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PREFACE |
~ In Octgber 1979; a repreSentatiue sample of public school students’
participated in an assessment to determine how Defaware combared to the
nation in student writing (composition).skills. This document was
prepared to help teachers.and administrators better‘understand the test
data and to provide some Suggestions for tmproving the quality of
student writing. L i |
Rﬁbreciation is extended to Mrs. Carolyn Huff of the De]aware .fé
‘Department of Pub]1c Instruction s Informat1on Search and Retrieva] Un1t |
fbr locating some of the .information presented in this guide Thanks
) are also extended.to Dr. Gary Houpt State Supervrsor of Eng]1sh Language ~
Arts, Instruct1on Division, for rev1ew1ng and se]ect1ng the suggested ;\j
c]assroom act1v1t1es and for deve]op1ng portions of this gu1de Grat1tude T
s expressed to -Dr. Janet Wall, State Specialist, ‘Educational Assessment,
Plann1ng, Research and Evaluat1on D1v1s1on *for coordinating the -
test1ng program for wr1t1ng and prepar1ng portions of this. gu1de, and t% i N
Dr. Alice Valdes, Superv1sor of D]anﬁ1ng, P]anning, Research and

luatron Div1s1on, for rey1ew1ng and wr1t1ng sect1ons of the gu1de

Comments from teachers on the usefulness of the wr1t1ng Resource -

-

_Guide would be most appreciated. . o
: , S1dney B. Col]1son State Directc
. o : - Instruction Division - 3;
E A " Wilmer E. ﬁise, State Director.
: “  Planning, Research, and qu]uation
« . Division




“ INTRODUCTION |
A
In early 1975 the Delaware Department of Pub]1c Instructfon

ﬁublished-a l1st1ng of statewide obJect1ves for student accomplishment

,?ﬁ'tﬁe Sésié skiii é?eés' Objectives for wr1t1ng 1nc]uded handwr1f1ng,

P

mechan1cs, language use, and compos1t1on .

-

Information on student performance in many objectives is available

from the regular state assessment brégréh. To provide performance
?6?6Fﬁ5tiéh'6n sbme of -the other aspects of mechanics, language, and
b} . - ‘ - . ;

composition; a representative sample of ‘grade eight students in
Delaware participated in a pilot testing program which wasedésigned to

" determinie how students perform when asked to compose essays rather

than completé multiple-choice questions on language mechanics and =~
expression: | ; -
One goal of the assessment was to make comparisons between ,

performance by Déiéﬁéie‘studgﬁts and a national ‘comparison group. The
assessment.was also intended tp provide information of benefit to
classroom teééﬁeis and administrators., It was felt that since this

;.'assessment m1ght be relat1vely new to most Delaware educators, it would

‘e

be useful to share a detajled description of what was done andegrov1qe ;

‘gu1dance on how educators might evaluate student wr1t1ng and help

students 1mprove their writing skills.: ' {
This publication, entitled Writing Resource Guide, has been produced
in three sections. - » L , .

-

- Section"I: Describes the staté writing assessment and -
provides suggestions, for adapting the
‘procedures used for the classroom.

4 .
B .
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Sectionfll—‘ §1yes some , sugges tied teach1ng/learnihg oo
ST —_ - ‘activities that might be employed in’ the ‘ .
ST classroom to help ‘students in writing. R T
co fﬁseétiéﬁeitli - 1dentifies some additional resources
. ; R .related to teachqng wr1t1ng and evaluating
o {7;1. .g;”styient writing. =

For- conven1én¢e, the guide has been prepared in a special bind1ng SO -

that it may be supplemented in the ?uture
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g ? " STATE WRITING ASSESSMENT -
The_Sample | o T

Since analyzing the writing samples o? many students was kn\wn to

be a monumental and expens1ve task, a sample of students was drawn for
part1c1pation in the writing assessment program. Using random sampl1ng-
procedures, approilmatelj 1,200 names were drawn- from Delamare school

districts Numbers of students within school districts were Chosen 1n_

LN

proportion to that d1str1ct s grade e1ght§ 13 year old enrollment to* the _

total state grade e1ght-—l3 year-olﬁ enrolliment. Thus. if’ grade e1ght

students in Distr1ct X representéd ten percéﬂt’of the state s total grade

eight enrollment. then ten- percent‘of the sample was made up of students

'from that district* In actual1ty, students from every school hav1ng a

grade eight populat1on part1c1pated 1n the assessment: \
Principals of schools were Sent “the l1st of students drawn from the1r

school. The l1sts were rev1ewe& and names were deleted if:

a. Students were. no longer in that sChool.

.b. Students were ot in:the eighth grade. ] |
. Students were not 13 years old. .

. d. »$tuaents were non- English speaking: i- ' .

: % S ’ '
Students were class1f1edaas educable mentally retarded

M

-

prevented them.from writing; -

_Students had a tempdrary or permanent d1sab1l1ty wh1ch

~ v
Where more than 20 percent of the students 1n a school d1str1ct were
deleted, additionpl names were drawn ﬁ ST

i3
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' .compar1sons may be justified.

\

schools' Therefére. audgments made dbout Be]aware,s overall performance -

< in compar1son to that of the natton not easily be madé about the
"y

/

performanee of e1ther d1str1cts or schoo]s. Educators at the school
distr1ct Jevel can, however, review the l1st of their students to see
how representat1ve these students are. of the school/d1str1ct. If the .

stqdents are, as a ﬁho]e, typical of the entire student group, then some

1

The Test ,

S1nce a major durpose of the 'ritihg assessment was to make ’

compar1sons about Delaware versus nat1ona] performance, it was necessary

_ to ‘locate teSt i tems W1th nat1ona] norms. At thé- t1me of the assessment,

only one source--Nat1onal Assessment of Educat1ona] Progress (NAEP)--had

.

items that both requ1red students to wr1te and for which normat1ve

informattpn was available. _

' Released items from NAEP wéfé révieWed fdr'currency of norms;
appropr1ateness of stimulus mater1a1, aqd type of scor1ng used Two
essay items and three mu]t1p1e cho1ce items were Selected E1ght Cother
mu1t1p1e choice items désﬁéﬁéd by the De]agare Department of Public

Instruct1on were used to gather information about stydents: A1l eleven

i ma1tip1e choice items were structured to aid. in the interpretation or

explanat1eh of student performance on the two 1tems assess1ng student ;

eompoS1t1on sk1]15. The ent1re test 1s 1nc]uded in Append1x A.



" Test Administration

AN test 1temo-were<pompiled in one test booklet and Were
adm1nistered to students 1n a single hour session dur1ng the week of -

'October 8-12, 1979 Each item and poss1b]e alternatives were read to

the students so that student reading ab1l1ty would not be a factor 1n o

student writing performance

Eomp]eted test booklets were returned to west1nghouse DataScore'f
.systems, the same contractor that scored the NAEP tests. During the
month of November; a team of Iowa language arts teachers trained in the .
techn1que of tra1t scoring reV1ewed and scored each Qager produced by
,Belaware studentSa Each essay was read and categor1zed 1nto oné of
four eategériés by two readers.’ When a d1screpancy between the category‘

ass1gnments of two readers occurred a third reader reso]ved the

-

d1screpancy.

§cori@§ . \ v
There are many aspects of writing and a variety of methods can'Be
oo o _ »

used to scoreé writing samples. What is 1mportant 1s that the 1tems *

.assessed and the scor1ng procedures used are appropr1ate to the measure-i -
ment of goals. For the state assessment, ho]1st1c scor1ng, which '

resuits'prfﬁar11y in a rankjng of papers; was-reaected in fayor of -

s - ; ) : - .'- -

Both essays 1n the Delaware wr1t1ng Assessment were scqred u51ng

[

the pr1mary tra1t method.of scor1ng. In add1t1on one of’ the essays waS'r;

scored for secondary traits and the other for writing mechan1cs..'fhé".

scoring guides used were developed and used by the National Assessment

1-5
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Br;@%gy Trait Scoring - The rationale underlying primary trait 7';

fiﬁ “#séhring is. that.uriting is done to communicate with an audience and is
T ‘best Judﬁ%ﬂ’in‘yiew of its effects upon that audience .- The approach ‘used

by a Writer to reach and affect an audience is most important--the primary
‘ ?

trait: of a piece of writing 2. Particu1ar writing tasks require particular
7characterist1cs and no others 1f they are to be successful For examﬁle,

the writer ofaa set of. directions must present 1nformation in a ]ogical

R .-
"v

and unambiguous manner af readers are to fo]low the directions. The - .
\ 1 -

rimary trait of‘a written set of directions~wou]d be an unambiguous;

.;wsequential and logical“progre551on of instructions. Successful papers
; ﬁﬁd?d have that trait, unsuccessfu] papers wou]d not. regardless of how
.: clever_ar well written they may be in other respects The primagy trait
g sco&ing system essentia]ly 1nd1cates whether or not a sample of writing
contains “the traits it mUSt have in. order to accomplish its*purpose.
,Primary trait’ scoring 1s essentialiy evaluative in nature

Seoq:dary Traitheorlng,- For the purpose of as 51ng writing

aSpects of an essay other than 1ts primarf\trait A secondary\trait »"‘

identifies particu]ar characteristics of writing that comp]ement a primary

—— -

sﬁfih trait in its task oriented structure Secondary traits highlight some of

the strategies used in writing which may great]y 1nfluence the success . of

e the writer s response. .

Mechanic54$eori_g The approach usedf}n scoring mechanics was

-

essentia]]y descriptive/rather than ewa]uative Readers coded each

i , ’

¥ 16 |
_i : 13 }‘}

>
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paragraph and sentence by type (s1mple Sentence, complex sentenee with
) phrase. fragment. Ptc ) and coded each mechan1ca] error 1dent1f1ed ‘

’(cqmma used when nonezrequlréd. misspelling, sentence fragment, etc;);

L3
¥

Iesxfltems andVScorJng—Categor1e§

5\ Two essay 1teﬂs were 1nc]uded 1n the wr1t1ng assessment One

essay assessed student ability to do EXPRESSIVE wrlthng, the second
éssay assessed PERSUASIVE writing. Each of %he,two items is presented

.

‘7'7ﬁis section. The aspects assessed for each item are 1isted

. iﬁﬁédiately following the item. “Scoring categor1es and cr1terla are

: %
shown in the scor1ng guides in Append1x B.

ﬁhe readerishould bear 1n m1nd that teachers of language arts

\

-';f,common]y’recognqzstfour d1st1n¢t types of wr1t1ng " They are persuasive,

;expository, descr1pt1ve, and narrat1ve Express1ve wr1t1ng'1s not

connnnly recogn1zed as a separate type of wr1t1ng but may well be

mbodied in each of the four types of wr1t1ng*Spech1ed above

o R

I-7
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TEST ITEM #1

" TYPE OF WRITING: EXPRESSIVE WRITING

OBJECTIVE:

ITEM:. |

STIMULUS MATERIAL:

2

Demonstrate ability in writing to reveal personal
feelings and ideas through conventional discourse.
‘Children On Overturned Boat - - - P

S

Look carefully at the picture.

These kids are having fun jumping on the overturnied boat. Imagine you sre
one of the children in the picture. Or if you wish, imagine that you are some-

one standing pearby watching the children. Tell what is going on as he or she

would tell it. Write as if you were telling this to a (oodfnend. in a way that
expreises strong fealings. Help your friend FEEL the experience too. Space

is provnded on the next three pages. - . '

e |
ct
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SCORING

. Eﬁiﬁ#ﬁv;fﬁAif;u

">

Each student wr1t1ng sample fer the 1temrqu scored

5

for primary tra1t‘and seeendary tra1ts.

The essays prepared,Jn response to this ‘item were
-assigned to one of the. féi;ii‘jeétégéi?iés; AT

indicated ahsence of the primary’ tra1t, a "2". o
indicated marginal prgsenee of the primary tra1t,._

"3" ‘jndicated acceptable presence of the primary

trait; and “4" indicated excellence.

The essays prepared in response to this item were
also scored for the presence or absence of five
secondary traits: fantasys 1ns1ghts. use of d1alogue,
point of v1ew, and tense.

Y
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. TEST ITEM #2 . - ¢ |
., TYPE OF, NRITING&"PEQSUASIVE WRITING'

range of societal demands and obligatjons.* Ability

OBJECTIVE: " Demonstrates ab111ty to write in response to a wide

2 - is defined to include corrections in“Usage, punctuation,

spe}ling, and form or convention as appropriate to

- ,part1cular wr1t1ng tasks, e.g., manuscr1pts. letters.’

ITEM: o Letter to principal »
2

about how to make things better in your school. Write

SFIEHEUS-MATEHE?EE Imagine that your principal asked for suggest1ons 7

a' letter to your principal ‘telling him just ONE thing

you think should be changed; how to bring about the

change; and how the school will be improved by it.

. : Space 1s provided below and on the next three pages.

/ 4 Sign your letter "Chris Johnson."

333 West Street

=~ Loden, Ohio 99999
September 5. 1979

Mark Hopkins, Prinéipal

- Martin Intermediate School
toden, Ohio 99999

L4

" SCORING: Student writlngfsamplgsfon this item were scored for
' - primary trait and mechanics: : ; )

PRIMARY TRAIT: befining and defending a change* ‘Persuasion through
' . : the invention of issues, arguments and evidence
appropriate to the defense of a proposition.

CATEGORIES: . The . essays prepared in respbnse to this_item were
. ~ assigned to one of four catégories. A "1" indicated
" absence of _the primary trait, "2"_indicated minimal
presence of the primary trait, “3" indicated.
acceptable presence; and "4" indicated excellence.
MECHANICS: The mechanical aspécts scored were: paragraphs.
sentences, punctuation, agreement, awkwardness,
spelling, word choice, and. capitalization.
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e WRITING ASSESSMENT IN THE ELASSR69M

ETS

The testing and scor1ng procedures used in the state as ssaiﬁf o

were necessarily complex. time consuming,; and ]1m1ted to two types of
'writing. This sect1on of the guide will prov1de a s1mp]1f1ed and
generalized vers1on of the procedures for use by classroom teachers
Specifically, this sectiqn will provide: (1) a brief introduction to
commonly used systems for\§§:ring writing samp]es, (2) suggest1ons for
the. application of the scori g procedures.used in the state assessment
to other types of writ1ng, and\(3) a s1mpﬂif1ed vers1on of the mechanics

scoring guide used in the state\assessment vg

Scoring Systems for Writing | &,‘ .

At present there. are three scoring systems for wr1t1ng that are’

'prevalent nationally the analytical scortng sys tem, the holistic
scoring §9SEem, and the trait scoring system. FEach’ has its own set of
aavantages and disadvantages. This guide suggests that certain.aspects
of analytical scoring together with tra1t scor1ng have potential for

: 1mprov1ng student #riting.

Analytical Scoring: Analyt1cal scor1ng requires that the scorer

isolate one or more particular aspects of the wr1t1ng sample that w1]1

be scored To check for grammatical errors or spelling errors is to

apply ahaiytica] scoring. The mechanics scor1ng guide is an excellent N

example .of this type of scoring: This tybe of scoring is primarily
descriptive un1ess specific criteria are established regarding accept-

aBility

Lsae
)
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Holisticfscor;gg - In hoT1st1o _scoring, no we]l defined set of/

'7”7'77 ,/\ N
crite eria are,yged. ‘Instead; g rea er reads for the uverall ef?ect of the

writing eample. Papers generally Aare compared,to each other rather tﬁan

_ to an "idééi" paper. Thié re§01ﬁw'ih a ranking of papers from best to

worst. Such a ranklng tells 11ttle about the: Wrﬁt?ng samples other than -

~ the fac® that' some are better than others: ~It s 1mportant to’ note that

criteria for “éééébtéﬁ?iitj could be ‘established in this type of scoring
and papers Judged to be not acceptab1e. acceptable. or superior*

Iralt Scoring - Trait scoring 1s built on the rat1ona]e that. writiﬁg' -

- ability to bring about the aesired effect with that audience Fe]]ew1ng;

.this line of reasqn1ng, part1cu]ar wr1t1ng tasks redéﬁre part1cular

charaétér1st1cs, or traits, 1f they are to be effective Fer example;

the scorer regarding the bresence.of the pr1mary trait a.wiiting sample_'

must havg in order to accomplish its specific purpose. Secondary trait

scoring usually accompanies primary trait scoring: Secondary ‘traits are
those characteristics that eampiéméht a ﬁertieuiarfprimaryftrait.

may §réétly influence a writer's success in éffecting the desired reader
response: .

This guide will focus on procedures that will faci]itate the use of

¢ S S P
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primary and secondary. trait scoring and will provide materials to assist

~ in mechanics scoring. Mechanics scoring should be done independently of
“trait scoring.
Applying Trait Storing in the Classroom
A w——g o . . B ) o 7 .
Trait scoring in the classroom could be done using the items,
categories; criteria and procedures.used iguihe state assessment program.
Such an application; however, has limited utility, In order to make the ,
approach generally applicable; suggestions will be offerad for using the
. - scoring approach with other types of writing, in other situations.
| Hence, suggestions are provided here regarding (1) preparation for, and
- (2) application of the scoring procedures used in the state assessment.
L P R . i
An effort hés been made to simplify the procedures, especially those
pertaining to scoring. , |

Preparation - Preparation for use of the trait scoring approach

should iﬁ¢iﬁaé the following éétiVitiéS:',_- ¥ﬁ%g§ﬁ£?£&ﬁ¢”

Step 1. Identify the type of writing.exercise to be done:
Typically, a writing exercise would be one of the
following types: narrative, descriptive, expository, .
persuasive, or expressive. ‘ .

’ Step 2. Specify the objective for the writing exercise. .
' Step 3. 'Prepare the stimulus materials for the writing exercise.
- - . - o S
) Step 4. Specify the aspects of the exercise to be scored (i.e.,

primary trait; secondary trait, mechanics).

Identify the specific primary trait for the kind of

(3, T

Step ific
’ writing, the secondary traits to be scored, and which,

if any; mechanice that are to be scored.
Step 6. Specify the criteria and categories that wi}] be used.

1-13

o

>

M




& hd

A brief description of each step follows: An examplé showing all steps

s ';completed is shoWn on page I-20.

Stepelf, ldentlfy the type of writigg:exerciseftoAbe,done+, Reca]]

_‘i"

that the rationale under]ying trait scoring is that writing is done to

cmnnunlcate with an audience and is best judged in view of effects on thate

LY
audience/ Thus. the approach Jused by a writer to reach and effect an

audience 1; the most important (primary) trait of a piece of writing.

That is;’ partitu]ar wrfting tasks require particular characteristics and:

LY

no others if they are to succeed. Teachers of language arts commonly

'recognize fohr types of writing. .They are persuasive, éibﬁsiiéry;

. descriptive; and narrative. Expressive wrifihg may be éﬁbddiédvih each 6# 5
the five types Preparation should begin with specification of the t type
of writing exercise. )

Step 2. Specify the objective for the writing exereise. An objective

for a writing sample should provide guidance on what is to be accomplished
by the writer. An objective tsed in the state assessment was worded as
Follows: | .

A Demonstirate ability to W}ite in respohse to a

‘Ability is defined to include correctness in

-usage, punctuation; spelling, and. form or _ _

convention as. appropriate to particular writing

tasks: ) 7 <

Step 3. Prepare the stimulus materials for the writing exercise. .
Stimulys materials are those to which students are to react. For example,

. the stimilus material for the expressive writing exercise in the state '
" assessment was a picturé of several children on ‘an overturned boat. This

was accompanied by the following verbal material:



Look careful]y at the picture These kids are -

_-having fun_jumping on an_overturned hoat.._ Imagine. ... ...

you are one of the children in the'picture. Or if

.you wish, imagine that you are someonestanding -

nearby Watching the children. Tell what is going

on as he or she would tell it. Write as if you

were te]ling this to a good friend, in a way that

- expresses" strongffee]ings Help your friend FEEL
the experience. too.

Note that the stimulus materials (wri%ing task) céntains thrée'necessary
pieces of iﬁ?&?ﬁéti6n/ It speC1f1es (1) who the writer is or what role

the writer is to take, (2) the audience of the writer; and (3) what the

writer is to communicate

Stepei;, Spééi;y the a;pects of the exerC1se to be scored. The

aspects of a writing exerC1se to be scored as (1) primary trait,

(2) secondary traits, and (3) mechanics. One or more of these may be

scored for a 51ngle writing sample

Ste;LL 1dentify the specific primar_y trait reqm red', se%andam
traits toebe1§cored,4andewhich, if anyl,mechanics that are te be scered

Primary and suggested secondary traits'for each type of writing are as

follows: o .

", PRIMARY TRAITS °

Narrative Hriti;g,- Narrative is the kind of discourse which

’gnswers the QHeStien, "What happened?" It is concerned with
action, with events in motion. The te]]ing of what happened
and when--that is. in what sequence--are the writer's primary
concerns. The primary trait for narvative Writing is the
presentation of the actions associated with‘events and the
flow of events: The narrative provides a sensible Tinking
of evénts that'résuits in a cbherent sequence. |

1-15
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~ 7

-to a wr1ter s senses Description uﬁually teﬁTs what something

]ooks like. It may also tell what it sounds 11ke. or ‘even

- smells like; It may tell of the taste or texture of sBEEfﬁiﬁﬁ--

descriptive writing also includes descriptions of feelings and

aunm§.TméhmmtmnofmuANWewnmgutm

presentation of sufficient detail to create vivid sensory

impressions. o ' |

Expository Writing - Expository writing is primarily concerned

With explanation, the why or how of things. Exéégiiaiy writing
» ___

‘might define a word, expla‘n a ‘process, report an incident, .

analyze an idefl, evaluate or judge an experience. The primary
trait is the presentation of Féieééﬁf f&éfs‘ééiféiﬁiﬁﬁ to all
s1gn1f1cant aspects of the thing being exp1a1ned The °
presenta;1on is made in a clear and orderly fashion at a level:
appropriate for Eﬁé;éuaieﬁie;

Persuasive Writing - Persuasive writing is primarily conCErned

with the presentation b?ueéﬁﬁeiiiﬁé éiédﬁents that are 1ogica11y
or emotionally based, or both, aé§Eﬁéiﬁ§ on the audience to be
persuaded: | R _ )

Expressive Writing - The primary trait for expressive writing

is the revelation of personal feelings and ideas. Depending on
the intent, it may be narrative, descriptive, expository, or

persuasive or even a composite of various types.

Descrlptlve ertlﬁg,- Peser1pt1on tells how something appears o

t

)



SECONDARY TRAITS- . :
- . ‘-

o juuuzinﬂegwrltlng,- In some stor1es 4 secondary trait may be
: (=

the settigg which contro]s; a1most-dom1nace§‘;the actjon; Some-

A times the place is almost a character in the story because its.

influence is so strong: : Point of view may be another secondary
trait for narrative,writing: o S .

DescnlptlvegertJng, Secondary tra1ts for descr1pt1ve wr1t1ng

-

are appropr1ateness 'of words silected and careful use ¢ of detaﬂ

‘-

Eiﬁé&iiaig_wiiiiﬁg - Secondary traits for éxpositoiinriting

are use of examples, logical development of the explanation

{e:g:; from general to specific or chronological-steps in a

process). - . . -

EéfsﬁasiVé Hriti;g;- Secondary traits for persuasive writing may

be the quantity and qua11ty of support1ng evidence and the

‘ presentat1on of the argument in a 1gg1ca1 sequence;

.

Expre551ve wr1t1ng - Secondary tra1ts for expressiveiwriiiné may

be the use of fantasy, 1ns1ghts, use of. d1alogue ma1ntenance of

a point of v1ew, and contro].of tenseﬂ

t

‘ Mechan1cs to be scored m1ght 1nc1ude paragraphs, sentencesa ;

! punctuat1on, agreement awkwardness, spe111ng, word cho1ce and eap1ta11-

zation. L . I ‘\\““\\‘ - i




L 4

‘SUGGESTED' PRIMARY AND SECONDARY TRAITS -

- _FOR_ -
SPECIFIG TYPES OF WRITING

oo
L1

" Type of e Secondary
Writing Primary Trait Traits
Narrative Rre§epp§§19n of the actions associated setting, point "«
‘ _with events and the flow of’evenis. of view
The provision of a sensible linking of
events that resu]ts in a coherent
sequence.
Descriptive Presentation of detail to create v1v1d Céreful selection
i sensory impress1ons - of words, careful
use of detai]
Expository Presentation of relevant facts pertain- Use of examp]es,
. ing to significant _aspects of the thing lTogical- :
' being explained: Presentation made in . developments ;
a slow and orderly fashion as appropriate :
levels depending on the aud1ence to be. -
' persuaded . -
Persuasive Presentation of campelling arguments Quality and:
- that are logically or emotionally based, quantity of- .
or both, depending: on the aud1ence to su"ortin' evi=-
be persuaded [T g
, sequence
. e _ : N . . . E .
Expressive Several pos§1b1e.‘ Example: Entry " Fantasy, insights,
into an imaginative situation. '~ ~. use of 'dialogue,
' paint of view, p
; tense o
o E— — I e s
B . B ;,f
: / “y ot
: s ? : .:aic;
'( (R
\ _ ﬁfﬁ;
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Jte@ 6 The specification of criteria to be used in scoring

- essays for primary trait” may be'aone u51ng as’ few as five categories;

.o .
L .
.(,J t

For examp]e, for an expre551ve writing task the categories and
'i;a'.criteria could. be: | . P B o )
- 1= No entry into the 1maginary world of the ‘

picture. Essay is about the-'stimulus but
the information is too sketchy or disjointed
to make a p01nt .

Y

necessary structure,(control, coherence or = .

2 = EntryintothEWUPnggf”the picture,'however,-. R
C: 2 consistency is absen

w
I
O
Q.
(-0
& |
g
«!
| mds|
1|
End
Qi
('"
[ o
X
kD
Qi
1
- |
i=¥
O
—h
xd
P~
C'D
>0
-t
(2}
Iad
. O
-5
C'D

Papers are general]y competent Quality 1s

" -.somewhat marred by skeletal or uneven

development. _ N .

. 4= Emotive and conslstent entry 1nto the imaginary -
T worTd of the picture Papers aré structurally

whole: Narrative is well and evenly deve}oped A

5= Il]eg1b]e, 1l]iterate; no response, misunderstands
- task. ) . v .

An example showing a]l preparation steps comp]eted 1sﬂshown on

page i726; (See Appendix C for fulihs1ze text. ) The material used
+
*1in the exampTe represents a 51mp11f1ed ver51on of materials used 1n

. 1
. 4 the state assessment. A prototype form is shown on page I-21.

e
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", EXAMPLE OF PREPARATION . . ¢
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- TYPE OF WRITING EXERCISE:-

PROTOTYPE PREPARATION FORM

 OBJECTIVE:_

v -

'ITEM NAME:_

STIMULUS

o N
- -
.
! . - N
L4
»
A
— N .
-
"
[
5 .
Y

MATERIALS:

* SCORING:- -

s _— ——
’ . . 5 ke
. Pl
~ :

Vi

' SCORING CRITERIA AND CATEGOR

[

IES:
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ﬂgpl1eat10n = It 1s strongly suggested that s tgdents be ggviged:g
‘the criteria to be applied 1n trait and/or mechanics. scoring when the

ur1t1ng ass1gnment is made. 2 Y

_ Each paper shauld be raad fbr possession of the specified. necessary
traits and a category designat'lon made: (i e. 1, 2, 3, 4. or 5) Comments
or graaes regarding mechanical aspects of an essay shou]d be provided

i

1ndepe§§ent of tr;it;seoring.

The eheekl1stkon page 1-23 h1ghlights the categor1es of scoring rules
used to deteet errors in writing mechanics. The check]ist can serve as a
reminder of the variety of mechenical errors that might be ?bund in a
single wr1tten-semple., It eﬁs&—can’be used to teech systlmtticeily_;he
variety of mechanical rules that need to be mastered to create a competent
wWritten product. For example, a teacher ﬁiﬁht say; "Today I will grade
the essays paying particu]ar attention to thetmechanics of sp2111h ﬁi
word choice in a&ﬁi@ion‘to the persuasiveness of your argument.” -

_, X AT .,"_'1-22.



« ' ., MECHANICS SCORING CHECKLIST*.
[ Paragraph - -~ [ AWkwardnéss : 7
As visual aéViéé ff‘_ » e Fau]ty use of subord1nate
: : -c]ause ,
COher‘ence - sentences LR 2N o ’
.and 1deas 1nterconnected ", . Unc]ear pronoun antecedent
~'.-Development - expressed = - .. Misplaced modifier
© . or implied. topic senggnce . e ]
o AH*‘ideas related to “topic. .- Omitted or extra words
4=~"_”,,,;,‘ o o o i Faulty ‘coordination or .
] sentences T . ;. parallelism, split .
' .. % . construction :
. Jo1ned - sentences fused’ o -;j R - o
. with‘or without the use * . | '
" of punctuation and = . _[’] Spe]11nq T
conjunctions SRR P A e
d BT L -?:; tetter ‘and word reversals
Jooe Fragments - correct or S /
..+ incorrect use.' o R -::,Inco?rect p]ura]s
LA B S L . ;' ] = .
T . complexity = usé-of © . jPhonehc attempt
~ simple, compound, or-com- - _
plex sentences, and use ' ;-'Flomonym confusmn

: - of phrases D :

S ‘ ; ,;;Incorrect wbrd separat1on
| Punctuation " - o "
1 . Dé‘ord Gho1ce

: Commas and dashes . BT
-+ Quotation marks ’ _ Incorréct use of prepos1t1on
. Colon ; _ ;,9r canahnct1on .
. Semicolon ~ : b
. End marks - ‘ Unacceptab]e,or non ex1stent
';‘Apostrophe o S ' word use o - :
L S : v ' M1smatch betWeen word and
1 Agreement i L 1ntended mean1ng 7
: ;_Subject]verB e SR "x;ﬁ; AR
-+ Pronoun/antecedent . [:] Cap1talizat1on SRRV
¢ : Noun/modifier ' : . e
.+ Subject/object pronoun L . In1t1aT word 1n sentenée
usage - S e ,
. Shift in tense o " Pnoper nouns or adJeet1ves
'ii I ' Pronoun I .f~ . i'fféﬁ”
_*;ESrWQWESnBi;ie descr1pt1on of mechanics seering ru]es, see Append1x bwmj
. ) ' 1323 ol _ - :" . ."., o "\;j L

R TR
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Sum . . | ) * : .' . 'lr - “,

This sect1on 1ne]uded a descript1on of the state writing assessment
N

‘and prov1ded suggest1ons for a s' sing writing in the c]assrooms
Suggest1ons for. classroom assessment were made 1n regard to preparation fer
assessment and app11cat1en of scoring procedures Suggested primary and |
secondary traits were included for major types of writing A cdmpleted
examp]e for preparatory work was also provided as were a sample prepara-

tion form and a checklist for mechan1cs scoring.
t | ‘ .

v
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INSTRUCTIONAL ACTMTlEs
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| " INTRODUCTION' ,
L . : . .
The Instructional/Activities section contains forty selected
-~ teaching/learning activities in the a?ea-a?*Wiifiﬁ§~- Each is numbered
for easy reference and is ]abeled to shnw the writing category (narfative,

&

descriptive, expository, persuasive or expressive) as we1l as ‘the
\

- + suggested 1gstructional level (elementary or secondary). The activities
T s . o B
are not organized in any speejal sequence or onder of preferencei
4 " GUIDE 70 -
INSTRUCTIONAL ACTIVITIES
,,,,, MRITING CATEGORIES _~ SUGGESTED LEVELS =
. EXPRESSIVE " #2.(E); #4_(S); #8 (E/S); #9_(E), N4 (E),
. . #16 (SY, #18 (S}, #21 (E), #22 (E), K23 (F/S)..
<« g26 (S), #27 (E/S , #28-4 (E/S), #30 (E), #31-4
‘ S AE/S), #33 (E), #38 (E/S), #39 (E/S) #40 (E/S)
PERSUASIVE - #5 (S), #17 (S), #24 (S), 28-1 (E/S); 428-2
| (E/S) . ‘ <
EXPOSITORY -~ = . #11 (E); #29 (E/S) $31-C (S), #34 (E/S) #35
o L (E/S), #36 (E/s), #37 (E/S) | E
R A ' . .
- nsscﬁiiTrvs S #1.(E/5), #3 (EZS) #4 (S), #5 (E), #6 (E/S),
- - - #7 (E/S), #9 (E), #10 (S), #12" (E/S), #15 (E);
- - #6 (S) #22. (E) #31 (s) ,
nﬁﬁﬁﬂrlvs o . #13 (E/S); #14_ (E) #18 (S) #19 (sj #20 ),
\ . . #21 (E), #25 (s), #28-3 (E/S), #31=B (S),
' . (s), #32 (s), #33 (E) = . '
SR N | ' ‘ . .
S R
¢ k . L ' N R ' V L ‘..
& - M




The pages in this section have beeri numbered so tﬁ;it’sdaiti-enai
‘activities may be inserted at some future time. The notebook format
has been used in order to anaw’ teachers to i’r’ié.]&aé some- of their o;m'
instructional plans. .. - o ' |
" Although the instructional activities may be used as presented,
‘they can be:modified to fit the needs of. particular students. They
are intended to sii@dié%é the generation of other interesting teaching/

iéarn‘in_g activities. ‘ . : T

..



- " INSTRUCTIONAL AcTVITIES
S .
.fAETIViTY #1-- DESCRPPTIVE (E]ementary/Secondary)
Tel] the students that they are to try to discover as many things
"as pbssibie about popcorn by using aii'five or tneIr senses. P01nt -A
. out that often when we describe things we are 1imited to teiling how
observations, (it mag be too far.away or be dispiayed under-glass; it
may not make'a sound; or it'may be poisonous; and so on). Looking is
only one of the Five senses; and whenever we can safely use ofher .
? . senses in observing Something, we will be able to give a far more
A compieté deéscription: of itf: ' B '
\ 'Have two or.three people come to the front of "the -room and ask
, them to observe popcorn before 1t is popped: If they pnly’ look at it, '
ask the-rest ‘of theiciass to suggest other ways théy‘éan'fihd out uhat ‘
unpopped corn is* reai]y iike (tasting, feeling, biti“ﬁ,f" kerneis,
) sme]iing, listening) write their observations on the beard:
Give students time to examine the popcorn. and také turns giVing
their obServations (You may. want to have another popperfu] 901ng
While théy are doing this, both to keep the aroma before them and to _s'
R --rep]enish their dwindling supply.) o |
Plan and maﬁb a bulieti: béard to display graphica]]y students

sensory obseavations DIVIdE thé bulietin board space into a section’

for observations about unpopped corn. and a section for observgtions

”
about popped corn. Have part of the class cut pieces of 1ight ‘brown

,;‘

l paper into the shape of unpopped kerncis and write an Obaervntlon from *

- \

11-5
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" the iist on the hoard on each "kernel." ‘Pin thesé.in a naﬁﬁa shape

" in“the section of the bulletin board designated for observations about
unpopped corn Have the rest of the class cut white paper into shapes’
‘ef popped corn; write observations on them, and pin them to the other

‘ section of the bui]etin board in such a way as “to suggeSt the motion
of popping corn. Decide on a suitahie'caption for-the project and let

a small committee prepare the lettering.

'.ACTIVITY #2—- EXPRESSIVE (E]ementary)
Bring an interesting picture to class and have students reaet to

i' -Then ask each student to write a word a phrasé or a sentence

or two which can be mounted on strips beside the pieture Each student -

o

can read his/her own contribution.

T

~

shapes (marble, veivet, bark, cotton) Put each f the five artic]es

, they~fee1* Stress that they are to try to chQOSe words th't wiii create"

: 4
S a v1v1d picture in someone else’ s mind

-



ACTI#&TY #4-- EXPRESSIVE/DESORIPTIVE (Secondary) : v ¢

;; Ask students'to form groups of six to eight.r Have.tﬁe gfaua'l 7
te 1 Ns . St oy A
sft in a circie; ’ S Com .

-«

feii students that you are going to give each group an 1ce

"ﬂj’cube*' They are to pass it around the circle to the .right. “As

) each person gets the 1ce cube, he/she is to examine 3t and tel] some-

th1ng obseFVéd Hrge students to use a]] ‘their senses as they think
‘about the ice cube No one may repeat an observation glven by someonet;
‘else 1n the ci c]e. '

Pass out the cubes and 1et students begin stat1ng the1r observat1ons
Examp]es ice ts co]d ice cubes are: s]1ppery ) o | .
After a few minutes, when everyone has had at 1east ‘one turn,
change the act1v1ty to mSking compar1sons, Te]] the students that this

timc they are to think of someth1ng to which they can compare the ice
“cube. Again, remind them to use their senses and to: te]] What the 1cé

_ cube fee]s 11ke, ;ooks 11ke, and so on. (It:mlght be a good idea to ‘
pass out new 1ce cubes at this point ) T

- ’

Aftér a few minutes when everyone has had a turn 1n mak1ng _
comparisons again change the focus of the act1v1ty Now ask students
to te]] how the ice cube affects them gr’how 1t makes them fee]

‘ Then gather up the ice cubes and ask students mo wr1te down some 7
of their thoughts and 1deas about 1ce Eet them chbose the-form fbr : !'{f
= express1ng themse]ves.; Some may Write a serﬂes oF sentences 1n 11st e
11:order; some may deve]op a paragraph and some may fee] in ‘the mood to

write a poem. ‘
B O P
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_ 4ACT{VITY #5 - PERSUASIVE lSecondary) BESCRIPTIVE (E1ementary) ;

‘&

v

Give eaph student ptece of ce]ery KTe]1 them to eat it slow]y
-and to th1nk about how 1t tastes and fee]s 1n their mouths. Ask the

' students to gtve=words and phrases whjch descrihe the_way_it tastes

&i&ﬂﬁ§éis; Write their descraptions on the bparﬂ’ Help them think of
.";} o

th1ngs to say'by askiﬁg such questions as._., R ! L

[

. :'f : Lo S o
: What happened when you bi t int tﬂg ce1ery? ;?.? o : )

, Row' did tne ce1ery fee1 1ns1de yOur mouth? 7 Z?' -

‘/-- : .‘. o "

. 4

What f]avor was 1t7

. J?d.the ce]erynehangeaas you chewed 1t? How? _
‘Nexts g1ve each ch11d a choco]ate k1ss After they have eaten. it;'; "

\b', . ,i

i e11t1t words and phrases to- deScribe its flavor and texture.. Hrite their

1dea§ ina second 11st .on the board L

;\_ Then, ask the students to compare the two foods

- _'_ In what ways are they a11ke7 ,3d f}\g’tfﬂ o ,{ =

) Et *13’ In what _ways are they d1fferent? di&, SRR / ' .;';
Have students&wrtte a paragrapﬁ te111ng which theyrenjdyed eating

more,'the query Or-the chdcolate k)ss Stress the need to. writé v1vid }‘

descr1pt:ons to exp1a1h the1r chqice Tel]-them tq try to- make ‘the .

reader fegl,%he ce]ery or choco1ate in h1s/her oWn mouth.. - B} '*;
.‘ "ar-“"' S -
ACTIVITY #6 == DESCRIPTIVE (E]ementary/Secondary)

Ask-the students to th1nk of d1fferent flavors of 1ce cream and

sherberts they have eatenn, t1st the d1fferent ktnds ‘on ‘the board Ask
\H

~ the students to thlnk of poss1b1e new flavors {wr1t1ng their suggestions

-
-

in a second 1ist



Bivide the c1ass into groups of three and have them write an";g‘;'

advertisement o? a new ?]avor. Suggest that they use highly?”?”"

descript1ve words that W111 appeal to people’s sense taste and &w;',,
s1ght. creating a desire for the new product.'-" , - v: o
“Note: ‘Some students might want t t a111terat1oq 1n ‘their ;.:fﬁ' X

' descr1ptions--crazy cranberry, goo?y grape o . o .;g__
- Students may want to 1l]ustrate their advert1sements and compiie

) » . ¢v_

them ina 11tt1e booklet

ACTIVITY #7 == DESCRIPTIVE (Elementary/Secondary)

\ Tell students that they are go1ng to play a "sme]l1ng game "

i; Blindfo]d students and pass someth1ng under the1r noses Ask the\ :
:‘students)to describe it, tell what it remlnds him/her of and thén

'try'to guess what it'is *ﬁebeatvthis witn.séverai séigéntép'fwrite5

. d' Then ask students to become sme]l detect1ves by f1nd1ng obJects

‘ that can be 1dent1f1ed by smel] alone Ask them to choose one of . .

\ . _ . .

ACTIVIfY 8 - EXPRESSIVE (Elementary/Secondary)
Play soft, gay, sad and]or marching mus1e and ask’ students to

express the1r reactions to each Io st1mu]ate students, ask the

g ot
Lo

following questions. S .
How does the music make you feel? S o ;jGQ”Y

.'DOes it bring any past experlences to mind? L

l . ( " )

‘;Does 1t make you feel Tike do1ng anyth1ng in part1cular?

h



-

ACTIVITY #9 == EXPRESSIVEIDESCRIPTIVE (E]ementary) ’

o Pass out small- pieces of paper. Have: students-urtte their name
P in the corner of the paper and then discuss the shape of the paper. |
Ask them to name as many othFr shapes as they can and think. of familiar

.

{; examp]es of each Ask students to choose one of the shapes -and Write.

vz

it down on their paper Then ask Ehem to choose a color they think !
| . s 1nteresting and write it Finally, ask them to choose a. number o
between one and one hundred and ‘write. it down.“ '
After students have written the three things have them try to "
A_ 1magine an anima] in that shape, w1th that color fur or skin, and with - a.

:;hihat many ]egs Have them close their eyes and try to get a mental :

image of such an animal :a

Pass out drawing paper and let students make a drawing of their '
‘ strange new creature; Suggest they start by making the shape they
chose in the color they . chose 3nd then add- other details Whi]e they
- work; ask them to think of a name for. their animal jx o Ll
i-Nf Then ask students to 1magihe where and how the animal ]ives
Have them consider the fo]low1ng questions
| ‘Does your animal make any soonds’ If so, what,kindf
. where does 1t ]ive?

How does it move? Does 1t move fast or slow? f';jz .

' Nho are its enemies? How does it protect itself?
What kind\of personality does it have? L :

. N . ]

Is it quiet ‘and peaceful, or noisy and fierce?

(W . / . .
. : [
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ACTIVITY: #10 <5 DESCRIPTIVE® (Secondary) B |

Ask students to wr1te a short paragraph describ1ng a person or
animal Trade paﬁg;s with a classmate'and ask each student to draw a
' rr 1cture tofftt thE'descr1pt1on- 4G1ve the picture .to the person who-
" wrote the descrfption Let the student decide if he/she should

'fdescribe the character in more deta1l
‘ACTIVITY #11 == EXPOSITORY (E]ementary)

_Materials Needed. Thread or paper cut 1nto one- to three 1nch j* .

pieces
. ~

‘ One inflatéd‘gaiiooh .

A sma]l portion of dry wooi or a.piece of °
7w601en cloth : o e

:Aboutwa teaspoonfu] of puffed wheat (opt1ona])
Ask the students to observe c]ose]y ﬂub the 1nflated ‘balloon
briskly with the WOO] to charge 1t Then, ho]d the’ balloon over the;

- pleces of thread (or paper or part1c]es of puffed wheat) and watch

fthem perform. _:

.'Comparé deScr1pt1ons CIf students perceptions of the exper1ment are

’ d1ff_erenti disguss why this is so. « . » .

ACTIVITI‘#IZ -= DESCRIPTIVE (Elementary/Secondary) )
7}. Choose a day when there 1s a great deal of contrast between’ clouds
“and sky and when winds a]oft are moving and changing the format1ons
Take the students outside and ]et-them sit or 11e down to watch’

<

the movements of the clouds Guide their observat1on ‘with suggestions

i anima]s, and any other 1nteresting shapes. Be sure the students have

11-11 A
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.ampte time to watch the clouds; to see them move and change. (You
may want to return to the classrogm at this point to complete the
Tesson.) o | - |

Ask . stt.@ents to wri te a description, of the clouds. ’Spiné i.’ay”

want to wr1te poetry If so; emphavs12e Wm'd choice rather than form. :

poetry dSes,not;; have to foHow a set meter Or?rhyme pattern. Str:es_s -

the fact that ‘they are tryqng to draw a p1cture using wordsw‘
Let: students pa1nt a water-co]or p1cture of the c]oud scene

they have descri,b‘ed Then uS1ng the opaque pr'o.]ector; let volunteers:
) i : i
read the1r descmptwe paragraphs/ or} p9em5'and show their pictures.
- 1 ool [ ¢ ) . ; ' . : . . :

ACTIVITY #13 -~ NARRATIVE (Elementary selondary)

ang to. c]ass an o]dihat (au_y~ kmd qdress, engineer. poﬁce.
7£,

straw). Hold up the hat“and 1et students oBserve it Pass it aroundl_}'

for closer observatwn D1souss what kind of hat it is who m'lght

wear a hatﬂﬂi th‘ and :how it is d1ffetent from 1ts new condition :

erte on the 56 the vﬁords or phrases the stuééﬁts use 'ln ,deserlb"ing

the o]d hat Eontmue the d1s,cuss1on wi th such questions as:

. Whete do you think th1s o1d hat has been? o
| ly'\at kmds of eximen\CCs -do you thufk' th1s old hat has ‘had?

I

What m1ght h‘ave Fius§d< th1s hole (or spot ‘or other sign of wear)? -

.
. What expemence ﬁf the old hat do you think was mest exc1ting?
_ Most enJoyable" e v ;
_ FS . '
Ask stugents to pretend the o]d hatfﬂs telhng them ep1sodes
N o
from 1ts life.’ Hav§ the?n listen carefu]]y to their 'imag1nations for

the 1ntereq‘tmg 'fh1ngs it has expemenced or: p]aces 1t has been.
. ' '.‘v:a.; ’ " “ g;/ -
P " W e
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| ;:?Al1ow a_few moments for thinking and then let volunteers ‘tell
stdMes of the old hat‘s life. If manyﬂstudéhts voluhteer, 1iMit
. each story to one adventure or ep1sode Then ‘ask students to write

thetr stories.”

ACTIVITY #14--fNARRATIVEIEXPRESSIVE (E]ementary)
Clear a a space in the classrooms get out a 3ump rope and give
. several ch11dren a turn at Jump1ng rhymes Have them "sing a]ongf»'

v wh1le another student is jump1ng

Tell the class that many athletes use rope jump1ng as ne-ef
the1r?tra1n1ng act1V1t1es Have them 1mao1ne “that they are a. hoxer.
baseba]l p]ayer or a gymhast and write a short rhyme that one of-

these people would uses SN

Note. It might be helpfu] to have the class brainstorm to

“identify action words that might te used. For example; a baseball
" player might make up a chéht of action wérds héard at a baseball
game, a horse-back rider might make. up a story about a r1de that

§tarted out w1th a s]ow wa]k1ng rhythm and increased. 1n tempo to a

fast running rhythm o o | | ' N

=~ - [

Examples of‘fam111ar rope- 3ump1ng rhymes

§panlsh dancer do the splits R L P~
. Spanish dancer do the kick ' :

Spanish dancer turn around N
Spanish dancer touch the ground
Spanish dancer get out of tpwn.

-QﬁIeddy bear..teddy bear turn arou
N ' Teddy bear, teddy bear touch the.ground::
oS Teddy bear, teddy bear show your shoe
Teddy bear,' teddy bear that will do
Teddy bear, teddy bear to ppstairs

s Teddy bear, teddy bear say( your pra
Teddy bear, teddy bear swiftch off the l1ght o
Teddy bear, teddy bear say goodn1ght .=

11-18




ACTIVITY #15 -- DESERIPTIVE (E]ementary) 5

Ask students toggescr1be a pet, what the pet 1ooks 1ike, what -

" they th1nk the pet feels; and what they th1nk the pet 11kes to do .
Then ask them to try to descr1be the an1ma1 us1ng on]y two-word

phrases such as lonesome eyes,‘bounc1ng c]assmate

ACTIVITY #16 -- EXPRESSIVE%BESCRIPTIVE (Secondary) "
A
Tell students that they are going to p]ay a riddle- and—rhyme game.

,,o,

‘gExplain that they will wr1te rhymed r1dd1es and then try to QUess each
_other's riddles. A '.; L ;2 uf‘
. First; do a rhymed r1dd1e together as a c]ass eﬁéasé an ohjéet

in the room, such as the. c1ock " Ask students to th1nk of ways to |

‘ descriBe the clock -- 1ts size, shape. color and us Suggest,that ‘

' . Write their -

' comoariné it to other‘thjngs is one way oﬁ_descri i
ideas on the board | o o v
From these 1deas, try to mai? a rhymed riddle about the clock

Caut1on students to 1nc1ude c]ues w1thout g1v1ng it away. For example:

Round it goes ) i )
But keeps in place: A , T

Then ask each student tp choose an object (you may wish to 1im1t

' objects to those 1n the rbom) Have each student make a descr1pt1Ve

it might be compared. Then have them try to make a rhymed riddle from
~ their 1ist of ideas. Keep the formaflex1b1e -- let them use any - ﬂ
rhyme scheme they wish and suggaiigthat theydmight add other-interests

ing comparisons. . '
’ .

SN
.

ra
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" Give enéouragement and help to students who have difffcuity
writing a riddle. If necessary, gather together a gﬁgUp of
 nonpraductive students and write a riddle tggether so they too will
have,sdnething;to share. |, |
ACTIVITY #17 -- iﬁﬁsunsrvs (Secondary) | o .

B ﬁitbout the students be1ng aware of what 1s be1ng done, arrange
| a few brightly colored books of assorted sizes between book ends at
the front of the room. Use one book much smaller than the qghers
and place 1t at one end and sllght]y farther back so that it is only
visible to someone looking right at it. (You may need to make the
| | ar;fﬁgement while students are out of the room and cover it until you
- widh to begin the ]esson ) With students seated in: the1r usual
p0s1tions, ask them to describe what they see. Some students wi]l
be able to tell the titles of the books and descr1be cover designs
while others will only be able to gIve genera] descr1pt1ons of color.
and size. Some will disagree on the number of books between the book
ends because they cannot see the small book. (Variations of this
idea inciudé a bookmﬁrkér'tnat is;visibie.from above, ragged pages
visible from above and behind, ‘or. something inside a book that can
only be seen when the book is open.) |
Point out that we do not aiways see the same thing because we
dare iooking ?rom different points o? view. Further expioré the idea
'discuss what 1t would be 1ike to be a small child. ~Have students
squat down or get on their knees to,get a more realistic idea of how
things would look to a small child. Discuss the feeling of size, |
11-15
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-objects at ‘eye. level; objects tnét obstruct a clear view. Have students .

;
/

tell how tﬁey'tﬁink a smaii tnfid mignt describe‘a Génnan‘shebherd. a

deu?w __'2' o (
Ask students if they have ever been in one of the following
sitdatjons; dnd if s0, describe what they were able to see: S
| --vlddkiné through'a knot hole; - g -V;
. -- looking through a crack in a door; | 4
- iéékiﬁg down from an airpiané; ‘
- 1aeking up from a big hole in the ground;
-- looking through a tunnet; fiﬁ
-;‘iooking through th1ck brush. ;é s
Ass1gn students to’ var1ous positions on the playground and have
tﬁéﬁ take notes on the1r observaticns from each point of View. :If
poss1b1e, have'students observe from séveréi iéiéis (the top of the
slide, Jung]e gym, or other h1gh equ1pment), fram obstructed views :
(around a_corner, beh1nd a large tree), and from a distance (the far

. end of the p]ayground) Suggest. that students c0n51der sensory
impress1ons other than v1sua1' what fﬁey smell, hear; énd feelf
After a specified observat1on time, take the class back to the
' c]ass<?om to describe and compare what they were ab]e to ebserve fromv*
the various points.  To help them synthe51ze their experiences and
the points discussed, ask them if t hey think it would be possible
for two or more peop]e to observe tﬁe sane tr;ff12 aCC1dent and

present differedé but jonest test1mony in court. If so, why?

11-16
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ACTIViT? #18 - EX#?ESSiVE/NﬂkkﬂTiVE (Setondary) 3 . o ;f.
" Pass out d1ttoed copies of Agree:Disagree Statements and ask
“students to follow the direct1ons—w1thout talk1ng to each .other. When
they are finished; share and compare their reactions and reasons. Then
ask st&dénts to look at aij'the reasons they gave and try to decide
what caused them to have these opinions-and -feelings. .If they are.
unab]e to ana]yze how they formed their op1nions discuss exper1ences
and sources of 1nformat1on ‘(other people, reading, telev1sion/radio)

that led-t. their op1n1gns and feel1ngs abqut these things..

Point out that their responses 1nd1cate the1r personal point of
view -- how they 1nterpret thlngs Explain that their personal point
of view is how they see someth1ng;‘how they feel about éané%ﬁing; as o )
a result of their eiberiénées; %ﬁ?éiésig; ;ﬁa'iﬁroﬁﬁafiaﬁ; Beéause
‘people have different experiences,’ intéres't"si.'~"'§nd‘ iﬁ?aﬁﬁafaon they
are apt to feel differently -- to have d1fferent po1nts of view -- from

. ERA
oot
Y

: someone else
To illustrate; ask students to dﬁaéiné 5‘565&%%?&1 Bright green

lawn in the springtime -- well sprinkled with' da1sies and dandel1ons

Then ask them to tell what each of the Followang members of the family

¥ might think as he/s ]ooks at the yard

,-é. ‘the sixth-grade boy (It w111 take me hours to dig those out;
there goes my ballgame!)

c. - the three year 0ld g1rl (Hhat ]ovely flowers i‘ii bick
some for Mother:) , :

d. the father (I wish they' d make a weed killer that worked )

After students have discussed possible reactions to the weedy

lawn, ask them to thoose one of. the family members and write a'monologﬁe

11-17 v
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‘ : . . . . -
in-which thé-%%rson expresses thoughts ‘as he/she Tooks at the 1awn.
How does he/she describe it? How does it Took to him/her (disgusting;
 beautiful)? What does it remind him/her of? How does 1t make hin/her
feel? What does he/she want to do about it? Explain that they are to
pretend they actua]ly are that person and are to tell the thoughts as
1f7he/she were talking out loud. To temporarily assume that person 's
cggracter, they'wiii need to carefully consider the personal point of .
. view and portray it consistently in their writing: :

1f someone in the ciass 1ikes to draw cartoon characters, make
an interésting bulletin board: Have the artist make a large drawing
of .each member of the family and then cluster the appropriate .mono-
Togues about each éhéréétér’ P{n a narrow strip of simulated lawn
_.across the bottom of the bu]]étin board for a f1n1sh1ng touch.
ACTIVITY #19 -- NARRATIVE (Secondary)

7 while students are working (or are out of the room) light a
p1ete of incense and a]]ow its odor to permeate the room. Before :
long, someone will become aware of it and'begim calling attention to
it. When everyone seems aware of it,.bégin.a discussion using éuéh

[}

questions as:
. How would you describe it?
Have you ever sme]]ed jt before? Where?
Does it affect any of your other senses?
What does it remind you of? S
How does {t,maké;ybu feel? |
Bring eut the burned incense so students can see the remains

and also show them a p1ece that has not been burned.; Light the new

.

I£;18
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| \\EE/ piece of . 1ncense and let students observe the act1ve process’ of
burning Their orig1na] descript1ons were probab]y 1imited to the
' . sense of smell. _ Now as they observe, ask them to report other sensory
pereeptions (visua] -- smoke, flame, ash; touch -= -~ heat, watéry eyes)
. Point out that the perfume of 1ncense is g1ven off as it burns,
‘ causing the smoke, or fumes, to have a part1cu]ar odor which many

pébp1e enjoy. -F1re, however, is not a]ways a p]easant exper1ence.

ance earTy tTmes;fman"has both enJoyed and feared Five ASR students

f .to th1nk about the1r own reactions when they first noticed the incense

'1jodor<ih theiciaSSroom; Did they feel uneasy? Did they want to look |
for the source of the odor? .Did they think they should report it? - .
Tell them that people often feel the urge to do something as a result- i

of their observations. For example, ask them what they would feel like

'doing if they observed: - i R .
== an animal caught in some bushes; s
RN an automobile accident, E \
- a fire burning out of controls - -,
== a boat;capsiie,;
== a lost child. .
~ Their responses to each situation will likely vary, showing a
"~ range of possible actions related to their, sense of need and their
recognized capab111t1es.:;'7 L <:\ o :;??'F,,- ., .
Have the students,choose one situation that wouid make them want
- to do.somethind (perhaps ‘one of those previously dfscussed) and wr1te
a c]ass composit1on about it. Before they begin, they will need to **
: plan the story and agree on basig details. To help them, adapt the ﬂ

11-19
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fol]oW1ng questions to the situat1on they have chosen for the story and

make brief notes of their decis1ons on one side of the cha]k board )

< What were you (the story te11er) doing when you first noticed<1t?<

whdt caused you to notice 1t2 How wou]d you: describe it? N
_What happened’ —" '1 .*"s;gff : E o i v;ﬂEfff"
Where did it happen? “"“:”, A
L What thoughts went through your m1nd? o
‘ {What did you do? @;;ﬂ '%5? - . - :
‘!‘ 7 What were the resUlts of your act1on?
.Ji, z"Then ask the class to dec1de on the story -teller's physical
and personal point of view. How much is one able to observe? (Is it
dark? Is the vision 11m+teé in ény.Wéy?s_‘ﬁow will one's experiences,
-abilities and interest influence actions? = .
 Write the stony on_the board- as Studentsiaictate it, encouraging ..

contr1but1ons from all students: TFy“tU;éitctt“uﬁVid—destf?btions—o?4¥jf

the setting, actions, and fee11ng so the reader W111 be able to re]aﬂe o

' gﬁé storyteller's observataons to the»act1on.

ACTIVITY #20 -- NARRATIVE (Secondary) N

Ask students to 1mag1ne obserV1ng the fo]]owing situat1on A

" drives away qu1ck1y* Then ask students to think of possible exp]ana—:
tions for such a situat1an ‘and write the1r ideas on the board (robbery,

going ﬁaaé,?ar 1unch work1ng Tife at night, de11ver1ng something)
S ] .
Call-attention to the fact that the1r list 111ustrates various ways

k4 b

_ an observed 1nc1dent might be 1nterpreted However, if they were - -

actua]]y observ1ng the scene, they wou]d be able to observe additiona]

.
\

11-20.

r
)




clues to he]p them expla1n the man s action. Choose an 1dea from

the students? 115t and hate them suggeit clues they m1ght observe that

i P

would lead to such a conc]us1on For example, if their 11st 1nc1udes

,'“roﬁbery;“ they might not1ce that the man spened the store door

" cauttously and‘looked in all directions before approacﬁing the car,
that he 5&116& his hat low over his eyes, that he aaiiiéa;a Bé@:; Foiiow
the same procedure ip thinking about clues that would lead to some of
the other Eiﬁianations; 'Enéouraée students to think of possible clues

other than.visual -- to use all of their senses. . ..

? . »>

To he]p studéhts narrow their thjnking to a ﬁoré'sbééifié setting

and situat}on;_dtscuss_a possible lochtion for the episode to take

place: Rerhaps there is a store in the neighborhood with.which they

arg’éii;fansliar. If not, they have probably seen ‘an‘appropriate scene
'oﬁ’téié$%§€aﬁl Discuss what the back door of a store Tooks Tike, what
d,,the surroundings are 11ke, where the street or a]]ey m1ght Tead: Rhat'
sounds and smel]s m1ght there>be? Try‘to produce-a deTjnite mental !
1ma§§ through descr1pt1on ' ' v m

Eontﬂnue the d1scu551on by ferS1ng students atténtion on the

observer. Where might the student be as he/she watched7 _ﬁhat 1imita-

5 K

. tions woild the student have in that particular’ posit1on?"Wouid the
stuaént be abie to hear eonvérsation or noises? uauid the studént have

\.

between night.and day observat1onsg':At n1ght, wouid the street;iights

't “pe bright enough to see clearly? Would there be any shadows or corner
':hjto hinder vision? - f,Jj'gf-J , | tﬁ‘}i?
Finally, ask the students to th1nk about the attitude of the

oBServer; Would the student approve; d1sapprove, or not care about
» ‘7 . 7; o
- 11-21
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what was happen1ng7 Might it give the student a pleasant feeling?
Hight the studenit be concerned for someone's safety? What act'f'o'ni if
“any, would the student s feelings lead to? Would the student'be
frightened? Brave7 Cowaraiy5; o S '

g When students have had opportun1ty to explore various possib111t1es, h

accompanying €1ue5. and poss1b1e reactions, ask them to work their 1deés‘f

Rv into a story. First, have them p1an the story == the man' 's reason for
S hurried]y ]eav1ng the store by way of the back door, the setting. the
_ sequence of events and at what po1nt they~w111 1nc1ude c]ues to fill
the reader in on necessary deta1ls Perhaps they w111 ‘want to jot

down a few notes to. help them keep the story in mind.
| Have students choose partners and tell their stories to each
=;~other—as*a“trta%“ruan"Some cr1terlg will he}p them evaluate the
‘etfectiVenesS o?.a story. such aééf*** |

.o v
Al

can ¥QH 1mag1ne yourse]f there, see1ng and\fee]ing as the author
does7

: Are enough c]ues g1ven to suggest the man's purpose?

"Do you feeﬂ you are ‘seeing the- scene and action through one [
'person 's- eyes7 Is the point of view consistent’ : =

After students have to]d their stories and have gotten feedback
from their partners, have them wr1te their stor1es 1ncorporat1ng any
addit1ona1 1deas they may have as we]] as those suggested by their
partners - R

_ ACTIVITY #21 --‘EXPRESSIVE/NARRATIVE (E]ementary)
Havewstudents name and d1scuss~War1ous com1d strips that feature

young ch11dren describ1ng the maln characters in eath and the kinds -

o e - . '
L e
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" of thing’s they do: * Ask students to tell why these comic strips ape
' popular -- who enJoys read1ng them. Br1ng out the. po1nt that the world

impulses. and constant act1v1ty -- prov1des 1nterest1ng and enterta1n1ng
_ story mater1a1 Hhen we are around young children, we not1ce them .
fdo1ng sil]y, funny, pr odd th1ngs and they frequently g1ve a refresh1ng
robservation about the wopld as they see it. o
;ﬁ. . Ask students to th1nk about the1r'own early'chi1dhood" Biséass
the fol]ow1ng quest1ons and record the. responses briefly on the board:

What 1nterest1ng d1scovery do you remember mak1ng7

.
— o S
. . T .

What crazy th1ng did you do’ . = : irt’rF

D1d you ever flgure out an 1nterest1ng exp]anat1on for somethwng?
IR fWhat do you remember espec1a11y 11k1ng to- do? ' '

What did you espec1a11y dislike? -

b - =

Have students choose one ch1]dhood 1nc1dent to deve]op into a’
com1c strip story P]an the story carefu]]y They need not 11m1t the1r '

story to four p1cture-squares but may - th1nk of 1t as a se1ect1on 1n a

,'»,'\

.nvcom1c booﬁ&covering—a page or mdre

f str1p story is carried aiong through}

'p1ctures and conversatloh £ Students w111 ‘need ‘to 1nc1ude en0ugh back-

Discuss the fact that a com1

-

' ground scenery to .show tHe1r readers where and when the story takes

place They will need to plan the conversat1on to fi1l the reader 1n;

]
e .

'and to te]] the story Have students p1an the .

segquence they will use and how much w111 be in each square Have them 3

.
hd »

on necessary detaw]s

plan the number of squares they w111 need and then divide their paper
P VA

:neat1y 1nto,squares, using_rulers

~
. M’
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.f*jf—\when students have comp]eted the1r comic strip story; ask them to
chouse a good nanie fov ftﬂ To share thcir stories they might remove

 the bulleting board disp]ay of pub11shed comic strips and put up their
own “orifinals.™ - T . L

4 = RS |
ACTIVITY 522 -- EXPRESSIVE/DESCRIPTIVE (Elementary) ‘; R

Ask students, “How many d1fferent animals can you name that are

- used for pets?“ wr1te the' names-of'the an1mals‘on.the aagia as studegts

name ;them. . ' o ‘. |

,,,,,

fond'of either. one of th§n£;QWn or .one be]onglng to someohe else. .., ...

~With Jh1s pet in mind, continue the d1scussion of pets, focus1ng on
why-peopJeeengey-and choosercerta1n an1ma1s~for pets Ask the fo110w1ng

seqdence of quest1ons, a1lowing time for students to share the1r memories

of pets ' *“Q{:T;;“* [ﬁ..,"ﬁ' e :
E'Mhat phys1ca] features make pets 1nterest1ng and lovable (droopy
. ears, baggy eyes, wagg1ng stub of a ta11, s1lky fur unusual

cq]or1ng)

What k1nd of d1spos1t10n did you favor1te pet have (m1ld and gentle,

- fiery and. ready to fight, 1ov1ng and cudd]y)? » e
What kind of th1ngs d1d you' and the pet do when you were together?
,Was there another an1ma] that 1rr1tated the pet7 How?

: ?

pid the pet ever get 1nto a f1ght with another an1mal? What '
- happened? _ : - , Ce

: when students have thought abo&% and d1scussed the1r favor1te

"pet enough to fee] 1nvo]ved in the top1c, ask them to Chdose one 1nc1dent
‘about. the pet and wr1te an enterta1n1ng story. about it, Suggest they
not ofily tel] what happened but that they tell the reader what the

;epet ‘was-. 11ke -- what 1t 1ooked 11ke, how 1t acted and why 1t was funny,

1rres1stib1e, or 1ovab1e "v'C'fw .

11-24 ‘?f
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Some students may have snapshots of their pets that they wouid Tike
.to bring to i]]ustrate the1r stor1es Perhaps others cou]d find
pictures 1n magazines of: animals resemb]ing their pets Some‘students :

7may prefer making their own drawings of their pets

set of proofreading markst Many dict1onar1es 1nc1ude a chart of proof—

reader s marks if you wou]d 11ke a reference ) To he]p students

k

;{cognize errors. have them read their stories to other students.» |
11owing the written punctuation and readﬁng only what is wrltten
: Tb-catch more Erfors. have them listen to other students read theit

' s}ories and watch for om1ssions and needed correct1ons

? Nhen stories are in’ best possible form, have them typed oh ha]f

Lk’il, .

'sheets of paper. paste in the $napshots or other 111ustrat1ons. and 23 d
'fasten them together into a book " Make a cover and decide on an
’appropriate t1t1e and ,cover design After studentséin your room hEVe~

' read all the stories;;place the. book in the school 1ibrary for,other.

' ciasses'to;enjoy. . | | |

~

jAfTIVITY #23°== EXPRESSIVE (E]emehtary/Secondary) 7

i Show students a plcture {a worm. turn1ng on 1tself) and 1et them ;

,iﬁterpret and .déscribe what is happen1ng If they do not offer an, -

_"f'explanat1on ask’. them how th1s could_happen, why might the worm think
‘3,his other end was someth1ng else. ' |

Ask students if they have ever unknow1ng]y Lreated a strange or

'funny situation for themse]ves == have they ever been the v1ct1m of

II 25
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b

thetr own doing’ "To help them get started th1nk1ng and reminiscing, e

B

pose quest1ons sdch as the fo]]owing

2.

Have you ever dug a‘ho]e that- you forgot about and later fel 1nto?

‘ Have-you ever- rigged up.- a. booby trap for/semeone:else that wentp
- off at an. unexpected moment and got you’.' »{q,

Have you ever spilled jam on » the floor for your mother to'cleun'%‘f
upzand then s1ipped and fe]l in 1t7 oo i

"Have yqu ever. arranged something so you wou]d get the best deal ' $4:

’ . o

and had it fa]l to 'someone elsev

e Have you ever hidden someth1ng so we]] that even you fbrgot where
1t was hidden? ‘ a i e "

" e - : DR

If students seem to have diff1cu1ty th1nk1ng of something or seem ’

reluctant to partic1pate, suggest they m1ght be able to think o? en

1nc1dent that happened to someone else: They may even make up names .

s forrthe chara”mw" if they w1sh "to protect the "ihnocent." -

"% Give studditd a_ few m1nutes to” th1nk through and p]an how.they
. Wil} tell their stories. Some may find it he]pful to jot down a few
,notés Remind them tq make their stories 1nterest1ng by . 1ns]ud1ng

descriptive words and v1V1d detai]s

N

<

attent1ve 11sten1ng If you sense students are bé@bm1ng tired have ;
those who have not shared tape record their stories while tbe rest of
the ciass'qaés on to another activity. Then these stor1es can be p]ayed
"back “whenever convenient* two or three-could be f1tt%d into a time
fragment.just before phySicet&éducation’or some other scheduled

%

-

nts m1ght ltke to draw 111ustrat1ons of their experiences

~and dispiéy:'hém ot thsibﬁ]]étin board with appropriate captions to 4

ghelp pther students recal] the story.

L 11-2a . /
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ACTIVITY #23 -- PERSUASIVE (Secondary) U B
Ask students to imagine the fo]]owing situatiun '
A_Riding along the. highway in a car, you observe_a -half-groWn puppy

strénded on an jsland in the nearby river. The island i% about

50 yards from: shore and covered.with dense brush. Y “can _see

~the puppy nervously. running. back and forth- -along a- ow Jedge = -

of grass and small weeds. The river appears to be" Onl about

" 5 to 10 feet deep but the current is swift and the water very .

cold: 1Is there any way to save the puppy? How’ .
Encourage, students to think of as many possible rescue p]ans as -
can. Pose questions to bring out dangers and possib]e prob]ems they : ‘o

'might encounter in attempting’to carry out each suggested rescue p]an.
(For examp]e, could you steer a boat in such a strong current? WOuld
-evgn a strong swimmer be ab]e to sw1m to the isPand across such a
;“éi}ong current? where wou]d the helicopter iand? How-wou]d you get }
: " the puppy back to shore? Bhat might tne puppy do to the rescuer when'
the animal is very frightened7) . :"5f L " '

. o& w; :
Te]] students that there are frequent heroic rescue attempts and

‘_they may have bee\gan eyew1tness to one qSometimes peop}e risk their

'1iVes to save ‘someone or something Ask them to te]l of any such

| incidents they have observed . 7
} Eontinue the discussion about exciting, dangerous and dram.tqc. )
' events they have witnessed They mdy teltl- about o

an acc1dent (swimming, boating, automobile bicyele),

a fall; o 7

: someone or something at a dangerous he1ghte‘ v -

e

f))/ .. someone or. something stranded or caught .
Continue the discuSSipn unﬂii students seen to havé‘in experience

in mind and then ask them to write down a comp]ete account of the event

(4
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emmnwwmn.mmmmwmwmhwWMHMmMi
‘meaﬁmdmﬁeﬂmtnwwwin%nhnhnmm¢ They should a1s0
include where it happened, who or what was ﬁi’\ived , the conditions
.'(weather. road). what was happen1ng Just before.‘and the cause if it was
known. Suggest that the1r account m1ght be used as testimony either in

court or to establish mer1t for a sn%fia] award.
ACTIVITY #25 -- ﬂARﬁAfiVﬁ (Secondary) - ;

Begin th1s Yesson with a positive comment about being ?rightened.

You might say semeth1ng like "Fear is one of man S basic emotions. It
1s-something'eyeryone experiences at one time or another Fear is a
safety device; without fear we miént’iause éreat harm to ourselves er te fﬂ
\'StEEEéz We fear an-nnenntroiied fire because it could burn us or our
'5a§§e§§iaﬁs;f;wé fear a certain noise because we have learned to associate
some danger with 1t " - '

Lead students 1n "a discussion.of the nature of fear, posing such

quest1ons as: 'wﬁ ‘ : fid" ' = »; .t

| Nhy do we become- frightened7 Nhat causes ?r1ght?

" How do you<§eel when you are fr1ghtened7 What physical
- reactions accompany fright7

When you are f1rghtened what do you want most to aa?

P Eont1nue with the idea that we may be afraid of sdﬁétﬁiné real with
gdod cause. or y be afra1d of someth1ng that is not really

,dangerous. or of thing Who]ly 1magined--something that does not even

‘exlst. We may be terribly fr1ghtened about someth1ng and later find

4
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. . [ .
out there was no reason to be afraid at all: Point out that these
. kinds of situations are the ones we later joke about. But at the time,
fears are reai and anytning sut fanny;

‘ matérial Some of the highest moments of suspense in favorite stor;es
are buﬁlt ar%und a character's fear of something or someone ~
Call your students' ‘attention to the list of things\you have
written on the board. (See assoCiated meaning list below:) Askathem
| to read through the 1ist slowly and try to recall associated
frightening experiences. Then ask them to choose’one experience to
write about Have them try to remember what caused them to become
.frighteneds how they. felt, what they did, and exact]y what happened
- Suggest they try to add detai]s in such a way as to build suspense—-to
| mike the reader feel their own tenSion, with heart pounding Touder
and ]ouder : -
~ Some students may have diffieulty getting started. AGIVe speCial -
encouragement to these--a§king questions and suggesting‘ ome. common
frightening situations for chi]drenf 1f a student seems heSitant to
:revea] his fears, it may be he]pfu] to suggest inEidehts from early
| chi]dhood When he is trying hard to prove that he is brave and
- -

' aelf-sufficient, admitting to current fears may be threatening

Experiences one has had as a. small ehild can be looked at more

obaectively Q

Knowing the ability of your students you may. want to suggest that

some of them dictate theirsstonges to you or tape record them -The

desireiao compose may be blocked by }_[‘ted interest or ability in writing

8
- : v N
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plan some ways to share and enjoy each other's storiﬁ’ Students .

may want to. take turns'reading them aloud or dramatizing them.

- B AssociatedfMeaningftist
Being ]ost ) A prowler R
Being locked in A barking dog
A close call Deep, swift water - .
A tight squeeze .= A Joud or strange noise
An injury. -~ Being in a highfp\:ce

ACTIVITY #26 -- EXPRESSIVE (Secondary)
Have. students take out paper. and penc1l and te]] them ‘that they are
| going to pTay a word association. game They are to follow. the direétions
giuen, writing the first word that comes to mind. Then read the foliowing
d1rect1ons a]]owing only a few moments for them to write each word
;_Write a noisy word.

: Wrtte happy word.

[F%] N ki
.
i

Write a smooth word.
4. Write an angry word.
gF;ﬁrite a 1ight word. ?

Have students share the-no1sy words they wroté’and make a composite

list on the board. - Then ask, “what do these words make you'!iink of?“
(allow1ng time for students to th1nk of spec1f1c assoc1ations the words
" .cause them; to recal], and to share the assoc1at1ons. Continue wi h
"How do they make you feel’“ and d1scuss the mood(s) the words arouse
Fo]iow the same procedure for each category of words 7
‘ To summarjze,this discussipn; po1nt out that good writers can use
uordvassoéiations.to create a mood. In descr1b1ng someth1ng, they not -

11-30 ’

69




only use words ‘that will create a picture 1n the mind of the reader,
but they develop a feeling of the picture as well. We can do this by
choosing words that the readers ni]] associate with a certain feeling.

Ask students to think of an experience they have had that they
would 1ike to relive. (Pause long enough to allow contemplation.)
When students have chosen an éxperieneé, have them write about it. Before
they begin writing, however; talk about the.need to paint a clear picture
Stress giving details that w11] enable’ the reader to see-a picture in
the mind and to 'sense the fee]ing of enJoyment the writer felt.

.to see whether they have ehosen the best words to express their feeling

of enjoyment Then have them work w1th a partner réading eq;h other S

I
Bring the c]ass back together to share the1r ideas and,discover1es;“

Discuss: | |
| _ What kinds of th1ngs have we enJoyed’

-What dlfferent moods were enpressed (qulet, peacefu],

happy)? 7 Y
. )

§jveﬁsgme examp]es of words that he]ped create a fee11ng

of mood:. : o

You might suggest that students watch for examples of mood in stories .
" and poems they read. | '
Have students br1ng to class 111ustrations of the way mood 1is 7

expressed in art and music.

11-31
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ACTIVITY #27 -~ EXPRESSIVE (ETementary/Secondary) '
Ehoose several of the situations suggested be]ow {or make up others
,‘6?'your own) and, considering one at a time, ask students to think of all

\;_the possible Wways to ‘describe each 51tuat10n. Do nat. rush Give students” "

V

vtime to really th1nk about each. situation and ask them questions as needed

\,

to help them think of other possibilities: Hrite the words and phrases

'.-they suggested on the board to describe each 51tuation

A day when. the temperature is high (scorehing, hot,
AT sweltering, miserable, a day of sunburn, a good‘day
- for. swinnﬁng) o .

A day when the temperature is low. (eold chi]ly,

iserable,_inv1gorat1ng, pulse-stirring) L

A big city (1mpersona1, crowded bustling, smoggy,

~place of - crime, ‘exciting):

_An uninhabited area (Fonely, serene, peaceful deserted,
..Tforsaken, landlpf opportunity)

" A mountainous area (awe-inspiring, rugged, steep,
challengirig, 1mpassable) ‘

Someone who wants "to do things his Way (uncooperative,

independent, stubborn, opinionated, pigheaded, -

self—centered, selfish)

-Someone who isn't very ambitious (lazy, a s]ow starter,

inactive, cautious about getting involved, preoccupied)

Someone who talks a lot (chatty, chatterbox, windy,

talkative, a good,conversationalist, rattle-brained,
contributes much to a conversation).

Someone who frequent1y gets in fights (bully, aggre551ve,

touchy, hot-headed, spirited; sticks up for his rights)

Something a person has made (hand-made, homemade,

~ hand-crafted; crude; unique, original).
Go through each -1ist; askihg students to\dec1de which words or
phrases haye~a\fauora51e éoﬁﬁotation (give a favorabié_impression) and

j R 4 . 11A32
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ook through the lists again look1ng for words

mark those with a plus.i

and phrases that have Lnfavorable eonnotat1ons (g1ve an unfavorab]e

1mpression) and mark them with a minus. Point out that when. we speak

or write, we tel how we feel about someth1ng through the choice of
'{‘worasal By the choice of words, we can ereate a favorab]e or unfavorab]e
. attihide toward something or someone in the minds of their aud1ence

v

Advertisers deliberately do this by word1ng their ads to g1ve peop]e’a

favorable 1mpression of their product and create a desire for it.

Pass out the story worksheet (see be]ow) and have the c]ass read ‘
the who]e story through s1lent]y to get the idea of the story Then
assign ha]f the cTass to fi]]ln the blanks wmth words or phrases that

will make the person in the story a charmlng. dellghtfu], storybook

"charaeter. Rave the other half;of.the c]ass,makevthe.person seem

un]oved and ugly. &‘; e Vo

‘,‘

Hhen students have - flnished ‘ask for vo]unteers to read the1r

versions of the story and compare the dafferent word eho1ees.

1

Story Worhiheet

L,
’ Notgfar from the vi]lage in a i house there ijved a
young» - ' named _ . Every morning she would .
- out of bed, __ dress herself, comb her|
hair and then to the nearby stream to
wash her ___ and brush her’ . teeth. |

The animals of the forest all knew her. §he wouid‘sing and call .

°Ut tO them. holdlng out her . — hand to ‘offer them '.j}_',:ﬂ",

bl

things to eat she had gathered. when the anlnaﬂs heard her

Wt
toate
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voice, they would and run to: '~ . Walking

-1y and | -1y, she would go through the. . .. :

forest calling and singing in her, _ voige to the animals
“and wearinga — idbkfj:hﬁgrzf': - face. Her

footsteps were as T as ", and her §inging was

like the sound of a _ . Even the birds

‘when they heard her. A1l the credtures of the forest felt _ ..
when she went back to the village. S A
e w ge. o A~

Aé?iViTY #284-- (Elementary/Secondary) | |

Explain to the students that they are. going to rolé=play a number of
éifferéhf‘ﬁéﬁﬁié Eéaﬁy{';giyithat?ydd are going i@,?ééd them}afdescrjp#ioa
" of a setting and that the setting will be;very important to éa_'c_'h of thejr
roles. They should 1isten'carefy}lx”ﬁojget_tqgsfgcrs aﬁéitfyrig i@agineﬁﬁ.

the place. a

The §iiuation .

Céﬁéggfygiéi'is,afﬁFimitive:forééifééﬁ@féﬁffﬁéf v
Crystal Lake." The_camp is 58 miles east of High
and approximately 250 miles from Landport; the r

‘town. . Because of heavy undergrowth, camp- sites 2
secluded: Wild life is abundant and fishing 1%

_ There is no electricity, and water is avajlable frgs

small spring about a half-mile higher up tﬁé%ﬁﬁﬁﬁ- ,

. Then divide students into five groups and give each Bre

following assignments to complete individually: n‘f;%""“
. [ 4 : ' . KN i S

. . -

1. Yousare an advertising agent and trying to lure Pore people to -
_Camp Crystal: Write a TV commercial that will make pét@]e want -
to spend théir vacation at Camp Crystal. - h .

-t [
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Péiiﬁagiié ‘ ;’ } AN o m“u ;
" 7 N ':' 1
~.2: You are the E!EE:EEEéﬁé%g You wonder" ‘how so many_ prob]ems ‘-

... ".can develop all at once. Complaints from campers all day :
long, and then that horrible noise last night! Write a letter
to your boss explaining how difficult this job is.. Try to: Lo

‘Make the boss feel your frustration »

Narrative

3. You are Father and th1s vacat1dn is the most fun you have

“had for a Tong time. Write a note:to your friends who work -

where you do telling them about_something funny that happened

the other day. Tell it in an enterta1n1ng way So they w111
. get a chuckle out of 1t too _

Exgressive ' . ' i
4. You gre Mother and find this kind of vacation. full of hard , L
work an e uftges. You have to carry all the water: for S
cooking .and wash1ng, cook all the meals over an open fire, -
- and try to keep things clean. Animals have carried®off, ,~ '+ ,
- part of your dwindling food supply. . You are writifig a = - i . '

letter to your sister. “Let her know what troubﬁes you are’.

.having, but tell about them in an am s1ng way S0 she w111

. B ~

think them funny S o :
Persuasiver' o B ﬁ al; S 2

€

5. Yéu are a twelve’year~old boy or 91r1 enJoy1ng=a vacatlon ; :
- at eamg Crystal. ATl day long=you and your dad- hike, fish; 1 .
swimj-ar just-Taze around. Wrfte a let er _to your friend - AR

at home telling about your wonderful va

t1on\\ Tuy to make
the friend wish he/she were here too.’ NN

when students have f1n1shed ]et them share 5
their_ g&stgnment first, "and then sha“ hat

whether students achievgd their purpos

k.
.

ACTIVITY #29 = Exposhonv (E]ementary/
Explaln to the students ;hat man h

" Little children.are‘iurstlng w1th,“w A
. , N TS
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"on?) . Scientists perform experiment'after experiment o find out why =
things are the way they .are. e '
~~Tell the students that primitive cultures also asked andvstill ask

| why. Nhy lightning occurs has had a number of. explanations. Give the ._;

Lo P

.

students the follow1ng‘examples of reasons vdrious peoples have given

for lightning, and as you talk, write a brief statement of the reasdn

.
r. RS
N ' \IH.

on. the board. ) .

The Indians of Peru believed that lightning was a god
__Who capses rain R

Another culture believed that lightning was -Sfla?hing ‘_,_f.' T

'flﬂbird . ' ,

voice was the booming. thunder, Joved dak trees and'. that .-
he descended from a cloud into oak trees ina flasﬁ« of

% = Rnother culture believed that-the great sky-god, whdse, C

A The ancient Greeks believed that the ch‘ef of the. gods.
Zeus, hurled thunder bolts (lightning) as.weapons down
to Earth when he was angry ; _ -

i Give students an opportunity to share txpiaﬁatiaﬁs of lightning that.a

* they. have: heard or read about Then ask them what explanations of reason
a small child might think of to explain lightning " A short discussion. of .
//the 1maginat1ve nature of small children might help get students thinkingf

along 1maginative rather than scientific liges Add each of their p0551ble
b ’ ) . ;:"-__

'explanations 'to the list on the board.

Next ask students how hey would explain lightning (The dictionary e

says lightning is “the flashing of light produced by a discharge of
atmospheric electricity from one “cloud ‘to another or from a clqud to the
earth; also: the discharge itself ") Continue to add their explanations to
(lthe list on the board. - .- Sl
: e . : - Iiiéé ) ;_ = ?.

(';X-"

lightning o ] IR |

~
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7 Direct students' attention to the 1{st. Have them think of ways ‘to
x"group the varlous explanations and decide on. a classiflcation for each :

group‘lng Ask, "Which of the éiplanabions gb together? What could A

) o
this group be called?" Theyfwili,likely come up Nith categor1es such o

v

‘as;

g - Magieal or mytholog1cal, ,T _ ' o '. mo
g o Fantasy-like, * ' | S |
@ ;"":lf‘Scientifie or factual. e
;7“’ Ask. students to think about the var1ous&wayskof expla1n¢ng another

familiar, natural occurrence, the surge 1n plant growth in the spr1ngt%fm

,For example, why does a flower push~its head through the ground when ¥ . .

.lighter green in the spring? th does the grass grow 'S0 fast in the
. sprfng that you must mow the lawn nearly 1llry week?
Rave students choose one aspect of plant growth in the spr1ng--a
flower, grass, a tree--and one k1nd of e’Blanat1on from the classif1catlons
won the board {For example, a thoughtful sort m1ght try to give a
scientific explanat1on of why grasS'that has been dormant all winter
suddenly begiﬁs to grow. Some more 1maginati€g_ students may work out

*

a fantastie explanation_\hat lgnks worm movement underground with the

copearance of flowers ) .

Wo share their work, students m1ght like to ed1t their stories,

recopy them neatly, -and fasten them together to‘make a WHY? book. o e




‘ J'I.,",j

‘l

than causes Ask students such questions as';

What would happen ;1f a.fire start’ed in the schoo]'_l__‘(Na‘.!

for a number. of suggestions Y

LN

¢' What would happen if all the peopIe on earth lost their
: voices? (List the students' ideas.)

Divide the c]ass into ‘three teams: Ask each team to think up five

or 51x "Nhat would happen if . " questions and write them down on a
sheet of paper, keeping them secret from the other two teams, or give
each team two or three of the foT]ow1ng questions g '

- What would happen 1f everyone coqu be as large or smal]
& as” ‘he/she wanted to be? . I

fWhat would happen if dogs couTa talk?

What would happen if everyth1ng in the world turned
yellow? it : B

a1lgear “tires suddehiy went;fiat?w'*'

and el
~h

" What would happen i
TR What would naisaénf

—dp!
. ~h|

all grocery ~é£o'res closed up?

p—y
~h|

. What wou]d happen trees coulg wa]k?

all tra?fg 1 1§hts stopped
. B

What would happen; if pecp]e coqu Jump as high as they
wanted to? V“\ﬁv.ff P

'What would happen i -
iworking?

S

+ﬂ,

*“TjWhat would happen if: the oceans suddenly dried UP?

'What wouln ahppen if one strange day everyone in the _-7;?

b world found himself/herself ten years younger? - 2,'- B

Then ask Team 1 to read of? its f1rst questidn. The other two teams.,
will have three.mznutes ior whatever time you decide on) to write"down

\as many reasonablesandfprobable effects or answers as they can At the o

: .;11-38
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wiTI dﬁcide whether or not each effect is a 1oglca1 and probable one,

given the event. You wil] probabTy want to ask quest1ons to guide the1r *

'.thinking— For eaeh aceeptab]e answer; a team recelves one po1nt—:

Team 2 then reads its first s1tuat1on Teams® 1 and 3 respond "”g ST
.Repeat the process until 1nterest and/or time runs out. You may W nt

_to P]&Y th1s game at later t1mes in the ygr, if the students respond \.

-positively

ACTIVITY #31 -- NARRATIVE (Secondary)

Te ﬁ the students that. ‘they wﬂl be presented with a skeleton.
-. \g‘-:
?‘It gil] be their aob to- hejp 1dent1fy the parts, ‘then to add the flesh

to the skeleton: _ §Ag . - "5”
» Ps e .
Give students copti§4b§wthe Story Skeleton (on later pageég!hd as

7u’fo110w these d1rect1ons

' g
you dgo over. it with theq? ask them ]

1. MAIN CHARar;TtR EETS | |
= Wpite one ﬁ;;hese Man&?%oman, boy. girl
. or animgl. Name 1t i /

D " 10 3 p y,
creation ’3g1st what ch’r
’*:”*L1s%fcharacter S W




-, .. K = . _' . ) ‘1;\ ¢
. How Tell how he/she leaves (nnglcaily removed wa]ks
. 0r drives, flles in spaceship). 7
5. CHARACTER RETURgS <AND FINDS CHANGES .
Length of Time Away: {te how long he/She has been
“gone (choose a 1ongf§§ough period of time to bd abie
_to see .great change):
_Changes.e List the changes that have taken plaee
‘Causes of the Changes: ' Explain why each change has :
* taken plaee _ ) 7 5

°6. EFFECTS'OF. CHANGE. ON. CHARACTER o I
. Tell How Character Reacts _to Eaeh Change What he/she
- fh{‘ks er does.

out the skeleton,by tak1ng a sﬁlet of their own paper ahd;deve]oping the
ou may want this*to be one’ short lesson 1n itseh)

nain characte
| : ﬁsgearance R ' o S .
] Personality o ;ﬁffhi'i; ;:: ‘ 'i : <
’ Then ask them to- destrﬁtuw gh deta1] the tlme and place in which the
character lives. Suggest they think about the kinds of bui]dings, the
'landscape and the k1nds of activ1t1es golng on (This;can also be a

.separate 1esson. ) L ; » _ ;‘;;, ;, _ S

In a f1na1 step to f]esh1ng ot the ske]eton ask students to write a

' §hort paper descr1b1ng a typical day ln the 11fe of the characterts 'amlly .

Whitey they wr1te 5bout ‘this day, suggest that stuaents plant clues’ as to
| why the eharacter wil] ‘be ]eav1ng Example--Talk of a trip he/she is plannrng
to take, unhappy c1rcumstances that Would cause the character to want to

)]eave, the character '§ w1shes ‘as he/she does’his/her job-or Jobs (You will

: probably want to break the lesson at thls point )
" 'Make: sure studénts keep their ske]etons and\a innﬁ;up.to this |

point.




.F

Now that the1r ske]eton is f]eshed out,’ they are ready to take Me

@ final, step and wr1te a story

_ the skeleton as they see fit. oOr you mght want 0. spe 1fy the strutiture

- s’omewhat as foiiows- v = ;'
. - - 5 f

3fj ihd th1nk1ng

ai‘lgtEpZ Thﬂ main’ character comes'hamé’*’ﬁ‘,}:”_ _7

.~ .~ Step 3: The main’ character 1eave
: and he/she returns

Step 4: Character walks around and-

changed; character discovers thht-family fims .~

5 changed; character reaé"j “al) ghe chan§§'5 e
] ) e '; }; o, : ;
Step 5: Character does sonethmg to end the stor_y ‘ 5 3
- ,<" . " .

ﬁ'<‘

Once Sttﬂents have rev1sed and recop1ed thefr sto;1es, -ask theg‘ th
@.

g 7
share stories in Sma.H grbups each groupu Sele/ct]ng,var) espec1a]1y |

t;’ )

mt.erestmg ope tg, share vnth ‘the whole. c]ass o PN

lwh

could 1ook at in their spare t1me N ;
o A
- : ¢ S ¥ o —_ * 7 :
ACTIVITY #31 W . T
Part A -- Expresssiﬁé (E]qmenta,ry/Secondary) o ,‘ T Y

Ask st,udents to magme themSe‘}ves in the foHowmg s1tuat1en

One morning befdre ‘anyone else in the1r fam]y is

4 | awake they open their eyes and reahze 'tehat,‘ they have

- turned into a bind: o
e b
Ask students to th1nk about’ and discuss any or all of the foﬂowmg\

%ﬁ]éstions . Per'haps they wﬂl thmk of add1t1ona1 points to d1s\cuss

T ~ ,



‘ o L ;"fﬁﬁi"f;
In what pesition would they bé9 BTN

N What weu]d the bed fee] 11ke7

"L . What would other th1ngs in the room look Tlike?
R
r. v..» What would happen if they. couldn't believe their

eyes and. tried to gub them?
. What 1s the next tfnﬂg they would do?

7 ‘What wou]d they feel ilke after thay rea11zed this
was_no_dream,- that thrs ‘was true--they rea]]y were
a bird? 0 % S R

What would they do in order to f]y? Héw weuidwit '.iii'
feel? : - o

5

mirror _what would they see? (Biscuss different
possib111t1es here.)

&

_ .When you feel the students have succeeded in imagining that they are ,
birds ask them‘ﬁadraw a p1eture of what they look like as they view
themselves in the mirror or 1f you prefer;- ask them to describe the1r

‘appearance 1n writing When they have finished, have them show their

-

. pictures 6r read the1( descr1pt10ns to each other.

Part. B--N’arrati‘\’}é' (§econdary) . ¥

Ask students to look over their descr1pt1ons Reand them that, for
the moment at ]east they are these b1rds, looking at themselves in the

mirror ‘. o
B

. Ask students what they would.do if they knew that they were to remain
in th1s form for 24 hours' and no 1onger Tell them that they cou]d st111
‘th1nk as humans do, but that they could not speak or H¢1te.

. ;- The.follow1ng quest1ons m1ght=be he1pful to get them going:

, . How do you feek.about this 24 hour situat1on}you S
L Y are 1n? ~%% '

€ 11-43
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[ 4 »
How could they make the most of that'hour? . -
.
You and the students will probably think of. other questions as

the discussion progresses - . . N .
o o, x

¥
 Ask each student to. Chobse what the form will be and to 1ist the
detatls of appe ance, abilities, limitations and 1deas of what to_ do
v« : " S = |
/..‘

5

J/t. P

hey cgse and poSSible ‘things they i.
lesson. Ask them to pick -
at least one of -these possibilities and write a v1v1d account of what
'i"happens, includiv%}what‘it ffels ke because of their new form?
To get them going, suggést that when they hear a Signal (bell
] boom, twang, anything) th;S will begin gradually to change into their
"chosen form. Give the Signal and ask a few students to describe what
changes they notice taking place (Examole—-my body is lengthening,_
I'm growing scales; ‘hW'nose 1s getting longe££ Phen direct them to

',wr te abodt their experience—-how it feéﬂ§¢§d'be something else and what

ﬁa

L,,,,,,,f . . . f.é( . e

r . . - . RPN T R [

%}‘ pB N . ) ) . .

When: students’ have completed their stories, ask them to reread them,
=

making needed revisions (suggest the pOSSiﬁility of making them.more B

vvivid)' Then.have students recopy their stories neatly and practice .
P ,

LY “.{
reading them before presenting thém to the class
- 3

1145 .m

7i




After the class hears each adventure. ask for constructive comments

(3

about vivid detai]s and thoughtful1y developed points of view.

ACTIVITY #32 -= NARRATIVE (Secondary) . . ® +

L

To her students deve]op 1deas of interest to younger chlldren,

discuss the fo]]ow1ng questlons

-

) When you wrlte a story or tell a Joke, is it easier
R to capture the interest of classmates or that o G
. adults’ Why? : .

“Do you think you cou]d 1nterest younger ch11dren 1n
-a joke o? a story7 How? . . -

i Suppese yOU'wers.go1ng tg,urlte a story prPa second
_ grader. ‘What would be,an important thing to consider
: "&Second graders’ 1nterests) .

v Wﬁth
! nd out what they

the fo]]owing ideas:
- Remember when we were second graders.

. R . -
' QF' : Observe second graders on the playground. - : . A

| ﬁ"“ Interview second graders - _ : <

* The students may come up w1th other suggest1ons
Once the 1ist of ways to gather information has been made, ?6cﬁ§ on
this idea® . Remember when we were second graders. Ask stuaeﬁfsi§§"wrf£e
answers’ to. the Foiiowiné questions:e | | | R ﬁl.
' What were your favoritetgiys?'; | '

what did you do fof fun? o

. What kinds of objects did you 1ike?

11-46 7. B
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What things mghtenea»’“‘yéu% | R

} : D
~ What were your -favorite stories and-TV showgg“
{You might“analyze the content of these in a
class discussion: Types of reality, types of .
characters, types of settings ) v

It might be a good idea to write the above questions on the board !r

or make a ditto copy for each student When students are finishéda'

"_;:discuss their responses»and make a c]ass 1ist, starring things that are
conmon i’:%? Eﬁny of the ‘stuﬁénts ?’ ‘ v '
Make sure the starred items are written on a permanent chart for the
students to refer to ‘'when they begin to wr?te their storie§ in a 1ater

Tesson.

' I

Aéffvm #33 -~ NARRATIVE/EXPRESSIVE (E]ementary) .
Several days before this Iﬁsson is taught,. ask students to bring in
: 'their favorite comic strips or comic ‘books that feature/yoong peop]e
_Disp]ay them on the bulletin board or about the room for students to
read and enaoy in*their free time .
To begin the lesson, have students nahe .and briefly discuss papuiaé
" comic Strips that feature young people--what the main character is 1ike,
.wa he/she looks,iiypical things he/she does Then ask students to tell
. why these comic strips are popu]ar Bring;out the point that the wor]d
of young people--their ifagination, 1imited know]edge, creative 1mpu1ses, ‘ s
and constant activity--Provides interesting and entertaining story |
material: When we are around young peop]e, we notice them doing silly,
.funny, or odd - thingiﬂ and they frequently make -a refreshing observation f?

-

about the world as they see it. ‘ N e - ' - ;




v?

students ta_think about .and write down things they rememﬁer from tﬁeir '

,.“
Y‘.

own childhood. When they are finished let them exchange papers, and "~ -
have partners put a check mark by the two 1deas dhey think would make
the best comic' strips. e i

Return papers -and have each student choose one ch11dhood 1nc1dent
" to develop into a comic sirip story. Most 1ikely they will choose one

of the two their partner checked, but if another appeals to them more,

let them do that one. Suggest that they need not 1iﬁitftﬁeir story to

‘four picture squares but may think of 1t as a sélection in a comic book

o

covering a page or more. . .
N
Urge them to plan their story carefully Discuss the fact that a

comic strip story is carried along through pictures “and conversatiif?

4

readers where and when the story takes place; They will need to plan the

conversation to fill the reader in on necessary details and tell the

L 2

story; Have students plan the sequence they will use and how much will

be in each square., Have them plan the number ‘of p1ctures they wi1l need I
m:iu,' o
and then d1i}de %heir paper neatly .into squares, using rulers,

3

£
A

Hhen students have comp]eted their comic strip story, ask them to
‘ 'ch%ose a good name for 1t To- share their stories they might remove the _
display of published comic strips and put up their own "originals e

¥
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v)v

When you were a child < :

’

What interesting discovery do you remembsey making?
R 6 - . ] R ! ‘

-

9§
s o

What crazy thing did you do?

R - . _— -7 i\;

What ideas did.you have that you later discovered wergg!t correct?

- What do you remember especially liking to do? _ ' = . -

Do
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ACTIVITY #34 -- EXPOSITORY (Elementary/Secondary).’ .- . *ws,
Have7students'pick out a new word from their newspaper reading.
D1sp1ay it on the bu]]etin board or in any other way that is

eye catch1ng J _ .

Suggest that the students look for this word a11°throu§ﬁ)tﬁéir -
week's newspaper reading and cut out any: article 1n which it appears.

Have class discussion on its possible root, other uses; and meanings

~

: Discuss the context in which the word was . found and*in anY other
contexts in which it appears during the week.

Have the ‘students write sentences using the woia correctly. .

do dur@ that week and: at a 1ater date. . \
ane the word has become the1rs, go on to another. e
. . ; .
ACTIyITY #35 -- EXPOSITORY (Eiéﬁéntaryiseéoﬁdéry) BN

List on the bujletin board (and have the students Tist in their
notebooks) words they have discovered and would_like td be able Tb use.
Have them either work out from.context or look up the 'meanings and

discuss angiother connotations.

$ y N <
Have them write sentences us1ng the new words, play vocabqﬂary games, .
or give orayiy. sentences showing the correct usaqe - ‘ Wl
s
N

i

. Let the students add woros/of the1r own to gﬁ ir notebooks, writing

the meanings; and using them in writing as muc i"'

’

s



o
- -

paragraphs.‘

Take a news article and have the students underline the five

HaVé class aigéuggiahs on pyranmid writing and reasons for it

' Onée they umderstand how it is done, have them wr1te their own
_story, making sure that tue 1mportant facts are at the beg1nn1ng and
that the Tlesser deta1ls go toWard the end - " '

Pass out p1ctures w1th the capt1ons cut off and have the students

A

- write a’ §;ory to go w1th them., | "’ ' ’ . "1;

1w

::.-‘“-.‘

ACTIVITY #37 -- 'EXPOSITORY (E]ementary/Secondary)

f t
- Remove the head11ne and havevstudents write their own. ée sure
§- .
to compare with the or1g1na1 This is fun and makes designing the
(A

i
headline more interest1ng

The students will learn to p1ck out the most 1mportant facts.

They will a]so learn that a head]jne must be truthfu]; never misleading.

g
. ACTIVITY #38 --°PERSUASIVE/€&PRESSIVE (EIementans/Secondary)

Exam1ne different kinds of newspaper wr1t1ng to see how.techn1ques'
e

differ Take the sports pages, for 1nstance Have tne students read

seVeraltsports articles. Discuss the f1gunes of speech and the general

- - ' {

11-51
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e e o o s¢T-
characteristics of the articles. Gompare,an art1c1e on the(Eé?nt page -
with a saaiig‘aiﬁaé--ﬁaﬁeé' the aﬁ?é‘;«eﬁée in the use of words in |

headl1ines, ﬁor 1nstance Have students wr1te the1r own sboris'articie;

S

as\\Hdwa11 Mar1nes Bomb Naval Com:. 101- 67 "

'ACTIVITX #39 -~ EXPRESSIVE/PERSUASIVE (E]ementary/Secondary)

A

Fashpon writing ca]]s for another tota]]y d1fferent sty]e The

' 7. B N
' aud1ence is d1fferent, so the wr1t1ng must be d1fferent o 1
¢,Have the students compare the use of adjectives and other cd]or words

in fashion stories umth those of sports stor1es or straight news stories.

After read1ng and d1scuss1on have the students wr1te a fashion story about

a 1uncheon, a tea, or an .opening night. ’ o ‘ L qak

\
v

\ACTIVITY #40 -- PERSUASIVE/EXPRESSIVE TElementary/Secondary) 4

Ed1tor1a]s are 1dea1 for 1earn1ng ngm vocabulary U. er e]ementaryh

s

;tudents can eas11y, W1th some encouragement, wr1te the1r own editor1a]s

Y In secondary c]asses, they shoulg ana]yze the type of writing used to

2 TN

R

“a

persuade the reader to a part1cu1ar conclusion.

B S

Have your students ﬂnswer these que§t1ons C e
., How does the edqtor1a1 “make me feel? ;
Why do 1 feel that way? .. | :
s What has the author aaﬁé'fa make me feel this way? _ -~

t - ," was he/she obvious or subt]e in his/her wr1t1ng?

A

¢ How does this style of wr $t1na§differ from news
Wr1t1ng? o : R S

Why the difference?
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; EookSIA§TiCLEs ﬁEtAfEb;fﬁ;EVAtUATING STUDENTowRiTING .

"n

- ¥,

i EVALUATING HRITINGZZDESGRIBiNE MEASURING JUDGING by Charles R.
Cooper and Lee Odell. "National Council of Teachers of Eng]1sh 1977.:
156 pages. i
six authors of chapters within this hook provide the reader with
, lnformation on how student composition sk1]]s might be ‘judged. Chapters
~ 1n the book 1nclude (1) Hollst1c Eva]uat1on of wr1t1ng, (2) Pr1mary Tra1t

(4) Early Blooiring . and Late B]oom1ng Sxptact1c Structures, (5) Measur1ng

‘Changes {n Intel]ectua] Processes as One Dimension of Growth in wh1t1ng,
d1v1dua]1zed Goal Setting, Se]f Eva1uat1on, and Peer Eva]uat1on

and (6)
Ohe of the. most 1nfbrmat1ve port1ons of th1s book i's found at the

%

beg1nn1ng where veral methods of ana]yz1ng student wr1tTng are presented

and prlmary tra1t scor1ng techn]ques are given full coverage * chers 2 >
A

are ab]e to select from tK1s array of evaluation techn1ques one or more
’procedures which will su1t their style and t1me constra1nts

! . ,

FOCUS==THE CONCERN FOR WRITING produced by Educat1onal Testﬁng
: Service, 1978. ‘16 pages. 7 _ _ *

. . A G
© " This pamphlet™Yescribes the reéeafeh studies dogumenting student
_problems in the area of Writing Among ‘the factors that are said to

T

contr1bute to poor student wr1t1ng sk1l]s are (1) Tack of student

'practice in wr1t1ng, (2) ack of teacher t1me, and (3) poorly’ prepared

teachérs. So]utions to the prob]ems suggested include (1)-1ay reader

.-~







programs i 1.“her training. (3) hol § é coring of essa&;a and
q. .

(4) use of objectiVe tests) /// "f_ 3&. o }' e ‘ B
' <A GUIBE FOR EV&EUATING TUDENT COMPGSITION--A GGLLECTION oF ”iwfj’
REAMNGS ‘edited by Sister- udine, F’ H M National Council of. Teachers

E@gii“h, 1965. “iGZ pages.
book may ilifound 25 artic]es ‘on- evaiuating student

writien composition vThe readings arefgrouped into. the fo]]owfng . '.i'
: catggories (1) the audience, (2) the evaluator, (3) the total writing e
el E

(4) communication for ‘the’ Junior high ]evel (5) communication

| for the senior\h\gh level. . R i o
: Though a few of the readings are. theoretical, the rEader‘Will find
' wealth of useful information in the book. - Among the more practical
; articles aré "Managing Student Writing," by Sarah Roody,t"Evaluating

g Exp051tory writing," by R. Stanley Pet rson; "Suggestions for Evaluating R
Junior High. Schapl Hriting," by Lois Grose and others, and ﬁfﬁo_Types S

: of Grading," Kentucky English Builetin 'L' L

YQ
,u

COMPGSiNG EHlLDBOOD EXPERIENCE AN APPRBAGH IO NRiTING AND B

“LEARNING IN THE EEEMENIARY GRKDES (EXPERIMENTAt VERSION;(CEMREL INC ), .
1979 - 108 pages SN o, @5 _ | | ,

. - . -

b RSN . . R -

. . . - v ” L. ),7 . o 3 A—.J‘
- . CLE

ThiS\bOOk prov1des 1deas concerning corrective aetion that cdn‘be

taken a;ter analyzrng student writing v1a the primary tra1t scoring
system ' Pthaps tho most enlightenihg sectJon of the book is a 1isting ;{‘
) of actuai student comp051tions that have been eva]uated by the primary :

trait scoring system.‘ Foilow1ng each student writing attempt is an '

‘ .\m

annotated comment absut the student‘s written work why 1t was




# R T 1 5
classified ‘ln a particul catigory and brief cnmments on, wh

e ~
Cfeg
L6

could do to imrovg the part:‘rcular writing attempt

o
l ?

‘-.-— v 49 ;. o i ;,
neusmf & GRONTH IN. ENGLISH by Paul Diederich. National Council -

of Teacher’s of Engl sh, 1,974 . 103 pages. ':: - ) ; ,

"\.»

o

T‘uugh the author does make mentiOn of ob;iective tests of writing,
the thrust of the book is,gn student wri tten compost‘tion. Many ,p'f the

[ 4
f comeuts in th -

sed upon what ,research»—has d;scovered about - "*1
the eva]uation 'v 3 w.riting; ) . * : ;. :,—",-‘ ﬁ;' : . . "‘\,;.A.-

""'* . Among theévmost: %ﬁe’mati fe sections%re those reiating to measuring ‘3

€

A&

g  student inprovement in wv“iting, r”!ing resu?‘ts to s;:udents the o,
) effects.of excessive correction aof composigons, and eight factors o‘n”

which é*says can be j’u’déed, Two appendws one on hpics fo? essay

" tests and a secund on ]earning to write, are mtended to be he]pfu] to .
: »

. -~ ) . ce
3 : an English teacher. ' .o _ gv o , _ e ‘
- ) . ST . ‘ . '\ - N i . -
- RESOURCES FOR IMPROVEMENT--NRI‘TING SKILLS Compﬂ& by Leann R. Miner
. l;g;gsy’lvania Departmeht of Education, Bureau of Planng and Eva1 uaxion, '

&c,

oo~ Thoygh tuis dodyment is re]ated primarﬂy to the statew1de assessment

program of Pennsyl Vania ‘a teache'r can* fin} man,y he]pful iaeas ‘and

- a

l"

resources within the pages-.r Among the more*“heapful sections are organi= .
zations re]ating to writing and ’ther language°art ki]]s and classroom/ '
e}/litten

activities and mprovement str ' 'fes relating to stud

| covvposition. . _' )

#i
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EXPRESSIVE WRITING--SELECIEo RESULTS £0m..T ,25 o NATIG At,ﬁ
*msgssnai:ggsor wgmne by uatwﬁal Asse‘ssme t,gf, tlonal- ng $§ 5.
sta: ‘49 pages. . F . < i 4 - :

wa
yad ES N
e . o o — _a”.q

g

M

Thts report prov1des informat‘lon on the status of expressive Ty

4.7

writing b;y students across the nation and 1n various r§gions of
. particular interest. t%tﬁ‘e rgade%mht be the se?jﬁon describing -

SN

student results on "Ghildrgh on an- Overturned Boat" which was one %’fi

the 1tems used in the Delaware wr'ltmg assessment.

THE S '(lND NAUONAL ASSE SMENT OF wRITING by Nat'lonal Assessment of‘ -W’

Educat1onal Progress staff, 1977. 21 pages

Th1s NAEP document reports the re?lts of 9; 13, -and 17 year—old _' a .

*St“ae”ts and 2 Ults on ~exer‘mses related to letter. wr1t1ng B?a are )%
ﬁ“vlded b reg1on and ‘the nati 3s @ whole: lhthm the report’ :ﬁ:l 'v}
- Sym—_TY 1;;Grma$10n s providg A’Z’f” *1to the Princ1pal i one of | o
ﬁt he - 1tems,"”ed 1n the Delaware ossment: «; e e e
asa; e DT TR B S e T Fos

WRITINR MECHANICS, 1969-19
RITING MECHANIL;S by National Ass’e.s
1“75 59 pages v -

t 'of Educational Progress staff, -
E: .
R
: _‘ S : "; _.‘.. J. :L: ) %;\!‘.;

ThTS document reports, t e natwnal decl1 1n studen.t wr:ltﬁig
“@

"'?APSULE BESCRIPTION OF. CHANGES ‘IN

performance between the f1rst and second namonal wr1t1ng asseﬁents |

by‘AEP. Among the more mterestmg f1nd1ngs en’ the repo.rt are that ‘

| (1) poor wr1ters are wri ting shorjer essays, (2) good wmters are producing

longer essays, (3) overall qual1ty of wr1 tten papers ha decl'ineS' and

(4) vocabulary used by students has become srmpler . | | ' '- ;, .
Var1ous problems in wr1 t1ng mechamcs are also descr1 bed for all |

'agelevelstested - o "‘ . }.A



'i’ " WRITE/REWRITE™ AR ﬁssssmsm* RevIsToN SKILLSSEBECECTED . i

RESULTS FROM THE -SECOND NATIONAL ‘ASSESSMENT OF: WRITING by Nationa] &L

Assessment of Educatiob’ Pr‘Ogré§§ s&gff 1977 29 pages.: . %

- o g ,,)g - g LT TR
: , % 5

»  The report describes the types of rev1 sions made by students wheni‘;“ > ;
:., asked erite imt then: rev”'ite an essay“'-Though chanqes ma@ by .

e —m

mechanics‘,‘ granmar, informatmn and organi"iailon did Bééun P P

. ; v,« ,.' i . s 66‘ ™~ _O;.“-a'/ i ...' o e
:w“*‘ ANY CHILD CAN WRITE~-H0 TO IMPROVE YQUR ﬁHH;B S WRITfNG SKH;I:,S

_FROM PRESCHOOL ‘THROUGH HIGH SCHOOL uby Harvey, S. N1ener McGraw- Hi]]

Book- Company, 1978 285 pagesiiEr s 3» i ﬂ

I T i“‘-
: o . - _e‘ B .
o W "@

_This book is designed for parents, but’ i’b w1H 'be of‘ bene&t to ’,

j.’éachgs aw v’gﬂ Withm the ages of the book are prov1ded very . - .,;:' .
1“’\“\ "o - .
9 };’ﬂ"ﬁr antl éasy to unp]ement 1deas for uthe pa'rent to use. in éfﬁ
R, ,,74L ,,,,g :

Encouragihg their chj]dren to wrmte better The’ author enc ge; "# B

g”':kpa‘rents ,to take advantage of tﬁe many opportum tiesa tﬁit preseﬁ(

theﬁe]vei resu'l ting in the deve]opment of compo§1t1on skﬂ]s "7 ;o "5-,',':
= o
, I*mong the hundreds of suggestwns to the parent are (1) us :
s -.A’é e g - ._ Y
piceui‘es tof st'lmu]ate wr1 t1ng, (2) cutting out wordsAfrom magazmes “
' ? * ‘and. then forming sentences, (39 writlng ridd]es, (4) us1ng syema] N o
Werests to promote Wr1ting, and (5) creatl-ve letter wrl-tmg ?"”‘ :
- s _ r"}
. X Lo | S
.J!‘ » - ‘ .

B 3 &




© DR . et
A ) \@).IDATEQ Pamscrs e
' several preaeeEs desrgaﬁﬂ?ie';f] aye. atua%nt skitls*
ava\lable to séhoefs througﬁ the §¥§te Fii]litaton Pnograﬁi Bkihning,

Researeh. aﬁd?tvaluatien Division. Delaware Depavtment ofﬁlbb]ic Instructi.n.~

i\

o
?

n weitme are

's.

XNDIVIDUALIZED LANQUAGE ARTS BIAGNOSISa PRESCRIPTION AND EVALUATI’.‘
;ﬁ@éiawken, New Jersey. ,

. . > .
e This proaect comblnes a Iangque-experlence apprdgch with teohniques e
déi%»ed from modeyp 1an9uist1c theorx tq enhance chi1qren ® SKills LI

-

S
. \r‘.
W "y

LW

?Nri&&en comp051tion (Grades 1*}2)

o Exznpmgcsmej |
f a; ECR& h%?'ideqigfled teaehipg techniqgeg 1maortant,fer veaéing succese?'; §

,,,,,,

& e
language, Spe111ng, dicf&tﬁon’ cpqziéve "ﬁj’ff"-

v ey .
' NEH ADVENTURE ﬁmmu& (NAIL

j with stu:rnts individual abilities'

";,“'
in a suppertive~c1assroom environment. (Grade Kv3 and elementary faculty)

, o 3
/o .
ANquER 3 INDIVIDUR[IZED READING SYSTEM: (i IRS) Andever. Hassachusetts
Proaect provides 1nd1v1dua112ed ki]]s in%truction through leSSOn -
sheets keyed to dfegnost1c pretests, to he]p students mastir basic reading

e S : ! - - :
A __'1_1128 |

.

o . . . . ‘,.: .-‘-A ‘



S .;"‘d writing sgﬂ]s A secondary goal 4s to foster’ enaeyment of ;,s.er.iﬁ,,

4 : Hterature. GWes 1-6) o . .?i'- . | - | %
~EH\SSW‘KIW APPROAGH PR&ECT, Westminster, Colorado ‘ \'
Co c‘ﬂ\e._prodect 1s conducted in- tnt regular- classroenkand includes - —
. ')'1"Str"°t1°"a] activities in ?‘ead'ing skills, language development, . .

',‘ereat’&e wiﬁtin(j, conmumcatwn skluls and recreational read1ng

o 7T1tle 1 teachers work with classroom teachers and ardes - (Grades 1 6)
. o . .. o T o ‘,.
;;;-”' a THE NEW JER&EY HRITING PROJECT Monmouth New Jersey ‘_'/
, . The pro.]ect is a teacher tra1n1ng program based on thefelT .‘
1 assunptions Writﬁag is.a pro?ess and a ‘mode of learmrig, teachers"
-7 'y * [
ef ;writi ng §hould write, tfachers teaching teachersgeomphsh
o, efﬁcient curr1culum cha%theory about dgid assessment of writing -
B should‘ enhance qlasswagpractmes. Wr1t1ng is 10;""””“’ gy a -
‘e 5i-aéé§§ iﬁtﬁ wagsroo‘ms Students are 1nstructed 1 . ess_of
effec.tiveﬁeditorial feedback and ed1t their own papers ' 3 as.~ R
' those of others‘.a, (Teachers and students, gr‘ades 7 ‘12) e 59
B L B El vgh 7 SR
AN
. hd U e
Fa e
.: '!‘ - : A )
" - ’ . . .',7 : . ™ ,)':
Ei ! o *2 .’Lh Lk PRGN
. | i 8 el e 2 :
i : G - y % ’ &




is

‘;_ ;« ¥ : ‘ .
’ X . . . A v

‘CLASSROOM ACTIVITlES AVAItABtE ON MICROFICHE * - 'J |

~

__THE PROBLEM. OF DEAD LETTERS: SOCIAL ﬁEESEEéTIVEs ON. THE_ TEAéﬁin&- |
OF HRYTING Research Series No. 34 By-Susan Florio, Michigan State .,
University, East Lansing Enstitute foreResearéh on Teaching, June. 192§;A.

21 pages: EB1634§2 3117, o . o _
Gomments of experienced teachers suggest that writing may be avoided
in school not simply because of its lnherent difficultyu but begause 1ts

undertaking typically lacks connection to anythingfelse in the lives of

fsimilar to: that in which children fir t acquire language skills w;ie
second-grade classroom in eentral Michigan in whith\childrén do: 3 great

5 deal of writing, was studied closely by researchers~during one school

fgrmed into the town of “Bettérburg"

;year The classroom had bR L

-and included Such é’ ) .enforeement ahd governing agencies, .

'"liactivities, and a postal system. Children wrote

! -

.of:en and produCed a wide viiietg of’documentsa' Their central writing

',cuitural and commeré

activt;y was writing letters to each other; th

. outsiders ds nanufacturers of toys and games .

Betterburg symbolized the potential efficaey of the students in the ‘\
world of communication The report includes items showing the ‘

imgortance students attached to their town of "Betterburg" and a table o

showing writing products and occiﬂﬁbns_for writing on one particular

'day.
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TEACHER COMMENTS ON s?uogNT ESSAYS: IT DOESN'T MATTER WHAT YOU

SAY by Robert J. Marzano and Sandra q;;hur, 1977, 12 pagés; E6147864 Lo

and CS203822 \

,,_
-

Twenty-fourn tenth =grade students were randomly assigned ia three

groups as part_of a study of the effects of teacher comnents on:

student essays. : Throughout the. coorse, one group received conments

d
YT

- t I
to indicate faults one grou*«: eceived conments correcting errors and

-beginning andv’ end of the cour:e, students wrote a sample essay and |

cof*" eted 3 short quefstionnaxi‘re ‘to’ measure attitude toward wr_itl )

Essays%lere scored holistica’lily %ﬁd were also analyzed or‘spelling
; errors, agreement erro,rsi gapibalization error§, run-oni fragment?g
o vocabulary (measurgd b§' average word length),;,smgle word mod1f1er %
,hﬁ’s'obordinate cla0ses, and Vdepfh of covar‘?ance %h

differenoe occurred for voca‘bti’lfary, growth on' th”l’

«_the group receiving conments designed to foste"‘ %Jé's J

%+ a:oncluded that the d1 fferent types of teacher conments. produced
( Y
about the same improvement in student writing ability.

- (2%, L 3

o ABOUT NRITING‘ STRATEGIES FOR SEGGNBARY ENGLISH TEACHERS by
Mary A. Barr, San Diego City Schools, Cal1forn1a, September 1975;,.,,,“,_

61 pages. ED123652 and €5202745. sy )
e ’. .
The activities and sugges'ﬁons presaéhted 1n tlﬁ document for

- outlined at the beginning of the book Part %e’, focusmg on wr1t1ng B

within the English course, suggests activities for the following:
Writing using reproductions of pr1mary sources wri ting directed to a
specific and si‘gnificant audience, writing by contract, convergent and

3 . . - F
R - m-1 . .

.. . .
> B . . _

. ) N Y

. . P E : h e L’

3
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ny .

'uriting, roie playing, and values éiarif T Part Two, dealing

iwith writing outside the English coursﬁ, dﬁntei’* organiégtienaI
descriptions and Forms deve]oped for‘writing“%ibs at two Cﬁ]ifornia

7§chools Part Three discusses “the . contribution of c1assroom environment.

to writing 1nstructien; :

@.

GIVE ME AN IBEA A tANGUAGE ‘HANDBOOK FOR TEACHERS, VOlume 1 and 2 o
Lynn?ier Public Schoo]s Massachusetts, 1967 5§94 pages. - 50116218 and

(5202419, S | e

w fThetxmo vo]umes,ef this sourcebook are designed for. e]ementary
‘teacters to heip encourqdiichiidren'ﬂ creativity The volumes offer

”activxties and: suggestions fer language arts teachérs who are interestedt

| in a variety of approach§§ to he]ping dhild?En app?eciate poetry; do

r,efthrative thinking, undérstand generic and specific Wbrﬂﬁg understand

: sentence patterns, sentence expansion, an%%sentence order, and u]timate]y

'tnansfer these QISCipiines to their own creative writing The vo]umes % f} &

fare‘d1vided inthlections which deal with grades 1-6. The activities
include wr1t1ni§to~mu51e, descriptive writing, writing about pets,
chora] reading, 1isting similies; reading pd%fry, 1]1ustrating poems , v

and.rearranging sentences.

JAD ASTRA: CREATIVE WRITING FOR THE GIFTED SECONDARY SCHOOL STUBENT..ﬁ;f\;;
by Caro]e ﬂarks Schulkind; October 1975, 42 pages. ED113731 and 65202317:3;;*

"The paper gives an overView of' the creative writing program at

BOCES 111 Institute for Gifted-and Talented Youth during the 1974 and

-




The f1ve maJer aet1vt§y areas in tpe workshop
»

“z,gnsory awareneSS wr1t1ng, aecempan1eq#by-cr1t1c1sm

' Training

and revisien. t1ng and publ1sh1ng a boek, 11terary anaTysis and

writinf and performmg drama Varwus games act1v1t1es and a o

1nstruetiena] teehniques and materTals~fer he1ping the stvdents beeeme
' The: three appepd1ces

;; include s%ch materials as leﬂson p]ans ass1gnments, and samples of - g
. ‘\ s : ;
‘student work: o o - Y

- She . .

/

_FMPROVING WRITTEN EXPRESSION IN THE ELEMENTARY SCHOOLS A _
RATIONALE AND PLAN by Frakk B. Brouillet; Washington OfficE of the
. State- Super1ntendent of _Publi€_Instruction, 0]ymp1a, wash1ngten, -
1975, 58 pages. E9112435 and‘C5202295 '

This book]et 1s 1ntended to he]p peeple establ1sh geiis, obJeet1ves,
act1v1t1es and evaluat1en too]s for teagh1ng elementaﬁy writnng ‘The

l- g )
»follewing tapies are d1seussed Praet1ch‘wr1t1ng, 1nuentqon, wr1t1ng

™~ )

;§§ﬁ£&“ﬁRYTING SEALE by Garel Sagéf 1973 39 5§és EBOQI???

..fiﬁd 91328 T S NS . <%

\ ) {
. i AN
ﬁég'tofasses§kthé‘qua11ty‘of p1ecés of.creat1ve r1t1ng ‘"e 3
- : | | N i
' &

Ve
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is 1ntended for use by both students.and teach!rs or by researcﬁers.

N 1

cabulary, e]aberationg organization, and structure. Validity fox

" Rave saud about chﬂdren s writing.
trained as raters was .97. Th'ls do
The Research lnstruments f’roje'ct (T ’g’ra'ph "MEasores for -»‘i‘-_?-,
-Résearch and Evaluation in the. Epgl' guage Arts" pubHshed by the
CEthi'tEéé'on Researcbe;e#7 tlnpﬂatwhal Council of Teachers of Eng‘lish

in cooperatmn w1th ﬁ&‘iRiQ e'learinghouse on Readirlg and Corm‘mn't&tion
Skiﬁs A TRIP review, whieh precedes ‘ the' document; "lists its category :
(wr1tnng), title, author date, 3nd_age range: {intermediate, juni’or
hlgh), and describes the instrument s purpose agt_l ph;ysical character?stlcs

777777 !R;HNG? J§ THE FHNNEST THING TEAcuff«; CREATIVE WRITING by Janet
Witter and Don Emberlin. Oregon Associatton for Supervisiop and Curriculum -
“Development; Salem; Oregon; Oregon ASCD Curriculum Bulletid, V. 27 N 318,

‘p %39. August 1973, 40 pages. EDOB3583 and CSZOO716. -

This curr1cuium buﬂetin discusses a program teaching creatwe
#riting to (ﬁfth and sixth grade chﬂdren in an attempt to 1nprove the j
quahty of written English. These children w ﬁl te br’refly_fvery day
throughout the. sehee] year. Every area of the' written language currlculum ‘

' is covered Eq:h student wr1tes ]étters, reports stories, editomal

p?ovide the wr1t1ng are presented. A udents wri te on approaching hohdays :

Yofs, and sensory 1mpnessions. They also .

N . Z’
'gescribe obJects and peop]e and ‘compose ston!s from interesting S '

I.'

:simtlpns. ; aﬂ EPE ) . | . . | iV,




ot “ . . .
SENTENCE consmme IMPROVING STUDENT WRITING. wlloure FORMAL © i
GRAHMAR INSTRUCTION, NCTE Committee on Research Repprt/Seriés No..15,
_ - 'by:Frank O‘Hare, National Council of Teachers of Eng'l'ish,J Urbana, o
N ,Illinois, 1973, 115 pages. . ED073483. ' . )

The purpose of this study was to deve]op a sentence—com'b L

b jfor teaching composftion to seventh grade studentg@The exerc1 Ses were -

k

designed so as to be 1ndependent of the students’f ’p&vious knowledge of
. ”.-”; : 0' :—‘

gramar Chapter 1 exam1nes recent stud1es in laﬂguage and wr1t1n9

sThe first part of Chapfer 2 demonstrates that normal growth in syhtact1c :'
- Slmtum ty can be measured in quanti‘ﬁable terms The. second ﬂrt of the

chapter describes and sugéests a rationa]e for ﬁ’eﬁience—combmmg

practice. x Chapter 3 discﬁses the deS1gn and procgdures of the "tudy

-

":ihdl cate that the

The resu]ts 0f the study, d1scussed 1n *Chaptef- 4

students pract1c1 ng sentence—-combmmg ach1eved a s1gmf1cant degree

. of syntact'ic matur1ty, and the1r composu:ions were’ 3udgéd to be

g significantly bettg_r in quaﬁty than those symtten by studenbs Who did' ' ;
».{'-,é'i by nbt have such practice The conclusions\and 1mp11cat1ons of th'é‘study

J

practice cou'ld be a va]uable contr1but1on to a mosnwn program

:ﬁ

: £
Ap’ ndicesgprovide samp'!e lessons and exercises’ ‘as well as compos1t10n

ev uat1on ass1gnments., - . i. : . R
e i T 4 Y I T :
e ,&“i-‘ o —
S e o ° TEIE SIUDENT S RIGHT TO WRITE_AND COMPOSITION OPINIONNAIRE TO THE
GHT -TO_ WRITE; Nat1\ nal Council. of Teachers of English,
Heis; Commission on’ Compos1t1on,} 1971,-96 pages 'ED068938.

xrtigles written by members of the C&ﬁh%wﬁon ‘gompos1t1on wh1ch

define how and why to teaoh composnlon at all school ]evels are

i - -~ - " e
e e - o e A
L. > - Yy ey T ” . . TR b ) . N
. L DU, - . EXY, S . - Ny

R B T e T o eyl ; Tl G %
_ e S ] e . “III“]S o T o .
. . : . : ENY L ‘ Y
b ] -
" é- a'v



' éaﬁfaiﬁéa in_this publ ftation of the National Council of Teachers of

] English Each article is on a maaor-topic and 1s not a commiftee ,
Q reg?rt. but is based 0n the author s _own philosophy ‘and experience.
Among the t?p1cs discussed %re creat1v1ty, metivation in teaching

7ceﬁpos1ti6n, rhetor1c, usage, eva]uation auﬂ grad1ng compos1tions

The appendix contains quest1ons to stimulate discussipnfon each a’ticiﬁ. ,
iﬁéiu&é&fis‘&h 6biﬁi6ﬁﬁiife‘fé~6e filled out by educators. T

»

PUPIL MOTIVATION: A REWARDING EXPER!ENCE byfwfirley Nichols,

. Maryland University, College Park, Maryland Engi:;;@ﬁournai V8N2,
»,p.~36*41, Sprrng 1970, 6 pages. . E0042763 R -

#o motivate s]oﬁaiearners and d1sc1p11ne p 7 :;f'ﬁﬁbilsvté iiﬁiﬁyé :

7er1t1ng sk1115 a re1nforceme L prog

R RN L. R " '
. @ prdgress. chart served, a secondary re1nfbreer, mot1Vating Ztudent to

i

seeg?succéssﬂﬁiséif instead of'concreieéigwards The success of the .
exper : me individ &al comparisons with

red thro?""roup a

/ to control. groups , one oF slow—lea(ners apd the other of To; .4
?ééﬁiéi-iéﬁ#ﬁéfs* As measured through obJect1Ve testing as well as
dtn;ough the teachers subJect\ve assessments o? their students overt
c]assroom behav1or, ‘the éxperwmqptal group ﬁﬁ&é superior prqgress in .
writ1hg skills dﬁ1]e acquirﬂng 1ndependence anate unllxngness to attempt
thegunknowne The experlment 1na1catea that a systemat1c program of

,u '_" ca .
e oo e o

5. ; . L
. 1I1-16 .- - . - -53,‘.'
- SRR S T w7 .
- g » DA - .
EN A e : 9;) 4




iis praqtlcal and.effective 1n changing the ,5-

‘beh viOrs of previous]y Unmotivated students

. 7“
, WRITING TO CREATE OURSELVES: A MANUAL FOR_TEACHERS OF ENGLISH
AND CREATIVE WRITING IN BUREAU OF INDIAN AFFAIRS SECONDARY SCHOOLS.

learntng Stylesva’f

" Indian' Education Curriculum.Bulletin No. 2, by .T. D.:Allen and dohn

Povey. Bureau of Indian Affairs, Nash1ngton, D.C: ;_November 1969
186 pages.  ED036786 and ALRO2286.. . o

. i'.; . o B
N R

This guide book, the result of severa] years work with Indian

young: peop]e, offers suggest : n the princ1p1e
that a student s wrltlng 1mp ] % .7 Veﬁo'ortlon tQ thé amdunt o

- of writing he does. To*supp]y'en us1ast1c mot1vat1on 1s the flrst |

.esséfgﬁal of—a11 Engﬂ1sh teachung Nrpt?ng ‘can best beg1n from :;_ D

) v

an exerc1se to be corrected EVen students With the mOSt meﬁtncqgrx v
, Ll

ak“ hatur31 glfts may be encourqged to wrlte better than they ot se o

- f wou]d The effg§t1veness of the method described 1n th1s gulﬂe 1s - ',
‘5&-'that~1t "mqkes'°he.lnd?an or Esk1mo student recognlie ihat Eng]ash e

<« &

.- on his yearsfvf'ggm"v

;encourag1ng them to use.'hev
- expré551on , Sl nr H' s 7; . ;»'wf‘w' Qi

- . . - : - . L 2
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FREE-WAY T0 WRITTEN EXPRESSION by Hope Bazdarich: Los Altos School
District, Ca]ifornia July 1964, 100 pages: EBGi4482 and TE660684

To implement the philosophy that good writing stem§ from good .
~ thinking and that practice in productive thinking is a prerequisite

for writing instruction; the eiementary teachers of Los Altos, Galifornia

prepared this guide for teaching written expression in grades kindergarten

through eight. The obJectives are to he]p thildren (1) think produc ve]y;

(2) organize their thoughts in writing to fulfill their own purposes;
(3) -become skillful in the act and art of writing, and (4) apply written
expression to their .own daily 1iving.:. In séétiéns for each of the

H objectivéé; explanations of the obJectives and recommended methods ; .
materials, éhd-éééééiBﬁ%ﬁ?éf déVéiBﬁiﬁﬁ them are given, sub-sections

_entitled "Have You Tried This;" for grades kindergarten through two.
Three through fiye,‘and six through eight contain suggestions for

imaginative exneriehceéktb déVeiéﬁ children's séﬁ%ory awareness. Théir
range of’responses to sens;ry experiences and their ability to ﬁike -

' fine discriminatidns among -such grammar, punctuation and spelling are
*

" introduced to-help the student meet his 6wn need for lucid expression.

fhis~guide, recommen&é&~5§;the;NCTE Committee to Review Curriculum Guides,

is noted in "Annotated List of Recommended E]eﬁ‘htary and Secondary\

Curriculum Guides in English, 1967 L N l

CREATIVE WRITING IN,IﬂgietASSRBBM--ﬁy ANNOTATED BIBLIOGRAPHY edited

by Robert ‘Day: ERIC Clearinghouse on Reading and eommunication Skills,
1978, 117 pages. - . .

Over 700 books, articles and other publications related to the

a

area of writing/compOSition skills are described Within this publication.

-

-
1

111-18 -



Tﬂe abstracts are categor1zed into var1ous groups. some of Wh1ch \

i rrinclude (1) the value of creatlve wr1t1ng, (2) the teacher*and the
classroom. (3) research flndings, (4) teaching the wr1t1ng process, :
‘,(5) teaching fiction and drama writing; (6) respondlng<to student
work; (2) publishing student work; (8) wrlting congests and -.h .;

- -
]

(9) resources for writing: = - \ . P .
SRS | | .

STRATEGIES FOR TEACHING THE. GOMPOSITION PRG ESS,by carl Koch

and James Brazil:. ‘National Council of Teachers of? ,,sh, 1978
o8 pages- EDI47880 / ~| R S : “\\
Packed with practical c]as&room act1v1tles, the authors of this -

d/Eument g1ve teaéhérs suggettyons on what’yan-be done to hehp;students

l
become better wr1ters The actlvit1es arﬁ categorlzed into chapters

" that deal with (1) the Gomfort Zone whlch Jhcludes elementary student

fears about what ,to wrlte and 1mprov1ng stu ent self-conf1dence in
- @

wrlting, (2) prewrlﬁnng that relates/to the need to correspond and

-

planning the form writing is to take (3) the wr1t1ng Stage
1ncluding structurlng ideas and pro uclng an ef#%ctlve, coherent, ,
well-formed narratlve, (4) the Post ertlng Stage whlch stress

ed1ting and proof-readlng
. . »

HELP FOR THE TEACHER OF WRITTEN GOMPOSI&ION--NEN DIRECTIONS IN

RESEARCH by a Committee of the National €onference on Research in

English, ERIC Clearinghouse on Reading and Communlcatlon Sk1lls, 1976,
72 pages. ED120731

For the teacher who wishes to focus classroom lnstructlonal .
efforts on techniques_and conditions that are likely to have a positive
pay-off, this book should be helpful. The research on writing skills

¥

\ o | -9



oL : - > - - .
is ieéiewé(i_ﬁy) many contiibutors to the publication in a fashion that is
understandable ,aﬁ& ’d’s’éf’a_i_; ?éét’o’ﬁ; such as (1) an oral Tanguage base;

(.25'cohditioqs;stimu]éting writing: (3) inner motivation; (4) audiences;
(5) positive iéiﬁfaieaﬁ?ﬁi; (6) writing drafts; (J) sharpening observa-

tion skills in ppep‘éra/non for, writing; and (8) creative problem-solving

~are discussed. . */
a -
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' 'DEannR‘e' eau’cﬁ'nenm |

Student Assessment Booklet ‘=

STUDENTNAME: ———— ~———

\ Last

BIRTHDATE: : ' - SEX: M F (circle one)

Nonth oy (4

| 8CHOOL NAME: __ - __ scooLcoDE -

DISTRICT NAME:
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DIRECTIONS FOR ANSWERING EXERCISES
Multiple Choice Exercises . ,' h ) o

Some of the exercises in this booklet are followed by several suggested answers. For
» . . .
each exercise with Sug'g'éétéd_anSWers you should fill in the ovzl beside the one answer

* 'you think is corfect or best. . , , : ;

Look at a sample of this type of exercise.,

AN

- Sample Exercise

'How many days are tiere in one week? _
’ o [ . Py N
O «Saiié
= 6 days \ R *
& 7 days : | ‘

- > 8days
The oval beside “7 days” has been filléd in because there are seven days in one weck.
Remember, when you are answering an exercise with suggested answers, fill inonly ONE
oval. If you change an answer, be sure to erase your first answer COMPLETELY. ,

Y ]

Lo s o \ N
Somesof tiié;eXézéiSEs in this bookiét:viji be long exercises, so you will have more
time and.more space for your answers. Your answer should be Written or printed
ofi the blank lines following the exercise. Please use as much of this spgce s you

<

need. “
- - . ' ' . i ™~
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e
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.o ! [ A I

. How often do you waite soinething'down

‘

- S
' - '.;,"‘-",w’ , B ‘ ‘
o Often L Y

. .- R A A S g -, :
> Never g '.-7. ~ O aq | g
; v | S
A .7\'
. . ' 1
§
-Y\ ! "
{ ! ’
'(
t - Lt J
, -~ ~/
» - ) DO NOT CONTINUE __

'UNTIL TOLD TO'DO SO.  t.




How often do you write stories for your own enjoyment?

. Often. CLL
= Sometimés _ | , o
(e _Never
3
< —
P
’ .
\ ) 7
' .
~ @ ' -
A Y
, 4 P
Y
—— .ﬁ) o e K —
2 : .
&
1 ¢
4— A
a - P‘ -
DO _NOT CONTINUE
. 1 _ UNTIL TOLD TO DO SO.
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\ ; | A , i
Lobk at the three invitations on the opposite page. Fill in the oval beside the
invitation which is BEST. 3 |
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3. (Continued)

Dear Mr. Jones, o \ -
Our school would appreciate your speaking to us about safety at 9:30 a.m.

J next Tuesday, January 3, at Rayburn School. If you are free at this time, please
] : . '
accept our invitation. . . |
. - ‘. B ‘ . i
‘ ‘ Sincerely,

~
'

Pat Brown

-~ R
L4

Dear Mr. Jones, =
I'm supposed to find out if you can speak to us at Rayburn next Tuesday,

é—‘
gz
Wi
m
=
©
-
(=}
o~
=
[
2
8‘
sl
o
13
=}
=
-
2y

Sincerely,

Pat Brown '

Dear M. Jones,
| Ourschool would iike_'fo;-you to speak to us about safety. ls that okay -
~ | with you. We could have you on Tuesday, of next week, and you.could talk
T |t our auditorium. © SR
| - " Yours Traly,

< ’ ; Pat Brown

7

' = Idon’t know. | :
/ .

PO NOT CONTINUE

UNTIE TOLD TO DO §




L’obk ca';'ef'uﬂy at the picture.

-

These kldS are havmg fun ]umpmg on the overturned boat Imagme you are
one of the children in the p:cture Or 1f you WlSh 1mag1ne that you are some- -

one standmg nearby watchmg the chlldren Tell; what is gomg an as he or she N

would tell it. Wnte as if you were telhng this'to a gbod frlend, ina way that
expresses strong feelings. Help your friend FEEL the expenence too: Space

is prov1ded on the next three pages. oo S Co T

! - L _ |'PLEASE CONTINUE ON THE NEXT PAGE )
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- 4. (Continued)
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4. (Continued)
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—

better in your school Write a lecter to your prmcnpal telhng him just O NE

: thmg yuu think should be chungvd how to brmg about the change. and how
the s¢ huol wnll be improved by it. Space is provnded below ané on the next
thrée pagos Sign your letter “Chris Johnson '

. 333 West Street
‘ - Loden, Ohio " 99999
, o ) September 5,1979
Mark Hopkins, Principal ’
S R ) : -/
Martin Intermediate School: , - Cow
Loden, Ohio 99999 o )
- . . > ) <
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5. (Continued)
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5. (Continued) e i
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5. (Continued) ,
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. About how much time each dav do you
qpend roadmg at home? (Choose one)

L L(-\\ th.m an hour

Hvl ween 2 and 3 huun

D

> Between 3 and 4 hours

> More thamd hours
o .

E

;
\ppm\mmu-h how many _hoars per
da\ do vou wateh TV’ (S hoow one)

e Liess than_an hour -
= Betwecn 1 and 2 hours
> Between 2 and 3 hours |
= Between 3 and 4 hours

)

More than \4 hours

How oftén are vou requir(,d to write a
paragr aph or more in your school

assignmaonts? (Choose one) .
> At least once a dd)
> At least once a week
‘> About onee a month  _
> Only once or t\\ ice A yeltr

Never

U

teac hmsuxuall) rate the way l\\nuui's
.(('h'm)ii‘ «)iii‘)

,,,,,,,,,,

V(‘l‘\ Good
Satisfactory
Poor -
Very PPoor

@@@OU

10.

-

i1

12.

A-18

| 00000'

- you will write it3 (C

DUUUU

When [ write somethmg‘, I think the way
I write is (Choose one) .
,E,x'c’el]’e'n't_, S -
"Very Good . x
'batlsfactory
Poor =~
Very Poor

4

How would you rate your understanding

of the English language? (Choose one)
Outstanding
Satisfactory

" Unsatisfactory
Don’t know

0000

Of the following kinds of Writing; what '
kmd do you do most often? (Choose one) "

Letters

Essays o

Book Reports

Term Papers .
Poems’ -
Other

UUUUUU

Before you wnte somethmg, how often
do you plan what you will write and how
&ose one) '

Alwayss

Very Often

rSiu’r\h’étimés

Rarely , -
Never \\

e i
R @ FORM M”13



" APPENDIX B

117

B-1

I

1

t

i



EXPRESSIVE WRITING S

s
Z ™ . ) ) ) - ' .‘{' .
) PN ‘;.L . \\ v -'-\_;,
OBJECTIVE: Demonstrate ability in writing to i‘éi}é ai -
o personal feel:mgs afid ideas through \conven t.tonal
) . - . discourse. - ‘ L e e
: - S oL Ty
. . LN
ITEM: = v ~ Children on an Overturned Boat ) i
STIMULUS MATERIAL: ‘ )
] l ) -
)
Look carefuily at the picture.
. These kids are having fun jumping on the overturned boat. Imagine you ure
’ X one of the chijdren in the picture. Orif you wish. ixiidgiiié that you are same-
\one standing nearby watchmg the children. Tell what ls gomg on as he or <he
would tell it. Wnte as nl you were tellmg thls to'a good !nend it 1 way that
" @xpresses strong !eelmgs. Help your (’nend FEEL the experience too. np;m-
i ‘ is provided on the next three pages. 3
/
A}
g . v/
- -
v Y . 11 o
‘ _B-3 1 1 g
4

ERIC

Aruitoxt provided by Eic:



§£0RING: Each student wr;iting sample for this item was

) scored t‘or primary trait and secondary trn‘.ts.

ﬁ PRIMARY TRAIT: ' Entry Into World of.Picture

B B

CRITERLVCATEGGRIES
0 = NO RESPONSE. NO FURTHER SCORING

1 - NO ENTRY INTO THE I‘HAGINARY WORLD or THE PICTURE. \

Respondents write about children, the boat, or about

v f:"@:ﬁngieiggitg do with the picture. However, there 3
- is only a single statement or the information is too 'd

disjointed to make a point. Random detalls, bits

* of information, or lists of observations that do not

‘create a situation. Also include pure -descriptien,

papers that-only report what!s in the pbotograph or
picture.

-~

, 2 = ENTRY INTO THE IMAGINARY WORLD OF !ng’{qtf@‘g'ﬁ -

Respondents have lccaptad the world of the picture.

, - _*_

. : However, thy tontrol and consistency necessary
! : to create a structured presentation are lacking.

P \ ’bften there is no structure to the wrld of the

L]

picture. This is evidenced by few internal transitions
and details that don't harmonize. The ideas may
be ralg ed“ but don’ t make a whole. Lack of

7 logical progreasion of ideas. On the other hand,

" these papers may have structurs, but the narrative is

not worked out. There-is little imagination on the

part of the write to create ths story. _An attitude

may be stated, but it's not illustrated. You do

not "feel” a mood has been created. Other papers

may have some structure and thc outline of story or

the hint of a mood, yet neither are developed.

Generally "2" papers are elitfier undeveloped or . <
developed in a helter-skelter or mnfus.ing"Tnner. ’

3= GOOD ENTRY INTO THE IMAGINARY WORLD OF THE PICTURE.

Papers are generally competent. Respondents evidencs -

control and consistency to create a structured

prammtltion. Often there tistmng topic sentencss

and good transitions. However, the good quality of

the papers is marred by development that is skéléta’l

or somewhat uneven:. Narratives display imagination,

but often are left with gaps or other uneveness.

Detul;s may be inadequate, excessive, or unclear,

Attitudes may be stated and somewhat supported, but

necessarily presanted to "help your friend feel”. A

definite mod 18 not creatad. The underdeveloped

paper has a definite beginning and end 9et there 1s not

~ . . .

Ba 115




' enough material to fi1l out the structure or it is

contrived. The unevenly developed papers elther

o IR have excessive details or the structure is oddily
‘4. R . filled out; — | J
' - . . - ~

X . 4 = ENOTIVE AND CONSISTENT ENTRY INTO THE IMAGINARY

' @@,MP% R e

Thess papers.are Stoicturally whole. : Loowe ends have,

. bean tled up or cut off (although a strong paper
- ", without qlosure can be rated in this category).

Papers are consistent. Narratives are well and

i evenly developed or attitudes are expressed so a

- definite mood is created. You do "feel" the
experience. The.structure is unified and supported by

. immginative and evocative details.
7 = ILLEGIBLE, ILLITERATE. 'NO FURTHER SCORING.

' 8 = NISUNDERSTANDS THE TASK OR WRITES ON A TOTALLY
DIFFERENT SUBJECT. NO FURTHER 'SCORING.

. E 9 = I DON'T KNOW: NO FURTHER SCORING., ' ,
iﬁ SECONDARY TRAIT: Fantasy
. . . Story tries to reproduce the fantasy games of
Children, such as pretending to be pirates,
. shipwrécked, or riding whales. Stating the
v fantasy is not enough, two or more unelaborated
' fantasy situations, of a fantasy situation with

.- at least one elaboration must be present: -

" . Descriptions of games, for example, follow
~ the leader or king of the hill are not )
included. rantasy is more than a literal and
~ logical explanation of the iiéeun.‘

4

CRiTmA/CAT!@iiES N ‘ - \ ) )
¢ 1 = FANTASY IS PRESENT. "

i . - 2 ® PANTASY IS NOT PRESENT. R
R L - A ; o
P SECONDARY TRAIT: Insfghes . . - .. -
. _VC ‘-' ‘e " ) ) - )
- Story developas insights into the writer's

perspective on his life or life in general.

The massage should.be integral to the story -
riot tacked on sentiment. The.generalizations

Rl e e B g



: S . of #0cial commentaries can be stated
. implicitly as well as explicitly. Themes

o Qg’.fé!’tiﬁ ‘based-on positlive or nega tive )
value statements about childhood or adulthood.
Reminiscence (I remember when . . .} is not

m_.“..;'.w..ﬂ__...::::-;;:::_::::::;;:;.i.::,::::.w:'_.;u;.,jnﬂma some meaningful or. xnea.llimt o -

. q.t.mt must. be ;imp.liod.

cnrrznm/cxnooms !
1= . INSIGHTS AR

:
g
4
8

SNl SECONDARY TRALT: Use of dialogue
enz'fznmlc&mcouzs. '
'] = DIRECT OUOTE FRON ONE PERSON IN THE STORY. TAE

ONE PERSON MAY TALK MORE THAN ONCE. NHEN I nomr

WHETHER TNO 'STATEMENTS ARE MADE BY THE SANE PERSON

OR DIFFERENT PEOPLE, CODE 1. A DIRECT QUOTE OF A

THOUGHT ALSO COUNTS. -CAN BE IN HYPOTHETICAL TENSE.
’

= DIRECT QUOTE FPROM TNO OR NORE PERSONS IN THE STORY. ;

2=
_ &
, . 3 = DOES NOT USE.DIALOGUE IN THE STORY. o
IR SrCONDARY TRAIT: Point of view _
< CRITERIA/CATEGORIES:
o 1 = POINT OF VIEW 15 CONSISTENTLY ONE OF THE FIVE
: CHILDREN: INCLUDE "IF'I WERE ONE OF THE CHILDREN . . ."
AND RECALLING PARTICIPATION AS ONE OF THE o
CHILDREN . .- E v
2 = ;aini OF VIEW ;g cgrgsrsgggrﬂ ONE OF AN OBSERVER. .
WHEN AN OPSERVER JOINS THE CHILDREN IN PLAY, T™HE * .~
po;grigrfgggﬁzggg{g 2% BECAUSK.THE OBSERVER mxs ,
A SIXTH PERSON PLAYING. INCLUDE PAPERS NITH C e
. MININAL EVIDENCE E¥EN WHEN DIPPICULT 10 TSLL WHICH. .
. POINT OP VIEW IS BEING TAKEN. o .
; ) : ) o c . N ke
3 = POINT OF VIEN CANNOT BE DETERMINED, OR DOES NOT. W
CONTROL POINT OF VIEU. ( -' i
L
A R

1o
. B=6 [




" B I3 E . . ‘ . . _f;.".;,: B PR . B N . ’ ’
A szcounm TRAIT: Tense * - e L
\ : cxnmuca'rzconms- I - o 4 -

l.= wl' mst - PHST TENSE MAY ALSO BE PRESEIT 1‘? NOT

s pm or ﬂ?z "MAIN LINE™ OF ms smm'f - SR

L

/ | ' i’ i e .

. 2 = pAsT msx - IF A PAST I'B‘NSE basazzmav Is acczpmm

K .  BROUGHT UP TO PRESENT, CODE AS "PAST". SOMETIMES .,

P - THE PRESENT IS USED TO CREATE A FRAME FOR _PAST EVENTS.
_ CODE THIS AS PAST, SINCE THE ' ACTUAL DESCRIPTION IS _
IN THE . pasr.- : o x

Cwe

.3-mmﬁm~mmmwrrmnrmmzf

2 - “I® I WERE ON THE BOAT” OR "IF I WERE THERE, I WOULD."

ﬂmmomvmmsmmmnmcgssmﬁs

"WHEN I GET ON THE BOAT I WILL". IF PART IS '

C HYPOTHETICAL AND REST PAST OR PRESE‘N‘." AND I'ENSE 1’5

: CONTROLLED, CODE PRESENT OR PAST. IP THE INPRODUCTION,

| .. UP_TO TWO SENTENCES, IS ONLY' PART IN PAST OR PRESENT

" THEN oow HYPOTHETICAL.

L4

R

‘ 4= mmog DETERMINE TIME, OR DOES NOT CONTROL TENSE.

(ONE NRONG TENSE PIJICES THE PAPER IN THIS CATEGORY) .
EXCEPT DROWNED IN THE PRESENT. -

-,

23]
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ST . PERSUASIVE WRITING ' .

o -

\OIJ!CTIVE . .immmmﬁmumuumw.-'

» - T _ T T e

wide range of societal uhnndc and obligations.

Ability is defined to include ca::octum ;

P

lpﬂ;l;tag ~and fo

g

o : bomtmyowichool Wnu:litwcoyompnncipntdunshmmuom'.
- '. _tﬁiniyou thmk ihouldbochangod howzobnngabout the change. and how

- .tho sc;hool wﬂl be improved bqu Space i u provnded below and on the next
' 'thru pqa Slun your letter “Chm Johmon '

S asaWacSmc
- | L e - . Loden.Ohic 99999
R | : © September 5, 1979

vi

" Mark Hopkins, Principal | B
Martin Intermpediate School S ' ‘

" SCORING:. ~ Student writing smpzes on chis item wére -
B . aaond for priu.ru mit and uncban.ics.

s ' PRIMARY ﬁiﬁ- o Miniuq and Dafcndgpg a cbangn

. CRITERIA/CATEGORIES | L
© . 0 = mo mEsPwsE S “

~ ' . : . . ¥

.rim-if'-mmwmtaunumpzmm. _
‘ Sqme "1* papers do not proposs & chaiige or :tdcnc.ify

L g 3 ' ' problem, they are simply statements cf attitude, FEE

;ﬁiﬁiﬁ-ﬁt, desiye, or dissatisfaction. Other “1%

papers do identify a pnbiau or recommend’a change,

byt do 'not cxplcinbawtoiuplomt the change or

e . . Solve the problem. r.hiy do mt tell how the achool'
Ya -~ will be'benefited. , |




o NOTE @jigmtuy ‘detailed discr.iption

¢ problem should not be scored higher t
"1 If no solution is identified or d-d

Lists of pmb.lau or changuc ahon.ld 50 be .

scored "1%.

'“:':E'i"

\

,,,,.5;-. 33’?Wsmrxxwmax mxwmmmmﬂa
- SCHOOL OR A PROBLEM THAT NEEDS SOLVING. IN wr:rav

i mmuull)mmmemwmm@on

‘o ~ SOLVE THE PROBLEN, OR (2) SOME- WAY- THE SCHOOL NILL

BE INPROVED BY Y PROPOSED CHANGE OR SOLUTION.
.&ii w2~ 7papoirs DPresent all three e:!u-nts, but

is not developed. Some are 1in a
: ihit'chy, ckc.lm.l, rud;imntary fagm that 13 lesical.ly

& bare outline. Others are disjointsd or the ldeas
- aren't related (aoiution doesn'’'t solve problem,
- banct:lt lsn't related to change ete.).

S-mmmpmnuaacamcz :
- Papers state a change or idant;tfy a p:ob.lcm, expla.m

how td bring about the change or solve the problem,
and tell how the changa will benefit tho school.

Reasoning is used to expand or-explain at least one
of the elements. For example, there might be a

' detailed plan for bringing about the change, an

. enumeration of the benefits or an e.labouto

explanation of the problem. .These papers differ

from "4" papers in that the development is uneven.

One element is wu.l.l developed while the others may
' be only asserted or barely mentioned.

NOTE: Sometimes the elaboration of a severe problem
(drugs, race riots, etc.) can convey a :
sense of urgency so that the benefits of soiv:tnq

. the p.rablan m reddily cpparcnt. Since these’

banefits seem ovident, they need not be stated.
' N : l o

addition, they cast the material in a systpmatic
structure which reflects the logical Yteps in the

These papers have all the ciomcnts of "3” papers. ,In‘

- process of bringing about the _change_at least 2, and
. possibly all of the elements are axpmdad so that the

-various issues are related to each othax: and to the
m&m being defended. .

R 4 -“-:r.ﬂet’ar.i ;ﬂ:ﬁéﬁﬁ-: o e

. . - - 4“‘- -] , . 7 . b

-mm m QUE'S!'IG. .
_1' M'!"W

-
v

.w‘
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- MECHANICS; SCORING

o v

The. tast. itap: dealing with the letter to.the pringipal is |

‘scorad, for machapice as, wall as. primary trait. The next few pages

prasent the. rulss that: are followed to.detect arrors in writing

mechanics. These rules. can i&io be used by the classroom teachers in

. 4

 judging vritten work proguced by the student ia sehool. .

- ‘e’

Thess scoring and, descriptive, guides wers

dusigned to allow the writer as fauch fexibil-
ity as possible upder: existing rules of corzect
writing; consequently, any. time two authori-

tiss. on mechanics disagreed: the most informal
interpretation was used.

if & paper was ilsgibls; which meant it was \

undeciphezable and could nok be intelligibly
intarpreted, it was_ desigoated®ss such and
received no further scoring. Whanever a writer

simply copiad stems or listed spalling words;
the paper was considered legible but meaning- - -

Tless and recsived no. furthex scoring. £ naitl
of thess situations applied, then the scorer
proceeded to score the following: pamgraphs,
_ sentences; punctuation, agreament, aw keward-
ness, spelling, word choice and capitalization-

. L 4 "7 7:, I
There were three possible déscriptions for a-

paragraph: paragraph used, paragraph coher-

at least one paragraph so it fell into one of

these three cawegaties. -

Puragreph umd indicated the paragraph was,

essentially, & visual device: The writer used
‘indentation, skipped a-line or stopped in the
middle of a line and started back at the

1 but the paragraph was Reither coher- .

ent nor developed. The one-sentence para- .

graph generally was placed in this category.: . .

I N 4 S -
Paragraph coherent indicated an interconnect-

edness among sentences and among the ideas

of those sentences. The relationship of each
'sentence’s idea 0 the ideas that preceded and
: follswed it was clear. In other iqxﬂs; when

’

 The Scoring Rules

ngither

h devaloped. Every paper had -

Y

g

. ‘teading a coherent paragraph, the ii&ii-'

order of its pasts or their relationship to each
‘other. Paragraphs that were overdeveloped —
that is, contained two dr. more - coherent

paragraphs — were miarked coherent.

Poragiagh deveioped indicated that the pars-
gaph had an expressed or an implied topic

" sentance, which identified and limited the

- central arex of concemn in the paragraph, and

that esch miditional sentence, in an ordesly

" manner, added to or explained something
- about the main idea embodied in the topic .

~ . -

Every sentance in an essay was categorized. .

A fused semtence contained two. of more

. independent clauses with no punctuation or

conjunction separating them. 1f, however, the/
first word of the second independent clause
was capitalized, each sentence was scored

separately and the paper was given an end-

v ‘mark error. Sentences that were scored as

fused were not also given a semicolon punctu-

© ation error as that would have. resuited in

scoring the same error twice.

On and on sentences consisted of four o

more independent clauses strung together
. with _conjunctions, a_ conventional mark of
punctuation or a combination of both. The

~ conjunctions did nct all nged to be the same.

A comma splice was noted whenever two or.
more independent: clauses were joined by 3

,comma instead of a semicolon or a coordi-
- - J ' . '
125

—
'



_ ¥ neting coniuncﬁon. Apln H tﬁe Brst word ol ’

‘the_ second independent clause was gapital.
* ized; eechuentence was scored separately and
the paper was g!ven an end-mnri: error

. Whenever a wdter wrote -thixge lndependent

clauses, one fused and one spliced, it was “

ecored as a comma splice

An lnoomct nntence ﬁ'uzment was any word
group;; other” thin in independent dau.si

lng agreement errors were s scored. When the

subject of a sentence-was understood, the :

) sen_tenoe was copeidered complete:

A correct fragment was one used in dislogue,
for emphasis, or as an exclamation. = = -

.

‘A simple senience was a sentence that con.

tained a subject and a verb and may have had
en object or a subject complement '

A sxmpl? eentence with phraae was any simple

~ sentence that contained a phrase, regardless of
. the phrase’s functioh in the sentgnce; Phrases
‘were loosely defined as any closely related
.-group of words that did not contain both a

noun and a verb. They included prepositional, -

infinitive, gerund and participial phrases, as
well as @p@tives,nommative absolutes and
verbals.. ;

A eompound nntcna was two or more

~ independent clauses jomed by osomet.‘nng :

other than 4 comma.

A eompound sentence with phrase contamed
at least one phme in one of the independent

clausgs..

éompiex and compound-oompi’ex sentences

Bt ‘contained at least one independent clause and
‘one dependent clause. which #vas défined as a

* group of words :hnt could not stand a.lone as -

verb A wrxter was given credit for usmg a

~

<;A

B-11

b~

. dependent clause regardless of its function in

the sentence unless the clause was the object
‘of a preposition, in which case only the
phrase was scored

with phrase contained at leest one dependent
clause and one phrage. Included in this cate-

a gory were dialogue and sentencespcontainin g

parenthetical expressions that were clauses.

Punctuation

Evéry punctuation error was scored at the

grouprtlg them together at the end 'of each

sentence Errors of commission and errors of -
. omission weras scored for commas, dashes;

.. quotation marks; semicolons; apostrophes and
.end marks. The guidelines for scoring were

' based on' the most informal rules of usage.

" The writer was generally given. the benefit of
.,ay doubt;\ -

Ru.les used were

| A Commas and dﬁshes

: "1; A senes ot three Or more nouns,
" verbs, phrases or dependent clauses

. mu;st be separated by commys. The
comma before the con)unctx’on is

optional unless the items in series
are depandent clauses.

',.}_There should be\ no comma after
~ "the: last word in a series unless a
o complete sentence follows. In this
“ case, - however. a dash is more ac-
eeptable. ‘

It the series d‘ccuzs thhm a sen:

- tenice, which is compplete without it,

a dmh must precede and tollow the °.

1
It there s a coordmntmg conjpnc-
tion between each, item in- the
-series, there is no punc:uatxon

|



o h no comma between the last adjec-

gijéfo jﬁﬂd ﬂiccdyu must

parated by commas if there is
o coordimating conjunction. There

=37§
gO\

tive md tﬁc noun it modinu.

3 A nomstt!ctivo modifler — ipposi-

b

_tive, pﬁnn or clause — must be set

with commas. A nonrestrictive

' modifior deécrites and adds infor-

_mation but does not point out or
'{dentity; the sentance does not
change radically or become mean-

g

Yest of the .sentence with commas.

"o from the rest of the sentence

Miid inumxpur: may be puontﬁct-

fcal sxpressions (by the way; on tﬁc

other hand, in my opinion), transi

tional words (nevertheless, conse-

quently, therefore, however), well,

yes, no at thc beginning of a sen-
uncn. .

. NOTB: The benefit of the -

. doubt was given with well,
.yes, no at the beginning of a
sentante. If the writer omitted
the comma and the meaning
was clear; a comma wu not

ingless whon the modifier is omit- required.
ted. .
ae . 9. Dashes indicate a sudden change of
4. Commas must puccdc and follow ) tﬁoughtinasentence. S R
titles and degrees (when they fol- v
low 2 name) and they must fbllow 10, ﬂasﬁu mdicato a summarizmg
elements in dates, phcis tnd ad- thought or an n.!terthought added
dresses. ] - to the en_d of a sentence.
Roman numerals are not punctu- 11. A transitional expression preceded
, ated, . : : by a colon, semicolon, comma or
R .dash is followed by a comma.
The comma between a mont! and z oo ) -
year i3 optiongl when the is' no B. Qﬁéﬁiﬁ&ﬁﬁi&kﬁ
dats. But, if there is one after the . e )
month then there myst be one after 1 In dialogue. quotahon tharks must _
the year.. . _go around what s said. Separate
L R B " who said it from what is said with
5. Commas must, sepafste a noun in ‘commas. Periods and commas go
" direct address &9m e rest of the- inside quotation marks. Must be
sentence. clearly inside or is an error.
- —/
8. Whin i degquent clﬁme. gerund 2. If one set of' quotatlon marks is
B ' - phrise_or absolyte phrase starts a° présent, there must be two. Mark
~tence, it must have a comma one error. Location of qggt;tggn
, xt. : marks other than for dialogue is the
' P writer’s prerogative.
- 1. ”eg t}gng (arbmary five or more
.wards) prepositional phrase starts'a NOTE th;fwfagggticonsxdered
sentence, it must be followed by a- an_error if single marks were
_ comma. f it is short and there is no used instead of double miarks.
" . possibility. of confiision, the somma - . :
is opiiéﬁii: C. Colon
8. Separate mﬂd mtermpters from the . 1. A complete sentence introducing a

series must have a colon after it.

. B-12 | .




{ - » - '
. 2, When an introductory statement
contains anticipatory- words (“‘the
following,” ‘‘as follows,” ‘‘these,”
- “thus,” etc.), there znmtbeacolon v
bdoro the soria. : e

. 3. Acolonmmbcuudiftheseriau :
S — lktidoﬂsopante lings.— LT

4. Una cubn whcn ; formal qudta-

tion is introduced without using a

form of the verb “‘to say.”. L
- NOTE: The benefit. of the

- doubt was given in other cases.

of colon use. A writer did not

" receive a punctuation error un-

less it was clearly incorrect.

o a

D. Semicolon

1. 1 a .compound sentence has ,

commas in both of the mdependen: -

‘clauses, a semicoion must precede

the EijuﬁcTiSﬁ.
: . " F.
2. it s comma is undftg;fone rule in a

sentence and if a comma is needed

for .a second rule but to use it

wduld cause confusion, a semicolon -

must be used for the rule that

.creates . the longest pause. (The

' semicolon must continue to be used

in evexy place where that ‘rule ap-

plies in the untzncu.) _
3. Two indcpendent clauses -can be

separated by a semicolon or a semi-

colon snd & con (The
comma after the connector is op-

colon and =z connector.

tiond;) :
NGTE In cases w};gge g:g
semicojon- was_ missing, the :
studesit was no} scored for a

punctuation error as this had
alréady been done when the
sentence - was designated as
fused. _

It a compound sentence Bnd a.
: cornm in one of the mdependent

N

chuus. the writer co&id have und

- a s’omieoion. comma or no mark at
preceding the conjunction with-

out being scored for an error.

End marks

K4

- -»Ewry “sentence” had to have some typs -

of end punctuation if the next “sen-

. tence” started with a capital letter.

~»~-\..:NQTE End punctuation was not

scored for appmpniiéﬁiﬁ.

tion but begnn the next sentence
with a capita.l letter; a punctuation,

sentance. . 7

It them was no_end mark (ollomng
2 fragment, the error was not.
scored unless the fragment occurred
at the eénd of the essay. :

Apostropbe ,

1. An pom:ophes 's) is usod to form
.. the possessive of nouns, singular or
pluta.l not énding in s.

2. Use* s or,  to form the | pomwve ot
sing ouhs ending in 5. ;
Né’i‘ﬁ The ~bencﬁt of the
doubt was given .in this cate-
gory, particilarly on cases -
concerning proper names.
3. Use "’ without
sive of plural nouns ending in s.
4. Use 's to form .the possessive of° |

indefinite pronouns .

joxnt possessxon m a pair or series.

"Use ’s with each noun in a pair or-

series when each noun is pos;essmg

some:hmg sepnrately

N

‘orm the posses. - .-



NQTE: The .benefit of the = EXCEP’!‘ION Compound lubjéctl

doubt was llm when the connected by “and”™ but expressing
M DeIRing was not . Idnsuliriduhkiuinguln
o o . B.. A collective ncunhkuillngulnwhin'
-8, Uﬁ'ﬁmmoﬁior&ﬁtﬁc;.. _ referring to the group as a.unit but takes
tions. . ' . & plural when the nmnbou are active as
I tndiﬁduah
_m "W of aumtnh L i DLIIIIOLL e o LI T
letters, aymbols and words - C. Some fnouns are written as plurals but
involving the apostrephe were . have a: dnguhr .meaning, When used »
iéond nndu spelling. : subjects, thiy take a singular.
. AQ !mfomod posissivecran = - D. Some nolins are written as plunls but:
R N unneCessary possessive was . have a singular meaning. ‘When they are
_~ .acpred a8 a word-choice error R subjectl, they take aplunl :
' R tot Wrohg cae. : . _
~ Additional - Comments About/ Scoring L - scissors pants
" Punctuation: . ‘ - goods ‘ S
1. Credit was slways vven for use of E. Some nouns have the sams form in the
'ﬂli hiiﬂophkﬂ@tbd punctuation. , ‘plural as in the singular. These nouns
- . take the singular or the plural depending
2. Punctuation errors that were not on tho context of the sentence. '
deflned in the iuidc were dineo Lo _
garded, - EﬂM?IzES .
N ’ The series of* concerts looks excxt-
3. Runzn sentances were not scored ) ing. - : '
for colons, semicolons. or end -~ Both series of concerts look excit-
- marks-uniess 'the end mark was ; ing .
5. missing ot the very end of theessay . o
or unless the next sentence began ~ F. Mggg pouns en&ing }gjics" (economics,
with a capital lettes. Errors in inte:- -~ statistics; politics; ethics; etc.) take a
nal commas, ‘quotation marks and -+ . - singular or plural depending cn how they
apostrophies wers scored. , . dre used. When they refer & a body.of

~ knowledge or a cqurse of study, they are
« singular. When they refer to qualities or

- i’ﬂnimim L ' _ activities, they are plural.
A, sentence wus scored for an agreement eror - A title is singular. o
if at least one error was present. Multble -
erTors wers not scored, Agreement took pres | BXAMPLE:
cedence over spelling and wmd-choicu errors. B The Canurbur,v Tales isa coraedy
| ﬁiﬂi iiii& for mbjectiverb and pronoun/ G. After who. wluch or that the verb must
antecedent agresment were: * T -agree with the clause's aritecedent — the
il ) . noun to the laft of who, ~whxch or that

A. A compound subj

ct Wldl an ‘“iii&"‘; . - ] -
- takesa plural o : :
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. 1
)

- Time, unounb of money and quantities
. are sinznhr ; S
o ' e AL Pféiéﬁf tanse happenmg now.
I. When a phrase is the nbjict of a . R
' ‘sentence, a singular verb i st be uséd B: - Past tense — happened any ﬁme in the -
past.
“Rules’ und far ntsunlmodiﬂor agreement _
" were: R G l?utm'e tense — will hxppen iny;ime in
' the future.
A “A” is used before all consonant sourids, - L
. including sounded “h”~a house; long D. Present perfect < refets to an action that
. “u”—a unit; and “o” with the sound of : was completed in the past but is part of
, aw—iane-week workshop a series of actions that the writer as- -
o sumes will ébﬁfiﬁtié in the Eiisant
% NOTE:. 'i‘he aftide before humble
must be “a.” E. Past perr ct-—refers to an zctiog tj;;t -
. \ was completed in the past before anoth-
B. “An” is used before. aﬂ vowel sounds, er event occurred.

includini silent “h” —an houri short

“u” —an umpire i

~.NQ'I'E 1t the word was mlsu\belléd _
and .the modifier agreed with the -

misspeiling, an agz-egment(errOt was

ot scond - an umble man, an
o&sc .

* Rules used for subject/object ptonoun usage
‘were: o _ -

we, Ehesr, who. Use when the pronoun xs

the sub;ect of a verb.

- . Pputat 28 S

us, them, whom. Use when the pronoun

_ . is the direct dbject;.the object of the
Q? preposition or the subject or object of an
; .inﬂnitivo. 3

Rules md for tanse shnft& mthm a sentence
_,wm . ‘

AL Use present puréct with pment or
pra’ant progreswe. . ,

’

B. Use past perfect mth past or past pro-
- X ,

gmessive.

C. ;U? future perfec' mth ﬁmu-e or future ,

pto gressive,
’ Al . )

’

o Object pronouns — me, you, _him, her, 1t v,

. tiog,

Definitions of Tiﬁiii Y

Futiire gerfect = refers to"an action that
will be completed by a specific time in
the future N

4

G. Present ptog:essxve— refen to an action
that is in prog:oss. :

H> Past progresnve-—réferi to .'{m 'tcﬁéﬁ
that was in progress: ,

o T RN

1. Future progressive — refers to an action

‘that will be in progress. 7

A sentaence was scored for awkw&ﬂness once,
Tegardless  of the number ' of faults in that
senterice. If a sentence could be fixedseveral

; . ;~ _iQ _
N Awkward ¢ 7

ways, the various changes myolvmg more than '

one word, the sentencs Wwas scored as awk-
ward. The scorers were cautioned to .core
" what they saw — not what they thought they

saw, It was very ‘easy for a scorer to dutomati-
cally edit a sentence or force an interpreta-

‘which corrected an awjgwvard ‘sentegnce.
Scorers were also advised to cb,eck for con-

Jtincnon errors before scorng a sentence as
a;wkward .

-Ruies for determmmg awkwardness were as

fotlows )
1

a



A.  Faulty subordmdon—putﬁng the main -
idea into.a dependent clause and a.

ncondiry Ji into a main clause.

B. Unclear pronoun Inucsdent \
Y Exmrr;z 7
7/ Plarwnuhdtobring ir;Mr .

C’lry's report when he came in.
C. Dangling (nﬁxpltctd) modtﬁar

NOTE: Benefit of the doubt ‘was

given on wo:d phcement
D. Onntted or extra words.

1 When ptrt of the verE (annliaw or
. main) was missing. Wheh the sub-
ject or the entire verb was xmssmg,

the sentence was stored as a ﬁ'ag
ment.; :

2. Two similar Ejectwes were scored«

\ awkward for fedundance. -

EXAMPLE,,
' the big; ﬁﬁié ?iiiii'
3. Other Wrggiiﬁ;@ciii

; ‘also’
scored as awkward. ‘

were

E*ﬁﬁnﬂ?ﬁs o s

Where is it at? . X

h]

* ward for extra wbrds.

i. A double negative was scored awk- - .-

E. Fmity coordmatioﬁ S 7 ,

“I\wo ‘of more mdcpendent clauses thal:
‘ate written as one scntencs but :_’ie no't .
logu'zlly relntad : “, '

F. Mxxed or Illémml constructions hke
faulty. pmllehsm. o .

[N

a, ..

. Spht construction. .‘

1. A split infinitive occurs when i -
:ﬁodiﬂu is mserted between “to”
and the verb Zorm.

’

L
il

NOTE: 7}'1:3:!7 are occasions
when

splitting an infinitive

produces the smoothest sen-

tence. The scorers were told to

use their own judgment.

2. Sopmtton of subject and vorb

~ parts of a verb, or verb and object

- aasiiﬁﬁwm““
.

Words — Spellmg

" Each misspeﬁed word was scorsd (ag'eement- :

4oﬂowing categories:

- took precedence over spelling) into one of the

Al 'Revusai This type of misspelling is the
" result of a perception pfoblem related to
reading. The student who has difficulty
with reversal will make the same mxst.ake
throughout the paper. °

" : 1, 'Letter reversal— The student wntes
a letter backwuds (bld) or. upstde
"doing. forms another letter. This
includes®q/g confusion if the error -
.ii consistent thrgughout the paper:

2. Word reversal = The student re-
: verses tiggorder of letters in a word:
(was/saw). This fault’ usually. in-
volves two- or three-letter words
~and will appeaf rd’ore than once.in

thepaper N

"NO’I‘E Aareversed letter that did

_F : not result in a different lettcsr g7

j) was not scored. The benefit o‘r
the doubt was given in’ n/m ife;.
u/\v discrepanc.es ' R

B. Plural_

1. Plural not formed (clearly not an
agreement problem).
{
EXAMPLE

Umted Stace

;;,‘ -

v

Pliral formed incorrectly:



.'.,t'\ '

.. o ' - - \

C. Phonstic attampt — Spelling the d&ized
oomct pronunciation of the woﬁ ‘m
incorrect spelling that, when pronounced

fit into contoxt. _ ’

' ﬁomonym conmii’oii:‘ was 156!5333 e

this category and ivas not scored as a

, word-choice error. The scorers were told
to use their own judgment in scoring for
Yy phono c attompt

word division at- the end of a lne,
beginning a sentence with "a numeral,

making two words into one (alot); mak-

© ing one word into two ([room mate]),
-superfluous plurals (parkings lots), groups
~of distinguishable letters that did not

" make s legitimate word, groups of distin- -

guishable lcttirs that did not raflect. the
correct
'Old ”

- NOTE: A "m:spcumg" that resulted im

o,

sloud, sounded like the correct pronun-",
ciation of a hﬂtimtc word that would -

Other spclln'!' orror-included wrong

nunciation ot the desued

another word was to.be scored within -

the context of its senternce. It was up to
the scorer to determine whiether this was
a spelling erroror a word-choice érror.’

" Abbrevistions or any mistakes associated

- with . abbreviations (spelling, . punctua- -

tion) were not scored as errors.
* Ward Choics

A word-choicc uzor tlsu.lted when one word )

was used instead of another, which would

clearly have been better. If a partxcular word

could Have been changed one or'mare ways,

" liave correct

dictin crzor. tﬁo word wu scored-a ‘a

be an inco ect « clioxce, was scored into oneof - :

Stn.cture word error. The writer needed

a preposition or con}uncnon bu: i:sed

- AT
CE Y
i

the

the wrong one. Conjunction hore refers

to coordinating and subordinating con:

junctiom.

? . * .
NOTE: Thc Amcncun

TE: T Herita(c
Dictionary accepts “‘in" for “into”

and “on” for “onto” s informal

wl‘
i n “hk!" for “as un
or “as thouuh » “if” for “whether”

-are gaining tcceptancs.’ ‘I’hoy were

llhk‘l' for ll

" not scored as errors,

‘Gther word-choicl erTors includod form"

words (nouns,” verbs, adjectives or ad-'-

_verb\i) that were off by some shadas of

inéanmg and words to which the scorer

could! not assign any or only ons logical

'meamng. Other word-choice errors in-
cluded: the‘followmg o s

1.;, . WrQng pnncxp!e part of tho verb -

a{k-‘f’ -

. (cleddly not SgTeéEtéﬁi or
,wu'd) .

}\4

EWS

e b - The bicycle was. broke

ot ) b LJ

-tﬁo stole treastire

9! #ttempted verb, adjectwg or adverb

R I . Sty

- forms that are nonexistent or unac-

O ceptable,

EXAMPLES: <
* beautifulest '
busted

N Sl

NOTE Other word-choxce orroxs

took precedence ovver other spelling -

' xmsspelled 7
Y

 Agreement :in"d awkward took pre-

‘cedence over other word<choice .
- errors "and structure words. If a°
i particulir word could have. been

changed one or more ‘ways, any of

4;_ which would have corrected the |
- dxctan error. che word was scorea L

Y




s an Gther Word-Choice Brror. I8

the sentemces could have been fixed

=
scored as awkward.

Capitalization

ways, the sentence was $ written or printad .
* were not scorable for etpltiliiitgon.
. * R ,-'\:: .5'7;

Words ware scored as capitalization errors ia

thi following situations: _ |
A. When the first word in a sentence was
not capitalized. o _
B.' When proper nouns ‘or sdjectives within

a séntence were not capitalized.

’

E

.

. ‘-
. i €
1.

hen the pronoun Iiu not capitalized.

a. w

. PN
&,

< . litegible Word

e R

~ SO S
Scorers were asked to try to decipher ands.

writing as best they could. If they were able

to decide what a questionable word was, they

" waere told to trace the lettems or rewrite above

the word. If 2 word could not be determined,
it was scored as illegible. If letters. could be
distinguished, the word was scored as an other
spelling error. | S

-
-

Tourtesy of Wational Assessment of Educational Progress.

vy
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' TYPE OF WRITING EXERCISE: Expresstve Writing - . . .- i,

SGGRING

6§JECTiVE: ' Demonstrate ability in writing to reve lgpersonal feeling_
: and’idéﬂg tﬁro_gh conventioﬂa discouﬁ%P
CITEN:  Children On An’Overturned Boat Y
STIHULUS MATERIAL .»,,'."[f“_\.-if? f

‘Look careful]y at the picture

These kids are having fun aumping on the overturned boat.
Imagine you are one of the children in the picture. Or

A‘if you wish, imagine that you are someone standing nearby

watching the.children. Tell what is going on as he or.

she would "tell it. . Write as if you were telling.this to a _;i¢'

good friend, in a Way that expresses strong feelings.

‘Help. your friend feel the experience too. Space is provided

A'. on the next tqree pages.

Each essay will be; scored for primary and secondary traits.

’ g ;-, .

(1) " LA

4
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SCORING: . Primavy Trait | T
TRAIT: Entry Into Imaginary World of the Picturs | o

CATEGQRIES

SCORING CRLTERIA & U |
1 < WO ENTRY INTO THE TWAGIWARY WORLD OF THE PICTURE. Respondents

write about children, the boat, or about-anytfing else te do .. .
with the picture. . However; there is only a single statement or
~ the information is too disjointed to make a point. - ,

2 = WARGINAL ENTRY INTO THE INAGINARY.WORLD OF. THE PICTURE:

Respondents have accepted the world of the picture. . However,- .

; ; _ the control and consistency necessary.to create a structured - . - .

presentation are lackings or, these papers may have structure

© . _but the parrative is not worked out. There is little =

imagination on the part of the writer to create the story. . ‘

< Generally "2" papers are either underdevelop

Generally ed or developed
in a helter-skelter or confusing manner. S

3 = GOOD ENTRY INTO THE IMAGINARY WORLD OF THE PICTURE. Papers .~ .
are generally tompetent. Writer shows control.and consistency . -
to create a structured presentation. However, the good - -

. quality of the papers is marred by development-that is ~. - -

‘. skeletal or soméwhat uneven. ‘Details may be inadequate, excessive .
: or unclear.. The underdeveloped paper- has a definite beginning

and end; yet there is not enough material-to fill out the .
structure, or it is_contrived. . The unevenly developed papers *~

out. L . ,
4 = EMOTIVE AND CONSISTENT ENTRY INTO THE IMAGINARY WORLH OF THE

either have excessivg details or the structure is oddly filled

PICTURE. . These papers are structurally whole. Loose ends_have .
been tied up or cut off (although a strong paper without closure ...
can be rated in this category). Papers are.consistent. .
Narratives are well and evenly developed. You do “feel" the

. experience. The structure is unified and supported by ..
imaginative and evocative details. [ A
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'§'s ILLEGIBLE, ILLITERATE, NO RESPONSE, MISUNDERSTANDS THE TASK OR
WRITES QN A TOTALLY DIFFERENT SUBJECT. . = - DEEC
. . ' .4 . ) - B ‘e '( N

“(2)

R
L, .
Y.

;'. 7 4': L
¥l
N
. g,
v . : . . . : . . K. L
. . ! sl . - A
D . ) . L : e
. .o - . . i - . Lt ; -
S . , . : -/ S o
. : ’ . . - B . t : . .
S - Lol . . . - i

-

) . . .

v . - i - .
N £ S
o < U o P R T o . ) o
o L et . . : . - <




.
-
N y
.-
. : .
T
.
-
.
T
N
.
. = .
< A
S R 4
| L ) N . T
. o -
E ’ ™
D N
’ ; -« -
‘o |
k ° I o
L
: .
\ | .: v _ ' . » -
H
' A
. e ..
* ) ) |
ﬂ. > . s 'ﬁ» .
S o | | |
. . | |
- | |
-
¢ .‘ .
ax
. L
“
e . . |
. W, .

Qv
IC -

E



SCBRING -
TRAITS

’ 'SECONBARY TRAIT:

L}

| .ERITERIAIGATEGGRIE S:

a

SECONDARY TRAIT: - I
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R Seeondary Trait

'Fantasy, 1n51ghts, use of d1a1ogue, point of view,
tense . . ,

Fantasy ==

Two' or+inore une]aborated fantasy s1tuat1ons, ora.

fantasy situation with at least one elaboration must
be_present._ Descriptions of games, for example,
follow-the-leader or king-of-the-hi1l are not
included. Fantasy is more thah a litera1 and 1og1ca1
exp]anation of the picture. _ "

= FANTASY Is PRESENT .
- FANTASY 1S NOT PRESENT e

N =
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_ Story deve]ops 1nsights into the writer s gerspective

on his.life or 11fe in general. The message should.

_.be ‘integral -to.the story--not tacked-on séntiment.
- The. genera]izations or social. commentaries can be’

' stated imp}icitly as ‘well as explicitly. Themes are

often based on positive or negative value statements
about childhood or adulthood. Reminiscence (I . Y

‘remember when.. . .) is not enough, some meaningfu]
oor 1nte1ligent statement must be 1mp11ed ‘
| CRITERIA/CATEGBRIES " - )
L qs INSIGHTS ARE PRESENT ™ | |
| j"é = INSIGHTS ARE NOT PRESENT o e

SEGGNDARY TRﬁIT

“ o . v

B . ‘ . -
Use of Dialogue’

-
”

CRITEBIA/CATEGORIES ' ', P -~ -.' L | ot

1= DIRECT QUOTE FROM ONE PERSON IN THE STORY. THE

"ONE_PERSON MAY, TALK MORE THAN ONCE.. WHEN IN'
DOUBT. WHETHER (TWO_STATEMENTS ARE MADE BY THE SAME
PERSON OR DIFFERENT PEOPLE, CODE "1." A DIRECT '

 QUOTE OF A THOUGHT ALSO COUNTS. CAN BE IN - ’

_HYPOTHETICAL TENSE. - _ ot
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SECONDARY TRAIT

0 2=
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DIRECT QUOTE FROM THO OR MORE PERSONS IN\
THE STORY ;

DOES NOT USE DIALOdhE IN THE STORY.
i me%

Poiht of Jliew

! CRITERIA/CATEGORIES
1

R

3

% SECONDARY TRAIT

CRITERIA/CATEGORIES

.- POl

= POINT OF VIEW IS CONSISTENTLY ONE OF THE FIVE o
CHILDREN. INCLUDE "IF I WERE ONE OF THE R
- CHILDREN . . ." AND RECALLING PARTICIPATION
AS. ONE OF THE CHILDREN. ‘. -

" POINT OF VIEW. IS CONSISTENTLY ONE OF AN OBSERVER.
. WHEN_AN_OBSERVER JOINS THE CHILDREN IN PLAY, THE
“POINT:OF VIEW IS STILL “2" BECAUSE THE OBSERVER
MAKEG A SIXTH PERSON PLAYING. INCLUDE PAPERS WITH

MINI ENCE E

-

L EVIDENCE EVEN WHEN DIFFICULT TO TELL WHICH .
OF VIEW IS BEING TAKEN.

N T

= POINT OF VIEW CANNOT BE DETERMINED, OR DOES NOT

-

CONTROL_POINT OF VIEW. o cal
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PRESENT TENSE--PAST TENSE MAY ALSO. BE PRESENT . IEEA,_ﬂWf

. NOT PART OF .JHE "MAIN EINE™ QF THE STORY.

"PAST TENSE--IF A pﬂsi TENSE DESCRIPTION 13 AGGEPTABEY '
BROUGHT UP TQ PRESENT, CODE AS-*PAST."
PRESENT 'IS*USED T0- CREATE A FRAME -FOR PAST

gﬁxﬂss THE
1S,
€oBE THIS AS PAsi, SINCE THE ACTUAL DESCRIPTION.IS IN -
THE PAST. .- R

I‘ HYPOTHETICAngﬂME--PAPERS HRITTEN ENTIRELY IN THE

WIF I WERE ON THE BOAT" OR "IF 'I WERE THERE, I WOULD."

Wc( THESE PAPERS OFTEN INCLUDE FUTURE REFERENCES SUCH AS_ .-

"WHEN 1 GET ON THEBOAT I WILL." :IF PART IS HYPOTHETICAL ~
"AND REST PAST OR PRESENT AND TENSE IS CONTROLLED, CODE
PRESENT OR PAST. IF THE INTRODUCTION, UP TO TWO :
SENTENCES, IS .ONLY PART IN PAST OR PRESENT, THEN CODE
HYPOTHETICAL. A ,
\ 5 .

= CANNOT DETERMINE TIME, OR DOES NOT CONTROL TENSE. ’,; )
(ONE, WRONG TENSE PLACES THE PAPER IN THIS CATEGORY )
EXCEPT DROHNED tN THE PRESENT.
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