crowe,

,n—ﬂﬂﬂ-x&han (1975) suggested that the status of ah aétiVity

would be 1mportant to the promot1on of a pos1t1ve self-
image. That is, successfu] part1c1pat1on in a leisure
activity of high status would more likely 1lead to an

M
oL
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’ . \
improved self-concept than would success in an activity-of
Tow status. '

To test this hypothesis, Dixon (1979) manipulated the
status, outceme, and attributions for selves and others
when participating in a leisure activity. His findings
indicated that the outcome from_an activity was the deter-
minant factor 1in enhancing a part1c1pant s self- concept
rather than an. act1v1ty s status. Stated d1fferently, the
part1cular le15ure act1v1ty was not as 1mportant as be1ng
Successful at some leisure activity. ‘

This finding, coupled with Dixon's other work, clari-
fies the role which therapeatic recreation professionals
can play in promoting a client's independent leisure par-
t1c1pat1on. First, as exempl1f1ed by "leisure education
with mentaiiy retarded 1nd1v1duals the therapeut1c recrea-
tion spec1al1st can 1mprove a cl1ent s outcome behaviors.

And second; as illustrated im the contegt of attribution

theory; successful putcome behaviors can'$§§itive1y,affect

a client's self- concept: if; as many human services pro-
fessionals believe; an 1mpro§ed self- concept is instrumen-
tal to an individual's h1ghen¢4eve] of independent func-
t1on1ng, the. it follows that the therapeut1c recreation

spec1al1st plays a pr1nc1pal cata]yt1c role in that
process. ‘

Complementing Remedial.Treatment Goals

Building indirectly upon the work of Dixon, Dustin and

Adams (1981) investigated the potential of programmed

leisure activitias to complement the remedial treatment
goals of a program of speéch and language therapy 1n an
organ1zed camp sett1ng. Recogn1z1ng the 1mportance of
successful leisure participation to the enhancement of a

5
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youngster's self-coricept, and the importance of an enhanced
self-concept to improved speech and language (Daly and
Darnton; 1976); Dustin (1980) designed a three-ticred

program of leisure activities at the Un1vers1ty of M1ch1gan
Speech and Hearing Camp to engender :successful leisare

'participation. THe program consisted of activities which

were intended to improve camper comminication skills and
stimulate l1felong leisure 1nterests. Collect1vely, the
programmed le1sure;attivities served to promote feel1ngs of
confidence which then acted as a-foundation for speech and
language 1mprovement (Dust1n & Daly, 1978):

&Dust1n and Adams first studied th@ effectiveness of the
M1ch1gan program in the context of camper locus of control
tocus of control refers to the extent to which an individ-
wal sees himself as being controlled by external forces
{i.e.; "things happen to me") or internal forcés (i.e.; "I
mggg things happen to me") (Nowicki & Strickland; 1973):-
éonmuhltatively 1mpa1red youngsters typically view their
condition as something that has been done to them and con-
sequently as someth1ng that cannot be undone by them. Such
a fatalistic perspective leads tu puor self-images domi-=
nated by what Perkins (1965) calls the "loss of impact
value." To reach their overall goal of improved speech and
language, campers must realize that the source ofrimbbove-

~Mment resides within themselves. That is;, as a prerequisite

to he1ghteneo feel1ngs of self- esteem and more 1ndependent
funct1on1ng, campers must bel1eve in the1r own capability
to effect change.,

The results of the study indicated that the Michigan
camp was successful in enabling youngsters to internalize a
greater sense of control over their lives. An emphasis on
leisure programping wh1ch allowed campers to influence

4
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act1v1ty outcomes and exper1ence success prov1des a log1cal'
accounting for their reported attitude change. The camp's
program of leisure activities constituted one of the few
areas where they could exercise complete control over their
endeavors.

The fact that the campers made significant progress
toward their pr1nc1pal therapeut1c goals is testimony to
the instrumental value of a more internalized locus of con-
trol. Apparently, y0ungsters who embark on a summer camp
program with little appreciation of their own capabilities
can begin to believe in themselves through such an experi-

ence: By enabling them to 1nternal1ze a greatecr sense of

control over their l1ves, organ1zed ramp1ng can ass1st in

1capp1ng cond1t1ons.

In:a second study, Adams and Dustin also examined the
way in which a gummer at the university of Michigan Speech
and Hearing Camp affected the attitudes of its staff mem-
bers toward their commun1cat1ve]y handicapped campers. The
study was grounded in the bel1ef that a he1p1ng profes-
sional's att1tudes toward hand1capped individuals can have
a s1gn1f1cant 1mpact on ihe effectiveness of the therapeu-
tic process (0'Morrow, 1980,. ' ;

The investigation was a replication of work done by
Austin and Lewko (1979) in another camp setting. They had
suggested that the socio- recreattohél climate and informal-
1ty of a camp environment can pos1t1vely affect attitudes
toward the hand1capped on . the port of those ‘working with
the. Adams and Dusiin attempted to corroborate those
findings and investigate further the extent to which staff
roles might be associated differentially with attitudes

toward handicapped individuals.

Ha
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The résu?ts of the research sUppbrfed the general con-
clusions of Austin and Lewko. The University of Michigan
Speech and Hearing Camp did indeed promote more accepting
att1tud?su4n jts staff members: Examination of the find~
ings by staff ro]e indicated further that counselors
reported s1gn1f1cant1y more attitude change than did the
camp's speech and language patho]og1sts.

Thws f1nd1ng suggests that 1t may not be organized

camping per se that; leads -to more accepting attitudes

toward handicapped individuals. Rather; it may be that a
part1cular type of camper-staff interaction is the determi-
nant factor. In this gase, the counselor- Zcamper interac-
tions were of a substant1a]]y d1fferent kind than those

The 1nformal socio-recreational context which formed the
backdrop for counse]or—camper interactions may have pro-
vided a motivational milies for both parties. Such a
milien may have been absent in the wore formal and struc-
pured relationships between the campers and speech and
]angdage pathologists.

With respect to complementing the camp's remedial
treatment goals, this research indicates that the speech
and language pathologists should take advantage of the
re]at1ve1y un1que 0pportun1ty to interact with the1r com—

_therapy in the informal socio- -récreational atmosphere of

the camp commun1ty. Such 1nteract1on, wh1]e des1rab1e for

their attitudes toward campers and ultimately for its_
probable effect on the quality of their therapy.

o 4 5
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t1t1oners of therapeut1c récreation service more conf1dent
of the intended services quggested by their professional:
title. . Therapeutic recreation profess1onaTs can enable
their clients to improve their part1c1pat1on in leisura
activities while addressing intrinsic motivation. In addi-
tion; increased success in leisure activities can erhance
the self- concept of clients and lead to a higher level of
1ndependent part1c1pat1on. F1nal]y, leisure services offer
a useful alternative approach for comp]ementlng remedial
treatment goals in human service settings.

" The f1nd1ngs reviewed here also contriblute to an obJec—
tive foundation of information which can be used to Just1fy
the existence and continued fund1ng of therapeut1c recrea—
tion programs. If human services are intended to improve
clients' self- -concepts., then fund1ng dec1s1ons should be
influenced by a program's effectiveness in mot1vat1ng
clients and improving their outcome behaviors. In that
regard, therapeutic recreation services can provide.just as
many successful experiences as vocational and academic
programs. ‘ \

¥
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Chapter 4

A
._\\
THE FORMATIVE PROGRAM EVALUATION
PROCEDURE: AN INTERNAL )
EVALUATION TOOL FOR

SERVICES

Peg Connolly*

>rn§t/roducti on

: >

Therapeutic recreation is concerned With the provision
of leisure services to special populations. Over the past
fifteen years; this field has focused on advancing its pro-
fessional status by emphasizing the refinement and improve-
ment of service delivery techniques:. The need for develop-
ment of effective methods of program evaluation has been
indicated frequently in tha literature (Annand, 1977
Collingwood, 1979; Hillman, 1969; Kraus, 1973; Mitchell &
Hillman, 1969; Nesbitt, 1969, 1970; 0'Morrow, 1976). How-
ever; very little has been accomplished in the development
of methods and procedures of therapeutic recreation program

evaluation.

* Dr. Peg Eonnolly is an Assistant Professor in the Depart-
mént of Leisire Studies, and Therapeutic Recreation Ex-

tension Specialist in the Office of Recreation ‘and Park
Resources at the University of Illinois. =~ »
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The Formative Phégram Evaluation Procedure (FPEP) was
des1gned spec1f1cal]y for use by therapeut1c recreat1on
practitioners for the internal evaluatmn of the1r service
programs (Connolly, 1980). - This procedure was developed
based on the identification of evaluation concerns in the
field of therapeutic recreation as found in a review of the
literature and frbm conversations ir;ith bhactitibnehs from
the field; as well as the 1nvest1gator s personal expem—
ences and expert1se in both therapeutic recreation pract1ce
and program evaluation. Usmg a case study des1gn the
procedure swas field tested in four therapeutic recreation
agencies between :June and December, 1980. Resuits of the

preliminary analvsis of the procedure indicated that it is
appropriate in terms of its relevance, feasibility and use-
fulness to the evaluation concerns 1n the f1eld of thera—
peut1_c récreation. The purpose of th1s chapter is to
describe the structure and ,functwn of the FPEP as an

1nternal evaluation tool for therapeutic recreation ser-

Program Evaluation in Therapeutic Recreation Services

In therapeutic Feéreafibri services, methods of program
evaluat1on are perceived as a logical part of the program-
ming process (Edgmton & Hayes 19765 Gunn & Peterson
1978; Linford, 1971; Nesbitt, 1970; 0'Morrow, 1976;
Reynolds, 1976; Witt and Witt; 1970). Similarly, the re-
sponsibility for conducting program evaluations is desig-
nated to therépeUtic recreators who plan and imbletheht
programs in the field setting. The FPEP was designed
spec1f1cally for the evaluatmn of therapeut1c recreation
programs. This prOCedure is des1gned to be used by the
internal evaluator or the t\werapeutm ‘recreator who is
ok



O

ERIC

Aruitoxt provided by Eic:

Formative Program Evaluation Procedure/43

respthible for tﬁe 5;69%§ibh of program services. fhe

document program operat1onS, and analyze program goals and

outcomes in order to maké decisions about revisions and
&

improvement of the evaluatéd program. -

The propoSed procedure is des1gned spec1f1cally for the

evaluation of therapeut1c recreation sérvice programs. A
program is defined as a spec1f1c set of activities and
interactions designed for a particular purpose or need, and
directed towards the accomp]1shment of a predetermined goal
or set of goals (Gunn & Peterson; 1978) ‘The comprehensive
service program of an agency,or unit s composed of a num-
ber of specific programs, each of which is des1gne0 1mple-
mented, and evaluated independently of other programs. The

FPEP is des1gned for use with specific programs rather than

comprehen§1ve agency programs.

Assumpt1ons. The follow1ng assumpt1ons relate to the
nature of therapeutic recreat1nn service programs. Befcre
the Formative Program Eyaluax1on Procedure is applied,
these unoerly1ng program assumptions must be met :

tivipies and interactions designed for a par-
ticular purpose or need, and directed toward

1. Programs are composed of a spec1f]c set of ac-

‘the accomplishment of a predeterm1ned goal or

set of goals. - .
R BLat S )

2. Program goals are derived, based on perceived.
or 1dent1f1ed client needs in relation to the
therapeut1c recreation service delivery pur-

pose; 5

3. Program goals are. directed toward change:;ln
client behaviors, i.e.; improvement of _behav-
joral functioning'or the acquisition of leisure
knowledge, skills and attitudes.

4, Cl1ents are assigned to particular :programs

when their individual needs match the intent of

pruegram goals.

Qe
&n

’4‘
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5. There may be a variety of piausible programming
strategies available for accomplishing a par-
ticular set of program goals. .

6. There are l1m1ted resources and time ava1lable
for delivering program services.

If a program selected for evaluation does not meet the pre-
ceding'assumpflons then the . proposed FPEP may not be an

A

appropriate strategy for evaluating such a program:

A Caution. One-final notion held about programs in the
development of the FPEP is that no program is perfect or
without pofent1al for further 1mprovement. Thus; the use
of the FPEP does not yleld overall Judgments on program
worth, but assumes all programs have strong p01nts and weak
points: Therefore, the outcome of evaluation with the FPEP
is an indentification &f program strengths and weaknesses
Teading to implications for revision improvements.

g
Description of the Formative Program Evaluation

Procedure (FPEP) Stages

The FPEP represents a descriptive evaluation approach
focused on the collection of information that may be used
in the revision and improvement of a service program. The
FPEP combines eléments from professional judgment models,
congruence between object1ves and performance models
(Gardner 1977) and utilization-focused models (batton,
1978) of program evaluat1on. Howe (1978) recommends the
systematic combination of evaluation model elements of a
comprehens1ve and compos1te way to evaluate programs.

The FPEP has been developed with a s1mpl1st1c evalua-
tion des1gn. The procedure is des1gned to y1eld descr1p-

tive information for program reévision and 1mprovement



O

ERIC

Aruitoxt provided by Eic:

. Formative ?rogram Evaluation BrocédUré/ﬁé

L
through the application of qualitativé and Simplé quanti-
tative methodologies. A high degree of sophisticated
measurement and analysis is not required.

Practices, Procedures and Outcomes. Figure 1 depicts

the evaluyation concerns and program ‘areas addressed in the
FPEP. "The concerns for program evaluation in the field
seem to focus on the need for both the identification of
program practices and procedures, as well as documentation
of client outcomés (Cappel, 1974; Gunn & Petérson,. 1978;
Hoffman & Ely, 1973; 0'Morrow, 1976; Witt & Witt, 1970).
in order.to focus on procedures and practices utilized to
implement the service program; as well as a documentation
of client parformance. The first component of the FPEP
involves description of thé program plan as suggested in
the standards' recommended by the Joint Commission on Stan-

dards for Educational Evaluation (1977). Each program area

or variables. _

%hé flowchart of the stages involved in the FPEP ap-
pears in Figure 2. Thé seven stages presented represent
the complete evaluation process ranging from the initial
description of the program intended for evaluation through
the revision of the program based on the evaluation find-
ings. Each stage is described in the following paragraphs.

Stage 1.0 involves the compréehensive description of the
program plan, including descriptions of the following:
program service function and purpose, godls and objectives,

client popuiation characteristics, program content and pro-

cesses, prcgram resources, and staffing requirements. A
series of questions and sub-questions have been developed

a
W
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Instrunentation

What.is the program de-
signed "0 accarplish,
and haw will the pro-

To descrihe the in-
tended prosran and.
its related plan of

0 program service function
_nd purpose
0 program qoals and objec-

tives.

o clign€ popalation Charac-

_teristics

0 program content

0 program process ¢
§ Progeam resources
0 $8affing réqiired

PROGRAM PLAN .. _
DESCRIPTION FORM
SESSI0N-DESCRIP-
TION . FORM

CLIENT PROFILE
FOR

action, qram be operationalized
for implementation’?
SeRAR T document the liow does tHé-bkogkﬁh -

Ci ey g

Actudl progran
Ativities and
operatign; thit
accur in day-to-day
1 lementation of

funcEion during actual
implementation’?

What are the client
outcomes of the

W descride anrcis
pated and unantici-

T e A p——r - T o . T

¢ progran content
b program process
§ program vésoueces .

o nature of client involve-

et
o unanticipated events and
vutcomes

POST-SESS 10K
REPORT FORM

b anticipated client
outcomes . ..
b ininticipated ¢)ignt

nated client putcomes  program?
in relation to outeones
aronrar ooals, ¢ progrim qoals

CLINT PERFORAACE
DOCUMENTATION FORM

e ————

Htahtion Doncerns and Prograw Areas Addressed in the Proposed formative Program Evaluation Procedure
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Describe

- Program
Plan
i 1.0
Operationalize Evaluation Plan for the Described Program
Prepare Data Collection Instrumentation 2.1
Schediile Data Collection Procedurés 2.2 .
) 2.0
' -
] . follect Data
Collect Documentation Document and
-Data on Program . Describe- Client
Implementation 3.1 Outcomes 3.2 .
. 3.0
N [
Analyze Data
Summarize Implementation Data and Client
Outcome Data or the Program 4:1
Compare Described Plan Analyze Outcome Data
to Program Implementa- In Relation to Pro-
tion Data 4.2 gram Goals 4.3
_ 3.0
[
Internret Data
Interpret Program Evaluation Data 5.1
o ______ __ % _____ _._._
Establish _Priorities._for Revision and
Modification of the Prcgram Plan 5.2 )
_ 5.0

4
Write Program
Evaluation
Report
6.0

[7 Revise Program 7.QAAJ

Fig. 2.--The Propased Formative Program Evaluation
Procedure: Flowchart of the Procedure Stages

"
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to,addreSs the issue of describing the program plan and are
incorporated into three instruments as shown in Figure 1.
Thac instraments are designed fo collect hoth qualitative
and quantitative data about the program plan. These in-
struments were dpve1oped as the prlmary source of informa-
tion ahout the program dps1gn plan prior to evaluation.

tage 2.0 of the FPEP involves the 0perat1onal1zaf1on
of an evaluation plan for the described program: The
intent of this stage is to prepare the plan of action for
the actuel collection of evaluation information. Instru=
mentation is prepared for data collection and a schedule is
established for the collection of evaluation information on
bot.h prograin 1mplementat1on and prograin outcomes. Two in-
struments have beer developed for the documentation of pro-
gram implementation and the description of program out-
comes: the POST-SESSION REPORT FORM and the CLIENT PERFOR-
MANCE DOCUMENTATION FORMS These instruments are used
thrnughout the 1mplementwn of the program to collect eval-
uative 1nformat10n about program activities and outcomes on
a session-by-session basis. The instruments are designed
to be completed by the internal evaluator ‘based on observa-
tions and professional judgments regarding individual ses-
sions, events and outcomes. “ .

Stage 3.0 involves the actual collection of data on
both program 1mplementat1on and program outcomes. This
stage continues throughout the entire program 1mplehénfa-
rion period. Evaluative information is documented by the
internal evaluator at the conclusion of each program ses-
sion through the use of the POST-SESSION REPORT FORM and
the CLIENT PERFORMANCE DOCUMENTATION FORMS.

In Stage 4.0 program evaluation-data is 5ummar1zed and
analyzed. First, evaluation 1nf0rmat1on is summarized in

relation to the area of the program evaluated and in terms

“ h
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of the program elements or variables examined within each
of the three program areas, i.e:, the program plan, the
program implementation, and the program outcomes {see
Efguré i).

In analyzing the program plan deéscription, the follow=
ing program elements or variables are examined: program
service purpose and function; program goals and objectives;
program content, program process; program resources; and
program staffing requirements.: The information on these
program elements 1is Summarized and contént-analyzed di-
rectly from the designated instrumentation for this program
area.

Analysis of program implementation is completed by sum-
on the following program elements:
program content

® program process

® program resources

e nature of clients

e staff involvement
Evaluation data is summarized from all program sessions:
Evaluation data on program modifications is grouped and
analyzed in terms of its relation to program intent in
order to identify discrépanciés between the program plan
and actual program impiEmentation results. 'fHeSe modi fi-
cations are content analyzed based on professional judg-
content of the modification and the recnrded rationale for
the modfffcation.
program implementation was designed to incorporate both
quantitative data, in the form of likert scale ratings and

yes/no responses, and qualitative data in the form of

Ju
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descriptive observation notes related to the quantitative
ratings. On the POST-SESSION ANALYSIS FORM, the quantita-
tive ratings for each evaluation question from the POST-
SESSION REPORT FORM are summarized over Al program ses-
sions and average rat1ngs generatpd for each program ele-

" ment evaluated. The qualitative data is summarized in

table form by program element over all program sessions:

The quant1tat1ve and qual1* 'tive data are then analyzed in
Ko .
terms of the relative wo 1 ‘of overall average rat1ngs

combined with content analysis of descriptive observational

- notes within each program element.

Finally, the program nitcome area includes analysis of
program outcomes and client performance levels by examining
the following program elements: anticipated client out-
comes, unanticipated ‘client outcomes; and program goals.
Three analysis procedures are utilized to prepare th1s area
of program evaluation data for 1nterpretat1on. F1rst
cl1ent performance data is summarized for the program in
terms of the level of client gains related to the level of
4iient exposure to program objectives {i.e., number of
performance ratings indicating client attainment of program
objectives in relation to the number of sessions or trials
addressing the respect1ve obJect1ve in which the client
part1c1pated) This sSummarized performance data is then
analyzed in relation to:

8 the number of clients accomplishing program
obJect1ves,

all program obJect1ves 1nclud1ng a summary of
unanticipated outcomes; and

e analysis of planned goa]s and obJect1ves in re-
lation to both program outcoimes and individual
client gains:
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A1l three areas of the program are treated separately
in terms of the summary and analysis of evaluation data.
Generally; the data is grouped and reduced within the
program elements examined for each program area. - The
overall purpose of this analysis stage is to summarize the
evaluation data, identify discrepancies between the program
piah and the actual program opérétidné, and to examine any
unpianned or unanticipated program adaptatfbné énd/dr
outcomes that occurred during program operations. At this

tation.

In §§§gg:§ig evaluation data i$ intérprétéd. Patton
(1978) recommends that data analysis and data interpreta-
tion be conducted separately in order to allow for indepen-
dent interpretations of the evaluative findings. The in-
professionals at other facilities examine the analyzed
data. By separating analysis and interpretation activi-
ties, these extérnal professionals may make independent
interpretations of the analyzed data without contamination
of the internal evaluator's interpretations:

The primary purpose of the interpretation stage is to

identify program strengths and weaknesses of the three
program areas evaluated in the Formative Program Evaluation
Procédure. [ntérpretations of the summarized and analyzed
evaluation data are made in relation to thé primary evalua-
tion concerns (see.FiQUre 1) establishéd for each program
irea and becomes the basis for interpretation by the inter-
nal evaluator:

After strengths and weaknesses of the three program
areas are interpreted, an overall interpretation of the
total program is summarized. Based on this overall summary

of program strengths and weaknesses, the internal evaluator

bu
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éstablishes priorities for the revisien and modification of
the evaluated program. Priorities are delineated based on
professional judgments of the evaluator and include desig-
nation of revision concerns relatéd to one of the three
arogram areas. These revisad priorities should be directed
toward the improvement of the evaluated program and provide
an indicaticn of how the program may be refined when and if
it is repeated in the fature.

Stage 6.0 of the FPEP involves the preparation of the
program evaluation report. This documént Should describe
the sumnary and results of all evaluation activities and
findings as completed in Stages 1.0 through 5.0.

The final stage of the proposed procedure involves the
revision of the evaluated program. 1In Stage 7.0, the pro-
gram is revised based on the evaluation findings and a new
program plan is developed for future impiéménta?ion of the

program.

Limitations—of the FPEP

The first limitation of the proposed Formative Program
Evaluation Procedure relates to its level of development:
THe FPEP has been subjected to a preliminary analysis in
the field setting; however, farther development and testing

Another Timitation relates to its dé§ignatioh of the
role of iﬁtérnéi evaluator. This internal evaluator role
ture. However, in the field of therapeutic recreation,
internal personnel are responsible for program planning,
implementation and evaluation (Gunn & Peterson, 1978;
Nesbitt, 1970; O0'Morrow, 1976). While the literature in
the field of therapeutic recreation Supports the role of

64
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internal evaluator, there are some limitations related to
the lack of expertise of practitioners in methods and pro-
cedures of evaluation; as well as the nature of analysis

and interprétation required in the procedure.
A final limitation relatés to the application of FPEP
_>=in the field setting and the use of evaluation results from
the procedure. The FPEP yields descriptive information

gram. These descriptive results are summarized from the
internal evaluator's observations and professional judg-
ménts. Thus, the level of extérnal validity is low. The
implication of low external validity with the FPEP is that
evaluation results from one evaluated program are not gen-
eralizable ton other therapeutic recreation programs. Faor-
thermore, since the procedure is based on the use of this
descriptive evaluation approach; causal inferences regard-
ing the relationship of program ?éétmeht to program effect

" The purpose of the FPEP is

N

or outcomes should not be made,

to describe and document hg program, not to fntérprét

cause, explain relationshipsN or to make predictions hased
on the results derived from the evaluation findings.
§ummarz

Thé FPEP was developed for use by therapeutic recrea-
tion practitioners for the internal evaluation of their
service programs.  The FPEP is based on a descriptive
evaluation approach and directed toward identifying program
strengths and weaknesses in order to imprcve the program.
The proposed procedure incorporates the evaluation of three
program areas: the program design plan, program implementa-
tion; and program outcomes. Seven stages are implemented
to compieta the FormatiVe Program EVaiuation Proceduré from
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the initial description of the program intended for evalua-
tion through the revision of the program based on evalua-

tion findings:
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Chapter 5

STATUS OF THE THERAPEUTIC RECREATION
PROFESSIONAL: UNIT DIRECTORS'
PERCEPTIONS
déffréy ﬁzwﬂitman*
' Ltou G. Powell**

" Introduction “\g\

There are times in the lives of many individuals work-
ing in therapeutic recreation when lévels of patience are
stretched to the utmost. These trials often occur when;
in :mesting somsone, we share the line of work we're in.
Having heard that we're recreational therapists, typical

{ - —
quéstions follow:

~~.___4# is that like Special Clympics?

Is that part of occupational therapy?

Is it volunteer work?
Oo you go-to school for that?

You're a what?'

Initial interpretations of.what therapeutic recreation is
and what we do on our jobs can lead to a variety of trying

¥

X L o , .
% Mr. Witman is currently a Tratfing Specialist in Ther:
apeutic Recreation at the University of New Hampshire.

#*Dpr. Powell is an Assistant Professor in the Department of
Recreaticr and Parks at the University of New Hampshire.
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You've got a 10t of patience, haven't you?

e You gét paid for dofng that?
Is it tax-supported?
Nobbdy helps me with my recreation!

Professional Awaraness. Individuals who have worked in
therapeqiic recreation can probably relate to and add per-

sonal variations of the above statements. One can ration-
alize that such experiences are not atypical to new profes-
sionalc and therefore must be tolerated. However, the pos-
sibility tMat there exists a lack of awareness of therapeu-
tic recreation among medical and allied health profession-
als is a concern that canpnot be ignored. The implications
of these individuals not being well informed sbout our pro-
fession are far-reaching. For example, with rehabilitation

arnd aducation budge* '1g, a professional's rele-
vancy to an agency . «rly understood. As Park
(1981) states relativs = niC recreation:

The impact or ~un professions such as

ovrs will be 4 ov- ivased demand for account-

ability.  We wi!’ - .U to bette- define who we

are; what we do anc wrzt re the expected out-
comes. We will need to-assuve that all of us be-
comg more. competent at doing what we say we do.
And most importantly; we will have to more clearly
demonstrate that what we do does, in fact, contri-
bute to the care, growth, treatment, rehabilita-
tion or education of the people we serve. 1In the

final analysis, limited resources will go to those
services that can clearly demonstrate their value

and necessity (p. 13).

Ll . . L . . .
Unit Directors. State hospital unit directors are one

group of professionals whose clear understanding of thera-
peutic recreation is critical. The departmentalization of

state hospitals and training centers throughout the country

has brought increased levels of management and programmatic

responsibility to wudit staff and in particular to unit

66
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’

directors. Analogous tn school principais, unit directors
often set the directions of the unit's treatment thrust:
Their perceptions of the relative importance of various

disciplines and treatment modslities can shape the roles
and functions of professinnals on their units. .

The following study was conducted to datermine unit
directors' per-eptions of the therapeutic recreation pro-
fessional. In addition to a summary of the procedures and

f1nd1ngs of the study, 1mpl1cat1uu> fcr cnrricu!é and pro-

|‘D
fD .
a

fessional society activities are sugges

The Study
: Population: ’The populat1on of unit directors at state
_)%§§ hospitals in Horthern New England (Ma1n9 Massachusetts,
New Hampshire, Vermont) was obtained through a telephone
survey of sental health and state personnel offices in the
region. A total of ninety-six (96) unit directors were
identified. -

Loitot Study. Fifteen (15) of ‘these unit directors were
invdlved in a pilot study designed to provide some insight
into their perceptions of status. Specifically, they were
asked to identify factors wh1ch determined status on their
units and vactors needed to enhance the status of the vari-

ous profess1onals on the1r un1ts The 1nformatron was used

Main Studz .The quest1onna1re 5urvey was then mailed
to a random sample of flfty (50) unit directors. In com-

-

pleting the survey thoy
® l1sted the1r educational background and years of

experience in present position;

e ranked the comparative status of tive job titles
(direct care staff, nurse, occupational thera-
pist, social worker) on their units;
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e rated the need for a variety of status enhancers
(competencies; skills, activities) among recrea-
tion personnél on their units;

® described the educational background and current
roles of recreation personnel on their units;

e listed their perceptions of the factors denying
recreation personnel full professional status
and prestige. :

Findings
Thirty-zeven (37) unit directors (74% of the sample)
responded to the survey. Both mental health and mental

retardation facilities were représentéd.  Respondants’

‘sducational backgrounds were most often in the areas of

education; pSychology, medicine and social work.  Tre

majority had two to five years experience in their  cur-
rent positions: Salient findings regarding their percep-
tions of therapeutic recreation personnel and programs in-
clude the f0110w1ng

° Recreaf1onal therap1st< were ated,above d1rect-

care staff but be]ow soc1a] workers nurses and
parative status of unit personnel (TéBié i pro-
vides a summary of these rankinas).

® Improved assessment _and_diagnostic; presgr19t1Ve
skiils and more technical knowledge regarding
clients were most often mentioned as needed com-
petericies for enhanced stdtus of recreational
personnel; (Table 2 provides a listing of the
factors most often cited as subStantial or cri-
tical needss) .

e The majority of recreational personnel :did not
have degrees in therapeutic recreation and we:-:

not perform1ng some of the primary functions of
an interdisciplinary team member {e.g., pervorm-
ing assessments, independently writing/signing
progress. notes, getting involved with discharge
planning).
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TABLE 1

Urii Directors' Ra:.vings of the Comparative
Status of Selected Personnel

cab Tt Average Ranking*

Mean Mode
5321al Worker 2.0 1
Niarse . 2.1 2
drcupasional Tharapist 2.4 3
Recreational Tnerapist 3.9 Z
Jr1recr Care Staff 4.9 5
I

* Measurement used was a btikert Scale from 1 to 5. A
ratinig ~f 1 = highe<t §tatus and 5 = lowest status.

TABLE 2

Unit Nirectors' Perceptions of Factors Needed fo
Enhance the St=tus of Recreation Personnel

Factors ' K %
Inproved as<assment and diagnostic/preScriptive o
Cskills , 24 70.6
More technical knowledge regarding clients 23 67.6
Mare in-service training of fellow staff re-
~garding role/ben~7its of recreation 22 64.7
More recreation persuonnel 22 64,7
Rarter planning/administrative skills : 19 355.9
Buiter record keeping/evaluation/documentation 18 52.9
Mora extensive facilities/more space .14 4t.2
fe-ty7ication/licy-5ing ) ) ) 11 32.4
More c.i cetence in therapeutic techniques {e2.9., o
wirnelira skills; behavior modification) 8 23.6
Geestap pu’ o cal acumen/advocary skills 6 17.6
gl

by
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Jnit directors also listed their perceptions of the

function of therapeutic recreation in the rehabilitation

process. General statements predominated but, as Table 3

- Ay - - [ o - ool
indicates, there were some specific functions identified.

Social motar and leisure skill development were most often

mentioned.

TABLE 3

Unit Directors' Perceptions of thé Functions of
Therapeutic Recreation in the Rehabilitation Process

Social and interpi--sonal skill development

Physical and mator skill development

Leisure skill development

Preparation for and awareness of community

Allows for salf-expression

increases range of experiences

Provides group activities

Provides enjoyment/fun

Teaches use of leisure time

Builds confidence/self-esteem

Provides activity fer clients with little

. todo . )

Supports othe~ therapies

Contributes to team process

Provides break from routine

Provides evaluaticrn/assessment data

Provides reality orientation )

A.0:t;_{activities of daily living) skill
development

Respondents
N A
1t 36.17
10 33.3
8 26,17
6 20.0
6 20.0
5 16.7
4 13.3
4 13.3
4 13.3
3 10.0
3 10:0
3 10.9
2 6.7
2 6:7
2 6.7
1 3.3
1 3.3

N = 30

Additionally unit diréttors providéd their percéptions

of the factors denying recreation pérSonnéi full profes-

sional status and prestige. Their " perceptions can be

T
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summarized in the following five cohteﬁhs mach of which

was mentioned by about one-third of the rpspondpnts

l.

[P

Low Pay and Low Qual1f1cat1cn Standards

As one unit director exprpssed 1t "Recaise of tha
salary schedule we can't attract na~y good people
and we can't keep the qood people we do get." An-

other commented upon "the lack of awareness of these
positinns among D, M, H. (State Department of Mental
Health) officialdom."

The Perception that Anyone Can Provide

Recreaticnal Theraps S

As one unit Jdirecter expressed it; "When the R. T.
is _on vacatior, othcis si~p in and provide programs,

with no ose 5f aqu-itty:”  Another surmised: A1l of
US; as. @ hcrméi part of our lives, get invg.ved in

~-creition <o ii's hard to see it as a speciality:"

: Tho U fﬁcpflon that Recreational Therapy .is.Fun

¢ admes: lrrelevant to Ennancement of Skills
a;mLcJﬁentADeve+qpment

"} think the approach is too program-oriented and

act wnough <linical -- individualized -- adaptive"
as one unit director stated it. Another said;
“There's limited \raff understand1ng of their (réc:
reation therapist) functions and envy because Lhey
have 1t easy and are gptt1ng pa1d for hav1ng a good
time:"

. Lack of Knowledge Regarding Clients

As orie unit director phrased it; "They lack the
basic jargon of etiology and prescriptive techniques
asso-iated with our clients.” Similariy, another
suggested "They ~ - 't understand the social, behav-
joral; and/or psycholog1cal implications of disahil=

ity.
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. Lack of Involvement in the Team Process

Two dimensions of this were expressed. One dimen-
sion was the failure of recreation personnel to
fully participate in the team process '"because they
serve twn masters -- myself (unit di%é&tor§ and the
centralized racreation director.” The other dimen-
sion related to the "lack of appropriate assessment
skills and therapeutic teck-iques to really contri-
bute to the team. !~ don't really care about howl-

ing scores;"” sta+t . one 2f the unit directors.

ations

These findings suggest several primary needs relative

- to training and professional Society activities in thera-

peutic recredation -including:

curricala which develop competence in the nature
Political advocacy toward tightened ‘ob stand-
ards and higher pay;

Quantitative and qualitative improvements of the

print = d nonprint media avaiiabie to interpref

the fie'd of therapeutic recreation to others;

and

Advocacy for .involvement in treatment teams
coupled with curricala which develop the requi-
site sxills to fully participate.

The need for strong professional association;, more

standardized curricuia and reléevant in-servi-- and continu-

ing education opportunities can be inferred from the 1ist

ibove:
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Packard (1959), in his classic studv of status in

-America, determined the six main bases our Society uses in

assigning prestige to an occupation:
t: The importance of the task performed:
2. The authority and responsibility inherent in the
job. -
j. The specialized knowledge required.
4. Thes brains réqu1réd.
5. The dignity of the job.
6. The financial rewards of the occupation (pp. 80-85).

directors perceive therapeutié recreation personnel to be

somewhat deficient in all of these criteria.

Limitations/Conclusions/Recommendations

Aside from th~ obvious limitations of geographic scope
and samplé §izé, ths study :5 restricted by thé narrow per-
spective of status and prestige it provides. The opinions
for example; were not solicited: Each of these groups can
have significant impact upon the status of the therapeutic
recreation professional. Additionally, the diversity of
organizational/administrative systems (e.g., job descrip-
tions, treatment team composition, numbérs of various
professionals) on the units which were stidied limit the
generalization of findings. '

théthéfééi; the often stated (Peterson, 1981; Meyer, _
1981; Navar;, 1981) need for increased professionalism in
therapeutic recreation is supported. Hunnicutt (1980) has
presented the case that there are limits to the profession-
alization of therapeutic recrestion. A lack of understand-
ing and respect for the field by unit directors suggests
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that these limits have not been raached. Peterson (1981)
has perce1vpd the challenge as follows

As hard to undprstand as it may be we must rea-

lize that each of us as 1nd1v1duals makes an _ im-
"pact only to the degree that the entire field
makes an impact. In order to0 establish’ this
greater level of impact; we must hecome more aware
and involved with thé entire pr~fession of ther-
apeutic recreatiou: We need to understand all_as-

pects of professionalization; we aeed to contri-
bute to the profession; and we need %o feel an
identity with all other professionals :n the field
(p. 7). -

A Recommendation. . Additional study focusing upon the

attitudes, perceptions and misconceptions of others towards
our profession may provide valuable information which can
help therapeut1c recreators meet the challpnges of profes-
sionalization. Such studies ey g.»c direction to our
efforts toward understanding and def1n1ng our own profes-
sionalism as well as that of other individuals in the
allied health fields.

A& Challenge. Justifiably we take pride in the eneray,
creativity, and skill with which we facilitate leisure
services. We need to apply these same characteristics to
our professional growth. .a111ng this we will remain
locked in a second-class profess1onal status; our clients
denied ths full potent1al of our scrvices.

Hunn1cuttA_5.7gﬁ W?Io que in Autonomy Therapeut1c Rec-
reation and the Limits to Professianalizacion _and
Intervention.”  Expanding Horizons in Therapeutic Rec-

reation Y11, Edited by G. Hitzhusen; et al. Columbia,
M0: University of Missouri, 1980.

Navar; N. "A Study of the Professionalization of Therapeu-
tic Recreation in the State of Michigan.”
Recreation Jdournal, Val: 15, No: 2 (1981},

7
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Meyer; L. . "inree Philosophical Positions of Therapeutic

Recreation and Their Implications for Professionaliza-

tion and NTRS/NRPA."  Therapeutic Recreati. .t Joiirnal,
Vol. 15; No. 2 (1981), 7-16. )

Pétkafd; V. The Status Seekers.” New York, MNY: .David
McKay Co., Inc., 1959,

Park, D. C. “Therapeutic Recreation in the New Decade."
E<panding »iorizons in Therapeutic Recreation, VIIIL.

‘Aité: by G. Hitzhusen, ot al. Columbia, MO: Univer-
<itv of Missouri, 19R1; )

Peterson, €. A. "Pride sod Progress in Professinnalism:"
Expanding Horizons in Therapeutic Recreation VIII.
Edited by G. Hitzhiusen, et al, Columbia, MO: 'Univer-
sity of Missouri, 1981.
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N
THE EFFECTS OF A TREATMENT PROGRAM
FOR CHRONIC PAIN PATIENTS USING
RELAXATION TECHNIQUES, |
ENJOYABLE IMAGERY,

AND BIOF EEDBACK

Patrick James Mckee*

Introduction

Relaxation provides an opportunity for freedom and

pleasure. It is a capacity to be nurtured by each of us:

Alexander Reid Martin has identified relaxation as one of
our inner resources for leisure (Martin, 1975). Relaxation
ha a place in our understanding of leisure. Whether ex-
pressed as recupérativé relief from the stream of 1ifé
(Dumazedier, 1967; Selye, 1978) or rnjoyed for its own
sdke -- plessurably; mentally, phvsically, or spiritually
-~ relaxation contributes to leisure.

Therapists and teachers have encouraged relaxation
téchhiquéé as tools for recovery from illness as weil as
for prQVentatiVe health care.

The study described here examines the effectiveness of

spezific relaxation exercises designed to relieve pain in

*Dr. Patrick J: McKee is Assistant Professor in the
Department of Recreation Educatinn, SUNY College at
Cortland, Cortland, New York.
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patiants who have exper1enced h1gh ieVe]s of discomfort
over more than a year. Pain clinic pat1ents common]y ex-
peruence cons1derab1e stress and have d1ff1CU1ty re]ax1ng
phys1cal]y and menta]]y. The treatment proqram described

here presents Strateg1es for learn1ng relaxation and re-

ducing pain assoc1ated with muscular bracing and fens1on.

The extraord1nary utility of muscle biofeedback in
rellev1ng all varieties of human problems is con-
vincing us of the role of muscles as expressors of
a great complex of mind and body activity. Even
the most subtle of the mind's mach1nat1ons, even
the  most sSophisticatéd of the body's nerve elec-
trical actions, have now _been demonstrated to be
intimately t1ed to a maelstrom of unfelt, unseen

muscle activity . ¢ . . The system consists of a

perceptual-cerebral feedback loop and a miscle-
cerebral [eedbszk loop which dynam1ca11y interact
with_each other +o sustain both the subjective and

muscle states of tension; the effect of excessive

tensions can oe relieved by either the muscle or

the cerebral tension {Brown, 1977, p. 36).

Relaxation Techn1ques. Learned relaxation for the
treatment of emotional and psychosomat1c disorders was bext
advocated by Edmond Jacobson (1938). He outlined a tech-
nique called progressive relaxation. This procédure pro-
gresses through all the muscles of the body, alternately

tensing and relaxing muscle groups. Jacobson's major con-

tribution was his thesis that anxiety and relaxation are
mutually exclusive; that anx1ety does not; cannot, exist
when mus~<les are tru]y rélaxed. Jacobson's techn1que is
based upon contrasting tension with relaxation for spec1f1c
muscle groups. A person often has 11tt1e awareness of the
sensation of relaxation, or the difference between tension
and relaxation: Alternating between tensing and relaxing
helps an individual to discriminate between the two
(Jacobson,; 1958, 1970).

: 7
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Biofeedback and Self-Regulation. Séveral studies have
supported the use of biofeedback to 5upport relaxation

learning (Budzinski; 1973: Hutchings; et al., 1975: Cox,
1975; Haynes; 1975).

Biofeedback can be understood by looking at the roots
of thé térm. The prefix "bio" refers to biology or human
physiology, and "feedback" refers to tha return of informa-
tion. Simpiy stated, biofeedback is the delivary of infor-
mation about bodily process to the individual (e.g., use of
an oral thermometer gives information to an individual
about body temperature that normally is not available):
Currently; widespread use of the term has a special meaning
référring ta technical information provided about very
épécific aspects of human phyéioiogy (EéSéjién; ié?é;
Brown, 1974; Budzynski, 1969; Gaardner, 1977; Karmiya,
1968). Feedback occurs throughout the body maintaining a
balanced homeostatic system. Biofeedback as discussed here
refers to information received about muscle tension: This
information is precise, specific, immediate; and generated
by a very small electrical impulse within muscles.

While the concept of biofeedback is Straightforward,
its use today implies sophistication in instrumentation and
methodology: Internal processes are not often brought to
our conscious awareness. Biofeedback allows monitoring to
otherwise involuntary bodily processes. Biological signals
of tension and relaxation aré brought to the mind's atten-
tion and "information provided :thrOUgh biofeedback can

Hendler, et al., 1977).
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Met:ocuivgy

ihe surpose of this study was to evaluate the effects
nf a .:2atment program using biofeedback-assisted deep re-
laxatio with enjoyable imagery. Changes in four groups of
‘hronic pain patients were measured by the following de-
pendent variables: (1) experience and intensity of pain;
(2) depression, {(3) leisure attitudes; (4) daily leisure
activity; and (5) ability to relax.

Subjects: The subjects of this study were 20 patients
referred to the Center for Health Assessment and Treatment;
a clinic for chronic pain treatment, in Golden Valley, Min-
nesota. Referral to the treatment program was based' on
medical and psychological diagnostic evaluation of patients
with prnlonged intense pain. The medical staff excluded
referrals on the basis of chemical dependency,; psychosis;
or specific medical contraindications. Typically, the
patient population ranged in age from 25 to 50 years. Sub-
jects were excluded who reportéd prior training in biofeéd=
back thérapy.

Experimental Design. Subjécts were randomly assigned
to four groups of five with the constraint that males and

females were balanced as well as possible. The four groups

were:

(1) Imagery Biofeedback. These day treatment subjects
received biofeedback and relaxdation training combined with
enjoyable imagery.

(2) Biofeedback. Tha2se day treatment subjects received
biofeedback and reiuxtion training.

(3) Day Treatment Only. These day treatment subjects

received no other treatm nt.

e
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(4) Control Group; These subjécts were a non €/ - u;n{
waiting list control:

Figure 1 shows an outline f these fous .. . .ps and
their treatment conditions. P
N

1. Intensity of pain as measured by a daily self-

report Scale of 1 to 10 with 10 as most in-
tense. -

instruments, the MMPI (Minnesota Multiphasic™
Bérébhéiiéy Invéntbry) and the Zung Scale.

3. Leisure attitude as measured by the Crandall
Leisure Aftftudé Scaié (érandaii, iégﬁj.

4. Amount of daiiy leisure activity a§ mﬁhsuréd
by self-report of the average number of hours
subject feit abie to relax and enjoy daily
activity.

5. Ability to relax as measured by frontalis EMG

microvoltage level (muscle tension measured

across tHe fbrehead, the most reliable Sihgie

site indicator of tension in the body). 2
values. Specific i1 trumentation, protocol and measursmert
followed guidelines established by Mckee (1981}

Treatment Procedures. The relaxation training phase of

the experiment for all -treatment subjects involved ona ses-
sion ‘a2 week four approximately 50 minutes eachs totalling
niné sessions. Thé first session for all subjects con-
sisted of an introductbry préééntétfon by a régisteréd
nurse covering schoduling and charting procedures and ex-

plaining the concept of learned relaxation. In addition; a

8u
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o .
diagnostic evaluation of 3bility to relax using mascle bio-
feedback measurement was 'un&uétea with each group.

With the second session tra1n1ng in biofeedback and

vrelaxnt1on began emphasizing proper breathing using the

d1aphragm.

A third session for both biofeedback groups continued
to focus on breathing and introduced the conc- * of tensing
and relaxing specific muscle groups. The goai of this ses-
sion was to enable the patient to distinguish Bétﬁééﬁ ten-
sion and relaxation in most skeletal muscle’groups while
receiving contingent biofeedback (feedback based on actual
The fourth session f0r both bipfeedback gréups/ cbn—

the development of control over muscular tens1on/by using
muscle biofeedback, EMG; monitoring. Each of the .EMG ses-
s1ons began with a five-minute baseline tr1a] dur1ng which
microvolt levels Wwithout biofeedback or relaxat1on exercise
tapes were averaged and récorded:

Bpg1nﬁ\ng Wwith the fifth session, the two biofeedback

treatment groups split. Group One, the imagery treatment

group; began the use of 1magery with session five and con-

tinued its use through session nine. Group Two; not ra-
ce1vwng enjoyab]e imagery s part of treatment, COntinu?d
with a series of taped reldxation exercises that were part
of the clinic protocol; Sessions five, six, seven, eight;
and nine consisted of a taped series copyrighted by Charles

Stroebel called, The Quieting Response Training. Group

Three:served as a control for day treatment methods. fGroup
Four was a waiting list control group receiving no treat-
ment but admitted for treatment later. (Figure 1 outlines

all treatment conditioné.)
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expoeriment 4l siihjerts

coaps oand reported:

L. 1eas par s o ter troeagtiment

Soogrearner gt ity to ralax, lower bhaseline feoonc
tatis s cle tension dfter treatmont;

Lodredter gncreasos in amount. of daiit activity
sqiagyed after treatment, :

)
Anaeisis of variovoe pradaces no significant differences on

measares of deprasgian

Attt trogt ant

Tnee §ianificanry findreo

leisure attitude between qroups

hatcate sht ability to relay

S o driproyed ‘ra strategies comnining rniakatéon tach-
HiQuoi and Siofooc s oy In é&di;ﬁén; i”vaﬁmnv“ SrOgr i
apears to beoan ctfective theapen o S sducing
;):irﬂ.

Trerd Analysis. A& geaphic illustration or roup dif-
forences in pain dintensitv and EMO layel s shown in "i-
HEEEES ? in 3, resnectively.

Pure 2 S11 - rates the trond of pain 1evels for each
yCOL SO pretest b postiest coross nine weens f treat-
ment inere isoa iw?inito; decreaqinq linear ﬁrend appar-
prt o otha run siofeedbach groups: ATl qgroups start out
with a3 siqnificant difrarences averaging 7.1 on the pain
inteng it soaio, Whiii o two hiofeedback groups drop in

v bifear roaresaain o

centively, the RgQ
Treagtmant

iiﬁtly e

wips 2 oand 4

b
Tooniee 3 i lgtrates the trend
sertina anility o calax for each

O
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“ith pain intensity ¢

.8 and 4.0 for qgroups 1

woovirs increase

¥

~as of 7

rpépnc+ivpiy:

for EMG

lavrls, repre-

aqroup fram pretest to
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aoatroagt aceass nine weeks of  treatment, The trend is

qaain 4 deficite lindir regression aApjarent  in the two

N

Lotisthacs grobps. AL dqrodpis started ogn with no siqni-

ficint drttorenens on measures of EMG l.voi, averaging 6.8

—

ricrovolts h.. two hiofeedback groups, -~he [magery Bi 0=
¢ .odhdck and the Biofeedback qroups, drepped fram 4.9 and
to 1:h and o5 respectively.  The fwo control qroups,
2y Treatment Dnly - and énntkoi, increaced in microvoifééé
fovols from &9 and a.a ty 7.2 and 12.9, respwc%ivé]y; re-
DR ing higher tens. n levels over nine wecrs:
An  interesting pattern of learniog is suggested by
‘iideratinn nf the trend of the two binfeedback groups
gyer the first ralf of tréétm%gt. RGth troutment areons
Siperienced a ledrning plateau diiring weeks three thro..
Fiun o0 oMo level. A <imilar‘patfwrn Was v id. 1t on mea-
carhe df oo infﬁnci{y; Thase bléiéads she:1d be inter-
dretod Considericg -onsistent phenomeran durinag this two-
weak periods  Patients were consitent in veicing expecta-
t1nns of 1 arative natnre.  Madical models 5f ireatment
wers very amiliar to a.i of these Sthbcti. A consistent
ceuectation based on thic modei aintained the belief that
Semi andeific fure wWai available for pain relief. Drugs
dnd <arenry wore 5 omonly accepted medical interv:intions
.

“or pain relie”  and Siofeedback was mystified as a4 "new

cire’ ror oany petienis  almost dimme’i. . ely and des ite
soavcerted effarte tn detine the selr-cars role of hinfeed-
PAcy therapy.
During oo third weod  a ~n nf discovery became
nyident, Haually étaompanibd by dnger, patjEntq experi-
W 4 realizatc + that the biofeedback instruments did
~ . rave away pain.”  Though it was repeatedly suggested

“ha» hinfeedback is primarily a learning process, patients

ool to reed to discover for themseives that getting well

S;i
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1nunlved salf Féépnnginility and ~antrol, This period of
pratEas an EMoand pain legnls was, for ot paticnis; Adig-

Lridited over a two-weok period and G graphically illus-

trited o Figures 2 and 7, atients fromiently verbalized
capected "Curast diring o same periad in ich iﬁérning
plateaus appear in tho dita .o | intensity and MG
Tauils, Further sto 5 ave »j ne coand effects s
ﬂ?"mnuiy recommended, It ma by =.armple, that an
APt lendth of treatment w- i1a verifind by future

trend danalvsis,

Parients in the twn hiofeedbar. qroups showed freater
increases  inamount 9f daily attivity enjoyed than Day
Trddtment Inly or Control grouns.  This firdinag might be

int o nceted to o suggest that the process of biofeedback -

A

2,

sisted relaxation; by Epducing pain levels for the sub-

jPcts iaallied, enahlos incrogsed activity.,  Thic inter-
pratat:sn - strengthaned by tha findinas disciucsed sarliar
showir. that “hHe same aroups sianificantly increased ahilc
Tty otnorelax and Adacreased pain lavels. )

Thicd resilis may be suppcrted by .inother interpreta-

o initial inability to ralax followsd by learned
Gotity o ralax 2rLouracer and e abled enjoyable activity
and at the sama tim ontributed i pain relief.

Reports of inab: ty to relax cois ided with low levels
Mtoactivity cnioyedl Daily self-reports of activity enc
et showeT 1oas fuan ane hoir's bife was spent fﬁéfrcouid

oeocalied enjoyable tor tne average subjoct at pretest (see
Tadle 1h. Dfran d3ily roparts woils ~How “nong" faor activ-
Tty eninyed and patients would irsist enjoyment was fnpos-

!

sible with the pain and tension they experienced.
Gradior Py qiedsires of activity level began to rise in
the two - ~feedha- - TThips. Activity levels did nnt dra-

maticall. Creds irirty of activiries began to he

Ju
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Finiered showing a nore balanced qﬁiwhfibﬁ to capacities
F4vin-e than only thé incdpacity éﬁ€6mhahied-by pains As
ca o el Tesredse, participation in activities were mor:
siopuently reported 45 enjoyable activity. A wide variety
L0 criviting requirimg greater physica! exertion was more
Foeiion A< treatment  progressed. Mitial recognition and
hnccuraqgmué‘ Fuliwed roported increases in activity and
wnioyméﬁi.

The data show an inverse, though ot ciquificant, re-
;a’tnnsh1p patween  pain ihféﬁii*y and enioyed activity
lovels. Firther study of this re]at1onsh\i s suqggested.
“ore ihphiiticarod measurement of laisure acf1v1ty may be
roopiired tn detect a strong re1dt10nsh1p The sna]] sample
cis. 'n=5) of this study requires unusually high values of

-~ greater than .89 .- for si;oificance. Therefore, an

3

(neredsen ample size s reconmended in further study.

Summary

Bas ©n the results of this study fprtﬁéF research
«ill be impl»‘*s’iéﬁi(;d. Firct will be a follow-up evaluation
f o othe subijecrts of this study to investigate changes after

sppatment apd pessioe trend effercts:  Second will be a

Fr“;!}iéé;iéﬁ of th Lt Wit a larger Sérnp]é and some
yataprnal analysis of Loreport measures.
Thegp findings are onrouragine. Relaxation skills

whining hiofe edback  ant nuyoyah1p imagery are effective

veing sk S One f the most §1gn1f1cant features of
ralaxasion jearning is that it qives a person thP oppor-
runity t5r self--ara rather than being the pa§s1vo recip-
sont af a “herapenti: groceaure. Particularly with a pair

Aatisnt population. effec tiyp paths to reduce a person’'s

9.
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recbaeg nf o aeinlosaness and inorease a fonid of control

A e A N A AT TS
siealch aroblems relanct o stress  and gdcnility  to

)

roli< Arao natouni .o o opain péiiéﬁt%; Tﬁey are increas-
il wop teday (Pelletier, 19775 Selye; 1978).  In the

famiureg, recreatars and health care professionals may find

iy gt nelon as 3 powertul, nreventative, seif-care

Meggriee —= a4 resoarce for o holistic health, wellness and

Yo e N
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Chapter 7

SN FNES OF THE MULTI-MODAL MODEL OF
CU . ZULUM EVALUATION IN THERAPEUTIC
RECREATION

Christine 7. Howd*

The miditi-modal of curricutdm evaluation was first
@ apad and field tested upon a master's degree program

recreation in 1978 In 1979, the moc ' was

tn Coerapeat
riviged dand used to evaluate an entire master's deqree
oriograrr atoanother aniversity.  In 1980, the nmuiti-medal
Apusl w3 furthér tested at a national level therapeutic

reation continuing education program. Most recently,

moi--! was implemented at a regional in-service type of

-ion program ir therapeitic recreatia:;

contimiing  eddca

This .ithough the basic evaluation model has remained *h:
sami-; it h-; been revised and improved at each use. Tnu
purrase of tr-is chapter is to disseminate infarmation av.u-
tne iodil 35 it has evolved to it§ currént State and to
Aignligne how thi< particular evaluation model may be used
By persons in need of evaluating either regular or continu-

ing aduca on cragrams  in thorapeutic recreation.  First,

* 3r. CHristine . Howe 1is Assistant Professor in the
Dspartment of Recrsation at Virginia Commonwealth
dniversicy, Yichoond, Jirginias
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just what is the multi-modal mecdel of curriculun evaiua-

tion?

ﬂxé muiti-modal evaluation mo~:1 is a triangutated or
composite approach to curricului evaluation which dses a
systematic combination of estahlished techniques and proce-

tion about a curriculum or program. in the case of the
studies reported here, the model employed such techniques
and procedures as interviews; questionnaires; document
analysis, and observation. This occured in order to pro-
vide systematic information about 4 curriculum or program

of worth or merit (Howe,; 1978: 158). Considering there are
at least a dozen cateqories of evaluation models and a num-
ber of models within each category, why should another

-

nodel be addad -a the colléction? L

Need for the Model

Several authors in education and leisure st dies have
cateqorized the existing models of curriculum or program
evaluation. Many of the models contain elements that are
appropriate for the evaluation cf therapeutic recreaticr
programs. However; none is completely orie’n’te'o“‘ tb»):ai*dé the
sualuation of therapeutic recreation programs in particu-
lar. A inodel which systematically inteagrates these ele-
ments is needed. This need led to the development of the
new model - i

The advantage of developing sucn a model is in the

creation and gdissemination of a clearly depicted tool for

9;
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.
s

cvatagatons Tnquiry is given direction in terms of pur-
pane, codters o focis, and criiwrfh. fhué, Fho purpose of
the podel is to collect reliable and valid information from
a wvarisy of sources and to reduce and summarize this
infarmation in order :o improve and make judgments about
curricula or programs, The focis 1s the use of the madel
as a tonl to help determine it, tor w=.ample, a therapeutic
ricreatinn curriculumn adeqiatélv ,répares students to
33surie proféééiOnai positions based on the perceptﬁons nf
pernaps mirrent students; past graduates, and the employers
nf past graduates. The context is the evaloation site or
the nlace in which the phenomenon being evaluated occurs.
Thi criteria ara the operationalized value dimensions along
which judgman. s mada.
\

The Evaluation Approach in Greater Det:jl

Most avsiliations bégin with the form 1ation of the sig-
rificant ceocerns Jf ihe evaiuatign'ﬁr the questions which
tne st is designed to answer: For the purpose of a fyp-
tcal syiluation report; an overall evaluation gquestion
michs te: Does the curriculum in the apeutic recreation
ciequately urepare studsnté to assuma & particular, defined
professional role as perceived by the current siudents, re-
cant craduataes; and employers of the graduates? To answer
a1 evalua* : jnééiﬁbh such as thié; the multi-modal model
of zurricaiyn ovaluation would use a systematic combination
nf @visting components of oulher evaluation models specifi-
cally to iudge the quality of a curriculum in therapeutic
recraation 45 proféi.innal praparation. The model i§ high=
lignuad in Fiqure 1,

T1 veeping with the example of a graduate level curri-

calum T thergpentic recreation, in the field setting

Ju
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- - ’ : : I.
inferviews, questionnaires, document analysis, and observa-
tion are used to describe and ‘evaluate. This means that
multiple or triangulated data collection techniques are

¢ - T - - S e

systematically. employed to- collect both qualitative and

s quantitative data on which to base evaluative decisions.
Therefore; the model is conceptualized -to apply ethnogra- -
phic or social science research methods to the discovery of
information of 1importance to several audiences: program
developers, participants, and other relevant decision-
‘makers.’ ’ z

1 . . :

ritégory  Purposé:  Proponents Audisnce - Assumes
P . Agreement
Compositeé. Description Howe; 1977 Concerned Standards
Models ’ and judge- Rusk; 1979 decision qualifi-

. : ments of Christiansen, makers cations
worth for 1981 and evalu-
program re- ‘tion acti-
vision and E + . ties
improvement : : :

Methodology RESUTES - Problems
< Observation, Description Newness of
interviews, - of educa- . approach
' question- tional pro- applied in
~ naires, and gram for - | this way
*  document - impqcvement . \
analysis ’
Fig. 1--Multi-Modal Model of Curriculum Evaluation

Several other factors have contributed to the evolution
of the multi-modal model. As Suggéstéd by Clark (undatad)
and Gardner (1977); the systematic combination of elements
fron the professional judgmentr>modeis; the objective§:

oriented models, and the transaction-observation models

g
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Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Curriislum Kvaluation in T. R;791

provides a composite way to evaluate a program. The multi-

* modal model allows the evaluator to systematically refine

the triangulation process_ into.a series of répéétéblé-

steps. ~Triangulated research is the combination of several
methods to study the same phenomena in order to examine

them from as many methadological perspectives as possible

< (Denzin; 1970: 297). This .use of more than one method
fully grounds ,and verifies theory (Glaser and §thau$s;
1974). The nulti-modal model triangulates both quantita-

tive and qualitativé méthods. Thus, through the. instru-
méntation and analysis of the data, an indepth picture of

Also, *to enhance practical utility, the model's evalua-

“tion design is simple. A high ‘degree of "numerical® meas-

urement is not ¥efuired. Human concern and the potential
relevance of wunanticipated outcomes are of great impor-
o8 -

%

o~

tance. Beyond that, the fact that programs and curricula :

in therapeutic recreation lack traditional measurement data

is easily contrasted with the availability of human re-

ation and/or evaluation..; Thus; the model was designed to

provide a clear path to evaluative inquiry via the system-
atic use of both qualitative and qGuantitative methods of
data collection and analysis. Tﬁat is why the model is
named muolti-modal. The model is hased on the premises that

evaluation is a constructive activity, evaluation is both

an art and a science, and evaluation.works best in an open:

environment with participation by a broad cross-section of

people. That, in summary, is the model and the evaluation

approach. Now what about thé process?

.
\ .
(!

»
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’ ihé;Evaiuaéiéngééécess

Ccnt1nu1ng w1th the example of a curriculum evaTuat1on

'eqables the 1llustrat1on of the evaluat1on procass. In

lic't of the descr1pt1on of the model “and in order to an-
swer the major evaluat1on question in’ the example; six
arear hr _urr1culum components coulQ~be selected to . form
the sasis o” the evaluat1on‘des1gn The six example compo-
nents -hat are chosen here include: (l) curr1culum goals or
competencies; (2) eurriculum content; (3) curriculum organ-
ization; (4) guidance’ and advising; (5).instructional
transactions, and (6) goal or competency ‘ééhiévéméngi

There are others that could be selected. They must relate
to the overall eviluation quest1on. "

For each'of thé componénts, a'3eriés of questions and
date-gathering instruments are'deveiOped. The curriculum
components, questions, instruments; and sovrces of data
form the, evaluation design.: An illustrative design -is
shown in F1gure 2 (see Appendix): These components$ and the
associated questidhs and procedures form the core of the
model and what has been tested, evaluated gbd rev1sed For
more deta1led information ©on thé .actual tr1als of the.
modei the reader is urged to contact the authors ment1oned
in the 1ist of references at the end of this chapter for
their designs and full 1nstrumentat1on.

When examining the design, it is easy to see the evalu-
ator must have access to ali relevant 1nformat1on, whether
that is a document or an interview with a specific perSOn
Second1y, the evaluator must, have the resources to conduct
a -full- fledged study:’ t1me money , support personnel and

equ1pment. The evaluator must met1culously follow the
scientific method and be ethically bound to objectivity due
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to the- potpntiaiiy iargp amount nf.nonTnmericéi informa-
tion collected and the fact that most evaluators ara also
the developers or implementors nf tha program Ainder study.

Now ‘that the model is described, the approach under
wh1ch 1t operates is given and the parts of the model are
shown, how may - the model be used?

The Use of the Model . : Lo ,

'

If pne is concerned aboutrmore,than just the “perfori
_mance outcomes" of students in a curriculum or participants
in-a continuing education program then one should strongly
"consider u51ng the evaluation model discussed here: If it
is-desired to know whwt happens during 1nsfruct1on 1fself
to understand fhe impact of the setf1ng or milieu on the
learn1ng exper1encp and to be naturalistic arrd respons1ve
then a mult1pfﬁ—method evaluation that is conpucted in the
field .is a most appropriate approach. The multi-modal
model provides an indepth description or portrayal of what
has occurred in an educational program: The evaloator usedr
this descr1pt1on to make 1nt9rpretat1ons (or draw ihféi—‘

recomﬂendat1ons or aiternat1ve cour§es of act10n. An
éifé?péiivp might, be to retain and revise something in
order to improve it in a specific way that can be expected
to cause a certa1n action to happen. Through a naturalis-
tic mode df 1nqu1ry, an evaluation de51gn may he respon51ve
to unant1c1pated 1nf0rmat1on as 1t happens to emerge from
the variety of sources tapped:.: i

Thus, in -using the model, the actual functioning of
the system is examined: The complexity of reality is re-’

" spected, thereby requiring multiple measures as opposed,to

2 .
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single indicators of behavior, and so on. Teach1ng/learn-
ing interactions are viewed and’ recordad. Many differ-
ent kinds of data aré collactéd from variéd and diverse
sources. These data are then cross-checked and verified.
@ith each other. The résultant-evaluation report is writ-
ten narrat1vely o ensure that it is indeed comprehens1ble
to the var1ous,evaluat1on.aud1ences, and the role of pro-
fessional judgement (as in'agcreditatiOn) is valued as a
\
So, thé évaluation motel as used and improved has been

judged functional, feasible, -appropriate;, and relevant
based on each implementation:. The model adequately ad-
drassgs the overall evaluation question through the evalu-
ation'design, avaluation questions, sources of information,
end "data collecticn;instrUménts. ?hélmuiti'modai model is
feas1ble in: terms “of the constra1nts of time and resources.
Tt is appropr1ate cons1der1nq fha nature of the suggested
gnvest1gat1on approach’ the problem; and the instrumenta-
‘tion. The model can be relevant to the areas of evaluation
concern splected if rhp"rerupe is f- 1Iowed. The instru=
mentation 1s the main part of the model that has been re-
vised ovér time and use. . " ] :

It is encouraged that the- model be additionally tested
Von:pther programs and;turriEhié in therépéotié recreation’
hy practitioners; students and educators to determine its
ifeasibility and usefulness -in" other settings by othér
ppople.' The model is intended to be shared with all of
those persons interested in the evaluat1on of programs and
curricula’ in therapput1c recreat1on. Other curricului

components and program activities that have not bpen in--

_cluded in the design to date should be developed and tested

w1th1n the ‘framéwork of the model and baspd on the purposes

and needs of curr1cula and programs in other contexts. In

- 1(’);‘ - i | : -



Curriculum Evaluation in T, R./95 "
- ‘ - . - -
conclusion, it is hdp(d the model w1ll continue to bne

implemented and 1mprovpd w1rh each nse:

Appendis |

Lo - - . N ) :

Fig. 2--Curriculum Evaluathon Design for the Multi-Modal
Mndel of Curricilum Evaluation

e e e e T e e e e o

CURRICULUM COMPONEWT Curr1culum Goals or Fompprpnc195r

S e

Evaluation Question : Instrument Source
_Are there SpPCifiEﬂ curri- Doc. Analysis Dncuments
culum goals or cpmpeten- Form 1 ’
cies in 9x1sroncp7
Wh@@i]sftheisource or refer-  Doc. Analysis Documents
ence for the curricilum ° Form 1 '
goals or competencies? .
Pesiribe ‘the goalw or compe- Doc. Analysis Documents -
.+ tencies of the. cyrr1culum Form 1
Arp the goals or competencies Quevtioninaire ; Furrpnf
relevant to the profes- *and Interview Students

sional roles «f a person

who has a master's degree. ‘ 1
in therapeu*ic recreation? . L
: Questionnaire Gradoates

% Employers

CURRICULUM COMPONENT: Curriculum Content

uva luation QUPSt]OH - : [nstrument Sotirce
What ts the squrce or_refer- Doc: Apalysis Document-s
ence- for informatiofi about Form 2°
the=linkage between the . )
goals or competencies ard
the content of the ciirriculum?

Describe the rPlationship be- Doc. Analys1s Nocuments
tween. the goals or compe- Form 2 )
tencies and the contant of

the curriculum?

1

Rite the quality of ‘the cur- Ouestnonna1re Carrent

rlcu um content as prepara- and Iﬂ*@rv1ew Studéents

tion tor a profess1onal

role Qnéstionpéire Graduates
: - :
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CURRI(ULUM FOMPUNENT furr1rulum Cont@nt cont.

" —————t e ——— — —_—_ —
“Evaluation Question : Instrument *° Source

Is a sufficient amognt,of the Quast1onna1rp Current
total master's degree prn- ~and Interview - Students
grdm directly relatéd to :
therapeutic recreation?

ts there_uhnecessary duplica-+ Questionnaire Current
tion of material between and Interview Students

. therapeutic recreation . . L
) core courses and therapeu-' Questionnaire™ Graduates
‘ tic recreation deficiency ~ S
courses7\,

Is there unnbrqs%ary dupl1ca- Questionnaire Carrent
tinn of material between and Interview Students
departmeptal courses_and
therapeutic recreation . -
c0ursas7

" ls .there opportunity and sup- Questionnaire Current
" port for pursuing profes- . and Interview Stuaents

s1ona]]y related activities = . L
0u95t1onna1re _.Graduoates

e e e e e

CURRICHLUM COMPONENT : Curr1culum Organ1zat10n

Evaluation Question = Instrument "Source

" What is _the source of refer- Doc. Andlysis Documénts .
ence-for informaticn about  Form 3 -
this sequancing of courses

* within the program?
Describe the organization and Dac. Anglysis  Documents

7

sequencing of courses in = Form 3°
the.curriculum
Dpscr1be the coursa seqieng- Doc. Analysis Documents
ing within each of the five FornL3
sub-areas: :

a. Dopartmental Core 60unses
b. Therapeutic Recreat1on Core .
c. Departmental Def1c1pnCy -

Courses .
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CURRICULUM COMPONENT:  Curriculum Organization, cont:

—_ 3

Evaloation Question . Instrument Saiirce
d. Therapeutic_Recreation s N

~ Deticiency Courses
a. Practicum Experience

How satisfied are you with Quedtionnaire .  Current |,
the course segiuencing in  and Interview™ .Students -
each of the five suh- arpas ; o

Jiast.ionnaire Graduates

CURRICULUM GOMPUNENT Guidance and Advising -

L p— -
Evaiuationuéuesiian' _ 1ngt riimént Source
-I's .there a sp9c1f1ed proce- Qdc. Analysis Document.s
diire for guidance and . Form 4 .

,adv1SJng through the

- CUrr1CUlum7

What is_thé source or refer- Doc. Analysis Documents "
ence for the advising and Form 4
gu1dance procedure .

Describe the gu1dance and Doc. Analysis Document.s
advising procediire , Form &

Rate the quality of guiaance QUestionﬁajre CurrPnt
and advising ih terms of° - and Interview Students ¢
advisor avajlability, know- %

-ledge of courses, concern;

helpfutness in job, placement
and facilitation through the
curriculum

a

Quesf1onna1re Graduat.es

CURRICULUM COMPONENT: Instruct¥onal Transactions

_Evaluation Question ‘ Instrument . Source

= s : N

Rate the quality of the Questionnaire. Current ( %
teaching and. learning ac- and Interview -~ Students

tivities in each of the

five sub-areas S s
Questionnaire Graduates

. . 10'\;;
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URRICULHM FOMPONENT

- Goal or Competency Achisvenent

Ev#uation Question - Inst Fiant

Quesfwonna1re

Rate your satisfaction with
and Interview

courses as p aration
—for & professipnal role
Questionnaire
and Intprv19w

I T
Rate your satisfaction with
your own competence

Oupsf1nnna1r9

Rate your satisfaction with Questionndire
your employee's competence
‘.
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A STUDY TC} bETEhMiNE THE 'EbUCATiONAL

COLLEGE TEACHERS IN THERAPEUTIC
RECREATION: 1080 ;_

.+ ¢ _S. Harold Smith*
Robert W. McGowan**
Introduction
/s '

Therapputlc recreat1on course offer1ngs have stead11y
1ncreased in college and un1vers1ty curricula over the past
ten years. Anderson and Steward (1980) have indicated a
500% increase from their research wh1ch "Ll sug§ESt(s)1
dramatic professional growth during a period of :'educa-

~tional syrvival' for many curricula:® With this rapid
growth in curricular offerings in Therapeutic Recceation
has come a correspondﬁng need for faculty to teach in these
newly developed curricula. As one evaluates this tremen-
dous growth spurt both in course offer1ngs and faculty, at,

least two cr1t1ral quest1ons must be asked as they relate

-
¢

* Dr. Smith is Associate Professor and Chairman of Physical
Education and Recreation Resources :at the University of
Wisconsin-Green Bay. .

**Mr, Mcéowah is Assis tant to thp Super1ntendent and Direc-

tor of Therapeut1c Recreation, Eastern Oregon Hosp1tal
and Tra1n1ng Center, Pend]eton‘ Oregon.
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to professional developinent and quality control in. thera-

- peutic rétréation. The first of these questions.ig, "What

type of educational training and preparation do faculty
teaching .therapeutic f recreation curricuium offerings
zarry?:  The second; “What type of ‘professional ‘and prac-
tical .experience have these same facdlty acqu1red’?'P The
as;ﬁm9t1on is that the successful teacher in therapeut1c
recreation wou]d need both an adequate educat1onal back-
gr0und as well as practical, hands - -on, profess1ona] axperi-
ence to successfully educate their students.

A review -of the  literatire indicated at least. three
studies that related to thece quest1ons. Stein (léié
1980) in his “Report on the Statu; of Récreation and Park
Education in Canada and the Un1ted States“ only part1a1ly
addreSSeS these questlons as he openly states, "When re-
viewing information relating to educational background of
facuity, we observe a significant decrease in® Recreation
Program Management in which we included all ‘other' re-
sponses of Therapeutic Recreat1on. Th1s was an arbitrary
decision of the reporter in which I v1ew Therapeut1c Rec-

5reat1on as an opticn of the broader recreation f1eld of

study.'r Anderson and Stewart (1980), in attempting to dup-
licate the work of Stein in-the select area of thérabeutit
recreation, do addres< the area of faculi} degree and -rank

expericnce quess

tiorn. With this 1n m1nd this researéh Wes des1gned to

attempr to obtain data in both areas of educat1ona1 prepar-

ation and pract1cal exper1ence of those teaching courses in
¢

' therapeuttc recreat10n. T L.

14
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Survey Procedure

Fwaat10n 2 EXDOF]PHLP of T. R, Teachors/lOl

A short,_ two-page questionnaire was developed with frhe
first page addressing questions related to e&urational

level, fra1n1ng:and bacquound and the second page address-

. ing QUe tions<related to past present, and ..rnre practi-.

cal experianca, Fop1es nf the quest1onna1re were sent” to
the department head of each collnne and un1vers1ty lisrad
in the 1979-80 Society of Park and Recreation Eﬂucators
{SPRE) Cirriculum Catelﬁg' Each department head was asked

in the ¢aver letter to g1ve the questionnaire(s) to each of

their faculty " teaching therapput1c recreation .courses:

§dxty-eight i58) completed questlonna1res were, returned of
wmith 66 were actually used in the study. Althaugh there
is no completely agciirate data on how many individuals

there are actu - teach1ng courses in therapeutic ri-rea-
tion; it was fe.,. that this was a small, yet represrnta-

.

tive; sample. B -
)
Educat ional Level

Four cétégories of info-mation were gathered re]arihg
to faCU]*y ediication leveis: current rank, years of teach-
ing experience in therapeur1c recreafuon, degrees held, and

: f1p]d of study- (sﬁe Table 1). In the area of current rank
it was found that 13 (19:7%) held the rank of 1nstructor;

29 (43.9%) held the rank of assistant profecsor; while 16
(24.2%) held the rank of, associate professor, and 4 (6.1%)

held the ranh of full professor Sour individuals (6.1%)

were 1dent1f1ed as gither idjunct instructors or teaching

assistants. In terms of years of exper1ence it was iaenti-

fied that 18 (27.2%) of the teachers had taught fGF thres

yeirs “or less, 19 (28. 8%) hqd taught for at least fcir
years but less than six years, while 11 (16:8%) hdt taught

LY

N
4
|
i
|
|
|
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¢ TABLE 1

Educational Experience

: No. %
Degrees Held g
Doctorate o & & : ¢ s s ¢ s o5 osos s s 34 51.5
MASLErS + o o s s . . s 27 40.9
Bachelars + = s v v v o 5 o o 3 o 4 & & 5 7.6
Begree(s) in Rec./TR _
NOMEY o v e v s e e e e e e 11 16.7
-5 83.3
O 27 33.3
3 5 i i e e sl e i e i e i 4 6.1
Current Rank
Professor & i i s v v v v 4 4 . 3 6.1
ASSOCTALE o v v v o v o o & 16 24,2
ASSTSEANt « v v v v v 0 b . . . 29 43.9
INStr./LECt. v v v v v v o 13 19.7
Other v v v v v o o o o 2 o 2 2 2 s 4 6.0
Years'iTeaching Experience
T T 18 27.2
B =B i e e e e e e ... 19 288
72010 4 v e e e e e e 11 16.8
1L+ &0 0o it i e 18 27:2
a

for at least seven years butgless than 10 years, and 18

(27.2%) had taught for 11 years or more.

Fifty-eight

(87.9%) df “the teachers taught full-time although not

necessarily in therapeutic recreation.

A1l 66 teachers reported holding at Teast the bache-
lor's degree, which would be expected at this level of

teaching. Five (7.6%) reported. that they held only the

Jdys

-
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bachelor's degree; while 27 (40.9%) reportéd holding - the
master's degree, and 34 (51.5%) had achieved their doctor-
ate. Of the 32 teachers not holding the' terminal degree,
14 (43 %) indicated thay were currently working on it.

In the area of field of study, 11 (16.7%) of the tea-
chers reported holdlnq no degreee in recreation/therapeu-
r;c recreation, while 55 (83 3%) reported ho1d1ng at least
one degree in recreation/therapeutic rpcrpatlon. Twenty-
seven (33.3%) .of the f@achers reported holdlng two dpgrpes
{h rpcreat1on/therapput1c recreation and 4 (6: 1%) stated
they held all three of their degreps in rpcreatlon/thpra—
pPuth recreation. Of rhe 34 rpachprs holding the doctor-
ate; 9 (13'6%) ldentlfled their dpgrep as being in thera-
peutic recreation, 15 (22.7%) identified their dégree as

being in recreation; while the remaining 10 (15.2%) re-
ported holding degrees in closely allied areas.

Practical Experiénce

A an aftempr to 1d9nr1fy the length and type oF prac-
tlcal experience acquired by each of the teachers, three

basic questions were presented for their response.  First
each teacher was asked to indicate the number of years of
full-time; paid; practical experjence they had galned.
Second; they were asked to indicate which population they
served {see Table 2).

- In response to the qupsr1on on the number of years of
no paid practicai eXperiéncﬁ. Thi rteen (19 7%) respondpd
.thaf fhey had one to three years of experience, 15 (22 7%)
statéd that they had from four to six years of experience, .
while 14 (21.3%) said they had seyen to ten years of.exper—
ience. Fifteen {22.7%) of : the teachers had ten or more

N .i‘liu’
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TABLE 2

Practical Experience

No. %
Years Practical Experience |
002 5 5 5 5 55 5 6 ame e 9 13.6
1-3.. S & 19.7
O S - B 5
710 & i i iiisoeiiaie i .. "18 21.3
11 % 2 2 2 2 2 2 o o s 5 28 2 8 8 5 e« 15 22.7

Type of Experience
Face to FACe o v v o & o o o o o o a o o . 38 51.5

SUPErVISOTY « o v v v v o o a o o s o w2 32 48:5

Population(s) Served

Psychiatric Client . « « o« o o o s o <« 47 71.2
Mertally Retarded : : : = : « ¢+ « =+ 2+ 37 56.1
Physically Handicapped - + & & v . oo .. 21 31.8

" years of experience. This information indicates that 86.4%
of the teachers had at least one' year of paid practical
experience and that 66:6% had at least four years of paid
practical experience. ) ‘

Thirty-four (51.5%) of the teachers reported that
their practical+vtexperience was as a face-to-face service
provider. The rémaining 32 (48.5%) reported their prac-
tical experience was as a program supervisor or director:
~ A majority of the teachers (51.5%) also reported that their
service provision was to more than one client population.
0f the popuiations served, the psychiatric client was the
most frequently served (71.2%), the mentally rétarded
second most frequently served (éé.ii), and the physiqaiiy
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handicapped the third most frequently served (31.8%) popu-’
Tation group: '

In additibhlto the gquestions on baSﬁ practical experi-
ence, each teacher was éiéd“queried about their currant in-
volvémnent in service provision, their desiras for involve-
ment in‘service provision in the future and thgir percep-
tion of the balance needed between practical experience and
educationa training: Bver iwb—tﬁir&% (68:2%) of the

/some type of service provision. S1ightly less than two-
thirds (62.1%) of the teachers expressed a need and desire
to acquire additional practical experience of some type in
the future. Although there were some very pointed re-

tional training and practical experience are necessary
components to be an effective teacher in a therapeutic

recreation curriculum. 5

Conclusions
If one Weré to look ohiy at the resutts of the sfudy in
statistical terms; it would be easy to conclude that the
well qualified both through educational training and prac-
tical experience. As one begihé to analyze the data, how-
ever; some interesting and serious observations are very
apparent. It is necessary; thereféré; t.o briefly address
several of these observations. . 2
1. Although it appears that the majority of teachers in
therapeutic recreation have the necessary educational
training, it is of some concern that almost 17% have no
formal degree training in therapeutip récreation. It

11z
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is pleasing to know that: over half (51 5%) hold the
doctorate, yet it is somewhat ‘disconcerting that Stein
(1980) reports that 56% of all teaphers in recreation
hold the terminal degree. lt is also of concern that
on]y about 36% of the teachers hold the doctorate in
Recreation or Themapeutic Recreation.

. On:the other hand, it is encouraging to note that 83%
of ithe teachers held at least one degre® and 33% held’
twg degrees in Recreat1on/TheFapeut1c Recreation. . It
is also encourag1ng to mnote that 44% of those teachers
not currently hold1ng the term1nal degree are act1vely )
pursu1ng one. From th1s 1nformat1on it is ant1c1pated
that in the near future the number of te€achers in Ther—
apeut1c Recreat1on hold1ng the doctorate w1ll cont1nue

and that the pumber holding no degree in Recreation/
‘Therapeutic Recreation will dramatically decreases

2: Although 44% of the teachers Fépé?ié& more than seven

years of practical experiencé; there are some questions -

as to the type of exper1ence reported. It 'was our

,attempt to discover. the numbér of years of full t1me,

"direct- contact front= 11ne, pa1d exper1ence. : It s

felt that manyr teachers reported consultation worké

teaching, workshops; and intern supervision in this

area. We agree that these aré‘imbaF%aht experiences

~

but they Were not what we were really look1ng for. it
iS our feel1ng that a separate studyhspec1f1cally ad-
dress1ng types and length of pract1cal experiénce is
needed before mich can be said in this area.’
3. The fact that 49% of the teachers reported not having
any face-to-face experience and that only 36% held:the -
" doctorate in Recreation/Therapeutic Recreation is some-kr
- rN

. 81_1 - L . \a‘;:::;;/
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What alariing from a service provider's standpoint. It
cértainly raises interesting questions about what level
of training is being prOv%déd for students in our vari-
ous curriculuins. It also raises somé questions about
the progress of the art/science of therapeutic recrea-=
tion through sound observation and research.

| : )

Y
»

!
Recommendations For Action

It would appear that these situations can be improved
through sevéral methods, some of which may be:

1. Encourage ‘the development of a standardized curriculum
in Therapeutic Recreation with eveniy Weighted input
from both educators and experienced, successful prac-
titioners:

2. Encourage practitioners to share insights and experi-
ences through publications; ‘classroom presentations and
consiltations.

3. Require 1-3 years of full-time, paid, face-to-face ex-

perierce prior to admission to graduate school(s).

tors and practitioners. _

5. Require a thesis for all graduate degrees in Therapeu-
tic Recreation.

6. Hold a close review o. the NRPA/AALR accreditation pro-
cess to as:ertain whetner it is helping or hindering
the Therapeutic Recreation process.

It can be concluded that educators in the field are
intereste . and involved in increasing their ability through
continued education and direct patient/client involvement.
Further; a group educators in therapeutic recreation recog-
nize thé nééd for a baiancé bétwéén formal educational

11 ;



O

ERIC

Aruitoxt provided by Eic:

108/EXETRA Perspectives

training and practical experience to be an affective educa-
tor. It must be realized, however, that we still have a

way to go in the preparation and training of college

" téachers in Therapeu*ic Recreation.

A
[ L
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SYSTEMATIC CURRICULUM DEVELOPMENT
.Stephen C: Anderson*
Hé]en‘A, Finchx*

Introduction

The ﬁééé\?éF\E&uééféﬁi with graduate specialization in
therapeutic recrsation continue€i}o increase. In u study
completed by Anderson and Stewar™N{1980), it was Yqdicated
that 39 new therapeutic recreation ediicator positiops would
be available in the fall of 1979. However, this same study
reported that only 18 therapeutic recreation doctoral stu-

dents were expected to graduate during 1979. Therefore,

" because only.ll universities presently offer the doctoral

degreé with a concentration in therapeutic recreation™ cur-
rihyium devéidpment'ﬁasvbécomé a timéiy ‘concern.

Curriculum development in therapeutic recréation has
been studied by many individuals. A compendium of litera-
ture can be found in the following publications (Kelley et
al., 1976; Jordan et al:, 1977; and Austin, 1980). Many of
the authors contributing to these publications focus on
competency~baSéd éducation. Aréés récommended for further
Study include: :

-

* Dr. Stepher C. Andersoh is an Associate Proféssor in the

Dépiitment of Recreation at Indiana University.

*xMs & HETengA. Finch is a visitinc lecturer and doctoral
student at¥Indiana University.,

i
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‘s 1ndent1fy1ng competenc1es appropriate to dif-
ferent levels of instructjon,
s validating compe*pnc1es at different degree
levels,
s establ19h1ng cr1ter1a for competency complet1on,
and. ]
e evaluaf1ng the effectiveness of the curriculum.

" The purpose here is to pFeSPnf a model of systemat1c

curriculum des1gn which addresses the above concerns. The

"process is generic and thes. related to any curriculum
¥ :

developnent effort.

éystematicgéurricuiumgﬁévéiép@ént

*

Three major roles usually are associated with a col-
lege/university educator. -As depicted in Figure 1, the
roles of réée‘ér’éhér’;ktééchér; and ééhéuiiéﬁ_f/’ééﬁv%éél’ﬁé-
vider are identified and form the basis for the.curriculum
competencies needed to fulfill those functions. The figure
provides a comprehens1ve view of the direction in which a
graduate curriculum would be developed .

The- process of curricilum deve]opment discissed here
can be divided into three major phases. Phase I involves -
identifying competencies appropriate for a doctoral-level
curriculom: When the set of Ebrﬁbetenéieé are validated,
the second phase encompassns three 'tasks: CIusterihg com-
petenc1es, 1dent1fy1ng correspond1ng learn1ng act1v1t1es
and develop1ng a ]earn1ng h1erarchy. Thé third and final
phase consists of axtensive summative evaluation through
1mplemenfat1on arid mon1tor1ng of the curriculum and vali-
dation of the learning hierarchy. Each phase will ‘be de-
scribed in details Throughout this presentation reference

is made to Figure 2, which offers a qraphic representation

of tre narrat1ve.

I4
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»

Compatencies relating to graduate-level preparation in
therapeutic recreation were collécted from various sources,

though a significant number of competencies are specific to

LT Cotlege/tntveraity .
| -Educstor
~

i
. I
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.- ¥ .
gniversity programs. Through revising these lists; a set

The competencies were rewritten using éféﬁ@a?diiéd perfor-
mance verbs and were compared to clarity and degree of
specificity.

The majority of competencies were categorized under
three roles: teacher, researcher, and consultant/service
provider: Sub-categories within these roles were delin-
eated and residual competencies were placed jh a generic
category. The competencies were reviewed by anr in-house
advisory committee. Following suggested revisions, sixty-
one competencies ‘were identified.

Measiré of Stréngth. To assure compétencies at an

was administered. Verbs, used in the competencies; were
dplied to a Qﬁ;iifyﬂ55ééé Matrix; developed by Walbesser
(1972). According to Walbesser, by ébitiﬁlyiﬁg the Perfor-
mance Class by the Levels of Complexity for each competency
and dividing by the number of competencies, a curriculum
offered at"the doctorate lével should ‘havé an average of
15. The results of the first piiscance test demonstrated
that some of the competencies needed to be rewritten and
their level of complexity increased. Attention was pro-
vided this task and a second puissance measure was admin-
istered. The efforts resulted in an acceptable lavel for a
doctorate curriculum. An example of the Quality Space
Matrix, applied to the sub-category of Educator/Evaluatios,
is found in Table 1. The illustration of Educator/Evalua-
tion equals a power of 16.5, which exceeds Walbesser's
criterion of 15 points for doctorai-ievel rigor. .- Addi-

tional sub-categories yielded similar resalts.

12
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Ag[eeme#t—of—crem pe%eﬂe ies.r fhé hé;.phi %5chniqub
(Gazzola, 1971 and Seweigert and Schabackér, 1974) was

inplemented to establish consensus regarding the generatad.
Eéhﬁéiéﬁéiéé;- Delphi 1 was distributed to a national jury
of 20 members consisting of educators and dactoral stii-
dents. ine resylts indicated the need for revisions of the
forrat and the addition of specific competencies. DNealphi
Il was constructed to includé the new ‘competencies and

clarification regarding the performance verbs. Resul+s
) d :

- were tabulated by computing a mean for each competency and

checking for movement toward consensus. Pelphi III was
distributed in identical ‘form as D&lphi 11 and; after
tabulation, consénsus was achieved. This systematic re-
search method insured 100 percent return and the reali-
zation of the curriculum desiqgn goals.

The final task in the first phase of the process was
the application of the puissance measure to all sih-
categories.  Repetition of this procedure insured that
compéténcies added diring the Delphi Technique 'did not
alter the difficulty level of the sub-categories.

At the conclusion of 5hd§é i of this study 78 compe-
tencies had been identified, categorized and measured for
their level of complexity. Phas& Il outlines the procedure

for clustering, identifying learning activities, and con-<

Epgge 11 - 6perationa1izihg Competencics

Competencies werc divided inte 17 different clusters.
In cértain cases these clusters correspond to Sub-
categories such as ﬁéséarchériﬁcthodoiogy. Criteria for
ciustering competenciés werea: i) competencies share a com-
mon khowiedge base, and 2) clusters réfiéct piacémént of
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learning activities based upon current trends in academic
discipline. For example, the coﬁbeféﬁcy, "Demonstrate the
use of the computer as a teaching tool;" was clustered
under educational technology rather than computer sc1ence
to refléct curriculum trends.
For each cluster; learning act1vifieé are:identified
that correspond to:
) opportun1t1es already in the existing curr1culum, and
e courses/learning experiences that could be modified
to include clusters.
Léérn1ng act1v1t1es, wh1ch iﬁciude coiirses, units, semi-
nars, independent study, and practicums then are identified

“or developed for the 17 competency clasters:

The idea that learning is cumulative or sequential is a
Common-sense notion. One feels that a léarner must master
aritrmetic before fackl1ng algebra. As a rééuit certain
courses may he l1sfed as ﬁrerequ1s1tes for other courses.

Klso, a group of top1cs may be ordered in seQUence within

- courses under the a55umpf1on that one topic should be stud-

ied before anothers According to Gagne (1962), a learning
hierarchy is "a set of specified 1ntellectuai capabilities
having an ordered relationship to each other.”

€reating a Learning Hierarchy. The general procedure

for developing a learn1ng h1erarchy ts to work backward,

starting with the terminal task of 1nstrucf1on stated as ‘a
spec1f1c performance outcome. The educator asks “What
should fhe student be able to dn after rece1v1ng the in-
Struction?" The answer becomes the terminal objective and
the edicator then asks, "What must the student do before he
can exhibit the terminal objective?” For mach subordinate

_ behavior; the procedure is repeated:  The result is a
A o I ~
learning hierarchy. ’

.
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The third task in Phase Il is to Sequéncé the iearning
activities and develop a learning hierarchy. A given
curriculum presently might contain prerequisites. It is
assumed that the prerequisites were identified and the cur-
riculum was developed through the backward chaining pro-
cess. Current préréquiéités in theé recreation CurriCUYuﬁ
mist be identified and the coursss saquenced accordingly.
The new courses and/or learning activities should be dével=
oped and plugged into the sequence where they are deomed
appropriate. The result is a learning hierarchy for the

curriculum.

A Caution. Any learning hierarchy developed by logical
analysis should be viewed with caution until proven effec-
tive, lintil validation, a learning hierarchy represents a
series of untested hypotheses about the tasks leading to a

final goal: Therefore, validation of the learning hierar-

‘chy must be conducted.

Phase 111: Evaluation and Validation

After the courses/learning activities are sequenced
into a learning hierarchy; the curriculum is ready to he
implementad.  To evaluate the curriculum thoroughly, the
learning hierarchy must be validated. The hierarchy
consists of numerous prérequisite courses which are con-
sidered subordinate behavioré, and the more advanced course

is considered the temminal beHlavior:

Achievement in'a course is denoted by a "l1", and non-
achievement is denoted by a "0". For the purposes of this
achievement. If the student acquired the terminal behavior
and all of the hypothesized subordinate behaviors, the

12
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ordered pair is (1,1). If the student acquired the termi-

~ nal behavior of the hypcthesis but not all of the subor-

dinate behaviors, .the ordered pair is (1;0):  Similar
interpretations can be given to the (0;0) and (0,1) ordered
pairs. The som of (0,0}, (0,1), (1,0), and (1;1} for each
hypothesis then is calculated®using the Walbesser Valida-
tion Procedure (Cook and Walbesser, 1973).

This procedure contains the use of three ratios: The

consistency ratio examines the relationship between acqui-
sition of the terminal behavior of the hybbfhééis and

acquisition of all subordinaté behaviors. The adequacy
ratio studies whéther acquisition of all subordinate behav-
jors is adequate for thc performance of the terminal behav-
jor. The compléteness ratio estimates the percentage of
individuals capable of traversing the hypothesis as opposed
to those incapable of performing at least on2 of the subor-
dinate courses 1in the hypothésis. A hypothesis of a
learning dependency is considered valid if its consistency,
adequacy, and completeness ratios all are computed to be
0.85 or greater. A learning hierarchy is considered valid

if each”hypothesis is valid. -

Summary - ‘ \

' The purpose here was not to provide results of a speci-
fic study; but to demonstrate a process of curriculum
development. The methodology included competency identifi-
cation, a Delphi Technique to validate the competencies,
and the introduction of a puissance measure to determine
the difficulty level of each competency. Competency clus-
clusters ‘after learning activities were identified;

; 125
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Validation of the learning ‘hierarchy (turricn1um} was
pxplorpd and demonstrated.

The process, which is unique, SArves as a demonstrative
technique to assist otkers in rhe ‘area of systematic cur-
riculaum development:- Furthermore, ‘the final producf serves
as a model for departments of recreation and 1elsure stu-
dies to incorporate intc their overall program.
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- Chapter 10

CREATIVITY: STRATEGIES FOR INNOVATIVE
TEACHING AND PARENTING

Caholrstenshud*

,introoUction

Creat1v1ty is hard to talk about. Creat1v1ty comes
from the right s1de of our’ bra1n, and our verbal language
comes from the left side. The left brain finds it hard to
expiaih analyze or talk about Great1v1ty. Charlie Brown
explained this problem one day in a cartoon about love: He
said to Peppermint Patty as he dropped his head in defeat,
"I don't understand love; I can't even talk about it."

I do believe in creat1v1ty, even though I may not be
abIe to deF1ne it spec1f1cally. I know what it fee]s llke

person. Iron1cally, 1 also enJOy researching creativity
and guiding people to creative ways of doing:things:

This chapter is concerned about infusing creativity ‘in
the teach1ng and parent1ng of children with hand1capp1ng
conditions. Parents, téachers and therap1sts who relate
to these chiidreh often request help in f1nd1ng new,

innovative and creative ways to work and play w1th these

* Ms. Carol Stensrud is an Assistant Professor at Califor-
nia State University; Chico. She currently is a doctoral
student and assumes the role of visiting Assistant Pro-

fessor in the Department of Recreation and Rark Manage-
ment at the University of Oregon.
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ties; answers and maybe even a few miracles.

These lists, answers and activities soon grow old and
stale and 10sé their innovation. [ offer Sométhing else in
the way of heip -- hopefujiy a type of heip that will pro-
vide parents, teachers and therapists with lorg-lasting
benefits: ) .

What | offer are strategies that some people, who we
think of as creative; use in developing their ideas. No,
We cannot really put our fingér on thé act of creation; yet
We can pinpoift the strategies and procésses that creative

" Creative people havé been shawn to have some observabie
characteristics, ways-of behaving, attitudes and feelings.
If we assume more and more of these characteristics and
feelings, it seems to follcw that we will also begin to be

‘more creafiVe; In a bbbk caiied iﬁefbniﬂersaimiraveiep

(Koberg and Bagnal; undated), five of these characteristics
of creative people are indicated: They are:

e Freedom from pride N

e Escape from habit

e Constructive discontent
RS . . . . . .
The following paragraphs describe how we can emulate these

characteristics.

Belief in One's Own Creativity

creative’ things you do." More often I have heard disabled
individuals say; "I can't" -- even before they have tried

-- and, of course, we and up fuiffiiing our own prophecies.

125
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A tcreative person does rot have to be a great artist or
inventor: Anyone is creati%e if they have the feelinj of
freedom of choice, or values -- looking at things in new
wiys and assuming a creative attitude about Tife. BReliev-
ing in your own creative potential is the first step toward
creativity. Say convincingly to yGUFéélf, “1 feel 1 am a
creative péréon.;; Say this everyday -- practice makes
perfect. ‘

I would like you to see and feel a creative attitude
with me. In your mind, you will want to imagine someone
you know that you might say of, “Gee; he/she is a creative
peirson.” Moting with great detail what they are wearing;
their body attitude; the1r voice pafterns, and how tHéy
act e e . try to qet in touch w1th how you perceive they

.fpp1 Search for those behav1ors and characteristics that

have made you believe this person is creative: Remember
the characteristics and feelings this person has: £losing
your eyes;® you w1l] clearly see this person and begin to
feel your body tak~ on thé characteristics you see in this
crpat1ve person. You will assume the1r posturp body ges-~
tures and attitude. You will feel as they do. You will
gei in touch with f9e11ng creative. Qu1°tly reflect on
this experience for a moment:

What we have JUSt experienced is called positive pro-
jeltion. We have seen an image of what we would like to be
and have prgjected ourselves into that image. This is a
technique thét can Pelp us be11eve more strong]y in our
capab1l1t1es of be1ng a creative person. The moments you
assumed your envisioned person's creat1ve attributes were,
moments you were yourself a creative being: Try this pro-
jection once in a while and you will feel added confidence

in creative power:
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Have you ever felt that creat1ve mood JUS1 hit you, and
"BOOMI" == someth1ng fantastic is born? Freat1v1ty defi-
nitéiy has its moments -- and 1 believe these are u5ually
spontaneous: It is pretty difficult to assign -a time or
place ro creativity: VYet, I have found I can push myself
-- or better, stimuiate myself -- into a state of being
creative. How? Well, I set the mood and assume a feeling
of creative power and freédon. You can do this also. Here
is what 1 do. ’

First, I sat aside time .to be by myself. It has been
shown that creative people spend time alone. Solitude
often promotes creativity: Given enough t1me, penple have
the chance to really exp1ore ektehd, édépf invent; extra-
polate, and create. Hurrying causes us to call upon the

"sasiest way" that is not new, probably not effective,
probably,boring and mundane, and definitely not creative:

Space is another factor I feel is important in setting
the mood for creation. A feeling of being cramped is hgt

conducive to the creative process: A space to create is

important. Des1gnat1ng a r00m, closet; attic, or area for
creat1ng promotes this attribute. For example i HaVe an
attic -- my creat1ve storage space. 1 feel free to fill
this space w1th anything I need to be creative. Myrliving
room is without furniture. This gives me the freedom to
create movement, dance, meditate, lay out patterns; congest
with projects, etc. We all need space to create ih, §E2re

creat1ons keep tools of creat1on and to d1splay creations.

Th1nk about your own sett1ngs, whether it be home, institu-

t1on, school or commun1ty agency, and open- m1ndedly explore

how you can set aside spare for creativity.

Have you ever had_the urge to create something -- but
have been frustrated‘iﬁfthe effort for lack of materials;

-equipment, etc.? I have. For example; when 1 travel I

\
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cannot- carry a great deal of things, and inevitably I would

“feel like drawing or sewing and would not have the things

to do it with.
I have learned that creativity necessitates the oppor-

" tunity to create and that ! can take some precautions to

ensure that I have the opportuhity. I rarely gq anywhere
withoiit scissors, tape, magic markers, a noté pad and a few

_ colors or paints. Why? Because when the mocc strikes to

create -- I am ready. I can create a drawing, a model
“of , . .?; a pattern for . . .?, a grant, a card, a letter,

an értfcié, or at least record a4 fabulous idea to develop
fuiiy later. When at Home, I expand my creative opportUni%
ties by having lots of creative materials available to me.
I collect junk; scrapsy wood, old clothes, magazines,
costumes, paint, crayons, paper,; cardboard; bags, tubes,
foil, string, yarn, buttdnsj glue; paste; éljfﬁéF, ribbons,
braid, etc. I know that I have the power to combine,
alter, change, rearrangal and create whenever the feeling
strikes. ‘This helps me believé in fy créativé power.

your staff or spouse or child does that is different,
risky, and cregtive in nature. Honor it and jnake it impor-
tant. You will $86 others bé§in to emulate creative behav-
jor .when it is truly valued and rewarded. [ beJieve it an
honor when people say of me, "Wow, you are creative." Now
it is your turn to tell yourself this and remind others of
their creativity.

A}

< 1;?2;
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Freedom from Pride

"Pride" brings to mind images that are both good and
bad. Pride-in my life pushes me to do the best I can, yet:
it also limits.me: The pride that limits us from being
reative is the righteous pride of self: "R, what will
the hbighboré think?" “ﬁh, 1 might ?aii, or be Eyrned
down." You will get the picture when you reflect om those
frustrating times of over-pridefulness. Going along with
bbigg with sameness and security, wishing you would have
done . . .? All of these feelings reflett the limits: of
salf-pride. 1 have learned that the worst thing most of us
fear is death, and the second worst is being rejected: I
have found out that death is unpredictable and that being
said “no" to does not kill me: Taking risks to be crea-
bive, -then; is "no sweat;" as we woild say in. California.
The morg we try this theory out, the more we will believe

sit.

w§¢can practice freedom from pride. [ used to be a
shy, quiet and fearful person. People cannnt believe this;
but it is true. I got into performing; dance; drama; art;
theater, puppetry, competitive sports, Ehd i-Qéiné& the
cohfideﬁte in myself to be ahle to let ibqgé, make a fool
of myself and to be creative. 1 know now that no matter
what 1o, 1 will survive and I will still feel good about
myself. It is only when I do not act on-my impulses and
reative drive; that I feel disappointed and un-prideful of =

© my actions. 1 am gleeful to be called crazy and cré;tivé;
I have a héalthy pride in this. You can too.-

i -
T
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Escape from Habit

01d habits and routines keep us in a holding pattern
that prevents uys From seeing creative alternativas. The
tried and true old ways do not aiWayé work witﬂ épéciéi in=
dividuai@, So we must ieavé our habits Béhind and escape
into a more creative world. | have learned some strategies
that make new ideas pop into my head -- and I would like to
share them.

1. Brainstorming. Alone or in & group ‘just let your
ideas and work associations flow related to the topic.
kécord each word =< mé?ing no véiue judgment and *1imiting.
comments. ~ Just get the broadest Variety of phrhééé and
words down as quickly as you can. For instance, if you are

“planning as part of your ieisure e&ycation program a compo-

nent on self-confidence, your group might brainstorm these

ideas:
Pride ~ Voice Drama
Body Awareness Posture Role-playing
Grooming Cues _ - Positive experiences
Expression Reinforcements

fut of these brainstormed ideas; you then begin ﬁg)eiimi—

nate, combine; expand, sequence -and alter the concepts:
Eventually your leisure education §élf-édﬁfiaéﬁéé component
will be born out of the creative free flow of ideasw

2. Creating from Poverty. The old saying, "necessity
is the mother of invention", is true. When faced with a

“lack of" most people come up with something new to fill
the gap. Blankets were the only play aquipment I had to
use when I- first began a recreation program for thirty
deaf-blind children. Well, 1 would say that 4s pratty
impoverished conditions.  That blanket necame a magic
carpet; a swing; a cape, a puppet stage, a soft bat, a
secret tent, a béFééhdfé, a tug of rope line, a thousand

13;
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things. Yes, creating from poverty gets you out of old
habits. Take one object -- anything in your house or
classcoom -- and challenge yourself to create a new game or
éttivity with it. Kids iiké to do this too; in %act, they
do it juite naturally,

3. Creating from Wealth. 1 have found that having

“more thén enough" also anhances the chances of being crea-

riye: Scrounging is a good way .to create wealthy environ-
monts: I take a van and cruise around the backs of shops
ind small industries collscting boxes, stiffings, plastic,
wood, foam, cloth, matérial, wira, sticks, old things ‘of

T all kinds. My attic is a creative wealth of stuff; Handle

it, add things o things, and manipulate things. For
ning pong balls, socks and cardboard; I saw the jaws of a
dragon come alive in the slit of the toilet cover. Folded
cardboard was inserted into the circle of the .cover; ping
pong halls split in half added eyes, the sock covered my
arm and became the neck. Five minutes, and up popped a

4. Adaptation. Change something, everi just a little,
and we have created something new: e adapt to make things
more effective, accessible; stimulating and fun. How do
you adapt? Just think "¢ inge" and apply it to the follow-
ing elements of your teaching or parenting:

. the sétting
stimulus or pre-conditions of agtivity

equipment

B - »
. time/day

transitions

methods of communication
pace/spoed ]

(fo) — (. O 0T ol
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h. sequence

i. motivation

j. rewards

k. post conditions

1. the activity itself
A1 of these factors or jusc a few of them can be changed
and adaptéd. Then ycu HéVé got Ssomething new, éoﬁething
betfér.

I will show how I adaotEd %inger paintidg tec be a more
positive experience for deaf-blind children. The activity
itself seemed appropriate for these young childrer. It is
something normal children do; .it provides sencory stimu-
lation and helps to deévelop gross motor and Fine motor .
skills. Yet, to me as a young cﬁiié, tﬁé piéééuré cf soe-
ing the beautiful colors mix araynd was my main motivation.
These children would not be motivated “by the cold; bad
smelling, bad tasting paints'they could not see.

" Adapt: Setting: Indoors -- outdoors
Equipment: Paint -- food: peanut butter, pud-
.. ding; jello, jelly,
corn meal
Paper =- plastic
.- Post=Conditions: [lean=ip == watér play with
T . outside hose
The kids Tiked it. They painted, tasted and smelled it,
and had 2 gleeful time showering off in the sprinklers.
use of adding on or 2xtending an activity to create a new
one: The name came to me as I remembered myself faced with
a child I could not interest in anything, sﬁ I put him on
my back in a backpack for kids; like adding another caboose
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to the train. The child benefitted from- (a) my daily ac-
tivity, (b) my warmth, (c) new perspectives, i:e:, sitting
up and being mobile compared to lying on a mat, and (d) new
things to perceive and be stimalated by: I just extended
to him these experiences by piggy-backing.

Looking at the activity of finger painting with food,
my mind piggy-backed into seeing creativé cookary. [ asked
myself ‘how could I extend and &dd on to the child's pre-
sently learned activity in order to give him a valuable
lifelong leisure skill that would be age and ability appro-
priate. 1 searched for something that could be cooked,
baked or prepared using basic motor sk‘iilé such as gréb:
bing, pouring, squashing, mixing and stirring. I also
looked at-the th’i'ngs’ ‘that were 'p’rep’a’red primariiy with bare
hands. No-bake cookies: were my first idea and [ pjggy-
backed from that idea as bread baking and bread dough
scalpture came to mind: The kids and 1 progressed from
mak.ng no-bake cookies out of peanut butter, honey, and
milk powder rolled in wheat germ, to biscuit mix rolls to
f-éiéé'd Bréad to bread dE)Ugh §cuiptures’ that we p'rese'rved
with shellac. You can even 'p’iggy—'back from a simpie activ
ity to an adult lifelong hobby.

6. Choicing, Orderisg or Re-Ordering. Ever been just
stumped? Faced with a situation; most prople believe that

“there are only two answers: A or B. The fact is there are

é\Wéyé at least five possibilities and usually unlimjted
aNernatives to any situation. If you open yourself up to
t::\antential of choices and the ordering or re-ordering of
them, §"ou will come up with some creative alternatives.
!;'or any giVén §1:tu'at1:0n remember you can answer it by
choosing A; B; A and B; neither A nor B; !A and !B; B then
A, etc

13;
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7. Renaming. Adding an adjective or verb to the idea
or activity you are trying to recreate helps get the crea-
tivity flowing. Try a renaming exercise with me related to
a social dance class:

RENAMING_EXPERIENCE
SOCIAL DANCE CLASS

Adjective or Verb List New Idea That Comes to Mind

1. Modern Disco

2. 01d . ! Ballroom Dance

3. Formal _ Sweetheart Prom. ]

4. Structure Lessons and instructor format
5. Unstructure Drop-in boogy time

6. Adapt Wheelchdair disco

7. Foreign Folk dance

8. American Square dance
_9: OQutside Moonlight lawn dance

10. Inside - Gym sock-hep

11. Remember Videotape, pictures

12. Combine ° * Dinner/Dance , :

13. Separate Teach social etiquette, dress-

ing party planning and danc-
ing separately

14; Simplify Aerobic dance in scated posi-
tion, ron-locomotor move-

, ) "ments

15. Complicate Take a trip to another city to

o go dancing o

16. Spectate Watch a dance perforinunce

17. Add on Roller skate disco

18. Take away Expressive dance; no music

8. Getting Out of Town:. Breaking old habits can be
enhanced to looking at situations from new perspectives.
When [ feel empty of creative ideas; 1 try various ap-

proaches to "getting out of town." Théy are:

Conferences /workshops

2l

Travel

e Talking to other people a little less invslved
in the situation
Searching through the library
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o Meditation -- mind travel to new Subconscious
worlds
e Taking a break -- just putting it down for a
while often renews my energy for creating
something .

Constructive Discontent

People that are always satisfied with the same old
thing; status quo; just plain "seagull” existence; never
make waves and are not generally creative. Looking at life
with an attitude of "how can 1 make it better” i§ what is
Céiiéd COngtrUCtivé discontent. All of the aspects of an

activity listed under the section on adaptation can be
changed for the betteT when looked at with construcgive
discontent: Creative people make a few waves and search
for new and better ways of doing things.

Wholeness

Finally; creative people have a wholén@ss abuit them.
They successfully balance thinking and feeling, moving and
quietness, taking and giving, right and left brain activity
Z= they have a sense of centeredness. For you to be a
creative person you must find new and energizing input Just
for you. New places; people and.activities that give you
joy and stimalation are vital ingredients to your whole-
ness. Work-a-holics have no time to create. Developing
wholeness will reinforce the other créative characteristics
of belief in your creativity, freedom from pride, escape
from habit, constructive discontent.

List of References

Koberg, D. and Bagnall, J. Universal Traveler: A Soft
Systems Guide to Creativity. Los ATtos, CA: W.
Kaufman, Inc., One First Street, 94022 (undated).

13




O

ERIC

Aruitoxt provided by Eic:

Chapter 11

_ATTRIBUTION THEORY IN
THERAPEUTIC RECREATION

Alison Voight*

_Latroduction

In a general sense; the purpose of all human  service
delivery systems; including the field of recreation; is to
facilitate human happiness and strive to improve the qual-
ity of 1ife (Edginton, et al.,’1980). This is also partic-
ularly true for those professionals in recreation workihg

with disabled populations:

their clients Wncapabié of experiencing fulfilling l12isure
activities. Whether these barriers be éenvironmental, eco-
nomical, psychological, sociological, or physical; the ser-

potential (Kraus, 1978; Ginn and Petérson; 1978).
In using recreation and leisure activities as a means
of attaining the goal of human happiness and satisfaction,

* Ms: Alison Voight, formerly Director of Recreation for
Psychiatry at the University of Kentucky Medical Center
in Lexington, KY, is currently & doctoral studént and

graduate teaching fellow in the Department of Recreation
and Park Management, University of Oregon.
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T .
the lnogt critical barriers recreationists will encounter
with clients ,are social and psychological in nature.
Regardiess of the setting, population, or disability with
which: they are working; recreationists must aid the client

in overcoming psychological probltems or detrimental atti-

tudes he may, have about himself and/or others. For &x=

ample, an individual confined to a wheelchair may be able
to participate in a great many activities depending upon
his attitude and willingness to try, as well as the support
he receives from others. , On the‘btﬁék hand; a person who
has no physicai limitations may, because of féalings of
extreme inadequacy; apprehension or incompeterce; be very
unwilling to participate in any kind of activity whatso-
ever: So while technical or physical difficulties can at

times be lessened; overcoming socio-psychological re-
professionals working with special populations. Therefore,
the primary task of recreationists is to improve clients'
psychological and social well-being (Iso-Ahola, 1980).

Attribution Theory

Before recreationists can attempt to improve a client's
psychological and social well-being; they must first have a
sound understanding of how that client is oriented; both

socially and psychologically. _1In other words, how does
that client perceive himself and his behavior, and how does
he think others perceive him? Does the client feel that
other factors (i.e., chance, luck, etc.) or other persons
are responsible for his behavior and consequential suc-
cesses or failures in 1ife? This conceptual analysis of

out the way they do, and how we, as individuals, may have

14;
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influencad thasé events -- is defined as attribution theory
(Dixon, 1979). ,

Attribution theory attempts to explain the natural in-
tions are made. It deals with the principles of assigning
causality of behavior to the gualities of a client (dispo-
sitional Hﬁtributi'on), to the §1:t'u'ét,io'néi factors (thirbh-
mental atgribution), and with thé implicatTons of these
attributions for one's future behavior" (Iso-Ahola, 1988).

An individual who is dispositionally attributed per-
ceives her behavior to be under her own control; which re-
flects har abilities, competencies; and efforts. An indi-
vidual who is environmentally or Situationally attributed,
feels that she lacks personal control ovér thé avents.in
her 1ife, and that they are a result of factors or forces
outside herself.
~ Herein lies the challenge to recreationists dealing
with special populations: That is, they muast strive to
develop positive dispositional attributions in their clis
ents. In other words, thay must provide recreational op-
portunities that will enable the client to fesl good about
himself, and instill feelings that his success in an activ-
ity was due to his abilities and efforts, and not to out-
side factors such as Tuck (Dixon; 1979). Consequently, a
client is in a more desirable state when he is positively
dispositionally attributed as opposed to being in a depen-
dent, situationally attributed one.

Attribution Therapy for Special Populations

irrespective of the type of popuiétjbn recreationists
are working with; they must begin to develop programs and
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psycholog1cal or1entat1on or attributions of their c]1-

ents, but prov1de recreat1ona] and leisure activities that
will help to improve them as well. Merely providing a
chezklist of activities that clients mar crwose from is in-
sufficient toward easing illness and disability and improv-
ing the qual1ty of a client's life. Many recreationists
are working in institutional or h1ghly strictured sett1ngs
where the client is USually in a dependent state and the
focus of recreat1on is therapy and rehabilitation (Gunn and
Peterson, 1978). It is at this point, where the client may
have Tow self-esteem and lack feelings of being in control;
that recreational activities can have an extreme]x benefi-
c1al and therapeut1c effect. But only if the activities
programmed are aimed at 1mprov1ng certain d1sp051t10nal or
situational attributions relevant to a particular client's
status. For instance; an individual who is depressed may
benefit more from being by herselif and engaged in an activ-
1ty that she is part1cular1y >k111ed or Succéssful at, than
by h°1ng asked to participate in a card game or another
similar type of social act1v1ty. Or the oppos1te may be
true. Frequently, a person who is depressed may need to be
socially involved with others in order to gain back feel-
ings of security and self-esteem; rather than being alone:

In either case; it becomes clear that recreat1on1sts cannot
just indiscriminately program recreat1onT activities for
whatever popu]at1on they may be working w1th hop1ng that
the client will Somehow 1mprove. As profess1onals recrea-
tionists should have a clear understandlng of why they are
doing what they're doing. Seppo E. Iso-Ahola states sev-
eral primary concerns relative to recreationists and spe-

cial populations:

1
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The most critical challenge to the therapist is a
client who views the world as uncontrollable and
infers personal nelplessness to do most anything.
It is in this process of 49ncreasing the client's
perceived control and avoiding a feeling helpless-
ness that recreation activities are used as a

treatment modality. Participation in leisure ac-
tivities is therapeutic to the extent that it en-
ables a person, to make attributions of leisure be-
havior. to. perdonal capabilities . . . . It is then
clear that simRly providing recreation_services to

special populadNgns is psychologically insuffi-
cient, What _ismeéded is attribution. therapy

aimea at conquering helplessness and improving
self-concept (Iso-Ahola; 1980).

Programming Based on Attnribution Theory

The recréationist, at this point; =ay feel somewhat
overwhelmed with the concept of prog- mming activities
based on attribution theory. However, .ie needn't be a
psychologiet or psychiatrist to understand the hasic impli-
cations this theory holds for programming recreation for
special ‘populations. When the recreationist has conceptu-
alized its poteértialities; sh& can begin the process -of
developing a program particularly suited to her setting and
clientele: ‘

The first step the recreationist must keep in mind is
the expected behavioral outcomes fhe‘ci{éht)iz to experi-
ence via recreational activities: These iﬁgiudé physical,

‘psychological, and social outcomes (Edginton, et al.,

1980). But most clients in hospitalized or structured sef-
tings today have reduced periods of stay (Bloam; 1979).
They may -range from two weeks to two months or more; de-
pending on the nature of the illnes. As & conséquence, the
recreationist may feel she has little time to accomplish
anything of value in tergs of goals and objectives and be-

havioral outcomes. This presents an even greater neéd for

14;
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determ1n1ng a cl1ent s causal attributions as so0n as he or
she has beén admitted. 5

The ‘second step in programming should be establishing
the resourées and recreational activities that one has
available: 1In other words; set up a program of activity
areas that the client will be WOrking from. Several areas
might include physical activities, arts and crafts, and
cuitUréi avents. .

The third step is to combine the first two mentioned
above, establ1sh1ng behavioral outcomes and act1v1ty areas,
and then develop an 1nsfrumenf that will help assess the
causal attributions of the client. Thase steps will aid in
determ1n1ng what w1l] be the most effective type of recrea-

tional programn1ng to 1mplement It is the author's con-
téhtion that asking quest1ons regarding how clients fee]

ibout certain recreational activities rather tharn simply
what they like, will. be a starting point for determining
their causal attributions. The questions asked should re-
flect certain expected behavioral ou.comes and objectives
spec1f1ca11y designed by the recreationist for her particu-
lar populat1on of cl1ents.

F1gure 1 (see Appendix) is an example of an ACtivity
Assessment Inventory, designed by the author for use in a
psych1arr1c facility. The activity categor1es are based on
five actual program areas used in a therapeut1c recreation
department for an acute 1npat1ent psych1atr1c setting: The
client is to des1gnate with a check mark the category(s)
that most accurately reflects his feel1ngs about tQQNQpar—
t1cu1ar quest10n. The reader w1l1 notice that in addition
help determ1ne caiusal Aattributions,; there is an area for
the client and the recreationist to establ1sh long- and

145
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wom*wmnowémiws ro%ﬂ@r,forthedumfmn of the

client's involvement in the .recreation program.
\
\

Advantages of Attribution Therapy-Based Programm1ng

. Asking questions about how clients feel regarding dif-
ferent racreational activities allows the recreat1on1sr an

0pportun1ty to beg1n her treatment plan as soon as the
questionnaire has been completed. In this resbect the
treatment can be des1gned to meet the needs of the client;

rather than hav1ng tle cl1ent rry to fit whatever ex1sf1ng

In addition to’ a more _rapid assessment of a client's
attributions,; this type of approach provides the opportun-
ity for the recreationist and the client to work together
toward ach1ev1ng common goa]s and obJect1ves through rec-
reational act1v1t1es. The client 1s be1ng programmed w1fh
not %or. He knows what is expected of h1m and what he has
agreed to work on. This not only increases the client's
perception of control over his environment; but because he
has input into his treatment plan he is more Tikely to be
cooperat1ve and willing to try; and sense a greater degree
of freedom (Neul1nger, 1981) This in turn should help
facilitate a more rap1d recovery toward 1ndependenf leisure
funct1on1ng.

The most important aspect of the Activity Assessment
Inventory is the fact that it asks questions to determine
causal at*r1but1ons of recreat1onal behav1or based on the
actua] act1v1t1es available at a part1gular fac1l1ty.
There 1s no pownt in. d1str1but1ng a hundred-item checklist
‘of desired recreational activities to clients if the major-
ity are not available to them: The recreationist can rea-

Tistically beg1n her treatment based on fhe resources she

\
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has immediately available. Treatment becomes more manage-

abl% and productive when one knows what she *has to work

with.
. A t

‘Disadvantages- of Attribution Therapy-Based Programming

ﬁHEh us1ng the Act1v1ty Assessment ihVéﬁtdry, or a
s1m.1ar means of assessing causal attr1but1ons of cl1ents
ble: [f the client; for whatever reason; is untrusting or
fearful of disclosing personal feelings about himself; the
recreationist will not receive a representative view of how
that client is d1spos1t1onally attributed. %his in turn
will |nterfere w{th a product1ve rehab1l1trt1ve process.'

Another d1sadvantage is that assess1ng attributions
based on recreational activities available in one's setting
may prov1de too.limited a spectrum. The client is fa1rly
by the recreat1on1st s program areas.

F1nally, there is still much résearch needed to dis-
cover how recreational activities, and under what condi-
tioss, can best improve causal attributions of clients
(Iso-Ahola; 1980). In addition, recreationists need to
gain a @Féater knowledge of attribution Eﬁéé?ii and its
implications and potentialities of programming for. all

special populations in a variety of recreation settings.

Sumnary

Recreationists todey must face the realization that
merely prov1d1ng\a ssléction of récreational activities to
spec1a1 populat1¢ns is 1nsuff1c1ent toward atta1n1ng the
goal of.the field of recreation and leisure services. The

147
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most cr1t1cal barriers recreationists encounter in attempt-
ing to achieve this go&l -~ the 1ncreaSeHL’sat1sfact1on,
independent leisure functioning; and the improvement of the
quality of human life -- are social and psychological bar-
riers. It is the brimary pUrpoSe of recreationists Working
with disabled populations not just to prov1de recreat1onal
act1v1t1es but to. prov1de recreéational act1v1t1es and

experiences aimed at improving a client's socio- psycho-

logical well-baing. Before recreationists can attempt this- N

challenge, they must have a clear understanding of how th
client is psychologically “oriented -- or put another way,
causally attributed. The causal attributions ma1nta1ned by
cl1ents, whether they be d1spos1t1onal or s1tuat1onal w1ll

determine not only how they will receive and benefit ftrom

certain recreational activities, but also provide a start-
ing point for programming plans in the process of rehabili-

tation.

Appendix

Fig. l1--Activity Assessmen At Inventory ]

Directions: The follow1ng quest1ons are asked to bet-
ter understand, not only wt1ch recreational activities you
enjoy, but how you feel “while participating in them: Each
letter represents a category of recreational activities
available at this facility.  Please place a check next to
the letter that best describes your fee11ngs. You may
choose fiore than one category or write in someth1ng that is

not listed.

A. Arts and Crafts B. Cultural
Decoupage Plays . ..
Holiday Cecorations Art Exh1b1ts c
Mobiles Musical Concerts

143
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‘A. Arts and Crafts (cont.) R. Cultural (COnt.)_

Pa1nt1ng, ﬁraw1ng, ~ Sing-a-langs
Coloring S
Tile ash trays D: Indoor Games
Reed basket weaving - -
Woodworking (table size %ingo
objects) CLards o
Copnor Tnoling . Table games (“Sorry",; Mono-
Leather work {small poly; Aggravation; Scrab
objects) -ble) .
77777777777 Pool  °°
. Physical Activities Tournaments
Waiks F. Individual Games
Jogglng ~ _
Punch1ng Rag Reading
Bicycle Riding Sewing
Yoga/Exercises Gardening
Kick Ball. , Cooking
Volleyball -
Lifting Weights H. Other N
Basketball ) ) o
Swimming (summer only) Any activity not listed
G. None

1. Which of the fol]0w1ng activities makes you feel com-

fortable and in control?
A.__B.__C.__D.__ E._ _Fi__ Gi__ . aother__

2. Which of the following activities do you feel parf1cu-
larly skilled in? > ,
Ai___B.__€.__Di__ E.__F.__ G.___ H. other___

3. Which of the following activities makes you feel confi-
dent and self-assured:

Ai-—B. C.—D..— E.. - F.  :G.— - H. other —

4. Which of"theifqllow1ng activities do you enjoy doing
with other people?
A. B. C. ___D. E. F. G. H. other
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5. Which of the follow1ng activities do you prefer to do
along? 3

A. Bi__ Ci_ D E. F.___G. H. other .

6. Which of_the follow1ng act1v1t1es makes you feel uneaSy
or uncomfortab]e7

—- C. D. * E. F. G: H. other

7. Nh1ch of the follow1ng activities makes you feel bored?
A. B: C. _D.—_ E. F. G. H. other

8. Which of the following activities really, makes you feel
excited and happyv? - .
A: B C._—D. E. F. G: H. other___

9. wh1ch of the follow1ng act1v1t1es do you like to parti-

Arfmf B. . C. D. E. __F: 6. H. other

10:¥hich of the follow1ng activities have you never tried
because of the fear that you would do poorly in them?

A. B. C. D. E._ _F.__ G. H. other_

11. Short Term Objective
Pian:

Daté Patient Signature
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12. tong Term Objective

Date _____ Ppatient Signature
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Chapter 12

INSTRUCTION IN INTERPERSONAL RELATIONSHIP
SKILLS: AN EVALUATIVE RESEARCH STUDY

v
~Robin Kunstler*
David R. Austin **

Introduction

Interpersonal relationship*skills are today considered
an essential competency for therapeutic recreation person-
nel. A successful interpersonal relationship is based
on patience, understahding, Sensitivity, and commitment to
others, and is necessary for communication to exist between

therapeatic recreation specizlists and clients: According
to Brill (19,58), “the major initial task of human service
workers is to develop and maintain communication with their
clients.”

Therapeutic recreation i$ oné of the human Servicas, or
“helping professions", where the conditions of genuinaness,
empathy, and respect must exist between helper and helpee.
The higher the therapeutic recreation specialist's level of
skill in communication; +) : greater is his or her ability
to create these conditions; and to perform as a helping
* Robin Kuntsler is Assistant Professor and Coordinator of.

Therapeutic Recreation in the Division of Racréation and

Leisure Services at Fairleigh Nickinson University in New
Jersey.

**Or. NDaviac Austin is Associate Professor and coordinator
of Therapeutic Recreation in the Department of Recréation
and Park Administration at Indian& University:
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orofessional. These tdnditigﬁ§‘do not necessarily occur
automatically; but must he cultivated by the trained
helper.

Sensitivity training has been recommendad for recrea-
tion professionals, in order to develop self-awareness and
to improve iééaéﬁéﬁib and communication skills (Sthwérti,
1970): A training program for recreation leaders’in a re-
habilitation facility was effective in increasing trainees'
overall ability to communicate effectively within a helping
reiationship (Collingwood, 1972). The participants sug-
gested that training in communication skills be given at
the university level or as part of an agency inservice pro-
gram. It was felt that this training could increase the
potential of therapeutic recreation specialists to function
35 change agents. James (1975) has taken the position that
“human relations training . . . be given to all leaders who

deliver recreation services to the public" because there

has been 1little effort to provide recreators with the
counter in their work.

The importance of free and open communication between
subordinate and manager, in'bfdér to maintain a produgtiVe
and satisfying work atmosphéré, has been noted (Austin,
1977). A successful leader respects each individual's
sense of personal worth, reinforces confidence, and works
toward initiative and self-actualization (Sessoms and
StéVéhth; 1981); In therapeutic recreation; effective
leadership often appéars to correlate most highly with the
quality of interpersonal -relationships established between
staff members. and clients (Gunn and Peterson, 1978).

fine human relations training program for recreation
leadrrs received overwhelmingly positive evaluative data

and’ participants' reports. 'Desire for a more 1engthy

153
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training program was €xpressed by trainees. FEarning credir
through a univer: . for such training was suqggested (Smith
and Futch; 197g),

Field Supervisors Priority for Competency

In a study of thérdpehii& recreation personnel whe had
served as field supéryisors for_therzpeutic recreatinn Sti=
dents, the competency area; "Interpersonal Relartionship™,
defined as “supervisor maintains a relationship with the
student that is character}zed by sharing; caring, and emo-
tional support"; was rated the most needed of nine areas
For supervisors. The individual competency ranked third
most needed of sixty-nine competencies was "demonstrating
the ability to work closely with ‘another adult without
feeling threatened by their questions, criticisms, ideas,
or saggestions" (Kuhstiéﬁ, 1980). It is clear from this
review that the development of interpersonal relationship
skills is critical to §ucce§§( in the fulfillment of a-
variety of profes:ional roles: leader; student supervisor,
and manager. Altnough including this training as part of a
regular curricui. has been recommended, it has not been

recorted.

Methods

In an undergraduate therapeutic recreation curriculum
at a large mid-western university, junior-level majors in
therapeutic recreation enrolled in the course, “Techniques
in Therapeutic Recreation". The majority of the 104 <ub=
Jects were female, hetween 19 and 21 years of age: One=
third of this course was devoted to the teaching and learn-
ing of the interpersonal relationship skiils of attending;
clarifjing, reflecting, 9iving and receiving feedback,

15
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using s11ence re1nforc1ng, goa] settlng, eummérizing; and
non-verbal cowmun1cat1on. Student learning activities in--
cluded lecture-discussion on the he1p1ng relationship and

counseling behav1ors, and readings and selected interper-

sonal relations exercises from the book Counseling Strate~

gies and UbJeet4ves. These exercises 1nc1uded working

a]nne and in dyads to exper1ment with the skills of using
s11ence open1ng and terminating an interview, rpspond1ng
to arfect1ve and cogn1t1ve content us1ng reflecting and
summar1z1ng tpchn1ques, and c]ar1fy1ng and ref]ect1ng

. feelings. ThHe book was written for use by trainees frof a

variety of profess1ons, 1nc1ud1ng recreation spec1a11sts,
~ho were about to hegin their first contacts with clients
ina practhum field experience, or job settings (Hackney
and Corinier; 1979). Students in the class were alsp given
an opportunity to apply "these skills by tape recording an
jrterview with a person not enrolled in the class. These

tapes were later critiqued by a classmate:

The IRRS. To test the effecf1veness of this tra1n1ng
on four successive c]asses, from 1976-1979, H1pp19¢' Inter-

persona] Relationship: Rat1ng Scale (iRRS) was administered
nn a pre- and post- tpst basis: The IRRS j& brief; easily
uriderstood; and may be self- administered. It consists of
24 items or which the subject rates hlm/herse]f on a sca]e
of one {a negat1ve rating) to seven (the highest positive
rating). The following are exampies Gf these items: abil-
ity to listen to others in an understand1ng way, awareness
of the feelings of others; willingness to disciss his
fee11ngs and emotions w1th others; and tendency to seek
close persona] re1at1onqh1ps with others. Al though 0r1g-
inated for use in huiian relations 1ab0rafnr1es, the scale

appeared' to have promlse for app11cat1on in educa*1ona1,
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settings as well. It would appear that students undergoing

training in interpérsonal relations would experience signi-

ficant increases in their IRRS scores.

Results

A1 class members were administered the IRRS during the
first class session of the semester (the pré-test) and
again -following the unit of instruction on interpersonal
relationship skil15 (the post-test). A nonparametric test,
the Wilcoxon Sigred-Ranks Test, was employed on the data.
This test allowed comparison of distributions of the pre-
test and post-test scores of the student subjects.

Table 1 shows the percentage of subjects who increased
their scoras and the average number of points those scorés
increased for the four classes tested. For  ajl four
classes the results were significant at below the .0i

level,
TABLE 1
Percentage of Students Whose Scores Increased
and Average Number of Points Increased
Class Total # of. % of Subjects Average
Subjects in Class Whose Scores #_of Points
- _ Increased Increased
‘76 21 81% 9.9
77 23 74% 8.5
'78 32 81% 11.3
‘79 22 79% 13.1
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Table 2 Showé the results of an item analysis conducted
ofi the last two years of data. Two items were more fre-

queritly given low ratings {1, 2; or 3 on the 7-point

combined: These items were: No. 10: "reactions to con-
flicts and antagonism from others”, and No. 22: "level of
anger expression."

B§ cah be seer from Table 2; items 9; 12; and 23 re-
céivad a much smaller number of low ratings, than items
10 and‘22. Ai1 other items received 1685 than six low

ratinis.

TABLE 2
[tems Most Frequently Given Low Ratings

Item # of ﬁatings
Class of '78 Class of '79

No. 10 Reaction to conflict and ,
antagonism from others 20 14
No. 22 Level of anger expression 17 21
No. 9 Reaction to the opposing . i
opinions of others 10 4
No. 12 Willingness_to_discuss his
feelings and emotions with
others
No. 23 Clarity in expressing thoughts 2

N O

The resalts of this study lead the authors to conclude
that ciassroom training in interpersonal relationship
skills can have a significant impact on the self-ratings of
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,undergraduate therapeutic recreation majors, as measured on

a scale designed to measure skill level -in this area. It
was also found that stiidents perceived themselves lacking
anger and to respond to hostility from others.

Training 1in interpersonal skills 1is imperative for
therapeutic recreation specialists; and the need for this
training has been established. It is tﬁé fntéréctfon
betweeri the client/consumer and the specialist that trans-
forms an activity info an experience that is meaningful to,
and capable of producing change in, the participant: This

interpersonal relationship is the '"therapeutic" component
of recreatinn; and contributes much to the rationale and
philosophy underlying thérapeutic racreation services.
Training in these skills should be included in all thera-
peutic recreation carricula. Special attention chould be
paid to teaching students how t0 express and respond to
angry and hostile feelings. The effects of this training
should be tested and reported in order to further the
devaiopment of therapéutic rétréation éducétion and the
professioh. It is no iongér énough to réiy on inétinct;
quaiified instruction in now available and essential in the
preparation of students to fulfill their professionaf

roles.
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Chapter 13

AN ANALYSIS OF AN EASTER SEAL CAMP'S
PEPGEPTIONS OF ORGANIZATIONAL®
CHARACTERISTICS, ACCEPTANCE \

OF SELF, ACCEPTANCE OF
OTHERS AND CONFLICT
CHARACTERISTICS

Jeffrey Glick*

Organized Camping. Within the unbrella of leisure ser-

vice delivery systems, the organized camping movement has
proxlded opportun1t1es for human social interactions to be
guided in a controlled env1ronment (Feldman 1976) Yet,
the benefits that may accrue to an individual as a result
of social and environmental interactions within the organ-
ized camp setting has remained unsupported by research evi-
dence (Carlsor; 1975; Lowry, 1974; Redl, 1974; Wittekin,
1974.) The c:mping literature suggests that an individual
can arow in vepns of self-develonment, sense of belonging,
&vicational siill development fr1endsh1p formation; and
ap.:vcwat1on of nature (Carlson. ‘975 Rodney and Ford,

1¢°:),  Studies by Kre1ger (197U.. Johnson (1970), Duke

* @r, Jef‘regiéliqk lsm;n,Assj;tant ‘rofessor of Therapeu—
tic R3ci-ation in *he School. of K.2lth, Physical Educa-
tion -:- Racreati.. at the Univers. & of Northern Iowa.
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(1968), Davidson (1955), Reker (1959), and Barber (1957)
resulted in evidence that is contradictory as to the bene-
fits of the organized camping éxf)éﬁéﬁéé;

Of those stugies completed, much attention has been
focused on the benefits of the camping experience for the
service recipients (campers) with virtually no atténtion to
the effects of orgarized camping upon Staff members or the
carry-over from staff members to campers and vice versa.
the essential element in the achievement of a particular
camp's goals {Myers; 1980; Myers;™ 1978; Leaaley, 1976;
Doty, 1960). The importance of staff is su'™ - - bv the
concept tpat there must be an atmosphere -~ for

\t\:he s’t'aff members to functio'n’ effectiVe‘;,y;

It myst be recoonized that the imp:iem,
the camp objectives does depend ur - -
of the staff. and the ability oi the
often directly related. to the administrat.n ot
the camp and to the efficiency of the organtz ion
. (Rodney & Ford, 1971, p. 21).

If an organized camp can be characterized as being a

N e

laboratory for democratic practices with ideals of fréédbm,
équality and fellowship, then the adminiStrative avenies
which hacilitate participation, responsibiiity, account-
ability and decision-making must Le consistent with.demo-
cratic ideals (Boorman; 1941). Precisely how an organized
camp develops T¥ts administrative avenues and the effects
upon staff méTﬁgérS has yet to be reported in tf—1e réSéérCH
literature (Myers, 1976).

Organized Camping and Special Populations.  Organizéd

camping represents a leisure service delivery system in
which factors such as attitudinal and physical 3ccessi-

bility, equipment design, transportation and economics have

' 16;
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exist for people with disabilities.  Studies into the
effects nf camping programs with speciai popuiations nave
yielded  .ed results. Investigations by Sessoms; et al.
{1978), Glick (1978), and Holden (17639) revealed signifi-
cant positive personality changes in campers with disabili-
ties, whilé invastigations by McGuire (1976), Rappaport
(1974), Nibner and Dibner (1973), Lefebrve (1972), and
Herzog (1956) resulted in no or slightly negative changes
in personality and physical fitness variables.

A research trend has bequn to develop within organized
camping and special populations that places more attention
on camp sStaff. Studias by Sessome et al. (1978), Ross
(1971}, and Randolph (1956) have focuséd on the importanca
of pre-camp training and what is needed to prepare staff
members for a quality experience. Studies by Austin and
communication 5éﬁ£ééﬁ§\éﬁ§_éﬁﬁifbﬁé formations in relation-
ship to camper performance. These studies have bequn to

‘dress spacific areas of professional development in
. ich information is needad.

In recent years there has been an increasing de-

mand for specific information,; professional qui-

dance, and direct assistance to help personnel

initiate activities,; upgrade programs, answer
guestions and attack programs which creaté road-

blocks to progress in various aspects of “physical
education and recreational programs for handi-
capped children (BEH; 1969; p: 1).
to explore the development of skills and attitudes of indi-
viduals working, 1iving, and playing with peéoplé with disa-
bilitiss, : '
. .. We must know more than we now know about the
range of factors .that have influenced current
personnel preparation and employment practices,
the aeffects of recent training efforts and the

162
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essential performance characteristics for particu-
lar job tazks and service and training approaches
(Meyer, 1980, p. 117}

Statement of 2 Problem. The purpose of this study is

to investigate the perceptions of a summer residential camp
staff concerning organizational chiracteristics, acceptance
of self, acceptance of others, and conflict characteristics
as well as the relat1onsh1ps between the above mentioned
variables. More spec1f1cally, the foiiow1ng quest1ons were
addreéséd:
1. Does the staff perceptions of organizational
characteristics change from pre- to post-test-
ing p9r1ods?
change from pre-: to post fest1ng per1ods7
3. Does the staff member's acceptance of others
change from pre- to post-test1ng perlods?
4. Does the staff member's perception of conflict
characteristics change from pre- to post-test-
ing periods?
5. Are there relat1onsh1ps at the pre- “testing
per10d betNéén staff members’ percept1ons of
organizational characteristics climate, accep-
tance of self; acceptance of others and con-
flict characteristics?
6. Are there relationships a: the post-testing
period between staff members' perceptions of
organ1zat1onal character1st1cs c11mate, accep-
tance of self, acceptance of others, and con-

%iict characteristics?

165
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Method .

Subjgcts af45£udy; TNEth-SeVen first—year staff mem-
bers of Camp Daddy Allen:were subjects of this study during
the 1980 summer season: €amp Daddy Allen has been operated

focus of the program is to provide socio-recreational
opportunities for people with neuro-orthopedic disabilities
ranging in ages from six through eighty-five.

Data Collection. Data concerning the perceptions of

staff members (n=27) were collected on a pre- and post-iest
basis: During the pre-c2mp training period; tWwo sessions
were held to collect data. On the second day of pre-camp,

an introductory letter explaining anonymity and confident:-

ality as well as tw. “irch procédures was given to each
staff member. - indentification sheet and the
Berger Questionna- - 1en administered. The responses
were collected and - by the researcher. On the fifth

to administer the Profile of Organizational Characteristics
Form SLm and the Profile of Conflict Characteristics. Code
rumbers were retainad by Staff from the previous testing
and the completed questionnaires were collected by the
researcher.

“ Seven weeks after the pre-camp training period a post-
testing session was conduzted: An afternoon staff meeting

was convened as all three testing instruments were adminig-

tered and coded with the originél coding numher of the
staff member: '

Instrumentation. The instruménts used in this study of

organizéd summer residential camping as follows:

16 ;
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1. Prof1le of 0rgan1zat1onal Characteristics Form

SEM, which is a sixteen-item gquestionnaire

measuring six administrative processes: leader-
ship (3); communication (4), motivat.on ({3},

decision-making (2), goals {2), and cortral (2);
An eight-point Likaert rating scale was used to
indicate the typology of organizational climate.

A "1' or "2" indicdted an authoritarian climate
while a_"7" or "8" indicated a democratic cli-
mate. Two Subscales were featured in which an

jdeal and real perception of each variable was
obtained.

2. Berger Ouest1onna1reL wh]gh713 a f1fty four item
inventory measuring acceptance of self .and
nthers. A five-point Likert scale ranging from
“not true of myself" to "true of myself" .was
used. Thirty-six of the ii.ms werée Summated to
obtain an acceptance-of- self score: The higher
the total, the greater one's acceptance of self.
The remaining twenty-eight items; when summated,
reflected an accepfance of-others score. !

3. Profile of Conflict Characterlst1cs, wh1ch is a

fifteen-item Qiiestionnaire developed to ascer-
tain the nature and extent of conflict by Rensis
Likert. Each item was responded to on an eight-
point Likert scale: A "I" or "2" reflected an
organization that is resolving conflict in the
manner of an authoritarian organization, while.

"7 or "8" raflected an organization that is

resoiving conflict in a democratic manner:

Data Treatment. The following statistical procequres

were used in the analyses of the data: correlated t-tests,

Poarson i Jduct correlations, and multipie regression
analysi- 111 tests of significan.: were-conducted at the
p<a05 Tovel,

Summary of ?indihgg

Six research questinns were addressed in the anaiysis
of first-year Daddy Allen staff (n=27) perceptions of

163
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organi-ational characteristics, acceptance of self, accep-
tance of others, and conflict characterictics. As showh in
Tinies oand 2 (see Appendix), tha mean and standard devia-
“107 scores for both the real and fdéai ?rofiié of Organi-
ze “oal Characteristics (POOC) were calcidlated at pre- and
vostotest oerinds.  Significant differences were obtained
tween tteo ee3l ore- and post-perceptions fcr each of the
ritioe processes (Table 1), The change in the
et sicates that the organizational charact. cictics
“re it i ly perceived as those ~f a 1 ongultaLive organi-
i 1000 and at post-testing t-use of a k ~rid bhenevolent-
iytarian/consuitative organizotion:

Cinificart differences we  ubt.ined between the real
4T ol perceptions a7 arqanizational (taracteristics at
berh test periods /Tihoo 2). At both test periods, an
ideal crganiz:tvon as havisg a hyheid of roncultative/
democrat ¢ adninistratiog pUALesses e Dre%ékréd. ?hé
sieaiirzant differences hotwewn the real and ideal percep-
rions of Bach of the adninistrative processcs at hoth test
per’ s i< indicqtivé of & discrepancy between an organiza-
fional rlimate that is consultative (pre) and benevalent -
authoritarianjconsultative (post) and oné that should have
adrinistrative processes that are of a consultative-
democratic nature;

A% 1s shown in Tables 3 and 4 {see Appendix), no sig-
nificant differences were obtained befween the Staff mem-
bers ' méqé‘ Actéptance of Self (A0S) anc ceptance of
Others {(AUD) scores at both tast periods.

The mean A0S scores (145:926 and 146.963) ind mean AQO
scores  (110:741 and 109:000) are within the normativé
ranges as reported by Berqer (1952) for college students.

Sigrificant differences ware obf.ined in the staff

perceptions of conflict characteristics from pre- to post-

1¢
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test periods: As shown in Table 5 (see Appendix), conflict

Characteristics as percéivad by staff Kad changed from that

of a consultative organization (pre) to those of a hybrid

henavolent-aithoritarian/consaltative hfdahizatid& (pdét).
Moderate pre-test relationships were obtained bet ween

the staffs' perceptions of administrative processes, accep-

vance of se'f, acceptance of others and conf’ ~haracter-
ictics as sh-en in Table 6 (Sae Appendix): = -+ ise re-
gression an s revealed that 29.24 perce » vari-

sace ir conflict characteristics was explained by the var-
incé in administrative processes, acceptance of self, and
acceptance of others, which was not significant at the .05
level of signficance.

As Tables 7 and 8 (ses Appendix) indicate, strong post-
test relationships were obtained between the staff's per-
céptions of administrative processes; acceptance of self,
dcceptance of others and conflict characteristics. The
post-test Pearson product correlation matrix (Table 7)
contains more statistically si;ificant correlations than
the pre-test matrix (Table 6). A stepwise regression
analysis (Table 8) revealed that a significant total of
79.852 percent of the variance in conflict characteristics
can be explained by the cumulative effect of the eight
independent v¥fiables.

The real decision-making administrative process had the
highest correlation with conflict characteristics (:8362)
and was entered first:; 69.92 percent of the variance in the
perceptions of ~3nflict characteristics can be explained by

decision-making nprocesses.
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Discussion and Implications

The perceptions of first-year staff confirms that Camp
Daddy Allen was partially achieving a democratic-decentral=
ized camping environment: In four of the six administra-
tive processes, the organizational climate was perceived as
consultativé and did not show a meaningful change from pre-
to post-test periodé. Within thé communication and deci-
sion processes, a change was perceived as the camp was
thought to move from a consultative climate to that of 4
benevolent-authoritarian climate. Part of this change may .
be accounted for by the influence of staff hurnout/fatigue
by the ond of camp. An altérnative explanation which
sioports the theories of Boorman (164:% i§ that staff aid
no: have sufficient skill proficiency u t e areas of
dééiéibn—making and communication to HCC?Dt the responsi-
bilities and demands of democratic living:

This explanation is further supported by the ideal
Staff pércbptioné of a démocrétic camp ohgéniZétionéi tii-
mate. The researcher proposes that the abilities, skills,
and readiness of first-year stdff were not developed to

realize the ideal perceptions. Many of the staff typify
individuals who have not had the opportunity to develop
democratic 1iving skills in their families and educational
institutions at primary, secondary, and higher educational
levels. When faced with decentralized camp 1living; the
_onseguences of indfvidUai énd cdmmunity rééponéibiiity
then clash with lifestyles and preferences that have not
hzd to take into account risk management; accountability
and group decision-making.

The profiling of conflict characteristics further

explores the dynamics operating in the camp environment.

The significant change perceivEd by staff in terms of
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conflict suggests that there were unresolved differences
among staft. The ways in which Daddy Allen staff parceivad
thoir handling of intsrparsonal and situational conflict
are indicative of orgamizations not utiiézinq human re
snprces to tne utmost (Qérﬁﬁpy and ﬁiancgard, 1977; Likert
arnid Liﬁprt, 1975). One expianation for the béﬁééivéd
rhdnge; is that tie period of pre-camp emphasized Cuope, a-
tive efforts of the staff to learn skills, know and trust
one another, and prepare camp for opening. If conflict
ecistod; it was minimal aé thé staff directad their initial
offorts toward the éntitipétion of the summer season. ﬁy
' . end of the sumner eriough time and interaction had
elapsed so that differences hetween people were know: and
heing dealt with. The manner in which conflict was dealt
with is subject tao further inquiry.

Varied Staff Views: As the study variables were exam-

ined, the lack of relationships between staff perceprions
sngqgest. that a mixture of apprehension, unrealistic pret—
tations; lack of knoWiedgﬁ, and a lack of realistic encoun-
ters were opﬁratfhg during pre-camp training. Ry the pnéi—
t&st pariod, the strength of the relationships between ad-
minigtrative processes qﬂd 1) acceptance of others, and
2) confiict characterist %s provides evidence to support
tne 1mportance of camp administration held by Rodney and
Fora (1971) and Bnorman (1941). In pérticuiér, the deci-
sion-making processes had the strongest relationship to
conflict characteristics. The decentralized programming
thrust at NDaddy Allen whereby starf had the opportunity to
share with camners day-to-day decision opportunities; es-

tablish nroaqzn aoals, and participate in camp qovernance

rhrough councits and statf coomittees probably induced the
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opportunities in which staff's skills were not adequate ton

@« - oo - — , P
meet the responsibilities. Whan conflict arises and is not
used constructively, there is a decrease in the ability of

a qroup to meet its goals (Gibb and Gibh, 1978; Johnson and

Johnson, 1975): Thus  rae oot icatinonsg of a4 camp stiff not
baing able to resolve conflict would lead to . i.55ening of
goal atrainment, which mignt affect campers - well.
Sammary

The necessity for ohﬁafninq furtter informétion hout
the development »f quality edicational and training pro-
grams for human service professionals i5 known (Meyers,
1980).  The data in this study suggests that there are
savaral skill areas upon which pre-professional preparation
programs can focus. Eirét, a focusing upon the awareness
and attitude deVeiopment necessary for déhocratfc iiv]ng
and respOnsibiiities. éeCOndiy, the dévéiopmént nt cur-
ricula that focus on the decision-making and communication
skill areas: Las*ly, the development of curricula oppor-
tunities that enable people to practice and develop skills
in preveation of conflict and/or the creative resolution of
conflict.

Within the limitations of this study, ths following
conclusions were ﬁéééﬁé&:

L. The organized summer residential camp for

prople with disabilities facilitates the growth
and dtevelopment of staff as evidenced by the

normative staff perceptions of self-acceptance
and acceptarce of others.

2. The camp administrative processes infliénce tha
cohesiveness of staff as a fonction of resolv-

ing conflict. It has been indicated that a

staff that develops and uses participarive

be able to use conflict positively:

17y
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3. Staff members must develop skills of democratic  *
living as evidenced by the discrepancy between
ideal and real perceptions of camp organiza-
tion.

Recommendations for Research

Replication studies should be conducted at a variety of
camps to provide information as to patterns of camp admin-
istration, A follow-up testing period should be included
to neutrali. the influence of fatigué and end-of-camp
feelings. ONthér studies shaild concentrate on the develop-
et of a taxonomy to be used in comparison studies of
organizational development and administrative practices.
Further studies should focus on developing criteria for
staff effectiveness, which could then be related to percep-
tions of organizational climate, conflict characteristics

and camper sati-faction and skill deVe]opment.

-y .
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TABLE 3
o Yerleptions of Agcentaer af Self (ADY)
Peric. 27)

std N tevel of
Err vilue siqnificance
e 3.259 .63 NS
Dy 7.593

TABLE &
Tacker L Porteptton, g [ann)

1t Pre- and Post-Tes:

5td St Level 6f_ .

Lrr vValue Significance
Pre AU 1.0 1.01 NS
Poqt AN 1.597

TABLE =

T-Test of Mean Differences in Profile of Conflic. Characteristics,

(POCCY from Pre- to Post-Test Periad (n : 27)

__PRE ‘ Tatal

oLoLLIniIl e Value

. 5t Std value  clolie
Mein Err Dev

Total POCC

(15 frems) 7 10.543  75.593  2.652 13,773 -5.84 .001
Itei 1 12207 4,370 .53 P71
ltem 2 LS 3.667 .329 1.710
Item 3 11zl 5.1 .785 L
TEen 3 B 6.t .200 1.935
ftem * 974 5.037 .109 1.605
Itom 2 792 1.953 1,255
ltes 7 1ol 5,370 1,979
Irem 797 1,926 i.138

259 1.315 1,498
P 10 1.465  4.770 274 1.419
i 156 ©.51 216 1.2e
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orm 1,300 1.300
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Ttem ! 634 5.133
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Summary of the Stepwise Regression Analysis of Staff Members'
Perceived Conflict.Characteristics on Administrative
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Acceptance of Others (A00) dt Post-Teésting
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Sroc D qred dars of seriatyinog beisure Nifestyle dg o4
raloi1oal o stressor contreibutina to corodary disedse]

i ardiac patient Cia<%ica1]y paperionces dthUaéibﬁ
£ g duration and intens tv:  Exercise has been found
" patantially alleviite these states of depression; how-
waeery Ctarrron (1375%) paints out that it may net be the

rerse craplfoae mnen as the escape fram the stressors of
T

codern Tiving that tha oxercise provides. In addition to

S ahoapas, Teisuars o tivities imight also be o able ta pro-

Cifie 4 lessuning of nsycholodical stresses and to provide
o1 altornatize sians af attdining satisfaction which the
Gationt aisialiv derives from participating in activities
Tt oare now inappropriate, Wrzesniowskd "14976) concludes
“hat myocardial  infarction precludes the realization of
many nmeealn b that the patibnt haa Vvery little oppoftunify

Frnd one. oans of cht4ining catisfactions:

Taovee (1¥0) has eguated job satisfaction with satis-
sareion derived from leisure. By utilizing the rsults of

e ardiac

sv Pierce Study; it could bhe inferred that ¢
Lot ent who cannot returr to work miaht be able ' attain
soqnivaleat satisfacrhon from appropriazﬁiy Sei@cfed forins
of 1 isurs activity. 8y utilizing Wrzesnmiewski's research,
i+ w4y Be inferred that providir an acceptable alternative

tor tne o achiesouedt of satisfaction; leisure activities

.7 1. part nf the rehabilit.tion process, provide pa-

St mweans of achiovine me ningful carisfactions pever
wergre faciiitated through othe - orims o interaction:
o Ghove intormition wodld seem to oo ticate that the

verortancs of oan apnedpriate lesaure lTifestele] especi 'y

Car the in L idiudl Wit et dio ise; is greater than tad
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Therapeatic Recreation and Leisure
Ad uStinent Programming

T Aissertation TlUoseveral a0 Sosune
LR NI T noter the éardiac patient were
A reo ©oLeyment of Hoeft's é‘:évrtapion
el Wit the e irion of therapentic recre” oo gpe-

PeriSTS g enhers 0 Al cardvac rehabilitarion  foam:

Paetr (14 D RD) G ctes:
foodis sy tne composition of aron vhanis
Lanidry 4 Palko (1972) and Faox (1974 include
recrestiongl therapists an: nersanrel ., Fox suq-

qestsotnat recredational tnes -nists. can help re-
Piove denression and be instrimentil to the indi-
idual deisure lifestyle.  Landry and Palko state
taatotherce ed19ts . peed for better coordination
or preventive and rehabititation services to in-
Teirate other neloing services" including recrea-
ciaral specialists, in the promotion of health and
frtress,
Sormber ofgtner gieo 4l oand physinlngical experts in
"t tield of cardiac rehabilitation sugaest that the incli-
S1On 0t thers eutic recreation <becialists on the rehahilic
Tation teem is bath appropriate and desirable (Hellerstain,

Lelty Moy, LS Gdridas, 19773 detalve; 1678

ocardiac rehabilitatian/intervent s

s
=

SrOGroc L as preserted by he  Ameriein deart Associat:on
N I Y

URTEY me the T heningr (0 sn improve the quality of

Pife tor nesurviging heart Gctack client, and CEota

cdijcate Hroreeduacate clients to hecome more confident and
Cpietentan gchiaviag a healthy  and cnanstructive 1ife-

StobelBurhonfosen qaals relate directlz to the nature
ot the antributs o Ehat 4 therapeutic re. -ation spe-
falrse rar e v the rahahilitatios oo 5 for the

Soalit g ot TiTel dna g healtny Tifestyie of 4 client must
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Joceeosert of ar mroie and seractive Gelsors
arsiaiba

cammarizes +the approach of e

in tr iollowing manner:

. HoyBP SdnhgESTE tnat corohdry prevention cen-
co-g should foster the ciient's development of

ew avprassions in the iise of leisure time and
jreater salf-understandin:” (p. 266). If total
cehabilitation/intervention are to provide corpre-
hirisive Services to their clients; these needs
w5t he met on a systematic basis.

e < atemain rusis to which Dr. ioeft refers must
e Tade ol anpue f thHe therapeutic feérééEiéﬁ specialict,
©i1 \pnfadcipnal caff yerson with the knowledge and ex-
qrc<wmoin an area of need that increases fthe patient's

inres for oachisviaa a complete 2 { meaningful recovery.

ent. “uarvey findings. The authors surveyed ten

Shreocar ~.a:nilitation proqrams across the United
Teteg T _ v ote. extent ti which theéy use therapgutjé
ceireation persons oand 1eis e poagramning 30 the total
comantiitation . 4 gix-item interview questionnaire
was dovelersd, 40 ogch of the tan cardiac rehabilitation

chartied wid o alled, Thoe o oestions were posed to one of *the

{irice gnervisars af edcn of the cardiac centers, i.e.,
[ o= A Y"_

b Tort quastion aooond ntothe directors wes. s oyour

Samt' oparticipatic oore ciation and leisire artivities
cancera b0, 0" ey o of the respoﬁdéhié (100%)

i red Lnat 6oy werp concerned with the leisure dife-

el
e ln oand ine Lemant af o thp Ciiente. In response to the

Gbetion, "D you have someone in voar program who deals

Jireccly o wito the cliwnts to assass and program leisure
getisitia  ar o if s, what bactorount and crarnitia does

e hayea?" . Some varidtion was seen.,  Five of the

g |
(j\.
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Philosophical Basis for T. R./71=3

ot senter tirectors jrdicdted that they had a staff
Gt e “ie Sqses mira thdn one) resconsible for jed.
A IR o TR TS ARSI Tnee two types of staff members mose

S0 cnarged witn this responsibility were: (1) nurses;

$pros et S5hnont the tame, and {(2) physical therapists,
about 200 or tpe time,  Tan other étéff ineinhers with direct
respons it far iéiiur@ programming, but to a much
agsnr sxtient, aere the staff pnysiologist and the exercise
viiersInts response, atthough appedring somewhat posi-
Tivei, 15 in actuality misleading:  There appears to be a
Tack Jrdrization, structure; and time commiiment with
At tn the assessiient and programming of leéisure and
fhir 440 rooreation activities for cardidc clients.
firpctiurs wers askad, "How much time does the staff
spend with the clients in métiefé re15tinérdireé£]y
to  ajsure inrynlyement?”  In cardiac prograrc that last
t. ally fram six fo nine months, there was less than a
comtmal amoant of time devoted to structured assessment and
cigraring of tnerdpdutic recreation and 18isure, if it
naened At All. “hefi this did occur, it covered a total

vt iess whdn twenty ninutes for the eritire [wine-month
rehabnlization nrograns: :
Seetiot Four wds directed more to those centers which

A1 not naye 4 leasure or therapeutic recreation comnonent:

v clpent e deisure Jifestyle is important, and you do

nogt mgve 1 le e 90 therdpeutic assessment znd progrdim-
e o ece st gt are yonunr alans regarding sich””  Two of
shee tava centorg that fiad nothing  oraanized said they
sl e 5ypq ntost ‘i:;u5310n regérdihq the need
barorrae sy ot sarvice:; e rest said nothirg:  As part

“; the direc' -s of the centers that had

some cyre bt forsyre or therapeutic recreation involvement

wvree 35e o anogn their plans for future expansion of fnisg
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irea: “~ree of the five had np plans. 0One of the céhte?g
indicarod that a specialist might Il Hired in thé ngar
futirc, and another center indicated that recreation tier-
ipy would be part of the occupational/physical t,aeAipy

ted,

“ls thnerdpeatic recreation/leisure assessmen: and pro-
exercise program, vocational counseling, psychology, etc.?h
DiEstion Five élicited the following information.  Since
tniere were no <eparate recreation comporents or staff in
the {ive centers providinc some leisure programming, tnis
process was deveioped in conjurction with other services in

A1l cases: In one center, therapeutic recreation w-s part

© tne o cupationa! thnerapy area. (Other areas th. dealt
Wwith ' Lire concerns wete vocational counseline and pSy-
chasoot - ~aidiusir ot léeisure concerns also surfared

during the tordl educdtione) and counseling process. The
Feapnnses seemed To o indicate that when cliencs expressed
concerns rvdaFCihq helr leisure or recreation; tﬁey were
dealt o with gt tie time by the staff member who was asked
“ne ovestion,

Tniv £inal question asksd was, "0Of the tot.1 amount of
Cimi &anne witn the clie~ts, how much deals with therapeu-
tic  recreatian/leisiure, r-o.cise  physiology, vocational
coiinsaling; psyohosocidl readjustment; other concerns?” It
should e expected tnat a large po-tion of time is devotea
s v oxercise vnssiology comporient as this is the main
“neugt nf the pracest,  la terms of the estimated percent-
ane of e~ gpent wien the cardiac client, 76:5% was con-

w e axercise nhysiology: 13% was concerned with

o adijustment; 8% with vocetional rehabilita-
S e 2% with roeceeation and leisure2; and 1% of

19;
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tni time @i sueat with the client in matters of other
;()m‘_ur"]é: .
fledrly; 1% is evident from the results of this.inter-
Jiow orncess with cwe directors of ten of the leading
, . e o o - . -
cardric rehabilitation centerc in~the ‘Jnited States that
thoransgtic recredtion and leicure programming is an ared

5t o0 corn ind tnat specific expertise in this area is

aeea: in these cardiac  chabilitation programs. It i3
Pt 2 eyident taat the professional staff involved 1in
conduccing  the cardiac rehabilitation grograms are? ncot
aware of the COntributfoné that the thérapéutic récredtion
specialist can make *0 the total rehabilitation program for
the cardiac client. It remains the responsibility o: ther-
(e 1o recreation speciclists to demonstrate the nature
and value of +their particular speciality to the cther pro-

fessional starf,

Goals of Cardiac Rehabilitatioa

uof Therapeutic Recreation
L]

Tme goal of cardiac rehabilitation appears to be fairly
consistent amond rehabilitat . nn centers: A common state-
ment reqgarding the goal of rehabilitation for the cardiac
client is as follows: "The ultimate goal is to return the
patient <o a saitable, productive b:cupétioh thruugh voca-
tional counssling.” Theré 1§ no question in anyone's mind
thdt having wne ability to work interrupted either perma-
nently or temporarily s @ doO*‘fating blow to éﬁ indivi-
it 1v 95 even riore égféééfuirwﬁéﬁ this interrupting

force 15 wamething s traamatic éé é ﬁéé?i éita&k;

Aq important as "work" is to the individ:al and to the
indtividual's ability tn maintain his personal integrity,

nis self-concspt, and nis salf-image, it 15 not the only

19;
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aspect of rehabilitation that should receive major atten-
tion. . For instance; there will be a sizeable percentage of
the cardlac cl1ents who wull not be returning to-work at

all, or perhapq only in soma mod1f1ed fashion. . However,

all of the heart attack sirvivors, and all of the indivi-
duals suffering any form of heart disease, will haVe.iei—'
sure time. Many of these individuals will, in fact, have
increased free time on ‘their hands; albeit enforced and un-
wantéd free time. Thus, there will be an increased need
for appropr1ate leisure pur5u1ts for these individuals.

The importance of “work and leisure is further emphasized

when we. 100k at the four most common questions asked- by a

heart attack victim (Hellersreln, 1978) i) "Will 1 live?
2) When can 1 have sex? "3) When.can I go back “to work?

4) When can I start playing ‘again?" Obviously, from the
_pat1ent S perspect1ve, l{vrng, ]0v1ng, work1ng, and play1ng

are of upmost concern and should all receive adequate
attention during the rehabilitation process.

Anglmpeptant Role for T.R. Spec1a]1sts The therapeu-
tic recreation vspec1al1st can provide the expert1se to
assist the cardiac client to learn to live again through
leiSUhe;-b]éy, and recreation. The role of the therapeutic’
recreation specialist ;would include assisting the cTient -

through le1sure educat1on and leisure awareness sessidhs ih

ing, self- awareness, and the ab111ty to allev1ate or el1m1-

nate stress through leisure, play, and recreation.-- The

therapeutic recreation specialist can prov1de the. role
’ - . N

_model that says to the client, "I am ready to start a new

religion, the first law of which is 'play regulariy': An
hour's play a day. makes-a man whole and hea]thy and long—

J]ved A man's exercise must be. play, or it w1]] do him
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 little good: it May even,” as we see regularly in the

press; kill him" (Sheehan, p. 76). -

Some aurhor1t1es in the dred of card1ac rehab1l1tat10n
suggest that there is a need for educat1on focus1ng on
enjoyable. activities (Stoedefalke 1978) and others suggest
that a good exercise pregram must focus on attr1butes indi-

cated by the individual letters of the word "variation":

Vo= variety, A = aerobic, R =.relax1ng and recreativé;
1 = individualized; A = attitude, T = = therapeutic, I = iso-

N
tonlc 0 = obJect1ve test1ng, and N = noncompetitive and

fun" (D1dridge, 1977, p. 86). Var1ety is essential to the

comprehens1ve rehabilitation program as this will increise
the probability that the 1nd1v1dual will discover some
interest that can be shared w1th fam1ly members, that can
be done at home cr-on vacations or business. trips. This
will also 1ncreasg -the’ poss1b1l1ty that the individual
client will join a community group to continué his inter-

esﬁs The therapeut1c recreation spec1al1st w1ll possess
Sure poss1b1lifiés will have the capab1l1ty of 1nvolv1ng
the clients in stress and tension reduct1on activities; and
Will. have the community contacts to help the clients moave
into thé commun1ty in search of appropr1ate le1sure pur-

saits;

Summary

The age in which we are living has been given seveéral
names. However, the two most popular seem to be "The Age
of Boredom" and "The Age of L1festy1e“ Both designations
have far-reaching 1mp11cat1ons for society,; and the two are
séem1ngly interrelated: Many 1nd1v1duals can cope with

"boredom if they have managed their 11festyle well. Sheehan

19
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(1978, p. 101* says, “éoredOm, 1ike'beautyt is in the m1nd
of the beholder.' ‘He also quotes Chesterton: "fhere is no

“such th1ng as an’ untnterest1ng subject. The 0nly thing

that can exist is an'uninterested person." The 1nd1v1dual

develop, other phys1ca] or psycholog1ca] illnesses whi-h
can be a11ev1ated through appropriate le1sure 13 festy19
adJustmentS - : . '

Donal V1ckery (1978 p 22) tetls us; "bdt sinpiy,
the env1ronment and med1cal care. We are now f1rmuy in the
grip of our: own hab1ts Whatever 5ubstant1al 1mprovements
or decline in health we exper1ence must relate to haw we
Tive. There are many indications that our 1nd1v1dua1

. 11festyles affect our health an¥ our longevity (V1ckery,

1978) Each individual is the master of his own fate in
terms of his health and happ1ness “For 1nd1v1duals af-
flicted with heart d1sease, Lt Ps apparent that they have
not developed appropriate healthy lifestyle behav1ora1
patterns' and they now need the adv1ce, care, and treatment

of profess1onal staff trained in cardiac rehab111tat1on
These indivfduals are probably -best repreSented in the
following parable, "Join the Coronary Thrombosis €lub,"
written By E: A: Harris: o q

Never say "No;" accept all 1nv1tat1ons to meet-

1ngs banquets, committees; why have 'drive if you
don t use it? -

Holidays. _ Your JOb comes first; persona] consi-

deration is secondary:
Take the briefcase home even1ngs and weekends.

You can then review all the troubles and_ worries
at your leisure:

If- you hold nﬁght meetings; be on the job ear1y

the next morning. Tomorrow is another meeting.

195
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Don't eat restful, relaxing meals; always plan a
conference for the meal hour @r rush out and grab
a qu1pk1e 7 ) . '

‘Never attend meetings as it is wasting valuable
time hearing of new ideas and methods instead of

d9v0t1ng time- to details. o0

Believe it a poor policy to take all the véééiién
allowed you. Keep in touch with the office daily

If your work :calls for traVPll1ng,rwork all - Qdy
and drive all night to keep the next morn1ng's
appo1ntment

Regard fishing; hunt}ng,rtravell1ng, garden1ng as
a waste of time and money .

"ﬁbove;g[l after _your_ leaders have gone to_ bed,
get those reports and registrations in workable
order for the next day.

" Never delegate responsibility .to others -- carry
the entire load yourself. .
ANDTHEN -- DROP QEAD! '

* The hard driving brofeésionai person, a Type:A person-
ality, may work this way for years and not suffer any
trauma. On the other hand; the chances of Eﬁfé type of
1nd1v1dual suffer1ng a heart attack -are greatly increased
by his l1festyle, wh1ch produces tremendous amounts of

“stress and tension. This individual has an uraent need for

exposure to a pr0F9551onal interVentioh progranm which must

1nclude therapeut1c recreation and ]eisure involvement .

'tyf Med1cal science will

Lifestyle M I
advance, but it will not be able t5 undo what we have done

to ourselves. Lifestyle readjustment is cruciaL for the
millions of individuals who have some form of heart disease
for the control &nd poss1ble erad1cat10n of the aSSOC1ated
risk factors. For the 1nd1v1duals who ire frée from heé&rt
disease, a greatér emphasis should be piacéd on iiving a
lifestyle, especially a leisure lifestyle, that exhibits

, - 194
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the antithesis of “coronary prone behavic- patterns” if a

full, healthy, and happy life is to be expected.:
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" " Chapter 15

LEISURE C’)UNSELING A COMPGNENT OF
' CARmAé: REHABILITATION AND HEART
DISEASE INTEXVENTION PROGﬁAMS

Thea M Hoeft*

‘
-

Introduction
Currently the ‘therapeutic recreation profession has
been in the process\oﬁ—synthes1z1ng the spec1al1ty of lei-
sure counsel1ng. Spec1f1c leisure counse11ng models (Burk;
1975 Easan, 1972 Edwards 1975 Fearn, et al., 1974;
Fulton, 1973; Hayes, 1977; Jdowiak, 1975; McDowell 1975;
Overs; '1970; 0vers, et al.; 1971, 1974a, 1974b; Wilson anA
Mirenda, 1975) have proliferated in an attempt to provide a
'-systemat1c process by which 1nd1v1duals can develop a more_
satisfying mean1ngful leisure l1festyle and become aware of
their leisure and work values and the personal express1ons
of these values. St1ll in its 1nfancy, the concept of lei-
sure counsel1ng is being used to provide a fiore comprehen-
sive le1sure service for the purposes of educat1on reha-

* bilitation and recreational 1nvolvement (Peterson; 1977).
Coupled with a growth of le1sure counsel1ng has been

*Or. Hoeft is Assistant Professor of Le1sure _Studies .and

Coordinator of Therapeatic Recreation Curr1culum Depart-

ment of Le1sure Studies, Arizona State Un1'ers1ty, Tempe,;
Arizona.’
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referred to as cardiac therapy) and intervention programs /-
deslgned in part to reduce the risk factors involved with
card1ovascular diseases. These programs have been a re-
sponse to the .fact that according.to the American Heart
Association (1978), in the United States alone, more than
29 miilion indivipuais Jare afflicted with cardiovascular
diseases, accounting for one emillion deaths each year.
Becaiise this represents ~the Number One cause of death 1n;
the United States today, the medical; hea]th and a1}1ed )
health profess1ons are in the’ process of deve]op}ng com-
prehpns1ve rehab1}1tat1on and interventior programs to meet
the medical, physical, social, vocational and nutritional
needs of 1nd1v1duals with hypertens1on arteriosc]eros1s
defects '

Sustained exercise has been identified as an effective
component of tardiac rehabilitation (tnerapy) and'interVen-
tion programs in foster1ng the cardiac client's increased

cardiovascular funct1on1ng and genera] well-being (Brenner,

et a}., 1960; Fox, 1972; Fox; 1977; Morris, et al., 1973;

Nagel, 1975; Naughton 1975).

’

Lifestyle: Eéntrdl1ed.and Uncontrolled Factors S

Few references are made concern1ng the assessment and
enhancement of the cardiac c11ent § and h1$/her fam1ly s
leiscre attitudes; interests, satisfaction; apd leisure
self-concepts, although Wolf (1966) has indicated that in
post;mydcardiai ciientsi_ éé_Wéii as in high-risk cardiac
clients, a lack. of leisure satisfaction chre1ates with

psychological stress -- a factor- which may “increase the
incidence of coronary heart disease. ‘<).
r v

24



O

ERIC

Aruitoxt provided by Eic:

3

{

" leisure éOunséiing/iéé

Alth6u§h~s6ﬁe risk factors such as age, sex, race,, and
a pred1spos1t1on or hered1ty toward heart d1sease cannot be
changed d1et h1gh blood pressure, diabetes; stress, ciga-
rette smok1ng, exercisé and leisure satisfaction can be
med1cally cpntrolled or changed by che 1nd1v1dual.,

Although individual cardiac rehah1l1tat1on therapy
program goals vary; thelAmer1can Heart Association (1978)
has identified the following goals: 1) returnlng to ga1nful
employment 1ndependent l1v1ng or self-care; 2) reduc1ng or
m1n1m1z1ng patient and family economic burden result1n§
from heart attack by work1ng toward a short . hosp1ta1 stay
“and max1mum speedy recovery; 3) reduc1ng the ri sk of an-
other heart attack through re-education and implementation
of a secondary prevent1on program, 4) improving the qual1ty
of life for the surviving heart attack victim. and the
family (p. 21). ;

In d1scuss1ng the development of card1ac rehabilitation

and_1ntervent10n programs;-Dr. Zohman (1975) states that

‘cardiac rehabilitation is more than exercisé for indivi-

duals: ~She clarifies 'this distinction by stating that a
cardiac rehabilitation program “includes not only -exercise;
medical superv1s1on and d1etary counseling,. but psychologi-
cal counseling, yocat1ona1 counsel1ng and Q}forts to lessen

other risk factors such as smok1ng and"hypertens1on" (p.

. 180) The use cf counsel1ng is seen by some cardiac reha-

bilitation programs as ant1mportanﬁ aspect of their ser-
vices; however, little attent1on' evidenced by lack of re-
search, has been g1ven to the use of leisure counseling in

fosterlng the cardiac cl1ent s leisure satisfaction and

S
-

total well-be1ng.

One recent research study (Hoeft ié?é) ut1]1z1ng
McBowell s leisure counsel1ng mode]l w1th adult subJects in
2 'cardiac _ intervention program, concluded that leisure

N
~ .
\ -
\
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y .
counseling positively increased the clients' leisure self-
concept and leisure satisfaction on a short term basis.
R - .
L)

Leisire Activities and Cardiac Réhabilitation

Therapy/Intervention Programs

In reviewing the subject of recreation and leisure in

cardiac rehabilifation and intervention programs, the

limited literature mentions three. distinct areas: 1) rec-
reation personnel as part of the treatment team; 2) the
néed for recreational and leisure activities; and 3) the
inclusion of a ieisure,act;vity history on clients' records
grams.- : .
In discussing the composition of cardiac rehabilitation
teams, Landry & Palko (1972) and Fox (1978) includée recrea-
tional therapists and récreation personnel. Fox (1978)
suggests that récreational therapists can help relieve de-
pression an@ be instrumental in fostering the ﬁﬁdiViddal'%i
leisure lifestyle.” Landry and Palko (1972) state that -
there existgr a need for ‘better coordination of prevention
and rehabilitative services 'to integrate other "helping
services" including recreational spéciaiiété, pnd to pro—'
mote and maintain health and fitnééé. : . e
0ldridge (1977) suggests that a good exexcise leader
may be a recreation: specialist: It is evident that the

diac rehabilitation/intervention team ‘is unclear; but as
their recent mention in the literature becomes a reality on
cardiac treatment teémé;ﬂthéir role functin. may be clari-

fied. ' : C

¢

_Goals of cardiac rehabilitation/intepvention programs

broadly state that they aimto educate to reduce risk fac-

%E‘

tors, improve the quality of 1ife for the surviving ‘heart

pe
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attack client, and educate or re-educate clients to become
wor-_confident and competent in achieving a healthy and
cons E}ucrrve llfesryl (Amerlcan Heart Association, 1973;
Kavanagh, 197’) Dr. Hellerstein (1978) has identified
four Gninet needs and limitations of current cardlac reha=
bilitation/intervention methods that relate direttly to the

previously mentioned goals: 1) the need to provide proof of

affect -- how-uch exencise iélhéCé§§aFy§ 2 th? Timitation
of a preoccupatmon with phys1Cdl tra1n1ng, 3) the lack of
1ntegrat1on.1nto a comprehensrve care system and 4) the
negln(t of - soc1al and vocatlonal adJustment of the rl1ent

Variation- - - ‘ ’
! Soie prograins suggest the need for education in enjoy -
able activities (Stoedefalke, 1978) and that “good” exer-
cise 7programs contain the attributes §beiied ouf in Eﬁe
word var1at1on “V - variety, A - aerob1c,‘R - relax1ng
and recreat1ve 1 - individualized, A - attitude, T = thers
aneut1c [ - 1soton1c, 0 = obJect1ve test1ng, N - nonccompe-

titive and fun* (0ldridge, 1977, p. 86). A var1ety of

that the activity will be carried over to family involve-
ments, Qatatién’time and to individual activities during
bus1qess trips. Oldridge (1977) also suggests that” the
individual may 30in Some oOtheér recreational groups i thé
community under his own initidative because of the st1mﬁ1at-
1ng var1ety of activities to which he pas been exposed in
the rehab1Yﬁtat1on/1ntervent1on program:  "Recreative type
act1v1t1es should be stressed, as these can be pursued with
the. fam1ly and other groups dur1ng leisure hours" (p. 87f
Act1v1t1es of a recreat1onal nature syould be based on the

individual" S needs and 1nberests but no ment1on 1s made of
. ’

»
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how and, who may - assess the client's Jeisure interests.
Although theyzsstate the need for recreational and lels.re
activities,; both ﬂldridde, (189773 and Stoedefalke (IQJd)

fall short . of mentioning- leiSurv coun;pl1ng as a means of

- nnp]ement1ng these 1nd1v1dual12ed activities 1in the

client's total iifestyle.

\

E&Qﬁéfé/M&f%VéEé N
Clients' attitudes toward tne value of %étivity may be
1aci1na and "the leader's function is educative in that he
should he]p the cl1ent changp his ‘1fe°ty1e in corstrucr1ve
ways. Education of fhe client as to his choicé of activi-
ties and the therapeutic value of the abulvlty is always

important &specially when he does <3 without.supervision®

(0O1dridge; 1977, p. 87).

Dr. Meyer (1975) also suygests that coronary prevention
centers §hoUld +foster the client's development of
expréss1ons 1n the use of le1sure time and Jreater  sel 1fz

néw

understa1d1ng (p. ééé).
Although program referral information may include
section on the client's activity status in an attempt to

assess the past and present recreational activity, it is

not systematically collected or used to enhance the cli-

ent's lifestyle (Wilson; 1975). A history of the client's

leisure act1v1t1es should not only be used 'as'a basis for
1nd1v1dual exerc1se pre;cr1pt1nns but to help &he cl1ents
change the1r llfestyles in constructlve ways. s1ng in-
creased leisure tlge in passive “activities rather than
active ones contr1butes to an 1ncrea51ngly unhealthy life-
style wh1ch can be changed through patient educat1on and
counseling (Lalonde, 1972; world Health ASSOC]Gt]On, 1073)

2u.
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The Role of Leisure Lounseling

Utilizing what McDowell (1977) identifies as four lei-
sure counseling orientations .~ leisure-related behavior
problems, leisore lifestyle awareness; leisure resource
giuidance; and leisare sk1lls development -- and Alien and
Hamilton's {1980) fifth orieatation == counseling through
activity involvement -- thé rolé of leisure counseling can

be integrated within the typical cardiac program’ phases.
Although these phases vary between the many private; fed-
eral and state medical centers, hospitals; un1vers1t1es and
other commgnity facilities offering services, F1gure 1 1]—
lustrates some typ1cal phases. f”

Which leisure counseling or1entat1on is utilized; or if
5nvera] are ut1l1zed s1multane0usly, 1s dependent upon the
client's situation and the counselor's training. As Allen
and Hamilton (1980) aéédrately state;, "If leisure is viewed
as a med1um for assisting in the resolution of psycholog1—

ca] or emotional problems that pervade anl aspects of an
individual's life (or~ientation five), then. advanced train-

:;‘J‘“

ing in psycholog1cal counseling is necessary” (p. 21).
Th\\role of the leisure counselor within cardiac reha-
bll]tatlon/1ntervent1cn programs needs to be c]ar1f1ed in

cooperat1on with other members of the treatment team. Cur-
rent]y psychological and emot1onal counsel1ng in many pro-
grams is offered by a psycholog1st or soc1al worker: As
card1ac rehab111tat10n/1ntervent1on programs become more .

comprnhens1ve in nature, leisure counseling as a service

has expanding potent1al Like other organizations these
programs try to make the1r services attractive and benef1-
cial to potent1al clients. _ The 1ntegrat1on of leisure

counseling as a service enhances the many rehab1l1tat1ve

s | 2{):)_

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

;"i)('l"/'vf"'xi-'mi\ Perspoct ives

-,

and interventive modalities now being provided. The chal-
longe to the therapeutic recreation profession i-:.'f.’o. pro-
Vidie Lrained Teisure counselors and rocroat onal thorapists
Lo tilHil]l an important. service component. within  such

progans
Appendix

Frg. 122 ypical Cardiac Brogeam Phases
In Patient, Phase

Mase 1 - Aaite Phase .
[nmediately  following acute myocardial: intdrction to
the titth day or one to three days post-operative care
attor open heart surgery.

teisure Counseling GComponent

1, [i\ﬁﬁiétlriii patient and tamily lifestyle assossmont
including leisure habits,

7. Assistin educating the patient. and family about
the retiabilitation progran and schedule,

PHase 11 = Recoviry and Rehabilitation Phasc®
Post- acit ph.ri‘.h' in which the patient rand family are
educated about the coronary hivart '(Hé.t‘aéé Ei:ncuﬁ-}.,\))h-
havioral responses observed in cardiac patients and the
maltiplticity of alternatives tor risk tactor modifica-
tion,

Leisure Counseling Component

l. Assist in planning individuelized home oxercise
and Teisiire activity program,

2. Conduct™pelaxation therapy sessions. '

3. Design and conduct classes for the patient and
tamily concerning the modification of individual
teisure lif'vc.t_yl‘(-s, .

Qb
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Leisure Counseling/201

N

4. Individual counseling may be required if previous
leisure l1festy]e hHds been identified &5 a stréss.
factor or current review of leisure l1festyle in-
dicates severe stress.

1t]esrofrda1ly living and other risk factor modi-
fications.

6. If qualified; the leisure counselor may assist on
an individual basis with problem areas (i:e:,
typical behavioral responses of anxXiety, anger or
depression) non-specific to leisure.

. ébéSQALLL;kbﬁSchargé

batients follow individualized rehabilitation programs
designed prior to discharge or may enter Phase IV; ‘out-
patient maintenance conditioning or intervention.
1. Follow-up leisure_ lifestyle assessments and
designing home leisure prograins.
:2. Resocrce referral to commun1ty organiza-

tions providing specific leisure services ~
including additional leisure counseling.

Phase 1V - Maintenance Conditioning or Intervention

Clients are referred after discharge by physicians to
participate in a monitored program and are apparently
healthy adults who wish to reduce their personal risk
of coronary heart disease through a sc1ent1f1cally de-
s1gned exerc1se, d1et program and other r1sk factor
consuitations; Some programs allow the pat1ent to par-

refer to Y;M:€:A:'s and other community organizations.

-

teisure Eounseling Component

1." Assist in leisure skills development integrated
with individual exercise prescriptions.
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2. Assist _the multidisciplinary. team {physicians,
physical therapist, social worker, dietitian, oc-
cupational therapist, exercise leaders and car-
-diac program coordinator) with client progress

review.
? T R U PR
73 0951gn educat1onal clinics that explore leisure
+ lifestyles;. leisure awareness, and community re=-

sources:
4. individualized counseling if needed for problem
areas not specific to le1sure. : o~

s
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